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ABSTRACT 
The present study is conducted to assess the content of children' s Television program 
through content analysis. In order to explore the data, the researcher has done content 
analysis as a primary research method and has reviewed 48 television programs geared 
toward the Ye/ejochgize and Lehetsanat audiences. It focused on three broad areas: 
Language appropriateness, understandability, and violence effect. The finding has 
exposed that there is improper use of language and it is believed to be difficult for 
children to understand. Not only the vocabulary and sentence construction that makes 
the message complex, but the presentation format is not as such simple for most 
children the finding also shown that there is no producer's research conducted to revise 
the EBC format that is used for the last more than 15 years. The data has also given 
away that the EBC scheduling is not regular and in practice; it could be broadcast 
anytime between 8:30 to 12 AM. This is because of priority given to other programs that 
are considered to be more important by section editors, the children's program are 
pushed up or down in the schedule. The finding also reveals that only six journalists 
with no special training to cover the program. Based on the findings, that EBC utilizes 
an older version of children's program format which doesn't permit the program 
reachable to all segments of audiences. It is recommended that the program producers 
have to fix the transmission time and give priority to children program. It is also 
recommended that the program should apply the recent format that helps to catch that 
attention of children. 
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CHAPTER ONE: Introduction 

1.1 Background of the study 

Children attempting to define their own roles and values have always had a vast range of 

potential information source including parents, teachers, siblings and peers (Mark and Byron 

2009:3), However, it is not only from those sources they obtain informat ion, As Haro led 

(2000:7) says, Television is probably the most potent mediated information source because of its 

wide ava ilability and ease of use, 

As several scholars including Mark and Byron (2009) indicated, children's tel ev ision has either a 

documented or probable effect on a variety of behaviours in children across the globe, Studies of 

cognitive development indicate that televi sion prov ides a stimulus for learning and that children 

learn Crum television, (Wi lliam and Victor 1991 :9), Acco rding to William and Victor. the 

adve rse effects of television appear related to both the time spent watching television and the 

content of the programs that are viewed, The present study focuses on the content of children' s 

television program called Yelejochgize andLehitsanatthat is produced and broadcast by EBC. 

Tucker and Friedman (1989:520) defines children's TV program as a program, whic h is made 

speci ficall y for chi ldren or groups of chi ldren; a nd is entertaining; and is we ll produced usi ng 

sufficient resources to ensure a high standard of script, cast, direction , ed iting, and shooting, 

sound and other production elements ; and enhances a child 's understanding and experience: and 

is appropriate for children, However, the appropriateness of the TV Program still remains big 

issue both in the study of communication and chi ldren's TV program, As Mark and Byron 

(2009) states, it is because TV and mo vies get a bad rap if the content is inappropriate coupled 
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with unhealthy viewing habits and less parental supervision. But still , if the TV program contents 

are appropriate, they can be a positive experience for children and they can benefit from 

watching TV: when they watch TV show they relax and act like they watch and also learn as it 

have a great impact on kids' development (Daniel, 2010:17). 

To serve that purpose, there are several TV stations all over the world that produce and air 

children' s programs. The same way, there are several TV shows in Ethi op ia that produce and 

broadcast programs to entertain, educate and inform their audiences. Among those programs. 

there is a children ' s program broadcast by EBC called Leheslanaf(for kids) and Yelijochgize 

(child ren's time), which is the focus of the present study. This program is the on ly Children 's TV 

program in Ethiopia commenced in 1957 with the co-operation of expatriate journalists and 

AtoTesfayeSahi lu, the well known children's TV program Producer. 

However, the content, presentation, format, timing and other programming related problem s 

seems to hinder the program from achieving the intended goals. Therefore, the present study 

aimed at assessing the content of the program and provides possib le ev idence based suggestions 

that wi ll enhance the quality of the program. 

1.2 Statement of the problem 

EBC the former ETV broadcasts children television program every Saturday and Sunday . The 

Saturday's program is 'Lehestanat' (for kids) and the Sunday's program is 'YelijochGize'. Both 

programs are broadcast from 3 :00 to 4:00 AM local time, with the aim of educating and 

entertaining children . This program is one of the many programs that EBC the fo rmer ETV 

broadcasts to cater to the interest and needs of its audience. Throughout this process, it also cares 

about the interest of children in a very responsive and appropriate manner. However. the 
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program seems lacking of raising national issues that are directly related to children. The 

program is a lso unable to make all children participant, part icula rl y children of the rural areas. 

Not only that, the program is conveying some messages that are pol iticall y oriented and 

completely inconvenient and inappropriate wit h the age of ch ildre n. 

As a result, some ch ildren are not interested in watching Ye/ijochgize andLehils{{n{{lprogram. As 

one who lives in Ethiopia can learn from its experi ence, signifi cant number of ch ildren is more 

attracted with the programs that are including MBC 3 satel lite television program. T herefore. the 

present study is intended to identify possible reasons why chi ldren are lacking interest in 

watching the on ly children program, Yelejochgize and iehilsana/in EBC. 

1.3 Objective of the study 

The general objective of this study is to examine the content of chi ldren's program. 

Specific objectives 

• To fi nd out the ex tent to wh ich the program is convenient to the target aud ience. 

• To identify the gap, if any, between EBC children program and other standard of good 

children telev ision program 

• To identify factors affecting EBC' s chi ldren television program 

1.4 Research Question 

The present study starts with a statement that television can play a vital rol e ineducating. 

entertaining and in form ing children with the appropriatesprogram. To th is end. there are th ree 

research questions that have to be asked in order to accompli sh at a re liable conclusion for the 

study. The questions are: 

• To what ex tent EBC's children program IS conven ient and interesting to the target 

audience. 
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1.3 Objective of the study 

The general obj ective of thi s study is to examine the content of children's program. 

Specific objectives 

• To find out the ex tent to wh ich the program is convenient to the target audience. 

• To identify the gap, if any, between EBC children program and other standard of good 

children television program 

• To identi fy factors affecting EBC's children tel ev ision program 

1.4 Research Question 

The present study starts with a statement that television can playa vita l role ineducat in g. 

entertaining and info rming children with the appropri atesprogram. To this end. there are three 

research questions that have to be asked in order to acco mpli sh at a reli able conclusion fo r the 

study. The questions are : 

• To what extent EBC's children program IS convenient and interest ing to the targe t 

aud ience. 
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• What are the gaps between the program and the standard of good children's television 

program? 

• What are the factors that affect the content of the program? 

1.5 Scope of the Study 

The present study focuses on ' Yelejochgize ' and LehilSanal. the biweekly program that centers 

on the issue of chi ldren. It is broadcast in the official language, Amharic, on the Ethiopian Radio 

and Television Agency early in the morning. For the purpose of the study, the period between 

June 20 14 - November 2014 (6 months) was identifi ed for the research. And samples were taken 

based on the research methodology employed for the study and indicated in the research 

methodology chapter of this study. 

The TV program was se lected because it is the on ly program on children in Ethiopia broadcast 

on a regular bas is on the Ethiopian media. Television is the most suitab le medium lor 

communicating wish children as audio and video invo lves and addressing issues related to 

entertainment and education. 

1.6 Significance of the study 

Media has a signifi cant role in the message transmi ss ion process. As McQuail (2000:4), argues 

there are significant issues which are often addressed without consideration of the ro le of the 

mass media. Children programs are the one that are transmitted through media that do not always 

get such consideration. 

This study, therefore attempts to ana lyze the extent of the media's efforts towards the provi sion 

of appropriate programs that are suitable for age and background of children. In add ition. the 

study is believed to have the following signifi cances : 
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o Identify the drawback of the program and the find ing wi ll be used as an input primaril y 

fo r the improvement of the program, 

o Provide recommendation on inappropriateness of messages and forma l, 

o Will be used as a corner stone for those who need further investi gation on the idea. 
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CHAPTER TWO:Literature review and Theoretical Framework 

2.1 Introduction 

These days, media is everywhere. TV, Internet, computer and video games all are becomi ng 

avai lable for children's even in the context of Ethiopia. The same way, media contents are 

putting impacts in children's li ves. It is mainly because children are spending conside rabl e time 

in watching TV. According to the American Academy of Pediatrics (2014), today's children are 

spending an average of seven hours a day on entertainment media, inc luding in te lev isions. 

computers, phones and other electronic devices . In addition to the time that children are spending 

on TV screen, the contents that the media provide to the children is becoming the globa l concern 

(David et al. 2013 ). Inappropriate content, such as violence, cxplicit sex ual content or glorifi ed 

tobacco and alcohol use are the areas that are receiving more attention in relation to media and 

children. 

This thes is is therefore, aimed at studying the content appropriateness o f the Ye/egochgize and 

Lehilsana!, which are produced and broadcast by the Ethiopia Radio and Telev ision Agency . 

Speci ficall y, it is designed to investigate the standard of the content of the program in comparing 

with other standard TV programs that are recommended by scholars of the fi eld. To these ends. 

by using the data collection tools that are indicated in the next chapter of thi s paper, the research 

explores the practice of that particular children' s TV show. 

This part of my stud y is designed to rev iew related literature in order to mark out the stud y with 

the given conceptual framework. The literature includes children' s telev ision. the story in the 
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chi ldren televis ion program, chi ldren telev ision program in Ethiopia, the characteri stics of good child re n 

telev ision program, factors that affect te lev ision program, re lated issues and theoret ical frame work of 

the study. These topics are discussed as follows. 

2.2 The Origin of Chi ld/'en TV Program Broadcastingand Overview of 

the EBC and 'Ye/ejochgize and Lehitsanat' Program 

Several scho lars publi shed different articles on the main purposes of the production of children' s 

television. However, Williams (1982) said chi ldren' s program is a program which is made 

specifically for children or groups of children; and is entertaining; and is well produced using 

sufficient resources to ensure a high standard of script, cast, direction, edi ting, shooting, sound 

and other production elements; and enhances a child 's understanding and experi ence: and is 

appropriate fo r ch ildren. 

According to the British Broadcasting Corporation, BBe, (20 13), the first real child ren's 

programs on TV started in 1946 after the end of WW2 when there was a live Sunday afte rnoon 

transmission also known as Children's Hour or For the Child ren - featuring the famous puppet 

Muffin the Mule with presenter Annette Mi ll s. However, scho lars like Mery (201 3) indicated 

that the Chi ldren's TV as a special ist area really started in 1950. Mery further states as follow: 

Child ren TV program broadcasting sta rted in 1950, by America Broadcasti ng 

Company (ABC) fi rst aired Saturday August 19, 1950. The network introduced 

two shows that was Animal clinic feat ured li ve ani mal s. whi le the variety sholYS 

Acrobat Ranch had a circus theme, Placed aga inst a western backd rop on air of 

spectacle to ac robat Ranch. In one segment, Host Uncle Jim presided history of 

TV. 

However, today, several TV shows are emerged worldwide some of them with the commitment 

to a dedicated, properly produced contents for chi ldren - providing the widest poss ible range of 
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quality programs, reflecting children's own culture, the world they live in and the wider wo rl d 

(David et al. 2013). 

In Ethiopia, ch ildren's television program started fo llowing the commencement of the Children's 

TY program as a spec ialist area in 1963 (Population Media Center 2006: 23) . As per the 

population Media Center's dictates, initially when Ethiopian Television, EBC began its service 

in Eth iop ia in 1960, it only serves limited number of residents in Addis Ababa with the he lp of 

some 500 TV sets. Gradual ly, EBC ex panded in the 1980s and it currentl y has 26 transmitters 

across the country, with all the studios located in Addis Ababa. It began to broadcast via sate llite 

to reach distant areas of the country and to recei ve and re-broadcast li ve internati ona l programs 

in 1980 (Ibid , 2006:23). 

The serv ice that EBC provided, as per the Population Media Center ment ioned that. was 

providing serv ice in two languages alone Amharic and Engli sh until 1991 . However, since 1991. 

the station is transmitting news and programs in four languages, Amharic, T igrigna , Oromigna 

and English (Ibid - 2006: 24). 

The objective of EBC was providing Informational , Educational and Entertainment programs. 

Based on these objectives EBC has provided a lot of se rvice to viewe rs in prio rity order. Those 

prioriti es were effectively confirmed in Negaril Gazelle No. 15 order No. 29 of 1968. that 

combined Radio Ethiopia and the ETV Service in to an autonomous independent gove rn melll 

agency service to be known as the Ethiopian broadcasting service (ETY and Radio - 1991 :45). 

The ETY children 's television program was commenced in co llaboration wi th the expat ri ate 

journalists and AtoTesfayeSahilu (Ababa Tesfaye), who is assumened to be the first Child ren' s 
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program producer in Ethiopia. The former Yelejochgize program producer, WlroAynalemBalcha. 

who is also interviewed for th is study says: 

AtoTesfaye was the on ly Eth iop ian producer in the commencement and 

he was performing like ma le and fema le character and sometimes acted 

as anim al's character, by usi ng d ifferent mater ials and clothes. Gradually 

EBC employ Ethiopian producers and now it is broadcast o nly by 

Ethiop ian prod ucers. 

However it is stil l onl y the Yelejochgize and Lehilsanalthat serves fo r more than 12 mi llion 

chi ldren. The Ethiopian population, based on the national census of 2007, was 73 ,913.505 . of 

which 50.46 per cent was male and 49.54 per cent was female . The number of ch ildren aged 5 to 

9 was 12,004,737, of which nearly 51 percent was boys; about 82.2 per cent of them li ved in 

rural areas. There were 10,458, I 8 I children aged 10 to 14, with almost the same gender ratio. but 

as many as 86.7 per cent lived in rural areas (CSA 2008). 

2.3 Editorial Policy of ETV and its Children Programming 

T he Eth iopian Television, EBC ed itorial policy is the operational document of the agency which 

provides a guideline based on wh ich programs are formed, utilized, and the management 

activ ities are governed (ERTA 2003: I). 

The editorial pol icy of EBC is adopted from the Ethiopian government broadcasti ng services 

proclamation No. 11 4/87. Acco rdi ng to the proclamation, wh ich is also stated in the ed itorial 

policy, EBC has the mandate to collect and disseminate useful information in the form of news 

and other programs in different languages. Throughout this process, that station is aimed at 

making government pol icies, procedures and laws are known to the publ ic and help out the 

public to understand its democratic rights. 

9 



In addition, the editorial responsibilities of EBC states that spread democratic values by 

educating social ri ghts and responsibilities, moral va lues and campaigning harmony (ERlA 

2003: I) . 

Accordi ng to ERTA (2003), Princ iples ofEBC' s programs are the fo ll owing: 

o Making programs fo r a wide range of audience rely on cultures of the country. The 

programs are ex pected to keep citizens from primetime programs except Afr ican' s 

station. 

o Conduct researches in every six months on each programs of the station that has to be 

approved by the Director of the agency. 

o Psychological , psychographic and demographic issues are main topics of the agency. 

o The arrangement of the programs is not business oriented but considers the interest of the 

audience. 

o All program producers give special attention for chi ldren wh ile making any programs. 

o The station promotes the programs and the station itself in the bridge of other programs 

with different formats. 

All programs of the ETV follow this ed itorial policy, including the children 's program. 

Yelejochgeze and Lehilsanal. AtoTemesgen G/Hiwot, Directo r of educationa l programs of the 

Amharic Section sa id that the children's program of ETV re lays on the Ethiopian consti tutio n 

and fede rali sm. He added that the program aims at educating, en tertaining and informing 

chi ldren based on the government strategic policy. 

10 



2.4 Television Effects on Children 

Children's exposure to television is pred icti ve of academic outcomes during adolescence. 

According to Roberts and Foehr, (2008), it is the kind of television that matte rs. For example. as 

Roberts and Foehr, (2008: I 0) states adolescents whose parents permitted them to watched more 

educational programming when they were young are more likely to have higher grades. read 

more books, place greater value on achievement, and show more creativity. On the other hand , 

adolescents who watched more vio lent or purely 'entertainment' telev ision when they were 

yo ung tend to do less well in school and have lower grades overall. 

Studies of educational television including David and Stephanie (2013) have a lso found beneli ts 

for young ch ildren. David and Stephanie (20 13) states that educational telev ision programs have 

a va riety of benefits for preschool children includi ng increases in vocabu lary, abi lity to count, 

and general school read iness. Another stud y by Future of Children (2008) fo und that the benefits 

of educational television were most noti ceable fo r those with moderate exposure, and for 

children who had the lowest levels of skill s prior to viewing the program. The essential lesson 

here is that what children watch on television is an important predictor of later acade mic 

perfo rmance. 

Howeve r, other scholar li ke Heather et al. (2008 :5) argues that the benefit s o f educational 

programming are not equal for ch ildren of different ages. According to Heather et al. (2008:5), 

children under two years of age are less able to systematica lly learn as much from television as 

they do from human interaction. While infants may pay attention to video images, most 

television does not offer the interactive and responsive content that infants need the most. While 
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television may capture the attention of infants and todd lers, there IS little evidence that it 

facilitates meaningful learning. 

Another point that is raised by scho lars like Anderson et al. (200 1) is the impact of tel ev ision on 

children's attention. Anderson et a l. (200 I) shows hi s concern that electronic media use mi ght be 

related to children 's attention spans and to attention deficit hype racti vity di so rder (AO HO). It is 

because as one can learn from experience, child's attention is easil y drawn to televis ion for 

extended periods of time, desp ite other activities. The research fi nd ings. howeve r. are 

inconclusive, with researchers di sagreeing about whether telev ision viewing is an important 

contributor to attention problems in ch ildren. Anderson et a l. (200 1) is on the side of scho lars 

that argue for te lev is ion has negative impact on children's attention . Ande rson et a l. (2001 ) says 

that more te levision children watch at young ages, the more likely these chi ldren are to have 

attention problems in later childhood and adolescence. On the other hand , Cai lynn (20 14) found 

that there is no significant relationsh ip between amount of telev ision viewing at age tl vc and 

attention problems at age six. However, majority of recent correlational study including (Samrat 

2008 : 13) suggested that content is an important mediator of the relation between ex posure to 

television before age three and subsequent atlentional problems. Specificall y, earl y exposu re to 

vio lent and non-educational entertainment programming was positively associated wi th later 

symptoms of attention deficit but exposure to educat ional te lev ision was not re lated to attent iona l 

prob lems. 

Amo ng othe r charges, critics have often also accused tel evision of being a negative influence on 

the development of chi ldren's cogniti ve skill s (Samrat 2008: 13). Some scholars, includ ing 

Salomon (1983) fUlther argue that exposure to television has harmful effect s on chi ldren 's 
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cognit ive development. Following this conclusions, governments and other concerned actors 

have indorsed several policies that allow them to protect children from the "harmful effect" 0(" 

television. However, scholars like (Samrat 2008:4) argue that the policies don ' t bring anything: 

Despite the conventional wisdom and the ongoing populist movement, 

proactive policies to reduce children's television exposure are not like ly to 

improve children's cognitive development and academic performance. 

In general , the issue has become a conventional wisdom that television. in general. and higher 

exposure to television, in particular, has an adverse effect on chi ldren ' s cognit ive development. 

and that television is at least partly responsible for the widespread deterioration in the youth 

school performances (Salomon 1983:9). 

Violence on Television and Children 

Violence is an everyday occurrence in every society. It affects adults and children but it has a 

greater impact on children. Genti le, (2007) says it is mainly because ch ildren are more moldable 

and are greatly influenced by things they see and hear. Due to thi s, ch ildren allover the world are 

becoming victims to the same violent acts they witness on TV and at home (Gentile, 2007:7). As 

Mattaini, (200 I) states, this moldable situation pressure them to imitate or copy aggressi ve 

behavior. This behavior, as Mattaini, (200 I) further explained is coined as "Copy-Cat Violence" , 

which shows some viewers directly imitate or copy aggressive behavior seen on television. Many 

tragedies have occurred from this effect of violent television, a five-year-old boy killed a girl in 

1993, immediately watching Bevis and Butthead play wi th fire. The mother died inside her 

mobile home as it burned to the ground (V iolence on TV and Movies). Thi s "Copy-Cat"· 
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behavior becomes increasingl y more dangerous when reality televi sion gets invo lved (Mattaini . 

200 1). 

Some scholars including Gentile, (2007) further argue that media violence is increasing. while 

wo rl d violence is decreasing. Accord ing to Gent il e, (2007) there are reputable and scientific 

explanation on why children are committing violent. Gentil e, (2007) says while a direct "caused 

and effect" link is difficu lt to estab li sh, there is a growing consensus that some chi ldren Illay be 

vu lnerable to violent images and messages. 

For Gortmaker (1990), the other area that concern on impac t of TV on children is that state sOllle 

of the most violent TV shows are children's Cartoons, in wh ich vio lence is portrayed as 

humorous, and realistic consequences of violence are seldom shown. 

However, several scholars, including Mattaini , (200 I) thi s affects could be minimized if parents 

gu ide their ch ildren 's TV viewing. He has stated also TV viewing can have pos itive e ffec ts if 

parents and teachers set limits, plan, participate, monitor, analyze commercia ls and express 

views. GOrlmaker (1990) has also advised how children do they watch: "Children often have 

been characterized as "zombie" viewers who store mindless at Televis ion for hours. Instead. 

nat urali stic and laboratory studies of how children watch Telev ision, indicate that children 

typica ll y di vide telev ision viewing among a variety of activities. At all ages, ch ildren primari ly 

monitor telev ision content with short looks and onl y occasionally engage in ex tended" . 

14 



2.5 Factors Affecting Television Programming 

Like Telev ision programs have an effect on the viewers, there are also several factors that affect 

Telev ision programming. Acco rding to Jim (1996), tele vision Programs incl udi ng child ren ' s 

program, may be influenced by various factors be it fro m the side of the program prod uction 

team, ownershi p or due to other hi storica l and unforeseen reasons. Te lev is ion programs are 

mainly affected by Political, economical , soc ial and geographical facto rs (Jim 1996). 

As one of the main factors, the United States Go vernment Accountabi lity O ffi ce (2010) states 

" Media ownership and the avai labi li ty of di verse programmi ng" which is rel ated to 

independence. According to the Accountabi li ty Office, the med ia ownership matters because it 

has an influence on programming dec isions. In the Un ited States, like the Accou ntabili ty office 

di sclosed, the programming decisions are based on li steners' interests in a given market. T he 

Office further elaborated th is as follows: 

Among both commerc ial and public radio stations, stakeholders said that 

programming decisions are based on listeners' interests in a given mark et. 

The Office fo und that within two of the three largest loca l markets 

nationwide, many of the most common local rad io fo rmats differ from the 

most common radio forma ts nationall y, indicating that programm ing 

dec isions are affected by loca l communi ty interests. 

As Jim ( 1996) says, there are al so several media organi zations that have programming who neve r 

cons ider the interest of local community. Even in the Un ited States, which is cons idered as 

model of media independent, independentl y produced programming is declining fro m time to 

time. T he Acco untability Office (20 I 0:3) says, "Some studies have reported that independent ly 
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produced programming--that is, programming not affi liated with broadcast networks or cable 

operators--has decreased through the years". 

The Ethiopian Television and Radio Agency ( 1991) has di sc losed that the stati on is affected by 

Economic, Social and Geographical. These factors are elaborated be low: 

Economic factor 

The expansion of TV service is di rectly related to the economic growth of a count ry. But as a 

country like Ethiop ia which is one of the poorest countries in the world in which traditi ona l and 

backward agriculture is practiced and the industry is at a low level that cannot produce enough 

and quality output to be exported because of low technology, the service is s igni fi cantl y limited 

(ETV and Rad io 1991 :279) . 

Social factor 

!t is clearly understood that Ethiopia is the home of many ethnic groups, wh ich also incorporates 

varies religions. However, address ing all e thnic groups is one of the factors that affect the station 

(Ibid 1991 :280). 

Geographical Factor 

Ethiopia is a high tableland, hu ndred thousands of meters high, with di fferent step whi ch form 

the side of the known rift valley that rose and this factor affect the coverage of the station ( Ibid 

1991 :280). 
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In Addition, Political factor is one of the factors that have negat ive influences on the expansion 

of TV service in a given country. This is clearl y seen in under deve loping countri es. Since 

developing countries political condition is unstable and this instability is the mai n obstacle 1'01' 

economic growth of a given country and it is directly related to the expansion of the Television 

service (Ibid 199 1 :278). 

The size and wealth of the market is a decisive parameter which needs to be taken into accou nt 

when discussing factors affect ing Television including development and journal ism culture of a 

particular country (Jim 1996). According to Jim (1996) it is small news markets face different 

challenges and problems than big markets. As he mentioned, an important factor necessary for 

the media to carry out its democratic functions (provide information, create public forums and 

observe those in power) is availabi lity of resources, namely a ri ch advertising market. and 

different forms to fund media (subsidies from the state, tradition of public fund ing and so on). 

An adequate journalistic culture is al so an important tactor which is raised by Anderson et al. 

(200 I). As he states, journalistic culture includes professional norms and requirements that the 

station fo llows. 

2.6 Content of Children's Television 

The content of television is an important factor in determining whether the impact of te levis ion is 

positive or negative (Anderson et al. 200 1). According to Anderson et al (200 1 :5) the chi ld ren's 

program contents have its own factor on children's language development. Anderson et al. 

(200 I) further explained it as follows: 

A study conducted on Television program contents founel that at 30 

months, watching DoratheExplorer, Blue's Clues. Arthur, Clifford, Dragon 
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Tales, or Sesame Street was assoc iated with better language deve lopment. 

wh ile watching Tele/ubbie.\' was associated wi th lower language scores. 

Other research has found that for very yo ung children (8- 16 months), 

watching television and videos is related to lower language development. 

while thi s is not true of older preschoolers ( 17-24 months). 

As it is stated above, then , that the most negati ve effects of television contents for chil dren's 

language deve lopment takes place at the earli est ages. When determi ning te lev ision pract ices. wc 

need to consider not onl y the content of the programs, but also the age of their child . 

In add ition to Anderson et a!. (200 1), other scholars including Salomon (1983) stated that the 

effects of television on behaviour of ch ildren vari ed in the type of content that ch ildren viewed. 

Th is is evidenced by the findings of the Salomon's (1983) study which suggests that the li nk 

between televi sion viewing and chi ldren's attentional skill s is mediated by content. According to 

Salomon (1983), children who viewed the violent cartoons showed dec reases in measures of se lf­

regu lati on, whereas those who viewed the prosocial programs showed higher leve ls of task 

persistence, rul e obedience, and tolerance of delay relati ve to basel ine and to children in the 

neutral viewing condition. 

However, as Anderson et a!. (200 I) suggests, it is also important to note that the ca tegor ies of 

programs likel y differed not only in content but with respect to formal features such as format 

(animation versus li ve-action) and pace. Overall , scholars includ ing Salomon (1983) sugges t 

that electronic media contents might have an effect on children attentio n and skill s. Telev is ion. 

especiall y when viewed by children younger than age two, may have a negat ive effect on 

attention deve lopment , though the ev idence is relatively weak (Samrat 2008: 17). As it is 

indicated by all c ited scholars above, content appear to be an impo rtant med iator. and spec ifi c 

tel evision content has been linked to attention skill s. 
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Sexual contcnt 

Accord ing to Samrat (2008) "kids today are bombarded with sexual messages and images in all 

media : - television, magazi nes, adverti sements, music, movies and the internet". Therefo re. the 

issue has creates concern on parents they are often concerned about whether these messages are 

hea lthy. While telev ision can be a powerful too l fo r educating yo ung people about the 

responsibil ities and ri sks of sexual behav ior, as Samrat (2008) states, such issues are se ldom 

mentioned to deal with in a meaningful way in programs containing sex ual content. The study 

conducted by the Kaiser Fami ly Foundation in 200 I entitl ed "Sex on TV" further stated the 

si tuation as follows: 

Three out of foul' prime time shows in the United States conta in sex ual 

references. Situation comedies top the li st 84% conta ins sexual content of 

shows with sexual content, only one in ten included references to safe sex, 

01' the poss ible ri sks 0 1' responsibilities of sex. In shows that portrayed 

teens in sexual situations, onl y 17% contained messages abou t safe and 

responsible sex. 

Therefore, protecting children from sexual contents is the advice given by both the scholars 

including Samrat (2008). 

2.7 Children, Television and Regulations 

In modern society , promoting children' s we ll-being is a major concern for po li cy makers. 

educators, and hea lth professionals (Children 's voice 2000). Children 's well-being is al so 

becoming a major concern in Africa. Corresponding to thi s, Yisak et al. (2009:3) . states that 

many African countries including Ethiopia are mak ing impress ive efforts to improve the soc ia l 

and economic we ll being of children. 
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As one of the ways of educating and entertaining ch ildren, parents both in modern and other 

societies use media . However, as America Academy of Pediatrics (2014) states media has 

pos it ive as we ll as negati ve impact on children. Media scholars including Cail ynn (20 14:32) 

share thi s concern and have been examining the influence of media on young people for man y 

decades. As Cail ynn (2014:31) states, particularl y in today' s multimedia env ironment, telev ision 

plays a significant role in the lives of children and their we ll-being. Al though prevalent facto rs 

like time spent watchi ng television are influencing children' s wel l-being, research on med ia 

including Yisak et al. (2009:3) indicated that the content that is specifically made for children are 

affecting the well -bei ng of children. In addition, ch ildren are exposed to a wide variety of 

tel evision content that is not especiall y targeted at them. 

In the beg inning, as Anderson (200 I :245) states, telev ision ' s introduction was accompani ed by 

exc itement and optimism, followed almost immediately by criti cisms and concerns about its 

im pact on children 's development. Critics linked televi sion to every ill effect from hype ract ive 

todd lers to violent youth, prompting consideration of regulations for children 's televis ion. 

According to Anderson (200 1), those who are concerned about the " ill e ffect" of tele vis ion. 

recommends regulation that protect chi ldren from any negati ve impact of tel ev ision. Fi na ll y, 

regulations have varied over the years and have come to focus on requirements for educational 

programming, limitations on commercial time in children 's programming, and impl ementat ion of 

a content rating system (David 20 13 :32). In addition to developing regulation, med ia studies on 

impacts of television were also recommended . Anderson (200 I) says, in order to understand 

television' s potential impact on development, one must consider how much children watch 

television, how they direct their attention , and what they comprehend. 
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2.8 Conventions and Charters of Children's Right 

A number of countries have harmonized, or are in the process of harmonizing their national laws 

with the Convention on the Rights of the Child (UNCRC), the African Charter on the Right s and 

Welfare of the Child (ACRWC), and other major international institutions concerned with 

children (Samrat 2008: 15). 

The same way, Ethiopia has also harmonized and issues several conventions and legislations 

(Yisak et al. 2009 :5). The Revised Fam il y Law of Ethiopia is an important instrumen t through 

which to consider children's well-being and other we lfare issues. The revised Fami ly Code 

Proclamation No. 213 /2000 purports to give ' priority to the well-being, upbringing and 

protection of children in accordance with the Constitution and International Instruments which 

Ethiopia has ratified' (MOLSA 2006: 71). 

According to Article 215 of the Revised Famil y Code, ' [a] minor is a person of either sex who 

has not attained the full age of eighteen years'. The law presumes that the mi nor is incapable of 

performing a broad range of lega lly binding acts and in such circumstances pl aces him or her 

under the care and protection of specified organizations (ibid : 7 1- 72). It emphasizes the 

protection of the child from performing work which is harmful to his or her phys ical hea lth or 

mental, sp iritual , moral or soc ial development. In thi s respect, the Revi sed Family Code appears 

to be in harmony with the Convention on the Rights of the Child (Yisak et al. 2009:6). 

A survey conducted by the African Child Policy Forum (ACPF) in collaboration with UN ICEF 

in eastern and southem Africa (including Ethiopia) stresses that one of the top innovati ve and 

radica l ideas in both the UN Convention on the Rights of the Child and the African Cha rter on 

the Rights and Welfare of the Child is the importance given to chil d participati on, specilically, 

21 



the right of the child to freedom of thought and expression (Yisak et al. 2009:6). Onl y by 

allowing children a vo ice to express their thoughts, fee lings and concerns, and to articu late their 

anxieti es, hopes and aspirations, can we deal with thei r desires and guarantee thei r ri ghts. The 

survey has given African children the opportunity to reflect on the particu lar problems they face. 

and to present their own perspecti ves. It emphasizes children's well -being, emotions and 

environment; their relat ionships with famil y and friends; their relationships wit h their 

communiti es, their countri es and their leaders; and of course the ir views about the issues 

concerning them (ACPF 2006). 

2.9 Production Techniques to Maximize Educational Benefits of 

Children's Television Programm ing 

Children cannot learn from educational messages to wh ich they do not pay attentio n. Moreover, 

viewers learn mo re from televi sion programs when they can pay susta ined. unbroken attention 

(Gentzkow and Jesse 2008) .According to Gortmaker et al. (1990), producers of children's 

educational media can do several th ings to get children 's attention and max imize the potential 

benefi ts to chi Idren. Researchers s llch as Gortmaker et al. (1990) have ide nti ti ed several means 

of maximizing chi ldren's attention to a program, some hav ing to do with program content, others 

with formal features such as camera techniques and sound effects. One way to increase attenti on 

to a program is to maximize comprehensibility of the content (Huesmann 2003 :212). 

Not on ly the comprehensib ility of the content that is considered as a technique to grasp 

chi ldren's attention, Huesmann (2003:2 13) fu rther suggest the program producers to use formal 

features of media that include characteristics which can be described with minimal reference to 

content that guide attention. For example, as Huesmann (2003 :21 3) suggests cuts between shot s. 
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camera pans, and sound effects are considered to be formal features. Using ch ildren 's vOi ce 

rather than adu lt vo ice is also one of the techniq ues that are suggested by Gortmaker et al. 

(1990). For example, as Gortmaker et al. ( 1990) says, child voices are likely to el ic it looks from 

inattentive viewers whereas adult male voices are likely to suppress looks. Ch ildren, for instance. 

often associate child voices with ch ild-directed programming and adult male voices with content 

for adults (Gortmaker et al. 1990). 

Repetition is one of the techniques that are suggested by Huesmann (2003:214).Asi-luesmann 

says,one reason why media can be such a powerful educational tool is that content can be easily 

and cheaply repeated. Literal repetition of episodes can enhance comprehension and subsequent 

learn ing (Huesmann 2003:2 14). Some studies of media effects suggest that a variety of viewer 

characterist ics, includ ing but not limited to inte lligence, soc ioeconomic status. and gender. can 

mediate the effects of media on learning and academic achievement (Samrat 2008). 

Again, as I-iuesmann (2003 :214) suggests, producers of chi ldren's media can take these 

characteristics into acco unt during program design and production, they may enhance 

educational value. I-iuesmann (2003:217) also suggest direct learning effect as a system. As he 

says, direct learning of specific information from educational media is certain ly useful , but a goal 

of most (if not all) educational initiatives is to empower chi ldren to apply what they have learned 

to real-life problems. Therefore, Huesmann suggest chi ldren to transfer to the real world what 

they learn from the media context (for example a television program set in a fantasy 

environment). He further suggests that presenting the same lesson, such as a spec ific problem­

so lving strategy, severa l times using different types of examples can increase the flexibility of a 

ch ild' s mental representation of that strategy, thus enhancing the ch ild's abi lity to accuratel y 

se lect and apply it in different real-life situations. 
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2. IO Characteristics of children's TV channels 

As it is defined by Williams ( 1982), children TV programs are TV programs that are designed 

for , and marketed to ch ildren, normall y broadcasted during the morn ing and afternoon. They can 

sometimes run in the early evening for the shows are ma inly to entertain and someti mes to 

educate the young audience about basic li fe skill s or ideas. Programs vary in their intended age 

group audience and style of presentation . Some take the form of game shows or comed ies and 

many take the form of animated series (Yisak et al. 2009:6) . As it is classified by Huesmann 

(2003), the children' s TV programs are class ified by the children age group namely infants. 

toddlers, pre-school aged and schoo l aged children . 

However, different Children TV channels have di ffe rent objecti ves and different format that may 

or may not suitab le for ch ildren. Gortmaker et al. (1990:23) stated that, a good TV channel 

meant for children is age appropriate and has programs and shows that conta in a mi x of 

educational and fun shows while some of the programs include popular characters, trying to 

teach numbers and logic ab ili ties there are others that are pure fun. For Huesmann (2003) good 

TV channel is that it teaches moral va lues though the use of storyte lling. The main protago ni sts 

of the shows are always characters that have some spec ial good values that are hi ghlighted such 

ind irect messages sent to children ex tremel y helpful in imbibing a good quality (Ibid). 
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2.11 Theol'etical framework 

In relation to Television and children ' s study, researchers have employed different theore ti cal 

frameworks that helped them to analyze content facto rs and predict patterns of television 

program choice. Despite vari ed theoretical origins, such effo rts typ ica ll y assume that chi ldren ' s 

program re lated issues are systematically related to program content (Anderson et al. 200 I). 

Accord ing to Anderson et al. (200 I) a substantial body of Children's Te levision programming 

research , however, has provided evidence that content is determined by programming factors, 

drawi ng into question the exp lanatory power o f cu rrent theori es. The present study, as per the 

recommendations of Anderso n, integrates disparate theoretical perspectives and mode ls that 

wo uld a llow the researcher to analyze the program content of Yelejochgize and LehilslInal. 

These theories and model include social cognitive theory, social learning theo ry, and cultivation 

theory and capacity model. The reason for the deployment of those theories and model and their 

appl ication to the core issue of the present study is obtainable below. 

2.11.1 Social Cognitive Theory 

The media influence, particularly the chi ldren's Television program influence on chi ldren is the 

core agenda of the present study. As A lbert (2006) suggests, one of the most generall y accepted 

theori es used to explain the influence of media on individuals is social cogni tive theory. 

Although there is some debate regard ing the full infl uence of the media on viewers, as Albert 

(2006) states, social cognitive theory is one of the most acceptable ones. 

Accordi ng to Bandura (1994), any things people experience in their env ironmen ts affect their 

behaviour and val ues. When they see behaviour that is rewarded or pra ised, they are li kely to 

exhib it the behaviour themselves through operant learning (Bandura , 1994). Thus. children 
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witness a particu lar behaviour on television and as Tamborin i et a!. (2005) says, they are like ly to 

imitate that behaviour in thei r own lives. 

In addition to imi tating behaviours, children's understanding is one of the issues raised by 

Tamborini et a!. (2005), which is also one of the issues that are addressed in the present study . 

Children are bette r ab le to di stingu ish reality from fi ct ion: there is evidence that th is di stincti on 

is still blurred (Tambori ni et a!. 2005). Given the difficulty d iffe renti ating various aspects of' 

real ity, it is understandab le ho w children may act out those things they view on televis ion 

without fully understand ing the impact of their acti ons. If children are prone to demo nstrate 

various acts after wi tnessing them on television, simple conversations and interactions may be 

influenced as well (Bandura, 1994). Accord ing to Band ura, children are not on ly prone to vio lent 

acts after watching television, te lev ision representations of human behaviour and relations have 

an impact on the viewer as well . " Heavy exposure to the symbo lic wo rld may eventuall y make 

the televised images appear to be the authentic state of human affairs . . . Telev ision in fl uence is 

best defined in terms of the contents people watch rather than the sheer amo un t of televis ion 

viewing" (Bandura, 2009). 

The impact of the content o f the show has a greater impact on how messages are interpreted and 

beliefs are shaped. Television has the abi lity to influence and " [verify] personal conceptions 

against televised versions of social rea lity [and thus] foster some collecti ve illusions" (Bandu ra. 

2009) . 

Television and child cognitive development 

The effect of telev ision on children is one of the concerns of the present stud y. In re lation to this. 

as Borden ( 1997) distingui shed, there are two arguments that have been put forwa rd as to wh y 

26 



te lev ision viewing sho ul d have an effect on child cognitive development. Re fe rri ng to Kool stra 

and Van del' Voo rt ( 1996) , Borden ( 1997) says the fi rst argument is the ti me di sp lace ment 

argument, wh ich argues watching too much televis ion takes time away from essenti al learn ing 

acti vities such as reading, homework , and structu red play activities. There is. however. a 

signi fica nt vo ice in the second argument that relates to the plasticity of the child's bra in and 

argues that televisio n can in fact be a use ful too l in chi ld ren's learn ing (Huston and Wright 

1998). According to Huston and Wri ght (1998) today 's children enter kindergartens with a la rge r 

vocabulary than the pre-television generati ons. Therefo re they have argued that te lev ision have 

to be considered as a learning dev ice. 

A lso disti ngui shing the positive and negati ve impact that Ye/ejochgize and Lehilsanal have 

brought on children is not the core issue of the present study, the negati ve content effect of the 

programmi ng will be viewed fro m the perspective of ch ild cogniti ve deve lopment. It is 

considered depending on the Borden' s ( 1997) suggest ion which says the strong association of 

te lev ision with leisure and relaxation witho ut havi ng substantial content may have a profound 

effect on learni ng by loweri ng the intell ectual invo lvement in processi ng the informat ion 

presented in television programs. 

2.11 .2Cultivation Theory 

Message and tex ts are one of the concerns of the present stud y. Message and tex ts are the main 

concern because it is bel ieved to have continual effect on audience, as it is we ll ex plained in the 

cul tivati on theory. Acco rd ing to Gerbner,(1998) , cul tivation is not a "un idi recti onal flow of 

influence from telev ision to audience, but part of a conti nual, dynamic. ongo ing process 0 1' 

interaction among messages and contexts. In many cases, those who watch more te levision (the 

heavy viewers) are more li ke ly in all or most subgroups to give the 'television answers'" to 
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questions about the real world. Although there are numerous factors that influence culti vation, 

the relationship between the amount of viewing and the tendency of exaggerated pe rceptions of 

the images portrayed are more readi ly seen than the occurrences in the actual world of the 

actions portrayed Gerbner, (1998). 

Culti vation theory is deployed in the present study as Gerbner, ( 1998) states television, as a tool 

that is generally introduced early in the viewer's life, plays a crucial ro le in the formation of 

predi spositions and can strongly influence behaviour. The more people see fa lse representations 

of life and relationships on televi sion, the more they accept it as rea lity. Viewers wil l 

consequentl y be lieve in a greater incidence of the overrepresented portrayals, which wi ll 

subsequentl y affect their behaviour (Eisend, 2006). 

Eisend, (2006) says Culti vation theo ry explains the impo rtance of viewers' thoughtful 

examination of media messages before accepting them as truth. However, children, who are the 

mai n focus of the present study, are not able to perform thoughtful examination of media 

message. Therefore, like Stephen et a!. (2008) says cultivation theory adv ise se lecti ve viewing 

which is important in the cultivation of ways of knowing and images of reality. 

Another important concept of cultivation theo ry is the idea of "resonance." This is the idea that 

certai n issues or messages from televis ion may resonate with aud ience members whose " rea l" 

environment includes simi lar issues and messages. Acco rding to Gerbner et al .. (1980), what 

peop le see on televi sion is most congruent wi th everyday reality (or even perceived rea lity). the 

combination may result in a coherent and powerful "double dose" of the tel ev ision messages and 

significantly boost cu ltivation. Thus, the congruence of the telev ision wo rld and rea l-life 

circumstances may " resonate" and lead to markedly, amplified culti vation patterns (p . 15). For 
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example, people who li ve in the inner city that are heavy viewers of vio lent te lev ision may 

di splay a larger cultivation effect, because their situation is congruent to messages about violence 

on television. In other words, heavy viewers from thi s demographic may be more like ly [ 0 

overestimate violent crime than heavy viewers from another demographic (people of a high 

socio-economic status that live in the \suburbs) due to resonance. Gerbner (1998) points out that 

television transcends barriers such as literacy and mobility, and that " te levision has become the 

primary common source of socialization and everyday information (mostl y in the form of 

entertainment) oflotherwise heterogeneous populations" (p . 177). 

2.1 1.3 Capacity model of children's comprehension of television content 

.lust as children cannot understand an educational message to which they do not pay attenti on. 

they cannot learn from content that they do not understand . In relation to thi s, Shalom (2003) 

proposed what he ca ll ed the capacity model of children's comprehension of television programs 

based on the limited cogniti ve resources that people have available for processing informati on at 

any gi ven moment. 

Shalom (2003: 14) makes a distinction between a program's narrati ve content- its story- and its 

educational content- its informative messages-and emphasizes the potenti al competition 

between the two types of content for the cognitive resources needed to process the program. To 

max imize the cogniti ve resources available to children to process educational content, Shalom 

(2003: 14) suggests that producers integrate narrat ive and educational content as muc h as 

possible, making the educational message a central part of the ongoing story. For exampl e, 

Shalom (2003: 14) says, characters may have to solve a particular problem before ad vancing to 

the next chapter in the slOry. In this way, narrat ive and educational content can capita lize on the 
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same resources rather than compete for them. Al though Shalom 's (2003) adv ises of the capac ity 

model focused on educational telev ision in particular, the present study appl ied it also to 

educat ional and entertainment aspects of Ye/ejochgizeand Lehitsanatprogram as well. 
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CHAPTER THREE:Methodology and research design 

3.1 In trod uction 

Mass media in general are be li eved to cause violence, sexual promiscuity and contribute to 

discrimination against women and chi ldren (McNamara 20 I I: I). On the o ther hand , as Neuman 

( 1997) says, the media is one of the most influential entities we have in thi s wo rld. with good 

reason. Like Neuman (1997) says we rely on the media to provide us with infor mati on and it 

has many roles in our world , w ith prov iding news to us the most important ro le. 

No matter what, media is one of the areas that are being studied by numerous researchers lor 

decades. Among the media elements, (McNamara 2011 ) says, media content is one of the 

catego ries that we re introduced as a systematic method to study mass media by Harold Lasswe ll 

( 1927), initia ll y to study propaganda. Media content analys is became increasing ly popular as a 

research methodo logy during the 1920s and 1930s fo r investi gating the ra pi dly expand ing 

communicati on content of movie (McNamara 2011 :2). He has further ex pla ined that it was in the 

1950s that media content analys is proli ferated as a research methodology In mass 

communication stud ies and social sciences with the arri va l of te lev ision . 

In relation to the use of content anal ys is, Berelson (1952) says it is used to stud y a broad range 01" 

' tex ts' from transcripts of interviews and di scuss ions in clinical and soc ial research to the 

narrati ve and form of films, TV programs and the ed itorial and advertising content of 

newspapers and magazines. 

The same way, the present study aims at explorin g the content of 'Vc/ijochRize and LehilSal1al' 

children's television program broadcast in EBC. The researcher has used content ana lysis as a 
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primary data collection tool s as Berelson (1952) says it helps to study portraya ls of violence. 

racism and women and children in television programming as we ll as in fi lms. In the next 

sections of thi s chapter: the main research techni que that is content analysis in the vei n of what 

content ana lys is is, what is the relevance of content analys is, why the researcher used it, what are 

its weaknesses and strengths and similar issues are respond. 

This study, as a content analysis reviewed 46 television programs geared toward the Yelejochgize 

and LehilsanOI audiences. It focuses on three broad areas: Language appropriateness. 

understandability, and violence effect as we ll as two genres of Ye/ejochgize and Lehilsanol 

programs. 

3.2 Content analysis 

As one of today' s most ex tensively emplo yed analyt ica l tools, content analysis has been used 

fruitfull y in a wide variety of research applications (Allen and Reser, 1990). The med ia con ten t 

analysis is also the research method most often used in studying media images (Wiseman 1970). 

According to Co le (1988), content ana lysis is a descripti ve method in which resea rche rs analyze 

the actual content of documents and/or programs. By systematicall y counting items pertaining to 

a speci fic category, researchers are ab le to conceptualize a larger theoreti ca l framework based on 

their observat ions of media content (Wiseman 1970). 

Content analysis is a method of ana lyzi ng written, verba l or visual commun icati on messages 

(Cole 1988). It provides a scientific method for the evaluation of data collected using a va riety of 

qualitative research approaches includ ing foc us groups, intervi ews, ethnogra phi c obse rva tions. 

photographs, cartoons, and film footage (ibid) . Among those approaches, the present study 

employs interview and program content analys is and examines the appropriateness of the 

program content to the target audience. On top of that , depending on the adv ice from Newbold et 
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al. (2002), the content analysis of the present study focu ses on the fo llowing po ints in order to 

identify "what is the hidden message in the media and how thi s is infl uencing the aucii ence. 

part icu larl y chi ldren": 

o How do Yelejochgizeand LehilsanalTV programs portray violence, racial or gender 

differences? 

o How prevalent tS X on certain types of programs if X equals sex . violence. 

homosexuality, smoking, drug or alcohol use?' 

o How the language used is appropriate and actuall y se rves to create rea li ti es or worlds? 

o What types of news stori es are prevalent in the program? 

o What percentage of the programming is crime, accidents, promotional , human interest? 

o How do other interest related issues differ between different types ofprogramm i ng~ 

o What categories or subject matter are prevalent among other programs? 

The advantages and disadvantages of content analysis 

Med ia content anal ysis can be used to analyze the ideo logies of those who proci uce them and 

how they try to spread thi s ideology (Aubrey and Harri son 2004). Media content analysis looks 

di rect ly at communication via texts or transcripts, and hence gets at the central aspect of social 

interaction that can also provide valuable hi storical/cultural insights over time through analysis 

of texts (Bandura 2009:96). Media content analys is further elaborated by Bandura (2009:97) as 

fo llows: 

Media content analysis allows closeness to the text which can alternate 

between specific categories and relationships and also it can be used to 

interpret texts for purposes. Media content ana lys is is a modest means of 

ana lyzi ng interactions and it provides an insight into complex models of 

human thought and language use. When done well, is cons idered as a 
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relati ve ly "exact" research method (based on hard facts, as opposed to 

Discourse Anal ysis). 

However, scholars including Bandura (2009) believe it still has an advantage and disadvantage . 

The foll owing section looks into both. 

Advantages of media cOlltent analysis 

Severa l scholars, who publi shed and produced materi als in relation to content analys is, incl uding 

Robinson et al. (2006), Jim (20 I \ ), Weber ( 1990), Patlon ( 1990) and Hsieh and Shannon (2005) 

indicates content ana lysis as an advantageo us research too l. According to Robinson et al. (2006). 

the method is to our advantage because it is inexpensive research method . He says content 

anal ysis is a readil y-understood, inexpensive research method because it is unobtrusive, and it 

doesn't require contact with people. 

For Weber (1990), establishing reliability is easy and straightforward in content analysis. He 

says. of all the research methods, content analys is scores highest with regard to ease oj' 

rep li cati on and usually the material s can be made avail able fo r others to use. Weber ( \990) also 

says one of the advantages of using content research is that it is unobtrusive . Acco rding to Weber 

(1990), research can co ll ect data from documents of an event rather than interviewing those who 

attended. It has an advantage, because as Weber says, the documents may give the 

complete record , whereas a participant may consc iously or unconsciously leave out crucia l 

information. Thi s prevents bias from corrupting the data . In addition , the researcher can find 

answers to the questions they need rather than searching through irrelevant or inappropriate 

information . 
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Another advantage of using content analysis is that researche rs use large fil es of data and 

systematicall y eval uate it (Robinson et a !. , 2006). However, the human factor and errors are also 

the areas that have to be considered during the use of content analysis. Shannon (2005) says. 

whil e the content is systematic, a suffi cient amount of research time must be given to it and the 

criteria need to be strictly applied. According to Shannon (2005) this requires reso urces and there 

must be precautions in place to prevent the data fro m be ing distorted. If there are prob lems with 

the researcher's judgment, the data could be compromised. Th is is particu larl y true when the 

goal is to gain a higher level of interpretati on. 

However, both the above mentioned scholars advised to consider the advantages and 

disadvantages of content analysis before beginni ng a stud y. As Robinson et a!. (2006) says it is 

generally an inexpensive research method and applicab le to learn more abo ut policies. targe t 

audiences, politics or financia l support. In addition, it is even more powerful when added to other 

types of research. Scholars like Ji m (20 11 ) advise content analysis to be cUlTlbi ned wi th uther 

research methods. Jim (20 II ) says, "content analysis becomes a more powerful tool when 

combined with other research methods such as interviews, observation, and use of archival 

records". Depending on that, this stud y has also combined the content analysis with interview. It 

was the program producers of the Yelejochgize and Lehilsana, who were interviewed to get 

relevant data. 

Disadvalltages of Media COlltent A llalysis 

The issue of researcher's own interpretation is one of the issues that schola rs ra ise about the 

di sadvantage of media content analysis. Wiseman ( 1970) says media content analysis relies 

heavil y upon researcher interpretation. According to Wiseman ( 1970), mass med ia analysis ma y 

also not correspond to the interpretation of other researchers as it is about how we operat io na li ze 
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the info rmation acqu ired. There is an assumption that the audience is simply a pass ive consumer 

of the message give n out by mass media, and that there is no attempt made to exam ine how they 

actual ly interpret the tex t if thi s is the format mass media is presented in. Media content analysis 

may produce a di storted image of soc iety (Wiseman 1970). Additional po int raised by .l im 

(2011) is the misleading aspect of medi a content ana lys is. He says it may mi slead the publ ic or 

adversely affect the socialization of children. The time and error related issues are addi tional 

po ints that are raised by Jim (2011 ). He says, " Media content anal ysis can be extremely ti me 

consuming and is subj ect to increased error (particularly when relational analysis is used to attain 

a higher level of interpretation)". 

Media content analys is is often devoid of a theoreti cal base, or attempts to libe rall y to draw 

meaningful inferences about the relati onships and impacts implied in a study. It is inherentl y 

reducti ve (parti cularl y when dea li ng with complex texts) tends too often to simply consist of 

word counts. Media content analys is often di sregards the background in which something has 

been produced (Wiseman 1970). However, in order to fill the above mentioned gap, this study 

use set of scales w ith the standing points of the stud y and especially to avo id mislead ing 

information it used supporti ve methods like qualitative content analysis and interview. 

3.3. The qualitative method 

The qualitati ve method usuall y produces descriptions or typo log ies. a long with express ions from 

subjects refl ecting how they view the social world . By this means. the perspecti ves of the 

producers of the text can be better understood by the investigator as wel l as the readers of the 

study's results (Berg, 2001). It also pays attention to unique themes that illustrate the range orthe 

meanings of the phenomenon rather than the stati sti ca l signi fi cance of the occurrence of 
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particular texts or concepts. As suggested by Smith, "qualitati ve analysi s dea ls with the form s 

and antecedent-consequent patterns of form" (Smith, 1975 :2 18). 

As it is stated above, media content ana lys is is the deconstruction of pieces of med ia with 

tendency towards either quantitati ve or qualitative research methods. Regarding Quantitati ve 

research methods within media content analysis, Wiseman ( 1970) pointed out that it is a far more 

structured and consequently restricted form of gathering information from clips of media. 

Qualitative methods, intern , as Wiseman (1970) says involve in a viewi ng of the clip and then 

unstructured open di scussions and debate on the themes and effects of the clip. Depending on 

that, the present study deployed a Qualitative method that allows the researcher to view the clips 

in an organized manner. 

Qualitative method emphasizes the description of how people experience the wo rld . It is most 

often inductive in nature. Data take the form of words, desc riptions, and narrat ives (Buddenbau n 

and Novak 2000). The same way, thi s study looks how children experience through chi ldren 

television programs especial ly in YelijochGize television program. The field of qualitati ve 

research is broad and not only "crosscuts disciplines, fields , and subject matters" (Denzin& 

Lincoln, 2000:2) , but also utilizes a countless of means to co llect data. Creswell (2007) asserts 

that while there are several kinds of data, all data falls in to four basic categories, "observations. 

interviews, documents, and audiov isual materials" (p. 129). Based on Creswell' s advice. the 

present study applied interview with the producers, revi ewed program documents and edito ri al 

po licy and also the already broad casted audiovisual material s. It is done for the reason that , it 

provides contextual information and serves as a support for information assembled th rough 

interv iewing. 
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So, thi s study has looked as the programs which are broadcast fro m May, 201 3 to May 2014 . The 

analysis specifically done on the broadcast contents, as it illustrates how far the programs we re 

appropri ate for children. It is done depending on the given criteri a of the good childre n 

television program by using the method of qualitati ve content analysis and qualitati ve interview. 

Qualitative content analysis 

Qualitati ve content ana lys is has been de fined by several scholars. Among those, (Hsieh and 

Shannon, 2005: 1278) defined it as "a research method for the subjecti ve interpretation of the 

content of text data through the systematic classification process of coding and identifying 

themes or patterns" . For Marring (2000:2) it is also "an approach of empirical , methodolog ica l 

controlled analysis of texts withi n their context of communication, following content analyti c 

rul es and step by step models, without rash quantification" . 

These definitions po int up that qualita ti ve content analysis emphas izes an integrated view or 

speech/ texts and their specific contex ts. According to Marring (2000:2), Qualitati ve content 

analys is goes beyond mere ly counting wo rds or mining objecti ve content fro m tex ts to exami ne 

meanings, themes and patterns that may be manifest or latent in a particular tex t. He says it also 

allows researchers to understand socia l rea lity in a subjecti ve but scientific manner. 

3.4. The reason for using qualitative method 

Qualitati ve method of research focuses on the contex ts and meanll1gs of human li fe and 

experi ences for the purpose of inductive research (Onwuegbuzie, and Turner, 2007) . As a result. 

thi s study is focused on the context of the program, weather it is appropriate for children or not. 

in accordance with the meaning clarity and the way it is easil y understandable for the children. 

Qualitati ve approaches examine meaning production as a processwhich is contex tua li zed and 

inex tricably integrated w ith wider soc ial and cultural pract ices (Jensen and Jankowsk i 1991 :4). 
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So, qualitative method is a suitable method for this study. Moreover, it leads to answe r the 

research questions. And also it provides the study more depth , and captures observati ons and 

views of individuals which may be difficult to quantify. 

3.5. Sampling 

Sampling universe of qualitative content ana lysis usuall y consists of se lected texts which can 

in form the research quest ions being investigated (Smith , 1975:218). For thi s stud y. the 

Ye/ejochgize and Lehilsanafprograms broadcastfrom June 2014 to Nov 20 15 we re taken as the 

sampling population or sampling uni verse. They make up a total of 46 episodes. The selected 

sample data is limited to six months. It is done because it is believed to show the performance of 

the six months program and can be expected to demonstrate gains from the experiences. 

Moreover, the limitation of documentation is considered in thi s stud y. The study focused on ly on 

the most recent year of programs. The documentation process of the station shows as further 

back I go the more I face poor data documentation. It becomes difficult to be sure about the 

avai labi lity and quality of the required informat ion . Deacon el al ( 1999: 120). with regard to thi s 

say, " When sampling retrospectively, your research is inev itab ly affected by the availab il ity and 

comprehensiveness of archival sources." Thus, as a solution for this potential danger of 

ava ilability of material in the archives of the station, the most recent full year's programming on 

thi s issue was taken as the sample period. 

In relation to sample episodes, amongst the total of 46 episodes o f Ye/ejochgize and Lehi/.mno/. 

decided to select sample episodes. Sampling was done depend ing on the advice given by Deacon 

et al ( 1999). Deacon et al (1999: 121) says "the whole sample has limitation of time, energy, 

money, man power, equipment, access to suitable sites to measure eve ry s ingle item or s ite 

within the parent population or who le sampling frame". For that reason, an "appropriate 
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sampling strategy" that is also adv ised by Deacon et al (1999) is adopted in order to obtain a 

representative, and stati stically valid sample of the whole. Depending on that, fro m the sampling 

universe, sample episodes were se lected fo r analysis with a systematic sampling method , a type 

of simple random sampling method, that allows every element in the sampling fra me had an 

equal chance of selection, and so is rep resentat ive (Deacon et al 1999: 122). 

Shoemaker and McCombs (1989) a lso state systematic sampl ing because it is "an effic ienl 

method that can result in a representative sample ." Therefore, depending on the sampling 

techn ique that is mentioned above, the researcher selected 20 sample episodes out of the 10lal 

population (92) , each of which can be considered to be a unit of analysis. The sample size. thaI 

const ituted 20 episodes, is about 2 1. 7% of the sample population. Nardos (2005:45) says this 

sample population is usuall y considered as representati ve sample for stati sti ca l anal ysis. It is to 

be noted that one epi sode, as a unit of analysis, is equi valent to one program. 

3.6. Data Suu rce 

In the developed world , the number of children's TV channe ls that serve different purposes is 

uncountab le. In the United States, as Fedler, (1978) states there are more than 30 Chi ldren's 

television networks. However, in the context of Ethiopia, it is on ly the EBC fo nner Ethi opi an 

Rad io and Te levision Agency that broadcasts children's program . The researcher, therefore. 

se lected Yelejochgize and Lehi/sana/programs as a source of data. 

Almost everything people know about the worl d comes from the mass media (Fed ler, 1978:49). 

Yelejochgize and Lehi/sana/, were therefore, chosen as a source of data given its potent ial 

strengths, mentioned above. 
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In order to get additional data, program producers of Yel~jochgize and Lehilsanalwere also used 

as a data source . The data sources are se lected purpos ive ly acco rding to their expe rience in the 

program, their position and knowledge abo ut the program mak ing. Hence. TemesgenGebrehiwot. 

Director of educational programs; AynalemBalcha the fonne r editor and producer of the 

program; TigistTeshome, current ed itor of the program have been se lected as key info rmants. 

These professionals are interviewed in different topics and in vari ous s ituat ions using di ffere nt 

interview techn iques . 

3.7. The Interview 

As it is mentioned earl ier, combining con tent analysis with other research methods such as 

interviews, observation, and use of archi val records in ordc:r to make it more powerfu l tool (.l im. 

20 11) . 

.I ensen and Jankowsk i (199 1) also advise to combine interview with content ana lysis because it 

has a capacity to range over multiple perspectiveson a given topic. Not only that, as they said. 

interviews increase information and broaden a point of view. In relation to the interv iew data . 

.Iensen and Jankowski also stated that interview data further assist the gathering of in format ion. 

Researchers, includ ing Jensen and Jankowski (1991) stateto use the appropri ate type of inte rview 

that fits with the type of interview we conduct. In relation to the types of intervi ew, Thomas 

(2003) recommends to select one of the four types o f interview methods: these are loose. tight. 

converging question approach, and the response-guided approach. According to Thomas (2003). 

the loose approach is open-ended and fl ex ible where as the tight come up to ri gid and limited. 

The converging question approach is the mixture of the loose and ti ght. It joins the two 

approaches by asking wide and open-ended questions according to meas ure the major spot of 

concern in the respondent's mi nd viewing the subject di scuss ion. and thcn go ing to the more 
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peaked questions to acqu ire additional focused answers. In contrast, the response-guided 

approach does not have a structured way of inquiry; it starts wi th equipped questi ons. and then 

generates fol low-up questions that are based on answers given to forgoing q uesti ons. 

According to Jensen and Jankowski (199 1), the response guided approach of Tomas (2003) is the 

corresponding of Grix ' (2004) semi-structured or in-depth interview method whi ch is nexible 

enough to follow unpred icted position of question . In thi s study, two o f the approaches. thc 

converg ing question approach and the in-depth or the response guided approaches have been 

empl oyed. These approaches are se lected because of the composit ion that the open-ended 

questions bring and the broad questions at the beginning that produces a re laxed atmosphere. 

This approach is considered suitable by the researcher after an introd uction evaluation di sc losed 

that the informant might be reluctant to give out information needed for the stud y. 

The in-depth or the response guided approach has been used to interview the fonner and the 

current producers of YelejochgizeandLehiisanatin EBC. During the interview, the researcher has 

taken notes in the process and used tape recorder to record the interviews to provide a 

docu mentation of the information achieved. 

Producers are interv iewed to get approp riate information about the programs content, musIc 

selection, and film presentation use of language feedback coll ection . 

The researcher has got data about the content, way of prcsentati on and pa rti cipati on of children 

in program in the fo rmer time from the interview with AynalemBalcha. 

Tig istTeshome explains the current program presentation format, the produce( s effort to 

produce quality program and the in frastructure of the insti tution for children program . 
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Air time allocation, producer employing criteria and budge allocati on are vital to produce quali ty 

children program. In thi s regarded Temsegen G/Hiwot was interviewed and the researcher has 

got good input from the director, editor and producer of the program. 
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CHAPTRE FOUR: Findings and Discussions 

4.1 Introduction 

The EBC the fonner ETV's ch ildren program broadcasts chi ldren's program for the last 50 

years. It is on the air every Saturday and Sunday morning between 9:00 to 10:00 AM. The 

ed itorial policy of the EBCstates that chi ldren's programs should be about them, prepared In 

alanguage they understand, and dealing with the country alld culture they li ve in. 

After data for thi s study were co ll ected and ana lyzed, EBC has changed its name From EBCto 

EBC (Eth iopian Broadcasting Corporation), in September, 2014. Following that , the name of the 

program is also changed from Lehilsanal to Fikaland Yelijoch Gizeto Kokebochu; however. the 

researcher observed that no difference exists between the current and the former program in 

relation to the program contents and formats. The fol lowing section presen ts the findings of the 

content analys is and interviews with the program producers. 

4.2 Consistency of the B"oadcast time 

Scheduling television and radio programming is the primary task of program producers to ensure 

consistency and coherency. In relation to thi s, Rideout. and Hamel (2006) said that 

Television or radio programs of a particular audience should be broadcastedon a regular time. so 

that it ensure consistency and help to keep the promise. For example, Rideout, and Hamel (2006) 

said, radio and television broadcasters may program a news program at rush hours every day or 

at least every weekday. However, the broadcast time should be regularl y scheduled. 

In the case of Yelejochgize and Lehilsanal, the broadcast time is not on the regular bases. No t 

only that, the length of the program also showed a time discrepancy. The Saturday's program 

start s after to the NEWS announcement for 43 to 45 mints and the Sunday ' s program start s at 
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3:00 AM and ends up between 50 minutes to an houl. Accord ing to Temesgen G/Hi wot, 

Director of educational programs in ESC, the sched uling is not regula r as it depends on the 

length of the news announcement. " If the news hour is shorter, the program starts earli er, If it is 

longer, we start of late", 

As one can learn, the programming is not delivering its prugram on consistent time to its targeted 

audiences, In practice, it could be transmitted anytime between 8:30 to 12 a.m, Thi s is because 

when there are programs considered to be more important by section ed itors, the children's 

program will be pushed up or down in the schedule, Thi s poses a serious problem as children are 

impatient by nature and they wou ld not sit and wait fo r the program. As it is criticized by 

Rideout, and Hamel (2006), program time fluctuation leads the program to be un pred ictable and 

finally get out of the heart of the regu lar viewers, 

ESC has also its programming time from the afternoon broadcasting to the morning, The former 

children 's program was transmitting in the afternoon from 4:00 AM to 5:00 AM, Aynalem 

Salcha, who worked as Editor of the program for the last IS years and now assigned in anothe r 

department said " the time of broadcasting is changed for unknown reason, but I believe the 

afternoon transmission was very convenient to children", The current Head of the program, Ato 

Temesgen beli eved that the morning time is more convenient for children, He sa id "majority of 

chi ldren have class on Saturday morning and transmitting on that time co ul d lead the program 

loosing majority of its audiences", 

However, both the current and the prevIOus editors confirmed that the schedule is changed 

without undertaking supporti ve survey, Rideout, and Hamel (2006) say, broadcasters should 
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know or predict the times at which certain demographics will be li stening to or watchi ng their 

programs and they have to play it at that time. 

4.3 Assignment and Subject area knowledge of the program Producers 

Anderson et al. (2001) stated that the programming quality depends on the num ber and 

appropriateness of the program producers. it is mainly because an appropriate num ber of' 

producers are ab le to provide "a broad array of programming that is designed to cha ll enge. 

enterta in and excite and which embodies a true ci ti zen sensibili ty" . According to the ASC4Kids . 

which is the Australian most trusted source for pre-school television programmi ng, the station 

has ten high level Directors in addition to more than 30 staff members. The high level pos itions 

include: Head of Children's Television, Manager Scheduling and Acquisitions - Preschoo l. 

Manager Scheduling and Acqui sitions - School Age, Schedu ling and Acquisitions Coord inator -

Preschool , Scheduling and Acq ui sitions Coordinator School Age. 

Commissioning Edi tor, Commissioning Editor, Executive Producer, Producti on Executive and 

Commiss ioning and Deve lopment Coordinator. 

Accord ing to Temesgen Gebrehi wot, Director of educat ional programs In ES C. it is on ly six 

journali sts who are assigned to cover the entire two days TV program and a lso children's rad io 

program that is transmitted in the Ethiopia Radio. Temesgen believes that the number of 

journali sts in the program is not to the sati sfactory leve l to cover all the TV and Radio programs 

and such practice compromises the qual ity of the program. 

Duri ng the interview, the program producer and the Direc tor were asked about their subject area 

knowledge of Children's programming. It is learned that , a ll of them have no any special 

training or knowledge on ch ildren programming or coveri ng of the ch ildren related Issues. 
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However, after their ass ignment to cover the program, they have improved their knowledge of 

the su bject matter through the ir constant read ings. Watching similar programs of othe r coun tri es 

and interviews with experts of the field have also helped them to get substantial understanding 

about the issue and make them to be keen to the issue and cover the program. They al so 

mentioned that the support given from EBC in provid ing different relevant documents and 

materials on ch ildren's program has also helped them to acqu ire knowledge and execute the 

assigned responsibi lit ies. 

4.4 Children's Advertising 

According to the standards. com (2013), Children ' s Advertising refers to any paid commercial 

message that is carried in or immediate ly adjacent to a children's program. Children's advertising 

also incl udes any commercial message that is determined by the broadcaster as being directed to 

chi ldren and is carried in or immediately adjace nt to any other program. In most of European 

countries and the United States including Canada, Children ' s Advert is ing is a common practice 

in which "A chi ld directed message" is aired. As Anderson et al. (2001) states, children' s 

advertising is becoming the headache of governments and parents these days as it "directl y urges 

children to purchase or urge them to ask their parents to make inquiries or purchases". However, 

EBC in general doesn ' t allow adverti ses products or services which have been officially dec lared 

unsafe or dangerous by the concerned authority. In the case of EBC, chi ldren's programming is 

free from commercial or advertising because EBC don ' t allow advertisi ng during the times when 

children ' s programs are broadcast which the researcher believesis the strongest point of the 

program. 
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4.5 Coverage 

Libow ( 1992) defines media coverage as the way in which a particular piece of info rmat ion is 

presented by media either as news, entertainment or as infotainment. It can affect the ex tent or 

information dissemination as we ll as influence the audience opinion while givi ng out the 

information. In relation to thi s, urban and rura l coverage of media is al so one 0[' the areas thai 

scholars have studied. Chan and McNeal (2006) are among those who suggest the geograph ica l 

coverage of media to be balanced and fair among the urban and rural areas. 

The Yelejochgizeand Lehi/sana! of EBC, as a national radio station aimed at covenng all 

children located across the nation. Neverthe less, the finding indicated that the coverage portion 

between urban and rural chi ldren and public and private schools find to be imba lanced. 

4.5.1 Rural versus urban children 

Chan and McNeal (2006) indicated that in the deve loping countries, the percentage of child ren 

with television set at home in urban is greater than in the rural. Acco rding to Chan and McNeal 

(2006) in those countri es, black and white television sets are rare in urban chi ldren's home whi le 

they are still common in rural areas. Other than telev ision sets, urban children owned 

significantly more media than rural children. In general, as Chan and McNeal (2006) said , media 

ownersh ip , exposure and usage were higher among urban children. Due to thai facl, most of 

children 's program producers provide necessary attention for the coverage ba lance between 

urban and rural children. 

In the case of Yelejochgize , the program mostly covers the activities of urban children. 

particula rl y children from Addis Ababa. 
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Temesgen Gebrehiwot admits the inequitable proportion of coverage between urban and rural 

children. He says " there are enough budgetsto cover rural chi ldren's activit ies if producers 

propose to cover; however, they are not doing it as they are busy in other program engagements". 

On the other hand , producers of Ye/ejochgize and Lehi/s(fI1Q/told to the resea rcher that there is no 

enough man power and time to arrive at rural chi ldren .Ayna lem Balcha, who was the form er 

edito r of the program, said that the previous programming of Yelejochgize and Lehi/sana! was 

very interesting which covers children's across the nation witMddis Ababa 's presentation, 

Cherry and other similar items. During that time, Ayna lem says there was Ge/eri/ua Elhiopia 

program (the rural Ethiopia) which let producers of the program to visit ru ral areas children and 

make them part of the program. As Aynalem says. that program helps chi ldren's of the nation to 

share cultures and know what is happening in other parts of the country. 

4.5.2 Public verses private schools 

According to Tigst Teshome, editor of children 'stelcv ision program, the feat ure of the cu rrent 

children program is school oriented. The program producers use school add ress Calendar from 

the magazine that is published by Ministry of Education. However, the finding indicated 

thatmajorities of the schools that are covered underthi s segment of the program are school s of 

privately owned rather than public schools. Tigi st said that this happened because private schools 

imitate the EBC to cover their events, but not the public schools. 

In addi tion to that, di sabled children are not getting enough program coverage as it is said due to 

various limitations including shortage of manpower, timeand sk ill in covering those programs. 
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4.6 Educational and Informational Vs Politics 

Children 's programming is specifica ll y designed to serve the educati ona l and informational 

needs of children, 16 years o f age and under, including the child 's intell ectual/cognit ive or 

soc ial/emotional needs (Williams 1982: 12) . Depending on that, as Samrat (2008) states, several 

countries across the world prohibit the broadcast of unsuitable material during the times when 

children's programs are broadcast, including material that demeans any person or gro up on the 

basis of ethnicity, nationality, race, gender, sexual preference, religion or me ntal or physical 

disabil ity. Not on ly that, children 's programming are strictl y forb idden to broadcast violent ac ts 

that are more li ke ly to show aggressive behavior but also fear that the world is scary and that 

something bad wi ll happen to them (Wi ll iams 1982: 12), 

However, YeJejochgizeand Lehilsanal of the EBC has broadcasted special programs that are to 

the contrary of the scholaril y articles including Williams ( 1982: 12), Anderson et a l. (200 I) and 

Rideout, and Hamel (2006). The data revealed that the stat ion has broad casted on 15 June 2006 

EC "YehetsnalparJama" meaning Children 's Parliament, On May 20, 2006 EC "yegenbol 20 

diJ" mean ing the victory of May 20 in which EPRDF came to power and "Behereseboch " 

meaning National ities. 

All the above mentioned programs presented for ch ildren seem to have po lili ca l o ri entation 

which is also against children's right and the universal children's declarationsthat is also ratified 

by the Ethiopian government. As Yisak et al. (2009 :5) said Eth iopia has also harmonized and 

issues severa l conventions and legislations which are instruments through wh ich children's well ­

being and other welfare issues are cons idered.The UN Conve ntion on the Ri ght s of the Child and 

the African Charter on the Rights and Welfare of the Child is the importance given to chi ld 

part icipation, specifica ll y, the right of the chi ld to freedom of thought and expression. In 
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addition , as the coverage of "yegenbor 20 dil " has a footages of armaments, it has a traumatic 

event that probably can produce increased fears and anxiety in ch ildren . Howeve r, the finding 

indicated that both the above mentioned programs particularly "yegenbor 20 dil"meaning the 

victory of May 20 seems to be to contrary to children's freedom of thought as it dictates the 

victory of the ruling party. 

In the child specific programming as Gortmaker et al. ( 1990) state it is only educational. 

informational and entertainment oriented programs that have to be broadcasted to get ch il dren's 

attent ion. He further suggest that children cannot learn from messages to which they do not pay 

attention. Moreover, viewers learn more from television programs when they can pay sustained, 

unbroken attention (Gentzkow and Jesse 2008). In thi s rcgard, EBC seems to fail to meet the 

demands of children. It is also against the EBC ed itorial policy that states the programs designed 

for children "should be about them, prepared in a language they understand , and dealing with the 

country and culture they live in and the way to achieve thi s is by appealing to the senses of 

children by making the programs fun and interesting" (The Efhiopian Radio and Television 

Agency: the Erhiopian television editorial policy 1997 :82). 

However, the program producer, AtoTemesgen believes that it is app ropriate as "it shapes 

ch ildren towards the policy of their country" and he said " the programming in the Dergregime 

was also political oriented and it is not a new phenomenon"(personal interview, April 09,2014). 

4.7 Age group classification 

Scholars of chi ldren and media and ch ild age class ifi cat ion have provided diffe rent age group 

classification for age ranging and TV watching. For instance, Williams ( 1982) classified the age 

range of chi ldren as follows: Newborn to 12months, Baby, 2 years to 3 years-Toddler. 4 years to 

5 years-Pre-schoole r/Child , from 6 to 9-school Aged Kids, from 10 to 12-Pre-teen and from I J 
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to 18-Teenager. However, Jennifer and Douglas (2009) broadly classified the TV watching 

classificat ion in two main categories, all children and di rected to older children. According to 

Jennife r and Douglas (2009) the all children program is designed to be appropriate for all 

children. Whether animated or live-action, the themes and elements in thi s program are 

specifica ll y designed for a very young audience, includ ing children from ages 2-6. This program 

is not ex pected to frighten yo unger children. As Jennife r and Douglas (2009) said the other one 

is directed to Older Children programming.This program as they sa id is des igned for child ren 

age 7 and above. It may be more appropriate fo r children who have acquired the developmental 

ski ll s needed to disti nguish between make-believe and reality. Themes and elements in th is 

program may inc lude mild fantasy violence or comedic violence, or may frighten chi ldren under 

the age of seven. 

EBC, As Temesgen sa idclassifies children in to two age ranges. The fi rst category covers 

chi ldren from infant to age of 9. For this age category, EBC produces and broadcasts a program 

called Lehi/sanar The other age category covers chi ldren from 9 years to 14. It is Yelijoch Gize 

that EBC produces and broadcasts for this age category. However, the age group classification of 

EBChas ignored children aging 15 to l 8. According to the fo rmer producer of the program, 

Aynalem Balcha, the EBC programs used to cover all agc of child ren, from TV watching age to 

18 . 

Accord ing to the EBC's class ification, Lehi/sanal is targeti ng children fro m infant to age of9. In 

relation to this, the American Academy of Pediatrics (AAP) recommends that kids under 2 years 

old not watch any TV and that those older than 2 watch no more than I to 2 hours a day or 

qua lity programmi ng. According to AAP, the fi rst 2 years of life are considered a criti cal time 

for brain development, which doesn ' t accommodate any TV interference. TV and other 
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electronic media can get in the way of exploring, playing, and interacting with paren ts and 

others, which encourages learning and heal thy physical and soc ial development. 

4.8 Feedback 

Feedback in media tell s the ed itors whether they are on track or need to change course. Feedback 

also provideselementsfor improvement. After gain ing feedback , the ed itors co ul d realize that 

some programming is not in fever of a particul ar audience (Tucker and Friedman 1989). As 

David and Stephanie (20 13) said feedback in chi ldren programming is most important, whi ch is 

mostly positive. They said, in most caseschildren provide feedback claiming that they understood 

the storyline clearl y and enjoyed watching the film. Converse ly, there are st ill ch ildren who 

crit ica lly comment negati vely on a parti cul ar programming. 

In both Lehelsanat and Yelejochgize , it is the Research DepaI1ment of ESC that co llects 

feedback instead of the program producers . The feedback given to the program is determined by 

the other department of ESC which also co llects feedback for every programunder ESC. Thi s in 

turn prevents the editors to know whether they are on track or need to change course. 

4.9 Use of Language 

Kids' TV is for kids . Storiesfor kids should be understandable and Child-likerather than childish. 

Child-l ike means having that sense of fun , curiosity and optimism about the world (Jennifer and 

Douglas 2009). In the production of children program, as David and Stephanie (20 13) advi sed. 

one should give critical attention for use of language, particu larl y for length of line, complexi t) 

of sentence construction and meaning choice of vocabu lary and idiom. 

David and Stephanie (20 13) further state to keep these things simpler the yo unger the audiences 

are . They said " there's nothing wrong with using the ri ght wo rd provided that if it's not one that 
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ch ildren' s are li kely to know, however, you have to make sure that it is understandable by its 

context. Or yo u might have another character ask what it means" . 

In the case of language use in EBC, the find ing revile that there is a practice of language use that 

are believed to be too difficult to children to understand . The fo llowing are words and phrases 

that are used in the children 's program of EBC. 

No 

1 

2 

3 

4 

5 

6 

Word or phrases used 

afe-tarik 

Fiker seta jiker mekebel 

Hi/sanal tekuret 

yemigeba neger 

Yeltidase gideb 

Ii/setul 

Literal mea nin g for words in 

bold 

Legend 

give and take of love 

Attention 

the renascence Dum 

Serachenen compeuteroc Accelerate 

hakelatfew yeseralu 

Biku hakimoch aiu efficient 

Date of bronde'1st in Ethiopian 

Ca lendar 

20032006 

08022006 

03012007 

21 07 2006, 28 07 2006 and 

0408 2006 

21 032006 

As one can see from the above data, phrases and words that are di ffic ul t to understand to children 

are used in several programs of EBC. These words and phrases seem to be aga inst the advice of 

David and Stephanie (2013) which shows improper use of language, complex sentence 

construction and meaning choice of vocabulary. In data (I )-(ife-tarik, (2) -fiker sela jiker 

mekebel and (3) -yeltidase gideb, the producers used phrases that are difficult to understand for 

children between age of2 and 9. Words used in data (3), (5) and (6) are also fou nd to be difficult 
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for children under the age of nine. The audience needs to understand what is be ing sa id in the 

very moment of watching and li stening. A TV text needs to be composed logical ly, structured 

through linguisti c elements, and has to have a simple sentence structure. 

Code switching 

The practice of use of more than one language in speech, which is cal led code-switching, is a 

common phenomenon worldwide (Gumperz 1982:5). Th is uni versal practice howe ver used to be 

considered as sub-standard use of language (Weinreich 1953:7). In the programmi ng of ES C. 

usage of code-switching fro m Amharic to Engli sh is a common practice. 

The use of Engli sh in media from non-Eng li sh speak ing countries is traditiona lly studied in terms 

of lexical borrowing (Jannis: 20 14). In media, code switching into English appears in a variety of 

genres fo r a vari ety of purposes. Androutsopo ulos (1999) di suses such purposes as commercial 

slogans or even complete adverti sements, quotations or head lines in newspapers, in terviews and 

reviews in music magazines, openings and closings in computer-mediated communication and 

radio programs. In all these cases, the use of English can be said to reflect 'Engli shi sat ion'. i.e . 

the global dominance of Engli sh in science, technology, and pop cu lture (Phillipson 

andSk utnabb 1999). 

In Yelejochgize, as in many other programs nationwide, there exist numerous descriptions of 

Engli sh lex ical items particularly during the broadcast of programs that are related to science and 

technology. In the EBC's chi ldren ' s program, Ye/ejochgize and Lehelsanal , the producers are 

observed to practice Engli sh lexical items for many reasons that include global dominance of 

Engli sh. 
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For instance, in one of the holiday' s special program of EBC on September 2014, which was 

recorded from the stage of Hager Fiker theatre, producers and other participants of the program 

are obse rved using uncountable Eng li sh words whil e they use Amhari c. The Engli sh wo rds used 

in that particu lar program include: Pilot, manage r, an engineer. The program al so used the phrase 

lalenl show where the Amharic equivalent term lesel '0 is there. 

During the special program transmission of EBC's chi ldren program on Nati ons and 

Nationalities and people day (28 03 2006 EC), children program announcers wear acting li ke an 

ad ult and using terms that are believed to be unfamili ar to children. This wo rds and phrases 

include 'yegeda sit'eal ' (Oed a system), 's idaye slima,tat hawll ' (the Sida martyrs statue) 

lenelsanel yadereguten /igel yasayal, (it shows their struggle they give for freedom). The 

continuity announcers of the program, who are al so children , said during that parti cular program 

that " the nati on and nationalities day is ce lebrated because there is deve lopmental state. which is 

[ PROF in Ethiopia. During the previous regime, they wcre neglected". 

Jennifer and Douglas (2009) said unlike the world of scriptwriting for drama or other 'grown- up' 

telev ision, children's program producers and script writer's needs to understand that the ir wo rd is 

not necessarily sacrosanct. In writing for chi ldren's TV, the process is much mare co ll abo rati ve . 

They further said that, "as a children's writer, the audience is at the heart of everything we write. 

and you can ' t ever forget that. It might seem obvious, but it' s vital none the less". 

4.10 Program format 

The EBC children 's program is composed of program an nouncement , music. film s. and a 

segmentwhere letters from children are read. This fo rmat, according to the Amhari c Secti on: its 

progress and current situation (1 998) seems to be a magazine format which allows theprogram to 

56 



have variety of sections or segments with different contents, This formathowever is changed to 

other formats in many children ' s show, For instance,the Sesame Street TV show, which is an 

Ameri can child ren's television program, has changed its format from Magazine in to narrati ve 

format in 1998 (O'Dell 1997), According to O'Dell (1997), the TV show changed its formal as a 

resu lt of habit changes in audiences and the producer's research that sho wslower ratings among 

the TV shows in the USA, 

In the case of EBC, there is no producer's research that is conducted to revise the format. The 

former producer, Aynalem Balchasaid " the format that EBC applies for ch ildren 's program no w 

is the same as the one that was used before 15 years" (personal interview, April 07 , 20 14), On 

the other hand , the ed itorial policy of EBC placed in black and white that "each program in the 

EBC should be revisedin every 6 month" , Temesgen has also confirmed thatthe children 's 

program never been revised for the last many years, butit is planned to revi se the entire TV and 

Radio programs soon, 

In relation to Format, children's TV producers further break down the TV show into a number of 

different categories: Drama, Factual , Animation, Light Entertainment and Pre-School (Ca il ynn 

20 14), According to Cailynn, for pre-school targets of 0-4 year olds; it is advisable to produce 

colourful wo rld and characters specific to positive child development. Cailynn (2014) says 

drama and animation is an appropriate kind of format for 4-12 year olds and is divided into sub­

categories of target age groups: 4-6, 6-9 and 9-12 year old , 6-9 year olds is the sweet SpOI for 

most kids ' TV, Shows targeted for 9-12 year olds wi ll typically be more ambitious and 

adventure-led, However, the EBC' s format is not yet breaks down in to appro priate categories, 
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4. J 0.1 Film presentation 

In the programming of EBC, Cars, ice cage, Tom and Jerry. Bambi, Tele tabbies and Shown the 

Sheepare the commonly presented film s. However, thesefilms are presented witho ut prol ogue 

review and translation. The producers simply make a free download from availab le webs ites and 

present them as it is . Accord ing to the researcher's compari son between Tsehay Loves 

Learning(the only outsourced program in EBC chi ldren 's programming) and Ye/ejochgize or 

Lehelsanal, Tsehay Loves Learning find to be more appropriate for children. Eve ry item In 

Tsehay loves iearningis accompan ied bydescriptive song and cartoons. 

4.] 0.2 Music selection 

A se lection of musica l clips in children's television programmes is one o f the areas that need 

mo re attention. Insti ll ing the love of music in children 's programm ing is letti ng them watch 

educational music 's. [n the case of EBC, the music se lection seems to be purpose ly placed. In 

the program, that is aired on 12 June, 2014, the music was entitled Ain', gOllime missing aroZind 

which is a song that is about weeding and specially produced for adults. These types of music 

clips are difficult for chi ldren to understand and entertain as the music is tailored for ad ults. 
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CHAPTER FIVE:Conclusion and Recommendation 

5.1 Conclusion 

This thesis has looked the content of chi ldren te levision program in EBC. The finding rcvcalcd 

that there is no producer' s research conducted to rev ise the EBC format used for the last 15 

yea rs. On the other hand, the ed itorial po li cy of EBC placed in black and wh ite that "each 

program in the EBC should be revised in every 6 month". Today' s children' s TV , as Salomon 

(1983) statsit is all about formats: repeatable, exportable templates that can gene rate mUltip le 

episodes in a multitude of audiences. Depending on this, it is possib le to conc lude that ETV is 

applyi ng an older version of Children's program format wh ich doesn ' t a llow the program to 

make the show more accessible to all segments of audiences. 

As one can learn from the fi nd ing, the EBC schedule is not consistent and in practice. it cou ld be 

broadcasted anytime between 8:30 to 12 a.m. This is because of priority that are considered to be 

more important by section editors, the children 's program are pushed up or down in the schedule. 

This poses a great prob lem as priority should be given to chi ldren and they would n' t sit and wait 

for the program. As it is criticized by Rideout, and Hamel (2006), program time variation leads 

the program to be vo lati le and fina lly get out of the heart of the regular viewers. 

The finding revealed that only six journali sts are ass igned to cover the ent ire two days children ' s 

TV program and also children's rad io program which compromi ses the qua lity of the program. 

The find ing also revealed that all of them have no any special trai ni ng or knowledge on chi Idren 

programming or covering of the chi ldren related issues. 

The EBC ch ild ren 's programming is free from commercial or advertisi ng because EBC doesn ' t 

allow advertising duri ng the times when chi ldren's programs are broadcast which the researcher 
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believes is the strongest point of the station.The EBC age c lass ification ignored ch il dren betwee n 

ages of 15 to 18 , were supposed to be addressed in the age classificati on. The classification has 

also included ch ildren less than two years of age, which is inappropri ate acco rdi ng to the 

American Academy of Paediatrics (AAP). API' recommends that kids under 2 years old not 

watch any TV because the first 2 yea rs of life are considered a criti ca l time for brain 

development. The remain ing categories, from infant to age of 9 and from 9 yea rs to 14 seems to 

be appropriate because the content des ign ing wou ld help to accommodate the in terests of closer 

age group . 

5.2 Recommendations 

• The finding shows that the program producer's commonl y uses Amharic words and 

phrases that are not eas ily understood by Chi ldren. As it is stated by Gent zkow and .J esse 

(2008), chi ldren cannot learn fro m educati onal messages to which they do not pay 

attention . Moreover, viewers learn more from telev ision programs when they can pay 

sustained , unbroken attention (Gentzkow and Jesse 2008) . Therefore. it is recommendeci 

the program producers to do several things to get children's attention and maximize the 

potential benefits to children. Like Gortmaker et al. ( 1990) suggests the program 

producers of the Yelejochgize needs to deal with program content and other forma l 

features such as camera techniques and sound effects. The other way to increase attention 

to a program is to max imize comprehensibility of tile content (I-Iuesmann 2003:2 12). 

• As Anderson et al. (2001 ) stated, the programming qual ity depends on the number and 

appropriateness of the program producers. There fore , EBC needs to ass ign approp ri ate 

number of producers who are capable enough to produce children 's program so as they 

provide quality television to generations of Ethiop ia. 
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• One problem should be mention is that children have no alternati ve other than thi s one 

program that is entirel y controlled by the government owned EBC. Therefore, it is most 

ad visable to bring outsourced programs that can prov ide contents independentl y. At the 

same time, the EBC editorial policy shoul d let independent content providers to get into a 

partnership that is free from EBC's fu ll editorial control. 

• It is recommended that the program producers have to fi x the broadcasting time and give 

priority to chi ldren program . Pushing the children's program up or down in the sched ul e 

affect the interest of chi ldren and as Rideout, and Hamel (2006) stateit could lead the 

program to be unpredictable and finall y get out of the heart of the regular viewers. 

• The EBC age classi fi cation needs to be revised. Children between ages of 15 to 18. needs 

to be covered on the program. The classifi cat ion needs a lso to exc lude children less than 

two years of age, which are recommended not watch any TV because this age of life are 

considered a critical time for brain development. Therefore, EBC needs to revise the age 

class ification that already considers children under two of age as a target aud ience. 

• In order to make the show more access ible to all segments o f audiences, EBC needs to 

revise its older version program fo rmats that have repeatable, exportab le templates which 

can al so generate multiple episodes. But, in order to determine the appropri ate fo rmat. the 

show needs to ca rry out research. 

61 



References 

The Afri can Chi ld Po licy Forum. (20 14). Moving Afri can fro m Rhetoric to Accou ntab il ity. 

Addi s Ababa, Ethiopia. 

Chi ldren voice (2000) vo lume 6. 

Children voice.(l999) vo lume 5. 

African Child Policy Forum (2006) ' Violence against Girls in Africa: A Retrospecti ve Survey in 

Ethiop ia, Kenya and Uganda' , Add is Ababa, Ethiopia: ACPF 

American Academy of Pediatrics. Media and Chi ldren: [on line]: hnp ://www.aap.org/en­

us/advocacy-and-poli cy/aap-health-in itiatives/Pages. (Accessed on September, 2014) 

Anderson, D., Huston , A. , Schmitt, K. , Linebarge r, D, & Wri ght, J. (200 I). Ear ly childhood 

tel evision viewing and adolescent behavior: The recontact study. Monographs of Ihe 

Society jor Research in Child Development. 66( I ):231-264. 

Applied Socia l Research Methods Series, Vol. 41. London & New Delhi : Sage 

Aubrey, J . & Harrison, K. (2004) The gender-role content of chi ld ren's favo ri te 

B. Oliver, Media Effects: Advances in Theory and Research. 3: 94 -1 24). New York: Routledge. 

Bandura, A. (2009) Social cognitive theory of mass communicati on. In J. Bryant & M. 

Briti sh Broadcasting Corporate. (20 13). Children & the BBC: from Muffin the Mule to 

TinkyWinky. 

Buddenbaum, M. and Novak B. , K. (2001 ) Applied COl11municalion Research . USA: Iowa State 

University Press . 

Cail ynnKlingbeil. (2014) . Gro undbreaking' Study To Follow Albelta Children Growing Up In A 

Digital World. Edmonton Journal. 2(4):23-45 

Chan, K. and McNeal , J.U. (2006) Children and media in China: an urban rura l comparison 

study, Journal of Consumer Marketing, 23(2) , 79-88. 

Children 's telev ision standards,2009 prepa red by the office of Legislati ve Drafting and 

publishing (attorney General's Department ,Canberra Federa l Register) 

62 



Combs, J. P. , Bustamante, R. M., &Onwuegbuz ie, A . .1. (2010). A mixed methods app roach to 

conducting literature reviews for stress and coping researchers: An interactive literatu re 

review process framework. 

Daniel Anderson. (20 I 0). Children's TV Programs and its Ejfect on Children. Lissa Publi shers. 

London. 

David C. Diehl and Stephanie C. Toelle. (2013) . Making Good Decisions: Te levision, Learning. 

and the Cognitive Development of Young Chi ldren. Journal of Uni vrs ity of Florida. 6 

(2):23 -46. 

Deacon, D., Pickering, M., Go lding, P. and Murdock, G. ( I 999) .Researching cOl71l11l1nica/ions: II 

practical guide to me/hods in the media and cultured analysis. London: Arno ld. a 

member of the Hodder Headline Group. 

Eaton, B. Caro l and Joseph R. Dominick (199 1): ' Product-Related Programming and Children's 

TV - A Content Ana lysis', Journalism Quarterly 

Fedler, F. ( 1978).An introduction to the mass media. USA: Harcourt Brace Jovanovich. Inc. 

Fink, A. (2009). Conducting research literature reviews: From the Internet to paper. Thousand 

Oaks, CA: Sage. 

Ga lTi son, M., Chri staki s, D. (2005).A teacher in the li ving room?Educational media for babies. 

toddlers and preschoolers. Kaiser Famil y Foundation. 

Gates G. S. , W. H. Gmelch, & M. Wol verton. (20 12). Toward a broader understanding of stress 

and coping: Mixed methods approaches. The Research on Stress and Coping in 

Education Series .Charlotte, NC.(Vol. 5). 

Gentile, Douglas A. (2007) "Violent Video Games as Exemplary Teachers: A Conceptual 

Analysis. " ProQuest. 

Gentzkow, Matthew and Jesse M. Shapiro. (2008). "Preschool Te lev ision Viewing and 

Ado lescent Test Scores: Hi storica l Ev idence from the Coleman Stud y." Quarterly 

Journalo/Economics , 123 ( I): 279-323. 

63 



Gortmaker, Steven L.; Salter, Charles A.; Walker, Deborah K.; Dietz, William H .. .II'. (1990). 

The Impact of Television Viewing on Mental Aptitude and Achievement: A Longitudinal 

Study. The Public Opinion Quarterly.54( 4)594-604. 

Grix, Jonathan (2004) The Foundations 0/ Research. New York: Pal grave Macmillan. 

Harold H. Kassaljian. (2000). Content Analysis in Consumer Research.Journal 0/ Consumer 

Research. Univers ity o/California. Los Angeles. 2:45-65 . 

Heather L. Kirkorian Ellen Warte lla Dan iel R. Anderson. (2008).Med ia and Young Chi ldren's 

Learning.Journal o/the Future o/Children 15( I): 1-14. 

Hsieh H.-F. & Shannon S. (2005) Three approaches to qualitati ve content analysis. Qualitati ve 

Health Research 15, 1277- 1288 . 

Huesmann L. R., Jessica Moise-Titus, Cheryl-Lynn Podolski , and Leonard D. Eron. (2003). 

"Longitudinal Relations between Children's Exposure to TV Violence and Their 

Aggressive and Violent Behavior in Young Adulthood: Developmental Psychology. 39 

(2):201-22 1. 

Jensen, Klaus Bruhn & Jankowski, Nicholas W. (199 1) A Handbook ofQualit(tlive 

Jim McNamara. (20 1l).Media content analysis: Its uses; benefits and best pra<:ti<:e methodology. 

Asia Pacific Public Relations Journal, 6(1), 1- 34. 

Jim McConville, (1996). Fox Ready to Roll Dice in Al l-News Gamble: Broadcasting & Cable. 

[Onl ine source l: http://www. 123helpme.com/violence-on-televi sion-and-chi ldren-

preview. (Accessed on June, 2014). 

Libow, J. A. (1992). Traumatized children and the news media: Cl in ical considerations. 

American Journal of Orthopsychiatry, 62, 379-386. http://dartcentel'.org/content/children­

and-med ia-coverage-lrauma#. VMH 0 W dK Ud9s 

Machi, L. A., &McEvoy, B. T. (2009). The literature review: Six steps to success. Thousand 

Oaks, CA: Corwin. 

Mark and Byron.(2009). Dramatic TV Content and Chi ldren's Sex-Role Stereotypes.Journal of 

Broadcasting. University of Wisconsin. Madison. 1(3): 1-23. 

64 



Mary Belli s. (20 13). T he Origins of Children's Telev ision Broadcasting. 

[ onl i ne 1 :http ://i nventors.aboul.com/od/kidactivities/a/ch ildre n_tv.htm .( Accessed on 

August, 20 14). 

Mattaini, Mark A. (200 I) "T he Globali zation of Violent Behavior. "ProQ uest. 

Maxwe ll , Joseph A. (2005) Qualitative Research Design: An Il1Ieract;ve Approach (~nd 

Edition). 

McQ uail , D. (2000). Mass communication theory. Fourth ed ition. London: SAGE Publ ica tion 

Limited. 

Methodologies/or Mass Communication Research. London & New York: Routledge.s 

Ministry of Labor and Social Affairs (MOLSA) (2006) 'Chi ld Labor in Ethiopia: Analysis of a 

Survey Conducted in 200 1', Addis Ababa, Eth iopia: MOLSA . 

Patton M.Q. (1990) Qua litati ve Evaluati on and Research Methods.Sage Publi cati ons. Newbury 

Park. 

Rideout, V.,& Hamel, E. (2006). The media fam ily: Electronic media in the lives of infants. 

todd lers, preschoolers, and their parents. Menlo Park, CA: Kaiser Famil y Foundation. 

Roberts, D.F. &Foehr, U.G. (2008).Trends in med ia use. The Future a/Children 18(1),11-3 7. 

Robinson , Tom; Anderson, Caitlin. (2006).Older Characters in Children's Animated Telev ision 

Programs: A Content Analysis of Their Portrayal. Journa l of Broadcasting & Electron ic 

Media. 50 (2)287-301. 

Salomon, G. ( 1983). "Te lev ision Watching and Mental Effo rt : A Socia l Psycho logica l View." In 

Bryant, J. and D. R. Anderson (eds.), Children'S Understanding of Te lev ision: Research 

on Attention and Comprehension. San Diego. CA: Academic Press, 18 1-198 

Samrat Bhattacharya. (2008).Effect of Telev ision on Child Cogniti ve Outco me.Economics 

Working Paper Series. Oklahoma State Univers ity. Oklahoma. 

Shalom M. Fisch. (2003). A Capac ity Model of Children's Comprehension of Ed ucational 

Content on Telev ision.Children's Telev is ion Workshop, One Li nco ln Plaza. New York. 

Sindhu - 20 12 - primary and secondary data co ll ecti on methods. 

65 



Stempel, H. III &West ley, Bruce H. (1989) Research Me/hods in Mass Communica/ion 

(2ndEdition). New Jersey: Prenti ce Hall. 

TedlaDeressie ( 1993). Children in especiall y 111 diffi cult ci rcum stances . .!ournal of I-Ieallh. 

2(3):23 -35 

The Ethiopian Radio and Television Agency, ERTA. (2003). Ed itorial Policy of the Ethiopian 

Te levision: ERTA. 

Tucker LA and Friedman GM. ( I 989).Television Viewing and Obesity in Adult Ma les.American 

Journal of Public Health. 79:5 16-518. 

United States Government Accountabil ity Office.(20 I 0). Factors In fl uenci ng the A vai labi I i ty 0 r 
Independent Programming in Television and Programming Decis ions in Radio. Report to 

Congress ional Requesters. GAO-I 0-369. 

Weber R.I'. ( 1990). Bas ic Content Analysis. Sage Publications, Newb urry Park. CA. 

William H. Dietz and Victor C. Strasburger.(1991). Children, ado lescents. and television . .!ournal 

of Pediatric and Adolescen/ Heallh Care . Elsevier Inc. 21 ( I ):8-31. 

Wi lli ams, P. ( 1982). "The Impact of Le isure-Time Television on School Learning: A Research 

Synthesis." American Educational Research .lournal, J 9( I): J 9-50. 

YisakTafere, WorknehAbebe and AshamAssazinew. (2009). Key Transitions and Well-being of 

Children in Ethiopia: Country Context Literature Review. Young Lives Technical 

NOle.No. 17. 

Jennifer Ruh Linder and Douglas A. Gen til e. (2009) . Is the te levi sion rating system va li d0 

Indirect, ve rbal, and physical aggression in programs viewed . .!ournal of Applied 

Developmel1lal Psychology, 1(1-24). 

O'Dell , Cary (1997). Women Pioneers in Television: Biographies of Fi/ieen Indus/!)' 

Leaders. Jefferson , NC: McFarland & Company. 

66 



Annex 1: Interview Guide for Producers in the Ethiopian Television 

1. What arelis the main purpose(s) of the children program? 

2. How long has the program been broadcasted? 

3. When (day and time) do yo u broadcast the program? Why? 

4. How do you se lect the content of the program? What diverse the program is~ 

5. How would you eva luate the program? 

6. Which age group of the viewers is more interested in the program? How do you know that? 

7. Is the program giving the chance to participate rural children? 

8. Does your Children ' s program encourage disab led children to participate in the program? 

9. How would yo u receive feedback on the programs receive feedbacks and apply? 

10. Do you changeirev isit the format of the program If so: how often have the formats of the 

program been revised or changed? 

67 



Annex 2: Term Definition 

(Source: http://www.adstandards.com/en/cleat·ance/childrens) 

C hildren' s Program - A "children's program" refers to a program that is di rected to the under-

12 audience, as defi ned by the broadcaster 

C hildren's Advertis ing - "Chi ldren's Adverti s ing" refers to any paid commercial message that 

is carried in or immediately adjacent to a children's program . Children's adverti si ng also inc ludes 

any commercial message that is determined by the broadcaster as being d irected to ch ildren and 

is carried in or immediately adjacent to any other program. 

C hildren - "Children" refers to persons less than 12 years of age . 

A Child Directed Message - "A child directed message" refers to a commercial message on 

behalf of a product or se rvice for which child ren are the onl y users or form a substantial part of 

the market as users, and the message (i.e. language, se lling points. visua ls) is presented in 0 

manner that is directed primarily to chi ldren . 
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