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Abst ract 

This study is an a ttempt to assess the influence of a number of 

variables on the English language proficiency of first year students 

at Addis Ababa University . The selected variables were the 

exposure to the English language formally or informally , the reading 

resources , the reading background , and the quality of instruction. 

To achi eve this goal, a questionnaire entirely devoted to the 

students ' senior high school English background was distributed to 

140 Freshmen , out of which 106 were taken as full participants in the 

study . 

The subjects were given two language t ests : 

(i) The ~Iichigan Test of English Language Proficiency (offered by 

the English Language Institute of the University of Michigan), and 

(ii) The Addis Ababa University Freshman English lOl-A Course Test. 

The students' responses t o the questionnaire were tallied, coded 

and computed to see the correlation between the responses to the selected 

variabl es, and the subjects' performance in both t e sts. 

On the average , the group with the highest positive responses 

to the selected variable s was found to be the "A" students in the J: ests . 

Those who had the l east positive r esponses were the "F" students. 

The differences among the "All , Hn" I and "e" , and nDU students 

were also significant: the study r evealed that as the amount of positive 



responses to the selected variables increased. performance also 

increased . The reverse was also true. 

The multiple regression analyses showed a positive correlation 

between the selected variables , and the tests' results. Moreover , the 

variation in the students' performance in the tests was accounted for 

by the coefficient of determination. 

On the basis of these findings. recommendations are made to pro­

vide the senior high school students with what they lack . These 

recommendations are worth considering if Freshmen are to do better 

at university level. 
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Chapte r One 

The Probl em, Definiti ons of Terms and 

Limitations of the Study 

1 . 1 Statement of t he Probl em 

The purposes of this study ar e (a ) to assess the influence of the 

exposure to the English language formally or informally, the reading 

resources , the r eading background , and the quality of instruction on 

the English language proficiency of first year s tudents at Addis Ababa 

University; (b) to determine the significance of the influence of these 

variabl es on the students' English l anguage proficiency . 

1 . 2 Importance of the Study 

Ethiopia is a country where English is taught as a subject from 

Grade Three to Grade Six. It i s a l so the medium of instruction from 

Grade Seven up to the institut~ons of higher education . Besides , 

English i s the language in which Ethiopians communicate with the rest 

of the world on an int e rnational scale. Therefore, an adequate knowledge 

of the language i s required for the students' academic endeavour · a s well 

as international communication . None theless , the required adequacy in 

English is l acking, and this has been felt for several years . Duncan 

Forbes , English Language Teaching Adviser in the Ministry of Education 

reported the situation eleven years ago: 

Gloom is continually expressed a t the declining standard of 

English as the educational system expands in response to each 

fresh inj ection of international aid. Lecturers at the univer s ity 

compl a in tha t Fresruren are incapabl e of even putting two sentences 

together correctly. 

1 "Sel ling English Short, " English Language Teaching , XXVII 

(February , 1973 ) , 132 . 
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Since then , the situation has not improved. In fact, it is a general 

belief that it has gone from bad to worse. Let alone putting two 

sentences toge ther correctly, constructing a single correct sentence 

both in speech and in writing is a r eal ordea l for most Freshmen . 

In view of the fact that first year students seldom raise questions 

in English in class , and hardly follow lectures in English , Ethiopian 

instructors report that they are forced to repeat lectures in Amharic. 

This has l ed many university instructors to the assumption that 

deficiency in English is a possible cause of the relatively high 

aetrition 
2 

rate among Freshmen (2l . 6%) for the first semester of 

1983-84 academic year . 

Educational authorities are also cognizant of the problem. A 

case in point is the 1983 SUmmar Workshop Improvement Programme to 

e nhance the teaching ability of instructors in Basic Sciences and 

English, organized by the Commission for Higher Education , financed 

by U.N.D.P . However, t his r e searcher knows no one who has so far 

done an investigation into the senior high school English background 

of the Freshmen at the Addis Ababa University, in t erms of the selected 

variables . The importance of this study is then to find out the 

influe nce of these variable s on the students' Engl ish language profi-

ciency. If these variables are found t o be significant, educational 

authorities and teachers will pe rhaps take preventive measures. 

2 Office of the Freshman Programme. 
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1 .3 Limitations of the Study 

The major limitation of this study is that it does not take into 

account the elementary school Engl ish background of the students 

involved in the study. The othe r limitation is that the study is 

based on the student questionnaire, entire ly geared to background 

survey , where there is a likelihood for response error . Nevertheless , 

supporting evidence was cited wherever .1Oossible. Besides , much of the 

basic statistical data used in social sciences , business and public 

affairs is obtained through questionnaires . despite some shortcomings. 3 

Furthermore. David Williams used questionnaires to collect data and to 

assess factors affecting the readin~ performance of Nigerian children's 

4 
learning Engl i sh as a second language. 

1 .4 Definitions of Terms Used in this Paper 

1 .41 The Reading Resources 

These include newspapers , rnagazines ~ books of various kinds on 

s everal topics 1 English t e xtbooks · supplementary readers ,. and dictionaries; 

al l in the English media. 

1. 42 High School ,. Senior High School a nd Secondary School 

These t e rms are used inte rchangeably to refer to grades 9·-12. 

3 vI . 1'.llen .1allis and Harry V. Robe rts , The Nature of Statistics: 
An indispe nsable guide to t he prope r use o f modern statistics (New York: 
The Free Pre ss , 1966 ) , o. 183. 

L\ 
- "Factors Related to Pe rformance in Reading English as a Se cond 

Language, '- LanguagE" Learning , XXXI (June , 1981) , 31--49 . 
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1.43 Coefficient of Determination 

The square of the corre lation Coefficient is called the 

Coefficient of de t e rmination . The coefficient of determina­

tion = r2 is the proportion of total variation in y that is 

explained by the linear relation between x and y . 5 

5 G. S. l-longa , l1athematics and Statistics for Economists 

(New Delhi: Vikas Publishing House .. 1981) , p. 494 . 
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Chapter Two 

Review of the Literature 

Much has been writt e n and much r esearch has gone into the 

variables that affect l earning second and foreign languagf~ Never -

theless , only a brief summary of the work on the problems very 

close ly related to the purpose of this study will be given. 

The amount of exposure to the target language in formal and 

informal situations a nd its affect on l earning second and foreign 

languages has been studied at various educational l evels in various 

countries . Much has a l so been said on the same topic . 

J. Carroll, in his study of for e ign language proficiency l evel s 

attained by language majors about to graduate from college, found 

that the mor e exposure to the targe t l anguage there was; for instance , 

trips abroad to a country in which the tar get language is spoken 

natively and parents speaking the language at home, the greater the 

f 
.. . 6 

success 0 the students 1n p rof1c1e ncy t ests. 

A study of e l ementary and secondary students in the Bureau of 

India n Affairs schools on the Navajo r eservation by Bernard Spolsky 

revealed that on the Na'!3. jo reservation , the more r emote the Bureau 

of Indian Affairs school was from an English speaking border town 

6 db' B . , 
Quote y Eugone J . r1e r e r 

Mexi can Children 's Learning Spanish 

Learning , XXVIII (June , 1978) , 160 . 

"Variabl es Affecting Native 

as a Second Language, " Language 
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(thereby decreasing the exposure to and the need for English) , the 

7 

worse the Navajo students did in t ests of Engl ish as a s econd language. 

A. K. Fa thman , in a study of e l ementary and high school students en-

rolled in classes in English as a second l anguage in Washington O . C~ 

found tha t the groups o f students who i mproved the mos t during the 

year seemed t o be the students who used English the most.
8 

S . D. Krashen stated that meaningful exposure to the t a rget 

language is one of the necessary conditions for language l earning. 9 

Bri~re himself conducted a study on Native Mexican Children's learning 

Spanish as a second l anguage to assess t he e ffect of the different 

variables of theoretical and practical interest to second l a nguage 

research. He arrived at the conclusion that the degree of exposure 

to the t a rge t l a nguage was significant as attested by a Spani sh 

1 
' 10 

anguage ach1evement t est . Another study on Nigerian primary-'five 

pupils showed that chi l dr en do bett er in reading the target language, 

Engli sh in this case, when classr oom activities are reinforced by 

h
' 11 

t e envLronment . 

John A. Upshur , in a study of university students s tudying 

English as a foreign l a nguage concluded that f or eign l a nguage learning 

, f ' f" 'f' d 1 2 
1S e fect1 ve " hen the amount 0 exposure 1S 1ntenS l. 1e . 

7 
Ibid. , 16l. p. 

8 Ibid . 
9 Ibid. 

10 I~;" . 1 "c', 1711 
1' _ • • , p ~'. J~ _ • 

11 --
IUl1iarne ., .?:r. 14-39· 

1 -.. ~ "Four Experiments on the R"lation between Foreign Language 

Teaching and Learning ." Language Learning , XVI II (June , 1968) , 111-,124. 
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According to Ihlliam F . ~Iackey , a bilingual's degree of pro --

ficiency is r e inforced a nd determined by the number of areas of con-' 

tac t and the va riation of each in duration, frequency a nd pressure.
13 

Carmen Silva said , "The essentia l condition for learning the 

L2 is adequate exposure to the language in use, in both its writte n 

14 
and spoken form. " It is a lso believed that "the farthe r a n English 

l anguage course- location is from opportunities to use the language in 

real life, the more it becomes a school subject. ,15 Ifhi l e discussing 

the same topic r David l~. Daum wrote .. !lIn Africa r the opportunity f or 

l earning English by natural assimilation from the envi ronment is 

s ever e ly limited . Most African children have the i r fir s t real cont act 

'h I' h h h h ' h 1 .. 16 W1t Eng 1S ~I en t ey enter t c pr1mary sc 00 . " 

I'Jonika Kehoe stated that Ethiopian students have never had the 

English language environment to strengthen the little that was done 

in c lass .
17 

Moreover , G.P. Hosback added , "The ge ner a l linguistic 

environme nt in Eth i opia has not been s uch a s t o produce an adequate 

13 "The Descrip tion of Bilingualism, "Readinqs in the Socio l ogy 
of LangUi>o,e,ed. Joshua P,. Fishman (The Hague: Mouton & Co. , Publishe rs , 
19(8 ) , p. 55·1-

14 "Recent Theories of Language Acquisition in Re l ati on t o a 
Ser..i'.ntic .Approach in Foreiqn Languaqe Taaching . "English Lanquage 
Teaching , XXIX (July , 1975 ) , 344. 

15 Be rnard Lott , "Sociolinguis tics and the Teaching of English, -' 
English Language Teaching, XXIX (July , 1975), 274. 

16 !; A Role for Teaching Hatc.ria ls, :l ~nglish Language Te aching r 

XXVII (February , 1973) " 1 24. 
17 11 • f I' h The Teach1ng 0 Eng 1S as a 

!,nglish Language Teaching , XVIII (P.pril 
Third Language in Ethiop i i?, · 
1%4 ) , 129. 
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d 1 b 'l '" d ,, 18 
s econ - anguage a 1 lty ln ltS stu ents .' 

2.2 The Reading Resources 

In this part of the r eview , availabl e findings and a brie f 

summary of views by va rious authors conce rning school libraries a nd 

the r eading r esources will be give n . 

The study carried out Qn Nigerian primary- five pupils showed 

a signi f icant r e lationship between the availability of reading reo' 

sources a t s chool and at horne, a nd the pupils' performance in English 

19 
l a nguage t es t s . Another study on Mexica n childre n ' s studying 

5 ' h d lId ' d " 1 1 20 
panls as a s econ a nguage a s o eplcte a Slml ar r esu t . 

E.A . Cr o s s a nd Elizabe th Carney r eported their experience in 

American high school s in the 1950 's . According to these people , in 

mos t cases , high s choo l librarie s wer e not availahle. Whe r e the r e 

we re libraries , boo ks we r e scarce : out- date d , and a s a result I un~ 

attracti ve to the s tudents . They furthe r noterl tha t magazines and 

newspapers were not availahle in school librarie s .
2l 

Edward William Dolch wrote that magazines and newspapers help 

high school students in deve l oping skills and habits of systematic 

reading . Howeve r , he obse rved tha t high school English t eachers had 

18 '" 'ESL U' , t L 1 H 
'Se rvlce Course s ln a t nlve rSl y eve - ow Effective Are 

They ?" English La nguage Teaching , XXXI (July , 1977) , 318. 

19 Williams , pp. 31··49 . 

20 Bri~re , pp . 159-174 . 

21 Teaching Engli sh in High School s (New York: Macmillan & Co ., 

Ltd . , 1955) , p. 352 . 



22 
neglected this fact . Moreove r , it .;as Dolch ' s contention that easy 

rapid r eading mat eria ls are the ess enti.a l components of a school sylla .. 

bus, because they speed up the recognition of commOn words, enlarge 

b 1 . h b ' d d' 23 
voca u ary, l.mprove eye movement a l.ts an r ea 1ng taste. 

John J . Deboer and others said, !'Many t eache r s have reported 

classy-oom experiences with magazines which have re sulted in improved 

reading interests on the pa.rt of high s chool students. ~4 Beside s , 

Mary Finnochiaro ob8erved tha t newspaper s 3nd magazines enhance foreign 

1 
. 25 

anguage l earn1ng . W· 1 MR' 1 d' . 1 . 26 
1 ga . 1vers a so e xpresse a 81m1 ar V1ew . 

The usefulness of 'che local English newspaper Has a lso ,emphasized 

by Ray Williams as a consequence of his personal experience as an 

1 · h hI ' 1 .. 27 
Eng 1S t eac e r a t Ma aw~ po.ytecnn1c . 

The fact that secondary s chool students should have English 

dictionaries , and that the proper use of them should not be left to 

chance , or taken for grante d was stre ssed by Richard C. Yorkey, l-1 . J . 

Murphy and A. V.P . Elliott . ~orkey has enumerated what English l~guage 

students can l earn from ~ good English dictionary . 28 Secondary school 

22 
A Manual for j{env>dial Readin':!. (Illinois : The Garrard Press , 

1965) , p . 257 . 

23 Ibid . 
2 4~ 

~l' "aching Secondary English. (New York: HcGraw- Hill Book Company, 

Ltd ., 1965 ) ,p o 264. 

25 Engli~h a s a Second Lan~ua~: From Theory to Practice (New York: 

Regents Puhlishinr; Co. , 1974), p. 116 . 

26 Te achir.g Fcreign LanguaT' Skills (Chicago: The University of 

Chicago Pr~ss, 137 1) t 9 . 231 . 

27 :sThe Loca l English . l4edium ~1E.WSpap0r in English Teaching, Ii 

English Language Teaching , XXVIII (November , 1973) , 47-51. 

26 ~l;udy Skill" f or St'.1dents of En,j"lish as a Second Language 

(Now York : McGr a'J- Hill book Company, 1970) , PF. 9- 10 . 
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students , Murphy stated should be taught to use an English dictionary 

intelligently in order to refer to it when they cannot work out the 

29 
meaning from the context . A.V . P. Elliot pointed out that secondary 

school students i'need some direct instruction in the use and misuse 

of the dictionary: its use , as an aid to readinq and as an instrument 

for checking the words they use in writing; its misuse as a quarry 

for long and impressive words to be learnt by heart. ,, 30 The same author 

further commented on the necessity for reading resources: 

Any school in which English is taught after the very early stage 
should provide a plentiful supply of books and magazines for 
both class and library reading. If it does not do so, or if 
"ldministrators do no t provide it with the money to do so, a 31 
great deal of the time devoted to English t eaching is wasted. 

The situ~tion in Ethiopian schools concerning reading resources 

has been commented on by many authors and resea:rchers. Some of these 

people were English teachers in the country . Monika Kehoe wrote that 

reacing resources were totally l acking or unsuitabl e .
32 

R. J arvis 

added that "e ffIOctive teaching of English is frustrated lly the inadequate 

33 Ray T. I"ilcox commenting on the same supply of teaching materials ." 

topic wrote : 

29 nComprehension , I: A I .. anquaqe in Corru.uon: A Guide to English 
Language Teaching in Schools v.nd Colleges , ed . Brian Tiffen (London : 
Longwan Greup Ltd . , 1969) , p. 123. 

30 <'The Reading Lesson '< Teaching Enqli sh as a Second Language: 
II Book of Readings, ed . Harold B. III l e n (New York: McGraw·-Hill Book 
Company , 1965) .. p . 288. 

3). Ibid . 
32 "The Teaching of English as a Third Language in Ethiopia," 

p . 127. 

33 "Developments in English Teaching in Ethiopia ," English Language 
~~aching , XXIII (January, 1969), 156. 
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In Ethiopian schools, textbooks, and library books are in very 
short supply .. • . a textbook is ... one of the most important 
of instructional tools, for in no other place can the student 
find the same concentration of r e levant information. Further­
more , well organized and up- to- date textbooks provide a means 
of self- directed study during free moments at school and after 
scl\ool. 34 

It is Wilcox 's contention that the lack of vocabulary attributed 

to most Ethiopian students of English, is associated with the meagerness 

of contact with a variety of books.
3S 

Ruby V. Martz, after having made a survey of the reading interests 

of secondary school students in Addis Ababa, found that interest was 

there , though minimal, but reading materials were not available. In her 

words: 

The development of continuing education in Ethiopia depends 
upon available books and a citizenry who can and will read. 
When young people have been surrounded by books, teachers 
and librarians who are enthusiastic about r3ading, their 
r eading tastes may change. 36 

She continued, "Alert teachers, librarians, and administrators must be 

. ,,37 
awake to the challenge of reading gU1dance. 

2 .3 The Reading Background 

The study of Nigeri~ primary-five pupils revealed a high correlation 

, d' 38 between the reading background and performance in Eng11sh rea 1ng tests. 

34 Effective Teaching in Ethiopian Schools (Addis Ababa: Artistic 
Printers , (n.d] , . p. 4C. 

3S Ibid. 
36 "A Survey of Reading 

in Addis lIbaba," (Addis Ababa: 

37 Ibid. 
38 Williams , pp . 31-49 . 

Interests of Secondary School Students 
H. S.I . U., 1971), pp. 3-4 (mimeographed) 



= 12 = 

Moreover, a similar study on native Mexican children 's lea%ning Spanish 
39 as a second language showed the same result. 

G. R. Carroll reported that the importance of the extensive read-
ing is also supported by the Birmingham experiment in " library - centred 
English": 

• • . two matched groups of children were systematically compared over a year, the one taught by traditional textbook methods and the other by library-centred reading , discussion , and \.;r ;.ting . The results showed that there was little difference between the two groups when tested with exercises in vocabulary , grammar, and usage, but the library- centred group was significantly better in reading skill, spelling and composition. 40 

Describing the importance and the need for cultivating the reading 
background in secondary school students, P. Ajibo1a Ogundipe forwarded 
the view that a great majority of the students go to secondary schools 
with insufficient reading background . As a result, one aim of secordary 
schools must be to introduce these students to as many books as possible 
during their stay there. In addition to the class readers, he stressed 
that t eachers should make it a point that each l earner reads at least 
one book a week, 30 books a year, in his leisure time.

4l 

Extensive reading, Geoffrey Bropghton and others put forward, is 
one of the means by which a foreigner learning English can be exposed 
to a large sample of the language: 

39Briere, pp. 159- 174 . 
40 "The Battle for Better Reading, " Teaching English as a Second Language: A Book of Readings, 2nd ed . eds . Harold B. Allen and Russell N. Campbell (New Delhi: Tata McGraw-Hill Publishing Company Ltd., 1979), p. 183 . 

41 II • d' , 1 ' A L ' c A' G 'de 
Select1ng Rea 1ng Mater1a " anguage 1n ommon: U1 to English Language Teaching , ed . Brian Tiffen (London: Longman Group Ltd., 1969), p. 15'1. 
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If a foreigner reads, and what he reads is of some interest 

t o him then the language of what he has read rings in his 

head, the patterns of collocation and idiom a r e establisped 

almost painlessly with a r ange and intensity which i s im­

pos9ib~~ in terms of oral classroom treatment of the lan­

guage .. ~ 

J . A. Bright and G. P. McGregor conte nded,"Where there i s little 

reading , there will be little language l earning. ,, 43 They a lso asserted 

that " further education depends on quantity and quality of reading .,,44 

According to G. Robert Carlsen, a student 's success in college depends 

on what he has read in high schoo l , a nd his attitude toward reading. 

Furthermore , regardless of any sepci fic books tha t a s tudent has read , 

he i~ not really ready for col l ege i f he has not developed complete 

enjoyme nt 
, f , 45 

for reading both . for p l easure and for 1n ormat10n. 

2.4 The Qua1 itv of Instruction 

It has been observed that wherever teachers are professionally 

poor, the quality of instruction is also poor . In addition , " the 

effect of poor instruction is cumulative and the gap between syllabus 

and achievement is therefore greatest at the point when the student 

1 d f 
' d " .46 

eaves s ecen ary or tert1ary e uc atl0n : As a consequence , by the 

4 2 ~T-:e~a"=c:!:h,,,i:.;n~g~E~ne:g:l.;l:!:;1:!:;' S~l~l;?a.:!s....!::a~F.::o:!r.::e::i:.:g!.!n!....:L:::a:::n",giLu:::a::.g2.e::. (London : Routledge 

& Kegan Paul , 1978) , p. 110 . 

43 h' Teac 1ng 

Group Ltd . , 1978 ) , 

·14 Ibid . 

English as a Second Language ( London : Longman 

p. 52 . 

45 
.I.. d n_ .• 

Books and the Teen-Age Reader (New Yo~k: Harper an ~~ .. 

Publishers, 1967) , pp . 193· 199 

46 
Arthur H. King, "Notes on Remedial Engl ish, " English Language 

Teaching , X~II (July , 1973), 245. 
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If a foreigne r reads, and what he reads is of some interest 

to him the n the language of what he has read rings in his 

head, the patterns of collocation a nd idiom are established 

almost painlessly with a range and intensity which is im­

possible in terms of oral classroom treatment of the lan-
.~ guage .. ~ 

J . A. Bright and G. P . McGregor contended, "Where there is little 

r eading , there will be little language l earning . ,, 43 They a lso asserted 

that " further education depends on quantity and quality of reading • .,44 

According to G. Robert Carlsen , a student ' s success in college depends 

on what he has read in high school , a nd his attitude toward reading. 

Furthermore , regardless of any sepcific books that a student has read, 

he i~~t really ready for col l ege if he has not developed complete 

e njoyment f 'f ,45 
for reading both . for pleasure a nd or ~n ormat~on. 

2.4 The Qua 1 i .tv of I nstruction 

It has been observed that wherever teachers are professionally 

poor , the quality of instruction is also poor . In addition , " the 

effect of poor instruction is cumulative and the gap between syllabus 

and achievement is therefore grea test at the point when the student 

1 d f ' d " .46 
eaves secon ary or tertlary e llcat1on : As a consequence , by the 

42 Teaching English as a Foreign Language (London , Routledge 

& Kegan Paul, 1978) , p . 110 . 

43 h' Teac ~ng 
Group Ltd ., 1978 ) , 

,11 Ibid . 

Enqlish as a Second Language ( Londoh, Longman 

p. 52 . 

45 Books and the Teen~0ge Reade r (New Yotk , Harper and Row .. 

PUblishers , 19(7) , pp. 193- 199 

46 
Arthur H. King, "Notes on Remedial English," English Language 

Teaching, XXVII (July , 1973), 245. 
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end of the secondary school he is unable to construct normal English 

sentence s . 

Personal observation of Ethi opian schools hell)ed Ray T. Wi lcox 

to conclude that " teaching is heavilv stereotyped. Fixed patterns of 

lecture , recitation , and drill predominate . ,, !)7 Besides , t eachers are 

inadequate, often themselves poorly educated without any knowledge of 

modern approaches to l anguage teaching . These teachers , because of 

their lack of confidence in their own mastery of the language , use 

Amharic for al l classroom explanations , and the students rarely hear 

48 
English spoken , even in the English class . 

There are three very important English exarnini'ttions >1hich 

Ethiopian students must take if they are to go to the institutions 

of highe r education . These are the Grade Six and Grade Eight National 

Examinations , and the Ethiopian School Leaving Certificate Examination. 

These examinations are 100% objective. Consequently , they do not 

require the candidate s t o write a single word of English . Moreover , 

it has be come a common oractice for the schools ' internal examinations 

to be 100% ()hjective as well. Thus. Duncan Forbes , commenting on the 

quality of English instruction in Ethiopian schools said: 

The schools have abandoned the principl e that one t ests those 
skills that one hOpes will be taught effectivel y . and t eachers 
only t es t two skills - the ability to make the most plausible 
choice from a number of alternatives .. and the ability to detect 
errors in someone £lse 1 8 work ~ To put it in its crudest t e rms , 
they are the skill s of the quiz addict and the critic [faUlt 
finde r :; ,,9 -

!~ 7 
Effective Teachinq in Ethiopian Schools , p.5. 

~,8 
Kehoe , pp . 125---7 . 

49 "Selling English Short , ' p . 135 . 
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Feom a questionnaire distributed t o Ethiopian school English teachers 

to assess the effect objective English examinations were having on 

the teaching of Egnlish in secondary schools , Ronald Forrest found: 

In Ethiopia the all obj ective eXfu~ination is, to say the 

least , having a very questionable effect on teaching . 

The most regrettable effect . . . is the amount of time 50 

teachers give to working objective que stions in class. 

50 "Obj ective Examinations and the Teachi ng of English," 

English Language Teaching, XXIX (April, 1975) , 240 - 245. 
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Chapt e r Three 

Methods a nd Procedures 

3 . 1 A Questionnaire 

A questionna ire was constructed to make a s urvey of the English 

language background among first year Addis Ababa University students, 

and to obtain data for the se l ect e d variables : the exposure to the 

English language , the reading resources , the reading background , and 

the quality of instruction . These variabl es are assumed to have had 

the influence on the students ' English l anguage proficiency . 

3 . 11 The De sign of the questionnaire 

While designing the questionnaire care wa s taken to phrase 

the questions in s imple . everyday language and to use neutral wording. 

The f act that the medium used was not the students ' mother tongue, 

was also taken into cons i Ue ration . Nevertheless , a claim cannot be 

made tha t the questionnaire was free of a ny limitation . This is true 

for any kind of questionnaire , r egardl ess of who des igns it .
51 

3 . 12 Pre- Testing 

The questionnaire "as pre-test ed to discover what the respondents 

understood by the questions . As a result, the e limination of some of 

the questions and the necessary r evisions have been made to ensure 

clarity and the consequent appropriate responses. 

51 C. A. Moser a nd G. Kalton , tiurvey Methods in Social Investigation 

(New York: Ba sic BeCKS, Publishers , 1972) , p. 308 . 
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3.13 The Administration 

The questionnaire was administered after the students stayed in 

th~ u [versity about a month. 3efore the administration, the willingness 

of the students to partici pate in the study was established . The 

questionna ire was filled in by the students in class , and supervised 

at all times by the investigator and his colleague. This was to ensure 

consistency in the collection of the da ta . The researcher read aloud 

each item of the questionnaire before it was answered . This was to make 

sure that the students understood the questions in order to respond 

appropriately . 

3.14 Coding and Computations 

The responses to the questions were coded by using the dummy 

variables method , the standard coding system in statistics, where 

52 

qualitative presence or absence is to be accounted for . The same 

method was used by W. E . Lambert and G. F .. Tucker while coding their 

" h 'fl 'I ' I' 53 
quest~onna~res on factors t at ~n uence b~ ~ngua ~sm. 

Codes were given as follows: 

(a) Absence of a variable :: 0 

(b) Presence of a variable = 1 

(c) Numerical values, as they appeared 

(~) Adverbs of frequency , according to intensity = 0, I, and 2. 

:::'1 
"~G. S. lo!a<'tiala . 1:u.':Iolnetric£ (New York: McGraw- Hill Book Company, 

1977), p . 132 . 

53Bilingual Education of Children: The St. Lambert Experiment 

(Massachusetts: Newbury House Pwblishers , 197 2), pp. 16-18. 

I 
I 
I 
I. 
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To measure the significance of tho va riables, multiple regression 

analysis "'as used , because it is the most effective statistical method 

for measuring the influence of the overlapping and he nce jointly expla--

natory vari ables . Thi s kind of a nalysis a lso accounts for the variation 

in performance among the students in a give n examination. The same 

method o~ analysis was used to assess the influence of the variables 

affecting native Mexican Children ' s l earning Spanish as a second 

54 
l anguage . This same method was a lso employed in the study of the 

variabl es affecting Nigeri an children 's 
55 

English reading performance . 

To run tho regression analysis , the N.C.R. computer a t the hddis 

Ababa University Data Processing a nd SysterrpDesign Office was used. 

This \<ias indispensable to ensure accurr:tcy and to save thne ; since 

multiple r egr e ssions are difficult to handle manually. 

3 .2 Subjects 

The s ubj ects of this study ,"ere 106 Freshmen in four Freshman 

English sections : two sections from Sidist Kilo Campus and the other 

two from Ar at Kilo. These c l asses we r e formed randomly. The ~eason 

for t aking thCl social science uS He ll as ':he natural science students 

was to ohtain a varied s ampl e .. 

3 . 3 Populati on, Sample a nd Repr esentation 

The target pOI'ulation for the s tudy was the Freshman student body 

. 11 56 . l ' d 

for the academic year 1983-8/~, comprl sing: . 09 SOCla sClcnce .. an 

---.-.--.. ----
Sf, 

Brie r , p. 169. 

55 l') illi?.ms, pp . 1 2·· c\3. 

56 Office of the Social Science Fr e shman Programme . 
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785
57 

natural science students, making a total of 1894 . The sample 

under consideration (106 students) thus represents 6% of the Freshman 

popula tion. Although this figure appears small , the sample came from 66 

high schools (35 .5%) of the total number of high schools in the country . 

58 
There are 186 high schools in Ethiopia . 

3.4 Conste.nts 

In this study, the number of years the subject of this study spen t 

in l earning English , their age , and the degree of motivation were assumed 

to be conGtant on the basis of the students' responses to the questionnaire. 

3 . 5 Measurements 

In order t o gauge the English language proficiency of the students, 

two measurements were used : Michiga n Test of English Language Proficiency 

(Form B ~evised) and the First Semeste r Freshman English Examination 

results . The l a tter wa s set by the ~epartment of Foreign Languages and 

Litera ture , "" dis Ababa University . Both the test and the examination 

had three parts: comprehension , vocabulary and grammar . 

The Freshman English Examination results were composed of the mid-

semester (3 0% ), homework and quizes (20%) , and the final ( 50%) . 

The Hichigan Test had 100 items , carrying one point each . Thus , 

the score f or both the mp.asurements >!as 100% in both cases . 

Concerning the types of questions, the Michigan Test was a ll objective; 

whe r eas the Freshman English Examination was about 95% objective . 

~~ Off~ce . of the Assistant Dean For lJatural Sci e nces . 

Eth1op1an School Leaving Cer t ificat o Examination Office. 
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Chapter Four 

Findings and Discussions 

4. 1 Questionnaire and Response Annlyses 

The exposure to the English language was a ssessed in t erms of 

the opportunity for using English in the home, at school and in the 

environment at l arge. The students were asked to indicate whether 

or not (a) their family member8 r ead English at home, (b) they used 

English for asking questions i n class, (c) they had English books 

at home for leisure time r eading , (d) t hey had enough opportunity for 

reading and talking in Enlgish in the class , (e) they practised writing 

paragraphs and compositions , (f) they wer e e xposed to dialogues, book 

reports, a nd the English mass media. They were also asked to indicate 

if they went t o the cinema , and how frequently . In addition, there 

were questions on whether they had pen- friends, and the frequency of 

English used outside the class. 

The reading resources were gauged by the availability of the 

English language periodicals, dictionari ~ s , and the English textbooks 

in the schools . 

The rending background was estimated by the number of books read 

by each student in his fre e time while in the high school. 

The quality of instructi on was measured by the use of teaching 

aids , the type of exercises done i n the English class, the instruction 

in the use of dicti onaries, a nd the kind of English language skills which 

took most of the students' time in the class . 
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Obviously, some of the questions may belong to more than one 

category. However , this is quite natural in the study of variables ,,>,ich 

have a joint influence, since the ultimate goa l is to find out their 

joint respons ibility . 

4 . 11 The Exposure to the English La nguage 

Of the questions which were expected to elicit the information for 

the exposure to English formally or informally, seven of them were treated 

together, because they were a ll of the same format, and for the same 

purpose . TABLE l. shows the questions and how they were answered: 

No. 

1 

3 

9 

12 1 

16 

21 

24 

TABLE 1 

QUESTIONS ABOUT THE EXPOr URE TO THE ENGLISH LANGUAGE 

BY THE NUMBER OF RESPONDENTS AND THE RESPONSES 

NO . of Respondents 

Questions Yes % No % 

Did members of your family read 

English books a t home? 
39 37 .0 67 63.0 

Did you have English books other 
160 . 4 

than textbooks in your home? 64 42 39.6 

Have you ever practised how to write 

paragraphs and compositions? 30 28 .3 76 71. 7 

Did your teacher use dia l ogues in 

cj.ass? 
16 15 . 1 90 84.9 

Have you ever been assigned by your 

English teacher to give book reports? 

I 
31 29.5 74 70.5 

Did you go to the cinema when you 

were in the high school · ? 
Stl 52.<! 49 47.6 

Did you have a pen-friend? 18 17 .3 86 82 . 7 
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TABLE 1 de!licts that 6 3% DE the r e s7)ondents to qUE:stion 1 . c aC!.e 

from tanLilie s \\'hich a i el not read ZnC!lish j)ooks fit hone. This is an 

inniciltion that for the mnjoritv of the r e snondents the home "ad nothing 

to contrihute to the students I efforte: to learn Enr:-lis!1. i'~oreover I 

whateve r Has l earnt at school lacked t hf:! bacy int:' o f b~e noIte. 

The rep lip s ~iven to ques tion 1 show that 3~ .r,% of t~e stuaents 

did not hRve Enql ish r·ooks at home -t:o r 11~isure tir.n r eading. The r €' fore . 

one can mAke a safe qener~ lization t hnt thes e narticular students Gi d 

not develC"!'1 the r~a:1inq :'1abi t for Y)lpasure or for informatio n . Conse · 

quently : t he i r Sllcce ss in their studi e s in the uni versi tv i s '!uestion' 

able . an~. t.heir \'1eakness i n reaf.ing anCi unclerstandinQ ~nC]lish i s t he 

The r esponses to <'!.ues tion ~ f;h011J' that in 71.7% of t he cases 

\o'lritint,; Has not t a uo'1t i n the hioh sc~('rJ ls . ?hi s is si!nila.r to the 

!:'e!",lies (TiV2 Z'1 ·to ""?onal d Forre.st r s a uestionnaire t:lhen Bnr::- lic;h t €;ilchers 

r e:i1arked t hat in Et h i opian high schools Pr actice in real \<!ri ting is 

so 
tantamount to nil. .. _. Furthernore . the hi Clh negative r eSDOnse to 

question '1 c()n f ilT.IS the general h e lief. tl,at l~os t Freshmen cannot \>!rite 

grammatical an~ meaningful sente nces I and it is hardl y surprisinCf thv.t 

t hev cannata 

Various ,"tuthorities on the teac~ing of Enol ish as a second or a 

foreign L"ln~uaqe consider a dialn0ue an effective t e chnir:pl e to expose 

students to t he lancrua cre . .r·,ccordinc;ly . .Julie. nonson said .. .7'. d ialogue 

59 Objective E)laminations ano the Teachinq of En 9 1is!1 . ...., 2£1 3. 
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is a soc i a l unit of speech. Because it involves b\TO speakers , it 

furnishes students .. ith a social context in .. hich to practice the new 

l anguage . This makes the l anguage ' come a live ,.,, 60 But one can 

observe from TABLE 1 that dialogues were almost non···existent in the 

t eaching of high school English . As a consequence, most of these 

students were deprived of an excellent opportunity for mastering p ro-

61 
nunciation , grammar and vocabulary. Thi s is borne out by the nega-

tive reply (84 . 9%) to question 12 . 

Accroding to the responses given to item 16 . (70 . 5%) of the r e s " 

pondents did not present written or oral book reports when they were 

in the high schools . There may be s everal reasons for this. None 

the l ess , it is general ly believed that demanding book reports from 

high school students is one .. ay of making them r ead , to encourage better 

language l e arning . B€s ides, training in makin9 e ffective book reports 

is an important language activity in school. It is also r ewarding later 

in life .
62 

Of those who ans"ered item 21 , (47 . 6% ) gave a negative reply _ This 

shows that the negative r espondents di d not have any English language 

bene fit from going to the cinema . This is unfortunate , because in a 

60 "Dialogues : v.'hy . Nhen . and How to Teach Them, " English Teaching 

For~, XII I (1975) , 55 . 

61 .~id . , p . 56-

62 J . Mart yn Walsh and Anna Kathleen Walsh , Plain English Handbook: 

~ Compl e t e Guide to Good Engli sh (Kansas: McCromick-·Mathers Publishing 

Company , 1966) , p . 136 . 
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country where English is not spoken widely. the cinema has a dual 

purpose: linguistic as well as entertainment. 

Regular correspondence is one of the ways by which a learner 

63 

of another language foaters the skill in the use of that language. 

Despite this. the responses to item 24 indicate that 82.7\ of the 

respondents did not have pen-friends. 

Further invQstigation into the exposure to the English language 

was sought by a n additiona l five questions. The researcher wanted 

to find out in what language the students asked questions in the class 

most of the time . TABLE 2 reports the results: 

TABLE 2 

LANGUAGE USED IN ASKING QUESTIONS IN THE CLASS 

MOST OF THE TIME BY THE NU~ffiER OF RESPONDENTS. 

Language No. of Respondents % 

Amharic 31 I 29.2 

English 75 I 70.8 

Other - -

For most Ethiopian students the only place for using English 

is in the classroom, however :!ittle it may be. Nevertheless, the 

63 Mackey, p . 562. 
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29.2% of the r espondents in TA-BLE 2 used to ask ques tions in Amharic 

in the class . This is at l east an indication tha t even the classroom 

opportunity for saying something in English was not properly utilized , 

and hence a deficiency in English is the i nevitable outcome . 

The use of English in the classroom was further explored. TABLE 

3 shows the a na l ysis : 

TABLE 3 

TEACHER- STUDENT SHARE IN READING AND TALKING 

I N THE ENGLISH CLASS , AND THE QUESTIONS FOR ELICITING 

THE INFORMATION . BY THE NUMBER OF RESPONDENTS 

!'10 . of Respondents 

No . Questi on 
Teacher % Students % 

8 1 I'lho did mos t of the 

r eading in your English 
1
39

•
6 

'class? 
M 60 .4 42 

25 Who did most of the 

t a l ki ng in your English 
92.5 1 

class? 
98 8 7 .5 

TABLE 3 clearly demonstra t e s that most of the r eading and t he 

talking in high school Engl ish c l asses were done by the t eacher , in-

dicating a ve r y l ow par ticipation on the part of the l earners . One obser ves 

from this table t ha t the t eacher was a ve ry active actor , whereas the stu-

dents wer e a pass i ve audi ence . Thus, a nyone who has taught Freshman English 

can conclude that the students a r e passive as a r esult o f their backgr ound . 

Another observa tion tha t ca n be made from the table is that English was not 
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taught as a skill course, but l ectured . In a skill course , it is the 

learner who needs more practice , end a.~ a consz-quence more .time . 

An Rttempt was made to find out how frequently the students 

used English outside the class . The answers are shown below: 

TABLE 4 

RESPONDENTS BY NUMBER AND THE FREQUENCY 

OF ENGLISH USED OUTSIDE THE CLASS. 

Frequency 
No. of % 

Respondents 

Very often 9 8 . 6 

Often I 13 12.4 

Seldom 72 68.6 

Never 11 10 . 4 

According to TABLE 4 only a fel. of the respondents used English 

outside the class I.ith reasonab l e frequency. The implication of this 

is that the linguistic environpe nt is not conducive, and hence a 

poor performance in English is to be expected. 

The question about watching television was answered as depicted 

in TABLE 5 . 
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TABLE 5 

NUMBER OF RESPONDENTS BY FREQUENCY OF 

TELEVISION WATCHING 

Frequency 
No . of % 

Respondents 

Every night 10 I 10 . 8 

Once a week 14 15 . 0 

Twice a week 17 

I 
18.2 

Never 52 56 . 0 

! 

TABLE 5 shows that 56% of the respondents did not watoh English 

television pr ogrammes when in the high schools . One of the r easons 

indicated by the s tudents was the t otal absence of television sets in 

the parts of the country they came from . Even for those who claimed 

to have wa tched tel evision, the frequency is l ow for most o f them. 

This is to be expected because most of the students came from low 

income families '"ho could not afford tel evisi on set s. Nonetheless, 

this table again confirms ~hat the majority of the respondents had 

a very limited exposure to English . 

I n answering the question about l istening to Engl i sh radio pro­

grammes, the subjects gave the f ollowi ng r t plies: 
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TABLE 6 

FREQUENCY OF LISTENING TO ENGLISH RADIO PROGRAMMES 

BY THE NUMBER OF RESPONDENTS 

Frequency 
No. of % 

Respondents 

Every night 13 12 .9 

Once a week 25 24.8 

Twice a week 16 15.8 

Never 47 46.5 

, 

TABLE 6 further confirms that the informal exposure to the English 

l a nguage is severely limited. In fact, 46.5% of t he respondents never 

listened to English radio pr ogrammes . 



4 . 12 The Reading Resources 

Five questions were asked to obtain the information on the avail-

ability of the reading resources in the high schools . The replies to 

three of them are shown in TABLE 7 . 

TABLE 7 

QUESTI ONS ABOUT THE AVAILABILITY OF THE 

READING RESOURCES BY THE RESPONDENTS. 

No. of Respondents 

No . Questions 
Yes % No 

4 Did your school have a 

library? 
91 86.0 15 

6 Did you have English dictic-

naries in your high school? I 
83 78 . 3 23 

13 Did you have to share your I 
high school English text-

books with other students? 80 75.5 26 

A number of observations can be made from TABLE 7: 

% 

14.0 

21.7 

24.5 

(a) It is encouraging to see that 86% of the high schools from 

which the respondents carne have school libraries. However, what is 

disappointing is the r emar ks made by these students that in most cases 

reading materials were not available. Besides , the table shows that 

14% of the high schools did not have libraries . Once again, no wonder 

these students cannot r ead well and understand what they read . 
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(b) It i s good news to l earn that 78.3% of the high schools 

from which the subjects came have English dictionaries. Neverthel ess , 

the fact that 21 . 7% of the students came from high schools where there 

were no dicti onari es is unfortunate , because in addition to being an 

aid t o r eading , a student of a second or a foreign language can learn 

a great deal from dictionaries. Furthermore , high school students 

should l earn how to use refer ence books before they come to the univer­

sity. This is important , s ince the students ' ability to use r e ference 

materials is mostly taken for grant ed a t university l evel. 

As can be seen from TABLE 7 , 75.5% of the respondents had t o 

share their high school English textbooks . Thus one can imagine the 

difficulty these students faced in l earning the l anguage, and the 

consequent effect on the i r English language proficiency. 

It was the interest of the resea rche r to e stablish f urther , how 

acute tho shortage of English textbooks was in the high schools. 

TABLE 8 demonstrates the question and the replies, 

No. 

14 

TABLE 8 

THE QUESTION AND SHARING RATE OF ONE BOOK 

BY THE NUMBER OF STUDENTS 

No. 

Question 
2 3 

How many students shar ed one 

Eng l ish t extbook? 48 22 

of Students 

4 5 

10 -
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It can be gathered from TABLE 8 that the insufficient number 

of textbooks has become an obstacle to the effective teaching and 

learning of Engli sh . Under the circumstances, it is difficult for 

the teacher to give homework , and for that homework to be done on 

time. It is also difficult for the students to use the book as long 

as t hey wish . The situation is such that each student must rush 

through the homework to pass the book on to the next individual . 

An additional enquiry was made to assess the availa .bility of 

English language periodicals in the high schools . TABLE 9 displays 

the results: 

TABLE 9 

ENGLISH LANGUAGE PERIODICALS 

BY RESPON9ENTS 

Periodicals 
No. of % 

Respondents 

Newspapers and 

r~.agazines 
3~ 32.1 

Newspapers only 39 36.fl 

l 
None I 

33 I 
31.1 

Although newspapers and magazines are cheaper than books, the ir 

value in promoting English language ability is widely accepted . However , 

TABLE 9 reveals that only 32 . 1% of the respondents had access to both 

newspapers and magazine s 1 36 ~ 8% had access only to ne\'Ispapers j 
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and the other 31 . 1% did not have access t o any of them . This is 

another indica tion that the subj ects of this study have not had enough 

opportunity for r eading , which may have r epercussions on their Fresh-

man 'IOrk. Moreover , most of these students lack current information 

which is va luable for other school subj ects, and i s a lso important for 

general knowledge. 

4.13 The Reading Background 

The subj ects IOere as)<ed to indicate how many books they had r ead 

in the ir free time whe n they ",ere in the high schools . The results are 

shm':n in TABLE 10 : 

I 

TABLE 10 

THE NUl1BER OF ENGLISH BOOKS READ DURING 

HIGH SCHOOL . Dll.YS BY R.<::SP01IDENTS 

No . of Books Read 
No. of % 

Respondents 

Less than 3 28 26 . 4 

3- 5 25 23.6 

6- 10 17 I 16 . 0 

11- 20 16 I 15 . 1 

21- 30 I 9 8.5 

~lore than 30 I 11 I 
10 .4 

I 

--

TABLE 10 shows that more than 50% of the students did not read 

even one book a year in thie r free tiMe . Only 18.9% read 21 a nd more 
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books in four years . Even this is not enough according to the various 

authorities cited in the Review of the Literature. Accordi ng to G. 

Robert Carlsen, students of this type are not ready for college. This 

is also the kind of situation mentioned by J . A. Bright and G. P. McGregor 

when they siad, "Where there is little r eading, ther will be little 

language learning . 1I P. Aj i bola Ogundipe asserted that many s tudents 

go to secondary schools with an inadequate readi ng background. (See 

Review of the Literature 2.3 for the citations) . TABLE 10, however, 

indicates a non-stop p r ocess: a situation where many students go to 

a university with an insufficient reading background, which is likely 

to be a hindrance to success. 

4.14 The Quality of Instruction 

There were five questions in the questionnaire to elicit the 

information about the quality of instruction. Two of them were treated 

together for conveni ence . 

No . 

10 

17 

TABLE 11 

QUESTIONS ABOUT THE USE OF ENGLISH DICTIONARI ES 

BY THE RESPONDENTS 

NO . of Respondents 

Questions 
Yes '" No '" 

~!ere you taught how to use 
43.4 1 

English dictionaries ? 
46 60 56.6 

Did you find it difficul t 

to use English dictionaries? 28 27.2 75 72 . 8 
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The responses to question 10 reveal that 56.6\ of the students 

did not have any formal training in the use of the English dictionarY. 

This implies tha t the proper use of the dictionary was left to chance. 

The r eplies to item 17 indicate that 27 . 2% of the respondent s 

had difficulty in using the dictionaries when in the high schools, and 

yet nothing was done to alleviate this . Therefore, the university 

receive s some students who cannot even use dictionaries . Although 

72 .8% of the respondents cla imed that they had no difficulty in using 

the dictionaries, it is still doubtful , judging from the experience 

of students in the ir Freshman year , whether these students real ly know 

how to use the dictionaries effective l y . 

Ther e was one question about the use of teaching aids in teaching 

high school English . The answers are shown be l ow: 

TABLE 12 

FREQUENCY IN THE USE OF TEACHING AIDS BY 

RESPONDENTS 

I 

I No . of 

Frequency Respondents 

Very often 
-

Sometimes I 14 

I 

Rarely 
2" 

Never 
68 

% I 
-

13.2 

22 .6 

64 . 2 

TABLE 12 indi cates that teaching aids were seldom used. This 

implies that teachers wasted a great deal of time lecturing in order 
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to help the student s to understand the l e ssons. These teachers are 

perhaps unaware th"t t eaching aids help students to be involved in the 

l esson . With the use of teaching aids, the l earners become creative 

rather than passive listene rs . 

Further e nquiry was made into the type of English language 

exerc ises which were done in the high schools , and the kind of English 

l anguage ski lls which were t aught mos t of the time . TABLES 13 and 14 

demonstrate the r eplies: 

TABLE 13 

TYPE OF EXERCISES BY RESPONDENTS 

Type of Exercises I 
No. of 

% Respondents 

I"::nlY 

I 

objective I 36 34.6 I I Mainly subjective 16 15 . 4 

100% objective I 9 8 . 7 

50% obj ective and 

50% subjective Ll3 41 .3 

TABLE 13 shows that the exercises a r e main l y objective . This 

finding is similar t o that of Ronal d Forrest. The analysis of .his 

questionnaire di s tributed to English teachers in Ethiopia n senior high 

schools depi c t ed that on a n average 53% of the English c l ass was spent 

on doing objective exercises.
64 

The a im of the obj ective exercises is 

perhaps to help the students pass the Ethiopian School Leaving Certificate 

64 "Objective Examinations and the Teaching of English, " 
p. 24 2. 
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Examination , which is 100% objective . The situation being so, ne ither 

the t eachers nor the students de serv(. the blame for concentrating on 

the ob j ecti ve exercises "as long as l earning i s connected with earning, 

as l ong as certa in jobs can only be reached through exams , so long 

must we t ake the examination syst em s eriously .p5 But it remains a fact 

that ob j ective exercises cannot produce active , imaginative and creative 

students who can communicate with ease. There can be no doubt that 

communication is very important for a student as well as a graduate . 

TABLE 11) 

THE KIND OF ENGLISH SKILLS WHICH TOOK MOST 

OF THE STUDENTS' Tn~ BY RESPONDENTS 

Kind of Skills I No. of 
Respondents 

Reading 15 

Grammar 87 

Writing " 

.. 
--

14.2 

82 . 1 

3 . 7 

TABLE l~ clearly indica t es tha t high school English is dominated 

by grammar exercises , as though grammar exercises were independent 

skills by themse lves. In actual f act, grammar is learnt through 

r eading , and ho>! much of it one has l earnt is manifest ed in speech and 

writing . T.'\BLE 1 11 also confims Ray T . Wilcox ' s contention that t eaching 

in Ethiopian schools "is heavily stereotyped . Fixed patterns of l ecture, 

65 E.M. Forster , quoted by Ronald Forrest , "Objective Examinations 

and the Teaching of English , "p. 240. 
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r ecitation .. and drill predominate . " (See Review of the Literature 2.4) . 

Additional comment was made by Duncan Forbes on the same situation in 

the Ethiopian context : 

• . . as the students go up the grades , and at the very stage 

when the course should become vitally enriched by drama and 

debate , by r eading and writing with understanding and apprecia­

tion , it fades a<lay into a dull routine of pattern practice' " 

practice of patterns which are a hundred times harder to assimi·· 

late into the mind because they are not embedded in memorable , 

meaningful contexts . 66 

4 . 2 The Responses to the Questionnaire and Achievement Correlation 

Analys es 

In this section of the paper , analyses of the r esponses will be 

compared wit h the grades obtained by the subjects both in the Michi gan 

Test of English Language Proficiency and the Freshman English Exarnina-· 

tion . 

To carry out the analyses thirteen questions· were chosen to 

r epr e s ent the four selected variables. The r easons for the choice 

made wer e : (a) Thes e questions were of higher pedagogical value . 

(b) They were answered by all the students. This facilitated comparison. 

(c) In analysing a questionnaire, p'riority must be given to those 

items that are of primary importance over those whi ch are r e levant , 

but not vital. If this care i s not taken , it is likely that "the vital 

• 11 67 
data are l ost in a .1Ountain of worksheets and quest10ns . 

66 "Selling English Short, " pp. 136 .. ·7 . 

67 
~'iallis and Roberts , p. 186 . 

• See APPENDIX I Questions 1 .. 13 . 
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To establish the response - grade correlation, the students were 

classified on the basis of their letter grades; then their performance 

was compared wi th the average number of positive and negative responses 

to the questions. Comparison on the average response basis was in­

dispensable because comparing a student's reply to a question with 

his grade does not tell much, since the selected variables influence 

his performance jointly : each s e lected variable has an input . Besides 

a student is a variable - positive in one question , but a variable 

negative in another . (See APPENDIX V). 

The letter grade classification was done according to the First 

Semester Freshman English Examination Scale : 

Below 35 m F 

35 - 49: D 

50 - 70: C 

71 - 79: B 

80 - 100 A 

The numerical values for the letter grades are: 

F : 0 

D : 1 

C : 2 

B : 3 

A : 4 

In this study , the Freshman English Examination Scale was also used for 

the Michigan Test . Despite being two independent measurements (the 

former , an achievement test and the latter a proficiency test) they 

are highly corre lated (0 . 89 ) almost 90% correlation. (See APPENDIX IV) . 
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The comparison between performance in the Michigan Test o f 

English Language Proficiency and the students' responses to the questions 

is shown below. 

TABLE 15. 

NUMBER OF STUDENTS , PERFORMANCE IN THE lUCHIGAN TEST, 

AND THE AVERAGE NUMBER OF RESPONSES TO THE 

SELECTED VARIABLES 

No. of Average I Average Grade 

Students Positive Response Negative Response 

7 11. 0 3 . 8 A 

5 8.8 5.4 I B 

64 7 . 0 6 . 0 C 

27 
I 4.4 8 . 5 

I 

0 

3 2.3 10 . 7 F 

TABLE 15 indicates that a s the number of positive responses 

increases,the stude nts' grades also increase . The reverse is also true. 

The "A" students are the ones with the highest positive responses, and 

the l east negative response s . On the contrary the "F" students are the 

ones with the highest negative responses , and the least positive responses. 

One also observe s diffe rences amoi',g the "An i the "8 11
, the "eH 

1 and the 

"0" students in terms of the number of positive and negative responses, 

and achievement . These differences a r e significant. 

• (See APPENDIX V f or the details of TABLE 15). 
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Further analysis was made with the Freshman English Examination 

results t o see whether the preceding findings were consistent or not. 

TABLE 16 gives the ana lysis : 

I 

TABLE 16* 

NUMBER OF STUDENTS, PERFORMANCE IN THE 

FRESHMAN ENGLISH EXAMINATION, BY THE AVERAGE NUMBER 

OF RESPONSES TO THE SELECTED VARIABLES 

NO . of Average Aver age 
Grade 

Students Positive Response Negative Response 

9 10. 0 3.8 A 

7 8.4 5.8 B 

57 7 . 3 6.0 C 

28 5 . 0 8.0 D 

5 2 . 4 11.0 F 

, 

Comparing TABLES 15 and 16 one sees that the number of "A"and 

"B" students has increased by 2 r espectively . The number for "c" 

students ha s decreased by 7. The D's have increased by 1, whe reas 

the F's have increased by 2. As a r esult, one observes a slight 

change in the number of responses on the ave rage. However , the 

findings remain the same: as the number o f positive responses increases 

performance a lso increases. The reverse is also true. 

The r esults in TABLES 15 and 16 r eveal that those students who 

had relativel y better opportunities when they were in high schools , in terms 

* APPENDIx V gives the details for TABLE 16. 
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of the exposure to the English language , the reading resources, the 

reading background, and the quality of instruction performed better 

both in the Michigan Test of English Language Proficiency, add t he 

First Semester Freshman English Examination. 

4.3 Multiple Regress i on Analyses 

The students' responses to the thirteen questions of the question-

naire and the proficiency test results were fed into a computer . Eight 

of the questions came out significant . Three of them were significant 

at 1% level of confidence, and the rest at 5%. The l evels of confidence 

show that the selected variables have an influence on the subjects' 

English language proficiency . This is 99% true in the case of the 1% 

level of confidence, and 95% true in the case of the 5%. The results 

of the analysis are reported in TABLE 17. 

TABLE 17 

MULTIPLE REGRESSION ANALYSIS FOR THE SELECTED VARIABLES 

AND THEIR LEVEL OF SIGNIFICANCE FOR THE MICHIGAN TEST RESULTS 

Variabl es 
Standard Computed • . Level of 

Mean Devi ation T Value ~:isn.iJican~.'~_~ 

Exposure t o English 0.<185 0.368 2.65349 1% 

(I, 3, 8 and 12)" 0 . 594 0 .494 1.80895 5% 

0. 491 0 .396 1. 75370 5% 

I 0.479 0 . 349 1. 74559 5% 

Reading Resources 0.821 0.047 3.82872 1% 

(5 and 13 ) 0.457 0.292 I 1. 74017 5% 

Reading Background I ( 7 ) 10.108 9.895 4.44573 1% 

I Quality of 
Instruction 0.481 0.358 2.06199 5% 

( 11) I 
" Numbers r efer to the Questionnaire 

". The value of T at 1% ~ 2.37. T at 5% ~ 1 . 66 . 
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The results in TABLE 17 indicate that of the four questions 

about the exposure to the English language , item 1 is highly signifi-

cant. The other three are significant . 

Concerning the availability of the reading resources , question 

5 is highly significant; whereas item 12 is significant . 

The quality of instruction as measured by the use of teaching 

aids is significant. 

The coefficient of correlation r = 0.754 shows a positive 

correlation between the s e l ected variables and the test results . 

Moreover , the coefficient of determina tion (0.568) demonstrates that 

56% of the variation in the students performance in the Michigan Test 

is explained by the selected variables jointly. The resulte are die-

played in TABLE 18 . 

TABLE 18 

TO'J.'.zu. MEAN , COEFFICIENT OF CORRELATION ANn , 

COEFFICIENT OF DETERMINATION FOR THE SELECTED VARIr~LES , 

AND THE MICHIGAN TEST RESULTS 

2 
r (Coefficient of r (coefficient 

Total Mean correlation) of determination) 

57 . 2 0 . 754 0.568 

I 

Further .investigation was made , using the students' responses 

to the selected variables, and the Fre shman English Examination· 
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results to ensure the consistency of the finding: 

TABLE 19 

MULTIPLE REGRESSION ANnLYSIS FOR THE SELECTED VARIABLES, 

AND THEIR LEVEL OF SIGNIFICANCE FOR THE FRESHMAN ENGLISH 

EXAMINATION RESULTS 

Varialbes Mean 
Standard Computed Level of 

Deviation T Value Significance 

Exposure to English 0.484 0 .368 

I 
1. 99979 5% 

(1 , 3 , 8 and 12) 0.594 0 .493 2.72633 1% 

0.491 0.396 1. 74370 5% 

0.478 0.349 1. 745'59 5% 

Reading Resources 1.047 0 . 821 2.79763 1% 

(5 and 13) 0 .457 0.292 1. 74017 5% 

Reading Background 

( 7 ) 10.109 9.895 3 . 50650 1% 

Quality of Instruction 

( 11 ) 
0 . 482 0.358 2.06199 5% 

On the whole, TABLE 19 depicts similar results to that of TABLE 

18. But change s in the levels of significance are observed. It remains 

true, however, that the selected variable are statistically significant, 

and henece, they have an influe nce on the students' English language 

proficiency. 

The coefficient of correlation (r~= 0.734) indicates a positive 

correlation be tween the selected variables and the examination results. 

2 

In addition, the coe fficient of de termination (r = 0.734 ) demonstrates 

that 54% of the variation in perfo rmance among the students in this 
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examination is accounted for by the selected vari ables jointly . In 

this particular Cl:a:nination the best explanatory factors "t,ich 

accoun} for the variation in performance among the subjects are 

avi a l ability of English books at home , access to English language 

periodicals , and the number of books read by the students when they 

were in the high schools . Some of these points are summarized in 

TABI,E 20 . 

, 

TFUlLE 20 

TOTAL MEAN, COEFFICIENT OF CORRELATION AND 

COEFFICIENT OF DETERMINATION FOR THE SELECTED VARIABLES, 

MID THE FRESHMAN ENGLISH EXAMINATION RESULTS 

(Coe fficien t. of 
2 (Coefficient 

Total ~Iean 
r 

r 

Correlation) of determination) 

57 .4 0. 734 0 . 539 
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Chapter Five 

Concl usions and Recommendations 

5.1 Conclusions 

The re are many variables which affect the teaching and the 

learning of English in Ethiopian high school s. These variables require 

several years of study . However, in this study attempts have been made 

to show the r elationship between the selected vari ables, and the subjects' 

grades in the profic iency test , and the Freshman English Examination . 

The students ' responses to the questionnaire indicate that most 

high school students l ack sufficient exposure to English formally or 

informally . Reading resources are s canty or not available . The r eading 

background is almost nil , and the qual~ ~y of instruction is generally 

inferior . 

The r esponses to the questionnai re, and the achievement correlation 

analyses , coupled with t he multiple r egr ession analyses show tha t those 

students who had r e l atively better opportunities in terms of the selected 

variables are better achievers i n both the tests . 

5 . 2 Recommendations 

Blaming Freshmen for their poor English i s entirely unjust , because 

the ir deficiency in Englis h is the res",;'t of their high school background . 

Under the circumstances - it is in fact a matter of considerabl e credit 

to thes e students that they have l earnt English at a ll. 
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If school l eave r s ar e t o do bette r in the ins ti t utions of higher 

l earning the f ollowing should be fulfilled : 

(a) Parents should be aware of this: buying beaks for their children 

is of no l e ss importance than buying them c lothing . This should be 

communica t ed to the parents through parents ' committees in the s chools . 

(b) All s enior s e condary schools should have libraries , and thes e 

librarie s should be pr ovided with newspapers , magazines . books , simplified 

readers a nd di ctionarie s . 

(c) Suitab l e English t extbooks , and dictionaries should be available 

in the schools so that each student has a copy . 

(d) Teachers should encourage the l~arners ·to speak , to r ead and t o 

write in English during clas s hours . The students should also be 

encouraged t o exploit eve ry opportunity outside the c l ass to expose 

themselves t o the language . 

(e) All teacher·· training programmes should stress English . In- service 

teacher education programmes should do the same. 

(f) The authorities concerned should arrange seminars , and refresher 

courses from time t o time t o introduce English teachers to modern me thods 

of t eaching English as a f or e ign language in an attempt to minimize the 

predominance ~f the l e cture method . 

(g) Research should be done on how t o t es t the standard lla tional 

Examinations , s ince these examinations are having an undersirable affect 

on the t eaching o f English i n the Schools . 
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APPENDIX I 

QUESTIONNAIRE 

A survey of the English Language Background among First 

Year Students of j,ddis Ababa University . 

1. D. No. 

Freshman English Language Section ------------------
Previous School or Schools (9-12) 

Age 

Sex 

E.S.L.C . E. English Result 

Year the E.S . L.C .E . was taken for the First Time -----------

Instructions to the Student 

The purpose of this questionnaire is to determine the English 

language background of First Year Addis Ababa University Students. 

Your honest r eplies will r eveal the true picture of the problems of 

teaching and learning English in Ethiopian Senior High Schools. 

Therefore, answer the questions honestly . 

Read each question carefully a nd put a tick (J) beside the 

answer which most closely states your eX], ,rience . If there is r'9 

answer which satisfie s you, write your own answer. The questions deal 

with your Senior High School experience not your experience now. 

1. Did members of your family read English books at home? 

A. Ye s 

B. No . 

2. In what l a ngua'je did Y0U ask questions in class most of the time? 

A. Amharic _ ______ _ 

B. English _ ______ _ 

C. Other 
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3. Did you have English books other than textbooks in your home? 

A. Yes 

B . No 

4. Did your school have a library? 

A. Yes 

B. No 

5. Wha t English newspapers a nd magazines did you read? 

Write them be low: 

a ) 

b) 

c ) 

d) 

e ) 

Newspape rs Magazines Nothing 

6. Did you have English dictionaries in your high school? 

A. Yes 

B. No 

7. How many books written in English did you read in your free 

time while in senior high school (9- 12) ? 

A. Less than 3 

B. 3 - 5 

C. 6.-10 

D. 11 -20 

E. 21 -30 

F. More than 30 

G. I don ' t r e member 

8 . liho did most of the reading in your Cl ass? 

A. The teache r 

B. The students 

9. Have you ever practised how t~ write paragraphs and compositions? 

A. Yes 

B. No. 
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10. Were you taught how to use English dictionaries? 

A. Yes 

B. No 

11 . Did your English teacher use teaching aids like pictures, flash 

ca rds (word cards ) , r ea l ob j ects and diagrams to expl a in certain 

items in Engl i sh? 

A. Very often ---
B. Rare l y 

c. Sometimes 

D. Never 

12 . Did your Engl ish teacher use dialogue s (conversation between 

two students) in class to teach vocabula ry and grammar? 

A. Yes 

B. No 

13. Did you have to share your high school English textbooks with 

other students? 

A. Yes 

B. No 

14. If "Yes" how many students shared one book? 

A. 2 

B. 3 

c . <1 

D. 5 

15. Which 0 " the f o llOl<ing is true f or the type of exercises you 

did in your English c l ass? 

A. Mainly obj ect ive c. 100% objective 

B. Mainly s ubj ective D. 50% objective 

50% subj ective 

16. Have you ever been ass igned by your English teacher to read 

books out of school, and report to your classmates? 

A . Yes 

B. No. 

17. Did you find it difficult t o use English dictionaries? 

A. ' Yes 

B. No. 

two 
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10. ~Iere you taught how to use English dictionaries? 

A. Yes 

B. No 

11 . Did your English teacher use teaching aids like p ictures , flash 

cards (word cards) " r ea l objects and diagrams to explain certain 

items in English? 

A . Very often 

B. Rarely 

C. Some times 

D. Neve r 

12. Did your English teacher use dialogues (conversation be tween two 

two students) in class to teach vocabula ry and grammar? 

A. Yes 

B. No 

13. Did you have to share your high school English textbooks with 

other students? 

A. Yes 

B. No 

14. If "Yes" how many students shared one book? 

A. 2 C. 4 

B. 3 D. 5 

15 . Which 0 " the follO\<ing is true for the type of exercises you 

did in your English c l ass? 

A. Mainly ob j ective C. 100% objective 

B. Mainly s ubjective --- D. 50% objective 

50% subjective 

16. Have you ever been assigned by your English teacher to read 

books out of school, and r eport to your c lassmates? 

A. Yes 

B. No. 

17. Did you find it difficult t o use English dictionaries? 

A. ' Yes 

B. No. 
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lB. How often did you use English outside the class? 
A. Very often 

B. Often 

C. Seldom 

D. Never 

19. In your English class , which of the following took most of 
your time? 

A. Reading Practice 

B. Grammar Exercises 

C. Writing Practice 

20. How frequentl y did you watch television programmes in English? 
A. Every night 

B. Once a week 

C. Twice a week 

D. Never 

21. Did you go to the cinema (movies) when you were in high school? 
A. Yes 

B. No. 

22 . If "yes lt how often? 

A. Once a week C. Once a month 
B. Twice a week D. Never 

23 . How often did you listen to English programmes on the radio? 
A. Every night C. Once a week 
B. T\oTice a week D. Never 

24. Did you have a pe n friend? 

A. Yes 

B. No. 

25 . Who did most of the talking in your English c lass? 
A. The teacher 

B. The student 

!6. Were you able to find variety of English bOoks in your school 

• 



APPENDIX II 

MICHIGAN TEST OF ENGLISH LANGUAGE 

PROFICIENCY FORM B 

INSTRUCTIONS: Do not begin the test until the examiner has read 

these instructions with you. 

1 . This test contains 100 items . These are divided into three 

parts: Part I is a grammar test ; Part II is a vocabulary test/ 

and Part III is a test of reading comprehension. There are 

examples at the beginning of each part to show you how to answer 

the problems. 

2. Each problem in the test has only one best answer . Make only 

one mark on your answer sheet for each problem. If you want to 

change an answer, erase the old mark or cross it out several 

times. 

3. Do not make any marks on this test booklet . Write only on your 

answer sheet. 

4. The examiner will not explain any test problem; only the examples 

in each part may be explained if you do not understand the problems. 

5. Try to answer all the problems. Each problem counts the same. 

6. You will have 75 minutes to finish the entire test. Do not spend 

too much time on any one problem or you will not have time to finish 

the test. If you do not know the answer to a problem, you should 

make a reasonable guess. Unanswered problems will be counted wrong. 

7. Continue working until you have finished the test. Do not stop after 

each part . 

8 . Begin the test now . 
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PART I 

GRAMMAR 

This is a t est to show how well you can recognize and use 

English grammatical structures . Each question in this test is part 

of a conversation. In each conversation a word (or group of words) 

is left out . Following the conversation are four choices of words 

which might be used in the incomplete conversation. You are to 

select the word (or group of words) which would be used by a speaker 

of English, and which will best fit into the conversation . 

EXAMPLE A: 

'IWhat is that thing?" 

"That ------- a spider. " 

a} to call 

b) for calling 

c ) be called 

d) is called 

The correct English sentence is: "That is called a spider. " 

Answer all the questions of Part I in this manner . 

Mark only one answer for. each problem. 

CONTINUE 

"Why didn't Henry, Peter and Jane 2. "What do you want your son 

go to the movies?" to become7'tl 

a } " of them had any money. " "I hope he becomes 

a} None a} doctor 

b) Some b) a doctor 

c) Any c) the doctor 

d) All d) one doctor 

" 
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3 . "Why does John drive fast ?" 4. "Where is Tom?" 

fl He tries to make his dull !lHe 1 s still sleeping . lIe .--- -
life " to go to class. " 
a) interest 

a) must 

b) interested b) should 

c) interesting c) ought 

d ) interestingly d ) may 

5 . "Why is the professor tired? U 6 . " I would like to have more milk, 

:: Because the students please. --- " "How more do 

so many questions. " you want?;l 

a) asked to him a) many 

b) to him asked b) few 

c) him asked c) little 

d) asked him d) much 

7. "Are you going to bed 8 . "Nobody likes her" 

already? ;! "What caused ____ disliked by 

"Yes , I am ___ tired that her classmates? ti 

I could sleep for 2 days." 

a) such a) he rs 

b) ·too b) her to be 

c) so c) to be 

d) very d) her 

9. "Who is going to corne to the 10 . "I can' t work tonight. " 

meeting?" " can J. " 

II Eithe r my husband I a) Neither 

will try to be ther e. " b) Either 

a) with c) Also 
b) but 
c ) a nd d) Too 

d) or 



11. 

13 . 

15 . 

17. 

; 4 

nls John so1'!Y that he stole 

the money? lI 

li ND , he is only sorry 

caught. " 

a) to have 

b) that he 

c) about being 

d) being 

"I was home all night. 1t 

·'Why to the party?" 

a) you not go 

b) you didn't you go 

c) you didn't go 

d) didn ' t go you 

"Nhat can they dO ?H 

" go to the movies. " 

a ) Them let to 

b) They l et 

c) Let they 

d) Le t them 

Il ean Mary go swimming I<ith 

us when she comes horne?~i 

"No . She will have been 

for 2 hours . " 

a) swim 

b) swa't\ 

c) swirrll'ning 

d) swum 

; 

12 . " I like New York very much. " 

"There is not another city in 

the United States New York ." 
---~ 

a) like 

b) as 

c) so as 

d) than 

14 . I! Did he need a car?\! 

16 . 

nYes , he one or he couldn I t - --
get to work on time 

a) had have 

b) had to have 

c) had had 

d) have to had 

"\'/hat did Jack do last year?" 

"I hear --- taught German. " 

a ) he 

b) his 

c) he is 

d) him 

18. "Do you cook for yourself? " 

HYe s , I'm used to .. 
a) being cooked 

b) be cooked 

c) cook 

d) cooking 
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19 . "Jack is a very nice person . \! 

"Yes, _____ Other people 

comes na turall y to him . II 

a ) please 

b) pleasant 

c ) p l easure 

d) pleasing 

21. "Does finding the right 

coat mean a lot to John? !1 

"Yes , he' ll spend hours, __ _ 

the one he wants. " 

a ) being found 

b) t o find 

c ) to have found 

d ) have found 

23 . " Isn ' t Kat e still going to 

the doctors?!! 

"No . But she had been --
him regularly before she 

moved awa.y. ;; 

a ) Sal" 

b) seen 

c) seeing 

d) see 

25 . "Di d J ack sell the pictures? " 

<' No , he d idn ~ t know ----
eall them . " 

a ) where could he 

b) he where could 

c) could where he 

d) where he could 

= 

20. 17 1s Bill in his room'?" 

711 donlt know. I haven 1 t 

him for 2 hours . " 

a) saw 

b) seen 

c) see 

d) seeing 

22 . "How often do you go to the 

movies? If 

nonce a month , but I wish 

more often. " 

a ) we went 

b) us going 

c) us went 

d) we are going 

24 . "Why is your cat so upset?" 

"She doesn ; t like indoors . 11 

a ) to keep 

b ) being kept 

c) to be keeping 

d) be keeping 

26 . "Did the thief . fall down the 

stairs? !! 

"Yes 1 not until 

hear him ." 

a) when 

b) then 

c) therefore 

d) because 

did we --
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27 . "What happened?" 

"The house __ by the wind. 1i 

a ) blew down 

b) was blown down 

c ) was to blown down 

d) was b l own to down 

29 . tI~'1hose room is t his?:' 

" 

a ) o f our children 

b) belong to our children 

c ) our children ' s 

d) o f our childr en 's 

= 

28. "Hhy d idn ' t you he l p me l ast week? " 

" I ____ if you had asked me." 

a ) helped 

b ) have helped 

c) would he l ped 

d) would have hel ped 

30 .. IIMay I p lay he re ·?1f 

"Yes ; as long ____ you are 

careful. I: 

a ) like 

b ) that 

c) while 

d) as 

3l. "I am too tired to go shopping 32. "hlhat happened to all the candy?'1 

today. " 
"Ifuy don't you ? II ---
a ) helVe Matt go 

b ) have go Hatt 

c ) Matt have gone 

d) Matt have gone 

33 . "Should I put the coat 

on the Chair?" 

"No , I want to keep the 

.. 

a) room neat 

b) room neatly 

c) neatly room 

d )ne at room 

34 • 

"Joe ate what candy was in 

the jar . " 
a ) there 

b ) tha t 

c) it 

d) what 

"Hhy was Joe s e nt to prison? " 

'i He wa s found guilty 

armed rObbery. • 

a ) of 

b) for 

c) with 

d) by 
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35 . " Is this Chicago?'· 

lINe , thi s is Detroit . Chicago 

is ______ '. 

a) farther western 

b) to the farther west 

c) farhter west 

d ) far to the western 

37 . " I have n ' t written horne for 

a month . tf 

= 

36 . "Do you think the restaurant 

will be crowded by noon?" 

"Yes , so I would suggest 

go e.arly. II 

a ) to 

b) for you 

c) you to 

d) that you 

" I ' m ___ ; I haven't written 38. "Are mothers pretty?" 

for threp. months. 1I 

a) badde r 

b) ;,orse r 

c) worst 

d ) worse 

39 . "Do you like most of your 

classes?" 

"Yes , but I dislikG 

English . 11 

a) study 

b) to study 

c) studying 

d ) for studying 

"Jimmy and Johnny ' s mother 

very pretty. " 

a ) is 

b) are 

c) has 

d) have 

40 . (I I don l t think he is going 0 If 

"~·1hat are we going to do if he 

come along?!! 

a ) would 

b) should 

c) might 

d) shall 

CONTINUE TO PART II 
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PART II 

VOCABULARY 

of vocabulary items in this test . In the 

first type you a r e give n a s e ntence f ollowed by four \fIords or phrases . 

You ar e to find the word or phrase that is closest in meaning to the 

underlined word (or words) in the sente nce and tha t could be used in 

the s entence without changing its meaning greatly . 

EXANPLE B. It ' s too windy to go for a stroll . 

a) s wiM 

b ) s ail 

c) drive 

d) walk 

The word 'wa lk mean~ about the same thing a s ' stroll ' in this 

s entence. l; It t s too windy to go for a \oJ'alk ~" means the same thing 

as , 'tIt ' s too ""'indy to go for a stroll . " 

In the othe r type of item you are given a sentence with one word 

ornmitted and a list of four words . You are to find the word that would 

best complete the sente nce . 

EXAMPLE C: Beca use of the storm and rough waves , it would be foolish 

to go out sailing today in a small __________ __ 

a) automobile 

b) House 

c) boat 

d) beast 

The word 'boat ' fits best i n the sentence so that it reads, 

"Because o f the s torm and rouqh \'L1ve s ; it \'lould be foclish to 

go oui: s a iling today in a sMa ll boat . ' 
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Ans>le r a ll o f the ques tions of Part II in this manner. Mark only 

one answe r for each problem . 

CONTINUE 

1,1. If you want t o know ,.hat the 

book is about, you should r ead 

the 

a ) p redica t e 

b) pre f a ce 

c) precept 

d) pre lude 

1 3 I don ' t like this room; it ;s 

t oo 9loomZ· 

a ) dark 

b) light 

c ) wide 

d ) small 

45 . Hold on f o r a f ew more minute s 

until Mary comes in . 

a ) wa i t 

b) t 2.1k 

c ) sta nd 

d) si t 

1,7. In this locality many people a re 

ill. 

a ) area 

b ) city 

c) hospita l 

d ) s easen 

42 . I moved out of that house 

because the 

created by the neighbors 

~,,'as bad . 

a ) acceptance 

b) a llo'Tance 

c) di sturbance 

d) disposal 

44 . Nobody live s here , It is a 

ve ry place . 

a) deliberate 

b) de solate 

c) pe rpetual 

d) sensitive 

46 . This i s precisely "hat I 

was l ooking for . 

a ) a lmost 

b) bette r tha n 

c ) worse t han 

d ) exact l y 

48 Fred had a nightmare. 

a) bad dream 

b) good trip 

c) strange experience 

d) b lack horse 



• 

49 . Mary was out o f the hospita l 

quickly becau se s he had only 

a operation . 

a ) hearty 

b) monstrous 

c) minor 

d) neutra l 

5l. Professor BurroNs t eaches 

Russ i an history . He 

the Communist period . 

a ) specifies 

b) specializes 

c ) segments 

el) characterizes 

i n 

53 Do you think Ma ry is going t o 

catch on to th" syst em? 

a) understand 

b) break 

c) join 

d) use 

55 . He lives alone because he is a 

a ) biscuit 

b) bachelor 

c ) buf f a l o 

d ) founder 

= 

50 . JiM said that his cat was 

as large as a tigerw 

He likes t o 

his storie s 

a) elevate 

b) over .. he lm 

c) exaggerate 

d) surpass 

52 . You must try to 

your money. 

a) accomodate 

b) advocate 

c) adapt 

d) budget 

54 . As Mabe l walked closer to the 

fire , the heat became more 

and more 

a ) wild 

b ) inte nse 

c) crude 

d ) scornful 

56 . The room was filthy . 

a ) not clean 

b) narrow 

c) modern 

c) not small 
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57 . Stop hitting your sister. You ' r e 

baing " boy . 

a) significant 

b) polite 

c) pious 

d) na ughty 

59 . ~hc speaker did not mention 

many facts , so Helen asked him 

t o b e mo re. ____________ _ 

a ) certain 

b) advisory 

c) contrite 

d) specific 

61. We live in a busy era . 

a) nation 

b) time 

c) city 

d) manne r 

63 . When Tom fell from his bicycle, 

his a rm was 

a) fractured 

b) f r ozen 

c) frenz i ed 

d) fringed 

65 . Pierre is French and he speaks 

two other languages 

French . 

a) ~dditicnally 

b ) moreover 

c) except 

d ) b e side s 

98 . The country here is very 

rugged . . 

a ) that 

b) low 

c) rough 

d) pretty 

60. To~y t ook all the apples , 

so l1rs . Jones told him that 

he was being 

a ) greedy 

b) gullible 

c ) grateful 

d) generous 

62. John wants to return to 

his country . He 

for his family and fri e nds . 

a) yearns 

b) yawns 

c) flares 

d ) grunts 

64 . Fl o wanted to bake a cake 

for dinner . She asked Susan 

for the __________ __ 

a ) formula 

b) index 

c) focus 

d) recipe 

66 . Did he flee his country? 

a ) forget about 

b) respect 

c) escape from 

d) talk about 
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67. She \-las 2org:eous, so I took 60 . Hrs. Jones hoards butter. 

her out to dinner . 

a ) finished 

b) hungry 

c) beautiful 

d) tired 

69. John is strong but his brother 

is a boy . 

a) foster 

b) frantic 

c) fra il 

d) f ertile 

71 . Were these l a id out before 

I came? 

a) stored 

b) arranged 

c ) sold 

d) sont 

73 . No new ideas ever penetrate 

his narrow mi nde 

a) change 

b) awaken 

c) a ttack 

d) enter 

70 . 

72 . 

74. 

75 . I could understand most of his 76 . 

speech , but his last words 

were ___ _ 

a) unga inly 

b) unflinching 

c) unlimited 

d) unintelligible 

a) \>lants 

b) needs 

c) saves 

d) sells 

Tom needs a to dig a 

hole . 

a) shelf 

b) shore 

c) shutter 

d) shovel 

You should refrain . 

a ) work 

b) stop 

c) start 

d) hurry 

I think it is ~arped. 

a) strange 

b ) empty 

c ) bent 

d) straight 

Cl oth is made on a 

a) loom 

b) loam 

c) limb 

d) limp 
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77. Jack shuddered .,hen he sa., 7fl . Who would .imply such a thing? 
------

the sea a) admit 

a ) shock b) try 

b) h·jrried c) permit 

c) cheered d) suggest 

d) rested 

79. When Ed told a funny story, 80. She bought a sheer dress for 

everyone began to her siste . 

a) tickle a) beautiful 

b) chuckle b) thin 

c) bustle c) practical 

d) crumble d) warm 

CONTINUE TO PlLR.T III 
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READING COf1PREHENSION 

This is a test to show how well you read . There are four reading 

passages each foll""iOd by five questions about the passage. You should 

read each passage carefully and then try to answer the questions following 

that passage . If you do not know the answer at first, you may read 

the passage again, but do not spend too much time on one passage or you 

will not have enough time to finish. 

EXAMPLE 

While I was getting ready to go to town one morning last week , 

my wife handed me a little piece of red cloth and asked if I would 

have time during the day to buy her two yeards of cloth like that. 

I told her I ",ould be glad to do it . And putting the piece of cloth 

into my pocket. , I "took the train for town . 

D. The person telling the story is ...... 
a) a married lady . 

b) an unmarried lady. 

c) a married man. 

d) an unmarried man. 

You know that the person telling this story is a married man because 

he says" II my wife handed me .• . " 

E. The author was given a piece of red cloth ... 
a) in the morning,. 

b) at noon,. 

c) in the afternoon . 

d) in the evening . 

The passage says , u .. . one morning last week, my "ife handed me a little 

p i ece of red cloth . . • '" 
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Answer all questions for Part III in this manner . 

Hark only one nnsn'ler for each problem . 

CONTINUE 

READING COMPP.EHENSION (1) 

Americans do not give cooking, 'considered as one of the fine arts,' 

an important place in life . Lunch is for them a kind of gratuity paid 

. 
to the body. They hurriedly toss it a fruit or a fish and go back to 

work . Certain writers , in rebellion, have founded the club . ' Three Hours 

for Lunch , ' but they are an agreeable exception. Even at dinner , general 

conversation is rare . Everyone talks to his neighbor~ After dinner the 

men linger at the t able, a custom inherited from England . In New York, 

your host will often propose taking you to the theatre , or e lse he will 

provide a pianist , a singer . a lecturer . The idea of leaving the guests 

to themselves. and expecting them to get p leasure out of meeting one 

another , astonishes and even appalls him . His excessive modesty does 

not permit his imagining that his friends can be happy merely in being 

in his house, with one another . He treats them like children . On 

Christmas Eve you will see , in some of the pleasantest homes in New 

York, Chirstmas trees for grown people . In other places, after a dinner 

at which you exchange ideas, ther e \~ill be a magician who will do his 

best to amuse the oldsters . There you must realize that the absence of 

conversation in America comes, not from absence of ideas or lack of in-

intelligence or understanding, but from an unconquerable shyness and 

a prodigious self-distrust . 
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81 . The hrnericans hurry through lanch because ••• 

a ) they are ambitious . 

b) they have r ebelled against English customs . 

c) they don't think it is important 

d ) t a lking while eating i s impolite. 

82 . The author believes that .•. 

a) peopl e are capable of getting pleasure out of meeting 

one ano the r . 

b) people e njoy t heir food more when it is a ttractively s erved. 

c) America ns don't want t o act like mature adults . 

d) hrnericans don ' t think deeply enough to be good conversati onalists. 

83. The author talks about some Americ3.n ",ri t ers Nho 

a ) wrote stories about American eating habits. 

b) decided to enj oy l eisurely lunches . 

c) eat while t hey work . 

d ) ~Tote short p l ays t o be pr esented at fancy night clubs . 

8 " ~. The author f eels that Americans l ack 

a) understanding . 

b) se lf- confide nce . 

c) self··control 

d ) a rebe llious spirit. 

85 . Accor ding t o the author, in Engl a nd ... 

a ) the me n are a ccustomed to money . 

b ) the men remain a t the t able to t alk 

c ) t he guests except the host t o have ente rtainment for t hem . 

d ) peopl e don ' t conside r Christmas dinner important 
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READING COMPREHENSION (2) 

I first met Alpheus Parr when I was in college. I was walking 

across ca~pus with my room-mate, Ross Kemp , a leader in all sorts of 

activities , when Alpheus have into sight . Form a distance of five 

YCll"rlS I could feel Parr ' s eyes upon us; begging for some kind of 

acknowledgm"ent . Passing abreast of us he gurgled something that 

could have been "hello'! . It was all very awkward and pathetic. Today , 

howeve r , Alpheus looked extraordinary. !"lith the whitest of sheets wrapped 

about his cumbersome body , his hair brushed carefully to cover the bullet 

wound and his eyes closed, he looked almost dignified . Curious, 

isn ' t it, that a man whose greatest ambition in life was to attain 

dignity , should accidently stumble upon it in death. But Alpheus 

1'1aS ever a stumbler, a buffoon, so one more stumble matters very little. 

86. ~~en the narrator first met him , Alpheus • . , 

a) was afraid t o look a t him . 

b) stopped him and begged for his fri endship . 

c) looked pleadingly at him . 

0) closed his eyes . 

87 . The narrator ' s first encounter with him s hows that ~lpheus . . . 

a) didn't want to be with people . 

b) was an active person . 

c) didn 't notice people . 

d ) to/anted people to liko him. 

88. In death, Alpheus Parr •.. 

a ) expected to find dignity. 

b) accident a lly f ound dignity. 

c ) lost the extraordinary di gni ty he had in life . 

d ) was awkward :" c n then. 
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89. JUpheus was evidently killed ... 
a ) in a f a ll . 

b) by choking 

c) by hanging . 

d ) by a gunshot . 

90 . The narrator seems to be ... 
a ) sad because Alpheus is dead . 

b) unconcerned over Alpheus ' death . 

c ) curious about why Alpheus di es . 

d ) confused by Alpheus ' death. 

READING COMPREHENSION (3) 

The variety and amount of experimental , as we ll as traditional, 

theatre produced at colleges is always surprising to those not aware 

of the ir scope. In orde r to give their students practical and high 

quality tra ining in threatre, colleges usually offer plays during the 

year which are student produced, but whose audiences a r e not limited 

to students . The entire community enjoys the opportunity the productions 

offer . Even though they are usually l aborat ories for the undergraduates, 

they a r e of sufficiently high quality t o make the evenings highly profit­

able . A season with 30 or 35 productions at a medium-sized college is 

average . 

9l. College plays are given primarily 

a) for the practical training of students . 

b) for the enjoyment of undergraduates . 

c) to raise money for the collegeQ 

d) to increase the scope of the community. 
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92. The local communities . .. 
a ) raise money for the plays . 

b) enjoy the plays . 

c) are unaware of the plays. 

d) don ' t like the plays . 

93. According to the author , the plays .. • 

a} a r e limiteC . in scope . 

b' are of varying quality . 

c) are given in laboratories . 

d ) have surprising variety . 

94. Medium- sized colleges . .. 
a) have given 30 or 35 average plays. 

b) have each student play in 30 Or 35 

c) give each play 30 or 35 times. 

p lays. 

d) have 30 or 35 different plays a year. 

95. The author approves of plays at colleges because they 

a ) are of high quality . 

b) surprise the aud i ence. 

c) make a l ot of money . 

d) are numerous and varied . 
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READING COMPREHENSION (4) 

All philosophers imagine that causation is one of the fundamental 

axioms of science , yet1 oddly enough ... in advanced science such as agravi­

tational astronomy I the word ~' cause 1 never occurs. Dr . James ~Jard, in 

his Naturalism & Agnosticism, make this a ground of complaint against 

physics: the business of those who wish to ascertain the ultimate truth 

about the world , he apparently thinks , should he the discovery of 

causes, yet physics never even seeks them. To me it ,g<>ems that 

philosophy ought not to assume such legislative functions, and that the 

reason why physics has ceased to look f or causes is that, in fact, 

there are no such things . The law of casuality, I believe , like much 

that passes muster among philosophers , is a relic of a bygone age , 

surviving , like the monarchy, only because it is erroneously supposed 

to do no harm. 

96 . According to the author , philosophy assumed l egislative functions 

when it •. • 

a ) supports the monarchy . 

b) asks for government support. 

c) judges statp~ents and theori es as right or wrong. 

d) demands that every scientist l ook for causes. 

97 . According to the author , philosophers claim that the law of 

casuality 

a) is a f undamental axiom of sci e nce . 

b) is not applicable to -gravitational astronomy. 

c) doesn' ,t r eally exist. 

d) is a relic of a bygone age. 

l 
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98 . Physics was singl ed out for attack by Dr . James ~Iard because 

it 

a ) never looks for causes . 

b) imagines that ce usation i s fundamental 

c ) is l ooking for ultimate truths . 

d) is a relic of a bygone age. 

99 . According to the author , both the monarchy and the l aw of 

causality 

a ) a r e exampl es of l ost causes . 

b) do no harm . 

c ) a re thought to be harmless. 

d) are revered by philosophers. 

100. From the description of Dr . James \~ard, the r eader can assume 

that he probably is 

a ) a monarchist. 

b) a n agnostic . 

c) an astronomer . 

d) a philosopher . 

END OF TEST 

Check your a nswers 

Be sure that your name , 1.0 . No . and section have been written on your 

answer sheet . 
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ADDIS ABABA UNIVERSITY 

INSTITUTE OF LANGUAGE STUDIES 

DEPARTMENT OF FOREIGN LANGUAGE AND LITERATURE 

FLEn 101-A MID-SEMESTER EXAMINATION 

(Regular) 

Student's Name: 

Section: Date: December 5, 1983 

I.D. No.: Time: l',hrs. 

Instructor's Name: 

Directions: Attempt all the questions. There are fifty questions 

that account for 30% of the semester grade. 

Part I. Comprehension 

Read the following passage and answer the questions below 

it. (The underlined words will be t ested later on.) 

There has been an important change in one aspect of university 

life during the last quarter of a century: the number of students living 

at horne has remaind roughly constant , whereas the number living in the 

university dormitories has more than trebled . In consequence, the 

proportion of students living at horne is now only about 20 per cent. 

The larger universities are having desperate difficulty in finding 

adequate lodgings for their students, and the provision of dormitories 

has become one of the most pressing university problems . Such dormitories 

have always had their enthusiastic advocates, who have pointed out how 

valuable it is for the student to have a room of his own, without the dis­

tractions of horne. The privilege of staying in a dormitory is that it 

offers excellent opportunities to the student of relieving loneliness by 

enjoying the society of fellow - students of widely different interest and 

social backgrounds. Young people, however, much they may love and respect 

their e leders, usually yearn for the opportunity to talk to people of 

their own age and a dormitory enables a student of adequate judgement 

and will-power to ~trike the right balance between solitude and the 

claims of friendship. 

The doctrine that students educate each other in the dormitorie s 

undoubt edly bears some t ruth and i t i s he r e tha t the process of mutual 

* Freshman English composite Examination 
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education can be carried on most effectively. Fortunately, there is 

plenty of evidence that dormitories do contain many students who have 

something to contribute. 

However, there are disadvantages in dormitories. In some places, 

they are expensive and not every student finds his institutional atmos­

phere congenial . There are dangers t oo. Students who have led sheltered 

lives may suffer moral harm by being thrown too suddenly into a new 

envirorunent where conventions may be deliberately flouted. 

Most universities , while conceding the advantages of residence, 

have allowed the numbers of their students t o grow at a rate which makes 

it almost impcssible for new dormitories to keep pace with the increase. 

Dormitories are expensive to build, but the problem is not merely 

financial. In large cities suitable sitp.s arp. scarCQ, and when tthe 

dormitories are built , domestic staff is as difficult to recruit as 

academic. 

There should be oppcrtunities of frequent informal contacts between 

staff and students. For this reason, some of the l ecture.s shcul~ live 

in the dormitories. But experience shows that many l ecturers of the 

right type are unwilling to live there , fearing that such a life would 

make too many inroads upcn their time or possibly f eeling that the 

physical discomforts would be too great. 

But these misgivings can be s et at rest when the lecturers are 

accomodated in comfortable self-contained flats in the dormitories. 

This provides an oppcrtunity for mutual get-together of students and 

staff on occasiOn~ when informal parties are arranged by the students 

when they meet their own students and sometimes discuss a paper on a sub­

ject of common inte r est. Such meetings have the advantage of develop­

ing contacts more naturally. 

Therefore, many students would prefer to l ive in dormitories to 

get the best out of their years of stay and their mental horizons, which 

otherwise wouldn't be so great, are widened by contact with other 

students and lecturers . 
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A. Choose the correct answer for the following questions and write 

on the left the letters of the correct answers (t mark each). 

1. Living in a dormitory is more beneficial than living at 

home 

a. Because it has an intellectual atmosphere in which 

students can educate one another. 

b. Because it enables a student to enjoy being alone. 

c. Because it is good for a student to live with others who 

have the same outlook, the same interest and background 

as himself. 

2. Some students prefer to live in dormitories 

a. Because they think this is cheaper. 

b . Because this gives them mo~freedom. 

c~ Because it is morp. r.omiortable 

______ 3. Staff - student contact is effectively promoted by 

a. Regular meetings of societies and associations. 

b. Formal dinners to which staff are invited. 

c. Occasional parties arranged by the students. 

_______ 4. University staff hesitate to live in dormitories 

___ 5. 

a. Because the accomodation in the older dormitories is 

too expensive 

b . Because they fear that the students will interfere 

with their free time. 

c. Because they do not like the institutional atmosphere of 

the dormitories. 

The number of students now living in university dormitories: 

a . has increased by 20% 

b. is constant 
c. has increased by more 

than 200% 

B. Circle A, B or C. for the best substitute for the underlined 

words, as they are used in the passage. (! mark each) 

6 . desperate: l>.. dangerous 

C. regardless 

B. serious 



7. pressing: 

8. solitude 

9 . doctrine 

10. Congenial 

4 

A. urgent B. ironing 

C. persevering 

A. be ing happy B. being joyful 

C. being alone 

A. belie f B. t eaching 

C. truth 

A. to his disadvantage 

C. to his liking 

B. to his dislike 

c . Answer the following questions in the space provided with information 

from the passage . ( 1 mark each) 

11. Which a spect o f University life has undergone a change? 

12. l'lha t do young people desire ? 

13 . Give two disadvantage s a student may experience in dormitories. 

14. Mention two problems faced when building new university 

dormitories. 

15 Why is it desirable for some staff to live in the dormitories? 

... .. / 

1 
I 

f 
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PART II VOCABULARY 

INSTRUCTION, From the list of words given below, find the word that 

can best complete each of the following sentences, and 

wri te in the space provided . (I, mark each) 

vanish derive fixation frivolity 

devices skimming dumbfounded perseverance 

ingenuity context versatile incessant 

crucial deduce proficient 

16. He was annoyed with me because I quoted his words out of 

17 Her _____________________ nagging drove the peor wretch to 

insanity. 

18. His unparallel ed courage in rescuing the drowing child left 

the crowd 

19. I know of some who still ____________ immense p l easure from 

their research work. 

20. The variety of things which he is gove! ,,10 oct::abll"hoc b~yond" 

any shadow of doubt that he is a _________ genius. 

21 . If you saw a policeman arresting a person, you might ________ __ 

the fact tha t a crime had been committed. 

22. Let us hope that human _______ will succeed in averting a 

nuclear holocaust. 

23. The elderly person intervened at the 

moment and s aved the situation for all concerned: 

24. One should not give up one's persuasion at the first sign of 

-----difficulty for it is 

laudable results in the end . 

that often helps in achieving 

25 .25 . Peace- l oving people throughout the world consider the stock-

piling of nuclear as inimical to world peace . 

------

r 

r 
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PART III GRAMMAR AND USAGE 

A. Choose the appropriate connecting words from those given be low 

and fil l the blanks ( ~mark each) but, or, a lthough; because, 

in f act; however; otherwise; moreover 1 consequently; so . 

26. __ -, __ ---------------- they do not use their powers of con­

centration some people cannot concentrate at all . 

27. He reads slowly comprehending almost every word ----
he reads faster , trying to get only the main ideas. 

28. Man must i nvent ways of recycling his own products and, 

__________________ , he must act swiftly or it wi ll be too 

29. 

30. 

late . 

__________________ his face was unlined , he was almost 

eighty years of age . 

He has very poor powers of conoentration ~.~ _____________ it 

is easy to distract him. 

31 . If you invite him to s ign , he will , 

wi ll remain si l ent . 

32 . When I asked her to leave, she d id not reply as I expected 

________________ said instead she would think about it. 

33 . He did not like reading. ______________ , he bated it . 

B. Choose the correct answer to ~ ill the blank and write its letter in 

the space provided on the right (~ark each) 

34. He says he as usual with us tonight 

aft er the film. 

a ) dining b ) will dine 

c) shall dine d) dine (3 4 . 

35. What to the party next week? 

a) you wear b ) you will wear 

c) are you wearing d) wear you (35 

1 

I 
j 

1 
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36. Look! He on a bone. Hit him on the back. 

a) choke b) shall choke 

c) do choke d) is choking (36. 

37. A prefix something you add to a word to 

alter its meaning . 

a) is b) is being 

c) shall be d) to be (37 . 

38 . I __________ this experiment better now that I have done 

it twice. 

a) am understanding b) understar.ds 

c) understanding d) understand (38. 

39. I waste my evenings here talking to you 

the future. 

a) shall not go to b) not to go 

c) am not going to d) am going not to (39 

C. Write the verb in brackets in an appropriate tense and form, 

using only the following tenses: 

Simple Present Tense 

Present Continuous Tense and 

Future Tense (with "will ll and "shall") . 

in 

Write you answer in the spacG provided on the right <"mark each) 

,10 . At this very moment millions of microscopic animals 

(to help) to restore waste products to use. 

(40 

41. We (to know) before long if we can win the 

race against time . (41 

12. When the sun (to appear) in the East 

every morning, none of us is surprised. (42 

43. A student who (not t o make) many r egre ssions 

when reading, is probably a fast reader . (43 

44. (You to stand) over there , please? 

I will see you later . (44 
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45 . We (to prefer) to leave things as they are at the 

moment. (45 _______ -'-_ 

D. Put the verb in brackets into the correct form and ~, using 

either the PRESENT SIMPLE TENSE or the PRESENT CONTINUOUS TENSE. 

Write your answer in the space provided on the right. (\mark each) 

"Get off ", said the old man to the cat. 

"You (,16) (to lie) in my place . You (47 ) 

(to know) that I (48) (to sit) there 

every day . " 

The cat jumped off the chair and the Old 

man called out, "Mary I (49) (the kettle 

not to boil) yet? I (50) (to want) my 

drink now. 11 

Mary appeared at the door and said , 

"You (51) (to have to wait) . I (52) 

(to make) a cake, the kitchen maid (53) 

(to scrub) the floor and ~h8' other maid 

never (5/) .) (to turn up) until midday." 

" (55) that to mean) I will get no 

morning drink today?" grumbled the 

old man. 

"pl:!«lbably ," said Mary as she went out. 

46. 

47 

48 

49 

50 

5l. 

52 

53 

54 

55 
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I nstructor's Name: 

Part I: Comprehe nsion 

Date: 28th ,Jan. 1984 

Time: 2'f, hrs . 

Read the following passage and answer the questions below it. 

(The underlined words wil l be tested later on.) 

Leisure in the Developed \I orld 

Our soc i al habits and customs have been profoundly inf l uenc ed 

by two m00ern developments, the mechan ization of industry and the 

reduction in worki ng hours; There has been an ever- increasing 

demand f or greate r leisure s ince th e begi nn ing of the present 

century, a nd the inven t ion of new types of machinery , capable 

of g r eater produ c tivity; has at l as t made it possible to reduce 

subst a n tial ly the -forking hour s of the average man a nd to give 

h im a deg r ee of leisur e un dr e amed of by his ancestors. 

The increase in leisure has , howe ver, c6rifront~d us with a 

soc i a l pro b lem, f or it ", i l l not be be ne fici a l unless it is employed 

wisely. The me r e pursui t of frivolous pleasure wi ll not afford 

us lasting sa tisfa ction although they may o ffer a tenporary escape 

from a n uncongenial o ccupation. Certainly there is no l a ck of 

amusement to fill our spare mome nt s . Radio, tel e vision, the cine ma 

a r e no doubt very des i rable for ms of e nt erta inme nt, but they are 

passive r nther- t ha n active in n a ture and are not adequa t e in them­

selves. Our l e i sure must consist, not only for relaxation, but 

also of recreation, a nd betwee n these t wo terms t her e i s a very 

real distinction, which is not generally understo od. There is 

a vast amount of e vidence to prove that cha nge of work and not .. 
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idl eness i s the real basis of leisure . The ~an e ngaged in some 

sedentary occupat ion will ofte n prove a n a rdent a nd enthusiastic 

ga rdener, while the man ua l worker whose da ily routine consists 

of ha rd, phy s ica l toil wi ll perhaps turn in his leisure mom ents 

to books or "i ll listen to music. He is not me rely r esting, but 

striving to na tisfy those intellectual and aesthet ic n eeds denied 

him by the very nature of hi s occupation. 

In rural areas organizations such as tlomen's 1 .. ssociations 

and Community Associations cater to the social needs of country 

people while in urba n areas there is an abundance of Drama tic 

a nd Choral societies, e vening cla<: ses in arts and crafts a nd ample 

provi s ion for further oducation. These days young people are not 

usually conte nt to idle away their spar e time but find s ome hobby 

or >/O rth",h il e pursuit. This is very clea rly demonstrated by the 

gro wing popularity of yOl1th organi zations such ~s Boy Scouts, 

Youth Clubs, Girl Guides a nd the Pre-service units. 

Indeed, ','hen I'e consider the vast number of people and 

orga ni zations engaged sole ly upon providing for our l e i s ure we 

must ask ourselves if al l is wa ll with our p r esen t-day civiliza­

tion. Our n ee d for [ reater l e isure is in ' ttself an indication 

that ma ny of us are e ngaged in occupations which are uncongenial 

a nd even distasteful to us. Inste ad of work becoming an end in 

itself, it has be cone merely the means where by we may earn those 

materi al rewards ne c essary to e na bl e us to enjoy our leisure hours. 

Let us contrast this a ttitude with that of the medieva l craftsman. 

He made no a rtifici a l distinction betwe en work and play, but 

l a boured for the joy of crea tion. Perhaps in this respect he was 

more fortunate than we ·e.I\e' today. 

••• /1 

+ 
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j, . Choose the correct a nswer for the fol lowing questio ns a nd 

write on the left the l e tters of the correct a nswers 

(th mar k each) 

1. The working hourc of the a verage ma n have been 

reduced con s iderably be cause of 

. L,. the lower p ro ducti vi ty in factories 

B. the invention of new types of machinery 

C. His growing need for Ie isure tir.te 

D. the days bei ng short and nights long 

2 . The increase in our leisure cannot be be nefici a l unless 

it is 

A. of mo netary advantage 

B. used frivolously 

C. sens i bly used 

D. employed temporari l y 

3. Leisure sho u ld be used for 

i.. laught.er and jokes 

B. happiness and so rro\oJ 

C. mere ly resting 

D. relaxation a nd r e crea tion 

4. The medi e va l craftsman made no di st inction betw~n work 

a nd p l ay because 

I •• he f<i>!1 his craftsmanship was bec oming obs olete 

B. he was the master of the crafts he 110rked a t 

C. he worked for the joy of hi s cre a tive work 

D. he didn't bothe r abo ut l e i s ure 

B. Circle h , B , C or D for the best s ubst ituti for the underlined 

words a s they are used in the passage ( ~ mark each) 

5. profoundly: 1,. . eas ily B. intell e ctually 

C. badly D. greatly 

r 



6 . substan t i ally 

7. confr onted 

9 . uncongeni al 

10. sedentary 

11 • . aesthe tic 

12. choral 

13. a mple 

14 . l<orthwhil e 

15. r e':/ards 

Hi. l aboured 

4 

1. . strongly 

C. largely 

, 
fa c e d ". 

C. ge nial 

J',. • me ni a l 

c. geni a l 

" . unreli ab le 

C. o i s a gree ab le 

L . inactive 

C. ma nua l 

.. ' & • emotional 

C. arti s tic 

f •• s ing ing 

C. debating 

I •• meaningful 

C. plentiful 

/ .. forgetful 

C. "oeful 

f.. pursuits 

C. gains 

/ .. lied 

C. e njoyed 

B. ha rdly 

D. n early 

B. opposed 

D. r a ci a l 

6 . trivi a l 

D. r a ci a l 

rl . uncor.Jfortab le 

D. unla>/ful 

il. p hys ical 

D. me nt a l 

B. bodily 

D. l'Ia terial 

J . a cting 

D. r eading 

l:l. gleeful 

D. bashful 

B. lionde rful 

D. useful 

B. hopes 

D. pains 

B. worked 

D. l abe lled 

C. ~nSlier the follo_ ing qu estions (in me aningful and gramm a tically 

correc t sentences) in t he spac e p rovide d _->lith information from 

the passage. (1 mark each). 

17. HO>l have our s oci a l h abits been influenced in recent 

times? (indica te a ny two ways) 

-
• 
! 

1 
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18 . Accordi n g t o t he p a ssag e . wha t does n o t g i ve peop l e 

per~an e nt sat i sfaction? 

1 9. Wh a t t hre e t hi ng s may be cons i de red pass i ve form s of 

e n t e r t a inme nt? 

20 . Wha t i s de fine d as the rea l bas is of l eisure? 

2 1 . ~ccord ing to the p assage how maya sedentar y and a 

8anua l worke r be contras t e d? 

22 . Jha t p ut s i n doubt th e va lue of p r esent day civiliza ­

tion? 

23 . Uhat ac cou n ts for the g r owing p opul a rity of youth 

o r gani z a t ions ? 
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"1; rt II VOCi.BULJ.RY 

I.. From the list of Itords given below, find the "lord that can best complete e a ch of the follo wing sentences (~ mark each) 

distract compulsive p"remptory mitigate 
frivolous spree ~ emur suffice 
vanish futil e blatant revoke 
impromptu redundant squalid intermittent inundate influx lucrative redeem 

horde 

24 . If it i s his honour tha t is a t sta ke, he must 
it a t all cost. 

25 . In view of Michael' s careless dfiving, the magistrate 
de Cided to his driving licence. 

26. The objects from the magician's h a t seemed to 
into thin a irD 

27. The soldiers s e t a unique example of obedience and de­votion wh e n they ro de into the va lley of death >I i thout 

:w. So great is her sorrow that if something i s not done 
to _______________ her mind from it, she will soon become 
mentally deranged. 

21). 111i th pockets full of his ne w-found money, he went on a buying ________________ ___ 

30. ~e should take the ne cessary pre cautions before this 
year's rains again the fi e lds. 

~1 r a in continue d to interrupt the foot-\J a Il match. 

32 . The untim e ly dea t h of h e r belove d husba nd has left her 
so strike n t hat only time c a n 
profound «r i ef. 

her 
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33. Th e s c a nty amo un t of mone y a lloca ted to u s will not 

for our ne e ds. 

B. Con s truct s ent e nc es of your own using the following words. 

Your sente nces mu s t be g ramma tica lly corre ct a nd mea ningful 

(1 ma rk each) 

3 4 . p.re text: 

35. r egr e ssion: 

36. imminent : 

37. arbitrary: 

38. delinque ncy: 

Part III USAGE 

/ •• Choose the corre ct a ns we r to fill th e blank and write its letter 

in the space p rovided on th e ri ght ( ~ ma rk each) 

39. Your brothe r tells me you •••••••• with your mother now. 

40. 

a. lived 

c. were l iving 

b. a r e living 

d. living 

He . .... in bed l a st ni g ht when he nea,'<l 

the window. 

a. has l a in 

c. was lying 

b. has been lying 

d . lies 

39. ___ _ 

a noise at 

40. ___ _ 

41 . Her h a nds smelt of onions be cause she ••••• some 

into slice s . 

a . has r e cently been cutting 

c . i s recently cutting 

4 1 . 

b. ha d rece ntly been cutting 

d. recently cuts 



42 . 

43. 

44. 

4 5 . 

46. 

47. 

48. 

49. 

50. 

8 

Bring the p late s in here and I ....... them 

a) >I i 11 wash b) wash 

c) >Ii 11 ha ve washed d) "lashed 42 

, second scho o l in t he lower part of the town. .-
a) is erecting b) been e rected 

c) is being ereated d) e recting 43. 

.. ............ a t three o'clock this a fternoon? 

a) tJas it still raining b) Did it still rain 

c) Had it still raine d d) Is it sti 11 raining 

44. 

The co a t I .. ............ in 1970 is still p e rfectly usable . 

a ) buy b) bought 

c) have bought d) will buy 45. 

Some more textbooks 

a) ha ve just printed b) just printed 

c ) jus t been printed d) ha ve j us t be e n printe d 

46 . 

The plans without his knol<ldege. 

a ) !'1ere laid b) had laid 

c) were laying d) lay 47. 

I met your friend >lhen he to see the library 

a ) being taken b) has been taken 

c) was being taken d) be taken 

48. 

He ... a book, but he so on lost it 

a ) gave b) is being give n 

c) gives c) had been given 

49. 

The prisoners as soon as possible 

a) ,dll release b) \i i 11 be released 

c) will r e leas ing d) relea ses 50. 

\ 

I 
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51. I imaGine these books ••• after we are all dead. 

a ) are still re a ding 

c) will s till have r ea d 

b) will still be read 

d) sti 11 r ead 

52 . He ••• a book from the li br a ry over a "onth ago. 

a) ha s taken 

c) is t ak ing 

b) take s 

d) took 52. 

53. 0 hen the t eacher •• •• the t est papers, it became 

clear to him tha t some students had copied from others. 

a) ~ill be correcting 

c) is correcting 

b) ha s been correcting 

d) wa s correcting 

53. 

B. From the follot1ing \<ords form a djective s which end in one 

of the follo wing: - a blo, -ous, -ful. 

Example: beauty i.nswer: b,;au t i ful 

\Iri te your I'lnS.ler in full in the spa c e provided (~!, mark each) 

54 . adap t 

55. success 

56. fame 

57. dista ste 

58. value 

CD Error recognition 

In some of the following sentences there are mistakes. (However, 

there are NO mistake s in spel l ing or punctua tion.) Indicate in which 

s ection the mistake occurs by writing its letter in the space provided 

on the right. If there is NO mistake, wr ite E. (~ mark each) 

Example: 

Il e was 

how to 

i. 
pr ovi ded 

C 
set a bout 

i.nswer: A 

of the ne c e ssa ry equipment/but 
D 

the work/ th a t he had to do. 

B 
no-one told him/ 



L B 
59. He need not to read that chapter/ because it is not being 

C D 
examined/ in the next test/ ac cordi ng to ~hat the teacher 

told us. 

59. 

50. 
L B 

That for t he l a ck of~wimming suits/children s hould not 
C D 

be allowed/ to use the s\ii mming pool/is nothing s hort 

disgrace ful. 

60 . 
i. B 

61 . 1. proper selection no~ ha d be en nade/ whe n thous ands of men 

62 . 

embarked/ onDships for the f a r-off shores of Eritrea/ 

to help De Bono nn d his army. 

61. 

:, 
He obeyed without 

B 
demur the order to strike/ a lthough 

C 
the men he had been sen t/ 

D 
had not comp leted all the 

i. 

to e rect barracks a nd ha ngars/ 

work. 
62. 

B 
63 . Whi le I was in ho sp ita l/ I was told by the doctor/ 

~J C D 
t ha t I must to swallow/ t"o t able t s in water three times 

a day. 
63. 

D. Put the verb in brackets into the correct form, voice a n d tense. 

write your a nswer in the spa ce provided on the right.(* mark each) 

64 . I shall recognise him as soon as he (to bring) in. 

64. ~. ~ . .... ____ _ 

65. I promise you tha t the work (to co) tomorrow. 

65. 

66. They (to threaten) us for some months now but we do not 

believe th e y will carry out their threa ts. 

66. 

67. I cOelplete ly (to finish) the nedicine "';; .. hour ago but 

I do not feel any bz tter. 

67. 

68. You can go into the bathroom now, a n d while y ou,(to shave), 

she wi ll make the tea for b r eakfast . 

68. 
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E. Comp l e ting sent ence s 

Conp l ete the f ollowing sentenc e ~ ragements t o make c o n p l ete 

s e nte nces i n correct a nd ap pro p ri a te ~ngli sh : (1 ma rk each) 

6 9. The s oldier \<as p rovided _______________ _ 

7 0 . I'iy n o t he r was a nythi ng but pleased whe n _______ _ 

7 1 . The man n eed not ____________________ _ 

72. The t e.ache r a s ke d for on l y such _ ______ ____ _ 

73. The victory g a ve rise 

7 4 . Prote c t ed a s the house was _ ________ _____ _ 

7 :5 . Uhe n t he y hear the n e \1s , t h ey wi l l ra i se ______ _ 

7 6 . ~j any pro b l e ms a r e derive d _______________ _ 

77. So p l e n t iful wa s __________________ _ 

7 8. For a dditiona l he lp, s he dre\'1 upon _________ _ 

I 

I 

• 
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TABLE 21 

THE CORRELATION BETWEEN THE MICHIGAN TEST AND 

THE FRESHMAN ENGLISH EXAMINATION RESULTS 

PERFORl-1ANCE CORRELATION 
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Vocabulary 0 . 69 

Comprehension 0 . 57 

Tota l Score 0 . 89 
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