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ABSTRACT 

This study allempfed 10 investigate the main SOUfces of teachers ! slress and coping 

.1·lralegies, and 10 delermine Ihe effecl.\' of qualificalion level, grade level laughl, and 

years o./Ieaching experience on leacher slress and coping strategies. To realize the above 

slaled objeclives data were collecled/rom 228 respondenls (Ieachers) selecled Ihrough 

strali/ied random sampling lechnique from North Shoo Zone high schools by using Iwo 

questionnaires: namely, the teacher stress scale and teachers' coping strategy scale. 

Iv{ean.I', slandard de vial ions, 1- lesl, and ANOV;/ (one way, Ihree way) were employed in 

Ihe analyses of Ihe calleclcd dala. The ahlained resulls portrayed thai Ihe ji,c/Or 

slressOr,\': 'poor working condilions' and 'sludenl misbehavior' and Ihe .Iilclor coping, 

'express .Ieeling.\' and seek supporl' were ./ound 10 he Ihe main sOllrces 0/ slress ami 

coping in Ihe presenl condilion o/Ieachers respeclively. Besides, signi/icanl eifecis were 

ohloined hy grade level lallghl on slress and coping Teachers who lau~h( (II grade nine 

and len were more slressed Ihan who laughl 01 grade II and 12. Coping siralegies were 

lIsed more frequently in grade nine and len leachers (IS well. Furthermore, high scho()1 

leachers j{lceci job-relaled slress regardless 0/ Iheir quali/icalion level and yeors of 

leachin}!, experience. Similarly, coping strategies were used invariably (fcross the levels 

ol qualificalion and experience. The significant inleraclion elfecls bel ween Ihe 111'0 

demographic variables (grade level laughl and leoching experience) indicaled Ihol 

heginner and morc experienced /('({chers Il'ho IOl/gh' at grade nine anti len found to lise 

more copinf!, s trategies Ihon Iheir counterparts who laugh/ 0/ grade I J and / 2. lITe 

reverse held 'rue /0 teachers with moderale experience. Those who laught af grade II 

and 12 used relalively more coping siralegies Ihunleachers who laughl 01 grade nine lind 

len. ler/ain varia/ions on the fac/ors of slress (lnd coping were ohloined (lcross these 

demographic voriables. Finally conclusions and recommendations are made. 
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1.1 Background of the study 

CHAPTER ONE 

INTROD UCT ION 

Teachers are th e im portant actors in the dcvelopment 0 1' human reso urce as th cy arc the 

ones who directly affect student ac hi evement. med iate student enco unte r with conte nt, 

control c lassroom act ivities most directl y rel ated to learning; in the absence of th em even 

technology based innovation have li ttle success 0 1' workin g (S nyder, 1993). I-Ience, teac hers 

are the ones who playa centra l ro le in the educa ti ve process th rough implementin g th e 

purposefully des igned curriculum to aehicve the des irecl national cducati onal goals 

(Tesfaye, 2005). 

To the- contrary wo rk of the teacher is considered as one o f the most stressful profcssions 

(Hunter, 1977). Dick and Wagner (2001 ) co nlirmed that teachers are exposed to work 

loads, which result p3lticularly in stress and strai n. 

In the study o f c lass ification 01' seve ral occupations in terms 0 1' th e degrce 01' stress that 

faced employees, Cooper (c ited in Antoniou, I'ol ychroni. &Wa ltcrs, 200) fo und out that as 

far as occupation o f socia l we lfarc are concern ed tcachers ex perience th e hi ghcst leve l of 

stress next to the social service wo rkers. Stu di es (Farber & Asche r, 1991; Dunham, 1978) 

ind icated that teacher burnout and stress has becomc widc sprcad. 

Research on teac hers ' surv ival rates in the ir pro iCssion (Charter, 1970. Ma rk & Anclerson. 

1978) has shown that about one o ut of evcry lour teacher changes to anoth er ca reer. 

Conce rns regarding stress and coping amon g school teachers has bcen rai scd fo r over 40 

years (Turk, Meeks & Turk, 1982). Stud ies re latin g to teache rs ' stress began to appcar in 

I 960s. The first pub lished reviewal' research with the title refe renc ing the term "teacher 

stress" appeared in 1978 (Ky ri aeou & Sutc li ffe. I 978b) . Ky riacou (200 I) related that 

reasonable number of publ icat ions refe rring d irectl y tll stress in teac hin g began to appear 

in the mid 1970s; that studi es reporting teacher stress g rew ra pidl y in the 19805. and that 

resea rch literatu re on teacher stress became vo luminous in the 19905. 



In general. teacher stress has been deli ned as the ex peri ence by teachers oi' lInpleasant. 

nega ti ve emoti ons and di stress lhal c.'\ ist \Vhen th e proh lem CO llrn )ll l ill g lc:lch~rs threatell 

their we ll being and surpass thci r ability to rcso lve these prob lems (Kyriaellu &. SutclilTe. 

1978a; Lazarus, 1984). 

The common ly adopted psycholog ica l mode l 01' stress (Cox . 1077) sees sl ress :IS a sUll e 01' 

distress in response to negat ive ell virolllllental forces called Slrcssors. 

II scarch of literatu re yie lds a long li st of symptoms all cited scveral li lll es hy rescarchers. 

The symptoms or teacher's di stress include ph ys ical or ph ys iological ir1 (lIlil "cslalio ll s slie rl 

as body rashes. cardiovascular disease. hypertension. peptic ulcL: rs. slee p di .... turhallccs. 

stomach upsets and weight loss; behavio ral manifes tati ons such as ab use o i' alcohol or 

other drugs, deteri orati on in interpersonal relations or work perform ance. increased 

defensiveness or self concern , irri ta bili ty, extreme apathy or withdrawa l; and psyc holog ica l 

or emotional manifestations such as anx iety. con fu sed thinki ng, depressioll. kelings or 
ioadequaey . frustrati on, panic and phobias (Funch & Tlie llemann. I <)<)()). 

Stress is a maj or fact in today's life and a maj or problem in the work l\) rcc. The \\odd or 

work is constantl y changing and filled with insecurit ies or downsizing. tak eovcrs. ;111(1 

lierce competiti ons (1I II ison. 2004). 

Though. published data on lcacher Slress arc scamy. local rescarehers (Tesl;" e 8:. M'"lncl. 

2000; f)arge, 2002) ha ve shown that leaehe r dropout or brain drain has beell an a~e-() Id 

problem in Eth iopia. Research on tcacher exodus from pri ma ry schools (Ilk lilli. 1%7) 

reponed as a turnover rate of 67(X) vvas recor'dcd rclcrrin g to le:'lcher lr;linccs \\ 110 

graduated from just one institution over a nine-year period . 

Getachew (1999) and Manna and Tes fa ye (2000) po intcd OUl lhat teache rs ' deeisioll lO 

leave the ir pro fess ion comes to be se ri ous. They co ncluded th at morc than '19 'X. oi' the 

teachers were plan ning to leave the teachi ng profession. 

Contrary to what had been a decade ago, in recen t yea rs. consicle r~l b lc attcntil.lll Sl'C1I"1. .... to 

have becn dcvotcd to the expansion of secondary teachcr cducation. The COlllll1illllenl lO 



bo lster secondary teacher educatio n can be substantia ted by government invcs tment in the 

openin g of new co ll eges and facul ties to meet the increas ing demand o f second ary schools. 

No nethel ess, the shortage of teachers at secondary school le ve l co ntinues to cha llenge the 

Ethiopian education system (Tesfaye, 2005). T hi s is because the la ck of initial 

commitment to join teaching by the young genera ti on or uiliversity entran ts on the one 

hand and the mi gration of qual ifi ed and experienced teac hers at an a larm ing rate on th e 

other. The magn itude of the problem forced the mcdia to covc r stories of teachers' 

mi grati on from different reg ional states (Tcsfaye, 20(5). Tesfa ye indicated, --;\ recent 

repo rt corroborated that from Am hara reg ional state. around 1046 teac he rs lell their jobs". 

Research elsewhere (Kyri acou & Sutc li frc. 1979a) in dica ted that relati onsh ip exists 

between reported stress and intens ion to leave teachi ng. 

The .level of stress a person ex periences, and perhaps the exte nt to whi ch dele terious 

effects occurs depends on how and how we ll he or she copes in stress ful si tu ations ( I-lagos . 

1998). Though the importance o f coping is ackn owledged in theoret ical research (Lazarus 

& Fo rkman, 1984), empirical st udi es of coping rela ted to work selling a rc relati ve ly few. 

Coping is the method indi viduals lise to manage environmenta l demands in their li ves 

(Lazarus & Folkman, 1984). Need le, Griffcn and Sevendsc n( In I) adviscd that making 

pos iti ve apprai sa ls of indi vid uals' wo rk hel ped to lessc n stress. Researchers lo un d tha t 

teachers w ith strong beliefs in their ab ility to regulate their nega tive moods reported the)' 

re lied on more adaptive active copi ng strategies an d expe ri enced lower levels 0 1' burnout 

and di stress than did the group w ith weak beliefs (Mea rns & Ca in , 2(03). 

Burke, Greengl ass and Schwarze r ( 1996) reported teachers who so ug ht soc ial support by 

talking to others also found thi s type of soc ial support to bc bene fi c ia l in rdi evi ng 

teachers' stress. 

Research findings have shown thattcache r background fa ctors have the ir own effe ct on.iob 

stress and coping strategies. Teaching experi ence is one o l' the demograp hi c characteri stics . 

wh ich s ignificantly predicated sco res on teacher st ress and Mas lach 13urnout Inventory 

(A nderson & Iwanick i, 1984, Darge, 2002). 
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In another study, (Dunham cited in Borg, 1990) indicatcd that from thc six catcgories of 

stress situations, the first five arc commonly c ited in dilfere nt litcratures, The sixth onc ­

'problem teachers' is new and cons idered as a stressful situation as those who are ne wly 

qualitied, inexperienced or poorl y traincd : teache rs lack the ability or willingness to 

change teaching skill s, 

Fiamin (1984) confirmed that beginner tcachcrs as just as likely to burnout or leave 

teaching as anyone, Malik (1991) tested a modcl of tcachcr stress that useel grade le vel 

taught and years of teaching experience as illdependcn t vaI'iab lcs. He lound out that gradc 

level taught had negative effcct on teacher stress where as teaching experience did not 

account for a significant portion of the vari ance in the dependent va riable. 

Locally, empirical research on sources of teachcr stress and copi ng strategies arc sketchy. 

More specifically, there are no studies on thc errcc ts or years or teaching expcrience. 

qualification level and grade leve l taught on thc perception of' teacher stress and on us in g 

coping strategies as well. The present study. therclorc deals with important resea rch 

questions, which address thi s area of investi gat ion. 

1,2 Statement of the problem 

Teacher stress as a problem has increasingly received international recognitioll in recent 

years. Kyriacou (1987) has highli ghted the following reasons lor the concern with leve ls or 

teacher stress . 

• :. The mounting evidence that pro lo nged occupat ional strcss can lead to both me ntal and 
physical health . 

• :. A general concern to improve the quality of teachers' work ing li ves . 

• :. A concern that stress and burnout may signilicCl ntly impair th e work ing relati on ship a 
teacher has with his pupils and the quality of teach ing and cO l11mitment he is able to 
display. 

In a study conducted by Global Call1paign lor Lducation (GCE). it is indicated that the 

crisis in the teaching profession is threatening the ability of poor countries to reach 

4 



internationa lly agreed targets to expand and improve education (Nock, 2006). It hi ghl ights 

the teaching force is demora lized and di vided. 

Farber ( 1984) stated that there has a lso been a recent in crease in the numbcr o r teaehe"-s 

clam ing ea rl y retirement pens ions o n grounds o r ill health preci pitated by stress and 

attempts of teacher uni ons to inc lude an element in their sa lary claim to cover stress . 

Mo re recently, the relat ion sh ip be tween student teac her stress and teac her stress is being 

recognized with stati stic to suggest that coping with stress or teaching needs to be 

addressed at the pre-serv ice stage of a teachers ' ca ree r in order to help retain capab le 

teachers who are leav ing the profess ion because they li nd their work environment too 

stressful (M urray- Harvey 1999). 

In Ethi opian context, particularly In the reg ional zo nes ou t of Addis Ababa like North 

S hoa, no research is cond ucted related to teacher stress and co ping strategies. Thereforc, 

there is a need to do research , wh ich seeks sources o f teacher stress . and coping strategies 

used by high school teachers. Besides. determining th e e ffec ts or qua lification le ve l. grade 

level taught and years of teaching cx pc ri c nc~ on teachers stress ane! in ll sing coping 

strateg ies needs to be pract iced. 

1.3 Objectives 

1.3.1 General obj ectives 

T he study is des igned to explore and to identi!,y the sources 0 1' .l ob Stres s iflced by No nh 

Shoa Zo ne Secondary Schoo l teache rs and Coping Strateg ies they used. It is al so des igned 

to determ ine the effects of the se lected demographic va riab les: Quali lication level. Grade 

leve l ta ught, and Years of teachin g experience on teachers' Job Stress and Coping 

Strateg ies. 

1.3.2 Specific objectives 

T he specific obj ectives of the s tudy includ e: 

I . To find out the ma in sources of job re lated stress and strateg ies o r coping used 

among the se lected North S hoa Zo ne hi gh sc hool teac he rs. 

5 



2. To determine the independent main effec ts o f dem ograph ic var iabl es (Qualifi cati on 

level (A), G rade leve l tau ght (B), and Years o f teaching ex pc rience(C» o n tcacher 

stress. 

3. To determine interact ion e ffects between/amo ng demographi c va ria blcs (AX n. AX e. 

BXC, and AXBXC) on teacher stress . 

4. To determi ne the independent ma in efrec ts o f demog raphi c variabl es (Q ual ili ca tion 

leve l, Grade level taught, and Years o r teaching ex perience ) on tca chct< copin g 

strateg ies . 

5 To determine interaction effects between/amo ng demographi c variable s (AXB. AX e. 

BXC, and AXBXC) on teachers ' coping s trateg ies. 

6 T o id entify whether there are variat ions in the factors o f teacher stress anu 

factors of coping strateg ies across the levels o f demographi c variabl es(Qua li li eati on 

level, Grade level tau ght, and Years of teaching expcri ence). 

I. 4. Operational Definition 

Stress :It is an internal chronic , excess ive, and rcac ti onary state of an individual causecl by 

an imba lance between environmenta l demands anu the indi viduals' abil iti es to meet 

those demand s, resul ting in either pos iti ve or negat ive consequences. 

Teacher stress: It is an internal ch roni c, exccss ive and reacti onary state o r a teacher 

caused by an imbalance among env ironmental clemands orthe work place. stuclents. 

administrators, other teachers. and other humans and the teache rs ' abi liti es to mee t 

those demands that result in negative co nst'q uences. 

C oping: It refers to an indiv idual" s stru6glc tn attempt to overcome problems alld 

diffi cu lties. 
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Coping strategies: These arc behav ioral techniques 01' indi vidual s th at allow them to 

withstand or reducc the amount 01' stress ex perienced in a given sit ua tion . 

High schools: It represents secondary schools from grade ninc to twel ve, which are run 

by government and supervised by Education Department of North Shoa 

Zone. 

Grade level taught: It represents a grade le vel (grade 9& I O. grade II & 12 or preparatory 

1&11) at wh ich a teacher is assigned to teach at the current academ ic yea r. ' 

1.5. Significance of the Study 

In a. recent study, Attridge (2000) fo und that job stress affected teachers' health. job 

performance, and mental health. Hc also indicated that teachers' job stressor, arlcet their 

student's achievement. In the study or studcnl Ic"eilcr slrcss. it has bCCIl CI idcllccd th"t 

stress affects teacher behavior and this in tum reduces pupil achie ve men t and increased 

leve ls of anxiety (Murray Harvey, 1999) 

Therefore, thi s stud y is crucial to create se lr-awareness among teachers Ihat he lp them to 

share experience with each other so that they can identify slressful situations which impair 

their teaching performance and to cop-up with these stressors. It is also important from the 

present day cond ition such as shortage o r educated pcople. and the need li) r the cult ivat ion 

of human resource have emphasized the need li)r mo re erl ie ientteaehcrs that determ ine the 

quality of teaching. The study about teacher slress therefore, wou ld help to uncover ('Ictal's 

that account for hi gh rate of teacher stress and coping st rateg ies used with the present day 

condition of teaching in Ethiopia in general and in thc present stud y area in parlieular. 
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1.6. Delimitation of the study 

The study is limited to government hi gh school tcachers of No rth Shoa Zone supervised by 

North-Shoa Zone Education Department under the Amhara Regional state. And hence . it 

might be difficult to genera li ze the findin gs of thi s stud y to othe r areas of' the country. 

1.7. Limitation of the study 

Absence of adequate written mater ial s and resca rch wo rks rega rding the efTects of' th c 

selected demographic variables on teachers ' strcss and coping strategies restrietcd the 

present investigator to justify hi s findings in terms 0 1' some empiri cal studies in Ethiopian 

context. 

Full 'disclosure of the North Shoa Zo ne hi gh school teachers' perception toward th eir own 

job stressors and coping strategics may be hindered by the indi vidual s' reluctance to 

disclose their feelings. 
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CHAPTER TWO 

REVIEW OF RI~L;\TEI) LITERA TURl<: 

T he rev iew inc ludes the concepts, thco rctical background and model s or stress and cop in g: 

empi rica l studies related to the sou rces and 1l10de l or tcacher st ress. thc erlCets o r 

Q ualifi cation leve l ,Grade level taught, and Years 01' teachin g expe ri e nce on Teac her Stress 

and teachers ' Cop ing Strateg ies. Em pirica l st udi es related to dimcns ions and runct ions of 

teachers' coping strategies are treated as well. 

2.1. Conceptual and Theoretical Background of stress and coping 

Stress, li ke relativity , is a sc ientifi c concept. which has sulTe red rrom a mixed bless in g or 

being too we ll known and too littl e understood. Wc arc ex poscd to stress eve ry moment or 

our lives, and o ur response to it o rten detcrmin es the qual ity o r ou r liIC and health (Scl ye. 

1956). 

Stress is the non-spec ific respon se or the body to any demand. In some respects. eve ry 

demand made on the body is un ique; that is, specific. Heat, cold, joy. so rrow, musc ular 

exertion, drugs, and hormones e licit hi ghl y specilic responses. For example. heat produces 

sweatin g; co ld produces shiv erin g; exe rt ion such as cyc ling up a hill at top spced. 

predominantly affects the muscles and the cardio vasc ular sys te m. i\ II these agents. 

however, have one thi ng in common: T hey in crcase the dcman d for readjustments. lor 

performance of adaptive functions wh ich reestabli sh normal cy . T his ri sc in requi rements is 

independent of the specific activ ity that caused th e increase. In that se nse th e re sponse IS 

co ns idered as non- spec ific (Sel yc, 1978; KUlash et al .. 198 I). 

Stress ca nnot be avo ided, s in ce dur in g every moment or our li vcs so me demands J()r liIC 

maintaining energy ex ists. Even whi le wc are as ice p, th e hearl , the rcspirato ry sys tcm. and 

many other organs conti nue to fu nct ion. In til is re spec t. it has bee n sa id that complete 

freedom from stre ss is death (Se lye, 1956; 1975). 



One of the first steps in studying stress is to deli lle the term. There arc seve ral approaches 

in defining stress. On the one hand , it means the press ure one has placed upon him Iher by 

the external environment which has been labeled the e ngi neerin g model (Cox, 1975; Wild 

& Hanes, 1976) . Th is is because eng ineers usc the term stress to refe r to envi ronmental 

forces acting upon a body. Engineering mode l ha s been widely empl oyed (e.g.: h'ench & 

Caplan, 1972; Ko ll ar, 1961), and utilized by Cooper and Marsha ll (1<)76) who delin ed 

occu pational stress as negative env ironmenta l ",elors o r stresso rs (e.g., work ove rl oad, ro le 

conflict/ambiguity, poor working co nditi ons) assoc iated with a pa rt icular job, 

On the other hand , McGrath ( 1970) defined stress in term s 01' a sta te or response pattern 

di splayed by an individual, and esse ntiall y cOllceptual i/.es st ress as so methin g that happens 

with ill the indiv idual. Stress defined as a sta te 01' indi vidual has also been labeled as the 

physio logical mode l (Cox , 1975). 

This is because the identifi cation and quantili cati on o l'the sta te 01' indi vidua l as stress was 

initially ca rried out w ith refe rellce to the physiolog ica l response pattern o r th e individual 

(Se lye, 1956), 

Another researcher (Fo rbes, 1979) stated that "stress is any action or situation that places 

heavy or conflicting demands UpOIl yo u that upset yo ur body's eq uilibrium". Forbes also 

th eori zed "stress is neutral. It is our reacti on to it wh ic h determill es whether it w ill be 

bene fi cial or harmful", 

Integrating these, Greenberg (cited ill Wil son, 2002) de lilles stress as " the combin ati on o f a 

stressor and stress reactivity (the response) " . Sclye ( 1974) de lined th e tcrm stressor as the 

external stimulus, wh ieh brings about stress . The stresso r ca n be e ither physio log ical or 

psycholog ical in nature and w ill e li c it th e same respo nse in the o rganism. 

Lazarus ( 1976) proposed that , stress occurs when there are demands on a perso n that tax or 

exceed hi s adjusting resources, Thi s de finit ion rec ogni 7.es the two com ponen ts 0 1' stre ss: 

The pressure imposed and the adapti ve resou rces of' the indi v idua l to withstand th e 

pressure, 
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Other authors have argued that st ress is the result of some appraisal mechanism (App ley & 

Trumbull , 1967), either the perception of th reat fl"Om the cnvironmcnt or thc endangermcnt 

of we ll- being or the percept ion that there is an imbalance or disc repancy between the 

demands made upon the individual and the ind ividua ls' ability to mect or cope with these 

demands (Gowler & Legge, 1975), whcre ["i lure to mcct or cope with thcse demands has 

important consequences for the indiv idual (McG rath, 1970.). 

Kutash et a!. (1981) stated stress: 

as an altered state of Ihe organism, occurrin,i!, when 

demands on the person exceed his re.ljJ(}nse capabilit ies. is 

"a func tion of the number, ji'e(/ucncy. intensity, durotion. 

and priority of the demand,' viewed in alJp()silian I(} colJing 

resources. 

Delinitions that conceptual ize stress as the result of an imbalancc or discrcpancy between 

demands and ability have been labelcd tran sacti ona l mode ls of stress (Cox, 1975). 

Transactional models still conceptua li ze stress as a response state. They may be regarded 

as qualified phys iolog ica l models (Kyriacou & Sutc l i lTc, I 97R). 

Se lye's definition in 1956 to stress as "thc non specific response of thc body to any 

demand made up on it " is interpreted as good things (fo r examp le, a job promotion) to 

which we must adapt (termed eustress) and bad thing's (fo r exampl c, th c death of a loved 

one) to which we must adapt (termed e1istrcss) : both are exper ienced thc same 

physio log ically. 

Greenberg (1996) stated that: 

'Stress begins wilh a I(/e siluali()n Ihal knocks you (ge nlly or 

abruptly) oul of balance. You are nudged or shoved inlo 

disequilibrium and needed 10 righl your self '/'h is life 

situation could be ([ change in temperature, a threat .ii-om 

anolher person, and Ihe dealh % laved one. or some olher 

change in your life 10 which yo" !Iced la odopl . . , 

We all know, howeve r, that the same situation prescnted to di rlerent people Illay rcsult III 
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different reaction. That is because d iffe rent pcopk will interpret the situation dirferently. 

Th is is termed their cognitive appra isa l (G rec nberg. 1996). 

Once a life s ituat ion is perceived (o r cogn iti ve ly appraiscd) as dis trcss ing. what occu rs ncxt 

is an emotional reaction such as feelings of' rcaI'. anger, or insecurity _ or feelin gs or bei ng 

ru shed. overwhelmed, frustrated. or he lpl ess as a result o f perceiving a lire s ituation as 

stressful. These feelings lead to ph ysio logical arousa l as a stress reacti vity. which includes 

increase in serum cholestero l, resp irato ry and hea rt rates. muscle tens ion. blood pressure. 

and blood glucose, along w ith decrease in the clTectiveness of the immuno log ica l system. 

strength of the cardiac musc le, di gestion, and hi staminc effect ive ness. If phys io log ica l 

arousa l is chronic, pro longed, or goes unabated. illncss or d isease Ill ay resul t. In addi ti on to 

illness or di sease (be it physical or psycho logical) stress ca n lead to othe r co nsequences 

(poor performance in schoo l or on the job. poo r interpersonal relationships. or other such 

negative effects) (Greenberg, 1996). 

This procedure gives the stress Illodel shown ill lii4"re 1. 

Life Situation 

Perce ived as stress ful / 

Emotional arousal 

Phys iological arousal/ 

/ 
Consequences 

Figure.l: Stress model. 

So far we have focused up on the negativc conscq uences 01' stress. Il oweve r. we ca n usc 

the samc stress Illodel to better un dcrstand the pos itivc co nscq ucnces of stress. When stress 

results in good conseq uences, such as produc ing pc rsona l growth . actions that arc 

beneficia l to the person , we call eustress and, whcn stress encourages opt imum 

performance that too is eustress (Green berg, 1996). 
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Once a person has appraised a transaction as stress Cul , coping proccsses arc brought in to 

play to mange the troubled person environmcnt relationship, and hence the kind and 

intensity of the stress reaction, Stress, apprai sal, and coping arc elements of dynamic 

interactive processes, termed "transactions" because both the person and the env ironment 

may mutually or reciprocally influencc caeh other. Such a view propose a "'de-emphasis 01' 

predominately structure or trait orientation toward the evcnts intervcn ing between the 

person and the environment, and an increas in g emphasi s on a process orientation centering 

on the persons continuing relation ship with the cnv ironmcnt" (Lazarus, 1981) , 

This transaction view focuses on the process of continuous 110w of events overtime as the 

person; with responses of appraisa l and coping, and env ironment cont inually int,erehange 

with each other. Obviously, what one person may perceive as stressful may not be 

perceived as much by another. What is debilitating to onc may be exh ilarating to another. 

Though stress-coping processes and outcomc have been described as adaptive or 

maladaptive, such concepts are obviously dependent up on individua l interpretation. 

effects, and value system, as we ll as environmental factors (Sorenson, 1993) , 

Lazarus and Laun ier (1978) define coping as "e ffort s, both action oricntcd and 

intrapsychic, to manage (that is, to master, tolerate, reduce. minimi:r,e) env ironmental and 

intcrna l demands and confl icts among them wh ieh tax or exceed a person's rcsources" 

Sorenson (1993) stated the concept of coping as: 

"Coping is increasingly viewed as a process. ralher Ihan an 

event or trail, Thai is, coping is sludied besl by melhods Ihal 

explore patterns of a person's continual appraisals, 

reappraisals, and actual response in parlicular conlexls, 

rather than isolated hYPolhel ica! resp()nses ()f' what he ()J' she 

might do in a g iven situations. " 

Thus, although particular coping styles have becn exam incd (Ho lahan & Moos, 1985; Suls 

& Feltcher, 1985), the effectiveness of coping seelllS t" depend morc on repertoire than on 

sty le, 
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Lazarus and Folkman (1984) observed "ways people actua ll y cope also depend heav ily on 

the resources that are ava ilable to them and the const ra ints that inhibit use or these 

resources in the context of the spec illc encounter". Coping resources arc vicwcd as 

mediating variables interacting with the person and envi ronmcnt, innucnc ing th e stress­

coping process. 

Examples of individual cop ing resources I istcd by I,azarus and Fo lkman (1984) are health 

and energy, positive beliefs, problem so lving sk ills, social sk il ls, soc ial su pport. and 

material resources. 

2.2 The concept of teacher stress 

The term "teacher stress" is relative ly new to educational and psychological litcrature. but 

the concept has appeared consistentl y si nce 1933 under such labels as ··teaeher anxiety," 

" teacher morale," "teacher problems," and morc recentl y " teacher burnout," wh ich add ress 

issues like situations and pressures present in th e tcacher env iron ment that are troublesome 

or distressing (Turk et aI. , 1982). 

The proliferation of similar terms such as ' work stress ' (WaiT & wal l. 1975), 'industrial 

stress ' (Buzzard, 1973), 'organizationa l stress' (Mi les, 1976). 'job stress' (Cap lan. Cobb & 

French, 1975), 'job pressure' (B uck, 1972) , and the widely used one occupational stress 

(Cooper & Marshall , 1976; Ferguson, 1973 ). only se rve to add a conceptual confus ion 

regarding this area of investigation. 

However. Warr and Wall (1975) have used the term stress explicitly to rcl"e r to a state 01' 

the individual, and have defined occupational (work) stress in tcrms 01" the individual's 

experience of tension, anxiety, fea r, discomrmt and associated psychological di sord ers. 

resulting from aspects of the work situati on which depa rt from the optim um (e.g. too little 

or too much work). 

Besides, Warr and Wall (197 5) ha ve argued al so that the conceptualization 01' stress as 

a ffec tive reactions of the indi vidual is most in line with common usage. Furthermore, the 

engineering model appears to be inappropriate to a model or stress where the perception 

and apprai sa l of the st imulus cha racter istics 01' the environment pla ys an important part . 

14 



Teacher stress is a transacti ona l concept that depends both on th e sc hoo l envi ronment and 

teacher appraisals of problems and demands. as we ll as on apprai sa ls o j" cop ing resources 

availab le for reso lving, minimi zing or avoidin g these problems and demands (Turk et al.. 

1982). 

Teacher stress may be de fined as a response 01' negati ve affect (s uch as ange r, Fear. 

depression by a teacher usua ll y accompanied by pote nti a ll y pathogen ic phys io log ical and 

biochem ica l change (such as increased hea rt rate or rc lease o j" adrcno-corti co trophic 

hormones in to the blood dream) resultin g from as pect orthe teacher'sjob and media ted by 

the perception that the demands made upon th e teache r constitute a threat to hi s se l f~esteem 

or we ll-being and by coping mechani sms activated to redu ce the perceived threat 

(Kyriacou & Sutc li ffe , 1977, 1978). 

Ky riacou and S utcl iffe (1978a) and Lazarus (1974) described the te rm --teacher st ress" as 

the state that exi sts when the problems conl'mnti ng teachers pose a threat to th e ir sel J"­

esteem or well-being, and surpass their resources lill" resolving thcse difliculties. 

Kyriaeou (2001) defined teacher stress as the expe ri ence by teac hers of unpleasant . 

negative emotions, such as an ger, anx iety, tens ion , fru stratio n, depress ion, res ultin g from 

so me aspects of the ir work as a teacher. 

2,3 Model of teacher stress 

Ky riacou and Sutc li ffe (1978a) indicated that befme resea rch on teac her stress can be 

carried out meaningfu lly, a clear de finiti on and mode l o r teache r stress needs to be 

deve loped. Based on thi s opinion, the authors deve lo ped a definition and mode l o j" teacher 

stress th at takes in to account the various approaches thaL have been utilized regarding th e 

study of occupationa l stress generally. 

It is th is model of teacher stress (Ky riacou & Sutc liJ"f(:. I 978a) that th e present re scarch on 

teacher stress is based as described under thi s sectio n. 
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Rather than starting with the sources of stress (stresso rs) at wo rk , the mode l di stingui shes 

between potential occupational stressors (lig.2. box . I ) and actual occupational stressors 

(lig.2, box.3). Potential occupational stressors arc objccti ve as pects of a teacher' s job (s uch 

as too much work or high noise leve ls), which may rcsult in teacher strcss (lig.2. box.5) 

occurring. Potential occupational stressors will onl y result in teachcr strcss if thcy are lirst 

perce ived by the teacher to con stitute a threat to hi s se lf'- esteem or wc ll-being (Ii g. 2. 

box.2) . Such an appraisal may occur in two ways. Firstl y, thc teacher ma y feel he is unable 

to meet or cope with demands madc up on him, and such I~\ilure has importalll 

consequences for him. Or second ly, the demands made up on thc teacher connict with hi s 

higher order needs (Beehr, Walsh & Taber, 1976). 

The appraisal made by a teacher of the demands made up on him wi ll depend on the 

interaction between the teacher's indi vidual cha ractcristi cs (Fi g. 2, box .7) and th e 

teacher' s perception of the demands madc up on him. The ind ivid ual cha racter ist ics that 

may be of primary importance include biographi ca l details (c.g. sex, age, teach ing 

experience, level of qualification ), personality traits (e .g. anx iety proneness. nexibility­

ri gidity), higher order needs (e .g. need for sc lf'- actuali za ti on) , ability to meet or cope with 

the demands, and the teacher's be liefs, attitudes- values sys tem. 

It shou ld be noted however that it is the tcachcr' s pcrccption of his own ability to mect or 

cope with the demands made up on him rat her than his actual abi lity that will partly 

determine his appraisa l. 

Research elsewhere (Lefcourt, 1976) has indica ted th at people dif'f'e r in the degrce to 

which they perceive themselves to have cOlllrol over th eir environment. Lazarus ( 1966) has 

argued that such difference may pa rtly explain indi vidual dif'ferences in apprai sal be tween 

people of similar objective ability to meet the demands made up on them. Indeed, it has 

been argued (Averill, 1973) that percei ved lack of control is a necessary cond ition for 

stress to occur. The appraisal may also be affectcd by potential stresso rs (s uch as life crises 

or ill health) that are not specifica ll y aspects of the job. Such stresso rs ha ve becn termed 

potcntia l non- occupational stressors and it is no t included in thc modc l prescntcd lo r thi s 

study. This is because the present stud y locuses onl y on thc potent ial occupa ti onal 

stressors. 
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A di stinction is also made between potenti al occupati onal stresso rs that are essenti all y 

psychological (e.g. demands for hi gh quality work, poor rel ati onships with co lleagues) and 

those with which are essentially phys ical (e.g. das hing between classes, hi gh noise leve ls) .. 

Whilst recognizing that potential occupational stresso rs (e .g. mak ing numerous exam 

papers) may be a mixture of the two. Ho wevc r, it is argued there that potential phys ical 

stressors, as we ll as potentia l psychological stresso rs, may onl y Icad to tcacher stress when 

the individual teacher perceives a threat to hi s se lf esteem or well -being (Lazarus, 1974: 

Mason, 1971). Potential occupational stresso rs that ha ve been appri sed as constitu ting a 

threat have been termed actual occupational stresso rs (fi g. 2 box. 3). 

Coping mechanisms (fig.2 box A) are introduccd to dcal with actual occupatio nal strcssms 

by the individual , i.e. to deal with that subset 01' potenti a l occu pati onal stressors that 

constitute a threat to the teacher' s se lf-esteem or we ll -being. Coping mechanisms arc also 

partly determined the individual characteri st ics . Teacher stress is coneeptuali zcd as being 

directly related to the degree to whi ch th e coping mechanisms are unable to dea l with 

actual stressors, and the degree to which the tcache l' appraises threat. 

Further more, Lazarus (1966) has argued th at thc amo un t 0[' strcss occurr ing is determined 

by the degree of threat, by the quality and the ty pe or coping process employed. Both 

Lazarus points have been implicitly adopted in thc mode l presented here. 

Teacher stress is primarily conceptuali zed as a response 0 [' negati ve aricc t, such as anger or 

depression, which is usually accompanied by oth er phenomcna, which may be regarded as 

response correlate of teacher stress (fi g.2 box.S) . Thesc response correlates may be 

psychological (e.g. high job di ssatisfacti on) , phys iolog ical (e.g . high bl ood pressure) or 

behavioral (e.g. absenteeism). The potentiall y pathogenic nature of' the phys iolog ical and 

biochemical changes that accompany teacher stress my not lead to psychosomat ic 

symptoms (e.g. peptic ulcers) but to even more chroni c symptoms such as coronary heart 

disease and mental ill health (Cooper and Marshall , 1976) (F ig. 2 box . 6). 
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Three impo rtant feed back loops are a lso prepa red as (a), (b) & (e) respec ti ve ly in li g.2. 

Fi rstl y, that the cop ing mechan isms adoptcd by the tcac her to deal with ac tu al stressors 

may affect the teacher's apprai sal of pote ntial strcssors, as for example when den ia l is 

employed as a coping mechani sm (Lazaru s, 1966) . If successfull y em pl oyed. then th e 

act ua l stressor w ill be reduced to th e statu s 01' a potentia l stresso r ( I-I ouston, 1973) . Thi s is 

show n by loop (a) . Second ly, that teacher stress itse lf may also alTect app rai sa ls e ither 

d irectl y, loop (b) in that a teacher hi ghl y di ssa ti s fi ed with his j ob may inc reas in gly 

perce ive demands as threats to hi s se lf-esteem or wc ll being, Fina ll y, W ild and I-lanes 

( 1976) have argued that a feed back loop should be incl uded in a mode l of stress to 

represent the fact that failure to mect or co pe with dema nd s in the past may affeet th e 

indiv idua l's fu tu re appraisa l o f hi s abi lity to meet or co pc wi th ncw dcm ands. Th is is 

shown by loop (c). 
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(7) 

CHARACTRISTICS OF THE 
INDIVIDUAL TEACHER 
Biographical 
Personality 
Higher order needs, ab ility to 
Meet or cope with demands, 
Bel iefs-attitude-va lues 

1 
(C) 

, , (2) 1(4) (5) 

CHRONI C POTENTIAL APPRALSAL (3) 
COP ING TEACHER STRESS SY 'vI PTO'vIS STRESSORS Threat to 

ACTLAL vIEECHA:\ISVIS 1\egative affects .:. Psychosom .:. Physical 
f-----+ 

.:. Self csteem 
~ STRESSORS r------- To reduce perceived 

~ 
.:. Psychological 

~ atic .:. Psychologi .:. Well-being 
threat .:. Physiolog ical .:. Coronary cal 

.:. Behavioral .:. rvlental 

(a) 

(b) 
Figure. 2: A model of teacher stress 
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2.4 Empirical Studies Related to So urces of Teacher Stress 

A vast number of studies ex ist in the rele va nt literature identi fying the main job stresso rs 

facing teachers (Antoniou, Polyc hroni & Wa lters. 2000). The bu lk o f" ev idence poi nts to 

spec ific factors that are responsible for hi gh levels o f" psycholog ica l pressure I(l r teachers. 

such as high ratio between teacher-pupils, lil11ited progress of" pupil s. heavy workload, role 

overload and role conflict, rel ationships wi th co lleagues/poor work ing environl11 ent, 

insufficient sa lary, status, til11 e/resource dii"fi culties, profess ional recogn itio n necd s. 

(Kyriacou & Sutcliffe, 1979; Kyr iaco u, I 987;Trave rs & Coopcr, 1996) 

Kyriaeou (1997) reported seven areas which arc cO l11l11onl y repo rled to be th e main 

sources of stress that affect teachers: pupils who mi sbehave, pupil s with poor altitude to 

wards work, poor working condi tions, inadequate sa lary, poor schoo l cthos, Sla tus 01' the 

profess ion and coping with change. 

In a nUl11berofstudies, change it se lfis il11 plicated in teacher stress: it can bc a problel11 or 

cha ll enge (Wilson, 2002). Travers and cooper c ited in Wil son (2002) al so reported that the 

five top sources of job pressure we re all problematic changes . These inel udcd: 

• Lack of support from the central government 

• Constant changes within the profession 

• Lack of information as to how changes arc to be implcmcnted. 

• Diminishing social respect l'or teach ing 

• The 1110ve towards a national curri culum . 

A review of literature (Turk et aI. , 1982) conducted on forty Yea rs o f" research on problems 

relating to teacher stress summarized as consistentl y revea ling seven problem areas. Thesc 

are poor school environl11ent, pupi l misbcha vio r, poor wo rking condi ti ons. persona l 

concerns of the teacher, and relationships with parents. til11e pressure and inadeq uacy or 

training. 
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In formation regarding sources or teacher strcss dcrivcd through inlcrvic\·v or questionnaire 

methods of investigati on indicates poor publi c image 01' tcac he r and education ( Iwa ni cki. 

1983). 

A research on teacher stress and burn out (Ka lk cr, 1984) showed a decline in publi c 

support for education has led to decreased I·unding. Teac hing aids instru ctional mater ials 

and supplies have been cut, and classes ha ve been co mbin ed and beco me over crowded . 

Lack of support by school admini strati on and parents like has Icd to hi gh leve ls or teacher 

fru stration and stress . Often the und isc iplined and un moti vated studc nts are com in g li'o m a 

home in which litt le emphas is is placed up on the importance of education (Kalker. 1984). 

It has been also indicated that some ed ucators c limb up th e admini strati ve ladde r as a way 

of escapi ng a job in which they have burn cd out (rines , Aro nso n & Kaley. 198 I). Many of 

those who do end up as burned out adm inist rat or providing I ittle or no suppo rt lo r the ncw 

teachers who have taken their pl aces. The new teache rs may now become fru strated and 

cyni cal, and the s ituation worse ns. 

In another study, Dick and Wagner (200 I) lound out that l110 bbing is a lso a l11 0 re recelll 

concept describing certain kin ds of psychologica l terrori zi ng at the work place by 

colleagues or school princ ipals and it leads to more phys ical sY l11ptoms. 

Dunham (1976) asked 658 pre-schoo l, junior an d secondary schoo l teachers 111 the UK 

(attending conference and cou rses) to report on the common stress s ituation. which they 

had to cope with in their work. Working in large schoo ls. and teac hin g pup il s who have a 

much wider range of abili ties an d attitu des; poor workin g co ndi tion (1'001' com mun icat ions 

between teachers with in the school or bctween tea chers ami o ther ad ults outs ide school. 

and inadequate buildings and high no ise levels), ro le eon ni et and role ambiguity we re 

identified as the most stressful ones . Trenda ll ( 1989). in hcr stud y o f stress in teaching and 

teacher effectiveness foun d that lac k or timc, large classes, workload and pupil 

mi sbehavior were the most apparent stressors based on the re ported agreement across 

groups (i.e. primary, secondary and special schoo l teachers). 
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Ky riacou and Sutc li ffe ( 1978 b) asked the ir sa mple o f 257 co mpreh cns ive sc hool- teaehcrs 

5 1 sources of stress and found out four factors. whi ch acco un tcd lo r 52% of th e to ta l 

va riance . These were pupi l mi sbe hav ior, poor wo rking co nditi ons, tim c prcss ure and poo r 

schoo l ethos. In this study, th e 10 sourccs o f stress with the hi ghcst mean va lu cs wc re: 

' pupi ls' poor attitude to work ', ' try ing to uphold imai ntain val ues and standards ' , 'poorl y 

motivated pup il s', covering lesso ns for absent tcachc rs· . ' too much wo rk to do'. lack of 

time to spend w ith ind ividua l pupi ls, ' indi viduals who co ntinu a ll y mi sbehave', 'pupi ls who 

show a lack of interest', 'not enough tim e to do th e wo rk' and 'Iack of tim e lo r markin g'. 

Other researchers (Kloska & Ramasut, 1985) elrcw up a li st of II so urces of stress and 

asked the 64 teachcrs in fo ur co mpre hensive sc hoo ls to ra te the items accordi ng to thc 

perceived degree of stress. The three so urces 01' strcss with the hi ghest mea n va lue were 

' lack. of pup il motivation, ' lack of time to resolve pro blems with indiv idua l chil dren' and 

' pupil ind isc ipline ' . 

A number of researchers ha ve a lso investigated the ca uses of stress lo r co mpre hens ive 

secondary schoo l teachers by adopt ing a casc study ap proac h. In one such study which 

sought to identity those facets of the organization or one large comprehens ive school that 

were causes of stress to members o f th e tcachin g sta lT. Co ldi colt (1985) asked parti c ipa nts 

to rate each of2 1 poss ible sources o f stress on a scale ran gin g from 've ry stressful' to' not 

stress ful ' (as in Kyriacou and Su tc liffe, 1978b. 1979a). Results showed th at the two 

sources of stress, wh ich were co ns idered by the sam ple to ca use the greatest stress. were 

' d ifficu lt individua l pup il s' anel ' try ing to maintain and rai se standards' (30'% of the sample 

said they fo und each o f these two so urces vc ry stressful). ' Pupi ls altitude to work ' 

rcprescnted a very stressful s ituat ion at above 2X'X, o f the responden ts. Co ldi cott rema rked 

that it was inte resting that the maj o r sou rces of stress are broug ht about by th e tcac her's 

desi re to achieve good level of work with th e pu pil s rather tha n by f'leto rs altr ibuted to the 

orga ni zat ion of the school. 

In Ethi opian context, Darge (2002) conductcd a st udy to esta bli sh the level s 01' stress 

experienced by teachers using data from 144 responcie nts in four centrall y and pc riphera lly 

located government high schoo ls o f Add is Ababa. The stud y focused on seve n p lausible 



so urces o f stress: salary and opportun iti es, student characteri sti cs, pe rfo rmance evaluation, 

t ime pressure, reso urces, regu lati ons and rc lations. The results identi fied problcms relatcd 

to salary and opportun iti es, student characteri st ics and pcrfo rm ance e va luations to be 

equa lly important orig ins of teacher stress. 

Eva luation of teacher performance, a process that is re lated to salary and carcer 

advancement seems to be a s lippcry task (Da rgc . 2002) .To lor (c ited in Dargc. 2002) 

ind icated that the re li ability o f data obtained from in d ividual s ( like parent s) who o ften have 

limited information about teachers, or 1'1'0 111 eva luato rs \,1,1 11 0 ma y not share the sam e 

understanding of the criteria is questi onab le. 

Teacher evaluation criteria compri s ing fourteen maJ or categories appear "' thc rev ised 

version of the new career structure (MOE, 1999). The critcria include ad equacy in gcneral 

knowledge, contribution to th e app li cati on of edu cati on to deve lopment. and research. It 

has furt hcr been pro mul gated that , as id e from the sc hool ad mini strati on. stude nts and 

pa rents should parti c ipate in teacher eva luati on a nd that committees shoul d be set up at 

schoo l, woreda (d istrict) and zone Icvels to proccss th e eva lu at ion. 

Still, informal di sc uss ion w ith hi gh school teachcrs Debebe. et al. (c ited in Darge . 2( 02) 

suggests that some teachers are di ssatisfi cd with thc crite ria. 

Stud ies have shown that teachers genera ll y view thcir profcss ion as o fferin g them low 

soc ia l status and prest ige compared to other profCss ions (i\ klilu , 1967: Getache w. 1999). 

T he ex isti ng educational leadership is al so found to be a major factor that contributes to 

inercased teacher stress (Getachew, 1999). Among the typical I'catllres that characterize our 

sc hools as unattractive wo rkp lace are ove rcrowded classroo ms, heavy-work load. and 

ser ious resource constra ints (Tesfaye, 2005). Indeed , thi s is very mu ch in line with what 

other resea rchers ha ve fo und as evidenced by the li ndin gs re viewed above . 
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From the above findings , it transpires that there arc no si ngle predominant sources of 

teacher stress . It seems that the sources of stress arc many and va ried. and that these tend to 

change from one context to another. They al so seem to change overtime. 

2.5 Effects of Back Ground Variab les on Teacher Stress 

2.5.1 Effects of teaching experience on teacher stress 

Early research in the area of teacher stress was conec rned pri mar il y with the persona l. 

concerns of novice teachers (Nass, 1959; Travers, Rabinowitz, & Ne movicher. 1952). 

These stud ies were based on traditional psychodynamic views of anxiety. and findings arc 

therefore biased towards problems related to unconsc ious co nl1i cts 01' inexpe ri enced 

teac hers. 

The intensity and frequency of problem of pu pil mis behavior does va ry across studies. For 

example, Cruickshank, Kennedy, and Myers (1974) po ll ed experienccd teachers and fo und 

that although control prob lems are hi gh ly "bothcrsome," they are not freq uen t. In contrast. 

in Coates and Thoresen's (1 976) rev ie w, a major anxiety of student teachers and beginner 

teachers was the ability to maintain disc ipline. One speculati on from these data and other 

studics (Nass, 1959; Travers, 1952) is that the abi li ty to mai ntain di sci pline is a common 

concern of novice teachers bu t d iminishcs with experienec, giv ing way to other issues. 

Chapman and Hutcheson ( 1982) also indicated that with ex perience. people becoille clea rer 

about their assets and liabilities as we ll as abou t the opportunities and lillli tations or thei r 

job. This clarity may lead to job or caree r change whenever what thcy ha ve been wo rking 

stressed them. 

2,5.2 Effects of qualification on teacher sl ress 
Darge (2002) described that Degree holding. expe ri enced. and pedagogically trained 

teachers. bear greater stress tha n thei r counterpa rts. This is because it is prec ise ly those 

kinds of profess ionals that have be tter cha llces lo r employment elsewhere but they arc 

most needed by the educat ional system . Cox (1977) found that degree holders experi ence 

greater stress as they have unfulfill ed ambi ti on like further train ing. or other more socia lly 

va lued jobs. 
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2. 6 Dimensions and Functions o f Teachers' C opin g 

Co ping with occ upationa l stress among teachers (tcac hers stress) is rap idl y beco ming a 

major iss ue in schoo ls (Gaz ie l, 1993). A nUll1 ber o r ini tiati ves are a imed at hel ping 

teachers cope with the job-re lated pressure whi ch ma ny ICe l have increased du rin g the past 

decade. T hese attempt either to add ress stress directl y by remov in g or mi ti gating its 

perce ived causes (d irect action copi ng) or indi rectly by suggest ing pa lli ati ve measures 

which teachers may take to he lp them co pe more e lTeeti ve ly with potentia lly stress l'ul 

s ituati ons (emoti on foc used coping) (W il so n, 20(2) . 

Research on teac her stress (Kyri aco u, 1987) a lso indi cated that the re a rc th ree main types 

o f strategies for cop in g with teache r stress. These arc pa lli ative or emoti on rocused. direct 

act ion or problem foc used, and prevent ive . 

Another li ne of research by Ky riaeo u and Su telirlC ( 1979) ide ntili ed the most freq uent ly 

used co ping acti ons of e leme ntary and secondary schoo l teac he rs whi ch lVe re labe led as 

"express feelings and seek support", " take co nsidered action " and" thi nk o f o th er things" 

which are the same as the previous ly listed strateg ies except the ir labe ling. 

Pa lliati ve, or emot ion - foc used coping strateg ies arc most useful when the indi vidua l 

be li eves that noting can be do ne to change th e s itua ti on. 

Preventi ve coping strateg ies are aimed at promoting one's wcl lncss and red ucing th e 

li kelihood o f potcnti al proble m. It is be lieved that a pre venti ve co ping strategy is the most 

efrecti ve strateg ies. It he lps to avoid or (k a l with a s ituati o n befo re it becomes 

unmanageable (Ky riacou, 1987) . 

The third one, Prob lem focused or di rect-action. is co nsidered to be mo re e ffecti ve 01' th e 

two coping strateg ies that one can impleme nt when preve nt io n is no longcr le as iblc 

(Bill in gs and Moos, 198 1). 

In the mode l used by Kutash et a l. ( 1981 ), copi ng serves two main I'un cti ons : th e alteration 

of the ongo ing perso n-env ironment re lati onship ( instrum cnt a l or problem ori ented) and the 

contro l o f stressful emotions (emoti on regu lation). Prob lc m orie nted coping re le rs to 
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errorts to deal with the so urccs o r strcss, whcthcr by changin g one' s own problcm­

maintaining behavior or by changing environmental co nditi ons. Emotio n regulat ion re rcrs 

to cop ing efforts ai med at reducing cmoti onal d istress and maintaining a sati sfacto ril y 

internal (for example, hormonal) state fo r proccssing both inlormati on and action, 

On another study, Fo lkman (1982) putthc two fu ncti ons laci litate each oth er as 

" .... a person might(eel it necessOlY iii control his or her emotion (e.g. 

anxiety, anger) before being able to engage in pruhlell1 - solving activity. 

In this case emotion focused coping.li,cilitates prohlem- .lin'used coping. 

On the other hand, a person might engage .first in problell1:/ocused 

coping, which leads to tram/im11otilln IIr reduction of the emo/ional 

response, In still a/her instances 0 eerson might purpose/idly use 

problem focused coping not only to IIIlInoge or silive aprohlem. hut also 

as a strategy for regulation ell1o/ion. e.g getting 10 work lin (J prohlelll 

as a way to stop wonying about i/ ". 

The coping process is a dynami c co nste llation o r man y acts and both the demands 

and the strategies of the perso n change as the tran sacti on unfold s. Coping with 

cxtreme stress often in vo lves an acute phasc, in which ellorts arc most 

appropriately diverted toward minimi z ing or dcle ns ivc ly di stortin g thc impact of 

the event (emotion regulati on) ; and a reorga ni zat ion phase, in whi ch the harm, loss, 

o r threat is recogn ized and coping errorts arc foc used on alterin g the troubled 

person- environment re lation ship (Kutash et a I. , 1981). 

2.7 Empirical studies related to frequently used coping strategies 

Kyriacou (1980b) conducted a stud y to identify the frequenc y w ith whi ch teachc rs reported 

using varioLls action to cope w ith stress in th e ir wo rk .The response showed that the three 

most frequently Llsed coping acti ons (as ev id enced by thei r mean val ues) we re: try to kee p 

things in perspective ', 'try to avo id con fron tations', and ' try to relax after \-\lo rk'. ;\ 

principal component anal ysi s revea led three i'aetOl's acco unt ing 36,7% 0[' the total va ri ance, 

T hese factors were labeled 'express fee lings and see k support ', 'take cons idered actions' 

and ' think of other things '. 
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In another study (Freeman, 1987) , ' keep things in pe rspect ive', ·think objectively about 

the situati on and try to keep emotions under control' and ' try to take somc immedia te 

acti on on the basis of your present understand ing of the problem' were found to be the 

most frequently used cop ing strateg ies. Kyriacou ( 1980b) rema rked that the most 

frequentl y used cop ing strateg ies adopted by teachers invol ve soc ial support and the 

ex press ion fee lings. 

Borg ( 1990) stated that both pall iative and direct acti on cop i ng strategies were the most 

frequently used cop ing strategies. Alth ough these is no si ngle way of enabling teacher to 

cope with occupati onal stress, the implica tion of the findings in differcnt studies 

emphasizing for the need of an adequate support structure in schools (13org. 1990) 

2,8. Effects of Qualification and Teach ing I':xperience on Coping Strategies 

Studies (B illings& Moos , 1981 ;Gaziel. 1993) found that beller educated responde nts more 

li ke ly to rely on problem- focused coping stratcg ies and less likely to usc avoidance 

coping. Higher levels of cogni tive complexity and rea listic appraisal s o f stressful situat ions 

are used by people of higher ed ucati onal status where as e lTecti ve escapi sm is employed by 

people of less formal educa ti on (Tsigic. 1997). 1\ good pred iction of teachers' coping 

strategics is achieved by us ing the variable expe rience. Teachers' copi ng strateg ies arc 

infl uenced by their experi ence substanti a ll y (I lagos . 1998). 
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CHAPTER THREE 

METHODOLOGY 

This chapter includes the resea rch method. th e variab les o f the study, stu dy area. 

popul ation and sampling, instruments, sco ring. pilot testing, data collect ion proced ure s. 

and method of data analys is . 

3.1 Research method 

Qua ntitati ve survey research method was used to find out the so urccs o r secondary school 

teachers ' stress and coping strateg ies used by thelll to co pe up wit h thc saille. It was a lso 

designed to determine the effects o r qualification Icvcl. grade leve l taught and ycars o r 

teaching experience o n teachers ' stress an d co ping strategies. 

3.2 Variables 

3.2.1 Independent Variables 

The independent va riab les of the study were 'lualil"cation level , grade level taught and 

yea rs of teach ing experience. Qua lifi cation has two level s: diploma and Deg ree. Years or 

teaching experi ence in the current research has thrcc leve ls: one to f'our years. five to nine 

years, a nd 10 yea rs and above in the tea chin g proless ion. Grade level taught has two level s 

(Grade 9 to 10 and grade II to 12) .The classifi ca ti on or years o f teac hin g experi ence is 

based on Kyriacou and Sutcliffe( 1978b) class ilicat ion. The class ifi cat ions o r qualilicati on 

Icvc l and grade leve l taught were based on th e objecti ve condition o r assign ing teac hers in 

the present stud y area. 

3.2.2 Dependent Variables 

T he dependent variab les o f the study were teacher strcss and teachers ' cop in g strat eg ies 
sco res . 

3. 3. Study Area 

The study a reas were No rth Shoa Zo ne (high schoo ls) with ce ntcr at Debire birhan whi ch 

are fOll nd in A mh ara reg ion far from th e regionaltowll Bahir Dar but 135 kilomete rs from 



the capital city Add is Ababa to th e northern pan 0(" the country. Thi s site was se lected 

purposefully because o f the foll owing reasons: 

I. It has both diploma and degree teachers w ith almost 50'% from each qua lification Icvcl 

so that se lection of samples in eac h ce ll o ("t he des ign co uld be possib le. This is because 

Diploma teachers trained at reg ional colleges are ass igned a t man y hi gh sc hools to 

meet the demands of s horta ge o f hi gh schoo l teac hers in d iffe re nt s ubj ects in addit ion 

to degree holders. 

2. The present researcher could get better cooperation in data col lect ion in th e way th e 

research is designed which was thou ght to help for th e va lidity of th e present research 

work. 

3. Absence of language barrier among the present researche r, th e res pondents and zone 

educat ion officia ls in obtaining imponant and re la ted docu ments to th is study . 

3.4 Population and Sampling 

T he target population of the study was 858 (M 760, F 98) govern ment hi gh sc hool 

teachers of North Shoa Zone. The total pop ul a tio n was stra tifi ed on the basis o ithei ,. 

qualification level, grade leve l taught and years of teac hin g expe ri ence to se lect th e sample 

respondents. Thus, 228 secondary sc hoo l teachers we re se Jected through stra tified rand om 

sa mpling technique. Experimental des ign is poss ibl e w ith different number o f cases in 

different cells provided that propo rti onality ho lds wi th in th c ce ll s o f any g iven row o r 

column satisfying njk. ( nj' nk) IN in each ce ll , for n, _ row tota l, nk _ co lumn total and n,k. 

sample s ize in j'h row versus k'h co lumn ce ll s( llays .1994). Thi s is because ANOY A is 

cons ide red as experimental in its design. 

The respondents were al so taken usin g the assumption o /' Il ays ( 1994), w hi ch requ ires the 

minimum observation of 2 respondents in eac h cel l. The refo re. a minimum of 14 

observations in this study is sufficient to reac h generali za tion. As the numbe r o i ICma le 

teachers is very few, effect or sex on the depcndenl va riables was not considered. The 

stratification of samp le respondents by the demographic fac to rs considered is displayed in 

Table 1. 
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Table 1: Stratification of sample respondents across the three demographic ractors 

Qua lifi cation level 

Grade level taught Teaching Ex perience Diploma Degree Total 

1-4years 22 22 44 

9&10 5-9 yea rs 24 24 4 8 

:> I 0 yea rs 22 22 44 

1-4years 16 16 32 

11 &12 5-9 yea rs 14 14 28 

:> 10 yea rs 16 16 32 

Total 114 114 228 

3.5 Instruments 

Under many circumstances, se lf- re port measu res of st ress and cop in g strateg ies arc 

preferred because of their g reater co ntent va li dity and reli abi lity (Matthews. Joyner. 

Gilliland, Campbe ll, Falconer, and Hu gg ins{ cited in Davis. 2006). Therefore the followin g 

se lf-report instruments were used to measu rc th e al(,re menti oned var ia bles. The 

in strument co nsisted three secti ons . 

3.5.1. Demographic Information of Hesponcients 

T he fi rst section cons isted items, whi ch we re rela ted to demograph ic variab les: category of 

qualification, grad e leve l taught, and yea rs o f tcac hing expe rience. 

3.5.2. The sources and dimensions of teac h e r st ress scale 

T hi s section consi sted 60 items w ith fi ve point Likert sca le from not a t all stressful (rated 

1). mildly stressfu l (rated 2). mode rate ly stressfu l (rated 3). mueh st ressful (rate 4) ranges 
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to ex tremely stress ful (rated 5). Thi s sca le hclps to investi gate the sources oflCaeher stress 

related to the teaching profession. Prev iously, Kyriacou and Sutcliffe ( 1978b) deve loped 

th is questi onnaire with a high reliabi li ty indcx i.c ., a Cronbach alpha or 0.86 for the sea lc. 

This teacher stress has seven subsca les including the ncwly treated dimensions 0(' tcacher 

stress by the present investi gato r. Name ly, 

I. Pupils' misbehavior 2. I'oor wo rk ing cond itions 

3. Time pressures 4. Poor school ethos 

5. Performance evaluation 6. ['crsonal op inion 

7. Mobbing 

The first four were taken from Kyri acou and Su tcl irre (I 978b) with 44 itcms. In thi s scale. 

Ky ri aco u and Sutcliffe used 51 itcms 01' which seven wc re not re leva nt to [et hi opian 

context and exc luded through expcrts' judgmcnl. Thc nex t three subsea les with I (, items 

were included se lecting from different literatures and constructing some items based on the 

suggestions during the pilot test. 

In the present study, these items were codcd as SO I to S60 to rep rescnt source or stress one 

through source of stress - sixty (see secti on II -Appendi x .A). 

3.5.2.1. Description of Teacher Stress Scale Factors 

I. pupil misbehavior: it represents characteri sti cs at which teachers are conce rned abo ut 

maintaining di scipline or controlli ng a cla ss, mainta ining a pos iti ve teac hcr pup il 

relat ionsh ip, difficulties from noisy, ove r active chi ldren, too abus ive. inso len t and 

violent pupils (e.g., poor moti vat ion to lea rn, not doing class wo rk , comi ng class latc. 

di srespecting teachers, leaving classroom without permission) (Turk ct al .. 1982). 

2. Poor workillg condition : It refers to utlcoll1 lo rta blc situation of wo rk in the teaching 

profess ion that impinges on the indi vidual (e.g., large classes and inadequate sa lary . 

poor facil ities, financial constraints, excessive non teaching dut ies like cler ica l paper 

work, supervisory duti es, lack of opp0l'luni ty in dec ision making). 
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3. poor school ethos: It represents common set of va lues, beliefs and ways of doing 

things found in a particular class room system:(e.g., trying to maintain val ues and 

standards, relationship with unit leaders. starr. school administrat ion, cl ique 

formation , attitudes and op in ions), 

4, Time pressure (work overload) : It represents teachers ' having pressure by the work 

that they have to do, ha ving a workday that is too fast, wo rk loads teachers' did not 

have sufficient time to complete the tasks sat isfacto ril y. 

5. Performance evaluation: It refe rs to adequacy and re latedness of the current ly used 

performance evaluation form (criteri a) for hi gh shoal teachers. 

6, Personal opinion: it focu ses on one ' s persona l views or thc teach ing profession 

about the social values, persona l sat isl'act io n, interest towards teac hi ng and sense of 

accompl ishment. 

7. Mobbing: It refers to certa in kinds of terrorizing at wo rk place by colleagues and l or 

principals, which includes unjustl y criticilcd by the princi pal , being exc luded from 

the social act ivities spread in g rumors about someone by co ll eagues and treat ing a 

teacher as ifhe/she has no importance in th e school. 

3,5.3. Teachers' coping strategy sca le a nd its dimensions 

Thi s sca le was constructed by Kyriacou (1980b) and reported with re liab ili ty index of 

Cronbeh alpha O.88.The sca le was described with three subsea les . These arc: 

I. Express feel ings and seek support 

2. Take considered actions; and 

3. Think of other things. It cons ists of 33-ltems with five point Likert scale labeled 

'a lways' 'usuall y', 'sometimes', ' rarely' and 'never' (sco red rrom five to one 

res pectively) so that respondents cou ld answer how frequently they use each cop ing 

strategy in coping with teacher stress, 

The items in thi s scale were coded as CSO I to CS33 to represen t coping strategy one 

through coping strategy thirty three (see section three - Appendix-A ). 
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3.5.3.1 Description of Coping Strategy factors 

I. Express feelings olld seek support (emotion focused coping) : It foc uses on the 

regu lat ion of stressful emotions co ns istin g o r itcms large ly to do with see kin g advice and 

soc ial support (e.g. do ing enjoyab le thin gs at eve nin gs, avo iding co nfro ntati ons. re laxing 

after work, talk about the s ituati on with some one at work ). 

2. Take COl/sidered Actions (Prob lem Focused Copi ng) : It consists o f items to do wi th 

re nect ing the si tuati on and takin g acti on to dcal with the so urces o r stress (e.g. plan ning 

and thinking out a so lution, problem so lving and decision makin g, attempt in g to change a 

so urce of stress, trying to see thin gs in perspect ive, transCerrin g a troubl e maker student to 

another c lass). 

3 Think of Other Things (defensive strat q;y): It ex presses allempts to foc us attenti on 

away from the stressful s ituat ion towa rd s o th er th ings .. It is an a rray of ways in whi ch 

teache rs act or cope in the face of stress (e.g. Inte ll ectua li zat ion , denial and try in g to see 

the bright side of the si tuation). 

One open-ended question was inc luded to seck respo nde nt s' free opini ons related to other 

sources of teacher stresso rs th ey faced and the ""(Jc iated co ping strategics used . 

3.6 Scoring 

Items worded both pos iti ve ly and negat iv e ly seck th e level o f stress fuln ess of the wmk of 

seconda ry schoo l teachers. Therefore no reve rs in g th e posit ivc ly and negati vely wo rded 

items for scoring was made. The poss ible minimulll and maxi mum sco res o f teache r stre ss 

werc 60 and 300 respectively. High sco res indicated that th esc hi gh sc hoo l tcaehe rs fa ced 

high stress . 

The poss ible m inim um and ma ximul11 scorcs or tcac hers' coping strateg ies were 33 and 

165 respectively. High scores indicated lll o re coping strategics wcre used frequen tly by the 

hi gh schoo l teac hers of the study area. 

3.7. Pilot testing 

A pi lot test was carried out on 70 se lected hi gh sc hoo l tcae hc rs of Meha l Mcda and 

Deb ireBirhan high schoo ls a month bcle)l'e the main study. S ixty-two useablc 



questionnaires were return ed. On the basi s or item anal yses itcms that had the lowest item 

re liab ility indices were rev ised to in crease the reliability or thc instrumclll to the main 

study . 

The categorization of the two sca les: tcachcr stress and co ping strategy scales in their 

corresponding factors were made based on the group in gs(fac tors) every item bel ongs ill 

different studies rev iewed (Turk et al .. 1982; Dick &Wagncr,2001, Kalkcr.1984: 

Borg, 1990; Gazie l, 1993) teacher stress. 

The results of the pilot study in rev is in g itcms ill lactor gro upin gs 01' teacher stress and 

coping strategy are described in Table 2 and Tab le 3 rcspectivc ly . The item - total 

correlation statistics was computed for cve ry item 01' th e two scalcs as shown in 

Appcnd ices-B and C 

Tablc 2: Stress Itcms per factor group ings 

No. Factors Number of items It ems finalized Revised items 

in each factor from each facto,' 

Student II SOl S I I S02, S08, S I I 

misbehavior 

2 Poor working 23 S 12-S 33 , S4 I S2 1, S22. S23, S24, 

conditi ons S27, S32. S33 

, 
Time pressure 0 7 S34 -S40 

4 Poor schoo l ethos 4 S42-S45 S4 3 

5 Performance 7 S46-S52 S4R 

cva luation 

6 Personal opinion 4 S53-S56 S54,S55 

7 Mobbing 4 S57-S60 S57 
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Table 3: Coping Items per factor groupings 

No 

2 

3 

Factors 

Express feelings and seek 

suppo rt 

Take considered actions 

Think of other things 

Number 

of itcms 

18 

7 

8 

Items finalized from each 

fa ctor 

CSO I _ CS06. CS08 CS 15, 

CS 17 CS 19.CS25 

CS20 CS24,CS26. CS33 

CS07- CS 16, 

CS27-CS32 

Reviscd items 

during pilot tcst 

T he re liability index of the so urces 01' teacher stress scale belo re revI s in g the 

aforementioned items was .88 of Cronbach a lpha. Yet, some items were fou nd to be vague 

to the respondents. The reliability index of th e teachers' coping scale in the pi lo t test was 

.908 Cronbach alpha and no items found to have weak co rrelati on to the tota l copp in g 

scores. Finally, after revisi ng teacher stress il ems tabul ated above, a tota l o f 93 items from 

the two instruments /sourees of teacher stress sca le and teache rs ' coop ing scale were 

adm ini stered in the main study (see appe ndi x ;\).The reliab ility indices of teache r stress 

sca le and teachers ' coping strategy scale were lo und to be increased to .93 and .94 

Cronbaeh-alpha respectively. 

3.8 Data Collection Procedure 

List of high schoo l teach ers and th e ir background in formation we re co ll ected from the 

zone ed ucati on department o f the stud y area. l1ased on Ihe background info rmati on o f 

teachers at each hi gh school , the total population was strati lied with the strata qualification 

level , grade le ve l taught a nd years of teaching ex perience. 

On the basis of the strata, sample responden ts wcre se lec ted with random samplin g 

technique using rando m num be r table. Based on the se lected respondents' work in g place 

10 high schoo ls were taken to und ergo the stud y. 
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Research ass istants were assigned at most or the se lected high schoo ls to co llect the data. 

T hey were in fo rmed how and to whom to distribute questionnaires based on th e strata. 

School admin istrators, directors were contacted to adjust the conditi on ror the data 

collection. A total of 270 quest ionnaires were distributed to these selected hi gh schoo l c 

teachers. Extra questionna ires for each stratum were considered in the dis tributi on. as some 

teachers may not be vo luntary to fil l it. 237(RR'X,) o f the questionnaire were retul"lled . out 

of 237 questi onnaires fi ve had no demographi c informati on and lo ur we i'e not completed 

based on the strata. Tota lly, ni ne quest ionnai res were di scarded. Therefo re . 228 (85%) 

cases were used in the ana lys is. 

3.9. Methods of Data Analys is 

In thi s study, Descriptive statistics were used to lind out the so urces o r teache r stre ss and 

to investigate the most frequent ly used co ping strategies. A nal ysis or variance (/\ NOV A) 

was' performed to determine the effects o f independent variables on dependent variables. 

T he ma in stat isti ca l ana lyses include: 

A. Mean was used to ex plore the sources o f teac her stress . T he mean o r each category 

(group ing) of teacher stress was utili zed to lind out the 1110st stress rul raetors 

(categories). Th is was done by fi rst dividing the su m 0 1' sco res in each ca tego ry by the 

number of items in the catego ry. This gave us the average sco re on eac h category per 

case. F inall y, the sum of the means in each catego ry was di vided by tota l number o r 

respondents. 

B. Three-way ANOVA was employed on 2 x 2 x 1(Qua lilieati un leve l x Grade level 

taught x Years of teach ing exper ience) 1;letoria l design to dete rmine the clTects or 

qualification leve l, grade level taught and years or teaching expe rience on the total 

vari at ion of teacher stress scores .. A g lobal l11 eas ure 0 1' magnitude o f effect s ize pa rtial 

eta squared (partia l '17 is employed 

C. t-test and one way analys is of var iance lo ll owed by Post-hoc test were used to 

invest igate the vari ation In factors or stress and co ping across the le ve ls o r 

demographi c variab les . 

D. Cronbaeh a lpha was used to dctermine the reliability indices o rthe sca les. 

The same stati stical tests we re used in the case of teachers' cop ing strategies as we ll. 

A ll the above statistical techn iques we re peri(lI"Incd using S I'SS Version 12.00. 
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CHAPTER FOUR 

RESULTS AND DISCUSS IO N 

The major aspects of the descripti on or the rcsults were dcscriptive sta ti sti cs li kc mean, and 

standard deviations were used to find out the sources of tcacher stress and strateg ies of 

coping among the facto rs of stress and factors of cop ing strateg ies. Bes ides, means and 

standard deviations were ca lculated on the indepcndent variab les (qualili cation Icve l, grade 

level taught, and years of teaching experience) wi th respect to the tota l scores of tcaehers' 

stress and coping strategies. 

In fe renti al statistics li ke, th ree - way ANOY 1\ (2X2X3) design, t-tcst, and one -way 

analys is of vari ance (ANOY 1\) fo ll owed by post-hoc test were emp loyed to dete rmine 

effects of the independent var iables on the dependent va riables and to iden tify sign ilican t 

variations on the factors of teacher stress and copi ng strategies across the levels of 

independent vari ab les. 

Thus, all the results have been presented in two sections. The li rst part dea ls wi th resu lts 

from descriptive stati stics and the second part dea ls with results from in fe rent ial stati stics. 

4.1. Result 

4.1.1. Descriptive inform ation 

Table 4: Teachcr Stress and Coping Stra teg ies' mcans alld standard deviations for 

total Sam pic and dcmographic sllh-g rollps. 

Demographic characteristics 
(variables) Category 

Qual i fi cation level 

Grade leve l taught 

Ycars of teaching experi ence 

Total 

Di ploma 
Degree 

9 & 10 
11 &12 

1-4years 
5-9 Years 
> I Oyears 

Means SD 
n Stress Coping Stress Coping 

114203.71 117.07 34 .52 17.35 
114 197.59 113.40 3 1. 566 16.0 15 

136 206. 11 117.45 32 .78 
92 192.59 I I 1.32 32. 18 

76 05. 17 117.32 29.38 
76 199.19 113.80 39.11 
76 197 .60 11 4.57 29.99 

22 8 200 .65 115.23 33. 14 
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16.53 
16.63 

15 .72 
16.49 
17.99 
16. 76 
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Table 4 depicts dipl oma teach ers repo rted relati vely hi gh leve l of stress (M ~203.7 1 ) th an 

degree- holding teachers (M = 197.59). Hi gh level of stress was al so reported by those who 

have taught at grade nine and ten (M ~ 206. 1 I) compared to those who ha ve taught at 

grade I I and 12 (M = 192.59). 

S imilarly, beg inner teachers (1-4 years) repo rted hi gh leve l or stress (M 205.17) 

compared to moderate ly experi enced teac hers (5 - 9 years) and teachers wi th considera ble 

experience ( 10 years and above) havi ng mean sco res 199.19 and 197.60 respecti ve ly . In 

genera l, the level of stress reported was seen decreased as years or experience in creased in 

th e present statu s o f North Shoa Zo ne hi gh schoolteachers. 

Descriptive results regarding the coping st rateg ies as the mean score depicts in Table 4. 

d iploma teache rs reported us in g copi ng stra tegies more frequentl y (M I 17.07) than 

degree teachers (M = 113.40). Furthermore, the mean co ping score o f teachers who have 

taught at grade nine and ten (M = 11 7.45) was cons id erabl y higher than th e 111 ean coping 

score of teachers who taught at grade I I and 12 (M I I I .32).The mean coping score I(l r 

teachers with moderate experience (M ,- 11 3.80) was lowe r than the mean cop ing score I()!' 

beg inner teachers (M = 11 7.32) and teac hers with co ns iderable experience (M I 14.57). 

4.1.1.1. Results related to the sources of teacher st ress 

Results on the SOLirees o f teacher stress based on the Ill ea n sco re or stress l'lCtor gro upings 

are presented in order of leve l of stressfu lness as shown in Tab le 5. 

Table 5: Summary of total F requencies, Mea ns, a nd Standard Dcviations for seve n 

factors of teacher stress. 

Seven stressor grou l2ings II Scoring ran ge Mea n score Sf) 

Poor work ing co ndi ti on 228 0- 1 15 78.51 13.95 
Student misbehavio r 228 0-55 38.67 7.90 
Performance eva luation 228 0-35 24. 11 5.62 
Time pressure 228 0-35 22.6 1 6.14 
Perso na l opinion 228 0-20 14.00 4 . 11 
Poor schoo l ethos 228 0-20 12 .42 3.6 1 
Mobb ing 228 0-:0 10.34 4.57 
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It is indicated in Table 5 that poor workin g cond iti on and s tudent misbehavior have the 

maxi mum mean scores (M = 78.5 I) and (M = 38 .67) wh il e mobbing has the minimum 

mean score (M = 10 .34) from ove ra ll seven catego ries of teacher stress. 

Thi s descriptive result indi cated the workin g cond iti on and student misbehavior were the 

hi ghest sources of stress fo r se lected group o r high school teac hers in the prcsent co nditi on 

o f North Shoa Zone high schools. 

In add ition to closed ended quest ions in the survey form, respondents were asked to givi: 

add itiona l so urce of stress faced by hi gh schoo l teac hcrs (sec Appcndix. iI). Though. 

teac hers repo rted large nu mber of stresso rs. issues rai sed related to poor wo rking 

co nditi ons and stud ent behavio r problems whic h we re covered "' the closed ended 

qu esti ons. . /~ditiona l seven stresso rs were reported by almost 32'Yo (n 73) of the 

respondents and indicated as a co nstant source of stress at these high schools. These 

additional stressors inc lude: 

.:. Lack of t ransfer 

.:. Effic ie ncy eva luation unrelated to teaching proression . 

• :. Schoo l principals who are assigned without academic merit 

.:. Un conducive schoo l phys ica l sell in g 

.:. loose promotion of stude nts from Juni or scco ndary schoo ls 

.:. poor att itude towards teach ing by some col lcagues 

.:. Negative influence imposed on hi gh schoolteachers by po liti c ians. 

4.1.1.2. Results related to teach ers ' coping st rategies 

A summary of frequencies, means, and standard deviations lor th e th ree cop in g strategy 

gro upin gs are di sp layed in Tab le 6 in the order they have been used by respondents. 
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Table 6: Summary of total F ,·equeneics, Mea ns and Standard Deviations for· Co ping 

Strategy Groupings. 

Coping strategy gronpings n Sco ring range Mean sco re SO 

Express feel ings and seek support 228 0-90 61. 33 9.62 

Think o f other things 228 0-35 29. 17 4.80 

Take considered actions 228 0-40 20.87 4.03 

Table 6 depicts "express feelings and seck support" (emoti on focused) co ping stra tegy was 

reported more frequently than take considered acti ons· and ' thin k o f other things · . The 

result indicated teachers used coping strategies which enable them La control emoti ons. 

seek in g support, or cop ing defensivel y lhan lry in g 10 a lter lhe slress ful s ituation or 

changing ones stress mainta ining behav ior. 

4.1.2. Inferential statistics result 

4.1.2.1. Results concerning teachers stress 

Main effects and interaction effects o f ceria in de mograph ic variab les (qualifi cation leve l 

CAl , grade level taught CB) , and yea rs o r teaeiling experience (e» on leaehers strcss sco res 

are ind icated in Table 7. 
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Table 7: S umma ry of three -wa y AN O V A for T each e r S tress seorcs 

So urce SS df MS F P parti a l '1 1 

Qual ifi cati on level(A) 182.98 182.98 0.17 .677 .001 

Grade leve l taught (B) 9046.29 9046.29 8.60 .004' .038 

Yea r of teaching 383. 82 2 19 1.9 1 0. 18 .X3] .002 

ex peri ence (e) 

AX B 243.7 1 243.7 1 0.23 .63 1 .001 

Ax e 3830. 13 2 19 15.07 1. 82 .164 .0 17 

BXe 968.43 2 484.22 0.46 .632 .004 

AX BX e 5039.8 1 2 25 19.90 2.39 .093 .022 

Rcsidua l 227168.44 2 16 105 1. 7 1 

Tota l 246863.68 217 11 37.62 

, S ignifi cant at a ~ .0 I Icve l 

As it is indicated in Tab le 7, one of the three ma in effects. 'g rade le ve l taught' showed 

s ignifi cant e ffec t on teacher stress (I' (I. 2 16 ) 8.60, P < .0 I) . The other two main elTeets: 

' qua lificati on leve l', a nd 'years of teachin g ex pe ricncc' and the fou r interaction effects 

(two- way, three-way) did nol hr in g s ignificant e ffect on teacher stress in No rth Shoa Zonc 

hi gh sc hoo l teachers. 

The result o f descripti ve statist ics confi rmed th is linding, indi cat in g that tcachers who have 

taught at grade nine and ten had high stress mean sco rc tha n those who tau ght at grade II 

and 12. The proportion of va ri ance accounted fo r by grade Icve l taught to tcac her strc ss 

was 3.8% (partia l 112 ~ 0.038). 

4.1.2.2. Results concerning copin g strategy 

Ma in effects and interaction e ffects of the se lected dcmograph ic va riab lcs (qua li fication 

level , grade leve l ta ught and yea rs of teachin g ex periencc) on teache rs ' co ping strategies 

were depicted in Table 8. 
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Table 8: Summary of three- way ANOYA for Teachers' Coping St rategy Sco res 

Source SS elf MS F P partial 
, 

If 

Qualification leve l(A) 48.05 48.05 0. 18 .67 .001 

G rade leve l taught (B ) 1620.9 1 1620.9 1 6.07 .0 1 * .027 

Year of teachin g 303 .92 2 15 1.96 0.57 .56 .005 

experience (C) 

AXB 169. 57 169.57 0.64 .43 .003 

AXC 1090. 17 2 545.08 2.04 .13 .019 

BXC 1623.89 2 81 1.95 3.04 .05' .027 

AXBXC 564.98 2 282.49 1.06 .34 .010 

Residual 57685.62 2 16 267.06 

Total 63 107 .11 2 17 290.81 

• is s ignificant at a ~ 0.05 

As it is ind icated in Tab le 8, the ma in effect 'grade level taught' showed s ignifi can t e ffect 

(F ( I . 216) ~ 6.07, P~.O I ) in us ing coping strateg ies to re li eve stress among high school 

teachers of the study area. One inte ract ion efTect (two - way) by grade level taught and 

years of teaching experience showed a ce rta in signili ea nt elTect ( I: t2. ",j 3.040. I' .05) 

on coping strateg ies. The other two main e flCc ts, namely qualificat ion level and years o f 

teaching experience, and the th ree interac ti on e ffects (two - way , th ree- way) did not bring 

s ignificant effect in us ing cop in g strateg ies . Th is imp lies that the effec t o f the leve ls o f one 

independent variable is the sa me across the Icvel s of the othe r independent variable(s). 

The descriptive res ult confi rmed thi s res ult as tcachers who taugh t a t grade nine and ten 

showed using coping strateg ies more freque nt ly than teachers w ho tau ght at grade I I and 

12.The proporti on of variance acco unted lor by grade leve l ta ugh t to teachers' cop in g 

strategy scores was 2 .7 % (Partiall12 = 0.027). Beginner teache rs ( 1- 4 yea rs) an d teachers 

with cons iderab le experience ( 10 yea rs and above) who taught at grade ni ne and ten used 

more cop ing strategies than th ose who tau ght m grade I I and 12. 

For moderately experien ced teachers (5-9years). the reve rse hc ld true in us in g cop ing 

strategies (see Fig. 3). 
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Estimated Marginal Means of Coping Strategy Scores 
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Figure.3: Two Way Interacti o n of Grade Icvcltaught a nd Tcac hi ng cxpc ri c nce 

4.1.2.3. COInparison of stressor and coping strategy factor groupin gs for di fferences 

among the demographic characteristics 

Comparisons o f the seven - stressor groupi ngs and the three cop ing strategy groupings for 

d ifferences among demographic cha racter istics (qua li fication leve l, grade level ta ught and 

years of the teaching experi ence) we re madc through t-test fo r indepe ndent samples. 

Levene 's test fo r equali ty of varia nce was calculated to test lo r homogc nc ity o r va ri anccs. 

When the probab il ity level o f Levene's test lo r cqua lity 01" va ri a nces was grea ter than 0.05. 

the t - test for assumed eq ua l variance was uscd. With a probab ility of less than or eq ual to 

0.05, Levene ' s test for equa lity of varia ncc was cons idc red to be sign ifi ca nt. and eq ua l 
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variance were not assumed. \-Vhcll equal variancc \·vas not assul11cd. an adjusted t-tcsl was 

used . An ANOYA was used when the re were 1110re th an two levels of the indepe ndent 

va ri ab le in the groupi ngs. Each co mparison o f thc f~l c tor 1'01' thc independe nt va ria ble was 

determined through ANOYA tes ting. 

For each of the factors of teacher stress and cop ing strateg ics, the l11ean differen ce between 

indi viduals w ith qua lification diploma and degree was tested on signifi ca nces utili zing a 

two group independent tests. A sUl11mary o r the results of' those anal yses is prese nted in 

Tab le 9. 

Tab le 9 : t-tes t Comparison of Respondents' S tresso rs a nd Coping S trateg ies by 

Independent Yariab le - Qualificatioll level 

t - test for equa li ty or 
Factors Qua lifi cat ion !.! Mea n SD Mean s 

! Sig. Mean 
(2- din" 

ta iled) renee. 

Stressor grou[! ings 
Stud ent m isbeha vior Dip loma(A ,) 114 39. 14 7.78 0.897 .37 1 0.938 

Degree (A, ) 114 38.20 8.01 

Poor workin g conditio ns AI 114 79. 18 14.4 1 0.730 .466 1.35 
A2 11 4 77.83 13.49 

T ime pressure AI 114 23.29 6.45 1.699 .091 1.37 
A2 114 2 1.92 5.77 

Poor schoo l ethos A I 114 12.46 3.65 0. 183 .855 0.087 
1\2 114 12.3 7 3.58 

Performance eva luati on AI 11 4 24.49 6.08 1.037 .30 I 0.771 
A2 114 23.71 5. II 

Perso nal op inio n A I 114 14.2 1 4.24 0.772 .44 I 0.421 
A2 114 13.18 3.98 

Mobbing AI 114 10.92 4 .64 1.954 .050* .175 
A2 114 9.75 4.43 

Co[!ing strateg~ 
Ex press fee lings and seek AI 11 4 62.14 10.18 1.268 .206 1.61 4 
support A2 114 60.52 8.99 

Take co nsidered actions AI 114 2 1.25 4.09 1.4 14 .159 0.754 
1\ 2 11 4 20.50 3.96 

T hink of other things AI 114 29.8 5 4.65 2 . 183 .030* 1. 377 
A2 114 28.4 8 4.86 

'The mean d iffere nce is significant at the .05 level 
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In observ ing Table 9, it may be ascertained that di lTcrcnce obtained lur 1~l cto r grouplllgs 

' mobbing' and for factor grouping coping strategy ·think o f other things' (defensive 

Strategies). It appears that respondents with diploma qualilication facin g strcssor 

'mobbing' use factor coping strategy of 'think of other things ' to re lieve their stresso rs. 

For each of the factors of teacher stress and copi ng strateg ies, the mean d i rference bet ween 

indi vid uals with respect to grade leve l th ey taught (Grade 9 and 10. Grade I I and 12) was 

tested on sign ifi cance utilizing a two group indcpcnden t tests. A summary 'of the results of 

those analyses is presented in Table 10. 
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Table 10: t-test Comparison of Respondents ' stresso rs and Coping sh'ateg ies by 
Independent variable Grade level taught 

Factor Grade !l 
leve l 

taught 

Mea n SD 
t- test 1'0 1' equality o f 

Means 

Stressors groupings 
Student mi sbehavi or 

Poor working conditions 

Time pressure 

Poor school ethos 

Performance evaluation 

Perso nal opinion 

Mobbi ng 

Coping strategies. 
Express feelings and seek 
support 

Take considered actions 

Think of other thin gs 

9& 10 136 
(8 1) 

11&12 92 
(8 , ) 

8 I 136 

8 2 92 
8 I 136 
B2 92 

B I 136 
B2 92 
8 I 136 
B2 92 
B I 136 
B2 92 
B I 136 
B2 92 

B I 136 
8 2 92 

] 9.72 

37.1 2 

80.63 

75.37 
23.69 
2 1.01 

12.54 
12.24 
24.4 1 
n.6) 
14.44 
13.35 
10.67 
9.85 

62.69 
59.33 

! 

7.J 'J 2.46 

8.40 

13.37 2.83 

14.25 
6.00 3.30 
6.0] 

3.56 0.62 
3.69 
6.01 1.00 
4.98 
U 6 1.98 
4.40 
4.76 1.3 1 
4.23 

9.57 2.62 
9.39 

BI1 36 21.29 3.90 1. 87 
82 92 20.27 4.1 7 
B I 136 29.60 4.72 1.65 

____________ 8:::;2::.... 92 --.:2:.,::8.:.::.5..::,3 __ 4.:..: . .::..87:.... 

'The mean difference is significant at the .05 level 

slg. 
(2-

tailed) 

.014* 

.005* 

.00 1 * 

.533 

.3 18 

.049* 

.190 

.009* 

.062 

.099 

Mea n 
di (Terence 

2.60 

5.26 

2.68 

0.30 

0.75 

109 

0.81 

3.36 

1.0 I 

1.07 

In observ ing Table 10, it may be ascertained that differences were obtained for factor 

stressor group ings 'student mi sbehavior' . 'poo r working conditions', ' tim e press ure' and 

'persona l opinion ' . Similarly, difference was obtain ed fo r factor cop in g strateg ies 

'expresses feelings and seek support ' (e mot ion focused cop in g). It appea rs that 

respondents who have tau ght at grade ninc and ten ex perie nc in g stress factors : ' st udent 
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misbehavior', ' poor working condit ions', ' time pressure', and 'personal op inion" usc I ~l ctor 

coping strategy, ' express feelin gs and seek suppo rt ' to re lie ve th c ir strcsso rs. 

For each of the factors of teacher stress and co ping strategies, the mean differcnce among 

individuals with respect to th e years o f tcaching expe ri ence they have ( 1- 4 years, 5-9 

years, and 10 yea rs and above) was tested on significance utili z ing a onc way ana lyscs or 

variance( one way ANOYA). This was perfo rm cd after homogene ity or va riances was 

tested and sati sfied. Summaries of the results o r those ana lyses are prese nted in Table I I. 

Table II: ANOYA summaries for respond ents ' S tressors and Coping Strat egy 

Groupings by Demographic Yal'iable - Yeal's of teaching experience. 

Sources 

Stress groupings 

Student misbehav ior 

Poor work ing conditio ns 

T ime pressure 

Poor schoo l ethos 

Performance evaluat ion 

Personal opinion 

Mobbi ng 

Coping strategy groupings 

Ex press feelings and seek 

sllpport 

Take considered actions 

Th ink of other things 

* is significant at a = 0,05 

Sum of squa res df 

206 .28 2 

148.35 2 

241 A8 2 

136.50 2 

3.97 2 

75.86 2 

126.42 2 

65.50 2 

75.2 1 2 

20. 86 2 

Mea n square F 

103. 14 1.66 

74. 17 0.37 

120.74 3.26 

68.25 5.44 

1.98 .062 

37 .93 2.26 

63 .2 1 3.08 

32.75 0.35 

37.6 1 2 .33 

IOA3 0.45 

Sig. 

.192 

.685 

.040' 

.005' 

.940 

.106 

.048' 

.704 

.099 

.638 

In observin g Table II , it may be ascertai ned that dilTercnces we re obta ined for factor 

stresso r groupings: ti me press ure , poor school ethos and mobb ing. To idcnt ify the pa irs or 

experience leve ls that d iffer in these fac tors, mU ltip le com parisons wi th post - hoc test 

were computed using the Tu key method as thcre werc eq ual sample s izes among the th ree 

experi ence groups, 
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Table 12: Post-hoc tests for tcaehillg experie ll ee levels wit h respect to th e ide lltifi ed 

Stress factors. 

Dependent var iable (I) (I) Mean Std Sig. 
Experience Experi ence Difference Error 

( I - .I ) 
Poor schoo l ethos 1- 4 years 5-9 years 1.6973' .5746 .0 10 

10 years & 1.5789' .5746 .018 
above 

5 - 9 yea rs 1- 4yea rs - 1.6973* .5746 .01 0 
10 yea rs & -0 .1 184 .5746 .977 
above 

10 yea rs & 1- 4years -1.5789' .5746 .018 
above 5 -9 yea rs 0. 11 84 .5746 .977 

T ime press ure 1- 4yea rs 5 -9 yea rs 2.0000 .9872 .108 
10 years & 2.3289' .9872 .050 
above 

5 - 9 yea rs 1-4years -2 .0000 .9872 .108 
10 ycars & 0.3289 .9872 .94 1 
above 

10 years & 1- 4years -2 .3289* .9872 .050 
above 5 - 9 yca rs -0.3289 .9872 .94 1 

Mobbi ng 1- 4years 5 - 9 yea rs 1.6052 .7346 .076 
10 ycars & 1.5526 .7346 .089 
above 

5 - 9 yea rs 1- 4years - 1.6052 .7346 .076 
10 years & -.0 .0526 .7346 .997 
above 

10 years & 1- 4 years - 1.5526 .7346 .089 
above 5 - 9 yea rs 0.0526 .7346 .997 

'The mean d ifference is s ignifi cant at th e .05 leve l. 

Table 12 indicated that beginner teachers ( 1-'1 years) reponcd high stre ss in stress facto r 

grouping, 'poor schoo l ethos ' than teachers w ith moderate ex perience (5 - 9 years) and 

teachers with considerabl e experience (10 years and above) ( p < .05) .Time pressure was 

fo und to be hi gh stressor to beginner teachers than teac hers having ex peri ence I Oyears and 

above (P =.05).Though the post - hoc test(Tuke), II SD) was not s ignificant, the facto r 

stresso r ' mobbing' showed ce rtain differcnce bctwee n beginne r teachers and teachers 

hav ing teaching ex peri ence 5-9 years. 
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4.2 Discussion 

In thi s section, th e findings o f the present study ha ve been d iscussed In th e li ght of the 

resu lts o f the previous studi es and the actual observations alon g with the objecti ves already 

set. 

4.2.1 The sources of teacher stress and strategies of coping 

Co ncerning the sources of stress in terms of th e factors described in chapter 3, the prese nt 

study tried to find out the ma in so urce of stress, th e sel ected hi gh schoo l teachers in the 

study area experienced. This was done by cal culating the mea ns and sta ndard de viations 

for each category of stress. 

Tab le 5. in the result secti on in dicated that 'poor working cond ition' and ' stude nt 

mi sbehavi or' were the highes t stresso rs whil e ' mobbing' was found to be the least source s 

of teacher stress. Generally, all the seven factors o f' strcss had hi gh mean sco res. impl yin g 

hi gh school teachers in North Shoa Zo ne expericneedjob re latcd stre ss in different factors 

wi th different degree of stressful ness of the f;lctors involvcd in thi s study. 

Ev idences from other studies substantiate thi s findin g. For example , from th c stresso rs that 

the present factors of stress include: pupil s who mi sbeha ve, pupils w ith poo r attitudes 

towards work, poor work ing conditions like in adequate salary, poo r schoo l ethos and sta tu s 

of the profession had been found to be the main so urces o f teac he r stress as reported by 

Kyriacou (1997). 

The present finding is a lso cons istent with the findin gs o f thc study by Kyr iaco u and 

Sutc li ffe (1978b). The findin g on th e factor ' perfo rmance eva luation ' is al so in support of 

the previous study by Darge (2002). 

Above 32 % (n = 73) of the teachers in th e study area respo nded to th e one opcn cndcd 

question included in the questionnaire that eva luati on criteria was no t fair and adequate. 

Effic iency evaluation did not co nside r performances on ones wo rk; rather, it was treated 

re lating to political commitment. According to the responde nts . th ose sc hoo l principals 

who were assigned with out academ ic me rit interfere with teac he rs' work unreaso nab ly. 

Thi s made the working condition stressful in gene ral and to beg inner teachers in particular. 
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This finding is al so in line with the finding by o ther stud y (p ines et aI., 1981 ) indicatin g 

some educators c lim b up the admini strati ve ladder as a way of escaping a job in whic h 

they have burned out and providing no support lo r th e new teacher who have taken their 

places, The new teachers may now become frustrated and cy nical, and the situation 

worsens, Findings on the two hi ghest strcss ractors "poor working conditi ons" and 

"stud ent mi sbehavior" are a lso in support 01' th e lindings obta ined by o th er local 

resea rchers (Getachew, 1999; Tesfaye,2005) re port ing thc ovcr crowdcd classrooms, hea vy 

wo rk load, ser ious resource constraints and the ex isting educati ona l leade rship fo und to be 

maj or factors that contri bute to inc reased teachc r stress, Thcse so urces of stress a re und er 

the two factors of stress identified as the ma in so urce of stress in the present findin gs, 

Rclated to the so urce of coping strateg ies, in terms of' the three factors desc ribed in chapter 

three, " Express fee li ngs and seck support" (emotion of' loeused copi ng) was lound to be 

the most frequently used coping strategy whilc thc factor " Take cons idered actions" 

(Problem focused copi ng) was fo und to be the least used coping strategy, The result 

implies that teachers in North Shoa Zone high sc hoo ls used e moti on rcduct ion than dea ling 

with prob lems either by c han gin g the sou rccs 01' stress or by changing problem hand ling 

behavior. The coping factor "Think of other tllill gs" (Defens ive strategy) was fo und to be 

the second frequently used strategy which is sti ll not related to linding so lutions directly 

but an attempt to escape from the immediate problem that cou ld be unmanageable, 

This find in g is in support of the finding by Ky ri aeou ( 1980b) w hi ch remarked the most 

frequently used co ping strategies adopted by teachers involves soc ia l support and express 

feelin gs, T he implication from th e present lindings appea rs to have (establish) adequate 

support structure in schoo ls, which is in support 0 1' the impli ca tion give n by Borg ( 1990), 

4.2.2. E ffects of demographic variables on tcache r st ress 

A, Independent main effects ofqua/i/icalioll/eve/ am/years ofleacllillg 

experience. 

The resu lt of the present study showed that qual it:ca ti on leve l a nd years or teachin g 

experience independent ly had no effect on tcacher stress pcrception. Thi s findin g was not 

found to be cons istent nei ther with the lindings 0 [' the loca l re sea rche r Darge (2002) 
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reporting degree ho lding, ex peri enced and pedagog ica lly tra ined teac hers bear greate r 

stress than the ir cou nterpa rts nor to the findings of Dunham ( 1976) reportin g new ly 

qualified , inexperienced, poor ly tra ined teach ers lack th e ability or wi llingness to chan ge 

teaching skills found to be stre ssful s ituations to these teachers the mse lves . Howeve r, thi s 

finding is in support o f the findin gs by Ma li k ( 199 1) in that ex pe ri ence d id not account for 

a s ignificant pOltion o f the vari ance in the dependent va ria ble in the model he develop[ed 

by tak ing grade level tau ght and teaching ex peri ence as independ ent v,u'iables and j ob­

related teacher stress as depende nt va ri ab les. 

Thi s might be because hi gh schoo l teac hers in th e stud y area hav e bee n exper ienci ng job­

related stress at both qualifi cati on and expericnee levc ls in varia bl y imp lying the leve l of 

stress teachers faced goes beyond the way thcy manage by quali fi cati o n and ex perience 

level s they got in course of time. 

Based on the observation by th e prese nt invcstigator an d the rcsponses give n by large 

number of teachers to the open ended questi on inc ludcd in the qu es ti onnai re, they raised 

a lmost s imilar so urces of stress like low sa lary. luck o f furt he r ed ucati on o pportunity. 

student misbehavior, inadequate eva luat ion criteri a, po liti ca l interfere nce by th e schoo l 

principals and others which led to co nclude teacher stress in No rth Shoa hi gh schoo l 

teachers was not peculiar to a certain qualifi ca ti on and experi ence leve ls (gro ups). 

B. Effects of grade level taught on teacher s tress. 

As it is presented in summary AN OYA Table7 of the rcsult sccli o n, grade level tau ght had 

a s ignifica nt effect on the teacher stress . T hose who taught at grade ni ne and ten found to 

be highly experienced (faced) j ob-related teacher stress than th e ir counter parts who taugh t 

at grade II and 12 which was described in Table 4 o f the desc ripti ve result section. 

Thi s find ing is consi stent with the findin g 01' ot her study by Malik ( 199 1) reported grade 

level taught had negative effect on teac her stress . 

Thi s cou ld happen by poor workin g cond ition of teach ing at thi s Icvc l such as large class 

s izes, too many per iods teaching, inadequate discip lin J ry policy or the schoo l and student 

mi sbehavior, such as poor respect to tcachcrs, poo r attitude towards stud y. pu pil s who 

continuall y misbehave, poorl y motivated stuclcnts. 
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Some students who do not have suffic ien t schoo l pc rfo rmance in the ir acadcmic 

achi evement may not have c lear d irecti on for themse lves e ither to jo in the vocational 

schoo ls, co ll ege preparatory leve l or othcrs. Th is s ituation led them to be rest less and 

difficult to the teache rs work in the c lassroom. 

On the other hand , the age of students at this leve l by itse lf br ings psycho log ical and 

behavioral changes when th ey cOl11e to hi gh schoo l from junio r secondary sc hools. 

Parti cu larly, teaching in grade 10 were fo und to be problema tic to teachc rs· c lassroom 

management as the students depend on the res ult from I': thi opian General Secondary 

Ed ucation Certificate Exam in ation (EGSECE) to complete secondary education 

whatsoever the resul t could be. From the obse rvatio n made by the in vesti ga tor and 

repeatedl y reported add itiona l source of stress. students at th is le ve l have poor attitudc 

towards study. T hi s implies pol icy fo rmulation whi ch co uld consider the va lues give n to 

classroom performance more than what it has bee n a lready given . 

Students at grade I I and 12 observed to ha ve a clear future direction in their academic 

prospect. They follow up the cou rses, which wcre given at the fres hman leve l of uni ve rsity 

students. Th is could be what in it iated th em to change thei r attitudes towa rds academic 

work. The actual class s ize observed a lso ranged from 40 to 60, whi ch is manageable to the 

class room teachers . Th is in turn reduces teache rs ' stress at thi s leve l at a certa in extent. 

4.2.3. Interaction effects of the demog raphic variablcs on teacher stress . 

As it can be observed frol11 Table 7 o f summary ANOYA, there were no s ignili can t 

interaction effects between /am ong, demographi c variabl es (AX I3, AXC. BX C and 

AXBXC) on th e dependent variable teacher st ress tota l score. This findin g implies the 

levels of one independent variable have similar e ffec t on the leve ls o f th e othe r 

independent vari able(s) to the total stress. 

4.2.4 The independent main effects of demographic variab les on strategies of 

coping 

A. Qualification level alld years ofleachillg experience. 

From Table 8 in the res ult sect ion, it was ascertained th at qua li fi cati o n level and yea rs of 

teaching experience had no independent s ign i licant effects on th e strateg ies o f cop in g. Th is 
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finding was not cons istent with the findin g 01' the study of l' lagos (1998) which reported as 

teachers coping strategies are influenced by th eir ex perience substantiall y. It was not also 

in support of the find ings of other study by Tsigie (1997) reported degrce holder 

respondents who make more usc of cop ing strateg ies. 

According to the present investigato r, the iindings related to coping happened because 

there were no vari at ions in the perception of stress in the leve ls of th ese de mographic 

va riables. The implication is the mo rc stressed group the more they used strategies of 

cop ing to relieve their stress. The in vestigator observed that when ever there is a group 

more stressed in job-related stress the same group found to use strateg ies of coping more 

frequently. This stress-coping correspondence has been obse rved in other studies (i-lagos, 

1998; Tisgie, 1997) as well. 

B. Effects of grade level laug/II on strategies olcoping . 

From the sUlllmary ANOYA Table 8, it is indicated grade leve l taught had signifi cant 

effect on strateg ies of cop ing. Frolll the descripti ve stati sti cs in Table 4 of the result 

section, teachers at grade nine and ten used copi ng strateg ies marc freq uent ly (M ''' 11 7.45) 

than those who taught at grade I I and 12 (M - 111 .32). 

The finding of the present study cou ld be because of hi gh stress teachers faced at grade 

nine and ten which in turn required to use more coping strategies to manage the troubled 

person-envi ronment relationship and hence th c kind and intcns ity ofthc stre ss reaction. 

Stress, appraisal , and cop ing arc e lements of dynamic interacti ve process (Sorenson . 1993). 

In the relative absence of variations in stress and appra isal , cop ing might not be frequently 

used by those who taught at grade II and 12 I() r the prescnt findings. In other words. thi s 

finding is in line with the theo ries deve loped by l ~ a 7.a rus ( 1981 ), Lazarus and Launier 

( 1978). They defined cop ing as efforts both acti on orientcd and intrapsych ic, to manage 

environmenta l and interna l demands and conflicts among them wh ich tax or exceed a 

persons resources. This impli es, in the presence of stresso rs and stress appra isal. frequency 

and intensity of using cop ing strategies wo uld be increased. 

53 



4.2.5. The interaction effects of selected demographic variables on strategies of 

coping. 

Results from summary ANOYA in Table 8 indicated as there were interacti on c ffect s 

among the levels of grade level taught and the levels o f years of teaching experience. 

Figure 3: depicts the profile pl ots o f estimated margina l means fo r sum o f coping strategy 

scores. 

Beginner teachers (1- 4 years) and teachers with co nsiderable ex pcri ence ( 10 years and 

above) who taught at grade nine a nd ten used co ping strategies more frequently than those 

who taught at grade II and 12. For teachers with moderate experience (5-9 years) the 

reverse held true. 

The findings of this study impli es extern al and internal demands (s tress) th at tax o r exceed 

the resources o f begi nner and co ns id erabl y expc ri enced teachers who tau ght at grade nine 

and ten required to use more co ping strateg ies than those who tau ght at grade II and 12. 

On the other hand , the deman d for modcrately expe ricnecd tcac he rs who tau ght at gradc I I 

and 12 required them to use re lati ve ly coping stratcg ies freque ntl y than their counter parts 

who taught at grade nine and ten. 

Implication of this findin g indicated that us in g co pIng strateg ics more frequentl y 

associated with the intensity. frequ ency, and number o f environmental or internal demands 

(appraised stressors) imposed on a certain demographi c group rega rd less of th e type of 

coping strategies used. The demands identili ed in the desc ri pt ive result section were 'poor 

working conditions' and 'student misbehavior' in terms of' the fa cto rs of teacher stress 

considered in this study. 
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4.2.6. E ffects of demographic variab les o n facto r group in gs of teacher s tress 

and coping strategies 

A. Qualificatioll level 

The comparisons on respondents' stresso rs and copi ng strategies by indepe ndent va riab le 

qualification level shown in Table 9 of the result secti on revea led s ignilicant dillerence 

was obtained on factor groupin g "Mobb ing". Teac hers at the d iploma qua lification leve l 

experienced hi gh stress w ith mobb in g than degree ho ld in g teachers . Th is mi ght be because 

assigning teachers at the diploma leve l to work at hi gh schoo ls is not th e policy directi on' 

of the present educat ion system of Ethi opia. It happened to meet the demand s o f sho rtage 

of qual ified teachers that they are ass igned to teach in that levcl by givi ng in-se rvice 

trainin g in the summer courses and d istan ce educat ion. 

Perhaps, these teachers mi ght be reass igned to junior hi gh school l'or from the zone o r 

di strict towns trans ferring from high schoo ls whencvcr the ir pc rformances and relation 

with the school comm unity found to be weak o r w hen deg ree hold ers come to repla ce their 

places. Thi s cou ld led dipl oma teachers to lose confid ence and psycho log icall y te rro ri zed 

by encou nters they have w ith the schoo l adm ini strato rs and sta ff. 

Regard ing the comparison of copi ng stratcgy fact o rs o n the leve ls of qualificat ion, 

signifi cant d ifferences obtained by the fa cto r. 'T hink of other thin gs' (de fen sive strategy) 

impl yi ng that these teachers used to t'ocu s thcir attent ion away from th c s ituation. They did 

n(l[ find direct so lutions to th e stressors: in stl';ld . the v lI scd c1efcn , ;vc strategy to escape 

fi'om the situation before it comes unman ageable . 

From the above Findings, it appears that whe n eve r d ipl oma teac hers face stress ful 

s ituat ions by the factor stressor ' mobb ing', thcy used defen s ive strategy to re lieve. 

B. Grade level taught 

The comparison on responden ts stressors and coping s trateg ies by inde pendent variable 

grade leve l taught as sho w in table 10 of th e res ult sccti on. s ignifi cant dilTeren ccs we re 

obtained on factor stressors 'student m isbehav io r; . poo r wo rking condit io ns' , ' T ime 

pressure ' and ' perso nal opinion ' . 
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In summary ANOVA Tab le 7, it was indicatcd that grade levcl taught had significant cffcct 

on the tota l teacher stress mean score. In thi s section, the parti cular strcss ractors that grade 

level taught had effect were ident ified. 

It was indicated that student mi sbehav ior, thc wo rki ng co nditi on, and time pressure 

imposed on hi gh schoo l teachers who taught at gradc ninc and ten were stressful. Thesc Icd 

high schoo l teachers at this le ve l to have ncgative personal op inion to the profess ion, 

which in turn became by it se lf job related strcsso r to these teachers themse lves. 

Regarding the comparison on respondents' cop in g strategy ractors, s ignificant dirferences 

obta ined on 'express feelings and seek support ' (emotion focused coping) whi ch might 

enab led them to cope up the identi fied stressors. 

C. Years a/teaching experience 

Comparisons of respondents' stresso rs and cop ing strategies by the indepe nd ent variab lc 

years of teachi ng experience in Table I I or one way analysis o r va rian ce (t,NOV i\) 

revea led that significant differences were obtaincd on . Time pressure'. ' poo r school 

ethos', and ' mob bing'. 

From Post-hoc test (ANOVA) in Table 12, it was observed that beg inner teachers ( 1-4 

years) faced high stress on these factors. This find ing is co nsistent w ith th e findin gs of 

other studies li ke Fiamin ( 1984) reporting beginner teachers fee l burn out and they leave 

tcaehing early of their profess ional endeavor. 

Th is might because the beg inner teachers werc ncw to thc amount and type of wo rk, th e 

trends, and standards and comm onl y set of va lues, be li ers, th e behavior or the schoo l 

principal and other adm ini strative pe rsonnel. Thcsc led bcginner teachers to get into being 

stressed compared to moderate ly experienccd teachers (5-9 years) and teachers with 

co ns iderab le experience ( 10 yea rs and abovc). 

T he present finding impli es that an adequate induction program shou ld be arranged at the 

school and department level of the North Shoa 7.o nc hig h sc hoo ls. 

Regardi ng the comparison of factors of cop ing strateg ies by independent va ria ble years or 

teaching experience, no s ign ifi cant differcnecswcrc obse rvcd as shown in Table I I. The 

impli cation is that teachers at these experiencc levels used the three cop ing strategy factors 

in variably. 
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CHAPTER FIVI~ 

SUMMARY, CONCLUSION AN D RECOMM ENDATIONS 

5.1 SUMMARY 
The major purpose of thi s stud\' was to ~x" l11i nc the ,,'lire Co' l,r .il' h - rebted ,t re ,;, and 

strategi es o f coping among No rth Shoa Zone hi gh schoo l teachers and to in vcsti gate 

whether there were vari ations in teac her strcss and in coping strateg ies as a result o f 

differences in qu alificati on leve l, grade leve l taught, and yea rs of teachin g ex peri ence. 

On this purpose the fo ll owing spec ific object ives we re set. 

I. To find out the ma in so urces o f j ob- re latcd strcss and stratcg ies of co pin g used 

among th e se lected North Shoa zo ne hi gh schoo l teachers. 

2. To determin e the independent ma in e lTects o f qu ali fi cati on leve l (A), grade leve l 

taught (B ), and yea rs of teachin g experiencc (C) on teachcr strcss . 

3. To identify s ignifi cant interaction c lrects between/ am ong qu a lifi cation le vc l. 

grade leve l taught, and years o f th c teachi ng expe ri ence (AX B, AXe. I3 Xe, and 

AXBXC) on teacher stress. 

4. To determine the inde pend ent main c ffects o f qua li fi cati on level. grade levc l 

taught and years o f teaching cx perience in frequc ncy o f us ing strateg ies o f 

coping . 

5. To identify s ignificant interacti on cffccts betwecn/among qua lifi cation leve l, 

grade level taught, and years of the teachin g expe ri cnce (AXB, AXe, I3Xe, and 

AXBXC) in freq ue ncy of us ing strateg ies o f co pin g by these teac hers. 

6. To find out s ignifi cant variati on in th c fa ctors o f stress an d co pi ng by the changes 

in the leve ls of independent variables. 

To arri ve at a so lut ion to th ese objecti ves, 228 respond ents we re se lected and two part 

structured questionnaires were admini stercd. One open ended itcm was a lso suppl emc ntcd 

to uncove r othe r poss ible co ntents o f tcacher stress at the hi gh sc hoo l level o f the study 

area. 



Results of the descriptive stati st ics (mean , sta nda rd dcv iation) and infcrentia l stati stics 

(t-test, one -way ANOYA, three way ANOYA) revealed the follow ing findin gs. 

I. Hi gh schoo l teachers of the study area I'lced poo r wo rkin g co ndition and student 

mi sbehav ior as maj or so urces of j ob rel ated st rcss and mobb ing was lo und to be 

the least so urce of stress in terms o r the categorics 01' stress described in the 

method secti on. Regardin g the so urces o f cop ing strateg ies.' exp ress feel in gs and 

seek support ' (emotion focused coping) was found to be lirst and ' think of oth er 

thi ngs' used in the seco nd place in the order o f thei r mean va lues. 

2. Grade level taught had significant effect on tcacher stress. T hose who had taught 

at g rade nine and 10 exper ienced morc stress than the ir co unterparts who had 

taught at g rade II and 12 .Qualification Icvc l and ycars of teaching experience did 

not have s ignifi cant efrects on teacher stress . A II the g roups revea led hi gh stress 

mean scores, impl y in g the g roups in var iably appraise the teaching profess ion is 

stressful. 

3 . Interaction effects betwee n /am ong qualifi cation level, g rad leve l taught and yea rs 

of teac hin g experience we re not found to be s ignifi cant to thc vari ation o r to tal 

stress sco res. T he leve ls o f one demographic var iable have s imi lar cneet on the 

leve ls of the other dem ogra phic var iables. 

4. Grade leve l taught was fou nd to havc signifi cant eflect in us ing co ping stratcg ics . 

Those w ho taught at g rade nine and 10 usc mo re copi ng stratcg ies than thosc who 

tau ght a t grade II and 12. Qualification leve l and yea rs o f tcac hing expericnce did 

not bring s ignificant d iffe rence in using copi ng strateg ies. 

5. Interaction effects betwccn grade Icve l tau ght and years o f' teach ing ex peri encc 

had s ign ificant effe cts in us ing cop ing stratcg ies. 13egi nncr tcachcrs ( 1-4yea rs) and 

teachers w ith cons ide rab le expe ri ence ( 10 yea rs and above) w ho taught a t g rade 

ninc and l Oused more co ping strategies than the ir cou nterpa rt who lau ght at grade 

II and 12. The reverse he ld fo r teachcrs wi th moderate expe ri e nce (5 -9 yea rs) in 

that teache rs w ho lau ght al g rade I I and 12 used more cop in g strategics than those 

who had taught at g rade n ine and ten. T hi s intcraeti on e ffect is d isplayed in fi g. 4 

of the result section. 

58 



6, Com pariso n of factors of St ress and Copin g s tra tegics across the levels of 

the three independent variables 

A. From t-test co mpari son of respondents' stresso rs and co ping strateg ies, more 

specifically, qua li fi cation leve l was found to ha ve s ignificant effect on the 

factor stressor ' mobbing' . Diploma teachers expe ri enced hi gh strcss with 

mobbing. It was a lso found that th e coping strategy f~l c to r 'Thin k of other 

things' to bring variations among th e qua lili ca ti on Icve ls. It appca rs thal 

diploma teachers who have bcen stressed with mobbing usc think o r oth er 

things to re lieve the ir stress . 

B. From one way ana lyses of vari ance, years o f' teachi ng ex perience was round to 

have s igni fieant effect on the fa ctor stressor groupin gs : 'Time press ure', ' I)oor 

schoo l ethos and ' mobbing'. Begi nner teachers ( 1-4years) are re latively 

experiencing stress with these factors even though ex perience did not bring 

s ignificant effect on thc total stress sco re. Ex pe ri c nce did not have s igni!i ca nt 

effect o n the factors of copi ng strateg ics (see summ ary-o ne way AN O V A Ta ble 

II) and multipl e co mpari son Ta ble 12 o r th e post ·· hoc test. 

C. From I-test compari son o f respond ents' stress and coping strateg ies grade le vel 

taught had s ign ificant e ffect on teache r stress factor groupings: ' student 
\ 

misbehavior ', 'poor wo rkin g conditio ns; 'Time pressure; ' and 'pe rsonal 

op inion ' . T hose w ho had tau ght at grade nin e and 10 expe rie nce more stress 

w ith these factors than thei r counterparts. Regardi ng coping strategy facto rs 

'express fee lings and seek support ' brought s ignifi cant va riati o n by grade le ve l 

taught. Grade nin e and 10 teachcrs we re fo und to use this copi ng strategy morc 

frequentl y . II appears teachers at thi s le vc l who ex perie nce stress w ith student 

misbehavior, poor working conditi on, t ime pressurc and perso na l opinions used 

express fe e lings and seek support to alleviate it. 
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5.2 Conclusion 

-:- Res ults from th e descriptive part indi cated th at 'poo r worki ng conditions' and 

'student m isbehavior' were found to be the main so urce of teacher stress in the 

studyarea. 

-:- Regardi ng the so urces of strategies o f" cop in g, the factor ' expre ss t"eelings and 

seek support ' (emot ion foc used coping) was fou nd to be the· main so urce of 

coping strateg ies used in term s of the factor copi ng stra tegy group ings. T hink o f 

other things (defensive strategy) was used in the second place. 

-:- The imp li cation is teac hers in North Shoa Zone high sc hoo ls used more 

emoti on foc used copi ng, which rcqui re s establishing sc hoo l based su pport 

system li ke gui dance and co unsel in g se rvice to strengthen the ir cop ing up 

stressors . 

• :. Teachers who taught at grad e ni ne and tell experienced more stre ss lhan those 

who taught at grade I I and 12 regard less of the ir qualineat ion and experience 

leve ls. 

-:- Teachers expe rienced job related st ress invariably across their qua lification 

leve l and years of teaching expe ri ence. 

-:- None of the interactio ns (two ways and th ree ways) brought s igni licant e ffect 

on teacher stress. 

-:- Teachers who taught grade nine and tcn used coping strateg ies more frequently 

than thei r co unte rparts who taugh t at grade I I and 12. 

-:- No variat ion in usin g strateg ies o f" coping was observed across di fferent leve ls 

o f qualification a nd teaching expe rience. 

-:- Beginner ( 1-4 yea rs) and considerably ex perie nced (1 0 yea rs and above ) 

teachers who taught at grade ni ne and ten usc more copi ng strategies (e moti on 

foc used) than those who taught at gradc I I and 12. 

-:- Moderate ly experienced teachers who taught at grad e I I and 12 used cop ing 

strategies more freque nt ly than those who taught at grade nine and ten with the 

same experi ence level. 
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.:. The factor stressor group 'mobbing' has s ignifica nt di ffe rence across 

qualifi cati on leve ls. The cop in g factor ' th ink of other thin gs' has a lso 

signifi cant difference in the qualili cation Icvels. It appears that d iploma 

teachers who faced stress by mobbing used de fensive strategy to cope up with 

these stressors. 

-:- Factor stressors: student mi sbehav ior, poor working co nditi ons. time pressu re 

and persona l opinion brought s ignilicant eli ITerence across 'the grade leve l 

tau ght. Teachers who taught at grade nine and te n raced stress by these lacto rs·. 

Related to the cop ing fa ctor, 'express fee lings and seek support ' (e motio n 

focused) coping brought s ignifi cant difference across the grade leve l taught. 

Teachers who ta ught at grade nin c and ten used these strategies more frequen tly 

to all ev iate the stressors ident ified above. 

-:- Factor stressors: t ime pressure, poo r schoo l ethos and mobbing brought 

s ignifi cant d ifferences across cxpcricncc Ic ve ls in the leach in g expe ri ence. 

Beg inner teachers ( 1-4 years) faced stress w ith these fac tors w ith s ignificant 

differences from moderate ly cxpe rienced teachers and teachers with 

considerabl e expe rience ( 10 years and above). 

5.3. Recommendations 

Althou gh changing the work ing conditi ons in teac hi ng, be havio r of students, soc ietal 

attitude towards the profess ion an d statu s of thc prolCss ion is time tak in g, the ia llowi ng 

recommendations are made on the bases of the prescnt lind ings. 

-:- To improve and change th e wo rki ng cond ition o f the teaching at the hi gh sc hoo l 

leve ls co ll aborative e ffort s of the government, the soc iety an d th e teachers 

themse lves playa great ro le. 

-:- Educat iona l po li cy makers should lo cus 0 11 val uin g stude nts' performance at 

th e class rooms at lowe r grades of thc hi gh schoo l levcl (grade nine and tcn ) in 

the sam e way th e value given to hi ghcr gradc leve ls. 

-:- Ed ucat ion Department of the reg ion and zonc assign sc hool pri nc ipa ls on the 

bas is of the ir academ ic me rit. 
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.;. Zone and distr ict education departments should locus particularly to the 

management of General Secondary Schoo l (grad e 9 and 10) work ing co nditi ons 

a nd student behav iors, free from political intcrfere nce by politic ians on 

teachers' work and giving recognition to good performance in teaching . 

• ;. The government poli cy makers shou ld co nside r establ ishing in dependelll and 

adequate schoo l based support system to he lp teachers cope -- up w ith job -

related stress that wo ul d impa ir teachers' wcllbc ing wh ich ' in turn alTects 

students' achievement and the country' s developmcnt as we ll. 

.;. School admini strato rs and teachers should work coope rati ve ly to establish a 

good communication among them wh ich in turn enable to reduce the source of 

stress and develop soc ial support system in which teac hers use to cope -up job 

rel ated stress at schoo l leve l. 

Final ly, to get a better insight into the co ntribution of the factors of teacher stress 

and factors of teachers ' coping strategies to the ir correspo nd ing total variat ion of 

scores, further studies need to be done us in g two inde pendent one way analyses of 

variance. Other demographic va riables also need to be inc luded as the proporti ons 

o f tota l variances accounted by these three independent va riabl es on the two 

dependent vari ables we re fo und to be small. To iden ti fy the underl y ing constructs 

(factors) to the so urces of teacher stress in the current status o f hi gh schoo l 

teachers, factor analys is should be emp loyed by takin g large samp le respondents 

which requires a change of method of data analys is. 
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APPENDIX A 

ADD IS ABABA UN IV lC RSITY 

SCHOOL OF GRADUATE STlJDmS 

COLLEGE OF EDUCATION 

DEPARTMENT OF PSYCIIOLOGY 

Questionnaire to be filled out by high school teachers 

Dcar tcacher 

The purpose o f thi s quest ionnaire is to co ll ect info rmati on for a study on high school 

teacher's job re lated stress and how they cope up with the same. The questionnaire 

contains three sections : 

I. Back ground informatio n about respondents 

I I. Sources o f stress and 

III. Cop ing strategies, wh ich arc equa ll y im portant to thc study. The items 

in each of the two sections (sources of stress and copi ng strateg ies) arc c lear and succ inct 

that can be easi ly responded . 

Therefore, you r gen uine respo nse to each section would high ly he lp in making th is study 

a success. Confidentiality of your respo nses is sccurcd. No name is required and there 

are no wrong answers. What evcr you answer is cons idered right; so feci free and give 

yo ur true fee lings on each item. 

Thank you 



SECTION I. Background information 

Directions: please make a tick mark (Y) in the boxes prov ided and write brief answcr on 

the space provided. 

I. Name of the school _________ _ 

2.Your present job tit le __ _ 

3. Sex 3.1 male 0 3.2 fema leO 

4. Level of education 

4.1 Diploma 0 4.2 BA/BSCII3 I:1) 0 4.3 fvl A/ fvlSC 0 

4.4 others (specifyl __ _ 

5. Teaching experience 

5.1 1_ 4years 0 5.2 5 _ 9years 0 5.3 10 years and above 0 

6. Grade level taught 6.1 9& 10 0 6.2 11 &1 20 



SECTION II. In thi s secti on, the items ask yo u how muc h you have cxpe ri enced a 
stressfu l event. Each item has a sca le of 1-5. Pl case make a tick mark C,f) on the space 
corresponding to your choice according to the val ucs the numbers re present. 
5- Extremely stressful 
4- Much stressful 
3- Moderately stressful 
2- M ild ly stressful 
1- lIot at all stressfu l 

-~--~- ._-_.-

No. Sources of stress 

on 

I Poorl y motivated pupi ls ---'-- ---------_._--
2 ~f' il s ' . poor att itudes towards stuclJ .. n f-.---'----
~. Pupils' non acceptance of teachers' authori!J. ._ 

4 PUDiis ' Ilenera l m isbehavior 

5 Ma inta ining c lass di scip li ne -
PUf'ils who cont inual l:t mi sbehav~ .. ________ 

--------.~ - ------- -- ·- I---j 
6 
7 Pupils who show a lack of interest ._---
S Difficu lt behavior oroblems 

1-
._-_.-

9 Constant mon itori ng of pupil s' be havi or _. 

10 Noisv ouoi Is 
I I Pup il s ' impo lite behavior ._-_._--
12 Lack of reco!!nition for extra work 

+---_.- - . __ .. - ------- _.- -_. -

13 Inadeguate discipl inar:t polic:t of sc hool~_ 

14 Low~tatu s _()f the teaching P!.Cl fess io!.1_ 
---. 

15 Lac_k ()( tl,:,,_e_ [Cl! Xurther study_ -_ .. _._ . . . - ._. 

16 I-Lack of recognit ion for good teaching __ . _._. 

17 Poor school faciliti es 
.. 

--

~- _Inadequate sa lar:t .-
19 J".Cl.Cl.':jJromotion opportun it ies .. __ .-'-'- .. ----_ .. 

- - .. ----- f- - - -

_},.L ~~rticipat i on in dec ision making 
.-

1-2 1 Poo r career advancement 

22 Shortage of teach ing material s/eq u ijJments _ _ . ----- ----_. __ .. - ._-------. 
23 Too man:t per iods teach ing /teaching overload/ --- --- -
24 Lar!!e size of classes --
25 ----.::-~'!f'ervisory duties (e.g. pla:t ground , schoo l mc, 
26 _ ._ oC _ :!'0Cl..much Jlaper work 
27 _ Scbo_o,l too big -
28 Ad mini strati ve work -- -- _.- -----,._--_ .. _. -

29 Demands after schoo l t ime . __ ..... _-, .• --_._._- -
}Q. __ X,!jJils ' genera l low abi lit:t 

• 
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No. Sources of stress " <.2 2 ro <.2 <.2 '" 2 E .c ~ ~ ..0 ~ ro ~ 

~ 
~ u ~ " ~ -0 ~ ~ 
~ ~ -0 " " " " 
OJ " OJ 0 b .- b 0 b b E b E 

OJ ~ ~ E ~ ~ " ~ 
• n .... '" M 

_ .. _----- -- ------
31 Mixed abi lity group ings 
32 Large group variab ility class 

f-33 Accountab ili ty for pup il s success in exams - . 

34 Lack of t ime to prepare lessons .- .. -- _ ..• _ ... --_._----
35 Too much work to do 
36 Pace of schoo l day is too fast 

- ... - -.--- ---- - -- -----.,-----c-.--

37 Not enough ti me to do the work .-- - -. 
38 Lack of t ime for mark ing . . - - ._ - -
39 No t ime to relax between c lasses 
40 J"ack of t ime to spend w ith indi vid ua l E.':'Pi.l.s ---
41 Coveri~sons fo r absent teachers ._. 

f-. 42 Tryi!:'.g to uphold /maintain values and stand ar 
43 Att itudes and behav ior of some co ll eagues 

ci s 

44 Attitudes and behav ior of the head master . 

45 Strict rules and regulati ons of th e school - - .-
~;,adequacy of the present inspection system 46 .-

47 Eva luation is mostly used as a means of tit for 
48 The eva luatio n process somet imes fosters cl iq 

tat . -·-· - - f- -- .. -.-.- - ------. ---- - -
LI e/group 

fo rmation --_. 
49 The current ly used measure of teacher com pet 

.. - --.-_._-- - -_ ._ .. - _._ ... .. _--_ . __ ._---

enc), IS not 

fair and adeguate - -
50 The criteria in the new teacher evaluation forn 1 arc 

-------
unrelated w ith the teach ing lea rn ing.Jlrocess 

--~-- _ .. _ _ ._-- - --
51 Mostly evaluat ion foc uses on ind ividual s inst cacl of on 

wo rk related problems - . 

52 Rati ngs of teacher effectiveness made by sup crviso rs and 

~------

.~~m i n i s trators are not adegua!~ _. ___ . _ 
53 I feel that teac hing profession is not well va lu cd in the 

. . _ .. _-- s()c.0.!2' .__ _. ____ 
54 fy\L di ss~ t i s fact i on in the teachin gJ! rofess ion 
55 .T\112'.9 i m i ni~hing inte rest in teaching professiol _ . . _-- . . - - _.- ----. - .. -

56 I feel unaccomplished at the end of the da)' .. - .. ~ 

I-princ ipa l's ignorance of my presence/ importal 57 lee 111 

school 
58 1-1 a l~-'I~1jlJg~!t.icized b)' the princ~l._._ ------ - . 
59 . .f.Qll eagues :'Pre ad rumors about me ----- ---
60 I am exc luded from social activit ies, like parti cs or 

informa l meetings • _______ L---- ____ _ 



No. 

I 

2 

3 

e--
e--4 

5 

SECTIONIII .In thi s section, poss ibl e copi ng strategies arc stated. I'lease consid er each 
statement listed below and indicate by pU lling a ti ck mark (~) on how frequently yo u use 
such strateg ies or actions to cope w ith stress in work. Eac h itcm has a response sca le of I­
S. 
5- a lways 

4- usually 
3- sometimes 
2- rarely 
.- never 

Teachers coping strategies 

Get rid of the tension by express ing 
some irritabi lity and frustration to 
yourself 
Let people know exactly where you 
stand 
Express your irritation to co ll eagues at 
work just to be able to let off steam 
Try to relax after work 
Think objectively about the s ituation 

-- - ---.~~ -- - -----,- _._. -

ays usuall y so metimes rare ly ne ve r alw, 
5 4 3 2 1 

~---~ -------=- .- 1--'-----

_._. 

. - -- -~----.--- .. _ .... --~~ .. 

-- - -

--

- -- .i'nd_.!<.<:.epyour fee lings under contr<lJ .. ___ 
6 Try to get advice and suggest ions from 

someone at work 
f--- - -.. -

7 Try to see the humor of the situation 

8 Make a concerted effort to enjoy yo ur 
._-f-----

se lf with some pleasurable acti vi ty after 
work - -

9 Try to avoid confrontations 
--

10 Do noth ing and carryon as usual 
.. ~ 

" Try t 0 reduce the tension by after work 
-~+-- --.----- f----~~+__-

phys ical activity 
---- -~-- -- -- ... -I---- -

12 Talk about problems with spouse or 
some one e lse after wo rk _. 

-~ - - . - ... 

13 Make sure peop le are aware you arc 

~--
doing.l~our best 

~~-- .. 

14 Try to reassure yo urse lf every thing is 
I go ing to workout alright 

15 Express your feelings and frustrati ons to 
others so that you can think rati onall y 
about the problems 

f----
16 Take a day off to recover - -- -~ f----~ .... ~ 
17 Talk about the situation with someone at 

'--- work ------- -- -
__ __ _ _ __ 1 ___ _ -



·... --_._ ... _----- - _.- -----
No. Teachers coping strategies alwa ys usua ll y somct imes rarely neve r 

5 4 3 2 I ---- ._- _ .. _- ._ .. _. 
18 Try to forget work when the day is 

finished 
19 Just let the fee ling wear off 

- .... --- - .-r---------.-

. 

20 Leave the problem and try to so lve it 
---------+---+ - - -1 

later by taking it through at horne -- --- -~-- -- --- - - - ------
21 Cons ider a range o f plans for handlin g 

the sources of stress -set prioriti es 
----

22 Try to find out more about the so urces 
of stress-seek out additional informati on . . 

23 Try to keep things in perspective 

24 Try to nip potential sources of stress in 
---- - 1----

th e bud 
25 Stand back and rati onalize the situati on 
26 Don ' t let the problem go unti I yo u 

so lved it or reconcil ed it sat i s facto ril~_ --
27 Through yourself into work and work 

harder and longer 
28 Become mo re in vo lved in life at horne 

2 9 Become more invo lved in after work 
-_. __ .. 

activity outs ide horne 
30 Think of good things in the future 

_ .. _-- _. -------- --_ .. _-+---

- -
31 Try not to worry or think abou t it 

- -----I-
32 Take some extra work horne and work 

on it --- ----- ---_ .. __ .-
33 Try to take some immed iate action on 

the basi s of your present understand in g 
of the s ituat ion ---_. ---- -- ._-'--

IV. Please li st any secondary schoo l teacher stress w ith the ir so lutio ns, whi ch yo u think 

of a re additi onal. 

Problems ________ _ 

Solut ions _________ ____ _______ . 



APPENDI X - B 
Item Total Statistics for Stress Scores 

Item Scale Scale Corrected Cronbach's 
Code Stress items Mean if variance if lIem-Total Alpha if Item 

Item Item Correlation Deleted 
Deleted Deleted 

"_._------------------_._._--_._----_._---_.------_ . 

501 Poorly motivated pupils 1974869 1100441 .359 .932 
502 Pupils' poor attitudes towards study 197.4712 1098029 403 .932 
503 Pupils' non acceptance of teachers' authority 197.6911 1098.341 .360 .932 
504 Pupils' general misbehavior 197.6283 1096.730 .392 .932 
505 Maintaining class discipline 197.7120 1091.817 41 7 .932 
506 Pupils who continually misbehave 197.8848 1094.713 .387 .932 
507 Pupils who show a lack of interest 197.5864 1095.749 .398 .932 
508 Difficult behavior problems 197.9686 1094.052 413 .932 
509 Constant monitoring of pupils behavior 197.8796 1102.549 .313 .933 
510 Noisy pupils 197.8482 1103.119 .289 .933 
511 Pupils' impolite behavior 197.8272 1099.375 .361 .932 
512 Lack of recognit ion for extra work 198.0105 1086.737 .521 .931 
513 Inadequate disciplinary policy of school 197.8115 1089.343 471 .932 
514 Low status of the teaching profession 197.7016 1089.916 .387 .932 
515 Lack of time for further study 1980838 1081.940 .510 .931 
516 Lack of recognition for good teaching 197.9424 1084.055 .509 .931 
517 Poor school faci lit ies 197.8220 1088.547 446 .932 
518 Inadequate salary 197.1099 1099.888 .346 .932 
519 Poor promotion opportunities 197.3037 1092.728 457 .932 
520 Participation in decision making 197.9058 1088.517 493 .932 
521 Poor career advancement 197.5864 1087.233 488 .932 
522 5hortage of teaching materials/eq uipments 197.9110 1081.755 .544 .931 
523 Too many periods teaching Iteaching overloadl 197.5079 1085.588 492 .931 
524 Large size of classes 197.3141 1095.301 .360 .932 
525 5upervisory duties (e.g. play ground, school meals) 198.2880 1084.848 .530 .931 
526 Too much paper work 198.1466 1094.652 .397 .932 
527 5chool too big 198.2147 1090.054 408 .932 
528 Administrative work 198. 1675 1084.224 .505 .931 
529 Demands after school time 198.1257 1095.374 406 .932 
530 Pupils' general low ability 1974869 1091.672 266 .934 
531 Mixed ability groupings 198.0209 1104.221 .316 .933 
532 Large group variability class 197.8691 1101.567 .341 .932 
533 Accountability for pupi ls success in exams 197.6806 1090.082 439 .932 
534 Lack of time to prepare lessons 198.2932 1076.787 .560 .931 
535 Too much work to do 197.7120 1081.711 .537 .931 
536 Pace of school day is too fast 198.2042 1089.605 455 .932 
537 Not enough time to do the work 198.1204 1080.306 .558 .931 
538 Lack of time for marking 198.1571 1092.954 445 .932 
539 No time to relax between classes i97.7801 1086.951 477 .932 
540 Lack of time to spend with individual pupils 197.8586 1093.880 .375 .932 



APPEND IX - B (cont'd) 

ItCIII Tota l Statistics for Stress Scorcs 

Scale Mean if Scale Corrected Item- Cronbach's 
ttem Stress items Item Deleted variance if Total Alpha if Item 
Code Item Deleted Correlation Deleted 
S41 Covering lessons for absent teachers 198.5445 1096.176 .360 .932 
S42 Trying to uphold /maintain values and 198.0942 1087.686 .554 .931 

standards 
S43 Attitudes and behavior of some 198.2199 1092.667 .442 .932 

colleagues 
S44 Attitudes and behavior of the head 198.1 885 1092.175 .434 .932 

master 
S45 Strict rules and regulations of the 1980628 1085.975 .471 .932 

school 
S46 Inadequacy of the present inspection 198.0524 1094018 .483 .932 

system 
S47 Evaluation is mostly used as a means 197.9581 1096.135 .368 .932 

of tit for ta t 
S48 The evaluation process sometimes 198 0942 1092.896 .445 .932 

fosters clique/group formation 
S49 The currently used measure of teacher 197.6597 1092.194 .410 .932 

competency is not fair and adequate 
S50 The criteria in the new teacher 197.6073 1095.608 .364 .932 

evaluation form are unrelated with the 
teaching learning process 

S51 Mostly evaluation focuses on 197.5393 1092 029 433 .932 
individuats instead of on work related 
problems 

S52 Ratings of teacher effectiveness rnade 197.5916 1086.853 .490 .932 
by supervisors and administrators are 
not adequate 

S53 I feel that teaching profession is not 197.3298 1097.949 .292 .933 
well valued in the society 

S54 My dissatisfaction in the teaching 197.7225 1093.191 .339 .933 
profession 

S55 My diminishing interest in teaching 197.8272 1096.228 .320 .933 
profession 

S56 I feel unaccomplished at the end of Ihe 198.1728 1090.617 .424 .932 
day 

S57 Principal 's ignorance of my 198.2513 1079.558 .361 .933 
presence/importance in school 

S58 I am unjustly criticized by the principal 198.6126 1084.554 .476 .932 
S59 Colleagues spread rumors about rne 198.8482 1087.266 .428 .932 
S60 I am excluded from social activities, 198.9476 1085.850 .433 .932 

like parties or informal meetings 

----_/ 



APPENDIX - C 
Item -Total Statistics for Coping hems 

Scale Scale Corrected Cronbach's 
Item Coping items Mean if Variance Item-Total Alpha if 
Code Item if Item Correlation Item 

Deleted Deleted Deleted . __ ... ,_.,-, .. _---------, .. _--_._-_ ..• .. _----------
-- -- .- .-~-----.,.-.------

CSOI Get rid of the tension by expressing some irritability 112.9118 281.135 .290 .878 
and frustration to yourself 

CS02 Let people know exactly where you stand 112.6078 280A17 .382 .876 
CS03 Express your irritalion to colleagues at work just to be able 112.7500 280.602 .352 .876 

to let off steam 
CS04 Try to relax after work 112.5441 278.170 A19 .875 
CS05 Think objectively about the situation and keep your feelings 112.1275 280003 A 15 .. 875 

under control 
CS06 Try to get advice and suggestions from someone at 112.5000 272.015 .567 .872 

work 
CS07 Try to see the humor of the situation 112.6618 274.658 .533 .873 
CS08 Make a concerted effort to enjoy your self with some 112.5343 272.122 .583 .872 

pleasurable aclivity after work 
CS09 Try to avoid confrontations 112.3284 281.384 .338 .877 
CS I 0 - Do nothing and carry on as usual 113.2794 279.591 .310 .878 
CSII Try t a reduce the tension by after work physical activity 113.0980 274A93 A52 .874 
CSI2 Talk about problems with spouse or some one else 112.7206 276.055 A83 .874 

after work 
CSI3 Make sure people are aware you are doing your best 112.5049 275.502 .517 .873 
CSI4 Try to reassure yourself every thing is going to workoul 112.3873 275.174 .545 .873 

alright 
CSI5 Express your feelings and frustrations to others so Ihat 112.3480 280A35 A04 .875 

you can think rationally about the problems 
CSI6 Take a day off to recover 1130294 274.117 A57 .874 
CSI7 Talk about the situation with someone at work 112A167 280A51 .396 .876 
CSI8 Try to forget work when the day is finished 113.5539 282.889 .209 .880 
CSI9 Just let the feeling wear off 112.9559 277.303 A85 .874 
CS20 Leave the problem and try to solve it later by taking it 112.7059 274A65 .525 .873 

through at home 
CS2 1 Consider a range of plans for handling the sources of 112.6078 273.639 .556 .872 

stress -set priorities 
CS22 Try to find out more about the sources of stress-seek oul 112A314 278.788 .227 .882 

additional information 
CS23 Try to keep things in perspective 112.3873 274.780 .607 .872 
CS24 Try to nip potential sources of stress in the bud 112.7990 280.211 A39 .875 
CS25 Stand back and rationalize the situation 112A706 278.930 A53 .875 
CS26 Don't let the problem go unti l you solved it or reconciled il 112A608 280.072 AOO .875 

salisfactorily 
CS27 Through yourself into work and work harder and longer 112.1324 280.943 .384 .876 
CS28 Become more involved in life at home 112.2549 279.137 A22 .875 
CS29 Become more involved in after work activity outside home 112.7108 278A23 A27 .875 
CS30 Think of good things in the future 111.7745 282.905 .324 .877 
CS3 1 Try not to worry or think about it 112.2353 276.545 .160 .890 
CS32 Take some extra work home and work on it 112.5049 278.892 A07 .875 
CS33 Try to take some immediate action on the basis of 112.2451 275.989 .509 .873 

~our eresent understanding of the situation 
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