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learning to bring the expec ted behavioral change and this is possibly, why the 

new education a nd training policy of E:thiopia calls for its implementation. 

From the above discussion, it can bc n o ted that a ncw paradigm s hift of 

learning and acquiring knowledge is introduced in our education system. This 

implies that centering learning on teacher has been replaced by centering 

learning on learners. 

Nowadays , van ous attempts have been madc by the Ministry of Education to 

introduce active learning at higher institutions. One of these attempts is the 

High er Diploma Program which is in ter-ded to improve the quality of education 

in Ethiopia through certifying teachers at the levels as licensed Teacher 

Educators (MOE, 2004). In the teachers' handbook of th is program, active 

learn in g as a method of teaching to make learners participate in their learning 

is treated as one aspect. Instructors in Wolaita Sodo University were also taking 

Higher Diploma Program (HOP). ---
Neverthe less, the pra ctice of active learning method at EFL classes of some 

higher institutions in E:thiopia is found to be di scouraging. In this regard, 

Mengistu (2007) and Tesfaw (2007) have found the practice of active learning 

methods in E:nglish classes of tcachers' training colleges below the expected 

level. In add ition Yalew (2004) states that teachers a re still playing dominant 

roles to guide and control the learning process. In the same way, my teaching 

expene nce at Wolaita Sodo University confirms the low practice of ac ti ve 

learning in E:FL c lasses . When indi vidua ls arc assigned as graduate assistams 

in the university, at the beginning they are expected to observe classes of sen ior 

s taffs specially those who took HDP program for an experience, but instructors 

were not implementing ac tive learning. Thi s low implementation of active 

learning m ethods in E:FL c lasses may be the resulL of va rious factors. Therefore , 

it is very c~;sc nti a l to a sscss the problems that both students and instructors 

face whilc implementing active learning. Besides the above mentioned 

assumption s, the studies which have been conducted on colleges of teachers' 

cducation [OCLlSCS on the extent of the implementation of active learning . 
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Therefore, th is study will a dd its s h a re by focusing on the challengcs of 
implementing active learning in El"L classes of Wolaita Sodo University . 

1.3 Objectives of the Study 

The major objectivc of this sludy was La investigate the major challenges of 
implemeIlling active learning in EFL classes of Wolaita Sodo University. 
Moreover, the study will have the following specific objectives. 

• To explore the knowledge and perception of instructors and students on 
active learning. 

• To ident ify the challenges that instructors face In implementing active 
learning in EFL classes. 

• To assess the challenges that students face while learning EI"L courses 
using active learning tech niques. 

Based on the a bove objectives, the following research questions were formulated 
to be answered in the course of the study. 

1) What challenges do in structors encounter in attempting to implement 
activc learning in EFL classes? 

2) What problems do studcnts facc whi le. learning EFL courses u sing active 
learning techniques? 

3) Do instructors and students have adequate knowledge and favorabl e 
attitude towards active learning? 

1.4 Significances of the Study 

The study was intended to investigate the major challenges of implemen ting 
active learning methods in EFL classes of Wolaita Sodo Univcrsity. Thus, th e 
resea rchcr hopcs that the rcsult of the study may have the following 
significances . 

• It may help in strucLOrs a nd students to have aware ness on the challenges 
and work together to solve or minimize the challenges for bette r 
implementation of active learning . 
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• I t may also hclp policy and dcc is ion makers to design viable strategy which 
Can promote the positive perception of active learning . 

• The study may serve as a supporting document for further study 111 the 
area. 

1.5 Delimitation of the Study 
This study was delimited to investigating the challenges of implementing active 
lea rning in EF'L c lasses of Wolaita Soda University. The area is selected because 
of the researcher's fami liarity with the place, students a nd instructors. The 
subjccts of the study were also limited to students of English department (3 rd 

Year on ly) and instructors who wcre teaching the students. Their total number 
was 46 and 5 respectively. 

1.6 Limitations of the Study 
Some of the challenges that encountered durin g the study were lack of 
cooperation among the subjects of the study.Moreover,the researcher had 
initially planned to aud io record the in terviwees.However,this plan was 
abandoned later as the instructors and the students were found to be reluctant 
to be recorded. Despite such challenges that confronted, the researcher has 
tried his best to conduct thc research properly and effectively. 

1. 7 Definition of Key Terms 

• Active learning- refers to the active involvement of the learner on d ifferent 
tasks within and out of the class room such as group work , role play, 
discussion etc. 

• Implementa tion- a n activ ity put In to practice 111 a classroom by the 
teacher. 
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CHAPTER TWO 

2 . Review of Related Literature 

This chapter focuscs on rev iewing various lite ratures a nd research findings , 

which a re assumed to have re leva nce to the s tudy 

2.1 - Philosophy of Instructional Approaches 

The term instructional a pproach is in terchangeably used with terms like 

instructio n a l me th ods and instructional techniques. lCDR (1999 :61) d efined 

approach, method and tcchniques in the fo llowing way. An approach is a se t of 

assumptions dea ling with the nature of teaching lea rning. Method is a n overall 

plan for the sys tematic presentation of knowledge based up on a selected 

approach. Whereas , tech nique refers to spec ific activities manifested in th e 

classroom t.hat a re co nsi stent wiLh th e method and therefore in harmony with 

the approach . 

These thITe terms are thus re la ted in hierarchica l manner, wiLh a pproach being 

the most genera l and techllil]ue th e most specific. The fundamental point is th e 

activities thaL the teacher do in the class room groun ded in app roach, 

me thod ology or Lechnique that ref1ect understanding of how they can be best 

taught.. 

When we come to instructiona l notions in the con te mpora ry literatures, we fin d 

two gene ra l notions a s the basic of knowledge in general or learn ing of th e 

individua l In parti c ula r. These a re the positivist a nd co ns tructivist 

epistemologisLs, whi ch have becn explained below (Lue . 1998). 

A positivist epistcmology assumes tha t knowledge exists separately from th e 

leo rner. According to this out look, wh ich believes that knowledge is outside 

there, the room for in Lerpre ta tion on the part of the individual or the learn er is 

very lillie beca u se knowled ge is see n as being p rimar-y fix cd or stable . 
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In this notion, the lea rners' task is to absorb or mernOrlze facts or pIeces of 

information u s ua lly taken from academic disc iplines for repeating them. There 

is less emphas is on linking facts and moving a co herent and meaningful whole. 

Ma ny educators have criticized the assumption of pos itivists, "the memorizing 

of facts and thoughts would be sufficient for successful learning". Because , if 

the teachers task is to repeat or give prescribed pieces of information from the 

syllabus or text book as sufficiently as possible this usually means using 

pedagogy of rote learning or chalk and talk in s tead of active that in volves two­

way-com munication. 

On the other hand, a constructivist epistemology assum es that knowledge is 

produced , con structed a nd made mean ingful, through interac tion betwee n the 

individual or the learner and the world a round him / her. Thi s interaction leads 

to inte rpre tation, unders tanding not just memorization. Fo r the constructivists , 

knowledge is defined as temporary developmental, socially and culturally 

mediated , and thus non -o bjec tives. Wa lklin (1989) stated tha t the world is not 

see n as be ing made up of fixed facts; rathe r it is viewed as unstable depending 

upon the interp retation of the observer or th(~ le8 rn e r. It is seen as being unified 

coheren t and inte rrelated rather than being made up of se pa rate bi ts a nd pieces 

of inform a tion . The learner's task is to interact with the world a rou nd him /her 

to und e rstand, th ink, a nd make linkage, ' interpret, draw conclus ions and 

communicate a bout what he/she is learning not just to absorb or accurately 

repeat information . In the same way, the teacher's task is to use class room 

methods that e ncourage th e pupils to be active by analyzin g a nd interpret in g 

knowledgc with ac tivc lea rning, higher o rde r thinking skill , and problem solving 

a nd communication based me thod in their teach ing. 

To sum up, it is based on the above philosophical ideas th at teaching method s 

are devc lopcd. Therefore, a conceptual analys is of th e various philosophie81 

ideas underlying the usc of instructiona l approaches is very vital to c urriculum 

designers , textboo k writers and classroom instructo rs because directly or 

7 

I 
J 



indirectly these perspeclives inf1uence the theories or concepts of instructional 

material developers and the methods used by class room instructors/ teachers. 

2.2. Instructional Methods 

There can be no teaching learning process with out the systematic selection and 

appl ication of methods and techniques in the overall strategy of implementing 

cu rriculum. The major purposc of instructio n is to lead the student nearer to 

independence and the abi li ty to learn for himself/herself. To this effect teachers 

use different methods to achieve the desired effect. Thus, when a method is 

chosen for the wrong purpose, or started without adequate organization and 

preparation , it may waste lim c and lead to failure. 

According to Smith (1986) while deciding what teaching method to use, a 

teacher will need to consider students background and knowledge, environment 

and learning goals. Therefore, since they are a ll tools for educating learners, 

they requirc appropriate selection and application. 

Different scholars usc different lypes of classification when referring to 

instructional methods. According to ICDR (1999:68) the following are among 

the common classification of teaching - learn ing approaches. 

• Teacher - ccntered versus Student - centered 

• Direct instruc tion versus indirect instruction 

• Conventional versus non-conventional methods 

• Traditional versus non -tradition a l method 

Borich (1 992) supplemented that the classification of methods as direct 

(teacher-cemered, traditional, formal, expos iting, didactic etc) or indirec t 

(student-cenlered, democ ratic, activc, informal etc) would be made on the basis 

of the followin g categories: 

1) Sourcc of the knowledge i.e. who is the center of knowledge? 

2) Role of the teacher i.e. is the teacher a stage settler or informa tion 

provider? 

3) Rol e of the students i.c. arc the students act ive listeners or active doet's? 
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2.2.1 Teacher - Centered Method 

Teacher centered method a lso known as traditional method is a method which 

considers learning as only matter of mastering and memorizing the skills and 

knowled ge identified by experts in advance and transmitted by teachers (Harris . 

1997 cited in Nardos . 2006). In such sett in g. the teacher is co nsidered as som e 

one who possesses knowledge and whose main task is to transmi t it to 

students. On the other hand the role of the students is to acquire knowledge 

transmitted by teachers and to become consciously aware of the rules underling 

it (Clark. 1987). 

In a traditional classroom. the teacher designs the course materials to be 

taught and makes all decisions concerning how the course is to be organized 

and taught. The teacher is a lso responsible to make decisions regarding the 

sequencing. structuring and the pace of the course . The learning process 

depends on the talking of the teacher where the students become passive 

listeners. Bein g dominated by teachers lecture. the teacher centered approach 

creates many problems to learners . For instance. Silberman (1996) confirmed 

that during lecturing students' attention decreases with each passing minute. 

As lecturin g appeals to only to a uditory lea rners. it tends to promote lower level 

of learning of factu al information; th ey learn what is told by the teach er usually 

with out curiosity. without questioning and with less interest for inquiry. In this 

old model of instruction the teacher is the center of classroom activity. The 

teacher has been thought to hold most of the knowledge necessary for students 

to be successful. In this model. the teacher used the lecture method "Chalk" 

and "talk" or other methods of teaching in which he/she is active and the 

students remain passive. Here. the teachcr either writes notes on the board. 

which the students passivcly copy in their exercise books or the students 

m emonze the information from their test books. When the teacher asks 

questions, the students are usually expected to recall or repeat information 

from the lecture or form the text books. 
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2 .2.2 Student - Centered (Active Learning) Method 

Active learn ing a pproach according to Silberman (1 996) is a collection of 

instructional strategie s that make s tudents do most of the work , use their own 

bra in, s tudy ideas, solve problems and apply what they have lea rnt. In add ition 

it promotes interaction a nd working colla boratively which in turn promote 

language lea rning. Langu age learning is most effective when the learner is th e 

initiator of the lea rning process. Everybody thinks of active learning in terms of 

students being intellectually active. By inte llectually active we mean that 

teachers do not s imply expect studen ts to memorize and repeat facts . Howeve r , 

teac he rs should expect s tuden ts to use informa tion c ritically a nd analytica lly. 

Supporting this Nardos (2006:87) s tates that, in active learning the learners 

have a marked · degree of freedom a nd control over organization of lea rning 

activi ties . 

From the above a rgu ments forward ed by different sc hola rs , it is clear that, 

ac tive learning is an essentia l element in education as it takes the students 

beyond pass ive li s tener and makes them to take some dircctio ns a nd ini tiatives 

durin g language Ica rni ng . 

As opposed to teache r cente red method, the student centered method gives 

chances to stud ents to interact, di scuss, dcba te and ask ques tions, explore 

the ir knowledge . through ac ti vc pa rticipa tion. The und crly ing assumption here 

is that lea rning becom es meaningful when learners u se it and relate it with 

their lives . According to Temechegn (2001), learning in a student cente red 

me thod setting is not purely individual is tic rather s tud ents learn through 

cooperation, active involvcmcnt and participation . 

Many a rgue that learning in any form has to be active because evidences s how 

that students learn better when they are ac tively involved in the learning 

process . In active lea rn in g, wc cente r our planning, oLir teaching and our 

assessment on the necds and abilities o f our stu dents (Aaronson, 1996). 1'h/ 
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ma in id ea behind the practice is that learning is m ost meaningful whe n topics 

are releva nt to the s tudents' lives, needs and interests and when students 

themselves are actively engaged in the tea ching and learning process. 

In active learning method, students are not simply considered as imitators of 

the ir teachers rather they are c reative thinkers . Concerning th is , Silberma n 

quoted in MOE (2004: 86) contrasts active learning with memorizing by saying. 

Real learning is not memorizing. Most of what we memorize is lost easily. 

Learning cannot be swallowed. To retain what has been taught, students 

mus t chew on it. Learning comes from exposure to dijj'erent kinds of 

stimulation through the s enses . When learning is active, the learner is 

seeking something to answer a question, information to solve a problem 

or a way to do ajob. 

Thus in active learning method, students are not expected just to memonze 

information, but thcy a rc a ll owed to wo rk with and u se th e infOl-mation alon e 

or with peers. Students are included in the decis ion m aking of the teaching 

learning process by deciding what and how they will learn a nd encourage them 

to take responsibility of their own learning. In active lea rn ing method, the 

learner has the responsib il ity for his/her learning, thc content has rclevance 

and meaning for the learner, the involvement and participation o f the learner in 

learnin g is mandatory a nd the teacher acts as a facilitator than as a controller. 

In other word s, in active learning, the teacher does not consider himself as the 

sole source of knowledge. Hi s role is rather to fac ili tate the process of learning. 

In active learning, th c studen ts are not passive recipients o f knowledge rathe r 

they a re a c tive learne rs. They not o nly rece ive information from lectures and 

books, th ey also d iscuss, comparc, analyze, critici%e, dra w conclusions and 

communicate with eac h other. 
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2 .3. The Importance of Active Learning 

Chet et a l. (1 993) notice the role of active leaning in solving the loss of attention 

a nd in respo nding to d iffe rent learning styles of learners. Accord ing to them, 

the importance of active learn ing depends on two bas ic ass umptions. 

1) Learning is by n ature a n ac tive end eavor, and 

2) Diffe rent people learn in different ways. 

On the basis of these assumptions , they exte nded their a rgument that first 

stude n ts learn best when applying subject matter , in other words learning by 

doing; and second, that teachers who use exclusive ly anyone instructional 

a pproach often fa il to help significant number of stu dents. As a result, both 

teachers a nd students end up with d issatisfaction. 

Moreover, as S ilberman (1996 : 4-5) state, ac tive learning clearly addresses the 

different learning s tyles of the students which ma ny educators h ave realized. 

Principles of learning styles reveal that some a re students of information . TheY 

prefer to write down wha t a teacher te lls them and they are quiet in the 

classroom and seldom distractcd by noise. But the aud ito ry learners do not 

bother to look at what a tcacher docs or to take notes. They rely on the ir ab il ity 

to hear and remember. Where as kinesthetic learners learn mainly by direct 

involvement in ac t ivities of the co urse. Only few studen ts are exclus ively one 

style of learner rather, they s hare more tha n one. Thus, d ifferen t active 

lea rning methods create th e bes t match for stud e n ts with d ifferen t learning 

s tyles. 

In line with the above ideas, ICD1< (1999:65-66) lists some basic poin ts on why 

active learn ing is cons idered to bc so important. These a re :-

:;.. Teachi ng is effective only when s tudents a re learn ing 

:;.. Learnin g is effec tive on ly whcn it is meanin gful to students 
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>- Learning is meaningful only when students can use it, connect it to 

th eir lives or actively pa r tic ipate in it. 

r Memorizing facts and bils of knowledge a lone is not effective lea rning. 

:;.. It is to damage young learners, when one tries to teach the m only by 

giving facts. Because it is preventing m eaningful learning. 

>- Lea rning facts a lone does n't prepare students to understand their 

e nvironment or function effectively in it: it does not prepare them to 

understand and participa te in a co mplex world. 

>- Learning must prepa re students to solve problem s and to use 

information from their env ironment and other sources a nd to ma ke a 

better life [or themse lves, th eir fami lies and their communities 

(Dewey, 1949). 

>- Stude n ts must be encou raged not only to learn facts but a lso to 

inves tiga te, to understand thc wo rld round them, to analyze, draw 

co nclusion and communicate ; in other worlds, to th ink deeply . 

>-. We must encourage sluden ls to use higher-order thinking s kills 

(a n a lyzing, comparing, drawing conclusions) and move away from the 

excl u s ive usc of lowe r order thinking skills, which is memorizing 

(Boric h, 1992). 

>- When we give stu dents facts a nd knowledge to memOrIze, we must 

encourage them to u se it ac tively and critically a nd connect is to the 

world they know. 

This hand book, further ela bo rates why ac tive learning methods a nd ac tivities 

a re use ful to promote effective learning in the fol lowing ways. 

>- We all remember much more when we are active a nd wh en we 

pa rticipate. 

>- Ac tivities he lp to make meaningfu l connection s. 

>- Learning how to learn or thinking is more importa nt tha n memo rizing 

facts. 

>- Active learning leads to long last knowledge. 
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~ Active learning e ncouragcs partic ipation, analysis and cri tique , which 

are highe r order thinking s ki lls . 

~ Active learning pre pares students for participat ion 10 a democratic 

society . 

2.4 Active Learning in the Ethiopian Education Context 

The curriculum reform initia ted in 1994 in Ethiopia a fter adoption of the New 

Education and Training poli cy has Jed to extensive changes in education. One 

of the cha nges is the paradigm s hift in th e model of teach ing wh ich in volves the 

s hift from rote learning to active learning and the shift from a linear to a n 

integrated curriculum (Leu, 1998: 1). 

Thi s change has brough t a major parad igm shi ft in our thinking about 

education a nd the meaning of knowledge and learning. In re la tion to 

instruc tional method, the ideas like ac tive learning approach, student centered 

m ethod, problem solving, discovery learning, and the u se of higher order 

thi nki ng skills etc have introduced through this reform. 

To state mo re precisely, the maj or cha nges in th e curriculum reform include 

the s hift from the traditional passive learning to the new model of par ticipatory, 

active learning. In other words , th e shift is from learning through m emorizing 

and repeating information to learning through discovery, a na lyzin g a nd 

problem solv ing . Sim ilarly, in the teacher edu cation system, there have been 

continua l changes in the curricu lum s in ce the new educationa l re form in the 

country . Pa rticularly, at prese nt, the teacher education program is guided by 

the TESO document (MOE, 2003). Thi s docum ent states that pass ive learning 

has to be replaced with active, learner focused education. 

Also , the new education a nd training policy of Ethiopia reqUIres the 

develo pment of th e physical a nd m enta l potential and proble m solving capacity 

of ind ividuals. It is expectcd to c u ltivate the cognitive, c reative, producti ve and 
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appreciativc pos itional of citizcns by a p propriate re lating education to 

enviro n mental and s ocial n eeds (TOE , 1994). 

Thus, its intention is to prepare teachers who can promote active learning and 

the development of problem solvin g skills through a learner centered approach, 

using a curriculum where content and methods are integrated. 

2.5 Principles of Active Learning 

In order to improve higher learning, there are fourteen general research based 

principles of active learning. These principles are: 

1) Active learning is more effective than passive learning. Active learning 

occurs when students invest energy in activities to make learning 

mea ningful. S tudents might expla in concepts to others or paraphrase 

the concept for different evidences. These can be assessed for accuracy 

and appropriateness. 

2) Learning requires focused attention and awareness of the important of 

what is to be learned. On e of Lh e most difficult tasks for learners 

particularly in a new subject is to sort out what to pay atLenLion Lo. They 

cannot tell what the essentials are. You can help students by giving 

them guidance, such as the objectives or key points. Ask students to 

iden t ify what they think a re the key points at the end of a class. 

3) Lea rnin g is more effecLive a nd efficient when learners have explicit, 

reasonable, positive goals and when their goal fits well with the teacher's 

goal. Learners achieve best when they are clear what is expected of 

them. Ask students to identify their own learning goals and compare 

with yours. Assess and share goals through the semester. 

4) To be remembered, new information must be meaningful connected to 

prior knowledge and it must be remembered to be learned. If students 

can make meaningful connection between what they already know and 

what is new, they will remember better and be abl~ to use new 

information. 
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5) Unlearning what is a lready known is often more difficult than learning 

new information. Misconceptions a re a real barrier to new learning; 

check what students 'know' by asking diagnostic questions. This will 

help find a starting point for your teaching. 

6) Information organized in personally m eaningful way is more likely to be 

re tained, learned a n d used . Students learn in d ifferent ways. Introduce 

them the different methods of recording and learn ing information 

d iagrams and pictures as well as prose. Help the m relate their 

knowledge to 'real life' situ a tions . 

7) Learners n eed feed back on their learning, early a nd often, to learn well; 

to become independent, they need to learn how to give the m selves feed 

back. Regular feed back helps s tudents make progress ; positive 

feedback is a good m otiva tor a nd creates a positive interaction between 

teacher a nd student. 

8) The way in which learners are assessed and evaluated powerfully a ffects 

th e ways they study and learn . 8nsure that students a re aware of how 

the will be assessed . Make sure that assessments are designed to assess 

the kinds of knowledge s kill s a nd attitudes you want to promote . Then 

'learning for the exam/test' wi ll be of benefit. 

9) Mastering a Skill or body o f knowledge takes time a nd effort- Students 

need to be awa re that mastery of a subject takes time a nd effort. I t 

cannot be achieved simply by attending class. They n eed to be good time 

mangers a nd use and control their time effectively. 

10) Learning to transfer, to apply previous knowledge and s kill s to new 

contexts, requi res practice. It yo u think this is valuable, then you need 

La make this explicit a nd not expect students to be able to recognize 

where the transfer of knowled ge (skills) and attiLudes immed iately. 

Challenge students to develop their own examples . 

11) High expectations en courage high achievement - students ach ieve more 

wh en wo rking with teachers with high expectation s . Find out what 

expectation sLuden ts have of themselves; m a ke your expectations of 

them explicit. Develop their sel f confide nce . Be a good role model. 

16 



12) To be most effectiv e, teach ers n eed to balance levels of intellectual 

cha lle nge and in structional support. Provide 'scaffolding', specifica lly for 

first years, to help your s tuden ts build knowledge with confidence . 

Different students will require differen t amounts of scaffold ing. Use 

more able students to help others. 

13) Motivation to learn is a lterable; it can be affected by the task, the 

environment, the teacher a nd the learne r. Make sure students 

understa nd the relevance and value of wha t you are teaching. 

Encourage them and give them confidence. 

14) Interaction between teachers a nd learners is one of the mo s t powerful 

factors in promoting learning; interaction be tween learners is a no ther. If 

students believe that teachers care a bout them they are more likely to 

want to work ha rd and be successfu l. Learning na mes and 

acknowledgin g individua ls is a good start. Working togeth er on tasks 

that can be completed more effecti ve ly in a group encourages positive 

inte ractio n and mutual support. 

Source: Angelo, 1993 cited in MOE 2004:85 

2.6 Major Active Learning Methods 

To be effecLive, teach e rs must use d ifferen t active learning method becau se 

current thinking and practice in education highly focuses the need to actively 

involve in different active learning techniques. To this end, there are a wide 

range of methods and techniques for active lea rning. The major methods are 

explained below. 

1) Problem solving - Th e problem solving approach is not a single strategy 

rather it is a general strategy in which many different techniques a re 

found. Problem solving is a p rocess of produc ing or clos ing a perceived 

proble m gap. When a solution is proposed, its effect all. reducing the gap 

can bc evaluated and adjustments made accordingly, which is known as 

means and a n a lysis. In the process of problem so lving activity, the most 

important th ing is the students should generate more ideas about the 
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stated problem for major stages of the process (Newell and Simon, 1972, 

in ICDR , 1999). 

According to Clark and Star (1986), the problem solving approach has the 

following stages. 

~ The lea rner becomes aware of the problem 

~ The learner defines a nd delimits the problem 

~ The learner gathers evidence that may help to solve the problem 

~ The learne r forms a hypothesis as the solution to the problem 

~ Th e learner tests the hypothesis and 

~ The learner solves the problem or restarts, if not sohed. 

To sum up, problem so lving involves formulating new answer, going beyond the 

s im ple application of previously Icarned rules to create a solution. Thus, a 

leane r educated through problem so lving method will be able to fit in to the 

ever- changing world. 

2) Role Play - Role play is when the students or group of s tudents are 

givcn a role to play out in thc class . This could be a s ituation they havc 

to act out, or a person they have to dramatize . The instructor provides 

either real or imaginary contexts a long with a range of relevant 

characters/ roles, an d then to improve dramatic inte ractions among their 

characters during class periods. 

3) Brainstorming - This is when the studen ts generate as many ideas as 

possible about a topic. It can be a great way to start a class on any given 

topic and it may be done in number of different ways such as in group 

(recording their ideas on chart, paper), in pairs or as a whole class with 

the tcachcr (or students) writing the ideas on the board or ch a rt paper. It 

is a g reat way of finding out what the students already know on a 

subject. 

4) Field Trip - This may include variety of methods like field vis it, 

attachment and inte rn sh ip. This method involves moving learners out of 
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the c lassroom. It a ims at pro moting the expen ence of the learners a nd 

a ssis ting them to acquire knowledge and skills directly from the real 

world. It reqUIres selecting appropriate and relevant topic , clear plans 

and guidelines, arrangement a nd cooperation of host organization and 

sometimes materials input. Its adva ntage is since it relates learning to 

real situation , there is more opportunity to gain wide range of knowledge 

and skil ls, it also gives a cha nce 1:0 learners to apply and test in practice 

what has been learned in theory (Melese kidane, 1999). 

5) Discovery Learning - Psychologists like Bruner (1 966), who were well 

kriown a dvocates of discovery learning, argues that education should 

emphasize the structure of a pa rticula r discipline a n importa nt cau ses 

rather than fact. Instead of just memorizing certain facts , to discover 

them for ourselves, will be inte rested because the informa tion will stay 

with every individual long lasting and most importantly. The discovery 

m e thod of teach ing is a frequen t descrip tion of mode of instruc tion that 

is co n trasted with other forms of instruction li ke teacher centered . 

Di scovery learning is the opposite of reception or being told or being 

passive . In short, according to Brune r, students should be taught key 

principles and con cepts; whi le teachers must organize their teaching 

materials around centra l concepts and principles, con nected in a 

mea ningful manner. This implies that students should be allowed to 

d iscover principles inductive ly which leads to a particular way of 

teac hing concepts. 

6) Pan e l Discussion - Panel discuss ion is on e of the participatory methods 

of instruction . In panel d iscussion or debate, there are generally two 

s ides , each with opposing views (Walkline, 1989:95). Usua lly, a question 

or pre position is put forward and each side takes its turn to s peak for or 

against the assumption. Th e participants (lea rners) a re ma in ly concerned 

with destroying one another's arguments or putting forwa rd opposing 

interpretations of evidence unde r review during the debate . As m ethod of 

instruction , it he lps to welcome d ifferen t and opposing views on a topic. 
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It encourages learners to express their views a nd oth er learner 's poin t of 

Vl ew . 

7) Group Work- Group work is a part of collaborative s trategies of 

teaching/ learn ing. It is one of the best ways of encouraging active 

learn ing by arranging the learners' work together in group. It can take 

many forms involving pairs of students working together, students who 

work individually and come togeth er in groups to compare and discuss 

the results of their group. It could be organized inside the classroom, in 

the school compound or outside of the school compound. This method 

can be done in a number of ways from simple group activities that can 

take few minutes to more complex activ ities , which take th e whole period 

a nd possible, continue over a week or more. Moreover, group work suits 

almost all types of subject a reas across the curriculum and fits in to all 

kinds of learners in order that they acquire and develop desired 

knowledge, skills and attitudes (Melese Kidane, 1999) . 

8) Discussion One of the important learner centered activities is discussion 

in the c la ssroom. Discussion can be organ ized by groups or for the whole 

class. There arc thrcc kinds of d iscussions: prescribed, guided and open. 

Prescribed discussion is characterized by predetermination of ideas 

concerning the content and outcome of the discussion by of the teacher.. 

In the guided discussion, the teacher gives key points or raise question to 

the group discussion, no intervention during discussion except to point 

the discussion procedure. In the open discussion, the teacher even sets 

or. negotiates the t itle for the d iscussion, he/she states his/her view 

point with respect to the point raised and encourages the students to 

evaluate their d iscussions (!CDR, 1999 :92-93). 

9) Peer Teaching - Peer teaching is a participatory, active a nd democratic 

strategy integrated in to the students own experiences that result in deep 

learning. Peer teach ing involves occasional use of students in the class 

who h ave experiences because of their good background in particular 

a rea. Th e merit of peer teaching is that each group or member benefits 

from ea c h other's ac tivities , sharing the experience. Peer teaching can 
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solve the problem of large class size and it may release instructor's time 

for personal research or for producing resource based learning materials 

(Bennet e t aI., 1996:38). 

10) Project work - Projec t work can bring in to the classroom aspect and 

dime nsions of life that the textbooks or oth er instructional mate ria ls do 

not. A project can emanate from the classrooms or at home depending on 

the role that the teacher plays in the origin of a projects. In project 

method, tasks or topic are selected, worked, organ ized and presented to 

the class. Thus , projects do the fu nction of bringing in to the classroom 

aspects a nd dimensions of experiences that are no t ordinarily available 

to the classroom. (Dewey, 1949) 

2.7 Major Obstacles in the Practice of Active Learning 

Despite the evide nce to th e b enefits of active learning, many instructors a re not 

seen implementing active learning in their classes . Different schola rs h ave also 

noted tha t the effe ctive implementation of active learning can be inOuenced by 

a multipl e factors . The most common ones are discussed below. 

2.7. 1- Teachers and Students Resistance to Change 

People are the key to any impleme ntation but a t the same time they a re not 

a lways ready to accept change. Teachers may view cha n ges as just s ignalin g 

m ore work: something else to add on the al ready overloaded sch edule for which 

little or no time is a llotted. According to Lue (2000: 13), teachers feel to have 

succeeded in the sch ool system as it h as existed a nd wou ld like to continue 

safe. Plass (1998 :317) indicated that resistance to change is the greatest 

challenge to the implementation of active learn ing. It comes from the externa l 

pressures of those in power, from the interna l psychological drives of teach ers 

and from s tudents' a nd teachers' pe rceptions abou t who does what in the class 

room . Brindley (1984) cited in Plass (1998) states that by the time teachers and 

students meet for thc fi rst tim e, they may bring with them diffe re n t 

expectations conce rnin g not on ly the learning process in general but a lso 
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concerning what will be lea rn ed in pa rticular course and how it will be lea rned 

which in turn affect their ac tivities in classroom. 

The other reason for resistance is teachers and students past expenen ce . If 

students come with an experience of being passive in class, they may resist to 

the application of student- centered method. Besides teachers themselves 

having been taught that way, stick to teacher centered which may believe it as 

safe and comfortable. 

Genera lly, in order to be effective with change, there must be a consensus. 

Plass (1998:317) states that change can be threatening: it brings fee lings of in 

adequacy, it upsets cozy routines, it is hard to predict outcomes a n d involve an 

apparent loss of status or power. Therefore, in order to ma ke any change in the 

classroom, teachers and students should aware the mechanisms by which real 

change is brought and more believe in the need for a nd possibility of change. 

2.7.2 - Teachers' Attitude towards Active Learning 

The attitude of teach ers in implementing active learning in the ir classes is a 

determinant variable and their attitude towards active learning la rgely depends 

on the epistemology th ey adhere. In other word , teachers who strongly support 

the positivist epistemology as described in 2.1, assume that the teacher is the 

only source of knowledge and knows best. Teaching takes a predomina te role 

over learn ing and pupils are assu m ed to be "empty vessels" to be filled by the 

teache r (Plass, 1998 :311). This discloses that teachers who a re infavor of 

positivist epistemology cou ld have negative atlitude towards active learning. 

On the . other hand, there are a lso teach ers who view knowledge as it I S 

produced through the interac tion between the learner and the world around 

him /he r which is a constructi vist episte mology. The interaction leads to 

inte rp re tation and understanding, noljust mcmorization (Lu e, 2000:4). 
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To sum up, various research findingS confirm that there is a strong tie between 

teacher's attitude towards active learn in g method and their effor t in 

implem enting it. 

2.7.3 Learners' Attitude Towards Active Learning 

In active learning classroom, students are encouraged to develop autonomous 

learning and problem so lving skills . Capel et a l. (1995:230) state that active 

learning provides learners with great personal satisfaction, more interaction 

with peers, promotion a nd s ha red ac tivity and team work , greater opportunities 

to work with a range of pupils, and for a ll m embers of the class to contribute 

and respond . 

Getting students to work toge ther coopera tively in groups can be a cha llenge. 

There are perso nal c lashes, there a re a lso individua ls who see group work as 

an opportunity to le t others carry the load, and those who take control and 

dominate a t th e expense of others pa rti cipation. 

In short students' pos itive attitude towards coopera tive learning which pave 

way [or good implementation of active learning has great a dvantage. Moreover, 

if s tud ents have appropriate perceptions towards active learn ing; they cou ld 

develop the ir confidence in practicing it. 

2.7.4 Teacher Training 

Producing we ll-train ed a nd competent teache rs involves both eqUlpp1l1g the 

prospective teachers with the necessary knowledge 111 their area of 

specialization a nd deve lopment of s kills that enable them to effe ctively transfer 

their theoretical knowledge in to prac tice. 

However, whe n we see the traditional tra inin g of teache rs in Ethiopia, the 

theoretica l a nd practical aspects of Lraining have not been we ll integrated. MO E 

(2003) asser ted that the practice of teacher education focused on the 

theo retical aspects of subj ect knowledge. Thus, if classroom learning is to be 



effective, teacher educators must be well trained a nd should be ready to take 

th e respon s ibility of teaching. 

2.7.5 Class room Size 

According to Lue (2000: 17), teach ers who have many studen ts in over crowded 

classroom often say thal it is certainly not sui table to p rovide activities a nd 

group works . Ma ny practical activit ies , problem solving, or other learner 

centered activi t ies in over crowded classroom with m a ny s tudents a re 

imprac tical a nd complicated . Silberma n (1 996:9 ) a lso a dded tha t the physical 

environment in a class room can ma ke or break active learning . If fu rnitu re is 

movable , it could be possible to use di fferent layouts fo r active learning 

techniques. 

2.7.6 Sho rtage of Time 

If teach ers use active learn ing strategies In th eir cla ss, it is obvious tha t the 

amoun t of available lectu re ti me devoted to con ten t cove rage redu ces to som e 

exten t. Accord in g to McCa rtney (1 994 : 159), time in learn ing is class ified in to 

two; a llocated a nd en gaged time . The a llocated refers to the time during which 

students h a ve the oppor tun ity to learn, on the other ha nd, en gaged time is the 

part of a llocated time when s tuden ts a re actu a lly exhibiting on task. 

Accord ing to ICDR (1999), ac tive learn ing method does not necessarily ta ke a 

great dea l of tim e. It just needs the teache r to approach learnin g in d iffe ren t 

ways : s te p ba ck, set pro blem, create a learning en vironment, h elp s tudents to 

set prob le m a nd he lp s tuden ts to find a n a n swer. 

2.7.7 The Organization of Curricular Materials 

The organ iza tio n of c urricu lum materia ls (sylla bus, textbooks, teach er 's guide 

and other m a teri a ls ) h as grea t impact on th e implem en ta t ion of ac tive learn ing. 

Lu e (2000) s tressed tha t m a teria l developers shou ld design a nd orgalllze 

cu rricul a r mate ria ls tha t invite active involve men t of learners and teachers 
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must pa rtic ipa le in curriculu m mate rial developmen t a nd improve ment to 

contribute a practical, expe rience based prospective of learning environment. 

However , according to ICDR (1 999:50), mos t of the textbook and manuals do 

not incorporate active learning. This to mean that they only use one way 

interaction whe re the learners only react what has been written bu t no way 

respond to the malerials. Therefore , the implementation of active lea rning is 

highly dependent on the development of active learning materials. 

2.7.8 Shortage o f Instructional Materials 

Instruc tiona l m ateria ls p laya vital role by giving opportunity to the learner to 

learn by themselves a nd enhance learners' pa rticipa tion th rough active 

engagement activities. According to Brown (1994) the ro les of instructional 

materials a re to: ensure longer retention of the informa t ion gained, motivate 

the stude n ts to pay attention to th e lesson, give opportunity to learn through 

engagement and immediate action use of a ll senses and muscles, a nd to help 

students to integrate prior experience with the preset varying from abstract to 

concrete . 

However , in most instruction s , the lack of la nguage la bora tory, sufficient 

a udio-vis ual a ids, a nd s hortage of learn ing modules account for the low 

implementation of active learnin g in language class. 
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CHAPTER THREE 

3. RESERCH DESIGN AND METHODOLOGY 

3 . 1 Research Design 

The purpose of this study was to investigate the major challenges of active 

lea rning implementa tion in EF'L classes of Wola ita Sodo University. To conduct 

the research, a descriptive survey method was used on the ground it would 

help to show the general p icture of challenges of implem en ting active learning 

methods. Desc riplive survey m ethod helps to have general understanding of 

the challe nges by s tu dying the current s tatu s , nature of p revailing conditions, 

practices a nd trends throu gh relevant a n d precised information . 

3.2 Research Setting 

Thi s study was conducted in .Wola ita Sodo University wh ich is found in the 

southern part of Ethiopia and 3 70 km far from Addis Ababa. The Un iversity 

was purposively selected by the researcher because of his familiarity with the 

students and staff m embers which fac ilitates easy a ccess to the necessary 

information for the study. Third year students from Englis h depa rtment were 

the target population because the resea rcher believed they can give better 

informatio n on challen ges of implementing active learning in EF'L cl asses as 

they have more than five semester stay in the university. 

3.3 Subjects of the Study and Sampling Producers 

The sources of da ta for the study were instructors a nd stud ents of English 

Department in Wola ita Sodo University . Acco rding to the information the 
/. 

researcher obta ined fro m the depa rtment, there were 52 third year students 

and five instructors offering different courses for them. 

Out of the 52 students, 6 vvere used for pilot study by selecting them randomly. 

Therefore, the actua l subj ects of the study were selected u s ing availa ble 

sampling. 
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3 .4 Instru ments of Data Collection 

3.4.1 Observation Checklist 

Lewy (1977) noted that observat ion is useful to indicate h ow the lesson is 

divided into var iety of activi tie s su ch as individu al work, group ! pair work, 

whole class activ ity and oth ers . The observation checklist was designed to 

exam ine the studen ts and instructo rs activities during the lesson and to 

identify cha llenges tha t a ffect the implementa tion of active learning in EFL 

cla sses . The items were a da p ted from Taye Geressu (2008). The ch ecklist h as 

three pa r ts . Th e firs t part is designed to examine the classroom condition s; the 

second pa rt is for th e ac tivities th at ins tructors perform while u s ing active 

learn ing techniques and the las t pa rt is a bout studen ts ' ro le s a nd activities 

while lea rning EFL courses u s ing ac tive learning. 

Two instr uctors were rand omly selected fo r the observa tion a n d were observed 

three ti mes eac h wi th a co obser ver; an in structor selected from the 

depa rtmen t ra nd omly . Th e average agreemen t calcu la ted fo r each of the lesson 

observed wa s 86 .9% a nd 82 .6% . Accord ing tclGood a nd Brophy(199 0) cited in 

Taye (2008 ) observers s ho u ld achieve gen era l agrccment from 60-9 0% to get 

reliable data. 

3 .4.2 Que stionnaire 

Two kind s of questionna ires were prepared to be fi lled by inst ruc tors and 

s tudents . Both th e question na ires conta ined th ree par ts . The fi rst pa r t was 

intended to gathe r background in formation of the studen ts a nd the instruc tors . 

The second pa r t of the quest ionnaires cons isted of item s that were intended to 

investigate the cha llenges of implementing ac tive learn ing m e thods . The la s t 

pa r t which was a da pted from Taye (2008) was prepared to assess th e 

knowledge a nd perception of in s tructors a nd students on active learn ing. 

3.4.3 Interview 

The in te rview guide was pre pa red for bo th EFL instructors a nd students wh o 

were selec ted for thc interview. The intervie'"v for both in structors and s tu den ts 
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consisted of eight questions which were semi structured . Two mtervlewees were 

selected randomly from the total of 46 students . Further, the instructors who 

were observed were at the same t ime in terviewed . 

3.5 Methods of Data Analysis 

In order to inves tigate th e ch a llenges of implem en t ing active learning in EFL 

classes , the data gath ered through questionna ire, interview a n d observation 

were a n alyzed in th e foll owing ways . 

Fi rst, response s of lhe da ta galhcred th rough close ended questions were 

tallied, tabula ted and p resented in frequency counts . Then percentages we re 

calcula ted a nd u sed to a na lyze to respon ses ba sed on the frequency counts . 

The m ean values were calculated for the question s which were prepa red in 

Likert scale fo rmat. The que:; tion s were p re pared to explore the knowledge a nd 

percept ion of the studen ts a nd instructors . 

3.6 Data Collection Procedures 

The dala need ed for the study were collected through ques tionna ire , in terview 

a nd observation acco rd ing to the fo llowing procedu res. The questionnaires were 

distri buled to lhe sLudents with the presence of th e researcher in the 

classroom. Th e researche r expla ined the pu rpose of the research and gave 

n ecessary exp la na tion whe n ra ised by the s tud en ts . The EFL instructors' 

questionnaire wa s dislribu led when th e ins tructors were ava ila ble in th e 

de pa rtmen t. 

After collecting the questionna ire, the re:;ea rcher conduc ted a n observa tion 

wi th hi s co obse rver in classes of two randomly selected instructors . The co 

observer was selected ra ndomly from the researc her's colleagues a nd he h as 

M.A in TEFL. Th en each ins truc to r wa s observed three times at different times . 

Two ra ndomly selec ted studen ts and the observed in s truc to rs were interviewed 

a fte r the observat ion . 
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3.7 Pilot Study 

The objective of the pilot study was to test and improve instruments a nd to 

have awareness about possible problems that might encounter while 

administering the actual in struments. 

Participants of th e study were selected from third year students and 

instructors having s imilar qua lification a nd work experience as the main 

sU bj ects. For this purpose 6 students out of the tota l 52 a nd four instructors 

out of the total 17 were randomly selected for the p ilot study. 

Based on the information obtained from the pilot study, the ins truments were 

revised. Two items from the students' questionnaire that were detected as 

con fusing to participants to respond werc paraphrased. 
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CHAPTER FOUR 

4. Presentation, Analysis and Discussion of Data 

4.1 Presentation and Analysis of Data 

This section attempts to present and analyze th e collected data in response to 

the q uestions which were raised in the first chapter. Thus, the data are 

prese n ted in tables and analyzed using percentage, mean value and descriptive 

statements. 

4.1.1 Background Information of the Respondents 

Before discussing t he data related to the m ajor questions , a summary of 

characteristics of the subjects is presented here . As mentioned in chapter three, 

the inte nded information for th e study has been gathered from students and 

instructors of Wolaita Sodo Un ivers ity. A total of 5 1 respondents were included 

in the study. Forty six of them were students a nd five of them were instructors . 

All the ins tructors were male and qualified with masters degree . The experience 

of the instructors ranges from one year to six yea rs. When we see their work 

load pe r week, fou r of them h ave twelve c redit hours and the remaining has 

only six. 

Regarding the students, out of the total 46, 16 of them were fema les a nd the 

res t 3 0 were m a les . They have 18 cred it hours load pe r week. The students 

reported that th ey h ave a lready taken methodology course which is a imed at 

equipping the m with the different methods of teaching including active learning. 

4.1.2 Data Obtained Through Students' Questionnaire 

A questionna ire was deve loped to students to investigate the ch a llenges they 

face a nd to assess their knowledge and perception of ac tive lea rnin g. Theit' 

responses were a n a lyzed and presented below. 
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Table 1: The Instructional Methods Teachers Use in Classes 

No Hems F (Xl 
I When you were at high school, which instructional method 

did your teachers widely use while teaching English? 
A) Teacher - Centered 35 76 
B) Student - Centered 8 17 
C) both 3 7 

2 Which instructional method do your instructors use while 
teaching EFL courses in your classroom at your current 
level ? 

A) Teacher - Centered 10 22 
B) Student - Centered II 24 
C) Both 25 54 

As it is shown in the above table, students were asked to tell the instructiona l 

method that teachers use during their high school level, majority of the 

respondents (76%) asserted that teacher cente red was the dominant m ethod. 

And another 17% of the respondents replied tha t student - centered was widely 

used by the teachers. The res t 7% answered that both teacher -centered and 

student· - centered were applied in their class during their high school 

education. Students were a lso asked to identify the instructional method that 

instructors implement in their current level and 54% of the respondents replied 

that both teacher-centered a nd student- centered were widely used in their 

classes while learning EFL courses. Thi s implies that active learning techniques 

were used by maj ority of. the instructors and students were learning EFL 

courses in meaningful way. 
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Table 2: Students' Response on Whether Instructors Face challenges 

in using actives learning 

NQ Jtems F % 

I Do you observe instructors facing problems in using active 
learning during teaching EFL courses? 

A) yes 35 76 
B) No I I 24 
C) Uncertain - -

2 I f your answer 10 item '3' is 'yes', which of the following do 
they face? (you can select more than one) 

A) Lack of commitment 9 20 
B) Lack of awareness IS 33 
C) Lack of skills of select ing appropriate acti ve learning 23 50 

technique 
D) Lack of mastery of the subject matter 4 9 
E) If any other please, specify 

Item 1 in the above table was about whether students observe instructors 

facing challen ges in using active learning during teaching EFL courses. Majority 

(76%) of the respondents confirmed that their instructors were facing 

challenges while implementing active learn ing. The rest 24% of the students 

replied that instructors were not facing problems while using active learning. 

For those who observed their ins tructors facing problems in implementing 

active learning,' they were asked possible challenges that might hinder them. 

50% of them reported that lack of skill s of selecting appropriate active learning 

technique was the most visib le challenge. The other 33% a nd 20% of the 

respondents suggested that lack of awareness and lack of commitment were the 

problems facing instructors in EFL classed respectively. This s hows that there 

a re ins tructors who lack awareness on active learning . Besides if instructors 

use an active learn in g technique without consideri ng the type of activity, it may 

have an impac t on its implementation. 
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Table 3: Challenges Related to materials, classroom condition and 

students and instructors interest 

Response 

NQ Items Yes No Uncertain 

No % No % No % 

I Is there unavailability of instructional materials to 31 68 10 22 5 10 

practice acti ve learning? , 

2 Are there adequate ac ti vities and exercises in the 15 33 29 63 2 4 

materials to practice them using active learning 

technique? 
" Does the number of students (large class size) hinder 
~ 

the implementation of acli ve learning? 31 67 15 33 - -

It yes, how? 
4 Are the arrangements of chairs and tables in your 

classroom suitable to work 111 different group 36 76 8 20 2 4 

activities? 
If no, why 

5 Do your instructors lack interest on using act ive 

learning in your class? 18 40 28 60 - -

6 Do you have the interest to engage yourself in 

different techniques of act ive learn ing? 32 69 14 31 - -

If no, why 

One of the possible fac tors in the course of active learn ing implementation may 

be unavailability of instructional m a terials. In this regard, as it is ind icated in 

the above table, 68% of the respondents showed that there is unavailability of 

instruc tional material s. In ' the same way, a number of respondents (22%) 

assured that there are sufficient instructional materials to practice active 

learning in their classes. This shows th at students were facing shortage of 

instructional materials which could highly effect the implementation of active 

learning. Besides, the adequacy of activities and exercises in the course 

ma terials is a mong the affective factors in practici ng active learn ing. [n line 

with this, as can be seen in item 2 of the above table, 63% of the respondents 

reported that there a re no adequate exercises and activities in the course 

materials to practice them using active learning techniques. 33% of the 

respondents replied that there a re adequate activities and exercises in the 

cou rse materials. The remaining 4% of the students were not certain about the 
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adequacy of exercises a n d activities. It can be deduced from the major 

respondents that the materials lack activities and exercises that can invite 

ac tive involvement of learners in active learning. 

One assumption that is considered as affecting factor in the course of active 

learning practice is related with class s ize. Students were asked whether large 

class size hinder the implementation of active learning. 67% of the respondents 

replied that la rge class s ize impedes the implemen tation of active learning. The 

other 33% of the subjects reported that it is not an affecting factor in the 

course of practicing active learning . Those who agreed that la rge class s ize 

hinders the implementation of active learning were also asked to give reasons 

on how it affects. They gave the following reasons. 

• 

• 

• 

It creates difficulty for the instructors to give activities for all the 

students in the class . 

It takes much time to give chan ce to the students in the class in order to 

reflect th eir views on the given activ ities. 

I t creates a problem in classroom management. 

It was a lso observed that in s tructors werc facing problems 111 giving ar.t:ivities 

which need presenta tion as the number of students was la rge . 

The next item (i tem 4) is concemed with one of the major factor that may 

promote or impede the practice of active learning techniqu es . As can be seen 

from the table, 76% of the respondents replied that the a rra ngemen t of ch a irs 

a nd tables is suitable to work in diffe rent group activities . This was also 

confirmed by the actual classroom observation. Students were a ble to move the 

chairs easily when asked to. form groups for discussion . On the other s ide, 20% 

of the responden ts replied that they are not su itable . Those students were 

asked to give their reasons and are listed below. 

• Though the chairs are movable, there IS usually unnecessary nOise 

while moving them to form groups. 

• It takes time to move the chairs for different purposes. This will have 

an impact on the teac hing and learning process. 
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This shows that if ch a irs a re easily movable , in s truc tors can glve differen t 

activities to be done in variou s fo rms of groups a nd layouts . 

The n ex t ite m (item 6 ) is a bou t s tudents ' in terest on ac tive lea rning . It is 

obviou s that if stud e n ts have appropria te perceptions towa rds active learning, 

they could develop their con fidence in p racticing it. To this effect students were 

a sked whether th ey were in terested when e ngaged in active learning 

techniques. Majori ty (69%) of them asser ted th a t they have the in te rest to do 

EFL activities using s tude nt-centered techniques . This was also observed 

during the class room observa tion. Majority of the s tudents were inte rested in 

doing ac tivities in different group activities. Th erefore , thi s may pa ve way for 

good implementa tion of active lea rning in EFL cla s ses. 

The la st item is open ended requesting s tudents to forward other factors that 

hinder the implementation of active learning in their classroom. The listed ones 

a re summarized a s follows . 

• 

• 

• 

• 

Th ere is a lways dom ination. Some active s tu den ts wanted to do every 

ac tivity by themselves without s ha ring with their group members. 

In s tructors don n ot motiva te u s to work different activities 

There a re some students who a re relu c ta nt 

There is differe nce in s tudents ' background 

Generally, it can be concluded that there were many [ac tors impeding s tud ents 

[rom learning EFL courses using active learning and these m ay influence the 

practice of it in English classes . 
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Table 4: Knowledge and Perception of Students on Active Learning 

5=S. 4= 3=un 2=Ois 1=S.0. L ".f X=LyJ 
, 

Ag"ee Agree decide Agree Ag ree N 

NQ Items d 
F · % F % F % F % F % 

I A good instructor is 
some one who 2 4 8 18 - - 19 41 17 37 97 2.1 

prepares notes for 
study frol11 the text. 

2 Learning occurs when 
student a re si lent and 4 9 5 11 

, 
6 14 30 20 44 97 2.1 .) 

li sten to their 
instructors. 

, 
Students should take .) 

self responsibility for 10 22 15 33 I 2 9 20 11 23 142 3.1 

their own learn ing. 
4 Leamer-centered 

method makes the 8 17 14 30 4 9 9 20 11 24 137 2.9 

teacher free but busy 
for the students. 

5 Learning is mean ingful 
when students discover 14 30 20 43 I 

, 
5 10 6 14 177 3.8 .) 

knowledge rather than 
receiving it from the 
teacher. 

6 Students learn more 
when each and every 4 8 7 16 - - 18 40 17 36 101 2.2 

act ivity is done by the 
teache r. 

7 Students lea rn more 
when what they learn 19 42 14 30 

, 
6 7 16 

, 
6 177 3.8 .) .) 

is related to thei r 
envii·onment. 

8 Teachers shou ld not 
g ive assignments on 14 30 16 36 5 10 5 10 6 4 165 3.6 

issues which are ne w 
to students . 

9 Students shou ld 
participate in decid ing 19 42 10 22 2 5 9 19 6 12 165 3.6 

what shou ld be learned 
and what methods 
should be used in 
class. 

10 The rol e of teachers 
should be limited to 17 38 10 22 5 10 7 15 7 I S 171 3.7 

facilitating rathe r than 
contro lling. 
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Before implementing any method in to practice , the concerned bodies should 

have adequate knowledge a nd appropriate perception about the method. 

Otherwise, It m ight not be properly implemented. To assess s tudents ' 

perception and knowledge about active learning, statem ents were given and 

asked students to show th eir agreement or disagreement. The analysis is given 

below. 

In the above table item 1 states "A good instructor is some one who prepares 

notes for the study from text"". 18% of the s tudents s howed their agreem ent. 

About 4 1% of them showed their d isagreemen t and 37% of the res pondents 

s trongly disagree with th e idea. The mean value of the response is 2 a nd this 

implies students disagree with th e idea. This indicates that s tuden ts believe 

instructors should use various techniques that can make them active 

participants in thei r learning. The role of students is more than absorbing what 

is said by the teacher. F'or the next item which states "learn ing occurs when 

students a re s ilent and listen to their instructors", 30% of the respondents 

s howed their d isagreement a nd 44% of them strongly disagree with the idea. 

This indicates that students should not be passive in the teaching a nd learning 

process. They need to ac tive ly engage themselves in the process for better 

learn ing. Item 3 states "students should take self respon sibili ty for their own 

learning." The s tatement is supported by the m ajority of the responde nts. 22% 

of them s howed their strong agreement a nd 33% of the s tudents agree with the 

idea. The rest 43% of the res pondents disagree with the idea a nd the remaining 

2% were neutra l. F'rom the above data it can be deduced that teaching is not 

the only thc responsibility o f instructors. Students s hould a lso take pa rt in 

their own lea rning. 

In item 5, the respondents were asked wheth er they be lieve learning is 

mea ningful when s tud ents di scover knowledge rather than receiving it from the 

teacher. In responding to the item, 73% of the respondents supported the idea 

and about 24% of them opposed th e idea. This indicates tha t majority of the 

studen ts believe that learning should focu s on activities th at a re relevant and 
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useful to th e life of the learners than just learning by memorizing facts that may 

have no connection with the learners ' life . The next item states "students learn 

more when each and every activity is done by the instructor." The issue was 

opposed by the majority of the respondents (76%). The remaining 24% 

supported the idea. This s hows that majority of the students are aware tha t 

they should take pa rt in doing ac tivities. Activities sh ould be done by the 

learners' themselves in orde r to promote active learning. In item 7, the stu dents 

were asked whether they believe students learn more when what they learn is 

related to their envi ronmen t. 72% of the respondents supported the idea and 

20% opposed it. Relating what is learn t to their environment may help students 

to engage themselves in problem solvin g. This in turn will support them to 

fa milia rize themselves with th e real life. 

Item 10 wh ich say, "Th e role of teachers in teaching lea rnin g process s hould be 

limited to facilitating rath er tha n controlling." was supported by 72% of the 

respondents. From the a bove resul ts , it can be concluded th a t most students 

seem to have pos itive attitude a nd were aware of active learning. 

4.1.3 Analysis of Instructors' Questionnaire 

The maj or objective of the resea rch is to inves tigate the major c hallenges o f 

implem enting activc learning in EFL classes . Therefore, a questionna ire was 

developed in order to investigate the problem s that instructors face in putting 

active learning in to practice . For the sake of analysis, the cha llenges were 

categorized in to teach ers' training and time related challenges, s tudents a nd 

instructors re lated cha nges and cha llenges re lated to class room s ituation a nd 

materials . 
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Table 5: Analysis of Challenges related to teachers' training and time 

Res ponses 
No Items F % 
I Wh ich kind of instruct ion method do you use widely in your EFL classes? 

A) Teacher -Centered I 20 
8 ) Student -Centered I 20 

C) Both 0 60 J 

2 Have you attended Hi gher Diploma Progamme? 
A) Yes 4 80 
B) No I 20 

0 If your answer to item' 2' IS J 'yes', has the training helped yo u In 

implementing active learning? 
A) Yes 0 75 J 

B) No I y -) 

4 Have you ever parti cipated in seminars/work shops on active learning 
A)Yes 4 80 
B)No I 20 

5 If your answer to item '4' is 'yes ', how useful did you fi nd the training? 
A) Very useful I 25 
B) Useful to some extent 0 75 J 

C) Not useful at all 
6 How much time does active learning take compared to teacher centered 

A) Same 
B) Less I 20 
C) More 
D) Uncertain 4 80 _ 

7 If you r answer to item '7' is ' more', does it create a problem in covering 
the contents of the course? 

A) Yes 2 50 
B) No 2 50 
C) Uncertain 

As can be seen from th e above table, ins truc tors we re asked to te ll th e ki n d of 

ins truc tional me thod th ey use w idely in EF'L classes . Majority (60%) of th em 

resp onded th a t t h ey u se both teach er-cente red a n d s tu d ent -cen tered m eth od. 

One of t h e instruc to r u se ac tive learning in his class w ide ly . This implies that 

in s truc to rs were giving respon s ib ili ty fo r the ir s tu den ts in t h e teaching a nd 

learning p rocess a n d thi s m ay help in developing stud e n ts self con fiden ce in 

their own learning . Teac h e rs' tra ining o n ac tive learning is one of the a ffecting 

fac tors in implemen ting active learning. If cla s s room learning is to be effec tive, 

teach er s s h ould be well t ra ined a nd equipped with the n ecessary skill of 

p ractic ing active learnin g. To th is effect, instru ctors were ask ed whethe r they 
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have attended the HDP whic h is des igned by Mini stry of Education to certify 

instructors and equip them with the necessary skills of implementing active 

learning. 80% of them replied that they were trained. According to the reports of 

the respondents who had got the train ing, 75% indicated that the training 

helped them in implementing active learning. The result clearly shows that 

ins tructors had got necessary tra ining that could h elp them in implementing 

active learning and skills that enable them to effectively transfer their 

knowledge. 

On top of this instructors were asked to check whether they have ever 

participated in seminars /workshops or.. active learning. As it is indicated in the 

table 80% of the respondents h ad got the opportunity. However, as can be 

observed from the data, one of the instructors h a d not got the chance to 

participate on workshops and seminars . In addition to this instructors who 

participated were also asked to evaluate the contribution of the workshops and 

seminars they had participated in . Accordingly, 3(75%) responded that the 

workshops and seminars were found to have importance to some extent, where 

as the remaining 25% said it was very useful. 

Another non human factor that may affect the implementation of active leaning 

is time. To this effect, instructors were asked to co mpa re students-centered and 

teacher-centered in terms of the time they toolc 80% of the instructors asserted 

that active learning takes more time th a n teacher-centered. According to the 

reports of the respondents who said active learning takes more time, 50% of 

them reported that since active learning takes more time than teacher centered, 

it created a problem in covering the contents of the course. However, as can be 

observed from the data. 50% of th e teachers responded that it doesn't create a 

problem. The result clearly shows that instructors were facing shortage of time 

in properly coveri ng the contents of courses . 
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Table: 6 Analysis of Challenges Related to Students 

Responses 

NQ Items Yes No Uncertain 

F % F % F 0/ 0 

I Does the di versity of students ' interest affect the 4 80 I 20 - -

implementatio n of active learning? 

2 Do students show disciplinary problems when they 2 40 " 60 - -~ 

a re engaged in active learni ng? 

3 Does the number of students hinder the 4 80 1 20 - -

implementation of acti ve learning techniques in yo u 

EFL classes? 

4 Are you interested in implementing active learning 4 80 I 20 - -

technigues inyour classes? 

5 Do students resi st (complain) when you try to 3 60 2 40 - -

implement active learning in your class? 

Table 6 presents the cha llenges tha t instruc tors face which a re related to 

s tuden ts a n d in s tructors themselves . Ite m 1 is a bou t the diversity of students' 

interest in class. 80% of the instructors confirmed th a t it a ffects the 

implementation of active learning. This indicates that divers ified s tudent 

in terest affects the implementa tion of ac tive learning . There migh t be 

disagreement among students in doing activities in group. Someone students 

m ay a lso be relucta n t to do ac tivi ties by themselves . The second fac tor 

proposed as hindering factor was d isciplina ry problem. Accordingly, 2(40%) of 

the responden ts agreed that it was a cha llenge a nd the remaining 60% showed 

that students' disciplina ry problem is not a hinde ring fac tor. Majority of the 

responders con firmed that students did not show disciplina ry problems when 

engaged in active learning techniques . There fore, this was not a challenge for 

them. 

With regard to la rge class s ize, 4(80 %) of th e respondents reported th at it was a 

hindering factor. However , 1 (20%) of the respondents repli ed that la rge class 

s ize was n ot a challenge in implementing active learning. This implies tha t la rge 

class size was a problem facing instructors . Thi s problem may hinder 

instructors' effec tive follow up of the s tudents' pa rtic ipa tion an d teacher 
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student communica tion a nd feed back in the class room. The oth er factor was 

rela ted to the resistance from s tudents . According to the data in table 6 , 6 0% of 

the responden ts revealed tha t there is a very strong res ista n ce from the 

studen ts . Moreover , the remaining 2 (40%) responden ts stated as there IS no 

resis tance. This da ta d isclose tha t the re IS studen ts ' resis ta nce whe n 

instructors t ried to implem ent active learning. 

Table 7: Analysis of Challenges Related to Classroom Situation and 

Materials 

response 
Yes No Uncertain 

No Items F 0A,) F % F % 
I Are there aclequate activiti es and exercises in the I 20 0 60 I 20 J 

cou rse material s to practice? 
2 Are there adequate resources that are helpfu l In 2 40 3 60 - -

facili tating acti ve learning? 
3 Are the chairs lIsually arranged is a way that active 2 40 0 60 - -J 

leat"nino can be practiced? 
4 Is the c lassroom situation suitable to allow the 3 60 2 40 - -

in stru ctors and students practice acti ve lea rnino? 

The organi zation of curric ula r ma teria ls is one o f the maj or factors tha t can 

affect the implem enta tion of active lea rning. Ma teria ls should be orga nized in a 

way th a t can invite a ll. ac tive pa r ticipa tion of lea rners u s ing different ways . As it 

is de picted under table 7 , 3(6 0%) of th e instruc tors reported tha t there a re no 

adequate ac tivities a nd exercises in the course material s to prac tice . Thi s 

indicates tha t there were no adequate activi t ies a nd exercises in the course 

materia ls to prac tice those u s ing different techniques of active learning. If there 

are no such activities , ins truc tors will be forced to use tea cher- centered widely 

in their cla ss. The availability of appropria te resources for the proper 

applica tion of ac tive lea rning is a crucial thing . To thi s point, 3(60%) of the 

instructors confirm ed that there is lack of resources th a t are helpful in 

facilitating ac tive learning a nd 20% of the respond ents s howed tha t there is no 

shortage of resources . from the above data it can be concluded tha t the re a re no 

suffic ient resources for practicing active learning . Thi s m ay crea te a gap in 

giving a ll. opportunity to the learners to learn by th em selves . The third factor 

proposed as hinderin g factor was the arrangem ent of cha irs. Accordingly 60% of 
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the respondents showed that the chairs are not usually arranged in away that 

active learning can be practiced. The remaining 40% confirmed that the chairs 

were su itabl e for active learning. But the response of the majority contradicts 

with tha t of studen ts' res ponse and the observation. It was observed that chairs 

were easily movable and students were a ble to do d ifferent activ it ies using 

ac tive learning techniques . 

The last point taught to be a factor was the classroom s ituation sometimes 

classrooms a re cons truc ted without considering som e factors . For example, 

windows might be short that s tudents can simply see outside, consequently 

their attention is distracted. Sunlight also di rectly penetrates to classroom and 

creates reflection on black board. Regard ing this, majority (60%) of the 

respondents asserted that th e classroom s ituation is n ot suitable for active 

learning. The rest 40% replied that th e classroom s ituation is not a problem for 

the implementation of active learning. Thi s problem was a lso seen during the 

classroom observation . S tuden ts were shouting outside the class . The doors 

a nd windows were not functioning. Therefore, this m ight have an impact on the 

implem entation of active learning. 

The last part of instructors ' questionnaire IS an open ended question. 

Instructors were asked to forwa rd some other factors that th ey have faced in 

implementing active learning techniques. The listed factors are : 

• Lack of clear u nderstan ding a bout the method by students 

• Stud ents' background: They develop dependent syndrome 

• Negative a ttiLude 0 [. th e students towards the method 

• Low la nguage proficiency of studen ts 

• Absence of necessary faci lities for instructors 

• Shor tage of access to laboratory a nd other practical wo rks 

Gene ra lly, it can be conclu ded that like that of students, instructors were a lso 

facing d iffe rent challe nges that impede them from implementing active learning 

properly in the ir class. 

43 



Table 8 : Frequency Distribution of Data Collected on Knowledge and 

Perception of Instructors on Active Learning. 

5=strongly 4= 3=ul1- 2= Dis l=strongly 

A"rec A2Tce decided A"ree disaoree L".r X=~".r 
No Items F % F % F % F % F % N 

I The inst ructor 
holds most of the 
knowledge I 20 4 80 6 1.2 
necessary fo r the 
sllidents. 

2 Students lea rn 
better when th ere 5 100 25 5 
IS in teraCLion 
among them. 

3 Teachi ng facts 
alone are enough 
to prepare students 5 100 5 I 
to understand th eir 
environment and 
de ve lop thei r 
understanding. 

4 Act ive learning 
prepares students 
to so lve problems 4 80 I 20 24 4.8 
by them selves. 

5 Active learning 
makes students 
res ponsible for 
their own learn ing 3 60 2 40 23 4.6 
and enhances th eir 
confidence. 

6 Acti ve learning 5 100 25 5 
requIres a lot of 
time. 

7 Acti ve learning 3 60 2 40 16 3.2 
add s work loads on 
instructors. 

8 The 
i III pl ementation of 
acti ve learning 2 40 2 40 1 20 19 3.8 
req uires well 
trained teachers . 

9 Active learning 4.5 
requires a spec ial 0 60 1 20 I 20 22 0 

seating 
arrangement. 

10 Act ive learning 
requires a good 2 40 2 40 I 20 21 4.2 
heterogeneolls 
co mposition of 
abi lity groups. 
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It is true that the lack of adequate knowled ge on ac tive learning can highly 

affect the implementation of active learning in EFL classes . To investigate the 

knowledge a nd perception of instructors on active learning method , 10 

questions were raised as shown in table 8. To this effect, the first question tries 

to remind them whether the instructor hold s most of the knowledge necessary 

for the s tud ents. Accord ingly maj ority (80%) of the respondents con firmed that 

they strongly disagree with the idea . the rest 20% disagree with the s tatement. 

This implies students believe tha t teachers a re not the only sources of 

knowled ge for them. Students have also responsibilities for their own learning. 

The second item says. "Students lea rn better when there is in te rac tion a mon g 

them." All the instructors rel1ected their strong agreement implying that there 

should be interaction for better learning. Ite m 3 which fo cus on whether 

teaching facts a lone a re enough to prepare students to understand their 

environment a nd develop their understanding was strongly opposed by all the 

instructors. From this it can be deduced that instructors believe that students 

should be engaged in problem solving, student-participating and inquiry­

orien ted teaching and learning strategy to prepare stud F.nts to understa nd their 

environment. 

Item 5 is about whether active learning makes students responsible for their 

own learning and enhances their confidence . This was supported by all the 

instructors. Item 7 says, "Active learning requires a lot of time." Regarding thi s 

item, 60% of the respondents showed their agreement and 40% of them 

disagree with the idea. This shows that teaching students in a meaningful way 

takes much time as students are expected to participate, ask questions, rel1ect 

their views and opinions freely . Producing well-trained a nd competent teachers 

involves both equipping the students with the necessary knowledge in their 

area of specialization and development of skills. To this effec t, instructors were 

asked whether ac tive learning requires well trained teachers. The idea was 

supported by all the instructors . It can be deduced that teachers n eed to be 
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well trained and competent In order to be able to implement active learning 

effective ly . 

The last item is about the compos ition of ability groups. 40% of the respondents 

strongly agreed th at a ctive learning requires a good heterogeneous composition 

of ability groups. And another 40% agreed with the idea. The rema ining one was 

neutral. 

The gene ra l analysis of all the items indicates that most instructors seem to 

have adequ a te knowledge a nd positive attitude towards active learning. This 

was also supported by the observation conducted during the actual classroom 

teaching. They were observed giving respon s ibilities for thei r students in the 

teachin g a nd learning process. 

4.1.4 Presentation and Analysis of Data Obtained Through 

Observation 

As it is mentioned in the methodology part, two instructors were selected for the 

observation a nd were observed with a co observer three times each. One of th e 

in s tructors was teaching creative writing wh ile the other was teaching SOclO 

lingui stics . The presentation a nd a na lysis the data is presented below. 

Table 9: Classroom Conditions 

Yes No 

NQ items NQ % NQ % 

I The desks and chairs are easily movable. 6 100 - -

2 There is adequate space for movement between desks and 3 50 , 50 .) 

chairs. 
, 

The c lassroo m is well cleaned and attractive. 2 32 4 68 .) 

4 The class s ize is sui table for act ive lea rning. I 16 5 84 

The above ta ble depicted tha t the desks and cha irs are easily mova ble. This 

may help to give different activities u sing different group forms. With respect to 
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adequacy of spaces between desks and chairs, 50% of the observation indicated 

that the space were relaxing, were as 50% was found with no free space. In the 

same table, it is shown that 68% of the observation showed that the classroom 

was not well cleaned and attract·ive. In the other days of observation, it was 

found clean. The last item in the above table is about th e suitability of class size 

for active learning. 84% of the observation indicated that the class size was not 

suitable to implement different ac tive learn ing techniques . Therefore, it can be 

said that instructor s were facin g problems related to class s ize , class room 

condition a nd a r rangements of ch airs. 

Table 10: Instructors' Activities 

Yes No 

NQ Items NQ % NQ % 

I The instructor a rranges the students for di fferent classroom 4 68 2 32 
acti vit ies. 

2 T he instructor g ives d irect ion about the procedures and 5 84 I 16 
activities. 

3 The instructor cla rifies the learning objective . 2 32 4 68 
4 The instructor uses differe nt teaching methods to implement 2 32 4 68 

active learn ing. 
S The instructor encourages the s tudeills to participa te acti vely . I l G 5 84 
6 The instructor is more active than the st udents. " 50 " 50 J J 

7 The instructor moves around the group. 4 68 2 32 

8 The instructor gives feedback to the students work. 3 50 " 50 J 

Active learning techniques tran sform the teacher's role from knowledge 

transmitte r to fa cilita tor and s tuden ts ta ke most of the responsibility for their 

own learning. Therefore, in ac tive learn ing, instructors spend their time 1rt 

facilita ting a nd creating conducive environment for the s tudents. As can be 

seen in the a bove table, 68% of the observation indicated that instructors were 

a rranging thei r student's for d iffe rent class room ac tivit ies a nd 32% was found 

that instructors do not a rrange their studen ts for activities . The other activity 

that should be done by instructors during classroom teaching is cla rify ing 

learning obj ect ives . However , 68% of the observa tion showed th at instructors do 

not expla in the learning objectives. 
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The other role of instructors in teaching learning process is motivating students 

in order to participate actively. With regard to this, 84% of the observation 

s howed that instructors were not encouraging their students. However, 16% of 

the observation indicated that instructors were motivating students. 

Table 11: Students' Activities 

Yes No 

NQ Items NQ % NQ % 

1 Students simply listen to the instructor's talk. 1 16 5 84 
2 Students express their needs, feelings freely. 2 32 4 68 
3 Students discuss issues in groups. 5 84 1 16 
4 Students participate in problem so lving activities. - - 6 100 
5 Students toke part in peer teaching. 2 32 4 68 
6 Students do class works and exercises . 

~ 

5 84 1 16 
7 Students are interested wh ile participating in act ive learni ng. 4 68 2 32 

8 There is group domination. 4 68 2 32 

9 Students are willing to get together. 4 68 2 32 

The observation result of table 11 shows that s tudents were not simply listening 

to the in s truc tor's talk ra ther they were ac tively participa ting. Among s ix 

observed scssion s, 84% of them were observed participa ting actively . It is 

believed that instructors s h ould use various techniques of active learning. One 

of these techniques is problem solving. But none of the observed sessions were 

using this technique. Ra ther students were frequently told to form groups and 

to be in pair for discussion purpose. 

Getting students to work together cooperatively in groups needs the devotion of 

the students. In other words, students should have the interest to work with 

other people. 68% of the observation indicated that students were interes ted 

while partic ipating in active learning. The other issue that should be raised here 

is dominatio n. While working together, there are individuals who see group 

work as an opportunity to let others carry the load, a nd there are a lso learners 

who want to control and dominate at the expense of others participation. To 

this effect, 68% of the observation showed tha t there were group domination. 

The rest 32% indicated that learners we sharing their idea with out domina ting 

one anothe r. 
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Table 12: Utilization of Instruction Materials 

Yes No 

NQ Items NQ % NQ % 

I . There are enough instructional material s like handouts I 16 5 84 
for practicing active learning 

2 The teacher uses other materials (like charts) to explain - - 6 100 
concepts 

It is believed that teaching and learning can be meaningful when a ided by 

concrete and audiovisual teaching learning a ids . Contrary to this , table 12 

shows that none of the instructors were observed while using other materials . I t 

was also observed that there was shortage of handouts in the class a nd 

students were observed moving form chairs to chairs to get hand outs. 

4.1.5 Data Obtained Through Interview 

The general purpose of the interview was to obtain information from both 

instructors and students on their perceptions and challenges they face in 

implementing active learning. Accordingly their responses were qualitatively 

analyzed below. 

4.1.5.1 Presentation and Analysis of Students' Interview 

Students were asked different questions so as to investigate the problems they 

face and th eir knowledge on active learn in g. The first question was forwarded to 

identify their fee ling during the practice of active learning. Both the interviewees 

reflected s imilar views. For insta nce student 1 stated the following view. 

Some students do not like to learn using active learning 

. techniques. This is because of our background. Most of us 

w ere learning using teacher-centered during our high school. 

This has an impact on our current level. But now we are 

developing a good f eeling. We have a positive attitude towards 

active learning. 
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Students were also a s ked to me ntion some importa nce of it . The second 

interviewee mention ed the fo llowing advan tages . 

Active learning is very important in equipping us the necess ary 

knowledge. There is more interaction with peers and teachers. 

It enables us to have our own contribution in the teaching 

learning process. It also helps us to be f a milia r with our 

environment by relating it with the actual life. 

Th e second ques tion wa s a bout wh ether there is a ny difference and s imilarity 

between the methods of teaching in their high school and here a t university 

level. Here a lso both the interviewees give s imi lar response . There response is 

given be low. 

In high school teachers do not give group w orks and pair works . 

They usu ally dominate the teaching and learning p rocess. I can 

s ay it was totally teacher centered . But here in the univers ity 

our ins tructors tried to make the teaching and learning process 

s tudents- centered . They use different techniques of active 

learning. 

Here the s tudents reflect that there is a difference be tween ins truc tional 

methods em ployed at seconda ry level education a n d a t their current level. 

In order to obta in info rma tion on the prac tice of active learning, the studen ts 

were asked the following question. "Do your ins tructors give you activities tha t 

engage you in ind ividual, pa ir a nd s ma ll groups?" Both th e interv iewee 

responded that they were given d iffere n t activities to be done in ind ivid u a l, pa ir 

and small groups . The firs t in terviewee s t ressed tha t m ost of the time pa ir 

works a re given to th em to do d ifferent activities . 

The last question was a bou t the pr~.lems tha t have a ffected their learning 

u s ing active learni ng. The followings a re the respon ses of bo th the interviewees. 

• Absen ce of psychological readiness : some students a re s hy to pa rticipate 

• Lack of awareness 

• S tud en ts backgrou nd 

• Abse nce of facil it ies like la nguage la boratory . 
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Generally, it can be concluded that students are aware of active learning and 

its importance, but still there are challenges facing them in learning EFL 

courses u s ing active learning. 

4.1.5.2 Presentation and Analysis of Instructors' Interview 

Different questions were raised for the instructors to assess their knowledge 

and at the same time identify the problems they face while putting active 

learning into practice. The first question was: "what is an active learning to 

you? Can you mention some of the common active learning techniques that 

you use for actual class room teach ing?" The first instructor gave the following 

response . 

Active learning is centering the teaching and learning 

. process on students . It IS gWlng most of the 

responsibility for students to learn by themselves. The 

common techniques I apply in my class are: class work, 

home work, drama. Group discussion, role play, 

presentation and peer teaching. 

The second instructor a lso responded to the first question as follows. 

Active learning is giving responsibility for students more 

than simply listening to a lecture. Students will engage 

themselves in a meaningful way in the process. Less 

emphasis is given to transmitting information from the 

teacher to the students. The techniques which I usually 

apply a,re: assignments, role play, presentation and 

question and answer. 

From the above responses; it can be concluded that the teachers a re aware of 

active learning and u se different techniques in implementing it. But during the 

class observation, it was observed that m ost of the time instructors use group 

discussion. They were not seen using various techniques at different time. 

There fore , this contrad icts with the above response. 
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The second question was raised to point ou t whether the teachers ' background 

affects their presen t style. As both the instructors reflected, the way they were 

taught h as influenced their current practices . For instance instructor 1 said 

the following: 

Mos t of my teachers were my role models and it is 

obvious that most of ou r teachers, specially teaching 

English language w ere generally based on the grammar 

approach. They were teaching the language structure and 

explaining everything: in one way or another has 

influenced me. 

The third question was about the in s tructors' observation on the feeling of their 

students wh en engaged in active learning. The second instructor responded the 

fo llowing: 

The students feeling is some what mixed. Some are 

reluctant. They don't like to participate in group activities . 

Some are very interested. They properly do what is 

expected from them. This may be because of their 

difference in their background and awareness on active 

. learning. 

As can be seen from the response, students react differently to wards the 

implem entation of active learn ing . This was a lso observed during the actual 

classroom observation. When studen ts were asked to form grou ps, some spend 

their time chatting with their friends on their own issues and others properly 

do their activity. The las t question raised for both the interviewees was to 

identify the maj or problems a ffecting the implementation of ac tive learning in 

thei r class . The ir responses wee summa rized as follows. 

• Using active learn ing is time taking. Thus, time I S a proble m when the 

course content is too wide . 

• Assignment of la rge number of students in one class 

• Th ere are stud en ts who have no th e in te res t to react or be involved in 

activiti es 
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• 

• 

• 

Tight academic calendar of the university and shor t duration of a 

semester 

Performance disparity among students 

Sh ortage of access to laboratory and other practical works. 

4.2 Discussion of Results 

In this part, the data that had been gathered and analyzed were discussed 

under three major themes, in response to the three basic research questions 

formulated. The major themes of the discussion are: 

• 

• 

• 

Challenges that students fa ce in learning EFL courses usmg active 

learning. 

Challenges that instructors encounter in implementing active learning 

Knowledge and perception of instructors and students on active learning. 

4.2.1 Challenges that Students Face 

Many schola rs have noted that the effective implementation of active learning 

can be inl1uenced by multiple factors . Thus , some of the challenges that 

students face while learn in g EFL courses using active learning a re d iscussed 

below. 

Students who are now learning their education in Universities and Colleges 

had passed through high school experience . When students were asked to tell 

the instructional approach their teachers used in their high school education, 

majority (76%) of them re ported that it was teacher-centered. Therefore, their 

past experie nce may a ffe ct their cu rrent education. This was a lso reflected 

during the interview. Students confirmed that some students were re luctant 

and this was because of their background . According to Dary and Jerry 

(1 998:83) students past expenence can be a resistance for effective 

implementation of active lea rning Plass (1998:3 17) also added that change can 

be threatening: it brings feelings of inadequacy, it upsets cozy routines, it is 

hard to predict outcomes and involve and apparent loss of status of power. 
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The attitude a nd knowledge of instructors on active learning is a determinant 

variable. Many researches confirm that there is a strong tie between teacher's 

attitude and knowledge and their effort in implementing it (Cohen et aI, 

1993:45). As depicted in the analys is, most students observed their instructors 

lacking awareness and skills of selecting appropriate active learning technique . 

Another challenge that students face was related to materials. 68% of the 

respondents indicated that there was unavai lability of materials. In addition to 

this 63% of the students confirmed that the course materials lack adequate 

activities and exercises to practice them using active learning. According to 

EMA (1999), the preparation of curriculum materials should be based on 

developing problem that the curricular materials should reinforce student­

centered instruction and problem solving ability of students. But this was 

found as a problem facing students while learning EFL courses using active 

. learning. This was also checked by the response given by the instructors . 

The class sIze IS was also found as an impeding factor. On this issue the two 

groups of respondents reported that there is a problem of implementing active 

learning having such a large number of students in one class. Lue (2000) 

added that teachers who taught many students in over crowded classroom 

often say it is certainly not suitable to provide activities and group works for 

the classes. 

4.2.2 Challenges that instructors Face 

Instructors play great role in implementing active learning in classes. Though 

their role is limited to facilitating and guiding their students during the 

teaching learning process, their presence in the class is a vital and they are the 

one who are responsible for the fai lure or success of the teach ing and learning 

process. Ill. order to identify the problems they face while implementing active 

learning, many questions were raised and the discussion is given below. 

As shown ill. the analysis, most of the teachers revealed that they had got HOP 

training and they also got a chance to participate ill. seminars/work shops. 

54 



According to th e ins tructors who got the chance, the t ra ining helped them in 

implementing active learning. But there was also an instructor who reported 

that it has nothing to do with the implementation . Therefore, emphasis should 

be given to the gap a s the a im of training is to equip instructors for effective 

implementation. In line with this, Ha ilom (1993) noticed that there is a strong 

need for training teachers in how to apply the active learning method in 

classroom. 

As one bas ic feature , a ctive learning rela tively takes muc h t ime. As it can be 

seen in the analysis, 80% of the instructors reported that ac tive learning takes 

more time than teacher-centered and this created a problem in covering the 

contents of the course . Capel et ai, (1995) also explained that some teachers 

d iscourage active learning simply because it b rings a n extra demand in the 

planning, preparation and evaluation. They believe that active learning is 

pressurized by limited time and overcrowded subject matter. As a result, even 

som e come to the co nclus ion that participa tory, activity-based learning is best 

in th eory but unrealistic in practice which might be raised from in adequacy of 

knowledge on ac tive learning. 

The design of curriculum material is was one of th e challenges that in structors 

face in implementing active earning. As it is given in the a nalys is,60% of the 

instructors con firmed that there are no adequate activities and exercises in the 

course materials. In addition, 60% of the respondents agreed that there a re n o 

adequa te resources that are helpful in facilitating active learning . 

According to Lue (2000 :26), curriculum material developers should design and 

organIze curricular materials that invite active involvemen t of learne rs and 

teachers must pa rticipate III curriculum material development and 

improvement to contribute a practice, experience based prospective of learning 

environment. Aggarwal (1 996) a lso added that learning lies not in reading and 

listening, but in action, performance and experience using different instruc tion. 

Lack of language laboratory , sufficient audiovisual aids, learning modules a lso 

accoun t f or the negative implementation of active learning in language classes. 
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4.2.3 Knowledge and Perception of Instructors and Students on 

Active Learning 

Among the many facto rs that can hinder or facilitate the implementation of 

active learning in classrooms, knowledge and perception of students and 

teachers is the one . According to sguazzin and Graan (1993), cited in Amanu 

(2005:87) teachers' and students' attitude a nd knowledge have a great impact 

on the implementation of active learning. 

The core elements of active learning are students' activity and engagement in 

learning process. Good activities develop deep understanding of the important 

ideas to be learned (Nunan, 1988). Da rry and Terry (1993) pointed out that 

active learning seeks the emancipation from the old beliefs that has dominated 

earlier methods of teaching and thus teachers and students should get the 

necessary training or orientation about active learning to challenge their old 

assumptions. With respect to these ideas, both students and teachers were 

asked to reflect on their perceptions and knowledge on active learning. As the 

results of the questionna ire and interview showed, majority of the instructors 

and students seems to have adequate knowledge and positive attitude towards 

active learning. · Besides, all (100%) of the instructors and majority of the 

students believe that instructors are not the only sources of knowledge for 

students. This is to mean that students should a lso take responsibility for their 

own learning using different techniques of involving them in the process. 

Majority of the students a lso expressed their positive agreement on the 

following active learn ing principles: 

• Students should take self responsibility for their own learning. 

• Learning is meaningful ,,;hen students discover knowledge rather than 

receiving it from the teacher. 

• Students learn more when what they learn IS related to their 

environment. 

• Students should participate m decid ing what should be learned a nd 

what methods should be used in class. 
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Similarly, instructors reflected their view on the importance of active learning 

by showing their agreement on the following assumptions. 

• 

• 

• 

Students learn better. when there is interaction among them. 

Active learning prepares students to solve problems by themselves . 

Active learning makes students responsible for their own learning a nd 

enhances their confidence . 

This was a lso observed during the observation. Instructors were seen glvmg 

responsibilities for their students in the actual teaching and learning process. 

The interview also revealed that for majority of the instructors, active learning 

is a method that helps learners to take initiative for their own learning. 

Generally, the possible implication of the above discussion of the result is that 

both instructor and students have an adequ ate knowledge on the benefits of 

active learning. This should be directly practiced in their class as there are 

some students who still don't have awareness on active learning and its 

implementation . 
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CHAPTER FIVE 

5 . Conclusion and Recommendation 

This chapter deals with conclusions and recommendations. Accordingly, 

conclusions of the fundamental findings a re drawn. Finally, some possible 

recommendations are forwarded based on the findings of the study . 

5.1 Conclusion 

Active learning has the con tribution of increasi ng th e learning efficiency and 

a ttention of students. It gives due emphasis to students ac tive participation in 

the whole process of teaching a mi 'learning . But if there a re constraints, it will 

be difficult to achieve the desired goals . The purpose of the study was to 

investigate th e challen ges of implementing active learning in Wolaita Sodo 

University EFL courses in focus. In order to ach ieve th is, th e following research 

questions were formulated : 

1) What ch a llenges do instructors face while implementing active learning? 

2) What problems do s tudents encounter in learning EFL cou rses uSlllg 

ac tive learning? 

3) Do instructors and students have adequate knowledge and favorable 

attitudes towards active learning? 

The implementation of active learning reqUires differen t interrelated human 

and materia l resources . Without fulfilling these essentia l elements , realizing 

the expected objective is found to be difficult. Based on the findings of the 

research , the m ajor challenges stu dents and instructors face in u s ing active 

learning are s u mmarized below. 

5.1.1 Challenges students encounter in learning EFL courses using 

active learning using 

As can be see n in the a na lys is par t , the re a rc many ch a lle nges that students 

face while learning EFL courses. The major ones wh ich were identified using 

questionnaire, observation a nd interview a re given below. 
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1) The number of students in a class, (large class s ize) . 

2) Instruc tors lack of commitmen t . 

3) In s tructors lack of awa reness a nd m astery of th e subj ect matte r. 

4 ) The m a teria ls a re not prepared in such way that a ctive learning can be 

prac ticed. Th ere a re no adequate ac tivities a nd exercises in the course 

mater ials. 

5) Domination IS one of the imped ing factors iden tified by the students. 

Som e stu den ts wan t to do every ac tivity by them selves with ou t sha ring 

with their group mem bers . 

6) Lack of m otivation from the instructors. 

7) Di fference 'in s tuden ts' background. 

8) Instru ctors lack of s kill s of selecting ap propriate act ive learning 

techniqu e. 

5.1.2 Challenges Instructors Face in Implementing 

Active Learning 

As th e fi ndings th rou gh questionna ires, in te rview and observation reveal, som e 

of th e m aj or factors, which were fo und im peding th e imple mentation of active 

learning for th e ins truc tors a re : 

1) Active learning ta kes much time a nd this created a problem in cove ring 

the contents of the course on time. 

2) The des ign of curriculum materia ls wa s also found a s a n impeding fac tor 

for the in s tructors . Educators , ba sed on the ir research findin gs have 

n oted th a t th e organization of the curricular m aterial could dictate the 

teach er to either implement or not to implem ent active learning 

ins truction a l s tra tegies . The results of this research s how that the 

organizations of m a te r ials don 't add ress the need for ac tive learning. The 

m ater ials lack activities a nd exercises that can be done by the s tuden ts . 

3 ) S tu de n ts' att itude toward s active learning a ffects the effective 

implementation of active learning. 

4) Lack of a dequate resou rces was a n a ffec ting fac tor 
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5) Lack of clear understanding about the method by s tuden t. 

6) Diversity of students ' interest in the class. 

7) The number of students (la rger class size). 

8) Students' disciplinary problems. 

9) Shortage of access to laboratory and other practical works. 

10) Students ' background: som e students develop a dependency syndrome. 

11) It is obvious that the condition of the classroom should be conducive for 

real implementation of ac tive learning. Nevertheless, the result of the study 

depicted that the majority of teachers found the classroom condition poor 

and impedes the effective implementation of active learning. 

5.1.3. Perception and Knowledge of Instructors and Students 

Concerning the perception a nd knowledge of instructors and students active 

learning, the following were the maj or findings. 

• The maj ority of the respondents assure that active learning promotes 

interactive language learning. 

• Both students and instructors think that teachers should not be the 

on ly sources of knowledge for students. 

• S tudents strongly oppose the assumptions that learning occurs when 

students are silent and teachers should prepare notes and come to class 

for better learning. 

• Majority of the students agreed that the role of the teachers in teaching 

and learning process shou ld be limited to faci litating than controlling. 

• All the instruc tors supported the idea which states active learning 

makes students responsible for their own learning and enhance their 

confidence . 

• Instructors also reported that active learning reqUlres a good 

heterogeneous composition of ability groups . 
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5. Recommendations 

Based on the findings of the study, the researcher would like to forward the 

following recommendations for the improvement of the practices of active 

learning. 

1) Class sIze was found as one of the major challenge of implementing 

active learning. The number of students should be appropriate for 

language class. Therefore, proper attention should be given while 

asslgn mg students to different departments. Departments s hould also 

u se their own solution s to over come th e problem. 

2) When materials a re developed, activities, exercises, group work, paIr 

work, role play and debating should be included in order to invite the 

lea rne rs for active learning. Therefore, pedagogical, language and subject 

editors should be involved in the process of designing teaching modules. 

3) Regarding the classroom condition, it was found tha t they a re no t 

suitable for active learning . Therefore, classes should be clean and 

attractive which can invite for active involvement of students and 

instructors in ac tive lea rning. 

4) As the findings of this study indicate, students have th e tendency to 

resist by being reluctant during the practice of active learning 

techniques. To a lleviate this problem, some awareness creating trainings 

on classroom practices should be given to students beginning from first 

year level at the university. 

5) In su ccessful implementation of active learning, the adequacy of course 

m ateria l can playa sign ificant role. Based on the findings in this study it 

was found that there is lack of EFL instructional materials. To solve the 

problem concerned bodies should prepare adequate modules and provide 

for students . 
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APPENDIX- A 

Addis Ababa University 

Faculty of Language Studies 

Depal'tment of English 

Questionnait'e for Instnlctors 

Dear instnlctor, 

The purpose of this questionnaire is to collect dada for a study leading to an M.A in TEFL 

(Teaching English as a Foreign Language).The objective of the study is to investigate the 

challenges of implementing active learning in EFL classes. Your sincere responses are very 

important for the success of the study. Therefore, you are kindly requested to fill this 

questionnaire and your responses wil l be treated with confidentiality. 

Thank you in advance. 

General instruction: 

• Please, don ' t write your name on the questionnaire . 

• Please, follow the directions given in each part. 

Part I: Personal infol'lnation 

I.Sex ______________ __ 

2. Qualification _________ _ 

3. Experi ence __________ __ 

4. Work load per week _______ _ 

I 

J 



Part II: 

The following items are on challenges of implementing active lea rning and other related issues. 
Choose from the given alternatives by circling the appropriate answer. 

I. Which kind of instructional approach do yo u use widely in your EFL classes? 

A)Teacher-cemered B) Student-centered C) Both 

2. Have you taken Highe r Diploma Program? 
A)Yes B) No 

3. If your answer is 'yes', has the training helped you in implementing active learning? 
A)Yes B) No 

If yes, how? ____________ _____ ____ _____ _ 

4. Have you ever participated in seminars/ work shops on acti ve learning? 
A) Yes B) No 

5, If your response to the above question is 'yes' , how usefu l did you find the training? 
A) Very useful B) Usefu l to some extent C) Not useful at all 

6. How do you rate your students ' interest in lea rning EFL courses using acti ve learning 
techniques? 

A) High B) Average C) Low 
If your answer is low, why? _ ___ _ _ _ _ _____________ _ 

7. How much time does active learning take compared to teacher centered? 
A) Same B) Less C) More D) Uncertain 

8, If your answer is ' more', does it create a problem in covering the contents of the course? 
A) Yes B) No C) Uncertain 
!f yes, how? ___________________ ______ _ 

9. Does the diversity of students' interest affect the implementation of active learning? 
A) Yes B) No C) Uncerta in 

!fyes, how? _____ ____ ___________________ _ 

10. Are there adequate activities and exercises in the course materials to practice? 
A) Yes B) No C) Uncertain 

11. Are the chairs usually arranged in a way that active learning can be practiced? 
A) Yes B) 1\0 ' C) Uncertain 



12. [s the class room sit uation suitable to allow the instructors and students to move aro und 
duri ng some activities? 

A) Yes B)No C) U ncertai n 

13 . Does the number of students (large class size) hinder the implementat ion of active learning 
teclmiques in yo ur EFL classes? 

A) Yes B) No C) Uncertain 

[fyes, how? ________ ______ _ ___________ _ 

14. Do students show disciplinary problems when they are engaged in acti ve learning? 
A) Yes B) No C) Uncertain 

If yes, how? ___ ______________________ _ 

15. Are there adequate resources that are helpful in faci litating ac tive learning? 
A) Yes B) No C) Uncertain 

16. Are yo u interested in implementing acti ve learning techniques in yo ur EFL courses? 
A) Yes B) No C) Uncertain 

Ifno, why? __________________________ _ 

17. What other cha ll enges do you face that hinder the implementation of ac tive lea rning 
techniques in EFL classes? Please li st them. 



PART III: 

Below are items related to yo ur knowledge and awareness on active learning. Please give yo ur 
appropriate response to each item based on yo ur understand ing and experience. Your response 
could vary from "strongly agree" to "strongly disagree" and use a tick"'/ "mark to give your 
responses 
Key: 5=stronglyagree 4= Agree 3= Undecided 2= Disagree I = strongly disagree 

No Items 5 4 0 2 1 J 

1 The instructor holds most of the knowledge necessary for 
the students. 

2 Students learn better when there is inreraction among them. 

0 Teaching fac ts alone are enough to prepare students to J 

understand the ir environment and deve lop their 
understanding. 

4 Teaching must prepare students to solve problems. 

5 Act ive learn ing prepares students to so lve problems by 
themsel yes. 

6 Acti ve learn ing makes students responsible for their own 
learning and enhances their confidence. 

7 Active learn ing adds workloads on instructors. 

8 Acti ve learn ing requ ires a lot of time. 

9 The implementation of active learning requires well trained 
teachers. 

10 Whi le using acti ve learn ing, teachers find it difficult to 
cover the contents on the schedule. 

11 Active learning requires a special seating arrangement. 

12 Acti ve learning req uires a good heterogeneous composi tion 
of abili ty gro ups. 



Dear student, 

APPENDIX-B 

Addis Ababa Universi ty 

Faculty of Language Studies 

Department of English 

Questionnai,"e fo," Students 

The purpose of thi s questionnaire is to co ll ect dada for a study leading to an M.A in TEFL 

(Teaching Engl ish as a Foreign Language).The objective of the study is to invest igate the 

challenges of implementing active learni ng in EFL classes. Your sincere responses are very 

important for the success of the study. Therefore, you are kindly requested to fill this 

questionnaire and yo ur responses wi ll be treated with confident iality. 

Thank you in advance. 

General instruction: 

• Please, don ' t write your name on the questionnaire . 

• Please, fo llow the direct ions given in each part. 

Part I: Personal information 

1. Sex ________ _ 

2. Oepartment ________ _ 

3. Year ________ _ 

4. Load per week ___ __ _ 

I 

I 

J 



Part II: 

Below are items on challenges that mi ght hinder you while practicing active learning in your EFL 

classes. Choose the appropriate answer from the given alternatives and circle the appropriate one. 

1. When you were at high school , which instructional approach did your teachers use in 

teaching English? 

A) Teacher-centered B) Student-centered C) Both 

2. Which instructional approach do yo ur instructors use while teaching EFL courses in your 

classroom? 

A) Teacher-centered B) Student-centered C) Both 

3. Do you observe instructors facing problems in using active learning during teaching EFL 

courses? 

A) Yes B)No C) Uncertain 

4. If your answer to the above item is 'yes', which of the following clo they face?( you can 

select more than one answer) 

A) Lack of commitment 

B) Lack of awareness on active learning 

C) Lack of skill s of selecting appropriate active learning techniq ue 

D) Lack of mastery of the subject matter 

E) If any other please, specify ____________________ _ 

5, Is there unavailability of instructional materials to practice active learning? 

A) Yes B)No C) Uncertain 

6. Are the materials prepared in such way that active learning can be implemented? 

A) Yes B)No C) Uncertain 

If no,how? __________________ _ 

7. Do you think that your instructors lack of interest on using active learn ing techniques affect 

. the practice of it in your classes? 

A) Yes B)No C) Uncertain 

lfno, why? ___________ ----:c--_____________ _ 

I 

I 

J 



8. A re there adequate act ivities and exercises in the materials to practice them using active 

learning techniques? 

A) Yes B) No C) Uncertain 

9. Does the number of students (large class size) hinder the implementation of active learning? 

A) Yes B)No C) Uncertain 

lf yes, how? ___ _______ _ _ _ _ _____________ _ 

10. Are the arrangements of cha irs and tables in your class room suitable to work in different 

group activities? 

A) Yes B)No C) U ncertai n 
Ifno , why? _ _______ _____ _ _ ____________ _ _ 

11. Do you have the interest to engage yourself in different techniques of active learning while 

learn ing EFL courses? ) 

A) Yes B) No C) Uncertain 

Ifno , why? ___________________________ _ 

12. Can yo u mention some of the challenges that yo u face while learning EFL courses using 

different techniques of active learn ing? 



Part Ill: 

Items related to your kno wledge and awareness of acti ve learning are listed below. Read each 

item care full y indicate by marking ·' ,/" the rating thar you th ink co rrespond to your 

knowledge and perception. 

NQ Items Strongly Agree Un Dis- Strongly 
Agree decided Agree di s-

agree 
I A good instructor IS someone who 

prepares notes for study from text. 

2 Learning occurs when students are 
silent and li sten to their instructors. 

, 
Students should take se lf responsibility ~ 

for their own learning. 

4 Learner centered method makes the 
teache r free but busy fo r the students. 

5 Learning is meaningful when students 
di scover knowledge rather than 
receiving it from the teacher. 

6 Students learn more when each and 
every activity is done by the instructor. 

7 Teachers shou ld not give ass ignments 
on issues which are new to students. 

8 Students learn more when what they 
learn is related to their environment. 

9 Students shou ld participate in deciding 
what should be learned and what 
methods should be used in class . 

10 The role of teachers 111 teachi ng 
learning process should be limited to 
facilitating rather than controlling. 

, 





2.8 The instructor moves around the group and motivates students. 

2.9 The instructo r gives feedback to the students wo rk. 

, 
Learners' activities J 

3. 1 Students simply listen to the instructor' s talk. 

3.2 Students express their needs, fee lings freel y. 

, , 
Students discuss issues in groups. J .J 

3.4 Students participate in problem solving activ it ies. 

3.5 Students take part in peer teaching. 

3.6 Students do class works and exercises. 

3.7 Students are interested while partic ipating in active learn ing. 

3.8 There is group domination. 

3.9 Students are willing to get together. 

4 Utilization of instructional materials 

4. 1 There are enough inst ructional materials (handouts, charts etc .). 

4.2 The teacher uses other materials to explain concepts. 



APPENDIX- D 

Interview questions (for instructors) 

1. What is an active learning to you? Can you list some of the common active 

learning techniques that you use for actual class room teaching? 

2 . Do you think your present style of teaching h as been influenced by the way 

you were taught? How? 

3. What feeli ngs have you observed from your s tudents when engaged in active 

learning? 

4 . What major problems do you think affect the implementation of active 

learning in your class? 



APPENDIX- E 

Interview questions for students 

1. Wh a t is you r feeling toward s practicing active learning m you r class 

room? Ca n you mention some importance of it? 

2. Do you see any difference and similari ty between the methods of teaching 

in your high school and h ere at University level? 

3. Do you r in s tructo rs give you activities tha t engage you in individual, pair 

and small groups? 

4. Did you note any problems that have affected your learning using active 

learning? Can you mention some of them / 



APPENDIX- F 

Transcription of instructors' interview 

Instructor - 1 

The researcher (R): I would like to thank you in advance for your cooperation. 
Which year students you are teaching here in the University? 

Instructor 1 (1-1) - I mostly teach third year students and I teach 

Literature courses. 

R: What is active learning to you? Can you list some of the common active 

learning techniques that you use for actual classroom teaching? 

1-1: Active learning is centering the teaching and learning process on students. 

It is giving most of the responsibilities for the students to learn by 

themselves. Regarding the techniques that I use in my classroom, 

homework, class work, drama, group discussion, role play, presentation and 

peer teaching are frequently used in my class. 

R: Do you think your present style of teaching has been influenced by 

the way you we taught? How? 

1-1: Yes, certainly. Most of my teachers were my role models and it obvious that 

most of our teachers, specially teaching English language were generally 

based on the grammar approach. In one way or anther this has influenced 

m e . 

R: what feelings have you observed from your students when engaged in active 

learning? 

1-1. Since they are form different schools found in Ethiopia, they do. not have 

the same fee ling. Some are very interested and still some others are very 

poor. They want to get every thing from us like spoon feeding. 

R: what major problems do you think affect the implementation of active 

learning in your classes? 

1-1: actually there are many challenges that I face when implementing active 

learning. Some are time related factors, Tight, academic calendar and 

shortage of materials . Class size is also another factor. 

R: Thank you very much for your cooperation 

1-1: It is OK! 



Instructor- 2 

R: Thank you for your willin gness to answer my questions. Can you tell m e the 

course you are teaching and the students your a re assigned? 

1-2: I teach linguistics related courses and I mostly teach second and third year 

students . 

R: what is active learning to you? Can you list som e of the common active 

learning techniques that you use? 

1-2: Well, active learning is nothing but giving respons ibili ty for the s tuden ts­

more than s imply listening to a lecture . Students will engage themselves in 

a meaningful way in the process. Less emphasis is given to tra n smitting 

informa tion from the teacher to the students. 

R: Do you think your preset style of teaching h as been influenced by the way 

you were taught? How? 

1-2: Exactly- especially when I was in elementary a nd s'econdary, the dominant 

was teacher-centered . This influenced me to think as teachers were the only 

source for knowledge. But la ter in universities this was gradually changed . 

R: What feelings have you observed from your students when engaged in active 

learning? 

1-2: some s trongly oppose when assignments, peer teaching and discu ssion s 

a re given to them. But there are a lso students who are interested to 

participate in different activities. 

R: My final ques tion is about the problems that you face wh ile implementing 

active lea rning. Can you mention some of them? 

1-2: There a re many problems like sh ortage of laboratory . The re is no la nguage 

laboratory especially for courses like linguistics . The other problem is 

students' interest, diffe rence in students' performance a nd etc. 

R: Thank You 

1-2: You are Welcome 



APPENDIX -G 

Transcription of students' interview 

Student - 1 

R: Thank you for your cooperation. What is your feeling towards practicing 

active learning in your classroom? Can you mention some importance of it? 

8-1: Some students do not like to learn using ac tive learning . This is because of 

our difference in backgro.und. Most of us were learning in high schools 

using a teacher -centered. This has an impact on our current level. But 

now a fter taking methodology course, I have developed a positive attitude 

and it help us to develop our confiden ce . 

R: Do you see any difference and s imila rity between the methods of teaching in 

your high school and here at Univers ity level? 

8-1: Yes, there is a big difference. Here teachers usually glVe us different 

activities like group works, peer teaching and role play . But in high school 

it was only teacher catered. 

R: Do your instructors give you activities that engage you m individua l, part 

and small groups? 

8-1 : As I tried to mention earlier, our instructors give us different activities to 

be done in pair, small groups and in individua l. 

R: My final question is about the problems you face while learning EFL courses 

using active learning can you mention them. 

8-1: There are many problems like lack of confidence, lack of awareness and 
number of students in a class. 



Transcription of Student 2 's interview (S2) 

R - First , I would like to thank you for your cooperation . What is your feelin g 

towards practicing active learning in your classroom? Can you mention 

some importance of it? 

82 - At the beginning, I used to dislike participating in active learning, but n ow I 

have understood its importance and I enjoy in participating. It is very 

importa nt in equipping u s the necessary knowledge. There IS more 

interaction with peers a nd teachers. It enables u s to h ave our own 

contribution in the teaching learning process. It a lso h elps u s to be fa milia r 

with our environment by relenting it with the actual life. 

R - Do you see any difference and s imilari ty between the methods of teaching in 

your high school and here at University level? 

82 - In high sch ool teach ers don not give group works and pair works. They 

usually dominate the teaching and lea rning process . 8 i can say it was 

totally teacher centered. But here in the univers ity our instructors try to 

make it student cen te red . They use different techniques of active learning. 

R - Do you ins tructors give you ac tivities that engage you in individual, pair 

and small groups? 

82 - Yes, They usu a lly give us assignments. Peer teaching and group works . This 

helps u s to share idea with our classmates . 

R - Can you mention some of the problems you face while learning EFL courses 

using active learning? 

8 2 - The problems that I face are lack of psychologica l, rea diness . We are shy to 

participate . Our background has a lso a n impact. There is a lso shortage of 

facilities like language laboratory . 
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