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ABSTRACT 

Thi the i re earch tudy i ' entitled "Factor ' Affecting the Implementation of tudent 
entred Learning Approach in Business Courses Instructions in TVET: The ases of t. 

Mary ' Univer ity ollege and Entoto TVET College. IJ The purpose of the study is 
primarily fo as e to what extent tude nt-centred approach i being implemented in both 
TVET ollege and to identify factor affecting its implementation. The desired level of 
practice in TVET program is that 70% instructional time is to be student-centred 
(practical learning) while only 30% is left for instructors to provide theoretical 
orientation, possibly through lecture method. Thus, for intensive investigation, the 
following ba ic research questions were raised and attempted: I) what do the 
recruitment criteria and profe sional identity of instructor look like? 2) Are the 
instructor well acquainted with student-centred approach? 3) Is the class size and set­
up manageable for in tructor ' to implement student-centred approach? 4) Are there 
ufficient equipment and facilites in tho e institutions that promote student-centred 

approach? 5) What is the extent of implementation of student-centred approach in 
business in truction? Questioner were developed and pilot-tested. Finally certain 
modifications were made and then they were distributed to both students and teachers 
selected for the study. The population sizes of these respondents, respectively were 590 
and 63, of which only 177(30%) and 50(80%) were sampled and contacted in that 
sequence. tratified sampling technique was employed to address respondents 
proportionally from three departments selected for the study, namely: Accounting, 
Marketing and SSOM All (IOO%) questionnaires distributed to students were returned 
and analyzed while only 43(86%) of the questionnaires di tributed to instructors were 
returned and analyzed. The following major findings were obtained from the study: J) 
Teaching experience and CPA were primarily considered as recruitment criteria and 
thus industrial experience does not get due emphasis. The professional identities 
(compositions) were found to be on the desired balance only for three departments: 
Accounting and SSOM at SMUC and SSOM at Entoto TVET College. 2) Most 
instructors do have pedagogical background but were not well acquainted with student­
centred approach during their training. Pedagogical background and teaching 
experience alone were not found to bring significant difference in implementation of 
student-centred approach. 3) The class size and set-up were found to be inconvenient 
for implementation of student-centred approach in those institutions. The former is more 
serious at MUC while the latter is more persisting at En to to TVET College. 4) 
Instructional facilities and equipment were found to be insufficient in both institutions 
and this was found to bring about negative implications on student practical learning. 5) 
The intention to provide 70% practical training and 30% theoretical orientation was 
found to be not implemented to this extent because in classroom instructions maximum of 
30% practical learning and minimum of 70% theoretical orientations were being 
practiced in most business instructions provided in those in 'titutions. To thi end, the 
researcher made some recommendations that are supposed to promote tudent-centred 
learning in business courses instruction. 

VI 
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AP RO .C 

ciel 

dvanrement and eoono:ml~ growth. Coun nes need que.hfied 

m npower ~t Qil levels for sucli eoon~mk growth ~d de~pmen . 

1\) a.cl1iew this higher ()bjooti~) the quality of training ~~ted a 

oo.ch level should b-e mainbllf!oo 

The role of tecl\nical and ocational oou~tion and t:r"ain ng (TVET) ~n 

meeting the labtlr m~rlret ne'eds of a n~ti~n~ es~d~ll.y ~t middlre rem 
is vital TVE1\ ~coording m the definition of ILO (1986, 12») is «a 

romprehoosiw term reFerring w> the educational pro~ss when it 

ln~l~s 1n addition to geneml edu~tion~ the study of ~nologtta,l 

find related sci.oo.~s and the acquisition of pm~tiool kn.owledg'e 

relating tx) ot:cupations in the var'ous S'ec~l"S of erconomtc rul.d O'cial 

life'" It is de~oo at upper seoondary and lower ~ttit\ly le~ of 

qualification fur one or ~ group of oooupfitions~ trade or Jobs 

As it is cleady st'a~ in the definiti~n~ one of the primary ~bj~tives f 

TV T is w troin ~ ski led labtlr fuT'OO at mn dapt tt> the 

requiremen of labtlr mar.Ket This implies that high quabty trnlnl~ 's 

nooded t{) a~<luaint lndividueh with p:t'a~tical skins '1\) do ~ req lre 

the use of relewnt teadling ~proach~ which IS st den . - Centred 

l~ing 

. 
learn by then' own effur~ 'Teachers must fire the Jlm~nabon of h ir 
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1 b,~t\),~n th individu 1 nd h'sjhtt world~ - d ~ ~cl1er i 

I she m~ fl cili~ it,» The sm , n implt~ that the 

~s~:;enti 1 ~tiviW in ~ ching \$ to ~able the l~l"ner m .adjust 

f/herscl.f to h environmen The teaching approo.ch tha h 

chef' u e must en bl the ooild tt) ~r ndejp"endently, 

bu in , s roo. ,s, ~ m(IDti~n O1ne~ lnstruc~rs~ pedagogical ()<!)fitent 

kn~wl~ and professional t)()mp~t(m~~ th~ Sl~ ~f the etas and 

da om set-ups) the awilablbty ()f ma~i~l f~ciliti~$~ ete; 

In oonn~ti()n t() instru~ rs ped~glool skill and subject matter) 

odkinson & J~ph~o 'e (00.) (1996~294) s~te~ '"bl"lnging th~ gap 

between ach~ poo~gi~ oontent knowl~~ or subJ~t l'n~l er 

knowler~~ find pupils~ understanding ~ the ~ontoot :m,volves a Slh ft 

()f locus from self-as a too.ooer m pupil loomlng,)J) Thus) ti~rol~ to 

th~ auth()rs~ it is rel~wnt to ~~ ~waren~ss thtit th~ appro~dl l;Q 

~achlng and th~ ()u~me of ~aching ~re dl~l~ctic~Uy rel~too.) and. 

r-elating the activiti~s of ~cll ng ~ th~ ()ppol"tunit1~s fur ' he 

generation of m~ftlng by pupils, 

Th~ au.thors claim that there is l'l() dim~uU:y in th~ uoo (')f studen -

Centred appro~ch fur th~ pmctiool atta'nment of less~n~, The 

oonfirm) 4:n busln~ss lesst)ns wh~re loo.rning 's a~t\ve and where a 

Wll'lrety of lea:rni~ styles ~ mnployed~ tnm"'e \W ld lYe plen of 

oppt)rhtnities £01" studen to dem.~nstrn.te the de ired ~ttl'\bute ' 

Therefore~ what malres a dirferen~ here lS that the "Use of var'~ty <!)f 

appropria~ teathi~ stra~~s including the ~ppo:rtUfi ty fut s ltd n 

to leam through diree: ~nd prntti~l ~ flen.~$ t>f the bu in s 

world. 
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The 0: to promo~ :student-Centred learning has b'~ l"'~()'.gni'!ted 

sine som.e dooades, For u\st~noo~ ~l (1996'331) quo~~ th~ 

Con'u'l'tonwe lth Report of 1914 as ~ tn:der to be oom,pet~t} th~ 

teaooer must h~ve knowledge Qf cllild d.'~~lopmoo.t~ of the m~redal t!o 

00 mught n.nd sui.table meiliod:s; his/h~ skills must enable him/ her 

~ oo:ach~ :advice ~nd guide h's/her pupils)f) This 'mpbes that'TVEl' 

reachers must h:a.~ relevant ped~gicru. background ~nd ha~ had 

some ~menc~ in the ~:rld of \Writ .t:rom which the subJoots :are 

drawn (fur which they are prep~nng thcir students). 

UNESCO (1996~6) pt'i>lnts ()ut th~t the reoom:m~ndoo ~unt~unt t>f 

tea~her to stU.dMt in NET is 1n the mtio of 1 '1 Be~nd. the 

sti1nd~rds ~~n for gen~l cl~sses~ TVET requires smrul cl~ss ~i~ to 

guide individuru.s in ~~ui$'ition o.f pFe.cti~l skills ~nd RnQw1ecltre s 

through stu.d!ent-~tred ~pproach, Instru~~ fieOO ID supervise 

le~:rn~ while they ~ doing practical t~s'ks ~nd thus the cl~s~ si~e 

should be mrut~ble fur him./her to do 00, 

As Bymm and Wenrioo (19S6~339) sbltes '"The sup~islon of studoots 

pmcticing skill task pres~ts ~ opportunity fur the insttU.cto~ ttl 

W{)rk with students so th:at the st~ps in the opemtton win b~ c~rrectly 
foUowOO. Th~ instructors should give indhndu~l lnstructton dUring 

th~ pmcti~ ,period ~ This also confirms thtit for practical le~rning 

through learn~C~tred to bllre pl~~~ the numw of s ud~ts wlthlfi 

a class should b~ m~n~e~ble fur the instruclX)'f'S t() provide ind vidual 

sU,pemSlofi. 

The ~yall~bmty ()f instruction~l m~terl~l:s is aim!) o:ne of mftuefilCiflg 

f~(:torn 'toW'ru'ds stu.dent-Centred. pmcticQl leanm{t ~1" effective 

~t;a:tional tr"aini~ to be ~noo ()ut~ leru"fi~ should h~w ~pt)s e l!o 

the actual ttlsks bel~ tyel'f()rmed. For tillS m happen there houtd be 

su.fficient te:a.clung t\nd learnlDg ma~rial$ «3 p~rfurm the uask. 

3 
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b 'ven be t through jobs that ~ real~ essen 'al~ rep s nmtlv-c ) /. nd 

chan 'ng to provide qu~bty ll1 learning skill ,Th projec or Job$ 

for m:nnm~ purposes h~uld e real ~nd promote m:c"cat 

l~rni:ng, ~ the impl menmti~ of thlS lS basiooUy deprendmg on 

m lenal fudlities, Quality 1n learning skins ~(:OOrd'ng ~ H(!)tUtinson 

nd Jephoote (996~366) reLa1:ed m how wen stude ts ~n ~pply 

th~ir bu in~ s knowledge and und~stttnding to ditfurent ~n~t"S; the 

ab 'lily ~f stud~nts i.() ~el~t the ~Ff'OOt tt!>ti>ls~ modcl.s~ e~ for bus1J.ness 

ru\alysis; h~ ablllly ~f s udents to scl.~t ~nd o~n ~ resources for 

l~rn:ing Q.ppropl"ia~ly~ e-w, 

In Ethiopi~~ the inistry of Edu~titi>n. (MOE) h~s ~n Vtat(OUS 

lnI iati:ws in. rondu.cting troinlDg n.~eds ~ssessm'ent ~nd idren tirying 

~ous ~reas of tmining th~t mmed at devcl.opment of nnddle level 

teclinlcal that could address addressing Sti>'ClO-eOOnOllUC problrem of the 

country, Th thlS ~t) Wlrious institutions have bilren th~ lIntiattve ti)f 

providing trruning fur studwts at NET le~L ut~ th~ ~urrltu1um 

guide :requires &om eacl\ institution that 10 ~ of the a lti)tted time for 

mrun rou~s of restyecti:ve department sh~uld lYe de\lotOO. to ~tudents~ 

prn.~tiool wo k while only 30% of it is lcl't f():t in~trucb)rs gwe 

thoo'teti~l orienta: '~n (MOE~ 2(03), 

It 's importrent that bus'ness edU'cati~n instrud:ti)t$ ~f'e able '00 show 

clear ~V"idenoe about the ~ttaiIU'lyen.t of studen.~ , barking on their 

course tf th~y wish to dem~fistiate improving $mnda d ,n ~latlOn to 

both nauonru. norms ~nd th.~ abirtie$ of t.b.e\ tud~ b the 

oompletiofl ()f heir OOu't$e$ 
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Th TV program of th. Ethiopia educational ~~' m curncu U lffi 

guIde requirement for the:m in oourses of ~wry de artmen d~Slgn d 

t TV T e~l 1 tha 10% of the lfistructional period ought tt) be 

no tOO b) s :ud(:nts~ practical lreMfitng whil only 300/0 left for the 

in tructors to provide thooreti~l onentation for students, ut~ what 

i pmc 'call n 1n most of the instructional p-e:riods is the ~th , r­

Centred ap roach" baslooUy of l~ture method in most instructions of 

busi.ness ~urses, 

crG()rdlrtg m G~ and Berlin~l" (198S,241)~ l~ture methoo is s mply:a 

~tional learnlng, wh ch is based on the tradloona ~Ch:alk and 

wk~ m~thod, In suw learni~ the students remain in a passh7'e f"ole 

and hlghly detached from practical self-l~arning 

The student CMtred approach, which is highly rect!>mmended i~r 

NET progmm~ is not ~ be obseNOO being practircoo and thus It s 

questionable th~t rul programs of studies ~re :p: ()viding studrents with 

prn.cti~l learning With few spedfic rournes, WhlCh ~ by n:ature 

practical lUre typewriting in secretarial SClenre tran'1l.1~ the te~cllifi.g­

learning situation 1n most of main bus 'ness c~urses withIn. TVET 

institutions is mostly teacher domin~nt This approach dO"es no 

benmit much 1n producing the skilled manpower requ f!'ed at the level 

with plactlool atlaooment to their :relevant ~ooupa ~on.s 

Thererore~ this study a~mpttrl to assess the extent of student 

ren~ QP:pro~cll implementation in too.Chl~ bustness cout'ses 

instructions and to address factors affooting implem.~nmt¥oYl at 

ooth TVET institutions, In UMm- 'tt) :an~e the problem stated in thl 

reooal"cll study and m genem~ :adequate informatio , the fie earcher 

has set the ful owing basic ques 'OflS 

5 
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1 Wha do th recttntment en 'a nd professyonal 10. tity f 

'Ucttn"S 1 ok like fur bu~in.~s oourse instru.~tof'S'? 

2, re h 'nstrucoors ~U a~uruntOO with the stud~nt-~nW~d 

approach? 

I the d~ s ~'~ ~nd set-up m.ru:l~eable f~r instrutttlf'S ' 0 

, plement th studmlt Centred app <i>ach 'n the :given 

r stitutions? 

Are there sumd~nt equipment and fa~llitles in thtJ>se 

instituti() s that pro:m()~ the lmplementation ()f s udent­

Centred appro9.ch? 

5, What fire the ~wn~ ()f student~ntred instructi()nru piacates 

fur th~ three departments ~l~ted f()f i . ~Stl.ge.tion.'? 

the t dy 

(,;;tmtred Q.ppro~ch is being implemented in husin~ss ~urses 

instructions ln bt)th TVE'I' C()Ueges by romparioon Q,nd m dentify 

fu.~t()rs aff~tin:g its implem~ntation, Spec~JitYalJy th~ study Was rumed 

1 Th ln~s~~ the impact m proresslonru. ld~ntity and ~rk eXp'e:rYerrce 

of th~ instru.cm-rn on the nnplementatioo ()f st dent centred approach, 

2 "fu investiga~ whether instru.ct(n~ were well aqu n~ wrth tud~nt­

~tred approach and t() de~rmine the nnpatt t)f the gi\lefl t;nmd on 

the use of slnted approacl1 

3 1:'() d~~1"mine whether tb.~ class sizes and sre ups ()f th~ ~ i1'1 itution 

were .man~ble ttl bnplemoo.t s ud~ -~'tf'ed a.pproacl1 

4, To in~st~~ wh.~th~r there are ~uffici~t :instructiohal ~Qutpfnen and 

fu.mliti~s in thos~ illstituti()n:s those promote student t) tred appro h 

in business oours~s instruction 

6 
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, To ' to wha ex t pm~ti~ru in true 'ons 1 bus nes ~ur 

were being implementOO. in tho~ instituti~n , 

fthe Stu 

It n help pt)licy malre ~ eu rieulum planners and TVET ~per 

to make the n~soo.l'Y follow-u.ps as wcll as to gi\7e mQ~:S pp'Gft t'O 

the implm:nentatioo of TV ' l' acoording to the ~u:rrkulum gUldre , 

" It oon. help NET in.structQr-s t'O refl~t on thci.T m.~tht)ds t)f ~Gh"n:g 

It enrourages tnllnee~ to appredate pmcti~lle~:m'ng, 

.. I helps tho~ TVET lns utions 1X) tmprow thelf p OviS10D. of 

busu1.es~ oourses as wen as to ensure quallty 

" Fin~Uy the findi~ Qf this study would ooct)u~ ollieI' resealf'cl1.ers 

to do further and inten~i~ study 00 the area 

of e tudy 

The study rould not covet" all as ~t:s of instrudiQnal liffQCeS~e In 

TVET :program. that m.~ extend to appre:ntireship tFalnin.g m. bu lnes~ 

ooctors It was dclirrntm ~ address ~ m~or probl~s pre~lti~ 'n 

the implmll~nt~tion of studoot-Cootred approacll during cla:ssiOO"m 

l.nstru~ti()n~ at in~titutionall~vcl 

In this reooruvch stucly~ only ~ TVET instltu 'ODS in ddi 

namel)\ St Ma:ry~s Urriversily C~nege (S UC) from JP ivate ln~tit on 

and Entooo NET CoU~ from go~ nmrentru. in~titution~ were ndud d 

~ rn both institutions not all departmen were inoo pt) a ,d ful' th 

:study The study "MiS del mitW to addres i t e trend rof thr 

departmoo.ts ufider th~ Faculty of BU$ ne ~ ~OOu.n flg) Mat ting 
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eSll\atl. hlPI and S rial Science m~ an erne 

), HO~~I\ typing roUl"OOS gt~ in. the d~ a truen ~f SSG 

was intm.tltl:rt Uy ~uded from. in~stig:ati()n as the tfanung m~thod 1'8 

ly manu~l and 1.$ ~n rely different from Oth~T busine S oout'ses 

merul of d . ivery, 

TV l' h three leV"el$~ levell~ 2 and 3, Slnce the is ue Fat ed moti · 

seriou fur youths who ha~ 0 pmctioo.l attn~hm~t ~ the world of 

\Wrk~ the s udy was dd.imi1:ed 1:0 this targ~t group~ that is~ $tud~n~s 

at ndi.ng th~ :regular program Among them in. tum~ only regu at 

stud~ts at levcl 3 were srelec~d for study sin.ce they eM dearly 

comment /respt)nd on the ex~t of student Centred approach 

mplementntion. during thei.r prepaFation fm- the world of ~r1t in all 

the three smtOO. l~vels, 

In thlS research study., only ~ TVET institutions ~ indurdoo due 

to nnM1ldal oonstmlnts, Thus~ the researeher brei'eves that tins tudy 

has Q. limi111ttion., fur it is hardly JlYossible ~ make condus1t(}ns hat 

pel"blln to the nati(}nal NET system as Q. whole or ~~n ro aU . VET 

institutions in Addis Ab~b~ City Admlnistnation, 

Moroo~ the stu.dy does not OO~ a 1 aspects of lnstr cti(}nal :pro~ 8 

'n the ,,{,VET progmm litre apprenticesh:lp training m. ~fi~u busin 8 

sootors, It lS lunited to the tnstru~tiooru pro~ss at Institution~l }ev. l. 

Th\ls~ th~ ~nclu~ion made addresses only the :institu.ti(}n~.l p're: tir~ 

in implementation of student-~tred ~pproacl1 lin. busin~ss oou e 

lnstructions 
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ck of uffic'en ~ relevant ~nd current d ta ilia addre 

n tructi n in TV T in bu in~ s C'ontext is 1 (') ()ne pt)ss ~ Umitatitm 

ofth tudy 

·n though the res archer intend d ~ malre obseJ."'ro. 'on Qn th' 

lIt uc 'on~l pro~s in da sro'(}m~ there was laclt of wiUiflgness rof 

th - lDStrucoofS, Thus~ thi ~an b~ Wl«m as an()ther lim tattOD Qf th 

dy in making ~nclu ion wi . this regaro 

ofTe, m 

TVET f()l' this study refers b) the loorning ()f pmctiool skins for 

()~ patimt~ Whl.M is designed at upp~ ~ndary oouc3.tion to prepare 

middle l~vcl ~~nncl ~t lo~ levcls ()f quarfi~~tion 

It lS an Instru.ctional approach. that f~cllitates . tuden ~ piactYcal 

lean'ung where teacl\ing is directOO. -oowaros class dividoo inm grou~ 

rother than -00 wh(}le cl.Q.ss~ l~mel"s ~re ~ed u\ indlviduru. and small 

group ~dt ~ctivities; l~l"ners intera~t with eaM (}ther and WIth the 

~chef'~ the pf"O~Ss of signifiC"ant discu.SS1(}nS ~nd reactions llS l~d by 

leru'ners~ e-oo, 

This 1S the ~pproa~ through WhlOO the ~a~her is more Q.ctlVe than the 

leMners~ ~nd domJtn~~s through ~plam.m.g" m.om.mil~ and d scnbing' 

the leru"ners list~ pass vel, while the ~oo~J p~Ul"'S knQwle e in 

them~ the desks are aif"a~~d in str~nght ro~~ th(2 Ie rJt1 rs~ main 

a~tiVlty .in class is lis en~ng ()f lYe haps ropYl n(i) ~ fro h 

hl~cklYoo.rd, 
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In thi chap r~ the re~f'cller tried to at 'Cuss ~om Vl~~ nnd 

ern ~ti~s from th~ rela htem ure under h~ roU~wing :main headlrtgs 

or subdivisions to en:ricll th~ intended res~arch stu~ with wUunble 

inform '0 th~t ~re dmwn from. rel~vant the'ori~s and pnor find ~ In. 

th~ work of oth~r <edumt()f$ in th.~ field ~f TVET, 

The wt)rld of ~rk pre~ many probi~ms of ron~pts and definl 'ti>n 1 

m.~st of which aros~ from trad'lion and are resolvOO. by oommtm usnge. 

Th~s~ diff~n~s ha~ resulted in ~:ri()US con~pts of VOt~.llonal 

edumtton Th~oo wrying ronoopt.$ h~ve brought: abt)ut dif~re ~es~ Some 

of which are fundrunenml in n~ture} 'n progr--aInS and pmctit~s fn 

vooationru. eduootion Based on th~oo ron~pts~ Roberts (196S,1-11) ii 

the V'3.ry.ing definitions of vooattonal edumtiofi as' 

1 V<Yoo.tional education is th~ oouc~tion or tr~'ni~ ~r ~rlre.rs, This 

un.pli~s that ~ny typ,~ of education or trninrng in whldl a work~r 

~ftidpates is yorGati~n~l education. 

2, Vocational edu.cation lS educati()l\ fur manual W'{)rk} whtcl1 su.gg~ 

that w~tmnal educatiron is n~t concerned wi.th 'WOrk In olvmg 

mental attivity. 

3, VO'Cational ooucation. is ~duoo.tioo for produt:ti~n in W 1 h It i 

oontm~too with Ub'ef'al oou~ti()n V()~ti()nal eciuentiofl s d~~lgned 

~ make a per-son an r(ycient :produ~~ a.: d l'bre-ral dU.cabo 1 

d~$i,gnoo to malre a pe~fi an effidtmt ~nsum ,r 

10 
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4-, ~ 'old tio i a very inclusi~ term. ' n ) vieW1 b adly~ 

flY rover ~U those experiences whereby an i d'vid , ~l l~ ns to 

carry on u~ssfully ny useful o~u.pation 

S, V lion oo.uCG.tion. s that ~sp"ects of ducatitm. that aim a the 

d~'Vcl.opm.ent of human abilities in terms of knowledge) skill and 

unde tanding so th~t the individual m~ seN~ happ ly and 

effioe tly in ~' rying out the ~divities 'n ~cntion~i pUrsUItoS of 

his/her choi~ 

6 V~tionru oou~ation is OOu.mtton designed tt) de~lop kiUs~ 

abilities) unders andings) attitudes) ~r.k hahl~ ~nd a'PP1"'e'ciatirons 

enoompasslflg knowlOOge and lnfurm~ 'on needed by workers to 

enw and malre progress in employment on ~ usreful and produrctive 

basis, It is an in~grn part of totru. oo.utation progrrun and 

oontribu'tes ~wards the de~lopment of all dimen yona l 

oompeten~es, 

The fifth and sixth dclin~tions ru"e more or less oomplementin;g one 

Mother) and are also sinnlar with definitions In use ~u rentlJ'- Fore 

~ple) ~hnical and w~tir()n~l educati.()n~ a~l"dlng ID U ESCO~s 

(1996,3) Convention. on 1'echni~l oo.d Vo~tional Edu~tion~ 

(( ... refers to all forms and levels of the education process 
involving, in addition to general knowledge, the study of 
technologies and related sciences and the acquisition of 
practical skills, know-how, attitudes and understanding relating 
to occupations in the various sectors of economic and social life. JJ 

In ~n oo~s) the ~~ulsition of pFacti~nl kill) knoW' how) nd 

und~tnnd\ng to enter inlX) the world of ~l''k ruld~, fomung ffide tiy 

lit then:' vt>cational pursults ~re emph:asl~ The . e'oond definl on that 

limit$ ~catYonru educa 'on :as lfi\1t)iving only the m.anual a~ti'\71'ty h no 

ufii~rs~l :a~ptrulC'e now aday, The re:asti)n 1 th t 1 ' 00 nV'c> re 

11 



• 

• 

m · tn activi: y, To this err~t) it i u ually ctlns'd ' as an integral ru:-

of ' 1 uc ti()n 

In its m dern sense~ vocati~nQ.l edu.~ati~n is on~ of the oom.p'Onen~ of 

total oouca i~n ~rem It is im a:rtOO.~ as a :rule~ at the uPp"et" ~v 1 of 

oooond :ry :schooling th~ 1S foUowrng of oompuls'Ory sroOtl ing In 

oon ~tion wi h his) ILO (1986~94) defines it as th~ loo.ming of:p a~ c~l 

skills fur ooou.pation~ whi~h is d~signoo. at u.pp~r seoond~ry or p'ost­

compulsory ducatiofi to prepare middl~ le~l p~sonn~l ~t lower lre~l 'of 

qualific~ on (usually does not require ba~au:reat~ d~re'e) and. 

includes geneml oo\l~tion) practical training for the devcl~pmwt of kHls 

required by the cllooen oooupations~ and related thoory 

Deighttbn (19'1 1 ~~6?9) also d~fines V"Ocationru ~du.'Cfttton n its broadest 

sens~ as a process of oommuniootion and a~uisition of those ski s) 

aroo.s of exper-bse) rund :pro~ooures~ which Qre nreeded ttl tul il tJb 

requirements in the if~upati'Onru. ~ec~r 

The history of ~'OO.ti'Onal educatim1 is the lu.smry of human OOlng~ efforts 

to learn ~rk They le~r.n~d early in thetr hlStt)ry th~t they (1ould 

improve themselves by ~ k W~rk has enabloo them to leit 

e'Vey-...in~sing needs and wants (Rob'ertt;~ 1 g65~31-32 

B~fure It wmes ~ b~ pa t of form l oo.u~tion.al ~tem) voca.tronru 

ed\l~tlt)n in its infurmal f'Orm IQam~ into bell1g when man b~ga {) lIve 

ro~ther and started to produ~ f'Or hls!her bas'c neOOs Rn()wLdg , 

continued m b~ pas~ed from fu.ther to ~on wrooUy Du lrtg thl per od 

the p:roces~ of leru:'turtg ~s spontane'<:)lis 1'm taU'On. of dls, 

As time pass ) peopl~ gradu~Uy ~a:rned to U ' fire to ooti)k a d m 1 

metals 0 produce mols, C'Ollsequen . ~ these n~' d\n lon 0 

ta14ou1") whkh was n()n-~istent m. th~ oo.:rltet" time . Sti) e pooplre work 

12 
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~ oth oorpen~f's~ rna ons~ or ~~, The new sb'cml 

d velopm nt bro~ht different craftsmen tt) fu m social groups and 0 of 

the ci:al groups the guilds of iddle ~$ e~l d, (Ibid) 

Wh t 

moder 00 

I to tecll.niool and voootit>nal education and t:r'ailnllg in i~ 

t s~ therefu , ~the learlllng ~fpra~ti~a work that i rela ed 

to th worl of wurk The l:eaming 1S done by dm~ :and lnwhres both 

m:an al and mental actiVities at a ~tarn appropriate bal.an~ 

Itho~h w~tional and technlml education in lts infurmal Stm~ ha a 

long lnsttrry in Ethlo'pla~ It ~s only in 1941 at the esmb ishment Qf the 

Teclln'cal S~ool of AddlS Ababa~ that the vocational ubJe'cts sttrrtetlln 

be offered ln formal programmes in Etluo'pla (Girma &. Mehari~ 19909-

12) 

COOrolfig to these ~uthors~ the establishment of TVE'{' sch!Jt>ls 

continued with oommeroial school of Addis Ababa in 1942~ thren W1 h 

Amoo ~nd Jimma Agricultural Schools in 1 9SO~ &hir Dtlr Poly~cllni'c 

School "\w.s built tn 1963 ti) increaoo the num.ber of V T schools 

establ'shed between 1940~s ~ 1960~s w> about six 

1n those d~des .alth~ugh an att;empt was made t() ll'lCf1ea.se 'e number 

~f skilled manpower rutd a.t the sam~ time tt) lDCl"OO: , e the ' rober of 

eduooted poople~ th~ incre3.s~ of enrolment and s b ~q mlt graduation 

of those in gen~ml oo'Ucatiof.l qU()tOO outwe~h , the oorresp~ ding 

inereas~ of nrolment .and suooequ~nt: g.radua l() ~ln th 

~hni~QV~ttonal scll()~l~, A a re ult~ an attempt was made ma ' 

~cati~nalioo.tion of htgh sth~'Ol edu~tit)n be~n h~ 1960 nd 

19S(ts 1'0 do thlS effu~ti~ly~ the oon~pt ofoomp , ,ns've program w.a 
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'nning th implem ntttti~n with W lro Siheen Sch(;)ol in 

19 

It wa ~rred In th 19S0~s that the romprehen i~ high :school w"( , 

un I to a! d s th.~ problem ()f unemployment effuctivrely 'th s~ , we: 

d~idoo tt) ~then a numb' r of :selected oomJpreh~nst~ a:s well as 

~ther W'Ct\ at and technioo schools, It wa:s during thi:s peri~d the. '7 

~hn ml and V'Ocational schO"ols ~ C"ons'OlidatOO. The: programnYes in 

these scl\~'()ls had boon giving three ~rs ()f training m :students who 

romp eted grvade 10 In a~demyc earns lAs a :resull~ the 'Pfr()~amme 

in th~oo lnsti ution:s were refurJred to as 10+3, 

In 2001) there were 13 governme:nt and 10 non-government VB'[ 

schot)}s in the country enrolling a m~l (;)f 4561 stude:nts of whIch 2631 

:students were e:nrolled in non-go~nm~t TVET institutions, (MOE) 

~002~14) 

Acoorning to MOE (2005/6) as cited in Bi~une:h (~006)} the 1VeI' 

insti uu.ons ~ increased ft\)m 11 in the ye~:r 199611 ~ 206 n h~ yee.r 

~004/S of Whlcl\ 111 were g<)vernm~ and 95 ~ fiOfi-gt}vt nme-nt and 

private institution:s 'in addition ~ 2S ~~ernm.e:nte.l .Agrkul uml TV8T 

con~:s, 

In the present d~y oontex:t~ WET programme: rnnges from 10 1 to 10+3 

with ditreri:t'\g admi~~iofi reqUirements, It ~s ini 'ated by the Ethio­

Qerm.~n TV T progr-affi, Althmlgh the: p~lky has en s, ill in th~ p.roc 

~f cha~~ 00 f~r it is armngOO in the: dumtlo'n m 1 ~al" tra' ing 

prog.ro.mme: fu su~s~i~ :Pf'~m:otyon m th~ next high~ Ie ,1 based 0 

theu' admis it)f.l :p'oint and th~H" acade:mic performance at the ~istlng 

level (MOE~ 20(3) 
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is u u tv risen m resol~ the :manp'O~t problem of he a on. 

(1965'312) s a ~s that th!e rnpld increa ~ t th~ na 'on's 

n the oon equent ~ansion ~f the labour fu1"Ce~ the 

fit p blrems of unem loym~nt" th~ critical n~ fol' m.ore @d 

trnined w'Ol'kern in :many Vltal job da sifiootio ~ automa: on and 

i re ulmn need fur retrninlflg ~ kers-aU the~ and otly~ ha~e 

dn~ctOO. tten on to the nation's manpower problem 

Thus" aooording tQ Evans (1 '911.20-53), ~cational education lS in a 

p'O~tion to resolve the ab'ove statOO. problems through acl1 'eVlDg the 

fon~W1ng objectiws 

1 mtlL1'lJ)owe ne~ s~ The oo.rllest and mroot Wldely a~cep era. 

obJecti~ is ~ meet thre manpt)wer needs of the local ~m.munity. 

~day the noods of the nation and of the sod~ty as a whole ale 

reoogniseti, 

dlVtdual opbo -:s.. 

lncroo.se individu~l o-ptions Some designed to ineroo.~ kno · Jredge 

~nd others designed to maintm.fi the stratus quo Edu~tion w hich 

h~s the in~roo.sing of individual optiOl\S as a m~or g<:>al, mus a lso 

h~ve the inc ~sing of individual ()~up~tional options as an ~pl Git 

~aL Thus ~oo.tional educatio serves a pUlpt)se 

I can a d hould 

oonooi~usJy interpret ~neral e'du~tit>n b) ~c '~nal ud~n , 

aC!b i clIVI nat with 

t As it is an int~gral pa t of general du~ on it ha.s th 

obJ~tive or oontrolling the environment, 
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uta '~n~ th ~dd of work and the 00 mu l'ty a 

whole~ TV ho Id ex! s part of a systmn of lifulong l~ nlng 

clop m the n OOS 0 each PQ titular country ~nd to the world 

technol cal de , opmen. It is dire-c~d to impro~ the quahty of ife by 

c~ti lea.mlDg tU' ture that 14- m.i~ individuals to expand th~lr 

intcll~ :u 1 h()ri~ns~ b) a~u.ire and to oonst.antly improw profus lonal 

d knowledge, and w ~age pt)sitiV"ely in sormety to u lr~ the 

frut of eoonOInlC and ~nologiool tha~ for the gren~f'al wdfare.. It is 

ruoo directed tt) aDt)hsh the barners b~~ levels and are:as of 

edu~ on) be~ education and the \Wr}d of \W)rk~ and be~n sth~t)l 

and sOOe1y. 

The most imptn'ta.nt areas of ne-eO.:are lIlt lndustry~ buslness,) agncul Ufe, 

health and public s~~ Attordi~ to Roberts (196S,3€;7-36S)" st)me of 

the most industrull occupations :m. wh th ~ni~ wo lrer-s a e l1e'edfed 

include teclinic:al saiesID(m tl.nd futwry tl.(;Wuntants~ who nood t~thnyctal 

trninl:ng along with other vocational 01" pl"ofussion~l tralning , ~n.}1 

business ~C~uptitions requ.lre supplem.ml.tary ~hfu.~l knowlOOg'e of the 

m.dustry and its produtts in. addition to sped~l business lnform~tit)n 

The sale Qnd distribution ~f building ma.terirus, do es~ househ()ld 

appr@~s~ furm p.roducts~ and many ~ther items requ're ~ lta 

infurmation fur ef'fucti~ ooUi~, Acoounbints and aurdi~rs frequ fl ly 

must have kn~wle'~ of the pl&nt and its produe;~ 1f they are 0 be 

su~ssful in their ()c~upati~n, The business field filoo n~eds a e of 

~hnical trn.inulg fur ad\tan~ ~etar. al pt)sitloa.s reqUl 1l'lg s ) eel liz d 

kn~wledg'e ()f related ficlds in ef~ctive handling I(}f ecretad~ ()ffi,tt 

p:rO'cOO,ures 

Rega.rdi~ the group fur Whlcli 'Vt)~ti~nal ~dutahon lS n , ed~d~ Rob' tt 

(Ibid) ~~n~s them lnfu fuur n /. tied fo th 
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t nding th fun time ~oondQ.ry 

needed fur ~uth . nd dul a.tbmding post s~n ary 

scl\()~ll :utili s junior oon~~ ~:r tecl\ni~l institu~s~ where tJh~y may 

~ re U J tion 01" tntining for the more hlghly skilloo tre.des afid 

~nkal ~ itl ns. thiro type of ~ 'onru eduootion is nooded f~r ~ 

up of ~ung oopl , who h ~ left the fuU- me ~cl1oo1 for their fi~ 

re 1 em.pl wment, Th~ last major group in flood ~f ~oow(}nru 

education i~ oomptlsoo. of older adult~ who ha~ b'e'~n employOO. ft>t e. 

n. umb of ~ l"S, 

In g-enernl~ VO"~tiona.l oo.u~tion in its ~ 0 emphasIs) in furm~ ()'f 

ddl~I:Y\ in fini8.ficing structurre~ e~ m~ ~ry from ~ountry t'O ~mJn ry 

find from time to time due lX) the impact of ~hnruogy on orC'~upatron~ 

Ho~"Wr~ it is possible t() summari~ C"ertr~nn common Y<mtures In all 

~oosas' 

<) It inV(;)lves both mru\uru. ~nd ment'al activities; 

c It emphasires pmctimlleaming (learn ng by do '~); 

o It M\phaSl~s digni1y of labour; 

<) Its curllculum needs more lin~ with. labour mQ.rlret~ 

~ Its Progl"'am. noods higher unit oost; 

~ Its rn.~ of return. ~r:ies with. levels~ modes an duration of 

program, 

The oo.sk elements that ~re fo nO. in. any teaching situatim1 ~Sl t of :a 

te~cher~ ~t len.$t t)l\e $tuden.~ and lrearnu~ t)bj~ti\7es ~t th~ 'reach r 

~~ts th~ s udentl s 00 ~cl\ie~, The problem. th t the Mch~r m'Ge i 

htlw to ~t the ~tudMt to l~rn in a gwen ln~trudi~ ~pproath (La 

& ~ldstein~ 913'1) 
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l .. t~l_Ht u om on th of instru~tion rom~ up WIth van ~ 

cl ssifi tit> of in. tru~tional pproa~ T ~ e include' ThatJher­

Centred 'Is tud t-C~tred~ Direc In truction 'Is lndi~t InstrU'c 't)n~ 

Con ti 1 'Is t>n-C()n~tinnal~ Traditional V Modem~ rett: AU of 

them) however h ~ a common b sis ()f classificatio th' t is the d~~ of 

loo.mer in.~lvem , t in the teaclu~ loo.rning pro , ss The moo ~mm<)tl 

2 

fa thaI' cl s ification mQng them ~ which many authors pertain is 

u ent-CMtrOO V ~cher--CMt:f'ed Approach (Arends~ 1991) 

~acl\er - Cootred approach a~rdi~ ~ And~n (989'9) s where 

teaclung is d reeled towards whole class~ lerunm"S do not ntem~t th 

eacll other and with the ~cl1er~ earnern do not haw sign'fi~nt 

involvmuent tn the ~ching loo.ming process" etc CentFal to thIS 

appf'OO.cl\ is the l~ture method that is mostly fullowOO by lfiStructo ~ at 

\lPpm"~seoondruy education ~ndlng to tertiary lewL The mIDtnn , m 

step that too.chers mo~ in this approach tS usually bm tOO. 0 

demonstmtion of ~blln procedural steps of dOlng rertru.n leannng 

materials. 

Demonstration acoording to Means (1968'60) is a pro~s of gmphyc 

explru\ation of a ~lected ldeal fu.~t) relationship" or phoo(}menon that 

in~lves the U~ of m~teriru.s and provides a Vlsual expenen~ wh ch I 

usually in~~oo in ~lu~ by ~bal explan~tit>n Thi has the adv~:n: e 

(}t creating a high. degf'~ of a ~nti()n" ~n~tf'ati()n and interest I 

provides a oontrete ~nd reahstk Visual pl~ture of what is b'e ng pre n d 

to supplement w()M imag-es and thi is pa ticul~:rly valuab e in earn ng 

s:pecifi~ ski Is. 

The problem h~re is that if students are not liven sumd~ t chan~es 00 0 

the thi~ th.em~l~s immoo.iatcl.y after dem()n trati()n~ th~y ~ffi1not 
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cquire the d 1red nd des'mblre ki 1 that would hel them 'n th~ WOl" d 

of work 

Bro'Wn~ (2003~S) p~ints ou ) this approach is as t)dated crumly with 

h tran mi sion of knowledge Student ooiewmrent is th~ fO~1fit of 

cher--Centred curriculum~ u eacllers re dn~n to m~t he 

a~ n bili'ty standards and often :sattlfi~ the noods of hre s udents ' 0 

o stud , t pro~ si~, 

In ~ach~r Centred approach~ acoording to Ma~ana &; W~na (1994 39)) 

th~ -reach~ is more acti~ than the loo.mers~ ~nd dominate furou:gh 

~lainlng, lUonimnng and d~scrib'ng) th~ loo.mern rs~ passlv-ely wh te 

th~ teacher pours knowledge iub) them; th~ desks are ru-r-anged. in 

straight rows~ the l~amers m~ :n activity in class is listernng and lYel'haps 

oop}'lng notes from the black t>ard 

Ingleton et al (2000~S) also suppt>rt this view by stating as ~too.~hers who 

OOlieve their job is to OO~f' their roUFse system.aticru}y by tmnsmi. ttng 

'nf(')l"lUatlon to students are more blrely t~ encourage s rfu.~ learmng 

appl"('mches among their students~ where retention is 'tern t>r-ary 

g-en~mliM.tion of knowledg'e pt)t)r an.d l~nlng how tQ learn 1 minimal. ~ 

Student-C~tred ~proa~h~ aeoord'~ ~ Maoomb and Whistle ~ cited 1 

Thega~ (2001 3S)~ focuses equally ~n th.~ lefirner and th~ le~rnlng The 

ultima.te goal of sch()t)lm.g 1s tii> £Os er the loo.rning b) 1~Q: fiers~ nO. the 

leam~ l~nfn b~s when they ~re ~ integral a t of the l~armng 

situation Thus~ bas-'cany stud~nt Centred ~a~hers see en~h s ud nt a 

a unique and ~pable of l~rnlng) h~ve pm"$~tiw tha inctud th 

loornel\ understa.nd basl~ prln.ciple~) dclinl~ lea n {t!nd lenrn ng nd 

a~pt the learne:r)s pt)int of '!new 
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promi en schol:rs mostly cited for th a.pproacll 1 tlhn 

. y~ IC vi w of the ,ae ing pro~ss \ th~t 0 ~ st dent 

n of 
D wey, 

mu t ' n ~cti~ learner His oonceptitln of the ~ching m.ethod gives 

b1 a tention to th~ question. of how t() ~\U'''e stud~nt 

inV() V,"'>-l.J.1;;;J.l.t in th~ instruction 1 pwooss, Aooording t() him~ the studen 

his/her 1n 

uclt as to h ~ an appropriate pla~ within the expanding ~fJ)nsmousne'Ss 

of the learner if it grows out of his/her past doings~ and thinking) and 

grows nto a pliootion In further aroieYements, (Are:nds~ 1991' 162 

Leru-ning a skill usuru.ly includes the ne'~ssity of ~~un1.ng knt)wlecige and 

underntandi~ but there 1S ruso the n~ssity~ usuany~ of rnu~h eff(;)tt and 

time deVtOted to pur¥oseful and oontroUed pmcti~, Thus~ fur a learn.ing 

1:0 o~ur~ the learners should be ~V"en the cllan~ b) do (pmt:ti~) the 

loo.rning lUQ.teriQ.l for him./her~ and it should be relevnnt m p:mcttrcal 

applic&tion into thre ~:rld of work This should he the Ct)nc~ and 

primary obj~ti\7e of In.stttutions providing V()~tional ~dut:ation 

In line with U\lS~ Evans (1911~3S) pO-lnts out that it lS more oomwon fur 

schools to a~pt respf;)nsioility fur presenting mat:erial t() &U stu.d~nt~ 

th~n 0 assume thte :res~nsibibty fur sooing that aU stud~ts m~st'er 

~tain sVedfit skins~ knowledge and a titud~s This 'mph~~ tha l11ast .ry 

certification mther than mere institutional ~tifkQ. '()n is ~ ~s~entmJ. 

for bt)th the 't:rain~s ~nd their prospecti~ emp1~~ 

In emphasimng thte essentiabty tlf student Centred l~a:rning) rel~ u 

Sttl~S in SMUC) Cent:re fur Rese~roh and Quality A~sumnre (CRQA.) 

qua:rterly ewsletter (2006 1) that' 

Edttoottonttl quruity ¥'@ftu's ~ the qurutfy of Ow student loom~ 
i1~1t bfJth the e~ t@ which Ow mstifutiron pro~td@:s ail 
Mmro'fWltoot oondttcioo ro srud@rtt lqy~) Ma tJw ~flt t@ 
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whtclt this ~IWiroflm~ leG:ds ro th~ de~~ opment f()f 
,knowlOOg~) kilt behcwiour and pMispositi~n of th m:dtt~ ro 
tttd nts o.nd ~ society ~y aro PMpmiJltg ~ ;seroe. 

T u ~ 't ~an 0 sible ro ~oo from hi~ furcll~ that a nigh quarty 

in~tru~ti()n is one th~t mrotimbt'es tuden , ~ pru-ticipa '~n 'n :he 

lnstru~ 'on 1 p , s in order to devel(')p the ski Is needed f() the wor d ()f 

wok 

I th 1 amer--Cen~ approach~ att~)'rding b;) Anderson (19899) th'e 

fuUowing oondition QI"~ ~p'etted ~ fulfilled~ 

• Learners ~re ~d in individ\l~l and ~mall ~\lp w()l"k a~tivr '~~~ 

• Le :rne~ intem~t e~cl\ othm- and w.ith the too~hen;~ 

~aclung tS direc 00 towaTd,s das~ divided int(i) gJroups mtlYer than 

to whole da~s~ 

• ~net"S h~~ 'm()re freedom t(';) move" expres~ opini(i)n ~nd n~ds) 

a~k q\lesti~ns and respond to questi.~ns~ 

Chalrn and ~bles are light and mt)~ble and the ~oo. iflg 

~ngement is in du~tern ~f desks ~r around a ttable rnther ' han 

In rows; 

Leru-ners ewUu~~ their progress~ ruld the ~acl\ing learning p O'cess 

as wcll, 

• The prorcess of ~ignin~nt di~~\lssi(l)n.~ and eac ons ted 
l~mers 

ILO (20tn~1) ~ttends reoommendation with respec ~ the implemen~bon 

of student Centred l~Q:rn.u'!g .in te~hni~~l and vo~ti'O al ~()~l It 

should lndude ~n ~p:ropdat:e b~l~n~ be~n th~reti~l Q d pr~ctltal 

work 1'0 impl~ent tnls' 

It should 00 bawd upon problMl 0 vi~ and ~p " ll'nrell , 1 

approach~ and lnVQ1~ ~perien~ in planlUflg meth~d 
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• It hould lntrodu~ th learn(U' m a broad 

nolog'cal field~ and. to produ~ti~ ~lk situations, 

octrum f 

• It hould develop a oorbn oommand of 'Valuabl , pra'Ctica kill 

232 .. 1 I I hC-atib 

ost pre~nt d y ~cl101ars and writers on th~ area clann th~t student 

Centred lea ing i~ pref~rrOO. OWl' the other approacll f'Or wrrlOUS l"'OO.SOfiS. 

For emunple} ~l (1996~6S) ful'W'Qros many reason~ for th.e we-ed ~f 

thi appro ch~ oome of which are' 

./' ufJ.n~u lret1F~ ib'€!St wh~ tJi~Y @:~ @dbve 

.r Knowl~, or information i~ not the ~l~ rather ~cl.f-rerui.~tion IS he 

~aL ~ pos~ss all the knowl~ of the ~rld and lose on~~s own self 

is an awful fute in oou~tion 

'" It giws freOO.om to the learner under the c~tiv~ and sympathetic 

duootion of the too.~er 

'" A le~ner is a unique hmng and ~n fun~tiofi only by remmning in the 

~rld lIt whkh he/she has a sp~i6.'C role, The te&cher~s role is ~ kelp 

the le~rner to conform tt) its uniqu~ role, 

(;OOroing to Barr Md ~ ~$ cited in Ingel~n (2000,S)~ ~ sa.y tha th.e 

purpo e of oone~s is m provide instru~tion..) is Ukcly ~ng that G<e: 'e al 

otors} Busuless is to ope"f~.te a~sembly hnes or that the purpooe of the 

medi~l ~ i~ to fill ho~pital boo.~ Wft n~w ~~ tha ooom ml~~l()n' no 

i:nstru~ti~n but mther th~t ()f producing learning with ftvety t . dent by 

whfi~~r mean.~ work b'e~t, 

the heat f 

l~rning In.stit\ltlons~ studen ,C~ntred ~pproache ~v-er pas~i " teacher­

C~trerd ~pproacl11s highly needed 
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MeR.a~;na (~OOS, 12) dds on he adva t~e of having thi proo.d:i a ing 

h · t active l~ming or m.sk-b~ 00 lea: ing crea~s i terest ' d prolol'lg$ h 

ttention of 1 rn~ as h~y are ess~ntiQ.lly the d~~ of the a~trvt I:es 

r ks~ fur bet n trn.dlU()llal l~ture-hased oonege classrooms wh f'e 

The b~efi. ~f student C'OOtred a.pproaoo tan e summari~d from. Pas 

(2000») and itrik et at (2004) as dted in Wassihun~ (20{)6,16-11) as 

fullows' 

Studen develop skins which are trn.nsfemble and s~en thelt 

com.pebm.ce In theu' subj~t ~a) 

+ S udents ~me aware of how to beoome su~ssful lea.me:t's can 

apply the resulting knowl~ and undersmnding to the ciassrot!>ffi 

situation they will enoountm" 1.n thcir profussion~.l li~s as wen as «!l 

other areas of their own learning; 

~ A rich doit:e of nUl~lals ~n be made avru.lable to all quite e~s'ly~ 

~. VariOu.s and individual proofu of leantlng 0.re a lot more feas 'b e" 

+ Studen tend ~ lYe more active taking on different roles' 

~ Leaming beoomes more oont:eptuabsoo. and more rel~~nt ~ 

students as they can ~ with topics and materials roo e oo.s ly 

~ Students Wlll h~ ablre ro see;k infurmation wh~ fu~ with problml 

and malre rn.ti()nal use of :tt", 

~ Students will exhibit great willingness lX) tly and prn.~ 're d ffe.rent 

~ctivities", whicll 3.re oompatibl~ with other abirties~ 

~ Stud~nts wdl de\1'elop go~d ~en~nce of working roope ~threl for 

oommon purpose 

2 3 2 Lim tatio 

As Mutassa &; W:tlls (1994)) cited in Wassihun , (~006' 2-S3)~ tud nt­

Centred approach h s the f~nowing hmllntioos 

23 



• 

.. 

It 

pre cri ~U bus; 

I require wry cab} and weU·trru.noo teachers so a 

effective guldan~ to stu.dents; 

lt In not possible ~ U It all the tim.~ tn. rul situ.ations~ 

provide 

I is not eoononncal n hat it requu~s sufficient spa~ MO is 

n~s ary u e orne edurcatitmal reoou~/materiru.; 

It UlfeS m()l~ rom unimtion and activities througho th~ term~ 

It req ires a lot of trnining m.at~riru. and trm.e~ 

Students end ~aoo.ers naV"e l."O work more fuM usu~l) ett 

onethcl.~ss~ most of the facwrn stra.Wd abt')ve~ as limitations ~ exp.ir-cit In 

~tio.nru. oouca 'on programs hat aU strureholdern are expected w 14eat 

I :requires strong teacllers) rommitment and institutions~ readines LO 

p.rovide e~ry :n~soo.ry su.PP"ort and oorop'ern.tion In lmplement tin 

approach. lnstltutlons provi.di~ ~ootionru. oouoo.tion should not 

oompromise the quruity of trn.ining fur oommerClal interest in trying to get 

ride of these limimtions 

Stude Oe m 

Ce:rtrun b~SlC pnndples ha~ proved helpful ln ~lootin.g teaching 

pl"OOOdures in voootional education dasses. As one of the obJe"Gti es of 

voootional edu~ation is ttl a~uru:nt oo.rnern with pm~tiool knowl ~e and 

skiU~ any instruction. in ~oo.tiol"l.al dasses should a~ pra~trce re a. ed 

ptlnciples 
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_ (1 ~65,2 3)" the f~Uowing pnnmples are helpful. 

, Th 1 rn hould un el'$ d h " al; 

, Th in tructor should know well hi !her subject mat~~ 

3, The ~ rner should ~gni~ su~ssful ~C"oomplishment of th 

objoc ~ ~ 

4, th d of nstruction hould he V"aned, 

Oppor uni es for learner p~rticipation should be provided) 

6 Expen ~ of the learner should be util~d" 

'1 pportunitie for the progress of the loo.rner" at)OOMlflg ~ ao hty 

should be proVlded; and 

S, The physiml errvironment should be ronduci~ ttll~ming 

These principles show that f~r a pr-actical learning ttl take pla~" the 

lMming approach shou d be student-Centred, Towards the impl~metl ation 

of this, loo.rne~ should doody know what ttl le~:rn, ~nd should be gi en 

S fficient opp'Ol'tunity for pffi'"ticipati~ln, The l.nstruc~r should effuttJl\7ely 

utiltre the experien~ of the l~e~ ~ter identifying them ~~oordlng ~ their 

~bUities, 

When students complete their oourses" they should ha~ a oompe nte of 

~pply1ng their knowl~ ~nd skills on the field of W'Ol"k they are ttalfll.ed of, 

For yt)ung poople in ooueatiofi" there is a need in many c&.ses m 1 pro e 

preparation fu:r aU ~sp'e{';ts of worR:1Lrtg U:re~ eSp'eciaUy of hose groups whlch 

~periMce the ~test difficul~ in making th~ transition to employmen , 

To this ~nd~ the -reprort of OECD ( 91'1'9) propt)soo th~ ful OW1ng strn ~les to 

aclueve the objooti~ effooti~ 

L Increasing the ~t to whkh the teaching foree has dlrect expeftrenrce tt) 

the realities of~rk in the bus'ness sector" and 

2 lmprovi~ OPPQf :uniti~s for pupils fu ob in tim­

~rk as an essential part of thmf' edUOOtiOfi, 
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Co,UI'~~es 

bu .'n i a program of edu.~~th:~n whkh equ ps the $ ud~n 

b~ m ~ knowled.ges~ fittitudes ne~ f()f' initt~l 

t d dva.nremen in busU).ess t)~up~ti()ns, It u · ually 

acoo lllg t(!) ouglass et at (196S'29)~ a series ()f s~uence of 

rei ted cou es ~nd ubjectt;, Thls sed s of rournes or subj~~ usuru.ly 

oonstitutes a fuidy well defined sepru:"ate pattern fur main empl()ymoot a ~ 

of busin ,ss oou~ti()n, These series ()f OOUFses 'nclude~ fur ~ampire in 

Ethiop'an. MO ~ TVET progmms, 

1, In C"oounting De ro-tment, . 'O~lreeping tn\d lntrodu.~ti()n ~ A~()un'tin,g 

on the firnt ~ar) Introdu~tio.n It) Finandal A~un.ting" C()st Attt)unti~ 

an~ment ~~unti~ and B\l~mry AW'Qunttng on th~ oooond yrctll\ 

Introduction to Fund Acrounti~) 'Trot Aooounting) ComputeT~zed 

~ounti~ and uditing on the hird y~ar, 

2, In M~.rlreting (Sale~~nsh.ip) Dep~rtm.ent~ Mark!eting Md S'alesm~nstup 

Md S~les Clerical and R~rd Ke~ping ()n the first ~ar:) Work and Work 

~weI" Le~l Marketi~ A~tivities ()n the seoond ~af:) Basks of ~rket1n.g 

Re~h~ Manfiging Prom'Otion~ Man~ng Distribution) Managing ares) 

and Prlndples of ru:-lreting on the thl:rd ~aI,\ 

3, In SSOM:- Keyboo:rdl~ Principles of lYPing) lnrermedlate 1'yp ng Office 

Records Man~~t) and Rooepti~n on the til'S Year., Produ~ti~n ping) 

Office Aumm~tion~ and Aooounting for S~taries on t e $eoond eat) 

S~blrlal Prooodures ~nd Offioo Administm 'on) and ApplYc~ on of 

Offi~ Automati()l\ & PC Trouhlesh<i>oting (i)n th~ thud year 

Thu~., instru~tiQnal acti,,'iti~s propo~ed e: to b'e p~formooj pr-.aCtl. d by 

students Hl th~iT respet:ti~ dep~rtments are dFawn from these OO\'lrs~ , 
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&tob~ tudettts ro Qequ~~ oortam M@wlfld!!~ ~ skills in 
b smess sub 'e ' fo.,. personru use; p~PfJJfe studMts t@ 
hmtdle business adimti@s OO:mm@fi bi> WlGnY proft3ssi:()rtm, 
00 e 'al) fOld industrial dcttt>iti~s., PJMpfB'e stude,nts fu 
en: r and sttooeed in. Q business @~ati@:n.~ Qssist 
stttdoo 00 Geqttlfe mttr~toole skills suJficitrftt for Ow mmru 
j:mSlfii@f\, f»td with ttnde,..skm.d~ @f meoos (Jf growmg m 
v()ooti@nm oompetenoo after empl@ym~ ruwl ~ like. 

In im:plementing student-Centred learning in the 1nstrudi~ ~f busln~s 

subj~ ) analysis sh~uld be ba 00 ()n empl~yed ~Jtlrers in business 

occupation ~rding to yram. &; Wenri~h (1956~336)~ th~ r~nti>wing 

~ints ()ut to he oons d~d~ 

Student's activities in the practice ('.)f his/her ()~upation~ 

• Student~s nereds fur kn('.)wl~ in his/her if~upationl) 

Student~s actions ln his/her rel~ti~n with classma~s and teacher; 

• KnowlOOge ru'ld attitude required by the st dent Cor the ()~up~tion 

A~rdl:ng fu Dt)uglass et al (196S~l0:2)~ there is n~ () e b~st method Of 

proredure in too.du~ business su.bj~ts, They states that the method 'tt> 

00 usOO by a t>oo.cl1.er will depend uptm m~ny thi~' the ()bj~ti~s tro lYe 

attained) the num.lreJt of students m be blught and thet tage of 

devcl.()pments~ the nature and availab bly ('.)f reooul"OOS~ such as reading 

ma~lru.~~ Vlsual aids~ equlpments) the abll'1y of teach~ t() U~ "WI. IOU 

m.ethods ~nd the hire, 

()nethele~s~ th~ oommon. meth()'ds th~y sugg-e~ s f'()pe:t" fu U ' m 

~ching buslnes~ fire dlscus~on) :problem s(}lving~ d~m~nstrdtit) drill, 

and questi~n-and n~wer, Drill~ problem 00 V'ing a d dem.~ Str"ation at 

h~st suit fur secretarial pmctire and marlreting a~ti('.)n; discu s on m , h d 
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eu.rning s, 

~ing ( 'tatiofi)~ ru:ld problem t')lving are ' t it 

d 1 ted courses, 

~l (1965~l02) und ·C'ore the wtue of student Centred 

An. impo Q/'ftt point to rtmlemb~r m too~ busmess s bj~dS is 
tt a method that is Q studMt..cen.tred. LeWftft~ will be most 
@~l> if tJw method@logy u~d pfaoos its ~«~st empha.sis 

ft the actt~lties and actions of the stttd~ ~:r thQn th~ 
of the teacher, Th@ skill jUll business too:cli@f' win gw:de oo.d 
dired t1w lefmttng 01 his stud~nts whit@ remammg m. ~ 
bttokgromtd mtd n.ot bemg the dombu:mt pe~~n in ~ ~m,. 

Th\lS~ it would fullow that there lS little if any pla~ fur the looture m~th~tl 

0:1' fur ~ssive iUustmtion) demQnstr'ation~ 0 ·1' explanation" WhlCh ~ 

more of ~cllers) activities than learn~rn, 

Student-Centred ~pp:roQ.ch oon be expressoo by di1furent ~tach:mg meth()d, 

The most commonly cit~d methods lndude~ Problem s'Olvi~ (probl~m 

baood loo.rning)~ simulation ~d role-pl3Y ~is~~ case s uay" project 

work method" etc, 

~tbotl 

roblem oolving m~thoo Q.~rding w Heinicll et ai, (19996) \$ an 

instructional methifd where the s :ud~n,. rene~t on nd ai . cus pro blem 

that ere partlculady rel~van.t ~ pror~ssl'(i)nal tf'ainn-ag Th~ rum af'C 0 

increase students) partidpatiofi n th learning prooes and Impt'mre 

student problem solving and rommuni~ti~n skins It al 0 a; III a 

improving student abillties of cn.tiool th nking~ identifying the n ure of 

problem" roUooting inform~ti~fi needed to tack e l ) Md syn he ~n:g a 

ooluti'(i)n 
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~ ti~ing information n~~d to undern nd the pro 1ern; 

~ tity resources to be u ed tt) gather tnfo:rmation~ 

~ mi e data (pos 'bJy with th~ rud of a oompu~ 

~ 

Problem oolV1flg acoorolf\g tx) tv! ~ns (1968' 21-23) is a oompl~ Ine:egt'ation 

m m kind (;)f resp'():n~s that vary from ~ne situati~n to ant)tfirer and. 

Ire many different fuFms, It ifivol~s the presentatit) and ana~'$ of a 

real or hypothetical problem to arous~ ~u.ri~sity~ in.~s~ and stud~n 

activl ,(Hcinw e al.~ 1996). 

Role-play ~an ~ntlW students ~ em allii~ with th~ ~sre s~enrut-o whi.le 

making demands th~t are affuctiw Q.S wen a.s ~t)gn'tive Thre teacher tan 

mo~ U~mlly off-s~ and beoom~s tproduoor\ fudlttato:r a.nd Qbs~rv'er 

The students ~n become fru- more intensiV'ely engag-ed with. the problem 

tha.n WQuld be b.lrely in a oon-ventionru ~se It ~ be pru:tk:ularly 

~tiw m.ethod when ronlr()ntlng a ttlpic that students find '<dlfficul ' or 

~ssivcly theoreti~l (Hodklnson &; Jeph~o~~ 1996~ 148) 

inwl~s the dcl'brern.te mking of a ro e fur specific rroo.ti~nru. ob 'ettlve 

and is a sprontaneou.s a~ting out of a situation) whereQ ~'m.u atlQn efers 

00 th~ owraU str cture within which a rol~-p, ay O~UIS 

In ~tanal $clen«! tni;'ni~) for exrample~ tuden can s mulatt2 the 

~tary-publk relationshtp rn cleph~ne handl ng Md eu omer 

handbng that oomes ph,yslcany ttl their ()ff"yce~ Li ' lY~ $ udents in 
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m. ing c n mul re the role of al person ' protnt>ti:ng ate 
ctit) . 

In orde 

ron id three distin~ ha~ s, The~ 'nclud~ a~rding to am~tlen 
( 9 2 ~ Planni~ a.nd :p para 'on~ (n~l"'action~ and clre~tto an 

alu on 

In planning ruld pre' af'ati()n~ ~tud~nts noo--d t>() re~roo.reh infurmfitlOn lilrely 
00 have a ~r:'ng u:p'on the problem and oontribu~ to the ~%~~YO aft:r 
de , ,'ding on the purlYo~ t>f the ses~i()n. In in~rn~tion pha~~ identifi~tmn 
of tea~er Q d tudents expectation~ and p ooo~ses is made after 
establishIng rules ft>r internctit>ft, In the ren~tion and ewluatit>fl. ptm,s'e~ 
studen need ~ ldentify and anal~ the major i~~ues that developOO a a 
conclusion of the ses~ion, 

C an etb 

It oontnins foU'r"'melliod plru).fllflg a~ooFding to Doug a~~ et ru (19652 79-
284) th~t help to teach re:rtain bu.sines~ courses by rornblning some t>r rul 
of them Theoo are referred b) as B Ie that incl de. attery~ 0 - non 
InregrntOO or Model Offioo Pl~n) and Coop~ti~ Plan, 1n b'attery piann'~ 
method~ sufficient maclu es~ equipmen find su.pphe~ are n~doo to en~ble 
aU student$ b) work in the sroue unit at one time Stud~ may progre s 
more rn.pidly be'~ ~ se clas~time lS uti.lrtood effectively and the too.cher C~fl 
glw Ul.~trut:tion on Q. group basis. 

R(:)~tlon pla.n provid~~ fur individuru tflstrue;tit>fi 0 ~'Ch u t 'The d s 1 

diVlded lnw small group~ with each gro p working 00 fi (1' rent unit 
Then the teaclle:r l.~ ex.pet:ted b) instruct each gro p d \riduaUy 
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.~~ or od 1 offires l~n tt>emp t() iroul offire ronai t> in 

by ifiregraung knowl , . ~ and kill already at:qu red 

tuden given job QSslgflm nts similar to th.~se they would en~unt r 

on the jo in h~ usine~ ~rld, This emphasi~s the imprortruYce 'Of 

productio of work that mre offire sbll'tda It ruso p oVlde an 

opportuni , fu uden 00 work 00t) eFati~ly 'n ~mp ~ting the~e 't>b 

ignmen makes it p'ossibl~ to teach stud~ts t() app y g~od work 

h~hi . in the produc on of the e jobs, 

In ro~pern.ti~ plan~ ~ne sem.es~r is ordinarily deV()t;ed m in tructit>n lh 

chools and the ~t}nd sem.es~r is assigned ~ ~:rk in bus'n~ss om~es, 

'rst students are taught how to do the jobs they are expret ~ prerft>rtn 

in the bu~ness offices Then they are given an oppt>r'tunlty to apply the 

kills and knowlOOg~ that they ha~ lea.l"'noo in an actual business e ti~ 

This lS actually equivalent to apprentireooip tl"aining gi~n fur &11 'TV ,~ 

students in Ethiopian oon~t ewn though the duration Wines, 

This method is ba~d upt>n a pnrtidpab)ry ru:ullysis and d'agnosls 'Of 

certain problems th~t that might eme~ in an actual ~ ki~ 

environmen.t~ ~nd is help ~ intensify students understanding of a comple)t 

situ~tion, 

At:OOroing ~ CUm!)n (1990) as d1ml U\ "l\erefu (2005)) 't '~ tl: med ~ the 

~G.ti()n ()f an a~ti~~ partidpamry ~a~hi~ l~arn'ng situatit>n n Whlch the 

~uhj~t mtlttet' clo~ely mil"rors the ou.tside world; th~ 'mprowments 'of 

st\ldent~s abihty to identify pnnciph~~) to thlnk swiftly un er pre$ Ul'e anti 

ttl ~pply his ()t' her inslght and learned prin~lples tt) a rompl~ problem or 

ewnts that h~ 01" he m~ enoounttt in rea \sti~ W()rking 00 drtiron 
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til t c the I p -e tatiol\ 01 Student-.Ce , ed Le riling 

There m' ht be many and Wlried fuc om that m:ay affec th~ 

tion of tud~nt-C~ntred leaming approad1 To C"aU S'ome. 

poo.~gicru competence QUo. W()rk rela~d experienre of th~ ln~trU'ctoTs, 

class si~~ avallabil'(y of learning materials that promote ~tudmt's~ elf­

leQ:rnlllg) ~tt:, 

coording to MOE (200~, IS) the quality m tr'aining Md impl~entmg 

this approa.ch can be poro-r due to~ lacit of a:p'propria~ ~nd adre'quate 

~quipment QDd fudUties; lnsufftdent num.ber of qualified lnstrU"ct'ots.; 

i n~ible ru\d outda~d Otcupn.tion~l standards~ tacit of adequa~ 

functional relationship h'e~n training renters and the reru. ~rld of 

w()"tk; limited funding; and inemd~nt man~ent~ lack of sbllreh(!)}rd.~l't~ 

particip~tion in curriculum design and implementation, 

AOOOI'ding to Wassihune (2006,99)~ the most ~erious problems th~t hinrde.r 

the implement-anon m student-Cmttred include~ ~cher-s" education ~1fid 

trruning ~m:pone:nts" lacit of too.~hing reoou:rces~ aid or f~cihti~s la~ 

class si~ and classrot)IU setup Thus~ among aU thooe sbltOO. fuctto, ~ 

some m th~m are dis~ussoo in de~U hel'"e under 

Work elated Ex-pe1'l~ ee of VET 

Instru. tors 

"fu ~nsure th~ high qu~Uty of TVET~ priority should b~ given t;o th~ 

~f'uitment of ~drequate number of qu{).lifioo teach~/ln!Struc~ th{).t ~n 

effucti~ty prepare their stud~nts fol'" rel~'mnt oroupations 

Many resoo.:rcl\ finding-s ~ht)w that l~"tnl:ng lS e h~n~d if [Stud~n~ ~re 

more acti~~ h.a~ attachmren to the pFacti~l le:arnilDg ma, tl~ls and 

lnd~vendent sclf-l~i~ that enoour-~s the loo."tn~l$ crea 'vcly do 0 
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u' th i tructors' p'ed~gitru. tOmp'et~~ plus the Inducto s 

of th learning expen~~, 

. ~ The ch~r should know the ~on't: nt 

i ach ~ ~U ~ . that of he disd.plin~s ~m whkh hl !her 

1n tru tionru. ubject matter may ~ t'airen The nrst is n~s~ry f~r 

~ching any th'ng at ruL Th~ sooond applies a d~ptb of knowle-d,ge 

, ~ntial to the te chers feeling of intcll~tual soo city and his/he: ability 

to h~dl , i stru~tional ron~t with greater understanding, 

Th~ bove as . ertiol\ unplies ilia ) 1f fore-~ample) an lnstru~tor t~cltes 

mru- ting, 'n ddltion to the academ'c qualifiC&tion he/shre has had, 

noods be nV()I~ in m~rlreti~ arGtivities m haw a feeti~ t)f 

intcll~tu.~l security to lead his/her students to the 13 a~ti~l loo.rrnng 

r~ther than simply ~ing only the theones and pnnclples with "spoon). 

Furthermore~ aeoordi~ to Wtassihune (~006,lOl)~ implementing studwt­

Centred learning in improving the quality of edu~ 'on depends primanly 

on th~ rol~ of the teach~r~ who has enough ~perien~~ knowl~ and 

skills in handling instructional m~thooologies in geneml and s urdoot­

Centred in patticular, 

In most ~ses~ what oonfront too.cb.~ is not the theenies put b'efore thern 

are unworlm.ble~ but th~t they S' mply h~ve not inWn~r~ed these the-o Jies 

to the pt')tnt where they can be used ~ int~ret ~nd solve prn.~tlool 

problems, In su~h ~oos~ they have not boon proVided wt suffit ent 

opportunities ~ apply the kn~wl~~ ~ translate It from thet>ty into 

plactic~ ru1d thereby mas~r it, 

Vooo.tional te~cl\ers need first-hand ront~cts wi h the WOif d ()f W<!>tk 

They fire n~ssary 1n ~rd'er m keep hen' instruction u'p~to a , It w(!)uld 

be wise not only to enoour~ teach.ers t~ mrure community ()Gntttcts a 

will be helpful ~ their too.chu\g bu to rewgni~e sucl\ c() cts a 
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f rore i nal growth) Qnd of wh is ~~~ of progre~ 've 

ch ., (Struck~ 1 8: 135) 

'2) who oonsi: ered teacl\ing as rom l~ and many sid d) 

demoo ing . Wirie of human trn.it~ and a.bilities e grouped them In' 

major ca~ries, first those nvolving the 1; ,achel'~s men ru ablltties 

Q d kills hi !he unders ~ndulgs of p~ycl\ologi~l and ooucatl~mru 

principles and hl !her knowledge of general and specific suhje(:t rna er 

be tttught~ and seoond th~ qual ties stemming from th~ ~cher~s 

pernon ltty~ hi Iher interest~ attitud~s :and lYeliefs~ h's/her ehaviouJrS in 

working relati()nships with loorn~ and other individuals and the lire 

I 1S no sufficient fur l.nstruction of bu~in~ss courses \.'(i) ha~ t!>flly 

pedagogi~ oomJYe~n~, Occupati:onal relared exp~lien~ tt> the subJre'ct 

of study is as crucial as that of ped~giool exp~ien~, A~OOrolng l~ 

Dougla.s et at (196S:102)~ '"It is pr~ that busines~ expmen~ gralnoo. 

00 in p~sitions directly relatOO. ro the subjoot :area that is to be ~~ht 

and that it include position n different firms ~ 

A~rding to Hodkinson ~t:al (H~9ti'368)~ quahty 'n the del vm'Y and 

assessment of l~~ming 'MluLd requu>re ~ ()ompetent toochel" m have the 

fuUowi~ 

0000 te~~h&f' AArawl~dge mid understWidmg raJ busmess; @: 

vW'tety raJ teacltin.g stnrtegi@s fu 00 @mpfrayed) including the 
@pprJrbmity for sfud~nts ro leGm through dtf\~~ ~d pmtltt~l 
~men.oos of ~he bU.smess w()rild; @jJJJpropri.@.t;@ pf!lf1e fdmd ieool 
of delwery which me~ts tIw fi@'eds tm.d @iiitioo v:I' fudmts~ 
high ~~dG1ifJfi raJ students (high lnat o:ttam.@.bl@ dhrul~esJ) 
@/ficimtt ttS@ of l~ msouroes to ~~~ l mfimg~ g()()'d 
:relooofisrup with lewm@f' ~ prom.@te l@fmtmg' the ~e fijI 
~ssm.ent tra gioo stttdm.ts myular p~iti~~ jOOdbrJlok which 
Mips tlwm m.~ J!Jrogress) W()rk tS .oot ~.d m~d reguloAy 
rofisis~~ Ma .ftWrl.y; tlSs~sments W~ de t~d (it Qi1t 

QPpropnat@ strutd~ ood l@~ ~oo ~ th@ asoossm~:rlt 
fJb~ctW~-) ~t¢. 
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hi ho t d t:() ~nt t~cl1er should plan fo cl~rly 

id ntifi hI in uctionru goals and obj~ \~~s that are ~th a taina e and 

unde tood by ud~nts; inoorptlmt~ specific activities or ~:rk l;'o lYe 

performed 00 acoomphsh that objec~s~ ar.m~ fur essential rest)ul't'e 

th t promo .. tho e looxning materials; end setting cri~na and oondltion 

f ses en h t hould oonsider t~er as a oontre 

eire ha (20 5~ 122) in his contribution on the Ethioplan Joumru of 

E.du~ti()n ta~ that the indiV'iduali~~ experiential lemTtlllg or loo.rning 

b doing along .l.de cognitive learning m~ b'e melt through t.wo ~ Y 

increamng the awulabili~ of oound ped~gi~l systmn ruld by upplytl\g 

ed cational sector with '-Wll-trainoo and moti~tOO. tea~hers who ru:"e the 

lnOS mtal oomIXln~nt of any hlgh quruity oou~tion He s~~s that it 1 

almost universal that ~U-tmined and moti~tOO. ~acl1ers in edu~tlo-n 

lnrure a difteren~. 

U ESCO (1913)) as cited 'n Bl~uneh (2006.26) rust) id~ntifies toohfl'~l and 

~~:tioo.ru. tea.chern!trnlners as the trey clements 1.n implementing tralfl ng 

progrn:ms and are linking devi~ be~ industl'y~ the real W<)r d and the 

oo.u~ation sys~m. In order w pl~ tb's l't'lIle) it l.S sta~d th~t th~ must 

lYooses~ knowl~ of thcir field and ha~ had oome ~ptenefi~ n'l th~ :real 

world of ~rk for wln~h. they are prep~nng the studmts. They also m ) t 

h.Q~ kn~wl~ and skins in p'ed~gieal and Pl'a.~ti.~ teacl1 ng. 

Some wri~rs claIm. tbQt l\Qving la~ d~ss s~~ has the adwm:age of 

providing exp~$ure to wide Vl'e~ that m~ b~ ful'\Wtroed from learners 

Ho~~~ its limitations are more emphasired by many auth~rn 
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(2 ~ 6) cites AytlL ,'W (1991)~ whe her a 1 ' or mall eta 1 

appropri d :p nd on the fonowi~ fu~tot'S~ alone OJ(' 'n f'a~d, 

LooIning obj~tive$ that t\i're to be ren.ltzed~ nature of subj~ ro lYe t~u.gh ~ 

'" t tion nnd leam'ng resouroes Oth~ OOutamfS roDs'del' the 

influenre of organlMtional ~ul ure of the 'nstitutitH:l) learning styles, 

rfe a wcll as the proresslo alldentity of th teacher 

sed on the number of lero-ners at whom teaching is dll"'~t;ed~ GQ.g'e 

(1918'14) fu:rwardoo rour ~tegorles of class s\t~s where each. 0 them 

oonsis of a set of teaching methods, 

a) Tutori~ seat ~ k~ and oomputer-ass-'sted insttuc on method where 

teaching is di~tOO a one learnel" at a time, 

b) Discussion methods" role--pl~~ simulations and g-~mes' m:ethods 

where tea.cl\ing is dn.'~cred at 2 to 20 lerun.e:rs at a time 

c) Classroom tea~hing (suclt as recitation) methods where too.cl\i~ is 

diroctOO at 20 to 40 students, 

d) Lecture~ film shows" ~leVl.sion and Fe.dio~ methods where teacl1'ng (;ould 

00 directed at 40 or more learners, 

It ~ be ~sily inferred from the ~lY<.we dassification that If the s '~e ~f the 

class is 40 or :more~ instructors ha~ no b~ttm" cl\~noo th~ to us~ lecture 

or :relatOO. methods lUre film shows~ which are usually ()ne-we. 

~mmUl'u.cation If students~ pm~tioolloorning is f'eq\u:rOO.) it IS lffip'or 

to have a cla.ss si~ of ~t m()st 40 espectaUy f()t'TVET s uden , 

Alth()ugh alreudy statOO th~t d~monstFe.tion i~ more ~f ~ach~r--Centr d 

~pproach~ fur courses that haw mafnpulati~ na ure i is ery imp'oftaht. 

Howe~~ this re"quires imm~du~.b2 sU~Msed pf'actice by s ud~ts, 

The findi~ of one resoo.reh proj~c d()ne by CSR R~ eareh COl\Sorti m In 

http! twww cia: sSI~,org!f"esplan! ' $plMa,htm~ da lfies the ~dvan a! e of 

haVlng small class sy~ o~r la~ on~ as 
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It roo«oo te«clters) burden assoaated with diseipfm~ 
p ~~ and other n@'pt~instructi@ftm dttti~ ru\d ~e th'em 
to deoot@ mom class tim@ tu mstrudiOltm ad:iuky. It JY~ts 
mo oontact) mm~ ~'i1,clc, Md m.@~ tu'p~~ ~ 
rummlu:m.. It o.Um,oo t@ttcltrefS to efl(J'i1,g~ itt d~ kilftds of 
in~mctions~ mcludmg stttd~ftt~tred lemnm,g in whiclt th@ 

kmoher a~s ttS fitdJii@t@r mOter Utmt mspeftt~ of 
MOW ~dg~ ~ed projoot b~ l@am:mg~ m~tl~ 
empha is on higher ordef' s1kill1:s Sttdt titS problem s@lvmg. 

It rollo~ tha redu.ced class si~e p~nt\its cl\~ng~s in th~ n~ture of tearche:r­

student in~ctioos ~nd in the focus of impl~menting the oontent 0 

cu:rri~ulum.. 

Sm.ith~ (1996~S9) also strengthen this vi~w in th~t th~ dioo.dWifi~S of 

having la~ class o~ smrul ~roo inclu.d~· 

» lndivldualimtlo.n of lnstru~tion is InnitOO.~ 

» Instru~tion is limitOO to lecture without involving group 

pru:-tidp~tion; 

~ Oml oommufllmtloo WIthin the cl~s:srot)ln from Year-net' m l~n.er 
and! or tn ~cll~r is minin'n~; 

~ Pmcticru work is ~ssigned l~ss frequ~ntly and when assign~d~ 

reccives l~ss too.~h~r fittentlon. 

As dt~d by Byram & Wenrich (19S6~339)~ th~ supm'Vislon of stu.den~ 

pFactidng n~w mrullpul~ti~ skin preoonts an oPP'C)ltUJJll'ty fur h~ 

instruc ()l" tt) ~rk with the stud~nts so th~t the steps in th~ op~ti~n win 
b~ OOl"reCtly fuUowed Th~ instrucmr should gi~ indiV'ldu~l lnstrUtuon 

during the pmctioo ~rlod. This provid~s th~ ch~n~ fur 'nstru.G~;r ~o 

~:mine the work and progress t)f ~fith stu.dent and qu~stiOOl.ng b m/hel' 

to d~~rmin~ ifh~/sh~ understands wh.~t h~!sh~ lS doi~ and why he/she 

hs doing in a particu.l~r way, 
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th impl~entati'On of such instruc ton requi . s reast}nable tl 

si . now the ch~l" b) ntel"a~t lndividu~Uy Wlth $ udents within 

limitOO. iod of in Ut onal 'me, The i stru~ ~r ca et r maneg1 

mall cl s si-res thrullarge dass Sl~~S b~th for individual 'nstrwc ''On ' nd 

fur gro p form tion 

de. ac of R leva nrd 

instructional maw lals, ~s Abraham (200 1'21) quo~s He1fl ch~ are all 

SOl" of p yskal means usoo ~ 00 ry mstru~ 'onal oontefi ~ knowl~dg'e 

skills and atti udes from various s'Ou:r~s ~ students and hey aim to 

realtmng a oot of nstru~ti'Onal obJ~ti~s, They are Instrume ts Wlth 

which a teacher ~clles and from which students learn, 

Instructional ma~rialsl tea~hing fac'lities include bu.ildi~ marGJhYfi-es) 

equlpment and supply) librnnes~ laoom~nes~ worksh'Ops, claSSroO.1fiS~ 

demonstrn.tion clas~s~ om~~s 'Of diffurent purposes~ and the like hat can 

prom.o~ student~Centred leanung either through oomplemrenting 'Or 

supplementing classroom instru~ti'On, In the abs~oo of l',elevan 

'nstru~tional materirus, it is not ideal for NET studen ~ acquire th 

required skill for the ficl.d 'Of wm-k 

Too.clungmaterials are totn essrential part of an clfuc ve educa:tlorral 

program, They provide a ~~d first hand expel'lenceJ) and, when prolYerl 

uood~ do muth t'O {os1m' learm.ng, ThFO~h fuel \t'atyi~ appea s) ey an 

rut im.~rtant asoot in ~}ttmldi~ and e:nricl\'ng the eu iculum at all 

edu~tionall~~ls lnstructi~na.l ma~ials that a I weU planned and u ed 

in tb.~ cla$sro~m are slginfica.nt adjunct It) m.e l'nngful loorn ng 

~ienoos, Th~y assist in enoournglrtg studen m fi d a swer to 

probl~ms~ to disoo ~1\ and ~ e~tend undet'Standings, (Mean 196-8'69) 
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OoorCt)ffl) the limitations 0/ restrictOO p-er~no1 ~ enoos of 
pupils) ooo~me the lim.itmtons of the clt1lss~m; prot) 'de /@r th:e 
d~ mMmct .. ~1ttS of the J»1Pifls with the reruitioo of the sociru (Did 
ph StooJ. etl"tronmefd; promli@ tttUfoffflity of JjYef'OOpt;, give wti<u 
eo oopts which ~ oo~ mm, rotd ooimplete; «W~ new 
desues rutd mtemsts; provide m.f!Jti~tttion Md sttm.ulooo'l1; mw2 
promde ~d e:xpt!1 'en~ whidt oory /f@m 00 ~te to 
ttbs~ots, 

The u - 0 instructional devit:es enab ~ students to learn m~re quyckly 

and ~tively, As Me~ns (1968'83) pt)ints out such instru~ti~:n')~l aids 

render servi~ by f«Cre~ting m~ vivid impressions; utilislflg auditionru 

organ of senses~ getting and holding students.) attentit)n through ch~e Qf 

pace~ impUfying the knowledge m be loo.rned; ru:ld improve the quality 'Of 

instruction gi~n, 

From the above asset'tions~ it Mn be possible m oonclude hat 

instru~ti()nal m~terials Of' devi~s in~se the perfol'manoo of loo.rfl 'ng, 

provide a unifu:rmity of pe.roept and though~ stimulate ~clf-actiVlt)\ ~d 

reduoo verb~Usm~ and provide e-xp~ien~s not oo.s'ly obtmnoo through 

other means, Thu.s it plays vital r<i>le 1n implementing tudent Centred 

leru"nl~ Q.pproa.cl\, 

In tetlciling offioe recm'ds m~n~m.ent) f~re ~mple~ instf'u.~~f$ ~ht>uld 

not be limitOO. m dcl.i~rlng thooretiml orlent.ati~n about filing ~u pmen 

@d supplies It is very ch~llenging fur studen to e~rn pmct cally ho 

l~nlng materials wltntJ t looking at them and dt}lllg them el ~ 

espooi~ny in regular classes where stu.dents hQ.~ n() ba.dtgrou d t ~n 

Studen~ nood ~ see files) folders~ gu 'd~s ~ptions ~~) in their ~tual 

exlstenoo and then as~ to prep~re a s'rmla.r one or' la on from 

cartt)~ns and papers 
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IlJ (200 ~ 14) und~ s th t the ch Uenge facing NET in th twen . ­

fi~t century dm nd loo.r-ft r Cen~d inn()~tive and Remote 0.ppr-oarche . 

Throry nd pmcti , hould form rul. in .atOO whol~ nO. be pre~en d in 

a mann~r that motivate the looxners, ~en~ 'n labt~f"'.atory, 

W'Q hop nd lor enlm"prises should b . inustr'ared through their pr.a(:' leal 

pplic tion 

This im li s th t m.achtn.es and ~Uipm.Mt used in workshotyS in 

edu~ 'Mal tnstitutions should be g~red m th~ nereds of th~ workplaC'e~ 

and should simulate it as closely as pross.ible; and l~rnm"S should e 

capable of ()pemting and main aining them. 

augl ss et al. (19 6~19) claim that ~hni~l skill 3. d know-how must 

entm" into the prepQr~tion of the business ~achm" who IS m m~ u e 'Of 

them in the classroom, The neoossity of too.clling larger clas~s~ at the 

oome time ghnng greater attention to indivtdual s udent needs ruvd 

achieving more leaming in shorter time aU add up m a pt)mtlve flood for 

the aWlilabi lty of modem instru~tional fadlities and ~Ulpl1Yent~ and 

knowing how to malre u~ of this ~ helpful modern equlpment. Thi 

shows that instru.~ti()nal materials ~nd equipmen play vital role In 

prom~ting lea.:m.ing even in unfaV'QuJt'able oondition ~f too.OOlng Ul. lru"ge 

classes, 
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T is s u y wa deslgn in such a way that a oompara'tiW ana~'s we: 

to 00 mad regardmg the ~~nt of nnplementatton of s udent Centr'ed 

approach in ~ 1'VE'f institutions, One is St, ary~s Univrerstty College 

(SMUC) tlnd the other is Entoto TVET Colle~, The latlm" was scl.et: d~ a 

it i . one of the fu.mous governmental TVET institutions~ b'oth In renns of 

duration of 1 establishment and .oope of program ~ansmn S UC 

was aloo selectOO~ as it is on~ of he fruuous priv-ate 'ntuiti~ns pr{;)V1ding 

~ni~~l and vo~:ational training widely Thus~ a oompamtiw s udy was 

used to assess the ~tent of students~ a~tu~l practice of the loo:rni~ 

material and fu~ttn's ~ff~ti:ng th~se institutions in the tmplemen~oon of 

student-C~ntred learning 1n ~clung business oou:rnes, 

In this study the rese~rcller em.ployed a deSttipti~ su.~y metht~d r-Of it 

~s found 00 lJe appro:pl'iat~ to ~em~ ad~ua~ 1 furm~tit) Th~ 

gathered data were orgranired {lnrd anal~ using ~P'SS_and th~ f(j),ltilWII'l.g 

statistiool t~lunqu.es were empl~~ 

Q Peroen~ end frequency oounts ~ u eO. ~ a.nal~e vanOu 

cllam~~sti~s of tyopulation such as aoodem c quru'fircahons and 

WQf'k ~et'len~ of instru.e;t~r$~ s~~ ~) ete; aU respo d:en~ 

lij Ovr-er aU and! ()f' pru'ti~ular Mean. oompari ()n~ 'Wet'e m~de in 

anruyzing the ratings ~f th(2 respondents 

iiil ankings ~re at ~ made fur :resptilnd ts~ n ture of que tlOl1 

that ~re responded 1n r-anking order 

. . 
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iv) 1'- t and On . wny Ana~i~ (}f Varianoo (ANOVA) were emptoye-d 

to d~rerm'n wheth~T' there is signifi~nt mean dlff~. ,n~ ~t~n 

d runo~ the too.ch~ and s udents asoo 0 thci vtews 

roncerning th . availability of training facmties~ a~tu~l pr.a~ (;ie Qf 

Ie rning materials by students and oon~ien~ of class s ~ in 

th use of learner-Centred approach m ciassro'om instru~tro ~ 

e~, 

As SlAted above) the ~ institutions ~ selectOO. fur study ~nd thus 

oons~ instru~w,rn~ students, Qnd SUpervlSOI'S from both m.s '\1, ' ons 

were used ~s sou:roes m da.m There ~re three business dep~rtments 

th~t are oommon b:) both institutions, The~ ru"e AOO()unting~ Mariretlng 

(Sruesmanship)~ and 8~retru'iru Scien~ and om~ an~ent 

(880M), Thus" only students~ instructors ~nd SUVeI'Vlsors b~~ to 

the~ departments were s~ ~s souree of dam ooU~ction 

There were 63 instru~ro~ in both institutions rurogeth~ Sin~ their 

s're is small ~nd ~loo the vi~w of m~jor1ty of th~ is e~sentlru. f()f" the 

finding of this study~ 800/0 of instru~~rn were included tNrm tlYose 

resp~ti~ depa.rtments 

St:ratified random ~mpling was usOO to s~oot pr\!)portionaU bo 

instrucror and studoo.t respondents from. the th-ree d~partments Then) 

simpl~ l"andom sampling ws.s u~ed to ~e1~t resp~nden~ prop()1thonall 

from the stra~ of resp~ti~ dep~rtments. 

Thirty p~nt (30'k) of stud~nt respondents were ncludoo In the t tty 

From l:he sum. total of 588 students in ooth Ul titUti~fis 1'1 th Oro 
~~ 171 (30%) W~ sampled ~nd conbld.ooo Thu:s Only savo were 
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S1 

stratifi tion from. 

Q d .p nding 

as foUows~ 

1 

Stu.dw.~ 

Students 

:ccou 
N 

18 

16S 

9 

102 

n.mpl , 

15 

SO 

cl\ de ru1nt n he pt)pul tio 

~i~s for ch d partmen ~s of he 

e 

10 1 10 8 38 30 

90 21 t~O 36 31 113 

19 

19 51 15 ~13 64 

At Q time only oome instructors m~ reach those stud@ts at ~ ghren 

level owevm- In. most mses~ lnstructors Qre ~sstgnoo to re~ch at all 

levels. Thus~ the nood of ln~slng the sample '~s t:lrises out rof IS 

reQoon to survey their trends of implementQtion of student~en l"'eo 

learning in business instructions in those levels, 

·"'~~"'-e , of Da a C lectio 

The dattl for th.is study were obt~ifioo. trom o-oth primri!'y ood ~-ond.ary 

SQU~S, As ~ s~ndary st)u~ :relevnnt b'O'Oks~ Joum~ls or SOMe oth r 

publi~tion ~ which indica~ the pf'acti~ of ~c~ti(!)nal ~nd technical 

trainIng) esped~lly fur bUSlness oour~s) were oonsulM ~ upport he 

find'ngs of the s udy 
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Q. prim ry oou~~ que tiQ n 'res were pre red a.nd ai tribu .oo 0 

in tl"uetors) students ~d su.pervis~rs, Department pemfi~ uestion 

th t drawn from TV T eum~ulum guide ~ fu'l"\W.roed m stu.den 

res > den. to ~ th exten of instructional pmcti~ he~ 

a~ were wh . the eurrkulum d~stgners propooOO. fof' student t:o 

be hi to perfu:rm at the end or romptenon of thetr major roul"$es ~ each 

lewL u ' ~ tit questiQnna res were distr'buted to the me 

de artmml ., Studen~ ~re ~slred some oommon qu~strQns but 

p sented with a taclulI.ent of distin~t and department spooifk qurestrons. 

Moroov-er~ in~ew was made with one restyonsible admi 1 tra've tr'd'es 

of ~ath institution 

Obsel"ro.tion. was also :m.~de, The resea.rcl\er p~rson~lly obsel"\1erd the 

avs.ilabilily and adequa~y of equipment ~d supplies') the ~~n~nyenC'e ~f 

clQ.ssro~m. ootup md wra~en~ find oth~ tmining fu.cihti~s hat 

~\lld promo~ students'> p.ractical ~ea.ning Oboorvation cl1et;klist was 

prepared ~d u.~ here, 

The re~Mer has undermlren a pilot ~st in SMUC 00 as ~ evaluate 

whether the qu.estionn~iyves were QPpropnQ1:e to ~era~ adequate 

infurmQ.tio:n~ ~d to mrure the noc~ssru.'Y moo:di~atitm.s, 'fu th's end some 

mooifimtions ~re made, Som.e questions that \Wre fuund not tt> brtng 

any reliable lnrormatkm to the study were omutOO. oreover some 

m.(Ydifi~tions were made ()n the l~u~ d&rty) and 1 m 

~~ents, 
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Thi chap d 1 WI h th~ analysis and interp~ tit)n of abl which is 

entirely b on the findi~ of inteni~w~ questionnaire) afid oooe atron 

, \lit, ~ thi ~d~ two 1yp~s Qf qu~stionnatres ~ distribu'tOO. ~ teaclYerrs 

d s udell. in three departm~nts found within business arcully (strerun) 

On typ~ of ques 'onn~u'e wars dirstributOO. students. Th~s~ ncl.ud~ 50 

UC tudents Qnd 30 Ento () TVET Coll~g-e students found m the 

depQrtmen.t m A~unti~) 27 w-lreting students SMUC ffild 9 arketrng 

stud~ at Entobl TVET CoU~ge~ and 36 SMUC stud~nts in th~ d~prutm~n 

()'f SSO and lS Enblto NET ooU~ students found in the sam~ 

departm.ent All (100%) questionnaires distribu'tOO to students were filled 

out Qnd :returned, 

The other type of questionnaire was prepared and distrib red t(} lnstructt>rs 

ool~ted from. b~th institutions, At SMUC it was distributed ~ 1 S 

instructors in the depro-tment of A~unti:ng" to 8 ins ucto~ in the 

depM"tment of ar1reti~ ru1d 8 tnstructt)~ in the de~tmmlt of SSOM At 

ntoto TVET CoUe~~ it ~s dtstrlbu~ to 9 instruct()rn n he dep~r'tl.nen.t 

of A(:OOunting) 6 instrueto~ in th~ department of Mar-lreting" nnd lQ 9 

instructors ln the departm~nt of SSOM, Out of those responden ) only 10 

1') 8 at SMUC\ @d '1) S) 6 at Entoto TV "T Coll~ were filli~ out fU'td. return 

th~ questionnaire, Out of ~n th~ qu~sti()n aires distt'b tOO. tt> MUC 

res~ndents" only 10(6661%)) 1(S? S%)~ 8(100%) in th~ d~ a. tment of 

Aooounti~ MQ:rlreting and SSOM resp~ttwly were fi le--« 0 t nd returned 

th~ questionnaire, t Entoto TVET c()n~) 1(11, 18'Al)" S(S3 '9,4-,) a d 

6(66 67%) in th~ depa:rtment of A~unting" lreting a 
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<.l Department 
t;:: 

ature of 
._ c 
'" 0 

Respondents Institution "':.:: Accounting Marketing SSOM !:! C'I 
U 

tudent No. % No. % No. % 

16- 18 9 18.00 0 0.00 I 2.78 
MU 

19-21 28 56.00 16 59.26 9 25.00 

22-24 II 22.00 9 33 .33 19 52.78 

25-27 0 0.00 I 3.70 6 16.67 

Age 28-30 2 4.00 0 0.00 0 0.00 

>30 0 0.00 I 3.70 I 2.78 

Total 50 100.00 27 100.00 36 100.00 

Entoto TVET 16-18 10 33.33 9 47.37 5 33.33 
College 19-21 18 60.00 10 52.63 7 46.67 

22-24 2 6.67 0 0.00 2 13.33 

28-30 0 0.00 0 0.00 I 6.67 

Tota l 30 100.00 19 100.00 15 100.00 

SMUC 
Male 13 26.00 13 48.15 0 0.00 

Female 37 74.00 14 51.85 36 100.00 

Sex Total 50 100.00 27 100.00 36 100.00 
Entoto TVET Male 15 50.00 15 78.95 I 6.67 
College 

Female 15 50.00 4 21.05 14 93 .33 

Total 30 100.00 19 100.00 15 100.00 
Instructor 20-24 I 10.00 I 14.29 0 0.00 

SMUC 25-29 5 50.00 4 57.14 2 25.00 

30-34 3 30.00 2 28.57 0.00 

35-39 0 0.00 0 0.00 2 25.00 

40-44 I 10.00 0 0.00 2 25.00 
Age 

>45 0 0.00 0 0.00 2 25.00 

Tota l 10 100.00 7 100.00 8 100.00 
Entoto TVET 20-24 0 0.00 I 20.00 0 0.00 
College 

25-29 2 28.57 3 60.00 0 0.00 

30-34 I 14.29 I 20.00 2 33.33 

35-39 I 14.29 0 0.00 2 33 .33 

40-44 2 28.57 0 0.00 I 16.67 

>45 I 14.29 0 0.00 I 16.67 

Total 7 100.00 5 100.00 6 100.00 

SMUC 
Male 8 80.00 6 85.71 6 75.00 

Female 2 20.00 I 14.29 2 25.00 

Sex Total 10 100.00 7 100.00 8 100.00 
Entoto TVET Male 4 57.14 5 100.00 5 83.33 
College 

Female 3 42.86 0 0.00 I 16.67 

Total 7 100.00 5 100.00 6 100.00 
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T e com 1tion of tudent pondents indicated in the table 2 abov 

th .t i .P un nt of ooo\.m.ti~ 28(56~} at ,UC ood lS(60'~10 a 

Entoto TV T Coll re found in th , ~ oo.~ry of 1 -2 ~rs. In 

~ 6(59.26% and 10(S~.63~~); and n SSOM 

9(2 9~) a d 5(33.33 ~) fo nd within the ~ too age c:at~ry 

UC rutd Entoto T T CoUe~ ~ sp~tivcl.y, 

In th epM'tm\mt of SSOM~ 19(52.18%) at SMUC and 1(46.61'%) ~t En~ 0 

TV T College are found within he ~ ca~ory of 22-24 ~:at'S, In b~th 

1n tit\l.tion~ ~nd in rul those depal"tm~nts~ the number of respt)ndents f(!)untl 

. 'thin ~e category of 25 yoo: or above is very insignifimnt. 

Therefure;) it ~n 00 pt)ssible to inf~ that th.ooo students M'e ~uths wh~ 

dlre~tly joinoo TVET program with(!)ut any tittacluuent to the field of . ork 

'fu prepare clfooti\'lcly fur the ~rld of W()rk" those ~u~t.ern requ'J!"e 

pmcti~l t:f'an~i~ in their resp~ti~ institutions th~t really sunul~t~ the 

oroupatlon that they are aspiring fur. 

Their ~ ~mtmsition shows th~t in the department of SSO " all 

respondents from both institutions are remale) ~pt one mal~ respro:nde ts 

from Entoto TVE'f Cone~. This sl\()'WS that thlS ficld is ~nsidered by many 

individu.als ~s female stereolypoo field 

In A~unting d~pM"tmen.t" 31(14~k from SMlJC ood 5t50% from Ento 

NET C~nege are ~in remru~, In departm(IDt ~f at' , 'ng) 14(5 850/0) at 

SMlJC ~nd 4(2 L OS~k) at Entrow TVET College are fumal~ Th\ls~ ~ept in 

th~ d~partmefit of Marketing at Ento~ TVET CoU~;) th nUfi1b~ of Cernal 

$t\ldents ~s tha.t of m~le 

Thus" it is possible to say that the numb~ of fum le participation I VET 

Progrram lS ~ hlgh" es~aUy in SMUC wh it IS l.gn noo. tly higher 

than thQt of male 
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lllg in trucoor re ponden~~ it oon be Qb ervOO from the ~ble that 

y re f~und within the ~e category I()f 25·29. t SMUC 

5(5 %) i th d , tment of ~unti;ng~ 4(51.14%) in Mru-lreting and .2r25~~} 

in round within th ~ ~ oo~ry. At Enbltx) TVET Colrege 

3(60%) in ar ling and 2(2S.S7~~) n A~unting Qre within this ~ gt'oup 

el i~ s eaking) many older res ,ondents are fou.nd in the dep~:rtm.en of 

SSO from 00 h ln~tituti~ns}~us~ at SMUC aU the remruni~ that is~ 

6(15%) of the res ondents are a140ve 35 yoo.rs of ~e. At Entoto 'TVE'T 

c~n~ 2(33.S3~k) are found withIn 30..s4 age oo~ry and the rema'n ng} 

4(66.61'~) are found within the ~ group of 3S ~ltS and above To the 

rontmry~ many younger instru~oors are round 'n th~ departmen of 

ru'lreti~ in both 1nstitutions. At Entot() TVET C()nege~ 4(80%) ru'ld a 

S UC 5(71. 43'~) are below 30 yoo.rs 

C~nt:m"ning the oox compt)sition of instruct()r respondwts~ it was oh~ed 

as lndiooted in the table that the n mber ~f m~.le instructor signifioontly 

~s that ~f female instruc (}l"'S, F'Qr example~ in th~ department of 

arlreti~ ~pt ~ne f~mQle respondent from SMUC~ aU are round to b'e 

male. In the department of Acoounti~ 8(80'%) at SMUC and 4( 1 14%} at 

Entom TVET Cone~ ~:re male. In SSOM~ 6{1S'~) ~t S tiC and S(SS.33%} ~t 

Enoom TVET C~Uege are roMe. 

1'herefbre~ 't 1S clearly indIca~ that at l~Qst in th.~se instit ' ti~ns Withl 

depMtm\mts under study~ the Iluffioor of f~male instruettlltS is ~ low 

compared to male. This di~repfa.ncy lS signifioontly observed even IJn th~ 

department of SSOM} where alm~st aU students are fern , l~, ThlS oo.n hav 

its own neg'ati~ implication for those ~tuden who \Va t t)b~e fem I 

f'ole-mordel ins uctol'S tn th~'r own field of s udy 
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I stru~tors were kOO. bt)ut their qualification~ ~acl1tng ~enen~ an 

non- 'ooi eli n~~ to Infi r the implication of th~s vru.iabl~s 0 

i plem ion of tuden -Centred loo.rning ~:p:proach in ' T Their 

fun !Wing :able, 

ht 3 PI'() 

Department 
Accounting Marketing SSOM 

Items 
Institution Classification 

No. % No. % No, % 

0-3 4 40.00 6 85,71 2 25.00 

4-7 5 50.00 1 14.29 0 0.00 

12-15 1 10.00 0 0.00 3 37.5 

SMUC >20 0 0.00 0 0.00 3 37.5 
Total 10 100.00 7 100.00 8 100.00 

0-3 2 28.57 5 100.00 0 0.00 

4-7 0 0.00 0 0.00 1 16.67 

Teaching 8-11 1 14.29 0 0.00 0 0.00 
Experience Entoto TVET 12-15 0 0.00 0 0.00 1 16,67 

College 16-19 1 14.29 0 0,00 2 33.33 
>20 3 42.86 0 0.00 2 33.33 

Total 7 100.00 5 100.00 6 100.00 
0-3 8 80.00 6 85.71 5 62.5 

SMUC 4-7 2 20.00 1 14.29 3 37.5 
Total 10 100.00 7 100.00 8 100.00 

0-3 5 71.43 5 100.00 5 83.33 
Entoto TVET 4-7 2 28.57 0 0.00 0 0,00 

Non teaching College 
8-11 0 0.00 0 0.00 1 16.67 experience 
Total 7 100.00 5 100.00 6 100.00 

SMUC 
SAiSsc 5 50.00 5 71.43 4 50.00 
MAiMsc 5 50.00 2 28.57 4 50.00 

Total 10 100.00 7 100.00 8 100.00 
Entoto TVET SAiSsc 6 85.71 5 100.00 3 50.00 
College 

MAiMsc 1 14.29 0 0.00 3 50.00 Qualification 
Total 7 100.00 5 100.00 6 100.00 

It is indi~tOO. 'n the table 3 that of at the re ~nd~ts~ 50'% of H1 truttZ)rs 

found in Ac<oounting and SSOM d~~rtm.~nt at SMUC Md SSO ro 0 

ha~ ~ured thelr MAIM, St;, The remaining resp~n.den n 

d~partments h~ve their .AlB, Src, This really shows thel qual ficauon 

oolru\~ with tho~ departments th~t moots the MOE p~rcy requ remen , 

The polley requires that th~ should b~ 50 to SO IB, SC nd M"AI c 
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UC nd 

u b:) in instit lions accredltOO b:) run 10+3 TV program. 

i I t() infur th tin . of thO$~ re$ anden~ at h~ve N{,AI M 

oontly, For exarn:pl~l) 3 tnstru(; Of'S in 

tott> TVET College put thcir ficl of 

~n~ent In Vooo.tion~l Educa ion, Thu$) even hough 

compomtion is full" enough) they h:ave not tre'en working i thl 

qu in tlon for long, 

qualification oomp~sition 's obsenOO in the d~pa:rtment ~f M~r~ti~ in 

ath ins'tution At Enwto TVET CoUeg~) there is no IAIMSC quahfred 

'n tructo ;. nd at SMUC) only 2(16,1'~) of the respond~nts have sec l' ti 

eif AI ,Sc In A~untirtg d~ artment:at Enmm TVl5ZT CoUe'~.) th~re lS 

et~ qualification composi on as oom~red t.() Ma:rlreting d~:paT'tm~nt e en 

though it do~sn m.eet the requll'~ment 

Regarding their ~cl1i:ng experien~~ instructors ~:rki~ in the de ~ trorent 

of SSO in both institutions :are o~d t() be better expe:rimcoo than 

others, Of fill the respml.dents ln the grven de~rtm.entl) 6(15'!0) of them fi<ilm 

that of SMUC instructors) :and 5(83,2%) of them from Entoto TVET College 

instruc1zors have gre:ater th~ 12 yoo.1S of ~ienre Again the lowe t 

experienre is o~ in the department of ru"lreting where 5(1 ()'O~!o) of 

lnstructors from Entob) TVET College and 1(S5 ~) from SMUC h~~ 0 fu 3 

~rs of ~enre 

In terms of too.clnng experien~.) instrucID-rs wo:rki~' S UC depa:rtm(mt t!>f 

A~unti~ ~re less ~penenood. than. those found in Entott) TVET College 

within the ~me depG.ftment. In SMUC~ 9(90%) of the re~p~nden~ tit!> have 

~Mi:ng ~erien~ of below S ~FS.) wh~re as Sf11 S%) lfl. Enm ~ d h e 

greater than S ~ of expel'len~, Th~t i~.) m.~n;y ~ llenced instru~to in 

teaMing are found more in Enttlto NET College thai tn S UC in the grvc n 

department, 
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i no s fficien fur instructlt)n of bu iness oo\l:rs~s to ha: e only 

~l~,Y~J:'(; 1 rom ten , ~up tional relatOO expenen~ to the subj~t t>f 

a. crucial Q. that of ed~gica.l exprerienCle, Aworoing w 
,t 1 (1 6 ~1(2») ~lt i referred that business ~ rie:n~e gaIned 

in tly related th ubj~t area tha.t 1 to e m.ught~ ~nd 

de pt) i 'on in diffurent firm ,'" To thIS end~ 't 1 indycat~d' 

bl~ th ~ority of instrucroFs do not ha~ ~er'M~, FroIn 

~unting d tm.~nt~ 2(20'%) of SMUC instru~tor respondents and 

2(2S,6\)~) of th t of Ento~ TVET College resp~ndwts do ha.~ four to seVen 
, 
n 

SO from SMUC responded that th~y ha~ 4-1 y~ of ~erience in 

indu try 

But, on the open ended question gtwn fur the instru~W>FS to wn~ fur their 

indo. try experien~~ in Acoounting depru'wnent~ 5(50%) ruld in SSOM, 

4(50%) from S UC ha~ statOO that they do have relevant 'ndustrial 

experienre fur the field they are ~ in to teach now, Res t)ndents ~m 

~unting department specifioo that they are ~'ther wo-rking as 0 ha.d 

boon working as A~ountfints ~ of the respondents from SSO sp~lrred 

that they h~d ~ ~rki:ng ~s Secr~ta:ry before they ~cured thei.r B a.nd. 

Joined the insti ute, The ~ respondents who ha~ s~ted ~ h~~ 2~ 11 ~rs 

of non teaching experien~ from En~to NET C~U~ 1n dep~rtm.ent of 

~unting 3100 specIfied that they had been '\Vt)rking as A~untant 

onetb.cles$) 1n Marlreuflg department at ooth institutions~ there se~ms tha.t 

instructors do not have industry expetloo~ sin~ tb.~y do n()t $pootfy their 

non-teaching exp~ri~n~ ~pt on~ who sbited that h~ used t() WGi k a 

Clerk Aooountttnl In depa tment of 880M at Entob3 TVET Col1~ ruso 

(83%) of the res~ndents Qt) no men 'onoo their non teaclnng ~p - Jlence 

and are supposed to have no re~V'ant industrlal exp mlOO 

The tFainoo and expmooood in$ttucmrs acoordi~ Bi~u.neh (2006 26 are 

the trey element in uu.plem~nting TVET progmm and are th~ linking devie 
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ins these di~ifioo. em:rer,lentes were gl\7i du.e 

cil' ~l'Ultm.ent, 

on the at p _. hQWS instructors~ resJ)'onoo on oome of the 

criteria co idered. fur their recruitment, 

R Cl'aitm t Cd 
Department 

Accounting Marketing SSOM Total 

Institution Resp. No. % No. % No. % No. % 

SMUC yes 10 100.00 7 100.00 8 100.00 25 100.00 
Is there Entoto 

selection TVET 
criteria? ColleQe yes 7 100.00 5 100.00 6 100.00 18 100.00 

SMUC 
No 4 40.00 1 14.29 2 25.00 7 28.00 
yes 6 60.00 6 85.71 6 75.00 18 72 .00 
Total 10 100.00 7 100.00 8 100.00 25 100.00 

Entoto No 4 57.14 0 0.00 3 50.00 7 38.89 
G.P.A TVET 

yes 3 42.86 5 100.00 3 50.00 11 61 .11 College 
Total 7 100.00 5 100.00 6 100.00 18 100.00 

SMUC 
No 4 40.00 2 28.57 3 37.50 9 36.00 

'Les 6 60.00 5 71.43 5 62.50 16 64.00 
Total 10 100.00 7 100.00 8 100.00 25 100.00 

Teaching Entoto No 1 14.29 2 40.00 0 0.00 3 16.67 
experience TVET 

yes 6 85.71 3 60.00 6 100.00 15 83.33 College 
Total 7 100.00 5 100.00 6 100.00 18 100.00 

SMUC 
No 5 50.00 5 71.43 8 100.00 18 72.00 

yes 5 50.00 2 28.57 0 0.00 7 28.00 
Non Total 10 100.00 7 100.00 8 100.00 25 100.00 
teaching Entoto No 6 85.71 4 80.00 6 100.00 16 88.89 
experience TVET 

yes 1 14.29 1 20.00 0 0.00 2 11 .11 College 
Total 7 100.00 5 100.00 6 100.00 18 100.00 

SMUC 
No 8 80.00 6 85.71 7 87.50 21 84.00 
yes 2 20.00 1 14.29 1 12.50 4 16.00 
Total 10 100.00 7 100.00 8 100.00 25 100.00 

Other Entoto No 7 100.00 3 60.00 6 100.00 16 88.89 
criteia? TVET 

yes 0 0.00 2 40.00 0 0.00 2 11 .11 
College 

Total 7 100.00 5 100.00 6 100.00 18 100.00 
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leetiofi cri~, Ofi thcless~ th cri~ oofisid red ~re 'fferent rn om~ 

oon~t At UC) Q,P A) ~s m ~Ol" ttiMa.~ wa s let:tOO by many 

ching ~xp'en~oo ranked sOO{)n.d a.nd non-too.cl1l'ng 

ca.me third Here) of n the respofid nts) Sf1~%) scl~ted GPA 

~Ol" cr' ri~; 16(64%) sclocted too.clri~ ~enen~ and 4(.!6~~) ta d 

n lilre~ through reoom.m.~ndation of fri~nds~ 'p~ximi 

At Enmto TVET c()n~~ teaching ~p~rience ~ s~looted by fiO 1 

resptmdents; G P crune n~~t a.nd non-~acl\ 'ng ~~rien~ ranired thu'd f 

11 the respt):nd~nts~ 15(S3,33~~ scl~ted teaching exJY~ri~ce) 11(61 11%} 

selectOO Q,P ~ 2(11.11%) selooted non-teQ.ching experience~ ru\d 2(11 11%) 

s ted ~mue other reaoo.ns lUre transfer and ~ssignment. 

Therefure~ it oon 00 poosible to ~ th~t due emphasis are givoo. m (tP A 

and too.cl\ing ~lence rather tha.n. industrial ~erlence in selection and 

recruitm~t of bu.siness ooursres instruct()rs 

ine instructional methods were gi~n to res~ndent instruemTS lx) n, 

a.mong them the top three lfi terms of then" fre--quency of use when they ere 

sim.ulation) lecture method~ dem.(m.strntion~ individua.l assignm~n ~ project 

m.ethod end case study m.ethod To thlS end) aU (10t)9k) respt)nden ' were 

mnlred lecture method first Among the rema.ining eight eth~ds~ some ()f 

the most fre-quently item ranlred seoond or thud a.re ind'oo.tOO. here ndel' , n 

mble bcl.ow, 
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SMUC En~w "t\1E't OoU~c 
1m ~"k 

Nt}.. % N~, 'o/e 

lfid\Wdu~l 2 ~ ~ :s ~'7i" 77'ii 

l:gn fit ~ ~ ~ ~ it-it 

~U, ~ 5 ~~ ~ ~"~ 

Wk ~ ~ ~ 1 S .. SS 

~ ~ l~ ~ HV6'7i 
0\- \l ~ 

~ 1 ~ () ~ .. ~t) 

~~t ~ <4- l~ ~ H .. H 

Mtftoo. ~ l l~ ~ ~M.')t) 

Th.ble S abt}~ shows fur the gi: en items) 18(12'~) ~f the resp'Ondent ~ om 

S UC nd 14(1111) from Enmm TVET C~U~ rnnlred second the ab'<w'e 

fuut' instruetional methods, Thus~ n~t to lecture method) th~se rour 

methods were supposed t() be used b) train those respondent lnstfu~~rs 

The rest items ~ sclectOO by only few resp'Ondents and it lS sUpp'O ed 

that thoo~ methods ~ n~t signifi~nt1y used when th~ resp'Onden 

lnstrucmrn \Wre trn;'noo.. 

Those respondents were ru.oo ~slred ro mention th~ m()st freq ently meth'Oti 

that they are employing now 1ft the dassro~)ln instru~tion Hef!e~ very lar-ge 

number ~f respt:m.dents ~in s'ttl~ that they are using ~ectu.re methmi Hi 

clQ.Ssrot)IU instru~tioo primarily Signifi~Qnt num er of respmldents sta d 

also project method. 
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Item 
Institution 

SMUC 
Their View whether they were Entoto 
trained though student- TVET 
Centred ColI~e 

SMUC 
Entoto 

How they rate that impact on TVET 
their method of teaching College 

SMUC 
How far they agree that they Entoto 
have taken sufficient TVET 
pedagogical training? ColI~e 

SMUC 
Frequency of participation in Entoto 
any seminar, or training about TVET 
student-Centred? College 

SMUC 
How do they rate the training Entoto 
impact? TVET 

College 

SO mndrud devia.tion t=-SOO ~~ 

dit'rerett~ ' lUmOOr of ~o1Yd~~ 

lIbt 

t-test for Egu a Ii!y of Means 
Mean 

N Mean SO t S~ Diff. 

25 2.680 1.435 

-1 .121 0.270 -0.487 

18 3.167 1.383 

25 3.200 0.913 

-1 .056 0.298 -0.300 

18 3.500 0.924 
25 3.280 1.308 

-0.297 0.768 -0.109 

18 3.389 1.092 

25 2.960 1.060 

3.448 0.001 1.071 

18 1.889 0.963 
19 3.737 0.653 

4.916 0.000 0.737 

4 3.000 0.000 

, =l~vel I()f s' nifitm\re dif&ren.~ M~ Diff:=Mean 

Instruc'OO~ ~re a~ whethm- th~ tnliniflg methods th~y . e.nt th ough 

during their lOOl'fii~ ~t highm- lflStltU1;e were student-Ce ' tred ~r lYot TlYey 

were askOO to ful"\\Yaro. their d~ ~f ~reement wh~ther th~y went t Fough 

this flpproach or not The m.~an 'Wilue of SMUC instructors's 2 68 wh Ie 1 

is 3, 11 ~t SMUC, But~ this is not sigltufiCM.t ro s~st that there 1 . a 

difference ootw~ th.~ ~ groups, This u:nph.es that t ey were rumos gone 

through the ~m.~ ~clli~ flpproaM Significru\t numb~ of r~:s~ndents 

bcileves that th~y were not passing th.ro~h student-CeIl ,d a pro~ch 

C()noo:rning the impact of thre training (learning) method~ u~ on their 

~clrlng methifds~ ~n there are 0,3 mettfi differences, a m.e~n t)f 3 SO 

Entoto NET CoU~ ~nd 3,2 at S UC on~thcle$s tin dttfurence 1 

~stOO m b~ inmgfu.fi~t, 
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I truew were 1 0 ~ whether th.~y h~~ ~lvOO. suff" cient 

"'~"\.jL~",t'.l~l oouroos during th~r l~ming, When they fol"\WU'doo. thmf level 

of ~ent ~ this question, the mean Wllues of ooth groups are t1 fflO t 

, oome howing th th~re is no sigm.fkant ditfuren~ 

In addition to ped~gi~al oou~ s offured in lugher 1~Q1'1'jt ng mstltut\t)tlS f~r 

th would e teachers~ it is important that sandwicll rou ~s~ W'or GPs) 

sh(} t-tem tFain.l~ e~ are to be giwn to ~cl\ers as ou-job-Waltling To 

this en ~ instructors .from. \40 h groups were as~d whether there is sucll 

provision or not, They were asked the frequency of su~ provis'ml. 'The 

m n vruue of the res onse of SMUC instru'Ctof'S~ is 2,96 and that of Etl 0 ·0 

is 1 89, When tins is tested using t-test~ si&nifycant differen~ 1S ()bs~rvetl 

be~ the l:W() groups fA 1,01 meM diff'eren~ is ob~l\T'ed at a 0 01 yewl 

of significMOO, This sho\W that many instrud.ofS of SMUC do h~~ sucll 

privil~ at l~st oometimes while fo:r th~ that at Entom TVET CoIJlr~ 

there exists less provimon, 

There might be som.e factors that have oontribu~ fur thre diffu: ence 

Entoto NET Coll~ is ~~rnm.ent run lnstitution that is with n the s trem 

of ~vm'nment program, Even though it has the m~d te of o~lZlng 

tntining or ~rkshop programs to s~me ex~nt~ the instituti(}n 1 not 

obsened to do 00 The m.tem~w oondu~~ With vice dean ~f Enb:i>t!~ TVET 

C()ne~ has ruoo sUP'p(}l"ts this, A~Jfdlng ~ hnn~ the ~\¥ernment ha bec. n 

playing vitfil role ~ em:p(}wer institutional capaci1y with tre.i ed no 
experien~ ifistru~rof'S He st'atOO that th~y are wt)rklng h rd to mplrem fi 

the go~ment ngenda. of instru~toFS) capacity building With th ~l'd 

Thus~ it shows that in most case~~ the traJJ.ning Qnd kill but d':n& role of he 

n~titution s basi~ly oo.~d on the program. of MOE, 

Howevet'~ S UC is priV'ate hig er learning lnstitu. . that Clan r: moV'e on 

its ()\Vfi program. The response ()bblh."loo from the i ~Niew wnduc~d 'h 

the hculty D~fi of SMUC al ~ ~nify that the tn. titu-re h roth hort-
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L _~ ~~ ~ __ 

d l~- m plan to emp'()~ the kill of a~dOO\k staff through 

diffurent d di~ified trairu.~ program., He sta~d fur instruc 0 

joining th in tttution wtthout poo~gicru. backgroun.d short-t~ tl~ining 

ha b . n , ~ tt) them for ~ wreks his h s b~n egulQrly mQde twit . a 

~ru-, 

oreover~ ttcrording to hlm~ training has been organi~d fur th~ whole 

instr ctors 00 ~d on the need ass~ssmen.t to b~ made by th~ re$'~rch 

de:partmm"lt of the institution, He has supptnted his statement by citing ~n~ 

specific ~ple where t:niining o-n ~ching in Ulfg'e Classes~ wlYere 

o~~ and given to the instructors ~ntly 

Thoo~ who haw ptlrticipatOO in ~rkshops or ~ining in their instltUlYon 

were asked ~s m the impact of su.ch training on their methods of ' ooclln:~ 

This l.S ~in. ~sted u.sing t-b2st ~nd very strong; lem of si.gnifi~n~e i$ 

()b~ between. the ~ in th~t instructors who ha~ ~t ~cress to suth 

trnining ~ respooded th~t the training h~s high impact on the'r m.ethods 

of instruction. 

One of the influentiM fad.ors to~rds the implementation of student­

Centred leru"ning is the numb'er of students (cl~ss sire) ~nd the d~ sro'Offi 

s~t-up. Instructors were ~~ wh~th.er t:hesr~ v-ariables have an nnpact n 

their classromn lnstruction -ooWQfds implementing the deSired ~rnm 
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Instructors View Institution N 
Average number of SMUC 25 
students in the classroom 

Entoto 18 
The given size is a SMUC 25 
hindrance towards 
implementing student-
Centred approach Entoto 18 
Classroom setup and SMUC 25 
arrangement 

Entoto 18 
Students View 
Number of students in SMUC 111 
class is conducive 
to address each students Entoto 64 
Classroom set-up is SMUC 111 
conducive to 
implement student-
Centred approach Entoto 64 

SD- tand~td devi~ti~n t ~~ S~' ~ 
di~~ =numbm- ~frespol\tten~ 

t-test for Equality of Means 
Mean 

Mean SO t Sig. Ditt. 

3.560 0.768 
2.562 0.015 0.671 

2.889 0.900 

4.080 0.909 
1.189 0.243 0.358 

3.722 1.018 
3.680 1.069 

-3.098 0.004 -0.876 
4.556 0.784 

3.694 1.182 
1.408 0.162 0.272 

3.422 1.257 

3.649 1.203 
1.160 0.248 0.227 

3.422 1.270 

=l'evcl ~f ' . n.ifitru\te diffuren~ M~ 

Att:Ording to the respt)n~e ob ainoo from the respt)nden~~ th~ m~n vnlue 

fut' the aw~ numb~ ().f students is 3,56 for SMUC and :2 89 fur E:n~t:o 

TVET con~, Seriru. numb~ l~ given for clas%room ~ire t:ate~o res 

beginning with 1 f~r the first cla~slfi~ti()n (21-30)~ 2 fur the nex 

cla~mfimtion (31-40) and g()~~ in that sequen~~, With thi~ ooquen~~~ 3 ,6 

he oot\wen 41-50 ~nd 51 60, This lS t(} menn th~t the a~ num ~f ()f 

studenm in SMUC i~ abow SO whUe it is bcl~w SO in Entom TVET C() ~e 

Signifioont differenoo is o~ b~~en the ~ gro ~ The ~V'e.rn.g-e 

cl~~s ~i~ i~ ~ignificru.\tly bigger 1n SMUC thM. in El\t()b) TVET C~lege 

Acrording to Smith) (1996~S9) h~v:ing la~ cla~s Ovm'" mal ~ire ha~ the 

fuUowing dioo.dvan~~~ 

IndMdual~2Jation ~f in~tru.~tion i~ lim. tOO~ 

In~truction lS linuted to letture with~ut ln~lV1~ gJroup 

pa:rtidpation~ 

Orol oommunimtion. with'li. the cla~sro'Om ~m learn ID l~r r 

andl or b) too.cller is minimi~; 

58 



cti is Ie s frequently n wh 

tion, 

Toe . sired wh~th the given si~ lS a hindmn~ ttl 

'mplem.en the tud n Centred approach in TVET progr~m, Tn moo.n valu 

o U i 4,08, Thi is to moo.n that instructs a:re trongly ~ee that h 

3. hindmn~ to un lernent tudent-Centf"ed Yearning app oach 

lue i 3,12 fur Entoto TVEIT CoUeg~ :respondents titS 

pon e i till inclm.ed to strong ~ement thQt the gi~n VQnable a 

hindmnte implement student Centred approa(;h, This implies that even 

40-50 students in a sing e cia s ~ not oonvenient f~r th.~se reS"p~nd~ , 

~ implement student Centred l~ing, The bigger th~ class Sire the 

stronger is insrruct()l'S ~oo that it has an impac on the implementatron 

of student-~tred approo.eh, 

Con~.ning the cl~ssro~m set up and al"f'a~ent" instru~tol'S rorwarti'etl 

fuelr view whether it is appropri~~ to implement student Centred ~:pp'roath 

in clQssroom instruction, 

When thcir mti~ s~e is wmputOO. as their degree of ~ement~ the merul 

~lue of S UC instrucooFs is 3,68 while it's 4,56 fur that of ·n~ t) '1'\1', .~ 

instrucmrs When their mting is seen at m~n fa~ vru.ue~ bt)th group do 

not fool oonvenient Jtt) the dQssroom set-up and arf'a~m.ent, Yet) there lS 

wry signifi~t difference oo~n the ~ groups. 

There Qre oom~ factors that ~n 00 cited as c~ntribu.ting f~f the difleren'Ce. 

The 00 ~ti~n result ma.de by the rese~rcher alst) reve~ls that u\ En ott) 

TVE1' Colle-ge) enrors are n~t mo~ble and three studen sit on 'ngle 

desk wlule at SMUC~ ~hrurs are m()V'~ble and one cllair lS only fur one 

~tudent 
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In ud t-Cen '. pproacl\ acoording to Anderson ( 989'9)~ one e n a 

to be fulfilled IS at chrurs and able sh~uld be Ugh and 

d th ~ting arrn.ng--eroent ts rn du . of desks or around a 

in \vs, This requirement is tomlly mlsslng in to 0 

thus 't is not urpri e if instru~tt)n3 stft)ngly d y the 

of classroom set-up :a d QI"mng-em.ent to uup ement studenta 

Cm approach, 

n In S UC~ hough chairs are light and mro'OOable~ the arre:ngemen is 

no n a duste:r~ rather it is in rows, The number of students in a sing e 

cia s C{ln 00 one of inRuencing factors ~w~rds su~h arrangement 

To this end) studen were also a:skOO to furward thcir own fucling ~ro ng 

the oonvenlenoo of classroom sire and ~t up ~ nuplrement studoo.t~Cootred 

leamlllg approach in class The alYo~ table shows :students) reflection alst> 

on this Vlew, 

S can be po:ssib e to o~~ the l'espt)nse obtalnoo from student 

respondent does not show signifi~nt mean differen~ ~ bt)th Wll"lables tt) 

merul. that students do not ha~ oommem understanding of the imp~~t of the 

given vruiables 00 classro()fn instr ~tion, 

It ~s that :students do not signifimntly ~gnire the lmpact of cla:ssroo'ffi 

si~e rul.d :set-up toWQrds impl~enting studoo.t-Coo.tred approa~h, here 

might no attempt IDtlde on the sld~ of instru~t()rn to~:s awarerre 

creation on students ~() that they appreciate :student-Centred approach and 

oo~peFating with in~true~ towards its lm:pl~men~ti()n, Had l:nstfuc Ii 

lnt\de vi~ible clfhr~ in impl~menti:ng student-Centred approacl1 in cia s t 

im.pact of cla~:sroom :sire and ~et-up ~uld have b ~n mad , clefii' t:o th 

students, S udents do not clearly notire the impac while tn tructor 

dooming that the two gi~ facfuFs re a hlndrance to nnplement stud nt­

Centred approach, 
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In true 
Many 

. gi n) Q.m~ng which) In del offites~ ~rkshop rotnn ~ n: diov aJl 

m. n 1 ~ upplie and equipment~ ~ p:roj~~r~ V'arious instructional 

films) nip char s~ internet fadliti~ nd a~ss~ oompuwr acr~ss) efu we 

the moot frequently li ted items ~ . ma~riru. facilities that were IYO \)relieved 

~ b . sufficient or no aV'ailable fur the moment, 

Those respondents were aslred to put their reflection on the 'mpact ()f la~k 

or shor~ of thooe m~terit\ls and equipment, This is indlcated In the 

fo lowing mb e in addition to other W\riables sup~soo. 'tt) h~~ n~g-ative 

implications, 

T b'~ 8, h~t(trs HindenDg tb . Impltmtmm'~ ()f Studmt C 

TV TC()'~ 

t-test for Equality of Means 

Items Institution N Mean SO t SiQ. 
Lack of teaching SMUC 25 3.880 0.833 
resources -1 .603 0.119 

Entoto 18 4.333 0.970 
Lack of administrative SMUC 25 3.680 1.030 
support -1.201 0.237 

Entoto 18 4 .056 0.998 
Rigidity of time SMUC 25 3.720 0.891 
table/time constraint 0.177 0.860 

Entoto 18 3.667 1.029 
Shortage of facilities SMUC 25 3.720 1.173 
such as the libraries, -1.246 0.221 
laboratories, etc Entoto 18 4 .167 1.150 
The nature of test and SMUC 25 3.640 0.757 
examination 0.554 0.583 

Entoto 18 3.500 0.857 
Emphasis on course SMUC 25 3.680 0.852 
content coverage -1.959 0.059 

Entoto 18 4.278 1.074 
Teacher education and SMUC 25 3.320 1.180 
training Component 0.969 0.339 
unrelated Entoto 18 2.944 1.305 

Mean 
Diff. 

-0.453 

-0.376 

0.053 

-0.447 

0.1 40 

-0.598 

0.376 

SlJ- lM.d~rd d vlta.tl()l\ t: "-S'OO S' ,-Ie ~ ~f s' fiifitm\~ tlii'furen' . M ~ ~ 
di~re, - \lm~r()f~nd~~ 

~ ~n D'ff= .' 1 
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Ie ho th t th m an ~ lu of the respons to e i~ that k$ he 

imp c of 1 c I har ' of l~ ing m ri is and uipment is 4- fur bo h 

e;rording to the mting c Ie) this implies that most ln trurcw fe 1 

nor of tho e m~ ri~ds htl: strong (high) imparct on the 

'on of tudent-Centred learning in class, Slgnifi~n difference 

o s not C(:ur e~n the mean of the ~ in titutYon 

unfavornbl · oondl.tions of havi~ la~ class si;,res~ l~ck Of' shortage of 

in truction 1 materials ~nd equ 'pment m~lres the nnplemen lion of 

tu.dent~ttntred e rnmg more challenging, 

()uglass et t ( 956~19) claim that technkal skill and know-how mu t 

enter" into th preps: ~.tion of the business teach~ who lS to make use ~f 

them in the classroom, The nooessity of teaching l~r dasses~ at he same 

time giving greater attention to individual student needs and achieVl:ng flYore 

learnlng in shorter time ~n add up w a positive n~d fur the availab lity of 

mooern instructional faciltties and equipment~ ruld knowing how w> m~ 

u~ of this very helpfu modern equipment, 

The ~ble also reverus that the moon Wllues fur most of the rem{uhtng 

wriables are near m 4. ex~pt fur one~ whicl\ 1S wheth~ the t:efi"cher s 

edu~tional Mid minl~ romponent is unrelatOO. The mean wlue 4- t)f 

figure$ ne&r to 4- implies th~t acoordlng to the re$tyo den~~ thre given 

variables fire fi hlndrnnce w implement student-Centred !rooming Th s 1 

both in$titutions~ 1~~ of ~cl\i~ reSO\lfOO~ lack of administrative SUppOl" ) 

rigidity of time table~ short'-ege of facilities sucli ~s lib Q ies) the nature of 

test ~nd e~minati~n~ and emph~s\s on course oon~t are aU beheved to h'e 

as hindFan~ m(2b)rs ~ implemen st\ld~ ~CentrOO apPl'X'm(2h In QU ~ e 

~n~ signifi~nt differen~ 1S n~t obs~ bet~ the two n titution 

However~ the fa~u.lty dean ~r SMUC and v1~ dean of ntom TV l' Col @ 

clrum that instructors do hfi'Ve admiru tratl~ S"uptyor) h~n and wheli the 

reques~ to implement pf"a~tical l~mi~ in TVEl' prog am e B 'n 
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le~rni 

m~ Qmount of fin4:lnCl 1 ward~ ~:nd reoognr~ th~ effort of lfiStrud:or:s in 

possibl ~ 

~n s d (oompared) using A OV ru\d it wa~ 

ob 'ned tha fur the wriabl~ '"empha is on rours~ oon~n and C~ erag-e'" 

the slgnlficance level of difference is 0,048, Thus~ tlu ooows that sl~h 

~' "nificanre differen~ 1S obs~d b~t~n the two lnstltutions in tha 

emphn: is on oours ront~t ~verege is more inftuendng ffi~wr' En'tt)tx) 

TV T College th in SMUC 

One of the oontribu.ting fu~tol'$ ~\n~t lmpl~mentation of st rlent-Cen'tred 

learfung in classroom instru~tion lS the fittitude and awareness that th~ 

instructors ha~ towards the given ~:ppf!OO.ch, ~r student-C@trea loo:rnihg 

Q.ppfOO.~ to 00 implemented~ the implem~nWr~ obviously th~ instruct(J) 

should bcl.i~~ in the Wtlu~s and benefits that both th~ loomeY' ruld t! ~ 

lnstrucb)r himsclf/hersclf can ~in from it, The scl.~tOO (samploo) gr(}U~ 

~ ~slred oom~ questions relfitoo to this Th~ fullowi:ng table s ows th~rt 

ren~tion on ~OO wriQ.ble, 
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t-test for E~ualit of Means 

Items Institution N Mean SO t S19: 
It enables learners to SMUG 25 4.680 0.557 
understand and solve 1.093 0.281 
problems Entoto 18 4.500 0.514 

It provides a better and SMUG 25 4.480 0.823 -0.647 0.521 
concrete experience Entoto 18 4.611 0.502 
It involves a democratic SMUG 25 4.280 0.936 
relationship between the 0.009 0.993 
teacher and the learner Entoto 18 4.278 0.669 
It provides the room for the SMUG 25 4.600 0.577 
learners to participate 0.266 0.791 

actively Entoto 18 4.556 0.511 
It shifts from facts SMUG 25 4.360 0.952 
memorization to self -1.054 0.298 
exploration and practice Entoto 18 4.611 0.608 

It enables the teacher to SMUG 25 4.480 0.770 0.769 0.449 
guide practical learning Entoto 18 4.222 1.263 

SD- lruYdard deviati~fi ~ S' ,=levci of ~ ~ 
dlfferen~ --number (}fresp~ dents 

, 
'fi~nre differeD.' 

Mean 
Diff. 

0.180 

-0.131 

0.002 

0.044 

-0.251 

0.258 

MOOll Di 

The me~n VQl:ue fur each. VQri~ble is ~bt)ve 4- in ooth institution.s Stgnifkan 

difrerent:e is not ooo~ b~tween the ~ instituti~ s ThiS Implies 'that 

th(}se resptmdents fit le~st agr* that student-Centred loo.:rning ap ftoach. 

enables loom~ to st)lw problems; in~lws democrn.tk relati'()n~hips 

oo~n students Qfid teQcl\ers~ provides rot)m fur learners m particlpatre 

a~tivcl~ sh:ifts from facts memorl~ti(}n to self explQmti(}n) and ~ables th~ 

too.cher- ~ guide the pmctloolloo.rning, 

ThlS fuUt)ws then that most instruCbll'"s haw gi~ ~gnition f~l" the vru.ue 

of student-Cen~d approacl\, Ho~ver~ the preooding analys s sh~ws tha 

there are many factors that smnd ~nst the impl~enln on of th' 

appl'OO.ch, This l:reiflg so) it is impt) tant to address the ~~t of lts 

lmplemenbltit)n, 

As alrea.dy statOO p:revi~usl}\ the MOE TVET p~ pollcy requ th t 

10% of the ins ructi(nu~\l tim should 00 given learners fu ,)erform 

instructional activities themsel~~ fur their mrun oournes ~nd lfiStfUC rs 
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rem in! Wlth 30% of in tructionru time to provid~ the\') . cru. 
n b implemented when student are given th . 

d ~uss in groups., sol~ pro tern., simulat and ~CtiV1 iy 

udy Md nature of th.~ (10U:rs~., th~ metho . sob 

ay vary., but th~ use of one or ~mb\n~tions of the giv-en 

i on form of implmn: nting student-Cent:Fed in classroom 

l.nstruction. Therefore., it is supposed that students are in~l~ in. such ~r 

similar ctiviti~s 1n classroom for 10% of instructional prerlod The only 

spare of time left for instrucoors to :provid~ thooretiml orientratiofi) pO$s'b y 

through l~t\l"ring} is 30'~ of instructional :perioo, 

r this ulWS~tiOfi) two ron~utive periods which are ~uiwllent 0 100 

minutes) were talren into ~nsid~mtion ru\d instructors and studen' . were 

askOO to furward thcir view on the ~tent of sucl\ prn.rctire. Thcl:r ren~dlon 

i indicated in the til.ble below. 

Instructor's View t-test for EQualitv of Means 
Mean 

Items Institution N Mean SO t Sia. Diff. 

How much minutes on average SMUG 25 7.440 1.895 -1.559 0.1 27 -0.727 
are usually used by you? Entoto 18 8.167 1.150 
How much of the allotted time SMUG 25 2.960 1.369 
On average is usually left to -0.104 0.917 -0.040 

students? Entoto 18 3.000 1.138 
Students View 

Items 
How much minutes on average SMUG 111 8.063 2.006 
usually used by your 2.271 0.025 0.672 
instructors? Entoto 64 7.391 1.814 
How much of the allotted time SMUG 111 3.351 1.456 
On average is usually given to -0.915 0.362 -0.21 1 
you? Entoto 64 3.563 1.479 

D=sbmttaM devi~ti~n ~ S' ,=ie d ()f . ifi~I re differen M~n 01 ) ~ 19 
umber ofrespt}nden.ts 
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Th - re n () - from in tructo hows ilia the m~n wJ.u.e of M 

'1 44 and ilia of Ento V T instru~tors i S, 1'1 This mean 

t 61-10 minures are u~d by SMUC lnstru~wrn on ~rnge and 11-80 

minu a used by Entow TV T Instruewrs on ~, ~ do this~ 

number 1 is gi~ fur the firs mDg'(, 0-10 and ~'es in that equen~ wh~ 

romputOO u i SPSS, The:s ndard deviation shown 1S high in all ~~ ,~~ 

,S~lru. fu the rut\()unt of time usually used by instrucfu~ This sht>ws 

that there ro'e om , variations (deviations) ~m the moon Wll~~ oomput:eti 

10 checlt th reliahllity of their respt)l:lse~ they ~re also askOO the amo n 

of in U~ 'onal time th.ey leave fur students to p'el'form instructitH'lal 

activ.itie them , ves, 1'h~ :mean V'alue of SMUC is 2,96 and that of En«!> 0 18 

3 00, Even tho'ugh th.~re is (Som~ oor of overlaps~ the instrurctit!mru time l"eft 

fur students is 21-30 minub2s, The standard deviation is still hlgh but 

relatively le s deviated here, 

The responoo of students ru.oo 'ndi~ted that the m~ value for amoun 

left fur students to do pmcti~ru ~se themoolves IS 3,35 at S f UC and 

3,56 at Entoto TVET College This implles that instl"uctors use '7! 1 80 

minutes on fi~ ~t SMUC tlnd 61-10 IDlnufus fit Entofu TVEl' College 

R~ing the amount left f~f' students~ the moo:n value obtaluOO lS about 

S S in ooth institutions, This impUe~ that abrout SO mUl'utes ~ e l~f; for 

~tudents to ~funn instructional Sictivities themsel~~ Although hght 

mean V'Miation is observed b~~ he ~ grO\lpS~ there i 0 ~1gn·fl'can 

difference be~n them., 

Th~ res¥ons~ from both ~roups (instfu~t~f'S and students) bo 

institutions shows the view that the issue of 10'9;0 to 30'l)l<l ins uctione.l tim 

utiliMtion is ~t observed to lYe implementOO to the de ired tent In mo 

cla~sroom instructions" the ~trent of time utili~tion wa ~ und Ott 

moodmum of 30% pmcti~l learning ~nd m n mum of 10 ~ eorenoot 
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one.ntatlQn. Thus~ ~ing the time ratio re~oo to th~t ex~t~ it i$ n()t 

pos ible to inrer tnQt student~Centred l~rning approacll is b~i~ 

implemented i those institutions, 

The in~ew ~ndu~~ with thos~ oon~moo bt)tiies of b()th instituuQn:s 

re¥eru.s the fact that in business instru.ctio:ns~ the implem~ntati()n of 10'% 'tQ 

30% instructi(}n~l time proportion 's question~ble, The fQ~ulty d~n of 

Entoto NET Colle~ stated that this ~tent has been fully imPlemented in 

tecllnic~l oour:se:s lUre WO()Q w(;)l'k) metal ~:rk~ ~uto m.~anic) et.e th:an in 

business courses instructions 

To cll~ that whether ther-~ ~ists any differenre betwren and among 

departme:nts~ depru'tm.en~l m~n v-alues ~re ~<)mputed, The followling 

mble shows the ftloo ~lues of means oomputOO. f~1" instrue:lX)rs~ rresp~nse in 

ea~ depflf'tment . 
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~I"'."" 11 Departmental Mean Comparison of Instructional Time 

Utilization 

Instructor Students 
Departments Institution Time Time 

SMUC Mean 7.800 3.000 

Accounting N 10.000 10.000 

Entoto Mean 8.429 3.000 

N 7.000 7.000 

Total Mean 8.059 3.000 

N 17.000 17.000 

SMUC Mean 7.286 3.000 
Marketing N 7.000 7.000 

Entoto Mean 8.200 3.000 
N 5.000 5.000 

Total Mean 7.667 3.000 

N 12.000 12.000 

SMUC Mean 7.125 2.875 
SSOM N 8.000 8.000 

Entoto Mean 7.833 3.000 

N 6.000 6.000 
Total Mean 7.429 2.929 

N 14.000 14.000 

SMUC Mean 7.440 2.960 
Total N 25.000 25.000 

Entoto Mean 8.167 3.000 
N 18.000 18.000 

Total Mean 7.744 2.977 
N 43.000 43.000 

In terms of instruction~l time utilimtion~ there seems n~ d'ffuren~ ficros 

departmen~ and institutions, R~rdl~ the ~~ 'me usually ~lren by 

Instru~tors~ the moo.n Wllues obtttined ranges from '1 to S hen thes~ ar'e 

seen ~nst the value labcls~ gt~ fur the rn.nges of l~S~ .., sh~ws 61-70 

minutes Md S sh~ws 11-80 m.ifiu~s, 

H:oweveI"~ regs.rding the tim.e l~ fur students to p~rorm prn.di~l ac \r.ltire 

in class~ inWtnably~ the :mean V'alu~ is mther 3 ~r \rery approacl\i~ (:'0 -3 

oo.n wtlue 3 implies that studen~ are left with.21 b) 30 minures ou ()f 100 

minu~s W p~furm practicn.l ~roise~1 activlties in das~, Tha i~~ studoo 

are usually gi~n mrutimum ~f 30 minu~s in das and e rema'n'ng 
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in tru~t()rs) p'orti() ~ l~ture~ to talre a nd nee) 0 

nd the lUre 

,U th~ s ~ti()n sh()w that~ insttu~tQrs are mainly using te-c UfYe 

m.ethoo. .'n cl s and students de~te most of their time) lis en'l'l@; to 

1 ,tures and copying notes, There oould e questi~),fiing and Qnswering for 

th i tern.~tion occur Howeve) since the instru~tor a\rone utili.zes 70 

nfnu~ ~ stud n do not haveuffici nt time to p , form pra~tiool asks like 

i~us '()n problem oo1ving) simulati()n and role pl~, 

Student respondents were asked tt) rank among £Our instruttio ru. at vl' r-es 

acroroing to theif' degree of ~ed time, These include lis en ~ to 

lecture) topying lecture n()~s~ respt)nding find as '~ questitims~ and 

di~ussion/problem oolving, umber 1 is giwn fof' the most ~rned out 

~ctivities in class, It is oomputOO and indicatOO in the tAble presen~d 

below, 
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Department 

Activities Institution Rank Accounting Marketing SSOM Total 

No % No. % No. % No. % 

1 21 42.00 17 62.96 24 66.67 62 54.87 
2 20 40.00 9 33.33 9 25.00 38 33.63 
3 2 4.00 1 3.70 0 0.00 3 2.65 
4 7 14.00 0 0.00 0 8.33 10 8.85 

Listening 
SMUG Total 50 100.00 27 100.00 36 100.00 113 100.00 

1 16 53.33 8 42.11 5 33.33 29 45.31 
2 10 33.33 11 57.89 7 46.67 28 43.75 
3 2 6.67 0 0.00 3 20.00 5 7.81 
4 2 6.67 0 0.00 0 0.00 2 3.13 

Entoto Total 30 100.00 19 100.00 15 100.00 64 100.00 
1 13 26.00 7 25.93 8 22.22 28 24.78 
2 24 48.00 12 44.44 16 44.44 52 46.02 
3 11 22.00 3 11.11 10 27.78 24 21 .24 
4 2 4.00 5 18.52 2 5.56 9 7.96 

Taking/ SMUG Total 50 100.00 27 100.00 36 100.00 113 100.00 
copying 1 9 30.00 5 26.32 4 26.67 18 28.13 

2 11 36.67 6 31 .58 5 33.33 22 34.38 
3 7 23.33 7 36.84 5 33.33 19 29.69 
4 3 10.00 1 5.26 1 6.67 5 7.81 

Entoto Total 30 100.00 19 100.00 15 100.00 64 100.00 
1 9 18.00 1 3.70 0 0.00 10 8.85 
2 3 6.00 3 11 .11 5 13.89 11 9.73 
3 28 56.00 12 44.44 21 58.33 61 53.98 
4 10 20.00 11 40.74 10 27.78 31 27.43 

Asking/res SMUG Total 50 100.00 27 100.00 36 100.00 113 100.00 
ponding 1 1 3.33 4 21 .05 2 13.33 7 10.94 

2 7 23.33 2 10.53 2 13.33 11 17.19 
3 11 36.67 8 42.11 3 20.00 22 34.38 
4 11 36.67 5 26.32 8 53.33 24 37.50 

Entoto Total 30 100.00 19 100.00 15 100.00 64 100.00 
1 7 14.00 2 7.41 4 11 .11 13 11 .50 
2 3 6.00 3 11 .11 6 16.67 12 10.62 
3 9 18.00 11 40.74 5 13.89 25 22.12 

Discussion 
4 31 62.00 11 40.74 21 58.33 63 55.75 

SMUG Total 50 100.00 27 100.00 36 100.00 113 100.00 /problem 
1 4 13.33 2 10.53 4 26.67 10 15.63 solving 
2 1 3.33 0 0.00 1 6.67 2 3.13 
3 10 33.33 4 21 .05 4 26.67 18 28.13 
4 15 50.00 13 68.42 6 40.00 34 53.13 

Entoto Total 30 100.00 19 100.00 15 100.00 64 100.00 

AfS it ifS indi~tOO. in mble 12~ listenmg '00 let: u was elec d s ith r 

numw 1 ~l' 2 by most restyondents, F()I' ~ample~ it was s~~led by 
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4 (S:2~A.) nd 6( 6,6"n~) of t:oounti , studm1ts from S UC ~nd En~o 0 

NET con p 'vcly, Li ly) 2 ~ ,3'}k) and 19(100'%) of ~r tiflg 

uenoo~ mnkOO it cith~ fi tor soo nO., Mof'i OVi r~ 

udents from SMUC a.n ' fufu TV ' 

,lected item ~ mostly talTi~d out a~ti'Vl'(y '}\ cl~ s was taking or 

<::opying ectu no~, It wtlS clected either first or swond by~ 21(S4~1O) of 

~unting tudents-) 19(10 31'k) or Mal"lretin& students~ and 24(66 6'7%) of 

SO all fl m S UC, From Ento'OO NET con~ ~lso this ~~tivity was 

selee:red by In Y responden as either first or S'eOOnd In th~ depru"ttn~n 

of e:ooun ing) rlreting) and SSOM resp~cti:vcly~ 20(66,67%)~ 1 (51 '89~,4~ 

d 9(60%) ankoo. a~rdingly, 

Di~ussion/problem solving was th~ loo.st s~lectOO. item in both ins' UllOhS 

as the mostly oorrioo out a~tivi.ly Of the toW resptlndent from SMUC) only 

25(22,12%) rnnkOO this as either 1 or 2, Similru"ly~ t)nly 2(18 76% f om 

Entoto TVET Colle~ rnnked the gtvm't ibml as either fim ()Jt ~nd 

In tooooer--Centred ~pproacli) ~~ing to Macliru"is. &; Walla (1994 39) 

the re~clier is more a~tiw than the loo.rne~~ and dominate thf'ough 

explffining) lnorritxlring and describing; the loorners listen passively w He 

the too.~her pours knowl~ into them; the desks are s.rm~d In s ~:ght 

rows; the l~nem main activity in class is listtening and erh~ps ropytng 

no~s from the bl~cltooru'd 

Th.erefore~ it implYes that in tnt)se 'nstitu'cions fu most of the in true t) at 

penoos~ students remain passi~ 'n hs~ning to l~tures and rop)'lng ettUf"e 

note Father than perfornu~ prndirool tasks, sking and respm'ld'ng wa 

gl~ betref' rank than discusSl.onj problem oolving, In ques on 'ng and 

MSwerl~ a~ti~ d~ssroom instru~tion ron be g.a.:m.oo but It IS nt) th 
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es~~(::e 0 :u nt , trW looming, Thus" elas room in tru~tions In b 

'tutions round to be primarily ach~tred, 

Th quality of 1 . rning husiness courses relt\tes to ~ l"a~ t)f attrlbub 

Th s , include a~rding to Hodkin on. & ephoo~ (1996'361) . 

. 1 stu.d~ts cru\ apply their business knowledg-e and 

und~ n ing to dl~t rontexts; 

The bibty of the tuden to sele~t ru.'ld orgru\tre resouF~s) rorf'l , ct 

tool ) models) ew, fur bUSlness analysis ru'ld leam ng appropria ly; 

How fur students understand the purpose of a~tivities und~lren 

Th bilitr ro evru.ua~ then' own work~ m.ake s~stions for 

impl"GfVrement) e~, 

Thus) ro address the extent of insttuctionru. pm~ti~s and appli'cati(}ns in 

those selected departments under the fu.~ulty of business" respondents were 

~slred to ful"WM'd their vtew, The instru~tionru. ~~tiVlties ~ drawn from 

the Mirnst:ry of Edu~ti()Jn Currkulum GUlde that prop'oooo what sp'ectfi~ 

fun~tions and l"()les that the learn~ are ~~ted m perfurlfl ruter he 

rompletion of rerUlln levels 

It lS divided 'nto three oompamble groups U'l the two institutions 

A~unti~ with A~unti~ Marireting With M~rlreti~ and SSO with 

SSOM.. The first table shows the responses of A~unting students 1 he 

t:.wo institu 'ons ()n their ~t of instru~tion~l prn.~ti~ 

72 



• 

.. 

bl 

Instructional Activities Institution 

Start an accounting system SMUC 

Entoto 

Record common business SMUC 

Transaction Entoto 

Summarize and complete an SMUC 

accounting system Entoto 

Prepare financial statements SMUC 

Entoto 

Perform accounting controls SMUC 

over assets and liabilities Entoto 

Account for payroll data SMUC 

Entoto 

Prepare journal vouchers, SMUC 

post journal entries, etc Entoto 

perform accounting for SMUC 

deferral and accrual Entoto 

Apply accounting concepts for SMUC 

departmental operations Entoto 

Determine production costs SMUC 

in business companies Entoto 

Apply accounting for SMUC 

Construction type industry Entoto 

SMUC 

Assist in preparing operations Entoto 

Involve in budgetary process SMUC 

in Ethiopian context Entoto 

Provide relevant information SMUC 

for making decision Entoto 

Relate revenues, costs SMUC 

and profits Entoto 
Record, classify, summarize SMUC 
and report the financial 
activities. Entoto 

Prepare taxes and consider SMUC 

the tax consequences. Entoto 

Prepare tax returns SMUC 

Entoto 

Apply computer system SMUC 

to accounting Entoto 

Assist in planning, 
SMUC executing the audit 

work and reporting finding Entoto 

Str-stundard d~vi~ti~n ~ S' ~ ~ ~ 
ditfuren~ =fiumbar: of ' {to 'dOOls 

t-test for Equality of Means 
Mean 

N Mean SO t Sig. Diff. 

50 4.340 0.688 3.041 0.004 0.640 
30 3.700 1.022 

50 4.220 0.815 3.012 0.004 0.653 
30 3.567 1.006 

50 4.140 0.990 2.423 0.019 0.607 
30 3.533 1.137 

50 4.240 0.960 2.983 0.004 0.740 
30 3.500 1.137 

50 4 .100 1.074 1.813 0.074 0.400 
30 3.700 0.877 

50 3.920 1.140 2.383 0.020 0.620 
30 3.300 1.119 

50 3.960 0.925 1.605 0.115 0.393 
30 3.567 1.135 

50 3.620 1.123 2.148 0.036 0.587 
30 3.033 1.217 

50 3.440 1.053 1.778 0.081 0.440 
30 3.000 1.083 

50 3.320 1.151 2.609 0.012 0.720 
30 2.600 1.221 

50 3.420 1.197 4.167 0.000 1.020 
30 2.400 0.968 

50 3.880 1.023 3.324 0.002 0.813 
30 3.067 1.081 

50 3.900 1.182 3.960 0.000 1.100 
30 2.800 1.215 

50 3.720 1.031 2.131 0.038 0.587 
30 3.133 1.279 

50 3.820 1.101 2.382 0.020 0.553 
30 3.267 0.944 

50 3.980 1.000 
2.845 0.006 0.680 

30 3.300 1.055 

50 3.740 1.046 2.026 0.047 0.507 
30 3.233 1.104 

50 3.740 1.139 1.963 0.054 0.507 
30 3.233 1.104 

50 3.660 1.451 
4.797 0.000 1.527 

30 2.133 1.332 

50 3.420 1.295 0.843 0.403 0.287 
30 3.133 1.570 

=le el of 
, 

lifitrul~ diffutren M~Di Moon 
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ble 1 hows) wh moon is at fu.~-V'.alue) e 6. t fi~ attiviti~s 

und t() d In btlth institutions The mean mu~s are aoove 4 fur aU 

t S UC whil they are ah'()~ 3,5 ~t mro TV C~l g1. 

Ye 

ignific t difF . ~ is ~b ervOO b~tween the tw() groups fot' the fi four 

ctivities. 

In U the remaining ~ses) the mean Wllue is below 4- e~ tht)ugfi ()flly 

slightly below 4- at SMUC fm oom~ activities, The mean V'a ue tlf 4- ~l" floor tt:> 

4- impU s that th , ~tent to whkh students pmctiood thoS'e actiVlties b · 

th.emsel~s is high. Thu.s, It) thos sel~ted Wll"iables~ students at ' UC 

believe that the extent t() whlM they have ptacticOO those lnstruc '~nal 

activitie themscl~s lS high, Studen~ at Entobl TVET CoUe~ alsro share 

the sru.n.e vi~w fu:r those described activities where leycl of slgnlfioonces lS 

not observOO., 

Respt)ndents at Entt)to TVET Coll~ genuinely responded that tM exten 

b) which the have practiced some instructional activities are elow average 

level For insbmce~ the mean value fur dewmining production oos~ In 

manufacturing is 2,6~ fur applying acoounting fur construction type ndustty 

is 2A~ fof' involving in bu.~m:ry proress is 2,S~ and fut' ~p:p . 'ng oomp -rer 

system to acoounting lS 2,13 

'hus~ it follows that on b~sk apphcations of acooufiti~ thet3rYes and. 

prindpl~s~ signiti~t numbe of s udents at Entoro TV T C~negre db not 

believe th~t they have pmctiood those actlviti~s to the des'l"OO evcl en at 

SMUC where students m~ high -valu to the ~~t of mooy U1S rurcO!onru 

activities~ the ~tent of their prn.cti~ of a~unting apphcatlon is 'Fa ,d b 

mooem~, There 1S ~nifioont differen~ ~~ the . 0 ns 'tutio: IS 
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t-test for Equality of Means 
Mean 

Instructional Activities Institution N Mean SO t Sig. Diff 

Sell industrial goods SMUC 27 3.111 1.476 4.305 0.000 1.585 
in industrial markets Entoto 19 1.526 1.020 

Sell customer goods in SMUC 27 3.519 1.528 3.627 0.001 1.361 
wholesale and retail firms Entoto 19 2.158 1.015 

Sell service SMUC 27 3.407 1.279 3.046 0.004 1.302 
Entoto 19 2.105 1.524 

Display goods for SMUC 27 3.630 1.305 0.929 0.359 0.366 
sale appropriately Entoto 19 3.263 1.327 

Pack/wrap and label SMUC 27 2.630 1.363 3.527 0.001 1.209 
items appropriately Entoto 19 1.421 0.961 

Handles customers SMUC 27 4.148 1.292 0.803 0.427 0.306 
Appropriately Entoto 19 3.842 1.259 

Administer sales related SMUC 27 3.037 1.556 - 0.773 -0.121 
records properly Entoto 19 3.158 1.259 0.290 

Conduct inventory properly SMUC 27 2.815 1.360 0.537 0.594 0.183 
Entoto 19 2.632 0.955 

Demonstrate SMUC 27 3.630 1.471 0.454 0.652 0.209 
professional behaviors Entoto 19 3.421 1.575 

Assist to coordinate sales SMUC 27 3.000 1.569 - 0.436 -0.316 
related work flows Entoto 19 3.316 1.157 0.785 

Assist to supervise sales SMUC 27 3.185 1.469 0.339 0.736 0.133 
related activities Entoto 19 3.053 1.177 

Assemble sales data in SMUC 27 2.889 1.368 1.244 0.220 0.468 
a desired wa'L for decision Entoto 19 2.421 1.170 

Assist to perform bank SMUC 27 3.148 1.512 2.31 5 0.025 0.938 
clearing activities Entoto 19 2.211 1.228 

Assist to perform SMUC 27 3.444 1.251 1.940 0.059 0.655 
marketing mix activities Entoto 19 2.789 1.032 

Purchase merchandise items SMUC 27 3.259 1.723 1.732 0.090 0.786 
from the right source Entoto 19 2.474 1.349 

Coordinate promotional SMUC 27 3.407 1.338 0.349 0.729 0.144 
Activities Entoto 19 3.263 1.408 

Organize promotion with SMUC 27 2.815 1.495 0.409 0.685 0.183 
advertiSing agencies Entoto 19 2.632 1.499 

Organize and coordinate SMUC 26 3.538 4.282 1.767 0.088 1.538 
distribution activities Entoto 19 2.000 1.000 

Supervise the sales process SMUC 27 3.333 1.359 0.548 0.587 0.228 
and sales activities Entoto 19 3.105 1.410 
Analyze marketing SMUC 27 3.556 1.219 
environment and 1.170 0.249 0.450 
customer behavior Entoto 19 3.105 1.329 

Administer customer SMUC 27 3.111 1.368 1.875 0.068 0.690 service activities Entoto 19 2.421 1.121 

Collect and organize external SMUC 27 3.148 1.680 1.746 0.088 0.780 
Marketing data for decision Entoto 19 2.368 1.342 
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cl in ble 14 

QlUO 1 h ins uctional ~ 'Vlue pre entoo here ro:r inve~~tit) is 4- 5 

d , ,4 t Ento 0 TVET Co lege whieh l~ 'ven for ~u otnef 

h dli activities, The next mrutimum Wllue is given fur in trurcti~n 1 

~'U. .. ",u. to demonstration of professional ~havior, Th~ value 

obtain , for thi is 3,{53 at SMUC and 3.42 at Ent\)W TVET CoU~, 1'hu 

very lnsignifimnt differen~~ students in ooth in~ 'tutions bel eve that 

they h ve h~hly pmctired custom handling Q.CtiV1ti~S appropl"ltl.wly; and 

the extent of dmnonstr&tion ~r proressi()nal behavior prn.~ti~ 's above 

~, 

Significan differen~ is obseT'VOO be~ the two institutions only fur five 

instru~tionru. activities under study These include~ ~lling industrial g'Q"GQ 

'n industri{tl m3.l"k:ets; . elling ~ustomer ~ds in wholesale find relaU sre ling' 

~cldng and labeli~ and assisting to perform b~nk cl~tlting, 

However~ th~ mere levcl of sIgninCQn~ di1furenre ~n ot ead to he 

conclu.sion that students at SMUC ~re performed wcll on tho~ a~tivi es It 

simply shows that they ~re relatively more satisfied with the l~ el of pmttite 

on those a~tivitire~ th~ those at Entoto TVET College For ~ple~ fur 

Instru.~tionru. activity related to pacltiwg ~nd lfilYcl'ng items~ the merul wlu 

is 263 {tt SMUC ~d 1.42 {tt Ento () TVET Col1~, This imp ies tha b'Gtb 

groups m.arked low mting but that of Enroto NET College is even ma.rked. 

sigrnncantly lo~ mting than that at SMUC, 

On the rem.aining %l"lables~ signifioont di£feren~s re no ob~ Por 

~ple~ a~ or n~ar to a~ moon wlues Qfe given fur ~l1vitle l'ke 

administrating sales relatOO reooFds~ ass'sting to supervise s~les rela 

work nows~ assisting to p-erfunn marketi~ rom activities Th's imp ies hat 

stud~nts 1n bt)th i.nstitutions share oommon view that the ~rent of practice 

to thos~ ldentifioo actiVlties is oomputed to be modemoo. It 1 o~ then hat 

they are fairly s~tisfioo with the level of pf'a~tire, 1n th~ remaUllltg c 
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though ign'fi nt difterenoo Q no ob ~~ bght moo: differences 

Th third department pres fitted h~ for in~$~tion" prefuiably a:s 

oompari n~ i SO, The fuUowing table ~in ,:voo.ls students fecilllgS 

to th exrent of the 'n:struction:al prnctirce, 

T 

t-test for Equality of Means 
Mean 

Instructional Activities Institution N Mean SO t Sig. Oiff 

Answer telephone calls in SMUC 36 3.111 1.237 0.686 0.498 0.244 
the office and makes calls Entoto 15 2.867 1.125 
Receive and handle office SMUC 36 3.417 1.360 
visitors and schedules 1.354 0.188 0.560 
appointments Entoto 14 2.857 1.292 

Prepare and maintain office SMUC 36 3.472 1.341 2.036 0.049 0.672 
supplies Entoto 15 2.800 0.941 

File and retrieve recorded SMUC 36 3.889 1.214 
1.688 0.105 0.689 

documents. Entoto 15 3.200 1.373 

Perform activities related to SMUC 36 3.778 1.124 0.761 0.455 0.311 
file Arrangements in general Entoto 15 3.467 1.407 

Use word processor SMUC 36 4.000 0.926 0.958 0.350 0.400 
Entoto 15 3.600 1.502 

Make appointment properly SMUC 36 3.611 1.202 1.393 0.178 0.611 
Entoto 15 3.000 1.512 

Handle telephone SMUC 36 4.028 1.082 1.598 0.125 0.628 
messages properly Entoto 15 3.400 1.352 

Handle office records properly SMUC 36 3.639 1.199 
2.749 0.011 1.039 

Entoto 15 2.600 1.242 

Assist executive in planning SMUC 36 3.889 1.116 
6.396 0.000 2.022 

and facilitate meeting Entoto 15 1.867 0.990 
Manage administrative SMUC 36 3.528 1.183 
assistant 1.971 0.057 0.594 
duties/responsibilities Entoto 15 2.933 0.884 

Perform desk top publishing SMUC 36 3.000 1.146 0.773 0.448 0.333 
Entoto 15 2.667 1.496 

Organize power point and SMUC 36 3.278 1.233 2.630 0.015 1.078 
other messages Entoto 15 2.200 1.373 

As blble 15 abow reveal:s) the mrutimum mean \?3.Jlu , obminoo fur SMUC 1 4 

for ~ activities~ fo:r handltng ~ephone mess~s properly and f~r th u. e 

of ~rd pro"~ssor, The mean values obtained fur Enwto TVET Conege are 

3.4 ruld 3,6 res~tiv'dy fo the ~ activitie, Th's merul 0 
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S a highly :sati fled with the lewl of p ~tiC'e With ho 

identi led ~tiviti s, Studen at Enooro TV T College also rn.~ their ext nt 

of practice i bt)~ a~~ fur the ~ activities, This ~m. implies that 

rel '~tho studen~ are some what satisfi~d with the glxrell 

instructional pm ti ,Signifimnt difieren(:les do not occur in 14Qth ta.ses. 

There re also orne other instru.dionru. activities that are rn.~ high in 

SMUC, For ex'~mple) for a~tivities :rela~d to filing and retrieving re'C'oftied 

ocum~nts~ and fur assisting ~u.tive in · lan;ning and tadlitating m~ting) 

,89 mean values is obtained for bt)ili, Pmctice relared to prerforming filing 

arrn.ngements atoo 3.1, The mean values for those activities at En 0 0 

TVET CoUege 3 . .2~ 1.81 ~:nd 3.41 respootively. 

Out of the three identified activities~ significant dUferenoo lS o~e'f'\Yed only 

on activities rela~ to assist.i:ng ~u.tive in plan.ning and fucil'tntlrlg 

mooting, This Im.pb.es th&t while stud~ts at SMUC respondents inclin.-eti to 

s~ the extent of their pmcti~ is high) students at Entt,)b) TVET College 

respondents claim. that the ex~t of thmr practi~ is low 

The othm- areas on which significant diffuren~s oooened be~n the two 

groups include~ handling om~ f"eoords prop~ly and o~nimng p~wer pOHlt 

and othtt mess~s, The l~wls ~f sig1fu.fic®c~s ~re 0 011 and 0 015 

respectiwty. The mean dirterences nre in turn 1.04 ~nd L(}S respe~tlvely L-­
This im.pli~s that while student respondents at S UC rated th r 1 i I()f 

prnctice to h~n.dle offi.~ :reooros pro ,e:rly is high~ the re p~nse of th~t of 

Entoto is below a~rng'e. 

~y- o~nimng power poin.t nnd oth~ mes~s~ 3 23 and 2 20 e~fi wl 

are obtained at SMtlC and Entow VET C(}U~ Thl.s im 1 es tfi whil 

most SMUC tudent respondents are st;)mewhat ootisfi ,d With the activity 

stud~t respondents at Entoto l'VET College argu th t then· pr~ct c Ie et 
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i low, T i sho th t they re nt}t satisfied with the } vcl. of the IV n 

in truction 1 pmcti , 

In n h rem ini cae es) significant (tifie n~s are not (}b ervOO, In rot) t 

, s~ th it me' val . ~ Q; 3 or near 3 t() m~n that studen. ~ tnn<2 

t h ppy ( isfied) with. h le~l of their prn.cti~, 

1'0 s ' s h , overall pmc i~s ~ e~ch de artment in the t~ insti u ions~ 

owrnll m~ans were computOO. and wstred using t- st whether there is any 

ignifi~n differenoo b t~ the tw{) pail'S of departmen~ per instituti~n 

This is ind MtOO. in the mole bclt)w 

Table 16: Departmental Overall Mean Comparison of Instructional Practice 

~rtmel\ 
t-test for Equality of Means 

Mean 
Institution N Mean SO. t Sig . Oiff. 

SMUC 50 3.829 0.627 
Accounting Entoto TVET 4.523 0.000 0.669 

College 30 3.160 0.649 
SMUC 27 3.264 1.050 

Marketing Entoto TVET 2.276 0.028 0.597 
College 19 2.667 0.729 

SMUC 36 3.583 0.673 

SSOM Entoto TVET 3.829 0.001 0.731 

College 15 2.852 0.599 

SJ)~'ttlfidmd devi-ati~fi r=t~ • ,-l-evd of 
) ~~ . nifitru\tte diffuren" Mean. Di ff= ~n 

umOOr ~f re:s~1Ydents 

s lndiCfitOO. in the table 16 ab~ve~ th~re are signifi~t dlfWrences between 

th~ two institutions fur rul parallel departments, Ho~~r~ ~ry slgn'fictm 

dtffurence is obs~d be~ A~unt1~ department round in th~ two 

institutions, The le~l of si.gnifi~~ at 0.669 m~ ditferenre is Q oem 
The IDeru1 vruue is 3,829 at SMUC whU~ tt is 3,160 at Enmm TVET College 

This impbes that studenm~ level of satisfaction m heir ~ n of 

instructionru practice is high for SMUC students whil~ it lS ~w: age for 

Enmto NET Coll~ s udents lround within th~ s ted depru-tm .fit 
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, ifkant differen~ is observed :weoo SSO de artments of 

in ti: ution H ~ th . 1 vcl of signifioonoo 0 00 at a tnean 

d' of 0,7 L or th~~ ~ groups :til. this deparwent the moon 

, 3 SS3 SMUC and 2, 52 a Entoto TV ' Cot ~ge 

m an ~ tuden~ t S uc ~ more satisfied with their level of pm~tire thro1 

ho e th t are Entoto TVET CoUeg . The resp'<Hl. e of S UC students are 

more skewed to high~ lew! wh.ilre that of Entoto TVET College is to aV"ef'~ 

level 

The thi rank is given for Ma:rireting dep~rtm.ent in te:rms of the level t>f 

ignificanre. Here the moon value lS 3264 a . SMUC M.d 2.661 at J'fSnfu 0 

NET Coll~. Here) 0 591 me~n difference~ at 0 028 l~vcl.s of signi loon~ 

dilfurent:e~ is obsenOO. This is to moon that th~re lS signifroont diffurente 

he~ students of the two lnstitutions in Moo.-lreting department lr:t thteit 

fooling and mting of ext(m.ts of the smtOO. instru~tional prn.~tit:e. 

Thus) ~1l the ~oove analysis implies th&t students of SMUC Ul those :selec~d 

departrnm\ts are more s~tisfioo. with their level of pmctire than tho~ that 

are &t Entoto TVET Con~ge. When th.~se mean ~lues are oomparred on thei 

moo Wllue) the following mnks ~n be assigned from 1 t!o 6) fur the \X 

groups~ 

I l"~ Depa ental Me Ra, ld 
1ft ti'tuti.~ft ~~rt.m.~t M~" R<alltk 

v;ato.~ 

SM:\9C A~""l\ti.~ ~,~~~ 1 

M:~~ti~ ~,~~~ ~ 

SOOM ~,S~ ~ 

Efi~~ 'f'VE'f A~Ufi~ ~,l~~ 4-

~nege M~tketinrg ~ .. 6~1 ~ 

SOOM ~,S~ S 
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b fu po sible to y that . lld~ of ~unti d~partme 

mo t ali tied ~ups with their exbmt of instruc onal 

e s ~ dumtion (from le~l 1 to l~~l 3), Student.$ ~f S 

of 

S UC are the next s tisfied groups. Marlreting depa:rtm.~ 

coounting dep rtment of ntoto TVET College rove oomewh~t 

ti fled nd rom third ~nd forth in th:at s~quen~. SSOM d~ artrnren of 

Ento TV T CoUe~ anks fifth OO\d their Fating is only sligh y betrow 

~. Th least tisfioo ~u'p is Marlreting departmen of Entom 'TV ' ,,.­

Colt ' . If cmnparred within institutional bas's~ arlreting department of 

also the least SG.ti.sfioo group. Here A~unti~ mnks fi. st~ ruld 

SO ~mes ~nd in both institutions 

Those s udents from the th~ departments were tasked sim lar question 

that whether they htave rereived sufficient pmctiml skin that would w~ble 

them to enter in~ the wodd of work It is indictOO. in tAble 1S bclow 

abl 1 .. .UelIlUO 0 

t-test for Equalit of Means 
You have received Std, 
sufficient practical skills Institution N Mean Dev t Sig. Mean Diff 
that would enable you to SMUC 113 3.858 0.934 
enter into the world of 0.274 0.784 0.046 
work Entoto 64 3.813 1.139 

SD tru\dw devi~ti.~n t- "'S'OOr S' · ,-1~~ of ~' . nifi~ltoo diffure ~ Me:an Oit == . eall 

It WQ.S indicated in the p~ing invest~tions that there were slgfilficant 

diffurences ootwoon those ~rnUel depa tm.en~ and b twreen the 'nstit ti~n 

fiS ~ wh.ole f~r thmr f~l~ ofex~n~ ~fpractice, Ho~ver~ wh~ their () n 

skill is ronoom.oo~ stu.dents oolie~ that they are equip 00 with suffic e t 

entry skills to enter inro the ~rld of work. The m~n values obttlin here 

fire 3J3SS fit SMUC t\nd 3,813 at En ~l.t) NET College, be alone ign'fica 

difference) the moo.n dtrteren~ ob~ was ab:no t nit 
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From. th nal~i made~ th m~ol" findings of this seQre ~tudy tc 

summari a. f()Uows, 

,Al () t aU s ud\mt res~nd~~ a.re bclow 24 100 s ()\d, This m~l'lS 

th 'Y re you.ths who do not ha.~ pm~ti~l a.ttt\cb:m~nt ~ the field 'Of 

~l"k when they jOlned NET program, The sex oompositi~n of these 

respond nts shows that the pattidpation of femQ.le students 1 TVE'T) 

at lea.st within the two lnstitutions~ is found ro b~ high 

Ho~V'el'~ in the case of instrud.or responden~~ the partimp~tiOh ~f 

female instr\l~t()l"S in TVEl' is round b) b~ low in ~th institutton 

Regarding the ~ oomtyQSltioo of those respondents~ it was f(i)und ou 

that many young instru~~l"S have boon warning in the depM'tro.oot of 

Mru"lreting tn both institutions, Relativcly~ a.dult nstru.~~fS ru"e 

availQ.ble ln the depal"tm.ent of SSOM, In dep~l"tm.ent of A~untl~ 

th~ is Q oombination of ytlU~ and adult lnstru~~rs in b'oth 

institutions, 

2, In terms of both tea~hing a:nd non-~ching expm"ienoo~ Mru:-keti~ 

dep~l"tment in roth institutions was round ~ be :not ad~ua. 1 

equippoo with experiooood instru~rol"S In these ~ aspoots) better 

oommnation was rou.nd in the depru-tment of Acoounting ~ d SSOM at 

SMUC, 

In reaming ~ioooo ruon\'!~ instructors from Enmm TV C~ eR In 

SSOM department are round to 00 better exp ien~ fuUo~d b 

thos~ that ~ found within the ~me depa:rtm~t at SMUC, 
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~rfi ti n balance at obserwd 1 th~ dep~rtm.en of 

,nti ' Q.nd SSO t S UC) where 50'% of the res~ dent do 

h ~ in ~th d partrnen ., Th~ same rmding WQS obtained for 

in SSOM t E taro TVET CoUe~ Thus} there i 

u line 'on imOOlQ.ftt:e wa ob~ n th~ department of M~rlre 'ng 

1. ooth in tltutton , 

3, 11 instructors from both in titutions bcl.ieve that there ruve se ection 

t iteria. Regatding what criteria would en~ble hem to be employe in 

their s~ti~ institutions~ many respondents ~l~tOO. Q..P,A ru\d! 

or tea.ching experience. 

Thus,) it ~s found out th0.t indu.striru.! commercia ~~l'l~~e as a 

m~or criteria of recru.itment ~s not given due emphaSls durIng 

instructors sd~tion ~nd recruitment. 

4 Instructm"s pOO~gical oo.cqround and exposure shows~ most 

lnstructors do not bcl.iew that th~y ~ trained through student­

Centred leOO"ning ~pproach. But} slgnificant num.b~ m respt~ndent15 
do n()t h~ve dear plcture of the im.pact of this fu.ctor on the metho 

they are ~ploy.ing n()w to tea~h, 

It ~s also round ()ut that while instru~ts ~ S UC do have ~~s 0 

short-term trninings rel~tOO to pOO.~gy) :rare chanres where round 0 

~st fur instructors at Entofu-TVET c()n~. Many res ondents from 

SMUC responded that~ the tmintngs) worksh()ps~ symposi t 

they ha~ attended ha~ slgfiificant impact ()l\ ~if' classmom 

instructitln in implem.enti~ $tudent C~tred l~arning 

S. The a~ nuIUw tlf students in a class (cla s si~) is round 00 be 

41-50 at Entoto TVET CoUe~ and 51~60 at SMUC I uctot 
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from 00 h 'nstitutions ~ ilia he gtvml ~ i$ a 

m implemen tudent-Cen d pproacll, Although 

signi6.~nt differenc~ wa not ob in~~ the mean V'alue is high~r a 

UC:) m n th t th y mQre ~ that the given si~ is hinw te 

Coo. ning cia sromn et-up and ~rm~ent~ res~nden from 

Enroro TVEl' College ®ngly agree and those that are from SMUC 

tend ID ~ th t lt is a hlndmn~ ~ implement-stud~nt Centr' tl 

Ie ming, 

Ho .~~ majorily of student res:p'ondents are cith~ fecl th~t the two 

m.cb)rn are oonduci~ ~I" at l~st they dt) not feel that they are 

hindl"Mt;eS Signifimnt numbers of respondents dQ not ~tee rYor 

dis~~ b) the oonveniw.~ of this ~riable, Thus~ unhlre lnstru~tQrs~ 

students do not clearly noti~ the impQ.ct of the given fuctorn on the 

'mpleme.nttttion of student-Centred looming in classroom instru~tit)n 

6, It was found out that mM.Y ess~tiru instructional facilitles that are 

required fur ~ti~ implementation of NET are elther not ava'lable 

or inadequa~ in those institutions fur business nstru~tions odel 

offi.ces~ workshop rooms) oom.put~ a~ss) e~ are oome of the bastc 

m.cilities ootter to exist but round lx) 00 not for business OOu.rse 

instructions 

InWlriably~ instru.c~rs from both institutions ~ that tacltl ~r 

shortage of those materials and otnel" related fadii le has slgnifitfi t 

negative impli~tion$ on their d~ssroom instru~ti~l'l in impl~menting 

the desired loorning approach 

In addition to this.) lack of adminismtiw support) rigldily Qf me 

t:able/time OOfi$traifit.) nature of {e$t and ~ination a.nd em.pha 1 
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on oovel'l are ruoo found '00 00 additional hindran()e 

unpl t tuden - enmed le~rning in d~ s, 

?, It ~ ~ und out that instructo~ do have suffident awaren ss I. u 

the vatu s ruld benclits of s udent Centred learning QPproach, They 

~ l~ t that it enables learners to underslnnd an olve 

problem ~ prov.'des a bet nd coocre-re exp~rienoo~ enables th. , 

~ cher to guide pmctiCtlll arni~ e~, The moon Wllues ~bttuned 

aoove 4- {o ... QU WU':'ables tl\n.d this shows that instructo ~ highly 

reoogni th values of the glvreJ1 approach ~lthough there we some 

hindmnce fu.cto~ Md influencing v-ariables 'to~rds 

implem.en titm 

S, Re~ing instructional time utih~tion~ it was found ou.t that 

students fire using the mrotimum. of 30% instructional pmod to 

perform practical actimties in class, This was fuund to be so Ul b'oth 

institutioos~ from both groups (instruc~rs and students)~ ruld 1n all 

departments under investigation, Students devo~ most of theu' time 

liS~lng to lectures or copying lecture no~s, 

g, With respoct to instructional practi~~ Af;;!OO nting departmoot studen 

~t SMUC were round to be bet~r oo.tisfioo wi h their lew of pradi~ 

thM. thooe at Entom NET College, Signifioonoo diffuren~s were 

obt"ained ooth fur the overall m.~n and fur eacll instructional actt 1 ,­

stated~ ~pt fur only fi~ of them, Ho~ver~ fur 'nstru~ti(}nal 

activities relatOO to application program.~ the mean values ob Q'noo 

~ relatively lower fur both institutions, This sho~ that e 

though there are signifi~Qnt dirreren~s bet'We(m the t 0 groups of 

students 1n th ' r level of practire and sat1sfa~tion~ s uden fui>m ) oth 

lnstitutions did not perform ~U 'n applying a~untlng theories d 

principles to basic programs, 

85 



-~~---------------------------------- - -

0, Th 0 11 m an Wl.lu s obtained fur the exten of instructio a 

en in the de rtment of M: rlreting ~t S UC was fou.nd tt> 

~ whil it ~ b .low ve~ at tt)b) TV T College. 

Significant diffurence ~s oboorved oo~en the ~ groups for the 

about 7 in tructionru. activitie stated here rticu a:dy Thus~ ou of 

the 22 lnstructional activities given~ sigrufica.n~ diffe:rence was 

o~ only fur fi~ of them., Of those five activities~ four of em 

were drown fn»m. the oourses d~signed to be offered at le~ one. 

1'hu:s~ l1\ instruction. of rlreting and Salesmanship In action C'()urse~ 

m-lreting depal'tm.ent at SMUC Slgnificantly prerfunnoo better than 

thQ.t of tob) NET College. 

In the rem~'ning cases~ most instructional activities requinng 

pmctiml imp1i~tions ~re mted t(} be either a~ (]) low, 

Es:pemaUy for Entoto NET CoUege~ most instru~tional actiVlties we,re 

rntoo to be low pmcticed by students during their s~y in th~ 

institution, 

11 In terms of the o~U moon oompm'ioon~ sigrrificru\t differen~ was 

obtained bet.'woon. SSOM also. The lew of significanoo ~t 0 731 mean 

differen~ is OJ)Ol The m.erul value is 3.583 at SMUC while '1(: IS 

2,852 at Entoto NET College, Ho'\Wver~ on of the 14 s~lfic 

instructional ~ctivities presented fur oomp9.lfioon ~ stgfnfYoonce 

dlfferen~s were o~ only on four of hem 

The differe:noos were ob~ on a~tiv.ities lUre handling offi.roe 

:reoords~ In facilitating m.ooti~ in prepflring ~nd m~intttinlng orrr~ 

supplies and otgQni~ng mes$~es, The pro(:ti~ of the~ acth.ntie 

requires th~ presence of mod~l om~~ that is equipp~ wlth ad qua 

supplie and equipment 
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follows f~r their respective instructi'(}nal 

pmcti s~ ocounting fil"St~ SSOM s~nd~ ru'ld Marketing third aU 

from. S I UC, Th . furth is ~unting) th fifth lS SSOM and the Smth 

is . aU frmu toto TV T C()U~~, 

.""-'.,... .• ,.,.~ tho ~ studen ~ aslred t() rate their degree of ~m .fi 

wh ther th: 'Y a~ rereivOO sufficient pmcti~ training tt) ~ntre:r Intro 

the world of work Although their rating soot s ro their ~tren s t}( 

pra.ctires were signifioo tty different~ surprisingly there ~s l1b 

diffurence Wlth this gam b~tween student fuOOb3.cks of the W'o 

in titutiOl'lS e~ on merut face values, Th~ mean obtninoo is 3,SSS a 

S UC and 3,813 at Enmm TVEIT Coll~, Thus~ oome s~rts of 

optimism are reflooted on them .fur their desire ~ join field of w()l:'k 

L In ~ms of teaching ~ience) signifioont diff~res ~ fl.~t 

o~ ooh\reen institution and depru-tment ~pt for M{ftiretiog 

department Recruitment mteria in both institutions Slgninoon 1y 

consider ~cad~mic achievement (OPA) and ~~hi~ experience. 

Ho~wl"l) industrial ~ien~ as on~ m~o:r criteria d()~s not get d\Xe 

empham, 

At S UC" 1.n th~ d~p3.rtment of A~unting S(SO~k) do have indu try 

exper'enre, Thus" here b~tter ~p~rienoo oom:pooition h s ~eefl 

oooenoo, ext ootrer ~rien.~ oompt)sition is obseNOO n SS 

SMUC, R~:ing professi~nQl 1.dootitv aloo~ the d~s'-red le of 

c~mbinations were round to exist in the two d~p~rtme.n , St dent 

exbmts of prn.cti~ have mnkoo first and seoond in ~ n d 

SSO res~tivcly at SMUC Thus) I oo.n 00 poomble t() In 

oombination of too.~h~ tmpen~~" industry exp , lenee d 
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ppm ri te profussioflQl bab~.n 's etter to bring bou ign fican 

di~ , in mplem . ting student-Centred l~rni:ng 'n bU$Jlfie . 

course instrut:tions, 

Th.e ohje<cti~s of busuless t.'Ours~s are W prepare studen~ to hanalre 

business a~tivities Qnd to assist th~ to Q(;({uire mQlkeua.bl~ skins 

ufficient fur the inltial position~ and within the undersmndl~ of 

me{tns of growing in Vooo.tional oom~~nce Qfter employment, 

Thu.s~ fur students extent of :pmcti~ to in~~se :rel{tti~ly ' in those 

stated depru:tmen~~ the oontribution of divers 'fled expmen~ wd 

professitln.al ldentity of instru~tors is vital~ es~cl.QUy fur busifl!e s 

instructions, In the depa:rtment of M~:rlreting where m~ol'lty of 

te~ching strut were employOO. pnmmly with thei:r Q, P A and 

~ndly Wlth. their t~oo.ing expmen~~ the perfurm~n~ (ext@l of 

:pmcti~) is found to b~ low, Therefore~ the oombtns.tion of tes.ooing 

{tnd industri~l ~rienoo is found ro bring aoout a diffuren~ 1fi 

implementing stu.dMt - Centred QPP:roo.oo. 

2, It ~s lound out th~t m.oot instru~tol"S do hQ~ ~d~glte.l 

oo.~und, It was also mund out thQt most instructx)rs were oot 

trnined through student-oontred approQ.cll, Alth(!)ugh oom.e of the 

res~ndents strite th~t they d() n(!)t ha~ clea:r pi~tu:re ()f th~ un act of 

such oo.ckground ()n the m~thotis thQt they ~ empl()ying now it lS 

possibl~ 00 infer th~t it has signifi~t im~ct, An mn~d ~tured 
method number 1 both ~s the m.ethod that they trained through and 

the method that they ~re ~m'ployi:ng now In th~ir cl s ro~m 

lnstru~ti()n Thus~ even though it mn lYe possibl~ that the two 

variables ~ ~l"rel~te by chQn~~ the respt)nse d mensi~ of thoo 

respt)ndents oon l~d to a oonclUS1~n th.at the m~thod th~t th -'Y went 

through. has oome deg~ of inf1u~n~ 00 their ~looti(!)n ~f th' g 

mellioos they think s.re ronvenient to them, 
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and . -up ~re found to 00 a hind noo to implem t 

stud nt-Cen . learning in dassro'om Ul.struc ion It \w.s froufYd 

out th th gi~n $l~ and s~t-up is n~t ron~luent for tnstruct() s to 

effuctively impl . en t d~nt-Centred ppro t:h lX) the d sired 

'The cl ssro'Om Slre is b~el' at S UC and the mean ~lue ~bm fled is 

ru.so bigger here Classroom set-up is found to b~ less oorwm"l'ent at 

Entoto NET C()Uege than at SMUC Here~ h1gh~ m~fi vru:ue was 

00 inoo fur Entoto NET College. Thus~ 't can b~ possible ~ nrer 

that the h~her the class si~~ the lo~ is rofi'Wnienl: to implement 

student-CentrOO. ~ppros.cl\ in class, Simi arly~ the more the classroom 

set-up looks traditionru. nature and l~ut" the lo~ is instructorn in 

those institutions find It oonwnient to im.pl~ent the s' ated 

a.pproacl\. 

4, It \Wl.S also round out that lnstructional fadlities are 1nadequate fur 

pmctit:al business lnstruCtions 111 th'O~ institutions, The unparct of 

this :m.ctor was oboorved for students~ extent of instructionru pmctYce 

requiring instructional ma~rirus ood tools. For ~mple~ lll. th~ 

d~pn:rtment of Ma lreti~ the role of wo.rkshop rooms) .IDf' students to 

pmctioo scl.li~ displ~~ padting goods is hig The role 'Of model 

office 1S high f():f instructions 'in the d~partment of Acoounttn~ @.d 

SSOM. These and other relared fudlities are round 'tt,) 00 rnadequa~ 

in both insti:tutions~ and the unpa(:t of this oonditiof.l has dearly 

prewiled o·n in~tructions that realty require prneti~l appli~ti()n~ 

S. Concerning the ex~nt of instructit)l).al practi~ slgllificnnt dlfrerenc 

have been ()b~ bre~ the ~ institution wtthin ()OO pa Hel 

departments under study, However) in roth instttu 'ons~ f fi1 ooth 
groups (s udents and in~true1nrn)~ ~nd in all departments the 
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m imum id ntified -im et"lod to ~ student' time in clas r-oorn 

in trutti(} in ()th in titution was 30~Je Studen devt)b~ m~$t of 

th r tim listening to let:tures Of' tOpying lecture no~s rather th~n 

invol~ in diseusslons ~l' problem solving, 

Th - " it ~n be p~sslble ~ conclude that ()nty l~ ure mreth~d~ as 

a method of instruction) i signifi~t1y b~ing used in b'oth 

in titution during clQ.ssro~m instruction. Moot student% de~te nYost 

of th f' time either- lis~ning fu l~tur'es ()l' oopyingltnking ~ture 

notes. This implies that students ~ :remaining Jmsm~ fof' fitrov-e 

10'~ 'nstructional perioo., 

This tim.e ratio was found tt) b~ sim.ilar rumost fuf' rul departm!e: ts In 

both institutions, Ho~~~ signifioont differenoos ~ obtt)ined 

betwoon and am()ng departments Therefore~ it ~ be pt)ssibl~ ~ 

lnrer that what the instruc~r provides f()l" students and whfit 

students ~fonn within the 30% instru.~ti()nal peri()d even ~ make 

a diffuren~ on the extent of relevant instructi()nru rJmcti~, Th~ role 

of expel'lenced and qualified instru~tof'$~ to make sucl\ lnstruCtion 

procticru. and moo.ningful to leaf'nel'S, was found to be vital 

L Institutions~ ret:l"Ulting ro:m.mi~/adm.inistmtion should gtve d e 

emphasis ~ inool"~m~ industry ~fl~n~ a ~ m~'()r erlteri:a for 

recruitment of ~acl\ing sta& in busine~s instrurcti()ns~ in add'ti(}n tb 

Qoodemk archievement ruld .poo.~gicru experien~ Mt))l'OOver-~ both 

institutions sh~u.ld WUf'k haM t() upgrade the qualifi~u()n () the 

aoo.demirc staff fu re~ult in approprIate oo.lanoo of pro~siofialldmlt1ty 

of lnstfucwrn, 
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,hoI' m trnining woI'ksh.ops~ sympo ium~ ew that 'ms w df~tlVi 
'mplemn tion of tuden: -Centrred looming u\ class should 

fj .. \l ntly organiood fur NET instru~wl"S in tho e in titutious, 

3, Insti ution } es ~ru.1y ntoto NET CoU~~ should \V'()I'k h rd 

plQ: fured ~hQ.irs and desks with m.o~tl.ble and light on'es. 

oreoWl'~ ooth insutution should strl~tly revi ~ th.~ da s iite in 

TVET in true ion, Instructors~ who ~ pnme impl~el\~f's of the 

c\lr.ri~ulum~ should bre oonsulted when the cla.ss sire is dewrrninoo. 

Thus~ through de~miniD@ the appropriate class si~e~ instrucwl"S 

should work hru"d to reform the nature of classroom instruction from 

di~ting bmclling 'tt) the whole class to class dtVlded into groups ttl 

perform pf'acti~l tasks lUre discussion~ simula:ti()n~ role-pla.y~ e~ 

4:\-. ~r young l~mers who do not ht\~ any signifioont attaooment 0 the 

field of work,) the presooce of sufficient and relevant instrurctronal 

materials at institutional levels.) are Cl'uciru.. Withou.t suffimren 

instructiona materials ruld equipment,) instructors ooo.ld not 

guide!le~d pmctical learning and students ~nnot have ~t)sun:~ ~ 

relevant and pm~ti~l training, 

Therefure~ model office OO1d 'W()rkshop rooms should b~ ~U orge.nl~ed 

equipped with basic facilities and. equipments, These include~ fit ng 

equipments and supplies~ telephone lin.e and instrum . ts~ romp ,t 

with oosi~ a~ss~l"ies) typew:ri~r~ e~ fuT' the department of SSOM 

Workshop rooms where students of Mal"lretlrtg may pmcti~ ~r 

demonstrn.~ selling a~tiV'tties~ making d.hspl~ and shows etc) ~hould 

be established, Equipm.ent ~nd suppbes sh.ould rust) 00 providoo for 

their pmcti~ of sales dericru. reoord lree:plng. ~ Ac-C'outlUhg 

d~pM'tm.en~ there should be computer Q~SS in th~ tn(Ydcl. offirre that 

\lX)uld enable them to mrure Q~untmg systems OOlfig rompu ·. nzed. 
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Fill uipm d suppli s are also requi m tree and main ' fl 

5, It ~ round out that instrucwrs are using 10 ~ Qf i stru~tional tim 

dur.'ng which s uden remrun passi~, In such in w.n~$ st den s 

eM. no' effootivel. pre tl.l'ing fur W() k ~use ' Fa~ti~l ~.rning 's 

OOing pL ~ (dominated) by too.ci1ern) thooreti~Q orientation, 

n the oonstrain.~ are lng so~ lt mn. be {mssible tQ implOOl~nt 

student-Centred learning in clQ.ss alth~ugh its ex ent bf 

implementnti~n is sign'fi~ntly different where ronditions ~ 

rondudw or n~t It requires th~ lnstrucmt'S~ oommitment to plan !br 

how much time to give to students ru\d how much to use to lnstrUtt~ 

what activity or topic to he rele~nt to studen~ and whicll Qf them 

CM. b~ appropriate for discussion) for probl~ solvi~ ~:r simulation 

e~, 

Therefore) as fu:r as the. \)relieve in the values and bMefits that 1 . <2 

student-Centred leami~ app:roa.w provides f~r the loo:rfi'ng~ 

instru~l.t()f'S should balrel assume resp~nsibility fur lmplemen~tl~n 'Of 

student-Centred learning in teachlllg business oourses m. VET 

progrnm, 1\) this end~ instructors ~n use Battery~ R~tttti()n~ and 

In~tOO. or ~del om~ Pl~n during di~\lssion~ problem-s()lving 'Of 

simulation sessions in classro~m :tnstru~tions 

lnstru~tors) effort alone m~ not bring slgnifioo t clfec In 

implementing the gi~n approach. Theref()re~ th~ MQfiage ent 

stnffl administrotioo should tre strongly oot)~ti~ t() instrU'cw>f'S 111 

assisting students~ pmctioollooming. Awaren~ss ~ , on she ld 18J (';) 

00 made fur studen so that th:y appreda tuden -C , ,d 

learning ntth.er th~fi enj(}ying instruc~rs~ lootu:re ton~, 
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Appendices A: Instructors' Questionnaire 

Addis Ababa University 
School of Graduate Studies 

Department of Business Education 

A QUESTIONNAIRE TO BE FILLED BY TEACHERSIINSTRUCTORS 

It is stated in Ethiopian TVET curriculum that students should use 70% of instructional time to 
p rform practical tasks for their major courses while only 30% is left for instructors to provid 
theoretical orientation. Thus, the main objective of this study is to assess the extent of student­
centered approach implementation in teaching business courses as of policy requirement and to 
address factors affecting such implementation. 

Your correct, complete and genuine answer for each question is essentially contributing factor 
for successful accomplishment of this study. 

Note: 4No need of writing your name and be sure that confidentiality of your information 
will be maintained. 

4The study doesn't include typing courses that are given in the department of 
SSOM 

The researcher thanks you in advance for your cooperation. 

Direction: Please put a tickl.// mark in the boxes of your choice for alternative answers or 
write serial numbers in the boxes where sequencing is needed. 

1. Name of your institution: SMUC 0 Entoto TVET College 0 
2. Department: Accounting 0 Marketing 0 SSOM 0 
3. Age: 20-24 0 30-34 0 40-44 0 

25-29 0 35-39 0 45 & above 0 
4. Sex: Male 0 Female 0 
5. Qualification: Diploma 0 MAIM. SclME 0 

BAiB. SclBE 0 PHDIDE 0 
6. Field of Study: Major 

MinorlFocus Area 
7. Teaching Experience: (in year) 

0-3 0 8-11 
/" 0 16-19 0 

4-7 0 12-15 0 20 & above 0 

8. Non-Teaching Experience in business sectors/ organizations related to your field of 
specialization: (in year) 

0-3 0 8-11 0 16-19 0 
4-7 0 12-15 0 20 & above 0 

Specify your occupation in non-teaching experience --------------------------



9. Are there selection and recruitment criteria in your institution? 

Yes 0 No 0 
10. What do you think is the major criteria for your employment in your institution? (You can 

tick more than once? 

G.P.A. 0 Non-Teaching Experience 0 
Teaching Experience 0 If others, specify _________ _ 

11 . Have you taken course/s on teaching methods while you were student at higher education 
institutions? 

Yes o No o 
12. What were your instructors ' methods of teaching during your training for the major courses 

that you are teaching now? Rank only the top three according to their frequencies putting 
the most frequent at first. 

Group Work 

Discussion 

Problem Solving 

Simulation and Role Play 

Lecture Method 

o 
o 
o 
o 
o 

Demonstration 

Individual Assignment 

Project method 

Case Study Method 

o 
o 
o 
o 

13. Among the three ranked items, which of them you are frequently using in classroom 
instruction? -------------------

14. Most of your instructors used to implement student-centered approach in their instruction 
when you were trained. 

Strongly agree 0 Neither agree nor disagree 0 
Agree 0 Disagree 0 Strongly disagree 0 

15. How do you rate the impact of your instructors' method ofteaching on the methods you are 
employing now to teach your students? 

Very High 0 Moderate 0 
High 0 Low 0 VeryLow 0 

16. To what extent you agree that you have taken sufficient pedagogical training about 
implementing student-Centered approach during your training? 

Strongly agree 0 Neither agree nor disagree 0 
Agree 0 Disagree 0 Strongly disagree 0 

17. How often you have participated in any seminar workshop, or training about student­
centered approach after you have employed in your institution? 

Frequently 

Often 

o Sometimes 

o Rarely 

o 
o Not at all o 

2 



18. If you have participated at least sometimes in such training, how do you rate the impact of 
the training in your classroom instruction to implement this approach? 

Very high 0 Moderate 0 
High 0 Low 0 VeryLow 0 

19. If your answer for the above question is low or very low, what do you think is/are the 
reason/s? Your answer can be more than one. 

Low competence of trainers 0 Shortage of practical implication 0 
hort Training Period 0 Shortage of training facility 0 

If others, specify ________________________ _ 

20. What are the instructional facilities or equipment that you require to implement student­
centered approach but are not available in your institution? 

21. What do you feel is the impact of lack/shortage of those materials and equipment? 

Very high 0 Moderate 0 
High 0 Low 0 Very low 0 

22. What is the average number of students in the classroom when you are teaching the major 
courses of your respective department? 

21-30 0 41-50 0 61-70 0 
31-40 0 51-60 0 70 & above 0 

23. The given size is a hindrance towards implementing student centered learning approach. 

Strongly agree 0 Neither agree nor disagree 0 
Agree 0 Disagree 0 Strongly disagree 0 

24. Taking a two period class, how much minutes on average do you think are usually used by you to 
take attendance, to write or dictate notes, to demonstrate, and speak in teaching your major course 
in sum total? 

0-10 0 
11-20 0 
21-30 0 

31-40 

41-50 

51-60 

o 
o 
o 

61-70 0 
71-80 0 
81-90 0 91-100 0 

25. Taking the same period of time, how much of the allotted time is usually given to students on a erage 
to do practical exercises in class, to involve in group discussion, to do individual work, to simulate, 
to solve problems, etc.? 

0-10 0 31-40 

11-20 0 41-50 

21-30 0 51-60 

o 
o 
o 

61-70 

71-80 

81-90 

o 
o 
o 91-100 o 
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No. 

1 
2 
3 
4 
5 
6 
7 

8 

No. 

1 
2 
3 
4 

5 
6 
7 

• • 

26) Reflect your degree of agreement for each of the following in relation to the factors that hinder the successful 
implementation of student-centered approach in TVET. 

Strongly Neither 
Items agree Agree agree nor Disagree 

disagree 
Teacher education and training component unrelated 
Lack of teaching resources (teaching aids) 
Lack of administrative support 
Rigidity of time table/time constraint 
Classroom set-up and arrangement 
The nature of test and examination 
Shortage of facilities such as the libraries, laboratories, etc 

Emphasis on course content coverage 

27) Indicate your degree of agreement to each of the following variables about Student-centered approach: 

Strongly Neither 
Items agree agree agree nor Disagree 

disagree 
It enables learners to understand and solve problems 
It provides a better concrete experience 
It involves a democratic relationship between the teacher and the learner 
It provides the room for the learners to participate actively and share 
their experience 
It creates a heavy load on the part of the teacher 
It shift from facts memorization to self-exploration and practice. 
It enables the teacher to guide practical learning 

Strongly 
disagree 

Strongly 
disagree 

4 
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Appendices B: Students' Questionnaire 

Addis Ababa University 
School of Graduate Studies 

Department of Business Education 

A QUESTIONNAIRE TO BE FILLED BY STUDENTS 

It is stated in Ethiopian TVET curriculum that students should use 70% of instructional 
time to perform practical tasks for their major courses while only 30% is left for 
instructors to provide theoretical orientation. Thus, the main objective of this study is to 
assess the extent of student-centered approach implementation in teaching business 
courses as of policy requirement and to address factors affecting such implementation. 

Your correct, complete and genuine answer for each question has a very significant 
contribution for successful accomplishment of this study. 

Note: 4 No need of writing your name and be sure that the confidentiality of 
of your information will be maintained. 

4The study doesn't include typing courses that are given in the department 
ofSSOM 

The researcher thanks you in advance for your cooperation. 

Direction: Please put a tick/Y'/ mark in the boxes of your choice for alternative 
answers or write serial numbers in the boxes where sequencing is needed. 

1. Name of your institution: SMUC 0 Entoto TVET College 0 
2. Department: Accounting 0 Marketing o SSOM 0 '--

3. Age: 16-18 0 25--27 0 
19-21 0 28-30 0 
22-24 0 31 & above 0 

4. Sex: Male 0 Female 0 
5. Which of the following instructional activities do you think most of your instructors 

encourage in classroom? (Begin with no. I for the mostly carried out activities) 

Listening to lectures 0 Asking/responding to questions 0 
Taking/copying lecture notes 0 Discussion/problem solving in groups 0 

6. Most instructors ' teaching approach invites you to participate actively and to perform 
practical task. 

Strongly agree 0 Neither agree nor disagree 0 
Agree 0 Disagree 0 Strongly di agree 0 



• 

7. The distributions of textbook, equipment and reference materials are suitable to 
involve you to participate actively to the teaching-learning process. 

Strongly agree 0 Neither agree nor disagree 0 
Agree 0 Disagree 0 trongly disagree 0 

8. You believe that the number of students in class is conducive for your instructors to 
address you to actively participate in the learning process. 

Strongly agree 0 Neither agree nor disagree 0 
Agree 0 Disagree 0 Strongly disagree 0 

9. Classroom set-up is conducive to implement student-centered approach in class that 
can really involve you. 

Strongly agree 0 Neither agree nor disagree 0 
Agree 0 Disagree 0 Strongly disagree 

10. Taking a two period class, how much minutes on average do you think are usually 
used by most of your instructors to take attendance, to write or dictate notes, to 
demonstrate, and speak in teaching your major course in sum total? 

0-10 0 31-40 0 61-70 0 
11-20 0 41-50 0 71-80 0 
21-30 0 51-60 0 81-90 0 91-100 

11. Taking the same period of time, how much of the allotted time is usually given to 
students on average to do practical exercises in class, to involve ill group 
discussion, to do individual work to simulate, to solve problems, etc.? 

0-10 0 31-40 0 61-70 0 
11-20 0 41-50 0 71-80 0 
21-30 0 51-60 0 81-90 0 91-100 0 

12. You have received sufficient practical skills that enable you to enter into field of 
work effectively as a result of relevant instructions in your major courses. 

Strongly agree 0 Neither agree nor disagree 0 
Agree 0 Disagree 0 Strongly disagree 0 

2 
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To be filled by Only Accounting students: As a student of Accounting, to what extent you have 
practice dh£ll kill' ? teo oWIng s s In your instItution. 

Very Very 
No. Items High High Average Low Low 

1 Start an accounting system 
2 Record common business transactions 
3 Summarize and complete an accounting system 
4 Prepare financial statements 
5 Perform accounting controls over assets and liabilities 
6 Account for payroll data 
7 Prepare journal vouchers, post journal entries to the ledger, 

summarize ledger balance, and assist in preparing financial 
statements of partnership and corporate business organizations 

8 Perform accounting for deferral and accrual 
9 Apply accounting concepts for departmental operations 

10 Determine production costs in manufacturing and agricultural 
businesses 

11 Apply accounting for construction type industry 
12 Assist in preparing operation, financial and other types of budgets 
13 Involve in budgetary process in Ethiopian context 
14 Provide relevant information for making decisions 
15 Relate revenues, costs, and profits 
16 Record, classify, summarize and report the financial activities of 

governmental and NGOs 
17 Prepare taxes and consider the tax consequences of proposed 

business transactions 
18 Prepare tax returns 
19 Apply computer systems to accounting 
20 Assist in planning, executing the audit work, and reporting finding 



To be filled by Only Marketing students: As marketing student , to what extent you have practiced 
h D 11 . kll' . ? t e o oWIng s 1 s In your Institution . 

Very Very 
No. Items High High Average Low Low 

1 Sell industrial goods in industrial markets 
2 Sell customer goods in wholesale and retail firms 
3 Sell services 
4 Display goods for sale appropriately 
5 Pack/wrap and label items appropriately 
6 Handles customer appropriately 
7 Administer sales related records properly 
8 Conduct inventory properly 
9 Demonstrate profession behaviors expected from a sales person 

10 Assist to coordinate sales related work flows 
11 Assist to supervise sales related activities 
12 Assemble sales data in a desired way for decision 
13 Assist to perform bank clearing activities related to imports and 

exports 
14 Assist to perform market mix activities for lower decision making 
15 Purchase merchandise items from the right source by the right 

price 
16 Coordinate promotional activities 
17 Organize promotion with advertising agencies 
18 Organize and coordinate distribution activities 
19 Supervise the sales process and sales activities 
20 Analyze marketing environment and consumer behavior 
21 Administer customer service activities 
22 Collect and organize external marketing data for decision 

4 
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To be filled by only 880M students: As a student of secretary, to what extent you have practiced to 
th £ 11 kll . tit f ? e 0 oWing SIS In your Ins u IOn. 

Very Very 
No. Items High High Average Low Low 

1 Answer telephone calls in the office and makes calls 
2 Receive and handle office visitors and schedules appointments 
3 Prepare and maintain office supplies 
4 File and retrieve recorded documents using efficient filing system 
5 Perform activities related to file arrangements in general 
6 Use word processor 
7 Make appointment properly 
8 Handle telephone messages properly 
9 Handle office records properly 

10 Assist executives in planning and facilitating meeting, 
conferences and perform related activities 

11 Manage administrative assistant duties/responsibilities 
12 Perform desk top publishing 
13 Organize power point and other messages 
14 Organize Secretarial office environment for payroll data 

5 
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Appendices C: Ob ervation checklists 

Observation checklists on classroom set-up and arrangement, and on instructional facilities and equipment. 

1. Name of the institution: SMUC o Entoto TVET College 

o SSOM 2. Department: Accounting 0 Marketing 

No. Items Adequate 
1 Model office 
2 Equipment and supplies in model office 
3 Libraries 
4 Books and reference materials in the library 
5 Blackboard 
6 Whiteboard 
7 Teaching aids and other facilities required in class 
8 Spaces/room size for arranging desks in cluster form and 

group work in class 
9 Movable chairs and desks 

10 Offices with required facilities like chairs, desks, drawers 

o 
o 

Moderate Inadequate Not exist 



Appendices D: Interview Checklist 

Addis Ababa University 
School of Graduate Studies 

Department of Business Education 

Interview Checklist 

1. How do you compare and contrast student-centered approach and 
teacher-centered approach in meeting national, institutional and 
instructional goals of TVET program in business courses? 

2 . Which approach do you think is widely used in your institution in 
teaching business subjects as major courses in the three departments 
(Accounting, Marketing, and 880M)? 

3. Do you believe that 70% of the instructional time is given for those 
learners of the selected departments to perform practical tasks 
themselves? 

4. Do you have any control measure to assess the extent of this 
curriculum plan implementation in business courses instructions? 

5. What are the moral, material and financial supports you have ever 
provided for instructors to promote this type of learning approach? 

6. How often you have arranged workshops, seminars or any training 
about the implementation of student-centered learning, especially in 
business courses? 
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