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Abst r ac t  

The  ma in  objec tive of  the  s tu dy  w a s  to h igh ligh t fa ctors  tha t a ffect the  tea ch ing   

lea rn ing p rocess  in  phys ica l educa tion  in  the  ca se  o f Miza nTefe ri High  schoo l.   

Diffe ren t peop le  u nde rs ta nd  p hy s ica l educa tion  in  d iffe ren t w a ys . Some  see   

phy s ica l ed uca tion  a s  on ly  e d uca tion  of  th e  p hy s ica l body . Oth e rs  equa te  i t  

s imp ly  w ith  spo r t; s till o the rs  rega rd  i t on ly  a s  a  se t of  phys ica l a ctiv itie s  tha t  

does  not requ ire  a  lot of  th inking. For these  rea sons  a nd  othe rs  they  do no t give it  

th e  a tten tion  i t d ese rve s . Bu t i t h a s  mu lti-la te ra l importa nce  to crea te  p roductive   

a nd  crea tive ci tize n s  tha t ha ve a ll roun de d  good  pe rsona li ty . The  tea ch in g of  

phys ica l educa tion is  s imply the  a bility  to enga ge  the  w hole  cla ss  in  a  sy s tema tic  

a pp roa ch  in  sk ill d e velop men t. Th e  sub jec t is  un iqu e  a nd  i ts  ma in  focus  is  to   

develop  the  ind iv idua ls  phys ica lly , men ta lly , socia lly , mora lly, emotiona lly  a nd  

economica lly  to f it w e ll in  to socie ty . The  re sea rche r cla ims  schools  tha t pu rpor t  

to educa te  a ll s tuden ts  a s  ma ny  do  in the ir miss ion  s ta temen t     mus t recogn ize  

tha t phy s ica l educa tion  is  a  crucia l pa rt of  tha t ed uca tion  The  re sea rche r u sed   

ques tionna ire s , obse rva tion  a nd  in te rv iew s  to  collect da ta  for the  s tudy  a nd  the   

da ta  collecte d  f rom th ree  phys ica l educa tiona l tea che rs ,  50  S tuden ts  3  school  

hea ds  a nd  14  depa r tmen t hea d  tea chers  du ring the  tea ch ing lea rn ing p rocess   

The   des ign   o f  th e   s tudy   w a s   qua lita tive  a nd   qua n tita tive  it  w a s   more   o f  

de s c rip tive  in  na tu re . Th e  ma jo r  f ind in g  of  th is  s tu d y  a re , te a ch e rs  a re  no t   

a dequa te ly  p repa red  to tea ch  phys ica l educa tion due  to the  rea sons  such  a s  la ck  

o f re sou rce s  a nd  ma te ria ls  for tea ch ing phys ica l educa tion . To ind ica te  fa ctors   

tha t h inde red  tea chers  to e ffectively  imp lemen t sk ills  a nd  techn ique s . Th is  is  a   

common  p roblem of Miza nTefe ri High -school in  Bench  Ma ji Zone . The  re spon s ib le  

orga n iza tion  such  a s  a dmin is tra tive bod ies  a nd  socia l groups  ne ver encou ra ge   

a nd  he lp  to p romo te  the  d is tribu tion  of  phys ica l specia lis ts  cove ring a va ila ble  

la nd  a rea s , fa cilitie s  or a ppa ra tu s  a nd  sa fe ty  en v ironme n ts . The  o the r is  i t is   

ob viou s  incen tives  a re  e ncou ra ge s  a  w orke r to p u t in  more  p rod uc tive e fforts   

volun ta ry . Mos tly  w orke rs  a re  no t w illing to exe r t them se lves  to p roduce  a ny   

nea r the ir ca pa citie s  un le s s  the ir in te res t in  w ork  is  c rea te d  by  some  k ind s  of   
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rew a rd . It is  clea r tha t a pp rop ria te  bu dge ting is  importa n t for in tra mu ra l a nd   

extra mura l compe tition  a nd  for tea ch ing  lea rn ing p rocess , to fu lfill th e  a va ila b le  

d iffe ren t phys ica l a nd  ma te ria l re sou rces  to a ccomplish  its  ob jective success fu lly.   

Bu t the  ma in  p rob le m of  Miza n  High  school is  la ck  of  a dequa te  b u dge t. The  

fina ncia l a nd  non - fina ncia l incen tives  a re  complemen ta ry  a n d  mus t go toge the r   

if  sa tis fa ctory  re su l ts  a re  des ired . On ly  f ina ncia l incen tives  ca sh  w a ges  ca n  not  

he lp  in  solv ing the  p rob lem o f a  w orke r for grea t a nd  be tte r ou t pu t bu t a lso non - 

fina ncia l incen tives  mus t be  in  forced  then  the  w orke r w ill en joys  a  be tte r life  in  

h is  o r he r ca ree r w h ich  ca n  a b le  h im/ he r be  e ffective  in  th e  a rea  of  h is / he r   

w ork ing. Cons ide ring the  a bove poin ts  the  re sea rche r trie s  to  a dv ice  for w hom  

ma y  i t con ce rn  to e ncou ra ge  tea che rs  to w ork  in  ha rm on y  w a y  w ith  school   

socie ty . Ba sed  on  the  find ing, poss ib le  recommenda tions  a lso were  for wa rded .  
 

Key words  
 

• Tea ching lea rn ing p rocess   
• Pa rticipa tion  of s tuden ts   
• Effective   tea ch ing  
• In te res t of pupils     
• Studen ts  pe rforma nce   
• Phy s ica l a ctivity   
• Percep tion o f s tuden ts    
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CHAPTER ONE 

INTRODUCTION 

1.1.  Background of the Study  
The main aim of the study was to examine the factors that the teaching of physical 

education. The case of Mizan Teferi secondary and preparatory school. It w as a lso t o f ind o ut 

what f acilit ies and equipment t eachers us e i n the teaching of p hysical e ducation i n t he 

aforementioned s chool a nd to suggest way through w hich t he problem can be  a lleviated. I n 

addition to this the study will indicate the prevailing situation that affects the student’s     

participation.  

As different scholars indicate if the school has adequate physical and material  

resources they can br ing pos itive change on student’s participation and performance. There for , 

the s chool should fulfill different physical a nd materialresources to accomplish its objective 

successfully. C onsidering t he above points this study tries to investigate way of in 

enhancing student’s participa tion in physical education c lass in case of Mizan Teferi Secondary 

and preparatory school. The subject physical education is a unique one and so the  

teaching of physical education is necessary to develop the individual physically, intellectually and 

morally. Taking  into  consideration  the  numerous  physical,  mental  s ocial,  moral, 

emotional  and  economic  benefits  an  individual  group  community  and  the national la rge 

can drive from physical education one would advocate the teaching of physical education in   

school should be  improved more specially b y fulfilling resources materials standard level of 

safety e nvironments e nough budgets and preparation of teachers and so on … because they 

can form the contribution of successful achievements of educational goals.  

One o f U NESCO’S c hallenges is to give each c hild /s tudent/ q uality education  

to achieve the objective of education for all. This education requires keeping a healthy mind in a 

healthy body from early child hood, especially in the schools. Adequate  knowledge  by  itself  is  

not  enough  to  teach  the  subject  matter effectively  and  efficiently.  Teachers need  to  have  

resources,  materials  and incentives. 

The research recognize that to become a teacher requires strong preparation in the  subject  

matter  knowledge  the  development  of  pedagogical  skills  right dispositions and acquisition 

of the ability to make good judgments in practice. This implied that, the teacher produced from 
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the colleges of education should be equipped with requisite knowledge to impact these 

knowledge to the pupil, the teacher need to teach after graduation.  

1.2.  Statement of the Problem  
Being effective in achieving the desired goal. One school is measured by its   out come i.e  

number of student who achieve good result in an academic year- in t his regard t he students 

participation is the major measuring mechanism of school effectiveness.  

Recently it has been made clear that the role of the learners is of paramount importance in the 

success of the instructional process. That is the active pa rticipa tion of students is vi tal in t he 

acquisition of Knowledge and skills.  

However, students sometimes may not participate in the class and out of the class r oo m for  

various reasons as r equired by their teachers. This c onsequently affects their academic  

achievements.  T hus, i t is imperative  to  enhance student’s participation in the class, so as to 

help t hem learn the subjects. T his study hence, will a ttempt to  find o ut ways t hrough which 

students reluctance to participation in various class room activities in physical education 

subjects and how we can be  enhancing in do ing so.  

In the same way, to indicate how to solve the factors that hindered teachers to effectively 

implement skills and techniques.  

It will attempt to answer the following questions.  

1. What are the factors for students reluctant to participate actively in physical 

education class?  

2. What a re t he f actors t hat hi ndered teachers to effectively implementskills and 

techniques in physical education lesson?  

3. What methods help t o e nhance s tudent’s p articipation a nd problem solving to teach 

practical lessons in physical education lesson?  

1.3. Objective of the study  

1.3.1. General objective  
The objective of the study was aimed at identifying the factors that affect the teaching 

learning process in physical education.  
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1.3.2. Specific objectives  
To evaluate teachers preparation and their due attention.  

To evaluate the interests and participa tion o f students  

To investigate how to solve the causative factors of the problem.  

To study the current status of the teaching learning process  

To identify how for supervisors are assisting the learning condition of physical Education in 

the school  

1.4. Significance of the Study  
The study was geared towards looking at the teaching of physical education and its impacts on 

the pupils learning.  

The  s tudy  might  a lso  pr ovide  information  t hat  pe rformance  o f  s tudent  in  

various  subjects has an enormous impact on  student’s further education and later lif e.  T his  

study  will  be   s ignificant  in  t hat  s tudents  w ho  a re  pr ime benefactors o f s uccessful. 

Instruction w ill e nhance t heir c lass r oom participation a nd s how improvements in t heir 

achievements.  

Moreover, teachers can be motivated due to the participation of their students. In addition, this 

study might help as source for other researchers to investigate deeply and widely the particular 

and other related problems relevant to the teaching of physical education.  

1.5. Delimitation of the study  
This study was delimited and focused to asses the factors that affect students participation  

during  physical  education  class  in  case  of  Mizan  Teferi secondary a nd preparatory 

schoo l from grade 9th up to 12th.  

1.6. Limitation of the Study  
The l imiting f actors t hat w ere constrained i n depth study of t he subject un der investigation 

include. Lack of reference materials a nd internet to get c ertain information. Time and financial 

shortage.  

1.7. Definition of terms  
Process:- it is a way of creating a good condition which will enable the trainers to become a 

good trainers.  

Sport- is an organized, competitive form of play.  
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Communication:- it is a process and relationship of the school administration and circuit 

supervisors with physical education teacher.  

Effective teaching:- it defined as the use of instruction which cause a desired change in the 

learners behaviors.  

Physical training:- refers to conditioning exercise and programs related with and objective to 

train the body for specific purpose.  

1.8. Organization of the study  
This paper i s organized ate f ive cha pters chapter o ne i ntroduces t he ba ck  

ground of the study, statement of the prob lem, the objective of the study, scope   

and limitation o f t he s tudy. Chapter t wo describes the r eview f literature t hat  

discuses issues caverning related topics by the prominent authors from the  

experience of deep knowledge on the subject and teaching practices. The third  

chapter de als w ith the methodo logy o f the s tudy, t he four th c hapter de als with  

date presentation and interpretation of descriptive findings. Lastly, chapter five  

the paper presents summary, conclusion and Recommendation.  

 

 

  



5 

 

CHAPTER TWO 

Review of related Literature 
The purpose of this research work was to examine the teaching of physical  

education in case of M izan Teferi secondary and preparatory school, in Bench Maji zone south 

west Ethiop ia The  researcher  tries  searching  through  various  libraries  including  

MizanUniversity,  Mizan  Teferi  secondary  and  preparatory  school  libraries,  using internet in 

Abyssinia c omputer t raining c enter, t he different t ext b ooks a ndmany o ther r esearch 

maternal. Were consulted to come out with informationon the to pic specially factors t hat 

affect t o the t eaching l earning p rocess i nphysical education in Mizan Teferi secondary and 

preparatory school.  

 

Physical Education and Sports has been defined in many ways by various writers a nd 

physical educationists. Physical education according t o Bucher (1985) is a n integral pa rt o f 

the total education process. It is a field of endeavor of human performance through the medium 

of physical activities that have been selected with a view of realizing this outcome. I t therefore, 

harmonies t he physical, intellectual, s ocial and emotional a spects o f individuals pe rsonality 

mainly through directed physical activity.  

Traditionally, Physical Education had focused primarily on teaching sports and  

games to ba sic school children. T oday, f itness specialists and exercise a nd sports scientists 

in various settings work with adults to help them establish and maintain life- long activity 

programme. There have also been changes is schoo l programme to guarantee that t here a re 

opportunities for all persons to meet t heir un ique ne eds w hile e ngaged i n p rogressive ly 

challenging experiences.  
 

 

Physical  Education  and  sports  is  now  among  the  subjects  on  the  basic education  
curriculum  t hat  s tudents,  teachers  a nd  the  e ntire  c ommunity witness when it comes to 
competitions. T hese spectators use t his pe riod forrelaxation,  release  of  tension  as  well  as  
to  a ssess  t he  phy sical  e ducationteacher in the school through the students performance. 
The basic school years are the opportunities for the pupils to experience many different types 
of physical activity. If education is concerned with the development of the total  
person, the unique c ontribution o f p hysical e ducation to t his e ndeavor c annot  
be overlooked.  
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2.1. The Nature of physical Education in schools  
Basic s chools p hysical e ducation pr ogramme focus o n helping pupils to attain competency in 

the fundamental motor s kills a nd movement c oncepts t hat formthe foundation for later 

development of specialized games, sports, fitness and dance a ctivities. Physical Education in 

schools, therefore help pupils to set realistic goals for achievement by providing for the need 

of pupils at variouslevels of development and ability by encouraging acceptance of responsibility 

bynurturing  pupil’s  self-esteem  and  by  enabling  them  to  gain  confidence  in  

themselves a s l earners. A ccording to Sehmottlach, and McManama, (1997.) “Physical  

Education  focuses  o n  the  t eaching  o f  s kills,  the  acquisition  o f knowledge an d 

thedevelopment o f a ttitude through m ovement”. T his m eans that pupils should leave the 

basic school years knowing at least something about stability, force, leverage and other factors 

related to efficient movement”.  

 

The aim o f physical education, like t hose of the general e ducation is  t he f ull development of 

the body, the mind and the soul of the individual. This means,if t he totally educated person is  

seen a s o ne who has fully de veloped hi s/her ability to utilize constructively all of his/her 

potential capacities as a person inrelation to the world he/she lives, then the physically educated 

persons may be defined as one who has fully developed the ability to utilize constructively a ll of  

his/her potential capacities for movement as a  way o f e xpressing, e xploring,developing a nd 

interpreting him/herself and his/her relationship to the world, he/she lives in, (Siedentop, 2001). 

As the pupils progress through school, skill and  fitness  development  is  accompanied  by  an  

increased  knowledge  and understanding of physical activity and this goes on to build them 

further i n appreciating  p hysical  activity  in  future.  The specific  obj ectives  o f  p hysical 

education activities in the basic schools are to help pupils develop good habits that will enable 

them fit well into any society they find themselves. 

 

Teaching physical education as it exists shows that a good number of teachersoften deny pupils 

 the opportunity to express themselves freely in purposeful activities d uring physical 

education lessons. Most often, teachers of physicaleducation do not and sometimes devote very 

little time to the p lanning o f their lessons to meet t he needs o f t he p upils. It is a  fact t hat t he 
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teacher schedule a t the basic education is a heavy one and much is needed to be done to 

bring such a programme to a success. Traxter and North (1987). They m ention h ow  

tedious t he work of t he ba sic education t eacher is. They state, “it is c ommonknowledge t hat 

the average public high school teachers carries a heavy load.He/she mus t te ach from 100 /200  

or more p upils distributed t hrough three, four or five classes, participate in extra curriculum 

programme of the schoo l, prepare lessons plans, read and correct papers and exercises, gives 

special help to slow pupils, make out report, and often take an important part in and  

out of school life of the community”.  
 

 

The above task explains the exact terms of the work of a basic education school teacher in G hana. 

He/She can only succeed if he/she is assiduous to work. It is assumed that it is only in the school 

that planned programmes are possible. The duty of the teacher is to make sure that a variety of 

activities are available to teacher a child. Schurr, made this clear that, “ a good  physical 

education programme helps c hildren t o bui ld foundation for   pr esent a nd future s uccess  

in a ll life a ctivities” ( Schurr, 196 :4),this implies t hat good a pproach w ould helpin  t he 

achievement o f t he pr esent a nd future s uccesses in a ll life’s a ctivities.According  t o  A yi-  

Bonte(1966)“ since  the  child  stores  to  understand  his immediate environment through 

movement, t he school should provide himwith facilities for purposeful movement. He must 

have things to throw, climb, pull and push about. He must also have things to jump unto, jump 

over and also things to jump down from. This gives him excitement” (Ayi-Bonte, 1966:1).  

 

Physical education is on most schools time table but attention is not given to it.  

Teachers allow pupils play around, doing things o n their o wn without a ny instruction on 

how certain skills are performed. The teacher thinks and feels that keeping pupils involved in 

activity is t he most important skills. As p upilsare found p laying a nd enjoying t hemselves, t he 

Happy, Busy a nd Good t ype o f lesson, w hilst t he teacher engages him/herself in ot her t hings. 

Physical education p eriod are treated as t ime for r ecreation. According Pangrazi and  

Dauer (1995:2) “All pe ople would like t o be  s killed a nd c ompetent in t he a rea o f motor 

performance. The elementary schools years are an excellent time to teach m otor s kills 

because children have t ime and predisposition to learn”. Pupils must learn and for learning to 

take place, there must be information orinstruction on what is being done. Pupils needs 
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instruction o n w hat e ver theyare do ing to become pe rfect s o that they c an grow a nd be come 

better pe rsons in the future to contribute meaningfully to the community in which they find  

themselves. This also emphasize on the need to train so that he/she will notdepart when he/she 

grows, therefore we need to “catch them young”  and a t theappropriate age.  

 

Understanding the genetic d iversity a mong pupils s uch a s in muscle type, car-dio-respiratory 

endurance and motor c o-ordination is a requisite for helping pupils e valuate t heir p hysical 

capabilities. Pupils clearly play and most developmental psychologists believe that, playing 

is t he mos t basic f orm of behaviour in young children and that, it is through play that children 

acquire much of their early knowledge about the physical and social world in which  

they l ive. The r ole of ga mes in elementary p hysical education is  to provide a llpupils the 

chance to be successful in playing in  dynamic,  unpredictablesituation that challenge them to 

outwit t heir oppo nents ( Graham, Holt/Halt. a nd P arker,: 20 01). I t is, t herefore, t he 

responsibility of the teacher to design his/her a ctivities to meet t he needs o f a ll pupils. Since 

movement is the child’s first language, a variety of experiences will h elp make that language as 

precise and expressive as possible. According to Flanders guide, much early research  

in teaching effectiveness are centered on the interaction between teachers and students as cited 

in Wuest and Lombardo “…an effective teacher interacts killfully with pupils so that t hey learn 

more   a nd   like   learning,   t eaching effectiveness  is  c oncerned  w ith  t hose  a spects  of   

teaching  o ver  w hich  t he teacher has direct control”.  

 

Unfortunately, the number of pupils or interest of pupils participating in da ily physical education 

is declining. Information on basic schools teachers’ teaching Phys ical Education in the s choo ls is 

limited.  Many basic school teachers onlygive out balls or ask pupils to go out and play when 

it is  t ime f or physical education. This trend has serious effect on the lives of pupils who 

should be  given t he needed skills for live. Others use t he pe riod to teach ot her s ubject a t the 

expense of physical e ducation or  us e i t f or school project. T his approach  

results in an inferior and narrow program that may satisfy the accountability  

concerns of the teacher but does little to give pupils a well-round education.  

This s upports, Schmottlach. a nd M cManama,.(1997), w hen t hey stated t hat:  
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“Physical  education  is  not  merely  free  play  or  recreation  time  when  no ins truction need 

occur, nor is it a non- intellectual activity with no c laim to aplace in formal education”  

Pupils receive no instruction o n w hat t o do. I t is t hrough t he instruction t hat  

pupils l earn the correct skills, understandings and attitudes that will enable  

them to participate in various physical activities througho ut their lives.  

Although their P hysical Education s tresses p sychomotor goals, c ognitive a nd  

effective le arning domains, little attention is given to it by teachers in the basic school. With 

most o f t he t eachers be ing pr oducts from t he c olleges o f education  

in the country where methodology played an important role in their training,  

the expectation was that they will teach students to learn h ow t o adhere t o a  

phys ically active lifestyle, so that this can be passed on to pupils during  

physical education lessons. Darts and Pangrazi (1991) stated that: “Physical  

Education is a learning process that focuses on increasing knowledge  and affecting attitudes 

and be haviours    related to p hysical activities    including exercise, sports, games, d ance, 

aquatic and outdoor activities”  It  is  b ecoming  more  evident  that,  to  obt ain  a   

comprehensive all  roundknowledge  and  understanding  of  the  soc iety,  one  must  study  its  

cultural patterns a nd institutions. P hysical education a nd s ports - related activities  

that c omprise the programme are m erely one of t he m any cultural patterns  

prevalent in a ny s ociety. As mentioned e arlier, p hysical e ducation forms pa rts  

of the school programme, therefore, for the programme to be successful, allpersonnel  should 

posses qualities  like  k nowledge  o f  the  s ubject  matter, methodology, good relationship 

with his pupils and staffs as well as good attitude  towards  work.  As Bucher (1987)  puts  it“  

philosophy  of  physical education other than schools should also be humanistic in its approach 

meet the needs of the participants, have a sound scientific basic, be c oncerned with an 

understanding of the role of physical activity in human performance and enhance the quality 

of life for the participants’ (. Bucher 1987:25). 

 

It must a lso be obs erved that a lmost a ll the p hysical e ducation te achers a t t he  

basic level schoo ls are not certificated in physical education, that is, they are not trained 

personnel in physical education.This means that p hysical education teachers at the basic level 
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school will have a problem in the teachingof the subject..  Nacimo-Brown and. B rown (1989) 

said “No matter ho w kind, amiable and well meaning a teacher is, he cannot possibly succeed 

unless h e has a thorough knowledge of the subject matter he is t eaching and a  good  

general knowledge’ (Nacimo and Brown, 1989:8).They further went on to say  

that, a  very knowledgeable person completely lacking in sensitivity o r human emotions is not 

likely to be successful either especially if he behaves like an army sergeant on the parade 

grounds. A lthough physical education is taught in command manner, if a good approach is used 

and skills are de veloped, i t is easy to transfer k nowledge at a ll le vels. This t herefore ma kes 

this statement true in that people who sharer   at commands are not able to enjoy the lessons as  

was  put  forward  by  Nixon  and  Jamett,  that  teaching  has  been  quiet “authoritarian”  in  

nature  and  too  o ften  taught  b y  what  Musston  c alls  a “command style” (Nixion and Jewett, 

1969:179).  

A go od p hysical ed ucation teacher s hould t herefore cr eate different  

environments in which he or she teaches all the three domains of cognitive,  

affective a nd the p sychomotor s kills. The p hysical e ducation teacher must a lso  

be in an all round position where he/she can meet the needs, interests and  

aspiration o f t he p upils he t eaches, he must de dicate hi mself to the w ork he  

does a nd t hrough such efforts he  w ill b e a ble to achieve h is go als. From  

another  pe rspective, t he physical  e ducation  teacher  s hould  have a  good  

knowledge  In  administration  and  organization  of  his  physical  education  

programmes in a way that will make the pupils want to learn. The great Greek  

philosopher and scientist, Aristotle, once said, “He who thus consider things in  

their f irst gr owth a nd o rigin w hether a  s tate of a nything e lse w ill o btain a   

clearer vi ew o f t hem”. Relating this statement to our context, one will s imply  

agree with Charles Bucher who said that. “An impor tant pr inciple of personnel  

management is the recogni tion individual differences and different type of  

work”. T hese d ifferences must be  r ecognized b y t he a dministrator, who must  

make s ure t hat the r ight p erson is in the right inched. An individual who is “a  

round peg in a square hole” does not contribute to his or own self or the  

organization qualification or  vi ce ve rsa i s unj ust and devastation”  
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(Bucher,1989:2).When placement in schoo ls is done effectively students will  

develop t heir ta lents a nd will grow to find c orrect p laces in the s ociety a nd this  

will then solve the problem of dropout.  

It is a lso important to realize t hat to some e xtent t hat motivation a nd interests  

are t he dr iving forces be hind a ll learning a nd full pa rticipation o f t eachers a nd  

students in sports.  This  can  affect  the  performance  and  attitude  of  the  

individual  or  t he  teacher  i n  ha ndling  the  subject.  B ucher, i n hi s book  

“Foundations o f P hysical Education” said, “In order to have improved and  

effective learning situations, there are certain basic reference for the conduct of  

learning and teaching in the school environment. Some of the most important  

forces i nfluencing learning a re m otivation, i ndividual differences and  

intelligences. ”He went further to explain that motivation is a basic factor for  

effective learning. He said motivation refers to a condition within the individual  

that imitates a ctivity d irected towards a  goal. T his therefore s uggests t hat a s a   

physica l education teacher, one must do all t hings po ssible to motive h is  

students so as to make them put up their best. The teacher should as well be  

motivated t oo. B y t his teacher m otivation, h e g ains a n i nner j oy when  

performing an a ctivity or w ork and t his w ill make hi m achieve hi s set goa l.  

Motivation, when well met will bring about co-operation, self awareness and  

initiative, and thereby bringing about achievement of higher results by both the  

teacher and t he student. A nother i mportant a rea to be t ouched i s ho w the  

teacher can  de velop his students’ mental faculties s o as t o be ab le t o reach  

immediately  to  situations  t hat  c onfronts  them  d uring  s porting  a ctivities.  

Looking at the nature of the game competitions, one has to be astute to become  

aware of  w hat is t aking p lace a nd adjust hi mself t o situations w ithin t he pe riod  

of p lay. I t should be  noted t hat phy sical e ducation t eacher s hould n ot j ust t rain  

his athletes only the techniques of executing a skills but a lot more should be  

done when training them: as Charles Bucher (1986) puts it: “Athletes should  

not only learn a nd p ractice the techniques of the ir events but also try to  

maintain a strength, power and other aspects of physical fitness.” (Bucher,  
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1986 pg 6:71). This explains why the phys ical education teachers should prepare the students in  

away  that  will  make  them  physically,  mentally,  socially,  morally  and emotionally fit well 

into any society they f ind t hemselves.. T his w ill he lp thestudents go about their normal duties 

or activities with ease as Bucher again sums it up, thus: “The   physical education curriculum 

should include a core physical fitness activities designed to develop strength, speed, agility, 

balance, co-ordination, endurance, flexibility, good posture and body mechanics, that promote 

well the p hysical, social, and intellectual d evelopment”, “Activities should become 

progressively more c omplex in or ganization a nd skills a nd more demanding of  p hysical 

development and control grade by grade” (Bucher, 1989,3:190)  C onsidering  t he  d iscussions  

above,  it  can  be  said  that  physical education is a process of education that concerns 

activities which develop and maintain the human body. This can be achieved if the physical 

education teacher has a good knowledge and love towards his work. In Ghana, sports and games  

form  pa rt  o f  t he  total  educational  pr ogramme  a nd  in  e very  schoo l curriculum, annual sports 

competitions are the manifestation of the physical education programme which afford 

opportunity for natural healthy exercise for large number of school children. Despite the above 

opportunity. 

Singer and Dick ( 1974) f ound o ut t he programme l eaves m uch t o be desired w hen they 

wrote that: “It has been difficult for physical education and sports to gain acceptance  and  if  

that  continues  to  be  the  trend  our  programmes  and objectives are severely challenged in 

certain circles, and the programmes are being  de-emphasized”. (Singer and (Dick, 1974:  pg. 

30).  From the above statement, Singer and Walter were of the view that even  though 

physical education a nd sports a re regarded a s a  core s ubject in the school curriculum, it has 

suffered under re-cognition and as such less importance is being given to the development of the 

subject.  

Some teachers pa y negative a ttention to its te aching. Very little has be en do ne  

in  the  study  of  modification  in  the  improvement  of  teaching  of  physical  

education in the Nadowli District, this leaves the reader with the question as to  

whether the need for improvement is as effective in governing performance as  

we  are  prone  to  think.  Progressive deterioration of methods of improving teaching seemed 

to call for some revision of teaching methods to alter thistrend.  This e mphasizes t he 



13 

 

assumption that, methods of teaching can be modified and that changes can be direct objective 

of teaching and learning. There are many views on factors affecting the effective improvement 

of t eacherstowards t he t eachings o f phys ical e ducation in t he N adowli District. These may  

include inadequate facilities and equipment.  Submitting his report on the availability of facilities 

and equipment.  Anthony Odei, (1994) stated that: “Another  factor  that would  affect  teaching  

and  learning  in  schools  is inadequate  facilities,  considerable  space  and  equipment which  

are  usually expensive and t heir i s n o gua rantee that a ny f unds would be  r e-directed into  

their provision”. (Odie,1994:pg 7) .Odie’s statement indicates that lack of  

facilities a nd equipment c an hinder the e ffective te aching and improvement in  

physical education. Teachers seem to enjoy and build up confidence in  

themselves when they use the proper facilities and equipment in teaching.  

Lessons become boring and student’s interest seem to deteriorate when there is  

lack o f f acility i n t he s chool. P rofessor G eorge B enneh, ha s t his t o say t o  

support Odei at the second annual Ohene Djan lectures in Accra.  

“Most de fects o f phy sical e ducation a nd spor ts s ector in o ur c ountry is du e t o  

inadequate incentives. M ost s chools do not have s ufficient e quipment. I n the  

same way, adequate incentives are not  given to bot h spor ts men and women to  

boost their morals.” Sports Review, (1993, Pg 7:8) Annette, 1977, hypothesized  

that skill determined level of interest and in the improvement of the teaching  

methods o f p hysical e ducationist.  This  t herefore  e mphasizes  t hat  t eaching  

methods   can  be  modified  to  improve  direct  changes  in  the  objectives  of  

teaching and learning.  

In t he s chools, t here has b een an o ver - emphasis o n teaching sports s kills  

alone with a gross de-emphasis of teaching students to learn how to continue  

to be active in order to keep fit. This h as drew ma jority of the p upils back to  

their coil as those with high skills are often dealt with during such lessons and  

little a ttention pa id to the r est of  t he c lass. The U nited Nations c harter on  Physical Education 

and Sports clearly states that “every human being has afundamental  right  to  access  to  

physical  education  and  spor ts  which  areessential to the full development of ones 

personality. The freedom to developphysical, intellectual a nd moral pr owess t hrough p hysical 
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education and sportsmust be gua ranteed both w ithin t he educational system and other aspects 

of social life”. Physical Education in schools therefore is to help pupils to set  

realistic goals for achievement, by providing the needs of pupils’ at various  

levels o f de velopment and ability, by encouraging acceptance o f r esponsibility,  

by f ostering creative and critical thinking by enabling them to gain confidence  

in themselves as learners.  

 

The  teacher  who  is  the  main  controller  of  activities  in  the  class,  lacks  

knowledge a bout t he t eaching o f p hysical e ducation. To some t eachers ke eping  

the pupils busy and happy means all is well. As the pupils are having fun, the  

teacher finds a seat somewhere to relax himself until the period is over. To the  

teacher, pupils need no guidelines when playing. According to Pangrazi and  

Dauer (1995:3): “ Youngsters need to learn about the classification of movement  

concepts w hich includes bod y a wareness, space awareness, qualities of  

movement, and relationships. It is  n ot enough to l earn only t he f undamental  

skills: youngsters need to perform these skills in a variety of settings”, This  

means t hat, p upils love t o p lay was c entral to t he de velopment o f p rogressive  

education. During t hat t ime c ertain v alues c ould be pa ssed on t o pupils a s t hey  

play. They need to be guided while they are engaged in any activity. Teachers  

are responsible for seeing to it that pupils treat one another respectfully and  

are c ommitted t o a  fair learning environment s ince physical e ducation uses  

physical a ctivity to enhance the de velopment o f a  total pe rson. U nfortunately,  

despite t he fact t hat s pecial interest has be en s hown a nd continue t o be s hown  

in p upils in the ba sic s chools, their e xpectation a re not met because o f t he  

lukewarm a ttitude from s ome t eachers in the way t he s ubject in being handled.  

According to Wuest Deborah and Lombardo Bennett (1994:10) “…in too many places, physical  

education  exists  precariously  as  a  marginal  aspect  in secondary education.  

What is most disturbing is that, in America culture when fitness and physical  

active leisure experiences are increasingly valued, school physical education is  

so often devalued, generally lacking in creditability within the secondary school  
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culture,  and  too  often  ridiculed  by  those  outside  of  the  school”.  Physical  

educations  status  a s  a n  integral  pa rt  o f  the  s chool  c urriculum  is  be ing  

challenged,  and  support  for  it  is  diminishing.  As curricula  are  being  

restructured to include more time for academics, time allotted to phys ical  

education a nd o ther s ubjects such as music a nd arts a re being d ecreased.  

Those who are convinced with reasons why Physical Education is important in  

schools will like to  s ee t he t ime spent in p hysical e ducation lessons c urtailed.   

They argue that there is just not enough time in schoo l day to cover academic  

subjects, let a lone allot time for physical education. However, those who   have  

benefited f rom l earning t eam w ork t hrough s ports i n gy mansium a nd have  

seen ho w i t a pplies t o o nes daily l ife e ven i nto a dulthood, do no t ask w hy  

Physical Education is impor tant in the schoo ls. Kirchner Glenn and Fishburne  

Graham.  (1995:4) was with the view  that: “since  children  are  rational  

individuals, we must provide many experiences in a graduated way, to allow  

each child opportunit ies to learn how to make, correct and effective decision”  

Physical Education must be  a  s ystematic a nd comprehensive pr ogramme that  

reaches out to children  from  all  walks  of  life.  They  must  teach  pupils  

specifically how to apply the c oncepts o f r espect a nd fairness in the p hysical  

education  class,  and  then  must  support  pupils  when  they  make  that  

app lication so that s uch behavior becomes the norm in the class. Only when  

the n eeds of all c hildren a re me t, i s physical e ducation regarded as an int egral  

part o f t he t otal school c urriculum. W uest a nd B ucher ( 1995:48) a ptly states:  

“No learning content however strong lasts a  life t ime. Since kn owledge do ubles  

every  five  years,  the  need  for  individual  to  be  self  educated  is  apparent;  

physical education must recognize t hat a s we e nter information a ge, the process  o f  p hysical  

education  may  be  as  important  as  the  content.  By emphasizing the process, we can  teach  

students  h ow  t o  learn.  T his is essentially what e ducation is a bout pr oviding ba sic too ls to  

enable consumers to become self educative throughout their lives.”  

In fact the critical mass of school children receive limited time for engagement in physical 

activity. In many ca ses, classroom teachers use p hysical education period to coach sports for 
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inter-school c ompetition, a misplacement o f pr iority. While it is important to understand how 

physical Education contributes to the individual, it is  equally important to appreciate that 

Physical Education is a worthy subject to s tudy in its ow n r ight. 

 

2.2. Characteristics /Needs of the Basic School Child  
Teaching p upils e nrolled in a  ba sic school present a  unique series o f challenges to teachers. As 

such physical activity programme should be comprehensive and well-balanced for t he purpose 

of enhancing the psychomotor, cognit ive and affective development of individuals t hrough 

the means o f body movement. Pupils  in  the  basic  schools  are  in  their  formative  years  

and  need  to  be encourage to grow strong and healthy.  

Again, because o f t he anatomical a nd physiological c haracteristics o f t his a ge  

group, activities must be selected with care. Pupils at this level are in a period  

of r apid growth that makes it d ifficulty to c oordinate their a ctions and often  

results i n awkwardness and excessive f atigue. pupils are f aced with t he m yriad  

changes associated with puberty, including the development of secondary sex  

characteristics. Social and emotional changes are also experienced. It is in view  

of this that, Kirchner et al (1995) said: “our task, then is to help each child  

become a self - directed a nd independent learner who will constantly seek new challenges”.  

It is the duty of the teacher to teach pupils how to app ly the various concepts in the ir 

environment. The desire to be independent and the influence of peers are particularly strong.  

Pupils s hould be excited about participating in games-playing activities on  

their own. Physical Education uses physical activity to enhance the  

development of a whole person. So enhancing and expanding the movement  

vocabulary o f t he c hild, is j ust a s important a s improving word and reading  

vocabularies. Some pu pils love t o compete: ot hers pr efer or  s eem t o learn be tter  

in games that e ncourage c o-operation. We a ttempt to r espect e ach pupil’s  

preference  by  giving  choices,  trying  never  to  place  an  entire  class  in  a  

competitive situation, instead we let pupils choose between two or more games  

or ask them to make up their own games. Teachers who constantly shout out  

the score, post team won and lost records, and reward the winners thereby  
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punishing the losers place an emphasis on competition for which some pupils  

are not r eady. When a p upil w ho is notable to perform a  ba sic s kill consistently  

is p laced in a game that r equires t hat s kill and the a bility to perform it in a  

dynamic o r c hanging s ituation, t he results a re o ften c ounterproductive. Most  

pupils first e ncounter in t heir s choo l phy sical e ducation pr ogramme a ffect t heir  

interest in the subject pos itively or  negatively.  

These pupils are in their formative years of childhood  and the cruc ial years of  

adolescence. Therefore, whatever their physical education classes teach them is  

likely to be of ma jor imp ortance in the f ormation of h abits and attitudes that  

might l ast a lif e-time. It is therefore envisaged that when teachers are given the  

needed teaching skills, it is  t hen  that  they  can  deliver.  Pupils can be  

introduced to skills to satisfied their psychomotor domain and grow with them  

with m ore purposeful l ife a t o ld age. P hysical E ducation therefore a ims a t  

producing a  phy sically e ducated individual, t hat is a  pe rson who is fit, mentally  

alert, emotionally sound and socially wholesome.  According to John F.  

Kennedy, “Intelligence and skill can only function at their capacity when the  

body is healthy a nd s trong.” P hysical Education s hould be a n e xperience that guides  

youngsters  in  the  process  of  becoming  physically  active  for  a  life time.(Graham, Holt, 

Hale, and Parker, 2001). 

 

Wuest and Bucher (1999) said that, when an outcome approach is used,  

objectives described t he behaviour t he i ndividual w ill demonstrate w hen t he  

desired outcome is achieved. The teacher needs to understand the pupil’s skill  

ability and interests and be able to use this knowledge to design a game that  

the pupils will find interesting and enjoyable .Elementary school pupils’ exhibit  

immature fundamental movement pa tterns h ence t he need for locomotors s kill  

sequencing. P upils typically encounter a  variety o f de velopmental d ifficulties a s  

they progress from one stage to another i n the quest f or m ature f undamental  

movement skills and it is the teacher’s responsibility to teach pupils how to  

execute t hese s kills e fficiently and effectively. As p upils a re pr ovided with the  
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opportunity to explore their environment through various ways that are fun,  

they mu st be gui ded also by learning t he right mo vement skills t hat might  la st  

a lif e-time which will go a  long way t o e nhance t he de velopment o f the pe rson.  

Supporting this a ssertion, K irchner e t al (1995) s aid: “Teachers w ill not o nly  

need to pr ovide c hildren w ith oppor tunities to pr actice motor skills, b ut a t t he  

same they will need to help them understand what knowledge is important to  

perform the skill effectively”.  

 

As pupils e nter t he higher level o f c ognitive de velopment, lets s ay from the a ges  

eleven  a nd  a bove,  t hey  be gin  t o  c reate  s trategies  a nd  m entally  t est  t heir  

abilities. They e njoy gr oup a ctivity a nd r espect t he p hysical a nd m ental s kills of   

others. So pupils should be allowed the opportunity to explore, experiment and  

create activities w ithout fear. While not s tressing conformity, pupils need to  

absorb the how and also the why of activity patterns. Cooperation with peers is  

important as more emphasis is placed on group and team play. This wide  

distribution  is  important  s o  t hat  the  values  gained  in  p hysical  e ducation  

especially the ideas and practices relevant to human wellness can be integrated  

with the values and practices taught in other fields. Value judgments are a necessary pa rt of t he 

curricular process, for va rious instructional elements must be interpreted and assigned relative 

importance.  

 

The emotional development of the pupil is just as complex as development in other areas.  He is 

faced with adjusting to  and  integrating  the  numerous physical, cognitive and effective changes 

he is experiencing into a sense of self. The emotional needs of the individual as anger, 

belongingness, fear, hostility, aggression, af filiation, achievement, ad venture: security can 

be met in the physical education programme in several ways.  

 

In t erms of a ffiliation, physical a ctivity provides a  s hared interest a s well as  

opportunities for s ocial interactions, thus pr omoting the de velopment o f  

friendship and interpersonal competence. The individual need for excitement  
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and a dventure may be  met t hrough t he c hallenges a nd thrills a ssociated w ith  

the various sports as well as t hrough i nter-school competitions. The feeling of  

anger, hostility is controlled by strict adherence to rules and regulations of  

various physical education a ctivit ies. H aving g one t hrough a p hysical  

education p rogramme, the c hild be comes e motionally balance. He is w holesome  

quest for fun becomes a positive spectator and is able to tolerate the adversities  

of life. He becomes conversant to the ups and downs of life. This is a carry over  

effect from the filed. Some pupils entering schoo l may not have mastered the  

more complete patterns o f mo vement in which tw o locomotive mo vement a re  

combined and performed in an uneven rhythm. In the opinion of Siedentop,  

(2001): “Communicating ta sk to students e ffectively and effective motor s kill  

and strategy ta sk should be  introduced b y e stablishing t he importance o f t he  

task or linking it to previous work” The teacher must be aware of this and  

identify  t he  de velopment  a s  d ifficulties  a nd  pr actices  t hat  r ecommended  

strategies  to  achieve  t he  skill  c oncepts  a nd  t he  movement  c oncepts.  It  

enhances their perceptual motor and cognitive concepts learning and promotes  

the de velopment o f a  pos itive self-positive a nd promotes po sitive socialization.  

In s upport o f the a bove a ssertion, P ufaa ( 2006 :8) op ine than “The d uty o f t he physical 

education t eacher o r coach is to taken   c hild where he/she was a nd to challenge him/her to 

greater   achievement by individualizing the task to be accomplished’. It is therefore necessary 

for any individual to be exposed to some o f such associated learning’s so as to know how to 

guard his/her own life as well as the life of his/her neighbors. This age is an optimal period for 

acquiring key motor skills and developing habits and attitudes toward physical activity that will 

serve them for a lifetime. It is therefore clear that Physical education can contribute in many 

significant ways to the goals of education and the total develop ment o f t he individual.  

 

2.3. The Teaching of physical Education  
Many que stions a re pe rtinent he re as one  t o e xplore on t he a ttitude of  t eachers in t he b asic schools 

towards t he teaching of physical education. Teachersconcentration on s ports, s o p hysical e ducation 

is seen as sports. I nstead of  engaging t he w hole c lass in a  s ystematic a pproach in s kill development, 

they concentrate on  f ew individuals w ho a re s killed. D uring phy sical e ducation  
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lesson, s ome t eachers t each i t as  t hough p upils w ere o f t he s ame l evels an d  

abilities. P upils, w ho d o n ot f it into t he t eachers’ c ategory, a re l eft be hind a nd  

sometimes r idiculed or s hame t o be t he t arget of  s arcasm or to be  be littled.  

This ne gative be havior doe s n ot e ncourage s ome p upils t o go o ut f or ph ysical  

education. P upils like f un, s o t eachers a re t o pr ovide t he platform f or pupil’s  

enjoyment at  t he s ame t ime learn as  w ell s ince p hysical ed ucation en courages  

participation a nd s ill development in a  variety of s ports, t hus pr oviding pupils  

with t he oppor tunity t o pa rticipate i n a ppropriate s ports a ctivities. A ccording to  

Wuest a nd Lombardo ( 1994:248): “ the t eachers of t he t wenty-first century  

must learn t o a nticipate c hange a nd m ake l ong-range a ssumptions. T hey m ust  

be i nformed, f uture-oriented a daptable i ndividuals w ho are cap able of  

envisioning f uture a lternatives a nd devising s uitable c ourses of  a ction f or  

themselves a nd t heir pupils.” Some  pup ils  e ntering  s chool  m ay  not   ha ve  m astered  t he  m ore  

complete patterns of movement in which two locomotors movement are combined and performed in an 

uneven rhythm. So if pupils are to grow and develop to their full potentials, then they must be provided 

with t he m ost c onducive l earning environment. P hysical e ducation includes t he a cquisition a nd 

refinement of  motor s kills, the de velopment a nd maintenance of  f itness for o ptimal he alth and  well-

being,  t he  a ttainment  of   know ledge  a bout  phys ical  a ctivities  and exercise,  an d  the  fostering  of  

positive  a ttitudes  c onducive  t o life-spanparticipants’ lives. (Wuest, a nd Bucher 19 99) This means 

under a qualified leadership, physical education helps to promote active life styles for people of all ages 

and a bilities, thus e nriching pa rticipants’ lives. The teacher f inds it difficult to impact the know ledge 

to pupils when it comes to teaching physical education.  I t was  in  that  Rink (1998;20)  stated  that: “  

Teaching  physical education for learning is primarily a text on instructional processes and the 

teaching skills  required  to  execute  those  processes  effective-that  is  what teachers can do to 

help trainees learn what teachers want them to learn”.  

 

It is therefore the duty of the teacher to teach motor skills in a clear, concise  

manner.  S o  y oungsters  c an  learn  pr oper  m ovement  a t  a n  e arly  a ge.  T he  

difficulty faced invo lves combination of class size and heterogeneity of skill  

levels p upils p rose a p roblem for the c lass-room t eachers, t here is al ways a  

problem o f cl assroom management, equipment a nd s pace in s ome s chools,  

hence m aking i t i mpossible t o teach the subject as i t stands. A greeing w ith this  
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statement,  Mosston,  and  Ashworth,  (2002:34)  were  with  the  opinion  that:  

“Teachers w ho c an t ransform their k nowledge a bout a n activity and articulate  

it to specific group of learners in language and concepts they understand have  

strong practical knowledge”. 

 

Unfortunately, this is not always the case as many pupils experiences failure  

and frustration in a physical education setting. Most teachers fail to teach  

physical e ducation t he w ay it s hould be  t aught be cause t hey lack the technical  

knowledge. Some do not even show any interest in the subject let alone to encourage others to 

teach it. This attitude put some pupils off to even com out  

for physical education l esson. The i ssue h ere i s clear. Most classroom t eachers  

have had one course in physical education methods as part of their teacher  

preparation. T hey are no t w ell pr epared to t each physical e ducation…they  

cannot possibly do all the things expected of them-and physical education is   

too often the subject that gets left out. (Siedentop, 2001). Most teachers see the  

job of p hysical education teacher a  demand ing one t hat is  o ften s erious ly  

underappreciated  a s  they  lead  intense  da ily  live  in  s chool  teaching  a nd  

supervising pupils, and also taking after school coaching responsibility can  

increase t heir length o f t he s chool da y. P hysical e ducation must b largely an  

instructional programme if it is to acquire a full partnership in the child’s  

overall e ducation. O nly high q uality pr ogramme ba sed o n de velopmental goals  

with demonstrable and accountable outcome achieve this respect. According to  

Pangrazi  and  Dauer (1995:126): “it  is  important  to  be  concerned  about  

students as long as it expressed in a professional manner. Being a leader means knowing 

where to direct a class… it is the teacher’s responsibility to lead the class to desired 

objectives”.  

 

The e lementary years a re a  time for experimentation, pr actice and de cision  

making about all activities that exist. This principle implies that activities are  

selected because t hey have e ducational value for al l youngsters: not be cause  
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the t eacher likes t hem or  r espond to pupils pr eferences. Teachers must be  a ble  

to integrate, s ynthesize a nd c o-ordinate d iverse c oncepts r epresenting bo th  

psychological a nd b ioanalytic in s uch a  way t hat the individual needs o f t heir  

students a re be st s erved. P angrazi a nd D auer ( 1995:4) “…..children de velop a n  

increased awareness  and  understanding of  the  body  as  a  vehicle  for  movement and for the 

acquisition of a personal vocabulary of movement skills”.  

 

Children should learn more then physical performance of skills. It is important  

to develop in understanding o f s kills pe rformance pr inciples o f phy sical fitness  

should be emphasized. Many small-groups activities in physical education lend  

themselves to affective development- learning  cooperative  and  social  skills.  

Pupils should le arn t he f eelings  of s atisfaction and accomplishment t hrough  

participation in a  physical  education  programme (physical  education  

programme include activities that enhance c ognit ive an d ef fective t eaching).  

Wuest a nd Lombardo ( 1994:248). In s upporting the a bove s tatements s aid:  

“Physical education teachers must strive to make a difference in the lives of  

those students who are currently in schools and who will soon be in a   position  

to  decide  the  value  of  physical  education  programme  in  their    children’s  

schools. Therefore these teachers must demonstrate that they have the abilities  

required to assist students to attain programmatic goal and with a noticeable  

effect across their lifetime.”  

 

Regardless o f the s etting c ontent learned in s uch course, is e ssential for pu pils  

to un derstand a nd d isseminate information a nd for pr ogramme pa rticipants t o  

comprehend a nd apply what t hey have learned. A ffective ob jectives em phasize  

the de velopment o f a ttitudes, a ppreciations and values: t his do main contains  

both s ocial a nd e motional d imensions. L earning s elf-confidence, courtesy, fair- 

play, sportsmanship and how to make value judgment through cooperative  

activities be nefit a ll p upils. On t he e motional s ide, self-discipline, fun, learning  

how t o w in a nd ho w t o l ose, self-control and self-expression are enhanced  
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through the g ive a nd -take of challenging oneself and competing with and  

against others. In addition to physical well-being, Physical Education assists  

the child in emotional, social and moral growth. In formative years, the child in  

the basic school must be given the chance to grow well. Pangrazi et al stated  

that: “Teaching for wellness involves teaching concepts that help   students  

develop an active lifestyle. Understanding of principles of fitness development  

and knowledge o f t he be nefit o f fitness help increase t he pos sibility o f students  

maintaining lifetime fitness”.  

 

Helping individuals de velops  a  be lief t hat p hysical a ctivity is be neficial to  t hem  

should be gin a t a n early a ge. School physical e ducation programme are t he  

primary avenue for achieving an active lifestyle.  The sequential learning  

experience d esigned to fulfill this de velopment s hould be  carefully planned,  comprehensive, 

innovative a nd intricately c ombined with t eaching s trategies.  

Schoo l P hysical E ducation pr ogram focus o n pr omotion o f lifespan involvement  

in physical activity, pupils l earn t he s kills, unde rstanding and a ttitudes that  

will enable them to  pa rticipate in various p hysical a ctivities t hrougho ut their  

lives. Pangrazi et al (1995:124) went further to state that:“ Teachers need to be  

aware o f t he impact their be havior has on students. In many ways, teaching  

reflects the personality, outlook, ideals and background of the teacher.”  

Basic s chool p hysical education p rogramme focus o n helping pupils attain  

competency in the fundamental motor skills (e.g . throwing and catching) and  

movement  concepts  e.g.  ba lance)  t hat  form  the  foundation  l  for  later  

development  o f  s pecialized  games,  s ports,  fitness  a nd  da nce  a ctivities.  A s  

pupils progress through school, skills and fitness development is accompanied  

by an increased knowledge and understanding of physical activity. Metzler  

continues and asserts that the best way to achieve this is to maximize teaching  

effectiveness. Kirchner et al (1995:4) went on to say that “In order to participate  

in physical endeavors, children will need to acquire skills. Without skill, there  

will be  little s uccess. Without s uccess, there w ill be  little    I nterest, and without  
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interest an attitude commensurate with inactivity will develop.”  

 

Pupils mus t be vi ewed as uni que in  te rms of n eeds and learning c apabilities.  

All p upils ha ve the r ight t o r each t heir potential, and the c urriculum m ust  

provide an opportunity for such achievement. Pupils should move at pace t hat  

is c hallenging, e ducationally sound and capable of e nhancing the ir  

development. Individual  d ifferences  must  d ictate  the  a pplication  o f  the  

curriculum, so that objectives, activities a nd learning experiences meet the  

needs o f individuals r ather than t he pe rceived needs o f a  single, unified group,  

because p upils learn in d ifferent w ays, alternative t eaching methods a nd styles  

should be employ. Underlying all teaching approaches is the belief that pupils  

must  be   g iven  t he  oppor tunity  t o  m ake  pe rsonal  de cisions  a bout  w hat  i s  

important and relevant.  

 

All children need basic instruction in motor skills and sports activities through  

a comprehensive physical education programs. Such program will facilitate the  

skills a nd k nowledge necessary to s upport an a ctivity, pr oductive a nd healthy  

life style. When an individual is playing a game, swimming, doing gymnastic or  

even m atching, i t is said that some sort of education is taking place, and this  

type of education should be conductive to the environment of the individual’s  

life o r it may be  de trimental. One o f t he main goals o f p hysical e ducation is to   

get learners incorporate physical a ctivities into their lifestyles. The e mphasis is  

placed o n learning t o pe rform t he s kill c orrectly r ather t han w orrying a bout t he  

outcome.  This is so when  children  experience  successful  participation  in  

physical a ctivities in a  w arm s upportive and pos itive e nvironment w ith t eachers  

who c are, t hey a re more likely to c ontinue t o pa rticipate o utside s chool s etting  

.Physical Education uses p hysical a ctivity t o e nhance t he de velopment o f the  

whole person. Physical Education includes the acquisition and refinement of  

motor skills, the development and maintenance of fitness for optimal health  

and  wellbeing,  the  attainment  of  knowledge  about  physical  activities  and  
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exercise,  a nd  t he  fostering  o f  p ositive  to  lifelong  learning  a nd  lifespan  

participation. P hysical E ducation i s concerned w ith the pr omotion of active  

lifestyles f or pe ople of all a ges and abilities. Harrison (1996:130) e mphasized  

that “The i mportance of students entering the psychological door through  

enjoyment in a specific physical activity that are variety, challenging   and help  

students succeed at an appropriate rate is ideal”.  

 

Basic  concepts  in  physical  education  should  be  identified  and  integrated through  wide  

variety  of  activities.  Therefore,  we  believe  that,  basic  school phys ical activity pr ogramme 

should allow pupils to participate in physical education on a regular basic equivalent to five 

times per week, have philosophy and  programme  goa ls  consistent  w ith  the  educational  goa ls  

of  t he  schoo l system and reflective of the needs of basic school pupils.  

 

Physica l E ducation and sports i n basic s chools p rovides a  w ide r ange o f  

learning experiences through play and sports movement. The most important purpose a t this 

level is the development of mechanical efficiency that is coordination, awareness, 

relationship and skills c haracterized by the use o f large muscle in vigorous activities featuring  

manipulative,  locomotive  and  nonlocomotive skills. Values le arnt w hen o ne pa rticipates in  

phys ical e ducation activities such as sports and games include sociability. During games 

and sports sessions, which form part of general physical education programme, pupils a re 

called upon to act as coaches, team captains, group leaders just but a  few.  Such opportunities 

offer pupils practical  leadership  training  skills. Physical Education has undergone ne glect for 

years in schoo ls in the c ountry. The c lassroom t eacher is t he s ole “Mayor” t o do the correct 

impact, but it has been noticed that the teacher is co nfused as to what actually is the right 

approach to physical education. She\he wonders whether it should be taught in a form of formal 

exercise or as programmes.  

 

Their attitude t o the handling t he subject i n schools i s l ukewarm. Teachers are  

neither s colded nor pe nalized for not h andling t he s ubjects. H owever, t eachers  

cannot g et a way w ithout t eaching ot her c ore s ubject. Teachers w ould improvise  
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to teach some subjects but hardly do for Physical education. The issue is clear  

here that most classroom teachers only took one course in physical education  

methods  as part of their teacher preparation.  As such they are not well  

prepared to teach the s ubject a nd c annot a lso do a ll t hings e xpected o f them.  

Others s ee facilities for p hysical education o bviously affecting what to teach  

and how it will teach.  This is not to  s uggest t hat high q uality physical  

education cannot occur in the basic school without a real physical education  

facility b ut pr oviding a ppropriate facilities a nd e quipment s o t hat t eachers c an  

help pupils to achieve the full range of benefits within a subject matter such as  

physical education.  

 

2.4 Benefits of Physical Education  
Physical Education is a learning process, designed to foster the development of  

motor skills, health-related fitness, knowledge and attitudes relative to physical activity through 

a series of carefully planned and conducted experiences. A physical education p rogramme is 

of dubious value if  it does not  accomplishthese  major  outcomes,  for  these  contributions  are  

unique  t o  t he  phy sical education. It is in view o f t his t hat K irchner e t a l (1995) stated that 

“Whatever else we profess to do, we must provide experiences that will   enhance children’s  

level o f health a nd fitness a nd we must teach t hem c oncepts a nd motor s kills  

inherent in a wide selection of physical activities”. Only in physical education  

can pupils learn how to diagnose, prescribe and evaluate personal fitness  

qualities, how t o develop lifetime s port skills a nd how t o analyze movement  

principles. Y oungsters will le ave school w ithout t hese abilities if  t he physical  

education programme i s i nadequate, poorly organized or nonexistent. Pangrazi  

et al (1995 :6 stated that “The physical education environment will help pupils  

acquire desirable social standards and ethical concept”.  

 

Physical Education o ffers t he opp ortunity for a  r ich s ocial experience. Most  

physical a ctivities ta ke p lace in a  s ocial e nvironment: very few t ake p lace in  

isolation. For example, playing a dual s ports like  T ennis or  a te am sport like   
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Handball require you interact with at least one more people. Pupils can learn  

how t o work together a s p art o f a  t eam to achieve a de sired goal. Pupils learn  

how to play co-operatively, compete fairly, accept responsibility and respect the  

right of others. T hus p hysical a ctivity provides c hildren w ith t he chance t o  

interact with o thers and b uild social skills that will help keep them feeling  

isolated or lone it pr omotes p hysical de velopment. Physically,  p upils improve  

their s tamina, flexibility, strength, c oordination a nd fitness. I n ot her w ords t he  

aim o f physical e ducation is  the production of a n int egrated personality who  

has a ttained de velopment in a ll do mains.  T hrough p hysical a ctivities t he  

muscles o f t he a rms, s houlder a nd legs a re de veloped. G ood pos tural h abits a re  

also encouraged and maintained. The cardio-vascular system is improved and  

the pupils go about their academic duties without interruptions.  Play is  

important to all areas of development.  Infants learn by exploring and  

interacting with their environment. Pangrazi et al went on to emphasize that: “children need a 

rational ba sis for  p lay. This c an be  e stablished through  

activity o rientations that c an be  transferred t o o ther situations” play is t he  

vehicle that children use to explore their surroundings and learn about the  

environment a nd how  things w ork. This a ctive e xploration is t he ke y t o br ain  

development, as these experiences help children create neutral pathways  

among the billions of neurons in the brain thus helps set the stage for higher  

order brain functions such as decoding messages and problem solving.  

 

Knowledge in p hysical e ducation a nd related area gi ves a n insight to first a nd in  s ports  

Cogni tive  development  is  further  enhanced  as  pupils  have  the opportunity to apply 

information and k nowledge gained during instructional periods. Intellectually, p upils learn new 

ideas a nd skills, as well a s improving their p roblem s olving abilities. Another be nefits is, it 

provides a venue to develop ethics and morals. Pupils have the opportunity to respond to code 

of conduct to make decisions about w hat is r ight or  wrong a nd make c hoices t hat have moral 

implications. Pupils may learn about leadership.  P lay is also important to language de velopment.  

Pupils learn new vocabulary through relating events and sequences o f events to ot her fields.  
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Again,  t he  e xpansion  o f  p hys ical  e ducation  a nd  s por t  pr ogramme  t o  new  

settings and an ef fort to serve p eople o f al l ages ha ve cr eated a w ide ar ray o f  

career opportunities for persons interested in this e xciting field. Employment  

opportunities rang from the tradit ional career in teaching and coaching to  

activity-related careers in the community and commercial facilities.”  

Nontraditional” c areer in athletic   tr aining,  fitness, s port marketing. Sport  

communication, just to mention b ut a  few, a re growing in po pularity. I t a lso  

contributes t o our unde rstanding of s ports, a m ajor i nstitution i n our society  

and many ot her c ultures t hroughout t he world. p upils learn t hrough a  variety  

of  modalities,  for  example,  visual,  auditory,  tactile  and  physical. Teaching  

academic concepts t hrough self-concept. Children l earn physical s kills t hat  

allow them to participationin and enjoy physical activity throughout their  

adult years. Q uality p hysical e ducation pr ogramme enh ances t he de velopment of  bot h  

competence  and  confidence  in  pupils  in  performing  motor  skills.  

Attitudes, habits and perceptions are critical prerequisites  for  persistent  

participation in  p hysical activity. Self-esteem is influenced by demonstrating  

competence or mastery of a task children are constantly challenged to learn  

new things. Each time a child successfully meets a challenge, he\she benefits  

emotionally because it in creases th e f eeling of self-esteem. Physical activity also  

has a  positive impact o n c hildren’s ps ychological well-being:  for  e xample,  

activity children demonstrate higher levels of self-esteem and self-concepts and  

lower levels of anxiety and stress. These benefits are critical in light at fostering  

healthy self-esteem i n c hildren and e nabling t hem t o d eal w ith t he i nter-  

personal pressure to succeed.  

 

In  e arly  years,  p upils  d erive  pleasure  from  move ment  s ensation  a nd experiences, 

challenges and joy as they sense a growing competence in their movement  ability.  Children 

will e xperience a broad variety of movement principles. Youngsters will develop an 

understanding of their strength and limitation in the motor performance arena and know how 

to select activities that assure their s afety. I n s upport o f t he above assertions: G raham e t a l 
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(2001:4) opine that: Schools that purport to educate the whole child, as many do in t heir 

mission s tatement, must recognize t hat p hysical education is a  crucial part of that education. 

We all have bodies, and failure to educate them properly has serious consequences”.  

 

The p hysical e ducation programme w ill pr ovide children an opportunity t o  

participate in activities designed to develop and maintain health-related  

physical f itness c ommensurate w ith individual n eeds. Pupils will a lso develop  

an un derstanding of h ow to maintain adequate f itness and well throughout l ife.  

Evidence suggests that the level of participation, the degree of skills and the  

number o f a ctivities mastered as a  c hild, directly influences t he e xtent t o which  

pupils c ontinue  to  pa rticipate in physical a ctivity as a n adult. C hildren o f a ll  

ages mus t be given opportunity to engage in purposeful physical activity, and school physical 

education programme are usually the best way to offer these opportunities. These programmes 

provide c hildren with the k nowledge, skills and attitude to maintain an active lifestyle and 

encourage children to make physical activity a pa rt o f t heir da ily routine. T he p hysical 

education teacher bears the responsibility to ensure that children de velop bot h the physical skills 

to remain active t hrougho ut their lifespan a nd a real appreciation o f p hysical a ctivity and it 

contribution to their health.  
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CHAPTER THREE 

Research Design and Methodology 
This chapter deals with the location of the study, research design, methods  of study, samp ling 

procedure, source of data collection and methods of dataanalys is. The purpose of the study 

was to identify, the f actors t hat affectsteaching learning process the case of Mizan Teferi 

secondary and preparatoryschool. There for, the serve this purpose the descriptive survey 

method w as selected as an appropriate method to carry out the study. T his m ethods m ainly 

appropriate to gather several kinds of data related to the problem under the  

study.  

 

3.1. Research design  
This study adopts a descriptive survey, Sidhu (2003) explains descriptive. Survey as t he method  

of investigation w hich attempts to describe and interpret what existed at present in the form of 

teaching resource material s upport a nd supervision o f t he te aching physical e ducation in the 

school. The researcher work for six (6) years in Mizan Teferi high school and knows the 

teaching o f physical e ducation in its natural s tate.  T his was do ne w ithout p rior information 

given to understand high school It was done to ascertain firsthand information on the teaching o f 

the subject.  

 

3.2. Geographical location  
The s tudy a rea o f t his r esearch w as c onducted is M izan T eferi s econdary a nd preparatory 

schoo l which was found in SNNPR Bench Maji zone Mizan Teferi town 561 km far from 

Addis Ababa.  
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3.3. Sources of data  
Both primary and secondary data sources were used for collecting data primary  

data s ource w ere c ollected from s tudent’s t eacher’s de partment h eads a nd head teachers b y 

preparing a nd d istributing s tructured questionnaires. S econdary source o f da ta were collected 

the relevant doc ument that which included a nd unpublished doc ument relevant t o the s tudy. 

The document  are particularly used to describe the situation analysis on the factors that affect 

teaching learning process.  

 

3.4. Research instrument  
The instrument for this study is a questionnaire. Questionnaire designed for  

students/pupils, physical e ducation t eachers, department head teachers a nd  

head teachers. They w ere r equired to respond to questionnaire t hat de mand a  

“yes” or “no” response. Other methods used in the collection of data included  

un s tructured interviews and personal obs ervations. The r esearcher t herefore,  

tried to limit t he num ber of the problem by c arefully explaining each it em to   

the respondent to enable them gives valid responses to the items.  

 

3.5. Population  
The  target  population  for  this  study  was  an  intact  class  of  selected pupils/students, or 

3517 students, physical education teachers, head teachers and  de partment  head  teachers  of   

Mizan  Teferi  secondary  and  preparatory schoo l Bench Maji zone . 

 

3.6. Sample   size   and sampling Techniques  
A s ample of f ifty ( 50) pupils/students o f M izan T eferi hi gh s chool t hree (3)  

physical education teacher, fourteen (14) department head teachers and three  

(3)head teacher were used for the study. A stratified sample of students/pupils,  

Head teachers, physical e ducation teachers and Department head teachers  

were us ed among the he ad teacher de partment he ad teacher and physical  

education t eacher t he r esearcher used a r andom s ample w ith pu pils/student  

the purposive or non-probability sample was used. How ever pupils/students/ who  responded  
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to  the  questionnaires  were  selected  through  a  random sampling. Prior to Distribution and 

administration o f qu estionnaires t he r esearcher made serious o f c ontacts with r espondents 

specially with students a nd distribute questionnaires for selected pupils for piloting test to 

check the appropriateness of i tem in t he instrument to reduce ambiguities and confusion and 

to take necessary corrections based on the feed backs of respondents and in case their accuracy.  

To insure the validity of ins truments f inally the questioner were mo dified in accordance with 

relevant inputs obtained.  

 

3.7. Data Collection Procedures  
First the researcher introduce him self for the respondents their willingness to  

give t heir r esponses and describe t he objective o f t he s tudy f or respondents. Then  

questionna ire  were  distributed  personally  by  the  researcher  to  all respondents  generally  

they  were  contacted  personally  at  their  offices  and classes, much m ore pieces of i n 

formation were gathered through interactions with the ind ividuals w ith muc h consideration 

given to comments views put across by opinion respondents finally observation of teaching 

process and interview were conducted in special case for concerned bodies.  

 

3.8. Methods of data Analysis  
In t his s tudy, t he r esearcher used frequencies a nd pe rcentage t o a nalyze the  

response r eceived from the r espondents. All t he q uestions were grouped under  

the v arious headings a nd analyzed each q uestion w as a nalyzed independently  

a s ystematic interpretive a pproach was utilized to carefully reduce t he a mount  

of data and subsequently t o develop i nductively t he t hesis t hat w ould assist  

under s tanding factors t hat af fect t he low pa rticipation d uring the cl ass an d  

performing skills.  

 

3.9. Ethical Issue  
For c onducting the r esearch, t he researcher was de veloped questionnaire a nd  

interview. T he questionnaire w as prepared f or in dividual to when ma y it  

concerned. S o a s t rying t o identify unwilling individual to r espond voluntarily  
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when they asked. The researcher trying to make clear and smoothly relation  

with respondents ethical issue was considered in all states for the research  

process.  

 

• Giving clear response for the questionnaire  

• Gathering information’s; constructing analysis  

• Copy of this thesis was submitted to advisors and examiners  
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CHAPTER FOUR 
PRESENTATION ANALYSIS AND INTERPRETATION OF DATA 

4.1. Findings and interpretation of data. This chapter deals with findings interpretation and 

discussion of the data collected through  

- questionnaire, observation and interview presented in tables and analyzed using frequently and 

percentage to s upplement a nd e nrich t he information dr awn using c losed a nd ope n e nded 

questionnaires interview a nd obs ervation. T he da ta t hrough interview w ere presented as 

supp lements in the text where needed.  

4.1.1. General characteristics and respondents in order to tell characteristics of the respondents. 

Items related to their school grade level and educational back ground for both teachers and 

students qualification of teachers in the school were made part of questionnaire.  

Table 1. Background information of respondents  
No  Respondents  Grade  Sex Qualification  Percentage  

M  F  

1 Students  9 6 th  6 - 17.14% 

2 Students  10 6 th 6 - 17.14% 

3 Students  11 7 th 6 - 18.57% 

4 Students  12 6 th 7 - 18.57% 

5 PET  - 3 - Degree  4.29% 

6 DHT  - 14 - Degree  20% 

7 HT - 3 - Degree  4.29% 

 Total  - 45 25  100% 

 

Total number of respondents is 70 among this the number of teachers is 20 including PET, 

DHT, and H.T the rest 50 is total respondents of students. 

A researcher can see from the above table t he s tudents e volved in t he s tudy 50( 71. 43%) w ith 

propor tional and equal presentation the female pupils/ s tudents in t he study.  

Regarding the grade level of the respondents show that propo rtional and fair distribution of 

respondents 26 (37-14%) were from 11th and 12th grade. This was due to the fact that they had 

better under standing of the questionnaire/ who were purposively selected).  
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The selection of respondents teachers depend upon their number in the school. In General the 

above table s hows t hat 14 r espondents representing o f 20% were department heads who were 

very familiar with the da y to da y t eaching p rocess in the school. 3 ( 4-29%) were from head 

teachers a nd the same 3(4-29%) were from p hysical education teachers w ho participate in t he 

day to da y activities a nd faces c ritical problems in t he teaching learning process o f p hysical 

education  in t he schoo l.  

The total respondents is 70 (100%) 

Table 2 percentage distribution can the availability of the school facilities  

   Respondents  

Teacher students 

 

No  Item  Alternatives  No  % No  % 

1 What ar e the factors 

that affect to achieve 

good r esult in 

physical education  

Low a ttitude a nd pe rception to w ards 

physical education activities  

8 40% 17 32.5% 

Lack of  a bility t o pe r f rom ph ysical 

activity  

4 20% 14 27.5% 

Lack of  t ime t o pa rticipation in 

physical activity and lack of facilities  

4 20% 4 7.5% 

A combination of all the above factor  4 20% 17 32.5% 

2 Do you think that the 

sport e quipment’s 

available in y our 

school a re e nough 

for teaching p hysical 

education  

Yes    9 17.5% 

 No    41 82.5% 

3 Is there suitable play 

ground in y our 

schools  

Yes  4 20% 7 14 

No  16 80% 43 86% 

 

Secondary schoo l students were generally happy with spo rts facilities available in the ir schoo l-

several complained about lack and poor  quality  of physical education and sport equipment’s or  

materials how ever these problems were considered more of fun annoyance.  
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Respondents in num ber o f s ites a lso that t here was no facility with in t heir s chool to perform 

physical activity. 

 

Table 2 a bove p resents t he pa rticipants r esponse o n s uitability o f s chool a nd instructional 

materials for accordingly, respondents confirmed t hat 8 ( 40%) a nd 17(32.5%) o f teachers and 

students respondent they have low attitude and  perception towards physical education activities 

4 (20%) a nd 14 ( 27.5%) o f teachers a nd s tudents responded results respectively s how t hat in 

their schools they have lack of ability to perform physical activities 4(20%) 4(7.5%) of teachers 

and student saying that lack of facilities and remaining 4(20%) and 17(32.5%) of teachers and 

students pa rticipant r espondents s aying that a  c ombination o f a ll t he a bove factors a re t he 

factors that affect students to achieve good results in physical education practical activities.  

 

In related way 20 ( 100%) o f teachers a nd 41(82%) o f s tudents pa rticipants said t hey were no 

available equipment’s in t heir schools for teaching practical lesson a nd 9 ( 17.5%) o f s tudents 

responded t hey have sport equipment in t heir school for t eaching practical lesson in t he s ame 

way 4 (20%) of teacher and 7 (13.5%) of students participants said they have suitable play 

ground a nd 16(80%) o f teachers and 43 ( 86.5%) o f s tudents pa rticipants responded t hey have 

not suitable play grounds in their schools for physical education and sport practical activities.  

In related way 20 (100%) of teachers and 41(82.5%) of students  participants said they were no 

available equipment’s in their school for teaching practical lessen and 9(17.5 %) of students 

responded they have sport equipment in t heir school for t eaching practical lesson in t he same 

way 4( 20%) o f t eachers a nd 7( 13.5%) o f s tudents 16( 80%) o f t eachers a nd 43( 86.5%) o f 

students participants responded  they have not suitable play grounds in their school for physical 

education and sport practical activities.   

 

This indicates most of t he schools have no enough sport equipment, for e xample lack of balls, 

gymnastic equipment Javelin a nd dressing rooms for s tudents, s hower rooms for teachers and 

students in their schoo ls a nd a ccordingly s chools have no s uitable pa ly grounds for t heir 

students and also in the school there is shortage of sport equipment and suitable play ground in 

school for students.  
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Interviews were questioned specifically about, necessary place and materials f or students in 

their s chools to make them pa rticipating in health a nd physical education activities a nd these 

were considered to be  adequate. It has be en an s werved t hat t here a re s hortage o f necessary 

equipment sand suitable play grounds in their schools for sport and physical education practical 

lesson. There for t his impe ls most schools la ck such f acilities w hich are hi ndering variables to 

participate int ramural and extramural s chool sport competition and i t is  v ery impor tant f or 

physical education teaching and learning process.  

 

4.1.2. Environmental and geographical factors  
Environmental v ariables believed to be associated with physical activity are 

neighborhoodsafety, traffic levels, enjoyable scenery and accessible sideways perception of the 

physical environment has be n shown to have bo th d irect and indirect e ffects on physical activity 

level (Ewing, etal.2033; Hustonetal, 2003 Mc Neill etal, 2006). 

Table 3: Percentage distribution of environment and geographical variables 
no Items  Alternatives   Respondents  

 Teachers  Students  

Frequency   % Frequency  % 

4 Do you believe environmental geographical 

variables affect   p art icipation in physical 

education 

Yes  

 

No  

12 

 

8 

60% 

 

40% 

39 

 

31 

56.5% 

 

43.5% 

 

As can be indicated in table 3 regarding to the environment and geographical variables that 

affect s tudents and 39 ( 56.5%) o f s tudents represents indicate  t hat with in some e xtents t hey 

affect t heir pa rticipation 8 (40%) of teachers and 31 ( 43.5%) s tudents pa rticipants responded 

that there geographical and environmental factors can not affect students participation in 

physical education practical activity. From this the researcher conclude that there are 

environmental and geographical factors. Such as access of facilities family, lack of supporting 

responses, peer inference, geographical location of schools, and climate conditions in addition 

to these the school community responded that the school material supplies are of sufficient 

learning materials are delayed the participation of students in physical education. 
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4.2. Physical education on integral part of general education  

4.2.1. Education value of co-curricular physical activities  

One more c ontribution o f c urricular activities is that it be comes t he ba sis o f oc cupational 

interests and selection there are many examples of students that wish below average academic 

achievement but who successfully participation in sport activities and develop interest in health 

education as their occupation. Thus, interests and encouragement develop through co-curricular 

activities influence the life pa tterns of the students. 



39 

 

Table 4: percentage  distribution of student’s participation in co-curricular activities and 

sport competition 

No  Items  Alternatives  Teachers respondents  

 No  % 

5 To what degree do students 

participate in c o-curricular a ctivities 

and sport competition  

High  - - 

Medium  4 20% 

Low  16 80% 

Very low  - - 

6 If your a nswer for que stion N o5 is 

“low or  very low” w hy do you t hink  

the reason was 

Lack of previous 

competitive experiment  

12 60% 

Easily give us shyness, 

lack of confidence  

8 40% 

 

Table 4 above represents t he pa rticipations response o n s tudents pa rticipation in co-curricular 

activities and sport competition. According, teachers respondents responded that 4 (20%) of 

teachers said that medium participation a nd 16 (80%) o f most  t eachers r esponded t hat  t hey 

have  low  degree of  students pa rticipa tion in co-curricular  activities  and sport  competitions 

regarding the  teachers participants, the reason(s) they said were 12 (60%) of them lack of 

previous  c ompetitive e xperience a nd the remaining respondents results indicates that lack of 

confidence to participate in co-curricular physical activities sport competitions.  
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4.2.2. Integration of physical education with society interest and physical 

education curriculum design and organization.  
Table 5 : Below presents t hose pa rticipations response in t he integration o f p hysical education 

with the soc iety.  

No  Item  Alternatives  Teachers respondents  

Frequently  % 

7 Do you be  live p hysical 

education activities can 

integrate w ith t he society 

interests? 

Yes  20 100.% 

No  - - 

I don’t know  - - 

 

For c enturies, the ideas o f a  s eparate mind and body influenced education a nd the s chool 

practice which led to plan for training the mind d isregarding the bod y but to d ay the educational 

orientation has changed and physical education is conducted as areal part of t he entire 

educational process. The basic fact of interrogation of mind and body ideas and actions, know 

ledge and application has taken place (Aronold, 1976=68).  

 

As indicate in t able 5 a bove 20 ( 100%) o f t eachers r espondents r esponded t hat t hey have 

integration with t he society needs. As  a  ideas o f literature t he pa rticipant responded teachers 

said that, the pr imary responsibility of physical education is to conceive of its work as related to 

all the rational that participants experience, to be concerned f or i nterests, m oods, m anners, 

morals, habits and ideas as well as strength, skill, agility, speed, safety and endurance the whole 

person participates. The whole person must be served. So, physical education is an integral part 

of t he t otal educational process which enhances an d integrates t hose p hysical, social an d 

psychological aspects of an individual’s life through directed physical activity.  
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Table 6: below presents teachers participants response in physical education curriculum 

design and equal perception of schoo l administrators and society in physical education.  

No  Item  Alternatives  Teachers respondents  

Frequency  % 

8 Do you expect physical education 

was designed and organized in the  

curriculum properly? 

Yes  20 100% 

No  - - 

I don’t know - - 

9 Do you  be lieved physical education 

has equal perception from the other  

subjects  b y s chool a dministration 

and schoo l soc iety  

Yes    

No  20 100% 

I don’t know    

10 If y our answer f or question i s “ No” 

what is the reason?   

Because ……… 

   

 

Table 6 above show that all teachers respondent responded that 20(100%) of them said physical 

education was designed and organized in curriculum properly. Concerning the equal perception 

from the other subjects by school administrators and society 20 (100%) of teachers participant 

respondent said t hey have no equal perception about physical education.  

 

Regarding the  teachers participants, the reason (s) they said “No” where misunderstanding 

physical education, used physical education as a non-curricular subjects, used as discipline, 

simply under stand physical education Means playing ball in those and other cases school 

administrates’ and soc iety they have not equal pe rception about physical e ducation in the ir 

schools. 
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Table7.R espondents opinion on support and encourage ment from concerned bodies on 

preparation of equipments 

No  Item  Alternatives  Respondents  

Frequency  % 

1 Do you have a ny s upport from a ny 

government and non government 

organization in the town? 

Yes  5 25% 

No  15 75% 

2 Do you have e nough e quipment a nd 

resources for learning physical 

education lesson  

Yes  7 35% 

No  13 65% 

3 Does t he s chool pr incipals a nd s chool 

committee give a ny suppor t a nd 

suggestion for students in learning 

physical education  

Yes  5 25% 

No  15 75% 

4 Do you t hink t hat s upport a nd 

encouragement increase pa rticipation o f 

students in p hysical education  

Yes   16 80% 

No  4 20% 

 

According to the above table item number 1,75%/15/of respondent replied that they have no any 

suppo rt from government a nd non government or ganization o n t he ot her hand 25% / 5/ o f 

respondent r eplied that t hey have suppor t f rom government  and non government organization 

in the school. This indicate that the majority of the teacher was not supported from government 

and non-government organization. As shown in the above table  item number 2, 65%(13) of the 

respondents and ha ve  not e nough equipment a nd resources o n the ot her hand 25%(5) o f t he 

respondents replied t hat they ha ve  e nough e quipment a nd resources for learning p hysical 

education. This ind icate t hat t he major ity o f t he s tudents have not e nough e quipment a nd 

resources for  learning physical education.   
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As s hown in t he above table item number 3,75% (15) o f the r espondents replied that school 

principals and school committee does not give any support and suggestion for learning process 

of physical education in the  school on the other hand 25% (5) of the respondents replied that 

the school principles and school committee support and give suggestion or necessary feed back 

for t he te aching learning process o f p hysical e ducation. This implies t hat the majority o f t he 

students are not supported and have not got any improvement suggestion from school principals 

and committee.  

 

As can be i llustrated in t he above table i tem number 4,80%(16) of the respondents replied t hat 

suppo rt and encouragement increase the pa rticipa tion of students in physical educations on the 

other ha nd 20% (4) o f respondents  r eplied that s upport and e ncouragement can not in c rease 

participation o f t he students in physical  e ducation t his indicates that  necessary s upport a nd 

available e ncouragement c learly suggest t hey  in crease s tudents participation in physical 

education for their further improvement. 
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Table 8 Respondents opinion on supervision and support from circuit supervisor and 

concerned bodies 

No  Item  Alternatives  Respondents  

Frequency  % 

1 Do c ircuit s upervisors a nd c oncerned 

bodies vi sit t he s chool and supervise 

physical education lesson  

Yes  5 25% 

No  15 75% 

2 Do you think that supe rvision and 

support increase students participation   

Yes  13 65% 

No  7 35% 

3 Do you be lieve that s upervision and 

suppo rt h elps to i mprove hi ndered 

problems in teaching physical 

education.  

Yes  16 80% 

No  4 20% 

 

From t he  r esponses in table 8 item number 1,75 ( 15) o f respondents replied t hat t here is no 

supervision and support by circuit supervisors and concerned bodies on the other  hand 25%[5] 

of respondents replied that there  is supper vision and support by circuit supervisors and 

concerned bodies t his indicate hat t he majority o f t he r espondents r eplied that t here is n o 

support and supervision o f physical education lesson it is very imperative for circuit supervisors 

and concerned bod ies to enhance supervision and suppo rt in the schoo l. As shown in the above 

table item number 2,65%(13) o f t he respondents replied t hat supervision a nd suppor t increase 

participation of students, on the other hand 35%(7) of the respondents replied that supervision 

and support can not be able to increase participation of students. 

This ind icates that the major ity of the respondents be lieves that supervision and support 

increase students participation.   

 

From the response in table 8 item number 3, 80% [16] of respondents replied that supervision 

and support helps to improve the hindered problems in teaching physical education, on the other  
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hand 20%  [4 o f r espondents r eplied t hat s upervision a nd s upport c an not help t o p hysical 

education. 

This indicates that the majority of the respondents claims that supervision and support improve 

the hi ndered problems i n t eaching physical education a nd h elps t o know obviously the 

difficulties to implement s kills a nd techniques in teaching learning process o f p hysical 

education.   

 

4.3. Rating the hindrance factors 
4.3.1. Influence of psychology on the practical aspect of education  

1. Various psychologists emphasized that influence of psychology on the practical aspect of 

education.  

• All modern methods are psychological methods. Learning can be effective if the content 

of education is communicated through the senses. Children are sensitive as well as 

imaginative. Senses a re t he gate w ays o f k nowledge. Hence in pr esenting instructional 

materials the senses (aud io-visual) should be maximum utilized. In psychology the 

training o f the senses has greatly be en emphasized.  

• Another characteristic feature of modern education. Method is that content of instruction 

should presented in continuous, sequenced and integrated way. Psychology emphasizes 

that for proper under standing this continuous, sequenced and integrated presentation of 

factor s is needed. T his is the contribution o f ps ychology. 

• Each in dividual h as hi s own inn ate potentialities f or hi s educational development 

individual s hould be tr eated separately. This e ducational pr inciple is t he pr oduct o f 

psychology.   

• All mode rn me thods of teaching emphasize that the students should actively participate 

in the learning pr ocess. H e should not be  pa ssive r ecipient o f k nowledge. Though 

different active. This activity pr inciple of education is the contribution f psychology. 

• Psychology has also influenced the modern principle of curriculum construction. In the 

past, disciplinary value o f a  s ubject w as the main criteria o f s election o f s ubjects for 

curriculum. But the modern psychologists have discarded the theory of formal 
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discipline. They think that no subject is ind ispensable f or curriculum construction of its  

unlimited d isciplinary value. 

• All the principles of modern school organization and administration have directly been 

influenced by psychology. For example time table is framed on the basis of fatigue 

index o f the students. The modern concepts o f school d iscipline is a lso psychological 

product. Psychology e mphasizes the importance o f freedom o f t he c hild in the 

maintenance of discipline in the school.   

• Modern educational science a ttaches importance to t he proper a nalysis o f maladjusted 

behavior of the school children.  

 

From the above discussion it is evident that psychology has influenced education indifferent 

ways. In the field of determination of aims of education the impact of psychology is v ery 

meager. The educational aims of have mainly been influenced by philosophy. But psychology 

chalks out the ways and mean as by which the educational aims can be attained. Thus the 

influence o f ps ychology o n the t heoretical a spect o f education is pa rtial a nd limited.  B ut its 

influence on the practical field o f education is significant and total. 

 

2. Psychological factors   
According to Mangan (1973=56). It is a well know fact that for any one to perform any activity 

successfully first and for most students must have appositive a ttitude towards the activity. I n 

other words, a ttitude is usually in a pos ition to de termine o ne’s w illingness to do a ny activity 

psychological factor such as lack of motivation, self awareness, self actualizations, lack of 

confidence, fear of playing in form of large number of people these disturbance prevent students 

to participate in d ifferent sport activities. The respondents considering the influence level all the 

participants categorized in first steps. 

 

3. Biological factors 
Various b iologists e mphasized that there a  d ifference in b iological c onstitution be tween male 

and female for instance, on the average boy are stronger than girls. This difference is highly 
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judged b y the norms and c ulture o f the community (Roy, 1983=412). Respondent’s t eachers 

considering the influence of biological factors in their schools categories in school levels. 

 

4. Physical /Physiological/ Factors 
There are some differences in physical as well as physiological between male and female. These 

differences have a n e ffect o n s tudents to participate in few sports e ffectively. Anatomical a nd 

physiological differences are quite apparent between to sexes particularly after puberty. By 

improving his/her strength the students will improve their po tential in which they were engaged.  

Theses factors with in some extents affect students participation in P.E practical activities.   

 
 

4.3.2. The problem that hindering students not to participate in physical 

education activities.  
The over all physical sample results indicated that they were categorized the hindering problems 

that affect student’s participation in physical education accordingly:-  

• Lack of students understanding and attitude towards physical education activities.  

• Low a ttitudes o f teachers a nd s tudents p articipation o f s tudents in p hysical education 

and sport competitions activities.  

• Lack of educational back ground knowledge understanding about students participation 

in physical education activities.  

• Lack of encouragement and under standing of directions and administration employees 

towards students participation in physical education activities.  

• Negative attitude of the community.  

 

4.3.3. Some variable that affect student’s participation in PE  
The are several factors that affect the effective participation of student in practical physical 

education activities and implementation of teacher instruction in the schools 

 Low attitude, perception and under standing to wards physical education activities  

 Lack o f ability to perform physical activity  

 Lack of aware ness and previous knowledge about physical education  



48 

 

 Lack of inheres on the subject  

 Absence of sufficient materials  

 Large class size and shortage of teaching materials  

 Lack  of administrative support  

 Physical, psychological and biological factors  

 Lack of educational back ground knowledge and under standing about students 

participation in physical education activities.  

 Negative attitude of the community. Because of participating in physical activities is 

difficult and boring they saying.  

 Low attitudes of teachers and students towards the participation of students in 

physical education activities and sport competitions 

 Lack o f encouragement and understanding of directions and administration employees 

towards students participation in physical education.  

 Shortage o f skilled man po wer 

 Lack o f syllabus relevancy with existing conditions  

 Lack o f p lay grounds were in the schoo ls  

 Socio-cultural and economical status  

 Lack o f time to pa rticipate in physical education activity  

 

According to, (Mooretal. 2005; Earle 2002; Arends 1997; Betz 2000) reported that the nature of 

the teaching tasks ( i.e the amount of school subject taught, the number of students in the class 

the c onstrain  d uring p lanning, and weekly teaching load is also cited as a major factor 

influencing much of what teachers do in their class rooms due to this fact, students and teachers 

were asked whet h er the above m entioned necessities w ere-fulfilled they have encountered 

problem due to in sufficiently o f these preconditions it is difficult for the application of effective 

physical education instruction in t he schoo ls. 

 

One objective of school physical education is to develop appositive attitude of participants 

towards physical activity. Such appositive attitude would preferably last for the entire life span. 
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But lack of these positive attitude and ability to the affect variables of students’ participation in 

physical education and sport competitions.   

 

According due to mentioned fact that, students and teacher were asked whether the above 

mentioned necessities w ere t hey have e ncountered prob lems du e t o in s ufficiency o f t hese 

preconditions it is difficult for the application of effective physical education teaching learning 

process lack of sport equipment like balls, gymnastic equipment’s, suitable playground with out 

availability o f w ater, dressing room e tc te aching physical education pr actical lesson is s o 

difficult implementation of active learning methods with out enough equipment and facilities 

are influencing students’ participation in sport and physical education practical activities.  

 

In connected way during the interview held with the responsible persons for questioned raised 

to them to describe pos sible factors to implement e ffective p hysical ed ucation c lass teaching  

learning in their schools, they reported that availability of equipment’s and facilities, large class 

size, shortage of time, teachers teaching experience, attitude of students and teachers workload, 

students in complete pe rception, a dditional influencing factors o f s tudents pa rticipation in 

physical education.  

 

The commonly mentioned problems lack of equipment’s and facilities, large class size teachers 

work lack of interests of students and other factors were in line with the international research 

findings of mike, Schmidt  and    san the, E (2003), and national research findings of Birhanu 

Moges (2004). Which indicated the major problems to implement effective teaching and 

learning as large class s ize lack of materials particularly because  lack of previous knowledge, 

and previous experiences are a common influencing factors of students participation in physical 

education and sport activities.   

 

4.3.4. Participant Suggestion  
Participants were asked to suggest measure to improve factors that affect students’ participation 

in physical education by them. According based on the problems they encountered and reported 



50 

 

by t hem, they suggested the f ollowing recommenda tion f or t he f urther i mprovement of the 

prob lem they faced as follows  

• The responsible body and school administrators should give attention for the subject 

and then t hey s hould facilitate s po rt e quipment’s a nd make s uitable p lay grounds t o 

change positive attitude forwards the subject. 

• Limits number of students in a class.  

• Improve the knowledge o f teachers b y giving service t raining, workshops about t he 

effective teaching learning methods.  

• Concerned bodies motivate teachers by providing different incentives. 

• Time table arranged in most schools is not suitable for physical education class.  

Because p hysical ed ucation p eriods mostly coincide w ith time o f t he highest solar insulation 

this situation affect participation of students so department and principles should give attention 

for period distribution.  

• Be enthusiastic and provide encouragement  

• Physical education teachers ensure that students feel comfortable asking question and 

discussing concerns. 

• Keep instruction short and simple to maximize activity time and keep students 

engaged.  

• Identify and take advantage of suitable movements to teach physical activity and help 

students to under stand ways of in corporation physical activity in to their daily life on 

a life long basis.  

• Teachers ensure that activities and facilities used enable all students to participate  

• Finally the respondents suggest that there are many factors that influence participation 

levels o f s tudents in p hysical e ducation a nd they a lso related to participation. From 

the study to increase participation were competence between students in different 

activities in physical education class, facilitate learning environment, developing 

teachers qualification improving extracurricular physical activity are enjoyable and 

fun, and reducing family influence.      



51 

 

CHAPTER FIVE 
Summary of Findings, Conclusion and Recommendations  
The purpose of the study was the need to improve the teaching of physical education  in  

case  of  Mizan  Teferi  secondary  and  preparatory  school  with particular reference to bench 

Maji zone south west Ethiopia.  

The research was to find o ut strategies that could help to improve the teaching for the subject at 

the high school level education, in order to ensure that the pupils develop appreciably in terms 

of cognitive, affective emotional, social and psycho motor skills at all their developmental stages.  

Literature  w as  reviewed  o n  the  p hysical  education  pe rsonnel  o f  t he  ba sic education 

schools, t ype of rewards a nd incentive, and methodology used in teaching physical education 

the basic levels school.  

 

Theories of other renewed physical education were also reviewed 

Teachers play a very important role in the educational sector as they help in the academic 

preparation o f students f or t he future. The quality and effectiveness o f teachers ar e 

determined by the process of their education content of their subject matter knowledge.  

Data collected w ere gr ouped a ccording t o each response t o a  question and  

percentage w as us ed f or comparison of responses i n t he analysis visits also  

were made t o some high schools to a stains first hand information on the  

teaching  of physical  education  in Mizan Teferi  secondary  and  preparatory  

school.  

 

5.1 Summary of Main Findings of the Study  
This included the following:  

1. Although Bench Maji zone has zonal physical education co-coordinator,  

the w ork f or hi m a t the office i s s o m uch that a ttention i s o nly pa id t o  

sports organization rather than the teaching for physical education.  

2. Zonal educational bureau and sub town educational uni t h as physical  

 education coordinators do not visit schools to assist teachers in teaching  

 of physical education.  
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3. There is no proper supervision of the teaching physical education in  

 Mizan T eferi hi gh s chool i n t he z one and sub t own educational uni ts by  

 the head teachers and circuit supervisors.  

4. Apart from the syllabus in Mizan Teferi high school there is no sufficient  

 text book on the teaching of physical education.  

5. Most of the time the schoo l has lack facilit ies and equipment for the 

 teaching of physical education. 

6. The t ime a llocated for p hysical e ducation o n t he s chool t ime table needs  

to be looked at. From grade 9th up to 12th school have one period in a  

week for each g rade when the sum is high and therefore makes practical  

lessons impossible and to cover portion on a given time.  

5.2 Conclusion  
Based on investigation and the finding on the topic under discussion the  

researchers  concluded  that  there  is  the  need  to  improve  the  teaching  of physical 

educational in the Mizan Teferi secondary and pr epa ratory schoo l.  

Bench Maji zone in both theory and practical lessons. The research revealed that there is no  

supervis ion in the school as far as the teaching of phys ical education is concerned.  

 

It was also noted that those teachers who teach the subject in the school are these w ho ha ve 

the interest in the subject and given the mandate to teach it based on their ability to teach it.  

It was also noted that sports girls and boys were adequately rewarded when the  

excel in sporting activit ies, it would go a long way to motivate them to do  

better. It was a lso concluded that if teachers could take acute from the teachers' t hen physical 

education and sports teachers  should  be  well  and  adequately motivated. I f this assisting the 

spor ts teachers in the teaching and or ganization of sport.  

 

Many t eachers seem to believe that physical education lesson could be taught  

without lesson notes. This fact tell why most of the teachers fail to write lesson  

notes for  the teaching of the subject. It has been found out that lesson notes in  

particular a re gui de t o become confident a nd ha ve control o ver t he subject  
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matter. From the i nformation g athered.  If was n oticed that v ery f ew or n o teacher u se 

improvement equipment.  

 

In conclus ion i t w as f ound out t he teachers concentrate on t he t eaching o f  

practical lessons leaving ot her a spects o f t he s ubject like a natomy; p hysiology  

and what h ave y ou. There are not  enough literate on t eachers depends and  

concentrate on t he practical lessons since there are no enough text books and  

other reference books to as certain  facts for the teaching of the subjects.  

In a nut shell there was the need to look seriously for the improvement in the teaching of 

physical education in Mizan Aman sub town educational unit and Bench Maji educational 

bureau.  

 

5.3 Recommendation  
On the strength of the finding and conclus ion deduced from the ana lysis, the following 

recommendation were made.  

1. The  syllabus  of  the  colleges  of  education  in  the  country  should  be  

conceptualized to the teacher trainees to acquire the requisite s kills in   

the knowledge and s kills t o ha ndle t he s ubject d ifferent le vel ( Basic,  

primary and high school etc…)  

Equip  t eachers  w ith  t he  kn owledge  a nd  s kills  t o  pl an  pr epare  a nd  t each  

physical  education  this  will  enable  them  provide  pupils  with  a  variety  of  

activities.  

2. Physical education text books and other reference books on the subject  
should be made a vailable to schools s o t hat t he teachers c an fall on them  
any t ime they need be.  
3. The teaching of physical education should be compulsory at school a period should be  
added and given a rightful place on the time table.  
4. There should a national curriculum and exam to measure the activities  
    of phys ical education teachers and s tudents in the country.  
5. Educationa l bureau, educational units, and other philanthropist should come in to prove  
facilities and equipment’s to all schoo ls.  
6. C ircuit supervisors a nd head t eachers should inspect prepared lesson notes and supervise 

the teaching o f physical education at any schoo l.  
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The researcher sincerely hopes that if these suggestions are adhere to and seen to their conclusive 

implementation  p hysical  e ducation  a t  any  s chool  level would de velop to be  o ne o f best 

subject area on the schoo ls progamm. If this is done the pupils will begin to like to appreciate 

and s tudy. I f just as any o ther subject for higher academic pursuits.  

Suggestion for further research  
In my effort to find out the need to improve the teaching of physical education  

in M izan T eferi hi gh schoo l, Bench Maji z one. I h ave come t o notice that i t does  

not t ake t he t eacher a lone t o make a  good phy sical e ducation a nd s ports l esson  

on progamme successful. I therefore wish to suggest that for further research it should be found 

out why parents do not allow their students to participate in  

P.E and sports activities the s tudents themselves. M ost pa rents a re a ctually adamant t o let 

their student participated in physical education.  
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Appendices 

 

APPENDIX- A 

Addis Ababa University 

College of Natural Science 

Department of Sport Science 
 

QUESTIONNAIRE FOR PUPILS/ STUDENTS  

This questionna ire intends to find out the factor that affects the teaching  

learning process i n case of M izan T eferi hi gh school. R espondents should n ote  

that i nformation gi ven solely f or academic purposes and w ould be t reated v ery  

confidential.  

 

PART ONE- PERSONAL PARTICULARS  

Tick (   ) the appropriate item that illustrates your response  

 

1. Gender: Male ( )      Female ( ) 

2. Age 15-20 (  ) (21-25) ( ) > 26 

3. Grade 9th ( ) 10th ( ) 11th () 12th ( ) 

SECTION A: THE NATURE OF PHYSICAL EDUCATION PROGRAM IN    MIZAN TEFERI 

HIGH SCHOOL.  

 

1. Do students attend practical physical education lessons?  

Yes ( ) No ( ) 

2. D o s tudents attend theoretical physical Education lessons? 

Yes ( ) No ( ) 

3. How many times do you attend both theoretical and practical Education 

lessons in a week. 

1 [ ] 2 [  ] 3[ ] 
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4. Do you engage in sports and games.  

Yes ( ) No ( ) 

 

5. Is there enough equipment for the teaching of physical Education.  

Yes ( ) No ( ) 

SECTION B: AVAILABLE RESOURCE MATERIAL FOR TEACHING PHYSICAL 

EDUCATION  

1. D o you have adequate physical education teachers in your  schoo l?  

Yes ( ) No ( ) 

2. Are there text books given to you on physical Education?  

Yes ( ) No ( ) 

3. Is there safety Environment to teach physical education  

Yes ( ) No ( ) 

4. Do teachers use materials to teach physical education.  

Yes ( ) No ( ) 

SECTION C: SUPPORT TEACHERS NEED TO TEACH PHYSICAL EDUCATION  

1. Do head teachers give their teachers suppor t that will enable to they to  

teach physical Education.  Yes( ) No ( ) 

2. The  school  sometimes  receives  constructive  text  books  and  social  

support from parents Yes ( ) No ( ) 

SECTION D: SUPERVISION OF PHYSICAL EDUCATION IN MIZAN   TEFERI HIG 

SCHOOL.  

1. Does the head teacher some time attend your physical education lesson.  

Yes ( ) No( ) 

2. How o ften do these head teachers a ttend the p hysical e ducation lessons  

with you?  
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3. Does other people outside the school (from sub town Educational unit  

and zone Education bureau) come to attend your physical education lessons? Yes ( )                                       

No ( ) 

4. How  often  do  these  officers  come  to  attend  the  physical  education  

 lessons with you? Monthly   (  )       T ermly ( )     y early (  )  None ( ) 

 

SECTION E: TEACHING PHYSICAL EDUCATION  

1. Do teachers prepare and teach physical education?    Yes  (  )    No ( )  

2. Do students write examination in physical education?      Yes  ( )    No ( )  

3. The   time   provide   for   phys ical   education   lesson   is   adequate.  

Yes ( ) No ( ) 

4. Students have adequate materials and safety environment for practical 

lesson in physical Education?    Yes  ( )        No (  ) 
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APPENDIX B 

Addis Ababa University 

College of Natural Science 

Department of Sport Science 
 

QUESTIONNAIRE FOR PHYSICAL EDUCATION TEACHERS  

This questionna ire in t ends to f ind o ut t he factor t hat affects t he t eaching learning physical 

education in case of mizan Teferi high school. Respondents should note that the information 

given is solely for academic purposed and would be treated very confidential.  

PART ONE- PERSONAL DATA  

Please tick (√)   the appropriate item that best answers the question  

1. Position held in school  

Deputy director ( ) department head ( ) teacher ( )  

2. Number of years since you started teaching____________  

3. Number of years in present school ____________________ 

SECTION A: THE NATURE OF PHYSICAL EDUCATION PROGRAMMESIN MIZAN 

TEFRI HIGH SCHOOL.  
The i tems illustrate t he na ture a nd the t eaching of p hysical e ducation. C ircle  

the  a ppropriate  a nswer  t hat  you  t hink  r eflects  t he  t ime s ituation  in  your   

school.  

 

1. Teachers teach practical lesson in physical Education  

        yes No 

2. Teachers teach theory lesson in physical Education    yes      No  

3. Students engage in sports and games      yes      N o  

4. Are there adequate equipment      yes      No  
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SECTION B: AVAIL ABLE RESOURCE MATERIAL  FOR  TEACHING 

PHYSICAL EDUCATION  

Circle your appropriate Response  

1. Are there adequate trained physical education teachers       yes       No  

2. Students ha ve safety environment f or t heir physical e ducation l essons.  

 Yes             No  

3. Students have text books for physical education lessons       Yes      No  

4. Teachers have syllabus to guide them in lesson preparation       yes    No  

 

SECTION C: SUPPORT TEACHERS NEED TO TEACH PHYSICAL EDUCATION  

Please indicate b y c ircling the a ppropriate a nswer t hat r eflects your view on what s upport 

teachers need to teach physical education.  

1. School have adequate support materials      yes    No  

2. Schools receive constructive feedback and social support    yes      No  

3. Teachers received adequate support from head teacher       yes      No  

SECTION D THE LEVEL AT WHICH HEAD TEACHERS AND OTHER  

RESPONSIBLE SUPER VISE THE TEACHING OF PHYSICAL EDUCATION 

1. Responsible bodies visit the schools for supervision frequently     

Yes () No ( ) 

2. Head    teachers    visit    teacher’s    lessons    notes    frequently. 

Yes( ) No ( ) 

3. Head teacher observes the teachers teach P.E    yes ( )    No ( )  
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SECTION E: TEACHERS TEACH PHYSICAL EDUCATION IN MIZAN TEFRI  

                           HIGH SCHOOLS  

1. Teacher prepare lessons on physical education    y es ( )              No (  ) 

2. S tudents write Examination in physical education      y es ()        No( ) 

3. There is adequate time provided for the teaching of physical Education 

yes ( )      N o ( ) 

4. There are adequate   materials  available  for  the  teaching  of  practical 

Physical Education      yes  (  )            No( ) 
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APPENDIX C 

Addis Ababa University 

College of Natural Science 

Department of Sport Science 
QUESTIONNAIRE FOR DEPARTMENT HEAD AND HEAD TEACHERS. PART ONE- 

PERSONAL PARTICLES  

1. Number of years as department head ---------------------------- 

2. Number of years as head teachers ---------------------------------- 

3. Total Number of years as school head ------------------------------- 

SECTION A. THE NATURE OF PHYSICAL EDUCATION PROGRAMMED IN 

MIZAN TEFERI HIGH SCHOOL  

1. Is   phys ical   education   taught   in   Mizan   Te feri   High   school?  

Yes ( )              No( ) 

2. I f yes how many t imes in a week?     A, 2 times / /   B. 3 t imes // 

C,1 times  /  /  

3. Is physical education on the school time table?      Yes ()    No( ) 

4. How are physical Education lessons taught? 

Practical lesson [ ]  theory lesson []      none [ ]  

5. Do pupils /students engage in sports and games?       Yes [ ]       No [  ]  

6. How many times do they engage in spor ts and games?  

2 times a week ( )    daily (  )    None (  )  

7. Do   schools   have   equipment   for   teaching   physica l   education  

      yes ()       No ( ) 

8. I f yes, mention them ---------------------------------------------------------------- 

9. If No, why?-------------------------------------------------------------------  
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SECTION   B:   AVAILABLE   RESOURCE   MATERIALS   FOR   TEACHING 

PHYSICAL EDUCATION  

1. Who teach p hysical e ducation in M izan T eferi hi gh s choo l?  

Train teachers / / train P.E teachers / / None / /  

2. Are there text books for pupils /students during P.E lessons? Yes ( )    No ( )  

3. I f yes, mention them---------------------------------------------------------------- 

4. If no, why? --------------------------------------------------------------------------- 

5. Do teachers have syllabus to guide than prepare their lesson in P.E 

Yes ( )      N o (  ) 

6. I f yes, mention then ---------------------------------------------------------------- 

7. If No, Why ---------------------------------------------------------------------------- 

 

SECTION C: NEEDED SUPPORT TO TEACH PHYSICAL EDUCATION  

1. Does the  school  have  adequate  support  materials  for  teaching  

physical  Education    y es (  )    No ( )  

2. B riefly comment on the s ituation With regards to item(1) ---------------- 

3. Does the head teacher give adequate support to teachers towards the 

teaching of physical education    yes ( )      No (  ) 

4. B riefly e xplain the s ituation regarding item (3) ----------------------------- 

5. Do parents, opinion leaders and the community give constructive  

feedback and social support    yes ( )       No ( )  

6. Give your Comments on item (5)---------------------------------------------- 
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SECTION D: SUPERVISION OF PHYSICAL EDUCATION IN MIZAN TEFERI HIGH 

SCHOOLS.  

1. Do responsible bodies visit  schools  to  supervise  teachers  tech  

     yes ( )    No ( )  

2. If No, why --------------------------------------------------------------------- 

3. If yes, how often do they observe the schools for supervision? Once a  

month ( )    once a term (  )    once a year ( )  

4. Do  head  teachers  observe  the  teaching  of  phys ical  education  

            yes( )     No  (  )  

5. How  often  do  they  observe  teaching  of  P.E?  a  month( ) 

interim( ) in a year ( ) 

6. If No, Why --------------------------------------------------------------------- 

 

SECTION E: TEACHING PHYSICAL EDUCATION IN MIZAN TEFERI HIGH 

SCHOOL 

1. Is adequate time provided for the teaching of P.E    yes ()   No ( ) 

2. If yes, how many times in a week?   2 times (  )     3 t imes  ( )      

        1 t imes (  )  

3. If No, Why?  --------------------------------------------------------------------------- 

4. Do  teachers  prepare  and  write  lessons  on  the  teaching  of  physical  

 Education?       Yes (  )      No ( )  

5. If No, why? ------------------------------------------------------------------------ 

6. Does  pupils /students  write  examination  in  physical  Education  

yes ( )  No (  ) 

7. If No, Why ------------------------------------------------------------------------ 

8. Are materials available for teaching practical P.E    yes ( )      No ( )  

9. If No, Why? ---------------------------------------------------------------------- 
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