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ABSTRACT 

The purpose of this research was to explore the practices of bilingual instructional language in 
some selected private primary schools of Yeka sub-city in Addis Ababa. The research has 
attempted to assess the perceptions of teachers, parents & students in bilingual instruction in these 
selected schools. The research has also attempted to explore why and how private schools use 
bilingual instruction, their management of material and human resources and the major 
challenges encountered in the program. Thus, in order to address the basic questions of the study, 
descriptive survey method was employed. The instruments used to collect data were questionnaires 
for teacher respondents, interview questions for education officials, guide line questions for focus 
group discussions with parents and students, classroom observations were used. Hence, thirty 
eight teachers, ten education officials, twelve parents and eighteen students about a total of 
seventy eight were the target group participants to give their responses. The data gathered were 
finally analyzed both in quantitative and qualitative terms. The findings of the study have 
uncovered that private primary schools were using bilingual instruction with the inadequate 
availability of standard textbooks and trained teachers. The schools had used bilingual programs 
without consulting and participating stakeholders especially teachers, students and parents in the 
selection of the medium of instruction. The federal language policy established in 1994, calls the 
use of mother tongue as a medium of instruction throughout the primary education. Teacher 
training should also be in mother tongue instruction; however, teachers in private schools have 
been trained in English mediums at the college levels and teach first cycle grades. As revealed 
from the findings these teachers were not qualified for the level and were not proficient either in 
English language to teach in bilingual instructional programs. From the results of the study, it is 
possible to conclude that bilingual education in private schools is not effective pedagogically to 
achieve the designed educational goal as teachers are not trained in the context of bilingual 
education. Private schools used English as medium of instruction for market advocacy as if they 
provide quality education in English to attract the community. As a result, the provision of 
bilingual education will have adverse effect on the feeling of children's national identity and 
acquisition of knowledge where foreign language of instruction is not mandatory in the context of 
Addis Ababa. As the primary objective of education entails, it should be emphasized that quality 
education is the delivery of education which will best allow students to achieve high-level 
academic proficiency across the Curriculum. The language education policy and practice should 
be to support this objective. The interest of the learners, availability of human and material 
resources and including professional support should be considered to conduct bilingual education 
when it is necessary to achieve the intended educational goal in light of pedagogical science. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the study 

The language of instruction has been a point of controversial issues in the 

world, as an instructional language is a key element to communicate easily 

and understand the concepts of the subject, (Getasew, 2007) . Many studies 

however, show that the language of instruction is the most problematic area in 

schools, since the language of instruction influences the learning and teaching 

processes which again affects the learners' experience particularly In 

communicating with th e teacher and the ability to understand concepts In 

content of instruction. 

The theory of cognitive development provides the psychological foundations for 

the approaches of teaching and learning in that children must form their own 

understanding of the world in which they live, (Pinker, ( 1989). 

According to cognitive psychology, children can think before they can talk. 

Cognitive psychology has shown that people think not just in words but in 

images and abstract logical propositions. One can think of words can 

correspond to thought s. Piaget in Kundu & Tutoo (1988) explains that the 

building of understandings can be manipulated by concrete materials and the 

content of the curriculum should promote active thinking. 

In this regard, Pinker (1989) also discusses about the biology of language 

acquisitions in that human language is made possible by special adaptations 

of the human mind and body that occurred in the course of human evolution 

and which are put use by children in acquiring their mother tongue. 

Learning for the child begins at home interacting with its social environment. 

The argument here is that in order to communicate and understand the 



concepts of the subject matter, the child has to learn with his/her mother 

tongue. Hence, from the point of pedagogical advantages, there is no 

compromise in the choice of the mother tongue as instructional language in 

lower grades. 

Instructional language planning therefore should be one of the tasks of policy 

makers and educators. In developing countries, particularly in multilingual 

communities, attempts to establish which language(s) will be used for 

governmental and other official functions have involved sociolinguistic 

considerations. 

In Ethiopia, since the introduction of modern education, there was no mother 

tongue instructional language policy until recently. Before the Italian 

occupation of Ethiopia, foreign language, especially French was dominating as 

mediums of instructions (McNab, 1988) . 

During the Italian occupation, the uses of some local languages were used as 

mediums of instruction in primary grades. However, after liberation Amharic 

language replaced the local languages through out the country. In 1958, 

Amharic was fully applied as an instructional language of education 

throughout the primary education system. It has been one of the turning 

points in the h istory of Ethiopia when on May 28th 1991, the Ethiopian 

People's Revolutionary Democratic Front (EPRDF) overthrew the authoritarian 

military regIme and took over the political power (Wartenberg, 2001) that 

brought about a new education language policy establishment with the 

provision for the choice of nationality languages of instruction in the primary 

education systems. Accordingly, the policy statement has allowed nations and 

nationalities to use vernacular language as medium of instruction as 

necessary. 

The Education Policy also admits that nationalities can either learn in their 

own languages or can choose from among those selected on the basis of 

national and country side distribution. According to the policy document, 
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Amharic and English languages are to be taught as subjects at all levels. 

According to the ETP, English is also supposed to be the medium of instruction 

for secondary and higher education. (MoE, p. 24). 

In this respect, all nationalities are likely to deliver primary education 

with their vernacular languages. For the last 13 years, until the new 

curriculum was effective since 1994, more than 20 nationalities languages 

were serving as mediums of instruction and curriculum development. 

According to the different aspects of regional states & their peculiarities, 

primary education is given in vernacular languages; grade 1-4, 1-6, or 1-

8. Some regions start teaching with English medium from grade 6 and 

grade 7 (Education Sector Strategy, 1994). 

At this juncture, Amharic remains to be the official language for many internal 

purposes. In the case of Addis Ababa Amharic/Lingua Franca/ is the language 

of instruction in the primary education from grade 1-6 in government and 

public schools. 

Although there are pedagogical evidences for the advantages of bilingual 

schooling, there are arguments against it that reflect different views as there 

are valid elements in objections of bilingual schooling. One argument against 

bilingual education is the issue of language of national unity. Another 

argument is that parents and guardians want their children to learn the 

official language for better employment opportunities and the like (Benson, 

2001). 

The basic advantages of implementing the proper instructional languages is to 

bring about competencies in the cognitive development of the learners, which 

relates to content knowledge, instructional strategies and competencies in 

communication skills in accordance with the sociolinguistic situations to 

address multicultural issues, interpersonal relations, and self-concept 

development. This indicates and implies that learning is more motivated when 

it is mediated with the learners' familiar/mother tongue/ languages that lead 
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to positive ends for better academic achievements and easily communicating 

with his/her environments. 

1.2 Statement of the problem 

The advent of Education and Training Policy in 1994 has revolutionized the 

situations in the education sector in Ethiopia. By then, the right tasks for 

selection of the medium of instruction was given to regional administrations, 

which was effective in the awaiting years until after they assured their 

readiness. The history and evolution of language policy across the country has 

been in trouble evolving with a steadily process. The current Ethiopian 

language policy has been tried and succeeded and became amenable since it 

has better reflected the socio-economic and cultural realities of the multi­

lingual Ethiopia. According to some researches, the current MoE of eight years 

of mother tongue medium of schooling is one of the best on the continent and 

promotes sound educational practice, (Heugh et.al, 2007). 

Currently, there are urgent needs to revitalize the language policy in the 

primary school settings. Addressing to the different perspectives and views on 

how to develop and select language of education, research findings have 

identified different scenarios based on a tri-lingual model for Ethiopian 

primary education. The tri-lingual model encompasses mother tongue, 

Amharic as the national or second language of education and English as the 

international or foreign language. 

The real situation in Ethiopia has been changed since the ETP (1994) 

renovated the medium of instruction in the following affirmation statement: 

Cognizant of the pedagogical advantages of the child in learning in mother 
tongue and the rights of the nationalities to promote the use of their languages, 
primary education will be given in nationality languages (MoE 1994, p.23) 

According to the policy assertion, it is necessary to use nationality language 

(mother tongue), official language or can choose from among those listed 

languages based on the national countrywide distributions. Mother tongue 
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instruction generally refers to the use of the learners' mother tongue as a 

medium of instruction in schools or it refers to the language used for teaching 

the basic curriculum of the primary educational system. Thus, the needs and 

purpose of using mother tongue instruction in primary education is to achieve 

high-level academic proficiency across the curriculum. 

However, the real situations in private schools do not go in line with the 

language education policy of the country. The practices in private schools 

indicate that the use of English as medium in bilingual education to primary 

lower level grades suffer from shortage of trained teachers and the provision of 

necessary teaching and reference materials. 

Foreign languages are not people's language. They could remain as the 

languages of the few, namely the elites who are alienated from their 

counterparts elsewhere with whom they are also unable to merge with the 

community. Seyoum (1997) elucidates the lack of integration of educational 

goals with the cultural context of African values that has contributed to the 

present educational crisis in Africa. He also mentions that education has made 

itself increasingly irrelevant to the real issues of the masses and Africa's 

development. This elitist nature of education is a constricting factor where 

students are forced to receive education in the foreign language. 

Similarly, opponents of English mediums suggest their view points that 

English even if it is used as an International language for improvement, it 

should not be overtakingj at the expense ofj the place of vernacular languages 

in primary schools. Primary schools, especially the lower grades must practice 

their first language for sociological advantages too. This is to mean that 

introducing mother tongue proves the view that vernacular language enables 

children easy for understanding of traditional stories. 

Accordingly, because of pedagogical, psychological (age factor), sociological and 

biological reasons, the language of education should be as the Natural 

medium of instruction in lower primary grades. The practice of foreign 
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language as medium of instruction should not be considered at the expense of 

the child's right to learn in his/her vernacular/familiar language. 

The use of bilingual education without standard and equivalent curriculum 

syllabi in both Amharic and English versions will create knowledge fallacy, 

confusion and anxiety of the child. As a result, the quality of bilingual 

education in private schools seemed to be low with poor knowledge 

acquisition. Besides, it might bring identity crises when children are imposed 

to learn in foreign language of instruction as they are not immigrants to 

English speaking public. Hence, the major momentum of this study was to 

carefully examine the challenges of bilingual education. Consequently, the 

study tried to answer the following basic questions. 

1. Why do private schools use bilingual instruction & what are the 

basic rationales that parents, students, teachers & directors put 

forward for the usage of foreign instructional languages? 

ii. Do teachers have adequate training and preparation in bilingual 

instructional approach to teach primary education in language 

selected as a medium? 

111. What are the attitudes of education officials towards the practice 

and implementation of instructional language policy in the primary 

education? 

IV. To what extent is bilingual education effective in children's learning 

and achievement? 

v. Does bilingual education in the private schools match with the 

current curriculum developed for the first cycle (Grades 1-4) 

primary level in both Amharic and English versions in line with the 

new education policy? 
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1.3. Objectives of the Study 

The general objective of this study was to investigate problems of instructional 

language policy implementation in primary private schools. The study was 

intended to achieve the following specific objectives. 

1. To assess the current practice of instructional language regarding the 

policy framework and strategies in selected primary private schools; 

2. To assess the perceptions and opinions of stakeholders/parents, 

students, teachers, directors and education officers/ about the practices 

of two instructional languages in lower primary schools; 

3. To identify teachers' training in bilingual instruction in satisfying 

competency of the needs of the learners. 

1.5 Significance of the Study 

This study is believed to contribute the following benefits: 

a) Gives an insight in to the disparity between private and 

government schools in implementing instructional language policy 

and there by calls on pertinent officials to take collective measures; 

b) Gives an insight in to the impact on students leanings using 

foreign language contrary to using mother tongue as stipulated in 

the policy; 

c) The study would serve for further studies in the field. 

1.5 Delimitations of the Study 

According to the annual education statistics report of 2007 by Addis Ababa 

Education Bureau, there were 521 primary (grades 1-8) schools out of which 

240 of them were private schools in the city. Yeka is one of the 10 sub-cities 
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and shares a total of 81 pnmary schools and out of this, 47 schools were 

privately owned with full accreditation and licenses. 

The study is first of all restricted to primary private schools at Addis Ababa in 

Yeka sub-city. It particularly focused on grade 4 first cycle primary private 

schools. The study also focused on perceptions of parents, teachers and 

education officials in using bilingual instructional languages to teach one and 

the same subject. 

The study does not include either teachers' or students' academic 

performances. It will be difficult to raise and cover all issues concerning 

bilingual instruction in this research due to the shortage of time, money and 

other facilities. Hence, the scope of this research focuses on the facts, and 

opinions of using bilingual instruction. 

1.6 Limitations of the Study. 

There were some limitations during the research process. Since bilingual 

education is a new trend in our country there are not clear perceptions 

towards it for most of the stakeholders. This has contributed to limitations for 

the research. The scarcity of research materials in bilingual education has also 

encountered problems to the researcher. Thus, the researcher however used 

experiences of other countries and tried to research in the contexts as much 

as possible. 

1.7 Organization of the Study 

This research paper is organized in to five chapters. Chapter one deals with 

the general background, the objectives, statement of the problem and its 

approaches. Chapter two focuses on the review of related literature. The third 

part deals with research methodology. Chapter four includes presentation, 

analysis, and discussion of the findings of the data. Finally, chapter five 

presents summary of the findings, conclusion and recommendations. 
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1.8. Operational Definitions of Terms 

Bilingual Education/Bilingual Instruction: - Bilingual education refers to 

an educational program in which both a native language and a second 

language are taught as subject matter and used as media of instruction for 

academic subjects. In the context of this research, it refers the use Amharic 

and English as instructional mediums to teach same sUbject. 

• Code-switching is a term referring to describe using more than one variety 

of language often using in a single situation. 

• Language proficiency or linguistic proficiency is the ability of an 

individual to speak or perform in an acquired language. 

• Lingua Franca: - is a language of communication which IS widely used 

among sociolinguistic diversity groups of people . 

• Mother Tongue: the mother tongue is a home language one has learned 

first and/identified with. 

• Multilingual: - an in dividual speaker who uses two or more languages. A 

Multilingual person is anyone who can communicate in more than one 

language. 

• National language: - is generally developed and used as local language 

which serves as symbol of national unity. 

• Nationality language: a language of group of people, in Ethiopia. It is also 

administrative and official language of nationalities language in the 

Ethiopian context. 

• Official language: - Official languages are primarily concerned with the 

day-to-day practical tasks of administrative work. According to the ETP 

Amharic is a language officially used for administrative, educational and 

official purposes. 
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CHAPTER TWO 

Review of Related Literature 

2.1. Bilingual Education: The Concept 

Bilingual education under different circumstances is a universal issue and it is 

also debatable with its different aspects such as in the goals, the approaches, 

the problems, and the advantages as well as the different views and 

perspectives on how to foster quality education. Bilingual education can be 

defined as the instruction in two languages and the use of each language as a 

medium of instruction for any part of, or the entire school curriculum, 

(Anderson & Boyer (1970). 

According to Baker (1996), bilingualism is the ability and use of two 

languages. Individual bilinguals do not exist in separation from the community 

in that bilinguals or multilingual are usually found in groups. An individual 

may regularly speak two languages, but competence in one language may be 

limited. Another person may be proficient in conversation and another for 

writing and reading. Hence, the important distinction is therefore between 

ability and use of a language. UNESCO (2003) affirms that bilingualism is the 

use of more than one language in daily life , will be a normal practice in the 

bilingual or multilingual contexts. 

Bilingual Education as in the context of the United States is also referring to 

the programs in public schools by which instruction is given to immigrant 

children in their native languages as a step toward their transfer to classes 

where subjects taught in English, 

2.1.1. A Theoretical Framework and Principles of Bilingual Education. 

Bilingual education exists in two levels; as a system and in the classrooms. A 

chosen model can be presented in a classroom and an intervention is also 
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needed to harmonize the integration. In any bilingual education, it is essential 

to integrate the inputs, contexts, processes and the outputs. Baker (1996) 

explains about bilingual education with the analogy of the garden. With this 

analogy, seeds are the inputs to the garden. There is also a continuous action 

which is called the process. The outcomes are the plants or flowers. The 

ingredients are the contexts; water, climate and the soil. 

In applying this analogy to the real situation of bilingual education, any 

program intervention begins to consider to integrate; i) the inputs or human 

ingredients into the classroom. The ·outcome depends on the quality of teacher 

training, the students' language abilities and so on. ii) the environmental 

contexts or the school environment at macro or micro level, the government, 

the society, the sociolinguistic conditions and the like affect the classroom. iii) 

the process is the actual classroom practice; the process variables could be 

teacher-student interaction, student-student interaction and the use of the 

curriculum materials. iv) and the last conditions are the outcomes / output 

variables. 

Policy makers have to consider the result of applying bilingual programs for 

the needs of an evaluation process, what achievements in the curriculum and 

what attitudes about the medium of the language(s) are attained? The nature 

of the political ideology- whether it is an assimilationist, accommodationist or 

pluralist view points. 

At a theoretical level, however, there is likely a controversial issue, reflecting 

the fact that there is no cross-disciplinary consensus regarding the nature of 

bilingual education. However, bilingual education should be based on sound 

educational theory, that it is adequately implemented and that the 

effectiveness of the program evaluation is to meet the needs of the learners 

(Hakuta, 2003). 

In this regard however, over the last three decades, discourses on bilingual 

education did not focus mainly on academic basis, but on biased opinions and 
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siding on political ideologies. One basic reason is that bilingualism is a newly 

evolving discipline (Crawford, 1992). Although, there are numerous 

controversial issues that thrive, the reports show less pedagogical issues, and 

more opinionated views lacking rationalities. 

2.1.2. Principles for Bilingual Education 

According to Crawford (1996), there are two types of proficiency; one is cited as 

playground speech by a child which is an interpersonal communication and 

the other is academic proficiency. The communicative language, in this case is 

high in context, but low in cognitive demands since academic language is 

needed for abstract reasoning. 

Cummins (1981), for the first time has elaborated the distinctions between the 

types of proficiency; BICS (Basic Interpersonal Communication Skills) which 

are the surface skills of listening and speaking which are typically acquired by 

many students. CALP (Cognitive Academic Language Proficiency) which refers 

to basic ability to cope with academic demands. CULP (Common Underlying 

Language proficiency) which provides the base for the development of for both 

the first and second language. Cummins (1981) concludes that children need 

much more less time to develop conversational proficiency (1-2 years) in a 

second language than academic proficiency (5-7 years). 

The principle of language proficiency has a significant implication for teachers, 

curriculum developers, and policy makers in that they should consider the 

degree of fluency in everyday spoken second language does not correspond to 

academic language proficiency. It is very important that students be 

encouraged by their teachers in the mainstream program. Second language 

speakers may be catching the language easily, this can mislead teachers. 

Thus, one should consider that competency in academic language may not be 

achieved easily. 
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Crawford (1992) states that children's foundation in their native tongue and 

starting over from scratch, facilitates a transfer of these proficiencies to the 

second language. Cummins (1981) also calls this transfer of proficiency as the 

theory of interdependence i.e. the second language proficiency depends on the 

ability of the first language. Hakuta (2003), an educational psychologist, in 

addition explains that the cognitive theory supports the notion that for both 

the student's languages and the skills that learned in the first language can be 

transferred to and can be accessible in the student's second language. 

Researchers discovered a lot on the dependency theory; a significant benefit is 

confirmed that the first tongue facilitates the acquisition of a second, Crawford 

(1992). In support of these ideas, Krashen (1999) writes about how knowledge 

and literacy can be transferred. When schools provide children quality 

education, it is expected that they gain knowledge and literacy. The knowledge 

that children get through their first language helps make them in the second 

language to hear and read more comprehensible. Literacy developed in the 

primary language transfers to the second language. It is possible to conclude 

with a simple reason in that to learn to read by making sense of what is on the 

text in ones own language can read in general. 

Therefore, it is important to bear in mind that language for conversational 

purpose is quite different from the language used in school learning, and 

acquiring literacy is equivalent acquiring knowledge. We learn to read by 

reading, by making sense of print Crawford (1992). 

Literacy is a broader term, however, in simple terms, it is defined as the ability 

to read and write. Hence, a literate child in his familiar language transfers the 

skills gained already. Although, schools today tend to promote bi-literacy to 

maintain quality education, the tendency in maintaining quality education, of 

course, depends on the program approaches working equally in dual 

languages or in a program directed toward the improvements of one language. 
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2.1.3. Models of Bilingual Education 

The effectiveness of various program models for second language students 

remains the subject of controversy. Although there may be reasons to claim 

the superiority of one program model over another in certain situations, a 

variety of programs can be effective, (Chumbow, 1996). The choice should be 

made at the local level after careful consideration of the needs of the students 

involved and the resources available (Rennie 1993). However, the issues of 

educational models need to be fit into the immediate local in schools and at 

large in the societies. 

The kind of language education model depends on the educational goals which 

can be examined with respect to national or societal goals. Therefore, linguistic 

goals, and educational goals in general (national goals) are of two types: 

assimilationist and Pluralistic (Baker, 1996). Assimilationist goals seek to 

assimilate minority language speakers into the majority language and culture. 

Pluralistic goals typically affirm individual and group language rights, and are 

seen as support for group autonomy, which mayor may not be viewed as a 

threat to larger group unity. Hence, it is likely to believe that assimilationist 

and pluralistic goals reflect ideological and philosophical differences in 

choosing and using the kind of bilingual model(s) (Roberts 1995) . 

In pluralistic approaches of language models, different responses can emerge 

in accordance with the situations; where, there is no large regional language , a 

two or bilingual model is regarded as sufficient, where there are two or more 

languages significantly used lingua-fracas, or trilingual (a three language) 

model is usually recommended. There is a tendency to move from bilingual 

and trilingual models due to pressure from external & internal conditions to 

monolingual models (Heugh, et.al 2007). 

Factors in selecting a program model are critical to consider with several 

variables that will ultimately influence the type of program most likely to be 

appropriate and effective in a given situation. Some of these influencing factors 
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are region or school demographics (language diversity), student characteristics 

(students with strong academic preparation in their native language) and 

school resources (teachers, material resources and administrators train ed to 

work with students in the second language proficiency). 

Thus, such and the like factors may be able to influence the effectiveness of 

bilingual classes. Therefore, policy makers should consider the opportunities 

and threatening factors from the large pool of bilingual settings; the student's 

behavior, attitudes of the community, resources and personnel/teachers in the 

community to staff bilingual programs. 

2.1.4. Types of Instructional Program Models 

According to Baker (1996) instructional models and programs can be classified 

into two distinct categories as early and late immersions depending on the age 

at which a child commences experience, the amount of time spent in 

immersion is also termed as partial and total immersion. 

a) Subtractive models: - the objective of this model is to move the learners 

out of the home languages and begin the medium of learning as early as 

possible in first grade in schools. 

b) Transitional model: - this model has the same end/goal as subtractive 

model , it has single target at the end of the school. The learners begin with 

their first language and move to the second language as the medium. The 

transition or switch takes place 1-5 years. When the switch takes place 

from 2-3 years , it is known as early-exit with its goal is English literacy and 

if the transition is delayed, it is known as a late-exit transitional model. The 

goal for late-exit is to develop academic proficiency in English where, its 

success is determined with available and proficient bilingual teachers. 
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c) Bilingual immersion programs models 

A learner may study some subjects in an L1, and the others in an L2 . This 

kind of partial immersion is commonly found in maintenance bilingual models. 

The medium of instruction is equally managed in partial immersion in both 

languages. Total immersion is the quickest route to fluency into the L2 and 

assimilation into the dominant culture. The limited number of bilingual 

teachers available to teach in the higher grades and teachers trained in second 

language methodology to teach content in a second language (often sheltered 

instructional strategies) could affect the effectiveness and implementation of 

the program. 

d) Two-way Bilingualis m ( Dual medium) 

This kind of additive bilingual model is more applicable in most countries, 

especially in Africa. It could be either L1 as medium through out with L2 as 

subject with trend teachers or dual mediums, usually L1 to at least Grade 4-5; 

followed by gradual use of L2 not more than 50% of the day. In some programs 

the switching is done in alternating days. Two-way bilingual classes may be 

taught by a single teacher proficient in both languages or by two teachers, one 

of wh om is bilingual (Rennie, 1993). The goal is to develop proficiency in the 

L1 and L2 in a dual language immersion. The program could be successful 

with teachers trained into two languages with a sheltered instruction and 

strong commitment from school, family and the community 

e ) Developmental/maintenance bilingual Education 

The main purpose of a maintenance program is to reinforce the home language 

/mother tongue/and a sense of cultural identity of the learner, as well as 

developing proficiency in the L2. Thus, this kind of model promotes full 

bilingualism. The goal of maintenance bilingual programs is to promote 

bilingualism and biliteracy; rather than an assimilationist goal, hence, model 

promotes pluralism (Roberts, 1995). 
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Generally, transitional programs gIve less emphasis on developing students' 

first language and more emphasis on the first language as a bridge to English 

language development, where as developmental programs, generally place 

equal emphasis on developing and maintaining students ' primary language 

and academic English proficiency. It is highly effective to develop literacy in 

the primary language as foundation for English reading. The program is 

supposed to be appropriate when sufficient numbers of bilingual teachers are 

available to teach in the higher elementary (or later) grades. 

1) Structured Immersion 

When the sub-immersion (analogous to swimming) education program places 

children in a mainstream education, it is likely a structured immersion 

program. Therefore, structured immersion programs are sub-immersions 

rather than immersions (analogous to sink). The goal is fluency in English, 

thus all students in program are English Language Learners. There is content 

instruction in English with adjustment to proficiency level so subject matter is 

comprehensible (such as sheltered English instructional methods). Typically 

there no native language support or development. Teachers have strong 

receptive skills in students' primary language, (Sonia 1998). 

g) Immersion (Canadian Model) 

The immersion model was originally developed in Canada, and was used 

successfully with English speakers learning French as well as with growing 

numbers of minority language children (Sonia, 1998). Goal is fluency in 

French (L2) and English (L1) (bilingualism). Immerses students in second 

language for first 2 years using sheltered language instruction, and then 

introduces English (L1) . When immersion is used with majority English 

speakers learning French, immersion bilingual education is generally 

pluralistic and promotes additive bilingualism. Learners become bi-literate and 

bilingual in two languages. However, when minority language speakers are 
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immersed in the majority language, the goal is frequently assimilationis t and 

results in subtractive bilingualism. 

2. 1.5. Debates of Bilingual Education 

Although there is a clear evidence of the pedagogical advantages of bilingual 

schooling, arguments against it often reflect different considerations (Benson, 

2001). However, while there are also some elements in the objections, it is also 

true that most of the objections emanate from prejudice a nd 

misinterpretations (Crawford, 1992) . 

Therefore, it is very important to clarify, the misconceptions with the number 

of key concepts and views to review the typical arguments against bilingual 

education. In official bilingualism as has been seen from the experience of 

countries could be noted as an occasional or intermittent in the practice of 

bilingual policies. Research findings afford considerably more .support for 

bilingual approaches of education in that the native languages provides the 

development of the cognitive and pedagogical advantages Crawford (1995) . 

One of the controversial areas that proponents argue against bilingual 

education refers to the status of the official language, considered to be the 

language of national unity, international communication, literacy and 

expressing modern concepts. In contrast, the local languages are seen as of 

the languages of the communities and traditional cultures without written 

form (Benson, 2001). Another argument is that, not all studies prove the use 

of first language works best. The supporters of English only in general argue 

by citing evidences as their contending examples that students ' of bilingual 

educations do not have better performances. The last but no list opposition 

towards the provision of bilingual education is that the large sum of cost it 

incurs. 
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2.2. Language and Education Policy in a Multilingual Societies 

Language policy refers to rules set by authorities to govern the acquisition 

and/ or use of languages. Policy makers and analysts have used the term to 

apply to a wide variety of administrative levels ranging from international 

organizations, to world regions and to single educational institutions (Lambert, 

2003). Language is a complex and dynamic system of conventional symbol, 

which is used in various modes of transmission of, culture, customs, thought 

and knowledge . It is also serving as a means of communication which helps 

people to express their ideas, feelings, and attitudes. 

The number of languages through out the world is estimated to be 6,000 (Li 

Wei, 2006). Among these, few languages serve as wider communication around 

the world, such as Arabic, Bengali, English, French, Hindi, Malay, Mandarin, 

Portuguese, Russian and Spanish. Hence, many more children throughout the 

world have been and continue to be educated through a second or a later­

acquired language, at least for some portion of their formal education, than 

there are children educated exclusively via the first language. A research 

su bmi tted to the World Bank by Richard and Tucker (1994), indicate that in 

many parts of the world, bilingualism or multilingualism and innovative 

approaches to education, which involve the use of two or more languages, 

constitute the normal everyday experience. 

The evolution of language planning as an academic process came into 

existence as early as 1950s. However, it has been accepted conventionally 

after the UNESCOs' declaration of the use of mother tongue in 1953. The 

favoring factors for such advancements were due to the collapse of European 

colonial empires (Kaplan, 2003). The late 1950s and the 1960s constitute a 

period of great campaigning in language planning. Thus, more recently 

instructional language policies are considered as becoming the vehicles for 

socializing and improving communication between linguistically heterogeneous 

groups of people or countries. 
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The use of multiple languages in education may be attributed to numerous 

factors, such as the linguistic heterogeneity of a country or region, specific 

social or religious attitudes, or the desire to promote national identity. 

Alexander (2001) states that the most important domains of social 

reproduction, which comes in the front ground is that of language policy and 

language practice. Instructional language practices are sensitive in nature 

with the range of politics (ideology), social, cultural and economic issues that 

may be involved. 

The involvement of citizens and educators especially students and parents 

would be helpful to create opportunities for communication in culturally and 

linguistically different contexts to choose language of instruction, planning, 

review and participate in the implementation process. The fact that 

involvement is a necessity not only reflects citizens' views, beliefs and cultures 

but also is essential to improve the teaching-learning environment in the 

diversity settings. According to Pen a (1998), parents may playa critical role in 

maintaining their child's first language skills that supports the development of 

subsequent language. In order that parents could participate and share their 

experiences to the schools needs some strategic means. Therefore, schools 

should of course, take the initiatives by providing small group seminars, 

creating student support groups, facilitating informal communication, access 

to cultural centers and creating agencies in the community to provide 

information and services for the parents. 

Professionals can also facilitate and exchange information with parents and 

with the school community to promote exchange of ideas and transfer of 

knowledge . Among the most important and central personnel of schools are 

students. However, in schools today, students are often addressed as passive 

learners, merely participants in their education, as opposed to other partners 

or stakeholders. Even if opportunities are given meaningful and significant 

student involvement in education planning, school leadership and self-
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governance are primarily offered to gifted and advanced students only 

(Fletcher, 2001). 

In this case, students should directly be involved with the decision-making 

processes m schools. Schools must also find an organized way in which 

students' needs; attitudes, beliefs, and behaviors be echoed through the 

system and become an integral part of the problem-solving process. According 

to Fletcher (2001), the different ways students can participate in school 

decision-making could be noted as: participating in curriculum design, 

deciding what is to be taught, deciding the issues concerning the selection of 

instructional and supplementary materials and the in the selection of medium 

of instructions . 

2.2.1. Crosscutting Themes in Language Planning 

There are some considerations to be made in instructional language planning; 

the sociological, political, cultural and pedagogical aspects before formulating 

decision-making strategies. Language policy is an integral part of the general 

social policy. In the planning process, the local linguistic diversity, 

multicultural issues, the national economic and social status, the global 

conditions and problems related to pedagogic aspects should be considered. 

Therefore, in order to propose and choose from the varieties of instructional 

languages, the general education purpose and circumstances of the classroom, 

as well as the pedagogy should be taken in to consideration. 

According to Richard (1997), policy planning is critically cross-cutting within 

the domain of language education reform. When an additional language is 

introduced into a curriculum, the child must go back and relearn the 

academic concepts already mastered. A study carried by the World Bank 

(1995) demonstrates about the doubts and fears that many policy makers have 

characterized bilingual education as a high risk undertaking. According to the 

World Bank, undertaking bilingual education needs to ensure the programs 

appropriateness for the unique socio-cultural contexts. Since the majority of 
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children face a language gap th at must be bridged when using the target 

language as a medium of instruction. In order to bridge the language gap, 

policy makers could be able to base their attention upon the following four 

areas: these include (1) sociolinguistic research (2) the use of a more 

appropriate model (3) materials development, reproduction, and distribution of 

the selected instructional languages and (4) development of a cadre of trained 

teach ers who are proficient speakers of these languages (Swain, 1996) . 

2.2.2. Aspects of Instructional Language Policy 

Language policy planning is a central factor in nation building. To this point 

Ghirmay (1998) indicates the problems of the policy implications of political 

decisions either or against for diversity of languages. Thus, there is need to 

examining the complex issues involved in the process of planning; the type of 

curriculum and language of instruction must be decided and put explicitly in 

the context of multilingual society. 

Consequently, during language policy formulations the political and ideological 

factors affect the balance between internal and external aspects related to 

changing the emphasis upon linguistic assimilation, transitional policies for 

linguistic coexistence, pluralism and bilingualism (Lewis, 1972). Therefore, the 

kind of policy that appeared in practice is usually prevailing with favored 

opportunities of the political ideology. The restrictionist theory of history offers 

such strategies undermining deep values of minorities and stick to dominant 

believes and attitudes that promotes assimilation. Internal forces, like national 

movements tend to promote bilingualism where as external forces liKe 

centralism and globalization begin to exert their influences by ideological and 
, 

cultural importations to push for the homogeneity as well as the hegemony of 

one culture and one language. Historically, this can be witnessed in the 

process of Americanization the USA in the periods of 1880-1960s repressing 

the Indian language and culture by replacing it with only English policies 

(Ovando, 2003) . 
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In multilingual societies, the assimiltionist policy in the name of "integration" 

contradicts with unity in diversity. According to Alemseged (2004), when states 

feel that their administrative and academic institutional structures are not 

conducive to diversity; they favor assimilation which is a sign of absolutism. In 

this case, in a multilingual society, diversity seems to be obstacle in state 

building because of ethnic tensions and conflicts due to identity politics which 

finally leads to secessionist route by the political actors. 

On the other hand, the 'accommodation' policy better drives a genuine cultural 

diversity by retaining non discriminatory economic, cultural, linguistic 

diversity and political institutions. Opponents of this perspective adhere to 

point out the developments of American and European history how 

multiculturalism descended into nationalism resulting with a monolithic 

society and a centralized state. 

2.3. Language Policy and Practices in Africa. 

2.3.1. The Language Factor and Education in Africa. 

A language policy of most independent African countries was the continuation 

of the colonial policies (Bokmba and Tlou, 1972). Therefore, African states 

began to struggle for social change and education as early as their 

independence. The use of African languages in education alongside with other 

languages was part of the struggle in search of the path of Africa's 

development. 

Therefore, tracing back on the birth of language policies, the efforts and 

failures of African countries were influenced by political ideologies. Seyoum 

(1997) on the other hand demonstrates the uncertainty of the time that 

refrained African countries from deciding on the frame of national policies. In 

the late 1950s and 1960s, African leaders were influenced by the fashion of 

the days and with the ideas of modernization and nation-building. The 

heritages they acquired were not comfortable in either way to insist on their 
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own culture a nd language of the mass. Thus, they all found comfort m 

centralism and inflexible of their national policies. 

The African continent is the home of about one third of the world's languages 

of a total of about 6.000 languages still spoken around the globe . According to 

Wikipedia the free encyclopedia, 2 March 2008, Africa is a large continent and 

it has a diverse set of languages, which are estimated to be about 2000 

languages many of which bear little relation to one another. 

The implementation of instructional language(s) in the African multicultural 

and multilingual settings could be successful in the presence of political will 

and if attention is given to proper planning considering the solutions for the 

qualitative (Pedagogical) and quantitative (materials and finance) problems 

that would pose any major theoretical, methodological or technical problems 

for language planning. 

Kaplan (2003) symbolizes language planning as an academic process came 

into existence in the 1950s, out of the political needs of nations. Language in 

education is the core of African development. Therefore, during the 

implementation of language polices, it should be considered to understand the 

components like, appropriate medium of instruction, cultural adequacy 

(content in the curriculum), professional application (training of teachers and 

teaching methods) and adequacy of financial & material resources. 

2.3.2 Practices and Experiences of Instructional Language Policies 

In Some Selected Countries. 

South Africa 

English language is dominant in South Africa and its hegemony in the modern 

sector of the economy came from the reasons connected with the colonial 

history. Today, in South Africa, English is seen as important international 

language with its domination in science & technology, media & the internet, 

largely associated with power, financial and prosperity. Even though, there are 
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attempts to promote multilingualism, English is most often used as media tool 

even by politicians or government officials. According to Olivier (2006), about 

3, 673, 203 (8 .2%) were first language speakers of English in South Africa, 

around 45% of South African population had a basic knowledge of English and 

61 % of South African blacks have knowledge of English . 

There are major achievements since the beginning of democratization in South 

Africa with the continuous development of official languages and the 

implementation of these languages. The challenges and response to the 

complexity of problems faced by South Africa with the central domain of 

education needs attention to stakeholders to learn in a legitimate language(s) 

mainly because of its fundamental role in production process, social status, 

proficiency & competence in the market (Alexander, 1992). 

The next problem arises from the shifting perspectives on the medium of 

instruction. In South Africa, more recently, there is a shit in the perceptions of 

the public on the virtues and benefits of mother tongue-based education . 

There are people realizing the potential of the poor children in terms of giving 

them quality schooling. South Africa is a multilingual and multiethnic country 

whose language policy implementation is successful as compared to its young 

age . However, the language policy stipulations are criticized. The firstly 

criticism is that it is impossible to implement a policy of 11 official languages, 

a problem of promotion of language equity & esteem according to the 

constitution spirit. And secondly, the state in actual practice is becoming 

monolingual with English dominance . 

Therefore, language in education policy practice must ensure that the 

languages of instruction should facilitate effective educational d evelopment, 

and do not obstruct it Webb (2005) . By then South Africa, should be 

consistent in its language policy implementation with a free will adjustment 

towards the internal environmental problems, such as the multilingual 

diversity (about 80 languages), and the external pressures from globalization, 
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westernization, technolegisation, the global economy impact and the 

knowledge era. 

Nigeria 

The federal government has led an instructional language policy for the 

country in the primary, junior and secondary levels. In the primary school, 

which lasts six years, each child must study two languages; mother-tongue 

and English language. In Junior Secondary School (JSS), which is of three 

years' duration , the child must study three languages; mother-tongue, English 

language, and just anyone of the three major indigenous language in the 

country, namely, Hausa, Igbo, and Yoruba, provided the Language chosen is 

distinct from the child's mother-tongue. In Senior Secondary School (SSS), 

which also lasts three years, the child must study two languages, an 

indigenous language, and English language and French and Arabic exist 

under the policy as language options at both the Junior and Senior Secondary 

School levels (Awobuluyi, 1998). For the Nigerians, language is important if it 

is a market language possibly for buying and selling as well as competencies 

in the individual's careers. 

Ghana 

More recently, there existed dilemmas in Ghana on language policy. The 

demands for a national language sufficient to prepare the youth in the 21St 

century education was the points of discussion through out the Ghanaian 

education system. The old policy stipulated that pupils in the lower primary 

(PI - P3) should be instructed in the vernacular of the area where they 

attended school. Then from primary 4, the medium of instruction was to be 

the English language. The introduction of a new language policy to replace the 

old one was a serious discussion among the Ghanaians. Despite public 

protests against the government's decision to make English Language the 

medium of instruction in the primary schools, the Ghanaian government and 
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the proponents of English mediums were strictly insisting on forwarding their 

decisions. 

Hence, the proponents for mother tongue education , however, believe that a 

mother tongue has deep developmental , emotional, cultural, and political 

significance. Again, relying on research evidences, they propagate that 

children understand better when they are taught in their mother tongue. 

Therefore, they argue that the old language policy should be maintained In 

order to save Ghanaian children from a wholesale cultural denial. 

From the above dialogues, one has to have a fair conclusive remark concerning 

the type of language policie s that the Ghanaians should implement in their 

educat ion systems. Therefore , the Ghanaians could adopt the proper models 

of language suitable for their multilingual settings. The Ghanaian's children 

could achieve academic success with out compromising with their native 

language(s). 

Singapore 

The language situation of the Singapore society is unique in several aspects. 

Primarily, the multi-racial social makeup results in a unique la nguage 

situation and language profile of the Singapore society. However, it has to b e 

pointed out that bilingualism in Singapore means proficiency in English a nd 

one other official language. In addition to their mother tongue , most 

Singaporeans use English for communication (Manfred , 2005) . The official 

policy of bilingualism will lead to a kind of 'multiculture ' in Singapore. Abbot , 

(1989b) indicates that Singaporeans are always multilingual not because of 

the governments' policy, but because of the perceived good cultural reasons for 

being multicultural. English, for instance, is seen as the language of 

technology, management, and the indigenous languages as the carriers of 

cultural values. 
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Therefore, language planning in Singapore has been successful in achieving 

Government's stated aims. There should be also considerations towards 

existing issues and potential problems underlying the bilingual policy. The 

main problems that could face countries are more or less having similar 

universal features ; lack of experiences and luck of teachers training. In this 

case, the co-operation between teachers and policy-makers, an effective 

indigenized language policy, curriculum, methodology and teaching materials 

designing should be well thought as the solutions for success. 

Experience of the United States of America 

Bilingual education in the United States has been contested and reformulated 

within varying historical, political, social, and economic contexts, (Ovando, 

2003). The controversy over language policy was expected from the beginning. 

The nation 's founders did not decide an official or a national language in the 

first constitution. However, European languages were more likely treated with 

respect than others. The Americans strictly followed restrictive policy, until the 

1960s. Education was not set up to promote bilingualism. It was likely, a 

repressive policy which aimed at to promote a dominant believes and attitudes 

sticking towards assimilation over pluralism. 

Supporters of bilingual education say that it is only easier for students to learn 

English if they are literate in their first language , but such students who are 

literate in their language will learn English better and become bilingual and bi­

literate. More recently, however , the bilingual Education Act was terminated in 

2001 by new federal education policy known as No Child Left Behind Act by 

the Congress. This law rather offers no support for native language learning 

rather promotes total immersion , sink or swim program models. 

In winding up, language policies in the United States have lacked ideological 

consistencies for several reasons; that language issues were politically given 

less attention, English has already achieved hegemony status, the tendency to 

use neutral policy against racism and by creating a symbolic language 
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(English) became an im portant ideological support for the imperial rule. 

Therefore, on the side of pluralism, that can affirm equality and social justice 

for a ll, rethinking should start now by a ll policy makers, researchers, teachers 

and parents too. 

2 .4 . Language and Education Policies in Ethiopia. 

2.4.1. Language Policy in Ethiopia: A Historical Overview of 
Education 

Until the Early 1900, fo r mal Education was confined to traditional system of 

religious instruction. The church (orthodox) a nd Muslim schools prepa red 

ind ividuals for different religious duties and positions. At the beginning of the 

20th century, the traditional system of education has failed to meet the 

necessary needs of peoples and government diplomacy, commerce, industry 

and government- sponsored secular education. Thus, the first government 

school , which is know called Menelik II school was opened in 1908 (Bloor & 

Ta mrat, 1996) . 

When modern schooling started , there was strong opposition due to th e 

establishment and running secular type of schools. In 1925, the Ethiopian 

government adopted a plan to expand schools. Menelk II has permitted the 

establishments of European missionaries (American and Swedish) to open 

schools in the capital city of Addis Ababa. Foreign languages, elementary 

mathematics and science were taught in the curriculum (Abebe, 1998). 

In 1936-1941 after the restoration of the Ethiopian independence, schools 

were r eopened; however , there were shortages of teachers, textbooks a nd 

facilities . In 196 1, there was an entire revision of the school systems, 

curriculum revisions which introduced Amharic a s a medium of instruction in 

the entire primary schools and foreign Languages in the Junior and senior 

secondary schools. The Government followed a monolingual Education policy 

by the time (Teklehimanot, 2001 & Heugh, et al. 2007). 
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The education reforms in Ethiopia were expected to influence the young and 

the public. The first reform in 1970 was Education Sector Review (ESR) which 

was finally politicized by the Derg. The ESR was criticized for focusing on 

preparing students to the next level which again criticized for its lacking the 

concern for dropouts and self-contained terminates from grade four. It failed 

because it did not incorporate the interests of the stakeholders (Seyoum, 

1997). Another education Policy established during the Derg regime was 

known as the Evaluative Research of General Education (ERGESE) basically a 

reorientation of socialist lines. By the time , it suffered from Limited managerial 

and resource capacity. 

2 .4.2. Previous States Language Policies in Ethiopia. 

The first state schools established in 1908 promoted foreign language with 

obligatory French, and optional English , Italian and Arabic. The purpose of 

schooling during this time was to provide Cadres who could cope with foreign 

affairs. Until 1919, Amharic was taught as a subject. The imperial rule 

pronounced Amharic as a language of education and literacy. Therefore, from 

1947 to 1958 the medium of instruction in primary schools was English and 

in 1958 the medium of instruction switched to Amharic in elementary schools, 

but English remained the medium in the junior and secondary grades. Both 

English and Amharic la nguages were taught as academic subjects at all school 

levels. 

Under the Derg regime (1974-1991), there was little effective of change policy, 

although some attention was paid to vernacular languages (Bloor & Tamrat, 

1996) . A mass literacy program was pursued in the spirit of mass mobilization, 

for which purpose indigenous languages were used (Seyoum, 1997) . Although 

indigenous languages were used for literacy, the script was Amharic. Hence 

Amharic language dur ing this period was considered as a sign of nationa l 

unity and the medium of elementary school education. The Derg followed an 

assimilationist policy purely with an orientation of the imperial rulers. The 
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incu lcation and imposition of one language and one dominant culture has led 

the country towards ethnic tensions which resulted finally with secessionist 

war fronts. 

2 .4.3. The New Language policy in Ethiopia. 

It has been one of the turning points in history of Ethiopia when on May 28th 

1991 the Ethiopian People's Revolutionary Democratic Front (EPRDF) 

overthrew the authoritarian military regime and took over the political power 

(Wartenberg, 2001). The victory obtained not only political power, but also 

ended the disa strous civil wars among ethnic nationalities. This turn of history 

opened to words a new avenue for a federal structure of enhancing the ethnic 

and linguistic practices as well as the cultural advancements of nations and 

nationalities of the country. 

The military dictator and repressive power as its predecessors of the feudal 

monarchy couldn't hold Ethiopia together. In this task, the new rulers seem to 

understand that accommodation is a larger global trend (Alemseged, 2004). 

Certainly, there are arguments over accommodation policies, on the turn of 

history; the new coalition government (EPRDF) now is trying another way to 

make ethnic tension a t ease and save Ethiopia from breaking apart. A recent 

policy decision issued on 20th July 1991 , and the draft constitution of 1993, 

divided the country in nine regions based on the majority languages spoken in 

the areas concerned henceforth (Bloor & Tamrat (1996). 

Federalism, a s the system that decentralizes the decision-making process, IS 

antidotal to the unitary and assimilationist policies that were at the root of 

Ethiopia's political malaise (Alemseged, 2004). Thus, restructuring the political 

map along e thnic federal lines was expected to alleviate the problems 

associated with ethnic politics. In favor of their own house , the ethnic groups 

were to become in charge of their own domestic economy, education, 

administration and security. 

31 



The new policy took a considerable emphasis on languages in education which 

was officially effective in 1994. The 1994 constitution states in article 5 , that 

Amharic shall be the official language of the Federal government. It is also 

stated that all languages shall enjoy equal status and recognition and that 'the 

member states of the Federation shall determine their respective national 

languages. The New language policy decree states that: (1) Primary education 

will be in the medium of the nationality language of the region. This will also 

be the medium of teacher training institutes for kindergarten and primary 

education. (2) Amharic will be taught as a language of country-wide 

communication. (3) English will be the medium for secondary and higher 

education. (TGE, 1994). 

In this case, by now there are about 13 nationality languages which are 

endorsed for mediums of instruction in 9 regions. The New Education and 

Training policy legalized medium of instructional languages in the primary 

basic education and stated that: 

Cognizant of the pedagogical advantages of the child in learning in mother tongue and 
the rights of the nationalities to promote the use of their languages, primary education 
will be given in nationality Language (MoE, 1994, pp.23-24). 

The Education policy also declared that nationalities can either learn in 

their own languages or can choose from among those selected on the 

basis of national and country side distribution (ETP, P.23) . Amharic and 

English languages will be taught as subjects at all levels. English is also 

supposed will be the medium of instruction for secondary and higher 

education (MoE, p. 24). 

Ethiopia is a multi-cultural and multi-ethnic country, and is linguistically 

diversified. Thus, applying and the implementation of indigenous 

languages as medium of instruction are not uncommon in the bilingual 

and multi-lingual settings. The basis for the choice of instructional 

languages depends on several factors; linguistic diversities of the nation, 
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the readiness of the language to be used for medium of instruction, the 

resources availability and the political condition in general. The linguistic 

and ethnic diversity was significant in distinguishing instructional 

languages from the 80 ethnic groups of distinct cultural features . 

Ethnic identity was not favored during the assimilationist policy followers 

of the past regimes. One of the problems mentioned in the controversial 

arguments in the use of mother tongue as medium of instruction is that 

the language readiness to accommodate literacy and education in its 

graphic representation of the symbolic alphabets. Thus, it is obvious that 

the Sabian script serves only for Amharic and Tigrigna, and the other 

languages preferably chosen the Latin alphabets. Language change 

especially, its use in education sh ould commensurate with social 

acceptance and be in line with social trends, not by decrees. In other 

words, there is a clear social benefit in the new policy; primarily language 

is a right in its respect for ethnic identities and secondly the child has the 

right of instruction in his/her mother tongue (UNESCO, 1953) . 

2.4.4. The Eight Years Mother Tongue Schooling Policy in Ethiopia 

The recent final report on the study of medium of instruction in primary 

schools in Ethiopia indicates that the practices by the regions are found 

to be compatible with varying degrees as of the established language 

policy in 1994. The report also describes that some regions like Oromia 

and Amhara are completely consistent with the policy. Addis Ababa, 

Gambella and SNNR have already removed mother tongue from grade 7-8. 

Afar and Benshangul Gumuz have not had mother tongue medium at any 

level of primary. According to th e report Somalia and Tigray are 

reasonably consistent because, they use the mother tongue as medium of 

instruction fo r all eight years of primary schooling, but both use English 

as medium of instruction for 2 nd cycle (diploma) teacher training (Heugh 

et al. 2007). 
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According to Heugh et al. (2007), about 9 regions in their practices 

(implementation) are III different situations or varying in consistencies 

where some regions initially began with mother tongue for the entire 

primary schooling and finally changed to English the medium of 

instruction for grade 7-8. There is a wide spread believe that using 

English as medium of instruction will help students gain language 

competence for secondary schools and higher education. However, in the 

final report of Heugh et al. (2007), the team has concluded that students 

who can learn in their mother tongue can interact with the teacher, with 

each other and with the curricular content in that promoted effective and 

efficient learning. Although the policy does not notify the beginning level 

or grade for the study of Amharic as a second language, all regions have 

implemented this language with different materials, methodology and 

contexts. 

Despite the fact that all regions are inconsistent to some degrees and with 

various reasons; such as trained human, material resources, and 

readiness to select a language for medium of instruction, the current 

language policy of eight years mother tongue medium schooling could be 

considered as one of the best successful sound educational practice in the 

country. The language policy is based on a tri-lingual model for primary 

education in Ethiopia. Mother tongues (vernaculars), Amharic as the 

official or second language of edu cation and English as the international 

or foreign language comprise the tri-lingual model. 

2 .4 .5 . The Rational For Mother Tongue Education. 

The mother tongue as a personal and social instrument plays a central 

role in different perspectives. Some fundamental pedagogical reasons 

encourage that it is ideal for students to learn through their own 

languages, especially during the early years of schooling when they 

acquire basic skills in reading, writing and concept formation (Benson, 
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VIew that vernacu lar language enables easy understanding of traditional 

stories. 

According to ADEA (2005), language in education policies is at the core of 

African Development. In multi-lingual settings the choice of for both medium of 

instruction (Mol) and subject instruction (Sol) is crucial if Africa is to a chieve 

Development. , In other words the choice of language instruction is associated 

with development. In this regard studies indicate that quality education in 

schools could benefit from mother tongue education. Pupil achievement is 

enhanced if pupils first become literate in their mother tongue, but wha t ever 

the languages policy may be, teaching must be effective for pupils to achieve 

quality education. 

In this case, regardless of the campmg debates, mother tongue schooling 

should be initiated in the first formative ages of children because of the major 

issues related to psychological, pedagogical, sociological and for political 

benefits. 

2.4.6. The Implementation of Instructional Policy in Addis Ababa. 

The 1994 census data of Ethiopia indicates that the distribution of the major 

e thnic groups of Addis Ababa are estimated as Amhara 1,019,729 (48.3%), 

Oromo 413,162 (19.6%), Gurage 370,15 (17.5%), Tigrawi 161 ,524 (7 .7%) and 

others 148,165 (7.0%). Linguistic and ethnic diversity is a unique feature of 

Addis Ababa. It is a mosaic of ethnic groups with distinct cultures and 

languages. According to the census data registered, the population distribution 

by mother tongue and the language spoken, the majority (72 .6 %) population of 

Addis Ababa use Amargna as a mother tongue. Oromigna used by 10.0% , 

Guragigna and Tigrigna with 8.7% & 5.4% respectively. The remaining 

languages comprise with 2.6% and foreign languages 0.6% respectively. 

In summary of the sociolinguistic situation of Addis Ababa, the majority 

population about 97% speaks Amharic either as a mother tongue or as a 

second language. With respect to the literacy status of Addis Ababa, it is 
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tongue . Oromigna u sed by 10.0%, Guragigna and Tigrigna with 8.7% & 

5.4% respectively. The remaining languages comprise with 2.6% and 

foreign languages 0.6% respectively. 

In summary of the sociolinguistic situation of Addis Ababa, the majority 

population about 97% speaks Amharic either as a mother tongue or as a 

second language. With respect to the literacy status of Addis Ababa, it is 

reported that 85% of the population is literate and the illiterate consists of 

17.4%. Regarding the implementation of instructional languages at the 

different grade levels of Addis Ababa city administration, Amharic and 

English languages are employed in that Amharic is serving as a medium 

of instruction in grades 1-6. English is given as a medium from 7-8 . Both 

languages are given as subjects from grade 1-8 consistent with the policy 

(Heugh, et.al. 2007). 

Early in 1994 before the education policy was effective in practice, the 

instructional language was decided by the administrative council. Since 97% 

of Addis Ababa population speaks Amharic either as a mother tongue or as a 

second language , the reasons for selection would not go beyond the attitudes 

that "Amharic is not the moth er tongue for all, bu t it is a language of wider 

communication or a lingua-franca". National Language is a lingua franca of the 

population apart from being the official language of the Federal Government. 

In view of this, it is offered at all levels of the education system. 

2 .4 .7 . The History of English in Ethiopian Education 

After the independence of the country in 1941, English was regarded as 

the status of being the dominant language of instruction at all levels until 

Amharic was officially declared as the medium of instruction in the 

primary education. Amharic, as studies indicate was offered as partial 

linguistic and cultural freedom from the hegemony of English language in 

the education system. By the time, indigenous cultural relevance was 

initiated in the contents to bridge the gap between the student 's home 
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language and the school. Thus, when English was partially replaced by 

Amharic, there was a sounding pedagogical benefit than to begin with 

unfamiliar language with a familiar indigenous language and it was also 

an opportunity at least for Amharic speakers to learn in their mother 

tongue. 

English language is the second official language for the country. The federal 

government has decided the status of English as a medium of instruction in 

the secondary and tertiary education systems and it also serves as a second 

official language in some government and non-GVOs. Thus, English has a 

special status in Ethiopia exactly as an official language (Bloor & Tamrat, 

1996). 

The reasons why English became prominent In the country differ from the 

history of other African British colonized nations. The 1941 independence a nd 

the defeat of the Italian forces , by Menelik II in Adwa has favored for European 

nations to continue their former contact as well as to reinforce new diplomatic 

relations with Ethiopia. The British , French, Swedish and other European 

governments introduced commerce, education, military support and 

strengthened their diplomatic relations with the new modern Ethiopia. English 

language is seen as a sign of modernity by the Ethiopian elites until recently, 

this is because most of the former elites got western education. In the history 

of Ethiopian Education, English has significantly played basic roles and 

helped in the development of literacy for the indigenous languages. Still, it 

should continue its utilitarian characteristics, basically the role it plays in 

education; science & technology, new knowledge acquisition a nd access to the 

global inter-relationship. 

2 .4 .8 . The Question of National Language 

What were the reasons, those countries in history which became very 

successful in their development? Could the answers be due to the proper 

selection of language policies? In multiethnic and multilingual societies, it is 
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natural that languages tend to hinder addressing a nationa l language( s) in 

that ethnic groups insist on maintaining their own languages as a means of 

transmitting cultural and social values and as a result, they resist the concept 

of a national language, (Alemseged , 2004). 

Thus, an alternative choice of instructional language policy formulation is 

open to discussion likewise any affirmative action taken for nation-building. In 

examining instructional language planning, it is hardly possible to find a 

standard model. The basic concept and rationale is to make the n ecessary 

preparations to use an alternative instructional language. In connection with 

this rationale, there is no doubt to get in to the real track by scrutinizing the 

nationally relevant ideas raised in the planning process. One of the best 

choices for policy makers could be an assertive inclination towards the 

potential role of a language beyond its utilitarian purpose. 

A national language is a political cultural and social unit. The distinction 

between a national language and an official language according to Fasold 

(1987) is that official la nguages are in place primarily for nationalist reasons, 

those concerned with the day to day practical tasks of governing. The 

nationalist function is concerned with a nationalist motivation , the unifying 

and separatist functions , the link with the glorious past, and authenticity. 

A national language is generally developed and used as symbol of national 

unity (Ghermay, 1998). In this case, the functions of a national language could 

be noted as an identity and unifying the nation. In contrast to national 

language , an official language IS simply used for government purposes. Its 

function is primarily utilitarian rather than symbolic. Thus, a national 

language can serve both functions; as utilitarian purpose like the official 

language does and as well as symbolically representing a nation building 

purpose. An official language could not be a national language. However, until 

recently both were confused each other heavily and mistakenly held as 

"synonymous with uniformity and similarity" (Baker, 1996). The question of 
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and the need for a national language is an urgent cross-cutting issue not only 

to address symbolic ideology but also to cohesively promote the minorities' 

educational needs. 

The 1994 language policy defines Amharic as an official working language of 

the federal language. The policy has declared that nations and nationalities 

have their own official languages. Equality among languages is actualized 

according to the constitution, however, how could one find Ethiopia to be 

unified with out a national language? Unity in diversity is the present 

statusco, but equality in this context does not necessarily mean arresting a 

relatively advanced language (Ghirmay, 1998), the country having paid 

sacrifies with the past political ills should not refrain from maintaining a 

common language to transmit cultural & social values. 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1 Methodology 

The purpose of this research was to explore the practices of bilingual 

instructional language in some selected private primary schools of Yeka sub­

city in Addis Ababa. In order to meet the aims of the research, descriptive 

survey was applied for the basic reason that a descriptive survey is pertinent 

and reliable to depict data to study current situations of school settings. 

Hence, by descriptive survey method of representative samples, it is possible 

deduce generalizations (Koul, 1984). With the aim of making the information 

collected more in depth, a combination of quantitative and qualitative research 

design has been used. 

Questionnaires were distributed to all self-contained available teachers in ten 

purposively selected private primary schools. Most the questionnaire items 

were closed ended and some open ended items were also included for the 

purpose of getting free and qualitative information. The questionnaire was first 

prepared in English, but for the sake of understanding, it was translated in to 

Amharic. The questionnaire was distributed to 40 teachers. Among the 

distributed questionnaires 38(95%) were filled and returned. Focus group 

discussions and interview questions were also employed in order to get 

additional information from students, parents, directors and education 

officials. 

Hence, this study focused to provide evidence on medium of instruction 

specifically the implementation of instructional language in private schools 

and the implications for educational quality; the usage of home/mother / 

language as a medium of instruction, the principles and theoretical framework 

for contextual education language practices. 
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3.2. Source of Data 

In order to get reliable and valid data, teachers, education officials and parents 

were involved. Similarly, since private schools and students were the target 

groups, they were equally important in attempting to secure valid data for the 

research. Private schools ' directors (management staff) and parents were 

determined for their level of participation in planning and decision making in 

the selection of instructional language in the community. The reasons for the 

choice of medium of instruction and their attitudes towards bilingual 

educations were very important as source of information. 

In implementing and practicing instructional language policy in primary 

schools, teachers were d irectly involved in the problems regarding the learning 

and teaching process. Hence, no other body can suggest better and possible 

solutions other than teachers who are on the implementation process. 

The need for the selection of education officials as data sources was evident 

due to their responsibilities as policy makers, in curriculum planning, 

program implementation and decision making efforts. It is these bodies who 

supervise how the program goes in harmony with the policy framework and 

assist teachers in the implementation process and how much cautious were 

the education officials at all levels in the instructional language 

implementations in order to seek solutions to the problems associated with 

quality education in the primary education. 

In sum, it was decided to collect data from the above mentioned bodies as 

primary sources on the following grounds. 

• To depict information in relation to planning, implementation and 

management of medium of instruction; 

• The effectiveness of bilingual education (learning one subject in two 

languages) in the learning and teaching process; 
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• The attitudes of the beneficiary stakeholders towards instructional 

languages in private schools; 

• The efforts made in supervision by education officials to communicate 

and assist private schools to comply with the language policy; 

• The availability of reference materials and relevance of curriculum 

materials pertinent to the MoE syllabus. 

3.3 Sample Size and Sampling Techniques 

Along with the activities identified in the research process, fundamentally 

quantitative and qualitative data were generated. According to the purpose of 

this study, it was aimed to explore the attitudes and the state of educational 

language implementation in lower primary grades of selected private schools. 

Thus, accordingly, the study was conducted in 10 private schools of Yeka sub­

city. In the primary schools currently working, 47 schools were private 

schools. 

For the basic reason that there is large number of private schools in Addis 

Ababa, the study focused only in Yeka sub-city. The researcher beliefs that the 

area selected could represent all the rest of the 9 sub-cities in relation to the 

issue of the study. It was selected purposefully due to the fact that the sub­

city has contained the second largest number of private schools than the 

others in the city. On the other hand, the relevant data concerning bilingual 

instruction was expectedly available in the SUb-city. The third reason was its 

proximity and institut ional cooperativeness for the researcher. Similarly 

purposIve sampling technique was employed to select the 10 (21.3%) schools. 

From the total size, the selection list included the following schools; 1) Magic 

2) Carpet, 3) School of Tomorrow, 4) Kidus Michael/Youth Academy, 5) Safe 

Academy, 6) Hill Side, 7) Global Vision, 8) CHH (Children Happy Home), 8) 

Yeka Global, 9) Elbetel and 10) Rigib. 
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In the sample technique, availability sampling was used to select teachers 

parallel to the subject matters taught in the schools, notably math, 

Environmental science, Social science, Aesthetics, Physical education and 

Music. However, in practice the available teachers were about 40 in number 

and 38 questionnaires were returned from the self-contained classroom 

teachers. 

From the selected school samples, three purposively selected schools were 

taken and 18 students /six from each school/ were selected for focus group 

discussions. The techniques for the selection of these six students from each 

school was systematically done i.e. two students were taken from each category 

of high, medium and low achievers. By a purposive selection method three 

school directors, were chosen for interviewing. Focus group discussion was 

carried out with 12 parents selected from two schools. Parent selection was 

done by volunteer students to call their parents. 

3.4 Data Collection Instruments 

3.4.1 Questionnaire 

The major tools employed to collect data in this research were questionnaire, 

interview, focus group discussions and class~oom observations. The principal 

tools were questionnaires prepared for teachers respondents. Standard 

questionnaire was first prepared in English and finally translated into Amharic 

version. The Amharic translations were sent to the respondents. From the total 

40 teachers respondents 38 question responses were returned. 

3.4.2 Interviews 

The interview guide questions were aimed to collect free opinions from 

education officials and school directors. A semi-structured interview guide 

questions were prepared. The questionnaires were managed by the researcher 

and each discussion with the interviewee was tape-recorded. Finally the 

records were also transcribed into texts. 
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3.4.3. Focus Group Discussions 

Focus group discussion was another method employed to obtain necessary 

information from students and parents. Since the students' maturity level was 

not enough to give information on their own, they were invited to participate in 

focus group discussions. The discussion was held in three rounds. There were 

six students in each round. The discussions were managed by the researcher 

with guideline discussion points. The tape-recorded data obtained from the 

discussion was finally transcribed in to texts. 

3.4.4 Classroom Observations 

Classroom observations were conducted by the use of checklists to assess the 

teaching and learning process as well as the social environments in the school 

in relation to the use of English as medium of instruction and as a social 

communication language. In there purposively selected schools, a total of 12 

observations (4 observations in each school in line with the subjects) were 

carried. The checklists were designed in such away that how classroom 

learning process and students interactions took place. The observation was the 

basic tool to assess the practice of bilingual instruction in order to counter­

check the responses obtained from the questionnaire and interview questions. 

3.5 Data Analysis 

Data collected from the mentioned sources were finally tallied according to 

their proper categories and tabulated in to Tables with numerical and 

percentile values. The data collected from interviews and focus group 

discussions were qualitatively analyzed and a triangulation method was used 

to correlate with the questionnaire responses to get the picture of the issues 

discussed. Since two methods (Quantitative & Qualitative) were used in this 

research, to try to verify the validity of the information being collected, a 

triangulation research approach is used to analyze different sources and 

perspectives. 
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CHAPTER FOUR 

PRESENTATION, ANALYSIS, AND INTERPRETATION OF DATA 

In this chapter, the data collected are presented, discussed, analysed and the 

results are interpreted. The responses of teachers, students, education officials 

and parents are presented separately. The inter-relationships of the results are 

analysed, interpreted and discussed with the support of literature when ever 

necessary. 

4.1 Characteristics of Teacher Respondents 

This section has presented and discussed data gathered using questionnaire 

from teachers. The questionnaire responses from teachers are presented 

separately and the analysis started from the background of the respondents. 

As indicated earlier in the methodology, questionnaires were prepared both in 

English and Amharic. From the English version, Amharic questionnaires were 

translated and distributed to respondents. The questionnaires were sent to 10 

schools of teachers for those who teach Environmental Science, Social Science, 

and Mathematics, and Aesthetics (Sports and Music). Thus, from 40 teachers 

(4 from each school) 38 respondents (95%) returned the questionnaires. The 

background of teacher respondents from the schools is tabulated in the next 

table as follows . 
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Table 1 Characteristic of Teacher Respondents by Age, Sex and Qualifications 

Item Item Respondents 
No No % 

1 Sex 
NMaie 29 76.3 

B/Female 9 23.7 
2 Age 

16-25 14 36.8 

26-35 22 57.9 
36 and above 2 5.3 

3 Education 
N Certificates 5 13 .2 

B/ Diploma 27 71.0 
C/ BA 6 15.8 
DI Masters -

4 Service year 
N 1-5 years 27 71.0 

BI 6-1 0 years 6 15 .8 
CI 11 and above 5 13 .2 

Table 1 shows the characteristics of sample teacher respondents tabulated by 

age, sex and qualifications. The respondents were selected from 10 private 

schools currently teaching in Yeka sub-city. Twenty nine (76.3%) respondents 

are males and nine (23 .7%) are females. The majority of the respondents about 

94.7% fall between 16-35 age groups. 

As to qualification, about twenty seven (71.1 %) of the teachers held diploma. 

Six (15.8%) of the teachers have first degrees and five (13.1 %) of them have 

certificates. From the table, one can observe that certificates teachers are very 

few in numbers and the rest 33(86.9%) of them had qualifications beyond the 

required standard to teach the first cycle in (grades 1-4) as per requirements 

by the MoE teachers ' training for the level. 

Concerning work experiences 27 (71.0%) of teachers reside between 1-5 years 

of services and 11 (29%) of them have more than six years teaching 

experiences. The service years exhibit that the teaching experience for most of 

the teachers is by far low. This might affect the quality of bilingual teaching­

learning process in private schools. 
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4.2 The Need for Teachers' Proficiency in Instructional Languages for 

Effective Bilingual Education 

Table 2 Teachers' Proficiency in Instructional Languages 

Item Item High Medium Low Total 

No No % No % No % 

1 Language fluency of speaking and 

explanation 

i) Amharic 38 100 - - - - 38 100 

ii) English 7 18.4 31 81.6 - - 38 100 

2 Language efficiency of writing in: 

i) Amharic 38 100 - - - - 38 100 

ii) English 6 15.8 32 84.2 - - 38 100 

Survey results on the opinion of teachers about their proficiency of 

instructional languages in bilingual education are illustrated in table 2. It can 

be seen in item 1 of the table, thirty eight (100%) of the teachers as they 

replied have high language fluency in speaking and explanation in Amharic 

and thirty one (81.6%) of them have medium language fluency in English. 

In addition, regarding language efficiency of writing, thirty eight (100%) of 

teachers responded as they have high efficiency in Amharic; where as thirty­

two (84.2%) of the respondents have medium efficiency in English. From this 

information, one can comprehend that teachers with medium proficiency in 

English are unlikely to be capable of translating the standard Amharic version 

of the curriculum syllabi appropriately in to English version for effective 

content based instruction. As a result, due to this English language skill 

deficiency, the teachers might not be able to instruct children properly and 

unable to translate the contents of the subject matter course without 

destroying the concepts. 
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4.3 Appropriateness of Training to Bilingual Education 

Table 3 Training and Orientation of Teachers in Training Institutions/Colleges 

Item Statement Strongly Agree Undecided Disagree Strongly 
No agree Di sagree 

(5) (4) (3) (2) (I) 

No % No % No % No % No % 

1 Instructional language used in Training 

institutions or coll eges 

i) . In Amharic 5 13 .2 - - - - - - - -

ii) . In Engli sh 33 86.8 - - - - - - - -

iii) . Other - - - - - - - - - -

2 The training was appropriate for 9 23.7 - - 2 5.3 - - 27 71.0 

Bilingual training 

3 The purpose and benefits of mother 18 47.4 - - 2 5.2 - - 18 47.4 

tongue was convincingly clarified during 

the training 

4 Teacher training was appropriate to me 5 13.2 - - 2 5.3 21 55 .2 10 26.3 

for the first cycle (grade 1-4) primary 

education 

As depicted in item 1 of table 3, thirty-three (86.8%) of the teachers had 

strongly agreed that English was used as medium of instruction in training 

institutions or colleges, since they were trained in diplomas and degrees for 

the second cycle primary and secondary level. Besides in item 4 of the same 

table, 31 (78.5%) of the teachers disagreed on the appropriateness of their 

training for the lower level (first cycle) primary education. This implies that 

most of the teachers may luck the necessary methodological and pedagogical 

knowledge and skills as they were not trained for the first cycle lower level and 

primary education. Furthermore, item 2 of the table showed that when twenty 

seven (71 %) of the teachers had responded as the teacher training was not 

appropriate and not related to bilingual education, two (5.3%) of them 

responded undecided. In item 3, 18 (74.4%) agreed and the same number of 
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respondents disagreed with the purpose and benefits of mother tongue was 

convincingly clarified during the training or not and 2 (5 .2%) were not deciding 

their response to support either negatively or positively. This indicates that 

majority of the respondents were trained at college level and had not get the 

chance for mother tongue orientation for its importance as a medium of 

instruction. 

Hence , the data gathered under table three portrayed that majority of the 

teachers did not take appropriate training and method of teaching in order to 

conduct bilingual education effectively. As a result, one can realize that 

bilingual education is administered without basic teacher training since this 

trend is new for the education system. For this reason, teachers might lack the 

necessary skills and have inadequate pedagogical knowledge for the grade level 

they are teaching. 

4.4 The Match between the Provision of Bilingual Education and the 

Standard Curriculum 

Table 4 Availability of Textbooks and Reference Materials for Bilingual Education 

Item Statement 5 4 3 2 I 

No No % No % No % No % No 

I Tex tbooks prepared according to 

Mini stry of Educations' Curriculum 

syllabus at grade level 

i).Amhari c & Engli sh - - - - 3 7.9 10 26.3 25 

ii).Amhari c onl y 29 76.3 9 23.7 - - - - -

iii) .Engli sh onl y - - - - 3 7.9 10 26.3 25 

2 Reference materials prepared in: 

i) Amhari c 18 47.4 3 7.9 17 44.7 - - -

i i) Engli sh 24 63.2 3 7.9 II 28.9 - - -

3 Possibility to cover the subject matter 4 10.5 6 15 .8 - - 28 73.7 -

course as scheduled to the year in 
your bilingual education 
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Concerning the availability of equivalent text books and reference materials to 

bilingual education, in item 1 of table 4 , thirty eight (100%) of the teachers 

had agreed that there were textbooks in Amharic version prepared according 

to the standard curriculum. However, thirty-five (92.1 %) of them disagreed on 

the availability of standard text book in English version, the same as Amharic 

version for each grade of first cycle primary level of education. The rest 3 

(7.9%) of them did not give their opinions ether in agreement or disagreement. 

From this data, one can argue that lack of prepared Standard English version 

text books will create misconception and distortion of subject matter contents 

when it is viewed in the pedagogical knowledge perspectives. 

Regarding the provision and utilization of teaching-learning materials of 

English version on the ground, it was observed and confirmed by twenty-seven 

(71.1 %) respondents and the school administration as there were imported 

teaching and reference materials in English version (a series of books) 

published by Vikas Company in India, beyond the standard curriculum of 

MoE, which are loaded with foreign values and cultures. In this category, some 

respondents i.e . 17 (44.7%) have undecided in their responses. To make clear 

the hesitant responses, the researcher had identified that there are no 

Amharic reference materials by his observations. In addition, there is problem 

of subject matter course coverage according to the annual plan. For instance, 

twenty-eight (73 .7%) of the respondents did not agree in course coverage as 

scheduled annually in bilingual education classes. However, about 10 (36.3%) 

have agreed that they were able to cover the portions in bilingual classes. 

Hence, from this information , one can possibly generalize that the provision of 

imported English version of teaching materials, which are full-fledged by 

foreign values without the consent and knowledge of the professionals and 

education bureaus, will have adverse effect on the ability of transmission of 

cultural heritage and determination of self-identity, which collide with the 

stated standard curriculum. 
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4.5 The Reaction to Bilingual Education In Light of the Education Policy 

Table 5 Teachers' Reaction to Bilingual Education in light of the Education Policy 

Item Statement 5 4 3 2 I <= V) 

No 
, 

o -No % No % No % No % No % g 0..<= '" .., Z ~"O 

I Since, Amharic is a nation al! 16 48.5 6 18.2 9 27.3 2 6.0 - -
Officia l language, students better learn if 
the medium of instruction is Amharic 

2 Amharic is a wider communication 13 39.4 6 18.2 8 24.2 6 18.2 - - 5 
language, thus acquiring better li teracy in 
Amharic leads the student to a better 
academic success and second language 
acquisition. 

3 Amharic medium helps to understand 12 36.3 7 21.2 9 27 .3 5 15.2 - - 5 
technica l words in the curriculum and 
moti vates the student in the learning-
teaching process. 

4 I feel more comfortable and easy to use 10 40.0 4 16.0 4 16.0 7 28.0 - - 13 
Amharic as a medium of instruction 

5 Instructional language selection and 
decision should be done by: 

i). Parents I 2.7 3 8.1 I 2 .7 I 2.7 - - 32 
ii).School administration 19 51.4 5 13.5 - - - - - - 14 
iii).Both 5 13.5 2 4.5 - - - - - - 3 1 

6 Preference of instructional language at 
primary level of education 

A A better acquisition of English Language 23 74. 2 8 25.8 - - - - - - 7 
and literacy as a subject helps the student 
for academic success. 

B There is a pressure from the school 6 22 .2 10 37. 1 2 7.4 4 14.8 5 18.5 I I 
administration to use English in bilingual 
education . 

C Since, English is an international and 2 5.3 - - 3 7.9 - - 33 86.8 0 
second official language for our country; 
students should beg in to practice bilingual 
education at the lower level. 

7 The ability of students who understand to 23 67.7 6 17.7 I 2.9 3 8.8 I 2 .9 3 
what they are fluent in speaking and able to 
express their idea in writing efficiently at 
the lower primary level 

Teacher Respondents were asked to view their opmIOns about bilingual 

instruction and education. As identified in item 1 of table 5, majority 

respondents about 22 (68.7%) of them agreed that students learn better if the 

medium of instruction is Amharic and 2 (6.0%) disagreed. The rest of 9 

(27 .3%) had undecided in their response. As to the advantage of Amharic 

language for better success of literacy, most of the respondents 19 (52 .6%) of 
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the respondents agreed, 8 (24.2%) did not decide and very few respondents 

6(18.2%) had also disagreed in item 2 of the table. 

In support of the idea for the advantages of first language literacy transferring 

the skills for the second language skills and proficiency, Hakuta (2003) an 

educational psychologist, explains that the cognitive theory of second language 

acquisition supports the notion that "there is one common underlying 

proficiency for both student's languages and the skills that learned in a 

student's first language can be transferred to and accessible in the students 

second language". Hence, it is possible to suggest that most teacher 

respondents confirmed that Amharic literacy can lead the student to a better 

academic successes and second language acquisition. 

Concerning the appropriate medium of instruction at the primary lower level, 

in item 3 of table 5, about nineteen (57 .5%) of the teachers agreed that 

Amharic helps to understand technical terms and motivates students' 

learning, 5 (15.2%) disagreed and 9 (27 .3%) had undecided. As respondents 

were also asked if they feel comfortable in Amharic instruction or not, fourteen 

(56%) of teachers had agreed that they are comfortable, 7 (28 .0%) disagreed 

and very few i.e. 4 (16.0%) of them did not decide in their responses whether 

they feel comfortable in Amharic instruction or not. 

Regarding the role of parents to participation in the selection of instructional 

language in private schools, item 5 of the same table exhibited that about 

twenty-four (64.9%) respondents agreed that the school administration had 

the biggest role in selection of dual medium of instruction. Furthermore, 

sixteen (66.7%) of them responded that there is a pressure from the school 

administration to use English as medium. From this information one can 

argue that parents have not actively involved in decision making to choose the 

instructional languages for the current bilingual education in the private 

schools. Parents' participation in decision making is ought to have to 

community or societal recognition for steady support in attaining quality 

education. 
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In connection with the preference of instructional language in primary level of 

education in item 6 of table 5, 31(100%) of the respondents had agreed that a 

better English language acquisition as a subject can lead to academic success. 

About 16 (59.3%) of the respondents have agreed that the selection of bilingual 

education in private primary schools has been decided by the school 

administration and about 9 (33.3%) of them responded with disagreement. The 

rest 2 (7.4%) of them did not give their opinions. On the other hand, in relation 

to English preference for bilingual instruction at lower level, the majority of 

respondents i.e. 33 (68.8%) have responded with disagreement where as only 

2 (5.3%) of them have agreed and the rest 3 (7.9%) of the respondents have 

,undecided in their response. Hence, one can conclude that English language is 

preferred for academic success when it is taught as a subject and not as 

medium of instruction in the lower primary level. 

Concerning the advantage of learning in first language (mother tongue) from 

item 7 of table 5, twenty-nine (85.4%) of the teachers responded as they had 

agreed, 4 (17.7%) disagreed and 1 (2.9%) of them undecided that students will 

develop efficient writing skill in the language they are fluent in speaking and 

understanding. This implies that learning in first language / mother tongue or 

community language/ has the advantage to conceptual understanding and 

writing skill development for transfer of knowledge to second language and 

academic success at the lower level of primary education. 

4.6 Data Analysis of Interview Responses from education 

Department Heads, Supervisors and School Directors 

There were three groups of interviewees, from Yeka SUb-city. In the first group, 

there were 3 supervisors, 1 Team leader & 1 Head of Department. The second 

group of interviewees was from the education Bureau that included 1 Head 

Department of Curriculum Development and Education Support and 1 Team 

leader from Educational Supervision Department. The third group of 

interviewees were private school Directors. All the interview discussions were 
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tape-recorded. The same guideline questions were asked for all interviewees 

except for the school directors. The interview took place from April 4-21/2008 

in their respective offices with the scheduled (appropriate) time. 

The interview was held with Yeka Sub-city Head of Education Department, 

team leader of General Education, from Addis Ababa Education Bureau, Head 

of Curriculum Development & Education Support and team leader of General 

Education Supervision Programs. Regarding to their educational status, the 

education officials were qualified in Master of Science degree in Biology, 

Bachelor of Arts in Educational administration, Master of Arts in curriculum 

and Bachelor of Arts in Educational administration respectively. 

To analyze and interpret this interview results obtained from these 

interviewees, qualitative method was applied in a narration approach. In so 

doing, questions raised during the interview were summarized and addressed 

in that what were the advantages of bilingual education from psychological 

and pedagogical perspectives and did private schools consult the education 

department to conduct the program as per the framework of the educa tion 

policy as well as questions about the challenges of bilingual education that 

might encounter and its adverse effect on children 's cognitive development. 

Thus, the education official interviewees had answered the questions, their 

answers and responses are summarized in the following way: 

" •.. Il<l>.(>:Dll.f r"JA r9"tJCr o...y.~~ CI.efL ,}:}A r9"tJC:" (Lom- rr9"tJC:" 
flC'OJ-'} If~ r:"9"tJCr ou9" "'fOJ-'} nAmrch9":: n '}.(>:'} r9"tJCr IlV-II -)' 1:'}1: 
ou{)m:" IlA)i:";J-- rno9"C' ou~IlC'I rM-An'l 7,Y:1r 9",} ";J'-"JC OJ.e9" mcf>l71l,;r 
h 'H'_ Dll.f oufll r r9"tJC r ClII 00-f SD 1-'} n 1\ OlJh~ 9": : 

llouLPL·t: rCl.efL ,}:}A rr9"tJC:" ·t't.t\1.~-} n'}Y: OlJtJllLo-ll OJY. 11.1\ nI-JClfl 
n~_{) '/er '" (fc:' 1l0lJ. cf>I\cf>A 1.tt ho&..OJ- OlJUnLO-ll ;JC 11 o &.. OJ- nOlJ. ~1C 1:'}1: 
(LOlJC ";J--"JC h'}~.e1~OUOJ- 7,'1 ";J--"J~,} 1I000:J>IIA'I h'}-'tcf>I\cf>A r7,'1-} 1:'}1:OJ-'} 
1l000cf>I\'/>A r9"tJC·t: (Lo~ lIC1h.(>: 1:'}1:OJ- hY:1r 7, '}-'tL~OJ-'i- h '}-'tfH;J~:OJ-
1I0lJ Y: L"J ~OJ-:: Iln lIr ";J--'} ,t'Iilil.Cl6J:I' v- i;r "J,} OlJtJIlLOIl- Il/rO- 1:'}1:'1 CltJA 
1lDll.c,"~llr: rr9"tJCr TfL(LOJ- h.(>:l71l,'} OULPL:" ClY-L1 Y.L~ ny.L~ htJ~'1r 
r{)~-An'l hY:1'} n '}~C QIl9" ncf>~ 1:'}1: nm:J>cf>9" {)rt·-t;t1.. cf>.e(l 
h r rf' 0 t-Il :,. .e 1;-; A : : () IItltJ 7, '} Y. r 9"tJ C r ClII ou· f tJ ~ 'I :" 11 Iilil. <l> 1\ n 09" C' 
1l0lJ fchr'l hn I-JClflfrm· ;JC 1l0lJI-J'l.Y: 1:'}1: h '}-'t 0lJ<;' 0lJ1l1 Y..(>: IlA)i:";J-- I\.e 
rM-An'l ";J~"JC llou~mC 7,'}~Iilil.~ch 1l000.(>:L"J 1I~/r{):"t.7i'}'1 (Frustration) 
IIn,}"Jtt.et (Anxiety) f ;JAfllrerA:: 1l:"9u tJCr ~,cf>ClIlA h'}Y.AClrOJ· 
UI'\ClrOJ''} llou"JII'll : 'll,}o-'11'\n";J:'} hnI-JClnSrOJ' ;JC ntt9"Y.OJ· 1lcf>I\II-
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(\ool.P'TC; UI'\cFfOJ''} f 00'1(\'l.' C; f oo-t'}·t,} -: Ot,{) h(\ 00'"0IJ00,} ":f''1C 
.e&.mCfJ:fCPA:: 9Dh'}.f"f;9" ~,IJ9\JC' hCC oop'OC t'l.oofll fl11l.~:(\OJ· h '}.~ o OJ· 
hhl-JfJQOJ· ;JC Ontz..f'~C?OJ· oo{)r/';J'OC 0-/>1'\(\' Ontz. '1fJfJO'} <J:'}<J: I'l.m</>9" -of 
~OJ' : : 

O-tm OIJ t9" hT t'l.1'l. h '}~C OU~ '} IJY:OIJ. OfJhY: <J:'}<J: 7, '}-'t OIJ~ A~":f''} 

0IJfl?~Y: fU~C;:" fh~ oo~f <J:'}<J:'} foom</>9" oo-oT /Child convention/ 
hoofll{) fJi'i?C O/,,{) 00r/'0IJ00,},} OooOC7iC f I ... {) OIJ'}~T'} .f'I'\fllA:: .eu'}'} 
'1:'1C (\oo~l. ~ ~OJ' fT9uUCT T t'l.1'l.0J· PCa,·t_~·9DUC·f;,}C; f<J:'}<J: 
{)T/"'/;:{OJ' fh-oI.-tOO"} OIJlJhA .f'~I.?OJ· ... " 

Thus, the above responses of the interviewees had illustrated that the private 

primary schools did not consult and seek professional advice about the use of 

bilingual education program in their respective schools. The education officials 

said that the provision of bilingual education using foreign language at early 

age of children is not important in Ethiopian context. It has psychological and 

pedagogical problems. As they pointed out, when children are forced to learn 

in both Amharic and English each subject simultaneously, they might not feel 

comfortable and become frustrated. As a result, the program will have negative 

impact on cognitive development of children. 

From this information, one can infer that the private schools provision of 

bilingual education at lower primary level has not been officially recognized by 

the education system for its adverse effect on the cognitive development and 

child right convention in light of the national Education and Training Policy of 

the Ethiopian context. 

Further more the three supervisors had answered the interview questions and 

their responses are summarized as follows: 

" ... Oo·TCrt If'} p/,o h'}~:t't1-o~OJ' fool!:oot.f' ~l.~ f'1A T9"UCT OA·'1: 
OU·(\·f; hOIJC'1C; 7,,}'1t'ltl'1 OIJ{)-tOIJt.f' <J:'}<J: I'l.m</>oo· fhOIJC'1 fooOIJt.f' 
oo~u~~· OfT9"UCT a,.e ~.f; 0')'9uUC~' ntz. 'z.{)r/;C PCa,'I'-')'9"UC·} ~l.~ 
f-ttl;J~ o.lf,} Oh'}'1t'lII'1 f·t·I1;J}f.~·'} ooOIJt.f' oo~u~·} O{);t-'}P,CP', 001P1.'} 
~1.~:fOJ·'} fmO-/! ~,.e~(\·9D .eA"~,}9u ~dltJ'1OJ' T9"UC~' fl.T 0t\.1'\ mc OfJ71Y: 
<J:'}<J: f'I't1;J~ c;:fOJ':: {)(\l1.u OhootJ"'i· fT9uUC') a,.e ~.} fntz. m </>00")' ooOIJt.f' 
oo~u~~· hpCa,r/'-T9"UC'f; fntz.fllfll9" 1ft;' h.e:J·.e9":: .T(\.l\m' 0001P1.rf; 
~'hh(\'1 Iftr I}I\ id'1{l(1C I'\,e on 1'·°J(: .e:t'.f'A:: fu,nt.rf·()O'9" }V"'l\flh~' 
),,'H': A~ Oh '}O/t'l1f<1 flA rf·C)1t. ~'9"UCT frf,OIIt. )",eUD{)l\m'9" :: ·Nn.,Y·1',9" 
h'}f.H.U' )','}f.~m' h 1\.1'\ rm· '1'I\,erf'm' l\ulJ;rf~' 1\1\. h'}OII\.1f<1'} ~'}~ 
OOl/{)rf,lfl/C '1m' h'}:{ Subject matter I'\,e mA4>m' 'tf.m· A~=J!'} 04: °ntJ'). 
WfI/{)f,I.l,O"P I'\.e I'\,elf,} ~'}~m' I'\.e ,n:r '1m· ~'h,t.'l· ~f.t.1'~': : htJ OJ'bbl. on 
r".'}o/p'~' ,rOJalm' ;J'I\.I\ '1··'1C f(\'(\O~'C; 0°19" 1'';· fl11l.fJA '1m' :: rh'},r·,:9" 
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.' 

rf,(IIlt9J -:"· (l,V,,; UIJ(";~! *'}*:r:m, O.(II/<;. fO/\l1l "lAX' .elf'}I\:fCJlA 0<'>1\1'\· 
:"/9"' l:'} understand ,ry.c,~)I'\·: mY. rf';'jI'\9" f:"9"UC1' Y.L~9" tA:fm·'} 
upgrade I'\ .. r Y.C1' .e -:"'1\1'\-: : 

01'\.1\ Oh·t\ h.!»Ca,'l'-T9"UC~ t\.1'\0c'l ntI.Y I'\rT9"UC*~ r-tlJ-lmm·'} T /.,~ 
OouM.t.t\ i'\h,}"?t\.tl~t:; nouC~ Cl,et\. '}:}t\ hl};l'\-'~" oullm;rrm·t:; -tbQ,OIJt 
T /.,~ Clt\-j'lJ-ImO')' U·'l.;r 01.tI. r-t-h4-t.l'\m·'} 1'9"UC')- O-j-lJ-Imm· 1,tI. 
1'\000mt:;o/~ 1l1'\0IJYllrt\ OT9"UC')' ~I..~ hl};·l'~ 1'~1' ,eC:l.cpt\:: O},'}°Il'\.l,i1 
*'}* tm(llll,.:r:m· /\*'}*m, h'<':1:" }"f!rf'CJlX'>, fl'\m'9" m.e 1'\01J. 1'\ m· ~Y<t 
9"'1ACl:" *'}* f UIJ 'I1<;,'} ":j"/\.";J' /1'\.J'P.1IC/ 1'\.J"'f,r:ol .e":j'·A .elft:;t\:: htJ 
m·bI,l. on Subject mater m'}:""'(/J' 1',/\ {lllm:J>:fm' n '}~ ~··,,?C '1m' :: (JMI.U 
generally OIJI'\ ')- .e:J:I'\t\ fO/A :,.f{l.*~'. -,,{lllt9J1'· O*'}* ":j'./\." :r:fm· '1'<;, c'l.lf'/· 
academically on y.h9" ,rl'\. '1:r:01·:: r~n()n ~"I'\-';r O'l'OUl'\h" - 07't\.c'\.m· 
ll')·l.t:c{, r,,-o/ouml'\')- lll'\(f" 1l.:J1· t\.&.mC ~,.e1Cl9" .•• " 

Hence, the information gathered from the interview of supervisors, indicated 

that the English version text books of each subject are not prepared according 

to the standard curriculum syllabi of the MoE. Besides, the supervisors 

explained that there is problem of period allotment of each subject in the 

bilingual classes which impeded the course coverage as scheduled. For this 

reason, children might not get the necessary knowledge as intended by the 

policy. Accordingly, it is possible to deduce that there is a mismatch between 

the English version text books and the standard Amharic version Curriculum. 

Furthermore, there is lack of course coverage as planned because of .miss 

allotment of periods. As a result, the quality of education will deteriorate m 

bilingual education of primary private schools. 

In this interview, the school directors had responded as they support the 

program and advocate bilingual education for its importance to English 

language fluency, which may enhance children to develop communication 

skills and academic successes. When the three directors were interviewed 

about the main reasons why private schools support bilingual programs, the 

availability of trained teachers and bilingual materials, they viewed their 

opinions and the summary is put as follows: 

" ... hH.tJ O~. -)· /\1997 ~.9" (10.1'\. 0(10'1'\· -)-/9" "'1.'i.{Jrf;C qH:)~m' 
{"I{J'f,(IIltY *'}* h 1-4~: h(";A ,f.:L{J J'I'\.:','} ('mX'Utj~:', 01',(IIIl:~: *'}* 
h'},'UI'I' rf,q"h(~ '10C:: OW} VI. rf,lI'lt mY. 20% f°'l.lf'101· rf,(IIlt c"'1tH)'}:: 
{JI'\H.tJ <",f.'l," mY.'10Lm· lI'//\:,.9" :"9"tJC":'} Oh'}"It\.H~: *'}* llll{Jrf''''IC 1ll'} 
},'}y' ,r.'(~m· "'1{J.,.(II/(: (1111'\:"9" Oh'}°Il'\.Hi1 O~tmC'} 1.tl. rf·(IIlt tm9"(f,:" 

56 



"f. rmt. (J)"~9" h C,"H' h'i J.>. UD'i"/ p,:,. :"/fI,:" IfCJ1'-:-\A {'JI\U.U ~,'1 hr~..,.'1 

1'itl1.1 hr~I\'i 1\9"'H':'i '1m' hll.1J f9"CJ{'J,,·rt.m· ,eAI\·:: ~,CJ OJ"~ :"t.;J­
&.mt.'{ri pressure9" &.mt.'{ri: : {'Ji\t,.U h'iJ.>.,,',f.·qum· m,'i"/I\,t''1 (II/{'J..,.£II/(: 
"f.unCi :: 

(J)"~1' "n I\r'i.l':'i '1m· English Language h'iJ.>. medium of instruction 
h 'pttri f({JI.&.A '.,.,). 1\l71l.IWJ· 1'fcl: (J)"~1' J',UTi f({JI.&.A 'N1 ,). 9"h'i ,f':" OJJ.>. 
hr~..,.'1 f:"9"UC')' hch'i OJ j'. 9" J.>.t.):f '1'("'&9';'; O.J.>.CO· :"9"UC:" 
h'i.~J',h·{J.'Ffm· V·I\·?" :"ruc~' h),,£11/(:'1 (1 {'J"""'C llEnglish '1m· 
fl71l.UJmOJ·:: (12'1 J.>.t.):fc,' (1College J.>.t.):f medium of instruction f({JI.If'lm·SJU 
English {'JI\If'l ~,'iP, J',h'{J.'Ffm·c,· *'i*0I'19" f(1l\m ),,01"/'01' ')·9"UC·t:'ir 
(1 J.>. 'HI understand 1\ .. f'J.>.Cr 711P,.~··I\·: hu.U9" (1"J', J.>."lc,u English 
international language ~,'iJ.>.untr'l· rmm'i rCJAlH· OJJ.>. m·bJ,l. frm'/"f.· 
h,e:A O .. f' :)'f,£II/:r:O)' h'ib:i f'({Jl. "/flO'O:" {'JI\If'l '1m·:: fl1,eI\=1A ~9°UC~ 

1':"SJU'1 1'P,~' t\.c.°lm· ,e":('I\Am,e l\,tl1l\m· 1'Y<I: 5'."lqu )','i,f.·1 :"SJUUC'''' (12 
*'i* r.m(II/C A~:'; J',9";J-;NFf<rA:: J',U disadvantage '1m· O)','H': On-A 
O)',£II/C'1 J',oo'A:: (JI\A nll-A Oh'i"Jt\.II'1 J',oo'A J','/, J.>.qu ,,·°'/&01' concept 
OJ.>.'HI understand ",f J.>.C',m· J',1""A:: I\Am· J.>.lf" 02 *'i* ,eo'r h'H.,'i 
h""l}1\ hl'1.1f,m· ,eflhCJA:: I\r''fl\, 45 J.>.<I!:P I\V'I\:" hlj:l\" 1\ . .f'{'J..,'rc '1m· 
or 45 J.>.<I!:P 'it. )',{'J",·rc'.' h'iJ.>.If'l (Jh'i"Jt\.U'1 '11 J.>.qu 45 J.>.<I!:P period 
0),,£11/(:'1 1\ .. f'{'J'1·9"C '1m· J','l J.>.qu I\~nn": I" ;1-./> J.>.m· 'i ~SJUUC~ OJJ.>. ;\" 
1\:):,'''''01' J',1""A n<l! )',,et"ir (11/1\:,' '101':: 1':"00' hll.u n,I'bI.l."'/& J.>.qu 
{~h'i"/lU''1 *'i*OI"i h,f'i'ii'il\.:', ~,'Pt'/,.~. 1\..,·£11/&9':'; J',m:"({J/A:: <rCJ m· 9" 
'1':"00' J','/, '1m·:: 

fl"lA ~'SJUUC~ fl.,y.~: fl71l.Y{'J-t9u
-;, OJI\~~'· A~;J:rm· m,1"lI\.H~ '):1cJ: foo'11C 

~:Ir';J' 711P"c:'/.·rm· nli:-t~ li:I\1~ 711P,l\rm· 71'1m·.4>1\1: f"lA ~SJUUC~ 
fl..y·~··SJU 7,C{'J flC{'J fooOJP'J~,C U·'l.;:J' ,e;J'YA:: fl1,et\.1=1A ~SJUUC'} hTft.t'l, 
h1~C ht'l/.·C llC"'~'1 oooo&Y Yllt.A1O/A:: hU·1 hl71l.;:J·fm· f"lft"I1A U·'l.;J' 
f7,1"lt\.H~ cJ:1cJ: -ttA1.'!~ 7,fmool ooSJUffJ~ fU·fl·1SJU fU-fll-tll-fl nli:A 
MAn'1'1 hoofll-Jh'} 71f4>flOJ' ,e;:J'YA:: 7,15'.l1floo·Y fl'l. hoofll-Jh'} "l1 cJ:1cJ:1 
fl-ti'ifl U·'I.;J' 00'11-;' 1':"SJU Yflm· fl.U'1?" A~":('1 flUfl~ cJ:1cJ: OTfll-tOTf-;' 
fMAn'1'1 71m'4>~' 7,Y:1~ I\,e 'I'?\7,c:' 7,1P,flm· ,e;J'm.4>A:: hU·'i YflOJ· fOJI\~'1 
f-tOTf&91":(' ''It,,} flfl71,~ cJ:1cJ: ooOTfC li:I\1~' 71fmool ooSJUm,t: fU~'1~1 flhli: 
ooli:~ cJ:1cJ: fuu '11C'1 fooOTfC1 00·fl')·1 fl71l.,:J4.'1 SJU'1AI1'}9u OJ5'.t,~ flU1C 
5'.l~ /identity crisis / f0Tf1'!')' l' Y'1:1 71 1P,Yfll\i'im· 71t'l,:JflU': : 

h'1 1 .. "'11··'i basic flf'!· curriculum h)"cPZ&'O )',1C hh3·r~A·.f' 
curriculum :)C nm·H'iIMixj.f'II ,'J"f.CJ:r:m· texts )',ft·:: I" un 'i "/ p")"ir text 
nJ.>.'HI h'im','(',/I\'i: : In addition J.>."lC,u fl"'11-:" )".'Ja''''I.9Q· v·ft· hm·bJ,l. 
hCJllrmalf\'i: : r'h'i"Jt\.11'1 *'i*m·'ir I\(II/.v,nc na,r f'r'io,o,t.m· ~,'1U.U'i 
f""1)" ),,:)O,({J1.9'1· (J9"CJ{'Junll,:fm· rm""0(,': 1'· nn<l! V'~;J- h'i·'tm','oo.tFfm· 
WII/{'J:rA '1m': : h{'Jh 4'1 hr~A ,f..t.{'J llt\m' .f'A..,·..,·t.,,)rmm· 'I."1'f1 ,n:r '101':: 
1\,"01' '}?"OC :,.(111. 't.{'J·I;C 'IU ;)"f.m· ('JC~'" ,)·ruc·)· .n: 1""'1/"11'9" hU'H': 
01C una, 1" .. ., J','i{'J rm""Olj: ),,1\:: Grade 3 & 4 nO·'1m· f({JI:"/~.:'· Grade 1 & 
2 on hU.V· "'·"·C1·qu '10" f"·I.£II/~.:',:: 3'1CJ 4'1 hr~A "n )',A..,·,,·t."1unr 
rh'i ,f"I:9" 'l.tI. {'J"An:P'i -fl;J: )',A ..,.t. ")r'lOl'r: : Contents n 00· fl. 
f(ll/.ln'/>00· (J:'. hU'i ,r.' O'J(: hunm· un",'or~:" "J', '1m· . .. " 
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From the responses of school directors, it is possible to confirm that the 

practice of bilingual education has advantages for the only reasons that 

students can be fluent in English and also to succeed academically in the next 

grades. Besides, parents were the main pressure groups for private schools to 

conduct bilingual education in those private schools. Private schools were also 

forced to maintain market competitions. Thus, they have decided to proceed 

with bilingual education for commercial purposes. As one of the interviewees 

disclosed his personal opinion towards the dominant notion and beliefs about 

English fluency by the pressure groups, he said, "continuing to conduct 

bilingual programs at early ages, would create a negative effect that will cause 

identify crisis in the future". 

From this information gathered where there are no available trained bilingual 

teachers and Standard English textbooks translated from the Amharic 

versions, it is impossible to transmit the proper and required information 

across the content areas. This shows that the main pressure groups do not 

know the effect of learning using unfamiliar language as a medium of 

instruction. Further more , attention is not given by either stakeholder; parents 

or private schools. Therefore, one can be able to conclude that the adverse 

effects of bilingual education at early age are critical and can cause negative 

impacts in the cognitive development of children in private schools. 

4.7 Results of Focus Group Discussions with Students and Parents 

4.7.1 Students 

The characteristic used to select grade four students from 3 sample schools 

(Yeka Global, Kidus Michael & Hill Side private primary schools) was 

purposive sampling considering gender balance with a total of 18 students 6 

from each school. The researcher has held discussions with the groups in their 

own schools in separate silent rooms facilitated by the directors on April 15, 

17 & 2/2008 according to the time scheduled. 
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From the focused group discussions, students responded that Amharic is their 

mother tongue and they better prefer it to understand concepts of terms 

across the curriculum. Thus, the target group answered for the questions they 

were asked and their responses are summarized as follows: 

" ... h1Y;1 ~'9"UC:" 02 <)n* uoOIJC r:euoc'J(J)' 1~ tl',':A '1(D': : 
9"h'},e":9" ~,Of.. :h'lJ'r h,el\'} :t>I'\1":-;"} 11:F h~,1'1"} I\lll/(J),a"r ~(J)' 
f,',lll/C~(J)':: ~,'}f..~ h£t-=A fl'}111 Or} o~,aYf:'1c; h1<>JlLH~ 90* OL£t-=,,,,, 
~'U~1"} n£""".: :"9"tJC;J-1'T} 'f.9"LlJA:: flV't\":9" 'rn"'lC f!A't\t;A:: 
9"tn,r":9" "l,.} .. It\.~ I'\,e hllJ': :"1\:" llt;11 1,"'/C"1 I'\,e ,r:J>AAc,'A:: 
1, lII1C"1 I'\.e ~c, .. rtl'lt; :J>:f(JJ.'} '1 1 {,:':j'. {)'}"'IC flh'}°It\.H~ ~c, .. {)'}~OI£FD(JJ' 

flflt\(O 1,"l,9"c':1,':j···} I'\,e YA'C?t'At;A:: ()t\tr'l9" fll,"'lc"19" flh'}OIt\.H~9" 
fl~'H) A'}~P' "l,'f~t'I'\t\'}:: h).9" nV't\'I:9" 'f)'}"'IC '1'<;, '1m':: 9"tnY'f;9" 
nh'}°It\.I1"1 rhn~T} fll,lryc"1 A'UP' llt\9"'}':j"A '1(JJ':: nh'}°It\.H"1 ,rt\(JJ"} 
:J>I'\:" ·1' C'1' 9" htl-A t\.1W} 1,,e':j"A9":: t\ 9" "ft\. nl,"'/{:~ ~n* .rt\.:','} 
:").yce l,llllho':j' .• } htJ. '} fl<f>i\t\· A'}~·~:f(JJ· h'}":')~t\9":: {)t\H.U nh'}OIt\.H~9" 

*'}* 1,'}W}J~: ~jf~9" :J>1'\·Y·':j··'} A'}.e11 1,'}':j"A9":: t\OIJt;1C9" ,eh·n~c,'A:: 
h~ ~l'" ~l.rr-~rlJ?r'} llt\ty'n ', .... ':j···n r&.;J--'1(JJ· nl,"'/{:<;: *'}* {)t\tr'l 
fll,"'/{:"1 {I'}"'/C ·1,'fii f!,'/'t\ c," A:: 

t\,1'\(JJ. ~q" fl2 *'}* un"'11r1'U' {JOJ~&.:'· h,{:':I'\':j··V· I'\.e 9"'} fl') .,,?t'"l,lj' 1,t\(JJ' 
lI""l.II(lJ· 1'r<l:h":')'·V''} 119"1'\11. h.f.'I'\':j···} 1ft;' "~&'I 'rn~.r:t; *'}*(JJ"} 
I)t;(JJ'</>(JJ' lI'}<f>C {)6, t\ "'J<>n' :1' .e:r:o/~ t; A:: l,v"} on *·}*m··} ·rn"'/~(JJ·c," 

·nt;m·<I·m· o,~&,:,· hli Communicate NII/J!:Lolr ',.eh11~'}9":: h'}°It\.I1"1 
unllllC nl,1C m·ll'rll r'} '1':"9" 1,t\OJ' lI""l.II(lJ·9" hm·Q,l. 1,1C tourists OJ,e9" 
1,1C 1o·rn:9'':j·· (lJ'IJ{fl. h'l()· :JC Communicate t\"'I.r:~ol h·}°It\.H"1·} 
'lIt;m':" 1,.eh",,9" 9"h'}rT.9" tourists (lJFD(O. h'l()· :JC t\I"IIJ'I :J1Ct; 
t\ "'/ll'),rrf ·1· "l, '}OIt\.I1"1'} "'I OJ:" ~,1I1I,}:: 

rl,iII/{:"1 <J:'}<J:'} (III OJ": flirt'). ''':/>9'' l,t\m': :h'}.e,.:'· ·rnA "l,'}°1t\.11 "1m·'} 
t\ {{l/OJ:" fl£", j! UlJ&.r 1,"'lc"1 :'·C'l·(]D'·} ({l/OJ:" l,t\ 'f)'}: : 'I 1'\ OJ:"'} on 
"l,'}°It\.l1"1m· t\.h'II~'} .e':j··I'\A {)t\I1.U rhlllJC~,} /~,~ OD~~: <J:'}<J:'} fl""l.1fJ 
lIIJ(lJ<P. .e~1""A : : l,v"} 1,"'/C~t; h'}OIt\.u"1 Ar.'1:'· 1,t\0)':: 1,iII1C"1 Ir()··} 

r:rt\ *'}* '1m':: h·}OIt\.H"1r h6·()·'} r:rt\ ~n* '1m':: 1,iIIIC~'} {)C,'m':" 
h'}°It\.U"1'} h'}.e,.:'· OJ~ 1,iIIlc"1 £"""C')9" h'}~r'}':j"A "l,t;O),:J>t\'}:: h"1 
l,v"} h{)c mJI]J~;J--':j·.,} hl1.U ·N(1.:'· 1,A'lW}r:: 0,"-": unlj~:r1"} *'}* 
1,({llc"1 h'}:{ "l,'}0It\.I1"1 ",e~t\9":: llt\H.tJ h'}°It\.H"1·} h·H.,'} "'/OJ:" r:rA'Im' 
OJ~ 1,"'lc"1 'f'Cru ,,'} '10)': : {)t\I1.U 1,"'/C"1'} "'I OJ:" t\"l,'}0It\.I1"1 (O:J>"1. 
'101' .. . " 

In the focus group discussion, students had responded as they have started 

bilingual education from Grade 1 and accepted learning in to two languages of 

instruction as an advantage for language fluency and for future career 

development to work abroad. However, regarding their preference in learning 
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the subject matter courses at ease and comfortably and for a better concept 

understanding, the students said that they want to choose Amharic as 

convenient medium of instruction since it is their mother tongue and a wider 

communication language in the community. 

One can conclude that learning in ones own familiar language leads to positive 

ends; understanding of concepts across the curriculum and academic 

successes. Therefore, mother tongue lS an indispensable medium of 

instruction for the lower primary grades. 

4.7.2 Parents 

Parent target group discussions were held in to two groups of 12 parents. Two 

private schools CHH and Global vision were chosen purposefully with their 

cooperativeness and facilitations. The selection of parents has been done 

randomly by those students who were voluntary to call their parents. The 

discussion was held on May 17 & 18 /2008 from 9:00-10:00 AM. 

During the discussion those Parents raised their opinions and the responses 

are summarized as follows: 

" ... h;;: h'}Y.. OJ"~ A~~:~'·"} 'l'~ h"}-'tOlJ~A"} h"}t.A;JI"I"}:: h:"OlJ~'·'} O&'<I'Y..9" 
WU\ ,}fo...y.~" ~lfh&.t\1 f9"'i"fI·t9U lOJ·9" I"ItL(}· ~OJ':: A~1' o '}9"UC;r rOJ' -)011 
lf~OJ' hh~A tl~A h"}-'tWPOJ~'i" h"}-'t<l''l'I''I· h"}&.A;JI"I"} A~ O(}'I"I1' cJ:"}cJ: 
h"}-'tOlJC f&'l"Ih·01, 9"h"}Y-r 0(}'1"I-F9" cJ:"}cJ:fD"f Oct ~"I'\<';J' c:'C'1' OJY..~-r 
O-r9"UC-F f-tl'\~ ffl/.· hY:A ~1"}-'t 1'l'ooOJ' I'llf"} 01'\-" Oh·A Y.."}C(" 'l'~ 
Oh "}"}I"I.H;;: foo"}fJfJ')' ~"fr';r h"}-'t c:' lOJ' ~OJ': : -r/o.-r"} f9""}CmOJ' ho.-tOfi ;JC 
-too~hC"} I'llf"} oU'I"I')' cJ:"}cJ: -r9"UC-r h"}~.OlJ~ "}"} -r/o.-F o.-F /.-0' ~OJ' 
f01J.ooCmOJ·:: h "}-'tYOJ'9" Oh "}"}I'\.H;;: fOlJYfI-t9"C -r/o.·} f1H·9" h~&'I"1"}9": 
flI"IH.U 'l'~ Yfl1'9u lrl"l' YA'i"rOJ'"} -r/o...y.~·· foo9U lm' fOJ"~ fl/,. ',OJ' oolf"} 
YI"I01':: AJ1.":f· 1·/o.'}' h10' 0':)," h "}J~'"}h;r''''''rOJ' fll"lf:JfJYOJ'9" l"loo~ ;J1C 
T9"UC'} o.-F hfm/.· YOJYf'i"A:: 

A ~ A ~ oo~u~')'"} ~m:"OlJI"I' f11"1"} f9U "}19" ;J'TOJ'"} h'i" -r9"UCr}. o.rl-:9" 
I"IA~~:~'·,} h "}JJ:"}1'1 fOlJ.m+.oo"}"} ~,;J1r oo~u~1' h'i"<I'CfJl"I"}:: fll'\H,lJ 
m1"}"}I'\.H;;: ooOlJ~ *'}~/n 'l.('~(lLOJ· J!.'/,~A "'}:{ *'}*OJ' (H·t"ltm· "J!. "'X'" Ii' ,('ulJnlA f"'1.A '19"'11' fl'\"}9":: A~1'"} 00.1' OJ·fI'l' 1"I000flm'i"l' 
h"}Y..fo.·t·flO· (}''I.;r ~I"IYYA: OhOlJC;;: OlJflm'i"-F ")"} fOl"lm ~<I'''A lfc:'9" 
Oh"}"}I'\.H;;:9" fllf"} M,OlJC;;: ~lf"'l-)oo· OlJflm'i"-r ~~~"A ••• " 

The first discussion point posed for the parents was about the reasons for they 

allowed their children to learn in two to languages (Amharic & English) at 
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primary schools. They all agreed that they want their children to be; proficient 

in to two languages for academic successes, for communication purpose and 

for career development. During the discussion another point raised was their 

participation of in selection of bilingual instruction at primary schools. Each 

parent has confirmed that the selection of bilingual instruction has been done 

by the school administration and finally informed them. They did not also hide 

their preference in the school which strictly follows English mediums at early 

ages for the reasons of language fluency . As they stated about their role in the 

schools were called usually for disciplinary problems and sometime to discus 

with academically less performed students. 

Parents were also asked in which language they are more motivated and prefer 

to help their children in home-take assignments given in to two languages 

(Amharic and English). They replied that they try to assist in both languages 

but they prefer Amharic to relate concepts easily 

During the discussion the participants were asked about the appropriate 

instructional language that is appropriate for academic performance and 

success in education. The participants agreed that both Amharic and English 

language are important to be used as medium of instruction; however, the 

most important language of instruction is Amharic in which they believe that 

students can learn better and understand some concepts of the subject matter 

in their own familiar language. The participants have justified that the ability 

of the student to understand express orally can best be expressed in writing 

when it is in Amharic better than in English. 

From the discussion so far held with parents, the selection of the bilingual 

instruction was totally done without the participation of parents but parents 

positively support bilingual schools and send their children. However, most 

parents explained that they do not have awareness about the impact of 

bilingual education on academic achievements from psychological and 

pedagogical problem perspectives. In this regard, among a great deal of 

parents' community, there is lack of awareness about the purpose of primary 
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education in line with the instructional language policy from the pedagogical 

advantages. 

During the observation time, the researcher has identified that there were 

books used as textbooks and reference materials in private schools ' libraries 

totally different from the actual curriculum. These materials do not reflect 

VIews, attitudes, and real life situation of the community or the family. 

Therefore, it is understood that instructional materials of unfamiliar languages 

affect the quality of education. Accordingly, Benson (2001) also indicates that 

a language used in medium of instruction must be used to express ideas orally 

and in writing abilities. Education is a process of acquiring societal 

experiences since the learning process extends from schools to home and 

again from home to the school. The ability of the student to understand the 

concepts across the curriculum depends on the ability of the teacher to 

explain new concepts and the content area in relation to the real life 

experiences of the learners. 

In summarizing parents' responses, they prefer Amharic more as language of 

instruction and the participation of parents in the selection of dual medium of 

instruction was very little. As a result, it is possible to suggest that private 

schools tried to use foreign language as medium of instruction as market 

advocacy to attract the interest of the community as an assurance of quality 

education provision in their respective schools. 

From this information, one can infer that without meaningful participation of 

parents in the selection of medium of instruction, lack of standard textbooks, 

supplying reference books with different linguistic situations and with the less 

adequate conditions of bilingual education, it is impossible to maintain quality 

education as per the objectives of the Ethiopian primary education policy. 
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CHAPTER FIVE 

CONCLUSION AND RECOMMENDATIONS 

As it was indicated in the introductory part of this study, the objective of the 

study is to explore the practices of bilingual instructional language in some 

selected private primary schools of Yeka sub-city in Addis Ababa. In order to 

achieve the intended objectives, the study employed a descriptive survey 

research methodology. 

The sources of data were teachers, directors, education officials and parents 

selected using purposive sampling technique . The basic tools used were 

questionnaires, interviews and focus group discussions. In order to fulfill the 

aims of the study, research questions were formulated as indicated in unit 

one. 

5.1. Summary of the Findings 

After the data analysis and interpretation, the study reveals the following 

findings: 

1. It was found out that teachers were found to have inadequate proficiency in 

English to use it as instructional language in translating the standard 

Amharic version of the curriculum syllabus by their own. Most of the 

teachers have medium ability of speaking language fluency and writing 

efficiency in English; 

2. The study also found out that most of the teachers were trained in English 

as medium of instruction in Teacher Training Colleges. This implies that 

these teachers were trained for the second cycle (Grades 5-8) higher level of 

primary education. Hence, the greater majority of them had responded in 

item 4 of Table 3, as their training was not appropriate for the first cycle of 

the lower level of primary education they teach in; 
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3 . The findings also indicate that there was not relevant teacher training 

provided for bilingual education. For this reason, there is a mismatch 

between the training given and bilingual education programs in private 

schools; 

4. The analysis In this study also revealed that there was not Standard 

English version textbooks prepared for each grade level at the first cycle of 

private primary schools; 

, 5 . Regarding the availability of teaching and reference materials, there are 

English version series of books loaded by foreign values and culture s 

beyond the standard curriculum of the Ministry of Education; 

6 . A further analysis of the study exhibited that parents were not actively 

involved in the decision making process and selection of dual medium of 

instruction, Amharic and English languages in private schools. Accordingly, 

it was the school administration which made effective the use of bilingual 

education in the schools; 

7 . The result of the study indicate that despite the pragmatic value of English, 

students have admitted that they were easily motivated and better 

understood concepts across the content area in Amharic medium of 

instruction than in the English mediums; 

8. It was found out that the main pressure groups were parents for bilingual 

schooling in private schools since they wanted their children to be 

proficient in English language communication and succeed in their future 

careers; 

9. It was also discovered that Private schools run bilingual education 

programs without the consent of the education bureaus. Education officials 

and the directors reasoned that private schools use bilingual instruction 

due to the competitive market oriented goals; 
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10. Quite surprisingly, it was found that more periods (about two-third of 

the total) were given to English mediums in each subject and the rest will 

be switched to Amharic periods; 

11. Despite the practices, in the schools however, the pedagogical 

advantages of the mother tongue, instruction at lower primary grades was 

commonly acknowledged and accepted by parents and students; 

12. It was revealed that there were no strict controls and measures taken by 

the education bureau (beyond orientations and awareness creations) on 

private schools to comply with the policy guide lines concerning bilingual 

instru ctions. 

5.2. Conclusion 

On the basis of the findings of this study and summary outlined, the following 

conclusions were made: 

1) As noted in the findings, the bilingual education in private schools is 

provided without training teachers in the new trend. Most of the teachers in 

the bilingual educational program were trained for the second cycle primary 

level (Grades 5-8). Consequently, they might lack the required pedagogical 

and methodological skills to conduct the bilingual education appropriately 

in the primary first cycle. This implies that there is a mismatch between the 

teacher training and bilingual education in private schools. Hence, the 

bilingual education is not effective pedagogically to achieve the designed 

educational goal as teachers are not trained in the context of bilingual 

education; 

2) Regarding the need for bilingual education as necessity, the findings had 

indicated that parents preferred Amharic language as medium of 

instruction at early age of children for better understanding of concepts, 

self-expression contextually and knowledge acquisition. It was the school 

administration which dominantly decided the utilization of Amharic and 

English as dual mediums without considering the psychological and 
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pedagogical drawbacks. Thus, it is possible to conclude that the private 

schools used English as medium of instruction for market advocacy as if 

they provide quality education in English to attract the community; 

3) The study has discovered that private schools have no sufficient 

preparation to use of bilingual instruction such as the preparation of 

appropria te teaching methodologies, and teachers ' English language 

competen cy before they are allowed to teach for the level. There is a lack of 

instructional sources either Standard English version textbooks or 

reference materials relevant to the curriculum of the MoE syllabus. Thus, it 

is possible to conclude that bilingual education is not effective without 

standard curriculum relevant to the curriculum syllabi of the MoE in order 

to achieve the intended educational goals. As a result of teaching with 

foreign textbooks overloaded with cultural values and subject contents 

especially at early age will prohibit the transmission of societal & cultural 

heritage to children and erodes the beliefs in their self-identities; 

4) In the Ethiopian s ituation , the education policy has created suitable 

condition to English language as to how and when to use as language of 

instruction in its language strategy, i.e . to be taught as a subject beginning 

from grade 1 and to be used as medium in secondary schools based on 

children's age level. The rational behind this language strategy is to allow 

children learn in their first tongue at lower primary level based on child 

right conventions to enhance them know their own self-identity and from 

pedagogical advantage perspectives. However, the private schools are 

providing bilingual education beyond the encouraging stated policy for the 

children live with in their own community. Thus, it is possible to infer that 

the bilingual education is not essential to use foreign language in Ethiopian 

situation as there is appropriate condition to English to be used as medium 

of instruction based on children's maturity and pedagogical sciences in the 

language strategy of the education policy . As a result, the provision of 

bilingual education will have adverse effect on the feeling of children 's 
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national identity and acquisition of knowledge where foreign language of 

instruction is not mandatory in the context of Addis Ababa; 

5) The periods allotment of bilingual education does not go in accordance to 

the MoE periods distribution for each subject. Hence, private schools period 

allotment is insufficient, since they use the single subject period allotment 

in dual mediums in bilingual classes i.e. teaching the same subject in both 

Amharic and English. Hence, portion coverage is undoubtedly impossible in 

dual medium for a subject unless extra-periods are added. The switching 

from Amharic medium of instruction to the second language also confuses 

and produces fatigue for the learners. Consequently, lack of portion 

coverage and misunderstanding of concepts and course contents has 

negate impacts on the quality of bilingual education in private schools. 

5.3. Recommendations 

The choice of language of instruction and language policy in schools is critical 

for effective learning. According to Wolff (2006), without language everything is 

nothing in Education. The use of two languages to teach one subject creates 

significant problems which hinder successful learning in pnmary education. 

Therefore, to alleviate these problems, the accountable and all concerned 

bodies have to take into consideration the following recommendations obtained 

from the research conclusions and suggestions forwarded. 

1. Mother tongue as a language of instruction should get priority in the entire 

lower level to successfully support to second language development and 

academic success to take place . Research literatures indicate that second 

languages should be delayed up to 6-8 years until the lower primary 

education is formal education is completed to use them as mediums of 

instruction in a favorable real life situation of native people in a country; 

2 . Teacher training program has to be organized in bilingual educational 

approach for appropriate and effective instruction to achieve the intended 

educational goal in light of pedagogical science when it is necessary; 
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3. Since foreign language medium of instruction is not mandatory in the 

context of Addis Ababa, the interest of the learners, availability of human 

and material resources should be considered to conduct bilingual 

education in the lower primary level; 

4. Prior consideration should be taken to the sociopolitical, cultural , political 

ideological, the nature of the community, the nature of the curriculum the 

materials and the pedagogical aspects before planning and formulating 

bilingual education; 

5 . There is a need to consult policy makers, education professionals and the 

Education Bureau before implementing the bilingual education program in 

order to get professional assistance and recognition for the legal entity; 

6. To conduct bilingual education, the provision of standard curriculum 

syllabi and textbooks in both versions (Amharic and English) of 

instructional languages are vital. 
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3. fl"oCllPJ -r/fl,'}. huo9"U~1 r-fl.4>-r 11<7J1:-r'1 rOTf-t~j't\ h:"CIl-r h1'1C rll~fl.1t\ 

-r9"UC'}. TC'<7J~9" ht.~fJ9"'1 h-t-111flC Ihuo&-ci 9"1 "o15'..tnt,uollt\ fl.1t\fJ,t\~ 

~T"f\'? 

4. fln-t-111fl~ H'~j' h01"~T: hfh-fl-t-Ofl-9" tf'l huo1<7Jll'}. flh-t\ r1mOTfTU- T<7JC 

'/flC: I-Jf\ll "o1~'}. t.;rTU--r? 

6. flll~fl.1~t\ -r9"UC-r fl·}./n.;rTU- hhOTfC~01- ;JC h;f rtf'l fl"oT'}fl.H~ r-t--t-L"Juo 

uo?\U~ "o1"lU-9" h;JW rtf'l- uo~U~'}. ~\f\-01~? 

7. llf\-r9"UC-r Tfl.f'L01- j'f\PJ-r1 <7J1'1fl, fl.1t\fJ-1~:! 
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APPENDIXC 

vi h+"'I&PI"f .?C o.?t. "oolDffT f+H.?:( 00& ~f4:PI"f 

(r(J}-~~* ou'H~_Cf.6j' ou6 'l'j'cf:91:r-) 

1. nr+~m- rDrJllrDrJt.j' ~n<J: ll+DrJt;. ~m- rr9"UC1: rnl\m rOTf.4> trfv-? nhDrJC~ 

mf,ll nh '}'?ILH~? 

2_ nllC}r-+9"UC1: m-ll,}, r :/>t\rr 'Il'}O-lf~n"f'}/ +1-9" n+hhA I\onl.~rr r9"rr "fl\_rr 

nr+~m- <J:'}<J: I/m-? 

3_ nh~A m-ll,}, llrrDrJt;. v~Cl"fv-'} l\on,?l\?\ rOTf.4>t\"fv- nhDrJC~ mf,ll nh'}'?ILH~ 

4_ nhDrJC~ net rDrJ'}n-nCJ ron~~ "f(\o;f- I\h'}'?ILH~ "f(\o;f-"fv- hllrCf'?\~ f,lJ'l.Cf'A 

-nt\"fv- +19";f-t\"fV-? 

5_ nh~A m-ll,}, llr}-DrJt;. rnl\m r9" rrnl.;f-1: rrCJ Y.llr~ r9"rrlf~-rr rr9"UC1: nrrr~m­

<J:'}<J: 0.0,}, I/m-? 

6_ hv-'} n9":rDrJt;.n+ rh~A Y.l.Jl rr9"UC-t: nr+~m- <J:'}<J: flo'}' rronCtfJt\"fv-? 

1. AJ!1"fv- h '} Y..',} +9"UC+ nV-I\+ <J:'}<J:/ hDrJC~ -h '}'?ILH~ / h '}-'t DrJt;. r '{.I\;J:-'~v-nrr 

9u h'}f+ 9",}Y..',} ~m'? 

2. rDrJllrDrJt.f <J:'}<J:'} n+/o,+ l\on9"l.,},CJ I\onmo'} r~+tf."fV· ;f-m-:/>t\"fv-? 

3. A~f/J nr:'·~m· <J:'}<J: o.DrJC n+9"uc-t:/j: rnl\m aJ-l1b;f-DrJ f,lfCJA/rrtfCJI\"f -nl\m­

f, 19" ;f-I\-? 

4. h,}Y..',} +9"UCrr nV-I\+ <J:,}<J: l\onDrJC rOTf.f'?H- roncJl on~U~rr I\A~f/J 

f4>Cn-I\;f-A/ f4>cn-t\;f-A? h1nj'll n4>t\I\- DrJ'?7+ "f 1\ CPA ? 

5_ h,}Y.mt\~ rClf,1\. ,}:}A /h,}Y..',} +9"UCrr nV-l\rr <J:,}<J: DrJllrDrJC / rr9"UCrr'} 9",} 

fuA f,'?~;f-A? 

6_ lll\+9"UCrr TlLo.m· fl\f/Jrr'} ,?'}t1o, n.1AfJ-,}~ -:! 
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APPENDIXD 

Classroom Evaluation Checklist 

This checklist is used to evaluate/assess the teaching and learning conditions in private 

bilingual schools. The rating system is indicated by putting a tick mark II,tll under the "Yes" 

& "No" columns when ever appropriate and that may need special attention respectively. 

i) Kifle Ketema ..... .. . . . . ... Kebele .............. . 

ii) Name of the schooL .... .. . . . . .... . .... . 

iii) No of students per section .... ....... . .... . 

iv) Date of observation ........... .. ........... . 

Direction: 1) Yes = when ever appropriate; 2) No = that may need special attention 

No Checklist-Items Yes No Remarks 

1 Teachers use both Amharic and English mediums 
equally to give class works and home works 

2 Which language was dominating during classroom 
communication? 

3 Are there reference materials in both languages 
(Amharic and English)? 

i) English only 
ii) in both English and Amharic 

4 Are there English version textbooks prepared 
equivalent to Amharic version according to the MoE 
syllabi? 

5 Textbooks are prepared 

i) In Amharic only 
ii) In English only 
iii) In both languages 

6 Are the Reference materials imported or locally 
prepared? 

i) locally prepared in Amharic 
ii) locally prepared in English 
iii) Imported 

83 

-- ----------



APPENDIXE 

BACKGROUND OF INTERVIWEES AND FOCUS GROUP PARTICIPANTS AND 

SAMPLE SCHOOLS, 

A) Background of The Interviewees /Education Officials/ 

No Code Names Sex Age Education Post Service Work Date 

(Mrls 'X' or 
Qualification. year place interviewed 

'Y') 

1 Y M 49 MA Head of Curriculum 29 Educ. 18/0412008 

Development & Bureau 

Educ. Support 

2 Y » 49 BA Educ.Programs & 30 Educ. 17/04/2008 

Supervision Depart. Bureau 

Team Leader 

3 Y » 52 MSc Head ofYeka sub 26 Yeka 14/0412008 

city Educ.off. Educ.Off 

4 Y » 52 BA Yeka sub city 30 » 16/04/2008 

Educ .off. Acad. 

Team leader 

5 Y » 40 BSc Supervisor 22 » 14/04/2008 

6 Y » 37 B.Ed Supervisor 15 » 15/0412008 

7 X F 47 BA Supervisor 26 » 18/04/2008 

8 Y » BA Director Hill Side 15/0412008 

9 Y » 60 BA Director 40 Yeka 2110412008 

Global 

10 Y » 35 BA Director 17 Kidus 17/04/2008 

Michael 
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B) Background of Student Focus Group Participants 

No Item No % 

1 Sex 

A/Male 13 72 .2 

8/Female 5 27 .8 

2 Age 

9-10 16 88 .9 

11 - 12 2 11.1 

3 Performance level(denoted by A,8,C Levels) 

A 6 100 

8 6 

C 6 

4 Parents' First tongue 

Languages Father's Mother's 

First tongue First tongue 

Amharic 10 8 18 50 

Oromigna 1 3 4 11.1 

Tigrigna 5 6 11 30 .6 

Guragigna 2 1 3 8.3 

5 Home language usually spoken in the family 

Amharic 13 72.2 

Amharic + English 4 22 .2 

Amharic + Tigrigna 2 11. 1 

Oromigna + Amharic 1 5.5 
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APPENDIXF 

Sample Private Schools 

NO Sample Schools Kebele No of Date Date of 

questionnaires issued Return 

distributed to 

Teachers 

1 School of Tomorrow 13114 4 07/04/2008 19/04/2008 

2 Magic Carpet 13114 4 > 18/04/2008 

3 Kidus MichaelN outh 13114 4 > 1010412008 

Academy 

4 Safe Academy 20/21 4 > 1010412008 

5 Hill Side 19 4 > 10104/2008 

6 Global vision 08/15 4 > 10104/2008 

7 CHH 11112 4 > 10104/2008 

8 Yeka Global 11112 4 > 10104/2008 

9 Elbetel 16117118 4 > 10104/2008 

10 Rigib 19 4 > 10104/2008 

Total 40 

, ... 'lIt .• "t I 

/. ADDtS, J;J 
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APPENDIXG 

No of Interviewees, Focus Group Discussion Participants and No of Classroom 

Observations in the Sample Schools 

No Item Sample schools selected for the selection of 

interview, focus group discussion participants and 

classroom observation 

Yeka Kidus Hill Global CHH Total 

Global Micael Side 
. . 

VlSlon 

1 No of students chosen for 6 6 6 - - 18 

focus group discussion 

2 Sample directors chosen 1 1 1 - - 3 

for interviews 

3 No of classroom - 4 4 4 - 12 

observations in the sample 

schools 

4 No of Parents chosen for - - - 6 6 12 

focus group discussion 
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