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A3STRAC'?"

The purpose of this study is to identify the communicative

needs of the high schools in l\..{ldisAbaba with resnect to the

language skills and the language activities. The study requires

information about the importance of language skills and

language activities to the students, and the frequency rate

of performance of languaf,e activities by the students in the

course of their study.

To achieve this aim, questionnaires were distributed to

64 teac~ers and 150 students; and interviews were administered

to 10 teachers and 13 students.

The teacher questionnaire aimed at investigating the

important language skills and language activities. The

results indicated that:

- the macro-skills were important to the students in the

course of their study in t~e order Listening-Reading-

Writing and -Speaking;

- the listening activities were important in the order

listeninF, to explanations-discussions-instructions- and

note mak i ng ;

participating in discussions, asking questions, and answerin~

questions were the important speakin~ activities in that

order;

-of the reading activities, readings of textbooks, other

rel~ted materials, handouts, ~nd assignMents were important

in that sequence; and



- no t o maki ng , answer Lng ques t Lon s :Ln exaeri na t Lcn s and.

writin~ assign~ents ware the important writin~ activities.

Tho student qno st tonn aLre askcd t~.e studerrt s to rate

their activity performance in the course of their study.

The findings indicated that wh~t wer0 considered the most

important activities by teachers WG~e not, in most cases,

the ~ost frequent activities students performed.

Interviewing teachers and studcn t s , it was found that

the orders of i~)ortnnce and freq~ency of p8rformanc2 ~f the

language skills qnd the language activities revealed in the

questionnaires, 3XC0pt in few casas, ~ere not tho same.

Although the orders of importance and frequency of

perforrn~nce varied between the two instruments, it was

concluded that the l~nguage skills and the langua~e activities

are the COMmon comnun i catiV8 n0,)(150-; tho high schools: And

attempts were ma(e to interpreto the language activities

into gunby's micro-skills as resultant skills.

On the basis of the study, it is ~ainly recommended

that the language needs of le~rn0rs (that is, content) should be

.studied. This .;~ , '~~"::-.:the study is only a part La I work to

deve Lop a course. And it is r-ecommended that textbooks should

include tho importqnt l~ngu~~e skills to en~ble the students to

perform the activities. Selection of t'lG language skills should

be ~ade by taking what the students h~ve already known into

Lccount.
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CHAP?ER OHE

I!ITRODVCT I ON

1.1 Statenent of the proble~.

In Ethiopia, English is taught as a subject from

grade 3 onwards and serves as a me d.iua of inctruction

from Junior High Schools t~rough Eigh~r Institutions.

This beine the case, past studies by ~ehog (1964) and

Jarvis (1869) indicate that hi~h school students'

performance in Sthiopian Schools ~eaving Certificato

Exa~ination (FSLCE) had heon 'alar~ingly lowl
• Recently,

TesfaY8 Gashaw (1922) in his MORSUrGffiontof the English

Lan~uae8 Proficiency of High School Gra~untes, a master's

thesis, has also reported t~at studo~ts' performance is

low. Additionally, this fact bas beon reflected in the

Enp;lis!1!.,anruafoCur rLcuLura (187;.1). Tho Eng Lt sh Language

Cur-rLcu Lum 1)01')8.rt:1!E:ntof the ~:inist:!"yof SGucation

states that hi£h school students fail to understand

whatever little knowledge is trans~ittod to them in

English. This is supported by teachors' claim that

students do not un~9rstand what they learn in Enelish.

For Ethiopian hi~h school students, lack of the

English language means a failure to learn other

subjects. 3ut, as far as the lan~uagG continuGs to be

a medium of instruction, the students' proficiency level

must COp0 wit~ the need for it. Then, what measures

should bo taken to upgrade students' proficien~y level?

Many factors are useful to consider. Studies and
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and evaluations on syllabus, naterials, quality of
teachers, methodology, etc. are essential.

This study attempts to contribute !Olfi the upgrading
of the students' level by studying high school students'
communica tive needs. From expe rLenc e , the wl'itar has
observed certain limitations of the current English
language teaching materials, the English for New Ethiopia

(ENE) series. The serios focuses almost exclusively on
reading and grammar, and seems to give little or no
attention to the other language skills. Considering this
problem, the writer. in this study, aims at responding
to (1) 'Which of the four language skills are commonly
needed more by high school stl1dents in their subject
1 ? (') i'lh' ~ . t' t i t . .c asses. '-' u: aen comreun i.ca 1VO ac 1VJ. lGS are rmpor+

tnnt and froquontly performed by high school students?
(3) 1 and 3 in what order?

1.2 Importance of the Stpdy.

Since the shift of emphasis towards the learner in
Foreign Language Toaching, 'needs analysis' has been an
important procedure for syllabus constructors and
materials writers. As can be shown in 2.3 in detail,
the procedurn helps specify content, select language
skills and lanGu~ge forms, revise program objectives
and jor select natorials. Therefore, this study on the
communicative needs of the high schoo Is w i th respect to
the order of importance of the four langu~ge skills
(Listening, Speaking) Re~ding, and Writing) and the
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language ~ctivities selected, and tho frequency level

of each language activity performance can be important

for English Language Curriculum Department of the

~inistry of Education. The Curriculum Department can

use t he stucv ~.S a necessary F:uic1efor revising the

curriculum and th~ uxisting materials.

The study has Rlso a motivating effect to the

learners in that students can be highly interested when

they learn an the basis of their needs. This is because

students can soe clearly tho effect of what they learn in

their English clnsses into other s~bject classes. In

other words, students can understand the relevance of

their language classes to other subjects. If they understand

the relevance of the language, they will learn better.

Hence, their performance will be developed.

1.3 The scope of the stUdy.

This study at temp t s to investigate the communicative

needs of the high schools in Addis Ababa. The 'needs analysis'

prOCCQure, as stated above, can be used for multiple purposes,

such as in order to specify content, to select language

skills, to select language forms, Gtc. However, content

specification is boyond the scnpe of this study. It studies

the order of import~nce 0f the four language skills and

the commun Lc ative act ivities studen ts usually perform in

their Biology, Chemistry, Physics, History, Geography,

and Political E~ucation classes. It also attempts to rate

students' activity nerfar~ance.
v J.



1.4 Definitions of Terms.

1.4.1 Target situatio~: The term 'situation' is used
here as dofined by Richterich (1973) and Van Ek
(1973) to rofer to tho 'extra-linguistic component'.
Van Ek defines it as "the sum of those extra-
linguistic e Lemen ts t hat are present in the minds
of speakers or in external physical reality at the
moment of communication and can be said to playa
part in determining the form or the function of
the linguistic elCffii;jnts"(p.93).

1.4.2 Language (co~municativG) activity: Tho term refers to
what actually ono does with the language (such as
taking note).

I



CII!i.PTER T~·lC.

REVIEW OF RELATED LITERATURE.

In this c~aptar, tha literature on the c0ncept of
needs analysis, its historic~l perspective, its objec-
tives ane the different models available will be reviewed.
In addition, n.study made on communicative needs in
Ethiopia will be discussed,

2.1 The Concept of Needs Annlysis.

Heywood (1982) gives the global definition of 'needs'
as 'psychological forces that organize action and other
cognitive processes toward its own satisfaction' (p.38).
Richterich (1933:2), how2ver, cOIIlI!lentsthat 'The very
concept of language needs bas never been clearly
defined and remains at best ambiguous'. Brindley (1939),

convinced by Richtcrich!s cOillment,sugg3sts the useful-
ness of b0rrowing some insights fro~ the conventional
definition of 'needs' in ~dult education. In adult
education 'needs' are defined n.s 'the gap between what

• ~ 1.- t . ~,.J b '( t::c,\ •.•• '1 hasi1S ana Wll~ sn0U~~ e p.00). ~r1na ey emp aS1zes
on the view that 'one has to docide what should be'
(ibid) .

Brin~ley notes that there has been disagreement
OV8r the meaning of 1needs' in English Language Teaching
Circles. He says that this disagreament resulted in the
awergenca of two orientations to Needs Analysis (p.63).
These are the 'product-oriented' interpretation of needs
and the 'proc8ss-orientod' ons.
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2 .1. 1 ..::T..:;h:...:c=--'...lp~r=..".;:.,",..:::d..:::u;.;:c...:t;,...-....;,"...:'r;..:l=..'G=-"' I1.;,...' .;;,t.;;,e..:;d.;,...'--.:I;,...D.;....t:...G:..:'r:...pL.::..r.;;,\?...:t....;,a;,..t:...:i;,...a:..;n~G,;;...J.:;..f
Needs (Language NGcds).

According to Littlewood (1934: 57 & 97)
learning a language is 'a natural response to
communicative neess'. Richterich (1973) defines
these needs in terms af language-centred (product-
oriented) approach and relates them ta target
situations. He writes:

The language needs ... are the require-
ments which arise froID the use of
that language in the multitude af
situations which may arise in the
social lives of individuals and
groups (p.32).

He says that 'needs' are imposed by the
reality of the language situation, and equates
knnwing a language t8 the ability cf responding
ap,ropriately to the requirements of the reality
(ibid). Hutchinson and wa t ar s (lG87) also define
'needs' similarly as 'the ability to comprehend
and/or produce the linguistic features of the
target situation' (p.54). M6Donough (1984), quoting
Bowers (1980) ,terms these as the 'goal-oriented' 0r
'end-product' definiti0n of needs.

At the beginning, the needs analysis procedure
was concerned with l~ngunge usc, and analysts attem-
pted to respond to the question 'in what situations
will students want to use th0 languago'. (Johnson
~nd Morr0w, 1081:7). Bloor (1934:16) alsn says that

the target-centred (product-oriented) needs analysis



looks at tho le~rnGrs' future roles and attempts to
specify what language skills or linguistic knowledge
the learnor needs in order to perform the roles
adequately (p.16).According to McDonough (1934), and
Hutchinson and Waters (1087), tar~et needs analyses
~re influenced by the demands of the learners
thacselvcs, by their sp0nsors, the learning insti-
tution, ~nd ovon by political and governmental
cona i.do r a t.Lons .

2.1.2 The 'Process-oriented' Interpretation of Needs
(Learning Neecs).

Recently, however, writers argue that considerations
of 'learning needs' along with 'language needs' are
essential. Among the pr0ponents of the learning-centred
interpretation of needs, Hutchinson and Waters (1987)
define 'learning needs' as 'what the learner needs to
do in orde r to learn i (p. 54). As citad by McDonough
(1984), Widdowson also defines the 'process-oriented'
noeds in the same way as 'what the learner needs to do
in order actually to acquire the language' (p.33).
MCDnn':mgh says that this definition relates to

'transi t Lona I behav tour , the means of learning' (ibid).

Whereas Hutchins0n and Waters, and Widdowson define
language needs and learning needs differently, Richterich
(1973) ~efines both in terms ·Jf language situation and
language operations. (see 2.5.1 below).

Hutchinson nnd W~tGrs criticize the 'target
noeGs' analysis for hieing a number of important



distincti0nG, such ~S, 'necessities', 'lacks? and

'wants' Gf leGrners. They suggest considering 'lacks'

~n(~ 'w~nts' bec~us0, they believe, there can be a

mismatch between whnt is thouCht of ~s 'neods' by

authorities nnd the Bctual 'wants' and 'expectations'

of le~rnerG.

McDon~ugh muntions four-f0ld situations as far as

the le~rner is ccncerncd:

1) that in which the learner 'wants? to learn more than

he 'needs' to lenrn;

2) thnt in which thG student 'needs' to learn more

tb~n he 'wants' to learn;

3) th~t in which the learner neither 'wants' nor

'needs' to learn at all; and

4) th~t in which the stutent's 'wants' and 'needs' are

closely m~tched (p.35).

Thus, acc~r~ing to McDon0ugh, and ~utchinsnn and

Waters target nGe(:s analysis is only a partial wcrk.

They suggest that tbe various constraints in the

loarni~~ pr0c~ss bo c~nsi~er0~. Hutchinson and Waters

(1987) writo:

Annlysin ~f t~rget situation needs is
cnnc8rne~ with language use. But language
use is nnly part 0f tho stnry.Wo also need
to kn~w about l~nguago learning. Analysis
0f the t ar-go t situat ton can t.o Tl us what
pe0pln ~0 with the lqnguaga. What we ~ls~
nece to know is how pe0ple learn to d~
wbat t18y rlowith the lanEuage. 7~ need,
iQ 0ther words, a leqrning-centred
approach to needs analysis (p.63).



A dich0t0my nf nonds refprred t~ RS objective and
subjective neets (by extension 'needs an~lyses') is mentioned
in Richtcrich (1973) and 3rinrlloy (1939). ~he first of these
refers t~ th8 use of l~nguage in reRl-life situations, and

the G0COn~ rnfers tc the cognitive and affectiv() factors
(wants, expectations, ~ttitudes, etc.). This dichotomy of
ne~ds is aunlog~us to whRt has nlr0ady been discussed as
'target ncads' and 'learning needs'. Richterich, in fact,
hns written on t uo unp rod i ct abLlLty ·~f the subjecti vo
needs. ;fowev\:~r,many wr i tel'S including Srindley r occmmend
the analysis of the subjective needs along with the
obj ,-'cti v c neeGs , .

Recently, in spite of the emphasis practioners
put on the lan~ungo nocrls, it is ~~reed t~nt the needs
~nnlysis proceduro comprise different elements af study
such as target-group type, t~reot situ~tion and learning
situati~~ t~ find out the rolevRnt meanings fnr learners
and ultim~tely relate th0S0 me~nings to the linguistic
rea Liz-rt Lons appropri ate . Ya Lden (10D'!) confirms this: I the
concept of needs ~nQlysis has beon extended to include the
identification (~f the ~ommuilicative requirements, personal
needs, m~tivati~ns, relevn.nt characteristics and resources
of the learner' (p.GO).

According to qidd~ws~n (1983), the inception of the
con copt of noecls ana Lys i s r;r.esback to the carLy twenties
with the work of Dalmer. ~e quotes Paloer (1964):
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We cannot rlesi~n q language course until we
know something about the studerrts for whom
the C0urS0 is intenoec, for a programme nf
stucty depends nn the aim or aims of the
s t u (~emt s (p. 1'1) .

AlthouGh it h~s in~ir0ct reference to 'needs
analysis', t n-> work o f Palmer ackriow ledge s the
importance 0f the identification of the aims of
learning a languRge. Likewise, later works by
Ri chterLch (1973) an.! Munby (1978), as models for
the analys0s of language nearts, have inrticated the
imp~rtance of t~e i~eLtific~ti~n of learner-type
see tho ~iscussion un~or '~nrlels' below. His term
'aim' has also been us~G analo~ous to the term
'purp0se' in Wirldowscn (1983). (See Widdowson, p.6-7).

Although unjustifie~, similar indicqti0n has
been made by R0binson (1980). She relates the
emergence of the concept ~f nearts analysis with the
works of Pa Lmer anri -:¥est.~..:watt (193L1) confirms
that 7est had unrlertaken q noerts survey of the
Bengali learning English. He writes:

In nrfor to investigate his concept of
aur ronde r va luo in /11,)1.e;lepth, West comp-
letart a neerts-nnalysis survey (An analysis
of tho Bengalis nee(! of English') (p.~45-6).

priority of the toaching af rea~ing. West's maGel
~if. nnt last.

~~ny writers aeree that the practic~l application

the works of the group of experts convened under the
auep Lcas 0f the Council of Eur-ope in 1971. Morrow and
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Johnson (1081), Rf.chr.r da ant: R-=--clgers(1986),

anci Ri cha rcis (1987) have written confirming this.
As Trim (1973) repsrtel!, the group members of the
Council of Euro'pG 'were Lnvo Lvor; , among cthcr t h.i.ngs ,
in (1) increasing the m0tivations 0f ~~ults learning
language an( optimizing prcvisi0~s in l~nguage learn-
ing to meet the ~iversjfiee neafs of arlult learners;
(2) breaking f0wn the g10b~1 cnncAot of language
into units an~ sub-units based m an analysis of
particular Groups jf ar~ult Ioar rcr-e in terms of the
cornmuni cat ive situa tions in '.'1111(h they arc cha.racterLa-

tically involved (see p.9).

As a "!lember()f the Group, ~.A. Wilkins c.8voted
much of his W'-)YK to <levelcping a Syst81U of categories
of meaning by means 0f which it .0uld be possible to
spcc i fy the commun i cativ e needs 0:1 the ariu It learner.
Van Ek (1975, 197G) tried to put W~lkins' prnposal
into practice Rnd provi~ert tho Th~ffihol~ Level qS a
dcscript i,'n of content f0r gen;:jrCllcommun i cative
purp0ses. The other member Richter~h develope~ a
mocleI for t he analysis of the neer1s ()f a.duIt Language

learners in 1973. ~ince then, manym~~e18, either by
the grnup members or outs i .lc, for anaLy ses were
develope~, the m8st prominent 00$ being Richterich
and Chancerel's (1980) nnrlMunbys (1978) models.
Researches were (are) also carr:e~ on based on the
checklists of these works.



Kenne~y ~n~ B0litho (1984) write th~t the nee~s
analysis pr-ocedur-e has been widoly userl in }',nglish
Language Teaching (ELT) after there haa been an
emphasis an the learnor-centred approaches in the
psychology of language teaching.

2.3 Aims of Needs An~lysis.

Munby (1978) as citerl by Richards 19~7:6 says
that the aims of "ne eds ana Lys i s ' are to cletormine the
types of situations in which learners will b) using
~nr.lish, tho tasks anr. activities they are e'pecten to
carry out or taka part in English, and their existing
language skills or abilities with respect to those
tasks. Whereas Munby states the aims of 'needs analysis'
as irlentifications nf the situatinns of langtage use,
roles 0f participants and language lacks of learners,
H~lec (19BO a) as quoted by Yal~en 1987: 102 clearly
pnints the aims ~f 'noe~s analysis' ~s establishment
nf a link between learners an~ the curricula:

I'TC8<1S analysis is l)y nrw the classical
pr-oc erlur-o by whi r '. a c Ir-ae link cap. be
ost~blishert bot peen learners anrl the
curricula ....In learner-centred second
l~nGuage instru.tinnal systems, the
selectirn 0f otJectives is based nn the
particular cnmrunicativ8 needs of gr0ups
of , or inrlivi{!··;::tl,learners. Such a
procedure make:> it p(!ssiblo tn set up
curricula PO] ?ctly adapted to particular~

r- .~,....'"::ers. ..

Ri char cls anrl !~:"'1c'-, -ir s (1986) alsc say that 'needs
aL~lysis' is requir~d '0r curri~ulum development
( lr;c) 'I'h . t ' . th . 1 t .f .p. vo. ~ ey s~y 1 .S C0nCernen WI lCen 1 Ylng
general and spocific Lar vuage needs that can bo



13

utilized in rteve10ping g0als, objectives and content
in Language pr()~r3.~(ibid). Further, the pr-ocedur-e is
usoc in selecting anc: revising program obj ect tves
(p.l57). It n1sn aims ~t investigating learners'
present proficiency level an~ their requirements
in tarGet situati0Ds. Ashworth (1985) views it as a
tool f o.r i(;entifying a potent LaI studon t population
and indicatin~ its linGuistic nearts (p.78). ~cD0nouGh
(1984) a~rees that inf0rmR.ti'Jnnn 'language needs'
will help in drawing up a !profi1e! to establish
c0herent objectives, and take subsequent decisions
on course c~ntent (p.29). Dubin ~nd Olshtain (1907)

inc1u0e that irlcntificatinn 0f ne8~s help teachers
select appr,~priate techniques an~ material for learners.

In sum, as the f.ifferent writers have asserterl,
the nae(ls analysis pr-oc edur e is vital in the develop-
ment nf syllabuses, in selecting and revising pr-ogr-amme

'-~bjectivcs , and in selecting techniques and materials
f~r teachin~. It a1s~ prnvi(es inf0rmati~n about the
present levels ~f learners so that courses can be

developef nn the basis nf thn informatian; that is,
the ~ap betweon what the learners have already known
and the required t~rget level can be identified by
the pl")Ce(',ure,

2.1 N8e~s Annlysi~ in Enplish for Specific Purposes (ESP)
anc General Purp8ses En~lish (GPE).

Writers ~n E8P in general agree that 'needs
annlysis! is GSf'8ntial f~r ESP course rleve1opment.
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McDon0uch (19G~),fsr instanco, says that it is
.iifficult to think ~f ESP with0ut lnee~s ~nalysisl.

However, writers hava ~ifferent visws on

whether the pr~)ce(~urcis app Lf.c abLo to deve lop
GPE cou rses or nut. Thuse who put s t r-as s on its
difficulty base thoir arGuments on the following
reasons:

(a) learners of GPE have heterogeneous purposes,
thus it *111 be rtifficult t,) irtantify their needs;

(b) 10arnr::rs,especially schon 1 children, nny not be

nble to know their nee(s.

Wilkins (1978), f'Jr (;xElmplo, psints that behavi8ural
o r f un ct Lon aI pr oru.c t I on is (ifficul t . ,a n GocGnu'.ry
scho01s, which ~rc typic~l nf gen2r~1 e(uc~tion. Milne

has ~lso written stating the unpredictability
of t~o functional n00~s in th8 ceneral group of
learners. Similarly, Brllmfit (1981) 8tatas that
GPE 10arnorsl needs ~re difficult to predict.
Brumiit (1084:01) citing Munby, 1978 argues also
saying: "Th,:;teaching r:,f C'Jneral English canno t be
d i roct Ly c1('ri v abLo from the pri or ic:';.:!1t Lfi.c at i(:n of

the commun i.cativ.; n(l':~dso f that par t LcuLar part ici-
p~nt or participqnt stcrcntype 2XCOpt when learners
h~v~ DrQstat~blo or st~ble neorts". These an~ many
other pr'p0nants of the unprcdictahility of GPE
lenrnors' n90~8 G~£g2st thRt ~p~ courses should nct
be d8tachert fr0m the stnnrl~rd syll~bus.
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Kennedy an2 Bolith0 (1934:~), howevor, say that
r0cently the move t0w~rds learner-centred approach in
ELT has influencort the need for the 'needs analysis'
prnc0rlure in ~0ciding course content. Yalden (1987) stro-
nGly opposes the view that 'needs' are unprerlictable
in ~en~ral Zn~lish. Regarding the importance 0f 'ne0~s
an aLy s Ls ' in G?E Cf)urs"~s,she: wr t t os :

In c~rrying ~ut needs analysisJ the m0st clearly
described and most accessible work has been
Jane for courSGS responding to occupational
rcquir2IDonts. But nearts ~nnlysis can be
consirlerod oqu~lly well in two other broad
&r8QS: in gGn0r~l 8ducation Rnd in preparing
the goneral interest or 'survivil' course
(p.Sl).

Oimilr...rly, Li t tLowood (1981) arid Van E1s et al

(1984) rogar~ the needs an~lysis' procedure as an
esslJntial t oo I in GPE cour s« design. Hutchinson and
Waters (1937:53) rG~ard th8 view that supports the
un apo cLf f nb i Lf ty 0f tho needs cf GPE learners t,;)0we
mor e t~, inst i t rt Lona I Lnort La and tb.Qweight cr tradition

than nny reality. They maintain the view that it is
always p0ssiblo t~ s,2cify needs. Acc8rdinR to them,
what dist inguiskws ESP fr0m GPE is not the ox t atenco
,Jf ~ nCGd but rathdr an awareness of the need. For the
problem of the unawnrenoss of needs by the learners,
they hQV0 OUe~0st~rt a soluti0n (which cnn also be a

solution for reason b ab0ve):

I~ learners, sp~nsors and teach~rs know why the
learners need English. that awareness will be
acceptablo as ruasonabl~ content in the language
c~urse, anf, ~n tho positive, whnt potential can
,,-"' -,.?'") 1r- .; /~ ",,1 (ibid)iJ' ...• "---,,.r.••~ '.J.l.. lo~t.-i. 0
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instructi0n the tar;et lanGungo is used fnr. She says
language functions ~n~ tnrics can be rterived fr0m the
play ~nd instruction. She ~lsQ rGl~tas chil~r~n's
nC0ds to other subjects th~y learn. Acc0rding to her,
at the Gchcnl level topics cnn be d~~wn from histnry,

general culturo an~ literature. Extending this vicw
ODe c~n conceive of tho courses in a colle~e or
university settinr (p.91). Richnrds (1937:7) adds thnt
in L~ setting where GPE G.::;IT.ii1<l.tos , the focus of 'needs
~nnlysis' may depend on tho l&ngun~~ skills that

Af o Lay an et al (1
000·r"..•..iJC •. ,.•) sUGgest n technique for

tho analysis of the nao~s 0f schonl children especially
thOS0 in the Drimary stnn~ard. They say ana should
cnnsirler haw children Doed tn usn tho languaGG skills
in lO.J.rninf,;school subj oc ts , c..nc~ look at each subj cc t in
rel~tion to the listeninG, sp8~king, reading ~n~ writing
skills. According to thorn, t~is technique helps assess
in which subj ect s one noons t o listen, speak, read and/
or wri to mcs t .

Accordinr to the ~riters' views, recently, then,
regar(less of its difficulty, the importance of 'nneds
analysis' in GPE is well recngnizG~.

2.5 ~odols for the An~lysas of NeedG.

As bas b~en st~ted above, the group of experts in
the C0uncil of Europe aimed ~t ~eveloping ~ unit/cra(lit
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system of lenrni~g a foreign Inngu~~e fer adults. To
achiove this aim, they broke ~own the global concept
of lan~uRge intn units ~nd sub-units. The group members
h~d ma~Q thsir own c0ntributi0ns to the unit/credit system.
For cxamp Lo , Richterich pr ov tdoc rtmodeI for the ana Lys Ls
of l~nGu~~G n~o(s for a~ults, an~ Van Ek devoted his wnrk
to cnntent analysis as learning objectives. Additionally,
RdchterLch nnc1 Chance ro I (1977) con t r-Lbut od a model for
the analysis of language needs. Although he was not a group
member in the Cr»unc i I of Europe, 1.1unby(1978) has also
devcted his C0~T.unicativ8 Syll~bus Design to the analysis
of language needs.

This part 0~ the paper ~iscusses these mo~els. The
purpose of discussing the models is to provide informatinn.
But the totul ~n~lytic c0mponcnts of ~ny nf the mndels
may not bo r eLcvnn t t o this study ,

2.5.1 Richterich's (1973) ~0dGl.

As ctefined in s~cti0n 2.1 abnve, Richterich
relates language nGarts with the situaticns one
inv0lves hi~self in; that is, 'needs' are regarded .
as the langu~Ge requirements in tho tarcet
situations. Acc0rdin~ to Richterich the analysis
of needs is ~ prerequisite to the definition of
aims which will be translrtted into language acts
anc learning acts.

Richterich in his mnael fnr the Definition
cf Language Needs 0~ Adults snys th~t language needs
can be r..cfincc.:by ann Lysing two components: the
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lnnguage situation anrt the language operations.

These components will furt~er be brnken down int0

categories and sub-cnte~ories.
..The I Lanvuage sLtua tton I comprises the) ?.gents'

(i.c . tho persons Lnvo Ivel! in the ccmmun i.catLon

process), 'the t Lme (i.8. when the act of cnmmuni-

cation takes plac~), an~ 'the place' (i.e. whero

the act ref communication t ake s p Lac.e). These

cate~ories further break rlown into smaller ele~ents.

For examp Lo , "t hc agents i will be ana lys ed by taking

Lnt o account Lnformat Lon about the learner IS' LrlerrtLty' ,

'number', nnd 'rGles'. The 'time' category comprises

informati.,n about time of ~ny (whether in the morning,

in the afternnnn, atc), ~ur~ti0n, frequency, and events.

An~ 'plnce' inclurlus information about geoGraphical

Locn t ion , pl.ace (out door-s , Lndoc rs ), and surroundings.

The 'language operations' comprises 'the functions'

(which the Ctct of conununicaticn hilS to fulfil), 'the

nbj 8CtS' (to which that act will reLato), arid 'the

means' (used to produc8 th~t act). ~hG model seeks

also information about the same cnmponcnts, categories,

an~ sub-cnterrories in order to dofine loarning needs.

According to the model, thon, analysing 'language

situation' and 'languCtge 0porations' enables us to

define both laD~uaG0 needs nn~ learnin~ needs of

~dults+ which will be translntert ints lancuaSG acts

and le~rnin~ acts.

+The model wns meant for the analysis of lanpunge needs
of ac.ults.
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2.5.2 Van Ek's (1975/1976) Model.

Van Ek's model was sot out in 1975 as the
IOWGst lanHua£e learning objective in a unit/credit
system. V~n Ek's 1975 madGI is an updated version
of his prnposal for the Definition of a Threshold
L2v81 (1973). Van Ek (1973) do f Lnes the Threshold
LevGl as "the 1-;w2st learning objective in the
framGW0rk of a unit/creeit system, ... the lavel
bel~w whichno further levels can be uS0fully
d i st i ngu ish ad " (Trim et al 1873: 13).

Richards (1907:34) views Van Ek's mneel as the
first moJel of rlescription to make Wilkins'
'NOtion~l Syllabuses' prnctical in the unit/credit
system:

In trying t~ put such (Wilkins' Notional
Syllabuses) a ~rnp0s~1 into practice,
the Council of Europe olaborated a now
well-known version af such a syllabus,
the Threshold Level which was aimed at
~cscribing the content of EnGlish to be
t augb t fr)r gent:.">ralcr·..mmun Icat Lvo purposes.

+ 'T'~ .' 1...n..• anc us ion Ln the orncket s is the rescarchor ' s.
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Van Ek's mndel defines the lanp,uage learning
objectives in nporatianal terms; that is, it
attempts to state what the learners will have to
do in a f oro i.r;n Languaje (s(;?eVan Ek et 01 1977: 3).

The modol seeks inform~tion on tho v~rious fact0rs
which ho l~bellcd as '~etermining factors'. His
'determining factors' include:

- the selection of at~~rget group;
- a genernl char~ct0riz~tion of the type of

lanRu~gG contacts vhich as members of a

c~rtain tar~ot gr010 they will en~age in;
the lan~uage activi~ies they will engago in;

tho sottinGs in whi3h they will use the

- tho rolos (social ~ld psychological) they will
play;

- the topics they \:11 deal with; and
- what thoy will tJ expecterl to do with regard

t·~ each top i c Oid. 4}

A.s the modoI wns prac1ic~l, epec i ri cations were
marte ab~ut the rtotermining ~nctors. '1'rho targot group were
a~ult general b0cinnars wh·:waulrt be temporary visitors
to a f0reign cnuntry or tt.se who would have ternp0rary
contacts with broigners h their own country. And
their contacts vith foroip language speakers w~uld be
c. superficial, 10TI-pr.Jfeslionaltype. The most Lmpo rtant
Language act tv.ty aSGUill;;( was carrvtnr; on conversation.
Since the tar~3t croup w(~e ~eneral learners, the
spacificntior of what th'~ will have to learn was not



- ~1 .-

geared t() any speci~l settinG. This implies that the
loarners wore expected to use their forei~n languaGe
ability in ~ variety of settings. The principal roles the
Lenrnor-s w,,;r8 oxpec ted t o play were (":i Vi(~e{1into soc t aI
and psvcnc Log Lca I roles. Tho f'orme r comprise such r oLos
as stranger/stranger and friend! frie~d; and tho latter,
neutrality, equality, sympathy an6 antip~tby. Van Ek's
selection of topics was ~ssumod to correspond to most
teachors' views on what genoral loarners need most.
(See Van Ek et al 1977: 7) .

Van Ek (1976) haG intrn~UCG~ an updaterl versinn
of the 1975 modol of the Threshold Loval to schnol
chilrlren. As in the first v0rsinn af the madel, the
construction of an objective involves making n. number
of choices which have to be made with rGgar~ to target
group, language activities, settings, roles, topics,
language functions, gdn~ral notions, specific notions,
and exponento (p.9-12). In the nr~lication of this
version of tho modcl , only two basic differences were
made from the nrevinus 0no:I.

(1) the target group were the ;reRt majority of pupils
in compulsory Q(~UC(1.tiGn; an (1.

(2) since school ,childron take t;encral oduca t Lon , their
neon for writing was ~lso recoGnized.

Van Ek (1976:J3: See alse Van Ek et 01 1077:5)

says that the general foroirrD ianguage ability of
adu Its and achor.I children depends on the 'common core I ,

and their sJ8cific ability derives from topics. His
'common core' includos both 'language functions' and



'general notions' ns shawn in Fig.I-III. Johnson and
Morrow (1981) bive an oxnznp Le of t ho common core as
'functions relevant to socr0t~ry as illuch~s engineer,
doctor as much as mechanic' (p.7).

I
Language

Functi0:ls Nctions

Language I
Func t i cn s I

Goneral Sp(?ciiic
~I0ttonsII Notions

I ,
C(')mm~nc-:;rc , Specific ,

I

-JLancuago Gener:'!.lt
III , ,, Notions ,

Functions N2ti:lns I I
!

Fig .1- Common ecru (As taken from van Ek et al 1977, -'p. 5).

Van Ek's ThrsohGld Lev~l is criticized for not
being ronI threshold level. F0r this,Vn.n Ek et ~ (1977)

su~ecstGd ~ ncn-t2rminn.l ~bjcctive referrcrl to ~s
Haystnv,e. The y rt;~~f"r(lthis ob j oct Lvo as ::'..H articulation

point for tho,? thrl~sh01d Levo.l . Acctirrli::lg to them, this

st~pe rl0esn't hnvR the status of 0bjoctiv~ 'in t~rms af

Other VITi tors r'~c(,:mmend tho Use'? ·,f the moclo I in

s chooLs , LittlewrY',;l (1981), Brurnfit (1.981), and van Ela

et 01 (1934) s;:ty th~t V1.n Ek' S l:1"rl~)lspecially tho
versi~n f0r seh~nl chilrtr0n can be appli0rt to the

ana lys i s 6f GPE IF::-trn(;:ts' nG<:H"!s. They eSJJAci8.l1y rut
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a ho avy wei ch t on tho "common coro ' conc ept , Some

practitio~0rs, howevnr, have T0,orterl that it is nnt

WhSil hG ap~lic~ tho inventories cf thA functions and
noti0ns in Van Ek(1976) rliroctly in rlevelnping C eate
and Communicate, four series ma'terLa Ls , for Oing~poriaI!.
secondary school stu~ents. He writes:

Any inventory of functinns and notions
based wholly nn w0rk carrie~ out for the
Council of Eur0~e was clearly inap~ropriate
for SinGapore learners ....no similar inve-
ntory of the langua~e required for establi-
shing anrlMaintaining interpersonal
relationships in Singapore had been drawn up
(n.149).

His report includes that he has attempted to
incorporate the teaching of functi0ns anG notions in
C·reate and Cnmrmnicate se Lec t tng from Van Rk on the
basis of sheer necossity.

2.5.3. Richtorich and Chancerel's (1977/80) Model.

Richterich anrt Chancerel's (1977) mo~el has come out
in their work known as Identifyin~ the Needs of A~ults
Learning a Foreisn Language. It is ~ contribution to the
Council of Europe project which concerner. itself with
languRGg learning by a~ults. The model criticizes pre-
supp0sing analysis and identification of needs to
program objectives. It seeks continuous inform::ttion
about the learners' needs. Richterich and Chancerel
write:



...the i~entification 0f nee~s ought not to be
a ~relimin~ry step in the construction of systems
~ince it ought to be ,ossible for it to take place
at any time, at aifferent levels an~ with vartBble
degrees of precision and cl~arnGss (p.6).

They also wri te say i.n.; : "the out ccme of the i(~entificat i on
of nee(~s will ...be the rroduct of a certain amoun t of
LnrorrnatLon collect or' at different levels and times"

CP.8).

Information re~ardinB the learner will be collected
before and duri ng tho course. This compr Lses identifica-
tion by the learner of his needs in rel~tion to his
resources (such as time, available cash, personality,
etc.), his objectives, methods of assessment and the
curricula. The teachinr, establishment anG the user-
institution also provide information in relation to
resources, objectivGs, metho~s of assessment, syllabuses,
and (the user-institution surrlies information about)
l)r0granl."nes.It is a.asumer' that tho Lnf orma t Lon gatherer.
about these will enable researchers to define the
lan~uage needs of learners.

The general characteristics ~f this mo~el can be
summarized as follnws:
(1) the learner occupies the centr~l position in the

system;
C~) neeCs are considered as variable, multiform and

intangible;
(3) needs develop and change; therefore, identifyin~

them must be an OngoinG process;

(4) to identify learners' needs, informatinn is sought
fram three separate bo~ies: the learner himself, the
teachin~ establishment, anrt the user-institution.
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Tho model nrovictes eleven different tonls for

the an~lyses of nee~s. These ~re: surveys, sm~ple

surveys, questionnaires, interviews, attitu~e scalas,

intelli~ence tests, lanRuace tests, job analysis,

cantent.analysis, statistical ~nalysis, an~ fixing of

objectives.

Collections in Richterich (1983) incicate that

researches have been made applyine this model. For

example, Lois Porcher di~l a practical expe.rLmen t on

the languaGe needs of the migrant workers learn ins

French in France. Ancl P.H.Gardner and J.D. Winslow

studied, Granting three surveys, whether the m~del

could be ~pprcpriate in the context af public sector

hibher educati0n in Britain.

Ro~inson (1980:29) criticizes the model that it

pays little attention to the rlifferent cimensi0ns of

Language use nee(le(lby the learner. Others like Richterich

(1933:134) su~gest that the mortel can be a~apte~ to the

SCh00l environment.

2.5.4 Munbv's (1978) Model ..
Munby's (1978) model has como out in Comlllunicative

Syllabus Desi~n. It represents 'a sociolinguistic mo~el

for defining the cnntent of !)ur~()se-s;Jecific:)roGrammes'..

The marlel aims at GivinG a specificatinn of the target

level communicative competence nf Cl student.

Munby's model assumes the ~ri0r identification

o f the communica tive needs of learners to syllabus

specification. The 'heart of the model' in McDonough's

(1984) terms is known as the Communication Neerls Processor
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(CNP). In the CNP, Munby organizes the variables that
affect ccmmun Lcat Lon neer1s as par-amot cr-s. He classifies
these parameters into those thn.t prnvide the data in
tho first placo an~ int0 th~se that process nnn-lin~uistic
da t a , that is, Lnto a priori and a posteriori parameters. The
former include purposive domain (that specifies the type
of ESP, i.e. whether occur-ational or ertucational), set ting
(i.e. physical and psychosocial settin~), interaction
(roles of the participant with the interlocutors), and
instrumentality (that refers to the information about
medium, mr,(:e and channel); and the latter, dialect
(variety ~r varieties Qf languaGe), target level
(proficiency level), c .mmun i.cat Lve event (what the
learner will h~ve t~ d~ in the languago), and cOmIDuni-
cative key (refers t o the manner r:·fcommun i cat Lon ).

In ac.dition to these, Munby (p.32) says inf0rmatinn
abnut the participant nf his identity and langua~e, which
cnntributes a base-line data for the analysis is needert.
Information about the ~arameters fnrm the 'profile of
learners' D10rts' which can be interpreted to actual
languaR8 forms by selecting the lan~uage skills and
the languace functi~ns. Uunby writes:

In the m~del ...,the systematic processing
of the i)r:!file(,f commun Lcat i ve noccls f or
the participant in~ut is prerequisite to
the syllabus sveciiicatinn output (p.213).

Tnking the micr~-skill C0nCG1t sf skills, Munby
classifies them Lnt c a t axonomy of 260 micro-skills in
54 groups . ('Dee ArpenGix A). He has also given an

inventory nf micro-functions the solecti~ns of which
and the nicrn-skills are claimed to be 'enablin~ factors'.
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Res ea rc he r-s bave b een 1.'S inr Hunby ' s modrL for

t he analyses of lant:,uaFe n=eds • H'Ol' example, ~':"!ooger
Ha wkey (see i:Ueb t er-Lch 1983) s turiied the En~~lisr.
languafE needs of le~rnErs for vocation3l purpos~s
in Venezuela. HDwkcy reports trRt a fairly radical
departure wasmaoe from the orthoriox Munby's Syllabus
specification. The depRrturp wes that in tho cor text
of the project in Venez~ela a proceriure for r01Eting

I. Pa.r t t c ipan t
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( as takln from Munby, 1978 P.3l )



prOCOSf?ES Wr..S Inc Ludor!, whi 12 !::U:lhy' s T'I1')f~el exc Ludo s

this.

Munby's rnofgl h~G h90n criticizG~ fnr not providing
the instruments IGr the arr:.lY3isof communic::'..tionneeds.
Bosi de s , anr! it is cnnsic1;::rGras tho ma.i or one , it
assumes th-: ::;rinrirlJmtLf i cat i0)1. of n2p.ds, arid fn.iIs to
cripe 'With the ~rowin~ D00ds of Lonz-no ro . In n.(~(lit i:'~,

'purist ~nd i~enlizert ~hGcausQ it presupp0sos that
tho inv~stigntor has beth time and ~cceSG tn the
target situation.

Accor~in~ t~ Brumfit (~n the b~ckscript of Munby,

1978), Munby's mo~el can bo adaptable for use in the
ana Ly sLs f")f n::Gds of Lear-nc rs of :,c-nerc:>..lerluca tion.

Which model is, t~Gn, suit~b10 for the present
res2nrch? Actually, naDe 0f the mn6els roviewed n.bove
have relevance in their total analytic cnmpanents. This
is ~ccnu88, ~s hqs h0en statert in 1.1, tho fncus 0f
the sturly is on tha ir.entificatinns nf the 60gree
nf im[-0rtance ')f tho four macxo-ssk i Lls , tho mo st

impnrtant lancu~g0 ~ctivitiGS in orrter, and the mnst
frequent Inngu~se activities perf~rmo~ hy the stu~ents
whcn they stu~y ciffercnt subjects. Binco th0 ~ctivitids
sh0ul( be re~liz0~ by micra-skills, the writGr bas
f ou nd the "t axonomy of Language skills 1 of Munby
significant, hnwever.



It is ndvisable to provid3 ~~mG insight nbout thu term
'activity' harc. In runby (1978) tho terM 'qctivity' raf0rs
to 'the unit of communi cat Lon t hat results from analy s i.ng

an event into component parts t hut f acILdt e.tc soc i oaernant t c
processing or skills Gclecti('n' (P.37). In an academic setting,
communi~ativQ activity includes discoursal r1.ctivities,such
as 'note-taking from lectures', or 'writing up an experiment'.
from which specific languugu skills derive and for which such
skills are required (p.38). Eunby distinguishGs betw80n the
realisations of activities in academic ~nd occupational
seetings. Activities in an academic setting will be realised
by the langua~e skills; and those in an occupational sotting,
by lnnguage functions. Since this study is related to an
academic setting, tho 'activities' are meant to co~prise lan-
guage skills. (See 3.3 and 4.4.)

2.6 A Research ~ade on Cnm~unicativa Needs in Ethiopin.

It is certain that the English lanGua~o has been opted
as the international language need of Ethi0pia by Policy
makers. And the langua~e has ~n extensive use in schools,
and limited impnrt~nce in government offices. The English
panel of the Curriculum Department of the Ministry of

EducQtion specifies the kind of English to be taught in
Ethiopian Junior and Senior Secondary Schonls as: " ... The
kind of English we s~ould use is determined partly by the
type of ideology we cherish and partly by the various
disciplines we w i sh to teach " (Mflzeni;.;iaet al 1979: 4).

Mazengie and his co- workers state that
morc emphasis is given to idenlo~ic~l or
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political contents. Th8Y havo state( the requiree

tarGet level of stu~ents in learni~~ other subjects

2.8 to help studont.o "think and ;:0 Ln op t ima L, precise,

'1 ' bt +' t " t : r:)Sl~p e nnG 0 J8culve arms .p.o.

ThA lan~ua~e contents wore intiutively selecte~.

No research wns marto by thciCurriculum Department

reEar~ing tho languaga nGe~s of learners in tho hirh

schools. The English Language ~ommunicative Needs of

Addis Ababa University (A.A.U.) sturlents, however, was

studied by Barbara Morris in 1033 for her master's

thesis at A.A.U. Barbara i~entifie~ the most relevant

lancuage skills anrl lan~uag0 activities in the 8
faculties she studied.

To moat her aim, Barbara ~istribut0~ two types of

questionnaires for faculty irrstructors and students.

She s amp Ior' 175 f acu Ity instructors an:' 3420 faculty

sturlents. In her analysis of thn faculty questionnaire,

she found the followi~~ results:

- for most instructors "Lt stoni ng ' and "r cad.i.ng '

(the receptive skills) W8ro mcr,t import~nt;

- except for Law anr! Morlicine, 'writ Lng ' r anked ahead

of "ape akLng ! ;

- from the rea~in~ activities, roa~in~ textbooks a~d

handouts were most important;

- writin~ eGs~y ~nswers ~n( rGports were the most

Lmport ant writing act Lv i t Le s ;

of the speRkin~ ~ctivities, participatin~ in class

discussions and answor Inr-toacher 's questions were
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most important; nn~

- comprehending nnd takinc notes on lectures and

listening to instructions were most important

listeninG activities.

Jarbar~ reportG~ thnt the most frequent activities

involved in by the students were the receptive skills.

She nlso reporte~ that the only frequent activities

for the majority of the stuJents in the productive

skills were 'answering nn~ asking questions in class'

nnd 'writinc exam answers'.

Barbar2. stucied tho communicative needs of the

university students, while this study focuses on the

commun Lcat tve needs of t he high schools. Similar to

Barbara's, the study attempts to i~vestigate the order

of importance of ~he lnnguage skills, nnd thc most

important and frequent language activities in the

6 sub j oct s stud ied emp Loyi ng comp Lomon t n.ry tools

(metho~s). Sen chaptor 3 for th~ tools.



CEAPTER THREE
PHOCEDURE

In this descr i.pt ivo st urly , tho wr i tor's purpose is to
Lnve st Lgrrt e t ho communicative nOl?0.Sof t he hi gh schools with
respect to the four lancua~e skills (Listening, Spoaking,
R,:ading, and Writing). In rtG<iition,the rt:.:search{-?rat t emp t s
to fine; out the or der of Lmportauce of the communicati vc:

activities, and also the frequnncy rate of performance of the
communi cat Lvo ac t Lv i t Les by the at urtents . This section of the
pape r r.G!llswith aampltng pr ococur-cs , and the r,escription
of the research tools employed.

3.1 SaIJ;lplincSchools, Teacher and Stuclf:mtpopulation.

From the 21 ravernment acn.domic senior high schools
in Addis Ababa, four were selected by lot; These schools are:
Abyot Kirs High School, 30le HiGh School, Yek~tit 12

C0mprehensiva Hi~h School, nn( Medhane Alem Comprehensive
Hi~h School (See T~ble 1 fnr rtetail).

Teach2rs and sturtents of grade 11 were selected. Grarte
11 was selected because the rGRo~rcher bolieves that students
at this level ~rQ mature enough tn pr0vi~o n.ccur~te infor-
mation. Besidos, tho stll~ents select either tho S0ci~1
ScicncE~ or tho Natural Science stream. Rence, the resAarcher
believos, a(equ~te inform~tion can be ~ath8red nbout the
commun icat Ive ac t i vities in e ach s t roam. Grndu 11 teachers
wero selected bec~use parallel cnDsideraticns were noede~.
AG stated in thu pr8vious portion o~ the paper, school chil~ren
may not ...Dl'OFic:eaccur at e Lnrormat ion ~f.: exnected Thus it• • - _ _ \l _• • _ _. ,.w..... __ 1.1\-, ~ U • ,

was suggeste~ that ~atherin~ inform~tion from ether authorities
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is also 0sscnti21. Considerin~ this, this stvd) fAthers
iuformc.tion b ot h from f,rade 11 students and t.hi r t.eachere ,
Gr3de 12 stuct2nts, in spit~ of their mAturity, wtre not
s,~L::ct(:db ~C?USl. thei r'cLa ss Le sscns end in 1:\...bri ery , It
could be very difficult t2 find thpm Rt gny timE when they
were nC8ded. Addition811y, it was h~lipvcd th~t they would
b,,~basy at prupc:.rinr t.hemsrLv es for the r,:;thiopienSchools
L~~vin6 Ccrtificste ~xaminption (ESLCE).

Six cLassr-oom sub.j c-c t.swere scLcc ted , These Ere: Biology,
Chemistry, Physics, Geo~rpphy, History ~nd Political Education.
Of these sJb~ects, Biolopy rnd PoliticAl 3duc2tion ware commonly
studie6 in both the streams.

Since rusGarches on needs analysis arG complEx 1 the
r,~s,:,:archcrhas ee-Lc-c t ed to employ two instruments in orde r
f8r tbe res~arch to b~ more reliable. Hutchinson and Wetcrs
(1987) rl:cJmmcn6 t.h« use of more thEITIa mc t hod ss y ing i v in
view of tha c8mplexity of needs, it is desirable to use more
t.h-inone of tbcse+ methods .••.•!1(p.59).Of tho many research tools
for needs nn01yst8, qupstionnAires and intorviews were employed
in thisstud~ 88 complementary tools. Diffar~nt Eemple size,
however, W8S MAde for the tools. For the questionnaire, from the
6851 grade 11 stud~nts 10arnj~v in thp four sch~cls (See table
2), 150 (male and femalp) wer8 selected In tbe b~sis of a
simple random sampling method(see Table3). Ary ~t al's(1985:
433~~) rAnd~m table was used for selectiJn. 150 subjects were
sdl~cted bec2use, con~iderinp thR pxtent of ~bc tetar~geneity of
the target populftion, the r8searcher belioved tbat this sample

+8ho has Tlknti8ned 5 d i.f'f'e-r-on t ne t hods Jf r~,sc2.rch.
m3th'Jds are inclusive in Richtericb and Ch2nccrEl's
8l8ven methods.
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size is raas0nabl0 and stntistic~lly v~li~. A0fiti0nally,

all the 64 teachers who teach Binl~gy, Chemistry, Physics,

Geography, History, and Palitical EducRti~n in tho four

sch0~ls in Erade 11 were st~rlied. (see Table 4).

All the sample teachers have been t.ec.ch tnr- f rom 5-25

yoars. The majority sorved botween 7-13 years. From th~
ten.chers studied, 58 were Ethio,ians. AmonG the 6 fcreigners,

a Liberian t0aches Rist0ry ~t Bole Hi~h school. Others arc

Indill!1s.

1 Ge0craphy and 1 physics teachers at Abyot Kirs;

1 Physics teacher at YGkatit 1~;

1 Physics t0Rcher at Medh~n~ Alem; anrl

1 Chnrnistry teacher ~t B01e Hi[a Scho~l. (see Table 5 fer

teachers' qualifications)
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Table 1- Names of the ~1 G~vurnment Hi~h Schools in
A.A. by Student an~ T8acher populations, Sex

and Awr.•ja.
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T~blc 2- Number of Gr~~e 11 Students who Enrolled in
the 1989/90 hcademic Year in the Four Schools
by Stream anct Sex.

Sch001 8tream

Social Science Natural Science Total
'c F M FJlIl -

Aby'lt Kirs 116 55 829 545 1,545
Bole 119 60 82~ 496 1,197
Meehane IHem 177 114 961 999 2, ;351

Yekatit 12 76 81 8?,9 572 1,558

Total 13G 310 3, L141 2~612 6,G51

Table 3- Number of SelocteG Students for this 3tucty by
3tream and Sox ,

, ,
I ,

School C< • ~ N~tural I.:JoCl.a.i. TotalI ,
Scionce C' • ,, uC18nce ,, ,, ,

I ,
M F M F l'~ F T0tal ,, ..i

I,
!.Ahyot

,
Kirs (A.K. ) 5 1 ~o 11 (}c:; ,,!O 37 ,...... J....t ...l ,, ,

IEnle (BO. ) 2 2 16 9 18 11 ~J,9 ,,, IIMedhan<d Alp.m(M.A.) 3 2 38 ~~O 31 23 53
fYekatit I12 (Yek. ) 3 1 20 7 !'!3 8 31 ,,,, ,
I T0tC1..l 13 6 84 117 97 53 l50 I
I ,,
! I

!
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Table L1- Number of '}'\:B..Cllt'3rs by Schnnl & Subject.

t, Subjr:ct Name aT School,,, , I , I, , ,
\" A. '

,, iLK·t ,.., I In • , Vok , T0talvO. , I... • ., - . ,, , I I ,, , I I ,
IBiOlOGY (Bio. ) '1 , .., 5 I 5 I 17, ,J

I I ,, I I I

IChemiGtry I I , I(Ch.) (1 I 3 I ~ I 5 16I , './: ,, , , , ,, , , , I(Physics (Phy.) 3 , L1 , (, I 41 , 15, x I , ,, I I I I

IGeOgraPhY (Goo.)
I , I I

1 , .. , 1 I 1 , Ll, .•.
I , I

I I t
I , IHistory (His.) 1 I 1 , 1 t 1 I <1

I , I I

I I , , ,, I I
tp 1'+' 1 Educ at Lon .') , 2 I ;:! I 2 I 8, 0 ~,,1CG. ,.. t I I, r I I I, I I I I, (Pol.Gc1.. ) , , I ,, I I , t, I , , ,
I , , , ,, I , Ir Totrrl 15 I 1~ , 17 I 1'1 I 64! ! ! !

Table 5- Number of TeacblJrS by Qup.lifications.

12+3

,,
Subjoct Teachers r

I
I I I I , . , ,, I , I , ,

Bio., "h , Phy . IGoo. I HiS., P01.1 Total]I..." .,

I , I , , I, , I I
'" I -e , I r , '3 I0'·4 , o!-

I , , , , t, , , , , t
I , , , , , I8 , 9 '7 , Ll I 4 , 4 '36I , , , I , ,, , , I , ,
I , I , I 1 ' ~ c: I<1 I 3 " I - I p.z

I '''' I , r I, I , , , ,, , I , ,
113 I3 , 3 I tl , , , 3

I , ,-=- , I- I, I , I I
I I I t , , j1'7 I 16 I 15 , I' , <1 , 8 164~,
! ! !

-.I:

! , !I

Qualifications

''r A/'" Ciil.1".1 l.,). •

B.A./S.C.

12+~



Since) Lnt e rv Lews ar o t.Lno-iconsumf nrr , ()nl~710.42% that is
15 stueents, ~f the studants who rospnnd8f to the questionnaire,

sampled. Student intorviewees were sel0ctod using ~ random
table, while teachers were selected by lat.

3.2 Constructir)n a.ndDistribution of tho Questi·:mnaires.

Two different types of c Lc-scd fOf-m ques t Lonnaf.r-es

were prepared for teachers atld students. The questi0nnaire
for teachers hus 23 items under five hea~ings. The first
four items were ranking of tha four macro-skills. And
the rest r ef er to the r ankf.ng of the commun Lcat Lve
activities. The communi cat Lve "l.ctivitieswere ca.t cgor t sed
under Listenin~, Speaking, R~adinb' ane Writing activities.

- the Listsning activitios wore rteemerlto comprise
Groups 1, 3, 5, 7 9., 1 "1 '"' 1': l'9 ~)O '-'2 <")/1, ,..L. , .•. o , ..L.'-.), ., G..J , ~ , •• , l.-i •..,Z, 26, 28,

30, 32, 34, 35, 37, 39, 10, 43, 52, and 53;

- tho Speakinc activities selected wore deemed to
comprise ~r~ups 2,4,6,8,10,12, 14, 16,21,23, 25,
27,29,31,33,36,38,47,48,49,51,53 ~nd 54;

- the Reading activities would comprise groups 11,18,20,22,

J4,26,28,30,32,31,35,37,38,39,10,41,42,44,45,46, and 51;
and

tho WritinG activities would compris0 ~roups 18,21,23,25,27,
29,31,33,36,40,42,43,44,50,and 54 of the taxonomy
of tho micrs-skills nf M~nby as resultant skills.

The teachers wero asked to rank tho variables (th0

micro-skills and the commun tcat ivo activities) according
to importance with five scales which ranfe from 'has first
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importance' tn 'h~s no imD~rtRnce nt all'. (See A~pendiR

The student questionn~irc, h0WGVer, c0nt~ine(~ 14 items
under four hcacings written in Amharic. Information about
the micro-skills was not nee~e~, for tho macro-skills
could be too general for the stuaents. The questionnaire
hus been set in Amharic t~ help the stu~ents understand
the items thoroughly S0 that they could provide accurate
information. The questionnaire was prepared in order that the
students could provide responses using four rating scalcs
(Never, Seldom, Occasion~lly, Often) about their performance
of the langua~G activities. (Sce Apponcix C for Student
Questi'Jnn~ire). Rnt Lng p')rfr)rm<'..nceswas preferred here
to rankinc activity impartance because

1) the r~saarch2r believes that the rGspo~dGnts' ~ttitudGS to-
wnrds the activities in their lessons m~y affoct their

;}) it will be do sLrable to obtain Ln f orrnu t Lon from (~ifferent
types of scales ~s a cross-checkin~ f01 th~ reliability
o f the study.

The questionnaires prepared were ~iven out beforehand
f or 6 teachers (each teacb Ln.:a dLff er-en t subject) and 4

stu~ents (2 from the Social Science ~nd ~ from the Nntur~l
Science streams) at Abyot Kirs to ~rove i: they were under-

standablo and workable for the ~esir3~ ~~~l. Responses were
sntisf~ctory, and few necessary ch~nges were made. Then the
questicnn~ires were distrihutert to tho 250 stu~ents an~ the
64 teachers. Teachers nnd students wero ~ivGn a two-weck



time to return the qUGstionnnires. ~nC the rese~rchar
made his awn pers0nnl visits t~ collect the questicnnnires.

3.3 Pr ene.rat ton arid Ldministrn.ti'-,nof the interviewees
. -----------

f.1S '1 compLomon t wry tool to tho quon t Lonnn i r-es , non-
directive, mather-tongue intorviews, 2xcept in the cases
of foreigners, were conr.uc ted by the researcher himself.
Two types of questions, five initiatin~ questions in
each type, for 15 student and 12 teacher interviewees
were prep~red. The questions generalize the lanGuage
skills and the lanruaCG !lctivities which were inclu~ed
in the questionnaires and attempt to find out few variables
which were not observed. (See Appendices D ~nd E for Teacher
and 8tu~ent Interview Questions respectively.)

The que st ione were set S'J that th:: LntarvLewees could

provide f ree r(C)spoDseswithin 5-10 mt nute s . Stud'ant
interviews wero conduc ted durinG class time. Teachers,
however, wero interviewed ~uring their free . ,pe r a oc s .

Both· the teRcher anrl the student interviews were taped
on five cassettes.



CfAPTEH .FOi.Jl{.

FINDINGS AnD DIGCUS:::;r....·NS.

As stated in Chapter 3, questionDaires were distributed
and interviews were conducted to investiGate the communic8.tive
needs of the high schools in A.A. with regard to the language
skills and language activities. In this section, the writer
attempts to present the findings, and also atternpts to discuss
the findings on the language activities in terms of Munby's
taxonomy of language skills.

4.1 'reacher Questionnaire.
4.1.1. Breakdown of teacher questionnaire returns.

Of the 64 subjects studied, 61 (95.3%) responded to
t~e questionnaire. 3(4.7%) questionnaires were not returned:
two from Bole High School and one from Yekatit 12 Comprehnsive
High School. ([jee Table G for the breakdown of returns.)

Table 6- Breakdown of TeRcher Questionnaire Returns by
Subjects and Gchools.

School
I I'Pol. Total,

A.K. 4 4:
,

3 1 1 , <) 15, .,
Bo. 3 3 ')

I
1 1 I C} 1<),', ""' ",,

liLA. 5 4
, .,.,4: 1 1 I LJ 17

Yak. 5 c; 4 1
,

1 , 1 17, v

I
'I'o t . 17 116 13, 4 -1

t
7 61

!

4.1.2 Analyses of Responses.
As notea in Chapte:. 3, a four-point ranking scale with

a fifth category 'Not I~portant at All' was Provided for teachers
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so th~t th0y could assign ranks for tho macro-skills and

the lan~ua~o activities in .rder of import~ncc. For nnalysis,

the data obtained were reduce( to the weightod m2~ns+.

Thus, the w3ighted mean of the raw data of each variable

was reckonp.d. (Se~ Appendix ~ for the raw data.) Additionally,

the standard deviation of euch variable was computed to

indicate the variability. The index of the variability

(the standara deviation) is given only to help readers see

the locations of tho variables from the means. For the

~urpose of putting the macro-skills an~ the language

activities in order of importance however, rolative ranks

were provided on the basis of the 7eighted maans.

In order to co~pute th8 wei~hted means, valu~ was

provided for each of the ranking scales.

rank w0ight assigned
1 1

2 t")•..
3 3 (If 1 = ;~ot important)
4 4

HI 5

Computations of the weighted means of the variables

indicate th~t the less the weighted mean the higher the

importance. This is because the highest rankine

variable was given value '1'. ~hus, the variable whose

weighted mean had proximity to '1' was ranked first

in importance. Conversely, if the ~eighted mean of

a variable wnnt farther awn.y from '1', the variable

was considered the least in irn,ortance. When the

+ weighted Means = :neans.



weighted means concentrated in the same range (such as
all 2.(x)+), relative ranks were Provided.

4.1.2.1 Macro- Skills.
4.1.2.1.1. Analysis of macro-skills by subjects.

Teachers were naked to rank the four macro-skills
(Listenine, Speaking, Reading, and Writing) in order of
importance. The finding reveals that the receptive skills
(Listening and Reading) outranked the Productive skills
(Speaking and ~riting) in every caso. 'Listening' and
'Reading' were consistently ranked first and second
respectively. Of the productive skills, the majority of the
respondents favourod 'Writing! over 'Speaking'. In History,
however, 'Gpe~king' was deemed to be equally important with
'Listening'. For Geography teachers, !Reading' and 'Writing'
were equally second in impvrtance.

Irrespective of the individual subjects, the macrc-
skills were important for the subjects studied in the order
'Listening-Reading-~riting- Rod Speaking'. This or~Gr of
importance was uniform to t;w Dln.jority of Lndividual cases
observed. (See Table 7 for the woighted means, standard
d0viations, and relative ranks of the m~cra-skills by
subjects. )

4.1.2.1.2. Anal/'sis of kiacro~Ski13l.sby streams.

The Dacra-skills ~ere also an~lysed by streams
(Natural Science and Social Science Streams). As has been
observed in the majority of individual cases, teachers of
the Natural 3ciences stream also favoured the receutiv0

J:

+ repre~cnts numbers 'a' to '9'.



skills over the productive skills. Of tho rec3ptive skills,

'Listening' outranked 'Re~ding'. And'Writing' was given

~ore i~port~nce thsn

Teachers of the Social Sciences ranked 'Listening'

uniformly as teachers 0f the Datur~l Sciences. Rowever, they

differed notably fro~ th0 Natural Sciences teachers in

aac Lgn.ing to the r;ther macro-skills socond to f our t h ranks .

For tho Gacial Sciences, 'Speaking', '3e~ding', and 'Writing'

were important in t~Qt order. 'Speaking' was the second

favoured skill because the nature of the subject matter

calls for 'discussions'. (83U Table 3 for the weighted

maans, st~ndard d viations, an~ relative ranks of the macro-

skills by streams.)

4 1 '" <) ••• t . A +. l t i.. ~.~. L1S en1n£ C~1V1 10S.

4 -s <") 2 1 .,.. t . A t i l t i b ("I b.i t.~.~.~. u1S en1ng c 1V1 1es y 0U Jec s.

Subjects were asked to rank five selected Listening

Activities (listening to axpl~nations, listening to

instructions, n0te-m~king from listening, listening to

and writine dictnti0ns, ~nd listeninB to discussi0Ds) usin~

the ranking scales. Of the Liste~ing Activities 'Listening

to Explanations' was ranked first invnriably. considerable

variations were observed in assigning ranks for the other

variables. For instance, 'Listening to Instructions' was

socond in impnrtanc0 in 3iology, ?hysics, History, Rnd

Politic~l Education. For Chemistry and Geogrphy, however,
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'Listening to Discussicns' was the s8c~nd importnnt activity.

This activity was considered third in i~PGrtance for Biology,

P~y3ics, History an~ Poli~ical 3~ucntinn. 'Listenin~ to

instructions' ane 'noto-making'+ were ranked thir~ by

Geo~rnphy and Cho~istry teachers respectively. 'Note-m~king'

was be Lf eve d to be fourth in ir!lr0rtanceby the ma j ori ty of

cases except in the caso of ~istory. In Eist0ry, this
•activity was cetegorised undor 'Hot Important'. Dictation'

was not important in allcasss except that it wns given

the fourth importance in Eistory.

When the ranks were considere~ irrecpectivc of individual

cases, the fnl10wing r0sults were ~btained. The Listening

Activities wore important in the ardor "ExplanatiGns-

Discussions-InstructiC'lns- and ~qote mak i ng!"; "Dictation"

was not given inportance. 'See Table 9 f~r the ueighted

moans, standard devintinns, and relativG ranks of the

+ U •.se~ lnstead of the whole phr~se 'nato-making from listening'.
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. +ListeninG Activities ~y 8ubJ8ctS.)

4.1.2.2.2. Listening Activities by Streams.

The order of impo~tance 0f the Listening Activities
was ~lso studied with regard to the Natural Sciences and
tho Social Sciences. Differences were cbt~inG( in tho
ranks assiene(~ for the Listening Activiti~s by the respondents.
"Explanation" outrank.ed the other acti vit Les in both the
streams. For tho Natural Sciences, 'Discussions', Instru-
ctions', and 'Note-making' were important in that sequence.
The ortier betweon "InstJ':'uctl.OD!J"[l.nd"Discussions", however,
was reverse~ by the S0ciul Sciences teachers. (8ee Table
10 for the weighted means, standard deviations, and

relative ranks of the Listening Activities by Gtreams).

4.1.2.3. Speaking Activities.
4.1.2.3.1 Speakin~ Activities by Subjects.

Subjects were askoc to assign ranks for three Cpeaking
Activities (Asking Quastions, Answ3ring questions, and

Participating in Discussions). When ineividual c~ses were
consi~ered, different results were obtained. For Biology,
Chemistry, History, and Political Educn.tir,n"Participating in
~iscussions" was the most imp"rtant ac t i vity, while we f Lnr'

"Asting questions" the most important one in Pby sLcs and

Geography ..1;;:oreLmpor t anee was given to "Ask i ng quest ions"
than "Answering que st ions "in !3i0logy, Chc-at stry , History,
and Poli tical ~cucation. "Answering quas t tons " was found
to be more important th~n "Participating in Discussions"
in Physics, and the reverse was true in GeoFr~phy.

+ Roa.aons for s oLect Lnp the or der of .impor-t ance are included in
the interviews.
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tlThent ho 8pGaJdng Pl.ctivities wor0 obs9-rvoc:'rOE'arc.lGss
.,

of inclivLdua I subjects, "Pa.rt Lc i.pa t Lng in D tscus sions

was tho most important ~cti~ity followe( by "A.sking

ques t Lcna'". (sce Tab18 11 for the weichte('.mcans , st anda rd

~eviations, ane! relative ranks nf the Gpeakinr Activities by

Subjects.).

4.1.:-::.3.2. SpeakinG iktiviti8s by StrGD.1!ls.

Subject.s; responses were also ana Lyaeri by streams.

Uniform order of importance of the Speaking Activities was

founrl in both the streams. Fin~ings indicate that

"Par t LcLpat Lng in Discussions' was a much f avour ert activity.

nAsking qu~stions' was given priority to 'Answering questions'.

These results were s ~ilarly indicate~ when the ~~j0rity of

individual cases were considerec. Different results were

founrl, as ~iscusse~ above, in Physics and G00srapby in w~ich

'Asking questions' was rGgarde~ as the ~ost impcrtant

activity.

Althoueh we say the Gpeaking Activities were favour~d

in the order 'Discussi0ns', 'Asking questions', and

'Answering questions' by teachers nf the two streams,

equivalent values were net prrwi(~ec..For example,

computations of the weighteL means of 'Discussions' reveal

1.30 ane 1.G7 in the Natural Ocienccs and in the Social

3ciences respectively. However, relativ0 consiLerations

with the other variable~ in each stream designate ~hat the

~ctivity was civen priority. This fact af relativity 0ccurs

throuzn tile ct her act i vi tics 1'::0[11t wi t n in this paper. (See

Table 12 fnr the wei~hted means, standarrt deviations, and

relative ranks of the Dpeaking Activities by Streams.)
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';:'a.ble 7 .c. ';;1eighted. ~:eans, 2tand.ard Deviations, and the Relative Ranka of the l\(acro-Skills by .subjects.
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~~b10 : - ~eight0(~ LsanG, Standard Deviations, and the Relative Ranks of the ~iGtAning Activities by
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Table 11 - Weighted Means, Standard Deviations and Relative Ranks of the Speaking
bctivities by Subjects.

Bio. Ch. Phv. Geo. His. Pol. Tot. Bio. Ch. ?hv. Geo. His. Pol.
.C.3£-: qU.OCtiOllS ~..! • Ii. 1.82 2.06 1.69 1.~5

0.91 0.25
1. 75 2.11 1. 85

2 20.79 Hl!~_2 ?_' 1 1 2

I W.K. ~.~1 2.50 2.15 2.75 2.75 2.13 2.39
1 ~ 3 ~ 3 3

r"~1~-,,:"::'r cue st I rs c: l~ 0 u"'9· 0 71 !'"'I 57 0 ,1<) 0 ~"i 1 I'll') f'\ ~(") I':> 4;

I
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!
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• _::;_iG_Cl: __S_3.J.._~0_:'1_8 ~:y. 0.80 0.61 O. H20. 71 0.37 0.71 0.68 II

G.:J. 0.78 0.59 O. {13 0.64

3 3

1 1 3 ~,-, 1 1 1

T~ble 12 - Weighted Means, Standard Deviations ~nd Relative Ranks of the Speaking
£ctivities by Streams.
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p
----~--- I, I

I II ,~ IiTot.
~

1. ;~G ' I, Io 0 ':11 I ,

3.34 II, ,
1. 98 U3 0 ;~3 I I1. :.10 , ,
5.31 r
1. 06 i 1
4.69 ,I
., 1'.0 "
~")'.' I I
5 .05 II
i '1 ,~. ,
1.11 I I,
1.18

,
I I.J.J

1.~5 1.46 1.00
f;,:;;rt1Jcic; ..: ~;oll. (l./~;.~ O.<1{l (\ t; (l (l

~q~l~.;o :3.35 .- ...
~~r~outc S.D. ~.C0i ----- ..-- -e-- ---.- .... -

I ,\.lo:·~. tn.'l--a

I-·t~,., .•..-. c;< i' 0 ::0'..~.~ l.s-v .... ~ t.,..' •.•.• 1 I> \ • J/.,M._._ ..__..__.. _
. TI.~. 5.18,.;:~~;.~~~:~:~~il~;:~:: ~-~~~-
, S.D. 0.97,
I~1A-:-~ti~;i~~-···--·-·vreI~~~ 2[~
I '." i' .:;.::-

:- ••••••••·0 u.~...Q'.". ------------1.:~.,::,3:ir;~~:.f:~~0n..;\.. \'!' 0 :t~~.:.s: .13
J 0 ~ c.?n
• '.J <:.1). .• vL'

. -

T-iis. :f:)ol.

1.25 1.1·1
, -. "-' ~.~ 0.-13 0.35

-i.oo 3.11.a
1.~~~~ :: ,!.;,s

3.00 4.00
1 "1'~ 1.GQ_~ • ,~j ,·.1

5.75 5 o~;?
0.-13 .' ,,~1. 1\ J..\..)

-----~l 7t::.. /' 1.::7
••.••, • ' <...J :.t. 1\ tJ ~

1.30 1.(15

{~.50 4.1<1
1.~[] 1.36
.:11\'75 ll.71
1 l:' 1.03.V

i co ~.>~L

:.~ II '{ 5 3.38 5.2,5
1.03 no ·c 1'7 O. 'lJIi.'~ • ~ :

3.45 3. 'lG 3.50
1. ';0 1. ;~C 0.6:;

-' 5.14 5.31 5.00
0.9 0.53 0.96
1.69 1.9~ 3.75
1.1 O • 7~! C.7~
5.69 c'1.60 6~50
0.98 :i.? 0.92
3.94 3.77 1.00l.~ 1.13 o ':<0·o ,....... 4.~

ReIn.t i ve Rank ,-
3io. Ch. Phy. Goo. Ris. Pol. Tot.

1 1 1 1 1 1 1

3· '> ,', - <= <) 3.. " .-~

2 n 3 "1 n 3 "o " . t.-~

3 3

4

<1 <1 11. 4 - - 4

~~b10 1~- 0ei~bt2( Vonns, St~ndard DGviatio~s, and Rel~tivo Rnnks of the Reading Activitios by Str~nmG.
, ---- ..-----.-----I ~~i:Lto~ ~~~n ~ ~tandard Devi~tion I I,--_._-_ .._------ ,
I ;:o~:t2~:"::1 Activity f I Activit?, -_._-----_._--- ,
I " : II I, 2 • .iJ.
I 1\"::.~t u I' ::.1 \./. ;'; • " 0: 0
, '.' • e't -. o"·~~

•• ,...., '; ''''l~r C'r:'.!' , .. : (~. 6.•••.
" to .••: __ ..J,. v i.:C ..--:t.:-"i (..,.. Oo,!"...) • ". ~ i().._---------_ .•.._-_ ....•---
I '~~·C ; ., "1 Yi ';,'- 1 J" 3, 1..-'0..,1 c:..~:s.. " .01..... ._ •

I 0c~·'C\;·· •..•COlr n -. 0 "=<1t..J ..L...:.. J.. • __ ;~ .••• ...J 1..J • J..i it '0 t:.. •• : ,

..-----.---.-- --- i .

- II.O. 0 Oth. Dic. !:18.
2.36 ~.33 (1 ")., (L51..:: 0 (..JtI",

1. 27 0081. 0.59 0.84
2.00 3.~3 3.50 3.55
'" '>(' 1. 31 1 .,.,."1. 4~~•••••• 4<1 V o .!..£..'

RQl2.tiVG Rank

1..1

1 <1 3C)
.I.S



52
~able 15 - Wei£hted Means, Standard Deviations and Relative Ranks of the ~riting Activities

by Gubjects.
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4.1.2.4. Rcsd.~:r:f.._Acti vi t i.es ,
4.1.2.4.1. Rep ding Ac t ivi ties bL:?~P.<t.(;~.ts

As can be seen in Appendix B, seven different Reqding
Acti vi tic.;swere j1ravicled to be r-anked in J.L'dc.:rcf Impo rtsnc e ,
Subjects vi ri.crlin a ss i.r-n irut r-anks t o t he c ornmunica tLve
Activities. ( HOc.'ltingtpxtb'Jok' WAS Ln va r-Ls bLy "Gr.t first
rRnkinE activity in nll cnsps. !Re~~inr: h9ndouts' was
f~und tc b8 the second most imp'JrtQnt sctivity fer Chemistry,
Physics, a nd Po Lf t i.caL Educa t i on , For the rest C'f the
Subjects, 'Rc.:odingother rplpted ~Rteri81sl wos the
sec cnd I'c'nkin(;LCt ivi ty. Biology t.eache r-s c ::"/lsic:ered
"fenclinL hmd cut.e' RS f1 third ir.)pClrtant1.ctivit y , while
f:Jr Ch ernLs tr'y, Physics, and Political Educe,tiCln'Reqding
'Jthor related materipls' was c?nsidered tho thirC in
impJrtance. N'Jtable exceptions were observed in Geography
and History whcr8 we find 'Reading hpndouts', which
was considered 8S second or third in impJrt2nce in most
cases, was the 182st considered pctivity in History, snd
was labelled PS (Not important' in 0pogr3phy.

'~ben th6 :rder 'Jf irnportAncR of th2 rcoJiDf.activities
W1S obscrvad icresp8ctive of t~H individual cnsEs, reading
'tdxtbcok', 'otters, 'h~ndDuts', 8nd 'pssignmcnts' were
important in that order(Se~ Tpble 13 for the Wci€hted
means, st8n~nrd deviations, Qnd rplative rRnks of the Reading
Activities by Subjects.)
4.1.2.4.2 • .r{eC'ui!?lL.Activiti~sbZ Streams.

The impJrt?nce of the Re?0inp .Activities was alsJ observed
by str68ms. Both th~ N8turnl Sciences' 8nd tho 8(ci31 aciences1

t'-!3ci1crsrankod readinp: 'textbooks' and "hanc.outs '
first pne sec~nC respectively, However
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they differe( in assigning thir~ anrt fourth ranks to
the other rca~ing activities. For the Datural Sciences,
rea~ins 'others' was mnro important than rea(iog
'assignments', while reartin~ 'questions' was ~oro important
than reading 'others' for the Sncial Deiencos. (See Table 14)

4.1.2.5. Writine Activities.

4.1.2.5.1. Writing Activities by S~bjects.

S Subjects were aske~ to rank fGur select~d ~riting
Act tvi ties (Not c-cnak Lng t Answering questions in oxamina tions,
Assignments, an~ Lab Roport) in order of importance. ~ll
the rcsponderrts were not expected to rank all the activities,
because I Lab report' c.oes not concer-n the S:-)cialSciences
for the obvious reason.

Of all the ~riting Activities, 'Note-makin~' was
the most favoured activity in all cnSGS except in the case
of Physics which rendered the ~aximum weight to 'Answering
questions in examinations'. i'orPhys ics , .•hat was most Impo-
rtant in all cases was re~arded as sec0nd in impcrtnnce.
For others, 'Answerinr~ questions tn examt nat Lons I was
second to I Noto-makf.ng ". It was f ound > however, that
these two activities were equally important in History.
What was commonl y founcl as the thi rr!was read Lng 'Assignments',
but this activity was equally secon~ with 'Answering questions
in examinations' in Geography.

For the Natural Sciences writin~ 'Lab reD0rt' was'-.) •...

relegated t() a fourth position. Superfi~ially, Consideration
of the st.andard (~Gviati:m rovea Ist hat wr Lt.Lng "Lab r-epor-t.'

coul~ be in the 'Not important' category. However, a rGlative



C5

rank has been prc>vi(8c L:::: it as the fr'Urtb.Imp nr-t ant

writing activity.

Findings inJicatc that 'Note-m~kin~'. 'Answering

questions in examt nat i ons ", and wri t ing '!issi(;nments'

were Irnpor t ant f:;r aLl, the subjects in that ':Jr(er.A.n(~

Writinr '~ab reports' was the last in the 0rder for the

Natural Sciences. (3ee Tn.ble 15 for the weichte~ ~eans,

standard devinti0ns, ~n~ relative ranks of the WritinG

Activities by Subjects.)

4.1.2.5 ..3 Writinc l1.ctivitiesby Streams.

The order of importance 0f the ~riting Activities

w~s also studieu by strenms. Similar r~sults were found

in both the Natural an~ the Social Sciences. Tho Writing

Activitios were favoured in t~e order 'Note-making', 'bnswer-

ing que st Lons in oxami nat Lons ", and wri t tnr; 'AssignI".lents'.

Writing 'Lab report' w~s the fourth ranking activity for

the Natural Sciences. (Gee Tabla 13.)
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4.~.1 Break~own 0f Stu~ent Questionnaire Returns.

Of the total 150 subjects selected, 1~4(9G%) returne~ the

questionnaire. Out 0f the 144, 2(1.~% of the returned) were

f i Ll ed incorrect ly. 'i'hus»1<12 (9407% of the total) responses

were al1.alysec'i.(Se0 Table 17 for the breakdown of student

questionnair~ returns.) 1~3 subjects (86.62%) learn the

Natural Sciences, an~ 19 (13.38%) stu~y tho Snci~l Sciences.

Diology an~ ?olitical ~ducation are given for all the

SUbj0ctS in comm0n.

Table 17- Break~own of Student Questinnnaire

Returns by Scllool, Strear.1,and Sex.

,,
I Schoc;,l Stream Sex,
I Naturo..l Social

fir F Total

I Sci~ance Science

IAbyot Kirs 31 6 2<1 13 37

1301e 2<1 4 17 -e 1 28.1.~

f.ieclhanelUem 42 5 29 12 17
,Yckatit 12 26 4 '1') o 30....•.• u

I'Total 123 19 92 58 1~2I
£10 2.2 Analyses of R~sponses.

For the reasons stated in Cb~pter 3, stu~ents were

askec to rate the 1anGua~e activities civen in four sections

as Readin~, Writin~, Li~teninf;, an( Speakinc Activities.
'I'h t . J' Iuc' -, frno r a l.nG sea -os t nc ULGe. rcquency ·2£ per-formance as

'Never,' 'Se1dam', 'Occasionn1ly', ane 'Often'. For nna1ytic
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simplicity, values were praviced f~r these scales. In
order to make the stu~ents' qUGsti0nnaire analysis parallel
with the teachers', lesser values were given for hiChly
frequent activities. Thus:

Ratinr Ceale V~lu~
Naver
Seld~n 3

Gccnsionally
Often 1

Lesser qverages (~leiGhte~ means) in this case
indicate the most frequent nctiviti88.

4.2.2.1. Listening ~ctivities.

Three selecte~ Listenin~ Activities (Listening to
Explanations, Questions, an~ Discussions) were providec;
so that stu~ents e~uld rate their perfor~ance using the
given scales. The weizhte(~ ~e~ns of the r~w ~ata (Seo hppendix G
for the raw aatn) in each activity arc shown in Table 18.
Students' responses indicato that 'Listenin~ to Explanati0ns'
was the most frequent activity. Listening to 'Questions'
was the most frequent activity n0xt to 'Explanations' in
four of tho subjects students study. In Physics an(
Geography, however, listening to 'questions' was less
frequent than listenin~ t~ 'discussions'. In Bi~10CY,
CheDistry, ~istory anC Pclitic&l Educ~ticn, listening
to 'discussions' was tho le~st frequent.



1.2.2.2. Speaking Activities.

Gtu~onts were asked ~ow afton they participated

in 'Discussi0Ds', '~skin~ questi~nsl, an~ 'Answerinc

questions' when they learn tho different subjects. ~eb10 1B

de s Lgn ate the findin~;s in a summary. Tho findinGs Lnd i.ca te

that students ~ost frequently speak to pravi~e answers

to questions in the subjects they stuCy except in the

case of Geography. In Ge~Graphy, 'Askin~ questions' has

b8en the most frequ~nt activity.

Stu~entG m~re frequently discuss than ask questions

in Diology an~ Chemistry, an~ the reverse has been true in

Physics, histcry an~ Political S~ucati~n. In their GeoGraphy

classes, stu~ents mora often answer questions than participate

in (;iscussions.

4.2.2.3. R3Rc!inl;Activities.

From the ReadinG ~ctiviti8s (See Appendix C for the

iteadinf:Lct ivities) r8R(":ingI Choi ce examinations' and reading

'Instructions' were the most frequent activities. In all

the subjects, s tur'ont s r ead 'Choice examt nat ions I more

often than 'Instructions', but the reverse was true in

Chemistry. 'Textbooks' were seldom read in BiolOGY, History,

an~ Political E~ucation; an( 'Handouts' in Chemistry, Physics,
an.: Geography.

WritinG 'Notes', 'Short answers', an~ 'Lab report'

were the activities inclu(e( in the ~uoGtionnaire. Of these

three, it '.¥~S fOUD<: that snur'en t s ~ft(m Imake notes I from

their readings. They write 'shcrt answers' occasionall).
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T~~le 18 - ~eiGhted means, GtR~~ar~ Deviaticns and Relative Frequen~ies ~f

the LanGua~e Lctivities.

---------------------.-----------------------------------------------------------------------------------------I ~:J~ .; ~ '" '~.'" , ~-.... D, "~l.·.!.l1 ec ...can Cl. ". •,-----
I,
i Ac~iv1tiES Cubject Subject,..__ ._--~,------------------------~'-------------------------------:::...----------------
I I 13io. Ch. PhV. Geo. His. :2:-)1. D.i·J. Ch. Ph~7. (is:-:-. His. P,)l.

I
I r :f

~i~~3,jn~ I Ex~lanaticn§ V.M .• ~? , ~a 1 ~7 1 ~~ ~ 3~ 1 ~~, .J...v •.•.· __• .w<iJ .v~ oU~' ..1.. ~ ., .•.:...J

I II L~-::""').'c i E S I c . !) • O. 70 0 . 68 0 . '7
6 0 . 65 0 . 65 0 . 74:

I 'I ~D 0 9° 1 on 0 n~ 1 1" 0 0S 1 01....,• • t.. u .:..." 'oJ. OJ;) • v • o:J ._

I ' Di~CU~Sl.·nn~ ~ M ~ ~8 ~ ~~ ~ ~~ n ~1 ~ 3~ n ~~ 3 ~ n 0 3 3t .- U to.J '" ••• - •• ') •••• ( • • ~ f • V '" • '-" <I';JI: ~ J • ;.t \.,; ~ ••• I .~... I,..J •• otI • ~ .'; •••. v':" •~

1==~========~==============~=~==~=Q~==~=Qg==~=Qg===~=QQ===~=Qg===~=~Q==================================
I I m '.~ '1 1" n ')~ ',) "1 ~.-:t. .,~ o~ ') "9 f) '"l 3 3 " 3I _., .. I'f • 1.. • ..J.. ., ,.J • c J ~ ~' • .;) ~ •• " -";:> .., • o. ," ,~

I ,J~0~~_~f' I D1SCUCGl.ons B.D. 1.05 O.~7 A~j~.O~.1~·~~1~.~~~.6:..._~1~-~.~1~O~~1~.~O~8~~~.__~ __~ __-~---~~~
L',,,·:·;,,,":t":·o<,, .,/ ~/ ~l 1'~ ') ?~) ') 1~ .• 5<:> ,. np ? ")""'
-,. ....." II ••••. .J..,-" ••.> , I.A',.I.."o_l) ,J.·/1l.. ,J.-"-'4..- .•\.. <.:) ~.v.-, "A.~ •..I/A

I
I 3 o -, 1 ..... ...,
, r> ~C'J. -I r-. r D "gr, {\ r rs r. "'"''7 0 80 0 f~t!l"') 0 ne v ,,', ,~! I "\'.u •..•""Cl.:>n"" u •• v ••• V.(Ji:;} v.,~( • u \ • VI';', .CJ, ,~--------

: YOl?li 1 9~1'· 1 91:: 1 an 1 6'"' "i r::3 '1 on
, H • .l.:. - -.... • ~ v • v!J A.. J - • ~. J., • J'~ :1. 1 1 ~ 1 1
I :C'n~-'er~"" D 0 0,r. 0 0("1 (\ n<:> (\ r..e A n:") () 071 . __ ..... "",.- '" u.' ••. J'J .VU ••.••~0 ~"'.v,", u •....,., v • ..:J

Relative Frequency

1 1 1 :!. 1. 1

»-,•.. ,..,
~, 3 .? ,....... .~

.oJ

(P.T.O)
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Table 18 (contd.)

1 .-----." .. ~•. ~ ..•. -.' .•,. ..• ----.- ..• --- • ,'._- ._, ••. _-, -- ---- ,Weighted Means & ~.D. Relative Frequency

2~8J
1.17

3

J t - .-'---- --- •..~------.------.... ,,_ •••_¥ -- -- I

I Activities I_~_,_~_,··.· ···_ __8..u)ject --~-.~.~-.:--~ . ...__.._ll.v.bject I
Bio Ch. PhY. Geo, HlS. Pol. Bio. Ch. Phy._~~!!-...His._ Pol. I

_ .••••• w •••• ,._ •••• .• __ , .-... ---- •• ~-.-- •• -,,.- ••••• _ ••••• _ •••

W~Iv1.
S.D

2.80
1.21

32.47
1.04

2.41
0.95

2.21
1,,10

2.12
0.98

3Reading Textbook
-.:.: .,..~" , __ ,_ _~.~ .. -. _ __ ." .. -0 ---:-·.......--......·t ·",..~----- ---------- II

2~37
0.74

2~58
0.59

2~50
0.92

2.34
1.00

2,41
0.92

others H.M,
S.D.

2.45
0.85 --_._ ..•_--_. ~___ •• <t ••.•• __ "", __ •• _, •••• _ .•• ---...•.- ------~~....• -.- .....-

Handouts U.H~ 2.28 2~31 2~40 2~21 2~42 2~68
S.D. 0,97 0.95 1.01 1.15 1,,37 1~12 3

~-- ..-----..--.."'.--..'~....-. -- ......-:---.,-~-..~ -~7- ...· .---Choico ~ H.M. 1.59 1.72 1.74 1.10 1~32 1.5!5
S.D. 0,81 0.83 0.89 0.49 0.30 0.75 1 2

3 3
.--- --~----.---.-- I

1 1 1 1
~_ ,,_. ...._,..-.......'__--"'_,~..--....~--. --"""':a---

Instruction . --.-.------------ '...-~--- I

H.H 1.61 1~59 1~75 1~37 1:47 1.68
S.D. 0.90 1.03 1.08 0.48 0.75 1~03 2 1 2 2 2 2

$$----======:f============~:..:=====::-=== =-:.-:.::================== :=' ,====-':"'-:========-====-:::=======:==:.=="=:.::=cc:=:-:===:::==========
vl,H 1,60 1.67 1,86 1,74 1.47 2~01

Writing INote ~aking "Activities .-8.•.11 0.7.L_O.,-8~2__.~.....2l. 0486 0..•..7..5.. 1.08 1 l_~_~l..._. .l.._ 1 I
Short vI.H 2.08 2.15 2.17 1~34 1:79
Answers S.D, 0.94 1.04 0.91 0.e7 0.89

I----- ..~• .__ ....._p- ••••.•••.••.. _.--..'- ~. ~.~ •••• - •• ------- ••- •• -~--,-~ •• -.----- •••••• _ •• • - .•••------.--- •••.-.- •. > 1 l
vi.M. 3.28 3.20 3.24 - 't/

Lab report" . .

2.10
1.01 2 2 2 2 2 2

3 3 30.92 1.00 1.02S.D ~
\
j_________ ••••!__ ~_...- •....•...- P .,.... •• _ ••••• __ ,_J_'?p, •.•..•~ ••...••...,__ •.••• __ _ .••••..••. _



Gtudents of the Nntural Deionces wri~e 'Lab reports' less
frequently. Social Science stu~ents aetually rated only
the first two ~ctivitios, b~Enuse labor~tmry work is not
availnblo,

4.3 ~ompf'.risGns between te?chor an( stUtlent

questionnaire returns.

As state~ ~bove, the questionnaires aske~ teachers and
studon ts to respond ueLnr .<lfferent scales. The teacher
questionnaire '\~p:s prepa rc.:wi th ranking scales, and the

I I .stu~ent que~tionnaire with rating scales. Alth~u5h they
~mplc;ye(l.~ifferGnt· aca Lcs , ~t temp t s were made to compare
thp findings. Actually~ the macro-skills were not included
in the student que st Lonna Ir-e ; moreover, the variables
Lnc Luderl might not be ent LreLy the same in the two questionn-
aires.

Listening to 'Explanationsl ane listening to 'Discussi0ns'
were the two listening activities included in bnth the teacher
~nd the stunent qu~sti0nnaires. Of these two, the felt nece
by teachers (that is, explan~tions) was found the most
frequent activity by the students.

The Speaking Activities were suffiCiently comparable
because in both the questionnaires, tho variables inclueed
were the same. ~hc results in(icate that the !elt n~of by
teachers ''-1- - ' ) WllS not the most



frequent ~ctivity by the 3tu~ont8. What was considered the

third in import&nce (nnswering qU3stions) wsc rather the

most frequent activity.

Of the Reading Activities, re~ding 'textbooks' ~nd

'oth0r rel~t~~ ~~t0rials' o11tr~~k8d thp othnr activities

in the teach0r questi6nn~ire respones. ~owevcr, thes8

activitios were not tho moet frequent ~ctivities by tho

students. P0adin~ 'Choico e~aminations' and reading

'instructions' W8re rather the most frequent activities

by the students. And thsse two activities were categorisorl

under 'Not iMportant! by te~chGrs.

Obs2rvqtions of the ~ritin~ Activities revealed

that ~he felt nead by teachers and the most frequent

activities by the students wero in harmony. Writing 'Notes',

'Short answers', and 'Lnb report' which were favoured by
teachers in th~t order were recurrently performed b~

the students in that same order.
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<':. t1 Interviev.1s.

1.t1.1. Analyses ~f T2~ch8r Interviews.

FrOID the 12 teachers selected, 10(83.3%) were

interview0~. ~ teachers (10.7%), one Physics and 0ne

Geography tench8rs at Yekatit 12 and Me~hane Alom HiGh

Scho~ls respectively, w~re not interviewe~. The finnings

were cat eqo.ri sec'un.o r the macro-skills anr' the f'r-ur

languaf,8 activities.

4.4.1.1. Tho Macr0-skills.

Teachers were ~ske~ to rank thp m~crn-skills in

or('.er()f importance f'or the subjects they teach ..AII

t encne r-s rasponrte.: that 'Listening i was of paramount

importance, bec'lusc:'Explnnati0ns' 0ccupiec'.much of ertch

class time. Sinc';')they be La ever! that "Note mak i.nc' from

Listening was im~ortant, GO% of the resp~n~ents favoure~

'~riting' next to 'ListeninR'. The other 40% felt that the

stu~ents nea~ to ask questions for clarification; hence,

t hey put rnre wr:ifChton the iTl1Y)ortanceof 'Speakin~;' t har:

on 'Writing'. Consiferatinn nf the thir~ i~portant skill

reveale~ that dO% of thA resp0n~ents favnure~ 'qeqrin~';

30% Writin~; anf 30% Sreakin~. Ren\:in~ was the last rankinp

by 60%; Speal>:inr:by 30~; an.: V/rit t nr- hy 10% of the

r e sponrlen t s .

As has been (~escrihe(~in 4.1.2.1., the receptive skills
~utweighte~ the prortuctivG skills, 'Listanin~' being at

the head ()f the rank. ThE' finc:Jtnbsin the interviews die:

not boar c~mparison with bhe qucsti0nnairc. The fin~in~s

in both the instru~ents were precisely simil~r nnly in
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that 'Listening' outranked the other skills. The interviewees
believed that 'Writing! follows 'Listening; ~ while this w~s
considered the third in importance by the respondents of the
questionnaire. 'Speaking' which occupied the lust position in
the questionnaire was now taken as the third important skill;
and 'Reading' which was second, was regarded as the last ranking.
4.4.1.2. Listening Activities.

Since much of the time of each class lesson for each subject
was occupied by teacher1s explanations, teacher interviewees
emphasized the students' need of 'listening to explanations'.
Mentioning the deficiencies of the students' listening ability
in English, the interviewees suggested that the students'
listening ability be develop on a par with the need for it.

One of the interviewees, however, argued th~t the students'
listening ability was high. Hence, he put stress on the need to
make notes. 80% of the respondents, howeverj favoured 'Note-making'
(from listening) in the second position. Two reasons were provided.
First, the interviewees believed that 'note-making' would minimize
the problem of covering the large textbooks. Second, they believed
that it would be ~ vital base for further education. The respon-
dents said that the students lack the ability to make notes; and
they recommended that it ought to be encouraged.

Different views were promoted by Political Education
teachers. According to them, 'listening to discussions'
was important ahead of 'note making' because the nature of
the subject matter itself calls for discussions. For this
subject, the importance of 'note making' was relegated to
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a t ni rr'pnsi·ct on . 'Listeninc to rliscussions' was recnJ"'lin·Jnn.eC:

as thir~ by 60% of tho interviewees. n2spnn~onts Wh0 (li~ not

fn.vour "Li st en Ln.; to (1.iscussi.6msI ~p.ve two rea.sons: One

group, which corn~rises 20% of the samples, said that the

Lerig th of the textbooks cou Irlbe a cons t.ratnt for c1 iseussions

to to held. The ot~er ~O% limite~ the extent of ~iscussions

to question an0 answer, hence they ~referr~~ their stllrlents

to list6~·to questions ~n( answors.

When the findings in t~e interviewees were compare~

with the qllestiann2.ireresults 0f the Listenins Activities,

notable ~ifferences ware observe(.'List0nin~ ta explanation'

was f'ound to be the max i.mum fGlt-nee(: by bo t h the instruments.

However, what was (lc;:;mer' to be a f ourt h rank i nr; in the

questinnnaire was r:iven a SCC0n( position hy the interviewees.

11n(1the "rcler r;f Lmpor t anco Given to 'listeninr, to (1iscussi:1ns'

also varia,!. Accnr~inE to the interviewaes, 'listenin~ to

~iscussions' was ~iven the fnurth nrrter.

4.1.1.3. SDe~kinr Activities.. '

Of the three Speakin~ Activities Gelecte~ (Askin~

quosti~nG, fn8werin~ ~u0sti~ns, anc ~nrtici~atinr. in

discussi0ns), 60% 0f the res~~nrtents fav~ura( 'Asking

questions' over the 0thers. This was because sturlents

neaC t~ ask questions for clarification. History an~ P0li-

tical EJucatinn teachers, that is 40% of the respon(ents,

~eliGved that 'Participating in ~iscussi0ns' was the most

important SpeakinG Activity. This was hec~use the nature of

the SUbj8Ct matter c~lls f0r 'ciscussions'.
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Fer t.'10sewho f avour cd 'Askin~; que s'tLons ' "vcr the

~ther ~ctivities, the ~ctivities 'Answerin~ questi0ns',

an~ 'Participatin~ in ~iscussinns.wero imnortant in that

order. For llist0ry and Political E~ucntinn teachers,

however, 'A.skin~~que st Lvn s ' was the next Lmno rt ant activity

t~ 'DiSCUSfinns'.

~;'!hencompar-ed with the questionnaire results, the quest-

ionnaire results 0f the SpeakinG Activities were parallel

with what the minority intervicwees favoured. That is, the

crder of Lmpor-tanc e o f the activities as 'Discllssi0ns', '/.l.skinr;

questions', and 'Answ~rin~ questinns' im the questionnaire

was similarly accepted ~y ~O% of the interviewees, the

minority.

4.4.1.1. Daa(ins Activities.

Of the EoaeinG Activities, rea~inc 'textbooks' was

regarded as the nos t i:fo:,r:rtanthy 50% of the interviewees.

Far the ather 50%, rea:inG '0ther rQlnta~ materials' was

the 00st important. Those who favoure~ 'textbook' believe

that stude nts need to read textbooks for mastery of the subject

matter. Th8 others favoured reading of 'other related materials'

because subjects such as Physics and Chenistry ~irt not (do

not) have textbooks. Anrl History teachers felt the need of

reading other materials hecause, to en on a p~r with current

affairs, tnforrnat ton was Sf")ur::htfrom various eour ce s .

On decirlin~ what the SOC0n~ import~nt activity sh0ul~

te, ~ifferent res~onses wore found.~O% favoured roadin,; 'others';
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30% "As s Lgnmen t s "; nn~ 10~ '~t~esttons·. ':'hosewho f avour ed

'texthook' were 30%. C~nsi~8ratinns of thirf an~ fnurth
rnnkincs rovealect that 90~ of tho res~0n(ents fav0ure~
'(uestions' to 'Instructions'.

~hon these results were comp&re~ with t~e results
found in the questionnaire, they ~greo~ in consi~erin~
'textbook' and 'r,thers' as the most Lmportant one s except that
these tW0 activities were equally important for the interv-
iewees. Reacing 'han~outs' wns never Given attention by
the interviewees. Reafin~ '~uestions' nn~ 'instructions'
was si~nificant by the interviewees while questionnaire
respon~ents cttegnrisert the~ under 'Not important'.
Rea~in~ 'assignments' was in the fnurth order in the
questionnaire results, while .ere r eeponrtcrrts rer~arr.e(~it
to occupy the sec0nrt ~~sitinn.

4.~.1.5.~ritinc Activities.

Social Science and ~~tural Science teachers ranked
three or f;ur Writini: Activities resv8ctiv2ly. They fliffered
because lab wor-k is no t ava ILab Le in' the Soc.La I 8ciences. Of
the Writing Activities, writin£ 'Answers in examinations'
was the felt-need by 50% of the respondents. The ~thor
50% favoured 'Note makinG'. For those who favoure~ writin~
'Answers in examinations', 'Note makin~' was secon(ary acrl

the vice versa. The fin'~in~s showed that 'Note makinG' was
f avour od much by t hose t eachor s whoso sub.j ect s (lirt not
have texthooks, nn~ the ones whose suhjects required
reacting other materials.
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60% of the resron~ents put writinE '~ssipnments' in

the third ordo r . 20% (',i:'.not rq;n.rd its i!'1"lortance.The

other 20% revarrlo~ it equally i~r0rtant with 'Note makin~'.

Natural Gciences teachers c0nsi~ere( writin~ '~qb report'

as 'Not irn]ortnnt' ~n' 'un~rncticnl' bec~use In.~ work w~s

1imi ter: to '"er1r.nstrnti-vn s ,

SiEuificnnt ,'ifferences were not 0bservo~ from the

two instruments except that 'rota mn.king' an~ '~ritinr

answers in exarninaticns' were equally imrrirtn.ntfor the

interviewees.

4.4.2 Analyses of Stu,i.entInterviews.

From the 15 stur':entsae Lec t o-", 13(80.7%) were tnterv t ewe.: .

2(13.3%) students both from Yekatit 12 Hi~h School were not

Lnterv Lewe d , Ln f o.rmat i;D. a~"\·')uts tuc'cn t s I pe rformance the

Language Activities is Lnc Lulec' in this sect Lon , The

information herG is use(~ ns a complementary stu(y to the

questionnaire.

4.1.2.1. Fin~inrs.

8tu~ent interviewees c0nfir~e( t~at 'Listeninc tn

Explanatiuns' was the cost frequent activity ~f the

Listeninr. Activities. ~eachers' explanations were much 0f

the time in En(lish an~ som2 times in the vernacular.

Stu(ents said that, as a usual performance, they make notes

fr~m toachers' ex~lanations. On a c18ser investiGation,

however, rnakin~ notes was merely interrelate( to what

they cop i.e.! fr0m the b l.ackboarc . The interviewees satr;

that they listene~ to 'questions' ane 'answers' initiate~

either by teachers 0r stu~ents more frequently than tn



1 (~iscussions'. They con sLc'e rot", in fact, 'cliscussions'

merely as 'question an~ Rns~er'. C0mrare~ with the

questionnaire results, tha interview results designate~

similarities in the stuctents' perf0rmance of the

ListeninH Activities.

Stll'.~ents'perfornance (If the t hreo Speakini~ Activities

(AskinG questions, answering questions, Discussions) was

frequent in the order '~skin~ quostions', 'Answerinr

questions', am'. 'Discussions'. This WR,S because they askel:

questions for clarifications, an~ participate( in civing

responses. The interview~es confirme~ that they userl

Amharic in askin[, ansuerin~ and discuSSinf:; an~ they

prefa;rred to keep quiet when they were fr;rce(:to speak in

English.

Comparison with the questionnaire results reveale( that

the interview results were not l,arallel wit~ what was true in the

majGrity of cases of the questionnaire results. (See 4.2.~.2.)

Of the Reartin~ Activities, stu~ents most frequently

read 'questions' an-l 'instructions' in assisnments, tests and

final examt na'ttons . 7hey saLd that r8a(~inc 'instructions I

was easier for· them to unrterstan~, while they 0ften failert

to un~erstan~ questions. Often, the students read their

Biology and Political E~ucation textbooks. For Physics an~

Chemistry, they usually rea( other related materials

because, textbooks were (are) oat available. In arl~ition,

they read other materials relat ed to ~-Iist'.Jryane.: Po Ld t Lca I

E~ucation, becaus8 the subjects require infnr~~tion about
current affairs.
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The interview results of the ~eadinc Activities

bear comparison with what WR3 n~sarve~ in the questionnaire.

However, few distinct inns g8re foun~. Firstly, readin~

'questions' and 'instruction~ which were frequent in that

order in the qucs t Lonna i re results were f'ound equally

frequent hore. Of these two activities, rea~inr instructions

was not ~ifficult. Hence, reaein~ 'qucsti~ns' c0ulrl be

related to the felt-need observed in tho teacher interview

respnnses. 3econfly, raafin£~ 'han~~uts', which was 'occasionally'

rea( ~s to the responses in the questionnnire, was not

considere( as relevant by the intorvicwees. Thirdly, when

the majority of cases were ~Iserve~, reading 0f 'related

materials' an~ 'textbooks' was frequent in that orrter by

the interviewees. llowever, the res~lts of the questionneire

indicated that rearlin~ of 'textb0oksl was more frequent.

The stur.cn t s ' performance of the Writin::;Activities was

also observed. The interviewees pr~vi(!e~ si~ilar responses

tn the results foun~ in the questionnaire. Thus, most

oiten th0y make notes from their rea~inf;s, and occasionally

write s~nrt answers for defininc questions in tests and

final examinations. int hour-h c:efininr,que st Lon s havo been

inclu(1.:;~in oxarm nat ions an-t tests, 9~.3% of the interviewees

a~mitte~ that they have not nttom~tcf to rosran~ t~ such

types of questions. Lah rep0rts were 'never' written ~y any

of the interviewees.
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4.5 j).is~~~..9_~_'JE.E!_~£~~stionnc=.li~ndInt'3r~i.cJ:L.B~sults.

Two c'Jmpl~mentary 8nalyticAl methods wure utilized in
Drier to investigate the communicqtive needs 'Jf the high schools
in AdGis Ab3ba. Utilizing the methods, we h2vo [scertainEd that
La nguag e activities c:ln~ Lmpcr+an t f'lr t.he scudor.ts 0nd/'Jr mcs t

fraquently cng8EEd in by them in thp c'Jursc 'Jf tl fir study.
Adiitionally, the orders ~f i~port~nce ~nd/ or freQuecy 'Jf the
activities were identified. On Rctu81 scrutiny, the finding bcsEd
on th8 qU8sti'Jnne.ire an~ interview results indicfted more or less
similc:r kinds 'Jf import3nt anc1 frpquent activitiES. h::;WE:V8.l',
th'] Jrd~rs yJ:' inp:Jrthnce anel f'r-equency of tbe ac t i,vi ties f ound
in tho questi'Jnnaire results werp, in most cascs1 invalid1ted by
th~ int~rviowoGs. Rel~tively similar orc1ars war~ observed in the
first re.nkins 2ctivities.

Since cons i.cer-ab Le differences were n ot »bs e rved between the
resul:.tsof th\.::! t wo c ornpLemen tary met hods in .i.nd i cating wha t the
most important 2nd frequent lan~uare activities for thG students
in the C8urse 8f their study are/Attempts w~re rrrde t'J devise
c:>ngruent r0sult~nt skills f:)r each activity by selectine from
Munby's taxDn'Jmy 'Jf skills. The group numbers cf the c:ngruent
r3sultpnt skills from Munby are given in each activity bel'Jw.
4.5.1. Lis tCr0:E.L!cti vi tie~.

The m)st impDrtant ~nd/or frequent listening activitie~
Wdro 'listenins to explanntton', 'listening to discussi'Jns',
'listeninG t::;instructions', 'note making', ond 'list~niDg
tJ questions snf Answ~rs'. All thRse lqnguago activities
c~n be trans18te6 int::;thp f~llowing reqlistic ~icrD - skills.
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croup
no skill

3 Discriminatin? soun(s in connectc~ s~ooch
5 Dd acz-Lmi.na.tLns; str:~ss pat t erns wi thin w()nls
7 Recocnizinr::var tet i cn in stress in conncc t cd s:,e0ch
9 Reconxnising the US8 of stress in c0nnoct0e spooch

11 Un~Grstanrlinc int0n~ti0n p~ttQrnG: nQutr~l position of
nuclous ~n( use of tone

13 Un~erstan~inc int0nati~n PQttarns: interpretin~ attitudinal
meanin~ thr0uch variation of tane or nucloar shift

19 Dec:ucinC the mcan Ln.jenc'use r,:Z unf ami li ar Lox IcaL items

stated
Un~erst~n~inc cuncaptual mQnnin~

~6 Undo rst c.ndLng the: commun Lcat Lvo value; (function) of
sentencos ane utterances

:0 Un~erstanCin~ r0lations within the sentence
30 Un~~rstan~inc relations ~otwJen parts 0f ~ text throu~h

Lcx i cr.L cohesion c:c:vicQS
32 Understantin~ rell1.ti~nsbetween parts of n.text through

\

35 Rec0Gnisin~ in~icators in discnursG
37 Ide~ti~yinG t~e ~ain p~int ~r imrortnnt inf0rm~ti0n in

a ~iec8 of discaursG
39 ~istinGuishin~ t~e m~in idGR from suprortinG ideas
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Group

no skill

(0 Extracting salient Ii'Jintsto summar i se

13 Re~ucin~ the text thrnu~h rejectinr re~un~ant 0r

irrelovant information an~ items

52 'I'ranacod.inr: tnrorrnat tcn in spoech to clin.p;ra:mnn.ticdisplay

53 Reco ding Lnf ormat 10n.

Of tho listening act~vities mentioned, 'listeninc to

ext-Lana t i.ons' and "Li steni.nv to c:iscussions I compr t se all the
.•. ..J

micro-skills above but most probably groups 52 and 53. These

two groups require transformation into ~raphic represan~ations.

'Listenin~ to instructions' characteristically refers to

simple, straichtforw ar d information. Hence Cr0up 3 and

particularly croul) 20 are realistic skills f01' it. Since

listeninG to 'questions n.nc answers' hn.s vorbal interactional

values, it av~i(s cl~se contacts with texts except in rare

cases when teachers ask rea(ing listening texts. For this reason,

groups 13,15,20,21,34,35 anr. 37 can be taken as pertinent to

this activity.

Students can make notes from their readini;s and /,;r from

listening to their teachers' explanati0ns. In this ~art, we

refer to 'making notes' from listeninc. The activity requires

~istinguishin~ )etween the important and the non-important

points. It has also strong connections with list8nin~ an~

gra~hic re~rcsentati0n of thoughts. Therefore, rroups 38,~O,
~3,52 an~ 53 c~n be t~ken as the mnst important resultant

skills for it·

4.5.2. Speakins Activities.

Tho most impoftant sreaking activities wore
'part icipat"i~.,:indisoussi·ons,1 'askin'; que st ions,' anq .
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'&ns~orinG ~u8sti0nB'. All theso nctivitios can be

tr~nslatQ~ int~ the f~llowin~ re3ulta~t skills.

no Gkill
Articulatinc s0un~s in isolate word fcr~s

1 Articulatinc s~un~s in c0n~ected spe~ch

3 Articulntinc stress patterns within W0r!s

3 ~nnipulatinG vQri~tiQn in stress in c~nnected speach

10 Knnipulntinc the usa of streSG in ccnn0ctcd speech

12 ProducinC intonation patterns: nautral position of

nuclous ~n~ use of t~ne

14 Pro~ucin; intonnti0D ~ntt0rllG:ex~ressinc attitudinal

meaning throuGh variati~n 0f t,ne cr nuclear shift

is :;:;;xpressin,;c.tt i tucdnaI mean i n.,

21 Expr0ssing inform~tion explicitly

23 EXDressin~ iniormntiGn im~licitly

25 ExpressinG c0nceptu&l Qennin~

':.7 ZxprossinG the cnmmunic~tivo vqlue (function) of sentences

and utterances

2G ExpressinG ralnti0ns within the sentenco

31 Ex~ressinc relations bet~~en p~rtG of a text through

lexical CuheEion devices

J~ ~x~~Gssin~ rel~tions between r~rts 0f ~ tezt through
61·?~aticr..lcohoa i.on(~evices

36 Us Ln.; indtcators in ciscoursl:::

38 LndLcct Ln.j tho ma i.npo i nt or Lmpcrt.urt information in a

piece ~f eisc~urso

47 Initinting in ~iscnursc
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e:r()u~
no skill

49 Terminating in Ciscourse

51 'I'r-ansccd i.nr; information pr-esented in (iiagrammatic display

53 Reco~ing inf~rmation

5~ Relayinh information

Many of the resultant skills mentionc~ above can ho

applical)le to 'Partici~~tin~ in discussions'. Since 'rliscussians'

implies "conncct ec; speech I, :,;rours-1,8,10,12,14, lG, 21,25,36

anc 38 are very i@~crtant. Grou~s ~7,~8, ~nc ~9 are requirements

to (~iscussa!lts.The two activities, "askLnr; questions' and

'answerin6 questions' are interrel~tec. GrGups ~,S,3,10,16,21,

25,38 and 47 can ~)e app Ltcau.Le resultant skills to enable

the students to ask ~n(! answo r questions.

4.5.3. Reading Activities.

The most imyortant an~/Jr frequent readin~ activities

were 'rearlin~ texth00ks' 'reacinr other related materials',

'roading handouts', 'reRc.ins assignments', 'reacdne questions',

and 'reacin6 instructions'. This is when the two instruments

of investi~ation were considered. The followin~ resultant- 0

skills from Munby (1978) are rertinent to tho reactin~

activities.
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nc; skill

17 Rcccrnisinc the script rf a languaGe

13 D0C~<1cinG t ho mcan In.; and use ~Jf unf amt Ltar Lox ica L i tems

state(

26 Urulcr-c tand Lnr: tho commun Lcat Lve va Iuo (functicm) of

sentences anct utterances

23 Undorst~n~inc relati0DG within tho sentence

30 Un~erstnnCinc relations betwGen Darts of a text thr~ucb

loxical cohGsi~n GOViCe3

32 Undor-s tand i.ng rel:~tir:nGbotwce n I.;1:'.rts(:f a text t hr-ourth

grnmma tIca l cohes Lon c.evices

34 Intcrprotin~ te~t by G~in~ ~utside it

37 Ic:ai.1tifyinr~the ma i n ~~,;intnr Irnpor t ant information in

a pioce of discrursG

38 In~icntin~ the cnin ~cint or im~artant informati~n in

~ pi3CG of ~iSC0UrGG

39 iliGtin~uishin~ the m~in i~oa fr~illSUDr~rting dotails

41 Selective extraction 0f relevant ~0ints from a text

42 EXr1n.n(lin;:;sa.lLont y r-eLevan t reints Lnto summar-y

44 Basic reforencc skills: Un~erstan~inc and use
45 ""1" •ul'::lffiinlns

:Jcn.n!linf:' t.: Iocrvto G1)ocirically required information

d Lsp l ay
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ReadinGs of 'tuxtbooks' and 'ether r01ate~ ~ateriRlsl can

comprise all the above skillG.SclectioDo can bo ma~e o~ly on

the basis of tbe ~im or aims of ren~inG. The purroses of

readLng these materials aro multiple, hence <,,11the abcv e

skills Rrc applicable to thsm unless we op0cify the purp~se

of our road i ng . For 'I'03.cinCquo st Lcne ", the most important

skills are probably thnse th~t are relate~ to un(arst~n~inc,

such as groups ;;0,:1?, 2Ll, 26,:;n, 30 and 3;~.Other skills that

help un~orstand materials such as ~rOUPG 35 and ~1 are RIse

ar~lic~ble. 'Raa~inG assi~nmants' may require information

from 't0xtb0oks' and 'other related materials'. When

assignmonts are provide~, students are rGquired to fin~

out m~in points from texts. Thus, m~stery of the skills in

groups 20,22,24,31,37$3a,39,{e,~1,anrl 43 io 0ssenti~l.

Finally, 91r01l(linL';instructions", which atudcn t s mostly

find in exam i nat Lons , can comprise groups 17,;';0oapcc.LaLl.y ,

This is because reading af instructions requires simple,

straiGhtforward Lanj.uage ,

4.5.4 Writing activities.

The m0st import~nt and/or frequent writini' activities

were •wri tine answcr c in oxan i nat ions', 'note-l!l2.kir1GI, I writ inr4

assignments', ani','writini3 l~lbrr.:;,;:rt'.As has been stat ed E'n.rlier,

"wr t t i nr; Lab ropo rt ' W~fJ not comraonI y pr act t sor'.. Only n.relative

rank was pr~videC for it. Therefore, the discuGsion in
relation to the resultant Dkills io net ~iven in this section.

The rosultant skills pertinent to the writin~ f.l.ctivities

can be:
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skill
13 ManipulatinG the Gcript ~f n lanru~se
~1 Expr0ssing infcrmation uxvlicitly
~3 EXDressinr, inff)rmation implicitly
25 Ex)ressinG conceptual meaninc
27 Ex;}ressinr~the commun t cat tv c value (function) of

sentences and utterances
~9 Exprossin~ relQtion~ within a sentence
31 ExpressinG relatirus betwoen parts of a text throuch

lexic~l cohosi0D
33 Expressin~ rolations between parts of ~ toxt

throuGh ~ramnQtical cohesi0n
36 Using in~icators in ~iscourse
40 Ext r-ac t i.ng 8c~li0nt points to summarise
42 Expand i.ng sD.lientjroleva.nt points into J. summar-y

43 Reduc Ln.j the text t hrouch rejecting r ecundan t or
irrolevant informati~n a~rt items

4~ Basic referenco skills: UnderstRnCin~ ~nd use
50 PlanninR and or~anisins informatinn in eX~Gsitcry

l::tnljl.H1.r:C(GSp. proson t a't ton c-f repo rt s , expound i n-: an
ar-gumerrt , eva Luat.Lcn of ,::vic:e!1ce),us t n.; rhat orLcaI
functions

5L1 Relaying Lnforma t Lon

'Writinr; answer-s in exam i na.ti0n13' ref ers to :.;ssay types
of questions. Since stud0nts are roquirad to provide shcrt

answers, croups 18, ~1, :~5,36, <'14 and 50 can bi~ app lf cab Lo .
'Note-making' requf rss ext r act Ion 3.nC summary of salient

points. Thus, this activity c~n c0mprise r2sultant skills
such &8 i~ ~roups 40,42,43 nn~ 54. Similarly, 'writing
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the Grru~s r0levan~ for 'u0te rnakin~' can ~o import~nt fur

this activity too,

On the whole, SC)lJ8 of th» ak i Lls whi ch werE; Lmpor tant

to the recoptiv0 an~ ~ro~uctive activities woro f0un~

oVQrlaD~in~. Dut, the skills CKn be used oither verbally

skills can bG used Cistinctly for aural-oral rur~ose or

for writinG.
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CHAP'IEH FIVE

5.1 Conclusi;:;ns.

The ~~i~ pur~nGo cf t~is study was to identify the
com.municativ e neec.s:)f the hL~:hs choo Ls with respGct to tho
Langua.;e skills arid Lanr-uag o r.c t Ivities. Put t Ln.: t ho lr..ncua~;e
act ivi t10s in ordcr of inr,ortance and f requcncy of pe rrortnance

was also ana of the objects.

To achieve this onrt, questionnaires an~ interviews
wore used as instruments of investigation. The 8~CT0-skills
Bn( the lan~unpe ~ctivitios which were not catQ~0riso~ under

'Not important I by the subj ects aLoru; with t he resultant micro-

Excop t those In.ncuar~;,) act ivit i~s whi ch ~}F:;rc "ne vor ' rorf,")rrnorl
by the st.udont s , the rest aro r-e Lat ecl to the fnlt-:Geed of t he
learners. For the 'folt-neod' macro-skills and lansuage
activities, relative ranks nnd relative froquiencias wore

Analyses of tho ~ata revealed thnt questionnaire an~
interview results were n0t f~vourauly compar~blG. In nd~itionJ
student and teachor qU8sti0nnaire rosults indicatod si~nificant
~iffer3nces in thnt what was consillored im~ortQnt by teachers
was not a frequent act i vit y eturlont s porf ormod , Tho same was
true in the interviews. For instance, (1) toacher questio~nnire
results that revealod tho outrankin~ of the receptive skills
over the ~rorluctivQ skills in importancu (th~t is, in the
orrlcr 'Listoninl:-rtoaclinl-;-:'Jritin,·-8iJ02.ki)'v')w.:Jre not obtained-... <..- '-' A; • '_.)

in the interview; (2) tencher qucstiGnn~ir0 r83ultG rev8ale~
that 'listenin~ to explanations' and 'list0nin~ to discussions'
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were the most important listenin!5 activitie3, while interview
results sbowed 'listening t~ expl~nations' and I nata-caking'
at the hend of the rank; (3) the order of importance of
tho spe~king activitias also varied. Particip~tine in
'iliscussions' followed by Asking questions' w~s observed
from t~e questionnaire result3, but 'Asking ~uGstionsl was
the m03t favoured ~ctivity followed by '£Ds~arinG questions'
in the intorviews; (4) wh_n the mnjority of cases wore
observed, teacher questionnairo results revenlad th~t
reading of 'textbooks' nod 'others' outr~nked the othor
activities in th~t sequ0nC8, but interview results indicatod
that t.hese act Lvi t Les are equa Ll.y important; (5) of the
writine activities, teacher questionnaire rosults indic~ted
'Noto-makinc' at the head of th2 rank ~nd th2n 'Answoring
questions in e~:~inntions', whilo these two a..ctivities were
equally important for ths tencher interviewees.

Differencos also ezist0d betweon student questionnaire and
interview results. For instance, (1) student questionnaire
results of the speaking activities revualod that 'Answering
qU0stions' w~s th8 most froquent activity stucents perform,
but interview results indicntod 'Asking questions' was more
froquent tb~n 'Answering Qu~stions'; (2) rending of 'Questions' ~~.
Rnd 'Instructions' that W0re fr6qucnt in th~t ordor in the
questionnaire were equ~lly frequently pcrformec by the
Lnt orv i.ewees ,

When tho teacher ~nd student questionnaires results were
considored, the speaking activity which was doarnridto be thd

) in the teacher qucationnairo
was not found the most froqu2nt activity. Similarly, the most
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important reading activities were not found the most
frequent activities.

We can conclude from this study that all the activities
whose relative ranks and frequencies were provided in the
overall considerations can be the 'common! communicative needs
of the high schools in Addis Ababa, Although the complementary
instruments of investigation indicated varied orders of
importance and frequency ratesJ their int8rpretation to the
resultant skills~ in whatever order they occur, is inevitable.
Hence, by taking the information provided in this study into
account, selection of the micro~skills from the inventory of
Munby (1978) can result in a systematic provision of resultant
skills. The attempt made to put the language activities in
order can be a necessary clue to allot time for each micro-
skill in a course design.

5.2 Recommendations.

On the basis of the studY9 the following recommendations
are given:

(1) Courses should include the communicativ8 needs of
the learners investigated (that is, the macro-skills~
the language activities and hence the resultant skills).
The courses should be designed by putting a heavy weight
on the primal skill and activity;

(2) What the students already know and what they should
learn as 'activities! and 'skills' should be studied;
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(3) Hence~ textbooks should reflect the needs of the
learners (the skills and activities) at their levels;

(4) Considering beginning levels is crucially significant
to found a basis for further education; hence the
systematic selection of what is to be taught should
start at grade 9; at best~ at the Junior secondary
level.
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Munby's Taxonomy of Language Skills.

1. Discriminating sounds in isolate word forms:

1.1 phonemes, especially phonemic contrasts

1.2 phoneme sequences

1.3 allophonic variants

1.4 assimilated and elided forms (esp. reduction of

vowels and consonant clusters)

1.5 permissible phonemic variation

2. Articulating Sounds in isolate word forms:

phonemes, esp. phone~ic contrasts

2.2 phonemic sequences

2.3 allophonic variants

2.4 assi~ilated and elided forms (esp. reduction of

vowels and consonant clusters)

2.5 permissible phonemic variation

3. Discriminating sounds in connected speech:

3.1 strong and weak form~

3.2 neutralisation of weak forms

3.3 reduction of unstressed vowels

3.4 modification of sounds, esp. at word boundaries,
through

3.4.1 assimilation

3.4.2 elision

1.4.3 liaison

3.5 phonemic change at word boundaries

3.6 allophonic variation at worrt boundaries



4. Articulating sounds in connected speech:
4.1 strong and weak forms
4.2 neutralisation of weak forms
4.3 reduction of unstressec vowels
4.4 moc.ificR.tionof sounds, OSD. at word bOllnd?.ries,

through
4.4.1 assimil~tion
4.4.2 elision
4.4.3 liaison

4.5 phonemic change at word boundari8s
4.G allophonic variation at word boundaries

5. Discriminating stress patterns within words:
5.1 ch~racteristic accentual patterns
5.2 meaningful accentuR.l patterns
5.3 compounds

6. ArticulRting stress patterns within words:
6.1 characteristic accentual patterns
6.2 meanin~ful accentual patterns
6.3 compounds

7. Recognising variation in stress in connected speech.
7.1 variation of word accentual patterns for rhyth~ic

considerR.tions (e.g. acCent shift in 'level-stress' words)
7.2 variation of word accentual patterns for m0aningful

prominence
7.3 non-stressing of pronouns
7.4 differentiating phrases from compounds

8. Manipulating variation in stress in connected speech:
0.1 vari~tion of word ~ccentual patterns for rhythmic

considerations (e.g. accent shift in 'level-strees'
words)
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D.? vari~tion of qor~ ~ccnntual r~tt2~ns for

m~aningful pro~inencc

8.3 non-strossine of pronouns

a.~ differentiating phrases from co~nounds

9. Recognising the use of stress in connecto~ speech

9.1 for indic~ting informntion units:

3.1.1 content words ane form words

0.1.2 rhythmic p~tterning

9.~ for emphasis, through location of nucle~r accent

9.3 for contrast, throuGh nuclear shift

10. lianipulatin~ t~e use of stress in con~ected speech

10.1 for indicating information ":;'l1.its:

10.1.1 content words and for~ wor~s

10.1.2 rhythmic patterning

10.2 for emphasis, throuGh location of nuclear accent

10.3 for contrast, throueh nuclG~r shift

11. UnderstandinG intonation patterns: neutral position of

nucleus and use of tone, in resnact of

11.1 fallinc tone wit~ declarative/ ~oodless clauses

11.~ falling tone with intcrr0~ative clauses be~innin~

with a question-word

11.3 falling ton~ with i~PGrative clauses

11.4 rising tone with 'yes/no' interrogative clauses

11.5 rising tone with non-finel clauses
11.6 fall-rise tone V':t!1 any clause tYlle
11. 7 rise-fall tone with any clause ty,e
11. 8 multi-nuclear !JRtterns

11.o tones with question tas;s

11.10 others
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12. ~roducinG intonation patt~rns: neutral position of

nucleus and use of tone, in respect of

12.1 falling tone with declarative/ooo(less clauses

12.2 fallinE tone with interrogative clauses beginning

with a question word

12.3 fallinR tone with imperative clauses

1~.4 rising tone witll 'yes/no' interro£Rtive clauses

12.5 risine tone with non-final clauses

1~.6 fall-rise tone with any clause tYge

12.7 rise-fnll tone with any clause type

12.8 Multi-nuclear patterns

12.9 tones with question tags

1~.10 others

13. Understanding intonation patterns: interpreting attitudinal

meaning through variation of tone or nuclear shift, viz.

13.1 rising tone with dec Lar-a t tve/Doodless clauses

13.2 rising tone with ilterroeatives bebinning with a

question word, havin~ the nncleus in

13.2.1 end positiol

13.2.~ front positLon

13.3 same as 11.~ 0Ut nuclear shift to front position

13.4 rLs Lng tone with Lnpar ative clauses

13.5 falling tone with 'yes/no ' interroRative clauses

13.6 same as 11.4 but nuclear shift to front position

13.7 others

14. ~roducing intonation patterns: expressing attitudinal

meaning through variation of tone or nuclear shift, viz.



14.1 rising tone with declarative /moodless clauses

14.2 risin~ tone with interogatives beginnin~ with a

question wore, havin~ the nucleus in

14.~.1 ene position

front position

14.3 same as 12.2 but nuclear shift to front position

14.4 rising tone with imperativ0 clauses

14.5 falling ton0 with 'yes/no' interroeative clauses

14.6 same as 1?.4 but nuc12ar shift to front position

14.7 others

15. Interpreting nttitufinal meanin~ through

15.1 ~itch hei~ht

lS.~ pitch range

15.~ ~ause

15.4 temDO

16. ~x~ressin~ attitudinal meaninc thrnugh

1D.l pitch hei~ht

16.2 pitch ran~e

10.3 pause

16.4 te~90

17. Recognising the script 6f a Inneuaga:

11.1 discriminating the grapheMAs

17.~ following grapheme sequences (spelling system)

17.3 understanding ~u~ctuation

13. ~anipulating the script of a language:

10.1 forming the grapheMes

18.3 catenating graph8me sequences (s~elling system)
18.3 using ~unctuation



19. Deducing the meaning and use of unfamiliar lexical
items, through
19.1 understanding word formation:

19.1.1 stems jroots
18.1.2 affixation
19.1.3 derivation
19.1.4 compounding

19.2 contextual clues
20. Understanding explicitly stated information
21. Expressing information explict~lr
22. Understanding information in the text, not explicitly

stated, through
~2.1 making inferences
22.2 understanding figurative language

23. Expressing informr:tion implicitly, th1"Jugh
23.1 inference
23.2 figurative language

24. Understaniding conceptual meaning, esrccially
24.1 quantity and amount
24.2 definiteness and indefiniteness
24.3 comparison; degree
24.4 time (esp. tense and aspect)
24.5 location; direction
24.0 means; instrument
24.7 cause; result; purpose; reason; cOldition; contrast

~5. Expressing conceptual meaning, especially
25.1 quantity and 2.P1oune
25.2 do f i.nIteDess and Lndo f Lni t eneas
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25.3 co~p~ris~~; degree

25.4 time (esp. tense and ~spect)

25.5 location; direction

25.6 means; instrument

25.7 causa; result; purpose; reason; condition; contrast

26. Understanding the communicative value (function) of

sentences and utterances

~6.1 with explicit indicators

26.2 without explicit indicators

e.g. an Ln t er-roga t Lve that is a polito command ; a

statement that is in fact a suggestion, warning,

etc. depending on the context; relationships of

result, reformulation, etc., without 'therefore',

'in other words', etc.

27. Expressing the communicativo value (function) of

sentences and utterances

~7.1using explicit indicators

27.2 without explicit indicators

28. Understandine r~lati0ns within the sentence, especially

28.1 eleMents of sentence structure

28.2 modification structure:

28.2.1 premodification

2G.2.2 post~odification

28.2.3 disjuncts

28.2 negation

28.4 modal auxiliaries

23.5 intra-sentential connectors

28.6 complG7. embedding

28.7 focus and theme:
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23.7.1 thematic fronting; and inversion

28.7.2 postponement

29. Expressing rolations within tDG sentence, using

especially

2D.1 el0ments of sentence structure

~9.2 modification structuro

29.2.1 premodific~tion

29.2.2 p@stmodification

29.2.3 disjuncts

29.3 negation

29.4 modal auxiliaries

29.5 intra-sentential con~ectors

29.6 complex embedding

~9.7 focus and theme:

29.7.1 thematic fronting; and inversion

29.7.2 postponement

30. Understanding rel~tions between parts of a text throur.h

lexical cohensi0n devices of

30.1 repetition

30.2 synonymy

30.3 hyponymy

30.4 antithesis

30.5 apposition

30.6 lexical set/collocation

30.7 pro-forms/general words

31. Expressing relations betwooD parts of a text through

lexical cohesion devices 0f

31.1 repetition

31.2 synonymy
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31. 3 hyponymy

31.4 antithesis

31.5 appos i t Lon

31.6 lexical set/collocation

31.7 pro-forms/general words

32. Understanding relations between parts (If a text through

gTammatical cohesion devices of

32.1 reference ( auaphor Lc and catnpboz-Lc )

c(jrnparison

32.3 substitution

32.4 ellipsis

32.5 time and place relatGrs

32.6 logical connectors

33. Expressing relati0ns between parts of ~ text through

grammatical cohasion dovicGS of

33.1 reference (anaphcric and cataph oric )

33.2 c0mparison

33.3 substitution

33.4 ellipsis

33.5 time and plRCG relaters

33.6 logical connectars

34. Interpreting text by going outside it,

31.1 using cxophoric reference

34.2 'readinb between the lines'

31.3 integrating ~ata in the text with own experience or

kn~wl0dge of the world

35. Recognising indicators in discourse for

35.1 introducing an idea

35.2 developing an idea (e.g. ~dding points, reinforcing
arguMent)
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35.3 transition to another iacu
35.4 concluding nn idea
35.5 emphasisinr; a point
35.6 exp Lana t i on or clarification of p0int 1'\.1ready made
35.7 anticipc:.tint:all r,bjection ,...,- contrary view".L

36. Using indicators in discourse for
36.1 introducing an idea
36.2 developing an idea (e.g. adding points, reinforcing

argument)
36.3 transiti0n to another idea
36.4 concluding an idea
36.5 emphasising an ide?..

36.6 explanation or clarification of point already made
36.7 anticipating an ob j ec t i on or contrary view

37. Identifying the main point or important information
in a piece af discourse, through
37.1 vocal underlininb (e.g. decreased speed, increased

vnlume)
37.2 end-fncus and end-weight
37.3 verbal cues (e.G. 'The point I want to ~ake is .... ')
37.4 topic sentence, in paragraphs of

37.4.1 inductive organisation
37.4.2 deductive organisation

38. Indicating the main point or important information in
a piece of discourse, through
38.1 vocal underlining (e.s. decreased speed, increased

volume)
38.2 end-focus and end-weight

38.3 verbal cues (e.g. 'The point I want to make is ...')
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33.4 topic sentence, in paragr~,hs of

38.4.1 inductive organisation

33.4.2 deductive org~nisation

39. ~istinguishing the main ide~ from supp0rting details,

by differentiatinb

39.1 primary from secondary signific~nce

39.? the whole from its parts

39.3 a process from its stages

39.4 category from exponent

39.5 statement from example

30.6 fact from opinion

39.7 a pr~position from its argument

40. Extracting salient points to summarise

4 .1 the whole text

40.2 a specific irlea /topic in the text

40.3 the underlying idea or point of the text

41. Selective extraction of relevant points froo a text,

involvinG

11.1 the coordination of related information

'1.2 the ordered rearrangement of contrasting items

41.3 the tabulation Qf information for comparison

and contrast

42. Exp~nding salient/relevant points into su~~a~y of

42.1 the whole text

~2.3 a specific idea /topic in the text

43. Reeucing the text through rejectinc redundant or

irrelevant information and items, especially

43.1 omission of closed-system ite~s (e.g. determiners)
43.2 omission of repetition, circumlocution, digression,

false starts
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43.3 compression of sentences or word groups
43.4 compression of exc:mples
43.5 use of abbreviations
43.6 use of symbols dennting relationships between

states, process2s, etc.
44. Basic reference skills: understanding and use of

44.1 graphic presentation, viz. headings, sub-neadf ngs ,
numbering, indentation, bold print, footnotes

~4.2 table of content and index
44.3 cr8ss-referencing
~4.4 card catal0gue
44.5 phonetic transcription /diacritics

45. Skimming to obtain
45.1 the gist of the ta~t

45.2 a general impression of the text
~D. scanning to locate specifically requirec information on

46.1 a single ?oint, involving a simple search
46.2 a single point, involving a complex search
46.3 more than one pnint, involving a simple search
46.4 more than one point, involving a complex search
~6.5 a whole topic

47. Initiating in discourse:
47.1 how to initiate the discourse (elicit, inform,

directl etc.)
47.2. how to introduce a new point (using verbal

and vocal cues)
47.3 how to introduce a topic (usine appropriate micro-

functions such as explanation, hypothesis, question)
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48. Maintainin~ the discourse

48.1 how to respond (ackn~wledge, rer1y, loop, agree,

disagree, etc. )

48.2 how to continue (add, exemplify, justify, evaluate,

etc.)

18.3 how tG adapt, as result of feectb~ck, esp. in ~i~-

utterance (am9Iify, omit, r0formulatc, etc.)

~8.4 how to turn-take (interrupt, challenge, inquire,

dove-tail, etc.)

43.5 how to mark time (stall, 'br0atbini-spacc' formula, etc.)

49. Terminating in discourse

49.1 how to mark boundaries in ciscourse (verbal and

vccal cues)

49.2 how to come out of the discourse (excuse, concede,

pass, et c . )

40.3 how to conclude a topic (usin~ appropriate micro-

functions such as substantiation, and verbal cues

for sumrninc up, etc.)

50. PlanninG and organising information in expository

langu~ge (esp. Presentation of re~orts, expounding ~n

argUMent, evaluation of evidence), using rhetorical

functions, especially

50.1 definition

50.2 classification

50.3 uescri~tion of properties

50.{ description ~f proce~s

50.5 desc~i~tion of change of state

51. Transcoding Lnf'c rmat Lon presonted in c.iagrammatic

display, involvinG
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51.1. 8tr2ight c~nv8rsion 0f ~iRpr~m /table/ srEph int~
spsech/writing

52.2 Ln t cr-pr-et.ation or c ompa r-i.son jjf dia g.r2l!1S /tc b LesZ
grc-phs in spe8ch/writing

52 • .rr(=\nscc;uinginfarmE<tion in speech/writin2, t~ ciagrammotic
JisplcY, thr~ugh
52.1 completing 2' di8gr~m /tRble/ graph
52.2 c cns t.ruct Lng orie :.)rmer-e di.agr-ams/tablcs/ graphs

53. Rec~dinL inf~rmetion (expressing/ understandiL€ equiva12nce
of filE:)!, n ing
53.1. within t he same style (e.f-"_ Pa r-aphr-osi.ng t o avo i.d

r8t:>2titicn)
53.2. Dcr~ss (ifferent styles(e.g. frJffitochnicrl tJ lRY)

54. rtGL:ying Lnf urma t t on
54.1. uir8c~ly (c:.)mmentary /~escri-:i~n CJncurrent with

~cti:.)n)
54.2. indirectly (r"";porting)



APPEI\'D Ix B

Teacher ':::u(:sttonna i re

The object of the questionnaire is to id0ntify

the commun Lcat f ve needs o f the high achool s in A.A.

with respect to the lan~ua~e skills ~nG the language

activities. The questinnnairo ~ims ~t investiGating the

most important langua~8 ckills nnd lanGuage ~ctivities

to the differe~t subject classes.

The study is beliove~ to yield ~ lot f0~ th~ coursc

dasignero and mntorials writers of th~ En~lish Langua~e.

In effect, it helps the learners . th .:i.mprcv'3 .0lr ::-..bili ty

in the languagc, which, in turn, can be an ~eV&ntnG0 for

thorn to learn ot~cr subjects successfully. Thus, your genuine

responses can contribute invuluable rJwards to the paper.
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A. Please provide personal inf~rmatinn ~bout yourself.
Sox -.-;,.I.' (tickV)

Xationality
Subject you teach
Qualification _
Service (how many years?)
School (where Y0U tc~ch now)

B. Please rank the f our Language skills in or der of

importance in the subj oct you teach. Use the f oLl.owdng
scn.le.
1. hRS first import 1'_nc,-~

e-:~ has second importa!lce.~.
3. has t.h f rd Lnpor t arice

4. has fourth imp2rtaJ1Ce
5. has no importn.nc8 at all

(use J:lch scalG .on Ly once.)
listeninG'

-------- speakinc

--------- re~dinf
--------- writin~

C. Plc::aserank the followinv ac t tvt t Los in. "rr.or "f Lmpor-tanco
in the subject you tSBch. Use the scqle below to rank the
activities. (Remcobar: CSG the scale only once for each
activity). If the activity is not important at all,
write "not important".

Scale
1. has first im~0rtance
2. has second importance
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3. has thLr d Lmpo.r tance

~. Listening activities.

Which of the fol10wing listeninG activities in En~lish

are very Lmport arrt f-:)rthe subject you teach? Students

listening to QxplBn~tinns

listening tn instructions

note making from listening (when you expl~in)

writing from dictnti0ns

listeninG to ~iGcussions

Others:

II. Speaking nctivitias.

Which of the fcllowin~ speaking activities in EnSlish

are v0ry important for the subject yell teach? Students

askin~ questi~ns for clarification

nnswcrinc questinns

~iscussinG 0n issues raised

Others:

III. R8adin~ ~ctivitie8.y

Which of the frllowing reading ~ctivities in English

are very important fer the subject you teach? Students
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r8ading textbanks

rGn~in~ handouts

roading othor matGri~ls (books ~thor than t0xtbooks

diet Lona riuS

r\;::l.rlinginstructions in exams-----

r0ading qunstions in examinations-----

Others:

IV. ~riting ~ctivities.

Which writing activitios in EnGlish are very imDcrtant

fer tho subject YGU teach? Students
r8n.(Ung)

writing answers t, qUGotions in cxamin~tions-----
(such ns definitions)

writinG answers for assignments

writing lab rep~rts

Others:

D. DUl~C0stions ?n(~/()rfurther t nforma t ion.



AP2ErIDI:: C

Student Questionnaire (tr~nsl~teC.).

The 0bj8Ct of tho qU2sticnnnira is t~ identify the

commun Lcat Lve !188(!.G of the high 3c11')01sin A.A. The
questionnaire aims at invostiG~ting the most frequently

perf8rrned l~nrun~e activities by the stu~ents in the
course 0f th8ir stu~y.

The study can be ~irectly re18v~nt to course
desiGners nnd matoriRls. And, in effect, it c~n be relevant
t~ hieh school students in Ethi~~in. This is because courses

Casig~ed an the basis of learners' neods c~n help the
learners devolnp the rG~uirod lanGu~ge ~bility to learn
their other school su1Jjccts.

responses usin~ thd ful10win~ ratin~ sc~les: Never, Sel~nm,
Occasionally or Often.
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Please provid0 personnl information about yourself.

Stre~m N:::.tur a I sc i encc Social Science (tick't/)

Gdmol

N.B. Four rat Lna scales CA"":B below) are given to investigate the

f roquency rate o f pcr rormance of the lani;uq,0(~ac t i.vities,
Put the lett0r of the scale against each subject to
in~icate tho fr1qucncy rate (if each l~ngua£e activity,
Use each scale ~nly (lnce for,each subject and language
act Ivity.

::3calss.
A. Hover

C. Occasionally
D. Often

Example:
If yau are a Gocial science stu~cnt, you rata your

perf~rm~nce of the language activit~ in each subject

f r

I--------------------------------~~~--~--~--~--~-------
1. textbook

, I , , , ,

~ l' h I13 • ICt. IPh I G : ..~. 'f D 1.~.Jng18 ,=1 a I Y I eo. 1 11.18. If--'--O-'--

I D , --I - i 13 I D ! A

"

" " ' ,t ,
! . ! ! ! !

You roa~ bGoks written in



I.You liston to nie. ch. Phy. Ger. Ris. Pol.

1. t0achor's Gxpl~n~tions

n. teacher's qUGsti~ns

3. discussions

II. You speak

1. in ~iscussions

3. to ask questio~s

3. to answer questions

III. You rcad

1. the textbook

2. other related beok (s)

3. handouts

-1.mul t Lpl.e choice questions

5. instructions (in examinations, etc. )

IV. You

1. make notes (from listening or reading)

2. write short notes for ~efininG questions

in Gxa~s

3. write lab rep~rts

N.B. If you perform other act tvi t i es than the ones

listed here, provi~e information at the back of

this Dage.
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APPENDI:~ D

Initial 1.'8RcherInterview QUGstions.

(tr~mslatQ(:)

1. Do the stud<:!ntsask questions in your subject

classes?

2. Do your students unde r-atanr: your explanations in

}~nglish?

3. What type of questi0ns ~0 you ask your students in

examinations?

4. What reactinG assignments do you ~ivG your students?

5. Which of the four lan~ua~e skills iG/~re very important

for the subjGct you to~ch?
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APPENDIX E
Initial Sturtent IntGrview ~uestinns

(trp.nsl'lter'.)

1. In what languace do you listen to teachors'
Qxplanati0ns Gften?

2. Do you ask, answer an~/or discuss in the classroom?

3. In which of the subjects yeu learn are questions anc/or
discuss ions common?

4. What type of questions do you take in your exaninations?

5. What reading ~ssignments do your teachers ~ive you?



Appendix v

Teacher questionnaire: Raw Scores by Subjects

I Macro-skills.

_. ---- BioloGY (1'1)

8:;":il1 rank pereent.•_---_._._ •...._- _ ....

1 2 3 <1 Tot 1 .., 3 <1 Tnt""

LiatEmin, 14 •... 0 0 17 0'1 I' 17.6 0 0 1000 U/~ 0 ••""_ .J._ -
~:J~3c,,~inf~~ 2 3 4 8 17 11. S 17.6 23.5 47.1 100
-------

!ae;;.~..t~:inf; 0 5 10 2 17 0 29.4 58.8 11..8 100
-.-

~'!rit inf' 1 G 3 7 17 5.9 35.3 17.6 41. ~: 100----_-.'.- --
Chemistry (16)

----~-.~---
~iGtcr ~_Ii6 1~ 2 0 0 16 87.5 12.5 0 0 100

--
3:;6r.'.ki:1G 1 4: 0 11 16 6.3 25.0 0 68.2 100.1

---.--
;<,eac~in[ 1 6 e 1 10 G.3 37.5 50.0 6.3 100.1

----
"Hritint3 0 <:< 8 <1 16 0 25.0 50.0 25.0 100

---
IJ .. ~. ~.'otal no. of responses are given in bra.ckets for each subj act.

(P.T.O.)
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Physics (13)

--
1 2 3 4 Tnt. 1 2 3 <1 Tot.

ListoninG 11 0 •..• 0 13 34.6 0 15. <1 0 100&.

----_.
3~.:·G~1).int·: 0 1 1 11 13 0 7.7 7.7 8Ll.6 100
---
~~ieac!inf~ 2 6 5 0 13 15.4 /1'" r 38.5 0 100.1...r .•...• 4.J

-----.
~·fritine a 6 5 f') 13 .--, 46.2 33.5 15.(, lOG.l~J v------_._-

History (1)

---------
:-:"'istE',nins 2 1 1 0 '1 50.0 25.0 25.0 0 100
----------

S:·'ec!J~ir:.i}: 1 -Q 0 0 -1 25.0 75.0 0 0 10C'-"--------
.~~0[:'.(1_i;)C 1 0 2 1 11 25.0 0 50.0 ~5.0 100

_._-----"'. --
V!ritinrr 0 0 1 3 <" 0 0 ~5.0 75.0 100

-----------.-
Ger)graphy (<1)

.-
Listanir:g 1 0 0 0 ~ 100.0 0 0 0 100

------
D1:Jer1.k-~in:~: 0 3 0 1 '-1 0 75.0 0 25.0 100
--------

huu,-::j.nt; a 0 3 1 4 0 0 75.0 25.0 100

'Jritint; 0 1 1 2 1 0 25.0 25.0 50.0 100
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Political Educati0n (7)

1 2 3 t1 Tot. 1 2 3 4 'l.'ot.
y.... . tJ 0 3 0 7 57.1 0 4.2.9 0 100..ul.st-cnl.nz

----
3~8~kini:" 2 1 '" or) 7 28.6 11.3 ~8.6 28.6 100.1'"' &~

-- -
H6f~(_ip.g 1 "1 .) 0 7 1'-;'.3 57.1 23.5 0 100.-..

--- •.
('lri..J.: irlg 0 ~ 0 5 7 0 29.6 0 71.4 100

'T0tal (61)

-------.--
Listeninf! 19 6 6 0 61 130.3 9.8 9.8 a 98.8

-.------- _.- --,
[) 1-' 0n.::~i n .!S 6 15 7 33 61 0.8 2<t.6 11.5 51.1 100
. -

F:~(;f),,(J.. i n ~~: 5 21 30 5 61 3.2 34 .c 1Q '0 i3.? 100.., ....
Writinc 1 19 18 ~~3 61 1.6 31.1 ~~9.5 37.7 99.9

---'
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II Listening Activities.

Biology (17)

A.cj;.iY:L..t...- rrnk pe r con t

1 2 3 4 5(NI) Tot 1 t") 3 I:. 5(Nl) "r·Jt.~d ;.:

E::;:plana tLon 12 I' 1 0 0 17 70.6 23.5 5.9 0 0 100--J:

--
Instruct::'ol. 3 4 5 3 2 17 17.6 23.5 29.,1 17.6 11.8 90.9

.,-------
iTote 0 akini:: 1 3 11: U 1 17 5.9 17.6 23.5 47.1 5 c' 100..,
,- ---
jJictatiollr 0 0 ? 1 13 17 0 0 17.6 5.9 76.5 100v

!:\iscnssicn;; 1 G 4 5 1 17 5.~ 35.3 23.5 29.1 5.9 100
--,-----

Chemistry (1G)

----------
Explp.l1r'.tlvtl 10 5 1 0 0 16 6") r::. 31.3 6.3 0 0 10C.1LJ. U

- ---
Ir.lstructinu 1 0 G 5 ~ 16 G.3 0 37.5 3,1. 3 25.0 100.1

Ilo t o D~_k-:n; 2 5 5 4 0 16 12.5 31. 3 31.3 25.0 0 100.1
-

:Dictaticns 0 "1 1 3 11 16 0 6.3 6.3 18.8 68.8 100.2.l..

----
DiscuGGicno 3 5 3 ,1 1 16 18.8 31. 3 18.8 25.0 6.3 100.2

(P.T.a. )
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Physics (13)

-
}:xplr~nat ~'_on 10 3 0 0 0 13 7G.9 ~13.1 0 0 0 100
'-InstructiGll 0 ,.. 5 I') 0 13 0 16. ~1 38.5 15.1 0 100.1o ,."

--
note nak:U.; 1 a 4 6 ') 13 7.7 0 30.8 46.1 15.4 100""------
DictatiG.!3 0 0 1 2 10 13 0 0 7.7 15..1 76.9 100-----------
~i3cUssion'3 ,"" <~ 3 3 1 13 15.4 30.8 23.1 22.1 7.7 100.1'"

Geocra:;hy (/1)

----_._---
(!"R:r.~::~ ) 1 '"l 3 4 5 (j\JL)Tot. 1 '? 3 -1 50U) Tot.,., ""

----
IZ:;r:;.ilana t Lc n 3 1 0 0 0 4 75.0 25.0 0 0 0 1.00

.-~-
Instruction 0 1 3 0 0 S: 0 25.0 75.0 0 "- lOav

l';"cter:11kinE 0 1 0 3 0 4 0 35.0 0 75.0 0 100
----..-----

Dictc.t tcn s 0 0 0 0 4 -1 0 rv 0 0 100.0 lOC"----.
Discussicr s 1 1 1 1 0 '1 25.0 25.0 ~~!)0 0 25 . ,:j 0 100----,

History (<1)--.-----~-----
:2~~1)1ann.t iVl1 3 ~ 0 0 G 4 75.0 25.0 0 0 A 100.l. \.,

Instructioi1 1 0 n 1 r. 4 25.0 0 50.0 25.0 0 100" \.)

."1:8te TI,.:'l}::inr:_. 0 0 1 1 <) -1 0 25.0 :.!5.0 50.0 100'"
Dict<.:.tianf' 0 1 1 1 1 ·1 0 25. fJ 25.0 22.'0 25.0 1nn

v'J---
lJiscussioI'':':' 0 '"l 0 1 1 4 0 50./.) f"\ 25.0 25.0 100", \j

- - ----- ----- ----- ---~--- --- ..-~--
(P.T.G. )
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Political Ecucation (7)
-------- .- --.
j~x~)lanatic,n 6 1 '''I 0 0 7 n5.7 14.3 0 0 a ~GO"

Instructi'Ju ("\ 3 Ll r, r-; 7 .'"\ 12.9 57.1 G o ~O0..j v " ....,

---
I:TeJ

.: G m2..~·s:it" r; (I 1 ('! 1 " 7 0 11.3 22.6 14.3 t1~.9 l.~)O.l" .:J

----
0ictf~tio11S 0 0 f) { 3 ? rv C '\ 57.1 42.9 18G.1\...' '~-'-----
DiscTIssial1C" 1 2 1 ""' ? 14.3 28.6 1'~.3 2e.G v':. 3 100.1'" ..I..

-----
Total (61)

-_. -.-- ..------
(:!.'c n ~)-) 1 '" 3 11 ;,"f':(n') "., .•. ~ 2 :3 -1 5(Hl) T~t.~ .L ...., ..-,J. s: ') <, • ..L

---..------.- -
~E~~;;1a..n p" t i ':)::1 <1:4 15 2 '"' '"' 61 7c) ~ 24.6 3.3 0 0 l~O\.. '-' iii ~'* • l.

----_ ....__ ._--- -.-
J:::'StI'llCt i'.~1'\ 5 11.1 25 11 ~ ;'1 3.2 23.0 {I. -; :': ID.O 9.3 roo~ "..L ••••A. •.•.. '

.---.--.-- -
~.Tr:.t 2 mak int; tl 10 16 23 ') 31 6.6 16.4 26.2 37.7 13.1 100L

.._----_._-----
:Jict e.t i'':)113 f"\ " 6 11 4~2 61 C 3.3 9.8 13.0 62.9 1~"

" ~ ,_'v

----------
~JiSCu.8Giol!S 3 L)') 1."'} 16 5 61 13.1 32.0 19.7 36.2 8.2 lOOLj' ..•• ..
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III Speaking Activities.
Biology (17)

Activity~-- rank percent ----------------------------
Ask questions

--bV:lS :- c:.ees-:-t~i,-o-n-s----

1 ~ 3 4 5(Nl) Tot. 1 2 3 4 5(Nl) Tot,
7 r. £I 0 (\ 1'7 Al '1 r) S 'l ~'3 5 O 0____ .. J =-' V "'_ ~ &".l. i' •...). ,-3 ,". )' .

~ S 9 0 0 17 11.8 3G.3 5~.9 0 0

-'7'-:ts'L-'l,lssTons G 5 4 C o 17 47 .1 ~9. 4 ;'3.5 0 0 lOG

10')
IDO

--..~--..-------
Chemistry (18)

-. j, C'-;;:-r.~~e"7:"+1" 01' r.... '-1 ....•. _."t.:.. _ '" "' __ 4 7 5
10

o a lS r)~ f'
• < • .1 • 13.8 31. 8 o o 100.1

..··-r;:~18...· ~.l:estions

._-----
~,:·~tCCllGSit~~s

r,
If" 4 o "0---16 1~.5-'::15.0 '3;;.5 o o 100

10 B 1 o 1G '3:'.531.3 G.3 o o 100.1

Physics (13)
--_..'- ... ---.

A.81: <}1:.8St ions 3 1 r~ o
.-.-- .- .•._._----_ -i:. -:0.1. cuer t ions ".<J o

13 01.5 7.7 30.8
13 15.4 00.~ 15~1
13 ~3.~· ~3.1 53.3

o o 100
~)

,.,
iJ

o
-6 o n 10')

- --.-- ..-
:,~':i.scu.ssions 3 3 7 o ') c o 100

------ --- ------------''---------------

--L-;6-~.~··-r~;estions n
.) 1 o o

Geography (4)
o -- 4 75.0 ~5.0 0
0-- 4 0 :~5 . 0 75 . ')

o
o

o 100
--.. -- .--- ---

f:.X.G. ..1'iJ.'81 tions "v 1 o o 1003
..~5is-cu..sGi( ns 1:; 1 G o 4: 2-5.0 5C.O 25.C o o 100
'--'--- ----

(P.T.O. )
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----..- iUstory (4)

1 2 3 4 5 Tot 1 3 3 4 5(Nl) Tot •.
;'s1:: aue s t i.ons 1 3 0 0 -0 4 ~5.0 75.0 0 0 0 l00

-----.-. -Las. (~uestions 0 1 3 0 0 <1 0 ::-:5.0 75.0 0 0 100
---:-:iscu:JG +ons 3 0 1 0 0 4 75.0 {) ~~5.0 0 0 100
-- -.~---------

Political Education (7)
-.AsI~~iU:estions 1 4 n 0 0 7 it; . :-l 57.1 <)" c- O 0 100,., t:-~~.) • ()

-~n.s-:--;~-:-uestions r ."\ 4 C r. ,..,
1~L3 1P.U 57.1 0 0 100<J •.1 ,

--;:isC'U'8.3~;:0n s 5 1 1 0 rv 7 71.4 14.3 1·1.3 0 0 100v

.._._-----
Total (61)

'··EG:if.j~i1-ef:.t ions <),!! ----'jii --- 15 0
,..,

(~~ 30.3 38.1 2~.0 0 0. 100"oJ ::t.: .,"" V '-'~

lmT-.- qt,~stions 7 "'''l 31 -0 0 6-- -----1I-. 5 37.7 50.8 0 0 100'''.)

~--~.-"- ~- -----:}~~&cussjO!1S 20 16 15 0 0 (fl" 4,).~ 01" 1) 24.6 0 0 10041U • ~',

------ --
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IV Reading Activities.

Biology (17)
---..-. -'- -- -...~------activity rank percent
•.._-_. ----------" _.---

1 <) c-) 4 5(1':1) + '" t 1 <) 3 4 5 '::'0.~" ..> unm. ,~o . ~ ".. unm .-text COOls: 13 4 0 0 0 0 1'7 7G.5 23.5 a 0 0 0 100
-Tla!i:-c~Gr~c-- 4 4 <) 1 1 5 17 23.5 23.5 11.3 S.D 5.9 ~D.4 ioo...
-otj.l.e~:-s·--.--- 0 {3 7 .. 1 0 1'1 -

(\ s,7.1 L' 1 'l.L v .-C .••••• ,-4 ,5.9 5.0 0 100.1
·-~lC;.i c-Efo'rar~l-- -'0 C <) 1 3 10 17 0 0 17.6 5.9 17.0 58.3 99.9..;

-Ti.1-s-·Cr-"1 r t ;0~:------ 0 0 <"} ::. 7 t) 1'7 0 0 11.8 11.8 41. 2 35.3 1;)0.1.•....

'-~~~;~1;~G t i~::..:)--- 0 0 1 3 ?, 11 17 0 0 5.9 17.6 11. e 64.7 100
-...-----.,----~-.•.--- --aGGi';nr~ntG 0 1 2 9 o 2 17 0 5.~ 11.8 52.9 17.8 11. (3 100'-'
-- ---- .~--.--

Chemist::--:;(1:1)
- t i3X"C3O(-i>:-- '1"1 11 0 0 0 o 1 r: 75.0 ;]5.0 -j----- o 0

--- -- 0 100~.J x: --'''''';

h:i'n(~C'.~t'3-·- ---3 5 4
.- 1 3 0 1- 18.3 31. 3 25.0 6.3 18.8 0 100.~.1. V

- 'o£S·e"r;:·------- 1 3 7 3 C·
..., 16 6.3 1\3.6 43.8 13.8 0 12.5 100...•

-'--(1 c t i0iiary'- 0 0 G 3 3 10 16 0 a 0 13.8 18.8 62.5 100.1
--Tn;:::tr~c-.;loi-. 0 --",-- 1 0 ~ 16 0 5.3 12.5 6.3 50.3 1 C> C> 100.:::.:..' v _"-'00

.--..{:'~lestio·~1:"g-- r» 1 0 0 1 14 16 0 6.3 0 0 G.3 87.5 100.1'>

-i8~3i,-i'1meIts 0 'I 3 n 0 3 1(; 0 12.5 lC.8 50.0 0 18.3 100.1.. u
-----..--.-----~-.•.

(P.T.C.)
+ unm= refers to unmarkedc



Physics (13) - 124 -
------

1 :2 3 4 5 unm. Tot. ..•
" 3 4 5 Tot ..l. ... unm .

tex tboov 7 6 0 0 0 0 13 53.3 4G.~ 0 0 0 0 100
-- ha;:l(~'outG 4 I") 2 0 0 5 13 30.D 15.4 . 15.4 0 o 32.5 100.1...,

-- vt}::-ei;~s 0 3 r.:: 3 0 I") 13 0 2.3.1 38.5 23.1 0 15.4 100.1oJ <J

--..-(~i ct i0Il2.~l.:-Y- 0 0 1 <> 2 .:> 13 0 0 7.7 15.4 15.4 61.5 100OJ U

---i fisTriw t i011 0 0 1 1 9 .') 13 0 0 7.7 7.7 69.:-3 15.4: tOO'"-.-------
t~~uest iuns 1 1 1 2 1 7 1~ 7·7 7.7 7.7 15.4 7.7 53.3 100

_._---- .•..•__ .- .

2..!Soie:nme nt s 1 1 3 5 1 ?, 13 7.7 7.7 33.1 38.5 7.7 15.4 100.1-- __ --._.0_- "_~_~__
Geography (4)

.---.-- ---.••..-te:;:t'boOk:: t:i 0 --0 - 0 0 0 4 100.0 0 0 o 0 0 100
-S.-anc.o"i: t L -.- 0 0 .. 0 0 3 . 4' 0 0 25.0 0 0 75.0 100..l..

-otl:,,(3r"o-· -.-. 0 -- 1 1 1 1 0 4 0 ~5.0 35.0 ~5.0 2.5.C 0 100
'-'c{T6t?:onaT:7 --- 0 1 0 0 0 3 4 - 0 25.0 0 0 0 75.0 100
. ·ll).sfru~fYoa ~ 1 1 0 2 0 4 0 - ~5.0 ~5.0 0 50.0 0 100
..-q·U8it1.0~1~..~ 0 1 0 1 0 c-. 4 0 25:0 0 25.0 0 50.0 100t,;-'

--a 8·;31~Em(· :lt s--- 0 0 1 ~ 1 0 4 o 0 ~Z5. 0 50.0 ~5.0 0.0 100
---- ....---~- . (P:-T .rr:-,
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;·Ustory (4:)

--- --- .----
1 2 3 4 5 unm. Tot. 1 '"I 3 4 5 unm. Tot.•..

textbook 3 1 0 0 0 0 4 75.0 25.0 0 0 0 0 100
harlc.c:u:;c-s-- -0 1 1 0 1 1 4 0 25.0 25.0 0 25.0 25.0 100

---o-thers 1 '- 0 1 1 0 4- 25.0 ~5.C 0 25.0 25.0 0 :tOO
·-Zict; -)nar~7 0 0 0 0 1 3 4 0 0 0 0 25.0 75.0 100
- in.:;1:-~::-:Ct i ('11 S 0 0 3 '"' 0 1 4- 0 0 75.0 0 0 25.0 100v

--CiU'8S t Lms- 0 1 0
., 0 <") '-1 0 25.0 0 25.0 0 50.0 100.L

"-'_-..c._...-.. ____ r 50.0. . 0 0 0 .) 1 4 " 0 J ~5.0 25.0 100as 31 p"ilf:.1eX11., S .'" <.)

--_. --- .-~-----
Political Zducation (7)

. fe;{"tbo-ore- ._--
3 1 0 0 0 0 7 85.7 14.3 0 rv 0 0 100v-_ .•._-----

h andr .rt s 1 ~ 1 0 0 " 7 14.3 42.0 14.3 0 0 28.6 100.1...• ,..
---ot~11e~s---"-- 0 2 1 1 1 'l '1 0 22.6 1'.3 14.3 14.3 23.6 100.1"-'

•.. -----.- . ---"-iljctionarj 0 0 1 1 0 5 7 0 0 14.3 14:.3 ("\ 71.4 100>.)

inst ::"L•.:Eic·n a 0 2 0 <1 -. 7 0 0 ~3.G C 57.1 14.3 100..i..

. questions --- 0 1 1 3 0 '? 7 0 14.3 14.3 4~.9 0 ~8.6 100.1•.,

..-.- ...•.----
J~ssignGent s 0 0 1 ? ? :::: 7 Q 0 14.3 28.6 3i3, 6 28.G 100.1.J

..-------



.IGE:;it~}00:.\

--.--.------,-----,,-- 1 ::. 3

o
~..-JJ.2~:1(~~.0;-it·3·-, ----,-
--~-tTi.-er8~---'··-·~-~-----.---
-.-;,.:.-.,--:0,~;-'t-~~"'-.~::--...---~-

~.J.C .~.L\.,), .. .:!.J, ~

45 16
12 15--'11

<")•• 13
o

-...-inG4i-r~lc-:;:i-,ai1-·----- - ... !S- 2

..·-~:;·~;~-~-t:-i·..I:.M;,-;; ...-.--'-- _..-
i"'-·-:"'.J -. -# ..",~

as£; t;~~:.l:T.i.e~ltf

~'1.....
1

11

5

1~6

Total (01)

4:
-0--- 0
5 unl"1.

o
"..,
.r••~

10
7

5

o
5

unm. Tot. 1
---0'--61 ~3. 3

10

"-1,.. 3

;16.~ G
4

61
().»

.:31L!.t:
...,
:.J 30

1':<'.•..v<1 31

1

-.- --..-~--- -----'-'._- _ ..•.•. --.~-- -.
1

5

<1 10 28

'. "'I".Lv ~t 32

3 10

G

81

c:t

19.7 2~.G 13.0
3. 3 2~1.5 34.4 1(j.4 6.e

73 0 3 ·3 • :: ~C • 2

9.8

Tot.
lOa
100
100

Q. ~1 100
", ;

t'\ 1 q
·•••1 _••• Ii,#'

3.3 18:0

11.5 14.8 G3.9

31.3 100

61 1':)0

61

1 r._ ..•.....

oJ r.:;
...lL •••.•.•

S.C 50.8
"<) L!. q 1(1.6
\..".!J _. t... 4U. Z 6.0 62.3

G.G 16.4 45.9 13.1 '1 (, t1....0... _ •.•.•. lOG
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~ ~riting Activities

Biology (17)---------
Activity r ank !)ercent

-- --
1 <) 3 <of 5 Tot. 1 2 3 4 5 Tot....

no t e ..::!.a:':::inr:;---13 ~ 1 1 a 17 76.5 11. 2 5.9 5.9 0 100.1"---. ------ 3 5 5 <-1 0 1'1 17.6 29.4 29.!f 23.5 0 99.9an s , a n e xamu , :L

-a"" '" r~t};::-;;nr~:,-'--- 1 7 5 4 0 17 5.9 41.3 29.4 23.5 0 100.,:.)Q 5L ~:"- 0

--"-;:--£)--·:-0 "'0rt 0 3 {) ro ~ 17 0 17.0 35.3 17.6 2S.4 99.9_a .L ~.L~ .:2 oJ

._----------
Chemistry (16)

)T-'--~- ~rn-"~---' 11 2 1 2 0 16 68.6 12.b 6.3 12.5 0 99.9uo t e .LC:l._~~ .-f:,-- ..-------~--.-
&113. i:J. exar .s . 3 9 <l n 0 10 lD.G 56.3 12.5 lJ.5 0 30.9;, '"
-!lcsit,{llr:e~lt8--- 2 4 2 n 0 16 1n ,- - 25.0 50.0 1'> c; 0 100.-;; ,-,.U ..... ""

Tah Tepor-:r---- 0 1 5 0 1 16 0 6.3 31.3 56.3 6.3 100.2
.---.------- --

Physics (13)

.-.----
l'!Ote-<o.E..:ci"'g 6 3 '" .') 0 13 46.J 23.1 15.<1 15.4 0 100.1~ IJ

.---.--- ---ans , Ln exau.s . 5 5 2 1 0 13 33.5 3D.5 15.4 "7 '7 0 100.1~. "
_. --aSG~gi.l".:-"ents 2 5 5 1 0 13 15.4 38.5 33.5 7.7 0 ~100.1

lc:.b report 0 0 . 7- 2- 13 0 0 30.8 53.8 15.4 100L.:I:

-~-.---.--.--.-
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. ._______ __ Geography (<:1)

1 2 3
Uote"'making . ;) 0 1

. ._.-a~G. in exams 1 1 2

4 5 Tot. 1 2 3 4 5 Tot
o o <1 75.0 o 25.0 o o 100
o o 4 35.0 25.0 50.0 o o 100

--:i,";;,-c7:r::-':;-;::-'e:1 + ;;:--"---?-7'
,-; t;,:.).J ~ .•..A •• .1 ••• '..Jj;.;> \.' 3 1 o o 4 0 '75.0 25.0 o o 100

-·rU.:1-reporr------ (\- o o o 4 4 o o o o 100 100
----- ..----..-.---- ------------------_._---------------

History (<:"<)

iiote ..~JaidnG ~
&oJ 2 o a o 4 50.0 50.0 o o o 100

~=ns.in exms-.__._- 2,- 2 0 0 0 <1 50.0 50.0 o o o 100
·i8-slc;rir!j~,l:.~ts-·..·------0 o <1 o o <1 a o 100.0 0':-- 0 100
-1- r. 1-). - -.1.-·:-e--;-..:o....t .-7\

Go:' I. 1.:..P J.. v' o o o 4 4 o o 0--'--- O--T01:f - - -100

------_._---------- ----------------
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_._--- Political Education (7)

1 !") '1 4 5 Tot. 1 2 3 -:1 5 Tot.. OJ

(iote-mat.:.r. g 4 1 2 0 0 7 57.1 14.3 28.6 0 0 100
-'----ans. in -.xa__jS. 3 3 0 1 0 7 42.9 42.9 0 11.3 0 100.1

. -aSGignment- g -- 0 3 4 0 0 7 0 '12.9 57.1 0 0 -100
----lab-rep( :~t 0 0 0 0 7 7 0 0 0 0 100 100
_ .•."--._--

Total (61)

-.. -- •._-_.,---- - ---
l:}ote···l.nai:;in( ")() 10 7 r:: 0 61 f3.9 10. !~ 11.5 8.~, 0 100v •...: ..,

.._._-
17 ~5 11 n 0 01 -2r!--~-9 '-n.O 13.1 100ans.in exam;; u 18.0 0

-----_ •.-
&3sie:n.~ents 5 ")') 27 '7 0 61 n <) --35.1 '1·1.3 11--=-5---0- ----100.1... '" 6 U.,t.J

lab report ------'--0 4 T5---PY--- 23 G1 0 6.6 ?'1.6 31.1 37.'1 100
'-'--'--- --..-
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APPENDI~ G
Student Questionnaire: Raw Scores

I Listening Activities.
Biology (142)

f'1"",r.l1",nr>~7 percent-- - - - - tT ,----.--~--~~---~

S Oc Of '!:'ot N S Cc Of Tot
13 14 113 It;~2 1.~ 9.2 9.9 78.6 100.1-
':{~ 1(;: 79 142- It ...., ?'6.~ 13.4, 55.0 100.0....• ~
l"..(; q,'i 28 1'.12 22.5 32. r~: 25.4 19.7 100.0

Chemistry (123)

1n 10 101 123 loG 8.1 8.1 82.1 99.9
'H~ 1h r," 1~3 5.7 I)" <:t 13.0 52.0 100.0.10/.," "V • '-

37 3~ 2G 123 22.C SO.l 26.0 21.1 100.0

.-.- .•.•... ..--.._-------------------
__ f_:.c_t__i_v2-J~.~._______ -- --,--------

E;~pJarj~tio_~ =2~ _=~
(~E~stloD .__ 6 '~~ ~-~
~i3cussion 32 __ __-_._,----_ _- . ------ -

.-------------
3x.pl.?-nat!_~E 2 --

ii~~.E.~_!2E:._. ._ 7 - - - - - - -

~i8cussion 28

H.B. Tot~.l no. responses are given in brackets for each subject.
frequency key: N= never; S= Seldo~;

Oc= Occasionally and
Of= Often.

(P.'I'.O.)
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Physics (123)-_._._----

EX.2..lan8..t i01 1 1f) 7 97 123 0.8 11.6 5.7 78.9 100.0- -------
.~ t' 5 30 19 69 123 1.1 24.<1 15.4 56.1 100.0~,-;.U8G 1.2!l-__
Discussio .... 27 35 31 30 123 22.0 28.5 25.2 24.<1 100.1

Geogrilphy (19)

-
Z::F..£.~~::.t~on 0 2 2 15 19 0.0 10.5 10.5 78.9 99.9
",~u_estior.__ .__ . ':) 2 5 9 19 15.8 10.5 26.3 17.1 100.0oJ

£Jisc':lss:i..on 3 3 o 5 19 15.8 15.3 42.1 26.3 100.00----------
History (19)

--------
Ex·.:;lan2.tj0'1 0 2 2 15 19 0.0 10.5 10.5 78.0 99.0,. ------ -
.7.!.ua~~~an__ 2 1 e 8 19 10.5 5.3 42.1 42.1 100.0
?:i::i.sCtlSSif):1 3 5 6 5 19 15.3 ~6.3 31.6 26.3 100.0----

Political Education (142)_ .....••.•.._--_ ..•.-...•. - ----
Explanation 4 11 13 114 142 3.8 7.7 9.2 30.3 h)O.8~... --. .....•-.......... _-.,. •.. --------- ..._- -_ .•...... - ---------------------------------------------------------
.us at ion 7 43 17 75 ~ 11 '" 4.9 30.3 12.0 52.e 10C.O.1. _.~,

-------
~Ji3CUSStO~1 44 42 31 25 1~<") 31.0 ~9.6 21.8 17.8 , 100.0~, ..
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II Speaking Activities.
Biology (lL}2)

, +' . t frequency percent_~-£'-'J..Vl y. __

N S Oc Of Tot. H S Oc Of Tot.
Discussion 16 41 31 54 142 11. 3 28.9 21. 8 33.0 100.0

(.pestio!! 9 47 15 41 142i 6.3 33.1 31.7 28.9 100.0
---------
An SV1"3 r 5 <.16 26 65 1<12 3.5 32.4 13.3 ·15.3 100.0----

Cher.1istry (123)

---
I.;iSCtlssion 14 38 33 38 123 11.1 30.9 ?6.8 38.9 100.0--------.
::-<ueGtion 8 42 l13 30 123 0.5 0::> /; 1 35.0 2<~.4 1:)0.0v _t • .:..

_._---_.
Ancwe r 7 35 26 55 123 5.7 20.5 21.1 i";'Ll • 7 100.0_._--_ .._-- ----

Physics (123)
'0 .---.
Discussion 18 38 31 36 123 11.6 30.9 2E'.2 ~9.3 100.0.
(~~ue3ti()n 6 39 45 33 123 1.9 31.7 36.6 26.8 lCO.C
----------A.nswer 5 36 31 51 123 tl.1 ~9.3 ~5.2 11.5 100.1

--
(P.T.O. )



-133 -

--- frequency Geography (10) PercE:nt
Discussion 6 1 5 7 19 31.5 5.3 26.3 36.8 100.0-------- .._-
(~uestion 1 2 4 12 19 5.3 10.5 ~1.1 63.2 100.1
.Answer 0 6 1 12 19 () /') 31.6 5.3 63.2 100.1~.v

i-iistory (19)
----

}]iscussio:r. 3 2 7 7 10 15.8 10.5 36.8 ':l~ (') 99.9<!..J.U.U.- --
:;JuestIor, 1 3 "~J; 11 19 5.3 15.3 21.1 57.9 100.1
-..--.---..-- ---
Answer 0 ~ 2 13 19 0.0 21.1 10.5 68.4 100.0t.~.{__ ._~.-t_ ..--......•.

Political Educatio~ (142)
._.---------

!JiE!'.!UU[: 1_C T1 .~4 38 35 <15 14? 16.9 26,8 :?~,.G 31. 7 l()O.O
..._--------,- -.-- _~ •• w. ••• , ••

c,.uest:'an 13 <16 " ') ~1 1~ .. a .." 3~.~ 29.0 <')0 0 100.1"'::"--1 ~'J • '04 ~A 0 • ~J

-----_._--
Answer ~ Se6 I)~ 68 143 3.5 32.<1 lG.Z ~7.9 10n.G•... ..•...

---.-... ..-~.-.



III Readin~ Activities

Biology (142)
----- .~-~-.-
_~c~_ivi ty. __ frequency Percent

N S Cc Of Tot. N S Oc Of 'rot.-
textbools 2 54 45 -n 14~ 1.4 38.0 31.7 2fJ.9 100. o
----.---.-- •..----
others 12 62 ci:G 22 1.(1,2 8.5 43.7 ~." It 15.5 100.1~I-l •..••

"'--' -_ .....•.

hand.outG 14 51 38 39 1.0.'C. :£~• 9 35_9 :J6.8 27.5 100.1._AJ.------~.-
muL, cn •eX1.1:~; 1 27 27 87 142 C.7 19.0 10.0 61.3 1S:).C

M_ •••••• ---....- •• .- •• ___ -.

instrucl.-.1.ons 9 1<:: 31 nn V·~~ 6.3 9.9 ')1 n G30G 108.0o o /-4_ • ()

Chemistry (123)

•._---------, ..

'te;..~tbook~ 50 27 21 25 123 10.7 2~.a 17.1 20.3 10C.1-.------- --
other::; 15 53 33 ?~ 123 12.2 s,3.1 26_0 17.9 100.0,"'~
-.--...-.---
handouts 12 41 37 30 raa 9.8 35.8 30.1 21),. ~ 10G.1':;J

._-
mul , ch . pxams 0 30 28 65 1 <)~ 0.0 24.4 3208 52.2· 100.0.J.-t'.ItJ

--------
Last ruc " .•..OIlb 12 16 17 78 . 123 9.3 13.0 13.8 63.4 100.0
-.-------

(P.T.O. )
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Physics (123)
.."----_.- -- frequency percent
textbooks 52 23 ')'"' 28 123 Ll2.3 1C.7 1u.3 22.8 100.:1A.J_ •.._-------
ot~1.€rs 15 0.4 <a 23 123 1!:!.2 35.8 33.3 In.7 100.0-----._._--- - -"
hancou t c; 28 37 33 23 123 16.3 3C.1 30.9 22.8 100.1--_ .. - .
zou L • C ~:.• ex ttr!l.S 2 31 23 57 1'23 1.6 25.2 18.7 5-1.5 100.0
instru.ctl.ons 15 15 17 76 1::3 12 ..~ 12.2 13.2 61.8 100.0

Geography (19)

-.-----
toztbookc 3 8 3 5 19 15.8 112.1 15.8 2C.3 1eO.a---...-.---- --_.
others 0 1" G 1 19 0.0 63.2 31.G 5.3 99.9.J .a,

------
aaridcu't s 3 6 <) n 19 15.8 31.6 10.5 ~:;.1 100.0.., u

----_.
.au I .ell. . C;::;~;:;':"lIlS '"' 1 1 17 19 C.O 5.3 5.3 39.5 l()O.l<,)

-----_._._ ..

i~.;::;tTuc"Cj')ns 0 0 7 12 19 \).0 0.0 36.8 e3.~ 100.0
--------_.- .---
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History (19)
_.__ l_~c~cy l?ercent
textbook:::. ,1 2 7 6 19 21.1 10.5 36.3 31.G 100.0
others 1 7 3 2 18 I;: ".) 3G.8 iJ7.<~ 10.5 10.').0c. •• ..J--------- - -
handouts 3 '7 4 5 19 15.8 36.8 21.1 26.3 1:)C.8---_.- --- ---- -
snuL, ch . ·cxan:.s 1 J 1 16 19 5.3 5.3 5.3 31.~ 100.1
inst:;:-uctions 1 ~ G 12 19 5.3 0.0 31.6 63.2 lOO.1\..i

---------- ---- -

Political Education (142)

---------
t ex t oool s 17 54 41 30 142 12.0 38.0 23.9 ?1.1 100.0

---
Ot~)2TS 53 s,2 33 1<1 1'~2 37.3 ~9.6 t)" t) a o 100.0,~\:). ~ OJ • oJ---_._---
he:.nc..Cutc 35 ~9 35 23 1<12 2,1.6 3<1.5 24.6 10.2 90.9---.•.-~--.._---
rau L. C;.1. G:"tJ.ms 1 21 37 83 11..1:2 0.7 14.2 2G.1 58.3 99.9
------,--
JGstruct.LO!lS 17 9 !;8 83 1<12 12.0 6.3 19.7 .....,....,n

100.0O~I. '......

-.-------
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I~ Writing Activities

-----_._.- Biology __(142)
t, .•.. ; ~ ~ t frequency percent__ .._~c l,,~:,::••.~_~

N S Dc Of Tot u s Oc Of Tot.. ~"

;:"&;.hd notes 4 14 ~5 79 112 2.8 9.9 31. 7 55.6 100.0---------- ----_.-
short auewe rs a '15 39 50 142 5.6 31.7 27.5 35.!; 100.0---- ._-_.-
18.:J revo:rt-, '17 37 19 9 14!:! 54.2 26.1 13.4 0.3 100.0_~ ___ -.a..-.- .._~___

Chemistry (1~~3)

-.------~.--
r:_~::.~not cr- <1 16 38 65 123 3.3 13.~ 30.9 52.8 rco , a
- -.----- .---- ..•.--
short C'...nG':.is'L .: 8 5 45 qr- 37 1"''' 4.1 36.G ?9.3 30.1 100.1•...•0 ...,"
---------
l:.2.b rep0rt~ £35 29 13 11 123 c:;-, n 23.D 1:1. D D.9 99.9U~f. <.1

Physics (122)

-------- - ~'-
L12..£8 note3 8 20 4~ 53 1.33 (1.5 16.3 31.1 <::3.1 1':)0.0-.------ --
short f.'.fiSNGrS 3 39 42 31 123 6.5 31. 7 3-1.1 27.0 99.9
-_._- ---.--------
lab ropor"s 70 26 14 13 123 55.9 ~1.1 11.11 10.6 100.o

------~-----
(P.T.O. )
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Geography (19)

frequency percent---_.__.... -- 1

make no t ae .. -1 3 11 19 5.3 21.1 15.3 5'1.9 100.1.1.--------_.
short an=wer s 0 6 4: ~ 10 C.:) 31.6 21.1 17.4 100.1---- .•...-~...•....• -.--
If~)J reports..

•.."'-_ ...•._-- ---

History (1.8)

m:....ke notes 0 3 3 ::;'3 19 r.... I) 15.8 15.3 63.4 l()O.O~I • :_

-------
s.ior t 3..TIf"1.-.'ers (\ e '"' ro 19 o , 0 31.G 15.8 5;2.6 10G.Ov .:; ~I

-------
lab rGports

Political Education (142)
---_._-_.
make notes 22 13 42 GO 14~ 15.5 1~.7 29.6 <12.3 LIO.l
,_. __ ...•_,.- -.
short n.nr;:il'8rs 1~ 33 38 52 1<'~~ 0.9 26.8 ~G.3 36.G 1(:0.1
.•...•-.-~~
h:.:: r epor t s
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