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ABSTRACT

This study was conduct to describe the techniques for classroom oral interaction used by teachers in EFL classes at Kokebe Tisibah secondary & preparatory school, especially in grade 11. The researcher focused mainly on the classroom oral interaction techniques used by teachers, teachers’ roles and students’ role in the classroom oral interaction.

To achieve the main objectives of the study different instruments were used to collect information. They are: classroom observation, students’ questionnaire, students’ and teachers interview and video recording. Teachers Questionnaire with three sets of closed-ended items used to collect the data. In addition, six open-ended interview questions for teachers and students were designed to collect information. The third instrument used for data collection was classroom observation. During classroom observation checklists were used to collect data while the teachers were teaching English classes. 

Four English language teachers and eighty students were considered to be the participants of this study.  Only four sections of the four selected teachers and students were conducted the research. 

The data which was collected through the questionnaire were analyzed with descriptive statistics (frequency and percentage) but data collected through the teachers’ and students’ interview  and observation were qualitatively analyzed.

The findings of the study showed that most teachers do not use oral interaction techniques and do no play their role which is motivating organizing students  and arranging sitting in classroom oral interaction, instead they used traditional techniques and play roles which do not create a comfortable atmosphere in the classroom where students are not afraid and enjoy communicating with teacher and classmates.     

CHAPTER ONE
1.1 Background of the study

Spoken language is primary phenomenon. We speak a great deal more than we write, that is why language should be taught initially through speech. Spoken language is essential to any language Learning. Learning to speak foreign language is a Learning that requires knowlege of  the language and its application. 
According to (Nunan, 1999: 216) Stated ‘Speaking is an interactive process of constructing meaning that involves producing, receiving and processing information. Its form and meaning are demanding on the context in which it occurs, including the participants themselves, their experiences, the physical environment, and the purposes for speaking. It is often spontaneous, open-ended, and evolving. However, speech is not always unpredictable. Speaking requires that learners not only know how to produce specific points of language such as grammar, pronunciation, or vocabulary (“ linguistic competence”), but also that they understand when, why, and what ways to produce language (“sociolinguistic competence’’).

We do speaking in order to communicate with each other. Better communication means better understanding of others and ourselves. Communication is a continuous process of expression, interpretation and negotiation. The opportunities for communication are infinitive and include systems of signs and symbols.

(Sauvignon, 1982: 8) ‘Communication requires a sender, a receiver and medium. It can be said that both hears and speakers do interaction by giving responses to what they have heard and listened to. Generally, people who encounter others through this oral communication have a certain goal that they want to achieve; the goal underlies people to do communication.

Without a basic understanding of how language functions in interaction, we cannot make much progress in understanding communication, identity or community. The study of language in social interaction is therefore a door into understanding how people function in society. This is an important enterprise that has been undertaken by philosophers, historians of literature, sociologist (Young, 2008) 

Specially, the focus of most research on learning in schools has been on the classroom. The classroom is one the primary sites for social interaction in schools and, because it is public and because the classroom is considered to be the place where teachers teach and learners learn, classroom have been the focus of most attention(young , 2008). 

Generally, scholars who have great knowledge the significance of oral interaction in the classroom pointed out that it is the only way that students can learn speaking. According harmer(1998:52) ‘ the students learn to speak in foreign language by “interacting”. Communicative language teaching is based on real-life situations that require communication. By using this method in EFL classes, students will have the opportunity of communicating with each other in the target language.’

       1.2 STATEMENT OF THE PROBLEM 
Interaction is an important word for language teachers. ‘in the era of communicative language teaching, interaction is, in fact, the heart of communication; it is what communication is all about(Brown, H.D.1994) . Also Rivers(1987) states that through interaction, students can increase their language store as they listen to read ‘authentic material’, or even the output of their follow students in discussions, joint problems- solving  tasks, or dialogue journals, in interaction, students can use all the possess of the language – all they have learned or absorbed in real life exchange. 
 As scholars mentioned above the interaction is the only way that learners can learn speaking in second language effectively. Therefore, the main goals of interaction is to enable learners to communicate the target language properly. To achieve these goals teachers of foreign language need to concentrate on techniques for classroom oral interaction, teachers’ and students’ role in classroom oral interaction.
However, the researchers of this study obtained from the findings of previous studies in this area there are problems in teaching speaking skills. Also from his personal experience he has recognized that students in high schools face difficulty in communicating the target language. So that, the researcher believes that oral interaction in the classroom is very important. 
 Several researches have been conducted on teaching speaking skills particular classroom interaction locally. Almost all researches showed that there is a problem in teaching speaking skill. Among these researches some of them have been done in Ethiopia. For example Abdulkadir(1983), studied students – teacher interaction in English classes at grade 12 level. His research basically sought to find out the kind of frequency of verbal and nonverbal behavior. His finding shows that most of the talk was done by teachers and nearly all teachers were direct than indirect in their influence.
 Also Sisay(1990 ), his findings shows that teachers do most of the talk in the classroom and learners’ talk is less. He further said that most of the teachers use direct method including lecturing and giving instructions. Due to this students are forced to take a passive role that results dependently on teacher.

Daniel, (2007) conducted his study on classroom interaction and its influence on the development of trainees speaking skills at technical and vocational training institutes. His findings shows that teachers  merely use lecturing method not using group work activities and interrupting learners while they are expressing their ideas. 

Esubalew (2011) conducted his research on the practice of student-teachers’ oral interaction in EFL classes . unpublished . His findings showed that teachers dominated the students’ amount of talking time. 

Nevertheless, none of these studies has revealed the techniques teachers use for classroom oral interaction while teaching speaking skill.  Thus the researcher believes that this area merits attention and should be researched.
1.3 Research questions

The following basic questions are expected to be answered in the course of the study.

· What techniques do teachers use to teach classroom oral interaction in speaking skills?
· What is the teacher’s role in classroom oral interaction classroom?
· What is the student’s role in classroom oral interaction?

1.4 Objectives of study
        1.4.1 General objectives

The general objective of this study is to describe techniques for classroom interaction used by teachers to teach speaking skills.

        1.4.2 Specific objectives 

The specific objectives of the research comprise the following: 

· To check the techniques used by teachers for oral interaction classroom. 

· To examine how teachers are playing their roles in classroom oral interaction.

· To investigate the role of learners in classroom oral interaction.

· To find out teachers’ and students’ view of classroom oral interaction.

1.5 The significant of the Study  

The findings of this study are expected to throw light on the current teaching/ learning practices in the Ethiopian classroom context. Some of the benefits which are hoped by the researcher to be gained from the study are:

· It is expected that the findings from the study can give some light to concerned teacher trainers about the need to train future teachers in techniques for
classroom oral interaction.

·   Material designer can get also some sight from the study to give proper attention to preparation of material that they would do for future interactional speaking activities.

· It may help learner to identify their own learning methods.

· It will help the language teachers to have a detailed study of the nature and the frequency of students’ interaction inside the classroom.

· It might help learners’ prior learning ability and their way of conceptualizing facts and ideas.

1.6 The delimitation of the study 

The researcher believes that this study would have come up with a lot of beneficial and generalized results. Therefore, the researcher would like to conduct the research on schools in remote area, where the researcher assumes that there is more problems and no research conducted before. However, due to the factor of financial constraints, the study was conducted on a school which locates in Addis Ababa. It is  Kokebe Tisibah secondary & preparatory  school  at grade 11. 
1.7Limitation of the study 

The certain constraints which exist in this study. The limitation of this study comes from the amount of teachers and students selected as participants to provide information needed for this study. 8 teachers of grade 11 were limited to only four sample size teachers.  Also 675 of grade 11 students  were limited to 80 sample size students. It would have been better and more effective if a good number of students and teachers were included in the study to collect sufficient information to obtain better result. 
                                                    CHAPTER TWO
            2.  REVIEW OF RELATED LITERATURE 

2.1 Introduction
This chapter is designed to review the literature related to the topic under study. It gives a theoretical background on the concept of the teaching speaking skills. The activities used for classroom interaction, teachers’ and students’ role in classroom oral interaction. 
    2.2 What is Classroom Interaction?
    2.2.1 Definition

Many  researchers tried to define classroom interaction in different ways; but their central idea remains the same. Richards and Platt (1992: 185) define classroom interaction as the patterns of verbal and non-verbal communication and the types of social relationships which occur within classrooms. In addition to this, these authors define classroom interaction in relation to interaction analysis by saying that it is any of several procedures for measuring and describing the behavior of students and teachers in classrooms. They further state that' In interaction analysis, classroom behavior is observed and the different types of student and teacher activity are classified, using a classification scheme'. 

2 .3 The role of oral interaction in SL learning. 

As many scholars state without interaction second language cannot be learnt effectively; according to the importance of oral interaction mentioned by scholars include the following:

Youg (2008) Without a basic understanding of how language functions in interaction, we cannot make much progress in understanding communication.
Interaction is an important word for language teachers. In the era of communicative language teaching ; it is what communication is all about(Brown, H.D.1994).
 After several decades of research on teaching and learning languages it has been discovered the best way to learn a language is through interaction itself. Theories of communicative competence emphasize the importance of interaction as human beings use language in various contexts. 
Flanders (1970:1) describes 'Teaching behavior, by its nature exists in a context of social interaction. The acts of teaching lead to reciprocal contacts between the teacher and the pupils, and the interchange itself is called teaching.'

.   

In relation to this Malamah- Thomas (1987:VII) states: 'whatever pedagogic approach is taken, it is the interaction of the classroom, the assumption and assignment of different kinds .

 2.4 The teachers’ and students’ role in classroom oral interaction 
Rivers(1983) has claimed that ‘Real interaction in a classroom requires the teacher to step out of the limelight to cede a full role to the student in developing and carrying activities, to accept all kinds of opinions, and be tolerant of errors the students makes while attempting to communicate .’’
Nunan(1989) suggested the role of  the teacher in terms of interactional patterns the teacher plays the parts of ringmaster when he  questions ( most of which are display question which require the learners to provide learners answer which the teacher already knows). But in the kind of interaction the learner have a much more active role. They communicate directly with each other, rather than exclusively with the teacher as in the first case and one student is allowed to take on the role of provider of content. During the interaction it is the learner who is the ‘expert’ and the teacher who is the ‘learner ‘or follower.

From the above mentioned, we can understand that the main concern of language teachers in the class is developing the ability of the students to use language for variety of communicative purposes. In doing so, a teacher is expected to act as an informant, conductor, monitor, manager, motivator and advisor.

Another important role cited by Nunan (1991) is motivation. He suggested that ‘a teacher should motivate his students, arouse their interest and involve them what they are doing’.
    2.5  Activities  for classroom oral  interaction
As Lier (1988) states one of the most important assumptions about interaction is that it presupposes participation, personal involvement, and the taking of initiative in some way. The following are the most effective actives for classroom interaction.

        2.5.1 Think-Pair-Share
	According to Lyman (1981) think-Pair-Share techniques can be defined as: ‘‘it is a summarization technique that can be used in any content area before, during, and after a lesson.’’  As Lyman states the activity of this technique involves three basic steps. They can be done as follows:  

	


Before introducing the Think-Pair-Share technique to the students, decide on your target for this lesson.  You may choose to use a new text that the class will be reading, or you might want to develop a set of questions or prompts that target key content concepts that you have been studying. 

· Describe the technique and its purpose with your students, and provide guidelines for discussions that will take place.  Explain to students that they will (1) think individually about a topic or answer to a question ;(2) pair with a partner and discuss the topic or question; and (3) share ideas with the rest of the class.

· Using a student or student(s) from your classroom, model the procedure to ensure that students understand how to use the technique. Allow time for students to ask questions that clarify their use of the technique.

· Once students have a firm understanding of the expectations surrounding the strategy, monitor and support students as they work through the steps below.  Teachers may also ask students to write or diagram their responses while doing the Think-Pair-Share activity. 

· Think:  Teachers begin by asking a specific higher-level question about the text or topic students will be discussing. Students "think" about what they know or have learned about the topic for a given amount of time (usually 1-3 minutes).

· Pair:  Each student should be paired with another student. Teachers may choose whether to assign pairs or let students pick their own partner.  Remember to be sensitive to learners' needs (reading skills, attention skills, language skills) when creating pairs.  Students share their thinking with their partner, discuss ideas, and ask questions of their partner about their thoughts on the topic (2-5 minutes).

· Share:  Once partners have had ample time to share their thoughts and have a discussion, teachers expand the "share" into a whole-class discussion. Allow each group to choose who will present their thoughts, ideas, and questions they had to the rest of the class.  After the class “share,” you may choose to have pairs reconvene to talk about how their thinking perhaps changed as a result of the “share” element.
  2.5.2 Story Telling
Story telling in the classroom is found in case studies ranging from pre-school high school and university level classrooms. Most deal with how stories are used; both when the teacher is storyteller and when students are story tellers. 
After stories are told by the teacher, students may be asked to retell the story to practice speaking or recall  details and sequence. Many language scholars suggest how story telling can be used for classroom interaction and its advantages. 

Dobson (1988) suggests that teacher first select and introduce the story, then encourage students to create their own interpretation, working in small groups to perform the story. Students thus, communicate and work together to accomplish their task. ‘’ also she claims ‘’ educational advantages of story- telling that are both affective and linguistic. Affective benefits of students sharing stories are the generation of intragroup trust, which in turn foster greater freedom to learn. Linguistic benefits are that students who regularly hear and share stories become intimate with their language developing expanding, and increasing language skills while interacting and communicating. 

Storytelling in foreign language classroom is a powerful tool for creating environment which students interact with the story teller or classmates. The story telling is also promoted as fostering natural communication, allowing students to experience authentic language input.
 2.5.3 The Role​- Play 
Role-play is a way of getting students to interact with other classmates in the classroom, the role-play technique increases motivation and makes the teaching-learning process more enjoyable.

As scholars like Slavin(1987)defines role-play as ‘’ the role play is a technique which involves fantasy, or imagination, to be some else or to be ourselves in specific situation for while, improvising dialogue and creating a real world. It aims at encouraging the students to think and create, and lets students develop and practice new language behavior skills in a relatively, non-threatening setting, and can create the motivation and involvement necessary for learning to occur. 

The roles of the teacher and in role-play actives. The teacher is less dominant but by no means less important than in the tradition classroom activities. He is a facilitator of the communicative process in which he may play the role of instructor of language of language items, organizer of the role- play activity, error corrector, passive viewer and consultant. He may also take part in role- play activities as a co-communicator, or observe the students’ performance for planning future activities.
As other scholars in the field (harmer, 1984) students pretend they are in various social contexts and have a variety of social roles. In role-play activities, the teacher   gives information to the learners such as who they are and they think or feel. Thus, the teacher can tell the student that “you David, you go to the doctor and tell him what happened last night. Harmer stated how the teacher can lead learners cane be in different social context in role-play technique.

  2.5.4 Dramatizing activity
Dramatizing is very important techniques which foster speaking skills by creating a suitable context. Drama is a powerful language teaching tool that involves all of  the students interactively all of the class period. Through drama, a class will address, practice and integrate reading, writing, speaking, and listening. Drama also foster and maintains students’ motivation, by providing atmosphere which is full of entertainment. In so, doing, it engages feelings and attention and enriches the learners ‘ experience of the language. 

Using drama activities  has clear advantages for language leaning. It encourages students to speak, it gives them chance to communicate, such as body movements and facial expression. As many scholars state that drama has great significance for classroom interaction. According to peregoy and Boyle (2008) stated ‘’  drama activities provide students with a variety of contextualized and scaffold activities that gradually involve more participation and more oral language proficiency.’’    

2.5.5 Information-gap 

The information-gap is used to let learner interact with other classmate to give or ask information. For example, if one learner knows something that other doesn’t, this gives them a reason to speak. Therefore information –gape leads learners into interaction. 
As suggested in Teaching English as Second Language  journals (vol, xii, no.11november, 2006). These activities are carried out in pairs or groups and often involve students in asking and answering questions. One student will have information that his partner dose not and they will share their information.

So that, the Information-gap activities serve may purposes. Such as  solving problems or collecting information. Also each plays an important role because the task can not be completed if partners do not provide the information that other needs. These activities effectively enable students to interact one another in target language. 

  2.5.6.  Jigsaw

The jigsaw technique is a method of organizing classroom activity that makes students dependent on each other to succeed. It breaks classes into groups and breaks assignments into pieces that the group assembles to complete the (jigsaw) puzzle.(Aroson, 2000). 

The technique splits classes into mixed groups to work on small problems that the group collates into a final outcome. For example, an in-classroom assignment is divided into topics. Students are then split into groups with one member assigned to each topic. Working individually, each student learns about his or her topic and presents it to their group. Next, students gather into groups divided by topic. Each member presents again to the topic group. In same-topic groups, students reconcile points of view and synthesize information. They create a final report. Finally, the original groups reconvene and listen to presentations from each member. The final presentations provide all group members with an understanding of their own material, as well as the findings that have emerged from topic-specific group discussion.
 2.5.7 Discussion
This is a technique which encourages students to speak controversial issues. The discussion can be held as follow up. Students may aim to arrive at a concussion share ideas about an event or find solution in their discussion groups. For example students can be involved in agree/ disagree discussion. The teacher can form groups of four or five and provide controversial sentences to discuss. Whatever, the aim is to that the students should always be encouraged to ask questions, paraphrase ideas, express support, check for clarification, and so on. 
Kayi(2006) in class  the students should always be encouraged to ask questions, paraphrase ideas express support, check for clarification, and so on. As Kayi mentioned the importance role that discussion play in allowing learners to get chances  to communicate with one another. 
2.5.8 Debate
According to Dobson(1988:64) he suggests how students can do debate  successfully, ‘’ If your students have reached the advanced level in English, they may enjoy participating in debates. In order for debates to be successful, however, you must make modifications in traditional debate format. When we participate in debates in our native language, for instance, we sometimes act as a representative on the "pro" side of an issue whereas our true feelings are on the "con" side and vice versa. We do this to improve our debating skills.

EFL/ESL students, on the other hand, need practice in speaking English more than in polishing debating skills. They will speak more fluently during a debate if they can represent their true feelings on an issue. Therefore, have them defend their actual sentiments -everyone will find the debate more satisfying this way. Here are some other suggestions:

Describe the debate topic. Ask which students would like to be "pro" and which "con."
Select an equal number of students to speak on each of the two debate "teams" (Two to four people on each team usually work out the best.)
Allow the students sufficient time to prepare their arguments. They can speak from notes but they should not read their presentation.
Have the two teams sit in front of the class so that everyone can see them.

Appoint one member on each team as the "captain." The captain will give his presentation first and summarize the team's views at the end.
Set a three-minute time limit for each presentation. Alternate a presentation by a Team 1 member with one by a Team II member.
After everyone has given his presentation and the captains have summed up team views, class members in the audience can question   people  on  either  team.  You may also want to direct questions to team members.

8. End the debate when the subject is exhausted or if the students get involved in heated argument. Generally speaking, it is best not to have the audience vote on which team they found most impressive since this might touch on speakers' sensitivities.

In choosing a debate topic for English conversation groups you should find a subject that has elements of controversy but does not arouse uncontrollable passions. The 6 debate topics that follow are of a relatively bland nature, and are therefore suited to conversation practice:

· Childhood is the happiest time of life.
· It is better to marry when you are very young.
· It is better to marry for love than for money.
· Men should do some of the house work to help their wives.
· No family should have more than two children.
· Children should be taught to read before they enter elementary school.’’
 2.5.9 VISUAL AIDS

Many scholars mentioned how visual aids is important for classroom oral interaction Dobson(1988:67) states the role of visual aids in oral interaction ‘’ Visual aids, like audio aids, can play an important part for TEFL/ESL conversation sessions when they are used as a focal point for discussion and to lend variety to the conversation format. Blackboards, bulletin boards, flannel boards, pictures, charts, flash cards, maps, clocks, calendars, cartoons, advertisements, opaque projector displays, slides, filmstrips—all of these have great potential in stimulating conversation. Although the list of possible uses for visual aids is almost endless, the visual aids techniques proved particularly effective for conversation practice. 

Also other scholars explained how some visual aids can be used for classroom oral interaction, for example (kayi, 2006) in speaking activity is to give students just one picture and having them describe what it is in the picture. For this activity can form groups and each group is given a different picture. Students discuss the picture with their groups , then a spoken person for each group describe the picture to the whole class.
2.5.10 PROVERBS 

Proverbs are used in English speaking classes  they lead learners into interaction because proverbs  have wisdom  and historical significance which is very interesting in classroom oral interaction. Therefore, language learning and teaching scholars suggested how proverbs are used in oral interaction classroom. 
As scholars like (Dobson,1988:87) Proverbs can be good conversation starters  in English classes. You can select a set of English proverbs and present one at a time by (1) writing it on the blackboard, (2) vocabulary, (3) discussing it in terms of its popular wisdom, historical significance, etc., (4) asking your students to find proverbs expressing similar or opposite thought in their own language. After students quote and describe their proverbs, you may lead the group in a conversation about cultural values that are reflected in the English and native-language versions. Students usually like cross-culture discussions of this sort and are thus motivated to use their English in class discussions.

2.5.11 HUMOR
As scholars of second language learning and teaching stated that Humor can be used oral interaction because the comfortable atmosphere it creates. 

According to (Dobson, 1988) states ‘’ Use of humor in the form of English jokes, puns, and riddles would seem appropriate in conversation sessions.  While Students tell English jokes they have run across, others students can ask questions about the jokes’’. .

 It happens in the classroom that students sometimes get bored to participate speaking in the classroom. Therefore, teachers must use an oral interaction activity which takes learners from the bored situation to enjoyable environment.
2.5.12 SONGS
Since the learners are very interested in songs, some  scholars stated that English songs can be used for classroom oral interaction . for example Dobson(1988:92) pointed out Singing is a popular activity throughout the world and EFL/ESL students often delight in learning English songs. You may find that teaching an English song has the following benefits:  As you sing or play a recording of an English song, the students are apt to listen attentively, thereby improving their aural comprehension. (1) The vocabulary, sentiments, and cultural background of the song can serve as discussion material.(2) Singing allows the students a chance to talk , debate , discus  what the song  is about. 

Therefore, using songs as techniques for classroom oral interaction, students will be very encouraged because most young learners are very interested in English songs, so that it is very important to oral interaction through what the learners like best. 
 2.5.13 GAMES 
Games play an important role in learning and teaching language, therefore, some scholars stated how games are suitable for oral interaction.

 According to Dobson(1988:107) stated how games are important for classroom oral interaction. ‘’Language games can add fun and variety to conversation sessions if the participants are fond of games. I, myself, have always enjoyed games, and my students share their ideas during the course of the game. Games are especially refreshing after demanding conversational activities such as debates or speeches. Here, the change of pace from the serious to the lighthearted is particularly welcome, although language games can fit into any directed conversation program quite well.’’ 

Also Bygaqte(1987:71) language communicative games include:

· Describe and draw: one student describes a picture to another who is to draw it.

· Finding similarities: Wit out looking at each other’s picture, pairs of students try to find as many similarities between the pictures as possible. 

· Describe and arrange student ‘A’ has six pictures in certain arrangement and students ‘B’ has to arrange his or her six pictures the same way.
 In the communicative phase, a game can be stimulating and entertaining, and when the participants have stopped playing the game you can use it as a stimulus for additional oral interaction. 
  2.6 Classroom Organization
In order to facilitate the development of students' speaking skill classroom interaction activities have to be run under effective classroom organization. Harmer (1983), discussing the importance of classroom management states that 'the well-prepared teacher will have good classroom management skills.' As to Harmer this kind of teacher will have the ability to adopt a number of different roles, and will also have the ability to use different student groupings, which will enable him to maintain good discipline (p.233).

Different researchers stated that the effective way to make students use the language is to organize them in groups. Among these are for example (Broughton and Brumfit 1980 Harmer 1983; Rivers 1987; Challahan and Clark 1988 and Nunan and Lumb 1996).
 Also arranging sitting of students play an important role in learning the target language. As we have mentioned many scholars dealt with how it is important to do class organization,  

Underwood(1987:50-53) suggested three layouts for classroom organization: 

(1)Pattern is particularly good for group work. It gives students a sense of belonging to a particular group as they all face in towards each other. Any papers or books that they all need to use can be put in the center of the group. Anyone who is going to write (notes for the group response for example) can do so without losing touch with the rest of the group. Almost any class activity can be carried out in this pattern. Although it is annoying for students who have to turn round every time they need to look at the board. Using pattern 1 gives a lot of opportunity for interaction between students the teacher needs to ensure that tasks are clearly explained and students know whether they are to work alone or in pairs or groups. For teachers who are used to a more formal arrangement with the teacher facing rows of students it is advisable to try out this less formal pattern with one or two specific tasks and reflect on its advantages and disadvantages before making it a regularly used layout.(underwood,1987:50) 
(1) Patter 2 focuses attention towards the front of the class through not necessary towards the teacher it has the advantage that most student can see each other’s faces and so are more likely to pay attention to what others say . it provides a setting for any front of class’ activities pair work can be done perfectly well with this kind of layout  as the students can simply turn to face their partner without moving any furniture.(p:52) 

(2) Pattern allows face –face discussion between patterns and means that all students can see the board by simply turning to the front. In a full classroom it can be award for the teacher to move around the room with this layout.

 Many schools have teacher’s desks or table which are very big and difficult (if not impossible) to move. And many class rooms have nowhere for teacher or students to things out, either to use them or to store them.

There is only one thing to do if you have a huge , heavy, immovable teacher’s desk and that is not to spend your time behind it is much harder to communicate with your students from behind a big desk and sit certainly discourage them from looking on you as  their friend and helper. So you will need to come out from behind your barrier to become part of the group. You might simply stand  baside/in front of your desk, perch on the front edge of the desk (or use  another chair ). Or move around to various parts of the class. By holding your book or papers in your hand. You make your face more visible than when you look down at a book on your desk, and this is a help to your students too (as well as making it easier for you to see what they are doing) Storage is another matter for consideration by teacher. There may be problem associated with storing materials in classroom in your school.(P : 53) .

2.7 REVIEW OF RELATED WORK 

A lot of researchers have been conducted their studies on classroom interaction locally and internationally. Most of researches showed that there  are a problems in teaching speaking skill.

 If we look at local studies in this area,  Abdulkadir(1983), studied students – teacher interaction in English classes at grade 12 level. His research basically sought to find out the kind of frequency of verbal and nonverbal behavior. His findings shows that most of the talk was done by teachers and nearly all teachers were direct than indirect in their influence. 
Also Sisay(1990 ), his findings shows that teachers do most of the talk in the classroom and learners’ talk is less. He further said that most of the teachers use direct method including lecturing and giving instructions. Due to this students are forced to take a passive role that results dependently on teacher.

Daniel, (2007) conducted his study on classroom interaction and its influence on the development of trainees speaking skills at technical and vocational training institutes. His findings shows that teachers  merely use lecturing method not using group work activities and interrupting learners while they are expressing their ideas. 

Esubalew (2011) conducted his research on the practice of student-teachers’ oral interaction in EFL classes . unpublished . His findings showed that teachers dominated the students’ amount of talking time. 

The studies  which are done internationally include Christine Howe(1997) who conducted the on gender and classroom interaction. Her findings shows that gender differences undoubtedly exist in classroom interaction, and they have the effect of making boys more focal within the teaching process but girls do feel more negatively about the school experience. 

  Black and Butzkam (1977) conducted an extensive study of classroom interaction in early high school language learning in West Germany, which the findings led to distinguish between language related and information-related interaction.

Black and Butzkam propose that, in the interest of developing communicative competence, the area of information-related interaction should be extended
  Nevertheless, none of these studies has revealed the techniques teachers use for classroom oral interaction while they are teaching speaking skills. Thus the researcher believes that this area merits attention and should be researched.
Chapter Three
Methodology of the Study
 3.1 Introduction

As mentioned in chapter one, the main purpose of this is to investigate the oral interactional techniques used by grade 11 teachers in EFL classes. This chapter was designed to  deals with the research methods that were  used to collect data. It, therefore discusses  the subjects (participants of the study), sampling, data collection instruments, and data analysis used to carry out the research.

3.2 Settings of the study 
The study was conducted at a public school located in Addis Ababa, named kokebe Tisibah secondary & preparatory school which is found in yeka zone in Addis Ababa region. The school was chosen for the following reasons:
I. Its proximity to the researcher,

II. It is among public schools where researcher assumes the problem exist.

III. It is where researcher believes the staff of the school will help him to conduct his research.

3.3 Participants and sampling procedure

The main participants of the study were teachers and Students of grade 11 of kokebe Tisibah secondary & preparatory school. There were 8 grade 11  teachers, four teachers(3 males and 1 female )  selected because of their educational level and their teaching experience. The four selected teachers were M.A. holders. Three of them obtained M.A. Degree in TEFL, they have taught English language for 10 to 15 years. The fourth one received an M.A. Degree in Linguistic and he has taught English language for 16 years. 

The grade 11 contained 11 sections, four sections were selected for conducting the research. The total number of the students of the four sections was 196.  As a sample of the study 80 Students (43 female and 37 males) which is 20 from each section were selected from the four sections to provide information needed for the study through the questionnaire only but 8 selected students out of 80 participants were subjects to the interview. These selected students were taught by the selected teachers. The students were selected on the basis of their English performance, because the questionnaire and interview were designed in English.  

 3.4 Instruments of data collection
The instruments which used for data collection in this study include:- classroom observation, questionnaire( for only students) , video recordings and interview( for both teachers and students). 
3.4.1 Video recording
The video recordings were used for the study (especially for classroom observation and interview of teachers and students. The video recording was doing by another person while the researcher was doing the observation with checklist prepared.
 3.4.2 Classroom Observation

In this study classroom observation were employed as a major tool to assess what actually takes place in the speaking classes. The reason behind choosing classroom observation as a major instrument is that it is impossible to rely on only what people say. Gathering information through observation gives a direct experience and that it makes possible to study certain teaching process and teachers’ behaviors as they actually occur during teaching process.
On this point Selinger (1989) says Classroom observation is important in descriptive and other qualitative research for collecting genuine and pertinent data on teachers' and students' behaviors in the actual setting.
Each section was observed for four periods using video tape recorder to make the observation more reliable. Then the data was analyzed based on a pre-designed check-list derived from the review of literature.

The observation was carried out before the questioner was contributed to students and interview was held with the same teachers and students so that the possible data contamination might be minimized although not avoided altogether. For instance, if teachers interviewed before classroom observation they can know the objective of the research, and hence they might show artificial behaviors during observation. That means, teachers might do what they do not actually do under normal circumstance if they understand what the focus of the research is. To make the classroom observation more reliable the researcher used video recording.  

        3.4.3. Interview

The purpose of using interview for data collection of this study is to permit a level of in-depth information, free response, and flexibility that cannot be obtained through other tools. Therefore, six open-ended interview questionnaires were designed for students and teachers. 

3.4.3.1 Students’ interview 

Six open-ended questions were designed to interview students. The total sample students who were selected for the interview were eight in number .Two students were selected from each section of the four sections.  The interview questions were designed in English; therefore, the students were selected on the basis of their English performance. These students who are respondents of the interview were those filled the questionnaire. The students were interviewed about their views of classroom oral interaction, their role and their teachers in classroom oral interaction and the techniques that teachers use for classroom oral interaction. The students’ interview was conducted after the teachers’ interview.

3.4.3.2 Teachers’ interview
The researcher also designed six open-ended interview questions for four selected teachers. The interviewee teachers are whose their students filled the questionnaire and the their classes observed. They were interviewed about their views, the techniques for oral interaction, their role and students’ role in classroom oral interaction. The teachers’ interview was conducted lastly. Conducting teachers’ interview at the end was important in reducing teacher’ unusual classroom oral interaction

3.4.4 Questionnaire 
The main purpose of questionnaire is to cross-check the data collected through the observation .The questionnaire included oral interactional techniques used by teachers in EFL classes and the role of teachers and students’ role in classroom oral interaction.

    The questionnaire was only prepared for students but not for teachers. When the number of the subject is relatively less than ten. There is no need using questionnaire, for that reason, the researcher did not use questioner for teachers since they are four in number. According to scholars in the field, whenever the subject is few an interview is appropriate (Seliger and Shohamy: 1989: Nunan: 1992). 

Therefore, the questionnaire contained three sets of closed-ended questionnaire for students. Through the teachers of selected sections, the researcher chose 80 students on the basis of their English speaking performance. 

As mentioned above, the questionnaire includes three sets; the first one composes 12 items to investigate the oral interaction techniques used by teachers in EFL classes. The second one contains nine items; they are intended to check the role of teachers in classroom oral interaction in EFL classes. The last set is 4 items they examine the role that students play in classroom oral interaction. 

After each section’s final observation, the questionnaire was contributed to the sample of the students and collected immediately, after they filled the questionnaire.  

3.5 Data Analysis  
After gathering the data through the already mentioned instruments, the data was organized and analyzed quantitatively and qualitatively. The data collected through students’ questionnaire was analyzed quantitatively, using tabular method with frequencies and percentages. The total number of the sample students who responded to the given questionnaire under the corresponding column was calculated out of 80 and changed into percentages by multiplying it with 100. But data obtained through classroom observations, video recording and interview of teachers and learners were analyzed and interpreted qualitatively

CHAPTER FOUR

DATA ANALYSIS AND INTERPRETATION 

4.1 Introduction 

 This chapter deals with analysis and interpretation of data collected from grade 11 students and teachers about oral interactional techniques. The data collected through three instruments: classroom observation questionnaires, video recording and interviews. 
4.2 Analysis and interpretation of  Students’ questionnaire 

4.2.1 Oral interactional techniques used by teachers 

In the following questionnaire, respondents were asked twelve questions to report about oral interaction techniques used by teachers in the classroom. Responses were presented in the table below.  

Table 1: Responses of students related to the oral interaction techniques used by teachers.  
	no
	ITEMS 

Teacher 
	
	Always
	Often 
	Sometimes 
	Rarely 
	never
	Tota

	1
	Asks a specific high level questions about a topic then you think individually and after pair with your partner and share into whole class.  
	Fre
	15
	8
	23
	13
	21
	80

	
	
	%
	18.75
	10
	28.75
	16.25
	26.25
	100

	2
	Allow each group to choose who present their thoughts, ideas to the rest of the Class. 
	Fre
	18
	20
	 17
	21
	4
	80

	
	
	%
	22.5
	25
	21.25
	26.25
	5
	100



	3
	The teacher selects and

Introduces the story then encourages students to create their own interpretation, working in small groups. 
	Fre
	19
	15
	11
	20
	15
	80

	
	
	%
	23.75
	18.75
	13.75
	25
	18.75
	100

	4
	Lets students to act dram in the classroom. 
	Fre
	10
	16
	17
	12
	 25
	80

	
	
	%
	12.5
	20
	21.25
	15
	31.25
	100

	5
	Involves students asking and answering questions to share the information that one partner doesn’t know or solve problem collecting information.
	Fre
	31
	18
	20
	7
	4
	80

	
	
	%
	38.75 
	22.5
	25
	8.75
	5
	100

	6
	Students are divided into groups. Working individually, each student learns about his top and presents to their group.
	Fre
	19
	9
	 25
	25
	2
	80

	
	
	%
	23.75
	11.25
	31.25
	31.25
	2.5
	100

	7
	Encourages students to ask questions, paraphrase ideas and express their support.
	Fre 
	2
	5
	15
	26
	32
	80

	
	
	%
	2.5
	6.25
	18.75
	32.5
	40
	100

	8
	. Uses games to let learners use language in the course of games.
	Fre
	8
	13
	18
	19
	22
	80

	
	
	%
	10
	16.25
	22.5
	23.75
	27.5
	100

	9
	Starts debate and gets students involved in heated arguments.
	Fre
	8
	6
	15
	18
	33
	80

	
	
	%
	10
	7.5
	18.75
	22.5
	41.25
	100

	10
	The teacher uses visual aids like charts, maps, cartoons for oral interaction.
	Fre
	17
	9
	14
	13
	27
	80

	
	
	%
	21.25
	11.25
	17.5
	16.25
	33.75
	100

	11
	Teacher selects a set of English proverbs and let students discuss about them.
	Fre
	8
	6
	4
	 25
	37
	80

	
	
	%
	10
	7.5
	5
	31.25
	46.25
	100

	12
	 Chooses humorous topics for oral interaction. 
	Fre
	20
	12
	9
	13
	22
	80

	
	
	%
	25
	15
	11.25
	16.25
	27.5
	100


As indicated in table 1,the information obtained from item 1 showed that most of the students,23(28.75%)  responded that teacher sometimes asks specific high level questions about a topic and then learners think individually then pair and share with partners. Also the second majority of students, 21(26.25%) reported that teacher never use such kind of interactional techniques. However, the rest of the respondents which are 15(8.75%), 8(10%) and 13(16.25%) responded ‘always’, ‘often’ and ‘ rarely’. Contrary to the responses of students to  item1, the classroom observation and interviews of students and teachers did not show the use of this technique.

According to 2 item, most students, 21(26.25%) responded that teacher rarely use this techniques which each group of students choose who presents their thoughts, ideas to the rest of the class. But the rested of learners, 18(22.25%), 20(25% ), 17(21.25%), 4(5%) responded always, ‘Often’ and ‘rarely’. 

In the item 3 students were asked if the teacher selects and introduce the story then encourages students to create their own interpretation, working in small groups. The majority of the students, 20(25%) answered that teacher rarely use this kind of interactional technique. But others, 19(23.75%), 15(18.75%), 11(13.75) 15(18.75%) answered ‘always’, ‘often’, always.

Concerning the 4 item, 25(31.25%) of  students who are the most majority of respondents answered that teacher never let students act drama in the classroom. the second majority of learners, 17(21.25%) responded drama is sometimes used in the class. Only 10(12.5%) , and 16(20%) answered that teacher always and often used drama while 12(15%) responded that drama techniques is rarely used.

In the 5 item, it is designed to investigate if the teacher use information gap technique for classroom interaction  or not, therefore, students were asked whether their teacher involve students asking and answering questions to share the information that one partner doesn’t know or solve the problem collecting information. Most of students, 31(38.75%) answered the  teacher always use this information gap technique but I did not observe during classroom observation and while teachers’ and students’  interviews no one mentioned the use of this technique. The rest of students, 18(22.5%), 20(25%),7(8.75%) and 4(5%) responded often, ‘sometimes’ rarely’ and ‘never’ respectively.

Regarding the 6th  item,  25(31.25%) and 25(31.25%) of the most respondents  answered that teacher sometimes and rarely divide into groups , working individually, each students learns about his or her topic and presents to their group. Only19(23.75%) 9(11.25) and 2(2.5%) of learners answered always, often and never respectively. 

The total respondents of item 7,  26(32.5%) of students reported that teacher rarely use this techniques  whereas 32(40%) of students who are the majority of respondents chose ‘Never’. The rest of 2(2.5%) replied that teacher always implements of this technique. 5(6.25%) and 15(18.75%) chose ‘often’ and ‘sometimes’.

In the items 8, students were asked if their teacher use games to let learner use language in the  course of games.  22(27.5%) of learners who are the most majority of respondents replied that teacher never use games for oral interaction while 19(23.75%) reported that teacher rarely use games. The rest of 8(10%), 13(16.25) and 18(22.5%) chose always ‘often’ ‘sometimes’ respectively. During the observation, I did not observe any teacher using games. Also while interviewing teachers and students no one told the use of this technique.  

Concerning item 9, learners were asked whether teacher uses debate and get students involved in heated arguments. 18(22.5%) of learners responded that debate is rarely used by teacher while 33(41.25%) of students answered that teacher never use debate for classroom interaction.8(10%) , 6(7.5%) and 15(18.75%) chose ‘always’ ‘often’ ‘sometimes’.

In the item 10, it is designed to investigate if teacher uses visual aids for oral interaction .17(21.25%) responded that visual aids are always used by teacher whereas 9(11.25%) of learners answered that teacher often uses visual aid. 14(17.5%) of learners said that teacher sometimes uses this technique. The majority 27(33.75%) of students told that teacher never use visual aids technique for oral interaction and 14(16.25%) of students chose sometimes. Similarly, it is shown by classroom observation and interviews. 

In item 11, the subjects were asked if teacher selects a set of English proverbs and let students  discuss about them in pairs and groups.37(46.25%) of students those are the majority of respondents replied that this technique is never used in the classroom whereas  25(31.25%) the second majority of this item chose ‘rarely’. The rest 8(10%), 6(7.5) and 4(5%) those are the minority of respondents reported the proverbs is always, often and sometimes used.

According to item 12, subjects were asked if their teacher use humorous topics for oral  interaction. The most majority 22(27.5%) of respondents answered humor is never used by teachers whereas 20(25%) of learners told the humor is always used. Also the minority of 12(15%), 9(11.25) and 13(16.25%) respondents replied ‘often’, ‘sometimes and ‘rarely’ respectively.

Generally, the result of this part of the questionnaire which relates to the oral interactional techniques used by teachers, most of responses showed that teachers were not using oral interactional techniques which gives students opportunities to learn speaking skills effectively. Second Language Learning scholars like (young , 2008), ‘the classroom is one of  the primary sites for social interaction , because it is public and because the classroom is considered to be the place where teachers teach and learners learn.’ As young stated classroom is the first place that learner interact one other, therefore, students can not learn second language in the  classroom without interaction.
4.2.2 The roles of teachers in classroom oral interaction 
As it is mentioned in the previous chapter, teachers have their own roles to play while teaching classroom oral interaction. Therefore, the following questions were designed to investigate whether teachers play oral interactional roles not. So that students were seven questions and their responses were presented in the table below.

Table2. Responses of students related to the role of teachers in Classroom Oral interaction. 
	NO
	items
	
	Always 
	Often 
	sometimes
	Rarely 
	never
	Total 

	1
	Arrange sitting in a way that all students face toward each other.
	Fre
	20
	9
	11
	34
	6
	80

	
	
	%
	25
	11.25
	13.75
	42.5
	7.5
	100

	2
	Arrange sitting in a way that students look at the front of the class.
	Fre
	33
	22
	18
	4
	3
	80

	
	
	%
	41.25
	27.5
	  22.5
	5
	3.75
	100

	3
	Arrange sitting in a way that allows face to face  discussion between partners. 
	Fre
	17
	10
	9
	 34
	10
	80

	
	
	%
	21.25
	12.5
	11.25
	42.5
	12.5
	100

	4
	Organize students for group work and pair work 
	Fre
	11
	29
	31
	7
	2
	80

	
	
	%
	13.75
	36.25
	38.75
	8.75
	2.5
	100

	5
	 Ask and answer questions of students. 
	Fre
	7
	23
	12
	24
	4
	80

	
	
	%
	8.75
	28.75
	15
	30
	5
	100

	6
	Participate independently in learners’ pairs and groups.
	Fre
	12
	7
	17
	30
	14
	80

	
	
	%
	15
	8.75
	21.25
	37.5
	17.5
	100

	7
	Uses lecturing method 
	Fre
	32
	12
	6
	10
	20
	80

	
	
	%
	40
	15
	7.5
	12.5
	25
	100

	8
	Encourages learners to participate oral interaction.
	Fre
	3
	5
	7
	50
	15
	80

	
	
	%
	3.75
	6.25
	8.75
	62.5
	18.75
	100

	
	Controls the while speaking 
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


In the first item in table 2, students were asked whether teacher arrange sitting in a way that learners face toward each other. The most respondents which is 34(42.5%) of students replied that teacher rarely play this role. The rest 20(25%),  9(11.25%), 11(13.75%) and 6(7.5%) chose ‘always’, ‘often’ ‘sometimes’ and ‘ never’. The results of observation and interviews showed the same result of item1.  

In the item 2,  in table 2 most responses to whether teacher arrange sitting in way that each students look at the front of the class. 33(41.25%) of respondents who are the most participants of this item 2, replied that teacher always play this role while 22(27.5%) of learners answered this role rarely played by teachers. Other responses to this item are the minority 18(22.25%) 4(5%) and 3(3.75%) of students  replied ‘sometimes’ ‘ rarely’ ‘never’ respectively. The observation and interviews of both teachers and students showed that teachers never play this role.

 Regarding the responses of item 3, the majority 34(42.5%)  of learners replied that teacher rarely arrange sitting in a way that allows face to face discussion between partners. The other respondents answered differently as follow: 17(21.25%), 10(12.25%), 9(11.25%) and 10(12.5%) of participants of this item chose ‘always’ ‘often’ ‘sometimes’ respectively.  

In the item 4 of table2, students who participated questionnaire were asked if teachers organize students for pair work and group work. 31(38.75%) of learners reported that teachers sometimes play this role. Moreover, 29(36.25%) of respondents said that teachers often play this role. The rest who are the minority of participants replied as follow: 11(13.75%) ‘always’ 7(8.75%) ‘rarely’ 2(2.5%) ‘never’.

In item 5,  students were asked if  teachers ask and answer the questions of students, the most participants who are 24(30%) of learners mentioned that teachers rarely play this role. 7(8.75%), 23(28.75%), 12(15%) and 4(5%) of respondents replied ‘always’ , ‘often’, ‘sometimes’ ‘ never’. 

As it is indicated in item 6 of table 2, the most respondents which is 30(37.%) of learners mentioned that teachers rarely participate independently in pairs and groups of learners whereas the rest of respondents replied as follow: 12(15%), ‘always’, 7(8.75%) , ‘often’ 17(21.25%), ‘sometimes’ and 14(17.5%) ‘never’. 

In item 7, the most responses of learners which is 32(40%) respondents reported that teachers always play lecture method whereas 20(25%) of respondents of this item told that teachers never play this role. The rest of learners who filled the questionnaires answered as following: 12(15%) ‘often’ 6(7.5%) ‘sometimes’ 10(12.5%) ‘rarely’. Similarly, the observation showed that most of teachers used lecture method during teaching classes. 

In item 8, 50(62.%) of learners who are the majority of  the respondents  reported that teachers rarely encourage learners to participate oral interaction classroom. The rest of the students replied as follow: 3(3.75%) always, 5(6.25%) often, 7(8.75%) sometimes, 15(18.75%), nerver. 

In general, the result of questionnaire which relates the teachers’ role in oral interaction classroom. the table 2 indicated that  most participants of the questionnaire mentioned that teachers rarely play the roles which are suitable for oral classroom interaction. According to Breen and candling(1980: 89-112), the teacher has three main roles in the oral interaction. The first is to act as facilitator of the communicative process; second as observer and learner. The third he or she acts as a manager.’ Without these roles of the teachers oral interaction can not take place in the classroom effectively. 

4.2.3 The roles of students in oral interactional classroom. 

To identify the type of roles that students play in oral classroom interaction, learners were asked four questions therefore, their responses were presented in the table below.
Table3. Responses given by the students to questions on their role  in classroom oral  interaction.
	NO
	ITEMS
	
	always
	often
	sometimes
	rarely
	never
	total

	1
	I Participate pair-work in the class.


	Fre
	11
	28
	32
	7
	2
	80

	
	
	%
	13.75
	35
	40
	8.75
	2.5
	100

	2
	I Participate group-work in the class
	Fre
	21
	16
	23
	17
	3
	80

	
	
	%
	26.25
	20
	28.75
	21.25
	3.75
	100

	3
	I ask and answer questions to the teacher.
	Fre
	28
	17
	16
	15
	4
	80

	
	
	%
	35
	21.25
	20
	18.75
	5
	100

	4
	I Play passive role 
	Fre
	24
	38
	10
	3
	5
	80

	
	
	%
	30
	47.5
	12.5
	3.75
	6.25
	100

	5
	I direct the class while speaking 
	Fre
	22
	10
	4
	36
	8
	80

	
	
	%
	27.5
	12.5
	5
	45
	10
	100


As it is indicated in item 1 of table 3 , the majority of responses obtained from item 1of table three,   32(40%) of learners replied that they sometimes participate pair-work in the class whereas 28(35%) of respondents replied that they often play this role. The rest of  respondents reported as following: 11(13.75%) ‘always’ 7(8.75%) ‘rarely’ 2(2.5%) ‘never’. In the observation periods pair-work was seen twice, the interviews showed the use pair as well. 

In item 2 of table, students who are participants of the questionnaire were asked whether they take the group work, 23(28.75%) of respondents those are the majority replied that they sometimes participate group. 21(26.25%) ‘always’ 16(20%) ‘often’ 17(21.25%) ‘rarely’ 3(3.75%) ‘never’. 

In item 3, learners were asked if they ask answer questions to the teacher, 28(35%)  of learners replied they always play this role. 17(21.25%) of learners those are second majority of respondents mentioned that they often play this role. Other respondents answered as follow: 17(20%) ‘sometimes’ 15(18.75%) ‘rarely’ and 4(5%) ‘never’. 

In the item 4,  38(47.5%) of respondents replied that they often play passive role in the classroom. Moreover 24(30%) of respondents mentioned that they always play this role.  The rest replied  10(12.5%),’sometimes’ 3(3.75%) ‘rarely’  5(6.25%) ‘never’. As the result of the item showed, the observation also that students most of the time are passive in the classroom. 

In the item 5,   36(45%) of students who gave responses to the questionnaire replied that they rarely direct the class while speaking. Whereas other respondents answered as following: 22(27.5%) always, 10(12.5%) often,  4(5%), 8(10%) never.
According to the results   of students’ roles in classroom oral interaction showed that most students who are participants of the questionnaire take part pair-work and group- work while oral interaction classroom. But as the observation, interviews and video recording showed  that students were playing interactional roles rarely because the teachers were not using oral interactional techniques. According to (young,2008), without a basic understanding of how language functions in interaction, we cannot make much progress in understanding communication. As scholars stated second language learning cannot be achieved without interaction. 

4.3 Analysis and interpretation of teachers’ interviews.

six open ended interview questions were designed to interview the selected four teachers whose their classes were observed, interviewed and their students filled the questionnaire as well. The contents of the interview questions are oral interactional techniques used by teachers, the role of the teachers in classroom oral interaction, the role of students in oral interaction (see the Appendix) .After noting the responses obtained from the video recording used during interview and jotted down answers, the following results were received. 

In the first question, teachers were asked their views about classroom oral interaction.

One of the four teachers replied that it is advantageous for learners but it is difficult to implement oral interaction because the period is not sufficient  for the students to interact one another. Whereas others answered that classroom oral interaction is the only way that learners can improve their speaking English language.  

In the second question, teachers were asked the techniques they use for classroom oral interaction. The four selected teachers replied that they use techniques such as, dialogue, discussion, role- play and story- telling  for classroom interaction. But observations check list and video recordings showed only one teacher were using role play technique, while others were teaching grammar, vocabulary and exercises. 

In the third question, teachers were asked the how often they use techniques for classroom oral interaction. Two teachers mentioned that they always use dialogues, discussion and story- telling. The third one told that he uses debate and discussion. Fourth one replied that he always uses role play .As the results of observation, video recording of four sections showed  only one teacher always used  role play. 

In the fourth question, teachers were asked the techniques which are very interesting and enable students to interact with one another. Most respondents told that the most techniques which very important for interacting students one another are:  discussion, dialogue, story-telling. 

In the fifth questions, teachers were asked the role their students play in oral classroom interaction. Most teachers answered they let students to take part pair work and group work. As observation checklist and video recording showed the most learners were acting passive roles in the classes. Only two teachers were giving students chances to participate pair group work and students-teacher interaction.

In the six questions, teachers who are the participants were asked the role they play in classroom oral interaction. Two teachers told that they arrange sitting in the classroom and organize learners into pairs and groups oral interaction whereas other two teachers mentioned that it is too difficult to move chairs in way that students face to face discussion partners. Contrary to what most teachers told, the observation and video recording showed only two teachers were observed organizing students into pairs and groups.    

In conclusion, as responses of the teachers’ interview showed that most teachers have positive views that interaction is only way that students learn English language naturally. Although they mentioned that they use some techniques for interaction and organize, motivate students and  arrange sitting for classroom oral interaction. As observation showed most of them do not implement techniques of oral interaction. As scholars like (lemke, ) ‘The neglect of speaking in the classroom will destroy that foundation and severely hinder the development of other aspects of language skills as well.’ 

4.4 Analysis of Students’ interview
Eight students from four sections were selected by their teachers on the basis of their English speaking performance. The eight selected students were interviewed on their views about the oral interaction, classroom oral interaction techniques used teachers, the roles of teachers and students in classroom oral interaction.

In the first questions, students were asked their point of views about classroom oral interaction, most students told they are very interested in classroom oral interaction whereas one of them mentioned that it very shy when asking answers the questions to the teacher.

The responses to second question, learners were asked the role they play in classroom oral interaction. Most learners who are the participants replied that take part pair and group work when there is speaking class but the role they always play is asking answering questions to the teachers. 

The responses given to the third question, the interviewee were asked the techniques that teachers use for classroom. The most interviewee told teachers use  techniques like dialogue, discussion, role play for classroom interaction. But observation and video recording showed only one teacher were using role play. 

In the fourth question, learners were asked how often that their teachers use oral interaction.

Most of respondents told that teachers rarely use role play, dialogue and discussion.

In the fifth  question, students were asked if the techniques interesting and enable them to learn English  more effectively.  Most respondents replied that role play, dialogues and story telling are the techniques which are very interesting and enable them to learn speaking effectively.  

According to the six question, most of the interviewees were asked the roles that their teachers play in motivating, organizing students and arrange sitting in classroom oral interaction. The most participants of the interview mentioned that teachers  ask and answer questions to students ,but they rarely do motivating organizing learners for pair and group work. Moreover they told that teachers never arrange sitting for classroom oral interaction in a way that all learners face toward each other or in way that that face to face discussion between partners.Generally, most students who participated the interview mentioned the techniques and roles in the classroom interaction are very limited. As the result showed of students’ interview when teachers do use oral interactional techniques learners can not learn English  language.(lyle, 1993)  

The neglect of speaking in the classroom will destroy that foundation and severely hinder the development of other aspects of language skills as well.

4.5 The analysis of Video recording 
 Video recording was used for classroom observation and interviews. Because the video recording showed the researcher what was going on in the classroom during the observation and interviews when  analyzing and interpreting data therefore, it was used as the main tool of collecting information of this study.    
 The video recording showed what was not observed during the classroom observation. the students of one the observed classes were doing role play technique. During that time the teacher chose a group of six, and arranged sitting in front of the class in a way that students face to one another.  The students in the group were  playing different roles like ambassadors, ministers of foreign affairs. The rest of the students were ordered by teacher to play the role of journalists of international media but some students were playing game with their mobile phones instead. The information which video  recording showed, indicates that some students in the class were not interested in the  role play technique used by teacher. 

Generally, the video recording showed similar information result to the classroom observation checklist. the most of the teachers were not using techniques, play roles which give learners opportunities  to interact one another. But as mentioned above, it showed the results which indicates how students are not interested in the technique used by their teacher.  

4.6 The Analysis of Classroom Observation

As it is mentioned in the previous chapter, four sections were observed, each class was observed four times. The information obtained from the observations which were done four times in each class was presented in the following tables.
4.6.1The techniques for classroom oral interaction used by teachers.

A checklist was prepared to see whether the teachers use the classroom oral interaction techniques. The observation about roles of teachers took place as the below two tables were presented.
Table 4.Check-list for identifying Techniques for Classroom Oral Interaction used by teachers 
	No
	 Items
Classroom Oral interaction techniques used by teachers
	Teacher 1
	Teacher 2

	
	
	Day
	Day

	
	
	One
	Two
	Three
	Four
	One
	Two
	Three
	Four

	
	
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No 

	1
	Think- pair-

share
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	2
	Story- telling 
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	3
	Role- play


	
	√
	
	√
	
	√
	
	
	√
	
	√
	
	
	√
	
	√

	4
	Dramatizing 


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	5
	Information-gap
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	6
	Jigsaw


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	7
	Discussion 


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	8
	Debate


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	9
	Visual Aids 


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	10
	Proverbs 


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	  11     
	Humor 
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	12
	Songs
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	13
	Games 
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	14
	Problem- solving
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√


As mentioned in the introduction of the observation part and chapter three,  sixteen successive classroom observations were made to see the classroom oral interaction techniques and the role of teachers and students. During the observation, prepared checklist was used stated above.  

As it is indicated in the table above, both teachers were not using oral interaction techniques except the second teacher. The first teacher was teaching vocabulary on the first day, when he entered the classroom, he wrote four categories of vocabularies after the explanation he ordered students to put  the vocabularies in their own sentences. The rest of the three days, he was teaching grammar lesson, grammar exercise and giving correction of homework. 

 However,  the second teacher was using role play in the  first two days of observation.  During that time the teacher chose a group of six, and arranged sitting in front of the class in a way that students face to one another.  The students in the group were playing different roles like ambassadors, ministers of foreign affairs and the rest of the students in the class were playing the role of journalists of international media. But  the last two days of the obsevation of his class , he was teaching grammar exsercise and reading comprehension. 

As observation result of both teachers indicated, the first teacher did use any oral interaction techniques which give students opportunities to interact one another in the classroom. He taught grammar, vovabulary and exercise all the four days without giving learners chances to do oral interaction . But the second teacher used  oral interaction technique that learners got chance to speak to one another in English language.
Table 5. oral interaction techniques used by teachers

	No
	 Items 

Oral interaction techniques used by teachers.

	Teacher 3
	Teacher 4

	
	
	Day
	Day

	
	
	One
	Two
	Three
	Four
	One
	Two
	Three
	Four

	
	
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No 

	1
	Think- pair-

share
	
	√
	
	√
	
	√
	
	√
	√
	
	√
	
	
	√
	
	√
	

	2
	Story- telling 
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	

	3
	Role- play


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	

	4
	Dramatizing 


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	

	5
	Information-gap
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	

	6
	Jigsaw


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	

	7
	Discussion 


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	

	8
	Debate


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	

	9
	Visual Aids 


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	10
	Proverbs 


	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	  11     
	Humor 
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	12
	Songs
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	13
	Games 
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√

	14
	Problem- solving
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√


As the table 6 indicated, the results obtained from observations which were done four  the third teacher’s and fourth teacher’s sections showed that teachers did use any oral interaction technique to develop students’ speaking skills.

Althought scholars like underhill(1987 : 45-86) stated disimilar speaking techniques must be used to teach speaking skills.  Both teachers were not using oral interactional techniques such as think-pair- shair that enable learners interact to one another in the classroom  instead they  were maily  using traditional approaches for most of the observation sessions. Techniques used were asking and answering , reading blank dialoque, giving instructions, reading aloud for the purpose of corecting of pronunciation.

Similarly, the video recording which used by the researcher during the observation showed that two teachers using a more traditional approach to teach speaking skills. They focus to correct language items (grammar and pronunciation) instead of influence.

2.Teachers’ role in classroom oral interaction
A checklist was prepared to see whether the teachers play their role in oral interaction. The observation about roles of teachers took place as the below two tables were presented.
Table 6.Checklist for identifying teachers’ role in classroom oral interaction.
	No
	Items 

The Teacher is:

	Teacher 1
	Teacher 2

	
	
	Day
	Day

	
	
	One
	Two
	Three
	Four
	One
	Two
	Three
	Four

	
	
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No 

	1
	Arranging  sitting in a way that all students face toward each other
	
	√
	
	√
	
	√
	
	√
	√
	
	√
	
	√
	√
	
	√
	

	2
	Arranging sitting in a way that students look at the front of the class.
	
	
	√
	
	√
	
	√
	√
	
	√
	
	√
	
	√
	
	√
	

	3
	Arranging sitting in a way that allows face to face  discussion between partners.
	
	√
	
	√
	
	√
	
	√
	
	√
	√
	
	√
	√
	
	√
	

	4
	Organizing  students for group work and pair work
	
	√
	
	√
	
	√
	
	√
	√
	
	√
	
	√
	
	√
	
	

	5
	Asking and answering questions of students.
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	

	6
	Participating independently in learners’ pairs and groups.
	
	√
	
	
	√
	
	√
	√
	√
	
	√
	
	√
	
	
	
	

	7
	Using lecturing method
	√
	
	√
	
	√
	
	√
	
	
	√
	
	√
	√
	
	√
	
	

	8
	Controlling the class while speaking
	√
	
	√
	
	√
	
	√
	
	
	√
	
	√
	
	√
	
	√
	

	9
	 Encouraging  students to participate oral interaction
	√
	
	√
	
	√
	
	√
	
	
	
	√
	
	√
	
	
	

	
	others
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


The purpose of this checklist is to check the roles the teachers play in oral interaction. As it is stated in the table 6, the two teachers whose results of their observation presented, the first teacher was not playing the roles which are suitable to create interactive environment in the classroom. 

The  four times of first teacher’s observations he was not seen arranging sitting in a way that groups face toward each other or in a way that allows learners face to face discussion between partners. Also he was not organizing students into pairs and groups to interact one another. Moreover, he was not using methods which let students direct the classroom while speaking 

Classes, instead he left sitting in a way that learners look at front of the class. 

But second teacher played the most important and suitable roles in interacting learners in the first two times. In the classroom, he let students direct the class while speaking. Also he arranged sitting in a way that learners face toward each other and he was encouraging students were shy or afraid to participate oral interaction. But the last two observations in his class he was active and students were passive.

Table7. Checklist for identifying teachers’ role in classroom oral interaction.
	No
	Items 

The Teacher is:

	Teacher 3
	Teacher 4

	
	
	Day
	Day

	
	
	One
	Two
	Three
	Four
	One
	Two
	Three
	Four

	
	
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No 

	1
	Arranging  sitting in a way that all students face toward each other
	
	√
	
	√
	
	√
	
	√
	√
	
	√
	
	√
	√
	
	√
	

	2
	Arranging sitting in a way that students look at the front of the class.
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	

	3
	Arranging sitting in a way that allows face to face  discussion between partners.
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	

	4
	Organizing  students for group work and pair work
	
	√
	
	√
	
	√
	
	√
	√
	
	√
	
	√
	
	√
	
	

	5
	Asking and answering questions of students.
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	

	6
	Participating independently in learners’ pairs and groups.
	
	√
	
	
	√
	
	√
	√
	
	√
	
	√
	
	√
	
	√
	

	7
	Using lecturing method
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	√
	
	√
	

	8
	Controlling the class while speaking
	
	
	
	
	
	
	
	
	√
	
	√
	
	√
	
	√
	
	

	9
	 Encouraging students to participate oral interaction
	
	√
	
	√
	
	
	√
	
	
	
	
	√
	
	√
	
	√

	10
	 others
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


This checklist is designed to investigate the roles the teachers play in oral interaction. As it is stated in the table 7, the two teachers whose results of their observation presented in table 7 were not playing the roles which are suitable for learners to be active in the classroom. 

The  eight times, that third  teacher’s and fourth teacher’s classes were being observed, they were not arranging sitting in a way that groups face to toward each other or in a way that allows learners face to face discussion between partners. Also they were  not organizing students into pairs and groups to interact one another. Moreover, they were not using methods  which let students direct the classroom while speaking classes, instead they left sitting in a way that learners look at front of the class. Most of the time learners were passive rather than being active. 

The only oral interaction role they were playing was asking and answering the question to students. According to Breen and candling(1980: 89-112), the teacher has three main roles in the oral interaction. The first is to act as facilitator of the communicative process; second as observer and learner. The third he or she acts as a manager.’ Without these roles of the teachers oral interaction can not take place in the classroom effectively. 

3. Learner’s role in oral interaction 
A checklist was prepared to see whether the learners play their role in oral interaction. The observation about roles of learners took place as the below two tables were presented.
Table 8.Checklist for identifying learners’ roles in classroom oral interaction. 
	No
	Items 

Students are:


	Teacher 1
	Teacher 2

	
	
	Day
	Day

	
	
	One
	Two
	Three
	Four
	One
	Two
	Three
	Four

	
	
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No 

	1
	 Participating pair-work in the class.


	
	√
	
	√
	
	√
	
	√
	√
	
	√
	
	√
	√
	
	√
	

	2
	 Participating  group-work in the class
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	

	3
	asking and answering questions to the teacher.
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	

	4
	 Playing  passive role
	
	√
	
	√
	
	√
	√
	
	
	√
	
	√
	√
	
	√
	
	

	5
	Directing the

Speaking class 
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	√
	
	√
	

	6
	Others 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


According to the table 8, all the information obtained from the table above which is designed to identify the roles of learners in oral interaction. As the other observation tables, every table contains the information of two teachers.

During the third day of first teacher’s observation, the teacher stared the lesson by giving correction of the homework. During that time the only roles they were playing was asking and answering and group and pair participations. Before they started asking and answering questions to the teacher, the teacher divided students into groups. Then most of learners were taking part group work. Unfortunately, they were speaking in Amharic  rather than speaking English language.

While the observation of second teacher, he asked students to form their own groups. After that, every group was using role play technique. Before they sat for discussion, they were ordered to arrange sitting in a way that learners face toward each other. Also they directing the class during classroom oral interaction. 

According to the results of the first and second teachers’ sections which is about the roles of  learners in oral interaction .  the second teachers’ students were playing roles such as participating group work , directing the class while speaking whereas roles played by first teachers’ students were asking and answering questions to the teacher, and participating group work. But they were not directing classroom the speaking. According to Nunan(1989) learners have more active roles. They communicate directly with each other.
Table 9. Checklist for identifying learners’ roles in classroom oral interaction.

	No
	Items 

Students are:


	Teacher 3
	Teacher 4

	
	
	Day
	Day

	
	
	One
	Two
	Three
	Four
	One
	Two
	Three
	Four

	
	
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No
	Yes
	No 

	1
	 Participating pair-work in the class.


	
	√
	
	√
	
	√
	
	√
	√
	
	√
	
	√
	√
	
	√
	

	2
	 Participating  group-work in the class
	
	√
	
	√
	
	√
	
	√
	
	√
	√
	
	
	√
	√
	
	

	3
	asking and answering questions to the teacher.
	√
	
	√
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	
	√
	

	4
	 Playing  passive role
	
	√
	
	√
	
	
	√
	
	√
	
	√
	
	√
	
	√
	
	

	5
	Directing the

Speaking class 
	
	
	
	
	
	
	√
	
	√
	
	√
	
	√
	
	√
	
	

	6
	Others 
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


As it is indicated, in the table 9, learners were not observed playing the important roles which enable them to communicate with one another. The table above is stating the observations done in sections of third  and fourth teachers. 

The third teacher was using traditional speaking practices which takes the form of drills in which one students ask a question and  another gives an answer. The questions and answer are structured predictable and often there is one correct, predetermined answer. The purpose of asking and answering is demonstrate the ability to ask and answer the question.

Also the fourth teacher were giving students  chances which enable them to play the suitable roles for oral interaction such as participating pair and group work. Without pairing and grouping learners interaction cannot take place in the classroom. As it is stated by Nunan(1992) ‘if students do not learn to speak or do not get opportunity to speak in the language classroom they may soon get de-motivated and lost interest in learning.’ As Nunan stated without giving learners opportunities in the classroom may cause students lose interest in language learning.       

Without arranging and organizing learners into pairs and groups oral interaction cannot take place in the classroom. According to Nunan(2003) ‘pair and group work can be used to increase the amount of time that learners get to speak in the target language.,’ as stated to improve students speaking the pair work and group work must be used by teachers, in that teacher talk time will be less and students’ talk time will be more and students given opportunities will be enough.  

According to the information obtained from other tools such as students’ questionnaire, classroom observations, video recording and students’ interview showed that learners’ roles in oral interaction are very limited. Learners were rarely taking part group and pair work.  

CHAPTER FIVE

CONCLUSION AND RECOMENDATION

5.1introduction
The main purpose of this chapter is to deal with the conclusion and recommendation of the research results. After having gathered data through observation, video recording, questionnaire and interviews the data was analyzed and interpreted in chapter four. Based on the analysis and interpretations the following conclusions and possible recommendations were made.

5.2Conclusion 
Techniques, motivations and roles of teachers and students which enable learners to get opportunities for interacting one another werenot used in the classrooms. Instead traditional methods were used which let the learners to be passive rather than active  during classroom oral instructions.

In this regard, the findings  obtained from classroom observation, video recording and students’ questionnaire showed the most teachers did not use oral interactional techniques which are very intersting to encourage meaningful interaction between students. Particularly, the findings of classroom observation showed the only techniques that teachers used, include asking and answering questions and reading  filled blank dialogues aloud. These techniques were not giving learners enough opportunities to speack interactively. According to Nunan(1992) ‘ if students do not learn how to speak or do not get opportunity to speak in the language classroom they may soon get de-motivated and lost interest in learning.’ As Nunan mentioned second language leaners can be de-motivated without oral classrroom interaction.

According to the findings of questionnaire learners’ interviews and observations, most teachers were not playing their suitable roles and did not let learners to play their own roles in the classroom, so that learners could not get chance to take part pair work and group work. Therefore, teachers neglected their roles in oral interaction classroom. They were acting active in the class, dominating the learners’ time of interaction. Nunan(2003) ‘pair work, and group work can be used to increase the amount of time that learners get to speak in the target language. As Nunan stated  pair work and group work let learners to participate more time than teacher. 

Moreover, the findings of the observation also showed the most percentage of teachers were not encouraging students to participate classroom interaction. Therefore, students were very shy to speak because they did not acquire the target language and they were not used to take part in the classroom interaction. Students were not even interacting with other students or they kept silent when they asked to speak English in the classroom. Because teachers did not create a comfortable atmosphere in the classroom where students are not afraid to speak and enjoy communicating with the classmates and teachers. 

In conclusion, the findings which obtained from the observation, video recording, students’ questionnaire and students’ interview, it is concluded that the teachers’ lack of using interactional techniques, roles in oral interaction classroom and motivating learners to participate oral interaction are what it is considered as barriers of learners’ oral performance and development. 

5.3Recommendations

In order to avoid the more problems which are the barriers of students’ sharing their thoughts, expressing their feelings, finding out the real information, discussing, arguing in classroom oral interaction. Second language teaching and learning scholars suggested the solutions to the problems mentioned above. 

According to Harmer (1998:52) students learn to speak in the foreign language by ‘interacting’’. Communicative language teaching and collaborative learning serve best for this aim.  In brief, EFL teachers should create a classroom environment where students have real-life communication with each other in the target language. Also Harmer (1998:52) stated , in order to encourage their students to speak, teachers must do something different than they usually do in teaching other skills. Teachers can create more enjoyable speaking class by doing some activities such as role-play, discussion, or some kinds of games to promote students’ speaking ability. 

As a researcher teachers should allow learners play their role in classroom oral interaction. The students have to participate actively in the classroom in activities such as playing language games in groups, acting drama, story-telling , role-play and problem solving while doing these activities students can do asking and answering questions among them, sharing their thinking with partners, small group and large group discussions. In this way, the classroom will be with comfortable atmosphere where learners are not afraid or shy to interact with the teacher and classmates.

Also teachers should play their role which is suitable for oral interaction. They have to organize students by dividing into pairs and groups. They should use the  techniques which create chances where students can interact one another without any pressure and stress.

The way sitting is arranged in the classroom affects the learners’ oral interaction in the classroom.  It is a way that all students look at the front of the class, so that, students cannot interact with one another since the sitting is not suitable for pair work, small group or large group discussions. To solve this problem, the teachers should be trained how classroom sitting arranged in a way that allows face to face discussion between partners and the way that small groups and large groups face toward each other. 

To improve the oral interaction in the classroom, the school should prepare language laboratory to create opportunities for learners. In addition to this, language club should be established in the school to give chances for learners in order to create their own classroom oral interaction.

Finally, since the using classroom oral interaction techniques plays very important role in the success of learners’ classroom oral interaction. The researcher suggests that concerned bodies (schools administrators, teachers, and parents) can bring a change through working together and providing all the necessary for interactive classroom.

Therefore, this paper does not any way claim to be a complete one, it is deemed essential that more research has to be conducted on the problem, in order to come up with reliable solution. 


