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ABSTRACT

The purpose of this study is in general to find out the
kind and frequency of verbal and non-verbal behaviours that
transpire when teachers and students in four selected twelfth

grade English classes in Addis Ababa interact.

Findings show:

- that three teachers did 75% to 84% of the talk in

the classs;

- that the remaining teacher did 57% of the talk where-

as silence and confusion accounted for 4 - 8%;

- that student talk ranged from 12% to 18% in the three
i

classes and 35% in the fourth one;

- that nearly all teachers were more direct than in-

direct in their influence:

- that Amharic was used aleng with English in two of

the four classes:

- that nearly all the teachers in this study commented
positively or negatively on ideas expressed by

students;

- that although students' participation in class discus-
sion was minimal, the teachers did a great deal of

prompting;

- that on the average the teachers put emphasis on the

content area about 59% of the time and,

- that on the average 32% of the time, the teachers
and students remained in the same category for

periods longer than 3 seconds.
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CHAPTER I

INTRODUCTION

1

-

o 1

Purpaose of the Study

In general, the purpose of this study is to find out
the kind of verbal and nonverbal behaviours that tran-
spire when teacher and students in four selected

twelfth grade English classes Snteria et

Specifically, the following guestions will be inves-

tigated.

Proportion of Teacher talk, Student talk, Silence and

Confusion

1.2.1 What percent of all events in the class comprise
teacher's talk? What percent of it is in the
foreign language?

1.2.2 What percent of all events in the class comprise

student talk? And what percent of it is in the

foreign language?

1.2.3 What percent of all events in the class comprise

silence and confusion?

1.2.4 How many of all the words used in the class were

uttered by the teacher?

N
N
(Wh

.5 How meny of all the words used in the class were

uttered by students?

1.2.6 How long is the longest non-stop student talk in

number of words?

Indirect/Direct proportion of the Teacher Influence

During The Entire Lessaon

1.3.1 What is the Indirect/Direct (I/D) ratio of the

rEsElirpr s Telikd

1.3.2 What is the I/D ratio of the teacher's talk when

he uses the foreign language (English)?

/ll



TEACHER TALK

~ 1B

importance for: (1) teachers who may wish to analyze
their own teaching behaviours objectively: (2) helping

supervisors and inspectors to give the right advice to
the teacher based on objectively identified behaviour;

(3) researching and (4) those who train teachers.

Definition of Terms

The FLint System

IENCE

!
(.

INFLY

INDIRECT

1. DEALS WITH FEELINGS: In a non-threatening way, accept-

ing discussing, referring to, or communicating under-
standing of past, present, or future feelings of
students.

2. PRAISES OR ENCOURAGES: Praising, complimenting, tell-

ing students why what they have said or done is valued.

Encouraeging students to continue, trying to give them

confidence. Confirming answers are correct.

2a JOKES: Intentional joking, kidding, making funs, attem-

pting to be humorous, providing the joking is not at
anyone's expense,

3. USES IDEAS OF STUDENTS: Clarifying, using interpret-
ing, summarizing the ideas of students. The ideas
must be rephrased by the teacher but still rscognized
as being student contributions.

REPEATS STUDENT RESPONSE VERBATIM: Repeating the

W
~
(6]

exact words of students after they participate.

4., ASKS QUESTIONS*¥ Asking guestions to which an answer
is anticipated. Rhetorical questions are not included
in this category.

4p PERSONALIZES: Asking guestions which relate to the
students personal lives. Relating the content being
learned to the students themselves through personal
guestions.

4s CULTURAL OUESTIONS: Asking guestions related to the
culture and civilization of the target people or

eountry,




TEACHER TALK
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DIRECT INFLUENCE
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GIVES INFORMATION: Giving informaticn, facts, own
ocpinion or ideas, lecturing, or asking rhetorical
questions.

CORRECTS WITHOUT REJECTION: Telling students who
have made a mistake the correct response without

using words or intonations which communicate cri-
ticisme.

MODEL S Modeling examples for students. Giving the
lines of a dialogue, a sample for a pattern drill,
illustratine the pronunciastion of words or sounds.

ORIENTS: Telling students procedures they will be
following. Giving an overview or preview of what

is to come. Setting standards, regulations, or ex-
pectations.

PERSONALIZES ABOUT SELF: Talking about himself (her-
self). Telling a personal story or anecdote about
his (her) own life.

CARRYING OUT ROUTINES: Attending to routine matters,
i.e., taking attendance, passing out books, test
papers, etc. Making routine announcements.

DISCUSSES CULTURE AND CIVILIZATION: Talking about
the culture and civilization of the target people
gricountEy. Presenting facts, anecdotes, points of
interest related to the cultural aspect.

GIVES DIRECTIONS: Giving directions, requests, or
commands which students are expected to follow.

DIREETS PATTERNSBRTIEES: Giving statements which
students are expected to repeat exactly, to make
substitutions in (i.e., substitution drills), or
to change from one form to another (i.e., trans-
formation drills).

CRITICIZES STUDENT BEHAVIOR: Rejecting the behavior
of students; trying tec change the non-acceptable be-
havicr., Communicating anger, displeasure, annoyance,
dissatisfaction with what students are doing.

CRITICIZES STUDENT RESPONSE: Telling the student
his response is not correct or acceptable and com-
municating by words or intonation criticism, dis-
pleasure, annaoyance, rejection.




FLint

e nnty

STUDENT TALK

Sa

EETRLE: Responding to the teacher within a specific
i limited range of available or previously shaped
Wers.

L o w
e i
mn O m

ERORAISSSNE hioral fesponse by the total class or part of
the class.

READS ORALLY: A student or students read aloud to the
class.

OPEN-ENDED CR STUDENT-INITIATED: Responding toc the
teacher with students' own ideas, opinions, reactions,
feelings. Giving one from among many possible answers
which heve been previously shaped but from which stu-
dents must now make a selection. Initiating the par-
ticipation.

OFF TASK: Acting fresh. Being off the subject and
nontask-oriented. Being disorderly. This category
refers to indivisual students.

1

11a

(=3

N

SERISENE = Pauses in the interaction. Periods of quiet

-during which there is no verbal interaction. Category

10 is elso used to designated student-to-student inter-
=1 s BN

SILENCE-AV: Silence in the interaction during which a
piece of audio-visual eguipment i.e., a tape recorder,
filmstrip projector, record player, etc., is being
used to communicate.

CONFUSION, WORK-ORIENTED: More than one person at a
time talking so the interaction cannot be recorded.
Students calling out excitedly, eager to participate
or respond, concerned with task at hand.

CONFUSION, NON-WORK-ORIENTED: More than one person
at a time talking, so the interaction cannot be re-
corded. Students out-of-order, not behaving as the
teacher wishes, not concerned with the task at hand.

LAUSGHTER: Laughing, giggling by the class, indivisuals,
and or the teacher.

USES EMGLISH: Use of English (the native language) by
the teacher or the student which communicate without
the use of words. This category is always combined
with none of the 24 categories from 1 to Sa.

NONVERBAL: Nonverbal gestures or facial expressions
by the teacher or the student which communicate with-
out the use of words. This category is always com-
bined with one of the categories of teacher or pupil
behavior.

S PE EER
CONVENTIONS

SILENCE-STUDENTS DOING TASKS: Students are following
instructions of teacher in silence, i.e., taking out
books, writing an exercise, going to the board, etc.
TEACHER WRITES ON BOARD: The teacher is writing on the
chalk-board during the course of the lesson.

TEACHER SMILES: The teacher is smiling very apparen-
tly and may or may not be speaking at the time.




TEACHING BEHAVIOUR - acts by the teacher which occur

in the context of classroom interaction.

EVENT - the shortest possible act that a trained obser-
ver can identify and record. For example the word "yes”

”

cr "no” is an event by itself.

PATTERN - a short chain of svents that can be identi-
fied, occurs fregquently enpugh to be of interest, and
can pe given a label since this often facilitates

thinking

INITIATION - the beshaviour of taking the first move,
to ask guestions, give comments, forward opinions or

express feelings without being Compellgﬁ to do so.



CHAPTER 2

REVIEW OF RELATED LITERATURE

In or-“er to understand what goess on in the classroom, and with
the specific view cf obtaining information about the chain of
events, researchers in the last fifty years have resorted to a
systematic analysis of teacher - student interaction in the

classroom,

The observational systems introduced by various researchers
have different dimensions. Simon and Boyer (1867) have cate-
gorized observation schedules into three families of related
systems: {a)} affective systems dealing with the emotional
climate of the classroom and how it is conditioned by teacher
reactions to pupils’ feelings, ideas, or actians; (b) cogni-
tive systems concerned with thinking processes and verbal pat-
terns used to deal with them; and (c) composite or multi-dimen-
sional systems dealing with both cognitive and affective dime-

nsions of behaviour.

According to Bellack (1968), Flanders' system of interaction
analysis (1965) and Hughes' system for classifying the func-
tions of the teacher's classroom behaviour (1859) are promi-
nent examples of the first type. Bellack et al's Scheme and
Meux's system for anelyzing logical operations of teaching
(1962) are typical of the second group. O0liver and Shaver's
observational schedule for describing affective and cognitive
aspects of the teacher's verbal communications (reported in
Joyie and Harootunian, 1867) are rapresentatives of the third

type.

With the exception of very few researchers who pay eqgual
attention both to verbal and non-verbal aspects of communi-
cation, the largest number of systems concentrate exclusi-

vely on verbal behaviour.

15(311&3(:\«, Arno A. "Methods of Determining Criteria for
the Evaluation of Comprehensive Schools”. Unpublished mate-~
rial. 68



Criteria for the exhaustiveness of categories to record all
the desired behaviours depends upon the dimension of the study
selected by the researcher. Thus based on the definition adop-
ted and characterized by an exhaustive set of acategories, the
researcher focusses on areas like: social climate, logical

operations or communication processes (Bellack 1968).

Z 1 Types of Observation Systems

Bellack cites Medley and Mitzel (1963) as having classi-
fied the observation systems into two types: the "cate-

. 1
gory systems” and "sign systems™.

According to this classification, "a category system
limits observation to specified dimensions of classroaom
behaviour providing a set of categories into which each
unit of observed behaviour is classified.” Therefore,
every unit of behaviour in zach period of observation is
entered in its proper category to add up to a certain
sum of freguency of behaviours in a given time duration.

Flanders® category system is a cood example.

"The sign system”, on the other hand, "provides the obser-
ver with a listing of specific behaviours which may or

may not occur during a period of observation. Observers
are instructed to be on the look out for these specific
behaviors, and the record obtained shows which of these
behaviors occured during the period of observation.”
(Bellsck, 1968&). An observer who wants to use this

system would have a given number of items listed and
records those behaviours that fall into his/her 1list.

The ditems in the 1list include csuch signs as "teacher

lectures”, "teacher answers pupil’®s qguestions”, "teacher
}_

illustrates at the board,” "pupil whispers” or "pupil
reads”.

1

Bellack et al, The Language of the Classroom, New

York: Teachers College Press, Columbia University, 1966.



Sign systems usually consist of a large number of items
referring to concrete, specific behaviours and therefore
requiring little inference on the part of the observer.
The Observation Schedule and Record 0 5cAR) developed by

Meley and Mitzel (1958) for instance has 71 items listed.

Category systems, however, usually are made up of a2 small
number of items at a higher level of abstraction which de-
mand a higher degree of inference by the observer. The
category system developasd by Gertrude Moskowitz (1S68) for
studying ESL classroom, probably being the largest cate-

gory system, contains 289 categories.

Arno A. Bellack (1968) refers to Medley and Mitzel (1863)
who observe that category systems have been used more fre-
quently in studies based on well developed theories, while
sign systems have been used when theory has not provided

much guidance.

2.2 The Symbolic Interactionist Theory

Sara Delamont in her Interaction in The Classroom has the

following philosophical explanation to make pertaining to
the essence of the symbolic-interactionist theory.
Briefly, the central notion of symbolic-interac-
tionist theory is that all humans are possessed of
a self, and that they are reflexive, or self in-
teracting. That simply means that we think about
what we are doing, and what goes on inside our
heads is a crucial element in how we act.]
Developing the point further, Belamont observes, ‘the idea
that we act according to the way we see, or construe, the

world about us.

Delamont reviews Mead's postulate2 that point out that

_1Delamont, S. Interaction in the Classroom Contemporary
Sociology of the School. Methuen, & Co. Ltd. London, 1876
P ZE

2
Delamont does not specifically refer to titles of books
and dates of publications of writers cited.



N)

there are two types of human interaction, namely, symbolic
and non-symbolic. The latter is roughly egquivalent to the
biological notion of a reflex action-such as pulling one’'s
hand away from extreme heat, or blinking. The vast pro-
portion of human interaction is symbolic, which means it

. . - 1
involves interpretation .

Extending the Meadian approach to human 1life, Blumer neat’

summarizes the crux of the matter:

.+« 1in short, one would have to take the role of the
actor and see the world from his standpoint. This
methodological approach stands in contrast to the
so-called objective approach so dominant today, namely
that of viewing the actor and his action from the per-
spective of an outside, detached observer... the actor
acts towards his world on the basis of how he sees it
and not on the basis of how that world appears to the
outside observer. (Delamont, 1978 P. 24)

Works on Analysis of Classroom Interaction

To briefly expose readers to the methods and techniques of
analyzing classroom interaction, the most outstanding work-
shall be reviewed. Eventhough all studies made in this
area have the common objective of identifying significant
behaviours exhibited in the classroom, most of them vary

in their specific perspectives and in their degree of

measurability.

2.3.1 Range of Applicability - systems of observation dif-

fer in their extent of applicability to research
settings and papulations other than those for which

they were originally constructed.

Bellack (1968) refers to some systems as designed

with the purpose of making them useful in many dif-
ferent types of classrooms at various grade levels,
in various subjects and involving various types of
students. He cites Flanders' system of interaction

analysis (1865) for its applicability in both

'pelamont, 197s.



elementary and secondary classrooms, Similarly, Bidc
and Adams' scheme for analyzing the structural and
functional features of the classroom communication
system was developed with the deliberate objective

of making it applicable in elementary and secondary

classrooms in which a variety of subjects are taught.

Some other systems are designed for analyzing class-
room behaviours at certain grade levels. Hughes'

system for describing the functions of taachers(185¢
is for example appropriate to classrooms at the ele
mentary level while there are others limited to high

school classes.

There are still other systems restricted to subject
areas. Wright's system is designed for studying
mathematics classes, while Dliver and Shaver's schen
(1967) is applicable primarily to social studies

classrocms.,.

Method of Observation - Critics of classroom observe-

tion studies frequently argue that the presence of
the observer or recording equipment is so distract-
ing that the observed behaviour cannot be regarded

as "typical” behaviour. Judgement from experienced

esearchers’' opinions would, however, lead to invali-

r
date the criticism. Hevns and Lipett reviewing sys-
tematic observation teachniques in social, psychole-
gical research, report that experienced observers
have very little effect if any. This belief is
shared by expermenters who have worked in a wide

variety of situations and with many kinds of subject

It seems that most educational researchers share thi
opinicon. Bidde and Adams, for instance, used compl”

cated audio-visual equipment that included two came-

Y =

ras and two microphones placed in the classrooms the-

were studying. Commenting on the effect of this



equipment on teachers and pupils, the researchers
noted that there was some tension observed at the
first recorded session but disappeared later as

they became involved in the lesson. They further
revealed that the coverall impression gained was

that the cameras overtly distracted the pupils to
hardly any extent at all.1

Many researchers have come up with their own measures
to help them minimize the effects of observers and
recording equipment on classroom behaviour. A.A.
Bellack (13968) cites B.0O. Smith and Meux (1862) as
examples of researchers whe took such steps. Assur-
ing teachers (those who cooperated) that the research
did not involve an evaluation of their teaching per-
formance, they also tcld them that complete anony-
mity would be maintained in reporting results of the
research. A lot of researchers have found it useful
to install recording equipment in the classroom a few
days in advance of the experimental sessions to en-

able students and teachers to become accustomed to it.

2.4 Tllustrative Observation Systems

In this section an attempt is made to briefly describe four
of the major types of existing observation systems intero-
duced by: 1) Bellack et al (13866), (2) Oliver and Shaver
(1966), (3) Barnes (1968), (4) Flanders (1970), and Gert-
rude Moskowitz (1966).

2.4.1 Bellack's System

Conceptual Framework. Bellack and his associates

studied classroom interaction and enalyzed the cog-

nitive dimensions of teaching. In The Language of

the Classroom (1966}, Bellack et al conceptualized

U min aa

Biddle, B.J. and Adems, R.S. An Analysis of Classroom
Activities. Colombia, Center for Research in Social Behavior,
University of Missouri, 1967, P. 217.




clessroom discourse as a kind of "language game”,
following Wittgenstein’'s view of language as rule-go
governed verbal behaviour. The basic unit of dis-
course for describing the classroom game is "peda-
gogical move”. Moves are claessified in four major
categories according tc the pedagogical functions
they serve in classrocm discussion. These pedagogi-

cal moves are described below.

Structuring Moves - serve the pedagogical function

of setting the context for subsequent behavior by
either launching or halting-excluding interaction

between students and teachers.

Spliciting Moves. are designed to elicit a verbal

response, to encourage persons addressed to, attend

to something, or to elicit a physical response.

Responding Moves bear a reciprocal relationship to

soliciting moves and occur only in relation to them.

Reacting Moves serve to modify (by clarifying, syn-

thesizing, or expanding, and/or to rate positively

or negatively) what was been said previously.

Moves which describe the verbal behaviour of both
teachers and pupils are said to occur in classroom
discourse in certain cyclical patterns or combina-
tions which are designated "teaching cycles”. Bellack
says a typical teaching cycle consists of a teacher
solicitation followed by a pupil response which in
turn is followed by the teacher's reaction to the

responding move.

The fol owing is the ratio of distribution of the

pedagogical moves.



L1
f the Teacher & the Pupil

@)

Pedagogical Roles

% age of moves % age of moves
Pedagogical Move by teachers by pupils
Soltiica i ng 86.0 14.0
Responding HiZmE 88.0
Structuring 66.0 1220
Reacting 81.0 <s)i o)

Of the teacher's moves, which are mainly soliciting and

reacting, Bellack found out:

that 48.6% is soliciting;
that 39.2% is reacting;
that 7.7% is structuring; and

that 5.5% is responding.

Cf the pupil’s moves, the most frequent of which is res-

ponding, Bellack says;

that 11.3 is socliciting;
that 65.4 is responding;
that 1.8 is structuring;
that 15.1 is reacting; and

that 6.4 is not codable.

2.4.2 System Developed by 0Oliver and Shaver

Oliver and Shaver developed a system with the view
of analyzing both affective and cognitive dimension

of teaching.

Eonceptual Framework. In close realtion with their

study, Teaching Public Issues in the High School(196F"Y,

Oliver and Shaver devised an observational system for
anclyzing two stypes of teaching: recitation teaching
ard socratic teaching. These two types of discourse
involve three dimensions - a) cognitive dimensions

b} affective or sociometric dimensions and c) proce-

dural dimensions.

1Bellack et al, "The Language of the Classroom”,

in Teaching Vantage Points for Study (1968) P. 94.




With respect to the cognitive dimension, recitation
teaching tends to be descriptive: it is assumed that
the truth of the situation is available and that one
has only to present and clarify information or an
analytic structure by which information can be orga-
nized?1 On the other hand, "The socratic style is
clearly dialectical, It assumes that the problem can
be clarified only in an adversarial context, in which
various points of view ares presented and defended."2
In connection with effective aspects of interaction
it is suggested that both socratic and recitation

teachers need to be supportive of students.

Categories of Analysis., O0Oliver and Shaver created a

set of categories in their experimental instrument

which consists of the following three sets.

Affective or Sociometric Categories

1. Solidarity
2 Low Positive Affect

. Tension Releass

3

4., Tension

5. Low Negative Affect
6

. Antagonism

Neutral (No affective message]

Cognitive Categories

7. Suggests Inconsistency

an Descriptive

9. Evaluation

1.8, Repeats, Summarizes, Focuses
11. Clariftficatian
12. Analogy

Non Cognitive

1 .
Gliver and Shaver (1968) as quoted by Bellack ir a con-
ference paper presented in Nov. 1968.

-

Z
Oliver and Shaver (1966) P. 178, as quoted by Bellack,
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Procedural Categories

1.3 Directs Task-oriented Behaviour

14, Controls DReviant Behaviour

2.4.3 System Developed by D. Barnes

Barnes (1971) developed a system of classroom analy-

sis closely attending to the linguistic data.

Conceptual Framework - "Barnes has two major educa-

tional tenets: That pupils should be encouraged to
participate and draw on their own knowledge and ex-
perience as much as possible; and that teachers's

guestioning should be more concerned with stimulat-

ing thinking than eliciting factual information"?

Coulthard further points out that the descriptive
system Barnes proposes concentrates on two aspects
of the interaction: a) Pupils' participaetion where
he considers the amount and type of pupil participa-
tion and the way the teacher handles the turn taking
system and guides the development of the topic; )
b) teachers’ guestioning where he divides all the
teachers' questions into four categories: factual,
reasoning (open and closed), cther open guestions

{(not reguiring reasoning) and social.

The objective of such an analysis is to show in sta-
tistical terms the relationship between the ideal
state of affairs provided by the educational theory
and the actual data. Thus Burnes notes that the
pupils’ participation is too low; they ask too few
questions and then they are willing to contribute
in a non-built-upon way. Furthermore, he found out
in the analysis of his studies the fact that factual

rather than reasoning questions dominated in cleass.

In some cultures, which place a high value on
learning, factual questions may be more highly re-
garded than reasoning gquestions. The folowing example

recorded classroom interaction) depicts this fact.

1Cou1thard, Macolm; An Introduction To Discourse Analysis
Hong Kong, Longman Group Limited, 1977, P. 93.



T - Where does it go (air} before it reaches your lung ?

P - Your windpipe miss.

T - Down your windpips ... Now can anyone remember the
other word for windpipe?

P - The trachaea

T - The trachaea ... good ... After it has gone through

the trachaea where does it go to then?
There are a lot of little pipes going into the lungs..
What are those called? Ian?
P - The Bronchii
T - The Bronchii ... that's the plural ... what's the
singular?
What is one of the tubes called? Ann? (Coulthard,p.95)
The descriptive system proposed by Barnes is, intentionally
partial, and only handles selected items in the data.

2.4.4 Flanders' Interaction Analysis

As distinguished from the other researchers, Ned A.
Flanders categorizes all the data in a teaching-

learning session.

Conceptual Framework - The classroom interaction ana-

lysis developed by Flanders (1965) focuses primary
attention on affective and interpersonal components
of classroom processe2s. According to Flanders, the
way in which the teacher seeks to influence student
behaviour by means of verbal communications is the
central factor in the classrcom teacher-student re-
lationship. With the objective of measuring what
he calls the "classroom climate”, Flanders focuses
on the effects of direct and indirect teacher in-
fluence on pupil attitudes and achievement. He de-
fines the term "Classroom climate” as referring to
generalized attitudes toward the teacher and the
class that the pupils share in common despite indi-
vidual differences! Coulthard neatly summarizes
Flander's ideas when he says that:

The major feature of this category system lives in
the analysis of initiative and response which 1is

a characteristic of interaction between two or
more indivisuals. To initiate in this context,

qFlanders, N.A., "Teacher Influence, Pupil Attitudes, and

Achievement” in Teaching vantage Points for Study 1868, P. 251.




means toc make the first move, to lead, to begin,
to introduce an idea or concept for the first
time, to express one's own will. To respond means
to take acticn after an initiation, to counter, to
amplify, or react to ideas which have already been
expressed, to conform or even comply to the will
expressed by others,

Categories and Method of Apnalysis. There are 10 cate-

gories in the system. Seven of them are assigned to
teacher talk and two to student talk. .The 10thcate—
gory covers pauses, short period of silence and talk

that is confusing or noisy.

Flanders' Categories For Interaction Analysis

| 1. Accepts Feeling
: 2 i
Indirect Praises or Encourages
Influence 3. Accepts or Uses Ideas of
student
i Teacher .
4, Asks Questions
Tal
S 5. Lecturing
3 J' y
| Direct 6. Giving Directions
I TnE ) 3
. Itnfluence 7. Criticizing or Justifying
E Authority
} Student , Respanse 8. Student Talk - Response
;. Talk i Initiation
{ A

9. Student Talk - Initiation

§ 10. Silence or Confusion

O0f the seven categories assigned to teacher talk,

item

w

1 through 4 represent indirect influence, and

e
J

2N

(9g}

1

5 through 7, direct influence.

Data is gathered by an observer in a live classroom
At the end of every three-second period, the observer
decides which of the ten categories best describes
the communication events of that time period. He
writes these numbers down in a column top to bottom,

so that the coriginal ssesquence of events is preserved.

In the process of analyzing the data gathered, the
observer converts the numbers he has listed in
sequence to tallies in a 10 X 10 matrix. The numbers

are tallied in the matrix one pair at a time making

/--




cells 1ike (4 - 8), (8 -~ 4), 4 - 8),({8-- 2) etc.
Analysis of the matrix data provides various kinds
of information about the interaction process in the
classroom: how much the teacher talks, how much the
students talk, the proportion of indirect and direct

influence exerted by the teacher, and the like.

(3N]

.5 The FLint System

The observational system known as the Fiint System (Foreign
Language Interaction System) was developed by Gertrude Mos-
kowitz to give objective fecdback about classroom interac-
tion to foreign language teachersq. Since this system is
primarily used in the analysis of the present study, it de-

serves to be reviewed in detail.

Of all efforts made in recent years to analyze teacher-

pupil interaction by means of observational systems, says
o

Moskowitz.“ "The system which is the most widely used in

teacher training and research is the Flanders system of

interactiorn analysis.”

As discussed earlier, Flanders' 10 categories have been
found to be applicable to all grade levels and all major

academic disciplines.

Because of their complex nature, however, with some dis-
ciplines such as foreign languages, Moskowitz saw the
need toc go beyond Flanders® 410 categories to gather even

more intricate details of the ESL calssrcom interaction.

Basically, there are 29 categories in the FLint
system. However, to enable the observer to learn
this system easily, for the most part, the cate-
gories in the Flanders system retain their origi-
nal definitions and numbers. The additional cata-
gories are given the category number they are most
directly related to, with the addition of a letter
beside the number, for example, category 2a, 4s, 5p.

1Moskowitz, Certrude, "Interaction Analysis—A New Modern
Language for Supervisors.” Foreign Language Annals 5 (Dec.1971)
211 5
“Mirrors for Behavior: An Anthology of Classroom Observa-
tion Instruments "Research for Better Schools and Center for
the Study of Teaching at Temple University, Philadelphia, 1967.



In addition to the 10 categories, of Flanders, the Flirt

System has categoeories 11, 12, e and n1.

Category 11 Confusicn, as distinct from category 10 of

Flanders which combines silence and confusion, has been
treated independently. According to the FLint System con-

fusion 1s split into two i.e. work oriented and non-work

oriented.

Category 12 has been added as a separate category because

it was viewed as a behaviour that reflects the classroom
climate. It shows whether or not students are free to

laugh when a teacher or a student is humurous.

Category e - one is likely to hear both the foreign langu-
age and the native ftongue being used in a FL calss,
Since the coding was primarily designed for English

speakers studying a foreign language, "e"” stands for the
native tongue — English.,I Because "e” could be attached
to Z4 out of the original 29 categories, the system expands
to a larger and richer information system.

Category n - like "e” which i1s added to a catgeory, "n” is

attached to a category to designate non-verbhal interaction.
"For Example, without the use of words, a teacher may call
cn students by merely pointing at them or nodding to them
to speak. If no tallies are recorded in such a case, it
will appear as though the students are speaking without the
teacher’'s intervention. Therefore, category 6n should be
recorded, which would give a truer picture of the interac-
tion, since the teacher is actually controlling the parti-

cipation."z

A teacher teaching prepositions for instance may find that
some of the class wants to use "in"” dinstead of "on”. When

he asks "how many of vou think "in" is the right answer?”

qIn this study, "A” has been uscd instead of "e” for the

native tongue is predominantly Amharic. For example, if a
teacher criticizes a student's response in Amharic, category

will be recorded. Definition and Explanation of each of

the category in the FLint system is presented in Figure 1.

- Mascowitz, 1867.



Students would raise hands in reply. Raising hands in
this case would be considered 8n since in effect students

are seying,'in 'is the correct answer.

There are three categories that really have nothing
gguivalent in non-verbal communication. These are
categories 10, 10a, and 12. For example what would
non-verbal silence be? Therefore, special conventions
which are related to the category have been assigned
to each of thess when an "n” is attached. Category
10n is used when students are following directions

of the teacher and they are doing so in silence. They
may be opening their books, writing at their seats or
at the board, etc.

For brevity category 10 an is recorded as "0an"” and
is used when the teacher writes on the blackboard. To
record a 12n the teacher must be smiling very appre-
ntly and not speaking at that time. Category 12 re-
fers to the class or the teacher laughing, while 12n
refers only to the teacher.

Statements made by teachers whe received feedback with the

FLint System. A number of student teachers who received

feedback with the FLint system have witnessed its value
and effectiveness. Teachers who are supervised with this
system, stop being defensive and evaluate themselves along

with their supervisors critically and objectively.

Here are sume2 reactions of supervisors as quoted by Gert-

]
rude Moskowitz.™

Instead of the supervisor having to tell me "You're

not drilling encugh” or "you have too little choral
response before ¢ lling on individuals” or "You're

using too much E.glish’, it was right "fhere for me to see
for myself. 1t was better that way as it enabled

me to see exactly what I was doing.

We usually went over the tallies together. When my
supervisor wanted to make a point, she'd refer to the

1Moskowitz, Gertrude, Mirrors for Behavior: An anthology
of Classroom Observation Instruments, Vol. 3, Philadelphia,
19617

2Ibid.
3Moskawitz. Gertrude ”"Interaction Analysis—A New Modern
Language for Supervision”. Foreign Language Annals 5 (Dece-

mber 1971}, P. 220.
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tallies and it made what we discussed more believable.

«sas It's much more effective way to see one's self
than being handed a written evaluation by another per-
soan, which, for the most part, is highly subjective.
Eecause the system does not make value judgements, it's
a very objective approach to self-improvement.

2556 The Situation in Britain

In Britain the development of classroom research began to
take place some ten years behind the American boom. A
number of factors affect the rate of adoption for American
fesalons of classroom research. The relative strength and
independecnce of social psychology is very different in the
two countries. Studies do exist drawing on perspective
other than interaction analysis (for example Bellack et al.,
1966; B.0. Smith et al., 1870; Leacock, 1968; Smith and
Geoffrey, 1968) but, says Delamont, they are one-offs.

Their insights have not been recognized and exploited.

The most noticeable feature of British classroom research
is its neglect by sociologists of education. Sara Dela-

mont guotes Rob Walker as having written thus in 1872.

The interaction of teacher and pupils within the
social areana of the classroom is a central element
in all educatiocnal institutions, yet it has been
left largely unstudied by sociologists. British
sociclogists of education in particular have been
dominated by a concern with an education system that
has failed to give social egquality of access to dif-
ferent parts of the system ... they have concentrated
their attention on the analysis of input and cutputs
to different institutions, and tended to assume uni-
formity in the nature of the educational process.]t

1Delamont, Sara, Interaction In The Classroom, 1876.

o A
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CHAPTER 3

Plan of . the Study

(&8}

.1 Eqguipment Used in Recocrding Classroocm Behaviour

A videotepe camera with a built-in sound mechanism that
needed no additional 1light than the day light was used
to record classroom behaviours. One major advantage of
this device was to ensure that no attention-distracting

sound is present during the filming process.

320 S ikhecit

The number of classes to be videotaped and analyzed had
to be decided on the basis of money and time available
for undertaking the research. After such considerations,
it was decided that the size of the subjects be limited to
four twelveth grade English-as-a-second-language classes
in four different schools in Addis Ababa and that each

. 1
teacher be recorded for one period.

O0f the four schools selected, three are Government Schools,
namely, Menilik II Comprehensive Secondary School, Shimelis
Habte Comprehensive Secondary School, and Yekatit 12 Comp-
rehensive Secondary School. The fourth one, the Nazareth
School, however, is a privately owned school run by Catho-

lic Mission.

As it has already been stated, one twelfth grade class was
selected from each of the four schools. Two of the classes
studied, i.e. Yekatit 12 Comprehensive Scondary School and

the Nazareth School (N) consist of exclusively girls while

the other two classes are co-educational.

1Every period in a Gov't schocl lasts thirty five minutes.
O0f this, however, about five minutes is usually wanted in bet-
ween periods for various reasons. Thus on the average, the
videotaping period for the three Gov't Schools was about 30
minutes each. In School N; however, where shift system has not
been introduced, every period amounts to forty five minutes.
Nevertherless forty minutes of recording was done. So a total of
about 130 minutes of videotaped behaviours were analyzed.



As regards size of class,1 the class in Nenilik II,Shimels
Habte, and the class in Yekatit 12, hereafter referred to
as '"M', 'S' and 'Y', respectively ranged from 43 to 58 with
about five to eight students absent in each class during
the different visits paid. On the last day of observation
there were 51 students in class %, 42 in class S and 48 in
class Y. There were only 30 students in class N all of

whom were present during all the three visits made.

Of the four teachers studied, two are Indiars - one lady, one
gentleman — and one is a white American lady, obviously a
native speaker of the language. The fourth is an Ethiopian

gentleman for whom English is a third language.

The four Teachers have laong years of teaching experience
and varied educational gqualifications. The Indian lady,
who teaches at Minilik II Comprehensive Secondary School,
holds a B.A. degree in English and B.Ed. She has taught
English for over twenty years. The Indian gentleman had
been trained as a geographer, and he holds a B.A. degree in
Education and an MA degree in geography. He began teaching
English in 1981 after he had been a geography teacher for
about 30 years. He has a total of 32 years of teaching ex-
perience. The American lady who teaches at the Nazareth
Secondary School, holds a B.A. degree in English and an MA
degree in Educaiion. She has taught English for twelve
years. The Ethiopien gentleman teaching at Shimelis Habte
C.S.S. has taught for a total of eleven years out of which
five years was spent on teaching English. He has a B.A.
degree in English. With an exception of the Indian gentle-
man, all the three teachers had been trained to teach
English as a second language. In other words, they are specialists

in teaching English as a second language.

1The class in Menilik II C.S.S consists of 31 boys 20
girls; while there were 22 girls and 20 boys in Shimelis
Habte C.S.S.
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Orientation of Teachers and Students Prior to Recording

Classroom Behaviours

Each of the four teachers was requested to be recorded on

a videotape for one period of an English lesson. The four
teachers were told that the film will not be for public
viewing and that the films will only be analysed by the re-
searcher. Both students and teachers were told about the
objective of the research.and they were requested to behave
the way they would behave at other normal times. They were
repeatedly told to forget the presence of the researcher

and the cameraman. Teachers were told to continue with
their own programmes picking any topic as per their schedule

without making any special effort to impress the researcher.

To familirize both the teachers and the students with the
camera, every class was visited three times. During the
first two visits the cameraman and his assistant were told
to pretend tc videotape the classroom behaviour during the
first two visits. After presumably conditioning the
teachers and the students to the camera, on the third visit,

the actual videotaping took place.

Steps Followed in Classifying Behaviours

The behaviours were transcribed. Non-verbal behaviours
were translated into words and were transcribed: (See

aspendices A, B, C and D for the entire transcription).

After carefully deciding which catzsgory best represents
which eventj every bit of behaviour was then categorized
on the basis of Gertrude Moskowitz'’s FLint System in which

the 10 categories by Ned Flanders have been elaborated to

obse

7
One code represents one event, and after every three seconds
rvation, an event is recorded. At times an event may last

mere than three secands while at other times more than one event

can
ane

occur in the same period. At any rate one code represents
event. Thus the number of code symbols times an average of

three seconds should result in the total time of observation in
seconds. It should slsc be noted however, that this is not
always the case because the codes for silence, confusion laugh-

ter,

etc. were entered only once regardless of the duration. For

example & Silence may last much more than three seconds, it is
nevertheless represented by a single code, 10 only once at a time.



include additional dimensions of teaching a foreign lan-
guage., The FlLint Svystem stands for Foreign Language In-
teraction system. (A1l the 23 categories in the FLint
System are shown in the Definition of Terms pp 5 - 7 )
The seguence in which the behavicurs appeared was strictly

adhered to.

For instance, when the teacher in class N (see Appendix B)
says "Ato” Abdulkadir has requested us to speak louder”
this statement is categorized as 5 i.e. 'giving informa-~
tion, facts, own opinion or ideas, lecturing, or asking
rhetorical cuestions. And when she says, "so please speak
a little louder than you did last Monday”, the statement is
categorized as 6 which stands for 'giving directiens, re-

gquests or commands which students are expected to follow.'

These numbers were then arranged in the seguence in which
they occured in order to show what event followed what

See Appendices A, B, C, D).

Each category was then tabulated. In other words, the
number of times for instance 5 occured for sach class was
counted. Tables 1A, 1B, and 1C show freguencies of be-

haviour by category.

In order toc build a 28 X 29 matrix based on the FLint
System, the talliss for class M' for example, were paired

in the following manner.

& 6 - 50
50
10an 50 - 10an
50 10an - 50

1 50 - 1

4 1 = 4
En 4 = 6n
10 6n - 10

As shown in Figure 4 for example, the highest figure in



the matrix of cless y, 1168 is found in all (5 - 5) cell.This
signifies that the teacher tends to remair in the same

catcgory (5 - 5) for periods longer than three seconds in

1406 events.



CHAPTER 4

RESULTS OF THE STUDY

The general purpose of this study was to find out the kind and
frequency of verbal and non-verbal behavicurs that transpire
when teachers and students in four selected twelfth grade
English classes in Addis Ababa interact. Specifically 25 ques-
tions were asked. The purpose of this chapter is, therefore,

to provide enswers to those 25 guestions stated in chapter 1.

As can be calculated from Tables 1A, 1B and 1C, a total number
of 2012 verbal and non-verbal behaviours occured in the four
classes under study. O0f these, 304 occured in class M, 599 in

class N, 734 in class S and 375 in class Y.

Of the behaviours that occured in each of the four classes, 271
(89.4%), 586, (92.7%), 650 (88.8%) and 350 (83.3%) were verbal
in class M, N, S and Y, respectively. Accounting for the diffe-
rence there were 232, (10.6%), 14 {(2.3%), 75 (10.2%), and 5

(1.3%) non-verbal behaviours.

By carefully studying Tebles 1A, 1B and 1C an interested reader
can get a variety of information. For instance, if one wants
to find out the percentage of guestions asked by a teacher, one
can easily see the frequencies under category 4 which stan

for '’

’asking guestions toc which an answer is anticipated”. Thus
one can see that of the teacher's total verbal behaviour 218

(75.4) in class M, 34 (11.3%) was category 4.

4,1 Student - Teacher Talk Ratio

To find the percentage of total teacher talk in terms of
events, Flanders adds totals for columns 1 to 7 and multi-
plies by 100 and divides by the total number of tallies in
matrix (see fipgure 1). 1In the same way, the formula in

the FLint System is:
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2 0f T T = add totals for columns 1 to 7a

total number of tallies in matrix

Applying this formula to compute the percentage of Teacher

talk in class M for instance,

o 1+427+0+9+16%¥35+0+0+62+0+0+12+0+0+0+52+15+0+3
2 of T T = 303 =

21318

3013

we get = 76.9%

In the same way, applying Moskowitz 's formula shown above
it has been possible to arrive at the figures shown in
Tabhle 2.

TABLE 2
PERCENTAGE OF TEACHER AND STUDENT TALK
BY CLASS
Class % Teacher Talk %Student Talk Total
M 76259 14.5 81.4
N 56.5 34.8 29 o &)
S 75 8 17 .8 SI3EE
Y Bi3. 7 1200S SER0

As shown in Table 2, except for the teacher in class N who
talked 56.5%, each of the other 3 teachers spoke more than
twoe third of all the talk, thus giving very little opportu-
nity for students to talk. The teacher in class N, on the
other hand, allowd more student participation. Percent of
student talk is computed based on the following formulea.

o 8 + 8a + 8r + Sa
"total number of tallies in matrix

S a% 8t. talk.

As can be seen from Table 2, thc total percentage of teacher
and student talk in class M, N, S, and Y is 91.4, 83.1 and
g6.0 respectively. The remaining 8.6%, 8.7%, 6.9%, and

4,0% respectively is a combination of situations such as

confusion, laughter, and silence.

Incidentllly, the three teachers 1in the present study far

exceed the rule given by Flanders who says that in the



average classrcom somecne is talking two thirds of the time:

two third of that time the person talking is the teacherq.

In addition to ccmputing teacher and student talk in terms
of events, the actual number of words spoken by the teacher

and students was alsc counted. Table 3 presents findings.

TABLE 3
PERCENTAGE OF WORDS SPOKEN BY TEACHER AND STUDENTS
No.of Stu- Teachgr Stude?t
. Talk in Talk in
dents in : Per-
Class class Holet cent °° il
words words Percent
M 51 1018 88.6 131 11.4
N 30 2714 67.9 1280 Y7
47 2233 86.0 365 14 .0
39 1761 927 138 753

As indicated in Table 3, for example the 51 students in class
M spcke only 131 (11.4%) words of the total 114S words used
in that class. The remaimingg 1018 (88.6%) words were spoken

by the teacher.

On the average, the four teachers spoke 83.8% of the words

while the 182 students spoke 1€.2% of all the words uttered.
In other waords, of the 8640 words uttered, the 162 students
spoke 1914 words whereess the four teachers spoke 7726 words.
Incidentally, in four classes of English as a second langu-
age studied in New York, four teachers spoke 56% of the total

words used while their 28 students spoke 44%.

In the case of the present study, on the average every stu-
dent in class M, N, £ and Y spoke about 3, 43, 8, and 4

words respectively.

1F1anders as guoted by Tilahun Gamta, in Selected Behaviqrs
in Four English as A Second Language Classraams, Colombia Univer-
§ity (Unpublished Doctoral Dissertation) 1876.
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The longest non-stop talks in the class were also studied.
In classes M, S and Y, the longest non-stop student talk
were mede up of 15, 10 and 11 words respectively while in
class N, it was 135 words. On the other hand, the longest
non-stop teacher talk in classes M, N, S and Y was 291,

132, 486 and 83 words respectively. This clearly shows that the
length of non-stop student talk is not proportional to the length of .

non-stop teacher talk.

4,2 The Indirect/Direct (I/D) Ratio

"Central to interaction analysis coding schedules”, says
Delamant, "are noticns of freedom and control"? Teachers
are assessed according to the limits they place on pupils’
freedom of speech. The more freedom the pupils have, the
better the teachers score. Flanders uses the terms "indi-

rect” and "direct” to refer to this kind of approach.

Obviously all teachers establish somz kind of balance based
on a combination of direct and indirect influence in their

method of teaching.

Direct influence consists of those verbal statements
of the teachar that restrict freedom of action, by
focusing attention on a problem, interjecting teacher
authority, or both. These statements include: lectur-
ing, giving directions, criticizing, and justifying his
own use of authority. Indirect influence consists of
those verbal statements of the teacher that expand a
student's freedom of action by encouraging his verbal
participation and initiative. These include: asking
guestions, accepting and clarifying the ideas or feel-
ings of studgnts, and praising or encouraging student'’s
responses...

To find out whether the teacher is maore indirect or direct
during the entire course of the lessen, Flanders uses the

following formula.

1 4

_ i . T2 3
I/D = Categories 8 T

In FLint it is calculated the same way, only the same cate-

1Delamont, Sara, Interaction in The Classrocm Contemporary
Sociology of the School. Methuen & Co., Ltd., London, 1976,P.15.

2Flandars Ned A., "Teacher Influence, Pupil Attitudes and
Achievement” in Teaching Vantage Points for Study ed. Ronald T.
Hyman, J.B. Lippincott Co., Philadelphia, 1968. P. 251.



gories are expanded to include other dimensions in second

language class.

FLint I/D = 1+2+2a+3+3a+4+4p+4s

5+45a+5m+50+5p+5r+5s+6+6a+7+7a

Using the FLint Fermula, it is possible to calculate from

Figure 4 matrix and show to what extent, for example, the

teacher in class Y is direct or indirect.
6+14+0+8+16+639+0+0 107

te s T55+0+0+7+0+1+40+20+15+0+0 _ 189 0,53

Thus the teacher of class Y is more direct than indirect
because if the I/D ratio is less than 1, the teacher is
considered to be more direct. In other words, this teache.
is twice direct as he is indirect in influencing his stu-

dents.

Following a similar method of calculation, the I/D ratios
for classes M, N, S and Y is respectively 0.62, 1.00, 0.47

and 0.53.

Incidentally, based on Flanders' ten categories, a study

cn a classroom interaction of a ninth grade social studies
class revealed a 2.76 1I/D ratio1. Another study on American
Students learning French yielded an I/D ratio of 2.2 analy-
zed on a 28 X 28 matrix developed by Gertrude Moskowitzz.
and in comparison, the four teachers in the present study

are extremely direct in their influence.

Except for the teacher in class N who used as much indirec®
influnce as direct ones, all the rest predominantly used
the direct influence. In class S the teacher used more

than two direct behaviours as the direct ones although

1 . .

Chapline, Elaine B,,”A Case Study in Interaction Analysis
Matrix Interpretation” in Teaching Vantage Points for Study Ed.
Ronald T. Hyman J.B. (Lippincott Company, Philadelphia, 1968).
Ho ZEGE

2Moskowitz, Gertrude, "Interacticon Analysis — A New Modern
Language for Supervisors” in Foreign Language Annals 5 (Decem-
ber, 1971), b, 217,



methodologists argue that a teacher should be more indirect

than direct in his approach.

To focus on teacher irMfluence without the presence of the
categories which are most content-laden (i.e. 4 & 5],

-

Flanders has developad the small letter i/d ratio.

1 < Z = g

i/d = T

with the FLint System the formula becomes

1 + 2 + 2a + 3 + 3a
6 +'6a + 7 * 7a

i/d =

Thus employing the FLint System, the i/d ratio for say, the

teacher of class M is as follows:

. s e R e e E RS =
i/d = 57 + 15 + 0 * 7 75 e

So this teacher critisizes or gives instructions in a direct
way . The 1/d ratioc for classes N, S, and Y is 1.7, 0.44 ar |
0.9, respectively. Thus among the four classes studied, thre
teacher in class N used about two indirect behaviours in

every three behaviours.

4,2.,1 Indirect/Direct Ratios in the Foreign Language (FI/D)

The purpose of this section is to find out whether a
teacher is more direct when using a foreign language,
English in this case. To find FI/D (i.e. Foreign
Language Indircct/Direct Ratio), the following for-
mula is applied.

add FL cells 1 - 481
add FL cells 5 - 7a

R

Using the above formula one can compute the FI/D, say
of the teaCher in class S. (See Figure 3 matrix]).

FI/D = B+28+r0+418+52+73+0+0 _ 171

127+1+2+19+0+0+0+51+92+0+26 318 Haod

See Table 4 for FI/D ratios of the four classes,

02}
®
®
m
[
i}
&
L}
©
0
-\

- 4 for FL (Foreign Language) columns.
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Indirect/Direct Ratio in the Use of Amharic (AI/D)*

To find out the directness or indirectness of teacth 3

when using Amharic, the following formala is used:

1A+2A+2aA+3A+3aA+4A+4PA+45A
5A+5aA+5mA+5pA+5SA+6A+BaA+7A+7aA

AI/D =

Using the formula given above, one can compute the
AI/D say for class Y and see to what extent the
teacher is direct in his influence while speaking

Amharic.

AI/D - =0+3+0+0+0+4+0+0 =_i

T570+0+0+0+0+0+4+0+0%0 718 _ °0-2°

3g the teacher in class Y uses three direct Amharic

behaviours for every indirect one.

A similar procedure is followed for the computation
of the revised a i/d ratio i.e. Amharic indirect/
direct ratio when the content-oriented categories =
removed.

cells 1A+2A+2aA+3A+3aA
cells 6A+BaA+7A+7ahA

The formulas is: ai/d

Based on these two formulas, the Amharic indirect/
direct ratioco was computed for the classes that used
Amharic in their sessions. Findings are shown in

Table 5.

TABLE 5
AMHARIC INDIRECT/DIRECT RATIO (A I/D & a i/d) BY CLASS

Class m ﬁ § l
A I/D - - 1525 025
a i/d - - - 075

Because all the Amharic words used by the teacher i
class S are content laden, the ai/d ratio did not
occur aithough this teacher’'s AI/D ratio is 1.25 wh N0
means that he is more indirect than direct. In class
Y, however, an AI/D of 0.25 and ai/d of 0.75 has be-
evident, thus indicating that this teacher is more

direct than indirect when using Amharic.

*The letter A has been used here to stand for Amharic Langue .



4.3 Non-Verbal Behaviour

Non-verbal behaviours have not played a significant role in
transmitting messages in the four classes. In classes M,N,
S and Y a total of only 15, 11, 55 and 5 events were recor-

ded, respectively.

4,31 Non-Verbal Indirect/Direct Behaviour

The directness or indirectness of the teacher is als:
manifested in the non-verbal behaviours as well. Thu
of the total insignificant non-verbal behaviocurs,those

that fall under 1 - 7a categories are calculated here.

The formula, for indirect/direct ratio (NI/D) of non-

verbal behaviour during the entire session is:

cells 1n + 2n + 2an + 3n + 4n + 4pn + 4sn ~
cells 5n+5an+5mn+50n+5pn+5rn+5sn+6n+Ban+7n+7an

NI/D

while not dealing with content, the n i/d is found in
this way:

cells in + 2n + 2Z2an + 3n + 3an
cells 6n + Ban + 7n + 7an

ni/d =

To cempute the NI/D of, say, class N, the following
steps are followed.

o aeaEl el s e e g e e
L 1+0+0+0+0+0+0+3+0+0+0 =z U7

In the same way the n i/d of the same class, class
N is found cut as follows.

0 +0 +« 2 + 0 + O 2

i 3+0+0+0 3 _ 08
4.3.2 Foreign Language - Amharic Ratioc of Teacher & Studen
Talk ” - |

The foreign language-Amharic ratic would yield the
amount of Amharic used both by the teacher and stu-
dents in the teaching-learning process of the target
language. As can be seen from Figures 1 and 2
Amharic was not used in classes M and N. So there
is no need for showing foreign language (English) -

Amharic Ratio for these two classes. Nevertheless,



the teacher's English/Amharic (TF/A) ratioc in classes
S and Y is 54.3 and 14.5 respectively. No use of
Amharic was recorded on the part of students in any

oncg of the four classes studied.

The formula used to find the teacher's use of foreign

: P ; . _ FL cells 1 - 7a
language/Amharic ratio (T F/A) is = A colls 1 < 7a

Thus, for instance, the T F/A for class S is computed

like this.

§+28+0+18+452+73+0+0+127+1+2+19+0+0+0+51+82+0+26 _ 489
5 + 4 9

= 54,3

Though no student Amharic behaviour has been recordsd
in the four classes, here is the formula for student
foreign language-Amharic ratioc (ST F/A).

FL cells 8 + 8a + B8r + 9 + 9a

SRR = A colls B + Ba + B8r + § + Ja

All the findings depicted in Tables 2, 3, 4, and 5
have bsen summarized in Figure 7. From the graph it
can be seen, for instance, that category 5 (lectur-
ing) 1is the most frequent of all behaviours for
classes M, S and Y. For class N, on the other hand,
the most frecquent behaviour is category 9 student
initiated talkl). Laughter (category 12) being an
ideal measure of levity in class is highly recommended
by methodolcgists. This behaviour is evident, prima-

rily in class N.

4.4 Teacher Response Ratio: (TRR)

Some tcachers do not indicate to the student, for instance,
whether his response is correct or incorrect. This defini-
tely confuses the student. Recognizing the importance of a
teacher's reaction to what a student says, Flanders has
come up with what he calls Teacher Response Ratio. He de-

fines THE TEACHER RESPONSE RATIOQ (TRR) as "an index which



corresponds to the teacher's tendency to react to the idee
and feelings of pupils"1 Flander's formula for establishin
this ratieo is:

1 + 2 + 3
TRR = To 0737637 X 100

However, the formula:

1 + 2 + 23 + 3 + 3a
TRR = A s s at3+3a+6+6a+7+75 ~ 100

is adapted for this study.

On the basis of the adapted formula, findings in the four
schools studied show that in classes M, N, S and Y the TRF
is 75.7%, 62.5%, 30.5 and 46.3. Here is an example of the
teacher's reaction to student telk in class M. (see Appen

dix A)

Now change one of the sentences to a subordinate clause

3 s Eventhough he worked hard he failed

T. That's right. Eventhough he worked hard he failed.
Should there be a punctuation mark here? "yes” in
chorus.

His Yes after hard, there should be a comma. Now what

kind of clause is it?

Sl Subordinate clause

i Yes, it is subordinate clause.

Now can you give me another sentence with a subordinate

clause?

Yes, Solcmon?

S. "Though he worked hard, he failed” T. That's right.
Similar studies were made ssveral times in the United Sta‘
and it would help to compare the findings of the present
study with the American norms. "A good estimates of the

2
average of all averages is about 42," says Flanders.

Execept for class S, the class studied here are well over
the American norm. Teachers in these classes tend to reac

to the ideas and feelings of students quite frequently.

The Teacher Question Ratio (TQR)

Some teachers spend a lot of time asking guestions that

they think would provoke content-oriented discussion.

1Flanders, Analyzing Teaching Beshavior (1870) P, 102.
2Ibid



(2]

w 4B =

Others maintain a reasonable balance between asking ques-
tions and other behaviours. Flanders defines a Teacher
Question Ratio (TOR) as "as index representing the tendency
of a teacher to use guestions when guiding the more content
ocriented part of the class diSCUSSiDﬂ."1 The formula is:

4 + 4p + A4s

— I
4 + 4p + 45 + 5 + 53 + 5m + 50 + 5p + Lr + 5Sx i

TAR =

Applying the formula, say for class Y,

TR = 69 + 0 + 0 X 100 _ 6900 _ .o 5o
BG+0+0+155+0+0+7+0+1+0 232 :

the percentage indicated above is attained. The TQR of the
other three classes M, N, amd S dis 32.72%, 46.1% and 33.6%
respectively. Obviously such figures vary as the teacher
solicites student reactions to ideas which the teacher con
siders important or as he checks on their understanding by

asking guestions.

"Normally,"” says Flanders talking about the American norm,
"one would expect the average TQR for & number of teachers
each observed on several occcasions, toc be close to 28."2
Thus the tendency of teachers in the four classes studied to
use questions when guiding the more content-oriented part of
the class discussion is relatively higher than those in the
United States. While Flander's findings are in social stu-
dies classes, the four classes in here are language classes.
Therefore, it is no wonder that the TQR in these language
classes is higher because a lot more prompting is involved

in teaching a language.

Pupil Initiation Ratioc (PIR)

In any classroocm situation, some students ask questions,
give opinions and react on their own initiatives. Others
only respond or react to questions or instructions for-
warded by the teacher. To find a "Pupil Initiation Ratio
(PIR)”, which is proposed to indicate what proportion of

pupil talk was judged by the observer to be an act of

1Flanders N.A., Analyzing Teaching Behavior (1870) P.102.
2Ibid



- 47 -

initiation,"” Flanders uses the formula:

g X 100
i

8 2

PIR =

For the purpose of this study, however, the formula

g + 893 X 100 .
PI = .
.LR‘ 5+85:0:93 is used

Findines of this study show the fact that students as a
whole hardly'made any act of initiation. 1In classes M,

N, S and Y the PIR was 6.8%, 67.3%, 3.1% respectively.
With the exception of class N, the student initiation
ratioc in the other three classes is way below the American
norm which Flanders says is "fairly close to 34.”2 A good

example of student initiation is cless N.

iite May be this is another area that causes mistakes.
Do you have any idea Senayit? (See Appendix B)

S. For instance, let me say I wanted to go to the air-
port and accidently, I got on the bus which was
going to the Piaza. And I might say, "I got cn the
bus that was going to Piaza by mistake”. Do you
think this sentence is correct?

S In that case the bus made the mistake, not you. But
I think you wanted to say that you made the mistake
but not the bus. So you should say "I got on the
bus by mistake that (smile) was going to the Piaza.”

S. Yes, it should have been I got on the bus ... By
mistake, I got on the bus that was going to Piaza.
This shows us that I was the cne that was mistaken,
not the bus. Got the difference? (laughter) "yes"”
in a cheorus.

4.7 Teacher Response Ratio (TRR 89)

As has been explained already, a student talk is categary
8, 8a, 8r, 9 or Sa. It is expected that a teacher would

say something in reaction to any one of these five catego-
ries of student behaviours. The teacher can react in any
one of the 18 possible categories (i.e. 1 - 7a) indicated
horizontally in Figures 1, 2, 3, and 4. For instance, to

the responses (category 8) of the students in class S,




using category 2, the teacher reacted 15 times. Since
category 2 of teacher behaviour stands for praise or en-
couragement, this teacher praised or encouraged his stu-
dents 15 times. Thus cell 8-2 means that the student’s
response is immediately followed by teacher's praise or

encouragement.

To take another example, the teacher in class S (See Fig.3),
reacts by repeating a student's response verbatim 24 times.
See Table 6 for the freguency of the kinds of teacher re-

actions to student talk.

Unlike the teacher's response to a student talk, what a
teacher says just before a student begins to talk may in-
terest an observer. Now the seguence pair in which a
taacher says just before a student begins to talk must

have 8, 8a, 8r, 9 or 8Sa as the second number in the pair
and some symbol from 1 to 7a as the first number. The data

for glass S are as follows.

Cell Freguency Cell Fregquency Cell Freguency
4-8 11 4-8a 43 =1 1

5=8 5 5-8a 1

6-8 75 Ba-8a
Bial=8 1 Za-8a

7a-8 2

The cell that has the most freguent teacher talk just be-
fore student talk is cell 6-8. This is the teacher's be-
haviour manifested in giving directions; requests or com-

mands which students are expected to follow.

The Instantaneocus Teacher Response Ratioc (TRR 88) - has

been defined as ”"the tendency of the teacher to praise or



m“g #

TABLE 6

FREQUENCY OF THE KIND OF TEACHER REACTIONS
TO STUDENT RESPONSE BY CLASS'T

c L A S §

CELL M N 5 Y
8 -2 18 7 15 5
8 -3 - 2 2 2
8 - 3a 3 1 2k 8
8 -4 2 1% 23 -
8 -5 2 2 4 1
8 - 5a - - =
8-¢€ 6 3 5 5
8 - 6a - - L -
8 - 7a 2 - t15) 2
8a- 1 - - - 1
8a~-22 1 1 3 2
8a- 3 - - 1 2
8a~ 3a 1 -~ 8 7
8a- 1 - 3 7
8a~ 5 1 2 5 5
8a- 50 - & 1 -
8a~ 6 - 1 - 1
8a- 6a - = L 1
8r- 2 - 1 - -
8r- 2a = ) - -
8r- 3 = -
9 = 3 L - -
9= 28 = 1 - -
g9 % 3 - 2 - -
9 - 3a - 1 - =
9 k4L - 5 - -
9 - - 2 - -
9 = ba - 2 - -
9 -~ or - 1 - -
9 -6 = 1 - -
9a-2a - 1 = -
9a- 5 - 1 - -
9a~ 7a - 1 - -

1To save space, only the cells that have occurance of behaviours
have been considered.



integrate pupil ideas and feelings into the class discus-

sion, at the moment the pupils stop talking_."1

Formula for TRR 88 =

freg. in rows 8, 8a, 8r, 9, 9a columns 1,2,2a,3 and 3&1)(,'00

total tallies in 8,8a,8r,8,9a columns 1,2,2a,3,3a,6,6a,7,7a

Based on this formula, the TRR 83 of the four classes was
computed from Figures 1, 2, 3, and 4 yielding the following

figures.

Class M N S Y

TRR 88 783 29513 < BI5NIG < 78.8%

o\@

A normative expectation for the TRR 89 in the United States
is about 60.2 For each of the fpur teachers in this study
however, the TRR 88 ranges from 65.9% to 79.3% which means
that these teachers reacted to the ideas and feelings of
students or else gave encouragement or praise more often

than the average teacher in the United States.

Instantaneocus Teacher Question Ratioc (TQR 88)

When a student’'s response is not satisfactory, a teacher
may prompt the student toc make his response more accurate
either by asking further questions or by supplying the cor-
rect answer himself. The purpose of the TOR 89 is to find
out to what extent the tszacher tends toc ask questions until
a correct response is attained. Flanders defines TQR as
"The tendency of the teacher to respond to pupil talk with
guestions based on his (teacher’'s) own ideas, compared to
his tendency tc lecture.” The TQR 89 is calculated by
adding the frequencies in cells (8-4) + (39-4), multiplying
by 100 end dividing by the total tallies in the 4 cells
(8-4) + (B-5) + (9-4) + (9-5). Following Moskowitz's FLint
System, however, the number of cells increases. For
example the TER of class S is:

3+ 3 X 100 _ 2600 L e
23 22+3+4+5+1+1 37 U

1Flanders, N.A.; Analyzing Teaching Behavior, 1870, P.104
2Ibid. RIS S




When this formula was applisd to the four classes, the fol-

lowing figures were found.

Class ﬂ ﬁ § l
TQR 889 42.9% 705 3% 7R3 % 5138

A normative expectation for the TOR 88 in the United States
is about 441. Like the TRR 89, a clcse examination of the
four classes shows that they all have instantaneous teacher
question ratios (TQR 88) more than the American norm. This
means that the teachers in the four schools are more likely
to move on to new guestions, compared to lecturing, than

does the average teacher in the United tates.

4.10 Emphasis on Content - Sustained Expression

The matrix can also tell how much emphasis 1s given to con-
tent area, i.e. categories 4 and 5 in Flanders and 4, 4p,
4s, 5, 5a, 5m, 58, S5p, 5r, and 5s for this study. To find
this emphasis, the Content Cross Ratio (CCR) is arrived at
by calculating the percent of all tallies that lie within
the columns and rows of categories 4, 4p, 4s, 5, 5a, 5m,
506, 5p, 5r and 5s. (Figures 1 - 4). 1In the matrix the
cells cof the content cross are found by just shading the

categories above, both on the column and row side.

The Content Cross Ratio (CCR) is rather poorly named since
many statements in many other categories are concerned
directly with content, says Flanders. However, the con-
tent cross does isclate those teacher statements which

are least likely to be involved with certain process pro-

blems which every teacher must solve.

Accordingly, the Content Cross Ratio for the four schools

is as follows:

1Flanders,N.A., Analyzing Teaching Behavior, 1870. P. %104



Class n N 8 Y

CCR 52 .3% 43.1% 45.6% 76.5%

"An exceptiocnally high CCR is an indication that the main
focus of class discussion was on subject matter, that the
teacher took a very active role in the discussion, and
that attention to motivation and discipline problems was
at a minimum, A mythical national (US) average for the
CCR would be fairly close to 55 percent, probably higher

. . : s 1
for certain secondary classes in the academic subjects.®

In this study, with the exception of class Y that has a
CCR of 76.5%, the average for the other 3 classes is 52.4,

an average very close to the American norm.

Nevertheless, it should be kept in mind that a lower CCR

does not in any way guarantee a higher rate of active role
in discussion and motivation. In fact, the very class that
has the least percentage of CCR, i.e. class S has the least

Pupil Initiation Reatio (PIR) too.

The Steady State Ratio (SSR) - refiects the tendency of

teacher and student talk to remain in the same category
for periods longer than 3 ssconds. The higher this ratio,
the less rapid is the interchange between the teacher and

students on the average.

This ratic can be determined by calculating the percent
of all tallies that lie within the 239 steady state cells
( See Figures 2 - 5). On a matrix marking the 239 steady
state cells which havs identical numbers in their addres-
ses, such as the (1 - 1), (2 - 2), (3 - 3), (4 - 4) ...
(28 -28) cells would make things easy.

1
Flanders, N.A. 1870 P. 106
Bracket insurted by the researcher

ZFlanders N,



The SSR of the four schools is as follows:

Class M N S Y

21.8% 42.0%

o\?

SSR 22.1% 41.3

Flanders discussing the American normative behaviour says,

... In the event that you were observing a number of
1

teachers, you might expect the SSR to average around 50..,

Although there is a remarkable difference between teaching
social studies and a foreign language, all of the four
classes studied have an SSR less than the American norm.
This means that the teachers in these schools do not dwell
long on the same point, and neither do the students. 1In
fact most of the student participation in those schools is
of & responsive nature rather than of initiative one. HMenca.
student answers are very short. The Teacher in SS di
drills nearly throughout the discussion immediately after
he recsived a response. That is why his class has the
least SSR 2Z1.9%, i.e. the lesser the CCR the faster is the

interaction.

4,12 Pupil Steady State Ratio (PSSR) is an even more sensitive

index to the rapidity of the teacher - pupil interchange
when pupil talk is average or above average. In other
words, on the average, teachers tend to elaborate a point
remaining in the same category more than do pupils. The
PSSR is calculated by adding the frequencies in the (8-8)+
(8a - 8a) + (8r - 8r) + (9 - 9) + (8a + Sa) cells multip-
lving by 100 and dividing by all pupil talk tallies.2

Example - The pupil steady state ratio of the four classes
is as follcws:

Class M N S
PSSR 4.5% 5411% 5RI3% -

| <

1Flanders (1870) P. 106

2Formu1a based on Flanders and developed to fit into the
FLint system by the researcher.

-



Flanders says that the PSSR for American Schools would

average around 35 or 40.

With the exception of class N that has a higher PSSR than
the American norm, the other three classes have very much
lower PSSR. Their talk on the average was limited to one
word utterances such &as 'yes', 'no', etc. Tz2achers in
these classes move on to the next point. In other words,
they do not talk independently on their own initiative
other than giving short nswers to teachers guestions.
Therefore, pupils on the whole did not rem in in the same

category for more than three seconds.

CONCLUSION

The objective of the present study was to describe teacher-
pupil behaviours in four ESL classas; that goal has been achie-
ved. Though the number of classes studied was only four, the
present study has clearly demonstrated that it is possible to
identify and tally characterstics of Teacher-pupil behaviours
in ESL classes with a high degree of objectivity. Now, the ex-
tent to which use of a technical language in teacher education
affects teaching behavicur needs to be studied. Furthermore,
consistent relationships between behaviours need to be investi-
gated. Hitherto, comparison of methods studies have concentrated
on result of tests to compare the effect of different methods of
teaching. But this study has been undertaken with a conviction
that by careful analysis of the realtionships between behaviours
in classes, some generalizations about cause and effect can also

be made.
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APPENDIX A

Transcription ef Behaviours in Class M

b3

When you speak, speak loundly ok? You know today's topic
is "mechanics” wrote on the board.

Now we shall discuss the wuse of essential punctuation
marks. I think you know different kinds of sentences.
Now What are the different type of sentences that you

learned?

Yes? - (pointing). Silence

Command

"Command” yes. MNow another type of sentence that you learned?

Silence, exclamatory sentences, e.g "I am teaching”. Now
change this statement into a question.

inaudible

Louhd please

Am I teaching?

Another sentence?

"Co out”

That's right gc out (on the board).

Give me an esxample of an exclamatory sentence.

Silence "What & charming girl she is!"” Now which punctuation

mark do you use?

=Many setudents speak at a time,

One at a time (and writes:)
1. I am a teacher (.)
2. Am I a teacher (?)
3. Go out (!) exclamation mark
4

. What a charmimg girl she is!

And now No. 4----7° Another exclamation mark. An essential
exclamation mark. So we use the exclamation mark for a

strong feeling.

{(3) and for exclamatory sentence.
Now we shall see the use of the comma and exclamatisn

marks. Let's see



Join the two sentences with the use of a conjunction.

5 Abebe worked hard. He faild.

2. Abebe worked hard but he failed.

What punctuation marks should we use here? Which
punctuation mark do we need there? (Pointing to the

board).

w

Full stop

For example in number one, yJ& have however and nevertheless
2; Next one therefore or consequently
3; Next one mMOrecver Or.cesecsss
4., Next one otherwise, or else
What areAyou going to conclude about these conjunctions?
EEliE EIi o 000000000000
S (unaudible)
T Yes, these conjuncticns are precesded by semicolons and
followed by colons. (Wrote on the board) she gave them

time to copy from the board.

T Have you finished with this side? Shall I rub this off?
SS "Yes”
T Now lets' go back to the Formér example. Stcp writing and

locok at these examples. He worked hard but he failed.

Now change one of the sentences to a subordinate clause.

S Eventhough he worded hard, he failed.
T That's right. Eventhough he worked hard he failed.
Should there be a punctuation mark here?
SS Yes.
T Yes after hard, there should be a comma. Now what kind of

clause 1is it?
= Subordinate clause
T Yes, it is subordinate clause.
Now can you give me another sentence with a subordinate clause?
Yes, Solomon?
S Though he worked hard, he failed
T That's right. Give me a sentence in which the first part
is time clause; "time clause” you can begin the sentence with

when, while after etc.
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Yes Mekonnen....
(Unaudible)
Yes that's right
Yes?
"While I was coming, I met my friend
Yes, while I was coming, I met my friend. Now give me an
example of @& conditional sentence. You can begin the sentence
with a conditional clause.
Yes,
If you work hard, vou will pass
If you work hard, you wi:ll pass... in all these examples,
we have began the sentences with a subordinate clause.
So what doc you have to conclude here?
Unaudible
Subordinate clauses are followed by a comma
Yes subordinate clauses are followed by a comma or you can
say, if you begin a sentence with a subordinate phrase,
separate it with a comma. (Silence)
What punctuation mark do you use here?
Full stop
Yes a full stop, and here?
Comma
Yes,a comma. 5o the conjuction is used to join two undepen-
dent clauses. The conjuction is preceeded by a comma.
"Two independent clauses are joined by a semi-colon”
{on the board) a semicolon and followed by a colon.
They invited us to dine with them. We did nct go” what
conjunction do we use?
(unaudible)
Noweeeasee No however
{unaudible)
Two independent clauses are joined by the conjunction,
however, in that case preceeded by a semicolon and followed
by a colonm.
Ca:. we use any other punctuaticn mark other than however?

Nevertheless

Yes you can use either however or nevertheless. Another

sentence of that type-- again?
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I didn’'t sleep well last night---- I have a headache---
"therefore”

Yes, therefore. Another conjunction we can use is
"conseguently”. Isn’t it? Now another one with---
(unaudible) (turned to the board).

I didn t want to go.. I was tired.

"moreover"”

Yes. I didn’'t want to go moreover, I was tired.

Another word for moreover? S MEEY

besides

Yes, besides. Ancther example for you.

Work hard,... you will fail

Which cchjunction do you use here? ... Zegaye?
"Otherwise”

Yes, that's right, "other-wise”. Anether word for otherwise
VeucamnNlse === = yes

Unless

Unless is a subordinate conjunction. Here what we need is
a conjunction that joins two independent clauses. Yes
Belaynesh?

(unaudible)

Yes work hard or else you will fail. OKk?

So let's make a list of those conjunctions that are
proceeded by semi-colon followed by colons. (all 4 are
written down on the board} it with a comma. (silence)
What about sentences that begin with the main clause?
Come on,--- that'’s right. Can you begin a sentence with
a main clause? Now see these sentence. He failed
eventhough he worked hard. Do vou need a comma here?
No.

No. So we can conclude? Yes----- Mike why don't you say
it loudly?

(unaudible)

If you begin a sentence with a main clause, comma is nat

needed. You got it?

Let's pass to the next part

Now change those subordinate clause into a phrase
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----------- (Unaudible)

Please say it lound

In spite of his hard work, he faild

Yes,.inspite of his hardwerk he failed (wrote it an the

board)

Now see the sentence here. Now which punctuation mark

is needed here?

Mamite - come on? Yes

(Unaudible) ;

Tesfaye --7

(kept guite)

Yes, a comma is needed after work, that means these group
of words are without a subject and a predicate. That -
in the same way, we can say if you begin a sentence with
a phrase, then also you can separate it with a comma
isn't it? Or an introductory phrase if separated by a

comma.

Now other examples of this type, example, Abebe 1is guite
clever on the other hand his brother is not capable. 1Is
a punctuation mark needed here? (A student murmered).
Lounder? Which is the phrase in that sentence? Yes,
Solomon?

Unaudible

Yes that must be separated by a comma.

Cn the otherhand his brother is not capable now leaving
that aside we come on to the next point.

Rubbed one side of the board and wrote..)

Ato Tesfaye, our director, is forty-two Dr. Alemu the
fameus surgeon has recommended this.

You read the examples

"Ato Tesfaye our director is forty-two"”

"Dr. Alemu the famous surgeon has recommended this.

How doc we need a punctuation mark here pointing.

Yes V

Yes, Yes, that's right.:

Now second part - here?(pointing)
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Comma _

So again you can see in a group of words without a
subject and predicate. Now that phrase is called a
phrase in apposition. Now in the second example, the
famous surgeon is a phrase in apposition.

A phrase in apposition is separated by a comma. That's

the 5th point.

Now can you change that phrase into a clause? Yes...
Ato Tesfaye who is our friend is forty two.

Ato Tesfaye who is our friend is forty two; ves the next
phrase?

Louder once agein.

Or. Alemu who is a famous surgeon has recommended this.

That's right Or. Alemu who is a famous surgeon has recom-

-mended this. Here apain what have vou got to do with this?

Come on? Yes Mulugeta.

Or. Alemu the famous....surgeon, has recommended this.
Now No. 1, punctuate that sentence. Yes Martha?

Atoc Tesfaye whec is our director is forty two.

So what is the name of that clause? (Pointing) Yes?
Cefining clause

Yes, defining clause,

What kind of a clause is a defining clause? This part
Ato Tesfave, Dr. Alemu defined itself. The clause that
follows is @ non-defining relative clause. It is a kind
of relative clause but at the same time it is an example
of 3 non-defining...?

Clause.

So what have you got to conclude there? Yes
(Unaudible)
Mon-defining relative clauses are set off by a comma.

Thet's the 8th point. Wrote on the board.
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Code Representations in Class M

Serial
NG, Categor ateg. Eeos Categ. Categ. Categ. Categ.
1 10 “ B 7 8 4n 8
2 3 Bn 8 3 5 8 5
3 C 8 2 5 5 2 5
4 10an 2 2 4 5 z 10af
5 50 3a 3a 2 50 4 10
5 1 5 4 3a 6 4n
7 4 5 6n ) 6n 8
8 Bn 5 8 6 8 2
| 10 5 7a 8 6 5
10 8 10an 5 2 8 5
11 3a 5 5 6 @ 5
12 2 5 6 B 3a 5
13 4 5 8 5 10an 5
14 10 5 7 5 ) 5
115 5 Ba 3 6 4 6
16 5 6a 5 8 B8 Bn
17 6 4 50 2 B 8
16 8 8 50 2 4 3a
18 6 7a 50 6n 8 Bn
20 8 7a 5 8 6 6
21 B 5 5 2 10 5
27 8 4 1Gan Sa 5] 8
23 2 4 5 B 5 2
24 3a 8 10a 5 5 3a
25 10an 2 5 5 5 5
26 6 3 10a 5n 5 4
27 10 5} 5 8 5 5]
8 5 Ba 1Can 3a 5 8
29 4 Ea 4 5 5 8
30 11a 8 4 S 50 B
&l &) 2 2 4 Ba 6
82 10an 3a z 8 5a 8
83 10an 5 3 g 4 4
34 10an 5 3 2 8 8n
35 1C0an 5 10a 3a B 8
36 4 Ga 10 5 4 23
817 4 Ba 10 5 & 3a
38 5 8 4 5 8 4
33 5 Z a 10 2 5n
40 5 3 8 o] 3 5
41 50 3 50 2 52 5
42 50 4 b 5 4 50 5
43 6 6n B B 10n 5
4.4 6 8 Ea €a 10an 5
45 Ba 2 6 4 10an 5
4¢ Ga 3a 8 8a G 4
47 B 50 2 Sa 81 8a
48 4 Ba 3a 4 8¢ [
49 &n Ba 4 5) 811 4
&l B 4 Ba 8 4 Bn




APPENDIX B

Transcription of Gehaviours in Class N

Too much noise, chattering, whistl ing was heard in the compound
and in the classroom. When the researcher entered the class

a cheotic situation was observed. Students came in and went
cut, some informine their friends that they would be filmed

in a few minutes. Others talked atout their attire and general
look. All talked freely of whatever came into their minds.
Class was full of smiling faces and many did not care about

the presence of anyone of us. Personal talks were mainly in
Amharic while some English was used in almost all of their

sentences.

Then came the American English teacher, a religious sister in
her gown, a little nervous about the filming. Approaching

the researcher, she asked him whether or not she should start
right away. After having waited for some missing students to

come in, she started teaching.

T. Ato Abdulkedir has requested us to speak louder. So please

speak a little louder than you did last Monday.

When the last student came in and took her seat, the teacher

started.

T "Good morning girls".
"Good morning teacher”" in a chorus.

i As most of you know very well, I want to discuss with you
and try to discover the common errors that you usually make
in English. Now that you are 12th graders, you have em...

2h..., discussed and studied most of the rules of grammer

and I am going to start with a little story. In one certain

school, I don't know what this great school is, (smile of
student) there was a certain English teacher, and this

teacher appreciated all over explanation she thought were

worth talking about; eh... parts of speech, about some parts

of grammar, and about everything she felt she should talk

about. The last day of school she asked a certain girl:



it .
You don't think she was a 12 L grader any way (smile and

laughter of class). Now can you give me a sentence that
has a direct object? ©0Ok? So this girl was thinking a
while and all of & sudden she said with a big smile on
her face, she stood up and she said, "I think you are the
best teacher in the schocl.” (Laughter and smile visible

in every-one's face).

Of course, the teacher was very fascinated about it. She
greatly smiled and eh... em... well after a while the teacher
was puzzled, she asked for a sentence with a direct object
and teacher said, Aster that's very nice, that's a good
sentence (smile, laughter). Now what is the direct object?
And Aster gave a smile and said, "to get the best mark in

the class!” (an elaborated laughter in the class).

So the poor tzacher did not know what to do. May be to
start with the grammar all over again for evidently Aster
gave the right answer. But according to the teacher it
wasn't the right answer. That's what happens to us many
times, You see, we can study the main grammar rules, we
can study right exercices. But according to me, you know,
I've been teaching English as a foreign language here in
Addis Ababa for almost seven y=ars. I always came to the
same conclusion that if a percson is able to speak or write
freely correct English then these grammar rules, I don't
know, of what use they are gonna be. Of course they are

useful. But it is much better to put them in practice.

Now, I suppose the problem that most of us have especially
here in Ethiopia is that the language is not English but
it's Amharic.  And so many times we translate from Amharic
into English and finally there are a few mistakes that we
make. Unintentionally, not knowing but they could be

caused by just translation.
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Now I wrote on the blackboard a few exegrciges, . Eihva L
found mistakes made in your composition and other students’
compositions and also in speaking, with normal people who
are unecducated and with people who've great a good

education.

And I want you to have a look at these sentences on the
blackboard. Look at number one and em... eh... EZra

would you nlease read the first one?

He is learning at Gondar College

Jjow is this sentence correct? Is this correct according
to you? How many of you have heard people say this in
speaking English? (A lot of hands and smiling faces
murmuring and chattering) All of you? That means you
make these mistakes (smile)

Yes, in chorus,

Ok is there anything wrong with this sentence? pnardos!
is that correct?

No'

All right, what's the matter? Make it correct. What should
it have been?

He is studying at Gondar College.

All ripht why do we say studying instead of learning?

Eh... em... we use the word learn for places

Ok places

Ok? And if we say learn, it is in the school

All right, can somebody eh... use the word learn correctly?
Can you use it in another sentence? Sosina?

I learn English

That's right, or we learn how to do something eh...?

Cive me 2 sentence saying how do you learn to do something.
Can you think of a sentence? Mulatwa?

I learn to drive a car

All right, I learn how to drive a car. So usually with

the word learn, we study how to do something. In studying
we have to have a direct object or most of the time we

also study a place eh...? Now there is an idiomatic
gxpression eh...? That we usually use with learn. An

ideimatic expression that we can use with learn? Ayda?
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I learn my lesson.

All right, what deoes it mean, I learn my lesson? Anybody?
Yes Belaynesh?

Unaudible,

Pardon?

I made a mistake and I made it once

So what's gonna happen?

I am not gonna do it again

Ok (with a smile) don't make the same mistake again, Ok?
Ayda will you go and make the correction on the board?

(A student came forward, erased the work learning and wrote
studying instead).

Ok, let's go to number two, would you please read number
two Axumite? Second sentence?

I saw your friend before two weeks.

All right now, according to you what does this sentence
means ... what does it mean?

I saw your friend. I saw him before two weeks.

The class laughed ancd the girl blushingly bit her 1lip.

All right, two weeks have passed that I saw your friend
Ok, (pointing to the board) is this sentence correct?

Is this a correct sentence? No, how would you corresct it?
I saw your friend before two weeks... eh... took out her
tongue and said two weeks ago. I saw your friend two
weeks ago.

Ok, can someone use with the word ago in another sentence?
(A two-second sentence).

They left this place five minutes ago.

So please come up and make the correction here (pointing
to the board). A girl came and did accordingly.

Do any of you know in any... with any... in any circumsta-
nces where we use the word before? Before two weeks or
before five years. Can you think of a sentence if we use
them at all? Em... anybody... Yes?

We should finish the work before two weeks.

Ok, which means in two weeks, you should probably better

say in two weeks,.




R

Let’'s look at number three now. Would you read the sentence?
Student read, he is more stronger than I am.

All right. This one I think I corrected so many times in
exercise that my red pen is always finished when I finish
correcting your compositions. The class burst into laught-r.
Now what's the matter with this sentence? Now eh... Selam
do you think? Eh... is this correct? Now translating fro:
Amharic, it would be correct. You probably have the same
work, don't you? Now can someone make a correction or
explain why this is a wrong sentence?

You're ready to explain why? Yes!

We should say much stronger than I am, we don't use two
comparatives in one sentence.

Ok, wc don't use two comparatives. We can say much or?

How else should we say it then to leave out much? Hirut?
He is stronger than I am

All right he is stronger than I am. Ok Hanna could you
come up here to correct the 3rd one? Put the correct

word there.

(The girl came with a smiling face, very much concious of
the attention she received from the class with the noise
she made by her highheel shoes. She made the necessary
correction and went back to her seat).

Ok, the next sentence, what nurber are we now?

Saba would you please read nurber four?

She likes the...

Ok, have you heared this too a lot of times? ©She is too
beautiful. Ya...

She is too beautiful... (laughter in class)
She is too beautiful? MWho is too beautiful? {(The class

made a big noise of laughing).

Somebody said something in a whisp:z: and the class once
again burst into laughter..

What dis, what would be the real measning, the two meanings
of too (t-o-o). It has two meanings, Aster what is one
meaning of too?

It means more than enough, S0...



And what is the other meaning?

(A student thought for a while and noded her head to mean
that she did not know. She also started to bite her
finger nails.)

Ok it means also you know? And in this case what does it

mean? I mean what does too mean?

It means more than enough. For example the tea is too ho

that I can’t drink it. It became bad. So we use this wo
too when we want to say very in a sentence it means exces

excess, more than necessary, its not good.

So when we sey she is too beautiful (big lauphter) you kn-

what it means. It is like saying I like icecream too muc.:

I like it so much that when I eat it I eat so much that

I get sick. In that case you use it correctly.

Ok, Aksumite would you come out here and correct on the
board so that it should not be too, but very? (The stude
walked to the board, erased 'too' and wrote 'very' instec
Would somebody give me an example of 'very' used incorrec
Teacher cracks a joke (unaudible) and student burst into
laughter for a prolonged period of time.

~All right, who would like to read the next one? Eh...
Helen, the last one.

The student read Aida did three mistakes in her test.

Ok, she is very smart to do only three you know? Laughte
Is that correct? If you do three mistakes in a test woul
they consider you as a good English speaker?

Aida made threec mistakes in her test

Ok, you use made. Could someone made a sentence making t
of the word do or did. Silence for a whole,.

If you can't do mistakes, what do you do instead?

I did my homework last week

Ok, anybody else? You didn’t do anything?

Another one with do or did. For example you can say, I
didn't go to her house last night. Because I am older
than you, my ideas are more silly. Yours must be fresh.
A student raised her hand and the teacher recognized her

by gesture.

=



You must: do what the teacher tells you to do

Ok, that's good. Could somebody eo there to make the
necessary correction? (On the board). She pointed
on ona toc do the correction and the student did according.
Yes, Aster, make a correction of the last one.

So I think thzse are some of the common mistakes that you
make and I am sure that you have octhers in mind that you
probably make or you have heard others make before...
Yemisirach you said one time toc me about omissions.- What
do you mean by that? What were your specific guestions?
Shall I eive vou an example?

Yes, sive an example and if you understood the point you
should be able to explain it & little bit. Listen for

a whole. The student made funny gesture to get up and
answered the guestion and the class laughed.

For example, let's say my cousin calls me to go somewhere
else ok? And my friend also tells me to go somewhere.
And then I come and tell you, my cousin and best friend
will eo with me. What do you think is wrong with that
sentence?

That was the type of thing were discussing todav.

a student explained the mistake (unaudible) 1St student

'my' I should have said my

said ok, the omitted word was
cousin and my best friend will go with me. Because

my cousin is not also my best friend. There are two
people included in this sentence. Jell, (turning to the
teacher) if you den't mind, who can give me an example
to show that omissions would change the meaning of a

sentence? Yes, Hanna?

Hanna hesitated whether or not to get up in order to
answer the question and it caused laughter. An empty
Coca Cola bottle also fell on the floor breaking the
silence and the discussion-oriented atmosphere., It also

caused some smile.



For example if I say, I never have and we never eat an
oyster.. I nwver have and we never eat an oyster., What's
wrong with the sentence? (Someone asked her. to repaet

and she repeated.) I mewvar have and we never eat an oyster.

Another student, it should be, I mever have eaten and
never eat an oyster. Yes, the sentence should have

been, I never have eaten and will never eat an oyster,
because in the first sentence the verb cannot be I never
have eat. It should be I never have eaten. Ok, let me
give vou another example. Suppose a girl came to class
and read a poem. And the poem is not an interesting one.
And somebody said that she read a poem to the class that
didn’t seem to have any sense. What is wrong with the
sentence? She read a poem to the class that didn't seem

to have any sehse.

Silence,

In this case it is the class that doesn't have any sense
(laughter). Wculd you please repeat the sentence?
(Another student.) She read a peem to the class that did
not seem to have any sense. Therefore she should say,

she read & poem that didn’t have any sense to the class.

Ya, the sentence should have been eh... she read to the
class a poem that didn't seem to have any sense. And the
English ruls also says that place the word or phrase near
enough to the word that it modifies so that it does not
appear to modify another sentence. So now who would like
toc give us another sentence (laughter) because they felt
she took all the floor) this shows how the place can

affect the nature of a sentence?

May be this is another area that causes mistakes. Do

you have any idea Senayit?
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For instance, let me say I wanted to go to the airport
and accidently, I got on the bus which was going to the
Piza. And I might say, I got on the bus that was going
to Piza by mistake. Do you think this sentence is

correct?

Silence' I got on a bus (she repeats) which was going to

the Piza by mistake. What's wrong her (points to a student).

In that case the bus made the mistake, not you. But I
think you wanted to say that you made the mistake but not
th bus. So you should say, I got on the bus by mistake
that (smile) was going to the Piaza.

Yes, it should have been I got on the bus... By mistake,
I pot on the bus that was going to Piaza. This shows us
that I was the one that was misteken, not the bus. Got
the difference? (Laughter) Yes, in a chorus.

Ya, sometimes we make such mistakes and we don't seem to
realize it, you know? Yes, in chorus.

Sc when we explain them to another people we don't know
any other person doesn't know. Sometimes we have a
confusion here. I was thinking of an—example.that Yemisir
rach:said... Tate the flag for example. What would you
say? A blue and a white flag fly or flies on the mast?
A blue and a white flag. DNow you have to choose between
the two words, fly or flies on the mast? (Too many
student answer at the same time).

Yes Aida, what did you say? Fly or flies?

Flies

All right, why did you say flies? Because the flag 1is
red and white (laughter( chorus somebody said, blue.

All right, is that correct?

There is one, there 1is only one flag

How do you know?

I don't know, (laughter)

Another student, you said on the mast. So there must be
only one flag flying on the mast.

Well, there could be two flags flyiwg, you know? The
student continued to reason out. (Unaudible) causing
laughter in the class.

How many say fly?

A student raised her hand and said, it should be f1ly.,



A student raised her hand and said, it should be fly.

You say, fly. Do you have any reasons Or you'are just
guessing?

If you say a blue and a white flag, there must be two
flags. Therefore the verb must be fly.

A blue and a white, eh...? Two articles. Right. And

a blue and white, one flag. That's right.

Ya, Hay, Keren, why do you have a puzzle on your face?

I think you have some problems in mind. You know? That
you are thinking of a word. Do you have any, any gramma-
tical, grameh... grammar mistakes (laughter) that we
sometimes make in English, that we should correct? So we

mieht speak better English or write better English?

When she was talling about the problem of omission
(referring to her colleagues) I was thinking of a sentence
eh... eh... I was going to ask you know we have to words.
Two different words that have two different spellings and
two different meanings. We have "t-h-e-i-r"” and "t-h-e-r-e”.
My 1little sister asked, why we use, their when we say for
instance eh... eh... when we say, their brother was lost,
we use, their. Why do we use it. And I because I was
small and because I didn’t know the reason, I told her,
don't ask silly questions. (laughter) this is English.
Now since we are 12th graders, we have to know the diffe-

rence and we have to know the reason when we are doing

something. So, who can tell me when we should use 'there

in a sentence?

A student said, let me try and got recognized. Their
indicates a kind of possession, belonging, belongingness.
So we may say, they have lost all their possessions. But
the other one indicates place. You can say they are

going there, or they are there (laughter).

So, (started the student who raised the point still in a
standing position) so as she said, 'there' indicates
possession. Ok? (clapped here hands in a comical manner

and took her seat), (Laughter).



Very good, very good, I think she pointed out a very

food problem. I don't think a problem can be good but

I mean a common problem we have in English along with
erammar and that of spelling. Most languages (Amharic
included) ars languages which are very regular. But.
English coming from soc many different other languages,

we have spelling that is really a big problem, you know.
As far as, I think it is the worst problem that especially
in writing it may be even worse than grammar because
grammar is difficult. Eut spelling is more difficult
than grammar is eh...? Why is spelling eh..,. difficult?
I mean when you speak, nobody knows, (laughter) you don’t
have to spsll when you speak. But in writing, why is
English such a problem? Don't we have spelling rules?

I think we have rules of spelling in English? 'Yes’,

in chorus but, Aida?

There are words that don’'t follow rules. Aha.

Now are all words out of the rules?

No, In chorus spelling now they say in English there are
more exceptions than there are words that follow rules.
This applies to grammar a lot of times and it also
applies to spelling specially. So what do we have to

do then if we come to a word in writing a composition,
and we don't know to spell a word. We just guess? Or
spell it the way it sounds? It is probably going to be
wrong, of course? What should we do if we come to a

word and we don’t know how to spell it?

All students spoke indistinctly.

Do you ask a friend or what? Aster?

We refer to the dictionary

Do you always refer to the dictionary when you come to

a problem? 'No' chorus (laughter).

We have to adhit that many times we don't eventhough it's
very good if we do. Becuase we have to spell eh...
anytime we apply for a job or any time we apply for I

don't know what; after we complete ocur high school studies.



w

wn

Usually a person whe reads what we write can judge us

right away by our manner of writing or by our handwriting
or especially by our ability to spell words correctly and

by our ability to use them correctly. We should use

words very simply. I don't think we have to be complicated.
Becuuse eh... I think you can be very complicated in English,
but you keep it simple. That's the most important.

Because you learn a lot of very complicated rules and then
you don't know how to apply them, you don't %¥now how to
sayiensei sentence correctly. I cdon't know. I don't think
that's very necessary to learn all these rules of spelling.
If you know the basics, then eventually other things are
going to come. All right? It's very good. Anybody else

had any problems you have had in speaking or writing grammar?

Yes, Aida?
In speaking English there are two words that create problem.

They are ‘these’ and 'this'. And sometimes a teacher

pronounces these two words, we don't really know which one
it is. He doesn't pronounce clearly. Some teachers
pronounce both words in the same say. How do we know

which is which? How do we know whether he is saying
'these' or 'this?

Well, you try to judge that the teacher knows and soc you
figure out which is the correct one. I puess, sometimes
two different words are pronounced the same say. 'Silence’
I don't think the pronounciation of English can be improved.
As you for example (laughter). English is not your 1St
language and you learn it in school. And you speak it

in schoel and very few of you. I hope some of you at

least practice speaking outside the school and read English
books of course always helps. But any of you are tryping
to improve your spoken or written English in some way?

Or how can you do it? How do you think it is possible

to improve? Or you can't.

(Too many people speak at the same time.)

Eh... Meseret? How do you go about improving your English?
She spoke for about half a minute but not audible. Caused

laughter.



Ok, anybody else, trying some way? No? Ok, well let’'s
begin today trying some way.

Eh... none expression that I hear sometimes is this. Far
example they say "she should have went to the party
yesterday. That's correct, isn’'t it?

Na, 1n charus,

Why not, you're always disagreeing with me (smile). En...
terrible students, eh... she should have went to the

DaBE Vs We hacd so much fun, there was a lot to eat, these

were drinks, why wouldn't it be right?

Eden! S. She shouldn't have said 'went' should have said,
she should have gone to the party.

Oh, No, I like went (laughter)

Well, went is the past form and gone is the past participle
form and in a perfact tense you do not use the past form.
Why? Askes the teacher. Because, answered the student
it doesn't sound right.

How should you say it then?

No, she shouldn't have gone to the party because she had
an exam the next morning. (Big laughter). You saw why?
She did more than three mistakes in her test.

'She made'

She made, excuse me, she made mistakes. Therefore she
shouldn't have gone to the party. (laughter)

Anyhbody else? Any other error or mistakes eh... that you
make? (Silence). Eh...? You're perfect? You don't
make any mistake?

Anybody else? Elleni! did you have one? Or you said it
already?

Said something not audible.

Excuse me? The student said something inaudible.

Oh, I thought you said the topic of the machines (laughter)
A ol

Another type of mistkes we make with prepositions.

When we have direct object and verb, then if the direct
object ccmes right after the verh, we have to have a pre-
position ;in between,

Can you give an example?

Ya, say for example, the verb ask., 'She came and asked

my boaok'.
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She came and asked my book?

Near

E R

It's not right (laughter) eh...?

Don't ask me. By this time you should know.

Ya, she didn't come and ask my book, she came and asked
me (emphatically) for the bock. So to make this clear,
vou have to have a prepositicon in between.

Aha

Say she came and asked for my book. So I mean there are
all these lists of verbs and eh... eh...

You know all these lists of verbs?

Oh, no, of course, I mean Ican't 1list all of them.

How can you learn them though? Meseret how do you learn
them?

Inaudible

I suppose using them you know? You have to use them many
many times. They say that eh... if you are studying any
language you should say a word or a sentence correctly at
least a thousand times. And then you can make it your own.,.
So I am still working on Amharic (laughter). Because I
don’t have time to repeat things a thousand times because
I am teaching English.

Eh... who had, yesterday? Somebody was writing a sentence
on the board yesterday. That one sentence, who wrote the
sentence on the board remember? You remember what the
sentence was? We were talking about mistakes.

(A student reised her hand)

Comez up and write it, would you please? So that we would
analyze it. In fact it was a good mistake. I always talk
about good mistakes.

Please answer to my guestion, wrote the girl.

This is about what? Prepositions? Ok. Another one with
prepestions, all cight., Would please read the sentence?
(Pecinting to a girl). The girl said something inaudible
(laughter).

Ok, Aster?

Please answer to my guestion.

Ok, is this a correct sentenc? The moment I hear it, it

starts to bit my ear, maybe because I am an English teacher.
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If I taueht Physics or Chemistryor something like
that it might not bother me.

But any way dis it correct? Axumite is it a perfect
sentence?

No

All right would you made it a perfect sentence?
Inaudible (a proloegned explanation)

So you should say, please answer my question.

I think it is about time and this should suffice for

15 EIEIEN

End of Record.
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APPENDIX C

Transcription of Behaviours in Class S

Here are some examples of objects of the gerund. There are
three examples given. We have discussed some in the previous
period. 1. The Ktchen floor needs scrubing. 25 The sleeves

of this coat need letting down. 3. The lawn in the park needs

mowing (reads from the text). If you see the underlined words,
they are taken as subjects. But at the same time they are

objecbs of the gerund. Gerund you know the...ing form of any
verb, the gerund. Again the sleeves of this cocat want letting

down.

There numbzr two, (showing with his finger) the sleeves of this

coat, this is taken as .object of the gerund. Which gerund?

55 Letting down.
Yes, letting (teacher) and nunber three, the lawn in the
park wants mowing. Again the lawn in the park. It is

taken as what? It is taken as?

w
w

Gerund

=

Object of the gerund mowing. Mowing is the gerund in this
particular example. Note, there is a note if vyou have
considered. Note the subject of the above sentences are
the objects of what?

SS The gcrund

T But remember, they are taken as yhat? They are as subject
of the given sentences, but in these particular examples,

they are taken as objects of the..

5 "Gerund”

T Gerund, (he repeats).

T Now let us write the exercise, fourteen point six.
Complete the following in the same way as in the examples
given. Example, one example given. Let’s write it on
the board. Your face is dirty, (hs writes on the board
reading it at the same time). So you have to do some-
thing elze. Writes it.......u2..... and (a blank space).
Your face is dirty, so what should you do?

S Wash it. So it needs what? )

SS Washing,
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It needs... washing. (While speaking writes on the
poard). So this is the completion part. What is the o
complement? Eh... this one, that is, exercise number
one; the table is broken. The $ableis broken. So how
do you complete this one? Yes, Getahhew?

The table is broken, so it needs mending.

Yes, it needs mending. It needs (writing on the board)
mending. Next one, your dress is too long. Eh... Belaynesh
Your dress is too long it needs shortening.

It needs what?

"Shortening”.

This is possible answer eh... we have a better one.

Solomon?

Your dress is too long, it needs taking up.

Yes, taking up. It needs taking up. (writing on the boerd),
taking up. The next one, this is very simple everyone can
attempt it. These knives are blunt. Eh... (pointing)
These knives are blunt they needs sharpening. Now you ‘have
to change the subject. Rembeber, eh... "they” is plural so
they take a plural verb, "need”. Not needs yes? (Noise)
They need sharpening remember? Eh... the next one. His
shoes are very dirty. Pints to a student eh..

They need cleaning.

Eh... they need cleaning? There is a better one (pointing)
They needs washing

Can you say they needs? (Laughter) vyou never say so,
because the subject is plural. So you have to put what
sort of a verb? The need....? We need a plural verb.

So your answer they need.... (pointing:to-a.student)
Brushing

Brushing is possible (pointing) eh..

They nesd dropping.

They need what

Dropping

Dropping? So let us drop it out (sarcastically). Leaves
the issue unsettled and pointing eh... his shoes are very
dirty, they need what? A
Polishing
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Yes, they need polishing. Writes on the board. They
need polishing. All right. Next one. This shirt is

too tight. What shall we do about it? Yes, Mamo?

It needs loosening eh...

It needs loosening . Pointing to another Eh... it

needs whitening. Eh

Eh.. You don't make white shirts usually, we have a
better word. (Silence) who can try? Pause.

Alemayehu?

It needs

It needs (I am sorry he is deaf.. But we can at least
communicate]).

It needs sewing ehh...

It needs sewing? Eh... No, I better give the answer

It needs (pause) lettiing out--- letting out. (writes on
the board), it needs letting out, eh... of course, it needs
loosening or widening 1is possible in an ordinary usage.
Number six. The streets are narrow. Yes?

The streets are narrow, they need broadening.

No... (pointing) yes?

The streets are narrow, they need widening
Yes, widening, they need widening. Writes, they need
widening. Eh... coughing. Next one. This bucket is
leaking eh.. leaking means it drips water, it drips so
what should we do about it? Eh.. (pointing)

That bucket is leaking, it needs repairing

Repairing? Points to another,

It needs welding

Welding is a better word. It needs welding. (writes it)
Now number eight, the screws are loose, the screws are
loose. Yes?

The screws are loose, they nesed tightening

They need tightening. Yes, they need, (writes, tightening)
Then comes number nine. ~The key doesn't fit the lock.
Belaynesh

It needs, it needs feeling

Feeling spelling? eh...

Fal-<mpeing

Fles2n This is (filling) I think. (Points to a student).
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T No, (points again). Yes?

3 Failing.

i So how do you pronounce that?

S "Feling™

1§ You don't use this sound (feli), but you have to take
this sound (fai), I sound, filling. Eh... filling is
this one /fil/ filling. There 1is a difference between
these two. Points to the phonetic representations.
Actually in Amharic we say eh.../memored/.

T fh...the pages are uneven. The pages are uneven. So
what shall we do about it? Pause eh...

S The pages are unaven, they needs completing

T Eh... we don't say they needs

S Need

T Eh... they nesd what?

S Completion

T Completion, no (peinting) eh... they need ordering.

T Ordering? (shows rejection and points to ancther student)

S They need arranging.

T Eh... there is one word in fact if you could remember.

They need trimming. We usually trim the leaves of trees
or our hair can alsoc be trimmed they need trimming

/mekerkem malet new/ (writes on the board).

The next one is a revision. And the revision deals about...
deals with eh... participle phrases, about participle
phrases, You may remember when we grouped participles
into two. This one is present participle. And the second
one is past participle. Usually we say the present parti-
ciple is the ing form of the verbs, where as the past
participle is taken as especially in Contact, the formal
aged book, thes later is known as what?

55 Ed form

T Yes, ed form of a verb. In this particular revision we

are not going to deal with the ed forms but we want to

say something about the ing; that is the present parti-

ciple form. And you are asked to substitute the following
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because clauses. Becuase clause is a clause which 1s

started with BECAUSE, BECAUSE CLAUSE (writes on board

coughing). This bhecause clause phrases. Because will
be changed intoc participle. Writes on the board...
Yes, eh... examples are given, Pause eh..,. I went in
because I found the door open. Now you have to change
it into the participle phrase. By the way which one is

the clause which is supposed to be the because clause?

Which one is the because clause in this sentence? I went

in because I found the dcor open. (pointing) Yes?
Because I found the door open.

Secause I found the door open. Yes, I went in is one
sentence itself whereas because I found the door open

is a clause of because eh... then when we change this one
into participle phrase, it will be what?

Finding the door open, I went in.

So the underlined group of words is taken as what?

Participle phrase.

Number two, he knocked at the front door, because he did
not see them in the garden (pause) which one is the

because clause in that sentence? Solomon?

Becuuse he did not see them in the garden

Because he did not see them in the garden. So this has
to be substituted to what? (Pause) participle phrase,
How do we substitute it? (Pause) not seeing them in the
garden, he knocked at the door. The underlined phrase
is participle...?

Phrase.

Now let's try the ones which are given on page 52.
Because he hoped to pass the examination, he worked
hard, (pause). For the sake of Alamayehu, I have to
write the answer on the blackboard. Eh... (Alemayehu
himself).

In-audible answer.

Again & little audible ' -
Hoping to pass the examination he worked hard

Yes, you are correct. Hoping to pass the examination,

(writes on the board) what did he do?
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He worked hard

Very good, Yels, thishiisiicorrect. The second one,
Because I didn’t see Kebede in the office, I locked
for him in the library. Solomon?

Not seeing Kebede in the office, I locked for him in
the office,

What? Why do you say not seeing? Do you have any
rcason for saying not seeing? Why don't you just
say, you just say, seeing Kebede in the office, I
looked for him in the library? What is wrong with
it? Yes? (pointing to a student].

Because the sentence is given in the (pausel.

What?

In the negative

That is why you sayv not seeing (a cock, crows) writes

on the board. Not seeing Kebede in the office, I looked
for him in the (cock crows) library. All right. Who
can try the next one?... Belaynesh?

They not hearing the telephcne,

Eh...? (shows rejection of response) pause. Eh...
(pointing to another student)

(Inaudible)

Repeat it again please

Hearing the telephone, they kept on eating dinner...
No, you have missed something. Points to another boy.
Eh... Not hegring the telephone, they kept on eating
their dinner.

Yes, this sentence is given as the second one. It is

a negative,. So we have to start with a negative marker,
not. Not see I am.. I am sorry. Not hearing the
telephone (writes on the board) they kept on eating
their dinner. Yes, Number four eh.,.. (points to a
student)

Hearing the door bell, she ran to open the door.

Yes, you don't need, "not"., I will just alter it only.
Seeing eh... no it is number four eh?

Yes.,

Hearing the bell door, the door bell she ran to open?
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"Fhe door”. Number five because he did not see the
policeman, he bumpesd into him.

Not seeing the policeman, he bumped into him. And
number six. Becuase he saw... he saw his mother-in-law
in the shop, he raised his hat.

Yes, sawing sa.... I mean seeing his mother-in-law in

the shop, he raised his hat.

Seven.... Because they forgot the time, they stayed

talking till dawn. "Soloman"?

(Inaudible)

Where are we? We are on number

We're on number seven eh...?

Because we were interested in his speech, we listened

closely. Points to a student eh...

(Inaudible)...

No.... points to another student.

Wering interested... (teacher cuts short).

Wering? No we don't change the simple past verb into

ing form, eh... being interested with his speech, we

listened closely.

Yes, being interested,..... being interested with his

speech, (writes the sentence on the board while pronouncing

it loud) it listened closly, dissturbance, too much noise)

Question?

Yes, points to one student

For example in the above example we have changed verbs

in iﬂi forms, but here we changed it to being. Why is it?

Yes this is a good question. He says that so fzr we have

changed the given verb, that is the main verb g v B
of the sentence, into ing form. But in this

particular example, we have not, we have not changed

interested into interesting. Instead we use being, why?

Who can tell him? Why do we say being interested instead

of interesting? Were interesting in his speech, we listened

closely. So who can tell us? Getachew?
(Inaudible)

The ing ferm of were is being of course eh... what is were?
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So we have to start with what? Therefore we have to

chanpge that simple past verb were into being.

Beinpg interested in his speech, we listened closely.
So that is why instead of changing interested inte

interesting, we change were into being. (Writes on the

board) eh... because they forgot the time, they stayed
talking too long. Yes? Points to a student.

Forgetting the time, they stayed talking too long

Yes, Tigist. Forgetting the time, they stayed talking
too long., Because she felt hereself, hereself again she
started singing. This one is not this much easy,

but at least, let us hear. VYes? (points to a student)
Felting herself again...

I.... you don't say fzlting. Felt is a simple past verb.
And we don't add an ing tec this type of a verb. VYes?
(Pointing)

Feeling herself again, "felling”.

This is (fell) I think and we don't have such a verb

in English veocabulary.

Yes? (points to a student)

f double e-1-ing, feeling

Yes, feeling. Feeling herself again, (writes on the
board)... she started singing., And the last one? Because
he bent the stick too hard, he broke it. Getachew?
Bending the stick too hard he broke it,

Yes, Bending the stick too hard, he broke it, Yes, we

have to continue eh.,.. for five minutes, then we will stop.

Page 53 it is about opposites. Opposites are usually the
negative forms of a positive statement. Find out the
negative prefix in each of the following words. Of course
first we have to know what a prefix is. What is a prefix?
Yes? lemavehu? eh...

ir

ir is a .prefix in this example, but what is it? What

is its meaning? Writes on the board. I write it for

the sake of Alemayehu.
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Not regular.

Not regular? Yes (pointing with the chinel.

When we write oppcsite words we start with ir

Ehe.. ves, you have the idea. It is part of the word.
That is not a word by itself. £&ut is a part of a word
which we may put before a given word, but you can make

it negative or opposite, by adding what?

. (Inaudible)

So ir is what?

It is a prefix.

That is what we mean eh...

You are asked to find out the negative prefix in cach of
the following words. What is the negative prefix in the
first one? Pointing eh..

Un

un? But it is not given

ikie

££ in the secocnd one? The word is immoral, immoral

Im

Immorel the opposite of moral is "immoral” that is im,
The next one is illegal

I1

Lk And the next one is inaccuracy

In

In, in. Next one is "Injustice”,

In

In. Next one is immortal. VYes? (pointing to a student)
Im

Im. Next one is irrelevant

Ir

Yes, ir. And inappropriate? Eh... (pointing)

Io

In idtdterdte? Illiterate? Eh..

2&. e e

Eh... il immaturity? Immartuity? Zenebework?

Eme o e

Im. "Next.-:@ne irresponsible? Tigist?

o The next one incapable? (Pointing to a student)

In

In irrecoverable? (Pointing)
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0y Immaterial?

Im Illegible (Points to a student)

L1

I1. And now next one is (pause) "Irrecoverabl-~.
ir

Ir Inefficient?

In

Inadeguate? Inadeguate? b
(Inaudible)

Yes?

In

Inadequate is in, in inevitable?

In

Impossible? Yes?

{Inaudible) Aaﬁ&*ﬂ

Eh...? (to mean say it again)

Im and

Im and irrational? Irrational? Yes?

Ir

EE' Eh... we have one xexercise, so lets complet-

and disperse.

Choose the best word that complete each sentence

correctly. Reactionaries were... you have altﬁrurtives,‘
four words given.,. You choose the best and fill i the
blank speace. Reactionaries were (blank) of cubve ng
the popular revolution. Solomon?

Incapable

The given words are illegal, improper, incapablz - d
irrelevant. The best one 1is incapable, that is given
Ui (B

Smugelering is an illsgal activity

It is not émugglering but something else.

(Inaudible)

Eh...? Speak louder

Smuggling

Smuggling is an illegal activity. Number thre=. t.a
oppressed Ethiopian masses have been victims of exsloi-

tation and what? VYes? (pointing).
Injustice

Injustice
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The point you raised is (blank) to the topic we are

discussing now. The given alternatives are irrelevant,

illegible, inefficient and impossible. Yes? (Pointing)
eh...?

Illegible

Irrelevant yes something which is not needed. Embaz-
zling public funds--- to waste money, embezzling means

to waste money improperly, imoral and inadequate. Eh...?
Polntineyes? ER 2 ER LT,

Immaterial

No. Pointing. VYes?

Immoral

Immoral that is C.

A lot of time and energy has been wasted as a result of
(blank) team leaders. Inimitable, inefficient, incapable,
and immaterial. Yes? Pcinting.

Incapable

Incapable. Now, I am sorry, this is number six. IS 12
Yes, So what is the answer? It is not incapable Getachew?
(Silence) Solomon?

(Inaudible) eh...

Immaterial

No

B

Eh... 'B' yes, inefficient. Thousands of (blank) people
have been able to read and write within a short time.

Ye s S (RPodnting)

Iliiterate

How do you pronounce that word?

(Inaudible) eh...?

=y

It is B but how do you pronounce it? (Pause).

Getachew?

The literate

Literate?

Illiterate,

Illiterate. The work was (Blank) damage to property.

The alternatives are improper, irrecoverable and irrational.

Eh.ee? Yes? Pointing.
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Irrecoverable

Irrecoverable. How can we prevent the (blank) utiliza-
tion of public property? Immaterial, improper, irresi-
stible and injustice. Eh...? Pointing.

Improper

Improper. And the last one?

The hercic deeds of the militiamen who fell in the
battlefield are (blank). Immortal, illegitimacy,
irregular and inappropriate eh...? Pointing to a
student.

Inappropriate

Yes? Pointing eh...?

Illegitimacy, B _

No. Yes? And points to a student.

Inappropriate. By elimination so far we have used most
of the words, we are left with two words only. Yes?
Getachew? Yes Solomon?

Immortal

Immortal, Yes . The heroic deeds of the militiamen
who fell in the battle fields are immortal, eh...
Flease read and come the next unit, that is unit

fifteen.

End of Class.
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APPENDIX D

Transcription of Behaviours in Class Y
Teacher - Introduced the obijicsctive of the research and the
purpose of the filming.
T Now the topic that I would like to talk about is some
thing an asreement. "low what is apreement? You know

agreement I can e¢ive vou a cood analogy of a family
where there is a father and mother. and children

The father does not have any kind of “chikchik”

with his wife. The wife does not have any kind of
problem with her husband. The children are happy so
that 211 the house hold is a happy family. When you
say a hanpy family that means you find generally all
people in agreement with each other, in good relation

with each other.

Now coming to the point...

A sentence is a family. When I say a sentence is a
family, it contains a number of words. There are certain
words. which indice tz the action, certain words which
mention the word action. certain words that complement
with actior so that every. word in a sentence has got

its own function. Basing upon the function that it

has, or what matters is .. {‘1naudible]).

In other words, you know. from the ESLC point of view
your work is suppose to concentrate on the agreement
of verbs. The first pocint that I would like to make
is that who ever doss the action, it is always the
subject part of the sentence. The action is always
the predicate part of the sentence. So there must be
a relation between the subject part and the predicate
part. So whenever you are talking about subject, it
must agree with the predicate. You know generally we
have what is called a number of singular and plural.
Singular is always one and when plural. there is
always more than one. When the subject is singular

what about the verb?
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It is also singular. A plural verb cannct take a
sineular subject.

Yes

A singular subject must always take a singular verb.
S0 the Ffirst rule is thet whenever we want to make

agreement the subject must apree with the predicate

in its number. Make a point of this. The subject
must agree with the predicate in its number. A singular
subject always takes a singular verb. A singular verb

alwavs takes a singular subject.

Now if I say Almaz were a gocd girl, Almaz were a good
girl, Is it right?

No

Why?

Inaudible answer,

The subject is singular Almaz is?

Singular

And the verb is plural. So you call this disagreement.
Ishi., now coming to the point. the second rule is
zenerally whenever you find two or three subjects,
combined torether we call them by their own names say
Almaz, Martha & ilamie - {(pointing to a student)
(laughter in the class). This kind of subject what do
you call it? Is this a simple or a complex subject?
Conmplex

Complex subject, yes whenever there are more than one
subjects., you call it @ complex subject. So naturally
a complex subject will take 2 singular verb or a plural
verh?

Plural verb

Plural verb because subject is more than one.

So whenever the subject is more than one, the verb

is automatically plural. So what is the second rule

now? Can you tell a the second rule?



- W A4 n -+ W

- U

w

——d

=gy -
Yhen the subject is plural, the verb is also plural.
15

naudible.

Can you ¢ive me an example?

Another student raised her- hand and seid, Aster and
Almaz are good girls. Teacher repeated, Aster and
Almaz are good girls, right. Now can you give me

other examples of complex sentences? Can you think of

some words that go together with complex sentences?

(pause) you know there are certain words like “neigher...

nor “either-or’ and think like that, ok? Can you give

me an example? fPointed to a girl).

Neither Almaz nor Aster was absent.

Ok said MNeither Almaz nor Aster was gr ‘were absent?
Neither Alm:sz nor Aster are absent

Ishi, why do vou say are?

Indistinct response

You know you must speak loud. After some time the
student changed her mind and said. neither Almaz nor
Aster was absent.

Ishi Now you know that whenever there are certain words
connected by neither...nor, either...or not only...
but also, the rule says the verb must always agree with
the sunject nearer tc it. If the neither...nor has

a plural subject the verb becomes plural. Can you
give me an example points to a girl of neither...nor
being used in the plural form? A student answered.
Neither Almaz nor the children are sick

Neither Almaz rnor the children are..... Why do you say
are? Is 'children’ singular or plural?

Plural

So the verb must be?

Plural

Now can you give me an example for, either...or? A
student murmered.

Talk louder
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Either Almaz or Aster is present. Right, said
teacher, Almaz is sincular, Aster is singular,
therefeocre, the verb must be singular. So therefore
whenever vou make use of thess wo! ds, remember the
verb must aeree with the subject nearer to it. Can
you give an example of not only but also? (Silence)
em...you have eaten something everyday, aydelem?
Y ou had eaten not only injera but also? 0Dabo bread
aydelem you have eaten nct only injera but also bread
so what does the rule say? To put it in a grammatical
¢ha.aa. 1 want you to use bread in the plural form. What
is the plural form of bread? Is it a mass noun or a
count, noun?
Mass noun
Now do you think that can you answer supposing I wanted

to sav pieces of bread or some thing 1like that? How

L
Q

can vou answer?...loaves of bread. sorrvy? Loaves

of breead. Silence) you find for example that subject

is connected toc a word by means of either...or, neither...
nor like that. Is this subject going to be a singular

subject or a plural subject?

Singular
Singular. Remember neither of and either of take-up
singular verbs. Meither of the students is, or either

of the students is, They are always singular.

Anything other than this? (Referred to a girl). Can
you give me examples of words that always take singular
verbs? There are some words ycu know that are always
singular.

Each. every

Yes. each and every

Example?

Each of the students is in class.

Each of the students is in class.
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Now coming to the next point, there are words that are
generally celled, words used tec introduce the sentence.
When I say introduce the sentence, what does it mean?

It means. you know for example together with. along
with, a2ll of these words...with...like that automatical-
1y what kind of verbs do they take? Would they take
plural verbs or singular verbs? Along with, together
with? The director together with the assistent
directors, the director together with the assistent

directors is here? Or are here?

Is

Is, why?

Singular verb

Singular verb. Therefore remember, these words have
nothing to do with the meaning of the phrase in the
sentence What is the meaning in this sentence, here?
The director together with the assistant directors, the
director together with the zebegna...? There could

be hundreds of guards there, but they have nothing

to do with what is called the agreement here. The
director is singular. He always takes a singular verb
mind you. This is what you have to know. So you know
generally, so when I am talking to you I am going to
make you give some examples later for each one of these
points, mind you. You must remember whatever points

I am talking to you right now.(with a gesture of
warning). Again I will explain one by one, after that
you @will eive me examples. You know there are words

introduced by what is called of preposition.’
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This word of-prepcsition has nothing to do with
the subject-verb agreement. A listc of students was
eiven or were given to the director? Which is correct?
Was given
Was given,why? The studerts spoke in chorus. But
without waiting for their answer, teacher said, list
is singular and students make 1t plural. 0f, students.,
has nothing to do with the agreement hers. So therefore
say a-list of students simply meens you eare heving a
list of them. MNow if I say a box of checolates what

delem?

e

~
3

can you do? Chocolates is plural ay

1

sincular”® said someone. Box is singular Igh;? Teacher
repeated. Now so these kind of - prepcsitio

very important. Coming to two more points before asking
summary guestions. you know that there are ccrialin words

that have to do with @& number of, a large number of.

A number of students in this class are fifteen or 1is ‘fifteen

Is fifteen
s fifteen, why?

I
A number
A

=

number of students in this class i3 Tifteen or when
the subject is indefinate make the varb plural and
when the subject is definate and concrete for example
fifteen is definate, aydelem? When you have a definate
number make it actually in what is called as the singular
verb. Now using your answer on this peints I just wart.
everybody to participate in discussion. Now could you

please give me an example. Think of different examples.
Don’t always say ‘Almaz and Aster like-that eh...? Take
anything. I gave you an example whers a singular verb
must agree with a singular subject. Please anyone?
(Pause). Anyone? (Silence) come on. Ok Martha vou
come up with a point. Sc long as I understand the

point, it is ok for me, come on gedyelem. A singular verb

goes with a singular subject aydelem
b

? Now can you
give me an example of a singular subj

ject? A cat is

singular or nlural?
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Singular

Now cat eat or eats?

Eats

Eats, is that singular or plurel?

Singular

Ok, a cat eats a rat aydelem? Now can you give me an

example for a complex subject. What were some of the

examples we mentioned there? And, take it easy. Martha,

Baltena, Almaz. Birwork...eh...?

Almaz and Aster ok, can you give me another example

where you find that a sentence :3 cornected with neither
..nor? A single sentence in two subjects. Double

subjects, what would be the nature of the verb?

Sinsular

Singular, give me an example please.

Neither the students nor. the teacher is in the calss,

€ G RIne CIGE:

Singular, give me an example please.

Neither the students nor the teacher is in the calss,

correct. Can you give me an example for a singular

subject and a plural subject connected by neither nor?
(pause) one sinsular subject one nlural subject. The

plural subject comes secocnd,

Either Almaz or the students in the class are present.

Right. said the teacher, either Almaz or the students

in the class are present. Correct, can you give me an

example of a plural subject in the beginning and a

singular subject in the end connected by what?

(Pause) a plural subject first and a singular subject

next to the verb? (Silence) a girl murmered but not

audible.

Please speak louder. Let'’s hear your voice. Think

there is no cne in the classroom. (The student dis-
played a shy face. With 2 pen in her mouth, she
continued). Neither Almaz nor the other students are
present.

Now could you pive me an example of a sentence that
has the words together with, along with, as * ag as?
All these words now could they go with the second
subject? Have they got any relation with subject verb

apreement? (Silence.)
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The Director along with the unit lsaders is here
What is the main subject of the sentence here?
Hhitrec Born Director, repeated the teacher. Ok.
This director, is singular or plural?
Plural
Flural. So what should be the verb?
Singular

Right

Come on give me an example for 'as well as’ (Silencel.

As well as eh...

The teacher as well as the students is not in calss.

The teacher as well as the students...Now is
students singular or plural?

Singular. =2h...

Students?

Plural

Therefore the verb must be plural. now it is almost

time now.
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