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ABSTRACT 

The main objective of this study was to investigate the major problems of instructional 
supervision in Mida Woremo Woreda primary schools and to explore the extent to which school 
principals, department heads and teachers implement internal supervision and then to 
recommend possible solutions to the problems for the improvement of the teaching-learning 
process. Descriptive survey method of research was employed for this study. Data were collected 
through questionnaire, document observation, focus group discussion, interview and direct 
observation. The data was then analyzed qualitatively using percentages. The findings of the 
study indicated that: the schools have shortage of trained man power and teachers are loaded; 
so that cluster center supervisors, principals, teachers, unit leaders, department heads and 
others do not play the various roles expected of them. The teachers' role in instructional 
supervision is almost neglected; school-based supervisors and cluster center supervisors ·do not 
seem to go in line with the intensions, principles and functions of instructional supervision. Some 
teachers seem to have negative attitude towards internal supervision and the major problems 
that affect instructional supervision practices in the Woreda include: cluster center supervisors 
inefficiency, lack of participatory approach to instructional supervision, inefficiency of 
principals and teachers, shortage of sufficient finance and lack of human resources. Based on 
the findings, short and long term specific professional trainings that advance the professional 
development of workers were recommended to be planned by Regional or Zonal or Woreda 
education bureau with the concerned NGO 's such as HMenschen jOr Menschen H. In addition to 
this, strict licensing system were suggested to the whole workers of the woreda. 
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CHAPTER ONE 

1.0 THE PROBLEM AND ITS APPROACH 

1.1 Background of the Study 

Nowadays nothing could be done with out education. Education plays a pivotal 

role in modern society. The economic, social and cultural advancement of a 

country depends on its educational system. "When education goes right, 

nothing can go wrong and when education goes wrong, nothing goes 

right"(Starges, 1979). \ Because of technological advancement, students are 

expected to be competent. With increase in student enrollments, broader 

curriculum, lack of school facilities, changing innovations, and the like, there 

have been many problems in instr.uctional improvement. Teachers faced such 

problems and unquestionably need academic assistance through instructional 

supervision. Do supervisors in most schools today help teachers to modify their 

behaviors and expand their repertoire? Not likely!. A survey of school districts 

probably would validate that most experienced teachers are observed or 

supervised about once a year and the inexperienced teachers are observed or 

supervised perhaps twice. 

Instructional supervision is changing from a traditional top down managerial 

approach to one that involves and empowers teachers. The essence of this 

movement involves a new vis ion for supervision, one that creates and nurtures 

teachers' leadership . 

Instructional supervision is one of the functions of instructional leadership and 

has a direct link with the improvement of the quality of teaching and thereby 

contribution to the quality of learning for students . Broadly, educational 

super'lis ion indicates all of the activities, functions, and nurturing conditions 

that are intended to help teachers (and various other educational workers) to 

improve their performance. Instructional supervision is a service to teachers, 

both as individual and in groups. It is a means of offering to teachers 

specialized help in improving instruction. 



There are a variety of approaches in implementing instructional superviSIOn. 

They are clinical supervis ion, self-directed supervision, informal supervision 

a nd inquiry based supervision. Experts distinguish between class room 

supervision and out-of-class supervision, with the former being clinical and the 

later general. Thus, clinical supervis ion means in class supervision (Girmay, 

2006). 

A potential instructional supervisor acquires various skills. And a lso there are 

many and varied activities in which effective supervisor engage . Teachers, 

department heads, vice principals, principals, a nd others who deserve 

supervisory activities would respond positively to this service only when they 

are convinced that instructional supervision is used for improving student 

learning a nd performance is increasing. Therefore, the ma in objective of the 

study is to investigate the major problems of instructional supervision in 

primary schools of Mida Woremo Woreda and to explore the extent to which 

school principals and teachers implement internal supervision. That is, it a ims 

at finding answers to the basic questions of the study. Specifically, the study is 

intended to: analyze the current practices of internal supervision in Mida 

Woremo Woreda primary schools; examine the extent of professional 

experien ce sharing among the supervisors and teachers in the schools; identify 

the major problems encountered in the implem entation of internal supervision 

in the target schools; examine whether the instru ctional supervisors apply 

supervisory principles and skills when they carry out supervision; and point 

out teachers related problems In the implementation of instructional 

supervISIOn. 

1.2 Statement of the Problem 

Education systems rely on instructional supervision to control and improve 

instruction by improving the quality of teachers and the achievem ent of 

learners (Grauwe and Gavinda, 1998:9). It has been u seful in equipping 

teachers with the necessary knowledge and rlkills to solve educational problems 
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by crcatin g awarcness about the dynamic methodological changes, In the 

teaching-learning process (Goker, 1998). 

However, the researcher has been frequenLiy listing to some primary school 

teachers in Mida Woremo Woreda about their dissatisfaction in s upervision 

a nd support services being rendered to them. The teachers do not seem to h ave 

positive altitude to the s upervisors . Some of them even do not seem satisfied 

with their job. It seems that. t.eachers are not s upported by inlernal supe l"v isors in 

tackling problems in the implementat ion of the new curriculum and newly introdu ced 

instru ctiona l approaches. Moreover, many scholars and other concerned bodies 

in the Woreda express their conce rn about the deteriora t.ion of the qual ity of 

education. 

Although it IS not proved by research, such supervision prob lems and others 

might have a negative influence on teachers' sat.isfact.ion wit.h thcir job and 

dissatisfied teachers can have unquestionably negat.ive impact o n the qual ity of 

primary education of the Woreda. 

The above pro blems and his expcrienee of t.eaching, in vited the researcher 10 

carry out. a study on the current practices and problcms of in st.ruct io nal 

supervlsl0[l In primary schools of Mida Worcmo Worcda in /\mhara region, in 

order to contribute as much as his eapaeity allows towards t.he effon of t.h e 

regional a nd n ationa l government. in fighting the problcm in thc Woreda. 

To achieve this objective, the researcher raised the following basic research 

qucstions: 

1. Who are the instructional superv isors and how competent a rc t.h ey? 

2. What arc thc functions of supervision and how is ;t pcrformecP 

3. What organi zat ional arrangements exist t.o facilil.at.e t.he function of 

supervision? 

4. What are the major problems e ncountered in practicing supervision") 
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1.3 Significance of the Study 

The Leaching learning process is quite complcx. Thus , masLery of cerLain 

Lcehn iques and methods from teachers tra inin g eoll cges and universities only 

can not equip a teacher with a ll answers to problems that. a teacher faces in his 

day- to-day teach ing activities. Hence, to be resourcefu l, a teacher needs to 

grow on the job, which is brought about through the inLeraction or teachers and 

their supervisors through internal supervision. So it is believed t.haL principals, vice 

principals, depart.ment heads , experienced teachers and othe rs should be 

cngaged in the superv isory activity. 

The prevalence of supervision difficu lties is believcd to negatively affect what 

gocs on in schools and in c lass rooms. There fore , ident.ify ing the prevailing 

practices a nd problems of instructional supervision by undert.aking a su rvey 

and coming with sound recommend a tion s can have its own role to play in 

improving the quali ty of education. 

There is no research concerning practices and problems of instructional 

supervision in primary schools of Mida Woremo Woreda in I\mhara region. 

Thus, the results of the s tudy wi ll be significant for t.h e following rcasons: 

I. The s tudy will providc valuablc information and rccommcnd some 

para mount solu t. ions to the problems undcr investigation. 

2. It wi ll h e lp as a reference material for those who want. t.o con duct. furthcr 

research in the a rea. That is , it may serVe as a sprin g board for further 

studies and initiate or encourage other researchers for further study in 

the a rea. 

3. It will help the school community and the society of t.hc Woreda as a 

who lc to have a n over all knowledge of the impact. of instructiona l 

superv is ion problems on t.eache rs job sa ti sfaction, pupil lea rn ing and 

the quality of primary cd ucation. It will also help to give informat.ion t.o 

concerned ind ividuals as we ll as gove rnm e nt a genci e s , so that crfeetive 

and corrective measures cou ld bc taken t.o minirni;-oe t.h e problem. 
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4. Ii. will inform s upervi sors a nd oLher sLakeholders abouL Leaehers' 

pereepLions , expeeLaLio n s, and orienLaLions Lo supervisory services and 

Lhereby Lhey wo uld react accordingly. 

5. IL wi ll conLribuLe Lo Lhe exisLing knowlcdge in making Lhe Leaching­

learning proccss crfecLive and produeLive. 

1.4 Delimitation of the Study 

Due Lo Lhe Lim e eonsLrainL of the researcher, Lhe scope of t.hc s tu dy is de limited 

Lo on ly one Wored a in Amhara region whic h is called Mida Woremo Woreda. 

Th e resea rcher c hose Lhe Woreda based on reasons. One o f Lh e r-casons was 

t.hat, Lhe researehcr was born In this Woreda and the possibiliLy and 

accessibility of ge LLin g appropriate informaLion. In addit.ion Lo t.hi s, it becomes 

easy to collect questio nnaires a nd Lo geL relevant. documents. Primary schoo ls 

a rc seleeLed, because Mida Woremo Woreda has only two secondary sc hools 

a nd 35 governme nL primary schools. 

Another impor Lant poinL is de lim iLa tion of scope of t.hc t.opic. Th e st. udy foc u scs 

on instruct.ional supcrvision w ilh in Lhc school. Th e studv do"s no; r"CLlS 011 

exLernal supe rvision or educaLiona l supervision o r gene ral supervision , wh ich 

is eonducLed by Woreda or sub·-Worcda adminisLraLion cducational bureau 

supe rvlsors.ln s lruc tion a l supervIsion IS selected due to t h e fact tha t 

s uperv ISIon problems directly or ind iree Uy influence the qual! ly of educa Li on 

a nd ed ucaLion is one o f Lh e m a in factors for th e development and transfo rrnalion 

o f any soeieLy . 

1.5 Limitations of the Study 

Through out. the process of carrying ouL t.h e study Lhe researc her has faced 

wiLh va rious diffi cu lties and th ese were: 

I. S hortage of time was th e major problem t hal chal lenged t. he rcseareh e r 

while eondueLing t.he st.udy . There was an iICl.lt.C shortage of time t.o 

conduct. deep sludy bv using differenl data in slrurncnl tools which neccl 

greal d eal of lime. Due Lo fi nan cial, lime and capacitv co n s trai n ts, Lhe 
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researcher failed to compare an d contrast praet.ices and problems of 

instructiona l supervision in the targe t sch ools with other woredas, zones 

a nd regions. Obviously, the problem seem s preva lent in all pr imary 

schools of the country. Neve rth e less, conditions did not allow th e 

researcher to a im at studyin g a ll ins truc t iona l s upervi s ion problems in 

a ll p rimary sch ools of t.h e country . 

2 . One limitation o f the study could be lack of recent. a nd re leva nt related 

li terature o n the topic, especially on Eth iopian cond ition . That is , there 

is acute s hortage of books o r lack of up- to-dated relat.ed litera tures in 

the a rea . 

3. S ince there was problem of enough time, a nd lack of reso urces, the writer 

coul d not take large sample. Becau se of the small si:-:e of the sam ple it cou ld 

n ot refer to the whole country, the whole cycles or levels of education . Th a t 

is, there is a problem of genera lization. Beca use of the data a rc ga t. hcred 

from only one Woreda primary sc hool s in Amhara region , the findin gs 

may no t be applicabl e to th e rest of Woredas in I\mhara reg ion or any 

o ther region . 

1.6 Operational Definition of Terms 

The following ope rat. iona l definition s are used in the E thiopian context a nd in 

the context of the study .. 

1. Instructional Supervision: It is a mea n s of offering to t.eachers 

specialized help in improving instruction. · It is a se rvice to teachers, both 

as indi vidua l a nd in group. It refers to internal supe rvision or c linical --supervlslOn. 

2. School- based Supervisor: Is a pe rso n w ith in th e sc hool a nd who 

su pervIses a teac her. It refers in this study to principals , Vice-pr incipa ls , 

department heads , experienced teac hers or teachers who a rc engaged in 

su pervisory activ it ies o f prima ry school s of I<; th iopia , pa rtieu la rly in M id a 

Woremo Woreda. 
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3. Primary School: The school division from grade one to grade eight. It 

has two cycles (first cycle Grades 1-4 and second cycle grades 5-8) . It 

refers to elementary school in American education system. 

4. Secondary School: The school division from grade nine to twelve. It has 

two cycles. (First cycle grades 9 and 10 and second cycle grades 11 and 

12 (preparatory)). It is almost similar to high school in American 

education system. 

5. Cluster center supervisor: is a person who supervises a group of 

schools, particularly in Mida Woremo Woreda. A cluster center supervisor 

supervises or responsible for 5to 7 primary schools. 
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CHAPTER TWO 

2.0 REVIEW OF RELATED LITERATURE 

The spo tlighl or educationa l leadership now is on inslruelional leadership. 

Pressu re ror improving stude n t learning and perrormanee is in creasi n g, a nd 

educalion a l leaders especially schoo l principals arc being urged lo roeus lheir 

errorls on lhe core business of schoo ling- teac hin g and learning (Cirmay , 2006). 

Supervision ca n be co nce plua lized as one parlo r a lOLa l o pera lion or a school 

geared lo bring aboul improvemenl in lh e leaching-learning process. In lhe 

compl ex rield or m od ern edu ca tion a l adminislral ion and manageme nt, -------
ins lru cLiona l s upervision acls as all. essen tial vehiele ror improving inslruetion 

and developing leaehers' iniliative, respon sibilily, creative, internal 

commilment and molivalion. Il has a pivo la l position in lm provm g q u a liLY or 

education a nd pupil growlh . 

Thus, overview o r lhe definitions, hi s lo r iea l developmenL, imporlance , ru n elion, 

approaches a nd problems o r inslruclio nal supcrvision arc t.rca led m lhis part 

of lh c sludy. 

2.1 General Overview of Instructional Supervision 

This lopic gives aLLen lion lo inslructiona l supervision. More import.ant.iy il. 

dwe ll s on lhe dilTerenl approaches t. hal currenl lhinkin g proposes ror erreelive 

inslruclional supel-vlslon lhat. e nhances leacher proressional developmenl 

thereby enhancing betle r learning for s lud ents'. S upe rvis ion is a planned 

program in order to improve c lass room instruction a nd effecliveness or school. 

Let us sec it in a more delail way. 

2.1.1 Definitions 

Difrerent scho lars define su pervis ion dirfercnlly . [every one derines I.he term 

depend ing on dirrere nt context , purpose, experience and pers pective . Due lo 
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these, there is no uni ve rsal or one accepted defini tion of the term supe rvIs ion 

(Rue a nd Bayer 1989 :6 ). Although there IS no uni versal definition of 

s upervi s ion, it is importa nt to mention a few defin ition s in o rde r to understand 

the essence and th e notion of supervis ion. Some definitions arc presented as 

fo llows : Su pervision , accord in g to Dejnoka (1 983: 159), in c ludes th e process 

and ac tivitie s intended to improve an individua l, a group, or a progra m. II; 

education supe rvision u s u a lly refe rs to activi ties lhat serve to improve th e 

qu a li ty of teachin g, lea rning a nd curri cu lum. Il is a supervisory ac tivity and 

prac tice related to improvement of in s truction . . 

Simi larly, Good (1 973: 532) a nd Monroe (1966: 144 2 ) d e fin ed it as a ll efforts of 

d esignated school o ffic ials, towards provid in g leaders hip to teachers a nd o ther 

education a l workers in improvement of in structio n , invo lves s timula tio n of 

profession a l growth and d evelopment of teach e rs , selection and revision of 

ed u ca t ion a l o bjectives, m ateria ls o f instruction a nd methods of leachin g a nd 

evaluation of instruction. In a s imilar way 1~ l sbree, Me Nally and Wynn 

(1967: 155) defined s upervis ion as a lea der s h ip function with the purpose of 

bringin g a bout instructional improvem ent. In the other way ro un d Stoops, 

Ra ffe rty, a nd ,John son (1 98 1:379) pointed out tha t supervis ion attempts to free 

teachers from routine directives and regula ti on s, and to encou rage them to 

grow in competen cy according to their own particu lar abi lities. These writers 

consid e r mod e rn supe rvision as a n importa nt fie ld of in -service teache r 

tra ining. 

Li ke wise Garton in Mbarnba (1 992 : 1 04) de fi ned superv Ision as "a process of 

fa c ilita t ing th e pro fessional growth of a teac he r , i11lerae1.ion and helpin g th e 

leache r to m ake u sc of the feed back in order to m ake the Leachin g more 

effective". As to I\l fonso a nd Gold berry (1982 :92), "supervision is a function 

found in a ll organization s; no organ iza tion can ex ist wi th out it. " 

According to ~rgiovfllill.Land Starralt (1993:50) on e purpose of su pe rvIs ion IS 

to provide the leader s hip n eeded to t ra nsform schoo ls from organizalions to 
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communities, S upcrvi s ion, in other words, should be d irected to eommunit.y 

building, Sergiovann i and et-al (1 975) also considered s upervis ion as "an art 

that can release teachers' initiative, responsibility, creativity, intern a l 

commitment, a nd m otiva tion, " 

To sum up, the above stated defin itions: Spear (1 955), Smith (1966), S ta rges 

(1979), Wheeler and et a l. (198 0), Dejnoka (1983), Harris (1985), l3arr In 

Singhal, e\..al.( 1996) and the like saw supervision as a process intended to 

improve inst.ruetion , in order to improve learn in g opportunit ies for pupils; some 

of the writers like lI arris (1963: 32) , Eye and Netzer ( 1965), Monroe (1966), 

Elsbree , Me Nally and Wynn (1967), Good (1973), Luc io and McNeil (1979:21 -

23), Wheeler et al. (1980) , S irotnik and Oa kes (1 986: 132), Pajak (1989 ), and 

Girmay (2006) Viewed instructional su pervision as instructional leadership or 

one of th e functio n of instructional leadership, In struction al leade rship is a n 

act o f instructiona l leader which is primarily concerned with the development 

of curriculum, in- service education 'or teachers, a nd improve ment of teaehing­

learning process; a nothcr auth orities in the fi e ld such as Spears (1955 ), 

Knezevieh( 1969),Unruh (1975), Stoops, Rafferty and ,John son(1981), Garton in 

Mbamba (1992) and others defined instructiona l supervision as staff 

development and as stafT fun ction, 

Knezevich (1 969 :263-264) also defined instructional supervIsion as : a planned 

program for the improvement of instruction; a program of in -service education 

and co-operative group development; the effort to stimu late, co-ordinate , a nd 

guide co ntinued g rowth of teachers in sc hools , both individually and 

collec ti ve ly; assistance in the development of a better and sat.is fy ing teaching 

learning s itu ations ; an d a rneans of menlionin g existing prognuns of inslru c Lion as 

well as Improving them to the level of satisfying both the needs of t.he teachers and of 

th e school toge ther. rc free tive instructional supervIsion , accord ing to Starges 

(1979:587), is a process that I'esu lts in a better learning climate by helping teachers to 

develop cOlnmiLmcnl to i_mprovcrn cnt. 
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To sum up , in structional supervision is a process intended to improve learning 

opportunities for students, one of the fun ctions of instructional leadership, and 

a staff d evelopment. As many scholar suggested in their empirical research, it 

is vcry effective strategy to bring improvement in teaching an d learning 

activ ities. In addition to this, it is important to build teach er 's motivation and 

commitment, promoting starf development and for general school improvement. 

Effcctive schools conduct. frequent and regular instruction a l supe rvision to 

support teachers in their development of instructional skills. 

2.1.2 Historical Development of Instructional Supervision 

The need for supervision dates back to biblical times when Moses was 

attempting to lead the people of Israel from L<:gypt t.o promise landJf ue and 

Byars, 200 I: 4). That is, the idea and practice of supervision had existed s ince 
./ ---------

a n cient time , III which Moses used supervIsion aspects by a ppointin g ,--------- - - --
supervisors to lead Israel and to support him. 

---------------------------------
However, in the education, modern superVISIOn was widely reeogni%ed and 

practiced si n ce at the beginning of th e 17th ce n tury. In structional supervIsion 

is a recent development which was started in 1950's particularly in 1957, at 

Ilarvard University in order to supervise graduat.e students t.hat. arc enrolled In 

Masters of Arts in teaching program. Sin ce th e n , this idea has been further 

developed to accommodate not only pre-service supervision of teachers but also 

lIl -serVlce superv Ision or beginning teachers a nd experienced teachers. 

According to Sirotn ik and Oakes (1986:135) and other st.udies instructional 

superVISIOn get wide acceptance t.han old supervision systern which was 

oppreSSIve, monit.oring, inspecting, eva luating, a nd degrading process of 

hierarchical supervISIon, smee instructional supervISIon IS humanisti c, 

collegial, peer or co-operative work to help each other and improve teaching 

practice. 

In sta Ling the historical deve lopment of supervision, several writers in the field 

have identified di s tinct periods and stages. Eye a nd Net%er (1965:4 ·· 10) pointed 

II 
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oul four dislincl periods. Slrenglhening lhe same idea, as /\mberbe r (1975:5-6) 

c la ssified hislory of s upervi s ion has Undergone four slages of developmenl. 

They a rc: 

1. The Period of Administrative Inspection (1642-1875) 

This period was characlerized by lhe observation of physical p lanl business 

m anagement, pupil eonlro l and leachin g by layman. /\llhis period, supervision 

was eharaclerized by hi gh ly inspeelion a nd contribuled lilLIe lo improvemenl of 

c las sroom instruclion. Wheneve r , an educalor became lhe su pervisor or th e 

direelor of in s lruetion , he was called lhe "inspeelor". Thi s period was marked 

by ils classical views and leachers were seen as impolent beings. 

2. The Period of Efficiency Orientation (1876-1936) 

This period of super vision was innu e need by lWO main faelo rs. The impacl of 

lhe business pract ices Cl nd elhics upon edu cCl l.ion was slrong, for instance, 

Clecording 1.0 Bakamis (19 54:7), "lhe assumplion lhal whal work in indus try 

wo uld work in education." Second ly, se icnlific management of schools thou ghl 

had co nsidera blc impact on supe rvision activities of early 20, 10 ccnlu ry . 

TCClehcrs wcre hel ped for lhe mcrc improvemc nl of inslruction . Supervis ion 

during lhis period remained gc ncrally a n in s pection al function which was 

relaLed to the ins truelional program of thc schoo l. 

3 . The Period of Co-operative Group Effort (1937-1960) 

In lhis period words like co-ordinalion, inlegralion , c realivi ty, s timu lation and 

democrat.ic re la tion s hip were used , which indicate th e emergencc of syste matic 

managemenl. Durin g this period , supervision was a ffecled by lhe human 

relation school of management thoughl. With th e coming of human relation 

management lh01Jght. since 193 0 s, s upervis ion had given more concern to 

human elemcnl. Teacher's fee lings a nd emot.ions , pe rsonal va lue a nd 

participation aspect were highly considered (Lu cio a nd me Neil , 1979: 1 0 - 1 I). /\s 

/\mbcrbcr [1975:5) noled th at co-operative group effort. and conditional aspccl of 

school administrative become very important and practica l during this period. 
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4. The Period of Research Orientation (1960 up to now) 

Due to technologica l advancement and global competition , an alle ntion has 

given meticulous consid era tion to th e ama lgamation of theory and practice in 

order to bring possible improvem ents in the teachin g-learning arena. Action 

through wide participation of all concerned in the process of inquiry a nd the 

Judgemen t of out comes a rc ve ry important (Luc io and McNeil, 1962: 12, and 

Ambeber, 1975:5). 

Hi storical concepts a nd function of supervision had c h a n ged through time. Its 

focus had become directed to teaching learning, staff d eve lopment and being 

co-operative and s upportive. In s truction a l concepts and styles of supervis ion 

a rc the recent devc lopmel1L, mainly a fter 1960s phenomenon (Sirotnik and 

Oakes, 1986:182). According to Lu cio and Me Neil (1962 ), s upervision has no 

independent. thought of its own. But it was highly influenced or benefited from 

other fie lds of behavioral sciences, such as leadership, organization, theory of 

communication , decision making, social a nthropology, and theories of 

change. Moreover, theory of group dynamic, theory of knowledge, reinfo rcemen t 

theory of learn ing, theories of pe rson ality, phenomenological view of indi vidual 

behavior contribute for development of supervis ion concept. and thought. 

(Monroe , 1960: 1442, Lucio and Me Neil, 1979:12- 13). 

I~ cgardi ng to other a uthors the stage of development of supervision varies 

markedly. leor in s ta n ce, Serg iovan ni (1975:1 -2) elassified the hi storica l 

development of supervision in to three: Traditional Scientific Management, 

Human Relation Supervision, and Nco-scientific Manage ment. Where as, Lucio 

a nd Me Neil (1979:11) c lassified the histor ical development. of supe rvision into 

five di stinct s tages: Administrative j nspeetion (before 1900) , Supervision by 

Specialists (1900- 1920),Seientifie Supervision (192 I- 1930)Su pervision as Democratic 

Human Relations (1931 .. 1940), and Supervis ion through I~eason a nd Practical 

Intelligence (J941 on wards) . And also accord ing to spears (19 55 :37-82) the historica l 

development of supervis ion can be classifi ed into four distinct periods . 
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2.1.3 Principles of Instructional Supervision 

Principles a rc schemes, gu ide lines or laws, concepts, general truths or general 

beliefs, particular theory or philosophy, basic rules whi c h gove rn action or 

which underline every observable activ iti es or that to exp lain how some thing 

happen or works (Barr, Burto and Brueckne r, 1947, Van Dersal, 1962 an d 

Spears, 1955). Accordin g to Ra n a nd Narayana (1 999 : 16)" Principle is a ba s ic 

statement or fundamental truth that provides understand ing an d guidance to 

t.hinking and practices. " Thus, good and sound supervision that enhances 

teaching a nd learning process and teach er's professional development is 

governed by principles. 

Thus, some basic principles of s upervision that arc forwarded by different 

scholars li ke Peckham (1 953 :1) Aye r el.al.· (19 54), speiir;; (1955) Hicks . 

(1960:26), Harris (1963:12-24) , Sm ith .(1966:404-40 5 ), I\mber.ber (1975 :1 2- 16), 

Lucio a nd McNeil (1979 :32-33), Sergiovanni (1995: 187), lIaileselassie (1997) 

a nd the like arc s ummarized as follows: 

1. Supervision is Attitudinal 

This princi ple impli es that effcct iven ess of supervision depcnds up on t.he 

attitude of the supervisor and constructive aLt.itude in the co-owner. 

2. Supervision is Co-operative 

The supervision activities should be planned in co-o pcration with others. 

Teachers and oth cr school workers should be encouraged t.o participate in the 

proccss of teaching- learnin g with a view to brin g an erfectivc educational 

program III the school. Supervision is group orientcd proces s to a id tcachers 

rather than to report about them. Monroe (1960:1 442) pointed out that. the 

supervIsIon activity in teaching · learning process IS not eocrei ve bu t 

cooperative task. That is , inst.ead of directing atte n t io n only to l.he improvcment. 

of individual teachers , the co-operation erfort of the ent.ire staff in the st.udy of 

educational problems of school s is so importa nt. 
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3. Supervision is Creative 

Supervision should seck latent talents; provid e opport.unity for t.he exerc ise of 

origina lity and for the deve lopment of unique contributions . 1"01' teac hing to be 

va luable, su pervisors must enable teachers to utilihe their creative ta lents and 

abiliti es so that class room instruction will be improved. Supervisors sho u ld try 

to develop creativeness in the teachers and get cooperation in the beuerment of 

in s tru c tion. 

4. Supervision should be Democratic 

Supervision shou ld provide fu ll opportunity for co-opera tion and participation. 

Supervision is a proccss rather than a position, so it. shou ld be exerc ised in a 

democ rati c ma nner rathe r than in a n a utocratic manncr. 

5. Supervision should be Systematic and Scientific 

Supervision is systematic, orderly and planned activity which is based up on 

principles or accepted values. It. h a s sy stematic approach to conduct its task. 

6. Supervision is Purposeful 

Supervision is purposeful, carefu lly planned and forwa rd moving a c tivity . It is 

carefu lly planned tec hni cal service to attain short term a nd long t.erm goals and 

objec ti ves o f schoo ls. Th ere is the res ponsibility for providing opportunities for 

teach ers to determine purposes and to plan procedures. Supervis io n should 

have a purpose to be practically meaningful. 

7. Supervision is Leade,rship 

Leaders hip IS the ability to in nuen ce peopl e or others towards the 

accompl ishmen t. o f goa ls. It is the process of innuencing, coordin a tin g, 

directing and leading activities of groups or individu a l to ac hi cve the school 

goals. It is directive, supportive, and participative and a c hievement ori ented 

approach to teachers that build moral a nd s timulate g rowth, Thus, group 

lea dership takes prceedenee over position and eo-operat.ion over central 

directives . Supervision has to be related to demoera t.ic concept of leadership. 

8. Supervision is Facilitative and Collaborative 

Supervisors arc facilitators who ass ist with and support the efforts of ot.hers. 
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Supervision IS a col legial and peer approach to help each other. Today 

su pe rvIsIOn is viewed as a process that is equally accessible to teachers and 

supervisors. Like wise, being committed to th e concept of s ha red responsibility, 

being a non - pallerned process , requ iring the release o f the professional 

potentials of teachers a nd alle ntion to sequence and co ntinuity a rc considered 

to be the essen tial specific principles of modern supcr vision. 

In short, it seem s cvident that the major role of educa tion a l management is to 

provide inspi rat.ion, encourage developmcnt th rough in -service education , 

facil itate the work of groups and create a climate for growth and devclopment. 

of instructional process. 

9. Supervision is Problem Solving 

Supervision should be co nce rned with the total teaching-learnin g situation and 

re lated to the fu n ctional problems wh ich exist. among staff members. A 

su pervisor identifies teachers ' problem and weakness, and gives su p port and 

solution tel the problems of teachi ng-learning. The supe rvisor helps teachers t.o 

develop skill in analyzing and solving their problems. A supervisor may serve 

as advisor, consultant, a nd problem solver. Generally, s upervision is a problem 

solvin g activity and support giving to improve teaching-learning process and 

teachers' performance. 

IO.Supervision is Dynamic and Skillful Process 

Supervision is concern ed primarily with c han ging rathcr t.han maintaining the 

tcaehing-Iearning process. Supervis ion is a function that. must be closely 

associated with improvement of cond it ion s in line with t.he rapid changes in the 

society or exp losion of human knowledge. 

Supervision also concerns with ski llru l applicat.ion of basic skill s and processes 

in order to fulfi ll supervisory act. ivit.ics. Regardless of the task involved, specific 

skills a re utilized to innuenee instruction in desired d irection t.owards specified 

goals. 
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I I. Supervision is Smooth Human Interaction 

Supcrvis ion is commiLLcd to thc positive huma n relation approac h. In o rder to 

unders tand individua l problems , superviso rs a rc e ncouragcd to listcn with 

patiently, try t.o put t h emselves in position of others , approach and show 

interest by visiting others in th eir work conditions an d e n courage new idca s 

tha t a rc related to prac tical c lassroom s ituations. Su pervisio n 1S worked in 

group , thro u gh good human re lation a nd communication . 

I2.Supervision should be theoretically Sound 

Supervi s ion is sensitive to ultimate values, aims and policies with spec ifi c 

reference to their a dequacy, fa c t-ness a nd law with special em phasis given to 

acc uracy, c hange, development a nd methods in term s of c h a n gin g va lues, c lear 

a ims and policies. [<: ffe eti ve supervision process should o pe rate within the 

context of preva iling cond ition s . In a ddition to these , supervision is nexi ble, 

considera te ness, pl a nning, community orientation, objcetivity, eva luation , 

integration and situational. Supervision helps teac hcrs to m ect th e necd of 

s tudents through techniques and approaches of scie ntifi c discovery and 

a n a lysis. 

2.1.4 Importance of Instructional Supervision 

Supervision is useful for staff development. and improve m e nt, c urric ulum 

development a nd improvement, a nd instruc tion a l improvement.. Supervision 

has a paramount s ignifica nce for the development of staff. In -service program s 

in th e form of work shop s, semin a rs, conferences, fac ulty m eetings, summer 

co urses , extension programs, intra -school and inter-school visits a nd 

employm e nt of profes sion a l librarians arc some of the useful means to be 

utili zed so as LO rea li ze effec tive s ta ff profe ssional development (Musa.zi, 

1987 : 196 ). Supervision through staff d eve lopment program s hould perpe tuat.e 

inqui ry, encourage rcnec tion , build problem solving skills, and he lp teac he rs to 

make more informed decisions above their prac ti ce. 
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According LO Il arris (1963: 13- 14) , Ambcrbcr ( 1975:18) a nd MO I~ (2000), 

gcncra lly, s upcrvision and tcach er devclopmcnts go hand in h a nd so as LO: help 

teachers sce more clearly the real ends of education and the special ro le of t he 

school in working towa rds the rcal ization of thosc e nds o r goals; support 

tcaehcrs to understand clearly thc learning problcms of their pupil s a nd to 

provide to them th e necessary care; cater for crfeetive lea de rship in d emocra ti c 

way, promoting thc professional ideas of the sch ool and its aetiv itics, the in 

service growth o f teachers a nd bringing sch ools eloser to community c ircle and 

establish s trong group mora l; to unify teachers int.o an crfecti ve wo rkin g tea m 

for beLler out. comes a nd enable teachers develop grealer competence in 

teachin g. 

Thus, the main objective of supervision is helping teachers in order lo d evelop 

grealest competen ce in leaching-lea rning process and lo solve problems lhat 

lhey face in teaching-learn ing proeesscs , so lhClt lhey brin g improvemenl in 

students' ICClrn in g or improve lheir pcrformanee . 

Supcrvision is Cllso usefu l for lhe development and improvement of c urri cu lum. 

According LO Landers Clnd My res (l977), supe rvis ion impli c illy or explic itly 

pressurizes schools to c hangc and improve lheir curriculum LO cCl tch up lh e 

dynamic needs Cl nd Clspiration of society. Thus , curriculum development CIS a 

m ajor lClsk of instruc tionClI supervision is c lose ly re lClted to e ffect ive sc hools 

and supervisors (llarri s, 1985 : 10). On top of thi s, Cawe lLi (1980: 2 36-237) 

suggested four major instruelional improvemenl processes used by 

instruclional supervisors: slaff developmenl, teacher eval u ation, c urriculum 

development a n d clinical supervision. 

2.1.5 Approaches to Instructional Supervision 

According to Sergiovanni and Sla rrClt.l( 1993), Girmay (200 6), Luc io and McNeil -
(1979) and the like , t.here a rc a variety of approaches in implement.ing 

-
inslruetiona I su pervision. Th ey are cli n ical su pervision , collegia I superVISIon, 

self-d irected supervision, informa l s upervision a nd inquiry based supervIsIon. 
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They provide opLion for in sLrueLiona l supervlslon Lo be used depend in g on Lh e 

need s and e irc um s La n ces of Leaehers. Teachers a rc differenL and bring Lhose 

differences Lo insLrueLional process or Lheir work . AeeommodaLing Lhese 

differences, e n eou raglllg the divers ity of teachin g sty les , con s idering th e 

inte res t a nd co mpete nce of teachers to improve their wo rk an d workin g 

conditions e nha nce the effecti ven ess of insLr ueLional su pe rvis ion . 

The proposa l to u se a variety of a pproaches as options in in structional 

supervision is embedded in important assumptions and belief about methods , 

teachers , and supervision itself. The main ass umption s a rc : 

1) Diversity of needs and Approaches 

in considerin g how classroom s should be orga ni zed, wh ich teaching sLyles Lo 

u sc, working a rran gem enLs for teachers, scheduling opLions , and methods of 

supervlslon, priority sho uld be glven to diversity th a n uniformity of 

approaehcs. Di versity in teac hin g styles, pallerns o f classroom organization 

and interpretation of curriculum lllcreases the range of possibilities a nd 

encourages learning among teachers. 

2) Teacher Expertise and Collaboration 

According to contempora ry perspectives, supervision viewed as a process that 

is equa lly accessible to teach e rs and supervisors or principals or leaders. Thus, 

it is proposed th a t teachers play key roles in d eciding whi ch of the a pproac hes 

or opLions m a ke sense Lo them given the ir need s a t the time . It is imporLant to 

recognize that a lthough formal s upervisors / lead e rs brin g expert.ise to the 

process, professional teachers as a gro up co mma n d th e larges t s h are of 

expertise 111 s u bject matt.er, knowledge a bout the pa rti cular st.udents be in g 

taught a nd the pedagogical knowledge needed to teach t.hese s t.udents 

a ffectively. Moreover , teachers are very mu ch inclined to d e pend up on each 

other when seekin g help in solving problems , when searching for sources of 

n ew ideas about. teaching, a nd when seekin g o Lher kinds of ass isLanee. This is 

indica Live of th e existence of a n inform a l system of mut.ual help in schools. 
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There is som e evidence that at tim e this info rmal system is more important a nd 

usdul to teachers than is th e formal system in schools wherc a strong 

in structional focus and quality learning fo r students arc part o f thc school 

eu ltu rc. Thus, instructional super vision is a process accessible to both 

teachers a nd s upervisors. 

3) Beliefs about Teachers 

Teaehcrs a rc: professionals who have the interest and competence to improve 

their work and work condition s; professional who want to sec success in their 

work a nd derive satisfaction from the success of th e ir s tud ents; interested a nd 

h ave commitmen t to sec the developmen t a nd co mpetencc of their students; 

and receiving professional support from others and providin g professional 

ass istancc to others as important parts of their professional I-esponsibi li ties. 

Having mentioned the different types of approaches and described thc 

ass umptions behind thc approaches, let us sec clinical supervision in det.ail. 

[ylinical Supervision 

General a nd clinical supcrvlslo n arc intcrdependent.. Though gcn c ral 

supervIsIon IS an important anrl necessary component of effective supervision, 

it is not sufficien t with out c lini cal supervision. Clinical supervisors focus thcir 

dforts on the teacher in the classroom where new dcpart.urcs in curriculum 

and instruction arc tried, tested, made, or brokcn. Clinical supervision means 

helping the teacher understand the innovation and make the changes in 

performance neccssary 1:0 match t.he new requirement.s. Clinical supervision is 

an approach of in st.ruction a l supervis ion that draws its data from first hand 

observation of actual teaching events a nd in volves face- t.o- fa ce interactions 

betwecn the s upervi sor and tcacher in the a n a lys is of t.caching behaviors and 

activities for instructional improvement a nd professional growth . That is , s taff 

development and cl ini ca l supervision arc inseparable conce pts and ac ti vitie s. It 

is dcvotcd to diagnos is and immediat.e improvement.. 

Clinical supervision has stages for improving teaching techniques , approaches 

and the class room behaviors of teachcrs. Thesc stages differ from author to 
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author . Sergiovann i and Starratt (1993: 229) make it eight stages, while 

.--. Hailesclassie (1997: 28-30) makes it t h ree s tages. However the five stages of 
-- - - - 1 

classification o f GorUm, Seh neide a n d F'isher (1988:262 -263), Lander and 

My res (1977: 2 14 -2 15), Caruso and F'aweeLL (1986: 99- 100) and Girmay (2006: 

5 -9) is preferred. Accord ing to them cl in ical s u pervision is carried out through 

a series of five stages that arc re pea ted to form an ongoing cycle. These five 

stages are pre- obse rvation conference, observation, analysis and st.rategy, 

post- observation con feren ce, and post con ference a n alysis. 

Stage 1: Pre- Observation Conference 

Pre-observat.ion con fe re nce involves the d iscuss ion betwcen the superviso r a nd 

teacher be fo re c lass observation. Pre-o bse rvat ion con ferencc, in general offer 

opport u n ities to discuss co nce rns of bo th sid es, to review the purposes and 

procedu res of an upeom m g lesson to be observed, to ma ke plans for 

observation to 'agrce on its focus and to es tabl ish a t.ime for both th e 

observation a nd for th e post-observation co n ferencc and to bcgin to establ ish 

mutua l trust and respec t or positivc relat ionship. 

Stage 2: Classroom Observation 

In c lassroom observation (o bservation of teaching) the supervisor observes t.he 

teacher in action during formal lesson. The teacher's task is to teach the lesson 

as planned. Thc supervisor's task is to record those items specifical ly ide n tified 

in the pre-obscrvation con fcrenee as wcl l as the events surrounding the lesson 

in ordcr to gather objcctive information. 

For the class observation , different observation too ls ca n be uscd from th e 

observation for mat up to v ideo taping. Vid eo ta ping can be a very hclp fu l too l, 

because it a llows the observed teacher to watc h his own performancc and to 

vcrify or rej cct the rcccived feed back. It is im portant to be on time and to stay 

for th e entire lesso n . 

Stage 3 : Analysis and Strategy 

To increase th e success of the supervisory cycle, it is important fo r the 

supcrvisor to takc time to ana lyze thc observation and to think about the 
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conference tha t is to follow. Observed events arc analyzed in terms of the 

conce rn s raised during th e pre-observation conference , and the s upervisor 

plans strategies to be used during the post observation conference. 

Stage 4: The post-Observation Conference 

It is a shared exploration. The conference is a time for thc su pervi sor to provid e 

feed back to the teach er about the observation, discuss on possible 

im provement and to p la n for the next observation. 

Stage 5: Post Conference Analysis 

Th e final phase in the clinical supervision is evaluation of the process and the 

out come. Measuring th e results and out com es of our work is part and parcel 

of the work we do. It is m eans of se lf improvement for the supervisor. [t is the 

time when the su pervisor assess the nature of communication during the 

co nference, th e effectiveness o f the stra tegies used , th e role of th e tcacher 

during the con ference, and the extent to which progress was made on the issue 

that were discussed. 

To sum up , when adopting approaches to s upervIsion, we emphasized that 

diversity' of approaches IS necessary . It shou ld be noted that _clinica l 

supervision is not for eve~y one. Th e process is intensive and demanding in the 

t im e and energy which req uires from both teacher and supervisor. Clinical 

supervision may be too much s u pervision for some teachers. That is, not all 

teachers will need such an intensive look at their teaching. Thus, clinical 

supervis ion may be su itable for some teachers but not for other teachers, when 

these d ifferences a rc taken into con s ideration. Hence, supervisors need to 

carefully think and identify those teachers that can benefit form this intensive 

process, and determin e how o ften to use it. And also it is better to usc o th er 

a pproaches such as collegia l supervision, sclf directed supervisio n , informal 

s upe rvis ion a nd inquiry based supervision . 

~ Functions of Instructional Supervision 

People began to study th e job of supervision seriously years ago. It was nOl 

u n til recently however, th a t th e fun ctio n of supervision were clearly identi fied 
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and in ves tigated. However, according to ~d Byars (2001), ~ complex 

work of su pervis ion is o ften ca tegorized in to f,ve areas , ca lled the funcllons of 

management or the fun c tions of supervision. These fun ctions arc planning, 

organizin g, sta ffing, lead in g and controlling. 

"'According to Steinmentz a nd Todd (1 986), su pe rvisors also need to know 

personnel proced ures and polic ies, record keeping, planning and schedulin g 

techniqu es, work improve men t m et.hod s a nd tec hnique s, the contro l of quality 

and quantity, and the ha ndling and processing of work. 

But in rea lity th e underling function of instructiona l supervision is improvement 

of instruction. A series of research studies on the field, s u ch as I-Iarris (1963), 

Bra nd field (1964), Manola kes (1 975), Rubin (1 975), Carman (1982), 

Association for S upe rvi s ion a nd Curriculum Development in Pajak (1 989), Ali 

(1 998) a nd the like, shed light on the role of instruction al s upe rvision to be 

profession a l growth and improve m ent of teachin g-learning process in c lass 

room. As Pajak (1989 :3 ) indica ted , la ck of a satisfactory conceptua l model of 

th e supervisory rol e see ms to have affected teacher satisfaction in thc 

supervisory se rvice rendered to them. Accordin g to, S targes (1979:587) noted 

that "Teachers want direct ass is tance to improve the Icarning opportu nity of 

children, but they sec s upervi sors in a dministrative ro lcs not directly re la ted to 

improving ins truction." 

In a simi lar way, Pueklct a nd Co lbert, in Starges (1979:587) poi nted out tha t 

teachers wa n t classroo m vis its , C riti c ism , a nd h e lpful suggestion s from 

instruet.ion al supervisors. l3ut as suggested by Carron and Crau we (1979:27) , 

the supervisors' in frequent visits crea te a n image of distant, inaccessible, 

administra tor ty pe a nd lead to a loss of c redibility with teachcrs. Acco rdin g to 

Blumberg in Ell is (1979 :24) supervisors sec m to bc out. of touch with thc class 

room , whieh m a ke teac h c rs think , thcy arc in secure and play a dcmocrat ic 

gamc but they do not really mcan it. Referring to thc same idca , Carron a nd 

Crauwe (1997: 35) o bserved that at presen t , the impact of supervision and 

23 

I 



support on class room teach in g and on student achievement is far bclow 

expectation. Por in s tance, in Gu in ea, w hen teachers were asked thei r opinion 

about the uti lity of d ifferent sources of professional support, t.hey placed visits 

made by different categories of supervisors at the boLLom of the list.. 

Pinally, many o f the reviewed sou rces reveal that there arc considerable 

rcOccLions teachers' dissatisfaction with the supervisory services rendered to 

them in sch ool on the one hand, and they also in dicate that teachers feel th e 

n eed for effic ient system o f supervision a nd support from within and out s ide 

the school on the other hand. 

Another function of superv ision is eva luation. Supervisors arc expected to 

assess to what extent the educational objectives arc actua lly being realizcd , to 

co llect some da ta in terms of previously stated objectivcs in w hich some 

judgment can be assessed (Brinkerhoff eL.al, 1983 , Landers and Myres, 1977). 

Besides, as statcd in th e educational programs supervision manual (1995), 

supervisors are expected to: create conducive climate to facilitate eval uation 

activities in the school by organizing all necessary resources for instruction; 

coordinate evaluation of teaching-learning process and the out come through 

the initiation of active participation of staff members and the loca l commun ity 

at large; a nd cause the evaluation of school-community relations a nd on the 

basis of the eva luation rcsults to improve and strengthen such relations. 

To sum up, supervisio n involvcs planning, organizing, implementing and 

eva lua t ing the educational processes that arc related to tcach ing-Iearn ing 

activities. In a ddition to these , s upervisio n servcs as basc to evaluate the result. 

of each teacher's effort. in terms of student growth and teacher's demonstrative 

behavior or performance. 

G roblems of Instructional Supervision 

In stru c tional su pervision has play . very importan t role for the effectiveness of 

teaching- learning processes a nd teachers' professional developmen t. Il owever , 
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empirica l studi es revea l that there a rc potential diffi cult ies that impede the 

effectiveness of in s truc tion al supe rvisi on a nd in return they cause problems in 

schoo\. These incl ude lack of the variou s sk ill s ment ioned in section 2 .2. 2, 

obst.aeles re lated to staff moral , staff- turnover, and st.aff divers ity (Caruso and 

I"awcet, 1986). 

Staff moral refe rs to th e moral a supe rvisor or a teacher ha s lowards h is job. 

When the moral of lhe s upervisor or the teache r is h igh, h e is motivated to 

excitedly in an innovative a nd growth orie n ted work . Conversely, when th e 

moral is low, h e docs his work in a ho p-less a nd rou tine m a nner. Staff turn ­

over m ay lead lo lack of co ntinuity in diffe rent s uperviso ry program which in 

turn exposes s upervisors to the task of continually orienting and t ra ining a 

new teacher. 

If the staff is diversified in age, cu lture, language elc, il is a lso challenging to 

the supervisor to communicate crfect ively. In supporting Lhis idea (!'ekadu, 

1992:48) po inted ou t that "No s upervisory ca n succeed in the improvement o f 

inslruetion where th e teaching s ta ff is in diffe n;nt, where co-operation is no t 

given , wh ere self improvement is absent, where there is antagon isms to 

s upe rvis ion . " s imilarly, Ogunniy (1984:25) stated thal a s upervisor ca n nol be 

able lo carry out in s tructional eva luation e ffi c ienLly if he is not we ll qua lifi ed 

a nd tra ined in techniques o f evaluati on . Hc has to be a good o rga ni ze r and 

ready lo aeee pl tea chers ' ideas a nd interests; a nd a lso h e s hould have a so und 

up-to-d a Le knowledge of th e subject maller. 

Lack of th c nccessary tcchniques a nd a im s of s upervision is anothcr problem. 

S upcrvision is conducted in class room observation in the manner of inspection 

to identify weak point o f teach e r and lo eva luate his performance. It tends to be 

evaluat.ive a nd fa ult findin g, ra ther than bei ng s up po rl ive an d g ive em phas is to 

ins t ruc tional improvem ent.. Due to this it p lay lilLie ro le in teach ing-learning 

process. 
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Writers like Amberber (1975 :2 -3), Pekadu (1992:48), Zaudnch (1987), Hopkins 

and Rey nolds (1994: 11 5 ), MOE (2002:32) and the like pointed out that 

Ethiopian s upervisory practices face many eonstra in t.s. I\mong them we re: 

teache rs h ave negative attitudes to wards the superv isory program; supervisors 

do not apply the principles, skill s, a n d techniques or supervision they learned; 

supervisor s lack skills, especially in human relations while workin g wit. h 

teachers; schools lack the necessary rac ili t ics or resource ror supervision and 

lack or commitment on government to train supervisors a t school levels. 

In supportin g this idea, the manual or the in spection department or the MOE 

(1984 E.C: 6-7) explains that problems or supervision in E:thiopia are: the 

shortage of time, in effective transport system, in su ffi c ient rund and lack or 

supervisory personnel or shortage of quali ried huma n power who a rc eligible in 

raeilitating the teaching and learning process considering as t.he major fact.ors. 

Thus, to solve such problems mentioned above, the t.eaeher should be grown 

on the job and there should be a good re lation between the teacher and th e 

supervIsor. Moreover, the successfulness 'of the instructional supervis ion 

depends on how teachers view the practice of supervision and part.ie ipation or 

them ror the rea lization or the aim or instructional supervision. 

2.2 Instructional Supervision and school environment 

School elimate and raeilities ean help or h inde r teachers as they aLLempt to 

satisfy their needs at work. Conduc ive school environm ent. in cludi n g important 

in structional materials and other facilities o f t.he school will facilitate 

inslruelional supervis ion. 

Obviou sly, as the tasks of the school become more num eroLis and va ried , 

supervIsors 1I1 erease In number and kind s. Too, the g rowth of school 

orga nization demands more supervision. 

2.2.1 Who is Instructional Supervisor? 

The wriler believe that experienced teachers, unit leaders or cycle coordinators , 
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department heads or head teachers, vice prin cipals , prin cipa ls and Woreda education 

bureau supervisors or cluster center supervisors can serve as prirnary school 

su pcrvisors, which conflict with the traditional view of the s u pervisor as a personal 

leader. 

2.2.1.1 Principal's Role in Instructional Supervision 

Supervis ion of instruction is the principal's chief fun c tion. In -ability to find 

time for supervIsion or inadequate qua lifications for discharging the 

s uperviso ry function h as been the major thorn in precipita tin g disharmony 

between theories a n d practices that leads to failure. 

According to Girmay (2 006) , principals a rc in structional leaders. Schoo l 

princ ipals arc charged with the responsibility of making effi c ient usc of 

teachers under them. School prin c ipals organize their schools around an 

emphasis on in structional improvement supported by a distinct vis ion of 

instructional quality . This involves; making learning a t thc center of every 
'-' 

thing, aligning professional development with students learn ing need , 

understand ing good teachin g in th e elass room and be in g good teachers in 

working with facu lty and engaging in in tensive focuscu examination of learning 

a nd teaching. Principals cu ltivate a community of instruction a l practice in their 

schools, c reating safe and collaborative environments for t.eac hers t.o en gage in 

their work and drawing up on a wide network of individuals to dcepcn thc 

work. Principals a lso recognize the ir own professiona l lives, time , a nd priorities 

to support instructional improvement. 

There arc multiple ro les expected of school leaders or principals. A sch ool 

principal has managerial, political, and instructional responsibi lities. Although 

manageme nt is an important dimen sion of the prin c ipal-ship, the instruc tional 

dimension is the key to total school reform. Princ ipal s hold an instructional 

role as facilitator of Icarning or they arc teachers of teachers. In most cases the 

manageri a l and th e po li t ical !.-ol.£s_ dominate th e li ves o f most principals or 

education leaders. 
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In summary, Prin cipals arc: observing instru ction a n d th e product of 

instruction; developing content knowledge and facilitating teacher co ntent 

knowledge; managing time for instructional emphasi s; a nd becoming supporter 

and service provider to teachers and passion for performance. To help things 

along, the principa l received exte nsive training in the new c urr icu lum and in 

st.aff supervision and evaluat.ion. (Sergio Van ni a nd S tarraLL, 1993:7) 

2.2.1.2 Teacher's Role in Instructional Supervision 

The mos t important body that constitutes primary schools is t.eachers . Th e 

strength of a school is determined by the quality of its teac hers. Emphasizing 

thi s point GLLo and sanders (1964:25) stated that "Th e effectiven ess of the 

school in achieving its objectives is la rgely d ependent up on the profes sional 

competence of the stafr." 

Previou sly, teachers were expected to meet new organ izational goals for 

in creased student performance while their needs for achievement, autonomy , 

self-direction, and a sense of fulfillment were ignored. Under s uch 

circumstances or if school attitude towards teachers is eoun t.er productive, a 

drop in performance was inevitable. New one needs to be developed with 

teaehcrs as full share h o lders and decision makers in it.s design and 

implementation. Li ke all other individu a ls teachers differ in their interest, 

method, abilities, motivation and ap proaches (smith, 19(1). Thu s, the 

beginn ing teacher, the teacher new to school, the old fashioned teach er and the 

weak or failing teacher may be he lped by unit leadc rs, department heads or 

any other experienced teachers. 

Provision of opportun ity to observe other st.aff members in the classroom and 

in other operations wi ll improve the level of per formance of beginning t.eac hers. 

In countries like ]<;thiopia where the pre-service education is less than 

satisfactory, induction programs for beginning teachers a rc of paramount. 

importance. Douglass (1963: 11 'I) suggests t h e devices attachm e n t wit.h 

experienced teachers; decreased teaching load; and organization of visit<Jt ion , 
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confe ren ces a nd wo rk-s hops to improve the performance of beginning teac he rs. 

It is a lso common knowledge that teach ers ge t transferred from school to 

sch ool. A teach er new to school, a lthough experien ced, lac ks information 

rega rding the rules, procedures, practices, educa ti on a l resource materia ls a nd 

a bove a ll e ndemi c problems of the school. Thus, provision of the necessa ry 

information , supervision service and giving priority to t h e n ew tea ch e rs is ve ry 

importanl. 

Certain aspects of ac tivities ddinitely need rdorm in g a nd rebuilding from time 

to time to fit th e present s ituation. Such ta s ks require the c rea tivity a nd 

innovative power of the individua l teacher. But, not a ll th e teachers a re ope n to 

ch a n ge their attitudes a nd be h aviors. Th ere wil l be some teach ers wh o a rc 

adamant to new ways of doing things and inn ovative a ctivities (Douglass , 

1963: 116). Such o ld fashion ed teach ers can no t be left alone . Special e ffo r t 

s hould be made to provide them the opportu nity of gradua lly adjusting 

themselves to the progressive ways of earry lll g assignment through 

s upervIs ion. 

Douglass (J 963: 11 9) de scribe s weak teachers frequently h ave defec ts in vo ice 

a nd s peec h , ddee t in a ppeara nce and ca re o f person (un changing fac ial 

expression) and ddect in character or pe rsonality. So helping t.hese teache rs to 

c hange is necessary . II is generally assumed that the over arching purpose of 

supervis ion is to h e lp teachers improve. Th us, begi nnin g teachers, th e weak or 

fa iling teacher, and even experienced teac hers n eed to ge t s upervis ion service 

in order to improve their work. The supervi sion service to these teachers can be 

rende red by experienced teachers, unit lead ers or cyc le coo rdina tors , 

department hea d s, vice prin c ipa ls , princ ipa ls and Woreda supervisors. That is 

teachers ca n se rve as a supe rvisor a nd play important ro le in inst.ruetional 

s uperVISIOn. 
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As h appcned in other countries, it ten ds to be inspeclive, adminis trat ive and 

fault finder to punish and evaluate (MOE, 2002:30, I lopkins and I~eynold, 

1974: 115- 11 6, and Amberber, 1975: 1-5). On the oth er hand, Lu lscged (1969 

E.C: 18) remarked that inspectors of that time used to vis it classes in session 

by sudden ly appearin g to observe the teache rs and their reports were adversely 

affecting the teach ers. Du e to these problems teachers had developed negative 

allitude towards supervision and supervisors. Where a s, the last phase of 

supe rvis ion is a means of o ffer ing to teach er specia lized su p port in order to 

improve instruction. It is based on instruct ional activities, c lin ical and co llegial 

(MOE,2002 :30-32). 

Similarly, according to MOE manua l (1995: 1 0) supervIsion was first introd u ced 

in 1941 / 42 into the education system of Ethiopia. When it. was introduced , it 

was es tabli s h ed as inspection offi ce, which in spects administ ra t ive activities of 

school rather than giv ing support for instructional supervision. As a result, the 

need for replac ing in speclion by supervis ion arose (MOE, 1987:2). And a lso the 

educational supervIsIOn manua l of MOE (1987 1~.C:4) stated that the 

rep lacement of inspection which gives more emphasis on control by supervision 

was found to be necessary so as to improve educational activit.ies by making 

the teaching-Icarning process more crfective and efficient by s trengthen ing the 

necessary man power. 

3 .2 Curre nt Prac t ic es 

According to contemporary perspect ives, supervIsIOn viewed as a process that 

IS equally accessible to teachers and supervisors or principals or 

leaders. Currenliy th inking proposes [or effective instruct iona l supervision th at 

enha nces t.eachers' professional development, curric u lum development and 

instructional improvement thereby enhancing bclle r learning for students. 

Instructional supervIsio n is a service to teache rs, both a s individual and in 

groups to improve their performance. In prac tice , hm" c;ver , the supervisory 

services rendered in sc hools arc fa c ing a number of prob l ~ms, which limit the 

positi ve impact they should have on qua lity of education. 
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CHAPTER THREE 

3.0 RESEARCH DESIGN AND METHODOLOGY 

Thi s part includes deta iled description of the manner in w hi ch decisions have 

been m ade about the type of data needed for the study, the tools and 

approac hes used for their co llection and the method by wh ich they have been 

co llected. Definition of the popu lation , the s ize of the sample and the rational 

for t.he size, number of su bjec ts involved , the designed st.atistica l tools used 

and the rational for using them wi ll be dealt with in this chapte r . 

3.1 Research Design 

The re!icarch er has used the descripti ve survey method of resea rc h for this 
--------- --

study. Basically the nature of the problem and the kind of data sough t. d ic tat.e 
. -- -- - , 

m ethod selection. As men t ion ed earlie r , the study is aimed a t assessing the 

current practices a nd problems of instructional supe rvision in primary schools 

of Mida Woremo Woreda in Amhara region. That is the research was conducted 

in Mida woremo Woreda Primary schools . Thus , the descriptive su rvey method 

is employed to achieve the objectives of the researc h, since it shows prevailin g 

c onditions of particular trends. And also, survey collects d a ta from a sample of 

people via a questionna ire. Survey des ign fit d ifferent research problems and 

the same is true for this study. Su rvey method s min imize bias a nd random 

·e rror . Survey research is tha t which describes to dete r mine how different. 

variables a rc distributed throughout a popu la ti on. Descripti ve survey method 

is a lso u sed to get an exact de scription of th e cu rrent status. 

In addition to these, survey design is one of those m eth ods t.h at are wide ly used 

by resea rchers in the ficld of soc ia l sciences. Pa rt.i e ularly, survey research is 

the most comm on ly Llsed met.hod of descriptive res earch in educa tion. Th e 

survey research in education mostly uses questionnaires and / or inte r views a s 
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data collection tools or instruments. 

3.2 Sources of Data 

Primary and secondary sources of data were used in this study. Primary 

sources were obtained from Mida Worem,o Woreda Educfltion Bureau officers, 
c 

cluster center supervisors, principals, vice principals, department heads, and 

teachers of the selected five primary schools by using questionnaire, interview, 

focus group discussion and check list. 

Secondary data were collected from available school documents, such as, 

seminar papers in proceedings, government documents, school administration 

documents, department heads documents, and pedagogical centers. 

Furthermore, relevant documents; such as, supervision register books and 

supervisors comments in the sample schools were observed. In addition to 

these, books, research papers that are published and unpublished, Magazines, 

Journals, encyclopedia, ma nua ls, Internet resources and the like were 

examined to establish the back ground of the study a nd the review of related 

literature, and to use them as the secondary sources of data. 

3.3 Sampling and Sampling Techniques 

The population of this study included all teaching staff members in those 35 

primary schools; all cluster center supervisors and all Woreda education 

bureau officers of Mida Woremo woreda. The Woreda had 35 primary schools 

and a total of 396 primary school teachers of which 227(57%) of them were 

m ales and 169(43%) of them were females and 9 Woreda Education Bureau 

Officers. That m eans the Woreda had 396 school-based supervisors. The 

Woreda had also 7 cluster center supervisors, 35 principals, an~vice 

principals for these schools. Then, the researcher decided to take 5 or 14.29% 

of the 35 primary school:; as the sample of the study based on the 

chron ological order of establishment age of the schools with the oldest one at 
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first . So that, the selected schools in there establishment year order in 

Ethiopan calendar were Meragna (1949), Minaze( 1964), Rema (1 965) , Bihera 

(1967) and Mogit(1 967) general primary schools. Some other schools were a lso 

visited by the researcher. These five primary schools have been selected 

randomly a nd the sample of respondents has a lso been shared to these 

selected schools. They had greater number of teachers than others and this in 

turn, was felt to give comprehensive information for the study. 

Both probability sampling and non -probability sampling are employed to get 

samples of this study. Purposive sampling, availability sampling and stratified 

sampling were employed to get appropriate and relevant data. Pu;:posive _ 

sampling is used for principals, vice principals, cluster center supervisors 

department heeds and Woreda edu cation bureau officers. Each primary school 

had almost one principal and one cluster center supervisor. So p'~rposive 

sampling was used to include a ll the 5 principals, the 5 vice principals; a nd the 

5 cluster center supervisors; since principals, cluster center supervisors and 

vice principals are instructional supervisors and they have detailed a nd ,.. 
relevant information and experiences on the issues, to get this information they 

were purposely selected from the selected five primary schools of the Woreda . 

The sampling method employed for the two Woreda education bureau officials 

(Bureau head and one responsible person for instructiona l supervision) were 

availability sampling method, which depends on" the convenient availability of 

respondents. 

Purposive sampling was also selected to include appropriate number of 

d epartmen t heads in the study. Each school had almost equal number of 

depa rtment heads, which were eight. Almost a ll first cycle schools (grades 1-4) 
• 

h ad one department head. From a mong the department heads in the selected . . 

five schools the researcher decided to take one from grades 1-4, one from the 

sci~J:Lce , one from the la~age, one from m~th and another from sC';Sial 

science, so that varied streams are referenced or represented. Thus, five :)f the 

departm en t heads of each selected school were selected randomly, wh ich is 25 
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In number. The reason was tha t department heads a re instructiona l 

sup:rvisors of schools and they have detailed and relevant information . 

There were 199 primary school teachers in the selected woreda. Out of the 199 

teachers the researcher determine to include 62.81 % of them, which is 125 in 

number. The researcher determines to include almost all teachers in the 

selected schools. However, the number of teachers in each school was not 

equal and stratified random sampling was employed to get appropriate 

samples. First, they were categorized into two groups: teachers and department 

heads. Then, the researcher takes appropriate number of individuals by using 

stratified random sampling method, in order to provide unbiased samples and 

to provide sample estimates with the smallest sampling error. 

Therefore , the researcher has included 167 respondents as subjects of the 

study. 

For further illustration (understanding) see the following table. 

Table 1: Sample size of respondents 

Nl! Respondents Proportional Sample Taken From each population 

Population Sample size Percentage 

I Teachers 199 125 62.81 

2 Principa ls 35 5 14.29 

3 Vice principals 7 5 71.43 

4 Cluster center supervisors 7 5 71.43 

5 Department heads iS5 2S 16.13 
.. _--

6 Education bureau officers 9 2 22.22 

Grand Total 412 167 40.53 

3.4 Data Collection Instruments 

Collecting source materials to solve a problem is an initial and important task 

of a researcher. In order to gather evidence or data for the study, the 

researcher was used one type of questionnaire; which has open-ended and 
< -

close-ended questions. Discussion with experts and experienced knowledgeable 
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CHAPTER FOUR 

4.0 PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

This part of the survey, which can be considered as the heart of the study, 

contains two parts. Part one presents the characteristics and backgrounds of 

the respondents in terms of sex, age educational level, years of experience and 

the like. The second part deals with the analysis and interpretation of the data 

obtained from respondents on practices and problems of instructional 

supervision in primary schools. In this part, the information's are summarized 

in table form and findings will be discussed. 

4.1 Brief Description of Mida Woremo Woreda 

Mida Woremo Woreda is located in North Shoa, about 230 km north east of 

Addis Ababa, in Amrara Region. According to Mida Woremo Woreda 

administration office report the Woreda has a total population of about 

105,691 people, 22 Kebeles, 1 unrecognized kindergarten (KG), 35 primary 

schools, and 2 high schools. There is no private kindergarten or primary school 

or secondary school in the Woreda. There were 52,236 male and 53,455 female 

people in the Woreda. That is the number of female is greater than that of 

. 'ales in the total population. 

this Woreda there are poor farmers supporting large family size. The Woreda 

been suffering from a number of social problems such as plights of life, 

:h is a reflection of the prevalence of rampant poverty. The population of 

(rea is increasing at a rapid growth rate. The Woreda is poor in its socio-

t omic conditions of the recent that social infrastructures (i.e schools, health 

Sl ~es) are by far below the threshold. However, the regional and the national 

go .ments together with stake holders are striving hard to address the 

pre ns. Congnizant of this the ' "Menschen fOr Menschen" organization is 

inte 'g to intervene in the area s of school-sector development with special 

emp. s on primary schools and health services. Many Karl elementary 
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schools and two high schools were built by this NGO. This organization has 

also done a lot for the development of the Woreda in Agriculture sector in not 

less than the regional government. 

4.2 Characteristics and Background of the Respondents 

Personal data and background of respondents has been presented here under. 

4.2.1 Personal Attributes of Respondents 

As presented in table 2, regarding sex, very large proportion of cluster center, 

supervisors, vice principals and principals were males, while very small 42 

(33.6%) of teachers and 1(50%) of Woreda education bureau officials were 

females. Consistence to this the Mida Woremo Woreda education bureau 

statistics of 2001 E.C showed that the total number of female teachers in the 

Woreda was 169(43%) out of 396 primary school teachers and 227(57%) of the 

primary school teachers were males. In addition to this the total number of 

female workers in the Woreda education bureau was 2(22.22) out of 9 woreda 

education bureau officers.This shows that there is gender imbalance in the 

number of teachers and other school-based supervisors. According to Lewin 

(2004: 1) in low enrolment countries, especially in sub-Saharan Africa, generally 

have more men than women as primary school teachers, Gender equity 

ultimately requires universal enrolment, and it is also likely to benefit from an 

increased supply of female teachers who can act as supportive role models for 

girls. 
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Table 2: Characteristics of Respondents 
Respondents 

NQ Characteristics Cluster Woreda Department 

(Category) Teachers Vice principals Principals center E.B.O Heads 

Supervisor 

s 

NQ % NQ % NQ % NQ % NQ % NQ % 

1 Gender 

a) Male 83 66.4 4 80 5 100 5 100 1 50 15 60 

b)Female 42 33.6 1 20 - - - 1 50 10 40 

Total 125 100 5 100 5 100 5 100 2 100 25 100 

2 Age in Years 

a) 16-20 7 5.6 1 20 - - - - - - 4 16 

b)2 1-25 76 60.8 - - - - - - - 3 12 

c)26-30 25 20 1 20 4 80 1 20 - - 10 40 

d)31-35 8 6.4 1 20 - - 1 20 1 50 6 24 

e)36-40 4 3.2 1 20 1 20 2 40 - - 1 4 

f)above 40 5 4 1 20 - - 1 20 1 50 1 4 

Total 125 100 5 100 5 100 5 10 2 100 25 100 

3 Qualification 

a)8elow grade 10 1 0.8 - - - - - - - - - -

b)Grade 10 7 5.6 - - - - - - - - - -

c) Grade 12 6 4.8 - - - - - - - - - -

d)T.1.l 46 36.8 1 20 - - - - - - 15 60 

e) Diploma 65 52 4 80 5 100 5 100 1 50 10 40 

f)Degree - - - - - - - - 1 50 - -

Total 125 100 5 100 5 100 5 100 2 100 25 100 

Field of study 

ajEducational 1 0.8 - - - - - - 1 50 - -

Administration 

b)subject major 65 52 5 100 5 100 5 100 1 50 15 60 

c} Others 59 47.2 - - - - - - - - 10 40 

Total 125 100 5 100 5 100 5 100 2 100 25 100 

5 Work experience 

a) l-lO 112 89.6 2 40 3 60 1 20 - - 10 40 

b)11-20 8 6.4 1 20 2 40 3 60 2 100 10 40 

C)2 1-30 3 2.4 2 40 - - 1 20 - - 3 12 

d) above 30 2 1.6 - - - - - - - - 2 8 

Total 125 100 5 100 5 100 5 100 2 100 25 100 
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Pertaining to this, empirical research revealed that gender inequality in 

enrolment at primary school is correlated with gender imbalance in the 

teaching force. 

In item 2 of table 2, the majority (60.8%) of teachers are young teachers. These 

groups have the energy to work, if they a re given the proper work condition. 

The study indicates that the mean age of respondents who participated in the 

study was 25 years old and the range of the age was 16-60, but most of them 

were between 21and 25. 

Concerning the educational level of teachers, 7 of them, were lOth grade 

completers and one of them was below grade 10. In addition to this 6 of them 

were 12th grade completes and 46 of them were teachers training institute 

(T.T.!) graduates. The rest were at diploma level. In accordance with ministry of 

education (MOE) regulation, the minimum requirement to be able to teach in 

primary schools was certificate, but now it is diploma. One can observes that 

60 (48%) of the teachers are diploma holders. There is only one person who has 

first degree at the Woreda education bureau. This shows that inconsistency 

with MOE standard and still there is a need to upgrade the qualification of 

school-based supervisors, through in-service training program to meet the 

standards set for the level. In this case, principals, cluster center supervisors, 

some department heads and some vice principals are at diploma level and 

some are under qualified who are at T.T.!. level, however none of them is -,-
graduates of educational administration or educational planning and 

management. 

As to years of service of the respondents, the majority of teachers' i.e.112 

(89.6%) have served from 1 to 10 years. While most vice principals (60%), 

cluster center supervisors (80%), department heads (55%) and some principals 

(40%) have served above ten years. Any effective system of primary education 

h as to consider the work experience and educational level of key 

stakeholders-teachers, vice principals, principals, and cluster center 
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of primary education h as to con s id e r t he wo rk experience a nd educationa l level 

o f key s ta kehold ers-teach ers , vi ce principa ls, prin c ipa ls , a nd clus te r center 

supervIsors . Thi s IS becau se a mongst the factors t h a t de scribes thc 

crfectiveness of t he pri ma ry schools is t he a va ilabili ty o f experie n ced a nd 

qua lifi ed tea chin g fo rce an d supervisors. B u t th e low q u a li fication an d the less 

experi encc o f m OSl sch ool-based s upervisors u nlikely to h elp th em to ca r ry out 

t he ir pro fession a l task s effectively a nd crfie ien Lly . That is one ca n con cl ud e 

th a t the edu cationa l qu alifications o f the responden ts a rc n ot satisfactory . 

With regard to certifi cate in in s tru c tiona l supcrvis ion th e majori ty of the 

sch ool-based s upcrvisors didn 't have certificates in su pervis ion . This implies 

th a t most o f clustcr cen ter supe rvisors a nd other s c hool- based supervisors 

were ass ign ed with out. ge tting a ny tra inin g of s upe rvis ion . Th e refo re, we can 

conclude th a t sehool- ba sed supc rvisors a rc ass ign ed with out know-how on 

superVISIOn a nd s u ch trend can a ffect th e supervisory process 1n prima ry 

schools. 

4 .3 Analysis and Interpretation of Practices and Problems of Instructional 

Supervision in Primary Schools of Mida Woremo Woreda 

Thi s part of th e thesis presents th e a n a lys is a nd interp reta t ion of th c d a ta 

obtaincd th rou gh th e questionnaire , inle rviews, focus group d iscu ssion, 

d oc u m e n t a n a ly s is and ac tua l obser va tion . Th e a n aly si s foc uses on : 

Instruction a l Supe rviso rs o f Prim a ry Schools a nd th e ir eompc t.e nce; Tea c hers ' 

Level o f satisfacti on with th e in s tructio n a l S upervision Sc rvicc Givcn to The m ; 

The Profession a l Qual ifica tion of School-based Supervisors and Higher Offi cials ; 

Fun ction s of In s tructiona l S upe rvis ion ; Teac hers Rela led Probl em s and 

Problems o f In s t ruc tion a l Su pe rvis ion. 
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Table 3: General Views on Instructional Supervision 

Responses in percent 

NQ Items Frequency Percentage 

I Instructional supervision is important for the teaching-learning 

effectiveness 

Yes 117 93.6 

No 5 4 

Undecided 3 2.4 

Others - -

Total 125 100 

2 Do you support the view that school-based supervisors 

should do the supervis ion work? 

Yes 83 66.4 

No 42 33.6 

Total 125 100 

3 Who carry out instructional supervision? 

Principal 4 3.2 

Vice Principal 4 3.2 

Department heads 30 24 

Experienced teachers 33 26.4 

All of the above 40 32 

None of the above 10 8 

Others (cluster center supervisors) 4 3.2 

Total 125 100 

As one can see from table 3 iteml, as already proved by scholars in the field, 

most teachers believe that instructional supervision is important for the 

teaching-learning effectiveness and it can help to improve their performance. 

Most respondents also agreed on that teachers, department heads, vice 

principals, principals and Woreda educational supervisors or cluster center 

supervisors can do the supervision work of primary schools. However, the 

competency of school-based supervisors was not as expected by teachers or 

supervlsees and the supervision service rendered to teachers was not 

satisfactory. Some primary school teachers did not get3J1Y supervision support 

from school-based supervisors or cluster center or Woreda educational 

supervisors, with in a year. 
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The data indicated that experienced teachers and department heads are the 

core-people in the school-based supervision in guiding teachers and providing 

them a necessary competent to improve their day-to-day performance, even 

though they were very loaded. Thus it seems that the supervisory practices are 

accomplished mainly by experienced teachers, department heads and cluster 

center supervisors in the target area. That is the role of principals and vice 

principals in supervisory practices was not satisfactory. 

A quasi-profession of relatively low status in to-days society that is primarily 

composed of low experienced and low competence teachers, principals and vice 

principals confronted with a complex, often impossible job, teachers perceive 

themselves as having few options, little support from colleagues or school­

based supervisors, and lacking a sense of collective purpose that could 

contribute to substantial improvement in their work lives and in the teaching of 

children. Teachers out number principals and vice principals and are older and 

more experienced than principals. 

Table 4: Weekly Teaching Load of school-based Supervisors 

Respondents 

NQ Range Teachers Department heads Vice principals 

NQ % NQ % NQ % 

1 Teaching Load Per week 

1-10 - - I 4 - -
11 -20 - - - - 2 40 

21-30 113 90.4 22 88 3 60 

31-40 12 9.6 2 8 - -
Total 125 100 25 100 5 100 

Table 4 shows that, the load distribution of teachers ranges from 21 to 40 

periods per week, in which 30 (24%) teachers teach average load from 21 to 25 

periods per a week and the rest 95 (76%) of them teach maximum load from 26 

to 40 periods per week. They had additional responsibilit ies such as leading 
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periods per a week a nd th e rest 95 (76°/c,) of them teach maximum load from 26 

La 40 period s per week. They h a d a dditiona l responsibilities such as leading 

cl ubs; teaching the communi ty a bout edu cation , serve as pedagogical ce nter 

head , li brarian, d epartment hea d and the like. 

Over loaded teachers can be ex ha u sted a t the last periods (5 1h an d 6"h Periods). 

More ove r, because of th is they can no t usc their potentials effec tively as the 

first four periods . In addition to these, over load teach ers may not. havc e nough 

t ime to pre pare, models and charts or teaching aids , to set up progra ms for 

conducting tutorial and instructiona l superVIsIon , to read further and to 

prepare for th e teach ing-learning process and the like. Thus , the participation 

of teachers in th e supervisory process was adverscly a ffected by th e ir teachi ng 

load . 

Regardin g teachin g loa d of department head s, the table s hows that, their load 

di stribution ranges from 2 1 to 40 periods per week . This impli es that 

department head s are over loaded to carry out in structiona l supc rvis ion 111 

schools. They had no su ffi c ien t period to conduct instructional su pervIs Ion to 

their department members or co lleagues. 

All vice principa ls a re also teachers whose load dis tribution ranges from 11 to 

30 period s pe r week. Most 3 (60%) of them h ave above 25 periods per week. Tn 

addition to thi s only one of them has certificate in instructional su pe rvision. 

Fur ther more vice principals and principa ls had add it ion a l respo n s ibili ties a nd 

serve as store keepe r , acco unta nt , ty pi s t , sec reta ry, record o fficer , cash er and 

the like . Besidcs to these, as observed from thc intcrvicw and Mida Woremo 

Woreda educa tion bu rea u offi ce report 28(80%) o f th e primary schools in the 

Woreda had no vice principa l. Furthermore , almost all c luster ce nter 

su pe rvisors were respon sible for on average 5 to 7 primary schoo ls and they 

a rc a lso over loa d ed. Thus, on the bases of the above responses, one_ ca n 

co nclude tha t a ll school -based supe rviso rs h ad no adequa te time to provide 

profession a l support at sch ool level. Th a t is, teachers, departm e n t heads, vice 
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prin c ipals, principals and clus ter center supervisors cou ld hardly carry ou t 

instructional supervis ion in schools. Thi s indicated that edu cationa l leaders of 

the Woreda or other con cerned bodies had to work Lo e reaLe good school 

e n vironme nt a nd cu lt.ure, empowering teac hers Lo indica te mora l bases for 

teacher a utonomy a nd professionalism, enhance teac her's participation by 

providing direcLive , supportive, parLicipative and achi evement orienLed leadersh ip . 

4.3.1 Instructional Supervisors of Primary Schools and Their 

Competence 

Fundamentally, numerous factors co n t ribu te to th e successful implem cn ta Li on 

o f the teaching-lea rnin g process or primary education programs among whi ch 

instructional supcrvision a nd com petency of su per viso rs in s upe rvision is 

particularly important. This reveals the fa ct th at compe Lcncc of school-based 

s upe rvisors and non- teaching sLaIfs a ppear to h ave the most d irect innuence 

on the teachin g-learning process or on th e cogn itive and affective growth of 

s tud ents. 

[n th is regard , the literatures in c hapter two confirmed that competency of 

instructional supervisors positively correlates with professional qualification 

a nd supervisory ski ll s. O n the other hand, the low level competency of school­

based su pervisors and elusLer cenLer su pe rv iso rs 1I1 the in sLruc tion al 

supervision adverse ly a ffect th e teaching-learning processes. To Lhis effecL, this 

section intended to investigate whether o r not the school-based supervisors 

a nd eluster cen ter supervisors possessed the required competency 1I1 

instructional superVIs ion thaL enables Lhem to carry ouL instructional 

superVISIOn. 

4.3.2 Teachers' Level of Satisfaction with the Instructional Supervision 

Service Rendered to Them 

All workers 1I1 a ny organ iza Lion are more product.ive or crfect ive when they feel 

good a bout themselves a n d t.heir wo rk situaLion. Involvem en t is a key concept 

for teachers . If teachers believe that the management of their school is be in g 
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free time or period to carry out instructional supervision and to support each 

other or to get support from colleagues. Almost there was no experience 

sharing between teachers, and this adversely affects the collective endeavor of 

teachers to improve instruction. Thus, teachers should have time to help each 

other. The existence of human resources in sufficient numbers and quantity 

are essential to the good functioning of the teaching-learning process. 

Table 5 below reveals summary of responses obtained from the respondents as 

they perceive the level of competency of instructional supervisors. 
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Table 5 : Views on the Practice of School-based Instructional Supervision 
Responses in Percent 

NQ Items Frequency Percentage 

1 The level of instructional supervision per semester 

No 19 15.2 

Once 50 40 

Twice 24 19.2 

Three times 10 8 

Four times 5 4 

More than four times 17 13.6 

Total 125 100 

2 Competency of instructional supervisors 

Highly competent 21 16.8 

Competent enough 33 26.4 

Medium 33 26.4 

Poor 23 18.4 

Very Poor 15 12 

Others - -

Total 125 100 

3 The extent that Woreda educational supervisors and experts supervise 

and assist teachers 

Very high 4 3.2 

High 26 20.8 

Moderate 24 19.2 

Low 37 39.6 

Very low 30 24 

Others (almost no) 4 3.2 

Total 125 100 

4 The level of instructional supervision has improved teachers 

performance 

Very high 16 12.8 

High 36 28.8 

Moderate 3 1 24.8 

Low 17 13.6 

Very low 19 15.2 

Others (no training or support) 6 4.8 

Total 125 100 

5 The level of satis faction of teachers with the instructional supervision service 

Highly satisfied 32 25.6 

Satisfied 60 48 

Dissatisfied 21 16.8 

Highly dissatisfied II 8.8 

Others I 0.8 

Total 125 100 
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Education is not among the more respected professions: Indeed, many 

members of the society do not view it as a profession at all . Giving incentives 

and training to teachers like their counter parts, such as nurses, engineers, 

medical doctors, Woreda educational bureau officers etc is very important and 

it may change this trend. According to scholars in the field to education, the 

relatively low pay, lack of autonomy, centrally controlled curriculum and others 

may have depressed the status of schooling to a lower level in our society than 

other professions. One indicator of status is pay. Understandably, more salary 

is probably going to be tied to more time with children and more time in the 

kinds of collaboration with colleagues that bring improved teaching and 

learning. 

As one can see from table 5, most teachers were dissatisfied with the level of 

instructional supervision per semester. This in turn, party shows inappropriate 

supervisory practices in the target area. In principle however, the practices of 

Instructional supervision ought to be geared toward the improvement of the 

teaching-learning environment. According to Pajak (1989:2) the instructional 

supervision practiced in the public schools should aim at maintaining and 

improving the overall quality of the teaching-learning process in the local 

districts. However, data from the respondents' responses to open-ended items 

about problems of instructional supervision a lso indicated that school based­

supervisors and Woreda educational officers do not seem to play their roles in 

instructional improvement and leadership. 

This might be due to the occasional visibility of the cluster center supervisors 

in schools and the low level of training in instructional supervision and 

educational planning and management. As most of the respondents indicated 

in the open-ended questions, schools and class rooms were never visited by 

supervisors and experts from Woreda education offices. Yet, it is agreed by 

various authorities such as Bradfield (1964: 13) that teachers' satisfaction on 

the supervisory service rendered in schools is dependent on the degree to 
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the supe rvisory servi ce rendered in schools is depend e nt on the degree to 

w hi c h the service co mpli es with the supe rvisors ro les teachers ex pect o f 

supervisors. Pajack (1989:4 5) in a similar way remarked that success ful 

supervisor is crfee tivc helper , provider, and facili tator of resources and 

information in the instructional activities of the school. But, the m ajority of 

primary schools in the targe t area arc not attractive to both teachers and 

students. Th ey a rc not we ll faci litated a nd lack resources: Huma n , material 

and financial. The qu a lifieat.ion and experience of cluster cente r superviso rs, 

principals, vice principals a nd Woreda educational bureau officials are low and 

so they can not be the lates t information sources for teachers especially to 

you ng or new teach ers. Since teach ers fcel that vicc prin c ipa ls, principa ls 

cluster centcr s upcrvisors and Woreda educational burcau officials do not have 

adcquatc profession a l knowledge. Thus, teach ers m ay not acce pt. critic isms or 

su gges tions forwa rd ed by te rn. On th e contrary, the majo rity of tcachcrs wcrc 

satisfied with the supervision service r endcred to them. 

l-Iowevcr, a t the present time, many teachers sce thcmsc lves as being at o r near 

th e bottom of a hierarchical order in school district.s . Thus, one co uld conclude 

that the competency o f school-bascd su pcrvisors is not sa tisfactory. This in 

r e turn implies tha t th e ir low competency a ppears unlikely t.o help them to carry 

out their profession a l tasks and instructional s uper vis ion crfee tive ly a nd 

crfi c ien tl y . 

4.3.3 The Professional Qualification of School-Based Supervisors and 

Higher-Officials 

Respondents were asked to indica te the ir opinion on their overa ll satisfaction 

with the supervisory s upport. rende red to them and to lcveled the professional 

qu a lification of sch ool -based supervisors a nd High er-offic ials. Thc majority of 

the respondents perce ive that th e instructional super~ision re ndered in their 

schools I S not for the improvement of learning opport.unit ies. Supervisors 

focused on administrative m a tters rather th a n the t.each in g- learning process. 
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officials. Hence, from the results obtained from the interview, FGD and table 5, 

one can infer that both school-based supervisors and higher officials have low 

competency and knowledge that enables them to carry out instructional 

supervision.To complement this, as one can see from table 5, open-ended 

questions, FGD and interview results, the majority of the respondents agreed 

on that the academic qualification of teachers including department heads is 

better than the academic qualification of unit leaders, vice principals, 

principals, Woreda educational bureau officials and Regional bureau officials . 

The academic qualification of Regional bureau officials is better than that of the 

Woreda educational bureau officers. Teachers' academic qualification is the 

best and Woreda educational bureau officials are the least. Enhancing quality 

and improving efficiency of teachers is the major goal by which Woreda 

educational bureau officers' effectiveness is judged. This is typically determined 

by the competence of the management and leadership of the Woreda and 

Woreda education bureau. In addition, leaders' competence and experiences 

playa great role in achieving the desired goals of the schools. But the majority 

of the respondents feel that the Woreda education bureau and school 

management is filled with low qualified, low competency, low quality and with 

corrupted personnel. In line to this, there are conditions that the literature 

suggests to make the school management and leadership efficient and effective. 

Among other factors, improvement of the teaching-learning process requires 

school principals to articulate a vision of what their school should be like and 

demonstrate an energetic commitment to that vision. Besides, principals are 

expected to devote much of their time to the coordination and management of 

the school program, and regularly communicate with teaching staff and other 

stake holders. In effective schools, hence, the principals are expected to be 

highly visible and accessible in the school while sharing their responsibilities 

for management. They see that the resources are available to provide adequate 

support to teachers, sufficient teaching materials, and adequate and well­

maintained school facilities. The same is true for Woreda educational bureau 

heads and regional educational bureau heads. 
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true for Woreda ed ucational bureau heads and region a l educational burea u heads. 

More over, through th e in terv iew, both Woreda Educatio nal l~u rea u Officials 

a nd cluster ce nter supe rvisors were asked to comment on the competen ce level 

o f respecti ve school m a nagem e n t and lea ders hip in p romoti ng the teaching 

learning process through ins tru ctional supervis ion. Accord ingly, both groups of 

respondents confirmed tha t the leaders of t he Woreda educa tion bureau a nd 

th e school principals have th e required qualification an d experi en ces tha t 

enable th em to carry ou t instruc t ional, s upervis ion a nd to lea d the Woreda 

education bureau or the school s . Thi s ind icates that th e re is gap between that 

Worcda education a l bureau officers, cluste r center s uper visors a nd school 

managers think about themselves a nd what the teachers witness a bout th em 

and their ac tiviti es. S u ch a gap was c reated be tween teachers and o the r high er 

officia ls an d school m a nagers m ight be due to th e fact th a t leaders might have 

exaggerated about themselves a nd their rol es. Thus wh at the teach ers said 

a ppea rs sounding. Thi s is because as depicted in table s 1, 4 a nd 5, the 

majority of th e school man agers a nd high er offi c ia ls a re not as such qu a lified 

a nd the ir qualifi cation is not rclated to supervision or management. On the 

other hand , teachers might be exaggerated th eir qualiJ'icat.ion and their role. 

Ne ither do h ave any certificate in su pervision, too. Thu s, it would be a rgu ed 

that the s upervisory ro le in he lpi n g teacher s is in sufficient, if no t rare . 

There fore one co uld conclude tha t the educa tjon al qualification of the 

respondents is no t satisfac to ry, and it is un likely to he lp them to carry out 

thei r pro fessional tasks inc lud ing instructiona l superv ision crfeetively and 

crficienLly. With rega rd to certifi ca te in supervision almost a ll th e school -based 

s upervIsors did no t h ave certifi cate 111 supervIsIOn. The supervisors' 

quali fication a nd s peciali zation , that h as bee n shown in the above tables a lso 

appea rs to prove that school- based s upe rvisors a rc un like ly to implemen t th e ir 

expected roles or to play th eir role in in s truction a l improvcment. This a ppeared 

proved by th e teacher s' respon ses, rega rdless of the cluster center s upervisors' 
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In table 6, item 1 reveals that the three supervIsory skills required of 

supervisors are utilized in schools, as expressed by teachers, are less than the 

average. For Singhal and others (1996), leadership is more effective if the leader 

follows team approach. The school-based supervisors, thus, should recognize 

the differences in the abilities of different persons. Hence, good human 

relations in schools are the result of proper understanding between the 

supervisor and the supervisees. To compliment this idea, Alfonso and 

Godsberry (1982:96) underlined that the nature of supervisory program with in 

schools requires the active collaboration of teachers in the process of 

instructional improvement for teachers are growth sources of human relations. 

Hence, supervisors in their relationship with teachers should be approachable, 

making teachers feel free to express problems of concern to them; and make 

considerable attempt to avoid teachers' frustration by cooperating with them in 

solving personal and professional problems. Developing collaborative human 

relationship among supervisors and teachers is believed to bring about rich 

pool of human talents for school improvement efforts. 

As can be seen from table 6 and the analysis, teachers, department heads and 

principals do not seem to be comfortable with the current supervisory support 

rendered to them with regard to technical, conceptual and human relation 

skills. Supervisors as technical advisors and helpers for teachers, department 

heads a nd principals should serve as sources of specific ideas, plan with 

teachers' new activities or instructional units, and work with teachers in 

classrooms to implement the plans, demonstrate new techniques or activities 

and offer feed back to teachers. The crucial importance of utilizing conceptual 

skill is indicated by various authors . Conceptual skill helps to recognize how 

the various functions of the school depend on one another and how changes in 

a nyone part affect all the others. Thus, the supervisors utilize these skills in 

order to advances the overall welfare of the school. Similarly, Wheeler (1980:43) 

said that supervisors are expected to have a substantial breadth and depth of 

educational experience, besides being well trained for their task. In order to set 
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appropriate goals for his school achievement, the supervisor should be able to 

conceptualize the environment, the school and his own job. 

But in practice, as observed from the data, from the interview, from the focus 

group discussion and respondents response for the open-ended questions, the 

current primary school supervisors of the Woreda lack of general knowledge 

and professional skills in the act of managing supervision programs in line with 

the expectation of teachers. Further more school based supervisors and cluster 

center supervisors were loaded to effectively carryout their tasks. 

To sum up it seems that school-based supervisors, cluster center supervisors 

a nd Woreda educational bureau officials, have low academic qualification; low 

training in instructional supervision; lack skills in technical, conceptual and 

human relation, low commitment and attention to carry out instructional 

supervision and there by to improve the teaching-learning process and it seems 

that the quality of education is deteriorating from time to time. 

4.3.4 Functions of Instructional Supervision 

In order to investigate the views of teachers about the current instructional 

supervision rendered in their schools, tables are provided for each of the items 

related to some of the major functions of instructional supervision and 

teachers' perception of instructional supervision. A five point scale rangmg 

from "Fully done" to "not done" was given to the respondents, where 4= fully 

done, 3= mostly done 2= partially done, 1 = rarely done and 0= riot done. 

In Table 7, item 1 discusses about the various functions expected in staff 

development. Different questions were posed to get information. The data 

indicates that the school based supervisors and cluster center supervisors do 

not seem to facilitate professional development through in-service training, 

since the means were 23.9, 21.8 and 22.8 which are less than the average 25. 

This partially could be due to the fact that the supervisors are neither qualified 

nor did specialize in supervision. Thus, it could be deduced that staff 

development is not practical in the target area. 
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Table 7: Views on the Major Functions of Instructional Supervision 

Responses 

Items 4 3 2 I 0 

NQ % NQ % NQ % NQ % NQ % 

Staff Development 

Inbu ilt Supervision 17 13.6 24 19.2 38 30.4 23 18.4 23 18.4 

G iving Latest Informat ion 14 11.2 2 1 16.8 37 29.6 25 20 28 22.4 

School-based training 12 9.6 33 26.4 28 22.4 25 20 27 2 1.6 

Instructional Development 

Solving teaching-learning 25 20 24 19.2 33 26.4 20 16 23 18.4 

problems 

Supporting teachers to 22 17.6 35 28 36 28.8 10 8 22 17.6 

improve performance 

Helping teachers to solve 20 16 38 30.4 24 19.2 16 12.8 27 2 1.6 

problems 

Teachers' Performance 

Appra isal 

Establishing selecting 17 13.6 34 27.2 35 28 17 13.6 22 17.6 

criteria 's 

Rewarding teachers 12 9.6 24 19.2 3 1 24.8 26 20.8 32 25.6 

Motivating and encouraging 19 15.2 3 1 24.8 22 17.6 15 12 38 30.4 

teachers 

Class-Room Observation 

Per-Observation conference 20 16 41 32.8 28 22.4 21 16.8 15 12 

Class- room observation 15 12 27 2 1.6 38 30.4 22 17.6 23 18.4 

Using necessary materials 10 8 15 12 25 20 24 19.2 5 1 40.8 

Post-observation conference 23 18.4 33 26.4 27 2 1.6 21 16.8 21 16.8 

Planning for future 24 19.2 22 17.6 19 15.2 34 27.2 26 20.8 

observation 

As shown above in table 7, the degrees of performance of most functions of 

instructiona l supervision were below the average or the mean (25). In item 1, 

the first question is concerned with the facilitation of professional development 

through in-built supervision. With regards to this, most of the school-based 
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supervisors responded that they practice it rarely. The second question tries to 

investigate whether the latest information on teaching theories is provided for 

professional development or not. Accordingly, most of the school-based 

supervisors agreed that such kinds of activities are held rarely. Hence, it may 

be deduced that the first and the second roles are not a lmost implemented 

sufficien tly. 

In table 7, the third item summanzes Issues related to the functions of 

teachers' performance appraisal. The second question is concerned with the 

reward given for teachers. With this regard the majority of the school-based 

supervisors responded that the reward given for the teachers based on their 

competency is not sufficient or not done at all. The last question aims at 

investigating the improvement of teachers' performance through motivation 

and encouragement. But the nature of the qualification and specialization of 

the supervisors a lso appears unlikely to encourage them to do so. It could be 

concluded that supervisors do not play their role in teachers' performance 

appraisal or teachers' performance appraisal was not done properly. Therefore, 

one may conclude that the supervisors' role in teachers' performance appraisal 

is negligent. This may be due to the fact that the supervisors do not have 

concern about teachers' growth due to lack of orientation or training, 

qualification and specialization or policy of education or system of BPR 

organization may not allow them to do so. 

In table 7, item 4, indicates the views of teachers on their expected roles in the 

implementation of school-based supervisory practices. It summarizes the 
I 

various roles supervisors are expected to apply during pre observation conferen 

ce, in class room observation and post-observation conference. The first 

question intends to collect information whether the teachers hold pre­

observation conference by making mutual agreement on the place and time of 

the observation with supervisors. Accordingly more than the average teachers 

replied that supervisors accomplished it sufficiently. However, as one can see 
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from table 7 items 4, question 2, supervisors did not take sufficient time for 

observing the teachers' teaching behaviors during classroom observation and 

they did not use sufficient instructional supervision materials, such as 

different formats. And also they did not arrange time for future observation. All 

in all, it could be asserted that the role is not implemented sufficiently. 

Thus, it could be concluded that the school-based supervisors and cluster 

center supervisors do not seem to play the various roles expected of them in 

staff development, instructional development, teachers' performance appraisal, 

ad classroom observation. In staff development related issues, the teachers do 

not get the necessary support from this role. This could be attributed to 

supervisors' lack of experience and proper training in supervision, lower 

qualification and appropriate specialization. It would be also concluded that 

the supervisors do not play properly the roles expected of them in observational 

activities (per, while or during and post). This may be negligence in the part of 

the supervisors or over loaded ness of the supervisors, the supervisors lack of 

adequate training and qualification, the supervisors unrelated field of 

specialization, or because of that the supervisors do not secure conductive 

environment to play their roles. Besides the teachers' roles in supervisory roles 

are almost negligible, since they are loaded and they have additional 

responsibilities or perform different functions other than the teaching-learning 

process, such as, serving as a librarian, a store keeper, an accountant, a 

casher or leading clubs or non-curricular activities, creating awareness about 

education to the surrounding society two days per weak and trying to bring 

new students or drop-out students to their school and the like. Students' 

absenteeism and the low socio-economic status of the society is teachers' head­

ache. The society needs the cheap labor of their children. In addition to these, 

self-contend teachers have no assistant teacher and other teachers load is on 
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ache. The society needs the cheap la bor of th eir children. In addition to these, 

self-contend teachers h ave no assistan t teacher and other teachers load is on 

the average a bove 25 periods per week. If a teach er was died or left the school 

or legal permissions such as sick leave, pregnancy, or in a ny other social 

problem, the students will be with out teacher or the load of that teacher is 

being shared to h is colleagues . So that, some teachers teach without th eir field 

of s tudy or profession. Even the teach ers' open-ended responses assured that 

the role of the teachers is to do what they are told to do so. Accordingly, the 

supervision h eld in the target a rea is not participating teachers and it is not 

participatory. These ideas were supported by the results of FGDs, interviews, 

a nd document analysis. 

The a im of the supervision is more of administrative instead of instructional 

improvement. It seems to be fault finding approach around teachers rather 

than initiating a nd assisting teachers. The majority of the respondents agreed 

that the supervision undergone in the target Woreda has no clear procedures, 

rules a nd policies . Thus, this might be taken as one of the ma in factors that 

hinder the practices of instructional supervision in the specified Woreda. It 

seems that instructional supervision training is not held in the Woreda. 

To sum up: It seems that instructiona l supervision is n eglected in the target 

area or it has not given proper attention . 

4.3.5 Teachers Related Problems 

Scholars in the field of instructional supervision invariably agree In the 

pa ramount importa nce of supervisory support to teachers a nd school 

principals in the adjustment of changes in curriculum and its implementation. 

With regard to this, respondents' response in the open-ended questions 

indicated that teach er s rarely get support from supervisors In the 

implementation of th e new curriculum. The curriculum is so hard , and it needs 

revision. They a lso said that there is curriculum problem in Amhara Region, 
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good school management, and coordi nation of teachers is a lmost absent. Th ey 

a lso a dded that the Education policy of the region is compli cated, there is lack 

of coord in a tion at the Woreda leve l and Worcd educational offi cers h as less 

knowledge of m a n agement eve n some of t.h em arc a t Dipl om a level a nd below 

with different field s of study other than m a nagem e n t. Th e Information 

communication technology is poor. The Radio progra m is not held properly in 

th e Wored a, since it is not. clear, poor a nd disturbed. I<' urthermore, the Woreda 

education a l burea u officers focus on non -education a l problems rather than 

so lving educational problems. Cluster center supervIsors or Wored a 

educational supervisors on ly support principal s but not teach ers. Promotion of 

teachers is bas ed on unknown crite ria a nd fri e ndship or rela tion. Most 

teachers came from fa r areas and they do not have interes t to teach. The 

schools are far from students' reside nce and students' a bsen teeis m and corning 

late a rc other problems . 

The society has low awa reness about education and they did no t. have any ca re 

about it. Thus , to alleviat.e th ese a nd other problems , the Woreda educational 

s upcrvi sors sh o uld be trained in in s tructional supervision , upgrading thc 

teachers a nd prin cipals, and th e Woreda educational officers, th rou gh 111 -

service trai ning, ass!.gping professional experts at schoo l level , schools should 

have in s tructional supe rvision m a nuals and oth er necessary school faciliti es 

a nd materials a nd time sch edule for instruc tiona l s uper vision , s trict follow up --
a nd a llocating suffi c ient budget at the regional or Woreda leve l, using college or 

University lecturers to carry out instructiona l supervision if possible, t he 

region s hou ld a n a ly%e the curri c ulum to sec wh eth er it is suitab le or not, 

c reating aware ness to teachers about the impo rt.ance of instruc tional 

supervision, giv in g advice and pay ing appropriate sa lary, the Woreda must ask 

cooperation from NGOs a nd coopera te from o ther Woredas to learn from their 

best practices, Wored a ed ucational bureau offi c ials ad eluste r cenlc r supe rvisor 

in clud ing princ ipa ls s ho u ld be in a beller capacity, good knowledge a n d 

be h avior than other personnel , motivation a n d rewarding for good work and 
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solving the problems of teachers and supervisors, being democratic and 

friend ly to teachers rather than being aggress ive a nd the like arc necessary . 

These might a ll eviate the dissatisfaction of teachers in the Woreda experts or 

educationa l bureau officials a nd the lack of in terest of c luster eent.er 

supervIsors. 

All of these show that 8dueational a dministration of the Woreda is weak, 

supervisors and teach e rs lack knowledge and the teaching- learning process is 

not effective in a ddition to students' absenteeism and low awareness of the 

society. So who wi ll save our schoo ls? Like so many teachers who sec our 

schools c ri ticized in the medi a and our students settle for medioc ri1.y, I read th e 

literature hoping to find some strategy that wi ll fix both our schools and our 

s tud ents. [t is a literature of compla int , blame a nd even humor. That we 

teachers are the solution to our own problem s is encouraging. 

So teachers as constructivist leaders wi ll save our schools. Schools w ill change 

when teachers become con s tructivist leaders. However, we ha ve too many 

models of powerless teachers in poorly managed school s to fall back on a nd 

change IJ1 school takes a long time. Learning and leadcrship arc linked ideas 

and the idea that teachc rs lea rn in collaboration with othe rs is important. 

But the main problems of instructional supervIsIon in th e target a rea are 

qualification a nd experie nce related problems, shortage of finance, and 

shortage of trained m a n power, negative a Ltitud e a nd low commitment of 

workers. 

To strengthen this idea, respondents were asked to ind icate their oplJ1 lon on 

most serious problems of teachers. Th e majority of teac hers res ponded that 

teachers faced m a n y problems now. Their responses to th e open -ended and 

close-ended questions s howed that teachers faced students a bsentee-ism , low 

social status ascribed to the tea ching profession by th e societ.y, reduced 

mora le , lack of adequate training in cu rricu lum change or innovations , 

students discipline, Un suitability of the curriculum to th e local situation, lack 
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Table 8: Teachers Related Problems 

Responses 

Items requency ~ercentage 
No 
1 The most serious problems of teachers in your school are: 

All of the above 43 21.18 

Lack of teaching materials 27 13.3 

Low social status ascribed to the teaching profession by the society 24 11.82 

Large class size 24 11.82 

Students discipline 18 8.86 

Lack of adequate training 16 7 .88 

Unsuitability of the curriculum to local situation 15 7.39 

Lack of instructional supervision manual 14 6.9 

Reduced morale of teachers 10 4 .93 

Un suitable school environment 6 2.96 

Others (Students absenteeism, additional responsibilities) 4 2 

None of the above 2 0.99 

Total ( the item has multiple response) 203 100 

As the researcher observed most schools are not well facilitated and they are 

not suitable for the instructional supervision. Most schools have no conducive 

environment and they lack basic infrastructures like water supply, electricity 

supply, telephone supply and the like. In the contrary, very few of the 

respondents in FGD and interview said that their school has medium facilities 

and suitability for instructional supervision. This shows that there is a gap 

between what the school-based supervisors think about their schools and what 

the researcher witness about the schools. Such gap might have been created, 

due to the fact that school-based supervisors exaggerated their school roles. 

Thus, the majority of respondents and the researcher witness appear sounding. 

As to the most senous problems of teachers, a lmost a ll respondents replied 

that teachers faced several social, psychological and socio-economic problems. 

Thus, one can conclude that teaching-learning process in the ta rget a rea is 

surrounded by many problems. Therefore, supervisors support in the schools 
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through out the change process is inevitable or essential to success. As stated 

by Brand field (1964:44) educational workshop is one of the newer approaches 

to instructional improvement. Thus, workshop organization for the improvement 

of instruction and to solve serious problems of teachers is important. It is also 

believed by several scholars in the field of educational supervision that 

teaching as well as administrative forces at school level and supervisors of 

various levels invariably need an opportunity to grow professionally through in­

service education. Staff development through in-service education, as a major 

task of supervision is to be practically accomplished by supervisors. Effective 

in-service training is relevant to the task of teaching and it is professionally 

rewarding to teachers. 

4.3.6 Main Problems of Instructional Supervision 

School administration or supervisors' related problems and teachers' related 

problems are the major factors or problems that may affect instructional 

supervision practices and effectiveness. In order to investigate teachers' 

agreement on major factors or problems that may affect instructional 

supervision practices and effectivelless in their schools, tables are provided for 

each of the items related to main problems or factors. A five-point scale ranging 

from not a problem to very serious problem, where 0= not a problem, 1=rarely a 

problem, 2= partially problem, 3=serious problem and 4= very serious problem 

was distributed to respondents. To this end, table 9 summarizes the main 

problems of instructional supervision. 

Thus, with regards to the first item, the majority of the respondents expressed 

their agreement on the presence of the lack of qualified man power, lack of 

instructional facilities and materials, shortage of time to carry out instructional 

supervision, supervisors do not apply the principles and skills of supervision 

while performing their supervisory activities, supervisors and school managers 

uses less participatory approach, lack of sufficient finance to carry out 

instructional supervision and the current instructional supervision has not 

brought a significant change on the performance of teachers. 
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in struction a l supervIsIon and the current instructional s upervision ha s not 

brought a signifi cant change on the performance of teach ers. 

The second item a im s at knowing whether there a rc teacher re la ted problems 

or not to ca rry out in structional supervis ion. Accordin gly, the majority of 

respondents expressed their agreement on that teachers do not have sufficient 

concept of instruc lional supervision, teachers have n egative attitude towards 

in s truc tional supervis ion a nd teachers did no t accept and support the 

educational policy o f their region a nd that of Ethiopia. 

Fina lly, from the above discussions on e can conelude that primary schools of 

th e targe t area h ave several problems. In support of this idea, Don Adams and 

l~obert M. BJork (1975) remarked that some common educational problems in 

developing natio ns a rc shortage o f qualified teachers, pupil drop outs or 

was tage, in appropriate nature of c urricula , in ba lance betwee n rural and 

urban a dvancement, a nd Lhe like. Shortage of people with e nough eduealion to 

make competent teac hers that those who ha ve th e ir degree in educa lion 

automatically become part o f the intellectua l elite, and m ove in to non -teac hing 

profession s WiLh high pay and prestige . Our teaching must renee t the ch anges 

of the world a round us. 1 want to sec that teachin g is as great as being a doc tor 

or lawyer. But in order to be effec tive teachers mus t. be se n s ilive a nd 

responsive to these differen ces in age , race, culture, soeio-economie conditions , 

and dis tri eL policy . The physical environme nt of the school s hould be a setting 

that invites c hildren to explore , observe , inves tigate, tes t and discover. A 

number of studies suggest thaI. schools perform well when t.he environment 

with in which they funct ion a llows them a large amount of auton omy . Th e 

sc hool work en vironment must be responsive to t h e needs of teachers a nd 

students. It is principa ls' a nd a dministrators ' responsibility to facilitate the 

creation of work environment wh ere teachers can achieve success and 

experIence JOY 111 wo rk. Teachers ' desire a nd ca n benefit from accurate 

con s tructive feed back. Hi gher o ffi cials or cen t ra l office ad ministrators must 

look do downstream to princ ipa ls and serve the m , instead of viewing principals 
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eventually leave the profession. 

Table 9: Main Problems of School-based Instructional Supervision 

Items Responses In Percent 
NQ 

4 3 2 I 0 

NQ % NQ % NQ % NQ % NQ % 

I School administration or supervisor related 

problems 

Shortage of time to carry out instructional 3 1 24.8 25 20 34 27.2 24 19.2 II 8.8 

supervision 

Lack of quali fied man power for 46 36.8 18 14.4 25 20 24 19.2 12 9.6 

supervision 

Supervi sors do not apply principles and 39 3 1.2 19 15.2 31 24.8 24 19.2 12 9.6 

ski lls of supervision 

Using less participatory approach 32 25.6 27 21.6 31 24.8 27 21.6 8 6.4 

Lack of sufficient finance to carry out 33 26.4 19 15.2 34 27.2 25 20 14 11.2 

supervision 

Lack of faciliti es and materials for 33 26.4 3 1 24.8 29 23.2 21 16.8 II 8.8 

supervision 

Supervision is not contributing to improve 33 26.4 23 18.4 35 28 20 16 14 11.2 

performance of teachers 

2 Teachers Related problems 

Teachers lack knowledge about the 40 32 17 13.6 19 15.2 27 21.6 22 17.6 

importance of supervision 

Having negative attitude towards 30 24 19 15.2 31 24.8 26 20.8 19 15.2 

supervision 

As can be seen from the table the most serious problems are lack of qualified 

man power for instructional supervision and lack of facilities and materials to 

carry out instructional supervision. The reposes of the respondents indicated 

that the mean of all questions is above average (25) and thus they are problems 

or factors that may affect instructional supervision practices and effectiveness. 

The supervisors (Cluster center supervisors) must be human relation 

specialists, coaches, technical advisors, disciplinarians, evaluators, motivational 

experts, team builders and vital link between the schools and the upper levels 

of management. Supervisors must be busy people. To be effective they must 
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experts, team builders and vita l link between the school s a nd the upper levels 

o f m anagement. S uperv isors must be b u sy people. To be effective th ey must 

devole time a nd attention to lheir jobs. Il is not e nough for s upervisors to be 

knowled geable about the job they supervise. It is not even e nough lo be 

s uffie ienLly eduealed or in te lligent. lo do lhe job. To be e ffec tive good 

supervisors musl have inlense desire lo succeed. They musl also know how lo 

oblain assislance and cooperation form olher s upervisors an d schoo l m a nagers 

lhey work wilh as well as from teachers or lhe people lhey supe rvise . In abili ty 

lo find ti me fo r superv is ion or inadequa te q u a lifi calions for discharging lhe 

supervisOl-y fun c tion has been lhe major lhorn in precipilating disharmony 

belwecn theory and prac tice. 

Generally, pri n c ipals s hould involve teachers when ever it. is in t.he teachers' 

a rea of expertise, inlerest, o r eonccrn. The district must su pporl t h e qualily of 

education wilh qualily leaeh ers . Since th e cconomic , socia l, a nd cultural 

a d vancemcnt of a country depend s on ils educational system , the government 

is spending a h u ge amount of mon ey on improving lhe cduca tion a l system of 

the co untry . Our education al ifl stitules therefore, havc primary duly lo fu lly 

promole acade mic excellence and achievemen t. Thus , primary schools must be 

well facilitated and organized lo achi eve t h eir objectives. 
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CHAPTER FIVE 

5.0 SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

This final chapter of the thesis deals with the summary of the major findings of 

the study, the conclusions drawn from the major findings, and the 

recommendations forwarded on the basis of the major findings for the 

improvement of the teaching-learning process of primary schools. 

5.1 Summary 

This survey was conducted in the primary schools of Mida Weremo Woreda in 

Amhara Region. The main purpose of the survey was to identify the underlying 

problems in practices of instructional supervision in the primary schools of 

Mida Woremo Woreda and to recommend possible solutions that may alleviate 

the problem. Specifically, the study is intended to: analyze the current 

practices of internal supervision in Mida Wormo Woreda primary schools; 

examine the extent of professional experience sharing among the supervisors 

and teachers in the schools; identify the major problems encountered in the 

implementation of internal supervision in the target schools; examine whether 

instructional supervisors apply supervisory principles and skills when they 

carry out supervision and point out teachers related problems in the 

implementation of instructional supervision. 

In order to achieve the objectives the study was guided by the following basic 

research questions 

1. Who are the instructional supervisors and h ow competent a re they? 

2 . What are the functions of supervision and how is it performed? 

3. What organizational arrangements exist to facilitate the function of 

supervision? 

4. What are the major problems encountered in practicing supervision? 
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In dealing with the research problems, descriptive survey method was 

employed, related literature was reviewed and a total of 162 respondents were 

selected using different sampling techniques: simple random, purposive ad 

stratified random sampling methods. Thus, the subjects of the study were 5 

cluster center supervisors, 125 teachers, 25 department heads, 5 principals, 5 

vice principals, and 2 Woreda education bureau officials. Information was 

obtained from 125 teachers through a survey questionnaire which was field­

tested in Kilinto primary school in Addis Ababa and strengthens the data 

obtained through questionnaire interview, focus group discussion; document 

observation and actual observation were employed. Questionnaire was 

distributed to125 teachers and 115 (92% of them have returned the 

questionnaire soon and 10 (8%) of them after a month. 

Besides, interview was conducted with 2 Woreda education bureau officials, 5 

principals, 5 vice principals and 5 cluster center supervisors. Focus group 

discussion is a lso an instrument to elicit information from 20 department 

heads. On top of this, careful inspection of documents such as school 

supervision register book was made. 

The data were collected from various sources by means of questionnaire, 

interview. Focus group discussion and documentary analysis were critically 

analyzed and interpreted using appropriate statistical tools and the findings 

are presented below. 

Most primary schools have many problems: almost all schools have shortage of 

man power, and workers do not seem to play their roles expected of them. In 

the sample schools teachers, department heads, unit leaders, principals, vice 

principals and cluster center supervisors are over loaded. Over loaded with 

responsibility has negative impact in conducting instructional supervision and 

on the quality of education. All schools have no the necessary supporting staff 

members (non- teaching staff) such as store keeper, librarian, secretary or 
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typist, guard, janitor accountant, casher, etc. Most schools have no vlce­

principal at a ll and trained principal; most schools have not school 

instructional supervision register book and the comments given by the 

supervisors in some schools focused on administrative matters rather than 

teaching-learning process. There is no up-to-date instructional supervisIOn 

manual in the Woreda education bureau and in all schools. Most schools carry 

out instructional supervision only once in a year and most schools are not 

attractive both to students and teachers. Most of them have not basic 

infrastructures: water, electricity, telephone, fence etc. it was found that most 

schools have no pedagogical center, library, teaching aids, and laboratory. 

The teachers, principals, and cluster center supervisors' educational 

qualification ranges from Below grade 10 to Diploma. There is no degree holder 

in anyone of the schools. That is, the study indicted that significant numbers 

of school principals, vice principals, and cluster center supervisors were less 

qualified and almost a ll of them were assigned to fields of discipline that are 

not related to their profession. Some of the principals are certificate teachers, 

and hence, lower qualified. Most teachers believe that teachers and department 

heads are better qualified than unit leaders, vice principals, principals and 

regional education bureau officials. Woreda education bureau officials are less 

qualified as compared to others. Most of the Woreda education bureau officials 

are diploma holders, and hence less qualified. 

As the findings of the study indicate, the participation of females in 

administration and supervision was found to be low. Most of the teachers, vice 

principals, department heads and all principals and cluster center supervisors 

in the selected schools were males. 

The field of specialization of the supervisors and principals is almost unrelated 

to supervision and principal ship. And also, almost all of the cluster center 

supervisors, principals, vice principals, department heads, teachers and 
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Woreda educational bureau officials do not have any sort of certificate in 

supervision. Most number of teachers and administrative staff respondents had 

less experience in teaching and in school administration. The majority of the 

cluster center supervisor', principals' and vice principals' work experience was 

unrelated to instructional supervision. Most number of teachers, department 

heads, cluster center supervisors, principals, vice principals and Woreda 

education bureau officials lack know how on supervision. In addition to this, 

they had not the up to date manual of instructional supervision, even at the 

Woreda level. Further more, some teachers did not express their ideas easily 

and clearly because of lack of ready flow of language. 

Based on the analysis and interpretation of the data, the researcher has 

summarized major findings of the study as follows. Most respondents of the 

study believe that instructional supervision is important for the teaching­

learning process effectiveness. And also almost all respondents believe that 

teachers, department heads, principals, vice principals, cluster center 

supervisors and woreda educational supervisors can be instructional 

supervisors of a school, provided that they are trained or certified in 

instructional supervision. A higher proportion (80%) of the supervisees viewed 

their supervisors to be inefficient or low competence in utilization of the basic 

supervisory leadership skills: technical, human relation and conceptual. It was 

confirmed by supervisees that their supervisors and school managers and 

leaders have not the required qualifications, experiences and competencies that 

enable them to implement school management and leadership including 

instructional supervision. On the other hand, a large proportion of cluster 

center supervisors, Woreda education bureau officials and principals rated the 

competence level of school management and leadership in almost all 

dimensions above average but far from the maximum possible point. 

Major functions of instructional supervision are staff development; instructiona 

I development teacher's performance appraisal, class room observation and 

others were not done properly in the Woreda. 
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Appendices 

Addis Ababa University 
School of Graduate Studies 

College of Education 

Department of Educational Planning and Management 

is Topic: The Current Practices and Problems of Instructional 

Supervision in Primary Schools of Mida Woreda in Amhara 

Region 

Questionnaire for Mida Woreda Primary School Teachers 

Direction: The main purpose or lhis questionn ai re is to collect information, III 

order lo assess the current practices and problems o r inslruelional 

super VISion in the prim a ry schools of Mida Woreda and to 

recommend possible solutions lo the problems ror lhe 

improve menl or lh e leachin g-learning process. 

Th e suceess or lhis sludy en tirely depends on your s in cere, genui ne and timely 

responses to each queslion. Therefore , yo u are kindly requcs led lo be honesl in 

answeri ng lhe qu eslions a nd lo answer all lhe ques t.ions in l hc questionnaire. 

The inrormalion yo u provide remain secret and uses only ror research purpose . 

There is no need of wriling your name in any part or the qu eslionnaire. 

Thank you in advance for your honest cooperation! 
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.1 Directions: 

ndicatc your respon se by pu tting a tic k mark "J" for question s with 

Jptions in the box. 

Write brief response for questions whieh require writ.t.en response a nd in 

add itional opt.ion "if any others" on the space provid ed. 

It is possible to usc English or Amhari c in givi n g comments and a n swers. 

It is possible to provide more tha n one a n swer. 

Please follow the instruction provided for each part. 

Thank you! 

.rt one: Personal Information 

Use "1" mark in the given box for indicating your answer. If you 

have any "others" write briefly. 

1.1 Sex A. Male D B. I"emale D 
1. 2 Age A. 16-20 D B. 2 1-25 D 

D. 3 1-35 D E. 36-40 D 

G.46-50 D H.51 -55 D 

,J. Above 60 D 

1.3 Indicate your present marital s ta t.us 

c. 26-30 C J 

F.41 ··4 5 D 

1. 56-6 0 

A. Ma rried D B. S in gle or Unmarried D 

C. Divorced or separated D D. Widowed D 

1.4 Academic qualification 

E. Other ___ _ 

A. Below grade 10 D B. Grade 10 D C. Grade 12 D 

D. T.T. I D E. Diploma D I". Degree D II . Others 

1. 5 Field of s tudy 

A. Major ________ _ B. Minor 

C. Others 

1.6 Name of your school _____________ _ 
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1t pos ition in the school 

:eaeher D l3, Unit leader D 

Oth ers ______________________ _ 

3. 

'ent "Ra nk" in the teach ers' career s tructure 

, Beginner teacher D 

,Teacher D 

, Associate lead teacher D 

ir job or work expe rience 

B Jun ior teach er D 

O. Sen ior teach er D 

F. Lead teache r D 

Years in teac hing 

Years in un it lead er 

O. 

Years in vice princ ipal s hip 

Years in princ ipa l s hip 

E. 

F. 

Yea rs in Woreda Education bureau offi ce 

Years in s upervision 

10 Th e s ubj ec t you teach a t the moment, i[ you a re teaching: 

A. ______ _ O. 
--.~---

B __ _ E. ~ __ _ 

c. F. 

1.11. Your t.eachin g load pe r week, if you a rc teaching: 

A. J- S D B.6- 1O D C . 1 1 - 1 S 0 D. 16-20 

E.21 -25 D F. 26-30 0 G. 31 -35 0 1-1 .36-40 

l. Above 40 0 J. Others 

1.12. Do you have a ny other a ddition a l respon sibility in your schoor? 

A. Yes 0 B. No 0 C. If your answer is "yes" 

mention it pl eas e ~ ___ ~ _____________ _ 

1. 13 . Il ave you h a d got training in in strue t. ion a l supervision'? 

A. Yes D B. No D C. If yo ur a nswer is "yes" [or how long? 

0 

0 

.14. If your answer is "Yes" for question 1.1 3, do you have any ce rtificate in 

in s tru c tiona l supervision'? 

A. Ye s D 8. No 0 C. Ot.hcrs _ _ _ 
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Part Two: Close-Ended Questions to Gather Detailed Information 
about Practices and Problems of Instructional Supervision and 
Teachers Related Problems 

Direction: Use "./" mark in the given box to indicate your 
answer. If you have any "Others" write briefly on the space 
provided 

2 .1 Do you supporL Lhe view tha L Leaehers, department" h eads, vice principals , 

principals, a nd Woreda edueaLi"on a l supervisors s h ould do Lhe supervision 

work'? 

A. Yes D 13. No D c. OLhers ______ _ 

2 .2 If yo ur answer I S "No" for quesLion 2. 1, wh o musL carry ouL in sLrucLion a l 

supervisi on'? 

A. Depa rtmen L h eads D B. Prin cipa ls D 

C. Woreda educaLion a l supervisors D 

D. p r incipals and Woreda edu eaLi ona l supervisors D 

F . Teachers D G. OLhers (Please s pecify ) ________ _ 

2 .3 Do you Lhink thaL you a re eSl~bl e of supervising a nd supporting your sLaff 

members'? A. Yes B lCJ C. UClermined D 
o. OLhers ____________________ _ 

2.4 Who carry ouL insLrucLional supervision in your schooi'? 

A. Principal D B. vice Principal D C. DeparLmen t heads D 

D. Experienced Leaeh e rs D 

F. None 0[" Lhe a bove D 

E. All o f Lhe above D 

G. OLhers _________ _ 

V Do Lh e s u pervisors 111 yo u r sch ool geL any Lrain ing in in sLrueLiona l 

s upe rvis ion '? 

A. Yes D B. No D C. OLhers ___ _ ___ _ 

2y How of Len h as your school carry ouL in s true Lion a l s upervIsIOn per 

semester'? 

A. There is no in struction al s u pervision per semest.er D 

B. Only Once D C. Only twice D D. Only three times D 

E. Only fou r t imes D F. More than four times CJ 
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2.7 Do you think ins tructional s upervis ion is important for th e teaching­

learning effectiveness? 

A. yes 0 B. No 0 C. Undceided 0 E. othcrs ___ _ 

2 .8 If yo ur answcr is "Yes" for question 2 .7, to what exte nt instructional 

supervision is contributed to the effectiveness of the teaehing- learning 

process in your school'? 

A. very hi gh 0 B. High 0 C. Medium O 

D. Low 0 E. Very low 0 F'. Others _____ _ 

2 .9 How competent a rc instructiona l supervisors of your school? 

A. They are highly competent 0 O. They are poor o 
B. They are competent enough 0 E. They arc vcry poor D 

C. They are medium o F. Others, plcase speci fy ____ _ 

2. 10 What is your level of satisfaction with the instructional supervision service 

rendered or given to you? 

1\. Highly satis fi ed 0 B. Satisfied 0 C. Dissatisfied 0 

D. High ly dissatisfied 0 E. Others _________ _ 

2. ] 1 Do you have in structional supervis ion manual? 
/ 

A. Ye s 0 B. No 0 C . Others _________ _ 

2 .1 2 If your answer is "Yes" for quest.ion 2 .11, how clear is t he directive? 

A. Very clear 0 

O. Not clear 0 

B. Moderately c1car 0 C. cl ear 0 
E. Others __________ _ 

2 .13 Arc teac hers ' c lassroom observation actua lly practiced as per the guide 

line? A. Yes B. No 0 1 have not C)3 re ness o 
O. Others 

2 .14 I-lave teachers been glven a job description before instructiona l 

s upervision? A. Yes F3. No o o 
C. I have not awareness 0 D. Others ______ ___ _ 

2. 15 To what exte n t Woreda education supervisors and expe rts supe rvise and 
~ 

assist the teachers in your school'? 

A. Very high 0 

D. Low 0 

B. High 0 C. Moderate C=:J 

E. Very low 0 I". Others _______ _ 
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2. 16 Do Woreda educa tiona l s upervis ors a pproachin g teach ers a nd sch ool 

princ ipal s with providin g congenial e n vironme n t ror in s truc tion a l 

proccss? 1\. Ycs B. No D 

C. I have not awarcncss D. Othcrs ___ _ 

2 . 17 The extent th e instructional superVISIOn has improved your pcrrorman ee: 

A. Very high 

D. Low D 

B Hi gh D c. Modcra D 

E. Very low D F. Othcrs ______ _ 

2. 18 How wou ld you recl a bout the proressional qua liri eation o r your c urrent 

supervisors'? A. Low academ ic qua liricati on 

B. Low tra ining in ins t ructional s upervision D 

C. Lack skill in human re la ti on D 

D. Lack in techni cal ski ll D 1" . All or the above D 

E. Lac k in conceptual s kill D G. Non e or the above D 

I-I. Other wea knesses (Please speciry) ____________ _ 

2.19 The following table shows the academic qualification of each person. 
Rate the professional qualification of each person from 1 to 5, where 
5 means very h igh, 4 means high, 3 means medium, 2 means low 
and 1 means very low. 

No Person Academic Qu~lification rate 
5 4 3 2 1 

Teachcr s - -
2 Uni t leaders 
3 Department heads 
4 Vice princ ip ';lo1s _ 
5 Principals 
6 Woreda edu cation bureau officials 
7 J<.egjonal edu cation b ureau officials 

2. 20 Ir oth er job opportunities arc availab le, yo ur interest to leave your 

pro ression is: A. very high D B. Hi gh C. Medium D 

D. Low E. Very low D 

2.21 Arc there ava ilable rererence m ateri a ls in your Schoo l to support the teach in g -

learning process') 

A. Yes D 

D. Others 

B. No D C . Very rew [ 1 
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2.22 The following are some of the major functions of instructional supervision; 
which functions are performed in your school? Read each statement and 
indicate your agreement by choosing the following scale values in the table; 
where 0= "not done" 1= "Rarely done", 2= "Partially done", 3= "Mostly 
done", 4= "Fully done" . 

Degree of Performance 
Function 

A/ Staff development 4 3 2 1 0 

Arranging in-service trainings at school level 
Arranging Experience-sharing between teachers (in-built supervision) 
Assisting teachers by giving la test information 
Assessing training needs of teachers and a rranging school based training 
Orienting / inducting/ new teachers 
B. Instructional (Teaching-Learning Process) Development 
Helping teachers to develop competency in teach ing 
Identifying necessary teaching materials a nd facili ties and fu lfilling 
Selecting and revising teaching methodology and introducin~ to teachers 
Supporting teachers in lesson plan preparation 
Diagnosing problems related to teaching-learning and solving the 
problems 
Supporting teach ers to implement teach ing-learning process effectively 
Helping teachers to solve problems tha t face them 
C. Teachers' Performance Al'l'raisal 
Creating suitable or conducive environment for self-assessment 
Establishing procedures, criteria and rules for performance a ppra isal 
Givil1g necessary feedback about teachers performance to teachers 
Rewarding teachers who perform well 
Motivating and encouraging teachers in their work 
D. Classroom Observation 
Ma king mutual agreement on the place and time of the observation 
with teachers before class room observation 
Making agreement with teachers on the objective and method of 
teaching before actual observation 
Taking su fficien t time for observing teacher's behavior in accordance 
to criteria of pre-observation conference 

Collecting necessary data about teacher's performance (a bout 
their strength and weakness) 

Converting collected da ta to manageable and meaningful informa tion 
and a nalyzing it 

Using instructiona l supervision materials, such as video taping 
a nd d iffere n t formats 

Conducting post observation conference with teachers 

Helping teachers by identifying specific needs 

Giving constructive feed back a fter class room observation y-

Arranging t ime for future observation 

Makes useful suggestions to improve job or work environment ! 
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2.23 Do you think teacher s have positive vIew towards instruction a l 

su pervision ? A. Yes 0 B. No 0 C. Others _ ______ _ 

2 .24 If your answer is "8" in question 2.23, which facto rs c ontribute to 
these negative attitudes? Some potential factors are listed below. 
Please indicate your agreement against each item, by using" ./ " 
mark in the given box. 

No Factors 

_l_~pervis ion is fa ul t finding~ ins~eti."e 
2 Th e objective of ins truction a l supervision IS 

- not clear to teachers 
-- - - -

3 In s truc tion a l supe rvis ion is o n ly u sed for 
pe r form a n ce a PFJaisal __ 

4 Teach e rs do not pa rtic ipa te in design a nd 
process of instr uction a l s u e rvi~ion 

5 Instru ction al su pervisors irri ta te teach er s 
bv foc u s in g on th e ir w~ak ,...PCJ in ts on l~ 

6 Ins tr uc ti onal supervis ion focus on 
a dminis trative m a tter s rather 
th an teaehin g::~<:arni~ _ 

High Me dium Low Not 
a factor 

2 .25 Do you th ink your sc hool IS well fac ilita ted a nd s ui table for in struction a l 

s u pervis ion? A. Yes 1:3. No O· Oth eri I 

2.26 Do you feci yo u a re competen t e nou gh to teach a ll subjects you arc 

teaching now with out a ny help from sch ool based supervisors or Woreda 

su pervisors? A. Yes B. O C.Dhers 

2.27 The most se r ious prob lems o f teach ers in you r school a rc : 

A. Large class s i%e 0 

B. Lack of in s tr u c tional s uperv is ion m a n ual a n d mater ia ls O -
c. Lack of teach in g m aterials 0 

D. Uns u ita bili ty o f th e curr icu lum to loca l si tuat ion 0 

E. Stud ent disc ip lin e 0 P. Un s u itable schoo l environment 0 

H. Reduced mo ra le 0 

I. Low socia l sta t. us ascr ibed to th e teach ing pro fession by thc soc iety [-:=I 

.J. Laek of adequate training 0 K. 1\11 of th e above 0 

L. None of th e a bove 0 M. Others (Plcase specify) _____ _ 
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2.2.8 The following arc major factors or problems that may affect instructional supervi sion 

practices and effectiveness. To what extent they arc problems in your school please 

indicate your agreement, where very serious problem' (4) 'Serious problem' (3), 

'partially problem' (2)' rarely a problem' (1)' not a problem ' (0) 

---~ --- ---ccc-
Factors of Problems No 4 3 2 

. A. School administration or su Cl'visors related problems 
I Shon a e o f time to carl)'~lt in structional supervis ion succcss full y 
2 I nef'fi c iency or instructional supcrvi sors c~choo l bascd s UJ~ rv i so rs 

~J:::ac~ o f qua lifi ed manpower 1~ supervision 
4. S'::'.p~n,!sors don' t appl y pri,~es and ~kill s olj;upervision 
5 Focus0.1g~n teacher's behavior rathcrJ han tcaching- Iea rningyroeess 
6 U~ing less particif"' tory approach o~ less ~'lieipatin g teachers 
7 Instructional supervision tcn~to be inspeet ive or fau lt finder 
8 ll~ing instructi onal supervis iclIl fo r onlL performance aEJ.l rai s,~ 
9 L~~ k of suf'fi cient finan ce to carry to instructional supe rvision 

10 Lack of su ervi sory skill s to cond uct instruct ional supcrvision 
. ...;.,-.-- --- - -- ._-- -
_! I _ Lack of schoo l-based tra ining to teac h~ __ _ 

12 lack o f faciliti es and material~Jo r instructi onal supe rvis ion 

I J L~k ~f c()!l.lm itl12c.!.l,t (j f supe rviso rs ...:-
14 . Lack of~eward for ~uccess ruI Jm12!cmenla t io,-,i,r"lhc school systcm 
15 The supervision practiccd in the schoo l does not 

promotes teachers' co ll ective endcavor to il11pro vc instruct ion 

- - -
16 Instructional supervision has not brought a signi ficant changc on the 

p!,:rformance 0 I' tcac!2.c.!:s 
B. Teachers Related Probll'ms 
Teachc rs lack know ledgc abou t thc impo rtancc of supcrvision I 

2 I.ack of moti vc o f tcache rs on instruct ional supervis ion 
J Ila.'illg negati ve allitu~e towards in~tructional sup::r'vision . 
4 Lack of cooperati on of tcachers 

-- .- ~--.. -.- ------ --
5 Teac hers do not accept and support the cduca tion po li cy of Ethiopia 
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Part Three: Open-ended Questions to Get Detailed Information 
about Practices and Problems of Instructional Supervision. Write 

your answer briefly on the space provided 

3.1 Who arc instructiona l supervisors in your school and how competent arc 

they? 1\. __________________________ _ 

B. _____________________________________________ _ 

c. 
3.2 What school a rrangements exist to facilitate the function of instructional 

s upervision? (Please list them) 
A. ________________________________________ _ 

B. 
C 

3.3 What a re the major problems encountered in practicing instructional 

supervision in your schooi'? (please list them in order of the ir criticali ty) 

A. ____________________________________________ _ 
B. ________________________________________ _ 

C 
3.4 What con crete or intervention measures sho uld be taken to solve th e 

problems of instruc tional supervision? (Please lis t them) 

3.4. 1 At Sc hool level 
A. ________________________________________ _ 

B. 
c. 

3.4 .2 At Woreda level 

A. ____________________________________________ _ 

B. 
c. 

3.4 .3 At Regional level 

A. ________________________________________ _ 

B. 
c. 

3 .5 Are there any other problems? If you have any comments please usc the 

space provided below. 

1\. ______________________________________________ _ 

R. 
c. 
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Addis A ba ba Univers ity 

School of G raduate Stu dies 
C ollege of Edu ca tion 

Department of Educational Planning and Management 

f ocus Group Discussion Guide for Department Heads 

Part one: Introduction 

• i\ wclcome sta temcnt 

• An cx planatio n o f the di scuss ion themc 

• A brie f overview o f the research subject 

• Q ucsti ons and fo llow up questions 

Part Two: Guidin g Questions 

I . Who carry out instructiona l supcrvision in you r school'> I low compctent are thcy~ 

2. What is your ro lc in the proecss of instructional supcrvision rcndercd or givc n to 

teachers in yo ur school ') How arC you invo lved in the process') 

3 . Do you filce any problem during carrying out instruct iona l s upervis ion? 

4. Is your school we ll faci litated? What organizational a rrangc mcnt s ex ist to fac ili tatc 

s uperv i s i o n ~ 

5. ])0 you havc instruct ional supcrvision manua l') 

6. Is your school att ract ive both to teachers and s tudellls') What arc th c prohl ems of 

your school" 

7. Who ass ist yo u In the tcac hing-Iearn ing proccss? What is th e importancc of 

instruct ion supervision? 

8. What concre te mcasures must be taken to sol ve thc pro blcms o f instructional 

supcrv i s i on ~ 

A . A t schoo l leve l 13 . At Woreda leve l C. AI reg ional level 

.. / 9. I low rreq uent instructi onal supervision is carr ied out in your school? 

10. Can YOll please say anything ad diti onal? 
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