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Abstract 

The problem with which this research is concerned is 

that of determining the significance of visual aids for 

maximizing individualized instruction in the teaching of 

English for beginners as compared to the conventional 

i nstruction. Data was secured by selecti ng and organizing 

six experime ntal and control groups of grades 3 and 4 students 
in six elementary schools. A total of 720 students were 

selected using the systematic sampling t ech nique. Lessons were 

selected from English for New Ethiopia series for grades 3 a nd 

4 respectively. Pre-tests were prepared and administered from 

the selected lessons for both grade levels and administered. 

Appropriate visual aids were prepared for the lessons selected 
for the respective grades. 

The experimental groups r eceived their instructions with 

supplementary visual aids in individualized instruction. The 

cont r ol groups received their instruction in the conventional 

way. After the instruction of the lessons , post-tests were 

administered to both grade levels of the experimental and 

control groups on the same date. 

The other two techniques used for collecting the data 

concerning visual aids and individualized instruction in 

connection with the teaching of English as a foreign language 

for beginners were distribution of questionnaire to teachers 



and the observation of the experimental groups using the 

criteria of evaluation. 

From the t-test analysis of the data it was found that 

the experimental groups of both grade levels performed better 

than the control groups at a significant level of .05 in the 

post-test. The results of the questionnaire and observation 

show similar results. 

On the basis of the findings it was concluded that visual 

aids are effective and can be used to maximize individualized 

instruction in the teaching of English as a foreign l anguage 

for beginners and the visual aids in the ENE series are not 

satisfactory to promote individual mastery. 

On the basis of this finding recommendations are made 

that further research and evaluation on other variables 

(syllabus, teacher training, text-book, visual aids) should 

be carried out to facilitate the applicat ion of the finding 

in this study. 
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CHAPTER I 

I N T "R 0 D U C T ION 

The reason for using a particular visual aid is to 

provide a motivating activity which will encourage st udents 

to practise language in a meaningful, communicative context. 

Research studies i n second l~nguage learning indicate 

that the attitude , motivation, and interest of the learner 

are important factors in determining his achievement. 

The writer 's concern here is to find out how individual­

ized class-room English instruction in grades three and four 

through visual instructional materials might be used more 

ef f ectivel y to develop and sustain motivation to teach language 

skills. 

The exposition will touch upon their functions in 

establishing language skills in the area of pron unciation , 

structure , and vocabulary. The study will emphasize the 

contribution that material aids can make in he l ping the 

students to communicate, that is , to comprehe ned , speak, 

read, and write English adequately. 

Children acquire concepts and gain insight and information 

from a wide variety of materials. These include real objects 

and pictures and other aids, and r Eading materials which 

contribute to the development o f several skills. 

• 



2. 

The use of visual aids in conveying a meaningful 

context has a long tradition , beginning with the pictorial 

book of J.A. Comenius "Orbies Sensualium Pictus " published 

in 1654. 1 

T.L. Green in his book relates to the historical 

perspective in the way that the use of visual aids in 

connection with the process of l a nguage and the communication 

of ideas has a long history. He goes on to say that visual 

aids began perhaps with those murals and carvings which 

primitive man left behind upon cave walls, and it led slowly 

from pure representati o nalism to the elementary symbolism of 

pictograph and the more complex hieroglyph. 2 

Further more , T.L.Green goes on to say that in places 

where schools are not well equipped and teachers are not well 

qualified and trained , where teachers are completely unfamiliar 

with visual methods and where a highly verbal approach is 

characteristic in all forms o f teaching, it is eve n more 

likely that teachers will need help in appreciating the range 

a nd use of visual aids. 

1 . Hector Hammerly "Primary and Secondary Associations with 

Visual Aids as semantic Conveyors " in IRAL Vol.12,1974 , 

p.119 

2. T.L.Green. The Visual Approach to Teaching. Oxford 

University Press , London, 1963. p.40 
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3. 

1.1 Statement of the Problem 

Teachers of English both in elementary and 

Secondary schools complain that they face problems in 

teaching English effectively because of large class 

size. 

In such conditions , they claim , it is difficult 

to identify students who have difficulties in following 

a language lesson. The other complaint voiced by 

language teachers is that schools are not equipped with 

the necessary visual aids to teach the language in a 

natural way. Furthermore, the situation is worsened by 

the fact that teachers are over-loaded with teaching 

assignments and as a result they do not have time to 

closely watch and give the necessary individual help in 

the classroom. 

There are different methodological approaches and 

suggestions to solve these and other problems mentioned 

above. It is assumed that in the context of teaching 

English as a second language in Ethiopia , especially at 

the beginning stage individualized instruction with the 

help of visual aids is considered to be the best remedy 

for alleviating the problems. A good visual aid will 

stimulate the imagination and will also provide a clear 

idea for language practice. In this way it acts as a 

focussing device and guides the student in his choice 

of language and form of expression. 

o • 0 / COO 



4. 

This paper studies what effect individualized 

language instruction with the help of selected visual 

aids has on the language performance of beginners in 

Ethiopian Schools (grades 3 and 4). 

1.2 The Purpose of th e study 

To maximize performance in foreign language 

learning, many factors a r e involved. To mention some: 

qualification and experience of teachers, class size , 

back-ground of the students and supply of instructional 

aids have a strong impact on the learning outcome . 

Among these factors, visual aids have a significant 

role to play. Further more, the concept of individual­

ized instruction as an approach to language teaching 

has not been tried out in Ethiopian schools. As a 

result of this, much of the English language instruction 

has been dominated by teachers, which in turn deprives 

the learners of the opportunity to master the language 

through their active participation. A survey of the 

effect of visual aids on individualized language instruct­

ion ca n provide an insight into ways and means of 

improving teaching and learning efficiency. 

1.3 Importance o f the study 

Every teacher knows that he ough t to give more 

individual attention to his pupils. He knows that 

progress in learning a foreign language is largel y 

o 0 0/. 0 0 



5. 

dependent upon the provision of plenty of 

opportuniti e s for practising the correct use of 

a language. He is also aware of the fact that 

language learning is a matter of habit formatio~A~~ 
f/i.. to- v'l</~ 

through appropriate learning situation and 1'1 . 1J,~ 

f aci 1 i ties. \<{ ILS UBR4RY)~i 
\ , 
" #l The results of the investigation into the effects~ 

of visual aids on language instruction to beginners 

will be significant for 

a. Planning a better teacher training programme, 

b. Providing an improved classroom instructional 

design, 

c. Providing a systematic organization of textbook 

contexts, 

d. Facilitating learning for mastery on the part 

of the student, 

e. Motivating stud e nts towards better performance, 

f. Providing more learning time for individual 

students and saving ample time for the teacher 

to control and give guidance, 

g. Providing effective classroom organization, 

h. Providing feedback for textbook writers and 

curriculum developers so that suitable and 

meaningful instructional mateials could be 

produced. 

. .. I ... 
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1.4 Limitation of the study 

In conducting this study, the researcher thinks that 

some of the following factors like the inadequate 

qualification and experiences of teachers, the 

inavailability of standardized tests for qrades 3 and 

4, the testing situations , the back - ground of students 

(aptitude difference) , the nature of the quest ionnaire 

a nd the methodology used may have effect o n the result 

of this s tudy . Every thing is do ne in the capacity of 

the researcher: the preparation of pre - tests , the 

questionnaire and desig n of the experi ment were done 

by the researcher. The tests were conducted by the 

teachers. 

However, all attempts were made (See Chapter 3) to 

minimize the effect of these extraneous variables on 

this study. 

1. 5 Hypothesis 

In this paper an attempt was made to determine 

whether or not visual aids can maximize individual ­

ized English language instruction for beginners. 

The following NULL and ALTeRNATE hy po th esi s a r e made. 

Nu ll hypothes i s (HO) states that there is no difference 

betwee n teaching English for beg i nners (grades 3 and 4) 
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with visual aids in an individualized instruction 

and teaching English without using visual aids in 

a conventional way. 

The alternate hypothesis (HI) states that there is 

difference between teaching English for beginners 

(grade 3 and 4) with visual aids in an individualized 

instruction and teaching English without using visual 

aids in a conventional way. 

1.6 Definition of Terms 

Beginners - refers to the first stage learners in 

grades 3 and 4 where English is introduced 

as a foreign language in all government 

schools of Ethiopia. 

Conventional method 

- In this study conventional method refers 

to the usual or regular method of teaching 

English without the use of supplementary 

materials other than the prescribed books. 

It involves the method of teaching English 

in which the class - room is teacher- centred 

or the teaching is dominated by the teacher 

and the students are passive receivers o f 

knowledge. 
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Individualized Instruction - is an approach in the 

teaching of a language which deals with individuality , 

to recognize , enhance and develop individuality. It 

is an approach based on the reorganizing of the class 

into smaller groups under a group leader and allows 

students enough time to practise speaking freely 

(to give chance to the individual student to practise 

the language in the class) and allows the teacher to 

help individuals with their particular learning 

problems. It stresses the role of the learner rather 

than the role of the teacher. 

Maslery - refers in this study to the process in which 

students are given enough opportunity to manipulate and 

practise the items in the lessons with the help of visual 

aids so that students assimilate the items and become 

proficient to use the items outside the class- room for 

practical purposes. 

Maximize - refers to the optimal learning of English 

language skills for communicative purposes in 

individualized instructional method. 

Shift System - Schools in Ethiopia are organized into 

two or three shifts, a plan which permits two or more 

Q • 0/0 D 0 
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classes to use the same class-room at different 

times of the day. Scheduling is usually as 

follows the first class convenes from eight 

o ' clock until twelve; a nd the second class mee ts 

from 12 O'clock until five O' clock. 

Visual Aids - motion pictures, charts ~ nd other 

devices - involving the sense of sight (other than 

books) used in teaching , illustrating lessons, etc . 

1.7 Abbrevations used 

I': 
1 

e xperimental group one 

E2 e xperimental group two 

1':3 experimental group three 

1':4 experimenta l group four 

S 
5 

experim e ntal group five 

E6 experimenta l group six 

C1 
control group o ne 

C2 
control group two 

C3 
control group three 

C4 
control group four 

Cs control group five 

C6 control group six 

t - cal - t - calculated 

t - tab - t tabulated 

df - degree of freedom. ... / ... 



1.8 Symbols used 

~1 - mean of population one 

~ 2 - mean of population two 

/12 - variance of population one 

ff22 - variance of population two 

S~2 variance of sample population f or 

e xperimentel group. 

SC2 - variance of sample population for 

control group. 

10 

N~ - Number of sample population used for 

experimental group. 

NC - Numbe r of sample population used for 

control group. 

t - test = means difference test. 

Xe = me - n of population used for the experimental 

qroup. 

Xc = mean of population used for the control group 

S2p = pooled variance of the two samples 

<\,. = Alpha 

000/000 
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CHAPTER II 

2. REVIEW OF RELATED LITERATURE 

Methodologists on teaching second languages consider 

the use o f visual aids in the teaching of a foreign l a nguage 
to be a n important tool espec i ally a t the beg inning stages. 

But teachers in thei r teaching act iviti es seem to be r el uctant 
in usi ng visual aids. The writer of this thesis has not come 
across any written material co nc er ning the importance and 

co ntributi o ns of visual aids t o facilitate l earning based on 
individual ized instruction in Ethiopia. In this chapter , 

a ttempts will be mad e to summ a rize works related to visual 

aids which were carr i ed out in ot he r countries in order to 

es t ab li sh the var i ous prinCiples which underline their 

functions in foreign language instruction . Moreover, the 

role of visual aids in faci li tating individualized instruction 

will be reviewed, since the latter has become a n effective 
approach for mastery teaching. 

2.1 ~orks o n the natu r e of Visual Aids 

Dr. Rose E. Calder in his book , The Teaching o f English 

in a n a ttempt to show the use of Visual Ai ds in t eachi ng 

English writes "Psycho l ogists have found that 84% of what 

we learn we get from s eeing ; that 13% of what we le a rn; 

we get from hearing ; and o nly 3% we l earn in othe r ways. 

Further,she goes o n to say that these sta t istics clearly 

D .. 0/. oJ .. 

--
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point to the desirability of using visual aids in all 

our teachi ng. In teachi ng Engl i sh as a fo r eign la nguage , 

particularly , a picture is indeed worth a thousand 

words.,,7 

Dr. Rose E. Calder has quoted Dr. S l ager who has 

written a book Engl i sh for Toda y a nd " stresses the fact 

that simple visua l aids are an absolute must , since they 

are an invaluable aid in helping students understa nd content 

words. These are the words that can actually be described 

a nd und e rstood through the various senses. " S 

Methodologists concerned wit . the teaching of a foreign 

language especial l y to children hav~ written a lot on the 

principles , characteristics , importance, methods and select-

ion of visual aids. 

Denys J. Saunders in his attempt to explain the 

characteristics of visual aids has considered the following 

points as the value of relevant visual as a means of 

commu nicatio n 

7Dr • Rose E. Calder T he Teaching of English. Faculty of 
Education. A.A. University September 1966 p. 91 

SIbid p. 91 
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- Visuals arouse interest - There are many ways of 

gaining attention and holding interest, but one 

of the best ways is to use something visual. 

Visuals can give an accurate impression - v i suals 

define facts and information easily and pr ecisely. 

They can identify , describe in concrete terms and 

give meaning to words. Accurate factua l pictures 

be prepared by the teacher before hand. 

- Visuals save teaching time visuals speed up the 

learning process. With many subjects, a relevant 

picture will present information very much more 

quickly than long , wordy descriptions. 

Visuals help memory - because they make the 

learning process more real , visuals help people 

to remember better. 

- Visuals can stimulate the imagination - One type 

o f visual may inspire the viewer to use his imagin­

ation , whereas another , with a wealth of minute 

detail, may leave no room for further thought. 

Pictures should often be the starting point for 

thought , discussion and understanding , not only 

a quick way of acquiring facts. 

A stimulating picture may provide different leve l s 

of learning experience at the same time. 
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- Visuals provide a shared experience-visuals provide 

a common starting point a common path to followo 

They help to get people thinking on similar lines 

about the same sUbjecL ,, 9 

The purpose of learning or teaching a language is to 

communicate with others who speak the language either in 

written or spoken forms effectivelyo Effective communication 

needs mastery of the languageo If visual aids promot the 

teaching of a foreign language, there is no reason why 

teachers should not give due regard for visual aids in teach-

ing a foreign language especially at the beginning stageso 

In his article Moody KoWo mentions four principles on 

which aids should be used in the language teaching classroom: 

9 

-"The aid and its use must be dictated by the language 

item or skill being learned or developedo To my 

mind, this is a fundamental distinction between real 

teaching aids and other objects , such as commercially 

produced wall-chartso These are useful in other ways, 

but, unless they are soecifical ly designed to accompa ny 

a given set of course books, or are in some other way 

precisely related to a cheme of work which the class 

is following, they are not for me aidso 
". 

Denys JoSaunders Visual Communication Handbook: Teaching and 

Learning Using Simple Visual Materialso Ebenyzer Baylies and 

Son Ltd. London 1976 po 16. 
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Each Learner , or pair or group of learners , should 
rather frequently be able to have handle, and use 
his own, or their own aid. There may be something 
of a distinction between the use of aids for teaching 
a language and for teaching certain other subjects. 
In language teaching, I believe, one must concentrate 
on creating a situation for the learner, a situation 
which he experie nces as realistically as possible. 
From this comes , I believe , both u nderstanding of 
meaning and confidence in communication. 

The aid must help to create interest. I would argue 
that failure to create interest has been and still 
is the greatest general weakness in language teaChing. 

There is the capacity of a good aid to assist the 
teacher in producing a certain sequence of activities, 
or in classifying d particular contrast in the use of 

10 the language." 

Teaching materials of any kind for any grade level have 

to be scrutinized for their appropriateness and be carefully 

organized and constructed before they are put to use. Language 

teachi n g will be more meaningful and pupils will develop 

confidence by mastering the languaqe elements if they are give n 

10 K.,v.Moody "Costless Aids for language Teaching " in 
English Language Teaching Journal , vol.28 Nov.1973 p.12 
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the chance to use the appropriate visual aids to practise 

the language they are learning individually as sufficient ly 

as possible. 

John Hockett in a n article gives six points for the 

selection of equipment and supplies for teaching. Here, 

the focus of attention is o n the individual mastery of the 

language with the help of visual aids. Th e materials to 

be selected should be in harmony with the ai ms and objectives 

of the curriculum for teaching a foreign language. 

Each item of equipment and supplies provided in the 

school must be justified by its contribution to the 

educat ional pu rpos es of the schoo l. This criterion 

implies that without such an item one or more 

accepted school aims would not be so well, or so 

fully, or so efficiently attained . It is stated that 

without appropriate materials, a modern educa ti onal 

program is an impossibility. 

The equipment and supplies provided in a school should 

be in harmony wit h the philosophy of education held by 

the school staff. A great variety of materials and 

the type of equipment that lends itself to flexibility 

in use will be needed. 

Equipment and Supplies should be appropriate to the 

maturity and educational level of the pupils who 

will use them. 

Both supplies and equipment should be designed and 

used in accordance with the best that is know about 

how children develop and how learning takes place. 

. . . / . . . 
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- Equipment a nd supplies should be well constructed 

of appropri ate materials , designed for r e peated , 

safe use and for efficient storage a nd maint e nance. 

Printed and Pictorial materials should be accurate, 

authent ic and up- to-date. 

Policies governing the selection and purchase of 

equipment and supplies should be formulated by the 

boa rd of education based upon the recommendation 

of teachers a nd admi nistr a tions. 11 

Though the above criteria are essential for the selection 

of mater i a ls for any grade level, the purpose of this study is 

a lso to evaluate the effectiveness of Engl ish for New Ethiopia 

series for grades 3 and 4 from the point of visual aids for 

maximizing individualized language instruction. 

So , in line with the above poin ts mentioned, simple Visual 

aids from the ENE series fro grades 3 a nd 4 and from other 

relevant materials are selected for this study. The criteria 

the writer employed for selecting the teaching aids ?re 

- The Visual aid should be directly relevant to a 

specific teaching objec tive and should be identified 

by the lesson with which it is to be used . 

11. John Hockett. " The Purpose of r~aterials in the Education 

Program" in Instructional ~aterials for Elementary School. 

National Education Associ a tion , New York , 1965 p.5. 
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The Visual aid should be a convincing representation 

of the actual objecto Visual aids need not be 

minutely accurate or artistically flawless, but they 

do need to be convincing enough to enlighten the 

studentso 

The Visual aid should be of a suitable size for 

teachingo The aid must be large and clear enough 

to be easily visible to all students in the 

teaching situation for which it is desig nedo 

- The Visual aid should conform to some agreed-upon 

standard sizeo 

The Visual aid should be simple and easy to use or 

manipulateo"12 

Properly planned, constructed, and employed, aids can 

help not only to improve the overa ll language program but 

also to enhance the classroom atmosphere and to ensure 

greater student participationo 

Huebener def i nes "audj.o- Visual" as designating those 

devices, techniques, a nd mat er i a ls which appeal directly to 

the ear and eye of the learnero The simpler ones , in every-

day use in the class-room consists of pictures , charts, 

12Machim Ramisezo " The Neglected Tools can work for you ," 

in English Teaching Forum Volume 13, 1975 po267o 
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diagrams , and mapso The more elaborate ones are the 

phonograph record, radio, the tape recorder , the motion 

picture , various types of films, and televisiono 

Huebener goes on to mention some of the important 

points of Visual aids in teachingo Visual aids are effective 

in teaching because : 

- they contribute to the e ffi ciency , dept h, and variety 

of learning ; 

they offer a close versimilitude of experience which 

js stimulating; 

- they tend to hold the interest and attention of the 

learner ; 

- by appeali ng to several senses they make learning 

more permanent 

- their esthetic character makes learning pleasant and 

enjoyableo" 13 

If the aim of tea ching a foreign language is for communic-

ation, mastering the communicative aspect of language would be 

indispensable" The individual pupil needs to practise the 

13 
Theodore Huebenero How to Teach Foreign Language Effectively 

New York University Press , New York , 1960, po115 
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language using visual aids which facilitate assimilation 

by offering a natural environment for learning. 

2.2 Specific Types of Visual Aids 

The writer of this thesis has used the following 

Visual aids t o teach the experimental groups of the five 

units selected. These Visual aids are used to teach 

pronunciation , vocabulary , and structure. They are less 

expensive and can be used to practise language by students 

individually as well as in groups. They can also be used 

for language games. 

After new language items have been presented to 

the students, it is essential that they practise the language 

in a variety of ways and really learn to use what they have 

been taught. 

2.2.1 Flash Cards : Flash cards for teaching or self 

study have been used for years and can still be used. 

Essentially, they are sets of cards with a word or phrase 

on one side and its meaning usually in translation on the 

other. 

For active recall of vocabulary, the flash cards 

may have a picture or the native language word on one side 

and the second language word on the other. The student sees 

the picture or word and attempts to recall the second language 

word. He checks his response against the back of the card. 

o 0 • / 0 0 0 
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To practise pronunciation and the symbols of a 

phonetic alphabet , the cards may have individual phonetic 

or phonemic symbols and words in phonetic or phonemic 

transcription. The cards are shown to the students , who 

attempt to pronounce what they see. The back of the ca r ds 

may give the words in ordinary spelling as a check. 

Flash cards make vocabulary learning a game and 

if one student is allowed after another to show the cards to 

the class , the game will be more interesting. Flash card 

drills should be completed with other exercises in which 

the words are used in meaningful situations in sen t ences. 

2.2.2 Wall Charts: 

Wall charts of many types have been used succ es ­

sfully for years. They have great advantage for oral practice. 

They keep the attention of a whole class together on the same 

stimulus , whereas individual pictures in the students ' books 
tend to scatter the attention of the class. 

Wall charts stimUlate interest , remind or motivate. 
They may act as source of ideas or discussion. Modern la nguage 
teaching methods, which attempt to avoid the use of the native 

tongue, rely heavily on wall charts for visual presentation . 

The types of wall charts we would use would therefore 
be governed by the age of our students. Wall charts can be 

used to present factual data, such as numerical , graphical, and 
pictorial. 
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2.2.3. Flannel Board: 

Another widely used Visu al technique is the flannel 

board. This inex~ensive device is an exce ll e nt w~y to present 

a nd practise both structure a nd Vocabu l ary. In the case of 

younger students , it can also provide an ef f e ctive medium for 

d r ama t izing stories. The flannel board consists of a piece of 

low-cost f l a nn e l, pi nn ed to , glued o n, or si mply l aid o ver , 

a back board. On it o ne can p l ace p i ctures or paper or cloth 

cu t s of v a rious it e ms. 

The board may be used as a dev ice for demonstration 

when telling a fairy tale, or for showi ng ro l e changes in a 

dialogue. It is usefu l too, in illustrating various structures 

and vocabu l ary items. 

2.2.4. Word Cards: 

Whe n pr actising word o rd e r, have a number of cards 

repre s e nting a ll the words in a sentence e .g. if you are 

practising aski ng questio ns in th e past, you c an have the 

following word cards 

ITeacher/ Isay/ Idid/ I whaE/ I Ehe/ ~/ 

The cards can be fixed to the board, o r given to 

a stud e nt a nd arrang e d correctly e ith e r by th e class as a 

whol e or individually to form: What d id the teacher say? 

Simil ar exercises are effective if the class is divided into 

small groups. Each student is gi ven a number of cards a nd 
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puts down what he regards DS th e most likely word t o stDrt 

a s e ntence , for example , THEYo The next student puts down 

ARE, a nd they continue until a finished sentence is formed o 

Another way is to give each group the same word c a rds o 

In a give n time, each tries t o form th e maximu m n umbe r of 

sentences which are then read out to th e rest o f the classo 

The competet i ve element here can make it int e r e sting and 

livel yo 

202050 Picture s 

Pictures may serve an yone of th e five mai n 

educD t ional purpos e s; teaching language skills, presenting 

factsm o r ganizing knowl edge , stimulating imaginatio n o r 

ch ang ing a ttitudeso In the t eaching of a foreign language , 

pictures may serve o ne or more of several functionso Th e y 

may be decorative a nd encourag ing , as in an at trac tive text ­

book; they may he l p directly ( a s sketches on th e bl a ck - board 

ma y ) to teach the use o f a language , st r ucture (e ogo a tense); 

th e y may serve f o r practise a nd revision of structures a nd 

voc abu lary already t aught ; th e y ma y give inf o rmation about 

peopleo 

Sumner writes. " Picto ri a l a nd graphic aids include 

blackboard , textbook illustration , charts and pictures include 
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drawings reproductions and photog~aphic maps of various 

d d · 14 types an lagrams. 

Each picture should have a simple and direct message 

to convey, and no pictorial or artistic devices should be 

used which could possibly obscure this. 

2.2.6. Games and Play - acting: 

Dorry says " One of my strongest beliefs about 

second language teaching is that the whole process of tea a hing 

and learning should be fun.,,15 Games provide an excellent 

opportunity for the use of grammar structure and vocabulary. 

The game, unless it is a general review exercise , should point 

toward the use of specific construction. At the beginning 

learning levels, one may ask students to take prearranged 

objects out of the box and practise such expressions as 

" what is in the box 7" "W hc1t do I have in my hand ? " " Give 

him (her) the ----." so gi'lmes are part and pi'lrcel of l anguage 

teaching and language learning activities. 

14 
\J.L.Sumner , Visual Methods In Education Basil Black Well 

Oxford, 1967 p.40 

15 
Gertrude Nye Dorry Games for Second Language Learning 

Me Graw- Hill Book Company. London 1966 p.ll 
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2.3. Individualized Instruction 

The purpose of this study is to survey the effect 

of visual aids on English instructions in grades three and 

four. To maximize a foreign language learning, visual aids 

are indispensable. Further-more, individualized instruction 

which is a well thought-out process and which has been used 

for most of this century, has not been popularized in 

Ethiopian SChools. As a result of this much of the English 

language instruction has been dominated by teachers, which 

in turn deprives the students of the opportunity to master 

th e language through their active participation. Therefore, 

visual aids and individualized instruction ar., the focus of 

attention in this study. The writer of this thesis would 

like to summarize the adequacy and signific~nce of individual-

ized instruction as it was tried out Gnd found to be effective 

by its proponents in other parts of the world. 

Among the advantages of individualized instruction as stated 

by 3earles a nd Kaylor are 

- Ind ividualization of instruction meets individual 

needs by allowing individuals to work at their own 

place. Thus , slower students are not discouraged , 

nor are the gifted bored. 

- Individualized instruction takes into account the 

prior knowledge and ability of individuals by using 

diagonsti c procedures so teachers and or curriculum 

p l anners can prescribe appropr i ate learning activities. 

. . . / . . . 
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- Increased teacher satisfaction has also been 

reported with individualized instruction. It requires 

a re - examination by teachers of how they organize and 

present their subject. 

- Individualized instruction also offers advantages 

to the school system. Principals of schools with 

individualized instruction programs have noted 

fewer discip l ine problems, less truancy, and more 

regular attendance than in traditional approaches 

to instruction. They also remark that students 

are better adjusted , more self - directed, and more 

self-motivated. 

- The teacher-student relationship is enhanced by 

individualized instruction. Students feel that 

they are treated as unique human beings. They are 

freed from the lock step of group instruction. 

Individualized instruction can help produce students 

who are learners in the fullest sense of the word. 16 

In her key note address to the Seattle Symposium on the 

Training of Foreign Language Teachers held on October S - 6, 

1970 , Lorraine Strasheim, Director of the Ind i ana Foreign 

Language Program, pointed out that t all foreign language 

education makes oxtravagant claims for foreign language study , 

although "Our rationales for foreign language do not relate to 

16 
John Searles and Harriet Kaylor , "Individualized 

Instruction" The Education Digest, Ann Arbor, Michigan , 
1980, p.SO 



27 

~ ea l life not the ~eal life o f the student and no t the r ea l life of the school. " She illust~i'ltcd this poi nt by no ting that" we give them noth ing the kids want to say.,,17 

Conside~ing Lo~raine St~asheim 's obse~vations , it is not surp~ising that foreign l anguage s have tended to ~emain fo~eign to ou r students. This is because students are not taught to us e the l anguage in ~eal lif e situa ti o n. They a ~ e not give n enough p~actice to use the l a nguag e in the spoken fo~m. One app r oach which p~omotes convers a tio nal English is the use of visual aids as a me ans fo~ languag e practice. 
Rebecca M. Valette a nd Renees Disick in int~oduc ing indiv idua lize d inst~uct ion st i'l t e tha t, "whil e contracts can be used in full-class, teache~ cente~ed situations, thei~ full potenti a l is ~ealized whe n they a~e e mpl o yed to b~eak th e lock-step a nd f~ee stude nts to wo~k a t thei~ own rates and i n thei ~ ow n ways. In this way, cont~acts , can se~ve as the basis for individualized inst~uction . ,, 18 

17. Ha~ry Reinert, "P~ i'. ctical Guideto Individualization in the !:loodern La ngu a g e Jou~nal , National Feder at i o n o f r--:odern Language Teachers Association , Wa shington 1 972 , p.156 18. R8becca M. Valette a nd Dis ick, Re nee s. Mode rn Languag e Performance ob j ectives a nd I ndividu a lizatio n: A Hand book. 
New York. 1972. 

-
J 
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It is we ll known th~t ~ll students do not learn in the 

same wa y. Some prefer o r al e xpl a natio ns, while others choose 

written ones . Certain students e nj o y f i nding out information 

f o r themselves; other students prefer being spoon-f ed . While 

some students work best with their peers, their cl ass ma t es 

might be ne fit mor e from the personal attention of their t each e r. 

Th ese differe nces can b~ provided for if the t eacher 

creates a c lassroom e nvironment rich in suppl eme nt ~ ry ma teri a ls. 

In add iti o n, the l ea rning st eps should allow students to choose 

the way they pre f e r to achi eve ma ste ry of t h e mn terial in the 

unito 

Teaching me thod o logi es which seek to individually tailor 

course work to the individual needs and desires of each student 

have bee n described b y a numbe r of writers like Ferster , C.B., 

Gallup, H.F., and Kel l e r, F. s . 19 ~Jethods of individualizing 

instruction can be s<tid to sha r e five prin cipa l features 

a) b ehavi ora l objectives, by which the stUdent is 

told i n clear behavioral terms what i s e xpected 

of him or her throughout th e course 

b) th e unit approach , in which the course content 

is di vide d into small , easily m~naged units o f 

study ; 

1 9G• Christian Jernstedt , "The Relative [ffectiveness o f 

Individua lized and Traditional Instructi o n methods.i n 

Journal of [ducatio nal Research V. 69 , Fe b.1976 p.211 
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c) unit mastery, according to which the student 
does not proceed to study a new unit until he 
or she has mastered the one currently being 
worked o n i 

d) self - pacing , by which the student proceeds 
through the units of the course at his or her 
ow n rate; and 

e) positive motivation, in which the features of 
the course are designed to encourage the student 
to perform well rather than discourage him or 
her from performing poorly. 

It is observed that methodologists o f foreign lanaguage 
teaching rec ommend the use of visual aids especially at the 
beginning stage. The concern of this thesis is to see the 
effectiveness of Visual aids in the teaching of English in 
individual i zed instruction for beginners. 

Hyman in his artic le writes abou t the importance of 
individualization in the following way 

By instituting an individualized program teachers try to meet many of the demands of the pupils and other critics. Teachers cite the educational literature which pr oclaims the virtues o f individualization. Teachers declare that their response will elimi nate the dull group lessIDns, the pace that is too slow for the superior pupils , the 
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uniformity in teaching across age and ability 
levels, and the complete dependence o n the teacher 
for deciding what to do almost every minute of the 
school day.,,20 

He goes on to SQy that 'individualization meets pupils' 

requests for change and serves another purpose as well--- by 

b r eaking up pupil groups, the individualization p rograms 

described here preserve th~ teacher's power and authority. 

2.4 Individualized Instruction as compared to Traditional 
Teaching System 

Several researches o n the comparison of individualiz-
ation and traditional method were conducted by different people. 
These researches proved that individualized instruction is 

adequate as a method of teaching different sUbjects. Here, the 
writer would like to point out some studies made on the compari-

son of individualized and traditional methods. Hoping that this 
would give an insight into the relationship between individual-
izing instruction and teaching through visual aids. This is on 

the grou nds that visual aids are indispensable for promoting 
individualized instruction. 

20. Ronald T.Hyman, "Individualization: The Hidd e n Agenda," 
in The Elementary School Journal. Vol. 73, Number 8 , 
May 1973. New Jersey p. 414 
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Sheppard and Mac Dermot, compared a traditional with 

a n individualized group in a course and had students in the 

individualized group proceed through the course by taking 

verbal interviews during which they were tested for ' their 
, 

mastery of course content. The traditional group simp ly 

studied cours materials on their own . The two groups were 

compared for their performance on both a multiple-choice and 

a n essay final examination for both examinations , the individual-

ized group scored significantly bettor than the traditional g r oup. 

In a nother study, Johnston and Penn packer compared 

traditional and individualized groups in a single course, a nd 

on a common final exam found that the individualized qroup 

performed better than the traditional group on a fill-in-the 

blank part , but equal to the traditional group on an essay 
of tho examination. 

Though individualized instruction is new and has not 

been tried, it may work well in schools here. The aim of this 

thesis is not only to test the adequacy of individualized 

instruction, in the teaching of English at the beginning stages; 
but to show the effect of visual aids in individualized instruct-
ion in the teaching of English. 

21 I,c Michael and Corey also had students in the individual-
ized group proceed through their units by filling in blanks to 

21. J.S. Mc Michael , Corey , J.R ., "Continqency Management in an 
Introductory Psychology Course Produces Better Learni ng" 
J~urnal of App li ed BehJvior Analysis 2: 1969 p.79 - 83. 
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answer question about cnurse contento On a common final exam 

which involved multiple-choice r~ther than fill - in questions , 

the two authors found that the individualized group performed 

significant ly better than the traditional groupo A procedure 

simi l ar to Mc Michael and Corey ' s was used by Corey, Valente, 
22 and Shamowo They found that the individualized group performed 

signifcantly better o n the final exam than did the traditional 

group, a nd when testing a sample of each of these groups found 

that the sample from the individualized section was still 

significantly better in performance than the traditional sampleo 

Go Christian Jernstedt , in his study mentioned already 

revealed the results that the individualized group performed 

better on the essay exam and the traditional group performed 

better on the multiple-choice examso Students in the individual-
ized group reported the course to produce more learning, to be 

more work, more flexible, equal in difficulty, and more accurate 

in grading than students in the traditional section reported it 
to beo 

It was concluded that students under individualized 

instruction not only view their course more favorably than students 

220 JoRo Corey, Valente , RoGo , Shamow, NoKo, "The Retention of 
of material Learned in a Personalized Introductory 
Psychology Course ," paper presented at a meeting of the 
American Psychological Association, Washington, DoC o, 
Septo 19710 
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under traditional instruction , but th at individu al ized 

instruction produces superior performance to traditional 

instruction o nly when the unit completion act ivities of 

th e individualized section are similar to the behaviors 

required on the examination instruments. 

The above results suggest that regardless of t he 

manner in which students in an individualized section 

study course content , their performance on a single 

respons e type of final exam (i.e. multiple- choice or 

fill-in-th e blanks) wi ll tend to be better than that of 

students in a tr adit i ona l spction. 



CHAPTER III 

PROCEDURE FOR COLLECTING DATA AND METHODOLOGY 

3.1 PROCEDURE FOR COLLECTING DATA 

The study considers the sig nificance of visual aids 
for maxim i zing individualized instruction in the teachi ng 
of English as a second language in six elementary schools 

, specifically for begin ners (grades 3 and 4). 

The population for the study was drawn from grades 3 
and 4 of six elementary schools located in the mi deastern 
city of Addis Ababa. The schools were selected on the 
basis of lot. These schools are 

10 Entoto Amba 4. f'lenelik II 
2. Oil BEtigil 5. Kebena and 
3. Tsehay Chora 6. Ethiopia Tikdom and 

they are government schools run in shift system. 

3.1.1 . PROCEDURE FOR THE SELECTION OF SAMPLE POPULATIO N : 
To select students for the study in each school of grade 
3, the following procedure was followed. A t otal of 360 
student s was selected out of 1800 students from the six 
schools. The total number of students registered to 
attend classes in the morning shift was take n from t he 
attendance register of each school. In each school , all 
the stUdents of grade 3 of the morning shift were given 
numbers. 
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react in groups and individually in line with the 

principles of individualized instruction and follow 

the steps given in the teaching of the lessons for 

both grade levels of the experimental groups (See 

Appendix A). In these directions , teachers are 

also instructed to observe and follow the steps 

indicated in each of the lessons in introducing the 

l essons to the students and in using the visual aids 

accordingly. 

Twelve teachers were involved in the teaching 

of the experimental and control groups of both grade 

l evels. In school I , the experiment al and control 

groups of grade 3 were taught by one teacher. In the 

same school of grade 4 , the experimental and control 

groups were taught by another teacher. Similarly, in 

schools II, III, IV, V and VI the experimental and 

control groups of grade 3 and 4 were taught by different 

individual teachers for the respective grades. 

The teac'lers ' personal files indicate that the 

academic background and professional training of those 

selected to carry out the teaching task in this study 

are almost similar. The teachers, directors and u nit 

leaders of the respective schools were properly 

oriented about the aims and objectives of the study. 
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The teachers who taught the experimental groups 

we re given enough explanations about the techniques 

of teaching Enqlish using visual nids in an indivi­

dualized instruction. Suffici e nt demonstration and 

directions on th e pres e nt a tion of lessons were 

giveno 

On the o ther hand , th e students selected for 

both the e xperimentnl and control groups were t o ld 

the schedule a nd they were give n the necessary 

advice to attend classes on th e fixed date and to 

be punctual. In addition, demonstration classes 

were given by the rese archer so as to familiarize 

the stUdents nnd teachers with individualized 

instruction nnd the visual method o f t eaching and 

l ea rning of English a s a foreig n language. Th e 

teachers who t a ught th e control groups were told to 

teach in the conventional way without using supplement ­

ar y visual a ids prepared for the experimental groups. 

3.2. METHODOLOGY 

3.2.1 PREPARATION OF PRE-TESTS FOR BOTH GROUPS: 

To determine the significance of visual aids in 

a n individualized instruction pre-tests were prepared 

for both grade l e vels. The pre-tests for the respect­

ive grade levels were prepa r ed from th e l e ssons 

sel e ct e d for both grade l eve ls. 

• • • / • 0 • 



41 

The pre-tests prepared for grade 3 and 4 were 

class progress tests designed to measure the extent I 
I 

to which the students have mastered the material 

taught in the classroom. 

According to Heaton
26 results obtained from the 

I 
progress test enable t he teacher to become more f amiliar 

with the work of each of his students and with the 

progress of the class in general. He goes on to say 

that it is a teaching device and its aim is to stimulate 

learning and to reinforce what has been taught. It is 

concerned with allowing the student to show what he has 

mastered. 

The pre-test prepared for grade 3 is an oral test 

made up of ten items which is upported by wall chart and 

real objects (See Appendix E ). 

The pre-test for grcde 4 is a recognition type 

which requires students to complete sentences by choosing 

the appropriate answer for the sentence (See Appendix F). 

26. J.B. Heaton, Writing English Language Tests. Longman 

Gro up Ltd. London 1975 p.ls3 
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To maintain the validity (i.e . a test should 

measure what is intended to measure and nothing else ) 

and reliability (i.e. it has te yield consistent results 

over a period of time) of the two tests the following 

attempts, were made. 

- tests made by teachers for grades 3 a nd 4 for 

the previous years were collected from teachers 

of different schools. 

items which were related with the lessons and 

which were found common in all the tests were 

adapted with all the necessary modification ~ 

and revision for the pre- test. 

the tests set for both grades were shown to 

some teachers who teach in grades 3 and 4 to 

comment on. 

- the pre- tests were administered to other 

students of smaller number of grades 3 and 4 

in other schools, a n d then by exam ining the 

responses of students , the items which were 

~nswered differently were revised. 

finally the pre-tests were administered o n the 

date fixed for both grades 3 a nd 4 of the 

experimental and control groups of the six 

sChools. 

o 0 0/ 0 0 0 
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The administration of the t e sts in the six 

experimental and six control groups is also 

meant to be used as a test of validity and 

reliability. It is assumed that if the average 

scores computed in the experimental groups show 

similarity, their differences being insigni­

fic ant , and the same CRse in the control groups , 

then the tests are valid a nd reliable. 

3.2.2. ADMINI~TRATION OF THE PRE-T~STS : 

The dRte for the administration of the pre­

test for both grade levels was fixed. The t ests 

for both grade levels were conducted by the 

respective t eachers who taught the respective 

groups. The pre-tests were administered before 

the lessons were tauqht, so that it would be 

possible to compdre the results of the experimental 

and control groups a ft er th e post-tests were given. 

3.2.3. OBSERVATION OF THE EXPERIMENTAL GROUPS 

Observational techniques were used to collect 

information about visual aids by directly perceiving 

th e performances of teachers and students in the 

experimental groups and analysi ng the information 

obtained. 

. . . / . . . 
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In line with the princip l es of visunl a ids 

n nd individualization, observation criter i o n was 

prepared to evaluate And observe teachers who taught 

the experimental groups, to see whether the principl e s 

and methods of visual aids a nd individualized instruct-

ion were applied or not. The check list was used t o 

obs e rve behaviours of teache r s and students of th e 

experimental groups when the actual teaching process 

of the lessons was going on. 

3.2.4. ADMINSTRATION OF THE POST-TESTS: 

Throughout the experiment , al l attempts were 

made to make a vailable all the necessary visual ~ids 

for every less o ns. After th e lessons had been taught 

to both the experimental a nd control groups , to see 

if there was a ny significant difference between the 

e xpe rime nt a l and control groups o f both grade leve ls, 

the post - tests were administered on the same date. 

The study was conducted for 15 weeks. A t o tal 

of 720 stUdents partiCipated for both grades 3 a nd 4 

in the experiment through out and took the post-test 

set to measure the significance of visual a ids and 

the effectiveness o f individualized instruction. 

l 
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From grade 3 , a totRl of 360 students 

participated in the experiment consistently, 

and took the post-test, a nd from grade 4 also 

360 students participated in the experimen t a n d 

took the post-test intended to measure the 

significance of visual aids in an individualized 

instruction. 

3.2.5 DISTRIBUTION OF QU~STIONNAIR~ : 

The questionnaire is intended to collect 

relevant information regarding the importance 

of visuul aids in teaching ~nglish especially 

at the beginning stages of language instruction 

from teachers who teach ~ nglish in grades 3 and 

4 of government schools. 
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CHAPTER IV 

ANALYSIS AND RESULTS 

4.1 ANALYSIS 

The data has been collected: firstly by administer -

ing the pre-test and post - test; secondly, by distributing 

ques ti onna ires to t each e rs who t each English in grades 3 

and 4 of gove rnme nt schools; thirdly, by observing the 

teachers who teach the e xpe rimental class e s in t e rms of 

the criteria set for evaluat i on. These three methods we r e 

used bec~llse appropriate information may no t be ob tained 

by a single method a l o ne and o ne method alone may not b e 

sufficient to collect a ll the necessa ry information. 

For the data obt a ined by the post-tes t, a statistical 

mode l has been used f o r testing the hypothesis in this 

study. The mod e l e mployed is a t-test technique . Thi s 

tech n ique is used to prove whether or not visual aids can 

show a significant difference for maximizing the t eachi ng 

of Er ,glish in an individu a lized instruction for beginne rs. 

So, a hypothesis t est is mad e to demonstrate the signific-

ance o f the diff e r e nc e between th e mea ns (averages) of the 

e xpe rime ntal a nd control groups. 

These ar e th e expected ou tcome s in this study 

~ 0 • / 0 • 0 
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If the experimental and control groups perform 

sim i larly i n the post-test , that is , the difference 

between their means heing statistically not signi­

ficant, then, the null hypothesis (HO) which states 

that there is no difference between teaching English 

for beginners with Visual aids in an individualized 

instruction and teaching English without using 

Visual aids in a conventional way will be accepted. 

- If the experimenta l groups or the control groups 

perform better, that is , the d i fference between 

their means being statistically sig n ificant, then , 

the Alternate Hypothesis (H
1

) which states that 

there is difference between teaching English for 

beginners (grade 3 and 4) with Visual aids in an 

individualized instruction and teaching English with­

out using Visual aids in a conventional way will be 

accepted. 

4.1 . 1 . Hypothesis Test 

The method used for testing the Null hypothesis 

(HO) that )0 1 = ~ 2 is based on the t'distribution 

where it is assumed that ~2 = ~2 = ~ and the 

popu l ation is normal. The reason why this method is 

selected is due to the fact that 
are 

o 0 0/0 0 0 
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unknown and the samples are drawn from a normally 

distributed population, Since the two population 

Variances (<<12 and *'22) are unknown, their 

estimates must be pooled together to obtain a common 

Variance (5 2) which is needed for evaluating the 
p 

difference between the two means, The common variance 

is estimated by pooling the two sample variances in the 

following manner : 

= 
2 

(Ne - 1) Se + (Nc 

Ne + Nc - 2 

(Xe - - ) 2 Xe 

Ne - 1 

= (Xc - ) 2 Xc 

Nc - 1 

t = Xe Xc 
SPV1 + 1 

Ne Nc 

In hypothesis testing, we begin by assuming 

(hypothesizing) a population parame ter such as the 

population mean ( ~) o After a random sample is collected, 

we compare the sample statistics , such as the sample mean 

(X), with the hypothesized parameter, such as the hypothsis 

ed population mean (;J)o Then, we either accept or reject 
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the hypothesized value as being correct. The hypothesized 

value is rejected only if the sample result clearly is 

unlikely to occur when the hypothesis is true. 

Before the stat istical a nalysis begins, the null and 

altern ate hypothesis are formulated. The null hypothesis 

(HO) is the hypothesized parameter value which is dompared 

with the sample result. It is rejected only if the sample 

result is unlikely to have occurred given the correction 

of the hypothesis. The alternate hypothesis (H 1 ) is 

accepted only if the null hypothesis is rejectedo 

Then, a significance level such as ;.l.~ 005, is 

decided as a critical r0gion for supporting or rejecting 

the null hypothesis (HO) because it is o ne of the statistic­

a l sta ndard level accepted for retaining o r rej ecting the 

null hypothesiso It is estab lish ed that if the t-value 

calculated is greater than the t-value obtained, from the 

value given in a statistical table, then the alternate 

hypothesis is supported , rejecting the null hypothesis , 

and the reverse is true if the t-calculated is less th a n 

the t-tabulated. 

Having specified the null hypothesis, the level of 

signif icance, and the test statistics to be used, the 

critical value of the test statistics is established. 
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The computed value of the sample statistics is 

compared with the critical value of the test statistic. 

The null hypothesis is then either accepted or rejected. 

In this study the sample is 30 in both the experi­

mental and control groups. The degree o f freedom is 

Ne + Nc-2 which is (30+30-2) 58. At 58 degrees of freedom 

the c ritical value for two-sided test where a lph a equals 

.05 is indicated 2.0 in a statist ica l table. Then, the 

computed value is compa r ed with this critical value and 

the null hypothesis is either rejected or accepted. 

The significance of the differenc e between the mean 

of each of the six experime nt al groups of grades 3 and 4 

(~l' ~2' ~3' E4 , ~5 and C6 ) and the mean of their respect­

ive control groups (e
l

, e
2

, e
3

, e
4

, e
S 

and e
6 

) computed 

as indicated below 

- School I, grade 3 experiment al a nd control groups 

and grade 4 experimental a nd control groups in the 

post-test were computed. 

- School II, grade 3 experimental and control groups 

and grade 4 , experimental and control groups were 

calculated. 

- School III, grade 3 experime nt al and control groups 

and grade 4, experim~ntal and control groups were 

found. 

• •• / • b 0 
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Grade 3 - SUMf'iARY OF STATISTICAL Cor~PUTATION OF EXPERIMENTAL "ND CONTROL GROUPS 

Table 1 

Schools 

I 

II 

III 

IV 

V 

VI 

LGo CoGo 

N = 30 N = 30 

N = 30 N = 30 

N = 30 N = 30 

N = 30 N = 30 

N = 30 N = 30 

N = 30 N = 30 

• df = 58 
alpha = 005 

EoGo CoGo 

X X 

7013 6 043 

702 605 

7 04 3 6,36 

7 .2 605 

7093 607 

7026 .6056 
--

S oG 0 CoG 0 SPo t - comp t - tab Significance 
S2 S2 

1.85 2018 1.42 1.94 2 000 Not 

Siqn i ficant 

1061 1.34 1.21 2 033 2000 Significant 

2024 2 003 1.45 2 097 2 000 Significant 

1.47 1.63 1.24 2025 2 000 Significant 

1.23 1.73 1.36 2 05 2000 Signif icant 

2.40 1.83 1.45 1.94 2000 Not 

-----
_____ L ___ Significant 

• 

J 



~ Grade 4 - SUMMARY OF STATISTICAL COMPUTATION OF EXPERIMENTAL AND CONTROL GROUPS 

Table 2 

Schools E oG 0 

I 

II 

III 

IV 

V 

VI 

, 

N = 30 

N = 30 

N = 30 

N = 30 

N = 30 

N = 30 

df = 58 

illpha = .05 

C.G. 

N = 30 

N = 30 

N = 30 

N = 30 

N = 30 

N = 30 

E.G. C.G. 

X X 

7.66 6.86 

8.86 7.63 

8.56 7.6 

11.6 10.23 

10.73 9.63 

11.96 10.76 

E.G. C.G. SPA IL- comp t -t ab Significa nce' 
S2 S2 

2.01 1. 31 1.28 1.5 2 . 00 Not 
Siqn i ficant 

7.76 3.81 2 .4 2.05 2 . 00 Significant 

3.69 2.8 1.8 2.13 2.00 Significant 

7.51 3.66 2.36 2 .3 2 2.00 Significa nt 

7.3 6.71 2.64 1.66 2 . 00 Not 

Siqnificant 

6 . 44 4 . 93 2.38 2.03 2 . 00 Significant 
, 
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- School IV, grade 3 experimental and control group 

is computed, and grade 4 experimental and control 

group is computed. 

- School V, grade 3 experime nt al agai nst control 

group is computed, and grade 4 experimental 

against control group is computed. 

- School VI, grade 3 experimental against control 

group and grade 4, experimental against control 

group is computed. 

4.1.2. Computation of Statistics 

Using the formula for the t-test (See page 48) 

attempts were made to analyse the significance of 

the difference between the means of the experimental 

and control groups of both grade levels. The computed 

t-tests for the twelve cases are shown for both grades 

3 and 4 in Tables 1 and 2 respectively. From the 

statistical analysis it is now possible to see the 

underlying assumption for collecting data and utiliz­

ing the t-test to test the hypothesis. 

. . . / . . . 
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4.2.1. Results of the t - test Computation 

The data in this study is collected using three 

different techniques so as the defect of one is sup­

plemented by the other , better result can be ob t ai ned 

a nd variables which may not be cont rolled by one may 

be controlled by the other two methods . 

The pre- tests administered to both grade levels 

of the experimental and control qroups as shown in 

Appendix G and H are insignificant. This means th~t 

there are no significant differences between the 

e xper imental a nd control groups of both grade levels 

in the performance of the pre-tests. This shows that 

the back ground of the students who are assig ned in 

the experimental and control groups of both grade 

levels is the same. 

Statistical comparisons a r e made of the differe nce 

between the means for th~ experimental a nd co n trol 

g r oups in the post - tests. Significances of differences 

a r e subjected to the t-t es t in which comparison is made 

of the size of the difference of the means with the 

pooled variance of the matched groups. Within the 

establ ish ed degrees of freedom , r ejection o f the hypo­

thesis is examined at .05 level of probability. 

o 0 a / a 0 • 
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The computed significance differences of the 

post - test results for the experimental and control 

groups of grade 3 are shown separately for the six 

schools in Appendix K. 1- 6. Similarly, the comput­

ations for grade 4 of the experimental and control 

groups are shown also in Appendix L. 1-6. 

According to the t-test computati0n results of 

grade 3 as shown in Table 1 , schools II, III, IV and 

V show significant difference , whereas schools I and 

VI show differences which are not significant. In 

grade 3, out of the six expErimental and control groups 

respectively , 4 of th0 computations show significant 

difference. The statistical results indicate th3t the 

performance of the students in the experimental groups 

is better than the students in the control groups. 

The results of the experiment seem to indicate that 

apparently visual aids arc useful for maximizing indivi ­

dualized instruction in the teaching of English as a 

foreig n language. This implies that the students in the 

experimental groups who received instruction with the 

help of visual aids and individua l ized instruction show 

good performance in the post - test as compared with the 

students in the contro l groups who received instructions 

in the conventional way. From this finding, it is 

o • 0/0 0 _ 
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possible to infer that students who receive the lessons 

in the conventional way do not seem to perform as well 

as those students who receive instruction with supplement­

ary aids and the method of individualization in the post ­

test. In add it ion , the findings indicate that the ENE 

series is not effective for maximizing individualized 

instruction in the teaching of English for beginners. 

The purpose of teaching or learning a language is 

to use it for effective communication. To communlcate 

effectively i n a language, mastery of the language is 

very essential. Mastery of the language could be 

achieved through adequate individual p r actice of the 

language with the help of appropriate teaching materials. 

Similarly, the statistical computation for grade 4, 

is shown In Table 2. By compar ing the results of the 

computation (for each school of the exper imental a nd 

control groups) with the critical value ob tained from a 

statistical table at the .05 level of significance and 

58 degrees of freedom is 2.0. It will be observed that 

4 out of the 6 combinations are significant. This means 

that since the computed values for schools II, III, IV 

and VI which is 2.05, 2.13, 2.32, and 2.03 respectively 

are greater than the critical value which is 2 . 0 , the 

Null hypothesis is rejected in all these cases. This 

o • 0/0 0 0 
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means that the Null hypothesis (HO) which states that 

there is no statistically sig nificant differenc e between 

the visual method in an individualized instruction and 

the conventional method of teaching English as a f oreig n 

language for the beginners is rejected and the alternate 

hypothesis (H1) which states that there is statistically 

significant difference between the visual method in an 

individualized instruction and the conve ntional method of 

teaching English as a foreign language for beginners is 

accepted. This implies that the performance of those 

students in the experimental groups who received 

instructions with supplementary visual aids and individual­

ized instruction is significant ly better than those 

students in the control groups who receive instruction in 

the c0nventiona l method. 

The computed t-statistic of the experimental and 

control groups of school V turned out to be 1.66 which is 

less than the critica l t value , so in this case the null 

hypothesis (HO) cannot be rejected; because the computed 

t value is less than the critical t value. So, the null 

hypothesis is accepted in this case. This implies that 

the performance of those students in the experimenta l 

group is not better as compared with the performance of 

students in the control group. 

o 0 0 / GOO 
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According to the results o f school V, there is no 

statistically significant differ e nc e between the methods 

o f teaching English using visual aids an d i ndividua liz­

at ion and t he conventional method of t eachin g English 

for beginners. 

But r e ferring to the 6 combinations of the expe rime n t 

f o r g r ade 4 , the results indicate th a t 68% sho w statistic­

ally significant d if fere nce, this means that the students 

who receive th e lessons with suppleme nt a ry materials in an 

individualized instruction performed f a r be tt e r in the 

post - t est . This implies that visual aids in a n individual­

i zed instruction is highly success ful for maximizing 

English l anguage teaching for beginners. 

On the whole , the statistical findings for both 

grade levels strongly show the impo rt a nc e of visua l a i ds 

for ma x im i zi ng t he teaching of English in a n individual­

i zed i nstructi on. 

Th e r ea s o n for using a particular visual a i d is t o 

provide a motivating activity which wi ll e ncourage 

students to practis~ l anguage in a meaningful, communi­

cative context. A good visual aid will stimulate the 

imagination and wi ll also prov id e a clear cont ex t for 

l anguage practice. The effec t o f this is demonstra ted 

... / ... 



1 

I 

59 

in the over - all scores obta ined by the experimental 

groups o f both grades 3 ~nd 4. The method o f individu a l-

ization and visual aids gi ves e nough time t o classroom 

inte r act i o n gi ving student s th e opportunity to improve 

and develop profici e ncy a nd confidence in languag e 

skills. 

The efficiency of visual a ids in an individualized 

instruction is made clear by the performance of the 

e x perime nt a l groups of both grade l eve ls as compared 

with the performance of the co ntrol groups of stud e nts 

who r eceived instruct i o n of the l e sso ns in the co nve ntion -

al method. Individualization gives e nouq h opportunity 

for students to have practice in the ora l skills of the 

l a nguage individually as well as in groups. Students 

are qive n chances to rpractice the foreig n language in 

a variety of situations, and their interest, mo tivat i o n, 

creativity a nd participation are sustained. This is all 

that a language demands. Thi s he lps the students to 

master a nd reta in what they have l ear ned . 

During the expe rime nt al period, it was obs erved by 

the r esea rch e r that the experiment a l groups showed 

progress in interest, motivation , participation and 

confidence in l earning and pract isin g the language. 

o 0 0/0 0 0 
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This was because students were no more passive 

liste ne rs; they were doing most of the talking 

individually, as well as in groups with the help 

of visual a ids under the guidance of the group 

leaders. This activity was a student centered 

activity. Once the teacher introduced the l esson, 

he simply supervised the groups and gave appropriate 

help where it was necessary. 

The purpose of teaching or training is to 

enable a person to acquire a ment a l or physical skill 

within the minimum time possible. Since the import ant 

common factor in teaching a l a ngu age is effective 

communication, good training must begi n with competent 

i nstructi o n. Above a ll, e mph asis o n communicative 

aspec t of l anguage a nd situations for communication 

must be avai labl e. The achieveme nt o f all these object­

ives r equ ire s interest in Children, preparation for the 

lesso n, careful planning and use of appr opr i ate 

materials. 

Children l earn their first l a nguag e by listeni ng 

and repeating it eve n before underst3nding the meani ng 

of a ny wo rd or sentence. Visual aids and individual ized 

instruction used in th e classroom for teaching a foreign 

l ang uag e could approxima t e to a natural setting o f 

l a nguag e use. They create a conducive atmosphere for 

learning as well as for an approximate habit formation 

----



61 

of language behavior. Th erefore , visual aids in 

individualized instruction are very effective for 

maximizing English language teaching and learning. 

If children who are learning a f oreign l a nguag e 

are convinced r ega rding what they a r e doing, their 

inte r es t, motivation, participation and creativity 

will increase . Moreover, practising language in the 

class-room through different types of visual aids 

such as mentioned in the review of this study, give 

the learner an appropriate experience in language 

use. It makes language l ear ning natura l a nd 

interesting. 

4.2.2 Questionnaire 

In this study , the quest i on naire is the second 

method of obtaini ng relevant information about the 

importance a nd contributions of visual aids in promot­

ing individualized instruction in the teaching of 

Eng lish a s a foreign l anguage in grades 3 and 4 of 

governme nt schools. The structured type of question­

naire shown in Appendix M is prepared in such a way 

that the answer should be given by putting tick marks 

on the space provided by th e respondents. Forty 

copies of questionnaires were sent to the various 

o •• / ••• 
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schoo ls to be filled by th e t eache rs. Out of the 

forty cop i es of questionnaires s e nt twe nty e i ght 

copies were returned. 

In o rd e r t o analyse the information in the 

questionnaire , the respons e s were tallyed (See 

Appendix 0) f or each question and for a ll alternatives. 

The responses are expressed in percentages for each 

question Table 3 a nd 4. 

Fo r conve ni e nce, the alter natives A, B, C, D, 

and S in the questions are rank scaled so that it is 

poss ible t o make one uniform analysis of the data 

obtained from th e questionnaire. So the alternativ e s 

A, B, C, D and E in the question are r ep lace by the 

words v e ry s a tisfactory, satisfacto ry, fair, poor and 

very poor selected and ar ranged inorder of their 

importance in the tables u nder the first scale which 

is r epr e sent e d by very satisfactory a lter natives like 

(to a ve ry grea t ex tent, very effective , exce llent, 

all o f the above , very inte resting we ll-equipped) come. 

Under the category satisfactory , a lternatives like (to 

a great extent, effective , very good, easily remembered 

and adequate) are included. In the category fair 

alternatives like (to a moderat e exten t, modera t e, good, 

motiva ting, average) come. In the category poor alter­

natives like (to a littl e extent , weak, poor, inadequate) 

are included. In the category very poor alternative s 
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like (it didn't help , ineffective, poor) fall. 

The unspecified responses were tal l yed under the 

column in-different and the percentage of indifferents 

are expressed in percentages for each question • 

• 
In order to find out whether the hypothesis (see 

page 5) is supported or not, the amount of percentages 

obtained under the category very satisfactory and 

satisfactory for each question are added and the percent-

age which occur under poor, very poor and indifferent 

are added and the average is calcu l ated. Then, the 

averages under the first two columns are compared and 

contrasted with the average which occur u nder the category 

poor, very poor, and indifferent. If the total averages 

of very satisfactory and satisfactory is greater than the 

total average which occur under the category poor, very 

poor and indifferent, it means that it is congruent with 

the hypothesis and infavor of it. 

Accordingly, as shown in table 3 , the aggregated 

average of the first two columns (very satisfactor y a nd 

satisfactory) is greater than the aggregated average 

that occurs under the category (poor, very poor and 

indifferent). 

Therefore , from the responses of the questionnaire 

and the analysis of the responses, it is possible to say 

... / ... 
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like (it didn't help, ineffective, poor) fall. 
The unspecified responses we re tallyed under the 
column in-different and th e percentage of indiffe rents 
are expressed in percentages for each question. 

In order to find out whether the hypothesis (see 
page 5) is supported or no t, the amount of percentages 
ob t ained under th e cate gory very satisfactory a nd 
satisfactory for each question are added and the percent­
age which occur under poor , very poor and indifferent 
are added a nd th e average is calculated. Then, the 
averages under the first two co lumns are compared a nd 
c ontrasted with the average which occur under the category 
poor, very poor, and indiffe rent. If the total ave rages 
of very s a tisfactory a n d satisfactory is greater than the 
total average which occur under the category poor, very 
poor and indifferent , it means th a t it is congruent with 
the hypoth e sis a nd inf a vor o f it. 

Accordingly, as shown in table 3 , the aggregated 
average of the first two c o lumns (very satisfactory and 
satisfactory) is greater than th e aggrega t ed average 
that occurs under the category (poor, very poor and 
indifferent). 

Therefore, fr om the responses of th e questionnaire 
and the analysis of th e r espo ns es , it is possible to say 

. . . / . . . 
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that visual aids are effective and can be used to 
maximize English language teaching and learning 
especially at the beginning stages in individualized 
instruction. 

Similarly, questions which require "yes" or 
"no" responses, i'lre represented by the category 
"approval" or "disapprova l" respectively , and th e 
"lord "indifferent" is used to represent unspecified 
responses in the questions, so as to make the 
a nalysis of the data obtai ned uniform. 
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Table 3 

I No. very 
satisfactory 

5 27% 

i 6 11% 

I 7 4% 

11 36% 

! 12 15% 

L 14 I 14% 
i 

I 22 I 68% 

24 ! 4% 

I Averaqe j 22.37 

QUESTIONNAIRE 

Fair I Poor 
very 

satisfactory poor I ndifferent Total % 

29% 25% 4% - 16% 100 

36% 46% 7% - - 100 

50% 25% 14% - 7% 100 

54% 4% 4% - 4% 100 

35% 35% 10% - 5% 100 

50% 18% 7% - 11% 100 

14% 4% 4% - 11% 100 

18% 39% 36% i - 4% I 100 

35.75 I 24.5110.75! - I 7.25 I 100% I 
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QUESTIONNAIRE 

Tabl e 4 

No Approval Disapp r o v a l Ind i ffer e nt To t al % 

4 57% 43% - 1 00% 

8 11 89 - 100 

9 14 86 - 100 

10 100 - - 100 

1 3 93 4 4 100 

15 82 7 11 100 

1 6 89 4 7 100 

17 8 9 7 4 100 

18 53 36 11 100 

19 82 14 4 100 

20 64 29 7 100 

21 25 71 4 100 

23 21 75 4 100 
, 

25 57 39 4 100 

26 18 79 4 1 00 

Average 64 .13 31. 73 4 . 26 100% 
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Referring to Table 4, the aggregate aNerage 

for questions 4, 8 - 23 and 25 - 26 under the category 

of "approval" is greater than the aggregate average for 

the category of "disapproval" and "indifferent" all 

together. 

Referring to Table 4 , again especially to the 

responses of questions 21 and 26, it is possible to 

observe that Visual aids are not very often used by 

teachers in their teaching activities and neither are 

they encouraged by the administration of the schools. 

On the whole it can be concluded that Visual 

aids are very essent i al nnd the teaching of a foreign 

language can be promoted by the frequent use of Visual 

aids in the teaching process. 

4.2.3 Observation Checklist 

The third technique applied for collecting the 

data is the observ ation of the experimental classes by 

the researcher using the observation criteria (See 

Appendix N) when the actual teaching was going on. 

The aim of the observation is to find out and evaluate 

the performances of teachers in applying the principles 

of Visual aids and the method of individualization; 

Secondly, to observe and evaluate the language perform­

ances of students under the individualized instruction 

using Visual aids. 
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To make the analysis of the data obtained by the 

observation checklist uniform , the rank-scMles very 

satisfactory, satisfactory, fair, poor , and very poor 

are used to replace th e qualitative measurements used 

as alternatives in the checklist such as excellent , 

very good , fair and poor respective l y. Whe n the total 

average of very satisfactory and satisfactory in Table 

5 is compared with the total average for the category 

poor and very poor , it can be concluded that the 

performances of teachers ' in teaching the lessons selected 

for this study using Visual aids in individualized 

instructimn was sMtisfactory on the whole; and secondly, 

it imp l ies that students performed satisfactorily to 

manipulate Visual aids for practising language in 

individualized instructiono 

Similarly, the analysis in Table 5 indicates that 

the principles of visual aids and individualization as 

applied by teachers have a significant effect on the 

language performances of studentso 

During the experimental period, it was observed 

that the experimental groups showed progress in interest, 

motivation , participation , and confidence in learning 

and using the language. 

o G 0 I 0 0 0 
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On th e o ther h a nd, it was observed that the 

r es pect a nd application of the princ i p les of individu a l-

ized instruction with visual aids by the teachers of the 

e xpe riment a l groups wa s quite satisfactory . 

Th e students and teachers were v e ry enthusiastic 

in usi ng visual a ids for practising languag e in th e 

class-room. The classrooms in th e experime nt al sections 

we re live ly a nd interesting, because students were given 

chances to work o n their own pace, a nd th e y we re made 

busy t a lking a nd r epea ting utterances free ly, individual-

ly, as well as in groups. 

Students in the conve nti o nal method, however, 

r e c e ived the lessons with ou t the necessary visual aids 

for the items i n th e lessons. Teachers presented the 

l essons to the whole g r o u p without the f ormatio n o f 

small e r groups within their c l asses. Th e conventional 

t eaching is a teacher - centered activi ty in which the 

t a lking is domin a t ed by th e teacher. This appro a ch does 

not give enough chance t o students t o pr ac tise l a ngu age 

in class so as t o use it for communicative purposes in 

r ea l lif e situ a tions. So the i nt eres t, motivation, 

participatio n, willingness t o l ea rn, and confidence o f 

stude nts in the convent i o na l method is less as c o mpared 

to the students in the i ndividu a lized instruction me thod. 

00 0/000 
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OBSERVATION CHECKLIST 

Tab l e 5 

No very 
satisfac t o r y sa tis factory Fair Poor 

1 - 50% 42% 8% 

2 8% 25% 50% 17% 

3 - 42% 42% 16% 

4 - 33% 33% 33% 

5 - 42% 50% 8% 

6 - 42% 42% 16% 

7 - 50% 33% 17% 

Average ~_ ~~ u_~_ 1.14% ___ __ 4 Q . 27!'~ _ 41 __ 7~16_ 16 . 42% 

very 
i poor Total % 

- 100 
, 

- 100 

- 100 

- 100 
--

- 100 

- 100 

- 100 

- 100% 



Tab l e 6 

No 

1 _ . 
2 - .-
3 

4 

5 

6 -. 
7 -

8 

9 

10 

1 1 -
Average 

OBSERVATION CHECKL I ST 

Approva l Disapproval 

100% -
100% -

92% 8 

1 00% -
83% 17 

75% 25 

83% 17 

83% 17 

100% -
75% -

1 00% -
90 . 09 9 . 9 

To t a l 

1 00 

1 0 0 

100 

100 

1 0 0 

100 

100 

100 

100 

100 

100 

100 

71 

% 

1 
\ 



CHAPTER V 

CONCLUSION AND RECOMMENDATIONS 

5.1 CONCLUSION 

Although modern methods of foreig n l nnguage teac hing 

involve a predomi nantly oral firs t stage , careful choice, 

arrangement of the lnnguage materials pupils need to 

mast er , and active participation by the pu pils is essen­

tia l . It is quite difficult to give a conclusive nnswer 

to the methodological problems offureign langauage teaching. 

This is b0cause o f the fact that the teaching and learning 

process of the foreign language is not adequately explained. 

However , a valid conclusion could be made by conducti ng 
exper iments and testing the application and e ffectiveness 

or significance of theories. By this process each teacher 

will find the techniques that best suits him , his students, 

a nd the pnrticular aspects o f the language he is teaching. 

Accordingly, it is possible to mak e conclusions by compari ng 

the effect of visual aids on individualized instruction wi t h 

the conventional way with - out visual aids by conducting 

researches in the actual l ea rning a nd teaching process. 

It was to stUdy the significant effect o f visu a l aids f o r 

maximizing individualized instruction in the teaching of 

English as a foreign langu age for beginners that this 

experimental study was conductcd in the schools mentioned. 

o 0 • / 0 0 0 
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In thi s study, the supplementary visual aid s were 

given only to the experimental ~roups of both grade levels 

of individualized instruction inorder to show the signi­

ficance of visual aids for maximizing individualized 

instruction in the teaching of English as a foreign language. 

5.1.1 In this study, three techniques are employed to evaluate 
th~ significance of visual aids in individualized instruction. 

The findings of the experiment clearly support that supplement ­
ary visual a ids show significant difference for maximizing the 

teaching of a for eign langu age in a n individualized instruction . 
The computed t-test in 12 combinations of the exper imental 

agai nst the control groups o f both grades 3 and 4 show that 

visua l a ids in an individualized instructi on is more effective 
in promoting language learning than the conventional method 
o f instruction. 

From the s ix combinations of the exper ime ntal against 

th e control groups of grade 3, it was found that the 

statistical computation in 4 o f the experimental schools 

show significant differences. Also from the six combinations 

of the experimental against control groups of grade 4, it was 

found that in 4 schools , the statistical computations show 

significant d iffere nces. Th i s means that the pe r fo rma nces of 

the experimenta l groups of both grade l e vels in the post - test 
as compared to the performances o f the control groups are 
superior. 
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The achievement of the experime ntal g roups would reflect 

the effectiveness of materials and the technique used to teach 

them. 

The experimental groups which were taught by e mploying 

visual aids in a n individualized instruction showed high 

motivation, willingness , participation , a nd satisfaction in 

l ea rning th an the control groups taught by the conventional 

method. 

5.1.2 The analysis of the data obtained from the questionnaire 

shows that visual aids shave a significant effect in promot­

ing an individualized instruction for teaching English as a 

language for beginners. 

As noted above and d iscovered , the visual aid s in 

individualized instruction were found to be efficient enough 

to sustain the motivation, interest, participation and to 

e nhanc e the rate of students to master the language e l ements 

in the lessons. 

5.1.3 In addition, the result obtai ned from the analysis of 

the observations of the lessons of the experimental groups 

shows the general trend as to the effective ne ss and signi­

ficance of visual aids in promoting English langu age 

instruction at the beginning stages. 

o 0 • / • • • 
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from the results of the t-test computations , the 

questionnaire and observation checklist , it is possible 

to conclude that visual aids are effect ive for maximizing 

individualized instruction in teaching English for begin­

ners. So t eachers must be e ncouraged to use visual aids 

in th e ir teaching of English as a foreign language at the 

beginning stages. 

However, it must be clear that the findings of this 

study are not perfect and final. further research and 

evaluation should be carried out to arrive at a satisfactory 

conclusion, results o f other variables (syllabus, quality of 

teachers , methodology) need to be studied. The scope of this 

paper is limited to the study of the significdnce of visual 

aids for maximizing individualized instruction in t eachi ng 

English for beginners. From the r esu lts and conclusions made , 

the following r ecommendations considered to be essential are 

suggested : 

5.2.R ECOM~ENDATIONS 

from the findings a nd conclusions it is found that visual 

aids in the ENE series are ineffective for promoting indivi 

dualized instruction in the teaching of English for beginners. 

The followi ng possible recommendations will be of great help 

to syllabus designers , textbook writers , educators a nd material 

production experts to make the nec e ss a ry recon Si derations • 

... / ... 
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Syllabus design is very important. It concerns 

how we organize, select and present what we decide to 

teach our students. It must clearly state and identify 

what to teach. Syllabus design , teaching materials and 

the methodology should be closely interrelated to make 

foreign language learning a meaningful activity. 

It is known that second language learning means 

acquiring new habits , learning the forms required by 

the system through intensive and extensive practice. 

To give a fundamental concept at the introductory 

phase , the syllabus should be designed in line with the 

principles of individualization and visual aids. The 

syllabus should specify the role of the student and the 

teacher. It should e mph asize that the classroom activity 

must be student centered and must give priority to the 

individual mastery of the language. 

Textbooks must also reflect the aims and ob j ectives 

of the syllabus designed to foster the communicative 

aspect of language. The purpose of teaching English in 

elementary schools should be for commu nicative purpose. 

Based on the communicative purposes of language 

teaching, the ENE series should be redesigned to most 

individualized instruction , so that free conversation 

which is essential to interest students and to practise 

their language is fostered. 



77 

The purpose a nd content of the new ENE series should 

be in lin e with ,the meth od of indivi dual ized instruction. 

In the textbook, specitic directions as t o the steps in 

using th e visual a ids, the amou nt of time needed to cover 

each lesso n, the role of the teacher and students must be 

specified. In addition , th e arrangement of classrooms 

must b e c o nducive f or individual practice o f the materi als 

in each lesson. 

5.2.2 Teacher Tra ining. Teachers must be given orientation 

so as to make them familiar with the method o f individual­

ization , a nd on th e construction of visual aids. To foster 

individualization, training should b e given to elementary 

English t each e rs in the form of seminars and workshops. 

Orientation on visual a ids must be given. The future teach­

e rs in the Teacher Training Institutes should be given 

courses on individualization and visual aids. Teacher should 

be given guidelines to prepare visual aids at school leve ls. 

Schools must be given the necessary e nc ou rageme nt to have 

English r ooms so that teachers a nd stud e nts will make the 

necessary visual aids from the materials that are available 

at sch oo l levels. 

• ~ • / 0 • 0 
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APPENDIX A. 

Directions for Teachers who Teach the Experimental Grou~ 

Every teacher knows that progress in learning a foreign 

language is largely dependent upon having plenty of opportunity 

for practising the correct use of the langu age . If pupils 

repea t wrong forms uncorrected, th ey arc only learning t hes e 

more thoroughly, but the teacher feels that it is next to 

impossible to give every pupil an opportu nity of speaking or 

reading in every lesson. This is because classes are very 

large in most schools in Ethiopia. In such a class it will 

be very difficult for the teach r r to detect the individuals 

who make mistakes when students are reading or repeating by 

way of whole class together. Students may make many mistakes 

in pronunciation which go undetected by the teacher. 

The solution to the problem of l a rge classes is to break 

the class into smaller groups. In a class of say 60 to 80 

students, which is very common, we can divide the class into 

groups of 7 to 8. The purpose of or~anizing the class into 

smaller groups is to e nsure the maximum amoun t of participntion 

by the individual pupil. 

Therefo r e , teachers are kindly requested to observe and 

follow strictly the following procedures and steps in teaching 

the pupils in the e xper imenta l groups. 



79 , 

The Transition fr o m full-class to Individualized Instruction 

Bot h the teacher a nd students must und e rstand fully their 

n e w roles. The t eacher must no l onger consider himself as th e 

stage-ce nter distributor of a ll new knowledge a nd informa tio n. 

Ra ther, h e must s ee himself as th e director and manag er o f 

student- ce nt e r e d ac tiviti es , many o f which can go o n without 

his direct presence. He must accus t o m himse lf to ma king explan-

a tions t o small groups. 

Students, in turn, must l ea rn that th e y are no l onger 

passive r e c e ive rs of the knowledge th e t each e r gives out . 

General Procedure 

Before th e ac tual t eaching a nd learning process begins , 

t eachers wh o take up the e xperime nt a l groups shou ld foll ow 

the steps in r eorganizing the classroom : 

- divide the cl ass into groups with not more than fiv e 

o r six s tud e nts in each group. 

- give names t o each group A, B , C , e tc. 

- each group should have its own group lea der 

- a r ou tine shoul d be es tablishe d which is understood 

by the pupils a nd which can b e operated with minimum 

of instructi o n from th e teacher. 

The Ro l e of th e Teac h e r 

- The t ea ch e r introduces the l es s on to the whol e class 

with the help of visual aids . 

• 0 • / 0 0 0 
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- The teacher deals the lesson with each group. 

- The teacher will ~lways be conscious that the 

purpose of reorganizing the class is to e nsure the 

maximum amount of vocal participation by each pupi l. 

By using the group method of a nswering individually, 

the teacher can be sure that every pupil has spoken 

during the l esson. 

- The te a cher checks the full participation of the 

individuals in each group a nd assesses whether 

each individual in th e group understands the lesson 

or not . 

The teacher gives appropriate directions to the 

group l eaders to do and lead the activities in their 

own group as the teacher did . 

The Role of the Grou p Leader 

- The g r oup le~der ac ts as a co- ordinator of the group 

a nd checks whether or not the in div i dual in a group 

fully participates in the act ivities. 

The group leader implements the instructions given 

by the teacher to the group . 

- All the groUps in the class work at the same time. 

- Within each group , the pupi ls speak and read 

individually. 

. .. / ... 
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The great advantage of the group method is the 

amou n t of supervised practice that each individual 

pupil obtains. 

The slower pupil is helped by one the quicker 

pupils and has the chance of contributing to the 

group. 

- The slower pupil is prev~ntEd by the other memb,:rs 

of the group from repeating mistakes . 

APpeNDIX B. 

LESSON (for grade 3) 

Aim of the lesson 

To teach: stand up , sit down , come here , go back. 

Steps in presenting the lesson 

I. Introduction (5 minutes) 

The teacher takes 5 minutes to introduce the items above. 

1. Teacher to class :' stand up ', sit down , come here 

go back , 

2. Teacher controls this exercise 

Group A to Group B: ' stand up , sit down , 

Group C to Group D: ' stand up , sit dow n, 

3. Teacher places chair infront of the room, 

student comes forwi1rd. 

.. e./o ... 
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Teacher t o student 1: sit down, stand up, 

come here, go back ' 

Student 2 : come here, sit down, stand up, 

go back continue with severa l students. 

4. Student plays teacher a nd gives the comm ands 

to the o th er stUdents. 

stUdent 1 to stUdent 2 

stUd e nt 1 t o stUdent 3 

sit dow n, stand up etc. 

(vary commands) 

II. Chorus (5 minutes) - The teacher gives clues using 

flash cards, word cards, gestures a nd objects in 

class and the whole group repeats after the teacher. 

III. Group-teacher a nd student (15 minutes) 

The teacher takes up each group and practises the 

words us ing flash cards, word cards, a nd objects in 

the class-room checking the perfo rma nces of each 

stUdent. 

IV. Individual Mastery (15 minutes) 

Individual stUdents with the help of the group 

leaders practise the words introduced by the teacher 

using word cards , games, pictures , flash cards etc. 

The teacher supervises each group givi ng assist ~nce 

by going from o ne group t o the other. 
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LESSON (for grade 3) 

Aim of the lesson 

To teach: run, walk, jump. 

Steps in presenting the lesson : 

I. Introduction (5 minutes) 

The teacher takes 5 minutes to introduce th e items above. 

1. Teacher brings forward a bright student and tells 

him, in the vernacular, to run (slowly) accross the 

front of the r oom . The n the tc?cher says in English 

to student, 

times. 

Then say 

1: 'Run'. Repeat the word ~ several 

'stop running ' and stop the student. 

repeat : 'Run' / stop running' 

2. Practise the pronunciation with the class. class to 

student 1: 'Run' /stop running' 

3. Repeat this with walk 

~ 

4. Mixed practice : 

'walk/'stop walking' 

jump/'stop jumping'. 

Teacher to student 1 : stand up/come here/walk/ 

stop walking/ jump/ stop jumping'. 

II. Chorus (5 minutes) - the teacher gives clues using flash 

cards, word gestu r es and picture cards a nd the whole group 

r epeats after the teacher. 
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III. Group - teache r and student (15 minutes) The teacher takes 

up each group and practises the words using flash cards , 

word cards checking,the performances of each student. 

IV. Individual mastery (15 minutes) 

Individual students with the help of the group leaders 

practise the words introduced by the teacher using word 

cards , games, pictures , flash cards etc. The teacher 

super-vises each group giving assistance by going from 

one group to the other. 

LESSON (for grade 3) 

Aim of the Lesson 

, 
To teach writing Y/y , Iii 

who is it ? (with a game) 

Steps in presenting the lesson 

I. Introduction (5 minutes) 

The teacher takes 5 minutes to introduce Y/y , Iii and 

who is it? 

1. Draw lines on the blackboard. 

2. Demonstrate the letters Y and y. Students write the 

letters in th2ir exercise books. 

3. Repeat this method for Iii 

II. Chorus (5 minutes) - The teacher gives clues using flash 

cards for the letters 

teacher. 

and the groups repeat after the 

• .... / ~ .. 0 
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The teacher sends some students out of the room from 

one group. After they are outside , the teacher exp l ains 

in the vernacular that student 1 will knock on the door, 

and the class says; 'who is it " 

Example student 1 knocks on the door 

class asks : who is it 7 

student 1 enters the room. 

Teachers asks. ' Is it Lemma?' (wrong name) 

class says: No, it's Abeba .' 

Repeat with other students. 

III.Group-teacher and student (15 minutes) 

The teacher takes up students from each group and 

practises each of the l e tters to write it on the blackboard 

and say it to the class. Using letter cards, the teacher 

asks students in each group to say the letters. 

IV.Individual Mastery (15 minutes) 

Individual students with the help of the group leaders 

practises the letters by writing them on the blackboard 

and in their exercise book. The students play the game 

who is it ? by taking the place of the teacher, in the 

game. 

Homework 

Students practise writing the letters and words learned. 
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LESSON (for grade 3) 

I. Introduction - 5 minutes 

Aim - to teach present continuous Tense with the "known " 

v e rbso 

- to t cach he and she as subject pronoun. 

steps in presenting the l esson : 

1. The t eacher brings forw~rd o ne student. 

Teacher to stud e nt 

Teacher to class 

class answers 

'Bekele , walk to the door' 

' What is Bekele doing 7 ' 

'Bekele is walking to the door.' 

2. Teacher gives s e veral words studied rreviously (run, 

jump , write) and have students do the drill. 

3. The t eacher brings forward one boy a nd gives command. 

Teacher to the student: ' Kebede , jump.' 

Teacher to class: ' What is Kebede doing now 7 ' 

Class a nswers : ' Kebede is jumping now. ' 

Teacher substitutes : ' He is jumping now. ' 

Tea cher repe a ts this method , d e monstrating with a gir l. 

Whe n substituting for the girl ' s nam e , teacher says:she 

II. Chorus (10 minutes) 

Th e teacher gives clues using appropria t e picture s 

and fl ash cards f o r th e it e ms in th e lesso n ~ nd th e 

whole class repe a ts the words and s e ntence s several 

times. 



87 

III. Group-teacher and stud e nts. ( 10 minutes) 

Th e teacher takes up each group a nd practises th e wo rds 

using flash cards a nd ~ictures checking the pe rforma nce 

of each student. 

IV. Individual Mastery (10 minut es ) 

Individual students with the help of th e gro up l eaders 

practise the words introduce d using the word cards 2 nd 

p ictures for she a nd he. The t eacher's job will be t o 

check the activities o f students in each group. 

LESSON (for grad e 3) 

I. Introduction - (5 minutes) 

Aim - to teach c o mm a nds open/shut/as commands with Pre s e nt 

ConLinuaus Te nse a nrl La teach writing T/t, A/a. 

Steps in teaching the l esson 

10 Teacher revis es " known " commands 

run/walk/write/ stand up/sit down etc. 

2. Th e teacher Qaes to the classroom door , and a s he opens 

it he says " I ' am ope ning the door" ; and repea ts this 

several times. He th e n shu ts the door, saying: 'I am 

shutting the door' several times. 

3. Teacher gives command to stu dent 1 ' open th e door ' and 

gestores to help give the mea ning. Th e n he commands 

'shut the doo r' a nd gestures to the student. Repeat 

with several students. Make th e class r e pea t th e 

comm a nds a ft e r you. 

\ 
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Teacher to student 2 : open the door ' 

Class repeats ' open the door ' 

Teacher to student 2 :'shut the door' 

Class repeats : 's hut the door' 

4. uraw lines on the blackboard. 

5. Demonstrate the letters T - t 

students write a row of them and say ' tea ', 'tea ' as 

th e y write. 

6. Repeat this method for A-a. 

II. Chorus (10 minutes) 

The teacher gives clu~s using pictures, word cards and 

flash cards and the whole class repeats the words and 

sentences several times. 

III. Grou p-teache r and students (10 minutes) 

The tedcher takes up each group and practises the words 

using flash cards, word cards etc. checking the performances 

of the group. 

IV. Individual Mastery (10 minutes) 

Individual students with the he l p of the group leaders 

practi s e the words a nd the letters in troduced by the teacher 

using the word cards and flash cards. 

Practice : g r qup leader to student 1 

' open the door ' 

' group leader to the group ' 

'what is he/she doing now l' 
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The group members say : He/she is opening the 

door now. 'R epeat , using 'shut the door ' with all the 

groups. 

students say 'ay,ay' as th e y writ e A-a 

Students practise '-'Iri ting the words AI!! and Take 

Homework Students practise writing the new letters and 

words they have learned. 

LESSON (for grade 3) 

Aim to teach Pres e nt Continuous Tense with to the blackboard, 

to the door , to the table , to the window and to teach 

writing K/k and L/I. 

I. Introduction (5 minutes) 

1. Teacher Hrings 1 student to the front of the room. 

Teacher gives commands 'Lemma, walk to the door,' 

'Lemma, run to the windowa' 

'Lemma , walk to the table.' 

Make gestures to the student so that he does the action 

you want. 

2. Choose another student. Give command, a nd class repeats. 

3. Drill these pharases : ' to the door/to the wi ndow/to th e 

blackboard/to the table. ' 

4. Teacher brings 3 students to the fr o nt of the room, 

Teacher to student 1. ' Mohammed , wal k to th e door ' 

Teacher to class 'What is Mohammed doing l ' 

Class responds: 'M ohammed is walking to the door.' 

.0./ ... 

I 
I 
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Teacher to student 2. ' Almaz , run to the window ' 

Teacher to class ' what is Almaz doing 7 ' 

Class answers :'Almaz is running to th0 window' 

continue with other students. 

5. Draw lines on the blackboard or use strip blackboard 

6. Demonstrate the letters K - k and L - 1 students write 

a row of them and say ' Kay , Kay ' and ' ell , ell ' as 

they write. 

II. Chorus (10 mi nutes) 

The teacher gives clues using appropriate word cards for 

phrases like to the b l ackboard , to the door , to the table, 

to the window etc. and students repeat or reads the phrases 

from the word cards several times. 

III. Group- teacher and students (10 nlinutes) 

The teacher takes up each grcup ~nd practises the phrases in 

the present continuous tense 0f the known verbs. 

IV. Individual Mas t ery (10 minutes) 

Individual students with the help of the group leaders 

practise the words introduced using appropriate flash cards , 

word cards und games. The teacher checks and supervises 

the groups and the individuals in the groups and gives 

assistance as needed. 

Homework students practise the new letters and phrases 

they have learned. 

. . . / . . . 
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LESSON (for grade 3) 

Aim to teach commands Push/pull ~nd to teach writing M/m, 

N/n. 

Steps in presenting the lesson 

10 Introduction (Sminutes) 

The teacher takes 5 minutes to introduce the items aboveo 

10 Teacher quickly revises known commands : run/walk/write/ 

stand up/sit down/etco 

20 Teacher goes to the table or chair and then he pushes 

a nd pulls the table or the chair as he says I push the 

table or chair and I ~ the table or chairo He may 

say 'I am pushing the table' a nd' I am pu lling the 

table' as he does the action several timeso 

30 Teacher gives command to student 1, ' pull the table' 

and ' push the t~ble' and gestures to help give the 

meaning. Repeat with several students. Make the class 

repeat the commands after youo 

40 Draw lines on th e blackboard or use strip blackboard 

to demonstrate M/m, and N/no 

Students say ' e m, em ' and ' en , en ' as they write the 

letterso Students practise writing these words: 

Mamo a nd Nile 

110 Chorus - (10 minutes) 

The teacher gives clues using pictures word cards or flash 

cards for the \vords push and ~ and the whole class 

repeats the words several timeso 

I 

1 
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III. Group - teacher And students (10 minutes) 

The teAcher tAkes up each group and practises the words 

using cards and pictur e s e tc. checking the performances 

of the group. 

IV. Individual Ma ste ry (10 minutes) 

Individual students , with the help of the group leaders 

practise the words and th e letters introduced by the 

teacher using the word cards and flash cards. The teacher 

supervises each group giving assistance to indiv i duals and 

to t he groups. 

Homework: Student practise writing the new letters a nd 

words they hav e l ea rned. 

LESSCN (for grade 3) 

Aim of the lesson : to teach ho ld/put and to teach writi ng 

B/b , Pip a nd D/d. 

Steps in presenting the l e sson 

I. Introduction (10 minutes) 

The teachers take 5- 10 minutes to introduce th e items 

and the letters. 

1. The t aacher brings several students to the front of 

the room. 

Teach e r demonstrAtes 

Teacher to student 2 

Teach e r t o student 3 

Te a ch e r to student 1 

' Hold the bag. ' 

' Hold the pen. ' 

~ontinue with many other e xamples. 

' Hold the 

book •• 
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2. Teacher brings forward one student. 

Teacher demonstrates: 'Put the book here' and the 

teacher places th e book. 

Tencher demonstrates : ' put the book there' and the 

teacher places the book on the table away from th e 

student. He repents with o th er objects until the student 

understands a nd can do the action. 

3. The teacher brings 3-4 students forward: 

Teacher to student 1 : ' Hold the book/put the book 

there ' • 

He continues with other examples. 

4. The teacher draws lines on the blackboard or uses 

strip blackboard ~nd demo nst r ates the letters B/b 

a nd D/d. 

II. Chorus (10 minut es) - The teacher gives clues using word 

cards , flash cards , etc. for the words and letters. 

As the teacher demonstrates the words , the whole class 

repeats the appropriate responses several times. 

III. Group-teacher a nd student (10 minut~s) 

The teacher takes up each group and practises the words 

using the word cards a nd pictures which show objects 

being he ld, put , pushed , pulled etc . checking the 

per formances of the groups. 

IV. Individual Mastery (10 mi nut es) 

Individual students with the help of the group leaders 

practise the words and the l etters introduced by the 
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teacher, using the word cards and flash cards. The 

teacher supervises each group giving assistance to 

individuals and to the groups. 

Homework : Students practise writing the new letter and 

words they have learned. 

APPENDIX C 

LESSON (for grade 4) 

Aim of the lesson : 

To teach the usc of going to, to teach write on the 

blackboard, write with a pen, write with a pencil and 

write in the book. 

steps in presenting th0 lesson 

I. Introduction (10 minutes) 

The teacher t a kes 10 minutes to introduce the above phrases. 

The teachf~ r uses the following table to practise goinSLi,Q. 

I am run 

You are jump 

He/she is going to stand up 

We are sit down 

They are eat 

open the 

shut the do 

E:xample : 

Teacher 'she is going to open the door ' 

Class repeats : 'she is going to open the door' 

Individuals repeat. 



Teacher 

Class 

Teac her 

Cl as s 

' she is going to ca t ' 

' they ' 

' th e y are going t o eat ' 

Individuals rep~at 

This continues. 

2 2. Teacher Demonstration 
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TeAcher 'I am goi ng t o write o n th e blackbo a rd. ' 

Teach e r calls stude nts forw a rd 

Teacher to class: ' He is going to writ e o n th e 

b lackboa rd. ' 

Class repeats: 'H e is going t o writ e o n th e blackboard ' 

Stude nt: ' 1 am going to writ e o n th e blackboard.' 

3. The teach e r r e peats th e methodology t o demonstrate u nd 

practise: Write on the bl ackboard, write o n the paper , 

write with a pen, write in a book , write with a penc il. 

II. Chorus (5 minut e s) - Th e t eac her g ives clues using word 

cards for th e phra s es in this l esson. Students are helped 

to give the prope r r esponses as they are shown word c ards 

a nd th e correct responses are repeated seve r al times. 

III . Grou p- t eacher a nd stud e nt (15 minutes) 

The t eacher tak e s up each group and rractiscs th e words 

a nd phrases using word card s. The wh ole class repeats 

when the teacher shows the complete s e ntences o n strip 

blackboards. 

. . . / . . . 
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The group leaders will be given tables, word cards, 

a nd strip blackboards and e ach group in the classroom 

will practise writing on the strip black-board , 

writing on the paper , writing with a pen, writing in 

a book etc. led by the group leader. The teacher 

supervises and gives assistance by going from o ne 

group to the other. 

IV . I ndi vidua l Maste ry (10 minutes) 

Individual students in each group will practise th e 

items in th e lesson using word card , flash cards, strip 

bllackboards and games (how to form a complete sentence 

from the separate word cards). The teach er supervis es 

each group giving assistance by going fr om one group to 

the other. 

LESSON (for qrade 4) 

Aim of the l es son: Readi ng - writing 

To teach tall/short/f at/ thin/big/small 

I. Introduction (10 minutes) 

1. Teacher draws representative figur e s for the word 

tall, fat , big, short, thin , and small on the blackboard 

or cards a nd writes these sentences : 

a) This boy is tall. 

b) This ma n is fat. 

c) This stone is big. 

• • • / • 0 0 
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dl This is short 

ej This man is thin. 

f) This stone is small. 

2. Teacher reads each sentence aloud showing the 

appropriate picture cards. Class reads aloud. 

II. Chorus (5 minutes) 

The teacher gives or shows pictures of tall,fat,big , small, 

thin,and short objects and students are helped to give the 

correct responses as they see the pictures and the responses 

are repeated several times by the class. 

III.Group- teacher a nd student (15 minutes) 

The teacher takes up each group and practises the adjective 

by reading the sentences from the blackboard when the picture 

for a particular adjective is shown. Individuals and groups 

practise reading the sentences aloud. 

Teache r arranges the flash cards on the table . 

big, small , fat , tall , short , th i n. The teacher erases the 

adjective (the flash cards) from each sentence. Teacher 

calls on students to come forward and choose the correct 

flash card (adjective) to complete each sentence. 

1his man is fat. 

The teacher writes the adjectives on the board if 

the student is correct. 

. . . I . . . 

1 
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IV. Indivi dua l Mastery (10 minutes) 

Individu a l students in each g r oup will pr act is e the items 

t all , fat , big , short, thin a nd small with p ictures a nd 

flash cards by t he help of the group leader. St ude nt s 

will draw appropriate pic tures in th e ir e xe rcis e not e b ook 

f or each of the above adjectives. Th e teacher su pervis e s 

each g r oup givi ng as sis tance b y going fro m o n e group to 

the other. 

LESSON (for grade 4) 

Aim o f the l esson: to teach sleep , dance, kick the ball, ££y 

pl a ya g ame , a nd sing. 

Steps in presenting th e lesson 

I. Introduction (10 mi nut£s) 

The teacher tak .' s 10 minutes t o introduce th e above wo r d s 

a nd phrases. 

1. The t eacher introduces th e a bove words by saying each 

word and phrase as he shows appropriate pictures or 

Ob j e cts. 

Note To t e a ch playa g ame , students can throw and 

catch th e ball, or the teacher can b ring in 

th e game ' gebeta' 

2. Teacher demonstra t es actions ' I am sleeping ' 

Class r epeats : 'Yo u are sleeping ' . 

Teacher t o class : ' sleep ' 

1 
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Class pretends to sleep , with eyes closed 

'W e are sl eeping. ' 

Teache r repeats mpthod : dance, kick the ball, S~,. 

playa game, sing. 

3. Teacher calls a student forward and gives him a command. 

Teacher to student 1 : 'D a nce ' 

Teacher answers: ' He is dancing ' 

Teacher to student ' What are you doing 7 

Student 1 'I am dancing. ' 

Change students , and repeat f or: sleep.kick the ball, 

sing and playa game. 

4. Teachet gives mixed commands to pairs of students. 

Example Teacher to student 1 and 2 : 'P laya game. ' 

Teacher to class 'What are they doing' 

Class :'They are playing a game. ' 

Teacher to student 1 and 2· 

' What are you doi ng 7 ' 

Students 1 a nd 2 : ' We are playing a game. ' 

Continue with other commands from this lesson. 

II. Chorus - (10 minutes) 

The teacher gives clues using word cards and pictures for 

the items in the lesson and students say the words and 

phrases aloud . 

III. Group-teacher and students (10 minutes) 

The teacher takes up each group and practises the words 

and phrases using picture s, flash cards and games. 

o e • / • 0 • 
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The group repeats the words and phrases in sentences. 

Each stud e nt practises the items in the lesson, making 

appropriate gestures. 

IV. Individual Mastery (10 minutes) 

Eve r y slud ~nt in each group with the help of the group 

leader practises with the given word cards, pictu r es 

and flash cards. The teacher will check the act iviti es 

a nd performa nces of students in each group a nd .give 

assistance by going from group to group. 

LESSON (for grade 4) 

Aim o f the lesson : 

To teach: bed , get up, work, 

I. Introduction (10 minutes) 

1. Teacher shows pictu r es for words such as bed, 

drawing showing the position of the person on a bed , 

a nd says pointin0 to the bed ' This is a bed.' 

Teacher says the words for the pictu r es class 

repeats 'This is a bed.' 

Teacher points to the man: ' He is sleeping.' 

Teacher ' The man is sleeping on the bed. ' 

Class repeats; 'The man is s l eeping on the bed.' 

Note: In English , we say both in the bed and o n the bed. 

2. Teacher makes a drawing showing a person qetting up 

from a bed. The t e acher points to the drawing and says: 

' He is ge tting up.' 

o 0 0/0 0 0 

• 
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3 . Teacher points to the drawing and says: 

' He is working ' 

Class repeats ' He is working ' 

4 . Tencher calls individual students and makes them 

point to each drawing and tell the class what the 

man is doing. 

II. Chorus - (10 minutes) 

The teacher gives clues using word cards, flash cards , 

and drawings and studen ts say the word as they see 

the drawings. 

III. Group-teacher and student (15 minutes) 

The group leaders are given the appropriate teaching 

alds and dir~ctions so that they are ab l e t o he l p 

other members in each group to carryon the act ivities. 

The teacher takes up each group and practises the 

words using flash cards , drawings and checking the 

performance of each student . 

IV. Individual Nas ter (10 minutes) 

Individual students in each group will practise using 

the given aids with the help of the group l eader . The 

duty of the teacher will be to supervise and to check 

and give nssistance when he finds it necessary. Students 

in each group will be given directions to play games 

inorder to give them practice, so that the individual 

student will master the items in the lesson. 

o • • / 0 0 0 
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LESSON (for grade 4) 

Aim Reading and writing words from wall chart to prActise 

the Present Continuous Tense. 

I. Introduction (10 minutes) 

1. The teacher puts the chart which contains anima ls like 

goats, a donkey running, a camel walking , a sheep drinking 

a cow eating etc. 

2. That teacher asks the class what they see in the wall chart. 

3. The teacher asks the class the following questions : 

' Whi'lt is this?' , '\vhat are these? , ' What is the goat 

doing 7 ' 'Wh at is the sheep/camel/donkey/cow doing? ' 

4. Class reads sentences from the wall chart: 

The goats are jumping. 

The donkey is running. 

The camel is walking. 

The sheep is drinking. 

The cow is eating. 

II. Chorus - (5 minutes) 

The teacher gives clues using word cards , strip blackboard 

a nd pictures of the animals and th e class repeats appropriate 

sentences f or each picture in the chart. 

III. Group-teacher and student (15 minutes) 

The t eacher takes up each group a nd practises the words 

goats , donkey, camel, sheep , cow, jumping, running , walking, 

drinki ng and eating. The group repeats or reads the word 

cards and flash cards. Students write the s entences in 

their exercise note book. 
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IV. Individual Mastery (10 minutes) 

The individual students in each group will practise the 

words in this lesson using word cards , strip blackboard , 

flash cards with the help of the group leaders. 

The teacher gives help for each group and individual 

students . 

LESSON (for grade 4) 

Aim: to introduce the days of the week. 

I. Introduction (10 minutes) 

1. The teacher explains in the vernacular that there are 

7 days in a week. 

2. Tc·,acher to class: ' A week has 7 days .' 

Class repeats: ' A we e k has 7 days. ' 

Teacher asks class ' How many days has a week ? ' 

Class: ' A week has 7 days. ' 

3. Teacher showing wo rd cards for days of th e week and 

ask s : ' What are they ? ' ' Monday/Tuesday /Wednesd'1Y / 

Tursday/Frida y/Saturday/Sunday. 

4. Class learns the days of the week by repeating them 

like th i s : 

Teacher 

Class 

Teac her 

TeClcher 

Class 

'MOndClY , Tuesday ' 

' Monday, Tuesday ' 

' \-Jednesday ' 

' Monday , Tuesday , Wednesday ' 

' Monday , Tuesday ,Wednesday ' 
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Note Each day, from now on, ask the children 

what dny it is a nd soon they will know 

the days of the week. 

II. Chorus - (10 minutes) 

The t eache r gives clues using word cards for each of 

the days of the week and students rend the words. 

III. Group- teacher nnd students (10 minutes) 

The teacher takes up eac h group and practises the days 

of the week . The teacher shows the flash cards for 

each day starting from Monday , Tuesday, Wednesday , 

Thursday, Friday, Saturday, a n d Sunday and shows the 

corresponding numbered card 1,2,3 , 4,5 , 6, a nd 7. 

The teacher checks for the correct pronunclation of each 

student when dea ling with each student of the group. 

IV. Individual Mastery (10 minutes) 

Individunl students with the help of the group l eader 

practises the days of the week using flash cards , games 

a nd songs. The teacher checks thp performance of the 

students and gives assistance to each group. 

LESSON (for grade 4) 

Aim: to t each home , to sch oo l , outside , inside 

I. Introduction (10 minutes) 

1. The t eacher shows singl e pictures for each of the 

words or hangs a chart which cont~ins pictures for 

each of the wo rds in the lesson. 
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2. The teacher says each of th e words by pointing to 

th e picture of the words. 

3. As the teacher poi nts to different pictures, the 

ClASS says th e words. 

4. The teacher ngai n by pointing to the single 

pictures s ny s 

'Th e boy is go ing to school.' 

The students repeat: The boy is go ing to school.' 

The teacher Si'lys : 'The boy is goin<] to his hous e. , 

'The boy is going home. , 

The stude nts repeat thE SE..ntl_nces" 

5. The teach e r shovJing pictures for the words insidE 
----- - . 

'ThG boy is inside the house.' 

'The boy is ou tside the house.' 

The students repeat after t he 

te2cher. 

6. The te~cher to class , I am going ouside.' 

II. ~.b..'2E_~s.. (5 minutes) 

The teach e r gives clues using the pictures and the 

students repen t. 

III. Group-teacher and stud0nt (15 minutes) 

The teacher takes lip each group and practises the 

w::>rds using the pictures ch(~cking the pronunciation 

of the students . 

IV. Indi..':}2.ual ~!aste ry (15 minutes) 

Individual studen t s with the help of the group l eaders 

practise the words and the sentences explained by 

the teacher using the pictures, flash cards and games. 

Th e teachLr s'lpervise s and gives assistance . 
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APPENDIX E 

Pre - test for grade 3 

A. Oral Test 

Both tests are done at the teacher ' s desk. 

1. Say ' good morning ' / ' good af t ernoon. ' 

If the student answers - give (1) point 

2. Give command ' point to ' - - (two items). 

vocabulary ; table , window , blackboard , door, chair 

give (1) point for each correct answer 

3. Give three of the following commands. 

sit down, standup , come here , go back, 

give (1) point for each correct answer 

B. Io/riting Test 

1. Give two letters capital or small and ask the 

student to write them. 

Give (1) point for each correct answer . 

2. Ask the student to write his/her name. If correct , 

give (2) points. 

Name Greetings ' Point to ' ' Commands ' Letters Name Total 

1 point 2 points 3 points 2 point 2 point 10 
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APPENDIX - F 

Pre - test for grade 4 

Name 
Number Group 

Choose the correct answer and write the letter 

1- A man has eyes 

A. one B. two C. three 

2. Kebede one book 

A. has B. have C. Elre 

3. vIe boys 

A. are B. is C. am 

4. They __ gir'l:s 

A. am B. are C. is 

5. The book is the table 

C. at 
A. is B. on 

6. Ny name _ __ Kebede 

A. is B. are Co am 

7. I a student 

I, • is B. am C. are 

8. Kebede has two 
A. 

9. these books ? A. 

10. it a book ? A. 

11- Give the to the teacher 

A. 

12. the pen from me A. 

13. I a book A. 

14. This is egg A. 

15. you two eyes ? A. 

Pen B. pens 

Is B. Are C . 

Is B. Are C. 

book B. sitdown 

Bring B. Take 

has B. have 

a B. an 

Have B. Has 

Am 

Am 

C.standup 

C. Give 

C. am 

C. Are 



'" o 

'"" 
APPENDIX - G 

Grade 3 Pre - test r esults of Experimental and Cont r ol Groups 

Schools E.G . C.G. e:;. G • CoG . E oG 0 C.G. SP t - comp 

X X S2 S2 

I N ~ 30 N ~ 30 4.2 4 . 06 1.33 1.44 1.17 1.2 

II N ~ 30 N ~ 30 4.13 4.16 1.11 0.89 1.1 1.03 

III N ~ 30 N ~ 30 4.4 4.52 1.69 1.82 1.34 1. 76 

IV N ~ 30 N ~ 30 6.1 5.7 1. 97 1. 34 1.2 1.45 

V N ~ 30 N ~ 30 6.9 6.5 2.2 1.8 1.4 1.9 

VI N ~ 30 N ~ 30 5 . 8 6.6 1.3 1.86 1.45 1. 93 

t - tab Significance 

2.0 insignificant 

2.0 insignificant 

2 . 0 insignific a nt , 

I 

2.0 insignificant 

2 . 0 insi g nific an t 

2.0 insignificant 
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Grade 4 Pre- test r esults of Experimental a nd Contro l Groups 

Schools E.G 0 CoGo E.G 0 CoG. E oG 0 C.G. SP t - comp 

X - X ,,2 s2 
" 

I N ; 30 N ; 30 701 6.4 1. e 2.0 1.4 1.88 

II N ; 30 N ; 30 605 505 2054 2.34 2 . 11 1.65 

III N ; 30 N ; 30 5.4 408 303 2.32 2 01 9 1.44 

IV N ; 30 N ; 30 5.13 4 015 2.26 2003 1.6 1. 78 

V N ; 30 N ; 30 6 02 5.6 2048 2036 2.1 1.98 

VI N ; 30 N = 30 4.5 402 1. 22 1. 26 1.11 1.11 

IV tab Significance 

2 . 0 insignificant 

200 insignificant 

2.0 insignificant 

200 insignificant 

200 insignificant 

200 insignificant 
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~ Grade 3 • 
. - Post - test for ~ and match 

--- - sentenct:s 

Read t~ e the pictu r es. 

them wlth 
.-1 

' th e table ,_ 
n is pushlng 1 

1. The ma 
_ 

-'------

is ru nn ing 
2. Th e boy 

3. It is a table 

4 . I t is a door 

holding a book 
5 . He is 

It is a wi ndow 6. 

He is s itting 7. 

8 . It is a book 

It i s a cow 9 . 

t 1' 5 a chai r 
10. I 

!911~1 b Ol 

/D 
,r-'-- -

)(~tr-}Y\J" 
(/1, 

I I ( 

/I 

3 
r----./ I '-
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Post - test for Grade 4 

Read th e sent enc es a nd match t h em with t he pictu r es 

1. Wha t is b ig ? A 8 

2 . Thi s ma n i s f a t 

3. She is writing wi th 
a pe n . 

4. The boy is 
kicking t he b a ll 

• .' '. ~\ l. :L 
J 'V!' . ! 

\ ' . . 
.- . ~ :: 

5 . The ma n i s s i tti ng 

6. She i s go ing 

7 . He i s work ing 5 

1/ 2 

c 



- % 

I FJ 
8 . Thi s is a b e d 

9. The donkey is running 

10. The sheep is dri nking 

11. There are two goats 

/ 0 
12. The camel is walking 

13. The cow is eating 

14. How many days has a week? /1 

15. What is - the second day of the week. 

a) Tuesday b) Wednesd a y c) Thursday 
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Appendix "1 

Schoo l I Grnde 3 Experimental and Control Groups 

Experimental group 

Scores X- X <X _X )2 

7 - 0.13 0.02 

7 

8 

7 

7 

6 

5 

7 

6 

7 

6 

7 

6 

7 

8 

7 

6 

5 

8 

8 

7 

8 

10 

7 

9 

10 

- 0 .13 

0 . 87 

- 0.13 

- 0 . 13 

- 1.13 

- 2.13 

- 0 . 13 

- 1.13 

- 0 . 13 

- 1.13 

-0.13 

-1.13 

-0.13 

0 . 87 

- 0 .13 

- 1.13 

- 2.13 

0.87 

0.87 

- 0.13 

0.87 

2.87 

- 0 .13 

1.87 

2.87 

10 2 . 87 

5 - 2.13 

6 - 1.13 

7 - 0.13 

214 

X = 7 .13 

0 .02 

0 . 76 

0.02 

0.02 

1.28 

4.54 

0.02 

1.28 

0.02 

1.28 

0 . 02 

1.28 

0.02 

0.76 

0.02 

1.28 

4.54 

0.76 

0.76 

0 . 02 

0.76 

8.24 

0 . 02 

3.50 

8.24 

8.24 

4 . 54 

1. 28 

0.02 
53.65 

2 
S = 1.85 

Control Gro u p 

Scores 

6 

6 

7 

6 

6 

5 

5 

6 

6 

5 

6 

6 

5 

6 

8 

7 

6 

4 

7 

7 

6 

5 

-0.43 0.18 

10 

7 

9 

9 

- 0.43 

0 . 57 

- 0.43 

- 0 . 43 

- 1.43 

- 1.43 

-0.43 

- 0 .43 

- 1. 43 

- 0 . 43 

- 0.43 

- 1.43 

- 0.43 

1. 57 

0.57 

- 0 . 43 

-2.43 

0.57 

0.57 

- 0 . 43 

- 1.43 

3 . 57 

0.57 

2.57 

2.57 

10 3.57 

5 - 1.43 

6 - 0.43 

6 - 0 .43 

193 

X = 6.43 t=1.94 

0.18 

0 . 32 

0.18 

0 .18 

2.04 

2.04 

0.18 

0 .18 

2.04 

0.18 

0.18 

2.04 

0 . 18 

2.46 

0.32 

0.18 

5.90 

0.32 

0.32 

0 .18 

2 . 04 

12.74 

0 . 32 

6 . 60 

6.60 

12 . 74 

2.04 

0.18 

0 . 18 
63.22 

2 
S = 2.18 
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Appendix K2 

School II Grade 3 Experimental a nd Control Groups 

Experimen tal Group 

Scores X X (X X) 2 
- ~ •. --~--

6 

6 

5 

10 

9 

9 

7 

10 

8 

7 

8 

7 

5 

7 

7 

9 

7 

6 

7 

7 

7 

6 

7 

6 

6 

7 

7 

8 

8 

7 

216 

X = 7.2 

-1.2 

-1. 2 

- 2 . 2 

2.8 

1.8 

1.8 

- 0 .2 

2.8 

0.8 

- 0 . 2 

0 . 8 

- 0 . 2 

- 2.2 

-0.2 

- 0.2 

1.8 

- 0.2 

-1.2 

- 0 . 2 

- 0.2 

- 0 . 2 

- 1.2 

-0.2 

-1. 2 

-1. 2 

- 0 . 2 

- 0 . 2 

0 . 8 

0.8 

- 0 .2 

1.44 

1.44 

4 . 84 

7 . 84 

3.24 

3.24 

0.04 

7.84 

0.64 

0.04 

0 . 64 

0.04 

4.84 

0.04 

0.04 

3 . 24 

0 . 04 

1.44 

0.04 

0 . 04 

0 . 04 

1.44 

0.04 

1.44 

1.44 

0.04 

0 . 04 

- 0.64 

0.64 

0 . 04 

46.8 
2 

S =1.61 

Control Group 

Scores 

5 

6 

4 

10 

8 

9 

6 

10 

8 

6 

7 

7 

4 

6 

7 

8 

6 

5 

6 

6 

7 

5 

7 

5 

5 

6 

6 

7 

7 

6 

195 

X = 6.5 

- 2 
x-x (X-x) 

- 1.5 

- 0.5 

- 2.5 

3.5 

1.5 

2.5 

- 0 . 2 

3.5 

1.5 

- 0 . 5 

0.5 

0.5 

- 2.5 

- 0.5 

0.5 

1.5 

- 0.5 

- 1.5 

- 0.5 

- 0.5 

0 . 5 

- 1.5 

0.5 

- 1.5 

-1. 5 

- 0 . 5 

- 0 . 5 

0.5 

0.5 

- 0 . 5 

t= 2.33 

2.25 

0 . 25 

6.25 

12.25 

2 . 25 

6.25 

0.2 5 

12.25 

2 . 25 

0 . 25 

0 .2 5 

0 . 25 

6 .25 

0.25 

0 . 25 

2.25 

0.25 

2 . 25 

0.25 

0.25 

0.25 

2.25 

0.25 

2 .2 5 

2.25 

0.25 

0.25 

0.25 

0.25 

0.25 

39.0 
2 

S = 1. 34 

1 
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Appe ndix K3 

School III Grade 3 ~xperimenta l a nd Control Group 

Experimental Group Control Group 

Scores X X <X _X) 2 Scores X-X <X_X) 2 

10 2 .5 7 6.6 5 - 1036 1084 

9 1057 2046 6 - 0 .3 6 0.12 

9 1057 2.46 9 2.64 6.96 

8 0.57 0.32 7 0 . 64 0.40 

8 0 . 57 0.32 5 - 1036 1084 

10 2.57 6.60 8 1064 2.68 

8 0.57 0 . 32 7 0.64 0.40 

6 - 1.43 2.04 6 - 0.36 0 .12 

4 - 3 .4 3 11. 76 4 - 2.36 6 . 96 

6 -1043 2.04 6 - 0.36 0 .12 

8 0.57 0 . 32 8 1064 2.68 

7 - 0.43 0 .18 7 0 . 64 0 . 40 

8 0.57 0.32 8 1064 2 . 68 

5 - 1043 2 . 04 4 - 2 .3 6 6 . 96 

7 - 0.43 0 . 18 7 0 . 64 0.40 

G 0 .57 0 . 32 7 0.64 0.40 

8 0 . 57 0.32 6 - 0 . 36 0 . 12 

6 - 1043 2.04 6 - 0 . 36 0.12 

6 -1. 43 2.04 6 - 0 .3 6 0 .1 2 

7 - 0.43 0.18 5 -10 36 1084 

6 -10 43 2.04 6 - 0 .3 6 0.12 

5 - 2 . 43 5.90 5 -10 36 1084 

9 1. 57 2 . 46 4 - 2 .3 6 6.96 

9 1057 2.46 9 2 . 64 6 . 96 

7 - 0.43 0.18 6 -0. 36 0 . 12 

7 - 0 . 43 0 . 18 7 0 . 64 0.40 

8 0.57 0.32 5 -103 6 10 84 

7 - 0.43 0 .18 7 0 . 64 0.40 

10 2.57 6.60 8 1064 2 . 68 

6 -10 43 2.04 7 0 . 64 0.40 

223 65 . 22 191 58 . 88 

X ; 7.43 s2 ; 2.24 X ; 6.36 t ; 2.97 s2 ; 2.03 
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Appendix K4 

School IV Grade 3 
---~ 

Experimental and Control Groups 

Execrimental Group Control Graue 

Scores X~X (X ~X) 2 Scores X ~ X (X~X )2 

6 - 1.2 1.44 5 -1. 5 2.25 

8 0 . 8 0 . 64 5 - 1.5 2.25 

8 0 . 8 0.64 8 1.5 2.25 

7 -0.2 0 . 04 4 - 2 . 5 6.25 

7 0.2 0.04 6 - 0.5 0.25 

9 1.8 3 . 24 6 -0.5 0.25 

6 -1.2 1.44 7 0.5 0.25 

e 0 . 8 0.64 6 - 0.5 0 . 25 

5 - 2.2 4.84 6 - 0.5 0.25 

6 -1.2 1.44 8 1.5 2.25 

7 -0.2 0.04 6 -0.5 0.25 

8 0.8 0 . 64 6 - 0.5 0.25 

6 - 1.2 1.44 8 1.5 2.25 

9 1.8 3.24 6 - 0.5 0.25 

8 0.8 0 .64 6 - 0.5 0.25 

7 - 0.2 0.04 5 -1.5 2.25 

6 -1.2 1.44 6 - 0 . 5 0.25 

6 - 1.2 1.44 9 2.5 6.25 

8 0.8 0.64 7 0.5 0.25 

7 - 0.2 0.04 6 - 0.5 0.25 

10 2 . 8 7 . 84 5 - 1.5 2 . 25 

7 - 0 . 2 0 . 04 8 1.5 2.25 

8 0.8 0.64 9 2 . 5 6.25 

8 0.8 0.64 9 2.5 6.25 

9 1.8 3.24 6 - 0.5 0 . 25 

6 -1. 2 1.44 6 - 0 . 5 0 . 25 

6 - 1.2 1.44 7 0.5 0 . 25 

6 - 1.2 1.44 6 - 0 . 5 0 . 25 

8 0.8 0.64 7 0.5 0.25 

6 -1. 2 1.44 6 - 0 . 5 0.25 

21~6---- 42.8 195 47.5 

X = 7 . 2 S2~ 1.47 X=6.5 t=2.25 S2= 1. 63 
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Appendix K5 

School V Grode 3 EXEerimental and Control GrouEs 

_Exl2er imen ta 1 GrouE Control Gr ouE 

<x_X)2 x-x 
- ') 

Scores x-x Scores <x-x)~ 

8 +0 . 07 0 .01 6 - 0.7 0.49 

7 -0.93 0.86 6 - 0 .7 0.49 

8 +0 .07 0 .01 7 0.3 2.89 

7 -0.93 0.86 5 -1. 7 2.89 

9 1.07 1.14 5 -1. 7 2.89 

9 1.07 1.14 7 0 .3 0 .09 

10 2.07 4.28 8 1.3 1.69 

8 0.07 0.01 8 1.3 1.69 

6 -1. 93 3.72 7 0.3 0 .09 

10 2.07 4.28 8 1.3 1.69 

7 -0.93 0.86 6 -0.7 0.49 

10 2.07 4.28 6 -0.7 0 .4 9 

8 0.07 0.01 6 -0.7 0.49 

9 1.07 1.14 7 0.3 0.09 

8 0 .07 0.01 7 0 .3 0.09 

7 -0. 93 0.86 6 - 0.7 0.49 

8 0.07 0.01 4 -2. 7 7.29 

8 0.07 0.01 5 -1.7 2.89 

8 0.07 0.01 6 -0.7 0 .49 

8 0.07 0.01 8 1.3 1.69 

6 -1.93 3.72 7 0 .3 0.09 

8 0.07 0.01 8 1.3 1.69 

8 0.07 0.01 9 2.3 5.29 

6 -1.93 3 .72 10 3.3 10.89 

9 1.07 1.14 7 0.3 0.09 

9 1.07 1.14 7 0.3 0.09 

7 -0.93 0.86 6 -0.7 0.49 

8 0.07 0.01 5 -1. 7 2.89 

7 -0.93 0.86 6 -0.7 0.49 

7 0.93 0.86 8 1.3 1.69 

238 35.84 201 50.3 

x = 7.93 s2 =1. 23 x = 6.7 S2 1. 73 = 
t = 2.5 
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Appendix K6 

School VI Grade 3 Experimental and Control Groups 

Experimental Group Control Group 

Scores X-X ex_x)2 Scores x - x ex _x) 2 

10 2 . 74 7.50 9 2.44 5.95 

5 - 2 . 26 5.10 4 - 2.56 6 . 55 

9 1. 74 3.02 8 1.44 2.07 

9 1. 74 3.02 7 0.44 0 .19 

7 -0.2 6 0.06 6 -0.56 0.31 

6 - 1.26 1.58 4 - 2.56 6.55 

5 - 2.26 5.10 5 -1.56 2.43 

6 -1.26 1. 58 6 -0.56 0.31 

4 -3.26 10.62 5 -1.56 2.43 

8 0.74 0.54 6 -0.56 0.31 

7 - 0.26 0.06 6 -0.56 0.31 

8 0.74 0.54 6 -0.56 0.31 

9 1. 74 3.02 9 2.44 5.95 

8 0.74 0 .54 7 0.44 0.19 

8 0.74 0.54 8 1.44 2.07 

5 - 2.26 5.10 6 -0.56 0.31 

7 -0.26 0.06 7 0.44 0.19 

8 0.74 0.54 6 -0.56 0.31 

9 1. 74 3.02 8 1.44 2.07 

8 0.74 0.54 9 2.44 5.95 

G -1. 26 1. 58 6 0 . 56 0.31 

5 -2.26 5.10 5 -1.56 2.43 

8 0.74 0.54 8 1.44 2.07 

9 1. 74 3.02 7 0.44 0.19 

8 0.74 0 . 54 7 0.44 0.19 

7 - 0.26 0.06 7 0.44 0.19 

G -1.26 1.58 5 -1.56 2.43 

6 -1. 26 1.58 6 - 0.56 0.31 

8 0.74 0.54 7 0.44 0.19 

9 1.74 3.02 7 0.44 0.19 

218' 69.64 197 53.26 

X = 7.26 s2 = 2.40 X = 6.56 
,.2 1.83 

t= 1. 94 " = 
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Appendix Ll 

Schoo l I Grade 4 E;xl2er imen ta l_ and Contro l Grou~ 

---.~ Exeerimental Groue Co ntrol Gr oul2 

Sco r es X-X <x _X)2 Scores x- x <x _X )2 

1 0 2.34 5.47 6 - 0 . 86 0 . 73 

9 1.34 1079 9 2. 1 4 4. 5 7 

9 1034 1079 8 1014 1029 

8 0.34 0.11 8 1014 1029 

8 0.34 0 . 11 7 0 . 14 0.02 

10 2.34 5 . 47 8 1014 1029 

8 0.34 0.11 7 0 .14 0.02 

G -10 66 2.75 6 - 0.86 0.73 

4 - 3.66 13 . 39 5 -10 86 3 . 45 

6 - 1066 2 . 75 6 - 0.86 0.73 

8 0.34 0 . 11 7 0.14 0 . 02 

7 - 0 . 66 0 . 43 7 0.14 0 . 02 

8 0.34 0.11 7 0.14 0 . 02 

6 - 1066 2.75 6 - 0.86 0.73 

7 -·0.66 0.43 7 0.14 0 . 02 

8 0.34 0 . 11 7 0.14 0.02 

8 0 . 34 0.11 8 1014 10 29 

6 - 1 . 66 2.75 5 - 1086 3 . 45 

6 -1066 2.75 6 - 0 . 86 0 . 73 

8 0.34 0 . 11 7 0.14 0.02 

6 -10 66 2.75 5 - 1086 3.45 

7 - 0 . 66 0 . 43 5 - 1086 3.45 

9 1034 10 79 7 0 . 14 0.02 

9 10 34 10 79 8 1014 0 . 02 

9 1. 34 1. 79 7 0.14 0 . 02 

7 - 0.66 0.43 7 0 .1 4 0.02 

8 0.34 0.11 7 0 . 14 0 . 02 

7 - 0 . 66 0.43 7 0 . 14 0 . 02 

8 0.34 0 011 6 - 0 . 86 0.73 

10 2.34 5 . 47 10 3 . 14 9 . 85 
230 58.45 2 0 6 38.04 

X = 7 . 66 S2 = 2.01 X .. 6.86 s2 = 1031 
t= • 5 
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Appendix L2 

School II Grade 4 EX[2erimental a nd Control Grou[2s 

EXE2erimental GrouE2 Control GrouE2 

Scores x-x ex _x)2 Scores x-x ex _x)2 

13 4.14 17.13 8 0.37 0.13 

3 5.86 34.13 3 4.63 21.44 

10 1.14 1.29 8 0.37 0 . 13 

12 3014 9.85 12 4.37 19.09 

13 4.14 17.1] 8 0.37 0.13 

7 -1.86 3.45 8 0.37 0.13 

8 -0.86 0.73 6 -1.63 2.65 

10 1.14 1.29 8 0.37 0.13 

11 2.14 4.57 9 1.37 1.87 

10 1.14 1.29 10 2.37 5.61 

11 2 . 14 4.57 9 1. 37 1.87 

7 -1. 86 3.45 6 - 1.63 2.65 

11 2.14 4.57 8 0.37 0.13 

10 1.14 1.29 7 - 0.63 0.30 

12 3.14 9.85 8 0 .37 0.13 

8 -0.86 0 .73 8 0.37 0.13 

6 - 2.86 8.17 6 - 1.63 2.65 

9 0.14 0.01 8 0.37 0.13 

6 - 2 . 86 8.17 5 -2.63 6.91 

13 4.14 17,13 11 3.37 11.35 

0 
J 0.14 0.01 8 0.37 0.13 

12 3.14 9.85 11 3.37 11. 35 

5 -3.86 14.89 5 - 2.63 6.91 

7 1.86 3.45 8 9.37 0.13 

6 -2.86 8.17 7 - 0.63 0.39 

9 0.14 0.01 7 - 0 .63 0.39 

7 -1. 86 3.45 7 -0.63 0.39 

3 -5.86 34.33 4 - 3.63 13.17 

8 - 0.86 0 .73 8 0.37 0.13 

10 1.14 1.29 8 0.37 0.13 

266 225.18 229 110.77 

X = 8 . 86 S2 = 7.76 X = 7.63 t = 2.05 <"2 3.81 .., = 
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Appendix L3 

School III Grade 4 Experimental and Control Groues 

-_ ....... - -

--Exeerimental Group Control Groue 

Scores x - x <x_X) 2 Scores x - x <x _X )2 

10 1.44 2.07 8 0.4 0.16 

6 - 2 . 56 - 6.55 6 - 1.6 2.56 

8 - 0 . 56 0.31 7 - 0 . 6 0 . 36 

7 -1. 56 2.43 6 -1. 6 2 . 56 

9 0 . 44 0 . 19 9 1.4 1. 96 

6 - 2.56 6.55 5 - 2.6 6.76 

5 - 3.56 12 . 67 4 - 3.6 12 . 96 

7 -1.56 2.43 7 - 0.6 0.36 

9 0.44 0 . 19 8 0 . 4 0.16 

8 - 0 . 56 0 . 31 7 - 0.6 0.36 

11 2 . 44 5.95 10 2.4 5.76 

7 -1.56 2 . 43 6 - 1.6 2.56 

10 1.44 2.07 9 1.4 1.96 

12 3.44 11.83 11 3.4 11 . 56 

8 - 0 . 56 0.31 7 - 0.6 0.36 

9 0.44 0.19 8 0.4 0.16 

9 0.44 0.19 9 1.4 1.96 

7 - 1.56 2.43 6 -1.6 2.56 

6 - 2 . 56 6 . 55 6 - 1.6 2 . 56 

10 1.44 2.07 10 2 . 4 5.76 

11 2.44 5.95 11 3 . 4 11. 56 

8 - 0.56 0 . 31 7 - 0.6 0.36 

6 - 2.56 6.55 6 -1. 6 2.56 

8 - 0.56 0.31 7 - 0.6 0 . 36 

9 0.44 0.19 8 0.4 0 . 16 

10 1.44 2 . 07 9 1.4 1.96 

10 1 . 44 2.07 8 0.4 0 .1 6 

13 4.44 19.71 8 0.4 0 .16 

10 1 . 44 2.07 8 0.4 0.16 

8 - 0.56 0 . 31 7 0 . 6 0 . 36 

257 107.26 228 81.2 

X = 8 .56 s2 = 3.69 X = 7.6 s2 2 . 8 = t = 7.6 



123 

Appendix L4 

School IV Grade .1, EXEerime nt a l a nd Contro l GrouEs 

--~--.-

EXEerimental GrouE Control GrouE 

Scores x-x <x_xJ 2 Scor es x-x <x_xJ 2 

10 -1.6 2.56 8 - 2.23 4.97 

14 2 . 4 5 . 76 10 - 0,23 0.05 

7 -4.6 21.16 7 -3.23 10.43 

14 2.4 5.76 11 0.77 0.59 

9 -2.6 6.76 8 -2.23 4.97 

13 1.4 1.96 10 - 2.23 4.97 

15 3.4 11.56 12 0.23 0.05 

15 3.4 11.56 14 1. 77 3.13 

14 2.4 5.76 13 3.77 14.21 

15 3.4 11.56 13 2.77 7.67 

14 2.4 5.76 12 2.77 7.67 

8 -3.6 12.96 8 -1. 77 3.13 

14 2.4 5.76 12 2.23 4.97 

15 3.4 5.76 12 1. 77 3.13 

14 2.4 5.76 13 1. 77 3.13 

10 -1.6 2 .56 10 - 2.77 7.67 

15 3.4 5.76 12 0 . 23 0.05 

9 - 2.6 6.76 9 -1. 77 3.13 

9 -2.6 6.76 9 -1.23 1. 51 

10 -1.6 2.76 9 -1.23 1.51 

14 2.4 5.76 12 1.23 1.51 

9 - 2.6 6.76 9 -1. 77 3.13 

8 -3. 6 12.96 8 -1. 23 1. 51 

7 -4.6 21.16 7 - 0.77 0.59 

14 2.4 5.76 10 - 0 . 23 0.05 

12 0 . 4 0.16 11 0.77 0 . 59 

11 -0.6 0.36 11 0.77 0.59 

12 0.4 0.16 10 - 0.23 0.05 

8 -3. 6 12.96 8 - 2.23 4.97 

9 -2.4 6.76 9 -1. 23 1.51 

348 217.8 307 106.41 

X = 11.6 52 = 7.51 X = J-0.23 52 3.66 = 

t= 2.32 
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Appendix L5 

School V Grade 4 E;xEerimental and Control GrouEs 

EXEe riment al GrouEs Control GrouE 

Scores x -x <x _X)2 Scores x- x <X _X)2 

--~.~-

11 0.27 0.07 9 - 0 . 63 0.39 

10 - 0.73 0 .53 9 - 0 .63 0.39 

12 1.27 1.61 12 2.37 5 . 61 

14 3 . 27 10.69 14 4.37 19.09 

13 2.27 5.15 10 0.37 0.13 

12 1.27 1.61 11 1.37 1.87 

11 0.27 0.07 8 1.63 2.65 

13 2.27 5.15 11 1.37 1.87 

8 - 2.73 7.45 8 1.63 2.65 

11 0.27 0 .07 12 2 . 37 5.61 

11 0.27 0.07 9 -0.63 0 .39 

15 4.27 18.23 14 4.37 19.09 

15 4.27 18.23 9 - 0.63 0.39 

8 -2.73 7 . 45 12 2.37 5 . 61 

6 - 4.73 22.37 8 1.63 2.65 

11 0 . 27 0.07 11 1. 37 1.87 

12 1.27 1.61 11 1. 37 1.87 

10 -0.73 0.53 9 0.63 0.39 

15 4.27 18.23 13 3.37 11. 35 

14 3.27 10.69 14 4.37 19.09 

15 4 . 27 18.23 12 2.37 ·5.61 

9 - 1 . 73 2 . 99 8 1. 63 2.65 

8 - 2.73 7.45 6 - 3 . 63 13.17 

8 - 2.73 7.45 6 3.63 13.17 

7 - 3 . 73 13.91 4 - 5.63 31. 69 

8 - 2 . 73 7.45 7 2 . 63 6.91 

9 -1. 73 2.99 8 1 , 63 2.65 

11 0.27 0 .07 10 0.37 0. 13 

7 -3. 73 13. 91 6 3.63 13 .17 

8 -2.73 7.45 8 1.63 2.65 

322 211. 78 289 194.76 

X = 10 . 73 s2 = 7.3 X = 9.63 
,,2 

= 6 .71 
" 

t = 1.66 
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Appendix L6 

Schoo l VI Grade 4 E:xeerimentctl a nd Control Groues 

---- ~. 

---- Exeerime ntal GrouEs Control Groues 

Scores x-x (x_50 2 Scores x- x 
- 2 (x-x l 

9 - 2.96 8.76 8 - 2 . 76 7 . 61 

15 3.04 9.24 11 0 . 24 0.05 

10 - 1 . 96 3.84 9 - 1. 76 3 . 09 

1 4 2 . 04 4.16 11 0.24 0.05 

14 2 . 04 &.16 13 2.24 5 . 01 

15 3 . 04 9 . 24 14 3.24 10.49 

12 0.04 0.01 12 1.24 1.53 

10 -1. 96 3.84 9 -1. 76 3.09 

13 1.04 1.08 11 0.24 0.05 

8 - 3 . 96 15.68 7 -3. 76 14.13 

6 - 5.96 35.52 5 - 5 . 76 33 . 17 

14 2.04 4.16 13 2.24 5.01 

13 1.04 1.08 10 - 0.76 0.57 

12 0.04 0.01 1::> 1.24 1. 53 

10 - 1.96 3.84 9 -1. 76 3.09 

15 3 . 04 9 . 24 13 2.24 5 . 01 

13 1.04 1.08 12 1.24 1. 53 

15 3.04 9.24 12 1.2 4 1 .5 3 

12 0 . 04 0 . 01 12 1.24 1. 53 

15 3.04 9 .2 4 12 1 . 24 1. 53 

11 - 0 . 96 0.92 11 0 . 24 0 . 05 

10 -1. 96 3.84 10 - 0.76 0.57 

12 0.04 0.01 11 0.24 0.05 

15 3 . 04 9.24 15 4.24 17.97 

11 -0.96 0.92 9 - 1. 76 3.09 

15 3.04 9.24 13 2.24 5.01 

12 0.04 0 . 01 12 1.24 1. 53 

11 - 0.96 0.92 10 - 0.76 0 . 57 

10 -1.96 3 . 84 10 - 0.76 0.57 

7 - 4.96 24.60 7 - 3.76 14.13 

--35-9 186.97 323 143.14 

X = 11.96 S2 =6.44 X = 10.76 S2 4.93 = 

t = 2.03 
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APPENDIX M 

To All respondents 

From : Girma Tereffe 

Subject Questionnaire 

Please find attached a questionnaire regarding 

the use of visual aids (Teaching aids) in promoting 

English language teaching in individualized instruct-

ion for beginners (grade 3 and 4). 

The questionnaire is designed for research 

purposes. Hence, the researcher kindly r equests the 

respondents to give their frank responses. 

It is evident that t~aching English for begin-

nors is not an easy job, for, there are many factors 

such as the methodological questions, class-room size 

teacher qualification, availability of appropriat e 

teaching materials etc. , which affedt the teaching of 

English for beginners. Accordingly , the researcher 

feels that the situation calls for a thorough 

investigation into the significance of visual aids in 

promoting the teaching of English for beginners. 

Your co - operation in responding to the 

questionnaire will be a significant contribution 

towards the success of this study, and subsequently 

to the development of education in Ethiopia. 

o • • / • 0 • 
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QUESTIONNAIRI:. 

To be fill e d by all gra d e s three a nd f o ur English l a ngu a g e 

Teachers wh o t e ach in go v e rnment sch oo ls in Addis Ababa. 

I NSTRUCTION 

Use tick ) ma rks unl e ss o th e rwis e indica t e d. 

1. Age Years 

2. Se x Ma l e 

Fe male 

3. Qualificati o n (grade c ompl e t e d)TT I ___ gr a d e 12 

12+1 12 + 2 ___ --:-a bo v e 

4. Ha v e y o u ha d any tr a ining to t each English a s a foreign 

l a ngu a g e ? 

Ye s 

No 

5. If yo u a nsw e r t o q u e stio n numbe r 4 is ye s , how far h a s 

thi s he lpe d yo u in your t e aching o f English? 

a) t o a ve ry grea t e xt e nt 

b ) t o a g r e at e xt e n t 

c) t o a mo der a t e e xt e nt 

d) t o a little e xt e nt 

e ) it didn ' t he lp __________ _ 

6. Ho w do yo u r a t e y our English l a ng u age t ea ching in 

e l e me nt a ry sch oo ls ? 

a ) ve ry e ff e ctive 

b) e ff e ctive 

c) mode r a te 

d) weak 

e ) ine ff e c ti ve 
... I · . . 

, 
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7 . How do you rate your proficiency in English? 

a) Exc e ll e nt 

b) very good 

cl good 

d) fair 

e) poor 

8. Do you USE visual aids in your teaching of English other 

than the textbook and blackboard ? 

Yes 

No 

9 . If you use visual aids , do you prepare them? 

yes 

No 

10. Do you think that visual aids help you in your t e aching 

of English for beginners ? 

Yes 

No 

11. How do you rate th e e ffectiness of visual aids in English 

12. 

language teaching for grades 3 and 4 ? 

a) excellent 

b) very good 

c) good 

d) fair 

e) poo r 

Whi'lt 

aids 

a) 

b) 

c) 

d) 

e) 

language skills are taught with the help of visual 

? 

pronunciation 

vocabulary 

reading 

writing 

structure 

1 
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13. Do you think that your students are motivated to learn 

using visual aids ? 

Yes 

No 

14. If your answer to question number 13 is yes, ho~ do you 

rate their manipulation of the visual aids? 

a) to a very great extent 

b) to a great e xtent 

c) to a moderate extent 

d) to a little extent 

e) poorly 

15. Do you think that the use of visual aids in the teaching 

of English ansures greater student participation? 

Yes 

No 

16. Do you feel that the use of visual materials by the 

students encourages group work and activity method? 

Yes 

No 

17. Do you think that the students manipulate drills with 

the help of visual aids ? 

Yes 

No 

18. Do you think that the visual method of teaching minimizes 

th e role of the t eache r ? 

Yes 

No 

o • • I G G 0 
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19. Do you think that the progress and performance of a 

student in English language teaching is largely depend­

ent upon the proper use of visual aids ? 

Yes 

No 

20 . Do you think that the individual student is helped by 

the use of visual aids in English language instruction ? 

Yes 

No 

22. Why do you think that visual aid s a re recommended for 

langu age teaching for beginning classes especia lly for 

children? because they are , 

a) very int e rsting 

b) easi ly rememberd 

c) motivating 

d) effective for oral teaching ___ _ 

e) facilitating l earning ____ _ 

23. Do you see any weakness in using visual aids in English 

language i nstruction? 

Yes 

No 

24 . How do you rat e adequacy of teaching materials (for 

English language such as language laboratory , tape 

r ecorde rs, radio , films , television, pictures , ••• et c) 

in your school 7 
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a) well equipped 

b) adequate 

c) average 

d) inadequate 

e) poor 

25. Do you feel that th~ administratio n of your school is 

giving you all the help a nd supervision you need to 

carry out your teaching successfully? 

Yes 

No 

26. Docs the school administration encourage you to use 

visual aids in your teaching of English ? 

Yes 

No 



N 
C') 

,-< 

JI.PPENDIX - N 
Obse r vat i on and Evaluation Cr i teria for Teachers 

Name of teacher School Grade level 

Behaviors to be obse r ved in class Excellent 

1 The int r oductio n of the lesson by the teacher is 

2 The teacher' s use of visual aids is -

3 The mo tivation of stude nts a nd their particip-

at ionin the individualized instruction using 

visual aid s is -
4 The amount of effort on the part of the teacher 

to qive i ndividua l help is - -f-----

5 The manipulation of visual aids by students to 

practise the lanquaqe items is -
6 The success of individualized instruction is ---

7 The effectiveness of visual aids in individual -

ized instruction i s evaluated as -

~ 

Control l ed Experimental 

RAT E S 
Voqood qood fair !poor 

-

~ 
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Observation and Evaluation Criteria for Teaching 

Observation of teachers who take up both the control 

and experimental classes is one of the techniques to be 

applied by the researcher in this study. kccordingly , the 

following evaluation criteria will be used to evaluate the 

perfo r mance o f teachers a n d students in both the control 

a nd the exper im(~ nt a l classes. 

1. Has the teacher divid€d the class into convenient groups 

Yes No 

2. Does the teacher ac t as the director a nd ma nag e r of student 

centered activities? Yes No 

3. Does the teacher p r ac tis e the lesson with the whole class 

first and th en with each group? Yes No 

4. Does the teacher follow directions and the procedures 

given ? Yes \10 

5. Does the teache r observe the point that individual student 

is given sufficient time to practise for mastery ? 

Yes No 

6. Does the teacher observe the time limit f o r each step i n 

the lesson ? Yes No 

7. Does the teacher give proper guidance to the group leader? 

Yes 

8. Do the group 

given by the 

No 

leaders carry out properly the instruction 

teacher ? Yes No 

9. Do th e students in each group practise th e l anguage using 

the appropriate visual aids effectively? Yes _____ No ____ __ 

10. Does th e teacher check the full participation o f t~ 

students in each group? Yes No 

11. Are the students i n each group interested to learn the 

language with individualized instruction method ? 

Yes No 



APpeNDIX - 0 

QUCSIONNAIHC TALLYED 

1. Age range 

20 Sex ~Ii'lle ; 16 

Female ; 12 

3. Qualifications 

a) TTl = 9 

b) 12th = 7 

c) 12+ 1 = 6 

d) 12+ 2 = 5 

e) above = 1 

4. Yes ; 16 No = 12 

5. A = 2 B = 8 c ; 7 D 

Indifferent = 10 

1 E = 0 

6. 

7. 

8. 

9. 

A = 3 B = 
A ; 1 B 

Yes = 25 

Yes 24 

10 C = 13 D = 2 E =0 

14 C = 7 D = 4 C =0 

No = 3 

No ; 4 

10. Yes = 28 No = 0 

11. A = 10 B = 15 C = 1 D = 1 C = 0 

12. A ; 4 B = 9 C = 3 E = 0 E = 2 

13. YES = 26 No = 1 Indifferent = 1 
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Indifferent; 1 

Indifferent =10 

14. A = 4 B = 14C = 5 D ; 1 C = 0 

15. Yes = 23 No ; 2 Indifferent 

Ind i ffe r en t = 3 

= 3 

16. Yes = 25 

17. Yes = 25 

18. Yes = 15 

19. Yes = 23 

20. Yes = 18 

HO = 1 

No = 2 

No =10 

No ; 4 

No = 8 

Indifferent 

Indifferent 

Indifferent 

Indiffen,n t 

I ndifferf., ,, t 

= 2 

1 

= 3 

= 1 

= 2 

21. Yes = 20 No - 7 Indifferent = 1 

22. A = 3 B = G C = 0 D = 1 E; F = 19 

23. Yes = 6 No = 21 Indiff e rent = 1 

24. A = 1 B = 0 C = C D ~ 11 E 10 Indifferent = 1 

25. Yes = 16 No ; 11 Indiffe r ent = 1 

26g Yes = 22 No = 5 Indiffe ~ ent = 1 

, 

\ 

I , 
\ 

I 
\ 
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APPENDIX P 

Behavior 

1 

2 

3 

4 

5 

6 

7 

Observation checklist 

RAT I N G S 

Excellent V.qood Good Fair 

- 6 5 1 

1 3 6 2 

- 5 5 2 

- 4 4 4 

- 5 6 1 

- 5 5 2 

- 6 4 2 

Poor 

- 1- Yes ~ 12 No ~ 0 

- 2. Yes ~ 12 No ~ 0 

- 3. Yes ~ 11 No ~ 1 

- 4. Yes ~ 1 2 No ~ 0 

- 5. Yes ~ 10 No ~ 2 

- 6. Yes ~ 9 No 3 

- 7. Yes ~ 10 No ~ 2 

8. Yes 10 No ~ 2 

9. Yes ~ 12 No ~ 2 

10. Yes ~ 9 No ~ 3 

11- Yes ~ 12 No ~ 0 
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