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ABSTRACT 

The purpose of this study was to in vestigate academic adjustment problems of first year 

Madawalabu University students. The study was conducted on 2 17 (49 fema le and 168 

male) first year undergraduate students and six informants (four faculty deans, registrar 

officer, and health/clinic officer) who were purpose ly se lected. Student Adaptation to 

College Questionnaire (SACQ) and interview guide were used to collect data from 

participants. The data were analyzed quantitatively and qualitatively. The results of the 

study revea led that psychosocial adjustment and institutional/goa l commitment j ointly 

accounted for 40% of the variance in students ' academic adjustment. However, the sole 

contribution of soc ial influence was higher '(27%) than other variables. Results from 

interviews and open ended question showed institutiona l related factors like prob lems of 

faci lities/services, educational resources, and students ' lack of readiness, discrepancy 

between their expectations, etc. are adverse ly affecting students' academic adjustment. 

On the other hand, majorities of the students were with moderate level of academic 

adj ustment and male students were better adjusted than female students. One-way 

ANOYA revealed that statistica lly significant mean difference in students' academic 

adj ustment between faculti es/schools was not found. In conclusion, first year students' 

academic adjustment problems were resulted from psychosocia l problems, students' lack 

of institutiona l/goal commitment, problems related to un iversity fac il ities, limited 

educational resources and some students' related problems. 
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CHAPTER 1: INTRODUCTION 

1.1. Background of the Study 

The concept of adjustment in re lation to college or university encompasses students' 

academic achievement and their personal growth or social adequacy. In this approach 

adjustment as reflected by academic achievement, entails the individual showing 

sa ti sfactory academ ic progress whereas, soc ial adeq uacy implies the ability to establish 

sa ti sfactory relationship with teacher and c lassmate. When we combine the two aspects of 

adjustment, adjustment could be viewed as the ability to learn, to maintain satisfactory 

interpersonal relationships with peers and teachers, experiencing a happy mood and the 

absence of physical symptoms such as pain or fear associated with person or school 

problems. An adjusted student is therefore, the one who obtain adequate grade, passes in 

hi s or her courses, and eventually graduates (Arkoff as cited in Abdullah, Elias, 

Mahyuddin, & Uli, 2009). 

In Eth iop ia since the introducti on of new ed ucationa l training po l icy in 1994, the number 

of private colleges and public universities were dramatically in creased. Following this, 

the yearly public universi ties' admission rates have correspondingly increased. However, 

irrespective of the increment enrollment rates, attrition rate in almost all public 

universities is increasing (Aboma, 2009). This issue is highl y related with students ' 

adj ustment problems to overall university environments and academic works in 

particular. Especially, newly admitted students to universities or colleges face many new 

cha llenges concerning social and academic · adjustment (Rausch & Hamilton, 2006). 

Whether a student is young o r old. extremely c lever or not so clever, articulate or lost for 



words, the issues o f adjustment at the beginning are the same. Students need to leave 

behind what has gone before and to look forward to what is to come. They need to 

become attached to the institution and to theIr academ ic works; to make fr iends and to 

form a working relat ionship with those who will teach them (Be ll , 1996). 

On the other hand, the fi rst year in university is a critica l transition period; and students 

require special attention. Wh y do first year undergraduate students require special 

attention is that, a number of things are going on in these students' likes during their first 

year. They are not only developing academically and intellectually, they are also 

estab li shing and mainta ining personal relationships, deve loping an identity, deciding 

about career and lifestyle, maintaining personal health and we ll ness, and deve loping an 

integrated ph il osophy of li fe (Ambrose, 2002: 2). In add ition to thi s, the first year is the 

year in whi ch incoming students make decisions either to stay or to leave the university 

and is the time where the foundations for etfective learning arc not established and where, 

by extension, th e potential to returns to institutiona l investment in students adjustment 

and learn ing are likely to be greatesl (Tinto, 2006). Thus, first year students require to 

successfully adjusting themselves to various academic and behavioral expectations so as 

to realize a grater academic adjustment (Tinto as cited in Waller, 2009). 

However, studies on the students· retention and adjustment have reported that the 

transition to uni versity can be stressful experiences for many new undergraduate students 

(Cantor et aI., and Perry et aI. , as c ited in Abdullah et aI., 2009). It involves daunting 

soc ial, emotional, and academic adjustments including new rel ationships, self­

organization of course work and preparation for examinations (Kenny & Rice, 1995). 

Especially, students who are living away from home for the first time and living in 
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university res idence may experi ence homesickness, inability to take responsibility for 

themse lves and making new frie ndships (Smith & Wertlieb, 2005). They also show 

adjustment problems because of academ ic difficulties, adjustment difficulties, new goals, 

financi al inadequacies, discrepancy between students' expectat ion and the institution 's 

capacity, and iso lat ion (Tinto as c ited in Abdullah et aI. , 2009) . 

Further, Pau I and Bri er (200 I) a lso found out that separat ion from parents, management 

of the anxiety being a lone, and mak ing independent decision we re the biggest problems 

faced by new students. The authors suggested that starting life at university is, for many 

students; a major social network confusion. Although new friendships are made, those old 

ones will never be the same, and d istress is felt in the form of loss. Resulting from this 

state of friend sickness are feeling of the loneliness, homesick, a decreased sense of 

competency as a fri end, an inabi li ty to make and retain trustworthy friends, and distress as 

a result of unrea listic expectation of the transit.ion phasc. This can be a huge testing period 

fo r the first yea r students as they come to adjust with their new soc ial and academic 

posit ion. 

Many of the first year students enter uni versity with variety of family backgrounds, 

educational experiences, and individual attributes. These factors could adversely affect 

their ed ucational and institutiona l commitment (Recchini, 2005). Although these factors 

influence their adjustment to co llege, the impact of these predispositions factors depend 

on the quality of the students ' interaction wit,h other member of uni versity communities 

(Ti nto as cited in Bernier, Larose. & Soucy, 2005). Thi s is a lso re lated to students' 

uni versity experiences which affect their adj ustment far more than their background 

characteri stics (Hu rtado, Carter, & Spuler, 1996). Moreover, with regard to family 
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background educational level and socioeconomic status have hi gh influence on students' 

academ ic adj ustment. Students ' dropouts are directly related to the soc ioeconomic status 

of the fam ily. In add ition, young female students were hi ghl y influenced by their 

mother ' s education level whereas, male students by father 's education (Eksotrom, Goertz, 

Po ll ack, & Rock, 1986) . 

Furthermore, possibly a lmost all students are concerned that the style and pace of 

teaching and learning is different from that experienced at high school. The large amount 

of the volume of reading that has to be completed in a relatively short time overwhelmed 

them. Those students do not know to whom they to turn or where to go for advi ce, and 

ass istance fee l unsupported and lost (Kowalski, 1977) . As Yalew (2003), states this is 

because of the lack of information, gu idance and counseling services, poor food and 

health facil ities, and problem of potable water that can attribute to attrition. In addition, as 

this individual stated, students reported that their results cou ld be significantly affected if 

in stitution assigns them to their field of study. 

On the other side, the research on the nature of university undergraduate students' 

academ ic adjustment prob lems and the influence of se lected soc io-demographic variables 

of peer status, gender, age and famil y background on the students' academ ic adjustment 

find out the following academic problems of the students. These are, inability to get 

suitable place to study, difficult in understanding the recommended text books, absence of 

adequate educational resources (library, laboratory, classrooms, text books, etc.), vastness 

of the given work (assignments, home works and project works), having to move from 

one lecture room to another and the strictness of the university (Omoteso, 2006). 
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As Cole and Chan cited in Amare (200 1), especially academic adjustment is influenced 

by students' own perceptions of themse lves, which is c losely re lated to academic 

perfo rmance. The hi gher students' achievement, the more likely students are evaluating 

themse lves as be in g competent. Academic competence also influences the way students 

fee l about their like lihood of success in academic tasks to be more confident of success 

and therefore, a re willi ng to prefe r cha llenge, be curious and engage in independent 

mastery attempt. On the other hand, this issue is re lated to students' internal and externa l 

factors. Interna l factors concerns such points as student's leve l of commitment to exert 

th e time and the energy required stand the rigor of academic wo rk at their tertiary level 

and hi s or her academic read iness for college or uni versity education prior to the 

enrollment in certa in fi eld of study . External facto rs include such issues as support 

students receive from parents, fr iends within the educational institutions (Solomon, 

2005). 

In short, differe nt literatures on the pred iction of academic success and retention among 

first year uni versity students also showed that, most students, despite of the academic, 

soc ial, emotional, and other cha llenges, successfull y complete the transition period and 

achieve academic success: However, others do not manage these challenges, and forced 

to leave their studies at early stage of campus life that may be exposed to various 

psychosoc ial prob lems (Aboma, 2009). Similarly, first year Madawa labu University 

students faced academic adjustment problems as others did . Therefore, academic 

adjustment problems among fi rst year students were identified as prob lems that could 

lead students to di scont inue their studies. 
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1.2. Statement of the Problem 

Madawalabu Un iv'ers ity is a newly established university and many of its institutional 

fac ilities (residential , accommodati on, library, laboratory, etc,) were not sufficiently 

fulfilled. These were challenging ancl seem confusing for many first year students who 

joined the university. The university is to produce knowledgeable, skillful and competent 

c iti zen. However, several factors may reduce the expected aim of the university. Of these 

problems students' academic adjustment is.a major problem that did not given due 

attention. As studies showed, especia lly academic adjustment problems is the serious 

problems that first year university students faced (Wilson, 1984; & Hurtado et aI. , 1996). 

Many of them faced adjustment diffi culties, especially during the first few weeks of the 

first semester (and even longer for some students). This is not only because of the new 

challenges that students could faced, but al so their old strategies do not work and new 

support systems are unfamiliar (A mbrose, 2002). 

Even though there were no written documents concerning the issue in Madawalabu 

Un ivers ity, I have observed so many prob lems when I was teaching there for a year. For 

example, some students have a problem of taking lecture notes; some have difficulty of 

doing individual ass ignment. In addit ion, many students vi s ited counseling center for help 

and even some of them came to my office for help. As Yalew (2003) identified, lack of 

institutional supports such as library services, academic advising, tutorials, study groups 

and supplemental instruction can be major causes affecting students ' adjustment. As 

Tinto c ited in Abdullah et a l. (2009), about 57% of first year students leave the college 
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during first year before the beginni ng of the second year. However, it is difficult to say 

that a ll passed students were academically adjusted and vice versa. 

Up to my knowledge, except ado lescent adjustment in rel ation to parenting style, 

psychosoc ia l problems, and attrit ion on other universit ies, th ere were no researches on 

area especia lly in line to academic adjustment prob lem of Madawalabu University 

students. Hence, the current study is intended to fill this gap. 

1.3. Objective of the Study 

The general obj ective of this study is to investigate academ ic adjustment problems of the 

fi rst year Madawalabu Uni versity students. 

The specific objectives are: 

I. To exp lore the influence of psychological adjustmen t on first yea r students ' 

academic adjustment. 

2. To investigate the influence of soc ial adjustment on first year students' academic 

adjustment. 

3. To investigate institutional factors that affect first year students' academic 

adjustment. 

4. To determine the leve l of academic adjustment among first year undergraduate 

students. 

5. To ana lyze diffe rential impact of ge nder on academic adjustment. 

6. To find out whether there is a significant di fference in the academic adjustment 

across different facu lties (schoo ls). 
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To thi s end , the resea rcher raised the fo llowing basic research questions: 

I. To what e'xtent does psychologica l adjustment influences students ' academic 

adjustment? 

2. To what extent does soc ial adjustment affects students' academic adjustment? 

3. How do institutional factors affect first year students' academic adjustment? 

4. To what extent do first year students adjust themselves academ ically? 

5. Is there a significant difference betw~en male and female students in academic 

adjustment? 

6. Is there a significant differen ce among students of different faculties/schools in 

academ ic adjustment? 

1.4. Significance of the Study 

The findings of thi s study can have the following contributions . 

• :. It will help students to understand the extent to which different factors can affect 

their academic adjustment and then develop a better adjustment ways accord ingly . 

• :. Educational decision makers and instructors may use the results to bring effective 

learning-teaching process in hi gher educations . 

• :. Different pl'o fess ionals like co unse lors, social works may use the results to assist 

higher instituti on students in general and new comer students in particular . 

• :. It may provide key informa tion to the university adm inistrators to have more 

aware of the factors that can affect students' academic adjustment and provide 

appropriate serv ices and programs. 
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.:. It may present possible adjustment method or alternative solution that might help 

students to handle the problems, which they can face while performing their 

academic activities . 

• :. It may open the door for further researchers. 

1.5. Delimitation of the Study 

This study is focused on first year (20 I 0/20 II entry) of Madawalabu University students 

mainly to make manageable and within the capacity of the researcher's financial , material 

and time resources. The study a lso limited to one dependent variable (academic 

adjustment), and three independent variables (psycholog ical adjustment, social 

adjustment, and institutiona l/goal commitment) with some demographic variables and 

in stitutional re lated factors. 

1.6. Limitation of the Study 

The two-stage c luster sampling tec hnique may not be convenient to identify those 

students with academic adjustment problems. It is difficult to conclude that adjustment 

problems are solely caused by those variables considered in this study. Although one 

open question was used, the parti c ipants could respond to the items in the se lf-measure of 

st udents that were predetermined by researcher not on the basis of what they really feel 

and may restrict thei r responses. The current study is a cross sectional study where the 

data were collected from the participants simultaneous ly for a period of time to 

investigate academic adjustment problems of students which limited the researcher 

observation of those students who adj usted successfully in the following semesters. 
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1. 7. Operational Definition of Terms 

Adjustment is the assumption that the overa ll co llege/university experiences are 

complex, involving demands that vary in kind and degree, all of require a variety 

of coping strategies (Baker & Siryk, 1999). 

Academic adjustment is the way of overcoming learning problems and instructional 

difficult ies to maximize success. 

First Year University Students are newcomer students those completed preparatory 

programme and j oined Madawa labu University in 2010/ 11 academic year. 

Psychological adjustment is the stability level of student's emotional feeling, and 

tension that could arise due to various reasons. 

Social adjustment is th e social success that occurred by the extent to which students 

interact with instructors, peers, other community of the university and their level 

of homesickness. 

Iustitutional/goal commitment is refers to students' degree of dedication (level of 

satisfaction) to attend university in general and Madawalabu University in 

particul ar and devoti on to their academic work. 

Institutional related factors are uni versity' s infrastructures, accommodation, and other 

facilities/services that students received from university. 
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CHAPTER 2: REVIEW OF RELATED LITERATURES 

This chapte r review relevant literature regard ing first year students' academic adj ustment 

problems. It begins with the conceptua l framework of adjustment, and followed by 

theoretica l perspective of students' academic adjustment, students' academic adjustment, 

psychosoc ia l facto rs and inst itutional in fluences on students' academic adjustment. 

2.1. Concept of Adjustment 

Anderson (J 994) in his study on cross-cu ltural adaptation defined adjustment as, the 

dynamic process of one' s abili ties' to cope wi'th vari ous envi ,:onmental challenges which 

can lead him/her to a better achievement. It invo lves ongoing lea rn ing processes, whi ch 

are usuall y pronounced with negative experiences. These experiences are re lated with 

environment (students-faculty in teraction and within themselves), and person (students' 

lack of confidence and homesic kness) refl ecting the person-environment fit perspective. 

Moreover, Baker and Siryk (1999) elaborated the concept of adjustment with regard to 

students' academic adjustment. As they portrayed, academic adjustment involves 

students ' acqui si ti on of academic skil ls, motivation to learn , taking action to meet 

academic demands, havi ng a c lea r sense of purpose, and academic satisfaction. Simi larly, 

Bou lter (2002) described academi c adj ustment as student's positi ve attitude toward 

setti ng academic goa ls, comp let ing academic requirements, the effectiveness of their 

etforts to mee t the requ irements, and the ir ability to adjust to a new academic 

environment. 
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The basic assum ption of adj ustment is that each ind iv idual seeks to achieve and maintain 

hi s or her personal un iq ueness and yet continue to cope successfu lly with environmental 

cha llenges. Thus, achi eving and maintaining balance with environment are the basic 

moti ves of human behav ior (Dawis, Lofqui st, & Weiss, 1968). As to this concept, 

indi vidual need to bring certaili . sk ill s and knowledge to fulfill the environmental 

requirements so that he/she adj usted better. On the other hand, adjustment describes the 

fit between students and the academ ic environment and may include issues such as 

lea rning styles, study habits, educat ional background (Ramsay, Jones, & Barker, 2006). 

2.2. Theoretical Perspective of Students' Academic Adjustment 

2.2.1. Tinto's Model of Student Departure 

Tinto 's model/theory features is the most wid~ly used and cited theoretical framework to 

investigate variety of issues fac ing higher educati on students, which inc lude students ' 

co llege adjustment problem, fac tors influence the ir retenti on, pers istence, and other 

factors that in fluence either to stay or to leave their studies. For example some scholars 

used Tinto's theory to study the in fl uence of pet-keeping on co llege student adjustment, 

transition experiences of minority students in predominantly white institution, campus 

env ironments and missing link in stud ies of community college attr it ion, first year college 

stud ent persistence (Kist, 2009; Schuetz, 2005; Gonzales, & La Boone, 2006 ). 

Thi s theory is widel y used to explain ind ivid ual student depa rture from co ll ege by 

ad dress ing soc ial and academic aspec ts of the students. The term 'departure ' is used in the 

title of Tinto 's mode l to describe students' inability to meet academic demands and 

persistence in college (K ist, 2009). As Ki st descri bed, the model used mU ltiple facto rs that 
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infl uence students' departure from or adjustm ent to col lege/un iversity. Thus, the mode l 

provides fra mework for the cu rrent study in that it takes into account multiple 

explanations and its ho li stic nature in dea ling with university students characteri stics. 

In add ition, Ti nto' s theory/model is used by several scholars to investigate the 

experiences of transition students and their interaction with facu lty, campus relationships, 

and overall satisfaction. Accord ing to this theory, students must first separate themse lves 

from prev ious communities includ ing the fam ily, the local communities, high school and 

local areas of res idences before sta rting the ir co llege life . T into believed that, such 

separation a llows for the adaprion of va lues and norms congruent w ith college life and 

fac ilitates better soc ia l and academic engagements, which are s ign ificant for students' 

grad uation goals (Tinto as cited in McCormick, Sarraf, Lorenz, & Haywood, 2009). 

However, this may be d ifficu lt fo r first year students because their previous school 

experiences may not prepare them for the new campus life and may not fac ilitate 

integration in the same way it does for new students. 
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Figure 1: Tinto's Model adapted for the current study_ Source: (Kist, 2009:43) 

Out comes 

Students' 
Academic 
Adjustmen 

As Tinto (1987) emphasized, there are several pre-entry attributes which can influence students' 

success in college. These include parent educational background, students' skills and abilities 

(values, intellectual and emotional characteristics), and previous educational characteristics (cited 

in Kist, 2009). Thus, at the begi1Uling .of college. education these various previous experiences 

influence each other as wel l as the students' goals and institutional commitment. On the other 

hand, these precollege characteristics directly and indirectly affect students' academic 

adjustment. First year students are therefore must reject their old enviro1Ullental experiences in 

order to learn the norms and behaviors of the new campus enviro1Ullent (Tinto as cited in 

LaBoone, 2006). 
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Ti nto revea led that, students ' formal and informal interaction within the college 

environment create opportunities fo r their academic and social integration. Formal means 

of academic integration in clude class attendance, class participation, and academic works, 

whereas informal (outside the classroom) students-fac ul ty interactions provide informal 

academic integration. Extracurri cular acti vi ties organi zed within the campus taken as a 

fo rm al means of socia l integration, while causa l interaction between students themse lves 

serves as informal one (c ited in Ki st, 2009) . In addition to thi s, the campus context 

(weather cond ition, ava ilabilities of educational resources, accommodation and other 

se rvices) produce psychosocial and academic integration. These have e ither negative or 

positive influence on students' academic adj ustment. 

The goa l of cOllege experience as Tinto c laimed is the personal/norm ative integration. 

The persona l/norm ative integrati on is the place at whi ch the psychosocia l and academic 

incorporation could took place. Idea lly, even though academic success occurred as a 

result of academi c and soc ial integration, Tinto bel ieved that academic integration can 

occur w ithout soc ia l integrati on. However, the li kelihood of students' persistence to 

graduation is decreased. In addition, integration occurs on continuum ranging from the 

student with very little to no integration to the co llege experience to one who is highly 

integrated in the co llege environment. Especia lly, academ ic adjustment occurs when 

psychosocia l and academic integration increases one's institutional commitment (Tinto as 

c ited in Ki st, 2009) . 
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2.2.2. Astin's Student Involvement Theory 

This theory is sim ilar with Tinto 's theory in that it focused on the factors that hinder 

higher institution students from successfull y completing their studies. Un like T into's 

theory whi ch gives for precollege attr ibutes .and college exper iences, Astin offer more 

emphasis to in-coll ege/univers ity experi ences. Particularl y, Astin theory give due 

attenti on to students' degree of invo lvement or the energy they devoted on academic 

works, extracurricular activit ies and their participation in campus soc ial env ironment. He 

believed that such in vo lvement could increase students' social, academic and emotiona l 

skills. 

Student invo lvement theory descri bed on the longitudinal study of college students to 

examine the factors that influence college students ' pe rsistence at university and resulted 

in the ir dropout (Ast in , 1990) . Accord ing to this theory, the better students' in vo lvement 

in co llege environm ent such as extracurri cular acti vit ies and interaction with faculty and 

peers, the better they wou ld adj ust academically. Astin emphasized that, an involved 

student is the one who, spends a s ignificant amount of time on studying and lot of time on 

the co llege campus who j o ins and participates in student organization and finall y interact 

with peers and faculty members. 

As Waller described in hi s study on assessing adjustment of first year engineering 

students in summ er program, th e term ' in vo lvement' is defined as "the amount of energy 

that student devotes to th e academ ic ex perience" (Astin, 1984 as cited in Waller. 2009: 

24) . Latter in 1999, he re fined the term ' involvement ' as " the amount of phys ical and 

psycho logical energy that student devotes to the academic experience" (cited in Wa ller, 

2009: 24). This theory is a lso taken as theoretical framework for the current study; 
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because of that it c lear ly exp la ined students' soc ia l interactions with s igni ficant campus 

commun ities and psycholog ical read iness so that they better academically adj usted . 

Accordi ng to Asti n ( 1993), more than any other environmental variables fac ulty 

orientations produce positi ve effects on overall academic adjustment. He found that 

students-fac ul ty interact ion has pos itive correlation with various students' outcomes and 

factors such as enro lment in grad uate; overall co ll ege experiences, college grade point 

average, degree att ainmen t, every se lf~reported areas of intellectual and personal growth. 

2.3. Students' Academic Adjustment 

Students' academic adjustment is more re lated to students themselves. " If the freshmen 

cannot adapt to the new environment quickly, they may have difficulties in their studying 

and psycho logica l developments" (Wang, Chen, Zhao, & Xu, 2006: p.2) . Therefore, first 

year students are required to adj ust to the sometimes overwhelming demands of the 

academic curricula (stri ngent requirement for passing massive amount of reading 

ass ignments, extensive proj ect reports, etc.) and to the competit ive atmosphere on campus 

du rin g the ir entrance. Thus, students are ex pected to assimilate a vast amount of academic 

materia ls within the short t ime and less than optimal study conditions; they need to 

acqui red effective study hab its and techniques to cope with such stressors so that they 

better succeed (as Mechan ic c ited in Zeid ner, 1992). In addition, students who make clear 

and purposeful goa ls are more likely to persist in attaining their academic demands 

(Melendez & Melendez, 20 I 0) and the better they are adjusted to the ir academi c 

envi ronment, the better will be thei r academic perform ance (Lent, Tave ira, Sheu, & 

Singley, 2009). 
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Especiall y, fi rst year students are strongly advi sed to realize and learn on how university 

educati onal system works and on how teaching and learning process (note taking skill) 

are take place, in order to adjust themselves in the academic environment. Moreover, they 

shou ld rea lize that th e ir abili ty to plan and study accordingly; the ir hab it of good 

conce ntration, skill s of note taking have great contribution for thei r academic success 

(Yusuf, 1999). They also need to ca lculate carefully the ir time resources and to be 

su ffi ciently moti vated to invest th e t ime and energy required to meet academic 

requirements and successfully pass the exam (Mechanic as cited in Ze idner, 1992). This 

could not achieve unl ess, they committed to academic goals and develop strong in their 

willingness to stri ve hard in the ir studies, as well as the ir future orientation and readiness 

to face cha llenges (Elias, Noordin, & Mahyuddin, 2010) . Thus, the ir commitment to meet 

thei r goals and willingness to comply with . the academic and socia l demands of the 

institu tion has posi tive infl uence on their academic adjustment (Boulter, 2002) . 

However, first year students a re unable to ful fi ll these expectations and academic 

demands. They ove restimated the ir ability to adjust academica lly to their co llege and 

underestimated thei r abil ity to make social interaction and emotional adjustment (Gerdes 

& Ma ll inckrodt, 1994). In add ition many of them are underprepared for the academic 

demands of college (Wirt et a l. as c ited in Schrader & Brown, 2008). Even if they are 

prepared academica ll y, students may neither ,be aware of, nor use exi sting in stitutional 

services (la boratories, li braries, counse ling services, etc.) to their adva ntage. Thus, 

maj ority of first year students are found to have moderate level of academic adjustment 

(Abd ullah et a I. , 2009) . 
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On the other hand , studies on the nature of university undergraduate students' academic 

adjustment problems and the in fl uence o f se lected socio-demographic variables found the 

followi ng academic prob lems of the first year university students. Some of them were, 

in ability sui table place to study, diffic ul t in understanding the recommended text books, 

absence of adequate educationa l resou rces, enormity of the work given (assignment, 

homework, term papers, etc.), havi ng to move from one lecture room to another and the 

strictness o f the un ivers ity (Omoteso, 2006). 

2.4. Social Influences on Students' Academic Adjustment 

Students' soc ial interactions w ith various communities of the co llege/university (peers, 

facul ties, in structors, etc.) and outside the university have its' own influences on students' 

academic adjustment. Accord in g to Vichet and Cynthia (2008), students' integration into 

the campus environment and maintaining contact with the prior community are both 

important for students ' academic adjustment. Students who adjust to university life in the 

sense that they are involved in vari ous soc ia l activ ities (sports, c lubs, pane l discuss ion, 

team work) are more li kely to achieve hi gh grades and perce ive course work more than 

those who are not in vo lved (Grayson, 2003). 

Moreover, as severa l empirical research revea led, students' informal interaction with the ir 

instructors have pos itive influence on their academic performance, satisfaction with 

academic works, adjustment and career goals ( Andrews, et aI., Lampart, Terenzin & 

Pascarella as c ited in Berri er et aI. , 2005). Other studies have a lso support the above 

cla ims by showin g that students in vo lvemei,t in various extracu rri cular activities, an 

ob li gation or a des ire to commi tment (which is beyond the minimum ex pectations for 
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course work) and interaction with peers, staff, and faculty outside of the academic setting 

are better determine students' academic adjustment (Adams, Astin, & Willi s as cited in 

Wa ller, 2009) . They be li eve that such involvement would in crease students' motivation to 

learn and work on the complex ana lytical skill s needed for academic adjustment. 

Especia ll y, the quality of indi vidual interaction with the communities of the institution 

and extent to which these interactions are perceived by the students as positive was a 

factor in academic adjustment (Boulter, 2002). Students who have frequently contact with 

fac ul ty members in and outside the classroom are more satisfied with their academic 

experiences, are more likely to adjust, and perceived themselves to have learned more 

than students who have less fac ulty interactiOli (Cross as c ited in Saret, 2007). In additi on, 

students ' abi lity to make frie nd s in general and their interest to communicate the ir 

instructors and academic adv isor are contributed to academic success. However, first 

year students fai l to make vital connections to individuals who care about them; se parated 

from th eir peers and unab le to meet with their academ ic advisor on the regular basis. 

2.5. Psychological Influences on Students' Academic 

Adjustment 

For first yea r students, living away from home and attached to social and cultural 

diversity that is diffe rent from the communities with wh ich they are most familiar create 

psychosocial problems at all and it a ffect their academic adjustment in particular (Bell, 

1996). In addition, the various co llege environment demands to wh ich students are 

expected to cope with and need to negotiate are create considerable stress on new 

students. Some of these sources of stress are resulted in their adj ustment problems and 
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academic diffi culties. The potential consequences of e levated stress among other things 

are feeling of frustrati on, anxiety, depression, overwhelmed and inability to function 

academically (Zeidner, 1992). 

First year students' psycho log ical problems (fear of being unable to succeed, depression, 

anxiety and stress) are manifested ·as psychosqmatic complaints such as sleep disturbance, 

eat in g problems (loss of appeti te), fatigue, stomach ache, or headache. Although thei r 

problems are psychological in rea li ty they will often seek medical help for their physical 

complaint Ollll-Chin & Jenny, 1997). The other psychological stressors that incoming 

students reported are lack of moti vation, bad study habits, inability to concentrate, loss of 

interest, low self-esteem, irritabil ity and anger. Hence, students who are experienced such 

kinds of stressors when they are about to start their first year at university encountered 

adjustm ent difficulties in general and academic adjustment in particular (Pancer, Hunsber, 

Pratt, & Ali sat, 2000). 

On the other hand, the ge nera l psycho logica l di stress students experienced during the first 

year life encompass the personal-emotional transition. This is because; students' sense of 

psycholog ica l and phys ica l well-bei ng may detennine their personal-emotional transition 

(Baker & Siryk, 1999). Thus, slUdents' academic adjustment is highly determined by their 

le vel of personal-emotional adjustment. Usually, those students with low personal­

emotional scores on measures of adjustment scales are appeared to experience lesser level 

of psycho logica l and mental hea lth . In addition, they were unable to update with 

academic work and being unsati sfi ed with the ir leve l of academic performance, and were 

more li ke ly to trouble conce ntra ting while studying (Adler, Raju, Beveridge, Wang, & 

Zi mmerm ann, 2008). Beca use, "Firs! yea r students fee l homesickness and daydream of 
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memories back home think about what loved ones are do ing back home particu lar time" 

(J un-Chin & Jenn y, 1997: 5). 

Fi rst year students are therefore, must make necessary adjustments to cope with various 

psychologica l problems to achieve better academic adjustm ent and feel a more positive 

sense of wellbei ng (Zeidner, 1992) . Severa l studies suggested that students with various 

psycho logical difficulties are more benefited from counseling services, and those students 

who regularly visit counseling center are better adj usted than those who did not. In 

contrast, those students who sought counseling but unable to counseled are experienced 

more difficu lt ies in coping with various edllcational, interpersonal, and other college 

demands assoc iated with academ ic adj ustment (DeStefano el al. as c ited in La Boone, 

2006). 

2.6. Institutional Influence on Students' Academic Adjustment 

Accord ing to Ast in (1993), university environment is the most overlooked issue that 

influences first year students' academic adj ustment. The co llege environment required 

due attention because of that it encompasses everything that happened to students during 

the course of an educat ional program which might poss ibly infl uence their outcomes, and 

insti tut iona l c limate in whic h the program operates. Moreove r, various internal 

organizationa l structures, polic ies, cultures, and practices have influence on students' 

experiences and learn ing outcomes (Terenzini & Reason, 2005) . 

Although students lack of preparation, poor campus engagement, and family 

responsi bilities are beyond the control of university, it is necessary to shi ft the focus from 



what is wrong with the students to what is wrong with the institution (Zwerling as c ited in 

Schu etz, 2005). The institutional bureaucratic problems, confusing choices, limited 

counseling availability, poor advice from facu lty staff, delayed detection of mistakes, and 

poor handling of conflicting demands are some of the problems resulted in students ' 

academic adjustment difficulties (Dei I-Amen & Rosenbaum as c ited in Schuetz, 2005). In 

additi on, the absences of educational resources (libraries, laboratories, text books, 

reference books, etc.) are adverse ly affects student academic adjustment (Wilson, 1984). 

The other institutional related problems are related to students' placements. Wilson 

( 1984), found that majority of first year students were forced to take/join a particular 

academic programme (department). Because of this, those students who placed without 

their interests or abilities are less motivated for the ir course works or demands and more 

likely to show poor academic adj ustment. They also demonstrate a lack of persistence in 

the ir academic work. like not to attend class on a regu lar bas is and feeling of self­

effi cacy. 

To bring successful students' academic adjustment institution must play important roles 

in providing them support ive servi ces (Townsend-Green, 2009). These services are 

designed to meet day-to-day needs for food, accommodation, health care, counse ling 

services, and so no. The ro les of these services are to support learning and the methods 

for referral, integration, and accommodation to create a more holi stic approach that brings 

togeth er the role of department teaching staff and support staff so that a successful 

academic adjustm ent occur (Gosling, 2003). 
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Advisin g or mentorin g program s are the other way of helping first year students' 

academic adjustment. To prevent first year students ' academic adjustment problems, 

many universities have developed mentoring programs. These programs create 

opportunities for new students to meet their instructors regularly on one to one basis, and 

are aimed at providing the stressful events of the transition like academic difficulties 

(Rhodes et al. as ci ted in Bernier, 2005). The advising meeting focused on such issues as 

academic and career goa l setting, basic study ski lls, and att itudes toward college, coping 

strategies, and academic progress (Astone, Nunes-Wormeck, & Smodlaka, 1989). These 

kinds of the programs im prove students ' coping skill s with various co llege challenges and 

academi c adj ustm ent problems. 

2.7. Gender Diffel'ence in Academic Adjustment 

Gender d ifference in academic adjustment is one aspect seen among higher education 

in stitution students. As several studies revealed that, gender is a s ignificant predictor of 

students' academic adjustment and it is found that male students scored better on 

academic adjustm ent sca le as cOIi1pared to male (Abdullah et a I., 2009; Mattanah, 

Hancock & Brand, 2004; Jou & Fukada, 1996). Simi larly, in Ethiopian context fema le 

students were found to be lower scores on academic achievement than male students 

(A mare, 2001 ; Demewoz, Mehadi, & Tesfaye, 2005; & Yalew, 2003). 

Th is difference is occurred because of that first year female students' academic 

adjustment is very much affected by their soc ial relationship and social experiences in 

campus. Hence, if they experienced difficu lties in establi shing social relationsh ip and 

the ir soc ial experience is unsati sfactory; their co llege adju·stm ent would like ly to be 
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arfected (Kenny & Rice, 1995). Simi larly, Tinlo c la imed that, male students leaved 

co llege usuall y for academ ic reasons whereas female dropout because they are more often 

influenced by soc ial force than academic reason (cited in LaBoone, 2006). In addition, 

female students those joined the department in which male dominated are often do not 

persist to graduation and behaviors in the c lass does not favor them (Sandler et al. as cited 

in LaBoone, 2006) . 

Aithough students ' interactions with other significant individuals have positive influence 

on the ir academic adjustment, studies showed that female students have more negative 

interactions with others significant indiv iduals. Some ev idence for example is that 

in structors are more likely to attribute failure to low ab ility when interacting with females 

than males. Such conditions lead fema le students to worry about their poor academic 

skill s and lack of confidence (Dweck, Davidson, Nelson, & Enna, (978). However, other 

ev idences revealed that fema le students are more likely seek and receive social support 

from sign ificant indi viduals than male when they encountered academic problems. Thus, 

such support is associated with better academic adjustment (Ruble et aI., Causey & 

Dubow as c ited in Altermatt, 2007). 

To this end, gender difference in academi c adjustment is likely to establi shed early while 

students enjoying different departments. Female students are more likely prefer less 

competitive depaltment during their major se lection, which could reduce their academic 

competition skills (Dayioglu & Turut-Asik, 2007). 
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CHAPTER 3: METHODOLOGY 

In thi s part of the study resea rch design, participants of the study, data co ll ection 

instruments, data gathering proced ure, and method of data analysis were briefly 

described. 

3.1. Research Design 

The focus of this study was to investigate academic adjustment prob lems of first year 

Madawalabu Uni vers ity students. Hence, a large number of respondents were included; 

quantitat ive survey research design which is complimented by qualitative research 

approach was used. Thi s resea rch design helps the researcher "to seek e laboration, 

enhancement and clarification o f the results from one method with the results from other 

method" (Johnson & Christensen, 2008: 45 1). As Creswell (2003) described, in such 

research design qualitat ive results were used to assist in exp lai ning and interpreting the 

fi ndings of a primarily quantitat ive data. Thi s research des ign is characterized by 

collection and ana lys is of quant itat ive data fo llowed by qualitati ve . The qua litati ve and 

quantitat ive data a re therefore combined during interpretation/di scuss ion. 

3.2. Participants of the Study 

The population of this study was a ll the fi rst year (20 10/ 11 entry) Madawalabu Un iversity 

students. The total numbers of popu lation were 2098 students (550 female and 1548 

male). The s ite was selected for the study, because researcher has background knowledge 

about the area as he was work ing in thi s uni versity for a year. 
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The participants of the study were 217 first year students (49 female andl68 male) those 

randoml y selected from five faculties/schools (School of Natural Science, School of 

Eng ineering & Technology, School'of Agriculture, School of Mathematical Science, and 

Hea lth Science Co ll ege), Thei r ages we re from 18 to 25 years old with mean of 20. 1 and 

standard dev iation of 1.3. Firstly, 230 (II %) of students were selected for the study. 

However, 13 students those who did not properly fi lled the questionnaire were omitted 

from analys is. In add ition, eight informants those expected to have fruitful information on 

the area of students' academic adj ustment deans of respective faculties/schools, student 

dean, health officer and registrar officer were purposely selected for the interview. 

Unfortunately, dean of school of mathematical science (absent during data co llection) did 

not included in the study. Similarl y, students' dean was unab le (lack of interest) to 

prov ided sufficient information hence, exc luded from analysis. 

3.3. Sampling Techniques 

Fi ve schools and departments were se lected by two-stage cluster sampling technique. 

Accord ingly, School of Natural Science, School of Engineering & Technology, School of 

Agriculture, School of Mathematical Science, and Health Science College were selected. 

One department from each school was randomly selected. Namely, department of sport 

sc ience, computer science, plant science, mathematics, and public health were inc luded in 

th e study respecti ve ly. In addi tion to thi s, purposive sampling was employed to choose 

deans of each faculty/school, student dean, health officer, and registrar officer. They were 

se lected on the assumption that they are key individuals to provide information on the 

first year students' academic adjustment problems. 
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3.4. Data Collection Instruments' 

The Baker and Si ryk ( 1999) Student Adaptation to College Questionnaire (SACQ) was 

the main tool employed in this study. The rationale for using questionnaire was to collect 

data from many of participants and to enable them to feel free while offering information. 

In addition, several researches on the area were also employed questionnaire as preferred 

to another tools (Waller, 2009; Ra & Rahamtulla, 2007; Kist, 2009; Abdullah et ai., 

2009). Basical ly, the SACQ has 9 points ranging from "applies very closely to me" on the 

left to "doesn't apply to me at all" on the right. However, during adaptation it was 

reduced to 5 points Likert-type scaies from"sirongly disagree '(I) to strongly agree (5)" to 

minimize the confusion which may arise as a result of the responses length. Generally, 

out of 67 items, 59 of them were adapted for the current research and checked for the 

reliability during pilot test; totally it was found to have reliability of 0.88 at Cronbach ' s 

Alpha. 

The questionnaire has five different parts. The first PaIt is about participants' general 

demographic background (sex, age, name offaculty/school, parent educational level). The 

second palt is about academic adjustment ~hich measures higher education learning 

experiences in relati on to student's motivation, application, performance, and general 

academic environment. Thus, frol11 24 items 20 were adapted and pre-tested to see the 

reliability of items and it was fo und to be reliable with Cronbach's Alpha of 0.71. The 

samples of items in relation to the above are " I am enjoying my academic work at 

university. (Motivation)"; " I have been keeping up to date my academic work. 

(Application)"; " I am finding academ ic work at university is difficult. (Performance)"; "I 

am satisfied with my program of cou rses for this semester. (Academic Environment)." 
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The third part of the sca le abo ut soc ial adjustment and it measures the extent to which 

student interacts w ith general. other peop le, soc ial environment and how student adjusts 

to being away from home (homesickness). Out of 20 items 18 of them were adapted and 

pi lot test was made. It was found to be rel iable with Cronbach's Alpha of 0.72. Example 

of state ments assoc iated with this are: " I am very involved with social acti vities in 

co llege. (Gene ra!)"; " I am having difficulty feeling to mix with other people at uni versity. 

(Other people)"; " Being alone from home is a source of difficulty for me. 

(J-fomesic/mess)"; " [ am sat isfied with living in a university dormitory. (Social 

Envi ronl11ent)." 

The fou rth is deal with personal -emot ional adj ustment and specifically it measures 

student's psychological states and physica l comfort which correspond to psychological 

problems. It has 15 items and checked for reliability during pilot study as having 

re liability of 0.70 at Cronbach's Alpha. Sample items for psychological are: "1 have been 

fee ling tense or nervous, I have been able to control my emotion very well" and " I have 

not been sleeping very wel l lately. (Physical)." Finally, institutional/goal commitment 

sca le measures student ' s dedication to their goal and to their institutional connection. 

Specifically, student 's level of satisfaction with being attending university in general and 

the ir uni vers ity in particu lar was measured. 6 items were adapted from 7 items and found 

to have re liability of 0.67 at Cronbac h's Alpha. Sample of items are: " I am sati sfi ed now 

abo ut my decision to go to college. (Genera!) , and 1 have been giving a lot thought to 

withdraw from this uni versity. (Particular) ." 

On the other hand, semi-structured interv iew guide was developed by the researcher 

through intensive reading of diffe rent literature. The interview guide was designed in 
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such a way to e lic it participan ts ' views about fi rst year students' academic adjustment 

prob lems. 

3.5. Data Gathering Procedure 

Two weeks pri or to actual data co llect ion, pil ot test was made at Add is Ababa Uni versity 

on 20 fi rst years pre-engineeri ng students to check the re liability of instruments and then 

modi fi ed accord ingly. Conducti ng pilot study on a sma ll sample is appropriate as Johnson 

and Chri stensen (2008) revea led, even yo u can conduct pilot test with minimum of 5- 1 0 

individua ls. After getting due permiss ion from the concerned body, the researcher 

obta ined the lists of respective fac ulties/schools and numbers of the students from 

registrar. Then, the se lection of facu lties/schools and partic ipants were made by applying 

the predetermi ned sampling techniques. 

The admini strat ion of the questionna ire to partic ipants was carried out duri ng the ir normal 

class hav ing obta ined permiss ion fro m students and the ir instructors. Before questionna ire 

administration, a brief ora l orientat ion was prov ided to participants in addition to written 

direction of the sca les . In addi tion, partic ipants were told that after quest ionnaire 

adm ini stration, 5 students those randomly selected and if they complete the questionnaire 

properly they wi ll rewarded some money. This was intentiona lly designed to motivate 

participants to fill up questionnai re accurately. Finally, English version of questionnaire 

was admini strated to part ic ipants dilring the ir normal c lass. As researcher pre-promised to 

partic ipants, rewards were given to li ve part ic ipan ts those ranci omly se lected by lottery 

method using their identificat ion nu mber. The general react ion to the survey was 
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favorable and no problems of co-operation were encountered ; indeed many students 

stayed behind after the sess ions to di scuss their difficulties. 

Similarly, the interviews were conducted at times and locations depending on the 

participants preference. Based on the agreement made between the researcher and 

interviewees, tape recorder was not used during interview sessions. Thus, field notes were 

recorded during the interviewing process and the interview took approximately 30-40 

minutes. 

3.6. Method of Data Analysis 

To ana lyze data collected via questionnaires different types of descripti ve and inferential 

statistics were employed. Thus, quanti tative data were analyzed by using SPSS 

(Statistical Package for Social Science) version 17 and were checked for accuracy by 

double entering data and comparing the entries. Data were screened by checking 

freque ncy di stributions. Descriptive statist ics such as mean, standard deviation, range, 

frequency, and percentage were used to analyze demographic data, level of students' 

academic adjustment, and data gathered by open ended question. Leve l of students' 

academ ic adjustment was divided into three categories (high, medium, and low) based on 

the guideli nes prov ided by the authors in the manual. Hence, frequencies of students ' raw 

scores on academ ic adjustment scale were used. Particularly, students' raw scores were 

changed into standardized score to see how much does the individual score far from the 

mean. 
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Stepwise multiple regressions were used to know the combined effect of psychosoc ial 

influence, and institutional/goal comm itment on students' academic adj ustment and to see 

the most predictor variab le. Corre lation matrix was used to see the association of 

predictor variables with dependeht variable. To see the gender difference in students' 

academic adj ustment scores, an independent t-test was employed. ANOVA was also used 

to compare the mean difference of students' academ ic adjustment scores between 

facu lties/schoo ls. 

On the other hand, qual itat ive data were ana lyzed by cod ing, identifying common themes 

and categoriz ing of themes. Participants were a lso given code name such as 1, 11, 111, IV, 

V, and VI. Thus, all qualitative data were analyzed and interpreted . 
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CHAPTER 4: RESULTS 

In this part of the study the demographic data of partic ipants' were tabulated and 

presented. Accordingly, an independent t-test to see gender difference in students' 

academi c adjustment and one way ANOYA to compare students' academic adjustment 

scores among faculties/schools were emp loyed. Multiple regress ions also used to see the 

combined effect of independent variables (psychological adjustment, social adjustment, 

and in stitutional/goa l commitmelit) and presented. Fina ll y, qualitati ve data obta ined 

through interview were presented next to the analysis of quantitative data. 
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Table 1: Demographic characteristics of the participants (N=2 17) 

Va riables Category Number Percent Mean SD 

Sex Male 168 77.4 

Female 49 22.6 

Tota l 217 100.0 

Age 18 - 20 148 68.2 

21 - 23 65 30.0 
20.1 1.3 

24 - 26 4 1.8 

Tota l 217 100.0 

School of School of Natura l Science 52 24.0 

Studies School of Engineering & Technology 49 22.6 

School of Agricu lture 42 19.4 

School of Mathematica l Science 39 18.0 

Hea lth Science College 35 . 16. 1 

Tota l 217 100.0 
-

Father's Never attended 79 36.4 

Educational Elementary school (grade 1-8) 88 40.6 

Leve l High school (grade 9-1 2) 26 12.0 

Some college 14 6.5 

University degree and above 10 4.6 

Tota l 217 100.0 

Mother's Never attended 110 50.7 

Educationa l Elementary school (grade 1-8) 75 34.6 

Level Hi.gh schoo l (grade 9-1 2) 15 6.9 

Some co llege 13 . 6.0 

Uni ve rsity degree and above 4 1. 8 

Tota l 21 7 100.0 

From the above Tab le I, out of the tota l 2 17 participants 77.4% of them were male and 

the rest 22.6% were fe male. In terms of age, most of the participants (98%) involved in 

this study were below 24 years o ld ; and more than half (68%) were between 18-20 years 
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old. The mean age of participants was 20. 1 with standard deviation of 1.3. The 

participants were selected from five schools of the studies namely, school of natural 

sc ience, schoo l of engineering and technology, schoo l of agriculture, school of 

mathematica l sciences, and health science coll ege. 35 to 52 students were included from 

each schoo l. 

The greatest proportion of participants' parental education level was elementary and 

below. Specifically, about 51 % of the participants were illiterate mother and 34.6% of . . 

them were with elementary educat ion school. About six percent of students came from 

mothers who completed either high school or some college education; and those came 

from mothers whose educational level were university and above were less than two 

percent. Similarly, 36.4% of their fathers were never attended elementary education, and 

40.6% were completed elementary school education. 12% of the participants' father had 

high school education and about seven percent of them were attended some college 

education. Participants came from fathers with university and above degree were about 

seven percent. 
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Table 2: Correlation Matrix among independent and dependents va r iables (N=21 7) 

1 2 3 4 5 6 7 8 

Sex (1) - -0. 14* 0.30** 0.3 1 ** -0.30** -0. 10 -0.07 -0. 14* 

Fac ulty/schoo ls (2) - -0. 15 * -0.02 0.19** 0.03 0.20** 0.04 

Father' s 

educationa l leve l - 0.60** -0.15 ' -0.1 5* -0 .01 - 0.20* * 

(3) 

Mother's 
- -0.17* -0.04 -0.06 -0. 11 

educational level (4) 

. 

Academic 
- 0.52** 0.34** 0.35** 

adjustment (5) 

Soc ia l 

- 0.08 0.46** 

adj ustment (6) 

Psycholog ica l 
0.22** -

adjustment (7) 

Insti tuti ona l/goa l 
-

com mitm ent (8) 

** P < O.OI , *P < O.OS 

From Tab le 2, most of the corre lation coeffi c ients between inde pendent (psycho logica l 

adj ustment, socia l adjustment, in stitut ional/goal commitment) and dependent (academic 

adjustm ent) were stati stica lly s ignificant either at a = 0.01 or a = 0.05. Among the 

dependent variabl es, social adjustment was found significant and have the highest 

positive correlat ion coeffic ient with academic adjustment (r = 0.52, P < 0.01). 

Institutiona l commitment is the second va riable s ignificantly and posit ively corre lated 
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with academi c adj ustm ent fo llowed by psycholog ical adjustment (r = 0.48, p < 0.0 I and 

r = 0.34, p < 0.0 I respecti ve ly). 

With regard to demographic variab les, sex (code: male I and female 2) was significant 

and has negative corre lat ion with academ ic adj ustment (r = -0.31 , p< 0.0 I). On the other 

hand, faculti es/schoo ls were found statistica ll y signi fi cant and have positive re lationsh ip 

with academic adjustment (r = 0. 19). This means as one goes from Schoo l of Natura l 

Science to Hea lth Science Co llege students' academ ic adjustment scores increase and 

vice versa. They were coded as follow: School of Natural Science ( 1), School of 

Engi neering & Technology (2), School of Agricu lture (3), School of Mathematical 

Science (4), and Health Science College (5) . 

In addition, stati stically significant and negative correlation was fo und between parent' s 

educational leve l and students' academic adjustment at a = 0.05. T hus, father 's 

educati ona l leve l was stati stica lly s ign ifica nt and it has negati ve corre lation coefficient 

with students' academic adjustment (r = -0.15, P < 0.05). Sim ilarly, s ignificant and 

negative relationship was fo und between mother's ed ucational leve l and students' 

academic adjustment (I' = - 0.17, P < 0.05). 
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Table 3: Students ' level of academic adjustment (N = 217, Mean of scores = 72.63) 

H igh Medinlll Low 

Variable Freque Freque Freque 
Score % Score % Score % 

ncy ncy ncy 

Academic 83 & 63 to 62 & 
44 20.28 136 62.67 37 17.05 

adjustment above 82 below 

As seen from the Table 3, out of the tota l participants of this study 17.05% of them were 

at lower academic adjustment level whereas, 20.28% of them were at higher leve l of 

academi c adjustment. In other word , those students labeled as low level of academic 

adjustment were below negative one standard deviation. However, those of high level of 

academic adjustment were above posit ive one standard deviation . The rest 62.67% of the 

students w ith moderate leve l of academic adjustment with adjustment scores between - I 

and + I standard deviation. 

38 



Table 4: Multiple correlation coefficients and percentage of variances explained 

by social adjustment, psychological adjustment, and institutional commitment 

Adjusted R R Square 
Predictors R R Square Std. Error 

Square Change 

Social 
0.52 0.27 0.26 8.69 0.267' 

adjustment 

Psycholog ica l 
0.60 0.36 0.35 8.14 0.092' 

adjustment 

Insti tut ional/ goa I 
0.64 0.40 0.40 7.88 0.044 ' 

commitment 

' P < 0.05 

As observed from Table 4 using the stepwise multiple regression method, the model was 

stati stically significant: F (3 , 21 3) = 47.98, P < 0.05. The model explained 40% of 

variation in dependent variable. Takin g predictor variables individually, soc ial influence 

was the best predi ctor of first yea r stud ents' academic adjustment and accounted for 27% 

of the explained variance in dependent variable. Psychological influence was the second 

best predictor accounted for an additional nine percent of the total variation in first year 

students ' academic adjustment. Thirdly, an additional four percent of the variance was 

accounted by institutional/goal commitment. 
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Table 5: One-way ANOVA for multiple regression analysis 

Variables entered Sources of Sum of Mean 

variance Squares df Square F 

Social adjustment Regress ion 5923 .67 I 5923.67 

Residual 16233.10 21 5 75.50 78.46* 

Total 22 156.77 21 6 

Psychological Regress ion 7963 .07 2 3981 .53 

adjustment Residual 14193.70 214 66.33 60.03* 

Total 22 156.77 216 

Regress ion 8935.21 3 2978.40 
Institutional/goal 

Residual 13221.55 213 62.07 47.98* 
Commitment 

Total 22156.77 216 

*p < 0.05 

As observed from Table 5, the stepwise regression model entered social adjustment in the 

fi rst step and it significantly explained students' academic adjustment F (I , 215) = 78.46, 

P < 0.05. Secondly, social adjustment and psychological adjustment were entered and it 

was also stati sticall y significant predictor of students' academic adjustment F (2, 214) = 

60.03, P < 0.05. Finally, the model entered social adjustment, psychological adjustment 

and institutional/goa l commitment and the thi rd additional variable significantly predicted 

students ' academic adjustment F (3, 213) = 47.98, P < 0.05. 
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Table 6: Multiple regression coefficients of significant predictor variables 

Std. 

Predictor Variables B Error J3 t-value 

(Constant) 20.36 4.55 -

Social adjustment 0.43 0.06 0.40 6.83* 

Psychologica l adjustment 0.28 0.07 0.24 4. 19* 

Institutional/goal commitment 0.58 0. 15 0.24 3.96* 

*p < 0.05 

As can seen from Table 6, the regression model included soc ial adjustment, psychological 

adj ustment and in stituti ona l/goa l commitment that were fou nd to be significant 

contributo rs (t = 6.83, p < 0.05 , t = 4.19, P < 0.05 and t = 3.96, p < 0.05 respect ive ly) to 

the explained variation of first year students ' academic adjustment. The prediction 

equation for the regress ion model using these predictor variab les was, therefore, Y= 20.36 

+ O.43x\ + O.28x2 + O.S8X3 where, Xt, X2 and X3 are soc ial adj ustment, psychological 

adjustment and inst itutional commitment respectively. 
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Table 7: Gender differences in the mean academic adjustment scores (N = 217) 

Variables Sex Num bel' Mean SD t-value 

Academic Male 168 74.29 10.14 
4.68* 

adjustment Female 49 66.94 7.85 

*p < 0.05 

An independent t-test result showed in Table 7 that there was statistically significant 

gender di fference in mean scores of students' academic adjustment at (t = 4.68, P < 0.05). 

As observed from Table 6, fem ale students scored lower mean academic adjustment score 

(66.94) than male students (74.29). 

Table 8: Summary of one way ANOVA of students' academic adjustment scores 

among schools/faculties 

Source of Sum of Degree of 

Variations Squares Freedom Mean Square F 

Between Groups 1053.35 4 263.34 

Within Groups 2 1103.42 212 99.54 2.65 

Total 22156.77 216 

--

As observed from Table 8, stati stically significant mean difference in students' academic 

adj ustment among the schools of studies/faculties were not found: F (4, 212) = 2.65, 

p > 0.05. There is no variation in academic adjustment among students from different 

sc hoo I sli nsti tuti on s. 
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Data obtained from open ended question 

To obtain information from the participants' point of view open ended question which 

asked students to list the common factors that have been affecting their academic 

adjustment were also presented to parti cipants. Accordingly, the data collected were 

tabulated in Table 9. 

Table 9: Factors that" affected students' academic adjustment (N = 217) 

S. ](2 Variables Freqnency Percent 

I Problem of to ilet 191 88.01 

2 Incons istency of electric power 187 86.18 

Shortage of library working hours (from 2:30am to 
0 178 82.03 0 

10:00pm) 

4 Absence of students' lounge (recreation place) 164 75.58 

5 Problem of bathroom 147 67.74 

6 Absence of internet services 136 62.67 

7 Shortage of reference books ' 131 60.37 

8 Absence of public phone around the campus 89 41.0 I 

9 Insufficient services of hea lth center 72 33.18 

10 Inadequate water and absence of counseling services 67 30.86 

II Coldness of the weather condition 12 5.53 

12 Distance from the family 10 4.61 

As showed in Table 9, more than 80% of the participants said that problem of toilet, 

inconsistency of electric power (they were got electric three days per week), and shortage 

43 



of li bra ry working hours (from 2:30am to I 0:00pm) have been affecting the ir academic 

adj ustment. The other prob lems they raised were the absence of students' lounge 

(recreationa l places in the campus), problem of bathroom, and absence of internet service 

(75.58%, 67.74%, and 62.67 respectively) . With regard to inte rnet service one student 

expressed hi s feeling as fo ll ow: " I am a student of computer sc ience but still I couldn ' t 

browse internet because of the absence of internet services in this univers ity although I 

am expected to compete with those students who will graduate from other university." 

The absence of suffic ient books in the library was the other issue raised by 60% of the 

participants. In add it ion, about 4 1 % of the first year students had communication problem 

due to the absence of public phone around the campus, and around 30% were rai sed 

insufficient c l inical services, inadequate water and absence of counseling services. On the 

other s ide, some students said the unfam iliarity of weather conditions and the distance 

fro m fa mil y were affected their -academ ic apjustmcnt. In short most of the prob lems 

raised by students were re lated to the lack/shortage o f fac iliti es or the univers ity. 

Data collected through iuterview 

With regard to fi rst year students' academic adjustment problems, data were also 

collected from the head of School of Natural Science (I) , School of Engineering & 

Techno logy (II) , School of Agricu lture (III), Health Science College (IV), health center 

(V) and registrar (VI) and presented as follow. Students were not interviewed because of 

that the questionnaire has an additi ona l opeh ended question which asked students to 

write the ir views about the prob lems. 
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First year students' academic adjustment problems were hi ghly pronounced in 

Madawa labu Uni vers ity as the data from a ll interviewees revealed. Most of the problems 

were related to institutiona l faci liti es/se rvices, educat ional resources, psychosoc ial and 

students' background . With rega rd to inst itutional related problems, students were 

assigned to different departments without their interests. While explaining this 

interviewee lJI said, " In some case students were chosen the same department a lthough 

beyond the capac ity of a department. In that cases, department assigned students to others 

department based on its criteria (student's 2nd, 3rd 
.•• choices, entrance exam point)." 

Especially, students assigned to d ifferent departments without their interest were worry 

about their success and competing with othe'r students (interviewee lJI) . To triangulate 

this iss ue frequency of item 20 of academic adjustment scale which said, " I am quite 

sa tisfied with the department I be longs to ." was considered (appendix A). The response 

showed that 24% of the students we re not satisfied with the department that they have 

jo ined . 

The other institutional re lated problems were the shortage of c lassrooms and instructors' 

inab ility to begin c lass on t ime. Concerning the issue of classroom, interviewee I said 

" ... the shortage of c lassroom affected teacliing- Iearning process in thi s campu s. For 

example, there are three batches of students in one departm ent, but we have s ingle 

c lassroom for all of them." Interviewee J fu rther exp lained that because of the shortage of 

c lass room, both snrdents and instructors often waste 5-10 minutes wh ile exchanging a 

classroom. As research participants / and 111 described, thi s problem al so hindered them 

from providing tutorial. With regard to instructors ' inability to start class on time, 

interviewee IV expresses hi s feeli ng as follow: " ... a lthough the c lass schedule is posted as 

soon as the registration is completed, some instructors, especially who have been teaching 



common courses begin the c lass very late (often 3-4 weeks later) ." Thi s interv iewee also 

explained that he tried to so lve this problem. However, it is not yet been solved because 

most of the instructors associated it with lack of transportation . 

Moreover, part ic ipants IV and VI argued that the distance of hea lth campus ( 12km far) 

from th e main cam pus had affected students' academic adjustment. As they revealed, 

hea lth science students have to go the ma in campus for any issues re lated to registration, 

identification card, grade report, and in case of problem with their grades. In some case, 

because of understaffed manpower the students may not get the services on time and they 

forced to go main campus more than three times for single case. Hence, the transportation 

and lunch fee were covered by students themselves . In addition, partic ipants II and I 

expressed thei r observations in such a way that first year students faced academic 

adj ustment problems early when they entered the campus. Interviewee I said, "As you 

know earl y or ientation is very important for newcomers, but in th is campus th ere is lack 

of orientation concerning incoming students about where to go. in wh ich department to 

apply, whom to ask for in fo rmation . .. . " In the contrary, the research participant VI said, 

" ... we provided orientation after two days as soon as the registration is completed". 

However, as to th is informant the orientations were focused on the topics like prerequisite 

co urses, add/drop, pass grade, probation, warning, di smissal, etc. Interv iewee IV also 

shared the participant VI's ideas. 

The other problems were re laled to the ed ucati onal resources which are affecti ng first 

year students' academic adjustment. Fou r of the part ic ipants (1, fI, III, & IV) identified 

that the I imitation of ed ucational reso urces such as shortage of books, reference materials, 

and laboratory equ ipments (com puters, drawing materials, chemicals, etc.) are affect ing 
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students' academic adjustme nt. Especia ll y, as III interviewee said, "Even those donated 

books are unre lated to specific course ... assign ing students to the department that have no 

suffi cient ed ucat ional resources is li ke constructing house without pillar." Hence, 

" ... students depend mostly on instructors' notes and they are exam ori ented (interviewee 

fII). " As to thi s informant, the limitation of educational resources limited students' ab ility 

to explore and expand their know ledge. 

Psychosoc ial problems and some '01' health related problems were other problems whi ch 

are affecting first year students' academi c adj ustment. As data from health center showed, 

f~om Se tember I SI to December 2, 20 I 0 about 997 students (Registration No. 2932 -

3929) we re admitted at Un iversity Health Center and 46% of them were first year 

students. As to the interviewee V, most of them were reported similar problems such as 

loss of appetite, flu/coughs, common-co ld, and headache; " .. . 1 think these problems are 

not unique to thi s university .... " As she (interviewee V) expla ined, even some of their 

problems were psychosoc ia l like loneliness, tension, stress, and distance from their home 

(homes ickness). She argued that, s tudents faced psychological problems did not helped 

due to the absence of counse ling se rvices in the campus. Data from quantitative also 

supported the above claim in that, about 36% of students we re need to consu lt counselor 

a lthough they did not he lped (see item number 5 of personal-emotional adjustment scale, 

Appendix A). Students with health problems were given treatment from the center; but 

the prov ided services were limi ted due to understaffed manpower (one c li nical nurse, one 

pharmacist, and one record officer). 
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I n addit ion, informants were also asked about their informal interactions with students 

concerning academic adjustment problems. Participant III sa id, " Personally I had good 

contact w ith students .... students have been contacting me outside their normal c lass for 

advis ing in any problems they may had and tliey used Engli sh, Amharic or Afan Oromo 

language to explain thei r prob lems." He (i nformant III) a lso said, "Because I am busy, I 

cannot com municate with students regu larly." As to this informant although he accepted 

students' problems and communicated with them in their language, they have less 

opportunities to contact with him. Similarly, the other informants I, IVand Vi eva luated 

their informal contact with students as good. Espec ially, interviewee Il sa id " ... Iook! 

Pointing to the door; my office is open a ll the time ... as you have seen yesterday and 

today in the morning, students entered into my office even without knocking ... they 

asked me whatever they want." However, d~ta ITom quantitative showed that only less 

tha n ha lf (40%) students had informal contact with their instructors on their academic 

issues (refer item number 9 of soc ial adjustment sca le, Appendix A) . 

On the other hand, partic ipant II said that students ' lack of readiness in their previous 

sc hool and di screpancy of their expectation were affected their adjustment. In exp laining 

students' previous ab ilities he (informant II) sa id, " In most cases students prefer group 

work to individual assignment and term paper." In addition he said, " ... their note taking 

and writing skill s were poor. " Data from quantitative also revealed that, about 43% of 

students have a prob lem o f note taking (see item number 14 of academi c adj ustment 

scale, Append ix A). On the ot her hand, some students were unable to buy educationa l 

materia ls. Interviewee II described thi s issue as follow: " Drawing material s are very 

important for eng in eering students. But some students who have financial problem could 

not buy them." Not only fi nancia l problems he (participant II) adds " .. . some of the 
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material s are not available in the (own even those presented were expensive." As his 

view, students from bigger c ity could obta in the required materia ls in any ways. However, 

especially those students fro m the region with limited income co uld not buy. ThllS, they 

under achieved on their academic work. 

Moreover, students are expecting uni versity to fulfill all necessary materials so that they 

can find on the moment they need. For example interviewee II said, "Some of my 

students were directly came to my ofnce an d asked me different materials." He expressed 

th at uni versity have been working to fulfill the necessary materia ls as much as poss ible. 

" ".M in istry of Educati on is a lso asked us to report materials we in need and I expect that 

we shall have them near in the future." For the time be ing as a solution he said, " " .we 

have been borrowing avail able materials for some of the students." 

With regard to gender difference in academic adjustment interviewee 111 said, "Females 

faced academic adj ustment problems tha n males; ".1 have seen thi s by comparing their 

note taking skill s, individua l work s, and the ir parti c ipations in th e c lassroom." As to thi s 

informant, the reasons for females lower in academic adjustm ent were soc ial influence 

and lack o f preco llege preparations. Resul t from quantitative also supported thi s finding 

(see Table 7: 41 ). However, other partic ipants (I, II, VI & IV) explained that both 

females and males students faced similar academic adjustment problems. As to four 

informants (I, II, III & IV) not much special supports were given to so lve students' 

academic adjustment problems yet. Espec ially, informant 111 sa id " " .tutorial s need its 

own budget and have to given in a vailable classroom, without fulfilling these prov iding 

tutoria l is unthin kab le." 
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To sum up, lack of sufficient services (counseling services, registrar office, orientation, 

tutori al), insufficient educational resources, tension, some of the common hea lth re lated 

problems, limited support/ low income studeillS obtained from their families, students' 

ass ignment to different departments without their interest, lack of students' readiness and 

mismatch of the ir expectation we re some of the problems rai sed by interviewees. 

Fina lly, to improve students' adjustment, informants raised the following possible 

suggestions: 

• "University should all ocate budget for the tutorial," Interviewee III said . 

• Informant IV sa id , "Univei'sity should ·fulfill educational resources and add itional 

c lassrooms should constructed." Three of the interviewees (1, II, & 111) were also 

present s im ilar suggestions as inform ant IV. 

• " University should speed up its various constructions ... we can then make 

university environment green and attractive so that students spend their le isure 

t ime in campus." Partic ipant 11 said. 

• As interviewee f suggestion, regular orientations shou ld be given to students. 

• "Counseling Center should re start its .services so that students with psychosoc ial 

problems could he lped rather than repeatedly visiting clinic center." Interviewee 

V suggested. 

• Interv iewee VI recommended that university should increase the registrar staff and 

academic supporting programmes should be given to the students. 
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CHAPTER 5: DISCUSSION 

The aim of this chapter is to interpret the results of current study a long with the 

theoretica l perspectives, re lated literatures and to discuss the implications to draw 

conclusions and recommendations. 

The purpose of thi s study was to investigate academic adjustment problems of first year 

Madawalabu University students. To achieve this purpose mi xed research design was 

employed. Thus, 217 first year students those randomly selected from five randomly 

se lected facu lties/schools and six purposely selected informants were participated in the 

study. Social adjustment, psychological adjustment, and institutional/goal commitment 

were the independent variables cons idered in this study. Data co llected through 

questionnaire and interv iews were ana lyzed qualitatively and quantitatively depending on 

their nature. Beside, the discuss ion was made with respect to each research question. 

The major findings of the study revea led that psychosocial adjustment and 

in stitutiona l/goal commitment jointly contributed 40% of the variance in students' 

academ ic adjustment. In add ition, institut ional re lated problems like lack of 

facilities/serv ices and educationa l resources are affecting students' academic adjustment. 

On the other hand , majorities (62) of the first year students were with moderate level of 

academic adjustment and female students were lower than male students on academic 

adjustment scores. When partic ipants compared across various facult ies/school s, there is 

no stati st icall y significant mean di ffe rence in academic adjustment scores. 
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5.1. Psychological Influence on Students' Academic 

Adjustment 

As observed from the result part of this study, psychological adjustment was found to be 

stati stica lly s ignificant and pred ictor for the variation occurred in dependent variable. 

This is to indicate that students who have psycholog ica l problems like difficulty of coping 

with stress, worry about their success in university, who have difficulty of controlling 

one's emotion are scored low on academic adjustment scale than their counter part (see 

Items number 5, 15 & 4 of personal-emotional adjustment scale, Appendix A). Beside 

this, result from open ended quest ion showed that absence of counseling servi ces were 

affected students' academic adjustment. Prior finding of Ze idner (1992) also shared 

similar ideas with this and found that fi rst year students are faced academ ic difficulties 

emanated from of frustration, anxiety, depression, overwhelmed and inability to function 

academi ca lly. 

Similarly, data obtained from qua litat ive interview also revealed that first year students 

are often show, lonel iness, worry about the distance from home (homesickness), and fear 

of fa ilure. This agree with Smith 'and Weltlie.b, (2005) which said that students who are 

li ving away fro m home for the first time and li vin g in uni vers ity residence may 

experience homesi ckness, inab ility to take responsibility for themselves and making new 

fri endships. In addition, those students ad mitted at health center request for medical help 

to re lease from headache, appetite loss, and cough. Existence of these problems are 

therefore reduced their competition sk ills and students ' academic work motivation which 

have influence on the ir academic adju stment. The previous finding of Jun-Chin and Jenny 

( 1997) wh ich reported that first year students ' psychological problems (fear o f being 
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unable to succeed, depress ion, anxiety and stress) are mani fested as psychosomatic 

compla ints such as s leep disturbance, eati ng problems (loss of appetite), fatigue, stomach 

ache, or headache also support the current fi nding. They said although their problems are 

psycholog ical in reali ty fi rst year students seek medica l he lp fo r the ir physical complaint. 

5.2. Social Influence on Students' Academic Adjustment 

Socia l adjustment was statisti ca lly s igni fica nt and the best predictor of explained variance 

in first year students ' academic adjustment. This means those fi rst year students highly 

participated in soc ial ac ti vities li ke extracu rricular activities and those students satisfi ed 

with the extent to which they involved in socia l activit ies at university were better 

adjusted academ ically than those who do not and vice versa (see item number 17 and 6 of 

social adjustment sca le, Appendi x A). Th is fi nd ing is consistent with (Astin, 1990) 

reported that the bette r students' involvement in co llege envi ronment such as 

extracurricul ar activit ies and in teraction with fac ul ty and peers, the bette r they would 

adjust academica lly. Si milarl y, it agree with Grayson (2003) fi nd ing which sa id that 

students who adj ust to university life in the sense that they are involved in various soc ia l 

activit ies (SPOlt s, c lu bs, panel discussion, team work) are more likely to achieve high 

grades and perce ive coursework more than those who are not involved. 

In addition, students who developed good skills of communicating with the ir peers, 

instructors, and those acqu ired good ski ll s 'of working with other people and those 

students asking some other people for information are more li kel y good in the ir academic 

works (refer item num ber 7, 10 and 12 of soc ial adjustment sca le, Appendix A) . This 

re fl ected that students' qua li ty of soc ia l skill s whi ch leads them to deve lop good 
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academi c adj ustment ski lls. This find ing also agreed with the Boulter (2002) found that 

th e qua lity of ind ivid ual student ' interaction with the communiti es of the in stituti on and 

the extent to which these interact ions are perceived by the students as positive was a 

facto r in academic adj ustment. 

5.3. Institutional Factors that Affect Students' Academic 

Adjustment 

In addition to psychosoc ia l adj ustment and in stitutional/goal commitment, result from 

open ended questi on reveal ed that academic adjustment prob lems of first year students 

are a lso affected by other problems related to univers ity services. These are problem of 

toilet, regularly switch off of electric power, shortage working hour, absence of 

recreati onal place and inte rnet services, insufficient books, absence of public phone 

around the campus, and inadeq uate watcr are affecting stuuents ' academic adjustment. 

T hi s find ing consistent with Astin (1993) found that univers ity environment is the most 

overlooked issue that in fluences first year students ' academic adjustment. Similarly, it is 

agreed with Wil son ( 1984) prev ious find ing wh ich contented that absences of educational 

resources (libraries, laboratories, text books, reference books, etc.) are adverse ly affects 

student academic adjustment. 

On the other hand, interview results identified that univers ity related problems such as 

limited ed ucationa l resources, classroom, inadeq uate serv ices (coullseling, registrar, 

c li nic), student related problems (lack of readiness, discrepancy of students' expectation, 

hea lth problem), limited supports students rece ived from their fami ly. This finding 
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support the find ings of Omoteso (2006) which said that first year students' academic 

adjustment is affected by factors such as students' inability to get suitable place to study, 

difficu lt in understanding the recommended textbooks, absence of adequate educational 

resources (library, laboratory, classrooms; textbooks, etc.), vastness of the given work 

(ass ignments, home work s and proj ect works), hav ing to move from one lectu re room to 

another and the strictness of the uni versity. 

5.4. Combined Effect of Psychosocial Influence, Institutional/ 

goal Commitment and Common Factors on Students' 

Academic Adjustment 

The result of multiple correlati6n . coeffic ients showed that psycho logical adjustment, 

soc ial adjustment and insti tu ti onal/goal commitment influe nces are sign ificantly 

cuntributed to the variat ion in stud ents' academ ic adjustment. Thus, 40% of the variations 

in dependent variable were accounted for by the above three variab les. The remaining 

60% of variat ions in students' academic adjustment could be expla ined by the factors like 

problems of institutional facilities/se rvices, inadequate educational resources, students' 

background and by other predictor vari ables, which were not considered in this study. 

Si milar to thi s, Bell ( 1996) found that for first year students li ving away from home and 

attached to socia l and cu ltural div~rsity that is different from the communities with which 

they are most familiar create psychosocial prob lems at all and it affect the ir academ ic 

adj ustment in particul ar. In addition, the cu rrent findings fit with the Tinto' s (1987) 

mode l which encompasses va riety of insti tutional experiences influence students' 

academic adjustment. As to this model, students' preco llege characteristics influence each 

other, institutiona l/goal commitment and academic adj ustment. Univers ity experiences 
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(psychosoc ial, academic and campus context) a lso influenced by the above factors and 

were influenced each other. Fi nally, the combination of these factors decreased one 's 

in st itut ional/goal commitment then by decreasing academic adjustment (cited in Ki st, 

2009). 

5.5. Level of Students' Academic Adjustment 

Maj orities (62%) of the participants were w ith medium category of academic adjustment 

leve l. These students demonstrated as hav ing difficulties of concentration during study, 

taking lecture notes, keeping up to date their academic wo rks, us ing study time 

efficiently, and hav ing doubt regarding the value of univers ity ed ucation. They found that 

overall academi c works at uni versity is difficu lt. As data from the interview revealed this 

could be because of that students' lack of preparation in the ir previous school and 

students ' inability to adjust themselves after they joined univers ity. The current finding is 

inconsistent with the prev ious finding of Abdullah et a!. (2009) which said that students 

scored moderate level in academic adjustment due to students' inability to aware of and 

use exist ing instituti ona l services ( laboratories, libraries, counse ling services, etc.) to their 

advantage. This may be due to the methodol ogy and s ite difference between the current 

and previous finding. 

56 



5.6. Gender Difference in Academic Adjustment 

As resu lts from independent t-test of compari son between male and female on academic 

adj ustment revea led, there was stati stica lly significant gender difference in mean of 

studen ts' academic adjustm ent. This is to mean that male students were more 

academically adjusted than female students. The fi nding were found to be in line with 

stud ies by Abdullah et al. ( 2009); Mattanah, Hancock and Brand, (2004); Jou and Fukada 

(1996) whereby gender is a signi fi cant predictor of students' academ ic adjustment and it 

is found that male students scored better on academic adjustment scale as compared to 

male. 

The reason why fema le studel1ls scored lower on academic adjustment sca le than that of 

male students could be because of the influence of parent educa tional level. As observed 

in the result section of this study, majority of students' mother were never attended the 

forma l education. Thus, mother's ed ucation has influence on fema le students' academic 

adj ustm ent. This is in agreement with the earlier finding (Eksotrom, Goertz, Pollack, & 

Rock, 1986) who found that fe male students were highly influenced by their mother ' s 

education level whereas, male students by father 's education. 

5_7. Students' Academic Adjustment by SchoolslFaculties 

The result of one-way ANOYA showed that stat isti ca lly significant mean difference was 

not found among schools/faculties in students' academic adjustment score. This is to 

mean that students' academic adj ustment scores across five faculties/schools were 

s imilar. This may be due to that majority (68%, refer appendix C) of the students were 
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from the same region (may have similar socio-cultural experiences) and of similar 

parenta l education. Thus, similarity of students' background may be the reason for 

students to develop similar academic adjustment. The other reason may be because of the 

servi ces that the students obtained from instituti on in general and faculty/school in 

particular were almost simila r. 
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CHAPTER 6: SUMMARY, CONCLUSIONS 

AND RECOMMENDATIONS 

This chapter summarizes the findings of the study, presents the conclusions, and forward 

recommendations fo r the future research. 

6.1. Summary and Conclusions 

The purpose of thi s study was to in vestigate academ ic adjustment problems of first year 

Madawalabu University students. Spec ifi ca lly, the study was intended to answer the 

fo ll owing basic resea rch questions: 

~ To what extent does psychologi cal adjustment influences students' academic 

adjustment? 

~ To what extent does soc ial .adjustment ~ttects students' academic adjustment? 

~ How do institutional factors affect fi rst year students' academic adjustment? 

~ To what extent do first year students adjust themselves academ ically? 

~ Is there a significant difference between male and female students in academic 

adjustment? 

~ Is there a significant difference among students of different faculties/schools in 

academic adjustment? 

To answer the above basic research questions, 217 first year students were randomly 

se lected from five random ly selected faculties/schools. These were School of Natura l 

Sc ience, School of Engi neering & Technology, School of Agriculture, School of 

Mathematica l Science, and Hea lth Sc ience College. In addition, six informants (four 
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fac ulties/schools dean s, one health officer and one registrar officer) those purpose ly 

selected were participated in this study. 

Questionnaire and interv iew were instrum ents used to collect data from participants. 

Quest ionna ire was adapted and pre-tested for reliabili ty and administered for the 

participants two weeks after the pilot study. However, interview gui des were developed 

by the researcher himself and conducted at preferable times and place of the participants. 

Data collected via questionnai re were ana lyzed by using SPSS (Statistical Package for 

Social Sc ience) vers ion 17. Thus, due care was given while codi ng, entering, cleaning, 

computi ng data. Depending on the nature of the data and basic questions, both descriptive 

stati stics like mean, standard deviation, frequency, and inferential statistics such as 

ANOYA, mu ltiple reg·ression, independent t-test were employed. On the other hand, data 

gathered by interview were qua litative ly ana lyzed. Fina lly, from the findings of the study 

the followi ng conc lusions were made. 

I . Majori ties (60%) of students were with moderate leve l of academic adjustment. 

2. Social adjustment was significantly in fluenced first year students' academi c 

adjustment scores. 

3. Psychological adjustment was fou nd stati stically s ignificant contributor for the 

variance exp lained in students ' academic adj ustment scores. 

4. Multiple regress ion reslilt showed· that social adj ustment, psychological 

adj ustment and instituti onal /goa l commitment were jointly accounted for 40% for 

the variation of first year students ' academic adjustment. 
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5. This finding al so identified the follo~ing institutional factors that are affecting 

first year students ' academic adjustment. These are: problem of to ilet, bathroom, 

electri c power, sh ortag~ of library work ing hours, reference books, absence of 

recreation place, internet servi ces, public phones around/in the campus compound, 

absence of counseling services, in adequate water and limited services of health 

center. Moreover, data obtained from interview revealed that lack of supports 

from university, insuffic ient ed ucational resources, lack of famil y support, 

students' discrepancy of the ir expectation and lack of readiness are also 

influencing their academic adjustment. 

6. Statistically s ignificant gend er difference was found in students' academic 

adjustment. Thus, academi cally male students are better adjusted than fema le 

students. 

7. Result from one-way ANO YA revealed that stati sti ca lly significant mean 

difference III students ' academic adjustment between faculties/schools was not 

found . 
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6.2. Recommendations 

Based on the findings th e study, the fo llowing recommendations were forwarded to help 

students, admini strators, counse lors, instructors, and other concerned bodies who need to 

improve students ' academic adjustment. 

I. Uni versity admini strator /a uthority should give due attention to the seriousness of 

university faciliti es/services problems which are affecting students' academic 

adjustment and should improve accordingly. Especially, faculties/schools and 

dep3ltments shoul d take the responsibility in fulfilling educational resources for 

their students. 

2. A ll faculties/schoo ls shou ld design programmes (orientation sessions, tutorials, 

panel discuss ions, academi c in terventions) which incorporate academic issues and 

implement them especially fo r first year students on a regular basis. Academic 

advisors/instructors should be more actively involved in such programs in 

providing the necessary guidance and informal interactions with new students to 

create better integrations., Espec ia lly, female students should be given more 

attention to max imize their leve l of academic adjustment. 

3 . Counselors should organi ze intervention programmes and offer accordingly to 

assist first year students who have problems in coping with the demands and 

challenges that could create stress, tension, and fear of failure, emotional 

problems and other psychological problems. In addition, counselors should assist 

students in adapting themse lves to university campus life and to help them to 

increase their instituti onal and academic commitment. 
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4. Although th e uni ve rsity authority have been working with Te lecommunication 

Corporation and Electric Power Corporati on to redu ce the inconsistency of 

e lectri c power and to establi sh pub lic phones around/in the university campus 

compound the problems could not be so lved yet. Therefore, these problems still 

need spec ial attention. 

5. University should open another registrar office at Goba Campus (Madawalabu 

Un iversity second campus) to e li minate problems that students are facing while 

going to the main campus for any reasons related to registrar. 

6. To reduce phys ica l and emotional prob lems that students faced, Un iversity's 

Hea lth Center (c lini c) should widen hea lth service provided to students and 

should perform various activ ities (seminar, workshops, etc.) to increase students 

consciousness and know ledge about their health. 

7. Finally, th is is cross-secti onal study; studying students ' academic adjustment by 

th is research design therefore limited researcher to see academic adjustment 

progresses that students can possess through the semesters. Thus, a future 

research on this area is suggested to carry out using longitudinal design. 
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APPENDIXES 



Questionnaire 

Dear student: 

Appendix A 

Addis Ababa University 

School of Graduate Studies 

Institute of Educational Research 

Code, ____ _ 

The purpose of this questionnaire is to collect data from first year university students to 

investigate their academ ic adjustment problems. Therefore, this study can be successfully 

accomplished only when you complete a ll the items honestly and frankly. Be sure that, 

information that you provide will be kept highly confidential and thus, you are not required to 

write you r name. 

The questionnaire has fi ve different parts. The first part is about your general demographic 

background; the second part is about academ ic adj ustment; the third part is about the soc ial 

adjustment; the fourth is deal w ith personal-emotional adjustment, and finally about 

in stituti onal commitment. 



Part One: Background Data 

Direction: For the fol lowing items write the necessary answers in the blank space provided 

while for the items in the form of choices; give your responses by circl ing the 

number w ith the appropriate answer. 

I. Sex I . Male 2. Female 

2. Age 

3. Facu lty/schools ________________ _ 

4. What is the highest leve l of educatio n your father has obtained? 

I . Never attended 

4. Some college 

2. Elementary school (grade 1-8) 3. High school (grade 9-12) 

5. University degree and above 

5. What is the hi ghest leve l of education your mother has obta ined? 

I . Never attended 

4. Some co llege 

2. Elementary school (grade 1-8) 3. High schoo l (grade 9- 12) 

5. Uni versity degree and above 

2 



Pal't Two: Academic Adjustment Scales 

Direction: The fo llowing statements describe about your univers ity experiences. Read each 

one care fully and tick C'./) in front of each under one of the five scales that best describes 

your leve l of agreement with the statement. NB: Strongly Disagree (SO), Disagree (D), 
Undecided (UD), Agree (A), Strongly Agree (SA). 

No Items SO 0 UD A SA 

I I have c lear academic goa ls and purposes. 

2 Getting a university degree is very important for me. 
0 I have been having doubts regarding the value of a ~ 

university education. 

4 I am enjoying my academic work at university, 

5 I have been keeping up to date on my academic work. 

6 I am not working as hard as I should at m~ course work. 

7 I really have not had much motivation for studying. 

8 [ am attending classes regularly. 

9 [ am finding academic work at university is difficult. 

10 [ am satisfied with my academic experience at this 

university. 

II [ have not been using my study time efficiently. 

12 [ am satisfi ed with doing assignments for the courses. 

13 Recently I have had concentration problem when I try to 

study. 

14 I have difficulty of taking lecture notes. 

15 I am having a lot trouble getting started on homework 

assignments . 

16 1 am satisfied with the number and variety of courses 

available at this university. 

17 I am satisfi ed with the quali ty of courses available at 

university . 

18 I am satisfied with my program of courses for this semester. 

19 [ am very sati sfied with the instructors I have now in my 

courses. 

20 I am quite sati sfi ed with the department I belongs to. 
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Part Three: Social Adjustment Scales 

Direction: The following statements describe about your university experiences. Read each 

one carefully and tick C'h in front of each wlder one of the five scales that best describes 

your level of agreement with the statement. NB: Strongly Disagree (SD), Disagree (D), 
Undecided (UD), Agree (A), Strongly Agree (SA). 

No Items SD D UD A SA 
I I feel that I fit in we ll as part of the university 

environment. 

2 [ am very involved with social act ivities at this 
university . 

3 [ am adjusting well to this university. 

4 [ have several close social relationships at this university . 

5 [ am confident about my social skills. 

6 [ am satisfied with the extent to which [ am participating 
in social activities at university. 

7 I am good at working with other people at this Wliversity. 

8 [ am meeting as many people, and making as many 
friends as I would like at this university. 

9 I have had info rmal (outside classroom), personal 
contacts with university instructors concerning my 

academic issues. 
10 I feel free to communicate with my classmate. 

I 1 I am having difficulty feeling to mix with other people at 

university. 

12 [ find it difficult to ask some other people for 

information. 

13 There is always someone at university with whom I can 
talk about any problems I may have. 

14 Being alone from home is a source of difficulty for me 
now. 

15 I often doubt about whether other peopJe like to be with 
me. 

16 [ am sati sfied with li ving in a uni versity dormitory. 

17 [ am sati sfied with the extracurricular activities available 

at this university. 

18 [ feel relaxed even if unfamiliarity in social situations is 
there. 
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Part Four: Person-Emotional Adjustment Scales 

Direction: The following statements describe about your university experiences. Read each 

one carefully and tick C'J) in front of each under one of the five scales that best describes 

your level of agreement with the statement. NB: Strongly Disagree (SD), Disagree (D), 
Undecided (UD), Agree (A), Strongly Agree (SA). 

No Items SD D UD A SA 

I I have been feeling tense or nervous. 

2 I have been fee ling sad and unstable a lot. 

3 Independently, taking responsibility for myself is difficult 

for me. 

4 I have been able to control my emotion very well. 

5 I have given a lot of thoughl recently to whether I should 

ask for help fo rm the PsychologicaVCounseling Services 

Center. 

6 I have been getting angry too easily. 

7 I worry a lot about my life (experiences) in this campus. 

8 I am experiencing a lot of difficulty coping with the 

stresses. 

9 I have felt tired much of the time. 

10 My appetite has been good recently. 

11 Recently, I have been having a lot of headaches. 

12 I have lost too much weight recently. 

13 I have not been sleeping very we ll recently. 

14 I have been feeling in good health recently. 

15 I am worry of my success in university 
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Pa.'t Five: Institutional/goal Commitment 

Direction: The following statements describe about your university experiences. Read each 

one carefully and tick ('./) in front of each under one of the fi ve scales that best describes 

your level of agreement with the statement. NB: Strongly Disagree (SD), Disagree (D), 
Undecided (UD), Agree (A), Strongly Agree (SA). 

No Items SD D UD A SA 
1 I am sati sfi ed now about my decision to go to university. 

2 r have been giving a lot thought to withdraw from this 
university. 

0 r am sati sfied now about my decision to attend thi s ~ 

university. 

4 J would like to transfer to another university. 

5 I expect to stay at thi s university fo r a bachelor's degree. 

6 It is not important to me to graduate from this university. 

List other common institutional factors which have been affecting your academic adjustment 
in thi s university. 
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Appendix B 

Addis Ababa University 

School of Graduate Studies 

Institute of Educational Research 

Interview guides 

Dear Sir/Madam : 

The pu rpose of thi s interview is to co ll ect data from resourceful individ ual like you on the 

first year uni versity students, to investigate their academic adjustment problems. Therefore, 

this study can be successfully accomplished only when you prov ide me info rmation honestly 

and fra nkly. Be sure that, in formation that you provide will be kept highly confidential and 

used fo r the purpose of research only. 

I. What are the major prob lems that first year students have been fac ing m thi s 

un iversity? 

2. How cou ld these problems affect thei r acadeni ic adjustment? 

3. I-low do yo u compare males and females students on their academi c adj ustment? 

4. What meas ures have been taken to he lp fi rst year students in their academic 

adj ustment? 

5. How can you describe your info rmal interacti ons with first year students concern ing 

academic adj ustment? 

6. What could you suggest to bring about overall better academic adjustment of first 

year students in thi s un iversity? 

7. Is there anything else that you would like to add regarding first year students 

academic adjustment? 

\ 
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\ 
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Appendix C 

Summary of2010/2011 studeuts placement in Madawalabu University by Region 

Code Region Number of students 

Male Female Total Percent 

I Tigray 34 28 62 3.0 

2 Afar II 7 18 0.9 

3 Ahmara 104 56 160 7.6 

4 01'0111 ia 11 20 324 1444 68.8 

5 SOl11ale 55 10 65 3.1 

6 Benishangu l . 33 9 42 2.0 

7 SNNP 128 43 171 8.2 

8 Harar 5 0 5 0.2 

9 Addis Ababa 53 70 123 5.9 

10 Dire Dawa 5 3 8 0.4 

Grand Total 1548 550 2098 100.0 

Source: Madawalabu University Registrar 20 I 0 
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