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ABSTRACT

Provision of Education for Refugees: Practices and Challenges of Primary and
Secondary Education of Mai Aini and Adiharush Refugee Camps.

By
Rediet Simie

The prime objective of this study was to examine the practices and challenges in the
provision of primary and secondary educations for Eritrean refugees who have been
residing in Mai-Aini and Adiharush refugee camps. The study employed both mixed
research approach in concurrent design. The research design applied in this mixed
approach was descriptive survey. Data mainly collected from primary source through
questionnaire, and focus group discussion, and from secondary source document analysis
was used. The study used simple random, purposive and availability sampling technique
to select the 225 research participants. Descriptive statistics such as mean, frequency,
percentage, standard deviation and inferential statistics like p-value were applied in line
with written analysis. The sample size of this study was a total of 155 (79 male and 76
female) students and 52 (41 male and 11 female) teachers participated in the questioner,
24 participants from different organizations categorized in to three uniform groups
participated in the focus group discussion. Following the above procedures the study
confirmed that educational activities like provision of tutorial class, makeup class and
distribution of educational materials were conducted by the school at students satisfaction
level, more over continuous library service, Quiz contest also conducted well. On the
contrary, lack of well equipped laboratory service, pedagogy service, ICT training,
language training and absence of entertainment and absence of active co-curricular clubs
were challenges of refugee student faced in their school. Activities like ensuring security
of refugee students, assigning focal person from refugee community to follow
educational progress of refugee students were properly carried out by camp
administrators. On the reverse, the study revealed that awareness creation and community
mobilization, reducing secondary movement, well organized guidance and counseling
service, designing income generation program were activities not properly accomplished
both by the school as well as the camp administrators. More over the study identified that
peer influence, economic problems, lack of family care, lack of interest, hopelessness
were major challenges of refugee students. Having identified the major findings of the
study, recommendations were also made. To alleviate the problem of secondary
movement, peer influence especial sensitization campaign should be organized for
parents and care takers to aware the refugee community. Schools should create safe
learning environment so that refugee students can be attracted by the school and spend
much of their time in the school.
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CHAPTER ONE

Introduction
Education plays significant role in any society. Some of its role is maintaining society’s
values and its cultural heritage and it serves as a key agent in social transformation
(Christin, 2008). Similarly, education is a factor for social cohesion, mutual
understanding, intercultural and interreligious dialogue and solidarity. It contributes to
promoting the principle of equality between men and women and encourages the
establishment of harmonious and peaceful relations within and among people as well
defines and development of democratic society and culture (Council of Europe, 2002).
Based on the above literature one can say that education has its own role in maintaining

culture, and transforming social values and cultures.

Education is a right, like the right to have proper food or a roof over your head. Article 26
of the 1948 Universal Declaration of Human Rights states that “everyone has the right to
education”. Education is not only a right but a passport to human development. It opens
doors and expands opportunities and freedoms. It contributes to fostering peace,
democracy and economic growth as well as improving health and reducing poverty. The

ultimate aim of Education for All (EFA) is sustainable development.

1.1 Background of the Study

Education for refugees is necessary because it helps them in alleviating stress, and gives
them hope and more information on how best to be prepared to meet their daily
challenges. Also it serves as an information base for the new environment and its cultural
orientation Malakpa (2005).. Under these perspectives, education can be considered as
the single most developmental aspects that promote cultural and environmental concerns
.In addition to this Mitler (2000) and Sommers (1999) claim that the absence of education
generates severe crisis on refugee and displaced youths and children. Where there is no
education and the children or youths are isolated, traumatizing memories prevail and a

possible nightmare of fears and violence may be a part of their lives.



Children affected by disaster are in transition; in terms of thoughts and responses. The
many happenings taking place in their lives require a remedy in order to calm down their
minds. Education is important for them especially where there is breakdown of central
control and hindrance towards accessing their national education systems due to man-
made crisis and natural disasters UNESCO (2003a). Therefore, according to the above
literature we can say that education plays an incredibly important role in the short-term
and long-term effects on children during emergencies. It gives children a sense of
security even when they are faced with chaos all around them and it is a tool that helps
them get back on their feet towards the building of a better future.

As pointed out in UNHCR August 2014 report, Africa has taken the second largest share
of the world‘s refugees next to Asia on a continuous basis. The refugee problem is quite
visible in Ethiopia. According to the recent UNHCR’S refugee update report (UNHCR,
Aug, 2014) Ethiopia has overtaken Kenya to become the largest refugee-hosting country
in Africa, sheltering 629,718 refugees as of the end of August, 2014: Out of this
247,000(39.22%) of them are south Sudanese, 245,000(38.9%) of them are Somalis,
99,000 (15.72%)of them are Eritreans, and the rest 38,718(6.16%)of them are from other
nationalities. Kenya, in comparison, hosts 575,334 registered refugees and asylum-

seekers from different neighboring countries.

Tigray Administrative Regional Government is one of the ninth Regional States of
Ethiopia, located in the northern part of the country. It hosts Eritrean refugees in four
camps: Shemelba, Mai-Aini, Adiharush and Hitsats. Since most of the Eritrean refugees
have settled in Mai-aini and Adi-Harush camps in Tigray region and a much smaller
portion of the refugees is found in the Afar Region, this study is targeted on Mai aini and

Adi harush camps.

The two camps that host refugees in the region particularly in the north- western zone
are Mai-Aini & Adi-harush refugee Camps. Mai-Aini refugee camp is located about
1,150 km away from Addis Ababa across Mekele, about 390 km. from Mekele and 70 Km
far from Shire Endesilasie Zonal town. It was established in May, 2008 by UNHCR in
collaboration with ARRA.



Adiharush refugee camp is the new camp located 13km far from Mai-Aini Refugee camp
and very near to Mytsebry town. The camp was established in 2010 by UNHCR and
ARRA. As per the current population statistics of UNHCR, as of August,2014, more than

33,661 Eritrean refugees are hosted in the new camp.

Totally there are 52, 916 Eritrean refugee in the two camps 38,242 are males, 14,674
females and from this 8,133 (15.4% of the total population) are school aged children in
the community from this population 5,202 (64%) are males and 2931(36%) are females.
This shows that there are large numbers of refugee children who are eligible to primary
and secondary education.

One elementary and one secondary schools have been constructed in Mai Aini camp.
These schools constructed primarily aimed to respond the strong educational need of the
Eritrean refugees. Mai Aini refugee secondary and preparatory school, in which Eritrean
refugee students have been learning, is one of the schools founded by EOC-DICAC
/RRAD in collaboration with ARRA and UNHCR in 2010/2011 G.C. EOC-DICAC is a
local NGO completely funded by UNHCR and has been participating in the charity and
developmental activities of the country. The church has been seen as vanguard in

receiving and helping migrants and displaced people for more than 49 years.

IRC- Mai Aini primary school is another school which was constructed by the trilateral
collaboration of UNHCR,ARRA and IRC in 2009G.c. IRC is an American NGO
founded in 1933G.c at the request of Albert Einstein and participate in various
humanitarian activities that works on Education, Sanitation, Water supply, Health, Child
protection and GBV. The school program is managed by IRC with the fund secured by
UNHCR and U.S. Department of State Bureau of Population, Refugee, and Migration
(BPRM).

Mytsebry secondary and preparatory school is one of the governmental school in north
western zone, Tselemti Wereda, Based on the Ministry of Education Guide- line and
circular for all Regional Education Bureaus, all government schools should accept
refugee students who have the capacity to join the required grade level; that is the reason

why Eritrean refugees who have settled in the nearby Adiharush refugee camp have got
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the opportunity to join this secondary school since 2010/11 academic year. It is EOC-
DICAC-RRAD which took the responsibility to support refugees as a guardian and
communicate with the school and other concerned agencies. Eritrean refugees acquired

similar service from the school equally like the other national students.

ARRA- Adiharush primary school is the only school which provides education for
Eritrean refugee in Adiharush camp. The school has been constructed by the bilateral
collaboration of ARRA and UNHCR in 2011G.C .The school program is run by ARRA
and financed by UNHCR.

The report of UNHCR, (Nov.2011), indicates even though, the organization strongly
support education of refugees and vulnerable group of people, the program still suffer
from various challenges. As per the report, school leaving of students, (especially, those
female students), lack of quality teachers, institutional support and availability of

resources are some among other things.

Even though the above problem is serious in all refugee camps of the world, it is too
much severe in the selected camps. As far as the researcher’s knowledge is concerned,
enough research had not been conducted related to the practice and challenges of
education in refugee camps. Hence, the present study was conducted to fill the
knowledge gap related to the real educational practices and challenges of refugee students

in Mai-Aini and Adiharush camps that gives asylum and protection to Eritrean refugees.

1.2 Statement of the Problem

According to (Rutter and Jones, 1998:90) “The best thing the school can do is to provide
a secure and predictable environment in which the child can settle and learn. Education is
highly prized among many refugees as leading to the skills that can be taken with the
child”. Taking this as a spring board, someone can summarize that education is vital and
especially in a refugee’s child life. This is so because refugee children stand detached
from their own country educational system and may not be opportune to receive the
necessary care and attention from the host country and besides if they are not attended to

education wise; they may become easy victim to violence and possibly recruited to



military gangs thereby unleashing terror in their home country as a form of revenge for
them being refugees.

For refugee and displaced children, boredom and absence of education is a dangerous
combination. It produces unstructured days where traumatizing memories remain, fears
flourish, and violence is always possible. One method that refugees employ to address
these problems is to start schools. Recruiting educators in their midst, refugee and
displaced communities often organize makeshift schools for educating their children,
often with little or no assistance from local or international agencies( Marc
Sommers,2008).

According to the standards set by the convention on the rights of children, "every child
has the right to education. The goal is free and compulsory primary education, secondary
education: (general or vocational) available to all, and higher education on the basis of
capacity” (UN, Art. 28, UNHCR, 1994, p. 47). Moreover, United Nation High
Commissioner for Refugees Policy Development and Evaluation Service (PDES) claims
that education is one of the highest priorities of refugee communities. Lack of high
quality and protective education for refugees’ stands in the way of meeting education for
all goals of achieving durable solutions, and of sustainable development and

reconstruction of home and host countries (UNHCR report, 2011).

According to Eva Ahlen (2010), UNHCR has education programmes in 97 countries,
implemented by 200 international or national NGOs. However the agency has only two
dedicated education posts, one at Geneva head quarter and the other in South Sudan.
UNHCR has recognized serious gaps in provision and quality of its education support:
one third of refugee children and adolescents are out of school in the 23 countries for
which reliable data is available. The actual figure of refugee children not attending school
is far higher, only a third of refugee students in secondary school are girls and less than
two thirds of teachers in refugee schools have qualifications From this we can say that
youths are facing major protection risks, refugee and host communities often fail to

monitor the quality and safety of the education of their children.



Eritrean refugees have been living in Mai Aini and Adiharush camps for almost seven
years, a number of children are born increasingly and the number of school aged children
reaching to around 8,123 UNHCR (Aug,2014). With limited opportunities for learning
coupled with other factors (for example poverty, lack of parental care, the resettlement
dream. etc.) that are keeping them away from school. More specifically, there were no
local research findings related to the topic conducted in Mai Aini and Adiharush refugee
camps except Solomon (2013) emphasizing on challenges of secondary school female
students participation. A large number of refugee children were out of school and
spending their time in the camps. Therefore, this study aimed at identifying the actual
educational activities practiced in refugee schools, discovering those drawbacks or
impediments that tend to sway these children/youths from school or accessing schools
and recommending possible solutions to the problems. Therefore this research tried to
answer the following basic research questions:

1. To what extent do Eritrean refugee students get educational support and follow up
from their schools and camps?

2. To what extent do educational facilities fulfilled to Eritrean refugee students both
in their schools and camps?

3. What are the major challenges confronted by Eritrean refugee children and lead
them not attending and/or completing primary and secondary school in Mai Aini
and Adiharush camps ?

4. What kinds of interventions or solutions are needed to overcome these

Challenges?

1.3. Objectives of the Study

This study has the following general and specific objectives
1.3.1 General Objective

The general objective of this research was to examine the practices and challenges in the
provision of primary and secondary education for Eritrean refugees who have been living

in Mai Aini and Adiharush camp.

1.3.2 Specific Objectives



1. To examine the major educational activities practiced in primary and secondary
Schools of Mai Aini and Adiharush refugee camps.

2. To seek and identify information on the challenges faced by Eritrean refugee children
and youths as they endeavored entering the school systems at the Mai Aini and
Adiharush refugee camps in north Ethiopia.

3. To recommend possible solutions which can improve the educational practices in?

refugee camps and curtail challenges in which Eritrean refugee students face .

1.4 Significance of the Study
The significance of this study therefore was to:

1.  Help various organizations and/or agencies working with refugees to use this
study as a base or foundation that they can devise a means or design programs
that resolve the educational problems so that the enrolment rate and academic
performance of refugee students can be enhanced.

2. ltalso gives insight for the researchers who would be interested to conduct a
study in the area.

3. It also supportive for schools and refugee community to indicate the existed gap
so that concerned bodies can give possible remedies

4. Provide educators with a better understanding of the larger contexts of refugee
students’ schooling like their backgrounds, life and family circumstances, pre-
and post-migration experiences, barriers to social integration, acculturation, and
educational success, and what educators, and service providers, can do to meet

the challenges of educating refugee students.

1.5 Delimitation of the study

The scope of the study was bounded at two refugee camps, namely Mai-Aini and
Adiharush refugee camps with two primary and two secondary schools. A total of 1550
students have been registered in the targeted schools, of which 849 are male and 701 are
females. The study was confined to regular grade 5-12 students because it was believed
by the researcher that first cycle primary school students lack the knowledge and

endurance to give appropriate responses for all questions included in the questionnaire.
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Furthermore, the study was delimited on exploring the actual educational practices in the
two refugee camps and challenges refugee students faced. These schools were chosen as
a research area because; first the researcher has been working there for the more than four
years and it is the researcher’s residence area. Secondly, the researcher has close personal
relationships with the staff members at the research site which created a good opportunity
for the researcher to administer and collect the data in a more conducive manner. This all

made him experienced on the targeted problems.
1.6 Limitations of the Study

In the process of conducting this study, there were three situations which challenged the
researcher. The first was shortage of recently published books on refugee education and
its challenges, the second one was absence of more detail data such as information about
the total refugees who are eligible for primary and secondary school education, and the
last one was shortage of time. Even though the above situations were challenges in
conducting this research the problems were minimized due to the priceless support that |

got internet and library service from UNHCR offices.

1.7 Definition of Key Terms

In conducting this study the researcher used some terminologies frequently. Therefore, to
make the research more understandable and link with targeted groups the operational

definitions of some terms in this particular study were given below:

Refugee : is a person who has fled or been expelled from his or her country of origin
because of natural catastrophe, war or military conscription, or fear of religious, racial, or

political persecution.
Refugee Camps: is a place where refugees are living together in the hosting country.

Asylum: is a protection and immunity from extradition granted by a government to a

political refugee from another country.

Culture: is shared beliefs and values of group; the beliefs, customs, practices, and social

behavior of a particular nation or people.



Challenge: Physical, psychological or economic barriers that hinder the continuity of

some activities.

Asylum seekers: are persons who have applied for asylum or refugee status, but who
have not yet received a final decision on their application. The concepts of refugee and

asylum seeker imply involuntary leave.

Migrants: are people who make a voluntary, planned choice to leave their country to

start a new life in a new country and can return home if they choose to do so.
1.8 Organization of the Study

The research has five major parts. Chapter one deals with the introductory part, which
comprises background of the study, statement of the problem, objectives of the study,
basic research questions, significance of the study, definition of terms, and organization
of the study. Chapter two has presented review related literature. Chapter three explains
the design and methodology of the study. Chapter four emphasized on the presentation,
analysis and interpretation of data. Finally, chapter five deals with summary, conclusion

and recommendations.



CHAPTER TWO
Review of Related Literature

2.1 Historical Overview of Refugee Camp Education

For over 50 years, there have been Tibetans and Palestinians living in countries they do
not call home; they are the dispersed, the dislocated, and the exiled. In 1950, with the
continued hopes of solving the refugee problem in Europe fairly quickly, the United
Nations General Assembly established the United Nations High Commissioner for
refugees Sean (2005).

The following year UNHCR produced the Convention Relating to the Status of
Refugees, which defined ‘refugee’ as :Any person who, as a result of events occurring
before 1January 1951 and owing to a well-founded fear of being persecuted for reasons
of race, religion, nationality or political opinion, is outside the country of his nationality
and is unable or, owing to such fear or for reasons other than personal convenience, is
unwilling to avail himself of the protection of that country. There has been considerable
debate over this definition of refugee, much of which has stemmed from the phrase ‘a
well-founded fear of being persecuted’ and from the fact that, in order to qualify as a
refugee, one must be ‘outside the country of his nationality, University of Toronto
(2005).

2.2 The Right to Education

“One of the most single weapons that silence poverty and ignorance is education. Most
developed countries with strong economies and political stabilities are beneficiaries of
the human development resources of their citizens through education. Education can be
considered as a process of acquiring basic traits of social and moral responsibilities which
helps makes an individual responsible to a just cause. Due to the important nature of
education, the United Nations and other humanitarian and aid agencies have attended and
ratified series of conferences aimed at supporting education and encouraging independent
countries towards the provision of education for its citizens.” From this literature we can
say that education is not only a right but it is more than this because it is a key for every

locked door and this activity is compulsory to human as well as economic development.
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2.2.1 The 1948 Universal Declaration of Human Rights (UDHR)

In its advocacy towards the child’s rights to education, it is enshrined in the 1948
Universal Declaration of Human Rights that a child should have free access to
compulsory elementary education and such education should be directed towards the full
development of the human personality taking into consideration the respect for human
rights and fundamental freedoms. The right to education is laid out in the Universal
Declaration of Human Rights and subsequent human rights instruments. Article 26
outlines the right to free and compulsory education at the elementary level and urges that
professional and technical education be made available. As it is mentioned above the
declaration states that education should work to strengthen respect for human rights and

promote peace.

2.2.2 The 1951 Convention Relating to the Status of Refugees

Another important document that outlines refugee children rights to education is the 1951
Convention Relating to the status of Refugees and the 1967 protocols. Article 22, of this
document guarantees the right to elementary education, and states that refugees should be
accorded the same opportunities as nationals from the host country. The same document
states that refugees should not be treated less favorable than nationals. In most instances,
beyond primary school, refugee children are treated as other aliens, allowing for the
recognition of foreign school certificates and the awarding of scholarships before they are

accepted in countries where they are seeking refuge (UNHCHR, 1951).

2.2.3 The 1966 Covenant on Economic, Social and Cultural Rights

The States Parties to this Covenant recognize the right of everyone to education. They
agreed that education shall be directed to the full development of the human personality
and the sense of its dignity, and shall strengthen the respect for human rights and
fundamental freedoms. They further agreed that education shall enable all persons to
participate effectively in a free society, promote understanding, tolerance and friendship
among all nations and all racial, ethnic or religious groups, and further the activities of
the United Nations for the maintenance of peace. From this literature we can say that the

covenant goes on to call for basic education to be made available to those who have not
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received or completed primary education. Emphasis is placed on improving conditions
and teaching standards as well (UNHCHR, 1966).

2.2.4 The 1989 Convention of the Rights of the Child

Article 28 of The Convention on the Rights of the Child of 1989 calls for states to make
primary education compulsory and free to all, and to encourage the development of
accessible secondary and other forms of education . In 1989, the rights of children and
adolescents to education were strengthened under the Convention on the Rights of the
Child. This Convention requires nations to be responsible for the education of all children
within their territories, regardless of status, thereby including refugees and asylum-

seekers under the age of 18 years.

In other instances, the right of refugees to primary education has been acknowledged but
the right to secondary education denied or weakened. The Convention on the Rights of
the Child requires the international community to assist those countries that fall short of
this responsibility in meeting this goal. This is mostly significant when there is a crisis
situation and during the time of reconstruction. This process also implies states must be
willing to accept assistance or aid in meeting the education concerns of emergency-
affected children and adolescents, if they are not in a position to meet these needs
themselves (UNHCHR, 1989).

Emergency educational assistance should be provided quickly, so that simple education
activities can begin as soon as basic shelter, health and food supply mechanisms are in
place (UNESCO, 2003a). Therefore from this we can summarize that the combined
resources committed by the international community, the country concerned and the
emergency-affected population should be sufficient for emergency education to function

effectively and meet the learning needs of emergency-affected students.

2.2.5 Education for All (EFA)

Most of the world’s governments have committed themselves to EFA’s goals, articulated

and reaffirmed at the 1990 World Conference on Education for All in Jomtien and the
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2000 Dakar World Education Forum. One of the Dakar Goals is to ensure that by 2015
all children, particularly girls, children in difficult circumstances and those belonging to
ethnic minorities have access to and complete free and compulsory primary education of

good quality.

2.3Education During Emergency

When disasters or conflicts engulf a group of people, so is the burden of new problems.
Education is then considered as a distant objective and seen as a luxury for the
disgruntled people who may be in need of emergency food and shelter. But education is
not a luxury. Education in a crisis situation is important in that it helps in the restoration
of hope and dignity to a group of people frustrated from disaster. It can stimulate and is a
basic right; and has a unique place in every culture and provides links with the past as it
enables us to face the future and participate in its creation (Slaus, Slaus-Kokotovic &
Morovic, 2004). Children are always in a state of development and are eager to be
represented in events as they unfold. They are quickly absorbed by events when days of

insecurity remain.

Children affected by disaster are in transition; in terms of thoughts and responses.
The many happenings taking place in their lives require a remedy in order to calm down
their minds. Education is important for them especially where there is breakdown of
central control and hindrance towards accessing their national education systems due to
man-made crisis and natural disasters (UNESCO, 2003a; Nicolai, 2003). Therefore
according to the above literature we can say that education plays an incredibly important
role in the short-term and long-term effects on children during emergencies. It gives
children a sense of security even when they are faced with chaos all around them and it is

a tool that helps them get back on their feet towards the building of a better future.

2.4 Opportunities and Challenges in Educational Contexts for Refugee

Youth and Teachers.

The research literature consistently reports that youth from refugee backgrounds and their
families place a great deal of importance on education (Kanu, 2008; Rummens & Dei,

2010). Moreover, several studies noted that schools were the places where these youth
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most wanted to be (Rummens et al., 2008; Stewart, 2011). However, when youth from
refugee backgrounds arrive in host country schools, they often face experiences of
marginalization and exclusion (Kanu, 2008; Rummens & Dei, 2010). Further, a large
number of youth who have come from refugee backgrounds fall through the cracks of an
educational system that is not adequately equipped to meet the “unique social and
psychological needs of these students and they are not provided with an appropriate
education” (Stewart, 2011, p. 6). Therefore every organization working for refugee
community should consider the special needs of this community to fill the gaps created
because of different challenging situations as they go through pre, trans and post

migration.

2.4.1 Challenges Specific to Refugee Students

This section discusses what the literature says about cchallenges specific to refugee
students as they go through three stages of migration and changing ecologies (pre-

migration, trans-migration, and post-migration).

According to Gonzalez-Ramos and Sanchez-Nester (2001) refugee children experience
loss and separation from all concepts of familiarity and their homeland, all of which
contribute to a difficult resettlement process in their new country. Accordingly, to allow
refugee students to maximize their potential, teachers must recognize these possible
educational barriers. Therefore as it is well explained in the literature a better
understanding of refugee parents’ situation (e.g., parents’ preoccupation with economic
survival and cultural differences in expectations about parental involvement with the
school) will reduce misunderstanding between parents and teachers and administrators

and develop better community relations.

2.4.1.1 Psychosocial Challenges

The challenges faced by youth from refugee backgrounds extend beyond linguistic and
academic challenges and can include such areas as: adaptation and acculturation
challenges, social isolation due to negative environments at school or in the community,

interruptions in past educational experiences, and the failure on the part of the school to
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recognize past knowledge and educational attainments ( Rossiter, 2009;Rummens & Dei,
2010). From the above literature we can conclude that students who are from refugee
community face adaptation, acculturation and past experience recognition problem and
hence schools should set strategy so that they can address such kinds of problems through

psychosocial support.

Depending on the culture, life experiences, and refugee camps students are coming from,
they may, as Kanu (2008) finds, have a “fear and distrust of authority figures like
teachers” (p. 924). This could be due to a wide variety of life experiences in which adults
or authority figures were responsible for, or connected to, some of the violence or trauma
in their lives. Hence schools should arrange open discussion situations so that refugee
students have positive attitude towards their teachers and work with them in a near

distance.

2.4.1.2 Economic Challenges

As examined through the theoretical lenses of Portes and Rumbaut’s (2001) and
Brofenbrenner’s(2005) contextual factors (e.g., cultural and economic barriers),the
research data suggest that lack of economic resources available to the refugee students
and their families posed a severe challenge for social integration and educational success

for the students.

Adreinne Ingrum (2010), found out that refugee students left their education for the very
shortage of support given by UNHCR. The researcher confirmed that food, clothing and
utensils supported to refugee students are insufficient that students are pulled to dropout

their education.

Yatta Kannu ( 2008), indicate that among many other things, economic problems are
chief factors that cause dropout of African refugee students adversely affected their
ability to integrate and cope well in school. Therefore, students compelled to leave their
education. As the study point out, these refugee students are suffer from food shortage,

school fee and clothing, which led them to cease their education.
2.4.1.3 Lack of Continuous Follow up
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UN joint assessment mission for Sudan (2005), states that society attitude to education
severely affected students to continue their education .As the report, half of the dropout
students left the school due to no comment or no advice of their guardians .As the
document of UN joint assessment mission for Sudan, among 1.4million school age
children, less than 400,000 were enrolled in school at the end of 2003. However,
surprisingly, only 2% of them completed but the rest had left the school. Therefore
continuous follow up and advice from teachers, guardians and parents are indispensible
activities.

Additionally, the above report stated that separation from family have highly disrupted
education for Sudanese students. Moreover, Sudanese refugee students face inadequate
medical supplies and food shortage that result for dropout and school leaving. Based the
above literature we can articulate that refugees are sufferers of lack of well organized

counseling service ,absence of income generation strategy.

2.4.2 Opportunities and Challenges for Teachers Working With and
For Refugee Youth.

Depending on the situation in their home countries, students coming from refugee
backgrounds may “have experienced war and economic devastation, and face daily the
negation of their languages and cultures in a new society” (Hones, 2007, p. 9). It is
therefore important that when teaching students especially those from refugee
backgrounds to ensure the school is a welcoming place for students to continue to grow
as learners, feel valued and welcomed, and build individual identities (Dooley, 2009;
Hones, 2007;Kanu, 2008; Stewart, 2009).

Similarly, Tilleczek (2008) points out, “School is an important key to unlocking inherent
potential, useful predictor of subsequent life outcomes , for refugee youth, a useful
indicator of successful integration within the receiving society” (p. 76). Hence in order to
ensure that students from refugee backgrounds are successful, it is important to include

them, as much as possible, in all activities of the learning community.

Strekalova and Hoot (2008) state that it is important for teachers to: recognize barriers

encounter following a history of traumatic experiences prior to their arrival in this new
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country. Those barriers include the challenge of identifying themselves in a new cultural
context, facing discrimination from culturally in experienced people, living in families
with lower socio-economic status or without family, and conflicts with their traditional
cultural values. (p. 24) .It is important that teachers are sensitive to the students’
experiences if the students are to experience success. Therefore teaching refugee students
requires a whole new set of skills and tools and can be a discouraging task to teachers
already working in classrooms that contain a variety of learning abilities, needs, and

styles.

A further challenge to teachers, according to Sutner (2002), is that “in addition to
refugees’ typical challenges, grasping a strange language, fitting into new social circles,
and learning a different culture’s customs, refugee children often contend with a host of
psychological problems” (p. 37). Therefore from this literature we can understand that
teachers who are working with these students not only have to provide language

instruction, they must also “attend to cultural and social needs” of the students.
2.4.2.1 Educators are not familiar with the Needs of Refugee Students

When teachers receive refugee students into their classes, who are different than
themselves, and are not experienced or prepared to deal with them. Therefore, when
working with refugee students, they often rely on stereotypes and fail to capitalize on the
children’ areas of strength. As emphasized by Taylor and Sidhu (2012), understanding
the reasons why people are forced to escape their country of origin, and the barriers to

social inclusion for young refugees, is crucial for educators.

As stressed by Roxas (2011), an important priority for teachers today is to provide an
education program that is responsive to the different cultures represented in their class.
This is a challenging task for teachers since refugee students enter their classrooms with
many learning needs and are at varying degrees of English language proficiency. Often,
educators are not comfortable and ready to support refugee students in coping with

frustration and stress.
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As Loerke (2009) suggests, it is essential for teachers to receive mentoring and in service
training on the best education practices to ensure refugee students are integrated
successfully into school. Training teachers will increase their knowledge and

understanding of the challenges experienced by refugee students.

In discussing the lessons learned from their study, Adams and Kirova (2007) reflect on
the need for providing teachers with continued learning opportunities in order to better
understand and support refugee youth in their classroom. Realizing the challenges
refugee students face in school and the lack of teachers experience in dealing with those
challenges, some ministries of education are stressing the importance of providing
educators with mentoring and professional learning opportunities. Therefore, refugee
students might work and learn with different educators during the school day, presenting
an additional challenge for these staff members since they have to collaborate together to
best support these children.

As suggested by Roxas and Roy (2012), there is a need for more communication between
relocation agencies, family support staff, school administration, teachers, and parents.
School professionals, including the principal, vice-principal, teachers, counselors, student
support staff, and settlement workers are required to work together as a team to meet the

needs of refugee students.

2.5 Educational Interventions Specifically Designed for Refugee
Students

The following section discusses what the literature presents as effective educational
interventions directed towards refugee students. First, | present what the literature states
are effective strategies for addressing the challenges experienced by refugee students,
followed by strategies that aim to respond to the challenges experienced by refugee
students in the school and classroom community.

Refugee children come to their host country with a feeling of anticipation of the unknown
(Gonzalez-Ramos & Sanchez-Nester, 2001). Many refugee children arrive carrying some
form of traumatic experience and loss, hoping for a second chance. With the

consideration of pre-, trans-, and post-migration factors that affect the refugee child‘s
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adaptation into a new country, educators can and should design a school learning
environment that supports the education of refugee children. Since schools are where a
large portion of a refugee child‘s day is spent, it is important to ensure that these students
are provided with a safe learning environment that helps them in their adaptation into a
new community (Suarez-Orozco , 2001).

In this literature review, | define a safe learning environment as one where effective
teaching strategies are implemented at the classroom and school-wide level, as well as
brought up through professional development practice. The following section provides a
description of the pedagogical recommendations for teachers that focus on meeting the
diverse needs of refugee students. All came from a review of the existing literature. |
have structured the strategies into the categories of classroom-based instruction (focus on
individuality, home language preservation, and representation in the curriculum), school-
wide pedagogical approaches (implementing family and community involvement, and

activities and support services), and professional development.

2.5.1 Classroom-Based Strategies

This section reviews what existing literature says about how educators can support the
learning of refugee students through classroom-based strategies. The subsections review
the importance of responding to students as individuals, preserving the home language,
and representing student culture and values in the classroom curriculum. Within each

subsection, a critical review of the teaching strategies is presented.
2.5.1.1 Importance of responding to students as individuals.

There is not one refugee experience‘. When teaching and interacting with refugee
students in the classroom, teachers must bear in mind that each student brings a unique
set of experiences that affects her or his life post-migration. Gonzalez and Darling-
Hammond (1997) say that refugee students certainly face a lot of the same challenges in
the school; however, teachers must view refugee child as a uniqgue member of his or her

school community, as well as an individual member of his or her own cultural group.
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Researchers Dunn and Adkins ( 2003) and Gonzalez and Darling-Hammond (1997)
underscore that educators must avoid making generalizations and assumptions about the
needs of a student; when considering solutions and supports with which to provide the
student, the teacher must consider the student independently of everyone else. Schooling
prior to migration, degree of trauma, and degree of difference between the home culture
and the dominant culture are some of the factors they say that must be taken into

consideration with each refugee child.

Dunn and Adkins (2003) suggest that an appropriate way of discovering some of this
specific personal information is through conversation with the child‘s parent(s), with the
aid of an interpreter. Although this strategy of communication with parents may be useful
in both obtaining information about the child and building a relationship with the parents,
some parents may not feel comfortable discussing personal matters such as the child‘s

degree of trauma with someone whom they hardly know.

2.5.1.2 Home Language.

This section describes the ways that the literature says teachers can create opportunities
for refugee students to use their native language in the classroom as an aid towards
developing second language fluency. Educators should promote a bilingual environment
where refugee students are encouraged and allowed to maintain their first language skills,

while at the same time learning the English language.

Gonzalez and Darling-Hammond (1997) recommend that teachers encourage students to
use their native language as this use will allow them to share and acquire information in
the classroom during the course of their academic work. Suarez-Orozco (2001) say that
the best predictor of successful second language acquisition is the mastery of vocabulary
and linguistic skills of the first language. On the contrary, when the child‘s proficiency in
the first language is not advanced and therefore cannot act as an aiding factor in second
language acquisition, steps must be made to ensure that the child is given opportunities to

develop her or his native language skills in the presence of a native speaker.

Walqui (2000) strengthen the above idea by saying that teachers should encourage

students to use their native language to assist (and potentially tutor) each other inside and
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outside of class, in their writing for class assignments, and in their social interaction. He
also recommends that teachers and assistant interpreters use the native language as a way
to check for comprehension, to explain activities and to provide instruction, and to

interact socially with the students.

2.5.1.3 Representation in the Curriculum.

The following section discusses the reasons in the literature as to why it is important for
teachers to represent all of their students in the classroom curriculum. It is vital that all
students in the classroom, including those coming from minority backgrounds, see
themselves represented in the curriculum both on a visual degree and a knowledge base
degree (Campey, 2002). From this we can say that learning flourishes when content is
relatable with the students needs and level of understanding.

Students learn best by building on previous knowledge and understanding. Walqui
(2000) postulates that if refugee students realize that their existing knowledge is being
represented and valued in class, a sense of both trust and competence is established that
will motivate them in the classroom. Furthermore, teachings and resources that fail to be
contextualized to the student‘s centre can be hard to grasp and understand. Therefore
teachers should perform simple adjustments such as adding images to which refugee

students can relate so as to help them understand the written text.

Therefore one suggestion | have is that teachers should deliver culturally representative
knowledge by using their students as teaching resources in the classroom — e.g., by
having the students share and teach about their own culture through pictures, stories, or
words. Several other strategies exist to help make classroom curriculum relatable to

students; teachers must make sure that they use them.

2.5.2 School-Wide Pedagogical Strategies

When refugee students enter a foreign education system, they not only walk into a
classroom but they enter an entire new school community. Therefore, a school-wide
approach must be developed to meet the needs of this diverse population (Schoorman &

Jean-Jacques, 2003). School-wide initiatives are particularly useful at a time when
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teachers are experiencing time and resource demands. A solution to these demands thus is
to utilize strategies that involve the whole school and still have a particular benefit for
refugees’ children. The following sections present the idea that schools must implement
pedagogical strategies that will prove effective for the adaptation and academic growth of
these children.

2.5.2.1 Community Involvement.

This section focuses on Schoorman and Jean-Jacques‘ (2003) work which contend that
educators ensure involvement of parents and members from the refugee community both
in the classroom and in the wider school system. They believe that it is important for
educators to build a broad based community network; this network facilitates the bridging
of the home-school gap. This gap presents itself at times when the parents of the refugee

student are unfamiliar with the host country‘s education system and language.

Schoorman and Jean-Jacques suggest that the most effective way in incorporating the
community is for the school (as well as other agencies such as churches, health clinics,
and migrant resource centers) to form after- school tutoring programs. The school‘s role
is to provide tutors for these students from community volunteers or paid tutors. From the
literature we can conclude that community involvement builds a strong sense of
community and understanding among teachers, parents, and their children. Parents are
valued participants in their children‘s education and, consequently, the school must make
strong efforts to ensure that proper communication and understanding are taking place

between the educator and the parent.

Campey (2002) took this idea to mean that the school must hire an interpreter or
translator who is present for parent-teacher interviews, and one who is able to translate
important school documents. But often large differences exist between refugee parents
and teachers regarding parental involvement in the student‘s schooling; teachers express
that they are not getting the support and involvement that they would like from the

parents of their refugee students (Suarez-Orozco & Suarez-Orozco, 2001).

Therefore Open communication between educators and parents of refugee students is

crucial to successful adaptation of students into the school. A number of these school-
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wide pedagogical suggestions point to schools providing translating services for their
teachers and parents of refugee students. | suggest that schools recruit other family
members who live in the host community and who are familiar with the language to assist

in translation, at least in the student‘s beginning stages of adaptation.

2.5.2.2 Activities and Support Services

This section introduces what the literature describes as a range of activities and support
service programs that the school must implement on a school-wide level to enable the
successful adaptation of refugee students into the school system.

Campey (2002) says that it is essential that the school recognizes and celebrates the
cultures representative of their students, provides translation for school documents, and
hires teachers, supporting staff, and administrative staff who reflect the languages and
cultures of the student population. These school initiatives will provide refugee students
and their parents with a welcoming and optimal learning environment. Furthermore, he
contended that, in order to demonstrate their respect of the cultural and religious values
of some immigrant groups, schools should accommodate to students® specific nutritional
requirements, ensure that the school clothing code accommodates religious attire, and

provide a space for prayer and other religious practices.

Tong, Huang, and Mclntyre (2006) recommend that the school initiate a buddy system
whereby newly arrived immigrants are paired with another student with whom they can
relate. They say that this form of school-wide practice fosters a positive education
environment. Unfortunately, some of these strategies can prove difficult to implement. If
for example a school has 40 different cultures and nationalities, representing all of the
cultures equally and finding staff who reflect all 40 cultures is challenging. Also, schools
need to be prepared for that notion that some of the accommodations made for the diverse
range of cultures in the school may affect other school practices. For example, a dress
code may impact certain groups’ participation in physical education. Schools can take
another step towards the accommodation of refugee students by setting up student
outreach centers that provide counseling, tutoring, and other support service (Tong,
Huang, & Mclntyre 2006).

23



Multicultural awareness through active promotion and enforcement of policies Campey,
(2002), and by formation of culture clubs that promote student awareness, tolerance, and
celebration of cultural and linguistic differences (Tong, Huang, & Mclntyre, 2006), are
critical in providing an inclusive learning environment. The literature does provide many
possibilities by which a school can work together to create an environment of opportunity
for success, growth, and adaptation for refugee children. Some of these recommendations
may prove unfeasible; but all should be at least considered at the school level.

2.5.3 Teachers Professional Development

This section focuses on what the literature says about the professional development of its
educators in meeting the pedagogical needs of refugee children. I suggest that, under the
regional legislation, part of the professional development of educators must focus on
training teachers of students to embrace an asset-recognition‘approach.

Gonzalez and Darling-Hammond (1997) define an asset-recognition‘teaching approach as
one that recognizes refugee students for the strengths in skills and diversity that they
bring into the classroom, as opposed to focusing on their lack of the English language or

misunderstanding of the dominant culture.

Gonzalez and Darling-Hammond (1997) present the notion that educators are often
unaware of their misconceptions and own lack of self-knowledge, that act as
impediments for their diverse student body. They suggest that professional development
for teachers should include discussion of: approaches in developing student competency
in the instruction language; forming knowledge of the cultures and backgrounds of
students; developing and teaching a curriculum that is representative of the students in
the class; and establishing a caring, welcome, and open environment for immigrant

students that works toward optimal academic success, and social and cultural adaptation.

I acknowledge that making teachers culturally aware and sensitive is quite broad and all
encompassing, and could take years to accomplish, particularly with staff turnover. So,

what | recommend is to present these professional development criteria as part of a long-
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term goal aimed at the development of a pedagogy that is responsive to the needs of

immigrant students.

2.5.4 Safe and Healing Learning Environment

This upcoming section reviews the literature on effective pedagogical practice for refugee
students Suarez-Orozco (2001) describe some pedagogical practices appropriate for the
teaching of refugee students. Appropriate practices that schools and teachers must
implement to create opportunity for refugee children include: positive leadership and
staff morale, high academic expectations for all students regardless of their background,
high recognition and respect placed on students’ language and culture, and a safe and

orderly school environment.

Hamilton and Moore (2001) emphasize that teachers must create a safe environment; this
is particularly important when considering the loss and trauma with which many of these

children come into contact.

It is only over the last decade that education has come to be included among the
standard responses to humanitarian emergencies, and little is known about its longer term
impact or consequences. Most acknowledge that schools built in response to war or
disasters are extremely difficult to establish and maintain given the weakness of state
institutions, the insecurities of their surroundings, and the unavailability of safe school
buildings, qualified teachers, relevant curriculum, or the finances to cover the recurrent
costs of (re)building and maintaining a school system. When formal schools do emerge in
these settings, they tend to have extremely high rates of grade repetition, dropouts
(especially girls), and teacher truancy (UNESCO, 2010). These schools typically have
overcrowded, multi-age, and multi-lingual classrooms serving students who are former

soldiers, malnourished, deeply impoverished, and displaced.
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CHAPTER THREE
The Research Design and Methodology
3.1 Research Design and Method

The choice between quantitative and qualitative research methods should be determined
by the research questions, not by the preference of the researcher. To conduct this study
both gquantitative and qualitative approaches (mixed approach) was applied in concurrent
design .The basic premise of using this method is that such integration permits a more
complete and synergistic utilization of data than do separate quantitative and qualitative
data collection and analysis ,moreover, qualitative data is complementary for quantitative
data(AHRQ, 2013)..

The aim of the quantitative research method is to test pre-determined hypotheses and
produce generalizable results using statistical methods; the results of quantitative analysis
can confirm or refute hypotheses about the outcome of a problem and ensuing needs of
the affected population (ACAPS, 2011

Qualitative methods of research and analysis provide added value in identifying and
exploring intangible factors such as cultural expectations, gender roles, ethnic and

religious implications and individual feelings (ACAPS, 2011).

The study employed descriptive survey research design since it is crucial to collect
information to analyze the major challenges that refugee students face and to identify
integrated activities implemented in the camps and schools because descriptive survey
study is used to describe an intervention or phenomena and the real life context in which
it occurred (yin, 2003).

3.2 Sources of Data

To conduct this study the researcher used both primary and secondary source of data

3.2.1 Primary Source of Data

The primary data was collected through questionnaire from teachers and students and

focus group discussion (FGD) from principals and their deputies, chair persons of women
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associations, members of RCC, PTSA, student councils, department heads, unit leaders
and educational focal persons of UNHCR and ARRA.

3.2.2 Secondary Source of Data

The secondary data was gathered from relevant document of selected schools,
government and non-governmental offices such as ARRA, EOC-DICAC-RRAD,
UNHCR annual plan and Education Strategy for 2012-2016), useful information from

some relevant websites were also served as additional source of data.

3.3 Sample and Sampling Techniques

3.3.1 Sample

As data gathered from Mai-Aini secondary school, IRC primary school, EOC-
DICAC/RRAD Mytsebry coordination office and Adiharush primary school reported in
2014/15 academic year, the total number of refugee students in the targeted schools were
1550: 849 males and 701 females. From these students a total of 155 (10% of the total

population) refugee students i.e 79 male and 76 female were included in the study.

A total of 110 school teachers, (99 male and 11 female) have been working in the
targeted schools. All the 40 (34 male and 6 female) teachers teaching in Mai Aini primary
school, Mai aini Secondary school and Adiharush primary schools were included in the
study using purposive sampling technique. From mytsebry government school 12
teachers were included in the sample;7 male teachers selected by using random sampling
technique and the remaining 5 female teachers were selected using availability sampling
technique. Among all the 110 teachers teaching in the targeted schools 41 male and 11
female teachers were selected as a participant in the teachers’ questionnaire; a total of 52

(47.3%) teachers were sample of teachers’ population.

In addition to the above figure, to obtain wider information from the research site, 3
principals and their deputies, 2 chair persons of women associations, 2 members of RCC,
3 members PTSA, 3 student councils, 3 department heads, 3 unit leaders and 2
educational focal persons of UNHCR and ARRA. Totally 24 distinct individuals were
participated in individual FGD and categorized into three uniform groups comprised 8

members. From the 24 FGD participants 3 department heads and 3 unit leaders also
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participated in the teachers’ questionnaire because in the teachers’ questionnaire all
teachers who are teaching in refugee schools were included. The participants for focus
group discussion (FGD) were selected using purposive sampling technique based on their
back ground knowledge and awareness on the research topic. The total sample size of the
study was 225.

2.3.2 Sampling Techniques

The targeted population consisted of students and academic staff of Mai-Aini Primary
school, Adiharush Primary school, Mai-Aini and Mytsebry Secondary and preparatory
Schools, member of PTSA, members of RCC, chair persons of women association and
education officers, principals with their deputies. The researcher chose these camps
purposively because he has been working with these communities for more than four
years and he also has the exposure to see the educational activities and challenges
existing in the area. Therefore, it was easy to get adequate and relevant information.

Various sampling techniques were applied to select different groups of research
participants: With regard to students, random sampling technique was applied to select
the research participants .In line with this situation, (Frerichs, 2008 ) claims that simple
random sampling used to cull a small size from a large population and use it to research

and make generalizations about the large group .

Concerning teachers; all 40 (34 male and 6 female) teachers who have been teaching in
Mai-Aini primary school, Mai-Aini secondary and preparatory school and Adiharush
primary schools were included in the study for two reasons. Firstly the teachers are
spending their much time with refugee students, so it let them know information in-depth
about educational practices in refugee camps and challenges of refugee students,
secondly the size of the teaching staff lower than that of government schools. 5 female
teachers of mystery government secondary and preparatory schools were included in the
sample using purposive sampling technique and 7 male teachers of mystery government
secondary and preparatory schools were included in the sample using random sampling

technique because the group was homogenous and simple random sampling used to cull a

28



small size from a large homogenous population and use it to research and make

generalizations about the large group (Frerichs, 2008).

Directors and their deputies, education officers of ARRA and UNHCR, chair persons of
women associations were chosen using availability sampling technique. Members of
PTSA, RCC, department heads, unit leaders, student council were culled using purposive
sampling technique based on their knowledge about the research topic because purposive
sampling is judgmental sampling that involves the conscious selection by the researcher
of certain subjects or elements to include in the study (Marshall, 1996). This means that
the people who were selected for this study fit the descriptions and characteristics set in

the selection criteria by the researcher interest.
3.4 Data Gathering Tools

In order to collect the required data, questionnaires, focus group discussion, and
document analysis were used. These were done with the fact that the application of

triangulation and complementarities would yield more affluent data.
3.4.1 Semi-Structured Questionnaire

In this study, the researcher prefers questionnaire and was distributed for students and
teachers of the selected schools. The questionnaire was consisted of open and close ended
questions. Close ended questions were managed for collecting the quantitative data;
whereas the open ended one was focus on collecting qualitative data. Questionnaires
were prepared for students which was written in English and translated in to Tigrigna so
as to trim down language barrier. The questionnaire was tested prior to the data collection
process on the spot from where the data is collected in order to make that the instruments

that were applied content reliable and valid.

3.4.2 Focus Group Discussion

According to Escalada and Heong (2006), The focus group discussion (FGD) is a rapid

assessment, semi structured data gathering method in which a purposively selected set of
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participants gathered to discuss issues and concerns based on a list of key themes drawn
up by the researcher. Three distinct FGD group were prepared and each group consisted

of 8 members.

Directors, vice directors, department heads, unit leaders, students’ counsels, members of
PTSA, chair persons of women association, education focal persons of ARRA and
UNHCR and community representatives were participated on FGD. The discussion
guided by a moderator or facilitator who introduced the topic, asked specific questions,
controls digression and stops break-away conversations. She/he was made sure that no
one dominated the discussion whilst trying to ensure that each of the participants makes a
contribution. The discussion was recorded using note book.

3.4.3 Document Analysis

Documents were used as sources of data include: the UNHCR Education Strategy 2012-
2016, ARRA annual report, statistical information from the target school (number of
students, availability and adequacy of educational equipments and materials like text
books, reference), daily attendance of the schools, and other related materials were

gathered and analyzed from each school.

3.4.4 Method of Data Analysis

Since the study follows both quantitative and qualitative approaches. In analyzing the
data different statistical techniques and procedures were used. Initially, the data collected
through questionnaire were coded and inserted into SPSS version 20 for analysis. Then
the mean and standard deviation of the two groups of respondents (teachers and students)
were identified and analysis was made using mean value and cumulative mean value. To
examine the difference of the views of the two groups of respondents up on different
practices and challenges a test of significance has been carried out using p-value.
Accordingly, if a calculated p-value is greater than 0.05 significant levels, there is no
statistically significant difference between the views of the two groups of respondents,
while if the calculated p-value is less than 0.05 significant level, there is statistically
significant difference between the views of the two groups of respondents. The

qualitative data followed the following procedure: during each focus group discussion
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the researcher wrote note in a note book .The same day as the interview take place, the
notes were rewritten in full sentences by adding commentary. Expanded notes during
focus group discussion were coded by the researcher. The coding was done below the
expanded note. Structured type of FGD was re-written rather than tabulated and analyses
by hand. The 3 focus groups were coded as follows group A with members Al,
A2,A3,A4,A5,A6,A7and A8, group B with members B1,B2,B3,B4,B5,B6,B7and B8 and
group C with members C1,C2,C3,C4,C5,C6,C7,and C8.

3.6 Pilot Test

Pilot test was conducted for checking the appropriateness and clarity of the instruments
and for identifying the proper ways of administering the instruments. In order to
minimize sampling errors during the major study, 40 (12 from grade 5 and 6, 15 from
grade 7 and 8,10 from grade 9 and 10 and 3 from grade 11) students in which the
number of males and females were almost kept equal were randomly selected from Mai
Aini secondary and preparatory school and , Mia Aini primary school located near to Mai

Aini refugee camp in the pilot test for responding the questionnaire.

The participants of each grade level were gathered into three separate classes.
Explanations were given by the researcher about the purpose of the study, the directions,
and the way of responding to items of the questionnaire. Moreover, they were informed
that they could ask further clarification for any vague item(s) during the process. After
the responses of the participants were collected, each questionnaire was checked whether
or not it was properly responded. Thus, 3 (one grade 6 and two grade 8) students were

excluded because they failed to fill-in the questionnaire properly.

Therefore, only the responses of 37 (11 grade 5 and 6, 13 grade 7and 8,10 grade 9 and 10,
and 3 grade 11) participants were analyzed for piloting the instruments. The pilot
responses obtained through the questionnaire were analyzed statistically to see the

reliabilities of the scale in the questionnaire.
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3.7 Administration of Instruments

After subsequent revisions, the demographic questionnaire and the scale were ready for
data collection. For the sake of administration, the likert’s scale and those items related to
the demographic information of the student participants were combined into a single
instrument having 65 items in three parts and for teachers 64 items in three parts. At the
research site, relevant information about the purpose of the study was given to the school
director, teachers and students in the school. In addition participants were asked their
willingness to participate voluntarily in the study and indeed all showed a great interest.
Following their willingness, the administration was conducted in a face to face situation

by gathering the participants of each grade level into two separate classes.

The questionnaire was administered to the participants with the help of teachers at the
school. Before students started filling the questionnaire the researcher briefed the
participants about the purpose of the study, the instructions of the questionnaire and the
ways of responding. The researcher also assured that their responses were maintained
confidential. Moreover, they were encouraged to answer the entire questions. After

completion, the researcher with the help of teachers collected the questionnaire

3.8 Ethical Consideration

Ethical issues are also part of the research process. Before contacting the study
participants, an official support letter given from Addis Ababa University, Graduate
School of educational planning and management were handed to the Coordination Office
of ARRA, UNHCR and to the selected schools. After establishing a proper rapport,
informed consent was secured to let the participants know that they are participating in
research that the nature of the research is voluntary, and that they have the right to
withdraw at any time. Moreover, the purpose and the scope of the study were discussed
with the participants. Ethically, researchers are obliged to protect the identity of the
participants (Ryen, 2004). To ensure the anonymity, the names of the participants were
not disclosed in the final report and confidentiality have been taken into account and
hence, the participants were assured that any data obtained as part of this research have

not been disclosed to anyone without their consent.
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CHAPTER FOUR

Presentation, Analysis and Interpretation of the Data

This chapter deals with presentation, analysis and interpretation data collected from IRC-
Mai Aini and ARRA-Adiharush primary schools, DICAC- Mai Aini and Mytsebry
secondary and preparatory schools students, teachers, principals, vice-principals,
members of PTA, members of RCC, members, education focal persons of ARRA and
UNHCR .All the collected were analyzed systematically to answer the basic research
questions. Thus the quantitative and qualitative analysis of data included in this chapter.
The qualitative part was supposed to be complementary to the qualitative analysis.

4.1 Demographic Information of Respondents

Before presenting the data about the research participants, it is important to say a few
words about the response rate of the questionnaires distributed to teachers and students.
The response return rates for both groups were very high: 96.1 % for teachers and 98%
for students ‘questionnaires. More specifically, among the 155 questionnaires
administered to students, 152 were returned and among the 52 questionnaires

administered to teachers 50 were returned.

The following tables summarize the demographic data of the participants (see table 1
2, and 3 for teachers and table 4, 5, 6 and 7 for students)

Table 1) Sex and Marital status of Teachers‘ Respondents

NO Item Options Frequency | Percent
1 Male 39 78
Sex Female 11 22
Total 50 100
2 Single 35 70
Marital status Married 15 30
Divorced -- -
Total 50 100
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As we see from item number 1 of table 1, 39(78%) of teacher participants were males and
11(22%) of teacher participants were females. Even though all the female teachers who
teach in the targeted schools were participated in this research their number were very

small.

Item number 2 of table 1 revealed that 35 (70%) of teacher participants were single,
none- of teacher participants get divorced and 15(30%) of teacher participant get married.
From this we can conclude that most of teacher participants were single.

Table 2) Age, Educational background ,schools of Teacher and total work
experience Respondents

NO Item Options Frequency | Percent
3 24—30 31 62
Age 31---35 12 24
36---40 5 10
>40 2 4
Total 50 100
4 Diploma 6 12
Educational B.A/B.Sc 38 76
Background M.A/M.Sc 4 8
Others - -
Total 50 100
5 IRC-Mai Aini primary school 12 24
School that teachers | DICAC-Mai Aini secondary and 16 32
teach preparatory school
ARRA-Adiharush primary school 12 24
Mytsebry secondary and preparatory 10 20
school
Total 50 100
6 1---3
Total Work 4---6 13 26
Experience 7---9 22 44
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>9 15 30
Total 50 100

Similarly item number 3 of table 2 indicates that 31(62%) of teacher participants age
were from 24-30, whereas 12 (24%) of teacher participants age were from 31-35, 5 (10%)
of teacher participants age were from 36-40 and 2 (4%) of teacher participants age were
more than 40.

Item number 4 table 2 shows that 6 (12%) of teacher participants were qualified in
diploma, 38(76%) of teacher respondent were qualified in first degree (BA/B.S.C), and 4
(8%) of teachers respondents were qualified in second degree (MA/ M.Sc).

As we can see from number 5 table, 12(24%) of teacher respondents has been teaching in
IRC- Mai Aini primary schools 16(32%) of them have been teaching in DICAC- Mai Aini
secondary and preparatory school 12 (24%) of teacher respondents have been teaching in
ARRA Adiharush primary School , the other 10 (20%) of teacher respondents have been

teaching in Mytsebry secondary and preparatory school.

Furthermore, No 7 of table 2 confirmed that no teachers were found with total work
experience of 1-3 years. 13 (26%) of teachers respondents were with total experience of
4-6 years, 22 (44%) of teacher respondents were with a total experience of 7-9 years, and
15 (30%) of them have experience more than 9 years.

Table 3) Camp, Age, Sex and marital status of Student Respondents

NO | Item Options Frequency | Percent
Mai Aini 80 52.6

1 Center (Camp) | Adiharush 72 47.4
Total 152 100
10---14 42 27.6
15---18 84 55.3

2 | Age 19---22 22 14.5
>22 4 2.6
Total 152 100
Male 78 51.3
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3 Sex Female 74 48.7
Total 152 100
Single 150 98.7

4 Marital Status Married 2 1.3
Total 152 100

Table 4 revealed that 80 (52.6%) of student respondents have been living in Mai-Aini
refugee camp and 72(47.4%) of them have been living in Adiharush refugee camp. From
this we can conclude that balanced number of student respondents participated from the

two refugee camps.

Moreover, number 2 demonstrates that 42 (27.6%) of student respondents were aged
from 10-14 years old, 84(55.3%) of them were aged from 15-18 year old, 22 (14.5%) of
them were aged form 18-22 years old and 4(2.6%) of them were aged more than 22 years
old. From this presentation we can deduce that most of student respondents were

teenagers.

For the question number 3 of the same table from 152 student respondents, 78(51.3%)
were male and 74 (48.7%) of them were female. From this one can conclude that, there

were nearly equal participation of male and female .

Concerning students’ marital status, majority of student respondents which were 150
(98.7%) of participants were single and only 2 (1.3%) of them were married. Using this
information some one can say that majority of student respondents are single. Therefore
almost all student respondents were single.

Table 4) Income, living status grade level and parents educational background of

Student Respondents

NO Item Options Frequency Percent
Support from UNHCR | 123 80.9

5 Income Status only
Support from UNHCR | 29 19.1
and abroad
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Total 152 100
Living Status With parents 98 64.5
6 Without parents 54 35.5
Total 152 100
1---4
Grade level 5---8 78 51.3
7 9---10 45 29.6
11---12 29 19.1
Total 152 100
Yes 46 30.3
8 Are your parents | No 106 69.7
educated Total 152 100

In line with their income status of student respondents, 123(80.9%) of them were
supported by only UNHCR whereas only 29 (19.1%) of them were supported by both
UNHCR and abroad. From this we can say that majority of refugee students get support

only monthly ration from UNHCR.

Number 6 of table 4 depicts that 98(64.5%) of student respondents have been living with
their parents and the remaining 54 (35.5%) of them were living with their parents. This

indicates that majority of student respondents have been living with their parents.

As we can observe from the table above 78(51.3%) of student respondents grade level
were from 5-8, 45 (29.1%) of student respondents were from grade 9-10, the rest
29(19.1%) of them were from grade 11-12 (preparatory). The above numerical data tells
us there was almost balanced grade level participation between primary and secondary

student respondents.

On the other hand, 46 (30.3%) of parents of student respondents were educated, where as
the majority of 106 (89.7%) of parents of student respondents were not educated. From
this one can say that most of student respondents may not be well informed about the

importance of education.
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Table 5) Ethnic group, number of years being in the camp and school attendance
and Students Respondents

No Item Options Frequency Percent
1---2years 14 9.2
How long you have been | 3---4 years 30 19.7
9 out of your country? 5---6 years 85 55.9
More than 6 23 15.2
years
Total 152 100
How many days you attend | 1---2 - -
class in a week? 3---4 37 24.5
10 All 115 75.7
Total 152 100
Which ethnic group you Tigre 132 86.8
belong to? Saho 16 10.5
11 Belen 4 2.7
Total 152 100

Concerning the number of years student respondents have been living in refugee camps;
14(9.2%) of student respondents have been living in refugee camp for about 1-2 years,
30(19.7%) of them have been living in refugee camp around 3-4 years, 85(55.9%) of
them have been living in refugee camp for 5-6 years 23 (15.2%) of them have been living
in refugee camp for more than 6 years. Therefore from this we can say majority of
student respondents have been living in the camp for 5 and more than 5 years and hence

this situation needs attention so that they can get different facilities including education.

In relation to attending school majority of student respondent 115(75.7%) attend the
regular class all the times (5 days per week), where as the remaining 37(24.3%) of
student respondent attend class 3-4 day per week. From this we can say that majority of

student respondents follow their education properly.
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Student Respondents were also asked to indicate their ethnic group. As their responses
revealed the majority 132 (86.8%) of the participants are ‘Tigre’, 16(10.5%) of them are

Teachers’ Responses Students’ Responses

N=50 N=152

P-Value

‘Saho’ and 4 (2.7%) are ‘Belen’

4.2 Presentation, Analysis and Interpretation of Data Gathered through

Questionnaires and Focus Group Discussion

As the review of related literature discussed in chapter two revealed that the effectiveness
of the teaching learning process of refugee schools are mainly determined by the extent to
which the schools and camp administrators support refugee students in terms of
educational material, psychosocial support, economical support, continues follow up,
additional tutorial class, reducing language barrier, active involvement of the school

community and major challenges that are confronted by refugee students.

A five point likert scales ranging from very high to very low were used. In order to
determine the level of support, follow up, community involvement, challenge the
following mean ranges were used as a cut point. A mean value 1.00- 1.80 as very low,
1.80-2.60 as low, 2.61-3.40 as moderate, 3.41-4.20 as high and 4.21-5.00 as very high.

To verify the extent to which the difference between the mean values of teachers and
students responses, t-test for significance were employed an significance level 0.05. On
each dimension/ practice and challenge the FGD was used to triangulate the close ended

questionnaire from the respondent.

4.2.1 Support, facilities and Follow up Refugee Students Obtained both

from Their School and Camp

4.2.1.1 The Supports that Refugee Students Obtain from their School
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Cumulative results of test Mean= 3.09 SD=0.53 Mean= 3.01 SD=0.55 0.02
statistics Mean rank=117.63 Mean rank=96.19

Table 6: The Degrees of Support Refugee Students Obtain from their school
1.00-1.8=VL, 1.81-2.6=L, 2.61-3.40=Moderate, 3.41-4.20=H, 4.21-5.00=VH

As can be seen from table 6, with mean value of 2.1 and 2.2 by teacher and student
respondents respectively, both groups have perceived that special language training to
students has been found in low performance scale and with p-value 0.300 there is no
statistically significant difference between the responses of the two groups. This shows
that both groups of respondents believed that there was no relevant and sufficient

language training to students.

In the same way with mean value of 1.16 and 1.84 by the teacher and student respondents
respectively, both groups confirmed that peer education to make students help each other
found in a very low rating scale and with p-value of 0.000 indicating that there is
statistically significant difference between the response of the two groups. This indicates

that the support of students through peer education was not properly implemented.

In addition to this respondent # A2 said that “in our operational plan we included ICT
training for all students, language training and peer education but because of different
reasons we failed to implement these activities. We tried to provide ICT and spoken
language training for our female students but because of shortage of electric power

supply we cannot be effective”

Concerning the subjects well organized special tutorial program to female students, low
achiever students and national exam candidates with mean value of 3.78, 3.92 and p-
value 0.14, worksheet and other supplementary questions preparation with mean value of
4.5, 3.4 and p-value 0.00, and make up class to late comer students with mean value 4.22,

4.08 and p-value 0.67, by teachers and students respectively, both groups revealed that
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the above supports/activities have been found at high performance level, however, there
is statistically significant difference between the responses of teachers and students on the
issue worksheet and other supplementary question preparation with p-value 0.000. From
this we can say that special tutorial class program, make up class program and worksheet
and other supplementary questions preparation have been going on at service provider

and customer satisfaction level.

Similarly respondent #A5 of FGD member said that “/ am representative of the refugee
community, besides | have two children in this school. | observed different educational
activities in this school from these activities the most supportive and frequently provided

service to my children are tutorial and make up classes provided in the afternoon shift”

Regarding Special ICT training to students with mean value of 2.7 teachers confirmed
that the performance level of this support fall on moderate scale. On the contrary, Student
respondents with mean value 2.34 confirmed that this activity was found to be in low
performance level. Moreover, with p-value 0.00 which is less than 0.05 there is
statistically significant difference between the responses of the two groups. This
indicates that even though there is slight difference in their perception about ICT training

still not performed well.

As it can be seen No 3 of the above table with mean value of 3.18 and 3.28 by teacher
and student respondents respectively, both groups believed that Intra and inter school
question and answer competition among class and between schools found in moderate
performance level and since p-value is 0.28, there is no statistically significant difference
between the responses of teachers and students. From this result some one can say that
the activity related to quiz contest is not at the expected level .Therefore should be a

mechanism to improve the performance level.

Over all, as it can been seen from the cumulative result of table 8 with mean value of 3.09
and 3.01 by the teacher and student respondents respectively, both groups perceived that
the degree of support refugee students obtained from their school found in moderate
scale. This shows that the extent of support the schools provider to their students were not

at maximum customer satisfaction level.
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Finally as indicated in the table the calculated p-value for the summary of the supports is
0.55 which is greater than 0.05 that indicates there is no statistically significant difference
between the responses of teacher and student respondents. This implies that even though

N Teachers’ Responses Students’ Responses

0 N=50 N=152

there was variation with regard to the mean values of the responses of both groups had

viewed the degree of support refugee students obtained from their school as moderate.

4.2.1.2 Availability of Resources and Facilities in Refugee the Schools

Table 7: The extent of availability of appropriate resources and facilities
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uniform etc

Mean= 2.19 SD=0.58 Mean= 2.26 SD=0.53

Cumulative results of test 0.193

statistics Mean rank=92.41 Mean rank=104.49

As can be seen from table 9, the overall items in the dimension extent of availability of
appropriate resources and facilities were rated as low level of performance with
cumulative mean value of 2.19 and 2.26 by both teacher and student respondents
respectively. Moreover since the p-value was 0.193 which is greater than 0.05 there is no
statistically significant difference between the responses of teacher and student
respondents. This implies that both groups of respondents were almost similar views in

the issue of availability of appropriate resources and facilities in the school.

Concerning practical laboratory experiments with mean value of 1.2 and 1.09 by teacher
and student respondents respectively, both groups have confirmed that this facility has
been found in a very low performance level and with p-value of 0.16 there is no
statistically significant difference between the responses of the two groups. This indicates
that both teachers and students have similar idea on the absence of practical laboratory

experiment sin their school.

Regarding the items well organized guidance and counseling service with mean value of
2.48 and 2.04, production and utilization of instructional materials with mean value of
2.00 and 1.94, and strong co-curricular activities with mean value of 2.06 and 2.11 by
teacher and student respondents respectively, both groups have revealed that these
facilities have been existed in a low performance scale. And except on the issue of well
organized guidance and counseling service with p-value of 0.001 there is statistically
significant difference between the views of the two groups. This shows that both groups
believed that the above facilities/ resources have been conducted below both service

provider and customer satisfaction level.

To this end, Greg (2012), underlined that refugee students should be assisted in
counseling and guidance that they may be seriously affected trauma and other mental and

psychological problems which lead them to incapability to concentrate participate and
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perform academically and socially at school. Moreover, Greg stated that educational
response to refugee students with such back grounds needs to be many- sided
incorporating, contribution from the school’s leadership curriculum, literacy, learning

support and student welfare teams.

Similarly respondent # Al of the FGD member said that “in our school there are blocks
for pedagogy center, practical laboratory rooms and professional guidance and
counselor but there is lack of initiatives from the office, the teacher and the student side
to prepare and utilize local materials instead we are waiting IMs to be bought and our
science laboratory suffered from lack of chemicals, equipments and professional employ

2

To this connection, the report of UNHCR, (Nov, 2011), indicates even though, the
organization strongly support education of refugees and vulnerable group of the people,
the program still suffer from various challenges. As the report, lack of quality teachers,

institutional support and availability of resources are some among other things.

Whereas for the item continuous and adequate library service to the school community
was rated as moderate level of performance with mean value of 3.02 and 3.4 by both
teacher and student respondents. And since the p-value is 0.003 which is less than 0.005
there is statistically significant difference between the responses of the two groups. From
some one can say that even though there is slight difference in their responses both
groups have similar idea on the overall library service and they believed as the service

still below customers’ maximum satisfaction level.

Similarly respondent # B3 of the FGD member said that “Even though most of refugee
schools are providing different services in addition to the class like library service at the
morning and in the afternoon there are different problems related the number of books ,

the variety of books and the number of hours the service provided”
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Similarly UNHCR (1995) recommend that the level of educational technology, such as
audio-visual aids, science Kits, etc., should be similar to that of good-practice government
schools in the host country. The provision of school furniture and type of floor/floor

covering should be similar to that of good government schools in the same district.

Teachers’ Responses Students’ Responses

N=50 N=152 a

4.2.1.3. Extent of Coordinated Follow up of Students from School

Community
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Cumulative results of test

statistics

Mean= 2.45 SD=0.60
Mean rank=124.82

Mean= 2.25 SD=0.55
Mean rank=93.83

.001

Table 8: Level of coordinated follow up of students by the school community

Regarding the issue of teachers continuous follow up to their students with mean value of
3.32 teachers believed that this activity has been performed at moderate rating scale, and
with mean value of 2.38 student respondents confirmed that the performance level of this
activity was low. And with p-value of 0.000 there is statistically significant difference
between the responses of the two groups. This implies that there is idea conflict between

service provider and customers and the service was not provided at maximum level.

Similar to this idea respondent # A6 said that “ | am one of the student of this school,
when students missed class for a number of days none of the teachers ask why she/ he is
absent and no one tried to communicate with his/her parents, guardians to return the
student to the school. And again if the same student come to school after a long period of

absenteeism all the teachers accept him without asking the reason for absenteeism ”’

As we all know teachers are actors for over all education process, so they need to get
continuous professional development. Similarly, Gonzalez and Darling-Hammond (1997)
suggest that professional development for teachers should include discussion of:
approaches in developing student competency in the instruction language; forming
knowledge of the cultures and backgrounds of students; developing and teaching a
curriculum that is representative of the students in the class; and establishing a caring,
welcome, and open environment for refugee students that works toward optimal

academic success, and social and cultural adaptation

As indicated in table 10, item number 2, 3 and 4: active involvement of PTSA in
coordination with school administrators with mean value of 1.9 and 1.53, Continues and
open discussion with school community with mean value of 2.06 and 2.18, and
implementation of continuous assessment technique with mean value of 2.54 and 2.15 by

teacher and student respondents respectively, both groups have perceived that the
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performance level of these activities rated at low scale. And except the issue of continues
and open discussion with the school community with p-value of 0.13 there is statistically
significant difference between response the two groups in item number 2 and 5 with p-
value of 0.000.This implies that even though there is statistically significant difference
between the response of the two groups, they viewed the performance level of the above

activities at low rating scale.

Similarly respondent #C8 of the FGD member said that “PTSA already established in all
refugee schools but to me this association is existing only in name because for example |
haven’t seen any PTSA member in the camp who facilitated students to go to school,
return dropout students and The schools didn’t any message to the refugee community to

discuss about the issues of their students and the school activities.”.

For example, Schoorman and Jean Jacques® (2003) suggested that it is important for
educators to build a broad based community network; this network facilitates the bridging
of the home-school gap. This gap presents itself at times when the parents of the refugee
student are unfamiliar with the host country‘s education system. Similarly, according
(Suarez-Orozco & Suarez-Orozco, 2001). large differences exist between refugee parents
and teachers regarding parental involvement in the student‘s schooling; teachers express
that they are not getting the support and involvement that they would like from the

parents of their refugee students.

The summary of the above table indicates that the extents of efforts exerted towards
follow up of students in a coordinated manner were rated at low scale and guaranteed by
mean value of 2.45 and 2.23 by teacher and student respondents respectively and as long
as the p-value of the summarized dimension is 0.001 there is statistically significant
difference between the two groups. From this one can say that even though the two
groups have similar view in the overall performance of level of the issue stated above,
there was individual difference in their responses . In this connection Roxas and Roy
(2012), suggested that there is a need for more communication between relocation
agencies, family support staff, school administration, teachers, and parents. School

professionals, including the principal, vice-principal, teachers, counselors, student
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support staff, and settlement workers are required to work together as a team to meet the
needs of refugee students

N | Description of Teachers’ Responses Students’ Responses
items N=50 N=152

4.2.1.4. Degree of Support and facilities provided to refugee students

from camp
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Mean=2.66 SD=0.50 Mean=2.33 SD=0.56
Cumulative results of Mean rank=137.03 Mean rank=89.81

test statistics

0.0
00

Table 9: Degree of support and facilities provided to students from the camp

As can be seen in the above table; regarding item number 1,2 and 3: arranging various
means of income to cover daily living expense with mean value of 2.06 and 1.82, electric
power supply to accomplish school activities with mean value of 1.86 and 1.91, and the
incentive strategy to motivate high achiever students with mean value of 1.9 and 1.67 by
teacher and student respondents, both groups of respondents have replied that all the three
were rated at low performance scale and the issue of incentive strategy to motivate high
achiever students with p-value of 0.003 in the other two cases ( item number 1 and
2)there is no statistically significant difference between the two groups( P-value 0.06 and
0.56).This indicates that the above three activities were not performed well with the
exception of slight difference in individual responses. To this end Yatta (2008), said that
among many other things, economic problems are chief factors that cause dropout of
African refugee students adversely affected their ability to integrate and cope well in
school. Therefore, students compelled to leave their education. As the study point out,
these refugee students are suffer from food shortage, school fee and clothing, which led

them to seize up their education.

Regarding item number 4: assigning focal person from refugee community to follow the
academic progress of refugee students with mean value of 2.72 and 2.66 by teacher and
student respondents it has been rated at moderate performance level and since the p-value
is 0.49 there is no statistically significance difference between the two groups. This
implies that both groups believed that the above activity has been performed not to the
maximum level and, therefore, the camp administrators should assign enough number of
focal persons from refugee community so as to follow the academic progress of refugee

students in a near distance.

Item number 5 of table 11 depicts that the performance level of ensuring security of

refugee community has been rated at very high and high scale with the guarantee of mean
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value 4.76 and 3.61 by teacher and student respondents. But since p-value is 0.000 there
is statistically significant difference between the two groups. From this one can say that
even though there was individual response difference security of refugee community
ensured properly and hence camp administrators should proceed at least in the usual way.
For example, UNICEF educational strategy (2006-2015) assured this finding. As
UNICEF educational strategy, it is very important to facilitate establishment of
community based education committees comprising refugee community’s organization
and relevant organizations and agencies to work on refugee students’ education.
Moreover, this document highlighted the involvement of these bodies to avoid refugee

school challenges is much more significant.

In general, the level of supports/ facilities provided to refugee students at the camp level
to motivate students so that they can attend schooling and improve their academic
performance were conducted at low performance level with mean value of 2.66 and 2.33
by teacher and student respondents. Moreover the result of p-value is 0.000 which
indicates there is statistically significant difference between the responses of the two
groups concerning the level of supports/facilities provided to refugee students at the camp
level. This implies that the above the above dimension performed low level and hence

there should be a mechanism to improve the service.
4.2.2 Challenges Confronted By Refugee Students.

In this section it is tried to see the challenges confronted by Eritrean refugee students
from point of view like challenges lack of support both in their school and camp,
challenges due to shortage of facilities both in the school and camp, challenges
flourished due their living condition, challenges due to education system of the host
community, challenges due to problem of local integrity, challenges due to lack of well
coordinated follow up system and challenges due to lack of awareness creation and

community mobilization.
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4.2.2.1. Extent of challenges confronted by refugee students due to lack

of facilities in the School

Table 10: Challenges faced by refugee students due to lack of facilities in the school
1.00-1.8=VL, 1.81-2.6=L, 2.61-3.40=Moderate, 3.41-4.20=H, 4.21-5.00=VH

As can be seen from table 12, the overall the dimension was rated as high level of
challenge with cumulative mean value of 4.1 and 4.17 by teacher and student respondents
respectively and as long as the p-value is 0.56 we can sat that there is no statistically
significant difference between the responses of the two groups. This shows that there
have been huge challenges in refugee schools related to lack of facilities like well
organized science laboratory, strong extra-curricular activities and unfulfilled

infrastructure.

Concerning to each item analysis, the mean value of teachers and students 3.88 and 4.09
respectively indicate that lack of well organized co-curricular activities to empower,
entertain and update refugee students has been rated as a high challenge and with 0.100
p-value it can be said that there is no statistically significant difference between the two
groups. From this one can say that refugee students have been limited from engaging
themselves in different activities that can empower, entertain and update them. Similarly

this idea was supported by FGD result.

Respondent B7 of the FGD member said that “/n our school there are around co-
curricular clubs but none of them are not supporting refugee because of except
registering club members. This is because of two reasons shortage of budgets and lack of

interest from club facilitators.”

Regarding lack of well organized science laboratory with mean value of 4.92 and 4.44,
and unfulfilled infrastructure with mean value of 4.6 and 4.14 by teacher and student
respondents respectively, both groups confirmed that the challenges related to these issue
has been rated at very high and high scale, and with p-value of 0.000 indicating there is

statistically significant difference between the responses of the two groups.
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Item number 3 of the above table indicates that teachers’ response revealed that
challenges related to language barrier assumed to be at moderate level (mean value=3.00)
and from students point of view it was rated at high scale (mean value=4.00). Moreover

since the p-value is 0.000, there is statistically significant difference between the

Description of Teachers’ Responses Students’ Responses
items N=50 N=152

responses of the two groups. Therefore from this presentation one can say that language
barrier has been a challenge to refugee students in their teaching learning process even
though there was different rating in the two groups and hence the school should facilitate
bilingual teaching learning process. Moreover, Walqui (2000) strengthen the above idea
by saying that teachers should encourage students to use their native language to assist
(and potentially tutor) each other inside and outside of class, in their writing for class

assignments, and in their social interaction.
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4.2.2.2 Barriers that emanated from schools and aggravate drop out of

students

Table 11: conditions that aggravate rate of school leaving
1.00-1.8=VL, 1.81-2.6=L, 2.61-3.40=Moderate, 3.41-4.20=H, 4.21-5.00=VH

SD= Standard deviation, VH=very high, H=High, VL= Very low, L=very low

As observed in the above table, for item number 1 and 4 both group of respondents
almost rated similarly with the mean value of teachers were 2.02 and 2.04, and that of
students were 1.86 and 1.67 respectively, and the mean value of the two group of felt at
low scale. Moreover since the p-value of the two groups for the two items are 0.029 and
0.000 which are less than 0.05, there are statistically significant differences between the
two groups. This indicates both groups believed that challenges that flourish from lack of
treatment of school teachers and administrators, and fear and distrust of authority figures

like teachers have not been situation that aggravate dropout of students.

Concerning item number 2 and 3of table 13 above: lack of continues follow up from the
school with mean value of 3.82 and 3.69, and failure on the part of the school to recognize
past knowledge and educational attainment of refugee students with mean value of 4.14 and 4.03
by teachers and students respectively, both groups confirmed that the two items have been rated
at high level of challenge and with p-values of 0.53 and 0.43 respectively indicating the none
existence of statistical significant differences between the two groups. From this we can deduce
that lack of continues follow up and failure on the part of the school to recognize past knowledge
and educational attainment of refugee students have been immense challenge for refugee
students. In addition, ( Rossiter, 2009;Rummens & Dei, 2010) suggested that the
challenges faced by youth from refugee backgrounds extend beyond linguistic and
academic challenges and can include such areas as: interruptions in past educational
experiences, and the failure on the part of the school to recognize past knowledge and

educational attainments.
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To sum up, as it can be seen from the summary of table 13 the dimension related to situations that
aggravate students drop out rate with mean value 2.92 and 2.82 by teacher and student
respondents respectively. Both groups revealed that this issue has been rated as a moderate
challenge for refugee students and with p-value of 0.70 it can be deduce that there is no

N| Description of | Teachers’ Responses Students’ Responses
o| items N=50 N=152

statistically significant difference between the two groups. This implies that even though the
problems of the issue were not highly rated, it has moderate contribution towards dropout rate.

Therefore there should appropriate intervention to alleviate the problems.

4.2.2.3 Extent of Challenges due to Education system of the host country

and Lack of awareness Creation
Tablel2: Reasons that hinder refugee students to stay away from schools
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Cumulative results

of test statistics

Mean rank=82.18

Mean rank=107.86

3509 | 3503 |
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community 8
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1.00-1.8=VL, 1.81-2.6=L, 2.61-3.40=Moderate, 3.41-4.20=H, 4.21-5.00=VH

SD= Standard deviation, VH=very high, H=High, VL= Very low, L=very low

As depicted in the above table, regarding to challenges confronted by refugee students

due to education system of the host country with mean value of 1.88 and 1.81, and

problem of local integrity with mean value of 1.44 and 1.92 by teachers and students

respectively, both groups confirmed that these issues have been rated at low challenge

scale. Besides the p-values of the two groups about the above two issues are 0.416 and

0.000 respectively which indicates that there is statistically significant difference between

61




the two groups concerning the item problem of local integrity. From this we can say that
the two items mentioned above cannot be considered as a challenge to refugee students.

In contrast the above finding, Strekalova and Hoot (2008) state that it is important for
teachers to: recognize barriers encounter following a history of traumatic experiences
prior to their arrival in this new country. Those barriers include the challenge of
identifying themselves in a new cultural context, facing discrimination from culturally in
experienced people, living in families with lower socio-economic status or without

family, and conflicts with their traditional cultural values. (p. 24)

Concerning item number 3, both group of respondents almost rated similarly with mean
value 4.46 and 4.68 by teachers and students respectively. Both groups revealed that lack
of awareness creation and community mobilization towards the importance of education
and other related issues has been rated at very high challenge scale. Besides the p-value is
0.90 which indicates that there is no statistically significant difference between the two
groups. Based on this presentation someone can deduce that lack of awareness creation
and community mobilization has been a big challenge confronted by refugee students and

hence the school and camp administrators should launched this activity periodically.

Overall, as it can be seen from the summary of table 12 the mentioned dimension with
mean value of 2.59 and 2.80 by teacher and student respondents respectively. Both
groups confirmed that nearly this issue has been a challenge to refugee students at
moderate level and with p-value 0.04 indicating the existence of statistically significant
difference between the responses of the two groups. Therefore the above indicates that
issues mentioned under 4.2.1.7 have not been dominant challenge but needs to be curtail

its level of challenge. This result also guaranteed by focus group discussion

Respondent B1 of the FGD member said that” the refugee communities especially
youths are not aware of the importance of education and the risk of irregular migration
because of this they preferred to stay in the camp by participating in different activities
like smoking cigarette, drinking alcohol, gambling etc and finally they will be negotiated
by smugglers and human traffickers to go to developed countries through irregular

migration.”
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4.2.2.4 Extent of Challenges that flourished due to living condition of
Refugee Students
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Table13: Challenges faced by refugee students due to their living condition

N Teachers’ Responses Students’ Responses
N=50 N=152
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As depicted in the summary part of table 13 above, the level of challenges that flourished
due to the living condition of refugee students with mean values 3.68 and 3.98 by teacher
and student respondents, both groups proved that the extent of the challenge due to the
mentioned dimension has been felled at high rating scale, and with a p-value of 0.77
indicating that there is no statistically significant difference between the responses of the
two groups. From this result we can say that shortage of income to cover daily living
expense, peer influence in the camp, and separation from family have been a highly
challenging situation for refugee students to stay in the school. To this end, Gonzalez-
Ramos and Sanchez-Nester (2001) refugee children experience loss and separation from
all concepts of familiarity and their homeland, all of which contribute to a difficult
resettlement process in their new country. Accordingly, to allow refugee students to

maximize their potential, teachers must recognize these possible educational barriers.

Similarly respondent # C4 of the FGD member said that “Majority of refugee community
get support only from UNHCR monthly ration of 15kg wheat which not enough for us and
most of youths are coming to this camp leaving their families in Eritrea. Therefore,
instead of attending school they preferred to work in and out of the camp to get
additional money, and since they are living alone their decisions are influenced by their
friends”

Item number 1 and 4 of table 13 indicated that with mean values of 3.82 and 4.00
respectively, teacher respondents revealed that level of challenge related to these issues
has been rated at high scale, and with mean values of 4.48 and 4.61respectively, student
respondents believed that these issues have been rated at very high level of challenge.
Besides since the p-value of both items is 0.000 there are statistically significant
differences between the responses of the two groups. From this finding we can deduce
that economic problem and family separation have been big challenges confronted by
Eritrean refugee students. Similarly, Adreinne (2010), found out that refugee students left
their education for the very shortage of support given by UNHCR. The researcher
confirmed that food, clothing and utensils supported to refugee students are insufficient

that students are pulled to dropout their education.
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Regarding item number 2 of the above table with mean values of 2.54 and 2.42 by
teacher and student respondents respectively, by both groups it is believed that the level
of challenge due to burden at house hold work has been rated at low scale and with p-
value of 0.354 it can be concluded that there is no statistically significant difference
between the two groups. This implies that burden at house hold work can not considered

as a dominant challenge.
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4.2.1.5 Extent of the challenges due to lack of coordinated follow up in

the camp

Tablel4: Challenges confronted by refugee students due to lack coordinated

support
N Teachers’ Responses Students’ Responses
N=50 N=152
Description of items |8 4 T 5| @
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1 | Secondary movement 46 |3 |1 4.7 .67 134 |12 |6 452 | .80 | .125
to developed F
countries 92 |6 |2 88.2 | 7.9 | 3.9
0
Implementing FI9 |8 |33 |254 | .97 20 12 | 120 |2.15 | .97 | .051
partners working in
94 18 | 16 | 66 132 [ 7.9 | 789
2 | the camp do not
encourage students to
continue their
education
Lack of protectionin | F| - - 50 | 184 | .37 5 10 | 137 |1.88 | .65 | .925
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statistics
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As indicated in item number 2 and 3 of table 14, both teacher and student respondents
have been rated low scale on the level of challenge related to lack of protection in the
camp and lack of encouragements from implementing partners working with refugee
community with mean values of 2.54 and2.15 for item number 2, and 184 and 188 for
item number 3 by teacher and student respondents respectively. Besides with p-value of
0.051(for item 2) and 0.925(for item3) we can say that there is no statistically significant
difference between the two groups. From this interpretation some one can say that lack of
protection in the camp and lack of encouragements from implementing partners working
with refugees have not been dominant problem for refugee students to attend and
complete their education.

Concerning secondary movement to more developed countries with mean values of 4.7
and 4.52 by teacher and student respondents, both groups believed that it has been a
challenge rating at very high level, moreover, there is no statistically significant
difference between the responses of the two groups. This shows that secondary

movement has been a serious challenge confronted by refugee students.

Overall, as it is indicated in the summary of table 14, the dimension extent of the
challenges due to lack of coordinated follow up in the camp, both groups revealed that it
has been a challenge for refugee students rating at moderate level with mean values of
3.13 and 3.11 by teachers and students respectively and with p-value of 0.74 no
statistically significant difference between the two groups. This implies that even though
the overall effect of this dimension is moderate, separately challenges related to
secondary movement and lack of guidance and counseling service have been rated at very
high and high scale respectively, which shows the strength of the challenges. Therefore,
this dimension needs attention as long as most off the issues included in the under the

dimension are related not only with education but also with refugees future lives.

To this end respondent # C6 of FGD member said that ““ in the camp there are many
children who has the potential to learn but most of them are dreaming to go to America
and Europe if possible through legal resettlement process but since the resettlement

process take long period of time they preferred to go through illegal migration and most
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of them are killed in sina desert, sank to oceans, some of them came back to the camp by
being traumatized and small portion of them were living in Europe refugee camp
therefore we should work to get her not only to make them student but also to save their

live”

69



CHAPTER FIVE

Summary, Conclusions and Recommendation

This chapter deals with the summary of major findings, the conclusion drawn from the
findings and the recommendations that are suggested by the researcher.

5.1 Summary

The prime purpose of this study was to identify and examine the major practices and
challenges in the provision of primary and secondary education for Eritrean refugee
community who resided in Tigray region: Mai- Aini and Adiharush refugee camps and
learning in IRC- Mai- Aini primary school, DICAC- Mai Aini secondary and preparatory
school, ARRA- Adiharush primary school and Mytsebry secondary and preparatory
school.

Having this general objective, the study has attempted to answer the following basic

research questions:

1. To what extent do Eritrean refugee students get educational support and follow up
from their schools and camps?

2. To what extent do educational facilities fulfilled to Eritrean refugee students both
in their schools and camps?

3. What are the major challenges confronted by Eritrean refugee children and lead
them not attending and/or completing primary and secondary school in Mai Aini
and Adiharush camps ?

4. What kinds of interventions or solutions are needed to overcome these
Challenges?

A descriptive survey with mixed research approach was employed in this study. In order
to get responses for the above basic questions, among the four Eritrean refugee camps
found in Tigray regional state the study was carried out in two refugee camps that were
selected using purposive sampling technique.. All primary and secondary schools in
which refugee students have been learning were part of the study using availability

sampling technique.
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To conduct the research purposive, availability and random sampling techniques were
applied. The sample population comprised grade 5-12 students, teachers of the targeted
schools, principals and vice principals the above mentioned schools, member of PTSA,
RCC, guardian, chair person of women associations, education focal persons of UNHCR
and ARRA.

Primary data was collected using questionnaire and focus group discussion, and
secondary data was collected from document analysis. 155 (79 for males and 76 for
females) and 52 questionnaires (41 for male and 11 for female) were distributed to
students and teachers respectively, and 152 questionnaires from students and 50
questionnaires from teachers were collected. More over 24 participants from different
concerned bodies participated in focus group discussion guide questions. First,
quantitative data were coded and inserted in to SPSS version 20 soft ware then converted
in to percentage, mean, standard deviation, mean rank and p-value and presented in
tabular form. For qualitative data during each focus group discussion the researcher wrote
in a note book or recorder, expanded notes were coded by researcher and structured type
of FGDs were re-written rather they tabulated and analyzed. More over the data

organized, analyzed and interpreted in line with the basic research questions.

Among the total teacher participants 39 (78%) were males and 11 (22%) were females
in addition 6 (12%) of them were diploma 38 (76%) of them were first degree and 4 (8%)

of them were second degrees holder

Among the total student respondents 80 (52.6%) of them have been residing in Mai-Aini
refugee camp and the rest 72 (47.4%) of them have been living in Adiharush camp. In
addition 78 (51.3%) of them were male and 74 (48.7%) of them were female .\When we
see their marital status 150 (98.7%) of them were single and 2 (1.3%) of them were
married. Regarding their income status majority 123 (80.9%) of them get support only
from UNHCR and the rest 29(19.1%) of the get support both from UNHCR and abroad.
With respect to living status 98 (64.5%) of student respondents are living with their
parents and 54 (35.5%) of them are living without parents; either with relatives, a lone or
unaccompanied .Concerning the ethnic composition of student respondents 132 (86.8%)
them were Tigre, 16 (10.5%) of them were Saho and 4 (2.7%) of them were belen.
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To what extent do Eritrean refugee students get educational support and
follow up from their schools and camps?

. As indicated in item number of table 6, 37(74%) of teachers with mean value 3.78
and 123(81%) Of students with mean value 3.92 revealed that the performance
level of providing special tutorial for female students, low achievers and national
exam candidates found to be at high rating be scale. Moreover, since the p-value
is 0.14 there is no statistically significant difference between the responses of the
two groups.

Both groups of respondents have perceived that worksheet and other
supplementary questions preparation activities had successfully practiced in the
targeted schools with mean values of 4.5 and 3.4 by teachers and students
respectively, however, with p-value of 0.000 there exist statistically significant
difference between the views of the two groups.

. As can been seen at item number 7 of table 6, with mean value of 1.16 by teachers
and 1.84 by students, both groups confirmed that the performance level of the
activity peer education to make students help each other found to be very low and
low rating scale respectively. However, there is statistically significant difference
between the ideas of the two groups.

Concerning the overall dimension the degree of support refugee students obtained
from their school, both groups of respondents believed that it has been at
moderate performance level with a cumulative mean value of 3.09 and 3.01 by
teacher and student respondents respectively. And there is no significant
difference between the views of the two groups ( p-value=0.55).

. As depicted in item number 1 of table 8, 31(62%) Of teacher respondents with
mean value of 3.32 confirmed that the performance level of teachers continuous
follow up to their students found to be at moderate scale, however, 97(63.8%) of
student respondents with mean value of 2.38 believed that it has been performed
at low performance level and with p-value of 0.000 it can be deduced that there
exist statistically significant difference between the responses of the two groups.
Concerning the issue active involvement of PTSA to foster students’ enrolment

rate and to curtail dropout rate with mean values of 1.9 and 1.53 by teachers and
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10.

11.

students respectively, both groups confirmed that the performance level of this
activity almost found to be very low, however, there is statistically significant
difference between the views of the two groups.

Overall the performance level of the dimension extent of efforts exerted towards
students follow up in coordinated manner were rated at low scale with the with
evidence of mean value of 2.45 and 2.23 by teacher and student respondents
respectively. And as long as the p-value is 0.001 there is statistically significant
difference3 between the responses of the two groups.

To what extent do educational facilities fulfilled to Eritrean refugee students
both in their schools and camps?

As item number 1 of table 7 depicted 48(96%) of teachers with mean value 1.2
and 152(100%) of students with mean value of 1.09, both groups revealed that
facilities related to practical laboratory experiment service has been found at a
very low performance level, moreover, there is no statistically significant
difference between the views of the two groups.

About the subject well organized guidance and counseling service 31(61%) 00f
teachers with mean value 2.48 and 126(82.9%) of students with mean value 2.04,
both groups have revealed that the facility/ service has been existed in low
performance level, however, there is statistically significant difference between
the responses of the two groups.

As can be seen from table 9, the overall items in the dimension extent of
availability of appropriate resources and facilities in adequate amount were rated
at low performance level with cumulative mean values of 2.19 and 2.26 by
teacher and student respondents, besides; there is no statistically significant
difference between the views of the two groups.

Regarding to arranging means of income generation program to support refugee
students with mean values of 2.06 and 1.8 by teachers and students, both groups
confirmed that the performance level of this activity has been rated at low scale.
Moreover, there is no statistically significant difference between the responses of

the two groups.
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12.

13.

14.

15.

16.

17.

The obtained data showed that both groups of respondents perceived that
concerning the facility ensuring the security of students the school and camp
found to be effectively implemented with mean values of 4.76 and 3.61 by teacher
and student respondents, however, there is statistically significant difference
between the responses of the two groups.

What are the major challenges confronted by Eritrean refugee children and
lead them not attending and/or completing primary and secondary school in Mai
Aini and Adiharush camps ?

As data obtained from the two groups of respondents, concerning the level of
challenge confronted by refugee students due to lack of well organized co-
curricular activities believed to be at high level with mean values of 3.88 and 4.09
by teachers and students, moreover, there is no statistically significant difference
between the two groups.

As can be seen from table 12, the overall dimension extent of challenges
confronted by refugee students lack of facilities in the school were rated a high
level of challenge with cumulative mean value of 4.1 and 4.17 by teacher and
student respondents, and there is no significant difference between the views of
the two groups.

Concerning the challenges related to lack of treatment of teachers and
administrators with mean values of 2.02 and 1.86 by teachers and students
respectively, both groups confirmed that the level of challenge found to be at low
scale and with p-value of 0.29 indicating the non existence of statistically
significant difference between the responses of the two groups.

With respect to failure on the part of the school to recognize past knowledge and
educational attainment with mean value s of 4.14 and 4.03 by teachers and
students respectively, both groups confirmed that its level of challenge has been
rated as high.

To sum up, as it can be seen from the summary of table 12 the dimension related
to situations that aggravate students drop out rate with mean value 2.92 and 2.82

by teacher and student respondents respectively. Both groups revealed that this
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18.

19.

issue has been rated as a moderate challenge for refugee students. ( p-value of
0.70).

As depicted in the summary part of table 13 above, the level of challenges that
flourished due to the living condition of refugee students with mean values 3.68
and 3.98 by teacher and student respondents, both groups proved that the extent of
the challenge due to the mentioned dimension has been felled at high rating scale,
and with a p-value of 0.77 indicating that there is no statistically significant
difference between the responses of the two groups. From this result we can say
that shortage of income to cover daily living expense, peer influence in the camp,
and separation from family have been a highly challenging situation for refugee
students to stay in the school

Overall, as it is indicated in the summary of table 14, the dimension extent of the
challenges due to lack of coordinated follow up in the camp, both groups revealed
that it has been a challenge for refugee students rating at moderate level with
mean values of 3.13 and 3.11 by teachers and students respectively and with p-
value of 0.74 no statistically significant difference between the two groups. This
implies that even though the overall effect of this dimension is moderate,
separately challenges related to secondary movement and lack of guidance and
counseling service have been rated at very high and high scale respectively, which
shows the strength of the challenges. Therefore, this dimension needs attention as
long as most off the issues included in the under the dimension are related not

only with education but also with refugees future lives.
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5.2 Conclusions
As per the findings, it was possible to draw the following conclusions.

The study revealed that there were lack of well organized guidance and counseling
service to alleviate refugee students psychological problems, absence of peer education to
make students help each other, absence of active involvement of PTSA to have smooth
teaching learning process, unorganized ICT and language training to introduce students
with technology and to upgrade language proficiency level of students, absence of
implementation of continuous professional development in order to satisfy refugee
students needs were other perceptible gaps which adversely affects the enrolment rate and
academic performance of refugee students. Because of these situations refugee students
were victims of psychological problems like trauma, nightmare, and hopelessness.
Parents and guardians have not supported the school to increase enrolment rate and
minimize dropout rate of students, and students computer skill and language proficiency

were below the expected standard.

It has been proven that lack of well-organized science laboratory to support theory with
practical experiments, weak co-curricular activities to entertain and empower students,
lack of well organized pedagogy center to use instructional materials for appropriate
topics, failure on the part of the school to recognize past knowledge and educational
attainment of refugee students ,unfulfilled school infrastructure to create safe learning
environment were some of the major gaps identified in the school. Therefore these
situations made refugee students to have little knowledge on practical experiments, low
experience in visualizing concepts with appropriate instructional materials, low interest
towards schooling, not well- empowered and entertained. Students of refugee community
were detached from schooling at least for some period of time which eventually created
knowledge gap between refuge and local communities and since teachers did not
recognized this gap, the effectiveness of the teaching — learning process were under

question mark and hence refugee students were obliged to leave the school.

Furthermore, Lack of awareness creation and community mobilization on the importance

of education and other related issues, non-stop secondary movement to more developed
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countries, peer influence in the camp were some of the major challenges that occurred in
refugee students. This made refugee students not aware of the importance of education as
well as the risk of irregular migration and hence they preferred either to say in the camp
or go to more developed countries because of peer influence, smugglers and human

traffickers instead of attending school.

The study also discovered eclectic power supply to accomplish school activities,
incentive strategy for high achiever students to motivate them extrinsically, continuous
discussion with refugee community, on time distribution of educational materials were
some of the activities which were not practiced meaningfully by the camp administrators.
Therefore refugee students were not motivated by the support provided as a result of
being a student. Its consequences was found to be preferring to stay in the camp and
participating in different activities like drinking alcohol, smoking cigarette and gambling.

Even though some of the schools were provided with library service, all the targeted
schools were suffered from shortage of reference books and fictions both in kind and
quantity and the absence of ventilator to overcome the problem related to harsh
environment condition. This brought a negative result on library users, and hence refugee
students were not motivated to use library service in the school and made them not to get

the expected knowledge.

5.3 Recommendation

Based on the findings observed and the conclusions drawn, the following
recommendations were suggested so that the identified problems could be solved or
minimized.

1. ARRA, NUHCR and other concerned bodies should to come to consensus or
increasing students’ additional income by providing students job opportunity, help them
work on various urban agriculture like gardening, poultry and domestic animal rearing
and additional food provision to refugee students in order to enhance the enrolment and
retention rate of refugee students.

2. Very huge mass mobilization and continuous awareness creation should be launched

aiming at increasing the number of registering students and to alleviate the high drop out
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of students. This event should be administered by the committee from ARRA, PTSA,
RCC, guardians, school community and other concerned bodies.

3. In this study it is confirmed that the role of PTSA and RCC and students’ counsel,
guardians are irreplaceable by any other organization mainly to follow up and give
assistance students to keep on completing their education. Furthermore, PTSA and RCC
should monitor the school activities and students movement to get collaboration of the
school.

4. The school in collaboration with other organization should design means of continuous
follow up and provide well organized guidance and counseling to come over problems
related to family separation, peer influence, and secondary movement.

5. As long as theories and principles should be supported with practical experiments;
appropriate instructional materials, well equipped library and laboratory the school are
highly demanded. Therefore, the school in collaboration with other implementing
partners working with refugees should fulfill these services in order to make the teaching-
learning process more realistic and participatory.

6. Activities like ICT training and language training are some of the activities which have
power to attract students towards the school and foster the enrolment rate of students and
increase the retention rate of refugee students hence school and the camp administrators
should give emphasis for these activities to be accomplished consistently.

7.Since the first task of teachers and school managements is to recognize past knowledge
and educational attainment of their students and then apply appropriate teaching
methodology to do so the school community especially teachers and school management
bodies should pass through continuous professional development trainings.

8. Now a day peer education is influential to bring behavioral change in to every
community including the regular schooling, therefore, both the camp administrators and
the school community should arrange peer education program so that students can help

each other in educational issues as well as in every social aspect.

78



Reference
ACAPS (2011). Direct Observation and Key Informant Techniques.

http://www.acaps.org/img/documents/direct-observation-and-key-

informantinterviewtechniques pdf.
Adreinne Ingrum (2010).High School Dropout Determinants: the Effect of Poverty
and Learning disabilities, on line http// www.give-me- doc.com,
accessed in October 2014
AHRQ (2013).Integrating quantitative and qualitative data collection and analysis,
http://www..ahrg.gov

Brofenbrenner U. (Ed.). (2005). Making human beings human: Bioecological
perspectives on human development. Thousand Oaks, CA:Sage
Publications

Campey, J. (2002). Immigrant children in our classrooms: Beyond ESL.
Education Canada, 42(3), 44-47.

Christine.l (2008), planning for cultural diversity. International institute for

educational planning.

Dunn, B. & Adkins, M.A. (2003). The multicultural classroom: Teaching refugees
and immigrant children. Retrieved December 20,2014 from

http://www.newhorizons.org/strategies/multicultural/adkins_dunn.htm

Escalada, M.M and Heong, K.L.1997. Methods for Research on Farmers:

knowledge, Attitudes, and practices in pest management

Eva Ahlen ( 2010) :UNHCR’S education challenges, unpublished

Frerichs,R.R (2008).Rapid survey

http://www. Investopodia.com/terms/s/simple-random- sample.asp
(accessed  Aprile, 2015)

Gonzalez, J.M., & Darling-Hammond, L. (1997). New concepts for new challenges.

Professional development for teachers of immigrant youth. McHenry, IL:
Centre for Applied Linguistics

Gonzalez-Ramos, G., & Sanchez-Nester, M. (2001). Responding to immigrant
children’s mental health needs in the schools: Project Mi Tierra/My
Country. Children and Schools, 23, 49-63.

79


http://www.acaps.org/img/documents/direct-observation-and-key-
http://www.give-me-/
http://www.newhorizons.org/strategies/multicultural/adkins_dunn.htm
http://www/

Hamilton, R., & Moore, D. (Eds.). (2004). Educational interventions for refugee
children: Theoretical perspectives and implementing best practice. New
York: Routledge Falmer

Hones, D. F. (2007). A meeting place for us: Milpera, a newcomer high school.
Multicultural Education, 14(4), 8-15.

Kanu, Y. (2008). Educational needs and barriers for African refugee students in

Manitoba. Canadian Journal of Education, 31(4), 915-940.

Kirova, A. (2010). Childrens representations of cultural scripts in play: Facilitating
transition from home to preschool in an intercultural early learning program
for refugee children. Diaspora, Indigenous, and Minority Education

Loerke, K. (2009). Global migration and education: Schools, children, and families.

Alberta Journal of Educational Research, 55(2), 259-262.

Malakpa, Sakui W. G. (2005). Recommendations for Educational Reform in Liberia.
Paper Presented at the All Liberia National Conference. Columbia,
Maryland: http://www.uniboa.org/malakpa.html

Marc Sommers(2008):Emergency education for children. England, open university

press

Martin Marshall(1996). Sampling for qualitative research. Oxford university press

Mitler, Peter (2000). Working Towards Inclusive Education: Social Contexts
London: David Fulton Publishers Ltd. (P.49)

Natosha Mack and Cynthia Woedsong (2005). Qualitative Research Methods. Family
Nicolai, Susan (2003).Education in Emergencies: A tool kid for starting and managing
education in Emergencies.
http://www.savethechildren.org.uk/en/docs/education_in_emergencies.pdf
(Accessed November 14, 2014)
Portes, A., & Rumbaut, R. G. (2001). Legacies: The story of the immigrant Second

generation. Berkeley, CA: University of California Press.

http://www.globaleducationmagazine.com/education-refugee-livelihood/

Prior, M. A., & Niesz, T. (2013). Refugee children’s adaptation to american early

80


http://www.savethechildren.org.uk/en/docs/education_in_emergencies.pdf
http://www.globaleducationmagazine.com/education-refugee-livelihood/

childhood classrooms: A narrative inquiry.Qualitative Report, 18, 17.
Rossiter, M. J., & Rossiter, K. R. (2009). Diamonds in the rough: Bridging gaps in
supports for at-risk immigrant and refugee youth. Journal of International
Migration and Integration,
Roxas, K. (2011). Tales from the front line: Teachers responses to somali bantu refugee
students. Urban Education, 46(3), 513-548.
Roxas, K., & Roy, L. (2012). “That's how we roll”: A case study of a recently arrived
refugee student in an urban high school. Urban Review: Issues and Ideas in
Public Education, 44(4), 468-486.
Rummens, J. A., & Dei, G. S. (2010). Including the excluded: De-marginalizing
immigrant/refugee and racialized students. Education Canada, 50(5), 48-53.
Rutter, J. (2006). Refugee children in the UK. Berkshire, England: Open University
Press.
Ryen, A (2004). Ethical Issues. In Seale, C., Gobo, G., Gubrium, J. F., and
Silverman (Eds.), Qualitative Research Practice. London: Sage Publications
Schoorman, D. & Jean-Jacques, V. (2003). Project CASAS: Facilitating the adaptation
of recent immigrant students.
Slaus, Ivo, Slaus-Kokotovic, Andrea & Morovic, Jasenka, (2004). Education in
Countries in Transition facing globalization: A case study of Croatia.
SIPAR Publishing House. Zagreb, Croatia
Stewart, J. (2009). It might not be as complicated as you think: Supporting children
affected by war. Manitoba Journal of Counseling, 35(3), 28-32.
Stewart, J. (2011). Supporting refugee children: Strategies for teachers. Toronto:
University of Toronto Press.
Suarez- Orozco, C. (2000). Identities under siege: Immigration stress and social
mirroring among the children of immigrants. In A. Robben & M. Suarez-
Orozco(Eds.), Cultures under siege: Collective violence and trauma (pp. 194—
226). NewYork: Cambridge University Press
Szente, J., Hoot, J., & Taylor, D. (2006). Responding to the special needs of refugee
children: Practical ideas for teachers. Early Childhood Education Journal
Taylor, S., & Sidhu, R. K. (2012). Supporting refugee students in schools: What

81



constitutes inclusive education? International Journal of Inclusive Education,
Tilleczek, K. (2008). Why do students drop out of high school? Narrative studies and
social critiques. Ontario: The Edwin Mellen Press
Tong, V.M., Huang, C.W., & Mclntyre, T. (2006). Promoting a positive cross-cultural
identity: Reaching immigrant students. Reclaiming Children and Youth,
UNESCO (1999a).Education for All Assessment Study: Education in Situation of
Emergency and Crisis (Education in Emergency Situations/ Achievements
and Challenge)
http://www.unesco.org/education/educprog/emergency/themes/situation.htm
(Accessed: October, 2014)
UNESCO (1999b). The right to education: an emergency strategy. UNESCO, Paris
UNESCO (2000). The Dakar Framework for Action: Education for All: Meeting our
Commitments. Paris: UNESCO. Derived from the World Education Forum

Proceedings, Dakar, Senegal.
UNESCO (2003a). Education in Situations of Emergency, Crisis and Reconstruction.
UNESCO. (2010). EFA global monitoring report 2010: Reaching the marginalized.
Paris: UNESCO.

UNHCHR (1951). Convention relating to the Status of Refugees, Adopted on 28 July
1951 by the United Nations Conference of Plenipotentiaries on the Status of
Refugees and Stateless Persons convened under General Assembly resolution

429 (V) of 14 December 1950.
http://www.unhchr.ch/html/menu3/b/o_c_ref.htm(Accessed April 10, 2009)
UNHCHR (1966). International Covenant on Economic, Social and Cultural Rights,

Adopted and opened for signature, ratification and accession by General
Assembly resolution 2200A (XXI) of 16 December 1966.
http://www.unhchr.ch/html/menu3/b/a_cescr.htm (Accessed November 11,2014).

UNHCHR (1989). Convention on the Rights of the Child. Adopted and opened for
signature, ratification and accession by General Assembly resolution 44/25 of 20
November 1989 http://www.unhchr.ch/html/menu3/b/k2crc.htm (Accessed
Novemberll, 2014).

UNHCR ,(2005),UN Joint Assessment Mission For Sudan(Report

82


http://www.unhchr.ch/html/menu3/b/o_c_ref.htm

Unpublished, kenya.
UNHCR, (1994). Refugee children guidelines on protection and care. Geneva
UNHCR(1995). Guidelines for educational assistance to refugees. Geneva Switzerland
UNHCR, (2011, March). Refugee education a global review. Geneva Switzerland:
Policy Development and Evaluation Service (PDES)
UNHCR, (2012). UNHCR Education strategy 2012-2016. Geneva Switzerland
UNHCR, (2012, November). Refugee student population monthly statistical report.
Shire regional office.
UNHCR. (2013) Global trends 2012. Geneva: UNHCR.
UNHCR. (2014, August). Global trends. Geneva
Vinokurov, A., Trickett, E. J., & Birman, D. (2002). Acculturative hassles and
immigrant adolescents: A life-domain assessment for Soviet Jewish refugees.
Journal of Social Psychology, 142 , 425-445.
Walqui, A. (2000). Access and engagement: Program design and instructional
approaches for immigrant students in secondary
Yatta Kanu, (2008),Educational Needs and Barriers For African Refugee Students,
Manitoba University, Canadian Journal of Education. Canada.
Yin, Robert K. (1994). Case Study Research: Design and Methods (2nd Ed). Thousand
Oaks, CA:

83



Appendix A

Addis Ababa University School of graduate study
College of Education and Behavioral studies

Department of Educational Planning and Management

General Direction

AhEAR aod°Cch,

Dear students:

aket teic

The objective of this questionnaire is to collect data for the research designed to analyze the
practices and challenges of primary and secondary educations in Mai-aini and Adiharush refugee
camps. Therefore you are kindly requested to answer all the questions below based on the directions
given for each part. Your honest responses great contribution for the success of this study. And I would
like to inform you that all your responses will be kept confidential. Please do not write your name in
this questionnaire. Overall, this study is conducted for an academic requirement and thus the data

collected from the respondents will be used for the same purpose accordingly.

0A%7 AN, 0chd B avdSot P3S4 OFP4IT 1°F 2°F ANCh. ANEt FCVCH:
NG I 918,-981. 77 48 Hé¢NT 19°HNT ooGFdh, 79°79C7 HIAav avdSHt AR NAN.
TATVNL/h avi(, Wl AN, AGao0T7S aohOr9® AlaoOlt avd°Cch, HI°AN A% ATuNL
ao\(, 1 00503 P OchG HUVAL HTH AOCA OAHDT N9°AA AThrCTT TI1947
TIPANL LA ATVNL aop\(, TLATS HEAAD AR N9° I°0hE APEAT:

Thank you in advance for your cooperation!
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19° T NNCHI° ad89°S 19007
Section one: Background Information
neA, AL Lhli-Ngr

Please put a check mark (v") in the box of your choice for those items which have options
and write your responses in the space provided for those with a blank space.

ANPI° HAPONNI® AOST AT &-2(V) N9°0C 119° astk NF-J- &
TANAE ATNAL AON AL HHEPYN AGE 03 N9°0hG aoANPI°::

1. Region_____ , Zone ________Woreda
Center
2. Sex Male 0O
Female O
o +N63L
AN L
3.Marital Status Single O Married [J
i3 hSC He+avCom/ T
N9/ Ha&C
4.Age
0L ao
5.Grade level 1-400  5-600 7-8 0O 9100 11-1201
LB NERA,
6.Living status With parents [ Without parents(]
it oo Ne 7°0 NS,
Wl A8 M4,

7. Income status support from only UNHCR U Support from UNHCR and abroad [J
3t A3 P9 il UNHCR NG ATH Té-rch 1 UNHCR 7 a1
®9A77 HINCG HTH

8.How long you have been out of your country?
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T7LL Hahd ANl (LT B'Lshh/h,

9.Are your parents (mother and father) educated YesO Nol
N&&N (A7 ALNT)HHTTY 4 &P9°
Y0 ARN'T7
10. To which ethnic group you belong to?
Neee N'LC aAh/o.
11. How many days do you attend class in a week?

afl hoo-7 380 avgit: FI°VCtHhhN, FhdTa/A.,

Section two: Extent of support that Refugee Students Obtain from their School

No Description of items

Very High
High
Moderate

Low

Very Low

Well organized special tutorial program for female students, low
achievers and National exam candidates.

HHPSE® FA-L HATH TI°VCT 124k AT T AP0NA
TIVCHE THALI® 1N CT 116 4oHS AHSA@L T T
A=A

Make up class for late comer students .
TIVCEI LTI THEa0S 4N BehHA aodhGe
NaDh 19°1477 0L ATH TI°VCE 9° LA

Intra and inter school question and answer competition among classes
and between schools.

Al oo} AFA ST 1100097 9°0 hAA 0T HICVCHT:T
O-LL&C ht7 a0V} Al P°LAD-

special ICT trainings to students.
AL AAMmS h°Te+CT rHo11c

special language trainings to students
NL NAms £k e

Worksheets and other supplementary questions preparation
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Description of items

VH

VL

Practical laboratory experiments for Natural science subjects with
adequate chemicals, apparatus &equipments.

°CA®- OCh T 7 WAt HTHLE chb 7

Peer education to make students help each other.
T E 1.0009° HAAI M T T FIPVCH: A

Section three: The extent of availability of appropriate resources and facilitie
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+0E-P LAY bb-aond- FPOHAIAANLTLOAT aoACh. T
(Lh-ao-né-? PHFIPVCE TETC AL

Well organized guidance and counseling services to minimize
psychological and educational problems. 87991 0'1-ANG7
TI°VCTT 79°PSh HHPSED 020 9°né Al 9°YA

Continuous and adequate library service.
PN HAL? HtaoFFaod D020 0H-7010

Production and utilization of instructional materials.

PLA®T T P9 av9°1é HATH

Strong school co-curricular club activities to entertain and empower
students’ skill like sport competition ,drama, poem etc

+9YCE HUG20-07 AAA+RI® HOIONAAT TG PO P
nna-i-

On time distribution of educational materials like text books,
exercise books, pens, uniform etc.

hg® adh@ 197942 TeH TC S0H ofF Hhooah
aoACch, TPVCEIT PHIC NAPT T°N94-A
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Section 4: Extent of Coordinated Follow up of Students from School Community

Description of items

VH

VL

Teachers continuous follow up to their students
PN HAL £O6C ao9°Ve-7 7T C

The school parents-teachers- students association (PTSA) actively involved in
coordination with the school administrators to foster students’ enrollment rate and
curtail dropout rate.

®04 HaoHIE AL 21 C 19°00L7T 9°ke-0 TIVCE 19T LT SLk
0 FIPVCE: ®AS-a09°Y &-HT1 EC PIhNG (PTSA) 9°0 9°9°hs&C At 0T
TI°VCHE: NI Feh N Al 9°0é-ch

Open discussion with parents, students and other concerned bodies to solve academic

problems of students

Teachers equal treatment to their students.
av°l-7 I C AP NT10L 9L Al I°chAlhA

Implementation of continuous assessment technique to evaluate students.
+OIY @ 39090 090 PEATT HAL TRA 79°197 Al 9P 0C

Implementation of teachers’ Continuous professional development.

AN 910G PN HAL LR ONCT/NPGT/ avd°y &h
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Section 5: Extent of Coordinated Follow up of Students from School Community

Description of items

VH

VL

Continuous and adequate library service.
PN HALT HAaoFF@F N0 (b-301

The school parents-teachers- students association (PTSA) actively involved in
coordination with the school administrators to foster students’ enrollment rate
and curtail dropout rate.

®0l Ao WM E AL A711C 79°00L7 9°Ré-0 TI°VCT 19T L
SO 0t FIPVCT MA8-av9°Y &3 IRNC (PTSA) 9°0
I°I°hSC wl: 0T FIPVCE NI TR Al 9°0e-ch

Open discussion with parents, students and other concerned bodies to solve
academic problems of students.

019 T9°VCH: AN E 9GS h 9°0 A8, 1Y CT kT
HI°ANEI® AhATF TN H A °nee

Teachers equal treatment to their students.
ao°Pet PHITICRIT N710L G20 Al PP chAlh

Implementation of continuous assessment technique to evaluate students.
T @ F9°N9° 090 FENYT HAL 9RA 19°197 A 9 0C

Implementation of teachers’ Continuous professional development.

AN 910G N1 HAL LR ONCT/NP%T/ avd° T
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Section 6: Degree of Support and facilities provided to refugee students from camp

Description of items

N/arv Hinh

inh

Moderate

| VY

Very Low

Lack of well organized extra-curricular activities in the school like sport club,
drama, poem etc.
ol NN °rehsa AT Fayt a0 O2°Cr %497 01-779,

oH+

Lack of well organized science laboratory, library & pedagogy center.
ol LLERI® ANPI® HAESAD. “TAhAT (b-4o01 -0 G 8
T9°VCHE: oomSheé TThhd T STE, °vAD-

Language barrier during the teaching learning process

AN h@Ss 9°9°YC °0 191 C 9°vAa-

Unfulfilled school infrastructure like foot ball field, basket ball field.
ng° 918 hohd A4 728 ron AnS T b t-PCLI T AL T
+9uCE HetHoIMA 9G9I
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the School

Section 7: Extent of challenges confronted by refugee students due to lack of facilities in

Description of items

Very High
Hinh

Moderate

Low

Very Low

Lack of treatment of school teachers and administrators to
their students. @09°vé-77 a?1hLCHT N FIPVCH:
TN CHI® HCAL D HAPTT £ 9°7h0

Lack of continuous follow up from the school
0t M F9°VCHE HCh holT +901 T HAL A

Failure on the part of the school to recognize past knowledge
and educational attainment of refugee students.

al: W TPVCE 0TI ATIEC PLTLh MINCT
GAMTT LLE TI°VCET Al 79°T hak HEI°nA

Fear and distrust of authority figures like teachers.
ANAAGTTF HCh: h9° av9°Ve-7 Hhaoh AhAT
9°4U-ch’? hoo'pd HRI°hACT

Lack of qualified teachers.

holt °Lm-L7 avd°Y -7
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awareness Creation

Section 8 : Extent of Challenges due to Education system of the host country and Lack of

Description of items

VeryHigh

High

Moderate

Low

Very Low

Education system of the host community does
not compatible with the past experience of
students.

+99Y¢ ‘Hoo¥4-A HAD- OWCYT-T9°VCTL;
0-P0 @0 1IC 90 S8 PN, ME
taon-Ch9° HEMG99° "0

Problem of local integrity with the host
community.

o0t 98-t hal “1h0LON Ha» 079°
@-vLT

Lack of awareness creation and community
mobilization program.

ol oo AGAM I°GMCT
TUIhNLNNL °D-0POT I°VAD-
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Section 9: Extent of Challenges that flourished due to living condition of

Refugee Students

Description of item

Very High

High

Moderate

Low

Very Low

Shortage of income to cover basic expense for daily
living

4T 79°9°4-ch HEAR avGN\FP ao(\lFPE7
h 2t 191047 WO Tao- (Rt WP

Burden at household level to take care of younger family
members and elderly.

AGATNT L7 ALIM-L7T ROAT N4 790 hAlhA
NLLE N0 HA 6071

Peer influence in the camp.
aflt: “790hC HCh OANP aohH

Separation from family make students hopeless adversely
exposes them to leave from their school.

oY@ DN ALCA° NI°EAACI® 9T 81 104
$L0 DRI N1Gh, aoANO- TI°VCHI° hPCO-
21Mc

94




Section 10: Extent of the challenges due to lack of coordinated follow up in the

camp

No

Description of items

VH

VL

Secondary movement to developed countries.
SN 9°O0AT 14T HING hdagL
1P Fn

Implementing partners working in the camp do
not encourage students to continue their
education.

Al @190nC HOACh aohCht That
(IPs) +999¢C +9°vCH9° nPon
He-FON8- 9° NG9

L Lack of protection in the camp.
AL “91900C HCh hdlt &nrt

Lack of well organized counseling service in
the camp

AN 27900C HAe hdlt 9°00-A
QAT IR N1-A0S

Open ended question

I. What other major challenges refugee students face ?
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Il. What are the possible interventions to foster the enrolment rate, academic
performance, and to reduce challenges of refugee students in their primary and
secondary education participation?

204 UM QLT FeC 127 227 NCh, Fhaq, on-P ardht
Thao 3 FPUVCEI® NAT0 hGat4s HIMNSG 011 39°$Sh Hm Pav-
N3 PPF G bt AL AP9°

A. What are the supports expected from the school to minimize the challenges and
improve the teaching learning process?

nes, 9°9°C 9PN C NN 0171 N R0 ARSI At 01
TIVCE: A7 8 9L PrPAFEAT nNC ot SNLA?

B. What are the supports that will be expected from Parents, guardians and Refugee
central committee to improve the teaching-learning process?

hes o9 C °0TI°IC 19°I°0NA A8, AAGTT TTATAG h9> b N&A5 17
A3 98T 18 NG O 2NLAIR?

C. What are the support expected from camp administrators and other IPs to
promote the participation of refugee students and improve the teaching learning process?
FATE NLAT I AT E F9°0NLT he S P9I C 9UNHICIC gt
ATIALCT AhAT Al 1900CT AT aoQCHE Oé-ch ThATT AT L 92T
14 A4 o 2INLA9?
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I1. What do you suggest as a solution to the problems you described?
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Appendix B

Addis Ababa University School of graduate study
College of Education and Behavioral studies

Department of Educational Planning and Management

General Direction
Dear Teachers:

The objective of this questionnaire is to collect data for the research designed to the
practice and challenges of primary and secondary educations in Mai-aini and

Adiharush refugee camps.

Therefore you are kindly requested to answer all the questions below based on the
instruction given for each part. There is no right or wrong answer for the given items.
Your truthful and honest responses have a great contribution for the success of this
study. And | would like to inform you that all your responses keep in confidentiality.

Please do not write your name in this questionnaire.

Thank you in advance for your cooperation!
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Part one. Background Information

Please put a check mark (v) in the box of your choice for those items which have
options and write your responses in the space provided for those with a blank space.

1. Region Zone Wereda
Center
2. Sex Male [ Female [

3. Marital Status ~ Singlel]  Married_] Divorced(|

4. Age

5. What is your educational back ground  Diploma [ ] BA/BSCL] MA/MS []

other [ ]

6. Which school do you teach?

7. How long have you been teaching in current school?

a. 1-3years.] b) 4-6years_] c) 7-10yearsD d) above 10years| |

8. What subject are you teaching

9. Your total experience years

10. Your additional responsibility in current school
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Section two: Extent of support that Refugee Students Obtain from their School

N Description of items < ° >
S I
JEEER:
1 | Well organized special tutorial program for female students,
low achievers and National exam candidates.
2 | Make up class for late comer students.
3 | Intra and inter school question and answer competition
among classes and between school.
4 | Special ICT trainings to students.
5 | special language trainings to students
6 | Worksheets and other supplementary questions preparation
7 | Peer education to make students help each other.
Section three: The extent of availability of appropriate resources and facilities
No | Description of items
T S o
> I = - >

1 | Practical laboratory experiments for

Natural science subjects with adequate

chemicals, apparatus &equipments.
2 | Well organized guidance and counseling

services to minimize psychological and

educational problems.
3 | Continuous and adequate library service.
4 | Production and utilization of

instructional materials.
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5 | Strong school co-curricular club
activities to entertain and empower
students’ skill like sport competition

,drama, poem etc

6 | Ontime distribution of educational
materials like text books, exercise books,

pens, uniform etc.

Section 4: Extent of Coordinated Follow up of Students from School Community

No | Description of items

VH
4
M
L
VL

1 | Teachers continuous follow up to their

students.

2 | The school parents-teachers- students
association (PTSA) actively involved in
coordination with the school
administrators to  foster  students’

enrollment rate and curtail dropout rate.

3 | Open discussion with parents, students
and other concerned bodies to solve

academic problems of students

4 | Teachers equal treatment to their students.

5 | Implementation of continuous assessment

technique to evaluate students.

6 | Implementation of teachers’ Continuous

professional development.
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Section 5: Extent of Coordinated Follow up of Students from School Community

Description of items

VH
H
M

VL

1| Continuous and adequate library service.

2| The school parents-teachers- students association (PTSA)
actively involved in coordination with the school
administrators to foster students’ enrollment rate and curtail

dropout rate.

3| Open discussion with parents, students and other concerned

bodies to solve academic problems of students

4| Teachers equal treatment to their students.

5| Implementation of continuous assessment technique to

evaluate students.

6| Implementation of teachers’ Continuous professional

development.

Section 6: Degree of Support and facilities provided to refugee students from camp

No Description of items

Very
High
Moder
L(;W
Very

1 | Lack of well organized extra-curricular
activities in the school like sport club,

drama, poem etc.

2 | Lack of well organized science

laboratory, library & pedagogy center.

3 | Language barrier during the teaching

learning process.

4 | Unfulfilled school infrastructure like
foot ball field, basket ball field.
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Section 7: Extent of challenges confronted by refugee students due to lack of
facilities in the School

Description of items

Very High
High
Moderate
Low

Very Low

Lack of treatment of school teachers and

administrators to their students.

Lack of continuous follow up from the

school

Failure on the part of the school to
recognize past knowledge and
educational attainment of refugee

students.

Fear and distrust of authority figures like

teachers.

5 | Lack of qualified teachers.

Section 8 : Extent of Challenges due to Education system of the host country and

Lack of awareness Creation

Description of items

VeryHigh
High
Moderate
Low
\Very Low

Education system of the host community does not

compatible with the past experience of students.

Problem of local integrity with the host

community.

Lack of awareness creation and community

mobilization program.
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Section 9: Extent of Challenges that flourished due to living condition of

Refugee Students

No | Description of item
=
L .9 o S
S T p= 3 >
1 | Shortage of income to cover basic expense for
daily living
2 | Burden at household level to take care of
younger family members and elderly.
3 | Peer influence in the camp.
4 | Separation from family make students hopeless

adversely exposes them to leave from their

school.

104




Section 10: Extent of the challenges due to lack of coordinated follow up in

the camp
No | Description of item
=
o @ =
T g 3
> = o) ; =
L .9 o S
S T p= 3 >
1 | Secondary movement to developed countries.
2 | Implementing partners working in the camp do
not encourage students to continue their
education.
3 | L Lackof protection in the camp.
4 | Lack of well organized counseling service in the

camp
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Open ended questions

I11. What other major challenges refugee students face

IVV. What are the possible interventions to foster the enrolment rate, academic
performance, and to reduce challenges of refugee students in their second cycle

primary and secondary education participation?

A. What are the supports expected from the school to minimize the challenges of

refugee students and improve the teaching learning process?

B. What are the supports that will be expected from Parents, guardians and Refugee
central committee to minimize the challenges of refugee students and improve

the teaching-learning process?
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C. What are the support expected from camp administrators and other IPs to
promote

the participation of refugee students and improve the teaching learning process?

V. What do you suggest as a solution to the problems you described?
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Appendix C

College of Education and Behavioral studies

Department of Educational Planning and Management

Dear respondents:

This checklist /focus group discussion guide is prepared to gather gualitative data from
principals, vice principals, teachers, students, members of RCC, guardians and PTSA
with the objective of analyzing the practices and challenges of second cycle primary and
secondary education in Mai-Aini and Adiharush refugee camps. Therefore you are kindly
requested to discuss deeply all the open ended questions below. Your truthful and honest
responses have a great contribution for the success of this study. And | would like to

inform you that all your responses will be kept confidential.
Thank you in advance for your cooperation

1. What are the educational activities/supports you observe in the school to
enhance
the participation and academic performance of refugee students?
2. What are the educational activities/supports you observe in the camp to enhance
the participation and academic performance of refugee students?
3. As per your observations, what are the challenges that face refugee students from

their school not to participate and improve their academic performance at school?

4, As per your observations, what are the challenges that refugee students
experience
in then camp not to participate and improve their academic performance?
5. What is your suggestion about the appropriate interventions to halt these
challenges and improve the participation and academic performance of refugee

students?
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