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Abstract 

For a long period, children were not viewed as ac tor s. This was m a inly 

due to the con ceptua lization of children biologically excl udin g the socio­

cultura l as pec ts o f children. Such a pproach limited our perceptions of 

ch ildren as passive recipi ents of soc ial s tructures . 

This study tr ies to provide a compa rative a n a lys is on th e 

conceptualizations of children a nd childhood in the town of Debre­

Ma rkos (Easte rn Gojjam, Amhara region ) a nd its a dj ace nt rura l areas. 

The data is mainly based on qua litative method by u s ing various 

meth ods of da ta gath erin g tools s u ch as in-depth inte rview, focus group 

discu ssion, case studies and dia ries. 

According to the research results ,' children of the rura l a nd urba n a reas 

a re affected by va rious structures of the society like age , gender, 

re ligion, and educa tion . Neverth eless, these structures h ave diffe rent 

e ffects for rural a nd urba n children . The research under lines that 

stru ctures cannot determine the activities of chi ldren even though th ey 

have large impacts . 

The study, moreover, depicts how the rura l a nd urba n chi ld ren share 

the dominant loca l cultural schema. In this regard, children play a n 

important role in the production a nd reproduction of the local cultural 

schema. They reproduce different cultural schemas such as patron­

client relations, gender roles , hiera rchical, a nd egalitaria n relations , e tc. 

This implies that children a re ac tors who promote cultura l continuity 

a nd change in thei r localities. 
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· ~. 

ORGANIZATION OF THE RESEARCH 

The thes is is organ ized in to S l X c ha pte rs. Cha pter on presents th e 

background of the s tudy, th e descrip Lion of the study a rea, objec tives, 

a nd significance of the study. Bes ide , it includes s i te selec tion, th e 

m e thodology, and field experien ce. Chapter two covers the litera ture 

part. 

Chapter three explores the theoretical framework regarding the 

perceptions of children . 

Chapter four assesses the majo r aspects of children's socialization in the 

study a rea. It d escribes the major fac ilita tors of socia lization such as 

peers, plays, and parents. In add ition, it examines other instruments of 

socialization like respect a nd obedien ce , a nd punishment and rewards. 

Chapter five deals with gender a n d education in th e study a rea . The first 

part assesses the gender-based division of labor of boy a nd girl s in the 

rural a nd urban areas while th e second one examines the pa rticipation 

a nd m ajor problem of children's educa tion . 

In chapter SlX, a conclusion is made by relating the findings of the 

study with the theoretical framework. 
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Glossary of local Terms 

Are k e local a lcohol d rink 

Balege ___ bad boy / girl 

Chenger ___ a kind of s tick u sed to puni s h children 

Chibto a kin d of food pre pared fr om the powde r of teff or whea t wh ich 

has ball sh ape a nd m ai nly give n to ch ild re n a nd Cl 

wom a n who gave birth to recove r h e r fr om phys ical 

strai n s du rin g de li ve ry . 

Dejazmach __ commander of the gate. A t iLl e give n be low the ra n k of ras . 

Dagmia Fasika ___ a season of ma rr iage, whi c ll begins a wcck afLer 

Easter. 

Deacon __ a per son who serves the church be low the rank of p ri es l. 

Gatewot __ being di sobedient (for children) . 

Geta-Yebarkeh God bless yo u . 

Kassa __ rep ara ti on paid main ly 111 the form m oney fo r a ny crimin a l 

damages. 

Kebela 

Meforef 

a season of m a rriage often two month s before Eas ter. 

sn eal< out of cla s s . 

Rist _ . ___ la nd u ses right tran s mitted th ro u gh h e red ita ry means. 

Teff __ _ Eragros tis Abyssinica (Cereal se rving as s ta ple food in m an y par ls 

of Ethiopia). 

Tella home m a d e - beer. 

Tewahido a beli ef of the Orthodox Chri s tia n , wh ic h is based on t he 

a bsolute union of virgin , m a rry a nd Jes us Chri s L. 

Weg being m arried. 
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CHAPTER ONE 

1.INRODUCTION 

1.1BACKGROUND OF THE STUDY 

Until r cently , childr n were not seen as ac tors be in g as m em be rs of the soc ie ty. 

Va riou s idea s a nd con ce p ts were d eba ted on thi s topic starting fr om the 16th or 

even before tha t. During the medieva l period , childre n were n eglected in va rious 

ways. For instance, a rtists did not depict children like a dults . And some social 

researchers like Arie s (1962: 11) said that the ignorance of children started with 

this . 

In the 16th and 17th centuries, humanists, philosophers and historians revealed 

rudimentary findings on the perceptions and conceptualiza tions of children 

(Barnouw 1963: 14). The 16th century humanists argued tha t the child is far 

from the evil practices and hence they tried to conclude tha t the period of 

childhood as the a ge of "holiness". The English philosopher , J ohn Locke , had 

also supported this idea by describing it through his m e ta phoric expla n a tion 

"Ta bula Rasa", to illu s tra te that children a r e n o t filled with h er ditary sin 

(Poluha 2005: 10) . 

In the 17th century, during the period of r eform a tion , Protestants rejec ted the 

concept of "innocentism" of the humanists. They argued that children were not 

innocent and sacred but full of evils, which are inherited from their parents 

(Poluha 2005: 11). 

In the 18th century, the humanists' conceptualization of children and child hood 

was continued by intellectuals of the Renaissance period. For instance, 

Rousseau thought that children inherit nothing hereditary rather, they learn 

1 



fr m the ir e nv ironm 'nt c..lf"t or b irt h . The I III . 'ntu ry evo luti oni s ts 'o ncc p tu u li zed 

childre n a n d childh ood in te rms of bio lo ical a spe t excl ud in g th e soc io­

cul tura l n eed s of c hildr n. Th ey held th e o p in ion that ch ildr n w re bio logically 

im m a ture a nd con s ider d th em a s depend e n t of a d ul ts (Pluha 2005: 15). 

In th e 2 0 th century, m ore a ttention was given for under s ta nding the concep ts of 

children a nd childhood. Children agendas were incorporated in to the va rious 

socia l a nd legal institution s such as h ealth, welfare a nd education . Th eir issu es 

we re a l 0 includ ed in th e major acad e mic di scou rses s u ch as psyc hology a n d 

m ed ici n e. Beyond thi , va riou inte rn a tion I med ia s h ad pa id a ttention to the 

socio-econ omic s itu a tion s of c hildre n . im il a rly, inte rna tiona l age nc ies suc h as 

UN ICEF' a nd WH O a ve d u a tte n l io n to t he var io u s pro b l m o f c h il d re n . In 

ad d il ion, a we lfa re o rga ni za tion was se l up. Due La thi s , th ''ll ce n tu ry wus "~ Il ,C! 

as the cen tu ry of child . In spite of this effort , the conceptu a lization of c hild hood 

wa no t prope rly u nd er s tood . Viewing c h ild r n bio logically as imma ture a nd 

help less ness was still go ing on (Ja m es a nd Pro u t 1990: 1). 

A n ew para digm was em erged , howeve r, in th e 2n d h a lf of 2 0 Lil century. The nev,' 

pa ra digm brough t a dra m a tic shift in a n thropology from th e biological a nd 

evolu tion a ry to socio-cul tura l unders ta ndings of children a nd childh ood (Ja m es 
I 

a n d Prou t 1990 :3). 

This pa ra digm tries to unders ta nd childhood a s a socia l con s truction I. e ., th e 

period a nd con cep t of c hildhood varies cross -cul tura lly . In thi s regard , the 

compa ra t ive study of Mead (1 928) a nd Ben ed ic t (1 93 5) la id basis for the n ew 

para digm. Nevertheless, va riou s researc hes were conducted in the 1970 's to 

s tren gthen this pa ra digm . 

Thi s pa ra digm ove rs h a d owed the old socio logical, bio logica l a nd evolution a ry 

models tha t t ried to con s truc t a universal c hi ld h ood in wh ic h eve rybody passes 

thorough it (M a d ry 1973 :28; Ton kin 1982 :24 5). 

2 



Th n ew pa ra digm h as a lso und rlin ed th t the socialization of children sh ould 

b studied from th e per pec tives of ch ildr n, not from the points of vi ews of 

a dults. This m eans th a t children must be seen as ac tively invo lved in the 

con struction of th ir own socia l lives, th e lives of those a round them a nd of the 

societies in which th ey li ve. They can no lon ge r be regard ed as pa ive subj ects 

of th e structura l determination (Ja mes a nd Prout 1990:4) . 

1.2 Statement of the Problem 

Ethiopia IS poverty stricken country with multi -face ted socio-economi 

problem s . The problem is chronic parti cula rly for children du to various socio­

cultura l factors. The report of UNICEF · (1 993:28) indicated that the cultura l 

a ttitude a nd practices prevalent in Ethiopia undermined the socia l development 

of children a nd made them dependents of adults. 

R cently, Poluha (2 004) gave deta iled descriptions on th e socio c ultura l 

constraints of Ethiopian children. Her book, "E thiopia through the Eyes of Its 

Ch ildren" examines various problems of children su ch as socia liza tion, 

education, gender a nd the effec t of hiera rc hy and pa tron -clien t re la tions. The 

book gave a n e thnogra phic account on the situation of Ethiopian children . 

Even if som e studies were conducted on the socio-economic problems of urba n 

children, such as streetism (Minas 1992), labor & sexual exploitation (Tedla 

1999), child n eglec t a nd a ba ndonment (Save the children, Sweden 1999), 

deflected away from this basic issue . 

A deeper knowledge of a nd in s ight in to how people co n ce ptua li ze th e s itua tion 

of Ethiopian children wi ll improve a nd promote th e work be ing done with 

children by the various governmental a nd non- governmental organizatio ns. 

3 
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However , in Ethiopia there wa s little a nthropological s tudy on children, 

particula rly in the provincial area s . The lack of information a bou t the situation 

of children in va riou s parts of Ethiopi a has ma de it diffi cult for government 

age ncies and non-governmental organizations to work with children. As a result, 

in colla bora tion with Save the Childre n (Sweden), I am ini t ia ted to undertake 

this s tudy in one of the la rgest popu lou s region s in Elhi op ia , n a m ely th e 

Amh ar a region, pa rticula rly in Eas tern pa rt , the town of Debremarko s a nd the 

surrounding adjacent rural areas . 

1.3 OBJECTIVES 

The main purpose of this study is to describe the conceptualiza tion of children 

and childhood by these various groups in Debre Markos and the adjacent rural 

areas. In order to achieve this goal, the researcher has the following specific 

objectives: -

1. Examining the gender induced duties and activitie s of children. 

2 . Identifying the views of the loca l people about rights and duties of children 

in the household. 

3 . Finding out the local VIews and pra ctices regarding both formal and 

informal education of children. 

4. Identifying the major principles of socialization of children . 

Research Questions 

1. What rights do girls and boys have in their home? 

2 . What are gender induced duties and activities of children? 

3. How do the local people conceptualize the needs of children? 

4 



1.4 THE STUDY AREA, SITE SELECTION, METHODS, AND 

FIELD WORK EXPRIENCE 

1.4.1 THE STUDY AREA 

The town of Debre Markos was establi s h ed In 1853 during the reIgn of 

Dejazmach Tedla Gualu, a regional ruler of Gojjam. Previou s ly Oe bre Markos 

was known by the name of Me nqoror, whi c h took its name from a known rist 

hold e r, Manqorar Sarc. Hi s rist was found in Lhe area where Lhc church of SainL 

Markos is er ected (Fisch er 1975: 1) . King Tekle Haymanot construcLed th e 

church in 1883. He renamed the town of Menqoror to Oe bre Ma rko s. 

The town of Debre Ma rkos has been the administrative center of the province of 

Gojjam until 199 1 a nd now it serves as a n administrative cen ter of Eastern 

Gojjam, which includes fourtee n di stricts. 

Geographically, Debre Ma rkos is located a t 100 2 1-north latitude and 370 43' -

West longitudes . It covers an area of 6,160 squ a re kilometer. The Lown is found 

a t dista nce of 300 km North West of the capiLa l (Municipa lity 2005: 1) . 

Climatically, the town h as a Woina Dega (moderate) climate with a n a nnua l 

average rainfall, 1,308 mm, and ave rage temperature 160 centigrade. 

Acco rding to th e statistica l data of 1995, Oebre Markos has a tota l popula tion of 

49,297 (22 ,652 males an d 26,645 females). As long as the compositions of 

e thnic groups are concerned, the Amhara who speak a language called Amharic, 

which is the official la nguage of the state, dominate the area . Hm.vever, other 

ethnic groups , though very s ma ll in proportion , inhabit the town. These a re th e 

Agaw, Oromo, Tigre, a nd oth ers. See th e table below for more informalion. 

5 
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Table 1. Composition of ethnic groups in percentage. 

S .No Name of Ethnic groups Percentage 

1 Ama h ara 97. 12 

2 Tigre 1.29 

3 Oromo 0.67 

4 Agaw 0.56 

5 Others 0.36 

Source: Municipality of the town of Debre Markos(2005) . 

In terms of religion, th e majority of the inha bitants of the town a re adherents of 

the religion of Orthodox Tewahido . However, there a re few residents who follow 

protestant, Isla mic a nd Cath oli c. The fo llowin g table shows Lh c percenLage of 

followers of each of these religions. 

Table 2. Religious groups in percentage . 

S.No 

Religion Percentage 

1 Orthodox 97.25 

2 Muslim 1.88 

3 Protesta nt 0 .81 

4 Catholic 0 .03 

Source: Municipality of the town of Debre Ma rkos (2005). 
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1.4.2 SITE SELECTION 

The ra tion a le behind the selec tion of th e study a rea was mainly rela Led 

Lo my fam ili a ri ty with th e a rea. [ was brou ght u p th ere, bu t in an a djaeenL 

rura l a rea. I becam e in te res ted in th e s tudy of children due Lo Lh e facL 

Lha t child ren in th e se lected research a rea h ave severa l socio-cul tura l 

problem s. 

I focu sed on th ree purpose ful selected a reas of th e town. On e is a Mu s lim 

res ide nLia l a rea, the oth e r is a Protestant qu a rter, a nd in between, Lhe re 

<J rc Lwo OrLhodox Chri ::; Li a n kebeles in lhc low n . Furlhc rm orc, O II C sc hoo l 

in Lhe Lown a n d on e rura l sch ool in th e vicinity of th e town were used for 

compa ra tive purpose . In the rura l a rea, on e kebele is se lecLed from 

Gozam n wereda purpose fully. This ke be le is called Add is - Gu li t. I t is 

loca te only 12km ., North Wes t of Oebre Ma rkos. Bes ides its loca ti on 

ncar to the ma in road of Addis Aba ba - Ba hi r Da r , a n old eS La bli s hed 

Pri mary a nd Junior sch ool, Fend eka Primary a nd Junior Sch oo l, is fo u nd 

in thi s kebele. It is a cente r of education for the surroundin g ke be les of 

Gozam en wereda a s well. 

1.4.3 METHODOLOGY 

Th e study included boys a nd girl s whose ages are ] 0 - 18. Th ese age 

catcgor ies a re se lec ted for two reason s. Firs Lly, I th ou ghl Lh aL ch ild ren or 

these age categories could express them selves more tha n those who a re 

below the age of 10. In a ddition , adults a bove age 3 0 (pa rents, teac he rs, 

di recLors, a n d socia l exper ts) a re u sed in th e s tudy to tri a n gul ate the 

informatio n . Th ey a re importa n t for the study as th ey have c lose 

re la tio ns hi p with children . 

Hence 4 0 children a nd 10 men a nd wom en above age 30 a re take n by 

random samplin g both .from the town a nd ru ral a reas in the vic in iLy of 

Dcbrc Ma rkos. 
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Out of the total 40 children, 24 (12 boys and 12 girls) are town children. In 

terms of religion, 10 children (5 boys a nd 5 girls) a re Orthodox Christians. In 

a ddition, e ighL children (4 m a le a ne} 4 fe ma les) and s ix children (3 ma les a nd 3 

----fem a les) a re taken from Muslim~ a nd Pro testa nts, respec t ive ly . r u sed more 

informants from the Orthodox Christians since they a re la rge in number (97 .25 

<Yo ). 

In the rural area, only 16 children (8 boys and 8 girls) a re selected for 

comparative purpose . All are from the Orthodox Christia ns due to the re ligiou s 

homogen eity. 

From adults , 10 persons (4 m en and 6 women) were used for triangulation 

purpose. I focused on women since I thought that children took much time with 

their mothers than their fathers . 

In the study, the researcher h as employed qua litative method by u s ing va rious 

ways of d a ta gathering tools such as in-d epth interview, case studies, fo cus 

group discussions, a nd dia ries . 

1.4.3.1 In-depth Interview 

An in-depth interview was conducted with boys a nd girls whose ages are 

between ten and eighteen. In addition , adults (parents, grand parents, teachers 

a nd social experts) above age thirty were used as source of information. In this 

regard, semi-structured interview with girls and boys of the town were 

undertaken on the issues of peer selection, punishments, rewards, and their 

activities at home . Besides, in-depth interviews with Muslim, Protes ta nt a nd 

Orthodox Christian parents were made to see the religious effects on the 

socialization of children and a lso to explore the kind of punishment a nd reward 

they forwarded for children. During the inte rview with those key informants , a 

tape recorder was used to facilitate the data collectio n processes. 
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1.4.3.2 Participant Observation 

Th researcher tried to study the a tiviti s of childr 11. by pa rti cipating in some 

socia l ac tivities and practices. All. attempt was m a de to inv tigate the kind of 

relationship they h ave by involvin g in th plays of chi ldren lik football a nd 

vo lleyball during port period a nd at break time . The researche r a lso 

participa ted being as a ll. English teache r to und ersta nd th problems of th eir 

ducation, class participation, gend r d iff r n es in edu ation, the hi rarchi ca l 

relations betw 11. childr n a nd the t ach r in the c lassroom. 

The major instrum nt of the study, the refo re, was observation . Th researcher 

observed m any ac tivities of chi ldren a nd r corded th em like with whom they 

play, the kinds of plays, th e form of re lat ionships, e tc. Through obs rva tion , 

th ir emo tions a nd actions when they qu a rrel with each other, a nd teach ers 

practice corpora l punishments were record d. In a ddition , th e r search er 

obse rved a nd th eir ac tivities when they pa rti c ipa ted in d ifferent ex tra-c urricula 

ac tivities such as dra ma, sport, mini-medi , a nd a nti-HIV clubs. 

1 .4.3.3 Focus Group Discussion (FGD) 

Th other technique e mployed in this study was Focu s Grou p Discuss ion (FGD). 

Five FGDs (Three for children and two for a dults) were used . They a re given 

topics for discussion like gender roles, activities of children, plays, e tc. 

1.4.3.4 Case studies and Diaries 

Information was also gathered from purposefully selected case histories and 

diaries of children. Children of various age groups were ordered to prepare 

diaries on selected topics such as activ ities done at home, respect and 

obedience, punishmen ts and rewards, etc : Moreover, representative case studies 

were taken from rural a nd urban children in order to make comparative 

an a lys is. 
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1.4.3 .5 Secondary Sources 

In this tudy, docum nts, book of various kinds, journ a l , m gazIn sand 

res a rch works on ch ildr n were r vi w d. 

1.4.3 .6 FIELD WORK EXPERIENCE 

My fi ldwork was conduc ted both in the town a nd rura l a reas. To begin from the 

town, I h ad no problem of communication with the town peo ple since I know 

th ir la ngu age perfec tly. Most o ffice workers were cooperativ a nd fac ilitat d my 

work . Nevertheles , some office work rs w r reluctant to give information due 

to their political suspicion . I clearly tated my mission to them a nd fin a lly they 

und rstood the purpose of my study . 

In the fi ldwork, I look mu h lime wilh children, parents, a nd leac hers. Some 

par nts considered m e a an agent of don r org nization. My fi ld s ista nt 

p rsuaded them and fin a lly they und r tood my miss ion. Still others vi ewed me 

a a journalist. At first, they were reluctant to be interviewed; yet afte r a while 

they understood th purpose of the study a nd became cooperative. 

In the school, I faced some problems. In the first week of my fie ldwork, most 

teache rs approached me collegially since they looked at m e as a new staff 

member. After the director introduced my purpose however , some teachers soon 

changed their a pproach . They were not happy while I undertook class 

observation. Gradu a lly, however, through long persuasion and discu ssion, th ey 

be 'am coopera live. 

In the school, I took much time with children. At th e beginning of my work, they 

were afraid of me. However, after a week, children became my fri ends . At break 

time, they wanted to play with m e. However, I encountered some problems wh ile 

I u ndertook photographing. Every body wanted to be photographed. My field 

assistant helped me a lot by taking the picture of some selected groups. 
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Wi th r gard to m y fi eldwork in the rural villag , I found it v ry in l rest in g. 

Th e local people received me warmly. Many of th m invited m e to th eir 

home by prepanng co ff and local beer. Nevertheless , I faced some 

proble ms related to transportation and logistics . Th long walk on foot 

was a lso unbearable . 

I s urmounted th se probl ms by u ing sl e ping bags a nd horse back for 

tra nsportation . 

1.5 SIGNIFICANCE OF THE STUDY 

The results of th e tudy h a ve th followin ontributions . S in liLLI e has 

bee n wrill n about th co n ptualiza tion of hildre n a nd c hildh ood in til ' 

soci ty of Amhara, th tudy gives re i vant information for Lh ' var io u s 

gove rnment a nd non -government organiza tions wh a re workin g wi h 

children. The variou s socio - cultura l iu s of th e urba n a nd rural 

childre n a re described. Therefore, it beco m s very helpful fo r these 

organizations to formulat viable policies that could tackle the problems 

of c hildren. Especially, th study is informativ and h elpful for the distric t 

s()C i'll a ffa ir office in addre sin g the socio - cultural needs of c hil dre n. Th e 

sLudy, moreover, will serve a s source of information for those researche rs 

who wanl Lo undertake further a nthropological SLudies. 

1.6 Scope of the Study 

The s tudy tri es to investigate the situation of childre n from th e various 

social a nd occupa tion groups of the Amha ra society. Howeve r, duc to timc 

a nd financial constraints, the study is limited to one majo r town of 

Eas tern Gojjam, Debre-Markos and the adjacent rural areas. 
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CHAPTER TWO 

2. LITERATURE REVIEW 

2.1 CHILDHOOD AND SOCIALIZATION 

2.1.1 CHILDHOOD 

Psy h ologi t nd 0 iologi t la ifi d hil d v lopm n t in t thr s la g s b 

age with two tra n s itiona l p riod . Th 

1. INFANCY 

It ncompa th · p riod from birth to two y rs . During this stag , th child i 

xp c t d to underta k th following ta k : - fo rming oc ia l r lation s hip with hi 

p r n ts , cqUInn 

moto r in t IIi n 

p riod (Borm n 1 

2. CH[LDHOOD 

n of b s i tru t' a nd fully d velopm n t of "se n ory 

vr m th g ~ of 2 - 4 i a te ri z d a s th fir s t tra n s iti on 

1: 17). 

Thi s is the period from age four to twe lve . Th major developmen ts a r : - fo rm in g 

peer re la tion based on a rne sex , de y loping tron g s iblings bond , a n d 

cs ta b li ' hing good rela ti ons hi p wiLh teac he rs. Sa rJy ado lescence is seque nced as 

a econd tra nsitiona l period , which includes from the ages of 12 to 14. During 

this time, dra stic psychologica l a nd hormona l ch a n ges h ave been occurred 

(ibid) . 

3 . LATE ADOLESC ENC E 

It includes from ag 14- 18. During thi ti m , two impor tan t d velopmen ts h a ve 

bee n occu rred . These a r: - weaken ing of chi ld -pa ren t rela tions h ip a nd 

str ngth ening of p e r re lation of both th sam a n d d iffe rent ex grou ps 

(Borma n 1981 : 18) . 
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2.1.2 SOCIALIZATON 

An lhr pol ls n l d fil " OC I li z li n a pro of 

en u ltur tion nd I rnin g lh p tt rn of ullur (Ad m, t I 1 7 1 :8 1) . Th 

further xplain d it me ns of a quirin g th r qUir d oc i I ki ll a nd 

di positions in ord r t be om ompel nL m cmb r of the so ie ly (L Vln 1 94: 

Xl). Barbera Butl r, t I (1 87:73) I 0 und rlin d that so i li zaLion is th 

rn r ston of nthrop logi al th ry . As h noted, il is on ly lhrough 

th t individu 1 of diff rent group could mainta in th ir ultur I 

diff r ntiations. tated, "Th ymb lic natur of oci liz ti n pro C n 

be pow rful in th ont xt of thnic div r ity (Ibid) . 

In lh ond h If f 20 111 nlury, so iolo nd nlhrop logisls pr du e I 

lmpor nt work. On f lh work is th e n by William (1 72: ll5), wh i h 

g v r d ta il d thno r phi ludy. H sed imp rl nl lOpics on the 

ocializ tion u h " riti I P riod , p r nl ondition" a nd lhe 0 ia l roles of 

"kin roups" for the socialization of child r n in the tr ditiona l oci ty. 

Borgatta a nd La mbr t (1 9 8:10) a lso gav an thnographi ccounl f 

childhood socia lization and personality deve lopment. They focu s on the 

childhood socialization in th framework of the family. Similarly, Barnouw 

(1973 : 4), and Levine (1968: 163- 165) assess the socialization of childr n cross­

culturally . They discuss the internalization of orne aspects such as norms, and 

th mechanisms by whi h rta in behav iors a r suppressed during the process 

of socialization. 

So m anthropologists like Coh n (1971: 8 ), a nd Dawson (1 967: 23), did their 

resear h on the attitude a nd po li tical pa rti cipation of young ch ildr n In 

America. Their finding indicate that black children have high r politica l 

sen itivity and awar ness than the white on s . He and Torney (19 7:42) have 

a l 0 conducted similar studies in Jamaica and United tat s. As a re ult, they 

found out that fa mily 'stru cture', school cu rri ulum nd pee r-groups highl 
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a fC ct th politi cal attitud s of youn g hil dr n. H s (1970:41) agai n studi d th 

socializ tion of childr n in diff r nt oc i I-eco n mic a nd ethni groups In 

Am fl C n s ci ty. In hi stud , h e ob rv es v ri l ion s on lh w ys a nd 

s of oc i li zation of children for lh groups. Cla us n (1 8: 1 ) a lso 

found out the interr la lion of ocial st ructur , soci Ii zation , nd p rsonali ty. 

H inve tigat the "Inte ra tion of so ia l tru lur " with diff r nt phas s of the 

life cycle . 

Oth r studi s on so i lizat ion loo ked th e b haviora l e fr t on th childhood 

person a lity. In this Ii gard, Cooper Smith (196 7: 20) traces that good pa renta l 

a pproach (warmth), giving due attention to the problem of children a nd 

a ppr ciating children ' performa n ce a re very important for the dev lopment of 

high-self es teem which in turn fac ilitat th ir ocialization . He a l 0 investigates 

that judgm ntal verbal b ha vior of pa re nls had a n gative imp t on the 

li za tion of hil Ircn. He repo r ts that th n n -evaluative one is pr f ra ble . On 

th oth r hand, Bandura (1 973:2 1) studi d the a ntecedents and effec ts of 

aggression and the way to control it. In th e past few d cades, sev ra l 

monograph s a nd sch ola rly a rticles, which d scribe childh ood cross-cultura lly, 

have a lso been prod uced. It in cl udes importa nt issues s uch a ch ild tra ining 

practices, stages in child life, etc. 

A number of studies were conducted on child rearing in communally organized 

communities . Be thleh em (1969:9) traces the impact of kibbutz child attachment, 

dependency, a nd the resolution of the Oedipa l Complex . Ra bin (1965:96) a lso 

conducted a comparative study in two a reas i.e. kibbutz- reared and Moshav­

reared children of Israel whose ages include from infancy to a dolesce nce. 

Talmon (1972: 100) works' a lso contain brief accounts of the communa l child 

rearing practices. 
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K nn r (1 72:55 n mp r ' Liv bout th hild r flng 

p r c I of th !Kung u hm n nd th w t rn on H indi th t wh n 

"v r iou p t of inf nt motor d 10 th Ir n tur I 

nVIr nm nt, h Ir d pliv v lu n b inf rr th y ou ld n ot b 

inf rr d In th m or rtifi I I nVIronm nL of w L rn c rib r red in fant ». 

Dr p r (1971:29) l od crib on tra inL on !Kung hild 

lif on dentary and a for gin g ub onomy. 

L ighton a nd Ad ir (1 0) condu ted a tudy on Zuni hi ldr n of outh 

Africa in th 1940's. Th Ir tudy indicat th at th Zuni childre n x ptiona lly 

d i p I Y d a gr t r 

tr ib 

A omp r t iv study w 

(1 74: 2 ) on th o n 

ia l d pt bility t trib I norm tha n oth r indig nou 

Is ondu t d by Wh itin nd W ts n it d in Dr p r 

of r id n Li I h ift from rur 1 Lo urb n se ttings 

of Kenya a nd Ven ezu ela . Th study illu that similar con ' qu n e 

occurred on both countri . Tha t i , in b th ses, they r port a lowering of th 

se lf- m of worn n a nd 10 r a s d individu Ii m a nd aggr SSIven in th ir 

childr n. On the sam m nn r , Levine, KI in & Ow n (1 967: ) indic t in the ir 

tudy in Nige ria that urba nization a nd m od rnization h ange tl e typ of fa Lher ­

child hood rela tionships. 

2.1.2.1 Factors Affecting Socialization of Children 

Researchers illustrate various va riables that a ffect the socialization practices of 

children. To m ention, such as environment, economy, socia l organizations a re 

som e of them. Whiting ci ted in Dra p r (1 974:265) indicates th at nvironment 

a ffects th e socialization of children . Th e ir s tudy was co nducted on six-cultu re 

project in which the assigning of boys to cattle h erding is prac tic d. Hen ce, in 

thi s study, they found that this task in reased the r pon s ibilily of boys than 

oth er a reas where th r was no prevale n e of uch prac tices. 
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Min tu rn (1 6 :7) a nd L mb rL (1 71:77) on du d Ludi s on h chi ldc r 

glV n by mo hr . F r thi m tl r, th y JnV ti g t d that mOLh r ' w rkl o d, 

hou hold ompo iLi n nd fam ily lze rf L Lh mount r Lim e a nd car , and 

moth r can give to th eir childr n. 

Whi ting cit d in Dra per (1974 :265) also illustrat the positive reI tion ship 

b twe n infa nt car nd hou ehold d nsity. Simil rly, Drape r (1974 :27 & 29) 

inves tigat s about th r lation b tw n sub i tenc e onomy a nd child tra ining 

practi in Ka la h a ri. He u d two groups of I Kun g. Th fir tone i from th e 

huntin a nd gathe ring group nd the ond on incorporat s from s d ntary 

ag ricu ltura l group. Th finding of thi omp rativ tudy indi te th t " !Kung 

children hould in r pr sure for com pi ia n e, but Lh r w s n ev id enc for 

ur for ind · p nd n a nd s If-r li a n a mon Lh hunLin g a nd Lh c rin 

childr n ". 

AnoLh r tudy by Gra nzberg c it d in Dr p r (1 974: 2 5) on Hopi indicate Lh 

effe ts of initiation rites in minimizing conflicts in children. This research is a lso 

supported by the cross-cultural studies of Burton and Whiting, a nd Young 

(ibid). 

2 .1.2 .2 Socialization and Gender Role 

Anthropologists have produced important works on the process of socialization 

for gender roles. And many argue that children are trained to adapt appropria t 

gender roles . (Kagan , 1964:52) a na lyzed Lh inte rn a lization of hildren's sex 

roles in terms of cognitive growth. Som s tudies indicate that in the early 

childhood period, fema les a re more ac tive a nd sen s itive than m a les. Th is pattern 

of behavior continues up to their adult life. On the other h a nd , ma les a re 

charac terized by aggressiveness and less responsive to social enforcements. 
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Simila rly, th e tudies of I gan nd L wi (1 5:53) indi t th t m al s r mor 

curious to explore their environm nt th n girl of th 

contributed to m a le's sup riori ty in sp bilily (Ibid: 

found better in la n gu ag cqu isiti n, tiv In oci I r 

th e same age . He (Ibid) el bor t th t irl 

s mg. This a bility 

4) . In contr 

li on hips lh n b y 0 

f l r lh n b y do 

a nd more interested (sen s itiv ) to ' oci 

the effec ts of over- ocialization of girl 

u ' L t ly, h r porls lh t om of 

nd th in duc m nl f typ ic I feminin 

and de l nd n Th - ultur 1 beh av iors such as p~s ivi ty, 

a n a lys is of Whiting a nd Edward in Dr p r (1 974 :272) o illu tr t s tha t x 

ro le stereotypes vary cross-cultura lly. 

Most a nthropologis ts a nd oc iologi 

c nc ulluration (8 rnouw 197 : 12 -

iting Whiting report that th ro l 

rgu t h t g nd r ro le re th produ t o f 

; , n rap r 1 74: 2 7 ). r' per (ibid) 

of w m ' n in lr diti on I of Ea l 

Africa in tra ining, integration a nd a s i nin l i t work . H 

d for om du t 

the influen ce of v rba li zalion whi h imp d d Lh in L r li n f w m n wilh Lh - ir 

c hildren . In gen eral, h r m a rk t hat he diff renti I lrealm nl of bo a nd irl 

varies cross cul tura lly depending on several 'oc io-c onomi and ul ura l fa 'LOrs 

s u ch as the statutes of wom n, on th e d gre of s paration of women and m n 

in space, work, a nd leisure activities, and on the sph ere of activilY of women 

(domestic or public). 

For insta n ce, most of the time, m oth er s train th e ir d a u ghters fo r routine home 

ac tivities a nd to become obed ient; particularly in no n -west rn soci ties. Wh ere 

as boys in such societies a re encouraged to do activities outside h ome. As a 

result, according to Dra per (1974 : 273), differ nce in gender role a rise. 
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2.1.2.3 Children and Education 

Mead discovered about the primitive education of th Ma nu, n is la nd north of 

New Guinea. She expla ined that children started acquiring diff r nt ski ll s during 

their earlier ages through informal education. For instance, at the age of 3, she 

investigated that the Manus chi ldren learn to swim. According to h er study, 

children were also learning a bout givin g values a nd pro t c ting prop rty 

(Barnouw1973: 79). 

Before the end of 18lhc, in which Feud li s m was th domin a nt sys t m, hildren 

were trained for th e activities of fa rmin g. ta rtin g th age of -7, th ey wer 

expected to h elp their pa re nts both at hom a nd in th e fi ld (Polu ha, c t a l 2005: 

11) . 

During the period of industrial revolution, children wer trained to becom 

factory workers. Howey~r, working in factories had becom e very disastrous for 

children. Consequently, considering these difficult circumstances, some 

countries of Europe promulgated laws a bout the right a ge that children should 

start work in the factories. For instance , in 1830, Brita in decreed laws that 

prohibit the work of children in facto ries under the age of nine. Finally, child 

labor is forbidden throughout Europe under th age of 12 (Ibid) . 

In the 16thc - 18 thc, with the establishment of religions Catholic a nd Protestant 

schools, children were provided with some s piritua l a nd ethica l educa tion (Ibid) . 

Previously, most anthropological studies on childhood socia lization fo cu s on 

processes of enculturation in the tradition a l a reas . They inves tigate the 

indigenous forms of enculturation . However , when schooling expanded , the 
I 

previous study becomes less practical as it requires its own independent study . 

As a result, anthropologists turn their fac by designing a new ' a pproach 

(Draper1974: 267) . 



Recently, anthropologi t focus on th pr bl ms f th impor t tion of w t rn 

curriculums in to the traditional or non -m d rn ommuniti It i indicat d 

tha t most children of the latt r b cam m lad ptiv to th form r, whi h 

resulted in a very high ra t of dropout (Ibi ). Man factor ontribut d for th 

dropouts of childr n . It wa r lat d with 

discipline. Firstly , teach r had diff r n t ul ur I b 

th urn ulum , nd 

k round from th ir 

stud nts. Since mo t t for ign r , th Y d id 11. l h ay th knowl dg 

of th e na tiv Ja ngu a nd it b a me d iffi u ll l 

Secondly , the fac l th l lh " urn dum 

native culture; m a de it I f ibl 

s tructured level of th disc iplin b m inl 

ir pupi l 

iff 'r nl ' ullira ll from lh ' 

Third ly, th m r 

f r lud 11. ls wh d pl d 

the less structured on s. Th valu o f w s l rn choo ls su h s individu Ii m 

a nd competitiveness hyre became con tr dic t ry f r pupils who br ught up in th 

extended family (ibid). A a result, tud nt d v lop d 11. g tiv attitud sand 

h a te the lessons, and fin a lly the go I of th duc tion, whi hint nd d to 

achieve, became unsuc essful. Fourth , th cl ro m ttin g a l 0 b a m 

hosti le to children who dapl d kin -ba' d llings. Th Y w r nol a u Lom ed 

to learnin g with la rge groups wilh a mor ' omplex a nd sLri l kind f lcaching­

I a rning processes. Th fact that the ch 01 had a s parat or isolated 

environment became difficult for children who wer v ry fa milia r with the 

tra ditional form of learning in which they were brought up . Furthermore, th 

n ew type of socializa tion a nd interperso n a l r la lions in which children were 

exposed became incompatible with th traditional fo rm of learning (Wax, e t al 

1971: 44 and 103 , and Howard 1970:47) . 

As Green Field, Reich, and Olverin Burner in Dra per (1974: 270) indicate, the 

two widely practiced traditiona l form of learning a re observational learning and 

informal learning. They provide non-systemic and continuous form of 

enculturation to children . They (ibid) tat ' orne of th f atur s of this l pe of 

learning like this : "Learnin g is co ntext ba ed, in truc ion i b xample". 
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Contrary to thi notion , formal a rnl IS a mor 'om I x proc , whi h is far 

from th ta n gibl e ont x t. Th in tru li n I ba s nd n lh ' 

(different from local ones in co n t x l); L ac h ' r- d m in a l d wh incu lcal s hi 

persona l attributes to s ludenl . As a r ' u ll, form a l lea rni n lh 

forerunner of gen e ra lizin m nla l e l, on ~ which read il pe rv iv J
' und rl tn g 

simila rity of struc ture in s imilar probl m ' a l d wh ich lui ck ly ar rives at ' olu li n s 

(ibid: 273). 

Hence , the formal versus informa l I a rnll1g was one of the pr Stn g IS U s 

debated by anthropologists . However, som like Cohen (1 971: 17) found some 

elem ents of formal educa tion in some tradi tional socie ti s in hi s cas s tudy at 

Bush schools . 

Another case study on the Ami s h hil d hoo I a nd edu a li n , gave d la il 

ethnographic accounts of th eir forma l du a Li on , which di sco urag ultur I 

monopolization of western ducation . In ad dition , lhe ir indig nou forma l 

educa tion becomes more feasible than the w > tern im po ed sys lem ' . 

However, the indigenous schools have their own sh ortcomings . In this regard 

Howard (1970:47) in his study on the Rotuma n childr n of th south pac ific 

reports that these children were unable to cope up with some school pressures 
I 

for individual and achievement while surrounded by peers who bring 

contradictory norms and expectation to class-room a nd h e (Ibid) comments 

some of the possible anthropological remedies to these problem s. 

Simila rly, Gay a nd Cole (1 967 :3 1) illu s lra le in Lh eir s tu dy on KpelJc, lhe 

mechanism through which the traditiona l forma l learning can be tra n sform ed 

and become fit with the modern education sta nd a rds without obstruc ting it . 

Collier (1970 : 19) also states the shor tcomings of Eskimo sch ools, which a re 

a lmost similar to that of the Kpelle. 
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Cu rr ntly, c hildr n ' du ti I'll ul ' 1'1 form ' I b 'co 

is o n e of the key in s Lrum e nLs for hit r 'n LO 

m enta l abiliti s (Eva Po luh , L I 2005 : ). H 

sc h oo l particu la r ly III Afri for v n U ' f LOrs 

schoolteach rs and probl m rIa L d 0 p ' r ' Ill ' , i. "-' . 

c hildren to a tt nd schoo l for lh ir own 

" gl bal 0 1 ' r . It 

II ' ir s i' li za Li o l ' nd 

hi ldr n a r ou f 

u h 

L ' Il ow lh I I' 

5). n > o f lhi · n s 

mainly from economic prob l m s. Th 

childre n . 

III I d of th labo r of Lh 'ir 

Th oth r facto r is r la t d to cu ltural o n Lr il L . Thi 

especia lly on girl's duc tion. To m nLio n so m ' f Lh 

by Eva Poluha, et a l (2005:35) uch s r1y m rn 

like . A good xampl is illu str t d r r a rl marn 

Poluha in Ethiopia. 

In contrast, in Fra n e , Girls n o ur d L 

f L r h Limp L 

onsLr 11 Ls as 'scribed 

r p , bdu Lion nd th 

by LI , s me w rk , • V ' l 

du Li n L w rk o uL 

s id e fa rm. Pa ra doxically, boy L nd to stay ' L h o m > , nd h lp farm. M n o un g 

m e n wa nted to en gage in fa rm ing. And yo un du a Led wom n a lso wanL d LO 

marry th e m and these wome n contribu ' I Lo th mod ' rni za Lio n o f f' rmi ng 

which raises the income of the co uples (ibid: 7 ). 

In Korea , education is co n s id e red as Lh . o n ly m ea n ' o f s u ccess fo r life. B 'cau sc 

unive rsity gradu ates, women/me n can get good job . In this country , la k in g care 

o f children's education is given to mother. The sam e is tru for J a pa n a nd India. 

In a ll these cou ntries, moth ers a re mor educ Led than fa th rs. As a result , th ey 

e n couraged their d a u gh te rs for modern du catlOn. 
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2.2. CHILDREN AND THEIR RIGHTS 

Social and legal issu s of chi ldr n h v n I V n r L n rn b th 

current societies. This is mainly du to nd of va ri u 

kinds. Different factor are a coun ta bl r r th> n lh 

prevalence of divorce for ocio- con mi r ' ons. I l d th t 

divorce would lead to 10 th chang 

children to the various forms of child 

f f mil tru Lur ". Thi In turn xp 

lh r tion of 

mother and father (M ason, A and Ga mbrill , E: IX). f p r nl d pnv 

their right to ducation a nd h nc f r d h · L ' n a in d n ' rou w rk s 

which would cut off th ir lif p n . 

Besid s divorce, vanous 0 10 - nom l n I ' ulLura l r 
de mogra phy, a nd th e lyp f m rn g 

I 
children. As a result, dhildren ar m In uri ' h d , k 

r r iliLy, 

li v s f 

nd h Ilh 

accesses psychologically damag d m rgina liz d from 

the society. In addition, due to socio- conomi r found und r 

difficult circumstances. Con s id ring th gri f pr bl m hildr n , th UN 

adopted the declaration of the right of hildr '11 in 1 . Th conventi n 

conta ined detailed provisions and I gis la Li on . on tI ~ ri hLs of childr n (T kes L' 

2002 :6). 
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CHAPTER THREE 

3. THEORETICAL FRAMEWORK AND DEBATES 

3.1 CULTURAL SCHEMA, PRACTICE, AND STRUCTURE 

Thr inte rre la t d th n ul ur d Lru ur h Ip u 

u nd rs a nd th lif of hil d r n . 

3.1.1 CULTURAL SCHEMA 

I u s d th e th ory of u ltur 1 h ' l I · ' r ib' ' h il r " IS ' ) ' lui s ili 

knowl d g I intra -pe r on 

a nd ocialization proc s 

nd , i, 

Culture as defined by Tylor (1 5 : 11) i lh t " a mpJ x wh 

k nowled g , b li ef, rt I mor I I I w i d th ' r 

by m a n a a me mbe r of sa i l ". 

h ' ir 'n ' u ILur' 

whi h In Iud 

h bi uir ' l 

In th a bove d finition , two im p r t n t n ' p s ' r u s . · ir ' U I u ]lur 

a d a p ted through learnin I n ot ndow d wi th b i 10 i 1 h r 'd iL . In Lhi s s, 

c hildre n learn c ultur I va lu from hi," 'vlro nm c n c ilh'r f(m l a ll 0 " 

informa lly. Second ly, cu ltur i not a un i I 1(' , Llr ib ul > o f indi vidu 'l ls, ra lh ' I' a 

s h a red property, which is tra nsmitt d from g n ra tion 0 gen r Li n (Kotack: 

199 1: 37). 

However , this definitio,n is expos d to vari u li t rary c ri t iqu es fo r it at gori ze s 

the people to follow h omogen ous cultu r I.., n gle ting cu ltu ra l vari tion . 

Hence, a nthropologists h av misused th o ncept fo r lon g s Ha ne rz (1 3 : 

109), Abul Lu god (1 99 1), Wika n (19 2), nd In old (1 3) indi a d. The a rgu e 

that cu lture is not a homo neou s thin g h t bod hou ld follow. 

Currently, a nthropologi t try to focu on Lh cui ur I mean ings, \ hi h are 
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often learned. They argu e that cultur i n l b u 

widely shared and embedded with in v ri u 

Schemas a re, as defin d by Hin ton (1 

cognitive elements that present th 

are different kinds of schema, and mo l f lh m 

( 10 d) l m , r th r 

2004 : 1 ). 

c nn l d 

Th r 

f , I poin 1 ' 

that Schemas have cultural feature s ine th y re acquir d lhrou h I rnmg 

and interaction. They I ~re not innate. Tha t is why p rb r (1 985: 9 & 74) tries to 

explain cultural schema as the shared interpre tation of obje ls r ev nts h a t 

are acquired through interactions and I a rnin g. H expl in that m Illngs re 

based on cultural schema; a schem thal is ' h r d am ng p opl who 

communicate with each other. Accord ing to p rb r, th ommon xpen en 

a nd cultural exposures of individua l n bl lh m l d v 

These categories of schema help them to acq lir imilar m nlal structur 

in turn lead to common int rpre tation a n I m 'a nin ' of obj 

cultural schemas a re not bounded and 'cp o rab l ' , a llh o 1 Jh pos 'Cssed by 

individua ls. By sharing common exp n n , p Jo ple cqulr imil r m nl I 

structures (Cultural Sch ema), which n ble th m lo dev lop s imila r 

interpretation and understandings of obj cts. 

All these shared uriderstandings, interpretation a nd exp ctations, which 

emanate from similar cultural meanings, are known as cultura l schemas. 

Cultural schemas are simply the cultura l meanings evoked on individuals of a 

certain group but they are commonly shared ones . 

Due to similar experiences a nd cul tura l se ttin gs, ind ividua l deve lop common 

understanding and interpretation of obje ts Poluha (2004: 18) . Cultural 

schemas as Straus and Quin (1 997 : 6) expla in a re the In tra -p rsona l mental 

structures . However, they are not fixed and bound d, rather fl exible a nd open to 

change. 
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Th s inte r-person I m n ur' h;I 

person a l communication 101 1 

interactions of th s (1 n tr 

the two cognitive anthropologi t 

s imila r interpretation of obj ct th 

s tate, "the relative stability of th world 

in a given person and in a group of p 

the same m eanings a ri e ov r nd over" ( Uln 

They a lso broadly define ultur I 

person by an object or a n v n t l glv I 

individual int rpretation r n 0 

regarding it, fee ling a bout it nd th m Liv 

a re th e cultura l mea ning, whi h r 

action (Ibid) . They i.nclud 11 th 

1 ) , n lh > 

h h \\'o rl ). Th ' 

s ru 

ui n) i 

bOLh 

f lif r I 

n 7: ). 

II 

d rini I n 

it. 

h hum n 

, I c Jit w I kn I ' 

sha red a mong individua ls r 

models such as r ligi ns, Ia n u 

') . Thi . d i rr . r ' I L • u I n I 

I ( \' b' ba ' ~ n I' 'g liar or irr > )ul ar 

basis. 

Hence , cultural schemas a re nothing buL ' h r d inLerpr L Lion a nd 

u nderstandings. They are a lways mb d I"'d in hum n b iJ g m tim 

human beings may not b aware that they h ' lV with th m (Poluha 2004: 1 ). 

Stra us a nd Quin (1997:7) expla in that cul tur I ch rna a r he inLerp r t tion 

a nd m eanings of obj ec ts proc s ed nd tn,l'lur d in th m1l1 but a r' ha r d . 

They a re not innately endowed rather I arn d a nd daptabl throu gh in t raction 

a nd communications . Without them accordi ll to tr us and uin (Ibid), social 

interaction does not exist. 

Cultural schemas ar a quired through Lh 111 c r Cl o n of Lh Lwo broa d 

realms: intra-personal and extra -per onal . Th XLr -p r to simpl 

the outside world, which include th OC I r I Lion hips, th onoml C, 
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politi cal, a nd 0 i I 

inner wo rld , whi h n om p 

u ch a thought , f lin 

Althou gh th s two dom in 

hav J a b u nda ry , wh i 

resu lt in v n ti on n 

ex tra-pe r n tn 

The deve lopm n t of 

Wi th ou t extra -p 

m a n , how v r , ul tur 

tt in . Th dy n m r 

a I s a gr a t 1 m p tnt h 

eompl x fore to 

hip . Th 

II 

lth ou gh som e time r pr du it ( 

In lhi s tudy, I run th ~ r of 

s ha red u nd rstandin gs nd int rpr 

cuI ura l ch em a (wh t 

r ' p 'rsol ( I ur , - a r ' I (;l lnl , I ' 

-h 10 Ji 'aI' - , ( 'u l ur '- in 

, II t ' 1' ,1 ' 10 1 S 0 lWO rc;\Irns ' I l(", 

'11 ' (I J 

111-( ugl 

I ' I S '<I 

o h ' r. 

of tl ' 1,IlL' . 

Tl I S 10 ': 110t 

r<l - I ' r:o l1 a l 

'1" :< nal I ' I : 

t il : la ' r has it 

h ' h 'r th . 

' ) or no , ll 7 ' 11 ' ra l , 

th Y u nders ta nd a nd in t rpr t th w rl h ' l iv 1. d ho 

conce ptu a lize s their und r ta nding 

con cepts rela ted to thi theory. 

nd in rp lOn r ' th > s i Jnifi ant 

3,1.2 PRACTICE AND STRUCTURE 

It i better to s e th lif r hild r n r li ng i h Lh ' s> \, 0 inl ' rr Iclted h o n es; 

prac tice a nd s truc ture . For Ion p ri od 0 lim', ch il dr n \ r no 

a ac tors, ra the r rem a in d a s pa LV r 

age ncy of the ir own Jam a nd Prout (1 ). / 

de fin ed by Bourd ieu (197 ) h lin (1 1) \, ho b . d on h r nch 

stru ctura li m , "a r pa tt rn s of r I 10 b · W ( n rcla io " 



H nc t ru ctu r th v n u b rul ' ' r or 
Jam e a nd Prout (1 : 140) vi .. "a 

cond it ion s th t d t -r m in soci' , I b 'h ' ior . II )w' or,,' ru ' lur 'S 

a re no p rma n n t y m ' n b' lr ' ' Ic)! 1 "d (I 'mu ' ' lUI' '' I ' S 11 ' \ 

de cri be) by huma n action ). 

Gid en s (1984) a lso a rgu th L, I Lh u g 

ord e rs a nd com pOll. nl of th mIn 

over th eir s tru c ture ca n tr n f rm Lh 

The issu s of actor w r 

1970 's . A Fr nch ma n , Pi rr urd i u 

Outl in e of a Theory of Pra t ic " in 1 

1984 : 145). According to thi s h ry , 

huma n ac tions" . Th th 

II, Lion s" in t ra ti n" , Liv i " 

t i 
II' 

) 

"pe rfo rma n ce" (Ortn r 1 84: 14 ). Thi 

is inc reas ingly acce p ted by urrent nL h r 

way Lo the former s truc tura li t pp ro 

Lha n s tru ctura li s m a nd pin poin t th n 

to symbo li c ac tion ". 

u ' ur ': ' r ' I 1 g 'S ' li s h ' 

, ' le r ' wh 

pr' li ' U 'O rI S: ) n th . 

' 11 i 1' 1: "I\n 

US ) Li o n ra lh ' 

Lo hifL fr m " . mboli ' lru ' tura ii s il 

He nce, in th e 1970's th e no i n f s l ru lur ' began La wa n ' in lh' h ee 01 

prac tice orien ted a pproach . Th i a ppro eh b a m' omm 1 during Lhis p 'rio 

Geer tz cited in Sherry Ortner (1984: 148) like thi : "The il f 

reaso n ing are ch a nging a nd soei t i a nd ' s r p I' 

m achine or a quesi-organi s m tha n a a n ou 0 gam , 

beh a vioral tex t." 
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Collier a nd Rosaldo (1 98 1:311) oth r f mini 

this approach by viewing practic th 

problems of gender inequality. Or tn r 

suggests a n eed to focus on id n ti fying th 

through which they fulfilled it rath r Lh J 

h r 0 10 is s , II upp r 

Lo h 

m h n! 

Sahlins (1 98 1: 6 1) d construct h SLru ' tu n l 3 ! . t1 S ! ' for \ I i ' l lh · 

the role of ac tors. He sta tes lik th i : "If ' Lru ur r ' ' XL 

anthropology ... what is lost is not m r Iy hi li ~ hum 'lI1 

ac tion on the world. ' ... What i 10 t i wh l nlhr p I gy II but" ( hlin 

198 1: 6). 

Gidden (1979) a sociologist h ow 

s tructu re a nd agency in which th f rm r J 

that s truc tures a re products of th thou h L pr 

i n d th hip b lw n 

E.P Thompson (1978 :79) a historian, I hi hly rt J lZ d th f rm r hi ' L n n ' 

for who xc luded th acto rs from lh ' pro css ; 11 cI !lO ll' : (I i ll h i ' ( O !'\, i: ll o (i1ill ' 

with out ac tors. On th e sam ma nn er, Ra Jnol1d Willi a m ' (I 77 : b) fo 'u s .!:) 011 

the choices of individua l ac tors a nd a rgu tha t h ' r s hould b ~ a 'h ifl fr m 

evolutionary to human - action ba s d a ppr a h . H ' s lr ~ s '!:) lh . ro l . o f a ' lo r ' in 

the reproduction of structures. 

However, the stiffest criticism against th tructur Ii m cam from s mboli c 

interactionists such as, Blumer (1962), Goffm n (1 5 ) rr m n (1 2), Gregor 

(1977) a nd transactionalists like Kapf r r (1 7 ), M' riol (1 7 ), Good (1 78), 

Barth (1966) a nd Ba iley (1 969). They totall rej ec te th stru tura li m a pproach 

of Durkheim that views the world as gov rn d by rule nd norm ( rln r 19 4 : 

147) . They argue that struc tures a r the pr du t f hum n th oughL pr e se 
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Li oJ1 1 'L' , th " I ' \\' T Unlike the interactioni sts and tr n 

however , did not deny th influ n 

Individua ls and th progre s of v n 

understand how a nd where the / SLru lur 

h 'o ri ' l S, 

of 

produced and reproduced , and as how th y w r h n d in th p t, nd 

how they can be changed in the futur 

Ortner (1 984: 147) a Practice th on t w di ffe r in h r ' pr ' 'h from th 

interactionists and transactioni st i m inly du th M rxi , t influ n f 1I . 

1960's .The Marxist inDuenc on th n o> w r th ' ri ' lS' by h' 

argument of asymmetrical featu r of h M rxi s l 

a ssumption is that the shap ' f ' lru luI' ' S c1'p '11 I ' O J 

inte raction s of the unequ a l r la tion 

In this a pproach , th in te rac ti on lru In h word ' f M' rx is 

a nthropologists) is em an ated from th ymm tri p r 1 ip Lion f L rs In 

the systems since they have un qual rol or " t tu " in Lh' sl m. Thi 

asymmetrical re lations lead to interaction . Thi ulLim t ly will ha n Lhe sh p 

of structures, The interaction , according Lo the Marxi t per p tive, is the 

result of the unequ a l relations a mon g and b ' Lw en s truc tur ' nd ac Lor . 

Like the Ma rxists, Max Web r (1 84) has influen ed lh n wer pra ti c 

theorists. He explain s that the role of ac tors is LO free Lh em sc lv S from e onomlc 

exploitation ma inly because of politi ca l c1 om il1Cl ll olI ( ) nnc r 1 ~4: I 7). 

Th e difference between the older a nd th curre nL prac tice th orist is Lh a L 

asymmetry (domination) is th e main c nc rn o f he la Le r as 'ac Lio n ', inLe rac Lio ll , 

and 'tra nsaction' belongs to the former (Ortn r 19 7:3) . Thus, a mme Lr , 

inequ a lity, a nd domination are the distincLive f a lures of lh e newer prac LisLs. 

Finally, Ortner concludes that there is no prac tice in the neutr I (equa l) sLe m 

for the a bsence of human activity in thi atmo phere. 
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Some Current prac tice theorist , mini rdi u (1 7 1) u h 

expla in whether structures con train th pr 

a rgues, how do they become con stra int 

poliLi 

d wiLh in th 

L. If 0 I > 

, h 

(I id: 1 ). F' ulL 

constra ints can be reflec ted either in th 

concludes that structures are imbedd 

(1980: 44) on his part argu es that h V UI I nor b l i P l n h pin 

the dispositions of acto rs. 

On th e other hand , Sahlins (1 981:50) xp I' in ' th ' t or ' " n Lr ' I s fort 

structures through their thou gh t pro . I-J > 

re la tionships of the Ha iwia ns w r Lr n ::; f rm 'd Ll r u h h'ir 

European agents . 

However, Bourdieu notes tha t th two Lhe cI jnL 

relationship is complementary a lthou gh th m 

Prout 1998: 27), (Giddc:jns 1979: 146-147) a nd ( rLn r 1 1: 

h w Lh 

with 

rr ' I' L 'd ' I d Lh ' ir 

n 

upp rL Lhi id 

by explaining that the theory of practi d n L d n tru L Lh Lu y r 
structure, rather it strengthens it. They th t hum n 

s tructures is a worthless prac tice. Becau e pr ti b 

lined , only in conjugation wi th stru tur ~::; . Th'll i 

Li n with ouL 

n , th you 

s tructures and it reproduces strucLure ::; a nd it ha' a ' ap 'l it Lo tra n ' form 

structure . 

Therefore, the key features of the theory of pracLi 1Il th 1980' a Ortn r 

(1984: 158) explains was to understand how tructures a re produ ed a nd 

reproduced through actors. She underlines tha t this is th e fo us of prac tic 

anthropologists and it is a rema rka ble period in which a n thropol gy b gin to 

refin e it self. It was a period , where a major h ift in pa r di gm took pl ace in Lh 

field of anthropology from structures / sy tem n chronic) to p r on a nd 

practices ('diachronic, processual) ones . In thi r gard , practic th ory is he 

main component of this diachronic move. Thus , pra tic th ory a lw stands 
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for ac to rs to h ave a m a nin fu l l p 

fr m s . 

Hen ce, chil d ren 

s hou ld b seen a ac tors. 

research ers to see chi ldr n 

ap proach of J a mes and Prout (1 

Th eorizing Childhood ," d sc rib 

th e roles of children as socia l 

n 

we re regarded a s passive recip ien t f 

II b I 

r ' Ipl ' n ~ In 

h' h 'or' I ,ttl 

In lh 'II" look ," 

<1 1 I 

I ' ~ I h il Ir ' I 

Huston (1994 : 4) a lso a rgu L I ' in l 

Lo lack of chi ld -c nter d tudi A 

policie excluded childr n . A 

aspect. This wa s th e maj r f 

that m a ke children to h av 

lives. Th ey (ibid) a lso a rgu th 

stru c tu res of the socie ty, a th 

1'0 

f i l. 

Therefo re , m thi s new approac h , h ildr n ' r' " ') a Li 

s truc tures (Overtrup 1994 : 5- , and J m r uL 

a J "nLs In so ' iet l 

th eorists develop a n ew approach to th 
I 

chi ldh ood i,e. , th e social cons truc tion of 

Child ren should be viewed a s competen t 

Stra u s a nd Quin (1 997 : 25) a lso xplain th 

"rein terpret" a nd create their socia l truc ur 

trad itions . 
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3 .2 CONSTRUCTION OF CHILDHOOD 

Different models of childhood em rg d duril J 1 h 20th ' n un T 

evolutionary model of childhood w h h 'lI f lh' 1 

This model was based on the con pl 71) ' I 

Morgan (1877). They depict a univer ppr ' h 0 hu 

In the evolutionary model, childho d 
I 

characterized by a universa l patte rn of d v ' l 

the transition from childhood to adu lth 

a nd evolutionary changes taken pIa fr m Imp 

rational in terms of thought and beh avior (J m s n 

Tylor (1 87 1:3) for example, tries to ma k p n 

. A 

w u I 

x, irr' 1 nil 

: I I) . 

h· J ' n r hil 

hood and that of savages. This analogy i p hi ldh d lh J w r 

stage of human development in th vo luti n ~l r 1 d r. 

The con cept of childhood universality w::; I ' ill 1 'Lra l > I b I ia ' . ' . m I -J of 

child development. His model is ba d on thr 

a nd universality. Piage t a rgu es that rl 

of development from I ~nfancy to child hoo ' n lh lr AI d h ' 

categor izes childhood and adulthood as peri d of appr ntic hip (irr ionalit) 

and rationality, respectively. He further xpl in th th of child 

development are predetermined natura lly, which ev I bod 

This model try to provide a biological xpl na ion for th 

throu h it. 

n ullura ion of 

ch ildhood i.e. it considers children at thi 

their cognitive development. That is why th 

immature I d primi i In 

brought 0 I bor 0 for th 

study of primitive cognitive developmen ts (Jam and Prou 1 0: 12). 

32 



The evolutionary a nd psychological m d hi ldh 
development of the classical theori of I gi 

mid 2 0 th century. This theory wa ba d n Lh 

functionalists approach. 

The structural functiona lists emph IZ h 

They consider socialization as a m In 

understand childhood. According to thi p r 

gradually and slowly through socia li z ti n 

Hence, in this pa radigm, socia lization i 

to learn social roles from adults to pa rti Ip 

However , Rafky (1973:44) a ttempt to d n ' Lru 

expla ins the details in to how th i oci li z ti 

old socialization paradigm of childhood i lt v 

psychologising) ". 

Tonkin (1982:245) also criticizes the cIa 

u , 

I h f 

immersed with a lot of ambiguity due Lo th dir cL import 

models in to sociological theories. She rgu d th P 

a nd sociologists on childhood is entirely diff r nt. A 

is on behavior while the 

children Tonkin again criticizes the stru tur J fu n 

r h > 

ru ur ' l-

hil lh d . 

LU ' li z' ' J 

., L f() r hill!" " 

r- i I . 

L r 

ia li z' , n b in 

f 

na li ' a proa h of 

chi ld h ood for they una ble to explai n of Lh 

acquires personhood). 

s b whi h a n i , di vidua l 

Another criticism ag<jiinst the old sociali zation p r digm c m from J nk 

(1982: 12) and Macky (1973:281) for its focus on th biologi r th r 

than the sociological aspects of child ren. Th d b t d lh old 

pa ra digm treat children as passive reclpl nt 

Especia lly Macky (Ibid) disagrees with th 
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I 

'incompetent', "asocial" and " I acu tural" om p r ul h 
as "competent" "social" and "autonomou ", 

Similarly, Shild Krout (1978:109-10) decon truct th tr di 

childhood in which they made children ou t f th TI > 

trad itional models, according to him, ma k 
r I . 

reproduction of social order, This task was giv n only t dul , 

Hastrup (1978:4) on his part argues that th lr d ili n I 

a re more of biological in which he d s rib it "th . S' I ,11 tic. ' of' biolo 'y", I ('('(lLI , t' 

as he expla ins, they neglect th cultura l " , lS b v .,. 'ln l I <lSIZ IJ) I ov ' r 

biological fa cts such as birth, infancy, tc, 

Danzinger (1970:18)1 I also tries to de t biliz th tr di r 
socialization as being fabricates of western ul tu r nd r ul 

"cultural biases" and lack comparative cultura l fr m d 

the em ergent paradigm (the socially con d) a 

theore tical approach to study of childhood III r I il dr 'n is 

not the same through out the world rath r it va ri II 

The emerge nt paradigm in contras t, begins with th J , s ' U pliol ,' th a t 'Iongin 1 

to a "particular culture a t a certain stage in its hi lor 

In an thropology, the emergence of new persp tiv 

symbolic interactionism open new insigh t for the stud of child hood (J m nd 

Prout 1990: 15), In these perspectives, seeing childr n p 

adults a re discarded rather a focus is centered for hildren to b s n a oci I , 

ac tors (Ibid) , They give a cross - cultural description of hildh ad nd in th e 

perspectives the social life is not fixed, constant" or the a m a ll th 1m III II 

social groups , Rather, it changes through time, Second I , in thi p 

ac tors create social relationships, It is dey loped through 'h nd 

participa tion of actors , The actors a re a ble to sh p , tr n orm , 

forms of social relationships 
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Hen ce , th es e two domina nt perspectiv (I 

become a ch a llenge for the old th f 

childhood" fro m which conception 

However, the socially construction of hiIdh 

a n thropologists such Benedict (1935) nd M 

and personality. T~e~e studies illustr t 

reanng. Benedict (1935) comparative stud 

Kwa kiutl indicates variation on childr n ' 

responsibility and gender roles . Margar t M 

figu re of the school of culture a nd p r on Ii 

in Samoa contradicts to the pr viou findin 

period of natural rebellion" (James and Pr 

and Benedict) did not come out of th 

children by adults . As a result, th y did n l ' i if 

acto rs in the ir comparative studie . 
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FINDINGS AND DISCUSSIONS 
I I 

CHAPTER FOUR 

4. SOCIALIZATION OF CHILDREN 

II W 
Socialization is the most important proc 

required social skills to conform themselv with 

1998 :23). The sociological approach of childhood un 

socialization that children develop their a bili ti 

i h hildr uir h 

It is important to assess in this study how, wI n , wh r i h 

children form interaction . The purpose of this h ' I tT i ' , lh '1"1' r ', 

the role of sex, age, religion, etc for the soc i lizati n f hil 

investigate s children's social rela tionships to wh th I' h 
I 

hierarchical. In this regard, three con pt r imp rL n 1.1 

socialization. These are peer formation , paren t , and p l 

4 .1. Peer formation 

Peer group is one of the most important agent of hildr n ' 

Researches on peer group formation in the 1930's indi 

implies "a socialization of child to child" (James 1993 :21 5) . 

studies illustrate that friendship formation is bas d on variou 

) I h i gender, age, and religion (James and Prout 1 4: 4. n 

liz ti n. 

r rou 

nt 

ud , h 

researcher wants to examine how far these varia ble ffect th p r form ion of 

children. The following a re inlerviews wilh some s 'hool hildr ' n of til' to I , 

about with whom theYI ipteract, and in what ways th el ct h ir p rs. 
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Case 1: Etsub Dink (Male), age 16 

Etsu b Dink, age 16 is a grade eight stud nL. H ' 
h h . :::; ' I ' . s hI!:) P , 'r 

grou p based on: - Same age and grade level, good ondu 

He explains that his friends are ma le wh o foIl w th 

Orthodox Tewahido Church. In fact , Etsub Din k w n t 

girl s , bu t he is afraid of being criticized by hi s friend ', hur 

He sta tes that they interpret it in anoth r w y, i. '. 

bilgina if his fri ends were females . bilgina m n ' , 

prac lic ing sex with severa l different pa rln er::;, whi ' l1 I ' 

the a rea. 

Thus, this case shows that religion and gender a r Imp r t 

forma tion . Comparing the two variables, howev r, r ligi 11 

importa nt than gender. Because, as we hav s n , Et u b Oi 

fri endship with girls fearing the prejudices of th 10 I P pi 

deacon, he shouldn't form a close friendship relationship with if I . 

r 
b 

111 

r p r 

m r 

rmm 

. A 

he will be regarded as Balege Lij (a person who pr ). 

The pa ttern of dominant cultura l schema doe not ' II w h i! 0 

It means, the cultural schema of the local peopl ' prohibi r'li IOU ' J '"' )" ' o r 

from having close social relationships with girl s . Th us , h shar 

local cultural schema. 

Case 2: Alazar (Male)'1 ~ge 17 
I 

h x i in 

Alazar selects his friends by considering their attitudes , i.e. tho e who h good 

a ttitude towards human beings and have good Conduct. He stat d tha t, h 

a 'true frie nd ' one who shares his problem a nd ke ps h is r t. or th i 

excep t the above criteria, he did not consider religion a nd m jor crit n 

to select his friends. However, most of hi s. friend er m H he 

. to form p ' r gr U b ' d n reason in the following way. "I have no in tenLIon 
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religion a nd gender. I want to approach v b 

acha (sa me age and grade level)". 

For Alazar , age becomes importa nt in C rmi hi . 

similar to th e findings of Eva Poluha (2004 : 15 ) 1/ 

Aba ba. Biglow a nd La Gaip (1 980) a l on id ' r ' 

r11 hip. Thl ' " .. l !-i 

form a tion . 

Case 3: Getaye (Male), age 16 

Getaye's fr iends are males who follow th 

expla ined that his criteria to selec t his fri nd 

rth x h 

ell 

. II , 

I· ·1 

educational. However, he did not form fri nd hi p wi h irl . n . 

I-eason as fo llows: -

I am afraid of girls because I was br u hL u in h ~ ill I ' 

playing with males. Since most of th hi ldr >t1 1 m ill ' I j 

are boys, I did not get the chan L pia \. Itil ,iri '. In til . 

school also, I always play with boy ' . If I Lr L LalI Ilh 

girls, I do not communicate prop rly 

shyness. But I am not afraid of boy 

Thus, for Ge taye, both gender and age are very import nt. H 

factor that a ffects his friendship is environment (n ighborhood) 

default (shyness). Since he did not grow up with girl , h h 

m 

approach ing with them. Whiting a nd Whi ting (1 7 1: Ill) I 0 

. f hl'l environment as a major factor affecting the socializa 10 r n . 
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Case 4 : Muluken (Male), age 18 

Un li ke Alazar, m ost of Mulukcn's fri ' nd 

th a t he was brought up playing with girl 

. i ll hi: illag(' If ' .II I 

goes to school a nd study with them . A to hi 

tha n boy s. " ti,,.~: '1-6liJ.tp.y.~: S",fu)-:: !J},}/J- ,;JC 11lJ''j )',;tKIICJI":: (I 

when I p lay with them) . Girls make me f el r . h ur /I 

Like case 3, this case also makes it clear th t ) , 

a ffec ts peer group formation. 

Case 5: Genet Mulugeta (Female), age 16 

Th e researcher observed Genet while s h w pi 

in th e school compound . When th 

he r fri ends a re both girls a nd boy but 

la tLer we re 'talkative '. She explained her view , foil 

I prefer boys to girls because girls ar talk tiv J

• n ' 

keep secret. If they hear something new, th . 

everybody. Boys are good, loyal and hon t. Th u r 

problem. They keep secret and hence I lik b w '},II.'r ~.I ' 

!J1J~9. rO)- ;1-df:r lJ'rUJ-:: °'llVI'CIJ1 .f,fTlflll/l'l61 f1 ·»7f.- 'lit 

,.e~~-Yt'l fl,J'.:"J=df OJ~if':"J= lJruJ-:: 

If you have smooth approach with bo , it I ' od . Th ' 

understand and help you whenever problem) 

Once they build trust , they never renoun 

with you . That is why I prefer boys to girl . 
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For Gen et, personality (conduct) is more imporL- I l } - I 

Thus , the above cases enable us to identi ty r u r 

forma tion of the town children. These are: p rso n li l 

With regard to the rural children , the res ar h Jr id 'n i I ' 

gender, age, and personality. Religion has no impac on p 

a reas since there exist!s , only one religion, th rth d x hri 

four ca ses give us some 'illustrations. 

Case 1: Amarech (Female), age 16 

. , - g ' , or I -11 1 10 1 _ 

Amarech has four girl friends . She likes to pi y with 

the local people and her classmates for they w uld r I ' Bilginn . 

Other three girls have similar cases with Ama r ch x pl n J . 

name is called Enyat. All her close friends ar '. B 

her village is located very far from the school. h t11 

that village. For this girl, the only alternative is to 

near to her village. As a result, her teachers and 

'bad girl'. 

d Jr ' a 

Some of the boys who were participated in the FGD also unveil d h t m 0 

their friends are from similar sexes . On the discussion, rna of h m 

the two variables (gender and age) that could a ffect th ir peer f rma ·jon . 

4.2. PARENTS 

The other important factors that affect children 's pe r group form io n r 

parents . Borman (1982: XIII) indicates that pa r nts n m ag 

I . t t ocia l kill prima n l ' of children socializations because children earn Impor a n 

f 11 S I'n J Ligal d 11 > in ue l C(; () rom parents. In this study, the researcher 

parents on the peer formation of their children. 
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Ato Negussie who is a protestant Christia n a nd 
du t d 

children. He belongs ito the middle class level. His on' fri 

a protestant. He said , "I make a pressure on my hild r I 

friends . I always tell them that their friend hou ld b 

(Protestants)" . 

Another protestant woman said that she want h r d u hl r l h 

from the followers of the same religion. This woma n i 

the Protes tant religion in the area. As a r ul t, 
n 

h 

hard ships, mainly emanated from the prejudice I d r "li i U ' is ri 

the local people. She described it as follows: _ 

As soon as I embraced the new religion Prote tal ti m, U ' I 

people isolated my family . They ins ult d me by s i, I p e ntc 

(protes tant) art<i:l menafic (pagan). Because of lhi ' , i, ili al l al l 

the friends of my children were Protestants. Now their fr i n 

are both from the Orthodox and our r ligion ; t ill I lr 

influence my children to have friends only from pr tant 

religion. However, they did not accept m by sa in : tJ~ u'lS·'/ 

r'7~ }OJo /'7C r,:J? }OJo. - Nation is shared but re ligi n i 

private . 

h 

hri 

Some Orthodox parents also said that they do not want th Ir hildr n h 

hr 

friends who a dhered to a different religion (es p ci II Prot stan ism) . H \ 

most of th em revealed that the friends of their children f dire r n 

religions, Protestantism and Muslim. They disclos d th t it j happ n d b h 

choice of their children with out their will. 

I ' 

Ma ny Muslim parents said that they do no t worry about th r Ii ion 0 h i 

children's friends as long as they are 'good' and obe nd Id r 

, f · d 0 kn o \ h h r h Nevertheless , they are looking after their children n en 

are 'good ' or 'bad'. 
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From thes e case s, it is possible to infer that pa r n t h 

fri en dship formation of children . Althou gh p r n ts h 

fr iendship is mainly built by the will and choi f 

decons tructs the old socia liza tion theory , which xpl 

recipien ts of adult structures (James and Prout 1 

ch ildren a re a ctors (pra ctice theory) . The a bov 

not form frien dship only throu gh the pressur 

and choice . 

I , 

4.3 . Play 

Play is on e of the most important agents of li z ti n , 

express a se t of distinctive cultural forms . It is m n i ~ t d 

games and ve r ba l lore with which their sub-culture i r v 

1998:82) . It is through . play tha t children 's 

groups are expressed (Ja m es and Prout 1998:82). 

Play is a n instrumen t for exploring ma ny asp ts f hjldr ~n 

'ir r " \ III 

hi h il r ' 

inJ 11 ~: . Il 

helps them to becom e competent social ac tor m it I V h m h ~ han J 0 

develop th eir d is tinctive socia l skills. Furthermor , p I Imp r t n rh ~ 

development of their cognitive realms (Straus and Quin 1 7). 

I . 

The researcher wan ts to discuss the role of play for th d lopm n f 

children 's cultural schema and their socia lization proce A it h n 

discu s sed in th e Theoretical Framework section , cu ltural ch 

understa ndings and social rela tionships . 

Children of the town and rural a reas in its vicinit pi in h 

their villa ge s . During the researcher 's observa tion T kl 

Elemen tary a n d Junior Sch ool, he fo und th t hil r n 
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lunchtime, sport periods etc. Most of the tim, tud nl 

in different parts of the school compound . Som w r 

and discussing. While the researcher undertook 

compound at break time, for insta nce, he foun I fiv . f I 

eight who were sitting and playing in front of th ir 1 

debate a nd the researscher asked them what th y w 

said that: 

I I 

We are discussing about the class participation f 

students. Because the class participation of girl i 

our class. Although we want to participate, we ar 

talkin g in front of the teacher and the stud nt ' 

criticisms like keleblaba (talkative) . Ther for , w 

how we can solve this problem and chang th i 'ilu ti n . 

Of course, a s they discussed, I observed in th I , .. a 

tha n boys in the class participa tion . Although h r 

academ ic a chievement, they remained passiv durin 

seems m a inly due to the dominant cultural schem , 

submissive and silent. Because girls who talk and particip 

than boys are not acce~~able. They were brought up in w 

and passive member of their society. The FGDS and Dia ries of ir] 

this fact. 

However , the above cases indicate that girls began to h II n 

sys tem s / stru cture of the society. They displayed in th eir 

should not be determined by such structure's, as they ar ctor 

of adults ' structures. Finally, this case pinpoints that childr n 

solu tions to the problems posed up on them by structur 

b 
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lunchtime, sport periods etc . Most of the time, tud nt 

in different parts of th~ ~chool compound. Some w r 

and discussing. While the researcher undertook ob 

compound a t break time, for instance, he found fiv u 

eigh t who were sitting and playing in front of their clas room. Th 

debate and the researscher asked them wha t th w r di u 

sa id that: 

We are discussing about the class parti ip li n r 
s tudents . Because the class participation of girl ' i ' v 

our class. Although we want to participate, w ar 

talking in front of the teacher and th 

criticisms like keleblaba (talkative). Th r fore, W ' • r 

how we can solve this problem and chang thi ' iluali n. 

Of course, as they discussed, I observed in the las th t irl 

than boys in the class participation. Although th r 

academic achievement, they remained passive during I hi ' 

seems mainly due to the dominant cultura l s h m I \i hi h m k J ' Iii 

submissive a n d silent. Beca use girls who ta lk and p 

than boys a re not acceptable. They were brought up in W 

and pa ssive member of their society. The FGDS and Dia ri s of irl 

this fact . 

However, th e a bove cases indicate that girls b gan to ch II 

sys tems I structure of the society. They displayed in th 

should no t be determined by such structures, as th y r 

of adults ' structures . Finally, this case pinpoints that chi ld r n c n 
I I 

solu tions to the problems posed up on them by structur 
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4.3 .1 Kinds of Plays I 

Children play different kin d s of plays. Girls and boy d n l pi 

of the plays of girls a re the followings: _ 

1. Sizo - I t is a kind plays in which chi ldr n tr h 

s id es . And th ey jump it tUrn by turn . 

2 . AreAmsalech - Girls make a circle by holding h nd in h d Are 

Amsalech. 

Wi th regard to the plays of boys: -

l. Kuku or Dibibikosh - One of the boys hid h im If hil 

cover their eyes and says "Kuku". Then , th y r I kin ~ r hi . I h ' i 

found , they will cl1ase him. 

2. Leba Ena Police (Police and thieO - Boys gath rm p 

put one material near to them. One of them will pi k it up n 

somewhere . Th en , the other boy chases him by ayin leba (thi D. H ~ 

as policeman and ta kes the responsibility of brin in ba k I " , I n 

m aterial. 

3. Erkus -Erkus - Boys make a circle and one f th m un 

th e boys star tin g one u p to 100. Then , the hu ndr dth b 

Erkus (Cursed) . At this time, the res t of boy tr to ape from him hil ~ 

h e chases th em . 

Thus, in both rura l a n d urban areas, children identifi d th ir x rol b 

playing with their respective sexes. If they tried to play with diff r n 

would face differen t criticisms both from their fri ends nd fr 

wondawend (boyish ) and setaset (Girlish) . Furthermor 

considered a s Balege lijoch. 
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4.4. Respect and obedience 

Children 's socialization is a lso depicted through r p 

two concepts are mainly observed in stratified oci 

(Eva Poluha 2004). Obedience and respect a r 

Obedience is a major sign of respect. Both are 

verba lly 

I 

4.4.1 Respect and obedience in the school 

. '1 h 

1) J 

In the school, children show respect and obedien e m inl Ir .• cl ' r 

They call Gashe (shield) and Etiye (Queen), mal 

respec tively . Calling a teacher by name is consid r d 

In add ition , children should do what their tea h r 

nd 

errands ; clean their classroom, doing heir home work t . H 

a teacher wh om they respect. 

Some of the town children who participated in th F 

their mathematics teacher for his good personality, punctu l it 

ha h 

and delivery of well-prepared lessons. They expressed th ir ob 1" 11 

they stated , by doing their homework, keeping silent in the I 

listening to him while he taught them, running errand , cl 

cl 

in th 

blackboard , carrying his educational materials such as text book , du t r, c. 

One of them said, "Jan. nil flf} 1rl/'l'U76 }oJo: : (he is as w at c k ) . In h r 

it means he is a 'good teacher'. Therefore, students ch ract riz 

a teach er who fulfilled the above mentioned qua liti s. Mol' 0 r, h 

and obey for such kind of teachers. 
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However, th e same respondents uncovered th t h 

teacher ' - as they characterized a teacher who b 
t , d gr 

students; d oes not keep his personality; drinks and sm 

fa il s to teach properly. I I 

For example, th ey do not respect their civic teacher in lh l 

ra. iih JJI1'I·u7bf~='r} J.f"IJ'flc.UJ·YU f.f.,fl }, f t1 fJt1 l'y'IU?'(J') " 

lJt1
u
Y.f.fl.e·fl'}:: (We do not respect our civic t a h r b h. 

always bea t and insult us by saying dedeb (stupid)) . Th r 

we do n ot obey him. We are not happy when he nt r 

Mos t students do not do their civic homework. N b d 

when he asks questions. We always disturb and irri t t him . 

The researcher observed when a group of stud nl wh 

punished by the claimed teacher for they failed to do th ir h 

them followed him and a sked him to apologize f r th 

chat; I 

I. 

• I 

\' I i I 

shouted and in sulted him. One of them sa id, J.f). ),11 (/.,1/ "IJ'I'''Y~ }IJ}',',' (II ' j ' 

person of evil eye)"-means 'very bad teacher'. His friend a l 0 id th A[)·'JOY 

A/lh }y . .,.,. }nc uo:pnc.:: (It is better to bury him with hi s oul 'l 1'h n ' 

express his grieva nce and dissa tisfaction with the m ntion d h r. 

Rural children also expressed different modes of respect 

Some children told to the researcher through th eir int rvie\! 

respec t teach ers more tha n their pa rents . 

to h ~ ir e ch r . 

Ayehu (F), age 17 respec ts teachers for th ey sha re her r bl ' m '. 

like this : 
. . al support d They encouraged us to learn by glvlllg mor 

sharing our I problems. I even tell my secret to th m 

especially for my female teachers A} kl·f- },/, :f'7? ~: 11 
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,e~~A"A:: (our female teachers understand Our probl 

and they help us in every aspect. 

Another girl, Alem (age 16) also said that sh ob y t 

her to learn. 

I respect and obey my teachers because I wa bl 

with their help . My father does not want m 

always nags and tells me to drop out scho 1. N v rlh 

my teachers persuaded him to continu my clu li n. 

, , 

Kebebew (Male), age 17 respects his teachers mar th n hi s p r r 

are his Yekelem Abato1ch (father of intellect) . Yekelem Abat m 

who imparts kelem (knowledge). So he expressed his n rn f r hi ' 'ch 

like this : 

UJ,,;t:c UJI1~:r J.1.P} fP'1 /.J~l:l·A~' A} ,:J7I' A/I 

}.f."{:. "j ruYlI}lj:fl'}'''j Fv,eo)·l· ,l"I'q- }O)· F~Jy.nllJ·;}" 

111111.0 r+I1?V /,I/·Ff IMIf}' /,h·flb.:f9'IJI):: 

My parents do nothing except they brought me to hi 

world . However, teachers equipped me with ba i kill 

that enable me to lead my life successfully. Th 

respect them since they are my Yekelem Abatoch 

Before the advent of modern education into the area, chur hm n 

Abatoch since they imparted knowledge but now this name i gi 

Nevertheless, no one da!res to say Yekelem Enat to refer to f m 

>r Yekelem 

h r . 

. .. 1 ·c to hiJdr n in h SInce there was no woman priest who gave spmtua servl 

Orthodox Christian culture. 

H . t h mor ence, rural children respect and obey thelr eac er 

tOWn. Some reported thc;:tt they perceived th.em as their p 

problems frankly, even which they did not tell for th ir p r nt 
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However , it d oes not mean that they respect and ob 
II t 

the town , th ere a re teachers whom they disrespec ted b th 

revealed that there are few teachers who asked th m 

relation ship) while approaching them fatherly. Especi II 

name of a teacher who has left the school. H us d 

rela tion ships with his students. One of my info rmant 

0, il l 

~ r Bilgina 

assault. Sh e described it a s follows: 

He called me and Yashkoremimegnal (ini ti t m 

sexual relatipnship). He appointed me at th town l 

practice sexual relationship with him. Of COur e, m 

teachers married their students after they r ped th 

fearing the disciplinary measures tak n agai n t th ' 

Th erefore, we do not respect such kind 

r 

Although we hate them for their act of bating and 

deducting ou~ marks, we obey therp . 

io 

Therefore, su ch a teacher did not fulfill the expecta tion r hildr ~ 1 

Yekelem abat . Some m a le students who participa ted in th 

they do not respect teachers who h arassed and pun ish d th m 

teachers (a s th es e students mentioned) drink tella (local bee r) and th ~ 

them with out a ny reason . Some students expressed their vi ws a [0 110 \, : 

hll,l- );/NouYbfP:rr ruy'uy,/: Il1- );/N-uY6fPr );t1-:: 

There a re also bad female teachers who 

Beat us a nd do not evaluate properly". 

Some of the expressions of disrespecting a teacher by th rur I hil r n r 

calling the teacher by name ra ther than saying Gasha or Etiye 

f . . h 's cIa s d lib r 
Or Copyin g the notes that a teacher gives, mlssmg 1 

any reason , discriminating agains t him duri ng n in it i n or hoI! 
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ceremonies a nd religious festivals conducted L th ir h 

threa ten him both verbally and psychically. Ther ~ r , 
activities and behaviors and categorize them as 'good t h r 

accordingly . And they respect the former and disresp ct the I 
I 

4.4.2 Respect and obedience at home 

Below a re some cases from the town children on how th 

elder brothers and sisters: 

Case 1: Abat (Male), age 17 

Aba t has a good relationship with his elder brother. H 

respect a nd obedience to his elder brother in the followin g w 

, or 

t r . 

I do any activity that my brother orders me to d . F r 

example, I bring water when he eats his meal. I run -errand 

for him both lat home and outside. 

Case 2 : Etsubdink (Male), age 16 

Estub Dink lives alone . He h as two brothers and frequ n I 

expressed his obedience by washing their clothes. 

Case 3: Liyew (Male), age 18 

Liyew responded to the interview that his little brothers and a 

running errands and washing his socks. In return for thi , h 

each subject during his extra time. 

t r ob , hIm b 

I I 
I 
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All these cases indicate that most children a r ob di n 

and sisters. However, 1 the mode of expressing th ir r 

depends on the activities and duties assigned to th m 

discussed briefly in the cases above. 

Some rural girls also discussed about on how they how d r 

elder brothers a nd sisters. They agreed that a ll ob y d b h 

and sisters. However, they are more obedient to th 

Ir 

I ur II 

explained it like this: 'm\~;: qUA :h'!cl' OJ·}~:9"·} M\(JI';J°J/"I/ ',II/'e ',III" :: (I I 

culture it is strange to reject the order of elder broth r ). If I d th 

will punish m e a nd my villagers perceive me as Gatewot (b d irl)". 

So in th is case, for girls being disobedient to th ir cld r br 

to be regarded a s 'bad girls. According to local elders, if irl i 

such a girl, she will not get a husband. Furthermore, h r , I 

isolate this girl for they think that she will spoil their children. 

As it was observed and understood from some interviews, iris 

obedience to their parents by: washing legs, refraining them I 

equally with their parents, not eating together, acceptin 

instruction fro m their parents by saying eshi! eshi! (ok! okl), tandin 

the fa ther blesses the family, and staying out or hiding some wh r in 

house when a guest comes to home . 

With regard to showing respect and obedience towards their par nl 

like to presen t the data obtained through interviews of thre rural \rl 

they obey more. 
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Aynalem: (F), age 15 

I obey my mother more than.I obey my f th r b 

she doesn 't punish me when I make a mi 

tolerates me and give me an advice , but I 

father only to get his blessing. If I refu 

yiregmegnal (he may curse me). A,:; ' . ' L1ll , 

Aykenagnm (I will become unlucky). 

Meselech who is 17 also responded to above question in 
I 

I respect my mother more than my fa ther b 

defends me when my father beats me. How v r, I 

obey him for I am afraid of hi s bad in ult 

physical punishment. He always beat m wi hill 

faults . Therefore, if I become disobedient , h will '1 ' 

me his harsh punishment. 

Tarik: (F), age 14 

I have good relationship with both In fath r 

a nd my mother, but a little more with m 

mother because ~\t), fJ(d' /.\:~:'} ··r"JC ,h'. ,v,(\·,r :: 

She unc;lerstands the problems of females such 

as menstruation or other problems related to 

sexual relationships . 

They also reported that their mother cared for their education 

fa iled to do so, Because the latter wanted their daught r 

stopping th em fro m going to school, they noted . 
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The same thing is true for rural boys. In the FGD h ld i h h 

that children have closer relationship with their moth r 

Most of them maintain that their mothers worry abou lh ir 

everything including educational and health probl m . In 

forced them to drop their education for they n d th ir I 

such as plough , herding cattle, etc. 

In the town, relativelYI Iboys respect their fathers mor th n lh Ir 
• I • 

because, as they explamed, the former fulfilled their need bett r lh 

Children of both town and rural are also expected to r p 

leaders and elders of neighbors. They expressed their obed i n 

up when a religious person enters their houses and t kin hi 

running errands for the elders of their neighbors. 

4.4.3 Showing Respect in Words 

d e 

Children of both rural and town are expected to show re p t f r ul ' I W 

and gesture a part from the various forms of activiti th pra i ' . 11 ' 1" ' \I 

some nickna mes used by children to express the ir re p for a tl 

In the town , most childIie,n call their elder brothers wondim Gashe (m ' hi) ). 

Shield is an instrument used by patriots during wartime (fightin d~' 

attack from an enemy. So in this case, as key informants not d it j In 

infer that a brother is the main protector against any bod who i ni qu r I 

In the rura l areas wondimalem (my brother), in Amh ric wondim m n 

brother, Aya (my eye) which is derived from an Amharic ord Ayen 
d b hildr n and Tilaye (my umbrella) are the most common nam s u 

II 

( , id I u 
their elder brothers. On the other hand, Etalem m 

Children of th ese areas to show respect for their eld r 

comes from Ehit (Amharic word), which is equiv I nt to 

. Th > wor Eta l m 

r. 0 Etalem 
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means my s is ter. However, town children call th Ir 

adults . 

I I 

r b 

There is a lso similarity for addressing parents both in town n rur 

name Emiye (my mother) and Abiye (my father) used for c lI in 

fa ther, respectively. Ahiye derived from Amharic word Abat (f h r) 

from Emamlak (Saint Marry). The latter is used to indi ate h 

mother who give true 'love' for her child like Virgin Mary did t 

son), as local elders and priests noted. 

. TI 

r • 1 

Emiye 

(I ' 1 

Furthermore, children are expected to show resp ct f r 

neighbors in their use of words . For in sta nce, in b Lh Low 

children call Akiste (my a unt) and Agote (my unci ) th ir u 

respectively . 

1"1 kil 

There is a d istinction b~tween the town and rural areas for Ii i 1 

elders , however. While Irswo and Antu used interchangeably for b th n I 'I 

man and woman of a town, Ababa and Emama serve for calling an ' I I r m n 

and woman , respectively. 

When these a nd other people (gu es ts) visit their hom , p r nt or r h ' hd 

go away some where inside or outside the home. When th r s 

W/ro Etunat (rural) for interview, he found her with her five chi ld r n ( m I' 

and 2 fema les). Soon she informed her children to st y ou t id b 

KiIu (go away) . 

I asked h er why she said kilu kilu to her children and sh r 

Yaschegeralu (they might create some problems). When h 

yaschegiralu, children might pose some difficulties by in terferin 

of adul ts. So, a s she e~plained my children would be ca t oriz d 

lijoch' . 
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However, on e of her chil?ren, Abel came to us and started pi i 

I was interviewing her. She tried to chase away from u but he r u 

a result she pinched him. He cried loudly and said, "I want to pi 

(the research er). Gashe is used by rural children for calling a town 

Therefore, as it is made clear from the above discussion childr I ( 

are not allowed to participate equally with. adults. Th r m 

sayings, which reflect this like: 

!JtI~ /r ')·6T>J,od· 
,eOJ,:J'ItI fJ), 1aJ. ,).:: 
Don't play with a child 

For he pricks your eye. 

This proverb has a cultlfl~al meaning of avoiding children from dull " rl . I 

addition , it depicts as if children were sources of problems. Pr m lh J " 

is possible to in fer that there are variations in the modes of sh win r 

adults between urban and rural children, and also boys and girl 

To conclude , children express their respect and obedien b th 

non-verbally for parents, teachers, sisters, brothers, etc. Childr n r 

teachers who do not practice corporal punishment, smoke, and drunk or h \ 

chat, and abuse students physically and sexually. 

Children obey to their parents mainly for three reasons: Fir I , or 0 10-

cultural reasons- to be blessed and get acceptance by adul ts a 
. h 

boy / good girl). Secondly, based on the affection and care gl n to 

indicated in the cases children give more respect for parents ho pro 

care for th eir lives. Finally, fearing the practice of verbal n ph 
Ie I 

punishmen ts . 
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In bo th the town and rura l areas, girls are mor ob 

being obedience is one of the most important qualitie 

In genera l, from all these discussions, it is possibl to an I 2 

respect and obey adults (parents, teachers, elder broth r , 

I r l. 

the cultural schema they developed through their social in t r e i 

groupS . Th ey learned the ways on how they express d resp 

during their socialization. Therefore, one of the major charact ri 

schema is sharednessl I Meanings, expectations, interpr t tion r 

through social interactions (Straus and Quin 199:9) . 

So far, we have seen how the behavior of children is dictat d by ul ur I cl 

in showing respec t and obedience to adults. Next, we hall 

reward and punishment on the mode of children's b h vior . 

4.5 Punishments and Rewards 

4.5.1 Punishment 

Punishment is a penalty for an offense, any damage, or misbeh vior. hil r I 

are often punished by their parents, teachers, and elder broth r 

or in the school. 

h m 

I i 
4.5.1.1 Punishment at home 

In the stUdy a rea, most children reported that their fathers mostl 

heavy punishm ents. Some of them as they mentioned were: -flog in 

. d fmes boxing \,\ hi h \ 0 Or rod, pricking head, beating with stick, an some 1 , 

1 ' · . . , h I' 11 . g four cases from h 0 \ resu t In bodIly harms . or InJunes. T e 10 owm 

affirmed this fact . 
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Abel, age 22 said that his father punishes him with I p 

However , h is mother does not punish him except om h rr 

like quintcha (pinch) and light slaps. 

Another boy, Fekadu, age 18, lives independently, Yet, pr viou 

d ic 0 

with his parents, his father used to punish him with chenger ( ki 

when he became disobePfent or commits some offense, 

Similarly, Kadija and Alamwork said that the punishments of lh ir f th· 

more severe than that of their mothers. Especially the form r r m 

inciden t in which her four teeth had fallen with repeated box 

On the same m anner, most rural children also uncov r d th 

imposed harsh corporal punishments up on them. The kind 

were even heavier than that of the town. Some of them a th 

' I . 

Prohibition of food, beatings with a stick, rope, or ny oth r m ~ r i I 

floggings on back or lower part of the legs. 

4.5.1.2 Punishment in the School 

I I 

During my fieldwork, I observed that most of the time children of both th 

and rural were punished by their subject teachers, monitors and uni l 

Three kinds of punishments were practiced: Insults, phy ical bu 

punishment by money. I discovered that most of the punishment 

n 

. e of h 11k 
to that of th e h ome while others became different. To mentlOn om , 

. 1m r 0 \ \ n ( or 
cleaning toile ts (for girls), digging whole (for males) , and 111 

bo th), a re som e of the punishments practiced only in their home . 

ti k 
In both sch ool and home, pricking heads, beatings with 

practiced . While other punishments such as cleaning toi l t 

h d kne lin do" n ( or bo h 
ole (males), punishment by sport (for boys) , an 
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were peculiar to the school. In principle as th d ' 
, e Ir ctor 0 

physical punishment I :-vas prohibited. Neverthel s , it b 

implement it because of the misbehavior of the stud nl , 

course, I heard the complaints of some teachers of thi 

intolerable misbehavior of students. They reported that som 

sneak ou t (meforef) and go to Amrachoch sefer(known loc I b 
r r ). 

In Amrachoch , 'Tiru 'rella' (best local beer) is found . Som u d 

after they had drunk and too much Tella (local beer) and bee m di 

their teachers, as they noted. I also observed one stud nt wh 

teacher physically. Finally, a police took this student. u 

of the students a re common in Negus Tekle Haymanot un l 

School. It was known as a school of Durye (gangs) from th r 

in the town. Most of children of this school came from the Mota Sefer ( 

prostitution and drinkin~ area). Consequently, most teach rs mpl i 

the behavior of these students. 

Nevertheless, there are one strong students' police, which a tu II in 

correcting the misbehavior of student. As I observed stud nt 

advices and were more obedient to them than thei r uni t 1 ad 

patrol students at break time and lunchtime to avoid accidental qu 

children. In addition, they give advice to students by rotating form I 

The director of the school also confirmed that that the brou h 

changes on students' behavior. Before the establishment of hi 

d · . I . 'd the cia sroom b Was IffIcul t for teachers to teach proper y IDSl e 

misbehavior of some students. Even unit leaders were beat n, h 

M il t dents and te ch r. oreover, they mediat~the quarrels between s u 

cases were beyond their capacity, they would report lO th 

administration, as a member of this club noted. 
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Thus, the above cases illustrate that children are actor . Th 

problems' a s some adults complain . They are rather ctiv 

changes in th e structures of the society. 

From FGD conducted with children of this school on th 

punishmen t, some said that harmless punishments lik pin 

are important to keep the discipline of students. How v r, m 

that physical punishment could not convert their mi 

encourages th em for more violence. Finally, they underlin d lh 

physical punishment has violated their rights. 

Few teachers share this idea by arguing that corporal puni hm n III I 

serious bodily harm. One of them remembered an incident of th d 

student's eye by him and subjected to expensive Kassa (r par ti n pI ). 

However, the m ajority participants of FGD (from this scho I) 

punishment such as quinticha (pinch), was necessary for adju tin 

the behavior Balege lijoch (misbehaved students) . 

4.5.2 Reward 

Reward is something that is given m return for good b havior, amm n r 

service . The fo llowing interviewees from rural areas responded on ho\. and 

they get rewards . 

Case 1: Biresaw (m), age 10 

fan my moth r When I collect firewood for home can sump ) , 

blesse s me with a word Tebarek (God bless you) and gi e 

f owder of gr in ). me chibto (a kind of food prepared ,rom a P 

58 

• 



Case 2: Amelework (F), age 12 

My mother praises me by saying Yasad' , h (M 
19l5 ay you gr \ 

up) when I run-errands for her inside the home and k p 

the gate. 

Case 3: Abebaw (male), age 16 

My elder sister gives me prize like watch , dicli nar h 'l I 

pass to the next grade level. My father also praises me wit! 

a word tagleh tal (be victorious over an opponent) . 

I 

When I asked her father the cultural meaning of tagleh tal, h 

getting victory over an opponent during a quarrel. 

Case 4: Alemnesh (F), age 12 

When I fetch water for my mother ,she bl sc m> - wog 

mareg eyi (may you get married) . Emama, my I1ci hb 1' , 

however gives me tella (local beer) during my occa i naJ 

help at her home . 

Case 5: Edmealem, age 18 

My father blesses me saying Konjo tal (maya beautiful girl 
I 

fal l in love with you) when I lay the wood, which I collected 

fro m the forest . I also run errands for my neighbors . 

The above cases illustrate that reward is given mainly based on 
Th f .. ' l'ty h ever Konjo tal , tagle b e orm of reward mamly depIcts gender mequa 1 ,ow . 
tI d rn I hI a (see case4) a nd wog mareg eyi can be taken a go 

regard . In the former case, konjo tal or tagleh tal has two cultur 

Firstly, it depicts the muscular superiority of boys over girl. condl hI 
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of reward migh t 

brough t up with 

encourage boys for the practice of r p U 

such praises, they might tend to th ' k d 
In a n pr 

second case clearly depicts as if girls were marita l obje 

wag mareg eyi, as an elder woman explained, is to get mary , 1 hu 

indicates th at m a rriage I lis regarded as the only possible w 

livelihood . 

Urban children also responded to the above question in the following 

Case 1: Abera (male), age 11 

Every year my father buys clothes when I get promoted t 

the next grade level. In addition, he praises me when I run­

errands for him to the market. In school also , I was 

awarded educational materials such as books, dictionary, 

exercises books , and bags. 

Case 2: Yenegus (F), age 9 

My mother buys chewing gum and toys when I help her 

home like cleaning houses , watering the garden, etc, some 

times my elder brother encourages me to be Gobez (brave) 

student by buying shoes and watch . My English teacher 

also always gives me morals by writing my name on the 

black board and ordering the students to clap for me. 

Case 3: kedija (F), age 17 

My father praises me by saying allah yistish (may god 

I wash his clothe ' fulfill it whatever you need) whenever 
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Case 4: Estifanos (Male), age 12 

Both my mother and my father bless h 
I i me w en I do go d 

things for them like cleaning house prepar' f'i' . 
, mg co l ee, takm 

care of my little brothers. They praise me b . 
y saymg Geta 

Yibarkeh (may God bless you). 

One parent told me that he gives a spoon of honey for his childr 

scored good results in a class test. A Musli:n parent also stated th 

buys a new cloth for his children every year whenever they hay b 

to the next grade level. 

These cases illustrate that vanous religious and social group r ' w rd 

children differently. However, for rural children religion w 

important variable in the distribution of rewards for the ab n 

differentiations as described earlier under the topic peer group form ti I . TI 

kind of reward given to ~~ildren also depends on the type of activiti ' p' rf n1'l ' 

by children. It varies from oral blessing (praise) to material rew rd , \ hi h i 

also similar to that of rural children. 

Another similarity is drawn on the importance of gender in determini n h km 

of rewards that children should receive. In both cases, rewards are gi n b 

on the division of labor and expected behavior that the culture assigns to th m. 

For instance, girls are rewarded mainly for their domestic activities in id h 

h ... h' ater etc On h 0 h r orne such as washing legs, washmg clothes; tete mg w , . 

h d . .. th' ctiviti au id horne. an , the rewards of boys are depended mamly lor elr a 

I I 
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HAPTERFIVE 

5. GENDER AND EDUCATION 

5.1. Gender as a social constn~ction 

Gender is a social construction of perceiving men and worn n rol 

respon sibilities based on various socio-cultural factor . 

in that the latter reflects the biological differences whil 

(H.Moor 1988: 12; and Rosaldo 1980:6). Since the cone 

and men roles differ frorl culture to culture, gender is not 

universal phenomenon. Rather, it changes through time in n 

progress of h uman technological development (Kotak: 1981) . 

The responsibilities and activities of men and wom n, th r r r , r I 

These learned tasks and activities that "a culture s igns t th 

gender roles (Ibid). Most anthropologists underline that g nd 

products of socialization. Children learn gender roles during 

structure of the society has a great impact on the construction of nd 

Thus, in this chapter, an analysis is made on the conceptua li z li J 0 

of boys and girls by the society and children themselves . In d iti n, 

conclusion is drawn from it whether these activities are d t rm in 

structures of the societyl, pr not. The last part of this chapter assess hildr n" 

education based on gender analysis. 

5.1.1 Activities of Boys in the Town versus Rural 

There are significant variations on the activities of boys of the 0 \1 n 

. 't ' u tside hom 80 areas a lthou gh both are assigned for actlVI Ies 0 . 

area a re engaged in tiresome field activities . Most of them plou 

an' I . . ' a ls co llect nim I Iffia s, ca rry woods, water lrngatlOn can , 
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1 I 

instance, if we look at the diary of Hailu he wak . 
, es up early In th 

milks cows. Then, he goes to school. After school, h h lp 

ploughing in the farmland . After that, he takes the oxen to th 

grazes them. In addition, he helps his parents with s a on I 

like harvesting and threshing. 
n ul u ' I 

In contrast, most boys of the town are engaged reIa tiv ly in Ii ht 1 I 

like shopping, running errands, etc. However, this does not m n L 

boys are less loaded. There are even some boys who do jobs, whi h r 

to girls . For example, if we look at the diary of Mesfin , h fr qu n I 

old moth er with different home activities such as preparing 
I 

water, cleaning house arid the like. 

5.1.2 Activities of Girls in Town versus Rural 

Most rural and urban girls do several burdensome and difficult hom 

which are similar , while others are entirely different. Neverth I , ' " r 

are found more loaded with home activitie's than town girls. The f II 

cases help us to recognize some similarities and differences of activiti 

the town a n d rural girls . 

Case 1: Ayehu (a rural girl), age 16 

I wake up at 6. a.m. and, I clean the dung of domestic 

animals. At fl iOO, I go to school. I leave school at 1.50 pm . 

and arrive at home at 2.00 pm. Then, I fetch water from 
.. d d take care of babies . the river. After that, I prepare 100 an 

Occasionally, I also look after and collect domestic animals. 

I revise my daily lessons after my parents have gone to 

sleep. 
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Case 2: Feven (town), age 16 

I wake up at 7:00 am in the morning The I 
. n, prepar cof~ . 

I leave school at 3:00, pm., and reach home at 3 : 10 pm . A 

soon as I reach home, I take my early SUpper. Then I 
I 

prepare coffee for my mother. After that, I water the garden 

flower. Fin aIly j ~ revise my daily lessons before I sleep. 

The above two cases illustrate that rural girls are engaged in mor d n ro 

and loaded works than town girls. As indicated in case above, activi ti 

cleaning the faces of animals, fetching water from a river, lookin 

etc. are the day-to-day activities of rural girls in the study area. 

Most girls of the town also share some of these routine activitie f th rur I 

girls as it is exemplified in case 2. Some of them are preparing r wat 

(stew), baking injera, cleaning cloth, taking care of babies, and runnil rr 

are often very sim ilar to the tasks of rural girls. 

Unlike the town girls, rural girls even do some works, which ar a i n d r 

boys like looking after and collecting domestic animals, harvesting and milkin 

cows (see, case 1). Therefore, it seems no clear-cut boundary betw en th 

activities of boys a nd girls in the rural areas. 

Generally, from a ll the above discussions it is possible to conclude that girl 0 

. . . th bo both the town and rural areas do burdensome home activities an . 

However, rural girls are more loaded than ' that of their town equi a1 n . 

s· '1 d' the more dangerous and tir om Iml arly, boys of the rural are engage m 

field activities. 

I I 
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The factors caused this distinction of gender-based d ' , , IVISlon of I 
investigate more beyond the above data, Nevertheless, om 

and sociologists have already indicated in their findings that th 

treatments of boys and girls at home, as mothers and father 

daughters for routine home activities and activities outs 'd h . 
I I I e om , r p e l 

led for discrepancies in gender roles (Draper 1974 and Brouwn 1 73) , 

point their fingers towards parents. Hence, whether this analogy w in 

study or no t, let's now see the views of parents from different I' Ii i u 

social groups. 

5.1.3 Views of parents on the activities of boys and girls at 

home 

Most parents of the town argued that domestic activities should b bin ' 

girls. They gave different reasons for it. For instance, Manayesh (w m n), 

60, and a protestant follower explained it as follows. "Girls should 0 

home activities because boys and girls are not equally endowed n nd I 

train all my dau ghters for itpese activities." 

For her, natural (biological) differences caused the gender roles . Another p 

(Orthodox), however, considers religion as a major factor. She said "Th 

allows women for home activities while men are assigned for ta k ' ou 

home. For exa mple, the bible allows males only to give priest hood servic 

nl 

ibl 

Nevertheless, a highly educated parent disagreed on the above argum nt ' . H 

h . I 10 aI's old) A ' h > I' > lI ·d as two children (one boy, 12 years old and a glr ) ye ' , .. 
th . . . B th do the home ac I I b ere IS no division of labor for hIS chIldren, 0 

hi ' h ' home I al a ob e PIng each other, he added. During my stay at IS ) 
d hI 

Son While he was cooking wat. 



The above typologies tell us that various factor ct ' 
., ', . . . on n u 0 

conceptuahzatlOn of chI~dren s actIVItles like r l' . . 
. ' e IglOn, SocIal and cUltur I. 

result, the perceptlOn of gender roles differs based th 
on ese factor . Thu 

strengthens the argument of gender as a socially constructed beh 
i r (H. 0 I 

1998). 

5.2. EDUCATION 

Church education was one of the bases of modern education for th 

Debremarkos in particular and the county as a whole. The Ethi pi n 

Church had dominated the county's educational sys t ms r r 
Debremarkos was not an exception to this. Church education h d 

main instructional system before the expansion of modern du 

area. It was the home of many church students. This form 

educational system prydominated the area until the post Itali n in 

Therefore, modern education in Debremarkos is a post-Itali n In 

phenomenon. 

The first school was opened in 1934, by Ras Imiru Haile Sella i J (I 

governor) . This school was called Negus Tekle Haymanot School. I don't \! n 

go in to details, s ince it seems more of history. Here, the main objecti 

take a closer look a t the participation of students in the classroom and 

the major problems of girls' education. 

5.2.1 Participation in the Classroom 

Cl . . . . ' 1ft' e learning. In thi ki ass partlCIpation is one of the major pnncIp es 0 ac IV 

h says or a k . Th of learning, stu den ts should react to what ever the teac er 
• I • d swering question , doi n may partIcipate in the c:Iiassroom by askmg an an 

g . D 't the fact that there ar m roup Work, assignments and projects, etc. espl e 
d . h as (class size norm etermmants of class participation of students suc 
rul . aids the nature of th ubJ es, accessibility of materials books, teachmg , 
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matter etc ... ), the teacher plays a significant role l'n th O 
, IS regard. 

In the study area, the researcher observed three kind f t h 
s 0 eae er . Th jori 

Of teachers do not allow their students to involve l'n th I 
e c ass, om 

so strict that th e students are afraid of talking in front of th m. th r 

careless to encourage their students. They don't care wh th r 

participate or no t. They simply give notes and even go out wi th out xpl in " 

Nevertheless, few teachers allow and encourage their stud nl f r 

participation. Teacher Demissie is an English teacher for grad 

the time, he allows his students to involve in his class through r u \ 

Students were divided in to seven groups each with a group lead r. Th l' 

based on academic perfGIimanCe selected group leaders. Most of them 

except two girls . 

In general, girls have lower class participation than boys. Som girls 

the reason that they were discouraged by some teachers when th 

participate . One of them explained it in such a way. 

Some teachers do not want to ask or answer questions for them, If 

we ask or reply, they will demoralize us by considering our 

answers or questions as irrelevant and silly. Then, the classmates 

laugh at u s . Furthermore, we are given nicknames like kelblaba . 

J I . 

M . f th described) \ ho do ost teachers like the conduct of a gIrl, (as one 0 em , 

h b t houId be a ' il n ' irl er homework and has good academic performance u s 
d' g to this teach r a Irl 

and Yematedafer (who doesn't dare teachers). Accor In . 

h 'd d 'daring' or 'd\ r w 0 asks many questions to a teacher is conSI ere as 

ion '. 
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Another teach er a lso supported this idea 'by , 
" saymg through hi 

xplanatlOn Neger Behb New (knowledge is i ' d) e n mm , I also obs rv d 

gentle fe ma le students had low class part" " IClpatlOn whil u h 
substituting En glish teacher. Therefore for a g' I b ' , , Ir emg ' JI nc 'i 0 

yardstick measurements of 'gentleness'. 

5.2.2 Problems of Girls Education 

In rural areas, th e major problems of girls' education are the f II 

described by girls a nd their advisors. 

5.2.2.1 Early Marriage 

o 

Early marriage is widely practiced in the rural areas of Ea te rn 

advisors of girls' a nd the director of the, school explain d, m n 

dropped out of th e school due to forced early marriage arran b 

parents , One of the girls' advisors from this school said that many hildr" 

grade four u p to s ix dropped out school for this reason , According t h r 

committee of fe m a le advisors (which include girls and female t ch r ,) 

responsible for com bating against the practice of early marriage in th ' r 

h II 

This committee ga thers information about early marriage particular) durin 

marriage seasons , The first lasts from January up to the middle of F bru 

which was tradit ion a l known as Kebela , The second marriage season, in \ hi h 

a large number of couples get married, lasts for three weeks beginnin fro 

Dagmia Fasika (a week after Easter). During this season, many childr n 

f " d 'ng th 
arced to ge t m arried . Hence, the commIttee becomes actIve un 

seasons. Mem bers of this committee collect information from student of h 

v'l! ' ' d Th Y li st their full n ill 
I age who a re on the ways of gettmg marne , e 

res 'd ' ' Th the committee r por 
1 ential a rea age and other informatlOl1 . en, 

d' " , ' F' II th chool I 
!rector and the la tter to the district office of JustICe, lOa, , 

coli b cel the cases before th marn 
a oration with this office can can 

place, 
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From the FGD conducted with girls of grade six d 
an seven , m n of Lh 

victims of th is early rharriage. Their ages range b etween sev n nd 
According to their discussions, most of their frl'e d d n s ropp d out 
because of early marriage. Some restarted after a couple of weeks or m 

others after a year . As girls said, they became demoralized and 

having been part of an early marriage. Moreover, their academic p r~ r 

declined. One of them told me a proverb that undermines girls ' educ ti n. Thi 

was: (d- ·n} OI/c f'.)- A')-J' .. C{):: -Which liter~lly means, whether a girl i du 

or not, she doesn't make any difference in her life. 

5.2.2.2 Rape 

The other traditional practice , which became an obstacle to girl ' du I a 

rape. As girls a nd their committee indicated, many children com fr 

areas where they have to cross-difficult obstacles such as rivers, nd f r l. A 

a result , they a re exposed to sexual assault. Rape can also be pra ti d in h 'ir 

home by their close relatives. For this reason, some girls dropp d tl ir 

education and they became depressed. 

5.2.2.3 Workload 

Girls are heavily burdened with their jobs in the home. From the in t r i 

conducted with rural girls, their daily activities such as fetching water cle ri n 

the dung of a nimals, preparing breakfast reduced the time they could 110 

schoolwork. 

d the attitude of local p opl 
One female teacher from a rural school expresse 

. roblems Most of the ti m h 
towards girls . According to her, gIrlS have many p . . 

. out of school earl . Thl 1 
latecomers to school were girls. They also drop 

mainly due to early marriage and child labor. 
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The director of th e school said that in collabo f . ra lOn with the kebele offie 
were able to can cel many cases of early rna . rnage each year. L 
instance , three girls (one from grade one and two f rom grad e thre ) wer 
by their parents to get married. Their ages range f . rom SIX up to twel 
time the girls' a dvisors informed the case to the off' f . . , Ice 0 JustlC nd h \ r 
able to cancel this marriage , he added . 

The above discussions illustrate that girls have several constrain t 

early marriage, rape , workload, and the like. Some of them are prac tic d in th ' ir 
, 

home while others are iIi the school. These problems have a great imp l n 

girls' educational lives. 

Nevertheless, the girls neither accepted gracefully nor submitted l lh 

systems (cultural influences). Girls did their best to come out fr m lh ; 

problems. It is d iscussed briefly that they had combated or 

Education played a pivotal role in this regard. It is through education th t irl 

could dispute the structures of the society. Hadn't girls known lh h rmf li n J' • 

of some cultural pra ctices, they would not have been aware of the imp ., f 

these systems. Hence, the more they become educated, th b tt r h J 

understand the problems . Therefore, they challenge the various 0 i - ullur I 

constraints posed up on them. 

Generally, ch ildren are embedded with various structures of the socie ty . om 

of these stru ctuctres influence the over all activities of children. In the abo 

d· . 1 t ' uch as early marria 
ISCUsslOns, we have seen how some cultura prac Ices s 

d 
. th se structures couldn 

an rape ch a llenged the school lives of gIrlS. However, e 

determine th e a ctivities of children. That is why Practice theorists like nn r 

(
1 . They argue that childr n 
984) and Giddens (1984) focus on the role of actors. . ' 

h· h - g n II h Ir 
are .' . . . they have Ig CI not Simple reCIpIents of adult structures as .. 

t to tr n form 
Own lives . Therefore children are actors who have the capaC! I , 

those structures that affect their lives and invent new ones. 
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'ne the ac tivities of children. That is why Practice theori st lik determl 

(1984) and Giddens (1984) focus on the role of actors . They argue th t chil r 

are no t simple recipients of adult structures as they have higher agenc In 11" 

1· s Th erefore, children are actors who have the capacities to l l" own lve . 

tru ctures that affect their lives and invent new ones. those s 
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CHAPTER SIX 

6. CONCLUSION 

One of the central problems of theorizing children and childhood w r I 

the conceptua lization of children as passive representatives of adul t inOu 
d 0 

This concept is used to describe children merely from the view or p r p 

of such structu ra lists that give emphasis for social structures rather lh n 

human action . Su ch an approach gives very limited information ab ut hildr 

since they are m a inly ,seen as passive subjects rather than as a tiv hum 

beings. 

The findings of this comparative study indicate that structures in the f 

social ins titutions, traditions, and norms have a great impact on th li v ' f 

children . The di scu ssions and subsequent analysis of the preceding 

illustrate h ow som e structures / systems of the society such as g nd r, 

religion , education , ea rly ma rriage , work load, etc, influence most cti iti 

children both in the rura l and the urban setting. However, the impact of h 

traditions a re not qu ite the same for rural and urban child r n. For ex mi l', 

while religion is very important for the choice of friends of the town child I' n 

becomes insignificant for rural children. It affects peer formation, pia s, g nd ' r 

roles, and th e over a ll socia lization of children. 

S 
. ape and workload , on th 

orne cu ltura l practices such as early marnage, r , 
of . I . I Hence the inf1uenc 

other hand , a ffec t rural children, especially rura glr s. 
. . b nd rural children. 

SOCIal stru ctu res a re not quite the same for ur an a 

. f e that although structure h 
One of the conclu s ions of the study IS, there or , . . II 

th
ey do not determine theIr acU 

a great impact on the lives of children, 
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Chl'ldren In town did not Dorm peer g roups merely through the d ' . . 
1 cnmm 0 

religious influen ces of their parents but by their 0 h' wn c Olce and fr \! ill. 
children also ch a llenged some cultural practices lik I ' e ear y marn ge, \! ork l 
and rape. 

Despite the impact of these traditions, children were not simpl r ipi nl 

outside influences . They tended to challenge some of the structur 

their lives . For instance, rural girls disputed some cultural practice 

early marriage and rape . They not only disputed but also took practic 

in averting and transforming such practices. They were even able to c n 
I 

cases of early marriage by organizing themselves. 

Another practical action discussed in the study about how children h II n 

the s tru ctures of society was the activities of town school childr n in urbin 

down the practice of corporal punishments of their unit leader and 

teachers . For instan ce , students' police help the work of unit leader in k ' pi I 

the order of th e s ch ool. Furthermore, the ac tivities of children in vari 

like Min i - Med ia , & Anli-HIV, indicate that children are acto r ' who 

transform the struc tures of the society. 

Therefore, this s tudy can conclude that children are not only actors, but I 

they reproduce the cultural patterns of the society in which they grow up. A 

actors , th ey a re in volvep themselves equally with adults by participating in th 

school system. Th ey even tried to modify some of the school system through h 
. . . bl t educe the harsh corpor 

actlvlties of th eir committees. They were even a e 0 r 

punishments of unit leaders and subject teachers by keeping the ord r f h 

school. 

orrelate with the appro h 0 
Thus, the find ings of this study do nQt c 

/ 
terns determine each nd 

structura lists wh o a rgue that structures sys , " in \ hich 
. . . ' ents in the SocletIe 

actlvity of children because chIldren are actlve ag 
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they live. Rather, it conforms with the notions of t ' wo current pr CtlC 
ortner( 1987) a nd Giddens( 1979). Particularly th [ ' , e ormer r on 11 

Perspectives by arguing that neither structures determl'ne th t" , e ac lVlti 

nor are the latter 'free agents'. 
! I 

n 

Children in bo th the rural and urban study areas played an important r I In 

the questionin g of the accepted cultural patterns. Some of their activiti s w r 

highly affected , even constrained, by the underlying local structur , P r 

example , in th e rural areas several girls were forced to drop out f lh Ir 

education because of early marriage and rape . In addition, th pra ti 

corporal punishment both at home and in school brought bodily h rm nd 

injuries to many children. Furthermore, the gender-based division of I b r 

home affected the academic performance of girls. Therefore, this study nfirm 

that structures, which are products of human interaction, hay a r li mp 

on but do not de termine the activities of children. As a result, it supp rl 

theoretical approaches of Ortner (1987) that underline actors are not tot 

agents but rather embedded within various constraints or structur ti ll , 

actors can challenge arid transform these constraints, and even inv nt n w 

ones. Thus, a pproaches, which stress children's agency, enable u t 

understand th e role of children as social actors more than the structur 1 

approach . 

The other important thing, which needs mentioning, was the role of childr n in 

the reprodu ction and transformation of the 'local cultural schema, which th 
. . . d' ed that children share om 

acqUire when growing up. PrevlOusly, It was ISCUSS 

h Th's was clearly reO ct d 
of the underlying dominant local cultural sc ema. 1 

h 
. h they showed respect and 

t rough the modes of behavior and actlOns w en 

b 
. f h'ld both in rural and urb n 

o edlence, th eir gender roles and the plays 0 c 1 ren 

areas. 

I I 
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Two patterns m the cultural schema are pred . 
. ommant, nam ly hi r rc I 

relations when showmg respect and obedience and r ' . 
ega Itanan relation in h Ir 

play. Obvious ly, they leqt~ned these when they interact d . h h 
e WIt t e peopl r und 

them. 

The study clearly d epicts how children of the rural and u b r an areas r prod u d 
both hiera rchical a nd egalitarian relations but in different D ' ways. (' or In l n 
through respect a nd obedience, children adapt and reproduce the way in whi h 

they express the cultural pattern both in words and in actions to dul t I 

teachers , parents , elder brothers and sisters, religious leaders, nd ld r 

neighbors . However , we have to remember that there are variations in h Win 

respect and obedien ce for boys and girls, in both rural and urb n 

although both reflect hierarchical relations. Concerning gender roles, childr'/ 

reproduce some of th e culturally assigned tasks, and expected behavior . 

Therefore, this s tudy concludes that children reproduce various local cul tur 
I 

schemas, which they acquire during the course of their lives. They repr du ' 

hierarchical relations, patron-client relations, gender roles etc. Nevertheles , th 

role of children is no t only restricted to reproduce the local cultural schema but 

also in the transform a tion and even inventions of new forms . As was discus d 

earlier, children dispute some patterns of the local cultural schema like corporal 

punishments , some rules of respect and obedience respect, avoidance of adul t 

e.g. by not eating together or talking equally with adults. 

Hence, one of th e most important aspects of this study is that there i both 
. . " t e mean that chi ldr n 

contmUlty a n d change in social life. By contmUl y, w . 

h W have seen in the pre IOU 
perpetuate the u nderlying local cultural sc ema. e . . 

I It al schema Continul 
chapters that children share and continue the loca cu ur . . 
. . However change sho 111 
IndIcates consisten cy witn the local cultural schema. ' 

q contl'nuity and change are very importa. nt 
Uest of tra n sform a tions. Therefore, 

h die through experiencm 
aspects in children 's lives that they learn to an 
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interaction s with the people who surround them. 

Thus, th ese three interrelated theories of cognitive anthropology; ul ur I 

schema, practice and structure are very helpful in understand in 

conceptualization of children and childhood. Through structure, we 

what extent socia l structures affect the lives of children, while practi 

tells us the role of actors despite the structures. In addition, through ul tur I 

schema, we learn the need to focus on both continuity and change. 
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