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Abstract

The purpose of this study was to assess parent’s involvement in selected government preschools
children in Addis Ababa City Administration. In total, 162 parents selected for the study, and 2
preschools administrators and 3 teachers were interviewed. Lev Vygotsky’s sociocultural
theoretical framework was used to guide this study. Correlation was conducted to see the
relationship between parents involvement, with parent’s number of children at home (r=-0.002)
and age of children(r=.085), the result showed that parent involvement does not have
relationship with number of children at home and age of a child. T-test was also used to
determine if there is significant difference between who has male and female children regarding
parental involvement. There was no significant difference (p< .001) between parents whose
children are male and female. Teachers asked about what the school arrange to invite parents in
the school environment. In all the pre-schools, schools organize only meeting with in a semester.
Therefore, parent’s participation in school is limited. In addition to this, parents’ busy working
schedule also limit parent’s participation. According to the current study, participation of

parents in government preschools children is moderate.

This study could possibly contribute to show up and increases the level of involvement by giving
information about their level of involvement. In addition, the study increases teachers and
parents understanding of parent involvement and participation in their children education by

giving information about importance of parent involvement.

Key words: parent involvement, preschool children



CHAPTER ONE

INTRODUCTION
1.1 Background of the study

Parents are among the most important people in children’s lives. Children learn and rely on their
parents and other caregivers throughout their lives to provide protection and care for them and
chart a trajectory that promotes their overall well-being (Vivian, Morgan, & Heather, 2016). As a
child's first educator, parents play an important role, as they lay the foundation for the child's
academic journey, self-confidence and self-concept, and self-reliance. A parent’s involvement
with children has been conceptualized as a set of beliefs, attitudes, and values that differ from
simply engaging in the child's life activity (Grolnick and Slowiaczek, 1994). According to
Fantuzzo, Davis, and Ginsberg (1995), the term parental involvement refers to a variety of
parental behaviours that directly or indirectly influence children’s cognitive development and
school achievement. Hill& Taylor (2004) defines parental involvement as interactions between
parents and their children that allow the children to benefit from educational outcomes and future
success. This is a very common definition of parental involvement. A parent's involvement is
also defined as participation in the educational processes and experiences of their children,
mostly when it comes to the amount of parental involvement when it comes to schooling and

their child's life (Jeynes, 2005).

Parents may be involved in their children's education in a variety of ways, at home, at school, or
in both setting. Epstein (1995) states that parental involvement starts with raising their children
in positive ways, personal resources, learning at home, and cognitive-intellectual resources.

Hornby (2011) assumed parental involvement to be a type of interaction that contains several



contributions and practices from parents. Such contributions and practices include support of

their children's language development as well as supervision of their children's homework.

Every child has school-based involvement activities that parents participate in. Attending a
parent-teacher conference, observing the child in class, and fundraising are examples of school-
based involvement (Kohl, 2000). These contributions and practices are also applied to parental
school-based involvement, such as listening to children read, participating in educational visits,

and serving on parent-teacher associations and school governing bodies (Manal, 2017).

Parents' engagement in in-school activities and a stimulating home environment are crucial for
the cognitive, social, and emotional development of children (Amy, 2009). Children's games or
playing with them reading to them at an early age, discussing school life at home, taking part in
parent-teacher meetings and other school activities will have positive and lasting effects on
children's motivation, their attention, behaviour, and academic achievements (Amy, 2009).
Children are more likely to achieve academic success if their home environment is supportive
(Henderson & Berla, 1994; Sanders & Sheldon, 2009). Regarding the learning process of
children, Vygotsky is most well-known for his Zone of Proximal Development (ZPD). Based on
Vygotsky's theory, children who are in the zone of proximal development for a particular task
can almost do it independently, but not quite. In order for children to accomplish the task

successfully, they need some assistance.

Ronel, (2014) study showed that when parents get involved earlier in a child's learning process,
the more powerful the effects, and the most effective forms of parent involvement are those,
which engage parents directly in learning activities with their children at home. Involving parents
in children's homework supports the development of attitudes, knowledge, and behaviours

associated with good performance in school (Hoover & Sandler, 1995; Kathleen and Joan, 2001).



In Ronel's (2014) study, children whose parents are actively involved tend to achieve more,

regardless of their ethnic and racial backgrounds, socioeconomic status, or level of education.

Parents' involvement in their children's education makes children more motivated to work hard in
school, motivated not to give up easily, even if they do not understand a particular topic, and will
not skip classes because their parents supervise their attendance, are active and ready to learn,
they learn to be punctual from a young age, parents would continuously inquire about their
progress, so they would not want to disappoint them (Amanda, 2001, Kwatubana &

Makhalemele, 2015, Lemmer,2007).

Parental involvement goes beyond parents asking about school performance to include them in
the communication process in order to keep a healthy relationship with their children (Clinton
and Hattie, 2013). Actively involving parents and community members tends to enhance schools'
reputations and community support. Programs that encourage and involve parents are usually
successful, better, and have higher quality programs than programs that do not involve parents
(Joep and Eddie, 2007). “Schools that encourage and support parent involvement are now
generally considered to be the most effective one method” (Grant and Ray, 2010; Henderson and
Mapp, 2002, p.21). Studies indicate that the school system can not be effective if parents are not

involved.

According to Garry (2011), there are four domain factors as a barrier for parent involvement in
children's education. Such factors are, parental factors (parents’ beliefs about parent
involvement, parents’ current life contexts, parents’ perceptions of invitations for involvement,
and class, ethnicity, and gender), child factor(learning difficulties and disabilities, gifts, and

talents, and behavioural problems), parent-teacher factor (differing agendas, attitudes, and



language used), and finally societal factors(including historical and demographic issues, political
issues, and economic issues these main factors affect parental participation. In all of these factors

child’s educational activity is affected (Alice, 1992).

Children whose socio-economic backgrounds are low usually attend government or NGO-
sponsored schools (Mosko, 2000). Effective community and family partnerships, however, are
required to realize this goal (Dighe, 2020). One of the reasons parents do not participate in their
children's education is their lack of time and money, as well as their perception that learning is
strictly an academic process. A study done by Fantahun (2016) also stated that lack of family and
community partnership was one of the problems facing early childhood education in Ethiopia. As a
result of limited resources and limited time, preschool-community collaboration is low
(Fantahun, 2016). "A good way to improve early childhood education in Ethiopia is to respect
families and communities” (Fantahun, 2016, p.52). The other study at the same time in Ethiopia
found that parents' play support and pre-schoolers home activity are important factors associated
with the development of executive function (EF) in early childhood (Metaferial, Sofia and Judit

2020).

1.2. Statement of the problem

Parent involvement in children’s education has a lot of importance for the children. Parents who
become active participants in the early childhood education process can ensure that their children
receive all the support they need to reach their full potential (Amanda, 2011). Parental
involvement in children's education helps children to grow up to be productive and responsible

citizens.

Many scholars emphasized on short and long-term advantages of parental involvement. Tyler’s

(2017) study revealed the impact of school-family relationships on student success was



examined. A parent’s involvement is increased, teachers and school administrators also raise the
chance to realize quality reform in education and have importance to enhance social skills and
academic competence of children, (Lindsay, 2018). Mickey (1985) study revealed that parents
who were involved highly in their children’s preschool education yielded higher cognitive scores
than children of parents who were less involved and also the study found a significant but modest
positive correlation between parent involvement and children’s higher conceptual and language

skills at the end of the preschool year.

Parents living status and educational background affect participation in school, children who
grow up in poverty are at higher risk for negative effects such as lower levels of cognitive
development, academic achievement, and socio-emotional well-being (Allhusen, 2005). Lower-
income, urban parents, however, tend to be less involved in their children's education (Reynolds
et al, 1992) and to have poorer quality relationships with teachers than higher-income parents
(Kohl et al., 1997). However, there is a research limitation on the area of parent involvement in
early childhood education in home school relationships (Danielle, 2007, Jeffries, 2012).Further
research is needed in this area to identify ways in which parent involvement can be promoted and

increased during the preschool years, particularly with low-income children.

There are research limitations in Ethiopia as well in terms of parental involvement in early
childhood education and care. However, in which there are various studies conducted in the area
of early childhood care and education for instance; there are studies on the area of present
practice, challenge the future direction of early childhood education, Fantahun 2016, Melese and
Kifle 2017, in the area of early childhood teachers education Szente, Tadesse2007, Kasahun
2013, Early Childhood Care and Education in Ethiopia by Belay 2018, in the area of School

Readiness Programs in Ethiopia Belay &Belay 2015, in the area of quality of early childhood



education in Ethiopia Fantahun 2019, Girma 2014, Beide , Yigzaw 2019. In the area of parent

involvement in early childhood education there is limited number of studies Tsegaye, 2017.

As an importance of parent involvement in early childhood education, it should be studied
especially in Ethiopia. This study was intended to assess the level of parent involvement in

government preschool children.

1.3 Objective of the study
General objective
The general objective of the current study is to assess the status of parental involvement in

selected government preschools in Addis Ababa city administration.
Specific objectives
To assess the status of parental involvement in their children’s education at home.

To assess the status of parental involvement in their children’s education at school.
To assess ways what participant parents currently involved in the preschool education of their

children.

1.4 Research questions

1. What is the status of parental involvement in their children’s education at home?
2. What is the status of parental involvement in their children’s education at school?

3. How do the participant parents currently involve in the preschool education of their children?

1.5 Significance of the study

Parent involvement in early childhood education is believed to benefits parents, teachers, and

most importantly the child. The current study report shared with the study area schools.



Therefore, results of this study benefit parents, teachers (school), children and preschool in the

following ways:

The current study assessed participation of parents at home and at school in their children’s
education. Parents gain insight about their level of participation in children's education. This
allows them to understand the benefits of being involved in their children's education, increasing

their involvement.

By providing insight into the relationship between teachers and parents, the research also helps
teachers to develop effective methods for involving parents in the educational process, as a result
teachers improve parent-teacher relationships. This encourages teachers to get in touch with
parents. The preschools, the study was conducted benefit from the study, because the preschools
know the status of parent participation in their own preschool and how they are working with

parents, this helps the preschools to increase ways of participation for parents.

Most importantly, the study benefits children of the study area because the study gives awareness
for parents about how important is involvement in their children education this expect to parents
to increase their involvement both at home and at school. If children are assuming parents are
being a part of their educational activity at home and school, children keep the focus on their
schooling and increase children’s confidence about their school activity, and children feel free to

ask and talk with their parents regarding their activity of preschool.

By knowing the status of the parent involvement in the study area the recommendation gives the
way to increase parent’s involvement for other government preschools, policymakers specifically
for the ministry of education work on the road map of the preschool education, governmental and

non-governmental organizations they are working with parents in order to understand the



importance of involvement in young children success. The finding of this study also provides
important direction for conducting further research in the areas of preschool children’s

education.

1.6. Delimitation

The study is delimited only on parent’s participation in their preschool children’s education at
home and school in selected five government preschools which are found in Kolfe Keranio sub

city.

1.7 Operational definition of terms

The following concepts addressed in this study. Those definitions guide this study.

Parent: The term parent is defined as an individual who has reflected a primary caregiver of the
child, for instance, biological mother or father, adoptive mother or father, foster mother or father,

grandmother or grandfather, aunt, uncle, or any other legal guardian of the child in the home.

Parent involvement: participation of parents in their preschool children’s education at home and

school. It is measured by the parent involvement inventory (PII) developed by Watkins (1997).
School based involvement: participation of parents in school setting about child’s education.
Home based involvement: participation of parents in home setting about child’s education

Status: level parents participation in their children education.



CHAPTER TWO
LITERATURE REVIEW

Under this subtitle, the definition and the general conceptualization of parental involvement in

early childhood care and education will be presented.

2.1 Conceptualization of parent involvement

There are different conceptualizations and dimensions of parent involvement “parent
involvement is an undifferentiated concept that represents a wide variety of behaviours from
straight parent participation in academic direction to parent involvement in school authority”
(Radhika, 2011, p.13). Kohl and Colleagues (2000) define parent involvement as what parents
ensure to enhance their children’s schooling success and strengthen the communication they
have with their children’s school. Jayson (2005) also defined parental involvement the same with
the other as the “parental participation in the educational processes and experiences of their
children”. Participation includes both home and school-based involvement, such as listening to
children read at home and supervising work and attending meetings and workshops at school

with the teacher.

Parent involvement is shared responsibility in which partnerships are comprised of shared goals,
shared contributions, and shared accountability for success (Jordan, 2001, Fantuzzo &
colleagues, 2002). Parents can participate in enriching activities with their children at home,
support and acknowledge their children's achievements, or take part in school-related events like
parent-teacher conferences (Radhik, 2011, Swick, 2005).Involvement was also defined as
monitoring their child’s whereabouts, homework completion, and school progress influencing
their children’s plans after graduating from high school; and regulating television viewing

(Mary, 2007).
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Douglas, Nancy and John (2012) mention two mechanisms by which parental school
involvement promotes achievement. These are by increasing social capital and social control
mechanisms. In increasing social capital, parental school involvement increases parents' skills
and information which makes them better equipped to assist their children in their school-related
activities. Social control happens when schools and families work together to develop a
consensus about how to communicate appropriate behaviour to children at home and at school
(Neal, 1999). Parents' coming to know one another and agree on goals both behavioural and
academic serves as a form of social constraint that reduces problem behaviours. When children
and their peers receive similar messages about appropriate behaviour across settings and from
different sources, the messages become clear and salient, reducing confusion about expectations.
It is also possible for teachers, parents, or other adults to lose their authority, and effectiveness
when families disagree about acceptable behaviour. Due to these two factors, children also
receive messages about the importance of education, which then increase their competence,

motivation to learn, and engagement in school (Grolnick & Slowiaczek, 1994).

As parents establish relationships with school personnel, they learn important information about
the school's expectations for behaviour and homework; they also learn how to help with
homework and how to help children's learning at home. In the same way, when parents and
teachers interact, teachers learn about parents' expectations for their children and their children’s
teachers. In addition to this when parents are involved in their children's schooling, they meet
other parents who provide information and insight on school policies and practices, as well as
extracurricular activities, and understand teachers are the situation and how difficult situations

have been handled successfully (Mary, 2007).
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Parental school involvement does not reflect just one set of activities. Such diverse activities as
volunteering in the classroom, communicating with the teacher, participating in academic-related
activities at home, communicating the positive value of education, and participating in the
parent-teacher relationship are all included in parental school involvement and each is related to

school performance (Epstein & Sanders, 2002, Hill & Craft, 2003, Nancy & Taylor, 2004).

Regrettably, most school communication with parents takes place only when something is going
wrong such as homework not being completed, a student misbehaving in class, or a student
earning a poor test score (Edel, 2008, & Dawit, 2018). More parents become involved when
teachers are caring and trustworthy (Mapp, 2003). Probably the best way to develop parental
involvement is to invite parents directly into the schools (Edel, 2008). An individual or group of
individuals can increase the inclusion of parents in the school system, the secret is to approach
this goal systematically (Harlene, 1991). In accordance with Mary (2007), when schools
welcome parents to participate at school, parents feel comfortable and they are able to maintain
classroom and school discipline. As a result, if teachers and students respect one another,
parents can collaborate with the school, observe how their child's teacher instructs, and

communicate with the teacher about their child's progress.

The role of parents in early education is multifaceted, spanning all arenas, both home and school
environments, it serves as a link between home and school environments, two key contexts when

children are developing (Elizabeth, 2010).

Home-based involvement requires parenting activities, personal resources, learning at home, and
cognitive-intellectual resources (Mary,2007).Parenting activities include rearing their children in
positive ways, providing healthcare and nutritious meals, and ensuring regular school attendance,

Epstein’s parent involvement model also recommends this as a parenting role at home.
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Positivity, caring, and communicating what is expected of the student are personal resources.
Parents can assist with learning at home by helping with homework. Commonly home-based
involvement includes providing cognitive-intellectual resources such as going to the library and

talking about current events.

School-based involvement includes parents helping and supporting schools through volunteering
in classrooms, attending sporting events and concerts, and helping with fundraising activities.
Finally, the home-school collaboration includes communication between home and school or
parent and teacher (parent-teacher conferences), decision making (parent-teacher association),
and school collaboration with the community (Mary, 2007). According to the Harvard Family
Research Project, parent-teacher conferences were the most frequently cited family involvement

activity (Mary, 2007).

2.2 Importance of parental involvement in children’s education

The preschool years represent crucial opportunities for the development of parental involvement
in children’s early education (Rohaty, 2011).This subtitle will discuss the importance of parent

involvement in children’s educational achievement in preschool.

The preschool years are an optimal time to establish parent involvement and to familiarize
parents of children at-risk for academic difficulties with the skills children need to acquire prior
to entering elementary school. Having parents participate in preschool has been related to strong
pre-literacy skills, math acquisition, well-developed social skills, and positive attitudes toward
school (Kendall, 2012& Radhika, 2011). Children’s later reading achievement during the
elementary and middle school years is additional long-term benefit of parent involvement during

preschool. Parents’ active involvement in their children’s learning is a recommended strategy
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(Henderson & Mapp, 2002).Parent involvement may be particularly important for children from

low-income families (Kendall, 2012).

A child’s first experiences in school are often parents’ first experiences as critical stakeholders in
their child’s formal schooling. It may allow parents to develop skills in working collaboratively

with school personnel.

A majority of research studies emphasize the benefits of parental involvement in both the short
and long term. According to all these studies of (Radhika, 2011, Qilong, 2015) parent-child
relationships and parent participation both relate to positive outcomes in a child’s education and
related to behavioural outcomes. The younger the child, the more important communication and

unity between the parent and the teacher (Lauren, 2016).

Home learning is crucial role in preparing learners for success in school since parents help build
self-confidence, self-concept, and self-reliance. If the aspects of home training are not completed
by the time the child starts school, they become a mutual concern and a shared responsibility of
the family and the school (Radhika, 2011). Experiences illustrate Bronfenbrenner's (1986)
Ecological Systems Theory, which emphasizes the serious impact of environmental interactions
on the growth of children. According to this model, the relationship between a child’s family and
school is multidirectional; the family influences the school, while the school influences the
family (Kendall,2012).Parental school involvement increases parents' skills and information (i.e.,
social capital) which makes them better equipped to assist their children in their school-related
activities (Nancy & Lorraine,2004). Parent involvement in early childhood education plays a
significant role in the development of both academic and non-academic outcomes in preschool-

aged children.
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Few studies have examined parent involvement during the preschool years and its impact on later
academic, behavioural, and social outcomes (Kendall, 2012). However, family involvement in
early childhood benefits the child, family, and school staff (Epstein, 2001,& Lauren, 2016).
Parental involvement in children's education has been shown to enhance cognitive and

behavioural abilities (Lindsay, 2018).

The academic outcome is one of the short-term outcomes. Many studies have investigated the
relationship between preschool participation by parents and children's academic achievement
(Kendall, 2012). The majority of the few studies conducted on the academic impact of parent
involvement among pre-schoolers enrolled in Head Start and other preschool organizations

support the need for parent involvement during the preschool years.

Parent involvement in an early year has a lot of importance and consistent positive effect, a
child’s academic achievement well into primary school, secondary school, and even high school
(Sanders and Sheldon, 2009). Parents who read to their children, assist them with their
homework, and provide tutoring using resources provided by teachers tend to do better in school
than children whose parents do not assist (Sanders & Sheldon, 2009). There is an overwhelming
connection between literary resources in the home and the development of children's reading
skills (Sheldon, 2009), the importance of the child has been highlighted in emergent literacy
when parents are involved. Feinstein and Symons (1999) found parent involvement in early
childhood to be the single greatest predictor of success at age sixteen. By having families
volunteer in a kindergarten classroom to assist with emergent literacy, students were able to
recognize more words (Porter & Johnson, 2004). If parents are involved in the classroom as
volunteers children feel happy about their parents being in the classroom. Research supports the

idea that parent involvement and experiences that take place in the home during a child’s first
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few years greatly influence a child’s language, greater mastery of early basic skills in
mathematics, science, and literacy development (ljalba, 2015, Koralek, 2014, Danielle,2007
etal,). A study by Hill and Craft (2003) found that the quantity of parents' participation in
kindergartners' math classes was positively related to their math performance, but not to their

reading.

As compared to passive parental involvement (parent-teacher conferences, home visits by
teachers), active parental involvement (class visits and helping with class activity) was
associated with significantly more positive adaptive development in all domains except motor
development. Additionally, active parental involvement was significantly related to children’s
greater mastery of basic skills in all subject areas (Davis, 2005). Parents can provide support,
knowledge, time, and assistance when they are encouraged to become active in a school (Edel,
2008), more positive attitudes toward school (Shumow & Miller, 2001), a more positive self-
concept, and academic self-confidence (Sanders & Herting, 2000), increased educational and
career aspirations in adolescents (Hill, 2004), fewer suspensions and conduct problems

(Fantuzzo, Perry, and Childs, 2004).

Parental involvement offers a means for teachers to become more familiar with their students'
backgrounds. Parent involvement can help teachers learn about the challenges students may face

at home (Tutwiler, 2005).

The study which explored how school involvement during pre-kindergarten was related to
children's reading achievement in kindergarten and eighth grade (Kendall, 2012). The authors
concluded from these findings that parent involvement is greatly needed in early childhood
programs, especially those that serve low-income families (Kendall, 2012). Another school

implemented teams that recruited when parents become more involved in their children’s
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education, elementary school students have shown improved school progress, attendance,

behaviour, and attitudes (Mary, 2007).

Since parent involvement is associated with lower conduct problems, children are more likely to

follow school rules and have a successful school experience with more parent involvement.

School-based involvement was significantly related to children’s cooperation behaviours. High
levels of Parent involvement were significantly related to lower scores in problem behaviours
and higher scores in social skills among the preschool participants (Kendall, 2012, Radhika,
2011). In addition to this with Marcon (1999) findings, a longitudinal study of 1,205 urban,
kindergarten through third-grade children found that parental involvement was significantly
related to children’s academic and social functioning (1zzo0,1999). When parents of
kindergarteners talked to their children about the importance of school and helped them practice
what they were learning, the children’s behaviour was more cooperative, self-controlled,

inviting, and respectful than that of kindergarten children with less involved parents.

In addition to children, teachers and parents also benefit involvement from that actively involve
parents and the community tends to establish better reputations in the community, experience
better community support, school programs that encourage and involve parents usually do better
and have higher quality programs than programs that do not involve parents. “Parental
involvement has positive results for the child, parent, and teacher" (Qilong, 2015 & Lauren,

2016).

Being involved in their children's schooling has also made parents more aware of what teachers
do, what their children are learning, and how to help them with schoolwork. In this case, they are

more likely to help when they are requested by teachers to become more involved in their
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children’s learning activities at home and how the school functions, and developed more positive
feelings about their children’s teachers and school, (Mary,2007,et.al). Moreover, parents
perceive themselves as useful (Mapp, 2003), and they talk to their children more often and are
more sensitive to their children's social, emotional, and intellectual needs. Parent involvement in
their children's early childhood education is associated with higher levels of parental

involvement when their children enter elementary school, according to Hill (2014).

Through parental involvement, teachers become more comfortable asking other parents to be
involved, manage their classrooms more effectively, and appreciate parents’ help with learning
activities (Collins et al, 2000). As a result, teachers and principals become better adept at
understanding and respecting families' cultures and differences. They also report increases in job

satisfaction (Gina, Ronel, 2014).

2.3 Barrier of parental involvement

Although research is growing on the importance of parental involvement in early childhood
education, many barriers remain when it comes to involving parents (Lindsay, 2018). Under this
subtitle different barriers are discussed such as parents factor, (socioeconomic status of parents,
their education (poverty) perception about parent involvement and the contacts they make with
the schools affect how they encourage children's development and progress in school, teachers

belief about parent involvement, and child factor.

Parental involvement in school is systematically influenced by socioeconomic characteristics like
socioeconomic status, ethnicity, and culture (Kendall, 2012, Hill and Lorraine, 2004). A study
from Hill and Lorraine (2004) found that parents from higher socioeconomic backgrounds are
generally more involved in their children's education. The higher the level of education of

parents, the more likely they are to advocate for their children's placement in honours courses
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and actively manage their children's education (Hill Lorraine et al, 2004). As Kendall 2012 and
Kohl 2000 cited in Grolnick, Benjet, Kurowski, and Apostoleris, 1997 stated in contrast, single
mothers and parents from lower socioeconomic backgrounds face many more barriers to
involvement, including nonflexible work schedules, lack of resources, transportation problems,
and stress due to residing in disadvantaged neighbourhoods for many parents, the lack of time is
an obstacle when trying to be involved in their child’s education (Lindsay,2018, Mary,2007, Hill,
Lorraine, 2004, Kendall 2012). Family reading, writing, and discussion are directly affected by

the level of parental involvement (Tina, 2002).

In particular, a family’s socioeconomic status has been established as a significant predictor of
Parent involvement in literature different from this Crozier (1999) found that parents with low
socioeconomic status may be more likely than parents with middle or high-incomes to consider
their child’s teacher as the “expert” in their child’s education (Kendall 2012). A study by
Alexander, Entwisle, and Olson (2001) found that during the academic year, students of different
socioeconomic backgrounds made similar academic gains; however, during the summer, higher-
Socio Economic Status students continued to grow while low-Socio Status children did not,
creating an ever-increasing gap in performance across years. How students spend time outside of

school is related to academic, as well as social and behavioral outcomes (Amy and Sandra 2009).

Younger children are more positive about their parents going to school, whereas older children
are less attached to it." Children's performance at school is another factor that influences parental
involvement. When parents consider their children are academically gifted Parents in this
situation tend to lose confidence in the school and therefore reduce their involvement with

teachers (Garry, 2011).
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There are numerous studies that indicate that mothers who are depressed are less involved than
mothers who are not depressed in preparing young children for school and exhibiting lower

levels of involvement throughout the early years of schooling (Hill and Lorraine, 2004).

A negative self-perception can also affect parents' school involvement. If they are unhappy with
themselves, they may not be able to connect with their children's school. As a parent, your
memories of your own school experiences may become reactivated and may influence how you
interpret and direct your child's school experiences (Lindsay, 2018, Hill & Lorraine, 2004).
Having a negative experience does not encourage parents to get involved with their children's
education, as some uninvolved parents state. Most of the time, parents' self-confidence
determines their involvement in school. A factor that may be especially important in this regard
is the experience of poverty. Poverty exerts direct effects on parents' mental health and self-

perception due to a struggle to make ends meet, increasing their stress (Radhika, 2011).

Hoover-Dempsey & Sandler, (1995) points out three factors that parents fail to consider when
determining their children's educational needs. First, parents may not be sure what role they
should play in their children’s schooling or how to interact with teachers second, parents may not
have the skills that they need to help with their child’s schoolwork, or may believe that they will
not be effective at helping their child and the third is parents may want to support their children’s
education but may believe that teachers do not want their help, do not support their efforts, or do
not value their contributions. In the view of parents, teachers are responsible for a child's
education and if the child encounters difficulty the parents may blame the teacher. Conversely,
teachers may believe they need help from parents with school activities at home (Mary, 2007).
Some parents might be more involved if they believe that certain factors contribute to the

academic success of their children (Mary, 2007). A widespread viewpoint holds that education is
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solely the responsibility of professionals (Radhika, 2011). “Parent involvement strategies are
associated with teachers' attitudes” (Epstein and Becker, 1982; Epstein and Dauber, 1988; Swick

and McKnight, 1989).

A teacher from a culturally different background tends to lack a sense of what students and
parents look like (Epstein and Dauber, 1991). Teachers who are culturally different tend to
believe that students and parents are uninterested or unconcerned with schooling. According to
Yan and Lin (2005), involvement in school sometimes varies across ethnic or cultural
backgrounds as well. Often, this can lead to another obstacle language conflicts for many ethnic

groups, language tends to be a barrier when it comes to communicating with the local school.

Parents' lack of initial pre-service training is considered a significant barrier to involving parents
(Monique 2014). Teachers who hold more positive attitudes toward parent involvement use
parental involvement techniques more frequently in their teaching approach. According to Brent
(1991), preserves teachers held highly favourable attitudes toward Epstein's (1987) model, which
outlines five types of parental involvement. These favourable attitudes became even stronger
when subjects had classroom experience through student teaching placements. Teachers may not
include parents or tell them how parents can help if they do not believe they can work
collaboratively. Many teachers believe that parents are not capable of doing school-related
activities at home, do not believe their involvement will have an impact and believe that parents
cannot be asked to do so. One of the main reasons that teachers dislike parents is because they
question their experience, judgments, and status (Edel, 2008). Some teachers believe that low-
income families and parents with no college education have low educational expectations for
their children, lack the skills to effectively help their children are not concerned about their

children generally less involved in schooling (Margaret,2003). Several studies show that teachers
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are hesitant to involve parents because they are unsure of how to do so, believe their involvement
will have no meaning, or believe parents lack the necessary skills (Becker and Epstein, 1982; Gal

and Stoudt, 1995).

In addition to the characteristics of the parent and family, the school's context and policies
influence parental school involvement. In Hoover-Dempsey (1995) model, parental engagement
is seen not only as a matter of parental self-perception but also as a function of the school
climate, including parents’ perception about whether their engagement is welcomed by school
staff teachers'. The encouragement of such involvement results in increased competence among
parents when interacting with their children and more parental involvement in academic
activities at home (Epstein and Dauber, 1991). Teachers' willingness to let parents into their
classrooms can be an obstacle rather than seeing parents as partners in the classroom. Sanders &
Sheldon, (2009) to overcome the barriers preventing parental involvement, schools need to

provide a welcoming climate where the school staffs is respectful and responsive to parents.

Among the barriers that prevent parents from being involved in schools and community

programs, Ginan (2014) outlined these:

1. Attitudes — The workforce does not feel comfortable talking about issues in front of families.
Families don’t trust staff, staff thinks families are too overwhelmed to participate. Staff isn’t
willing to accept families as equal partners. There is no contribution from families. Family
members might violate client confidentiality, according to staff. According to Hornby (2011),
professionals common attitudes toward parents, such as Parents as adversaries, vulnerable,
less able, needing treatment, causal, parents needing to be kept at a “professional distance has
mentioned as a barrier to do not involve in children education. In Hornby (2011) book, there

are some recommended idea that encourage parents to involve in school.
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2. Logistics — Schools and programs can’t pay for childcare for this reason getting to meeting is
difficult for families without transportation. Parents are only able to attend meetings during
working hours or at times when they are inconvenient. Taking time off work to attend
meetings isn't reimbursed.

3. System barriers — No systems are in place for paying parent leaders for their time and
contributions. Staff time can only be paid during regular working hours. Parental and family
involvement is not well supported.

4. Lacks of skills — Families have never participated in (school-type) meetings/committees.
Families are unaware of applicable procedures and policies. Staff isn’t ready to work with

families in new ways. Lack of information about the role of families and staff.

Attitudes needed to work effectively with parents, professionals need to communicate to parents
the attitudes of genuineness, respect, empathy, and also professionals need to show respect for
parents may increase parent involvement. In addition, competencies needed to work effectively
with parents need to have specific skills and knowledge such as skills needed to work effectively

with parents, knowledge needed to work effectively with parents.

2.4 Conceptual framework of parent involvement

Lev Vygotsky’s sociocultural theory focuses on a framework that describes how children acquire
new modes of handling knowledge and solving problems (Harlene and Stufkens, 2003). A major
aspect of Vygotsky’s child development theory is the significance of social interactions and how
interactions play a fundamental role in cognitive development. Vygotsky’s developmental
framework revolved around the concept that learning occurs on two levels one is through

interactions with others and through the individual’s mental structure (Harlene, 2003).
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The first dimension Vygotsky specified is interaction with others. He placed a strong emphasis
on social interactions supporting learning in early childhood. Through social interactions,
children are acquiring age-appropriate skills, learning to communicate, and enhancing the

development of cognitive skills. Vygotsky believed interactions with someone more

knowledgeable are the key for a child to learn and develop a better understanding of the world
and learning happens by interacting with our environment &that development is enhanced when

confronted with new tasks just out of reach of one’s present abilities (McLeod, 2014).

The zone of proximal development (ZPD), the difference between what a learner can do without
help and what he or she can do with help, is an integral aspect of Vygotsky’s theory. During
cooperative learning exercises, less competent children have an opportunity to work with more

competent peers (Lindsay, 2018).

Epstein’s (2001) framework on parent involvement evolved from examining parent engagement
from preschool through high school. This framework has been adopted by early childhood
education programs to help assist in promoting family involvement and providing options for

families. This framework includes six types of involvement (Mary, 2007 and Lindsay, 2018).

The first type of Epstein’s parental model is parenting home environments that support
achievement. When parents are actively involved in their children’s education, they can enhance
their school success by supporting their children by providing a home environment that is
conducive to learning, as well as providing nutrients and healthcare, and by ensuring regular
attendance at school (Becker and Epstein, 1982). Home-school notes are another effective way

for teachers to communicate with parents (Becker and Epstein, 1982).
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Learning at home is also the model of parents that assisting children in the learning process at
home. In this model, teachers suggest ways that parents can help their children with homework

or other school-related activities.

Level one of the model suggests that three major factors influence the variety and frequency of
family involvement. These three factors are parents’ personal motivators, perceptions of
invitations to be involved, life context variables. The model also acknowledges that families
support children’s learning through involvement activities at home. Level four is the level of the
model that views students as the authors of their academic success describes a set of four student

beliefs and behaviours associated with academic achievement.
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CHAPTER THREE
RESEARCH METHODS

3.1 Research design

In this study, a descriptive survey design used to investigate the status of parental involvement in
their preschool children’s education at pre-school and home. This type of design gives the

chance to have a more complete understanding of a problem.

3.2 Study site

The study conducted in Addis Ababa which is the capital city of Ethiopia; there are ten sub-cities

in Addis Ababa. From these ten sub-cities, the study conducted in kolfe keranyo sub city.

3.3 Population of the study

In the study area, there are 194 pre-schools. Among this number, 157 pre-schools owned by
privates, 21are others (NGO, churches, mosques, or shares) and 16 are government pre-schools.
The total number of children in all pre-schools in a sub-city are 30561, 15745 male and 14821

females.

The current study was conducted in government pre-schools to investigate the government
preschool children’s parents’ level of participation. These, 16 government pre-schools are found
in 15 woredas of the sub-city and the total number of children in 16 government preschools is

9,040 in total, (4655 Male and 4384 Females).

Among this total number of government pre-school children, 2177 males and 1778 females are
in KG1, 1419 male and 1376 female are in KG2 and 1258 male and 1230 females are KG3

children.
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The age of the children is between three to six years old from KG1- KG3. Parents of preschool
children participated in this study by giving information regarding their involvement in their

children’s schooling at home and school environment.

In the study area of government pre-school classes, the total number of KG3 children arel,525,
775 male and 749 females out of this number in selected five pre-schools there are 475 KG3
children in eight sections 223 Male and 252 female. Researcher select KG3 class children
because they are preparing for formal schooling and parents expect to have close attachment with

them.

3.4 Sample and sampling

To achieve the objectives of the current study data collected from children’s parents, (parent who
spent the most time in educational involvement with the child), teachers and pre-school administrators
in selected pre-schools by applying probability sampling techniques. As far as probability
sampling technique is considered, the researcher applied multi- stage cluster sampling technique
in order to make representative sampling. The purpose of using multi stage sampling in this

study is to organize the population in to group.

Out of fifteen woredas in the sub city the study selected four different woredas randomly, by
considering that it represent the rest ten woredas in the sub city, from these different woredas
researcher selected randomly one pre-school from each woreda total of five pre-schools. From
KG1,2 and3 the study was conducted in one sub-group (in KG3) classes, in five pre-schools
there are eight sections of KG3 classes, therefore; the study was conducted in one section of
KG3 class from each preschool (all children in the class have participated in the study). From
each preschool the study selected one section of upper KG3 class total of five sections children’s

parents are participated in this study.
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To make interviews with teachers and administrators the study interviewed five teachers and
administrators from all selected pre-schools. The researcher believes that the selected key
informants can provide enough information concerning the topic under study. Therefore, the
researcher prepared a schedule to conduct semi structured interviews for the pre-school

administrators and teachers.

Out of sixteen government pre-schools in the sub-city, the study was conducted in five different
government pre-school children parent’s woreda 01, 05, 06 and woredal4. In woreda 6 there are
two preschools from these two the study used both preschools because some of the woreda do
not have government preschools, woreda,1, 5,and woreda 14 have only one preschool each, so
the study selected one pre-school from each, namely from woreda01 Bruh Tesfa ,from woreda 5
Adis hiwot, from woreda 6 Yemane Birhan and Weyra, from woreda 14 Dagmawi birhan

preschools are selected.

Table 1. Number of children in selected preschools.

KG1 KG2 KG3 KG1-KG3
No | Preschool M TE M E M g . M B
1 Yemane.B |72 | 77 53 53 64 70 134 | 284 242
2 Adiss hiwot |65 |64 |61 |62 56 60 116 | 182 | 186
3 Weyra 35 |23 23 20 24 23 47 138 115
4 Biruh tesfa | 53 | 46 46 55 56 71 127 | 165 162
5 Dagmawi. B | 27 | 34 53 46 23 28 51 103 108
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The number of children in all selected KG-3 sections are 43, 36, 41, 38, and 32, 190 KG3
children in total. In multi stage cluster sampling in the final stage all the individuals will be taken
as the participants of the study which means 190 children parents are sample for the current

study (93 Male &97 Female).

3.5 Instrument

The data was collected from parents concerning their participation in their children’s education
both at home and at schools. Main inventory developed by Watkins (1997) and used for the
study “Teacher Communications, Child Achievement, and Parent Traits in Parent Involvement
Models’ *Watkin (1997) and “Parent Involvement in Children's Schooling” by Heather (2011).

The name of the instrument is parent involvement inventory (PII).

The Questionnaire is comprised of 26 closed-ended items representing the main construct of
Parent Involvement. The questionnaire has four sub scale. Cronbach alphas were examined for
each scale, mastery orientation scale (r = .67) included five items in it, performance orientation
scales (r = .78) included six items, Parent involvement Six items (r=.86), Parent-perceived

amount of teacher communications eight items (r=.92).

In the Parent mastery orientation, Parent performance orientation and Parent involvement scales,
more of the items represented each of the following dimensions of the home learning climate.
And in the Parent perceived amount of teachers communication scale more items represent the

school communication of parents with their children’s teachers.

The questionnaire asked children from low-income families (receiving free or reduced-free
lunches), and 64% of the students were White, 33% Black, and 3% American Indian, Asian

American, or Latino. The current study also conducted in low socio economic class in
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government preschools, and the government preschools offer free meal for children therefore, the

inventory is considered to fit for the current study.

The scales consists of 26 items in four sub-scale each sub-scale address different issues. All the
scales responses measured by a likert scale with the following range: 1 = not at all, 2 = rarely, 3=
sometimes, 4 = frequently, 5 = a lot. And only for the parent — perceived amount of teacher
communication scale does the measure differs from the other 1=more than enough, 2= very

enough, 3= enough, 4=rarely, 5=not enough.

The five items in the Parent Mastery Orientation Scale address aspects such as how often the
parent encourages the child to try to find reasons to fix mistakes he/she makes, how often the
parent pays close attention to the child’s improvement in his/her school learning, and how often
the parent encourages the child to feel successful for simply working hard on his/her homework.
The six items in the Parent Performance Orientation Scale address aspects such as how often the
parent asks the child what grade he/she received on a test or paper, how often the parent
congratulates the child when he/she does better than others, and how often the parent tells the
child he/she can get good grades if he/she works hard enough. The six items in the Parent
Involvement Scale address how often the parent interacts with the child verbally or physically,
talking about what the child learned in school, or discussing the child’s schoolwork with him/her.
The items in the Parent-Perceived Amount of Teacher Communications address whether or not
the teacher communicated enough with the parent in seven specific ways, such as sending home
activities for the parent and child to work on, telling the parent about the child’s strengths and
positive qualities, and sending the parent notes or newsletters to keep him/her informed about the

classroom.
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In this study, a total of 190 questionnaires were distributed to the parents. The returned
questionnaires are 162 (85.2%), the rest 28 (14.7) are not returned for different reasons and not
properly filled out. Moreover, 3 classroom teachers and two pre-school administrates

participated in the interview.

The reason why the study used this inventory is the sub-scales mapped with three of the six types

of involvement out of Epstein’s six types of involvement directly related to the study title.

Parenting (offer families assistance with parenting and childrearing skills, in understanding child
development, and in setting home conditions that support children as students), Communicating
(keep families up-to-date on school programs and children progress through effective school-to-
home and home-to-school communications), and Learning at Home (offer suggestions and

techniques to involve families in learning activities with their children at home.
Semi-structured interview guide

The importance of an interview has been explained best by Khan (1993) as an interview is more
appropriate to gather data with deep explanations and ideas of individual participants, in this
case, (five in total) preschool principals and main teachers of each preschool interviewed. The
interview guide was prepared by the researcher to address the research question related to pre-

school principals and pre-school teachers.

3.6 Methods of data collection procedures and data analysis

This study intended to collect information regarding the involvement of parents at home and
school in pre-school children’s education. After the proposal and the instrument approved the
selected preschools were contacted by the researcher in person to explain the purpose of the

study to obtain their permission to collaborate with the study. After knowing the preschool
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permission the selected sub-group (children in KG3 class) was contacted to address children’s
parents by the classroom teacher and researcher to send the research questioner to home for their
parents. Teachers were asked for their assistance in distributing and collecting the questioner. In
one of the pre-school researchers contact parents in person in the pre-school setting, when they
come to school to receive children’s uniforms, and asked their permission to fill the
questionnaire and they fill the questioners with the help of other data collectors because some

parents could not read and write by themselves.

A semi-structured interview conducted with two pre-school principals and three classroom
teachers by obtaining their permission to the interview, after knowing their willingness the

interview established and writing/recording their answers.

Based on the nature of the problem, the data were collected both in qualitative and quantitative
ways. The data that obtained from teachers and principals was in-depth Semi-structured
interview and analysed qualitatively by coding, developing themes, and interrelating those
themes. The data obtained from the parents’ questionnaire were analysed quantitatively using
descriptive statistics (mean, standard deviation), correlation, t-test, and one-way ANOVA by

using SPSS.

3.7 Ethical consideration

Included with the inventory was a document containing an explanation of the study and that their
responses are completely anonymous and that there is no benefit for or risk to them for helping

with the study. Consent was recognized and the parent completed and returned the inventory.

The researcher informed the participants orally and writing that their contribution is voluntary.
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The clarification mainly incorporated information about the aims of the research, the extent, and
procedures of confidentiality and ambiguity, and about the voluntary nature of the research even

they can quit in the middle of their participation.
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CHAPTER FOUR
RSULTS

4.1 Demographic characteristics of participants

This study aimed at assessing the status of parental involvement in selected government

preschools in Addis Ababa city administration. In this chapter the result of the study is presented.

Table 2: Demographic characteristics of participants

Variable Frequency Percent %
No of children 1 33 20.4
2 54 33.3
3 37 22.8
4 21 13
5 17 10.5
Relationship with a child Mother 119 73.5
Father 31 19.1
Grandmother 2 1.2
Other 10 6.2
Age of a child 5 14 8.6
6 117 72.2
7 30 18.5
8 1 .6
Child’s gender Female 82 50.6
Male 80 49.4
Educational level of parents
Iliterate 28 17.3
Primary school 79 48.8
High school 30 18.5
Certificate 4 2.5
Diploma 9 5.6
Degree 5 3.1
Other 7 4.3
Monthly income
< than 2,000 104 64.2
2,001-2499 24 14.8
3,000-3,499 7 4.3
3,500-4,000 8 4.9
Other 8 4.9
Total 162 100%

As indicated in table 1 the frequency and the percentage of the demographic characteristics of

participants are presented. It revealed that majority of the parents 33.3% (54) had two children in
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their family which is followed by 22.8% (37) parents who had 3 children in their family which is
the second largest number of children in the families. The rest 20.4% (33), 13% (21), and 10.5%
(17) of the participated parents had 1, 4, and 5 children in their family respectively. The above
table also revealed that majority of the participants are children’s mothers (73.5%) which might
indicate that mothers have more involvement in their preschool children’s education. The age of
children is ranged from 5- 8, the mean age is 6.11 (72.2 %) with a standard deviation of .534,
concerning children’s gender the results indicated that 50.6% (82) of the children are females
while 49.4 % (80) of children are boys. Out of 162 parents 48.8 % (79) had primary educational
while 17% of parents were illiterate. As the economy of the studied area is low, we see the
majority of the parents, 64.2% (104), had less than 2,001birr, because the study was conducted

only in government preschools and the majority of parents had low-income.

4.2. The level of parental involvement in preschool children’s education

As the first objective of the study was to assess the level of parent involvement at home and
school. The first analysis focuses on assessing the level of parental involvement in selected
preschools. One sample t-test has been used to determine the level of parent involvement by
comparing mean of each scale with score taken as average parent involvement.

Table 3: one sample t-test for the full P11 scale and the four sub scales

Scale Mean SD t

PMO 4.09 35 63.59**
PPO 4.26 4.23 65.06*
Pl 3.54 5.21 53.22
PPATC 3.25 5612.07 8.5998.8

Note: PPATC (parent perceived amount of teacher communication), Pl (parent involvement), PPO (parent
performance orientation) PMO (parent mastery orientation). **P<.01  df =161

The PII has four sub scales and the sub scales have five response categories. The maximum
mean score of the scales are the following PMO 25, PPO 30, PI 35, and PPATC is 40 and the

scales have 5,6,7,8 items respectively. In the current study the actual mean score of the scales are
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PMO 20.45, PPO 25.62, Pl 24.80 and for PPATC scale 25.93, then the actual mean score divided
by the items in the scale, the result is PMO 4.09, PPO 4.26, Pl 3.54 and PPATC 3.25. Taking
these response categories the scores 4 and 5 represents high parent involvement and 2 and 1 used
to represent low parent involvement. The score 3 is taken as the average parent involvement
score and has been hypothesized to represent an average involvement that every parent should
engaged in to influence children’s developmental and academic outcomes. Therefore, the parents
mean score in the one sample t-test is compared against this average parent involvement score to
determine their level of involvement. The one sample t-test indicate that parents score on the
PMO sub scale (M=4.09, SD=3.5) is significantly higher than the average parent involvement
score of 3 set for this purpose, t (161) = 12.72, p=.000. This result might indicate that parents had
high involvement in PMO which asks parents about dimension of home learning environment,
however, because their mean score is still below the maximum possible mean score, there is a lot
to be done to improve parental involvement in the Ethiopian preschool context. Analysis in the
other sub scales indicates that PPO, PI, and PPATC were significantly higher than the average
parent involvement set for the purpose of this research. PPO, t (161) = 4.26, p=.000, PI, t (161),
3.54, p=.000, and PPATC, t (161), 3.25, p=.000. However, though the parents mean score in the
Pl and PPATC sub scales is far from the highest level of involvement set for this research
maximum possible mean score which indicates that parental involvement in these areas is
moderate. Closely observing the one sample t-test in all the sub scales, parental involvement in

the current study is found to be moderate.

4.3. Relationship among variables

To investigate the relationship between parent demographic characteristics and parental

involvement in preschool children’s education the study conducted correlation.
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Table: 4 correlations between PI sub scales and demographic characteristics of parents and
children

Variables No. of children  Age of child PPATC PI PPO PMO

.036 .066 .058 .028
No of children
Age of a child .061 144 .023 124

Note: PPATC (parent perceived amount of communication), Pl (parent involvement), PPO (parent
performance orientation), PMO (parent mastery orientation).

To investigate the association person r correlation has been computed. As the correlation result
indicates number of children in the family and child’s age are not correlated with all Pl sub
scales which might indicate that these child’s and parent’s demographic characteristics do not

have relation with parental involvement in this study.

4.4. Comparison among groups

The current study aimed to see whether there is a difference between parents level of
involvement based on their and their children’s demographic characteristics. To see these
differences independent sample t-test and one way ANOVA have been used and the results are

presented below.
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Table: 5 results of independent sample t-test for comparison of the four sub scales across

child gender (N=162)

Measure  Grouping  Groups Mean SD t df
Variable
Gender
PATC F 26.656 7.09 1.24
M 25.18 7.99
Pl F 24.93 4.68 307
M 24.66 5.72
PPO F 25.9 4.01 961
M 25.3 4.44
PMO F 20.7 3.37 .856
M 20.2 3.61
Total SS F 98.19 11.32 1.49 160
M 95.36 12.71

Note: PPATC (parent perceived amount of communication), Pl (parent involvement), PPO (parent
performance orientation), PMO (parent mastery orientation).

As presented in table 5, independent sample t- test has been computed to compare parents’

involvement based their children’s gender across the four sub scales of parent involvement. As

the result indicates there was no statistically significant mean difference between parents whose

children are boys and parents whose children are girls in their parent involvement in all the four

sub scales. Thus, the independent sample t- test result indicates that child gender does not

influence parental involvement in preschool children’s education.
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4.5. Results of one way analysis of variance

This study investigated whether there was a statistically significant difference in parents’
involvement in their preschool children’s education across parent’ education level. To investigate
this question parents were categorized based on their level of education. The groups include
parents who were illiterate, parents with elementary level education, parents with high school
education, and parents with college certificate and above. One way ANOVA was conducted and
the results are presented in table 6. The parents were also categorized based on their monthly
income. The income levels include parents with less than 2000 birr income to parents whose
income was more than 4000 birr. However, because the number of parents in different income
groups is not proportional it was difficult to compute one way ANOVA.

Table 6: the result of ANOVA for parent involvement across their educational level

Source Sum of Squares Df Mean Square F Sig
Between 1444.646 6 240.744 1.694 126
Within 22029.632 155 142.172

Total 23474.278 161

The study computed one way ANOVA on parents involvement in the four sub scales, (parents
mastery orientation, parent perceived amount of communication, parent involvement and parent
performance orientation) with parents’ educational level. Accordingly the one- way ANOVA
result indicates that, there was no statistically significant difference in parents’ level of

involvement across their educational level [F= (6, 155) = 1.69, p=.126].
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4.6 Qualitative findings
In addition to the quantitative data collected through parent involvement inventory, qualitative
data were collected for triangulation through interview to ask how teachers and school
administrative understand parent involvement and to ask ways that the school is applying to
encourage parent participation. Classroom teachers and preschool principals participated in the
interview. The interview questions focused on issues about preschool teachers and administrators
conceptions of parent involvement in preschool children’s education, the ways in which parents
are involved in their children’s education both at home and at school and how the preschool
teachers support parents to be involved in their children’s education. Three preschool teachers
and two principals participated in the interview.

4.6.1. Preschool teacher’s conceptions of parent involvement
Respondents in the current study share common understanding about parent involvement. They
indicated that parent involvement means participation of all children’s parents in the education
related issues at home and at school. For example, participant 1 said “most parents do not give
attention about their involvement because of limitation of time and their educational
background”. Some of the ideas about parent involvement are broad, as P3 mention that “parents
in this area are poor so that have very busy daily schedule to feed their children, most of the
parents work small business because of this they start work early morning and back home lately
because of this reason even when we ask them to come to school for different reason they do not
come.” Where some other ideas are very narrow for P5 parent involvement is good for both
children and the school also.
Both the preschool teachers and preschool administrators believe parent involvement is very

important because teachers believe that teachers are not the only to teach children, parents and
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the community also have their own responsibility and contribution on children. P2 said “ I
believe that if parents are involved in their children education we will be more effective on our
work and for parents also, if parents participate in their children education they will have enough
information about their children how their children progressing in education.”
4.6.2 Barrier of parent involvement in the view of teachers
There are different reasons for parents for not involving in their children education as explained
by teachers. The main reasons are economic status, children come from low- income households,
parent’s educational level, parent’s busy work schedule, limitation of knowledge how to help
their children and expecting invitation from the school are the main reasons. This result has
limited parent’s involvement in their children education. Additionally, studies have shown that
parent's demographic factors limit parent's involvement in their children's education and limit
them to come to school for different reasons.
4.6.3 Ways of parent involvement

The preschools do not have a lot of program to invite parents to involve in their children
education. Individual invitation is one of the ways to contact parents. Individual parent’s
invitation is applied mostly when problem occur too different reasons, the reason may be child
educational issue, when a child misbehave at class, if the child do not work the home work
frequently, and when the child absent regularly, these are the main reasons for teachers to call
parents to come to school. Majority of parents do not involve by their initiation unless teachers
call them. Some parents believe that everything is the duty of the school, everything in the school
is the responsibility of teachers “Parents contribute a lot to strengthen the teaching learning
process of the school, though discussion with parents we can solve many problems’’ this is what

one of the participant is said.
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Most of the time preschools meeting is one of the way to contact parents when the school needs
to discuss in mass regarding different topics. The meeting is called mostly in the beginning of the
school year, at the end of the semester or in graduation ceremonial. These are the main reason of
preschools to arrange a meeting at this time most parents attend in the program. As Plsaid
“teachers and school administrative mostly give advice verbally through informal conversation
when parents come to school in the morning or after class to take a child if the child needs

support in his school act”. This is also one of the ways to contact parents.

In all the preschools the study is conducted, most parents don’t visit the class room but only the
PTC (parent teachers committee) visit children’s classroom sometimes with the classroom
teacher. One of the participant said “sometimes PTC welcome children in the preschool gate and

visit the school compound.”

Not all parents pay the same attention for their children. Some parents support their children at
home even if they are not educated; beside this some parents do not have any concern to support
or help to do their homework. P2 said “Some parents work the homework by themselves.” In this
COVID 19 season cleaning their hands regularly and wearing face mask for the children are

extra task for parents when they send them to school.

4.3.3 Level of parent involvement in the view of teachers

Most of the participant teachers and school administrative agreed that in government preschools
participation of parents is moderate. One of the school administrative said the “participation of
parents in our school is moderate, half of the parents do participate well and willing when the
school and the classroom teachers ask them to come to discuss, the other half are not concerned

about involving in the child’s schooling”.
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CHAPTER FIVE
DISCUSSION

This study assessed the level of parent involvement in selected government preschools. In this

chapter discussion of major findings is presented.

5.1 Level of parent involvement

Among the four sub scales, the parent mastery orientation and parent performance orientation
scales asked how parents are concerned about their children’s learning at home and about their
contact and attachment with children by encouraging to improve the result, congratulate and fix
their children’s mistake and PI scale also ask the aspect of parent’s interaction with their children
verbally. In all three of the sub scales (PMO, PPO and PI) the result shows that parent’s level of
involvement is above average close to the highest. There is parent involvement at school also but
the result shows that it is far from the maximum possible score. Even parent involvement is
above the average in terms of the importance and expected highest level of involvement there is
a need of improvement to become the highest level of involvement. Research has documented
that high level of parent involvement has significant impact on children’s development and
learning. As children are very dependent on their parents they need their parents help in every

aspect of their life. Children whose parents are highly involved in their education scored high in

education and has lower behavioural problem.

As one of the reason for this result, children age mention as a factor. The current study was
conducted on children’s parents, when the child age is young the more parents feel responsible
and have conversation about the school activities at home. In addition to this number of children

at home and relationship with a child is also the reasons for parent’s involvement. In the current
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study 33.3% of parents has only 2 children at home and 73.5% of participants are children’s
mother which indicate mother may get more time with their children and children spend most of
their time with their mother at home. Therefore, mothers have time to talk with their children

about their learning improvement at home.

The other parents perceived amount of teacher communication (PPATC) sub scale have been
used to investigate how parents communicate with children’s teachers and the result is moderate.
Compared with other scales the level of PPATCs is (3.25) and it has lower result even it is above
the average, it need more effort to maximize the participation of parents in government
preschools. Teachers also mentioned that there is limited way of communication in the school to
invite parents and, also parents need invitation from the school is the other reason to have limited
participation in the school. The items in this scale asked whether teachers (school) send home
activities, telling the child’s strength and positive behaviour and sending notes and newsletter for
parents. The above aspects are very important to improve the relationship with the school and

parents. As a reason for this result both parents and teachers are responsible.

Gaps that limit parents from involving in their children education at school literature mention a
lots of reasons educational background, skill to help a child, attitude toward school and teachers,
their previous experience and socio-economic factors are strongly prevent parents to involve in

schoolingactivities(Mahbubur,Kamrul,Obaydullah,2019,Brock&Edmunds,2010,Barker,2016).

As the current study revealed in the interview parents work schedule is also one factor, if both
parents and guardian have busy working schedule they have less time for the child at home or
school based participation. With a lot of reason parents are not willing to actively involved in
either school-based or home-based parental involvement (Garry, 2011). Research has indicated

that low-income parents are less involved (Deborah, 2004) in their children’s education. Related



44

to this all the preschools in the study area are in low economic group, 64.2% of parents monthly
income was less than 2,000. Because of this reason the participation of parents in the school and

classroom is limited.

Other reason for parents to have moderate involvement in PPATCs is way of parent involvement
at schools. As the interview showed most of the time the preschools prepare only meeting to
contact parents once in a semester and the agenda is not related with the child’s learning. Most of
the time the agenda is about the infrastructure and volunteering parents as worker. Parents also
visit schools only when the teachers call them with different reasons this limit the participation
of parents to come to school compound and to have contact with the teachers. Furthermore
teachers do not ask parents unless problem occur, so that most parents do not come to school
without the invitation of the school or the teacher. According to Lamas and Tuazon (2016)
parents become comfortable when the education system ask them to involve in school activities.
As the interview result showed for some parents, parent involvement is only pick and drop the
child to & from school but they do not communicate with teachers about the child. P5 said that
“some parents communicate with teachers informally.” But this is not enough to contact parents

to talk about the child’s learning activity in the classroom.

5.2 Relationship among variable

Number of children at home, age of children, parent’s educational level and parent’s monthly

income are not significantly correlated with parent’s involvement in the current study.

As a reason for this result the age of the child is one of the factors because parents give
attention for young children regardless of their educational background, economic status, and

number of children at home. Such views act as a barrier to parental involvement, despite



45

widespread acknowledgement that the capacity to support children’s learning does not require a

high level of education from parents (Clark, 1983; Hoover-Dempsey & Sandler; Hornby, 2000).

Additionally children have attachment with their parents in this age. According to Griffith, 1998;
Stevenson & Baker, 1987 age of a child is one of the factor for involvement, if the child is young
the participation will be high this is the assumption of many studies literature. 72.2% of
children’s age is 6 years and the result of parental involvement is moderate. But involvement in

this age should be maximum when we compare with the importance of parent involvement.

In PPATCs parents are less involved one of the reason why parents do not involve highly while
they have only two children at home may lay on mothers busy work schedule. But involvement
of parents in the school in early year is very important. The younger the child, the more
important communication and unity between the parent and the teacher (Lauren, 2016). For
parents engaging in work a lot of time is the barrier to do not involve in their children education
(Mahbubur, Kamrul,& Obaydullah, 2019). As the current study result revealed 17.3% of
participated parents are illiterate, following this 48.8 of parents have only elementary school. As
the interview result from teachers regarding parents involvement teachers mention as a reason
for parents to have moderate involvement in their children education is parent’s educational
level, parents assume themselves not able to help their children. Parents who has higher
educational background are positively associated with a greater tendency for them to advocate
for their children's placement in honours courses and actively manage their children's education

(Hill Lorraine, et al 2004).

The current study is conducted in government preschools, 64.2% of parents monthly income is
less than 2,000 birr. Parents from low income families have to maintain tight work schedule for

their earnings. So it is very difficult for them to manage time to go to school and attend meeting



46

or school functions. The interview result also shows that parents do not have much time to come
to school because of the working schedule. However, literatures says parent involvement during
early year is very important, especially for low income children parent involvement may be
particularly important for children from low-income families (Kendall, 2012). When parents earn

money the less the time to give for the child.

5.3 Comparison among group

There is no significant difference between male and female children for parents to involve in
children education based on results of independent sample t-test for comparison of the four sub
scales across child gender. As the result indicates there was no statistically significant mean
difference between parents whose children are boys and parents whose children are girls in their
parent involvement in all the four sub scales. Among the reasons for this result is that parents
view their children equally regardless of whether they are male or female, either boys or girls
children are not special to help in different way. Therefore, Parents moderately involve in their

children’s education.

5.4 One way Analysis Of Variance

One way ANOVA was conducted in the current study, the finding revealed that there is no
significant difference between parent’s educational level and parent involvement. There are four
group in the education level illiterate, primary school, secondary school and certificate and
above. From the groups large number of participants has (48%) of parents in this study have only
primary school education. For helping the child in young age does not need higher level of
education this may leads parents to have moderate involvement in their children education
particularly at home. Moreover, parents do not want their children to emulate them, and in order

to take revenge on their children, they want to do their best to help them.
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Some parents believe that they can’t contribute anything for their children education. For some
parents, lack of confidence to go to school is one factor. As Epstein (2001) has found that parents
are most effectively involved when they are invited by the teachers. Regrettably, most school
communication with parents takes place only when something is going wrong, such as
homework not being completed, a student misbehaving in class, or a student earning a poor test
score (Edel,2008, & Dawit,2018). Parents, therefore, do not become motivated unless they are

invited by their child's teacher or something drastic occurs to them.

5.5 Qualitative Data

In the view of school teachers and school administrative the level of parent involvement is also
moderate. Ways that the school prepare to participate parents is very limited this is the measure
limitation for parents to do not have highly involved in their children learning. Most of the time
the schools arrange meeting once in a semester there are different agendas raised by the school

not directly related to the children’s learning. This limit the participation of parents in the school.

In addition to this, Parents have a lot of barrier to come to school to involve in the school
environment. One of the barriers is parent’s economic status, economic difficulties lead to
economic pressure in the family and parental increased risk for emotional distress, it results in
poor parental involvement Conger and Donnellan, (2007). Families in the current survey area are

poor, and moms don't regularly attend their children's schools due to their busy work schedules.
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CHAPTER SIX
SUMMERY, CONCLUSION AND RECOMMENDATIONS

6.1 Summery

The general objective of the current study was to examine the status of parental involvement in
selected government preschools. To answer the above issues, the following research questions

were addressed.

1. What is the status of parental involvement in their children’s education at home?
2. What is the status of parental involvement in their children’s education at school?
3. How do the participant parents currently involve in the preschool education of their

children?

The study reviewed literature and theoretical framework and the study used standardized
instrument and interview guide for the teachers and school administrates to measure parent
involvement. The instruments administered at the actual study site through cluster sampling

technique to five different preschool children’s parents.

Subsequently, 190 questionnaires were distributed to the parents. The returned questionnaires are
162(85.2%), the rest 28(14.7) are not returned for different reasons and not properly filled out.
Moreover 3 classroom teachers and two preschools administrates participated in the interview.
The study used both descriptive and inferential statistics to analyse the collected data. Therefore,
descriptive statistics were used to describe the results of the study, and inferential statistics were
applied to test whether there is statistical significance between variables or not (Independent
sample t-test, Pearson correlation, ANOVA and one sample t-test). The following key findings

come up from the study. These are listed below:



49

v Based on both quantitative and qualitative result there is moderate parental involvement
at home and at school in government preschool children education.

v A correlation was used to identify the relationship between parent involvement (PMO,
PPO, Pl and PPATC) with children’s age and number of children at home both the
variables have no relation with parents involvement.

v Gender differences were examined using independent sample t-test to compare the parent
involvement between male and female children parents. The result showed there is no
significant difference between whose children are male and whose children are female.

v" ANOVA result indicates that, there was no statistically significant difference in parents’

level of involvement across their educational level [F= (6, 155) = 1.69, p=.126].

6.2 Conclusion

In early childhood education parents participation mean a lot for the child’s academic and non-
academic outcome. Parental involvement is expected to be high in terms of its importance, but
there is moderate involvement in the area of the current study. In the current study also teachers
mention demographic characters (parents work schedule or their economic status, educational
background of parents) as a reason for parents that prevent them from involvement in their

children education.

In general the current study result indicate that parents are moderately involved in their children
education at home and school. Moderate involvement indicate that in terms of the importance of
involvement in children education parent’s involvement should come to the highest. Compared

with the other scales PPATC scale is close to the average involvement.



50

6.3 Recommendations

Based on the study result the level of parent involvement in selected government preschools is
moderate. The following recommendations are believed to maximize the level of parent

involvement.

v" Schools should advocate the importance of parental involvement for children so that parents

can give due attention about parent involvement.

v" Increase and promote participation of parents at school and at home by implementing other
type of parent involvement rather than meeting. Such ways are contacting parents through
parenting training, sending notes that have information regarding the child’s improvement
in his learning and behaviour, by encouraging parents by volunteering in school in their
professions, by creating discussion about school activities with the child, monitoring child’s
school progress, by encouraging and rewarding good grades, reading to/with the child,
modelling reading behaviour, taking the child to the library, monitoring the child’s out-of-
school activities, and talking regularly with the child.

v Provide professional development for school faculty and staff on ways to create family-

friendly schools, build positive school-family relationships.

v Policy makers and the policy document should give the highest emphasis on parent
involvement as an important factor so that parents, school administrators, educators will
give attention.

v" Further study should be conducted specifically in government preschools to investigate the

other factors of moderate involvement in government preschool.
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Appendix 1
Addis Ababa University

College of Education and Behavioural Studies
Centre for Early Childhood Care and Education

Parent Involvement Questioner

Title of Research Study: Parent Involvement in their children education in selected government
preschools in Addis Ababa

Dear Parents

I am doing a research study about parents’ involvement in their children’s education at home and
school.

The first few questions ask for some basic information about you and your family. The next set
of questions asks about what you say and do in helping your child to learn at home. The third
section asks about communication between you and your child’s teacher.

You are not being asked for your name, so the information you write on the survey will be
anonymous. No one will know that the answers came from you. You will not directly benefit
from helping with this study. However, by helping you will add to our knowledge of children’s
lives. There are no risks for helping with this type of study.

The questioner will take only 10 — 15 minutes to complete. By completing the enclosed survey,
you are agreeing to participate in the research.

If you have any questions, please feel free to contact me by phone at (251) 94-3606457 or by
email at pekelehelen95@gmail.com If | do not answer the phone, please leave a message. |
really appreciate you helping with this study.

Thank you,


mailto:bekelehelen95@gmail.com
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Parent Involvement Inventory

This survey is being used to gather information about the involvement parents have in their
children’s schooling.

If you have more than one child, please choose ONLY one of your children and fill the survey
out while considering only him or her. The child must be in KG -3.

1. How many children do you have in total? 1 2 3 4 Sor morel:l

2. What is your relationship to the child for whom you are filling out this survey?

Mother [_1 Father [ Step-MotherE Step-Father [ Grandmother " JGrandfather ]

Other|:|

3. How old is the child for whom you are filling out this survey? 4|:| 5 [ ] 6 I:'

4. What is your child’s gender? Femalel:l Male [
5. What is your highest level of education?

Bachelor’s degree [ | College (Diploma) [

High school diploma I:' Other ||

6. Monthly income (birr) less than 2,000 birr [ ]
20002500 [ 2500-3000 L

30003500 || 35004000 |

Different from mentioned amount = --------=mmemmmmmm-



Parent involvement inventory

A. Parent Mastery Orientation Scale
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For the following items, please respond according to what you typically say and do in helping
your child learn at home, not what you necessarily believe is right. Please circle the number that
shows how often you say or do the following things.

No

Type of question

Not at
all

Rarely

Sometimes

Moderately

A lot/
always

1

| encourage my child to try to
find the reason for the mistakes
he or she makes.

1

2

3

4

| encourage my child to do
extra work to learn new things

| pay close attention to my
child's improvement in his or
her school learning.

| try to find out from my child
what he or she wants to learn
about.

| encourage my child to feel
successful for simply working
hard on his or her homework.

B. Parent Performance Orientation Scale

No

Type of question

Not at
all

Rarely

Sometimes

Moderately

A lot

6

When my child brings home a
test or paper he or she
completed, I ask first what grade
he or she received.

1

3

4

| pay close attention to the
grades my child receives.

When my child is making a lot
of mistakes on a task, I
encourage him or her to try a
different task.

I congratulate my child when he
or she does better than others.

10

| often tell my child that he or
she can do better than others if
he or she tries hard enough.

11

| often tell my child he or she
can get good grades if he or she
works hard enough.




C. Parent Involvement Scale
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For the following items, please respond according to what you typically say and do in helping
your child learn at home, not what you necessarily believe is right. Please fill in the circle that
shows how often you say or do the following things.

No

type of question

Not often

Rarely

Sometimes

Most of
the time

Very often
/always

12

How often do you talk to
your child about what he
or she is learning in
school?

1

2

3

4

5

13

How often do you
review and discuss with
your child the graded
assignments and work he
or she brings home?

14

How often do you help
your child
with math?

15

How often do you help
your child with reading?

16

How often do you talk
with your child about
your expectations
regarding his or her
homework?

No

Type of question

Very
little
time

Little
time

Moderatel
y

Frequently

A great
deal of
time

17

In general, how much
time do you (or someone
in your home) spend
working with your child
on school subjects each

day?

18

How much time do you
(or someone in your
home) spend
checking/correcting his
or her homework each

day?
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D. Parent-Perceived Amount of Teacher Communications

Teachers communicate with and involve parents in a variety of ways. As far as you are
concerned, did your child's teacher communicate with you enough in the following ways this
school year?

No Type of question More than | Very | Enough | Rarely Not
enough enough enough

19 | Sent home activities for my child
and | to work on together.

20 | Gave me reports or notes about
my child's progress.

21 | Asked me to help my child with
his or her schoolwork.

22 | Told me about my child's
strengths and positive qualities.

23 | Gave me ideas about how to help
my child learn

24 | Sent me a folder of my child's
classwork with comments.

25 | Kept me informed about what
my child was learning.

26 | Sent me newsletters or notes to
keep me informed about the
classroom.
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