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ABSTRA CT 

The ma ill aim of this study \I 'OS to cOlJlpal'olil 'e(v illveSli,l!.{/le the pruhlems encollntered (Ind achievements 

gained in both Hadiya and Amharic taJlguoy-es us media o./il1SlrllCliol1 since Ihe lillie of implementation 

at grass root level in the prilllm)' schools of !-IoS.Wlnll IO"'n in Hadiyo Zone--SNNPRG _ 

As the main subjects oj the siudy. primm)' school leae/lers. studeuts. principals. educational officials, 

porenls and linguists were takeu. In an attelllpt /() collect reliable and valuable inJormation, a 

combination of diverse research method," (triangula/ioll) cons/~~'ling of questionnaire, interview, 

observation and documen(CIIY sources were applied. The dala gall/ered were analyzed and described 

based on comparative-descriptive survey method cOll1prising both qlfanlilalive and quolitalive research 

designs. 

Language skill trall1l11g offered to primal)' schools teachers in both Hadiya and Amahric media oj 

inslruclion was no/ promising and sali5jac/orily ,rea/ed The short-term in - service training teachers who 

were graduates oj old curriculuill dominated the school environment and language instruction. 

Particularly, the delivel), of education through Hadiy" language in 2"" cycle (5-8) was left Jar the 

teachers who have not qualified nor they have offered suffiCient skill training provisions Jar the position 

they held. 

The study Similarly shows that both Hadiya and Aillhoric lIIedia were suffering a lot from the shortage oj 

curricululI1l11aterials and general reading re/erellces_ The preparatiun oJtextbook 11'(1.1' nol contextualized 

and cusloll1ized and didn't in Jull allow teachers' active participation. They were directly translated into 

language media(Hadiyyisa and A mharic) from the lIIaterials already available eilher in English or 

Amharic. The contents were Jull 0/ alienated terills. locked relevallce to connectedly rejlect students' 

classroom lesson with their day-to - day activities in the environillent andfailed to lIIeetthe psychology oj 

their leaming 

Through the evaluative mechanisms and serious lIl easures taken, however, slIch diffiCUlties were 

concurrently reduced. Almost all the subjects oJthe study (teachers, students, parents, principals, offiCials 

and linguists) were developed conslructive allitude toward, the use oj Hadiya language and choice oj 

Latin script to be lIsedfor instruction Reverse~v, many respondents were dissatisfied Clnd rejected the use 

oj Amharic as a medium at primOl)' school levels. 

When compared aver-all students' enrollllelll and repletion rates, the degree oj promotion and 

participation oj girls in edllcalion and their level oj acadeillic achieveillents were lIIore enhanced in 

Hadyiyyisa than Amharic lallguage lIIediuIII. In the same way, the degree oj students' de tainment, dropout 

and repetition rates are decreased s ince mother longlfe education cOl1lmencement. 777e research findings 

again describes that Hadiy" language medilllll had 'I"ite dependable relationship IPith English lIIedium 

while the type oj closeness the Amharic language lIIediuIII shared with English lal/guage was low and 

smal/. It was thereJoreJound thatstlldents in Hadiya IlIliguage medium are pel/arming beller and scoring 

high grades than those who in Amharic lIIediuIII_ 

The involvement oj teachers in the preparation oj cllrriculum materials which was marginal at the 

beginning became progressive. The jlow oj in/ormation. interactivit)'. communication and exchange oj 

ideas rejlected belweenthe schools and the whole COlIlIlIl.ll1ity was SlilOoth, friendly alld encouraging 
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J.I Backgrollnd of/he Study 

CHAPTER - ONE 

INTRODUCTION 

Education is a cornerstone of economic growth and soc ial deve lopment and a pri ncipa l means of 

improving the we lfare of indi viduals. It increases the productive capacity of societies and their 

politica l, econom ic, and scientifi c institutions. It al so helps to reduce poverty by increasing the 

value and efficiency of the labor offered by the poor and by miti gating the populat ion, health, and 

nutritional consequences of poverty (Lockheed, 1988:8). 

So that primary education is expected to playa chief role in prod uc ing a literate and numerate 

population that can dea l with problems at home and at work and to serve as a foundation up on 

which further education is built. However, the transmission and flow of any idea which has 

greatly linked with the daily lives of the school children could only be possible when the language 

of a child is properl y used as an instrument and a vehicle. 

/" 

To accept this as rea li ty in the context of educational system and teaching-learning process, as 

supported by a number of scholars and UNESCO (1953), "a right of child to learn" is the selection 

and cho ice of appropriate and right language of learning. Coombs (1985), has also not been 

di stanced from reminding about decision on which language to use as a medium of instruction is 

one of the most pedagogically difficu lt issue faced by schools in many countries . 

Scholars like Skutnabb (1984) and Cummins (1986) attempt to explore the potentially damaging 

effects of ignoring a ch ild's first language in the state education system. They claim that neglect of 

the home . language would not only result in the gradual withering a way of that language but 

would also hold the chi ld back in general cognitive development because new concepts would be 

introduced via the second language. 

According to Weva (2003), among the many means of adapting the school curricu lum to the local 

context, mother language is one of the most important tool s. The mother language helps the 

expansion of people's awareness of self, as individuals progress in reading and writing by using 

words that help them understand their world. In cOfll1ection to thi s fact, a report by UNESCO 



(1953) in Shimeli s (2004: 2) expresses thc importance or mothcr tonguc in the schoo l curricul um 

as mentioned bclow: 

II is axiomatic thaI the best mediI/ill for leaclting a child is his lIIolher IOllgue. 

P;ychologically, il is Ihe ;yslelll of lIIeaning!nl signs Ihul in his lIIinds works 

anlall1alically for expression and underslanding. Sociologically, il is a means of 

idenlificalion alllong Ihe lIIelllbers of Ihe connn/mily which he iJelongs. Educalionally, 

he learns 1II0re quickly through il lhanlhrough anllnfallliliar linguislic mediull1. 

This report and many other educators assume that the development of the first language IS a 

support for learning new concepts expanding people's self-awareness and new ways of speaking a 

foreign language with great effort. Hence, the psycho-pedagogical and socia-cultural development 

of the child seems to be highly influenced to the extent he/she uses the language of education in 

the process of teaching-learning as well as around the world. 

Even if local language as a medium of instruction is provided with numerous advantages and a 

number of benefits, there are notable opponents of mother tongue who argue that local language 

alone cannot bring the quality of education. They suggest that the language policy and language 

practice in schooling are only one element amongst many that make a school more or less 

successfu l. A number of programmers of mother tongue education (even those published as highly 

successful) did not go beyond the experimental phase (Weva, 2003). 

It is not, however, enough to see the language of the classroom merely as the medium of classroom 

communication but also it is so deeply embedded in many subjects of the school curriculum that it 

is some times difficu lt to separate learning the concepts and processes of a subj ect from learning to 

use language to represent and use these concepts and processes, and it is a means of learning 

(Barnes, 1969; in Routledge and Paul , 1972 : I L3)~ It can, therefore, be said that pupils' uses of 

language for learning are strongly influenced by the teachers' language, wh ich prescribes to them 

their roles as learners because the very act of verbalizing new knowledge often requires are­

organizing of the old and the new together. For these reasons language in the classroom must be 

discussed in a wider context. 

After the military government was collapsed and replaced by the Transitional Govenmlent of 

Ethiopia in 1991, the old curriculum has been replaced by the new one, which incorporates the 

new educational assumptions and contents; and the Charter adopted by the Conference for Peace 

and Democracy held in Addis Ababa from July 2-6, 1991 .recognized the right of the nationalities 

to develop their history and culture and to use and nurture their languages (Ayalew, 2000:61&75; 
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ETr, 1994:44). As a result, over 20 languages have been used as med ia o f instructi on fo r pri mary 

educat ion (ETr, 1994:5). One of these is the use o f I-Iad iya langua ge as a medium 01' instructi on. It 

is as one of the nationality (inst ructi ona l) languages, as it can easil y bc seen, is lirmly facing with 

aggress ive chall enges in impl ementing at base line. Whi ch then. in turn , may fac ilitate and 

aggravate complain ts bringing damaging effects in teachi ng- lea rn ing process among the 

implementers (teachers, students and parents) when mother tongue is used as a language of 

instruction at pri mary schoo l levels. 

1.2 Statement of the P.-oblem 

As currently enshrined in the Federal Democrati c Republic o f Ethiopian (FDER) Constitution, all 

nations, nationalities and people of Ethiopia are entitl ed to enjoy constitutionally guaranteed rights 

to free development of their cultures including the use of their languages. Since 1991 once again in 

well-advanced manner, Hadiya language became the language of education in both formal and 

non-formal settings of learning environment. 

However, in a linguistically varied countries and in it situation where multilinguals exist, 

implementation of language policy with the use of vernacular languages as a language of learning 

seems to be challenging since it requires heavy hu man resource, financial capacity and material 

supply . As We va (2003) points out Afri can countries including Ethiopia are nations of such 

diverse cultures and ethnic groups composed of people with different physical features, religious 

beliefs, multilingual aptitudes, and a diversity of cultural backgrounds and ethnic origins. It is 

therefore with these situations that Ethiopia has recently begun to implement nationality languages 

at primary school curriculum and nationality languages at each reg ion, one of these languages in 

the country is Hadiya language. 

Take into account thi s reality, an attempt was made to dig-out and investigate the challenges faced 

and achievements gained by the post 1991 primary scllo01 curriculum with regard to mother 

tongue as a medium of instruction in the primary schools ofHossana town in Hadiya Zone. 

The research study was, thus, made an effort to come-up with relevant solution, suggestion and 

response for the research questions mentioned below as: 

A. What are the challenges and successes which mother tongue as a language of education 

faced and attained in primary school curricu lum? 
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8. Arc there possible act ions taken to alleviate these acu te challenges prevai ling in primary 

schoo ls of Hossana town? 

C. Do teachers, students and parents have constructi ve attitude towards the usc of mother 

tongue as a language of learn ing? 

D. Are the curri culum materials ava ilable In the schools for the implementat ion of mother 

tongue education? (e.g. textbooks, teacher's guides, syllabuses, reference books and other 

instructional materials) 

E. How is the teachers qualification and competence in their pro fess ion to run mother tongue 

educat ion? Is there any sk ill training provision to up-grade teachers' efficiency in teaching 

mother tongue? 

F. What is the role and responsib ility of school principals in promoting and contributing 

resources to the teaching learning process through mother tongue? 

G. Does the ex isting situation at good stand in faci litating a sequence of necessary information 

among the school communities and expelis (officials) and lingu ists of education bureau to 

effectively implement mother tongue education? 

1.3 Objective of the Study 

The main objective of thi s study is to investigate the challenges and to indicate corrective 

solutions (measures) in the implementation of mother tongue as a medium of instruction in 

primary school curriculum of Hossana town in Hadiya Zone. The research study, thus, focused 

on the following points as: 

• Finding out the 'need' prevailing among the teachers and resources in implementing the 

use of local language as a medium of instruction; 

• Digging out the major challenges and attainments which mother tongue faces and yields as 
~ 

a language of learning in the primary school curricul um; 

• Stating the actions taken to mit igate such aggressive challenges that mother tongue as a 

medium of instruction meets during implementation; 

• Investigating the role and responsibility of school principals in promoting and contributing 

resources for the implementation of the mother tongue; 

• Investigating the attitude of teachers, students and parents as the implementers and 

beneficiaries towards the use of mother tongue as a language of learning; 
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• Stating the extent of communication about the implementation of mother tongue educati on 

that facilitates the sequence of relcvant informati on between the school community and 

educational practitioners. 

1.4 Significance of the Study 

It is possible to say that the design of language policy at national level will genu inely be 

implemented and properly adapted new curricu la at the bottom when the gap between producers 

and consumers is filled and sense of team work is fostered among the concerned bodies and the 

community at large. So, the study paves the ways for curriculum planners, educational 

practitioners, language policy makers, school principals and interested researchers in the field to 

reali ze the challenges, successes and issues as a whole in-depth and take possible measures. 

Furthermore, it will also be used as a cornerstone and foundation for further investigation and 

study. 

1.5 Delimitation of the Study 

This study is delimited to primary schools of Hossana town in I-Iad iya Zonel SNNPRG. The 

reasons for the study are twofold: the manageability of the study with the time and the resource 

capacity of the researcher, and hi s familiarity and accessibility to the supposed group of population 

of the study. The scope of the study is also delimited to assess the ex isting situation of 

implementation of mother tongue as a language of education. Therefore, the challenges faced and 

achievements gained, the roles played, availability of curricu lum material s and man power, the 

degree of communication among education bureau officials and the school community and the 

other organizational pat1icipation and the students-teachers interaction wi ll be the major concerns 

of the study. 

1.6. Limitation of the Study 

Primary school curriculum at grass root level with language policy can only be implemented and 

effective when sense of belongingness, concern and real commitment among the implemented are 

developed. School communities (i.e. teachers, principals and students) in particular and the society 

in general should take a tremendous share to this end. 

The reluctant behavior and irresponsiveness of main principal to provide ever building information 

in Alemu W/Hana primary school was degraded the intent of a st udent-researcher. Which later 
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earned a re-v is it o f a researcher to dea l again wi th a vice- principal abo ut the stud y conducted was, 

therefore , se ri ously hampered him to use the ti mc budget suni cientl y. 

1.7 Definition of Operational Terms 

It is important to define all unusual te rms that could be misinterpreted. This definition helps (0 

establi sh the frame of reference with which the researcher approaches the problem (Best, I 999:40) 

Triangulation - The use of two or more methods of data coll ection in the study of some aspect of 

human behavior (Cohen, 1994: 233) 

HadiY)'isa - Hadiya language spoken very widely where Had iya tribe settles 

Frequency Counts - Nominal measu res and the class ificat ion of variables in categories and in 

nominal form (Best, 1999:357) 

The Chi- square Test (X2) -A test of independence, the idea that one variable is not affected by, 

or related to, another variable. 

Rank Order Correlation -It is a particular form of the Pearson product movement correlation that 

can be used with ordinal data as the spearman rank order coefficient of 

correlation. 

First Language - The linguistic code used as mother tongue by most members of a speech 

community (Ibid) 

Na tive Language -The language which has been acquired natura ll y during child hood (first 

language, mother tongue) 

Second Language- The language leamed by an individual after acquIrIng hi s first or native 

language or mother tongue (Rout ledge and Paul , 1972). 

Vernacular - The indigenous language or dialect of a speech community 

Speech Community- Any regional or socially definable human group identified by the use of a 

shared linguistic system and by participation in shared socio- linguistic norms 

National Language- A language which mayor may not have official status but is used by a large 

section of the speech community 

Medium of Instruction - A language by which education at pnmary school level can be 

transmitted or instructed 

Mother Tongue Education - The delivery of education through the use of ones own mother 

tongue as medium 

Scores - Grades (results) that an individual earns (achieves) on certain type ofa test 
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1.8 Organization of the Study 

The prioriti es o f the resea rch wil l begin with in troducto ry sect ions embrac ing bas ic substances 

whi ch cou ld go down shad ing its li ght on the proceedi ng pages and giving a reader an eros ive 

mot ivati on towards the research. 

The second approach o f the study was appeared to present and introduce main body described as 

problem to be investi gated, under which it leaves the room for its parts and parce ls for they are a 

bridge stone, and can tell a researcher as we ll as a reader the target and relevance of the study and 

how to come-up to those constraints with possible measures and so lutions. Background and review 

of related literature is equally important and another pillar of this section because it illuminates the 

complete picture of the study with different views, suggestions, solutions and positions of scholars 

which support the study of the researcher as a stepping stone . 

Thirdly, at the stage of procedures, organi zation of a study, was clearl y emerged with the 

description of the research design, the sample, the instruments used. the procedures followed (the 

what, when, where, and how of the study) , and justification of the statis tical techniques used. 

Soon after procedures attempted to be followed above, the report of the result, interpretations and 

descriptions of the findings pertinent to each of the research hypotheses or questions were 

carefull y presented. 

The last portion of the study summari zes the work of investigation and presents concl usions drawn 

from the findings (resul ts) of the investi gation . Based on the resul ts of the study, recommendations 

were provided. 
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CHAPTER- TWO 

REVI EW OF RELATED LiTERATURE 

2.1 The Concept of Primary Education and Its Cllrt"icuillm 

Education is a process by wh ich man transmits hi s experiences. new findi ngs and va lues 

accumulated over the years, in his struggle for survival and development through generations. The 

expansion of primary education in the 19tilc was, in the same fashion. regarded as an instrument for 

training the children of the masses, the lower classes, to be content with the posi tion. The 

development of the primary education represents all the changes which have been taken place, not 

only in social values, but in the attitude to knowledge and literacy, in the kind of knowledge that is 

of most wOlth, in the meaning of intelligence and the methods of its development, in the relation of 

mental and physical activities, in the learning process, and in general, in the concept of what 

makes a whole individual (Kandle, 1930:349). 

The purposes of the primary school at a time were determined by a deep-rooted faith in knowledge 

as power and knowledge as viltue; literacy was regarded as the best panacea for all social ills. 

Therefore, there was the wide acceptance slogan "open a school and close a jail". Which means 

through the acquisition of knowledge, the individual was to acquire, not only the skill s and 

techniques of knowledge, which would adj ust him to hi s envirolID1ent, but a training in character. 

To put it clearly, primary education most of the time appears with chief purposes like to produce a 

literate and numerate population that can deal with problems at home and at work. It is ax iomatic 

that primary education serves as a foundation upon which further education is built. So that many 

countries in the developing world have to make primary education systems able to meet their 

obj ectives, to be effective in teaching students the core skill s contained in their national 

curriculum, to provide all school-age children with opportunity to attend school. If it is to do so, 

primary education systems in turn maximize national efforts to build a human capi tal base for 

development (Lockheed, 1991 :9). 

However, this is only possible and bears fruits when one can workably understand the meaning 

and the nature of the concept of the curriculum and define it as the formal and non-formal content 

and process by which learners gain knowledge and understanding, develop skills, and alter 

attitudes, appreciations, and values under the auspices of that school (Weva, 2003: 1). The above 

statement stands for both formal and informal aspects of school, what one learns (content) and how 
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one learns (process), and outco ill es in Itmns o r knowledge, understand ing skill s, att itudes, 

app rec iations, and va lues . 

2,2 The Role of Langu a ge in Edu catio n 

Language is a vehi cle through which groups 0 I' people seek to maintain their identity though 

linguist ic diversity creates ll1a ny problems o r educal iona l pol iey (Holmes, 198J: I I ). Acco rding to 

Barnes (1969: I 13), " language is a maj or means or lea rning, and Ihal the pup; Is' uses of language, 

for learning are strongly influenced by the Icache rs' language, which prescribes to them their roles 

as learners". However, the degree to whi ch they accept this prescription depends upon the socio­

linguistic expectations which they have bu ill up du ring the ir past experience. 

As he reports, it is not enough to see the language of the classroom merely as the medium of 

classroom communication, but also language is so deeply-embedded in many subjects of the 

school curriculum that it is sometimes di ffieul t to separate learning the concep ts and processes of a 

subject from learning to use language to represent and use these concepts and processes . Piaget 

and his fo llowers in Routl edge and Kegan Paul (1972:114) hold that children learn to 

conceptualize first and that language comes in as a means of completing and representing such 

processes as classification and seriation. The refore, whichever poin t of view one takes it is clear 

that learning to use language to think wilh is an essentia l pari of most of the learn ing which goes 

on in both primary and secondary schools. And, lor example, to learn to thin k Illore clearl y, to 

speak and write more effectively, and 10 lislen and read with greater understanding have been 

attempted, as the goals of the stud y of language (Hayakawa, 1972), 

Accordingly, Smitherman (1998:85) in Shimel is (2004: I 0) states that the ro le o f language in the 

instructional process is very cri tical because it represents a people theory of rea lity and it explains, 

interprets, constructs and reproduces that real ity. Both Stierer and Maybin( 1994:22) extend their 

view in such a way that "ch ildren have to ex peri ence language be ing used by people in appropriate 

ways, which enable them to create and share meanings, They, in the same way, believe that no 

child would ever learn to read if locked into the Bri tish li brary but they must have access to people 

using print in an appropriate ways. Which is to mean that learning ones ' mother to ngue is learning 

the use of language, and the mean ings, As they fo rwa rd their po int of view that what is necessary 

condition of language learning is the exi stence of a context where children can grow surrounded 

by purposeful and meaningfu l use of language, 
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Of course, rega rding students' interaction with learn ing agents is bes t ex pressed by two scholars, 

Spolsky (1972) and Thomas (1990) in Altaye (200 1:2). Their view slipports that learning becomes 

more e ffecti ve in school when there ex ist interaction of the children with the teachers, textbooks, 

peers and that language mediates the interactions. Therefore, to brin g successful achievement in 

learni ng and the learners ability to comprehend the whole teaching-learning process together 

wou ld seemingly based on the app ropriate cho ice of medium of instruction in a mu lticu ltural 

community . Because the appropriate se lection of medium of instruction enables the learners to 

express themselves in the language wh ich is being used for their learning and it is basic condition 

for the teaching learning process . As it is viewed by Coombs (1985) and others, the question here 

to decide on which language to use as a medium of instruction is the most academically 

challenging and very sensitive issue faced by many schools in many l11ultilingualcountries. With 

respect to this, Annamalai (2003) in Sil imelis (2004: I I ) adds-up his view as wh ich language 

would give effective serv ice as medium of instruction. 

2.3 The Concepts of Vernacular Language and Its Roots 

According to the Applied History Research Group (1997: 1), the political stability achieved by the 

success of the feudal aristocracy created an increased demand for literacy and education which 

lead to an intellectual revival that fm1her hastened the decl ine of Latin as a li ving language. 

Following this , vernacu lar languages of the ancient literature and others became ensconced in 

medieval aristocratic circles. New written forms of vernacular languages developed that were 

loosely based on the oral vernacular languages. The similarity of these new written forms of the 

spoken languages in everyday use allowed them to be eas il y assimilated and the use of these 

vernacular languages rapidly expanded in virtually all areas, making written works accessible to 

higher proportions of local populations. 

On the other hand, as the Research Group further narrates, the ri se of vernacular language was 

assisted by the increased nationalism which resulted from the consolidation of monarchies in the 

later middle ages. The decline of papal influence fractured the solidar ity of Christendom, leaving 

people to identify with a single country, subject to one lord, king or emperor. Tlie sharing of a 

common language no longer enhanced the sense of European unity and , while Latin remained the 

international language of formal politics, government and legal documents began to be written in 

the vernacular as early as the late 121hc in England and France. 
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Accordingly, it is Holmes' ( 1983) stud y that rcvea ls the devel opment o r vernaculars as media o r 

instruction and the language or scho lars has its origins in thc 17'''c and thc ri sc of nationali sm. 

Mass literacy campai gns in the vernacul ars and the developmcnt o r nati onal systcms of uni versa l 

elementary schooling in the 19'hc served to different iate European systems of education as they 

moved from eliti st to mass education. However, as Unger ( 1996) notes that in education, a highl y 

controversial approach to inner-city classroom teaching, is using vernacular language as a mediull1 

of instruction with which most children are more familiar. Accord ing to him "Verna" originates 

from the Latin and which means " language of the streets" . Therefore, vernacular language is the 

indigenous or home language of di alect of a speech community. 

2.4. The Meaning of Mother Tongue 

The very important characteri stic of language is well caught in the saying that "men must talk 

about themselves until they know themselves" (Routledge and Paul , I 972). To possibly carry-out 

thi s saying in any environment, it is a mother tongue which takes a tremendous place in every day 

life. As many literatures show the terms "mother tongue," "native language" and "first language" 

have been used for a long period of time interchangeably. However, most of the terms that are in 

common prove difficulty to apply with any precision because they tend to emphasize ce11ain 

features to the exclusion of others. 

In cOIUlection to thi s, the term "mother tongue" , for example, can be quite misleading, since it may 

literally not be the same thing as 'father tongue ' or 'grandfather tongue' . "First language" seems to 

be of course a less ambiguous term but, like home language; it needs to be used with caution when 

refening to children from multi lingual fam ilies, many of whom will be brought up to be bi-or 

tri lingual in some degree. The term "native language" is perhaps most problematic of all , because 

it seems to imply a value judgment about a speaker's credentials (Stierer and Maybin , 1994: 75-

96; Routledg~ and Paul, 1972: 113). In spite of their ambiguity, first language denotes the mother 

tongue and which refers to the linguistic codes corresponding to the individual' s first language or 

mother tongue experience. Native language is meant the language which have been acquired 

naturally during childhood. 

Declaring education for all, Benson & Carol (2005 :2) highlight more in detail which many 

challenges remain; the use of mother tongue in education has powerfu l pedagogical and social 

justifications and, thus, is a critical step in the right direction towards achieving education for all. 

They again stretch their study that one of the principal mechanisms through which inequality is 
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rep roduccd is language, specifica ll y the language used as the medium of instructi on. It then shows 

how the learne r's mother tongue hold s the key to making schooling morc inclusive for al l 

di sadvantage groups. 

2.5 T he Relevance of Mother Tongue as a Medium of Inst.-uction 

As the term mother tongue implies, language and identity are linked. Thus, a healthy identity 

balances different aspects of our personalities. Because a community expresses part of its identity 

in its languages of instruction and similarly a healthy society makes choices that promote 

harmonious communities and confident individuals. 

Years of research have shown that children who begin their education in their mother tongue make 

a better start, and continue to perform better than those fo r whom school starts with a new 

language. The same applies to adults seeking to become literate. This is today widely reali zed and 

implemented even though some governments insist on imposing a foreign language of instruction 

on young children, either in a mistaken attempt at modernity or to express the pre-eminence of a 

social dominant group. 

Accord ing to Holmes (1983: II) several language policies can be identified. In some countries, as 

in France, every effort has been made to create a national language and promote its acceptance 

through the schools. Where two major languages are spoken, as in Belgium and England and 

Wales, bilingual policies may be adopted; each group of children being taught in its own mother 

tongue. Where, as in the Russia, a multiplicity of languages ex ists, each child may be taught in its 

own mother tongue but a national language may be taught as a fore ign language to all those who 

do not speak it at home. 

So that, more convinced than ever of the value of mul tilingual ism, certain countries in the world 

are at good attempt to promote learning in number oflanguages. In the same way, Baker (! 988:6 1) 

in Altaye (2004: 14) proves that "no child should be expected to cast off the language and culture 

of the home as he crosses the school threshold." As language has always held a central place in the 

affairs of man like in his education, hi s art and his science, is among the very first forms of 

behavior that we learn as children. When we later learn other skill s and acquire other knowledge, 

much of our learning can reach us only through the medium of language (Burling, 1970: 1). 

Most experts agree that the mother tongue should be used as a medi um of instruction during the 

chi ld 's early years. During thi s important and impressionable time, mother tongue instruction 
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enhances a child con fidence. The child is able to assi milate knowledge through hi s/her own 

language and cultura l references and thi s makes knowledge transICr more effi cient. In li ne with 

thi s, UNESCO ( 195 1) argues that the best medium of instruction for a child in the primary grades 

should be hi s/her mother tongue. So, the use of the mother to ngue in the c lassroom represents 

more than a si mple process of teaching the mother tongue to students. And thus, knowledge 

transfer in education systems is based on shared language and cul tural references. - .- .~ 

Which is strengthened by the statement of Burling (1970:200) as "the central facts of human 

language, then, are a lso the central facts of human culture: our ability to speak, like all our other 

human abilities, rests firmly upon our unique human heritance." On the other hand, limiting 

students to one language within a larger community of cultures al so limits thei r world view. For 

this reason, experts agree that mother tongues should co-exist with learning in at least one national 
.~ 

language. Successful programmes typically introduce national language instruction after the initial 

school years . At the very least, students and parents should be given the choice. 

As UNESCO's (2003: 18) Education Position Paper nan·ates that encouraging the promotion of 

linguistic diversity and the development of multilingual education from early childhood onwards is 

a way of ensuring the preservation of cultural plurali sm and the conditions for international 

understanding, tolerance and mutual respect. Likely, Littlebear (1990:35) strongly witnesses that 

effective language educational practices and native language survival, wh ich, when acted upon 

positively, can help lower the dropout rates of native language students, increase their achievement 

levels, enhance individual and cultural self-esteem, and aid in the acquisition of Engl ish. 

It is, thus, clear that educational methods incorporating the cultural and linguistic knowledge of 

students are the most effective methods for preparing them to compete in the mainstream of 

society. However, the political and economic obstacles and challenges, according to various 

opponents, are enormous. Underlying thi s, some languages do not have the range of vocabulary 

and concepts to be successful or useful beyond the early stages of schooling without additional 

codification and the invention of new words, which can take years. Because of this condition, the 

children spend more time learning newly invented words than learning and grasping subject 

matter. 

Similarly according to Fishman (1968: I), mother tongue education currently suffers from three 

serious lacks: a lack of funds, a lack of personnel, and lack of evaluated programs. Even though 

the use of mother tongue as a medium of instruction is debatable issue, findings from the above 
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studies show that mot hcr- tongue teachi ng has prov ided a posit ive and non-threatening learning 

environment for st udcnts, and the feeling that they are making progress in second language 

learn ing. Students in mother tongue-medium programs appea r to be more acti ve, Ica rn more 

subject matter, enjoy school more, and are improving in second language lea rning. It is thus 

tempting to say that first language-med ium instruct ion has been a success, an agreement that is 

consistent with the position that educati on in the pri mary language benefits cogniti ve deve lopment 

and can contribute to second language acq ui sition. 

2.6. The Views of Mother Tongue Medium Advocates 

According to views of various authorities and research studies, it is easy to imagine that first 

language-medium of instruction has been suffering from arguments and di scussions involving 

di sagreement among the educators, . The advocates of mother tongue- medium of instruction widen 

their mental horizon to look into its importance from three major angles. Therefore, pedagogical, 

psychological and sociological advantages (benefits) of mother tongue-medium of instruction are 

considered here. 

2.6.1 Pedagogical Advantages of Mother Tongue Medium of Instruction 

The development of home language li teracy skill s by students entai ls no negati ve consequences for 

their academic or cognitive growth, and , in some situations, there may be significant educational 

benefi ts for students in addition to the obvious personal benefits of bil inguali sm (Cummi ns,1984). 

Pedagogical emphas is shows that rather attempting to eradicate children's bilingualism in order to 

help them learn second language, educators should encourage students to develop their linguistic 

talents and also provide parents with advice and resources to enable them to promote first language 

in the home. 

Richards (1994:40), 111 thi s regard, outlines pedagogica l benefit of mother tongue as " the 

educational and personal experiences students bring to schools constitute the fo undation for all 

their future learning; schools should therefore attempt to ampli fy rather than replace these 

experi ences." Schools so that communicate subtle messages to students regarding the value of their 

prior experiences and the appropriateness of their language and culture within the broader societal 

context. With considerable relevance, scholars attempt to explore the potentially damaging effects 

of ignoring a child 's first language in the state education system. They claim that "neglect of the 

home-language wou ld not only result in the gradual withering away of that language but wou ld 
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al so hold the child back in genera l cogniti ve development becausc ncw concepts wo uld be 

introduced via the second language" (Skutnubb-Ka ngas, 1984; CUl1lm ins and Swain , 1986) . 

.I As repeatedly stated in the previous sections, UN ESCO (1953) l1l ore clearl y expound s that it IS 

pedagogicall y ad vantageous and educati onall y benefi cia ry if the child can learn more quickl y 

through mother tongue than unfamiliar linguisti c med ium. Quick learning and g~ of subject ,-
matter in a well defined manner is seemed to be poss ible when a child uses hi s/her home-language 

as a medium of instruction. Likewise, Dutcher ( 1982:5 1) cited by Mitiku (2005 :20) presents his 

view as: 

Children who have not learned in their mother tongue well will not learn well in 

second language. They will learn neither to read nor to acquire subject matter 

through it. instruction in mother tongue will promote better learning. If the 

language the child uses is different from the language of medium, the child faces 

technical difficulties (pronunciation, grammar, etc) of the new language, and as a 

result, learning in that language is difficult. 

This report notes that the appropriate use of mother tongue is very important not merely fo r clear 

understanding but also a bottom-rock for the second language development and which results in 

common underlying proficiency indicating that concepts and abilities acquired through first 

language transfer to second language. Furthermore, Commins(1984) and many others believe that 

"instruction that promote proficiency in one's first language also promotes proficiency in the 

second language provided there is an adequate amount of exposure to second language and 

motivation to learn it" . This indicates that a student who has mastered a concept or skill in one 

language does not need to re-learn it in his second language; all he needs is to learn new words and 

structures. For all ch ildren, academic success depends less on the specific language they know than 

on the ways of using the language they know (I-leath, 1986: 144). Thus, the school can promote 

academic and vocational success for all children regardless of their first language background by 

providing the greatest possible range of oral and written language uses . 

./ It can therefore be concluded that learn ing through the use of first language seems to result in 

mental flexibility, greater skill at forming concepts, and a more diversified set of mental abilities. 

Educators can playa significant role not only in promoting positi ve attitudes towards the local 

native language but in creating opportunities for people to use it. School personnel and community 

members together can also create and support participation in such initiatives. 
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2.6.2. Psychological Advantages of Mofhe!" Tongue-Medium of InsfTuction 

, It is bo ld enough to perce ivc the ex istencc of an occas ion that brings to mincl thc days when 

children had their mou ths washed out with soap for speak ing their own language and lea rning 

through their home-language. Cantoni ( 1997) describing the situation, writes that it is 

misconception that learning through mother tongue could retard a child's deve lopment and cause 

confusion and the perception that school language is more valuable than an indigenous language. 

Because, as he scales-up hi s view, the reverse could deprive the cognitive advantages, retard their 

development and cause confusion in their language learning. [n favor of this, Fi shman (1968) in 

Muluneh (2000: 11 ) discusses that "to expect a child to deal with new information presented in new 

language is to impose on him a double burden which results in slow progress of the child." T~is 

to say that exposing a child to a strange school environment anclunfami li ar language use may lead 

him to the declined of home language which can again bring frustration to greatly suffer him/her in -
school because he/she could not understand the teacher's language. 

Gaum (2002) also reports "the intuition that children who are obliged to learn through a language 

they don not know are in most cases extremely disadvantaged and unab le to catch up." Meaning, 

...... instead of teaching the children the language of their home, by making an effort and sacrifice of 

using only the language of the school, will slow down communication and interaction between the 

learners and the teachers. 

Lockheed and Verspoor (1991: 37-38) in arguing strongl y the ineffectiveness of teaching-learning 

process as a result of home-school language incongruence under the ci rcumstances in many 

developing countries where high dropout rates exist, magnify that the failure to begin with the 

home-language as the medium of instruction and clue attention given to foreign language in school 

cause cognitive problems and language handicaps. With thi s situation the students have become 

unable to transmit cultura l knowledge that has no equivalent in the world-view and language 

outsiders. T~e, mother tongue education as the psychological advantage secures the 

frustration , mental disturbances and lose of confidence of the children which seem to be remained 

longer with them as a result of home- school language imbalances. 

/ 2.6.3 Sociological Advantages of Mother Tongue-Medium of Instruction 

It is not far from the truth, in the eyes of several educators, that instruction of chi ld through home­

languages is a very important source of identity, strength, and sacredness. And they viewed the 
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loss of thc ir language and culture as leadi ng to soc ia l dysfu nction, e ros ion of identity and be liefs, 

di sappearance o r sacred ceremon ies, and abandonmcnt or traditi ona l tcachings. Here, what is 

equa ll y important for ch ildren learn ing, as Richards ( 1994: 4) entail s is " through the process of 

learning a language that is embedded in the social li fe of a commun ity, the chi ld learns the v~s, 

beliefs and ways of interacting in that community and in turn becomes a member in good standing 
~ 

in that soc ial group." This is therefore clearly understood to say that in learn ing a language the 

develop ing child becomes a fu ll y funct ion ing and va lued members of the community of speakers -
of that language. 

Burl ing (1970: 200) , in favo r of the above fact , suggests that "the particular traditions of language 

or of culture that anyone of us acquires result from our own indi vidual experiences. " His view 

precisely shows that our day-to- day lives, they way we perceive th ings, and express our within 

fee lings are all about direct refl ection of our language and culture. Hence, it is best remembering 

and worthy to accept if and only if those sociological values of education secure more information 

grasp of a child through the language fami liar to hi s all members of community use and enable 

itself to express and well understand its cu ltural meaning. 

Makulus (197 1) as cited by Solomon (1995) presents the interaction and inter-relation among the 

instructional elements: education and the child, society and culture. And as he further elaborates 

education has to make a child able to have vividly understanding his social and cultural values and 

the li fe of the society he grows up. Therefore, al l the elements here can make a link only through 

using the language that best empowers his culture. 

It is also a study of Spolsky (1 986) that emerges out switch ing it s light on the strong linkage 

ex isting between the language and culture that initiate mother tongue medium promotion 111 

education. Because according to Littlebear (1990) , there are seri ous measures to be taken to 

preserve home- languages and cultures and to use them dai ly and everywhere. He extends hi s 

points of view as "we must talk to our children our languages and share with them the positive 

sides of our past and contemporary cultures, we must return the learning and teaching of our 

languages and our cultures to where they rightfull y belong- in the fam ilies." This is to prove the 

view that learn ing and teaching languages and cultures of ones own will give the learners great 

satisfaction, respect and pride for themselves. Otherwise, as said above, education fa il s when it 

fa ils to make the child understand hi s social and cultural pbst and the li fe of hi s society. And then, 

learning occurs when the student does something to or with his environment. He interacts with or 
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man ipu lates some portion of hi s wo rl d, and he undergoes the consequences of his interaction 

(Tibbetts, Akeson and Silverman, 1968:82). 

2.7. T he View s of Mother Ton gue-Medium Oppon ents 

It is almost agreeable and acceptable fact in the eyes of many educalors that learning and teachi ng 

learners Ihro ugh mother to ngue is advantageous and effecti ve part icu larl y at the base li ne. 

However, there ex ist some authori ties argument against the use of home- language as a medium of 

instruction. For their opposition of the use of home-language instruction as a medium, they appear 

with some problems, pract ical draw backs and harmfu l effects. Those facto rs and major 

diffi culties in the process of effecti ve implementation of mother tongue and its challenge in using 

as a language of education would be foc using issues. 

Seemingly, Routledge and Paul (1972) state that" the mother tongue has an ambiguous status in 

curriculum." The main reason fo r thi s they come across is that English at once indicates a subject 

area, and a medium of learning and teaching. Therefore, there is no vacant position for home­

. languages to occupy and to be treated as a medium of instruction. Accordingly, Weinstein 

(1 983: I 03) stresses that the term mother tongue has no universall y agreed meaning rather 

appearing with considerable confusion. It is, thus, their fear that in education may fac ilitate 

fragmentation and language di lemma which in turn leads to poli tical instab il ity and nat ional 

disuni ty. Congruently, Weva (2003:23) presents the views of some language educators in such a 

way that a number of programmes of mother tongue education (even those publicized as highly 

successful) did not go beyond the experimental phase and were discontinued as soon as there was a 

change in regime. Accord ing to Williams (1977) quoted by Emenanjo (1990), if the language sk ills 

paliicu larly reading and writi ng are encouraged by home- languages as a medium of education, the 

sense of national feel ing would seri ously be damaged and national di sunity prevails at large . 

...... It is also imperati ve to look at some opponents of mother tongue education because they strongly 

argue that multicultural education threatens to divide students along racial and cul tural lines, rather .- --
unite them as a nation-builder. However, multicultural education proponents and UNESCO 

documents of different periods reacted against the opponents view explaining that multicultural 

education promotes the core values that stem from the princip les of human dignity, j ustice, 

equality, freedom, self-determination and democracy. 
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As Ansrc (1979) in Emenanjo ( 1990) strongly asserts that there is strength in ethnic and cultural 

pluralism, that ethnic a ll egiance and nationa l loya lty arc not irreconc il ab le; and that co-operat ion 

and coa liti on among ethnic groups are not dependen t upon having identical beliefs, va lues, and 

behav iors. What Ansre attempts to outline is that one's national unity can be fostered by 

multi cultura l education and plura l soc iety. Therefore, mu lti lingual ism/ multiculturalism/ pluralism 

could serve as a powerful force for nation building and political stabil ity and tolerance. It is well­

understood that strong political push, by Charismatic leaders, has led to the adoption and 

development of regional or zonal languages in a number of multilingua l countries. And the same 

strong poli tical push was used in Ethiopia to promote regional and zonal languages as a medium of 

instruction (Weva, 2003 :24). It is well- known that the implementat ion of such language policies 

however has been made easier by strong economic base and government action. Because the 

economy of a particular country is the main mobilizing factor for its education system but, as both 

------Nielson and Cummings (1997) ar~troducing new language in a linguistically diverse cultures 
~ 

and society needs huge investment and seems to be co sty an~. expeJ]di.ve. 

Another points of argument against home- language of a child with regard to economic challenge 

indicated by Mial aret (1979:165) in Mitiku (2005:24) are the demand of material and human 

resource supply, production and publication of teaching materials and textbooks. So that, 

according to mother tongue opponents, it is clear to see the econom ic challenges tending to make 

the effective use of home- languages very complex since the provision of appropriate and suitable 

m~rial s and training of teachers in the languages for those local communities requires large 

amount of money. 

,...-Successful curricu lum reform efforts must tackle the more difficult issue of preparing a coherent, 

appropriately paced and sequenced instructional program and developing effective instructional 

materials. However, the actual curriculum in many developing countries is poor in both scope and 

sequence of instructional materials (Lockheed and Verspoor, 1991: 16-17). Based on thi s, the 

opponents of mother tongue-medium of instruction critically argue that vernacu lar languages are 

severely affected by the shortage of learning materials. Fasold (1984). one of the opponents, feels 

that the use of mother tongue as a medium of education with scarcity of instructional materials, 

lack of alternative references, shortage of well- trained teachers and insufficient vocabularies has 

no meaning and is an attempt with no fruit. Spencer (1985) cited by Zerihun (2001) ascertains that 

any attempt to process teaching-learning in the mother tongue as a medium where inadequacy of 

literature, magazines, periodicals, and newspapers prevail , seems to be hopeless and meaningless. 
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Thi s revea ls that in the absence of sat isfactory teaching materi als and avail able supplementary 

reading materials, the approach wh ich gua ran tees qui ck learni ng and ease grasp of a child th ro ugh 

/ his mother tongue rather than unfamiliar language medium seeill s to appear with no meani ng. This 

is because instructional and lea rning mate rials are key ingred ients ill lea rning and they provide 

inforillation, orga ni ze the presentat ion of information, offer students opportunities to use what they 

have learned. The learning materials known to enhance student achievement most signifi cantly are 

tex t books and teacher guides (Lockheed and Verspoor, 199 1: 17). However, as mother tongue 

education opponents stress, in many developing countries, primary school students ei ther lack­

books together or are required to share books with other students. I-Ience, due to the scarcity and 

shortage of teaching and reading materi als one can easil y understand that how much mother­

tongue education is suffering from. 

While the idea of mother- tongue language education is a great idea wtten it is first suggested, 

language policy makers have to think through all the possibilities because only with the creation of 

real need for language learning is the program ever likely to succeed. It will, therefore, not 

certainly have a ground to implement the kind of real changes needed. This reflects that one of the 

major possibilities for the effective implementation of mother tongue education is the quality of 

teachers in the language of learning. 

--- ---, 
Accordingly, Komarek (1996) as cited by Altaye (200 1:23) explains that there are teachers at the 

base to serve the educational system as a cornerstone and to reali ze the existing situation and 

implement it very effective ly. All teachers should develop an integrated approach to language 

across the curricu lum, building on what the learners bring to the classroom from their out-of­

school experiences and from other classes, especially on nati ve language and culture. In focus of 

thi s, bringing and re-bringing of teachers to a desired standard of efficiency by practice is a 

response for the pressing major problems in implementing mother tongue as a medium of 

instruction (Siquan and Mackey, 1988 in Wagshum, 1995: 15). 

However, as to Fishman (1984) and other scholars, all the efforts made to implement mother 

tongue education are very challenging and is not affordable in an illiterate society. The reason falls 

on difficulty of trained teacher to whom the language is familiar and interactive. In congruence 

with this, Coombs (1985: 156) argues that lack of educated personnel and trained persons in 

mother tongue education exists damagil1g the successful implementation of multilingual and 

multicultural education throughout the world . 
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Thi s can possibl y be al lev iated and reduced through the sustained teachcr training provi sion and 

giving specia l and continuous feedback toward s their profess ion. These are very essential 

components to implement mother tongue educati on and make the teachers ab le and develop their 

capabili ty of read ing and writing in the language they use. The nced for such kind of training 

provision is unquestionably necessary because it helps the teachers understand the enormous 

differences in contexts, cultures, backgrounds, ages, and achievement leve ls that exist in every 

classroom . This again calls them for fl ex ibility, adaptability, and creativity, rather than passive 

submission to a syllabus developed and imposed by some one else and to a new innovation. 

According to Salia- Boa (1989: I), there is need for a thorough understanding of the adapted 

curriculum and how to apply the principles to the African situation because most teachers are yet 

untrained in African. Broadening the issue, Fullan (1991) suggests exposing teachers to new 

practices in workshops and seminars makes little difference to the quality of their teaching unless 

they are supp0l1ed in their new found understandings in their own classroom environment, over a 

lengthy period. According to these authors the provision of material and skill support for the 

teachers is central to fit the new environment. Frequent and sustainable supp0l1 and training must 

be provided to help teachers develop professional competence to new innovation. Change in 

teaching for more effective learning requires maj or transformation in the culture of the educational 

institution, and in the relationship to other agencies. This is more explained by Dessu (2006: 30) 

who clearly puts that improvement of teacher training programmes and making the teacher central 

in education system by creating a well-trained, facilitated and discip lined teacher are among the 

current national priorities. So that such strategy needs to be implemented in mother tongue 

education to redress the existing imbalances and gaps between the teachers competence and 

mother tongue education implementation. 

Another point of argument for the mother tongue opponents IS inadequacy of vocabularies. 

Particularly in linguistically diverse countries, however, the lack of adequate vocabulary in mother 

tongue is prevalent. With regard to this, both Hymes (1964:530) and Weinstein (1983 : 16) have 

pointed out that the serious challenges and pressing problems in those vernacular languages seems 

to be the insufficient amount of vocabularies. Therefore, it is difficult to provide actual instruction - -
in the home languages. 

Many vernaculars, as Fishman (1977) in Altaye (2004: 28) stated, are not written and appropriately 

used as a medium of instruction holding ri ch vocabulary relevant to the cultural values of the 
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society speaking thcm, have st ill lack of technica l terms for modern and abstract thought. 

Therefore, no opti on for the vernacu lars to keep it s culture ali ve and translate it s va lues in to the 

needs of the soc iety. Rather these languages were translatcd based on thc educational materi als 

which were wri tten in other languages. This is st rengthened by Fishman ( 1968) explaining that 

manx home- languages lack competent translators. On the other side, as oppose to thi s, Lockheed 
- - - ----

and Verspoor (199 1 :37) present their argument of mother to ngue as chi ldren who are taught in a 

local language are at advantage for furt her educational opportuniti es because they are developing 

literacy skills in their first language. ~ut <?thers ret WO I"!"y that teaching the home-.languages may 
- ,- r r 

interfere with the ~vel opml'!lt of English ski lls which in turn could retard a ch ild 's developments 

and cause confusion and frustration. However, thi s is abundantly evidenced by the stud y of 

different scholars as previously stated. 

2.8 Mother Tongue Education and Language Script Choice 

Some scholars still point out problems and challenges in the mother tongue education programs. 

Because several research findings of fi rst language instruction have not shown the popularity 

among parents of linguistically diverse countries around the world. For example, in schools 

according to survey of parents, the increasingly limited time available fo r home-language 

instruction is perceived as more usefully spent on Engli sh instruction . Side by side, it is also 

apparent that childrcn with mu lt ilingual and multicu ltural ori gin face difli culty in their learning 

because they can not read the writing script adopted by the system of education for the mother 

tongue instruction. 

This is because most of the languages around the world have no writi ng style Hymes ( 1964). 

According to David (2006), the written script adopted by the Ministry of Education in Taiwan for 

instruction has not caught on as a method of preserving the language. Due to this, their culture 

continues to be recorded in other languages . Similarly, transmission and usage of the language 

have continued to follow historical patterns, and as a result, citizens do not see language as an 

appropriate subject for academic instruction. To avoid the probl ems and make the language 

suitable for academic instruction, selection and choosing appropriate script could be a solution. To 

thi s end, Berry (in Mamo as cited by Wags hum (1 995) describes an y appropriate choice of scripts 

should follow the language system. This linguistic representation of script selection should be 

consistent, economical and unambiguous. But, care taking here is signifi cant because we need to 

reduce down the letter ri sk and unnecessary expense of time, labor and energy which might be 

appeared after the script is put in to effect. UNESCO experts in Fishman ( 1968) cited by Muluneh 
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(2000: 17) suggest that " a simple writing system using those alphabets wh ich are com monl y 

ava il able on all the principal modern mac hines and whi ch can be aIT' lnged in a sing le line since the 

modern machines including typewriters work bes t with them ." The ex perts further ex plain that it 

is workable and better to use single letter for each phoneme but digraphs (sequences of two letters) 

are preferable to complex character. And they add that the script typographical should suit to the 

needs of modern techniques of graphic re presentation. 

As Sommers (2006) states children fail to do their ass ignment and it seems diffi cult for them since 

the script contains too many characters that can not read. To this effec t, UNESCO (1968) suggests 

that "where different languages are used at different levels of ed ucation, it is advantageous to 

students if both languages share the same script in order to save a time that might be wasted in 

learning new script for the second language". Hence, from thi s what we conclude is that the 

writing system applied in secondary education is determining factor for the seleciion of script in 

primary education offered in local languages. It is therefore commonly agreeable that an effort is 

being made to choose the script or writing system needs deep-rooted study and in-depth 

understanding. So that this seems to be deserved for those trained linguists and educators in the 

fields whose attempt requires sufficient time for the completion of their task before teaching 

begins (Fislmlan, Ferguson and Das Gupta, 1968). Lastly, according to Hanswolff in Fishman, 

Ferguson and Oas Gupta (1968) cited by Altaye (2004: 38) "a good writing system is learned 

easily when it has accuracy, economy (phonemically significant sounds should be written), 

consistency, and similarity to orthographies." Even though those languages which do not have a 

written typography or written literally need high efforts in development of alphabets, curriculum, 

textbooks and teaching materials, it is suggestive that the scarcity or writing materials and lack of 

well - developed written system can be eliminated by drawing appropriate script line to language 

system and trained lingui sts in co llaboration with the educators. 

2.9 Community Participation and Language Attitudes towards Mother-Tongue 

Education 

It is concluded that the. successful indigenous language programs need to link language and 

culture, need written teaching materials, and need community support and parental involvement 

(Stiles; 1997). Therefore, that successful program can fight gang activity, alcohol and drug abuse, 

and a high drop-out rates in indigenous communities. This position is concisely expressed in the 

policy statement to the Rural School and Community Trust (2000): 
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Strong local cOll7munities are the best habitat/iJI' excellence in education. From 

Ollr perspective, evel), community is a richly detailed place able to provide a 

laboratol), /01' learning, children are yOllng citizen as wllOse work in school 

should serve to improve their community, and educat ion is the re:'jJonsibility 0/ 

whole community, not only o/pro/essional educators (Weva, 2003: 7). 

This indicates that loca l schools should be free to design ancl olTer curricula that reflect and 

enhance the li fe ways-of the children they ·serve. By connecting academic content to the real­

world experiences of students, schools increase the chances that all children wi ll derive meaning 

from their stud ies. Among the implementers children and parents are key players in one another's 

language socialization- parents perceive themselves to be deliberate and central participants in 

their chi ldren's language development, but children too, are responsible for helping adults 

negotiate transactions with outside institutions (Richards, 1994:91 ) . With the same spirit, if 

parent- community participation in the language policy of school is something healthy, there is a 

tendency to look at children doing and performing well in school (N ielson and Cummings, 1997) 

in Muluneh (2000:28). 

When parents are unable to talk to their chi ldren, they cannot easi ly convey to them their values, 

beliefs, understandings, or wisdom about how to cope with their experiences. Several scholars 

believe that meaningful connections and interaction between curriculum and community and 

active palticipation among change faci li tators and implementers im prove classroom environment 

as well as school atmosphere. And it creates positive attitude among the parents, students, teachers, 

the school and the communities. According to Richards (1994:94), when schools do not 

incorporate or bui ld up on the language-use patterns that have contri buted to successful learning in 

students homes and communities, they waste the resources that children bring to school. So, the 

results can be very shocking and devastating. Th is also bears conflicts at home and at schools that 

threaten students', parents', and teachers' abil ity to interact and lea rn from one another. It is 

succinctly expressed by (Cummins, 1998:473) in Mamo (200 1 :48) that where better school 

management and organization exists, it is evident to see that the relationship between the 

community members and the school staunchly flourishes: Thus, by acknowledging and building 

upon the meanings and experiences that students bring to school , teachers and administrators help 

foster healthy relationships between parents, teachers, and students. 
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The teacher has the rol e of setting the stage and providing the environment with which the children 

can engage in lea rning activi ti es in terms of their own interests, needs & capabilities. Children 

have certain natural derives, urges, and interests and that they brin g these to school with them. 

They are therefore expected to initiate acti viti es and to construct thei r own meanings (Temechegn, 

200 I). The main issue of this is to make the learning process more effective and successful in 

mother tongue education. The effectiveness of home-language instruction is influenced positively 

or negatively by the attitude of teachers and students, and by parents and community members at 

large. Accordingly Philips (1989:65) in Shimel is (2004:25) finds out that the attitude of the learner 

is an essential element to be taken into account during decision making on how to use and which 

language to offer in schools. Fishman (1987: 12) clarifies that the cultural connection cannot be 

made to the language without those who know the culture best. As attitude most commonly 

arouses the feelings and emotions of an individual , it is therefore pa rents and the community who 

respond the cultural connection positively or negatively to their children. Because the most 

important element for the implementation of mother tongue education is the support of the parents 

in the home. The language learned at school must be reinforced at home in order for true 

bilingualism to occur in indigenous language. If this is exercised by the parents or community 

members, the children's attitude is likely to be positively influenced in their mother tongue 

education be that home and in school. To the contrary, if all the communities experience 

objections to the native tongue teaching so serious and if teachers are convinced the languages are 

unsuitable for academic endeavors, no question about they wi ll develop negative attitudes towards 

home- language use as a medium of instruction ( Stiles, 1997). In this case, the attitude of the 

children in language learning and parents' participation and involvement in the school related 

activities will be damaged. Because language proficiency and cogniti ve development do not match 

as the language of education is other than mother tongue. 

It is equally important to consider the attitude of the teachers in the mother tongue education since, 

according to Fentahun (1999:28), education system of a p31iicular country in the world lies on the 

teachers' effort in the classroom. This implies that the failure or success of the education system is 

greatly affected by the attitude of a teacher for he has much access to the children to shape them 

positively or negatively. Regarding this, Gagne (1977) sees that attitudes make classes of 

individual actions more or less likely to be engaged in. It can therefore be said that, though 

teachers are officially expected to implement language policy at primary school level , their actual 

engagement in teaching through mother tongue will be highly influenced by their attitudes. It is, of 
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course, beli eved that everyday use of language in a wide range of contexts provides language with 
its life blood through a se lf-generat ing process (Sti lcs, 1997). S9.. to successfully implement a 

-,-- r '-' curri culum and make mother tongue education efrectivsaud meani i)g.[td , there must be extended - -parental involvement, profess ional com petence, development () J" reso~ces and heartedl y 
commitment towards the program. This is why because everyday use of home -language cannot ---- - ~ ~ 

occur in a vacuum. Through co-operative and interactive acti on, vertica l and hori zontal ""\,.../'" r- - -
; relationship, frequent feedback provision and in-service trai ning, ancl developing positive attitudes ! ,iJ among the implementers (teachers , parents, students and the school communities) and stockholders 

(such as organized private sectors, informal sector players, farmers ancl youth leaders), it is 
possible to resolve challenges and problems related to home language use, teaching strategies and 
teaching -learning materials. 

2.10. A Survey of Ethiopian E ducation and Its Language Policy 
According to Woube (2005:5 1) and many other scholars, the exact date for the introduction of 
indigenous (aboriginal) education is not well -known generally in Africa and particularly in 
Ethiopia. Before the introduction of modern education, traditionally church education was the 
center of cultural, spiritual , literary and artistic life in Ethiopia (Teshome, 1990:63). However, 
several educators believe that both church and Quarn education have started around the 4 th and 7th 

centuries with the introduction of Chri stianity and Moslem religions respectively. 

The objective of church and Quarn education was basically religious and their curriculum seemed 
static and largely unchanging where the contents were considered true, va luable and worthwhi le 
(Adane, 1991:4) cited by (Woube, 2005:53; Wartenberg, 200 1: I 0). The medium of instruction in 
church education was Geez which in the past times was a spoken as well as only a written 
language similar to that Latin language. In the teaching of Kuranic verses Arabic was used as a 
medium of instruction. The kuranic schools were not widely spread as Geez schools, however, 
they were part of traditional schooling system (Woube, 2005; Wartenberg, 2001; Ansre, 1975) in 
Habtemariam cited by Mamo 200 1:25). As both Woube and Wartenberg further di scuss the 
Ethiopian secular cultures and spoken languages were not given the appropriate emphasis and 
level of importance in the curriculum of the traditional schools. It is concisely understood that 
education is one of the factors responsible for development of a country (Derebssa, 2001). 
Nevertheless, traditional education of Ethiopia was failed to incorporate this core element as its 
objective. 
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Unli kely, as Tekeste ( 1990:1) describes it was at the beginn ing or 20'hC that modern public 

educati on made a modest entry in to the hi story of'the country with th~ estab lishment of' Menilek II 

School as the fi rst governmental school. However, during the periods of the mo narchy and mi litary 

regime its systems had suffered from western ideo logy, and dep~ ndent on outs ide curricul um 

which did not co rrespond to the local peculi arities (TGE, 1994). Before the issuance of the 

Education and Training Po li cy (1994) in the system of modern educa ti on, those local pecul iarities 

were not emphasized but marginalized (Warterberg, 200 I: 12). Th is is best exemplified and 

observed by Tekeste ( 1990) as "during the first twenty years of it s ex istence, Menilek II school 

resembled a language institute other than a proper school. There was no age limi tation for 

admission, but a prior knowledge of Amharic was prerequisite. French, English, Italian and Arabic 

were the main subj ects taught." Pankhurst (1974:87) also very succinctly and similarly entails that 

since the establi shment of Menilek II School as fi rst government school in 1908, French language 

has been used as a dominant medium of instruction and given emphasis. School contents of the 

period were dominated by the European cultures and languages di sregarding the di verse cultural 

values of Ethiopian society. 

In an attempt of magnifying the education system of the past here in Ethiopia, Amare (1 998) 

critically argues that the degree of the cultural role played by the schooling system was to 

marginalize, downgrade and undermine diverse Ethiopian cultures and impose cultural values of 

only one dominating national culture upon the other nations and national ities in the country. 

Concerning thi s reality, as a response, and for the above chall enging issues, the Consti tution of the 

Federal Democratic Republic of Ethiopia promulgated in 1991 declaring that "every nation, 

nationality and people in Ethiopia has the ri ght to develop its own language, to express, to deve lop 

and promote its culture, and to preserve its hi story." Further, the Constitution and the Education 

and Training Policy have capi tali zed on the importance of nations using their own languages 

because the language po licy is a cornerstone for the cultural basis of educati on (ETP, 1994:23). 

Therefore, ETP (1994) assures cognizant of the pedagogical advantage of the child in learning in 

mother tongue and the ri ghts of nationalities to promote the use of their languages, primary 

education will be given in nationality languages. One of the reasons fo r this policy maki ng realizes 

that learning in one's mother tongue reinforces identity and enables its users to be proud .. of their 

culture. They become self-confident and proud citizens wi th the acqui sition of knowledge and 
~ "-------- . 

skill s through schooling (MOE, 2002:36). Everyone has the ri ght to learn, speak and write on any 

language of one's choice. Likely, various research findings and scholars concluded education 
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system with regard to language policy that down grades the use of home-languages and encourages 

conrormity instead of diversity emphasizes socia l d ifferences and leads to el iti sm and intolerance 

ror some and low-esteem and inner-confli ct for ot hers. 

Comparing to thi s, however, in the period of mil itary government the idea of using and developing 

other nationality languages as a media of instruction was scanti ly considered and barely enough. 

Because, as Aya lew (2000:75) states among the eighty languages only fifteen languages were used 

in the literacy campaign informally and most of them were not written prior to 1974. Broadly 

speaking, what we deduce from modern education system and its language policy prior to 1990's is 

that there was a need to create space for less powerful languages and cultures which were in 

/ danger of being colonized by a dominant, pervasive, and invas ive culture and language. Therefore, 

in those days in those students in particular and community in genera l, there was a tendency to lose 

language skills, cultural heritages and aboriginal identity. 

Education and Training Policy (1994) again concisely puts another opportunity in such a way that 

through making the necessary preparation, nations and nationalities can either learn in their own 

languages or can choose from those among selected on the basis of national and country wide. 

Based on this fact, the use of Amharic as a medium of instruction continues in the areas where the 

mother tongue is Amharic and shall be taught as a country wide communication. Oromigna, 

Hadiyyisa, Tigrigna, Sidamigna and Wolaitigna be used as a media of instruction since 1991192. 

English will be medium of instruction for secondary and higher education and will be taught as a 

subject starting from grade one and students can choose and learn at least one nationality language 

and one foreign language for cultural and international relations (ETP, 1994:24; Ayalew, 2000:76; 

MOE, 2002:39-40). Furthermore, these nationali ty languages were given the right to choose the 

scripts in which the respective language to be written. For Amharic and Tigrigna the Geez script 

was chosen while for Afaan-Oromo, Hadiyyisa, Sidamigna, Wolaitigna, etc. the Latin script was 

opted (Ayalew, 2000). 

Even if the Education and Training Policy (1994) bears with social and political fruits and 

pedagogical benefits, it seems to be very challenging to implement mother tongue education more 

effectively at the bottom-line. And some educators argue that language policy of Ethiopia was 

carried out without major investigation of the complaints and opportunities that were to be 

encountered during implementation (Ayalew, 2000). According to Tekeste the speedy and hurry 

attempt in the language policy and its implementation considered was the reflection of the "latent 
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interest" which existed before and remained buried on the languagcs of thc past (Tekeste, 1996 in 

Aya lew , 2000). ·fhere[ore, a ca reful plan ning is a necessary pre-rcqui site for implementation, 

J which would address the needs, changes necessary and resourccs required fo r carrying-ollt 

intended actions (Derebssa, 200 I). Underl ying to thi s, Teshome (1995) argues that it is in the 

presence of in~t and i na~1uman and material reso urces that the actions of language . ..---.. 
policy implementation were speeded up and rap idly carried-out in the coun try. 

From the arguments raised above, of course, what we cannot escape from is the prevalence of 

common problems and challenges affecting the implementat ion of mother tongue education very 

seri ously at grass-root level. Since the culture and the language curve -out a territory, within thi s 

territory the first culture should therefore be far from remaining stat ic. Which means it expands, 

innovates, evolves and reenacts the old, the inherited, the sources of roots, clai ms, and identity 

(Stiles, 1997). So that, thi s later on wi ll prove the effective use of home- language education in 

school. It is not, thus, distanced from the real ity that the Education and Training Policy (1994) 

drawn its basis up on the culture and languages of the people to be fl ourished and used for 

instruction all over the country. Accordingly, it is again a real istic for the Hadiya language and its 

culture to curve-out within its territory focusing on curricu lum deve lopment, conlmunity support 

and parent-government involvement as they are common components for the effective teaching of 

indigcnous language. 
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CHAPTER -THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1 Reseal'ell Design 

As it is clearl y noted before, the main aim of thi s study is to look at thoroughly the cha ll enges and 

achievements of post 1991 primary schoo l curriculum in using Hadi ya language as a medium of 

education in primary schools of Hosanna town in Hadiya Zone. 

The implementation of first cycle of primary schools curriculum in Hossana town is some what 

different from those primary schools of Hadiya Zone in rural areas. for there are two languages ( 

Hadiya and Amharic) to be used as a medium of instruction. Therefo re, the researcher was found 

it that comparative - descriptive survey method is appropriate for the study consisting of both 

qualitative and quantitative research designs. 

This is because descriptive survey study has the potential to provide researcher with a lot of 

information obtained from quite a large sample of individual s. According to Best (2003:114), it is 

primarily concerned with the present, although it often considers past events and influences as they 

relate to current conditions. In this sprit, a tremendous efforts were made by the student -

researcher in associating the past events prevalent since the bilth of mother tongue education with 

the present trends; however, more emphasis was given for current situations. 

3.2 Sources of Data 

Basic data sources for the study were primari ly primary school students and teachers of both media 

(Hadiya and Amharic language media), school principals of primary schools, educational officials 

and parents. 

3.3 Sample Size and Sampling Techniques 

In the purposive sampling technique, investigators use personal judgment to select the samples 

assuming that they can use their knowledge of the population to judge whether or not a palticular 

sample will be representative. This is to say that the researchers use their judgment to select a 

sample which they believe, based on prior information, will provide the data they need. Hence, 

purposive sampling technique was employed in the study to select the research subjects. 
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Out of the nlJ1e government primary schools of i-lossan3 town in I-Iadiya Zone, fi ve primary 

schoo ls were invo lved in thc study using the avai lable sampl ing technique since all the primary 

school in the town use both I-Iadi ya and Amhari c languages as a medium or instruction. 

To conduct descripti ve- comparative study at certa in level of the use 0 f two language media, from 

eight hundred students about 140 students in both i-l ad iyaand Amharic sections at first cycle (i.e. 

grades 3-4) for questiolUlaire, and 60 students fro m 200 in both Hadiya and Amharic media 

background at 2"d cycle (i .e. grades 5-8) for focu sed group discussion in the same primary school s 

of Hossana town were involved in the study emphatically focllsi ng on purposive sampling 

technique. 

On the other hand , those ind ividuals who are offering mother tongue education (teachers), 

administering the schools (principals), providing skill training for teachers (educational officials), 

producing reading materials (linguists and experts) and some selected parents believed to bring the 
\ 

needed information were considered. Based on this, 26 primary school teachers, 8 school 

principals, 6 education officials, and 4 linguists, and 26 parents were also taken as the main 

subjects of the study. 

The schools sampled, their grade levels and setting, language medium being used for instruction 

and teachers' dispersiun at each school level are described in the foll owing table. 

Table 1. Setting of Sampled Primary Schools and the Dispersion of Teachers 

No. Sampled Schools Grade Level Language Medium Settin g Teachers' Status Total 

12+1 12+2 

I Alemu W/l-lanna 1-8 Hadiyyisa and Amha ric Hossana Town 31 25 

2 Ersa Adada 1-8 Hadiyy isa and Amhar ic I-Iossana Town 28 23 

, Girma Bekele 1-8 Hadiyyisa and Amharic i-I ossnna Town 19 10 j 

4 Haile Bubamo 1-8 Hadiyy isa and Amhari c Hossa na Town 28 19 

5 I wuket Chora 1-8 Hadiyyisa and Am hari c Hossana Town 10 2 

.. 
Source: Educational RadiO Transmission, Co-cumcular ActIVIties and Over-all Students Service 

Provision Bureau of Hossana City Administration. 
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3.4 lnst"umcnts 

In the event of obtai ning relevant and adequate information for the research study, on the 

researcher side, the followi ng types of data collection tools were funct ioned : questionnaire, 

observat ion, interview and document analysis. The data co llection tools appropriate for the study 

under taken were origina ll y prepared in English and then after translated into both Hadiya and 

Amharic languages. 

3.4.1 Questionnaire 

It is the most widely used instrument in the research to collect data consisting both open-ended and 

close-ended itemS. According to Best (2003:300-30 1), questionnaires administered personally to 

groups of individuals have a number of advantages. The student-researcher and any other who is 

administering the instrument has therefore an opportunity to establish rapport and explain the 

purpose of the study. 

Two sets of questionnaires comprising close-ended items were developed in English first and 

translated in to Hadiyyisa and Amhari c languages to obtain reliable information from the two 

groups of subjects namely, students and teachers in both media of instruction of the target grade 

levels. Among the total 150 questionnaires distributed to students of first cycle of primary schools, 

140 (93.3%) copies were returned but the remaining ten (6.6%) were missed and wasted. On the 

other hand, from the 30 copies of questionnaires distributed for teachers of those sample schools, 

only four (13.3%) of them were missed . However, most of them 26 (86.6%) were brought securing 

the type of infonnation needed. 

3.4.1.1 Pilot Test 

As a pilot study is a small-scale trial of the proposed procedures, before the study was properly 

carried out, Haile Bubamo and Iwuket Chora primary schools of Hossana town were selected for 

the conduction of pilot test. In light of this, instruments of data collection prepared and distributed 

to students, teachers and school principals of those schools were clarified and their sustainability 

and generativity to hold and retain the expected information was also tested. 

Consequently, ambiguity of statements was modified, clarity of items and directions was examined 

and its lengthy character was properly corrected, and necessary feedback was also provided. Based 

on this view, in bottom line, the student researcher was capably responded to those dismantled and 

disintegrated instruments by shaping, medicating and rearranging them prior to distribution of 

modified items for the actual research study. 
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3.4.2 Interview 

The interview is in a sense an oral questionnaire. Instead of writing the response, the subject or 

interviewee gives the needed in fo rmation orall y and face- to face. With a skillful interviewer, it is 

often superior to other data gathering devices (Best, 2003:323). A great attention was given to 

collect relevant information from in-depth interview because as stated above through di scuss ion 

certain types of confidential information can be obtained which an individual might be reluctant to 

put into writing. 

As it also helps the student- researcher to explain more explicitly the investigation's purposes and 

just what information he/she wants, a structured and non-structured interview formats were 

employed in the study for the subjects like educational officials, school principals, parents and 

focused group discussion (teachers and students) . The interviews were recorded using a tape 

recorder and relevant notes were taken from their facial expressions and emotional reactions 

understanding their feelings when they responded to the questions. 

3.4.3 Observation 

As Best (2003:294) reports, direct observation as a data gathering device makes an important 

contribution to descriptive research. Certain information can be best obtained through direct 

examination by the researcher. 

To secure this idea, in search of assessing the actual implementation of mother tongue as a 

language of education, the challenges and aggressive problems affecting the process of teaching 

learning in the use of home language, and the motivation and feelings of a students and teachers 

towards the languages being used for instruction, external observations (the whole school 

compounds -its outer coverages) and interna l observations (class-room atmosphere at all) were 

made through the appl ication of rating scale (observation checklist). 

In other words, the use of teaching modalities (approaches), writing and reading abilities of both 

students and teachers, classroom interaction, subject knowledge, aggressive behaviors, mistakes 

committed, reading rooms, pedagogical centers, availability of instructional aids and provisions of 

curriculum materials were considerably observed and merged into the analysis part of the research 

study and capacitated the interpretative power of a student-researcher. 
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3.4.4 Documcntary S OUl'CCS 

Through the investi gat ion and explorat ion of documentary (secondary) sources in the study, an 

opportunity was created there to poss ibl y and reli ably draw information on the scores (grades) of 

students at lower levels (1-4) in both med ia of instruction, and thei r academic achievements and 

over-a ll understandabi lity of subj ect matters being taught at upper ievels(5-8) of primary schools. 

It was al so seemed to be relevant to use document ana lysi s in the study undertaken to come with 

valuable information or generate the expected information from the students' enrollment and drop­

out rates, degree of promotion and detainment, ratio of curri culum materials and its provisions and 

ski ll training programs and teacher's qualification. 

At this point, students' year-to year profi le, teachers' roasters, zonal statistics of student­

population, charts and bar-graphs of each primary school available in the office of a school 

principals and teachers staff, regional curricu lum and syllabus documents clearl y display ing ' 

"how much" and "what type" of teachers ski ll training programs and other curricular issues were 

employed providing va luab le information for the research study and taken as a relevant secondary 

sources of investigation. 

3.4.5 Data Collection Procednre 

In the event of data co llection, those di verse approaches (triangulating the di verse methods and 

measures such as questionnaire, interview, observation and documents) as already noted 

combining both quantitative and qualitative research designs for data gathering were used in the 

study. Because the use of mUltiple methods in an investigation helps a researcher to overcome the 

weaknesses or biases of a single method. Similarly, an attempt to apply more than one data 

gathering method follows the study to combine the strengths and correct certain defects of any 

single source of data. 

3.4.6 Data Analysis I 

Depending on both research methods (i.e·. quantitative and qualitati ve designs), the data cOllec/ct 
v 

from research subjects were interpreted and analyzed. The data gathered through interview, 

observation and documentary sources were qualitatively transcribed, organized, described and 

interpreted. And, those data generated and drawn mainly from the questionnaires were stati stically 

computed and calculated. Valuable information obtained through th is method was also tallied, 

organized and analyzed using the appropriate quantitative techniques consisting of frequency 

counts, percentages ('Yo), chi-square (x2
.), and Pearson's rank correlation coefficient (rho). The chi-
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square test was employed to see whether there is a stati sti ca ll y significant difference between the 

two respondent-groups (teachers with pre-service and in -service training) of the resea rch . 

Pea rson's rank order coenicient co rre lation was used to observe thc rela ti onsh ip between the ranks 

of individuals. Which means the va riables are expressed in ordi nal form (ranked in order, 

expressed as first, second , third , etc ... ). Frequency counts was al so applied to ex press variables in 

nominal form and to indi cate their class ifi cation in catego ries (Best, 1999 :3 57). 
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CHAPTER- FOUR 

PRESENTATION, ANALYSIS AND INTERPRETATION OF DATA 

In thi s section, thi s study attempts to make an analysis and interpre tation of the data collected 

using multiple research methods. Such instruments applied in the study with regard to the major 

chall enges and attainments of mother tongue ed ucation in primary schools are questionnaire, 

interview, documentary sources and observation. 

Based on thi s, the data is presented in tables and figures followed by textual discussion. Although 

tables and figures are self-explanatory, a seri ous effort was also made to textual discussion, and 

important facts were critically analyzed soon after each table gi vi ng a clear-cut picture for the 

study. 

In the preliminary section of this chapter, the general characteristics of the research subjects are 

clearly described keeping the sequence of data analysis. At its second phase, two tables with deep­

rooted discussions are indicated comparing pre-service and in-service training provisions of the 

teachers . Third ly, the data gathered about the use of mother tongue in the eyes of teachers in both 

media of instruction is compared, analyzed and discussed in detail. 

Fourthly, the chapter comparatively analyzes and carefu ll y discusses the language attitudes of 

students in two categories, and at fifth phase, it presents parental and students ' choice of medium 

and the use of script. Lastly, over-all students' attainments, their academic achievements, subject 

correlations, the availability of curriculum materials, and roles and responsibilities of teachers and 

school principals are consecutively dealt in comparison. 
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4.1 General Desc ription of the Respondents 

Tn blc:2 C h:-lrnctcristics of The Respond ents 

General Responses 

Descr ipt ion o/" Educatiol1<lJ. Offic ial s. 

Items linguists .aml principals 

No % 

Sex Male 16 88.S8 

Female 2 I 1.1 I 

To tal 18 100 

Educational 12 Complete -
Background rn Graduate -

12+2 (D iploma) 8 44.4 

12+4 (BAIBSC) 6 33.3 

12+6 (MAIMSC) 4 22.2 

Total IS 100 

Experience 1- 10 years - -
11-20 years 10 55.5 

2 1-30 years 6 33.3 

31-40 years 2 11.1 

Total 18 100 

Age 8-1 7 10 - -

18-27- 10 -
28-37- 10 7 3S.8 

3S-47-1O 8 44.4 

48-57- 10 3 16.6 

Tota l 18 100 

Mother Tongue Had iyyisa -Had iya IS 100 

and Nationality Amharic-Amhara -
Kambatigna-Kambata -
Araan Oroma- Oromo - -

Total IS 100 

R eSpOlldt'// l s 

Teachers Students Parenls 

No % No % No % 

IS 69.2 97 48.5 20 76.9 

8 30.76 103 51.5 6 23.07 

26 100 200 100 26 100 

- - - - 6 23.07 

26 100 - - 6 23 .07 

- - - - 6 23.07 

- - - 6 23.07 

- - - 2 7.69 

26 100 200 100 26 100 

2 . 7.69 - - 5 19.2 

5 19.2 - - 12 46. 1 

I I 42.3 - - 6 23.07 

8 30.76 - - 3 11.5 

26 100 100 100 26 100 

- - 200 100 - --
- - - - - -
5 19.2 - - 7 26.9 

10 3S.46 - - 7 26.9 

II 42.3 - 12 46. 1 

26 100 200 100 26 100 

24 92.3 198 99 26 100 

I 3.8 2 I - -
- - - - - -
I 3.8 - - - -

26 100 200 100 26 100 

Among the involved research respondents, as table 2 indicates (88.88%), (69.2%) ,(48 .5%), and 

(76.9%) in each category were respectively males. But very surpri singly and exceedingly about 

103 (51.5%) of female-students were participated in the study dominating the school environment. 

And likewise, 8(30.76) female-teachers took their share in filling the questionnaire providing 

relevant suggestions for the implementation of primary school curriculum. Only 2 (11 .11 %) and 6 

(23.07%) under categories were female- respondents whose degree of involvement in the study 

was not therefore sati sfactory. 
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With respect to educational background. IOO°/', or teacher- and 23.07% of' pmcnt- respondents 

werc pre-service (TTl) tra inces. Abo ut X ( ~ 4 .4%) or educationa l oni cials and 6 (23. 07%) parent 

respondents wc re diploma grad uates. And 55.5% and 30.76% 0(' these groups (offi cial s and 

parents) who were involved in the intcrview we re degree (13A/BSC) and masters (MA/MSC) 

holders. Which has great ly securcd re li ab le in fo rmation and max imized the activity of a student­

researcher to potenti all y ana lyzc the data obta ined in thi s sphere. 

Only about 26.89 percent of teacher-responden ts were found between 1-20 service years. But 

majority of them (42.3% and 30.76%) total ly 73.06% were laid between the service years of21-30 

and 31-40 respectively earning more expe ri ences. Work experience about 55.5% and 33.3% of 

educational officials, lingui sts and school pri nc ipals round between the yea rs 11-20 and 21-30, 

while 2(11.1 %) lies between 3 1-40 with more working experiences. Experi ences about 5(19.2%) 

and 12(46.1%) of parent- respondents lain in-between 1-1 0 and 11-20 years, whereas 6(23.07%) 

and 3(11.5%) of them were lay between the years 2 1-30 and 3 1-40. Therefore, majori ty of parent­

respondents (46.1 %) have service years between 11-20 

As again table: 2 clearly sho w a ll the student respondents 200(1 00%) were foun d in age category 

of7-17. Only 5(19.2%) of teacher- responden ts were between 28-37 age category. Ten (38.46%) 

and eleven (42 .3%) of them however found to be in between 38-47 and 48-57 age category 

respectively. This describes that most of the teacher-respondents in thi s regard were not young but 

old and aged. The age category fo r most parent respondents (53.8%) situate in between 28-47, and 

about 46.1 % of them lain between 48-57 age gro up. But, in thi s age category (48-57) as the table 

depicts, only 16.6% of educational offic ials were laid. More than 80 % were however situated 

between 28-47 age categori es . 

At last row, table 2 also elabo rates that all the respondents, officials 18 ( 100%), teachers 

25(96. 15%), students 198(99%), and parents 26(100%) were native to Hadiya language and 

belonged to Hadiya ethnic group. However, very insignificant number I (3 .8%) of teacher 

respondent and 2(1 %) of students respondent seemed to be nati ve to Amharic language. 
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4.2 COlllparison of SI(i li Tra ining Provision and Orientation Offered to Teache rs in a New Sit nation ( 

Mot her Tongue Edu ca tion} 

As already mentioned it is undeniable fact that educat ion is ser\"l ng as a cornerstone for the 

economic advancement ora country, and then definitely primary education becomes its foundat ion 

improving the producti vity of the individ ua ls. Therefore, the viab il ity of any educational objecti ve 

at every phase of school curricu lum is mainly influenced by the teachers. This is to mean that as 

teachers belong to human resource development and are expected to initiate and utilize all the 

faci lities in school compound effectively for the creation of a qualifi ed teaching- learning process, 

they can strongly influence education. 

With regard to skill training provision and orientation to a new situation, teachers of three primary 

schools as a main implementers, were asked questions. Their responses for the questions posed by 

the researchers will be presented in the following tables. 

Table 3: Skill Training Provis ion Offered to Teachers on how to Use Mother Tongue Education 

Responses 

Span of skill training provision Frequency percent 

Provision of short- term in-service ski ll training on how to use 16 61.53 

moth er longue education. 

Provision of long-term (one year) pre-servi ce skilllraining on how 10 4 15 .38 

use mother tongue education. 

More than one year pre-servi ce skill train ing provision on how to use - -

mother tongue education 

No qualification and sufficient skill training provision in the delivery 6 23.07 

of other tongue education 

Total 26 100 

Table 3 here reveals the passage of teachers tlHough vanous skill training provisions and 

orientation. Accordingly, most of the teachers (6 1.53%) were taken short-term training for the 

delivery of mother tongue education while only (15.38%) of them were provided with one year 

pre-service skill training. Totally, about 20 (76.91 %) of teacher-respondents have offered certain 

types of skill training. The table also appears with the indication of teachers with out any skill 

training (23.07%) among the total subjects. As Lockheed and VerSp()Of (199 1) state "a key 

determinant of students' achievement is the quality of teaching." This clearly shows that the 

quality of primary education much depends on the quality and availabi lity of teachers to manage 

the program. 
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In line with thi s, a ri gorous attempt was made by the researcher to get reliable info rmation fi'om 

the supervisors, experts, o fficial s, pri ncipals, teachers and lingui sts on the issue of skill training 

provis ion and ori entation offered to teachers to deliver educa ti on through mother tongue. 

Accordingly, educational experts and officials in the zone and city ad ministration of I-Iossana town 

forwarded that almost all the teachers in the first cycle of primary schools were assigned to teach 

mother tongue education without sufficient ski ll training provis ion. On the other hand , surpri singly 

in the 2"d cycle of primary schools especially only mother tongue education (Hadiyyisa) teachers 

were not taken skill training provision at co ll ege level and competent enough for the position they 

engage in. But, based on the experiences they earned and language fluency they acquired , many of 

them who have selected to run mother tongue education in the 2nd cycle were TTl graduates of old 

curriculum. As the respondents view, these sections of teachers haven't yet in full trained and 

gained professional skill at all for the subjects they are offering to children at second phase of 

primary schools. 

Qualified and committed teachers are essential since it is in the classroom that real learn ing takes 

place. Without a competent teacher, no curriculum can be implemented effectively and quality 

education will not be attained (MOE, 2005:30). To the contrary, from the data gathered and 

tabulated, it has been found that 23 .07% of the teachers in the 2nd cycle either have no qualification 

at a diploma level or have not taken pre-service training program in a new situation. In this respect, 

the majority of Had iya language teachers in the 2nd cycle of a ll primary schools in Hossana town 

are unqualified who recruited merely for the level whereas to the reverse it was found that Engli sh 

and Amharic teachers were diploma holders . 

According to school principals, head · teachers and educational experts of Hossana city 

administration - home language education (Haddiyyisa) and instruction of Amharic med ium were 

greatly damaged and seriously affected by two major complex natures. The first one is a lack of 

competent and professionally capable human resource at both cycl es of primary school levels to 
~ 

carryout the instructional processes more effectively. This is to mean that those teachers who have 

neither taken pre-service training nor they have given suffi cient in- service-training provisions in 

the first cycle particularly are teaching Hadiyyisa in the 2nd cycle by using their mere experiences. 

Secondly, as the expeJts posed, the provision of adequate program of continuous professional 

development for the teachers to implement mother tongue education at local level is qui te difficult. 

Connected with thi s, Ayalew (1991 b: 114) best expresses that teaching profession is not something 
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a mere field of occupat ion where people can go through with out havi ng possessed the requi site 

qualification_ Which therefore requires specialized sk ill s, expert knowledge and a feeling o f 

responsi bi lity_ 

Particularly, the interviewed principals and teachers of the sample schools fe lt that implementation 

of mother tongue education at grassroot level requires real commitment of teachers towards their 

profession and heavy investment on skill training provision and materials supp ly_ Based on this, 

for the up-coming question, Ato Getachew W/Meskel, the vice principal (March 10,2008) 

forwarded his view in the following manner. "How do you state the use of mother tongue as a 

medium of instruction with regard to provision of skill training?" 

v1'i'}- ;, 1. ":UY} fU. 'N))- f/,''}f/,' ;, ·Ff. "7{' "7f.-L'7 on-Il· uull;1'-7'(II- '} fOU'L,:J'7'f' 7-,lt/'. 
fUI',} ;';;:f/" ;'_~:'l-'} f./t ,ell'i'6l:: (/f/,';if/,' onf/"V?;i t)/'. ,rIlOJ' {'7C /'.V ~OJ-:: Id.":OJ·;i 
(/f/,';if/,'UJ' /tll .. ·/.- ~7C '77 (/onfOJ- fI<I: /t6lm'i' t)/'.(V'I'I'OJ· ), ;i,lf.,f'It'/'fI"{. /'.f.L,:J6l:: 
fI"tJ'},r,/.'fI" f/,';if/,'{J]' ;i (/.0'(/ on'i''lC /'. :':t)Il-'i':: flllU f/"tJ ;i.P}- ff/,';if/,'UJ' f}'f/"VC}­
'If.r (/htJ:,/·;;: (J'i;1' un7"-';.t: ·t-/t·/'OJ·'J.6l:: IlAOJ' f.'7'!" flt6lm'i'OJ' 7.It fl6lf. (/''1.;1' 
.PmL'i' .PM flonll'~ ' funf/"Vtf·~· -(/Y'}- 1,1l"7f.'7'i' 1,lluo76lfl}- ~{/J':: (/.t):':;i fh'/-"'I 
onf/"V?;i "7Il-J' ,ey.t)6l f;''Jf.- 'Jon}' ff/,';if/,' /t6lm'i' f6l(J}(}K'J ~'J:: fl0J1"/" fm/'. 
;",t)'J- 1l/t6lm'i' r-t-flF'/-(J}-;i Zlt'i' fI_O· fI"7t)mC'i' flo7M'L)' '}-/7'L}- 1,llon(}m;l-rOJ­
IlA{/J' ~UJ-:: MC(}' f;''Jf.- (J}C /t6lm'i' {/J/tf.(J}- ;';;:;i Mf/"'J';- {/J,P.f/" f;'f/"lt-J· ,n ·flY. 
/t6lm'i' ;, 'JK'J(J}/t.e· "'1f.-L'7;; /t(}m'i'OJ- (}MC(}'f/" Il;';;:f/" fI'/.' ;',e.e(}f/" ;; !l,:JUY) 
IlU01'LO f"'lf/t:':6l 1,/'.lI''Jf/'';; hll.vf/" f'Nt) onf/"Vtf·~· 'Nt)li~}' ),j'm' MJ' fll-·J­
/tIlII.V ;,;;: ff/"/IlOJ- '/'h-l';1-,M}' .PIlOJ· fuuf /t6lm'i' uo(}(/I'}- Ilf/,''Jf/,'OJ' ;'K7,J· 
;,/t'/-'1'01, ff.C,:J6l;; flon/th· fI<I: /t6lm'i' ft)rOJ- ;''i' flNGO l,07'J'f~}' fon·f /t6lm'i' 
fOJ(},lf. fJllonfp:,: Ilonf/"V?;i (J. i;1-{/J';i l,on!"":"'(J}' /t6lm'i'(II-;i °71'L'fI ;'llfJ;f(J}';; 
'If.f' f/,';if/,' fI·fllI- on6lh- (},{, flonV'~' ;, ;i.e ;'1-;i I,e"!" '';''7{:<;'' OJIN' fllltl, .P': .eL.1[ 
fJllon(}m'/" W .eL.1[ V-Il '!';;' t),P.tJ6l fon"7C "7/t'/'''7{' '1xJ· flhtJ:'H: (/- 't.;I- {'7C 
;,r.eL/tfl}· ~{/J.;; 

11 is a child's rig/lIlo learll through his/Iter oW1l11lotlier tOllglle which ill IIII'll gives liS a great pleasure/or 

they are pedagogically benefited. However, mollier lOllgue education lacks well educated alld trailled 

teaclters 10 implement it at botlomlille. Alere experiences and lallguagej1l1elfcy dominated lIlotller tongue 

illstruction affectillg its implementation very bad()I. Teacllers are all not qualified aud taken olle year pre­

service training, and professionally incompetent to offer education tllrollC" motller tongue. Teacllers 

lacked motivation in tile lIlotller tongue education due to tile inSUfficiency of time span given for tile skill 

training provision. For tile effective implemelltation of motller tOllglle education, there must be continuous 

professional skill development and conducive elll/ironment in tile sellools. Teachers wlla are offering 

motller tOllgue educatioll ill tile y'd cycle oj primary schools Ilave 110 qual(ficatioll required for tile lellel 

and were 1I0t trained well to improve tlleir professional incapability. Since Hadiya language is IIsed for 

wider-communication and embraces large Illlmber ofsc/rool population ill tile region, it lias to be acquired 

and givell at college level to produce tellcllers witll sustainable professional skill development for 

secondary scllools as wllat Afaan Orol1lo and TigTiglla were doillg (Ifulfilll Cliollillg 
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It was therefo re such s ituation that co ul d be one or the major challenges and hindrances for the 

implementation of mother tongue education. The above statement appea rs to be rea li stic because 

of the fact that unqualified home language teachers lack the ap propriate professional competence 

and deep-rooted knowledge on how to use mother to ngue as a medium for instruction. As a resul t 

of thi s, teacher's capability to have in-depth understand ing abo ut the lessons they deliver and clear­

cut communication they make with the learners is barely enough. 

Unlike primary schools of the zone in rural areas, problems and cha ll enges in primary schools of 

Hossana town with regard to training provision are acute and twofold. Since the majority of the 

teachers in these schools have more experiences and cel1ified in the old curriculu m, there is a gap 

and mismatch between the type of training they received before and the existing situation in which 

they are involved to offer education as a medium and the writing system it holds. 

On how to use mother tongue as a medium of instruction and what measures were taken to 

alleviate such challenges, six experts from both zonal education bureau and Hossana city 

administration were interviewed. They explained that at first some selected experts were trained 

for one month. Based on thi s, eight days training was given for school teachers at the begilU1ing of 

mother tongue education. And later, by the help of different NGOs cel1ain type of training 

provision has been taken for the directors and head tcachcrs who were responsible to disseminate 

the concepts of new medium of instruction to those non-parti cipant teachers. 

4.3 Situations Considered During Pre-service and [n -service Teachcrs Training Programs 

Towards Mothcr Tongue Education. 

The situations of skill training provision given for teachers on how to use mother tongue 

education, as above stated in table 3, were mostly one year pre-service and a short-term in- service 

training programs. Since the content of pre-service and in-service teacher training programs are 

heterogeneous and they enable teachers to acquire and to develop appropriate pedagogical skills 

that are academically sound, both group of teachers were asked questions about the training 

programs they have been taken. The teacher-respondents from the two categories (i.e. 4 of them 

taken from pre-service category and 16 were from in-service category) with their feelings will be 

presented here under table 4. 
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Table 4: S itu<ltions o f Pre-service and III -service Training Prognlllls Offen.'d fo r the Teachers at Primary 

Sc hool levels in relation to Mother Tongue Education. 

C<l h.:gory Onc Rcspondcnl s ( alcgory Two Rcspondcnts 

Items Frcq ucnc\, PI..'I'O: 11 1 FrcqlJcncy pcrccnl 
Provision or skill train ing takcn on how to usc mother longuc 
educat ion was imprcssivc. su llicient and comprchensive cnough 
to implcment it encclivcly 

a) Strongly agree 
b) Agrce 3 75 - -
c) undecided I 25 - -
<I) Disagree - - -
e) Strongly disagree - 4 25 

- - 12 75 
Total 4 lOll 16 100 

Teachers are all quali fi ed, well-trained and competent enough in 
their profession to afTer mother tongue education since the 
training was provided wi th alternative reference materials and 
suitable home language approachcs 

a) Strongly agree 
b) Agree I 25 - -
c) Undecided 2 50 I 6.25 
d) Disagree - - I 6.25 
e) Strongly disagree I 25 10 62.5 

- - 4 25 
Total 4 100 16 . 100 

Mother tongue language teachers need for further ~kill train ing 
because they were not made feel certain on the purposes and 
benefits of using the home-language for the delivery of 
instruction 

a) Strongly agree - - 8 50 
b) Agree 3 75 6 37.5 
c) Undecided - - - -
d) Disagree I 25 2 12.5 
e) Strongly disagree - - - -

Total 4 100 16 100 

Aiming at the same objective which is bringing effecti ve implementation of mother tongue 

education at local level, heterogeneous training programs of teachers (pre-service and in-service) 

presented in table 4 reflects that all the pre-service teacher-respondents (100%) were greatly 

satisfied and impressed with the provision of skill training they have taken. Whereas those who in­

service responded to the same item differently. That is, 12 (75%) and 4(25%) of them indicated 

their responses negatively by rating "strongly di sagree" and "disagree" to the item respectively. 

With regard to mother tongue language competence, professional qualification and training 

provision supplemented by alternative materials and various home-language modalities , most of 

the pre-service teachers 3(75%) were favored whi le about 1(25%) of them responded unfavorably. 

However, 14(87.5%) in-service training teachers (i.e. 62.5% disagree and 25% agree) were 

dissatisfied and un favored to the item. The remaining portion of them 1(6.5%) and 1(6.5%) rated 

on "agree" and "undecided" respectively. 
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Among the category 1 respondents, 3(75%) of them showcd their agreement on further skill 

training needed for mother tongue education and only 1 (25%) was allached with the item claiming 

that pre-service training taken by the teachers to run mother tongue education is more than enough. 

To the same item from those teachers of short term training (calegory 2 in service training 

teachers) about 14(87.5%) were positively responded. But, very insignificant number 2(12.5%) 

were come with unfavorable response. 

Table 4 as an umbrella clearly states the paJts and parcels of skill training provision offered in the 

implementation of mother tongue education tlu'ough three items it holds. In this sense, under item 

number I teachers who passed through a one year pre-service training seemed to be confident on 

the use of mother tongue as a medium of instruction. Because all of them 3(75%) and 1(25%) 

believed that the sufficiency of time length taken, impressi ve approaches applied and 

comprehensiveness reflected on the training at a time enabled them to be effective in the home­

language education. Unlikely, those who have experienced a short-term training (100%) felt that 

they are not competent enough and legible to offer education through mother tongue due to the 

lack of those basic skills/ elements. This therefore shows that there is a gap and inverse 

relationship between the two categories in the same environment which in turn would facilitate 

damaging effect on the performance of the students as well as the teachers. 

For the item number 2 administered to see how much the supplementary materials and various 

modalities applied during training were supported the qualification and competence of mother 

tongue education teachers, almost all in category one agreed. This situation under category two 

respondents was treated oppositely for the majority of them were unqualified, ill-trained and in 

competent in their profession. This is because, according to them, extending their views and 

stretching skill into the environment where things are complex, such an attempt to make an 

individual brilliant and the program more effective tlu'ough a five or an eight days short-term 

training is a miracle and unthinkable. 75% of the respondents in category I, as can be seen from 

the table under item number 3, tended to reflect their responses positively. Because they believed 

that the brief details and elaboration given at the beginning on the objectives and benefits of 

mother tongue education were not as such persuasive particularly for short term training teachers. 

Category 2 also clarifies that most of the teachers in the primary schools of Hossana town, at 

present time, are not trained about mother tongue education in the institution for one year; but they 
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are teachers of short-term training, having ma ny years experiences, students of o ld-cu rri culum and 

transferred teachers from the va ri ous envi ron ments of the country. 

Table 4 consists of the tlu'ee items best describes the training provisi on of mother tongue education 

and its challenges into two major programs: the pre-service teachers training program (PTTP) and 

in service teachers traini ng program (lTTP). When compared , til e number of teachers passed 

through PITP is very few while teachers under ITT? are very large. Now, the chall enges here are 

age, experience, exposure, motivation and accommodation. Those teachers who took a five or an 

eight days in service training are all aged using eye-glasses, have served the schools for many 

years (transferred teachers), were not exposed to the new innovation appropriately and products of 

formerly designed curriculum, were not highly refreshed and motivated by continuous professional 

development and awareness creation programs, and almost all the classroom lessons are 

accommodated by themselves since they are large. 

Therefore, there is no room for one to secure mother toi,gue education more efficiently unless 

those deported rural and pre-service training teachers are promoted and transferred to urban 

primary schools at least to work in co llaboration with highl y served minds in the centers. To thi s 

end, urban centers must invite new generations trained in the new innovation and motivate them to 

be provided with necessary skills of using mother tongue and the scripts chosen for the instruction 

in both media (Hadiyyisa and Amharic) . Even though the challenges of mother tongue education 

with regard to skill training provision were emphatica ll y described as it is a new implementing 

area, it is found that the above and forth-coming cha llenges are equally threatening issues the 

deli very of instruction in Amharic medium too . 
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4.4 Perception of Teachers Towards the Use of Mother Tongue as a Medium of Instruction 

Tablc:S Teachers Attitude Towards Mother Ton gue Education 

Items No 
Children who begin their 

education in their mother tongue 26 

make a better start 

The learners mother tongue holds 

the key to make schooling morc 25 

inclusive 
The delivery of instruct ion 
through mother tongue is boring ~ 

I believe that learning in mother 

tongue will help students to get 20 

support and follow· up from their 

famili es 
I do not get frustrated and 

confused when I discuss -

classroom lesson with my 

students through mother tongue 

The use of mother tongue as a 
medium of instruction down­

grades the quality of primary 

education 
It is my wish to serve a school 
with Amharic language as a 

medium of instruction since I still 

fail to see the relevance of mother 

tongue education 
Promoting learning in a number 

of languages is a mistaken 

attempt 
Mother tongue educat ion helps to 

lower the dropout rates of 

students and increases their 

achievement levels 
I found Latin script appropriate 

choice for the inst ru ct ion of 

mother tongue 

2 

19 

12 

SA A 

% No % 

100 

96.2 3.8 

76.9 6 23.07 

23 88.5 

3.8 2 7.7 

7.7 2 7.7 

73.07 7 26.92 

46.2 14 53.84 

u D SD 

No % No % No % 

8 30.8 18 69.2 

3 11.5 

14 53 .8 9 34.6 

5 19.2 21 80.8 

10 38.46 12 46.2 

Tota l 

No % 

26 100 

26 100 

26 100 

26 100 

26 100 

26 100 

26 100 

26 100 

26 100 

26 100 

Learning in a mother tongue enables the student to understand lessons easily, and avoids problems 

associated with language barriers (MOE,2002:36). Underlying to this, in table 5 item numbers 1 

and 2 were presented to teachers to check whether the above statement of MOE (2002) 

corresponds with what is actually going on in the primary schools of the study area. Teacher­

respondents were positively replied to both items, that is, all of them 26(100%) for item 1 

indicated their agreement by rating on "strongly agree": And, similarly, item 2 is exclusively 

positively responded by the figures invited expressing their feeling as 25(96.2%) and 1(3.8%) put 

the tick mark on "strongly agree" and "agree" respectively. For item nQ 3, the respondents gave 

their reactions negatively, i.e. 8 (30.8%) and 18 (69.2%) were coincided with "disagree" and 

"strongly disagree", but 1(3.8%) corresponded positively to the item. 
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Regarding the support and continuous follow-up of parents and teachers confidence on mother 

tongue education delivery to the learners, as stated in the items nQ 4 and 5, they all reacted 

favorably and confidently except very few nQ who was remained staunchly unfavorabl y. On the 

basis of thi s, 76.9% was strongly agreed and the remaining portion of the respondents (23 .07%) 

agreed on the issue that students learning through their home language is nurtured and 

strengthened by the help of their families within the enviromnent surrounds them. Accordingly, 

Foley and Thompson (2003: 116) suggested that a child becomes a thinker and problem solver 

within their cultural experiences. They learn from what they experience and what they need to 

know. Language is the essential per formative tool in all learning. Therefore, the chi ld 's thinking 

and communicating is a reflection of the social context in which the learning is taking place. 

The teacher-respondents about 23(88.5%) were interestingly reflected their view to the item 

number 5 while only 3(11.5%) showed their disinterest. According to the majority of the teachers, 

there is hot discussion, active participation and interactive approach during the lesson delivery 

through mother tongue between the learners and the teachers. Because there exist common 

understandings and enviromnental familiarities which are considered as the sources of knowledge, 

learning, communication and thinking; but they are origins, the whole social context. 88.4%, 100% 

and 84.66% of respondent teachers to the items 6,7, and 8, responded negatively and rating their 

responses as 14 (53.8%) on "disagree" and 9(34.6%) "strongly disagree"; 5(19.2%) "disagree" and 

21(80.8%) "strongly disagree"; and 10(38.48%) "disagree" and 12 (46.2%) "strongly disagree" 

respectively. However, 1(3.8%) among the respondents was indicated his strong agreement and 

2(7.7%) of them were rated on "agree'; to the item number 6. 2(7.7%) "strongly agree" and 

2(7.7%) "agree" which means totally 4(15.4%) were conesponded to the item number 8 positively. 

In this spirit, most of the respondents (88.4%) of item 6 have fai led to accept the expression 

presented as "the quality of primary schools will be down graded when mother tongue is used as a 

medium of instruction." Their counterattack to this argument is that children learn better and grasp 

well subject matters in their mother tongue which then up-grades the quality of their learning. 

In the case of item 7, no one is wished to serve a school with Amharic medium particularly at the 

bottom line; and nor others failed to see the relevance of mother tongue education. Because it is a 

child's basic educational right to be instructed in hislher own native language which is familiar and 

works automatically for expression and understanding and a means of identifications among the 

members of the community (Ayalew, 2000:83). That is why, 5(19.2%) and 21(80.8%) totally 
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100% were not coincided with and responded unfavorably by rating on "strongly disagree" and 

"disagree" respectively. 

Among the respondents of item number 8,10 (38.46%) and 12 (46.2%) as "strongly disagree" and 

"disagree", totally 84.66% were rejected the view that takes "the promotion of learning in a 

number of language is a mistaken attempt". According to Ayalew, their position is justified and 

compatible with the statement "in the era of globalization, proficiency in more than one language 

is considered a necessity to participate in a shrinking world" (Ayalew, 2000). 

About the respondents of "strongly agree" 19 (73.07%) and 7(26.92%) "agree", totally 26 (100%) 

were congruently gone to accept the view as presented in the table stating that "education in home­

language lowers the dropout rates of students". This is their belief that if implemented 

appropriately, specifically at primary level, mother tongue education guarantees high achievement 

level and better performance of students and increases enrolment rates. They, generally, agree that 

learning through mother tongue maximizes students enrolment rates, reduces dropout and 

repetition rates and increases their achievement levels. 

On the matter of script appropriateness selected for the instruction of mother tongue, 12 (46.2%) of 

teacher-respondents rated on "strongly agree" and 14 (53.84%) replied to "agree." Thus, 26 

(100%) of them have developed positive attitude towards the use of Latin script for mother tongue 

instruction. All of them agree on the fact that the choice of Latin script for the students learning is 

right decision and appropriate way of writing system for the language being used as a medium of 

instruction. This is because, as they justify, Latin script is linguistically related with the nature of 

word pronunciation in the language of instruction which students use. Educational officials and 

school principals who participated in the process of script selection and others were interviewed 

for the questions "What did you observe from the script chosen for the instruction of mother 

tongue?" "What benefits do you think were gained from the Latin script selected by the 

professionals for the instruction of home-language education?" 

For the questions posed above, more than 90% of the interviewees responded that the script used 

in the instructional process of mother tongue is appropriate and suitable. The suitability and 

appropriateness of the script, as they further go-down, is the consequence of maximum efforts, hot 

discussions and strong arguments made by all-rounded intellectuals on how to use it and what 

benefits are there after that enrich students learning. It, therefore, helped students to learn words 

and read sentences written in the Latin script without any confusion and ambiguity .Tltis is because 
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all the learning becomes more visible and clearly understandable if those difficulties of 

pronunciation in the new innovation again become powerless. Amharic medium teachers were 

again differently interviewed to check whether they have positive attitude to the use of medium of 

Amharic and mother tongue education. 83 .3% of them were positively responded to the delivery of 

mother tongue while only 16.7% agreed on the use of Amharic medium. 

This indicates that let alone teachers in the home- language, teachers of Amharic medium by 

themselves acknowledged and agreed on the education delivery through one's own language. They 

also recommended that if the learners in the Amharic medium shifts their mind to Hadiyyisa since 

they are native to the Hadiya language and few in number, learning will be brilliant and simplified 

for them particularly at baseline. 

4.5 Teachers' Attitude Category Towards Mother Tongue Education 

Here under the up-coming table, an attempt is made to show the mean attitude score category of 

teacher-respondents into favorable and unfavorable based on the items presented in table 5. But, 

generally, it is to put clearly that whether the attitude of teachers towards mother tongue as a 

medium of instruction is statistically significant or not (i.e. to see statistically significant 

difference between the two respondent groups). 

Table 6: Favorable and Unfavorable Category Of Teachers Attitude 

Attitude Category I Frequency Percent X' 

Favorab le 23 88.46 

Non-favorable 3 11.53 

Tolal 26 100 9.846 

Table 6 states that the attitude categories of teacher respondents towards mother tongue education, 

among which, therefore about 23 (88.46%) were reacted favorably whereas 3 (11.53%) replied to 

the issue above unfavorably. This is to mean that large amount of respondents (88.46%) have 

agreed and favorably accepted the delivery of education through the language. which is very 

familiar with and easy to learn .But insignificant number of respondents (11.53%) indicated their 

disagreement with the instruction of mother tongue education. 

Now, this possibly appears with a certain tendency of having statistically significant difference 

among the teacher respondents who developed positive attitude to the use of mother tongue and 
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those who responded negatively to it. Accord ingly, the computed ch i-square value (X
2= 9.846) is 

higher than both the critical Values (X2= 3.841) and (X 2=6.63 5) at .05 and 0.01 levels of 

significance with degrees of freedom = I respectively. Thus, the explanation of above statement is 

the implication of the computed chi-square result. Conclusively, almost all teacher-respondents 

perceived and felt that the use of mother tongue as a medium of instruction is appreciating and 

should be promoted for it ho lds the key benefits for the chi ld effective learn ing. 

4.6 Perception of Teachers Towards Students' Performance in both Hadiya a nd Amharic 

Language Backgrounds in Second Cycle (5-8) 

This part is expected to come with the perception of teachers towards the performance of students 

in their mother tongue education and tries to show the contribution of mother tongue education in 

the learning of 2nd language (English) in 2nd cycle of primary schools. At this point 2nd language 

teachers (Hadiyyisa, Amharic and English) and others were involved and asked questions about 

the students ' current performance who were formerly in different language backgrounds 

(Hadiyyisa and Amharic) . This was done primari ly to see the achievement of students and their 

reading and writing abi lity of English language in 2nd cycle of primary education. 

Table: 7 Teachers' Perception Towa rds Students' Achievement in both Hadiyyisa and Amharic Media of 

Ed ucation 

Respondents 

Yes No Total 

Items No % No % % 

No question about that a ch ild who used mother tongue education 

in first cycle (I -4) wi II perfonn better when 

instruction becomes Engl ish in 2,d c)lcle (5-8) 
medium of 22 84.6 1 4 15.38 lOa 

Students from Amharic background are grasping subject matter 8 30.76 18 69.23 lOa 

well and score high grades in Engli sh medium 

Mother tongue education learners achieve more in English 24 92.30 2 7.69 lOa 

subject than school lanouage learners (Amharic) 

For the students of mother tongue, language abi lity to understand 

subject matter, to express themselves and the ir environment is 

questionable when English appears to be a medium of instruction I 3.84 25 96.15 lOa 

Medium of instruction in the home language does not aid in the - - 26 100 lOa 

acquis ition of English 

It is possible to judge that students of 1Il0ther tongue education 

are more effective and successful at 2nd phase than those in the 21 80.76 5 19.23 lOa 

Amharic medium. 

Effective instruction builds on the skills, knowledge and experiences that young children acquire 

prior to school (Richards, 1994:3) Based on this, table 7 illustrates the students performance of two 

language media background in connection with the new medium (English) they confront 111 
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those who responded negatively to it. Accordingly, the computed chi-square value (X
2= 9.846) is 

higher than both the critica l Values (X2= 3.841) and (X2=6.63 5) at .05 and 0.01 levels of 

significance with degrees of freedom = I respectively. Thus, the explanation of above statement is 

the implication of the computed chi-square result. Conclusively, a lmost all teacher-respondents 

perceived and felt that the use of mother tongue as a medium of instruction is appreciating and 

should be promoted for it holds the key benefits for the child effective learning. 

4.6 Perception of Teachers Towards Students' Performance in both Hadiya and Amharic 

Language Backgrounds in Second Cycle (5-8) 

This part is expected to come with the perception of teachers towards the performance of students 

in their mother tongue education and tries to show the contribution of mother tongue education in 

the learning of 2nd language (English) in 2nd cycle of primary schools. At this point 2nd language 

teachers (Hadiyyisa, Amharic and English) and others were involved and asked questions about 

the students' current performance who were formerly in different language backgrounds 

(Hadiyyisa and Amharic). This was done primarily to see the achievement of students and their 

reading and writing ability of English language in 2nd cycle of primary education. 

Table: 7 Teachers' Perception Towards Students' Achievement in both Hadiyyisa and Amharic Media of 

Education 

Respondents 

Yes No Total 

Items No % No % % 

No question about that a child who used mother tongue ed ucation 

in first cycle (I -4) will perfonn better when medium of 22 84.6 1 4 15.38 100 

instruction becomes English in 2" cycle (5-8) 

Students from Amharic background are grasping subject matter 8 30.76 18 69 .23 100 

well and score high grades in English medium 

Mother tongue education learners achieve more in English 24 92.30 2 7.69 100 

subject than school language learners (Amharic) 

For the students of mother tongue, language ability to understand 

subject matter, to express themselves and their environment is 

questionable when English appears to be a medium of instruction I 3.84 25 96. 15 100 

Medium of instruction in the home language does not aid in the - - 26 100 100 

acquisition of English 

It is possible to judge that students of lIIother tongue education 

are more effective and successful at 2/111 phase than those in the 21 80.76 5 19.23 100 

Amharic medium. 

Effective instruction builds on the skills, knowledge and experiences that young children acquire 

prior to school (Richards, 1994:3) Based on this, table 7 illustrates the students performance of two 

language media background in connection with the new medium (English) they confront tI1 
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second phase of primary schools. Accordingly, it is believed that providing instruction on the basis 

of children's existing competencies and using experiences and knowledge that are familiar to the 

learner provides a so l id foundation for extending children's ski li s and knowledge in new direction. 

So that for the first item 22 (84.61 %) of teacher- respondents were replied positively whereas 4 

(15.38%) responded negatively. 

This suggests that mother tongue education if it is given properly for a child at baseline helps and 

positively influences the learners' performance when the medium of instruction becomes English. 

Teachers were differently responded to item number 2, which is, about 8 (30.76%) said "Yes" but 

18 (69.23%) indicated their disagreement. Disagreement arises about (69.23%) of teacher 

respondents seems to be students former medium of instruction (Amharic) whose contribution to 

the second language (English) learning is less. The implication for both items (1 and 2) is 

positively and negatively related with English medium. That is the degree of grasping subject 

matter and the score obtained in the English medium by the students of mother tongue education is 

much more satisfactory than those who in Amharic language medium. 

With regard to English subject achievements of students in the medium of mother tongue and 

Amharic language, among the respondents about 24(92.30%) accepted the item agreeably while 

2(7.6%) rejected the statement disagreeably. From this it is therefore. found that the performance 

of students achieved on the English subject at 2nd cycle of primary schools is greatly contributed 

by mother tongue education and its Latin script selected for the instruction. But, the achievements 

of school language learners (Amharic) on English subject is very poor as it is approved as correct 

by the teacher-responqents, i.e. only (7.69%). The table also presents in 4th and 5th rows that 

almost all teacher-respondents (i.e. 25(96.15%) and 26 (100%) respect ively gave a similar opinion 

as they reject the statements. On the other side, only 1(3.84%) agreed on both items. However, as 

the responses of majority of teachers (96.15%) testified when English becomes a medium of 

instruction, mother tongue education background students express themselves and their 

environment with understanding, and the language ability in general to comprehend the lessons 

they are learning also becomes high. As stated above, (100%) of teacher-respondents responded 

that home language instruction strengthens and facilitates second language (English) learning or 

acquisition. The reason for this is when learning carries out on the basis of established skills and 

known experiences, a reassuming context in which to acquire new skills and concepts is 

confirmed. 
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In comparison, to judge students overall effects and successes in both media (Hadiyyisa and 

Amharic), teacher-respondents at 2nd cycle were asked under the last row. In accordance with, 21 

(80.76%) responded "Yes", while 5 (19.23%) responded "No" to the item . Therefore, there is a 

room to judge that Amharic medium contributes less to English medium for the students to 

perform better than that of mother tongue medium. Home-language students are more effective 

and successful in the English medium because of the fact that the alphabets and writing system of 

both Latin and English languages are similar. Mother tongue learners already exercised all English 

alphabets at lower grades through Latin script and learned some common characteristics shared by 

both languages. It is, thus, possible to say that such a linkage and relationship that exists between 

the Hadiyyisa and English media accelerates students learning speed and guarantee their effective 

performance in the second language learning. 

Besides to this, educational officials and school principals were separately interviewed about the 

status of mother tongue education and holistic picture of students performance in 2nd language 

learning. For instance questions like: "Are mother tongue teachers at equal professional status with 

Amharic and English teachers at the level?" "Do you think that mother tongue learners are 

performing well in all subject areas in the English medium?" "How do you treat the achievement 

of Amharic background students when medium of instruction is English?" "Which group do you 

think is more active in reading and writing in new medium?" Why? 

The interviewed officials and principals were surprisingly responded to the first question is that 

those mother tongue (Hadiyyisa) teachers are not at equal professional status compared to Amharic 

and English teachers. They are (mother tongue teachers) either 10+ I or 12+ I (i.e. TTl) graduates, 

whereas all others are diploma holders. The level (2nd cycle), however, requires diploma graduates 

to all subject areas but the case in Hadiyyisa is the reverse; which is one of the challenges and 

damaging the implementation of mother tongue very badly. Therefore, as a solution to this effect, 

Ato Binchamo Shanqo, one of the principals (18-3-2008), urged that: 

ht.f'"li-N: Mlh t'if'"-H:;: tt?:A f"'lt'!/l/{]]' f'l.e-.e:;: f{''if{' -l'f'''uc-l' mf', 'if''' 'I.e'f',t) 

ttl·:;: lrf-I'7,1fr, ruof!"u<- 'if'" ;,-1'f'" lrr-r,f.;I"Nm· flUOI/'>' Att ), 'i.e -l·'7c:;: lrr, k;' '; 

;'C'1" :{,'if{'fO'l' 'I.e-.et)f!" flNL:e: .eGJf uot'!m-l· f'7J:' f',1A: : f'"tt-;.I'-kf'" ). 'i.e;;:, 

flt.-;.e:;: .eGJf fl[J·II -I·:;: t)f',ttA 'I.e·f',IJ-; f"'l.l'M'f'"C dUf'"UC f(JC-/'?:hJ -rdUo'</: 

t'ill''; [J'II-I";: lr -;.e7r, f:{'-;:{'m· t'ic"!!'-l'r, f-l'f!"UC-/,' Ij:1-N· lr.p':'l'1 hut m.e 7.lt h?: 

lr.l'lIr, lrfa10vG flovf!"fl!'/" f'l.e'.l' :{''}f{' -l'f'"uC-I' flt'if'"'i-/':;: IJf',7.r.11 lrt'ih 12'i' 

116141 flttAII' fJlI .. l · /1lLl H: dUt'!m·l· Mfl-l· lr'i1t'!-;:: 
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Due 10 IIIe absence 0/ qualified leaclIers parlicularly rlIe instruction o/morlIer tOllglle 

(Hadiyyisa) at I,d cycle earned damagillg effect. It, tlIerefore, .'teems 10 be a "mllst" tlIat 

Hadiya lallgllage needs competellt teaclIers prodllced ill tlIe college as eqllally as Ticrigna 

aud A/aon Oromo wlIo best suil/or tlI e level and jilltlIe gap created because 0/ certificatiofl 

alld imbalallces. COl/sequelltly, delivery 0/ educatioll through /llIdiya lallguage has to be 

exlellded to preparatory lI1lfl college levels since people do not lise it for oll ly sharing as 

C0l11111Ullicatil1e and cliitural tool but also for joinlly developing the kltowledge, which enables 

organizell hllman social life to e:.:ist aud continlle. 

The interviewees were also strengthened the views of teacher-respondents for the question they 

asked about the students' performance of mother tongue in all subject areas in Engli sh medium. 

But, relatively those students in Amharic medium are low achievers when compared to those 

mother tongue education learners. Nevertheless, there is a far difference between the students from 

mother tongue education background and Amharic medium of instruction in that reading and 

writing ability of former group (Hadiyyisa) students is very high than those in later group 

(Amharic) language learners. This is why because as mentioned above, English language ability of 

former group students was highly positively influenced by mother tongue education which 

embraces the same alphabets and the script being used by the learners. However, the language 

skill of the later group of students was not as much as influenced by their medium because it has 

little to do with English medium and its correlation to thi s new medium is al so less positive. 

4.7 Perception of Hadiya Language Background Students Towards both Hadiyy isa and Am haric La nguages as a Media of 

Education 

Tab le:8 Students' Perception Towards the Use of Mother Tongue as a Medium of Instructio n. 

Student-respondents, N 96 
Items Yes No Total 

Frcq. % Frcq. % % 
I am happy with the delivery of education through mother tongue as a 94 97.9 2 2.08 100 
medium of instruction 
St udents in mother tongue instruction appear to be more active, learn more 93 96.8 3 3.12 100 
subject matter and en joy school more 
I understand the teachers' language easil y when medium of in struction is 95 98.9 I 1.04 100 
mother tongue 
Classroom interact ion becomes warmer and warmer when learning occurs 95 98.9 I 1.04 100 
through the use of mother tongue 
The process of teaching and learn ing through fi rst language medi um has a 93 96.8 3 3.12 100 
success on my academic performance 
It is better for me to replace my first language with second language - 96 100 100 
(Amharic) 
The use of mother tongue education reduces the time available for learning a 5 5.20 91 94.7 100 
national language (Amharic) 
Reading and writing in the mother tongue is challenging wi thout the II 11.45 85 88.54 100 
assistance ofa teacher 
Children become mentally disturbed and loss confidence when they learn 4 4. 16 92 95.8 100 
mother to!l_gue education 
Mother tongue education undermines the personal and cultural confidence of - 96 100 100 
the students 
Learning through mother tongue limits students' world view and leave them 6 6.25 90 93.75 100 
unprepared for life in the wider social context 
Lack of text books and curricul um materials for learning and further reading 84 87.5 12 12.5 100 
in the mother tongue education is a serious problem. 
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The use of chi ldren's first language in school helps rather than hinders their over-all academic 

development as well as their eventual acquisition of English (Lambert, 1981 ).This is true when 

only the language being taught can positively influence the attitude of the learners. 

Correspondingly, as table 8 elaborates, 97.9% of student-respondents were happy with the 

instruction of mother tongue and the remaining 2.08% were not negotiated with the item. The table 

further expounds that about 96.8% of respondents were agreed on the students active learning, well 

grasp of subject matter and continuous attendance to school. This explains that students learn more 

quickly, understand the subjects easily and participate actively in the lessons of mother tongue 

than other languages. However, only 3.12% responded reversely (0 the statement. Almost all 

98.9% student-respondents replied that they understand and comprehend the language of teacher 

when he/she delivers instruction through mother tongue. 

Again, similar figure of respondents, that is, 98.9% appeared agreeing on the existence of hot 

discussion in the mother tongue lessons. This shows that learning in the mother tongue is 

expressive, interactive, communicable and interesting because students are familiar with the 

language being used and words and terms being taught in the classroom. Therefore, teaching the 

children with their home-language scales up communication and interaction between the learners 

and the teachers. 

Regarding the success on the students' academic performance gained through the home-language 

instruction, among the asked student-respondents, 96.8% were agreed on, whereas only 3.1 2% 

disagreed on the issue stated. The implication of this expression strengthens the view that mother 

tongue as a medium of instruction can help students and develop not only sense of being 

successful in school learning but also could serve as a powerful force for nation building. So, from 

the above appearances what we can easily infer is that the attitude of more than 96% out of the 

total student-respondents were positively influenced by mother tongue education. This is because 

as stated in review part of the study, education in the primary language benefits students ' cognitive 

development, gives great satisfaction, respect and pride for themsel ves and puts them in the center 

of the lesson to actively involve and come with flowering future in the implementation of primary 

school curriculum in general. 

The same respondents responded to the items (6-12) differently because they were negatively 

worded and considered as challenging issues. For the item under nQ 6. as it reads "It is better for 

me to replace my first language with 2nd language", all the respondents about 100% said "No." 
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This infers that there is staunch love and respect for their own language being used as a medium. 

They extended their view that mother tongue instruction does not reduce the time availability for 

leaming a national language because each subj ect area h as its own time schedule and lesson 

period. Accordingly, about 94.7% testified this with above expression, but 5.2% fai led to reject it 

and tended to accept the statement as it is. 88.5% of student-respondents responded that students 

are brilliant in reading and writing in the Latin script while about 11.45% agreed that it is a 

challenging for the leamers to read and write in the home-language with out a teacher assistance. 

Even though, there are some students who need certain type of support, according to the majority 

of respondents, most of the students read speedily and write quickly in the mother tongue even 

more than the teachers can do because they are creative and out-standing, putting aside those basic 

challenges. 

To the statement at 9th row, 95.8% of respondents replied negatively and 4.16% responded 

positively. According to the majority (95.8%) of respondents, students can only become mentally 

flexible and develop confidence when the delivery of education starts through the mother tongue at 

beginning phase. Thus, it is bold enough to say that mother tongue education does not cause 

confusion and disturbs students' mental development. 

All the respondents (100%) were disagreed with the item nQ lOin the table. This view implies that 

mother tongue education promotes rather than undermines the core values and personal and 

cultural confidence of the students that originate from the principles of human dignity, equality 

and democracy. Out of 96 respondents about 90 (93.7%) were responded to the item II 

unfavorably rejecting the statement reads as "Learning through mother tongue limits students' 

world view and leave them unprepared for life in the wider social context." But only 6 (6.25%) 

accepted it favorably forwarding their fear as that mother tongue education may lead students to 

the declined knowledge transfer and leave them as local minded. However, such a side effect 

expected is far from the reality since mother tongue education is connected with a child's blood 

vessels and cognitive development, and it widens students mental horizon and pave the way for 

them to grasp concepts with ease speed and gentle movement. 

Lastly, about 84 (87.5%) of student-respondents agreed that they are suffering from the shortage of 

text books and other materials needed to be read. On the contrary, 12(12.5%) were disagreed on 

the statement for it does not suit with their feeling because, as it seems to be, such a lack of 

curriculum materials for them becomes less severe. Nevertheless; compared to rural schools, 

55 

I 
J 



although pnmary schools of Hossana town relatively have a good provIsIOn of instructional 

materials, it is one of the major challenges for the effecti ve implementation of mother tongue 

education. 

4.8 Perception of Amharic Background Students Towards both Hadiyyisa and Amharic Media of 

Instruction 

Table:9 T he View of Students Towards the Usc of both Med ia of Insll·uction . 

Student respondents, N-44 
Yes No Total 

Items Freq % Freq % (in %) 

I choose Amharic to be used as a medium of instruction because it is my 3 6.8 1 41 93.18 
mother longue 100 

I prefer to learn Amharic as a medium of instruct ion for it is a national 40 90.9 4 9.09 
language 100 
I sec that educat ion becomes more interesting and meaningful when Amharic 6 13.63 38 86.36 
is used as a medium 100 
A tum to Amharic language as a medium of instruct ion in primary education 2 4.54 42 95.45 
would lead students to academic improvement 100 
I believe that the use of Amharic as a medium provides a solid foundation for 2 4.54 42 95.45 
extendin~ students' skills and knowledge 100 
I am not interested and happy in mother tongue education since it threatens to - - 44 100 
dividen students along racial and cultural lines 100 
Learning through Hadiya language is boredom and makes me incompetent in 4 9.09 40 90.9 
Amharic that is why I choose Amharic medium. 100 

Table 9 briefly describes the attitude of students of Amharic background towards the media of 

instruction whether they are using and not using. That means, Amharic as a medium which is 

being used in their learning but Hadiyyisa is not. In light of this, 93.18% responded negatively to 

the 1" item by rating "No", whi le 6.81 % reacted positively. Thus, this contends that more than 

90% of students in Amharic category are 2nd language learners whose native language is 

Haidyyisa. For only few learners, Amharic becomes their mother tongue but they can equally 

speak Hadiyyisa. Secondly, about 40 (90.9%) chose Amharic language to learn as a medium 

whereas 4 (9.09%) rejected the item. This ax iomatically shows that majority of the students tended 

to learn Amharic language since it is a national language. To the 3rd statement, 6 (3.63%) of them 

held their position favorably but the remaining elements about 38 (86.36%) were un favorably 

responded. The reason for most of the student-respondents (86.36%) not to accept the statement 

was seemed that learning in Amharic bears no fruits expeCted and they were facing with language 

and content difficulties for they are not native to Amharic. Forty-two (95.45%) out of total student­

respondents were treated fourth item negatively but only 2 (4 .54%) showed their reaction 

positively. This shares the view that the medium of Amharic is failed to function its customers, 

the learners, and unable to lead students into the desired direction particularly at grass- root level. 
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This also testifies that students in Amharic medium remain with slow academic progress because 

of unfamiliarity of words and terms directly translated into Amharic by ill-trained persons and 

under qualified profess ionals. Due to thi s and other similar factors, students were tended to 

develop negative attitude towards the medium being used concurrently. 

Student-respondents who were about 42 (95 .45%) rejected the statement explaining that there is no 

opportunity for the students to have a solid foundation to extend thei r skills and knowledge in the 

Amharic medium at grassroot level. On the opposite side, 2 (4.54%) negotiated with the item in 

the sense that a national language when used as a medium can help students understand all the 

sources of knowledge. But, the feeling of the majority respondents comes across with the vivid 

understanding level of students on their social and cultural values ga ined in the walk of learning 

through familiar language approach and medium. 

With the idea raised whether mother tongue education threatens to divide students along racial and 

cultural lines, all 44 (100%) responded "Yes". This clearly indicates that education in the mother 

tongue does not have threatening and dividing tendency among the learners along racial lines 

rather it benefits them with cognitive development and academic success and progress. And, it 

rather helps a child becomes more independent, confident and competent enough on his learning 

atmosphere where each activity is nearby available. 

The last question on the table was responded positively by 4 (9.09%) of student-respondents 

whereas about 40 (90.9%) were given their responses negatively or "No" . To this later group of 

respondents, Amharic medium can be acquired by the students without the impact of mother 

tongue because education in the home-language is not a severe obstacle to learn second language 

like Amharic and English. Reversely, for only 9.09% of respondents which is realistic, not far 

from the reality. For the students' choice of Amharic medium according to the majority (90.9%), 

the reason was not the difficulty of education in the Hadiya language because it does not have any 

ground to expose learners to Amharic language incompetence but it was a need four a wider 

communication, being national language. 

So, most of the students (more than 90 percent) who are learning in Amharic medium found to be 

native speakers to Hadiya language and whose fate of learning in the medium is bounded with the 

difficulty of subject matter and challenging new words and terminologies. About 90.9% were 

highly interested in the learning of Amharic medium because it is a national language. This also 

reveals that there is lack of awareness among the learners about the lise of language for instruction, 
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but what they need is a wider communication Ignori ng pedagogical , psychological and 

sociological benefits of a language as a learning tool by which they can easily grasp concepts and 

lessons, and it provides them with deep-rooted knowledge about the environment they li ve in. 

Therefore, the above table shows a greater number of student respondents were negatively 

responded to the items unfavoring the use of Amharic medium for instruction. Because they 

confronted with difficulty even in forwarding questions in the medium, and their reading and 

writing speed in the medium is also low and questionable. On the other hand, some interviewed 

students and teachers suggested that even if the shortage of textbooks and other curriculum 

materials are the common major problems for both media of instruction, the situation of learning 

materials here in Amharic medium is severely considered. Most of them due to this and other 

difficulties of content learning through the Sabean script became hopeless and developed the sense 

of dissatisfaction to the use of Amharic language medium at primary school levels. 

4.9 Perception of Parents and Students Towards the Choice of Medium and the Script for Instruction 

Table: 10 Students and Parental Selection (Choice) of Medium of Instruction 

Choice of Respondents 
Media of Instruction Students Parents 

Freq . % Freq. % 
Hadiyyisa 90 8 1.8 86 84.3 1 
Amharic 5 4. 54 10 9.80 
Engl ish 15 13.63 6 5.88 

Total 110 100 102 100 

As can concisely be seen above, table 10 shows that how much the perception of students and 

parents is inclined to the medium of instruction presented. To this end, both implementers 

(students and parents) were asked simi lar questions differently to check to what extent the degree 

of their attitude is positively or negatively influenced each other. For the question "By now, is it 

Hadiya language or any other that you prefer to choose as a language of learning?": out of 110 

student-respondents, about 90 (81.8%) were chosen Hadiya language. 5 (4.54%) Amharic and 15 

(13.63%) English languages respectively. 

It is thus convincingly Hadiya language was chosen by the students for their instruction as best 

medium. On the other hand, parents were asked a question like "which language do you or they (if 

you have children) choose to use as an appropriate medium of instruction in school?" 

Accordingly, 86 (84.3%) of them selected Hadiya language, 10 (9.8%) of them selected Amharic 

language and finally about 6 (5.8%) of them chose English for the instruction respectively. So that 
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in both cases (students and parental choice) the large section of respondents (81.8%) and (84.3%) 

chose Hadiyyisa to be the medium of instruction. To thi s expression the majority of the student -

parent respondents have been reflected their justifications and evidences. f 

The evidences presented here suggest that: 

a) It is a good opportunity for the learners to bring the common-sense knowledge of the home 

to consciousness as an object of explicit to investigation. Because all education takes place 

through the medium of language he/she is very familiar with; 

b) It is certainly true that if the delivery of education is provided with a new language when 

they begin school, the over all development of the children throughout primary education 

will be affected by such a situation; 

c) It is also possibly useful to consider that the learning atmosphere and interaction in the 

classrooms becomes smooth and conducive in which knowledge is jointly constructed and 

people help others to develop their understanding. This is because the medium of home­

language can serve as the essential condition of knowing, the process by experience 

becomes knowledge; 

d) When children go to school and become literate in the home-language, they are not simply 

extending their power into a new medium (reading and writing); they are learning a new 

way to learn; 

e) Education through the medium of home language does not mean that merely learning and 

examining what a child already knew but it strongly provides a more accurate assessment 

of the child's intellectual capacity. It is also a strategy (mechanism) whereby the learner can 

grow intellectually and internalize the processes necessary for such development; 

t) Through the use of home-language children learn to develop their believes, feelings and 

behaviors appropriate to the particular role in the society as well as to learn about the 

language itself; 

g) First language development can also enhance students' second language (Amharic and 

English) development and academic achievement. 

h) Since transmission of educational information and messages at primary level in the radio 

program is through the home-language, students learning can easily be promoted and the 

objective of the Jesson is catched-up without confusion; 

i) Acquiring of language skills specifically reading and writing in the first language medium 

is easily learnable; 

59 



j) Since home-language educ~tion has no ground to make students incompetent in Amharic 

language proficiency. 

However, if the institution of the school exists fails to initiate ch ildren into more consciously 

designed, systematized and explicit ways of reasoning about the world, such an attempt to justify 

the use of home-language as the best medium of instruction will naively be judged and becomes 

nasty. The medium of language chosen, therefore, has to be used as the primary tool for 

developing pupils ability to move from the world of commonsense knowledge (everyday 

language) to the kind of technical and academic discourses required by the school syllabus. 

On the basis of this fact, 81.8% of student and 84.3% parent-respondents who justified their 

position of medium choice with the above expression were recommended the language of Hadiya 

to be an appropriate medium for instruction. 

4.10 Perception of Parents Towards the Use of both Hadiyyisa and' Amharic Languages as a Medium of 

Instruction 

The position paper contributed by the government of Guinea Bissau (1979) quoted by Weva 

(2003) declares that schools must be rooted in the village communities so that they can play the 

role of permanent learning environment. In line with this, parent-respondents from the selected 

three schools were interviewed about the use of home-language for the purpose of instruction. The 

question followed is "Are the language similar that the children speak at home and use in school to 

learn their education?" The response for the majorities (87.5%) has been "Yes" whereas for about 

3 (12.5%) it was "No". Because most of the students in school infolmer case use their own 

language for instruction. 

Therefore, their is a match between the languages of students spoken at home and used in school. 

But, in the case oflater respondents (12.5%) there exists mismatch between the languages students 

use for instruction in school and communication at home. Surprisingly, non-of the students in the 

medium was fluent speakers of Amharic but all of them were native to Hadiya language. Some of 

the teacher-parents (12.5%) of this group logically justified their position with great remorse as 

they sent their children unconsciously to learn with the language which they do not know and 

speak fluently. At a time they did not understand the effects of Amharic medium in over-all 

academic development of their children and due to the lack of awareness and being unconscious 

on the use of language medium, they did it very stupidly, they furthered their view. That is why at 

base line any body or any professional or layman is expected to be psychologically ready, aware of 
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and conscious to use his/her full potential and maximum efforts for the academic achievements of 

the children, and they should not be far from appreciating their cultural values and using 

appropriately their own language. However, certa in section of parents believed that there was no 

much concern and commitment made by the policy agents on the brief explanation of mother 

tongue education and awareness creation that contributes to the accelerated impkmentation of it. 

It was merely acted at the beginning equivocally and suddenl y which at the same time engendered 

to 'Tabula Raza', arriving with white paper in the absence of adequate instructional materials, 

qualified teachers and conscious parental community forces. 

Another question arrived to parent-respondents was "Is the delivery of education through mother 

tongue helpful and advantageous for a child to grow up with full personality at primary level?" 

Amazingly, about 24 (92.3%) responded that without a question mother tongue education is 

advantageous and helpful particularly for students' academic development. This is to mean that 

when education is delivered for a child at bottom line with a language he/she commonly knows, 

he/she becomes intellectually (mentally) capacitated and sel f-confid ent on the activity he/she 

needs to know or learn and interactive and active participant while working any tasks in the 

classroom with other persons as well as with teachers To the contrary , on ly 2 (7.69%) were 

responded negatively to the statement claiming that even if Amharic language seems to be less 

contributing to the full growth of personality of a child , it has a tremendous role to link him with a 

wider communication. 

Moreover, the view consolidates that since some parents have been from that language family 

(Hadiyyisa) who were conscious, and others were teacher-parents, a key elements in providing the 

medium of language for students to acquire educational knowledge is that of instructional support. 

Such a guiding support of both teachers and parents sees learning as a process of gradual 

internalization of routines and procedures available to the learner from the social and cultural 

context in which learning takes place. 

Students also learn new sk ill s by engaging collaboratively in tasks that would be too difficult for 

the them to undertake alone but can be completed successfully in interaction with parents and 

teachers at home-environment (community leve l) and in an educationa l se tting. [n accordance with 

this, in this interaction , the role of the teacher and parent teacher. as mother tongue education 

fac ilitator, is to provide the necessary support to allow the chi ld to complete the task and also in 

the process to provide the chi ld with an understanding of the probk!1l and the strategies available 
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for its solution (Foley, 2003). However; if there is no possibility for chi ldren to spend a great deal 

of item (interactivity) with their fam ilies and teachers; and if the information delivery approach to 

them is minimal, no question about access to knowledge of the world is not available at the leve l. 

And, in the walk of mother tongue learning if their is unavailability of learning materials that are 

text books, teachers guides, folklores, poetry, syllabuses and other magazines, students of mother 

tongue would be disadvantaged which in turn endangers its implementation and the whole 

teaching learning processes in general. 

During the research interview among the parent-respondents, the views of teacher-parents in both 

media were reflected here to the question posed: "Do you think that ch ildren who use Amharic as a 

medium of instruction are more academically powerful and potentially explosive than those who 

use Hadiya language?" One of the teacher-pare nt-respondents said that "It is impossible for me to 

compare children's power of learning and their academic success between both media. Since 

students in Amharic medium are very few in number in all school cases, there is a tendency to be 

less focused and they yield low academic achievements year to year for they are learning through 

the language to which their mental readiness copes little up with." To another respondent what was 

workable and persuasive view to the above item is that only mother tongue education at base line 

can produce students with increased abi lity and expanded academic power. The reason is children 

at this phase seem to be creative and potent, having great natural power. To extend the degree of 

such potentiality, they need to be guided and supported in their learning by their parents and 

teachers. Besides to this, there is availability of social interaction and language medium as a main 

vehicle to enrich and flourish the pace of students' academic posture. Such things are common and 

enhancing forces for the mother tongue learners and out-shining better performance of them in the 

medium. 

But, on the opposite side, the same respondents suggested that the mismatch of the home and 

school languages is seriously affecting students' achievements and their expressive power in 

Amharic medium due to the language difficulty and other related factors . Generally speaking, it 

has been found from the research under taken that almost all parent- respondents were pleasantly 

observed that a match of home-language of their children with that of school language brought 

many advantages and successes throughout their learning. It is differently considered that learning 

for those students in a mismatched situation (Amharic medium) appears to be challenging due to 

the factors stated before. Also, they confirmed that education in the mother tongue cannot make 

interaction and communication of the learners dead and weak. A child can grow up more with full 
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academic development in the home-language medium than a language medium of the school. And 

then, overall students' scores and academic ach ievements in the medium of Hadiya language is 

also exceeding than those in the school medium. Hence, nearly all pment-respondents interviewed 

and asked felt that they developed positive attitude towards the use of Hadiya language and its 

script and clearly indicated their readiness to promote its implementation in collaboration with 

whole society if the school opens the doors and invites them to make an argument on the issues 

and affairs of the school systems. 

4.11 Attainments of Mother Tongue Medium in the First Cycle (1-4) of Primary Schools 

There is a common atmosphere to all languages in the country that can lead to success when used 

properly as a medium at grassroot level. Then, according to MOE (2002), over 20 languages have 

been used as a medium of instruction as the new curriculum became operational. 

Closely related to this, a student- researcher referred secondary sources, checked valuable 

documents to develop know how on the operation of local language and delivered interview 

questions to the school principals and educational officials in search of reliable information on 

how schools as clearly put were succeeding in the use of mother tongue education since its 

commencement. Primary and secondary sources investigated similarl y trace back to the success 

story of mother tongue education. Concerning this, Ato Amanuel Sediso (26-3-2008), one of the 

language experts, tried to narrate it as presented below: 

h1986'J.JI" .P.?"C' {Wi: uuEf:fJ' !{''l!N'" (h1:;':6'O '1.K'J',:;: .etl'r .i!'ovC:: ngoj?'ov6/,fD'll 

old·'" ntl.tJ· 'Jgo'f-Jl"V~'" f'-!'fI"VC'/" '1,.K'" !7i."'lC:;: OJ.F. '1.e·j'.t;: ngoJl"V? 7 ;,o'jil.e~·" 

''''''C7''!'' tlAT !{,7!{'O)' tl"'lIl'/" "''16/'~-1' ngo'f'tl· JI"fI'l/"" f"/" ° 'l6fD{ (,"'lgoC P'rN' 

hEf:-/-;;: ~nc:: nC'7T tlunfl"V<· '/'C7''!'' "'Ill-/''''l(' tlk'f."C Z!l.JI" fl.if'l hf/K ~f1CH7C 

'7-; f-/-"'l60J' hI.JI"C' go~tltl-1" n!{'7!{'OJ'fI" t1go"'IC /,tlOJ' 11""/,-,· TkF ngoif~' 

'I -'1.etl 7 1. -;.K lI·tl ~7? rOJ' .erfJII-':, .,. 1. 7.F. MC 1, ,1I;1-OJ·tltl7:: '/''''l60J'fI" n"l-/."l 

tl. "'lC j'. 7"·m" j'.n~;1-;1- Me:: tlll.VfI" fI"fl7j"/" f'''I -/.'/ 6_.KA f1<I·"Itl· (''''I. 7f/, f''''I. ~n·n 

71t1-fI" h '1.K'.e;;: .F.'fI"o hOJ/TjT .:JC f''''I.II.K'' hl. ntl. 7t'1: '< .. P.A .:JCfI" ·/·gotltl.e ~-1' 

Mt1 aJ· (I},if. j'riJ' .et1 fI" -,:. -" , /,011: .,. ~ nc: : (' '1.K'J', :;.: J, 'l '7 t1. 71'!" oNn;1-r OJ· JI" '/'.K.:J .:J 6, , 

_/.go/Tjfll'{ I.f'if~ go/Tj :: .eVJI" fI"'ll rN,;1- ngoif~' f-/-gol/.:Jn. -/ -"'l6fD:;: Ef:tl-'· hZ/l 

OJ.K ZIt nl.TEf: J,f'ClJ,uv~ jf''''I./,!{'CT, (,"'I.(I}K-r -/-"'76 1:TC '77 nJ,.p.:7· 1.f'1'M' 

f'!{'-;!{'OJ-Jl" OJ·nt;J-"'l~·'· ('''11' .K~l{ "Ij'. J, f'.K~tl goif~' 7 uvnl/·n .efJ'''IA:: f'(},-1. 

-/''''l6fD:;: -/ ·tl-'·r;; nuvClJ,go(. f'-!·fI"VC-j.· J,ovC;J- 7·Av J,(,if~ ovT:I.-A:: 

Hadiya lallguage began (0 rellder el/ucatioll as a mellilll1t oj illstructioll up to grade six since 

J986E.C. Teacllillg-leamillg process based all Irallslalioll from Amharic 10 Hatiiya lallguage 
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made teachers very busy but SUcll all attempt aroused studellt,\" feelillgs erotically alld 

pleasalltly postured tlIeir meutal tlIillkillg all to flIe mediuIII. Although if seemed fO be equh10cal 

for a teacher fa rUII e(luCafioll ill such (I W(I), (because te.xtbooks were 1I0t yet prepared for this 

purpose), studellts were highly motivated by tlIe pal/erll of a mediulII (tlld ready to leam tlIrollgh 

with great ellfllllsiasm alld full passioll. It was felt that education at primary level could be a 

guarantee for a child's full personality development aud sustaillable knowledge COllstruction. 

Students ill short time spall were easily acquired alld learnt the script chosell for the illstructioll 

as it is /lot illtractably structured. It additively maximized studell1S' learJliJlg brilliailce sillce 

words call visibly be read aud its prollullciatioll is related 10 /-ladiya lallguage syslem alit! has 

impelus to link learnil1g wilh English laJlguage and its, alphabets. This moving force of the 

Latill script to English medium testified a tendellcy of having perfet.:t correlatioll belween the 

results of studellts ill Hadiya medium and academic achievements of students ill Ellglish 

language medium. 011 tfle occasion of Ihis, students ellrolmellt alld retelltion rates were 

alarmingly ill creasing fr0111 time to time, while dropout and repletion rates of the studellts 

become reduced; hellce the relevaflce of molher tOllgue medium is tellaciously maximized alld 

adorably enlIanced ill the eyes of lite society. 011 the olher hand, those forgOl/ell alld 

marginalized sectioll of our society, the girls, become actively illvolved and benefited much 

more in tlte process. 

From the interviews presented it is clear that the attainments gained from the mother tongue 

education is based on the substantial efforts made by the teachers, students, parents, principals, 

officials and other concerning bodies. There was real devotion and commitment on the side of 

teachers who struggled to teach students through their mother tongue by translating all the 

concepts intricated in the absence of textbooks and teacher' s guides. Developed students' strong 

feelings , interests aroused and heartedly derives originated from a source in the use of Hadiya 

language as a medium were greatly contributed to its implementation. The active participation and 

hot discussion made on the issues of mother tongue education, its script appropriateness, and 

textbooks preparation by the linguists was considerably taken as a basement rock which later freed 

and paved the way for constructive ideas, supportive comments and relevant information either to 

be added up or rejected. An indispensable knowledge transfer, original word fabrication, an 

irreducible source of learning experiences, and initiated home -wise students' learning and 

encouragement obtained from the parents credited a lot in shaping and adjusting the life of the 

learners in the walk of mother tongue education both at home and in school. 

4.11.1 Comparison of Students Over all School Attainments in both Hadiya and Amharic Media of Instruction 

Under the up-coming portion of research study, students' over-a ll characteristics of school 

registration from the sampled schools on the basis of some selected fornlative years will be 
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presented in table 11. All therefore show that how many of students were enrolled, dropped-out, 

promoted to next grade and detained where they were/are in those years. 

Table: 11 Over-ali Enrolment Behaviors of Students in Sampled Schools 

School Formative Gross Enrolment Drop·Out Promotion Detainment Tota 
Name Years 

M F T M F T M F T 
I 

1994 461 505 966 8 458 500 950 3 5 8 958 
A 1995 462 599 1061 10 449 584 1030 8 10 18 1051 

1998 553 699 1252 5 545 687 1232 6 9 15 1247 
1999 689 702 139 1 3 684 693 1377 4 7 II 1388 
1993 440 551 991 4 437 541 978 1 8 9 987 

B 1996 484 596 080 2 480 588 1068 4 6 10 1078 
1997' 597 647 1244 9 584 628 1212 10 13 23 1235 
2000' 593 703 1296 . 593 701 1294 . 2 2 1296 
1997' 494 589 1083 15 484 575 1059 4 5 9 1068 

C 1998 565 700 1265 5 562 69'1 1256 1 3 4 1256 
1999 641 639 1280 2 640 638 1278 0 0 0 1278 

2000' 696 722 1418 - 696 722 1418 0 0 0 141 8 .. Source: EducatIOnal radIO transllusslOn, co-curT/cu/ar activities ami over-all students service provision 

bureau of HOSSflIlfl City Administration 

Table 11 illustrates the distribution of students' enrolment and dropout rates, and the nature of 

promotion and detainment in each school. It also attempts to analyze the ex isting data of different 

years in different but selected school settings giving due attention for first cycle (1-4) grades of 

primary levels. All the processes in both media (Hadiyyisa and Amharic) from enrolment to 

promotion or detainment in the learning environment were collectively and inseparably considered 

in the table. It is therefore believed that years taken randomly with varying raw data under each 

focused school level help one to observe either the flow of students to school is permanently 

increasing with expected attainments or reversely going on unsuccessfully as wastage. 

Comparatively, according to data presenied above, the situation of enrolment of students in the 

selected three schools ( A, B, and C) was at an increasing rate. For instance, which is under the 

school "A" the number of students' enrolment was between 966 to 139 1 and its dropout rate varied 

from 3 to 10 students. In the same school among the total student- population of 4644, about 4592 

were promoted to next grade level , wh ile 21 and 31 male and female students were detained in 

those years. 

Secondly, under the school "B" rate of student enrolment in the years of 1993, 1996, 1997 and 

2000 was alarmingly increasing and reached from 991 to 1296 whe reas only fifteen students were 

dropped out the school. When we see the degree of promotion and delainment of students in these 

years, the case is not as such far from the above one. From the total ligure of the school population 

(4596), abo ut 4552 have been in the promotion zone, but only 15 male and 29 female students 
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have been found in the boxes of school detainment. Thirdly, circumstances considered under "C" 

school level were little bit progressive when we can look at all the sec tions on the table except the 

line of dropout rate. According to the information availab le, the increased enrolment rate of 

students, as registered I 083 students in 1997E.C., continued with relative enhancement up to 141 8 

in 2000 E.e. On the contrary, about 22 learners were dropped their learning out. Surprisingly, 

5011 students were promoted and very few number (13) was detained out of 5024 school students 

population. 

This figure and data exclusively stress the successes and attainments of primary schools gained 

through the mother tongue education and efforts made by the whole sections of the society 

particularly at baseline (1-4) grades level. Since the delivery of education through Amharic 

medium is limited only in one section in all school atmospheres, the number of students is very 

few, and the medium itself was allowed to be used as a medium around 1997 E.C, the student­

researcher is failed to compare such things with mother tongue education on separate paper. 

However, the profile of students registered in three consecutive years (1997 E.C-1999 E.C) states 

that enrolment and retention rates in Amharic medium were stagnant and tended to gradual 

increment of dropout and repetition rates. Some times students by themselves reach at decision to 

transfer and shift to Hadiya medium where seemingly better classroom accommodation and hot 

discuss ion exists. Asked parcnts as thcy informed by their children, officials as they observed, and 

teachers as they involved in the teaching learning process ex tended their view in such a way that 

enrolment of students' in Amharic medium is low and high rate of dropout and repetition was 

considered; consequently the degree of detainment is exceed ingly leading the degree of students' 

promotion from grade to grade. However, thanks to the so called " automatic promotion", students 

were forced to get themselves in promotion zone. Therefore, considering thi s level of education as 

a critical phase for a child to learn , an extensive frequent evaluation and follow-up has to be 

hastened as geared to come with valuable solutions. 

Generally, the situations shown on the table were consolidated by the interviewed teachers, 

parents, principals and educational officials. Because they were asked the same question in 

different manner on the issues of enrolment, retention, dropout, and repletion rates and about the 

degree of promotion and detainment obtained and prevailed in the walk of home-language 

medium. Translated into classroom practice, as the table displays and respondents stress, this 

means that medium of mother tongue provides: 
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~ an increased students' enro lment rate and abi lity to retain them in school until 

they complete their lesson 

~ a reduced dropout rate and repetition of students 

~ enhanced the degree of students' promotion 

~ a decl ined degree of students' detainment 

~ an encouraged progress of girls both in enrolment and academic success. 

To conclude, primarily, it is considered that mother tongue education is greatly contributing to an 

increment of students' enrolment and retention rates. Which in turn enhances their learning to grow 

up with better performance and promotion and lowers the degree of detainment. Secondly, 

education in the home-language has a tendency to decrease students' dropout and repletion rates 

and closes the gender gap dominated the schools' curriculum for a long period of time. Out of this, 

as one of the officials in the town describes, following the implementation of mother tongue 

education many things were improved and progressively carried out. For instance, through the 

school committee established, parental-community involvement in supporting school building and 

material provision were fostered. Transmission of lesson for primary level through radio was 

started to widen and expand the scope of language learning and students' understanding level. The 

interest of parents was greatly initiated in facilitating their children'S learning atmosphere in the 

medium. Communication and interaction in the classroom involved much more than exchange of 

words (written or spoken) between children and teachers. For example, body gestures, facial 

expressions and tone of voice specific to that language and culture as an all integral parts of non­

worded communication signals conveying feelings, moods, attitudes of children towards the 

teacher they are talking to were amazingly developed. 

Children also began to learn new ways and uses of language and the new means of invisible 

control inherent in the texts. That is why because they were not exposed to learn only from 

teacher-talk but also the language of textbooks, learning materials and other general but more 

related reference materials produced for the level by the help of government and society at large 

through professionals, educational officials and some local and national researchers. It, thus, gave 

an impetus to the improvements and academic achievements of students' learning, classroom 

results and national examinations promotion. Such out-comes and attainments, as an irreducible 

successes, seemed to be achieved and gained as a result of the use of mother tongue as a medium 

of instruction, keeping other related impetus in mind. 
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4.12 Comparison of Students' Academic Achievemen!s and Subject Correla!ion in both Hadiya and Amharic 

Media of Education 

This section of research study differently reveals the performance and achievement of the students 

in three language subject areas and media of instruction. This is to mean that students are taught at 

first cycle (1-4) grades through both Hadiyya and Amharic media, which will be compared in 

terms of their scores obtained from Hadiyyisa, Amharic and English subjects. On the other hand, 

the results of students in English medium (5-8 grades) who were formerly from Hadiya-Amharic 

media and the correlation of Hadiyyisa and Amharic subjects with English medium are also the 

focus areas presented below in table 12. 

Table: 12 Students' Academic Achievement and Language Medium Correlation at First Cycle of Primary 

Education (1-4) Grades 

Top-down Scores 
No. Grade Medium Subiects Calculated 

Level Category HadivYisa Amharic Engjish A~'crage Rank Correlation 
100 - 99 99.6 I" 
100 - 100 99.4 2" 
99 - 97 98 .2 3" 
92 - . 90 90.5 4'h 

Hadiyyisa 89 - 91 88.3 5'" 
(Hadiya Bottom-up Scores 

One-A language 50 - 41 45.5 46'" r=0.945 
medium) 53 - 41 49.6 45'" 

52 - 44 51.8 44'h 
60 - 66 59.4 43" 
67 - 59 63.6 42" 

- 85 78 85.2 I" 
- 84 73 80.4 2" 
- 80 76 80.2 3" 
- 76 64 68.2 4'h 

- 65 66 62.6 5'" 
Amharic Bottom-~ Scores 

- r=0.189 
One -8 Medium - . 21 51 - 28 28 33 

- 38 40 40.2 20' 
- 42 39 40.4 19' 
- 48 47 45.6 18' 
- 50 46 47.5 17'" .. 

Source: EducatlOllal radiO traI/SIlI/SSIOI/, CO-Cllff/clIlar actIVities alld over-all stlldellts service 
provisiol/ bllreall of Hossaua City Admiuistratiol/ 

Table 12 now more clearly presents top-down and bottom-up scores of three different subjects 

(Hadiyyisa, Amharic and English) achieved by ten students in first cycle of primary school at 

grade one level. Scores are of two types: in the first category they were eclectically taken from the 

sources available representing Hadiyya language medium, while scores in the 2nd category were 

earned from documents of Amharic medium 
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The table again tries to compare the achievements of students within the two separate media by 

taking twenty students' scores as a sample. Besides to thi s, an attempt is made to check whether 

there is any correlation between two variables: which are Hadi yyisa and Amharic media with 

English medium. With this spirit, when compared to Amhari c medium, over-all academic 

achievements of students in the medium category of Had iyyisa is more advanced and progressive. 

That is from the sampled scores only two individuals 2(20%) were low achievers but the rest 

8(80%) deserved high scores in Hadiyyisa medium. Nonetheless, the fi gure in Amharic medium 

states that about 5 (50%) with a minimal subj ect matter grades, average scores, and rank levels has 

shown very low academic achievement. However, the remaining (50%) top-down scores are 

relatively good results but not as high as those top-down scores in Hadiyyisa. Because the 

individual scores of Hadiya medium indicate outwardly brilliant appearance. The total average of 

scores by 5 students in this medium was 96% whereas the scores of fi ve students it was 78% in the 

Amharic medium. 

The scores of 5 students in English subject from Hadiya medium is averagely 95.4% but the scores 

of 5 individuals in English subject in the Amharic language medium becomes 71.4%. This implies 

that students' in Hadyia language medium are performing better than those in Amharic medium. 

This can easily be ascertained by the data presented on the table under the subject Hadiyyisa 

immediately below to bottom- up scores. One of the main reasons for thi s is the individual scores 

of Hadiya medium (all are above 50 out of 100 percent) and the second is comparatively low 

scores of five students (41.2%) of Amharic medium. To sum-up, the average top-down scores of 

students in Had iyyisa and English subjects from Hadiya medium category is 96% and 95.4% 

respectively. The average scores of bottom-up in the same medi um is also 56.4% and 50.2 

consecutively. On the contrary, it is 78% for Amharic and 71.4% for English subjects, and about 

41.2% of Amharic and only 40% of Engli sh subjects was averagely scored by the students at 

bottom-up level. Which is, hence, far from the average scores achieved by the students in the use 

of mother tongue ( Hadiyyisa) as a medium of instruction. An indication of this documentary 

sources is corresponded and matched with what the teachers, principals and education officials 

attached to it in previous sections that is students become high achievers in the mother tongue 

education and perform better in English subject area and medium more than those who use school 

language (Amharic). For this reason it is considerably possible to say that the contribution of 

mother tongue education on the learning process of English language as well as its medium is 

tremendous, has positive impact and tendency of correlation. 
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Such a result obtained by the students is both Had iyyisa and Amharic media has something to tell 

us with regard to correlation each subject may have (0 Engli sh subject! medium. In fact a 

correlation ex ists between Hadiyyisa and Amharic to Engli sh was computed and identified. 

Accordingly, both variables have a correlation with English language but such relationship 

prevailed is differently considered in each subject area. 

In the case of Hadiyyisa (Hadiya language) the computed correlation coefficient is (r= 0.945). This 

result can have an interpretation of existence of very high correlation between two variables at the 

0.01 level of significance. As the computed value indicates, the experiences (performance) of the 

individual between Hadiyyisa and Engl ish are very highly correlated. The relationship exists 

between the scores of students in two subject areas is positive but quite dependable relationship. 

Due to the existence of strong closeness between Hadiyyisa and English subjects and languages, 

students' effecti veness and academic success is witnessed and secured. Computed correlation 

coefficient in the case of Amharic medium is (r=0. 189). This value on the contrary tells us the 

existence of slight relationship between two variables. This is to say that there exists almost 

negligible relationship between Amharic and English performance of the individuals. Which is 

also quite far from the calculated value of Hadiya medium indicating little or almost no 

contribution to English performance of the students. So that one can boldly understand that 

dependability and closeness prevalent to both Hadiyyisa and English has staunchly been 

strengthening over-all learning activities of students through out thei r academic years, while others 

in the medium other than this are missing and at a loose end without a definite occupation. 
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Subject area Correlations and Achievements of Students in both First and 2nd cyc les of Primary Schools under 

Hadiyyisa, Amharic, and Engli sh Media 

Table: 13 Subject Correlations and Academic Achievements of Students at Different Grade Levels under 

Different Media. 

Correlations 
Subi ~.' ct Correlations 

Grades Medium Category Subjects Hadiyy isa Amharic English 
Hadiyy isa Medium Hadiyyisa I 0.210 0.871 (*') 

4A Amharic 0.210 I 0.520 
English 0.78 1(**) 0.520 I 

4 C Amharic Medium Hadiyyisa I 0.8 11 0.644 
Amharic 0.8 11 I 0.061 
English 0.644 0.061 I 

6 Hadiya language background Hadiyyisa I 0.412 0.945 
Amharic 0.412 I 0.91 
English 0.945 0.91 I 

Amharic language background Had iyyisa I 0.172 0.999 (**) 
Amharic 0.172 I 0 148 
English 0.999 (**) 0.148 I 

8 Hadiya language background Hadiyy isa I 1.000 (**) 
Amharic I 0.966 
English 1.000 (*') 0.966 I 

Amharic language background Hadiyy isa I 0.849 
Amharic I -352 
English 0.849 -.352 I .. 

Source: EducatlOl/al radIO tral/SlIllSSlOn, co-curncular actlVlties and ova-all students serVIce provIsion 

bureau of Hossalla City Admillistration 

Table 13 in first row displays the conduction of research study at the last classroom level (4th A 

versus 4th C) of first cycle in different schools taking both media (Hadiyyisa and Amharic) in 

comparison to consolidate finding obtained in table 12. It is thus easy to see the computed 

correlation coefficient of each subject in two medium categories; however, under the heading of 

"Subjects" in Hadiyyisa category the calculated value between the individuals' achievements of 

two variables (Hadiyyisa and English) is (r=.0871) and its correlation is significant at the 0.01 

level. The indication of this value is then the existence of high correlation between two variables. 

The academic success of students in Hadiyyisa has a marked relationship with the performance of 

English subject! medium. But the computed correlation coefficient between Amharic and Englsih 

can be interpreted as having moderate relationship because the obtained value is (r =.061 ).Thus, in 

this case the degree of correlation between the scores of individuals is positive and substantial but 

small relationship. 

As has been clearly stated at the beginning of this part of the study, the condition of education 

delivery program in the primary schools of Hossana town is a little bit different. That is, in the first 
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phase (1-4 grades) of primary schools, Hadiyyisa (Hadiya language) is taught as a medium of 

instruction. And in the same fashion, only one section at each grade level (1-4) in thi s phase, 

Amharic language is used as a medium of instruction but Hadi yyisa as a subject is given in 

Amharic medium from grade 3 up wards and reversely the same is true in Hadiyya medium. 

However; students' after completing first phase lesson in both media, .join together in the 2nd phase 

of primary education (5-8) and begin to learn all subjects in new medium (English). Now, both 

Hadiyyisa and Amharic subjects remain as common subjects to be taught independently. 

Concerning thi s, student- researcher employed his study on three schools at different grade levels. 

And then students' performance of different subjects from Hadiya and Amharic language 

backgrounds at 6th grade level in one school and achievements of students at 8th grade level in 

different school settings, taking both media backgrounds, were collected and their correlation was 

computed and calculated. 

Accordingly, here is again the relationship between Hadiyyisa and English subjects becomes 

positive but the degree of closeness has been very high correlation. Which is proved by the value 

(r; 0.945) obtained through computation of correlation between two variables. Nevertheless, 

Amharic - English correlation is slight. As the calculated value (r; 0.148) of both variables is found 

between (0.00-0.20), the type of relationship between the perfomlance of individuals refers to 

almost negligible correlation. On the other hand, qu ite differently, the correlation between 

Hadiyyisa and English subjects at 8"1 grade level fall s on (Fl.OOO) at 0.01 level of significance as 

it is obtained by computation. That is, in other words, an implication of perfect correlation stating 

outwardly almost identical relationship between the students' achievements of both Had iyyisa and 

English subject areas. Whereas the extent of relationship between Amharic and English subject 

areas considered through calculation is surpri singly negative. This (-) sign therefore tells us the 

existence of negative relationship between the scores of two subj ects. The computed value (r; -

0.352) of correlation coefficient has an indication of negative relationship between Amharic and 

English performance of the individuals. In a simple term, it is possibly said that due to the major 

factors mentioned above, an increase of students' achievement in Hadiyyisa as a subject and 

medium of instruction greatly corresponds to an increase of students' performance in English 

subject as well as medium. 

Opposite to this, at different grade levels as observed previously, a decrease of students' scores in 

Amharic medium and subject at both cycles corresponds to a decrease of English subject or 

medium performance of individuals. But some times; when academic achievements of students in 
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Hadiyyisa are in harmony with an increased results of English language, reversely, a decreased 

perfonnance of Amharic medium students corresponds to an increase of students' achievement in 

Engli sh subject. This shows the correlation between Amharic and English seems to be sometimes 

positive but scanty and negative another times. The type of relationship considered between 

Hadiyyisa and English subjects and media as well however at both phases is positive but quite 

dependable and perfect sometimes. For why this, among the interviewees, some trace to linguistic 

base- as students' learning carries out in their mother tongue using Latin script, reading different 

terms (words) corresponds to the way of pronunciation employed in the language native to them. 

Some again are in harmony with the similarity of alphabets in both Latin and English languages. 

Some also justify that learning in one's own language means learn ing all cultural values he/she 

pass through and well familiar with. Others add up all the learning's in the classroom situation are 

a cumulative effect of experiences and knowledge sources he/she brings to class from the 

environments he/she lives in. And some others still emphatically stress on disposition, positive 

attitude developed towards it, consciousness and awareness created and support substantiated from 

all corners of the society. Such a contribution however in a situation where instruction is given 

other than Hadiya medium is relatively comparably unsatisfactory. 

4.13 Comparison of Teachers Perception towards the Availability of Curriculum Materials 

Table :1 4 Teachers' Perception on the Supplication of Teaching- learning Materials. 

Respondents, N~26 

Yes No Total 
Items Freq. Perc. Freq. Perc. % 

I fear that a lack of curium materials in the use of 
mother tongue education earns deficiency on the 
development of the students! higher order thinking 20 76.92 6 23.07 100 
skills 
Learning materials of mother tongue education 
were contextualized when prepared 5 19.23 21 80.76 100 

A major problem for curriculum studies and teaching courses in African institutions is the lack of a 

satisfactory African text books (Salia Bao, 1989). With regard to this, teacher respondents 

(76.92%) on the table presented tended to accept the idea of first item, whi le 6 (23.07%) of them 

rejected it. Majority of respondents have found that the development of the students' higher order 

thinking skills and over-all growth of educational knowledge would be deficient unless mother 

tongue education is supplemented by adequate curriculum materials. Concerning the second item 

according to 5 (1 9.23%) of teacher-respondents' perception, learning materials were context based 

during preparation when mother tongue education began. But the contextualization of learning 
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materials at the preparation phase was rejected by the majority of teacher respondents 21 

(80.76%). 

This is because according to Sal ia-Bao ( 1989) , an effecti ve curriculum is one that fits the needs, 

culture and environments of a country, and which is based on the philosophy, politics and 

economy of that country, thus contributing to national unity and deve lopment, and ideological and 

social cohesion. As oppose to th is, those learning materials of mother tongue were directly 

translated into Hadiyyisa from the knowledge sources already availnble in Amharic and English 

reading materials completely ignoring what is suggested by the scholar above and other 

researchers for the implementation of mother tongue education and school curriculum. As a resul t, 

such an attempt earned failure and diffi culty in overall context learn ing of students from the 

textbooks because foreign, ambiguous and unfamiliar terms and words were not identified and 

substituted by the terminologies equivalently available in the language being used. In other terms, 

in most cases students were exposed to learn the nature of both Amharic and English languages 

through Hadiya language medium putting aside the needs, culture, environment, language nature 

and the life philosophy of that particular society. Unless such situation is thoroughly investigated 

and those learning materials are very critically and carefully re-treated and re-vised in line with the 

day-to-day lives of a society, reversely invalidation of native culture and its language and 

pervading the culture of school language into mother tongue educat ion will occur which can in 

tum destroy the attainment of students in learning and contributes to a high drop-out rate 

endangering curriculum implementation at bottom layer level. 

To the one of the interview questions asked:"How do the teachers respond to the availability and 

quality of the text books?" teacher-respondents consolidated the view in the way that text books 

availability in both media of instruction is unsatisfactory and inadequate . Because generally 

students in the primary schools of Hossana town are suffering a lot li·OITI the shOt1age of textbooks 

needed to carryout effective instruction. For instance, when we look into the preparation and 

availability of Amharic learning material s, there exist small amount of textbooks which are not 

also contextualized and less intricated for almost all the learners are second language students. The 

availability of the curriculum materials (textbooks, teache('s guide, sy llabuses, reference materials 

and other learning materials) in the schools to a greater amount has failed to satisfy the demand of 

the school community as a whole and its preparation was also unable to define the psychology of 

learning, understanding level of the students and the context, a richl y detailed environment which 

excels education as the best habitat for it. 
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According to school principals and teacher-parents, the availability und the quality of textbooks is 

mismatched why because texts are to some extent available for the students but the quality of them 

has to be examined and questioned, They extended their suggestion that as they discussed several 

times about the quality of textbooks with subject teachers, language expertise and other 

educational experts, However, there was no tangible solution for those identified challenges from 

the concerned bodies and subject specialists, Therefore, Ato Bekele E' liso (29-2-2008), one of the 

teacher parents, said that: 

f/)'ryc'/' .et;''l f/'/,e'.e'/' fOllU'!,,/, oo'IVtj:-}' W'IY" n''l'fll''i f-!'O'J"P:;:-; 

fOllO'JC 'i:17'j. 1L'/'71i f/"'IJA unA/I' f1'lI.Ji{ ~fi}' f"'Loolili"j.:: f-l'9"/JC1:9" 

,elfi' f/O'J,e,:l'fi}'/: .9'1-1' f ,:I'N], J..I!:'7 Mit'i f'/'U'!"fi}' 7 ("7711fJ. ,ct: p,' /'17'i11f/ 

Inappropriate preparaliol/ of lexl books engel/dered 10 Ille rer/llce<1 psycllology of 

sludellts learnillg. COlltents and learnil1g e.xperiences selected "'ere full of alienated 

terms, illtractable alld /lot relevant alld beyont! lite understandillg level of the 

studellts. 

This is, of course, common problem of the country as a whole and such a trend must be alleviated 

at the initial stage otherwise what follows seems to be disinteresting, Sometimes contents are 

invited in the text books inappropriately leading learners to confusion and failure of handling what 

they are learning and reading both from the teacher in the class room situation and the textbooks 

wherever they are, Consequently, the students may develop the feeling of disregarding and 

dissatisfaction on the textbooks that also could be an obstacle in the teaching learning process and 

implementation of primary school curriculum, However; as a solution, asked educational officials 

regarded that now recently all the text books were assessed and passed through evaluation and 

revised including all ' possible suggestions, relevant comments and constructive opinions 

contributed from the wider sections of the society, And they began to distribute newly revised 

learning materials to primary schools in the town but yet some of the schools are not part of the 

distribution it may be due to the shortage of copies it faced or time unavailability, Following this, 

content difficulties, ambiguity of some technical terms, irrelevant psychology of learning and 

imbalanced age and understanding level between the textbooks and the learners were reduced and 

diminished down to a certain amount. 

Here, therefore, a tremendous role is expected to be played by the teachers as well as the subject 

area specialists in collaboration with other sections of education to consider this problem when 

they teach and produce the textbooks (contents) and other supplementary materials, The selection 
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of contents and learning experiences as we ll as instructional methods (approaches) is remained as a 

so le responsibility for the subject teachers understanding the needs, interests and the life 

experi ences of the learners to meet thi s demand . The subject spec iali sts must follow the same 

procedures when they prepare and develop student textbooks for the schools. 

Lastly, school principals and students were asked a question : "How do you describe the student­

text-ratio in both cycles of primary ·schools?". The researcher found out that there are different 

types of textbooks di stributions in three sampled schools. At Alemu W/Hana primary school level, 

student-text ratio for grades (1-4) in Hadiyy isa medium of instruction is averagely 1:2 (one-to-two 

ratio). For Amharic medium at (1-4) grades level, it is at average 1:6 (one-to-six) for all subjects. 

In the sections of 2nd cycle of thi s school (5-8), the average ratio is 1:2 (one -to-two). 

In Girma Bekele primary school for both first cycle (1 -4grades) including Amharic and Hadiyysa 

media of learning and second cycle (5-8), the average student text ratio is 1:4 (one-to-four). In the 

case of Ersa Adada primary school, student-text-ratio for Hadiyyisa language medium at average is 

1:2 (one-to-two), and 1:5 (One-to-five) in Amharic medium and it is averagely 1:3 (one-to-three) 

at the 2nd phase of the school (5-8). When generally compared the student-text-ratio of rural 

primary schools in Hadiya zone, the above figure (average-student-text-ratio) in the case of 

Hossana primary schools is relatively sati sfactory. Student text-ratio in Alemu W/Hana primary 

school in both cycles except Amharic language medium is better seemed than those of two schools 

because this school is a model school in the town. 

Again, di stribution availabi lity of textbooks in Hadiyyisa is seemingly promising and sufficient but 

the situation in Amharic medium seems to be twofold and challenging when its textbooks 

distribution is compared with the Hadiyy isa which has relatively fair distribution. But still the 

demand for teacher's guide, sy llabus and other alternative material s in all subject areas is not 

fulfilled and adequately treated. Both principals and officials associated their view in such away 

that the schools have not have any ground to face with acute problems and difficulty as before as 

serious measures have been taken recently in thi s and other regards. Previously, it was obvious that 

there were various challenges to satisfy the needs and respond the matters of the students however 

now, concern of text books and other necessary materials becomes promising and further yielding. 

In spite of this fact, a student-researcher is fearfu l and not confident enough that how much the 

availability of textbooks is sufficient, sati sfactory, and problem solving unless the students 
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learning and creativity is harmonized with the relevant and furni shing reading materia ls in the 

school climate. Textbooks, when fulfilled , encourage students' learni ng and give an exposure for 

them to engage their mind on those exercises and activities available in the tex t but supplementing 

such learning and interaction of students by fUl1her learning materials is suggesti ve and highly 

expected from them. To achieve the objective set, goal of widening students' mental horizon and 

implement school curriculum very efficiently, still there must be fabrications of learning, some 

additional references, and supportive alternatives in the school of multi-environment. 

4.14 The Roles played, Actions taken and Participations renected by the Teachers, Schoo l principa ls, Officials 

and Parents in the Imp lementation of Mother Tongue Education. 

Table: IS Roles and Responsibilities of Teachers and Principa ls, and the Degree of their Participation in the Use 

of New Media. 

Res {Indents, N- 26 
Ves No Total 

Items Freq. % Freq. % (%) 
The role and responsibility of teachers and school principals in 
promoting and contributing resources to the teaching-learning 
process of mother tongue is tremendous 22 84.6 4 15.4 100 

I was onc of the involving parties in course of writing and 
producing reference materials. 8 30.76 18 69.23 100 
I often observe hot discussion and interaction among the school, 
educational officials, parents and the teachers on how to use and 
implement the new instruction 20 76.92 (, 23.07 100 

With regard to roles and responsibilities played by the school principals in table 15 about 22 (84.6) 

percent of teacher-respondents responded "Yes" while only 4 (J 5.4%) "No". From this what we 

can judge is that the significant roles played by the teachers and school principals promoted 

mother tongue education. Since the time of mother tongue education has begun to be used as a 

medium of instruction, it passed through very challenging phases and faced shortage of textbooks, 

qualified teachers, well trained persons and contents which lacked sequence, integration and 

continuity. Even though the delivery of education through mother tongue secures the equality of 

languages, preserves its culture, history and all the values and norn1S, makes students to adore their 

language, culture, and people and helps them develop self-confidence, it was seriously damaged by 

the lack of curriculum materials and appropriate instructional guidelines (syllabi, teacher's guides, 

and other relevant readings materials) 

It is therefore in this spirit that majority of teacher-respondents (84.6%) responded positively to the 

item as both the teachers and school principals were responsibly made an attempt to tackle such 

challenges encountered step-by-step and contributed a lot for the adjustment and re adjustment of 
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mother tongue instruction. As another interviewed teachers added up, we were unstoppably 

struggling and fi ghting with such an acute challenges and se ri ous problems our language 

implementation affected by and confronted with since its beginning. This is because the desired 

goal and set objective can not be achieved over night without ups and downs. Due to the 

contribution and promotion of resources (inputs) to the teaching-lea rning process in both media of 

instruction, there will not have any room for those serious problems to negatively affect and cease 

the process of mother tongue education expansion and an enhanceci qual ity of power influencing 

the whole language users as well as the learners. 

In the campaigns of problem solving first the area of major challenges was identified and then 

opportunities were created for solution among the officials, teachers and principals. So that 

teaching-learning process in Hadiyyisa and Amharic media supplemented by reducing down 

difficulty and alienated terms from the contents, and conduct ing assessment program for 

curriculum materials. Producing additive dictionary and reading materials, providing incentives 

and feedback for teachers to make them prepare learning material s and get ready to appropriately 

and confidently implement the curriculum and lending hand to different corners in search of some 

books needed for the instruction so as to narrow the gap between inputs and processes of teaching. 

However, unceasing complaints and everlasting loud wordless sound utterances are there to be 

heard from the all corners of a society and any program needs to be renewed and improved, there 

has to be continuous follow-up programs, evaluation, adequate supply of materials and other 

necessary facilities in the implementation of our curriculum. 

Secondly, for the question raised as whether they were taken part 111 writing and producing 

reference materials, 8 (30.76%) responded to item number 2 agreeably whereas majority of them 

18 (69.23%) were negatively responded and di sagreeably indicated their responses. Of course, as 

far as a student-researcher knowledge concerns, there were some teachers who involved in the 

preparation and production of textbooks and additional materials for mother tongue education 

since such a trend and writing skills of the individuals was already prevalent during Derg regime 

when literacy campaign provoked in the region, and there were publications (books and 

magazines) still whose pigments are serving as a genre for today's language policy 

implementation. That is why 30.8% of respondents reacted positively to the statement and 

ascertained this fact tracing back to military government. But to the 69.23% of teacher­

respondents, participation of course writing and reference materials preparation for certain years 

since mother tongue education commencement was questionable and quite untalkable. Because, 
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most teachers at the beginning were offering education by translation and thinking about how to 

provide education through mother tongue translating materi als written either in Amharic or 

English into Hadiya language medium. At this point, the involvement to thi s group of respondents 

was less and marginal. Nevertheless, other interviewed group of teachers said that "even if it was 

not satisfactory and as they wished to involve, the degree of teachers' pal1icipation in the 

evaluation of textbooks and other curricul um materials later on became slightly differently 

significant. " They also began to participate in instructional materials preparation to aid and 

supplement the actual learning process in both media. It is also undeniable fact that until many 

professionals emerged in the field and convinced about at the eve of mother tongue education, the 

work of textbook writing, edition of its contents and preparation of reference materials in the 

languages was left for few individuals without know-how and psyc hological read iness. Such an 

action is not of course encouraging and supporting, for the educational scholars strongly stress that 

an innovation at its preliminary phase has to be progressive but not be done very hastily without 

warning (awareness creation). As a consequence of those attempts made upon the issues stated 

above, the participation of subject teachers and other professional s is nowadays promising and 

appreciating. 

Thirdly, about 20(76.92%) of teacher- respondents replied positively to the statement they were 

asked whether there is interaction and di scussion between the schools and community as whole 

concerning mother tongue education. Unlikely, only 6(23 .07%) responded to it negatively as they 

could not see any discussion and interaction relevant and necessary to the implementation of 

mother tongue between those concerned bodies and the schools. 

It is, therefore, possible to say that the process of learning between the two media (Amharic and 

Hadiyyisa) and the implementation of primary school curriculum specifically language policy is 

facilitated, taking its best part in the eyes of the users and growing vigorously. Schools as a base 

for further and full personal development should provide and invite hot discussion, clear 

communication, interaction and other basic responsibilities between teachers, parents and officials 

towards the use of new innovation as well as school cun·iculum. Teachers and principals of schools 

should establish friendly and co-operative relationship with the parents of the learners. 

They have to mobilize potential resources available in the environment surrounding parents and 

arouse their feelings and interests to serve the schools and make them involve actively in building 

and furnishing the external and internal structures of the schools where their children can learn 
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with facility. Parents should also take their part in al l school affairs and must be encouraged to 

observe their children's academic achievement as wel l as social interaction with peers and school 

community. 

It is also believed that schoo ls are the organizations where different learners bellnded together with 

different experiences and understanding leve ls to co llecti ve ly learn from each other. This means 

that the school opened for the community has to shape and prepare chi ldren for tomorrow and to 

the desired direction in co llaboration with teachers and parents. The teachers as significant role 

players should link the school with the community and provide ti mes available to discuss problems 

with them on the teaching learning processes. Teachers, parents, school principals and educational 

officials were again interviewed in this regard and responded that students learn ing in Hadiyyisa 

medium is strengthened by the parental community home-based support and their children are 

leading their educational life without difficulty and confusion. The interaction and communication 

created between the schools and educational offi cial s and other concerned bodies targeting 

provision of materials supply, identification of serious problems to mitigate and providing regular 

and frequent follow-up on the students learning and teachers ' de livery of subject area competence 

could be taken as the major gai ns in the implementation of mothe r tongue education as well as 

school curriculum in general. 

According to them as the school s opened its door to parental-community involvement, they are 

vigorously building up the impl ementation of primary school curriculum and psychologically 

ready to foster school learn ing of their chi ldren at home when they return back. School to school 

communication, exchange of ideas between the teachers at different school levels, school to 

educational officials interaction and teacher-to-student free di scuss ion already established have 

recently advanced to challenge all-together the ex isting situations and to clearl y appropriate the 

home-language education at primary leve l. Although all those attempts gained fame at this point, 

still there is a 'need' to be filled and narrowed. So that when others walk we must run twice as our 

athletes because there ex ist long journeys to step-do wn our feet on the implementation of primary 

school curriculum at grassroo t level. 
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CHAPTER- FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

This is the last chapter of the research study dea li ng with the summary of major findings and 

results, drawn conclusions and recommendations made by the student- researcher on the 

implementation of mother tongue educati on 

5.1 Summary 

5.1.1 Findings of the Study 

The major results and findings of the study obtained from the analysis made on the data collected 

through the methodologies employed wi ll be summari zed below: 

1. Comparison of challenges with respect to skill trailling provision and teachers' qualification. The 

research findings show that: 

.:. About 61.5% of primary schools' teachers have been offered a short-term in-service skill 

training provision on how to implement mother tongue education and the medium of 

Amharic. This means those teachers (6 1.5%) who are serving primary schools by now are 

formerly TTl graduates li'OIll Amharic mediul11 who were at the same time assigned to offer 

education through Hadiya language. By taking only five or eight days short-lived in-service 

skill training provi sion and a one year pre-service training in old curriculum using Amharic 

as a medium, an attempt was su rprisingly made to run the delivery of mother tongue 

education by those graduates in this sphere . 

• :. Only 15.4% were passed through a one year or pre-service ski ll training program. It reveals 

that in these primary schools of Hosanna to wn the number of teachers with a long-term or 

pre-service training program was either very low or nil. All the vacant positions are 

occupied by the aged and experienced teachers from the former curriculum but short-lived 

trainees, inexperienced and unqualified in the use of mother tongue education. Such 

situation led many pre-serv ice trainees of mother tongue education to be evacuated and 

deported to rural areas leaving a serious scar on the primary schools of Hossana town 

where the demand for qualified and we ll-trained persons is high . 

• :. About 23.07% of primary school teachers were not trained at all for the level which 

requires at least a diploma graduate. Differently, thi s best describes the complete absence 

of qualified teachers for mother tongue education ( Hadiyyisa) in 2nd cycle (5·8) of 
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primary schools. This is to mean that unlike Amharic and Engli sh subjects, Hadiya 

language is delivered in 2nd cycle by those first phase language teachers who were not fit 

for the position and qualified enough for the level. In this respect, what the result of the 

research study boldly here narrates is that the training provis ion and its ori entation offered 

for the first phase of pri mary school teachers to implement new innov,.tion was inadequate, 

shot-lived and insufficien tl y treated since the peri od of mother tongue commencement. The 

second phase mother tongue (Hadiyyi sa) teachers were all short-term certificate teachers in 

old curriculum who incapably assigned a load to li ft up over their shoulder. 

And al so in the Amharic medium of first phase (J -4) of primary schools, most Amharic subject 

teachers were taken training of Amharic as a second language but what they were teaching are 

texts of Amharic prepared fo r Amharic learners as a first language. Here, the trend of training 

provision, Amharic textbook preparation, teachers ' responsibility and students' learning was 

intricated and mismatched . Since most of the students h1 the Amharic medium are native to 

Hadiyyisa, content learning becomes more chall enging because texts prepared belong to learners 

of Amharic as a first language. Meaning, teachers took Amharic course in the institution as a 

second language trainees but the texts they are offering were prepared for 151 language learners in 

the primary schools . 

II Comparison of challenges with rega rd to curriculum material supply and ~o ntent learning. The 

research findings a lso 

A. Clearly illustrate that the preparati on and translation of learning materi als since mother 

tongue beginning in both media was not contextualized and held dozens 0 problems 

in it 

B. Concise ly put that the supply and availability of curriculum materials to the media was 

employed and being used was considered as unsati sfactory and insufficient 

C. Briefly state that content learning and understand ing level of the learners in Hadiyyisa 

and Amharic media appeared to be mi smatched and lacked relevance 

.:. About 80.8% of teacher- respondents argued that the responsibility and task of translation 

was left for some semi-professionals and ill-trained persons at the eve of mother tongue 

education. It did not allow all active professionals and intellectuals to actively involve in 

both translation and preparation works. Because it was hastil y and suddenly exploded and 

provoked to certain group of individuals. Learning materials prepared due to the above 

factors were not contextuali zed and inline with needs, interests and the cu ltural values of a 
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society. This is partly, 1 SI the inability of those semi-professionals to include the cultural 

heri tages and life phi losophy of that parti cular society into the language, 2ndly direct 

translation of both Amharic and Engl ish ve rs ions into Hadi ya language learning system. 

That was finally exposed the medium being llsed to hold and be loaded with the terms and 

words alienated ou t of the context. This s it uation then fit s with what the scholars viewed in 

literature part . 

• :. About 76.9% of respondents agreed that the implementation of primary school curriculum 

(both Hadiya language and Amharic media) was affected by the shortage of curriculum 

materials relevant to carry knowledge sources. The demand of the school population and 

the supply of learning materials were not balanced . 

• :. The shortage of textbooks, among others, was worsening and creating huge gap between 

the learners and learning environment. The classroom environment with its instructional 

process was insufficiently supplemented and supported by teachers ' guide and other 

reference material s. Due to the incapacity of schools libraries to accommodate curriculum 

materials and to help max imize students' learning, their feet were folded back twice and 

not busy to hurry (rush) to reading rooms for there is no chance to view the single world 

ones aga1l1 . 

• :. Third ly, content inappropriateness and its fa ilure to cement the psychology of students' 

learning with the context surrounding them was another acute chall enge. The contents and 

learning experiences available in the texts and selected were unrelated to day-to-day 

activities of the · learners and they were difficu lt to understand easil y as they were directly 

transformed knowledge sources o f other written versions but not refined and screened out. 

In spite of the fact that those cha ll enges and acute problems related to mother tongue education as 

well as Amharic medium complicated its implementation, by the actions and measures taken 

through time were being diminished and held promising futu re in this respect initiating and 

arousing students' learning. Because content di fficulty and its intractable nature with unknown 

terms were shrinked, and the ava ilabil ity of curri culum materials to some how implying the sign of 

improvement 
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III, Comparison of teachers, studcnts and paren ts pcrce ption towards the usc of mother tongue as a 

medium of education, The research tindin gs 

» State that majority of the teachers (96.5%), the students (93.7%) and the parents (92.3%) 

were appeared to be in-harmony with the instruction of mother tongue education as a 

medium of instruction, while insigni ficant number of the respondents was favored the use 

of Amharic as a medium . 

» With regard to students' and parents' cho ice of medium for instruction, one hundred ten 

students who participated in the questionnaire were assigned to come with their and 

parents ' view. Accordingly, 90(81.8%) of student respondents preferred Haddiyyisa, 

15(1 3.6%) put Engli sh at 2nd place and finally 5(4.54%) chose Amharic as a medium of 

instruction. On the other hand , 86(84.3%) , 10(9.8%) and 6(5.88%) of parent respondents 

preferred Hadiyyisa, Amharic and English respecti vely. And an interviewed teacher 

respondents 22(84.5%) again made Hadiyyisa first , 3( 11.5%) English second and 1 (3.8%) 

Amharic third .. In thi s sense, a high percentage of teacher- 22(84.5%), parent- 86(84.3%) 

and student- 90(81.8%) respondents preferred Hadiya language to be instructed as a 

medium at primary schools. 

» Elaborate that 26 (100%) of teachers and more than 90% of interviewed educational 

officials, school principals, parents and 85.3% students were se lected the use of Latin script 

for the instruction of mother tongue educa ti on as it is easily understandable to read and 

write words and terms 

» Indicate that in all primary schools of Hossana town both Hadiyyisa and Amharic media 

are being used for instruction. However, 26(100%) of teachers, 96( I 00%) of students and 

(87.5%) of parents were dissati sfi ed with the instruction of Amharic as a medium and 

recommended a shift from Amharic to Hadiyyisa. Aga in some teacher-parents who sent 

their children to Amharic medium were fel t that they are in great remorse for their children 

missed pedagogical , psychological and sociological advantages of home language as they 

are native to Hadiya language. 

» Show that 40 (90.9%) of students in Amharic medium preferred to learn through Amharic 

since it is a national language. In thi s regard , for more than 90% of Amharic medium 

students the purpose of the language use as a medium was vague. Since majority of the 

students in Amharic medium are second language learners and were not oriented about, 
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they failed to understand its academic benefits rather thinking about wider communication 

it earns. 

~ Again stresse 86.3% of students in Amharic medium were di sinteres ted in the medium of 

instruction and more than 90% were de ve loped negati ve attitude towa rd s it as they were 

severely faced with content difficulty and its irrelevance to their dai ly li ves as well as the 

soc iety at large. This view was a lso strongly confirmed by the interv iewed Amharic 

teachers, school principal s. and educational officials (who continuously eva luate and assess 

students' achievement and academic potential of each student in the medium chosen) and 

the parents. 

~ All the subjects of the study (teachers. principals, parents, students and educational 

officials) expressed the ir heart fel t that I-l adiya language should be expanded, skill training 

provision for the teaches should properly be given, a single class in the use of Amharic 

medium should be merged into I-ladiya language medium, and they suggested that the 

provision of I-ladiya language instruction must continue up to college level to produce 

qualified and well-trained teachers for the 2"d phase (5-8) instruction of Hadiya language 

IV Attainments gained in the use of moth er tongue ed ucation. Acco rding to the research finding 

(93.7%) of student-respondents indicated th e view with regard to successes they obtained from 

the walk of mother longue as rollows: 

• First as all education takes place in the medium of language she/he is very familiar with, 

shelhe had a good chance to bring her/his common sense knowledge to consciousness (school 

environment to deal with through investigati on). 

• Learning atmosphere and interaction in the classroom became smooth and conducive so that 

knowledge is jointly constructed and understand ing level is developed. 

• Acquiring of language skills (reading and writing) in the first language is easily learnable 

• Students have got an exposure to learn from the transmission of radio lesson as a remedy and 

consolidation 

• Students' academic achievement become improved and second language development was 

fastened because their first language development enhanced its acquisition in the learning 

process 

• Children learn to develop their believes, feelings and behaviors appropriate to the particular 

role in their society 
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• Education in the mother tongue does not mean simpl y learning what the children already knew 

but it is a more accurate assessment o rthe child ren's intellectual capacity 

• Child ren' s understand ing and level o f thinking was deve loped on the use of their language, 

their cultural values. their hi storica l inher itance and the whole life philosophy of their 

community due to linkage of their home-language to school language. 

• Overall, students in the med ium of their own language are learning a new way to learn the 

essential condition of knowing (the process by which experiences become knowledge), 

growll1g fu ll personal i ty deve lopment throughout primary education, and acquire second 

language very easil y. 

• They developed constructive attitude towards other nationality languages in the country and 

respect and appreciate them through enjoying diversity for the nat ion bu ilding because 

promoting learning in a num ber of languages and the provision of mother tongue education in 

nations and national ities is not a mistaken attempt and does not disrupt the national integration 

of the state and degrades the value of national language. 

V. Attainments as a result of mother tongue education were also viewed by the (88.5%) of teacher­

respondents. Accordingly education in the mother tongue: 

• Secures a child 's right to learn his/her education through hi s/he r own mother tongue 

• Makes students transfer knowledge more effi cient ly from baseline to proceeding level 

enhancing their later learn ing in second languages. 

• Helps students to relate their school learn ing wi th their daily activities in the environment 

• A voids frustration and confusion among the teachers and the students when they discuss the 

lesson together in the c lassroom 

• Enables children to learn better and grasp well the subj ect matter and perform better when 

medium of instruction becomes English in the 2"d cycle of primary schoo l. 

• Holds the key to make schooling more inclus ive for all promoting the core values originated 

from the pri nciples of human dignit y and eq ua lity, 

• Can serve as a powerful force for nation bui lding but not as di srupting the national 

integration of the state as it has a power of tolerating and stabili zing the poli tics of a country 

• Makes the children academically powerful and potentially explosive fo r it provides an 

exposure to learn their lesson through multiple media as the media by themselves re-enforce 

each other. 
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• Increases students' understanding IeI'd of English language sk ill s, maxim izes their subject 

maller knowledge in the Engli sh medi ulll and makes them competent enough in the 

profic iency of Amhari c lang uage 

• Creates a good opportu nity lor the learners to know and investigate some relevant, hidden, 

and buried words and terms which they want to examine and deal wi th, and how these terms 

function and work in the environment and the school. Also, in the walk of their learning 

through mother tongue, they got another chance of learning-respecting, appreciating 

national ity languages and their cultures wherever they lo und, how they exercise and relate 

with the language they are actually using. 

• Helps and initiates teachers to refer other wri tten languages to prov ide their teaching with 

the knowledge they obtained from these materials. Based on thi s, they also attempt to 

produce instructiona l materi als and some reference books of mother tongue education. 

• Develops students' sense of belongingness, se l f~confidence and self-esteem, and helps them 

appreciate and love their cultures, people and hi story of their society 

• Arouses the latent feelings, deep-passions and emot ions of the local and national 

intellectuals but origina l to the language and thei r thinking e ither to make them participate 

financially and menta lly in the production of curriculum materials in coll aboration with or 

personally to contribute reading and reference materials related to mother tongue education 

cOlmecting it with the global and universa l knowledge of the planet. And then dictionaries, 

reference materia ls, fo lkta les, pocket-notes, stories and others inclusive of the cultural 

values, the language use and hi sto rical background of the society were erosively produced 

and published in line with the mother tongue educat ion. It widened the scope of the 

language use terrifically. 

• Enhances over-all academic achievements and scores of the students when compared with 

the students in Amharic medium. For instance, students academic ach ievements were much 

more sati sfactory in the medium of Hadiyyisa than Amharic language medium. Students 

over-all learning performance, ab i! i ty of subject matter to understand, ability of English 

language, expressive capacity and academic interactivi ty compared testified that students in 

Hadiyyisa are excellently surpassing those learners in the Amharic med ium. 

• Is correlated attractively wi th Engli sh language, and earned high and tremendous scores 

(grades) in all subject areas in the 2nd cycle, as it did at lower level of primary schools 

when compared with Amharic medium, which has slight relationship with English 

medium. 
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VI. All the school principals 8(100'Yo) , a llllost all c,lucation officia ls 5(83.3%) , all language experts 

(linguists) 4(100%), and sO lll e group of the research su bjects who strongly approved and 

staunchly ascertained the ex press ions of teacher-and student-respondents stated before 

regarding the attainments ob tain ed as a consequence of mothe r tongue edu cation were also 

added-up certain views 

Some of the following views but all are bold to them, were again presented in this regard as a 

consolidation to reli ably foster the informati on fl owed above. 

• Learning in the mother to ngue increased students' enro lment rate and has an ability to 

retain the learners in school. 

• It reduced dropout and repletion rates of students that later on avoids wastage of education 

and its financia l budget increasing effi ciency rate 

• It enhanced the degree of stude illS' promotion . This is to mean that the delivery of 

education in the mother tongue facili tates students learning to grow up with better 

performance and promotion from grade to grade with more understanding. As a result, in 

the National Exam ination the degree of students' promotion as registered was so high and 

become improved. 

• It led to a declined degree of students' detainment. This is because learn ing in the mother 

tongue is being supported and remedied by the transmission of information through radio, 

home family based cont inuous fo llow-up, teachers dedication to offer education to learner 

using extra time and provision of additional classes for those who need academic support 

and advices and ce rtain material suppl y provision 

• Encouraged progress of girls both in emolment and academic success narrowIng the 

dispari ty gaps exist between males and females 

Thus, the above mentioned and others throughout the research stud y were cons idered as the gains, 

attainments, and successes of post 1991 primary school curriculum with respect to mother tongue 

education in Hossana town in Hadi ya Zone - SNNPRG. 

VII. Comparison among the roles played, act ions taken, participation and interaction rellected by the 

respondents in the implementation of mother tongue education. The major resea rch finding with 

respect to this bears to be: 

.:. Holding identical perceptions both the majority of teachers 20 (76.92%) and students 

84(87.5%) revealed that mother tongue education and Amharic medium were affected by 

many pressing problems. And, in the same way, those interviewed respondents (parents, 
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school principals, and educational oni cial s) regarded that both media of instruction were 

seriously damaged since their beginni ng. As stated befo re, shol1age of text books, lack of 

qualified teachers and well -trained pcrS(JIls. con tents which lacked sequence, integration 

and continuity and lack of curri culum materi als were ac ute and sharp problems that 

primary school curri culu m was encountercd . 

• :. According to the majorit y of teacher- respondents 22(84.6%), however, a significant 

attempt has been made by the teachers and school principals as well as parental-community 

and educational offic ial s involvement in fi nancing to tackle such problems step-by-step. 

And they contributed a lot for the program designed to arrange and re-adjust the primary 

school language instruction in both med ia and supplied resources ( inputs ) to the teaching 

learning processes 

.:. After the major areas of challenges identifi ed, opportunities were created for the solutions 

so that teaching- learn ing processes in I-ladiyyi sa and Amharic med ia began to be 

supplemented by the reduction of diffi culty and ali enated tenns from the contents. 

Learning contents to some extent by the efforts made became consistent with the 

understanding level, age and language ab ilities of the learners. Assessment program for 

curriculum materials was conducted, production of dictionary and read ing materials was 

promoted and incentives and feedback were given for teachcrs in the preparation of 

learning materials and the coverage of the lessons . 

• :. Due to the absence of appropriately conducted research study in the primary schools of 

Hossana town to critica ll y investigate those acute and pressing challenges affecting the 

implementation of mother tongue educati on at bottom line, language ex pel-ts( linguists) and 

educational officials lacked valuable mechanisms (strategies) to appl y on how to assess the 

efficiency of the implementers in each medium of instruction_ About 18(69.23%) of 

teacher-respondents were not signi fi cantly participated in course wri ting and reference 

material preparation. Particu larly at the birth of mother tongue education, teachers' 

participation in tcxtbook writing, refe rence material production, curriculum material 

evaluation and learning material preparation was marginal and insuffi cient. However, later 

on the degree of teachers' part icipation was improved and they began to evaluate 

textbooks, curriculum material s, and prepare learning materi als to aid and supplement the 

actual learning processes in both media of instruction. 
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.:. The majority of teacher- respondent s 20(76.9%) sta ted that there was interaction and 
discussion between the schools and the community on the issue of mother tongue 
education. According to the st udy. Ihc majo r ro le played by parents in the implementation 
of school curriculum as we ll as facili lation of mother tongue educat ion was appreciating 
and seemingly sati sfactory. Responde nts other than these were w itnessed that students 
learning particularly in I-Iadiyyi.sa was laci li tated and strengthened by the parental­
community home-based support andlheir ex tended vis its 10 schools . 

• :. The interaction and communication made between the schools and ed ucational offi cials 
laid a fertile ground in the implementation of mother tongue educati on as well as school 
curriculum. As the views added-up, by the respondents (parents, school principals and 
educational offi cials) school - to-school coillmunication, exchange of idea between the 
teachers of the same and lor different school (s) and teacher-la-student free interaction on 
how to implement mother tongue education was establ ished confirming the prevalence of 
smooth and close re lationship among these implementers. 

5.2 Conclusions 

Taking the findings of the research study and considering the research questions, the forth- coming 
conclusions were drawn . 

• :. To implement the curricul um at every level of school in genera l and mother tongue 
education at primary schoo l levels in part icular, there has to be continuous skill training, 
feedback and foll ow-up. qua lified and trained teachers. P~service skill training program 
should strongly assess the trainees ' competence and capability of analyzing and identifying 
the prevailing situat ions by critically associating them with the past experiences, which is 
not thus considered as a si mple activities and task since it serves as a blood vessel in the 
implementation of school curri cu lum ; 

.:. In-service skill tra ining programs have to be emerged to school with special mission in 
changing the pre-existing school cl imate into well structured and estab li shed system for the 
welfare of the students and the communily as well. The curriculum is not simply 
implemented as desired unless deep- rooted and investigative researches and studies are 
employed in supplying human and material resources and inputs. Because the short term 
skill training programs and feed back that conducted at certain level are not ready to 
alleviate the acute problems of primary school curriculum as expected . In line with this, 

90 



the over- all skill training provI sion progrnms offered at the birth of mother tongue 

education was di ssat is fyin g and not cncollragillg to make ready the teacher implementers in 

the fi eld ; 

.:. Large number of teacher population in primary schools took onl y a short-term ski ll training 

provision, whi le a few of them ,,·ere passed through a pre-service skill training program. 

On the other hand. some of the teachers in th e 2nd cycle of primary schools have not taken 

skill training required for the leve l. Almost all teachers were not qualified and competent 

enough to deliver educati on through the media, and actions taken to mitigate such 

drawbacks were not signi fi cant; 

.:. As the findings of the study depict, educati on through the use of Hadiya language and 

Amharic medium was seriously chal lenged by the lack of curriculum materials particularly 

at its initial phase. The preparation and translation of readi ng materials were not 

contextualized, and failed to relate classroom learning with the experiences available in the 

environment. The contents of language texts seemed to be full of ali enated words and 

difficulties and unable to define the psychology of students learning. However, through the 

step-by -step attempts made by the school s and the teachers, such aggressive and acute 

problems in the implementation of primary school curri culum were to somehow shrinked 

down; 

.:. The perceptions of teachers, students and parents towards the use of mother tongue 

education (Hadiyyisa) and its script were pos itive and pleasantly indicated their tendency to 

SUpp0l1 its implementation and students learning through it. The stud y also fo und that Latin 

script is the appropriate cho ice for the instruction of mother tongue education (Hadiyyisa). 

The classroom observation as the student-researcher proved that all the teachers observed 
/ 

in the schools were appreciated in thei r proper use of Latin script and students were also 

active, fast, quick and dynamic in reading and writing through the script. Students became 

happy with the deli very of educat ion in their mother tongue and developed ability of 

writing, reading, understanding and comprehending the concepts; 

.:. Most teacher-, student-, and parent -respondents came wi th the sprit of negative attitude to 

the use of Amharic language medium. Parent respondents recommended that mental 

diversion and physical shift of students to Hadiyyisa from Amharic medium will lead them 

to bright future, make them know their culture well and the life philosophy of their society. 

This is to say that since more than 90 % of students in the Amharic medium are native 
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speakers of Hadiyyisa and very few in num ber, the shin to Hadi ya language medium 

equips them with core values and guide them to acqui re the desired knowl edge and skill at 

primary school leve ls for th ey are second language students; 

.:. As viewed from the data gathered. school principa ls, educational of'licia ls and teacher­

parents were commonly extended that Hadiya language being used in the primary schools 

for instruction shou ld be expanded and ad vanced, and the communit y should al so support 

its implementation as it is a language of the whole soc iety, and no one' s ca rs are deafen to 

listen it in the town. And all the respondents recommended that s ince education in the 

Hadiyyisa enables the learners to deve lop conlldence and self-esteem in their socio-culture 

and enhances their learni ng. and serves as all i llstrumental for shortage of qualified teachers 

in 2nd cycle, the use of Hadiya language as a med ium of instruction should be continued up 

to college level; 

.:. Most of the teache r- respondents ill the study concluded that the delivery of education 

through Hadiyyisa is interesting and impressive because it makes students learn more 

quickly, more actively, attend school more and grasp subject matter we ll. As it is advocated 

by the educators, thi s is to mean that the use of mother tongue in education benefits 

cognitive development , gives the learners great satisfaction. respect. and pride and, has a 

success on students' academic performance; 

.:. According to respondents and documentary sources, students who learned in the Hadiya 

-( anguage medium were cons idered to be academically powerful , high ach ievers, top scorers 

and better performers in both cycles( 1-4) and (5-8) grade levels than those who were 

learning in the Amhari c medium. Understand ing abi lity of subject matter, expressive 

power, English language competence and over-all academic performance of the students in 

Hadiya language medium was found to be exceedingly excel led the achievements of 

students in Amharic medium; 

.:. As a result of Hadiyyisa, students' enrolment and retention rates, the leve l of achievement 

and the degree of promotion were tremendously enhanced. On the other hand, dropout and 

repetition rates, gender-gap, and the extent of students detainment with unsatisfactory 

grades were diminished down. Such an occasion was also better and well-understood in the 

Hadiya language medium than that of Amharic medium; 
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.:. All the student s' scores in all subject areas in Hadiyyisa except Amhari c subject indicated 

marked relationship (correlations) \\·ith the Engl ish language and it s medium when 

compared with Amharic medium which sometimes shows variab ly posit ive and negati ve 

correlation in the Engli sh language! med iulll. It was testified and just ifi ed by the data 

gathered that all the learning processes in English period in particular and its medium in 

general were improved and academic achievements of the students we re comparatively 

well adjusted in Hadiyyisa than Amharic medium as obse rved before; 

.:. The implementation of mother tongue educati on (Hadiyyisa ) and the school curriculum at 

large was appreciated and ga ined mora l support from the who le community wh ich seemed 

to be rough at the eve of new innovation. The partic ipation of parents and the community 

in school affairs, and interaction between the community and the school s in visi ting what is 

going on practicall y was promising and satisfactory; 

.:. Information flow and relationship friendly establi shed between the schools and educational 

officials, school-to-schooL teacher-to-teacher. teacher-to student a nd exchange of idea 

among the various sectors on the use and implementation of mother tongue and school 

curriculum was some how strong and fr uitful. And, the participatory roles played by the 

teachers in facilitating teach ing-learn ing processes and preparing instructional materials in 

the implementation of new innovation was vigo rous and satisfy ing. 

5.3 Recommendations 

Depending on the research results ga ined from the data co llected and conclusions drawn, the up­

coming recommendations are forwarded. 

» To implement mother tongue educat ion very effect ively at grassroot leve l. providing ski ll 

training for the teachers is most important factor. Those pre-service training programs in 

the field , in service skill train ings, feedback provision and short term workshops play an 

irreducible ro le in facilitating and accelerati ng the effecti veness, quality and proper 

implementation of the curri culum at large; 

~ In line with thi s, the resea rch study was found that large number of teachers in the primary 

schools of Hossana town in both media were short-term trainees w ho took their training 

through Amharic mediu m in the old curriculum .Since they need further skill training 

provision to be competent enough and capacitated, there has to be a conduction of in 

service training and re-training programs and the content of such train ing provisions should 
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bc revisited so that teachers acqll ire and ,b clop appmpri<lte pcdagogical sk ill s. A pre­

service training progralll or tcaehns should also be intensilied and lip-graded to make 

teachers competcnt lor the position they held in 2,,,1 cycle or pri marY se llOols. To th is end , 

the respondents were strongly rccollllllclllkd tha t J-I adiva language must be offered in the 

regional co lleges to miti gate the shurt agc of qualified teachers in the 2"'1 phase of primary 

school curriculum; 

» The shortage of teacher' s guides. sy llabuses. references and add itiollal read ing materials 

can badly affect the effect iveness of teachi llg-Iearning processes as a whole. Lack of 

quality and avail ability of tex tbooks is allOther aggress ive fac tor that hinders the 

implementation of education through the mother tongue. In this regard. although promising 

attempts were made to reduce down the degree of the cha llenges of curricul um materials, it 

is also wise to supply and distribute additional learning materials to schoo l and supplement 

students' learning. The schoo ls and zona l curriculum experts in collaboration with regional 

education bureau have to take responsibility and ass ign to balance the demand and the 

supply between the learners and books relel'ant to their learning; 

» Chaotically organized and widel v covered contents and learning experiences without a 

question damage the quality of the tex ts and students learning as well as the school 

curriculum. As thi s research study reveals. the preparati on of instructional materia ls and 

translation of textbooks ''''e re not in line wi th the life philosophy of the society and 

psychology of learning. They were not conlcxtuali zed and locali zed. Their contents were 

not easily learnable because al ienmcd words and difficulties dominated them. To this 

effect, the teachers. schoo l principals and educa tional experts made an effort to tackle such 

acute challenges. However. since these probkm are not easily dimini shable and stoppable, 

those aforementioned respons ib le individuals have to conduct a deep-rooted and an 

investigative researches and studies to pa ralvze its sources and bring clem-cut solution; 

» Closely established relationshi p Rnd 11 011' of information already ava ilahle between the 

school communities and educational offi cial s has to be fo stered. Frequent follOW-Up and 

supervision programs to schools if conducted by those officials can serve as a bottom rock 

in changing the attitudes of both teachers and students as their percepti ons have great and 

direct impact in the implementation of mot her tongue education. A well-organized and 

structured superv ision program needs to be conducted at each school level to evaluate 
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school curriculum and it s ll1aterial aV;l il ahilit),. students' language usc. the ir performance 

and implementation of mother tongue cduca ti on in both medi a of inst ru ction; 

»> The school as an institution has responsibili ty to prepare children for the future. When it is 

possible it is poss ible to sa" that the sc hool is serving and functionin g the societal mission 

and vision it may be achieved after a long terll1 program . To this end. as resources are base­

lines for learning and all the necessary curriculum materials should be available in school , 

it is advisable for school community to create linking environment with parental 

community participation and teachers' in vol vement to work together and feel sense of 

ownership in thi s regard. Since suc h connection greatly supports and facilitates the 

implementation of mother tongue education. it has to be considered and such parental 

participation and teachers' involvement should be strengthened. As the teachers are the 

pioneers and role-players in the -whole teaching-learning process, their truly dedication and 

love of profession have significant impact in the implementation of mother tongue 

education; 

»> In bottom line, it is evident to see that students' over - all academic achievements and 

English language competence in I 51 cycle ( 1-4) and 2"d cycle (5-8) grade levels of primary 

school were higher in Hadi yyisa than Amharic medium . When compared Hadiya category 

students in all primary schools both in thei r own language learning and English medium, 

they became academicall y strong and po tentially explos ive than Amharic category 

students. Based on thi s rea lity, almost a ll respondents assured confidently that since it is 

one of the top ten languages. has relati ve ly developed literature, covers a wider scope of a 

subject, greatly . encourages stude nts lea rn ing and equ ips them with desired knowledge 

sources, its use as a mediulll should not be stopped at primary school phase but must go up 

to secondary schoo l and col lege levels; 
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Appendix-A 

Addis Ababa University 

School of G raduate Studies 

Co llege of Education. 

Depa rtment of C UlTiculum and Teachers Professional Development 

Studies 

Sets of Questionnaires Administered for Teacher's Mother Tongue Use 

I. General Per-sonal Backgr-o und Information 

aI School's Name--------- ----------

bl Age ----- ------------ ------------ --

cl Qual i fi cat i on ---------------------­

dl Mother T ongue-------- ------------

el Sex: Male I Female ....... .... . 

fl Service Year ---------

II. I I1structiol1: The main intention to administrate the se ts of questionnaires here 

focuses 011 the data co ll ection appropriate ly w hi ch further needs to find out the necessary 

conditions for the implementat ion of home language as a JlI ~di um of learning. It is 

therefo re ),our bette r understanding and care ful responses to the items that med icate the 

poor qua li ty o f primary education secure e ffective impl ementat ion of mother tongue 

instruc ti on through the research st ud y. 

So, pl ease don ' t be influenced by yo ur personal fee lin gs ,,"<1 op"llons during you r 

attempt to respond to the sets of questionnai res. 
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Direction 1: Looking at the following items very carefully, please put a tick (--I) mark in 

the boxes under u SA" " A", " U", "0" or "SO" 

N.B (SA= Strongly Agree, A=Agree, U=Undecided, D= Disagree and SD= Strongly Disagree) 

No 
Items 

SA A U D SD 

I Children who begin their education in their mother tongue make a better stalt .. 

2 Starting one's educa ti on in home- language wou ld jeopardize later learnin g in 

second lanouage (Amharic, English). 

0 Education in the mother tongue cou ld serve as a powerfu l force for nalion 
~ 

building, politi cal stability and tolerance. 

4 The learners ' mother tongue ho lds the key to make schooling more inc lus ive 

for all. 

5 Mother tongue education promotes core values that originate from th e 

principles of human dignity, equa lity, freedom, self-determination and 

democracy. 

6 The use of mother tongue as a medium down grades the quality of primary 

education. 

7 The delivery of in struction through mother tongue is quite interesting and 

ex pressive. 

8 I have pos itive attitude towards teaching mother tongue education. 

9 I don't believe that children learn better and grasp well subject matter in their 

mother tongue. 

10 Promoting learnin g in a Ilumber of languages is a mistaken attempt beca use it 

deorades th e val ue ofnat iona llanguaoe . 

II Provision of skill training taken on ho\v to lise mother tongue education is 

positi ve ly influenced and impressed me to implement it. 

12 I don ' l get fru strated and confused when I di scuss c lassroom lesson with my 

students through mother tongue. 

13 Teachers are a ll qua li fi ed,. we ll-trained and competent enough in their 

profession to offer mother tongue education . 

14 One can easi ly see that students in primary sc hools suffer a lot from lack of 

text books when mother tongue is used as a med ium . 

15 Mother tongue language teachers need f1ll1her sk ill training and re-training 

jJrov is ion in mother tongue education. 

16 I still fail to see the relevance of mother tonoue education s ince its beginning. 

17 It is my wish to serve a school with Amharic language as a medium of 

i nslrllction. 

18 There must be extended parental-co mmun ity involvement for the successfu l 

implementation of mother tongue education . 

19 A chi ld who misses the chance of learn ing th rou gh hi s mother tongue at a 

baseline will be less-confident and fai ls to make knowledge transfer more 

efficiently to proceeding level. 

20 Mother tongue education helps to lower the dropout rates of students and 

increases their achievement leve ls 

21 I found Latin script appropriate choice for the instruction of mother ton gue. 
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22. Could yo u please describe the major cha ll enges and acute problems encountered 

during your lesson s ince new innovation (mother tongue education) made in the medium 

of instruction? 

23. How do you state the possi ble measures, strategies and mechanisms taken to alleviate 

these chal lenges prevailed in the primary school curriculum with regard to mother tongue 

implementation? 

24. Do you have an y latent suggestions that yo u may light up on it? Please forward 

frankl y 

Direction:2 Looking at the fo llowing items very carefu ll y, please put a ti ck (V) mark in 

the boxes under "Yes" or "No" for the statement you agree or di sagree. 

29.Students fro m Amharic background are grasping subj ect matter well and score high 

grades in English medi lim . Yes D NoD 

30. Mother tongue education learners achieve more in Engl ish subject than school 

language learners (Amharic) .Yesc::J NoD 114 

31. For the students of mother tongue, language abil ity to understand subject matter, to 

express themselves and their environment is questionable when Engli sh appears to be a 

medium of instruction. Yes D N°D 

32.Medium of instruction in the home language does not aid in th" acquisition of Engli sh. 

YesD No D 

33. lt is possible to judge that students of mother tongue education are more effective and 

successful at 2nd phase than those in the Amharic medium . Yes D No D 

34. Learning materials of mother tongue education were contextualized when pI'epared . 

YesD N° D 

35.The role and responsibility of teachers and school princ ipals in promoting and 

contri buting resources to the teaching learning process of mother to ngue is tremendous. 

Yes N°D 
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Appendix -B 

Addis Ababa University 

Schoo l of Graduate Studies 

College of Education, 

Department of CUlTiculum and Teachel's Professional Development 

Studies 

Sets of Questionnaires Developed for Students' Mothel' Tongue Language Use 

l. Genel'al Personal Background Information 

A. School's Name-------------------

B. Age--- ---- --------------- ---- -----

C. Sex: Male / Female 

D. Language proficiency 

• Home Language --------------------------

• Any other language ------------------------

E. Grade Level ------------------------

II, Instruction: The main intention to ad ministrate the sets o r questionllaires here 

focuses on the data collect ion appropriately wh ich flll1her needs to find out the necessary 

conditions for the implementation of home language as a mediu m of learning. It is 

therefore your bette r understanding and careful responses to the items that medicate the 

poor quality of primary education secures effecti ve implementation of mother tongue 

instructi on thro ugh the research stud y. 

So, please don ' t be influenced by YOlll' personal feelings and opi nions during your 

attempt to respond to the sets of questionna ires. 
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Part One:-Items to be filled by Hadiya La ng uage Backgl'ound Stud ents. 

Direction: Looking at the fo llowing items very ca refull y please put a tick (.J) mark in the 

boxes under "Yes" or "No" for the statement yo u agree or disagree. 

) 
Item s 

Yes No 

I am happy with the deli very of education thro ugh mother tongue as a medium of instructi on. 

Students in mother tongue instructi on appear to be more active, learn more subject matter and 

enjoy school more . 

Education in the primary language (mother tongue) benefits cogniti ve development. 

The process of teaching and learning through first language mediulll has a success on my 

academic performance. 

I learn more quickly and grasp subject matter well through mother tongue than other 

languages . 
, It is better for me to replace my first language wi th second language. 

I The use of mother tongue in education wi ll give the learners great sat isfaction , respect, and 

pride for them sel ves. 

8 I understand the teachers' language easi ly when medium of instructi on is mother language. 

9 Classroom interaction becomes warmer and wanner when learn ing occurs through the use of 

mother tongue. 

10 Mother tongue educat ion causes confusion. 

I I The use of mother tongue education reduces the time avai lable fo r learning a national 

Language like Amharic. 

12 I dislike learning through mother tongue language medium because wh ich is va lueless. 

13 Reading and writing in the mother tongue education is challenging \\'ithout the assistance ofa 

teacher. 
14 . Education in the mother tongue medium hasno meaning unless it is offe red through Amharic 

med ium. 
15 Questioning and answering in the mother tongue education is diffi cult and boring 

16 Learning in the mother tongue education is express ive and interesting. 

17 Children become menta ll y disturbed a nd loss confidence when the\ learn mother tongue 

education. 
18 I perform poo rly in 2"" cyc le when medium of instruction is Engli sh because medium of 

education in 1st cyc le is not mother tongue. 

19 Mother tongue as a med ium of instruction cannot help me deve lop sense of being successful 

in schoo l. 
20 Teaching the children with thei r home language will s low down comm uni cation and 

interaction between the learners and the teachers. 

21 Mak ing an effort and sacri fi ce of using onl y the language of the School (Amharic) is the 

source of knowledge since it is national language. -

22 Mother tongue education undermi nes the personal and cu ltural con fid ence of the students. 

23 Lack of text books and curriculum materials for learn ing and further reading in the mother 

tongue education is a serious problem 
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24. By now, is it Hadiya language or any other that you pre fer to choose as a 

Language of lea rning? Please li st down. 

a) b) c) ____ _ 

25. Is it your parents' choice to use Hadi ya Language as a l11 ed iul11 of 

instruction? 

Yes ~ No c=J 
26. Are there any other languages that they (parents) suggest for you r school to 

lea rn as a l11 ed iul11? Yes ~ No ~ 

Please specify the reason _ ________________ _ 

Part Two: Items to be filled by Amharic Language Background Students 

Direction: Looking at the following items very carefull y please put a tick (..J) l11ark in tile 

boxes under "Yes" or "No" for the statement you agree or disagree. 

No Items Yes 

1 I prefer to learn Amharic as a medi uIll of instruction for it is a national la noLlaoc. 

2 Education makes a child able to have vivid understanding on his soci al and cultural va lues 

when medium of in struction is Amh aric. 

3 The deli very of in struction throuo h Amharic medi ulll is better than Hadiya JanOl/aOe medium. 

4 I see that education becomes more interest ing and meaningful when Amharic is used as a 

medi ulll. 

S I feel that I am academically pQ\vcrful in the English Illedium sin ce 1 am from Am haric 

medium in the fi rst cycle. 

6 It is me w ho dec ided to shift from Hadiya language medium to Amharic medium of instruct ion 

based on my interest. 

7 Learning th rough Amharic language is advantageous, effec ti ve and everyth ing fo r a child at the 

base line. 

S A tllrn to Am haric language as a medium ofillstruction in primary education wou ld lead 

studen ts to academ ic ill:!p'!-ovemenl. 

9 I be lieve that the L1 SC of Amharic as a medium of instruction provides (l so lid fOLlndation for 

extendin o students ' ski ll s and knowledoe. 

10 I choose Amharic medium 10 learn s ince it is prestioious than Hadi ya lanouaoe med ium. 

11 I am not in terested and happy in mot her tongue education s ince threatens to divide stude nts 

along rac ial and c ul tura l lines. 

12 It is on Iy Amharic medium of instruction that strengthens the academic ac hievement of a 

learner not any other. 

13 Learning through Hadiya lang uage medium is boredom and makes me incompetent in Amharic 

that is why I choose Am haric medium . 

14 If the language skill s (reading and v,Iriting ) are encouraged by home-language as a medium of 

instructi on, the sense of nationa l fee lin o could be damaoed 

15 It is not illY c hoice to LIse Amhar ic as a med ium but the in fluence o f Ill y parent. 

16 O ffe ring education to a chi ld other than Amharic language results in s low progress of the child 

17 I choose Amharic to be used as a medium of in struction because it is my mother tonoue. 

18 Shortage of text books and c urriculum materials for learning and furth er reading in Amharic 

medium is more aggress ive problem than Hadiya lanouaoe medium . 
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Appendix-C 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of Curr-iculum and Teachers professional Development 

Stud ies 

Interview Items to Educational officials 

a) Age ___ _ d) Religion ___ _ 

b) Sex : Male/Female e) Qualification ___ _ 

c) MotherTongue ___ _ f) Service Year __ _ 

I . Are you happy when yo u di scuss and communicate with school, teachers and 

principals on the issues of mother tongue educati on? Do you use mother tongue 

frequently? 

2. Do you believe that the use of other tongue education in school is a right decision 

to pay parents attention to involve in school acti vities? 

J. Are the parents and teachers persuaded to see greater benefits in sending their 

children to schools where mother tongue is used as a medium or instruction? 

4. Do yo u beli eve that a child who enjoys mother tongue education in primary level 

wi ll perform better in the 2nd cycle than that uses Amharic as a medium at bottom 

- line? Why? 

5. Are there ways of maintaining school-community relationship to help the 

instruct ion through new innovation? 

6. Is there any ski811 training provision to up-grade teachers' e ffici ency in teachers' 

efficiency in teaching mother tongue education? 

7. Are the cu rri culum materi als available in the schoo ls for the implementation of 

mother tongue education? If there are shortages, what measures were do you think 

taken to mitigate such problems? 

8. What are the instructional materials other than textbooks, teacher guides and 

syllabuses that more known to enhance students achievements? 
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9. How do you define the ro le of school principals and teachers in promoting 

material resources to implement mother tongue education" 

10. Which are do you think the major challenges and successes faced and registered 

in mother tongue education respectively? 

11 . How do you describe the possible measures taken to mitigate these pressing 

challenges? 

12. What are taking place to make schools improve their physical, human and 

financial aspects? 

13. Do you frequently visit schools in the town to evaluate thei r act ivities on mother 

tongue education implementation? 

14. Are there continuous follow-up program, immediate feedback provision and basic 

teaching strategies prepared for teachers on how to implement and attai n the 

objective of mother tongue education? 

15. Do you have eva luati ve mechanisms on mother tongue education program to 

tackle more difficult issues of primary school curriculum" 

16. Are mother tongue teachers at equal professional status with Amharic and English 

teachers at 2nd level of primary schools? 

17. What do you suggest about primary schools enrolment and dropout rates since 

mother tongue education implementation? 

18. Is Latin sc ript appropriate choice for the delivery of mother tongue education? 

Why? 

19. How do you state the student-text - ratio in both cycles of primary schools? 

20. How do you state Hadiyyisa - Amharic - English media with regard to type of 

correlation ex isting and considered? 
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10. Are yo u frequently communicate with the school members through mother tongue? 

I I. Is it your pos ition that realizes students perform well in the 2nd cycle who use 

Amhari c as a medium of instruction at grass root level? 

12. Which group do you think is more acti ve in reading and writi ng in new medium 

(Engli sh)? Why? 

13. How do yo u treat the achievement of Amharic background students when medi um of 

instruction is Engl ish? 

14. Are mother tongue teachers at equal professional status with Amharic and English 

teachers at 2nd level of primary schools? 

15. How do you respond to the avai lab ility and qual ity of the text books? 

16. How do you describe the student text ratio in both cycles of primary schools? What 

measures were taken to mitigate such problems? (If there are) 

17. Which medium of instruction do you thinki ng is contributing a lot in the learning of 

English medium? 

18. Is Latin script appropriate choice fo r the instruction of mother tongue? Why? 

19. Do you think that both enrolment and dropout rates have been increasing and 

decreasing since mother tongue beginning respecti vely? 
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Appendix-E 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Department of CUlTiculum and Teacher professional Development 

Studies 

Interview Items to parents 

a) Age ___ _ c) Mother Tongue ___ _ 

b) Sex; Male/Female d) Occupation/Qualification __ 

I. Do you have children who learn at primary school level? Do they use their first 

language for education in schooP 

2. Are the languages simi lar that they speak at home and use in school to learn their 

education? 

3. Which language do they choose to use as best medium of instruction in school? Why? 

4. What do you fee l when your chi ld learns hi s education through hi s home language? Is 

Latin script appropriate choice for the deli very of mother tongue educati on? 

Please justi fy ... ..... ................. . 

5. Is the del ivery of educati on through mother tongue helpful and advantageous for a 

child to grow up with full personality at primary level? 

6. What is your fee ling when children of primary school use mother tongue ad a 

med ium of instruct ion? 

7. Are you confident enough to say that chi ldren perform better in learn ing, grasp well 

the su bj ect matter and express themselves eas ily while education is offered through 

home-language? 

8. Do you think that chi ld ren who use Amhari c as a medium of instructi on are more 

academica ll y powerfu l and potentially explosive than those who use Hadiya language 

as a medium of instruction? 

9. Which medium of instruct ion do you think is appropriate for the school children in 

your community? Why? 

10. Have you ever taken your share to successfull y attain the objective of mother tongue 

education? 
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II. What problems do you think are observed on the implementation of mother tongue 

education? 

12. What would be contributing forces do you suggest to excel the mother tongue 

education in primary level? 

13. Do you think that students from Hadiya medium of instruction become academically 

strong when English medium begins in the 2nd cycle? How do you know? 

14. What do you say about enrolment and dropout rates of students in primary schools 

since mother tongue education commencement? 

15. Is the type of relationship among the Hadiyysia , Amharic & English subject areas 

positive? 
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Appendix - F 

Addis Ababa Un iversity 

School of Graduate Studies 

College of Education. 

Department of Curriculum and Teachers professional 

Development Studies 

Observation C hecklist for both Teachers and Students Language Learning 

a) Schoo l's Name ________ c) Grade Level _____ _ 

b) Subject d) Date of o bservatio n __ _ 

In struction: in try in g to identify and add ress the seri ous problems and hin dering factors in the 

education system of primary schoo ls, an observation scale wi ll be employed by resea rcher. Here, 

ma in ly language sk i lis (reading & writi ng) o f both teachers and studeills in c lassroom will be 

eva luated and c hecked. Accord ing ly, mistakes committed in the language use of classroom by 

teacher and student and the eff0l1s made by them se lves to improve language lea rning are to be 

observed and stated under "H" =high, "M"=medium , and or "L"= low. 

Item s on how to use language skills Teacher Student 
, 2M I L , 2M J/.j °H 

a) Hi s/her c leve rness in reading to learn terms w ithout difficul ty 
with tedi ous lenath. 

b) His/her understa nding to learn witho ut temporary stop on 
words. 

c) Hi s/her exact understand ing to learn sounds with double 
consonants or vowels. 

d) His/her adaptability wi th new letters or symbols. 

e) I-li s/her maki ng and reprov in g errors in reading to learn . 

i) Hi s/her writ ing ability on doubling of consonants to show 
stress 

g) His/her writi ng abili ty o n doub li ng of co nsonants to show 
stress 

h) Hi s/her strategies to overcome errors on do ubling of vowels to 
show length while he/she writes words. 

i) Hi s/her appropriate use of g lottal & nasal signs when he/she 
learns to write. 

j ) Hi s/her language use in genera l, and c lassroom atmosphere 
and fac ili ties in particul ar. 
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Appendix -G 

Addis Ababa University 

School of Graduate Studies 

College of Education. 

Department of Curriculum and Teachers professional 

Development Studies 

Focused Group Interview Items to Teachers 

Age......... Sex.......... Mother tongue ...... ...... ..... . Qualification . ..... . ....... . 

Service Year. ......... .. . . 

I. How do you state the use of mother tongue as medium of instruction with regard to 

provision of ski ll training? 

I I · 2nd f' 2. Are mot ler tongue teac lers 111 phase 0 prImary schools at equal professional 

status with both Amharic and English teachers? 

3. What do you suggest about primary schools enro lment and dropout rates after the 

beginning of mother tongue education? 

4. [s Latin script appropriate choice for mother tongue education del ivery? Why? 

S. [-[ow do you see the degree of closeness (correlat ion) between Hadiyyi sa and Engl ish 

and, Amharic and Engl ish at both phases of Primary Schools? 

6. How do the teachers respond to the avai labili ty and quality of the textbooks? 

7. How do you describe the student text ratio in both cycles of primary schools? 

) . Do you think that the shortage of instructional materials is challenging issue in both 

home and school languages of primary schools? 

9. [s the time span taken to provide skill training program in both media for all teachers 

satisfactory? 

10. [s it learning questionable issue for the mother tongue learners than those who in the 

Amharic medium when Engli sh becomes a medium of instruction? 

II. Do you feel that in all subject areas at primary levels home language (Hadiyyisa) 

students better perform when compared to school language (Amharic) learners? 

12. What is the disadvantage of learning through the medium of Amharic and advantage 

of Hadiyyisa? 
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13. To which group of students do you prefer to offer education? Why? Please specify 

14. What would you say about the skill s of (reading and wri ting) students in both media 

of instruction? 

15. Could you believe that the medium of Amharic is more interesting and expressive 

than Hadiya language medium? Why? Justify ......... .. .. ..... ....... . 

16. Is there any opportunity that initiates parenta l involvement on the affairs of schools 

particularly with the issues connected to the implementation of mother tongue? 

17. To what extent do you think the relationship between the schools and the 

communi ties is flou rished? 
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Appendix -H 

Addis Ababa Univel'sity 

School of Graduate Studies 

College of Education . 

Department of Curriculum and Teachers professional Development 

Studies 

Focused Group Iutcl"View Items Students 

Age.... .. ... Sex ... .. . .... Mother tongue ....... . ... . ...... Grade Level. ........... .. 

I . From which medium category do you come from? What do you feel about? 

2. If you are form Amharic medium do you think that learning through mother tongue is 

wastage of time? 

3. How do you describe the effect of mother tongue education when medium of 

instruction becomes English at 2nd.cycle of primary schools? 

4. Do you believe that students who learnt education at grass root level through home 

language are pedagogicall y and psycho logically advantageous? Why? 

Please justify ............. ... .......... ... .................. . ............ . .... . ... . ........ . 

5. Is it possible to judge that students in the use of Amharic as a medium are more 

effective and successful than Hadiya language medium? 

6. Are students eager and happy to learn the lesson in Hadiyyisa? Why? 

7. Does it mean that education in the Amharic medium is much more interesting and 

attractive than Hadiya language medium ? How? Please 

Suggest. ............. . ................ .. 

8. Which script do you think is appropriate fo r your language med ium? 

How? Please Suggest. ..................... ... ....... .... ..... . 

9. [s learning through the Amharic medium is disadvantageous? 

10. Do you believe that education in the medium of Amharic makes students global· 

minded and international thinkers? 

I I. Does learning through Hadiya language medium limit students' world view and leave 

them unprepared for li fe in the wider social context of their community? Why? 
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I 12. Has Amharic medium of instruction a tendency to lower the dropout rates of students 

and increase their achievement level? 

13. Is medium of instruction in the Hadiya language not aiding in the acqu isition of 

English? 

14. Is a lack of text books and other reading materials serious problem in the uses of both 

Amharic and Hadiya media? 

15. Do you think that students are facing serious content difficulty in the walk of mother 

tongue education than Amharic medium? 

16. How do you state students' reading and writing ski ll s of both Hadiya and Amharic 

language at both phases of primary school? 

17. Are teachers ready and complete enough to help you when you face with challenges 

related to your academic affairs? 

18. Is perception of students towards the use of Hadiya language as a medium of 

instruction positive? 

19. Is there strong relationship between the school and the community? Are parents eager 

(0 visit the school envi ronment and learning process through mother tongue? 
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LUXXI-BAKKISHSHA 

ADDISSAAPHPHI YUNIVEERSIITIE'I LA'M DIGIRE'I LOSA'N MI'N 

GOOLLO'I SAARAYYA 

GAQQISUUM A WWAAXXIBIKKINA XA'MMICHCHOMISSSINNE 

LOSISAANIANA GUDAAKKO (XAAXXAAKKO)WIXXITTUWW A. 

I. GAQQIILLAGE'N LULE'1 BAAYYAATTA 

a) Losa' n mine _ ___ _ _ _ e)Baxxanch Qooxo'o ..... . . 

b) Umura _______ _ _ f)Losissakkam baxxanchi_ 

c) Albachcha:-Gonchcho/Mentichcho g) Losa' n hagar. ........ . 

d) Luxxi Suum ___ __ _ h)Awwaaxx i hiinchi ..... . 
Mull i xantakam suum _______ _ 

II. Awwonssa:- keyye xal11l11ichcham xaxxitl1ll11ma wixxxaa'il11l11i horoor sawwit xinii sookkok 

xabbeenanlle wixxaakko wixxttuwwoannet ihaah sUlIme titakko' i sllume losa'n minenlle losa' n 

l11uutoomina awwaxxakkal11 dllllhs' lIwwa laboo' isnne kitabo ' inne caakkisimma. 

Eebikkina ni daa nam qalbeexximmii ege' llat wo' mmaakko dabachchllwwii 11Ixxi qooxo ' I losa' n 

hongaanch ll1idaddu wwi ll1ashka ' uwwina gaga'aakko mishall1 gaqqi sllll 'm seeraam sarayy 

koobi1l1l11a. Kaxa' l11michchaam xaaxx ittllllwwa dabarimina yakkitte iss ito ammone ki gaqqi 

hasaninnee sawwitnnee ciimmoo'antitte. 
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21. Ka Haddiyyi Suu 'm losa'n duhanne yookko yitto kee' imaall igawwuwwi maha 

maha?Hino' r chaakki isa dissehe. 

22.Ka ke' imaalli hawwuwwa tirimminaa shol ii ssimminaa massako' I luwwi marucho?Gundisssa 

gundisaa kitaabee. 

23 .Mulleeka kakka kakka edakkotai n eranne yitto sawwiittuwwa fi nti taa chaakkisse. 

Ijjachi 11: - Ka awwontam keene xiini insi taa mooiminne (>/ ) ka mare'e saxxin worOlme 

"eeyya" teim "a 'ae" yohani lugumoonne shinnatamohaninaa shinaatamoobee'­

anima disse 

24 .Amaal iisin losano Ixx i gaba' i luxxi gooxo'onne loso' ilosaanila'm gooxo'olUie danaam 

Mishshaa kee'imaal i lachchaadammo 

eeyya D a'ae D 

2S.Hadd iyiss ine losano losammi keen losa'n mu ' utti EnglizisilUlcttihoo'amame 

Amaalli sin loikeeni lobokka li raanso mishsha ebeena xantamo. 

eeyya D a'ae D 
26.Hadd iyyi suu 'm losan la' m suu' m "ingli zisaa amallisa ) losanninaa Iwimminaa 

uwwoo haraa' imat horem nugutaa eeyya 

eeyya D a'ae D 
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27.Amaallisinnisi haddiyisi ingilizina shiqqakko matteeyomi yookko 

eeyya D a'ae D 
28.1osa 'n kitaabuwwi gudukuuyi geev'ammane hegeeqqilule,I sawwiitte duu 

ha 'ammisine xassaakko 

eeyya D a'ae D 

29.Tamo'I mu'uxi hoffechi haddiyianne lopha mo'amoouiihubikkina losawn lachchi 

xillallaloomi bi' ollaa. 

eeyya D a'ae D 
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SA'X-BAKKISHSHA 

ADDISSAAPHPHI YUNIVEERSIITIE'I LA'M DIGIRE'I LOSA'N MI'N 

GOOLLO'I SAARAYY A 

ANNOO'OO AMOO 'OO MOO'O SAGA'L XA'MMICHCHUWWA 

a)U mura .... ... .. .. ..... . c)Luxx i suum ...... ...... . 

b )Albachcha: -Gonchcho/Mentichcho ..... . d)Baxo ..... . .. .... .. . . .. .. 

. 1-8 afeebe'e yoo losa' n minee loso losaan yoo?lxxuwwi gaqqi suum losanom ina 

awwaaxxitamula? 

2.Minenne woccamookkokk ii 105'n minene lossaam suummuwwii labantamoonihee? 

3. lonsitaalosa'n higgisshi mu ' utoomina kilosa'n minennehink suume doo ' liitio? 

4.Kici illuwv,r i ixxuwwilosano iXXlIllwwi gaqqisum inne losamutta'n mahl113CCeesaamo? 

5. Lasano ixxuwwi gaqqi suuminne hinea' illll11i luxxi gaba; : qooxo' cilluwwi liichina gara' 

tnmohanee awwaadoohane? 

6.Luxxi gabaa' llsa'n mi ' n ci il uwwi ixxuwwi gaqq i su um losa' n higgi lshsh mu'utoomina 

awwaaxxitota 'n mah m3cceesaamo? 

7.c iiluwwina ixxuww i gaqqi suumellne losan hincoohaare losannone qoxxatto'okko, los'n wor' l 

mish wosha aa'ilokkoo ixxuwwi gaga caakkisammo yitena hinkana xanto? 

8.losano Amaa lli ssa awwaxx ito' ikeen I-Iadd iyy isinne losso' l keen iin si losanonne araqa 

malaayyammullwaa qoociilmmi xant yookeenoo yitaa sawwito? 

9.Ki minaadaphphi losa' n minina hink losa'n higgii shsh mu ' ute' lIoo?Te'em makko?Mahina? 

IO.Ki gaqqi suu'mlosa' horoor saww;xx i bikkina keese moo'o quxoo huu ll itaa? 

II.GAqqi sllll' m losa' n kitaabimmane affu hawwlIwwi mah maha? 

12.l-laddiyyisinne losukkeen INgilizision2,,"m sayiki llane asheerukkare losanne qoxxatto'onne? 

Hinkid laqqo? 
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Observation Checklist 

NQ of Schools observed-six (6) primary schools 
NQ of classes observed - Twelve (12) classrooms 
NQ of teachers observed - Twelve (12) primary school teachers 
Amount of time effectively used to each above concerns - 35 minutes 
Results gained from each item administered for both teachers and 
students 

Cumulative Computed Results 

Teachers' 

a. H-3 -100% 

b. H-3-100% 

c. H-3-100% 

d. H-3-100% 

e. M-2 -66.6% 

f. H-3- 100% 

g. --------- -- ---

h. M-2 -66.6% 

i. H-3-100% 

j . H-3-100% 

Students 

a. H-3- 100% 

b. H-3-100% 

c. M-2-66.6% 

d. H-3-100% 

e.---------------
f. H-3-100% 

g. -------------

h. -------------

i. H-3- 100 % 

j . H-3-100 % 



Correlations Subject Correlations 
Category s-hadiya s-amh s-eng lish 
I-Jadiya s-hadiya pearson correlation _(a) .945 

sig. (2-tailed) .212 
N 3 0 3 
s-amh pearson correlation .(a) .075 
sig. (2-tailed) .952 
N 0 3 3 
s-english Pearson correlation .945 .075 
sig. (2-tailed) .212 .952 
N 3 3 6 

Amhara s-amh Pearson Correlation .(a) .189 
sig. (2-tailed) .879 
N 3 0 3 
s-hadiya Pearson Correlation .(a) .937 
sig. (2-tailed) .227 
N 0 3 3 
s-english Pearson correlation .189 .937 
sig. (2-tailed) .879 .22 7 

N 3 3 6 

Hadiya s-hadiya Pearson Correlation .(a) 1.000(**) 
sig. (2tailed) 

.000 
N 3 0 3 
s-amh Pearson Correlation .(a) .966 
sig. (2tailed) 

.166 
N 0 3 3 
s-engli sh Pearson Correlation 1.000(* *) .966 
sig. (2tailed) .000 .166 
N 3 :1 (, 

Amhara s-amh Pearson Correlation .(a) -.352 
sig. (2tailed) 

.354 
N 3 0 3 
s-hadiya Pearson Correlation .(a) .849 



sig. (2tailed) 

N 
0 

s-english Pearson Correlation .849 

Sig. (2tailed) .354 
N 

3 

NPar Tests 

Chi-Square Test 

Frequencies 

Favorable & unfavorable category 

Non favorable 

Favorable 

Total 

Observed N 

3 

23 

26 

Expected N 

13.0 

13.0 

Test Statistics 

3 

-.352 

.77 1 

3 

Chi- Squa re (a ) 

df 

Favorable & unfavorable category 
9.846 

1 
Asymp. Sig. .002 

.77 1 

Nesidual 

-8 .0 

8.0 

3 

6 

a . cells (. 0%) h ave expected frequen cies less tha n 5. The minimum expected cell frequen cy is 13 .0 
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