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Abstract 

The main purpose of the study , performance in reading literacy of grade four students 
of South Conder Zone was to analyze the extent ofpe/formance in reading literacy 
and the impact olstudents' personality characteristics, home background and teacher 
related variables on it. AcC(m..lingly , a survey design on quantitative research 
approach wa.1 employed From the 51 , 718 target population olgrade jour stlldents, 
38-1, J"(tndoll1ly selected samplc .It lI<1ents il1 10 primmy schools, 108 available 
teachen . Ul7d I ()() /)(/I·CIII .I ll"et"(' lI.1ed us /I/(/il7 dutu sOllrces. In collecting the required 
data questionnaires ji)r students, parents ami teachers and reading comprehension 
test items were used ()uestionnaire ami test items were piloted for reliability and 
l'olidity. 'I/ic collcc/cd di/ti/ WCI"c' (/I'II/II'::('d ({ml int('/"preted using descriptive (lml 
inferential stutistical techniques. t he resliit showed that the reading peijormance of 
sludents lvas belml' the minimum expec/(ftion ojMoE and the expected projile~' o.f/irst 
cJicle pril11w y schools. students gender, age, absenteeism, time taken to travel home 
to school, nllmher oj meals per doy, and peers reoding/i"equency were ./inll1d 
.ligl1(jicanf predictors o/ per/iJl"rnal7ce in reading literocy at p < 0.05 or P <O.OI levels. 
These variables contributed 28% 0/ the total variation in the personality character 
groups. Child lohour demand of parenlS, low literacy level, income le '!el and 
occupation status, weak intervention and the low parent teacher contact in the home 
background characteristics group could hove negative influence to students ' 
per/orl1wnce in reading Vuri:lbles in the teachcr related groups the majorily (~fthe 
leach::r.l· hene/ited Fom tmining, cullo/JO{"({liul1 wilh peers, satisjclcticfl ",,,ith 
pro("e.lsion (1/1(1 low cngai!, (' /ll, 'lti ill ('xt/"(/ s()ci({1 resp(}nsihilitv wOllld have positive 
influence. J-/owever. the di.I.lUli.\/icd leG/cherI' , luck 0/ proper assessment technique 
and their al/itude on school P 'o/llOlion practice would have negative injlut:nce. In 
cone/us ion, jNrjiJrmonce in reading literacy is not found in apposition to ./i"fill the 
litel"C/cy demand oj children (lncl olher stolkholc/er.1 due to the impact o/personulity, 
home und leachers' quality and behavior. As u result, necessary suggestions were 
givenjiJl" imp/"Oving students ' per/c)rmunce in reading literacy and/or indicating 'what 
10 be slressedj(Jr condu("ting/uJ"ther silldies. 

VI 

-----------------------



CHAPTER ONE 

1. I n trod uction 

1.1 Background of the Study 

Education is a corner stone of economic and social developments, Jt provides economic 

growth, devclopmcnt or politics and scie lltili c inC]uil'Y (Hopper, 1(96), It is one means Icll' 

sustainable development by increas in ~', the production capacity of labour forces (Lockheed 

and Verspoor, 1(91), UNLSCO ( 1997) also exp lained that education is the most efTective 

means that societies possess ('or scien ti fi c and technologica l advance:nent; reduce 

unemployment. democratizing the ci;i:--:cns and dissemination of' socio cultural inplits for 

conl'mnling the ch,tIlenges or thc pres,.' llt ,lIld the i'uture, .'\s a result, it can be cons idered ~IS 

C()J~:pul'nr: ' prl'l'cquisite 1(Ir i1n v kil1l1 or cic\'l'loj)lllent both in developing an d developed 

cuuntries, 

,\gg<lr\\al (200Cl) ,liso discussed <Ibout the rl'volutioll<lry n,ltul'l' 01' education , w hich shins the 

:()1111~:~stl'rs ('rum parl'nts to teachers ~lll d l'riml home enVir(lnllll~nt to schools, H e al~;o p,)in(eci 

uut til<l[ educllion as <1 (001 1'01' shi i'ting 1'1'0111 the 1e,1St <lciV(111Ced techno logy to 1110dem 

sllphisticatcd electronics oriented technology, 

In (tIl cases, education has been an enH1ncipa tor 1'l'Om backvvardness and poverty, It seems, 

clue to the ahove reasons that the workl is stri ving to cieliver primary cclLlc~l tiol1 (0 every 

child, For e:\<llllpk, since the 1990's there h,l\ 'l' lil'l'll mallY decImations and confelenccs 

iI -'ld ~lround thl:' \vorld ,lssocitl1l'ci \\illl lhl' dC\'l'l njJlllcl1t ,mel improvemcnt of qual :Ly in 

l'C i llC<ltiol1, The .Ioll1tien I ()()O ,lIlel the J)cknr 20()() C()nlcl,(~ilces agreed to provide qllality 

~duc(]tiun Illr <111 <lIld cllI'rcl1tly the World n~lnk ,lllel other biLlteral ~1Ilcl Illultilateral ag:ncies 

c\)llSidel'lju,dity primmy edllC<ltiol1 I()r ,ti l citi/l'11S ol'till' \\ uric.! (Sulliv,lJ1, 200()), 

The ,ltt~lil1mel1t oj' dil't'erent objectivcs ()r sLlcll illlL'I'lli\ti(~II:d ,kcli\r~!l iol1s ,lI1d cOl1lCrellCc ,Ire 

eas: rOI dewloped countries: because :Iccoreling to Lockheed (tnd Verspoor, (199 1) and 

S:tiis, (1993) in (J,,:\eIOI~l'd cOllntries. CUITiclIllIl11 is well desigl1ed, there i::; hi gh instI'llc l iol1al 

lil11l' , hetter slIpplv or ic,lI'Iling In:ileri'li::. \\\,' 11 1l'<Iilll'd tL'Llchers with high 11101'1 1 v;tiucs, 

klrnc:'rs ,liT healthil'l Clnd well red \\ ith high hope uI' gettiilg jobs, high support of parents. 

pll\\l'ri'ul sch \)()1 icm1crs ,1Ild there is (I pos:;ibilit:i oj' ~lJlplying lakst teclH1ologies, I-lo weve l', 



in developing countries rml1lary educCltion dues not properly meet the objectives; because 

1\:.\\ or the above req uirements ,Ire onl" (\\,~ l i l (lhl e v"h ich cha llen ged countries not to offer 

quality ed ucat ion in their primal) schools . To this end, Suliivan,(2006) asserted that 

cle\clop ing co untri es III iss-carry the i)l'll\' ision of qwti it y primary education. 

In this idea. one can inkr tha t in developing countrics primary education is no t in a pos ition 

to ereate wel l performing students in literacy. As a result, primary education has left its 

career of serv ing as good foundation for other levels or ed ucat ion. According to (Gunning 

:200:2). in developing cou ntries, quality ed ucat ion needs spec ial attention to deli ver core 

skills (nllmeracy and literilcy) I()r childl'l'll, 

l -Iussl'n ( ll)95) (Ilso indic,l ted th,lt busic litcracy IS a ru ndamcntal instrument of primary 

education . vvhic h in turn helps for nat iona l development. Browman and Anderson (1963) in 

llll-;~cn con/inncd th"t I~)rt~ ' percl'nt li(('J'~lc) ' 1',lle i'i Il l'ccssm y I'u r achieving the 1~rst .> tage of 

\.!c\l'I\.)pml'nt ,lIld l'l'ullom ie gnmth , T hl' Wur ld 11ank (1990), in Hoppers ( 1996) stressed 

th(ll pr:.lwry cducat ion need to emph ' lsi/.c Oil litcr(lcy hl'C,IUSC litera cy has positive 

cUITel,ltion tu ecOnOllllc. suci,ti ancl cultural devclopment W r:lgg (1998) also pointed out 

tlwt c\cry activi ty or the 21 st ccntury demands li1l' \'(\c), unci the dCllland fo r literacy h<ls becn 

mOI'l' than the prev ious gcneration. 

Ikcause or its importancc fro m the pust to pl'cscnt thnc h,IS bccil (Ittcntioll to !'c«ding 

litclacy CIt c1ilTercnt timcs in the wo rl cl , In 1 enO ' s rcading litcl'(lcy was improvcd tilrougil the 

de\c I opmcn t 0 f a standard test and cleve I oprncn t 0 f pro fess i ona I (J nd research work in the 

,lrC~l III the I C).+O ·s CcillC<ltOI'S or the ti ll le in !\Jl1l'1'icl cst"hlisileci likl',lCY c1cvchplllent 

progralll, In 19)0's. 19()(rs Clncl I (no':,; COil tent <I rc,l redcl in g ,lIlel rurtil er devp,lopnl cnL of 

rC(Hiing was universally in terp reted, ), i ll "lI) ill 1l)?;(J's, I 99C),s anci as of the 21 ,! ';cntury 

literclC)' becomcs very in ll' rcli sc ipl illary alld progressively practicecl (Ruddel, 1997; HLissen 

19(5) , 

I'I1LIs ,1S Illany h<lvC (lrgllcd l itl'rilc)' Jll<li lll y rl'~lding litcl'ac \' is ~1I1 cssc llti,t/ pl'c-rellll isitc !()I' 

,111\ SUCIO-l'CUllOlllll' ilnti politicil dcvclol' lllCllt ,IS \wll (IS " fie ld or st lld y tlwt c:cm,llld 

!'lIl'lhcr iJll pm\cJl1cllt. 

In L~thil)pia . as oj' till' beg inning oJ' i,l(JdcrIl CdUC,ltiull, a Illlinbcr or attempts werc niacle to 

il1lpro\c the access and quality or edl,ca t ioll. In 10() I in the l \ c1c1is Ababa conference A fri can 

2 
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sta tes including Lthiopizl passed cOl11mitment to deliver universal prImary education till 

1 nu. l' :uwever, this <Ittcmpt was lililed ~I n d it was re; t1i /cd by World Bank that in E thiopia 

there \\ as high pre\alence or educated unemployed ancr completing their secondary schools 

( I ~ SR, 197-::') . fo ll owi ng this the rirst I-:ducat ion Sector Review (ESR) was conducted in 

1971172 \"l ith it s <lim 01' making cducation sys tem rc lcva nt to add re. s thc economic, soc ial 

and cultural development of the country by the prov ision or ed ucati on to the rural massess. 

Nevertheless, ES R was j ~l ilcd with out success fo ll owing the down j~dl or the Emperor 

(Seyoum, 1996). D uring the soc ialist government in 1986 nation wide education reform , 

huluation iZcseurcll o rCi encr,t1 Lduc;ltiull Systcm in I ; tlliopi<.l (I ~ RUESE) was cOl1llu:.:ted ror 

il11l'ro\ing the ljuillit y 01 ' educ;ltion b) il11prn\ ing thl' hctter supply or teaching matelial s and 

teachers recruitment. 

A ll these attenlpts die! l1(\t rulli ll thc'r turget 01' zlehicvi ng qUctiity education ror the masses 

and all the attcillpts did not Illl'Ct thc socio -cconomic dcm;ll1c1 of the soc iety (ScyOUI11, 1996). 

/\j"tcr the do\\nj~t11 ur tile soc ialist regillll' the I ()():) l · thi op i'lIl ed ll ca tion <lncl training policy . 
\\:1S drafted to allev inte problems such as access, eqllity, elli c iency and quality oredttcation. 

Tilli S. the preselll education policy or l-:thiopi ,lll pro v ides clue cons ider,ltioll lor cq llit y , 

aCl'{:SS ,1I1 e1 qualit y ored uca(i on . 

.'\n."u rding to lkl"l'bss;l (2002) the attl'l11pts 111 ;lde t(l l'\p; \Ild <ll"Cl'S~; ill prll11 :1rv schou l ~; is 

; l pprl'ci~ ltl' cl. 11 ()\\l' \'l'I". the pro [2. rcss so r~lr 111<1 de to ill1jlmvl' l/u;dity is lil11ited . Thcl"l~rnl"c, thc 

abo\e polic:" targets mainly (lCCCSS aspect PCl"rorl11ecl \vell. H owever, quality education 

becomes in evcryda\' agcllda oj' the coulltry. /\cc()I"(lillg to the Ethiopian Education and 

Training Polic y ( 1994) , one or the reasons 1'0 1" luw quality of eci ucati o J1 coulci be the 

illilt"racy, vvhich is an Overall problem of" our SUC il ·t y . 

Thl' problelll ur rendillg litl' l";lcy pcrl lll"l11,lnCe ill dirlL'I"ellt l im es or Ethiopia was the 

renection oj" the education system in thl' ,Ibo ve m~l.ior educat iona l rcf'orms. [n li ght of thi s 

thcTe is problem ill qllalit y or ou r l'dUc ~lt i (l n s)s ll~\11 rrom pas t to present which has a direct 

il11l'lie<llioll uj' prohlem ill the IX'I'j(lI"Ill;llll"l' ()j' I"l'; lding lilcr<lc y. Ikc;llIsc oj" thi s, the 

rescmc her in lent lon goes to study on stlllknt s' pcrrorlll<.lnce in reading literacy, whicl, is one 

indic,ltur ('or ljllLtl it:" ul ' ec1Ul"lItlun. 

J 



· 1.2 Statement of the Pr'oblem 

Reading literacy is one important aspect or the curr iculum that plays very important roles for 

learners. Reading literacy in primary sc hool s with mother tongue language is fundamental to 

students for other ed ucationa l levels, to understand their surroundings and to develop love 

and appreciation of their own culture. To this end, Marew (2000) explained that reading 

de\clopment in home language has important impact not only in literacy development of 

motiler tunguc but also it enhanccs second langu:lge literacy deve lopment. UNICEF (2000) 

also argues that students' achievement is s ignilicantly enhanced if they become literate in 

their mother tongue . Ethiopian Ld vcation and Training policy (1994) clearly stated that 

learning in mother tongue is the rig:l1 of nation and nationalities and it has pedagogical 

importance lor learners. 

L\:'spitt ~he hlct that reading literacy is vvith its significant importance for any ecucation 

le\el. its status or students perlormance doesn't make it free from problem .The schools are 

prnciucing generation of students unable to cope with the literacy demand of the society 

rrom our primary schoo ls. In this regard, the Et hiopian Third National Learning Assessment 

(ETNLA) result of National Organization for Examination (NOE, 2008) report showed that 

the reading comprehension test result of grade four students was low. The mean score was 

-+3.9 at n<1lional leve l. Thi s reading achievement result is less than the minimum expectation 

(SOI!i;)) or [(hiopian Ed ucation and Training Policy. However, in the Ethiopian Second 

"\'arional LC~I J"Jling Assess ment (I:SNI./\) (lnd F·TNLA stl!dents reading achievement in 

Amhara regi on were 7U.02% and 5(l.T% rl'spcctivc!),. which ,liT relativt:iy better than the 

nation. Herc. the question lies does reading nchievemcnt of A!1lhara Region repre~cnt the 

primary schools o/" So uth Cio ndar LOnt at L1 grass root level? Because the researcher from 

\\ (lrk t:\pcril.'nc\..' il l the st ud y ,lrl~,l kflOWS th'lt st udcnts ha ve strong problem in i\:~ad ing 

literacy. Moreover, their parents and co mmunities express their complaint repmling 

students' literacy problem. 

Over tLc: past yea rs researches vVere c,lrrieci Otlt un the Llctors that inlluence students' 

Pl'rrormancc in primmy schools including jlcrlt>rlll,llll'l' on rl',ld ill g literacy. Th '~sc studies 

tried to disco ver lilctors related to school I:lcilities. teaching c lassroom related factors, 

curriculum cksign. un studcnts · honw b'lCkgl"Ound. p<Irents allli cOlllmunity role (Lockheed 

4 



,.. 

and Vespoor. Il)l) I : Wragg. Il)9X). These studies amI Illany others in one way or another 

di scussed the t~lctors that influence students· performance in primary school subjects in 

gClll'r{l1 and to students reading literacy in particular. 

,."I orto ver as it is stated in 1994 Educatio:~ and Training Policy of Ethiopia, problem of 

qualit y of primary education that can hn ve {l negati ve impact on students performance are 

identi1ied with its inadequacy or t~lcilities. insurJicient training of teachers, over crowded 

classroom. shortage or text books, poor l1lethods of teaching and teachers assessment 

methods. These filctors arfect over all qmtlity or education as it is stated in the policy 

document. 

11IrtllL'ITl1()re . tlte fimling or Uhiopi,\Il Sccond N,ltiomtl Leuriling Assessment I~SNLA (2004) 

pointed uut that personal characteristics il!1d home hackgrouncls of students were found to be 

jetcl"lllillant or students' ,lchievcl11ents at grade rOLlI". 

Other local studies were conducted on the effectiveness of academic competence, 

IllOli\llt~'lI1 and selr-determination on ,tucicnts' achievcment (AIl1<1rc. 200 I). Others such as, 

:\bera. (1993) {lnd 8elaynesh. (200 I) researched and found out the major 1"clctors re~~arcling 

reading problem at different school le\el and in English language. Especially their studies 

\ \ \ .'1"(' related to the classroom and the filCtors associ,ltecl vvith school facilities in learning 

English language . 

lkl\\C\er. umler IXl'sellt searching of" studies by the researchcr there is no study that exacLly 

indicates the 1~Il'torS that illllllenl'e studeltt s ' perl()J"Jll,lIlCl' in basic reading likracy in the 

priillary schools or South Gonder zone . 

On tliP orthat, as a rorrnn I.onal cducltiol1 expert ill /\mhara region (in South Gonder zone) 

in \\ hich stud y vvas carried out. the researcher made supervision in various primary schools 

and participated in various regional ,md zonal meetings to di scuss on the performance of 

students in primary and secondary ec!ucation. The experience gained from this revealed that 

students performance in primary school including performance in reading literacy has 

pro b !em. 
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This and the parental compla ints regal'ding the chi ldren performance is a common 

phellOllle non Even parents se nd their ch i Idren to pri va te sc hool s to compensate for the fear 

that their child is prom oted from gr ade to grade without properly understanding what is 

expec ted from a given grade leve l. The issue or keeping children in private school for a year 

is affec ting government target of reduc ing wastage on ed ucation and it also affects parents' 

economy and communities as wel l. These things create to the researcher an initiation to 

il1\estigate on students' peri'ormancc in basic read ing literacy in primary school s 01
0 South 

Gonder Zone. 

J.3 Resear'ch Questions 

To stu(: the level of students ' performance In reading comprehension test and to analyze 

the in lluence of st udents ' home background. person,i1ity characteristics and teacher rel ated 

issues at grade Jour students performance, the lollowing research questions are formulated. 

I. What is the achievement leve l of students in reading literacy? 

2. To what ex tent students' personal characters influence their performance in reading 

literacy? 

3. To what extent students' home backgrounds influence their performance in reading 

literacy? 

4. 1' 0 what ex tent teacher related factors influence students ' performance 111 reading 

literacy') 

1.4 Objectives of the Study 

The general objective of the stud y is to ClI1<\I)7.e the performance of grade four students in 

reading literacy . To atlirin this gene ral objective the f()llowing specific objectives are 

formulated: 

I. To determine the exten t of student performance uSll1g reading comprehension test 

(read ing literacy test) 

/ To exami ne the infl uence of home background of students on reading li teracy 

performance (readi ng comprehension test) 

3. To assess the influence of personality character ist ics of students in their performance 

in read ing literacy 
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.t. To asses, the inl1ucnce or teachel' rl'I~llcd 1~lclOl's (In perll)J'fllal1l:t or students in reading 

literacy 

5. To find out sOllle possible suggeslions lhtll will make students performance better in 

reading literacy 

1.5 Significance of the Study 

The major purpose or the study is to analyze the perrormance of grade four students in 

reading literacy in grade lour or South Gonder /.one. Therefore, its finding will be important 

1'01' the Il)lIowing re(lsons:-

I. By identifying the students ' level of performance, the study will help for those who 

are 81 various levels , from n.~gional education office, Zone education department, 

Woreda education office up to the school lor school supervisors, teachers, and 

students and to parents to have a 

performance on basic reading literacy. 

bet tel' understand i n 0 about their chi ldren eo ' 

2, The study is importcll1t because reading literacy curricululll in primary scl:ools is 

foundation for other education levels. Moreover, the study will solve the demand of 

F'rp focus tilat the pri mary schoo I s eh i Iclren should lea rn in mother tongue si nce it 

lays the base ror learners' cognitive development or pedagogical importance, to 

understand their surrounding, appreciate their culture and lor second language 

literacy development. 

3. The study may give a hint or it may serve as a springboard lor further stllCly for 

those who are interested to stud y on it. 

1.6 Delimitation of the Stlldy 

In order to make the study manageable . it \,vas delimited to jll'imary schools oj' South (JandeI' 

/Oll\~, specilicall)' to grade four stuck ;lt s i'or the yL'<II' :2()Og/()l) , 

Further more ill vestigating students' ')vemll performance demands different tests; hut the 

stud y delimits it self to tile rC~lding comprehension test. In addition to this investigating the 

factors that wil l affect students' perfOrll1(111Ce in lX1Sic reac\ing literacy can be many in 

number and type but this study concentrated to students personality characteristics, home 

background characteristics anc! teachers quality anc! behavior (teacher related vmi :lbles). 
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1.7 Limitation of the study 

Although attempts had bcen madc to J111111l111Z,C the conditions that hinder the study some 

problems were coni'ronted (\s limitat;o :l 

1. The study has the limitation or the quantitative research approach that it lacks 

detailed exploration of mllitipic v:Jri:J bles 'vvhich are IJossible in qualitative research 

design in few study population. 

2. Students' performance in rcading Vlas measured at a time uSlllg reading 

com prehcnsi on test. It wi II become bcl1er if tests are adm i n i stered for more than one 

time and if studen ts were asked other form of measuring performance in reading 

literacy using oral reading and word recognition. 

1.8 Operational Octin ition of Terms 

Performance in reading literac~' : is re i'c rring to the achievement of students in ,'ead ing 

comprehension t(;' st ,ldlllinistercd by the rcsc(l\'cher. III this study students performallce and 

1chievement in readi ng is used interchangeably. 

Stlldcnts' personality chanlcteristic~;: these are associated with students ' gender, in terest 

in redding. abilit), to i()I'1ll pccr rur rCi ,ding. "ge. "bscntceism, pre-school attcndance, number 

o r meal s they get per da). reaciillg i'rCLjUCI1C Y dJllI thc time taken by the stlldent to trav;;! rrom 

home to school. 

Home back ground of students: this rciCrs to the socio-cconomic sit uCltion of students 

parent \\hich ineilicie parental educntion level. occlIp(Jlion of parents, parental a;;sistance to 

child reading. 1~lll1ily sill' . parents \'il'w on [he bcnclil or ed ucation to th ei r child and IJarents 

(on[,IC[ [0 [e(lcilers. 

Tcache rs "elated factors: thesc rcll:r tll Il',lchers' b,lckgrollllli sLich as te::lchers' ycms of 

npcricnce. collabomt ion \v itll peers to tcach reacling. prc- service anc! in se rvice trnining, 

jub s(ltislaction. <lsscssJ1leJll technique. in vo lvcmcnt in e.\tr,) soc ial responsibilities ancl 

[t achers teaching lO'lcis. 



1.9 Conceptual F)'arne Work 

Based on the purpose or the study the researcher suggested the nature of dependent and 

independent \ 'ariahles by \,vhich the rese;IITh wo rk result tried to find so luti on for problem, 

For clmity . \ ar iablcs ane! its descript iol1 ;Irc listed below in the Table I. 

Table I: variables and description of the var'iables 

~ Variab les 
I Dependent variable rsr~ l de nts perfor ll1 ance 

I in I'eading literacy 

I Desni ption 
Score of students who took reading 

I 

cO ll1prehension tes t (for grad e four stuclents) 

f---.----------j--------------------------- ---,------ ----------1 
-Inde pendent var iab les - St llden ts person;liit y - gender, till1 e spent for reading, in terest in 

I 
L 

characteri sti (;s reading" absentee isll1 , age, reading experi ence 
wi th pcers, peer reading freq uency, time spent 
to travel home to schoo l, pre-schoo l 
;lttentiance and number of meals per day, 

1

_--- -- ---
- S t utients home 

background 

- - - ---- ------------ - - - -----1 
- hlillily demand for child labor, parents 

Sll pport in lea rn i ng, fa III i Iy size, ed l!cational 
Ieve l_ fam il y occupat ion, pa rents 1l10nthly 
ilicoille. parents con tact to teachers and the I 

school and parents v iew on the benefit of 

l'd ucclti on to their child . 
------ ------ ----- - ----,::-----,--------:------1 

Teac her related Teachers years of experi ence, train ing in pre-
va riabl es se rvice and in serv ice prograll1 , teachers extra 

soc ia I responsi b iii ty, co llaboration w ith peers 
1'01' tcaching readin g, teachers blame on the 

I 
school proll1ot ion pract ice, teachers li se of 
comprehension assessment techniqLl~ and 

-----.l _ _ _ _________ _ __ _ teachers job sat isfact ion, 
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CHAPTE R TWO 

2. Review or Re lated Literature 

2.1 The Concept of Literacy . 

. \ccording to Smith (1%)) and (JrClY (1956) in Ah-cm18nn and Phelps (2005) the first 

concept or literacy is the traditional approach which stresses that it is the ability to read and 

\\Tite. Thi s concept confines individuals only to the abi lity ofre8ding 8nc! writing. 

In contrast to this narrow concept 01' literac y Langer, (199 I) and Street, ( 1984) conceptualize 

in br08der sense to literacy 1110re than reading book s and writing papers. They see it as 

context-based interpretation or literacy than cons ider ing it as neutral. Literacy in this context 

il1\olves beyond reading ane! writin[, such as computer literacy, internet web browsing, 

multimed ia literacy, health literacy lind so on. Cooper (1993) explains the broad concept of 

literacy as competencies in work place such ,IS indi vidua ls' <:lbility to respond to the rea l 

\\urlC! (p rLletical task). Moreover. T!lCJmburg (I ()92) in Cooper (I (93) explained that this 

l'(lt1Cl'Pt llj' lill'r,lc~' as ,I mellns or sllbstitllting illll)ml,ltill tl ,Ige by eOllllllunic,lt ion age 

through new technology. Finally, Gr'l\.' c (I <)<)<)) argues that thi s concept of literacy is cultural 

CO llle:\I thm emphasize literacy as culture orcolllllluilities. 

Thus, one can argue that both concepts or literacy are workable and to depend entireiy on a 

single concept Illay be mislead ing. I-Io\\leve r, lit eracy in this thesis is not used in the broac! 

sense, but it is si mpl y related to mean students' basic reading literacy in primary schools . 

2.2 Levels of Reading Litenlcy 

Educa tors h(l\~ classified the level s or literacy In to three; IWlnely the emergent li!eracy, 

b,ls ic literacy (jIlL! I'li nctiun,ti liter~lc y ((;lIet <lI1e1 Charics, 2004). in each stage, learners can 

1<:',lrIl incl\~l11clll~llI) rrolll :,imple to CllllIPk\: 1'1'0111 cl11ergl'Ilt to l'unclio\1(l1 level or literacy. 

Elllergent literilc y is the 111's! stage or 1;le r;lcy hy which children have exposlire and re'ldiness 

to the pri nt in their pre-school educcHiol1 ane! they can develop recognition of letters and 

\\ords ((fullning, 2()()2) The scco nd st,lge 01' literacy is thc' bdsic literacy. in this slag~ 

k<lrllers CCln ensure the :3 l,z's in less develo ped countries ( I J)C 's) ane! 3 R 's anel bey', mel in 
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more deve loped countries (MOe' s) (Cabri el. 19(0) . However, basic literacy at prImary 

school by Education for All (EFA) is the 3R' s, updating skill s and continuing education in 

both LnC s and MDCs. In this stage, the specific competencies are learners' ability to read 

and understand sentences , posters, si gnboards , simple stories, books, magazines, and daily 

ne\\ spaper by giving mea ning to the te\ ts progress ive ly. The othcr stage of literacy is the 

!'uneli ll n(11 l i tc nt C~ ' . whi ch is the lil e r ; l e~ in scco ndary schoo l and above in the regular 

school ing. At thi s stagc. students arc l' ll gll gcd in <I bs truct reading and writing and they can 

manipulate an y acti vities that help him or hcrse lr as, well as, for the society (Gunning, 

200:2). 

2.3 Theories Related to Reading Littracy 

There are learning theori es that are related to reading. The major lca rning theo ri es, which 

me di scussed in educati on, are the behav iori sm, cogniti ve and social constructivi ~)m . 

Behaviorism 

13chm iori sm is a theo ry o r anim als and human learning that only focuses on objectively 

obse nnbl e be hav ior cll1d ohsc n ,l ble l' ll\ 'irOlllll cnt that dcc l11ph as i7.c mcntal activities. 

Be hCl\io ri sts dc1ine learning as run clio l1 or acquiring new belw vior (Rudell. 1997) . In 

rela tio l, to th is onc 01' the promincn t bch,lviori st n.r Skinner, be li eve that hUI11 ~; n s are 

t j'(\ in ~ l b l e with stilllUlus response techn iques. Learning according to him is the result of overt 

bl'hCl\ 'iur: ch,lIlges in behCl vior arc til,' result or illlli\ 'iduals ' rcsponsc to thl: envirnl1l11ent 

(s timulus) . Response involves some action on the part of' the learner. When desired stimulus­

l\:spo nse patt ern is reinforced the indi vidual s can be conditioned to respond in a particular 

111 t11111cr \\ 'hic h heirs the le ~lrJ1in g to occur (Coo per, 1(93). 

Fill Il (1 990) and Aikin ( 1992) associ, lk tile bc ll ,lv iuri sts' theory to learning reading. 

!\ccOrd !!1g to thesc ,luthors, prin t (l c\t ) is considerl:d ~ I S a maj or and proper way for reading. 

Thl')' l'urthcr l' \ pltl incd th;11 the tex t is ll1uch morc illipurtant than the readers mind. 

lllus. one ca n unde rstan d lhnt ill the heh:lv iori sts \'ic\-v reaciing l11(1(erial s arc importcll1t than 

till' mind o! ' thl' I'C, lllns beCtlw;c th e bl: k l\ iur ist he li eve til ,11 c\ tern Cl I environm ent likl: te.';t is 

111000C inllucn ti, ti th an the le,1rnn coglliti vc ahili ty. 
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Cognitive theory 

Cognitive is a tlwury thett view \e;II'nin t: (IS involving the ~Iequisition or reorganization orthe 

cognitive st ructures through which humans' process and store information (Good& 3rophy, 

1990) This theory co nsiders learning and language acquisition as a function of mental 

ProCl'SS (Rudckl, 19(7), 

Ps:-clllliinguists ,Issociate this \earning theory to reading literacy, For example, Chomsky 

( 1972), pointed out that the mind is e.\is ting as inborn and the abi lity of the learner to learn 

language including re~lding is ollered to him or her by being human, From his idea , it is 

possible to argue that for LlI1guage acquisition including reading priority is given to the mind 

unlikl:' the beh~lviorist idea. which st resses on reading materials, 

further 1110re. other psycholinguists and ed ucators such as Wragg (\998) and Anderson and 

Pe~lrson (1984) reviewed the ided or the cognitive psycholinguist Piaget, as the L)cus of 

change in language behavior ,IS the sign or ch'lIlge in child's mental development. In his 

theory or mentetl development. Pi~lge l as cited in Cillet (2004) asserted that the pc)wer of 

children discovery in learnillg is through their stnge or development. In addition to this, 

Ruddel (1997) discussed Piaget theory with respect to schema theory, According to him in 

the sehemn theol':;. the learnel' (reClder) UIIl assimilate. ~lccommodate and retrieve 

inrormntion th;lt has been stored in the sc hema of the mind. 

I:ill:lll:, nceording to this theory rl'aC\ing literacy em be unders tood as the act of constructing 

mcnning with prior experience or lh e reader in hi s mind wit h transaction to texts, 

Social constructivism 

The social cognition lea rning theory nsscrts that culture is the prior determinant of individual 

development. Every human child develops in the context of culture, The culture such as the 

cultllre or the Llmily, en\ironlllt'nt. p;;'C'rs and kneilers are vel)' influential in child learning 

(Finn, 1(90). 

Rudckl (1997) and Alvermann and Ph~lps (2U05) puinted out the implication of this theory 

to reading literacy~ the autilors consider this themy us the interaction of the mind 2nd the 

en\ilOI1ment as tile source or learning including reading. They say that proper reading is 
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ac(.vmri ished through thc involveillent or parents. peers and teachers. To this end, Vygotsky 

(I <)n) nplain s that thi s tlll'or~ ' h~IS shilkd rl'aciing ,'I'llill Illerel y ind ivid uali stic view of 

schema theory to the highl y coll,lb()l'(ltivc icdJ'lling tilcUII 

From thi s soc ial theory Vygotsky stressed thnt the distance between known independently 

and , known wi th assi stallcC 'vvhat 'w ca lled "Zone of Proximal development" " ZPD), 

indiclles his idea ,1S i'ounddtion tklt ill dividu,tis can do more than if they are with 

~ l ssist ance (lZudd\..'1. I l)lJ7 : Ill)). 

Thus. acco rding tn this theory it is poss ibk io genernli!.e that the rol e of soc ial interaction 

slIch dS pccrs. pml'lil s. tCdchcrs (Jilli C()IllIl11lnitics c()lltributc to rcading litcracy. 

2.4 Assessment of Performance in Reading Lite.'acy 

An important aspect in the ed ucation system is the measurement and eva luation of children's 

perrormance in I iteraey. Curtis (2003) pointed out that teachers , head teachers, parents, 

school governors. local educMion authorities <lllci curriculum dcvelopers ha ve dcmanded the 

assessments or st udents. 

Thus. reading I iteracy tests at classrooms by teachers and at national and internationa ~ leve ls 

by educators iJnd researchers ha ve been cond ucted . Class room tests are diagnostic tests, 

\\here' as nation,)1 and intcrnatiom,1 tcsts suc h (IS the one prepared by the Na tional 

Asscssment or hlucdtion jlmgress (N /\IJ») and Intcrn(ltional Assoc iation for the Evaluation 

or Education Aehicvement (I[A) are test s f'or large-scale assessment survey (Slli li va n, 

:20(6) . 

. '\S\\..'SS!llents In the cla ssJ'()ol1l hel vC been used ('o r diagllostic purposes; to ir~1prove 

pCrl()J'Jllnnce of st uci ent s in reading literacy in the CI'ISS. to mcltch learning opportun :ties to 

child ren's leve l or developme nt, to keep bal ance in all areas of curriculum , to insure 

accountability far teachers. and to assist s!<lIT develorment in the school. However, 

assessments by of' If A clild N/\I :P h(J\c inl'J'casingly becol1le inlportant to give pictures at 

national and intl'J'I1<1ti oJlal contl':\ts: sincc thcsc largc sc;tic assessment surveys set standards 

in the ncw Cduull ion ,ti svs tcm (Ci r'lvcs . 1(99). Similarl y. othcr nCltional assessme nt sl,rveys, 
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\\hich (lre cOl11l11on in cuuntrics or the wurld including the Ethiopian National Learning 

Assessment Survey. have been used to assess reading prog:'css in standardized way. 

The measurement 01' reading literacy in each category is different based on the objectives of 

assf!ssment, grade, and age level of studen ts and availability or resources. For example, the 

type of tests offered for grade I to 3 readers has been word recognition, but littk knowledge 

in meaning formation . In primary schools or grade 4 to 6, reading comprehension has been 

C0l111110n (Grave. 1999), This means at grade lour students start reading comprehension, 

conte\t reading. si lent reading and they elll imitate advanced reading skills and reading rate, 

According to 1[/\ report in Sullivan. (2006) the reading literacy performance of students has 

been commonly measureci at age 9. or 10. 15 and 17 years at a national and international 

len?!. At age. 9 or 10 Curtis (2003) believed that students wou ld do reading comprehension 

(as.)ess!"1:ent test). whic h helps to give meaning in the reading materials, However, below 

thi s age assessment becomes dil'llcll;t since he sllggested that the child may make incorrect 

responses , they l11ay suffer with rapid I~ltigue . emotional stl'ess and hunger, 

As a result assessment of largc scale survey has been conducted at age 9, or 10, on the bases 

or entry age to grade tour students ::lIld reading literacy assessment need to be in the mother 

tongue for low resource countries and in both thc l110ther tongue and second lang uage for 

resoul'ce full countries (C.ir<1Vl'. 1(99), 

2.5 Factors influcncing studcnts Pcrfonnancc in reading literacy 

The determinants thLlt inllucncl' slude:lts' pcrform;lIll'c in reading literacy can be classified 

as cllg.nitive. lingllistic. ps)'Chlllogical. sociu-cultural physical and ed ucational (Gunning, 

~Ul)~ : Chall, IlJ90: 'vVragg . 1(98), 'rile cognitive 1~lctors are related to students ' ability to 

\eal'll , to Ill[lke memory in the learncrs mimI. the ability to associate lea rning intormati ::lI1 and 

studen ts ' ab ilit y to pay att ention to ic;lI'ning, The psychological factors are related to 

indi"idual learner spec ial characteristics such as stress. emotions and motivation of learners ' 
I 

e!e\ 'elopl11ental level in stages ane! their typica l behavior, The linguistic factors according to 

Chomsky ( 1972 ) and Clay (2002) are those factors related to language articulation, 

phonology (sound). and rupid autoll1at zing oj' naming. word finding, decoding a~ld the 

ability of meaning lormation in the le,ll'llcrs mincl, The socio-cu ltural factors according to 

Lockheed & Verspoor (1991) are thc eco num ic and cultural inl1uenccs that >lppear 
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eli Ir\.'r~ntly among de\t'loped ,1ml dc\ eloping countries as well as in the communities with 

difi'erent cultural groups . Ih~ physical 1~lcturs arc those I~lctors assoc iated with he&lth and 

neurological prob lems. The other faclOrs are related to the educational factors, which are at 

the heart in inlluencing students reading likracy. Such I~lctors according to Gunning .(2002), 

Lockheed & Verspoor ( 199 I) are libraries, instructional time, textbooks and other children's 

literature. teachers' subject knowledge. teachers teaching experience, teachers work 

comJl1 i tmene c lass size. methods L) I' lC,lch i ng and teal' hers assessmen t tech n iq ues. 

Simi l'lr ly. Tiedt. (I 9g9); ilnd ('lei )' (2()02) tend to divide the inllllcncing f8ctors ,IS th\)se th8t 

come mainl y I'l"llm cn\ 'il"Onmcnt (In(\ thosc tl1<lt c()mc 1ll,linly from individuals. The 

CI1\ ironment inllucIlce illCllldc the hUJlle h<ickgruulld or learners, the school (t~achers 

method. tc:-;tbooks) ,lIld comlllllnity (librClr ics otiler llledi'I). Individual s related influencing 

lilctors incilide nCllrologicClI li lctorS. dcvelopmcnt 01" thc brain and the physical nature of 

indi\idu<lls . 

As one can ulH.krsta llll I'rom the views or differen t ed ucators, read ing problem are often 

result I'rom iIlteracting Llctors including cugn iti ve. physical, psycho logical, socio-cul~\.iral 

and educational vmiables. 

2.5.1 School Relatcd Factors and Studcnts PCI'fonnancc in Reading Literacy 

The qualit) 01" cduGltilln as reflccll:c; in stucknt s performance in reading literacy IS 

inlluenced by SC IHlol <lnd cl<ls.'irOO lll lill'tors. CO llc\.'rlling the scJlllol rclatcd dctcrlllin<lnts, 

Lockheed and Verspoor (I ()<) I) re\ 'ic w o!" in sc hool f~lctors which help for improving 

prilll<lr:- CclLlC;ltiull ill till' less dc\'clol1l'd CllLl lltlics (J ,nc's) include such f~lct()rs, as 

inl"l"C,lsing kCll"lling matcri~lls. inCl"l',lsing instrllcti on,ti time, improving teaching methods 

and improving the leaming capacity o J'studenl s. 

SillliLirly, onc or the reccnt studies LlllIt e'((lmincd the effect of" school related variablt~s was 

by Sullivan (2006) who n:vievvecl 400 studies oi' st lldent achievement found no strong or 

c(lnsistent rcl,ltionship bl.'t\VCl.'11 student PCl"ll)J"ll1<lllCC ,mel sc hool reso urce. Hc noted that the 

ck;lr\.'st mess,lgc o!" cxistillg rcsc,II'ch \\;IS tll,ll lIllil(lI"Ill resourcc policies would not vvork as 

inteneled~ there h,lS bcen simp ly providi ng 1110re !"und which 'vvas unlikely to improve 
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st uden ts perform<lIlce. /\s a result. hi s study was related with the ellectiveness or teachers ' in 

the teaching learning process to improve the perl'ornwilce or students, 

In add ition, st ud y on the characteri stics of' cl;)ssroolll (teaching procedures, teachers guiding 

and methods) by Wragg ( 1998) gave details about eac h characters and found out that the 

improvement o r most or these characteri st ics we re signi flcantl y better predictors of :'eading 

achievement. 

Finally, teachers ' methods of teachin g and quality have great effect on students' 

performance, As hiller ( I n7) mcntiollcd tcackr ljuality elements such as experience in 

teaching, the pre-service and in service training, teachers social background and t '~achers 

work commitment for learners and the schoo l were found to be good qualities of teachers, In 

his study, it was found that teachers' sa lary, work ex perience and punctuality have not 

consistent relati on with st ud ents' ac hi evement. However, a significant positive relation was 

obsen 'ed between teachers ' ve rb;)1 proli ciency and students ' achievement. EtTective 

teaching practices during the pre-service progmm or teachers were found to be factors that 

make differences in students' achievement. Instruct ional time and proper methods of 

teaching also found to be made a c1ifTerence in students achievement. 

lht' other determinants of read ing literacy that can be categori zed with in school related 

li lc tur is sc hoo l locatioll. School l oc~lt i o ll <I S influential factor for students' perfonmlllce in 

reading literac), can be seen as locati t!ll in urban or rural ancl location in terms of di stance 

1'1'0111 home ofst uclents, In both categories, there has beell influence in students reading. 

Rl'g~lrlling studen ts school location in urbanlrural, it is kllUwn that urban children an; morc 

mhan t<lgco us educa tionall y (Gage (lI1d David , 197<)), In the sa me way, Hess and McDevitt 

(1984) contend that urball ch ildren ha ve more access to reading materi als such as magazine, 

newspapers, jourtl als, subj ect related hooks ~ l\1d otilcr children' s literature, which makes 

them advantageous in their achieve ment over Ltrtners' childrcn, However, there has been a 

trend, which is rela ted to co nvers ion of pri nt societ ies to elect ronic soc ieties, which has a 

nq:)~lti\'e impact on literacy 1)L'rfoml~1I1Ce 01' chi ldren ill lIIb:lIl sc lwol s. The ETN LA(2008) 

16 



sho'v\'ed that then: was a signi1icant mean dil'J'l:rence or 2.84 at p<.05 in reading in favor of 

rural students. 

Location of school and home distance is the other factor that affects students' achievement 

in reading. Long distance problem, which is intensii'ied by rugged topography, is among the 

factors that have contributed to low achievement or students. The availability of schools in 

the locality of the communities increases the achievement of students. To this end, Mehara 

and Osheba (1986) cited in Sanabary (1993) found that in rural areas the distance to schools 

is negatively associated both with the aspirations of parents for their children education and 

with the probabilit y of a child attending in the schools. 

Here. it has been researched that distance to schools is directly correlated with the low 

achievement at all educational level. and things become worse to young children in the 

primar) schools. 

2.5.2 Home backg,"ound and students reading Iitenlcy 

Home background of students are related to parental education level, parental occupation, 

parents expectation from their child 's eclucalion, parents economic status, parents wish to 

contact with school and organization of lilll1ilies ( Wragg , 1998; Chall, 1990; Clay, 2002; 

Gunning, 2002 ). Accord ing to the above authors the improvement of each home 

backgrounds or students we re ('ound to be the positive determinants of st'lcients' 

perColTmnce in reading literacy. In additi on, Curit s (2003: 141) explained that parents with 

proper invo lvement have been functional for the following benefits : These inclucle according 

III hilll: 

• The availability of reading literac y material in the home 

• Parents creating reading literacy learning opportunities outside the home 

• Parental encouragement of' reading literacy 

• Parental expectations of the ir ch:ld and their children's sc hooling 

• Frequency with which parents read with their children and teach them about literacy 

• Parents contact with schools and representing parent teacher association (PTA) 

• The literacy environment, generally of home and parents reading themselves 

• The frequenc y of story telling at homc 
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Thus, from this idea it is possible to suggest tha t home is the immediate environment to 

whi ch the child is first ex posed to CdUc;ltion and Icarniilg. Concerning this Wragg (1998) 

lI1dicated that, all literacy ac tivities that takc place at home could bear their influence on the 

de\'elopment of children literacy pedClrI11ClI1cC. A child who has a parent of literate family 

has a lot of opportunities for his readi ng pcrf(mm1l1ce~ they assist him/her to read different 

materials and they may se rve as role model while they read and they will provide children's' 

literature proper to children's interest. 

Home background of st udents influence their reading literacy performance in different ways 

based on students' grade level and age as we ll as on the bases of the development status of 

the Clltlntr),. 

In connection to this, e hall ( 1990) indica ted that the role of home was ultimately more 

central than that of school : especially for lo wer grades of the yo unger child and vise-versa in 

the secondary school and upper primary school that is linked with teaching methods and 

schoo l fac iliti es. 

Similarly, students on the pre-school children with age 4 to 6 sLleh as the Bristol longi tudinal 

language deve lopment research by MoC''1 and Wells (1979); Tizard ct al (1988) and Snow 

( 19C) I) citcd in Curtis (2003) were ,'o und that there was a close association between parents 

in terest. provision of children literature and other assistance with high score of chiloren in 

reading. 

All these findings indicated that home background is essential for early intervention of 

primary sc hools stud ents' ed ucation as we ll as foundation for their future education. 

As far as the status development of the country and background is concerned, findings at 

national and international leve l indicated the influence of home background in performance 

learners in reading literacy differently. For nal11 plc. survey research in America showed 

that literacy had a direct positive correlatioll with ed ucat ion and economic status of parents 

(Ch,1l1. 1990). III simil ar way Sushi (i9l) I) has noted thut in the Western world, MOe's 

, ':::riables that influence for success or failure of' students in reading were associated with 
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family background. According to him in many of the MDC's about 50 percent: of the 

variance in reading literacy achievement arc ,lccounted by home background variables. 

However. lEA report data showed the correlation between home background 2nd students' 

achievement in LOC's found to be weak in comparison with MOC's (Postle, 1980). 

In Ethiopia according to the ESNLA (2004) report, the analysis of students' home 

background in relation to students' achievement showed that there was a relationship 

between academic scores and students' home background. 

Thus, it is possible to understand that although some of the issues are not specifically on 

reading literacy. home factors are influentia l in performance of students in reading literacy 

bmh in the MOC's and LDC's including Ethiopia with greater influence in MDC's. 

Moreover, children's age and grade level has an impact on the influence of home. Lower 

grades and yo unge r children benefit more f'rolll filnlil y support. 

2.5.3 Students' peer influence in reading literacy 

The term peer should be some one in the same environment and with similar age group. 

Augstein and Smith (1982) and .lacos and Goodman (1989) associate peer formation as 

group formation , a condition for learning natural to man . 

According to them peer formation among students brings influence on reading literacy 

performance. since studen ts can develop intimacy and through their daily interaction they 

C<J 11 exchange info rmation . Augsten und smith further stress that the influence of peer in 

<Jcadem ic ac hi evement of students. <Jrc more effective th<Jn the role of parents. MGreover, 

Jacos and Goodman suggested that the perfo rmance of peer have been widely known 

espec iall y for basic sk ill arens of' readi":,, Vygotsky ( 1978) also emphasized the importance 

of'social interaction and cognitive confl ict 1'01' \ecll'lling including reading by peers. 

Similarly, Aikin in the Encyclopedia of Ed ueatio nalResearch (1992) explained peer group 

as mc<tns to address the range or human netds in the area or socio-emotional functioning, 

behavioral control , management and educational achievement. According to him in the 

schooL young children become reluctant to contact with adults for help, where as, they will 

turn to their peers who are 1110re accessi ble and underslanding. 
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In all cases, for psychological, educational and social matters, the formation of peer groups 

in th,-' schoo l and outside tlK' schOO l is crucially important. Pecr group, therefore is one 

major determinant or attitude. value~, . l~ ,,:, havior Clnd educational ach ievement in general and 

reading literacy in particular. 

2.5.4 Studen ts personality chanlctcr and reading literacy 

Researchers reported the ef'recl ul' student related variables such as gender, age, pre­

education involvement. students' interest towards reading and students' absenteeism to have 

influence on students' performance (Meijhen and Sontag, 1997; Gillet and Charl~s , 2004). 

Meijnen and Sontag (1997) say that the major share of difference in performance between 

students can be attributed to individual dif'l'erences in the personality characteristics, which 

ha ve brought impact on reading achievemcnt of students. 

Student sex as one or the personality character is found to have inconsistent association with 

oerj()rmance in reading literacy; in general, it tends to be greater for girls than boys in 

readillg achievement. This has been true in the M DC ·s. For this, a study in America by 

Wragg (1998) confirmed that boys were found to be less achievers in the study held f::>r 6 to 

II age children. In that study. scores of boys on average 4 to 5 point below girls in reading 

comprehension . However. in LDC's several studies have addressed the effect of ge,lder in 

achievement. Data from a major study on achievement in reading in Latin America by 

Stromquist (1989) on sample of 6.300 students in grade 4,6 and 12 were found thnt boys 

perlormed bettcr than girls in reading comprehension with the values of r2 0.47. In the same 

way. Gillet and Chdries (2004) pointed out <lchievcl11ent-favored boys than girls. In Ethiopia 

(lccnrLiing to FS NI;\ (2004). basic remlillg orgirls WdS round within the gap 2.7 1% ill favor 

or boys. This scems clue to the gendci' illJluellce ill the LDC's that most commonly 

achievemellt observed in j~lVor of boys . 

/\s (JIlC oj' the IK'rsul l:li ity chnracteristics ,Ige hilS inllucncc 011 performancc . ;\ Study in 

America by Chall ( 1990) round out that older age children Performed better until grade four 

with age limit of 6 tu 9 and thc opposite W,IS true in the later ages nnd grade levels. Si 111ilarly 

in Ethiopia by Deresse, et al cited in N-'cra (1993) found out older students attained better 

and perform better ulltil grade 4 LInd the result changed ill the later grades. 
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Tlw other variable that is assoclatec1 wItn InUI VIUlIdl :> }.JI""."I I \.J i 111,,-,", I............ ~ ...... '- . . _ 4. r _ _ _ 

attendance in emergent literacy. Pre-school of children's in emergent literacy is the stage 

that can help students to re(ld better belnre the lonnal schoo ling. Pre-school attending in 

kindergmten, Church or Kuran \\as strungly and positively corre lated with all sort of 

achievement (Gillet and Charles, 20(4). However the result for pre-school education by 

Derrese et (II was contrasted with the lindings or studies in other countries comparing 

students who did not part icipate in either Church, kindergarten, or Kuran found to be better 

than the participated. Moreover, Ola tunj i ( 1990) showed that in hi s study of private and 

public schools. students ' performance were not round (0 be significant in the students' pre­

school attendance. 

Interest wise. students with relatively high le vel of interest in reading, achieve higher than 

less intercsted groups. To this end, Ruddellll9(7) and Barr and Johnson (1997) explained 

that students desire or inkrl.:st will help thl.:nl tu deve lop and use background knowledge, 

dnclop soc ial interaction i'unction, convey ing sense of belongingness and self-e~teel11 which 

hL'lp to Iwvc positive cltti tuci e t()\v~lrds 1·I..'elding. l.ikL' wise LSNU\ (2004) report result, 

students \vho !lavc shown interest in Ie(ll'lling subjects wcre also the one who scored better 

th 'lI1 \\ho did not ha ve such interest. 
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CHAPTER-THREE 

3. Methodology of the study 

3.1 Design of the Study 

The design for this reseClrch W(lS survey with Clu<1I1titative appro(lch. This appro(lch :lelps to 

gl't ddta ill large population ~lIld it ,tiso help to gCl1crdlil.c the study in large population. 

3.2 Source of Data 

The sources of data for this stud y we re students in grade four , specially the 384 sample 

students in ten sc hool s from 500 primary schools Of South Gonder Zone. The other sources 

were the salllple parents who gave information (lbout home background characteristics that 

determined students' pcr/~mmlllce. In addition. available first cycle teachers in the sample 

school s were selected as the source or daLI. 

3.3 Sample and Sampling Techniques 

In order to get tile desired inf(lI"In,llio ;l h(lsed Oil rcse,lrch Cluestions. ;til students of grade four 

in primary schools of South (,onder lone \vere takel1 (IS the target population . According to 

statistical inform,lliol1 obt(lined from the education depnrtment of South Gonder zone, in the 

2008/09, 51,718 students were enrolled in ~ra(lc four and this number of students is the 

target populntion . Grade fOllr students were selected for the reason thnt the complete picture 

or bas ic rending literacy pro/ile of the lirst cycle primary education is expected at this 

grcllk ir'vel. Students at this grade me also expected to be more mature than grade 1,2 and 3. 

To select samples from target popUlation a random sampling technique was used. According 

to the Education Department of the Zonc, in the 12 Wcrcdas of the Zone, there are 500 

primmy schools having grade I All! and above. From this schools 10 (2%) were determined to 

be the sample size or the stud y. This is according to Koul (2006) sample size determination 

h,'IS Illl restricted rule : it ciepends on the dilTen:llcc 01' individual research, objective of the 

scudy (lnd ~;Cl)PC 01' the st ud y. As (l rcsult. ~o/() or the schoo ls were adequate ane. these schools 

\\ere selected ranciomly after the schouls \\'l'rc stratilied in to urban and rural school~;. Four 

schools vvcrc selected rrolll 50 urb:,111 sc hools and () schools from 450 rural Sdlools. 

COllsickratioll W(lS lIlade by toping lip or urb,lll schools to keep reasonable bal~lllcc Jild to 

sec the comparison of pcrronmlllce amollg these location categories. 
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In each school, students were randomly selected based on students' proportion and 384 

stlldents were taken as sample. The sampling procedure and number of sampled schools and 

students are shown in the Table 2. 

The sample size of students was determined by using sample size formula 

n= z~ ~'\ P (1 ~ p) 

E~ 

Where z - Is the percentile of normal distribution correspond to confidence interval 

C.g. 1.96 lor 95% 

P - Is the estimated value for the proportion or a sample that will respond to a 

survey question (e.g.O. 5 = 50%) 

E - Is the confidence intervnl error 

(e.g. 5% == ~I: (J.05) 

Using this formula. from population or 51,718 students. the sample sIze was 384 at 95% 

confidence level and 5% sampling crror. This is almost similar with the number of 

population and sample size determined by (Pelosi,SandiJ'cr and Sacran,200 1) 

In the sampled schools. a/l <1vail"bk tC(lchers in the first cycle filled the questionnaire; 

because their size WClS managcable. Pal"'..:llts in tile sampled schools were selected with 

similar procedure as in the selection o r stlldents . Huvvever. the number of parents \-vas not 

equal to selected students because the parents of each selected student were not accessible 

and volunteered to be included in the study . 

Tablc2: Samplcd schools and studcllts in thc ZOIlC 

Location No or stllCknts in 
the salllpled 

~of selected 
stucients in each 
sHmpled schools 

----
49 
37 

Fr~>=-~-~ ------ -
,II 
.----. 
2<.J 
30 -_ .. ... _ . .. __ .. _----
42 

b" --..::: - --- ---- .-.. --------
45 
384 

Proportioc of 
selected ~ tlldents 

li'o/ll total III the 
saJlll2led schools 

12.8 
9.6 
6.3 ---
164 
10.7 
6.3 
7.8 ---------

~;~~~-I 

?" --' 
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3.-1 Jnstnlments of data collection 

To obtain information for the study two types of data collection tools were employed. These 

\Vt'I\~ tlte read ing literacy test, questionnaire about students ' home background, personality 

c h,lr<lcter and teacher related determ i nan ts. 

The rcading comprehension test was used to measure students' performance in reading 

I itcracy. In addit ion. a students' questionnaire \NUS used to assess the influence of students' 

personality characteristics on their performance. A parent Questionnaire was used to get 

information on home background characteristics of' students . The third set of questionnaire 

was distributed to teachers to get clat:1 on teacher related variables such as their quality and 

behavior. 

3.5 Pilot test of instruments 

Before administering the instruments, the reading comprehension test was prepared and an 

attempt \vas made to va lidate the test by one educational expert who has skill in the 

prepclration of' reading comprehension test. Two Amharic language teachers of grade four 

~tlso va lidated the content validity and relevance of the lest items. As result they commented 

tlwt ench item W:IS relevant to the given grade, as we ll as, the reading passage was found to 

be cqui valent to the passage in their te.\!. 

Moreover. the resemcher made item analysis b,lseci on the pilot test result that was 

conducted in Gebrcyc Ceneral primary school in Debretabour. By analyzing the itcrns, the 

researcher calculated the level of' clilJiculty and di scri mination power of each item. As a . --------
result, one item with 85 % level of eli i'ficulty and 0.1 (~iscrimin<1tion power was r~jected. 

Three items wi th (h2 disc rim ination pO'vvcr were mo~Jie~i and additional four items were 
, 

prepared by the resemcher and become: re~lcly 1'01' thl~ second pilot testing. 

To check the reliabil ity of the test. split half rnet!lOd was used and computed by P~arson 

Prc;ducl Movement formul a and the n the toUlI result \vas computed by the Spearman Brown 

j'ormul~l f'or the tot,t! reliabilit y uj' thc '.est itcms. Thc l'l'liability cocJlicient in the first pilot 

\\as ji::nllld to be 0,48. wh ich 'v\as I' ~ss I'cliablc tu be aclministered ['or the final study. 

llowcver, to administer ,{ test it nccd s tu be with the rcli~lbil!ty coerticient 01'0.7 and aiJovc. 

HOlllc background questionnaire and a questionnaire rcl~lled to personality characters of 

students was pilot tcsted . It was ruund tllllt grmlc 4 students were unable to Jill in home 
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background questionnaire. BeC[lUSe of this (tnd the constructive suggestions and hints of the 

ad\isor; home background questionna:J'e was prl'l)(lrec\ lor parents. 

The defects in the first pilot including a rejected item, three modified items, four additional 

items, the weak reliability of the test, the poor discrimination power, high level of difficulty 

of some items. the newly prepared (Iuestionnaire for parents and teachers, forced the 

researcher to conduct the second piloting. As a result. the second pilot testing was carried 

out at Chacha primary school around Debrebirhan to check the reliability and workability of 

the instruments. To this end, the test was administered to 30 students and the reliability was 

calculated. The test was found to have a reliability of 0.87. It was also with 31 % to 68.8% 

level of difficulty and in between 0.25 and 0.75 discrimination power. Therefore, the test 

\NaS found workable (see appendix A&B). 

Parent Questionnaire was found to be filled easily by literate parents and it was checked that 

asslstaL-.:e was needed to fill in information for illiterate parents. 

Teachers' questionnaire was administered to 15 teachers in the pilot. The result was found 

that items were appropriate and easy to be tilled by the teachers. 

3.6 Methods of data analysis 

The data in this study was analyzed with st,ltistic,Ii techn iques sLlch as mean', standard 

deviation , percentage, i.[1dependent s3111ple t. tcst. Pearson correlation and multiple 

regressions. The students' perrormancc level W[lS unalY/.ed by mean, standard deviation (tnd 

percenwge. The performclI1ce of stLlde~1ts via gender vari[ltion and location (rural/urban) was 

analyzed by independent sample t. test. The Pearson correlation result was used to analyze 

the relation between performance and personality characteristics of students. Multiple 

regression analysis was used to identify the direction of relation, to indicate the significant 

level. and to determine the power of prediction or students' personality characteristics on 

performance in reading literacy and other independent variables such as home background 

characteristics and teachers' related vari,lbles werc analyzed using descriptive frequency to 

see their intluence on reading literacy perf'ormancc. 

All the data \\cre compuled with the help 01' computer using Statistical Package for Social 

Science (SPSS) aftcr the variables were coded with ;lppropriate measurements that include 

continuous and categorical vari'lbles . 
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performed below the mean score. 29 (7.6%) performed equal to the mean score and 158 

(41.1 %) scored above the mean score. This result indicates that the mean score is slightly 

below 50 percent of the minimum expectation of MoE in the Education and Training Policy. 

And it is below the reading performance of Amhara region in the ESNLA (2004) and 

ETNLA (2008) (70 .92% and 56.7% scores) respectively. The 45 mark median score of 

students also indicates more than 50 percent of the students performed below the me"m score 

with the gap of 4.39 scores lower than the mean score. 

!n line with this, Riley and Oesmund (1994) confirmed that when most of the students score 

well over mean score, about half the mean score and the rest few below the mean score; it is 

convenient for good education progr~ss. However, the result obtained in this study violates 

the idea of Riley and Desmond since majority of the students performed below th,! mean 

score. 

Thus, it is possible to say that the test score performance of students in the study area is 

unsatisfactory. This implies weak performance in all areas of education since reading 

literacy in mother tongue is the core subject in the primary school curriculum, which helps 

for understanding their surrounding and culture and has adverse effects on the performance 

of other subjects. 

4.2 Schools Location and Students Performance in Reading Literacy 

Independent sample t. test was used to compute the impact of school location on reading 

literacy performance of students. Thi s type of statistics is used to compare means like mean 

performance of students in urban and rural schools . 

Table 4: Independent sample t. test fOI' U1'ban and !"Ural students performance in 

reading Iitenlcy 
.-

Locaticr. N Mean SO SE t Sig MD 

Urban 195 50.23 20 .53 1.47 .786 0.43 1.74 
----

Rural 189 48.49 22 .80 1.65 .784 0.43 1.74 
.. _-_. _ _ ._-- - _ ... _ .. _----'----. 
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Table 4 shows that there was a meci!1 di ffere nce between performance of students in the 

urban and rural schoo ls. The mean clii':erence .vas 1.74 in favor of urban students on the 

base of mean pCrfl)rmanee score ,')0.:2', (Inc! 48.49 fe)r urban and rural students respectively. 

Moreover, multiple regression analysis in Table 8 shows that schoo l location is significantly 

predicted students' performance in favored of urban students. The regression coefficient 

vaj ue -0.14 at (t=2.18, p<0.5) tells the negati ve significant relation of performance and rural 

student s. Morcover. IOCltioll of' sc hoo l is f'ound with eoeflicient of determination j'2 0.02 

\\hieh means thi s v,lriabk contributc 2% to the total rC~lding lit eracy performance. 

This result is inconsistent wi th ETNLA (2008) result in reading achievement of students that 

was found to be a significant mean difTcrcnce of 2.84 at .05 level in favor of rural students 

\\ith mean achievemcnt of' 45.1 in rural and 42.3 in urban students. In the studi es by I-less 

and Mcdevitt ( 1984), urban students performed better for the reason that urban childrtn have 

1110re access to reading material s. The result or this study has also consistency with this 

research literature. In this result, the difference between the two reflects that those ""ho are 

f'rom urban are benefited by urban f~l ci li{ ies and urban students may take time to study than 

devoting their time and attention to urhan distraclers. 

In addition to this. as the response of' parcnts in ''''lble I I showed 35% of the parents were 

f~lrll1crs who demancl very high child laboul' to support their subsistence fnrming as wel l as 

tilt': Iwci little or no educ,ltiol1nl b~ll:kgrolilld to help their child. Therefore, rural students 

COLilci lIot resi st sllch obstacles (lnd lack of lilcilities to become as competent as urban 

sludent. Thus taking in to consideration the role of reading literacy for learning other 

subjec ts and as a pre-requisite for later gmde level s and the fact that most primary schoo ls of 

thc study area (I re runli schools the : resliit illdi cltes wc,lk performance in the majority of' the 

sc hool s. 

4.3 Personality Characteristi(~s of students and reading literacy 

performance 

III this pdrt of' the (1ll<llysis st llcknt< le :'.IX)11Se ill rl'I;ltion to their pcrsoll,tlity ch(lractcristics 

~lI1d the relative contributi()n 01' preciietur v(l ri clblcs Llml the Pearson correlation result of the 
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indepel~ del1t \',l riabks to the rCLlliillg pcr !'u lIll<lncc me treated as follows with relatively 

appropriate stati sti ca l techniques ror each variable, The va riables in thi s group were. entered 

as a si ngle set of regressor in their own group. The regress ion coefficient beta value of each 

variable predicts the performance in reading litemcy by making others variables constant. 

The regression prediction unit of interpretati on was on the base of standardized unit 

(sta ndard deviation) . It is also noted that each analysis of individual variables were made in 

relation to its contribution or stat istical significance at P<.O I or .OS level. The percentage 

contributions of each variabl e were indicated with coe fficient of determination r2 value. 

These variab les were first presented with I'rcquency percentage table, Pearson correlation 

and regression table respec ti ve ly, After the presentati on of the data in the tables, analysis of 

t he result was mack, 

Table 5: Personality chanlcters of students (age, absenteeism, interest and frcqu~ncy of 

reading) and their "esponse value 

No, Variables (C haracteri stics) Frequency Percent 
I ~~ of students -

Below 10 years 12 3, I 
10 yea rs 165 43 .0 
Above 10 years 207 53 .9 
Total 384 100 

2 Number of days students absent from school 
--

Not at al l 44 I 1.5 
Less than 10 days 207 53 .9 

l- I 0-15 ~~ _ _________________ 83 21,6 
._---------------_ .... ------- - -_ .. _-

More than 15 days 50 13 .0 .-
Total 384 100 

3 Students interest in read i ng 
No inli.~res_t in reading 34 8.9 

__ There i? interest in reaQi.'~ ______ .. ______________ 350 91.1 
Tota l 384 100 -

4 Students read ing freouency 
Sometimes 234 66.8 
Most or thc timc 7 1 20,3 
Always 45 12 .9 
Total 350 100 

Age of students was one of the determinant f ~lct()rS of student s re,lciing literacy. In thc study, 

age was gro uped in to three broad ca tegor ies . The first category was students below the 

specific school age (ten years). In thi s category 12 (3 , I %) respondent students out of 384 
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\\ere included. The second category was ten years (the specific age) for grade four students, 

165 (4:1%) respo ndents were included and the third category was above ten years which are 

relatively over age studcnts; in this category 207 (53.9%) werc included . This descriptive 

statist ics of Table 5 No-I shows that majority or students in the sample area were above the 

exact specinc age of students that works in Amhara region taking age seven as entry age in 

grade one. 

Concerning the number of days that students were absent in the first semester of 2008/09 

acalkmic yea rs, students response of' absenteeism was checked by homeroom teachers' 

recorded attendance list. 'rab le 5 No-2 shows that 44 (11.5%) or students were not absent at 

,til. ~()7 (53()UI{)) ur the st llclclltS Wl'rl' ,lbsl'nt It)!' less th,1I1 10 d<lYs, 83 (21.6%) were absent 

I'or I ()-::5 days and the rest SO ( I 3.0%) or student s rrom the total of 384 students were absent 

more than 15 days in the lirst semester of the year. This indicates that only few students 

iltll'ml resultl rly <l1lc! therl' is high Ilumber or on and 01'1' students in the tcaching learning 

process or the study arc,1, 

With regard to students interest in read ing <1!id their reading frequency on the influence of 

students reading literacy, 34 (8.9%) of the respondent students were not interested in i~eading 

and the rest 350 (91.1 %) of the students had interest in reading, Those respondents who had 

inkrt:sr in reading, read books and other children literature on different frequency level; 

majority of the studen ts 234 (66.8%) read sometimes. 71(20.3) read most of the time and the 

remaining 45 (12 .9%) rrom a total or 3S0 student s re~lcl <1IW<'IYS. 'fhi s data indicates that 

majority of students had interest to read books and other children literature, however only 

fe\\ oJ'them read frequently: majority rem! sometimes as the condition suite them (Table: 5 

No-3&4 ). 
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Table 6: students ' response valuc on peer ,"eading with frequency, pre-school 

attcndancc, distancc students travcl and No IIIcals pel" day 

r -I ---~tud~~t s eie~i~nc~~~I !~;~~~11EjF~fY;ii~==------1 --
i N() e~el"lence 154 40.1 ----- . -_._---;-_ ... _. -_.- --.--.--.-.-.. -------... --.-.-- .. --.----.. -. ... ---~ .. -

There IS experience 230 59.9 
-

Total 384 100 - -
~ Students reading freqLlcnc~ with !heir ~ecrs 

I .- Sometimes 147 63.9 

I -s0st of the t;me 52 22.6 
; A lways 31 13.5 

--
-----------

1_ Tutal 230 100 
3 Students [l[tendance in preschoo l e~ILl ca [i on --------

_~.9t a!!~ld in~.....s2.~~them -_._-----_._-_._-- - 287 74.7 

_~~ell(I_~~~·.~~e~~ ________ . __ 97 25.3 
-

Tll[al 384 100 r-.j-- tj7i~~ e [a k-;;l-j;)~·~~;I; lt~I;-·~~~~ 11'~ll ll~ ~~~~~l~;-~~ j~;~~- -~_- --
i Less [han 30 minlltes ~~7 61 .7 
I -----------.-.-. - -.---~--~ -------------------. _. J=:jO-'10 m;",,,,, 81 21.4 I --- ... ------- .. ----.-----.-----.--- -.- .. --------------

16.9 I M(lre [hall ciS millll[es 65 I ---.----.----- -
100 I Total 384 1---· -----------.---.-. --... ---------.---. -.------

I 5 ~ulllbe~stLldc.!.ll S Illeal per day 
----

One limes ill a day 2 0.5 
I - ---- .-
I __ Twice in '1.. clay __ . __ 62 16.1 , 
1 ----------

~_ Three [ ~~~0...SI~_ '·0 65.1 I '--~) .. _-_._-------
I More than three times in a day 70 18.2 

I ~tal 
--

384 100 
- --

The other very ill1port<lnt variables i1wt determine rcading litemry were students reading 

experience with peer and frequency of reading with their peers. When students wen." asked 

to respond whether or not they h~lVl' c\pe rience or rcnding with peers, 154 (10.1%) 

responded thnt they h8ve no experience or read ing with their peers and other 230 (59.9%) 

from total of 384 students responded that they have experience or reading with their peers. 

Those who h~ld ex perience of reading with their peers were 81so asked the frequency of 

reading wi th their peers; 147(63.9%) or them responded that they have read sometimes, 

52(22 .6%) rC(ld 111llSt or the time and othe l· k\-, J 1 (13.5%) rC<ld always (T8ble 6 No-I &2). 

Concerning students invol vement in pre-school , in tile sample schools data in Table () No-3 

showed that some students were at:cnding pre-school education, out of 384 students 

l)7\.25 .Yvo) oj" the students purticiputed in either killdergmtell, Churl'll or Gurul1 s:; l1ools 

before they started the formal eLiuccltion ill primary school s. Ilowc ver majority of the 
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students (287(74 .7(Ycl) did not attene! in <lny or [Ill' pre-school institutions. The number of 

students vvho did not participate and its proportion will increase if the number of sample 

students of rural schools were selected proportional to the number of urban and rural 

students in the Zone. 

In the sample schools, regarding the time taken by students to travel from home to school, 

data in Table 6 No-4 showed that 237 (61.7%) of the students traveled less than 30 minutes 

from their home to school, 82 (21.4%) of the students traveled in between 30 to 45 minutes, 

and the rest 65 (16.9%) traveled more than 45 minutes. This implies even though 30 minutes 

is not short distance, majority of students were traveling less than 30 minutes to reach the 

schoo!. In addition, the rest of the students were travcling longer distance which is more than 

30 minutes and this distance is intensified by rugged topography has a negative impact on 

performance. 

Regarding the number of meals that students get in a day, respondent students gave their 

response. From the 384 students 2 (0.5%) got meals once in a day, 62(16 .1 %) twice, 250 

(65.1 %) three times and the remaining 70( 18.2%) got more than three times in a day. From 

this dati:.! except few, majorities get meal three and more than three times in a day. 

Correlation and Regression Results of Students' Personality Characteristics on 

Performance of Students in Reading Literacy 

Table 7 and 8 show the correlation and "egression results. These inferential statistics shows 

the impact of personality characteristics on performance in reading literacy. The correlation 

anal ysis tells the type of relation am: significance of relation. It is also noted that in the 

multiple regression each analysis of indi vidua l variables were made in relation to its 

contribc:tion or statistical significance at P<.OI or .05 level. More over the regression 

anah'sis indicated the contributions oj' each vmidbk with coefficient of determina~ion 1'2 

value. 
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Table 7: Lorn~la{)ons lJl:ll'l'C\.,1J , .. ~ . -.. -~ . - - ~ 

-.--1?~!:::" 0 n-,!~i!Y5 11 aE~~_t:! c r i s tic s __ 
!Cha~'acteri s tics (Variabks) ----- ----- i - i)~~I-I : ~(~; -; -~~~~Gli~~~ - Significance (2 taikd) 
i~I~~~rs------ _H u _____ -~~~ ~O 2i8~nr--u---------t---. 0-"0"-0- -- ---'----~ 

I Number at days students absent from .000 

f_sch()ol __________ _ ~Q: 23_q~~~_) ------+-- -------------1 

I Students interest in reading 0.099 .053 
r-- ------- - .------- ---.------------------------- --f--

; Students reading frequency 0.062 
I Students experience \)1' readi~~g-- witi~ -O~26(tr---

.244 

.013 
peers 

f--L------------------- -----r---- ){:-r---·----/--- --------I 
Students reading frequency with 0.138 I .037 
peers 
Time taken by students to ravel from -0.1 30(+) 

I home to schoo l 
.01 1 

--
.000 ~N b j' d I - d -- ._"')"1_(\1 H) _~~1 er a stll ents mea per . ay / :/ 

~-.--~---r------------I-----------~ 

1 Studcn ts at tendnnce in pre-schoo I . OJ () .480 
i -:ciur 'ltion -------- ------------- -- -- ----- -- ._-- ---------------- ---_._--_._-_ .. -

-- Correl~lti on is signitic~lI1t <1t 0.01 lewl (2 \;Iilcd) 

-Corre lation is signilicant at 0.05 level (2 tailed) 

Tabk S: Multiple regression resuh for personality charadcdstics of 
readin u litcracv ncd'onnancc _______________ :1:2. __ --..i- ..1:---

1
--

Independent variables I' S 

I C 

------ --- - -·-1--------------
tandarclilcd I Coefficient of 

I 

O"ffi""~ determination (1'2) 

gellder 

Locatioll or schools 

Age of' st udents 

Number of days student absent 
I 

~I:"~; :,~ :";',: :e,,, I ;" 'e"d;" . --
Studellt s reading frequ ellcy 

I SI!ldcllt S reading f'rcqucncy with 
I . 
I theil- peer 

: Students .1ttendance in pre-school 

i education 
; 

13eta( l3) 

0.16 0.03 
---- -------_.-_. -------------

-0. 1'1 0.02 /----
0.27 0.07 

-0.1 5 0.02 

--_._- ---

0.09 0.008 

-(~06----I- --------O~6()4---
... _.- -- -- ----c---o 14 0.02 

-- -----".-
(1.(.\6 0.004 

- ---------- --.' •. - ------._---
-0.0 7 O. (lOS i rillie tah:cll by studellts to travei----

: frolll hOllle to school 
----

Number of st ud en ts Illeal per day 
1- -0~31 __ j __ (). () l)() 

Std. error 

2.63 

2.10 

0.76 

1.70 

18 .85 

1.8 7 

2.82 

3.09 

1.70 

2.16 

students on 

t Sig. 

2 .71 0.01 

-2. 18 0.03 

4.47 .00 

-2.35 0.02 

1.519 0.13 

1.04 0.30 

2.06 0.03 

0 .96 0.33 

-1.1 0.27 

5.23 00 
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Gender of students 

Students' gender is one of the personal ity characteristics that were treated in the analysis. To 

anal yze the performance difference between girls and boys independent sample t. test was 

used. In addition to this the role of gender as a predictor of performance was analyzed by 

multiple regression analysis. 

Table 9: Independent sample t. test for boys and girls performance 

G~nder N Mean SO SE t Sig (2 tailed) MO 

Boys 185 53 .84 23.51 1.73 3.97 0.001 8.61 

Girls 199 45.23 18.93 1.34 3.94 0.001 8.61 

From the sample 384 students. 185 (48.2%) boys and 199 (51.8%) girls were included in the 

stud y. The data presented in Table ~ showed varintions in the reading literacy performance 

of boys and girls. The mean score ror ho ys was more than for girls. The means of boys and 

girls differed significantly in favor of' boys . There was a significant mean difference of 8.61 

behveeE boys and girls at (t = 3.97, p<O. OI) leve l for the mean score of 53.8% for boys and 

45 .2% for girls. 

More over in the multiple regression analysis gender was found to be signi1icant predictor of 

reading literacy performance in 1~lvor or boys. Table i:: shows that gender was significant 

determinant with standardized coefficient Beta value 0.16 at (t=2.71, p< 0.01). The 

stati stical impact of this tells the students performance is significantly and positively 

predicted in favor of boys. It is noted that keeping other variables constant, the reading 

per~Or!llRnCe of students by 0.16 unii s is predicted in favor of I-unit nomination boys. In 

addition gender contributes 1'2 0.03 (3%) to the total reuding literacy perrormance. 

Studies in America by Wragg (1998) indicated that gir ls per/armed better in readillg than 

boys. However, other stud ies in LDC's by Stormquist (1989) on achievement in Latin 

America and Ethiopian ESNLA (2004) have found that basic reading was in favor of boys. 

In this regard , the result of this study is contrary with findings of MOC's like studies 111 

America and consistent with fi ndings of LOC ' :; research result. 
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Based on personal obse rva tion or the researc her, the biological category of sex might not 

bring [1,;s much dilTerence in their peri'ormance . Th us, it may be due to soci o-cultural based 

(gender) elilTerences that girls me disl;l vo l'ed in I)(lrticip(lt ion both at home or in school. It 

;: an be also assoc iated wit h the life style or girls that they do house work; they prepare 

thcl11se lves a I'uture mother ,1I1d wii'c (lnd other soci, tii zat ion or girls by parents. Thus, the 

gl'Il(.kr bias associated \vith girl s miL',ht be the C(l USC ror girl s' to ea rn less sco res in relation 

to boys . 

Agc of students and I'cading litenlcy performance 

lh.: 'vv ide age range of st udent s has brought a signili cant posi tive relation with performance. 

Table 7 Pearson correlation coe l'lici ent O.22X at p-'::: G.U I leve l indicates a significant positive 

1\.' llition between age of students and thei r pcrlo rl11(lnce in reading literacy. More over Table 

X shows, that age of students is ve ry strong determinants of reading li teracy. The standard 

coc!"!icient Beta u.:n at (t cc4A7. P<O.OI) tells age liS important predictor o r students reading 

litc r<lc)' perro rm allce. It is noted th llt I yellr increase or age predicted the performance of 

students by 0.27 when other variables kept constant anci it con tributes 1'2 0.07 (7%) to the 

[U[:ti 1\:;lding pcrll)l"ll1;lIlCe 01' st udent s. 

[30th the correlation ane! multipl e regression result indicate that age is an important 

dete rminant 0 [' readi ng literacy with pJ:. iti ve s ignifi cance. This res ult has cons istency with 

the lindings of ehall (1990) who studi ed on the S,lI1l e grade level and found ou t thett 

rc'ltitively ol der ages pCrfl ll"lll bett er in read illg. 

This significance re lation or perrOrm~lI1Cl' in this stud y clearly shows that age specific and 

unde r speci lic age studen ts (Ire kss bellelitl'd i"rolll the teac hing learning pt"Ocess; 

sp,:ci licall y the wider age range i'rolll age nine to {lge nilleteen (when studen !.s' age not 

aggregated in to th ree ca ll~go l'ies) brought h,~tcrogc n ei t y III the classroom. Thi s heterogeneity 

brin!,!.s be nelit Illr the relative older students who :ll'e more rGacly fo r than the yo unger that 

, Ill' Ilot rC(ldy rul. III otiler wurds yuunger stuliel lts Inight nul have ~l ltellti on to reading hcnce 

they might nol develop experience of reading <IS compdcnt as the relativc o lder classmates. 
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Absenteeism and Reading Literacy Pcrformancc 

Absenteeism has negative significant corr~lation with performance of students. Table 7 

1\."lrson corrcl,l tion rl'sltlt (I' -2'\0 ) ,It (p ' O.()I.::' 1,liled) tells th;tt thc number ol'days that 

st udents we re tlbscnt l'rol1l school Llllci lill'ir IJlTl()rmtlllce has negati ve significant relation. 

Absenteeism was also sl'icctcd as one uJ' thc signi licant predictors of variation in the 

performance of students. 'T'able 8 shows thi1t abscntceism with standardized coefficient Beta 

\alllc -. 15 at (t = -2.35 , p<O.OS) level of significance was negative predictor of performance 

in reading. Keeping other va riables constant one-day ,lbsenteeism was decreased O. i 5 score 

of students in reading literacy anc! it has ,liso 1'2 0.02 (2%) contribution to over all reading 

literacy performance . 

In the analysis or correlation and multipl e regress ions, number of days that students were 

abscnt Cram school, has been ('ound that one or the determinant of performance in reading 

literac) from the personality group. In addition, this result is consistent with logical ideas 

th,11 Sillcknh \\ 110 do 1101 ,Iltl'nd rC~lIlL1rly !night luse important learning substances . rhus, it 

is clear evidence that absenteeism has ,I si~ ni lieant cfTect on performance of students in 

1\:,,)C\ing litcr,lc)l In the stlldy ,IIT,I the high cllild 1,lbolir delll,1I1ci by parent s, tht health 

problem in the hot are8S of' Denl, Fogel'{1 {Inc! Libokelllkelll woreclas might be the C(luse for 

serious absenteeism in the schools. 'rhe researcher from personal observ8tion during testing 

time in schools such as Work Mecla and Gigna (schools in hot Wereclas of the Zone) only 

hal r of the registered students were attending the ebss; this indicates that absenteeism in the 

study area in general and specifically hot areas oj' thc study mea has negative efkcts 011 

performance. 

Studcnts intc/'cst and rrequency or /"l'ading and "cading litcnlcy pcrrol-mancc 

In the Pearson correlation. students' interest to rC~ld and their frequency of reading had 

shown a pos iti ve relation vvilh their re~\CIing perl()\'\nance. Table 7 presents (I' = 0.99) and (r 

07. 0.062) corrclation va lli c in reading Illtcrest (Jild redding f'requcncy respectively. This value 

indicates that there is posilivc reiatioll bctwL'en rcading interest anci reading frequency with 

stucients reading literacy pcril)\'\ll()llee, I I ()we\,e\'. this rcl,ltioll is not significant at 0.01 or 

0.05 level of signiticant as shown in the Table 7. 
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In addition to the relation, the multiple regression result in Table 8 shows that the standard 

coefficient Beta 0.09 at (t = 1.51. p>O.()S) uf students interest in reading literacy and Beta 

0.06 Llt (t = 1.04. p>O.OS) of students rcuding frequcncy "vere positive predictors of reading 

lilL'r~IC')" This IllL'C1ns both rL'C1ding illlL'rest of stlldell ts ~llld their frequency of readillg were 

positi\ 'e determinates of reading literac y thuugh thL:)' were not significant at 0.05 or 0.0 1 

levels. 

However. the findings of Rudell ( 1997). Barr &Johnson (1997) indicated that student's 

desire or interest and the frequency we re significant personality characteristic to determine 

students' performance. 

Thus. reading interest and frequency of reading was not bringing variation. Those who have 

interest and good readillg frequency to develop their background knowledge which in turn 

hclped to develop their IJL'rfmllldllce were Ilot siglli licclntl y determine their reading literacy 

performance . This nwy be due to thc st udcnts bi~lsed rcsponse "yes" when they were asked 

do \OU like to re~ld books ,1I1d ot her ch il drcn literature. Moreover, it may be their 

eng(lgell1cnt in ,lctivitics such LlS freCllIcnt pldying, helping their parents and other activities 

that has neg8tivc drect 011 reading liter8cy only with their unpractical interest to read. It can 

hl' C1is(l duc to uni Illl"lll illll'l"l'st tll~lt thl' j" il:l Vl' \\hich did Ilot hring va riation on students 

reading performance. 

Expericncc of rcading with pccr, Frequcncy of ,'cading with pccr and ,"cading litcracy 

ped'ormance 

Those studen ts who had ex.pcriencc of reading <Inc! who had better reading frequency with 

thclr peers had positive correlatio n with their perl(JI"ll1ance in reading literacy. Table 7 

Pcarson correlation shows that (r 7.0 () I 2() ' .2 [(Iikel) correlation at (p< 0.05) leve l of 

significance. Studcnts re8ding f'reCluCnc)1 with their peer has also positive correlation (r = 

o I J8 +. p<O.O)) level. These impl y those students who read I'requentl y with their peers 

perf'ormcd bettcr in reading literac y than those who read so metimes. The multiple regression 

!'cslIlt in Table 8 also shows that the sta ndmdi zeci coc!'licient Beta 0.14 at (t = 2.06, p<O.OS) 

of reading frequency with their peers :1<lS positive signi lie8nt elrect on reading perfol"lnance. 

It predicted by 0.14 units in reading performance of st udents when there is one unit increase 
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in the peer reading frequency keeping other variables constant. Reading frequency with their 

pel"rs c _)ntr ib ute r2 0.02 (2(1'0) to tile total reading lite!'C1cy performance. 

Thus. st udents rending I'requency with their peers is e\l1 important predictor of performance 

at stdndmd signilicant level. Those ",11 0 I'L'"d I'requently with thcir peers can develop mutual 

ass istance through soc ial baseciliteracy culture. 

The result or this st uci y is related to the Augsten and Smith (1982) and JaC08 and Goodman 

(1989) ideas about peer reading. They ex pressed that peer read ing is a good condition to 

learning which comes because of the peer l'ormati on which is natural to man. The result also 

supports Vygotsky's (1978) idea, which stressed the importance of peer interaction for 

learning including reading. 

Thus, students' experience or reading with their peers ,mel the frequency of reading with 

their peers \,,'e l'e round to be positive c.ieterin illeillt s or readin g literacy in the area uncleI' 

-; l lllh . 

Pre-school attendance and pc!'f'ormancc of studcnts in ,oeading Iitcracy 

In the j1 earso n' s correlation result. Table 7 shows thdt s tudent s' learning in pre-school 

educat ion was not a significantly re latL'd wi th their reading literacy perf'ormance. The 

co rrel,lti on v,tlue r:~ 0.036 was signil'ic{lIlt at p>.05 signilicnnt level. Thi s implies sLldents' 

::ltlendance in any of the pre-school institutions has insignilicant relation with performance. 

Moreover. Table 8 of multipl e regression analysis shows that the Beta value 0.06 at (t = 

0.96 . p>0.05) indicates pre-school ec! ucation participation of students is not significant 

predicto r of perf'o rm ance in readi ng lih:racy . 

Thi s result is incollsistent \"ith thc lillliillgs of' (;ilkt dllli Ch,lrics (2004) who resea rched ou t 

pre-school at tendance W,lS st rongly and positiVL'l y co rrelated wit h a ll so rt of achievement. 

Ilo\\c\er, th is lindillg is related wi th Ot(ltllnji (1l)()O) limling si nce that study f'ound out pre­

schuol l'dllC,ltiull h~ld positivc rcl,ltion tlwlIgh it was no t signilican l determinant of reading 

pe rl'ormance. 
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Thus as the above result shows, pre-school education in the study area has positive relation 

and is positive determinant of reaciing performance though it was not significant at a 

standard significant levels . The insignilicant contribution was due to the more or less 

uniforml y low participation of students in pre-school .It may also the poor quality of the pre 

school education and the progress or studcnts who did not attend pre-school in their stay of 

grade 1.2.and 3. 

Time taken by students to tr"avel from hOllle to school and perfo/"mance 111 reading 

literacy 

The time taken by student to travel from their home to school has negative significant 

re lation with their reading literacy pel formance. Table 7 shows that the relation between the 

two with r=-.1 3 has significant effect at p< 0.05. Thi s means students who travel less than 

30 millt!tes performed better than students who trave l between 30 to 45 minutes and more 

than 45 minutes. In addition to this the Illultiple regress ion analysis in Table 8 shows that 

Beta - o.en at (t = -1.1, p = 0.27) ind icates the time taken by students to travel from their 

home to school is a negative dete rminant of performance though it is not significant at 

st<llldarci significant level {c ither (J.O I or (L05). 

The Pearson correlation result or thi s stud y support s the linding by Mehara's and Osheba 's 

( I <)S6). They round that in rural ;trC~IS the dist~111CC to sc hool was ncgatively associated with 

tht:: posit ive aspiration or parents 1'01' their child education and the probab il ity of child 

attending to school. 

Thus, fro m the Pearson correlation resu lt it is possib le to say that the long distance 

intensi fled by rugged topography of No rth Ethiopian schools has brought negative effect on 

performance nf students. It is obvi olls that 'vvhen studen ts traveled long di stance they get 

board . their frequency of absen teei sm increase and they will exposed to hate the schoo ls and 

education ; thi s in turn brings negati ve imj1dCI on the perl<')lJl1~lIlce in their reading literacy. 

Number of Illl'als in a day and stUlll'nts perfol'lilanel' in reading literacy 

Thi s \ar iable is one or the 1l1 0st !ll1porl<lI1t v~ lri~lblcs from the students ' personality 

char~ll'teri sl ic s gro uping. As Table 7 shmvs stu tknts. numbcr or mCLt! Itas positi ve signdicant 

relation with their reading performance . The correlation va lue r = 0.329 at p<O.O l implies 
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the number of' meals has a positive strong s ignificant relation with performance. In addition 

to this the multiple regression result In Table 8 shows that the number of students 1~1eal per 

day. the Beta value 0.31 at (t = 5.23, p<O.O I ) is positive significant predictor of 

perl'ormance . The regression c()eJ'licient indie,llcs that 1 unit increase in number of meals 

that the students take per day predic t ~· the increments in reading literacy performance by 

0.31 sco re. This variable contriblill's the I<lrgest share to the total reading literacy 

performance with the 1'2 value 0.096 (,)()~;)) 

The result of' th is stud y has connection with the World Bank report of Lockheed &Verspoor 

( 1991) that indicated students' capacity to learn in schoo l is determined by the nutrition 

st,ltus or each child. In addition. the finding of' I"~TNL!\ (2008) pointed out that the number 

of meals per day was found a very illlport,lnt determinant of students in over all academic 

achievement. 

Here. it is possible to generalize those students of the st ud y area who take meals three and 

more than three showed good performance than those who eat once and twice in a day. 

Gel1erally as it is shown in Table 10, students personality characters such as gender, age, 

numb'..?r of days students absent I'r0111 school. students interest and rrequency of reading, 

st udent s experience of' re,lding and their !·requcne y. students attendance in pre-school, 

students time t,lken to tr,l\el i'rol1l ilenne lu scilool <lnd the number or me,t/s Jx~r day 

collee ti \'C ly th'l t \\I,1S entered as single sl'l in til e re gressor. contributed to significant effect 

011 st udents reading literacy pcrtorl1l;)nce. All these personality characteristics (vatiables) 

sh2red R2= 0.28 that implies these variables determine (Predict) 28% of over all reading 

literacy performance. 

Tabll' ! 0: Model Summa,"y of Personality Characteristics 

~Odd I -- '--~8i9 __ __ G~8-~-_-_-_~-_J ~~~:_te_dl~2 ~J:46 
4.4 Home Background Characters and reading literacy 

In this part of the analysis. the inllucncl' or independent variables on reading literacy 

p,-'r['orl11,II1 Ce or' students were dclerl11ined by describing each vmiable by t'rCLtUCncy 

peJ'cl'l1t<lge in rebt ioll with it s cffect on re,1ding liter:lcy . 
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Table 11: Home background character (education, support, income, occupation) and 

parents' response value 

No. Vari ables (Characteristics) Frequency Percent 
Father ed ucation 

I Illiterate 37 37 
Basic I i~erac~ 31 31 
Secondary education 14 14 

-
Above secondary 12 12 .-
No father 6 6 

- .... 

Total 100 100 
:: Mother education level --_ .. __ ._--"-_ .. --- ---,- ---_._---------_._----

III it erate 68 68 
Basic literacy 18 18 
Secondary _ed ucation 5 c: 

.J 

Above seco ndary 9 9 
No mother _ . 
Total 100 100 

3 Father occupation 
No occu[2ation 2 2 
Fonner 35 35 
-~ 

20 20 
.-

Government employed 
Private business 37 37 

!---'No father 
.-

6 6 
Toull 100 100 

f---f--- .-
4 I Mothers occu[2at ion 

!._ No occu[2C1t ion 16 16 -
Former 37 37 

I .----------------- ._---_. -'._-_.-, .. _-"----- - ._- -- .. -- ---._- ---- -
Go ve l'lllnent elll[2lozed 10 10 

I Priv<1te business 37 37 
-----.-----

I No mother 

is Tot<11 100 100 

Parel.'..~~n O~:'I~z.i!.lCO ~~_il~ ~!~~~~_<:...!~I!I .. ___ . 
.-

. _--.- ------ - -
Less than 400 birr 4<) 49 

I 
400-900 birr 34 34 

-
900-1400 birr 13 13 
1400-1900 birr 2 2 

-
Greater than 1900 birr :2 2 
Total 100 100 

-. 6 Parental support in child reading litera~ --
No support 52 52 
There is support 48 48 
Towl 100 100 

7 T\lpe of parental support 
'-

I 
Reading direc~ 27 56.3 .-
Employing ass istance I 2.1 

I Provision of books and ch ild literature 14 29 .2 

I 

-
Creating cO ll duc ive environmell~i!!.!~.!:e, ld~L ____ ._ 6 12.5 
Total 48 100 ._--------_.---- ------
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Regarding education background of pments' data in Table 11 No-l &2 shows that 37% of 

fathers and 68% of mothers werc illiterate. 31 % or Llthers and 18% of mothers were with 

basic literacy at adult education or in the primary schools. It was only 26% of the fathers and 

14% of mothers with secondary educdtion and above. This indicates that students who came 

from less educated and illitera te l~lInilies did not get educational support from their parents. 

lt \-vas shown that only 48% of the parents had supported in either of reading directly (27 out 

of 100 parents). with provision oCbooks and children literature (14 from 100 parents) and by 

creating cond uci vc environment 1'0 1' re,ld ing ,It home (6 out of 100 parents). From this 

descriptiV(' rcsult .pare llt s in the s<ll11pk schools h(ls limited dl'ort to assist their child 

reading in materi al provision. direct assistance in reading as well as creating conducive 

environment lor reading. 

This result is not consistent to Chall (1990), Wragg (1998), Clay (2002) and Gunning (2002) 

linding.., who stressed the sign ilicant elTect or home litemcy in reading performance. Curtis 

(2003) also indicated that parental support by providing reading materials , assisting in direct 

reading and story telling we re foune! positive means far bctter performance of students. 

I-jo'vvcver. in the st udy 'Ire(l. pmell:s' invulV('lllcnt in Illateri<ll provision direct reading 

assistance and creating literacy environment in the home hecomes in sulTicient t() bring 

positive impact in the early interve ntions oj' students' education. Therefore, low supports of 

parents do not motivate their child reading which the reflection of parents' low level of 

literae\. 

Concern ing parents monthly income and their occupation, the descriptive statistics on Table 

11 No-3.4&5 eon linned that there vvas vmi,llioll rlillong tlte estimated parents monthly 

income in the household; 4()!Yu or the parents earned less than 400 birr per month and 34% 

ea rn ed 400-900 birr and the rest lew (17%) earned more than 900 birr per month. This 

shows that most of the parents ea rn unsCltisfactory birr per month, which is subsistence to 

support the large I~lmily size in the household. The low economic status of the parellts can 

be also explained through parents' occupation typc. As it W,IS sho wn in. Table II, Nv-3&4, 

35% of the: f~lthers and '37% 0 I' mothers we re l~lmH? rS ami '37% 01' I~lthers and mothers were 

engaged in their private bllsiness. Thi :; ()~'cupation status tells most ol'the parents are Lumers 

who cultivate subsistence agriculture . The next occupational status was parents who 
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cngagcli in pri vate business. lien.: . by pri vate business we ll1enn that it is not a large scale 

income earning occupation and it is restricted to minor retail er practices , brewery of local 

beers, daily laborers and those who nre engaged other minor ancillary activities in rural 

towns of the study area. 

In rl'lation to the role or economic st~ltus or the p;lrents ror rCtlding literacy, survey study by 

e ha ll ( 1990 ) indicated that literacy was correlated \vith economic status of the children' 

parl'nt s and the children rrom lo w income filmilie s did less th;ln better econom ic status 

children parent s. 

Thus. 1"r0111 thL' respondents' llccup<lti()n:ti st:ltUS :Ind tlll'ir incon]e one cnn say that the low­

Ie\ 'cl ecolllll11ic stutus or the pare)]ts ill:I:' hllve lId verse cfTect on the low performance or 

st udents in the stud y area . 

Table 12: Home background character (child labour, family size, parent view on 
education and contact to teachers an~_.Q!'lrents response value 

h(l --r-\i;·TabIe-~-(Cha~~C·;)----·--~- Frequency 

t Parental child labour demand 

--
Percent 

! -N~'Jcll1~~~------"--'-------'--'- 1-7- ·-----+-1-7------

! I Sometimes they del~1and --·~~_-_-_-_·· ____ .__t_-54------t__5-4---__l 

k-t~;rentl y demand.. . .. ... ... ..:::::=~~ .. _. ~~U_. ___ __+-~-~-O--__j 
J I Parent s view on the benefit of"dUGltilln tll their child 

i-'-'-No be;~Ti-t l1t all ---- ------.--- .-- .---- 2---··----- 2 -
1-··_·- _·_ ·· - .. --.-- - -- .. -. -.-----. - --. -.----- .----------____ _ 

I Low benelit 4 4 1------· -- .-----.----.... --- -.--- .. - .... ----.-.- .. ---- --.-------------

~- ~i~~~~~~~-~\-·--------- ------------.-------- ~~ -f--~-~--.--j 

~----;=_~r~;L ~ ____ .~=~~-==_-- ~_~--~~==_~~~=~==-i 00 100 
.1 ! P;lrent s contllct to tC(lchcrs .- ._. _ .. - - ... -. _... . -----_ ... _._----+._-_ .. -

~_.tJ~ co n~!~t ___ ._ ..... __ ..... __ ._ .. _. __ ... _ ..... _. _ ... ____ . _ .. _ ... ___ ~J_5 ______ 1_5_5 __ ._._ 
i ~ . ..J:b.£!:~ .-i..s--cy~2.~1.£t-.- .. _. __ . __ ._ ._._ . _____ ... _._ .. _~:~. _____ ._+_4_5 ____ _ 
~.--I.-Tot~--.--.. -_;_--.-- _ __________ .. _____ . _____ 1_O __ O ___ t--1 O_O _ _ ---j 

I-I i Parent s p_~ rson~~ovv lip 
I I. ___ l'i~_ . ___ . _______ ... __ ... ___ ._. ____ . ____________ . 24 . 24 --
: I Yes 76 76 
I : Tota l 100 JOG r------·i-----···-- -------.-----.. ----- ... - .... --.---.------ --- -... -.------- .. -------
, ) I Famil y si ze in the house hold 
)------- ---.-.-------.-.----- -----.-.-.-.-- ----------------i 

: Less than five person 22 22 ,-----_._--_. __ ._-- .. _. ----- - --'--'-' _ ... -- - - ----- _ .. _. __ .. _--- ._------

~ ~J-I~/:t:~~~~1 g P~~S-(~-~~ -·- .. ---.. - ··-----·--i--~?-·----··----W-------j 
1- --·-·.:.--·----·---·· .----.-. -.... - .... - ... -- .- .. - -. - -."--- ... - - - "--'-1' -··-·--------1·---------
I Total 100 IOU ---- ._----_._ .. _ .. _-_._. -- _._----_._ ... _------ _. __ .. _._ .. _------- --- _ .. -

"-
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In the study area, concerning the chilCi labour demand, out of 100 respondent parents 17 

(17%) did not demand their child labour, 54(54%) of the parents demanded sometimes, and 

the n:st 29 (29%) were demanding their child labour frequently ( Table 12 No-I) .This 

implies. except few parents majority demand their child's labour. As result, it brings 

wastage of students' time and energy that can have negative inl1uence in students reading 

literacy practice. Thus, the result tells that the child labour demand could be one of the 

negative determinants for the performance of students in the study area. 

Regarding family size data in Table 12 No-5 showed that, 22% of respondent parents had 

family size less than nve. 69% or the parents h,lci (J f~lInily size of 5 to 8 and only 9% of 

students' parcllt had a fami 11' size of more than eight persons in the household. From this 

data . Irivst of the respondent parents (88%) had f~lmily size of five and above which may be 

inconvenient to read at home because or disturbance in the famil ies, sharing reading 

resources and less individual attention by parents. 

In relation to thi s, Smith (1985) researched out that those students who come from large 

f~llnily size are not favored over all academically and in reading. Thus, this study indicates 

that majority or the parents in the study area with their bigger family appears to exert 

negative influence on performance. 

With regard to parents view on the benefit of education to their child, Table 12 No-2 shows 

that 2% of the respondent parents considered education has no bencfit to their child, 4% of 

the parents expected low benefit or education to their chile!. 10% of the parents had the view 

or medium benefit to their child and majority (84%) of the respondents parents responded 

that education has high benefit to their child. 

In relation to this. Curti s (200]) explained that wllell a parental expectation about their child 

tducati on and literacy practice is high , it has positive effect on students readi ng literacy 

performance. This means parents vvith better level of viewing education as beneficial to 

child predict a positive step for performance. 
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Thncfore. it is possible to gcncral i7.c til(lt thc \inv or the parcnts about the benefit of 

education to their child brings good step ror thc progrcss of modern education in the study 

area . \\hich prcviously had ,1 trend 01' opposition and gave attention only to the church 

education. 

As I'm as, the parental contact to teachers and school s is concerned, Table 12 No-3 shows 

tha, 45% of the respondent parents hac! contact with teachers for their child reading, 

Ilcmever. thc remaining 55(;;;1 of tllC ptireills did not h,l ve contact with teachers (or 

betterment of their child reading. 

From this data, one can understand th,lt 45~;) or pmellt s who contacted with schoolteachers 

in child reading see m bctlt'r and "viII h,lve good nttitude to parent teacher rdation. 

!\' c\cnileless. 55% of the respondents who die! not h,lVC parent- teacher contact do not get 

kmllillg 1~1C ilitic s obtained r!"Ol11 parent-teachn Clnd sc hools contact. 

CO ll eLTll ing thc hencfit of parellt lL'<lchcr ,lI1d schuol conl<lCt. Ch,lil (1990) and Curtis (2003) 

revic\vcd that thc lo wer litcnlcy achicVL'1l1Cllt W,IS slL'l llnH:d rrom l11isl11t1tched bctwe{~n the 

culture of the home and the culture of the schools and teachers. When parents contact with 

schoo ls and teachers about their chilelrell literilcy thcy discuss on school matters such as 

rcpresenting PTA Hnd they get advicc about the im provement ofthcir child reading. 

Thus, majority of the parents in the s<lll1pic study do not have contact to schools and 

schoulteachers to help the child aCdclelllicnll y and ill any school matters, which has negative 

inllucnce on students reading literacy. 

4.5 Teacher Related Variables and Performance in Reading Literacy 

III this part or the analysis the errect or independent variables \-vere determined by 

inl<:rprl'li ng frelJuency percel1tage that WdS used to describe the eCkct ur the variables on 

,performancc ill reading litcracy. 
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Tabk 13: Teacher related variables (n:pericnec, training, extnl-social I"csponsibility 

and collaboration) and tClH:IH,'."s rcsponse value 
~----------------------------- ------------------ ------- ---

~_~~riables (CharacteristicsL __________________________ Frequency Percent 
I Se:\ of teachers .I -------------------

Female 59 54.6 --------
Male 49 45.4 
Total 108 100 

2 Teachers years of experience 
Less than five years 25 23.1 

Five to ten years 21 19.4 
Greater than ten years 62 57.4 
Total 108 100 

3 The role of pre-service trainin o for teaching reacii no _ __ b b 

It cioesn.'t hele 13 12 
It helps to some e:\tel:!.~ _ _____ _________ 56 51.9 

__ . .l! _l1el~reat extent 39 36.1 -
Total 108 100 

I~ -.------ - --~ .. - -.-- ------ ----
Teachers engagemL'llt ill extra socia l respollsibility 

No engagement 56 51.9 
1--

There is engagement 52 48.1 
Total 108 100 

Teacher partie i pation In the in-service training for I 
5 teaching reading 

No particieation LI6 42 .6 --.------
There is participation 62 57.4 
Total 108 100 

6 Extent of teachers collaboration with their peers for 
teaching 

No collaboration 19 17.6 
Low collaboration 20 18.5 -------------
Medium collaboration 36 33 .3 
High collaboration ___________ ')') 30.6 J-' -, --------- - ------ .- . - -- ---.- . . _--- --- ---.-------
Total 108 100 

In the sample schools. regarding the experience of' teachers in teaching profession, data in 

Table 13 No-2 shows that I'rom a total or lOR teachers of which 59 (54.6%) ai"e females and 

49 (45.4%) are males. 23 .1 % had an ~;-: perience less than 5 years, 19.4% of the teachers 

were within 5 to 10 years of experience and the rest 57.4% of the respondents teachers were 

with the teaching experience of more ~han 10 years. The data indicate majority of teachers 

have an experience of more than five years. In this regard, Fuller (1987) explained that 

teachers work experience had not significant determination on students' academic 

achievement. However, it is the common ideal condition that the more teachers have 

experience, the better the students ' performance in reading literacy. However. from the 
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Fuller idea and the students reading literacy pcrlormClnce in the study area one can speculate 

that teachers experience may nol correspoml '>"ith their commitment to teach and to their 

profession. Therefore, teachers ' dedication and strong sense oj' responsibility may play very 

important role for reading than experience alone . 

Concerning teachers training and students' performance in reading literacy, teachers in their 

pre-service and in-service training gel knowledge and skill to teaching reading. Accordingly, 

Table 13 No-3&5 shows the condition 01' both types of training in the sample schools. From 

108 teachers 51. 9% of the teachers said pre-service training helped them to some extent, 

36.1 % of them got benefit to a great extent and only few (12%) did not get benefit from their 

pn:-service tmining. In the in-service progrwll, 42.()<X) o{' the respondent teachers reported 

that they have not participated and the rel11aining 57.4% participateci and got benefit to teach 

reading.lhe data implies that above half were benefited from both in-service and pre­

service lraining lor proper teaching reading. 

Fuller (I <)g7) poillted out tlwt elTect ivc tr,linillg both 111 pre-service and in-service training 

were lound 10 be 1~lctors thaI make difTerenee in students' achievement. Thus, it is better to 

conclude that in the study mea more than hall' werc bcnelited and others were not benefited 

1I'0m training .The teachers who do I~ot train both in service and pre service tradini~ about 

teaching reading negatively influenced students reading literacy. 

'Teachers' engagement in extra social responsibility is the deternlinant Cactor of performance 

in readii1g literacy. 'fhe descriptive clata in Table 13 No-4 shows ('rom 108 teachers 51.9% of 

the respondent teachers were nut engaged in extra social responsibilities and the remaining 

48.1 % were engaged in extra social responsihilities . This implies almost half of the teachers 

were engaged in extra social respol1sihililies, which have negative impact on tcaching 

reading. Thus, I'rom this cI~lta, it is possihle to elL-scribe that lc~lchers who me engaged in 

extra social responsibility loose their time. knowledge and skill outside the practice of 

teachi ng Iearni ng process and hence th i s red lice teachers' clevot ion to thei r students and 

school activities. 'fhercfore. almost half or the teachers in the study area allot their time and 

el'!"Jrt to extra social responsibilities and this brings ncgative efkct in students' performance 

in reading literacy. 

III light of teache:'s . collaboration with Peers to better students' performance in rl~ading 

I irenlcy. the result ill Table 13 No-C) S/lows I'I'OIll I ()~ respondent teachers 30.6% had high 
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collaboration with their peer teachers, 33 .3% had medium collaboration, 18.5% had low 

collaboration and the rest 17.()% 01 the teachers did not have collaboration at all. This 

indicates that even though the extent y[,;:ies most teachers have collaboration with their peers 

for teaching reading. 

Therefore, it is possible to summarize that teachers in the study area had got some amount of 

opportunities from their peers while exerc:sing collaboration on the issue of teaching 

reading. It is true that when then: is collaboration or teachers in assessing the curriculum, in 

improving the implementation strategies, and general staff development activities, teaching 

learning process gets impetus for achieving its target. Hence, those teachers who have 

collaboration with their peers may bring positive effect on students' performance in reading 

literacy. 

Table 14: Utilization of resource, methods of assessment, view on promotion, 
satisfaction and teachel's rcsj!0llse vaillc 

~r-- ------"--'-" '-'---""-'-" " " --.-.--.-.......... -..... --_.---. No. Variables (Characteristics) Frequency Percent --- ------_._. __ .... ..... _ .. _._._-_ .. _ .. __ ._ .. _._-_ .. _ .. _--_ .. -
I Availabilit~ of reading materials I'or leaching reading 

I Not available 22 20.4 I .--.---------- --.-... -- --.-.--------... - --
79 73.1 A vailable with lim ited 

.. _---- --------------------- - -_. .. -
A dequately available 7 6.5 .. 
Total 108 100 __ --

2 Teachers use of reading comprehension in their assessment 
techn igues --

Not use it 36 33.3 
Use it 72 66.7 
Total 108 100 

3 T eachers VICWS on the ncgative innuence of the school 
promotion practi ce on students performance 

No influence 10 9.3 
Low influence 14 13 

f-. ._--- -------------_.-.--- --
Mediulll influence 60 55.6 

--.------------------~--. 

High inflllence 24 22 .2 ... _._--_. __ ._._ .. __ ._---_._ .. _--_._- . 

Total 108 100 ---------._---_ ... _------ _._ . . _._-_ .... - ._-_ ...... _ ........ __ .. _--_ . •. _._ ..... - -_. 
.:) Teachers job s "ti s f~lctioI\ ill their profi:ssioll - ... . __ ._. __ ._ .. __ ... _ ._._ . __ .... __ ...... __ . . _-_.-

No satisfaction 41 38 _. __ ._----_ .. _ ..... . .... .... _-------_._ ........ _-_ .... --_ ........ _---- _ . .-
There is satisfactioll 67 62 

.. _-----------_._--_._---------------
Total 108 100 

---- ._---------_._-. ------
5 Teachers reason for dissatisfactiol~ In profession 

Low monthly sal ary alone I 2.4 ._---_. 
Tiresomeness of profession alone 3 7.3 

Less respect of erofession by the comlllunity 7 17.1 

Low salary, less respect by comlllunities 19 46.3 

Low sa lary, less respect by the communit ies, lack of I I 26.8 

- erogress on erofession 
Total 41 100 
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CUllcernillg the availabilit y or reading m:ltCl"ia/s 1'01' teaching reading, data in Table 14 No-I 

shov .. ed that 20.4% of the re spondent teachers responded that reading mater:als to teach 

children were not available at all. The remaining n .1 % responded that, the materials were 

(1\,t\il<1blc with very limited amount. It was onl y () .5% oethe teachers who confirmed that the 

materials were available adequately. This implies the contribution of availability of reading 

litC'r~llure ill the sample schools was in vcry limited extent. The uniform scarcity of such 

materials inlluences uniforml y the teaching reading activities. Thus such availability 

Ilegal i vel y affects perforllHlllcc of st uden ts at the schools u ndersludy. 

For the impact of' teachers' method ~ of assessment , data in 'T'able 14 No-2 showed that 

33.3% 0fthe teachers did not use rec,ding comprehension test , the rest 66.7% of the teachers 

re sponded that they "vere l' ll1pluyiilg reading comprehension test in their assessment 

ll'chniqllcs. Thosl' teachers who did not L1 SC il1el Y inllLlence students' performance negatively. 

Thi s result indic:lll's that stuck-nts \VllOS\.' tl'(\cIICI'S did llOt lise re;lding comprehension test 

mi ght not an;li yze comprehension or te:o-:ts ,\lId teachers Illight haw not suggested strategies 

to il11prove studenls' comprehension ilbilit y. In othl'l' words students who are not assessee! in 

such method 111(1)' lose the usc or remjing cOlllprclll'n.-.;ion test such as meaning formation in 

the tc :o-: I which ;s dirlicult to g.et rro!l1 worci recot:', nition and oral reading (other form of 

reacling).Therefore, in the study arci.~ the lack of proper assessment technique has ilTipact to 

gi ve proper feedback , to evaluate the over all result of the reading literacy practice which 

11<IS negative eirect on the students read ing. literacy pei'lonnance . 

The other dekrminant of' readillg lite:-:.Ic y "vas the scllOol promotion practice. Data in Table 

1..+ No-J showed that teachers 1()I'\\,ll'lkd their bl, lllling on the school promotion practices 

,lIlel its lIegatiw illiluencc 011 perIC)I·Il\,111C\.'. It Vi<lS SIIUWII that 22 .2% oj' the teachers said the 

school pronlOtioll lJl'dctice hdd high IlCg.~lti vc illilucllcc un perll)J'mance. Majority of the 

r\.' sponden ~ s 55.6% responded that it 11<I s mediulll inllucncc ane! the rest 13% and 9.3% 

responded that promotion pr;lc[icc h,ld low illiluCI1Cl' ,llld 110 inllul~ncc at al l respectively. 

Thi s result seems to express that tc,ICi1C\'S vie w on promotion pr:lctice of thci:' school IS 

inclined to the idea of students ' social promotion or simply prol1loting students from grade 
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to grade with out repetition. In addition to this. the result expresses that teachers seem to 

have beliefs of grade repeti tion as a good instrument for better performance of students in 

reading literacy. lhus. as teachers arc thc very instrumental Jor better performance of 

students. their view on ed ucation ill gcne r,iI ,md promotion practice in parti ,: ular can be 

taKen as e fl'ecti ve judgment and hence it is possible to argue that schools students 

PI"l,!llOt ion practicl' in flu ell ce stuti ellt s re(lding litcr(ley perronmlnce negati ve ly . 

\Vith regard to teachers' satis rClction in their pro i'ess ion , Tabl e 14 No-4&5 shows 62% of the 

respondent teachers were sat is fi ed vli til the ir prolCssiu n and 38% were not satisJ-ied with 

their profession. The dissatisfied teachers reasolled their di ssa tisfaction; majority of them 

46:1% we re di ssa ti sfied by the low monthl y sa lary and low social respect by ~he community, 

others responded that 2.4% onl y low sa lary, 7.:1% blamed on high demand from the 

profession. 17.1 % by less respect Cor the profession by community and 26.8% of them 

bI2.:11ed on low salary, less respect by community and they do not get promotion in their 

profession. 

rhe result of the 38% di ssatisJied teachers beliefs about their profession may affect their 

co mmitment. strong sense ot' responsibi lit y, expectation on better performance of students, 

creati vit y. internal rnoti vCltion ror teaching ,mel their elfeclive use or instructional ti me which 

have a di rec t relation with performan ce or studen ts ill reading literacy. 
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CHAPTER FIVE 

Summary, Conclusion and Recommendation 

5.1 Summary 

The problem of quality education assoc iated 'with the specific problem of students 

performance of reading literacy was the issue. yvhich led to the study students' performance 

in reading literacy in grade four of South Gondar Zone. 

Accordingly, the main purpose of the study was to analyze the performance of grade four 

students in reading literacy und the inlluence of' var iables related to personality 

characteristics of students, home background or st udents and teacher related variables on the 

performance of students in reading literacy. 

In order to find answers to the bas ic questions, different instruments for data collection were 

used. The major ones include read ing comprehension test items, which were administered 

for 384 sample students in the selected 10 sample schools. questionnaires that were filled by 

sample students and for 108 available te8chers in the sample schools and 100 volunteer and 

access ible parents of the sample stuc:ents. Each instrument was piloted for their validity and 

reliability. Finally, the collected data were analyzed by descriptive method, independent 

sample t-test Pearson's correlation a:1d multiple regression analysis technique. Th,~ basic 

results or the st lldy were also interpreted lIsing inlcl\"Ination in the review literature as a 

means of comparison to results obtained through analysis of the collected data. The results 

of the whole analysis can be presented as follows: 

Concerning the level of performance or students in reading literacy, it was found that 

49 .38% mean performance, which is slightly below the minimllm expectation (50%) result 

or ivloE. In addition (5 I .3%) or the -;tucients performed below the mean and half of the 

student s did belenv the median sco re (45%). 

Regarding the difference or performance between urban and rural students 1.74 mean 

(tifference \vas observed in l~l vo r or urban student s unlike the result of ETNLA (2008) and 

it was found as significant predictors ni'perlcll'Il1L1IlCC in the multiple regression nt p<.O'i. 
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The variables describing students ' personality characteristics showed statistically significant 

effect on reading literacy . Gender 01' StUdCII[S as one personality character of students was 

intluenced by 8.61 mean differences in favor of boys, which was statistically significant. 

Age of students was positively correlated and significant predictor of performance at 

P<O.O I. Other variables such as students absenteeism, students reading with peers and 

!"rcqul'nc)' of reaciillg vvith peers, time lilken by students to travel from homes to schools, 

number of students meal per day wcre !"ouml signilicantly correlated and predicted students 

performance in reCiding literacy ei tl1<'T at )J < 0.01 or P< 0.05 levels. Other variables in the 

personality character group such as stlid':1l1S reading interest and their reading frequency and 

students' attendance in pre-school educatiun (Killliergarten. Church or Quran) have positive 

relation: howe ver, these \',Iriabk's were nut signilictlnt determinant o{'reading literacy. 

Tile seconcl group of' variables was the hOllle b~lCkgroullci characteristics that were describing 

the performance of students in reading. Majority of" the sampled parents were found that they 

lkll1and their children labor. Educ,ltion ic\"(;.'1 of parents were not found as encourageable, 

majority were illitcrate and onl y \vith basic literacy in adult and primary schools. Parents' 

monthly incomc was not adeCJu~lte to support their child. The type of support was limited to 

minimum intervention in dircet rcnding (J .'isisttlnee. P,lrents view on the benefit of education 

and parental contact to teachers Iwd considel'<Iblc improvement as compareci to what was 

h<lj'j)t'Il('d in the rll"l'vious time. 

i'he third group uf variabks was te,lehers ' rel(l[ed characteristics. The variables explaining 

the role of teachers ill students ' pel'!()J"!II<lnCt' ill r\:adillg literacy had different eflect on it. 

(v1<ljority 0[' the teachers wel'c h<lve 1l1()!'e thell1 Ii ve ye,lrs or expcricnce . Training in both pre­

senice ,lIle! in-scniec WliS ,It III ocicr(l Il' Ien'l. almost h,de of the teachers got benefit from 

training. Most or the teache rs h" ve engagemcnt in e:-;tra social responsibility. Majority of the 

tenchers ' ha ve collaboration with their pee l's rl'garciing how to teach reading. Most of the 

tear:hers responded that reading ll1 :llcl'i ,ll s len te(lching reaciing were available with limited 

e\:tent. Teachers' usc of comprehens ion test in their asseSSme!lt techniques, teachers view on 

the school promotion IJr<lctiec (Ind te~lehcrs job s"ti s l~etion were {'(jund not in positive side 

f(ll' reading literacy perlorll1C1nce. 
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5.2 Conclusion 

Based on the results obtained from data that were analyzed and interpreted, the following 

conclusions are made: 

• The majority of the students do not peri()J'Jll the reading literacy test according to the 

intention of the curriculum and the role of reading literacy in the first cycle primary 

school. As a result, the expected profiles in the primary schools appear to be not as 

intended. 

• The low level of performance of students is greater in rural students. This idea helps to 

conclude that most primary schools in the area under study are characterized by 

relatively weak perl()rmer in reading literacy than the students in the few schools 

located in urban areas . 

• Reading literacy performance has been significantly inlluenced by gender of students 

in favor of boys. This indicates that the common experience of the area undel study 

disfavored girls' education by decreasing their participation in community, home and 

SL..hools which result in gender based di vision between two sexes which has the 

negative effect on girls' perfornnnce. 

• Regarding age of students, it can be concluded that there is a significant relation 

between age of students and their pei'lc)J'Jllance in reading literacy. The younger 

children performed less than the relatively older classmates. This implies younger age , 

students' lose attention to reading and have not experience of reading as well as 

dominated by the older cl~lSSn1<ltes. 

• Both the correlation and multiple regressIon result indicate that absenteeism is 

significant determinant or performance. This helps to conclude that there is students 

absenteeism and their on and 01'1' attending of schooling due to high child labour 

demand and weak follow up of concerned bodies. 

• Students who have experience or reading and better frequency of reading wit)1 their 

peers have performed significliIllly in re(lciing literacy. Thus, students who have ability 

or rorming peers by theIl1selvc~) (~I' with the help or teachers or parents have good 

opportunity of reading literacy by peer interaction, coaching and dialogue formation. 

• The time taken by students to travel from home to school has a negative signiticant 

relation with students reading literacy performance. Thus, the schools, which a:'e not 
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near to students home. bring discomfort lor parents and students, which in turn bring 

weakness in their p~rrormance. 

• The number of meals students get per day is found positive significant predictor. This 

implies those who eat three and more than three times in a day perform better than 

those who eat once and twice in a day. Therefore, the in ability to feed three or more 

than three times due to shortage of food decreased students' performance in reading 

literacy. 

• In the sample schools uncler st lld y. most parents demanded their child labour and this 

has negative inlluence on students' reading literacy performance. It can be concluded 

th(1t the child labour demand associ(ltcd with the subsistence t~lrming practices and any 

other activities are cause lor absenteeism which in turn case lor weak performance of 

students. 

• Parents' l:dUl:Lltioll level and thl: ir support to child remling are more or less uniformly 

not at positive side to students' litl:racy . ·rhus. the culture of home literacy in assisting 

children in direct rl:ading. material provisions and employing assistance reader is 

weak. 

• With regmd to parents Vll'W on the beneJit of education to their child, it can be 

clnlcluded that it is improVl'd ~llld 11<ls brought progress errecl on the over all system of 

modern education relMively rrom their prl:vioLis \Veak attl:ntion to modern education. 

• Regarding teacher related varidbks it can be conclude that majori ty of the teachers 

have prl:-sl:rvicc tmining ~Ibollt how to tl:Clch rl:ading, thl:Y have collaboration with 

peers on teaching reading. they sat isfied with their profession they are not engaged in 

e'\tra soc i,ti responsibilitil:s <Inc! thl: have bdter e'\I)L~ricncc ill teaching. As a resldt, this 

is found to be good step to determine studellts reading literacy positively. However, 

the limited availability of rcadillg Illaterials lor teaching, teachers blaming of schools 

promotioll praclin~ . considerable nUlllber of teachers dissatisl~1ction in their profession, 

teachers lack of' using proper (lssessment techniquc while promoting studenrs and 

teachers ' participation in the in -scrvice tr;lining were dcscribed as in sufficient that 

lwvc negative impact Oil rending literac y performance or students in the area under 

study. 
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Recommendations 

Based 011 the result of the study and other related findings, the following suggestions are 

forv .. 'arded by the researcher. 

1. It was found that performance of students in reading literacy in South Gondar is not as 

expected. Therefore, improvel1lent in the reading literacy performance of students such 

as tutorial program, material pr(wi sion and attention on the issue has to be practiced by 

the schools especially in their school improvement program. 

2. Students readi ng literacy performance had di fTerence bet ween the rural and urban 

schools. Urb(ln school students' werc relatively better performer than rural; may be 

due to the poor I~lcilities Clnd poor lill'r,lCY culture in rural schools. Therefore, different 

concerned institutions and parents need to take Clction to all schools in general and 

rural schools in particular by decreasing child labour demand, by adopting literacy 

c" lture and by providing different reading facilities to rural schools. 

3. Girls pcrlllrlned significantly less than boys in reading. Thus improving the 

performance of students is needed, especially improving performance of girls. The 

schools and other stakeholders need [0 give a high priority to girls' education. These 

possible interventions could be through making girls active participant in schools and 

in the home, implementing tutor:al program and reading clubs as well as, over all 

behavioral ch{lnge on girls' edlll,ltion in schools {lnd in [he homes through training by 

teachers and kebele education agents . 

4. T:iC relatively younger age children pcrlllrllll~d less than the relatively older ones. As a 

result schools and other concemcd institutions need to improve the performance of 

younger ages, mainly the specific age group of' the grade level by making schools 

allractive to them, by frequentl y coullseling. ~lrranging selXlrate classroom with age 

mates to avoid the domination by older ones and by developing their attention to 

learning. 

S. Other variables III the personally characteristics group Stich as students absenteeism, 

experience of peer reading and frequency of students reading with their peers, distance 

oj" schools to home. the numbcr of meals per day were found as significant 

determinants of students readi ng literacy. There lore , schools, education officers and 

other stakeholders have to intervenc and practice proper {allow up on reducing 
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slcidents absenteeism such as by involving childrcn's right committee (eRC) Hctively, 

fostering students experience and rrequeney or pcer reading through peer reading club 

and by making inter-personal interaction in the class and outside the class, constructing 

schools near to students, ' introducing school feeding program and proper nutrition 

education for proper way of feeding system. 

6. The result of high child labour demand may be associated with the subsistence 

agriculture system in the rural areas therefore; kebeles and parents in the rural areas 

have to develop system of keeping cattle either commonly by elders or by feeding 

them in the home (controlled grc1i'.i ng system) The contribution of parents have to 

improved by developing literacy culture f(i r comlllunities and parents, by offering 

parental education through non-furmal mlult cducation and training by woreda, kebele 

education affairs and by teachers. 

7. Regarding the teachers related variables. different concerned bodies have to shew their 

willingness to improve teachers' bc h:-t vior anc! quality. There focus should be on the 

provision of books and children litcr,lture far teaching reading and involving teachers 

in in-service training like continuous prof~ssional development program. In addition to 

thi s as considerable number of teachers were not satisfied with their profession, they 

may lose commitment to students and the schools . Therefore, efforts have to be made 

to improve teachers' s(l ti s f~lction. which in turn helped to progress their profession and 

students reading literacy . 

8. Since this stud y depelllkd 011 qU,llltitative as pect or stud y. qualitative research 

especia ll y detail observut ion or CI,l SSroO Il1 interac tion between teachers and students, 

frequent tes ting of' st uden ts with oml rcading, word recognition and other forms of 

reading assessment in a longitudinal stlldy lInd applying content analysis research on 

the curriculum materials can be e:5senti al fur f'urther investigation. 
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Item Group 
No. items 

I Ug- 8 
Lg = 8. 

2 Ug - 8 
Lg = 8 

3 Ug - 8 
Lg = 8 

4 Ug - 8 

- - - __ l:g ~~_ 
I 5 Ug - 8 

- ---- _.- -_. _ l:~ __ ~ ~_. __ . 
() Ug · 8 

Lg = 8 
7 Ug - 8 

Lg = 8 
8 Ug - 8 

Lg = 8 
9 Ug - 8 

Lg = 8 
[0 Ug - 8 

Lg = 8 
II Ug = 6 

Lg = 8 
12 LJg = 8 

Lg = 8 
13 LJg 8 

Lg ~ 8 
14 Ug = 8 

L" -- 7 --_. ---"'-- - -
[5 Ug '~ 8 

--- Lg = 8 _ __ 

~ 
Ug ~ 8 
[.g ' 8 

---""---

17 Ug ~ 8 
L!.!, = 8 

18 Ug = ~ 
Lg = 8 

19 Ug = 8 
Lg = 8 

20 Ug = 8 
Lg = 8 

Appendix A 

Item Analysis table 

Correct 
respo nse In 
l:ac[!.J2.I.~ 

Ug = 7 
Lg ,= 3 
Ug = 8 

~3 
U" b 

04 
Lg = [ 

Ug =6 
[ " .C , 
- ~ -

27% of students ti'om upper group (Ug) 
27% of students from lower gmup (Lg) 
~vel ofclifticliity (LO) = llg + Lg x ~ 

- - - T -
lJiscrilllimllion Index (01) = Ug - Lg 

'1ST 
[ f ell IS to ta 0 LIQJ2~_an ower group 

!LO in % OJ in Item omitted 
dec i mil [ 

._-
62.S 0.5 

6lU\ 06 

3[ 0.38 

S O.S 

--~---------.-
- ______ " ____ -0-__ - --- --.---. --'-

LJg =4 ][ 0.38 
[ ,,'.- [ -.::::- -- ------- --. . ---
LJg 7 (12S US 
L" =· 3 .=--::----------_.-
Ug =S 43.8 0.38 
Lg =2 

--
Ug =6 SO 0.5 
Lg =2 - ---_. __ . 
Ug "1 3 [ 0.38 
Lg = [ 

Ug =4 37 . ."> 0.25 
Lg =2 
Ug =4 42.8 0.3 
Lg =2 
Ug7 56.2 0.6 
I " .c, 
~--.--- - .---- -_._._-
LJ..7 

b M>.X (UX Two item Ilot liIIed 
J:J2~ _____ -------- -_. 

Ug ·~4 i/O 0.27 Olle itelll not filled 
L" -. ") __ :'J2 .. __ ._=_ .. ________ ._-_ ..... _-_._-_ .. .• _. --- ---_ .. _---_._ -- ---
lJg 6 S(1.2 (UX 

--~~~.~-~ -".---_.,. -.----- ... -.-- -------
lJg · S 4].8 o 38 
I.g2 

"_ ." --~---- . -,.-. -----_.- "-'-"---'-- - --- _._ --- -_. 
U" ~6 

'" 
50 O.S 

L.g C~ 2 
-------

Ug =8 6:::.5 0.75 
Lg =2 
Ug =7 62.5 0.5 
Lg =3 

I 
Ug =7 62 .5 0.5 
Lg =3 

Remark 

;\ccepted 

Accepted 

Accepted 

Accepted 

Accepted 

Accepted 

-
Accepted 

Accepted 

Accepted 

Accepted 

Very low 
OI 
Accepted 

Accepted 

Very :ow 
01 
Acceptl:ci 

Accepted 

Accepted 

'--'---
Accepted 

Accepted 

Accepted 

60 



Appendix B 

Table - shows the reliability of test items by person half split and spear man - Brown 

formula 

Students ------ ·-----·--r-~-} 01.', Score of' odd Score or even 0 - E---- items frolll items frolll 

50% (0) 50% (E) 
-----~-- - ------ ---- - --- - - --

XI .. ,5. - -IS f ""-' 1('25 2025 
-----~---- -------_ .. 

j( 2 40 4() 1600 1600 1600 
-- _ . 

40 -.. - --·'3·5-----·---,600'· .... --'225- '400 X 
.., 
.) 

.--r-------.----.---.. - .------.-------
X4 35 40 1225 1600 1400 
-----_ .. _--_ .. __ .- --_ .. _ .. _._--- -- ------ -- .,--_.,-_ .. _-- - - --_ .. _---- ----. 

X 5 30 40 l)(J(J I CJOO I 200 
---_. 

X 6 30 35 900 1225 1050 
-

X 7 25 40 625 1600 1000 

X 8 25 35 625 1225 875 
----.-----_ .. - ------._.------ ---- ----- _. --"-" - . .. _-----_._- ----

X 9 20 40 <100 1600 800 
----------'1--.. _-- ----l)(5() X 10 30 30 l)OO 900 

---_ ._--------- ._-_ ... __ ... - ._--- --750 X I I 30 2S ()()() 625 
-------1-._----_ ... _._._- --_.-.-- -.. _--.-.--- .. _---- ---_.- - .---_. __ . - -- ------._- .. _ .. --_._--
X 12 30 25 ()OO 625 750 

X 13 25 25 625 625 625 

X 14 25 25 625 625 625 
- ~. X 15 20 25 400 500 

---
X 16 20 25 400 625 500 

-----
X 17 20 25 400 625 500 

._--
X 18 20 20 400 400 400 

X 19 20 20 400 400 400 

X 20 15 20 225 400 300 

X 21 15 20 1- 225 400 300 

I X 22 
. __ ._--1------_ .. __ .. _-----.--_ .. _--- -----_._ . -------. 

20 IS LIOO 225 300 t--··--------·- .-.-.-.. ----_.----_.- .. -_ .. --_ . _ ... ,. _. _ .. - - _. ------------ " 
X 23 15 20 225 ·1 (J{J 300 

-- .. ~------.. --- ---.~- 3-00 X 24 15 20 2 ~5 ,100 
'-------- ---~ .... ------- ------

2is X 25 15 15 225 22S 

X 26 10 20 100 400 200 
----100-1 200 X 27 20 10 LIOO 

i~~E-----
_·---t--X 28 15 I 0 2~S 100 15 

f.---- ------------~ ---- ... -15----·- -··IO() --· .. :zB-j-I-SO X 29 10 

X 30 10 10 100 10? I 100 

N = 30 Io = 690 IE = 770 I02= 18300 IE"=22750 IOE = 19825 

- Formu la for half split Pearson 
prod u c t. 

r()J~ ,~ NIOE - IO~.)~ 

[NIOl - ~(O)2] [NIE2 - I (E)2] 
Where roE is correlation 
codfic ient of odd and even items 
N =no of individual i.e . 30 
I = Summation 
rOE =_30 x 19825 - 690 x 770 
FlOx 1 B3004761001130x22750·S929001 

(>.~tJ;?Q 
65318·10000 
'" 0.78 

- Total reliability b.y spearman 
Brown formula (r) 

r = 2rOE 
1+ rOE 

= 2xO.78 
1.78 

'" Q=~Z (more reliable test) 
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Appendix C 

Addis Ababa University 

f ClIl'riclIllIm and Teachers professional Development Studies 

/CTPDS/ Department 

Questionnaire Designed for Grade Four Students 

General Directio ns 

Dear Children /Students/:-

This quest ionnaire is desiglled to ob tain illi"O('Jlwtillll 0 11 readin g lite racy performance for the 

fultillment or postgraduate studies ill AAU CTPDS department. Therefore, you are kindly 

requested to provide the required responses regarding your self. 

NB: 

a. Give your response to questi ons by writing on the space provided or tick mark 

b. You are kindl y requested to LiJ the ri gh t response for the quest ionnaires. 

c. There is no need of \v riting YO ll!' name/s) . 

Part 1 - Backg/'ound Info/"Illation on respondents' pc/"sonal characteristics 

I. Name of School -------------------------
2. Locat ion or School Rural D Urban D 

3.Sex Male D fema le D 

4.Agc ____ _ 

5. For ho w Ill any days you were absent rrom school in first semester of this year? 

1. Not at all D 
2. Less than 10 days D 
., 

10- 15 clays D J. 

4. grl'nt er thun 15 d,lvs D 
6. Do yo u like to read books and other cil ildrcil literature 

Yes D No 

7. I f yo ur answer is yes fo r question number six ho w often yo u read? 

I. SOll ll'liIll CS D 2.l11ost 0:' till' timc D 3.always 
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8. Do you have the experience of reading with yo ur peer? 

Yes D No D 
9. If you read with your peer how often? 

a. Sometimes 

b. Most of the time 

c. Always 

D 

D 

D 

10. Have yo u attended any kind of ed~lcation other than formal education? (Kindergarten, 

church or kuran) 

Yes D No D 
1 I. How long you walk from yo ur home to s(;hool'1 

I. less than 30 minutes D 2.30----45 minutesD 3.more than 45 minutes D 

12. How many times you get meals in a day? 

I. Once D 2. Twice D 3. Three til11(;s D 4. more than three times D 

13. Do your parents provides materials to be read? Yes D No D 
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Appendix D 

Questionnair'e designed for' parents 

Dear parents: - this questionnaire is designed to obtain information on reading literacy 

performance of' yo ur chi ld. 'fhe purpose or the questionnaire is for fulfillment of 

postgraduate studi es in Addis Ab'lba Unive rsi ty CT PDS department. Therefore, you are 

kindly reques ted to give yo ur response. 

~ B: ,I) Give your response hy \\Titing ill thl' sp;lce or hy signin g "--J" mark accordingly. 

b) No need o r writing yo ur name 

I . Educa ti on level or parents 

I. Father I ) Illiterate D 2) f3as ic literacy(primary or adult) D 

3) Secondary ed ucati on D 4) Above Secondary D 

ii. Mother 1) Illiterate :-::=J 2) Basic literacy (primary or adult) CJ 

3) Secondary ed ucat ion D 4) Above Secondary D 

2. Type oj' occupation oj' parent s 

i. Fat her D I) Farmer D 2) government employed D 

3) Privilte husiness r I -t) other iLlIlY __ _ 

ii. Mother o 
D 

3) Pri va te bus i ness 

2) government employed D 

4) other irany __ _ 

3. IlenN wo uld yo u roughl y estilllate yo ur income in the household per month? 

I . Below 400 birr 

2. 400 -900 birr 

D 
D 

:l . l)()0 ·· 1400 birr 

4. 1400 ··· 1900 birr 

-t. How many j~lInily ll1embers arc ro und in the house hold ? 

5. Do yo u help yo ur chi ld in re,lding literacy? 

1. Yes D 2. No D 
6. If' yes, what type of' support do you IJ.ovidc? 

I. Helping in reading directl y D 

') Pro\ 'idillg books and children liler;lture D 

.l. Crea ting conducive ein-irunlllent ror reading D 

D 
D 5.Above 1900 bir!'D 

7. 1-1 0\\ much do you think that ed uC<lti on wi ll benelit yo ur chi ld? 

1. Hi gh D 2. Mcdium D 3. Low D 4. No, benefit at all D 
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8. Do you contact teachers aboLiI yom child reading literacy practice? 

1. Yes D 2. No D 
9. I-low often your child abse nt from school to support you? 

1. Not at all D 2.Sometimes D 3. Most of the time D 4. Always 0 

10. Do you have a follow lip about your child reading practice? 

I. Yes D 1. No D 
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1. , 

'Appendix E 

Questionnaire Designed for teachers 

Dear teachers: - this questionnaire is designed to obtain information on reading literacy 

performance of students for fultillment of postgraduate studies in AAU CTPDS department. 

Therefore, you are kindly requested to give your response. 

NB: a) give your response by writing on the space or by putting tick work j.yj accordingly. 

b) No. need of writing your name 

I . Sex Male D D 
I Years oCexpcrience in teaching _ _______ _______ _ 

3. How much does your pre-service tf:lining assist you while teaching reading? 

I . Highly D 

2. to some extent 

3. It does not help 

D 
D 

4. Did you get training in thc in scrvicc program about the mcthods of tcaching reading? 

I. YI:'; D 

2. No D 

5. What is the extent of your col laboration with peer teachers to develop reading literacy 

performance of studcnts? 

I. High D 2. Medium D 3. Low D 4. No, Collaboration D 

6. Are you engaged in any extra soc ial resp()nsihilitics outside school? 

I. Yes D 2. No D 

7. Your teaching load in the schoo l per week is ______ ______ _ 

8. Is there availability of the necessary resources to teach reading? 

I. Not, available D 2. avai lable with limitcd number D 

3. Available and adequate D 

9. Do you assess the performance of students usi ng a rcading comprehension test? 

1. Yes D 2. No D 

10. Are you satisfied with your profession? 

I . Yes D 2. No D 
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11. [I' yo ur ,1I1swcr is no wh(lt is/; lrl' yO lll' IT(lSon(s)') (yo u can choose more thall one) 

I. The salary is not adequate D:2. The profession is tire some D 

3. The profession is less respected by the community D 

4 . I do not get progress D 5. J r (lll )' _______ _ 

12 . To what extent your school st udents' promotion practices influence their performance 

negati ve ly? 

1. no influence at al[ D 2.low inJluenceD 3. med iUlT'1 influence 

4.high influence D 
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Appendex F 

nt"V"fl ~,nrl wiJiCA,'I: /»'/-'I'9"UC'/' t-t'l.:(>:· IJ P'Co,'I' '1'9"UC'I,Cj- aIl9"UI"'~ all-J) A°'?'I- '/-9"UC'/­

tll/:{'\ 

IIht-rt-~ h~{,\ 't'OTJt$V'1'- r'I>lO anm~,~' ~,m:p'IK, allantJl:-

{,\A:r- IJII.U allm~,;" 0,'10<1 l'il'i'}F} '71)cl? ,,-'/,)- W"/'ifl-fl 'fl;J':)-:hJ- 'I.e Jl(IO)-'~ :riC I'tOTJ£I~C;'/' 

'UD':: fli1lf'19" \)i, (~'~F~ i'l(f? ,,-'1,;)- (l'I-{fClt'ltl'l- (J 'HI~I{,\ 9"'1 't'i i,'} g:'f-Am- '/-'fl'nc 'hnr ,9''1 ',r u-:: 

OlJI'tA(l.Jl 

U. 9"'I't'i fl'/-Am- hr,:,/' (l;J- t'!t'I(/)- m,Cj-:'/- (l;hD- (lanuCl-t'!'/, A,lf'~ I't~'~ 'III(/)- ,~_i(IO "-Y" 
9"A h'/- (l0'] Y: l "I'UD-:: 

II. (lao(J1g,'/: fl9" ally'CJ: ~,.efl6,{'\ '79" 

1'-1-/ll.,t: M" I. 

') 

3. 

4 . 

S. 

is: tI '1, 

--------

'/me: 0 
(IJ'/.ll.' 0 A. '/' 

D 
o 

flI,':.O_ ~(IJ- A. o,?,fl 'I-C IIA'i'!- '1' 'i- 'I' J'tl{,\ 11'/-In.'" 'I'C-/' 'I {,\/'liA? 

I. 9"'i9" (,{,\'/'lIH" 0 2. hlO ,/.'~ ,f"/A'I'C;J:t'lU-

3. III 0- 1 5 Yi 'I'C): II ,,-

6. oIlY,'(IlCj:-/-'}(i t'l.t'I,,:r- t'lU'/'i'/' IJ (1lI,m;"ffI). ';" U,(:::j'-'} {II/'in'fl ,/-(/),(~t'luli'i,? 

i,(/),v,t'I U' 0 (,{'\(I),e:9 n 0 
7. t'l6r,:(/)- ''1',(''1: an{,\flU(t'i) i,(I).l~1I /J- IlIY'I 9"'~ ,f'tIA '/.11, :)"/rJIIU(t'i)? 

o 
o 

I. {,'~,(nJ': 'I,ll. 0 2. {dl'Ir,:(l)"~ '/.11. 0 3. /J-A 'I,ll, 0 
8. h:}'~,r,: ,~C IJfl,?'~(l,n {,\9"Y: {,lIu/1i? 

{,$V ~,N~ 0 I'N~9" 0 
9. h:}.I?,r,: ~C 1'9";J-'/n,NllltJ", all:'; mg,9" 9"'} '1.11. 'J{f)' 1'9":)-'/Om-/(J,(l)-? 

I. {,vn>.>: '/.11, 2. {\'(JIJ';:(I)" } '/.11. 3. (},{,\ '1,1 I. 

I O. 1lt7llg_0~:(/)- '/-9"UC'/- (I}-(J:1_ nll.I) (1llt'l-1-9" O"O.I?_ u'l';'/' j O'l:fl (/)g,9" O·/?t-'~ ')'9"UC'r 

,1' 9" (.u /t'i ;1-(1)' ,'J' t'lU /Ii? 

·"9"(..,ellm' 0 (\{,\'I"IIICI,'9" 0 
II. hn.'hJ (l),~_ '/'/11.'/- fl'/-'IS: fl'i'!- 'I,ll. g,(lJ{}Y:'(J'I {,\ ? 

I. h30 ,('.'I:.'J' ,f"/A 0 2.30----45 ,{'.,/:.'J' 0 3. h45 .~_'i:.'J ' I'(lt'lm 0 
12. n'I"} {},}:,- '/.11. ,/-t7I1 'lrJt'lU'? U\ '}.~- '/.11 .. (J;JO 2. U-t'l,/- '1.11. 0 3.('Ifl'/- 'UP 4.h('lfl,r 0 

(]t'!g, 

I~. (ll1\;o:TtJ t711 '1."ltj:·/-("i t'I.t'I'.:r t'lUy"j:,' \'{II1,U"/-Y,'U-(,':T'} ,e'lII-{,\'I{,\('Ii{,\)? 

(\,<:','III-{,\:);9" 0 ,<:':1II-{,\';:/,\ 0 
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,---, ·(/)VII ,­L-J . , c D .,6·WVrl 'I 

(,·VV'c.f ·cDV\~ ,!,QQ." Jr-r:'VI~ 'dv ' ')rrI ':'l,IJ"',VI,oU ·~'UVI! ./:1,'1v(. 'IT)'W 'jJrrI ./:'U/'f:L~ 'L 

o .,6~IJ·Vr\ 'z: D ~U'VI~ 'I 

(, ·h.6U·VI~ ·t .. \·1,'1v(. ,\(}'V"'r\ ·uv?unboU ·tt.HV '?rrI '/J'U/./.~ '9 . . . ( . . 
D .,6l.:rSSI{ ·/:~)'~)' 7(1/J ,,(,{, .. (, v D 

D 

:!!., , "~: 1/, 'r 

D :~V~I~o,{.J 'z: :~·k/Yl/ '[ 

(, (1)1, V'(1J' L,6 {,UJoo 

·1;'b'~'7oDJ ./:·LJ'j·(-.. 6r:\ JC ro·,{' .. !'z·S{: {,·')(1 .. (,OfJl{ 1,;Sl.;I,oV ·(: "V·.t IH;{.r) {'J.uJ?l,u·h\ 'C 

D 
D 

.. lHU,WVVV'I{ .,6L,(, 'r 

.. (,V·(}"(}I{ :'·U U .. aJl{ C 

D .{/ V:~,i, V'V .('I,'{/ :"lJU ((JI{ 'I 

(' V'(bI.~\;JV "(1'11 :Jl,u ·"VI~u r\ U,LJ{, VV ~UJ\;JV 'dv '')rrlU 'j; 

(, \;J. (: elJ '<' .. I,:J :() I{ 

hl,l{ .JI,o·"Vl,oV ·.hIJ?I,(}·"V {'·1.<)(1 .. ('·I: IJ,!JL\ J.r6.',l"V'V 'dv 'jJ(r/ oo'~)"/:r\ 'r 

·/: bU' ./:cw'o ·/:lJ·Vl.Vl.rf '')rrI :Jl.o·"VboV 'z: 

D .I:·V D :j{,w .(J '[ 

.,6{" ,<,'7Vrfl~ :!Jy,oo .. 6VI./ 
:: .(/)1, I .. 7·'0' 1.0 lJ 

-/:L<\;Ju6 "!'-" .I,,-iJl.;U -cD :l:vv {'J,l.; .,(,'(}(/) :l,y,u,{.JlJ ·(/)·(: tJ ·/.</YL<lJ .UJV·/:V {,·y'v.,(, .. 'n 

S·UVvL.n 

::·n,.{:vcPr\UJ./: .'.J'/:(1·/:lJ ·UJV·I::(H,\~ !J.v.,(, ·(/):~VL<L<·/: 'WVvV c'cI, ./:UJVoo !X/(Jo 

~VL<L<·IJ ·H .. 'Jl{J :,,~~v .,(,I, cOVV ::'(1)1, U'/,I'I'IJV ·/'.'hi, rfblJI,o ?l,'~' -~· "V · {l {,(vSt([.oV . . ... 

1.7:il..oU -1:7Voo J l.J .. 1:4;' U' ·1:~i7(Jor\ tJIH,I{ tJ.ro?l,/J·'·(\ '(/):J:C'II"'r\ ,':'ifUJao Wo' 

{, . ') (1.,6 (10 .~1·(/) 

,/:,a'WO,{J U7,',A {,·jJ(1.,600 

·:'u6·'· V J 'l.o V ·1: J{\.,6 ·1: lJ·lJ{,J }J: T,f rf I' (1) :<>: o,{) A ·1: 'U/ ·1: V 

V':1,L< ·1.':J(1,,6·1: 

.f;-l.o\;J £f·oo {,J)(1u6o.o ~·I.':J{\ .. 6·1: .,.'0:),'1'/ (\ '!fVI~ · ,.<)(l.,6.J,·-I,rrI :"'V:)~f!,,\ lJU\{ V'l)'I{U 

~) X!pUJddV 
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,. 

8. (H'm,;J'T U· y'}fJ'fl '/'9" UC'/"} 1'1 1Il}() '1·{JIle rH: \~ Lt', ya'!() 'I·a'! t.e e/!i} e/!{'I :i~ 111'1' .f'AI'I·? 

1. \.I(}·9" D 2. 111'1' "}'} (1"11(1)(,':((11' :/"fri 'J{f). D 3. flflel: U"b;t' 111'1' D 

9. n'/'9"UC'/' n,;J·:r-u· h9"'}Q'() \'(I}[Jl. '1',<"I:J)Jr'} 1I'I'{/'}tf11:r I..,/.e; ;J''l'/';J,t'\:t:U' ? 

I. J:'J.f1l (I) II· rH: {1J'S.1'I9" D 2. /-'-'(..(1}. (1J:':II(llI. '/If)' 

3. /»(..(1). W"/UflLt'lfl· \J,/·t'lm(1)· h'ne II'dH';;: 'Uf)· 

4. n;-u (..(l). aD i'ii'it\ () ('\'n} t'\ au III 'UIl' 

D 
D 
D 
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Appendix H 

MlP..(} ~lnrl \~'dico.·1; r»"-'/'9"UC:" hfl,:~:' \' r»Cl}-l' ·/·9"uC'/·e; Q 0 9"U(r'} QO'f c\OTJ'/­

:,. 9" tJC'j· tIl!: (,\ 

t'l ____ _ 

m'~' mt"tP:f :- ,eu QO{flg,:,. \""II;J :~:(/)' \~·'·{1tJL,fJJ :r-·i ~l'Hl(l \'Qop.·i· ·nJP·i- :}:'7C 070 0/.'/-

11 at] J~- /. '? t'lOTJ.hCJ (In \J u·t'l·I·~: ,(t '? t O?":l..e t'll1']'/' /.·11 'J(I).:: (}t'llf',9" II'1'CJ'/: f'h e;'H­

·Hlht'l~ OO/.:~ oo(}m·i· cP ,:J (}t"tt'l(/). '/'hll(}l((I} ·'i 9"t"t'ri 7,·i.~'i·om· Il:,-u·/·e; 7lm,f'..JPIW·:: 

tn7(};J'mi'i:-

U. 9"I,\,ri (}'/'om' nh~'/' (I;}·(/). lloll (J'o ,t"t:,. m,C',9" I'\/l"i tlllm· 111'\'1",· "-y" 9\1t.\t::'· 
W"] Y: /. '7 '/(1).: : 

1. \~n)"'o'll \"i·9"uc·i· J'./.:~ 

i.I'ilq·j· I . . e{,\·,·{1t]/. D ~ . 2~: J'./.:~ D 4. h2~: '('./.:'1Ilt"tg, D 

2. onO/. ;J·lp' :' ·9"\Jc·i· (fl'/·{,\{J'U'l:r- (1),(',9" ~l·iJ'.~: J'./.:~ D 

ii. \~7,(i,j, 1. Yt.\'/~ (1t]/. D J. 2 ~: S'./.:q D 4. h2~ J'./.:~ nt"t,e C.::J 

2. (J'1l0/.;J·ll? ·j·9"Ur:-j· (fl'/,,{,\{II/{"l'.r (/),(',9" il·iJ'.~: Y./.:~) D 

2. Qo ·,·,v,J'.t.e I'r»(r o,g:,.j .:-

I . ·1Il1.. D 2. \,onT')(}·j· """(/1(, 

3. \''?t.\ 0/.. (', ; ).<;, -: "nfl~: mil"' ) D 4. fI.t"t tlfl ___ _ 

D 

4. t'l.t"t II t'l - ---

I. h400 ·nc Y'UI D 2. 400 - 900 'IlC D 

3. 11900 _. 1500 ·ne L-:=J 4. 11 1400 - 1900 'nc D 
5. hI 900 'flC flt"t,('. D 

4. Ilfl.·j'fJ1 (I).(}/P 7l(1,.·(}fJ1'i ('1.1.9"C' rn'i' fl.·,·o·n iln? 

5. nt.\J':TfJ1 \"iq·n 'i'9"UC+ ·n:),:,· {,'i·(~s/.m· {,']JlYY.C7·;J·t.\? 

1. ~l'?IICPt'l U' D 2. ~lt"t'71Im'9" D 
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4. ''}'t;. yO'rifHl,JJ P J
(,: (,_ nO '7II :JP::' - D 

7. '/-9"UC'/' tlA :C>:9J 9"'i ytl(:'\ g", .;!'o'/t.\ ,(I tl (/). Ytlfltl ·') 

I. htj>/·« D 
CJ 

3. {/)·g .. g" i· 0°'7.JJ II6.t.\ '10 :" '/,11. U·tl- il{/)JJytlU' D 

9. t.\ :C>: [J1 ilC (j fLJ'} 011 (, . tlanC ,(~ 'i' ~d '!fl. :,. il ' },(~.','e (i, ' }.I.'; '~/' ·,'e) y.~.e :.Jtl·? 

I . 9"'i9" '/t'}J):,i··"c {,"J',C"l9" D 

\ 

D 

D 

~ ... \' ("fill" D 1\'\ .• • 11 

D 

D 
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Appendix I 
ununtJ':- f'°'l.h,/·t'I(J)·'i 9°'iCJ'fl i'I',flq:r (). fl't" t'l c/>Lfl"}' '1' J'1:97:r- fl9°'iCJfl· UOOL'''' 'Hlnt'l~m·'i 

unAO 9"Lm' 

t'l4~ h~A f'1J Lfl 9°'iCJ'n 
(JJC::)"-Cj 'ne I/'i 

~';I'g:'/: (.];},t\f"l p'c,:t·97:r-'i t'I'f!C'J'i rU'(JL)Hl (f1l:J·(.Il·'i \J{1II .. <'llll','· (I)(;::r 'I.(/)' '1.(1}' '1.0)' o']t'I,), 

:():9"L cP/'\:: MILV t'I.t'I .. :r (/)(;::)', a o '}:),/:'; l,oH'(/)' 11\,,~;(J:{,:r(/) , Oao(/).111')· ~~6t'1,/:'} ,PJt·:r:m·'} 

i,VL():9"t;· un'/'ll·/'IYhD' g,tJ'ljt.\:: mg.?" Y."I'[" tlll'I'9"llt·:/· CJt'lm' ,/.(,.~ (,r,,). ",e '/'f. ':l.ll uoll" 

'0:/' ,f'f1TO)· U{hf. " i,'i':l:i J'.Vc,· ulJ(I({jA:~ " M't'l· aollau(,·:(m· t'l.If'} ,e:r,,/,\:: 

m(;:',r O(h.e, Oao(/)'('l:I: ,('.ll 'Ot).TO)· {,VUJ (J.1I9"','· t'I.t'I,-I:'i 9''',},O 0,1../'\']' .py.','.')' {,(I)·t,97l 

,~. "1'[1' 'r,t'l .. (1),\". ~ (fIlY.IH,<':((I)· g .. /..'~t'l.:: 11'/11.\) 1,'},ln p.;': \1(117.0" '!'II. i'I"r~'hJ)· ()t'l'I·au'/fl. ~ (11'10· 

g,if'jt'l· :: {,Vnp· :,: Y:'l(I" 9"'}9" c),f"f1· t'I,t'l:I: \J'/;J(F(m· t'l,lf',· \'°'l,:rt'l· f.lfr,t'l·:: {1',U,V7,;';J:: 

i, '; ,o.t .q:r: (I). (1),<'.\1 au J'.IH:,e:( (I). g,aut'lC) t'l. :: i, 'i Y.WL': :/: O(hg,'I: 'r·t'I .. U D(/}.I1} , /: 'i {, ',llV {,fI)'/"fDT 

if'j '9" "l'i {,'il.m(;::': l.ll ~(HJ.'V((I)· ~61;},l1 i ,'i{)t}')·Cj {,t·ce·"'· {,t'l.:: 'OU·97;I: ~'h~\A;'> {,0)·t,97:r-

9'''7,0 (, '}.I~g. if 'I' Y:9"'F((/), 'i filii}'!';', ,). ' l·l.'(H'(/)· ,<' S'. ',', Ii :((1).:: h{, '/II,V ''l0'l i'i:,: '1' g,:'1' ,e.' O)'ll'T:­

I, '}.In P.:I: W,: ".e, t'l.t'l .. :,: l:'l'/" '/:'1"/:(1) m'll'!' ,/'i'i'}o(IWJ' t'l,t'l:I :'} J'C)A ;'.t'l.:: 

y W{;:·,)"·:- (,'}llC) ,i·c; {It·cf?''''' J't'l0} ·h\ ;/' 6l'}) I /J ' t'l. '}9" OO)'ll(l1' ~O'],f. 1/ ',0)':: t'lOJG::r:­

M,'illc),},Cj Mlt·ce'}· \1°'l,f'll/../,\,:J:rO)·'i g,(Jl1rrcp/,\:: ;"rn" ;"rn/,\:- P'u. llC ~u.~tS I't~'i . 

f.un"ltV/:CPA:: hU(hg, {1C,' h1/Cj 'n YOt].h(,\I'\:(m· 'I''' 'J(D':: /J·t'l·9" h01J .. (15':5.::r:(IJ· (J97:r f'01J,Y.O'/!')' 

O(J· 'UIAt'I(I)' 'J(D':: ,('.11 (1I19}:/: (j ')''}'}i'';': i,';llC)')' Y. "I 'I" td·t.\A·I~:I:'i hi'l,cn (1(/}·t,fD:r 

\}°'l.i'ii'i'J·0.)- P'(;:('·9" (,t'lm·:: 

U(h,e, 'ncl/'}(P'}(i aU"I'): 'i ,e.OA rl' M'l'lm',)', ()')'aufq ('I:I,N"]C,' ,nce.· M'i'ii'i· ,e"/,v,t'l·:: mG::r-9" 

hn:O:'>,;(m· Oao(/}.('l')· y(Jl]t'\.'~(lJ.'} {,\Ie ft\I'I'1I1· h(JlI'lY(e(IJ' O°'l,e "f. hm,v, .. <, (/},V"U:- h(/},v,.u 

m,v,,,f'i h",e (/} ,{>. ). :)'.:- 11;)·:r- (I),{>. t'I,e, ,e./l(',t'l. :: 'I,(JJ' '1.(1).:- "l}'CC "l}'CC:- 'l:tC 'l:tC:- {,It'l· 

g.m ,:J ,:Jt'l .:: ,<':"7'[" g,(' .(" :J't'l':: {I'i,'~.Y (J .. eS'.Cl· "/,'H'" :, . {l.{>,(:'1i:- {, 'i ,{>.?\l'} {S.DI" \1°'lJ}CJt'l· 

g,aIJ{]i'\t'l.: : ')'cd,:/' 1,'{"(,·9J ',j'· hl,'j,(~';p·;r Il{]'/'<I'C (I 'is}. (/}{;::,: OILU 7.11, ao'OLC {"e:e:9\l','.?,':: 

Ol'tl(,'::,: ;"Ci 61·}.(,':T ".e. tJ"J(/J· i fl{.fU ';m("('·'i- '},C!:d' il'ic;j:((IJ· i,\'IIL,}' \,~}.:I:'i o(lt.e ,e(lu;J't'I.:: 

I, 'i ,~. 'f}C'/'iCj' {.fU. '1':1: ".t'l. \1 (JJ(,'::r- '//'"1(,.9" 'I'() IH'() ttl} ('L),fIIIL g,uo('l/'\:: h "·t'I·9" ,eOA'l' (J,1I9"','· 

fOI7.(Jun."'" "l'i Il'i ,:J')' (I)(;::r- c;·:(m·:: 
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uo9°tY:- O?"·}CJn· (Jllele',·j· 1H·elm·} "m/(,.("":,j"- ·"'tltlt'l~:(/J··} UIlA{) rloc"f.fu, uoA{) 

\,\~lIm··} 6S.A ntl('»' (1;)'(1). 'Ii·:: 

I , mG;:l: " (I.m· -: <f.m· -: (I.m·'· Ol/t'I./, \~{T11.:(l:9"<. ·/· O?'''} 1.11, ',m·? --

U, 0 1
/ f!~ {):hnA:,' t'I , eI.'I,:J ,:J £I t. 71h·t'I t'I,t'I,,/. u o, 71h·t'I 'I"} 

--- 2. (IJr.:'-},- (JOg, Ouu(lJJ/}:/: n,1I9"';. (I),\'. {.fn,('.O,,~\~;rm· \,lTll,I/,).k/· 71"o'],} c;;hn·? 

u. I~(l . ·i· 7, '}{)c'):/ ' t'I . ·i·'Hi ',c,:c')·i · (h. "(I)'('.J)} "r· (JD . t'I.(l:r-

3. ,(I,flA'l' eI,119"';· 11 {11/,eI{.fo,} \,.'1.' .... :,: (J)(,':T (,':r(IJ" ? 
---

0 . \~t'I,t'I . :/. mc;:, :j'· t'I .\,'},:J} m(;:,:r (h . I~'I"} m(;:T (TO. \' lTTJ;r mG.::'j· 

4. 7,·i,I.'. (l}G';:/: O(h,(l, {)'hurl} Y.eI \' (1IJ.",,:rm· \,61,]), 7,'}{)c'):/''l' Ilt-ce:" t':,·q';l~ ---

---

- --

---

(i ;/:(I)' ? 

0. 9""Hl ru.t.\ 'J· .(' ,\1.'; • • j.t.\t.\:" {'(/)'(,,9):r-

t'I. :,.t.\t.\:" (,(I).(..f;JJ:r-'} n.6.t.\',· J'Y.';. ·j·THi {\(I}·(..f/.JT 

(h . elfDTc,' \~O.:/· 71·}{)c')·j· 

rlU . :/.t.\t.\:" {\(I)· (.,f;JJ ',f (,·}·'U',flt)J(J)· ,,·g.'fl '/>(u, ,e ,\',';. "m'(oJ)):r­

S. 61;1)' t'I(I}G.: :j'- -: t'I{,'}{)c')}c,' (,{\(.J/?,i· \'OII,elm(/)' 'P:/'9" 1"1: 'J{U'? 

U. t'I?""HI',.j· t'I . t'lI,·ntll '1'(.. 6,.J' (h . t'l0'J'l},. {.fU . u·t'I·?" 

6. t'l.t'I: I:' } ?'''? 'fl n.!..t.\·' · \I{1'J..<IY:';. 7,'}{)t'\'i· \1,/.,',"':/: c,':r(l}' ? 

U. mG'::r t'I . "i[Il(, .yJ ',j"- (h. {\ (1).(.. yJ:r· un U·t'I·?" 

7. no 1/,(1, o"lJ(J)'''l-i- \'(fl1.11t/··j· I,,/·t;':/: c;:((/).? 

O. ·1·g.'fH'(/)· Y.'!.<· 7,'}IIc')'/'(,' {,(IJ·('.fJJ+ 
t'I . . / . t.\ t.\ 'I' {, (I). (.. f/J :j'-

{h. t'l1" ';"-}'-

on . {,((t)(rfD ',j'-

___ 8. n9"'}fJ(l · rroelL''! ' "'I'g, 1) .11 {.fu{)",,·· \'{lI!.",, :/. O'IT} 'f{J).? 

U. {'u,I. :V} t'I . U(h,C':} (h. \,{,"U: I).n·'} rlU . ".t'I.?" 

9. n9"'Fln' (/l'{)'l' .. ,(''' (Ilr;:',j'- {,·jlll')·'!·c; {\(.Je ''!· .('t'I ·n''!· ?"'}~:'} 'f{n·? ---

O. (i)(,':'.f 1\!19"<· 

t'I. fl(J).(..f/J:r- mY. uuY.rH~ .e:r(/)· eI, lIS: 

(h 0 '/ (" 'ne '/ Cj '}'; {.f1l··"'I ·'} 11-"/-(\'1' . . ., ~ . , . 
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LJ . 3 n.4 th . 5 on. 6 

___ 12. 'I' J!.::}>!: (IH'I'f' -: W,: I)g,c; " :'!~~I:{n (!l'n'!' '/'(,'/-{n(l)' \"",n<"i"j 71 '}{l 1'\ ,i, ,~.ll;J· 

\",Oll..enllL(I)· I/I'\'n \"""Ln(l)' n{n"'~:m'/"}'/'t) 'U))·? 

LJ . n"'n,e\~ 1,:"rl]61'1.. n. hm,'',. U (I),''' . .e (h. h;J~:f mg. I),e. 

0 0 . hl)g, mJ'. :J'T 

___ 14. (1\"''16.': :'= :"C'j61'1,G.'::)"' I),e U",m· noo ' jrl1lru.'i· tl'iG.':;J:;':m·'j M'HL 7' {'(Jl:J:'j 

n9"' jS':'j 'U))· ? 

u. Ii 1)9" :J' YGlJ.n (/). 0 0 . f' 0"], 6. .;., 

__ 17. ('u,n0l7 P'r,~t·fl1 :r- n'nc'!'} (\.XD(,JJJl n,A ___ GlJn": 'UIl':: 

rll. n,rlo 'N fTD . n.','?C 

ADDIS AP",.. V,.~ 

L.. 1.RI::: 
P.O.['. ..... { 11 

ADDIS ABABA E"i'.-II 

. i 
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