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Abstract

The main purpose of the study, performance in reading literacy of grade four students
of South Gonder Zone was (o analyze the extent of performance in reading literacy
and the impact of students’ personalily characteristics, home background and teacher
related variables on it. Accordingly, a survey design on quantitative research
approach was employed. From the 51,718 target population of grade four students,
384, randomly sclected sample students in 10 primary schools, 108 available
teachers. and 100 parents were used as main data sources. In collecting the required
data questionnaires for students, parents and (eachers and reading comprehension
test items were used.  Questionnaire and test items were piloted for reliability and
validity. The collected data were analyvzed and interpreted using descriptive and
inferential statistical techniques. The result showed that the reading peiformance of
students was below the minimum expectation of Mok and the expected profiles of first
cycle primary schools.  students gender, age, absenteeism, time taken (o travel home
1o school, number of meals per day, and peers reading frequency were found
significant predictors of performance in reading literacy at p< 0.05 or P<0.01 levels.
These variables contributed 28% of the total variation in the personality character
groups. Child labour demand of parents, low literacy level, income level and
occupation status, weak intervention und the low parent teacher contact in the home
background characteristics group could have negative influence (o students’
performance in reading. Variables in the teacher related groups the majorily of the
teachers  benefited from training, colluboration with peers, satisfucticn with
profession and low engagement in extra social responsibility would have positive
influence. However, the dissatisficd ieachers, lack of proper assessment technique
and their attitude on school promotion practice would have negative influence. In
conclusion, performance in reading literacy is not found in apposition to fulfill the
literacy demand of children and other stalkholders due to the impact of personality,
home and reachers’ quality and behavior. As a resull, necessary suggestions were
given for improving students " performance in reading literacy and for indicating what
10 be stressed for conducting further studies.

VI



CHAPTER ONE
1. Introduction

1.1 Background of the Study
Education is a corner stone of economic and social developments. It provides economic
erowth. development of politics and scientific inquiry (Hopper, 1996). It is one means for
sustainable development by increasing the production capacity of labour forces (Lockheed
and Verspoor. 1991). UNESCO (1997) also explained that education is the most effective
means that societies possess for scientilic and technological advancement; reduce
unemployment. democratizing the ciiizens and dissemination of socio cultural inputs for
confronting the challenges of the present and the Tuture. As a result, it can be considered as
compulsory prerequisite for any kind ol development both in developing and developed

countries.

Agearwal (2000) also discussed about the revolutionary nature of education, which shilts the
voungsters from parents to teachers and from home environment to schools. He also pointed
out that education as a tool for shifting rom the least advanced technology to modern

sophisticated electronics oriented technology.

In all cases. education has been an emancipator [rom backwardness and poverty. It seems,
due to the above reasons that the worid is striving to deliver primary education to every
child. For example. since the 1990°s there have been many declarations and conferences
wld around the world associated with the development and improvement of qual:ity in
education. The Jomtien 1990 and the Dekar 2000 conferences agreed to provide quality
cducation for all and currently the World Bank and other bilateral and multilateral agencies

consider quality primary education for all citizens of the world (Sullivan, 20006).

The attainment of difTerent objectives of such international declarations and conference are
easy for developed countries @ because according to Lockheed and Verspoor, (1991) and
Salis. (1993) in developed countries. curriculum is well designed, there is high instrucvional
tme. better supply of learning  materials. well trained teachers with high moral values,
learners are healthicr and well fed with high hope ol getting jobs. high support of parents.

powerful school leaders and there is a possibility ol applying latest technologies. However,




in developing countries primary education does not properly meet the objectives; because
few of the above requirements are only available which challenged countries not to offer
quality education in their primary schools. To this end, Sullivan,(2006) asserted that

developing countries miss-carry the provision of quality primary education.

[n this idea. one can infer that in developing countries primary education is not in a position
to rreate well performing students in literacy. As a result, primary education has left its
career of serving as good foundation for other levels of education. According to (Gunning
2002). in developing countries. quality education needs special attention to deliver core

skills (numeracy and literacy) for children.

Hussen (1993) also indicated that basic literacy is a fundamental instrument of primary
education. which in turn helps for national development. Browman and Anderson (1963) in
Hussen contirmed that forty pereent literacy rate is necessary lor achieving the first stage of
development and economic growth. The World Bank (1990), in Hoppers (1996) stressed
that primary cducation need to emphasize on literacy because literacy has positive
correlation to economic, social and cultural development. Wragg (1998) also pointed out
that every activity of the 21" century demands literacy and the demand for literacy has been

more than the previous generation.

Because of its importance from the past o present there has been attention to reading
literacy at different times in the world. In 19307s reading literacy was improved through the
development of a standard test and development of professional and research work in the
arca. In the 1940°s educators of the time in America established literacy development
program. In1950°s. 1960°s and 1970°s content area reading and further development of
reading was universally interpreted. Finally in 1980°s. 1990s and as of the 21" zentury
literacy becomes very interdisciplinary and progressively practiced (Ruddel, 1997; Hussen

1995).

Fhus as many have argued literacy mainly reading literacy is an essential pre-requisite for
any socio-cconomic and political development as well as a field of study that demand

further improvement,

In Ethiopia. as of the beginning of modern education. a number of attempts were niade to

improve the access and quality of education. In 1961 in the Addis Ababa conference Alrican

(£9)



states including Iithiopia passed commitment to deliver universal primary education till
1980. Fowever. this attempt was lailed and it was realized by World Bank that in Ethiopia
there was high prevalence of educated unemployed after completing their secondary schools
(1ESR. 1972). Following this the first Education Sector Review (ESR) was conducted in
1971/72 with its aim of making education system relevant to address the economic, social
and cultural development of the country by the provision of education to the rural massess.
Nevertheless, ESR was failed with out success following the down fall of the Emperor
(Seyvoum, 1996). During the socialist government in 1986 nation wide education reform,
[ivaluation Research of General Education System in Lithiopia (ERGESE) was conducted for
improving the quality of education by improving the better supply of teaching matetials and

teachers recruitment.

All these attempts did not fulfill thenr target of achieving quality education for the masses

and all the attempts did not meet the socio-cconomic demand of the society (Seyoum, 1996).

Alter the downlall of the socialist regime the 1994 Lithiopian education and training policy
was drafted to alleviate problems such as access. equity. cfficiency and quality of education.
Thus. the present education policy of Lthiopian provides duce consideration for equity.

access and quality of education.

According to Derebssa (2002) the attempts made to expand access in primary schools is
appreciated. However. the progress so far made to improve quality is limited. Therefore, the
above policy targets mainly access aspect performed well. However, quality education
becomes in everyday agenda of the country. According to the Ethiopian Education and
Training Policy {1994). one of the reasons for low quality of education could be the

literacy. which is an overall problem ol our socicty.

The problem of reading literacy performance in different times ol Ethiopia was the
reflection of the ceducation system in the above major cducational reforms. In light of this
there is problem in quality of our education system from past to present which has a direct
implication ol problem in the performance ol reading literacy. Because of this, the
researcher intention goes to study on students™ performance in reading literacy, whicli is one

indicator for quality of education.

(OS]



- 1.2 Statement of the Problem
Reading literacy is one important aspect of the curriculum that plays very important roles for
learners. Reading literacy in primary schools with mother tongue language is fundamental to
students for other educational levels. to understand their surroundings and to develop love
and appreciation of their own culture. To this end, Marew (2000) explained that reading
development in home language has important impact not only in literacy development of
mother tongue but also it enhances second language literacy development. UNICEF (2000)
also argues that students™ achievement is significantly enhanced if they become literate in
their mother tongue. Ethiopian Education and Training policy (1994) clearly stated that
learning in mother tongue is the rigm of nation and nationalities and it has pedagogical

importance for learners.

Despite the fact that reading literacy is with its significant importance for any education
level. its status or students performance doesn’t make it free from problem .The schools are
producing generation of students unable to cope with the literacy demand of the society
[rom our primary schools. In this regard, the Ethiopian Third National Learning Assessment
(ETNLA) result of National Organization for Examination (NOE, 2008) report showed that
the reading comprehension test result of grade four students was low. The mean score was
43.9 at national level. This reading achievement result is less than the minimum expectation
(50%) of Ethiopian Education and Training Policy. However, in the [thiopian Second
National Learning Assessment (IESNLA) and F'TNLA students reading achievement in
Ambhara region were 70.92% and 56.7% respectively. which are relatively better than the
nation. Here. the question lies does reading achievement of Amhara Region represent the
primary schools of South Gondar Zone at a grass root level? Because the researcher [rom
work experience in the study arca knows that students have strong problem in reading
literacy. Moreover, their parents and communities express their complaint regarding

students’ literacy problem.

Over the past years rescarches were carried out on the factors that influence students’
performance in primary schools including performance on reading literacy. These studies
tried to discover factors related to school facilities. teaching classroom related factors,

curriculum design. on students™ home background. parents and community role (Lockheed



and Vespoor. 1991: Wragg. 1998). These studies and many others in one way or another

discussed the factors that influence students™ performance in primary school subjects in

general and to students reading literacy in particular.

Moreover as it is stated in 1994 Education and Training Policy of Ethiopia, problem of
quality of primary education that can have a negative impact on students performance are
identitied with its nadequacy ol facilitics. insufficient training of teachers, over crowded
classroom. shortage ol text books, poor methods of teaching and teachers assessment
methods. These factors affect over all quality of education as it is stated in the policy

document.

Furthermore. the finding of Ethiopian Second National Learning Assessment ESNLA (2004)
pointed out that personal characteristics and home backgrounds of students were found to be

Jeterminant of students™ achievements at grade four.

Other local studies were conducted on the effectiveness of academic competence,
motvation and self-determination on students’ achievement (Amare, 2001). Others such as,
Abera, (1993) and Belaynesh. (2001) researched and found out the major factors regarding
reading problem at different school level and in English language. Especially their studies
were related to the classroom and the factors associated with school facilities in learning

English language.

However. under present scarching of studies by the rescarcher there is no study that exactly
indicates the factors that influence students™ performance in basic reading literacy in the

priinary schools of South Gonder zone.

On op of that, as a former zonal education expert in Amhara region (in South Gonder zone)
in which study was carried out. the researcher made supervision in various primary schools
and participated in various regional and zonal meetings to discuss on the performance of
students in primary and secondary education. The experience gained from this revealed that

students performance in primary school including performance in reading literacy has

problem.



This and the parental complaints regarding the children performance is a common
phenomenon. Lven parents send their children to private schools to compensate for the fear
that their child is promoted from grade to grade without properly understanding what is
expected from a given grade level. The issue of keeping children in private school for a year
is affecting government target of reducing wastage on education and it also affects parents’
economy and communities as well. These things create to the researcher an initiation to
investigate on students” performance in basic reading literacy in primary schools or South

Gonder Zone.

1.3 Research Questions
To stuc ' the level of students™ performance in reading comprehension test and to analyze
the influence of students™ home background. personality characteristics and teacher related
issues at grade four students performance, the following research questions are formulated.
1. What is the achievement level of students in reading literacy?
2. To what extent students’ personal characters influence their performance in reading
literacy?

To what extent students’ home backgrounds influence their performance in reading

(OS]

literacy?
4. 10 what extent teacher related factors influence students’ performance in reading

literacy?

1.4 Objectives of the Study
The general objective of the study is to analyze the performance of grade four students in
reading literacy. To attain this general objective the following specific objectives are
formulated:
I. To determine the extent of student performance using reading comprehension test

(reading literacy test)

2. To examine the influence of home background of students on reading literacy
performance (reading comprehension test)
3. To assess the influence of personality characteristics of students in their performance

in reading literacy



4. To asses. the influence of teacher related factors on performance of students in reading
literacy
5. To find out some possible suggestions that will make students performance better in

reading literacy

1.5 Significance of the Study
The major purpose of the study is to analyze the performance of grade four students in
reading literacy in grade four of South Gonder zone. Therefore, its finding will be important
for the following rcasons:-

. By identifying the students’ level of performance, the study will help for these who
are at various levels, from regional education office, Zone education department,
Woreda education office up to the school for school supervisors, teachers, and
students and to parents to have a better understanding about their children

performance on basic reading literacy.

o

The study is important because reading literacy curriculum in primary schools is
foundation for other education levels. Moreover, the study will solve the demand of
ETP focus that the primary schools children should learn in mother tongue since it
lays the base for learners™ cognitive development or pedagogical importance, to
understand their surrounding. appreciate their culture and for second language

literacy development.

2

3. The study may give a hint or it may serve as a springboard for further study for

those who are interested to study on it.

1.6 Delimitation of the Study
[n order to make the study manageablc. it was delimited to primary schools ol South onder

Zone. specifically to grade four students for the year 2008709,

Further more investigating students™ overall performance demands different tests; but the
study delimits it self to the rcading comprehension test. In addition to this investigating the
factors that will affect students™ performance in basic reading literacy can be many in
number and type but this study concentrated to students personality characteristics, home

background characteristics and teachers quality and behavior (teacher related variables).



1.7 Limitation of the study

Although attempts had been made to minimize the conditions that hinder the study some

problems were confronted as limitation
I. The study has the limitation of the quantitative research approach that it lacks
detailed exploration of multiple variables which are possible in qualitative research
design in few study population.

2. Students™ performance in recading was measured at a time using reading
comprehension test. It will become better if” tests are administered for more than one
time and if students were asked other form of measuring performance in reading

literacy using oral reading and word recognition.

1.8 Operational Definition of Terms
Performance in reading literacy: is referring o the achievement of students in reading
comprehension test administered by the rescarcher. In this study students performance and

achievement in reading is used interchangeably.

Students’ personality characteristics: these are associated with students® gender, interest
in reading. ability to form peer for reading. age. absenteeism, pre-school attendance, number
ol meals they get per day. reading frequency and the time taken by the student to travel [rom

home to school.

Home back ground of students: this relers to the socio-economic situation of students
parent which include parental education level. occupation of parents. parental assistance to
child reading. family size. parents view on the benefit of education to their child and parents

contact Lo teachers.

Teachers related factors: these reler to teachers™ background such as teachers’ years of
experience. collaboration with peers (o teach reading. pre- service and in service training,
job satislaction. assessment technique. involvement in extra social responsibilities and

tcachers teaching loads.



1.9 Conceptual Frame Work

Based on the purpose of the study the researcher suggested the nature of dependent and

independent variables by which the research work result tried to find solution for problem.

For clarity. variables and its description are listed below in the Tablel.

Tablel: variables and description of the variables

Description

{ Variables
;r Dependent variable

Students  performance
| in reading literacy

Score of students who took reading
comprehension test (for grade four students)

%
\
ﬁ
| - Independent variables

- Students personality
characteristics

- Students home
background

-gender, time spent for reading, interest in
reading., absenteeism, age, reading experience
with peers, peer reading frequency, time spent
to travel home to school, pre-school
attendance and number of meals per day.

-lfamily demand for child labor, parents
support in learning, family size, educational
level. family occupation, parents monthly
mcome. parents contact to teachers and the
school and parents view on the benefit of
cducation to their child.

Teacher related
variables

Teachers years of experience, training in pre-
service and in service program, teachers extra
social responsibility, collaboration with peers
for teaching reading, teachers blame on the
school promotion practice, teachers usc of
comprehension assessment technique  and
teachers job satisfaction.




CHAPTER TWO
2. Review of Related Literature

2.1  The Concept of Literacy.

According to Smith (19065) and Gray (1956) in Alvermann and Phelps (2005) the first
concept of literacy is the traditional approach which stresses that it is the ability to read and

write. This concept confines individuals only to the ability of reading and writing.

[n contrast to this narrow concept of literacy Langer. (1991) and Street, (1984) conceptualize
in broader sense o literacy more than reading books and writing papers. They see it as
context-based interpretation of literacy than considering it as ncutral. Literacy in this context

involves beyond reading and writing such as computer literacy, internet web browsing,

multimedia literacy. health literacy and so on. Cooper (1993) explains the broad concept of

literacy as competencies in work place such as individuals™ ability to respond to the real
world (practical task). Moreover, Thornburg (1992) in Cooper (1993) explained that this
coneept of literacy as a means of substituting information age by communication age

through new technology. Finally. Grave (1999) argues that this coneept of literacy is cultural

context that emphasize literacy as culture of communitics.

Thus. one can argue that both concepts of literacy are workable and to depend entirely on a
single concept may be misleading. However, literacy in this thesis is not used in the broad

sense. but it is simply related to mean students” basic reading literacy in primary schools.

2.2 Levels of Reading Literacy
Educators have classified the levels of literacy in to three; namely the emergent liferacy,
basic literacy and lunctional literacy (Gllet and Charles, 2004). In each stage, learners can

learn incrementally from simple to complex: [rom emergent to functional level of literacy.

Emergent literacy is the first stage ol literacy by which children have exposure and readiness
to the print in their pre-school education and they can develop recognition of letters and
words (Gunning. 2002). The sccond stage of literacy is the basic literacy. In this stage

learners can ensure the 3Rs in less developed countries ([ 1LDC's) and 3R’s and beyond in

10



more developed countries (MDC’s) (Gabriel. 1990). However, basic literacy at primary
school by Education for All (EFA) is the 3R’s, updating skills and continuing education in
both LDC's and MDC’s. In this stage. the specific competencies are learners’ ability to read
and understand sentences, posters, signboards, simple stories, books, magazines, and daily
newspaper by giving meaning to the texts progressively. The other stage of literacy is the
funcuional literacy. which is the literacy in secondary school and above in the regular
schooling. At this stage. students are engaged in abstract reading and writing and they can
manipulate any activities that help him or hersell as, well as, for the society (Gunning,

2002).

2.3 Theories Related to Reading Literacy
There are learning theories that are related to reading. The major learning theories, which

are discussed in education, are the behaviorism, cognitive and social constructivism.

Behaviorism
Behaviorism is a theory of animals and human learning that only focuses on objectively
observable behavior and observable environment that decmphasize mental acuvities.
Behaviorists define learning as function ol acquiring new behavior (Rudell, 1997). In
relation to this one of the prominent behaviorist B.FF Skinner, believe that humans are
trainable with stimulus response techniques. Learning according to him is the result of overt
behavior: changes in behavior are the result of individuals® response to the environment
(stimulus). Response involves some action on the part of the learner. When desired stimulus-
response pattern is reinforced the individuals can be conditioned to respond in a particular

manner which helps the learning to occur (Cooper, 1993).

Finn (1990) and Alkin (1992) assoctate the behaviorists™ theory to learning reading.
According to these authors., print (text) is considered as a major and proper way for reading.

They further explained that the text is much more important than the readers mind.

Thus. one can understand that in the behaviorists view reading materials are important than
the mind of the readers because the behaviorist believe that external environment like textis

more influential than the learner cognitive ability.



Cognitive theory

Cognitive is a theory that view learning as involving the acquisition or reorganization of the
cognitive structures through which humans” process and store information (Good& Brophy,
1990). This theory considers learning and language acquisition as a function of mental

process (Ruddel. 1997),

Psycholinguists associate this learning theory to reading literacy. For example, Chiomsky
(1972, pointed out that the mind is existing as inborn and the ability of the learner to learn
language including reading is offered to him or her by being human. From his idea, it is
possible to argue that for language acquisition including reading priority is given to the mind

unlike the behaviorist idea, which stresses on reading materials.

Further more. other psycholinguists and educators such as Wragg (1998) and Anderson and
Pearson (1984) reviewed the idea of the cognitive psycholinguist Piaget, as the focus of
change in language behavior as the sign of change in child’s mental development. In his
theory of mental development. Piaget as cited in Gillet (2004) asserted that the power of
children discovery in learning is through their stage of development. In addition to this,
Ruddel (1997) discussed Piaget theory with respect to schema theory. According to him in

the schema theory. the learner (rcader) can assimilate, accommodate and retrieve

iformation that has been stored in the schema of the mind.

Finally, according to this theory reading literacy can be understood as the act of constructing

meaning with prior experience of the reader in his mind with transaction to texts.

Social constructivism

The social cognition learning theory asserts that culture is the prior determinant of individual
development. Every human child develops in the context of culture. The culture such as the
culture of the family. environment. peers and teachers are very influential in child learning

(Finn. 1990).

Ruddel (1997) and Alvermann and Phelps (2005) pointed out the implication of this theory
to reading literacy; the authors consider this theory as the interaction of the mind and the

environment as the source of learning including reading. They say that proper reading is



accomplished through the involvement of parents. peers and teachers. To this end, Vygotsky
(1978) explains that this theory has shifted reading from merely individualistic view of

schema theory to the highly collaborative learning theory.

From this social theory Vygotsky stressed that the distance between known independently
and known with assistance  what he called “Zone of Proximal development™ ( ZPD),
indicates his idea as foundation that individuals can do more than if they are with

assistance (Ruddel. 1997: 119),

Thus. according to this theory it is possible to generalize that the role of social interaction

such as peers. parents. teachers and communities contribute to reading literacy.

2.4 Assessment of Performance in Reading Literacy

An important aspect in the education system is the measurement and evaluation of children’s
performance in literacy. Curtis (2003) pointed out that teachers, head teachers, parents,
school governors. local education authoritics and curriculum developers have demanded the

assessments of students.

Thus. reading literacy tests at classrooms by teachers and at national and internationa! levels
by educators and researchers have been conducted. Classroom tests are diagnostic tests,
where as national and international tests such as the one prepared by the Mational
Assessment ol Education Progress (NALP) and International Association for the Evaluation
of Education Achievement (IEA) are tests for large-scale assessment survey (Sullivan,

2000).

Assessments in the classroom  have been used for diagnostic purposes; to improve
performance of students in reading literacy in the class. to match learning opportunities to
children’s level of development. to keep balance in all arcas of curriculum, to insure
accountability for teachers, and to assist stalf development in the school. However,
assessments by of ITEA and NALEP have increasingly become important to give pictures at
national and international contexts: since these large scale assessment surveys set standards

in the new educational system (Graves. 1999). Similarly, other national assessment surveys,
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which are common in countries of the world including the Ethiopian National Learning
Assessment Survey. have been used to assess reading progress in standardized way.

The measurement of reading literacy in each category is different based on the objectives of
assessment, grade, and age level of students and availability of resources. For example, the
type of tests offered for grade 1 to 3 readers has been word recognition, but little knowledge
i meaning formation. In primary schools of grade 4 to 6, reading comprehension has been
common (Grave. 1999). This means at grade four students start reading comprehension,
context reading. silent reading and they can imitate advanced reading skills and reading rate.
According to IEA report in Sullivan, (20006) the reading literacy performance of students has
been commonly measured at age 9, or 10. 15 and 17 years at a national and international
level. Atage. 9 or 10 Curtis (2003) believed that students would do reading comprehension
(assessment test). which helps to give meaning in the reading materials. However. below
this age assessment becomes difficuit since he suggested that the child may make incorrect

responses, they may sutter with rapid fatigue, emotional stress and hunger.

As a result assessment of large scale survey has been conducted at age 9, or 10, on the bases
of entry age to grade four students and reading literacy assessment need to be in the mother
tongue for low resource countries and in both the mother tongue and second language for

resource full countries (Grave. 1999),

2.5 Factors influencing students Performance in reading literacy

The determinants that influence students™ performance in reading literacy can be classified
as coanitive. linguistic, psychological, socio-cultural physical and educational (Gunning,
2002: Chall. 1990 Wragg . 1998). The cognitive factors are related to students’ ability to
learn. to make memory in the learners mind. the ability to associate learning information and
students™ ability to pay attention to learning. The psychological factors are related to
individual fearner special characteristics such as stress. emotions and motivation of learners’
developmental level in stages and their typical behavior. The linguistic factors according to
Chomsky (1972) and Clay (2002) are those factors related to language articulation,
phonology (sound). and rapid automat zing of naming, word finding, decoding and the
ability of meaning formation in the learners mind. The socio-cultural factors according to

Lockheed & Verspoor (1991) are the cconomic and cultural influences that appear
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differently among developed and developing countries as well as in the communities with
different cultural groups. I'he physical factors are those factors associated with health and
neurological problems. The other factors are related to the educational factors, which are at
the heart in influencing students reading literacy. Such factors according to Gunning (2002),
Lockheed & Verspoor (1991) are librarics, instructional time, textbooks and other children’s
literature, teachers™ subject knowledge. teachers teaching experience, teachers work

commitment, class size, methods of teaching and teachers assessment techniques.

Similarly. Tiedt. (1989): and Clay (2002) tend to divide the influencing factors as those that
come mainly from environment and those that come mainly from individuals. The
environment influence include the home background of learners, the school (teachers
method. textbooks) and community (libraries other media). Individuals related influencing
factors include neurological factors. development of the brain and the physical nature of

imdividuals.

As one can understand from the views ol different educators, reading problem are often
result from interacting tactors including cognitive, physical, psychological, socio-cultural
and educational variables.
2.5.1 School Related Factors and Students Performance in Reading Literacy

The quality ol education as reflectea in students performance in reading literacy is
mnfluenced by school and classroom factors. Concerning the school related determinants,
Lockheed and Verspoor (1991) review ol in school factors which help for improving
primary ceducation in the less developed countries (1.DC's) include such factors, as
increasing learning materials. increasing instructional time , improving teaching methods

and improving the learning capacity ol students.

Similarly, onc of the recent studies that examined the eftect of school related variables was
by Sullivan (2006) who reviewed 400 studies of student achievement found no strong or
consistent relationship between student performance and school resource. He noted that the
clearest message ol existing rescarch was that uniform resource policies would not work as

intended; there has been simply providing more fund which was unlikely to improve




students performance. As a result. his study was related with the effectiveness of teachers’ in

the teaching learning process to improve the performance of students.

In addition. study on the characteristics of c¢lassroom (teaching procedures, teachers guiding
and methods) by Wragg (1998) gave details about each characters and found out that the

improvement of most of these characteristics were significantly better predictors of reading

achievement.

Finally. teachers” methods of teaching and quality have great effect on students’
performance. As Fuller (1987) mentioned teacher quality elements such as experience in
teaching, the pre-service and in service training, teachers social background and tzachers
work commitment for learners and the school were found to be good qualities of teachers. In
his study, it was found that teachers™ salary. work experience and punctuality have not
consistent relation with students™ achievement. However, a significant positive relation was
observed between teachers™ verbal proficiency and students” achievement. Effective
teaching practices during the pre-service program of teachers were found to be factors that
make differences in students” achievement. Instructional time and proper methods of

teaching also found to be made a dilference in students achievement.

['he other determinants of reading literacy that can be categorized with in school related
factor is school location. School location as influential factor for students’ performance in
reading literacy can be scen as location in urban or rural and location in terms of distance

from home of students. In both categories. there has been influence in students reading.

Regarding students school location in urban/rural, it is known that urban children are morc
advantageous educationally (Gage and David, 1979). In the same way, Hess and McDevitt
(1984) contend that urban children have more access to reading materials such as magazine,
newspapers, journals, subject related books and other children’s literature, which makes
them advantagcous in their achievement over farmers” children. However, there has been a
trend. which is related to conversion of print societies to electronic societies, which has a

negative impact on literacy performance of children in urban schools. The ETNLA(2008)
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showed that there was a significant mean dilference of 2.84 at p<.05 in reading in favor of

rural students.

Location of school and home distance is the other factor that affects students” achievement
in reading. Long distance problem, which is intensified by rugged topography, is among the
factors that have contributed to low achicvement of students. The availability of schools in
the locality of the communities increases the achievement of students. To this end, Mehara
and Osheba (1986) cited in Sanabary (1993) found that in rural areas the distance to schools
is negatively associated both with the aspirations of parents for their children education and

with the probability of a child attending in the schools.

Here. it has been researched that distance to schools is directly correlated with the low
achievement at all educational level. and things become worse to young children in the

primar; schools.

2.5.2 Home background and students reading literacy
Home background of students are related to parental education level, parental occupation,
parents expectation from their child’s education, parents economic status, parents wish to
contact with school and organization of familics ( Wragg , 1998; Chall, 1990; Clay, 2002;
Gunning. 2002). According to the above authors the improvement of each home
backgrounds of students were found (o be the positive determinants of students’
performance in reading literacy. In addition, Curits (2003: 141) explained that parents with
proper involvement have been functional for the following benefits: These include according
to him:

e The availability of reading literacy material in the home

e Parents creating reading literacy learning opportunities outside the home

e Parental encouragement of reading literacy

e Parental expectations of their child and their children’s schooling

e Frequency with which parents read with their children and teach them about literacy

e Parents contact with schools and representing parent teacher association (PTA)

e The literacy environment, generally of home and parents reading themselves

e The frequency of story telling at home



Thus, from this idea it is possible to suggest that home is the immediate environment to
which the child is first exposed to education and learning. Concerning this Wragg (1998)
indicated that, all literacy activities that take place at home could bear their influence on the
development of children literacy performance. A child who has a parent of literate family
has a lot of opportunities for his reading performance; they assist him/her to read different
materials and they may serve as role model while they read and they will provide children’s’

literature proper to children’s interest.

Home background of students influence their reading literacy performance in different ways
based on students” grade level and age as well as on the bases of the development status of

the country.

In connection to this, Chall (1990) indicated that the role of home was ultimately more
central than that of school: especially for lower grades of the younger child and vise-versa in
the secondary school and upper primary school that is linked with teaching methods and

school facilities.

Similarly, students on the pre-school children with age 4 to 6 such as the Bristol longitudinal
language development research by Moen and Wells (1979); Tizard et al (1988) and Snow
(1991) cited in Curtis (2003) were found that there was a close association between parents
interest. provision of children literature and other assistance with high score of chilaren in

reading.

All these findings indicated that home backeround is essential for early intervention of
& ng

primary schools students™ education as well as foundation for their future education.

As far as the status development of the country and background is concerned, findings at
national and international level indicated the influence of home background in performance
learners in reading literacy dilferently. For example, survey research in America showed
that literacy had a direct positive correlation with education and economic status of parents
(Chall. 1990). In similar way Sushi (1981) has noted that in the Western world, MDC’s

variables that influence for success or failure of students in reading were associated with
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family background. According to him in many of the MDC’s about 50 perceni of the
variance in reading literacy achievement are accounted by home background variables.
However. [EA report data showed the correlation between home background and students’

achievement in [.DC’s found to be weak in comparison with MDC’s (Postle, 1980).

In Ethiopia according to the ESNLA (2004) report, the analysis of students’ home
background in relation to students’ achievement showed that there was a relationship

between academic scores and students’ home background.

Thus, it is possible to understand that although some of the issues are not specifically on
reading literacy, home factors are influential in performance of students in reading literacy
both in the MDC’s and LDC’s including Ethiopia with greater influence in MDC'’s.
Moreover, children’s age and grade level has an impact on the influence of home. Lower

grades and younger children benefit more from family support.

2.5.3 Students’ peer influence in reading literacy
The term peer should be some one in the same environment and with similar age group.
Augstein and Smith (1982) and Jacos and Goodman (1989) associate peer formation as

group formation, a condition for learning natural to man.

According to them peer formation among students brings influence on reading literacy
performance. since students can develop intimacy and through their daily interaction they
can exchange information. Augsten and smith further stress that the influence of peer in
academic achievement of students, are more cffective than the role of parents. Mcreover,
Jacos and Goodman suggested that the performance of pecr have been widely known
especially for basic skill arcas of readino. Vygotsky (1978) also emphasized the importance

of social interaction and cognitive conflict for learning including reading by peers.

Similarly, Alkin in the Encyclopedia of Educational Research (1992) explained peer group
as means to address the range of human necds in the arca of socio-emotional functioning,
behavioral control, management and educational achievement. According to him in the
school. young children become reluctant to contact with adults for help, where as, they will

turn to their peers who are more accessible and understanding.
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In all cases, for psychological, educational and social matters, the formation of peer groups
in the school and outside the schoot is crucially important. Peer group, therefore is one
major determinant of attitude. values. behavior and educational achievement in general and

reading literacy in particular.

2.5.4 Students personality character and reading literacy
Researchers reported the effect of student related variables such as gender, age, pre-
education involvement, students™ interest towards reading and students’ absenteeism to have

influence on students’ performance (Meijhen and Sontag, 1997; Gillet and Charles, 2004).

Meijnen and Sontag (1997) say that the major share of difference in performance between
students can be attributed to individual differences in the personality characteristics, which

have brought impact on reading achievement of students.

Student sex as one of the personality character is found to have inconsistent association with
performance in reading literacy; in general, it tends to be greater for girls than boys in
reading achievement. This has been true in the MDC’s. For this, a study in America by
Wragg (1998) confirmed that boys were found to be less achievers in the study held for 6 to
11 age children. In that study. scores of boys on average 4 to 5 point below girls in reading
comprehension. However, in LDC’s several studies have addressed the effect of geader in
achievement. Data from a major study on achievement in reading in Latin America by
Stromquist (1989) on sample of 6.300 students in grade 4,6 and 12 were found that boys
pertormed better than girls in reading comprehension with the values of r* 0.47. In the same
way. Gillet and Charles (2004) pointed out achicvement-favored boys than girls. In Ethiopia
according to ESNIL.A (2004). basic rcading of girls was found within the gap 2.71% in favor
of boys. This scems due to the gender influence in the LDC's that most commonly

achievement obscrved in favor of boys.

As one of the personality characteristics age has influence on performance. A Study in
America by Chall (1990) found out that older age children Performed better until grade four
with age limit of 6 to 9 and the opposite was true in the later ages and grade levels. Similarly
in Ethiopia by Deresse, et al cited in Abera (1993) found out older students attained better

and perform better until grade 4 and the result changed in the later grades.



The other variable that is associated WILD INAIVIAUAS  puiivitiaice so veees oo

attendance in emergent literacy. Pre-school of children’s in emergent literacy is the stage
that can help students to read better before the formal schooling. Pre-school attending in
kindergarten. Church or Kuran was strongly and positively correlated with all sort of
achievement (Gillet and Charles, 2004). However the result for pre-school education by
Derrese et al was contrasted with the findings of studies in other countries comparing
students who did not participate in either Church, kindergarten, or Kuran found to be better
than the participated. Moreover, Olatunji (1990) showed that in his study of private and
public schools. students” performance were not found to be significant in the students’ pre-

school attendance.

Interest wise. students with relatively high level of interest in reading, achieve higher than
less interested groups. To this end, Ruddell (1997) and Barr and Johnson (1997) explained
that students desire or interest will help them to develop and use background knowledge,
develop social interaction function, conveying scnse of belongingness and self-esteem which
help to have positive attitude towards reading. Like wise ESNLA (2004) report result,
students who have shown interest in learning subjects were also the one who scored better

than who did not have such interest.



CHAPTER-THREE
3. Methodology of the study

3.1 Design of the Study
The design for this research was survey with quantitative approach. This approach helps to

get data in large population and it also help to genceralize the study in large population.

3.2 Source of Data
The sources of data for this study were students in grade four, specially the 384 sample
students in ten schools from S00 primary schools 0f South Gonder Zone. The other sources
were the sample parents who gave information about home background characteristics that
determined students’ performance. In addition. available first cycle teachers in the sample

schools were selected as the source of data.

3.3 Sample and Sampling Techniques
In order to get the desired information basced on rescarch questions, all students of grade four
in primary schools of South Gonder Zone were taken as the target population. According to
statistical information obtained from the education department of South Gonder zone, in the
2008/09, 51,718 students were enrolled in grade four and this number of students is the
target population. Grade four students were selected for the reason that the complete picture
of basic reading literacy profile of  the first cycle primary education is expected at this

grade level. Students at this grade are also expected to be more mature than grade 1, 2 and 3.

To select samples from target population a random sampling technique was used. According
to the Education Department of the Zone, in the 12 Weredas of the Zone, there are 500
primary schools having grade 1-4" and above. From this schools10 (2%) were determined to
be the sample size of the study. This is according to Koul (2066) sample size determination
has no restricted rule: it depends on the difference of individual research, objective of the
study and scope of the study. As a result. 2% ol the schools were adequate and these schools
were selected randomly after the schools were stratified in to urban and rural schools. Four
schools were selected [rom 50 urban schools and 6 schools from 450 rural schools.
Consideration was made by toping up of urban schools to keep reasonable balance and (o

see the comparison of performance among these location categories.
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In each school. students were randomly selected based on students’ proportion and 384
students were taken as sample. The sampling procedure and number of sampled schools and

students are shown in the Table 2.

The sample size of students was determined by using sample size formula

n=z"xP{ 1-p)
B2
Where z - Is the percentile of normal distribution correspond to confidence interval
e.g. 1.96 for95%
P - Is the estimated value for the proportion of a sample that will respond to a
survey question (e.g.0. 5 = 50%)
E - Is the confidence interval error
(e.0. 5% =+ 0.05)
Using this formula, from population of 51,718 students, the sample size was 384 at 95%
confidence level and 5% sampling crror. This is almost similar with the number of

population and sample size determined by (Pelosi,Sandifer and Sacran,2001)

In the sampled schools. all available teachers in the first cycle filled the questionnaire;
because their size was manageable. Parents in the sampled schools were selected with
similar procedure as in the selection of students. However. the number of parents was not
equal to selected students because the parents of each selected student were not accessible

and volunteered to be included in the study.

Table2: Sampled schools and students in the Zone

| No ‘ Weredas Schools Location | No of students in | No of selected | Proportior of
‘ the sampled | students in each | selected ctudents
| schools sampled schools | from total in the

' L 4 & sampled schools

I | Werota Dudmegn urban | 173 49 12.8

} Work- Meda | rural (TR T i S 9.6

{ 2 | Dera Gigna . jvwal |84 o | |24, 6.3

l -,,J,-.__*__-...,._ﬁ_v Clamusit - ugban o 322 L% IR | =] oA

TS | Lbokemkem Abebayen urban ldd ] 10.7

| 4 | Fara Ala rural 8 24 6.3

-ﬂ : | PasiiMinehi {ewest 1 ID3 136 7.8

[ 3 Debretabour | TAbour — furban | 148 42 10.9

L6 ! Simada _lsedoye | orupal 1 100 L s 1 i

f ‘ | Ligaba il hwamal Goon Mgl L0 s 45 L1
| Total e ]S 384 100

o
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3.4 Instruments of data collection
To obtain information for the study two types of data collection tools were employed. These
were the reading literacy test, questionnaire about students” home background, personality

character and teacher related determinants.

The reading comprehension test was used to measure students’ performance in reading
literacy. In addition, a students™ questionnaire was used to assess the influence of students’
personality characteristics on their performance. A parent Questionnaire was used to get
information on home background characteristics ol students. The third set of questionnaire
was distributed to teachers to get data on teacher related variables such as their quality and

behavior.

3.5 Pilot test of instruments
Before administering the instruments, the reading comprehension test was prepared and an
attempt was. made to validate the test by one educational expert who has skill in the
preparation of reading comprehension test. Two Amharic language teachers of grade four
also validated the content validity and relevance of the test items. As result they commented
that cach item was relevant to the given grade, as well as, the reading passage was found to

be equivalent to the passage in their text.

Moreover, the researcher made item analysis based on the pilot test result that was
conducted in Gebreye General primary school in Debretabour. By analyzing the items, the
researcher calculated the level of difficulty and discrimination power of each item. As a
result, one item with 85% level of dilficulty and 0.1 discrimination power was rejected.

prepared by the researcher and become ready for the second pilot testing.

To check the reliability of the test, split half method was used and computed by Pearson
Product Mox«’emcﬁt formula and then the total result was computed by the Spearman Brown
formula for the total reliability of the test items. The reliability coefficient in the first pilot
was found to be 0.48. which was l2ss reliable (o be administered for the final study.
However, to administer a test it needs to be with the reliability cocfTicient of 0.7 and above.

Home background questionnaire and a questionnaire related to personality characters of

students was pilot tested. It was found that grade 4 students were unable to fill in home




background questionnaire. Because of this and the constructive suggestions and hints of the

advisor; home background questionnaire was prepared for parents.

The defects in the first pilot including a rejected item, three modified items, four additional
items, the weak reliability of the test, the poor discrimination power, high level of difficulty
of some items. the newly prepared questionnaire for parents and teachers, forced the
researcher to conduct the second piloting. As a result, the second pilot testing was carried
out at Chacha primary school around Debrebirhan to check the reliability and workability of
the instruments. To this end, the test was administered to 30 students and the reliability was
calculated. The test was found to have a reliability of 0.87. It was also with 31% to 68.8%
level of difficulty and in between 0.25 and 0.75 discrimination power. Therefore, the test

was found workable (see appendix A&B).

Parent Questionnaire was found to be filled easily by literate parents and it was checked that
assistal.ce was needed to fill in information for illiterate parents.
Teachers’ questionnaire was administered to 15 teachers in the pilot. The result was found

that items were appropriate and easy to be filled by the teachers.

3.6 Methods of data analysis

The data in this study was analyzed with statistical techniques such as mean, standard
deviation, percentage, independent sample t. test, Pearson correlation and multiple
regressions. The students™ performance level was analyzed by mean, standard deviation and
percentage. The performance of students via gender variation and location (rural/urban) was
analyzed by independent sample t. test. The Pearson correlation result was used to analyze
the relation between performance and personality characteristics of students. Multiple
regression analysis was used to identify the direction of relation, to indicate the significant
level. and to determine the power of prediction of students’ personality characteristics on
performance in reading literacy and other independent variables such as home background
characteristics and teachers’ related variables were analyzed using descriptive frequency to

see their influence on reading literacy performance.

All the data were computed with the help ol computer using Statistical Package for Social
Science (SPSS) after the variables were coded with appropriate measurements that include

continuous and categorical variables.
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performed below the mean score. 29 (7.6%) performed equal to the mean score and 158
(41.1%) scored above the mean score. This result indicates that the mean score is slightly
below 50 percent of the minimum expectation of MoE in the Education and Training Policy.
And it is below the reading performance of Amhara region in the ESNLA (2004) and
ETNLA (2008) (70.92% and 56.7% scores) respectively. The 45 mark median score of
students also indicates more than 50 percent of the students performed below the mean score

with the gap of 4.39 scores lower than the mean score.

In line with this, Riley and Desmund (1994) confirmed that when most of the students score
well over mean score, about half the mean score and the rest few below the mean score; it is
convenient for good education progress. However, the result obtained in this study violates
the idea of Riley and Desmond since majority of the students performed below the mean

Score.

Thus, it is possible to say that the test score performance of students in the study area is
unsatisfactory. This implies weak performance in all areas of education since reading
literacy in mother tongue is the core subject in the primary school curriculum, which helps
for understanding their surrounding and culture and has adverse effects on the performance

of other subjects.

4.2 Schools Location and Students Performance in Reading Literacy
Independent sample t. test was used to compute the impact of school location on reading
literacy performance of students. This type of statistics is used to compare means like mean

performance of students in urban and rural schools.

Table 4: Independent sample t. test for urban and rural students performance in

reading literacy

Locaticn N Mean SD SE t Sig MD

Urban 195 50.23 20.53 1.47 786 0.43 1.74

Rural 189 48.49 2280  1.65 784 0.43 1.74
l I




Table 4 shows that there was a mean difference between performance of students in the
urban and rural schools. The mean dii*erence was 1.74 in favor of urban students on the
base of mean performance score 50.23 and 48.49 for urban and rural students respectively.
Moreover, multiple regression analysis in Table 8 shows that school location is significantly
predicted students’ performance in favored of urban students. The regression coefficient
vaiue -C.14 at (1=2.18, p<0.5) tells the negative significant relation of performance and rural
students.  Moreover. location of school is found with coefficient of determination 2 0.02

which means this variable contribute 2% to the total reading literacy performance.

This result is inconsistent with E'TNLA (2008) result in reading achievement of students that
was found to be a significant mean difference of 2.84 at .05 level in favor of rural students
with mean achievement of 45.1 in rural and 42.3 in urban students. In the studies by Hess
and Mcdevitt (1984), urban students performed better for the reason that urban children have
more access to reading materials. The result of this study has also consistency with this
research literature. In this result, the difference between the two reflects that those who are
from urban are benefited by urban facilities and urban students may take time to study than

devoting their time and attention to urban distracters.

In addition to this, as the response of parents in Table 11 showed 35% of the parents were
farmers who demand very high child labour to support their subsistence farming as well as
they had little or no educational background to help their child. Therefore, rural students
cotild not resist such obstacles and lack ol facilities to become as competent as urban
student. Thus taking in to consideration the role of reading literacy for learning other
subjects and as a pre-requisite for later grade levels and the fact that most primary schools of
the study area are rural schools the: result indicates weak performance in the majority of the

schools.

4.3 Personality Characteristics of students and reading literacy
performance
[n this part ol the analysis students™ response in relation to their personality characteristics

and the relative contribution of predictor variables and the Pearson correlation result of the




independent variables to the reading performance are treated as follows with relatively
appropriate statistical techniques for cach variable. The variables in this group were entered
as a single set of regressor in their own group. The regression coefficient beta value of each
variable predicts the performance in reading literacy by making others variables constant.
The regression prediction unit of interpretation was on the base of standardized unit
(standard deviation). It is also noted that each analysis of individual variables were made in
relation to its contribution or statistical significance at P<.01 or .05 level. The percentage

contributions of each variable were indicated with coefficient of determination r2 value.

These variables were first presented with frequency percentage table, Pearson correlation
and regression table respectively. After the presentation of the data in the tables, analysis of

the result was made.

Table 5: Personality characters of students (age, absenteeism, interest and frequency of

reading) and their response value

No. | Variables (Characteristics) Frequency Percent
| Age of students
Below 10 years 12 3:1
10 years 165 43.0
Above 10 years 207 53.9
a Total 384 100
2 Number of days students absent frem school
Not at all B 44 11.5
Less than 10 days 207 53.9
10-15 days o - - 3 21.6
More than 15 days 50 13.0 i
Total 384 100 ]
3 Students interest in reading
No interest in reading 34 8.9
. _There is interest in reading - ) 1350 91.1
Total 384 100 |
el Students reading frequency
Sometimes 234 66.8
Most of the time 71 203 ]
’ Always 45 12.9
! Total 350 100

Age of students was one of the determinant factors of students reading literacy. In the study,

age was grouped in to three broad categories. The first category was students below the

specific school age (ten years). In this category 12 (3.1%) respondent students out of 384
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were included. The second category was ten years (the specific age) for grade four students,
165 (43%) respondents were included and the third category was above ten years which are
relatively over age students: in this category 207 (53.9%) were included. This descriptive
statistics of Table 5 No-1 shows that majority of students in the sample area were above the
exact specific age of students that works in Amhara region taking age seven as entry age in

grade one.

Concerning the number of days that students were absent in the first semester of 2008/09
academic years, students response of absentecism was checked by homeroom teachers’
recorded attendance list. Table 5 No-2 shows that 44 (11.5%) of students were not absent at
all. 207 (53.9%) ol the students were absent for less than 10 days. 83 (21.6%) were absent
tor 10-15 days and the rest 50 (13.0%) of students from the total of 384 students were absent
more than 15 days in the first semester of the year. This indicates that only few students
attend regularly and there is high number of on and off students in the teaching learning

process of the study area.

With regard to students interest in reading and their reading frequency on the inﬂuénce of
students reading literacy, 34 (8.9%) of the respondent students were not interested in reading
and the rest 350 (91.1%) of the students had interest in reading. Those respondents who had
interest in reading, read books and other children literature on different frequency level;
majority of the students 234 (66.8%) read sometimes. 71(20.3) read most of the time and the
remaining 45 (12.9%) from a total of 350 students read always. This data indicates that
majority of students had interest to read books and other children literature, however only
few of them read frequently: majority read sometimes as the condition suite them (Table: 5

No-3&44).



Table 6: students’ response value on peer reading with frequency, pre-school

attendance, distance students travel and No meals per day

ol | Students experience of reading with their peers

 No experience S 154 40.1

; There is experience B 230 59.9

\ Total 384 100

| 2 Students reading frequency with their peers

‘ Sometimes 147 63.9

; Most of the time 52 22.6
Always 31 13.5
Total 230 100

= 3 Students attendance in preschoo! education

j Not attend in any of them - 287 74.7

“ Attend inany of them B - 97 253

l Total - N - 384 100

; 4 2 Time taken by students to travel from home to school

| { Less than 30 minutes o 257 61.7

‘ 30-40 minutes - 82 21.4

‘ More than 45 minutes 065 16.9

i* ) Total S 384 100

[ 5 Number ol students meal per day

! One times in a day 2 0.5

! Twice in a day 62 16.1

! Three times in a day - 250 65.1

| ; More than three times in a day 70 18.2

i | Total 384 100

The other very important variables that determine reading literary were students reading
experience with peer and frequency of reading with their peers. When students wer¢ asked
to respond whether or not they have experience of reading with peers, 154 (40.1%)
responded that they have no experience ol reading with their peers and other 230 (59.9%)
from total of 384 students responded that they have experience of reading with their peers.
Those who had experience of reading with their peers were also asked the frequency of
reading with their peers: 147(63.9%) of them responded that they have read sometimes,

32(22.6%) read most of the time and other few 31 (13.5%) read always (Table 6 No-1&2).

Concerning students involvement in pre-school, in the sample schools data in Table 6 No-3
showed that some students were atiending pre-school education, out of 384 students
97(25.3%) of the students participated in either kindergarten, Church or Quran schools

before they started the formal cducation in primary schools. owever majority of the
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students (287(74.7%) did not attend in any of the pre-school institutions. The number of
students who did not participate and its proportion will increase if the number of sample
students of rural schools were selected proportional to the number of urban and rural

students in the Zone.

[n the sample schools, regarding the time taken by students to travel from home to school,
data in Table 6 No-4 showed that 237 (61.7%) of the students traveled less than 30 minutes
from their home to school, 82 (21.4%) of the students traveled in between 30 to 45 minutes,
and the rest 65 (16.9%) traveled more than 45 minutes. This implies even though 30 minutes
is not short distance, majority of students were traveling less than 30 minutes to reach the
school. In addition, the rest of the students were traveling longer distance which is more than
30 minutes and this distance is intensified by rugged topography has a negative impact on

performance.

Regarding the number of meals that students get in a day, respondent students gave their
response. From the 384 students 2 (0.5%) got meals once in a day, 62(16.1%) twice, 250
(65.1%) three times and the remaining 70(18.2%) got more than three times in a day. From

this data except few, majorities get meal three and more than three times in a day.

Correlation and Regression Results of Students’ Personality Characteristics on
Performance of Students in Reading Literacy

Table 7 and 8 show the correlation and regression results. These inlerential statistics shows
the impact of personality characteristics on performance in reading literacy. The correlation
analysis tells the type of relation and significance of relation. It is also noted that in the
multiple regression each analysis of individual variables were made in relation to its
contribation or statistical significance at P<.01 or .05 level. More over the regression
analysis indicated the contributions of cach variable with coefficient of determination r2

value.
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7. Correlauons
personality characteristics

DCLYCL tasn

Table

B ves ey &

- Characteristics (Variables) | Pearson correlation | Significance (2 tailed)
~ Age of students 02287 .000
' Number of days students absent from .000
' school - -0.230""
' Students interest in reading 0.099 053
ir Students reading [requency 0.062 244
' Students experience ol reading with | 0.126™ 013

peers

Students reading frequency with | 0.138"" .037

peers

Time taken by students to ravel from | -0.130"" 011
home to school

Number of students meal per day 32970 .000
' Students  attendance in - pre-school | L0306 480
_edueation -

““Correlation is significant at 0.01 level (2 tailed)

“Correlation is signiticant at 0.05 level (2 tailed)

Table 8: Multiple regression resuli for personality characteristics of

reading literacy performance

students on

—l'nc_iupc_naenl variables “Standardized | Coefficient of Std. error t Sig.
coefficient determination (r2)
Beta(B)
gender 0.16 0.03 2.63 2,71 0.01
Location of schools -0.14 0.02 2.83 -2.18 0.03
Age of students 0.27 0.07 0.76 4.47 .00
Number of days student absent -0.15 0.02 1.70 =2.3% 0.02
i from school
# Students interest in reading 0.09 0.008 18.85 1.519 0.13
i Students reading frequency 0.06 S 0.004 N 1.87 1.04 0.30
J Swidents reading frequency with 0.14 0.02 2.82 2.06 0.03
l' their peer
| Students attendance in pre-school 0.06 0.004 3.09 0.96 0.33
4’ education
\} Time taken by students to travel 0.07 0.005 1.70 1.1 0.27
. from home to school
J‘rrNumbcr of students meal per day 0.31 0.096 2.16 223 00




Gender of students
Students’ gender is one of the personality characteristics that were treated in the anatysis. To
analyze the performance difference between girls and boys independent sample t. test was

used. In addition to this the role of gender as a predictor of performance was analyzed by

multiple regression analysis.

Table 9: Independent sample t. test for boys and girls performance

Gender | N Mean | SD Sk { Sig (2 tailed) MD
Boys 185 53.84 | 23.51 | 1.73 3.97 |0.001 8.61
Girls 199 4523 | 18.93 | 1.34 3.94 |0.001 8.61

From the sample 384 students, 185 (48.2%) boys and 199 (51.8%) girls were included in the
study. The data presented in Table 9 showed variations in the reading literacy performance
of boys and girls. The mean score for boys was more than for girls. The means of boys and
girls differed significantly in favor of boys. There was a significant mean difference of 8.61
between boys and girls at (t = 3.97, p<0.01) level for the mean score of 53.8% for boys and

45.2% for girls.

More over in the multiple regression analysis gender was found to be significant predictor of
reading literacy performance in lavor ol boys. Table 8 shows that gender was significant
determinant with standardized coefficient Beta value 0.16 at (t=2.71, p< 0.01). The
statistical impact of this tells the students performance is significantly and positively
predicted in favor of boys. It is noted that keeping other variables constant, the reading
performance of students by 0.16 uniis is predicted in favor of 1-unit nomination boys. In

addition gender contributes r2 0.03 (3%) (o the total reading literacy performance.
g g

Studies in America by Wragg (1998) indicated that girls performed better in reading than
boys. However, other studies in LDC’s by Stormquist (1989) on achievement in Latin
America and Ethiopian ESNLA (2004) have found that basic reading was in favor of boys.
In this regard. the result of this study is contrary with findings of MDC’s like studies in

America and consistent with findings of LDC’s research result.
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Based on personal observation of the rescarcher, the biological category of sex might not
bring tiis much difference in their performance. Thus. it may be due to socio-cultural based
(gender) differences that girls are disfavored in participation both at home or in school. It
can be also associated with the life style of girls that they do house work; they prepare
themselves a future mother and wife and other socialization of girls by parents. Thus, the

gender bias associated with girls might be the causce for girls™ to earn less scores in relation

1o boys.

Age of students and reading literacy performance
The wide age range of students has brought a significant positive relation with performance.
Table 7 Pearson correlation coelficient 0.228 at p< 0.01 level indicates a significant positive
relation between age of students and their performance in reading literacy. More over Table
8 shows. that age of students is very strong determinants of reading literacy. The standard
cocltlicient Beta 0.27 at (1=4.47, P<0.01) tells age as important predictor of students reading
literacy performance. It is noted that I year increase of age predicted the performance of
students by 0.27 when other variables kept constant and it contributes 12 0.07 (7%) to the

total reading performance ol students.

Both the correlation and multiple regression result indicate that age is an important
determinant of reading literacy with pocitive significance. This result has consistency with
the findings of Chall (1990) who studied on the samc grade level and found out that

relatively older ages perform better in reading.

This significance relation of performance in this study clearly shows that age specific and
under specilic age students are less benelited from the teaching learning process;
specifically the wider age range [rom age nine o age nineteen (when studen's’ age not
ageregated in to three categories) brought heterogeneity i the classroom. This heterogeneity
brings benefit for the relative older students who are more ready for than the younger that
are not ready for. In other words younger students might not have attention to reading hencee

they might not develop experience of reading as competent as the relative older classmates.

I
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Absenteeism and Reading Literacy Performance

Absenteeism has negative significant correlation with performance of students. Table 7
Pearson correlation result (1 -.230) at (p~0.01. 2 tailed) tells that the number of days that
students were absent from school and their performance has negative significant relation.
Absenteeism was also selected as one ol the significant predictors of variation in the
performance of students. Table 8 shows that absentecism with standardized coefficient Beta
value -.15 at (t = -2.35, p<0.05) level of significance was negative predictor of performance
in reading. Keeping other variables constant one-day absenteeism was decreased 0.15 score

of students in reading literacy and it has also 12 0.02 (2%) contribution to over all reading

literacy performance.

[n the analysis of correlation and multiple regressions, number of days that students were
absent {rom school, has been found that one ol the determinant of performance in reading
literacy from the personality group. In addition, this result is consistent with logical ideas
that students who do not attend regularly might lose important learning substances. Thus, it
is clear evidence that absenteeism has a signilicant effect on performance of students in
reading literacy. In the study arca the high child abour demand by parents, the health
problem in the hot areas of Dera, IFogera and Libokemkem woredas might be the cause for
serious absenteeism in the schools. The researcher from personal observation during testing
time in schools such as Work Meda and Gigna (schools in hot Weredas of the Zone) only
half of the registered students were attending the class; this indicates that absenteeism in the
study area in general and specifically hot areas ol the study arca has negative effects on

performance.

Students interest and frequency of reading and reading literacy performance
In the Pearson correlation, students’ interest to read and their frequency of reading had
shown a positive relation with their reaaing performance. Table 7 presents (r = 0.99) and (r
= (.062) correlation value in reading interest and reading [requency respectively. This value
indicates that there is positive relation between reading interest and reading frequency with
students reading literacy performance. IHowever. this relation is not significant at 0.01 or

0.03 level of significant as shown in the Table 7.



In addition to the relation, the multiple regression result in Table 8 shows that the standard
coefficient Beta 0.09 at (1 = 1.51, p>0.05) of students interest in reading literacy and Beta
0.06 at (t = 1.04, p>0.05) of students reading frequency were positive predictors of reading
literacy. This means both reading interest of students and their frequency of reading were
positive determinates of reading literacy though they were not significant at 0.05 or 0.01

levels.

However, the findings of Rudell (1997). Barr &Johnson (1997) indicated that student’s
desire or interest and the frequency were significant personality characteristic to determine

students’ performance.

Thus, reading interest and frequency of reading was not bringing variation. Those who have
interest and good reading frequency to develop their background knowledge which in turn
helped to develop their performance were not significantly determine their reading literacy
performance. This may be due to the students biased response “yes™ when they were asked
do vou like to read books and other children literature. Moreover, it may be their
engagement in activities such as frequent playing, helping their parents and other activities
that has negative effect on reading literacy only with their unpractical interest to read. It can
be also due to uniform interest that they have which did not bring variation on students

reading performance.

Experience of reading with peer, Frequency of reading with peer and reading literacy
performance

Those students who had experience of reading and who had better reading frequency with
themr peers had positive correlation with their performance in reading literacy. Table 7
Pearson correlation shows that (r = 0.126° 2 tailed) correlation at (p< 0.05) level of
significance. Students reading frequency with their peer has also positive correlation (r =
0.138+. p<0.05) level. These imply those students who read frequently with their peers
performed better in reading literacy than those who read sometimes. The multiple regression
result in Table 8 also shows that the standardized coclficient Beta 0.14 at (t = 2.06, p<0.05)
of reading frequency with their peers has positive significant effect on reading performance.

It predicted by 0.14 units in reading performance of students when there is one unit increase



in the peer reading frequency keeping other variables constant. Reading frequency with their

peers contribute 12 0.02 (2%) to the total reading literacy performance.

Fhus. students reading frequency with their peers is an important predictor of performance
at standard significant level. Those who read [requently with their peers can develop mutual

assistance through social based literacy culture.

The result of this study is related to the Augsten and Smith (1982) and Jacos and Goodman
(1989) ideas about peer reading. They expressed that peer reading is a good condition to
learning which comes because of the peer formation which is natural to man. The result also
supports Vygotsky’s (1978) idea. which stressed the importance of peer interaction for

learning including reading.

Thus. students™ experience of reading with their peers and the frequency of reading with
their peers were found to be positive determinants ol reading literacy in the area under

study.

Pre-school attendance and performance of students in reading literacy
In the Pearson’s correlation result, Table 7 shows that students’™ learning in pre-school
education was not a significantly related with their reading literacy performance. The
correlation value r = 0.036 was significant at p~.05 significant level. This implies students’
attendance in any of the pre-school institutions has insignificant relation with performance.
Moreover. Table 8 of multiple regression analysis shows that the Beta value 0.06 at (t =
0.96. p>0.05) indicates pre-school education participation of students is not significant

predictor of performance in reading litcracy.

This result is inconsistent with the findings of Gillet and Charles (2004) who researched out
pre-school attendance was strongly and positively correlated with all sort of achievement.
However, this (inding is related with Otatunji (1990) linding since that study found out pre-
school education had positive relation though it was not significant determinant of reading

performance.



Thus as the above result shows, pre-school education in the study area has positive relation
and is positive determinant of reaaing performance though it was not significant at a
standard significant levels. The insignificant contribution was due to the more or less
uniformly low participation of students in pre-school .It may also the poor quality of the pre
school education and the progress of students who did not attend pre-school in their stay of

grade 1.2.and 3.

Time taken by students to travel from home to school and performance in reading
literacy

The time taken by student to travel from their home to school has negative significant
relation with their reading literacy peiformance. Table 7 shows that the relation between the
two with r=-.13 has significant effect at p< 0.05. This means students who travel less than
30 minutes performed better than students who travel between 30 to 45 minutes and more
than 45 minutes. In addition to this the multiple regression analysis in Table 8 shows that
Beta - 0.07 at (t = -1.1, p = 0.27) indicates the time taken by students to travel from their
home to school is a negative determinant of performance though it is not significant at

standard significant level (either 0.01 or 0.05).

The Pearson correlation result of this study supports the finding by Mchara’s and Osheba’s
(1980). They Tound that in rural arcas the distance to school was negatively asseciated with
the positive aspiration of parents for their child cducation and the probability of child

attending to school.

Thus, from the Pearson correlation result it is possible to say that the long distance
intensified by rugged topography of North Ethiopian schools has brought negative effect on
performance of students. It is obvious that when students traveled long distance they get
board. their frequency of absenteeism increase and they will exposed to hate the schools and

education; this in turn brings negative impact on the performance in their reading literacy.

Number of meals in a day and students performance in reading literacy
This variable is one of the most important variables from the students’ personality
characteristics grouping. As Table 7 shows students. number ol meal has positive significant

relation with their reading performance. The correlation value r = 0.329 at p<0.01 implies
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the number of meals has a positive strong significant relation with performance. In addition
to this the multiple regression result in Table 8 shows that the number of students meal per
day. the Beta value 0.31 at (t = 5.23, p<0.01) is positive significant predictor of
performance. The regression coctlicient indicates that 1 unit increase in number of meals
that the students take per day predicis the increments in reading literacy performance by
0.31 score. This variable contributes the largest share to the total reading literacy

performance with the 12 value 0.096 (9.6%).

The result of this study has connection with the World Bank report of Lockheed &Verspoor
(1991) that indicated students™ capacity to learn in school is determined by the nutrition
status of each child. In addition, the finding of I'ITNLA (2008) pointed out that the number
of meals per day was found a very important determinant of students in over all academic

achievement.

Here, it is possible to generalize those students of the study area who take meals three and
more than three showed good performance than those who eat once and twice in a day.

Generally as it is shown in Table 10, students personality characters such as gender, age,
number of days students absent from school. students interest and frequency of reading,
students experience of reading and their frequency, students attendance in pre-school,
students time taken to travel from home to school and the number of meals per day
collectively that was entered as singic set in the regressor. contributed to significant effect
on students reading literacy performance. All these personality characteristics (vaiiables)
shared R*= 0.28 that implies these variables determine (Predict) 28% of over all reading

literacy performance.

Table 10: Model Summary of Personality Characteristics

i[ Model R R’ | Adjusted R? SE
1 529 0.28 027 18.46

I v
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4.4 Home Background Characters and reading literacy
In this part of the analysis, the influence ol independent variables on reading literacy
performance of students were determined by describing cach variable by [requency

percentage in relation with its effect on reading literacy.
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Table 11: Home background character (education, support, income, occupation) and

parents’ response value

No. | Variables (Characteristics) Frequency Percent
Father education
1 llliterate 37 37
Basic literacy 31 31
Secondary education 14 14
Above secondary 12 12 ]
No father 0 6
Total 100 100
2 Mother education level S
Iliterate 68 68
Basic literacy 18 18
Secondary education S 5
Above secondary 9 9
| _No mother
Total 100 100
3 Father occupation
No occupation 2 2
Former 35 35 ]
Government employed 20 20
Private business 37 37 ]
No father 6 6 -
Total 100 100 ]
4 . Mothers occupation
[ No occupation 16 16
~_lormer - - S 37 37 ]
Government employed 10 10
Private business 3 37
No mother
Total 100 100 |
5 Parents monthly income in the house hold
Less than 400 birr 49 49
i 400-900 birr 34 34
900-1400 birr 13 13
1400-1900 birr ) 2 |
Greater than 1900 birr 2 )
Total 100 100
6 Parental support in child reading literacy
No support 52 52
There is support 48 48
Total 100 100
7 Tvpe of parental support ]
Reading directly 27 56.3
Employing assistance I 2l
Provision ot books and child literature 14 29.2
Creating conducive environment for reading 6 2.5
Total 48 100 ]
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Regarding education background of parents” data in Table 11 No-1&2 shows that 37% of
fathers and 68% of mothers were illiterate, 31% of fathers and 18% of mothers were with
basic literacy at adult education or in the primary schools. It was only 26% of the fathers and
14% of mothers with secondary education and above. This indicates that students who came
from less educated and illiterate families did not get educational support from their parents.
It was shown that only 48% of the parents had supported in either of reading directly (27 out
of 100 parents). with provision of books and children literature (14 from 100 parents) and by
creating conducive environment tbr'rcucling at home (6 out of 100 parents). From this
deseriptive result .parents in the sample schools has limited effort to assist their child
reading in material provision, direct assistance in reading as well as creating conducive

environment for reading.

This result is not consistent to Chall (1990), Wragg (1998), Clay (2002) and Gunning (2002)
findingo who stressed the significant effect ol home literacy in reading performance. Curtis
{2003) also indicated that parental support by providing reading materials, assisting in direct
reading and story telling were found positive means for better performance of students.
However, in the study arca. parcnis’ involvement in material provision direct reading
assistance and creating literacy cnvironment in the home becomes in sufficient to bring
positive impact in the early interventions ol students” education. Therefore, low supports of
parents do not motivate their child reading which the reflection of parents’ low level of

literacy.

Concerning parents monthly income and their occupation, the descriptive statistics on Table
Il No-3.4&5 conlirmed that there was variation among the estimated parents monthly
income in the household; 49% of the parents carned less than 400 birr per month and 34%
earned 400-900 birr and the rest few (17%) carned more than 900 birr per month. This
shows that most of the parents earn unsatisfactory birr per month, which is subsistence to
support the large family size in the household. The low economic status of the parents can
be also explained through parents™ occupation type. As it was shown in, Table 11, No-3&4,
33% of the fathers and 37% of mothers were larmers and 37% ol fathers and mothers were
engaged in their private business. This occupation status tells most of the parents are farmers

who cultivate subsistence agriculture. The next occupational status was parents who



engaged in private business. Here, by private business we mean that it is not a large scale
income earning occupation and it is restricted to minor retailer practices, brewery of loca!
beers, daily laborers and those who are engaged other minor ancillary activities in rural

towns of the study area.

[n relation to the role of economic status of the parents for reading literacy, survey study by
Chall (1990) indicated that literacy was corrclated with economic status of the children’
parents and the children from low income families did less than better economic status

children parents.

Thus. from the respondents™ occupational status and their income one can say that the low-
level economic status of the parents may have adverse effect on the low performance of

students in the study area.

Table 12: Home background character (child labour, family size, parent view on
education and contact to teachers and parents response value

No. | Variables (Characteristics) Frequency Percent

R Parental child labour demand B
No demand 17 17
‘T Sometimes they demand 54 54
I'requently demand 29 29
.| ol 1o 100
2 | Parents view on the benefit of education o theirchild |
- _Nobenefitatall ) B -
.~ Low benelit S 4 -+
|’ | Medium bepefit . 10 10
[ ' High benelfit - - 84 84
' | Total - ] 100 100
' ;7l’g|71jcrn‘lvs’cpmucl to teachers

| No contact e -~ 55
- ___There s contact I 45 45
} | dotal B - 100 100
E Parents personal follow up
! . No - 24 24
| | Yes 76 76 B
| . Total 1100 100
. ?*_“ﬁ?zunil)f size in the house hold S
! Less than five person 122 F¥

S-8persons o 00 169

- Greater than 8 persons B 9 9

- et 100 100




In the study area, concerning the chila labour demand, out of 100 respondent parents 17
(17%) did not demand their child labour, 54(54%) of the parents demanded sometimes, and
the rest 29 (29%) were demanding their child labour frequently ( Table 12 No-1) .This
implies, except few parents majority demand their child’s labour. As result, it brings
wastage of students’ time and energy that can have negative influence in students reading
literacy practice. Thus, the result tells that the child labour demand could be one of the

negative determinants for the performance of students in the study area.

Regarding family size data in Table 12 No-5 showed that, 22% of respondent parents had
family size less than five, 69% of the parents had a family size of S to 8 and only 9% of
students™ parent had a family size of more than eight persons in the household. From this
data, miost of the respondent parents (88%) had family size of five and above which may be
inconvenient to read at home because of disturbance in the families, sharing reading

resources and less individual attention by parents.

In relation to this, Smith (1985) researched out that those students who come from large
family size are not favored over all academically and in reading. Thus, this study indicates
that majority of the parents in the study area with their bigger family appears to exert

negative influence on performance.

With regard to parents view on the benefit of education to their child, Table 12 No-2 shows
that 2% of the respondent parents considered education has no benefit to their child, 4% of
the parents expected low benefit of education to their child. 10% of the parents had the view
of medium benefit to their child and majority (84%) of the respondents parents responded

that education has high benefit to their child.

[n relation to this, Curtis (2003) explained that when a parental expectation about their child
cducation and literacy practice is high, it has positive effect on students reading literacy
performance. This means parents with better level of viewing education as beneficial to

child predict a positive step for performance.
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Therefore. it is possible to gencralize that the view ol the parents about the benefit of
education to their child brings good step for the progress of modern education in the study

area. which previously had a trend of opposition and gave attention only to the church

education.

As far as. the parental contact to teachers and schools is concerned, Table 12 No-3 shows
that 45% of the respondent parents had contact with teachers for their child reading.
[However, the remaining 55% of the parents did not have contact with teachers for

betterment of their child recading.

From this data. one can understand that 45% ol parents who contacted with schoolteachers
i child reading seem better and will have good attitude to parent teacher relation.
Nevertheless, 55% of the respondents who did not have parent- teacher contact do not get

learning facilitics obtained {rom parent-teacher and schools contact.

Concerning the benefit of parent teacher and school contact. Chall (1990) and Curtis (2003)
reviewed that the Tower literacy achicvement was stemmed [rom mismatched between the
culture of the home and the culture of the schools and teachers. When parents contact with
schools and teachers about their children literacy they discuss on school matters such as

representing PTA and they get advice about the improvement of their child reading.

Thus. majority of the parents in the sample study do not have contact to schools and
schoolteachers 1o help the child academically and in any school matters, which has negative

influence on students reading literacy.

4.5 Teacher Related Variables and Performance in Reading Literacy
[n this part of the analysis the effect of independent variables were determined by
interpreting {requency percentage that was used to describe the elfect of the variables on

performance in reading literacy.
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Table 13: Teacher related variables (experience, training, extra-social responsibility

and collaboration) and teachers response value

' No. | Variables (Characteristics) Frequency | Percent
'l Sex of teachers
Female 59 54.6
Male 49 45.4
Total 108 100
2 Teachers years of experience
Less than five years 25 23.1
Five to ten years 21 19.4
Greater than ten years 62 57.4
Total 108 100
3 The role of pre-service training for teaching reading
It doesn’t help 13 12
It helps to some extent ) 56 2l.9
It helps to great extent 39 36.1
__Toral - _ 108 100
4 Teachers engagement in extra social responsibility
No engagement 56 51.9
There is engagement 52 48.1
Total 108 100
Teacher participation in the in-service training for
5 teaching reading
No participation 46 42.6
There is participation 062 57.4
Total 108 100
6 Extent of teachers collaboration with their peers for
teaching
No collaboration 19 17.6
Low collaboration 20 18.5
Medium collaboration 36 33.3
| High collaboration _ N 33 30.6
| Total 108 100

[n the sample schools, regarding the experience of teachers in teaching profession, data in
Table 13 No-2 shows that from a total of 108 teachers of which 59 (54.6%) are females and
49 (45.4%) are males, 23.1% had an experience less than 5 years, 19.4% of the teachers
were within 5 to 10 years of experience and the rest 57.4% of the respondents teachers were
with the teaching experience of more than 10 years. The data indicate majority of teachers
have an experience of more than five years. In this regard, Fuller (1987) explained that
teachers work experience had not significant determination on students’ academic
achievement. However, it is the common ideal condition that the more teachers have

~experience, the better the students’ performance in reading literacy. However, from the
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Fuller idea and the students reading literacy performance in the study area one can speculate
that teachers experience may not correspond with their commitment to teach and to their
profession. Therefore, teachers™ dedication and strong sense of responsibility may play very

important role for reading than expericnce alone.

Concerning teachers training and students™ performance in reading literacy, teachers in their
pre-service and in-service training get knowledge and skill to teaching reading. Accordingly,
Table 13 No-3&35 shows the condition of both types ol training in the sample schools. From
108 teachers 51.9% of the teachers said pre-service training helped them to some extent,
36.1% of them got benefit to a great extent and only few (12%) did not get benefit from their
pre-service training. In the in-service program, 42.6% of the respondent teachers reported
that they have not participated and the remaining 57.4% participated and got benefit to teach
reading. The data implies that above hall’ were bencefited from both in-service and pre-

oo

service waining for proper teaching reading.

Fuller (1987) pointed out that cffective training both in pre-service and in-service training
were found to be factors that make difference in students™ achievement. Thus, it is better to
conclude that in the study arca more than half were benefited and others were not benefited
from training .The teachers who do rot train both in service and pre service trading about

teaching reading negatively influenced students reading literacy.

Teachers™ engagement in extra social responsibility is the determinant factor of performance
in reading literacy. The descriptive data in Table 13 No-4 shows from 108 teachers 51.9% of
the respondent teachers were not engaged in extra social responsibilities and the remaining
48.1% were engaged in extra social responsibilities. This implies almost half of the teachers
were engaged in extra social responsibilities, which have ncgative impact on teaching
reading. Thus, from this data. it is possible to describe that teachers who are engaged in
extra social responsibility loose their time, knowledge and skill outside the practice of
teaching learning process and hence this reduce teachers™ devotion to their students and
school activities. Therefore, almost half of the teachers in the study area allot their time and
effort to extra social responsibilitics and this brings negative effect in students’ performance

in reading literacy.

In light of teachers. collaboration with Peers to better students’ performance in reading

literacy. the result in Table 13 No-0 shows from 108 respondent teachers 30.6% had high
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collaboration with their peer teachers, 33.3% had medium collaboration, 18.5% had low
collaboration and the rest 17.6% of" the teachers did not have collaboration at all. This
indicates that even though the extent varies most teachers have collaboration with their peers

for teaching reading.

Therefore, it is possible to summarize that teachers in the study area had got some amount of
opportunities from their peers while exercising collaboration on the issue of teaching
reading. It is true that when there is collaboration of teachers in assessing the curriculum, in |
improving the implementation strategies, and general staff development activities, teaching
learning process gets impetus for achieving its target. Hence, those teachers who have
collaboration with their peers may bring positive effect on students’ performance in reading

literacy.

Table 14: Utilization of resource, methods of assessment, view on promotion,
satisfaction and teachers response value

No. | Variables (Characteristics) B _Frequency Percent
I Availability of reading materials for teaching reading
Not available B 22 20.4
Available with limited - - 79 73.1
Adequately available 7 6.5
Total 108 100
2 Teachers use of reading comprehension in their assessment
techniques
Not use it 36 33.3
Use it 72 66.7
Total 108 100
3 Teachers views on the negative influence of the school
promotion practice on students performance
No influence 10 9.3
Low influence 14 13
Medium influence 60 55.6
High influence 24 22.2
Tow 108 100
4 Teachers job satisfaction in their pi{;l‘cssimr
No satisfaction o o 4] 38
There is satisfaction - 67 62
Total 108 100
5 Teachers reason for dissatisfaction in profession
Low monthly salary alone l 24
Tiresomeness of profession alone 3 7.3
Less respect of profession by the community 7 171
Low salary, less respect by communities 19 46.3
Low salary, less respect by the communities, lack of Il 26.8
progress on profession
Total 41 100
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Concerning the availability of reading materials for tcaching reading, data in Table 14 No-1
showed that 20.4% of the respondent teachers responded that reading materials to teach
children were not available at all. The remaining 73.1% responded that, the materials were
available with very limited amount. It was only 6.5% ol the tcachers who confirmed that the
materials were available adequately. This implies the contribution of availability of reading
literature in the sample schools was in very limited extent. The uniform scarcity of such
materials influences uniformly the teaching reading activities. Thus such availability

negatively affects performance of students at the schools understudy.

For the impact of teachers™ methods of assessment, data in Table 14 No-2 showed that
33.3% of the teachers did not use reading comprehension test, the rest 66.7% of the teachers
responded that they were employiing reading comprehension test in their assessment

techniques. Those teachers who did not use may influence students™ performance negatively.

This result indicates that students whose teachers did not use reading comprehension test
might not analyze comprehension of” texts and teachers might have not suggested strategies
to improve students™ comprehension ability. In other words students who are not assessed in
such method may lose the use of reading comprehension test such as meaning formation in
the text which is difficult to get from word recognition and oral reading (other form of
reading). Therefore, in the study aree the lack of proper assessment technique has impact to
give proper feedback, to evaluate the over all result of the reading literacy practice which

has negative effect on the students reading literacy performance.

The other determinant of reading literacy was the school promotion practice. Data in Table
14 No-3 showed that teachers forwarded heir blaming on the school promotion practices
and its negative illuence on performance. It was shown that 22.2% ol the teachers said the
school promotion practice had high negative influence on performance. l\/lajorilyioi' the
respondents 55.6% responded that it has medium influence and the rest 13% and 9.3%

responded that promotion practice had low influence and no influence at all respectively.

This result seems (o express that teachers view on promotion practice of their school is

inclined to the idea of students™ social promotion or simply promoting students from grade
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to grade with out repetition. In addition to this, the result expresses that teachers seem to
have beliefs of grade repetition as a good instrument for better performance of students in
reading literacy. Thus, as teachers are the very instrumental for better performance of
students. their view on education in general and promotion practice in particular can be
taken as effective judgment and hencee it is possible to argue that schools students

promotion practice influence students reading literacy performance negatively.

With regard to teachers™ satisfaction in their profession, Table 14 No-4&S5 shows 62% of the
respondent teachers were satisfied with their profession and 38% were not satisfied with
their profession. The dissatisfied (eachers reasoned their dissatisfaction; majority of them
46.3% were dissatisfied by the low monthly salary and low social respect by the community,
others responded that 2.4% only low salary, 7.3% blamed on high demand from the
profession. 17.1% by less respect for the profession by community and 26.8% of them
blamed on low salary, less respect by community and they do not get promotion in their

profession.

The result of the 38% dissatisfied teachers  beliels about their profession may affect their
commitment, strong sense ol responsibility, expectation on better performance of students,
creativity, internal motivation for teaching and their effective use of instructional time which

have a direct relation with performance of students in reading literacy.
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CHAPTER FIVE

Summary, Conclusion and Recommendation

5.1 Summary
The problem of quality education associated with the specific problem of students
performance of reading literacy was the issue. which led to the study students’ performance

in reading literacy in grade four of South Gondar Zone.

Accordingly, the main purpose of the study was to analyze the performance of grade four
students in reading literacy and the influence of variables related to personality
characteristics of students, home background of students and teacher related variables on the

performance of students in reading literacy.

In order to find answers to the basic questions, different instruments for data collection were
used. The major ones include reading comprehension test items, which were administered
for 384 sample students in the selected 10 sample schools, questionnaires that were filled by
sample students and for 108 available teachers in the sample schools and 100 volunteer and
accessible parents of the sample students. Each instrument was piloted for their validity and
reliability. Finally, the collected data were analyzed by descriptive method, independent
sample t-test Pearson’s correlation and multiple regression analysis technique. The basic
results of the study were also interpreted using information in the review literature as a
means of comparison to results obtained through analysis of the collected data. The results

of the whole analysis can be presented as follows:

Concerning the level of performance ol students in reading literacy, it was found that
49.38% mean performance, which is slightly below the minimum expectation (50%) result
of MoE. In addition (51.3%) of the students performed below the mean and half of the

students did below the median score (45%).

Regarding the difference of performance between urban and rural students 1.74 mean
difference was observed in favor of urban students unlike the result of ETNLA (2003) and

it was found as significant predictors of performance in the multiple regression at p<.05.
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The variables describing students™ personality characteristics showed statistically significant
effect on reading literacy. Gender of students as one personality character of students was
influenced by 8.61 mean differences in favor of boys, which was statistically significant.
Age of students was positively correlated and significant predictor of performance at
P<0.01. Other variables such as students absentecism, students reading with peers and
frequency of reading with peers. time taken by students to travel from homes to schools,
number of students meal per day were found significantly correlated and predicted students
performance in reading literacy either at P< 0.01 or P< 0.05 levels. Other variables in the
personality character group such as studznts reading interest and their reading frequency and
students™ attendance in pre-school education (Kindergarten, Church or Quran) have positive

relation: however. these variables were not significant determinant of reading literacy.

The second group of variables was the home background characteristics that were describing
the performance of students in reading. Majority ol the sampled parents were found that they
demand their children labor. Education level of parents were not found as encourageable,
majority were illiterate and only with basic literacy in adult and primary schools. Parents’
monthly income was not adequate to support their child. The type of support was limited to
minimum intervention in direct reading assistance. Parents view on the benefit of education
and parental contact to teachers had considerable improvement as compared to what was

happened in the previous time.

‘T'he third group of variables was teachers™ related characteristics. The variables explaining
the role of teachers in students™ performance in reading literacy had different effect on it.
Majority of the teachers were have more than five years of experience. Training in both pre-
service and in-service was at moderate level. almost half of the teachers got benefit from
training. Most of the teachers have engagement in extra social responsibility. Majority of the
teachers” have collaboration with their peers regarding how to teach reading. Most of the
teachers responded that reading materials for teaching reading were available with limited
extent. Teachers™ use of comprchension test in their assessment techniques, teachers view on
the school promotion practice and teachers job satislfaction were found not in positive side

for reading literacy performance.

N
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5.2 Conclusion

Based on the results obtained from data that were analyzed and interpreted, the following

conclusions are made:

The majority of the students do not perform the reading literacy test according to the
intention of the curriculum and the role of reading literacy in the first cycle nrimary
school. As a result, the expected profiles in the primary schools appear to be not as
intended.

The low level of performance of students is greater in rural students. This idea helps to
conclude that most primary schools in the area under study are characterized by
relatively weak performer in reading literacy than the students in the few schools
located in urban areas.

Reading literacy performance has been significantly influenced by gender of students
in favor of boys. This indicates that the common experience of the area under study
disfavored girls’ education by decreasing their participation in community, home and
schiools which result in gender based division between two sexes which has the
negative effect on girls’ performance.

Regarding age of students, it can be concluded that there is a significant relation
between age of students and their performance in reading literacy. The younger
children performed less than the relatively older classmates. This implies younger age
students” lose attention to reading and have not experience of reading as well as
dominated by the older classmates.

Both the correlation and multiple regression result indicate that absenteeism is
significant determinant of performance. This helps to conclude that there is students
absenteeism and their on and off attending of schooling due to high child labour
demand and weak follow up of concerned bodies.

Students who have experience of reading and better frequency of reading with their
peers have performed significantly in reading literacy. Thus, students who have ability
of forming peers by themselves or with the help of teachers or parents have good
opportunity of reading literacy by peer interaction, coaching and dialogue formation.
The time taken by students to travel from home to school has a negative significant

relation with students reading literacy performance. Thus, the schools, which are not



near to students home. bring discomfort for parents and students, which in turn bring
weakness in their performance.

The number of meals students get per day is found positive significant predictor. This
implies those who eat three and more than three times in a day perform better than
those who eat once and twice in a day. Therefore, the in ability to feed three or more
than three times due to shortage of food decreased students’ performance in reading
literacy.

In the sample schools under study. most parents demanded their child labour and this
has negative influence on students’™ reading literacy performance. It can be concluded
that the child labour demand associated with the subsistence farming practices and any
other activities are cause for absenteeism which in turn case for weak performance of
students.

Parents™ education level and their support to child reading are more or less uniformly
not at positive side to students” literacy. Thus. the culture of home literacy in assisting
children in direct reading, material provisions and employing assistance reader is
weak.

With regard to parents view on the benefit of education to their child, it can be
concluded that it is improved and has brought progress cffect on the over all system of
modern education relatively from their previous weak attention to modern education.
Regarding teacher related variables it can be conclude that majority of the teachers
have pre-service training  about how to teach reading, they have collaboration with
peers on teaching reading. they satisfied with their profession they are not engaged in
extra social responsibilitics and the have better experience in teaching. As a result, this
is found to be good step to determine students reading literacy positively. However,
the limited availability of reading materials for teaching, teachers blaming of schools
promotion practice, considerable number of teachers dissatisfaction in their profession,
teachers lack of using proper assessment technique while promoting studems and
teachers® participation in the in-service training were described as in sufficient that
have negative impact on reading literacy performance ol students in the area under

study.
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Recommendations

Based on the result of the study and other related findings, the following suggestions are

forwarded by the researcher.

L.

8]

(S}

It was found that performance of students in reading literacy in South Gondar is not as
expected. Therefore, improvement in the reading literacy performance of students such
as tutorial program, material provision and attention on the issue has to be practiced by
the schools especially in their school improvement program.

Students reading literacy performance had difference between the rural and urban
schools.  Urban school students™ were relatively better performer than rural; may be
due to the poor facilities and poor literacy culture in rural schools. Theretore, different
concerned institutions and parents nced to take action to all schools in general and
rural schools in particular by decreasing child labour demand, by adopting literacy
ci'ture and by providing different reading facilities to rural schools.

Girls performed significantly less than boys in reading. Thus improving the
performance of students is needed, especially improving performance of girls. The
schools and other stakeholders need to give a high priority to girls’ education. These
possible interventions could be through making girls active participant in schdols and
in the home, implementing tutorial program and reading clubs as well as, over all
behavioral change on girls™ education in schools and in the homes through training by
teachers and kebele education agents.

Thie relatively younger age children performed less than the relatively older ones. As a
result schools and other concerned institutions need to improve the performance of
younger ages, mainly the specific age group of the grade level by making schools
attractive to them, by frequently counseling, arranging separate classroom with age
mates to avoid the domination by older ones and by developing their attention to
learning.

Other variables in the personally characteristics group such as students absenteeism,
experience of peer reading and frequency of students reading with their peers, distance
of" schools to home, the number of meals per day were found as significant
determinants of students reading literacy. Therefore, schools, education officers and

other stakecholders have to intervene and practice proper follow up on reducing
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students absenteeism such as by involving children’s right committee (CRC) actively,
fostering students experience and frequency of peer reading through peer reading club
and by making inter-personal interaction in the class and outside the class, constructing
schools near to students, . introducing school feeding program and proper nutrition
education for proper way of feeding system.

The result of high child labour demand may be associated with the subsistence
agriculture system in the rural areas therefore; kebeles and parents in the rural areas
have to develop system of keeping cattle either commonly by elders or by feeding
them in the home (controlled grazing system) The contribution of parents have to
improved by developing literacy culture for communities and parents, by offering
parental education through non-formal adult education and training by woreda, kebele
education affairs and by teachers.

Regarding the teachers related variables. different concerned bodies have to show their
willingness to improve teachers’ behavior and quality. There focus should be on the
provision of books and children literature for tcaching reading and involving teachers
in in-service training like continuous professional development program. In addition to
this as considerable number of teachers were not satisfied with their profession, they
may lose commitment to students and the schools. Therefore, efforts have to be made
to improve teachers” satisfaction, which in turn helped to progress their profession and
students reading literacy.

Since this study depended on quantitative aspect of study. qualitative research
especially detail observation of classroom interaction between teachers and students,
frequent testing of students with oral rcading, word recognition and other forms of
reading assessment in a longitudinal study and applying content analysis research on

the curriculum materials can be essential for further investigation.
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Appendix A

Item Analysis table

27% of students from upper group (Ug)
~27% of students from lower group (Lg)
I Level of difficulty (LD) = Ug + Lg x lOg

- ‘L
Discrimination Index (DI) =Ug —Lg
nT
T is total of upper and lower group
Item Group Correct LD in % Dl in | Item omitted Remark
No. items response in decimal
cach group -
| Ug -8 Ug=7 62.5 0.5 Accepted
Lg=38 g = 3 ‘
2 Ug -8 Ug=8 68.8 0.6 Accepted
Lg=8 g=3
3 Ug -8 Ug =4 31 0.38 Accepted
Lg=8 Lg =1
4 Ug-8 Ug =6 S 0.5 Accepted
lg=8 lem2 S
S Ug -8 Ug =4 31 0.38 Accepted
oy be=8  JlLe=| - .
0 Ug - 8§ Ug 7 625 0.5 Accepted
Lg =38 Ly =3
7 Ug -8 Ug =5 43.8 0.38 Accepted
Lg=38 Lg =2 B
8 Ug -8 Ug =6 50 0.5 Accepted
Lg=8 Lg =2 EN
9 Ug -8 Ug 4 31 0.38 Accepted
Lg=38 Lg =1
10 Ug -8 Ug =4 37.5 0.25 Accepted
Lg=8 Lg =
I Ug=6 Ug = 42.8 0.3 Very low
Lg=8 Lg = DI
12 Ug =8 Ug =7 50.2 0.6 Accepted
Lg =38 g =2 .
13 Ug -8 Ug -7 68.8 0.38 Two item not filled | Accepted
Lg=28 Lg =4
14 Ug =38 Ug =4 40 U.22 One item not filled | Very low
Lg--7 Leg=2 | DI
15 Ug = 8 Ug 6 50.2 0.38 Accepted
Lg=8 |Lg=3 )
16 Ug =38 Ug =5 43.8 0.38 Accepted
lg=8  |lg2 | N .
17 Ug =38 Ug =0 50 0.5 Accepted
Le=8 Lg =2
18 Ug=38 Ug =8 625 0.75 Accepted
Lg=28 Lg =2
19 Ug=38 Ug =7 62.5 0.5 Accepted
Lg=28 Lg =3
20 Ug=38 Llg =7 62.5 0.5 Accepted
Lg=38 Lg=3




Appendix B

Table — shows the reliability of test items by person half split and spear man — Brown

formula
Students| Score of odd | Score of even o’ E’ oF
. items from items from
50% (0) 50% (E)
X1 45 45| 2025 | 2025 | 2025
X 2 40 40 600 | 1600 | 1600
X3 40 35 71600 | 1225 | 1400
X 4 35 40 TU1225 | 1600 | 1400
X3 30 40 | 900 | 1000 | 1200
X 6 30 35 900 1225 | 1050
%7 25 40 625 1600 | 1000
X8 25 35 625 1225 | 875
X9 [ 20 | 40 | 400 [ 1600 | 800
X 10 30 30 900 900 | 900
X 11 30 25 900 | 625 | 750
X2 30 25 900 | 625 | 750
X 13 25 25 625 625 | 625
X 14 25 25 625 625 | 625
X 15 20 25 400 625 | 500
X 16 20 25 400 625 | 3500
X171 20 25 400 625 | 500
X 18 20 20 400 400 | 400
X 19 20 20 400 | 400 | 400
X 20 15 20 l 225 400 | 300
X 21 B 20 | 225 400 | 300
X722 20 5T a0 s 00
| X 23 s | 20 225 | a00 | 300
X 24 15 20 225 400 | 300
X 25 E IS 225 225 | 225
X 26 10 20 100 400 | 200
[ X 27 20 10 400 100 | 200
X 28 1S 10 225 | 100 5
X 29 | 15 o0 225 1 TIs0
X 30 10 10 100 100 | 100
N=3 YE=770 YO= 18300 LE=22750 YOE = 19825

0 20=690

- Formula for half split Pearson

product

[NXO? - 2(0)?2] [NXE?2 - 3 (E)?]
Where roE = is correlation
coefficient of odd and even items
N =no of individual 1.e. 30
Y. = Summation
rOE = 30 x 19825 - 690 x 770
[30x18300-476100][30x22750-592900)

- Total
Brown formula (r)

reliability by spearman

1,78
= (0,87 (more reliable test)
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Appendix C
Addis Ababa University
+ Curriculum and Teachers professional Development Studies

/CTPDS/ Department

Questionnaire Designed for Grade Four Students

General Directions

Dear Children /Students/:-

This questionnaire is designed to obtain information on reading literacy performance for the
fulfillment of postgraduate studies in AAU CTPDS department. Therefore, you are kindly
requested to provide the required responses regarding your self.

NB:

a. Give your response to questions by writing on the space provided or tick mark

b. You are kindly requested to| '} the right response for the questionnaires.

¢. There is no need of writing your name/s).

Part 1 — Background Information on respondents’ personal characteristics

1.Name of School

2.Location of School Rural ]  Urban [_]

3.Sex Malc ] female [J

4.Age

5. For how many days you were absent {rom school in first semester of this year?

[. Notatall ]
2. Less than 10 days ]
3. 10-15 days ]
4. grcater than 15 days ]

6. Do you like to read books and other children literature
Yes [ No [T

7. If your answer is yes for question number six how often you read?

[.sometimes []  2.mostofthe time [] 3.always [



8. Do you have the experience of reading with your peer?

Yes No [

9. If you read with your peer how often?

a. Sometimes L]
b. Most of the time ]
c. Always .o

10. Have you attended any kind of education other than formal education? (Kindergarten,
church or kuran)

Yes No [
I'l. How long you walk from your home to school?

. less than 30 minutes ] 2.30----45 minutesc—  3.more than 45 minutes [
12. How many times you get meals in a day?

1.Once ] 2. Twice[_] 3. Three times[_] 4. more than three times [_]
13. Do your parents provides materials to be read? Yes L] No [
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Appendix D

Questionnaire designed for parents

Dear parents: - this questionnaire is designed to obtain information on reading literacy
performance of your child. The purpose of the questionnaire is for fulfillment of
postgraduate studies in Addis Ababa University CTPDS department. Therefore, you are

kindly requested to give your responsc.

NB: a) Give your response by writing in the space or by signing “V” mark accordingly.
b) No need of writing your name
I. Education level of parents
1. [Father 1) literate et 2) Basic literacy(primary or adult) [
3) Secondary education ] 4) Above Secondary  []
ii. Mother 1) Hliterate = 2) Basic literacy (primary or adult) [
3) Secondary education _— 4) Above Secondary -

2. Type of occupation of parents

i. Father C1 1) Farmer [] 2) government employed [_]
3) Private business —J 4) other il any

ii. Mother I) lFarmer LJ 2) government employed )
3) Private business 4) other if any

3. How would you roughly estimate your income in the household per month?

. Below 400 birr ) 3,900 - 1400 birr ]

2. 400 -900 birr (] 4. 1400 - 1900 birr [ S.Above 1900 birr[ ]
4. How many family members are found in the houschold?
5. Do you help your child in reading literacy?

l. Yes ] 2. No ]

6. If ves, what type of support do you p.ovide?

I. Helping in reading directly i
2. Providing books and children hiterature )

3. Creating conducive environment for reading []
. How much do you think that education will benefit your child?

I. High 3 2 Medium [ 3.Low[] 4 No, benefitatall —

~l
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8. Do you contact teachers about your child reading literacy practice?

l. Yes [ 2. No ]
9. How often your child absent from school to support you?

I. Notatall (] 2.Sometimes [__J 3. Most of the time [ 4. Always []
10. Do you have a follow up about your child rcading practice?

I. Yes [ 2. No [
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Appendix E
Questionnaire Designed for teachers
Dear teachers: - this questionnaire is designed to obtain information on reading literacy
performance of students for fulfillment of postgraduate studies in AAU CTPDS department.
Therefore, you are kindly requested to give your response.
NB: a) give your response by writing on the space or by putting tick work // accordingly.
b) No. need of writing your name

1. Sex Male ] IFemale ]

. Years of experience in teaching

8]

3. How much does your pre-service training assist you while teaching reading?
1. Highly ]
2. to some extent L]
3. It does not help L3
4. Did you get training in the in service program about the methods of teaching reading?
1. Y ]
2. No 1]

5. What is the extent of your collaboration with peer teachers to develop reading literacy
performance of students?
[. High [] 2. Medium [J 3. Low [ 4.No, Collaboration [—

6. Are you engaged in any extra social responsibilitics outside school?

1. Yes [} 2.No [

7. Your teaching load in the school per week is

8. Is there availability of the necessary resources to teach reading?
1. Not, available [ 2. available with limited number []

3. Available and adequate -

9. Do you assess the performance of students using a reading comprehension test?

1. Yes [ 2.No []

10. Are you satisfied with your profession?

1. Yes ] 2. No ]
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LI your answer is no what is/are your reason(s)? (you can  choose more than one)

I. The salary is not adequate C 2. The profession is tire some ]

|95

. The profession is less respected by the community [ ]
4. I do not get progress ] S. MMany _
12. To what extent your school students™ promotion practices influence their performance
negatively?
1. no influence atall ] 2.low influence[_] 3.medium influence ]

4.high influence ]
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