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Th e main objective of this study was aiu-zed 11' .il1Ve!itig(ltjllg. (hI! . q,PPQrll1lljtie$ . ci.;ld 
challenges of teaching and learning in Sidamigna as a medium of instruction in the .firs! 
C) de primal) schools of idama Zone and Awassa Kifle Ketema Administrative To\\'n. 

Although a lot of effort has been exerted in promoting Sidamigna as a medium of 
illstruction in the ZOlle, much remains to be done and other problems to be tackled. 
Hellce, Ihi paper is specifically aimed al identifying those problems and suggest possible 
solutions to the problems identified. To achieve this end, a descriptive survey method was 
employed. The source of the data for the study were students. teachers, principals. 
parents and education bureau officials. The sampling techniques applied in the study 
were simple random sampling, purposive and availability sampling (te~hniques) . 

The illstruments used to collect the data were questionnaires, interviews andfocu group 
discussions. The data collected were analyzed both quantitatively and qualitativel)'. The 
data gathered though questionnaires were analyzed by using frequency counts and their 
percentage " where as the data gathered through intervievv ([ndfoclIs grollp disClIssiolls 
were analyzed using descriptive statements and/or explanations. 

The findings of the study indicated that students, teachers prinCipals, education bureall 
officials and parents were supportive of using Sidamigna as a medium of instruction. In 
the study it was also found out that textbooks are prepared for the students are in line 
with their age and ability. The students also confirmed that their learning ill their mother 
tongue has also helped them to follow their lessons with out difficult)" to actively 
participate in the classroom and to feel proud and develop confidence in their OMll 

langllage/ or being used as a medium of instruction. However, the majority of the srlldenls 
and parents preferred if Amharic and English were used as a medium of instruction, the 
majority of whom chose English. 

The findings of the study also reveled that there is deficiency of educational materials. 
Textbooks are in short supply; supplementary reading materials, references, teachers 
guides and library facilities are almost absent. Moreover, lack of COllllllitmell! and 
interest by sOllie teachers to teach in the language, a mismatch benveen Ihe !raining 
program and the knowledge gained when put in actual practice, shortage of Ihe dllration 
of the training program for teachers, lack of involvement by parel7/S in school activities 
were the major problems identified during the study. 

Based on the findings, supply of the necessary curricula materials, upgrading unqualified 
teachers, supervising and evaluating the training program at TTl, persuasion of students, 
parents and the community to ensure participation and suggested. Moreover, further in 
depth investigation of the problems at all levels in also recommended. 
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1.1 Introduction 

. .., . . . . . . . . . . . . . . . . . . . ... . . 

. .. ~ .. ". . ... ... . . ... . ". 
~ . . .. .. .. .. 

• ' •• It. w . • . . ... ... . , .. 
.. ... .. ... .. . · .. .. .. . . . . .•. _.. . .. • . .• .r .. • · .. .. .. . . . · . ... . . ... . . ' · . . ... . .. , .. ~ ... . ... . . · ..... . .. . .. . . .. · ..... .. .. .... .. .. . · .. .. .. . .. .. . . .. . .. . .... .... . . . 

CHAPTER 0NE··. :" ..... ~" . : : .. ... . 
• • ." ••••••• •• e ••• •• .. .. ... . ... .. . . .. . ... . .. . . ..' . ... .., 

Background 0.- the 'Stuay ' .... . . · . ...... . . 

People use language to communicate, explain and share their ideas, feelings and attitudes 

to one another in their day-to-day activities. Language is not used only for communicative 

purposes, it is also used as a cultural tool. That means, language other than the purpose it 

serves for transmitting information, it also serves as a means of thinking collectively. That 
" 

is why Foley 1. and Thompson, 1. (2003: 112) noted that "language is used for creating 

knowledge so that the language and knowledge we create with it are resources for the 

development of the individual with the community in the community".~ 

Language plays an impOliant role in the social and cultural life of any society. It is 

through language that people plan their lives and remember their past; they form their 

social and individual identities. Through language, people engage themselves in some 

constructive, 3liistic or problem solving activity through interpersonal exchange of ideas 

(Hazel , 1992:88) . 

The role that language plays in any society IS far reaching. Over and above its 

instrumentality of serving a society for the purposes outlined above, the importance of 

language in an educational institute is even of par-amount importance. It plays a central 
/ 

rol e to the whole process of education particularly in the education of children at an 

earlier level. To this end, while emphasizing the effect language has in education and as 
./ I 

part of a determining factor for effective teaching and leaming proces~, Hazel (199..2:63) 

states that "Language is useful not only for guiding learning but also a means for making 

learning manageable. That means language is used not only for communication purposes --but is also used for organizing group thoughts for reasoning, planning and to review our 

actions. Hence, if teaching and learning is medicated primarily by the use of language, 



• 

• 

.. 

• 

• 

then it goes without saying that enabling the child to have access to education in the 

language in which he/she feels most comfortable is unquestionable. 

Nevertheless, since most countries in the world are multilingual, the question of which 

language is most appropriate and useful in educating the child has often been fiercely held 

and hotly debated agenda among different scholars' professionals, politicians and 

educationalists. 

Regarding the choice of the right language in educating the child for reasons of its 

pedagogical benefits, the U.N Convention on the rights of the child states it as follows: 

All children have the right to education, (article 28), and the right to learn 
and use the language of their family [mother tongue]. When a child begins 
learning in his/her first language, the child is more likely to succeed 
academically and is better able to learn additional language(s) (Collins, 
1996:354). 

Moreover, Skutnab Kangas (2006:2) argues that "When education is in a language the 

child doesn't know, whether due to family choice or lack of an alternative, this is 

violating the child's rights." 

l Although learning in the mother tongue is the "child's honored right' it is also belie ed 

that educating the child in the mother tongue is vital for the survival of' the language 

among the language communities . "Unless the minority languages are protected through 

educating the child in the mother tongue, the chances of the long term survival in modern 

society may be severely diminished." Hence, for such languages to survive, in their 

respective communities, education must be given in the mother tongue (Collins, 1996:54' 

Mallea, 1997:66). 

Moreover, the proponents of the mother tongue education further argue that depriving the 

child from learning in the mother tongue is to squander the linguistic resourc s ot the 

nation by discouraging the child from learning in the mother tongue (Cummins 2006:3) . 

Similarly, excluding, minimizing or rejecting the child's home language in chool mak 

2 
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the child "disabled" and it is much less likely that the child can participate actively and 

confidently in classroom situation (Collins, 1996:241) . 

. j In addition to this, the opportunities which the mother tongue education offers to a child 

also includes opportunities such as easy access to education, a sense of ownership towards 

his/her own language and self confiden~ (Gfeller, 1999: 17-19). 

On the other hand, in spite of all the possible opportunities the mother tongue education 

offers to the child (be it pedagogical or psychological), other groups of scholars also come 

up with arguments against the use of the mother tongue education . For instance, (Gagnon 

and Tully, 2001 :245) state that "The use of different languages for different language 

community could result in a regional or national disunity as well as inter group conflict. ' 

To the contrary, other scholars confirm that diversity of language and national unity can 

coexist. According to them, the co-existence of two or more languages is rarely a cause of 

tension, disunity , conflict or strife (Collins, 1996:315). 

Contrary to the statements by Collins above, mother tongue education is opposed for 
~. 

reasons related to geographical, social and intellectual mobility. "Children who are 

educated only in the mother tongue will be isolated or restricted to their immediate local 

community ; they cannot interact with the wider community; they will not have the right to 

expect what other communities offer such as job opportunities' (Brown et ai , 1980:667; 

Duran, 1983:667; Gfeller, 1999:41). 

It is believed that the overall success or failure of children ' s learning is dependent for the 

most part on the attitudes societies hold towards the existing education system. The 

positive or negative attitude they develop towards using a particular language either 

promotes or retards the students' progress in their education system. Th.gegative attitude 

by parents or the community and its effect on children's learning has been stated by 

Gfeller (1999:7) as follows; 

not knowing that every individual in any language community can learn, 
read and write his/her own language, develop a negative attitude towards 
their own language as not equally useful for educational purpos . As a 

J 
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re ult minority peakers often feel that they do not need to learn their 
languages in school. Since they know it already, they want their children to 
become proficient in the majority language. 

The quality of teaching and learning process depends, among other things, on the 

availability of support materials such as teaching aids and supplementary readers to re­

enforce the knowledge students have gained in the classroom. It is said that 'Not all 

information comes form the teacher. Being well organized means making sure that 

children have access to books and other forms of stored information and use them 

creatively (Vivan Cook, 2001: 121). Moreover, the production of materials in many 

minority languages is difficult to achieve. Funding may be difficult to secure for such 

separate minority language materials" (Collins, 1996:241 ~ Gudmund, 2003: 141). 

In spite of all the pros and cones on the use of the mother tongue as a medium of 

instruction, Ethiopia, as its education policy, "has consciously attempted to assess the 

linguistic needs, problems and priorities of the nati~lity languages and there by 

establish guidelines in its constitutions where by these nationalities can foster the 

application of their own culture, the knowledge of their languag~ and its mastery in 

spoken and written form." Taking this opportunity, different nationalities of Ethiopia are 

now using their nationality languages as a medium of instruction to educate their children 

in their mother tongue. Among these nationalities is the people of Sidama' in Sidama 

zone, the specific area of this study where the language Sidamigna' is widel spoken and 

used as a medium of instruction for the first four years of primary schools. 

The main purpose of this study is therefore aimed at investigating critically the challenges 

and the opportunities in the teaching and learning in the mother tongue a a medium of 

instruction in Sidama Zone. 

1.2 Statement of the Problem 

Primary education in "Sidamigna" has been under way since 1993. The language now 

operates in 534 first cycle primary schools of 21 W redas and one I inc I ctcma 

4 
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administrative town. The language is also used specifically at the level pf a language of 

teachcr traini ng program to prepare teachers [or mother tongue education. 

Although the teaching-learning process is still proceeding as per the state planned 

language policy, there are still some problems which teachers and students complain 

about as a potential hindrance for effective utilization of the language as a medium of 

instruction. 

Therefore, the purpose of this study is aimed at investigating the challenges with regard to 

the teaching and leaming of 'Sidamigna' as a medium of instruction. On the basis of 

these, the researcher has come up with the following research questions that need to be 

answered in order to achieve the purposes of the study. Hence, the study addresses the 

following basic questions. 

1.3 Objectives of the Study 

1.3.1 General Objectives 

Mother tongue based education can successfully be carried on if the potential challenges 

for its effective implementation are identified by research and there by suggest possible 
~ 

solutions to the challenges identified. Hence, the general objective of the study is to 

investigate the real language picture in schools as the language of instruction in the first 

cycle primary schools in Sidama Zone and Awassa Kifle Ketema Administrative town. 

1.3.2 Specific Objectives 

• To find relevant information on some of the major challenges facing the 

effective teaching and learning in the mother tongue in the area understudy. 

• To find out what the attitude of students teachers, parents, principals and 

education bureau officials are towards using Sidamigna as a medium of 

instructi on. 

5 
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• To identify the strength and weakness of the present situation of teaching and 

k drning in iJamignC:l th en~ by suggc:, t areas or intcn Clllion in the future. 

1.4 Research Questions 

.. 
1. Are there adequate material resources such as textbooks, supplementary readers 

and reference materials for effective use of the mother tongue (Sidamigna) as a 

medium of instruction? 

., 2. Is these appropriately and sufficiently trained manpower to effectively carryout 

the teaching and learning in the language? 

3. What are the reactions of students, teachers, parents, principals and education 

bureau officials towards the use of Sidamigna as a medium of instruction? 

~ 4. What are the major difficulties encountered in the use of Sidamigna as a 

medium of instruction . 

5. What efforts have been exerted to alleviate the problems encountered for 

effective implementation of the mother tongue? 

1.5 Significance of the Study 

The study is believed to be significant for the following reasons: 

I 

• The study may provide a better understanding of the present situation of the use of 

"Sidamigna" as a medium of instruction in the zone. 

• The information obtained in the study may provide relevant information (on ome 

of the problems) for the consideration by those responsibl~ for decisions on 

language activities and policies 

• The study may provide the necessary recommendations for improving the mother 

tongue education in elementary schools in the future. 

• The knowledge acquired from the study may provide information to res~archers 

who have interest in making further studies on mother tongue education. 

6 
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1.6 Delimitation of the Study 

Ethiopia being a multilingual country, a study that tries to investigate the challenges 

facing the effective implementation of mother tongue education should be conducted at 

country wide level. But due to factors of time and expense, it will be practically difficult 

to obtain measures fr0111 all linguistic groups of first cycle primary schools that currently 

operate nationwide. This study is therefore, limited to one specific area of the southern 
~ 

Nations Nationalities and Peoples Region (SNNPR), the "Sidamigna Zone" and the 

surrounding areas where the nationality language, "Sidamigna", is spoken and used as a 

medium of instruction. 

So as to make the study more manageable, it was conducted on sample schools selected 

from a population of 21 Woredas and one Kifle Ketema of 1 st cycle primary schools, The 

study is also delimited to first cycle primary schools of grade 4. 

7 
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CHAPTER TWO 

Review of Related Literature 

2.1 The Concept of Mother Tongue 

Different scholars understand the phrase mother tongue from different perspectives. Foley 

and Thompson (2003:98-99) describe mother tongue as the first language the child leams 

in a naturalist way and not through formal schooling. According to Fisseha (1997: 167) 

"mother tongue" is the language used by the community to which he/she belongs 

provided that he/she has already acquired the language. That means the language an 

individual communicates with the members of the community he belongs having the same 

specific culture is tIle mother tongue. On the other hand Fisseha (1997:168) also defines 

"mother tongue" as the language in which the pupil is most adept, in which he can 

express himself and the one he can best understand and through whic-h learning can best 

take place. 

I evertheless, Thompson and Foley (2003:99) assert that a speaker's dominant language 

or the most frequently used in every day life cannot necessarily be taken as mother 

tongue. For Foley and Thompson, it is the language on which the speaker relies for 

intuitive knowledge of language, its from, structure and meaning. Moreover, mother 

tongue for bilinguals and multilinguals is also taken as the language chosen for complex, 

cognitive reasoning (Foley and Thompson, 2003:99). 

In addition to this, first language, home language, family language, heritage language and 

community language can also be used as synonymous for mother tongue according to 

Foley and Thompson,( 2003:99). 

A more elaborated definition of mother tongue is given by (Mackey, 1979:47). Mackey 

sees mother tongue from three perspectives, i.e. the criteria of primacy, proficiency and 

association. The criteria of primacy classify the notion 'mother tongue' as the first 

language. For some countries, according to Mackey, the first language is taken as the 

8 
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language of one's moth r, for others, it is the first language leal11ed and till understood . 

The criteria of proficiency refers to the view that people understand mother tongue as the 

languag best known or most often used . The final definition of Mackey attaches to 

mother tongue to association or belonging to a cultural or ethnic group. 

2.2 Rationales for the Use of the Mother Tongue 

everal scholars ha e forwarded various reasons for using mother t(mgue in education. 

They view the use of mother tongue form pedagogical, sociological, psychological and 

political point of view. Pedagogically, mother tongue education helps the learner achieve 

better academically because the medium of instruction is in their own mother tongue 

(Hoben 1994: 168). Sociologically, it asserts the identity of the groups ohen , G 

(2000: 184) ; politically, it empowers linguistic and cultural minority ethnic groups 111 

many parts of the world (Hoben, 1994: 182); and psychologically mother tongue education 

help develop self esteem, confidence and emotional well being. 

Bowers in Mamo (1988: 168) explains the reasons behind US1l1g mother tongue In 

education as follows: 

It is naturally quicker and easier to use the mother tongue to create written symbols, to 

know sounds and concepts than to use those of an unknown or foreign language. A per on ". 

who has to speak, read)write, learn and think in a language with which he is unfamiliar is _ 

at a disadvantage. His capacity to express himself is handicapped, communication IS 

showed down and misunderstanding cause frustration and tension. 

Moreover, the other reasons that necessitates the use of mother tongue for edu ation is the 

population mobility with the desire for better economic conditions, the need for labour, 

constant flow of refugee resulting from conflicts between groups, oppression of one group 

by another or ecological disasters (Cummins, 1., 2006: 1). Hence, because of the .. 
accelerated mobility of labour force and the displacement of people and other factors, the 

language once dominant in one state is destined to be a minority language in another tate 

(Mackey, 1979:43). More than that, the WOlTY that linguistic, cultural, racial and religiou 

9 
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diversity may threaten the identify of the host society, some counties promote educational 

police that \ ill nnke the problem disappear. They pursue a policy of assimilation. [his 

a similation policies in education discourages students from maintaining their mother 

tongues ( ummins, 2006:2). The increased growth of communication net works and 

unifonnization of mass media that threatens the very existence of diverse languages of the 

world necessitates the use of mother tongue (Mackey, 1979:43) . In opposition to these, a 

movement arose in an effort to promote the survival of the languages of the immigrant 

population, their ethnic tongue, the ancestral language so as to make it the home, the 

native idiom of the next generation, the language of their communication and their 

chooling. This movement necessitates, among others, a policy of minorities in relation to 

language in education. This called for an assessment on the role language has to play in 

the context of education whether the "mother tongue," "national language" "official 

language," or international language is to be employed. 

2.3 Language Policy in Education and Consumer Opportunities 

Several countries design their language policies on education depending on the objectives 

education is aimed to achieve. In countries with multicultural and multilingual societies, 

the language policy on education is designed from the point of view of local ethnic, 

cultural and national objectives. Mackey (1979:49) argues that in a~ pluralistic society, 

language policy on education is dependent on the prior or specific importance the 

language is made to serve in the education of the individual citizen through the 

employment of either local or intemational language. According to Mackey, if priority i 

to be given to science and advanced technology with its needs for engineer and 

technicians, the language policy has to put the most weight on one or more of the few 

intemational language which gives access to snch knowledge. On the other hand if the 

objective is on the maintenance of local, self sufficient, self reliant and self sustaining 

economy, privilege is to be given to local languages. 

Regarding languagc policy in relation to education scholars (Ansre, 1972; Bagunywa, 

1970; Gachukia, 1970; Kunene 1978; in Wolfson and Manes, 1985:24~1) propose the wise 
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choice on the typc of language to be bencficial if viewed from pedagogical, sociological 

and p ychological point of view. 

It can therefore be concluded that the provision of education which employs the use of the 

mother tongue as a medium of instruction is believed to offer pedagogical, sociological 

and psychological opportunities to the learner. 

2.3.1 Pedagogical Opportunities 

10ther tongue education advocates argue that it is best to begin with a considerable use 

of the child's native language [mother tongue] and engage in a careful transition to other 

Janguage (Gory et ai, 1986: 123). This means, if the Child's mother tongue is employed as 

a medium of instruction, there would be a continuous oppoliunities for him Iher to 

progress effectively through his/her educational system. On the other~hand, if the [child] 

who has to speak, read, write, ieam and think in a language with which he is unfamiliar is 

at a disadvantage. His/her capacity to express himself/herself is handicapped 

communication is slowed down and misunderstanding cause frustration and tension 

(BO\vers in Mamo, 1988: 168). 

Regarding the oppoliunities mother tongue education provides the child, scholars 

(Cummins, J 979; Modiano, 1968 and Engles, 1975) in Thonis (1981: 162) assert that The 

child's use of his his/her first language is essential not only to achieve the proficiency 

necessary for academic success but also serves as a base for the acquisition of second 

language literacy skills there by enabling him/her to have a balanced pilingual competent 

in both languages." That means students who are provided education in their 0\1-/11 

language not only succeed academically but their learning in their mother tongue also lay 

the foundation (background knowledge) for the acquisition of second language. That is 

why Thonis (1981: 180) states that "First language strength contributes to second language 

acquisition"; and "if one can read in one language much of his abil ity transfers to second 

language (Aikins, 1992: 119)." Hence, if instructions using the first language is essential 

for the child to achieve the proficiency needed for academic work and second language 
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acquisition, th n it goes without saying that the actual language the child is to rccei e 

educallon ha ' to be ill lhc mOliler longue. 

onceming language of instruction and its importance to children at least at early primary 

Ie el Zuengler (1981) in Wolfson and Manes (1985: 249) indicate that the educational 
.. 

system should make better use of the local language in early primary education, because 

III t f the rural children can only speak their vernacular language at the time of starting 

primary education. 

The above idea has also been shared by other scholars like Eddy (1978); Troike (1981); 

Hakuto (1986) and Ovando (1990) in Levine (1992:376) by briefly stating as follows: 

Children do not learn well when thrust in to a totally new language setting. 
... Children can even lean higher order skills in their native language rather 
than rudill1en!wy and sill1ple skills in a second language. 

According to these scholars, the learning difficulties of children 111 the first years of 

primary education can be attributed to from not only leaming through the medium of their 

mother tongue but also results in children to fall behind in their subject areas. That is why 

Hoben (1994: 10) states that the language best known by the leamers is the most effective 

medium of instruction . 

Research evidence suggests that children learning in their mother tongue have ad\'antage 

over those leaming in a second language. The result of the study indicates that: 

Children learning in a second language will need several) ears be/ore their 
second language is as good as that 0/ children 1'vho have been speaking it 
since birth ... .It may take 5-7 years to master the decontextualized language 
skills necessOlY to/unction well in their language (Levine, 1992:337). 

This confirms that leaming problems of children arise when they are being educat d 

through the medium of second language. Lewis (1962:210) metaphorically e 'pressed this 

same view saying: "if students leam the curriculum in a language not of their own they 

fail to stand up the running stream of the language". 
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\ hi Ie empha i7ing n the importance of the child's mother tongue for educational 

su cess, polsky (1972:30) also states as follows: 

Most teaching takes place through language and learning depends 017 the '* pupils ability to understalld what his teacher says and what is in his book. 
Without communication between teachers and pupils, there is little chance 
of efJectil e ducaNon. Language barrier blocks their learning, discourage 
their efJorts and reduces their chances of success in their educational 
system. 

This implies that children's inability to understand the language of instruction is one of 

the major factors that contribute to their learning difficulties. The problem would be more 

serious if both the teacher and children do not share the same language. 

As polsky puts it: 

"the use of a common language as a medium of instruction increases 
participation and removes the communication deficiencies between the 
teacher and the child. Since both the teacher and the child have the same 
language, they can bring in their feelings and experiences in mutual 
communicative situation. " (Spolsky, 1972:3) 

In line with this Gfeller (1998: 193) also states: 

"if the language of instruction and the mother tongu.e are identical. .. 
students' abUity to identify, specify, talk about new abstract concepts. 
detailed subjects is enhanced. On the other hand, if the language of 
instruction is different from the mother tongue, the level of cognitive 
development alld level of language proficiency do not much . .. 

./ If children at the early primary level are made to be educated in their mother tongue they 

would be able to understand concepts much faster than through language they are not 

familiar with. This offers the child the opportunity to interact freely with their tea her 

through questioning and answering in areas of difficulties and misunderstandings. 

It is by considering the pedagogical opportunities mother tongue e.ducation offers the 

child that UNESCO (1953:1) and US commission for Civil Right (1975) recommend din 

their document on the child's right in the choice of language for education by stating it 
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briefly. It is axiomatic that the best medium for teaching a child is his/her mother 

tongue' (UNESCO in Collins 1996:227) Cummins (1981 :40). 

It is also from this stand point that the objectives of education and training policy of 

Ethiopia (1994) was designed with regard to language in education as highlighted in 

article 3.5 by stating it briefly as follows: 

" ... cognizant of the pedagogical advantages of the child in learning in mother tongue and 

the rights of nationalities to promote the use of their languages primary education will be 

given in the nationality languages ." (1994:23-24). 

2.3.2 Sociological Opportunities 

Language is useful not only for communicative purposes but is also a means by which 

culture and history is expressed (Steiner, 1995, in Schultz, 2001: 124). This implies that 

language other than for communicative purpose serves as a tool for sharing and jointly 

developing the knowledge which in turn ensures an organized social life to exist. 

Hence, since language and culture are inseparable, children who learn in their native 

language will often find the knowledge, culture and history reflected in the cUlTicular 

materials. This fosters in the minds of the child that his/her language is also the equal of 

others, even with the dominant language that is equally valued for education. This in turn 

not only increases the child's motivation to learn but also helps him/her to actively 

participate in the social life of the society he/she belongs to. 

With regard to mother tongue in education and the sociological benefits it offers to the 

child, Gfeller (1999: 17) states that "Children who learn in their mother tongue develop a 

sense of ownership, self confidence and a secured identity." This view indicates that 

educating children in their own language (mother tongue) add delight to the language 

community and culture that in turn offers the child additional motivation to learn. On the 

contrary, if they are made to learn in a language alien to them, they al 0 b com alienat d 

from their home culture, language and families 
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chultz (2001: 126) adds another sociological benefit a child could gain as a result of 

learning in his/ber mother language. As to him, "Educating the child in a language of 

his/her own will help him/her to connect what he/she has learnt in tl;e classroom to the 

home culture to avoid alienation." This is to say that enabling the child to learn in his/her 

mother tongue helps promote better understanding between the home and the school. 1n 

line with this Kuper (1998) in Dereje (1988: 188) states that in primary schools where the 

language of instruction is nether spoken by the children nor by their parents, both the type 

of knowledge and common interaction appears so distant from the one used at home. This 

results in cognitive and pedagogical difficulties . Cummins (2006:6) also states that 

children who do not learn in their mother tongue when they grow up, there will be a 

linguistic gap between the parents and the children. They become alienated from the 

culture of both the home and the school. 

2.3.3 Psychological Opportunities 

Students need clearly defined identities to be psychologically healthy and successful 111 

school. For example, Banks (1988:43) says that "the individual who has a confused, non 

reflective or negative ethnic identification lacks one of the essential ingredients for a 

healthy and positive personal identity. This also means that children who are let to learn 

in a language of their own develop an awareness of their own cultural value and a clearer 

sense of worth of the role their language plays in the educational system. 

In connection to this, Noddings (1995) in Shultz (2001; 126) pointed out that what 

children benefit from leanling in their native tongue is the comfortable situation it creates 
~ 

and a feeling of lower stress so that they could develop competence in their school work 

confidently. 

From what has been outlined by Shultz above, it can be infelTed that children who achieve 

facility in learning in their own language, can develop a psychologically positive self 

image. This in turn puts interest and enthusiasm in the learner to perform well in all their 
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educational endeavors. Moreover, they will develop the confidence to interact freely w ith 

their teachcr and p er (friends) in the teaching Jeaming process. 

Similarly, scholars like Levine (1992:374); Baker (1990:346) asseli that educating 

children in their mother tongue "help develop positive attitude towards learning 

maintains individual and group identity, self esteem, social and emotional well being". 
~ 

This implies that children who are not exposed to initial learning in their mother tongue 

are "slow and even retarded because of their language handicap". That means, the use of 

language media other than the child's mother tongue seriously affects the child in his/her 

academic progress and may even lead to develop negative attitude towards leaning. 

Moreover, Commins (2006:6) also states that children who do not learn in their mother 

tongue when they grow up, there will be a linguistic gap between the parents and the 

children. They become alienated from the culture of both the home and the schoo l. 

Moreover, psychological problems such as confusion in thinking, emotional insecurity 

and school failures may result from not leaning in the mother tongue (Cummins 

1981: 132). 

Research evidence indicates that "children who are deprived of learning in a language of 

their own are characterized by educational psychologists as: "lowest ranking in academic 

achievement, (Cason ova 1992) lower academic tracks; (Bennet, 1991; Lindlolm 1992; 

Oviedo, 1995); viewed as deficient, (Darder, 1991); subjected to low teacher expectation 

(Frenett, 1992); and criticized more often than others, (Lindlolm, 1992) in Schultz 

(2001: 129). This indicates that children who are exposed to learning in a language 

unfamiliar to them are likely to face psychological problems and are unlikely to succeed 

in their educational system. 

Similarly, studies carried out by other scholars have also revealed that,s'children who have 

been taught in a language alien to them become discouraged, face high risk of not 

completing school, repeat years, expelience high rate of educational retardation, lower 

rate of promotion at school and higher dropout rates (Cohen, 1970:649). Th result of the 
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study clearly indicates that children deprived of learning in their own mother tongue face 

problems of psychological and cultural adjustment eventually leading to lov" level 

cognitive and academic achievement. This necessitate that use of mother tongue as 

medium of instruction because if the medium of instruction is that of their own mother 

tongue, their motivation to learn will be high, their self esteem and confidence will be 

increased and their cognitive development enhanced. 

2.4 Challenges in Teaching and Learning in Mother Tongue 

In countries with a high degree of linguistic diversity and underdeveloped local language 

resources, introducing those local languages il1to the system of education poses an 

enormous challenge to educators and education policy makers, especially with regards to 

human and materi a l resources. According to language survey findings by Ohannessian 

and Ansre, G (1975:53-55, 62-63) a prior assessment for each of the following major 
...". 

challenges are to be given due considerations for effective implementation of the 

language program. These include: 

the selection of teachers, the training process, their language competence, the 

effectiveness of their work as well as the possible avenue for their professional 

improvement; 

Knowledge and expenence of those in charge of teachers' trainers In modern 

development of language teaching theory, practice and methods; 

Adequacy of text and other reading materials; 

Attitudes of administrators, teachers, parents, children and the language 

community towards the language (to be used as a medium of instruction); 

Questions regarding orthographies; and 

Administrative and professional problems 111 implementing the program are 

identified as some of the possible challenges that need prior aS$'essment in carrying 

out mother tongue education. 
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Moreover, problems related to the implementation of mother tongue as a mediuJl1 o f 

instruction as identified by Gfeller (1999:6) also include the "adequacy of vocabulary" 

and the "choice of an appropriate script" for the particular language are a few among 

other. 

2.4.1 Qualified Teachers and Trainers 

It is said that the quality of teachers produced at any training institutes is affected by the 

quality of teachers recruited, the nature of the training curriculum , quality of teacher 

trainers and the duration of the training (Fran sua, 1998:456). That means teachers who Rre 

well trained qualifieq and equipped with the necessary skills and knowledge can 

effectively accomplish their task of teaching both enthusiastically an~d with interest. On 

the other hand, teachers who do not fulfill such pre-requisites- without adequate 

knowledge of the subject matter, not only contribute to the learning problems but are also 

liable to turn out "disadvantaged children". 

In the same token, in introducing nationality languages in to the education system the 

. greatest responsibility lies on the shoulders of teachers that need to be "proficient in the 

nationality language as well as to be rich in specific vocabulary and cultural knov.dedge." 

This is to say that teachers who are assigned to teach in the mother tongue need to have 

strong command of the nationality language including in its reading and writing skills as 

well as rich in the cultural background of the participating students. 

In countries where linguistic diversity prevails and who try to pursue a policy of mother 

tongue education, the major challenge facing its implementation is a desperate sh011age of 

qualified teachers and the preparation of the necessary cUITicular materials in the 

nationality languages. 

In order to alleviate such perceived problems, "teachers need to recelve special and 

ongoing training in order to be capable in writing and reading in the language specifically 

for those teachers who are let to teach in a vernacular, with which they did not [learn] in 

their schooling (Konarek, 1996; Duetcher, 1995; cited in Altaye, 2001 :25). 
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2.4.2 upplementary Resource Materials 

o matter how knowledgeable a teacher may be in the subject he is trained to teach , the 

It;xt book is one that guides the teaching learning process. This does not mean that text 
~ 

books should be the only source from which to impart knowledge to the students. This is 

simply to say that textbooks are meant to serve as guides and staliing points for both the 

leach r and students. It textbooks serve only as point of depaliure for both the teacher and 

students then it is imperative that in addition to the text books prescribed in the 

curriculum, students are expected to gain knowledge and information from other extra 

resource materials such as supplementary reading materials to reinforce the knowledge 

they have acquired in the classroom, and as a supplement in areas of their inadequacy and 

deficiencies. 

That means, if the child's language proficiency in his mother tongue is to be achieved , a 

variety of reading materials in the language suited to the reading l'leeds, interests and 

abilities of the child must be prepared; other wise, the child's complete dependency on 

prescIibed curricular materials will deprive the child from using his/her full potential for 

creativity sel f sufficiency and self- reliance. The child may rather develop a feeling of 

dependency become non-reflective with loss of confidence in hi msel f Ihersel f. 

Although different scholars stress on the impOliance of extra cUITicular materials as a 

means of reinforcing learning, however, in multilingual and multicultural society, due to 

economic and skilled man power, the provision of such resource materials by the number 

of diversified languages for each ethnic minorities posses a major challenge. 

Regarding the scarcity of supplementary readers and its impact on children's learning in 

mother tongue, Gfeller (1999:7) emphasized it in brief saying: 

. .. the scarcity of reading materials in any language especially in rural ar as 
influences reading acquisition; interactive, student centered methods usually 
assume print rich environment. It text books are the main source of 
information, reading skills may develop slowly; fluent reading may not be 
achieved widely. 
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Putting thi differently, Thonis, (1981: 176) adds other points of considerati n regarding 

the need for supplementary reading materials in children's mother tongue. 

Reading materials careflllZ)J chosen 011 the bases of the language needs and 
development levels of children. contributes greatl) to learning 
success ... schools /IlllSt consider seriously the addition of native tongue 
books and other materials to supplement classroom instruction and to 
extend opportunities for growth in reading and thinking skills. 

2.4.3 Attitudinal Problems 

The effectiveness of language policies 111 education in multilingual and multicultural 

societies is determined for the most part on the attitudes the language community parents. 

teachers and children hold towards its use. The negative or positive values that these 

members of the society attach to the language can either retard or promote the 

development and use of the languages utilization. 

In relation to attitude to language in education, Le page (1964:21) cited in Mitiku (2005) 

states: "The most impOIiant factor which detelmines how quickly a child learns is not the 

language he uses but the attitude of his parents, teachers and his peer groups to\·vards the 

language used." 

Children's enthusiasm and interest to benefit from learning in their mother tongue i 

seriously affected if the society-parents, teachers, students, etc hold negative attitude 

towards the language as, useful or useless for educational purposes. The effect attitudes 

have towards language particularly by parents has been raised by Wells (1979:36) 

saying: " ... parents who feel a strong sense of pride in their language and cultural 

background are eager to transmit their cultural heritage to their children. This in tum help 

their children succeed academicall y." 

On the other hand, if parents have negative attitudes about the value of their cultural 

backgrounds or feel that they speak an inferior [language] are also encouraging their 

children to develop negative attitudes towards their first language ( ummins, 19 1 :36) . 

This implies that jf children develop negative attitudes towards their languages, as their 
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par nt do then it goe without saying that their attitude towards learning in their mother 

tongue \\ ill al 0 be ncgali e. As a r suIt, they resort to learning in another un[amilJaI 

language dominant in the area. This in turn affects their progress in their educational 

system and the development of the language. Similarly, Susan (1996: 199) also states that 

"the goal of educating children will bear positive results if parents have 
po itive attitude towards their children learning at school. If parents have 
negative attitudes, they are imparting a clear message to their children that 
the school is 110t worthwhile and valuable to them (their childrell) . 
Moreover. the parents [themselves] are likely to lose control of their 
children IS value alld destiny. 

2.4.4 Orthographic Problems 

Most writing systems operate on alphabetical principles. Both sending and receiving 

messages though writing require the acquisition of the alphabets along with the names of 

the letters as well as the sounds they represent. Without adequate mastery of these and 

other graphologies, communications through reading and writing poses a great challenge 

particularly if the language has not developed into a system of writing. 

As Ohannassian and nsre (1975:59-63) suggests before a new language IS to be 

introduced into the educational system, 

~ 

It is essential to know whether the language has been reduced to writing, 
whether the orthographies are adequate and whether there is any need for 
reform or standardization. . .. since consistency in spelling is generally 
regarded as desirable for educational pUlposes, some consideration is to be 
given to the problem of orthography in most program concerned with 
teaching reading [writing] in primary schools. 

Moreover, as Fishman (1968), in Muluneh (2000) stated "where different languages are 

used at differcnt levels of education (primary and secondary), it is advantageous to 

students if both languages share the same script in order to save time that might be wasted 

in learning new script for the second language. /' 



~ 
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The problem of olihography, in languages which lack traditional writing system, becomes 

more serious if loan words are needed in case the native language /mother tongue/ tails to 

translate technical terms and scientific terminologies. Such problems prevent from using 

the language more extensively and flexibly in schools. In such situations, the language 

Illay resort to loan words to incorporate in to the language to compensate its deficiencies. 

Although it is possible to incorporate loan words to supplement the language's deficiency, 

too much loan words in the language may put an impression in the learners that their 

language is not suitable for learning. 

2.5 Opposing Views on the Use of Mother Tongue as a Medium of 

Instruction 

Opinions on the provision of education in relation to the use of language as a medium of 

instruction has been debated among different scholars, educators, professionals, 

intellectuals and professionals. Some argue in favor of the use of mother tongue as 

medium of instruction because of its pedagogical, sociological and psychological 

opportunities (as discussed under 2.3.1-2.3.3) it provides to the learners. VYhile others 

argue against its use on the ground that it may result in social , economic and political 

plight to the society at large. 

In the section that follows, some of these divergent views (for and against) on the use of 

mother tongue in education will be discussed in some detail. 

2.5.1 Views in Favor of the Use of Mother Tongue 

Scholars who support the use of mother tongue in education base their argument frol11 the 

point of view of the linguistic rights of the child's learning in his/her mother tongue as 

highlighted in UNESCO's recommendation of (1953:11). "It is axiomatic that the best 

medium for teaching a child is in his mother tongue in (Cumnins, 1981 :40)." And this use 

of mother tongue be extended as late a stage of education as possible (UNES 0, 1965 in 

Mc ab, 1989: 15). Collins being one of the supporters of . mother tongue education 
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promote the ame principle saying: "Language is a basic human right; just as there is an 

indi idual right in the choice of religion, 

language' (1996:354-355). 

is an individual right to the choice or 

That means, children who are deprived of their right to learn in their ~wn languages they 

not only fail to perform well in school but also become alienated from their own language 

and culture. The negativ consequence of violating the child's honored right in learning in 

his mother tongue has also been strongly emphasized. ummins (2006:7) for instance 

observes that: 

To reject a child's language in the school is to reject the child . ... when the 
message... "leave your language and culture at the schoolhouse door," 
children also leave a central part oj who they are their identities al the 
schoolhouse door. When they Jeel this rejection, they are much less likeh to 
participate actively and confidently in classroom situation. 

This means that if the children's mother tongue as a language of lealll~ng is rejected they 

fail to perform well in school because their motivation and interest to learn will be 

reduced. This leads to resentment and frustration on the part of the student and the 

people towards a radical political doctrine (Franke, 1965) in Wolfson (1986:352). 

Other proponents of mother tongue education also strongly oppose the idea or rejecting 

the child's mother tongue as language of learning by expressing it as a kind of "forced 

acculturation and a process of stripping identity" (Chin, et ai, 1991 in Christen, 

1996: 11 0). Other scholars support mother tongue education on the ground that" 

children who are let to learn Jrom materials drawn Jrom literature of Ihe 
language alien to them which may emphasize on the culture, histolY, and 
other contextualization irrelevant to their own erhnicity, th·is wOllld be 
wasting children's valuable time, and learning would also be devoid oj 
meaning to them (Bowen, j 977,· Tucker, j 977). 

Hence, according to these scholars, children need to learn from historically and culturally 

relevant contelll for activities in their curricular materials if they are to progre s 

effectively in their educational system. 
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thcr holars promote mother tongu educa ti on fo r reasons such as student palii c ipa te 

a ti\ ely in th c lass room without language hindrance Gfeller, ( 1999: 19); their lea rn ing in 

their mother tongue creates a comfortable situation, lower level of stress and develop 

competence in the school work confidently, (Schultz, 2001 : 126); they form concepts 

mu ch faster than when they use any kind of unfamiliar language Wolfson (1985 :289) ; it 

ensures the survival of the language and development in its literacy foml as well as help 

crca te a harmonious society with equal opportunities such as jobs,? and geographical 

mobility are few among others. 

2.5.2 Views Against the Use of Mother Tongue 

Mother tongue education though has been supported by many scholars because of the 

pedagogical sociological and psychological opportunities it offers to children and to 

those of the language speaking nationalities it also meets with strong resistance and 

criticism from other scholars as a radical and misdirected way of learning. 

cholars like Hary Broudy (1975: 175); Hirsch (1988); Alihur Sihlesinger, (1992); Diane 

Ra ich (1990b) ; Olnek (1990) and Mattai (1992) in christen, (1996:1-2) argu e that 

"educating children in their mother tongue is divisive and will lock (jut minority groups 

from the system by failing to teach them to pariicipate both the culture of ones country 

and the intell ectual and artistic achievements of the human race". That means children 

who are let to learn in their mother tongue will make them think only about their own 

culture and reflect their won local identrty, as a result, they will not have access to much 

of the world's knowledge. 

Others oppose mother tongue education stating "Though educating children in their 

mother tongue increases participation and combats educational disadvantages, it 

stimulates ethnic separatist tendency. It is divisive in its principle and harmful to the 

development of a multicultural and multilingual society (Epstein, 1997; Porter, 1990; 

Padill a, 1991 ; in Levine, 1992:380). 

Other opponents of mother tongue education also promote the same principle saying: 
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Separating schools along national divisions (by nationality) in education 
within one country is unquestionably harmful and will (only) exacerbate 
latent community conflicts ... .It affects relationships between different age 
groups and generations of the same family (Lewis, 1962:93) (Garunov, 
1972: 7, 11). 

According to these Scholars, allowing diverse languages to flourish thorough the system 

of mother tongue education can cause division among the citizens and may potentially 

lead to antagonism among the diverse ethnicities stemming from language differences. To 

avert this situation, Lewis (1962); Garunov (1972) also recommend that education if 

given in the nation's majority language [official/national] will help create a harmonious 

society and contributes to nation cohesion and national integration. 

Contrary to this assumption, Collins (1996:353) counter argue on the so called dominant 

language use (national or otherwise) as a medium of instruction so as to maintain nation 

cohesion and political stability by briefly stating: 

... the use of one language, the dominant language does not determine a 
country's national unity. Diversity of language and national unity can co­
exist. The co existence of two or more languages is rarely a cause of 
tension, disunity or strife. Rather, it is political, economic and religious 
differences as prominent cause for the perceived problems (Collins, 
1996:353). 

That means, allowing diverse languages to thrive through mother tongue education 

according to Collins, does not perpetuate the language minorities for civil trife nor does 

it result in regional or national disunity as well as inter group conflict more than political, 

economic or religious factors. That is why scholars like Monsoon (1989:50) and Gfeller 

(1999) on the roles different languages play in different situations and for differ nt 

purposes briefly state as follows. 

Different languages have different roles to play. The mother tongue has a 
role. The nationality language has a role and the official language has a 
role of its own. They are complementary and can coexist peacefully. 
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That mans languag planning, in a multi lingual country must balance thc use of 1110th(;r 

tongue natIonal ( rti c lal) language cven a language of wid r communication choosing 

which roles each language should play in the society. 

Other opponents of mother tongue education, as one of its draw backs, assert that 

"children learning in them mother tongue are not cognitive flexible and are not able to 

analyze linguistic meaning than are monolingual children ( ummins, 1979 b); Albert and 

(Obler 1978) cited in Thonis (I 981: 162). 

This has been shared by Vigotskii (1962) and Tucker (1972) who critiqued mother tongue 

as a medium of instruction by arguing that it could inhibit children not to express the 

samc thought in different languages and not to see their language as one particular system 

among many. 

In addition this , mother tongue education is opposed for reasons such as: 

• The leamer will be restricted to his own immediate language community. 

• Lack of adequately trained teachers and trainers 

• The learner may not expect what other communities offer such as job 

opportunities 

• The costs of developing every language In their respective nationalities IS 

exorbitant 

• Contextualizing the curriculum to fit the different cultures, history etc of the 

diverse language communities is time consuming. 

• Switching from mother tongue medium to another medium ~of instruction at a 

higher level may create problem to children. 

• Learning a language of wider communication IS imp0l1ant for life In the 20
1h 

century. 

• Newly developed languages are inadequate for science and technology of today's 

world 
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• Th re is more than one riaht way to talk and that different languaflcs forms (I re 

appropriate in ditTerent contexts 

• The Jcamer will not have too much of the worlds' knowledge 

2.6 Mother Tongue Based Education in Africa 

All African countries are of multilingual communities. In these diverse language 

communities in Africa implementing the principle of mother tongue as a language of 

learning has long been a major challenge to some, particularly due to the language of the 

colonizer that dominates the system of education during the pre-colonial period. 

After these countries have gained their independence, they preferred to retain the 

language they have inhelited due to several reasons. For instance due to the fact that the 

• recognition of one over the other of the languages may lead to a series of demands from 

advocates of other languages which they can ill afford (Whitley, 1970; in Fishman, 

1974: 178). Others demand the retention of the colonial language in the belief that it 
~ 

would be impossible to raise the local languages to being the sole vehicle of instruction 

after almost a complete neglect of their languages for a number of years while under the 

colonial rule (Altoma, 1969; cited in Fis11111an, 1974:288). 

ontrary to these assumptions, countries like Tanzania who had languished under the 

colonial rule and where the colonial language, English, was formerly used for all purpo es 

and at all stages, was perfectly replaced by an African language for the purpose English 

had previously served. 

In addition to the effOli made by Tanzania to give new dignity to the indigenous language. 

Swahali, so as to serve for almost all purposes and at all stages, the folio" ing frican 
~ 

countries, the effort they have exerted, their determination and the sacrifice they hay 

paid in trying to implement their local language as a medium of instruction is to b 

appreciated. The following few paragraphs are devoted to experiences of th 

countries in utilizing the indigenous language as a medium of instnlction. 
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2.6.1 AlGeria 

Of all the north African ountries which had suffered most in its quest to make Arabic as 

a medium of instruction was Algeria, for it was under Frcnch rule for no less than 132 

years (1830-1962) (Fishman, 1974:289). 

By the y ar 1962, after 132 years under French rule, "it was almost impossibl e even for 

most members of Algerian constituents to express themselves in their own national 

language, Arabic." The most serious problems were the obstacle laid before the 

government in introducing Arabic in to the educational system so as to be used as a 

medium of instruction. 

Fishman (1974:289) described the language status of Arabic 111 Algeria (after 111 

dependence) as follows: 

By 1962 the year of independence, it was not surpnsmg to see most 
members of the Algerian Constituent Assembly in capable of expressing 
themselves in their national language, Arabic, nor was it unexpected for 
Algeria to face unprecedented obstacles in its drive for Arabizing ill 
schools. 

During French Dominated Educational System, the time allotted for instruction in Arabic 

language in Algeria was quite minimal, often two hours a week; and even the pri\ ate 

traditional Arabic institutions were not allowed to develop (Gordon 1964:39; in Fishman 

1974:289). 

Regarding the serious language problems the country was facing after independence, the 

then president of Algeria, Ben Bella, stated it bitterly in the following terms: 

There has been a contradiction [in Algeria} and these will be one for a long 
time to come: one feels in Arabic, one thinks in Arabic but often one 
expresses oneself and cultivates one self in French. The danger is that the 
personality suffers from disequilibrium which to one extent or another ... we 
[Algerians} need to enter into possession of our language..in order to 
develop ourselves, to raise our selves" (Fishman, 1974:289). 
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In spite of the problems facing Algeri a to raise Arabic as a medium of instructi on with in 

one year ( 1962- 1963), the num bcr of hours to teaching Arabic rcce i cd a considt;rable 

share of the time devoted to the genera] cun'iculum in both primary and secondary schoo ls 

with the gradual increase in the subsequent years (UNESCO, 1964:3, 1965:4; in Fishman, 

1974:289) . 

However, the program towards using Arabic as a medium of instruction was hampered 

due to shortage of qualified teachers who teach in the national1ty language, whi ch 

enforced the country to call upon for help for material resources including teachers from 

other Arab countries and to resort to massive recruitment of teachers some of whom had 

only primary school diplomas. 

Moreover, in order to limit the lowering of educational standards, the non qualified 

teachers were made to receive special training over a period of six years . Training of new 

teachers and preparation of teaching and learning materials were among the other 

measures taken for effective use of Arabic as a medium of instruction. 

As a result of such effort, the problems associated with teachers and preparing adequate 

materials in Arabic was resolved. In 1965, the use of Arabic as the language of instruction 

was applied to pupils enrolled in grade one and continued a policy of rapid Arabaization 

in other grades as well (UNESCO, 1965 : 11). 

2.6.2 Morocco 

Before Morocco gained its independence from France in 1956, it was French that 

dominated the educational system of that country; where as Arabic, the ind igenolls 

language was accorded a low status, treated as a foreign language in its own territory. 

However, after independence, it was a felt need by the people of Morocco to give ncw 

dignity to their own indigenous language, to serve as a language of learning by replacing 

the French oriented educational system (Altoma, 1957) in (Fishman, 1974:286). The plan, 

however, had not proceeded without facing two opposing trends. The opposition \vas 
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bascd on nationalism and religion on one side, and of pedagogical considerations on the 

other. 

Those who were strongly associated with nationalism and Islam favored an immediate 

and maximum Arabizating; whereas others, though, accepting the imp0l1ance of 

Arabizationg prefened their pupils to be provided with basic education in French and to 

maintain an effective educational system than to proceed with Arabic language. 

An editorial published in "Al-Istiglal" in October 16, 1956 reflected the dimension of this 

problem by saying: 

If we are happy to see our languages finally given the irnportance it 
deserves, we are no less eager that our children go to school. ff the number 
of teachers capable of teaching in Arabic is sufficient, we would peer see 
our children learn French rather than leaving them in the streets. Zartlllan 
(1964:158-159) cited in Fishman (1974:286). 

~ 

Morocco's people skeptiasm for transition from French to Arabic language stem from the 

belief that Arabic may not be utilized as efficiently as French language as a medium of 

instruction for Arabic language by then might have lost sight of facts, 

Finally, a consensus was reached for Arabic to serve as an official educational language. 

As per the Ministry of National Educational Plan of 1956-1957, Arabic \vas used as a 

medium of instruction for the first time in grade 1 and instruction in the remaining 4 

grades was made to be equally divided between French and Arabic (Altoma, 1957) in 

(Fishman 1974:287). Nevertheless, by the end of 1958, due to shortage of qualified 

teachers and inadequate planning, the effort to Arabize primary schools resulted In 

lowering in the quality of education (Al-toma, 1956) writing for (T:JNES 0, 1961; 111 

Fishman, 1974:287). 

In order to overcome the shol1age of qualified teachers and other pedagogical materia ls. 

the country has to turn to other Arab countries for guidance and assistance. This ga e rise 

to the formation of Arab conference on Arabization held in Rabat in 1961. The 

conference studied all the problems that faced Morocco. It made all the necessary 
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preparation trained teacher and prepared pedagogical materials in Arabic in differcnt 

ubje ts. This laid the ~ undation [or continuous progress to be made in Arabizing 

M rocco's educational system. 

U E CO's year book for 1965 states that by October 1964, prImary education In 

Morocco was entirely Arabized as language of instruction (Fishman, 1974:287). 

2.6.3 Tunisia 

Among those few North African countries that had exerted a tremendous effort to make 

Arabic as a medium of instruction, at least at lower primary level was Tunisia. 

Despite such a strenuous effort made by the Tunisian government to use Arabic as a sole 

medium of instruction, the dri e for immediate Arabization was not destined to prevail 

(Lelong, 1956:415-422; Gordon, 1964:74 cited in Fishman, 1974:288). A desperate 

shortage of qualified teachers and the absence of adequate instructional materials almost 

forbade Tunisia for such action as much as it had been desired. Arab Information Center 

(1966; 247-248 in Fishman 1974:?88) . 

~ 

However, because of Tunisian government and other progressive educationalists fillll 

determination and effort, the program was able to make well-timed progress. Hence, 

during the first two years of independence (1956-1958) education in the first and econd 

grade had been Arabized, but bilingual instruction (in French and Arabic) was proposed 

in the remaining grades. Contrasting this view however, an official document maintains 

that the majority of subjects were taught in Arabic during the last four years of primary 

school (Arab Information Center 1966:248; in Fishman, 1974:288). 

As have been shown in the chapter that preceded, the experiences of those three north 

African countries, particularly Algeria with diverse language communities, might give a 

lesson to other African countries who even consider, the lise of a singh! language \ ithin a 

linguistically diverse communities, is a challenge to utilize for educational administrative 

and other purpose which these countries have otherwise proved possible. 
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CHAPTER THREE 

Research Design and Methodology 

3.1 Method of the Study 

The objective of this study was to investigate into the opportunities and challenges of 

teaching and leaming in Sidamigna as a medium of instruction in the first cycle primary 

schools of some randomly selected Weredas of Sidama zone and one purposely selected 

Kifle Ketema Administrative town. The study was intended to forward possible solutions 

to the problems identified while implementing the mother tongue program into practice. 

To achieve this end, a descriptive survey method was employed. 

3.2 Sources of Data 

The data sources for the study were: 

1. First cycle primary school Sidama language subject teachers, students and 

principals 

2. First cycle primary school students' parents 

3. Zonal, Wereda and Kifle Ketema Education bureau officials of the sample schools. 

3.3 Population Samples and Sampling Techniques 

Sidama zone consists of greater homogeneous social group. Being homogeneous in lllany 

respects and particularly with regard to language in education at first cycle primary school 

level, selection of a few representative samples is believed to throw light upon the whole 

population. This was supported by Aggarwal (1991 :218). 

I In the study, simple random sampling, purposive and availability sampling techITiques 

were emPlOyed/ Hence, out of a total of 21 Weredas in Sidama zone, two W.eredas \-vere 

selected by applying simple random selection teehniqUef heSe Weredas were: Shebedino 

Wereda and W ondogenet Wercda. From each Wereda, one. school ,\vas selected lIsing 
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imple random sampling technique. These schools were: Leku Primary chool from 

' heb dino '; creda and Baja Primary chool from Wondogenet Wered~a. 

In addition to the randomly selected two Weredas in Sidama zone, Tulia Kifle Ketema, 

under Awassa Administrative town comprising of 11 primary schools which also employs 

idamigna as a medium of instruction, was selected using purposive sampling technique 

to understand the characteristics of urban schools with regard to language in education. 

Hence, out of total of 11 schools from Tulia Kifle Ketema administrative town, Bushullo 

Primary School was selected by applying simple random sampling technique. 

In case of the selection of student respondents, from the sample population, 40 students of 

grade 4 from each school i.e. a total of 120 students were selected using simple random 

sampling technique out of which 106 questionnaires were filled and reSUmed. As has been 

mentioned earlier, only grade 4 students from the sample schools were selected in the 

study with the belief that they are matured enough to provide the infomlation needed to 

the questionnaires and focus group discussions and to have at least stayed in the school 

(highest level) for more than three years learning through their mother tongue 

(Sidamigna). 

To represent samples for teachers, all those teachers who teach the subjects that are given 

in Sidamigna were selected by applying availability sampling technique. That mean, a 

total of nine teachers, three from each school were subjects of the study. One teacher, the 

tenth one, didn't return the questionnaire. 

ince the study mainly focused on the issue of mother tongue, those teachers \ ho teach in 

Amharic and English wee excluded from the study. Moreover, to obtain data pertaining to 

conditions at a higher level whose role type and rcsponsibility is to see to it that mother 

tongue education is effectively implemented, three directors, one from each sample 

schools were selected using availability sampling technique. Moreover, four education 

bureau officials: two from Weredas one from Zonal and one from Kcfle Ketema were 

selected using purposive sampling technique. 
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Impl m nting a policy of mother tongue as a mcdium of in truction call s for parents to 

unders.land the bl;11 fits it offers to their children ( udmand, 2003:90) . With thi s in mind 

21 parents of students from the sampled Weredas in their respective schools wcre sclected 

for the study using simple random method of selection with the belief that they could 

provid valid and reliable information needed for the study . 

3.4 Data Gathering Instruments 

The main data gathering instruments employed In the study were qucstionnaires 

interviews and focus group discussions. 

Data excepting that of open ended questionnaires were collected usmg statements of 

Likert type (each with five choices) so that students, teachers and principals would give 

their responses by selecting either strongly agree, agree, undecided di agree or 

strongl disagree. 

Based on these, three types of questionnaires were prepared to collect~data from teachers, 

students and directors. The questionnaire for teachers consists of six main parts in which 

teachers were asked to give answers regarding their own general background information, 

their feelings towards mother tongue education, the quality and condition of training 

availability of curriculum materials, the appropriacy of thc language for instructional 

purposes as well as an assessment of the Sidama language skills of both the teachers 

themselves and that of their students . 

• The questionnaire for students consists of four main parts which seeks information from 

the respondents about their own background information, their reaction toward leaming 

in their mother tongue, language choice, subject preference, the lev~l of th ir Mnguage 

proficiency as well as the adequacy of instructional materials. 

Another set of questionnaire was developed to be fil1ed by directors which d mands the 

informants' background information, availability of teaching and learning materials as 

well as items which seeks the respondents to indicate the student-textbook ratio for those 

subjects considered in the questionnaire. Moreover, closed and open - ended questions 
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\\ere al forwarded demanding the respondents to write possible suggestions whi ch they 

think should b included. 

Interview guides ""ere also used to secure both first hand and additional information from 

EBOs, students teachers, parents and principals. T~e interview was considered as main 

data collection instruments for it gives the researcher amplc oPPOltunities for clarification 

and to ask questions appropriate to the knowledge of the researcher and to adapt 

techniques to the circumstances. 

Focus group discussion guides were also prepared to enrich the information gathered 
1 

through questionnaires for both the teachers and students. The focus group discussions 

with teachers and students was emplo'yed because group interview is believed to help 

raise learning difficulties in which respondents could raise extend and challenge each 

other's ideas (Cohen, 1994:287). 

3.5 Procedures of Data Collection 

Prior to the administration of the instruments to the sample population, two facilitators 

(assistant data collectors) were employed for their Sidama language skills , academic 
.. 

qualifications and familiarity to the area. Then the questionnaires which were prepared 

first in English were translated into Amharic and Sidamigna for teachers and students 

respectively on the prior approval of my advisor and the educational experts in the Zone . 

To ensure the validity, reliability and practical value of th instruments, a pilot test was 

conducted in one randomly selected primary school, Btekihnet Primary School which 

uses mother tongue as a medium of instruction. After the practical values and aims of the 

study was outlined and cleared to the respondents, the instruments were pre-tested with I 1 

students of grade 4; 5 teachers and a director. Through the pilot test, problems were 

screened and ineffective test items were cut out. IrcP-\ J ' I 
Finally, when the instruments were ready in their final shape after the necessary 

modifications were made based on the feedback obtained from the respondents the) \V re 

dispatched to the respondents to be answered. During the data administration proc ) a ll 
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the ne essary clarifications were being given by the researcher and his assistant researcher 

in both Amharic and idnmigna for que tions rai cd from the indi idual rcspondcnls. 

3.6 Data Analysis 

The data gathered through questionnaires, interviews and focus group discussions were 

analyzed using both quantitative and qualitative methods. The data gathered through 

questionnaires were analyzed quantitatively using frequency counts and percentages. 

~There as the data gathered through intcrview and focus group discussions were analyzed 

qualitatively using descriptive statements and explanations. 

Exception to this was the data for the principals questionnaire wnich were analyzed 

qualitatively. Since the number of the respondents was so small (three in number) it was 

unnecessary to analyze the data in percentages. 
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CHAPTER FOIJR 

Presentation, Analysis and Interpretation of the Data 

In the chapter that follows, the data that had been gathered though questionnaires 

interviews, focus group discussions will be presented, analyzed and interpreted both 

qualitati ely and quantitatively. 

4.1 Background Infonnation of the Respondents 

Items related to age, sex, qualification, service year and mother tongue of those teachers, 

students, parents, principals and educational bureau officials who responded to the 
\ 

questionnaires and interviews is presented in table 4.1 below. 

Table 4.1 Background of the Respondents 

Rcspondents 
No Items Tcachers Students Principals EBOs' Parcllb 

1'10=9 °It. No 106 'x, N03 (Vt. No=4 "It, No 21 'Yc, 
I SC\ A Male 5 55.56 65 61 .32 3 - 4 100 14 66 .67 

B Female 4 44.44 41 38 .68 - - - 7 33 .:\3 
TIIIaI 100 106 100 3 - 4 100 21 100 

r, "g.: l\ 10- I 2 - - 65 61 .32 
H 1J-15 - 33 31.13 
C 16-19 - - 8 7.55 
D 20-24 9 22 .22 - - - - - -
E. 25-29 2 11.11 - - - - - -
f . 30-34 I - - I - - - I 476 
G. 35-39 - 22 22 - I - I 25 5 2381 
II. 40-41 2 II II , I - - - 4 1905 
I. 45-49 I 22 .22 - - 3 75 4 19.0-

J. >50 2 I L11 
-. - - - 7 33.33 

IOIaI ~ 99.99 3 - 4 100 21 100 

-' Lduc~t\()nal !c,'cl 
A Cer1i licate 9 100 - - - - -
13 Diploma - - 3 - 2 50 - -
C hrst degree - - - - 2 50 -

Total 9 100 · - 4 100 - -
4 Service III year 

A 1-5 3 33.33 I - - -
B 6-11 - - - - - - -
C. 12·15 3 33 .33 I - - -
l) 16·20 - - I - 2 50 -
E 21-25 2 22 .22 · - 2 50 - -
f 2()·JO I 11.1 I · - - - -
(j 30 - - - - - - -

Total 9 99.99 3 - 4 100 - -
5 Language 

A Sidalllrgna 7 77.78 89 83.96 2 66.67 4 100 15 71.43 
B Non Srdamas 2 22.22 17 16.04 I 33.33 - - 6 28.57 

Total 9 100 106 100 3 100 4 100 21 100 

N.B:- A - Sidami 'na = Native S eakers of Sid ami na B - Non Sidamas = Teachers, Students and Princi a g p g pis) 
• Teachers and Principals - bilinguals who speak the students' mother tongue 
• Students - who can speak Srdamigna among Ulemselves and to address the teacher in the classroom (in the teaching leamrng process) 
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s indicated in table 4.1 (55 .S()%) and (44.44%) of the teachers who fill ed in the 

questionnaires were males and females respectively. What this result seems to suggest is 

that since there is almost a balance in gender between male and female teachers, females 

are competing with their countelpart males in joining the teaching profession. Moreover, 

from among the respondents of 106 students, 65 (61.32%) are males and 41 (38.68%) arc 

female students which shows that there is a ratio of imbalance between the two group. 1 n 

addition to this, regarding gender all education bureau officials, and school principals arc 

males, 100% in each case. Whereas, the percentage of male parents exceeds the female 

respondents by 50% i.e. 14 (66.67%) males and 7(33.33%) females respectively. This 

shows that the participation of females in the educational leadership in the zone is very 

low. The office work is mainly dominated by males by virtual of their training and access 

to special areas of knowledge and skill. This in tum will have influence on female 

education as lack of role model. Even male parents seem to have much greater role to 

play in making decisions publicly concerning the school affairs of their children 

With respect to age, more than 55% of the teachers. 66.67% of the principals, 25% of 

education bureau officials and 28.57% of the parents fall within the age range of 20-39 

years, where as the remaining, 44.4% of the teachers, 75% of education bureau official 

and 71.43% of the parents are within the age range of 40-50 years. This implies that both 

the young and experienced teachers are involved in teaching the young generation in the 

zone where there is a possibility of sharing experiences in areas of inadequacies and 

deficiencies with respect to knowledge and skill. Moreover, as the data reveals 75% of 

education bureau officials are within the age range of 40-50 years. Hence the presence of 

morc matured education bureau officials makes the response (they give) to be morc 

reliable. 

With regard to students' age, the majority, 6l.32% of the students, fall within the age 

range of 10-12 years; where as 31.13 and 7.55% of them are within the ag range of I -

15 and 16- I 9 years respectively. This implies that the introduction of mother tongue 

education system has provided opportunities not only for school age children, but al 0 to 
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tho c past school-age groups to par1icipate fully in the program. The participation/ 

I re en c of matured children in turn makes the response they give to the questi nnalrc 

and focus group di cussions more valid and reliable. 

With regard to the educational level of the teachers and school principals (in the same 

table) all teachers and school principals, 100% in each case, are certi ficate and diploma 

holders resp ctively which is believed to have fulfilled the criteria set by the ministry of 

education to smoothly run their day-to-day activities in their respective positions. Where 

as, out of the total number of 4 education bureau officials, 2 (50%) "of them are degree 

holders and the remaining 2 (50%) are diploma holders which they believed could qualify 

them to manage.or smoothly run the mother tongue education at Zonal, Wercda and Kifle 

Ketema level in the respective positions they are entitled to. Since all EBOs have a longer 

work experience, they are believed to be capable of shouldering the responsibilities 111 

managing the educational affairs in their respective positions. 

With regard to year of experience, the majority, 6 (66%) of the teachers and 2 school 

principals have already served between 1-15 years, out of which, 3 (50%) of the teachers 

and one of the principals have a service year of 1-5 years, and the other 3 teachers and 1 

principal have served between 12-15 years. Moreover, the same data reveals that, the rest 

3 (33%) of the teachers and 1 school principal have a service year of 21-30 years and 16-

20 years respectively. On the other hand, out of the total of 4 EBOs 2 (50%) of them and 

the other 2 (50%) have a service year of21-25 years and 16-20 years respectively. This 

shows that teachers, principals and EBOs are matured enough to effectively manage and 

respond to situations with matured judgment. 

Concerning language ( mother tongue), table 4.1 also shows that a large propoliion of the 

respondents, more than 77 % of the teachers, more than 83% of the students 2 of the 

school principals and 71 % of the parents speak Sidamigna as their mother tongue, where 

as 2 (22.2%) of the teachers 17% of the students, 3 of school principals and 2 .57% of the .. 
parents are non native speakers of Sidamigna. As the data reveals, all the respondents to 
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til qu stionnair and interviews are speakers or Sidamigna which ts beli eved to make 

the tud mor \'al ld and reliable , 

4.2 The Reaction of Students, Teachers, Parents and Principal 

Towards the use of Sidamigna as a medium of Instruction 

The effectiveness of language policy in education is determined by the feelings teachers, 

students' parents, the community, etc have towards its use for instructional purposes and 

on the purposes and benefits it offers to the participating groups. 

Hence, a clear understanding on the benefits and purposes of using mother tongue as a 

medium of instruction by those benefici81ies is something that has .. to be under lined . 

Following are the responses of students, teachers, parents and principals on the use of 

idamigna as a medium of instruction. 

4.2.1 Students' Response towards Using Sidamigna as a Medium of 

Instruction 

In tables 4.2a-(page 41) the responses obtained from students regarding their reaction 

towards their own language (Sidamigna) as a medium of instruction is presented. 

Table 4.2a: Students' Opinion towards Leal-ning in their own Mother Tonoue 

(Sidamigna) 

Items 
SA A lJD DA SD TOTAL 

0 No % No % No % No % No % No % 

7 [ am happy to learn in 67 63.21 13 12.26 8 7.55 8 7.55 10 9.43 - -
Sidama language I 

i--

10 My learning in Sidama 76 71.70 18 16.98 2 1.89 4 3.77 6 5.66 - -
language has helped me to 
actively participate 111 the 

I classroom through asking 
and answering questions 

15 Learning in my mother 44 41 .50 25 23.6 13 12.3 17 16.0 7 6.6 - -
tongue has helped me to 
feel proud and have 
confidence in my self 

21 I would be happy if I 34 32.08 10 9.43 11 10.38 24 22 .64 27 25.47 - -

continue learning all 
subjects in Sitlamigna 
beyond grade 4 

Keys SA = Strongly Agree A = Agree UD = Un Decided D = Disagree SD = Strongly Disagree 
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As the data in item 7 of (table 4.2a) shows, out of the total of 106 students, 80 (75.47%) 

of thcm had optimistic view towards learning in their own mother tongue. Ollt of this, 

67(63 .21%) of them showed their strong agreement and 13(12.26%) of them with 
.. 

agreement. To the contrary, a s111all numbei' of respondents, 18 (16.98%) of were 

pessimistic towards learning in their mother tongue showing by 10(9.43%) strong 

disagreement and 8(7.55%) disagreement. The remaining 8(7.55%) of them took neutral 

positions. Over all, more than 75% of the students were evaluated significantly in favour 

of leaming in their mother tongue (Sidamigna), a fact that encourages the furiber 

implementation of mother tongue education at the level it is being given now. 

On the other hand, those students who had pessimistic view towards learning in there 

mother tongue were given the opportunities to state their reasons through taped focus 

group discussions. They forwarded the following points as their major reasons : 

• Our learning in Sidamigna does not have continuity in the subsequent grade levels. 

It terminates at grade 4 level. There after, the medium of instruction will be in 

English. 

• Sidama language is ollr own, we already know it, from the time we were born. We 

and our parents can speak and use it fluently. We want to leam in either Amharic 

or English which are languages of wider communication . 

• Our parents are not happy in our learning in our mother tongue. They would rather 

prefer our learning in English. 

• Job opportunities elsewhere are available for those who speak Amharic and 

English in our own country itself. 

• We don't get much knowledge through learning in our own language alone. 

One very interesting point forwarded by the maj01ity of the respondents during the group 

interview was quite illuminating. In their statement they said "We are happy for our 

language is used as a language for education on equal footings with those of other 
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languag sen equal to those ones dominant in the country. Using our own language we 

are also able to follo our Ie sons without difficulty. This gives us to have the moral and 

confidence in our own language." This shows that the students appreciate and approve 

learning in their mother tongue but lack the commitment and interest to practically use it 

for instructional purpose. They prefer to learn in either Amharic or English. In line with 

this, the students choice of Amharic and English seems to go in line with what Gfeller 

(1998: 193) has also stated, "Amharic and English are relevant language to enable 

geographical, social, and intellectual mobility on national and international level". 

onceming item 10, the vast majority of the students, 94(88.68%) of them agreed that 

their learning in Sidamigna has helped them to actively palticipate in the classroom 

through asking and answering questions. This received support by 76(71.70%) strong 

agreement and J8( 16.98%) agreement. On the other hand, only J 0(9.93%) of them 

showed their disagreement by 4(3.77%) disagreement and 6(5.66%) strong disagreement. 

The rest only 2(1.89%) of item gave neutral ratings. As the data reveals, the majority of 

the students asserted that their learning in their own language has helped them to actively 

pal1icipate in the classroom without being hindered by lack of language. It has helped 

them express their ideas/thoughts without difficulty. As Gefller also states 'Learning in 

their mother tongue, enhances understanding and frees the thinking of the child. It helps 

to express their ideas with case and confidence" (1999:9, 19). 

In line with this, Hoben (1994:167) also states that students achieve better academically 

because the medium of instruction is in their mother tongue which can reduce difficulties 

learning through in a second or foreign language. 

In response to the question of whether their (the students') learning in their mother tongue 

has helped them to feel proud and have confidence in themselves, the great majority 
~ 

69(67.86%) of them showed their agreement that it had helped them to feel proud and 

develop confidence in themselves in which case, 44(41.50%) with strong agreement and 

25 (21.70%) with agreement. On the other hand, 24(22.6%) of them i.e. 17 (16%) and 7 

(6.6%) of them expressed their strong disagreement and disagreement respectively that it 
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(their learning in mother tongue) didn't help them to feel proud and have confidence in 

them el c. The remaining 13 (.12.13%) 0 them were indifferent. I hal l11l!ans the 

students learn ing in their mother tongue was a great oppOltunity for them to feel proud 

and de clop confidence in themselves and in that of their own language as equa lly uscful 

as language for leaming and for developing into a writing system. However, those 24 

(22.6%) of the students who werc against is something that should not be over looked. 

The taped focus group discussion with parents in one of the sample schools reveals that 

1110 t of the parents consider their children's leaming in the mother tongue as an 

imposition against their will. 

The data which received suppOli by the majority 69(67.86%) of the respondents above is 

also in line with what scholars have stated in that "Children's leaming in their mother 

tongue gives them pride in their own language and culture" (Wolfson, 1985:392); and 

"Children whose language has been introduced into the school system develop a sense of 

ownership and self confidence in their own capacity to learn" (Gfeller 1999:8) . 

As item 21 indicates, students were asked if they favor the extension of using Sidamigna L 

as a medium of instruction beyond grade 4. For this, the majority, 51 (48.11 %) of the 

students rejected the extension, and 44(41.51 %) favored the extension above grade 4, and 

11 (10.38%) had reservations. Those students who rejected tile extension were 

approached through focus group interview and open ended questions to briefly state their 

reasons. The students who misclaimed the extensions gave the following as the major 

reasons. 

• We don't start our education from kindergarten 

• Learning through Sidamigna will take us no where; 

• The desperate shortage of textbook that prevailed at present at grade 4 level will no 

doubt be more serious as we go further in the subsequent grade levels . 

• More jobs are available through mastery of either Amharic or English; 
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• Ad anced education in thiopia is avail able in English not in Sidami gna. 

Thi sho s that the existing desperate shortage of educational materials in their own 

language and the rol e English and Amharic playas languages of wider communication 

\ hich facilitate geographical social and intellectual mobility seems to discourage them 

f0I111 learning in their mother tongue. Moreover, the use of the mother tongue is re tricted 

to only at grade 4 level; this put suspicion on the students not to continue leaming in their 

mother tongue. 

Table 4.2b: The Opinion of Students towards Learning in Sidamigna vis-a-vis in 

Amharic and English 

'0 Items 
SA A UD DA SD TOTAL 

No % No % No 0/0 No 0/0 No % 1'\0 °/0 
8 Learning In Sidama 20 18.87 21 19.81 19 17.93 33 3 1.1 3 13 12.26 - -

language is wasti ng my 
time that I can use for 
learning in Amharic or 
English 

II Since I already kno w 5 1 48. 11 3 1 29 .25 9 8.49 5 4.72 10 9.43 - -
Sidama language, r 
prefer to lea rn in 
Amharic or English 
which are the offic ial or 
international languages 
respectively 

12 I can easily understand 46 43.40 29 27.36 17 16.04 8 7.54 6 5.66 - -
the subjects that are 
taught In Amharic or 
English better than 111 

' . 
I -

Sidama language 

Keys SA = Strongly Agree A = Agree UD = Un Decided D = Disagree SD = Strongly Disagree 

Regarding item 8, students were asked to respond whether or not the time they pend 

leaming through the medium of their own language is a waste of time for leall1ing in 

either Amharic or English. 46(43 .39%) of the students expressed their disagreement that 

the time they spend learning in this own language is not time wasted for learning in either 

Amharic or English. This received favour by 13(12.26%) strong agreement and 

33(31.13%) disagreement. To the contrary, 41(38.68%) of them howed their agreement 

that their learning in Sidamigna is wasting their time which they could have us d for 
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their vi ws that they have easy access to their lessons using Sidamigna as a medi um of 

Instruction. I he rcnnunlng, 17t 16 .U4% ) 01 thl:111 were in bct\n':l: 11 thl,; t \\,O extrcmcs . . .--
Relating these findings , (items 11 and 12), to those in items 7, 10, and 15 in table 4.2a, 

one possible interpretation of these findings is that there seems to be conflicting emotions 

among the students in the use of Sidamigna (as compared to Amharic and English) as a 

medium of instruction. Their feelings are complex. They seem to have taken active .. 
interest and committed to learn in their own mother tongue, Sidamigna. They believe that 

they are happy to learn in their mother tongue (item 7), they also confirmed that their 

leaIlling in Sidamigna has helped them to actively participate in the c1assroolll , to follo\:I/ 

their lessons without difficulty (item 10) and even to feel proud and to have confidence in 

themselves (item 15). But they took a fim1 stand towards using Amharic and English as a 

medium of instruction at the expense of all the opportunities they confinned their learning 

in their mother tongue has provided them. This is a clear indication of the fact that 

students display a sort of love-hate complex associated with the motivation to learn and 

decision to make regarding their own language as useful for educational purpose. As the 

responses considered so far indicate, it can be concluded that the majority of the students 

do not prefer to leam in their mother tongue. Although the students enjoy and approve 

instruction in the mother tongue, the fact that the official language, Amharic and the 

international language, English as a language of wider communication seems to affect the 

teaching and learning in Sidamigna in the zone to be acceptable. 

This analysis receives support fonn Fishman (1974:53) who briefly stats tbat ot all 

languages are equally competent to fulfill a particular individual needs at any time \ hen 

several languages are available". He further states that a person may be willing to accept 

one language for some purpose, for some purposes, he may find it suitable; in other 

circumstances, he may have a firm negative attitude towards it. Conflict can occur in the 

same person between his individual needs and capacities, and on the other, the demands 

of the group to which he is affiliated" (Fishman, 1974:55). 
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their vie\ that they have easy access to their lessons using idamigna as a medium of 

IIlSIIlIClion. l11e n':I11<.lllllllg 1 / tI0.U4<1o) 0ll11cl11 \\erc in bcl\\cen the t\\O extrel11e . --
Relating these findings, (items 11 and 12), to those in items 7 10, and 15 in table 4.2a, 

one possible interpretation of these findings is that there seems to be conflicting emotions 

among the students in the use of Sidamigna (as compared to Amharic and English) as a 

medium of instruction. Their feelings are complex. They seem to have taken active 
~ 

interest and committed to leam in their own mother tongue, Sidamigna. They believe that 

they are happy to learn in their mother tongue (item 7), they also confirmed that their 

learning in idamigna has helped them to actively participate in the classroom, to follow 

their lessons without difficulty (item 10) and even to feel proud and to have confidence in 

themselves (item 15). But they took a firm stand towards using Amharic and English as a 

medium of instruction at the expense of all the opportunities they confirmed their learning 

in their mother tongue has provided them. This is a clear indication of the fact that 

students display a sort of love-hate complex associated with the motivation to learn and 

decision to make regarding their own language as useful for educational purpose. As the 

responses considered so far indicate, it can be concluded that the majority of the students 

do not prefer to learn in their mother tongue. Although the students enjoy and approYc 

instruction in the mother tongue, the fact that the official language, Amharic and the 

international language, English as a language of wider communication seems to affect the 

teaching and learning in Sidamigna in the zone to be acceptable. 

This analysis receives support form Fishman (1974:53) who briefly stats tbat" ot all 

languages are equally competent to fulfill a particular individual needs at any time \ hen 

several languages are available". He further states that a person may be willing to accept 

one language for some purpose, for some purposes, he may find it suitable; in oth r 

circumstances, he may have a firm negative attitude towards it. Conflict can occur in the 

same person between his individual needs and capacities, and on the other, the demands 

of the group to which he is affiliated" (Fishman, 1974:55). 
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Table 4.2c: tudents Re pon on the Opinion of Parents and the ommunity 

Item 
!:>,\ A- ll O OA ~ o I O I.\L 

0 No % No % No % No %, No %, i'\o (V- , 
9 My parents do not support 39 36.8 21 19.8 1 13 12.26 12 11.32 21 19.81 - -

my learning in Sidama 
language 

16 Thc languagc cOl11munlly 39 36.79 23 21.70 8 7.55 15 14.15 21 19.81 - -
do not support the tcachlng 
and learn ing in Sidama 
language 

18 My paren ts have 55 51.89 18 16.98 II 10.37 13 12.26 9 8.49 - -
understood the purposes 
and the benefits of learning 
in Sidama language 

As the data in item 9 (table 4.2c) indicates, the vast majority, 60(56.6J %) of the students 

reported that their parents do not support their learning in Sidamigna out of which, 

39(36.8%) with strong agreement and 21 (19.81 %) of them with agreement. For the same 

question, 33(31 .13%) of the students responded favorably that the ir parents support their 

learning in the ir mother tongue out of which 12(11.32%) and 21( 19.81 %) with 

disagreement and strong disagreement respectively, where as a small percentage of 

students, 13 (12.26%) of them gave neutral ratings. 

Similarly to the question of whether or not the language community favor the teaching 

and learning in Sidamigna, (see item 16, table 4 .2c) the majority of the student 

62(5 .49% ) also responded that the community do not favor of the teaching and learning 

in Sidamigna. This was specifically confirmed by 23(21.70%) agreement and 39(36.79% ) 

strong agreement. Only a significant number of students 8 (7.55%) do not have a say in 

this. 

The results in the two data is a clear indicator of the fact that the purposes and benefits of 

teaching and learning in the mother tongue has not much deeply penetrated into the minds 

of both the parents and the community. This was further confirmed through focus group 

discussions with teachers and principals who also stated that "Some parents and the 

community are not yet well aware of the purposes and benefits it offers to their children 

as well as to the parents and the community themselves." The teachers' response indicat 

that there seems to be lack of face-to-face contact with both stakeholders prior to and post 
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implementati on of the mother tongue program. This in term calls for EBOs and other 

c n crncd bodl to go up to the community with initiati ve f the i~1Vo l vcl11enl of both 

parents and the community. It rather seems that EBOs and concerned bodies never initi ate 

the community s in olvement in the education of their children using their mother tongue. 

The respondents further confinued that "Even those who initiate parents and the 

community to send their children to learn in their mother tongue send their own children 

to schools which does not employ their mother tongue as a medium of instruction ." The 

remark given by teachers respondents is also inline with what Alemu (1999: 12) has 

written saying: "0?mC9° lf~ Oh'l~l7IJ ttl· ro..~l7IJ r(J)I"t~1-' r /,.tVf(J)·'} 1?'}1: 000<;:1' 

t\~;J~ ;f(J)·' O~ll7lJC<1 (J).~lT1l.Y{)"'·9°~ 1--9U UCr}. O,'Y-1-' (J){).~(J). {)tllT1l.t{)rr9T)~C; 0('\.~9°~ 

oo<;?C rO;r1-'11'}~ ()tllT1l.oo{)I"tT(J)· ~ll7lJC~, fH(J)'h~·tI· qtlo...,~ rc;<'>(J)" ~l'l'~tI, qtl/l~(J)· 

t .,. tl cp t\ " 

Students benefit when parents understand the advantages of their children ' s learning in 

their mother tongue and when they are involved and SUppOli their schooling (Gudmund, 

2003.90). In line with this, students were asked their opinion whether or not their parents 

have understood the purposes and benefits of their learning in their mother tongue. For 

this , (item 18), the majority 73(68.87%) of them believe that their parents have 

understood the aims and purposes of learning in their (Students) mother tongue. This was 

specifically supported by 55 (51.89%) strong agreement and 18 (16 .98%) agreement as 

opposed to 22 (20.75%) disagreement out of which 13 (12.26%) and 9 (8.49%) by strong 

disagreement and disagreement respectively. The other, 11(10.38%) of them didn ' t have a 

say in this. Relating this data with the data in item 18, though the majority of the students 

73(68.87% of them con filmed that their parents have understood the aims and benefits of 

learning in their mother tongue, the parents seem to have taken a film stand towards their 

children 's learning in their mother tongue. The focus group discussion with students 

brought the same results. They stated that their parents are not in support of their Jearning 

in their mother tongue. The focus group interview with parents which reveals their 

preference to Amharic or English, the majority of whom preferred English rather than 
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idamigna as a medium of instruction, shows that the parents are not in SUpp0l1 of their 

cluldren 's leaming in lh ir 111 ther longue. 

Table 4.2d: tudent Opinion on Teacher' Competency and on tent e of the 

Languaoe in the Cia sroom 

Items 
SA A UD DA SD TOTAL 

0 No % No oil) No 0/0 No oil) No IX) No 'X, 
17 I can easily 55 51.9 33 31.13 7 6.60 7 6.60 4 3.77 - -

understand when 
th teacher 
teaches Sidama 
language subjects 
in Sidamigna 

19 Our teachers 75 70.75 17 16.04 11 10.38 - - 3 2.83 - -

have adequate 
knowledge in 
teaching in 
SJdama language 

20 Our teachers 23 21.70 16 15.09 15 14.15 38 35 .85 14 13 .21 - -
teach us all 
Sidama language 
subjects only in 

~ 

Sidamigna 

s the data in item 17 indicates the vast majority, 88(83 .02%) of students have no 

difficulty understanding their teacher when he teaches idama language subjects in 

Sidamigna. Only lI( 10.37%) of them face difficulty understating their teacher. 7 (6.60%) 

of them didn't have a say in this. That means the majority of the students can effectively 

communicate with their teacher in the classroom in the teaching-learning process ; and this 

in tum shows that the teacher has both the skill of teaching and knowledge of the subject 

matter. 

Regarding itcm 19, 92 (86.59%) of the students expresscd their agreement that their 

teachers have adequate knowledge in teaching the subjects they leam in Sidamigna' 

where as, only 3 students (2.83%) of them expressed their disagreement; and the rest 11 

(I0.38%) of them have reservations on the teachers efficiency in teaching in idamigna . 

As the data indicates, much greater percentage of the studcnts i.e. 92 ( 6.76%) of them 

approved the teachcrs skill and knowledge in Sidamigna. That means their teachers can 

49 

I 



.. 

effectively impart their knowledge to their students using Sidamigna as a medium of 

Th data in item 20 also indicates that 52 (49.06%) of the students showed their 

disagreement that their teachers use only Sidamigna while teaching Sidama language 

subjects; and only 39 (36.79%) of them showed their agreement that their teachers are not 

consistent in using Sidamigna in the teaching learning process, and 15 (14.15%) of them 

gave neutral ratings. As the data shows, teachers are not consistently jlsing Sidamigna in 

the teaching learning process. That means, they sometimes code switch or translate from 

Sidamigna to English or Amharic and the vice-versa. This again tests the teachers 

knowledge of English/Amharic who might not have adequate knowledge in either of the 

two languages. Though translation is possible for words that do not exist in the target 

language and to which the language is short of new terminologies. Too much emphasis 

on translation may put the impression in the minds of the children that Sidamigna is not 

adequate enough for instructional purposes. 

4.2.2 Teachers' Response towards the Use of Mother Tongue (Sidamigna) 

as a Medium of Instruction 

Regarding the opinions teachers have towards uSlllg Sidamigna as a medium of 

instruction in the first cycle primary schools, teachers respondents \·\fere asked to rate 

pertinent items as: strongly agree, agree, undecided, disagree and strongly disagree. The 

results of the findings are summarized in table 4.3a next. 
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Table 4.3a: Teacher' Opinion towards Teaching in Mother Tongue ( idamigna) 
~ - - -

SA A UD D SD TOTAL 

No Item N N N 
No 0/0 No 0/0 %. (Yo 01., No % 

0 0 0 

I Sidama language is - - 2 22.22 - - 5 55.56 2 22.22 9 100 
~ 

difficult to teach 

3 I prefer to teach in 2 22.22 2 22.22 - - 3 33.33 2 22.22 9 100 
Amharic or English 
ratter than in Sidamigna 

6 The time spent for - - - - - - 8 88.89 I I 1.1 I ,9 100 
teaching children in 
their mother tongue 
(Sidamina) is time 
wasted for teaching in 
Amharic or English 

14 I support teaching and 5 55.56 2 22.22 - - 2 22.2 - - 9 100 
leaming in Sidamigna 
if extended beyond 
grade 4 

As can be seen in item 1 of table 4.3a teachers were asked if Sidama fanguage is difficult 

to teach. According to the data gathered, the majority, 77.78% of the teachers didn't 

believe that the language is difficult to teach with 55.56% disagreement and 22.22% with 

a strong disagreement. Only (22.22%) of them agreed that the language is difficult to 

teach. One possible interpretation of this data is that although the teachers who teach in 

the language for the subject they are trained to, belong to the language community who 

share the same language and culture with the palticipating students, the inadequacy of the 

duration of the training program they have undergone through which lasts for a maximum 

of 10 months, a few weeks and in soine cases a month old training duration is believed to 

be the cause. This has been confirmed through taped focus group interview held with the .. 
teachers themselves all of whom (100%) of them stated that the training program was 

insufficient demanding additional training offerings. 

As shown in item 3 of table 4.3a, more than 55% of the respondents don't prefer to teach 

in either Amharic or English with 33.33% of disagreement and 22.22% strong 

disagreement. To the contrary, 44.44% of the respondents would prefer to teach in either 
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mharic or English rather than in idamigna with 22.22% agreement and disagreement in 

ach ca e. This qu tion \ as treated in focus group interview with teachers [0 gIve 

opportunities to those who showed preference to Amharic or English rather than 

Sidamigna. They gave the following reasons for their preference. 

The students low motivation and absence of interest to learn in their own language 

has discouraged us to teach in Sidamigna 

There is no opportunities as career incentives if we continucd teaching In the 

children's mother tongue. 

There are no opportunities provided for us for further education in the field of 

teaching in Sidamigna. 

We don't get much knowledge through teaching only in Sidamigna. 

The result of the study pointed out that if teachers lack interest and motivation to teach in 

the children's mother tongue, the interest and motivation of the students to learn in their 

own language will also be low. This creates suspicious in the minds of the children that 

their learning in their own language will take them no where and a waste of time. Even 

then , as Gudmund (2003: 196) states, "Teachers of mother tongue need to be tolerant of 

di\'ersity and employ their programs explicitly as designed without any prejudices.' He 

further states that "Teachers are considered capable of changing the social relations of the 

classroom to better meet the goals of teaching the mother tongue and [even] change the 

attitudes of their students so as to learn in their mother tongue. They must act favorably to 

the philosophy behind what is developed." Contrary to the first response, hO\vever, 

students showed their motivation and interest to learn in their mother tongue. 

For the statement "The time spent for teaching children in their mother tongue is time 

wasted for teaching them in Amharic/English" was unanimously rejected by all the 

respondents. More than 88% of them expressed their disagreement and 11.11 % with a 

strong disagreement. The analysis indicates that most of the teachers know quite well that 

the use of the mother tongue is the most effective linguistic medium for children than the 

52 

--~-----~~------------------------- --- ~ 



... 

usc of another an unfamiliar language which goes to show that they have the interest, 

commitment and njoy tcaching in the mother tongue . 

The last item, required the teachers' response whether or not they favor the extension of 

t aching in Sidamigna a a medium of instruction beyond grade 4. As the data reveals, the 

majority of the teachers confirmed their favorable attitude by 55.56% strong agreement 

and 22.22% of agreement. Over all, 78% of the respondents gave the higher ratings. Only 

22.2% of them fail to agree on the same question. It is also important to observe that there 

i a remarkable diversity of opinion between the teachers and the students exposed to the 

same question; which are in opposite direction i.e. 55.55% strong agreement and 22 .22% 

disagreement (for teachers) and 48.11 % strong disagreement and 41.57% agreement (for 

students). 

In spite of the teachers ' interest and preparedness to serve/help the children and the 

community through teaching in the mother tongue, the children seem to be uncertain 

about the long term effect that their learning in their own mother tongue would have in 

their future life. They seem to have taken film detelmination to leam in the official 

language, Amharic or the international language, English . 

Table 4.3b: Teachers' Opinion on the Moral Characters of their Students in 

Learning in their Mother Tongue and its Contribution to the Language 
~ 

SA A UO 0 SO TOTAL 
' 0 Item 

No % No % No u/o No u/o No % No tX. 

2 USing their mother tonguc. children 4 44.44 5 55 .56 - - - - - - 9 IUD 
participate activel y and 
cnthuslastlcally in the classroom 
through asking and answerang 
questions 

7 Children's learning in their mother 4 44.44 5 55.56 - - - - - - 9 100 
tongue has helped them to follow 
their lessons without difficulty 

8 Children 's learning in their mother 6 66.67 2 22.2 - - - - - - 8 88.89 
tongue has helped them to feel proud 
111 their own language and develop 
confidence in themselves 

10 Children 's learning 111 thClr mother 6 66.67 3 33.33 - - - - - - 9 100 
tonguc hclps the languagc to survive 
and develop 
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In item 2, for the statement "Children participate In the classroom actively and 

enthusiastically using their mother tongue" has been supported by all the respondents. 

(100%) of them expressed their agreement and strong agreement by 55 .56% and 44.44% 

respectively. The response obtained from teachers which received unanimous support is 

also in line with the response obtained from the students for the same question in item 4 

of table 4.2a in the students questionnaire. As Wolfson (1985 :289) states, students who 

learn in their mother tongue are likely to form concepts much faster than when they use 

any kind of second language. 

In item 10 and 7 of table 4.3b above, the statements "Children ' s lea~ning in their mother 

tongue helps the language to survive" and "helps the chi ldren to follow their lessons in 

the classroom without difficulty" respectively had received unanimous support from all 

the respondents; 100% in each case wi~h strong agreement and an agreement of 66.6% 

and 33.3% respectively for (item 10), and with 44.44% and 55 .56% of strong agreement 

and agreement respectively, for item 7. In support of this Collins (1996:54) states that 

"Educating the child in his mother tongue is vital for the survival of the language among 

the language communities, unless the minority languages are protected through educating 

the child in the mother tongue, the chances of the long term survival of the language in 

modern society is severely diminished. Hence, for such languages to survive in their 

respective communities, education must be given in the mother tongue." Collins further 

contends that "The child's learning in his/her mother tongue [creates a comfortable 

situation] in which he/she can participate actively and confidently in classroom situation 

(1996:241)." 

Concerning item 8, teachers were also enquired if children's learning in their mother 

tongue has helped them to feel proud and have confidence in themselves. Almost all the 

respondents (88.89%) asserted that it did help them feel proud and develop confidence in 

themselves by 22.22% agreement and 66.66% strong agreement. Only (11.11 %) didn t 

respond to this questionnaire. 
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Table 4.3c: Teachers Response on the Views of Parents and the Community 
-

! 
SA A UD D SD TOTAL 

No Item 
No o/u No % No % No o/., No 'Vo 1'\0 'Vo 

'" 
T here is active support 5 55 .56 3 33.33 1 1 1.1 - - - - 9 100 
and encourage melll 
from the conununity in 
the teaching and 
learning in the mother 

~ 

tongue (S idamigna) 

9 Parents are happy in 3 33.3 2 22 .2 1 ll.ll 2 ~2 . 22 ~ ~8 . 89 
the ir children 's leam ing 
in the ir mother tongue 

13 Parents and the 4 44.44 2 22.22 3 33 .33 - - - - 9 100 
language community 
know the aims and 
benefits of learning in 
Sidamigna 

As the data in item 4 indicates, the community's support and encouragement to the 

philosophy behind the teaching and learning in the mother tongue (Sidamigna) received 

support by the majority of the respondents out of which, 55.56% with strong agreement 

and 33.33% of agreement and with a neutral rating of (11.11 %). The result obtained frol11 

the teachers is contrary to the response obtained from the students for the same question 

which received the minority'S support of 33.96% unfavorable response. 

Similarly teachers \A/ere also asked more or less a similar question what the reaction o r 

the parents would be towards their children's learning in Sidamigna. For this, over 55% of 

the teachers replied that the parents are supportive of their children's leaming III 

Sidamigna with 22.22% agreement and 33.33% strong agreement and \\'ith a 

disagreement of only 22.2%. This indicates that both the languag community and the 

parents of the participating children are in support of the teaching and leaming in 

Sidamigna (when assessed from the point of view of the teachers 'yvho are the activ 

implementers of the mother tongue education). Relating this analysis with the analy i 

made on the data gathered from the students for the same questionnaire (item 9), it is th 

direct opposite which receives support by the minority of the student respondent b 

3 1.13% agreement and with 56.6 I % disagreement. This shows that there i a 
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communication gap between parents and teachers in understanding the problems 

re2ardin2 th l: k nching and J ::tilling in SiLiCll11i gna. 'I here is 11 0 c J () ~c cu n lUcl or I1lcding:-, Lo 

discllss problems related to mother education between parents and the school community. 

0111 teacher seem to b filled with impressions only that parents are supportive of their 

children's leaming in their mother tongue . 

As indicated in item 13, teachers were also asked to forward their opinions on whether or 

not parents and the community know the aims and benefits of teaching and leaming in 

Sidama language. For this, the majority, 66.66% of them had the iQ1pression that both 

parents and the community have understood the benefits and aims of teaching and 

leaming in Sidamigna with more than 22% and 44% agreement and strong agreement 

respectively and with a 33.3% liberal attitude. This analysis receives support from 

scholars like Gudmund (2003:90) who put it explicitly saying "A policy of mother tongue 

as a medium of instruction [calls] for parents to understand the advantages of their 

children's learning in their mother tongue for students benefit when the parents are 

involved and support their schooling." Thonis (1981:164) also asserts that "The interests, 

values and motives of students and their families depends on how well they are inforn1ed 

about the program of mother tongue education." 

Table 4.3d: Teachers' Opinion on the Interest of the Children Learning in 

Sidamigna vis-a-vis Other Languages (Amharic or English) 

SA A UD D SD TOTAL 
' 0 Item 

No % No % No % No % No (\/0 No ult, 

5 The children are not happy to - - - - I ILl I 4 44.44 4 44.44 9 100 
learn in their mother tongue 

12 Children's learning in their 3 33.3 2 22.2 3 33.33 - - I 1 J.ll 9 lOO 
mother tongue doesn ' t offer them 
job opportunities in other 
language speaking communities 

II Since children already know theil I lUI 2 22.22 I ll.ll 4 44.44 I ll.ll 9 1O0 
own language, they prefer to 
learn in the language of wider 
communication such as English .. 
or Amharic 
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The teachers' Op1l1IOn towards their children's learning in their own language was 

favorable. Over 88% of the teachers gave the higher ratings with 44.44% agreement and 

strong agreement in each case. Only a significant number of the teachers (11.11 %) gave 

neutral ratings. That means teachers are of the opinion that their students are happy to 

learn in their own language. This was in harmony with the response obtained from the 

students (for the same question) who showed favorable attitude towards leaming in their 

own language. 

Scholars have confirmed that children who are educated [only] in their mother tongue will 

be isolated or restricted to their immediate local community; they cannot interact with the 

wider community; they will not have the right to expect what other communities offer 

such as job opportunities (Gfeller, 1998:41). From this stand point,"teachers \vere also 

asked if they also have the same opinion. According to the response obtained, 33.33% of 

them expressed their strong agreement and 22.22% with an agreement and with an 

1 1. 11 % of strong disagreement and only (33.33%) of them with a neutral rating. That 

means the majority of the teachers, more than 55% of them, believe that learning through 

one's own mother tongue will deprive the learner of job opportunities in other language 

speaking communities. The results could be probably due to the fact that since Ethiopia is 

a mix of culture with a heterogeneous society, differences in attitudes between those who 

belong to the dominant language community and those subject groups (from different 

linguistic background) is believed to have brought the result. 

The data in item 12 of table 4.3d reveals that over 55% of the teachers disagreed that 

because children already know their own language, they would prefer to learn in Amharic 

or English which are the official and international languages respectively. This was 

shown by 44.44% disagreement and 11.11 % strong disagreement). To the contrary, 

33.33% of them replied that they don't by 22.22% and 11.11 % agreement and strong 

agreement respectively that because they (students) already know their own language, 

they prefer to 1eam in another language i.e. English or Amharic. 
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Relating thi data with the data obtained from the students response for the same question 

(lable -+.2b ilcm 11) lhe rc ult i a direct opposite which recei ed support by lhe majority 

of the stud nts by more than 77% (with agreement and strong agreement) (see item 11 

table 4.2b f students' questionnaire) relative to more than 55% which received the 

majority's support from the teachers with disagreement and strong disagreement in total. 

In order to find out how such disparity in attitude prevailed between the students on one 

side and that of the teachers themselves on the other, teachers were exposed to taped 

focus group interview. The view they put forward was almost similar to the response 

obtained from the students during the focus group interview. (See the analysis given for 

item 7 of table 4.2a). 

The reason they (teachers) gave was: 

the negative attitude some parents have towards their children's learning in their 

own language has lead them to be eager to learn in either Amharic or English. 

Since soon after grade 4, the children have to transfer to English medium they 

prefer them learn in either Amharic or English. 

Inadequacy of textbook, complete absence of additional reading materials and 

dictionaries written in Sidamigna are what the teachers believe to be the major 

factors that tempt the students to resOli to learning in either Amharic or English. 

On the other hand, because the students' paliicipation in the classroom through asking 

and answering questions as well as their performance in their class work and homework is 

so high they were able to conclude that their students would prefer to learn in their O,,'n 

language rather than in Amharic or English. 

4.2.3 The Reactions and/or Aspirations of Parents towards the Use of 

Sidamigna as a Medium of Instruction 

In order to find out the attitude and aspiration of parents towards the use of idama 

languages a medium of instruction, 21 parents from the sample schools each represented 
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by one student Vlere invited for a focus group interview and this had been tape recorded 

ano tran cnbed. The que tion put forward to the parents during the interview were: 

whether or not they were aware of the purposes and benefits of teaching and leaming in 

the mother tongue; if the parents themselves and the language community support the 

teaching and learning in Sidama language; what language(s) they would prefer for their 

children to learn in as a medium of instruction; whether or not they had attended meetings 

\ ith any concerned body to discuss matters related to the teaching ana learning in Sidama 

language. Finally, the parents were also asked what improvements they would suggest if 

teaching and learning in Sidama language is to gain ground. 

To the question of whether or not the parents have understood the aims and purposes of 

teaching and learning in the mother tongue, almost all parents invariably replied that they 

know the aims and purposes of teaching and learning in mother tongue. They stated that it 

\ ould help the language to develop in its literary form and as a manifestation of the right 

givcn to them to use their own language for educational purposes. 

To the question of whether or not they themselves, other parents and the community 

upport the teaching and learning in Sidamigna as a medium of instruction, a remarkable 

divcrsity of views was put forward. Some parents said: "There are some parents and the 

community alike who are supportive of the teaching and learning in Sidamigna; on the 

other hand, there are still others who have not yet understood its benefits, and who as a 

result send their children in schools which uses English as a medium of instruction." 

Others pin pointed out that "some parents are emotional, they send their children to learn 

in their mother tongue, Sidamigna, without understanding the benefits it offers to the 

children." The response obtained during the focus group discussion held with teacher 

and principals on this same question of what the opinion of parents and the community is 

towards the language used as a medium of instruction was not different. Most of them .. 
replied that they don't believe that most parents have thoroughly understood its purpose 

and benefits and recommended the need for the involvement of parents in the education of 

their children. 
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Principals with no exception also str ssed that some parents and the community send their 

hlldrcll saying .. ' in C it is thl; time that brought in its whcd the idea of mother longue 

education \ e will accept it with grace." 

Parents were also asked what language they would prefer for their children to learn in as a 

medium of instruction. Among the respondents, almost all the parents preferred either 

Amharic or English to be the medium of instruction. Of these two languages, the majority 

of them would rather prefer English. The view one parent gave during the interview was 

quite fascinating. What he said was: "I know that educating children in their mother 

tongue is beneficial to the leamer and the community, but I myself have sent my children 

in English medium school in the near by towns." The reason he gave was; "in whatever 

language one learns, be it in Sidamigna or other wise, he would eventually end up 

\ orking using either the official language, Amharic, or the international language. 

English, that is why I chose English to be the language medium for my children." 

Other parents gave the following reasons for choosing English as a medium of 

instruction: 

We would feel happy to see our children speaking, reading and \vriting in Amharic 

and English fluently; 

Better jobs are secured through mastery of English language; 

Experienced teachers are concentrated in schools in urban areas and these schools 

use Engl ish as a medium of instruction; 

( - Being literate in Amharic or English would enable our children to acquire ne\\ 

knowledge through reading books in these two languages; 

English is a compulsory language medium after grade 4, and Sidamigna does not 

seem to show progress after grade 4 as a sole medium of instruction. So leaming in 

English is more economical of time and effort in their future learning in the higher 

grades. 
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Thi shows that parents seem to be more conce11led to ShOli term benefits their children 

could secure such aSJob opportunities rather than the pedagogical benefits their children's 

could gain through learning in their own language but then, without ignoring they other 

fa tors they had f, rwarded also. The parents attitude towards their children s learning 

languages other than their own seems to be in harmony with what Gideon, C. (2000: 183) 

has stated: "Both urban and rural population are not only conce11led with pedagogical 

considerations that arise from the use of a pa11icular language. Their attitude is also 

haped in response to the wider benefits that they hope will accrue from the use of a 

particular language." 

To the question of whether or not they had attended meetings with any concerned body to 

discuss matters related to the teaching and learning in Sidamigna, all but one of the 

parents replied that they had not been invited at all related to the use of the language as a 

medium of instruction. 

Regarding what improvements should be made to increase the value of teaching and 

learning in Sidamigna as a medium of instruction, the parents put forward the following 

considerations. 

Facilities such as books, reading materials and libraries have to be fulfilled; 

Qualified teachers have to be assigned; 

Additional schools have to be built; 

Electric facilities have to be fulfilled. 

As the response obtained from parents reveal, they (the parents) appreciate the use of 

Sidamigna as a medium of instruction. They are happy that their language is treated and 

represented in the curriculum as a language medium equal with all other languages, but 

not because of the language knowledge but [rom their own personal goals and that of their 

children. This stems from lack of frequent face-to-face contact through meetings to make 

them aware on the benefits it offers to their children and the community at large. Parents 
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arc not invited to discus Iss ues rel ated to the use of th e language as a medium of 

instruction (as the response from the interview reveals). 

Thi makes the program of mother tongue education as Thonis (1981: 165) stales "Mother 

tongue program is considered [as if] it is tolerated at token level to meet minimum .. 
requirement stated by law." On the other hand, regarding what the attitude of parents 

ought to be in relation to the education of children, Susan (1996: 196) states that "Whcn 

parents are supportive of the school goal and communicate this suppoli to their children. 

the kids will have a much better chance of succeeding in school than kinds whose parents 

are unsupportive." 

4.3 Teachers' Quality of Training and the Adequacy of Trained 

Manpower 

Teachers' competency in the subject they teach is a determining factor and has a strong 

effect on children's success in their educational system. To this end .training of teachers 

and strengthening their capacity as a pedagogical tool to creatively face problem. 

pertinent to mother tongue education is of prime importance. In the following tables. the 

responses obtained from teachers on the conditions of the training and the adequacy of the 

training program they had undergone through in the use of Sidamigna as a medium of 

instruction will be summarized. 

Table 4.4: Training of Teachers 

' 0 Items Res )OIlSCS 

No 'X, 

I Have you taken training on how to teach Sidamlgna as a medium of instruction? 

A Yes .. 9 100 

B. No . . 

Total 9 100 

2 (fyour answer to the above question is "yes" what was the duration of the training program? 

A. One year 7 777 

B. One month I I 1. 1 I 

C. One week I I 1.11 

Tota l 9 100 
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As item 1 of table 4.4 indicates, all the teachers, (100%) in the sample schools have 

n.: civcd training on how to tcach idamigna as a mcdium of instruction. Out of thc total 

number of 9 teachers 77.78% of them have rcceived one ycar training, the remaining 

22.22% of them have received only a sho11-teml training of only one month and one-week 

by either of the two. 

According to the policy of mother tongue education in pnmary schools in the zone, 

teachers have to be trained for at least a year (10 months) at certifioate level to qualify 

them to teach in the 1 SI cycle primary school. As the data indicates, there are some 

teachers who teach without receiving the required training duration. Those teachers who 

have received a ShOl1 term training could be inferred as not equipped with the necessary 

skills in the language. It is only those who have received a one year training (77.78%) of 

them who can be said can accomplish their task of teaching effectively. 

Those teachers with short teml training duration were given the chance to state briefly 

through open-ended questions and taped focus interview why they have not taken the full 

training courses offered during the regular training program which lasts for a year. The 

reason they gave was that "Those of us who have been trained prior t~ the mother tongue 

education was lunched in 1994, we are offered only a Sh011 term training of a few weeks 

and a month old training. It is only after 1994 (E.C) that a one year training program \Vas 

put into effect. ' 'This Sh01i term duration," they said, 

tI ... has not much affected our teaching in Sidama language. The fact that 
we are Ilative speakers, we can some how manage the {ask of teaching 
assisted by the training offered to us for few weeks and a month old training 
to praclice the Latin script and the language in ins/ructioll. Evell then. we 
still lack the skill and knowledge. More than that, we are /lot given the 
opportunities to participate in workshops and in service programs (0 Lip 
grade our skills. If we were given such opportunities, we would be more 
effective in teaching in Sidamigna. " 

eveliheless, as Fishman states, "The belief that a native speaker of a languag IS 

automatically qualified to teach in the language including its grammar, pronunciation, 
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reading and writing IS a [misconception] (1974: 196). Fishman further asser1s that 

"Teacher arc e ffective if they have been taught from the begi nning in therr 0\\ 11 

grammatical concepts of their mother tongue which may [otherwise] complicate and 

ob ure the structure of their own language with that of th language they themselves 

have been educated." This indicates that being a native speaker of a language does not 

qualify a teacher to be effective and efficient in teaching in the language. 

In order to obtain more valid and reliable information regarding the condition of training 

the Zone and Wereda Education Bureau officials were consulted. The information 

obtained was similar to the information obtained from teachers. 

The education Bureau officials rep0l1ed that those teachers who are trained before 1994, 

are given only Sh0l1 telm training courses. "This," they said, "is common to all schools in 

the zone. And we cannot dare say that this short them training offered to those teachers 

fonnerly trained in Amharic and English medium is sufficient. But, since they are native 

speakers of the language, we believe that they can teach in the language with out much 

difficulty." However, this response is contrary to what Fishman (1974) advocates that 

being native speaker cannot guarantee to teach in the language including the grammar the 

pronunciation, reading and writing in the language The education Bureau officials \ ere 

also asked if such teachers are in the process of upgrading their skills through workshops. 

in- ervice programs, seminars and the like. The answer they gave 'Was that, teacher 

upgrade their skills by participating in training institutes through self-sponsorship to 

keep them fit. And in few cases, workshops are given to some teachers to upgrade their 

ski ll and knowledge. 

As the data indicates, there are some teachers who have not received the appropriate 

training and lack the necessary qualifications. And even the training program they have 

undergone through is short and intensive. That means, the type of training offered to these 

groups of teachers is different. Some have received long term training and others shol1 

term intensive courses. 
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In order to see whether these two different training conditions have equall y equ ipped 

them ",ith thc nCl:dl:d -ki ll and knowledge t tt;ad1 in Sidumigna, tcachers \\ \.!r~ c.I -I'cd 

questions regarding: the duration of the training program, the main focus of the training 

program thc ins tructi onal medium employed during the tra ining program and the 

effectiveness of the trainers . In the table that follows , the quality of the training and its 

adequacy in the use of Sidamgna will be presented. 

Table 4.5: Quality of Training and Adequacy of Trained Manpower 

SA A UO 0 SO Total 
Item 

No No 'Yo No 'Yo No 0/" INo % :No '!Io ~o % 

I The duration of the training 4 44.4 2 22.22 - - 2 22.22 I I 1. 1 I 9 99.99 
program was sufficient 

2 The traini ng program has 5 55.56 2 22.22 - - I 11. 1 I I 11. 1 I 9 100 
equipped me with the 
necessary Sidama language .. 
skills and knowledge 

3 The training was offered by 6 66.67 3 33.33 - - - - - - 9 100 
trainers skilled in trai nlllg 
teachers in mother lOngue 

4 The practice of read ing and 5 55 .56 2 22.22 1 11.11 I I 1. 1 1 - - 9 100 
writi ng sk ills in Sidamigna was 
part of the train ing program 

5 The traini ng program mainly 4 44.44 I 11.11 I I 1. 11 2 22.22 I I 1. 1 I 9 99.99 
focllses on methods of 
teaching 

6 The shortage of the training I I I. I I I I 1.11 - - 6 66.67 I I 1.1 1 9 lOll 
program has affected my 
teaching the subject in the 
mother tongue 

7 Because the du rallon of the 3 33.33 I I 1.1 I I I 1.11 4 44 .44 - - 9 9999 
training program I participated 
was not enough, I need .. 
additional training 

8 The training program docs not 2 22.22 7 77.78 - - - - - - 9 IllO 
go wi th my teaching In the 
mother tongue 

As item 1 of table 4.5 indicates, (66.67%) of the teachers showed their agreement that the 

duration of the training program was adequate; where as, 33 .33% of them showed their 

disagreement that they were not appropriately trained. The data clearly reveals that the 

majority of the respondents (66.67%) believe that the length of the raining program \ as 
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sufficient. That means, these groups of teachers (66.67<1'0) who ar~ satisfied with the 

training program are those who have acquired the necessary skil1s and knowledge during 

the training period who in turn are assumed to accomplish their task of teaching in 

Sidamigna effectively and efficiently. The rest, 33.33% of the them who expressed their 

disagreement on the adequacy of the training program are those who lack the necessary 

skills and knowledge to qualify them to teach in the target language who also need 

additional training to be effective and efficient. 

Concerning item 2, a total of 77.78% of the teachers agreed that the training program has 

equipped them with the necessary Sidama language skills and knowledge. Out of these, 

55.56% of them with strong agreement and 22.22 % with an agreement. To the contrary, 
.. 

11.11 % of them expressed their strong disagreement that it didn't equip them with the 

skills needed to teach in the target language. That means the majority of the teachers have 

acquired the necessary skills and knowledge, they are believed to accomplish their task of 

teaching in the language efficiently. 

The statement "the training was offered by trainers skilled in training teachers in mother 

tongue" received favorable response by a11 the respondents (100%), out of which 66.67% 

strong agreement and 33.33% of agreement. This shows that the trainers have prior 

experience in training teachers in nationality languages so that student teachers would be 

made skillful in the methods, technique of teaching children in the target language. 

As item 4 indicates, teachers were also asked if the practice of reading and writing was 

also part of the training program. The majority of the respondents, 77.78% of them, 

showed their agreement, out of which 55.56% by strong agreement and 22.22% of them 

by an agreement. Only a small proportion of the teachers, (11.11 %) of them fail to agree 

on this and the remaining, 11.11 % of them gave neutral rating to the same question. As 

the data reveals emphasis was also given on the use of the language in its system of 

reading and writing the language (in its correct Latin script). This implies that the teachers 

could easily transfer the skill they have acquired to the students effectively and 

efficiently. 
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Regarding the focus of attention given during the training program the majority, more 

than 55°~ of the t acher rcsp ndcd that the training program mainly focuses 011 methods 

of teaching. The other 33.33% of them disagreed that the focus of the training program 

was on the method of teaching. The rest (11.1] %) of them remained indifference. 

According to the responses obtained from the teachers, if the training program mainly 

focuses on the methodological component of the curriculum (skill of instruction), it can 

safely be concluded that there was no opportunity for the teachers to practice on the 

reading and writing skills in idamigna. This is because if the~ teachers lack the 

proficiencies in these two skills, they may no do their level best in imparting their 

knm . ..,ledge to their students in these two major skills. In training teachers, attention must 

be paid more on the use of the language in its reading and writing skills for it is in these 

two skills that the teacher spends most of the time communicating with his students 

through the activities in the textbook during the teaching leall1ing process. 

Teachers were also asked if the shortage of the training program (for those with shOJi 

term intensive program) has affected their teaching the subject in Sidamigna language. 

22.22% of them replied that it had affected their teaching in the mother tongue and 

77.78% of them confirmed that it didn't. As the data reveals, it is not difficult to assume .. 
that those 22.22% of the respondents are the ones with shori term training duration (with 

only basic training) that has affected the quality of their teaching in the mother tongue. 

Regarding the need for additional training, 44.44% of the teachers agreed that they need 

further training, out of which 33.33 of them with strong agreement and 11.11 % of them 

with agreement. Similarly, the other 44.44% of them expressed their disagreement that 

they need additional training. The remaining I 1.11 % of them didn't reply to thi question. 

What these results seem to suggest is that those who misclaim additional training 

(44.44%) are the ones who have participated in a-one year training program and who felt 

that they are appropriately trained and equipped with the skills and know ledge needed to 

do their task of teaching effectively in the subject they are assigned to." 
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As the data in item 8 reveals, all the respondents, (100%) of them replied that training 

they have received does not go with their teaching in the mother tongue. The data clearly 

indicates that there is a mismatch between the training program and the knowledge they 

have gained from the training as supported by 77.78 % agreement o£lnd 22.22% strong 

agreement. Relating these findings with those in items 1, 2, 4, 6 and 7, of the same table, 

there is inconsistency in the teachers' response. What is more surprising is that even those 

teachers who gave high ratings to these items above showed their disagreement for item 

8. The response obtained during the focus group interview with teachers, confirmed that 

their inconsistency in their responses stem not from their own weakness but from that of 

the inefficiencies they observed in other teachers. Some teachers put forward the 

following views on the inefficiency in teachers. 

• Some of the teachers who graduate from private institute for mother tongue 

education show poor performance in teaching in mother tongue. 

• Some of the trainers themselves in private institutions need training on how to 

prepare teachers for mother tongue education. They lack the skill and knowledge. 

• The view one teacher gave was quite illuminating. He said "It is a pity to see the 

program of mother tongue education to be sold to merchants who turn Ollt teachers 

poorly equipped in teaching in areas of mother tongue education. 

One of the education bureau officials with no exc ption bitterly expressed his grace 

concern on the poor performance of those teachers ho graduate from different institutes. 

He added saying "The problem we face at present is to see those teachers who apply for 

employments with only low skill level whom w,\e often prove during interviews and other 

screening processes." ~ 

...." 

The education bureau officials were further interviewed if ' there is a need for an 

evaluation in order to know the knowledge gained by trainees at training institutes and 

how appropriate the training had been. The response they gave was that "since most of 

the responsibility of training teachers of mother tongue is shifted to private institutes, we 

only hire those who graduate from the institutes (that are avai lable in the market) through 
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our wn method of screening process. The one who passes the process will be employed' 

the better does the \ ork." 

4.4 Teaches' Students' and Principals' Resp.onse 

Availability of Teaching-Learning Materials 

on the 

The provision of instructional materials, text books, extra readers and teachers' guides are 

of prime importance for effective teaching leaming process. In view of this, teachers 

students and school principals were asked to rate the adequacy of instructional and other 

support material resources. The results obtained are summarized as follows . 

4.4.1 Teachers' Response on the Availability of Learning Materials 

Concerning the adequacy of education materials as an aid for the effective 

implementation of Sidama language as a medium of instruction, the .. responses obtained 

from teachers is presented in table 4.6 below. 

Table 4.6: Teachers Response on Adequacy of Teaching and Learning Materials 

SA A un 0 so TOTAL I 
No Item 

No 0;., No % No % No IV .. No 0;., i'>o 'v., 
I There are sufficient textbooks - - I I 1.11 I I 1.1 I 6 66.67 I I 1.1 I 9 100 I for studcnts in Sidama 

J language subJects 

2 Therc are adequatc/sufficicnt I I I. I I 5 55 . -6 3 3333 9 I 100 I - - - . 
additional rcadlng materials In 

idama language for the 
students to practice/improve 
their language skills 

3 Students textbooks for Sidama 3 33.33 4 44.44 - - 2 22.22 - . 9 99 l 

language subjects are prepared 

I using examples from local .. 
resources available and by I contcxtualizing thc culture and 
language of the community 

4 Thcre IS lack of reference 6 66.66 - - I I I. I I 2 22.22 . - 9 lOll 
materials such as dictionary in 
Sidama languagc for both the 
tcacher and students 

5 There is no sufficlcnt teachers' 5 55 .56 I 11.1 I 2 22.22 I II II I . - -
guide for the teacher 

6 TI1C meanings for words alien 5 55.56 3 33 .33 I I 1.1 I - - - - 9 100 

to Sidama language are glvcn 
111 students' textbooks 
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In item 1 teachers were asked if there are sufficient textbooks for students in Sidama 

language subject. Mo t of the n.:spond nts 7(77.7 % ) of them di ' agreed thal student ' 

te'tbooks are available, out of which, 6 (66.67%) of them with disagreement and 

1 (11.11 %) \ ith strong disagreement. Only I (11.11 %) agreed that text books for students 

for Sidama language subjects are available. The other, 1 (1l.11 %) remained neutral. 

Similarly 8(88%) of the teachers responded that there are no adequate additional reading 

materials in Sidama language subjects for the students to practice and improve their 

language skills. This was confirmed by 5(55.56%) disagreement and 3(33.33 %) strong 

disagreement. Only 1(11.1 I %) remained indifferent. 

Moreover, as the data in item 4 indicates, absence of reference materials such as 

dictionaries in Sidama language subjects received the majority's support, 66.67% of them 

strongly agreed that there is lack of reference materials such as dictionaries in their 

schools. Where as only (22.22%) of them asserted that reference materials are adequate. 

Onl y one 1( 11.11) remained neutral. In order to find out whether or not textbooks 

supplementary readers and reference materials are scarce, the Zonal and Wereda 

educational bureau officials were consulted to brief the situation. The Zonal Education 

Bureau official denied the asse11ion. He only knows that books are distributed in each 

school equally according to the number of students except in very remote areas such as 

Sensa Wereda. The zone education bureau official further confirmed that he himself has 

gone to different Weredas and schools and has proved the fact that the supply text 

materials were adequate enough which was quite contrary to the response obtained from 

teachers and students. 

On the other hand, 2 Wereda education bureau officials didn ' t hide the truth. They said, 

"We don't dare say that text books are available. They are in short supply but faced with .. 
shortage of textbooks in Sidama language subjects, we reported the case to zonal 

authorities; but we have not received any reply so far." 
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R(;garding the availability of reference materials, such as dictionaries written 111 

idamigna (item 4), all education bur au official used a common language saying "There 

i no dictionary at all written in idamigna which they believed is one of the serious 

problems in the zone. Regarding the adequacy of textbooks, supplementary reading 

materials and reference books, the focus group discussion with teachers and students also 

confirmed that there is a shOliage of textbooks for students. "Textbooks," they said, "are 

distributed mostly in the ratio of 1:3 and sometimes in some subjects books are 

distributed in the ratio of 1 :4. In two of the sample schools, the idea of library is unknown 

let alone supplementary reading materials in Sidamigna." Principals" with no exceptIOn 

also stressed the need for more textbooks and a good supply of reading materials which 

they are badly in need of. From the data discussed so far, it can be concluded that 

l:ducational materials in the sample schools are in short supply, and teachcrs work \\ 'ith 

inadequate pedagogical support. And this scarcity of educational materials contribute to 

loss of interest for the teachers to teach and the students to learn. It is even a hindrance for 

the progress and effective implementation of the mother tongue in the zone. As Tracy 

(1981: 1 19) states "If the quantity of reading materials is scarce, children resort to learning 

the language with rich and adequate resource materials. The influence exe11ed by the 

predominance of other reading materials in other languages [in turn] lowers the .. 
accessibility of the learners' exposure to his/her own language." Reference books uch a 

dictionaries in the children first language are also important for the students to be 

consistent in writing in the correct spelling. 

It is said that the structure of a curriculum is community based. The environment in which 

the community lives, the history, the culture, the utilization of skilled persons in the 

community for the quality of education should be emphasized, ( ESCO 1981: 0). In 

line with this, (item 3), teachers were asked if "textbooks prepared in Sidama language 

subjects contextualize the local resources available. This received favor by 77.78% of 

total agreement out of which, 44.44% of them with agreement and 33.33% of strong 

agreement. The rest, 22.22% of the respondents disagreed that they aon't contextualize. 
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the data reveals the c nt nts of the textbooks and the examples employed is by 
~ 

ollsidering the r oure s a ailable in the immediate en ironment. I f textbooks 

contextualize the culture, life style, history and the language of the child and his 

community, thc child will not find it difficult to understand ideas and concepts which in 

tum help him to succeed in his educational system. It is said that children who get 

education based on their own cultural values help them to be critical thinkers and problem 

solving citizens (Amare, 1989 in Solomon Belay, 2004). 

As item 5 reveals, a great majority of the teachers, 66.67% of them replied that there is a 

shortage of teachers' guide. Only 11.11 % of them asserted that they are sufficient and 

22.22% of them didn't respond. However, during the focus group interview with teachers 

there is a desperate shOliage of teachers' guide. In two of the sampre schools, teachers 

confirmed that they don't have any teachers' guide at all. 

In item 6 of table 4.6, almost all the respondents, except (11.11 %) with neutral rating, 

hov cd their trong agreement and agreement by 55.56% and 33.33% respectively that 

the textbook for students have meanings for difficult words that do not exist in 

Sidamigna. Overall, a total of 88.88% of the respondents agreed that words that do not 

exist in idamigna have their meanings explained in the textbooks. But the taped focus 

group inter iew with teachers and students in two sample schools proved the contrary. 

Some of these teachers during the interview confirmed that they could only try to 

contextualize the meanings of some alien words to the language by ~eing guided by the 

sense of the sentences in the textbooks, and at times what they think could be the possible 

meaning equivalent to the words in question. 
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Table 4.7: Teachers' Opinion on the Adequacy of the Language for U e a a l\1cdiul11 

of In trllction 

0 Item 

7 Problems encountered in 
recognizing single and 
double vowels and 
consonants to represent 
length of sound and to 
differentiate meanings 

Inadequacy of the 
language for scientific 
and technological terms 
(eg. in science subjects) 

9 The same letters in 
Sidamigna and English 
competing for different 
sounds 

10 Translations out of 
Sidaffilgna and into 
Amharic or English 

Key: SA = Strongly Agree 

D = Disagree 

No 
2 

2 

4 

I 

SA A U 

% No 'Yo No 0/" No 
22.22 1 11.11 1 11.11 2 

22 .22 - - 2 22 .22 2 

44.44 
., 

33.33 I 11.11 .) -

I 1.1 1 3 33.33 2 22.22 I 

A= Agree U = Undecided 

SD = Strongly Disagree 

D SD TOTAL 

% No 'X. :-\0 'x. 
~ 

22.22 3 33 .33 9 100 

22.22 3 3333 9 100 

- 1 11.11 9 100 

I 1.1 I 2 22 .22 9 I 100 

As the data in item 7 indicates, more than 55% of the teachers disagreed that they have 

encountcrcd problems in writing words which require the use of single or double vo\\·els 

and consonants which otherwise reflects a difference in meaning and pronunciation. To 

the contrary, no less than 33% of the teachers agreed that they face problems in ""Titing 

words in their correct spelling in Sidamigna using either single or double vowels or 

consonants. Such teachers seem not to have clear ideas of when to use a single or double 

vowel or consonant during writing. Since teachers are models to their students, if 

teachers lack consistency in writing words in their COlTect spelling, stu~dents won't also be 

consistent in reading and writing (in) the language. More serious is the problem during 

independent reading and writing time. This in tum creates a problem in understanding 

concepts of what they are reading. 

In item 8, the inadequacy of the language for scientific and technological terms was 

agreed upon by only 22% of the respondents. On the other h~nd, the majority, more than 
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55% of th respondents expressed their disagreement i.e. , 22% with di sagreement and 

33% of them with strong disagr emcnt that the languagc doesn ' t fa il to translate sC ientifi c 

and technological tem1S . The remaining 22% remained neutral. As to the 55 % of the 

teachers who agreed that the language is adequate enough to translate sc ientifi c 

tel111inologies is something that should not be over looked. This is because the language 

had been oral language for a quite number of years. It developed into writing system onl y 

recently. It is unlikely that the language can fully be utilized for scier'itific terminologies . 

However, it was found that as per the response of the teachers, the language is adequate 

enough to explain scientific terminologies. 

As item 9 indicates, teachers were also asked if the letters (consonants) of the Latin script 

in Sidama language compete for different sounds with their counter part English letters 

(consonants ) of the same letter. For this, over 77.78% of the respondents agreed that there 

are inconsistency in the sound system in both languages for the same letters . Only 

(11.11 %) disagreed that such inconsistency in the sound system in the two languages is 

non-existent. For the same question, (11.11 %) of them remained in difference which was 

quite insignificant. This indicates that if the Latin letters in Sidam.a language contain 

consonants which represent a different sound for the some letters in English consonants, 

the students can easily get confused in trying to establish a clear sound relationships 

between the letters in the two languages. The problem would be more serious in a on('­

room one-teacher (self contained classroom) situation where the same teacher teaches 

both English and other subjects which employees Sidamigna as a medium of instruction . 

The students often hear from the same teacher different sounds in different context for the 

same letters. This puts the impression in the minds of the students that Sidama language is 

difficult to teach and learn. 

The use of translation out of Sidamigna and into English or Amharic by the teachers 

themselves received support by over 44% agreement, out of which, (11.11 %) strong 

agreement and 33.33% by an agreement. To the contrary, 33 .33% of them replied that 

they don ' t, out of which 11.11 % with disagreement and 22.22% with strong 
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disagr ment. The remaining 22 .22% of the respondents do not have a say for thi same 

qu tion . . tht; data reveal and a confirmed through ~ cus group di sc ll s ion ~ \\ ith 

students , teacher tend to pay emphasis on translations out of Sidamigna and into nglish 

find meaning for concept alien in Sidamigna. This in turn testes the teachers 

internalized knowledge in both the languages. Though translation is possible to facilitate 

leaming too much translation hinders the development of the ability of the learner to 

think directly in his own language and reduces the amount of effort to be given for 

inferences . 
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Table 4.8: Stude nts Response on Adequacy of Le arning Materials 

No A A UD D SD Total 
Item 

No (!ti, No (Yo 0 % No % No °If, No % 

I Text books for idama language subjects are 44 41.51 22 20.76 16 15.09 8 7.55 16 15.09 106 100 

inadequate 

2 There is shortage of additional reading materials in 36 33.96 28 26.42 13 12.26 12 11.32 17 16.04 106 100 

Sidamigna to practice and improve our reading skills 

3 The textbooks prepared for Sidama language subjects 58 54.72 21 19.81 17 16.04 3 2.83 7 6.60 106 100 

are in line with our age and ability 

4 There are sufficient reference materials such as 18 16.98 10 9.43 19 17.92 34 32.08 25 23.59 106 100 

dictionaries in Sidama language 

5 Textbooks prepared for Sidama language subjects has 65 61.33 20 18.82 13 12.26 4 3 .77 4 3.77 106 100 

used examples and contextualizes the local resources, 

the culture, literature and language of the community. 
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s the data in item I reveals, the inadequacy of textbooks (for students) In idama 

language ubjects has received the students majority support by an overall percentage of 

66 (62.27%), out of which 22 (20.76%) of them approved the inadequacy by agreemcnt 

and the remaining 44(41.51%) of them by strong agreement. To the contrary, 16(15.09% ) 

and 8(7.55%) expressed their disagreement and strong disagreement respectively that 

te tbooks are not in shOl1 supply. The rest, 16(15.09%) of them stated that (students') 

textbooks are neither adequate nor inadequate. The data clearly indicates that there is 

scarcity of textbooks. If text books are scarce, it is unlikely that students would makc 

progress using their own language through reading and writing. More than that, student­

cent red method of teaching would suffer, and their commitment to .. leam in their own 

language would also be low. 

Students were also asked if there is shortage of additional reading materials in Sidamigna 

(item 2, table 4.8) to help them practice and improve their reading skills. The majority of 

the respondents, 64(60.38%) of them agreed that there is sho11age of supplementary 

reading materials out of which, 36(33.96%) and 28(26.42%) of them showed strong 

agreement and agreement respectively. To the contrary, 12( 11.32%) disagreement and 

17( J 6.04%) strong disagreement i.e. a total of 29(27.36%) of the students stated that extra 

reading materials are not scarce. The rest, 13( 12.26%) of them neither agreed nor 

disagreed. It is obvious that students need to be provided with extra reading materials not 

only to help them practice and improve their language skills, but also to help them 

develop the habit of being responsible and independent leamers by linking the ideas in the 

prescribed textbooks with an appropriate extra reading materials outside the classroom. [n 

line with this, Thonis (1981: 176) states that "The school must seriously consider th~ 

addition of native language books and other materials to supplement the classroom 

instruction and to extend opportunities for growth in reading and thinking skills. ' The 

finding, however, is against the literature in that there is lack of additional reading and 

reference materials in the language. This takes away the faith students have towards 

learning in their own mother tongue. 
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In preparing textbooks due consideration is to be given so that they are in line with the 

age;; and ability of th students. A item 3 indicates, a great majority of the students; I.c., 

79(74.52%) of them responded that their textbooks are prepared in line with their age and 

ability. Out of this, 54.72% of them evaluated their textbooks as relevant to their age and 

ability with strong agreement, and 19.81 % of them with an agreement. On the other hand, 

a small percentage of the respondents, 3(2.83%) and 7(6.60%) of them showed their 

disagreement and strong disagreement respectively that the textbooks- are not relevant to 

their age and ability. The remaining, 17( 16.04%) of them neither expressed their 

agreement nor disagreement. From the results of this findings, it is not difficult to assume 

that students won't face difficulty understanding concepts from their textbooks and put 

those concepts into practical activities as they are relevant to their ages and ability. More 

over, the participation of the students in the classroom through asking and answering 

questions can be achieved at maximum level. 

Regarding the adequacy of reference materials such as dictionaries in Sidama language, 

the majority of the respondents, 59 (57.47%) of them replied that reference materials an.: 

not available. More specifically 25 (23.59%) and 34 (32.08%) of the .. students expres ed 

their disagreement and strong disagreement respectively that reference materials sllch as 

dictionaries are available. On the contrary, 28 (26.4%) of them agreed that reference 

materials including dictionaries are available. The rest, 19 (17.92%) of them neither 

agreed nor disagreed. As confirmed from all the 4 education bureau officials the 

principals of the sample schools and teachers through interview and focus group 

discussions, not even a single dictionary written in Sidamigna can be found in any of the 

schools. 

As the data in the last item indicates, the great majority of the students, 85 (80.2%) of 

them agreed that the textbooks for the most part, contextualize the local resources 
.. 

available in the area. Out of these, 65 (61.33%) of them with strong agreement; and 

20(18.87%) with agreement where as, 4 (3.77%) and the other 4 (3.77%) disagreed that 

they don't. The remaining 13 (12.26%) of the students did not have a say in this. 
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4.4.2 Pdncipals Re ponse on the Availability of Learning Material 

Principals were asked if textbooks, supplementary reading material , references and 

teachers' guides were adequate enough to smoothly run the mother tongue education in 

their respecti e schools. 

Regarding th adequacy students' textbooks, two of the principals replied that textbooks 

for students are in short supply. Only one of the principals stated that textbooks for 

studcnt arc adequate. 

Concerning the adequacy of additional reading materials, all the three principals stated 

that there is sholtage of additional reading materials written in Sidamrgna. Regarding the 

adequacy of additional reading materials written in Sidamigna, the response obtained not 

only from principals but also from students and teacher respondents through focus group 

discussion confirms that there is no additional reading materials written in Sidamigna for 

the students to help them improve their reading and writing skills. As the teachers in one 

sample school have remarked, "Let alone additional reading materials in Sidamigna, we 

don't cven have a library. The only source of knowledge for the students is the textbook 

itself." However textbooks alone do not provide the students all the knowledge and 

information needed. Moreover, complete dependency on textbooks alone will not hclp 

them improve the students' language skill and knowledge. 

The principals were also asked if there were sufficient teachers' guides for teachers. For 

this, all the three principals responded that teachers' guides are insuffici nL In the 

absence of teacher's guides, it is unlikely that teachers can ha\ 'c a clear dirccti n to 

effecti ely carryon the mother tongue instructional process, The focus group discussion 

with teachers in two of the sample schools also proved complete absence of teachers 

guides. 

Regarding the adequacy of reference materials such as dictionaries in idamigna,2 of the 

principals replied that there are no reference materials such as dictionaries in thc 

language. Only one stated that these materials are not inadequate. In mo t cases, the 
to 
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complete absence of dictionary in Sidama language has been repeatedly confirmed by 

respondents from teachers and zonal and woreda education bureau officials during taped 

focus group discussion. Dictionaries in the children's mother tongue help thcm to bc 

consistent in writing the words in their correct spelling. Absence of consistcncies in 

spelling affects the seriously reading and writing in the language. Thonis (1981: 103) 

states that 'a good supply of attractive reference books and dictionaries In pnmary 

language appropriate to the classroom level of students is essential" which in fact is 

totally absent in the cases under consideration. 

I 

4.5 Distribution of Sidama Language Textbooks among Students 

I n order to smoothly run any educational program, facil ities such as textbook, 

supplementary readers, teachers' guides etc have to be fulfilled. These instructional 

materials integratedly help both the teacher and students to carryon the instructional 

process effectively and efficiently. Out of these, textbooks arc of prime importance for it 

is through the use of textbooks that both the teacher and students spend most of their time, 

for most of the activities, in the teaching learning process. 

In order to find out if a balance is struck in the distribution of textbooks, data on student­

textbook ratio was gathered from the sample schools. The data obtained is presented in 

table 4.9 below. 

Table 4.9: The Ratio of Students-to-Textbooks for the Three Subjects Considered in 

the Sample Schools 

Subjects 

School Mother Tongue Environmental Sc. Matlls 

Ratio Ratio Ratio 

Baja Primary School 1: I 1 : 1 1:2 

Leku Primary School 1 :3 1: 11 1 : 11 

l3\1shullo Primary School 1 :3 1 :3 1 :3 

Source: Princ! als' Office of the Sam Ie Schools and Teachers p p 
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As can be seen in tablc 4.9 above, there is uneven distribution of textbooks in all the 

samplc schools. If we take Baja Primary Schools, the textbooks for mother tongue 

education and environmental science is evenly distributed in the ratio of I: 1. On the other 

hand, when we compare the distribution of mother tongue and environmental science 

textbooks with textbooks distributed for mathematics, the ratio for maths subject is I :2: as 

compared to I: I for mother tongue and environmental science. 

If we compare this ratio of distribution to the distribution in Leku primary school, books 

distributed for the same subjects is quite different. The distribution of textbooks for 

mother tongue subject is in the ratio of 1 :3. Worse still is the distribution of 

environmental science and mathematics textbooks which is in the ratio of 1: 11 for both 

the sUbjects. This clearly shows that the books distributed in these two schools for 

environmental science and mathematics shows great discrepancy. Students in Baja .. 
primary school have better access to these two textbooks which could help them learn in a 

comfortable situation. On the other hand, students in Leku Primary School are at a 

disadvantage who are subjected to learn under difficult circumstances due to a desperate 

shortage of textbooks. The interview held with Shebedino Wereda Education Bureau 

Official statements confirms that they have informed the situation time and again for 

which they have not received any reply from the authorities concerned. As has been 

mentioned earlier, the Zone education bureau official denied the assertion; and he only 

knows that books are dispatched to all schools except in some remote areas like Bensa 

Woreda according to the number of students in their respective subjects so that students 

could have access to all books in the ratio of 1: 1. Moreover, if we takoe Bushullo Primary 

School, we see the distribution of textbooks much better than Leku Primary School for 

the two subjects of environmental science and mathematics which is in the ratio of 1:3 

both for environmental science and mathematics as compared to 1: 11 for both these two 

subjects In Leku Primary School. 

If he compare the distribution of textbooks for the three subjects in Baja Primary School 

and Bushullo Primary School, we can still see some discrepancy in the distribution. The 
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ratio of mother tongue textbook for students in Baja primary School is 1: 1 wherc as the 

student textbook ratio for the same subject in Bushull0 Primary School is I :3. Again , the 

student-textbook ratio for environmental science and Maths in Baja primary school is 1: 1 

and 1:2 respecti vely as compared to the ratio of 1:3 in Bushullo primary school for the 

same subjects. 

The data in table 4.9 is a clear indication of the fact that textbooks in the sample schools 

is distributed not according to the number of students in each school but on quota bases in 

which books seem to be dispatched equally in schools irrespective of the number of the 

students. The teachers ' response during focus group interview regarding the distribution 

of textbooks even raised the ratio from 1:2 and 1:3 to 1:4 for those considered sUbjects . 

4.6 Students' Level of Proficiency in the Major Skills in Sidamia 

Language to the Knowledge of their Teachers 

Regarding the students knowledge and ability in the major skills in Sidamigna, teachers 

were asked to rate the level of their students' language competency"in the language of 

instruction. The results obtained is presented in table 4.10 as follows . 

Table 4.10 Students' Language Competency in the four Language Skills 

VH H M L VL Total 

No Item No 0/0 No % No o/u No "/0 No 0/" No '% 

I Listening to 4 44.4 4 44.44 1 11.11 - - - - 9 99.99 
Sidamigna correctly 

2 Speaking in 2 22 .22 3 33 .33 3 33 .33 1 I I. I 1 - - 9 99.99 
Sidal11igna correctly 

3 Reading Sidal11a 3 33 .33 4 44.44 1 11.11 - 1 11.11 9 99.99 I 

language correctly I 
4 Writing in 1 11.11 2 22.22 3 33.33 2 22 .22 1 11.11 9 t)9 .99 

Sidamigna correctly " 

5 Understanding 2 22.22 2 22 .22 3 33 .33 I 11. 11 1 11.11 9 99.9<) 
concepts and ideas 
from text materials 
written in 
Sidamigna 

Key: VH = Very High H = High M = Medium L = Low VI. = Very Low 
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It i only when the students listen to the medium of instruction, that both the teacher and 

the tudcnt can communicate using the language common to both [or activitie ' in the 

teaching learning process. As item 1 indicates, 44.44% of the teachers confirmed that 

their stud nts have a very high level of competency in their skill of listening, and the 

other 44.44% of the respondents rated their students as having high listening skill. Only 

(11.11 %) teacher rated the students with medium skill in their skill of listening. Over all 

the majority of the teachers, (88.89%) of them evaluated their students as having no 

problems in their listening skills. As to the 11.11 % of the students rated as mcdi um 

Ii tening ability it is obviolls that such students can exist in the classroom with a different 

linguistic background who lack the competency as to the required level. 

Concerning the students' skill of speaking in Sidamigna, 22.22% of the teachers 

responded that their students are very highly fluent in their speaking skill, and 33.33% of 

them rated their students as only highly fluent and 33.33% of them as having medium 

language competency in their speaking skill. 1(11.11 %) of the teachers replied that the 

students have low level language fluency. 

Regarding the students reading skill in Sidamigna, 33.33% and 44.44% of them rated 

their students as very highly and highly skilled readers in Sidamigna respecti ely. On the 

other hand, 11.11 % of the teachers gave medium ratings and the other (11.11 %) the least 

ratings. In total, more than 77.78% of the teachers regarded their students as having no 

difficulty reading what is written in Sidamigna. The data indicates that since most of the 

school work is acquired from books, using this important skill, students can read and 

understand concepts easily from the activities in the textbook. The majority of the 

students rated by their teachers as high readers in the language is also in harmony with the 

result obtained through the classroom assessment as confilmed by 65% as high readers. 

The students writing skill (in item 4) is the more critical of the other three skills discussed 

in the same table earlier. As the data reveals, only 11.11 % of the teachers evaluated the 

students significantly as very highly competent in the written skill, and 22.22% f them a 

highly competent. The rest, (66.67%) of them i.e. 33.33%, 22.22% and 11.11 % of the 
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t achers ga e medium, low and very low ratings respectively. The fact that the majority 

of th teachers, more than 66% of them rating their students skill of writing within the 

range of medium to very low indicates that many of the students badly lack the skill of 

writing in Sidamigna. From this data, it is not difficult to assume that many students also 

fail to communicate with their teachers through writing. This eventually results in 

misunderstanding in written communication between the teacher and students. Since 

many aspects of the language is practiced in writing and for the most part expressed in 

written code. The speaking and listening skill are the ones rated the highest and which the 

students arc "born with" as the students themselves expressed it through focus group 

discussion. 

The last item, "understanding concepts and ideas from text materials written III 

Sidamigna" got support from 22.22% of the teachers with very high ratings and another 

22.22% with high ratings. For the same question, 33.33% of the teachers gave medium 

ratings and 11.11 % of the teachers gave low and very low ratings in each case. Here 

again, the percentage of teachers who rated their students with the ability to understand 

concepts and ideas from written materials in Sidamigna is less, (44.44%) as compared to 

the percentage of students who rated their students within the range of medium to very 

low level language skill which is more than 55% in total. Those teac~ers who rated their 

students within 55% skill in the language are those students who cannot easily read and 

understand the content of the textbook. They face difficulty understanding concepts from 

their text materials, as a result they cannot make inferences. 

4.7 Teachers' Knowledge and Ability in the Four Skills in Sidama 

Language 

Much of the success of an educational program depends upon the teachers' competence. 

The following table shows how teachers in Sidamigna perceive their competence (level of 

proficiency) in the language used as a medium of instruction. The teachers were asked to 
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rate themselves regarding their ability in the four language skills, and this is presented in 

table 4.11 as follows: 

Table 4.11: Teachers' Language Competency 

Very high High 
Mediu 

Low 
Very 

Total 
No Teachers ' Language m ~ Low 

Skill No % No % No % No 0/0 No 'Yo No % 

1 Listening to Sidamigna 7 77 .78 2 22.22 - - - - - - 9 100 
Correctly 

2 Speaking in Sidamigna 6 66.67 3 33.33 - - - - - - 9 100 
correctly 

3 Reading Sidamigna 7 77.78 2 22.22 - - - - - - 9 100 
correctly 

4 Writing in Sidamigna 7 77.78 2 22 .22 - - - - - - 9 100 
cOlTectly 

5 Understanding concepts 7 77.78 2 22.22 - - - - - - 9 100 
and ideas from text 
materials written in 
Sidama language 

As shown in table 4.11 almost all the teachers in the sample schools rated themselves 

competent in the listening skill; 7(77.78%) of them very highly competent and 2(22.22%) 

highly competent. As the data reveals, there are two teachers with only high listening 

skill. 

As item 2 indicates, 6(66.67%) and 3(33.33%) of the respondents rated themselves as 

very highly competent and highly competent respectively in speaking in Sidamigina. This 

shows that teachers in both the listening and speaking skills are competent enough to 

communicate with their students effectively and efficiently through asking and answering 

questions. 

In items 3 and 4, teachers' rated themselves as having competency in both the reading and 

writing skills with 77.78% and 22.22% very high and high competency in each casco The 

data reveals that most of the teachers have a good command of the language in its reading 

ancl writing skill the most important aspect of the language skill. Since it is thorough these 

85 



• 

two skills that both the teacher and the students spend most of the thl1e communicati ng 

with one another in the teaching learning process, errors or mistakes students commit 

while reading and writing could be easily detected and corrected. 

As the last item indicates the majority, almost all the teachers 7(77.78%) and 2(22.22%) 

of them rated themselves as very highly and highly efficient in understanding concepts 

and ideas from text materials written in Sidamigna. 

4.8 Students' Language Choice Proficiency Level and Subject 

Preference 

Students were asked pertinent items regarding their choice of language (as a medium of 

instruction), the level of their language proficiency and subject preference. The responses 

obtained are presented in table 4.12 next page. 
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Table 4.12: tudent language choice, proficiency level and subject preference 
--

No Item 
Responses 

r\o 'Yo 

J Which skill do you find difficult in Sidamia language 

A. Speaking in Sidama language 27 25.47 

.. B. Reading in Sidama language 17 16.04 

C. Writing in Sidamigna 14 13.24 

D. Understanding ideas and concepts 5 4 .72 

E. Writing in COITect spelling 43 40.56 

Total 106 ~ 100 

2 In which language do you read well? 
.. 

A. Amharic 34 32.08 

B. Sidamigna 47 44.34 I 

• C. English 18 16.98 

D. No Answer 7 6.60 : 
Total 106 100 

3 In which langua_ge do you write well? 

A. English 16 15 .09 

B. Sidamigna 58 54.72 

C. Amharic 32 30.19 I 

Total 106 100 ! 

4 Which language do you prefer to learn in? % i 
~ ! A. In English 37 34.91 

B. In Sidamigna 36 33.96 
I 

C. In Amharic 26 2OoU3 

D. No Answer 7 6.60 ! 
, 

Total 106 100 
, 

5 In which one of the subjects do you often score high marks % 

A. Subjects offered in English language 23 21.69 -l 
B. Subjects offered in Sidamigna subject 49 46.23 

C. Subjects offered in Amhanc language 34 32.08 

Total 106 100 

6 Which books (reading materials) can you read without difficulty % 

A. Books written in Amharic 29 27.36 

B. Books written in English 24 
~ 

22.64 

C. Books written in Sidamigna 53 50.00 

Total 106 100 
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In item 1, students were asked which of the 4 skills in Sidama language is difficult for 

them to use in any practical situation. As the data indicates, the majority of the 

respondents, 43 (40.56%) of them replied that they lack the skill of writing in the 

language in its correct spelling. Moreover, 27 (25.47%) of the students stated that they 

have difficulty in expressing their ideas in its spoken form; and 1 r (16.04%) of them 

responded that they have problems reading what is written in Sidamigna. Those students 

who have difficulty in writing in Sidamigna accounted to 14 (13.24%). The remaining 

5( 4.72%) of the students reported that they have difficulty understanding ideas and 

concepts from materials written in Sidamigna. As the data rcveals, the majority of the 

students (40.56%) lack the knowledge of writing words and phrases, consistently in their 

correct spelling . 

In connection to this, the students response to the questionnaire (in table 4.12 item I) and 

the focus group discussions with the students themselves and the teachers as well as the 

results of the teachers rating their students in their 4 language .. skills (table 4.10) 

confirmed that students badly lack consistency in writing words in their correct spelling. 

Moreover, students assessment results in their spelling skill in a practical situation, in the 

classroom reveals that more than 90% of them made mistakes in spelling. The same data 

in item 1 of table 4.12 also revealed that a significant number of students, 31(29.25%) of 

them lack the skill of reading and writing in the language through which most of the 

school work is carried on. This was shown by 17(16.04%) for the reading skill and 14 

(13 .21 %) for the writing skill. 

Ncvcliheless, in item 2 of table 4.12 of the same table, students language proficicncy in 

its reading skill is high. 47 (44.34%) of them rated themselves as high readers in 
.. 

Sidamigna as compared to their skill of reading in individual languages in Amharic and 

English which is 34 (32.08%) for Amharic, and 18( 16.98%) for English. On the other 

hand, when their knowledge of reading in Sidama language skill, 47 (44.34%), is 

compared to their skill in Amharic and English, it is greater which accounted to 52 

(49.1 %). The data reveals that the majority of the students can read better in Amharic and 
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<nglish than in idamaigna, 44.34% and 49.1 % respectively. The results of students taped 

analysi on their reading skill on el cted paragraph from the text book in mother t nguc 

shows a remarkable difference 65% of the students could read well with ease and 

confidence. They were observed to have pronounced the words cOITectly including those .. 
words with letters pronounced differently from their counter part English of the same 

letters (e.g. C, Q, X & Ph). On the other hand, only 35% of the students had difficulty 

reading the paragraph. They could read only with too much effol1 and alel1ness 

sometimes, making un necessary pauses as well as repetition of words, regressions and 

miss pronunciations of words were observed. In schools where text books are scarce, 

supplementary reading materials and other reference books such as dictionaries are 

absent, the students result in their skill of reading was quite encouraging indeed. 

tudents were also asked in which of the three languages they could write \ ell. The 

majority, 58 (54.72%) of them replied that they are skillful in writing in Sidamigna. 32 

(30.19%) of them perceived that they are proficient (skillful) in {vriting in Amharic 

language, and 16(15.09%) of them confirmed that they can write well in English. As the 

data indicates, the majority of the students don't seem to have difficulty in expressing 

their views through writing. But relating this data with the data in item I, though the 

majority of the students, 58 (54.72) can write well in Sidamigna (item 3), in the same 

token, the majority of the students 43 (40.56%) can write but with spelling error' (in 

consistency) (see item 1). Hence, it is unlikely that students can be said to ha e a good 

grasp of the language in its writing skill (with out being consistent in writing in its correct 

spelling). They cannot convey a clear message to the receiver. In writing in idamigna, 

one is required to be consistent in writing words in their correct spelling \.vhere 

single/double vowels and consonants are to be used to avoid meaning differences. 

Moreover, in item 3, 48 (45.28%) of the students had expressed their opinion that they 

can write well in Amharic and English than in Sidamigna which is quite a igni ficant 

number. This was shown by 16 (15.09%) in English and 32 (30.19%) in Amharic. This 
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sh \\IS that a good number of students are still d ficient 111 their skill of writing In 

idamigna the m t impoI1ant kill in thc language. 

T the question of \ hich language the students would prefer to learn in as a medium of 

instruction, the majority of them, 37 (34.91 %) showed their preference for English 

language and 36 (33.96%) of them to Sidamigna. The other 26 (24.53%) of the students 

preferred Amharic, the rest, 7 (6.60% of them didn't rcspond to the questionnaire. As the 

data reveals the great majority of the students don't prefer to learn 111 Sidamigna. This 

was shown by 63 (59.44%) who prefelTed to leam in Amharic and English i.e., 37 

(34.912) and 26(24.53%) respectively rather than in Sidamigna, 36 (33.96%). 

To get more valid and reliable information from the students as to why they chose 

Amharic or English as their medium of instruction, a sample of randomly selected 24 

students from two sample schools were invited to a focus group discussions to state the 

reasons for the decisions they had taken. They put forward the following points as their 

major reasons. 

• Our parents are more interested in our learning in either Amharic or English . 

• Our parents are happy to see us speak in English fluently. 

• We don't have access to library facilities; 

• Text books are scarce 

• We don't have additional reading materials written in Sidamigna to practice and 

improve our skills in the language 

• There are no reference materials such as dictionaries written in idamigna. 

• The medium of instruction in Sidaminga terminates at grade 4 

• We already know our own language, our parents (fathers and mothers) know it too, 

it is always with us. We can speak fluently using our own lan,guage. V.,re \ ant to 

leam in a language of wider communication, Amharic or English. 
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.. 
• We can communicate with other people in other places using either Amharic or 

English. 

• Leaming 111 English prepares us to continue our education 111 colleges and 

universities 

• Job opportunities are available to those who have competency in either Amharic or 

English skills. 

• We don't get much knowledge from learning in our language alone. 

As the above data indicates, there is no subject exclusively chosen as a medium of 

instruction. Although Sidamigna is chosen first, it has no monopoly .. over the other two 

languages (Amharic and English). This is contrary to what Cohen, G (2000: 180) stated: 

"the homogeneoLls population of Sidama Zone in the small towns and rural areas are 

equally strongly infavour of the use of local languages". 

From the responses obtained from the students, it is also assumed that since English is a 

compulsory language medium after the first 4 years of primary education, the scarcity of 

text books, the absence of extra reading materials, reference books such as dictionaries in 

their own language and library facilities as well as the dominance of Amharic and Engl ish 

with lich literary materials and their role for socio-economic mobility has led them to 

develop lack of confidence and the motivation to learn in their own language. They seem 
.. 

to look forward to learning in either Amharic or English soon after they complete grade 4. 

For Wolson and Manes (1985:350) such attitudes towards ones own language is described 

as "love-hate" complex associated with motivation and decisions regarding language u c. 

Moreover, the students' preference to learn in either Amharic rather than th 1)' 0\\ n 

language is also in line with what Joseph F. and Lind T. (2003:98) hav stated: 

"Multilingual environments increase the options available for the child for new ways of 

thinking and learning." Moreover, as Fishman (1974:193) has also states "The moti ation 

to leam in indigenous language is naturally low if one can expect that he will be able to 

usc it for a few years." 
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tudents were also asked in which one of the subjects they often score high marks during 

I ts Ie 'am '/ a ' ' C sm Ill. tor thi ,49 (46.23%) ofthcl11 replieJ that the) score high mUIi-.:-, 

In idama language subjects; 34(32.08%) of them stated that they scorc high marks in 
.. 

Amharic the remaining 23(21.69%) of them responded that they scorc high marks in 

English. When we compare the number of students who felt that they score high marks in 

subjects offered in Sidamigna with those who evaluated themselves as high scorers in 

Amharic and English, the number of students who evaluated themselves as high scorers in 

Amharic and English is greater than those in Sidama language subjects which is 57 

(53.77%) and 49 (46.23%) respectively. This exceeds by 7.54% for those in Amharic and 

English. This implies that students have more access to Amharic and English subjects 

than to subjects in Sidamigna. 

As the la t item indicates, students were also asked which books (reading matcrials) they 

can read without difficulty. Exactly 50% of them replied that they" have no difficulty 

reading books written in Sidamigna. The rest, 50% of them can read books or other 

reading materials written in Amharic and English 29 (27.36%) and 24 (22.64%) 

respectively. As the data reveals, those who can read books written in Sidamigna without 

difficulty and those who can read books written in Amharic and English is on equal 

footing 50% on either side. One possible interpretation of this data is that since the 

medium of instruction is in the students' mother tongue ( idamigna), the percentage of 

those students who can read books or other reading materials without difficulty could 

have exceeded 50% than the data reveals. 
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CHAPTER FIVE 

ummary Conclusion and Recommendations 

This chapter of the study presents the summary of the major findings, the conclusions and 

the recommendations forwarded. 

5.1 Summary 

As it has been mentioned in the introductory section, the objective of this study is to 

identify the challenges and opportunities of teaching and learning in mother tongue as a 

mediuIll of instruction in the first cycle primary schools of idama Zone and Awasa Ki fie 

Ketema Administrative Town. To this effect, basic research questions were raised. In 

order to find answers to those basic questions, a descriptive survey method was 

employed. As for the sampling procedures, since the population for the study \\'as 

homogenous in many respects and with regard to language in education, a sample of three 

schools from two Weredas and I Kifle Ketema i.e. I school from each Wereda and I from 

Kifle Ketema were randomly selected. The technique employed~ for the sampling 

procedures was simple random and purposive sampling technique for selection of 

Weredas and Kifle Ketema respectively. 

'1 he ubjects or the study were 120 students of grade 4; 9 primary school teachers of grade 

4 who teach in Sidamigna using available sampling techniques, 21 parents each 

represented by one student of the same grade level, 3 principals (one from each school 

using available sampling technique) and 4 education bureau officials, 2 from Wereda one 

from zonal and one from Kifle Ketema. 

The instruments used for collecting the data were questionnai res and focus group 

discussion for students, teachers and principals; interview guides were also used as a 

major tool for parents and educational bureau officials. 
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Finally, the data collected through questionnaires, focus-group discllssions and interviews 

were c'lrefuil y ta bulated, analyzed and interpreted using frequency counts and Ihe ir 

percentages on a five-point liker type scale. 

Findings 

"Vith rcgard to the opinion of the respondents towards using Sidamigna as a medium of 

instruction, the findings of the study reveals that students, teachers, education bureau 

officials principals and parents are in favor of the use of Sidai~na as a medium d f 

instruction. 75.5% of the shldents responded favorably to the questi~onnaire . Moreover, 

the focus group interview with teachers , education bureau officials, principa ls and parents 

~ received (100%) unanimous suppOli for the use of Sidamigna as a medium of instruction 

in the zone. 

Concerning the adequacy of teaching and learning materials, the data obta ined through 

questionnaires, interviews and focus group discussions with students' teachers , principa ls 

and education bureau official indicate that there is shortage of textbooks and other 

resource materials. Almost all teacher respondents, 77.78% of them, 66 .67% the 

principals, the majority of the students, (62.27% them), almost all intervi ewed educati on 

bureclU officials) reported that textbooks are scarce. The ratio of the distribution of 
~ 

V textbooks ranges between 1: 1 to 1: 11 for those considered subjects. Similarly, 88.89 % of 

the teachers, the majority of the students, (60.38% of them) 100% of the principals and 

those interviewed educational bureau officials responded that there are no addition al 

reading materials for both the teachers and students. Moreover, 66.67% of the teacher , 

100 % of the principals and the majority of the interviewed edu~ation bureau offic ia ls 

stated that there are no teachers' guides and reference materials such as dictionaries 

written in Sidamigna. 

The response obtained from teachers towards teaching in the mother tongue was 

favorable. The majority, 55.5% of them, are interested to teach in Sidamigna. Where as 

44.4% them would prefer to teach in English rather than in Sidamigf1a in the belief that 
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they don't get much knowledge through teaching in Sidamigna. They also asserted that 

there are no opportunities for them to learn in colleges or universiti~s if they continued 

teaching only in Sidamigna. More than that, lack of interest, motivation and commitment 

v by the students to learn in their own language has also discouraged them to teach in the 

language. During the focus group interview, the teachers stated that most of the students 

would rather prefer to learn in either Amharic or English to Sidamigna. 

v 

As the data reveals the views forwarded by most of the parents who were involved in the 

interview related to the choice of language (for their children) as a medium of instnlction 

was not favourable. The majority of them chose Amharic and English the majority of 

whom chose English to be the medium of instruction for their children rather than 

Sidamigna. 

Concerning the students' language choice as a medium of instruction the majority of them 

chose Amharic and English. This ranged between 59% - 77% of the total respondents 

(Table 4.12 item 4 and table 4.2b item 11). Out of these, 34.9% of them chose Engl ish 

and 24.53% of them chose Amharic. Only 33.96% of them chose Sidamigna (see table 

4.6). For more or less a similar question, 77.36% of them also showed preference to both 

Amharic and English as compared to 14.15% to Sidamigna (see table 4.2b). Moreover, 

70% of the students replied that they can understand those subjects that are taught in 

English or Amharic better than the subjects taught in Sidamigna (see table 4.12). 

The opinion of the students related to the attitude of parents and the community towards 
~ 

teaching and learning in Sidamigha, was not favorable. The majority, 56.6% of the 

students, replied that their parents do not support their learning in their mother tongue, 

where as 31.13% of them responded that their parents support there learning in their 

v mother tongue. Similarly, the majority, 58.49% the students, asselied that the community 

are not in favor of the use of Sidamingna as a medium of instruction and 33.56% of them 

confirmed that they are supportive of the mother tongue education. To the contrary 100% 

of the teachers believe that parents support their children's learning in their mother tongue 
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Regarding the appropriacy and relevance of the textbooks, 80.15% of the students (Table 

4.8 item 5) and 77 .7 % of the teaches (Table 4.6 item 3) responded that the textbook 

prepared for Sidamigna language subject contextualize the available local resources such 

J as the cultural, social and ethnic backgrounds of the students. Moreover, 74.52 % of the 

students and the majority of the interviewed teachers confilmed that t!le preparation f the 

text books is in line with the age and ability of the students. 

As the findings of the study reveals, 66.67 % the teachers claimed that the duration of the 

training program is adequate 33.33% of them stated that the length of training program 

\vas in adcql:latc. As the data analysis indicates, there arc teachers, (22.2%) of them, who 

lack the necessary qualification but who still teach with only an initial training of one 

j month and a week training duration. There is no further supplementary training program 

provided for them to upgrade their skill, and knowledge to be effective and efficient. They 

reported that they teach in the language not because they are adequately trained but 

because they speak the language. 

The data analysis on the students' skill of reading and writing indicated that 54.72%of 

them could write \vell in Sidamigna; nevertheless the majority, 40.56% them confirmed 

that they badly lack consistency in writing words in their COlTect spelling where a ingk 

or double vowel and consonants is to be used. On the other hand, quite a significant 

number of students, 48.58% of them, asselied that they could only write well in Amharic 

and English rather than in Sidamigna. Similarly 44.34% of the students responded that 

they could read well in Sidamigna as compared to 16.98% in English and 32.08% in 

Amharic. But students' assessment in the class room in their reading skill exceeded 60%. 

5.2 Conclusion 

The majority of the students 111 the sample schools support and approve the use of 

Sidamigna as a medium of instruction. They also confirmed that their leaming in their 

mother tongue has helped them to follow their lessons without difficulty and to acti ely 

participate in the classroom through aski~g and answering questions. In spit of all these 
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and other opportunities their learning in their mother tongue offers them, they are 

C Illlllittcd to learn in either Amharic or English. The students choicc of Al11hanc or 

nglish, the majority of whom chose English, was influenced by the consideration that 

nglish ,. ould be the medium of instruction beyond grade 4 . Morcover the scarcity of) 

tc tbooks absence of library facilities, reference books and other reading material s, the 

wish of their parents to learn in either English or Amharic, the belief that leaming in 

English prepares them to continue their education in colleges or universities which in tum 

provides them with job opportunities in other language speaking com[11unities, as \-\ 'e ll a 

for the purpose of wide communication and the acquisition of much knowledge which 

they believe could be acquired through these languages were some of the major reasons. 

There is uncertainty on the part of the parents and the community as to the benefit of 

using Sidamigna as a medium of instruction. Most of the parents wish their children to be 

cducated in their mother tongue but 110t as a means to an end. Almost all the parents in the 

sample schools want their children to be educated in either Amharic or English rather than 

in Sidamigna. Parents of the children seem to value the education of their children by its 

possibilities to secure Sh011 term benefits such as social and economic mobilities (job 

oPPoltunities etc). This stem from lack of effective motivation and involvement of the 
~ 

parents in the education of their children, and the community to lent its active support and 

encouragement for the language to be used as medium of instruction . Moreover, teaching 

in Sidamigan which does not show progress beyond grade 4 and scarcity of leaminQ 

materials is thought to have lead both the students and parents to develop lack of intere t 

motivation and commitment towards learning in Sidamigna. 

As the data obtained from students, teachers principals and Wereda education- bureau 

officials show, textbooks are scarce. There are no supplementary rcading materials for the 

studcnts to practice and improve their reading skills. In the sample schools, teachers 

guides, and dictionaries (written in Sidamigna) and library facilities are absent. 

~ 

As the data reveals and as confirmed through focus group discllssion \vith the teach rs 

themselvcs, there are a significant number of tcachers who are not interested to t 3ch in 
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the mother tongue. They pointed out that the students lack of interest, motivation and .. 
commitment to learn in their own language has discouraged them to teach in the mothcr 

tongue. They confonned that the students prefer to learn in either Amharic or English 

They also believe that they don't get l11Llch knowledge through teaching only in the 

mothcr tongue and they also believe that there would not be further educational 

opportunities in the field of teaching in Sidamigna. 

According to the policy of mother tongue education in the first cycle primary schools in 

Ethiopia the/majority of the teachers in the sample schools are TTl graduates who have 

participated in a-one-year training program. Exception to this are those who were 

formerly trained for Amharic and English medium schools (before mother tongue 
.. 

education stalted in 1993) but whose mother tongue is either Sidamigna or can speak the 

langue of the children which as a result were let to teach in the language. As the data 

indicates, those teachers who were trained prior to 1994 to teach in Amharic or Engl i h 

have received only ShOlt and intensive course of for 1 week and a maximum of 1 month. 

This alone does not qualify them to teach in the langue. They didn't even pal1icipate in 

any supplementary training programs through in service (training), workshops or 

seminars. They lack the skill and knowledge to be effective and efficient though they 

claimed that this has not affected the subjects they teach due to the mere fact that they can 

speak the language. More than that, during the focus group interview with the teachers. let 

alone those teachers who have taken only short term training cours~s, even those who 

have paliicipated in the full training program of one year disclosed that this (one year) 

period of training was insufficient demanding additional h'aining to be effective and 

efficient. 

5.3 Recommendations 

Teachers work and students learn with little or no pedagogical support such as additional 

reading materials and reference books (such as dictionaries) in Sidamigna. Textbooks are 

even in short supply. The ra1io of the distribution of te ,t books ranges between I: I to I: 1 J 

for those considered subjects. The only source of lmowledge for both the students and til 
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t acher them el es is found to be the textbook. Worse still is the absence of library 

facilitic and teachers guides. This is bdi ved to have resulted in the tudcnts to rCSOl1 to 

languages such as English and Amharic as a medium of instruction where they could have 

acce to t xtbooks references and other reading materials. tudents develop enthusiasm 

and get satisfaction from learning in their mother tongue if conditions such as the 

pro i ion of learning materials and library facilities are fulfilled. Hence, it is suggested 

that the existing desperate need for supplementary educational materials should go hand 

in hand with the supply of books. To this end, the Zonal and Regional Bureau Officials 

should also work hand in hand to publish books, reading and other reference materials 

which these schools are badly in need of. 

It seems that there are students, parents and the language community who have not yet 

under tood the aims and benefits of teaching and learning in mother tongue. Because 

some parents and the community are not clear as to the aims and benefits of teaching and 

leaming in the mother tongue parents in particular wish their children to be educated in 

either Amharic or English. It also seems thatabsence of motivation and interest by the 

student themsdves to learn in their own mo..!l:!§r tongue. In spite of the opportunitie they 

(student) COnfi1l11ed that their learning in their own mother tongue provides them th yare 

committed to learn in either English or Amharic. If teaching and learning in the language 

is to gain ground, students, parents and the community should be informed on its purpose 

and benefits. They must be initiated to involve in the education of their children. Parents 

and the community are not invited to meetings to discuss on matters related to the 

teaching and learning in Sidamigna. Hence, schools, zonal and Wereda education bureau 

officials should engage in broad range of activities to encourage students, parents and the 

community to appreciate (support) the teaching and learning in the language. If there is to 

be a solution to common problems, there must be frequency of contact unle s there i a 

common language there can not be united action. 

All the teachers in the sample school asserted that there is a mismatch ·between the 

training program and the knowledge they have gaii'1ed when applied .in . a practical 
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ituation 111 the teaching I arnll1g process. "For a quality teacher education, a clear 

guideline of partnership bet\ een training institutes and schools (is) imperati\'e (Da\\ It and 

Adane, 2001:330). Hence, monitoring of thc training, evaluating and supervising of the 

activiti(.;s during the training program for its relevance, appropriacy and effectiveness is 

needed. 

There are teachers who lack the necessary qualifications but who teaeh in the mother 

tongue. The one-year training program was also found to be inadequate. Hence, it is 

recommended that those teachers who are let to teach with only basic training of one 

week to one month duration need to participate in some stimulating workshops, seminars 

or in service programs to be effective and efficient. Moreover, if quality education and 

effective implementation quality of the mother tongue program in the first cycle primary 

chools in the zone is to achie e its goal, recruiting of trainees for teaching in the 

language must be raised from 10+ 1 completion to 12+ 1 completion. 

tudents lack the competency in the reading and writing skills particularly In writing 

words in their COlTect spelling which requires the use of single or double vowels and 

consonants. Since it is through these three skills that most of the activities of the school 

\ ork is canied on, more time has to be allotted to the teaching of the students in these 

three skills starting from grade 1. Moreover the first cycle primary school ClIlTiculllm 

IllUst give more emphasis on the use of the language in its reading and writing skill. 
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Appendix A 

Addis Ababa University 

College of Education 

Department of Curriculum and 

Teachers Professional Development Studies 

A questiollnaire to befilled in by students 

The objective of this questionnaire is to get adequate first hand infonnation regarding the 

opportunities and challenges in teaching and learning in mother tongue as a medium of 

instruction in the first cycle primary school of Sidama zone. The infonnation you give 

will enable the rcsearcher to identify the depth of the problems and provide 

recommendations that may help solve the problems. The infOlmation you give will be 

kept strictly confidential. Therefore, be frank and objective when you fill in the 

questionnaire. 

Thank you in Advance 

Direction: 

1. You don ' t need to write your name in any of the pages. 

2. Put a tick mark " ../" in the boxes for the correct answers. 

3. In the space provided, give short answers. 

Part I: Background of the students 

1. Age: a. 10-120 b.13-15D c. 16-190 

2 .. Sex: a. Male 0 b. Female 0 
3. Grade _ _ _ _ ___ _ 

4. Wereda -------
5. School ______ _ 
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(). Language: a. Mother Tongue ______________ _ 

b. Second language _______ ______ _ 

c.lfother(s), specify ___________ _ 

Part II: Attitude towards Teaching and Learning in Mother Tongue (Sidamigna) 

Direction: In the table below, you are provided with statements that describe your 

opinion towards teaching and leaming in mother tongue (Sidmigna). Please indicate your 

agreement or disagreement by putting this "v" mark in the boxes und;r the scales: SA, A, 

U, D and SD 

ote: SA = Strongly Agree A = Agree U = Disagree SD = Strongly Disagree 

S.No Statements of Opinion SA A U 0 SD I 
" I 

7 r am hapE~ to learn in Sidal11i~la 

8 Leaning in Sidama language is wasting my time that I can use for leallling 1 . 'I in Amharic or English 

9 My parents do not support my learning in Sidamigna ! 
-1 

1;° My leaming in my mother Sidamigna has he lped me to actively participate 
in the classroom through asking and answering questions I 

II Since I already know Sidama language, r prefer to learn in Amharic or I 

English which are the official or intelllationallarlgu~es re~ectively 

12 I can easily understand the subjects that are taught in Amharic or English 0-
I 

better than in Sidamigna ! 
13 Learning in my mother tongue has helped me to feel proud and have ! 

I I 
confidence in m~ self I -i 

~-1ll1e language conummilY do not SUppOlt the teaching and leaming in I I 
I 

Sidama language I I 
15 1 can eas ily understand when the teacher teaches Sidama language subjects 

I 
I I 

in Sidamigna I~ 
I 

I 
I 

16 My parents have understood the purposes and benefits of leaming II1 

I I I Sidama language I 
I 

17/ Our teachers have adequate knowledge in teaching in Sidma laJ:!.8..uaKe 
I I I 

18 I Our teachers teach us all Sidama language subjects only in SidamigI1a i 
19 wou ld be happy if I continue learning all subjects in $idamigna beyond 

j 
, 
I 

grade 4 I 
J 
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Part III: Students' Language Choice and Proficiency Level 

Direction: For questions 1-6 Please show your agreement/disagreement by putting this 

, ./" mark in the box corresponding to the suggested answers given to each question. 

1. ",,Thich skill do you find difficult while learning in Sidamigna 

a. Speaking in Sidamigna D 
b. Reading what is written in Sidamigna D 
c. Vvriting in Sidamigna D 
d. Understanding concepts D 
e. Writing in the correct spel1ing D 
f. Other(s), please specify ___________________ _ 

2. In which language do you read well? 

a. in Amharic D b. In Sidamigan D c. rn English D 

d. If others, please specify _____________________ _ 

3. In \vhich language do you write well? 

3. English D b. Sidamigna D c. Amharic D 
d. Other(s), please write them down below ____________ _ 

4. If you were given choice of language to lea1l1 in as a medium of instruction, \;..;hich 

language do you prefer? 

a. Amharic 0 b. English 0 c. Sidamigna 0 
d. If other(s), please specify ___________ --,.-______ _ 

5. In which one of the subjects do you often score high marks . 

a. In subjects offered in English language 
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.. 

b. In subjects offered in Sidamic language 

c. [n 'ubj ec ts offered in Amharic 

d. If there are others, please specify __________________ _ 

6. Which textbooks (reading materials) can you read without difficulty? 

a. Textbooks written in Amharic 

b. Te ' tbooks written in English 

c. Textbooks written in Sidamigna 

d. If there are others, please specify _________________ _ 

Part IV : Availability oflearning materials 

Direction: Please put a tick mark ".,/" in the boxes given under the rating scales (SA, A, 

U, 0 or SD) to show your agreement or disagreement regarding the adequacy of 

textbooks and other educational materials. 

ote: SA = Sh'ongly Agree A = Agree U = Disagree D = Disagree 

SD = Strongly Disagree 

! s. No Statements of opinion SA 

1 Textbooks for Sidamigna language subjects are in ad~quate 

2 There IS shOliage of additional reading materials 111 

Sidamigan to practice and improve our readingskill , etc. 

"I Textbooks prepared for Sidama language subjects are in line .) 

r-' 
with our age and ability 

4 There are sufficient reference materials such as dictionaries in 
Sidama language 

5 Textbooks prepared for Sidama language subjects have used 
examples and contextualizes the local resources, the culture, 
literature and the language of the community 

11 I 

I 
A U D SD : 

-j 

i 
I 

l , I 

.. 1 , 
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6. If you have any more points to add in connection to leaming and other educational 

materials , please write them down below ________________ _ 

7. What are the problems you encountered lJ1 learning In Sidamigan as a medium of 

instruction? -----------------------------

8. What do you expect/v ant from parents, the community, directors , teachers as \vel l as 

zonal or Wereda Education Bureau Officials to do for you so that you can learn in 

Sidamigna with interest or without any problem? 
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Appendix B 

Addis Ababa University 

College of Education 

Department of Curriculum and 

Teachers Professional Development Studies 

Que tiollllaire for Teachers 

The purpose of this questionnaire is to collect data for the study that attempts to 

investigate the challenges and opportunities in teaching and leaming in mother tongue as 

a medium of instruction there by recommend possible solutions to the challenges 

identified. The effectiveness of the study depends on your genuine response to each 

question. Moreover, your responses to the question including your identity would be kept 

strictly confidential. Therefore, be frank and objective when you respond to each item in 

the questionnaire. 

Than You~ 

General Directions 

I. You don't need to write your name in any page. 

2. Put a tick Mark "./" in the boxes given for the COITect answers. 

3. Give short answers in the space provided. 

Part I Background of the Teachers 

1. Age: a. 20-240 d.35-39 0 g. 50 and above 0 

b. 25-290 e.40-45 0 

c.30-34 0 f. 45-49 0 

2. Sex: MateO 

Female 0 
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3. Qualification: a. ertificate 0 c. First degree 0 

b. Diploma 0 d. No training 0 

4. ervice year: a. 1-5 0 b. 6-]00 c. 11-150 

d. 16-200 e.21-25D f. 26-60 0 

g. 30 and above D h. Other(s) if any ________ _ 

5. Language: a. Mother tongue 0 b. Second language 0 

c. Other(s) if any ______________ _ 

6. Wereda ---------------------------

7. School --------------- -----------
8. Grade level you teach ____________________ _ 

9. Subject you teach _____________________ _ 

10. Number of Sections ---------------------

II . Average number of students in section ______________ _ 

Part II: Teachers' opinion towal-ds mother tongue as a medium of instruction 

Direction: In the table that follows you are provided with statements that describe your 

own opinion and the opinion you have of your students the parents and the language 

community towards the teaching and learning in the mother tongue (Sidamigna) as a 

medium of instruction. Please indicate your agreement or disagreeI]lent based on you 

experience by putting " ~,, mark in the box under the scales: SA, A, UD, D or SD 

Note: SA = Strongly Agree 

SD = Strong Disagree 

D = Disagree 

UD = Undecided 
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Teachers' Opinion towards Teaching and Learning in Mother Tongue Sidamigna 
- -. - - - ---- ,- --
S. No tatemcnts of Opinion SA A U J) SO 

1 idamia language is difficult to teach 

2 Using their mother tongue, children participate active ly and 

• enthusiastically in the classroom through asking and answering 
~ 

questions 

3 r prefer to teach in Amharic or English rather than in Sidamigna 

4 There is active support and encouragement form the community >, 

in the teaching and leaming in the mother tongue (Sidamigna) 

5 The children are not happy to leam in their mother tongue 

6 The time ~ent for teaching children in their mother tongue 

• (Sidamigan) is time wasted for teaching in Amharic or English 

7 Children's leaming in their mother tongue has helped them to 

follow their lessons without difficulty 
-, 

Children's leaming in their mother tongue has helped them to l 

~ 

feel proud in their own language and develop confidence in 

themsel ves 

9 Parents are happy in their children's leaming in their mother I 
tongue I 

I 

10 Children ' S learning in their mother tongue helps the language to 

survive and develop 

1 I Since children already know their own language, they prefer to 

leall1 in the language of wider communication such as English 

or Amharic 

12 Children's learning in their mother tongue doesn 't offer them 

job opportunities in other language speaking communities 
~ 

13 Parents and the (language) community know the aims and 
. 

benefits oflearning in Sidamigna 

14 I SUppOlt teaching and leaming III Sidamigna if extended 

beyond grade 4 I 
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r-' 

No 

I 
-
2 

Part III: Teacher Quality of Trainin o and Adequacy of Trained Manpower 

Direction: In the table that [ollows, you are provided with statements/phrases related to 

th quality of the training program and the adequacy of trained manpower. Please choose 

the statements or phrases which you think are appropriate based on the expericnce you 

ha\ e accumulated during the training program and there after in the teaching and leallling 

in the mother tongue. Then put a tick "v" mark in the box under A, A, U, D or SO to 

show your agreement or disagreement. 

I. Have you taken training on how to teach Sidamigna as a mediUln of instruction? 

a. Yes 0 b.NoD 

c. Other(s) if any ______________________ _ 

2. If your answer to the question above IS "Yes," what was the duration of the 

training programs? 

a. ___ year(s) b. ____ month(s) c. ___ weekes) 

d. ___ days e. ____ no training 

f. Other(s) if any ______________________ _ 

If you have received training, please show your agreement or disagreement by putting this 

'v" mark under the scores SA, A, U, DA or SD 

'ote: SA = Strongly Agree 

SD = Strong Disagree 

Item 

D = Disagree 

UD = Undecided 

The duration of the training program was sufficient 

The medium of instruction in TTl etc for the 

subjects I teach in Sidamigna was given in Sidama 

language 

116 

A = Agree 

SA A UD D SD 



• 

I No i Item SA A UD 0 . ~~ 
! J 

4 

I 
S 

6 

7 

8 

9 

The trai ning program has equipped me with the 

necessary Sidama language skills and knowledge 

The training w as offered by trainers skilled in 

training teachers in mother tongue. 

The prac ti ce of reading and writing skills in 

Sidamigna was part of the training program 

The training program mainly focuses on methods of 

teaching 

The shortage of the tra ining program has affected 

m y teaching the subject in the mother tongue 

Because the duration of the training program I 

participated was not enough, I need additional 

training 

The training program does not go with my teaching 

in the mother tongue 
J 

10. If you have any other points to add in connection to the training program, please list 

them down below ---------------------------------------------------------

11. Do you now teach the subject for which you are trained? 

a. Yes 0 b. 00 

l2. If your answer to the question above is "No", how then did you manage to teach? 

a. Because I can speak the language b. Because I was assigned to teach 

c. Because of shortage of teachers 
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Part IV: Adequacy ofTeachillg and Learning Materials 

Directions: Statements/phrases related to the adequacy of teaching and learning materi a ls 

are given in the table below. Please choose the correct statement/phrase and put a ti ck 

" .,I' '' mark in the box under the scales SA, A, U, DA and SD to show your agreement or 

d isagreemen t. 

No Item SA A UD D SO 

I I 

2 

3 

4 

5 

I () 
I 
'--

There are suffici ent textbooks for students in Sidama 
language subjects. 

There are adequate/sufficient additional reading 
materials in Sidama language for the students to 
practicelimprove their language skills 

Students textbooks for Sidama language subjects are 
prepared using examples from local resources 
available and by contextualizing the culture and 
language of the community. 

There IS lack of reference materials such as 
dictionary in Sidama language for both the teacher 
and students . 

There is n sufficient teachers' guide for the teachen 

I The meanings for words alien to Sidama language 
1 are gi ven in students' textbooks · 

7. If you have any more points to add in connection to the teaching and learning materi a ls 

please write them below. _ ______________________ _ 

Part V: Adequacy of Sidamigna for use as a Medium of instruction 

Direction: The questionnaires that follow refer to the approapriacy t)f the language for 

usc as a medium of instruction. Please select the appropriate answers and put a tick " .,I' 

mark in the box corresponding to: VH, H, M, Land VL. 
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ot : YH = Very High 

=- Medium 

H = High 

VL = Very LO\ 

L=Low 

No Item VB H M L I VL 

I 

I 

2 

3 

4 

Problems encountered in recognizing single and double 

vowels and consonants to represent length of sound and 

to differentiate meaning 

In adequacy of the language for scientific and 

lechnological terms (eg. in cience subjects) 

The same letters in Sidamigna and English competing for 

different sounds 

Translations out of Sidamigna and into Amharic or 

English 

5. If you have any more points to add in connection to the above, please list them down 

Part VI: How do you rate yourself in each of the following Sidama language skills 

and understanding? 

Put ".,/" mark in the box under the scales: VH, H, M, L or VL 

YH = Very High 

L = Low 

H = High M=Medium 

VL = Very Low 

No Item VH H 1\1 L \'L 

I Listening to Sidamigna con·ectly 
I 

:2 Speakll1g 111 Sidamigna cOITectly 

3 Reading Sidama language correctly 

4 Writing in Sidamigna correctly 

5 Understanding concepts and ideas fro111 text materials 

written in Sidama language 
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Part VII: Please rate your students in each of the following language skills and 

ulld rstandin<1 by putting " v"' '' mark in the box under the scales. 

VH = Vcry Hi gh 

L = Low 

H = Hi gh M = Medium 

VL = Very Low 

No Item VH H M L VL 

1 Li ten ing to Sidamigna Correctly 

2 Speaking in Sidamigna correc tly 

3 Reading Sidamigna correctly 

4 Writing in Sidamigna correctly 

5 Under landing concepts and ideas from text materials 

\Vritten in Sidama language 

6. If you have any more points to add, please write them in the space provided belO\", __ 

7. What do you think are the problems that can be encountered in teaching Sidamigna . _ 

8. What improvement do you suggest so that it may help raIse the status of Llsing 

Sidamigna as a medium of instruction? _________________ _ 

120 



• 

Appendix C 

Addis Ababa University 

College of Education 

Department of Curriculum and Teacher 

Professional Development Studies 

A Questionnaire for Directors 

The purpose of this questionnaire is to collect data for the study that attempts. 

Part I: Background of the Respondents 

1. Age: a. 15-19 D d. 30-34 D g. 45-49 D 

b. 20-24 D e. 35-390 h. 50 and above 0 

c. 25-29 D f. 40-440 

2. Sex: Male D 

FemaleD 

3. Status: ______ _ 

4. Educational level: __ _ 

5. a. certificate D d. 12+TTI 0 

b. diploma D e. 10+TTI D 

c. 12 complete D f. Other(s) if any ____________ _ 

6. Wereda ---------
7. School ---------
8. Language proficiency: a. Mother tongue __________ _ 

b. Second language ______ _ 

c. Other(s) ifany __________ _ 

9. Experience _____________________ _ 
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Part II: Availability of Teaching and Learning Materia ls 

Directions: The following questionnaire refers to the presence of teaching- leamin g 

materi als for students in grade 4. Please choose the correct statement/phrase and put " v" 

mark under the scale: SA, A, U, D or SD. 

Note: SA = Strong ly Agree 

A = Agree 

UD = Undecided Disagree 

D = Disagree 

SD = Strongly Disagree 

No Item SA A un D sn Tota l 

1 Textbooks for students in Sidama language 

subjects are inadequate 

~ 

2 There is shortage of additional reading 

materials for students in Sidama language 
I 

subjects I I 

I -, 
, There is suffi cient teachers ' guides for teachers I , .) I I 

I .. . .. - ---
4 There is inadequacy in reference materials such 

as dictionaries in Sidamigna for teachers and 

students 
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Part III: 

4. In the tabl e bclo\ please indi cate the student-textbook ratio for each of the subj ects in 

the boxes given below. 

Grade School 

4 Subject l\1other tongue Environmental science Maths 
, 

Ratio I - Ratio I - Ratio I -

5. Please list down other text materials that teachers use as a ~supplement to the 

subscribed text materials. -------------------------------------------
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Appendix D 

Addis Ababa University 

School of Graduate Shldie 

College of Education Department of 

Curriculum and Teacher Professional Development Studies 

Interview Guide to Students 

Part I: Background of the Respondents 

1. Age: ________ _ 

2. Sex: Male -----

Female -----

3. Grad 

4. Language proficiency: 1. Mother tongue ____________ _ 

2. Second language _______ _ 

3. Other(s) _____________ _ 

5. Wereda --------- ---

6. School ---------------

I . Have you attended K.G before you start learning in grade 1? If" 0", what is/are 

your reasons? 

2. Are you happy to learn in Sidamigna as a medium of instruction? If "Yes", what 

is/are the reason(s) why you learn in your mother tongue (Sidamigna)? If "No", 

what is/are your reasons for not learning in your mother tongue (Sidamigna)? 
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3. Arc your parents (father/mother) happy because you are learning in your mother 

tongue? If "Yc ", did they teJl you why you arc learning in your mother tonguc? If 

" 0" what is/ar thc reasons(s) why they don't support your learning in your 

mother tongue? 

4. If you are happy to learn in your mother tongue (Sidamigna), do you want to 

continue learning in junior and secondary schools also? 

If" 0" what is/are your reason(s) not to continue learning in your mother tongue'! 

5. Do you want to learn in another language? If you say "Yes", why do you choose to 

learn in another language? 

6. If you are given choices to learn in another/other language(s), which Janguage(s) 

do you prefer to learn in? 

a. Amharic b. English C. Sidama d. other(s) if any ______ _ 

If you choose Amharic or English, what is your reason for your choice? 

7. Are there additional reading materials written in Sidama language for you to 

practice (improve) your reading skill? If you say "Yes", where do you find them? 

Do you read them by going to the library, at home? If " fO", what is/are your 

reasons for not reading other reading materials in Sidama languages? 

8. What are the problems you face while learning in Sidama language? 

9. What do you Viant your teachers parents, directors, Wereda education bureau 

officials, etc. to do for you so that you can learn in your mother tongue without any 

problem? 

10. Are you provided each with textbooks in Sidama language for all subjects? 
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Appendix E 

Interviews to Teq.chers 

[. Are you happy in teaching in Sidamigan? Why? 

2. 'What do you think are the attitudes of parents and the community towards the usc 

of idamigna as a medium of instruction? Why? 

3. Have all teachers of grade 4 (in your school who teach in Sjdamigna) received 

training in TTl or other Training institutions? 

4. Do you participate in in-service training workshops, etc, to upgrade your 

knm.\dedge and skill to effectively accomplish your task of teaching? 

5. If you have not participated, do you think that your not participating in in-service 

program, workshops has affected your teaching in the mother tongue? 

6. Do parents know the reasons why their children learn in their mother tongue? 

7. Have you attended meetings with other teachers in your school, directors, Wereda 

education bureau officials on matters related to the teaching and learning in 

Sidama language. What impOliant issues were raised? What solutions did you find 

the problems raised (if any)? 

8. What are the problems you faced so far while teaching the subject you are assigned 

to? What solutions do you suggest? 

9. What improvements (revision) should be made to raise the status of teaching in 

Sidama language as a medium of instruction. 

10. Do you agree if teaching in Sidama language is extended to junior and secondary 

level? 

11. Which subject(s) is/are difficult to teach and for your students to learn? What 

is/arc the reasons? -----------------------------------------------
Please if you have anymore points to add ______________________________ _ 
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Appendix F 

Interview to Directors 

I. Ha e you participated in any training program on how to manage and direct 

teachers in the 1 SI cycle primary school level? If not, how do you come to be a 

director? 

2. How much are you satisfied with the position you have now? Why? 

3. Have all teachers who teach in Sidama language classes (grade 4) received training 

in TTl? 

If your answer is "No," has it affected the teaching-leaming process? 

4. Do parents and the community support their children's teaming in their mother 

tongue? 

5. Do parents, and the community know the reason why their children are teaming in 

their mother tongue? 

6. Do teachers report problems related to the teaching and learning in mother tOile-lie'? 

ff"Yes," what were their problems, and how did you solve them? 

7. Do you sometimes hold meetings with parents, the community, Wereda and zonal 

education bureau officials to discuss on matters related to teaching and leaming in 

Sidama language? What was/were the center of discussion for the meeting(s)? 

8. What are the major challenges that teachers and students face in the teaching and 

leaming in Sidama language? 

9. What improvements do you suggest to increase the status of teaching and leaming 

in Sidama language as a medium of instruction? 

10. Do you have any thing more to say in connection to teaching and learning in 

Sidama language? 

127 



• 

Appendix G 

Addis Ababa University 

College of Education 

Department of Curriculum and 

Teachers Professional Development Studies 

Interview to l¥ereda Education Bureau Officials 

The purpose of this interview is to collect data for the study that tries to investigate the 

challenges and opportunities in teaching and learning in mother tongue as a medium of 

instruction in the first cycle primary schools Sidama Zone, there by recommend possible 

solutions to the challenges identified the effectiveness of the study depends on your 

genuine response to each question. The information you give will only be used for 

academic purposes and your responses including your identity will be kept strictly 

confidential, therefore be frank and objective when your respond to the intervie\v. 

Gelleral Directions 

Part I: Background of the respondents 

1. Age: a. 20-24 D 
b. 25-29 D 
c. 30-34 D 

2. Sex: Male 0 
Female 0 

d.35-39 D 
e. 40-44 D 
f. 45-49 0 

g. 50 and above 0 

3. Qualification: a. Certificate 0 
b. diploma 0 

c. ] st degree 0 
d. 2nd degree 0 

c. Other(s) ifany ___________ _ 

4. Language: a. your mother tongue __________ _ 

Thank you ~ 

b. Second language ______________ _ 
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5. umber of service year: ___________________ _ 

6. Wereda _________________________ _ 

1. Have you participated in any trainin g program on how to manage and direct 

teachers who teach in mother tongue? If your answer is "No" does this not create 

problem on how to find solutions to matters related to the teaching and learning 

in mother tongue? 

2. Have all first cycle primary school teachers (in your Wereda) received training in 

TTl before they start teaching in the mother tongue? If your answer is "No" what 

were the problems you have observed and the teachers have faced n the teaching­

learning process? 

3. What is the duration of the training program in TTl for mother tongue teachers? 

Do you believe that the length of the training program the teachers have 

undergone through is sufficient enough to equip them with the necessary 

knowledge and skills to teach the subject content in Sidamigna? 

4. Did trainers in TTL who are supposed to teach in Sidamigna receive their training 

by trainers of Sidama language nationality? 

5. Are all first cycle primary school teachers (in the Wereda) who teach subjects in 

Sidama language are of Sidama nationality? If your answer is "No" does this not 

affect the effective teaching-learning process? 

6. Do teachers participate in in-serve training, program workshops, etc . to upgrade 

their knowledge and skill to effectively accomplished their task of teaching? 

7. Are textbooks adequate enough for subjects in Sidama language? 

8. Are there additional reading and reference materials written in Sidama language 

for teachers and children to practice their language skills? If your answer is "No" 

does it not affect children's learning progress in the use of their mother tongue? 
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9. Do you think that there is active support and encouragement form parents and the 

la nguage co m l11u nity in the use 01 idama lang uage as a mcd iul11 Instruc ti on? 

10. In your opinion, do teachers and students have the motivations and interest to 

teach and learn in idama language respective ly? 

II. Are parents SUppOliive of their children's learning n their mother tongue? r f your 

answer is " 0" what do you think are the reasons behind? 

12. Do you be l ieve that the program of teaching and learning in ~other tonguc in the 

zone is progressing as per the desired language policy of the region? 

13. Do your sometimes hold meetings with parents, the lang uage cOl11munit 

teachcr and students to discuss on matters related to the teaching and lea rnin g in 

idama language (as a medium of instruction)? If "Yes" is your an swer, hat 

were the issues raised at the meeting? And what were the consensuses reached 

at? If "No" is that not important? 

14. What problems have been reported to you so far fonn teachers, students, pa rents 

and the coml11unity in connection to the teaching and learning in Sidama 

language? How did you solve these problems? 

a. From children ________________________ _ 

b . From teachers ----- ---------------------

c. From students ----- ---------------------
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d. From parents ___________ ____ ___ ". .. ______ _ 

e. From the community _ _ ___ _ ____ _______ _ _ ___ _ 

15 . \Alhat improvements, (revision) do you suggest so that it may help raise the status 

of using Sidama language as a medium of instruction? 

16. Do you believe that there should be national examination at the end of grade 4 to 

motivate children to learn in their mother tongue? 

17. re parents aware of the benefits of their children's learning 111 their mother 

tongue. 

18 . Scholars believe that the use of different languages by different nationalities III 

one country results in ethnic conflict, regional or notional disintegration what is 

your opinion on this? 

131 



Appendix H 

Addis Ababa University 

College of Education 

Department of CurricululTI and 

Teachers Professional Development Studies 

Interview Two ZOl1al Educational Bureau Officials 

The purpose of this questionnaire is to collect data for the study that attempts to 

investigate thc challenges and opportunities in teaching and leaming in mother tongue as 

a medium of instruction there by recommend possible solutions to the challenges 

identified. The effectiveness of the study depends on your genuine response to cach 

question. Moreover, your responses to the question including your identity would be kept 
.. 

strictly confidential. Therefore, be frank and objective when you respond to each item in 

the questionnaire. 

Part I: Background of the Respondents 

1. Agc: a. 20-240 

b. 25-290 

c.30-34 0 
2. Sex: Male 0 

Female 0 

d.35-39 0 
e.40-45 0 
f. 45-49 0 

g. 50 and above 0 

3. Education: a. CeIiificate 0 c. First degree 0 
b. Diploma 0 d. Second degree 0 

Than YOll~ 

e. Other(s) if any ____________________ _ 

4. Mother Tongue ___________ _ 

Secondlanguage ___________ _ 
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5. umber of rv\ce year 

6. Ha e all fir t cycle primary school teachers received training in TTl, before they 

were assigned to teach in Sidama language classes? If "No", does it not affect the 

teaching and learning in mother tongue? If "Yes" how much does the training 

contributed to the teaching and learning of mother tongue? 

7. Are all primary school teachers (who teach in Sidama language) are proficient in 

idamigna? If not what do you understand about their efficacy in teaching in 

idama language? 

I thc training to teachers teaching in idama language given by Sidama language 

trainers at TTl? Do you have anything to add? 

9. Do you think that the duration of the training program for teachers in who teach in 

idama language is sufficient enough to effectively accomplish their task of 

teaching? 

10. Do teachers participate in workshops, in-service training, etc. to upgrade there 

knowledge and skill? Do you have any thing to add? 

II. Are parents supportive of their children's learning in their mother tongue? If your 

ans\: er is" 0", what do you thing are the reasons? 

12. Do your think that there are adequate textbooks and additional reading materials 

written in Sidama language for teachers and children to practice their language 

skills? If your answer is "No", does it not affect children's program n their mother 

tongue? 

13. Do you think that there is active support and encouragement from parents and the 

language community in the use of mother tongue as a medium of instruction? __ 
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14. Do y u sometimes hold m etings with parents, the language community, 

teach r, Wcreda Ed. Bureau officials to discuss on matters relatcd to the 

teaching and learning in idama language? What were the major problem raiscd 

at the meeting? What solutions did you finally comc up with? 

15. What problems have been reported so far fonn any where in connection to the 

teaching and learning in Sidama language? 

16. What arc the major challenges that prevail in the zone in implementing the use of 

Sidama language as a medium of instruction? 

17. What improvements (revision) do you suggest which may help raise the status of 

Sidama language as a medium of instruction. 

18. Do you thing that there should be national exam at the cnd of grade 4 to 1ll0ti\',lIc 

children to learn n their mother tongue? 

19. Some scholars believe that teaching 111 nationality languages by different 

language communities results. How do you feel about this in relation to the lise 

of Sidama language? 

20. Do you believe that the program of teaching in mother tongue in the zone i 

progressing as per the designed language policy of the zone? If" 0", what are 

the obstacles? 

2 I. Any other suggestions/opinions you want to add? 
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Appendix I 

Addis Ababa University 

School of Graduate Studies 

College of Education Curriculum and 

Teachers' Professional Program Development 

Illterl'ieH' to Parents 

Part I: Background of the Respondents 

l. Age 

2. Sex: Male 

Female 

3. Marital status: Single 

Married 

Di orced 

4. Wereda 

5. School 

6. ationality __________ _ 

7. Occupation __________ _ 

8. Language:- 1. Mother tongue _______ _ 

2. econd language _______ _ 

3. Others (if any) _________________ _ 

9. Do you have a child/children who attend(s) schools where Sidamigna is u ed as a 

medium of instruction. If "Yes" how many? What grade level is/are he/she/they? 

10. Do you know the purposes and benefits of teaching and learning in mother 

tongue? 
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1 I . Do you support the use of Sidamigan as a medium of instruction? 

12. I tar> your childf(.:hildrl.: n happy learn in g in idaJllH language? If YOlil ,111::,\\ CI I ' 

" 10", what reason(s) does/do he/she/they give? 

13. Do you have a child/children who attend(s) in 1 st cycle primacy schools in which 

the medium of instruction is in another language? Rather than Sidamigna? How 

do/does they/he/she feel/feels? 

14 . Do other parents also have a childlchildren who attend in first cycle primary se h 01 

in which the medium of instruction is not in Sidama language? What complaints or 

praises do you hear from them? 

15. Do you want your child/children to leam in another language? If "Yes" or " 10" 

why? 

16. How Illuch are other parents happy with their children learning In another 

language? If "Yes" or "No" why? 

17. I f you are given a choice of language as a Illedium of in struction, which language 

do you choose for your child to leam in? 

a. AmharicD b. English 0 c. idami g na 0 
a. Other(ifany) ________________ _ 

Why? 

18. Havc you attended meetings with teachers, directors, Wereda educational bureau 

officials and zonal educational bureau officials on matters related to the teaching 

and learning in Sidama language? If your answer is "Yes" how many time 0 far? 

What were the issues raised? What was the consensus reached at? 

19 . Do you support your child/children to continue learning in ' idamigna in junior and 

secondary schools? Why? 

20. If you support your child's/children's learning in his/her/th ir mother tongue , \vhat 

improvements do you suggest so as to increase the value f idamigna to serve 

as a mcdium of instruction? 

136 


	pic_2016-02-16_101046.pdf
	pic_2016-02-16_101538

