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ABSTRACT 

Supportive English classes are believed to enable students to improve their 

English ability and academic performance. Hence, in this study an attempt is made to 

find out the kind of relationship between regular and supportive English classes. Three 

research questions were raised: What sorts of relationship are there between regular and 

supportive English classes? What are the attitudes of English teachers and students 

toward supportive English classes? And how is supportive English class conducted? 

The study involved twenty three English teachers and one hundred grade ten 

supportive English classes students selected fro m four secondary schools in North 

Shoa. The major instruments in this study were questionnaire, interview, and classroom 

observation. The questionnaires were admini stered for both English teachers and 

students. The questionnaires contained 26 items for teachers, and 20 items for students. 

To consolidate the infonnation obtained from the questionnaire, unstructured interview 

was conducted with four English teachers and classroom observation was used. 

The study showed that supportive English classes are some what related to the 

regul ar Engl ish classes in some aspects. For instance, it indicated that as supportive 

English classes enhance the regular class and he lp students improve their Engl ish 

ability, there is a positive relationship between them. Moreover, the results of the study 

revealed that English teachers themselves are conducting the supportive English 

classes . Moreover, students do not get support from their peers in the support ive 

English classes. The study also showed that most of the sampled English teachers and 

students seemed to hold positive attitudes towards supportive English class program. 

Hence, the researcher recommends among others the need to understand the 

mall1 goal of conducting supporti ve English classes by English teachers as wel l as 

students is essential 
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CHAPTER ONE 

lNTRODUCTION 

1.1. Statement of the Problem 

In the Ethiopian education system, English language is taught as a subjec t 

starting from grade three, and it's used as a medium of instruction in the secondary and 

tertiary levels. As a result, our students in high schools as well as in institutions of 

hi gher leaming have a very good reason for learning English. 

For instance, the Institute for Curriculum Development and Research, ICDR 

(1996: 6) identifies the following as an add itional factor for leaming English in 

Ethiopia. 

Given the role of English as an international language and its 

growing lise in certain important aspects of Ethi opian life, the 

students will need to achieve suffi cient mastery of the language 

to enable them to communicate effect ively in Engli sh soc ially 

and in the work place wherever th e use of English is necessary. 

Hence, thi s impl ies that for students to be competent in the academic career, they 

need to be competent in the English language skills . 

[n spite of the fact that students are learning Engli sh in the regular class, they 

have still difficulties in using it for academic as we ll as communicative purposes. [t is 

also commonly accepted that even students who are in higher institutions too have their 

own diffi culties using Engli sh in speech as we ll as writing effec ti ve ly. 

Hence, so as to help students improve the ir Eng[i sh language ability, schools 



arrange supporti ve English classes program. Regarding suppotiive teaching, Hussein 

(2002) stated that after school arrangements are alternative means to provide extra help 

for students. Thus, students who can not cope with other students in the regu lar class 

can be helped in the suppotiive English class which can be conducted by ei ther regul ar 

class teacher or peer tutors. 

Henson ( 1996) a lso remarked that one way of helping students is conducting a 

special oppoti uni ty fo r them out of the regu lar class for at least part of the day. Hence, 

it seems that English teachers give support fo r the students as the program may 

facilitate the regular class learning. Moreover, supportive English class has been 

practiced tn secondary schools to he lp students become better English language 

learners. 

Those students who may need support seem to have their own different styles of 

learning which may not be appropriate to learn English in the regular class properly. 

That is to say, there are different factors which might make students unable to use 

English as they should. For instance, Brickb ichler and Ommagio ( 1987) indicated that 

some students come to the language classroom with different interests and preferences , 

different first language skills , and different learning styles. This shows that some 

students may adopt their own strategies which might be ineffective or ineffic ient, and as 

a result the students experience difficulties in learning English. For this reason, 

support ive English class can be taken as a possible means to tackle the problem. 

In our situation, too, as learners have their own preferences and styles in learning 
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English, supportive English class is conducted so as to help those students who are not 

effective in the regular class. However, this does not mean to say that students are not 

helped in the regular class. Moreover, supporti ve Engl ish class is conducted as it is 

believed to have a relationship with the regular class. 

Taking the aforementioned points into account, the need for closer investigation 

of supportive English c lasses in relation to the regular Engli sh class seems to be 

important. Besides, as Engli sh teachers are conducting supportive English class, it is 

essential to look into their understanding of supporti ve English class and see how it is 

implemented in the actual situa tion. 

Therefore, in this study an attempt is made to expl ore the relationship between 

regu lar and supportive English classes focuses on the practice in four secondary schools 

in NOt1h Shoa. 

1.2. Objective ofthe Study 

1.2.1. General Objective 

The main objective of this study is to find out the relationship between regular 

and suppol1ive English classes in four se lected secondary schools in NOl1h Shoa. Thus, 

the study focuses on inves ti gating whether there is a relationship, for instance, in 

content, learning activities, teaching style etc., between tutorial and regu lar Engl ish 

classes. 
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1.2.2. Specific Objectives 

The study is intended to address the fo llowing speci fic research questions: 

I. What sorts of relationships are there between regular and support ive English 

classes? 

2. What are the attitudes of English language teachers and students towards supportive 

Engl ish classes? 

3. How is supportive English class conducted? 

1.3. Significance of the Study 

As the main concern of the study is to explore the relationship between regular 

and supportive English classes, the results of the study may provide the following 

pedagogical contributions: 

Secondary School English language teachers and students may benefit from the 

result of the study since it can make them be aware of the reasons why 

supportive English classes are conducted. 

The study can also serve as an add ition to the body of research conducted around 

the teaching of English and may initiate fUliher researchers to make re lated 

studies. 

As suffic ient studies of this kind have not been carried out in ou r context, it is 

hoped that the results of this study may shed some light on better ways of 

conducting supportive English classes so as to improve the teach ing of English 

in secondary school s. 
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- Finally, the study is significant because of its direct relevance to the immediate 

and long nm needs of the students. 

1.4. Scope of the Study 

This study explores the re lationship between regular and suppOliive English 

classes. It focuses on the practice in four secondary schools in North Shoa. Moreover, 

the study is limited to one hundred randomly selec ted grade ten supportive English 

classes students and twenty three English teachers. 

1.5. Definition of Terms 

• Supportive class - extra or additional class to help students (Bussen, 200 I). 

• Tutor - a teacher who works with one student or a small group. (Good and 

Brophy, 1996). 

• Tutee - a student with learning difficulties (Good and Brophy, 1996). 

• Tutorial - peri od of instruction given to a single student or small group 

(Good and Brophy, 1996) . 

• Peer-tutoting - student of similar age, grade or academic status working with 

one another (Polloway and Patton, 1997) . 

• Cross-age tutoring- older sntdents work with younger students (Keirn and 

Tolliver, 1993). 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1. The Need for Supportive English Classes 

Engli sh is the medium of instruction and abi li ty in English on the part of both 

teachers and students determines the effec tiveness of the teaching and learning process 

in the schools. That is why students in our secondary schools are learning English 

(Atki ns, et ai , 1996) . However, most high school students have difficulties in us ing 

Eng li sh fo r both academic and commun icative purposes. As a result, even those 

students who join higher institutions are observed having the problem of using English 

effectively. 

For instance, to show how the problem of using English also manifested in 

hi gher institutions too, Mekonnen (1984) expressed the problem by indicating the 

difficulty, on the part of A.A.U Freshmen students, to construct even a single sentence 

both in speech and writing. 

Gebremedhin ( 1998), similarl y, stated that it is now common knowledge that 

most students joining higher instituti ons of learning in the country are ill-prepared to 

cope with the demands of higher studies possibly due to limited c lassroom learning 

experiences they had in school s. He also pointed out that various researches undertaken 

at di fferent times in higher institutions of learning indi cate that most students have not 

been successful , for instance, in read ing in English. Students also have difficulties in 

unders tanding the main idea of a text and taking down important points from lectures. 
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Hence, these difficulties are in most cases the effects of students' inability to use the 

English language as effecti ve ly as possible. Thus, it seems proper to help students at the 

secondary level to improve their English language abi lity not only in the regular class 

but also in the supportive English classes. 

Researchers pointed out that there are a lot of factors which have impact on the 

students English language learning in schools. For instance, Farant (1980) mentioned 

that poor schooling, i.e ., unsuitable buildings, inappropriate equipment and facilities, 

inadequate materials for learning and teaching, inefficient materials for learning and 

teaching, and inefficient teachers might have just as a serious effect as physical, mental , 

and emotional causes. As these factors can be possible causes for the students' difficulty 

in learning English in our situation too, supportive English classes might be a poss ible 

means. 

Furthermore, it is assumed that students are different in their styles and rate of 

learni ng as they are also different in their culnlral and linguistic background and what 

they bring to the learning environment (Gebremedhin, 1998). This indicates that 

students in the regular classroom are different and as a result teachers are expected to 

find out the difficulties of some snldents and create a learning environment to support 

them. 

Similarly, Ellis (1994), Brown (1987), Nunan (1989), Oxford (1990) remarked 

that each learner with in the same c lassroom may have different learning styles and 

varied awareness of the use of strategies. This indicates that learners clearly differ 

great ly in their preferred approach to language learning, beliefs about language 
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learning, and affective states. Extending this idea, Richards and Lockhart ( 1994) 

quoting Tumposky (199 1) mentioned that learners' belief systems cover a wide range of 

issues and can influence learners' moti vation to learn , their expectations about language 

learning, their perceptions about what is easy or di fficu lt abou t a language, as well as 

the kind of learning strategies they favo r. Thus, scholars argue that it is poss ible to help 

learners to explore their own preferences and to shape their learning approach to suit 

the requ irements of a particular learning task. This may imply that students can be 

helped to use appropriate learn ing styles in suppotii ve Engli sh classes in addition to the 

regu lar English classes. 

Regarding the reason why we need supportive English classes, Aggarwal ( 1996) 

expressed that all students do not learn wi th the same speed and accompl ishment. Some 

lag behind and need extra coaching. The teacher has to think for positive measures. 

He/she may have to arrange for compensatory or extra teaching fo r any pati icular 

groups of the students to improve their di fficu lties. Borrich (1988) remarked that 

students with learning difficu lties are neither rare nor uni que individuals in the regular 

classroom. For this reason, the need fo r providing support is essential. Therefore, as 

there are individual learner di ffe rences in the regular class, it is beneficial to give 

SUPPOtt. 

Many individuals also be li eve that tutorial classes are needed for some students 

because of their spec ial needs. As to Colangelo and Davies (1997), these programs 

provide a level of challenge and a pace of learning that is more suitable to the 

intellectua l abi li ties of the students. There are more oppottunities for independent 
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learning, cooperative learning, and group discussion. Thus, teachers are required to 

supplement their students learning through outside programs. 

Moreover, Putnam (1997) expressed that teachers can arrange to provide 

additi onal support within or outs ide of the class to maximize the success of students. 

Thus, tutorial instruction is the most common means of providing support to students 

expenencmg difficulties (Polloway and Patton, 1997). Therefore, the overall 

e ffec ti veness as a teacher may well depend on her Ihis abi li ty to recoglllze and 

appropriately teach this group of students. 

The o ther benefit of supportive English classes is the fac t that it is sometimes 

mot ivating. Supporting thi s, Polloway and Patton (1997) indicated that students are 

in terested in the supportive services that come from the supportive class and that enable 

them to be more successful in the regular classrooms. Besides, the academic or social 

gains from the tutoring can heighten confidence so that the students can return to the 

classroom determined to work harder (Eh ly and Larsen, 1976). In the same manner, as 

students become more successful in their learning and gain increased confidence in 

themselves, their teachers feel more purposeful and fu lfilled (Guskey, 1997) . 

Therefore, to the extent that such a supportive program is effective, tutoring may have 

positive implications fo r the effecti veness of the teaching- learning process . That is why, 

Lawrence ( 1978) remarked that no one doubts that people do better work when they 

fee l supported. 

As to McCormic and Press ley ( 1997), students who are slower to learn mi ght 

benefit from addi ti onal instruc tional time after school. After school tutoring makes a 
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substantial difference in the ultimate achievement levels of students. Hence, since 

supportive classes benefit students, teachers should take into account the fact that some 

students may need more than the usual amount of variation in method of presentation, 

c lassroom climate and instmction to keep students actively engaged in the learning 

process. Extending the above suggestion, Cottrell (2001) stressed that students with 

learning diffi culti es tend to require more intensive support for some or all of their 

course of study. These students usually require more time and intensive supPOli. 

Conducting supportive classes also benefits'students to make behavioral changes. 

Researchers indicated that as a result of participating in supportive classes, many 

resistant learners have become cooperative, apprehensive learners have become self­

confident, discouraged students have become hopeful , and acquire a more positive 

attitude toward school. After all , they remarked that the use of support may not only 

build students' se lf-concepts but may also motivate those who have experienced much 

failure because of learning problems Blair et al (1968); Mavrogenes and Galen (1979); 

Keirn and Tolliver (1993), and Mercer and Mercer (1989). 

Putnam (1997) also suggested that if a student has a lack of skill and a difficulty 

in learning, help should be provided through additional explanation and instruction, or 

through modification of the task to suit the student's abilities. Sometimes additional 

support out s ide of class, such as tutoring from a peer or teacher, may be helpful. 

In general, for students who have difficulties, for instance, in making notes In 

lectures, reading, writing and speaking, it seems that supporti ve English classes wi ll be 

of signifi cant help. Teachers should also try their best to identify the factors that have 
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impact on students' learning. For instance, students' problems may stem from teachers' 

way of teaching, their education and language background, emotional factors and the 

school environment itself. Therefore, it can be estimated that perceptions of increased 

soc ia l support for learning and achievement due to support from teachers and peer 

tutors, positive feeling due to involving in learning situation that represent a more 

appropriate match between the students intellectual abilities and the challenge of a 

subj ec t, development of study skills , and raising of expectations and aspirations for 

educational achievement due to success are the major benefits that students can get 

from supportive classes (Colangelo and Davis, 1997). Hence, one can infer that students 

may need support to show improvement in their learning and attitudes towards learning. 

In order to increase the intensity or amount of time students are engaged in academic 

learning, it is essential to consider tutoring programs for students who need intense 

instruction to accomplish important immediate goals. The following sub topic will try 

to discuss the objectives of supportive English classes . 

2.2. Objectives of Supportive English Classes 

It seems clear that learners may have different abi li ties and styles of learning. As 

a result, there are students who are fast learners as well as s low learners in the regu lar 

class. Thus, the objective of teaching English in tutoria l program is to provide intensive 

supportive teaching geared to the learn ing difficulties of students, for instance, 

understanding a reading tex t, constructing meaningful sentences, speaking well, etc., so 

that they can work and progress at a rate appropriate with their ab ilities and aptitudes. 
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Moreover, each learner is diffe rent in terms of learning ability, academic 

standards, classroom learning and academic performance, and each has hisfher own 

style of learning. Hence, as to Cottrell (2001), the aim of supportive English teaching 

program is to provide learning support to pupils who lag behind their counter parts in 

the regul ar classroom or school performance. By adapting school curricula and teaching 

strategies, English language teachers can provide learn ing activities and practical 

experiences to students according to their ab ilities and needs. They can also des ign 

indi vidualized educational program with intensive support to help students consolidate 

basic knowl edge in different subj ects, master the learning methods, strengthen their 

confidence and enhance the effectiveness of learning. Thus, through out the teaching 

process, teachers should help students develop positive attitudes towards learning 

Engl ish as effectively as possible. 

In the same manner, Jenkins and Jenkins (1987) stated that the goal of tutoring is 

to enable students, through supplementary classroom instruction, to master the school's 

learning objectives and profit from regular classroom instruction. Thus, supporti ve 

English class may at the end help students to be successful learners. At the same time, 

to achi eve this goal, teachers should be initiated to arouse each students' passions and 

in teres ts and provide each with academic and social support. 

As to Good and Brophy (1997), one of the aims of supportive English teach ing 

seems to give suppOIi, encouragement, and task ass istance. In other words, its objective 

is to monitor students progress and provide any needed assistance, and reinforce them 

by praising the ir successes call ing attention to their progress. Supporting this idea, 
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Gearheart, etal (1 988) emphas ized that the foc us of tutoring is on changing the learner 

in some way so that he/she may more effective ly re late to the educational program. 

Sometimes, teachers may also provide students with varieties of drills to make 

students practice a lot. Regarding the objective of drill s in the supportive English class, 

Elli s and Toml inson (1980: 282) suggested as follows: 

Remedial drill s should be designed to reinforce the remedial 

teaching of habitual errors. Their main aim should be to facilitate 

the acquiring of new, correct language habits to replace the old, 

incOITect habits. They should provide mass ive and meaningful 

practi ce of the correct usage ofthe item. 

Therefore, the aim of the activities teachers design should be to present the 

materi a ls in a meaningful manner and expect students to attend to both structure and 

meaning from the beginning. 

In general, it seems that the teaching objectives of English are to stimulate 

students' interest in learning English by providing w ith enjoyable experiences, help 

shldents unders tand Eng lish, equip pupils wi th English which they can use to carry out 

tasks success fully, and to develop in learners the basic skill s for further learning of 

Eng li sh. In ShOli, the ul ti mate obj ective of conducting supportive Engli sh classes is to 

help students develop competence in using the four language skill s of listening, 

speaking, reading and writing in order to use English effecti vely. 

From the preceding di scuss ions, thus, we can see that there is sometimes a need 

for g iving support to some students. In fact , supportive class is conducted for it has its 

011.10 obj ectives whi ch mai nly foc us on the improvement of students ' Eng lish language 
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ability. Therefore, below an attempt has been made to mention the sort of relationship 

that one may observe between regular and supportive English classes. 

2.3. The Relationship Between Regular and Supportive English Classes 

A frequent concern of educators is the link between regular class programs and 

supportive Eng lish classes . Different researchers, therefore, have tried to give their 

views on the interrelatedness between regular and supportive classes. For instance, 

Colangelo and Davies (! 997: 103) expressed that the regular and supportive c lasses are 

related as fo llows: 

Often students wi ll learn English they would normally take in 

regular school in tutorial Engli sh programs. When students get 

the opportunity to get supplementary leaming through tutorial 

programs, there can be a positive effect on what they learn in the 

regu lar class. 

Thus, the access to supportive English classes might enable the students to 

understand better what they have leamed 111 the regular c lass. However, the lesson 

students leam in the supportive class should not be complete ly the same as that of the 

regular class. Teachers are expected to give additiona l informati on to make students 

understand the lesson better. This, as a result, may indicate that students might get 

better results in their leam ing. 

Simi la rly, Nnaji (199 1: 4 1-42) remarked that tutorial class is linked with regul ar 

class in the following way: 
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Tutoria ls are, in the main, discussion sessions where the teacher 

and his students talk to each other. Students are free to take the 

teacher back to areas where they did not fully understand. They 

can also express their views on topics taught in the class .... 

During tutorial hour, the teacher can lay special emphasis on the 

areas where he has observed students to have the greatest 

difficu lties. 

Therefore, what teachers provide students with during the tutorial session can be 

an extension of what students are taught in the regu lar class. This does not mean to say 

that the same thing will be repeated in the same manner. But, what students learn in the 

regular c lass can be a starting point for discussions as well as providing add itional 

explanation on what has not been clear to the students. For this reason , there seems to 

be a positive link in the contents that students learn in the regu lar and supportive 

Eng li sh classes. Moreover, students may get a chance to rai se some issues from the 

regular lesson and discuss with their teacher. 

Po ll oway and Patton (1997) also stated that as suppOliive English class program 

focuses on students' specific defic its, it offers an intensive option to regular class 

program, and can ass ist in increas ing literacy, thus potentially benefit ing the individual 

learner in both school and ex tra-schoo l learning tasks. Here aga in , supportive class has 

got its own relationship with regular c lass in that it creates a chance for a group of 

students to meet a tutor with whom they raise individual difficulties, problems of 

comprehension, etc., followin g a fOllllall ec ture of lesson in the regular class. 
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Moreover, regular class has a strong relationship with supportive English classes 

because it is the regular class teacher who is expected to arrange the program. 

Regard ing this , Mercer and Mercer ( \9 89) indicated that the teacher can create a 

classroom atmosphere conducive to positive social interaction among students. The 

teacher may pair students who have learning difficulties with popular students for group 

activities. Also, using the student as a tutor in peer teachi ng activities may boost the 

pupil's self-esteem and indicate that the teacher has confidence in the individual ability 

to handle the task. Thus, the regular class teacher plays his/her own role in the 

supportive class, too. 

Good and Brophy (1997) remarked that it is the regular class teacher who 

structures the tutoring by providing appropriate materials and exercises and by training 

the tutors in how to fulfill their roles effectively. As a result, teachers in the supportive 

classes can signi ficant ly increase the amount of instruction that slower students receive, 

perhaps enough to make the difference between keeping up with the class or falling 

increasingly behind. Therefore, as the goal of teaching in regular as well as in 

suppol1ive classes is helping the students learn better, it seems that the two are closely 

interrelated. 

Furthermore, the rational es for conducting tutoring program clearly indicate that 

tutol'ing or supportive class is not something isolated from a regular class, rather it is an 

option designed to give practice and feedback for learners with difficulties. Regarding 

thi s, Niedelmeyer and Ellis (1971) reported that when learn ing tasks require a great 

deal of practice, the tutoring can be effective. Tutors are also able to maintain and 

16 

I 

I 
J 



strengthen learning initially acquired from the classroom teacher. Moreover, Jenkins 

and Jenkins (1987) remarked that tutoring classes at the secondary level is part of the 

regularl y schedu led course offerings. Thus, it can be understood that if supportive class 

students are given the chance to select the top ics in which they need additional 

expl anation, it is possible to say that the supportive class is related to the regular class. 

In general , from what has been discussed so far, it seems that there are different 

factors which may have impact on students' learning. Trying to understand the sources 

of the problems and helping students become good language learners is what is 

ex pected from teachers. That is why different researchers forwarded the idea of 

providing support, especially for students with learning difficulties , to help regular class 

students. In addition to this, implementing supportive class is believed to strengthen the 

regular class if it is managed as effectively as possible. 

Hence, even though it is likely that supportive classes vary on some dimensions 

such as duration, intensity and to some extent content, in most cases there is a sort of 

re lationship with regular class. Thus, it can be said that the learning task, the 

participants, the advantages and objectives of supportive class seem to relate it with 

regul ar class. 

2.4. Ways of Conducting Supportive English Classes 

It is likely that supportive or tutorial program involves teachers or students to 

tutor and students to be tutored. Normally, tutors can be regular class teachers and 

selec ted students and tutees are students who need support. Thus, these two persons, 

i.e. , the teacher and students meet together with the expressed purpose of increasing the 
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inte llectual skills and school performance of the student Moreover, usually this 

program IS done out of the regul ar class or school program in a small group of 

indi vidual teaching situations. Therefore, supports can be given to students by the 

regular class teachers, by using peer-tutoring, or cross-age tutoring. (Good and Brophy, 

1996). 

Good and Brophy (1 997) also expressed that individualized tutoring would be 

the optional means of achieving most academic obj ectives. Thus, one way to 

supplement instruction is to arrange fo r students to be hltored by some one other than 

the teachers. I f teachers' aides are ava ilab le, this is one important fun ction they could 

perf 0 1111 . The same is true for adult volunteers in the classroom. Therefore, it is possible 

that students can tutor one another, i.e., the options are peer-tutoring and cross-age 

tu to ring. 

In the pages to fo llow, the discussion will center on how supportive English 

class is conducted, fac tors affecting tutoring, and the roles of supportive Engl ish class 

teachers. 

2.4.1. Peer-T utoring 

Peer tutoring is one possible way of giving support to students. Ehly and Larsen 

( 1976) stated that the term "peer-tutoring" was created from the individualized tutoring 

of one pupil by another. As a resul t, peer-tutoring benefits not only the student being 

tutored but also the student who is instructing. Simil arly, Good and Brophy (1997) said 

that teachers can use peer-hltoring arrangements for one classmate to hltor another 

under spec ifi ed conditi ons. Moreover, as to Polloway and Patton (1997), peer-tu tori ng 
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is a procedure that involves the pairing of a competent student with a student who is 

less competent in a particular academic area. The term "peer" is used to indicate that 

students of similar age, grade, or academic status are working with one another. 

Therefo re, for the purpose of teaching academic skill s and social behavior, peer-

tutoring is one useful way of implementing supportive English classes. 

Keirn and Tolliver (1993) fllliher explained that peer helpers have a ul1lque 

teac hing tool. Because they are close to the age of the helpees, they can talk their 

language. T hus, they have more credibility as an ally in learning than does an adul t 

authority fi gure who seems to be miles away in attitudes and years. The more relaxed 

atmosphere between peers results in a student who is less anxious and more open to 

new ideas. Likewise, Juel (1996) , for instance, mentioned what one student said about 

peer tutor ing as fo ll ows. 

J learned early on that my best teachers were my peers; the 

ones who had just been through the same staff. They could 

always explain things better to me than anyone else. 

Therefore, schools with large number of students who need ass istance might use 

peer-tutoring program if it is organized and manipulated properly. 

Regarding the benefits of peer-tutoring, a lot of researchers expressed their 

views. For instance, Polloway and Patton ( 1997) ; Good and Brohpy ( 1997); Keirn and 

To lli ver ( 1993); Guskey (1997); Block ( 1997) ; Lipsky and Gartner (1997), and Gartner 

and Ri essman (1994) stated the foll owing common advantages of peer tutoring: 

tutors are able to learn from teaching other students 
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tutors can individualize content materials to meet the needs of each student. 

Students can engage in one-to-one instruction 

I mproves academic skills , fosters esteem, develop appropriate behaviors and 

promote positive relationships and cooperation among peers 

Students-both tutor and tutee-gai n their self esteem, self respect, ab ility to 

interact with each other on a constructive and appropriate basis. 

Helps students with learning problems to leam a new skill and develop a positive 

atti tude towards school. 

Therefore, from the aforementioned benefits of peer-tutoring, one can 

understand that it is beneficial to meet the needs of the helpees, helpers, and regular 

class teachers. In other words, peer-tutoring has potentially positive effects which can 

be used as a means for allowing students to become more active learners and provides a 

more caring climate in the school. However, the important thing should be taking the 

necessary precautions in selecting and applying peer tutoring as a means of giving 

support. 

Moreover, students themselves should know before hand how peer tutoring is 

used as a means of helping students, and give due attention to it. Otherwise, students 

may not consider peer tutoring as a possible way of supporting students. Concerning 

thi s, Ehly and Larsen (1976) stated that it is safe to say that if due consideration is not 

given to the selection of tutors , the support ive program will probably fai l. 
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2.4.2. Cross-age Tutoring 

Cross-age tutoring, as to Keim and Tolliver (1993), is a formal process in which 

caring older students help younger students by tutoring them in specific areas, by role-

modeling good soc ial skills. Simi larly, Good and Brophy (1997) quoting Cohen, Kulik 

and Kulik, (1982) stated that cross-age tutoring shows where older students work with 

younger students. They remarked that cross-age tutoring generally improves both the 

attitudes and achievements of students invo lved, and these desirable outcomes are 

li kely to occur not only for the tutees who receive instruction but also for the tutors who 

provide it. 

Furthermore, the above writers suggested that the hltor's achievement gams 

should also be attributed to improved attitudes or self concepts rather than to deeper 

exposure to academic content as they are tutoring younger students. Tutors often 

respond very positively to thei r responsibilities. The role involves serious concern about 

learning academic content, and it appears to stimulate many hltors to identify more 

closely wi th the teacher and to become more concerned about their own learning. The 

tutoring experience may cause underachievers to take their own work more seliously, or 

lead anti social students to become more appreciative of their potential for interaction 

with others. 

Hence, it can be guessed that tutors are not seen merely as performing a service 

for the teacher. Rather, if stnrctured properly, cross age tutoring presents chances for 

the tutors, and not just for tutees, to derive a vari ety of cognitive and affective benefits. 

Furthellllore, when cross age hltoring is used to help students, the regular class teacher 
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is expected to cooperate with the student teacher on how to proceed the teaching 

learning process. Besides, tutors should be acquainted with the goals of the program as 

wel l as the learning goals of the tutee. Thus, it is possible that other than regular class 

teac hers, support can be given by peers as well as cross age tutoring as they have their 

own charac teristi cs that make them successful means. 

However, when teachers intend to implement supportive English classes as 

sLl ccessfull y as possible, it is like ly that there might be some factors which may have 

impac t on the program. Hence, teachers should at least try to identify and seek for 

solu tions for some factors affecting tutorial program. What are these factors? 

2.5. Factors Affecting Supportive ITutoring Programs 

Many studies indicate various conditions which should exist 111 a successful 

tutoring program. Mavrogenes and Galen (1979); Mercel and Mercel (1989), and Keim 

and To lli ve r (1993) stated the following: 

the need for careful structure, systematic tutor training and consistent support. It 

is suggested that lack of adequate structure and support may provide an 

explanation for a tutoring program which failed to produce cogn itive or affective 

ga ll1s. 

Length of time is another factor to be considered 

Some kind of reinforcement is helpfi.d in tutoring program. On occasions, tutors 

a re paid for thei r serv ices. In other cases, school credit is given for tutoring. 

Hence, inadequate traini ng, inadequate supervis ion, lack of an evaluation 

system, lack of communication with admini strators are some of the factors which may 
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affect the effectiveness of supportive teaching program. Thus, some conditions should 

be fu lfi ll ed to maintain the effectiveness of the program. Supporting this view, Lipsky 

and Ganner (1997: 103) repOlied that several factors emerged as necessary for tutorial 

program to be successful. They mentioned some of them as follows : 

collaboration of teachers 

support for staff and students 

effective parental involvement 

curricu la adoption and effective instructional practices 

flexible learning environments 

adm ini strative support 

rewards for the teachers. 

Therefore, so as to conduct supportive English program as successfully as 

possible, statiing a tutoring program, recruitment and scheduling, select ing and paiting 

student with tutors, and maintaining tutors involvement and interest are some important 

features. Besides, it can be said that a successful tutoring program will result from 

ca reful planning, enthusiastic co-operation and support from students and school 

adm ini strators and wise choice of methods and materials. This, indeed, requires the 

teac hers to reali ze their duty and try their best to conduct tutoring well. 

2.6. The Roles of Supportive / Tutorial English Class Teachers 

Just like the regu lar English class teachers, the supportive English class teachers 

have got the ir own similar roles. For instance, a teacher's role can be a facilitator of 

lea rning, the teacher is the person spec ially trained to guide the student, help him select 

appropri ate learning materi als, and create a positive classroom environment (Champeau 
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de Lopez, 1994). Thus, in order to perform these tasks, the language teacher should 

have access to main types of information about her/ his student, i.e. psychological 

factors, personal needs , and social factors. 

I t is al so assumed that there are a lot of students who need support at the 

secondary school. These students, thus, may be assisted in a number of ways, and the 

teacher plays an important role in sllpportive English teaching program. Broughton, et 

al (1980) mentioned that members of supportive classes are very sensitive to fa ilure. An 

understanding of this is an essentia l quality in their teacher. Hence, English teachers are 

expected to know what they are teaching and those whom they are teaching and to have 

the abi lity to link the two through a mastery of communication. 

Similarly, according to El lis and Tomlinson (1980), one of the roles of tutorial 

Engli sh teacher is to find out detailed information about his pupils ab ilities to 

understand and use the items in the syllabus and in the textbooks. Hence, to identify 

students who need help is what is expected from the teacher. Gurney (1976), on the 

other hand, argued that it is not sufficient to say children need he lp. Teachers must 

speci fy for each individual what they find difficul t and how they may be helped. Thus, 

it is the teachers' role to realize what kind of students they get in supportive English 

classes and what kind of supp0l1 do they need. 

Ca llahan and Clark (1988) also commented that the academically slow students 

cause teachers prob lems because the students find most school work difficult and 

unappeti zing. Therefore, the teacher's job is to try to make the work interesting to the 

students, to build their skil ls so that they can perform well and to make the school 
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situati on less distasteful to them. Furthell11ore, Cottrell (2001: 163- 164) mentioned 

some of the common roles of supportive class teachers. These are: 

coordination with regular class teachers and other tutorial class teachers. 

Identi tication of students' weaknesses 

Offering study advice and guidance 

Select ion, adaptation and designing of teaching materials 

Record keep ing and progress review. 

These ro les somewhat show that the teachers' role is to attempt every possible 

ways to help students with leaming difficu lties . Moreover, with the help and 

cooperation of better language leamers, teachers of English can help less successful 

students increase the ir level of competency. To do this, forei gn language teachers can 

inform students honestly about the task of leaming a language, the work involved and 

the rewa rds to be gained; create the kind of classroom climate in which studcnts feel 

comfmtable and involved; personalize language instruction whenever possible in order 

to moti vate students to express themselves readily, and encourage slow students to 

experiment freely until they find their own particular learning style (Reiss, 198 1). Thus, 

the suppottive English class teachers' ro le seems to help learners expose to a wide 

variety of success fu l strategies and techniques for language learn ing. After all , helping 

students understand good language leaming strategies and training them to develop and 

use such good language learning strategies can be considered to be the appreciated 

charac teri stics of a good language teacher. 

Genera lly, in this chapter, it has been tried to discuss why some students need 

support and the benefits they may get from participat ing in supportive Engl ish classes. 
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Moreover, as supportive class may focus on students' di fficulties and be taken as an 

opti onal means of achieving most academic obj ec tives, it is possible to see its 

relat ionship with the regular class . However, to strengthen the effectiveness of 

supporti ve Engli sh class, it has been discussed that teachers should give due attention to 

the fac tors that influence the program. 

Finall y, in addition to the English teachers who teach in both regular and 

supporti ve classes, peer tutoring and cross-age tutoring are suggested as means of 

giving support fo r students. Therefore, it can be taken fo r granted that if the concerned 

peop le an'ange and conduct suppoliive English classes, it seems that it will have a 

positi ve impact on the improvement of regular class students. In short, it needs strong 

cooperation and willingness of school administrators, teachers, and students, 
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CHAPTER THREE 

METHODOLOGY 

This pati of the study presents the methods that are employed to ac hi eve the 

research obj ec tives. As it has been previously stated, the main purpose of thi s study is 

to explore the relationship between regular and supportive English classes. Hence, this 

part dea ls with the subj ects, instruments, and procedures of collec ting data for the 

study. 

3.1. Subjects and Sampling 

The target population of thi s study was the English teachers and students from four 

secondary schools in N orth Shoa. 

3.1.1. Selection of Schools 

There are twelve secondary schools in North Shoa. Ofthese schools, four secondary 

schools are purposely selected. The rest are not included because they are far away and the 

writer of this study has not much acquaintance with most of the schools. That is to say the 

writer was teaching in some of the schools and had the experience of support ive English 

classes . He, therefore, expected support from the directors, teachers and students when 

admini stering the questi onnaires, interview and classroom observation. Hence, the 

fol lowing four secondary schools in North Shoa are invol ved in the study: 

I. Hai le Mariam Mamo Compo Secondary School (Debre Birhan) 

~. Debresina Senior Secondary School (Debres ina) 

3. Shoarobit Senior Secondary School (Shoarobit) 

4. Ataye Senior Secondary School. (Ataye) 
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3.1.2. Selection of Teachers 

English teachers are participants of this study. As there are not many English 

teachers in the selected four schools, all English teachers took part in this research. That 

is to say, from each of the four secondary schools mentioned above, all English teachers 

in each school were directly involved in the study. Thus, twenty three English teachers 

participated in filling out the questionnaire and four of them in answering the interview. 

They were asked for their willingness to answer the ques tionnai res and interview. 

3.1.3. Selectio n of Students 

The actual number of studen ts who were direct ly involved in the study were one­

hundred. The students were selected from the secondary schools mentioned above using 

a simple random sampling method. All the students were selected from grade ten 

supportive English classes . Hence, out of 308 supportive English classes students in the 

four schools, 100 students (32.4%) of the tota l students participated in the study. In 

other words, twenty-five students were involved from the supporiive English classes of 

each school. So as to select the students from each school , their names were put in an 

alphabetical order. Then, the first twenty-five students were taken from each class in 

each school as samples of the study. 

3.2 . Data Collection J nstruments 

The fo llowing research instruments were used to collect data for the study: 

Questionna ire, interview, and classroom observation. 
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3.2.1. The Questionnaire 

Questionnaires were des igned and administered to twenty-three English teachers 

and one hundred supportive Engli sh classes students. The questionnaires were used to 

obta in the necessary information about the practice of supportive English classes and to 

find out the opinions and atti tudes of Eng lish teachers and students towards the relationship 

between regul ar and supportive English classes. 

Two sets of questionnaires, one in Engl ish for teachers and the other one in 

Amharic fo r the students were used for data coll ection. The quest ionnaire fo r the 

students was conducted in Amharic so as to ensure better communication and maintain 

reliab ility. 

3.2.1.1. Design of the Questionnaires 

The items in the questionnaires were designed based on the ideas discussed in 

the review of related literature. The teachers' questionnaire consisted of twenty three 

closed types and three open-ended items whereas the students' questi on naire comprised 

eighteen closed items and two open-ended questions. The contents of the questionnaire 

of both subjects focused on tluee major themes. These are: the relationship between 

regul ar and supportive Engli sh classes, attitudes towards supp0l1ive Eng lish classes and 

ways o f conducting supportive Eng lish classes . The c losed-type items in the 

questionna ires were followed by a fi ve point response scale, with the a lternatives 

labeled as 'strongly agree', 'agree', 'not sure', 'd isagree', and 'strongly d isagree'. These 

scales are used because theymight enab le the respondents to g ive their opi ni ons towards 
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to what extent they agree wi th the given statements better than USll1g 'Yes' / 'No' 

ques tions. 

3.2.1.2. Adm inistration of the Questionnaire 

The questi onnaires were adm inistered for 23 English teachers in the selected 

four schools . Except one teacher, the rest twenty two teachers filled in the 

ques tionnaires and retullled them. Later on, another questionnaire was administered for 

one hundred randomly selected supportive English classes students. All the students' 

ques tionnaires were fill ed in and retullled. The ques tions in the questionnaires were 

designed and admi ni stered after considering some comments made by my advisor and 

one A.A.U lecturer. Besides, the tool was piloted on teachers and students at Wondirad 

Secondary School in Addi s Ababa. 

3.2.2. Interview 

Some unstructured interview questions were also des igned and administered for 

English teachers to fllIih er consolidate the responses gai ned through the questionnaire 

and gather additional information that can va lidate the awareness of teachers about 

support ive Engli sh classes . 

The intervi ew was held with four English teachers who were selected purposely. 

The ques tions were designed based on the questionnaire items and some insigh ts 

obtained fro m the li terature in the study. The interview was recorded with a tape 

recorder. 
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3.2.3. Classroom Observation 

The classroom observation was made just to see what was actua ll y happening in the regul ar 

and supportive Engli sh classes. [n other words, thi s instrument was used to confirm the kind of 

relat ionship that ex ists between regu lar and supportive Eng[i sh classes. Thus, the writer of this 

paper observed the regular and supportive Engli sh classes fo r four sessions (two peri ods fo r each) 

to further enrich the in formation obtained through the other instruments. In most cases, the 

supporti ve English classes are conducted in the opposite shift . Moreover, in most of the selec ted 

schools SUppol1ive English class is conducted for one hour two days a week. 

3.3. Method of Data Ana lysis 

T he following procedures were used in analyz ing the data gathered through the 

questionnaires, interview, and classroom observation. The teachers' and students' responses 

to each item in the questionnaires were tallied . Then, the ta lli es were counted and 

regi stered as j]'equency w hich showed the number of respondents. Finally, the percentage 

was computed on the basis of the responses of the respondents to each item. However, the 

percentage for the students' responses to each item was not computed as the number of students 

is one hundred. So, the fi gures are used to show the frequenc ies and percentages. Moreover, a 

qualitati ve ana lysis of the data was used for the open-ended items in the questionnaires. 

Responses for the interview were recorded llsing a tape recorder. Hence, the 

in terview was transcribed and discussed qualitatively using the conIDlon ideas. Fina ll y, 

based on the checkli st that was used for the c lassroom observation a sort of ana lysis and 

interpretation was given. 
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CHAPTER FOUR 

PRESENTATION AND DISCUSSION OF DATA 

4.1. Introduction 

The main purpose of this research is to study the relati onship between regular 

and supporti ve English classes. Hence, this part of the study presents the findings and 

disc llss ions of data ga thered through questionnaire, interview and classroom 

observa tion. 

4.2 . Questionnaire Responses , Interpretatio n and Discussion 

The results from the data are discussed under the fo llowing three categories: the 

relationship between regular and supportive English classes, attitudes of English 

teachers towards supportive English c lasses and the way supportive English class is 

conducted. 

Hence, the tab les that fo llow show the frequencies, and percentages of the 

teachers' respon ses to each item under each categOlY (for the teachers' questionnaire see 

Appendix A). 

Table 1. The Relation ship between Regular and Supportive English Classes 

Seven items were included under thi s category to the questionnaire. The items 

were meant to get the teachers' reacti ons to the kind of link that may ex ist between 

supporti ve and regular Engli sh classes. 
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Responses 

S lron glyagree Agree Not sure Disagree Strongly disagree 

Item 
Tota l 

5 4 3 2 1 

No 
Fr. o;() Fr. 1% Fr. % Fr. % Fr. % Fr. % 

1 8 36.37 14 63.63 - - -- - - - 22 100 

2 9 40.91 11 50 1 4.54 1 4.55 - - 22 100 

3 17 77.28 3 13.64 1 4.54 1 4.54 - - 22 100 

4 18 8 1.82 3 13.64 - - 1 4.54 - - 22 100 

5 15 68. 19 6 27.27 - - 1 4.54 - - 22 100 

6 11 50 8 36.37 3 13.63 - - - - 22 100 

7 10 45.46 7 31.82 3 13.63 2 9.09 - - 22 100 

The Findin gs and Discussion 

Teachers were asked whether supportive English class students show 

improvements 111 positive attitudes about themselves and may be motivated to work 

harder more than before. Almost all of the respondents showed their strong agreement. 

Simil a rl y, the majority of teachers agreed that supportive English classes lead to better 

learn ing and result. Thus, it seems that suppOliive English c lass is closely related to the 

regul ar c lass by enhancing students' motivation to learn English in the regular class. 

Thi s might be the result of teachers method of instruction in the supportive class which 

is appropriate to the students. 

Regarding whether the learning activities selected for supporti ve class relate to 

the tex tbook used in the regular class, 90 .9 1 % of the respondents agreed. This also 

possibly shows that the acti vities, especially, writing and grammar tasks in both classes 

are somewhat related. However, this might not be to say that the same activities will be 

repeated in the supportive Engli sh class. 
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Teachers were also asked the sort of improvements students could get as a result 

of participating in supporti ve English classes. Concerning this, almost all of the subjects 

(95.46%) strongly agreed that regular class students may show improvements in their 

academic performance, most of the respondents (86.371 agreed that students may show ~­

improvements in their learning styles, and 77.28% showed the ir agreement for item 7. 

From these responses, it is likely to infer that supportive English c lass may have 

posi ti ve impacts on students if teachers clea rl y understand why and how supportive 

Engli sh class is conducted. 

In short, based on the teachers' responses, it seems that there IS a strong 

relationship between regular and supportive English classes. 

Table 2. Attitudes of Teachers Towards Supportive English classes 

It is assumed that supportive class may benefit students a lot. Hence, so as to 

make this program as effec tive as possible, finding out teachers' attitudes is important. 

Under thi s category, twelve items are included to obtain what teachers feel towards 

supporti ve English classes. 

34 



Responses 

S trongly S trongly 

Agree Not sure Disagree 
ag ree disagree Total 

h elll No 
5 4 3 2 1 

Fr. % Fr. % Fr. % Fr. % Fr. % Fr. (Yo 

8 13 59.09 7 3 1.82 2 9.09 - - - - 22 100 

9 7 3 1.82 8 36.37 7 3 1.8 1 - - - - 22 100 

10 1 4.54 2 9.09 6 27.28 9 40.9 1 4 18. 18 22 100 

11 10 45.45 8 36.37 3 13.64 1 4.54 - - 22 100 

12 13 59.09 5 22.72 4 18.19 - - - - 22 100 

13 
, 

13.64 6 27.28 7 3 1.8 1 5 22.73 1 4.54 22 100 
0 

14 6 27 .28 8 36.37 4 18.1 8 3 13 .63 1 4.54 22 100 

15 7 3 1.82 9 40 .9 1 3 13.64 2 9.09 1 4 .54 22 100 

16 - - 3 13.64 3 13 .64 9 40 .9 1 7 3 1.81 22 100 

17 7 3 1. 82 10 45.46 3 13.64 1 4 .54 1 4.54 22 100 

18 5 22.73 4 18. 18 7 3 1.82 5 22.73 1 4 .54 22 100 

19 5 22.73 7 3 1.82 6 27.28 3 13 .63 1 4.54 22 100 

Teachers were asked to show the ir attitudes towards the responsibi lity of English 

teachers to parti c ipate in suppol1i ve English classes . 90 .9 1 % of the respondents showed 

their agreement. L ike wise, the majority of the respondents (8 1.8 1 %) agreed wi th the 

idea that Engli sh teachers as well as school administrators should support the tutori al 

Eng lish program ( item 11 ). This may indicate that teachers have positive attitudes to 

pal1i c ipate in the supporti ve English program. Moreover, teachers were asked whethe r 

supporti ve Eng li sh c lass benefits teachers and students or is boring for teachers. Most 

of the respondents (68 . 19%) favo red the benefi ts of supportive Eng lish classes and at 

the same time 59 .08% of them revealed that suppo rti ve Eng lish class is not bori ng for 

them ( items 9 and 10). Hence, one ca n infer that English teachers admit the advantages 
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of supportive Eng lish classes. Moreover, it might mean that helping students IS not 

something boring for teachers. 

The majori ty of the respondents (8 1. 8 1 %) agreed that students need supportive 

Eng li sh c lasses to improve their English ability. On the other hand, in item 13,40.92% 

of them agreed that studen ts do not want to part icipate in supportive English class and a 

significant nu mber of the subjects (3 1.82%) were not sure. 

It seems that teachers believe in the fac t that supp0I1ive class helps students 

improve the ir Eng li sh, but their attitudes towards the partic ipation of students seem 

questionab le. That is to say, teachers seem to consider that students are not wil ling to 

parti cipate in supportive English classes . This shows that teachers are expected to 

encourage and motivate students to participate in the supp0I1ive English class. 

For item 14, 63 .64% responded that the school environment is not conducive to 

implement supportive English classes. This might ind icate that even though teachers 

may want to give support, the situation in the schools is not conducive . 

From item 15-19, teachers were asked to show why some English teachers are 

unwilling to parti c ipate in suppol1ive Eng li sh c lasses. The majority of teachers 

(72.73%) showed the ir agreement with the idea that sa id because of high teaching load. 

(72.72%) of the teachers responded by show ing the ir disagreement with the statement 

that said because of lack of traini ng in tu tori ng. This may show that lack of training in 

tutori ng does not seem to be a facto r fo r teachers' unwillingness to parti cipate. 

Concerni ng the absence of moral or material incenti ve (item 17), most of the teachers 

(77 .2 8%) showed the ir agreement. This ind icates that as teachers do some extra work, 
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rewardsli ncentives are impOliant. Moreover, 22.73% strongly agreed, 18. 18% agreed, 

31.82% were not sure, and 22.73% disagreed with the statement that said because 

teachers do not have time . From this, we can infer that although most teachers showed 
, 

their agreement , there are still some teachers who do not seem to consider the given 

reason as a serious problem. Finally, in item 19, most of the respondents (54.55%) 

showed the ir agreement, where as 27 .28% were not sure. This may show that lack of 

class room mi ght be a factor for teachers to be unwilling to g ive support. 

Hence, it seems that some teachers may not want to participate III supportive 

Engl ish classes for different reasons. Even so, the responses showed that most teachers 

support the idea of supportive English classes if the school environment is convenient. 

Table 3. Ways of Conducting Supportive English Class 

Four items were in cluded under this category to obtain the teachers' responses on 

how support is given to the shldents. 

Responses 

SIr"onglyagree Agree Not sure Dis:lgrce S trongly disagree 

It em 
Total 

5 4 3 2 I 

No 
Fr. % Fr. % Fr. % Fr. % Fr. % Fr. % 

20 - - 10 45.46 II 50 I 4 .54 - - 22 100 

2 1 I 4.54 7 3 1. 82 9 40.91 4 18. 19 1 4.54 22 100 

22 2 909 I 4.54 II 50 6 27.28 2 9.09 22 100 

23 5 22.73 12 54.54 5 22.73 - - - . 22 100 

Findings and Discussions 

In Tabl e 3, teachers were asked to what extent they agree with ways of 

conducting supportive Engli sh classes . For instance, the teachers were asked whether or 

37 



not English teachers teach in supportive Engl ish classes. As a reaction to the statement, 

45.46% of them agreed and 50% of them were not sure. Thi s may imply that some of 

the teachers know that English teachers teach in the supporti ve English classes. At the 

same time, it may indicate that all English teachers may not participate in the supporti ve 

English c lass. Hence, teachers who teach in the supportive English c lasses might be 

asked the ir willingness or se lec ted by the school. 

The teachers were also asked whether or not students get SUPpOIi through peer­

tutoring and cross age-tutoring. Regarding peer-tutoring, 36.36% of the respondents 

agTeed, 40.9 j % of them were not sure, and 22.73% of them disagreed. This may imply that 

peer-tutoring is to some extent practiced to give support for students. However, some 

teachers sti II do not seem to know whether peer tutoring is used or not. Furthermore, 50% 

of the teachers were not sure whether or not students get support through cross-age 

tutoring, 36.37% of them disagreed, and only 13.63% of the respondents agreed. From the 

responses, it seems that students do not often get support through cross-age tutoring. 

In item 23, teachers were also asked whether or not supporti ve English class 

teachers select and adapt learn ing materials. To this idea, the majority of respondents 

(77.27%) showed thei r agreement, and 22.73% of them were not sure. This may indi cate 

that so as to meet the needs and abi lities of supportive English class students, teachers 

seem to use appropriate learning materials. 

In genera l, from the di scuss ions one can infer that regular English class teachers 

teach in the supportive English classes, too. However, it seems that students sometimes 
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get support through peer-tutoring, and they do not get support through cross-age 
tu to rin g. Thus, the findings may also reveal that teachers do not give much attenti on to 
peer tuto ring and cross-age tutoring as means of giving support. 

Responses to the Open-ended Qu es tions 

T here were three open-ended ques tions. They were to be fill ed out right a fter the 
cl osed items. Below are the questions and extracts from some of the most frequently 
given responses. 

T hc teachers were asked to express their Opll11 0nS regarding the relationship 
between regul ar and supporti ve Engli sh classes. To this item, most of the teachers 
suggested that there is a sort of relationship between supportive English classes and the 
regula r c lass. Among the points they mentioned were: 

both di rect towards helping students master the language 

support ive Eng li sh c lasses strengthen students academic achievement. 

Both regular and supportive classes are meant to achi eve good resul ts and help 
students improve their knowledge. 

The regular c lass can be fac ili tated by the Suppo l1i ve c lass 

What is taught in the supportive Engli sh classes ori g in ate from what is taught in 
the regu lar c lass. 

T hey a re pos iti ve ly interre lated, i.e., supportive class g ives ex tra help, but not 
somethi ng totall y new. 

T he same lesson can be g iven to selec ted students fro m the same tex t book 

The regular c lass teacher gets a chance to he lp weak students. 
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Supportive English classes increase the rapport of the students to work and help 

each other. 

From the aforementioned ex tracts it seems that supportive English class 

con tributes a lot to the regular class. Therefore, it can be estimated that there is a strong 

relationship between the regular and supporti ve Eng lish c lasses . 

Furthermore, the teachers were asked to specify what they fee l about supportive 

English classes . Some of the responses indi ca ted that they feel happy to participate in 

the supporti ve English classes. Moreover, they replied that supporti ve English class is 

essential to bring about changes in students' academic performance. However, most of 

the teachers remarked that the school administrators and concerned people should 

create a conducive environment. Let's look at the following comments: 

J feel happy if the materials, classes and time schedules are properly arranged. 

I support the program, but the school should create conducive situations. 

I am not interes ted because I am teaching 30 periods. Hi gh teaching load should 

be improved. 

Supporti ve classes are very useful. I have actually seen changes in students. But 

as to me, the program shou ld be supported by moral and materia ls ass istance to 

the teachers as it is additiona l work. 

Genera lly, the responses seem to show that teachers have positive attitudes 

towa l·ds supportive Engli sh classes if there is a conducive situation in the schools. 

The last question inquired the teachers what they think should be the role of 

Engli sh teachcrs . The maj ori ty of the teachers expressed that Eng lish teachers are 
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expected to help students use English effectively, to arrange and conduct supportive 

Engl ish classes, to participate with full interest and dedication in the supportive class, to 

encourage students to discuss with their friends, etc. Hence, it appears that teachers 

real ize what their role should be so as to help the students. 

4.3. Students' Questionnaire Responses, Interpretation and Discussions 

The results from the data are discussed under the following three themes or 

categories : First, the relationship between regular and supportive English classes, 

second, attitudes of students towards supportive English classes. Finally, how 

support ive English class is conducted. 

The tables that follow show the frequencies of the students' responses to each 

item under each category (for the students' questionnaire see Appendix B). 

Table 1. The Relationship Between Regular and Supportive English Classes 

S ix items were included under this category. The items were meant to get the 

students' responses to show to what extent the supportive class is related with the 

regular one. 

Responses 

Strongly agree Agree Not su re Disagree Strongly disag ree 
Item No Total 

5 4 3 2 I 

Fr. Fr. Fr. Fr. Fr. Fr. 

I 92 8 . - - 100 

2 51 42 7 - - 100 

J 68 23 7 2 - 100 

4 60 32 5 3 - 100 

5 52 35 II I I 100 

6 58 33 5 4 - 100 
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The Findi ngs and Discussions 

As it has been tri ed to mention in chapte r two, to the extent that a supportive 

program is effective, it may have positi ve implications fo r the effec ti veness of the 

teaching- Ieami ng process (Polloway and Patton, 1997). Hence, it can be realized that 

suppOIi ive class may benefit regular class students. 

For instance, the majority of students, that is to say, 92, expressed their strong 

agree ment by saying they have positive attitudes towards leaming English because of 

the supportive Engli sh classes. 

Concerni ng how suppOliive c lasses benefi t students, the majority of them 

adm itted the fac t that they have shown some changes in their leaming. For example, 

most of the students indicated their agreements with the idea that said supportive 

English c lasses have helped them improve their English, learning styles, academic 

perfonnances, and motivation to work hard. It seems that if students show 

improvements because of the support ive Engl ish classes, one can infer that supportive 

class has a sign ificant help to the regu lar class. Regarding the type of lesson, 51 and 42 

of the respondents replied 's trongly agree' and 'agree' respectively. This shows that what 

teachers teach in the supportive class is not something tota lly di ffe rent from the regular 

one. Thi s may show that in the supportive Engli sh class students may get additional 

explanation on what they have learned in the regular Engli sh class. 

In general, regarding the relat ionship between regular and suppoliive English 

classes, the responses given by most of the students indica ted that there is a strong 

relation ship between the two. 
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Table 2. Attitudes of Students Toward Supportive E nglish Classes 

U nder this category e ight items were included to obtain students' reactions to 

supporti ve English classes and the participati on of teachers in the program. 

Responses 
Strongly agree Agree Not sure Disagree Stl-ongly di sagree Itelll No 

Tota l 5 4 3 2 I 

Fr. Fr. Fr. Fr. Fr. Fr. 
7 37 38 17 5 3 100 
8 - 6 5 15 74 100 
9 9 19 38 14 20 100 
10 10 7 35 24 24 100 
II 13 16 41 17 13 100 
12 3 13 26 28 30 100 
13 6 6 28 14 46 100 
1-1 7 8 28 19 38 100 

The Findings and Discussions 

I n the review of related li terature, some researchers indicated that tutoring 

bene fits not only the students but also the teachers. That is why, in item 7, 75 students 

have shown their pos itive att itudes toward the benefit of supportive Engli sh classes for 

students as we ll as teachers . On the contrary, for item 8, whi ch sa id "supportive English 

class is boring for students", most of the students expressed that they strong ly disagreed 

with the g ive n idea. Besides, 57 students disagreed with item 14. Here also, it seems 

that students like to be invol ved in suppoliive English c lasses . 

In Tab le 2, students were also asked to reveal the attitudes they have regarding 

the English teachers' part icipati on in supportive Eng li sh classes. For instance, 28 
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students agreed, 38 students were not sure, and 34 students d isagreed wi th the statement 

that said because teachers teach many classes, they are unwilling to participate in 

supportive English classes. For item 10, 48 respondents showed their di sagreement, and 

a significant number of students (35) were not sure. It seems that students may not 

rea li ze well that lack of incentive can be a factor for teachers to be reluctant. Similarly, 

29 students agreed that some teachers are not willing because they do not have free 

timc. On the other hand, 30 students disagreed and still most of them (41) were not Sllre 

whether teachers are un w illing becallse of lack of free time. It is poss ibl e again to say 

that fo r some stucicnts the suggesteci reasons are not taken as se ri ous factors. Moreover, 

58 students expressed their disagreement with item 12, and still 26 students were in 

dou bt. Finally, with item 13, most of the students (60) disagreed with the reason which 

sa id that because teachers are not motivated. However, for item 14,57 students showed 

their disagreement. T hat means most students like attending the supportive class 

program wh ich is contrary to the attihlde of teachers to the parti cipation of students in 

the supportive En gl ish c lass. 

Hence, frolll the findin gs it IS poss ible to infer that shldents have positive 

attitudes toward supportive Engl ish c lasses. [t also seelllS to show that for some 

students the reasons why teachers are unwilling to parti c ipate in supportive English 

classes are not clear. In short, it seems that students like to participate if teachers are 

volunteer to help them. 
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Table 3. Ways of Conducting Supportive English Class 

Under this category, four items were included to find out what students know 

how support is provided. 

Responses 
Strongl y agree Agree Not sure Di .~ag rcc Strongly tli s:lgl' t'C 

Item No 5 
Tolal 

4 3 2 1 
Fr". Fe. F,. F,. F,. F,. 

15 34 40 16 J 7 100 

16 20 24 J4 15 7 100 

17 12 22 27 16 2J 100 

18 53 27 1 J 2 5 100 

In the revIew of related literature , it has been discussed that there are some 

possibl e ways of conducting supportive English classes. As to Good and Brophy 

( 1997), one way to suppl ement instruction is to arrange fo r students to be tutored by 

some one other than the teachers. Hence, in Table 3, students were asked to express 

their opinions on how students get support. 

Students were asked whether or not Engl ish teachers teach in supportive English 

classes. As a reaction to thi s statement, the majority of respondents (74) showed their 

agreement. This may show that English teachers teach in supportive classes. Regard ing 

whether or not students get support through peer-tutoring, 44 students agreed, 34 of 

them were not sure, and 22 students disagreed. From thi s, we may infer that peer-

tutoring is some what practiced in some schools, but at the same time it seems that the 

idea of peer-tutoring is not used we ll as a means of giving help. Bes ides, 34 respondents 

agreed, 27 of them were not sure, and most of them , 39, d isagreed with the 
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statement that said students get support through cross-age tutoting . [t seems that again 

cross-age tutoring is not as such a common means of giv ing support a lthough it has 

some contri butions. Finally, for item 18, the majority of students (80) showed their 

agreements by saying Engli sh teachers prov ide lea rning activities accord ing to the 

students ' ab ilities and needs . A llin a ll , it is possib le to say that although peer tutoring is 

to some extent used, cross age tutor ing is not often used either because the teachers may 

not understand their benefits or they may consider them unnecessary to g ive support. 

Responses to the Open -ended Questions 

There were two open-ended questions. They were des igned just to make the 

students express w hat they fee l about supportive and regular English classes. Below are 

the ques tions and some excerpts from some of the most frequently g iven responses. 

Item 19 inquired the students to reveal w hat they feel about supporti ve English 

classes. To th is item , almost all students replied that supportive Engli sh class is ve ry 

useful to improve the students ' Engl ish language ab ili ty. Moreover, they ment ioned that 

they a re happy to lea rn in supporti ve Engl ish classes . However, they commented that 

suppol1ive class program should start from the lower grades and much attention should 

be given to make it more effective. In general , mos t of them like the supporti ve class to 

be g iven continuous ly . 

T he fo llowin g were some of the common points mentioned: 

I like the suppol1ive class because it he lps me improve my Eng lish result and 

abil ity. 
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As a lot of students are weak in English, the supportive English class is use ful. I 

am happy. 

We lealll a ll subj ec ts in Amhari c in the lower grades. So, we have di ffi cu lty in 

Eng li sh. The supporti ve class he lps us. 

Support ive class should be given seriously 

We lea rn what we want to learn in the support ive class . So, we like it. 

It initiates me to give more attention to learn English. 

It is very important. So, good teachers s hould teach 111 supportive class . The 

students shou ld learn with interest. 

In short, they have positive attitudes towards suppol1ive Engli sh classes and are 

wi lling to take part in if they get the opportunity. 

The students were also asked to express their opinions regarding the relationship 

betwee n regular and suppol1i ve Eng lish classes . Concern ing thi s question , some 

students sa id that the two are somewhat re la ted. For instance, they stated that when the 

lesson was not clear in the regular class, the teacher exp lained again using additiona l 

examples in the supportive English classes . In add iti on, some other respondents 

indicated how the two are close ly re lated by saying the teachers who teach in the 

supportive Eng lish classes are those who teach in the regul ar c lasses. In genera l, most 

of the respondents agreed that the regular as we ll as the supporti ve English classes a re 

meant to help students develop their Englis h ability. Thus, there is a s trong relati onship 

between them. 

Most of the respondents, for instance, stated the followi ng: 
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Supportive English class is given based on what we learn in the regular class. So, 

they are related. 

In the supportive class, we somet imes lea rn what we do not learn in the regular 

c lass . 

We do a lot of exercises that are related to the regular c lass. 

Somet imes they are not related. In the regular c lass, we focus on the tex tbook, 

but in the supporti ve class we lea rn from other materi als. 

T hey are related, but sometimes we foc us on what we wa nt to learn in the 

supportive c lass. 

In the supportive class, we leam what we do not understand and discuss diffi cult 

questions that may take time in the regular class . 

There is a time limi tation in the regul ar c lass. So, the supp0l1ive class supports it. 

The notes and exercises we get in the supporti ve English classes help to 

strengthen the regu lar class lesson. It is thc branch of the regul ar class . 

Therefore, from the students responses it can be taken fo r granted that the re is a 

rela ti onship between regular and supporti ve English classes. 

4.4. Interview Responses, Interpretation and Discussion 

Due to time constraints, the interview was made with on ly four teachers. They 

were chosen fro m the four schools. The interviewees were chosen purposely because I 

was informed tha t they had the experience in teaching in supportive Engli sh classes, 

and j saw some of them teaching. 
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The following were the interview questions and extracts from some of the 

responses that were g iven. 

In the first quest ion, the teac hers were asked whether there are students who 

could benefit fro m supporti ve Engli sh classes and if poss ibl e to suggest what 

percentage of students need support. Regarding thi s question, a lmost a ll the 

interviewees admitted that there are a lot of students who could benefit. Thi s is because, 

they added, students lea rn additiona l points in the supporti ve Engli sh classes . 

Concerning the percentage, one respondent sa id that at least 40% of the students, 

especially gi rl s, need help. The rest indicated simply by saying some students need 

help . 

For question number two which asked the teachers what support students need, 

most of the inte rviewees indicated that as the students are preparing fo r the nat iona l 

exam, they focus on grammar. However, some of them remarked that students need 

he lp in most of the sk ills. 

I n quest io n number three and four, teachers were asked w hat the strong and 

weak part of supporti ve E ng lish classes, and what kind of relationsh ip is there between 

regular and supportive English classes . The majority o f the respondents mentioned that 

although supportive English class has its own weakness, it has by far a lot of strong 

sides. As a result, most of them further stated that as the suppol1ive Eng li sh c lasses 

enhance the regular class, there is a relati onship between them. Moreover, almost all of 

them expressed that the content is much related to the regular lesson. 
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[n ques tion five and s ix, the interviewees were asked whether they wou ld be 

willing to parti c ipate in supporti ve Engli sh classes or not. Most of the in te rviewees 

repOJ1ed that they are willing to he lp students, and some of them added that they are 

teaching in supporti ve Engli sh c lasses . Whether or not other English teachers are 

in teres ted in teaching in supporti ve Eng li sh classes, most o f them explained that it is 

difficu lt to ta lk about them. However, they stated that there might be some teachers 

who may not be wi lling to be in volved in supporti ve Engli sh classes for a va ri ety o f 

fac tors. For instance, some o f the interviewees indicated that some teachers may be 

reluctant because they teach many c lasses and there is no incentive from the school. 

For question number seven which asked teachers to suggest solutions to make 

suppol1ive English classes more effective, almost all the interviewees suggested that the 

school admini strators should crea te conducive situations to conduct supporti ve English 

class program. Moreover, some of them commented that teachers as we ll as students 

should beli eve in the benefit of the program. Overall , the responses indi cated that there 

are a lot of things that shou ld be fulfill ed by the cooperati on of teachers, students , and 

school administrators to make the program more effec ti ve. 

In general, what teac hers responded for most o f the questi ons in the 

questionna ire are a lmost s imila r to their responses for the interview quest ions. As to the 

researchel!s understanding, almost all teachers support the idea of supporti ve Engli sh 

classes, but the necessary conditions should be taken into account for the participation 

o f teac hers and students in parti cular and for the success of the supportive program in 

general. 
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4.5. Interpretation and Discussion of Classroom Observation 

The classroom observation was made at Hai le Mariam Mamo Secondary School. 

observed the supportive and the regular English classes for two sessions each. The 

supportive English classes are conducted two days a week. The ti me allotted for each 

period is an hour. Because of time constrain ts and other inconveniences, I could not 

observe the other classes in the other schools. Besides, so as to enable me to see the kind of 

connection between regular and supporti ve English classes, I observed one English teacher 

who was teaching in both classes . Hence, the classroom observation was employed to get 

some ideas as to how the supportive English class is related to the regular English class. 

DUling my observation, an attempt has been made to see whether or not there is 

a simi larity between regular and supportive English classes on the following points. 

method of instruction 
learning materi als 
learning activities / content 
classroom interaction 
student grouping, etc 

Taking the above poin ts into account and some other points, I observed both 

regular and supportive Eng lish classes for two days each. 

Regarding the method of instructi on and presentati on of the lesson, the teacher 

almost used the same style of presenting the lesson. That is to say, in my two days class 

room observation , r saw that the teacher first revised the previous lesson and proceeded 

to the new topic. In both classes, I observed that, the teacher used a combination of 

deductive and inducti ve method of teaching. However, the method of instructi on was 
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not the same. For instance, he explained in detail and gave bri ef notes in the suppol1i ve 

English class . Hence, the way he taught the lesson was not exac tl y the same as tha t of 

the regu lar class. 

Conceming the kind of leallling materia ls, in the regular class, the teacher used 

the published textbook whereas in the supportive Eng lish class he used oth er 

supp lementary materia ls in addition to the textbook. Thus, there is a so rt of relat ionship 

as far as the learning material s are concerned. 

S imilarl y, the leaming acti vities in the regul ar c lass focused on the textbook and 

the learn ing activiti es in the supporti ve class were somewhat frol11 the students' tex t. 

That is to say, the teacher discussed other related tasks out side the students' textbook. 

During my firs t day observation, [ observed that the teacher was revis ing and giving 

additional exercises which were related to w hat students [earned in the regular class. 

However, during the second day of my observation, students were lea llling different 

lessons. In the regula r c lass, it was a reading comprehens ion lesson, where as in the 

supporti ve Eng li sh class it was a grammar lesson. So, it can be said that the con tents or 

learning activit ies seem sometimes the continuati on of the regular class, and sometimes 

diffe rent. As a result, one can in fer that the contents, in the regular and supporti ve 

Eng li sh classes are to some ex tent simi lar. Moreover, it seems that the choice of the 

content in the supp0l1i ve Engli sh class might be acco rding to the needs of students and 

the leve l of diffi culty. [n other words, teachers mi ght know what s tudents need to lea rn 

or students themselves mig ht in fo rm teache rs w hat kind of learning activities they want 
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to learn. For this reason, the content sometimes may not be similar in the regular and 

supporti ve English classes. 

Moreover, j observed that the classroom interaction style was almost the same in 

both classes. j observed that the teacher asked quest ions, praised students, expl ained the 

lesson, and gave instruction. At the same time, students answered ques ti ons, asked 

ques tions, talked to each other and participated. Besides, the teacher ordered students to 

do some exercises in group and pair, and somet imes he asked ques ti ons individuall y in 

both c lasses . So, there is high similari ty in class room interact ion between regul ar and 

supportive English classes . 

In general, altho ugh it IS diffi cult to come to a sort of generali zation , it is 

possibl e to say that w hat teachers teach and the way they teach are not something 

tota lly different. However, from my discuss ion with the teacher whom I observed 

immed ia tely afte r the c lass was over, I somewhat rea l ized that teachers sUlllmarize what 

students have learn ed, g ive add iti ona l exerc ise and notes, and discuss clearl y in the 

supporti ve English c lasses. Moreover, I understood that teachers in the sup porti ve 

Eng lish class use di fferent ways o f teaching . Thus, the important point is that in both 

classes teachers are trying to help students improve the ir Eng li sh and academi c 

performance. That is why, teachers as we ll as students seem to agree that supporti ve 

class should be re lated to the regul ar class. Neve rtheless, thi s does not mean that 

everyth ing in the regul a r class should be appl ied or repeated in the same lllanner by the 

same teacher. 
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4.6. Summary of the Results 

As it has been stated earlier, the main object ive of the study is to find out the 

relationship between regular and supportive English classes . To achieve this major 

objec tive and other specific ques tions, ques tionnaire, interview, and c lassroom 

observation were used to collec t the necessary information from teachers as well as 

students. Hence, the data gathered were analyzed and the fi ndings were discussed. 

The results that were obtained through the teachers' and students' questionnaires 

were to some extent inten·elated. The questions in the ques tionnaires were grouped 

under three categories . T hese were: the relationship between regu lar and supportive 

English classes, the attitudes of teachers and students toward suppOliive Eng lish 

classes, and how supportive English class is conducted. 

From the responses of both subj ects, it was understood that supportive c lass is 

related to regu lar English class in the types of lessons students learn , materi als used, 

activ ities presented, and teachers method of teaching. However, everything in the 

supporti ve English class is not the exact copy of what has happened in the regular c lass . 

Moreover, teachers confirmed what has been found out through the 

questionnaire during the interview. Most of the teachers, for instance, sa id tha t 

supportive English class is related to the regular class as it enables students to 

understand better what they have leallled in the regu lar class. Besides, as the lesson in 

the regu lar c lass serves to start the discuss ions and proceed to do other additi onal 

ac ti viti es the two are strongly related. 
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Besides, the classroom observation also revealed that teachers help students by 

raising some points which they think are re levant and some what challenging for the 

students from the regul ar class . Thus, it is poss ibl e to say that the results obtained 

through the three tools are almost similar. 

Teachers and students were also asked whether they have positive attitudes 

towards supportive English classes or not. The findings of the questionnaires showed 

that teachers as well as students support the idea o f suppOliive English class as it helps 

students improve their Engli sh ab ility, academic perf0 ll11anCe, and learning styles. This 

positive attitude towards suppDliive English class is also confirmed by teachers during 

the interview. Moreover, in the open ended questions in the quest ionnaires, and the 

interview questions, teachers responded in the same way by saying they have positive 

attitudes towards suppoliive Engli sh classes if there are conducive situations to 

implement the program effecti vely. Furthermore, it was observed that students learn 

with interest in the supportive English class. Hence, it seems that the results are 

interconnected. 

Finally, what teachers and students responded regarding how supportive English 

class is conducted was the same. The results of the questionnaires showed that support 

is mainly given by English teachers. This was con finned during the classroom 

observation. 

In general, the results that were obta ined through the questi onnaires, interview, 

and classroom observation were compl ementary. 
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5.2. Conclusion 

[n this study, an attempt has been made to explore the relationshi p between regular 

and supportive English classes in four secondary schools in North Shoa. Based on the 

findings of the investigation, the following conclusions are reached. 

The study showed that there is somewhat a positive relationship in the kind of 

learning tasks students learn, the materials used, and the goa ls of teaching English. The 

study also showed that most of the teachers and students have positive attitudes toward 

supporti ve English class. [n addition to thi s, the study revea led that there are some facto rs 

which may have negati ve impact on the program. Moreover, it is found out that supportive 

class is not we ll implemented by peer tutoring and cross-age tutoring. As a result, the study 

indicated that students get support from their Engli sh teachers. 

Therefore, it can be concluded that the findings of this study are almost inline with 

what has been stated in the literature part. That is to say, supportive English class is 

conducted because it contributes a lot for the success of the regular class students. For 

instance, the supportive English class should help students improve their academic 

performance as well as their English ability. Hence, although the idea of conducting 

supportive English class needs to be clearl y understood by teachers and students, there is a 

practi ce of giving support which is intended to strengthen or enhance the regular Eng li sh 

class. 

Moreover, a lthoug h both teachers and students have pos itive attitudes toward 

suppolii ve Engli sh class , there are still some problems, for instance, lack o f incenti ves, 

high teaching loads, etc., whi ch make, espec ially, teachers unwill ing to parti c ipate in 

57 



the supporti ve Eng lish classes. Thus, the e ffectiveness of the supportive English class in 

the schools might be questionable as teachers might not support students whole 

heartedly. T his should be taken seriously by the school administrators, teachers, and 

students . 

In addition, it can also be concluded that supportive English class is mainly 

conducted by regul ar English class teachers . So, it seems that even though peer-tutoring 

and cross-age tutoring are some ways of givi ng help to students, they are less practiced 

in the secondary school s. So, thi s might indicate that the schools do not have l11uch 

experience in using peer tutoring and cross-age tutoring. 

In general, the schools conduct supportive English class by considering the 

relationship it has got with the regular class. Yet, a lot of things should be taken into 

account to implement supportive English c lass in such a way that it may contribute to 

the success of the students. 

5.3. Recommendations 

On the basis of the findin gs, the fo ll owing pedagogical recommendations are 

suggested: 

I. As the l11ain purpose of giving support is to help students become better Engl ish 

language learners, school administrators should try thei r best to create a 

conducive environment for the il11pl ementation of the program, and encourage 

teachers as we ll as students to participate whole heartedly. 

2. English teachers as well as students should believe in the fact that supportive 
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English classes may benefi t the regular class and should give due consideration 
before and after start ing the program. 

3. Students as well as teachers should know the purpose of the supportive English 
class program and the responsibiliti es that accompany being a tutor. Moreover, 
teachers and students should participate in supportive English classes not 
because it is imposed by the school administrators but because it is necessary to 
do so. 

4. Since the present study is not a large scale study given the li mited number of 
teachers and students involved, further study embodying more subjects and more 
elaborate issues of supportive class might be necessary to be conducted. For 
instance, interested researchers can proceed their study on the effectiveness of 
supportive English classes on the performance of students, or maj or problems / 
facto rs affecting the implementation of support ive classes , etc. 

5. Finally, teachers who have the motivation to deve lop a peer or cross-age tutoring 
program need to take several considerations in to account before launching the 
program. They include the teacher(s), school resources of space and materials, 
and the students who are to be tutored or who are to serve as tutors. 
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Appendix A 

Dear Teacher, 

Addis Ababa University 

School of Graduate Studies 

Institute of Language Studies 

Department of Foreign Language and Literature 

Master's Thesis Teacher's Questionnaire 

The main purpose of this questionnaire is to gather facts and evidences on 

teachers' attitudes towards the relat ionship between I'egular and supponive English 

classes in secondary schools. 

You, as a teacher, would agree with the idea that there should be a direct 

relationship between regular class teaching and supportive English classes. It is 

assumed that you provide support for your students by arra ng ing tutorial programs. Thi s 

is because it is you who can conduct the supportive Eng li sh classes program, 

Thus , the out come of this questionnaire directly depends up on you r genuin e 

response to each item, Therefore, you are kindly requested to give your frank opinion. 

Thank you for you r cooperation. 

GJ 



PART 1. GENERAL INFORMATION 

I. Your a) age: ______ years 

b) sex : (p lease write "M" or "F") 

c) nationality _____ _ 

2. Fi eld of spec ialization _____ _ 

3. Your academic qualification (Diploma, B.A ., etc) _____ _ 

4. Your teaching experi ence ______ years 

5. Name of your curren t school _ ____ _ 

6 . Number of periods per week allotted for English _____ _ 

N .B. - make sure you have answered all of the questions 

- 110 need to write your name 

Part 2: 

Please put a tick mark ("'.1) in the appropriate box which you think is proper. 

5 = Very highl Strongly agree 

4 = High I Agree 

3 = To some extent I Not sure 

2 = , Low I Disagree 

1 = Very lowl Strongly disagree 
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F ive rating scales are given for the followin g ideas/statements, Please, read each 
statement and put ("X") m3l'k in the appropl'iate box if you: (5) strongly agree (4) 
agree (3) not sure (2) disagree (1) strongly disagree 

No S ta te men ts 
Rat in o scales 

5 4 3 2 1 
I Supporti ve Engli sh classes students may show improvements In 

pos iti ve attitudes about themselves , 

2 The learning ac tiviti es selected for supporti ve class re late to the 

tex t book. 

1 Supporti ve c lass snldents may be moti va ted to work hard more J 

than be fore. 

4 Supporti ve Eng li sh c lasses lead to better learning and resul t. 

5 As a resul t of participati ng in suppol1i ve Engli sh c lasses, regular 

c lass s tl ldents may show i m provemen ts In the ir academi c 

performance 

6 As a resul t o f participating in supporti ve Eng li sh classes, regul ar 

c lass snldents may show improvements in the ir lemlling styles 

7 As a result of partic ipating in supporti ve English classes, regular 

class stu dents may show improvements In the ir enthu siasm for 

a ttending schoo l 

8 Eng lish teachers have a responsibi lity to pa rtic ipate in support ive 

Eng lish c lasses 

9 Supporti ve English class bene fits both teache rs and students . 

10 Supporti ve English class is boring for teachers . 

II Eng lish teachers as we ll as school adm i n is trato rs support th e 

tuto ri al English program. 

12 Students need supporti ve English classes to im prove the ir Engli sh 

ab ility 

13 Students do not want to parti cipa te in supporti ve Engli sh classes 

because they are not moti vated . I I I I 
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14 The school environment is not conducive to implement supportive 

class 

15 Some English teachers may not be wi lling to be involved In 

tutorial English program because of high teaching load 

16 Some English teachers may not be willing to be involved In 

tutoria l English program because they are not trained in tutoring. 

17 Some English teachers may not be willing to be involved In 

tutorial English program because there is no moral / materia l 

in centive. 

18 Some English teachers may not be wi 11 ing to be involved In 

tutorial English program because they do not have free time. 

19 Some English teachers may not be wi ll ing to be involved In 

tutorial English program because of lack of classrooms. 
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No Statement 
Rating scales 

5 4 3 2 1 

20. English teachers teach in supportive English classes 

21 Students get support through peer tutoring 

22 Students get support through cross-age tutoring 

23 Supportive English classes teachers select and adapt learning 

materia ls. 

Please Write Your Answer for The Following Questions 

24.1n your opinion, what is the relationship between regular and supportive English 

classes? 

25 . What do you fee l about supportive English classes? Please speci fy 

26. What do you think the role of English language teachers should be to help 

shldents? 
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Appendix B 

Dear student, 

Addis Ababa University 

School of Graduate Studies 

Institute of Language Studies 

Department of Foreign Language and Literature 

Master's Thesis Students' Questionnaire 

STUDENT QUESTIONNAIRE 

The main purpose of this questionnaire is to gather facts and evidences on 

students' attitudes towards the relationship between regular and supportive English 

classes. 

Thus, the out come of this questionnaire depends upon your genuine response to 

each item. Therefore, you are kindly requested to give your frank opinion. 
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Seid Mohammed 

Post Graduate student 



REMEMBER 

I. Make sure that you have answered all the questions. 

2. Please try to fill in the questionnaire by yourself. There is no need to consu lt 

others 

3. No need to write your name 

PART 1: GENERAL INFORMATION 

I. Name of the school --------------------------
2. Grade ________________________ _ 

3. Sex age __________ _ 

4. The total number of periods per week allotted for English __________ __ 

5. The total number of students in your class _____________________ __ 

PART 2 

Five rating scales are given for the fo ll owing ideas and ques tions. Please, read 

the questions or statements and put an ("x") mark in the appropriate box which you 

think is proper 

5 = Very highl Strongly agree 

4 = High I Agree 

3 = To some extent I Not sure 

2 = Low I Disagree 

1 = Very lowl Strongly disagree 
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Five rating scales are given for the following ideas/ statements. Please, read each 

statement and put an ("X") mark in the appropriate box if you: (5) strongly agree 

(4) agree (3) not sure (2) disagree (1) strongly disauree. 

No Statements 
Ratinu scales 

5 4 3 2 1 

I I have a positive attitude towards leaming English because of the 

supportive English classes 

2 Supportive classes teachers teach what is related to the regular 

class 

3 Supportive English classes have helped me improve my English. 

4 Supportive English classes have helped me Improve my 

Leaming styles 

5 Supportive Engli sh classes have helped me Improve my 

academic performance 

6 Supportive English classes motivates me work hard more than 

before 

7 Both teachers and students will benefit from tutoring 

8 Supportive English class is boring for students. 

9 Some English teachers are not willing to be involved 111 

supportive English classes because they teach many classes. 

10 Some English teachers do not like to participate in supportive 

Engli sh classes because of lack of moral or material incentive. 

II Some English teachers are not willing to be in volved 111 

suppOliive classes because they do not have free time. 

12 Some English teachers are not wi lling to be involved 111 

suppoliive classes because there are no extra classrooms. 

13 Some English teachers are not willing to be involved In 

supportive classes because they are not motivated. 

14 Most students do not like attending the supportive Engli sh 

programme 
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No Statements 

15 English teachers teach in suppOliive English classes 

16 Students get support through peer-tutoring 

17 Students get support through cross-age tutoring 

18 English teachers provide learning activities according 

students' abilities and needs. 

IV. Please Write Your Answer for the Following Questions 

19. What do you feel about supportive English program? 

Ratin o Scales 

5 4 3 2 1 

to the 

20. In your opinion, what is the relationship between regular and supportive English 

classes? 
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Appendix C 

lNTERVIEW QUESTIONS FOR TEACHERS 

I. In your opin ion, are there students who could benefit from suppoli ive English 

classes? If yes, what percentage of students do you think need support? 

2. What support do you think they need? I.e ., in which language skill! area do the 

students need he lp? 

3. Can you describe the strength and weak ness of the supportive classes? 

4. What sort of relationshi p do you see with regular class? 

5. Would you be w illing to partic ipate in supportive Engli sh class? If, no, why? 

6. In your view, are there some English teachers who don ' t like to participate in 

supportive class? If yes, what do you think is the reason for them to be 

reluctant? Are there any problems? 

7. In your opinion, what should be done to make the supportive English classes 

more effective? 

8. Do you think the leami ng materials are appropriate to students? If no, do you 

think they need to be adapted? 
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Appendix D 

I nterview Transcription 

I . In your opinion, are there students who could bene fi t from supportive English 

classes? If yes , what percentage of studen ts do you th ink need support? 

T I= Yes, of course [wri nkl ing is fo re head]. In my opini on, I can say some 

shldents at least can be benefited from supportive English classes because they can get 

add iti onal knowledge and therefore they can improve their knowledge. 

Well , it is di f fi cult to give this much percent. But, at least 40%, you can say, at 

least 40% of the shldents especially girls need much help. This is what [ can say. 

T2= Yea [strongly] um , students actually bene fi t a lot from th is suppOitive 

Engli sh class. ACh13ll y, [ haven't the written percentage in my hand. But, 1 know, 

shldents come to thi s program with their own interes t. Therefore, their number [SIC] is 

not very less [SIC] . It is important to menti on here. 

T3 = yes, ah , according to my view, that is based on my previous assessment 

st31ting from 1994 Eth . C., I have been teaching the g irls grou p and thi s group they are 

benefiting like of the others [SIC]. Means those who are getting other supporti ve class . 

Means boys and g irls who are taki ng thi s part . And in my view, this suppOliive Eng lish 

c lass, espec ially fo r girls, they will have an enterta inment, they wi ll react each other 

[one another] and they will have a good materi al that they discuss up on. And that will 

help them for the national examination. Especially, last yea r they scored good marks as 

to my understanding. There fore, they ge t some know ledge, especially, on grammar part, 

li steni ng and writing . As to my understanding, they are benefic ial. 

Yea, when you come to this part, in fact, these students especia lly the girls need 

help. There are 52 girls and among these one fourth o f them sti ll need he lp. 

T4 = Alright, [with confidence] as fa r as my understand ing is co ncerned, there 

are a lot of students who could benefit fro m supporti ve c lasses. Because the main 

advantage o f supporti ve English classes is to help students improve their diffi culty in 

learning Eng lish. So, it benefits them improve their English. 
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Regard ing the percentage of students, it might be a little bit difficu lt for me to 

say th is percentage need help, but most of the students, I th ink, need help. 

Q2. Wllat support do you think they need? I.e ., in which language skill / area do the 

students need help? 

TI = Well [stretching his hands] when we give addi ti onal suppol1i ve classes, 

most of the classes are based on grammar. But students, in my opinion, I say students 

should emphas ize on the skill s, espec ially, speaki ng, li stening, and others sk ills. 

T2 = Yea, [nodding hi s head] actually students rea lly need he lp, um, fo r your 

information, I am teaching grade ten students. Therefore, students at th is grade need 

support fo r or in the way that can prepare them for the national exam. T here fore, we 

mostly focus on the written materials and on the grammar part of the lesson. Therefore, 

pal1icu larly, we don't focus on li stening and speaking. Just around the written mate ri a ls, 

vocabul ary, and grammar. 

T3. yea, ah, th is time they are, it is according to the ir interest that we a re 

teaching them. Their interest is on the grammar part and comprehension part. So that I 

have started with the grammar and continue the comprehension part next. But I am 

trying to motivate them, you know, in speaking. Not necessaril y in speaking but some 

times I am trying some comprehension work [SIC] by li stening exercises [texts]. You 

know, we are trying to make up all the skills to develop. 

T4 = well , regarding the kind o f language skill s, the students are not this much 

profic ien t in all language ski ll s. Therefore, there are some students \Vho have a problem 

in reading, writi ng, speaking, grammar, etc. So, it depends on the, what can I say, the 

knowledge of the students. So, most students, [ think, need help in most of the language 

skills . 
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Q3. Can you describe the strength and weakness of the supportive English class? 

TI = Well , r can say it has many strong s ides, but the weakness could be related 

to the admini stration. If there is no good administration to conduct, to arrange 

supportive c lasses, there will be a weakness . But in most cases, it has many good s ides. 

T2 = Yea, this program, it has its own strength . To mention, students who have 

some difficulty in understanding some grammatical forms and exercises in the 

class room get an a ltemative class here. Therefore , they can internalize and practice 

more what they learned in the class room . And then, it is the right place to solve some 

of their problems. 

As a weakness, what I can menti on is some students don' t regul arly attend . That 

IS to say they sometimes miss it, when they mi ss the class, there could be a sort of 

difference among them. I think, that is the main problem of the students. And 

sometimes they become overloaded and then they may become tired and we may face 

diffi culty in alTanging the program. 

T3 = [with confidence] well, the strong, the stronger [SIC] part is more 

comparing with the weakness. Because the strong part is that these students do have 

their own interest first of all. And because of the ir interest [interests] they are giv ing the 

same weight as that of the regular class. So that they are conveying in do ing some 

exercises. So it is very strong, it will g ive them more support to the regular class . 

The weakness is they do have time shortage, time shortage because they are in 

both shi fts and the number of subj ects they are learning are almost nine subj ec ts. So 

that may be because of this time they do have a fear to give the attention to their 

Eng lish. This will make them not to deal more and more practical aspect of Eng lish. 

Any way, it wi ll , as [ told you, it will have good impacts on the girls who are involving 

[SIC] in the supporti ve class . 

T4 = [n my opinion, the supporti ve Eng li sh class has got its own strong as well 

as weak part. When we come to the strong part of it, as [ said , it bene fit s the students a 

lot. [t helps students improve the ir English ab ility. And also it makes students leam 

from one another. So, s ince it has got thi s ki nd of advantage fo r the s tudents, it has thi s 
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strength. When we come to the weak part, if suppoli ive class is not properly managed 

by teachers, if the students don't rea lize why they are getting support, it may not be 

effective. So, s ince it is not sometimes properl y managed by the school ad mini strators 

and teachers, it fai ls . The teachers don ' t give support continuously. They j ust start and 

stop in the middle. This is the weakness o f supporti ve English classes . 

Q4. Wllat sort of relationship do you see between the regular and supporti ve Eng li sh 

c lasses? 

T I = Yes, of course [serious ly). The Eng lish suppoli ive class is just to enhance 

or to suppoli the regular class by giv ing or strengthen [SIC] the students knowledge. 

Therefore, it helps the regular c lass by fac ilitating the studen ts ac tivit ies in the classes 

and the students' knowledge of the language. So, it has many relationships. 

T2 = Yes, actually what the students are taught in the suppoliive c lass is much 

related to the regular class . Ah, we give them much exercises in the supportive class 

because, um, in the supporti ve class they can get an opportunity to practi ce what they 

actuall y learned in the classroom. Therefore, as it wi dens their opportunity o f practicing 

the skill s they learned in the classroom, it is much related. 

T3 = Yes, well, there is a relationship between the regular and supporti ve 

Engli sh c lasses. You know, the content that I am preparing for them is more of the 

regul ar type because it is going to give them much practi ce. Wllat my duty is I am 

going to elaborate or I make them do more. They will ge t more materials from me in 

addition to the regular. They do have some link, but not all because the timc schedul e 

for supportive c lass is once in a week. Except the time sholi age, there is some how a 

relati onship with the regular class . 

T4 = yes, there is a relationship between regul ar and suppoliive Engl ish classes 

because, you know. in the suppol1ive c lass students get an opportunity to rev ise what 

they have lea rned in the regular c lass. It may not be repeated in the same manner. The 

same thing may not be repeated. But since teachers may give di ffe rent exerc ises to 
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make students understand what they learned in the regular class, it may help them a 

great deal. So, there is a link between the two. 

Q5 = Would you be will ing to partic ipate in supportive English c lasses? If no, why? 

T I = [Strongly] definitely, yes . I even shou ld not be asked. I myself in my own 

intention have a plan to prepare supportive classes for my students and therefore, I am 

100% sure to participate. 

T2 = Yes, [ am actually do ing that, Uh, I came to this school three yea rs ago. 

And I have been g iving thi s support since 1993 E.e. Therefore, I be li eve that it is very 

important for our students. So, I am willing to dose. 

T3 = [Nodding his head] Yes, why not, I am doing this and r li ke it. Even I am 

encouraging not on ly the g irls but a lso the boys. Now r have st3lied with other classes 

whi ch I am engaged at the very beginning with grade ten students. Now, I prepare them 

fo r the national exam. r am just making [S IC] Friday and Saturday. I am sharing my 

time almost from two to four hours. So, I don' t mind whether it is with payment or not 

because I I ike to share my own experience to the students . 

T4 = I am willing to participate because one of the duties of teachers is to 

support or he lp students. However, there shou ld be some conditions that shou ld be 

fu lfilled. 

Q6. In you rev iew, are there some English teachers who do not like to parti cipate in 

supportive Engli sh c lass? If yes, what do you thin k is the reason? 

T I = Please, repea t, ... ok, [hes itating] probably, I don ' t th ink. Probabl y, there 

could be very few teachers, but this could be related to hi gh teachi ng load. Otherwise, 

personally, I don't th ink so. 

T2 = I can, I can say yes, because I don ' t see some of the teac hers are in te res ted 

III proceedi ng this program. And some of them don't actually parti cipate in thi s 

program. I can say this. The first thi ng is that what I heard from others is when people 

do some ex tra work they need some incenti ves. Ah, when that is not provided from th e 
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school or when the students are not capable of paying some money for them as they 

teach as ex tra periods, they are not willing to take part here. 

T3 = Well , it's diffi cul t to answer this question because my motivat ion and the ir 

moti vation wi ll not match [SIC] sometimes. But the school itself is encourag ing the 

teachers by providing the depm1ments just to give tutoria l class. And due to that every 

teacher is participating. But when you come to the se l f initiation , that is a prob lem. 

Because, maybe the incenti ve, the finan cial incenti ve, is the most signifi cant part as to 

my understanding because if they are go ing to do the whole shift we ll , hal f of the shift 

is the regul ar duty and hal f of that is they are going to earn money. So, if the school 

provides suppol1 through a project, I th ink every body is will ing. 

T4 = Who knows the re might be. [n my view, there are some teachers who don't 

li ke to parti cipate. Of course, they may have their own reasons. For instance, some 

teachers teach large number of periods, so that they might be tired to come and g ive 

support. But if the situati on is conducive, 1 think, teachers may be willing. Otherwise, 

some teachers may not be willing. 

Q7. In you opinion, what should be done to make the suppol1ive Engli sh classes more 

effective? 

T I = Yes, to make the supporti ve class more effec ti ve at least the admini stration 

should he lp by arranging classes, the texts , and the necessary material s that should be 

necessary for the students and the teachers. 

T2 = Yea, first of a ll , teachers should beli eve in the advantage of giving thi s 

supportive c lasses. The results of the students are the effect o f the effort that we make. 

Therefore, to make this supporti ve classes effecti ve, teachers should fi rst be convinced 

in [SIC] giv ing suppol1. 

T3 = What should be done? [repeating the ques tion] Well. The department is the 

main source as to my understanding. The department is going to have its own meeting 

and teachers are go ing to g ive their opin ion. May be they can produce their own projec t 

to ass ist the poor or even average and the best students and in such a way they can 
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provide the projec t to the school. They can get a [SIC] certain financia l bene fit. T his is 

one way, or else, the other wi ll be the department just try [SIC] to give the supervisors 

to have program and with in a week teachers can give support. Grade nine teac hers for 

grade nine students, grade ten teachers fo r grade ten students, etc. But as to my 

understanding the economic bene fit is much impoliant. Therefore, if there is a financial 

support, it will be one way to solve the problem. 

T4 = I think there are a lot of things that should be fulfilled to make the 

supportive classes more effec tive . One, the teachers themsel ves should be initiated, and 

should believe in the fact that supporti ve c lass is benefic·ial fo r the students. At the same 

time, the students themselves shou ld admit the fact that they have some diffi culties and 

be willing to participate in the program. 

The other thing is that the school should create a conduc ive environment for 

teachers as we ll as the students to conduct supportive Engli sh classes. And some 

conditions like rewards and incentives should be given to the teachers. 

Q8. Do you think the leaming materials are appropriate to students? Wl1at and how do 

you use in the supportive c lass? 

Tl = I don 't th ink [shaking his head]. It is not good to use the same materia l in 

the supporti ve c lasses unl ess and otherwise there is a prob lem of add itional materi a ls . 

Supportive c lass should be supported by additional materi als, that could fac ilitate the 

regular class. 

T2 = yea, actually, the material s are organized in the way that the students can 

handle them. I don ' t think that the re is much diffi culty in treating the materi als for the 

students. But, teachers are expec ted to simpli fy and also use add itional materi als. 

T3 = Well , in the supporti ve class there is usuall y a summary note taken from 

the text book. The leam ing material is not as such a big problem. But teachers can use 

other mate rial s from the school library. 

T4 = Well , it depends on the level of the students. Of course, the mate rial that is 

used in the regul ar c lass mi gh t be app ropriate for some students, it may not be for 
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others. So, if the teacher is going to use the same materi al which is not appropriate for 

some students, it may not be good. So, the teacher in the supportive class is expected to 

make some necessary changes, to adapt and simplify the material according to the 

ab il ity of the students. In my view, teachers can use some other related mate ri als to he lp 

students . 
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Appendix E 

Observation Checklist 

No Items 
Reoular class Supportive class 

Yes No Yes No 

1 Teaching style 

I. I. Inducti ve ..j ..j ..j ..j 

1.2. Deduct ive ..j ..j ..j ..j 

1.3. A combination of both ..j ..j ..j ..j 

2 Learning Materials 

2. 1. Published text book ..j ..j ..j ..j 

2.2 . Supplementary material s ..j ..j 

2.3 . Adapted published material s 

3 Learning Tasks 

3. 1. lnvolve interaction ..j ..j ..j ..j 

3.2. Promote information sharing ..j ..j ..j ..j 

3.3. Relevant to the students needs ..j ..j ..j ..j 

3.4. Match with student interest ..j ..j ..j ..j 

4 Learner Grouping 

4.1. Pai r work ..j ..j ..j ..j 

4.2. Group work ..j ..j ..j ..j 

4.3. Indi vidua l ..j ..j ..j ..j 

5 Classroom Interaction 

5.1. Teacher asks questions ..j ..j ..j ..j 

5.2 . Teacher expla ins the lesson ..j ..j ..j ..j 

5.3. Teacher gives direction ..j ..j ..j ..j 

5.4. Teacher praises ..j ..j ..j ..j 

5.5. Teac her cliti cizes x x x x 

5.6. Students ask questi on ..j ..j ..j ..j 

5. 7. Students answer questi on ..j ..j ..j ..j 

5.8. Student talks to another student ..j ..j ..j ..j 
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Appendix F 
Teachers' Responses 

Strongly agree Agree Not sure Disaoree Strongly disagree Total l Item " 
5 4 3 2 1 

No. Fr. 0/0 Fr. % Fr. 0/0 Fr. 'Yo Fr. °/0 Fr. (X, , 

1 8 36.37 14 63.64 .. .. .. .. .. .. 22 100 

2 9 40.91 11 50 1 4.54 1 4.54 .. .. 22 IDa 

3 17 77.28 3 13 .64 1 4 .54 1 4 .54 .. .. 22 100-

4 18 8 1.82 3 13.64 .. .. 1 4.54 .. .. 22 1(10 
.-

5 15 68. 19 6 27.27 .. .. 1 4 .54 .. .. 22 100 
.. -

6 1 1 50 8 36.37 3 13.63 .. .. .. .. 22 100 

7 10 45.46 7 31.82 3 13.63 2 9 .09 .. .. 22 IPO 

8 13 59.09 7 31.82 2 9.09 .. .. .. .. 22 11)0 

9 7 31.82 8 36.37 7 31.81 .. .. .. .. 22 Ino .. 

10 1 4.54 2 9.09 6 27.28 9 40.9 1 4 18 .1 8 22 I (10 
-

11 10 45.45 8 36.37 3 13.64 1 4.54 .. .. 22 1(10 

12 13 59 .09 5 22.72 4 18.1 9 .. .. .. .. 22 1(10 

13 3 13.64 6 27.28 7 3 1.81 5 22.73 1 4.54 22 1(10 

14 6 27.28 8 36 .37 4 18.18 3 13.63 1 4.54 22 100 
15 7 3 1.82 9 40.91 3 13.64 2 9.09 1 4.54 22 1(10 

16 .. .. 3 13.64 3 13 .64 9 40.91 7 3 1.8 1 22 1(10 

17 7 31.82 10 45.46 3 13.64 1 4 .54 1 4.54 22 1(10 ._-
18 5 22.73 4 18.1 8 7 31.82 5 22.73 1 4 .54 22 1(10 

19 5 22.73 7 31.82 6 27 .28 3 13.63 1 4 .54 22 1(10 
-

20 .. .. 10 45.46 11 50 1 4.54 .. .. 22 1(10 

21 I 4.54 7 31.82 9 40 .9 1 4 18.19 1 4.54 22 1(10 

22 2 9.09 1 4.54 1 I 50 6 27.28 2 9.09 22 100 
23 5 22.73 12 54.54 5 22.73 .. .. .. .. 22 I Of) .-
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Appendix G 
Students' Responses 

Item 
Stro ngly Agree Agree Not sure Disagree 

5 4 3 2 
No. 

Fr. % Fr. % Fr. 0/0 Fr. 0/0 
1 92 92 8 8 - - -
2 51 51 42 42 6 6 -
3 68 68 23 23 7 7 2 
4 60 60 32 32 5 5 3 
5 52 52 35 35 11 1 I I 
6 58 58 33 33 5 5 4 
7 37 37 38 38 17 17 5 
8 - - 6 6 5 5 15 
9 9 9 19 19 38 38 14 
10 10 10 7 7 35 35 24 
1 I 13 13 16 16 41 41 17 
12 3 3 13 13 26 26 28 
13 6 6 6 6 28 28 14 
14 7 7 8 8 28 28 19 
15 34 34 40 40 16 16 3 
16 20 20 24 24 34 34 15 
17 12 12 22 22 27 27 16 
18 53 53 27 27 13 13 2 
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Strongly Disagree 
1 

Fr. % 
- - -
- I I 
2 - -
3 - -

I I I 
4 - -
5 3 3 

15 74 74 
14 20 20 
24 24 24 
17 13 13 
28 30 30 
14 46 46 
19 38 38 
3 7 7 

15 7 7 
16 23 23 
2 5 5 

Total 

Fr. 
100 
100 
100 
100 
100 
100 
100 
100 
100 
100 
100 
100 
100 
100 
100 
100 
100 
100 
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