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Abstract
Current Status, Practice and Problem of Continuous Assessment in Secondary Schools in
South Gondar

Diensa Muluken

Addis Ababa University, 2012

The purpose of this study was o assess the practices that were carried out by South
Gondar secondary schools in implementing continuous assessment, and to investigate
those factors that were constraining such endeavors. To this effect, descriptive survey
method was employed. The data were collected from 87 teachers, 400 students, in order
to get sufficient data, 6 school principals, 6 educational supervisors and 2 zonal
supervisors of 6 high schools were also interviewed. Questionnaire, interview and
document analysis were used as instruments of data collection. Gathered data were
analyzed using frequency counts and percentage. Qualitative data were also analyzed
qualitatively. The findings of the study revealed that both the teachers and students have
positive attitude towards continuous assessment implementation. However, the practice
of continuous assessment was very low because the awareness level of teachers and
Student were low. Majority teachers were mostly used class work, homework as
continuous assessment technique however, most important assessment techniques project
work, field work were rarely used by teachers. This implies that teachers are not
effectively implemented continuous assessment in assessing their students educational
performance. Finally, recommendations were put forward based on the major findings to
minimize the problems affecting the effective implementation of continuous assessment.
Firstly, provision of training should be held on how to practice CA to guide teachers in
preparing lasks and activities and to equip them with skills to carry out quality
continuous assessment. Secondly, School principals and management should distributed
clear continuous assessment guidelines to all teachers. In addition, school administration

supervises and support implementation of continuous assessment.
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Chapter One: Introduction

This chapter deals with the problem and its approach. It generally deals with background
of the study, statement of the problems, objectives of the study, significant of the study,
delimitation of the study, limitations of the study, operational definition of key terms and

organization of the study.

1.1 Back Ground of the Study

In today’s education system, quality assessment plays an important role to maximize the
outcomes of educational efforts. Continuous assessment provides the necessary feedback
we require, in order to maximize the outcomes of educational effort. The assessment of
learners provides objective evidences necessary in the decision making process in
education. As a competent of the instructional process, it is a basic to develop a reliable
picture of each individual learner’s progress to all concerned bodies. As Njabili (1999,
p.115) continuous, assessment is useful and getting attention in that it provides a measure
of attainment or performance in terms of clearly defined learning tasks or intended out

come.

In tradition examination quality of education cannot assessed as required and it was not
possible give immediate constructive feedback on performance of learning to redirect as soon
as possible. To answer the questions and bridge up shortcomings of examinations,
educational measurement experts and educational policy makers have come up with the
concept of continuous assessment. Today many-advanced nation such as America, Spain,
England, Australia and others are applying continuous assessment in particularly or

whole school in the educational system (Heaton, 1990, P.15).



This is because continuous assessment approach can help on rectify the problem of
mismatches between test and classroom activities. In addition, assessment is built in to
the instructional process, the confusion and frustration that test takers often face is
reduced (Chappell and Douglas, 1993, p.23). ). Enough attention is given towards the
implementation of continuous assessment in Ethiopia too. As a result, ministry of
education in its curriculum introduced continuous assessment at different levels of

educational institutions (MOE, 1994, p. 18).

Moreover, in Namibia, the Ministry of basic education and culture has directed that
continuous assessment be widely used in the educational system (MBEC, 1996, p. 33).
Regarding to this Njabili (1999, p.114) indicate that continuous assessment can be an
alternative to the traditional forms of assessment which, currently is gaining wide
recognition at almost all levels of education. Moreover, As Ministry of basic education
and culture of Namibia (MBEC, 1999, p. 7) continuous assessment is meant to be
integrated with teaching in order to improve learning and to help shape and direct the
teaching-learning process. Njabili (1999, p.115) explained that continuous assessment
can give a valid indication of students achievement, because it was felt that no student
who works conscientiously fail. In support of this Hoste and Bloomfield, (as quoted by
Njabili 1999, p. 125) indicated that students who are assessed continuously obtain better
results than those of equal ability, assessed through a single examination. This is because
continuous assessment allows more opportunity to test a wide range of abilities over a

longer period than through a single examination.



As MOE (2002, p. 127) explained:

Continuous assessment provides chance for students to be tasted not only
twice a year, but to be continuously assessed and where necessary; to repeat
lessons to them until they understand them. This way, students can be
automatically promoted from class to class. This enables them not to be
terror-stricken by exams, and to have lessons repeated to them when they
become problematic.

Grange and Reddy, (1998) (as cited in Eimann2002, p. 8) stated that continuous
assessment makes it possible to assess qualities that are not assessed in traditional
examinations and provide the teacher with additional information about learners. In line
with this, Alausa (2004, p.2) explained that continuous assessient is an approach that
would capture the full range of learners’ performance. Teachers and administrators would
thus be able to assess learners™ progress and would have time to correct the problems.
This implies that the teacher and learner provided with ongoing feedback about the
learner’s progress. This is because individual monitoring is required and teachers and
learners work closely, as a result, the teacher-learner relationships enhanced this also help
to provides regular information about teaching, learning and the achieveinent of learning

objectives and competencies.

Harry Black and Broadfoot (1982, p. 37) said that, continuous assessment also provides
teachers and students with feedback that help to make important decision on how best to
move forward. In addition, the information provided relates to the specific inl'entions of
the course and not to general attainment in the subject, which so often hides the specific

strength and weakness of the students.

Using assessment to keep track of learning are not in the hands of school reporting

system or even examination boards , but under the direct control of the teachers in his/her



own classroom (Harry Black and Broadfoot,1982, p. 35). In support of this Ministry of
basic education and culture of Namibia (1999, p. 37) indicated that accreditation takes
place when teachers have obtained the necessary knowledge and skills through training or
relevant experience for implementing continuous assessment. Moreover, Tamene (2007,
p. 4) stated that for successful implementation of continuous assessment approach
across all the schools teachers need to be equipped with skills of test construction and

administration.

Therefore, for the successful implementation of the continuous assessment approach, the
perception of the teachers is a very important factor that has to consider in the provision
of the necessary educational service in the continuous assessment approach. In similar
way, teachers need to be equipped with knowledge and skills of continuous assessment.
In support of this Alausa (2004, p. 3) stated that teachers should be made aware of the

requirements of the system, its importance and how to implement it.

In light of the above-mentioned facts implementation of continuous assessment especially
the awareness level of teachers that required implementing the system play a key role in
raising the quality of education rendered in schools. Therefore, in the area under study, as
it is a change from the familiar traditional ways of testing that teachers have experienced,
the researcher expected some resistance because of the lack of information and

misunderstanding of the new performance of assessment.

However, there are only quality few researches done at primary and secondary
educations, and on TVET in the country regarding the issue under consideration. This

inspired the researcher to look in to the issue on secondary schools, in South Gondar to



find out if there are problem in implementation and conceptualization of continuous

assessment.

Therefore, this study generally attempted to assess the current practices that under taken
and the problems faced by south Gondar secondary schools teachers at time of

implementing continuous assessment.

1.2 Statement of the Problem

Today’s increasing attention is given to the quality of classroom assessment, because
more than any of its aspects assessment plays central role in determining the quality of
education (Airasian, 1991, p. 78). In support of this (MOE, 2002, p. 127) stated that
continuous assessments evaluate the performance of students on weekly or monthly basis
and help to correct weaknesses and ensure that they have learnt what they must learn.
Continuous assessment is typical classroom based strategy, which provides an on-going
picture of how individual student develops and matures as he/she works their way
through a course. This is specially so in high school where the developmental pace of a

learner is rapid.

Traditionally continuous assessment understood as testing and measuring of the outcomes
of learning. However teaching learning process requires continuous follow up and use
different assessment techniques (like observation, class work, field work, laboratory
work, test and assignments) to assess students learning progress. In support of this
Alaussa (2004, p. 2) stated, various dimensions of learning activities of the learners
assessed by various methods this shows that too frequent or periodic assessment using

one method does not signify that continuous assessment implemented. If assessment is to



be continuous, it should involve various methods and tools like, homework, class work,

fieldwork, project work, laboratory work, assignments, test etc.

To realize this, the role of the teacher is paramount importance. Individual teacher should
well inform about the concept and procedures of practice continuous assessment before
making to implementing it. Supporting this Tamene (2007, p. 6) teachers need to have
profound knowledge of the application as well as the theoretical concepts such as types,
forms, purpose and methods of continuous assessment in order to apply it effectively.
Alausa (2003, p. 3) in his research finding stated that schoolteachers demonstrated poor

knowledge of the elementary concepts of continuous assessment.

Teacher need to observe the learners more keenly to assess their affective out comes, and
there will be more records to be kept on the learners and they must be professionally and

attitudinally prepared for operating the system (Alausa 2004, p. 3).

Lack of proper training in continuous assessment resulted in teaches’ confusion and
anxiety as explained by Dimitropoulos(1989).Choitakis(1993) and Movrommatis (1995)
citied in Emann (2002, p. 19). Therefore, teachers need to be clear about understanding
of why and what they are assessing in order to find the most appropriate techniques or
procedures to fulfill a certain purpose in daily tasks to apply it effectively and help to
increase quality education. In addition to these Teshome (2001, p. 67) in his findings
mentioned some factors, which make it difficult for teachers effectively implement
continuous assessment in schools; as insufficient training, lack of adequate materials,

lack of moral support and lack of orientation and assistance from concerned bodies.



As Tamene (2007, p. 87) explained, most hindering factors which limited effective
implementation of continuous assessment are teachers work load, large class size, lack of
resource and facilities, dependency of the majority on the minority in group assignment,
absence of ground rules (standards to measure group and individual assignments in

practical and skill activities).

Various researchers carried out a research in the issue of implementing continuous
assessment in schools, most researcher focus on primary schools, few on TVET
institution and few on secondary schools. To give more emphasis and depth analysis as
continuous assessment play crucial role in increasing quality education, the researcher
focus on the current practice and problem of implementing continuous assessment by

south Gondar secondary schools teachers in some selected schools.

More over the researcher experience in the area under study show that teachers rarely
used different types/methods of continuous assessment. The class tests are mainly paper
and pencil test, thus allowing a very small share to continuous assessment. Perception of
teacher towards continuous assessment, lack of professional materials and school
facilities, seem to hinder the effectiveness of it. This is an assumption, which initiated the
researcher to conduct the study on the topic. Therefore, in this study the researcher wants
to investigate the current status and major problems hindering the effective
implementation of continuous assessment in South Gondar secondary schools and to find
out the impact of such factor on the teaching learning process and look for relevant and
applicable alternative solutions that might have help avoiding the problems under the

study.



refor i - : )
Therefore, this study attempts the extent to which continuous assessment currently

implementing by South Gondar Secondary Schools teachers and problem that they

encountered in its practical application.
Therefore, the following are basic question, which guide the study:

1. How do teachers in secondary schools currently practice continuous assessment?

2. What are teachers’ background perception and understanding to implement continuous

assessment?

3. What types of continuous assessment techniques do teachers currently practice?

4. What are the factors affecting the implementation of continuous assessment and what

impacts do such factors have on learning and teaching process?
1.3 Objective of the Study

The general objective of this study was to investigate the current status and practice of
continuous assessment and factors hindering implementation of continuous assessment

by secondary school teachers in south Gondar secondary schools.
Specific objectives of this study:-

1. To investigate whether south Gondar secondary school teacher implement
continuous assessment in line with the curriculum needed

2. To find out the perception and understanding of teacher on implementing

continuous assessment

(U5

To identify the continuous assessment techniques that teachers currently practice.



4, To identify the problems or factors hindering the implementation of continuous
assessment

s To 1dentify the impact of such factors on learning and teaching process

1.4 Significance of the Study

In the preceding section, the important of implementing continuous assessment in

secondary schools was discussed clearly. Therefore conducting this study at this time has

the following significance from different perspective.

l. The results of this study have valuable awareness of professionals in south
Gondar secondary schools so that continuous assessment will be effectively
implement in teaching and learning process. The result helps teachers to create
awareness about types, forms, purpose and tools used to implementing continuous
assessment.

2, It can help the concerned bodies to check the current practice and problems that
hindering the effective implementation of continuous assessment in schools and to
take action to solve the problem.

& The finding may significant initiating the authorities at various levels of
educational management to create conducive working environment for proper
implementation of continuous assessment in school and take action that will
assure quality education.

4, The study may also encourage and help as initial reference for other researchers

who want to conduct in depth further study on such similar matter.



1.5 Delimitation of the Study
Investigating the implementation process of continuous assessment at Regional or
National level is very useful for the quality of education. However, to make the research
manageable in time and cost, the study was restricted to identifying the extent to which
the continuous assessment is apply and problems affecting the implementation process of
continuous assessment in south Gondar senior secondary schools that is in grade
nine and ten. For the purpose of the study six high schools selected these are three

schools from high land area and three from low land area.

1.6 limitation of the Study

In an attempt to produce this study, the researcher encountered a number of problems.
Out of these problems, the major ones were time, shortage of up to date reference
materials. It would have better if observation in class room assessment made however
the researcher attempted to make the study as complete as possible by using different

instruments like questionnaire, document analysis and interview.

1.7 Definition of Terms

Assessment: is a going process of collecting, synthesizing, and interpreting information to

aid in decision-making of students educational performance.

Continuous assessment: is as an on-going, process, which involves a systematic
collection of marks or grades by the teachers using variety of assessment tools to measure

learners performance.

10



Implementation of continuous assessment: is the use of continuous assessment by high

school teachers in assessing students.

Attitude: refers to the tendency to respond positively; that is favorably or negatively; that

is unfavorably.

Knrowledge: the acts of having or showing awareness on the concept, characteristics, type

and implementation of continuous assessment

Feedback: giving information about learners’ performance or products back to the

learners and it informs them what should do next.

1.8 Organization of the Study

This study organized into five chapters. The first chapter deals with the problem and its
approach. The second chapter addresses review of literature related to the topic under
study. In chapter three, the methodologies employed to gather interpret and analyze data
are included. The fourth chapter deals with the analysis and interpretation of data. The
last chapter treats summary, conclusion and recommendation. Moreover, the paper

contained relevant information in the appendices.

11



Chapter Two: Review of Related Literature

[n this section of the paper previous study associated with assessment and its

implementation were examined and discussed in relation to research question.

2.1. Assessment and Evaluation

2.1.1. Definition of Assessment:

Assessment includes the full range of information teacher gather in their classrooms
information that helps them understand their pupils, monitor instruction, and establish
available classroom community. It also includes the variety of ways teachers gather,

synthesize and interpret that information (Airasian1997, p. 3).

In addition, assessment is concerned with the totality of the educational setting and is an
inclusive term, that is, it subsumes measurement and others that cannot directly
measured. Assessment focuses not only on the nature of the learner, but also on what is to

be learned and how (Payne, 1997 cited in Quansah 2005, p. 20).

The assessment of learners and learning is a regular practice in education and used to
determine how far learners have learnt or mastered an educational task or knowledge or
how well an educational process has addressed its set objectives. Anikweze (2005, p. 2)
cited in Onjewu ( p.5) precisely refers to assessment as the process of investigating the
status or standard of learners attainment, with reference to expected outcomes that must

have been specified as objective when it concerns learners’ output.

12



Generally, assessment is an attempt to build on existing good practice by making
feedback on students' learning more systematic, more flexible, and more effective.
Teachers ask questions; react to students' questions, read homework and tests, and so on.
Classroom assessment provides a way to integrate assessment systematically and

seamlessly into the traditional classroom teaching and learning process.
2.1.2. Definition of Evaluation:

Evaluation is the process of making judgment about student’s performance, instruction,
or classroom climate based on the data we gathered through various techniques. It occurs
after assessment MBEC, (1999, P .3). It depends on the information that has collected,
synthesized and thoroughly interpreted. This is an important aspect of the teaching-
learning process. It is the point where the teacher is in a position to make informed
judgments about students’ learning progress and the effectiveness of teaching. More over
Joshua (2004) also explained evaluation in education (or educational evaluation) is the
systematic process of determining the effectiveness of educational endeavors in the light
of evidence (2004, p. 6).

2.1.3. Types of Assessment
Assessment can be formative and summative as Getachew (2008, p. 16).

Formative assessment is any assessment made during the school year that is means to
improve learning and to help shape and direct the teaching-learning process
Formative assessment is most useful part way through a course or module and involves
giving the students feedback based on the ongoing observations which teachers make use
of regarding the student progress. Such kind of assessment provides vital feedback for the

student, which they can use to, improves their future performance. It also gives

13



information on pupils’ Strength and weakness to teachers’ parents and students

themselves.

Summative assessment: This type of assessment occurs at the end of unit of instruction
at term or at the end of a year to evaluate students’ achievement of the curriculum
objectives (Nitko, 2004 cited in Getachew, 2008, p. 18). On the other hand copper (1996)
argues that summative assessment has two aspects. First takes place at the end of a unit,
chapter or semester exams to measure progress during a given time span. However, it is
primarily used for grading or certifying students for the completion of the set course or
year. Summative assessment is used, for grading, promoting and certifying purpose. It is
also helpful for providing information based on the assessment of the effectiveness of a

program of instruction (ICDR, 2004).

Greaney (2001) defines assessment as any procedure or activity that is designed to collect
information about the knowledge, attitude, or skills of the learner or group of learners.
Assessment is therefore a process through which the quality of an individuals’ work or
performance is judged. When carried out as an on-going process, assessment is known as
Continuous Assessment. Continuous Assessment is a formative evaluation procedure
concerned with finding out, in a systematic manner, the over-all gains that a student has
made in terms of knowledge, attitudes and skills after a given set of learning experience

(Ogunnyi, 1984) as cited (Micheal 2010, p. 5).

Moreover according to Hedge (2000) cited Meba (2008, p. 7), assessment is said to be

formative if the purpose is pedagogically motivated, whereas it is said to be summative if

14



the purpose is product-oriented. This means that formative assessment is ongoing
feedback during the learning. Summative assessment, on the other hand, summarizes the

process at the end.

According to TESO (2003), formative continuous assessment refers to any assessment
made during the academic year that is meant to improve learning, help shape, and direct
the teaching learning process. This is to say that formative assessment is informal and
meant to collect information about learning during the lesson. On the other hand,
Summative assessment made at the end of a unit of instruction semester based on the

cumulative progress and achievement of the learners.

In general, it seems vital to recognize that formative assessment is very much concerned
with collecting information about the students’ progress and finding a way of helping
them with their learning difficulties. The focus is, therefore, on the process of learning.
With summative assessment, however, the focus of attention is on the outcome of
learning it helps to final decision. Therefore it shows that assessment —evaluation-action

are cyclic phenomena, one following the other and not dependent.

2.2. Continuous Assessment

2.2.1. Definition of Continuous Assessment

Many scholars define continuous assessment in different ways. In addition, these means
those words vary from place to place and person-to-person .Therefore, without common

understanding of the term assessment and process of assessment it becomes very difficult

15



to discuss the implementation of continuous assessment in schools. In Zambia,
continuous assessment defined as an on-going, diagnostic, classroom-based process that
uses a variety of assessment tools to measure learner performance (MOE, 2005:5.as cited

in Kapambwe 2010, p. 999)

Airasian, (1991) as cited in Alausa, (2004, p. 2) describes continuous assessment as an
assessment approach which should depict the full range of sources and methods teachers
use to gather, interpret and synthesize information about learners; information that is used
to help teachers understand their learners, plan and monitor instruction and establish a

viable classroom culture.

Another definition by Faleyalo, (1986) continuous assessment of learners’ progress could
also be defined as a mechanism whereby the final grading of learners in the cognitive;
affective and psychomotor domains of learning systematically takes account of all their
performances during a given period of schooling. The affective domain applies to
characteristics such as attitudes, motives, interests, and other personality traits.
Assessment in the psychomotor domain involves assessing the learners’ ability to use his

or her hands (e.g. in handwriting, construction and projects).

In Namibia, continuous assessment fulfills formative as well as summative purposes.
That is, it provides the learner with information that guides learning from day-to-day
(Nitko, 1995, p. 327 cited in Eimam1999, p.7). The formative purpose can summed up as
motivating learners, promoting good study habits, allowing for creativity, promoting

positive self-esteem and improving teaching methods and learning materials. The

16



summative purpose of continuous assessment achieved by providing teachers, students,
parents and school officials with information they may use to draw conclusions about

student’s attainment of the learning targets.

As Barcikwiski (1979) cited in Tamene (2007. p.13) continuous assessment will begin
with the decisions that the teachers perform on the first day of school and end with the
decisions that the teachers and administrators make on the learners regarding end-of-year

grading and promotion.

Continuous assessment has been defined in a variety of ways by different authors but
they all agree on the following. Continuous assessment occurs on a regular and
continuous basis; it is an ongoing process; involves the monitoring of pupils; integrated
with teaching. It involves a systematic collection of marks or grades into a final score,
may be used to determine the candidates’ final grades, reflects students’ abilities over a
period of time, allows for improvement, and it is a cumulative process. Continuous
assessment is the periodic and systematic method of assessing and evaluating a person’s
attributes. Information collected from continuous behavior of students will help teachers
better understand their strengths and weaknesses in addition to providing a
comprehensive picture of each student over a period. Continuous assessment will afford

student ready to see his or her developmental pattern through the data.

Continuous assessment is new system of assessing students; conducted in daily bases ,it
employs a variety of techniques being integrated from various sources such as written
tests, observation, term papers, portfolios, project work, class-work/ homework, group-

work, quizzes, self-assessment and peer assessment to make sound instructional decision.
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To support this Nitko, (1996); and Airasian, (1996, p. S) assessment is a general term that
includes all the different ways teachers gather information in their classrooms from their
students. Continuous assessment includes observations, oral questions, paper-and-pencil
tests, homework, laboratory work, research paper, project works, field reports, and the
like. It is a process of collecting, synthesizing, and interpreting information to aid in
decision-making

As Ministry of Basic Education and Culture of Namibia (1999, p. 7) when both formal
and informal assessments are done on a regular and continuous basis they are referred as
continuous assessment. Continuous assessment is means to being integrate with teaching
in order to improve learning and to help shape and direct the teaching-learning process.
The assessment is continuous because: (1) it occurs at various times as a part of
instruction, (2) may occur following a lesson, (3) usually occurs following a topic and (4)

frequently occurs following a theme.

We have to get rid of ambush type of examination. The excessive emphasis placed on
written examinations must reduce and that student’s progress in the classroom plus
his/her performance of other functions and the work, which he will do as part of his
education, must all continuously assess. In addition, the combined result is what should

constitute his/her success or failure (TANU, 1974, p. 21 cited in Najibili 1999, p. 115).

Airasian,(1997, p. 20) explained that Since any single assessment provides only a limited
sample of a pupil’s behavior, no single assessment procedure or instrument can be
expected to provide perfectly reliable and error free information. Judgment of pupils’
ability must be based more than one test, assessment should make in different areas of the
syllabus, and at different times using a variety of assessment techniques (Nitko, 1996,
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Thorndike, 1997 as cited in Brhanu, 2004, p. 38). Therefore, judging pupils ability and
performance by administering one test at the end of a term, course or semester is not

advisable and can be very misleading.

As Harry Black and Broadfoot,(1982, p. 3) explained Paper and pencil tests can measure
only a limited portion of the outcomes of instruction and types of pupil behavior about

which the teacher and other school officers need information.

A record of assessment over a longer period is like to give a more accurate picture of the
ability of student. Ideally, such a record or profile should include copies of class work,
ongoing teacher comment, comment from the student and parents and not merely a list of
test marks. The most distinctive feature of continuous assessment, in general, is that it is a
cumulative process, developing as the pupil develops and reflecting his/her changes in
response to the course. Therefore, continuous assessment is evidently better suited to
secondary school pupils as compared to a single end of semester examination to assess

their progress and achievements in learning.

To find out if students are learning or having problems we must assess often or assess
continuously. However, continuous assessment does not mean testing often; rather it
means communicating with the students often to find out whether they are truly learning

or not (Capper, 1996 as cited in Tamene 2007, p. 27).

Continuous assessments consistently provide information to improve teaching and

learning while end-of-year examinations assess the achievement of the learning
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objectives of the grade or school-phase at its completion. Both continuous assessment
and examination grades contribute to the final promotion grade.
2.2.2. Importance of Continuous Assessment

General importance of implementing continuous assessment in schools discussed here
under:

One of the expected advantages of continuous assessment lies in its being guidance
oriented. Since it will involve data gathering over a long period, it will yield more
accurate data reaching the teachers early enough to modify instruction. This could play a
vital role in diagnosing and remediating areas of learners’ weaknesses if properly anchor

in what occurs in classrooms.

Another advantage of continuous assessment is that it places teachers at the centre of all
performance-assessment activities. It encourages more teacher participation in the overall
assessment or grading of his/her learners. As suggested by Paris et al. (1991cited in
Alausa, 2004, p. 2) teachers must given opportunities to select and review assessments so
that they become involved and knowledgeable in the process. Through this approach,
teachers would be able to integrate assessment and assessment results into instructional

practice.

The continuous assessment infers that both teacher and students made accountable for
achieving the goals of instruction. Since continuous assessment monitors growth of
student knowledge, perceptual ability and internalization of ideas, the teacher made

accountable for the cognitive development of the students and their achievements. At the
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same time, the student made accountable to the teacher about the learning objectives
established for the class. Continuous assessment test used to induce student's
accountability for what he has taught. If a student knows that he will examined on
concepts and principles developed in class, he is more likely to listen attentively to the
teacher, in order to be able to perform well in a continuous assessment test. With
continuous assessment, students made to read their books daily without waiting for an
end of term or year examination before memorizing the principles or concepts learned in

class.

As Adaramaja, (1998, p. 9-13) some of the importance of continuous assessment are:

(a) An assessment procedure, which takes into account the learner’s performance
throughout the entire period of schooling, is likely to be valid and more indicative of the
learner’s overall ability than a single examination.

(b) An important aspect of instruction is the appropriate guidance of the Learner in his or
her both learning and preparation for a career. A continuous assessment procedure
facilitates such guidance functions in a school.

(c) A teacher also needs to assess his or her own instructional methods from time to time
in order to improve his or her performance. Data from continuous assessment can be
useful to the teacher for such self- assessment.

(d) Continuous assessment is means for assessing cognitive, affective and psychomotor.
Written test is the best method that can use for assessing cognitive domain while

observation technique, questionnaires etc are best for assessing non-cognitive domains.
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Assessment is important in education because it provides information about learning that

can use to:

I) Diagnose learner strengths and needs, 2) Provide feedback on teaching and learning 3)
provide a basis for instructional placement, 4) Inform and guide instruction, 5)
communicate learning expectations, 6) Motivate and focus learner attention and effort, 7)
provide practice applying knowledge and skills, and 8) Provide a basis for learner

evaluation (e.g., grading) (McTighe and Ferrara, 1994 cited in MBEC 199,p. 7).

Continuous assessment is important because it provides regular information about
teaching, learning and the achievement of learning objectives and competencies.
Continuous assessment also allows you to assess, in a classroom environment,
performance-based activities that cannot or are difficult to assess in an examination. For
example, there is not enough time for a learner to create a sculpture during an
examination, but a sculpture can be completed and assessed over one or more terms. The
main purpose of implementing continuous assessment, as an integral component of
assessment procedure in schools is to eliminate /minimize the element of risk associated
with a single examination. classroom assessment diagnosing pupil problems, judging
pupils academic performance ,providing feed back to pupils placing pupils planning
conducing instruction and establishing the classroom and establishing the classroom

society.
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2.2.2.1. Importance of Continuous Assessment to Teachers

Continuous assessments provide crucial information to teachers that enable them to take
action during the teaching-learning process. It should be teachers’ goal, therefore, to
make all of their assessments as reliable and valid as possible.

Grange & Reddy (1998) cited in Eimann, (1999, p. 9) Continuous assessment also allows
the teacher to concentrate to use a wide variety of assessment methods and that less
emphasis is placed on memory work. Continuous assessment also allows the teacher to

concentrate not only on the basic skills but also on the higher cognitive levels of thinking.

The Continuous assessment process allows and encourages teachers to improve their
teaching progressively throughout the year. This includes skills in classroom

management as well as pedagogy in literacy and numeracy. (Miske, 2003, p. 11)

Continuous assessment makes it possible to assess qualities that are not assessed in
traditional examinations and provides the teacher with additional information about
learners (Grange & Reddy, 1998:34 as cited in Eimann, 1999, p. 8). Further, the teacher
and learner are providing with ongoing feedback about the learner’s progress. This is
because individual monitoring is required and teachers and learners work closely
together. In this way, the teacher-learner relationships are enhancing.

2.2.2.2. Importance of Continuous Assessment to Students

Continuous assessment creates more assessment opportunities and the use of more
assessment methods, creating opportunities for a variety of learners to demonstrate their

mastery of learning objectives.
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The importance of the continuous assessment model is that student induced to read
whether examination is going to give in class or not. In the higher educational institution,
the continuous assessment model imposed by the semester system has started to show
positive results in terms of student-learning achievements. It appears, the students are
more conscious of class attendance than ever before. Research is yet to verify empirically
the differences in learning achievements between the old system and the new one

(Ehiametalor, 1997, p. 7).

Continuous assessment increases the accountability of continuous assessment results
from one teacher to another. The above-indicated advantages of continuous assessment
should view in a favorable light against traditional examinations. The use of a wide
variety of assessment methods and accountability of teachers makes continuous
assessment a better indicator of learners’ performance than one of final examination.
2.2.3. Characteristics of Continuous Assessment

Continuous assessment has a number of characteristics that overlaps with other type of
assessment. To assess students’ progress correctly teachers should understand the
characteristics of continuous assessment. Regarding to this, Adaramaja (1998, p. 5-6)
pointed out that, continuous assessment should be systematic, comprehensive, cumulative

and guidance-oriented.

The Continuous assessment scheme was designed so as take into consideration both the
formative and summative aspects of continuous assessment. The formative assessment

aspects consist of the class-based assessments and the summative aspects are derived
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from the end of terms tests and the final examinations (Nitko, 1995 cited in Kapambwe

2010, p. 100)

Continuous assessment scheme is one, which involves a systematic collection of marks or
grades by the teacher over a period and the consolidation of the marks or grades in to a
final score taken in to account in deciding the candidates’ final grades. The most
distinctive feature of continuous assessment, in general, is that it is accumulative process,
developing as the pupil develops and reflecting his /her changes in response to the course

(Najibli, 1999, p.114).

Adaramaja argues continuous assessment is systematic in the sense that is requires an
operational plan which indicates what measurements are to be made of the students
performance, at what time interval during the school year should be administered, and
how the results are recorded, Adaramaja further notes that continuous assessment is
comprehensive in the sense it utilizes many types of methods(e.g. test, observation,
project, interview and periodic assignments) in determining students’ performance.
Added to that, it takes place over a period of time and it requires regular teacher-student
interaction. On top of that, it refers to the past, the present and the future and synthesizes

information about student’s progress.

Its being comprehensive lies, according Adamaraja, related the task of keeping of up-to-
date records of each student. The record can be used to guide students’ placement and
further progress. Chan (2004), on his part the characteristics of continuous assessment as
follows: it uses a variety of tasks, it employs a variety of assessment activities determined

by the teacher; it can be provided different formats such as group work, oral questions,



short test, project work and field work. The result of the activities which are done by
students should recorded and put in students portfolio. In addition, the activities should

measure the ability of the learner.

In addition to the above good continuous assessments, have the following Characteristics:

1. Assess the impact of the instruction provided to students;
2. Help teachers to ensure that all students are making progress;
3 Help teachers and students to focus on areas of lessons or lesson topics not yet

mastered or learnt well enough to act as solid prerequisites for further learning.
4, Enable students to recognize the areas in which they are having difficulty and to
concentrate their efforts in those areas
5 Provide opportunities to investigate into the thinking behind students’ answers,

not just when the answers are wrong but also when they are correct.

6. Provides fuel for teaching and learning by offering descriptive feedback

7. Has the potential, not only to measure and to report learning but also, to promote
it.

8. Provides the kind of specific, personalized and timely information needed to

guide both teaching and learning.
9. Help teachers to understand importance of feedback.

(http://creativeconmons.org/licenses/by-sa/3.0/)

Therefore, good continues assessment can help teachers and students to focus on areas of
lessons, recognize the areas in which they are having difficulty and through timely

feedback redirect the teaching learning process to solve their difficulty.
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2.3. Feedback and Assessment

Feedback is information about how a person did in light of what he/she attempted-intent
versus effect, actual versus ideal performance (Wigging, 1998, p. 46). The main purpose
of assessment is to develop a reliable picture of each individual learner’s progress and
level of achievement in relation to minimum competencies specified in the subject
syllabuses (Ministry of Education and Culture of Namibia, 1993, p.128). Continuous
assessment could also be helpful to the teacher in that it informs him or her what a learner

should do next.

Testing and teaching are inseparable aspects and not two different enterprises as one
might be lead to believe by current practice in teaching, frequent information about
student performance is used as a basis on which the teacher decides on the next
instructional step: and equally important it also serve as a feedback to the student. It is
also invaluable data for the design and redesign of the teaching materials (Harry Black

and Broadfoot, 1982, p. 39-40).

The feedback serves various functions. First, it informs both the teacher and the student
of the students’ current level of performance in the course. Second, it provides diagnostic
information that can use in planning. Further, and/or remedial, instruction here, analysis
of errors what they where and why they were made-is of particular value. Third, by
considering the results of several tests, we can obtain a measure of a student’s progress

and improvement (Brown cited in Harry Black and Broadfoot, 1982, p. 4).

In relation to the usefulness of feedback, that follows tests or any continuous assessment

tasks. Heaton (1990, p. 7) as quoted by Brhanu (2004, p. 26): if details of their
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performance are given as soon as possible after the test, students should be able to learn

from their weakness.

According to Wigging (1998, p.46) feedback in healthy systems is thus always timely,
continual and user friendly. In general, if feedback is timely and constructive it helps to

know students performance and redirect teaching learning process accordingly.

2.4. Necessary Skills Required of Teachers in Implementing

Continuous Assessment

Teachers need to be clear about what and why they are assessing learners in order to
identify and use the most appropriate techniques or procedures to fulfill a certain purpose
in their daily tasks to ensure that quality learning occurs in Studies (Ministry of

Education, Sport and Culture of Namibial999, p. 34).

Teachers will be expected to incorporate assessment into the larger learning framework
and possibly to provide evidence regarding how assessment information is used to inform
and guide instruction for individual learners. According to Lewis (1997 cited in Alausa,
2004, p. 2) with continuous assessment teachers must embed the assessment in their
instructions. Score the assessments and discuss standards for good learners’ work with
colleagues, parents and learners.

A clear concomitant of the knowledge constrain in a first development is the degree of
skill which the teacher has developed for using the various techniques (Harry Black and
Broadfoot, 1982, p. 16). The need for teachers to have as full as possible an
understanding of the principles of assessment, and in particular a clear notion of relating
assessment Techniques to specific criteria and not to broad generalization (Harry Black
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and Broadfoot,1982, p.142). The teacher may build into the objectives of a subject
several assessment techniques to determine studets' achievement.

Moreover, Considerable evidences demonstrates that attitude plays an important role in
determining the successful implementation of continuous assessment Educators and
researchers agree that teachers’ low interest or negative attitude towards continuous
assessment has been one of the factor that contribute to an ineffective assessment
implementation. In view of this, some researchers (e.g., Gronlund & Linn, 2000,
Nitko(1996), note continuous assessment can succeed only if teachers accept it. If
teachers do not have positive attitude and interest about the  philosophy of the
assessment program, one cannot expect its eflcctive implement. On the other hand,
teachers’ positive attitude towards continuous assessment alone cannot enough to
implement continuous assessment. Glatthorn, Jones & Bullock (2006) argued that
teachers who are competent in teaching and who possesses essential skill and able to
demonstrate a high level of planning, teaching learning strategies and feedback and

whose subject skills are demonstrated through effective learning and assessing students

attainment.

Taking the above view in to account, in Ethiopian context, Teshome (2001) has
evidenced that, teachers must understand the assessment process, feel secure about it and
accept it as their own responsibility for its effective implementation. But, lack of training,
lack of orientation and assistance from concerned bodies, lack of sufficient material have

made it difficult for teachers to appreciate and apply continuous assessment properly
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2.5. The role of Teacher in Implementing Continious Assessment

[n the process of crriculum implementation, including continuous assessment, the role of
the teacher is very high. According to R.Nacino Brown(1990), the teacher’s role in the
curriculum can be described in this way:

The curriculum is not so much what is found in the printed guide / syllabus or

a schem of work/it is what the teacher makes of it in the classroom.Ilt is his/her

adaptation of the curriculum to meaningfull learning experience that the

really and must feel free to express his/her teaching methods in the way that
can be best help make him/her success in the classroom.( Brownl990,P.16-

17).
Hugh (1979) explained that there is no conceivable way in which curriculum
implimentaion can be divorced from proccess of teachers education. The teacher in
school interprates the objectives and content in the curriculum plan and manager the

learning situation through which intention is transformed in actual practice.

The implimentation of curriculum change and the continuation of the new approaches in
the schools depend not only the retaining of teachers but also knowledge, skills and
attitudes fostered during the initial training (Hugh,1979). Indeed,said Hugh, the
relationship between initail training and teacher and curriculm development must be

close and constant.
According to Nitko (1995), any plan for continuous assessment is only as strong as the

teachers’ ability to use it appropriately. The same writer also stated that those

implementing continuous assessment must consider methods of educating in-service and
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pre-service teachers about the carrying out of continuous assessment in their classrooms.

(Available online)

If the the teacher is capable in the neccessary skills ,knowledge and attitude to wards
continuous assessment, he/she will implement it in his/her classroom straggling with all
hindering factors. Therefore, necessary attention shold be given for teachers
development.

2.6. The Experience of Other Countries in Implementing Continuous

Assessment

Today educational systems, both in developing and the developed world are searching for
more suitable modes assessment. To this effect, various studies have under taken in

recent years on assessment (evaluation) systems.

The major findings of these studies reveal that system of assessment in some societies of
advanced level of development reflects special concern about the assessment system of
their students. Brhanu (2004,p.41) argued that current aspirations for formative
assessment are extremely ambitious as teachers’ understanding of their role in formative
assessment and their theoretical understanding of how to integrate assessment with the

teaching /learning process is problematic.

A number African countries, have introduced the system of continuous assessment as a
way of determining academic attainment. Many African countries have even gone to the
extent of substituting one final examination with continuous assessment. For instance,
Zambia, Ghana, Nigeria, Malawi and Namibia introduced the system of continuous

assessment in the 1970s and the 1980s.
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For instance in the Southern African Development Community (SADC) region the

Tanzania for the first time after the Musoma resolution ( Njabili, 1991,p.118).

As Eimann (1999,p.15) in Papua New Guinea, syllabus-based examinations in core
subjects have been held at the end of Grade 10, since 1982. Continuous assessment and
examination marks have both carried 50% of the weighting for the students’ results, with

statistical moderation based on the examination marks.

In Tanzania, the continuous assessment score contributes 50% of the total weighting of
the students’ results. Njabili (1987,p.115) argued that the main purpose of having a
continuous assessment scheme as an integral component of assessment procedures in the
Tanzanian education system, was to minimize the element of risk associated with a single
examination, and to give a valid indication of student achievement. In addition Njabili
(1987, p. 116) argues that no student who has worked conscientiously throughout the

year should fail.

In 1995, a new curriculum blue print developed in Botswana. The blue print addressed
the acquisition of knowledge and problem-solving skills. Implementation strategies were
also developed and one of its components: assessment of student learning through
continuous assessment. Assessment blue prints for all subjects developed to facilitate

proper achievement and assessment of learning (Eimann, 1999, p. 16-17).

When we see Nigeria, continuous assessment introduced in 197; The National Policy on

Education in Nigeria laid strong emphasis on continuous assessment, because it was
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believed that it would give the teacher greater involvement in the overall assessment of

his or her learners (Nigeria, 1985 cited in Eimann, 1999, p- 15).

Today in Nigeria continuous assessment is practicing and it improve teaching learning
process. In support of this Onuka (2006,P.11) cited by Micheal (2010, p. 15) found out
that in Nigeria there was a comprehensive implementation of continuous assessment and
feedback for the improvement of the education system for the accomplishment of
learning objectives effectively according to students. In addition, Onuka and Oludipe
(2005) found that there was a significant remediation for poor performance because of
the application of the feedback mechanism resulting from formative evaluation of

learners.

Different countries move towards continuous assessment and in some countries
continuous assessment replace public examination. Because of this education, reform in
Swaziland took place in 1985 as a result continuous assessment introduced throughout
the primary level (grades 1 to 7) in the same year. The award of the Swaziland Primary
Certificate based on the record of the continuous assessment and the student’s
performance in the national examinations (Magalula, 1990 cited in Eimann; 1999, p. 16).
More over as Njabili (1991, p. 117) explained in Namibia continuous assessment replace

international general certificate of secondary education.

Some these countries, were not, however, successful implementing continuous
assessment because of intrinsic problem in its operation. As reported by Kapambwe
(2010), Zambian school calendar has three terms in a year. The continuous assessment

term mark is derived from two classroom-based assessments. The first term constitute
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two classroom assessments. One classroom assessment is done at the first month of the

term and the second one is administered at the end month of the term and the second
term. Moreover, the third mark is external test. Each mark accumulated from the
assessment in the first month and second month of the first tem and the second term. So
the total weight of the two classroom based assessment will be two thirds of the total
mark and the external test weight is one third. However, kapambwe found out, that
continuous assessment has not achieve its target due to some problems such as, the past
influence of traditional way of assessment. Teachers find it difficult to assess students’
progress regularly. in the processes of implementation various challenges were faced
such as, lack of standardized assessment procedure in the schools, large class size, lack of
collaboration mechanism for teachers such as workshops to enable teachers meet
regularly and share experience about the implementation of continuous assessment and

lack of regular support of stationary as well as provision of printing facility. Because of

various problems in its implementation did not bring the expected result.

Quansah (2005) records that in Ghana continuous assessment has not made the expected
contribution to students’ performance due to the way it was conceptualized somewhat
other inherent problem in its operation. Continuous assessment in the school system
currently comprises 4 times class tests: 40%, 3times test/quiz= 40% and 4times project
work=20%. Students are expected to complete 11 assignments in each of the three terms.
The total number of assignment at secondary school Level per student is 33 per year, per
subject. Because of the too many assessment proposed, the practice of continuous

assessment was reported to have been found to problematic
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The ministry of basic education
institute for education

assessment practice

and culture (1998) stated that, In Namibia the national
al development1996 provides some guiding principles for the

as a continuous process. The practice encourages student learning

rather than final judgment. The majority of teachers seem to be hesitant and need

assistance to implement CA with confidence implementation. Because teachers have

trying to implement continuous assessment without adequate training and practical

guidelines, the practice was reported to be ineffective
2.7. Prevalent Assessment Methods in Ethiopia High School

The integrated curriculum, self-contained classroom, student centered learning,
communicative methodology, interactive teaching learning, all these are skills being
encouraged with in Ethiopia classrooms, all symptomatic of moving away from the
judgmental approaches. A constant factor in all the activities taking place behind the
abstract terminology is that if they are to be successful they all need to assess.
Therefore, that assessment has to be regular rigors and revealing. In other words, some
form of continuous assessment is necessary adjunct to which process. Nevertheless, so
far there is a problem in place to give a true assessment of what learners know and can
do.

Classroom decision of this nature cannot be in the abstract or guide the wish of the
teachers. Each decision based on various type of information, which gathered through
different assessment methods at different times and organized interpreted properly.
The most commonly used method of assessment in Ethiopia high school is the
periodic and/or terminal assessment (Anbesu and Getachew, 1997 cited in Brhanu,

2004, p. 32). That is to say, teacher make graded assessment of their pupil with a
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eries of te 1
BUlits st mainly monthly and semester bases of the course. However, the use of

different form of assessment like homework, project work, fieldwork, does not seen to

get attention by the school administration and teachers.

On the other hand, the curriculum change (start in 1994) that being implementing in
the country must accompanied by corresponding changes in the system of assessment.
The general method of assessment to following in the school as indicated in the
education and training policy. In the policy it is stated that ¢’continuous assessment in
academic and practical subjects, including aptitude test will be conducted to ascertain
the formation of all rounded profile of students at all level’” (MoE 1994, P. 18).
However, to put this in to practice continuous assessment needs to fulfill one urgent
prerequisite. First high school teachers have to get some form of training other
theories and practices of continuous techniques in general and continuous assessment
in particular. In support of this Radnor (1987) as cited in Njabili (1987) observed that
the task of preparing teachers well enough to be able to implement educational
innovations with confidence should not be underestimated. This statement gives an
indication that teachers need training to carry out their teaching and assessment tasks
with confidence. Lack of prior preparation before introducing new ways of doing
something in the school curriculum may result in implementing the change in the way

that was not intended.

2.8. Challenges in Implementation of Continuous Assessment

As discussed earlier, continuous assessment is one of the major means of determining

students’ level of academic achievement. In classroom, teachers gather information on
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students understanding and adjust teaching to meet identified learning needs. However,

like other educational issue ; i ;
<1 ISSUCs, continuous assessment has its own problems. Many

. arche oA ie) ) - g . . . &
researches revealed that teachers cncounter various challenges in implementing

continuous assessment. For effective implementation of continuous assessment, teachers
are required to have adequate knowledge and capability about different assessment

methods. Adaramaja (2004) reported that, the major problems to the successful

implementation continuous assessment are: lack of fund, lack of training for teachers,
lack of materials for record keeping, the required equipment as well as book for doing
laboratory and project work. The absences of these materials are likely to result in great
problem to the sucscessful implementation. On the other hand, adaptation to change is

also a problem. Since the program of continuous assessment might be new to teachers,

teachers may resist to the practicing it.

Kapambwe (2010) on his part reported, large class size, time for remediation and
enrichment, lack of teaching and learning resource, provision of regular feedback, and
students’ absenteeism are the main problems for the effective implementation of
continuous assessment. Similarly, Chan (2004) stated that, less feedback, lack of
moderation and over assessment, lack of teachers’ attitude towards continuous
assessment and inadequate record keeping they are main problems for effective
implementation of continuous assessment. Beside this, fears that teachers consider
continuous assessment as resource intensive and time consuming to be practiced. In a
locally conducted study, Tamene (2007, p. 87), reported the following as constraints

interfering with implementing continuous assessment: lack of time, lack of facility,
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k)
teachers’ knowledge and commitme i .
mitment, class size and negative attitude of teachers

towards continuous assessment,

Regarding to the impact of class size, research findings are quite mixed. Some

researchers claim that class size might not have a negative effect on continuous
assessment. Scholars like Locastro (2001), for example, argue that large class size might
not be a problem for students’ assessment if teachers use different method of teaching.
Papworth (2005), on the other hand, asserts that large class size is the major hindering
factor that affects the effective implementation of continuous assessment. Continuous
assessment requires assessing students regularly to see what progress the learners are

achieving. This can be time consuming in a large class.

Teshome (2001,p. 68) in his findings mentioned some factors which make it difficult for
teachers to effectively implement continuous assessment in schools; as insufficient
training, lack of adequate materials, lack of moral support and lack of orientation and

assistance from concerned bodies.
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Chapter Three: Research Design and Methodology
E=]

This chapter includes the research design, sample selection procedures and methodology

applied in the study.

3.1 Research Design

The study used both qualitative and quantitative approach; this is because applying the
mixed approach helps to converge or confirm findings from different data sources
(Creswell, 2003). Descriptive survey method is help full to describing what is happening
currently and appropriate to gather large variety of data. In addition, Anderson (1990)
emphasized the appropriateness of this method in describing what is happening currently

and dealing with a great many questions in education.

Providing quality education is the aim of national educational policy. Effective
implementation of continuous assessment is one of the key to quality education.
Therefore, to investigate the status, practice and problems of implementing continuous
assessmeﬁt by south Gondar secondary school teachers, the researcher felt that the

selected method was appropriate.
3.2 Source of Data

The data for this study obtained from both primary and secondary sources. The primary
source of data comprised teachers, students, schools principals of six high school, woreda
education and zonal education supervisors. The secondary source of data also collected

from published and unpublished documents like regional educational abstracts, zonal and

woreda educational reports and school base documents.
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3.3 Sampling Techniques

uth Gondar zo 4 . .
So ne has 33 secondary schools, For the purpose of this study, using

piopestionatstalitied icany ling technique only six schools selected these are three

schools from high land area and three from Jow land area. To select the respondent

teachers and students from samples schools selected by stratified random sampling

techniques to give equal chance to all respondent. In addition, principals of schools were

purposefully selected and the respondent from woreda educational officers and zonal
education office was selected purposefully by researcher who best meets the purpose of
this study. 427 teachers stratified under schools and male, female 10,478 students also
stratified under school, grade, male and female ;using stratified random sampling

technique 87 sample teachers selected and 400 students also selected.

Generally 6 school principals, 6 woreda educational supervisors and 2 zonale
education supervisors were purposefully selected for answering the interview questions
and also about 4% (400) of students and about 20% (87) of teachers were selected to fill

in the questionnaires as indicated in table here under:
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Table.1 Sample of Students by School

and Grade Level

School Students population
Grade 9 Ner Tt Students sample selected Total
M F T ‘W'aﬁ’_m Grade 9" Grade 10™ samp
F T M F T e B e
select
ed
Gaynt | 613 52 | 1165 | 484 [ 357 | 841 | 23 20 [ 43| 13| 121 321 75
Gassay. 223 267 | 666 368 336 704 | 15 s e e 2 52
et T o8l | 1048 | 313 | 285 | 598 | 18 | 22 | 40| 12| 11| 23| 63
Ebnat | 532 294 620 | 288 | 201 | 489 [ 13 | 12 | 25| 11| 9 | 20| 45
Woreta 702 634 | 1336 | 513 425 938 (27 oA [sin ol NTc R e EG
Addis 647 524 1171 | 503 399 9028 (25 R OR[Nz H NTON IS R AR 7S
zemen
Total 3154 %65 6006 | 2469 | 2003 | 447 | 12 10 | 22 93| 78| 17| 400
2 I 8 9 1

Table.2 Sample Teacher by Schools

No | School name

Teacher population

Teacher sample selected

Male | Female | Total | M A1
1 Gaynt 43 17 60 9 3 12
2 Gassay 40 7 47 8 2 10
3 Fert 36 13 49 7 3 10

4 Ebnat 37 10 47 7 2 9
5 Woreta 98 23 121 20 5 25
6 Addis zemen | 83 20 103 167 4 |21
Total BRI7ENIR00 427 68 19 |87

3.4 Data Gathering Tools

For the purpose of data collection, three basic instruments namely, questionnaire,

interview and document analysis were used. The questionnaire made up of close and
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sen-ended item questions .

0} questions, close ended questions was designed by using a 1-5 likert
sale, where 1 indicates str . 2

scale, 1cates strongly disagree, 2 indicates disagree, 3 stands for uncertain, 4

indicates agree and, 5 i :
ind 45 » 3 18 for strongly agree. The items are based entirely on the literature.

. Ver Fraty L 2 .
Moreover, to obtain information about teacher educators’ familiarity with different

continuous assessment methods, questionnaires were developed by using a binary yes/no

checklist. According to Kumar (1996), this technique is appropriate for gathering

information about facts and alternative questions also used. Moreover, according to
Kumar (1996, p.111), open-ended questions are useful for “seeking opinions, attitudes,
and perceptions”. So, using this technique was found to be of paramount importance in
generating data on issues related to the subjects’ perceptions, views and opinions about
the importance and challenges of assessing students’ performance through continuous
assessment. Finally, questionnaires prepare in English language, and given to the advisors
to comment based on the comments the contents were modified. Then the questionnaire
for students was prepared in Amharic language as the respondents speak and write the

language. 487 respondents were participated in filled out the questionnaire.

As Anderson (1990, p. 256) interview had many advantages, people are more easily
engaged in the interview than completing a questionnaire and providing more complete
information was available. To secure such advantage interview was conducted with 6
principals, 6 woreda educational supervisors and 2 zonal educational supervisors; in

addition, documents analysis was made in order to get information that does not collect

through questionnaire and interview.
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3.5 Pilot Test

[nstruments prepare _
prepared for data colleclmg were given to advisor for comment and based on

comment instr 5 . .
it Instruments were modified in order to fulfill the purpose of the research. To

er check, Pi .
further check, Pilot test of ajj Instruments carried out in a non-sample school

1 : S
Medhaniyalem secondary school it was administered to 20 volunteer’s respondents and

the result examined in order to avoid errors related to language, idea and contents, and to

validate the framed items. Accordingly based on comments and information obtained

from the feedback of the respondents during pilot test and from my advisor 2 questions

from teacher respondents restated as required. In order to test the reliability of the
instrument, Cronbach’s Alpha methodology employed to calculate the coefficient of
internal consistency. Therefore the calculated reliability of the instrument was resulted as

0.81.
3.6 Procedures of Data Collection

The questionnaire for students prepared in Ambharic language to make easy for the
respondents as they speak and write the language and others as it is, then pilot test of all
instruments were made in a none sampling school. Using the comments and suggestions
of the respondents at time of pilot test corrections of two questions for teachers were
made. After all, in order to get full support first, contact to the zonal and woreda
educational office, principals of the schools. Then select teachers and students who filled
the questionnaires and distributed it to them. Finally, the filled questionnaires collected
analyzed and interpreted through percentage and frequency count. In addition, interview

conducted from principals, zonal and woreda education supervisors. Relevant documents
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that has relations with i s
( continuous assessment implementation) and assessment formats

reviewed.
3.7 Data Analysis

In order to analyze the mass of data collected through questionnaire descriptive method
employed. Percentage and frequency counts were used to analyze the item of the
questionnaires. Qualitative data obtained from semi-structured interview, open-ended
questions and documents were transcribed, edited and analyzed around the sub topics
derived from research questions. Beside this, findings were discussed, analyzed and

interpreted in relation to basic questions.
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Chapter Four: Data Presentation and Analysis

is chapter i e pre .
Ihsichgpiprdealsivithithe presentation analysis and interpretation of data. The chapter

o s _
consists Of tWo sections, the first seetion; deals with features of respondents with regard

¢, age, educati i : .
to sex, age, cational qualification and carriers structure. The second section deals with

analysis and interpretation of data related to the topic under study collected through

questionnaire, interview and document analysis. And the collected data analyzed and

interpreted through different methods, more of frequency counts and percentage used for

questionnaires and qualitative analysis were used information obtained through the open

ended items and document analysis was qualitatively analyzed and interpreted based on

this overall interpretation are presented.
4.1 Characteristics of Respondents

Based on response obtained from teachers, their characteristics were examined in terms

of sex, age, level of education and carrier structure.

In order to obtain relevant data with regarded to the topic under study, 89 questionnaires
were prepared and distributed to teachers. From these questionnaires, 87(97.7 %) filled in
out and returned. In addition, 400 questionnaires prepared and distributed to students of
these schools. All questionnaires filled out and returned. Besides interview were
conducted with 6 school principals, 6 woreda education supervisors and 2 zonal
education supervisors of these six schools to cross check the data obtained through
questionnaires and to get more detail information with regard to the question items that

were not well answered by the teachers and students. Document analysis also analyzed.

45



Table 3.Characterist;
Character Istics of Respondent Teachers

No. | It e e
&1L Frequency Percentage (%)
1 Sex
a. Male 61
b. female 26 T
Total 87 23
2 Age in years =
a. 20-25 years 17 192
b. 26-30 37 42.6
oS 5 17
d. 36-40 12 14.8
e 41 and above 6 6 4
Total 87 160
3 Level of education
a. College diploma | 1 1.1
1242
b. 12+3 B.A/BSC 86 98.9
c: MA/MSC
Total 87 100

As depicts in the table above among 87 respondents 70.2% were males and 29.8% were
females this shows that, there is less proportion of females to that of males in these
schools. The researcher sampled proportion of respondents by their proportion in the

sampled school.

Regarding age distribution in same table 19.1%, 48.9%, 10.6%, 14.9% and 6.4% of
respondents found in the age group 20-25, 26-30, 31-35, 36-40, and 4land above years
respectively. As the table depicts, the majority of respondents were in the age group 26-
30 years this shows that majority of teachers are youngsters, because of this, they are less

experienced and unable to implement continuous assessment in assessing their students.

With respects to the level of education of respondents, as shown in the table above, while

2.1 % were college diploma holders and 97.9% was bachelor degree holder. This can
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show us that majority of the
respondents i
n these scho
0

Bt'Sfy tlle lllill‘ IS are deg[ee hOldelS. [ll add'ltioll,
) be hlgh SCh()() te
1 acher_

Tabled4. Characteristics of Student Respondent
ents

No [tem N ] Fre
1 School name ——— ey Percentage (%)
a. Gaynt 75
b. Gassay 35 18.75
c: 'Eert 63 -
15.75
d. Ebnat 45
11.25
e. Woreta 86 TG
f. AddisZ '
is Zemen 79 1975
Total 400 100
2 Grade level
9111 229
= 57.25
171 42.75
Total 400 100
3 Sex
Male 214 385
Female 186 46.5
L4 Total 400 100

As table 4 above shows that 18.75% of students were from Gaynt, 1
15.75% from Fert, 12.25
zemen. On the same table item 2 depicted 5

students and 42.75% were 1o%

students were Male.

grade level students. Regarding sex composition, 53.

3% from Gassay,
%, from Ebnat, 21.5% from woreta and 19.75% were from addis

7.25% of student respondents were 9th grade

5%of

47



4.2 Presentation

in Schools

This section addressed varj

Table5. Current Pr

and Analysis of P

actice of i .
Continuous Assessment in Classroom by teachers

robl -
ems of Continuous Assessment

ables that
clated to the Current practice of continuous

Total

No | Item Alternative F o
1 | Do you include types of continuous a) yes
assessment like test, group work, 5 74 | 85.1
project work, homework, etc. and their o 1SS IR149
frequency in your course plan? Total 87 | 100
2 Ifyo:nr answer for question_ no. 1. is a) according to the schedule and 23I8E()
“yes” how the assessment is done guideline of the school
b) according to guide 36 |48.2
line/instructions in the textbooks and
manuals
C) according to personal 12 IS17ES
arrangement of the teachers
d) only by final exam at the end of 3 4.3
the semester
total 74 1100
3 What are the continuous assessment a) class work 250 12817
techniques you have conducted in this b) home work 75 | 28.7
semester? c) observation EISIEL2:7
d) laboratory 10 [11.5
e) test 1 1 126
f) project work S5 || 9
Total 87 | 100
4 | Do you have schedule of continuous | a) Yes ,Sf ?2
assessment in your school? b) no 0 ||
Total 87 é090
5 | If your answer to question no. 4. Is | a) t\?fic'e a week ‘113 2;1 1
“yes” what is the frequency of the J)_)wtlhm 15 days 3 5
schedule? c) once a week % '
d) at mid semester 35 | 65.5
54 | 100
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As indicated :
As indicated 1n first chapter of this paper (p, 1) MOE, (1994 P. 18) in our country

2thiopia introduced conti e
] I ntinuous assessment at different levels of educational institutions

Taking this i acc -
['aking 1 to account, respondents asked where they included different types of

continuous assessme ike te
CO s nt like test, group work, homework, assignments etc and their

frequency In course plan. 85.1% of respondents replied depicts in table above they

prepared their course plan having different continuous assessment types with their

frequency. This shows that majority of the teachers practicing to prepare continuous

assessment format this also helpful effectively implement continuous assessment.

1 0 '
Accordingly, as 48.2%, respondents replied the assessment done according to guideline

or instructions given in the textbooks on the other hand 30% of respondents assess
students based on the guideline prepared by their school. When interview were conducted
with principals and educational supervisors of these schools, regarding guidelines and
format distributed to teachers they clearly indicated that the school prepared one
assessment format and distributed to every teachers but no any assessment guideline
distribute to them or reserved in library. In time of interview were conducted all school
prepare assessment format by each department depending subject matter that is for
language department it includes listening, writing, reading and speaking skills for other
departments also like project work, assignment, laboratory etc, these also, helpful for

teachers and students to solve their weakness in different area.

As item 3 in table 5 above shows that 28.7% of the respondents cited class work, 28.7%
cited homework, 12.7% used observation, 12.6% used test, 11.5% cited laboratory, while

5.8% cited project work as ways of assessing learners’ work. This shows that no attention
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given for project work, which .
118 the most Important assessment technique, that allows

upils to take active part in their |
pup part in their own Ieammg. Continuous assessment includes testing

and other ways of gathering informa;
nation ; :
about the students’ educational performance in

general and their progress in particular. Similarly
3

Namara (1999) adds as quoted by Meba (2008, p. 7):

-..assessment is the set of processes through which we make
a learner’s learning process, skills /
lesting is only one instrument oul
exhibitions, performances, group
(199-220).

Testing is thus one of the various forms of continuous assessment that can be used for

inferences about
. knowledge and achievements. Thus,
of several (including port folio assessment,
projects, self and peer assessment, elc.)

gathering information about the students’ achievement on the subject

As indicating in item 4, table 5 majorities (61.7%) of respondents replied that there was
the schedule of continuous assessment in their school. While as item 5 in the same table
05.5% of the respondent replied that, the frequency of the schedule is at mid semester.
This shows that their schedule is not helpful for implementing continuous assessment,
because continuous assessment is continuously assessing students’ learning progress

using different continuous assessment techniques rather than giving mid semester exam.
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Table6. Teachers’

Perception in Implement

CItem T T

ation of Continuous Assessment

Respondents
(0] e
Agree Undecide | Disagree | Total
i d
I | Continuous assessment is time L bty 2 (Fle W
: 39 | 447 48 [ 553 | 87 | 100
consuming so I do not like using it
2 | There is no effective way to measure [ 24 | 27.6 63 | 724 | 87 | 100
students’ achievements
3 | I believe that continuous assessment is | 63 72.4 24 | 27.6 | 87 | 100
beyond testing regularly
4 | Ibelieve that students do not like being | 58 | 66.1 29 | 319 | 87 | 100
assessed continually
5 | Different assessment procedures must 79 | 91.5 8 |85 |87(100
be employs for students with different
background
6 | Testand final exams are better than 41 | 46.8 46 | 53.2 | 87 | 100
continuous assessment to measure
individual progress in learning
7 | Continuous assessment gives time to 65 | 74.5 22 | 25.5 | 87 | 100
correct mistakes and help to improve
academic performance
8 | Continuous assessment provides 78 | 89.3 9 | 10.7 | 87 | 100
opportunity to change learning and
teaching method

Schoolteachers’ perceives continuous assessment differently worldwide. Teachers’

perception or understanding of continuous assessment is one factor that has an influence

on the effective implementation for it. With this point in mind, respondents asked to what

extent they are interested for the implementation of continuous assessment. Besides, they

were asked is continuous assessment time consuming, is students interested being assed

continuously and is continuous assessment similar with testing regularly. The assessment
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was made and the result is et
sultis shown at a S-point lickert scale (SA=strongly agree, A=agree,

UD=undecided, D=disagree, SD=strongly disagree). However, for the sake of

sonvenience, the ini -
Coll » 1€ opinion of respondents on the impact of the implementation of

inuous a : :
SO assessment taken were interpreted as, disagree and strongly disagree showing

ative impact i g o0 e
nege pact, undecided remain as it is and strongly agree and agree showing positive

impact.

As shown in item 1 of table 6 above, 55.3% respondents responded disagree for question

that states continuous assessment is time consuming so I do not like using it. Moreover,
44.7% agree this shows that most teachers were interested in using continuous
assessment to assess their students. In addition to the above, in time of principals and
educational supervisors replied some teachers are boride by continuous assessment to

give immediate feedback to students and to record marks.

With regard to item 2 in table, 6; 72.4% respondents disagree for the question; there is no
effective way to measure students’ achievements. This shows that there is effective way
to measure students’ achievement one is continuous assessment. Assessment iS an
element in the process of teaching and learning and an instrument at the disposal of this
process. In line with this in USAID (2003) cited in Getachew, (2007, P. 51) assessment is
an important and powerful diagnostic tool that enables teacher to assess the curriculum as
implemented in the class room and it provides information on achievement of particular

level of skills, understanding and knowledge rather than achievement of certain marks or

scores etc.
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As Airasian,(1997,p.20) ¢ ine :
( P-20) explained that Since any single assessment provides only a

limited sample of a pupil’s behavior i
» 0 single assessment procedure or instrument can

be expected to provide perfectly reliable, error free information

With regard to the | i
S ssue discussed above the teachers were asked whether continuous

7 : nent 1
assessment beyond testing regularly as shown in table 6 above 66% responded agree as

item 6 on the same table m

ajori : ) { .
ajority of respondents 53.2% replied continuous assessment is

better than test and final exam to measyre individual progress in teaching and learning

process. From this, one can understand that majority of respondent teachers have
understanding of what is continuous assessment and it is beyond testing regularly. In

support of the above idea Kapambwe (2010), described about good practice of

continuous assessment

The focus of the implementation process should be based on making teachers understand
the  difference between continuous assessment (assessing students learning progress
using different assessment techniques) and continuous testing (testing is one technique of
assessment). Teachers should obtain orientation and training about the practice of
continuous assessment. The heart of the correct continuous assessment implementation
entails that the teacher give several assessments tasks or activities at different times. The
accumulated marks obtained from several assessments during each month should be

recorded as one at the end of the month. That does not mean that the teacher administer

one package of assessment at the end of the month. (p- 101)

As depicted in table 6 item 4, 66.1% respondents replied that student’s do not like

assessed continually. This shows that, teachers understand that their student do not like

continuous assessment. In addition, this can negatively affect the effective
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i p nUOUS dasse S Cnt al]d ilS pOSiliVe elrect on i eaSi 1 qualn
S C {1 ncr ng

education. Continuous assessment

incr :
case workload for students but, Continuous

qssessment creates more ‘
a Ore assessment Opportunities and the use of more assessment

;thods, creating o iti ;
me aling opportunities for g variety of learners to demonstrate their mastery of

learning objectives.

In line with the issues discussed above in table 6 item 5, teachers were asked whether

they employed different assessment procedures for students with different background.

0 o
91.5% respondents showed their agreement on employing different assessment

procedures for students with different background. This enables all students to involve in

different assessment procedures and able to learn more from their weakness.

As it was discussed in chapter two, continuous assessment provides teachers and students
with feedback that help to make important decision on how best to move forward, and the
information provided relates to the specific intentions of the course and not to general
attainment in the subject, which so often hides the specific strength and weakness of the
students. In addition, it provides regular information about teaching, learning and the
achievement of learning objectives and competencies. In this regard as shown in table 6
item 7, 74.5% of respondents agree that continuous assessment gives time to correct
mistakes and help to improve academic performance. 25.5% of respondents, on the other
hand disagree, on the importance of continuous assessment. This might be because they
heard about it and they may be face difficulty to practice it. The teacher must be capable

in the necessary skills, knowledge and attitude towards continuous assessment, otherwise

it might change teacher and students perception to wrong side.
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In addition, 89.3% respondents agree (h

at i ' .
continuous assessment provide opportunity to

-hanee learning and teaching me .
chang g teaching method. This shows that majority of respondents aware the

importance of conti
imp INUOUs assessment to redirect their teaching and leaching style and

procedure uses.

e¢7. Teacher : .
Labl S Interest in Implementing Continuous Assessment as Teacher

Respondents
No | Item Alternative Responding
f %
1 1. To what extent are you interested a) Strongly agree 8 9
for the application of continuous b) agree 40 |46
assessment? ¢) undecided 6 117
d) disagree 232
e) strongly disagree - -
Total 87 | 100

As depicted in table 7 above, reveals that 55% of respondents replied, as they are
interested for the application of continuous assessment in classrooms. On the other hand,
27% replied, as they are not using it at all. Generally, this implies that even if 55%
respondents were interested to implement it around 45% teacher respondents were not

interested to implement continuous assessment. This also negatively affect the

effectiveness of continues assessment
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"able 8 Participation i :
Ta pation in Workshop ang Training in Assessment and Evaluation

No [ Item SR e

Alternative Responding

1 To what extent do you participate in a) higl
. 3 »

b) average 26 |30.1

workshops or awareness creation of

procedures (ways) of implementing

| c) below average 61 |69.9
continuous assessment? Total
ota 87 | 100
2 | Have you taken a course in assessment a) yes 50 |57.4
and evaluation particularly on continuous b) no 37° 1142:6
assessment in your college/university Total 87 100
time?
3 [ feel well trained to properly implement | a) agree SR
continuous assessment in classrooms b) undecided |7 8.1
c) disagree 45 |[51.9
Total 87 | 100

Radnor (1987) and Nitko (1995 as cited in Brhanu 2004, p.44) indicated that training of
tcachers could add value to the quality of teaching and learning outcomes in a school
setting. In-service training is important in equipping teachers with skills and knowledge
to implement the new policy changes. As Nitko (1995) stated that competencies needed
to develop in, carrying out continuous assessment included the creation of the teachers’
own assessment exercises, performance assessments and other alternative techniques
such as projects and portfolio’s. Taking this in to account, respondents were asked
concerning the kind of participation in workshops or any awareness creation of

procedures and ways of implementing continuous e
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As shown in item 1 of table 8 above, 69

9% of re
70 of respondents responded, as they were not

attended awareness creatiq .
 Workshops o trainings. On the other hand 30.1% replied
) - 0
that averagely participated in .
S bated in awareness cr cation workshops. The data obtain from school

rincipal and education: S
P al supervisors shows that in the last 3 years there were no any

formal training or awaren )
€ss creat )
cation workshops  for teachers but informally and at

meeting time, they di
: V' iscussed: the process (procedures) and its importance for quality

education.

he data shows th SSlam it : :
5 at teachers in problem with practicing continuous assessment because,

they did not aware deeply about the procedures and different techniques used to assess

udents’ achievement 5 Dive | :
st nt and to give immediate feedback for each continuous assessment

tasks; and to redirect their teaching and learning process accordingly. This also reduces

effectiveness of continuous assessment.

Regarding a course in assessment and evaluation particularly on continuous assessment
in their college time, 57.4% of respondents replied as they attended a course. These help
(cachers to know about continuous assessment procedures and its importance, but
knowing about continuous assessment only not help to implement it, teachers must get in
service training how to practice it. On the other hand, 42.6% of respondents did not

attend any course in their university time. This show that teachers are forced to practice

what they were not well known.

At the same time, respondents were asked whether they thought well trained to

practicing continuous assessment effectively, 51.9% replied disagree, they are not well

trained to practice it in classroom assessment. This shows that majority of the teachers
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are in problem with practicing continuoys

assessment in assessing their students’
progress.

Table9. Using i AR
Kabl g Continuous Assessment in Students Assessment and Giving

Feedback
No [tem :
Alternative Respondent
1 s there timely feedback for learne ; ;
. . : ; IS a) Yes 76 87.4
in relation to their continuous b)
assessment results? mlﬂo é’li 1306
2 If your response for question no. 1. Is a)in each continuous 36 ATl
“yes” what its frequency was. assessment task
b) when test papers 40 52.6
returned to students
total 76 100
3 Feedback in continuous assessment | a) Agree 71 81.6
should indicate individual students’ | b) undecided 4 4.6
strengths and weaknesses c) disagree 12 13.8
d) total 87 100
4 Immediate feedback should be an a) agree 57 65.5
essential component of continuous b) undecided 13 1S
assessment c) disagree 17 19.5
d) total 87 100
5 [Full and constructive feedback is an a) agree 44 50.5
essential feature of continuous b) undecided 26 30
assessment c) disagree i 1o
d) total 87 100

As above table item 1 depicts that 87.4% respondents give timely feedback for their
students in relation to their continuous assessment results this also help full for effective

implementation of continuous assessment that increase quality education. Through
continuous assessment, students informed of their continuous progress of the course. In

support of this Njabili (1999, p. 125) explain those students are aware that the continuous
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assessment results affect their fipg] assessment
, M

akes them work hard and they can be

convinced to improve their leve] of attainment

ition continuous as :
In additi S assessment makes it possible to assess qualiti ; a:
ities are not assessed in

itional examinati .
traditio 1on and provides the teacher with additional information about

.arners there for one of t i : :
lean he most important gain from continuous assessment is getting

feedback both for teachers and students,

On the other hand, as table 9 item 2, 52.6% of respondents replied that they give

feedback to their students when they returned test papers. This shows that majority of
teachers not understand the importance of timely feedback or have no idea or not ready to
practice the aim of continuous assessment. The main aim of continuous assessment is to
redirect the teaching learning process according with that the feedback from each
continuous assessment tasks. According the Joint Advisory Committee of Canada (1993),
assessment should be valid, fair, transparent, provide immediate and meaning full
[cedback to students. If assessment is not clearly articulated, students will have different
understanding. As a result they can’t perform the assessment properly. And this results

failure to achieve the objective of the assessment.

As items 3.4,5, of table 9 majority of respondents agree on the desire of giving
immediate, full and constructive feedback for their students to indicate individual
students’ strengths and weaknesses that help to redirect their teaching and learning. This

shows that majority of respondent teachers have good understanding of the importance of

giving immediate feedback. However, they did not practice it. Njabili, (1987,p.120) add

that, The fundamental role of assessment is to provide authentic and meaningful feedback
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for improving student learning, instructiona]
: Pt

acti . ; :
actice and educational options; which

. assessment is 5
means ¢ not and so should not pe seen as an end
0 end itself but a means to a
justiﬁable end of learning,

I R ; : !
In general, Race, Brown and Smith (2005) cited in Meba, (2008, p. 28) summarize the
basic features and functions of feedback i continuous assessment like this:

1. Timely: students should receive feedback op their performance based on the principle

of providing opportunity for students to make improvement before proceeding to the

next performance.

_ Personal and individu

(8]

al: Feedback in continuous assessment should indicate each

student’s strength and weakness.

(OS]

. Articulate: Feedback given to students should be simple and easy for the Students to

understand.

4. Empowering Ieedback should help students make progress.

5. Manageable: Teachers need to make the necessary preparation before the delivery of
feedback to students so that they can manage it easily.

0. Developmental: Feedback should be detailed and informative so that both students and

teachers can use it as an input for further decisions.
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Table 10 Frequency of Using

Conti
ntinuoyg Asscssmcnt in C|

4ssroom by Teachers

/Nf" [tem ‘\7&7\\ Frequent]
5 frequently Y | Rarely Notat all | Total
| e e ;
1 | Class work TT?WY 3:) ) RERIRY
(individual and S R
group)
E__:{_omework ‘ﬁi‘%&r?w—%‘ 30 ls 9 B ke AR
,3__ " ___RT 6.8 |18 [20.6 |63 724 |87 100
|l i 3 15 (25 [ (287 |20 (20w e o0
5 | Oral questioning ?‘W-Q\S—TTG_ e o
6 | Field work 6. 168 2 l2znlzs o nisa e
7 | Project work | |4 (44 (4 [994 [40 462 [5 100
8 | Short answer 8 17 120 112555 (258 k32 n i (et n Re7a W00
9 | Selected response 25 287 |33 [38 [23 [265 |6 |68 |87[100
items (multiple
choice, true false,
matching)
10 | Fill in the blank 13 149 |15 [ 174 |46 [52.8 |13 | 14.9 |87 | 100

As it was discussed in chapter two continuous assessment is new system of assessing

students; conducted in daily bases ,it employs a varsity of techniques being integrated

from various sources such as write tests, observation, term papers, portfolios, project

work, class-work/ homework, group-work, quizzes, self-assessment and peer assessment

to make sound instructional decision. In this regard as shown in the table above, the

respondents were asked to indicate wi

assessment they were using frequently in their classrooms.

rich of the indicated methods of continuous
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As can be seen in Table [0

above, the
Most commonly used continuous assessment
elisiy S DA AT homework, observation

and oral questioning, tasks. However,

continuous assessment methods that engage the students actively in the teaching and
learning process seem ignored. The results in table 10 indicate that majority of the

respondents, not used at all laboratory, fieldwork and project work for assessing students’

performance. Similarly during the interview held with the dean of these schools for

question raised to them to explain barriers affect effectively implementation of
continuous assessment in their schools they responded that one of them was shortage of
teaching materials like laboratory equipment and teachers work load that limited teachers

from using different assessment techniques. This also reduced effectiveness of

continuous assessment.
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ablell  Administration \
1l oy = Support  anq Assessment  Guideli fl th
Jementation o i . clines for (¢
[mp ontinuous Assessment

Mo | ltem T Alteraative

e Respondent

[ | To what extent, the a) very hieh F %
school administration _mg\\ . 5
helps the teacher in o) av::ara 2 9 10.6
implementing e g 22 | 254
continuous e)  —average 51 |58.6
assessment. Total JOLEE 5 5.4
[s there assessment a) Yes 874100
guideline the school b) No 18 15
distributed to Total 69 |8l
teachers? 87 | 100

@ at is the doc .

2 Whusle ” manal;?enzi a) only assessment format given from the school | 39 | 44.7
you 1€ and | hybased on assessment guideline developed at 350 NII40L7
implement continuous | school Jevel : P :
assessment in your ¢) there i =

1S NO assessme :
hool? o nt guideline and formatat | 13 14.9
total 87 | 100

7 g your answer for“ ‘ a) the format given from the schools with limited | 13 | 14.9
question no. 2. Is “a” | score of assessment tasks are clear to me
what do you feel about | b) I feel satisfy with the school continuous 18 19
the format items assessment format because it initiated me to use a

variety of assessment techniques in my subject

c) as a teacher, [ expected to have my own 8 10.5

assessment tools according to my professional

development

Undecided 48 |[55.6
total 87 | 100

The result in table 11 item 1, show that majority (58.6%) of the respondents indicated

(hat the support they had received from the schoo

This shows th

teaching learning process.

whether they give suppo

and what type of support prov

at school administrators were not there for teachers to facilitati

rt to help effectively implementation of continuou

However,

| administration was below average.
ng things in
as the time of interview principals were asked

s assessment

ided, majority replied they support teachers by distributing
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assessment formats and discyss about confipyq
Us assessme
ent

at nleeling lime and pr i

J - ' OVlde

pe[] and papLIS E lS:USSIng or dlSllibUling I
orm

at | , ;
< 1S not helpful to practice continuous

ent as expected by the curricy um, th ways of
assessm pect yt rriculum, they saiqd that they did not h y
y ave any ways

ing they si 7 tri
checking they simply tried to look the format given at monthly when teachers filled it

submitted to their departments.

As item 2 in the same table shows 9
that 44.7% of respondent use assessment format given

he school whi % of ;
from t le, 40.9% of respondent assess their students’ performance based on

assessment guideline developed at school level, on the other hand when interview

conducted with principals and supervisors even if there were no any guide line they

distributed assessment format to teachers.

-~

However, as item 3 of above table majority (55.6%) of respondents undecided their
filling for the format items was given from school. From this, one can understand
majority of teachers did not aware of continuous assessment practice. Teachers need to
be clear about what and why they are assessing learners in order to identify and use the

most appropriate techniques or procedures to fulfill a certain purpose in their daily tasks

to ensure that quality learning occurs.
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Tablel2. Students’ Perception in Imp]
¢

lllCl] 9 1 al .
e S tation of CO““UUOUS Assessment
[tem Slrongly l_\Ar\___
agree re% Disagree Very Not at | Total
disagre | all

(¢

A e i———
Lo B 17

[ believe that continuous |87 |20 7o

|| h T % .
S ] bt ] ] —= /
assessment 1s important to 5 99 4712 60 20 155 oo s IBO
develop my learning skil|

CA is giving continuous TT‘\____\

test for us to measure our 200 150 1120 [ 30 16 |4 |60 [15 [400 | 100

achievement
The school help me by T—I_SNT““—\—%_

- 4
creating awareness on CA 8.5 {300 75 (48 |1 2RB 400 | 100
C.A is useful to identify ?0%7‘“—]—7—~—____ 2
my weakness and strengths 5 0 ‘51'2 50 [2:8E3 0N E7 12 30 | 400 | 100
Forme tasting once or 120 ['5™ 1780 [ 50 224 | 21 16 2 20 15 400 | 100

twice is better than
measuring by continuous

assessment
It is better to My teacherto | 15 [3.7 [216 |50 140 | 3
. . £ ; 5
use different assessment 5 75 35 [20 |5 |24 |6 |400 | 100

methods like class work,
home work, class room
observation and group

discussion
The test paper is returned 4 1 16 |4 [350 [87.118 [4. 112 13 1400 [ 100
back with feedback for us 5 5

not more than a week

As shown in item 1 of table above,70% of respondents were agree that continuous
assessment is important to develop learning skill. This shows that majority of respondent

students are interested for the application of continuous assessment.

However as item 2 in the same table depicts 51% of respondents were agree that
continuous assessment is giving continuous test for the learners to measure their

achievement this also shows that majority of students did not understand the process and

practice of continuous assessment.
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the schools help their studeps i
S by Creating awareness g i
11 continuous assessme
nt. It

indicates there were not any awareness
cre

ation for

Students by ¢
byl o i eacher:
administrators regarding 4 Hemsghoel

importance iff
» different methods apd process of continuous
assessment.

As can be seen in table above, item 4 30% of
’ ° O respondents were agreed on continuous

their weakness and strength. Howeve i i
o , a .
S 1tem 7 in the same table depicts 92% of

respondents replied that the assessment materials were not returned back with feedback
for the learners timely. This shows that majority of respondents understand continuous

assessment provides regular information about teaching, learning and the achievement of

learning objectives and competencies but they did not got immediate and constructive
feedback for their work from teachers this also negatively affect the implementation of
continuous assessment. In support of this Grant (1998, p. 40) states that the best feedback

is highly specific ,directly revealing or highly descriptive of what actually resulted, clear

to the performer and available or offered in terms of specific targets and standards.

As Shepard (2000, p. 11) providing feedback to the learner about performance will lead

" 5 . —
to self-correction and improvement. This Is to say that the teachers’ comments on

students’ performance not only indicate the strengths and weaknesses of the students’ but

they may also assist students in monitoring their own progress and to develop further.
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pitem 5 as table above, showg ¢ :
: hat 859 of responq

0 Bk
same table 54% of respondents agree that it is

; better to their teachers to use different
assessment methods like clasg work

Table 13 Frequency of Using Continuous Assessment in Classrooms by Student

Respondents
No Types of Use Use when | Notatall | Total
assessment always necessary
E e e e I P i %
1 Home work 360 (90 |40 |10 |- - 400 | 100
2 | Class work(individual | 340 |85 [40 |10 [20 |5 400 | 100
or group)
3 | Observation 80 |20 120 |30 200 |50 |400 | 100
4 | Oral questioning 200 |50 | 104 |26 |96 |24 |400 | 100
5 | Project work - - 60 |15 |340 [85 |400 |100
6 | Assignment 200 (50 (80 |20 |120 (30 [400 |100
7 | Field work 2 |13 60 |15 |328 |8 |400 |100
8 | Laboratory 201155 40 |10 |340 |85 |400 | 100
S liest 3201 [F805 1 FBORNIED 0S5 - 400 | 100

When students were asked to indicate the continuous assessment tasks and there

frequency used by their teachers as shown in the table above, homework class work, oral

S . : ed. However, laboratory, fieldwork
questioning, assignments and term tests are mostly us >

and project work were not used. This implies that in most cases the teaching learning

67



process of these schoolteachers did _
O Integrate differeng continuous

iques a

techniques. ssessment

Data Obtained Through Open-endeg Question It
ems

Problems Encountered (face) iy Implement;
ng

Contj
x ntinuous Assessment as Teacher
Respondents:

jority of teacher :
o Esbopecnrs replied for question raised to them to explain proble
m

faced during, assessing their students edyea:
ucational performance that there are a large

number of students in a class it s very difficult, in a situation like this, for teacher to

continuously assess individual students’ educational performance and give detailed and

immediate comments.

Lack of knowledge to carry out continuous assessment is also another problem replied by

majority of teacher respondents. Most teachers explained that they need continuous
professional development in the area of assessment like, how to use different assessment
techniques and ways of assessing student educational performance.

Additionally, large content size of text books, this limited teachers from using different
continuous assessment techniques because they focus to cover the content there with in
academic year and lack of zonal, woreda and administrations support and follow-up to
implement continuous assessment in classrooms. There were no any supervision from
concerned body how to practicing continuous assessment these also affected negatively
the implementation of continuous assessment in high schools.

In addition, they indicated that they did not receive proper guidelines to enable them to

implement continuous assessment and lack of funds for buying adequate teaching
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materials like laboratory materj

“ ct or hil]dtl‘ CffC(‘. 'VP 1 .
a (%] [ I “ lllli)l‘!]lle l]lation 0{ Cor l.
1 “lUOUS aSSQSS
Inent.

[n time of interview conducteq with edy
c

ational gy :

Pervisor and pring;
b y principals tl
question was raised and they replied that p 1e same

Oost of t
e heir iobiatt f teachers are young and inexperienced
ca ter ' bl g
an J getting an €Xperience of more ot ean :
O other we payerjobs

lems Encountered (face) ;
Prob (face) in Implementing Continuous Asses e o
sment as Students’

Respondents:

As majority of student respondents replied that, major problems hider effective

laboratory - guideline; shortage of teachers; in-group assignments not all students

participate; lack of administration support like crating awareness for students and

teachers. In addition teachers change within short period for one subject; most teachers

focus on class work and homework; most teachers are not interested to implement it were

problems commonly mentioned by majority of respondents.

Moreover, students were asked the impact of such factors on teaching and learning
process, they replied that teachers low understanding how to practice different assessment
techniques and teachers work load have negative impact to implement it. These problems
create difficulty to identify students strength and weakness in learning and to provide

proper feedback and take remedial actions as a result quality of education decrease.
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Suggestion to Improve Impleme

ntatio i
ation of Conunuous Assessme

nt as Teache
Respondents: ;

Minimize teachers’ student r

atio by recpyiti

c ¥

ruiting more teachers and decrease teachers
workload as a result te

achers get more ;
ore
lime to assess students educational progress using
different assessment techniques,

: 'eness creati ‘o
Give awal tion workshop or lraining to teachers give proper guideline to
b

teachers to implement continuous assessment. The school principals have the major

responsibility to ensure that teachers know exactly what is expected from them and to

eliminate the possibility that continuous assessment has not been implemented effectively

in schools.

Suggestion to Improve Implementation of Continuous Assessment as Student
Respondents:

As majority of students suggest to improve the status of implementing continuous
assessment were buy some reference books, creating awareness for teachers and students,
encourage teachers through different incentives, were solutions replied by majority of

them.
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Chapter Five: Summary, Conclusio
n

and R
| and ecommendations
This chapter deals with the major fj

};

INgs of the

study and
i Orwarded recomme i
pased on the findings and conclusion Eel

5.1 Summary

urpose of this study v
PR ¥ Was 10 assess the practices that have been carried out by Soutl
uti

ar secondary schools in imple : -
Gond Y Is in tmplementing continuoys assessment, and to investigat
: e

those factors that had been constraining such
@ gs endeavors. The i
; study was particularly

focused on addressing the following basic questions:

1. How do teachers in secondary schools currently practice continuous assessment?

2. What are teachers’ background perception and understanding to implement continuous

assessment?

3. What types of continuous assessment techniques do teachers currently practice?

4. What are the factors affecting the implementation of continuous assessment and what

impacts do such factors have on learning and teaching process?

To answer these research questions, descriptive survey method was applied. The study
was conduct with 87 teachers, 400 students, 6 school principals and 6 woreda educational

supervisors and 2 zonal educational supervisors at South Gondar secondary schools.

Questionnaire, interview and document analysis were used as instruments of data

collection. Gathered data were analyzed using frequency counts and percentage.

Qualitative data were also analyzed qualitatively.
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According to the basic questions, followi,
18 were 1,

: ajor findinge-
|, The study depicted that 42.6% of 1 Ings:
. Ol teacher I'espond

nts were in g
yeas. g¢ category of 26-30

) Majority of teachers (98.9%) are degree h
olders anq 1 1% di
170 diploma holder

arding to Current Practi :
Regarding Practice of Continugyg Assessment

3. Large proportion (74%) of teachers included
types of continuous assessment like test

oup work, project wor 3
group 28 K, homework, etc. ang their frequency in their course pla
n.

4. It was found out that 30% of tea :
chers assessed their students according to the schedule

and guideline of the school, on the other hand 48.2% of teachers according to guide

line/instructions in the textbooks and manuals

5. As Majority (81.6%) of teachers and (50%) of students feedback in continuous

assessment should indicate individual students’ strengths and weaknesses

6. The majority (86%) of teachers replied they give timely feedback for their learners in

relation to their continuous assessment results. However, as large proportion  (92%)

of student respondents there were no immediate and constructive feedback for

continues assessment work.
7. The study indicated that 50.1% of teachers accepted full and constructive feedback is
an essential feature of continuous assessment

Regarding to Teachers and Students’ Background Perception and Understanding to

Implement Continuous Assessment

8. As the study indicated that majority (55%) of teachers were interested for

implementing continues assessment.
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10.

14.

16.

17.

. Majority of teachers (69,99

.57.4%

. As 63.2% of teachers and 8

he study reveale
The ed thay 91.5%, of te

achers and g50
; %0 of studentg®
i .
assessment procedures myg; o e o

mploye
Ployed for Students with different background.

The study disclosed that large Proportion (89 30
:3%) of teachers agreed on Continuous

assessment provide s
i ; Ay i change leaming and teachj
aching method.

) did not particiras
barticipated any awareness creation work shop

or training to effectively Implement continuous assess t
men

of teachers did not t
ake i
4 course in assessment and evaluation particularly on
continuous assessment in their college/v.miversity time
Regarding Types i
g g lypes of Continuous Assessment Techniques Teachers Currently

Practice

0
5% of students class work was mostly used assessment

technique, homework 9 - : ;
S ork 60.8% however, most Important assessment techniques project

work 4.4 of teachers used, field work used by 9% of teachers.
Regarding to Hindering Factors to Implement Continuous Assessment:
As majority (64%) of teacher respondents replied the school administration, woreda

and zone officials did not help the teachers in implementing continuous assessment.

.As 81% of teachers there was no assessment guideline the school distributed to

teachers but schools distributed assessment format.
As majority of teacher respondents replied that, there are a large number of students

in a class this also made continuous assessment tiresome. As a result restricted

teachers from using different assessment techniques as the subject required.

Majority of student respondents replied that, Shortage of reference books, shortages

of teachers, in-group assignments not all students participate are problems that
3 o

negatively affect implementation of CA.
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5532 Conclusions

Based on the major findings of study the fo]]
ollowing cong]

e : usions were drawn
As depicts in findings large

Proportion
of teachers include types of continuous

k, h :
omework, etc. and their frequency in

Majority of teachers and students.

accepted fe o '
pted feedback in continuous assessment should

gl S ' g
indicate individual students strengths and weaknesses. They give timely feedback for

their learners in relation to their continuous assessment results. However, as large
; ] o

proportion of student respondents there were no immediate and constructive feedback for

continues assessment work. This reflects that even if majority of teachers understand the

importance of feedback they did not practice it this also limited students from benefiting
merit of feedback.

The findings of the study revealed that both the teachers and students have positive
attitude towards practicing continuous assessment in classrooms. This helps for effective
implementation of continuous assessment. However, the practice of continuous
assessment was very low because the awareness level of teachers and student that help
for how to practicing it were very low. This also decrease the implementation of

continuous assessment as the same time quality of education also decrease.

Based on my findings there was no any awareness creation workshop or training for
o

teachers for effectively implement continuous assessment in classrooms. In addition,
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fATl y (0} lcaC] © (l-(l
majonl I 1€1'S 1 not tdke Course ln as
% assessment g
d c€va

e ssessmen luation particularly on

in their ¢of

] o o teachers had not
i derstanding for practicing continues ’

assess . .

- i ment techniques in assessing students’

cational periformance. IS impl;

educs I his impljes that teachersg are not effectivel [
Cliectively implemented

continuous assessment in assessing thej Students educationg] f
nal performance.

Majority of teachers mainly used homework
ork, class work t i
» » test, and observation to carry

out continuous assessment. However, project work, fieldwork and laboratory were found

to be neglected continuous assessment techniques. Based on the finding 1 conclude that
o

currently teachers are not fully implementing continuous assessment

There was also lack of support from school principals, woreda and zonal educational
officials this also hinder implementation of continuous assessment. More over There was
no assessment guideline the schools distributed to teachers Finally, if training and
supervision will give to teachers the continuous assessment in south Gondar secondary
schools will be more effective and continuous assessment will be a reliable representation
of learners’ abilities. As Joshua (2004, p. 8) evaluation of secondary schools is very
complex and, it requires a critical assessment of the objectives to being pursued in the
schools, the curriculum that is being implemented, the quantity and quality of the

facilities and teaching-learning resources available to the teachers and learners, and the

personnel that are implementing the program. Largely the teachers in the terms of their

; : : of
qualifications, ~competencies, job  effectiveness, orientations, adequacy
>)

training/preparation and needs.
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Morcover, as majority of Students replied
ed th

at th n
0 S e ]paCI of llin i
SHUCTS low under
erst

anding hOw 1 . .

ant techni 0 pra

assessment techniques and teachers woi 1 practice different
< 1o

ad | e
1aVe negative impact o implement it.

5.3 Recommendations

In light of the finding of the study and conclusions drawn!the following recommeiat o
o C

rwarded to i1 . ]
2RO nprove the problems hlndering the application of continuous

assessment in the schools under study.

.As the finding depicted majority of teachers did not participated any awareness creation

work shop or training to effectively implement continuous assessment and majority of
teachers did not take a course in assessment and evaluation particularly on continuous
assessment in their college/university time.

Therefore to increase the awareness levels of teachers provision of workshops and short
term training should held by zonal and woreda officials on how to practice CA to guide
teachers in preparing tasks and activities and to equip them with skills to carry out
continuous assessment practice in assessing students’ educational performance Regional
educational bureau also allocate appropriate budget for its effectiveness. Similarly, there

. ’ 3 : 1
must be awareness creation for students’ on importance of continuous assessment

through discussion with them.
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5. To decrease teachers workloaq qualify (e

achers® sy
Cntratio by recruit;
e ) Cl
this also helpful for deCreasing teach Y recruiting more teachers

€IS work|

oad and
; encourage to fep
continuous assessment lechniunS & use different

3. Majority of teachers and students repjeq that ¢

lass work, homework and test were

used assessmen i
mostly t techmques, however most important
> assessment techniques

; ork, field <
project Wi work and laboratory work were rarely used by teachers. Therefore
S I

rs must use diffe -
teache fferent continues assessment techniques like project work, class
3 >

work, homework, observation, fieldwork and laboratory as the subject required to

increased the quality of education.

4, Majority of teachers replied they give timely feedback for their learners in relation to

their continuous assessment results. However, as large proportion of student respondents
replied there was no immediate and constructive feedback for continues assessment work.
As feedback, help teachers to know how to redirect learning situation and as the same
time it help the students to now their weakness and strength able to prepare themselves.
Therefore, teachers should give timely and constructive feedback for their learners in

relation to their continuous assessment works.

5. As the study show, there was no assessment guideline the school distributed to teachers

but they distributed assessment format. Therefore, Zonal, woreda officials, School

principals and management and other concerning bodies should ensure that clear

- ; 1 : ifferent continuous assessment
continuous assessment guidelines like which including different

techniques, how to practice them and their specific importance of each techniques for
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.t educational progres et
students ed a1 Progress must distributed (q all teachers for effective impl tati
‘ective implementation
% continuous assessment. This can encour

age { s ; s

£C teachers tg implement it in classroom
~ggment.

aSSCSSl

; Majority gffstudentirespondents replied that, Shortage of reference books, shortages of
Jaboratory materials are problems that negatively affect implementation of CA.

To alleviate these problems education office should also address the need for materials by

purchasing adequate materials as much as possible. Schools also try to get financial

support from different NGOs by writing projects showing the problems or shortage of

materials that are very crucial for increasing quality education.

Finally, the researcher would like to recommend others to conduct research in line with

continuous assessment implementation.
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Appendix A

Addis Ababg Univcrsity

School of Graduate Studies

- . o

Questionnaire to Filled out by Teachers

Dear respondents

The purpose of this questionnaire is to gather data re

out and the problems encountered b _ garding the practice have been carry
. ¥y south Gondar secondary schools in i i
continuous assessment. T

This study is purely academic and t}

s would not affect you in any case. However, the

findings 'of the study and the recommendation for warded are believed to provide
valuable m?ul for the schoc?Is regarding student’s assessment. Therefore, your genuine
frank and timely response is vital for the success of the study. Accordingly, I kindly

request you to cooperate in honestly filling out the questionnaire

= You are not required to write your name on the paper.

> Circle the letter on number your choice questions with alternative answers. For the
open-ended questions, you are expecting to write your response in the space provided.

Thank you
Part I Background of Respondents

1. Name of school

2ASex a) male b) female

3. Age a) 20-25years b) 26-30 years c) 31-35 years
d) 36-40 years e) 41years and above

Part II Current Practice of Continuous Assessment in Classroom

1. Do you include types of continuous assessment like test, group wor k, project work,

: , ?
homework, etc. and their frequency 1 your SO
a) Yes i d

2. If your answer for question no. 1. Is “yes” how the as;essment one
a) According to the schedule and guideline of the school?
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b) According to guide ““C/inslruu
C) According 1o personal ary
d) only by final exam at th

| lons in the extbooks
angement of the t

¢ end of the Seme

and manug|s
eachers

Ster e) If any

3. What are the continuous asse ) ‘

R v assessment techniques you have R
A al and group) b e conducted in this semester?
d) laboratory ) test  f) project worj g nework c) Observation

) if any
: ;
4. Do you have schedule of continuous assessment
i E)your school?
no

a) Twice a week b) Within 15 days

d) at mid semester e) If any ¢) Once a week

il s RO S

Part III Teachers and Students Perception

1. To what extent are you interested for the application of continuous assessment?

a) Strongly agree b) agree ¢) undeci : _
2. Continuous assessment is tim?a 001123:11?;[0 s: i 215agr§lc? X ) S.tron.gly diaeice
e Bjase oY 8 9 nol. ike using it. |
;)Tlsll;;niz io foective Wbay to I;)e;lgufec;tjj d,) dlsgglee e)stionelyidisaiorce
ents’ achievements
a) Strongly agree  b) agree ¢) undecided ) disagree e) strongly disagree
4. ] believe that continuous assessment is beyond testing regularly.
a) Strongly agree b) agree c¢)undecided d) disap oly disao
5. I believe that students do not l?ke being assess)comizzleailye) R
a) Strongly agree b) agree c)undecided d) disagree e) strongly disagree
6. Different assessment procedures must be employs for students with different
background.
a) Strongly agree b) agree c)undecided d) disagree e) strongly disagree
7. Test and final exams are better than continuous assessment to measure individual
progress in learning.
a) Strongly agree b) agree c¢) undecided d) disagree e) strongly disagree
8. Continuous assessment gives time to correct mistakes and help to improve academic
performance.
a) Strongly agree b) agree c¢) undecided  d) disagree €) strongly disagree
9. It provides opportunity to change learning and teaching method.

2) Strongly agree b) agree c) undecided d) disagree e) strongly disagree
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part IV Participation ipn Workshop

1. To what extent do you particip and Trainin

o . ate in Workshops
(ways) of iImplementing continygyg
assessmey
1t?

2) Very high  b) High c) Average

g1n ASScssmcnt

and Evaluati
b aluation

areness creation of procedures

d) below average ) pever

7. Have you taken a course in assessment and
. : - €va
assessment 1n your college/umversity time?

a) Yes b) no

l

uati 1
ation Particularly on continuous

3. Do you feel you well tr.
classrooms?
A Strongly agree b) agree ¢) undecided

ained to proper|y i :
properly 1mplement1ng continuous assessment in

d) disagree ¢) strongly disagree

Part V Frequency of Using Continuous Assessment and Giyine Feedback
g ac

. Is there timely feedback for learners In relation to their co

ntinuous assessment ?
S R nt results?

2. If your response for question no. 1. Is “yes”
a) In each continuous assessment task

b) When test papers returned to the students
c) If any

what its frequency was.

3. Feedback in continuous assessment should indicate individual students’ strengths and
weaknesses

a) Strongly agree b) agree c)undecided d) disagree e) strongly disagree

4. Immediate feedback should be an essential component of continuous assessment
a) Strongly agree b) agree c¢)undecided d) disagree e) strongly disagree

5. Full and constructive feedback is an essential feature of continuous assessment
a) Strongly agree b) agree ¢) undecided d) disagree e) strongly disagree
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; et ethod
(types) used by teachers frequently
|l A car 5 = B e Scale
Assessment method o

No Very
frequenuy I:rtc;;llle W—I@T Not at
| Class work (individua] "\h—\ﬂ_\ Iy el
and group)
7 | Home work N
3 | Laboratory T e i
4 | Observation :\\\_
5 | Oral questioning B o
6 | Field work N
7 | Project work Tt
3 | Short answer s
9 | Selected response s
items (multiple choice,
true false, matching)
10 | Fill in the blank

Others

Part VI Administrator Support and Assessment Guidclines

I. To what extent, the school administration helps the teacher in implementing
continuous assessment.
a) Very high b) High c) Average d)below average e) never

2. Is there assessment guideline the school distributed to teachers?
a) Yes b) no

2. What is the document you use to manage and implement continuous assessment in
your school?

a) Only assessment format given from the school

b) based on assessment guideline developed at school level

¢) there is no assessment guideline and format at all

d) If any '

' & ‘ . . <) ;

a) The format given from the schools with limited s
me. S
b) I feel satisfy with the school continuous assessment format because it initiated me to
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use a variety of assessment techniques in my subject

c) As a.teacher, I expected to have my own assessment tools according to m
professional development d) If any 2

). « ) & 0 1 ¥ 1
Part VII Factors Affecting Effective Implementation of Continuous Assessment

1. write the problems encountered (face) in an assessment of
students?

. From your 1 / ; i i i
2 m y experience, what measure do you suggest to improve factors hindering
effective implementation of continuous assessment?

Thank you very much for your cooperation
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Appendix B

Addis Abapa University
School of Graduate Studies

The Questioner to be Filled out by the Students

urpose of this questi g !
The p Pe o reoaqd. loner 1s to gather information about the students understandi
I o b rstan
GBREEeF garding to students assessment particularly on continuous o
assessment.

2 You are not expect 1o write your name on the questionnaire

Thank you

part I Background Information

. School
. Grade
RS EX

Part I

To know and measure students’ understanding and perception about continuous
assessment the following measuring points listed below. Please, mark “¥” on your
appropriate answer

Strongly agree =3 disagree =3 not at all=1

Agree =4 very disagree =2
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No. Items

my learning skill 0 develop I
5 | Continuous ass :
2 ) assessment is giving continuoys 1
learners to measure th S test for the

CIr achievemep
3 The school |

1€lp me by crear;
p Y Creating awareness on cq i e
assessment ntinuous

r————_—_— -
4 Continuous assessment is useful to

identj
strengths entify my weakness and

5 For me tasting once or twice is better

than measuri
: u
continuous assessment gy

6 It is better to My teacher to use different g
like class work, home work, ¢]
group discussion

7 | The test paper is returned back with feedb

ssessment method
ass room observation and

ack for the learners

not more than a week

Others

Part I11

Mark by “v"” that the teacher use those type of assessment mostly in classes

No. Types of assessment Use Use when | Not
always | necessary | at all

Home work

Class work(individual or group)

Observation

Oral questioning

Project work

Assignment

Field work

Laboratory

O (||| | W] —

Test

Others




Part IV

1. What do you think the major barriers in implementing continuous

assessment in
your school?

2. What are the impacts of these factors on teaching and
learning?

3. What measure do you suggest to improve factors hindering effective implementation
of continuous assessment?

Thank you very much
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Appendiy C

Addis Ababg Univcrsity

School of Graduate Studies

Interview Guide for Principals

This interview guide was Prepared to direct the intervi
Ivie

ws for collectino j i
about the present assessment System and schoo] princi ¢ information
rincip

al fills it. The purpose of this

e in i . -
e | ‘ lerviewees to focuses the discussion on issues
related to the research questions that only relevant informati

ion w

guide was to help the interviewer and th

ould gathered. You

and [ w ik
. c ould like to thank you for willingness to give the
interview. Your response will keep confidential.

selected to the interview

Thank you

. Have you participated in any continuous assessment worksho

: ? If so, ca i
describe it? P n you briefly

2. What system do you follow to check if teachers of grade 9 and 10 implement
continuous assessment?

3. Do you supply relevant materials for implementing continuous assessment?

4. Have you had organized training for your teachers on haw to employ continuous
assessment?

5. Do you get guideline or strategies for using continuous assessment from zonal
education office or from woreda? If so how often and what specific kinds

6. What do you think the major barriers in implementing continuous  assessment in

your school?

7. What measure do you suggest to improve factors hindering effective implementation

of continuous assessment?

Thank you

90



. Appendix p
Addis Ababa University

School of Graduate Studies

Depa i
P rtment of Educatlonal Planning and Manaoement
>

[nterview Guide for Educational Supervisors

The aim of this study is to ident; i

he Y 15 10 identify the major factors affecting the implementation of

continuous assessment in student assessment. [t Is to be filling by Educational
g ucati

denti ot R
ntial that the information gathered will use only for the research
purpose. Hence, you kindly requested to provide the hecessary information, which is very

helpful to the quality of the research.

supervisors. Be confi

Thank you very much

1. Have you participated in any continuous assessment workshop? If so, can you briefly

describe it?

2. Have you had a supervisor training before you assigned as educational supervisor if so

for how long?

3. In the past three years has there any seminar or work shop or etc for teachers of grade 9
and 10 in the zone /woreda on the procedures or ways of implementing continuous

assessment in assessing students performance? If so can you describe them (in terms

of objective, participating schools, content duration etc)?

4. What do you think the major barriers in implementing continuous  assessment in

your school?
5. What measure do you suggest to improve factors hindering effective implementation
of continuous assessment?

Thank you very much
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