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Abstract

The purpose of this study was to describe the trton of parental education for girls academic
achievement. For undertaking this study, the relé\data were gathered from various relevant
sources, questions were set, dependent and independriables were defined, tools for data
collections were developed and finally the data \waalyzed and interpreted. The instruments
used for data collection were questioner, FGD, ivieav and observations. Parents (90), primary
school female students (90), teachers (36), praicgnd community leaders were the sample
respondents of the study.The study was carriednobitprimary schools of Bahirdar Zuria and 4
primary schools of Guto Gida district. The dataabéed were analyzed using percentage and also
coding, tabulating, graphing of the findings bothquantitative and qualitative manner. The final
analysis result indicated that, Parental educati@ontributes in increasing the parents’
involvement in their daughter’s education. Parergdlication changes and increases the concern
of parents for the future of their girl child. Baecse parents know the benefit of education, parental
support for the basic needs and educational madtereed is increased. Parental education
reduces students’ absenteeism. Moreover, parediataion increases the emotional attachment/
closeness of parents and children. From the abavelosion the researcher recommended that
awareness creation on parental education, makingemial education as a crosscutting agenda,
link among stakeholders and organizing commungyjodiues on parental education is vital.
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Research on “Parental education for girls academic achievement.”

CHAPTER ONE

1. INTRODUCTION

This chapter includes background of the studygestant of the problem, objective of the study,
significance of the study, scope of the study, ptuakiables, operational definition of key terms

and delimitation of the study. The introduction g@es follows.

1.1Background of the problem
Adult and lifelong learning is a broader concepttlusually refers to any form of learning
undertaken by or provided for matured men and womaside the formal schooling system.
Matured men and women are typically associated w#kual maturity and the attainment of
reproductive age. In the legal concept, it is persecho is independent, self-sufficient and

responsible.

Parent is an adult who is father, mother or guardidio has double responsibility for the current
and also for future generation. In the current life parent is responsible for the survival of the
family. The responsibility to shape, educate andigwehildren is the role of parent in creating a
better future generation. Parents have an enorrimlugence on their children’s education for

several reasons, but most importantly becauseateetheir children’s first teachers.(Gratz, 2006)

Parental education is one of the life skill compaseof Adult Education. Parental education is
defined as a support services offered to enablengmaand caregivers; designed to support and
increase capacity in raising healthy childrens lailearning process that can be followed to correc

and improve a person’s parenting skills. (Cartég6)

Parental education includes a broad range of appesato support parents in their roles as the
primary teachers of their children. (Child care &rlg education research connections, 2007).
Effective parental education programs can promtamily engagement” in child development. It

can help parents to play a more active role ingtiecation and development of their children.
When services such as parent education are offanddare of the appropriate quality, several
studies indicate that outcomes for children andilfasnimprove, parents feel greater competence,

and are less likely to abuse and neglect children.
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The success of parental education program is meaédoy improvements in child wellbeing,
parenting practices associated with positive ctiddelopment outcomes increased actions in the
community to improve early childhood growth, deyeteent & protection. (Reppucci, Britner, and
Woolard, 1997)

There are three different parental education amhes like any adult education component i.e.
Formal, non-formal and informal parental educatidormal parental education is usually in
school, college or university where a person maynléasic parental education as an academic
course. Non-formal parental education is a compbokadult basic education where parents can
learn literacy, numeracy and parenting basic sKilkere is also informal parental education where

there is no studying in a school and do not us¢hengarticular learning method. (Wiki)

Over 50,000 parental education programs reachamdlof parents every day (Carter, 1996). There
are over 100 regional parenting publications andersg¢ parenting series available through

television, Internet and radio all.(Simpson, 1997)

This study is all about “The contribution of pam@n¢éducation for girls’ academic achievement”.
The study was organized into five chapters. Theorsg@achapter deals with review of related
literature. In chapter three the subjects, metiHahmpling, instruments, method of data collection
and method of data analysis were described. Thehfothapter deals with presentation and
interpretation of data. The final chapter deal$wsiitmmary, conclusion and recommendation.

1.2 Statement of the problem

The level of literacy and numeracy of parentsirartthiopia limits their exposure to information
on child development skill, knowledge and attitdioleimproved child education and development.
Rural Parents level of knowledge couldn’t let themsupporttheir children academically (Home
tutoring kind of support).Parental skill in giviragbetter care for their children such as nutrition,
personal hygiene, follow-up and support is also/ Vienited. The attitude of rural parents towards
education affects the motivation of parents to s&ed children to school especially the girl child
Parents prefer their daughter to do indoor taskf s1$ cooking, fetching water, cleaning house,
washing clothe, making coffee and other relatetvities while they give the boys time freedom
to study also to play or to do whatever they aterasted.

As a result, female students’ poor academic petrdoe and the rise of repetition rate in class
were repeatedly reported by researchers (e.g.,stek&990; Seyoum, 1996; Alemtsehay, 1985).

Page | 2



Research on “Parental education for girls academic achievement.”

Several writers also underlined that this probleacdmes worse among rural female students

(Genet, 1991; Assefa, 1991; Tsion&Wana, 1993). fHasons of this poor academic performance

were reported mainly because of poor parentingnamde environment.

This and other related issues initiated the rebear¢o conduct this research by the tittle

of:“Contribution of parental education for girls'‘cademic achievement”. Hence, it appears

important to investigate the contribution of paetneducation for girls’ better academic

achievement.

On the ground of the above stated problems, tlsisareh was designed to answer the following

guestions;

What is the parental skill competency of parents té best academic achiever
(outstanding) girl students?

What is the parental skill competencyof parentsthed least academic achiever girl
students?

What is the academic achievement of the girls whuments are enrolled in parental
education and not enrolled parents?

What type of supports girl students get from atéems of parental education and non-
attendant parents?

What are the challenges the girls face from attetsdaf parental education and non-

attendant parents?

1.30bjective of the study

The general objective of the research was to desdhe contribution of parental education for

academic achievement of a girl.

The study was specifically designed;

To study the parental competency of parents oftandsng girl students

To define the relation of parental skill of paretitdeast academic achiever girl students
To compare the academic achievement of the girtsse/lparents are enrolled in parental
education and not enrolled in parental education.

To assess the type of supports (Materials, studg,tacademic support etc.) girl students

get from parental education attendant and non-@di@rparents
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- To compare and investigate the challenges the fade from attendants of parental

education and non-attendant parents

1.4 Significance of the study
This research was designed to investigate theibatibn of parental education for girls’ academic
achievement. Many researches have been done taiadhe contribution of education level of
parents for the school enrollment and academiceaehient of children. The previous researches
focused on the formal education level of parentsriffication). But this research specifically
focuses on parental education which is one of tmponents of Adult and lifelong learning that
aims to improve the parenting skill of the parerithis research uniquely studied about Girls
education in primary school, notonly enrolment batter achievement because of their parents

improved child raising skill.

This research will serve as a reference resourc®tfter researches to conduct related further
researches. Also it can help for concerned bodiesnbw and improve the parental education

status in Ethiopia.

1.5Scope of the study
The research was conducted in Oromia and Amhararre@romia region is the largest populated

region followed by Amhara region. So the selecegians are from the majority.

The research was limited to Guto Gida District asEWollega Zoneand Bahirdar Zuria District of
West Gojam Zone. The two rural areas are purpassécted as they are accessible to reach. Guto
Gida Districtconsists rural villages within 75Kndras from Nekemte, the capital of East Wollega
Zone. Bahirdar Zuria Districtconsists rural villageithin 40Km radius from Bahirdar, the capital
of Amhara region. These Districts canrepresent pag of the country and reflect the situation of

the majority.

The research focuses on the contribution of paredizcation, as an Adult education component,
for girls’ academic achievement. It focuses on Motliather and/ or guardians parental education

for girls’ academic achievement.

N.B.This research will be used only for academippee and it's a learning process.
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1.6 Operational Definition of key terms
Parenting skill: - For the purpose this research, parenting skillefined as the ability of parents
or guardians to raise their child by fulfilling timecessary emotional and material requirement As
the name indicates, Parental Education is defisegnaeducational program that can be followed
to correct and improve a person's parenting skitlrental education inspires parents to create
conducive home environment for their children.

Parent: -In this research Parent is defined as fathenather or guardian; one who nurtures and

raises a child; a relative who plays the role cdrglian.

Academic achievement - The research’s dependent variable is Acadencitiesement or
performance is defined as the outcome of educainahthe extent to which students achieved their
educational goals. Academic achievement is commanBasured by examinations, school

attendances and on-time grade progression.

Best academic achievers-In this research, students who are the bestemamdachievers are

defined as the students who are within tfid a ranked students in a section they belong.

Less academic achievers for the case of tis research, students aredeademic achiever when

they belong in the last 10 in their rank and chiargmed by high absenteeism.

Parental education providers - in this research the providers of parental atloo are defined as

the organizations, institutions, service providéet give parental education.

Parental education attendant (enrolled parent) the parents who are sustainably enrolled in the

parental education in regular basis, are calledmal education attendant.

Parental education Non-attendants (Not enrolled) Those parents who are not sustainably
enrolled in parental education in regular basiscatked non-attendants of parental education.

Time freedom - in this study time freedom is defined as thailability of at least 60 minutes
from the duration of 24 hours that female studeats decide on as free personal time. It is the

freedom to do whatever the students are interestetth the time they have.
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1.7 Limitation of the study
In order to have more comprehensive informatiowould have been good if the study include
districts in different settings of the country. Wever, due to time and other related constraints, i

is confined of Guto Gida and Bahirdar Zuria diggjof Oromia and Amhara region.

Moreover, limitation of prior research studies dw ttopic, limited the research citing on the

literature review to help lay a foundation for urgtanding the research problem.
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CHAPTER TWO

2. REVIEW OF RELATED LITERATURE

To understand the study in details from theoretiésad philosophical perspectives, the review of
related literature serves as background informatiotie study. The review of literature therefore
encompasses the following points; the concept ofrgal education,characteristics of effective
parental education program, girls’ education anemial education,academic success indicators,
the role of parents in children’s education andept’ involvement in children’s education in

relation to Academic Achievement.

2.1 The concept of parental education
Parental education is essential to build parergkills that help parents to encourage children and
adolescents to be the best at school. Althoughrenpa role in their children’s learning evolves as
kids grow, one thing remains constant: we are dudien’s learning models. Our attitudes about
education can inspire theirs and show them hovake tharge of their own educational journey.
(Child development institute; Parenting 101, 2012)

Parental education program is a course that cafolbmved to correct and improve parent’s
nurturing skills.Such courses may be general, éogethe most common issues parents may
encounter, or specific, for infants, children am@ragers. These courses may also be geared

towards parents who are considering having a cbilddopting, or pregnant.(Wiki)

Parental education empowers parents to believahbgtcan change their child’s future. Everyone
who is a parent has a responsibility to participatelecisions about a child's education; even
though, for day to day purposes, the school's roantact is likely to be a parent with whom the
child lives on school days. All parents should lealtdwith equally, unless there is a court order
limiting an individual's exercise of parental respibility. Individuals who have parental

responsibility for, or care of, a child have thengarights as natural parents.

Supporting this idea (Stronquist, 1989) stated, ttet parent of every child of compulsory school
age shall cause him to receive efficient full-timéucation suitable — to his age, ability and
aptitude, andto any special educational needs hehaee, either by regular attendance at school

or otherwise.
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Parenting readiness refers to the personal gualititmowledge, belief, attitudes and life
circumstances that give individuals the capacitg eonfidence to be successful parents. Beliefs
about effective parenting and understanding of résponsibilities enable stronger parent-child
relationships and more productive responses to simadde behavior. Parents will be most
effective in raising healthy children if they areepared for the challenges, demands, roles and
responsibilities of parenthood. Parents are bethés to assume responsibility for their children’s
development if they are aware of the impact of sitp@ and nurturing home environment and feel
confident in their abilities to parent and conttiuo their children’s learning (Child Trends,
2001).

"Adult education denotes the entire body of orgahieducational processes, whereby persons
regarded as adults by the societies to which thelgnlg develop their abilities, enrich their
knowledge, improve their technical or professiogalifications or turn them in a new direction
and bring about improved changes in their attitumidsehaviour in the twofold perspective of full
personal development and participation in balarasetiindependent social, economic and cultural
development.(UNESCO: 1976)

2.2 Characteristics of effective Parental education prgram

- Parental education respects the cultural valuadjtions and aspirations of families that

shape perspectives on child wellbeing (Weinstei@untero, 1995)

- Effective programs take a holistic child developinfatus, recognizing that all areas of

development are linked and interdependent

- Parental education program has the potential tlol lnattom-up leadership among people

who are normally excluded from participation, sashwomen and the extremely poor.

- Parental education interventions should empoweitililssn Parental education programs
that build leadership among people living in poyete not “less driven” but instead are

“capital producing” (Picus and Associates 2009)
- In depth dialogue in discussion groups is morecéiffe than awareness campaigns

- Effective parental education promotes disabilityluision, child protection, (End the Cycle,
2011)
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- Effective parental education promotes gender etyu@dlevine, Lloyd, Greene, and Grown
2009)

2.3 Girls education and parental education
Children’s brains are like sponges the first coyaars of their lives and they absorb in everything
surrounding them. Therefore, what they learn ftheir parents in the first couple years of their

lives will impact children for the rest of theivés.

Education is universally acknowledged to benefiividuals and promote national development.
Educating females and males produces similar isesea their subsequent earnings and expands
future opportunities and choices for both boys gind. However, educating girls produces many
additional socio-economic gains that benefit enticeieties. These benefits include increased
economic productivity, higher family incomes, deddymarriages, reduced fertility rates, and
improved health and survival rates for infants enildren (Subramanian, 2005).

Many factors influence a child's academic achieventgeyond a child's innate ability. The
neighborhoods children live in, the qualities of #chool, and parents' occupations and economic
status all have an effect. The level of parentalcation is a proven factor in predicting the

academic achievement of their children.

Additional research that shows that uniquely thehmds education has a significant impact on
her children’s learning process. Benjamin Ann sdyke mother’s education if one of the most
important factors influencing children’s readingéés and other school achievements. Generally,
traditional research has revealed that more higldycated mothers have greater success in
providing their children with the cognitive and tarage skills that contribute to early success in
school.” (Ann 1) This is because stereotypicallye mother in more involved in her children’s
education, and therefore has more influence onAmother good point that Ann makes is that
“children of mothers with high levels of educatistay in school longer than children of mothers
with low levels of education.” Again, his conclusias reinforced by all the other research that
convincingly shows that parents who have complédeels of higher education with be more

involved in their children’s education.

It's important to remember that factors for academuccess are statistically based, which means

some children will be academically successful dedpeing at high risk for academic failure. We

Page | 9



Research on “Parental education for girls academic achievement.”

have all heard stirring and motivational storiepebple who rose from poverty abuse, cultures of
violence, and other terrible circumstances to greaghts through continued trying and sheer
gumption. Such self-motivated individuals may bébéd along the way by teachers, perhaps the
only resource, in some cases, to achieve theintse@hese kids who succeed are wonderful, but
tend to be exceptional in ability to self-motivasemething that may be stripped of other children

in similar circumstances.

Probably one of the greatest determining factoracademic success is parental involvement and
parental motivation. About 70-90% of children whet g\s’ or Bs’ in schools report they are
encouraged by parents to do well in school. Tres@lmay help children understand that school is
important. Such parents may also be around to Wélp homework, occasionally volunteer at
school, and they attend any conferences or meetitgsteachers. In contrast, children who earn
Cs or lower, at least in one study, report at ad®db that parents do not encourage them. Schools
also regularly report that better performance aratiamic success is more likely when parents are
actively involved in their child’'s education. Pat&nsupport for children's schooling may

influence persistence with school and achievemEmiye and Sagawa, 1991).

Table 1 NER trends at primary school level

Year Boys Girls Total

2008/2009 84.6 81.5 83.0
2009/2010 83.7 80.5 82.1
2010/2011 87.0 83.5 85.3
2011/2012 86.8 83.9 85.4
2012/2013 87.7 84.1 85.9

Source: Educational Statistics Annual Abstract 203 ZEthiopian federal MoE)

Table 1 show that in the year 2012/13 NER has as@é by 0.5 percentage points from the
previous year and is 2.9 percentage points higham 2008/9. In the year 2012/13 the GPI at
primary level is 0.94 the fact that in a situatmiequality between boys and girls, the GPI is 1.
(MoE, 2012/13)

Even though the gender enrolment rate is improgét, only enrolment is not enough. The

students have to achieve better, have to knowrtaattd have to solve problems. Education is more
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than reading, writing, and arithmetic. It is onetlbé most important investments a country can

make in its people and its future and is criticateducing poverty and inequality.

The perceived ideal roles and characteristics ahamand girls influence how girls and boys are
socialized in the home, community and school. Beeairls and women in general are considered
physically weaker and less capable than men, theyften overtly protected and supervised to
keep them from what is considered threatening &ir thafety i.e. physical, sexual, mental and
emotional safety.

According the research conducted by UNESCO 201l1tingudiscussions and interviews with
teachers, head teachers and parents it becametltd¢dior many there were a commonly held
view that girls were academically less capable thays. This attitude has a negative effect on
girls’ participation in education. First of all, i situation where parents have to make a choice,
those who uphold this belief will choose to edudadgs at the expense of girls. Because girls are
considered less capable, they often receive lessuemgement and are rarely challenged at home
or school to strive to succeed in their academitkwBecause less was expected of them, they also
in turn expected less of themselves and were @sdent of their academic abilities. Boys on the
other hand were said to be "pushed" to succeedubeaaore was expected of them.The research
indicates that Science and Mathematics are gepearatisidered to be the most difficult subjects.
They are also considered to be "masculine” subjBetsause girls are considered less capable than
boys, parents, peers, many teachers and the lgansselves do not expect them to excel at these
subjects. There is often, therefore, conscious andonscious discouragement of girls’
participation in these subjects both from the stlamal home. Many teachers, parents and even
students not only believed that girls were acadaltyitess capable than boys, they also believed
that girls were less interested in academic issares more easily distracted and were more
interested in unrelated issues like romance andipalyappearance. One explanation given for this
was that because science and math subjects weselemed masculine (therefore ‘unladylike’),
many girls were reluctant to try and excel at thasgects, as this would draw attention to them in
ways that would make them feel uncomfortable. Ssaethese subjects might also alienate them
from other girls and earn them the contempt oflibgs, who were often reported to discourage
girls from participating positively and performimggll in these subjects. In Ghana for example, it
was reported that society regarded those girls partormed well in science agtchesor asmen-

women Parents were also reported to discourage theis $§mm marrying women who were
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science graduates as they felt that they wouldesgect especially those husbands who were non-

scientists. These were identified as some of theides that deterred girls from participating and

performing well in science and math subjects. (USB$2011)

These factors explain why girls were the less atédachiever student in Africa. The solution is

all about changing and improving the parental siithe community and parents.

2.4 Academic Success Indicators

Here are the brief indicators of academic achieveroe success that is expected as a result of

parental education, as they are presented by (Featges, 2012)

On-time grade progression: Grade progression réfess student’s promotion from one
grade to the next. For example, a student who weslled in the fifth grade for the 2012-
2013 school year achieves on-time grade progrestibe or she advances to the sixth
grade for the 2013-2014-11 school year. Retainadlestts have lower academic
achievement than their similar, promoted peers.

School attendance: A student who is absent fronoacimisses out on opportunities to
learn. Students with frequent absences have loexld of achievement and are more
likely to drop out of school. Students with betsehool attendance have higher levels of
academic achievement.

Reading and math proficiency: Poor academic perdowga is one of the strongest
predictors that a young person will drop out ofthgghool; this is true even in the early
grades. Beginning in fourth grade, students are&ep to read to amass knowledge. As a
result, students who are not reading by the entthicd grade will continue to fall further
behind their peers, because they will be unablerozess and accumulate information
presented through the written word. Students whotdwave basic reading skills by the
end of third grade are unlikely to graduate froghhschool.

Expectations of Academic Success: A young perspeisonal expectations of future
educational attainment may predict actual educatiattainment. Youth’'s expectations of
academic success may also have a reciprocal medaim with actual academic
achievement during the middle and high school years
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« School connectedness: When young people believeathdts and peers at their school
care about their individual leaning and about tipErsonally, they are more likely to feel a
sense of connection to their school and their auvaddife. Academically, school
connectedness is directly associated with posétecational indicators such as increased
school attendance, higher academic performance @@ades and classroom test scores)

and higher rates of school completion.

2.5Parent involvement

Although parents conscientiously send their childoé to school every day and expect them to do
well, they can add an important extra ingredierat till boost their children's success. Parent
participation is the ingredient that makes theeddhce. Parents' active involvement with their
child's education at home and in school bringstgmaards and can have a significant impact on

their children's child's lives.

According to the study conducted by the NYU Childdy Center Updated on Oct 22, 2010, the
children of involved parents:

- are absent less frequently

« behave better

« do better academically from pre-school through Hgool

« go farther in school

+ Qo to better schools

Research also shows that a home environment tltatusages learning is even more important
than parents' income, education level, or cultbatkground. By actively participating in their
child's education at home and in school, paremtd seme critical messages to their child; they're
demonstrating their interest in his/her activiteexl reinforcing the idea that school is important.
(Gurian, 2012)

The earlier in a child’s educational process paramblvement begins, the more powerful the
effects. The most effective forms of parent invohemt are those, which engage parents in
working directly with their children on learninghfiee major factors of parental involvement in

the education of their children:
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1. Parents’ beliefs about what is important, neamgsand permissible for them to do with and on
behalf of their children; 86% of the general palilelieves that support from parents is the most

important way to improve the schools.

2. The extent to which parents believe that theyltave a positive influence on their children’s

education; and Lack of parental involvement iskilggiest problem facing public schools.

3. Parents’ perceptions that their children ancdetlvant them to be involved. Although most
parents do not know how to help their children whkir education, with guidance and support,
they may become increasingly involved in home legyractivities and find themselves with

opportunities to teach, to be models for and talguheir children. When schools encourage
children to practice reading at home with paretits, children make significant gains in reading
achievement compared to those who only practiceladol. Parents, who read to their children,
have books available, take trips, guide TV watchiagd provide stimulating experiences

contribute to student achievement. (Sattes, 2011)

“When my father came home in the evening, | wouwld to the gate to meet him and he would
take me up in his strong arms and kiss me manystiseying, ‘what has my little woman been
doing today?’ ” (Hellen, 1903)

Most students at all levels — elementary, middfel high school — want their families to be more
knowledgeable partners about schooling and areingilto take active roles in assisting
communications between home and school. When gacemie to school regularly, it reinforces
the view in the child's mind that school and homea@nnected and that school is an integral part

of the whole family's life.
2.6 Online parental education practice

In some countries like US and UK online parentalaadion forum, which is open to parents all
over the world, is being commonly practiced. Paetan raise point of discussion; parental
education specialists do blogging that can makedibeussion more scientific facts and research

findings. Theissues addressed in the forum areisissx as follows.
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The online parental education encourages paremay@ttention to what your child loves. “One
of the most important things a parent can do igcadter child. Is he a talker or is he shy? Find ou
what interests him and help him explore it. Letyohild show you the way he likes to learn,”
recommends Dalton Miller-Jones.

Tune into how your child learns. Many children wse&ombination of modalities to study and

learn. Some learn visually through making and seeintures, others through tactile experiences,
like building block towers and working with claytilSothers are auditory learners who pay most
attention to what they hear. And they may not Ighm same way their siblings (or you) do. By

paying attention to how your child learns, you nb@yable to pique his interest and explain tough
topics by drawing pictures together, creating chabuilding models, singing songs and even
making up rhymes as the recommendation of Lee ZigNi

Practice what your child learns at school. Manyleas encourage parents to go over what their
young children are learning in a non-pressured aray/to practice what they may need extra help
with. This doesn’'t mean drilling them for succebst it may mean going over basic counting
skills, multiplication tables or letter recognitiotiepending on the needs and learning level of your
child. “There may be times to review, but don’tean the role of drill master,” adds Diane Levin.

When parents do review it should feel as if thédchvants to be a part of the practice.

Connect what your child learns to everyday life.keldearning part of your child’s everyday
experience, especially when it comes out of youtdeh natural questions. When you cook
together, do measuring math. When you drive incdie count license plates and talk about the
states. When you turn on the blender, explore homorks together. When your child studies the
weather, talk about why it was so hot at the beblelve give-and-take conversations, listening to

your child’s ideas instead of pouring informatiomoi their heads, notes Susan Becker, M. Ed.

Connect what your child learns to the world.“Fingkaappropriate ways to help your older child
connect his school learning to world events. Sigrasking questions. For example, ask a second-
grader if she knows about a recent event, and wishe heard. Then ask what she could do to help
(such as sending supplies to orphanages). You naigkta younger child if he’s heard about
anything the news, and find out what he knows. Whishelp your child become a caring learner”

says Dalton Miller-Jones.
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Don't over-schedule your child. While you may wamisupplement school with outside activities,
be judicious about how much you let or urge youtdcto do. Kids need downtime as much as
they may need to pursue extra-curricular activitifsa child has homework and organized sports
and a music lesson and is part of a youth groughurch or synagogue, it can quickly become a
joyless race from one thing to another. Therefonenitor your child to see that he is truly

enjoying what he is doing. If he isn’t, cut somathpff the schedule,” advises Michael Thompson.

Keep TV to a minimum. “Watching lots of TV does mte children the chance to develop their
own interests and explore on their own, becausmntrols the agenda,” advises Diane Levin.
“However, unstructured time with books, toys, ganhd friends allows children to learn how to

be in charge of their agenda, and to develop their interests, skills, solutions and expertise.”

Learn something new yourself. Learning something iyeurself is a great way to model the
learning process for your child. Take up a new leagg or craft, or read about an unfamiliar topic.
Show your child what you are learning and how yoaynbe struggling. You'll gain a better

understanding of what your child is going througid ayour child may learn study skills by

watching you study. You might even establish atjetady time.

Use Reward In Positive Parenting. Whenever posgiigléo use reward and praise to motivate
your child to improve their behavior.For youngeiladten you can use “grandma’s rule.” Say,
“When you have picked up all your clothes, you ngayout and play.” Be sure you use “when”
rather than “if"’.Combine reward with time out foergous disruptive or defiant behaviors. Say,
“Every time you ___ , you will have a ____ time .olfityou can go the whole (day, afternoon,
etc.) without getting a time-out, you will earn _".
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CHAPTER THREE

3. RESEARCH DESIGN AND METHODOLOGY

In order to have a clear concept of the problere (tfle parental education for girls’ academic
achievement in primary schools), descriptive suraesthod was employed because it appears
suitable for refining the research tools such a®stijoners, observations, interview, and
documentary analysis. This chapter then deals sathpling procedures and data collection and

analysis.

3.1Study design
The main concern of the study was to assess tldamship between parental education and
female students’ achievement in Guto Gida DistottOromia and Bahirdar Zuria District of
Amhara. Therefore, to serve this purpose, desedpBurvey design was employed as an
appropriate design. This design helped to collata @t particular point in time with the intention
to describe the nature of existing conditions otedrine the relationship that exists between
specific events. Besides, descriptive survey hetpeaxbllect data from a relatively large sample. In
line with this, Best and Kahn (2002) also stateal tthescriptive method helps to have general
understanding of the problem by studying the curgnmactice. Hence, on the basis of these
arguments, it is found to be convincing to emplogsdiptive survey that involves both

guantitative and qualitative approaches.

3.2Source of data
In order to conduct this study, data was colledtedn both primary and secondary sources.
Primary data was collected from parents, schods,gieachers, school directors, and community
leaders. Apart from this, various documents wapect to female students’ achievement records,
school attendance, and documents related to paredt&ation, journals, online articles, local

studies conducted on related issues and the like eansulted to collect secondary data.

3.3Population and Sampling Techniques
As mentioned above, this study was conducted iratbeementioned two Districts. The researcher
used the following stages/procedures to selectsdmaples for the present study. This stage
involved selection of the primary sampling unithsols). Schools were selected using Probability

Proportion to Size (PPS) procedure where sizeeigdtal number of schools in each District. Guto
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Gida district has 36 primary schools while there 42 primary schools in Bahirdar Zuria District.
Out of these, 12% of the schools (4 schools fronoGida and 5 schools from Bahirdar Zuria)

were included in the sample from each District g$2®S.

The second stage was selection of female studsintg stratified random sampling. That is, using

a fresh list; female students in each selecteddahere stratified on the basis of their academic
achievement from best academic achiever femaleestsdto less academic achiever female
students.The top 5 female students, total 90, wetected using random sampling technique.
Purposefully parents of the selected female stgdeate also included as the sample. Besides, all
nine school principals of the selected schools #hdeachers (about 12% of the teachers of both
sexes) were selected using purposive and stratdiedom sampling techniques respectively. One

Community leader was selected from each Districtgupurposive sampling.

3.4Data gathering instrument
In depth Interview: -both structured and unstructured interview was heitthh each school

principal and community leader.

Questionnaire: 4t was employed to gather information from teach@ise questionnaire was
prepared based on the research questions. Theajuneste that has both close and open-ended
items was first prepared in English. After gettifgedback from the research advisor, it
wastranslated into Afan Oromo and Amharic to easelters understanding about the issues.
Before the actual data collection, the questiomnaias pre-tested in non-sample schools which
would not be included in the study, and an appaderimodification was made based on the
findings.

Focus Group Discussion Focus group discussions were held with femaldesits and parents.
Review of secondary dataRelated school documents, local studies, onlitieles, etc. were

reviewed.
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Table 2. Summary of Participants, Sampling Techesqand DataGathering Tools

No Participants Number of Sampling Techniques Data gathering
participants instrument/s
1 Female student 90 Stratified random samplir FGD
2 Parents 9C (one FGD ir | Purposivesampling FGD
each school)

Principals 9 Purposive samplir interview
4 Teacher: 36 Stratified random samplil Questionnairt
5 Community 2 Purposivesampling interview

leader

3.5Administration of the instruments
A visit was made to each school by the researctier sample schools had been identified. The
total number of students, parents, teachers ammbkphincipals were secured from school record.
After the number of respondents identified, FGD aveonducted, questioners were distributed,
and interviews were conducted. Two rounds of stted&&D from each stratum (Best and less

academic achievers) and one parent FGD in eaclobaleoe conducted.

3.6Data analysis
Depending on the number of groups involved andtype of measurement used to measure the
dependent variable, the following data analysibrieques were used in the study.
The analysis was done by coding, tabulating, grapluf the findings both in quantitative and
gualitative manner. Percentages were also usedkptaie the disparity in responses among
different group of respondents. Themes that emergedrding the topic area are identified;

different positions or dimensions that emerged vgenr@marized and analyzed for the final write

up.
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CHAPTER FOUR

4. PRESENTATION AND INTERPRETATION OF DATA

Under this part the analysis and interpretatiomlatf collected from the respondents are briefly
presented. Most of the data gathered were analyyading tables followed by discussions. For
the sake of convenience related questions wertettéagether. Responses of the school principal
were incorporated to substantiate the data obtdnoed students and teachers. The response of the

community leaders were also included to supportitita obtained from parents and students.

Accordingly, respondent’s background, parental atlan providers, analysis of data and

interpretationsare presented in order.

4.1 Background information of the respondents
Background information of the respondent femalelatts and parents of both Guto Gida and
Bahirdar Zuria districts are indicated in the tabddow.

Table 3Students background information

Item Description Alternatives Responses
Number No | %
1 Age 1-10 8 8.9
11-15 72| 80
16-20 10| 11.1
1-2 10| 11.1
3-4 10| 11.1
2 Grade level 56 30 333
7-8 40| 44.5
) High achievers 45 50
3 Academic performance
P Low achievers 45 50
Parental education enrolment status Bhrolled in parental educatior 31 34
4 parents :
Not enrolled in parental 59 66
education

The above table depicts general background of stugspondents. Thus, all of the respondents
(90) were female students. This is because theg tiner target group of the study that is why the
researchers selected females only. The table @leassthat out of the total 90 female students

selected as a sample 8 of them (8.9%) are fourtieérage range of 1-10 years. Out of the 90
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sample students 72(80%) are in the age range ot3.1The remaining 10 (11.1%) are found in

the age range of 16-20 years. The FGD was condwudtbdstudents from grade 1 — 8; 10 students
from grade 1 and 2, 10 students from grade 3 an@D4students from grade 5 and 6, and 40
students from grade 7 and 8. The academic statubeofespondents is, 50% best academic
achievers who are top 10 ranked students from thepective class and 50% who are within the
last 10 least academic achiever female students.

Regarding theparental education enrolment of psrastindicated in the Table above, 31(34%) of
them are accessed to parental education, whil&&6%) of them were not attending any form of

parental education program.

Table 4Parents background information

ltem Description Alternative Responses

Number No %

1 Sex Female 8p 91.1
Male 8 8.9

2 Livelihood Agriculture 51 56.7
Petty trade 39 43.3

3 Parental education Attendant 31 34
Non-attendant 59 66

Table 3 shows that out of the 90 parents partieghat the FGD 82 (91%) of them are Female and
only 8 (8.9%) are Male. The common livelihood aitiéés of the parents are agriculture and petty
trade, 51 (56.7%) and 39 (43.3%) out of the 90 ardpnts. The number of parental education
attendant parents are 31 (34%), while the non-détienparents are 59 (66%) out the total 90
respondents. This shows the majority of the paramés not attending any forms of parental

education.

4.2 Data analysis

4.2.1 Parental education providers in the study area
According to the witness from schools and commutegders of the study area there are three
categories ofparental education providers; Heal#rvise providers, Non-Governmental

organizations (NGOs) and schools.
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- Health service providers

According to parents and community leaders’ resppirs addition to the regular service,public
health centers in both districts are working onep&al education at three levels. The main
objectives are to improve the awareness level aadtipe of parents. The education enables
parents to take proper actions in supporting anchdliveg early childhood care and

development.The public health nurses and healtitenff provide the education and facilitate
discussions. Moreover, health extension workersvigeo door to door parental education in

person.
The three levels of parental education

Prenatal education: -prenatal education is an education provided fagpant parents. The
objective of prenatal education is to build modand healthy parents. The prenatal education was

scheduled every week for about 45min to 1 hour.
The education includes;

« Safe delivery at the health center/ hospital

* Normal labor and birth

» Position for labor and birth

* Relaxation massage techniques to ease pain

* Labor rehearsal and support

* Importance of nutrition and exercise

* Breast feeding

e Communication skill and preparation for parenthood
* Avoid gender discrimination

* Healthy lifestyle

Postnatal education: is parental education delivered to parents, onéath, in the first six
months after birth. It focuses on the challengesi@k parenthood. The objective of post natal
education is to present parents scientifically appd and research based information on infant

development. The education provided every two wéaksene hour.

It includes;
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* Infant behavior

* Breast feeding

e Nutrition

* Hygiene and sanitation

* Immunization

» Early identification of diseases and disabilities

e Family planning

Early childhood care and development educatidhe -health workers deliver parental education
of early childhood, which generally includes thgefiseven yearsof age, incorporating many
dimensions of a child development. The educatioptasized on child physical, emotional, social

as well as cognitive development and provided etw@oyweeks.
The education includes

* Nutrition

» Early identification of diseases and disabilities
* Immunization

e Family planning

* Helping cognitive development

* Avoid gender discrimination

Parental education provided by health service peygi will change the traditional way of
parenting, from a very early stage. All the threeels contribute for healthy child development
without any forms of gender discrimination. Frone thbove discussion, one can understand and
expect the health service providers’ contributiontbe creation of healthy new generation and

better parents.
- Non-governmental organizations

In the two study areas, Guto Gida and Bahirdar &ubistricts, parental education is being
provided by the Non-governmental organization chllZevelopment expertise Center. DEC is
non-profit, local Civil Society Organization (CS@}ptablished to facilitate and participate in

community development of the study area. The mmssibDEC-Ethiopia is to promote a wide
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range of early childhood education and developnigagic primary school and general education,
vocational and life skills training and other emm@omient programs to disadvantaged children,
youth and adult by way of enabling local practigemand partners through financial and technical

support.

DEC has been operating in three National RegiotateS and one City Administrative namely:

Ambhara, Afar and Oromia and Addis Ababa respedtisgice its foundation.

DEC works on parental education to improve the anass level and practice of parents to
capacitate them take proper actions in supportmgheandling child and development. According
to officers of the organization said parentinglskdre the foundation for child development. Rural
parents are organized in different groups. The misng@ education includes integrated child

wellbeing concepts health and nutrition, learning Brotection of the child.

DEC’s Parental education interventions include atlng and supporting parents, developing

capacities of caregivers and teachers and otheargment stakeholders.

Table 5DEC’s Number of parental education participa

Area/ District Number of parenting | Number of individual beneficiaries
groups
Total F M
Guto Gida 29 580 544 36
Bahirdar Zuria 50 1000 903 97
Total 79 1580 1447 133

Source: DEC’s annual report of the year 2013 dociime
DEC'’s Parental education strategies

The first thing before doing the parental educai®rorganizing parenting groups. The groups
included mothers and would-be mothers who aremngllio participate in the parental education.
These organized groups decide the place and the tommeet for the parental education.
Facilitator of the parental education is a femal®wompleted grade 10 from the community. The

facilitators are trained to be interactive, respgctiemocrat, creative and open-minded.

DEC's parental education strategy is integrated@ggh which has three pillars called the 3Ls;

Page | 24



Research on “Parental education for girls academic achievement.”

Literacyis the component of parental education where psrésdrn reading, writing and
numeracy. Above all it's where they learn the vabfeeducation so that parents can promote

education especially girls education.

Life skill:is the education of how to live life in a betteryw&uch as communication, character,
hygiene and sanitation, nutrition, parenting anchynather life skills which improves the lives of

their children.

Livelihoodis directly related with economic development. Regediscuss on how to secure a
better economy for their children’s wellbeing awdfalfill their needs. Different entrepreneurial

trainings are given. There isalso saving and csatitice among the group members.

The program is being implemented by the stronglireraent of the government stakeholders such

as Women affairs, youth & children office, educatadfice and SME.

/ Points of discussion in the regular parenting group meetings \

-  What kind of parent do you want to be?

-  What should respect and punishment must be?
- How to motivate child physical development
- How to follow-up child language and communication development

- How to influence and motivate the social and psychological
development of a child

- Child protection from domestic and external violence

\- Child and health (hygiene & sanitation, toilet usage, nutrition) /

- Primary schools

The schools reported that they give parental educain how to manage the discipline of the
children.Schools promote awareness of volunteeerparon how to assist children for better

academic achievement. With the help of the PTAanizpd small groups of volunteer parents, 10
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members each, are the participants of parentalatidnc The facilitators of the education and

discussion are the PTA leaders, school principadissehool supervisor.
The parental education provided by schools disonssicludes

- Dropout issues: schools do discussions on howdocesthe dropout of students and how
to bring back the dropout students to school.

- Academic achievement issue: the schools repotéiseresult and poor exam result in the
school to trigger parents for their children’s bethchievement. Discussion conducted on
how to support children for a better academic aan@ent.

- Follow-up: School and parents discuss on contirfobsw-up of a child for the better
discipline and focus on education. The continualisw-up also help’s parents to identify
the need of a child so that they can support. Supgpthe core of academic achievement of
a child; it might be emotional (psychological),dicial, material and academic.

In addition to the weekly meeting, schools givespeal parental education for parents. The
schools invite parents of exceptional studentdfscussion at school. These executional students
might be outstanding students, less achiever stadeigh absenteeism students and bad behaving
students. After the discussion parents understamdth deal with their children’s issue and how

to sustain the qualities their children have.

4.2.2 Analysis of parents FGD
In each school about 10 parents FGD were conduletgdook about 45 minute. The parents sat in

circle and had discussions on children’s educagpecially girls education.
» Time Freedom

Parents were asked the daily activities of theildobn and they were frequently mentioning the
role of girls at home. “I even started to wear velgan clothes since my daughter grew and take
the responsibility of our home” said the motherdofWro. MashetatHonelign. The girls are the
major actors of the household where they cleanhwasok, take care of the household. This made

them lack personal times and time to study.
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Table 6 Time freedom for their children

Parenting Guto Gida (40 Bahirdar (50) Parental Not parental
Indicator Parental Not Parental Not education education
education Parental education Parental Attendant attendant
Attendant education Attendant education Total Total
(15) attendant (16) attendant
(25) (34)
Parents whe | 13(86.€%) 2 (8%) 14(87.5% 6 (17%, 27 (€7.1%) | 8 (14%
Give time
freedom

According to the FGD conducted with parents, parenho are enrolled in Parental education
attendant parents give more time freedom than tiadse are not. From the 15 parents who are
attending parental education in Guto Gida distti®t(86.6%) of them give time freedom to their
children while 14 out of 16 parents (87.5%) in Bdhr district give time freedom to their
children.

From the 25 parents who are not enrolled in pateatacation 2 (8%) parents give time freedom
to their children in Guto Gida district while 6 caft 34 (17%) parents from Bahirdar Zuria district

give time freedom.

In general parents who are attending parental eiduncgive more time freedom for their girl child
than those who are not attending. This implies gaaental education can contribute for parents

understanding of girls need time to study and teamalizations.
» Concern for the future of their daughter

As it is discussed on the literature above resesramdicate that one of the greatest determining
factors in academic success is parental concernfaiode motivation. The most consistent
predictors of children’s academic achievement auibs adjustment are parent expectations of the
child’s academic attainment and satisfaction whirtchild’s education at school. Parents of high-
achieving students set higher standards for theldren’s educational activities than parents of
low-achieving students. Parents were asked if tfisguss about the future dream of their girl

child, if they care about it and if they believehiar to do it.
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Table 7 Concern for the future of their daughter

Parenting Guto Gida (40 Bahirdar (50) Parental Not parental

Indicator Parental Not Parental Not education education
education Parental education Parental Attendant attendant
Attendant education Attendant education | Total (31) Total (59)
(15) attendant (16) attendant

(25) (34)

Parents  wh 12 (80% 4 (16% 13 (8%) | 8(23.5% | 25(80.6% 12(20.3%)

know the

future dream

of their

daughters

Expectation o|  13(86.(%) 6 (24% 12 (5%) | 10(29.4% | 25(8(.6%)| 10 (27.1%)

better

academic

result of their

daughter

Table 6 depicts thatfrom the total 31 parental atlon attendant parents 25 (80.6%) of them
know about the future dream of their girl child.ejhare concerned about their daughter’s future.
While, 12 out of 59 parents (20.3%) who are notrating parental education know about the
future dream of their children. Out of the total3drental education enrolled parents 25 (80.6%)
expect better academic achievement form their daughhey expect their daughter to pass grade
10 national examination, to join University anddwate. They dream big, they have hope on their
daughter to even help the family in the future.rrithie 59 parents who are not attending parental
education, 16 (27.1%) expects better academictrésuh their daughter. The restpercentiles of

the parents are not sure about the ability of thairghters that they can achieve the best in their

schooling.

This shows that, parents who are attending parediatation are more concerned about the future

of their girl child than the parents who are nt¢mding parental education.
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» Follow-up

Research suggests that the association betweerolduwroe communication and student
achievement are positively related (Sui-Chu &WilJrh896). Parents were asked the grade level,
section, rank, favorite subject and availabilitytext books. Also parents were asked if they visit

schools to know about the academic and behavitatlssof their girl child.
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Table 8 Parents follow-up on their daughter

Parenting Guto Gida (40 Bahirdar (50) Parental Not parental
Indicator Parental Not Parental Not education education
education | Parental education Parental Attendant | attendant
Attendant | education | Attendant education | Total (31) | Total (59)
(15) attendant (16) attendant
(25) (34)
Know grade | 12 (80% 8(32%, 16 (94% 13(38.2% | 28 (90% 21 (35%
level
Identify 5 (33% 0 (0%) 6 (35% 3(8.8% 11 (35% 3 (5%
Section
Know 13 (86% 6 (24% 15 (88% 8 (23.5% 28 (90% 14 (23.%)
Academic
achievement
(Rank)
Favorite 9 (60% 3(12% 7 (41% 4 (11.7% 16 (52% 7 (11.£%)
subject of the
child
Discussior 8(53.3% | 3(12% 10 (58.8% | 5 (14.7% 18 (58% 8 (13.5%)
about their
schooling
Parents whe | 15 (100% | 4 (16% 14 (82.3% 5(14.7% 29 (93.5% | 9 (15.%)
school visit for
follow up
Availability of | 6 (40% 1 (4%) 5 (29% 4(11.7% 11 (35% 5 (8%
Text book

Table 7 is about the parental follow-up on theit ghild’s education. Out of the 31 total parental

education attendant parents 28 (90%) of the patemas the grade level of their girl child. 21

(35%) of the parents who are not attending therppareducation know the grade level of their girl

child. While the other percentiles do not know whgrade their child is.
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From the total 31 respondents who are attendingnpalr education, 11 (35%) of the parents
identify the class section of their daughter. Frilnmse 59 parents who are not attending parental

education, only 3 (5%) of them know the classroewgtien of their daughter.

Parents who know the academic achievement of giichild is 28 (90%) out of the 31 parental
education attendant parents. Those who are natdatig parental education also asked if they

know the academic achievement of their daughterldn@2.7%) do know.

Parents have been asked if they know the favoulgest of their children, from those who are
attending parental education 16(52%) and from thdse are not enrolled in parental education 7

(11.8%) know the favorite subject of their children

Parental education attendant parents who discusst dbeir girl child’s schooling are 18 (58%)
and those who are not attending parental educatienask their child about their schooling day
are 8 (13.5%).

Parental education attendant parents visit schodisllow up their daughter’ status is 29 (93.5%)

and from those who are not attending visit schao#s9 (15.2%).

Parents who ask their children if they have enotegtt book are 11 (35%) of the parental

education attendants and 5 (8%) of those who aremrolled in the parental education.

In general parents who are enrolled in parentatation do follow-up on academic and behavior

status of their girl child than the one who are emiolled in the parental education.
» Support

Parents were asked if they support their girl cbiydsupplementary books, avoiding absenteeism,

avoiding any forms of violence.
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Table 9 Parents support for their girl child

Parenting Guto Gida (40 Bahirdar (50) Parental Not
Indicator Parental Not Parental Not education parental
education Parental education Parental Attendant education
Attendant education | Attendant education Total (31) attendant
(15) attendant (16) attendant Total (59)
(25) (34)
Support ol| 8 (53.3% 3(12% 11 (6£.75%) | 9(26.4% 19 (61% 12 (20%

supplementary

reading books

Avoidedschoo 14 (93% 1C (40%; 16 (100% 11(32.3% 30 (96.7%) | 21 (35.5%
absenteeism

Discuss an( 11 (73% 7 (28% 14 (87.%) |6 (17.6% 25 (80.6% | 13 (22%)
Protect from

violence

According to the FGD conducted with the selecteeipis, those who support their daughter with
supplementary reading material are 19 (61%) pamhtsare attending parental education and 12
(20%) parents who are not enrolled in the paresthication. These parents give the reference
books as motivational award for their daughter’stl@ademic achievement and other activities
while the other percentile parents give award ldtethes, soap, shoes, hair oil and other

motivational gifts.

Parents who already avoided school absenteeishewfdaughter are 30 (96.7%) of those who are
attending parental education and 21 (35.5%) ofedhparents who are not attending parental
education. Parents who discuss with their daughtiaere is any violence in her life and show

protection are 25 (80%) of the parental educatitendant parents and 13 (22%) of those parents

who are not participating in the parental education
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4.2.3 Analysis of students FGD

» Parental education enrollment rate

The female students were asked if their parentsus®inably enrolled in any kind of parental

education.

Table 10 Parental education enrollment rate

Students Guto Gida (40) Bahirdar (50) Total
indicator
Best Low Best Low Best academi
academic academic | academic | academic | achievers (45)| academic
achievers achievers | achievers | achievers achievers
(20) (20) (25) (25)
Enrolled 15 (75%) 0 (0% 16 (64%) 0 (0% 31 (68.940) 0(0%
parents

Table 11 depicts that; from the total 45 best agadechiever girls 31 (68.8%) students have

parental education attendant parents; while nonthe#5 the low academic achiever girls have

parental education enrolled parents.

» Day calendar

Day calendar is a tool to know about the routingvaies and lifestyle of the target respondent.

Students were asked to tell their full day activiitgm morning to evening. They did discussion

and developed commonly agreed day calendar whithegaesent almost every girl in their area.
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Figure 1 Common day calendar of the best academichiever girl students

; Toilet and
Dinner  Ee wash face

and late
night
study

Having
breakfast
\
Walk to
school
Study and Doing
homework

Leisure
time

As it's displayedon the above figure the best acade@chiever girls in both districts wake up and

\

helping parents
(Making coffee

and fetching

water) Back from

e  school &

Lunch

wash their face early in the morning about 6:00 AMen have breakfast that is already cooked by
the parents (mother). After having breakfast theyaschool. Coming back from school, helping

parents will take place after lunch. Helping pasesit home includes simple activities like making

coffee andfetching water accordingly. After helpparents they have leisure time (Talking and

playing different games) with friends.In the latéemoon, they do homework and study. After

having dinner they begin the late night study.

Page | 34



Research on “Parental education for girls academic achievement.”

Figure 2 Common day calendar of less achiever gigtudents

Toilet &
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night study breakfast,
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\l

Doing
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At school

collecting
firewood, and
wash)

Back from
school &
Lunch

\

The above figure depicts the day calendar of tke Bcademic achiever girls in both districts.
Early in the morning about 6:00 AM they wake up \easgh their face. Then they clean house,
fetch water and cook breakfast for the whole famiyter having breakfast they cooked by
themselves, they go to school. Coming back fronmoskhhelping parents will take place after
lunch. Helping parents at home includes cookingkinta coffee, baking injera, collecting
firewood and washing clothes and other heavy dms/iaccordingly. Then in the late afternoon,
they do homework. In the evening they have leigume with friends which the parents are not
happy about. Then they serve dinner they cooketthéowhole family and begin the late night
study.
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In general as it is displayed and discussed omloee figure; the best academic achiever girls do
the simplest activities such as making coffee,hietg water and cleaning house while the less
academic achiever girls do heavy household resbititiss such as baking enjera, cooking,

washing clothes, collecting fire wood in additiam the simple household activities. The best
academic achiever girls have time to play withrfde in the afternoon while the less academic
achiever girls do it in the evening. If children got night they can easily walk into trouble not of

their own making. Late nights can affect schoolkvdihey could be facing peer pressure to drink

alcohol, take drugsand engage in sex or violenclip® on parenting.co.uk).

» Time freedom

The female students in both stratums were askidyf have freedom to choose what they want to

do with their time without parental intervention.

Table 11 Time freedom of the students

Students Guto Gida (40) Bahirdar (50) Total

indicator
Best Low Best Low Best Low
academic academic academic academic academic academic
achievers achievers achievers achievers achievers achievers
(20) (20) (25) (25) (45) (45)

Time 10 (50% 2 (10% 14 (56% 6 (24% 24 (53.3% | 8 (17.7%

freedom

Table 10 depicts that 24 (53.3%) of the 45 besieaeh students have the time freedom to study
and do their own things including socializationoffr the 45 less academic achiever students, 8
(17.7%) of them have the time freedom. The othecemile said that their daily activity is
decided by their parents.
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» Closeness with parents

The female students were asked if they are fraalkoto their parents about their daily feelings

and situations. They were also asked if they canage to tell their parents about any form of

violence at school, home and neighborhood.

Table 12 Closeness with parents

Students Guto Gida (40) Bahirdar (50) Total

indicator Best Low Best Low Best Low
academic academic academic academic academic | academic
achievers achievers achievers achievers achievers | achievers
(20) (20) (25) (25) (45) (45)

Closenes: 11 (55% 7 (35%, 13 (52% 9 (36%, 24 (53.3% | 16 (35.5%

with parents /

discussion

Reporting 25 (55.5% | 15 (33.3%

violence 11 (55%) 10 (50%) 14 (56%) 5 (20%)

Table 11 shows the emotional attachment rate ofehmle students and their parents. Out of 45

best academic achievers 24 (53.3%) students ase tdatheir parents while 16 (35.5%) of the low

academic achievers are close to their parents. r83tepercentile students have less attachment /

closeness with their parents. They have less digmusn issues and less family moments.

Students who report violence are 25 (55.5%) outhef 45 selected best academic achiever

students; from the 45 low academic achiever stsdEn33.3%) of them report violence they face

at school, home, neighborhood and on the way todch
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» Parental Support

The female students were asked if they can getnfEresupport on their basic needs and

educational materials.

Table 13 Parental support

Students Guto Gida (40) Bahirdar (50) Total

indicator Best Low Best Low Best Low
academic | academic | academic | academic | academic academic
achievers achievers | achievers | achievers | achievers achievers
(20) (20) (25) (25) 45) (45)

Basic neec 12 (60%; 8 (40%, 18 (72%; 12 (48%; 30 (66.6% | 20 (44.4%

support

Support of 15 (75% 6 (30% 17 (68% | 8(32%) 32(71.1% |14 (31.1%

supplementary

reading books

Table 12 indicates supports the female studentdrget their parents. Out of 45 best academic
achiever girls 30 (66.6%) get basic needs supphitev20 out of 45 low academic achiever girls
do. The economic basic need support includes fhesisonal needs i.e. clothing, food, sanitary
materials and other needs. The rest percentildseaespondents have to work half of their time to

fulfill their needs.

Moreover, the best academic achiever female stadeho get the supplementary reading books
support from their parents are 32 (71.1%) of beatlamic achiever girls and 14 (31.1%) of the

low academic achiever female students.
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» Challenges of Girls education
Students were asked if there is any challengefastar hindering their academic achievement.

Table 14 Challenges of the girls’ education inghely area

Challenges mentioned by the bestChallenges mentioned by the Iless

academic achievers academic achiever girls

No time freedom to study No time freedom to study

Early marriage

Less hope from parents

Economic problem of parents

No role model at home and school

According to the FGD conducted with the girl stuidethhey have mentioned those challenges that
hindered their academic achievement. Lack of tirmedom is one of the biggest challenges they
mentioned on their education. The best academieaahstudents highly complained about the
lack of time freedom than those low academic adriestudents. The low academic achiever
students take the problem of time as a normalgdahan fighting for it. This simply can show that
the best academic achievers are conscious of émeironment and they know how much time
they need to study.

“My parents do not understand that I need time to study at home;
they feel that going to school enough ” (Sisay Gudina, Tinfa primary
school, 3 from class, From Guto Gida district)
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Especially in Bahirdar Zuria district early marrgags a major problem for girls’ academic
achievement. Most of the primary school girls ararned or engaged so they have household

responsibility and even take care of their babie=sady age than focusing on their education.

Parents who are less educated give less valuedicraion so they see less hope in their girl
child’s education. Because of poverty they woultieaprefer her to get married and get economic

benefit from her husband than sending her to sclmoohany years.

Someone who can show the best out of her througbadidn is not out there for the girls and their
parents as well. There is no successful woman wisaliicated and show the way for the younger

girls. So the girls dream to be like no one.

Table 15 Teachers questioner analysis

Question Guto Gida (4 primary schools) | Bahirdar Zuia (5 primary
schools)
Knowledge about parental 100% 100%

education

Parents involvement on their

children’s education

Poor involvement 40-61%

Satisfactory involvement 60
81%

Best academic achievers

Boys

Boys

Challenges of girls education

Home environment

mE@&nvironment

Regular communication and

discussion with parents

Twice per year

Twice per year

As table 6 depicts, 100% of the teachers know alpanéntal education concept that DEC is
implementing in both districts. The teachers in & @ida replied that parents’ involvement on
their children’s education is 40 — 61 % while Bdhair Zuria 60-81% parents involve. In both
districts, as the teachers replied, thenumber gfsBoho are the best academic achievers exceed
the number of best academic achiever girls. In listricts the challenges of girls education is

domestic challenge. Because their parents do mow krow raise and take care of their children,
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the girls suffer most. The teachers replied thay thave parents’ day at the end of each semester

where all parents gather at school to discuss abeirtchildren’s education.

4.2.4 Analysis of the school document review
With the help of the school principal the documertsewed from the school record shows the

number of boys and girls who stood 1-3 from eattost

Table 16Number of Girls and boys who stood 1-3soéio0l

Area Primary School Number of students who stood 1-3
name
Girls Boys Total
Guto Gida Lelisa 11 16 27
Tinfa 6 33 39
QarsaJobir 17 28 45
Uke 25 62 87
Bahirdar Zuria Wenjeta 14 61 75
Tana Dar (1-4) 6 12 18
Andasa 20 75 95
Tigeza (1-4) 8 13 21
Zerchame (1-4) 2 16 18
Total 109 316 425
(25.6%) | (74.4%)

Source: 1 semester school record

In the year 2013/14 students who stood 1-3 fronir ttlassroom are shown in Table 15. Only
25.6% of the total best academic achievers ars gitl 74.4 are the boys. This shows that the best

academic achiever number of male highly excelstimaber of female students. According to the
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community leaders and the school principals’ respatine female students are disadvantaged at

home. The home environment does not motivate tthefgr better academic achievement.

“The community always expects better academic aement and long way academic success

from male students than the female students.”tt@@dommunity leader Ato Tariku Terresa

In general, all the developmental stakeholdersthedyovernment are focusing on securing girls

school the enrolment rate; however only enrolmgmiot enough.
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CHAPTER FIVE

5. SUMMARY, CONCLUSION AND RECOMENDATION

The study was intended to examine the contributbmparental education for girls’ academic

achievement in primary schools. In order to atthandesired objectives, the following procedures
were undertaken: relevant documents were gatheoed\farious relevant sources, questions were
set, dependent and independent variables wereedefinols for data collections were developed

and finally the data was analyzed and interpreted.

The study was carried out in 5 primary schools ahiBdar Zuria and 4 primary schools of Guto
Gida district. The subjects of the study were a@anof female students (90), Parents (90),
teachers (36), school principals (9), and commuleiiders (2). So as to procure the necessary
information from the sample population both struetand unstructured interview was made with
school principals and community leaders. Moreok&D was conducted with female students and

parents. Questioners were provided to the seleéetadhers.

The data obtained were analyzed using percentagiealan coding, tabulating, graphing of the

findings both in quantitative and qualitative manne
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vV V Vv V V V

\4

5.1  Summary of findings
Parenting is learnable.

Parents who are attending parental education dear of giving time freedom to study.
Parents who attend parental education are moresooed for the future of their daughter.
Parents who are attending parental education redgdddiow-up their children.

Parents who are attending parental education gore parental support.

About 70% of the best academic achiever girl sttglare from parenting education attendant
parents.

Parents who are attending parental education giweles household activities to their daughter.
Girls from parental education attendant parent dose to their parents, transparent and
protected.

Teachers and schools reported that parental edacatiendant parents are more involved in

their children’s education.
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5.2  Conclusion
Based on the major findings of the study, the feifgg conclusions were reached.
There is a big home situation and academic achiemegap between students whose parents
are parental education attendant and non-attendBme. Parental education positively
influenced the parents’contribution toward theiruglaters’ education. Parental education
contributes in increasing the parents’ involvemanttheir daughter’s education. Parental
education changes and increases the concern oftpai@ the future of their girl child.
Because parents know the benefit of education,npaEresupport for the basic needs and
educational material need is increased. Parentatatidn reduces students’ absenteeism.
Moreover, parental education increases the emdtiattachment/ closeness of parents and

children.

In general parental education improves the academitevement of female students and
reduces the academic achievement gap between mélfemale students by creating equally
conducive home environment. However, parental ddwucds given less attention by the
government,NGOs, researchers, schools and evemtpdreth in Guto Gida and Bahirdar

Zuria districts.
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53 Recommendation

Depending on the conclusions reached form thisysttioe following recommendations are

suggested in order to promote parental educatiamtribation;the researcher suggested the

following;

>

Create awareness on the importance of parental edaton for girls’ academic
achievement: # the community is well aware of the contributioh parental education
makes a difference on their children’s academicieagiment, all parents will give it
priority. This awareness can be given by schoasjmunity leaders, health centers, media
and any other community reaching techniques.

Include parental education as a crosscutting agendaincluding parenting skill in all
community issues makes difference. At the healtfitere schools, religious institutions,
markets places, “Ider”, community meetings and ofh#blic gatherings can be used as
intervention mechanisms to address and integratedhcept.

Create and strengthen the link among stakeholders:parental education stakeholders
can be the parental education provider, schoolsemgment official, education office,
health office, women youth and children affairsicdf SME office, churches and all
stakeholders must see the gap and integrate ftb fill

Organize community dialogues and debates: Sustainable community debate on
parenting education can also bring change by priognaxperience and thought sharing.
Different cultures, thoughts, beliefs, religionsidze shred and teaches different parenting
styles.

Do further researches on the topic in a broader andeeper manner
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APPENDIX- A

Questioner for Primary school teacher’s
A questionnaire to be filled by teachers

Introduction: The purpose of this questionnaire is to collect thkevant information on the

parental education for the academic achievemergirtsf in primary schools. The result of this
study will highly depend on your response to edelmi So your honesty and objectivity in
answering all items will have invaluable contrilautifor the success of this study. Accordingly,

you are kindly requested to give genuine respamgach item.

Tilayou in advance for your cooperation.
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1. Subject
2. Sex: Male Female I:l
3. Do you know about parental education and its b&néds No
Explain
4. Mention the parental education providers in your
area?
5. How is the parent’s involvement in theitdrlen’s education?

a. Strong involvement

b. Satisfactory involvement

c. Poor involvement

d. No involvement

6. How many students in your class get acadarpport at home (Percent)?

a. 100-80%
b. 81-60%

c. 61-40%

d. 41-20%

e. 21-0%

7. Do you see academic difference between girls agd™o
a. Big difference
b. Slight difference

c. There is no difference
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8.

10.

d. | don’t know

Specify the
reason

What are the challenges of girls education in yoarea (especially at

home)?
Do you have regular communication with parents’sl Ye | NI) | How and how
often?
Do you think parental involvement in thehildren’s education is important?
Why?

a. Very important

b. Less important

c. Not important

d. Idon’t know
11. Do you think parental education is the solutiont ti@proves students’ academic
achievement, especially girls? Why?
12. How do you conduct parental education in the sc¢hool
13. What issues do you discuss with parents?
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1. Barumsabarsistu

2. Saala: Dhira Dubaarti

3. WaayeeBarnootamaatiii fi faayidaaisaabeekta?

Beka HinBeku
Ibsi

4. Qaamotabarnootamaatiikennajiranibsi?

5.

Manabrumsaakeettiga’eenmatiinbarusaijoleeisaarsdtgaphachajiranumaalfakkaata?

a. Ga’eeisaaniibayyetaphachaajiru

b. Ga’eeisaniitaphachaajiru

C. Ga’eeisaanibaayyegaaanaadha

d. Ga’eeisaaniitaphachaahinjirani

6. Barattootaharkameegatumanattibarunasgiisattimanaagargaarsaargatu?
a. 100-80%

b. 81-60%

C. 61-40%

d. 41-20%

e. 21-0%
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7. ljoledhiraafdubarairrattigaraagarumaangabxibaajimaa?
a. Garaagarummaaguddaa

b.Garaagarummaxinnaa

c. Garaagarummaanhinjiru

d.Wa’'eeisaahinbeeku

Maailif
?
8. Gufuunbarumsaijoolledubaraanannookanaa
mali?
9. Matiibarattootaawajjinwalqunamtigabdu?
Qabna Hingabnu
Akkam?  Yoom?
10. Ga’'eenmaatiibarumsaijooleisaanitif@Bachisumaaqaba? Maalif?
a. Barbaachisumaguddaa
b. Barbaachisumaaxinnaa
C. HinBarbaachisu
d. Hinbeeku
11. Barnoonnimattiigabxiibarnootaijooll, kessatooljedubaraa,

isaanifoooyyessuffurmaatadha? Akkam?
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12. Manabarumsaattibarumsamaatiikennajiru?

13. Waa’eemaaliimari’attu?
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APPENDIX- B
FGD guiding questions

Parents FGD

8.

9.

Which grade is your child? Which section?

What is the favorite subject of your daughter?

Does the school have enough student-textbook fatios

Do you ask about the day of children?

Do you know and discuss the future dream of yougtiger? Do you believe in it?
Do you attend parental education?

Who is the parental education provider in your area

What is the common day calendar of boys and girigur area and your children’s?

Is there any difference between your son and daughdcademic achievement?

10.Have you ever heard anything about violence froor ylaughter? Do you discuss about it?

11.What are the challenges for the girls’ education?

12.What kind of help do you provide for your daughseztiucation?

13.Do you regularly visit school to follow-up your dzhuter?

14.Do you think parental education is the solutiont ti@proves students’ academic

achievement, especially girls? Why?

Page | 57



Research on “Parental education for girls academic achievement.”

Female students FGD (Age range, grade, educatiorastis, parental education background)
1. Day calendar
2. What kind of support do you get from your parents?
3. Do your parents’ checkout your result, exercisekmad homework?
4. What challenges do you face on your education?
5. Do your parents attend parental education?
6. Do you tell your parents if any violence happengdo at school, home or neighborhood?
7. Do you think your parents’ involvement in your edtion is important? Why?

8. Do you think parental education is the solutionttlaproves students’ academic

achievement, especially girls?
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School Principal interview

1.

2.

How many students do you have? (Boys, girls)

What is the relationship between parenting skill atudent academic achievement in your

school?

Is there any parental education provider you knowour area?
Do you conduct any parental education in your afel@¥ often?)
What is the biggest challenge for girls’ acadenciciavement?

Do you think parental education is the solutionttli@proves students’ academic

achievement, especially girls? Why?

Community leader interview question

1.

2.

How many schools are there in your district?

What is the relationship between parenting skitl atudent academic achievement in your

school?

Is there any parental education provider you krnrowour area? How do they provide?
Do you conduct any parental education in your ael@¥ often?)

What is the biggest challenge for girls’ acadencici@vement?

Do you think parental education is the solutionttli@proves students’ academic

achievement, especially girls? Why?
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Parental education providers interview question
1. When did you start parenting education?
2. Number of parental education participants (M and F)
3. What are the components of parental education yovige?
4. What is the contribution of parental educationtfer academic achievement of girls?
5. Who are the stakeholders of the parenting educgtarprovide?
6. Do you believe that parental education can conteilba girls’ education? In what way?

7. What are the challenges of implementing parentatation?
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