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Abstract 

The mam purpose of this study was to examme the relationships between 

perceived parental behaviors (perceived parental monitoring, parental 

involvement, parental support, and parental punitiveness) and adolescents' self 

esteem. To this end, a questionnaire that consisted of 72 items was administered 

to 303 adolescents, 118 girls and 185 boys whose ages ranged between 14 and 

22 years old, selected from four general secondary and preparatory schools 

found in East and West Wollega Zones of Oromia Regional State, Ethiopia. The 

questionnaire administered consisted of three parts: the first part consisted of 12 

items that were used to tap socio--demographic characteristics of the 

participants, the second part consisted of 25 items that were used to tap 

participants' perceptions of parental behaviors and the third part consisted of 35 

items that w ere used to quantify participants' self esteem. Analys is of the data 

obtained from 303 participants using Pearson Product Moment correlation, 

Biserial, Point- biserial, and Partial correlations revealed that perceived parental 

monitoring, parental involvement, and parental support were positively related to 

adolescents' self esteem, while perceived parental punitiveness was negatively 

related to adolescents' self esteem. All the relations hips revealed were 

statistically significant at 0.01 level of significance. Results of the study were in 

the directions hypothesized and found to support findings of previous studies 

conducted in other countries/ cultures . The implication of the s tudy is that 

parents should involve in their adolescents' lives, monitor them adequately, 

provide them with necessary emotional support and minimize (or avoid) corporal 

punishment and all forms of behaviors or actions that communicate punitiveness. 

Vll 



CHAPTER I: INTRODUCTION 

1.1. Background 

The contextual and ecologica l perspecti ve of human deve lopment emphasizes the role of society. culture, and famil y and recogn izes the importance of historical period in which the indi vidual develops, as well as the importance of events that are unique to the indi vidual (Gardiner. et al .. 2002; Lefranco is, 1993; Papalia. aids & Feldman, 200 I). 

As famil y is the fi rst con text or eco logy. its impact on one's deve lopment is far- reaching. Thu s. the origin of all developmenta l processes and behaviors takes place w ithin a fami ly. and the pattern that began in family is main tained and exacernated b)- the interacti ons of the individual w ith peers, schoo l systems. and the larger soc iety (Bee. 1995: Fabes & Martin. 2000). 

The way parents rear the ir ch ildren is one of the famil y factors that has determ in ing effect on the ori gin ofoveral l developmental processes of chi ldren and adolescents. The strategies that parents employ to socia li ze their ch ildren are, in turn , influenced by customs. su bcul tu res and culture of the soc iety in whi ch the growing indi vidual li ves in (Gard iner, et al.. 2002; Hoffman. et al. . 1994). However, the impact of fam i Iy fac tors. especial ly that o f parents. seem to decrease during adolescence. Recent evidences show that parents remain to exert cruc ial in fl uence on their adolescents (Eninger, 2005; Kalat. 1999). A s to Ett inger (2005). parents rema in to st rongly influence their adol escents in maj or areas of l i fe while peers seem to influence them in minor day-to-day maners such as dressing and hair- do stvles. Similarly. Barca and Ei tzen (1 999) claim that parents, more than any body el se. interac t wit h their chi ldren and adolescents on a conti nu in g basis and therefore remain to exert cruc ial impact on their development. 

One way, and perhaps the most influentia l one. through which parents can influence the development of thei r children and adolescents is the parent ing sty le they employ to sociali ze their ch ildren and adolescents (Bee. 1995; Whi te & Co leman. 2000). 

Deve lopmenta l psycho logists have been stud y ing the impacts of parenting style on the deve lopment of chi ldren and adolescents begi nning li'om its conceptualization by Diana 



Baumrind (Bee, 1995). Baum rind (Bee. 1995: Lefranco is. 1993: Woods. et al.. 2004) identi fied 
three categories of parentin g styles by comb ining two dimensions of parent ing (parental contro l 
and demand ingness, and parental warm th/ acceptance). and later researchers (e.g. Macobby & 
Mart ins) expanded Baumrind' s categor ies and added one additiona l category of parenting sty le. 

Earl ier researchers used thi s conceptua li zation or parenting and studied it in relation to a number 
of other chi ld and adolescent developmental outcomes (e.g. academic achievement. problem 
behav iors. pro-soc ial behaviors. etc). However, contemporary researchers (e.g. Kempf, 2005 ; 
Parker & Benson , 2004) have stud ied specific parental behaviors rather than combined parenting 
sty les in re lation to different deve lopmental processes and outcomes during ch i ldhood. 
adolescence, or through out life span. 

Gecas (1989) suggested the importance of study ing perce ived parental behaviors (pa rental 
behaviors reported by adolescents or ch ildren) th an studying ac tual parental behav iors (parenta l 
behav iors reported by parents themselves). In thi s study. four specifi c paren tal behaviors namely 
parenta l involvement. support. monito r ing and punitiveness were identified and each of them 
would be exam ined in relat ion to se l f esteem . 

The reason behind using th is approach as to Gecas ( 1989) and Parker and Benson (2004) stems 
fi'OJll the theorizati on that a child 's percept ion o f parenta l behav iors and attitudes may playa 
large ro le in the development of hi s/her self esteem than the actual behavior of the parents. In 
addition to thi s, the present research focu sed on spec ific parental behaviors that are featu red 
aspects of the combined parenting sty les or child rearing patterns (A uthor itative. authoritari an. 
perm iss ive and neglectful or un invol ved parenting sty les) rather th an overa ll parenting sty les. 
The reason behind using thi s approach is that it is methodologica ll y sound to use spec i fic 
parental behaviors instead of parentin g styles as suggested and supported in many empirica l 
li teratures (e.g. Petterson & Hann. 1999 cited in Kempf.2005: Parker& Benson. 2004). 

In Ethiopian context, most often the combined fo rm of parenti ng style has been studied in 
relation to academic ach ievement of chi ldren and ado lescents (e.g. Berhanu, 1996: Kasahun, 
2005; Sen tayehu, 1998). Only few researchers have conducted studies th at have examined the 
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re lat ionship between spec ific parenta l behavio rs and adolescent developmenta l outcomes and 
behav iors (e .g. Adugna, 2004; Deme. 1997). 

In short, parenting styles and parental behaviors are not yet studied in relation to more important 
psycholog ical and soc ial deve lopmental processes that are. in one way or the othe r. re lated to 
other adolescent and chil d outcomes (such as academic ac hievement. adjustment pro blems. 
problem behav iors, caree r preference, etc) in Ethiopian contex t. Therefore. thi s stud y is mainly 
conce rned with the examinati on of the relati onships between few selected pe rce ived parenta l 
beha viors and adolescents' se lfes teem to nil the gap that is ap parent in thi s regard. 

1.2. Statement of the Problem 

So far a number of studies have been conducted on pa renting sty les and pa renting prac ti ces in 
Ethiopian context (e .g. Abesha, 1997; Abrham. 1996 ; Berhanu . 1996; Eli as, 1999; Habtamu, 
1979; Kasahun , 2005). 

Nevertheless, majority of the studies examined the relationships between parenting styles and 
academic achievement and perfo rmance of child ren and ado lescents (e.g. Berhanu . 1996; Elias. 
1996; Kasahun, 2005; Markos. 1996; Sen tayeh u. 1998). Some of them were ca rri ed out to 
invest igate to what extent the categories of parentin g styles ex pounded in Western 
psychologica l literatu res prevai l among Ethiop ian soc ieti es (e .g. Abraham. 1996; Habtamu . 
1979). Yet, few of these stud ies were undertaken wit h the aim to compare eth nic grou ps in the 
coun try on parenting styles and parent ing prac ti ces or thei r consequences .most onen academ ic 
achievement , (e.g. Abseha. 1997: Hambissa. 2007: Seleshi. 1998). 

One comillon feature of these studies is that all of them were inclined to st ud ying parenting 
styles rather than spec ific parental behav iors that are feat ured aspects of the combined pa renting 
styles. 

Besides, most or the researchers seem to be obsessed with the exam ination of the relationship 
between parenting styles and academic achievement and perfo rmance of chi ldren and 
ado lescents. There fore. it can be concluded that parcnti ng styles. and paren tal behaviors for that 
maller, are not studied in Ethi opian con tex t in relat ion to other child and adolesce nt 
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developmental outcomes such as se lf esteem. locus of control. social competence. etc. that are 
related to, in one way or the other. all other areas of ado lescent development and life. 

There are few researches that have been undertaken to in vesti gate the rel ationship between 
specific parental behav iors. (such as parental monitori ng. connected ness. acceptance. support. 
rejections, cont rol, etc). and other ch il d and adolescent deve lopmenta l outcomes (e.g. Ad ugna. 
2004; Deme, 1997). 

This is, therefore. to say that th e stud y of relat ionship between parenting styles (parenti ng 
behav iors) and other important child and adolescent developmental outcomes is lacking in 
Ethiopian context. P3Iticulariy, the stud y of se lf esteem (which is an important aspect of 
personality that greatly innuences one's thought and actions) in relation to parenting styles and 
parental behaviors is absent. On ly few researchers studied se lf esteem as a predictor of academic 
ac hievement or performance of ch ildren and adolescents. 

The purpose of thi s st udy is. therefo re. to till th is gap. Accordi ngly. the present st ud y aims at 
in vesti gating the re lationship between perceived parental behav iors (as independent variables) 
and ado lescents' se lf esteem (as outcome variable ). To this end. hypotheses tj'amecl hereunder 
wo uld be tested. 

Longitudinal and retrospect ive studies carried out in other countries confirmed that parenting 
styles and parental behaviors are predictors of se lf esteem in chil dren, adolescents . and even 
ad ul ts . 

Fo r instance Buri , et al .. cited in (Mc kay. 2006) studied 8 1 co ll ege students and found that 
parental acceptance. approval and support were posit ive ly related to self esteem. 

Accordingly. the/irst hypothesis o/this research is that highh' pereeil'cd parental support 1I'0liid 

be associated Ivith positive sel/esteelll in adolescents (i.e. Positive relationship is h,'pothesi:ed). 

Studies carried out to exami ne the relationship between perceived or actual parental involvement 
and ado lescents ' se lf esteem consistent ly revea led that parental involvement predicted ado lescent 
se lf esteem (e.g. Lein & Yu suf. 2005: Mart inez.(n.d.): Mboya. 1995: Wilson. 1989). 
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Accordingly, the second hypothesis o/this research is that adulescents 11'hu perceil'e their 
parents to be invulved in their education ",ould have positive sel/ esteem (i .e. positive 
relationship is hypothesized) . 

Stud ies also show that percei ved or actual parental monitoring is associated to self esteem in 
children and ado lescents (e.g. Bush. Supple & Lash. 2004: Parker & Benson. 2004). 
According(y, the third hypothesis o/ this stud)! is that perceived parental monitoring would he 
positively related to adolescent sel/ esteem (i.e. positive relatiunship is hypothesi:ed). 

Sim ilarly. studies carri ed ou t in dilTerent countries re vealed that parental puni ti veness (percei ved 
or actua l)-a featured aspect of authoritarian parenting style- is related to se lf esteem in children 
and ado lescents (Bush, et.a I. 2002: Mart inez et al.. (n.d): Mcroteau, 2002). A ccordingh '. the 
fourth hypothesis of this study is that adolescents 11'ho perceive their parents to be highly 
punitive will have low sel/ esteem (i.e. negative relationship is hypothesized). 

Along with the above main hypotheses, the stud y also aims at in vestigating difference in 
perceptions of paren tal behaviors and self esteem among the adolescen ts due to age. gender. and 
other pertinent facto rs (variables). 

1.3. Objectives of the Study 

1.3.1. General Objective 

As imp li ed in ea rli er sections. the general objecti ve of the stud y at hand is to examine the 
relationship between percei ved parental behav iors and adolescents' selfesteem. 

1.3.2. Specific Objectives 

Specifica ll y. the current stud y intends to: 

:.. Determine the relationship between parental invo lvement and ado lescents' self esteem: 
,. Indicate the relationship be tween percei ved parental support and adolescents' se lf esteem: 
,. Identify the relationship between pe rce ived parental monitoring and ado lescent self 

esteem: 

,. Determine the association between perceived parental puniti ve- ness and adolescents' self 
esteem: 
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).- See if there is any relat ionshi p between se lfesteem and sex. age. and birth order : and 

, See i f there is any relat ionship between perceived parental behav iors and sex. age. birth 
ord er and other pert i nent var iab les. 

1.4. Significance of the Study 

Self esteem is an ext remely important aspect of an indi v idual' s personality. The thought and 
acti ons of an indi v idual are grea tl y influenced by his/her se l f esteem. Moreover. it is one of the 
indicators of an adolescent 's we ll be ing i .e. having reasonab ly high and pos iti ve se l f esteem 
indicates the absence of manifested psychi atri c symptoms. or presence of posit ive mental heal th 
and ex istential attributes among adolescents(A twater.1 996). 

Further more, review of se ll ' esteem rcsearch by National Assoc iation lor Se l f Esteem (NASE. 
2007) revea led that se l f esteem is related to a number of other areas o f child or adolescent 's 
deve lopment and deve lopl11 ental outco l11 es. Spec ifi ca ll y. NASE in its rev iew of se l f esteel11 
research reported that se lf esteel11 is related to acadel11i c achieve l11 ent, crim e and violence, 
teenage pregnancy. alcoho l and drug use. schoo l dropout. suicide. and hea lth in adolescents. 
Based on th ese ev idences. NASE suggests that the hea lth iest person to day is the one with 
positive self esteel11 and a sense of personal control (Atwater, 1996 ; NASE, 2007). 

T hese ev idences underscore the signi ficance of se l f esteem and its relat ionshi p to l11any of the 
prob lel11 s fac ing youths and ado lescents today inc lud ing Eth iopian Youths. 

Thu s. carry ing out studies that examine the correlates of se l f esteem can have a fundal11enta l and 
practi ca l il11pl ications and importance. The present study aims at examin ing the relat ionship 
between parenta l behaviors and se l f esteel11 and hence can have fund al11ental and practical 
il11pli cati ons. Therefore. prac tica l il11pli cati ons and signiticance of th is study include but not 
lil11ited to : 

.. Initiati on of further researches in the issue under invest igat ion. 
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~ Designing programs that can fos ter adolescents ' se lf esteem and can se rve as 
"psychosocial vacc ine" in minim iz ing the incidence of such many prob lems (e.g. teenage 
pregnancy, school dropout. drug and alcohol ab use, and the li ke) facing Ethiopian youths. 

~ Des igning parent ed ucation program s that can he lp pa rent s empl oy optimal pa renting 
styles and practi ces so that we can have prod ucti ve and se lf-reli an t yo ung generation and 
citi zens . 

... Des ign ing progra ms thai can enhance our soc iet ies' knowledge and awareness of 
parenting children. leens. and ado lescents. 

1.5. Scope and Limitation of the Study 
The geographical area covered by research is limi ted to two zo nes- East and West Wo llega and 
onl y four general secondary and preparatory schoo ls we re se lected to rec ruit pa rti cipa nts li'om 
fo r the stud y. 

A sampl e size of three hundred and th ree (303) pa rti cipants was used as data source. Even 
though, a nu mber of independe nt and depe ndent va riables can be included in the si ud y. on ly few 
independent and dependent va ria bles (such as perceived pa rental be haviors and se lf esteem) we re 
se lected fo r in vestigat ion fo r the sake of fea sibi li ty. Data fo r the resea rch wou ld be lim ited to 
ado lescents' se lf- report. All these de lim itations may affect the generali zabi lity of thi s study. 

1.6. Operational Definition of Terms 
I. Adolescent: refers to an indi vidual attending general secondary or preparatory schoo l whose 
age ranges between 14 and 22 years. 

2. Adolescence: refers to a deve lopmental per iod between childhood and adu lthood. 
3. Parental Behavior: refers to spec ific action th at is used by parent s to influence thei r 
ado lescents as perce ived and repo rted by ado lescents the mselves. 

I 
3.1. Parental Monitoring: refe rs to adolescents' perception of the ex tcntlO which mothers and 

fathers supervise where their adolescents are go ing 10 be. whom they are go ing 10 be with and 
whom the ir fri ends are. In short . it refers to knowledge and awareness of pa rent s abo ut the 
whereabouts of their adolescents. 
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3.2. Parental Support: refe rs to parental behavior that commun icates fee lings o r app roval. love 
and sense of be ing va lued. 

3.3. Parental I nvolvemcnt: refe rs to ado lescents' perceptions of the ex tent to which fathers and 
mothers are concerned about thei r academic affa irs. or it refers to adolescents' pe rceptions of the 
extent to which their parents support their education. 

3.4. I Parental Punitiveness: refe rs to adolescents ' percept ion or the ex tent of thei r fathers and 
mothers use of con trolli ng behavio rs of verbal. coerc ive. ha rsh. or pu ni tive prac tices. 
4. Self Esteem : refe rs to how ado lescents fee l about themselves or value themselves as measured 
by Rosenberg Self Esteem Scale (RESE) or Cooper Smith Self Esteem In ven tory (CSE I). 
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CHAPTER II: REVIEW OF LITERATURE 

2.1. Adolescence and Self Esteem 

Adolescence can be described as a phase of li fe beginni ng in biology and endin g in a soc iety. It 
can be delined as a peri od within the li fespan when most of person' s biolog ical. cogniti ve. 
psycho logica l, and soc ial charac teri sti cs are changing from what is typically considered child­
like to what is considered ad ult-like (Bee, 1995; Berk, 1989; Conger, 1991: Lern er, Noh. & 
Wi lson, 1998; Ka lat, 1999. Papalia. Olds& Feldman, 1999). 

This means that ado lescence is a transitiona l peri od when an indi vidual undergoes dramati c 
developmental changes in all aspects of deve lopment - ph ys ical. cogniti ve. psycholog ica l. 
emotional and soc ial. According to Lerner. Noh. and Wilson ( 1998) ado lescence is a peri od of 
dramatic challenge to ado lescents and that it requires adjustm ents to changes in the self, in the 
family. in the peer group. Even in con temporary societ ies. adolescents ex perience institut ional 
changes in addi ti on to developmental changes. 

For instance, among younger adolescents. there is a change in school setti ng. typically involving 
transitions from elementary school to high school and in late adolescence. there is a transition 
from hi gh school to the world of work. co llege. university. or childrearing (Cobb. 200 I ; Conger, 
199 1 & Santrock, 1999). In other word s, adolescence is a period when the re lati ve ly stab le 
growth and development. which was familiar during childhood is disrupted by biologica l. 
psycholog ica l. emotional. cogniti ve and socia l factors that fo rce the adolescent to adapt and 
renegotiate to new roles and responsibilities. 

Thus, scholars of human deve lopment consider adolescence as the period of human deve lopment 
that has perplexed parents. authoriti es. psycholog ists. and ado lescents them selves for many years 
(Beazer, 1998; Lern er. Noh & Wi Ison. 1998). 

Different theori sts view adolescence, and how adolescents funct ion in several different ways. For 
instance, for Freud ( 1958) as cited in Papalia, Olds & Fe ldman(200 1), Santrock ( 1999) and 
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Stevenson( 1996) adolescence is a period when an indi vidua l atta ins the last psychosexua l stages 
of developmen t-genital stage-and how the ind iv idual i'unctions is largel y dependent on to what 
exten t he/she reso lved the confl icts of prior developmental stages. In other word s, Freud 
considers as c ited in Papalia, O lds & Fe ldman(200 I ), Santrock ( 1999) and Stevenson( 1996) 
earl y peri ods in li fe as fo rm at ive stages. He also claims how an ind ividua l function s as an 
adolescent or adult by large and far depends on the ind ividual' s experiences of early period in 
li fe - the formative years. 

Spec ifi ca ll y, as he entirel y focu ses on personali ty deve lopment. Freud be lieves, as quoted in 
Stevenson( 1996), that one's personality is establ ished dur ing earl y periods in life, espec iall y 
durin g the first three psychosex ual stages 01' development and an individual' s exper iences 1,1 ith 
parents playa large role in estab lishing hi s/her personalit y. 

For Erikson, who mod i fied and extended Freud ' s viewpo in t (Erikson, 1964, 1968) ado lescence is 
a time when an individual is expected to reso lve the fifth psychosocia l cr ises of human 
development - ident ity ve rsus role confusion . According to him, it is du ring thi s peri od that an 
ind ividual is expccted to develup in centra l areas or identity, intimacy, sexuality and 
ach ievement. Erikson believes persona lity development in general and sel f esteem development 
in parti cula r is a life long process and its deve lopment is affected by soc ial and cultural forces 
that fac ilitate or impede success fu l resolu t ion of each success ive psychosocia l cri ses of 
development (Eri kson, 1964. 1968). 

Thus, for Erikson, se l f esteem development is rooted in success fu l resol ution of each success ive 
psychosoc ial cri ses of development and it is a li fe long phenomenon. 

Focusing on the cognitive aspect of deve lopment Piaget ( 1958), as cited 111 Hoffman, et aI. , 
( 1994), Lefranco is ( 1993) and Papalia, O lds & Feldman( 1999), considers adolescence as a time 
when an indi vidual atta in s the highest level of cognitive maturi ty-the fo rmal operational stage. 

In fact. for Pi aget individuals who atta in thi s stage are capab le of both concrete and abstract 
thinking as we ll as deduct ive and hypotheti ca l reasoning. The implication here is that thi s 
advance in cogn it ion during adolescence is, in one way or another. related to adolescents' 
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personality and se l f esteel11. That is advance and sophi sti ca ti on in cognition duri ng thi s part icular 
stage leads to increl11ent in se lf and socia l cognition (or awareness) which. are internal and 
ex ternal sources of self esteel11 respec ti ve ly (Bee. 1995: Berk. 1989: Lefran cois. 1993: Owens. 
1993). 

To say it another way. advance and sophisti cat ion in cognition at th is period puts an indi vidual 
in a position of continuous se l f apprai sa l and appraisals o f others- the two crucial cogniti ve 
processes from which one's self esteem el11 anates. 

Vygotsky thinks (Vygotsky. 1978) intrin sic forces w ith in an indi v idual interact w ith cultural 
forces w ithin the society to which the indi v idual belongs to prod uce indi v idual' s self esteel11 . 
T hus, for Vygotsky an indi v idual's self esteem is the new transformation which is produced by 
the in teraction of two forces (i ntrinsic forces wi thin the indi v idual and cul tural forces wi thin the 
soc iety). 

Alfred Adler, as cited in Ettinger (2005), Kalat ( 1999) and Woods. et al. .(2004) be lieved that 
personali ty deve lops out of social contex t and thi s socia l context provides a fee fin g o f group 
unity or mem bership that prol11pts indi v iduals to appraise themse lves relati ve to others. 
Accordingly, as to hil11, se l f estee l11 is pri l11 aril y based on soc ial innuences. Th is is to say a 
feelin g of group mel11bership or uni ty would lead to pos itive self appraisal which in turn would 
lead to positi ve se l f esteem. On the other hand, a feel ing of group non- l11el11bership would lead 
to negati ve se l f appraisal which in tu rn would lead to low sel f esteem (Ettinger. 2005; Kalat , 
1999). 

Carl Rogers. another il11 portan t figure in hUl11ani sti c psychology. (Rogers. 1980) v iews self 
esteem frol11 the v iew poin t of sta te of congruence and incongru ence-the size of the gap between 
ideal and actual se l f. Accordin g to Rogers ( 1980). negat ive se lfestee l11 is the out cO l11 e of state o f 
in- congru ency- hi gh gap between idea l sel f and actual se ll~whil e posit ive se lf estee l11 is the 
outcol11e of the state of congruency - litt le or no gap between ideal and actual self. 
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Abraham Maslow elaborates. as cited in Ettinger (2005). Kala t(1999) and Woods.et al .. (2004). 
his theory of Mot ivati on - hierarchies of needs - to exp lain how self esteem emerges and 
develops. The notion is that meet ing the three needs at the bottom of the hierarchies of human 
needs (physiolog ica l needs, sa fety and security needs, and need for love and belongingness) 
success ive ly successfu ll y leads to the emergence of the fourth need wh ich is known as esteem 
need. This need includes need for strength. achievement. competence. fi·eedom. adequacy. 
independence, mastery. reputation. attention. importance. d igni ty. or appreciat ion. 

Accord ingly. the cause beh ind positive and negative self esteem is meeting these needs and 
failure to meet them respectively. In other words. ind ividuals who cou ld meet these needs tend to 
have posit ive se l f-esteem while those who could not meet them tend to have negati ve self 
esteem. 

According to strict behav ior ists. (Bee. 1995: Berk, 1989: M i ller. 2002 : Owens, 1993) self esteem 
is the outcome of the assoc iation between a response and its consequence. A s to them, when a 
response is followed by negati ve conseq uence (for e.g. fa ilure in exam ination) it is more likely to 
yield negat ive sel f estcem in the individual who showed the response. When a response is 
fo llowed by pos iti ve consequence. it wou ld lead to pos iti ve se l f esteem in the ind ividual who 
showed the response. In short. such theori sts try to explain th e deve lopment of se lf esteem during 
childhood and ado lescence in te rms of reinforcement and punishment (Bee. 1995: Miller, 2002: 
Owens, 1993). 

Another theory that may explai n self esteem is A lbert Bandura' s soc ial learn ing theory. Bandura 
(Bandura, 1977. 1986) be lieves that behav ior development occurs through observati onal 
learning. Thus, there is no exception w ith se l f esteem that it wou ld develop from the examp les of 
self-concepts that chil dren and adolescents' parents, peers and sign ificant others displayed to the 
child ren or to adolescents. 

Contemporary theorists who emphasize the importance of co ntext. for example 
Bronfenbrenner( 1979) and Supper & Harkness(1994) both cited in Gardincr ct al.. (2002). 
Santrock( 1999) and Vygo tsky( 1978). on human development extend the st udy of human 
development across li fe span by conceptual izing the basic process of development as relat ional 
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in character. That is. they believe. deve lopment invol ves assoc iat ions and interactions between 
the developing indiv idual and hi s/her complex and ever-changing socia l. cultura l and soc io­
historical contexts or ecology . 

Spec ifical ly, Bronfenbrenner (1979). as cited in Bee (1995) and Gardi ner.et al..(2002). stated that 
one's development is determined by fou r interdependent ecolog ica l systems. A s to his 
theorizati on fami ly is the first context (ecolog ica l system) to innuence one ' s overall development 
(one ' s se l f esteem development in our case). Here fam ily members. espec iall y parents. represent 
Bron fenbrenner' s micro-system- the most inner system of the four eco logical systems (Gard iner. 
et al .. 2002. l-Ioffman , et al.. 1994) though the scope widens with age. 

For example, family members (parents. caregivers. sib l ings, etc) represent Bronfenbrenner"s 
micro system during infancy, but the scope of micro-system w idens during adolescence and 
comes to include peers. classmates. teachers. coaches. and signilicant others who come in to face 
to face interacti on w ith the adolescent (Bee, 1999: White & Coleman. 2000). 

Thus, according to contextua li sts. adolescent development in general and adolescent se lf~esteem 
deve lopment in parti cular is the outcome of the interact ion of the growing ado lescent w ith 
his/her ecology (or context in which the development takes place). 

Similarl y, Supper and Harkness (1994).as cited in Gardiner. et al.. (2002). have attempted to 
explain how the deve loping individual interacts with hi s/her phys ica l and psychosocial contexts 
and how thi s in te raction determines his/her deve lopment using their model known as 
Developmenta l N iche. 

According to this mode l, an indiv idual' s deve lopment is the outcome of the interaction of a 
deve lopi ng indiv idual. ca retaker' s psychology. setti ng in which the indi vidual is developing and 
custom of the society to which the indiv idua l be longs. A s to this model parents and paren t­
figures play centra l role in innuencing the over all development of an indi v idual. 

In summary. according aforementioned psycholog ists and theorists. se l f-esteem wou ld develop 
out of: needs Maslow cited in Kalat( I 999). social interaction and group me1l1bership ( 
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Erikson, 1968), envi ronment through the process of reinforcement and punishment (Bee. 1995), 
imitation (Bandura. 1977). the interaction of the grow in g individual with the context in whi ch 
he/she is growi ng (Gardi ner. et al .. 2002). and the interaction of the ind ividual , caretaker' s 
psychology. sett ing and the customs in which the individual is being grown up. 

For the purpose of the study at hand . parents and parental behaviors represent Bronfen brenner's 
micro-system and Supper and Harkeness ' ca re ta ke r' s psycho logy of Developmental iche. In 
short , the hypotheses of thi s research are primaril y derived from these two models. These two 
models belong to Ecological theory. Ecological theory suggests th at parental attitudes and 
behaviors can influence the psychologica l functioning (including self-esteem) of adolescents and 
they are, in turn , influenced by cultures (Gard iner, et aI. , 2002 ; White & Co leman. 2000). Thi s 
study, therefore, is guided by Ecological theory of human development. 

2.2. Self Esteem as an Aspect of Human Development 

2.2.1 Meaning, Dimensions and Measures 
The dependent variable of thi s study. Self Esteem, is an important aspect of child and adolescent 
deve lopment and it is one of the indicators of auolescents' wellbeing (Cheng. 1997: Ed mondson, 
et. al.. 2005; & Owens. 1993) . Se lf- esteem is a more comp lex term to define than it ini tiall y 
seems. As a result. it has been delined and portrayed in different several ways . In some 
literatures (e.g. Lefran co is. 1993) it is used interchangeab ly with terms such as sel f- worth and 
se lf-concept. In other li terat ures (e .g. Atwater, 1996; Bee 1989; Berk 1995) distinction is made 
between se lf esteem and se lf concept and even self esteem is portrayed as one aspect of se lf 
concept. Yet other peop le often confuse self confidence and self esteem. However, while self­
confidence is always related wi th a specific activity. self-esteem refers to an over all self­
judgment (Amac, et aI. , 2004; Owens, 1993). 

Therefo re, it can be concluded that self esteem is a concept with many definitions. dimensions 
and even many measures. Wit h regard to its definition. fo r example . as to Le franco is (1993). 
se lf-esteem refers to "how we view oursel ves". For Bee (1995). it is "a global evaluation of' one 's 
wo rth y." For Atwater ( 1996) and Berk (1989 ). "Self-esteem is the evaluati ve side of sel f- concept 
that includes judgments abo ut the extent to which the self is good. capable. and significant and 
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wO I1hy". According to Coopersmith (A mac. et. al.. 2004) se lf-esteem re fl ec ts the ex tent to which 
people be li eve themselves to be capable. signi li cant. successfu l. and wo rth y. 

With rega rd to its dimensions Battl e. as cited in Amac. et al.. (2004), states that self-esteem 
comprises general , social , academ ic, and parent s' se lf-esteem. Sim ilarl y, Berk (1989) 
distingu ishes between three main dimensions of se lf esteem-academic sel t~esteem. social se lf­
esteem and physica l se lf-esteem-each of which has its own sub-areas of se lf-esteem. In thi s 
study, however, global/general se lf esteem is considered rather than spec ific dimensions and sub­
areas of se l f esteem). 

With rega rd to its measurement. Rosen berg ( 1965) has devised an in ventory known as 
Rosen berg Self-Esteem Scale (RSES). RSES is a widel y used 10-item measure of globa l se lt~ 
esteem. Simi larly. Robson ( 1988. 1989) cited in Amac. et al .. (2004) has developed a measure 
known as Robson-Self Esteem Questionnaire (RSEQ). RSEQ is a 30- item measure developed to 
capture the full breadth of se lf-concept. Battl e (198 1, 1992) c ited in Edmondson et al .. (2005) 
has also deve loped a measure known as Culture-Free Self Esteem Inventories (CFSE I) to 
measure se lf esteem. CFSEI was developed and rev ised to fairly measure se lf-esteem across 
cu ltures. Coopersmith Self Esteem In ventory (CSE I) is also another meas ure of se lf esteem 
(Edmondson, et aI., 2005). 

2.2.2. Developmental Changes in Self-Esteem 
Se lt~esteem deve lopment beg ins early in life when a ch ild begins to deve lop a primitive sense of 
her/hi s own separateness (Bee, 1995; Kalat. 1999; Leli·ancois. 1993 ; Papalia. Olds& Fe ldman 
1999). 

Howeve r, the question is that once the child formulates a sense of self~estee m. does it remain 
stable or fluctuate ac ross life span? The resu lts of cross-sectional studies suggest that se lf-esteem 
does not rema in stable and it tends to change ac ross lifespan. For example. Lefrancois ( 1993) 
admits that se lf esteem formulation starts early in life. but asse rts that it is not clea rl y defined. 
differentiated and measurab le until the age of eight. On the other hand. Woods. et al. . (2004) 
cla im chi ldren can ha ve a clear g lobal se lf esteem even at the age of seven. 
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Berk ( 1989) assert s that se lf-esteem is higher among younger ch ildren and tends to drop during 
elementary schoo ls as the context in which the children give judgment about themsel ves 
becomes wide in scope. Like other areas of development. a host of factors influences self-esteem 
at each stages of human deve lopment (Berk. 1993; Let"ancoi s, 1993; Papa lia. Olds& Feldman 
1999). 

Thus, there is no exception that self esteem de velopment during adolescence is influenced by a 
multiple of factors (Cobb. 200 I; Conger. 1991; Leli·ancoi s. 1993; White & Coleman. 2000) and it 
also in fluences other areas of adolescent ' s development and life. 

Cross-sect ional studies also show that self esteem during ado lescence is no more stab le. For 
exam ple, according to Simmers. Rosenberg and Rosenberg (Miyamoto. et al .. 2000) self-esteem 
drops during ea rl y adolescence (a rou nd the age of 12). bu t gradual ly increases thereafter with a 
pronounced elevation at the age of 16. In general, fluctuation in self esteem during ado lescence 
is attributed to changes in fa mily va ri ab les (e.g. famil y in come. famil y structure, etc) and soc ial 
va ri ables (e.g. Peer relations. teacher relations, etc) which are interconnected and interactive with 
one anot her (Cobb. 200 I: Santrock. 1999: Gardiner. et al. . 2002: Wh ite & Co leman. 2000) in 
add ition to personal var iables (e.g. ad va nce in cognition). 

In man y Psychologica l literat ures, self esteem is portrayed to be essentia ll y a soc ial structure 
(Bee, 1995; Lefrancois, 1993 ; & Owens, 1993). Thi s means that it arises in socia l exper iences 
and its ori gi n li es in the complex interre lationships between the deve loping indi vid ual and other 
who comprise hi s/ her envi ronment (Bee. 1995; Owens. 199 1). 

Moreover, Bee (1995). Gardiner. et al. . (2002) and Owens ( 1993) contend that se lfesteem is the 
re fl ection of the responses and app raisals of others. As to these scholars. self-esteem has dual 
sources. The first source is internal source such that characte ristics of the developing individual 
child or adolescent. The second source is externa l or outer source-"reflected apprai sal s" of other 
people. Thus, self esteem ori ginates iI'om the complex interrelation shi p and interactions of these 
two sources. 
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According to Hales ( 1990). as cited in Owens ( 1993). parents provide fi rst hand and most 
important atmosphere in which almost all chi ldren ha ve their lirst ex perience as soc ial be ings. 
Thus. parents are considered as the signi fi cant sou rces in the ori gin and deve lopment of 
children's se lf- esteem Abrhamson , et aI. , (2002) cited in Ettinger (2005) and Ha les ( 1990) cited 
in Owens (1993) and they remain to play large role in the development of se lf esteem during 
adolescence, and even adulthood. 

Moreover, Owens ( 1993) uses the diagram be low to di splay the process by which an awareness 
of personal attributes is translated in to se lfes teem. 

Figure 2.2. 2. 1: The Process of Translat ion of Persona l Attributes into Se ll~es teem 

My se I f-Esteem 

My 
Behavio r 

Others' Perceptions 
of me 

My perceptions ufothers' perceptions of 
me 

Source: Owens (1993: 276) 

2.2.3. Self Esteem and Age 

There are inconsistencies in literat ures with regard to variat ion of se lfesteem with age. However. 
a comprehensive stud y ca rri ed out by Robins, et al. . (2002) prov ided a clea r and comprehensive 
picture of age differences in self-esteem li'om age 9 through 90. Robins and co ll eagues (2002) 
carri ed out the stud y using cross-sectional data from 326.64 1 indi viduals over the Internet and 
found that self-esteem leve ls were hi gh in children, dropped during ado lescence. rose gradually 
throughout adulthood , and decl ined sharp ly in old age. Moreove r. thi s tra.iectory is generall y held 
across gender, soc io-economic status. ethnicity and nationalit y (U.S citi zen s ve rsus non- U.S. 
citizens) . 
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Recent studies carried out in countries other than U.S.A support thi s stud y. Neve rtheless, there 
is no empirical stud y carri ed out to in vesti gate the relati on- ship between self~es t eem and age. or 
developmenta l stages in Ethiopia. 

2.2.4. Gender' and Self Esteem 

Literatures are inconsistent with rega rd to sex/gender differences in se lf esteem. For example. a 
recent longitudinal st ud y of Finni sh Twins (Raevour i. et al. . 2007) . which employed Ronsenberg 
global self esteem scal e, reported that se lf esteem scores were hi gher for boys than girl s both at 
age 14 alid 17. 

Robins. et aI., (2002) reported a clear pictu re of ge nder (sex) differences in se lf esteem from their 
cross sectional data over In ternet. Specificall y they reported that se lf esteem scores are slightl y 
higher for boys between 9 and 12 years of age than for girl s of the same age, significantl y higher 
for male of age groups 13-17. 18-22. 23-29. 30-39. and 40-49 than for fema les of the same age 
group. In short, Robins and co ll eagues study revealed that males tend to ha ve hi gher se l f esteem 
than their counter part fema les ac ross life span . 

In support of this findin g, a cross cu ltura l stud y carri ed out by Miyamoto and co ll eagues 
(M iya moto, et al. , 1999) which employed Rosenberg se lf esteem scale re vea led that male 
ado lescents reported significantly higher se lf-esteem than female adolescents. Yet. a recent study 
conducted in U.S.A , which involved black adolescents. only reported that males tend to have 
higher se lfesteem in comparison to fema les (Thames, 2007). 

In contrast. other empi rical studies pin pointed that fema les as group tend to report higher se lf­
esteem than their males counter pa rts. Yet. other empirical studi es revea l that there is no ge nder 
(sex) variation in se lf-esteem. For instance. Koh ler. et a l .. (1998). Lerner. et al .. ( 1981 ). and 
Mu lli s, et al .. (1991) all cited in Miyamoto. et al .. ( 1999) found no differences in self-esteem 
between mal es and fema les as a group. In support of these findin gs. Rieks (2008) reported 
insignificant difference in self-esteem between males and female s as a group. 
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There are no empi ri ca l data wi th respect to gender difference in self esteem in Ethiopian con text. 
However. specu lations show that females as a group tend to have lower se lf esteem than males. 
Such speculations attribute high attrition rate among girl students. lower academ ic and schoo l 
achievement among girl students at all academic or school leve ls. etc. to lower self esteem and 
judge or speculate fema les to have lower se l f-esteem. 

2.2.5. Self Esteem and Family Structure 

Scholars of human development and lamil y contend that family structure continues to be 
important factor in the adolescents ' life (Bee. 1995: Conger. 1993: Owens. 1993). A bsence o f 
one or both parents has a crucial effect on the over all development of a ch ild or an adolescent 
though the effect seem s to va ry across gender and age. It is olien expounded in human 
development literatures that boys from single-parent family encounter difficulties in soc ial. 
emotional and cogniti ve deve lopment and tend to perform below average in schools (Bee. 1995: 
Conger, 1991 ; Hetherington and Parke. 1979 & Owens. 1993). Particularl y according to Biller 
cited in Conger (1991) boys fi'OIn single parent mother- headed famil y are more li kel y to be 
immature, to have more difficulty form ing peer rel ati ons, to be less popular wi th peers. and to 
have a poorer self concept. 

Famil ial dys functi on (e.g. di vorce. separation. death of one parent or both . fam il y contlict. etc.) 
seem to have grave effec ts if'they are experi enced early in li fe th an late in lire (Bee. 1995: Cobb. 
200 I ; Conger, 1992 ; Hetherington & Parke. 1979: Owens. 1993). 

With respect to the effects of famil y structure on development In general and adolescent sel f 
esteem in particular, empirica l data seem to be rare. However, one study ca rri ed out in U.S.A 
seems to support what is expounded in l iteratu res. Sweeney. et al .. (2000). conducted thi s study. 
Their study examined the relationship between student ' s multidimensional sel f concept and 
family structure. They col lected data from 815 preadolescents and ado lescents (ages 9 to 19). 
Two main findin gs were reported by the researchers: ( I) the total se lt~concept s of students from 
single parent famil ies were significantl y lower than that of students from intact fam il ies; (2) the 
se l f-concept scores of students from mother hcaded and father headed reconstituted families 
were sign i ficantly lower than that of students from intact fami l ies. 
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.. 
In Ethiop ia. se lf-esteem has been sludied onl y as a pred ic lor o r academic achievemerll or other 
outcome vari ab les. Because or this. there are no emp iri ca l data or findin gs with regard to the 
effect of fam i Iy structure on sel f~esteem. 

2.2.6. Perceived Parental Involvement and Adolescents ' Self Esteem 
l~ There are many ways for parent s to become active ly in vo lved in the ir children and adolescents' \~ ; li ves. Perh aps, one of the most benefi cia l for their adolescents is to take an interest in the child , 

and adolescent 's educati on. Maccoby and Marti n's conceptua li zation of parent-child relations · t , 

". 

, . 

adds the fourth type of parenting styles-which is common ly ca ll ed neglecti ng or un -i nvo lved 
style (Bee, 1993). Parents who exercise the neglect ing / un in vo lved parenting style are low in 
both the level of demand and control. and level of acceptance. According to Bee (1 995), Conge r 
( 1991) and Owens ( 1993). the neglecting type is most ofi en c ited to yield negative 
deve lopmenta l outcomes among chi Id ren and ado lescents . 

Local resea rches we re inclined to examine the relation shi p between parenling styles and/or 
parental behaviors and academi c achievement (e.g .. Admasu, 2004: Sentayeh u. 1998). As a 
result,' there are no emp iri ca l data that can be cited with respeci to til e relationship between 
parental in volvement and ado lescents ' se lf-esteem. However. studies carri ed out in other 
countries revealed that parental involvement is re lated to ch ildren or ado lescen ts' self-esteem in 
one way or another. 

Fo r instance a study conducted by Martinez and hi s CO ll eagues (n.d.) on Braz il ian ado lescents 
ind icated that adolescents fi'o m neglectfu I (fam i I ies th at do not i nvo l ve in their ch i Idren' s life) 
have scored significantl y lower than adolescents from au th orit ative and authoritarian families in 
fou r self esteem dim ensions. academic. soc ial. famil y and phys ical . 

Study cond ucted by Mboya ( 1995) on ado lescents of South A "' ica al so support s the above 
conclusion. This study revea led that there was pos iti ve re lationship between ado lescen ts ' se lf­
concept and their percept ions of parenta l behav iors. Specifi ca ll y. perceived parental 
encouragement, ex pectat ions and participations we re fou nd to be pos iti ve ly re lated to 
ado lescents' self-esteem. Wilson (2002) also reported that parenta l attention (e.g. in vo lvin g in 
adolescents' academic matte rs) was positively corre lated to adolescents' se lf~esteem . 
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Lein and Yusuf (2005) who empl oyed Coppersmith self~esteem in ventory to measure 
adol escents' se l f esteem found that parental in vo lvement was related to ado lescents' self-esteem 
though the relation ship between the two variables was stronger for boys than girls. 

In general, studies that attempted to in vestigate the relationship between parental invo lvement 
(especi all y taking interest in child ' s educa tion) and child' s or adolescent's self-esteem 
consistentl y reported that perce ived parental in vo lvement was positi vel y correlated with se ll~ 
esteem. That is children/adolescents who perceived their parents to be ac ti ve lv in vo lv ing in their 
educati on and other acti v ities were found to score higher in vari ous sel f-esteem measures. 

2.2.7. Parental SUI)port and Adolescents' Self Esteem 
Parental support is one o f the specifi c parental behav iors that are frequently cited to bear cru cial 
influence on children and adolescents' development in general and se l f esteem in parti cular. 

As to Kempf (2005), parental support consists of behav iors such as pra ising, accept ing. 
approv ing, encourag ing and communicating warmth. These behav iora l components of parental 
support have been c ited to predi ct many positi ve deve lopmental outcomes (qual ities) of 
adolescents includin g self-esteem. ident it y lormati on. conlo rmit y to parents. expectati ons. and 
autonomy in reference to parents( Paul, 2002: Parker and Benson. 2004 : Peterson cited in 
Kempf, 2005). 

A handful of studi es have been conducted. in other countries. to find out the associati on between 
parental support and deve lopment outcomes in children and adolescents and to document 
empirical data . For instance. Barber ( 1992) conducted a cross-cultural study on se l f-esteem and 
perceived parental behav iors and reported that ( I ) parents were perce ived as engaging in similar 
level s of behav ior in each culture. (2) parenting behav iors (parental support and control) were 
significantl y rel ated to self-esteem in U.S ado lescent s, bu t not in Germ ans; and (3) More general 
measure of quality o f parent -ado lescent relation ships was strongly related to sel f esteem in 
German s. Spec ificall y, thi s study revea led that perce ived parental support was pos iti vely 
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associated with sel f esteem in U.S adolescents though similar assoc iati on was not found 111 

Germans. 

Sim ilarly, a study conducted by Parker and Benson (2004) wh ich used a sample size of 16,749 
adolescents w ith diverse race and ethnicity revea led that parental support was strongl y positivel y 
assoc iated to adolescent sel f-esteem . 

Another study which compared black and white high schoo l students reported th at there was 
positi ve relationship between paren ting styles and adolescents self concept though there was 
variati on in th e black and white ado lescents (M boya. 1995). 

Using 2014 adolescents li'om high schoo ls around the metropol itan area of Cape Town the 
researcher reported that: (I) for black students all the dimension s of se lf-concepts measured were 

. . positively related to their perception o f parental behaviors: (2) for white students some 
dimensions of (e.g. famil y, general. school and phys ical appearance self concepts) self-concept 
were positively related to their percepti on of parental behaviors (Mboya, 1995). 

A cross-cultural study that compared Braz ilian and U.S. adolescents (W ilson. 1989) on perceived 
parental behaviors and adolescen t self esteem also found parental support to be predicti ve of 
ado lescent self esteem. Thi s same study found that there was no cu ltu ral variat ion and parental 
support was found to be pred ict ive of se lf esteem and influential in both cultures. 

Employ ing Coppersm ith Se lt~Es teem Inventory. Lein and Yusuf (2005) studied Malays ian 
adolescents and reported that (I ) parental support \.va s positively correlated w ith ado lescents' 
self-esteem and (2) girl s self-esteem was found to be more strongly affected by parental support 
than of boys. 

2,2,8, Parental Monitoring and Adolescents' Self Esteem 
Paren tal monitori ng is one of the featured aspects of parenting sty les Petterson and Hann ( 1999) 
as cited in Kempf (2005) and it is a specific action that is used by parents to influence ch i ldren 
and ado lescen ts. Thus, it is one of the independent vari ables to be examined in this st udy. 
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Parker and Benson 's (2004) study demonstrated that paren tal mon itoring was moderately 
positive ly co rrelated to adolescent 's se l f-esteem- adolescents who perce ived their parents as 
mon itoring moderatel y scored higher on se l f esteem measu re. Similarl y. Paul (2002) revealed 
that there was posit ive corre lati on between perceived parental mon itori ng and body image. one 
aspect of se l f esteem. 

After carrying out a comprehensive review o f se l f-esteem research literature Patterson, et al.. 
( 1999) as c ited in Perozzi (2007) reported that high parental monitoring was fou nd to be 
associated with hi gher se l f esteem. Patterson. et al.. also found ou t that higher parenta l 
monitoring was found to be l inked w ith higher parental in volvement. In contrast. Brawsk i et al.. 
(2003) cited in Perozzi (2007) revea led that parents w ith poor monitoring were shown to trust 
their adolescents less whilst al lowing more negotiated unsuperv ised time. 

Broyd, et ai. , (200 I ) as cited in Cleveland (2005) revea led that parental monitor in g was shown to 
decrease with age of boys but not fo r girl s suggesting that boys and girls' percept ions of parental 
monitoring d iffer. This same study revealed that hi gh parental monitoring in conjuncti on w ith 
emotional support serves as protective factors fo r ado lescent problem behaviors and is pos iti vely 
associated with higher se l f-esteem in ado lescents. Using large sample size of Mex ican 
adolescents, Bush, Supple. and Lash (2004) found ou t that mon itoring by mothers and fathers 
was posit ive ly assoc iated wi th se l f-esteem for both boys and girls. 

They further reported that among the variab les the researchers considered as predictor va riabl es. 
parental monitor ing was the only consistent predictor of se lf-esteem across all gender of paren ts 
and gender of adolescents. This result suggests that when adolescents perceive parents as havi ng 
knowledge about their ado lescents' act ivi ti es. there is a benefit to self~es teem rega rdless of 
gender. 

As stated at the beginning. empirical stud ies that exam ine the relat ionshi ps between specific 
parental behav iors and children and adolescents' sel f esteem are absent. The study at hand. 
therefore, is an attempt to fill this gap. 
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2.2.9. Parental Punitiveness and Adolescents' Self-Esteem 
Parental puniti veness is one of the parental behav iors. which refer to the use of fo rce by parents 
(Kempf, 2005). Parental puniti ve ness is the featured as pec t of authoritarian parent in g. which 
consists of either verbal or phys ica l behavior that is characteri zed by a force ful. arbitrary. and 
harsh nature (Kemp f, 2005). 

Studies have been carri ed out. in other countries. to see if such parental behavior, punitive ness of 
parents, cou ld be related to se lf-esteem and academic achievement. 

" ( For instance. Bean. et al. . (2003) conducted a study that attempted to exam ine the re lationsh ip 
J between self-esteem and academic achievement (dependen t vari ables) and parental support. 

behavioral control , and psychological contro l (as independen t va riables) . The results of thi s 
stud y, which used A frican Ameri can and European American adolescents as a samp le. revealed 
that behavioral control was a significant predictor of se lf-esteem and academic ac hievement 
among European American adolescents while psychological control was found to be significant 
predictor of se lf-esteem in both groups. 

In addition to these findin gs. the stud y provided support for the methodol og ical value of 
examining the parenting dimensions independentl y as opposed to combing them to form 
parenting style. 

Similarl y, a stud y conducted on Brazilian adolescents revea led that there was assoc iation 
between perceived parent ing style and ado lescen t se ll~esteem (Martinez.et al .. n.d. ). Martinez. et 
aI. , recruited 1,239, II-to-1 5 yea r old Brazilian adolescen ts and let them fill out parental 
socialization scale and Multidimensional self-esteem scale which appraises fi ve dimen sions of 
self-esteem-Academic, social , emotional. Fami ly and phys ical. 

Based on ado lescents' answers to pa rental soc iali zation scale teenage rs ' families were classi fi ed 
into one of the four groups (authoritative, author itari an, Indul gent or Neglectful ) of parenting 
styles. 
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Results showed that ado lescents from authoritarian parents scored signifi cantly lower in three 
dimensions of se lf-esteem (academ ic. soc ial. and fami ly) than adolescents from authoritati ve and 
neglec tful parents. This means that adolescen ts who perceived their parents to be hi ghl y 
controlling and punitive tend to have lower se l f esteem in academ ic. social and fam ily 
dimensions of se lf-esteem. Similarl y. Kempf' s study in Appa lachian adolescents (Kempf. 2005) 
demonstrated a signifi cant negati ve correlati on coe rti c ient between paren tal punitiveness and 
adolescent autonomy (or sel f-esteem). 

A study conducted by M croteau (2002) on co llege students showed that means of se lf-esteem 
scores were higher w ith both low authoritarian paren ting and high authoritative parenti ng. The 
same study revealed that higher authoritati ve parentin g from both parents (father and mother) 
would be related to higher se lf esteem in the adolescents part icipated in the study. 

A research conducted in Main Land Ch ina yie lded similar findings. Bush. et al. (2002) 
conducted a study in Mainland China using 480 adolescents attend ing secondary schoo ls located 
in Beijing and found that perce ived paren tal puniti veness was a nega ti ve pred ictor of Chinese 
adolescents' se l f esteem regard less of gender. 

In genera l, studies conducted in other cultu res, revealed that highly perceived paren tal 
puniti veness was cons istent ly associated with lower se lf-esteem in adolescents. 

In Ethiopian, con text, there are no empirica l findin gs w ith regard to the re lationship between 
perceived or actual parenta l puniti ve ness and se lf-esteem in adolescents. May be thi s research is 
the first attempt to document emp irical tindings wi th regard to the issue. 

2.2.1 O. Summary of the Review of Empirical Literatu res 

Under emp irical literature review sec ti on . an attempt \Vas made to cr iticall v review empir ica l 
literatures in relati on to variab les of interest. To th is end. rev iew of the literatu re was made 
secti on by sect ion and its summary is given hereunder. 

The first subsecti on of the secti on dea lt w ith age d ifference in self-esteem. With regard to thi s 
issue literatures seem some what con sistent. Here different severa l empirica l l ite ratures reveal 

25 



that se lfesteem is a deve lopmental phenomenon that tends to change across life span (Bee, 1995; 
Owens, 1993). In general , the reviewed literatures showed that se lf-esteem is hi gher during 
childhood. drops during ea rl y ado lescence. eleva tes during late ado lescence, slightl y rises during 
adulthood and sharpl y declines in old age (e.g .. Robin s. et al. . 2002). 

The second subsection dealt with the review of empirica l literatures that portray the relationship 
between ge nder and se lf esteem. Empirica l literatures are not consistent with rega rd to the ge nder 
differences in sel f esteem. Relati ve ly large body of the lit erature portrayed that males as group 
tend to have hi gher se lf-esteem than femal es (e.g .. Raevou ri . et al.. 1007. Robins. et al.. 2002. 
Thames, 2007). In contrast. a small body of lit eratures portrayed th at females as a group tend to 
have hi gher se lf-esteem than males. Yet. some of the literature revea led that there was no ge nder 
difference in se lf-esteem Koh ler, et al. ,( 1998) cited in Miyamoto, et al., ( 1999) and Reisk(2008). 

The third subsection assessed empirical literatu res on the relationship between fam il y structure 
and adolescen t self-esteem . These literatures clea rl y revealed that famil y structure has cruci al 
bearing on ado lescent self esteem. In general. adolescents li'om intact families tend to score 
higher on se lf esteem measures than adolescents from non- intact famil ies though the impact 
var ies with age and gender (e.g .. Bee. 1995; Cobb, 200 I; Conger, 1992) . 

The fourth subsect ion attempted to assess em pirical literatures on the relationships between 
parental in vo lve ment and ado lescent' s self csteem. In these literat ures. parental involvement was 
portrayed to be significant predictor of self" esteem in adolescents. Adolescents who perce ived 
their parents to be invol ving scored high on se lf esteem measu res and those who perceived their 
parents to be not involvin g scored lower on self-esteem measures (Lein & Yusuf. 2005; 
Martinez,et aI. , n.d .; Mboya, 1995 ; Wi lson, 2002). 

The fifth subsection dealt with the relationship between parental support and adolescent s' sel f 
esteem. The literature revea led that parenta l support was s ign ifican t predicto r of self-esteem in 
ado lescents. In other wo rds, hi ghl y perceived parental support was found to be significantl y 
assoc iated with hi gher se lf-esteem among adolescents (Bush. et al. . 2004; Parkc r & Benson, 
2004; Paul. 2002). 
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The sixth subsect ion is de voted to the rel ati onship between parental monitoring and ado lescent 
) , self esteem. The literatures rev iewed consiste nt ly revea led that hi gh parental monitoring was 

significant predictor of adolescents' self-esteem. In other wo rd s, perceived pa renta l mon itoring 
was found to be posit ive ly assoc iated with ado lescen t' s se lf-esteem (Barber. 1992: Bush, et a l .. 
2004; Parker & Benson, 2004; Pau l. 2002; Wilson, 1989). 

Fina ll y, the last subsection dea lt with the relationship between parental punitive ness and se lf­
esteem in adolescent s. The rev iew consi stentl y revealed that parenta l punitiveness was 
significant pred icto r of self-esteem in ado lescents. Adolescents who percei ved their parents to be 
punitive scored lower on se lf-esteem measures and those who perce ived their parents to be not 
pun iti ve scored higher on self esteem measures (Bean. et al.. 2003: Kempf. 2005: Marti nez. et 
al. ; Mcroteau.2002). 
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CHAPTER Ill: METHODOLOGY 
3.1. Research Design 

The research is a cross-secti onal one as its data were col lected at once from adolescents of 
different ages. 

Besides, the research is quantitative in nature as its data were secured by quantify in g 
questi onnaire consisting of mostl y close-ended Likert type items. In terms of th e statistical 
procedures used for data analys is. the research is mostl y co rrelational in nature as its main 
purpose IS determining the relati onship between the dependent and independent variables 
se lected for the study, and the degree and direction of the relat ionship. 

3.2. Research Site, Population and Sample 
The data of thi s research were generated and co llected from ado lescents at four General 
Secondary and Preparatory sc hools. The lour schoo ls from which ado lescents were selected are 
found in th ree towns that are found w ithi n two adjacent zones of Oromia regional state-East 
Wo llega and West Wo llega. 

The three towns (Nekemte. Gh im bi. and Nedjo) in which the schools are found are located along 
the main road from A ddis Ababa to Assossa approx imate ly at a distance of 333.44 1 and 5 16 
ki lometers, respecti ve ly. 

Two of the fou r school s from which parti cipants were se lected are found in Nekemte town, the 
cap ita l of East Wo llega Zone. Nekemte is lo und at a distance of 333 ki lometers li'om A ddi s 
Ababa to the West of the country. It is a junctu re town for different adm in istrative zones that are 
found in West and South West Oromi a Regional State and even dilTerent adjacent reg iona l states 
(e.g. Amhara and Beni shangu l-G umuz). 

There are th ree governm ent run secondary hi gh school s (two general secondary schoo ls and one 
preparatory schoo l), one mi ss ionary general secondary school. and one pri vate ly owned general 
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secondary school. From these schools. Biftu Nckemte General Secondary School and Nekemte 
Preparato ry School were purposefull y se lected to rec ruit participants from. 

Another school from which participants of thi s st ud y we re recruited is found in Ghimbi town. 
Gh im bi is the majo r town of West Wollega Zone. It is found at a distance of 44 1 kil ometers from 
Addis Ababa and is the ju ncture of main roads coming from Dambi-Doll o- major town of 
Qe ll em Wo llega Zone of Oro mia- and Assossa-cap ita l of Benmishangu l-Gumuz Regional State. 

There are three secondary high schoo ls in the town. two of which are owned by government and 
the rest one by faith-based nongovernmental Orga ni zation . Gim bi General Secondary and 
Preparatory School is the one with largest student population and it lVas purpose full y selected to 
be in cl uded in the st ud y as stude nts of grade 9 through 12 could be selected from the school. 

The fourth school from which participants of thi s research we re se lected is found in Nedjo town. 
Nedjo is the majo r town of Nedjo Di strict (woreda) which is one of the dist ricts found in West 
Wollega Zone. It is fou nd at a distance of 5 16 kilomete rs from Addis Ababa to the West. Nedjo 
General Secondary and Preparatory Schoo l is known fo r its largest student popu lation and thi s is 
why it was se lected for thi s stud y. 

3.3. Procedures of Sample Selection 

Di ffe rent techniq ues and procedures we re used to se lect school s, grade levels and sections fi'om 
which partic ipants of thi s stud y lVere recrui ted. Data fo r thi s stud y were collected at the 
beginni ng of the second semester 01'2007 12008 academ ic yea r. 

Participants from Nedjo Genera l Secondary and Preparatory school were se lected in such away 
that fo ur homeroom teachers were se lected random ly and these four homeroom teachers we re 
made to distri bute 25 questionnaires among the students in the ir respective room. 

From Ghimbi Genera l Secondary and Preparatory Schoo l. part icipants were se lected in such 
away that all ava il able students who came to co llect back their examinat ion paper were made to 
fi ll out the questionnaire. 
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From Biftu Nekemte General Secondary Schools. two sections li'om grade 9 and 10 we re 
se lected randoml y and al l the studen ts of the se lected sections were made to participate in the 
study. 

Selection of parti cipan ts from ekemte Prepa ratory School was clone with the help of' the unit­
leader of the schoo l. Students we re se lected from grade II and 12 random ly. 

3.4. instJ'Ument of the Study 

A questionnaire consisting 72 close-ended items was used to co ll ec t the data used in thi s stud y. 
The questionnaire has three parts. The fi rst part of the questionnaire consists of 12 items. which 
were used to tap soc io-demographic characteristics of the participants. The second part of the 
questionnaire consists of 25 items that were used to generate and ta p responses from participants 
with regard to their perception of thei r parents' behaviors. The item s were close-ended Likel1-
type descriptive statements that were answered on fo ur poi nt scales except the fi rst item of thi s 
part. The first item of this section of the questionnaire was Ll sed to tap parti cipan ts' perception of 
the parent or parent figure that function s as primary pa rent. 

As stated , 24 items of the second secti on we re Likert type descriptive statements that we re 
answered on four point scales (n ever~O, rarely ~ I sometimes ~2 and a l ways~3). These 24- items 
were sub-classified in to four subsca les to tap participants' perception of four as pects of parental 
behav iors. The first subscale consists of six items that we re used to tap participants' pe rception 
of parental monitoring. The poss ible scores on thi s subsca le ranged between 0 and 18. The 
higher score indicates high parental monitoring and lower sco re indicates low parental 
monitoring. The second subsca le consists of 6 items and it was used to tap participants' 
perception of parenta l in vo lvement. The possible scores on thi s subscale ran ged between 0 and 
18; the higher score indicat in g high pa rental involvement and low one indicating low parental 
i nvo I ve men t. 

The third subscale al so cons ists of the same number of items and it was used to tap part icipants ' 
pe rception of parenta l support. The poss ible scores on thi s subsca le a lso ranged between 0 and 
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18; hi gher sco re ind icat ing high parental support and the low one low parenta l support. The 

fourth subscale of the section also consists of 6 items that we re used to tap pa rti cipants' 

perception of parental punitive ness. The poss ible scores on these 6 items ranged between 0 and 

18, the lower score on the subscale indicating low paren tal puniti ve ness and the hi gher one 

indicating hi gh parental pun iti veness. 

All the items of thi s section of the questionnaire we re designed and developed by the researcher 

afte r ca rrying out extensive and intensive review of literatures on the issue. 

The third part of the questionnaire consists of 35 items that are Ukert type in nature. The items 

we re adapted from different sou rces and we re used to measure participants' global se lf-esteem. 

The first ten items fo rm the measure of se l f~e steem known as Rosenberg Self Esteem Sca le 

(RSES ). Rosenberg deve loped this sca le of self-esteem before three decades and it has been 

widely used since then. RSES has been widely used because it is bel ieved to ha ve good 

psychometric adequacy (i.e. rel iabi lity and val idity) and invariably measures self esteem across 

different cultures. 

For instance, Schmitt and All ik (2005) translated RSES in to 28 languages and admin istered to 

16, 1998 participants across 58 nations and found no variat ion across the nations. The items in 

RSES were answered on four point sca les (st rongly di sagree=O. di sagree= I. agree =2 and 

strongly agree = 3). The poss ible scores on RSES ranged between 0 and 30; low score indi cating 

negative se lf-esteem and hi gh score positi ve self esteem by reverse scoring negati vely worded 

statements. 

The last 25 items of the third part of the questionnaire form the se lf-esteem measure kn own as 

Cooper Smith Self Esteem In ve ntory (CSE ll. In thi s study, CSE I was used with little 

modi ficati on. The ori ginal CSEI is answered on two point scales. But fo r the purpose of th is 

research it is modified and answered on four po int sca les (ve ry much unlike me = O. unlike me I. 

like me= 2 and ve ry much like me= 3). Poss ible sco res on CS EI ranged between 0 and 75. By 

reverse scoring statements wi th positi ve va lence high score indicates negati ve self esteem and 

low score positi ve self esteem. Like RSES. eSE I is believed to have reli ab le psychometric 
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adequacy. For instance. Li u ( 1985) witnessed. by testing CSE I for rel iab ili ty and va l id ity, it is 

not culture-spec i fi co 

Two measures of se lt~es teem were used simul taneously in thi s study to ensure the val idity as 

we ll as reliabili ty o f the measurements. 

3.5. Psychometric Adequacy of the Instrument 

A dequate care was taken to ensure the linguisti c equ iva lence of the instrument when translated 

into A fan Oromo from the ori ginal lan guage. A parall el back translati on procedure was fo llowed. 

First, two bilin gual scholars (those who hold M A in Engl ish and have good command of Afan 

Oromo) translated the instruments into Afan Oromo and a bi l ingual scholar who did not see the 

or iginal instruments translated them back into the original language. The two translati ons were 

crossed checked fo r consistency. 

With rega rd to the va lidity and reliabi li ty of the instrument sim ilar ca re was taken. First. the 

instrument was rated hy fwo scholars ( indiv idua ls holding MA in psychology) for va l id i,y and 

their ratin gs were found to be consistent. 

Second, pilot study was carr ied out to check out the rel iability and workability of the instrument. 

To thi s end, the instrument was adm inistered to 30 studen ts of 10+ I . 13 female and 17 ma le. 

and its reliabi lity was ca lculated. Wi th thi s pilot sLUd y. the instrument was found to have a 

reliab ility of A lpha 0.72 and found workable. Some items that seemed to lack cla rity were 

reworded based on the responses of subjects lI sed for the pilot survey. 

3.6. Procedures of Data Collection 

Different procedures of data co llection were fo ll owed at the lou r schools from which partic ipan ts 

of thi s research were se lected . First. permi ssion was sought from admini strati on of the respect ive 

schoo ls. Next, ori entat ion was given for the stu dents and home room teachers who distributed the 

questionnaires among the students. This is to say that at some schools. the researcher himsel f 

administered the quest ionnaire and at other schools homeroom teachers and unit leaders of the 

schoo ls ad ministered it. 
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In general , 420 questionnaires were distributed at the four schoo ls among which 382 were 

returned. From the returned 382 questionnaires. 79 questionnaires were rejected because of 

incompleteness or certain k ind of defec t. 

3.7. Description of Variables 

3.7. I. Independent Variables 

Perceived parental behav ior is the independent va riabl e of this study. Thi s variable is 

operationalized by 24 items. which were Likert-type in nature and answered on four-point scales. 

Perce ived parental behaviors are sub- classified in to parental monitoring. in vo lvement. support 

punit iveness. Each specific perceived parental behavior was measured by subscales of6-item. 

3.7.2 Dependent Variable 

Global se l f esteem is the dependent va riable of this study. Rosenberg Se l f Esteem Scale and 

Coopersmith Self Esteem Inventory were used to measure it. 

3.7.3. Moderator Variables 

Gender, age, fami ly structure, parental educat ion background. place of birth. school. grade leve l 

and birth order were some of the var iables suspected far having moderating / conl'ounding 

effects. 

3.8. Stat istical Procedures and Techniques 

As stated at the beginning of thi s part of the thes is, the research is mostl y correlational in nature 

i.e. it aim s at the examination of the relationship between the independent and dependent 

variables identified . Hence. Pearson Product -Moment Corre lation. Point-bi serial and Biseria l 

correlation techniques were used to determine the rel ati onships bet\\·een the variables. To cont ro l 

for var iables that were suspected to influence the relationships between target vari ab les. Partial 

correlat ion technique was used . 
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Ferguson ( 1985), Manga l (2003) and Kot har(2007) suggested that in corre lat ion resea rch Part ial 
Correlations are specia l types of co rre lation coefficients that can be used to eli minate or part ial 
out the in tervening effec ts of undesirab le va riab les. i.e. lead ing to independent and reliab le 
relationshi p between the va ri ables of interest. Mangal (2003) further suggested tha t contro lling 
for two or more main var iab les by Parti al corre lati on tec hn iques automati ca ll y controls the 
effects of other va ri abl es since othe r variab les are related to the mai n va ri ables con trolled for. 
Therefore, Parti al Correlation Coeffi cient Techni ques were employed in th is research to contro l 
for main va riab les that may have in tervening effects. 
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CHAPTER IV: RESULTS AND DISCUSSION 
4.1. Socio-demographic Characteristics of the Sample 
4.1.1. Gender 

The study involved both male and femal e adolescents. Table 4.1.1. present s the frequency and 
percentage of male and femal e partic ipants. 

Tab le 4.1.1 The Proportions of Male and Female parti cipants 

Gender Frequency Percentage 
Female 118 39 

Male 185 6 1 

Tota l 303 100 

As one can see from Tab le 4.1.1. abo ut 39 percent ( I 18) of the part ici pants were female 
adolescents while about 6 1 pe rcent ( 185) of them were mal e ado lescents. 

4.1.2. Age 

The stud y also in vo lved adolescents of different age levels. the lowest age bein g 14 and the 
highest 22 years o ld. In the stud y. adolescence is class ified as ea rl y ado lescence (14 to 17 yea rs) 
and late ado lescence covering the ages between 18 and 22 yea rs of old for the sake of 
comparison on independent and dependent va riables. The tab le given below summari zes 
di stribution of the whole sample by age groups. 

Tab le 4. 1.2. Distribution of the Partici pan ts by Age Group 

Age Group Frequenc y Percentage 

14- 17 yea rs 149 49 

18-22 years 154 51 

Total 303 100 
As can be seen from Tab le 4. 1.2 on the preced in g page. about 49% ( 149) of the ado lescents 
participated we re ea rl y adolescents (whose ages ranged between 14 and 17) and about 51 % ( 154) 
of them were late adolescents (whose ages ran ged between 18 and 22 years). 
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4.1.3. Family Structure 

Table 4.1.3 that fo ll ows gives the summary of di stri bution of the sample by fa mily structu re . 
Table4.1.3. Distribution of the Sample by Fam il y Structure 

Live with Frequency Percentage 
fat her alone 12 4 

mother alone 35 12 
Family Structure both parents 207 68 

others 49 16 
Tota l 303 lOa 

--

As one can observe fro m the table. among the 303 ado lescents in vo lved in the study about 68 
percent (207) of them reported that they are comi ng from non-intact fa mil y; mean ing they are 
li ving with both paternal and maternal paren ts. The rest 32 percent (96) repo rted that they we re 
fro m in tact fam ili es - fa milies we re ei ther both parent s or one of them was absent due to death . 
di vo rce or separati on. Spec ificall y, about 16 per recent (49) of the adolescents were li ving with 
other parental fi gures such as grand parents. uncles, etc than their biologica l pa ren ts. Abo ut 4 
pe rcent ( 12) of them were liv ing in fa milies where only fa ther is presen t and about 12 percent 
(35) of them repo rted they were from fa milies where fat her is absent (mother headed fam il y ). 
4.1.4. Family Size 

The adolescents in vol ved in th is study we re from famil ies with differen t s izes. The tahle below 
summarizes distri bution of the sample hy lami l)' s ize. 

Table4.1.4: Distributions of the Sample by Family Si ze 

Family Size Frequency Percentage 
3 members 4 1 14 

4-6 members 154 5 1 

7-1 0 members 104 34 l 
I I or more members I I 4 

Total 303 100 
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As one can observe from Table 4. 1.4. about 14 percen t (4 1) of the participants reported that they 
were from famil y size of three -father. mother and son or daughter. Abo ut 5 1 percen t ( 154) 0 1" 
them reported that they were from a famil y size of 4, 5. or 6. Abo ut 34 percent (104) of them 
reported that they were from a famil y size of between 7 and 10. Abo ut 4 percent (I I ) of them 
reported that they were from a famil y of II or more members. 

4.1.5. Ethnicity 

Table below presents d istri bution of the sample by ethnicity. 
Table 4.1.5: Di stribution of the Partic ipant Adolescents by Et hnic ity 

Ethnic ity Frequency Percentage 
Oromo 280 92.41 

Amhara 16 5.28 
Gu raghe 7 2.3 1 

Total 303 100.00 

As shown by Tab le 4.1.5. among the 303 ado lescents in vo lved in the stud y. majority (aboLit 92% 
or 280 ado lescents) of them iden tifi ed themselves to belong to Oromo. About 5 percent ( 16) 
identified them sel ves to be long to Am hara. and abo ut 2 pe rcent (7) of them identified 
themselves to belong to Guraghe. 

4.1.6. Parental Educational Background 

The participants of the study we re also from parents with differing ed ucati onal backgrounds. 
Table 4.1.6 presents the summary. 
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Table 4. 1.6: Educationa l Backgrounds of Parent s of the Participants 
Characteri stic Category Frequency Percent Miss ing 
Parental Cannot read and write 47 15.5 
Educat ion Grade 1-8 10 1 " , .. U.J 

Background Grade 9-12 49 16.2 
(Father' s) Above grade 12 98 32.3 

Total 295 97.4 8(2.6%) 
Parental Cannot read and write 89 29.4 
Education Grade 1-8 11 8 38.4 
Background Grade 9-1 2 38 12.5 
(Mother's) A bove grade 12 54 17.8 

Total 299 98.7 4( 1.3%) 

As shown by Tab le 4.1.6, about 16 percent (47) of them reported that their fathe r could not read 
and write. About 33 percent ( 10 I) of them reported that their father attended elementary schoo l 
(1-8). About 16 percent 49 of them sa id that their father attended some secondary school (9-12). 
Yet, about 32 percent (98) reported that their fathe r attended some highe r institution beyond 
grade twe lve. 

With regard to the ir mother's educational background. 29 percent (89) repo rted that their mother 
could not read and wri te. 39 percent ( I 18) said that the ir mother atte nded some elementary 
school (1-8). 13 percent (38) said that their mother atte nded some secondary school (9- 12) and 
19 percent (54) reported that their mother attended some hi gher institution beyond grade 12. 

4.1. 7. School 

As stated under part three of the thesis, adolescents who were made to parti cipate in the study 
were recruited from four General secondary and preparatory schoo ls. Table 4.1.7 presents the 
frequency and percentage of participants selec ted from the four schoo ls. 
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Tab le 4. 1.7: Distribution orthe Participants by School 

School Name Frequency Percentage 

Bitiu Nekemte G.S.S. 70 23 
Ghim bi G.S. &PreparalOry 75 25 
Nedjo G.S.&Preparatory 84 28 

Nekemte Preparatory 74 24 
Total 303 100 

As one can see from Tab le 4. 1.7 above, about 28 percent( 84 )were se lected from Nedjo 
General Secondary and Preparatory School . 25 percent (75 ) from Gh im bi General Secondary 
and Preparatory school , 24 percent( 74) were from Biftu Nekemte General Secondary School 
and 23 percent (70) we re se lected from Nekemte preparatory school. 

4.1.8. Grade Level of the Participants 

Adolescents who were included in the sample of thi s stud y were of diffe rent grade levels. Table 
4.1.8 presents distribution orthe sample by grade leve l. 

Tab le 4.1.8: Distribution of the Sample Adolescents by Grade Levels 
Grade Leve l Freq uency Percentage 

Grade 9 56 19 

Grade 10 93 31 

Grade II 88 29 

Grade 12 66 22 

Total 303 100 

As shown in Tab le 4.1.8. 19 percent (56) were ninth grade rs. 3 1 percent (93) we re 10th graders. 
29 percent (88) were 11th graders and 22 percent (66) we re twelfth grade rs. 

4.1.9. Religious Affiliation of the Participants 

The participants of this stud y were also of different religious backgrounds. Table 4. 1.9 below 
presents their di stribution by their re ligious affi li ation. 
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Table 4.1 .9: Distribution of the Parti cipants by their Religious Affi li ation 
Re ligious Affiliat ion Frequency Percentage 

Orthodox 87 29 
Protestant 152 50 
Muslim 12 4 

Others 52 17 

Tota l 303 100 

As one can observe from Table 4. 1.9. 29 percent (87) 01" the part ic ipants we re orthodox 
followers, 4 percent (12) of them were Muslim s. 50 pe rcent ( 152) were protestant s and 17 
pe rcent (52) of them reported that they are fo llowers of indi genous re li gions (e.g. 
Waaqeffannaa) and other non- protestant faith s (e.g. Adventist. Cathol ic. etc). 

4.1.10. Place of Birth and Residence 

As general secondary and preparatory schools are most often found in towns. parti cipants of this 
stud y were from two residential backgrounds- urban and rura l. Table 4. 1.10 below summarizes 
their di stribution by their place of residence. 

Tab le 4.1. 10 Dist ribution or the Parti cipants by their Place of Birth and Residence 
Residence Frequency Percentage 

Rural 135 45 

Urban 168 55 
--Total 303 100 

As depicted by Tab le 4.1. 10 above, 45 percents (135) of them were li'om rural areas and 55 
percent ( 168) of them reported that they were urban dwe ll ers 

4.1.11. Birth Order 

In terms of birth order. the part ic ipants were first bo rn . midd le born and last born. Table 4.1.1 1 
be low presents their d istributi on by birth order. 
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Table 4.1. 11 : D istribution of the Parti cipants by their Birth Order 

Birth Order Frequency Percentage 
Fi rstborn 61 20 

Middle born 161 53 

Lastborn 8 1 27 

Tota l 303 100 

As shown in Tab le 4. 1. 1 I above. about 20 percent (6 1) were first born, 53 percent (16 1) were 
middle born and 27 percent (8 1) were last born . 

4.2. Adolescents' Perception of Parental Behaviors 
Palticipants were asked to indicate who does function as primary parent in their famil y ( Item 13) 
and they responded as given in Table 4.2. 

Table 4.2. Perceived Primary Parents of the Parti cipants 

Perceived primary ra ren t Frequency Percentage 

Father 65 21.5 

Mother 59 19.5 

Both paren ts 146 48. 1 

Others " 10.9 JJ 

Tolol 303 100 

As one can understand from Table 4.2 .. abou t 22 percent (65) of them responded th at their father 
plays upper hand role in parenting. That is th ei r fa ther plays upper hand ro le in monitoring. 
supporting and pun ishing them. About 20 percent (59) rcsponded that their mother plays upper 
hand ro le in parent ing, 48 percen t (146) responded both parents play equal roles in parenting and 
II percent (33) responded that their primary parent is neither their biological father nor 
bio logica l mother, but others (grand paren ts, elder brother or sister ,adopti ve paren ts ,etc). 
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4.2.1. Perceived Parental Behaviors and Adolescents' Self Esteem 
As di scussed under the methodology section. fou r spec ific parental behav iors have been 
ident ified as independent variab les. Self-esteem is supposed to depe nd on these four spec ifi c 
variables. A 24- item subscale of the question naire was used to secure da ta on these fo ur spec ific 
parental behav iors as perce ived by ado lescents. Six items that were answered on four po in t 
scales we re used to quant ify each spec ifi c parental behavio r. Simi la rl y. two separate 
psychological tests we re used to quanti fy ado lescen t" se lf esteem. 

The desc ripti ve stati sti cs of the scores earned by the sample are summarized 111 the tab le 
hereunder. 

Table 4.2. 1: Desc ri pti ve Stati st ics of Parti cipants ' Scores on Parental Behav iors and Self Esteem 
Measures 

No Vari ab le Number of Descript ive stat istics 

items used Mean Median Mode Standard 

dev iation 
-I Parenta l monitoring Six 13.48 14.00 18.00 3.74 

2 Parental in vo lvement Six I 1. 59 12.00 13.00 3.99 
3 Parental support Six 13.25 14.00 14 .00 3.34 
4 Parental puniti veness Six 6.23 6.00 3.00 3.74 
5 Self esteem 10( RSES) 19.01 19.00 19.00 3.5 1 

25(CSE I) 25.97 25.00 21.00 9.24 

As one can see from the table , equal num bers of items were used to quanti fy adolescents' 
percepti on of the fo ur parental behav iors. Neve rtheless, pa rtic ipant s' ave rage scores on the four 
measures are somewhat diffe rent. It can be understood from the table that parti cipants' ave rage 
score on pa rental moni toring is slightl y greater tha n the ir average scores on pa rental in volvement 
and support. This can be in terpreted as ado lescents perce ive their pa rent s as more monitoring 
than in vo lved and supporti ng. When their average score on parental pu nitiveness is compared 
with their average scores on the th ree speci fi c parenta l behaviors the diffe rence bccomes ve ry 
s ign ificant. This indicates that ado lescents tend to perce ive their paren ts more positi vely than 
negati ve ly. 
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The mall1 objecti ve of the research is to dete rmine the relat ionsh ip between the va ri ables of 
in te rest i.e. the relat ionshi p between perce ived parental behav iors and adolescents' se lf-esteem. 
However, to determine un -confo unded and reli able relationships between the var iabl es, other 
variables that may have intervening effects must be contro lled for . To do so, I attempted to se lect 
some variables and correlate them with both the independent and dependent variables of the 
stud y. 

To thi s end , family structure, family size, parental education status. re li gious affili ati on, place of 
birth and residence, grade leve l. sex, age. schoo l. and birth order were identifi ed as intervening 
variables and their re lationship with both the indepe ndent and dependent variables we re 

!, determined. 

However, majority of these va ri ab les we re fo und to have no or negligible co rre lations with the 
variables of interest. Fo r example. family str icture was found to have neg li gible correlati on wi th 
ado lescents score on sel f esteem (r=O.O I) as we ll as with their scores on measures of parental 
behav iors (e.g. r= 0.003). Hence, vari ables that we re fo und to have no or neg li gi bl e correlations 
wi th the target vari ab les we re exc luded from the cOI;,putation of pa rti al correlation coeffic ients. 
As suggested in many statistics literat ures (e.g. Ferguson, 1985; Manga l, 2003) the computed 
coeffi cients of correlati on that range between 0.00 and 0. 12 can be considered as almost 
neg li gible. Therefore the exc lusion of these variab les was made on these suggestions. 

Only sex, age, and birth order are fo und to have. li'om low to moderate. signi [j cant correlatio ns 
with the target va riables. Th us. sex . age and birth order we re included in the study as contro l 
variables. 

As stated under methodology secti on. Partial Correlation Coeffic ient technique would be used to 
control for the intervening effects of sex, age and birth order. 
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4.2.1.1 Perceived Parental Monitoring and Self Esteem 
It was hypothesized at the onset. that adolescents who percei ve the ir parents to be mon itoring 
would have positi ve se lf-esteem. To test for this hypothes is. the correlation coefficient of 
adolescents' scores on items that measured perceived parental monitori ng and sel f esteem was 
computed by contro lling for the intervening effects of sex. age. and birth order. The corre lation 
matr ix hereunder is constructed to indicate the correlat ions among independen t. dependent. and 
confounding variab les and to com pute coeffi cient of corre lation between parental mon itori ng and 
self esteem. 

Tab le 4.2. 1. 1: Corre lat ions between Se lf Esteem. Parenta l Moni toring, Age. Gender and Birth 
Order 

Vari ab les XI X2 X3 X4 X5 
Self Esteem(X I ) I 

Parental Mon itoring(X2) -0. 17 I 

Age(X3) 0.60 -0.22 I 
--Gender(X4 ) -0.32 -0.28 0.00 I 

Bi rth Order(X5) -0.30 -0.32 0.00 0.00 I 

By control ling for gender. age, and birth ord er. through parti al correlat ion techn ique I computed 
coeffic ient of correlation between perceived parenta l monitoring and se l f esteem. The va lue of r 
was found to be -0.37. Here the negati ve sign indicates that, those who scored high on parenta l 
behavior measures scored low on se lf esteem measure (i.e. CSE I). In other words, hi gh score on 
parental behavior measures indicates high parenta l mon itoring while high score on CSEI 
indicates negati ve self esteem. Thus. r (-0.37) can be interpreted as parental mon itor in g is 
pos iti ve ly related to se l f-esteem. i.e. adolescents who perce ived the ir paren ts to be monitor in g 
would have positi ve se l f esteem and those who perceived their parents not to be mon itor ing 
would have negati ve self-esteem. Hence. the data supported the hypothesis set. 
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To see whether the computed r is sta tisticall y signili cant or not. I performed test of stati stical 
significance (t -test). The test performed con lirmed that the va lue of r is stati stically signilicant 
(t=-6.89, df=298, p<O.O 1- two tail ed). 

This finding is in line with man y research findings cited in the literature rev iew secti on. For 
example. it is in line with studies conducted by Parker and Benson (2004) and Bush. Supple. and 
Lash (2004). Parker and Benson (2004) conducted stud y on 16.749 ado lescen ts and found that 
high parental monitoring was rel ated to positi ve self esteem in ado lescen ts(r=O.07). Similarl y. 
using a large samp le of Mexican ado lescents, Bush. Supple, and Las h (2004) fo und that parenta l 
monitoring was positive ly correlated to se lf esteem among adolescents. 

One poss ible explanati on for thi s resu lt is that ado lescen ts perceive parental monitorin g as care 
giving behavior than as controll ing behav ior and thi s positi ve percept ion may boost the ir se lf 
esteem. Anothe r poss ible explanat ion is that paren ta l monitoring may communicate parental lo ve 
and emoti onal support, which in turn lead to the sati sfaction of need for love and belongingness. 
Sat isfaction of the need for love and belongingness in turn leads to positive se lf esteem as 
posited by A.Maslow. 

4.2. 1.2 Perceived Parental Involvement and Self Esteem 
The hypothesis here was that perce ived parental involvement. especial ly in the academic affairs 
of thei r ado lescents. wo uld correlate positi ve ly with ado lescen ts' self esteem. To test for thi s 
hypothes is, I computed coeffi cien t of correlation between adolescents' scores on measures of 
parental in vo lve ment and se lf esteem. This means that. partia l correlati on coefficient between the 
two vari ables is computed. As usual. partial co rrelati on coeffic ient technique is used to 
determine an independent and reli ab le correlation coefficient between variables of inte rest by 
eliminating the intervening effects of age, ge nder, and birth order. 
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Table 4.2. 1.2: Correlations between Sel f Esteem. Parental In vo lvement. Age. Gender and Birt h 
Order 

Variab les XI X2 X3 X4 X5 
Self Esteem(X I) I 

Parental In vo lvement(X2) -0.14 I 

Age(X3) 0.60 -0.20 I 

Gender(X4) -0.32 -0.18 0 I 
Birth Order(X5) -0.30 0.24 0 0 I 

Thus, the va lli e of parti al correlation coeffici ent computed is -0.24. The negat ive sign here does 
not mean hi gh pa rental in vo lvement is accompani ed by negati ve sel f esteem. Instead, it indicates 
that, low scores on the se lf esteem (CSE I) accompan ied high scores on measures of parental 
in vo lvement. As low scores on CSE I are indicative of positi ve self esteem. the va lue of I' here 
can be interpreted as adolescents who perceive their parents to be involv ing would have pos iti ve 
self esteem, and hence the data supported the hypothes is. 
To see if the va lue of r computed is stati stically signi fi cant, I conducted test of stati stical 
sign ificance. The test performed indicated that. I' is stat ist ically signifi cant at 0.0 I level of 
significance (t=-4.27, df=298, p<O.OI two-tailed). 

Th is re lationship fo und between parental in vo lvement and adolescents' se lf-esteem is consistent 
with research find ings rev iewed. For example. thi s finding is in accordance with the findings of 
Lein and Yus ll f (2005). Mboya( 1995). and Wil son (2002). who reported positive assoc iation 
between parental in vo lvement and ado lescen ts' se lf esteem. 

Using, Coopersmith Self Esteem In ventory to meas ure adolescents' se lf esteem . Lein and Yusul' 
(2005) found that parental in vo lvement was re lated to adolescents' se lf esteem. the relationship 
being stronger fo r boys than gi rl s. Similarl y. Mboya ( 1995), using a samp le of adolescen ts li'om 
South Africa, reported that perce ived parental part icipation and encou ragement were posit ive ly 
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related to ado lescents' sel f esteem. In hi s study. Wil son (2002) al so found that parental attention 
(e.g. invo lv in g in adolescen ts' academic matters) was pos iti ve ly correlated to adolescents' se l f 
esteem. 

One poss ible exp lanation for such association is that. be actual or perceived. parental 
in vo lvement encou rages academ ic achi evement and success. which in turn can enhance "positi ve 
self esteem. A nother poss ible exp lanat ion is that invo lvement can communicate parental 
concern , love, and care. This in turn can lead to a sense of being va lued which may enhance ,." 

I pos iti ve self esteem in adolescents. 

4.2.1.3 Perceived Parental Support and Adolescents' Self Esteem 
The third hypothes is of the research at hand is that , perce ived parental support would be 
positi ve ly assoc iated w ith ado lescents' self esteem. 

To see if the data secured supports thi s hypothesis . I also computed coe ffi cient of'correl at ion 
between scores on parental support measures and self esteem measures (eSE I) by contro lling for 
intervening variables such as age, gender. and birth order through the technique of part ial 
correlati on coe ffi cient. 

The correlati ons among the va ri ab les (dependent. independent. and intervening va ri ab le) are 
given hereunder and the partial co rrelati on coe ffi cient is ca lculated from these correlati ons. 

Table 4.2.1.3 Correlat ions between Self Esteem, Parenta l Support , Age, Gender and Birth Order 
Variables X I X2 X3 X4 X5 

X I(self esteem) I 

X2( Parental Support) -0.25 I 

X3(Age) 0.60 -0.23 I 

X4(Gender) -0.32 -0 .30 0 I 

X5 (B irth Order) -0.30 0.22 0 0 I 
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When partia l correlati on coeffi cient is computed lar parenta l support and self esteem. it is found 
to be -0 .2 1. This value of r can be interpreted to mean paren tal support is moderately assoc iated 
with se lf-esteem of adolescents. The negat ive s ign of r here shou ld not be misunderstood that it 
indicates the relat ionship between participants' scores on parental support and self esteem 
measures. Since high scores on parental support measures indicate high perceived parenta l 
support and high scores on sel festeem measure (eSE I) negative selfesteem , the negative sign of 
r here means that high perceived parental support is assoc iated with positive se lf esteem. 

To see if th is assoc iation is stati sticall y significant. test of stat istical significance (t-test) is 
performed. The result indicated that. the associati on is stati sticall y s ignifi cant (t=-3.70. dt=298 . 
p<O.OI-two tailed ). Theretare, I can assert that, the third hypothesis of thi s resea rch is also 
supported. 

This resul t is a lso in accordance with empirica l data reviewed in the literatu re review pa rt. 
Specifically. thi s result is in accordance wit h the lindings of Parke r and Ben son (2004). Lein and 
Yusuf(2005) who reported pos iti ve assoc iation between pa renta l support and self esteem. 

Parker and Benson (2004), using a samp le size of 16,749 adolescents with di ve rsified race and 
ethnicity, and controlling for race and gender. reported that perceived parental support was 
pos iti vely assoc iated wi th adolescent s' self esteem(r=O.3 I). Wil son ( 1998) who compared 
Brazilian and U.S.A. ado lescents repo rted that perceived parental support was positi ve ly related 
to adolescents ' self esteem in both cu ltures withou t va riation. 

Studying Malaysian adolescent s. Lein and Yusuf(2005) reported that perceived parental suppo rt 
was positive ly correlated to ado lescents' self esteem the correlation being stronger for girl s than 
for boys. Stud ying South Afr ican high school ado lescents. Mboya( 1995) also reported that all 
dimensions of self esteem measured were positive ly related to perceived parental su pport for 
black students. 

Therefore, the researcher can assert the association found between perceived parental support 
and ado lescents' se lf esteem in thi s research is in li ne with previous research findings. 

48 



Parental support, as operationall y defin ed in thi s research, refers to perce ived parental behav ior 
that communicates feelings of approval, love and sense of bei ng va lued. 

Thus perceiv ing one' s parent(s) as supporti ve may create a sense of bei ng approved. loved and 
va lued in the ado lescents and this feeling of be ing approved. loved and va lued may enhance 
positive self esteem among the ado lescents who perceived the ir pa rent s to be highl y supporti ve. 
Thi s is one poss ible explanation lo r the significan t posi ti ve assoc iation between perce ived 
parental support and ado lescents' se lf esteem obtained in thi s research. 

Another poss ible explanation for such sign ificant pos iti ve association is that percei ving one's 
parent as supporti ve can strengthen the attachment between parents and thei r ado lescents. Strong 
attachment between the two parti es in tu rn can create feeli ngs of sa fety and securi ty in the 
ado lescents. Thi s feeling of safety and securi ty wh ich result s ii'om strong attachme nt may '\ 
en hance positive ~e lf esteem among the ado lescents. 

---~ 

4.2.1.4 Parental Punitiveness and Adolescents' Self-Esteem 
The other hypothes is of the resea rch was set in such a way that. parental pun iti ve ness would be 
negati ve ly assoc iated with adolescents' se ll~es teem. 

To see whether the data supports this hypothesis or not, p3lti cipants' scores on measures of 
parental punitiveness were correlated with their scores on CSE I by controlling for the va riables 
that were supposed to have intervening effects. 

Tab le 4.2.1.4: Correlations between of Self Esteem. Parental Pu niti veness. Age. Gender and 
Birth Orde r 

Variab les XI X2 X3 X4 X5 
Sel f esteem( X I) I 

Parental pun itiveness(X2) 0.24 I 

Age(X3) 0.60 -0. 3 1 I 

Gcnder(X4 ) -0 .32 0.20 0 I 
Birth order(X5) -0.30 -0.2 1 0 0 I 
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When I computed partial corre lati on coeffic ient between parental puniti veness and sell~esteem 
by controlling for other variables given in the table abo ve. the va lue of I' was found to be 0.70. 
The positive va lue of I' does not mean that se lf esteem is related to pa ren tal puniti ve ness 
positi ve ly. Since hi gh scores on parental puniti veness indicates hi gh parental punitiveness and 
high sco res on CSEI negat ive self-esteem I' can be interpreted as ado lescents who perceived their 
parents as pun itive would have low se lf-esteem . 

To check whether the associa tion (1'=0.70) is stat istically significant. test of stati sti cal 
significance is done. The result of the test indicated that . the associati on is stati sti call y signifi cant 
at 0.01 level of significance (t= 16.92. df=298, p<O.OI -two ta il ed) and hence the hypothesis is 
supported. 

This association fo und between parental puniti ve ness and se lf-esteem is inline with many 
resea rch findin gs reported . Specificall y. thi s linding is in accordance wi th research findin gs o r 
Bush, et aI., (2002), Mcroteau (2002) , Kempf (2005), and Bean, et aI. , (2003), all who reported 
negative associat ion between parental punitiveness and adolescents' se lf-esteem. 

For instance, stud yi ng 480 adolescent s attend ing seconda ry hi gh schools fo und in Be.ii ning. 
Mainland China, Bush. et al..(2002) revea led that perceived parental puniti ve ness was a negati ve 
predictor of Chinese adolescents' self esteem rega rdl ess of gender. Si milarly. stud ying 
Appalachian adolescents Kempf (2005) demonstrated that there was a significant negative 
assoc iation between percei ved parental puniti ve ness and ado lescen ts' self esteem. Martinez. et 
aI., who studied 1.239 Biraz ili an adolescents. also reported similar associat ion between 
perceived parental punitiveness and ado lescents' sell' esteem. Bean. et al. . (2003) who stud ied a 
large sample of European American and African Amer ican adolescents al so reported similar 
pattern of association between perce ived parental puniti veness and ado lescen ts ' se lfesteem. 

One poss ible explanation fo r such strong and significance negative assoc iation between 
perce ived parenta l puniti veness and ado lescents' sel f esteem is that, be actual or perce ived. 
parental puniti veness threatens adolescents or children' s feelings o r safety and securi ty. In 
add iti on to thi s. it can loosen the bond between parents and their ado lescents. Thi s lack or or 
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litt le fee lings of sa fety and security and attachment w ith parents among adolescents can be one 
poss ible cause fo r low se lf esteem among the adolescents who perceived thei r parents to be 
highl y puniti ve. 

A nother poss ible ex planati on fo r such assoc iat ion is that all forms of actions and behav iors that 
commu nicate parenta l pun itiveness can also convey a message of no t being accep ted. loved. 1 
va lued and approved to the ado lescents. This can be another poss ible cause for ~e l f 
esteem among adolescents who perce ived the ir parents as hi ghl y punit ive. 
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CHAPTER V: SUMMARY, CONCLUSIONS, AND 

RECOMMENDATIONS 

5.1. Summary 

The main objecti ve of th is research was to examine the relati onship between perce ived parental 
behaviors and adolescents' se lf esteem, To thi s end. four specific perceived parental behaviors 
were identified and their re lati onships with se lf esteem have been examined. Besides. in order to 
determine reli ab le rel ationships between the independent and dependent variables of the study, 
an attempt has been made to control for var iables that were found to have signifi cant 
rel ationships with the va ri ab les of interest. 

Specifica ll y, the stud y has been designed to attain the objectives outlined be low: 
~ To dete rmine the relati onship between percei ved parental monitoring and ado lescents' 

sel f esteem. 

~ To identify the re lationshi p between percei ved parental in volvement and adolescents' se lf 
esteem, 

}- To determine the relationship between perceived parental support and adolescents' se lf 
esteem, 

." To examine the relati onship between percei ved parental punit iveness and ado lescents' 
se I f esteem . 

To attain these objectives, a questionnaire that consisted of 72 items was deve loped. The 
questionnaire has three part s. The first part consisted of 12 items that we re used to secure soc io­
demographic characteri sti cs of the parti cipants. The second part of the questionnai re consisted of 
25 items that were used to secure data on ado lescents' perception ortheir parents' behav iors. The 
third part consisted of 35 items that we re used to secure data on selfesteem. 
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Using the questionnaire. data were gathered from 303 adolescent stude nts selected from lour 
general secondary and preparatory schools found in East and West Wollega Zones of Oromia 
Regional State. Ethiopia . 

By excluding va riabl es that we re found to ha ve negli gible corre lations with the target vari ab les 
and controlling for those variabl es that were found to ha ve significant correlations with them, 
coefficients of correlation were computed for perce ived parental behaviors and ado lescents' self 
esteem. 

Based on the computed coefficients of corre lat ion the following conc lusions are arri ved at: 
I. Perceived parental monitoring is positively related to adolescents' self esteem (r=-0.3 7). 

The result is in the direction hypothesized. That is adolescents who perceive the ir parel1ls 
to be monitoring would have positi ve self esteem. The result of r is found to be 
statistically significant (t=-6.89, df=298. P<.O I). The value I' is also found to be in 
agreement with findin gs of other researchers. For example. Parker and Benson (2004) 
found positive associat ion between parental monitorin g and adolescents' se lf esteem 
(1'=0.07). 

2. Perceived parental in vo lvement was also found to be positi ve ly associated with 
adolescents ' se lf esteem (r=-0.24) and the association is stati stically significan t (t=-4.27, 
df=298, p<O.O I). This result is al so in the direction hypothesized and found to support 
research findings explored in the literatures re viewed. 

3. Percei ved parental support was found to be positi ve ly associated with ado lescents' self 
esteem (1'=-0.21) and thi s relat ionship is stati stically significant (p<O.O I). Thi s result is 
al so in the direction hypot hesized and it is also found to support research findings 
reported in many empirical li teratures. Fore example, Parker and Benson (2004) found 
similar result (1'=0.3 1). 

4. Percei ved parental puniti ve ness was found to be nega ti ve ly assoc iated wi th adolescents' 
self esteem (1'= 0. 70) and the assoc iation is stati sti call y significant (t= 16.92 . df=298, and 
1'<0.0 I). 

The result is in the direction hypothes ized and it also found to support many emp irica l 
data explored in the literature re view chapter. 
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5. Finally, sel f esteem was fo und to be more related to individual level variables such as 

sex, age and birth order than famil y level and other demographic var iables in thi s study. 

5.2. Conclusions 

The hypotheses of thi s resea rch were generated based on research findin gs repo rted in other 

countries. Consequentl y. its findings were compared with research fin dings of other countries. 

The findin gs of thi s research were found to support the findings of studies conducted in other 

cu ltures. That is, se lf esteem among ado lescents was fou nd to relate to perceived parental 

monitoring, parental in vo lvement and parenta l support positively. However, the relationship was 

negative between se lf esteem and perceived parenta l punitiveness. Such pattern of assoc iation 

between perce ived parental behaviors and ado lescen ts' se lf esteem has repeated ly been reported 

in empirical li teratures on thi s issue. 

Even though, they were in support of research findi ngs in other countries in the pattern of 

assoc iation , the results of thi s research seemed to deviate (d iffer) in the strength of assoc iat ion 

from such research fin dings. 

In many empirical li te ratures, perce ived pa ren tal support has been reported to be strongly related 

to adolescents' self esteem compared to parental monitoring, involvement and other speci fi c 

parental behav iors stud ied in relation to chi ldren and ado lescents' se lf esteem. For instance, 

Parker and Benson (2004) reported that both perceived parental monitoring and parental support 

were related to adolescents' se lf esteem posi tive ly, the strength of the relationships bei ng 

(1'=0.07) and (1'=0.31), respect ive ly. 

Nevertheless, in thi s study the strength of the assoc iation between perceived parental support and 

adolescents' se lf esteem seems to be weak(r=-0.2 1) compared to the assoc iat ion of sel f esteem 

with perceived parental involvement(r=-0.24) and parental mon itori ng(r=-0.37). Th is apparen t 

diffe rence poses research question that must be addressed by further research . 
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Besides these findings, thi s research implied that gender (be ing male or female). age (being 

young or late adolescent) and birth order (bei ng firstborn . mi ddle born. or lastborn) were related. 

in one way or the other, to both adolescents' perception of parental behav iors and their self 

esteem . Thi s is also another research question posed by thi s research and must be addressed and 

substantiated by further research. 

In general. in sp ite of all its delimitati ons, the resu lts of this research are more si milar to the 

results of researches done in other countries implying that adolescents' perceptions of parental 

behav iors are related to their self esteem in similar pattern s of association regardless of cu ltural 

differences and thi s also must be substantiated by further cross-cultural studies. 

5.3 Recommendations 

Depend ing on the findin gs of thi s study. the followin g recommendati ons and/or suggest ions are 

! forward ed: 

~ Parents should monitor their children and adolescents as adequatel y as possib le, invo lve 

in their children and adolescents' lives as much as possib le and provide them w ith 

emot iona l support (communicate their love, warmth, wish, etc) since all th ese have 

desirable outcomes on their adolescents' development in general and se lf esteem 

development in particular. 

~ Parents should minimize (or avoid if poss ible) corporal puni shmen t and all forms of 

behav iors or actions that com municate punitiveness since they have undesirab le 

outcomes on their children or adolescents' development. 

~ All concerned organ izati ons, authorities, scholars, individual s etc who asp ire to have 

ch ildren and adolescents w ith reasonab ly high and positive se lf esteem should work 

toward s the identificat ion of corre lates of se lf esteem and ways of en hancing child ren 

and ado lescents' sel f esteem. 

~ Parents should be reached through all poss ible means (e.g. med ia, parent education 

program s, etc.) to enrich their awareness and knowledge of parenting practices and their 

outcomes on their ch ildren and adolescents' overa ll development. 

,., Fina l ly, it is suggested that. further study must be conducted with di ve rsi fied and better 

sample size , by inc ludin g as man y as possible parental behaviors. controlling fo r all 
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intervening variab les and co llecting data from ado lescents (perceived pa renta l behaviors) 

and parents (actua l pa rental behav iors). 
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Appendices 

Yuunvarsitii Finfinnee 
Mana Barumsaa Qo ' nnaa Eebba Boodaa 

Kutaa Barnootaa Saayikoloojii 
Kaayyoon bargaa ffii kanaa barattoola sadarkaa lammaffaa irraa odeeffannoo qo'annaaf oolu maddisii suuli funaanuudha. 

Odeeffa nnoo 
Dhimma qo'ann iehaa il aalch isee odee ffanl1oo ba rbaae hi saa ta'e kennuuf bargaartii ga baabd uu kana akka naaf guullan ka bajaanan is in gaaradha. (Odeeffannoon isin kennitan kana hoj ii qo'annaa koofan ooleha).Maqaa ba rreessuun hinbarbaae hi su.Odeeffannoo barbaaehi su naaf kennuun hojii qo'nnaa kana keessalti hi rmaaehuun keessan miidhaa isinilti tidu to kkoyyuu hinqabu. 
Qo'annaa kana keessatli hirmaaehuun keessan dhimmaa qo'alamu kana(waa 'ee dargaggootaali warra isaann i)irratli hubannaa barbaaehisu akka argan nu nu ga rgaara.Maqaa barreessuun waan hinjirreef odee fannoon isin kennilan eenyll akka kenne beekllun hindandaa ·amu.kana malees erga hojiin qo'annaa kun xumuramee booda bargaaffiin guulame kun ni gubama. Kanaafuu.soda tokko malee odeeffan noo gaafalamtan mara sirriitli akka naaf guuttan adaraa jechaa hirmaannaa keessaniif durscen ga latoornaajedha. 
Wali igaJtee/waadaa 
Odeeffannoo olitti kenname sirrii tti dubb iseen ji ra.Gaaffi in kaas uu maluulis deebii quubsaan kenn al11mee jira.Kanaafuu.odeeffann oo kennllun hojii qO'annaa kana keessatti hirl11aachhuuf waadaa seeneera. 
Mallalloo hi rmaataa ______________ _ 
Ma llattoo qo 'ataa _______________ _ 

I Socio-demographic Variab les 
Umuriin kee meeqa(waggaan)0 (0) 14 .15. 16. 17 ( I ) 18. 19.20.21 
Eenyu wa liin j iraalta0 (0) Abbaa qofa ( I ) haad ha qofa(2)Lamaa nuu 

(3)kanbiroo 
Baayy ina maatii (0) 3 ( I )4-6 (2)7- 10 (3) I I Ii isaa 01 
Koornaya(sex) (( I ) dhalaa (2) dhiira 
Sabummaa kee ( I )Tigi ree(2) Amaa ra (3) OroI1100(4) Guraagee(5) kan biroo 
Sadarkaa barnootaa kan abbaa (O)hinbarreessu,hindubbi su( I )kutaa 1-8(2)9-1 2 (3) kutaa 1201 
Sadarkaa barnootaa haadhaa (O) hinbarreess ilu .hindubbi sIU ( I )kutaa 1-8(2)9- 12(3)kutaa 1201 
Maqaa M.barrumsaa kee ( I )komp. Naqamtee(2)komp.G imbi i 

(3 )B i i ftuuNaqamlee( 4 )Naj joo S. L 
Sadarkaa barumsaa kee Kulaa (9) 9ffaa ( 10) I Offaa ( II ) II ffaa ( 12) 12ffaa 
Amanlaa kee ( I ) Ortoodoksii (2)M usi liima (3) Piroleestaantii (4) kan 
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I I 
12 

14 

15 

16 

17 

IR 

19 
20 

2 1 

22 

23 
\ 

24 
25 
26 
27 

28 
29 
30 
3 1 
32 

00 
JJ 

biraa 
Bakka dhaloota kee ( I) Baadiyyaa (2) Magaa laa 
Tartiiba dhalootaa kee ( I) Angafa (2) Gidduu (3) Dhuma/quxusuu 

II.Kanneen Warra Ilaallatan(parental variables) 
13.Maatii keessan keessatt i eenyutu ina jireessaan hojii wa n Ulllmaa d a l aga~( I ) Abbaa koo (2) haadha koo(3) Lamaanuu (4) kanbiraa ___ _ 

Yaada gabatee asii gadii kecssaatti ke nna man hagam akka wa liiga ltu(fudhattllll)fi wa liihingalle(hinfudhanne) maliattoo"X" kaahulln agarsiisi. 

yaada Tasuma Darbee ye roo 
darbee tokko-

tokko 
Wan'i koo ye roo M.barumsaan ala bakkan j iru ni beeku . 

Yeroon turee gal u warra kootti maaliif akkan ture 
beeksisulltll narraa eegama. 
Utllun manaa hin bahin eenyu bira akkan dee mu wa n'a 
kootti hirnuun qaba. 
Galgala ykn halkan yoon manaa bahe wa rri koo lafan 
jirll ni beeku. 
Warri koo hiri yyoonn i koo eenYlIfaa akka ta'an ni beeku. 
Warri koo warra hiri yyoo ta kooti i ni beeku. 
Warri koo haa lan ittiin hojjachaa jiru beekuufbarsi isota 
koo ni dubbisu(gaafatu 

» hojii manafi abbaltii koo il aalch isee ana wajjin ni 
haasa'u. 

» gara fUlIlduuraatti ogummaa kamiin hordofuu 
akkan qabu na mari isisu. 
» kaard ii gabaasaa firii barnootaa koorratti na wa li in 

mari'atu 
» karoora ye roo akkan qabaadhuuf na ga rgaa ru 
» M.barurnsaa dhaquufi dhii su u koomirkanneeffatu. 
» an as waantan hojjadhus ni fudhatu( itt gammadu ). 

» hagarn akka na jaa ll atan natti himu . 
» waa'ee koo waan gaa rii nani himu. 
» waan gaat' ii akka naaf hawwan nan i himu. 
» nama isaan hawwanakkan ta'e natti himll. 
» nama issan hawwan akkan hintaa ne natti him ll. 

» yoon ajeja isaani i raawwachuu badhe nan i 
dheekkamu , 
» yoon ajaja isaani i raawwach uu baadhe haa la 
hamaan/ganna lee na abboomu. 
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34 » yoon waan isaan jed han gochuu baad he na 
dhaanu/reebu. 

35 » anarra obbo loota koo broo/wa lii isaan ii jaallatu. 
36 » yoon waan isaan jed han raawwachuu baad he nyaata 

na dhowwatu. 
37 » yoon waan isaan jedhan raawwachuu baadhe manatti 

naga lchan. 

Yaadota asii gad itti dhiyaatanitti haga m akka waliigaltu ykn walii hi nga ll ee mallattoo <X> gochlllln agarsllsl. 
Yaada Baayyee Wa lii Waliinga la Baayyeen 

wa lii hinga lu wali iga la 
hingalu 

38 Walumaaga latti jireenya kootti ga mm adaadhal 
quufaadha. 

39 Yeroo tokko-tokko akkan gaa ri i hin taanetu natti 
mul 'ata. 

40 Waantota qa lbii namaa hawwatan(c imina)heddu u 
akkan qabutu natt i dhaagaa ' ma. 

4 1 Akkuma namoota biroo hojjachuun dandaa 'a. 
42 Waantan ittiin of-j aj u(boonu) akkan hinqabnetu natt i 

dhagaa '3m3. 
43 Yeroo tokko-tokko waa tokko bu' aa akkan 

hinqabnetu natti dhagaa ' ama. 
44 Namoota haala koo keessaj iraniin walq ixa bu 'a-

qabeessa akkan ta' etu natt i dhagaa ' ma. 
45 Kabajaan am ma oli i koof qabu kana caa laa 

qabaachuun fedha. 
46 Gama hundaan u akkan hinmilkool'netu natti 

dhagaa'ma. 
47 Ilaalcha gaa riin oli if qaba. 

.. .. Yaadota aSIl gad lttl dhlyaata n haga m a kka SI Ibsan ykn SI hllllbsme mallattoo <X> bakka kenna ma n eessa aa k k h uun agars lIsl, 
Yaada Baayyee Nanibsu Na Baayy 

nanibsu ibsa eena 
ibsa. 48 Yeroo mara waan ton ni na yaaddeessan. 

49 Bakka namoonni gareen j irani tti hass'u un ykn dubbachuun 
natti ul faateen arga. 

50 Utuunjijjiirulinan dandaa 'a ta'ee waa'ee oli i koot ii waanaan 
jij jiiruu qabu baayyeetu j ira. 

51 Waanta haaraa ta ' e tokkoo wajj in walbaruun ana hinrakk isu. 
52 Namoon ni ana wal ii n ta'uu ni jaallatu/isaanitti tola . 
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53 Mana yeroon la' u/j iru sal paallanhaara/ jeeqama. 
54 Waanla haaraa ta'e tokkoon walbaruul1 ykn fa yyadamuul1 

ye roo dheeraa na fudhala. 
55 Namoola umurii kootii biratti fudhalamal1 qaba. 
56 Maaliin koo ye roo mara fedh ii kOOliif of-eeggannoo naaf 

god hu . 
57 Baayyee dafeen ykn sa lphaatli abdii kUladha. 
58 Maaliin koo waa baaITee narraa eegu. 
59 Ana la ' uu kootli baayyeen gammada/ana ta'uun koo baayyee 

natti to la. 
60 Jireenyi koo toora ga laa miti . 
61 Veroo mara yaann i koo namoota biratti fu dhatama qaba. 
62 Ilaa ichi ani ofiifqabu gadaanaadha. 
63 Veroo baayyee manaa badi -badi nagodhalmana najibbisii sa. 
64 Veroo mara hoj i i kootti nan aara. 
65 Namoonni ina caalaan ana caa laa miidhagu/bareed u. 
66 Veroo mara waanan dubbadh u qabaannaan nan 

dubbadhaldubbachuurraa boodalli hinjedhu . 
67 Matiin koo na hubalu . 
68 Namoonni ina caalaan ana caa laa fudhalama qabu. 
69 Veroo mara maatiin koo waan na ada baa jiran nalli fakkaala . 
70 Veroo mara waanlan hojjadhutti hamil ee hinqab u/humnalu na 

bu'a . 
71 Ani nama in'atti hirkatan mili /nama abdac hhii su mili. 
72 Veroo mara utUUI1 nama bi raa la ' ec ra ta' ee jedheen hawwa, 
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Addis Ababa University 

School of Graduate Studies 

Department of Psychology 

The purpose of thi s questi onnaire is to generate and co llect data from hi gh school students w ith 
regard to their relations with their parents and their own se l f- esteem. 

Information 

You are asked to fill out a brief questi onnaire w ith regard to your relations w ith your parents and 
your own se lf-esteem. ( I w il l be using the data to investi gate the degree of the relationshi p that 
may ex ist between these parental and adolescent va r iables). There is no need to wri te your name. 
There are no foreseeable r isks assoc iated w ith your part icipati on in th is study. 

Your part icipat ion in thi s study helps us to better understand the relati onships that may exi st 
between some se lected parental and adolescent variab les. There w ill be no identificat ion made of 
the participant other than your age and sex. Up on the completion o f the study, and questi onnaire 
that you fill ed out w ill be destroyed. 

Consent 

I have read thi s form and I have had all my quest ions answered to my satisfaction and there fore I 
agree to take part in thi s study. 

Participant 's signature ___________ _ 

Researcher' s signature 
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I. Socio-demographic Variab les 

I How old are you (age in years) (0) 14.15, 16, 17 ( I ) 18, 19,20,2 1 
2 Sex/ gender (0) Female (I) Male 

3 Whom are you li ving with? (0) Father alone ( I ) mother alone (2)father 

and mother (3) others 

4 Family size ( includ ing your se l l) (0)3 ( I ) 4-6 (2) 7-1 0 (3) II or more 
5 What is you r ethnic ity? ( I ) T igre (2) Amahara (3) Oromo (4) 

Gurage (5) others 

6 Your fa ther 's educati on leve l (0) Can not read and writ 

( I ) Grade 1-8 (2) Grade 9-1 2 (3) Beyond 

grade 12 

7 Your Mother's education level (0) cannot read and writ ( I ) Grade 1-8 (2) 

Grade 9- 12 (3) Beyond high school 
8 Your schoo l's name ( I ) Nekemte comprehensive (2) Ghimbi 

comprehen sive (3 ) B i ftu Nekemte (4) 

Nedjo high school 

9 Your grade level (1)9(2) 10(3) II (4) 12 

10 Rel igion ( I ) Orthodox (2) M usl im (3) Protestant (4) 

other 

II Place of birth and residence ( I ) Rural (2) Urban 

12 Your birth order ( I ) First born (2) M idd le born (3) Lastborn 

II. Parenta l Variables 

13. Who does function as your parent on dai ly bas is in your family? (0) My father ( I ) My mother 
(2) both my father and mother (3) others (specify ) ______ _ 

Please indicate to what extent the fo l lowing statements descri be your parents parent ing behavior. 
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SIN Statement Neve r Rarely so metim es Alwa ys 
14 M)' parents Know where I am after 

sc hool 

15 If I am go ing to be hOl11e late I 3 111 

expected to let thel11 know 

16 I tell 111 )' parents whol11 I al11 going to be 

wi th before I go out 

17 When I go out at night 111 )' parents knOll 

where I al11 
\ 

18 My parents know who Illy frie nds are 

19 My parents know the parents of Ill y 

fr iends. 

20 My parent talk to Illy teacher to see how I 

al11 doing 

21 My parents talk with l11e about Illy hOl11e 

work ass ignl11ents 

22 My parents talk with l11 e about whic h , 
profess ion to pursue. 

23 My parents discuss Illy repon cards wit h 

l11 e 

24 My parents help l11e plan for hOl11ework. 

chores and other responsibil it ies 

25 My parents check that I go school. 

SIN Sta tement Neve r Rarely sometimes Always 
26 My parents seel11 to approve of l11e and 

/ 

the th ings I do. 

27 My parents tell l11e how l11uch they love -
l11e 

28 My parents say ni ce things about l11 e 
... 29 My parents tell l11e that I a l11 the so nl 

daughter they wished to have 

30 My parents tell l11e that I al11 not th e sonl 

\ 
J 
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38 

39 

40 

41 

daughter they did wish to have 

31 My Parents tel l me that the) \\,ish me 

bright/happy future 

32 My parents ye ll at me when I do not do 

what they say. 

33 My parents treat me harshly when I do 

not do what they say 

34 My parents punish me when I do not do 

what they say 

35 My parents love my siblings/ each other 

more than they love me 

36 My parents deny Ille fooel when I do not 

do what I am supposeei lO do 

37 My parents do not let me come home 

when I do not do what I'm supposed to 

do 

III. Adolescent Variab les 

Please tick under the answer which indicates how much you agree or disagree w ith each 
statement. 

Strong ly D isag ree Agree Strongly 
Statement d isag r ee agree 

0 I 2 3 
On the whole. I am sati sfied w ith 

l11y life 

At t imes, I think I am no good at 

all 

I feel that I have a number o f 

good qual i t ies 

I al11 ab le to do things as well as 
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most other peopl e 

42 I fee l I do not have much to be 

43 

44 

45 

46 

47 

proud of 

I ce rtainl y feel use less at times 

I fee l that I am a person of worth 

at least on equal plane with 

others 

I wish I could ha ve mo re respect 

fo r my sel f 

All in al l. I am inclined to feel 

that I am a fai lure 

I take posit ive attitude to wa rd 

myse l f 

Please indicate by ti cking under ve ry mu ch like me or like me how much the statement 
describes you and under unli ke me or ve ry much unlike me how much the statement does not 
describe you. 

SIN Very muc h Like me Un like me Very much 
Statement li ke me unlike me 

48 Things usual ly don not bother l11e 

49 I And it very lard to talk in front of 

a group 

50 There are cots of th ings about my 

se l f I would change if I could. 

51 I can ma ke up Illy l11ind wit hout too 

much trouble. 

52 I al11 a lot of fun to be with 

53 I get upset easil y at hOl11e 

54 It takes l11e long til11e to get used to 

anything new 

55 I al11 popular wit h people of Ill y 
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own age 

56 My famil y usuall y considers my 

fee lings 

57 I give in very eas il y 

58 My fami ly expects too much of me 

59 It is pretty tough to be me 

60 Th ings are all mixed up in my life 

61 People usual ly fo llow my idea 

62 I have a low opinion of my sel I' 

63 There are Illany times whe n I wou ld 

li ke to leave home 

64 I am often sorry for the things I do 

65 I am not as nice looking as most 

people 

J 66 If I have something to say I usually 

say it. 

67 My family understands me 

68 Most people are better li ked than I 

am. 

69 I usually reel as ir m)' family IS 

punishing me 

70 I often get discouraged A ., , , 
71 I cannot be depended on 

72 I often wish if I were someone else 
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