
! 
I 

, .'.IJ 

• 

AN EXPLORATION OF THE WASHBACK EFFECT OF 

THE ETHIOPIAN HIGHER EDUCATION ENTRANCE 

CERTIFICATE EXAMINATION (EHEECE) OF ENGLISH 

LANGUAGE 

. . 

By Kassa Mihiretie 

A Thesis Submitted to the School of Graduate 

Studies of Addis Ababa University in Partial 

Fulfillment of the Requirements for the Degree of 

Master of Arts in Teaching English as a Foreign , 
Language (TEFL) 

February 2007 

------- .... t. __ ~...t....a. .. 



Addis Ababa University 

School of Graduate Studies 

An Exploration o f the Washba ck Effect of the 

h:thiopian Higher Education Entrance Certifi cate 

(EHEEC) English Language Examination 

Approved by the Board of Examiners 

Advisor 

I :!2A-1-Lt, l--E ;, (( ~ , f I 

Examin e r 

-- . J' ,(.! / 
I cd"o-b -c /1/,.(4&14-1'Iv<- - ---,f-::j±'=}=====::::. 

Examiner S"gnature Date 

) 



Table of contents 

TClbie or conLenLs .. 

Aeknowl edgemenL. 

LisL or Tables .. 

List of Appendices .. 

A bSLrClCl .. 

CHAPTE R ONE INTRODUCTION .. . 

. I 13ackgrouncl. 

.1. The l':clueaLional Selling Clnd the F~ole or 
Lhe EnLrance Exami naLion 

.2 StaLemenL of the Problem .. . 
.:1 Ohjecl i,'es of the SLudy .. 

.3. I General ObjeeLives . .. 

.3.2 Specific ObjeeLives . . . 
4 Appli cation of the sludy .. 
.5 The Scope and Limitalion of th c study. 

.5.1 Scope of the SLudv ... . . 
.5 .2 LimiLations of the SLudy . 

page 

. . . . . . . . . . . . . . . . . . . . . I 

. . 111 

. ,.IV 

. ...... , . . .. , ...... \' 

, ...... \"l 

...... 1 

• • . • • • • . • . . . . 1 

...... 2 

. . ... 3 

..4 

. .... .. ... .. ... 4 

. ... ;) 

. ... 6 

... 6 

..6 

. . .7 CHAPTER TWO: REVLEW OF RELATED LlTERATURE .. . .. . ... . ............. . . .. . .. .. . .•....... 8 2 .1 Th e Relation Ship between Teaching and Testing . 
2.2 The Notion of Wash back .. 
2.3 Searching for PosiLive Washback ...... . . .... ....... . 
24 FosLering POsiLi"e \\·ashback ... 
2 .5 The NaLure of the Teaehing- Learning Approach In th e 

PreparaLon' Course MaLel·ials .. 
2.6. The lise of TesL Specificalions Clnci FomlClLs .. 

2.6. I Us ing TesL Speci fi ca li on .. 
2.6 .2 Using TesL Formal. ................. .... .. .. ........ .. 

. ..... ....... .. 8 

. .. 9 

. 1 I 

. .. 1'-1 

..18 

..18 

. .. 18 

19 

, 
\ 

I 

\ 
I 

I 

\ 
I 

\ 

\ 

I 

I 

\ 
I 

I 
) 



CHAPTER THREE: METHODS Of THE STUDy ... ........... .. .. ..... .. . . .. . . . 21 

3 .1. Sampling ..... ..... .... .. ..... ... . 

3.1 .1 . Selection of sch ools .... . .. ... .... . 

3 .1. 2 . Selection of Sample Subjects 

3 .2. Instruments. 

3 .2 .1. Questionnaires 

3 .2 .2. Inte rview ..... ... ............... .. 

3 .2 .3 . Document In spection 

3 .3. Procedure ... ............ .. .... .. .. .... . . 

. ... .. 21 

. ........ .. .. 21 

.... 21 

....... ... .. 21 

..... . 21 

. .... 22 

... .. 22 

. ..... 22 

CHAPTER FOUR: DISCUSSION AND INTERPRETATION OF 

THERESEARCH RESULT S . ....... ..... ...... . .... . . .. . . ......... . ... . ... .. .. .. 22 

4.1 Questionnaire Analysis .......................... . . . ... .. ...... ....... 23 

4.1.1. Analysis of the stu dents Questionnaire .. . ..... .. .... .... .. .... 23 

4.1.2 Analys is of Teachers' Response to the Questionnaire 

4.2 Interview analysis 

00 
. .... ').J 

.... . 43 

4.3. Material Inspection ... . ...... ... . 44 

CHAPTER FIVE: CONCLUSION AND SUGGESTIONS .. ...... ................ 52 

5.1 Conclusion .. 

5 .2 Suggestions ... 

Bibliography .. 
Appendices .......... .. 

Ii 

.............. ........ . ...... 52. 
.. .... .. .. 54 

. ... 56 
. .. 60 

\ 



Acknowledgement 

Thanks be to the Almighty God for giving me the caliber to accomplish 

thi s work despite the burden of responsibilities I have and the ups and 

downs of life. 

J wish to express my gratitude to my a dvi sor Teshome Demissie (Ph.D) 

for the invaluable advice and support he rendered me. Not only this but 

also for his patience and the knowledge he has to read every and each 

part of my paper with a constructive, motivating and insightful 

comments and suggestions which I have learnt a lot from. 

I would also thank the s tudents, and teachers in the sample schools for 

their cooperation to fill the questionnaires. 

III 

\ 
\ 

) 



List of Tables 

Table 1: Students Responses whether they paractise EHEEC exams and work in groups 

Table 2: Students Responses concerning similarity of language items activities and 

relevance of tasks a nd ac tivi ties. 

Table 3: Students Response to the techniques they use while preparing the me selves for 

...... 23 

..24 

the EHEECA English language examinations ....... ..... " ........................................ . . .... 26 

Table 4: Students response to questions concerning teachers' focus on exercises and 

language items and skills .. 

Table 5: Students Emphasis on Language Items while Studying for Entrance exam 

. ........ 29 

.............. 31 

Table 6: Student Response to the Kind of books they read while Preparing for EHEEC English 

Exams .......................... . .. ... .... ............ ..... 32 

Table 7: Students ranking of language Skills and Elements they wanted their teachers to teach 

them intensely ....................... ...... ...................... .. ... .............. ..... 33 

Table 8 : Teachers Response concerning the sampling of language Skills in the EHEECE, 

mismatch of tasks and activities and teachers change of their methodology . ...... ...... . .. 35 

Table 9: Teachers' response to the extent (degree) the contents covered in the preparatory 

text books and Syllabuses are sampled in the EHEEC English examination ... . .... 37 

Table 10: Teachers' Response concerning skill and format representation, pressure from 

students and classroom test .. .. ... ................. . . ................ .... ........... 38 

Table 11: Teachers' response concerning formats they include classroom tests or exams ......... ..... .. .40 

Table 12: Teachers' response if the Multiple- choice item EHEEC Examination influences 

the conten ts and methods of their teaching ..... 

Table 13: Teachers' Response to questions on students' interest of books and activity 

Table 14: Teachers' Response concerning language skills and elements students are 

. .. ..... ..... 40 

........... .41 

interested and not interested ....... ...................................... . . ... ................... ..... .42 

Table 15: Number of English language items in each content area represented in 

Grades11 and 12 textbooks .................. .. . ..... .47 

Table 16: Number of English language items in each Content area in the sample English 

Examinations. . .... .. ............ .... .48 

Table 17 : Rank of content area represented in the text books In the text books 

and the sample EHEEC English examination EHEEC English examination .................... .49 

IV 

I 
) 



List of Appendices 

Appendix A: 

Append ix B: 

Appendix C: 

Appendix D: 

Students' Questionnaire 

Teachers ' Questionn a ire 

Questions of Interview for test Design ing Centre 

Representative at IER 

Sample EHEECE Englis h Language Examinations of 

(2005 & 2006). 

v 

I 
I 

J 



CHAPTER ONE: INTRODUCTION 

1. 1 Background 

In real life, we ask question to check whether people h ave understood certain 

information or because we wanted them to know the information. This shows 

that the need for testing is crucial in our lives and it is not artificial as it seems 

to be. 

In education examinations are used to check whether someone has understood .; 

what he/she has learned or read. At one or other time in our lives, each and 

everyone of us may be required to take an examination for valida,?6il, 

registration, admission , matriculation, qualification or certification. This is 

based on the assumption that every candidate has met the basic formal 

educational standards and has taken the required number of courses that have 

to be covered. Hughes (1989) underlines the needs for test and supports this 

view saying that: /' 
Information about people's language ability is often very useful 
and sometimes necessary. It is difficult to imagine, for example, 
British and American universities accepting students from 
overseas without some knowledge of their proficiency in English. 
The same is true for organizations hiring inte7preters or 
translators. They need dependable measures of language ability 
(1989.·4). 

He further proceeds arguing that: 
Within teaching system, too, as long as it is thought appropriate 
for individuals to be given a statement of what they have achieved 
in a second or foreign language, then tests of some kind or other 
will be needed. They will also be needed in order to provide 
information about the ach.ievement of groups of learners, without 
wh.ich it is difficult to see how rational educational decisions can 
be made (Ibid). 
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Madsen in Bender et a l. (1976) expla ins that the purposes of national 

examinations a re: 

... To standardize and up-grade curriculum and instruction, to 
determine graduation (or measure academic achievement), to 
determine entrance (or predict academic success) in a higher le vel 
school, (1976:482). 

Thus, to study the factors that affect this life-long process and the re lationship 

betwee n testing and teaching is very demanding and crucial issue in language 

education. Therefore, this study investigates wh ether the Ethiopian Higher 

Education Entrance Certificate English Language examinatio~ (EHEECE, 

hereafter) puts a wash back effect on wh at happens in the preparatory English 

la nguage classroom s either by fostering teaching/ learning or by delaying it. 

The study also con s iders to what extent it operates if th e EHEECE a ffects the 

classroom teaching/ learning a nd su ggests possible ways of reducing the 

deficiencies (negative wash back). 

1.1.1 The Educational Setting and the Role of the Entrance 

Examination 

In Ethiopia , the English language has built its long-stand ing hi story since the 

liberation of the country from the Italia n occupation in 1941. Tad~~:J:::92 ) 

states that: ( 

The use and substantive influences of English in Ethiopia are 
thought to have begun immediate ly after the restoration of 
independence in 1941 when schools, which had been closed 
during the Italian invasion, reopened and the rebuilding of the 
whole educational system was necessary (1992: 16). 

Dejenie (1990 :11) also expla in s the ro le English plays as a second official 

language of Ethiopia . He emphasizes its s ignificance as the official language of 

internntional agen cies as well as some national organizations and its use as a 

compulsory subject to pass the national examination 

2 



(the then Ethiopian School Leaving Certificate Exa mination). Hence, Englis h as 

a second la nguage h as various purposes in Ethiopia. I t is a language of 

instruction in high schools , colleges a nd universities. It is also u sed for variou s 

international trade and social purposes a nd to und erta ke business with the 

outsid e world. 

In Ethiopia stu dents attend Engli s h as one s ubj ect starting from Grade 1 to 

Grade 12 and h igher institutions and, beginning from Gra d e 7, they use 

Engli sh to sludy most oth er subjects in the curriculum. They must: s it a 

national examinati on at th e end of the 1 Qlh year. Their grad es on the General 

Education National Examination determine whether they ~ be allowed to 

con t inue on into the preparatory courses a s preparation for higher education . 

Those who cou ld not continue their higher education will be eligible for 

atten ding other cour ses like vocational courses and seeking desirable 

e mployment sectors in the job world . 

S tudents wh o join preparatory classes would a lso take the EHEECE 

examinations and En glish is a compulsory subject. The grades they get from 

these examinati1n s determine their entrance into colleges a nd univers ities . The 

result they get 111 En gli s h togeth er with their Mathematics resu lt determines 

students joining universities s ince these are compulsory subj ects . 

Thus the EHEECE is an extremely important hurdle to join high er education, to 

ge t good employment, a nd as a ladder to step-up any socia l status. 

1.2 Statement of the Problem 

Despite the consideration of the importance of testing to teaching and learning, 

it is alleged that tests (examinations) negatively inf1uence teaching and learning 

that takes place in the classroom. Some educationali sts emphasized the 

negative impacts of tests on teaching a nd learning. For insta nce, ~on 
(1988 :99) states, "It is generally accepted that public examinations inf1uence 

the ttitudes, behavior a n d motivations of teachers, students, and parents." 

Alderson ahd 

~ 
Ver on (1956: 166) says that examinations 'distort curriculum'. 
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tended to ignore subjects and activities which did not contribute directly to 

passing the exam, and lamented what he considered to be excessive coaching 

for exam." 

Other educationalists observe the impact or wash back of tests positively. Morris 

(1972:75) views examinations as a means to check whether the curriculum is 

put into practice. Alderson et. al (1986: 104), on the other hand, claims 

innovations in language tests as a means for innovations in the language 

curriculum. 

Therefore, it is crucial to investigate variables that may affect the relationship 

that exists between testing and the teaching-learning process either positively 

or negatively and suggest some relevatimprovements. 

Thus, the intent of this study is to explore the wash back effect of the Ethiopian 

Higher Education Entrance Certification English Language Examination on the 

classroom language lesson and students' performance. The study also intends 

to investigate if there is a close relationship between language activities and 

tasks covered in the preparatory course textbooks and syllabus, and the 

language items represented in the EHEEC English Language Examination. 

1.3 Objectives of the Study 

1.3.1 General Objectives 

Th e study has the following overall objectives. It tries to investigate whether the 

Ethiopian Higher Education Entrance Certificate English Examination is 

exerting a wa sh back effect on learners, teachers and the teaching learning 

process. It is also a imed at assessing whether a nationwide study or survey has 

been made on the impact of the entrance examination of English language. 

- 4-
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1.3.2 Specific Objectives 

In its specific terms, the study has tried to : 

1. investigate the impact the entrance examination has on learners and 

teachers attitudes and on the teaching-learning process . 

) . explore whether the objectives of the preparatory courses (Grades 11 and 

12) and the objectives of the entrance examination have close 

relations hip. 

3. check if the language skills and components taught in the preparatory 

courses a re sampled fairly. 

4. explore if positive or negative im pacts of the entrance examination h ave 

been iden tified by te st designers. 

5 . examine whether there is a mismatch between th e activities, tasks and 

formats in the EHEECE and the ac tivities, tasks and formats used in the 

pre paratory course books or syllabus. 

6 .check if test constructors use table of specifications. 

To attain these objectives, the research raises the following questions to be 

answered in the investigation process. 

).> Has the test any impact on students ' a nd teachers' attitudes, in 

particula r , and the teachin g-learning process in general? 

).> Do the objectives of the preparatory courses (Grades 11 and 12) a nd the 

objectives of the entrance examination have close relationship? 

).> Does the entrance examination fairly represent samples of language 

skills and components practised in the course tex tbooks of preparatory 

classes (Grades 11 and 12)? 

>- Have test designers identified the positive or negative impacts of the 

entrance examination under discussion? 

).> Is there a mis match between the activities and tasks presented in the 

textbooks and activities and tasks presented in the entrance Englis h 

examina tion? 
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);> Do the test constructors use test specifications wh en they write the 

entrance examinations? 

1.4 Application of the Study 

The research will have its own s ign ificance for those who need to use it. The 

results will be applicable in the teaching profession as a whole and in English 

la nguage teaching and test designing in particular. In short, the findings of this 

research work are hoped to: 

1. initiate teacher s and experts to m ake further study on the topic, 

2. give an insight to teachers and test constructors to develop appropriate 

tests and to anticipate impacts that may result from methods, formats in 

the future, 

3. provide information about the impacts the entrance examina tion has on 

learners' learning style and performance, 

4 . help test constructors to be aware of the importance of con sidering 

activities and formats of cour se books while designing tests , and 

5. help as a feedback for teachers and test designers. 

1.5 The scope and Limitation of the Study 

1. 5. 1 Scope of the Study 

In this research , the issue ra ised is a very challengin g and na tional issue that 

n eeds comprehensive a nd Oli~nized nation-wide investigation. Hence, the 

scope is limi ted to some sel/cted schools in Addis Ababa. However , a short 

survey like this may give an insight about the wash back effect of the Ethiopian 

Higher Education entrance English language examination to future wider 

exploration. 
-G-
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1.5.2 Limitations of the Study 

The study h as some critical limitations . One shortcoming is the absence of a 

responsible person at the ICDR (Institute of Curriculum Development and 

Research) to respond to the research interview. The researcher tried all the 

possibilities and talked to the organization 's leaders, but the expert who was 

responsible has already been tra~ to another organization. The other 

limitation is the problem of the change of textbooks. After the study is planned, 

a change of textbooks occurred. New English textbooks were distributed to 

preparatory classes. So, the researcher did not exhaustively analyze the newly 

published textbooks. This is because the grading and formats of the new 

textbooks were similar with the old textbooks, exce pt the addition or deletion of 

some exercises a nd passages. The researcher did not use observation as the 

study instrument because the sample schools follow two different methods of 
~ 

teaching. One school was followi ng teacher lead-teaching system using the new 

textbook. The other two sample schools were using plasma lesson and the old 

textbook. Hence, it was not favorable for the s tudy to employ observation. 

Finally, the documents tha t refer to the objectives and ta ble of specifications at 

lER a re not allowed for inspection or to use for the study. 
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CHAPTER TWO: REVIEW OF RELATED LITERATURE 
2.1 The Relation Ship between Teaching and Testing 

Much has been said a bout the interrela tedness of testing and th e 
teaching/learning process by educational and language experts and test 
designers. Many scholars view that language tests help to get information about 
students' language abilities and performance and about the success of a 
programme so that a pertinent decision could be made. 
The relationsh ip between language teaching and testing got greater attention in 
the communicative language- teaching era. Many scholars like Heaton (1975 , 
1988, and 1990) Canale and Swain (1980), Madsen (1983), Hughes (1989), 
Bachman (1990) and Weir (1990) focused on this relationship. 
Harrison (1983) mentions that testing is accepted as an integral part of 
teaching and learning that provides teachers and students with the information 
that can serve as a basis for improvement. Bachman (1990:54) explains the 
impor tance of tests as, "Language ... valuable sources of information about the 
effectiveness of learning and teaching. They can a lso be closed as sources of 
feedback on learning and teaching." Edgar, J. Lowe (1975) Supports this 
assertion stating that, "Good teaching and good testing are closely related" 
(1975:327). 

Heaton (1988 :5) discusses that " ... both testing and teaching are so closely 
interrelated that it is virtually impossible to work in either field without being 
constantly concerned with the other ." Hughes (1988:42) notes, "The proper 
relationship of testing and teaching is surely one of partnership. And one 
function of testing is to provide the kind of information that will help keep its 
partner on the right track." 

Hughes (1989) emphasizing the value of examinations or tests says, "We cannot 
expect testing only to follow teaching. What we should demand of it, however, is 
that it should be supportive of good teaching and, where necessary, exert a 

-~ -
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corrective influence on bad teaching" (1989: 2) . Hughes (1989) further argues, 

"Testing would have a much better reputation amongst teachers if it always had 

a beneficial backwash on teaching." 

Thus, the reflections of these scholars assure the close relationship that exists 

between teaching and testing. Hence investigating the effects 

examinations/tests exert on teaching and learning is of paramount importance. 

It is, therefore, with this intention that the investigation on the wash back effect 

of the Ethiopian High er Education Entrance certificate English Language 

Examination is undertaken . 

. 2.2 The Notion of Washback 

Researchers have forwarded several definitions to the concept of wash back with 

a general agreement to the basic definition and considerable varieties in views 

as to how it works. In this sub-section I tried to cater for some scholarly 

definitions of wash back. The term wash back is a distinguished concept in 

applied linguistics and is defined in various ways. Messick (1996:241 ) defines 

wash back as" T xtent to which the introduction and use of a te st influences 

ers and learners to do things they would not otherwise do that 

promote or inhibit la n guage learning." Gates (1995:101) traces washback as" 

Thy influence of testing on teaching and learning." As to Shohany, Donitsa­

Elc'hmidt and Ferman (1996:298) wash back is "The connection between testing 

and learning." Hughes (1989 : 1) used 'backwash' to mean the same as 

Wash back and defined it as" The effect of testing on teaching and learning." 

Brown (2002: 13) concludes saying that "Clearly, then, the washabck is roughly 

speaking the effect of testing on the teaching and learning process." Alderson 

and Hamp-Iyons (1996:260) on the other hand defined wash back as" The 

influence that writers on language testing, syllabus design and language 

teaching believe a test will have on the teaching that precedes it" Finally, Buck 

(1988), as quoted in Bailey (1996:257-58), viewed washback as the natural 

tendency of teachcrs and students to tai'or their classroom activities to the 

- <] .• 
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desires of the test as the test is considered very important to the students' 

future luck and to the teachers' success on studen ts' passing measurement. 

In the general education or educational measurem ent literature as Hamp-Lyons 

(1997:297) states it, the term 'impact' is used to denote the effect of tests or 

assessments and their extended influence on the teaching/ learning process. 

Alderson and Hamp-Lyons (1996:281) mentioned the following points of focus 

con cerning the influence tests levy on curriculum: 

1. Narrowing of the Curriculum. 

2. Loss in instructional time. 

3. Reduction of emphasis on skills that require complex thinking or problem 

solving. 

4. Test score 'pollution' or increase in test scores without an accompanying 

rise in ability in the construct being tested. 

Apart from the influence tests have on curriculum, Pearson (1988) considered 

other effects of examinations: He thus says, 

It is generally accepted that public examinations influence the attitudes, behavior 

and motivation of teachers, leamers and parents, and because examinations 

come at the end of a course, this influence is seen as working in back wards 

direction-hence the term 'Washback',(1988:98) 

All the scholars quoted asserted that a test has influence on the teaching 

\learning process and on learners and teachers in one way or another. 

However, they did not produce empirical and vivid evidences as to how testing 

affects the teaching / learning process and / or how wash bak exists as Alderson 

and Wall (1993) questioned it. The likely and convincing reason may be as 

Brown (2002) mentions, the nature of complexity to separate the wash back 

effect from other 'extraneous variables' . 

When we see the naming of washbak, it has been given different names. 

Alderson and Hamp-lyons (1996:281) mention different educators for nammg 

-1 0 -

10 

I 
I 
" 



wash back 1D different phrases su ch as, 'test impact' (Baker, 1991), 

'consequential validi ty' (M essick, 1989), or 'systemic validity' (Frederickson and 

Collines , 1989). Brown (2002) mentions that washback is a lso named as tes t 

feedback, curriculum a lignment, and m easurement driven in struc tion. 

The namings quoted show that wh a tever different names we give , tests have a 

wash back effect or impact on th e classroom instruction , th e la nguage learning -

teach ing process, th e curriculum and al so tests a ffect th e learners' performance 

a nd teachers' way of teach ing in the language learning classroom. So impact 

a nd wash back a re interchangeably used in thi s study. 

2.3 Searching for Washback 

Research into wash back is a recent phenomenon. Even though assessments or 

examination s have been important issues in the realm of education, emphasis 

has not been given how examinations affect the teaching- learning process 

positively or negatively in la n guage classes (English in this case). Alderson and 

Wall (1993) support this view saying that the na ture of wash back and its 

exis tence is studied very little . 

For solid underpinning of ideas as to how washback can be m easured and as to 

how it affects the teaching-learnin g process, educators and tes t designers n eed 

to provide empirical wits. However, investigation into the wash back effect is a 

di ffi cult task for diffe rent reasons . One reason I thi nk is wash back tend s to be 

more of pe rception. The Second and more domina nt reason is the difficulty LO 

screen ou t wash back fro m other variables that affect teaching and learning and 

debil itate the edu cation system. Bailey confirms this view sayin g "It appears 

that , except in th e most a r tificia l, laboratory-like condition s or experimenta l 

research, wash back cannot be e ntire ly separated from other variables tha t 

influence teaching and learning" (1996 :272). 

To investigate how wash back works, Shohamy (1 992), Hughes (1989), Alderson 

a nd Wall (1993), Bailey (1996) followed different approache s . Shohamy (1992) 

-Ji-
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as quoted in Bailey (1996) develops a model containing s ix principles to show 

how wash back functions. These include : 

1. Achievement and proficiency 

2. Diagnostic information 

3. Connecting teaching with learning 

4 . Involvement of the agents of change 

5. The need for comparative in/onnation 

6. The need for communicative tests, (1996: 2 66-7). 

The mod el focu ses on th e connection be tween testing and the curriculum. 

Concerning this interrelation of wash back and the curriculum, Shohamy 

(1992:514) discusses: 

Such infonnation can be useful for judging students' 
language in relation to the expectation of the curriculum, to 
determine whether the school as a whole perfonns well in 
relation to other schools that share the same curriculum, to 
ascertain whether teaching methods and textbooks are 
effective tools for achieving those goals, and to determine 
whether the goals are realistic and appropriate. Once 
conclusions are reached based on su ch infonnation, it is 
possible to implement change in teaching methods, textbooks 
or expectations. 

Hughes (1993) develops the trichotomy model that encompasses participants , 

process and product to indicate how washback works. He describes: 

The trichotomy into participants, process and product allows 
us to construct bas ic model of backwash. The nature of a test 
may fi rst affect the perceptions and attitudes of the 
participants towards their teaching and leaming tasks. 
These perceptions and attitudes intlim may affect what the 
participants do in canying out their work (process), including 
practicing the kind of items that are to be found in the test, 
which will affect the leaming outcomes, the produ ct of the 
wor,(1993). 

Hughes (1993) believes that the nature of the test affects the three aspects of 

the model and this is how washbak functions. Alderson and Wall (1993: 120-

121) enumerated the Wash back Hypotheses to e;1lighten how wash back works 

- \;(-
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taking different factors into account. These include: 

1. A test will influence teaching. 

2. A test will influence learning 

3. A test will influence what teachers teach, 

4 . A test will influence how teachers teach 

5. A test will influence what learners learn 

6. A test will influence how learners learn 

7. A test will influence the rate and sequence of teaching, 

8. A test will influence the rate and sequence of leaming 

9. A test will influence degree and depth of teaching, 

10.A test will influence degree and depth of learning 

11.A test will influence attitudes to the content, method, etc. of teaching and 

leaming 

12. Tests that have important consequences will have washbaclc, and 

conversely 

13. Tests that do not have important consequences will have no washback. 

14. Tests will have washback on all learners and teachers 

15. Tests will have washbaclc effect for some learners and some teachers, but 

not for others. 

Alderson and Wall considered factors affected by tests ranging from attitudes of 

learners and teachers to the quality and quant ity of teaching a nd learning. 

Bailey (1996) a lso consid ered the effect of tests as wash back to the learner and 

wash back to the programmer. 

I will refer to the effect of test-derived information provided to the test-takers 

a nd having a direct impact on them as 'Wash back to the learners'. Results of 

test-derived inform ation provided to teachers, administrators, curriculum 

developers, counselors, etc, I will call Wash back to the Programme, (1996 :263-

264). 

- 13 -
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2.4 Fostering Positive Washback 

Anything bestowed by testing on the teaching-learning process is considered 

positive if it encourages a nd motivates students to learn more and enhances 

good learning. Many scholars listed different strategies that support this view 

and that would promote positive wash back. Among these, Hughes (1989 ,) 

Heyneman and Ranson (1990), Shohamy (1992), Kellaghan and Greaney 

(1 99 2), Bailey (1996) and Wall (1996) a re mentioned in many education and 

language literatures for developing strategies which enhance wash back effect to 

influence the classroom teaching positively. 

Hughes (1989:44-47) listed the following means of attaining positive wash back: 

1. Test the abilities whose development you want to encourage. 

2. Sample widely and unpredictably. 

3. Use direct testing. 

4. Make testing criterion-referenced. 

5. Base achievement tests on objectives. 

6. Ensure the test is known and understood by students and teachers. 

7. Where necessary provide assistance to teachers. 

According to Mesick (1996), two important variables that are related to 

properties of the test or to properties of the educational system affect authentic 

and direct performance tests' not to give positive wash back. Th ese are 

'construct under representation and construct irrelevant variables' (Mesick 

1996:245). Mesick believes that m1l11mlzlI1g these factors lI1creases positive 

wash back. Bailey (1996 :268-69) forward the following poin ts as a means of 

promoting positive or beneficial wash back: 

1. Inc01porate language goals 

2. Inc01porate (foster) learner autonomy and self-assessment 

3. Building in authenticity 

4. Detailed score reporting 

5. To reflect and encourage good classroom practice. 
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Bachman (1 990) advises that employing similar tasks and activities for both 

testing and teaching will enhance the educational importance of the activities 

and it will a lso decrease negative wash back effect of a test method. 

By using testing techniques that are similar to activities used 

for leaming, the test developer will minimize the possible 

negative bias of test method, since students will be expected to 

perform familiar tasks on the test. At the same time, this will 

maximize the positive washbaclc of testing procedures on 

teaching procedures. (1990:47) . 

.. Morrow (1991) as mentioned in Bailey (1996:260), further traces the followin g 

five characleristics of a test thal fosters ed u cational development ]Jl 

communicative language teaching system. 

1. Test single skills (writing, reading, listening and speaking) 

2. Tests of pelformance: 'Tests are designed to be direct measure of 

pelfonnance' 

3. Task based: Communication through language involves the participants in 

carrying out tasks in the production .... 

4. Criterion referenced 

5. To reflect and encourage good classroom practice. 

Brown (2000) grouped the strategies developed by different language educators 

and test designers to emulate positive wash back into four categories. These 

include design strategies, test content strategies, logis tic strategies and 

interpretation s trategies. He arranged the suggestions of educators under these 

four categori es as: 

A. test design strategies 

1. Sample and widely unpredictably 

2 . Design tests to be criterion-referenced 

3. Design the test to measure what the programs intend to teach 

4. Base the test on sound theoretical principles. 

5. Base achievement tests on objectives 

6. Use direct testing 
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7. Foster leanler autonomy and direct assessment 

B . Test content strategies 

1. Test the abilities whose development you want to encourage 

2. Use more open ended items (as opposed to selected-response items lilee 

multiple choice) 

3 . Malee examinations reflect the full cun-iculum, not merely a limited aspect 

of it 

4. A s s ess higher-order cogn.itive skills to ensure they are taught 

5. Use a variety of examination formats, including writing, oral aural, and 

practical 

6. Do not limit sleills to be tested to academic areas (they should also relate to 

out oj-school tasles) 

C. Logistical strateg ie s 

1. Ensure that test-taleers, teachers, administrators, cun-iculwn designers 

understand the purpose of the test 

2. Malee sure language leaming goals are clear 

3. Where necessary provide a::;sistance to teachers to help them 

understand the test 

4. Provide feedbacle to teachers and others so that meaningful change can 

be effected 

5. Provide detailed and timely feedbacle to schools on levels of pupils 

pelfonnance and areas of difficulty in public examinations 

6. Malee sure teachers and administrators are involved in different phases 

of the testing process because they are the people who will have to 

malee changes 

7. Provide detailed score reporting 

D. Interp ret ation strat egies 

1. Malee sure exam results are believable, credible, and fair to test tal<;:ers 

and score u s ers 

2. Consider factors other than teaching effort in evaluating published 

examina tion results and national rankings 
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3. Conduct predictive validity studies of public examinations 

4. Improve the professional competence of examination authorities, especially 

in test design 

5. Ensure that each examination board has a research capacity 

6. Have testing authorities work closely with curriculum organizations and 

with educational administratol's 

7. Develop regional professional netwodcs to initiate exchange programs and 

to share common interests and conCe17tS 

Many of the points included in the strategies mentioned under (A-D) are the 

responsibilities of different bodies . Some are administrative a nd they need 

m anagemen t skills. Some of them require professional skills. Some of the 

strategies need knowledge . Thus, the practical implementation of these 

strategies require the unity of many organizations and groups like, university 

scholars, test d esigners, curriculum planners, school administrators and 

teach es as well as parents, a ll assisted and supervised by the Ministry of 

Educa tion. 

Brown supports this claim as, " .. . the majority of these strategies would 

probably only work if there was comprehensive teamwork and collaboration 

between examination writers, and instructors who teach high school English," 

(Brown 2000 :8) . Brown (Ibid) also suggests th is large-scale collaboration as a 

means to achieve positive wash back from entrance examinations. 

Does the Ethiopian Higher Education Entrance Examination (EHEECE) in 

Englis h language foll ow the strategies mentioned to foster beneficial wash back, 

Is the question raised by this research and which the study endeavors for the 

answer in the findings? 

-11' -
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2.5 The Nature of the Teaching/Learning Approach in the 

Preparatory Course Materials 

The preparatory (Grade 11 and 12) courses fo llow an integrated approach that 

employs written or oral texts where all the activities emanate from the given 

texts or are based on the written or oral texts provided. 

The course is also 'integrated,' that is to say the teaching 

materials and the leaming activities frequently integrate the 

main language aspects sp ecified by the syllabus: listening, 

speaking, reading, writing, vocabulary and grammar" ( 

Taylor, 1997:3). 

Taylor (1997) furth er s tates that the course is student centered and 

communicative , which employs pair and group work as its main strategies of 

learning. Students are expected to collaborate to communicate, to plan and to 

organIze activities, notes and change the n otes into compositions or short 

synopsIs. 

Taylor a lso elaborates that the a lms of the preparatory class courses a re to 

consolidate students ' proficiency of their Engl ish language skills and to prepare 

the students for the entrance examination by the end of Grade 12. "The senior 

s econdary English course (Grades 11 and 12) is designed to meet the 

requirements of the English syllabus and to prepare students for the national 

examination in English at the end of Grade 12 "(Tay lor, 1997: 1). 

2.6. The use of Test Specifications and Formats 

These are very important elements that affect teaching and learning as well as 

learners' performance either negatively or positively if they are not applied 

properly. 

-I~ -
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2.6.1 Using Test Specification 

Test spec ifications a re impor tant devices to achieve more reliable a nd valid 

tests. Alderson et a l. (1995) cla im that tes t s pecification s are crucial and central 

elements to ensure te s t con s truct evaluation process . "The specifications are 

blue prints to be followed by test and item writers , and they a re a lso essen tial 

in the establishment of the test's construct validity" (Alderson , J. el a i, 1995:9). 

They also stated that specifications offer" official statem ent about what th e test 

tests and how it tests it" (Alderson et al. Ibid). 

"Mosl modern language testers believe that the writing of a successful 

instrument begins with specifications , a nd that instrument con structed devoid 

of specifications are likely to go astray" (Ja farpur, 2003:57). Alderson et a l. 

(1995) add that test specifications provide test writers with a clear pi cture of 

who the testees a re, the tests purpose, the contents to be covered, the m ethod 

to be used and what langu age components a nd skills a re to be u sed . 

Th ese quotations n oted the values and importance of s pecifications 111 writing 

good tests . However, the importance of test specifications is not yet recognized 

in many language programmes . 

In general, employing test specifications is of paramount importance to the 

Ethiopian Entra n ce English langu age examination to m a ke it more reliable and 

to foster positive wash back. 

2.6.2. Using Test Format 

Unequal treatment of th e formats students practice in lhe class room will have 

its impact on learners' performance and th e way they praclice the formats to 

develop their language skills and ' a biliti es . The Ethiopian national 

examina tions, including the en trance English language examination, a re 

dominated by multiple-choice format. This will lead learners to ignore learning 

through other test formats and to focus on multiple-choice format because 

learners incline to tailor on what appear in the examinations . Dejenie (1990) 

- 1'1 -
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reported: 

Multiple-choice question format dominates all classroom 

teaching exercises and tests to the extent that the ESLCE 

English language exam and its fonnat gain importance from 

year to year until, at the final year of secondary education, 

they almost assume the role of a teaching syllabus (1990: 15). 

Even after the change of the formats of the tasks and activities in the textbooks 

in the 1997 ed ition s of Grades 11 and 12 texts, the formats in the entrance 

(EHEEC) English language examination are still in multiple-choice format. This 

mismatch between the formats in the textbooks activities a nd tasks and 

entrance examination formats tends to make the test less valid and to produce 

a negative wash back effect. 

Other scholars, for example), Heaton (1975, 1988), Baker (1989), Hughes 

(1989), Davies and Upshur (1993) pointed out that test formats could alter 

learners' performance and the scores each candidate could obta in in the 

examinations if the formats do not consider test-taker characteristics and do 

n ot include different form 8ts . 

Thus, from th e discussions so far, we can realize that to produce evidences 

that show whether the flaws that hinder the construction of good 

examinations, on the one hand, a nd the inappropriate testing methods on the 

other, have negatively influenced most Ethiopian students with their English 

language proficiency and performance is of great importance. 
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CHAPTER THREE: METHODS of THE STUDY 

The study employs qualitative and quantitative data gathering methods to get 

relevant information from the selected samples of students, teacher s, and test 

designers as well as curriculum pla nners for the research. 

3.1. Sampling 

3.1.1. Selection of schools 

Among the 10 government preparatory schools in Addis Ababa, three schools 

were rando mly selected for the s tudy . These were Higher 23, Addi s Ketema 

secondary Schools and High er 4 Vocational -Technica l a nd Preparatory School. 

3.1.2. Selection of Sample Subjects 

The samples of the s tudy comprises 150 Grade 12 students randomly selected 

from the three sample schools, 9 teachers who are teaching in preparatory 

clas ses, and on e officia l from test des ign ers who is working in the Institute of 

Educatio na l Research(IER), the organization which is directly related with the 

research scenario, the entrance examination designing. 

3.2. Instruments 

The study employs three types of instruments to co llect the data necessary for 

the research. These a re questionnaire, interview and document in s pection. 

3 .2 .1. Questionnaires 

Questionnaires are administered to the students focusing on variables such as: 

students ' awareness of the examination s (en trance exam, in this case), their 

attitudes towa rds th e tests and test formats, and test preparation. The 

questionnaires contain closed-ended and open-ended questions . Th e study a lso 

administered questionnaires to teachers who are teaching Engli sh preparatory 

~ :u-
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classes a ddressing skill representation , test methods, test contents and thei r 

a ttitudes toward s the Ethiopian Higher Education Entrance Cer tificate English 

Language Examination. 

3.2.2. Interview 

Structured interviews were held with the test designer focusing on the 

relationship of course objectives a nd test objectives, test impac t (washback), 

use of test formats, his views concerning tes t qualities a nd the use of test 

specification . 

3.2.3. Document Inspection 

In this section, the textbooks, teacher's guides and the syllabus used to teach 

English for prepa ratory c lasses (Grades lland 12) were analyzed . Besides, the 

1997E.C.and 1998 E.C. EHEEC English language examinations a re assessed 

for the contents, formats, and representation of the la ngu age skills and 

langu age components (grammar, vocahulary, punctuation a nd spelling). 

3.3. Procedure 

This study follows the following procedures in the research process: First, th e 

data were collected by the aforementioned instruments, i.e . ques tionnaires were 

admini stered to students a nd teachers th at arc prepared for each sample 

diffe rently . Secondly, interviews were administered with the tes t-designing 

expert. The questio ns designed to interview the curriculum planners were no t 

implemented. The reason is that the expert at ICDR has transferred to another 

organization and there is no one to represent him. Finally, th e data were 

analyzed and conclusions and suggestions are forwarded based on the data 

results and findings. - n -
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Chapter Four: Discussion and Interpretation of 

The Research Results 

In this chapter, the results of the students' a nd teach er s' questionnaires, the 

interview results, the Grade 11 and Grade 12 teaching/learning materia ls , a nd 

the 1997 /2005 and 1998/2006 sampled EHEEC English Language 

examinations are analyzed . The research results a re in terpreted in the followi n g 

sub-sections. 

4.1 Questionnaire Analysis 

4.1.1. Analysis of the Students' Questionnaire 

The students' questionnaire was designed to get information about s tudents' 

attitude towards the entrance examination concerning representation and focus 

of language s kills , contents, test formats, activities a nd tasks in the EHEEC 

English examination. Some questions were purposely repeated 111 the 

questionnaire to cross-ch eck students ' a ttitudes towards the points mentioned 

in each qu eslion . 

In the study, 150 s tudents were taken from the three sample schools 50, from 

each (85 males an d 65 females). The following tables show the results of the 

findin gs in the students' questionnaire: 

Table 1: Students' Responses whether they practice EHEEC exams and work in groups 

Response 
Q.No. Statement 

Yes % No % 

1 Do you read a nd practise previous E HEEC 

Engli sh examination papers? 97 64.7 53 35.3 

2 Do you like to work in pairs or groups in 

lhe classroom? 121 80.7 29 19 .3 
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Q. 
No 

3 
~ 

4 
£t 

5 5' 

6 
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As Table 1 Q.l shows 64 .7% of the s tuden ts replied that th ey read a nd practice 

the previous entrance English examinations paper and 35.3% said that they do 

not practice previous entra nce English exam papers. This shows that mos t 

students are tailoring for the exa mination rather than d eveloping their language 

skills a nd study skills, which the preparatory English courses aimed at. 

Concerning their liking or disliking of working in pairs or groups 111 the 

classroom (Q. No.2 in Table 1), 80.7% students like to work 111 groups. The 

rema111ll1g 19.3% students do not like to work ll1 groups. The pre paratory 

(Grades 11 and 12) textboo ks, as mentioned in the Review of Literature (2.5), 

employ pair a nd group work as the main strategies of the course. Hence, the 

majority of the students are interested to implement these strategies. However, 

a con siderable number of students, (19.3%) do not like to work in pairs and 

groups, which may affect the practice of language proficiency development. 

Table 2.Students Response concernin g s im ilari ty of Language ite m s, act ivit ies an d re levance, of tasks and 

activities. 

Responses No 
Often Sometimes Never Rcsp-

Statements % Frequency % Frequency % onse 
Frequency 

Do you think the lanf,'uage 
items included in the 
textbooks Rnd learning 
materials arc simi 1m with 
language items that 
appear in the EJ-I EEC 
English examination? 

11 7.3 119 79.3 19 127 1 
Do you th ink the learning 
activates, exercises and 
tasks included in the 
preparatory textbooks for 
you to pract6isc arc 
relevant to th e coming 
English language iter8.I1CC ' 

examination'? 26 17.3 86 57.3 38 25.4 
The English language 
textbooks for prepara.tOl-Y 
classes focus on 
developing your Jrulguage 
proficiency 

39 26 83 55.3 28 18.7 
The English language 
course materi als 
[textbooks) focus on 
copping \\~lh EHEEC 
English language 
examinal1ol1. 

9 6 84 56 :;3 35.3 4 
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As to the similarities between language items, which a ppear in the preparatory 
learning materials and in the EHEEC English examination (as shown in Table 
2, Q. No.3) , the majority of the students (79.3%) responded that the language 
items included in the textbooks and learning materials are sometimes similar 
with th e items that appear in the EHEEC English language examinations , 
whereas 7.3% of the respondents said th e items are often similar and 12.7% 
said the items are not similar. The response to thi s question shows a positive 
relation. However, the researcher expected the majority of the students will say 
'Often'. Here the a rgument is that the quotations in the review of literature (2.4) 
state sampling language items widely and employing similar tasks a nd 
activities for both testing and teaching fosters positive wash back a nd minimizes 
negative wash back effect. But the students' response to Q.No.3 (Table 2) shows 
that language items included in the textbooks are sometimes similar with the 
items in the EHEEC English examination. This obliges us to ask the question: 
"why are the la nguage items included in the textbooks and learning materials 
are not 'often'_similar with the language items that appear in the entrance 
examination?" Probably, it may be the problem of item representation in the 
examinations. 

Question No.4 (In Table 2) asks students whether the learning activities, tasks 
and exercises included in the textbooks are relevant to the coming English 
entrance examination. As shown in Table 2, 57.3°/c, of the subjects responded 
that the activitie s, tasks and exe rci ses are sometimes relevant, while 17.3% 
replied that they are often relevant and 25.4% replied that the mentioned tasks 
included in the textbooks are not relevant to the coming entrance examination. 
Thi s means that the majority of the respondents said the activities; exercises 
and tasks included in the preparatory textbooks are sometimes relevant to the 
coming entrance examination. However, considerable percentage of the 
students (25.4%) said the activities, exercises and tasks included 111 the 
textbooks are not relevan t to their future exams. (.:(5) 



Q.No 

7 

As shown in Ta ble 2, (Q. No.5), the majority of the subjects replied that the 

English language textbooks for preparatory classes sometimes focus on 

developing studen ts language proficiency(55.3%) and 26% said the textbooks 

often fo cus on developing langu age proficiency. The remaining 18.7% replied 

the textbooks never do so. Here, the question is why the textbooks do n ot often 

focus on deve lopin g la n guage profi cien cy? The Grade 11 a nd 12 sylla bus tells 

us the Lextbooks a re intended to develop students ' language proficiency. Many 

students (56%) responded to Q. No. 6 (in Table 2) saying that the English 

textbooks "sometimes" focu s on helping them to cope with the entra n ce English 

examination where as 6% said the text books often help the m. Some s tudents 

(35.3%) said the textbooks never help th em to cope with the exam. 

Table 3: Students' Response to the study techniques they use while 

preparing themselves for the EHEEC English Language examinations 

Statement 
Responses 

Often Sometime Never No 
s respons 

e 
7.1 Refe rring to Previous 1< % 1< % 1< % 1< % 
EH EEC En glish 
Examination s 71 47.3 61 40 .7 15 10 3 2 
7.2 Practice language 
items s imilar in format to 
those items on the 
EHEEC En glis h 
Examination 54 36 73 48.7 21 14 2 l. 3 
7 .3 Practicing u s ing the 
language inside and 
outside the classroom . 

17 1l.3 93 62 40 26.7 
7.4 Enrolling in EHEEC 
English exam preparation 
courses ou t s ide regula r 
class time 16 10.7 57 38 74 49.3 3 2 
7.5 .Reading a lot of 
English grammar books 34 22 .7 94 62.7 22 14.6 
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The items in Table 3 (7.1-7.5) are used to crosscheck the students response to 

the 'yes' or 'no; questions. They are also put under one category because they 

refer to students study techniques. 

As shown in Table 3, Q. No. 7.1, 47.3% of the responden ts answered that they 

"often" refer to previous EHEEC English Examinations while preparing for the 

entrance examinations, 40.7% replied they "sometimes" refer to previous 

examinations and 10% said they "never" refer to previous entrance exams. The 

students' emphasis on the entrance examination indicates that there is a bias 

in the students' method of learning the language. This contradicts the goals 

and objectives of the preparatory courses. The aims of the preparatory course 

books, as mentioned in Chapter Two (Section 2.5), are to enhance students 

language proficiency a nd to develop their study skills as well as to prepare 

students for the entrance examination, but the students' response pointed out 

the students' strong needs of attaining high scores 111 the entrance 

examination s . 
f 

In Table 3, Item No. 7.2, 36% of the subjects answered they "often" practise 

language items that are similar in format to those items in the EHEEC English 

examination, 48.7% responded that they "sometimes" practise such items and 

14% replied they never practice the items mentioned. The response implies that 

many of the students practise la n guage items that contain similar format as the 

entrance exam. This may negatively inf1uence students' attitude to practice the 

skills to develop their language proficiency and may consume their time of 

practising skill development activities. 

As shown in Table 3 (item. No 7.3), 1l.3% of the subjects stated that they 

"often" practise using the language in and out of the classroom and 62% replied 

they "sometimes" do this. The remaining 26 .7% responded they never practise 

using the language in and out of the classroom. Many of the students 

responded that they sometimes practise using the language. However, the 

researcher expected that many students would say, they often practise using(.ii-iJ 
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the langu age in and out of the classroom because the aim of the textbook's 

activities is to make student proficient. Considerable percent of the subjects 

are also sti ll test-oriented. 

Students also put the following reflection to Q. No. 7.4. As cited in Table 3, 

10.7% of the students reflected that they "often" attend EHEEC English 

examination preparation courses, 38% replied that they "sometimes" attend 

such preparation courses and 49.3% (the majority) responded they "never" 

participate in such exam preparation courses outside regular class time. The 

response reveals that almost half percent of the subjects (49.3%) are not 

tai loring for the entrance examinations (posi tive washback). Nevertheless, about 

half of the students (48.7) are still working for the examinations (a negative 

impact). 

Concerning the books the students read, (In Table 3, Question No. 7.5), 22.7% 

of the respondents replied they "often" read grammar books, 62.7% said they 

"sometimes" read grammar books , while the remaining 14.6% replied they 

"never" read grammar books. 

The students' response to this question still shows the need students have to 

achieve high scores in the entrance examination and the emphasis they give to 

grammar. This creates a bias on students' attitude towards the methods and 

techniques they employ in the learning/ teaching process, which most likely is 

a negative wash back. l~) 
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Table 4: Students:" concerning teachers' focus on exercises and language 

items and skills 

Q.No. Item Responses 
Often % Some- % Never % NoRes -
(I) times (I) ponse 

(I) 
8 How often does your 

English teacher focus on 
the following exercise 
types in order to prepare 
you for the EHEEC 
English examination 
8.1 Grammar Exercise 42 28 75 50 53 22 
8.2 Vocabulary exercises 57 38 88 56 .7 5 3 .3 
8.3Reading exerc ises 57 38 70 46.7 22 14 .7 1 
8.4Speaking exercises 33 22 91 60.7 25 16 .7 1 
8.5Listening exercises 20 13 .3 94 62 .7 35 23 .3 1 
8.6Writing exercises 47 3l.1 91 60 .7 11 7 .3 1 

9 How often does you 
Engl ish teach er focus on 
the following language 
skills a nd language 
elements while teaching 
English? 
9.1 Grammar 49 32 .7 76 50 .7 25 16 .7 
9.2 Vocabulary 56 37.3 88 58.7 6 4 
9 .3 Reading 55 36.7 76 50.7 19 12 
9.4 Speaking 38 25.3 85 56 .7 25 16.7 2 
9.5 Listening 25 16 .7 96 64 29 19 .3 
9 .6 Writing 53 35 .3 85 56.7 12 8 

10 How frequently dues 
your teacher include the 
following la n gu age skills 
and elements in the 
classroom examinations 
or tests? 
10.1 Grammar 93 62 52 34.7 5 3 .3 
1O.2Vocabulary 87 58 61 40.7 1 0.7 1 
10 .3 Reading 69 46 58 38 .7 23 15.3 
10.4 Speaking 9 6 63 42 76 50 .7 2 
10 .5 Listening 5 3 .3 40 26.7 104 69 .3 1 
10 .6 Writing 28 18.7 81 54 40 26.7 1 
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As described in Table 4, concernmg the frequency the preparatory English 

teachers focus on th e type of exercises listed in Q. 8. 1-8.6, the majority of the 

students answered that their teachers sometimes focus on each exercise 

mentioned. However, 38% students responded that their teachers focus on 

grammar and vocabulary exercises. This table shows there is a chance for 

students to focus on limited la n guage exercises and to ignore practising other 

exerCIses because their teachers sometimes give attention to some language 

exerCIses that could help to develop students' ability of those skills and 

language proficiency . This could be a source of negative wash back. 

Question No. 9 in Table 4, refers to the frequency the preparatory English 

teachers give due attention to language skills and components. A large 

percentage of the respondents answered that teachers sometimes focus on the 

language skills a n d components li sted from Qs.9.1-9.6. Nevertheless, 32.7%, 

37.3% and 36.7% of the students reacted that their teachers often focus on 

grammar, vocabulary and reading respectively. When we refer to the students' 

response to Q.No.9 in Table 4, we can state that some s kills like speaking and 

listening are given less attention by teachers. 

Question No 10 in Table 4, asks students about the frequency teachers include 

language skills and components in the classroom tests or examinations. The 

tabulation in Table 4, question 10 implies that 62%, 58% and 46% of the 

respondents portrayed teachers often include grammar, vocabulary an d reading 

in the classroom exams or tests respectively . This shows the fo cus teachers give 

to some skills. 

Generally, Table 4 particularly Q. No. 10, shows that there is a bias in the 

teachers' method of testing language skills and components. Teachers tend to 

focus on exercises that deal with developing some language skills, for example 

the highest percentage of students traced that their teachers often include 

grammar, vocabulary a nd reading skills in the class room tests (the numbers(.3o) 
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Q. 

No 

11 

traced above).Not only this but teachers a lso tend to ignore to include some 

language s kills in the classroom tests or examinations. For instance, 50.7% of 

the students proved that their teachers never include speaking in the classroom 

tests. La rge percent of students (69.3%) also said that their teache rs never 

include listening skills in the classroom or teacher made examinations. This 

may be the reflection of the entrance examination. 

Table 5: Students' Emphasis on Language Items while studying for the 

Entrance exam. 

Option 
s A B C D E A ABC ABDE AC AD AE ABE ACDE ACE BC 

B ABCE 

Respon 
se 49 0 0 0 0 9 3 2 1 10 1 58 10 I 5 1 

% 

32. 7 0 0 0 0 6 2 1.3 0.7 6.7 6.7 38.7 6.7 0.7 3.3 0.7 

Note: Th e Options are possible responses or combinations of possible response 

because the students were asked to choose more than one of the alternatives. 

Where: A: Grammar, vocabulary and punc tuation 

B: Wri ting composi tion , le tters, etc. D: Practising listening 

c: Prac ti s ing speaking E: Practising reading 

Students portrayed the emphasis they give to the language items when they 

study for their entrance English exam as indicated in Table 5 . 32.7% of the 

learners answered that they focus on grammar, vocabulary and punctuation 

while studying for their entra n ce Engli s h exam. 38.7% replied they focus on 

gra mmar, vocabulary , punctuation and practicing reading skills. No student 

has answered that he / s he focuses on writing compositions, letters , etc, 

practicing speaking, or li s tening. Thi s also contradicts with the students' 

response to Q.No.7.3 , whi ch says they practice using the language in a nd out of 

the classroom. The s tudents' response to question No.ll clearly shows the 

adverse effect of the entrance examination on la n guage skills th a t are not 

focused more in th e examination. Students, being exam orien'.ed, tend to ignore(3f) 
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language items that do not frequently appea r In the exams. Table 5 confirms 

this fact a nd this is a harmful wash back effect. 

Table 6. Students' Response to the kind of books they read while 

preparing for EHEEC English exams 

Q.N Options A B C AB BC ABC AC No 
o . Response 
12 Respons 

e 29 3 8 84 11 10 2 3 

% 19.3 2 53 56 7.3 6.7 l.3 2 

Note: The options are possible responses or com binations of the following three 

a lternatives, s ince more than one answer is possible. Where: 

A: Grammar books 

B: Vocabulary books 

C : Books that help you to develop speaking, 

listening, writing and reading skills. 

Table 6 refers to the type of books studen ts read during their preparaLion for 

the entrance exam. The majori ty of students (56%) pointed out th at they read 

grammar and vocabulary books . 19.3% replied th ey read grammar books. Some 

insignificant number of students re plied to oth er options. 

Generally, Table 6 shows there is less tendency for students to use books that 

refer to language skills and components which are presented in the textbooks 

but that are not sampled in the entrance examinations. This in turn affec ts the 

classroom teaching/ learning process, which is one sign of n egative wash back of 

the entran ce examination s. Students' response to the open-ended question 

(Q.No.14) confirms thi s . They said they read grammar, vocabulary books and 

books wh ich deal with readin g compreh ension because these language items 

repeated ly appear in the examinations. [3:),) 
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Table 7: Students' ranking of Language Skills and Elements they wanted 

their teachers to teach them intensely 

Q. No Language skills and Total No 
langu age components Ra nk Response 

1 2 3 4 5 6 -
13 13. 1 Gramma r 85 3 1 13 7 9 5 150 -

13.2 Vocabulary 35 75 21 9 4 6 150 -

13.3 Reading 9 14 27 47 24 28 149 1 
13.4 Speakin g 21 16 39 25 28 21 150 -

13.5 Listen ing 4 11 13 24 54 43 149 1 
13.6 Writing 7 11 29 32 29 41 149 1 

As presented in Table 7, students ranking of how intensely their teachers 

should teach the language skills and elements revealed the following results. 85 

(56.7%) respondents out of 150 students, who ranked grammar, m ade it their 

first choice . They need their teachers to teach grammar intensely . 75 (50%) 

students out of 150 subjects who ranked vocabulary put it in the second 

position. 39 (26%) students out of 150 (the majority) ranked Speaking third and 

47 (3l.3%) students (majority) out of 149 students who ranked reading put it in 

the 4th position. Then , 54 (36%) out of 149 students (still majority) put listening 

in the fifth position and 41(27.3%) out of 149 students (majority) who ranked 

writing put it in the sixth position. 

To Sum up, Table 7 Shows that student's attitude is biased by the language 

ski ll s and language components that repeatedly appear in the entrance 

examination . Grammar and vocabulary are highly emphasized in the s tu dents 

ranking interest. This is an indication of a negative wash back effect of the 

entrance examination on students ' attitudes to deal with other language skills. 

The reason students mentioned for their ranking (Q. No. 14) is tha t grammar, 

Vocabulary and readin g comprehension covering large part of the entrance 

English exam. (~2:J) 
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4 . 1.2 Analysis of Teachers' Response to the Questionnaire 

Teachers' questionnaire was designed to obtain preliminary data on teachers' 

reac tion to the effects of the entrance examination, their perceptions and 

understanding of the entrance Englis h examination regarding skill 

representation, content a nd test format . It a lso assessed th e problems teachers 

face in using English textbooks and preparing c lassroom tests. 

Nine teachers, who were teaching preparatory class students in the th ree 

sample government schools in Add is Ababa, filled the questionnaire (seven 

male, and two female teachers). The first part of the teachers' questionnaire 

asks general information on the teachers' age, sex, work place, qualification, 

a nd experience. All were experienced teachers aged between 40 and 56. They 

have 18-37 years of service. The second part of the questionnaire was designed 

to get information about sampling of language items, content relevance and test 

formats both in the textbooks and in the EHEEC English exams. Teach ers were 

asked to respond to some particular questions with 'yes' or 'No' a nswer. Then 

they were asked to ch oose [rom the given a lternatives to some of the questions . 

Finally, they were inquired to give their own views and to comment on the 

open-ended questions. (3L1-) 
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Table 8: Teachers' Response concerning the sampling of language skills in 

the EHEECE, mismatch of tasks and activities, and teachers' change of 

their methodology 

Q.No Items Yes % No % No 
Response 

1 Do you think the EHEEC 
English examination samples 
the four language skills and 
language components 
(grammar, vocabulary etc.) 
practiced in the preparatory 
learning materials 
proportionally? 7 77 .7 2 22.2 -

2 Do you think that learners' 
proficiency on the productive 
language skills (speaking and 
writing} can be exactly 
measured through multiple-
choice items? 1 1l.1 8 88 .9 -

3 Do you think there is a 
mismatch between the activities, 
exercises and tasks in the 
textbooks and the activities and 
tasks that appear in the EHEEC 
English Examination? 5 55 .6 4 44.4 -

4 Do your students like to work 
on the activities included in the -

textbooks? 6 66 .7 3 33.3 

5 Do you have any problem in 
using the English textbooks to 
teach your preparatory class 
students? 3 33 .3 6 66.7 -

6 Have you ever changed your 
teaching methodology because 
of the entrance examination? 5 55.6 3 33.3 1 

As described in Table 8.QNo 1, 77% of the teachers replied the entrance 

English examination samples the four language skills and language 

components that are practised 111 the preparatory learning materials 

proportionally. 22 .2% replied that the entrance English examination does not (sS) 
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represent the skills and language components stated in the learning materials 

proportionally. 

Looking into the effect of the mUltiple-choice item format (Table 8 Q. No . 2), 

88.9% of the teachers responded that the multiple, choice item format of a test 

does not exactly measure the speaking, listening and writing skills. 11.1 % 

teachers replied th at the mUltiple choices item could exactly measure these 

skills. The response reveals that there is attitudinal difference among teachers 

on the impact of multiple-choice item though it is little percentage. This m ay 

influence teachers' way of teaching and way of treating language skills. 

As tabulated in Table 8 Question No .3, 55.6% of the teachers pointed out that 

there is a mismatch between the activities, exercises and tasks that appear in 

the textbooks and the EI-IEEC English Examinations whereas, 44% of th e 

teachers answered there is no mismatch between the stated activities and 

tasks. This difference may have influenced teachers' attitude and their methods 

of teaching either negatively or positively and this is an indication for the 

existence of wash back effect. 

Responding to question No.4 Table 8, 66.7% of the teachers said yes, students 

like to work on the activities included in the textbooks and 33.3% replied 

saymg no. For question No.5 in that same table, 33 .3% of the subjects said 

they have problem in using the textbooks to teach their preparatory class 

students. Many of the subjects (66.7%), replied to the same question saying 

they have no problem in using the tex tbooks . On the other hand, 55 .6% of the 

subjects replied to question No.6 (Table8) sayin g they have changed their 

method of teachi n g because of the entrance examination and 33.3% replied 

th ey have not chan ged their teaching methodology. This shows a bias in the 

teachers' attitudes. 

The reasons teachers forwardeu for their change of the wa y they teach 

(Question 24) are the following. In the first place, some skills like listening and (3~ ) 
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speakin g and study skills like composition writing, note making are not 

included in the entrance examination. Secondly, language components such as 

comprehension, grammar and vocabulary are high ly focused in the entrance 

examination. Hence , they said they a re forced to change their teachin g m ethods 

and to focu s on those skills th at a re highly focused and represented in the 

entra n ce examination. 

Table 9: Teachers' response to the extent (degree) the contents covered in 

the preparatory textbooks and syllabuses are sampled in the 

EHEEC English examination. 

Q .No Item Res onses 
Very % Much % Li ttle % Never % 
Much 

7 To wh at extent do you 
think all contents covered 
in the preparatory 
textbooks and syllabuses 
are sampled in th e 
EHEEC English 
examination 1 l.1 - - 6 66 .7 1 l.1 

Thc teachers' response to Q. No.7 of Table 9 revealed the EHEEC English 

examination samples the contents covered in the preparatory textbooks a n d 

syllabuses in a little degree. 66.7% of the teachers replied the EHEEC English 

examination samples the contents covered in the preparatory course materials 

little. 11 . 1 % replied very much and 11 .1 % said never one Teacher did not give 

response. Thi s belie f of the teachers has an impact on teaching attitude and 

way of treating content areas of language. This also could be a source of 

negative wash back of the entrance examination . (.:>t) 
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Table IO.Teachers ' Res ponse to que stions concerning skill and 

fo rmat representation, pressure fro m s t udents and classroom 

tests 

Responses 
Q.No. Ite m Often % Sometimes % Never % 

8 Th e entra n ce En glish 
examination 
represents la ngu age 
skill s read i ng, 
speaking, writing, 
listening 
proportiona lly 1 11.1 6 66.7 2 222 

9 The entrance English 
examinatio n 
represents language 
conl ponen ts 
(grammar, vocabulary 
comprehension, 
punctuation) 
proportionally 3 33.3 5 55.6 1 11.1 

10 Is th ere any pressure 
from stu den ts to focu s 
on EHEEC English 
exam- like ac tivities? 2 22 .2 6 66. 7 1 11.1 

1 1 The entrance English 
examination employs 
a mixture o f les t 
fo rmats (multipl e-
chose, ga p -fill in g, 
composition writing, 
essay, etc) 

2 22 .2 3 33 .3 3 33 .3 
12 Do you prepare 

classroom tes ts or 
examinations in a 
s imi la r way as th e 
EHEEC English 
examinat ion in te rms 3 33.3 6 66 .7 - -

of content, format a nd 
method? 
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With regard to the representation of language skills 111 the entrance 

examinations,(Q. No.8 of Table 10), 11.1% of the teachers said the language 

skill s a re often represen ted proportion a lly and 66 .7% said th e la nguage ski lls 

are sometimes represented in the EHEEC En gli s h examination propor tionally. 

The remaining 22.2% replied the skills are never represented proportionally . 

Teach er s also responded for question No 9 (Table 10) the fo llowing. 33.3% 

teachers confirmed that grammar, vocabu lary, comprehension and punctuation 

are often represented proportionally, 55.6 replied they a re sometimes 

represented proportionally and 11 .1% said these language elements are never 

represented proportionally . 22.2% teachers replied to question no 10 (Table 10) 

that students often force them to focus on EHEEC exam-like activities and 

66.7% replied students sometimes force them to focu s on such activities 1l.1% 

said students never force them to do so. This implies that students are very 

curious about the examinations a nd are running for it. 

Concerning the use of F'ormats,(Q. No 11 in a similar table), 22.2% of the 

subjects answered that the entrance En glish exams often employ a mixture of 

test formats. 33 .3% said the exams sometimes em ploy such formats and 33.3% 

teachers replied the entrance exams never employ a mixture of formats. The 

result shows many of the teachers be lieve that the EHEEC English 

examinations use a mixture of format. However, 33.3% of the teach ers believe 

the EHEEC Englis h examinations never use a mixture of formats and thi s belief 

may affect these teachers' a ttitudes negative ly . 

Question No. 12 (Table 10) refers to the frequency classroom (teacher made) 

tests. 33 .3% teachers responded that they often prepare tests in a similar way 

as the EHEEC. English examination a n d 66 .7% said they sometimes do so . No 

one choose the alternative 'neve r '. This routine practice of exam-like formats, 

methods and contents affects the use of other form ats and contents. This is 

highly negative wash back effect. (.:;~ 
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Table 11: Teachers response concerning formats they include in 

classroom tests or exams 

Responses 
Q. No Text EHEEC English Formats s imilar to 

13 Item book exam type form ats different books 
form ats available in the 

market 
F % F % F % 

Which format do you 
follow when you 
prepare classroom 
English tests for your 
preparatory class 
students? 3 33.3 6 66.7 0 0 

Question No. 13 is designed to crosscheck teachers' response to Q. No 12 (in 

Table 11). So, 33.3% of the teachers replied to question No.13 (table 11) saying 

that they follow textbook form a t types, whereas 66.7% of the teachers ' response 

ind icates that they focus on entrance exam-like form ats, which shows that the 

entran ce examination h as considerable impact on teachers ' way of designing 

classroom tes ts. Hence, the respon ses of the two questions correspond. 

Table 12. Teachers' response to questions if the Multiple-choice item 

EHEEC Examination influences the contents and methods of 

their teaching. 

Q.No Item Responses 
The fact that the EHEEC Positively Negatively 
English examination consists Freque ncy % Frequency % 
of mul tiple-choice items 

14 influences the contents and 
methods of your teaching 7 77 .8 2 22 .2 

Table 12 desc ribes the influence of the multiple choice-itemed EHEEC English 

examination on the teachers' method and contents of teaching, which 77.8% of (4:0) 
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Q. 
No 

15 

the teachers responded to Q. No 14 in Table 12 saying that the multiple choice 

itemed EHEEC English examination influences positively the contents and 

methods of their teaching. 22.2% of the teachers replied that the multiple 

ch oice influen ces their way of d ealing with the contents negatively. The 

teachers were asked to provide their reasons (Q .No.23 in the teachers' 

questionnaire). Those teachers who said the mul t iple choice-itemed entrance 

exams influenced the contents and methods of th eir teaching positively, 

exp lained that looking through the ma ny year s' entran ce exams helped them to 

adjus t themselves to follow si milar contents and formats. Those who said the 

multiple choice-itemed EHEEC English exam influenced the COIllems and 

methods of their teaching negatively replied to the same question (Q.23) saying 

the multiple ch oice dominates the entrance exam and narrows the room to 

practice oth er formats. They furth er said it forced them to depend on limited 

items and formats similar Lo the exam. 

Table 13 Teachers Response to questions on students interest of books 

and activities 

Item Alternatives Resp % 
-onse 

When you teach • Test- like worksheets and 
preparatory class previous en trance exams 
students, which materials 5 55.6 
do your s tudents want to • Textbooks and readers 1 11.1 
use more? • Materials that help to 

develop language skills 
(reading speaking, 
listen ing and writing) 3 33 .3 

16 Which activitie s and • Activitie s a nd tasks that 
tasks do your students are presen ted in the 
like to p ractice in th e textbooks 3 33 .3 
classroom? • Exam-like activities 6 66.7 

• Debating, informal 
discussion and writing 
composition 0 0 

As shown in Table 13 (Q. No 15), 55.6% percent of the teachers replied that 

their students want to practice more test-like worksheets and previous exams; (JU) 
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11.1 % said textbooks and readers and 33 .3% of the teach ers stated that their 

students want to use materials that h elp to develop th e four language skills. 

The p ercentage of teac hers that choose textbooks and readers is very low but 

the use of test-like work sheets and previous entrance exams takes the highest 

percentage (55 .6%). Thi s clearly is an indication of a very bad n egative impact 

(Wash back). For Q. No . 16 in the same table, 66.7% of th e teachers pointed out 

that thei r students want to practice exam-like activi ties , which the studen ts 

accla imed in the s tudents questionn aire (Q. No 7.2, In Table 3). 

Table: 14. Teachers' Response concerning language skills and elements 

students are interested and not interested 

Q.No Item Alternative Frequency 
17 Which area of la n guage are your ~ Grammar 9 

preparatory class students most interested -.J Vocabulary 4 
in? (More than one answer is possible). :;J Reading 2 

L;J S peakin g 2 
c;J Listening 2 
CJ Writing 0 

18 Which skill s and language elements are ~Grammar 0 
not assessed in the E HEEC English :;' Vocabulary 0 
Examina tion ? (More than on answe r is [' Reading 0 
possible) :::: S peaking 2 

QListening 8 
DWriting 7 

Note: The frequency in th is table is more than the total number of subjects 

bccause one teacher can choose more than one answe r. 

The teachers' resp on ses to Q. No.17 (in Table 14), indicate that most 

preparatory class students are h ighly interested in grammar, vocabulary and 

read in g ac tivitie s . The highest frequency of interest (9 ) is given to grammar. 

Vocabulary comes second with frequency 4 and reading, speaking and listening 

third with freque n cy 2. (4?..) 

42 



Listening and writing are considered skills that are not assessed in the EHEEC 

English entrance examination in table 14, No. 18, with a frequency number 8 

and 7 respectively. Such a mismatch in the assessment of skills deters the 

practice of some language skills that are not assessed (a negative washback). 

4.2 Interview analysis 

The interview was held with an expert at IER (Institute of Educational 

Research) who is responsible for test designing. The interviewee was male. He is 

the head of the Testing center. He has an M.A degree in TFL and he has served 

five years at the present position. He has a total of 17 years' service. The 

interview lasted 35 minutes and was documented with detailed notes, and 

whenever possible direct quotations. 

The expert described the aim of the EHEEC English language examination, as 

part of the entrance exam, is placement. He said, "Its purpose is to get high 

predictive value of the learners' placement into higher institutions. I asked my 

interviewee to provide me with documents or specifications that describe details 

of the a ims and general process of test implementation to back up his 

statements . Unfortunately, it was said that it is the organizations' (Testing 

canter) secret. 

Concerning the compatibility of the goals of the EHEEC English examination 

and the goals of secondary (Preparatory) English course materials, the expert 

stated that compatibility of goals of the entrance examination and goals of the 

syllabus and textbooks is not the main concern of the test. He further said that 

his organization is not concerned with compatibility of goals and the entrance 

exam focuses on the future higher education placement not on course coverage . 

The Testing center at lER has relation with ICDR (Institute of Curriculum 

Development and Research) and the Ministry of Education, but the organization 

has not created strong tie \\ith high school teachers concerning the entrance 

examination and test development. The only thing secondary school teachers (4-3) 
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do, according to the expert, is that they send feedback during the examination 

time, which is more of administrative. 

Where as the curriculum developers, as the interviewee stated it, provide the 

test designers with specifications and some revised information of the syllabus 

and learning materials. He added based on this information his organization 

prepares test specifications. 

The interviewee believes the EHEEC English examination m easures students' 

language proficiency more than the syllabus expects students to attain but 

there is no research evidence in his organization to assure this fact. 

For the question that refers to the multiple-choice item the interviewee agrees 

that the multiple-choice item examination does not test students ability of 

speaking, listening and writing (essay , composition, etc). The interviewee 

further stated, though it is theoretical and his organization has not made any 

research, the multiple-choice item has a negative impact on students' ability of 

the skills that are not measured. This may also negatively influence the content 

and methods students and teachers implement in the classroom. 

According to the interviewee, vocabulary, language use, comprehension and 

verbal reasoning abilities are areas the entrance English examination focuses 

on . He believes that the entrance English exam does not fairly represent 

language skills. He said, 'for example, listening and oral test are not 

implemented" These are skills given due attention in the learning materials and 

textbooks. He also explained that his organization does not strictly follow the 

English syllabus and textbooks designed for preparatory classes (Grades 11 

and 12) while developing the English entrance exam. The reason h e gave lS that 

the aim of the entrance exam is placement based on students' language 

proficiency not content coverage. 

Another question posed to the interviewee refers to the difference between the 

ESLCE and EHEEC English examinations . The expert states that the deference ( 4-4) I 
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lies on the underling purpose of both tests. He further stated that the aims of 

the ESLCE of English are selection and administration. So coverage item by 

item is very crucial and (passing and failing are its characters. Whereas, the 

intervi ewee stated the EHEEC English examination is aimed at placing 

studcnts based on their language ability and proficiency . It intended to stream 

students in the fields they choose based on their proficiency. There is no 

passing or failing. 

Lastly, for my question whether the expert's organization has undertaken a 

research on the impact of the e ntran ce examination, the expert answered, "I 

have no evidence but the organization is planning to conduct the overall effect 

of the EHEECE. 

4.3. Material Inspection 

In this section , the teaching/learning materials for preparatory c lasses (Grades 

11 and 12) and the sample EHEEC English examinations are analyzed. The 

cuurse materials for grades 11 and 12 include a syllabus, students' textbooks 

and teachers' guides'. The syllauus is intended to be used as a quick reference 

for English language teachers. It is a lso the base for students' textbooks and 

teachers' guides' development. The syllabus states the general objectives of the 

course, the specific objectives of the topics, the number of periods allotted for 

each topic and the list of items that are to be taught. It also suggests the 

methods to be used and techniques of assessment to be applied. 

Thc 1997 ed ition of Grade 11 textbooks and teacher's guides have lwo books, 

Book 1 and Books 2, each book containing seven units. The English course for 

Grade 12 has only one student textbook and one teacher's guide thal cover 

seven units. 

The course for Grades I 1 and 12 has two parts: the Units and Grammar 

I~evision. Each of the units is divided into seven sections (l.comprehension 2. (ifS) 
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vocabulary, 3. No te-making and summary, 4.Speaking, 5. li stening, 6 . Writing 

a nd 7. Reading). Th e activities and tasks designed under each section are 

meant to develop the s tated la nguage aspects ; the language skills and study 

s kills. The gram m a r rev is ion if meant to revise the language structures and 

language patterns learnt in the previous grades. 

The in vestigation of the d istribution of content a reas of language components in 

both the textbooks a nd the sample EHEEC English examinations IS 

summarized as follows. 
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Table 15 Number of language items in each content area represented in 
Grades 11 and 12 textbooks 

Content a rea of language Number of item s in each grade level 
ski lls and components Grade 11 Grade 12 Total Percent Rank 

1. Word order 9 15 24 1.35 10 
2. Paragraph 

coherence 0 0 0 0 12 , Comprehension 171 60 231 12.99 3 
~. 

4. Vocabulary 250 155 405 22.78 2 
5. Grammar 424 209 633 35.6 1 
6. Punctuation 5 30 35 1.97 7 
7. Writing 17 16 33 1.86 8 
8. Communication 102 34 136 7.65 4 
9. Summary and note 5 

making 76 47 123 6 .92 1 1 
10.Pronunciation 10 10 20 1.25 () 

11 . Listening 72 36 108 6.07 
12 Spelling 30 0 30 1.69 9 

Total 1166 612 1778 100% 

Table 15 indicates the distribution of language items in each language 
component in the Engli sh textbooks for (Grades 11 and 12). Grammar, 
Vocabulary and comprehension ranked 1 st, 2nd and 3 ed respectively thi s 
indicates these language components have high coverage in the preparatory 
English textbooks. Paragraph coh erence is not represen ted in the textbooks but 
it is included in this table for compari son because it appeared in the sample 
EHEEC English examination. ('+~) 
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Table 16 Number of English language items in each content area in the 

sample English examinations 

Content a rea of language 

skills an d components 
Number of items in the sample EHEEC English exams 

1997 /2005 998 1/2006 Tota l Perce nt Rank 

I.Word order 4 5 9 3 .75 8 

2 . Paragraph coherence 6 6 12 5 6 

3 . Com prehension 23 30 53 22 .08 2 

4 . Vocabulary 18 13 31 12.92 4 

5 . Grammar 46 31 77 32.08 1 

6. Pu nctuation 5 8 13 5.42 5 

7 . Writing 13 7 12 5 6 

8.Communicaiton 0 20 33 13.75 3 

9 . Summary a nd not 

making 0 0 0 0 9 

10 . Pronunciation 0 0 0 0 9 

11. Listening 0 0 0 0 9 

12. Spelling 0 0 0 0 9 

Total 120 120 240 100% 

Table 16 shows the distribution of la nguage items in each language skill a nd 

language component in the sample EHEEC En glish la nguage exami nation. The 

zeros indicate thal these content a reas a re not represented in the sample 

entran ce examinations. Th e rank orde r 1~3 s hows that gramma r , 

comprehension and communication have high content area coverage 

respectively. C tf?, ) 
.-~ 
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Table 17 Rank of Content area represented in the textbooks and the 

sample EHEEC English examination 

Content area of language Rank based on Rank based on Rank 
skills and components coverage 111 the coverage 111 the difference 

textbooks sample exams 
I. Word order 10 8 2 
2. Pa ragraph coherence 12 6 6 
" Com prehen sion 3 2 1 ~. 

4. Voca bulary 2 4 2 
5. Gra mmar 1 1 0 
6. Punc tuation 7- 5 2 
7. Writing 8 6 2 
8. Communication 4 9 -5 
9. Summary and note 

making 5 9 -4 
10. Pronunciation 1 1 9 2 
II. Listening 6 9 -3 
12. Spell ina '9 9 0 

d 2 6 1 -2 0 2 2 -5 -4 2 -3 0 
d 2 436 1 4 0 4 4 25 16 4 9 0 

62; 2 

Spearman's rank order correlation coefficien t (P) = 1- ~ is used to check 
N(N -1) 

whether the content area covered in the textbooks correlates with the content 

area coverage in the sample EHEEC English examinations . Where: 

P = Spearman's rank order correlation coefficient 

d = difference between paired ranks 

d 2= the sum of the squared differences between paired ranks 

N=number of paired ra nks. 

62: ' 
HenceP == I - d , 

N( Ar - 1) 

P = 1-0 .3 7 

P = 0 .63 

_ 6(107) 

- 1 - 1 2~i - I) 
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The table value 0.60-0 .8 0 of Spearman's' rank order correlation coefficient as 

stated in Best and Kahn (1986: 253-5) indicates that two ranks have 

subs tantial correlation. Th erefore, the observed value 0.63 for the sample s ize 

12 implies that the sample entrance examination substantially reflects the 

content areas covered in the textbooks . This is true for con tents that are 

included in both the textbooks a nd in the EHEEC English exams. However, 

there are content areas that are not covered in the sample EHEECE of English 

language. 

Now, it is also very valuable to analyze the formats of the textbooks and th e 

entrance examinations to look for wash back effect. Some of the names of the 

formats a re similar with the language contents we discussed earlier, bu t there 

are some other formats used both in the textbooks and in the sample entrance 

examinations and some other formats that a re used only in the textbooks of 

Grade 11 and 12 . 

When searching for formats, some form ats employed in the EHEEC Englis h 

examinations include, word ordering, completion , substitut ion, paragraph 

cohesion , punctuating and filling blanks a ll in the form of multiple choices. 

These forma ts are also included in the preparatory textbooks for practice. Apart 

from these, the textbooks include formats that are not used in the EI-lEEC 

English examinations, like True -Fa lse, m a tching, short notes, note-making and 

summarizing, com position writing and project writing in the form of essay . 

These form ats a re mostly practiced in the textbooks, but the entrance 

exami nations are unable to include these formats. This leads students a nd 

teachers to ignore practicing those formats which do not a ppear in th e entrance 

examinat ion as it is con firm ed in the studen ts ' and teacher's questionnaire 

analysis . Thi s is a negative wash back, the entrance examination levies on the 

classroom teachin g-learn ing process and 111 the actual language ski lls 

proficiency development. (50) 
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The study a lso tried to investigate the 2006 edition Grade 11 and 12 En glish 

textbooks. There is no difference in the grading of language skills and 

components . It is graded based on the language aspects (com prehension 

vocabulary, li stening, speaking, la nguage pattern and writing). The difference 

lies in the skele tons. The new Grade 11 English textbook is only one book 

containing 14 units, each 6 sections with similar grading. Where as the old 

grade 11 English textbook covers seven sections in each units. The gra mma r , 

which was covered in part 2 in the old English textbooks, is included in the 

units in the new English textbooks. There is also addition and deletion of some 

activities and passages. Many of the changes intended to help students to 

prac tice the la nguage skills. 

The same change occurs in Grade 12 English textbook. The new Textbook 

(2006 edition) covers 9 units each containing six sections. That means the 

seventh section of each unit is reduced and new units were added a nd a change 

of some units was undertaken. The gramma r part was also included in the 

u ni ts named as 'lan guage pattern'. 

Generally, the changes are mechanical. They are not complete changes. Hence, 

this does not affect the results of this study on the wash back effect. (s \) 
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Chapter Five: Conclusion and Suggestions 

5.1 Conclusion 

This research tried to explore the wash back effect of the EHEEC English 

Language examination. Now, it is high time to reach a conclusion for the 

research under discussion. It is also worth basing on a rationale before 

concluding that the EHEEC English Examination has a wash back effect. 

Wash ba ck effect is an ambiguous educational situation that can trigger two 

psychological responses. These are individual or group interest and individual 

or group threat. Wash back is ambiguous because, on the one hand it IS 

perceptual. It depends on the individual's perception. On the other hand, it 

occurs with other educational variables that affect teaching and learning as it is 

mentioned in the review of the literature (sections 2.2 ). Therefore, the research 

consid ers this rationale and reaches the following conclusion based on the 

results of the data collected with the stated instruments . The study tries to 

con clude by answering the research questions raised in the sepecific objectives 

(l.3 .2) without re-stating the questions. The research results in the students 

and teach ers questionnaire show that the EHEEC E ngli sh Language 

examination has impact (wash back effect) on s tudents and teachers attitudes 

and on the classroom teaching learning process. It affects the teachers' 

altitudes of what and how to teach. It also influences the perceptions stu dents 

have about the study techniqu es and the content a rea to focus on. 

The results of the investigation of the preparatory courses syllabus and the 

interview with the expert at the test-designin g centre indicate that the 

preparatory class cour ses and the EHEEC English Exa mination have different 

objectives. :rhe entrance exam is aimed at placement whereas the aims of the 

preparatory courses are to develop students' language proficiency and prepare 

them for the entrance examination. - Sz.-
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The investigation about the sampling of content a reas and language s kills 

points out tha t there a re improvements. The comparison between the content 

a reas covered in the textbooks and the sample entrance examina tions in the 

m a teria l analys is show a substantia l correlation , which confirm th e samplin g 

improvem en ts . However, there are ma ny content areas (la nguage skill s and 

compon ents) included in the textbooks but that are n o t sampled in the EHEEC 

English examination. 

Hen ce it is crucial to sample content areas in the EHEEC English examination 

to m otivate studen ts to practice all content areas and to enhance positive 

wash back. 

The study also proves that there was no surveyor nationwide study made to 

identify th e negative or positive washback of the E HEEC English exa mina tion. 

In the study, the teachers response revealed that the activities, tasks a nd 

formats used in the preparatory textbooks a nd syllabus are not well reflec ted in 

the EHEEC English examination. This confi rms the exis tence of the mismatch 

between the activities, tasks and formats used in the textbooks, and the 

activ ities, tasks and forma ts that a re included in th e English entrance 

examination (EH EECE Of English) So it is to be fainl' to sample at least most (if 

not all) tasks and formats to initiate students to work for language profic iency. 

It is a lso found that test designers employ test specifications while designing 

the entrance Engl ish exam, but teachers, administrators and other concerned 

people do not know the specifications. Teachers and students do not have any 

information what contents a n d formats would be included in the entrance 

examinations. 

From the researc h discussion so fa r we can realize that the flaws that h(nder to 

con struct good tests and the inappropriate test methods used in EHEEc-5-3 
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English exam h ave wash back effect on students English language proficien cy 

development and students performance. , " ,~ ",' l" )' ~ 
I· 

Fina lly, there are some points to confess concerning the tabulated values . The 

predictive value of the quantitative variables used in the ta bles is not so 

powerful to show the wash back effect as the researcher might have expected . 

Anyhow, some of the quantitative variables (i tems listed in the tables) appeared 

better indicators compared to others. 

5,2 Suggestions 

The trend to use multiple c hoice item is th e common feat.ure of the 

contem porary casual a nd national tests. To foster positive wash back effect of 

such examinations (like the EHEECE) of English language there are m a ny 

things to be done by different groups in collaboration. 

The researcher forwards the following suggestions based on the findin gs in the 

study . 

• A la rge a mount of money, time and human energy is spent on EHEECE 

every year at individual school, regiona l and national level. [n order to 

make such fin a ncia l, time and huma n resource investment fruitful, clear, 

empirical, rational a nd well informed and well organized study about 

wash back should be made at a n ational level to bring improvem ents in 

language proficiency through testing. 

• The study shows the concerned people (test designers, curriculum 

planners, test administrators were not working closely with teachers 

concerning the entrance examination . Therefore, a collaborative work is 

needed on the pan of th ese groups to extenuate harmful wash back and 

foster positive washback of the EHEEC English language examination 

a nd guidance should be offered to h elp teachers to teach in the way 

intended . ~Lf 
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• It is good for test designers to specify the type of wash back intended 

while designing the entrance exam and make this wash back public 

• Th e IER Test centre need to have a n organized set of s pecifications that 

state the goals a nd objectives of the entrance examination of English 

language, wha t it intends to measure, what activities are supposed to be 

in cluded and which activities , tas ks a nd language elements students 

and teachers are expected to fo cus on . In addition , these test 

specifications a nd other documen ts in the test center shou ld be available 

for everybody to read , inves tigate and comment on them so that 

improvement in th e specifications as well as in the EHEEC English 

language examination could be achieved. 

• Curriculum planners n eed to revisit the su ccess of the specifications they 

provide to test designers and discuss limitations of the specificati on. They 

should a lso check whether the entrance examination includes the 

language skills and components students practiced or not. 

• It is very important to sample a ll la nguage s kill s and 

components fairly and to a pply a multiple of different formats 

in the EHEEC English examination in order to motivate 

stud ents to prac ti ce the la nguage skills fo r proficiency and to 

develop the teachers' confiden ce to leach the activities included 

in the textbooks. ~t 
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AppendiiCes 
Appendix, A 

Students' Questionnaire 

Dear stud ents, 

1'1· undertaking a research on t.hc impact the EH EEC English 
i';;dl11ination has on the classroom teac hing learnin g process a nd on 
stucie- nts and teach e rs att itudes us [l pa ll ia l fu lfill ment of my M.A Degree . 
! beli("ve vou r honest resoons(' to I his nups tinnn a irp will m;,kp thp 
outcome of this study fruitful. 

Th erefore , I a s k you to kindly complete this questionnaire by circling the 
letters of you r choice (s) or w r itin g your response on the space provided 
based on the instructions given . [<'or the writing part you can write either 
in Amharic or in Engli sh. 

Note: There is no harm on you for giving your ge nuin e response to this 
questionnaire. Above all , I ass ure you that the informat ion you give is for 
this research only an d will b e kept s ecrete. Don't write your name. 
Part I General Information 

1. Your Age ______ Sex _______ Gra d e ______ _ 
2 . Name of your school __________ _ 

3. Number of English periods in on e week ______ _ 
4. To tal numbe r of students in you r section _________ _ 

Part II Concerning s tudents' attitude of the representation and focus of 
language s kill s and e lements, test fo rmats activities and tasks. 
1. Do you read a nd practice previous EH EEC En glish exa min at ion 

pa pers? A. Yes B. No 

2 . Do you like to work in pairs or groups in the classroom? 
A. Yes B. No 

3. Do you think the language ite m s included in the textbooks a nd 
learning materials are s imila r with the language items that appear in Cb"O) 
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... 

the EHEEC Engli s h Examination? 

A. Often B. Sometimes C. Never 

4. Do you think the learning activities, exercises and tasks included in 

the preparatory textbooks for you to practice are relevant to the 

coming English language entrance examination? 

A. Often B . Sometimes C. Never 

S. The English language textbooks for preparatory classes focus on 

deve loping your language proficiency 

A. Gften 8 . S0metirne5 c. j\jever 

6. Th e English language course materials (textbooks ) focus on coppmg 

with EHEEC English Language examination 

A. Often B . Sometimes C. Never 

7. Do you use any of the following study techniques while preparing 

yourself for the EHEEC Engli sh examination? 

7. 1. Referring to previou s EHEEC English Examination 

A. Often B. Something C . Never 

7.2. Practicing language items similar in format to those items on the 

EHEEC English examination. 

A. Often B. Sometimes C. Never 

7 .3 . Practicing usmg the language inside and outside the 

class room 

A. Often B. Sometimes C. Never 

7.4. Enroll in g in EHEE examination preparation course outside 

regular class time. 

A. Often B. Sometimes C. Never 

7.S. Reading a lot of English grammar books. 

A. Often B. Sometim es C. Never 

8. How often does your English teacher focus on the following exercIse 

types in order to prepare you for the EHEEC English examination? 

8.1 Grammar exercises A. Often B. Sometimes C. Never (b (J 
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B. Vocabulary books 

C. Books that help you to d evelop speaking, lis tening writing 

and readin g skill s 

13. Which language elements and skill s do you want your teach er to 

teach you intensely? (please rank th em in the order of their 

importance to you , (For in stance , I for the most importa nt skill, 2 

for the next, etc.) 

13 .1 Grammar~~~~~~~~~~_ 

13 . 2 Vocabula.ry~ _________ _ 

l 3.3 Rwding ~~~~~~ __ ~~~~_ 

13.4 Speakin 5g ____ _____ _ _ 

13.5 Listenin g _~~~~~~~~~_ 

13 .6 Writin5g~~~~~~~~~~~_ 

14. Write your r easons for your ranking choice from (NQ 13.1-13.6) 

above,_~~~~~~~~~~~~~~~~~~~~~~~~~~ 

15. Please write your reasons for your choice of books you read to 

prepare yourself for th e entrance English exam 

16. If you do not like workin g in pairs in th e classroom English activiti es, 

write your reasons 

63 



Appendix:. B 

Te a c hers' Quest ionnaire 
Dear Teacher, 

I am currently conducting a research on th e wash back effect (influe nce) 
of th e Ethiopian Higher Education Entrance certificate En glish 
Examination as a partial fulfillment of my M.A degree. r believe that your 
genuin e response to this questionnaire has a great contribution to th e 
success of th e outcome of this study. Therefore, I kindly request you to 
be genuine and open to share your experience and give your replies by 
pu tting a tick (") mark in the boxe:s or writing your respon se on the space 
provided . 

Note: Do not write your name 

I assu re you th at there is n o h arm on you fo r glvm g your respon se 
openly. After a ll , the informa tion you give is for this resear ch on ly a n d 
will be kept confiden tial. 

Part I. General Information 

1. School you work in _____________ _ 
2. Your sex __________ Age ___________ _ 
3. Your qualification ________________ _ 
4 . Experien ce in teachin g (in years) ___ _ ___ _____ _ 

Part II regardin g content relevance, sampling of activities , tasks, test 
format in th e textbooks and syllD.bus and in th e EHEEC English 
exam. 

1. Do you think the EHEEC English Examination samples the four 
language skills and language compone nts (grammar, vocabulary, 
etc) p rac ticed in the preparatory learning materials p roportionally? 

DYes DNo 

2 . Do you th in k that learners ' proficiency un th e productive language 
kills (speaking and writing) can be exactly measured through multiple ({, 4) 
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o EHEEC English Exam tvpe formats o Formats similar to differe nt books available in the market 
14. The fact that the EHEEC English examination consists of mUltiple­

choice items influences the contents and methods of your teaching. 
o Positively 0 Negatively 

IS. When you teach preparatory classes students, which materials d o 
vour s tudents want to u se more") 

o Test- like worksheets and previou s entra n ce exams 
o Textbooks and rea de,"s 

o Materials tha t belp to develop la nguage s kill s (reading, 
s peaking, listening and writing) 

16. Which activitie s and task s do your students like to practice 111 the 
classroom? 

o Activities and tasks that are presented in the textbook 

o Exam-like ac tivities 

D Debating-informal discussion and writing composition 
17. Which area of language activities are your prepa ratory class students 

most interested in? (More than one answer is possible). 

0 Grammar 0 Vocabula ry 

0 Reading 0 Spealdng 

0 Listening 0 Writing 
18. Which skills/sub ski ll s a re not assessed 111 the EHEEC English 

examination? (More than one answer is possible) 

0 Grammar 

0 Vocabulary 

0 Reading 

0 S pea king 

0 Liste nin g 

0 Writing 

19. Write your reasons for your choice ofno .18 
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20 . If you agree with the idea that there is a mismatch between the 

activities , exercises and tasks in the textbooks and the activities and 

tasks in the EHEEC English examination, h ow does this affect you r 

teaching? ____________________________________________________ _ 

2 J . If you agree with the idea that your students do not like to work on 

the activities included in the textbook state ____________________ _ 

:::2 . if you have any problem in using the English textbook to teach your 

preparatory class students , please state ______________________ _ 

23. If you agree tha t the multip le-choice in the EHEEC Engli sh 

examination influences the content and m ethod of your teaching state 

your reason ____________________ _ 

24. If you agree that you h ave chan ged your teaching m ethodology 

becau se of the entrance En glis h examination explain your reason 
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writing and lis tening? 

7. How do you view the impa ct/influence the entrance Englis h 
language examination exert/put on the content and method 
teachers are using in the classroom? 

8. Are th ere particular areas In the textbooks the entran ce 
examination focuses on? 

9. Does the Entrance examination represent the for language skills 
fairly? 

10. Would you state the differen ces between the previous ESLCE and 
~Le EHEEC Examina tions concerning Engli sh language? 

11. Is there any study undertaken on the impact of the entrance 
examination in your organization/ department? 

12. Do you follow the sylla bus when you design the en trance 
examination ? C b'l ) 
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APPENDIX 0 
Ethiopian Higher Education Entrance Certificate 

English Examination 
Ginbot 19971May 2005 

BOOKLET CODE 11 
Time Allowed 2 hours 

SUBJECT CODE 01 
Number of Items 120 

SECTION ONE: Word Order (1-4) 

DIRECTION: The following words are not in the proper order 
When put in the right order, they give correct English sentences. 
Choose the correct sentence from the given alternatives and blacken 
the letter of your choice in the separate answer sheet provided 

1. If you want to study, you have to succeed hard. 

(A) If you succeed hard, you have to want study hard. 
(B) If you have to succeed, yo u want hard to study. 
(C) If you want to succeed, you have to study hard. 
(D) If you study hard, you have to want to succeed 

2. S~nior Challenge Cup held in Addis Ababa was the Al Amoudi . 

(A) Al Amoudi was held the Senior Chal lenge Cup in Addis 
Ababa. 

(B) The Al Amoudi Senior Challenge Cup was held in Addis 
Ababa. 

(C) Al Amoudi Senior Challenge held in Addis Ababa was 
the Cup. 

(D) Addis Ababa was held in the AI Amoudi Senior 
Challenge Cup. 
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2 
, 

BOOKLET CODE 11 SUBJECT CODE 01 

3, The 11 September attack entered the world has after a new era, 

(A) The world 'has entered a new era after the September 11 
attack 

(8) A new era has entered the world after the attack 
September 11, 

(C) After the world the 11 September attack has entered a 
nev./ er3.. 

(D) A new era has the 11 September attack entered after the 
world, 

4, He had been a bad fall ever since last year and he has off work, 

(A) He had a bad fall last year and he has been off work ever 
smce, 

(8) He has been off work last year and since he had ever a 
bad fall 

(C) He had a bad fall ever since and last year he has been off 
work, 

(D) He has been a bad fall ever since he had off work last 
year. 

u' 
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BOOKLET CODE 11 SUBJECT CODE 01 

SECTION TWO: Paragraph Coherence (5-10) 

DIRECTION: The sentences a-e in each of the questions from 5-10 

make up one paragraph . But the sentences are not in the correct order 

There are four alternatives given in each case. Choose the letter of the 

correct order and blacken the space that corresponds to your choice in 

the separate answer sheet provided. 

5. 

6. 

a. 
b. 
c. 
d. 
e. 

An example is their use while driving. 

They allow you to keep in contact all the time. 

Mobile phones are very useful 

But they can sometimes be risky 

Drivers should therefore be careful in using mobile 

phones 

(A) d a e b c (C) e a d b c 

(B) c b d a e (D) c b e a d 

a. 
b. 
c. 
d 
e 

We must therefore understand and support this scheme . . 

College education is very expensive 

It cannot be covered by government alone. 

Students must also share a part of the expenditure. 

That is why cost sharing is introduced . 

(A) b c d e a (C) c d a b e 

(B) b a e c d (D) a c dc b 
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BOO},: rET CODE 11 SUBJECT CODE 01 

7 

8 

9. 

a 
b 
( 

,~ ...... 
p. 
~. 

(A) 
\.0) 

a. 

b 
c. 

d. 
e 

(A) 
(B) 

a. 

b 

c. 

d. 

e. 

(A) 
(B) 

You cannot therefore blame me for all the fault 
But I also know that I am not a dev iL 
I know I am not a saint. 
You must also share part of the blame. 
Otherwise, you will be very unfair 

d e a b c (C) a b c d e 
<.; b e d a (D) c b a d e 

After 1'd waited for a week, I wrote them a letter, but still 
nobody came. 
I phoned the company, but nobody came. 
After phoning again, I went to see them, and they sent 
me a man round . 
Two months ago I bought this fridge 
I'd nothing but trouble from it. 

d b ace 
d e abc 

(C) bed a c 
CD) deb a c 

Jealousy, on the other hand , is the feeling or thought that 
we might lose something that we already have 
It could be the neighbor's car or the classmate's hi gh 
scores on a test. 
Envy is the feeling that we want to llave something that 
we do not have . 
A jealous husband fears he will lose his wife; a Jealous 
child fears losing a parent' s love to a new sibling. 
The terms jealousy and envy are often used in place of 
each other, but there is a basic di stinction between the 
two. 
e c ba d 
cab e d 

(C) e cad b 
(D) e d c b a 
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BOOKLET CODE 11 S UBJECT CODE 01 

10. a. It would seem that there are a few criminal s in the trade 

who the police know all about, but who are very difficult 

to catch. 

b My friend suggested go ing for a drink in a pub 

c The other day I bumped into an old friend of mine v"ho 

now works in the car trade. 

d. I was amazed at some of the stories he told me about th e 

car trade. 
e. The pub was a kind of cellar with old wooden tables 

(A) c dab e 

(8) c bed a 
(C) e bad c 

(D)_ bed a c 

SECTION THREE: Reading Comprehension 

DIRECTION There are two passages in this section. Read each 

passage carefilily and answer the questions based on it Each question 

is followed by fou r alternative choices, A-D. Choose the best 

alternative and blacken the letter of your choice in the separate answer 

sheet provided 

PASSAGE 1(11-20) 

Abebe Bikila's Marathon 

Before that race, on th e next-to-Iast night of the J 960 Olympic Games, 

Abebe Bikila \vas an obscure runner from Ethiopia, utterl y anon ymo us 

to the world's sporting press. A li ttle over two hours later, Bikila had 

established himself as the fastest marathoner in history. He would go 

on to win, wi th surprising ease, the 1964 Olympic marathon in Tokyo , 

Japan He would suffer a tragic auto accident that would paral yze him 

from the waist down , and he would die prematurely at age 4 I. But it 

..... 
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was in that one race, at the Rome Olympics, that Bikila became one of 
the great champions in Olympic history. 

Since Emil Zatopekof Czechoslovakia swept the Olympic distance 
runni ng events in Hels inki , Finland, in 1952, no runner had come 
forward to dominate international competition. The favorites in 1960 
included Sergei Popov of the Soviet Union, owner of the previous 
fas test marathon time of 2 hours 15 minutes and 17 seconds, and 
A bdesalem Rhadi of Morocco. Before the 1960 Games, Bikila had 
run only two marathons in his life - both in his native country. 

At the start, Bikila was lost in the crowd, distinguished only by the 
fact that he ran without shoes. He moved slowly through the pack, 
and at 10 km (62 mi) he was running easi ly in third place behind the 
leaders , Allah Saoudi of Morocco and Arthur Keily of Great Britain. 
At 20 km (12.43 mi), almost halfway, Rhadi and Bikila took the lead 
togcther. They ran stride for stride the rest of the race, until Bikila 
broke away with only 1000 m (3280 ft) to run . Bikila sprinted easily 
to the fini sh, 30 seconds ahead of Rhadi. He was the first man from ' 
East Africa to win an Olympic gold medal. . 

The image of the barefoot champion captivated the world, and 
overnight Bikila became a national hero in Ethiopia. After the race, 
the wo rl d press produced stories clairning that he ran barefoot because 
hi s impoverished country could not provioe its runners with track 
shoes. In truth , Bikila had received a new pair of competition shoes 
only days before the race. Finding them uncomfortable, he decided to 
run barefoot - as he had many times during training runs at home. 

After captur ing the Olympic marathon title, Bikila almost vanished 
from international competition. Four years later, at the Tokyo 
Olympics, he was still recovering from an appendectomy when he 
toed the starting line. The outcome, however, was never in doubt: not 
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only did Bikila destroy the field, winning by the largest margin in 

Olympic history (4 minutes 8 seconds), but he casually loosened up 

afterward with a session of calisthenics on the Olympic Stadium 

infield. As of the 1996 Olympic games, no other runner had won two 

consecutive Olympic marathons. The great A ustralian distance runner 

Ron Clarke called Bikila's Tokyo marathon "the greatest performance 

ever in track and fie ld ." 

At age 36, Bikila came back for the 1968 Olympics in Mexico City, 

but a stress fracture in his left leg forced him to drop out of the 

marathon after 16 km (about lOmi) A year later, Bikiia wrecked his 

car on a road near Addis Ababa. Suffering a broken neck, he was 

confined to a wheelchai r for the remainder of his life In 1973, B i k i I a 

died of a cerebral hemorrhage. 

11. What does the expression, "anonymous to the world 's sporting 

press" mean? (Paragraph 1, lines 2 and 3) 

.(6) Abebe Dikila was popular in his country. 

(B) The world 's sporting press did not support Abebe Bikila 

(C) Abebe Bikila was not known by international sports 

journalists. 
(D) The world's sporting press did not have a name for 

Abebe Bikila. 

12. Where did A bebe establish himself for the first time as the 

world 's fastest marathoner? 

(A) Mexico City 
(B) Addis Ababa 

(C) Rome 
(D) Tokyo 

13 Who dominated the Olympic distance running before the Rome 

Olympic Games? 

(A) Allah Saodi (C) Abdesalem Rhad i 

(B) Arthur Keily (D) Emil Zatopek 

= rot 
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14 Before the 1960 Olympic Games, Abebe Bikila had run the 
Marathon __ 

(A) several times abroad 
(B) only twice in his country 
(C) in his country and in Tokyo 
(D) two times-in Rome and Tokyo 

15 Which list shows the then best known marathon runners who 
participated in the 1960 Ol ympic Games 

(A) Abebe Bikila and Segei Popov 
(B) Em il Zatopek and Sergei Popov 
(C) Arthur Keil y and Abdesalem Rhadi 
(D) Abdesalem Rhadi and Sergei Popov 

16. Which is the correct order of places, from the earliest to the 
latest, where the Olympic games were held? 

(A) Mexico C ity, Tokyo, Rome, Helsinki. 
(B) Tokyo, Rome, Mexico City, Helsinki. 
(C) Helsinki , Rome, Tokyo, Mexico City 
(D) Rome, Hels inki, Mexico City, Tokyo 

17 Whv did Abebe run barefooted? 

(A) He didn't like to run with shoes on. 
(13) He found the shoes not comfortab le. 
eCl The pCiir of shoes he was given was new 
(D) Beca use his country could not provide him \\i th shoes 

77 
. " . - - .. . . ' - -.. . . --' .. ...... - ,-. __ ... --- ..... - .. - --.. . -. --'. ---'--'~-"-~ -- . .- - . - -. . - - , .. -----
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18. Which one of the follo wing is true about Abebe Biki la? 

(A) He died young 
(B) He died of appendectomy 

(C) He cou ldn 't afford shoes; he run barefooted 

(D) He was famous in his co untry berore 1960. 

19. The above passage consi sts of the fo ll owing id eas, but the ideas 

are not I isted in the order they appear in the passage Select th e 

letter that shows the con ec( order. 

I. the event. 
2 history of Olympic games 
3. the last days of Abebe Bikila. 

4. the summary 
5 the effect of Abebe Bik il a's performance. 

(A) 1 2 3 4 5 
(B) 4 2 5 1 3 

(C) 4 2 1 5 3 
CD) 3 1 5 4 2 

20. What is the attitude of the wri ter towards Abebe Bikila? 

CA) sympathetic 
CB) e n V IOUS 

'1$ 

C C) crit ical 
CD) undec ided 

===========;;;;
",_","."===="","_O«":.'I:",,,,,;;;;_;;;;;.~;;:;;;;;;~;;;;. ===,,","",. ' .... ~~"'-.-. 
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PASSAGE II (21-33) 

UNITED NATIONS 

The United Nations (UN) is an international organ ization of countries 
created to promote world peace and cooperation The UN was 
founded after World War II ended in 1945. Its mission is to maintain 
world pe(1ce, develop good relations between countries, promote 
cooperation in solving the world'~ problems, and encourage respect 
for human rights 

The UN brings together countries that are rich and poor, large and 
small and have different social and political systems Member nations 
pledge to settle their disputes peacefully, to refrain from using force or 
the threat of force against other countries, and to refuse help to any 
country that opposes UN actions. 

Each country, no matter how large or small, has an equal voice and 
vote. It is also expected to pay dues to support the UN. As of 2003, 
the UN had 191 members, including almost every country in the 
world. 

The UN's influence in world affairs has fluctuated over the years, but 
the organi zation gained new prominence beginning in the 1990s. It 
was awarded the Nobel Peace Prize in 2001 Still , the UN faces 
constant challenges It must continual ly secure the cooperation of its 
member nations because the organ ization has I ittle independent power 
or authority But getting that is not always easy . Many nations are 
reluctant to defer their own authority and follow the dictates of the 
UN. 

The UN today has the same basic purpose and structure as it did when 
it was founded in 1945 Its primary purpose - and greatest benefit - is 
to maintain \,\'orld peace That, in turn, helps encourage business and 
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international trade In addition to that primary missi on, the UN serves 
its member countries in a variety of other ways. The UN prov ides a 
forum for countries to promote their views and settle conflicts without 
vio lence. It allows countries to cooperate to so lve \\o rl d prohl em,:. 
such as poverty, disease, and environmental degradation. It SCi ... l~ S as 
a symbol of international order and global identity It promotes and 
coordinates economic and social progress in developing cOllntries, 
with the idea that such problems create sources of conflict that can 
le:;.d t::> W:;'L The UN helps coordinate the work uf hunJ reds or 
agencies and programs, both within its own organization and outside 
of it. !talso collects and publishes international data 

Taken from Microsoft Encarta 2004 

21. How old is the UN? 

(A) 45 years (C) 55 years . 
(B) 50 years. (D) 60 years. 

22. Which one of the following is the most important purpose of 
the UN? 

(A) Keeping the peace of the world . 
(B) Helping fight poverty and di sease 
(C) Taking big and small countries as equal partners. 
CD) Creating agencies to serve the people of th e worl d. 

2]. The aI1icle implies that the UN has not always been successl\Ji 
in accomplishing its mi ss ion, because of one of the lo llolling 
Which one is it? 

(A) The resources available to it are not enough 
(B) Member countries are not pay ing serious atten tion 
(C) It has no independent power to enforce its auth ority 
(D) Its attention is directed at eradi cating poverty and 

disease 
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24. Which one of the following is false according to the passage? 

(A) All countries in the world are members of the UN. 

(8) Every member country has equal sta tus in the UN 

(C) The UN works with agencies that are a part of it and 

those that are not. 

(D) The UN is an important internati onal organization with 

all its failures and weaknesses. 

25 The underlined word, maintain (paragraph 1, line 3) means __ _ 

(A) keep (C) prevent 

(8) repaIr (D) apprecIate 

26 The underlined word, oledge (paragraph 2, line 3) means __ 

(A) oppose 
(8) promIse 

(C) predict 
(D) propose 

27. The underlined word dues (paragraph 3, line 2) means __ 

(A) debts (C) attention 

(8) homage (D) contributions 

28 The underlined word defer (paragraph 4, line 7) means __ 

(A) gIve up (C) depend 

(8) obsef\c CD) :;;:l!:1!'\ in 

29 The underlined word It (paragraph 3, line 2) refers to _ _ 

(A) '·Ok 

(8) the UN 

===~=~~.--.=--=
== 
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) T he underlined word that (paragraph 4, l ine 6) refers to __ 

(A) the organization 

CB) member nations 

(C) getting cooperation 

CD) independent power or authority 

1. The underlined word Th1t (paragraph 5, line 3) refers to __ 

(A) prImary purpose 

(B) international trade 

(C) maintaining world peace 

(D) basic purpose and structure . . __ .. ~ ,- - , .' 

52 . The underlined word such (paragraph 5, line 11) refers to ___ . 

(A) conflicts leading to war 

(B) international order and global identity 

(C) sources of conflict in developing countries 

(D) poverty, disease and environmental degradation 

33 The underlined word It (paragraph 5, line 14) refers to __ 

(A) the UN 
(B) work of agencies 

(Cj ager,cy vy;::lir. UN 

(D) agency outside UN 

. , .. ~~ ............. ' 
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SECTION FOUR: Vocabulary 

A: Com pletion (34-40) 

DIRECTION: Questions 34 - 40 are incomplete sentences. There 

~ 1IC; f)UI alternative worris, A-D, given below each question . Choose 

th ,~ word that best completes the sentence alld blacken the letter of 

:rour choice in the space prov ided in the answer sheet. 

34 

35 

I am not sure if he is _ _ -', but I have tried to help him as 

much as I can. 

(A) hGpPY (C) ti red 

(8) sad (D) asleep 

If you cannot make it to the meeting, we can put it _ _ _ fo r 

some time. 

(A) out 
(B) on 

(C) off 
(D) over 

36 I know he is not inte lligent; but he is not stupid __ _ 

(A) 
3 \ 

, J 

neithe r 
although 

H is remarks \\\:re 

(A) 

(8) 
vague 
. I 

Incomplete 

--

(C) ei ther 
(D) t!)(l 

; he has angered many people. 

(C) contradictions 
(D) distasteful 

r C D I·; .!! ' 
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38. ' He was _" __ from his post on corruption charges. 

(A) promoted (C) sacked 
(B) transferred (D) elevated 

39. They were to kill each other; however, I saw them 
together at a wedding. 

(A) promlsmg (C) threatening 
(B) hoping (D) thinking 

40. Could you give me some on this, please? 

(A) . mqUlry (C) advice 
(B) query (D) advise 

B: Substitution (41-51) 

DIRECTION: Questions 41 - 51 each has an underlined word or 
phrase. There are four alternatives A, B, C and D, given after each 
sentence. Choose one word or phrase that best keeps the meaning of 
the given sentence if it is substituted for the underlined word or 
j:lhrase Then blacken the letter of your choice in the space provided 
in the answer sheet. 

41 . I was dismayed to hear that my proposal was not accepted 

(A) confused 
(8) disappointed 

-= 
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(C) disapproved 
(D) dissati sfied 
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42. S ince the last drought, there has been a scarcity of grain 
products on the market 

(A) avail ability 
(8) abundance 

(C) gap 
(D) lack 

43 Nowadays, pa rents who have to pay for the education of thei r 
children find the ir sav ings dimini shin g: because of the high cost 
of education 

(A) e nhancing 
(8) decreas ing 

(C) re inforcing 
(D) rewarding 

44. My mind is entangled by many problem s. 

(A) occupied 
(8) questioned 

(C) blocked 
(D) worried 

45 He was breathless when he arrived home. 

(A) hungry 
(8) angry 

(C) ill 
(D) tired 

46 As long as it is done with consent, resettlement is good for the 
country. 

(A ) arrangement 
(13) disc uss ion 

85 

(C) agreement 
(D) motivation 

~ .. , . ...-~;o;;_=============;;;;=;;;;. .. ~;;; ..... ;;;;.====== 
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47. A number of factors has contributed to the apparently 

decreased supply of salt . The depletion of the sl!pply may 

cause its price to go up. 

(A) boosting (C) reduction 

(B) enhancing (D) availability 

48. My sister attrLbJ.l!Ys. her success to the support she received 

from our rich grandmother. 

(A) asks (C) doubts 

(B) makes (D) ascribes 

49. The Ethiopian Airlines built a good reputation by providing 

good service, on-time arrivals and safe flying. 

(A) fame 
(B) pnce 

(C) repetition 

(D) success 

50. I gave up my job to concentrate on writing. 

(A) left 

(B) changed 

(C) improved 

CD) postponed 

51. You can't look down upon me; I'm as good as you are . 

CA) object to 

CB) underrate 

EHEECE English 1997/2005 
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CC) Ignore 

CD) ridicu le 
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SECTION FIVE: Grammar 

A. Completions (52-78) 

DI!<ECTION : Questions 52 - 78 are incomplete sentences. There 

are lour alternative words or phrases, A - D, given below each 

question. Choose the word that best completes the sentence and 

blacken the letter of your choice in the space provided in the answer 

sheet 

-, 
)~. 

53 

54 . 

55 , 

If I ___ yo u, I'd study hard 

(1\ ) were 
(B) had bee!1 

CC) would be 
CD) was 

_ _ __ bad he/she may be, you can never want to hurt 

vo ur ch ild 

(A ) Although 
(B) In spite of 

(C) However 
(D) Nevertheless 

[ first stud ied engineering Then, I _____ another degree 

in bus iness adm in istration 

(A) rlirl 
, ' . 
( 11 ) had clone 

(C) was doing 
CD) done 

l"m pl~lil nll1 g to do business with a partner. 
-----

, \ I 
1, .- \ 

(13) 

i Hll c 
much 

(C) some 
(D) a few 

'67 
_~ ___ "":_-_C-;;';;;;j'=======", ___ ============ 
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56. If the team had played better, it _____ won the match. 

(A) could have had 
(8) might probablv had 

(C) co uld have 
(D) had had 

57 1 always enjoy ____ to reggae music . 

(A) to li sten 
(8) listening 

(C) li sten 
(D) li stened 

58 I think he has done something; he is looking ____ his 
shoulder 

59. 

(A) on 
(8) after 

(C) over 
(D) above 

You can say ___ _ you like; I am not bothered 

(A) everything 
(8) anyth in g 

(C) somethlllg 
(D) nothin g 

60 Whi ch team is ____ , Tanzania or Zanzibar? 

(A) weakest 
(8) weaker 

(C) th e weakest 
(D) w~ak 

61 On IllS \Vav to the office, he stopped ____ his friend in 
hospital. 

(A) to visit 
(8) vIsIting 

EHEECE English 199712005 

(C) for visit 
(D) in visiting 
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62. The regulation affects everybody the board. 
-----

(A) along (C) over 

(B) across CD) off 

63. East African football is not that of West Africa . 

(A) so better than (C) more than 

(8) as goor! as (D) less aeracti ve 

64 Come on I Let's do about it. It requires action. 

(A) nothing (C) anything 

(B) something (D) all things 

65 He a teacher all h is I ife He h<!s' had no other Job 

(A) IS (C) was 

(8) had been (D) has been 

66. She has decided not him. 

(A) to marry (C) marry 

(8) marryIng (D) to have married 

67 . There was no food left when I returned They 

everv1hin a 
J • '::J ' 

(A) had eaten 
(B) \;.Tre eat Ing 

/eC) have e~::';d 
,(D) at'~ 

.. "-------.• ,:,,<>.=.:ouw:;'5:II,;:E1.i " 
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68 It took twelve hours to gel to 'j Ol:i,) ____ _ 

(A) but we managed to do it In eight hours 
(8) however our team leadcI i\c.S asleep 
(C) there fore Tokyo was a bed;liCul eny 
(D) and we \\ere exhausted when we arrived. 

69. The exam will have finished by noon ____ _ 

(A) 
(B) 
(C) 
(D) 

most students left the exam hall soon 
it was verv difficult -
so, I will see you then 
because there was nobody around 

70. The academic commission meeting was to have taken place in 
the new auditorium -----

(A) and it was well attended 
(8) but had to be cancelled at the last moment 
(C) and several decisions were arrived at 
(D) however, all members turned up on time 

71. shops should open on Sundays led 10 a heated 
discussion 

(A) The suggestion that 
(lJ) When he said that 
(C) Because they wanted that 
(D) He argued that 

'Ie) 
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72 No sooner had he drunk the coffee 

(A) he said he wanted more 

(B) he didn't like it 

(C) I asked him to take InUre 

(D) than he began to feel alert 

SUBJECT CODE 01 

-----

73 In sciencl.:, empirical ev idence is not hard to 

(A) conle by (C) look th'ough 

(B) co me through (D) look at 

74. The reporter was flooded letters 0 f complaint t[OiTi 

readers. 

(A) at (C) with 

(B) by (D) on 

75 Can I you a 
. , 

qUICK drink before 

lunch') 

(A) interest-on (C) ask-to 

(B) invite-to (D) treat-for 

76 Police seem to have fai led to any ev idence about 

the crime 

(A.) brea:: through (C) c(!:r ',' on 

fD) \U \U:i1 up (D) , . \1) i· 'I - :, ; 1 
~ , .. ,;" ) . : l, I 

7"7 Y:1I:, . ". :.her's absence from class til IS -'~!nc .< ', c 

; ;';: :c." .: momh 

(A) 

(8) 
::~ : iL!3 ls to 
;n:.·'r;'",,'S ou t at -, -, -::::;.\...- " 

'{1 

(C) 
(D) 



/8 One has to fight relentlessh to 

\J\) do d\Vay \\ilh 
, B) put up with 

B. Sentence Connectors (79-88) 

S" 'S ,,'r Fr' (" 'nf"~ 0' 
, ,) .I ' '- f " u J L j. 

__ ~~ __ cOfruptiol1. 

/0\ 

'-- ) look bmard to 
come ll i' with 

DIRECTION Read the following shOTt passage carefully Then for 
the blank spaces from 79 ~ 88, find the word/phrase fro m the choices 
given that bes t fits in each space and blacken the letter of vour choice 
in the space provided in the separate answer sheet 

The Scienti fic Atti tude 

It is com mon to think of a fact as something that is unchan ging and 
abso lu te (79) in science, a fact is generally a close agreement 
by competent observers of a series of observations of the same 
phenomena, (80) ,where it \Vas once a recognized fact that the 
earth was fla t, today it is a fact that the earth is round A sc ientifi c 
hypothes is, (8 1) ,is an educated guess that is on ly presll nled to be 
factual until demonstrated by experiments (82) a hypo thes is has 
been tested over and over again and has not been contradicted, it may 

~ , . 
become known as a law or principle (83) a scientist believes a 
certain hypothes is, law, or principle is true but fi nds conLradiClO[\ 
ev idence, (84) , in the SCienti fic sp ir it the hypothes is, law 01 

principle is chan6ed or abandoned \ .i th little regard fo~ re putation or 
allthorit\, of the perSOilS advocating it (85) , the grea tl y respected 
CJI':CK philosopher Aristotle (38-+-322 Be) claimed that an object falls 
at a speed proportional to its weight This fa lse idea was held to be 
true for more than 2000 years (86) Ari stotl e's compellin g 
allthollty, In the scient ific spir it (87) ,a single ve rifiable 
experiment to the cont rary outweighs any autho rity, (88) re pulCltion 
or th.: number of followers or advocates In modern scicncc, 
argument by appeal to author ity has littl e value 
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79. (A) Although (C) Si milarly 
(B) But CD) Then 

80. (A) For example CC) On the contrary 
CD) However (D) Therefore 

81 (!\ ) on the other hand (C) similarly 
J 

(13 ) moreover and so on (D) obviously 

82 CA) Until (C) But 
(8) Before (D) When 

"3 /) . (A) In spite of (C) If 
\b) For one thing (D) Consequently 

84 (A) thus (C) however 
(B) smce CD) then 

85. (A) When (C) Until 
(B) For Example (D) But 

86 (A) since CC) because of 
(B) unt il CD) in spite of 

87 (A) ill summary (C) on a similar vein 
rR) h O\vevt:: (D) for example 

°8 VI) 
• 1 . e- (C) either o . regarC l<:S5 01 

(8) pertam:;' g to (D) despite 

I£}?/ · i .. 
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C. Ph rasal 'Word Onlu' IW} -- 9'7) 

DIRECTIOl\; Belo\\ i, :'" : ' ': ).:;_!e r \\T itlcn by Q stud ent stulh ing 
in the 'L!K. l-io\\"cver; S;'<~ . : > '~.~~~~~ (:~'e n:1S~~ln~. r~)t';osc th:.." 
best word/phrase 10 rill ill Ij -. '_,_;;; .·::cd gap.' ,md bLI~ ~CIl til( kClC! ui 

your choice in the space Oll the <p:q·<lIC ilnS\\er sheet 

l' Ul "Vddil lg iJlis lcLlel ill)lil _ \~~~jL~_ nat. ill S tr (~ U~J~~ . /~\.;Ll10ugil ;i-':) 

modern , it 's in 90 building _.2 L WilS totally renovated last Yt'ar. 
and the 92 beams have been kept in the sitting room It' s quite 
small , and is il 93 one persoll b Ui it 's ~. Th e sitting room leads 
on to 95 which is full o f \'.onderflll vel low and led flovv'e rs ilt the -
mOll1_~nt Stratford is a ~ and is very qui et in tile winter At the 
moment, thollgh, ln ti-ie m-iddl e olthe tour ist season, the traffic is 97. 

89 

90 

91 

92 

o~ 
.1:l. 

CA) my beau tifu! ne\\ 

(B) my new beautiful 

(A) al1 cnl!reh old 
(13) an old entlrc 

(A) \"ilich 
(8 ) \\lIu 

(A) \\ood Orlglil 
(13) original \\ooden 

(A) SUitable l1at fo r 
(B) sli ited nat for 

(e) 
(D) 

(e) 
( [) ) 

(ei 
(D) 

(e) 
I t)· \ 
\ ' ) 

(e) 
( !) ) 

94 (A) C\l reme cOlllfo rtabk Il): me 

([3 ) u)!llpldch com1Cl! l :,ilic !()f me 

(el ,'u!1lConab h ' c :\tr l'J11~' I;-~r me 
(D) C!llllronabl\ comp l,',,' in' '~lc 

'f.+ 

bCaUl!full11\ 11 [,\\ 
-' 

an old cntll ,~h 
(\ vel'.' old 

\1 hal 

fl .. 1i SL!!i~lbJ..' lel 

11
· , 

...., 1 L ! .• '~ 1.:'> j • 
(" S!lt!l.,-\...~. J!: 
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95. (A) a similar garden to yours 

(8) a garden similar to yours 
(C) similar to your garden 

(D) your s imilar garden 

96. (A) small nice town 

(8) nice town small 
(C) town nice small 

(D) small town nice 

97. (A) extremely terrible 

(8) honestly terrible 
(C) appreciably terrible 

(D) absol utely terri ble 

SECTION SIX: Punctuations (93 - 102) 

DIRECTION The following questions re late to different aspects of 

writing Each question is fol lowed by four alternati ves , A-D. Choose 

the best alternative and blacken the letter of your choice in the space 

provided in the answer sheet. 

98. Which one of the following is correctly punctuated? 

(A) He cried; she tried to comfort him ; and they made up. 

(8) He cried, she tried to comfort him ; and they made up. 

(C) He cried, she tried to comfort him, and they made up. 

(D) He cried; she tried to comfort him, and they made up 

99. Which one of the following is correctly punctuated. 

(A) "Fire I," he shouted. 

(8) You must bring a pen; a pencil and an eraser. 

(C) He asked "what is your name?" 

(D) The teacher cleaned the blackboard - and wrote notes on 

it 

EHEECE English 199712005 !ERIAAU 
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100. Which one of the following is correctly punctuated? 

(A) The director asked, "Whom did vou talk to, your mother 
or father?" 

(8) The director asked", whom did you talk to; your mother 
or father?" 

(C) The director asked, "whom did Y01l talk 10; your !!lother 
or father?" 

(D) The director asked, "Whom did you talk to? Your mother 
or father"? 

101 Which one of the following statements requires a semi-colon? 

(A) r have a 1998 Toyota car my brother a 1994 one. 
(8) He is hardworking generous and polite. 
(C) I am not sure if] agree with you 
(D ) Guess what I found when I opened the parcel a di gital 

camera 

102. Whi ch one shows the correct punctuation of the followin g to 
give a meaningful written sentence? 

Punctuation is not very interesting to study co rrect punctuation 
does however make wr iti ng easier to read 

(A ) Punctuation is not very interesting to study, correct 
punctuat ion does however; make writin g easier to read 

(8) Punctuat ion is not very interesting to study; correct 
punctuation does however, make writing easier to read 

(C) Punctuation is not very interesting to study correct 
punctuation does However, make writing easier to read 

(D) Punctuation is not very interest in g to study correct 
punctuation does: however, make wrIting eas ier to read 

'16 
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SECTiON SEVEN: Writing (103 - 107) 

DIHECT!ON Read OlltStlO!1S l 03-1 07 carefulI'. Then choose th e , . 

CO!;·'.' l'l JilS"'er out of the laUf aitcrnnrives and ['!,lden the space that 
cor~cspo!ids to the letter ot'your choice on a separate ans\Ver sheet. 

103 ira piece of wri li ng begi ns with, "Love is a very po\verful 
force, it conquers barriers 01 colo ur, l aCe, religion and cul ture. 
It thrives on mutual i1UrtLL Ing o f each other . ," it is very likely 
that the wr iting is 

(!-\) argumentation 
(B) narration 
(C) descript ion 
(D) expos ition 

104 ff a piece of writlllg finishes w ith, "---- So, as I have tned to 
sho'vv above, the e\idence proves that li fe In the city is better 
than life in the countryside," it is very likely that it 

, 
1 tr; 

IS -----

(i\) exposition 
(B) narration 
(C) argumentation 
(i)) descri ption 

\\"11Icl1 (Inc of the lollo\\lllg IS an appII':'r'j;tce CiV~!ll", 

!armal !cuer? 

i \) Cood Bye 
.) \ ·.· ·"'Ic ,c>rpl\· \ ·t'\11r~ \ . ) I ... "-' \,..- ' j "_ I __ 

I.e) :)cc: yo u 
(0) Tilke care! 

~ 

1 \J i ti. 
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109. Your friend How about a dr ink? 

You 

(A) I don 't drink . 
(8) Pepsi, pl ease. 
(C) That sounds nice, thank you. 

(D) Drinking is bad for health. 

SUBJECT CODE 01 

110. Rece iver 
You 

Ethi0pian Airlines. May j help you? 

(A) Please help me 
(8) Thank you 
(C) No, I don 't need any help. 
CD) Could I speak to the Manager, please? 

I II. Your friend Israel must leave occup ied Palestinian Territory 

You 

CA) You are anti-IsraeL 

(8) I don ' t agree with you 
(C) Palest inians are terro rists. 

(D) Yes, it mustn't stay on. 

112 W'l iter Can I get you anything else? 

YO LI 

(A ) No, thanks I'm fine 
(B) Please. 
(C) Yes, pl ease Bring me the bil L 

(D) Thanks 

I 

I 
J 
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1 13. Your friend 1've a bad toothache. 
You 

(A) Toothache gives you a headache too. 
(B) If! were you, 1'd go to a dentist 
(C) You must have eaten bad food 
(n) Tnothache,> Rre very painful 

114. Y ourfriend: What. . .. .. this means. . ..... I think ...... . 
You 

(A) I don't agree. 
(B) It's a shame. 
(C) Pardon me. 
(D) If! were you, 1'd speak louder. 

115 . Your friend Good bye and all the best 
You 

(A) I miss you. 
(B) See you later. 
(C) It 's my pleasure. 
(D) Thank you. 

116. Customer Do you have a changing room? 
Shop assistant 

(A) We don't change here. 
(B) Certainly It's over there . 
(C) The rooms are too narrow. 
(D) No. Thank you. 

IERlAAU 
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117 . Joh n Cou ldn't you leave work early? 

Jane 

(A ) Yes, I cou ldn't. 

(B) Yes, at what time? 

(C) Yes, I am hardworking. 

(D) No, I' ve got too much to do 

SUBJECT CODE 01 

118 Teacher Don ' t you want to wai L to fi nd out the res~J!ts ') 

Student 

(/\) Yes, J find out the results 

(B) No, I th ink I' ll come back later. 

(C) No, I \\ant to find out the resu lts. 

(D) Yes, J want 

I 19 Henry 
Bdl y;~s , that \.','ould be lovel y 

(A) Here's a cup of coffee 

(B) Wouldn ' t you li ke another coffee? 

(e) \Vould you like tea or coffee? 

(D) I wou ld li ke a cup of coffee 

120 Husband ------

Wife Yes , I'm just a bit worried, that's all 

( ."" 1 

(B) 

(C) 
CD) 

Aren ' t you fee lin g \,vcl]7 

You feel welL don't you') 

Why are you so qui et'! 

Whm' s troubling you? 

fJfFECE E n.'?!;sl/ 19r; /,'~, ) 5 
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Ethiopian Higher Education Entrance Certificate 
English Examination 

Ginbot 1998/ May 2006 

Number of Items 120 
SlTB.JljCT CODF ()1 

Time Allowed 2 hours 

SECTION ONE: Word Order (1-5) 

DIRECTION: The following words are not in the proper order 
When put in thy right order, they give correct English sentences. Choose 
the correct sentence from the given alternati ves, and blacken the lener of 
your choice in the separate answer sheet provided. 

1. her Alemitu is as not sister so clever younger 

(A) Alem itu her younger sister not so clever as. 
(B) Alemitu is not so clever as her younger sister 
CC) Her younger sister is not as clever so Alemitu. 
CD) Not clever so as Alemitu is her younger sister 

2 don't I interrupt wh ile speak me 

CA) Speak me while I don't interrupt 
CB) Don't interrupt me while T speak 
(C) I speak me while don't interrupt. 
CD) Don't speak me while I interrupt 

.1.01 
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thcs\~ [: lOre 
ciav,'; ':] Ilk s 

to 
, , 

!.)L!SinCSS are expand encourage lending 

(A) These days to encourage banks more mon ey business are 
ien ding to e;,pand , 

(B) Bus iness these days are lending banks to expand more 
;"oney to i: l1courage, 

(C) Banks are lend ing more money these days to encourage 
bLls iness to expand 

(G) ':'::; eliCOU1Jge banks [0 eXDand business are lendi ng more 
; :1{) il ey these Jays, 

society is a requ irement of 

(i\ i iZ-.;spect 101 other cu ltures is a requi rement of a pluralist 
s()e lety , 

(8) A plurali st society is a requirement of respect for other 
cu:tures , 

, ' ' (' , 
I. ~ J 'Zcspect for a pluralist society is a requirement fo r other 

cui tures, 
For other cu ltures a plural ist society is requirement for a 
respect 

) to in lessons you to Addis Ababa have pass test m 
take drivi ng order a 

u\) III order to have 3 pass dri'.ing test in Add is Ababa. , yo u 
c() take lessons, 

,!>j \uu have to L(!ke a driving test ;;1 order to pass lessons 
l!l'\ddi s Ababa 

',1, .,. 'rd~r'~ ' ''I 'C """";"0 """0'" :11 j d'd l's Ababa "OL' _ ;,: U. ;.:. L,,) ~::.:)_) I"'::;·, :::,::: It..: ~ . ..,~, ,,~ I , . '" . } • 

if), Y:'u have to take lessons 111 order to pass a driving test 
.. , '\ dd i" C' i,~ 'b~ ......... ,~. ""\ L ·...!. c... • . 

, '.- , .' r (' 'ii 'u () '/ ' i ',". 1'£' D /4 .H I : .. ,. \~· .. --, l.J '/'j'(~/_u ·_J · t IVJ"'1.h {J 
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SECTiON TWO: Paragraph Coherence (6-11) 

DI RE CTION The sentences a-e in each of the questions from 6-10 
make u~' one paragraph But. the sentences are not in the correct order. 
There ,ire four alternatives given in each case , Choose the letter of the 
correcl order and blacken the space that corresponds to your choice in 
the se pc.rate answer sheet provided 

6 a. 
b 

c. 

d 
e. 

When a solid changes to I iquid, it is said to melt. 
When a gas changes back again to solid, it is said 
to freeze , 
At constant pressures, tbese changes often take 
place at fixed temperatures, 
Most substances have three forms solid, liquid and gas 
When a liquid changes to gas, it is said to become 
vapo ur . 

(A ) d a c e b (C) d e 
(D) d a 

b c a 
e b c (B) e cad b 

7. a HlV / AIDS is a deadly disease 
b If one is negative, then he/she will be careful in tbe future, 
c One bas to be care ful to avoid it 
d And the best wav to do so is to be tested for it 

J 

e But, if one is positive, he/she will learn how to li ve with the 
Vlrus, 

(A) a c d b e 
(B) a d b e c 

,. '1117 '7{' I,' P' ',:r r<;;: r r lQ98/'OO F "--- ..... £-' ........ _. __ . \ •. ;!-,J.~ ... ~ ,/ .... () 
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(D) cae b d 



4 
BOOKLET CODE 14 SUBJECT CODE 01 

8. a. 
b. 

Perhaps this is because they don't know the benefit of doing so. 
Many of the diseases could be prevented by boiling the water 
to kill the germs in it 

c. 
d. 
e. 

Water-borne diseases claim many lives in poor countries. 
But, many people do not follow thi s advice. 
This is because the water they drink is contaminated. 

(A) b c e a d (C) c e b d a 
(B) d b cae (D) a d b e c 

9. a. Ice melts at 32 degrees Fahrenheit (32° F) or 0 degrees 
Centigrade (0° C) 

b. Water boils at 212° F or at 100° C 
c. There are two important heat measuring systems. 
d In sc ience, the Centigrade system of measuring temperature 

is used 
e These are degrees Fahrenheit (0 F) and degrees Centigrade (0 C) 

(A) c e dab 
(B) c e bad 

(C) c e a b d 
(D) a bc e d 

lOa. Two months ago I bought this fridge. 
b. I phoned the company, but nobody came 
c. I set it at ' medium' and it froze everything. 
d . But I have had nothing but troubl e from it. 
e For a start the 'cold control' did not work. 

(A) abc d e 
(B) a e c d b 

EHEECE ENGLISH 199812006 
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(C) e d a c b 
(D) a dec b 
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11. a. 
b. 
c. 
d. 
e. 

But some people think this is not so. ; 
This is a blessing we should be proud of 

. Ethiopia is a multi ethnic, multi cultural country. 
These people must be told that their fear is unjustified 
They say the diversity may tear the country apart 

(A) c b a e d 
(B) b a e c d 

(C) c e d b a 
(D) c b d e a 

SECTION t HREE : 

DIRECTIONS: Choose the septence that has the nearest meaning to 
that of the given sentence and qlacken the letter of your choice in the 
space on the separate an~wer sheet provided. 

12. Never having clearly heard the accomplice ' s name, Kebede 
hesitated to provide the entire information to the police. 

(A) Kebede did not provide the entire information as he did not 
hear about the crime 

(B) The police provided the name of the suspect to Kebede in 
order to catch the criminal 

(C) The police are looking for the criminal whose name is 
Kebede. 

(D) As Kebede did not hear the name of one of the criminal s, he 
was not sure to provide full information to the pol ice 

13. IfI had married her, I would have been happy. 

(A) I did not marry her and now I am happy. 
(B) I married her, but now I am not happy 
(C) If she agrees to marry me, I'll be happy. 
(D) I did not marry her and now I am not happy 

1.06 
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14. Look ing back over those terr ible weeks, I would say that the most 
difficult thing to bear was the inactivity 

(A) I had a difficult time, but co uld not do anything about it. 
(B) I had a difficult time as I had to do too many things. 
(C) My terrible days are over, and now I may not have to do 

anything 
(D) I remember those terr ible weeks durin g wh ich I went through 

a lot of difficu lti es 

15 There was no way which co uld prevent the disease from spreading. 

(A) The disease could have spread very quickl y, if it had not 
been prevented. 

(B) It was unl ike ly that the disease would spread 
(C) No means was avai lab le to stop the spread of the disease. 
(D) There was an effective means of preventing the disease 

from spreading. 

16 An exception is students who come fro m peripheral regions, who 
are entitl ed to live in university dorm itories and eat in university 
cafeteria 

(A) Students who are exceptions come from regions 
(B) Students from peripheral regions have to use university 

facillti es 
(C) All students from peripheral regions do not live in 

Lini-, elsie), Gorm itories 
(D) Only students who come from peripheral regions can use 

university faci lities 

L/I/;LCL E/I;G LlSJ! 199" 2006 fEFu~LiC 
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SECTION FOUR: Reading Comprehension 

DIRECTION There are two passages in this section. Read each 
passage carefully and answer the questions based on it Each question is 
follo wed by fo ur alternative choices, A-D. Choose the best alternaLive 
and blacken the letter of your choice in the separate answer sheet 
provided 

PASSAGE I 

Einstein's Expanding Legacy 

The recent fiftieth anniversary of Albert Einstein 's death has caused 
many around the world to take stock of this amazing man. The word 
'genius ' has been used to describe lesser mortals, but in Einstein 's 
case it was truly deserved. He was a popular figure too, with hi s 
familiar shock of white hair and droopy moustache, and was often 
treated like a superstar - although the trappings of fame meant little to 
him. Married twice and indifferent toward children, he was obsessed 
with physics 

Einstein remains the foremost scientist of the modem era. Lookin g 
back 2,400 years , only Newton, Galileo and Aristotle were his equals 
100 years ago, in 1905, Einstein published no fewer than five 
scientific papers that fundamental ly changed our grasp of space, time, 
light and matter A decade later, he surpassed even himself with his 
theory of relativity 

Born in the era of horse-drawn carriages, his ideas launched a 
technological revolution that generated more change in a century than 
in the prev ious two millennia. It can be argued that computers, 
satellites, telecommunication, lasers, television and nuclear power all 
owe their invention to Einstein 's pioneering work. The world is a 
very different place than it was 100 years ago - thanks to Einstein 

I 

J 
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But he was not just a scientist As a teenager he read ph il osopllY. It taught him how to think independently and abstractly about space and time. He was also an accomplished musician The interpl ay between mu sic and math is well-known. Einstein wo ul d furi ously play his violin as a way to think th rough knotty phys ics prob lem He escaped Hitler' s Germany and devoted the rest of hi s I ife to hu manitarian and pacifist causes with an authority unmatched by any sc ient ist today, or even most po li ticians and religious leaders 

Today, ho wever, th ere are curiously few statues of the man The most I1Jtabl e IS a 12- foo t bronze at the National Academy of Sciences in Washin gton depicting the wr inkled old sage gazing at his fa mous E=MC' form ula. Tourists climb in to his lap fo r snapshots. ·' Imagination is more important than knowledge," Einstein once said. "The important thing is to not stop ques tioning" He also had a sense of humor, descri bing relat ivity this way "Put yo ur hand on a hot stove for a minute, and it seems like an hour. Sit with a pretty girl for an hour, and it seems like a minute. That' s re lativity ." 
Will there ever be another Einstein? A new Einste in wil l emerge, sc ienti sts say, but don 't hold your breath. After all , more than 200 years separated Einstein from hi s neares t ri va l, Isaac Newton. 

Taken from Selamla, Vol. 22, No.3, July - September 2005, p.49. 
17 The underlined word grasp (line 12) can be replaced by 

(A) belief 
(B) attitude 
(C) imaginati on 
(D) understandin g 

18 The signi ficance of Einstein's work is seen in that. 
(A) most modern inventions result from hi s work (8 ) he relates mu sic and science to develop hi s theory (el he can explain compiicated ideas in simple language (D) the world has remained the same for 2,400 yea rs because of h is contr ibutions 

.:i 09 
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19 The passage suggests that Einste in was 

(A) a peace loving person. 
(8 ) fond of the Came he had . 
(C) a goeJ father ,md husband 
(D) elegamiy dressed and well kept. 

20 Thi s passage is mainly written to 

(A) commemorare his death. 
(8) explain the theory of relativity 
(C) narrate the li fe history of Einstein 
(D) argue that Einste in is the best of all scientists ever born. 

12 1 The underlined phrase lesser mortals (line 3) refers to 

(A) Newton, Ga lileo and Aristotle 
(8) the geniuses that have lived after the death of Einstein 
(C) any other scientists that have contributed to the 

advancement of science. 
(D) the scientists that 'vvere killed by Hitl er after Einstein 

escaped from Germany 

~. 22. The 'vvord knotty (line 25 ) means 

(A) simple 
(8) difficu lt 
(C) interesting 
(D) extraordinary 

23 The passage suggests that Einstein was born dur ing a time 

(A) when the world was technologically backward. 
(8) when there were ample scientific discoveries 
(C) of rapid tech nological progress. 
(D) in which there was a humanitarian crisis. 

j1.o 
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24. The underlined word generated (line 16) means 
(A) retarded. 
(B) hindered 
(C) impeded 
(D) produced. 

25. Newton, Galileo and Aristotle are mentioned in the passage to: 
(A) prove that most scientists come from Europe 
(B) te ll the history of science over the last 2,400 years 
(C) compare and contrast the work of Einstein with that of 

theirs 
(D) illustrate that true geniuses appear once in a long while. 

26. The phrase, don't hold your breath (line 39), means 
(A) don ' t panic; relax. 
(B) it is going to happen soon. 
(C) it is difficult to tell in advance . 
(D) don't expect that to happen soon. 

27. The comparison between Einstein and politicians and religious 
leaders is given 

(A) Politics, religion and science all have the same root. 
(B) During Einstein's time the three were treated equally. 
(C) to show that Einstein was not only a scientist, but a soc ial 

critic. 
(D) Einstein was a politician and a religious leader towards the 

enJ of his life. 

28. It is possible to deduce from the passage that the writer 
(A) feels Einstein is not given the regard he deserves. 
(B) is exaggerating Einstein's contribution to science. 
(C) is happy that Einstein has a bronze statue in Washington 
(D) does not expect that another scientist like Einstein \vill ever 

come 

iii 
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29 The sto ry of E inste in 's explanation of relativity is given to show 
Einstein's 

(A) simplicity 
(8) ImagInatlon. 
(C) sense of humor 
(D) love for pretty girls 

PASSAGE II 

AFRICA'S DANAKIL DESERT - Cruelest Place on Earth 

We'd met the merchants at the salt mines that lie beyond Hamed Ela and 
border Lake Asele in the heart of the northern Danakil More than 300 
feet below sea level, the salt lake and plains are one of the lowest points 
in Africa Here teams of Muslim Afar and Christian Tigrayans from the 
Ethiopi an Highlands gather daily ten months out of the year to mine the 
salt and ferry it by camel , mule, and donkey to markets in Ethiopi a's 
mountains and heyond into Sudan. This trade itself rema ins the main 
livelihood of the northern Afar, and they guard their treasure - as ,veIl as 
every grain of sand in their desert - like the Argonauts of old 

The Afar make sure that no one robs them of the ir salt by studiously 
oversee ing the mines and caravans Every merchant :nust stop at the 
sa lt-tax co ll ector 's hut in the dusty enc lave of Hamed Ela on the edge of 
the sa lt flats and pay a fee for each camel, mule, and donkey in his 
caravan. At the mines , every job - from lever ing the salt fro m the earth 
to running the outdoor tea kitchens - is assigned and managed by an 
Afar Theirs is a strict monopo ly, and it has made them proud and 
dictatorial They do not hesitate for a minute to let you know that once 
you set foot in their salt ki ngdom, yo u are subject to their commands. 

EHEECE ENGLISH 199812006 IERlAAU 
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We found that out 111 Berahile, which sits about midway up the 
escarpment that ri ses above the desert. The government offices of the 
no rthern Afar region are located in Berah ile, the market town for the 
Afar caravans , which is pres ided over by the turbaned and dignified Ali 
Hassan Bore. Before venturing to the mines, Carsten, Zelalem, and I 
pa id Ali a visit, joining him and his retainers on the verandah of one of 
the squat government buildings In his 50s, A li had the bearing of a 
sultan. He wore' a beige polo sh irt and green plaid sarong with a wide 
ieather belt; a short dagger .vas discreetly tucked into it Over his 
shoulder he d isplayed a not-so-discreet, but holstered, colt AS-ca li ber 
pistoL His front teeth were chipped to points, crocod ile-style, a cosmetic 
embe lli shment that Afar men and women consider beautifu L 

f\ I i sat soldier-straight in his chair, wh ile his assistants crowded close 
by, some squatt ing on their heels, others leaning against a wall Like A li , 
they were al l heavi ly armed, and they listened carefu lly to our request to 
vis it the salt mines; the ir eyes were narrowed and suspicious as they 
sq u inted aga inst the sun 

The, negotiat io ns lasted a fu ll afternoon, but at the end Ali granted us 
perm ission to enter the land of the Afar and to stay in Hamed Ela until 
we Joined the caravans. We were guests, Ali said. They would help us, 
but he made it clear that we would have to abide by their rules He then 
assigned Edr is to protect us and make sure we did what we were told. 

Adapted from National Geographic - October 2005 

30 . ' V\'0 ;5 A I; W" SS ~Y;1 Bo" ' '') ,',," "-; \ l.l1Cl al: Ie: 

(A ) 
(B) 
(( ' , 
" ... I 

He is the owner of the salt trade 
He is the ruler of the northern Afar reg ion 
He is a police officer armed to protect the trade , r~ , 

\ _ ..I ! He is the sui ran who presides over the market in Berahile 

elf L' r(" ,.' -... 'rJ ISH 1 G9 Q "706 L ~l~J:",,--. \V" .' C ..• I,I, IER/: ,. 
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31. Who were the vi si tors who saw Ali Hassan Bore') 

(A) Three Ethiopian salt merchants. 
(B) Two Europeans and_gG_Ethiopian 
(C) Several of his re tainers on the verandah 
(D) the Moslem :.'·Jars and Christian Tigrayans 

32. What do the Afar men and women consider beauti ful? 

(A) a crocodil e sty le of walking 
(B) chipped pointed front teeth. 
(C) a cosmetic embellishment on body and hair. 
(D) a short dagger discretely tucked into a leather belt 

33. How were the visitors received by Ali Hassan Bore and hi s 
assistants? 

(A) with indifference and boredom. 
(B) with a welcoming gesture and happy faces 
(C) , with enthusiasm and readiness to help them. 
(0) with suspicion and attention to what they said 

34 What were the two assignments of Edris? 

(A) look after and feed the guests. 
(8) protect the visitors and check what they did. 
(C) t.rans late and help the vis itors get to the salt mines 
(D) guide the visitors and help them do what they planned to 

do 

35 What does their in < .. in their desert' (l ine 9 paragraph I ) 
refer to? 

(A) the Afars' 
(8) the Tigrayan s' 
CC) the Argonauts of old 
CD) Eth iopia's mountains 

EHEECE ENGLISH 199812006 IERJ4A U 
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41. Who 'stuu!uusl, O\'e rsees the ITI1I1 (:S "n,: '.'.,. a ... ". ,.,' 
Depress i Oil" 

(A) the Arars ( (', 
', ..... 

(B) the l:J.~: cnikc iOr 

42 How long does the sa lt trade las! in i! \ca ri 

' )DCO I 

, " 
~J?:;~;<Jj 

(A) 12 months 
(B) alm ost a yea r 

( (' \ 
, ~) 

(D) 
about 300 d.~ 
about fifty \\ ~,~ .. , 

43 The tax for salt is paid in a place ca ll ed _ __ . 

(A) Hut 
(B) Berahile 

(C) 
(D ) 

Hamed Ela 
Lake Asele, 

44. An example of the Afars' pride and be ing di ctato-r ial is ')Ullh;~\ 

(A) 
(B) 
(C) 
(D) 

make e\ crybody pay salt ta\e, 
monopoi ize all the salt mi ning acti vities 
serve tea and studiously look ,dte r t!,eir gllests ;.'t. ,J \i~: 1:; rs 

make evervbodv fee l that thev are sub ie:' ;,) 110:-::' 
. J..I , " 

command s 

4S What does ' here ' (line 4 paragrap' ; 1 \ it: !';- ; !O'i 

(A) Hamed Ela 
(8) Lake Asse:e 
(C) salt mines and pl ains 
CD) lowest parts of Afri ca 

46 One of tile fo IJ ov..in g may not be true 2':<IU1 Herah il e. 

(A ) It is a marKet place . 
(8) It is on an escarpment . 
(C) It is as hot as the deseret. 
(D) It is an administrati ve centre. 

1 16 
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SECTION FIVE: Vocabulary 

A: Comp letions (47-52) 

DIRECTION Questions 47-52 are incomplete sentences. There are 
four alternative words, A - D, given below each question Choose; the 
word that best completes the sentence and blacken the letter of your 
choice in the space piovided in the anSv\ cr sheet 

4 7 When your car goes fast, you must step on the 
________ to reduce its speed. 

48 

49 

(A) break (C) brake 
(B) tire (D) accelerator 

My child is ________ his new computer ga.me; he 
stays late with it. 

(A) frustrated by (C) depressed about 
(B) expectant of (D) obsessed with 

I have ________ sugar; I must go and buy some. 

(r\) run out of 
(B) run llltO 

(C) run with 
(D) run over 

50 OUf new manager is boring; he puts me _______ _ 
every time he chairs a meeting 

(A) off (C) up 
(8) down (D) away 

iJ.'l 
"""""",,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,,~,,,,,,,,,,,,,~.=.·, c ,--.""",e """"""""""""!!!!!!!'!!!""""""""""!!'!!~"""""'''''''''''''~''''''''''''~ 
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51. The ________ from the sun is bad for your ('~ c S 

CA) heat (C) rays 
(8 ) glare (D) light 

52 r t6 come to class on Monday morning; I 
al vvays fee l I ike sleeping late. 

(A) like (C) desire 
(B) hate (D) stop 

B: Substitutions (53-59) 

DIRECTION: Questions 53-59 each has an underlined word or 
phrase There are four alternatives A, B, C and D, given after each 
sentence. Choose one word or phrase that best keeps the meaning of the 
given sentence if it is substituted for the underlined word or phrase. 
Then blacken the letter of yo ur choice in the space provided in the 
answer sheet 

53 I don'l get on with my new neighbor; he plays loud music always 

(A) I ive together (C) like 
(B) go out with (D) invite 

54 Students s itting for a college entrance examination are supposed 
to be mature 

(A) easy gomg (C) carefree 
(B) respo nsible (D) intell igent 

EHEECH ENCIUSH 199812006 IERJAAU 
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55 His good name has suffered; I don ' t think he can restore his 
credibility. 

(A) trustworthiness (C) good fortune 
(B) credit (D) status 

56 He is industrious ; he has succeeded in accompl ishing his 
ass ignment 

(A) diligent (C) reckless 
(B) care less (D) caSUal 

57. If you encounter a problem; don ' t panic. You can solve it if you 
are calm . 

(A) discover (C) face 
(B) encourage (D) fi nd out 

58. Vanuatu is a tiny island in the Indian Ocean. 

(A) big (C) attractive 
(B) deserted (D) small 

59 According to the schedule, the next speaker is Alemu . 

(A) agreement (C) arrangement 
(B) time table (D) ceremony 

EHEECE EN GLISH 199812006 IERlAAU 
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SECTION SIX: PUllctuation 

D j RECTI 0 NS: In th is secti on, each given sentence from 60 -
63 conta ins errors in capit2.!isarion, spell ing anc!/or punctuation Four 
alternatives are given for each Choose the one which is correctly 
wri tten and biacken the letter of your choice in the space on the separate 
answer sheet prov ided 

60 (A) He said, 'we are aware that the latter we received last 
weak was theirs ' .' 

(B) He sayed, ' We are aware that the letter we received last 
weak was theirs. ' 

(C) He said, 'We are aware that the letter we received last 
week was theirs. ' 

(D) He said, ' we are aware that the latter we received last 
weak was there's .' 

61. (A) The shop-keeper spoke strait to our faces' before we 
payed and left the shop where several customers were 
shouting to get his attention. 

(8) The shop-keeper spoke straight to our face's before we 
paid and leaved the shope were several customers where 
sho uting to get h is attention 

(C) The shop keeper spoke strai t to our faces befor we payed 
and left the sho where several customers were shouting 
to get hi s attention. 

(D) The shop-keeper spoke straight to our faces before we 
pa id and left the shop where several customers were 
sh outing to get his attention 

EHEECE ENG'LfSH 199812006 IERlAAU 
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62. (A) It was mentioned that the children ' s storeys which were full oflays could not be taken as ev idences (8) It was mentioned that the Children's stories, which were full of lies could not be taken as Evidences (C) It was mentioned that the children's' stories which were full of lays could not be taken as evidences. (D) It was mentioned that the children 's stories, which were full of li es, could not be taken as evidences. 

63 . (A) Looking down the hill, my sons-in-law shouted with ecstasy, retreated with fear and Jumped with incredulity (8) Looking down the Hill , my sons- in-laws shouted with ecstasy; retreated w ith fear ; and, jumped with incredulity 
(C) Looking down, the hill my son-in-laws shouted with ecstasy, retreated with fear and Jumped with incredulity (D) Looking down the hill my sons- in-law, shouted with ecstasy retreated with fear and jumped with increduility 

64 . Which one of the following is properly punctuated? 
(A) "Come inside my dear" he said 

65. 

(8) Come inside, my dear, he said. 
(C) "Come inside," he said, "my dear". 
(D) "Come inside, my dear," he said. • 

Tn which of the following IS an exclamation mark most appropriate') 

(A) I can't love her anymore Never. 
(8) If loving her is wrong, I don't want to be right. (C) I love her very much, but she does not understand. (D) Love is a very illusive thing and one can neve i" be sure aboL:~ it 

EHEECE ENGLISH 199812006 1ERJAAU 
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66. Which one of the follo wi ng requires a colon? 

(A) I am an Ethiopian he is British. 
(B) The thing I like about her is her smile. 
(C) The three words he used are ready steady go. 
(D) The last time I went to Emoto it was very cold . 

67. Which one of the following is properly punctuated? 

(A) " If you want to succeed in life; you have to ','v'o,:'; hard", l;c 
said 

(B) "If you want to succeed in life, you have to w1Jrk hard ," he 
said. 

(C) "If you want to succeed in life you have to work hard," he 
said. 

(D) "If you want to succeed in life, he s:aid you have to work 
hard". 

SECTION SEVEN: Grammar (68-93) 

A. Completion (68-88) 

DIRECTION: Questions 68-88 are incompl ete sen tences. There are 
four alternative words or phrases, A - D, given bel'ow each question 
Choose the word that best completes the sentence and blacken the letter 
of your choice in the space provided in the answer sheet 

68 There are _______ cars in the stree1ts following the fu el 
pflce fl se. 

(A) few (C) fewer 
(B) more (D) I ilttll e 

EHEECE ENGLISH 19981200fi IERIAAU 
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69 I'm afraid I have to te ll you that your appl ication for funding your 
project _ . 

(A) has been turned down 
{B) has gained a lot of support 
(C) has been submitted on time 
(D) been accepted by the board of governors 

70. The fa mous film star has died of heart attack He 

(A) was 58 and li ved in Los Angel es 
(B) will be 58 and li ves in Los Ange les 
(C) has been 58 and has li ved in Los Angeles 
(D) is 58 years old and has li ved in Los Angeles 

71 To get fit for the The Great Ethiopian Run, 1 __ 

(A) had gone to the sports centre every day 
(B) wa~; go ing to the sports centre every day 
(C) will be gone to the sports centre every day 
(D) had been gone to the sports centre every day 

72. , I could see that Almaz was crying 

(A) .f-i[owever hard she tri ed to cry 
(B) A lthough she tried to hide her face 
(C) Besides her attempts to hide her face 
(D) Be:cause she tried to hide her face 

73 If you arc having ':ever. I suggest you ______ _ 
doctor 

(A) are gomg (C) \'/ ill go 
(8) go (D) have gone 

EHEECE EA,',,'JSlJ 1998/2, ;" 

'\ 



76 

23 
.~ ,_ J EeT CODE 

TIlL' ir;Cir.::: lieace there is inlhe countrv. J _ __ _ ___ it j, 
the people 

(Ai 
I, ~. 
\ D j 

1 prefer 
----

(A) to read 
(B) read 

If she continued I ike th is, I 

(C) 
(D) 'h ~ \\ i( \'~~~-' l c: . \. ! .... 

romance to adventure slOries, 

(C) reading 
(D) to reading 

her, 
(A) would have divorced (C) am divorcing 
(B) would divorce (D) wil l have divorced 

77 When we came ill the morning, we found the window __ _ 
(A) brol-:e (C) broken 
(B) break ing (D) break 

78 A lemu was to find out years later that the car he __ ' 

(A) has bought has been stolen 
(8) has been bought was stolen 
(C) had bought was stolen 
(D) bought have been stolen 

79 By this time next year, my younger brother __ 

(A) will leave for Paris 
(B) should have to leave for Paris 
(C) might leave for Paris 
(D) may have left for Paris 

Ef-{EUT D\'(;; J5Ji i99812D06 fER/--Hi' 
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80. , the teacher decided to cancel today's class. 

(A) With so many students absent 
(B) For so many students absent 
(C) Because so many students absent 
(D) As so many students absent 

81. I am left with very _____ patience; J won't tolerate 
you anymore. 

(A) few (C) li ttle 
(B) less (D) much 

82. yo u have to work thi s evening? 

(A) Must (C) Do 
(B) Shall (D) Did 

83 . You should have all the information required 
_______ complete the form 

(A) in order to (C) so as 
(B) as a result (D) so that 

84. My friend drives his car I'm worried he will 
crash one day. 

(A) fast (C) fa st! v , 
(B) slow (D) slowly 

85. I to Nairob i twice; I know the city very we i! 

(A) was (C) ha\e been 
(B) had been (D) am gO ll1g 

.1.;;'5 
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86 If he had not passed his exams, his father __ _ angry with him. 

(A) wouid han-: been (C) would be (B) will be (D) is going to be 
87 He has waited for her a long time before sh agreed to marry him. 

(A) smce (C) for 
(B) at (D) III 

88. Every time I go to visit my aunt, they make mt 
on the sofa. 

(A) sleep (C) to sleep (B) sleeping (D) to sleeping 

B. Sentence Connectors (89-93) 

DIRECTION: Read the following paragraph carefully . Then, for the blank spaces from 89-93, find the word/phrase from the choices given that best fits in each blank space and blacken the let1er of your choice in the space provided in the separate answer sheet. 

For many parents, colkge education is th:: gateway to a gOud I ife for their children . (89) they do everything they can to enable their kids pass the college entrance examination. This is understandable when seen in light of the income differential between a high school complete and a col lege graduate when they are eventually employed (90) , parents should also know that for many high schoo l students, the chance of getting admission to col lege may never happen The rapid rise in enrollment in high schools cannot be matched with enough space in college to admit a high proportion of those who sit for a college entrance examination. Parents should (91) _______ prepare their children not to be frustrated if they fail to 
.i:l6 
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join a co ll ege or a university. In fact, more and more, the trends now is 
that high schoo l education shoul d be seen as term inal to most and time 
to prepare the youth to join the world of work. (92) _____ _ 
our good intention to see most of our children jo in college, the reality 
does not point in that direction. In this situation, what is required is that. 
I he economy should be dynamic enough to create the jobs that would 
absorb most pf our high school graduates It is here that the government 
is requi red to come up with policies that would help create jobs that 
require medium level skills. And (93) the government 
may continue to be a major employer in a country like ours, we expect 
that tLe private sector wi ll in time become the main source of j0bs It is 
when such a situation is created that failing a co llege entrance 
exami nation is not going to be seen as a very bad luck that can befall an 
individual 

89 

90. 

91 

92. 

9" . -'. 

(A) Consequently 
(B) Although 

(A) therefore 
(B) likewise 

(A) because 
(B) consequently 

(A) That is why 
(B) Even though 

(A) Even though 
(B) In this connection 

EHEECE El\'GLISH J998/2()IJ' 

(C) However 
(D) Even if 

(C) meanwhile 
(D) despite this 

(C) as 
(D) although 

(C) Because 
(D) In spite of that 

(C) Despite 
(D) As a result 

fERJA.4U 

1 '.1 
j 

I I 

I . 
! I 
I • 

i : 
, I 

; : 
I : 

I 

I 
! 



1· ! I I ' 
I ; 

, 
i , . ; , , 

27 
BOOKLET CODE 14 SUBJECr CODE 0] 
SECTION EIGHT: Writing (94-100) 
DIRECTION: The following questions are related to different aspects of writing. Read each very carefully and answer li~~ quc::t;cns that follow it. 

94. Which one of the following is an appropriate begi nning of a letter to a close friend? 

(A) Dear Wlo Atsede 
(B) Let me begin my letter with 
(C) Hi there 
(D) l regret to inform you 

95 . Ifa piece of writing reads , "In this article, an attempt is made to illustrate the process of photosynthesis. I first expl ain how green plants use sunlight to produce their food Then, I'll discuss the chemical reaction that takes place inside the ceii of the piam Finally, I'll conclude by providing you with a li st of further reading," it is very likely that it is 

(A) the introduction 
(B) the conclusion 

(C) 
(D) 

the bodv o 

the summary 
96. Which one of the followin g is a phrase that is likel y iO appear in a formal letter? 

(A) Hope you remember 
(B) You may recall that \.... 
(C) You can't forget, can you? 
(D) I can't believe you forget 

97 The unity of the ideas in a paragraph is usuall y achJe\ed by using 

(A) grammar 
.~ 

(B) cohesive devices 

EHEECE ENGLISH 199812006 
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98 If a piece of writing begins with, "We first arrived at Goha 
Tsion. Then, we went down the Abay Gorge, and drove 
through it for two hours before we reached Dejen. We had lunch 
there. Having taken rest for one hour, we continued our Journey, 
. ," it is very likely that it is 

(A) description (C) exposition 
(8) argumentation (D) narration 

99. In expanding a selected idea, the writer of a pRragraph uses 
different techniques. These help i:1 the of the paragraph. 
(A) organi sation 
(B) correction 

(C) development 
(D) definition 

100 A single paragraph mainly deals with __ 

(A) one major idea 
(B) two or more opinions 

(C) several important ideas 
(D) opinions of the writer 

SECTION NINE: Communication 

DIRECTIONS: The following is a part of a telephone conversation 
between the Ethiopian Air Lines Reservations desk and a client Parts of 
the conversation are missing. These are numbered from 1 to 10 Find 

. the express ion from the box below to fill each blank space For each 
blank space, four alternatives are given Blacken the letter of your choice 
in the space on the seprate answer s hee ~. 

Reservations Hell o, Ethiopian Ai r Lines . Yodit speaking How can I 
help you? 

Client. ':1) - -----

Reservations: Surely When is it for? 
Client (2) ----- ---

.F:HEECE ENGUSH 199812006 IERlAAU 
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Reservmions: And do you want a business or an economy class') 
Client (3) ______ _ 

Reservations: Well , a business class is a bit expensive; but given the 
treatment one gets, it is worth it. 

Client: ____ (4) _____ _ 

Most people opt for the economy class . 
_____ (5) ______ _ 

Reservations: 
r l: cn > ' '-' I ' J l . 

Reservations: Mainly because it's cheap. 
Client. ____ (6) _____ _ 

Reservations: It is cheap So which class do you want? 
Client ____ (7. ) _____ _ 

Reservations: So go for the economy class. Can I have your cred it card 
number, please? 

Client: (8) ______ _ 

Reservations .' (9) _______ _ 
And could I have a phone number? 

Clien !. Uh huh 25191 1367645. 

Reservations. That's fine 
You can collect your ticket at any Lme between today 
and tomorrow Bye. Bye 

Clienr (10) _______ _ 

.1..'3 D 
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104. 

105 

106. 

107 . 

108 . 

The number of the expression that best fits 
numbered 8 is 

(A) 4 (C) " .J 

(B) 5 (D) 1 

The number of the expression that best fits 
numbered 6 is 

(A) 2 (C) 4 
(B) 3 (D) 10 

The number of the expression that best fits 
numbered 5 is 

(A) 8 (C) 9 
(B) 10 (D) 7 

The number of the expression that best fits 
numbered 4 is 

(A) 3 (C) 9 
(B) 6 (D) 4 

The number of the expression that best fits 
numbered 2 is 

(A) 2 
(B) 3 

(C) 5 
(D) 6 

in the blank space 

in the blank space 

in the blank space 

---

in the blank space 

in the blank space 

109. The numbei of the expression that best fits in the b:a"K space 
numbered 3 is 

(A) 10 
(B) 

EHEECE ENGLISH 199812006 

(C) 4 
(D) 6 

' 1-' l") / ~ A :' J_~~./l .• __ I 

I 



34 
BOOKLET CODE 14 SUBJECT CODE OJ 

117 . Your friend Can you tell me how to workout this problem') 
You 

(A) Yes, please') Can I help you') 
(B) Corne in. Make yourself comfortable 
(C) Perhaps later ]' m a I ittle busy nov,'. 
(D) I beg your pardon . Thi s is very rude 

I 18 Your friend Can I speak to your sister for a secoild" 
You 

(A) I'm aJraid she is not III at the moment 
(B) Sorry I don't have a sister 
(C) I am meeting my friends at 6 o'clock 
(D) Thanks I'll do so straight away 

11 9. Your friend: Do you agree with me that she is a bad woman') 
You 

(A) Most women are I ike her. 
(8) Of course, I do . 
(C) But, r have not seen her these days Where is she ') 
(D) You know this is not good for the children. 

120. Your friend Would yo u like to take a taxi ') 
You 

(A) 
(~) 

(C) 
(D) 

No, thanks. 1'd rather go on fo ot. 
AbsoJutei y. 
If I were you. I'd walk on foo t. 

J • 

Really') I don't bel ieye that. 
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