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Abstract 

The Purpose of this study was to examine and assess the linkages between the Technical and 
Vocational Education and Training Institutes and the Nficro and Small Business Enterprise 
sector in the world of work. To this end, a descrljJtive survey method was employed. The 
rational for selecting this method is that is appropriate to reveal the detail of the issue under 
the study and describes and intelprets )vhat is. It is concerned with realities that exist, 
opinions that are held, processes that are going on, and effects that are evident. The sample 
population, sample size and sampling techniques were determined to use in that the sample 
population were Fom TVET colleges, and middle level technical institutes which comprised 
principals, deans, trainers, vocational and guidance counselors and TVET Agency officials; 
both the NfSE sector administrators and co-op based job placement members were the 
subjects to the study. AccordinglyJour (36.4%) out of 11 TVET institutes, three (30%) out of 
ten sub-cities and 9 kebeles (10%) out of 99 were selected for the Micro and Small 
Enterprise administrators and MSE operators. Therefore, out of 396 TVET members, 130 
(35.4%), out of 165 MSE administrators, 60 (36.4%) and out of 954 MSE operators, 180 
(/8.7%) were taken. The researcher employed simple random sampling technique for TVET 
staff, MSE administrators and MSE operators; pwposive and availability sampling 
technique for TVET and MSE higher officials. Data were collected by questionnaires, 
interviews and focal group discussion. Based on this, three main groups of questionnaire 
were used to collect data Fom the sample population and then intelpreted analyzed and 
summarized into the main jindings, and finally concluding remarks and recommendations 
have been made based on major mastelpiece of the study. The results of the study disclosed 
that the linkages between the TVET and MSE sectors in the world of work was weak; 
therefore, the MSE co-op basedjob operators haven't got standard and progressive supports 
to jill their technical, entrepreneurial skill, etc. The result also depicted negative altitude 
towards the TVET and MSE programmes which increases for the presence of less quality 
training, less quality of products and services. The study pointed out that there was a 
shortage of readiness to help and motivate the MSE operators via stakeholders though the 
effort of the government is better. The MSE operators complained that the assignment of 
supervisors and experts to the sectors were irrelevant and irresponsible. As a result, the lI1.SE 
operators have had serious problems which forced them to remain poor and give up their 
entelprise and go with loss. Hence the TVET institutes, the MSE higher officials, confident 
stakeholders and the city government recommended that their bond linkages and integral 
relationship to alleviate the serious problems of the co-op based job MSE operators is 
essential and mandatory; otherwise, the campaign to fight unemployment, underemployment 
and poverty reduction strategy will remain in vain and the question of underdevelopment will 
be high and irreversible. Therefore, to comment safely, the city's Micro and Small Enterprise 
Developmel1l Agency, TVET Agency, sub-citylkebele administrations and other stakeholders 
suggested that to work together with no haphazard way of facilitating, supporting, leading 
and supervising to pelform activities like occupational analysis, tracer study, training needs 
assessment, establishing strong connection with enterprises, vocational guidance and 
counseling should determine to bring change. 



CHAPTER ONE 

1. INTRODUCTION 

1.1 Background of the Study 

Education and training have been strongly considered as the best means of a country's economic 
development. There is an agreement c la im that high human cap ita l investment and aptly designed 
education and training systems are of paramount importance for improved economic performance. 
(MOE, 2003:3) 

It is clear that the greatest resource of any country is the potential of its citizens. As a result, due 
attention be given to the effective utilization of human resource. Like any other countries aspiring for 
poverty redu ction, Ethi opia needs to have skilled manpower for its development and growth. 

Technica l and vocationa l education and training (TVET) institutes are particu larly viewed as a maj or 
instrum ent to achieve the desired development through strong linkages with the needs of the labour 
market and the requirement of the nation's economy. 

UNESCO and ILO in Bennett (2003 : 12) defined vocational education and tra ining (VET) as 
provision of opportunities for individuals or groups to gain directly and broadly applicable, long· 
term relevant options or alternatives for improving the qua li ty of their li fe. 

One can conceive th at TVET is increasingly recognized as an effective means of empowering young 
people to engage in productive and sustainable livelihoods . This is especially so in countries where 
vastly increased numbers of people wi ll be completing primary and secondary education in the years 
ahead as the Education for all (EFA) process yields results. Tn these countries, governments are faced 
with the challenge of providing further learning opportunities for young peop le or preparing them for 
the world of work. Hence, TVET programmes that respond to the demands of the labour market, 
both local and global, are viewed as central to the effort to equip the yo ung with the work sk ill s that 
will enab le them to escape the trap of poverty and contribute to their community' s economic we ll 
being. 



In relation to this idea, the primary function of vocationa l education IS to ass ist ind ividua ls in 
bu ilding des irab le and effective work habits and gain the required knowledge and skills of 
occupation to either enter and/or make progress in it (Kazanas cited in Yekunoamlak, 2003:13) 

Notice that the integration between the technical and vocational education and training insti tute and 
small and micro business enterprises (MSE) playa very important role for the economy of the 
country. Its aim is to create an enabling environment for the development of private sector and self­
employment and in order to achieve long -term employment. The priority areas for MSE investment 
is aimed at the fields of: metal work, wood technology; construction; food processing; garment and 
text ile production and municipality services and hoped to red uce unemployment as well as 
establ ishing and expanding of MSE; improving employment; solv ing housing problems and 
alleviating poverty. According to these ai ms, the TVET train ing systems have to be improved and 
have to be closely connected with the construction industry, MSE and the low-cost- housing (LCH) 
(A.A City Government; 2005 :3). 

The above cruc ial points underline the great expansion of training institute and their linkage and 
impact w ith the venture of small and micro business enterpri se sectors in the world of work. 
However, the current cond itions of the link between vocational training and MSE sector 
involvement- or interaction is not fully assessed whether the status of the world of work is effective 
or not. Therefore, the researcher intended to assess the linkage between TVET and MSE sectors in 
the world of work effect ively.Besides,to identifY and evaluate currently in Add is Ababa public 
institutions, stakeholders and MSE sectors for the condition of se lf- emp loyment and the degree of 
employabi li ty and to suggest some recommendations after profuse investigation. 

1.2 Statement of the Problem 

In our contemporary world and global thinking, the demand of schooling for creating tools of 
development, change and modernization is an inevitable. Today, schools everywhere are asked to 
prepare young people for the j ob of tomorrow, and TVET institutions have an important role to play 
in this feature. Therefore, the primary objective of TVET should be to train ski ll ed labour force that 
can be adapted to the requirement of the labour market. 

The integrati on of sk i II with labour market leads a person with no experience to occupy a stable 
position in the employment system. Vocational and technica l training by its nature has many 
practical app lications whereby students could capture the cu lture of work; wou ld learn respect for 
their pro fession, and should develop attitude of job creation rather than job seekers. If the skill s of 
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the grad uates do not match we ll with the intended world of work, there wi ll be questions of the 

content and quality of further educati on part of the problem of youth employability is the re levance 

of acqu ired knowledge, skill s and ed ucational and trai ning qualification to current labour market 

opportunities . 

Sim ilarl y, MOE (2004:34) noted the vocationa l ed ucation and trai ning insti tutes suffer fro m a 

mismatch between the training offered and the skills required in market economy. Th is reality is 

visible in the skill training available fa iling to suit the individuals' need, interest, ability and the j ob 

market. Consequently, graduates fai l to get vacancy or salaried employment and lack bas ic of skills 

that help them to become self- employed. 

Those who receive vocational and technical traini ng must be in a pos ition to take up paid 

employment or to enter business on their own accou nt, in accordance with the train ing they have 

rece ived; otherwise, there is a danger that there will be not only a wasteful use of scare and costly 

tra ining fac iliti es but al so that peop le who are not properly tra ined for their work will become 

frustrated, with disastrous consequences for both the individual and society (lLO, 2004: 12) 

In relation to this belief, the Federal Micro and Small Enterprise Development Agency FeMSEDA 

(2004:5) identifies a strategy that recognizes M icro and sma ll enterprise plays an important ro le in 

absorbin g the youn g peop le graduating from vocationa l tra ining schools and co lleges. 

This idea signifies that the integration between the TVET institutes and the MSE sectors to enhance 

self-employment and fi ght aga inst unemployment and poverty reduction is ind ispensable. 

As to the belief and the existence of Micro and small enterprise Raymond ( 1981 : II ) explains that 

the major moti vating factors for operators of co-op based micro and small enterprise to start their 

own business are: to support their families, to be self - employed and to generate their own business 

made it an accessible options and poverty reduction. 

Another remarkable statement made by ILO (2002:172), in Sub-Sahara Afr ica regard ing to Micro 

and small enterpri se in a recent study described while the climate for the micro and small enterprise 

operators has certain ly improved in the past few years; it stil l needs to do mOre at best. The urgency 

of the situations no way re fl ected in any drive of governments in Sub-Sahara Africa to arr ive at 

consistent, in tegrated, operati ona l and effective set of pol ices supporting MSEs to withstand the 
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effects of economic libera lization and globalization by ra ising at a wide sca le their prod uctivity and 

product qua li ty and integrating them more ge nuinely in the economy. 

However, the linkages and interactions between TVET and MSE sectors in supporting and 

contri buting to a lleviate the serious prob lems of the co-op members is sti ll weak in Addi s Ababa. 

Surpri singly, stakeholders and the users themselves complain that there are still gaps in the MSE 

sectors of bad attitude, weak skill s and little attention given to the area though the endeavors of the 

government is appreciable. Supporting this idea, Beti (2008) explained that the TVET offers that to 

be linked to the labour market through labour market information as a tool to avoid equ ippin g young 

people with inappropriate sk ill s and to make them demand driven; i.e., TVET offers must be linked 

with the MSE operators' activity in the world of work and must be preceded by the idelltification of 

manpower demand and economic opportunities fo r young peop le. 

She added that TVET program was not preparing grad uates fo r the realities of work for se lf­

employment. And the understanding of the train ing was still for self-employment weak ly addressed. 

The youth as we ll as their parents complained that so many graduates in the TVET program did not 

succeed in co-op based job placement on self-employment. They were often below the expectations 

and their potentials. Some of those engaged in se lf-employment schemes were not even able to meet 

their own means of subsistence. Accordingly, to meet the objectives of the study, th e following 

basic research questions were hi ghlighted and addressed as gu ides for the problems. 

I . What are the common issues between TVET insti tutions and MSE sector that woul d 

strengthen the co - op members? 

2. Do TVET institutions develop guidance and counseli ng procedures to ma ke MSE 'S 

operators productive? 

3. How ready are the TVET and MSE sectors to app ly tracer stud ies to solve their own 

prob lems? 

4. What are the critical constra ints, if any, affecting the relationshi p between TVET and 

Small and M icro Enterprise sectors? 

5. What does the att itude of stakeholde rs in MSE sectors' establ ishment look like towards 

the reduction of unemployment and poverty? 
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1.3. Objectives of the Study 

1.3.1 General Objective 

The general objective of the study was to in vestigate and assess the linkage between the Technica l 

and Vocationa l Ed ucational Tra ining institutes and Small and Micro-Business Enterpri se sectors in 

the world of work . Since the ir inseparabl e linkage is hoped to atta in considerable results in the image 

of MSE sector operators. 

1.3.2. Specific objectives 

Hereunder are the specific objectives of the study: 

<" 
• To identi fy the I in kage of TVET institutes and MSE sectors fo r the world of work; 

• To invest igate the extent to which the stakeholders play the ir roles fo r the 

ach ievement of the sector; 

• To identify stakeho lders' attitude towards the program; 

• To examine the level- gap of the users' skill s and inputs ava il ab le in the area; 

• To assess the type of technical assistance (support service) avai lab le in govel'nlll ent 

and non- government organi zations; 

• . To identifY problems and prospects of co- op based j ob placements who are working 

the ir activities relating to production, market, loan, service, etc 

• To assess the effectiveness of both TVET and MSE sectors in re lation to self­

employab il ity and condi tions for labour market; 

• To investigate the role of guidance and counseling gives any contri bution; and 

• To survey the effect of credit service on the li ves MSE operators 

1.4 Significance of the Study 

Technica l and vocational education and training is inva luably recognized as an 

effective means of empowering youn g people to engage in productive and susta inable 

livel ihood. The linkage of TVET and MSE institutes in of worl d of work is 

inseparable. 

Thus, the researcher be lieves th at this researcher study has the fol lowing significance: 

• It wou ld envisage bright correcti ve measures for strong linkages between TVET 

and MSE sectors in the world of work; 

• It may find out the major problems of stakeho lders for hav ing bad atti tude to the 

MSE sectors that have trul y infl uence in boosting the economy; 
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• It would help the users to yield quantitative and qualitative goods; 

• It would he lp the operators of MES to upgrade their skills operators; 

• It wou ld suggest some points that the government gets opportunity to revise the 

guidelines; 

• TVET institutes may revi se their overall activities specially th e susta inabil ity of 

the tra in ing area as in the market driven status and im prove the present TVET 

programs; 

• It would render some valuable ideas for TVET, employers, employees, and give 

due attention to the program. 

• It could hi ghlight areas of focus for fUlther research on the TVET and MSE 

institutions do for employment 

1.5 Scope of the Study 

The researcher delimited the area of the study to Add is Ababa City Admini stration and to TVET 

graduates who are in MSE sectors in selected sub- citi es. Obviously, it would be much difficu lt to 

conduct a research work in country wide due to persuasive reasons . The other reason th at purposely 

chose A.A. city government was that the problem to be studied was immense and could help to 

investigate the situations/ cond itions easi ly. 

The study encompassed some of the factors, which determ ine for the success of employment options 

and progress . These include: the ro le of gu idance and counseling; loan! cred it services; the effort of 

NGO, the status (atti tude) of appointees and their clari ty of the program, labour market informat ion 

system, experiences of self- employed, tra ining fac ilit ies. 

1.6 Limitations of the Study 

There were certain constraints that affected the study. These were time factors, scarcity of tinance; 

besides, some of the sampled insti tutions/organizations were not cooperative in fi lling out the 

questionnaire; some interviewees were careless; some of the organizations didn't practice on tracer 

study; lack of documentation and information needed to the study. 
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1.7 The Research Design and Methodology 

In this part, method of the study; source of date~ population, samp le s ize and sample 

techniques; instruments of data co llecti on, data collection procedure and Techniques of data 

ana lysis were presented. 

1.7.1. Methods of the study 
The research method used for this study was a descripti ve survey method. The rational for selecting a 

descripti ve survey method is that is appropriate to reveal the detail of the issue under the study. In 

re lation to thi s Best and Kahn ( 1999: 105) stated that descriptive survey study describes and interprets 

What is. It is concerned with conditions or reali ties that exist, op inions that are held, processes that 

are going on, effects that are ev ident or trends that are developing. It is primarily concerned with the 

present a lthough it often considers also past events and influences as they relate to current 

conditions. 

It has the potentia l to provide a lot of informati on obtained from a large sample of individuals. It is 

al so said to be adaptable to obta in personal opin ions and attitudes using questionnaires. Thus, for the 

aforementioned reasons, a descriptive survey method was selected and employed in order to have 

deep understanding of the phenomenon under the study on the assumption that could he lp to gather, 

analyze and interpret the issue(s), the issues(s), which were conducted under discussion. 

1.7.2. Data source 

The data and information for the study were obta ined from primary and secondary sources. The 

primary data were collected from TVET staff (trainers, princ ipals, vocational guidance and 

co unselors, TVET supervisors and experts and TVET Agency higher o ffi c ial s), MSE Administrators 

(experts- supervisors and MSE devel opment Agency higher official s) ; and MSE co-op based j ob 

placement operators (those who have been in vo lved in the investment of con,§1J:uction, m~l work 

technology wood work production, food processing, garment and textile prod ucti on and Municipa li ty 
t - - r-

and service) . Etc, using group discuss ions, questionnaires, interviewees an d observation ; while the 

secondary the secondary data were co llected from relevant books and journa ls, web s ites, magazines, 

guidelines, Educati on and Tra ining policy to complement the primary one. 
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1.7.3 Population, Sample Size and Sampling Technique 

According to the City government of Addis Ababa, there were II pub lic TVET institut ions of which 

six of them were at coll ege leve l where as five of them were the midd le level programmes. Out of the 

II public TVET institutions, four (36.4%) were se lected. These included Entoto TVET Co llege, 

Misrak TVET Clloge, Higher 7 TVET Institute and Birhan Ethiopia TVET Institute. Moreover, only 

three (30%) out of 10 sub-cities were selected. These were Yeka, Arada, and Gullele. Notice aga in 

that 3 kebeles from each sub-city, mean ing 9 kebeles out of99 were selected for the study. 

In thi s regard, the researcher employed simple random sampling techn iques for TVET staff, MSE 

adm inistrators experts and supervisors and the MSE operators wh ile using the questionna ire 

administrati on. However, availab ility sampl ing technique was used for interv iew quest ions for TVET 

Staff and A MSE adm inistrators' experts and supervisors in which any of these subj ects cou ld have 

been good in..form ants fo r the issue(s). Notice in selecting higher offic ials from the TVET staff and 

MSE administrators respondents who were believed to render logical and precise feedback since they 

had the access to disseminate the thorough in fo rmation about their plants. Besides, th is techn ique 

was employed because other enterpri ses' official s like Addis credit fin ance; low cost housing 

project; and NGo coordinators were interviewed so as to enrich the reliabi li ty of information data 

from different respondents. 

There was 396 TVET staff in the se lected TVET institutions, out of whi ch 130 (35 .4%) TVET staff 

members were se lected. There were also 165 admin istrators in selected Micro and Small Business 

Enterprise development agencies. 60 (36.4%) of them were taken to make the sample more 

representative and obtain adequate information. The other sample population was the MSE operators, 

which amounted to 954 in the selected area. Only 180 (18 .7%) were taken as respondents by simple 

random technique. 

Accordi ngly, a total of370 questionnaires were distri buted and 3 16 (85.4%) were filled and retumed. 

Response of 11 2 (86 .2%) of TVET staff, 54 (90%) MSE administrators and 150 (83 .3%) MSE 

operators were used in the study (Table I) . 
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Table 1: N umber and percentage of Questionnaires distributed and collected 

" .. ; 

Type of Sample 
Questionnaire Questionnaire 

No distributed collected 
Responden ts Population 

Number % Number % 

1 TVET Staff 396 130 35.4 11 2 86.2 

2 MSE Adm in istrator 165 60 36.4 54 90.0 

3 MSE Operator 954 180 18.7 150 83.3 

TOTAL 1515 370 24.4 316 85.4 

1.7.4. Instruments of Data Collection 

Data were collected using questionnaires, which comprised closed and open- ended items, 
~ 

interviews, focal or target grou p discussions as we ll as observations. Furthermore, re levant 

documents such as Education and Training Policy, Acts of Regu lat ions and Strategies were consu lted 

so as to make the study factual and verifiable . A questionnaire for MSE operators was prepared in 

Amharic, whereas questionnaires for TVET staff and MSE ad mini strators were prepared in English. 

Prior to adm inistering the questionnaires to the total sample popu lation, a draft questionnaire was 

adm inistered to 20 TVET staff at Higher 7 TVET institutes as we ll as to 25 MSE operators at Yeka 

sub-city, kebele 03/04. Based on the feedback gained fi·om the filled in draft questionnai res, the 

respondents were selected randomly. They were oriented about the purpose of the study be ing in a 

room. The draft questionnaire was distributed and admin istered. The questionnaire was collected, 

tallied . The pi lot test he lped the researcher to detect ambiguous questions, found unclear ideas and 

spe lling errors. Eventua lly, the tas k rendered opportunity to revise, edit and manage carefully and 

the final questionnaire was edited, distributed and adm inistered timely and precisely. 
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1.7.5. Methods of Data Analysis 

Data results were organ ized and summari zed in tables, percentages, weighted mean and frequency 
were app lied to obtain precise and understandable interpretati ons. This helped the researcher to reach 
certai n conclusions and recommendations. 

1.7.6. Techniques of Data Analysis 

The row data collected from di fferent sources Via close-ended and open ended questions were 
carefully tallied, tabulated and organized depending on the type of the question and the nature of the 
data. The frequency counted was converted into percentage and other competitions such as mean 
we ighted value to see the significance difference of perception and the true probable of the data. 
Important responses to the interv iew and open-ended questions were analyzed and discussed by 
summarizing similar ideas with the ideas they related . 

1.7.7. Organization of the Study 

This thesis comprised four chapters. The first chapter deals with the background of the study- the 
problem and approach; chapter two focuses on the review of related literature. Chapter three, which 
is the main body of the thesis, st icks to the characteristics of respondents, data analysis and 
integration of the data. Eventually, the last chapter contains the summary of the findings, conclusions 
and recommendations. Moreover, there are crucia l indexed and factua l documents of bibliography, 

sample quest ionnaire, interview guide questions and other evidences so as to make the study more 
verifiable and general ized . 

1.7.8. Definitions of key Terms 

Demand-driven: TVET is a demand- driven if it is based on, and oriented to meet, identified 
training and competency needs of the labour market (MOE: 2006). 
Employment: means all work done fo r you by persons (regard less of age whom you pay, whether 
permanent ly or temporarily employed, unless the work is speci fica lly exempted from by the 
prov ision of the Act (ILO: 2005) 

Co-op: a corporative organization or venture or marketing Enterprise (Encalta: 2007) . 
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Labour market: the process through whi ch the relation between Supply and demand for labour of 

occupati ons (UNESCO, 1987: 42). 

Public TVET: TVET programmes provided by government agencies wh ich are access ible to 

everybody who meets the defined entry requi rements. 

Micro enterprises: are those enterprises that are registered and employ more than 2 and up to 

20,000 birr (Federal MSED: 1996E.C: 42). 

Small enterprises: are registered enterprises employing more than 10 people and up to 20 and 

having an asset up to birr 500,000 and not exceeding thi s amount. 

TVET: Techn ica l and Vocational Education and Tra ining. Any educati on tra in ing and learning 

activity lead ing to th e acquisition of knowledge, understand ing and skill s, which are relevant fo r 

employment or se lf-employment. TVET in Eth iopia is described all occupational learning and 

teach ing below higher education that is below degree level as defined in the national capacity 

bu ild ing strategy (MOE- 2006). 

TVET staff: are respondents from the TVET institutions of trainers, principals, gui dance and 

counselors, TVET Agency experts, supervi so rs and hi gher offi c ials. 

MSE Administrators: are respondents of experts, supervi sors, MSE higher offic ia ls. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

It is indispensable to have a brief theoretica l framework on the integration between TVET and MSE 

sectors playing roles on employment opportun ities and the world of work on the whole. Th is chapter 

will be very pertinent to provide the maj or work done by various scholars what they have 

contributed and how they have env isaged in the area of the issue understudy. 

2.1 Concept of Technical and Vocational Education and Training 

Techn ical ed ucation includes general education, theoretical , scientific and technica l stud ies and 

re lated sk ill s training. Technical and vocational education and training (TVET) consists of technical 

education and training which in addit ion to its vocational aim ca nnot neglect the genera l objectives 

of educat ion, vocational training and education includes tra ining on- the-job and in training centers. 

The comprehensive term TVET is used to describe Technical Ed ucation and Vocational Training as 

a whole MoE (2002: 19). 

According to the definition by UNESCO and the International Labour Organization (lLO), TVET 

refers to aspects of the educational process invo lving, in addition to general ed ucation, the study of 

technologies and related sciences, and the acquisition of practica l ski ll s, att itudes, understanding and 

knowledge relating to occupants in various sectors of economic and soc ial I ife (UNESCO and ILO, 

2001). In addition to technical knowledge and aptitude, increasing emphasis is on softer skill s­

communication, negotiate and teamwork. 

TVET is di spensed in public and private educational establishments, or other form s of forma l and 

in formal instruction aimed at granti ng a ll segments of the soc iety to life-long learning resou rces. It 's 

further conceived to be an integral part of general education; a means of preparing for occupationa l 

fie lds and for effective partic ipation in the wor ld of work; an aspect of life-long learn ing and a 

preparation for responsi ble c itizenship; an instrument for promoting env ironmentally sou nd 

sustainable deve lopment; and a method of facilitating poverty reduction. 
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Similarl y, TVET, as stated by UNESCO and ILO (2006:6), contributes to the achievement of the 

soc ieta l goa ls of greater democratization and social, cu ltural and economic development, wh ile at the 

same time developing the potential of all individuals, both men and women, for active participation 

in the establishment and imp lementation of these goals regardless of religion, race, and age, 

empower people to contribute to environmentally sound sustainab le development via their 

occupations and other a reas of their lives, prepare the individuals for life- long by developing the 

necessary mental too ls, techn ica l and entrepreneurial skills and attitudes, deve lop capac ities fo r 

decision- making and the qualities necessary for active and inte lligent participation, teamwork and 

leadership at work and in the community as a who le and enable on individual to cope with the rapid 

advances in information and communication technology. 

Against TVET'S modern concept, traditionally, so called intellectual work is often contrasted with 

manual work. Thus, there wou ld be, on the one hand , white-collar (office) professions and other, 

blue colla rs- traders, technic ians, etc. Now days, such a dist inction is no longer poss ible though 

soc iety conti nues to undervalue and minimize technical education. Consequently, pupi ls facing 

difficulties in their stud ies are those usually sent to vocational streams. Yet, the principal objectives 

of TVET are to train youths and adults alike, ready them for the labour market. With technical 

revolution and innovation in science and technology, the needs for labour market have crucially 

evolved. As a result, new challenges must be met so as to match the education proposed with 

vocational demands. In that regard, severa l countries were in the process of reformin g the ir 

education system with a view to training youths to meet national, regional or international market 

needs. 

2.1.1 Concepts and Definitions of Vocational Education 

Despite several endeavors and sought to define TVET, there has no been on ly one single definition. 

However, the common ground for many authors on it share the vocational education sticks to skill 

tra ini ng that prepares indiv idua ls for the world of work. 

Grubband Lazerson ( 1975:45) noted that vocational education is, and cont inues to be known by 

many names: such as, industria l ed ucation, technica l education, manual education and more recently, 

career education. What is common to all these forms of vocationa l education is the essentially 
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practical and app lied character of instru ction usually though not exc lusive ly, aimed at matching 

pupil s w ith work positions in industry and commerce. 

One can learn that vocat ional education has had so many terms as reference. For example, Wanna 

(1988:56) mentioned: in principle, vocational education consists of fo ul' broad areas. These are 

Industrial Educati on, Agricu ltura l Ed ucation, Commercia l Ed ucation, Soc ia l Servi ce Education (i.e . 

Home-economic and fa mily education), Vocational education is viewed as preparing young people 

and adu lt for use ful occupations, pal1icularly for skill ed trade and semi profess ional careers 

(Encycloped ia of American 14th . ed: 203) 

In the same context Atchoarena (1993:29) states the purpose of vocational tra ining, thus vocational 

skill tra ining in most countries is provided to fac ilitate the transi tion from school to the world of 

work. Furthermore, it enhances the qual ity of life th rough acquisit ion of practical skills that promote 

an individual prod ucti ve to be employed or fo r self-employment. 

Interestingly, Kazanas (1973 : 10) highlights that vocational training prov ides bridge between man 

and his work. Thi s disc loses the inse parable fact of man never lives without work so as to fu lfill his 

means of subsistence basically and bring changes upon the ir lives and susta in development, compute 

and progress in the world. 

2.1.2 Objectives of Technical and Vocational Education and Training Program 

From its beginning, the paramount obj ectives of Vocational and Technical Education and Tra in ing 

programme are to emancipate man from his/her backwardness and above a ll to li ve and change the 

world and themselves. The main objectives of TVET today are to meet the challenges of preparing 

the workforce that plays profic ient and effective role in economic deve lopment of a country. 

In accordance with thi s thematic belief, Evans (1971: 12) underlined three essential and core 

objectives of VET. These are worth mentioning. They are: meeting the manpower needs of society; 

increasing the opt ions available to each student; and serving as motivating force to enhance all types 

of learning. 
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Evans (197 1: 31) noted that vocational Education is the onl y social institutions, wh ich has a miss ion 

of increas ing individuals' options as a major goa l. As one of the major tenant of vocational 

education from its earliest times has been a focus on increasing individual options in relation to 

work, indiv idual 's with various opti ons have by far better change of securi ng j obs of thei r own 

cho ice in addition to making a sk il ful contribution to a steady progress in economic deve lopment of 

a nati on. 

It 's bel ieved in this contextual interpretation the profound of Technical and Vocational education 

and tra ining program is efficient to attain economic and soc ia l improvements; enhance employability 

and fight against poverty and progress integration of young people in to the world of work. 

/-
t Thematica lly, Ca illods in Atchoarena and Andre (2003: 38) wrote the need to pursue two other 

major obj ectives, whi ch are to train the workforce for self-emp loyment and to ra ise the productivity 

of the informal micro and small enterprise sector. 

UNESCO (2000: 75) summed up ce ltain points about the objectives of TVET a ims to produce the 

work qualifications skil ls demanded in a given socia l and economic context to contribute towards the 

implementation of national pol icy with regard to employment promotion, poverty red uction, private 

sector promotion increased productivity and en hanced competition in both loca l and globa l market. 

It 's viewed from these that the objectives of Vocational Ed ucation and training progra mme are 

meant: sati sfY the need for the need manpower for accompli shing meaningful works in the economy; 

obta in better achievement in producti vity; strengthen to fi ght and alleviate poverty; let a country be 

competitive in local and global market potentia l; and be used as an essential tool to resolve the 

problem of unemployment 

To thi s effect, MOE (2002 : 18) has asserted two fundamental objectives: 

I. Contribute to the development of the industrial construction and services econom ics through 

qua li tative and quantitative capac ity development ofTVET by improving the supply of semi­

skilled and midd le level sk illed man power, and 

2. Enhance the Agricultura l Development Lead Industr ia lization of the country through training 

and supply of new generation of quali ty middle leve l skilled manpower to the industrial , 

service and construction sector. 
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2.1.3 Technical and Vocational Education and Training in Africa 

It 's very un common to think the TVET systems in Afri ca be identical although they are in the status 

of under employment, unemployment or being in deve loping countr ies. TVET prov iders in Africa 

include fo r profit and non·profi t institutions, NGOs and church·based institutions. 

In African Union: Conferences (2007), mentioned in almost all countries, non-government 

provision of TVET is increasin g in terms of both number of institutions and student numbers. Private 

providers al so target soft business and service sector skill s that don' t require hu ge cap ital outlays to 

deliver. A limited amount of in- enterprise based training also takes place in some countri es; 

however, this type of training is often dedicated to th e sharpening of specific skills of company 

employees . 

With a few exceptions, the soc io economic environment and the contextual framework in which 

TVET de li very systems currently operate on the continent is characterized in general. These are: by 

weak national economics; hi gh popu lation growth, and a growing labour force; shrinking or stagnant 

wage employment opportun ities espec ially in th e industrial sector; huge numbers of poorl y educated, 

unskilled and unemployed yo uth ; uncoord inated, unregul ated and fragmented delivery systems; low 

quali ty; geographical, gender and economic inequities; poor public perception; weak monitori ng and 

evaluation mechanisms, and inadequate financing, poor management and il l adapted organizati onal 

structures 

In fact, the current status ofTVET in Africa is not all about weaknesses. TVET systems in a growing 

number of countries have undergone promising reforms that are designed to bui ld on the inherent 

strengths of the systems. 

The maj or reforms concern the setting up of national tra ining bodies, and the enactment of laws to 

strengthen national vocational training programmes. The need to link training to em ployment/ e ither 

se lf or pa id employment is at the root of a ll the best practices and strategies observed worl dwide. 

To achieve greater coherence within the di verse TVET system, some countries have estab lished 

national qualificat ions frameworks. The framework allows for acc umulation of credits and 

recognition of prior learn ing, which promotes the cul ture of li fe · long learn ing. 
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2.2. Historical Development of Vocational Education in Ethiopia 

Vocational educati on in its traditional form has a long hi story in Ethiopia. Historical ev idences show 

that an informal vocational education started as a naturally activity of human be ings, and contributed 

much to the economy especially in earl ier phase of Eth iopia development. In this regard 

Teklehymonot (2002:2) noted that there was a time back in hi story when Ethiopian 's va lued the skill 

of people and as a result, the country was relatively an important center of technology and arts ofthe 

tim e. But latter an fOltunately poverty repl aced th is golden times. 

SUPPOlting the above view the Eth iopian government (2004:6) pointed out that in Ethiop ia a lthough 

the introduction of form al vocational education dated back about 50 years, the development of 

vocational education program in the past was slow and not up to the desired leve l. 

The Ministry of Education (MoE) (1973:30) further stated that it was in 1941 that the need for 

trained manpower felt strongly when many Ital ian technicians left the country. As a result, in order 

to avoid the shortage of technicians, technical and vocational education programs began to emerge 

para lle l to the formal system of education in the early 1950. 

Hence decision was made and the practical step to start vocationa l training program became a rea l ity 

MoE (1973:30) as cited by Yekunoamlak (2000:37) that the first vocational school of Addis Ababa 

was established by MoE in 194 1: Under the name of Ecole National des Arts commonly known as 

"ENAT" French was used as a medium of instruct ion in addition to Amharic later on, the MoE 

changed the name of the school to Technical School and the Language of instruction became 

Amharic and English. 

Subsequently, the Addi s Ababa Commercial Schoo l, Jimma Agricultural Schoo l, as well Bahir Dar 

Poly Technique institute were establi shed and served students from all over the country. However, to 

alleviate the problem of unemployment among high school com pieters, the government converted 

the existing hi gh schoo ls into what is called comprehensive schoo ls in 196 1. According to Wa nna 

(1999:279) the first comprehensive education program was started at Wlro Siheen comprehensive 

hi gh schoo l. 
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It was antic ipated comprehensive high schools could prepare students for di fferent j obs. 

Yuknoam lack eta I. (2000 :37) also po inted out that with the objective of mak in g the curriculum job 

oriented so as to produce middle leve l manpower, the concept of comprehensive program was 

introduced in the secondary- school of Ethi opia in 196 1. 

However, this s ituation gradually deteriorated and its quality consequently was affected. Reports 

re lated to those comprehensive high schoo ls ind icated that then program commenced without proper 

study and as a resu lt there was lack of human and material resources, shortage o f qualified teachers 

and limited budget. The program was usua lly ineffective and resulted in the prob lem of 

unem ployment among high school completers that did not improve much and the programs failed to 

achieve the mission s ince it produced so many graduates without proper skill . 

Thus, after 1984 the program started decl ine because the vocational courses where theoretical and 

could not have meet their obj ectives. It wasn't designed in re lation with the teacher traini ng schemes 

in the fi eld and with no po licy support. The problem forced the govern ment to take a new measure 

and ministry of Education dec ided to strengthen a number of se lected comprehensive secondary 

schoo ls and established techn ica l school and introduc ing the new vocational techn ica l program. 

The change was intended according to Yukunoamlak (2000:38) to fit out the prospective graduates 

w ith b etter knowl edge and skills having the program of 10+ I , 10+2 and 10+3 level. However, 

changes made in Ethiopia system of education at different times in the past that didn ' t produce 

effecti ve skill deve lopment particul arly in the technical and vocational training institute. 

According to MoE (2002:14), the Ed ucation Sector Deve lopment program (ESDP-II and ESDP-IIl) 

explains in support of the above explanation that Technical Vocational Education in Eth iopia 

remained a neglected sector until 2001 /2002. 

Eventually, it is after the change of Derge regime the new ed ucational and tra ining po l icy has been 

dec lares. With the knowledge of the part mi stakes, Ethiopian government has given specia l attention 

to techn ica l and Vocational ed ucation and train ing in the new education and trai ning po licy of 1941. 
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2.3. Prospects and Cha ll enges ofTVET in Ethiop ia 

In the world wide and in Ethiopia, the demand of TVET fo r se lf-e mployment, labour market and 

a lleviate unemployment is inva luable though high unemployment rates among educated people and 

their ineffi c ient ski ll statlJS are questionab le in Ethiop ian TVET system as the graduates are joining 

the labour without profuse preparation for th e world of work. 

Constructive cri ticisms have been suggested for the current state of TVET ineffectiveness that is 

suited to labour markets dom inated by se lf- employment sector of Micro and Small enterpri se 

programmes. 

Accord ingly, some of the problems are mentioned by Atchourena and Andre (2002: 38) : disregard of 

the labour market and of the high unemployment rate, among operators; di sregard of the informal 

sectors need; poor qual ity; very hi gh cost; training not suited to actua l socio-econom ic cond ition; 

vocational tra ining is fac ing a cri sis of re levance and there is a mismatch between the tra ining 

offered by TVET and the sk ills needed for working life. 

Regarding cri sis of relevance in Africa, Thomas Gerbards (2002: 52) stated that Vocational 

education in Africa is fac ing a crisis; vocational education is no longer guarantee for income 

employment; they often do not deliver what the labour market requires. Bes ides, the quali ty of 

tra in ing ass igned to the areas is also ineffic ient and problematic. 

This fact is revealed in Ethiopian TVET case and poor graduates join the labour market and who 

face d iffic ult ies to become fruitful with the realities of work and who look for j obs for that don't 

ex ist in the real worl d of work. Hopefully, MOE and government can think over the problems and 

bring reasonable majors so as to sustain the system more effective and palt of the so lution to atta in 

the intended result in faci litating the schoo l-to-work transition and redu ce ski ll gaps and mismatches 

in the labour market in progress ing self-emp loyment and in the campaign of poverty reduction. 
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2.3.1 Attitudinal View of the Social Outlook to TVET and MSE in Ethiopia 

Although the improvement of the attitude of Ethiopia towards TVET has become progressive, its 

deep rooted belief against the techn ical and vocational education and tra ini ng is still reluctant and 

hindrance to th e system. History teaches us the past vi ews and att itudes that prevailed in the area 

were backward. In re lation to this po in t, Tek lehaymanot (2002 :2) pointed out: Ethi opia is one of the 

countri es th at ancient c ivilization has been revealed, some physica l and soc ial remains found in 

several places of Ethiopia witness the fact. The Ethiopian civilization of mankind; however, he sadly 

stated that after some certain times in hi story, practical and several knowledge and skills s~e~n to_ 

have been hi ghly and de liberately neglected and di scouraged in soc iety . 

The discriminatory practices of soc iety and the biased att itudes of social out look like the isolation 

and despise craftsmen, potters, Black smiths and trainers, etc are wrongly viewed inferiorly. Hence, 

these attitudes negatively affected th e deve lopment of technica l and vocationa l education and 

training program to a great extent and this in turn affects the current status of se lf-employment 

concept in informal sector. 

It 's noticed that there are still negat ive att itudes and understanding against the paramount importance 

of TVET'S effects for the thorough deve lopment of a country's economy. As the result, th ere are 

some people who have had bad attitudes and views toward s the invo lvement of TVET sectors and 

the world of work, which are believed to fight povelty reduction and progress the self-employment 

in the labour market. Surpri singly, almost trainees, trainers, operators in MSE, the ir famil y and 

community don't have any trust and contidence to atta in good result and bring changes in country's 

economy and deve lopment even though Ethiopian government has done a lot of things and i1chieved 

significant results wh ich can help to transfer country's economy into the middle leve l phase. 

Generally, the current status of the linkages between the TVET and the MSE in the world of work 

are still obstacles in attitudes, skill s and inputs so as not to make the programmes be more frui tful 

and effective. 
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2.3.2 The Crisis of vocational Training in Ethiopia 

Thomas Gerbards (2002: 52) stated that Vocational Education in Africa is fac ing a crisis. Vocational 

Ed ucation is no longer a guarantee for income and employment; they often don ' t deliver what the 

labour market requires. 

Th is is supported by Hans Christian HAAN (200 I :2) about the crisis of re levance. In most sub­

Saharan countri es training system continues . The training sector has generally proven to be 

incapab le of respond ing to the changing needs of the labour market. For a long time public sector 

trai ning institutions persisted in their training approach favo ring wage employment no clear vision 

on the spec ific role of vocational training for self- employment basis. 

This signifies that there is still a problem of relevancel mismatch between the train ing offered and 

the skill s needed for working life in toady's labour market. 

According to Gich ira (2002 : 1) po inted out that quali ty is a measure of system effectiveness in 

meeting its training obj ectives i.e. imparting knowledge and skills to students and trainers. The 

question of quality is an important issue in TVET programmes. Often, access to jobs that train ing 

provides depend on the nature and qualities of training; and job performance of graduates depends 

on the ri ght kinds of skill acquired. Quality education is a prerequisite for susta inable education 

development. Making the abstract real, and developing the capacities of individuals and societies to 

work for a sustainable future is essentially, an educational enterprise. 

Knowing that the features of Vocational Education are its expensiveness and at the same time its 

flexibility , it usually needs to be qualitative and influentia l in fi lling the gap of incapabi lity for the 

ski lls and in being relevance in the labour market. It needs re levant curricula; sufficient venues and 

class- rooms; efficient tra iners; enough budget; avai lab le training fac ilities, mentorship and 

integrated learning and pertinent management ca rrying out firm commitment and dedication so as to 

enhance the objective of the training in keeping its quality and relevance effectively and effic iently. 

To sum up, the Ethiopian TVET strategy underlines the foll owing requirements with regard to 

principals, trainers and counselors; diploma holders for assistant trainers and suffic ient personne l for 

ad ministrative and financial department, (MOE 2002 : 51/2) Moreover, in Negarit Gazetta 

Proclamation No. 391 /2004: 2552) proc laimed that every TVET institution shall have a principal, 

trai ners and technical support staff. 

21 



2.3.3 Role of Administrators and Vocational Guidance and Counselors 

So many literatures and views in the re lation to this area have been written and sa id for the last years 

now. Instantly ILO [200 I :20] asselied that ad mini strators of technical and vocational education and 

training programmes equipped wi th teach ing experience in a filed of techn ica l and vocational 

ed ucation, some work exper ience in one of the fi elds taught in the programm e, a board vision of 

technica l and vocational education as a vita l element in personal, social and economic deve lopment 

and knowledge of administrat ive techniques and procedures. The heads of techn ical and vocational 

ed ucation establ ishments devote a significant pOliion of their time to the educat ional and sc ientific 

aspects of their work . Sufficient staff should be available to provide the services of counseling and 

gu idance for Candidates and students, the preparation, supervi sion and coord ination of all practical 

work and experiments, the maintenance of instruments, apparatus and tools in workshops and 

laboratories and academic support serv ices such as libraries, information and commun ication 

technology centers and information resource centers. 

The European Train ing Un ion (1998: I I) exp lained that occupational information is one of the most 

important tools for TVET counse lors. TVET counse lors have to be extremely competent in this area 

become the knowledge is a preconditi on for all guidance, counse ling and orientation activities. 

Needless to say, it is indispensable for placement activ ities. 

Counse lors are a lso important in executing some of the government's labour market pol icies. If for 

example, a government wants to promote self- employment or the certain of small- sca le business, 

j ob counse lors are in a prime position to influence job searchers deci sions. They may encourage 

adolescents and young adults to learn a celia in profession or experienced persons to open up their 

own business and so create new j obs. To be ab le to act in a line conform to the government's 

intentions, counselors again have to be trained frequently (in Went, 2004:33) 

Vocational guidance and career counselors and occupational outlook inform ation prov ide them with 

a sound understand ing of changes taking place in to occupation and skill requirements of the labour 

market. Vocational guidance and counseling is signi ficant through out its preliminary demand ing till 

its post graduate assignment being the needy are in the labour market involve ment of world of work 

li fe long learn ing process. In relation to this MOE (2006:23), indicates that the vocational guidance 

staff at TVET institutions is also instrumental in faci litating apprenticeship and preparing youth for 
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apprent iceship training. They wi ll also be foca l points in organiz in g se lf-employment support for 

TVET graduates. 

Eventually, the role of guidance counseling and vocational career has had prime effects from the 

beginn ing work asp iration and option up to the stipu lation of attitude, interest, mot ivation and 

success which develop both the extrinsic and intrinsic accompli shment wh ich can help individua ls to 

be more fruitful in the life long work habits and therefore employees need to get guidance and 

counse ling while people are being involved in the world of work and training periods in the 

institutions and enterprises. The vocational counse lors keep records on participating enterprises; 

organize events to strengthen the li nks between the TVET institut ion and enterprises ; to be 

successfu l a vocational counselor shou ld be competent in counseling techniques sustai nable for 

target gro ups; assessment of career; educational and labour market developments; methods of 

tra ining need assessment; orgalllzlll g career development events and programs; and awareness 

creation for TVET and recent employees. 

Interestingly, the MOE asserts that the main objectives of Vocat ional guidance and counse ling are: 

• To combat early schoo l leaving and ensuring adequate knowledge, skill s and attitude to 

meet the challenges in creating knowledge- based soc ieties in the context of econom ic 

globalization and promoting adequate linkages between education, training and the world 

of work; 

• To reduce mismatches between supply and demand for labour, dealing with 

unemployment and improving labour mobi li ty; 

• To promote re integrati on of marginalized at ri sk-groups into education, training and 

employment and mainstreaming of exc lude groups into general tra ining programmes and 

labour market services. 
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2.3.4 Labour Market Monitoring (LMM) and Training Need Assessment (TNA) 

The Addis Ababa city government (2005:19) stated about labour market monitoring and training 

need assessment, which are instruments used to identify ski lls and knowledge for individua l and 

soc io- economic development. A systematic and coordinated approach of continues labour market 

mon itoring developed in order to enable training providers to offer appropriate training programmes 

in the needed skills and occupational fields, and to avoid an unnecessary dupli cation in the tra in ing 

offers. To do so, stakeholders from all TVET sectors and at all levels have to be incorporated. A 

decentralized system of data co llection and analysis is necessary. Such a system must work in very 

close connection and cooperation and implementation with all concerned stakeholders and 

organizations. 

It' s believed that labour market monitoring (LMM) system helps to establish the occupational areas 

for which training is needed; a tra ining needs assessment has to identify the detai ls of the required 

training. Training needs assessment (TNA) job assessment and human resource assessment 

community needs assessment survey of employers, householders and other sectors in the economy, 

analys is of the market for products and services, and aims to identify the skill s, attitudes and 

knowledge required to do a certain job and to determine the type of manpower requ ired, Addis Aaba 

City Government (2005:20-2 1). 

In short, it is possible to grasp from the aforementioned discuss ions that the system will be effective 

at all leve ls; a close work relationship with respective stakeholders must be set up and establi shed in 

terms of exchanging in fo rmation and data with TVET schemes. Quality leads to a high employment 

rate of its graduates. TVET has the mandate to stimulate demand and to proactive ly assist in the 

deve lopment. It 's stressed that the results of labour market monitoring and training need assessment 

should be used by counse lors for career guides of TVET graduates or small and micro-business 

enterprises' operators. 

The Ministry of Educat ion (MOE 2003:22) considers the foll owing preconditions to determine the 

strategies fo r the needs assessment. They are: 

• Deve lopment plann ing the strategies for required skill ed labour force; 

• Occupational standard s; and 
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• Training needs assessment bases and implicat ions. Trai ning needs assessment 

methods comprise the following crucial tasks. 

• Situational analysis; and 

• Manpower in ventory 

2.3.5 Tracer Studies 

Accord ing to the World Bank (2006), a pilot tracer study of TVET is currently underway to gather 

information on graduates, including their employment status, to see if the new system is effective. 

The Ministry of Education (MOE) is also working on a study in cooperation with GTZ, of the 

projected demand for mid level human resources to better understand current skill gaps in the labour 

force and thus to inform ed ucation policy. 

Tracer study is an important issue for TVETs to examine the relevance of the training areas and to 

identify the weakness of the programme and eventually to adjust the training programme in such 

way that suits to the labour market. It is emphasized to the urban and pre-urban micro and small 

business sectors. TVET is geared towards enhancing productivity in the MSE sectors, improving the 

quality of products and services and supporting stmt -u p business. The tracer study recognizes the 

need to ensure that the programmes are not thoroughly supply driven. The key element in adjusting 

education system to the needs of knowledge and sk ill s based education society li es in estab lishing 

adequate links between the would of work and the world of education . 

In the same ana lysis, Schwarz (2003 : 3) states that TVET shou ld be able to answer the fo llowing 

questions: 

• What are the most important business and trades in this locality? 

• Which business wi ll increase the number of employees in the futu re? 

• Which jobs are highly demanded in this a rea? 

• Which ski ll , knowledge, behavior, and work attitudes are required by a certain trade 

or occupation? 

• What kind of upgrading needs workers from enterprise? 

• How many grad uates from TVET institutes the labour market could absorb? 

• Where do we get the in format ion required? 
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He added that tracer study is an essential instrument to gather information about the impact of 

training measures. It supports the planning of TVET programmes regarding training needs and 

development as we ll as revision of curricula by giving answer to the following questions . 

• How many trainers got a job after graduation? 

• What are the causes for not getting a job? 

• How long does it take to get a job? 

• Do the graduates get jobs in the area they have been trained for? 

• Are the ski ll s matching the requirements of the employers? 

• How many graduates have started their business? 

Tracer study is, therefore, a method to obtain feedback that helps TVET institutions to evaluate the 

outcome of the training programmes. Tracer studies justify investment and the quality of training, 

effectiveness of education and training policy and its implementation strategy. Its effect helps to 

identify areas that require research work in matching training programmes with the real world of 

work so that enterprises from certain fields take a major role in training and internship activ ities; to 

be conducted by training institut ions and to see the achievement with regard to achieved 

performance, employment and self-employment. As the result, the supervising TVET institution is 

required to devise methods of follow-up and develop measures of support to be given. 

2.4 Some Policy Issues on rVEr Programme in Ethiopia 

Employment creation is the most crucial building block of forthcoming socia l progress, economic 

growth and human security. It ' s, therefore, the masterpiece to all governments' initiatives and to be 

mainstreamed in the interim poverty reduction strategy. Policy framework is needed to improve the 

function ing of the employment and training market, to gu ide investment in human capita l formation, 

give confidence to ski ll suppl iers, employers and the work force that their human cap ital investment 

is properly targeted and will yield positive results. 

It 's learnt that a key feature of deve lopment strategies and train in g policies should target sectors with 

promising employment prospects. Adopting a comprehensive Policy of Human Resource 

Development is essential and should contain elements of ski lls and education development and have 
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a methodo log ica l link between TVET and economic development objectives. Economic growth is 

the key element for enterpri se creation and growth. Entrepreneurial activiti es wi ll reinforce the 

dynam ic of growth. Policy that favors enterprise creation and enterprise expans ions amplify the 

process of economic growth and create new and more employment- to absorb young people joining 

the labour market. In this regard, policy should be fo rmu lated and technical and vocational education 

shou ld be applied to support the general objectives of the policy to boost the economic growth . 

2.4.1 Demand Driven Policy 

A demand driven approach is a recent feature in many countries with the rap id change in the labour 

market i.e. the basic principle of demand driven train ing system in Ethiop ia is to match training 

programmes to the labour market needs. 

In re lation to this notion, Yoseph (2002:8) wrote the demand driven system presupposes the training 

when there is demand for it. Th is opposed to the tradit ional type of training in TVET schoo ls, where 

TVET are only the supp lies of skilled labour force and pay little attention to the demand of it. The 

TVET programme in Ethi opia is aiming at creating a TVET system to be self-em ployment oriented, 

demand dri ven and proper to the development needs of the economy. 

2.4.2 Responsibility and Accountability to Administer, Control and Manage 

TVET Programme 

Consideration is to be born in mind for who contro ls and manages the TVET programme. This is 

also a policy issue in Ethiop ia. There is no autonomous national body to control and manage 

vocational training act ivities in Ethiop ia. According to ILO (1997: I 03) and the labour Proclamation 

No. 42/85, the mandate and responsibility regarding vocational training is given to the Ministry of 

Education and M inistry of Labor and Social Affairs. The M inistry of Trade and Industry has also 

responsibi lity for Vocational Education and Tra ini ng. According to Atchoarena and Andre (2002 :36) 

whi ch governm ent mini str ies should over see th is branch of the ed ucation system is the basic 

question. 
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UNESCO (1998:26) pointed out that the experiences of some African countries like Zimbabwe, 

South Africa, and Botswana etc created a ministry of TVET in order to insure better coordinat ion 

between TVET and to raise ski ll levels. African countries like Egypt vocational training programmes 

often remain under the supervision of different secto r ministries even when there is a spec ific 

ministry for TVET. 

Nevertheless, in Ethiopian contest there are certain Ministries, which take the responsibility for 

TVET. For sure, Ministry of Educat ion (MOE) takes the lions share responsibility for TVET 

programmes among other ministries. Besides, the mini stry gives responsibility for agencies although 

there are still bottleneck problems and inefficient attention to the area. In fact, the measures taken in 

these recent days seem encouraging. 

2.5 An Overview of the Addis Ababa's TVET Programme and its Stakeholders 

2.5.1 Socio-Economic Profile 

Addis Ababa, as a capital of Eth iopia, has currently about 3.5 million inhabitants w ith an annual 

population growth rate of 2.8 (2002/5). 150,000 (60%) of the inhabitants depend directly on the 

informal sector of MSE (e .g. bakery, food preparation, etc) and 100,000 inhabitants depend on the 

formal sector ofMSE (e.g. metal work, carpenter, etc) 

The unemployment rate in Addis Ababa is assumed to be the highest in Ethiopia, at around 38% 

(2003/3). Currently, 500,000 inhab itants of Addis Ababa are unemployed. However, the informal 

and private sector is increasingly providing employment opportunities to the work force of A.A. 

The average monthly income of 50% of the inhabitants of A.A is around 340 ETB. The vast majority 

(80%) are living below the poverty threshold. 

31 % of the population is living in one-room houses and 29% in two-room houses without adequate 

sanitat ion 26% without a kitchen, and 65% of the citizens have no access to sa fe drinking water, 

shelter, and toilets A.A c ity government (2005:2). 
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According to the A.A City Government's Education Bureau, every year the labour market is 

expected to absorb an ever-increasing number of new labour entrants over age of 15 years. Illiteracy 

rate are also high in A.A, this is despite the fact that access to education has increased since the 

beginning of 2002. 

Micro and Small Enterprises (MSE) Department was establi shed. The MSE-development 

employment plan aims at creating an enabling environment for the development of private sector­

and self- employment in A.A in order to achieve long- term employment. The priority areas for MSE 

investment are aimed at the field of Metal work; wood technology; construction; food processing; 

garment and textile production and Municipality services. 

Addis Ababa city government is committed to upgrade and promote the small enterprises to middle 

and large compan ies through its investment policy. It focused the major emphasis of the current 

development plan on the main problems of the community, which are employment establ ishment, 

establishing and expanding of MSE; so lving housing problems and poverty reduction. 

According to these aims, the TVET training systems have to be improved and have to be closely 

connected with the construction industry, MSE and the Low-Cost-Hous ing (LCH). The cooperation 

with MSE is believed to improve income levels and focus on the transformation of the informal 

sector to formal sector. 

2.5.2 Current TVET Development in Addis Ababa 

According to MOE (2005) TVET system in Ethiopia is currently in a reform process, the Addis 

Ababa TVET office aims to create a TVET system, wh ich is wage and se lf- employment oriented 

and demand-driven for the appropriate development needs of the Addis Ababa economy so as to 

improve the employment and income opportunities of the work ing forces; integration if forma l and 

non- formal training; flexible response to the employment potential market consideration of the 

various target groups' preconditions for learn ing. 

It' s a lso po inted that some current problems in TVET in Addis Ababa: the employers we re often not 

satisfied with the outcome of tra ining; they complain about the lack of practical skills of trainees as 

well as an inappropri ate training content. Therefore, the reform process is oriented towards on out 
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come- based technica l and vocational education and train ing- system based on the world of work and 
based on occupational standards. 

2.5.3 Vision, Mission, Objectives and Guiding Principles of the TVET Policy in 
Addis Ababa 

Vision: - Add is Ababa TVET Agency wants to see "work- oriented, competent and self rel iant 
citizens through quality and demand-driven training as one fac tor to reduce poverty." 
M iss ion statement: - the TVET system of Add is Ababa supports employment creation by prov id ing 
appropriate competencies and behaviors. It stresses for se lf- employment and j ob creation is realized 
by a given favorab le framework, expressed through the fo llowing miss ion a ims: 

I. To involve all important public and private stakeho lders in the city; 
2. To improve demand driven training in indigenous crafts and modern technology; 
3. To create comprehens ive social , entrepreneuria l and organizational competencies and 

environmental awareness; and 

4. To provide options for al l people in the city who are in need of training with a special 
emphasis to youth, women and the handicapped. 

Therefore, networking, coordination and lia ison with all public and pri vate stakeholders is necessary 
to produce employment creation and a reduction of poverty Add is Ababa City Government (2005). 

Obiectives 

The overa ll objective of TVET in Addis Ababa is to enhance the socia l and economic development 
of the city in line with the re levant strategies through fac ilitat ing demand driven, appropriate and 
high qual ity technical and vocational education and training in all sectors, at all leve ls and to all 
people i n need of training. It 's explained in detai l: 

I. Develop decentralizati on; 

2. Improve the quality of tra ining and make it responsive to the needs of the labour market; 
3. Improve access to TVET for a ll target groups in need of training, people working in 

industry and in the small and micro business sectors and other target groups; 
4. Facil itate relevant training for the promotion of self-employment and the development of 

micro and small business, which are integrated with other MSE development services, etc 
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the TVET system is onl y too to induce major economic and soc ial changes and make sure 

that the demand for lower and middle leve l skilled work force is met in Addis Ababa 

Guiding Principles 

As to th e city government' s belief in pursuing the objecti ves stated above, the following principles 

gu ide the development and the implementation of the TVET system in Addis Ababa: 

• Demand-orientation to the needs of the labour market; 

• Comprehensive system and for a ll activities that important to ensure the relevant and 

high quality training, including need assessment, labou r market monitoring, etc 

• Integrati on in di ffe rent levels of training (formal, informal and non-formal); different 

locations of tra in ing (in- school train ing, in company tra ining) and different training 

prov iders (public, NGO and private provider) ; and different modes of tra ining 

(educati on, training and self- employment promotion). 

• In pursuing partnership and stakeholders; 

• Accessib i li ty be access ible to all people in need of training irrespective of the level of 

educational attainment, sex, ethn ic and re lig ious affiliat ion and disab ili ty 

• Decentra lization in accordance with the decentralizati on pol icy of the Ethiopian 

government, the new TVET system strives for effective decentralization, I.e. the 

princip le of subsidiary; and 

• Coordination: to be effective in pursu in g its role within the city development efforts 

and to increase synergy effects; and 

• Modular design to make the programme more flex ible responsive to the needs of the 

different segments of the labour market and the society, Addis Ababa city 

Governm ent (2005). 

2.5.4 TVET Partnership: Addis Micro Finance; Addis Housing Project; NGO, etc 

The involvement of stakeholders in strengthening TVET, which operates at the interface of 

different sectors of society, notably the education sector, the labour market, ind ustry, MSE sectors, 

is crucial. To make the TVET more functional and e ffective, it must be steered and implemented 
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with in vo lvement of a wide stakeholder group. At the same time, these enterprises espec ially MSE 

sectors wi ll be more benefic ial whil e they are involved in the TVET system. 

Addis Micro F inance is in the umbrella of Addi s credit and sav ing Instituti on, whi ch operates with 

in the boundari es of Add is Ababa c ity Government established and registered at the Nat ional Bank 

of Ethiopia in January, 2000. The po licy of Addis credit and sav ing insti tutions is to become active 

contributor towards poverty reduction effolt and would like to see improvement in the li fe of low­

income people; to promote micro and small enterprises to a lleviate poverty and unemployment 

prevailing in the c ity. 

One can understand fro m its Amharic version that the objectives are provision of credit and saving 

services to as many active poor as poss ible; enhance the development of micro- and small 

enterprise that a ll entrepreneurial act ivities with scale of micro should be given access to fi nancial 

services; create long- term se lf- employment in income generating activities. 

Its target groups are: MSE operators and potentia l operators; low income persons and post TVET 

graduates who are 'capable to engage in income generating activities/ small businesses; and 

counseling and provision of advice for the target group on business and finica l affairs. 

It 's pointed out the purpose of loan! cred it is to start and/ or expand businesses in metal and wood 

works; food processing, weaving and tai lorin g; construction services, production of construction 

inputs (materia ls), mun ic ipal services like so lid waste di sposal and parking; etc. 

Types of Loan Products: 

I. Micro business (general loan): has a nature of installment repayment and it 's 

disbursed for high turn over activit ies, li ke retail trade activities such as Gu/it and so 

on. 

2. Small Business: th is loan is di sbursed relatively fo r re lative ly for well establi shed 

bus iness and tech nical and vocational education and tra ining insti tutes graduates who 

want to j oin the prod uctive venture and the amount of the loan exceed ing birr 

5,000.00 

3. Micro lease loan: cl ients choose the machines for the ir operation and ADSCI 

purchases these machines and hand it over to them. The operators are assumed to be 

ownershi p afte r completion of payment and are intended to render for organized 

cooperati ves. 
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2.6 Training, Labour Market and Employability of Youth 

Training institutes need to examine the true features of the loca l or the global nature of the labour 

market and the progress of the employabi lity of the youth . Labour market info rmation for quality 

train ing is fundamental and protects unnecessary production of human resources. 

2.6.1 The Need for Labour Market Information 

As to European Training Foundation (1998:12) labor market information is essent ia l for any 

kind of development that every member of the human society strives for. The need of labour 

market information reflects the interest to understand human development in it econom ica l and 

social context and to strive for creating adequate living and working cond itions aiming at welfare 

of the society. The fast changing economy at international and national levels require a profound 

understanding of its quantitative and qualitative realities and processes in order to direct 

development to better li ving and working conditions and welfare for everybody. 

Enterprises need qual ifi ed staff; young peop le need basic vocational training; adu lts need regular 

training to update and upgrade their vocational skills. Decision- makers in the fi e ld of TVET 

policy have access to comprehensive information, which takes in to account the interests of the 

private sector and civil society. The concerned government bodies strengthen institutions 

responsible fo r the development, management and organization of the TVET system so that they 

can implement political directives in a competent manner. To achieve this, a more broad-based 

impact for TVET, processes are optimized, new resources are tapped, and existing ones are used 

more effectively. MOE (2003 :2) 

This reveals that labour market inform ation system is necessary and has spec ific relevance to 

TVET system in provid ing authentic in format ion. Labour market oriented techn ica l and vocationa l 

education and training understands the current situations of the economic status. Besides, 

enterprises can have clear-cut opportunity to recruit qualified labou r forces so as to improve 

productivity and capac ity for new innovation and strategy. 

To sum up, Nicho las (2002:4) asserts: sound and comprehensive labour market information allows 

po licymakers and programme adm inistrators to identi ty gaps in vocational training, employment 
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serv ices and other human resources development programmes and to des ign strategies to address 

those gaps. It also empowers individual employers and workers to make informed decisions 

regarding employment. 

2.6.2 Linkages between TVET and the World of Work 

Contemporary writers believe in the linkages between TVET and world of work. The fundamental 

restructuring of any country's education system needs to emphasize on attitudinal and skill 

preparation for the world of work and self- employment. Schools play sign ificant roles in 

transforming students' work habits and skills to the world of work. The cruc ia l issue in adjusting 

education system to the demands of knowledge based society relies on establishing appropriate the 

world of work and the world of education. 

In line with, Carson (cited in Yeku noamlak, 2000: 15) underlined the relationship between TVET 

and world of work is indivisible and contains the normal value of life and necessary pal1 of human 

act ivity. 

As man's demand for complicated production kept on increasing, work oriented ed ucation system 

essential entry to the world of work among other factors depends on the level of schooling. This 

shows that education system is to focus more on the marketable ski ll s though the merit of 

qualification is necessary. 

An important way to facilitate the integration of young people in to working life is to bui ld closer 

link between school ing and work. In fact eva luation results of youth training schemes underline the 

need fo r intervening when young people are still at school. Two broad types of measures can 

outlined. First, attempts are being made to better integrate the realities of the work place in to the 

learning process. School-work integration, by including work-experience programmes in schooli ng 

process, constitutes a major step in that direction. Second, management reforms are advocated to 

drive the TVET system towards flex ibi lity and responsiveness. Atchoarena (2000:8) 
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2.6.3 The Integration between MSE and TVET Sectors 

A competitive global market economy req uires technical and profess ional c iti zens trained in broad 

and spec ific occupation. This leads to have sectors, which can absorb the postgraduates of TVET. 

It 's with this consideration the TVET insti tutions are be lieved as strategic centers for the 

development of marketable and entrepreneurial skill s and as means for development. The MSE 

sectors are, therefore, host to intake the skilled and semi-skilled labour forces and a comprehensive 

human resource development programme aimed at strengthening its capac ity. MOE (2006: II) 

The integration of Techn ical and Vocational education and training and sma ll and micro business 

sectors is crucia l particularly in developing countries since unemployment and underemployment 

is high. Therefore, the TVET system has the mandate and takes responsibility for building a 

competent and adaptable workforce accord ing to the needs different segments of the labour market 

w ith specia l emphasis to micro and small business enterpri ses . So, TVET is establi shed to intensify 

productivity in this sector. And the li nkages are often eternal and essential when thought 

employab il ity and reduction of povel1y. 

Both TVET and MSE sectors can only exist when each depends on the other. It seems very 

difficult to establish TVET institutes with out the function of MSE while intended to a lleviate 

unemployment and to design objectives for creat ing job opportuni ties and se lf- employment tasks. 

That is why, from the strategic point of the view, the TVET system of Ethiopia set objectives to 

make TVET be responsive to the needs the labour market; to im prove access to TVET for all target 

grou ps in need of training in the sma ll and micro business sectors; faci litate proper training for the 

' progress of 'se lf- employment and the deve lopment of small and micro business wh ich are 

integrated with other MSE development services; to fac ilitate research in liai son with MSE in 

order to support the increase in production, etc. 

Hereby, the most im portant issuance stressed is the interdependence and oneness feature of the 

integration of TVET and MSE, which are the backbone of any deve loping countries to attain 

sustainable econom ic development. The institut ions wo rk together to enrich their miss ions and 

ai ms at obta ining the M ill ennium Development Goals (MDGS). 
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2.6.4 Employment Opportunities: Self-employment and Wage-employment 

A large part of education services must consists of the development of human capital because in an 

economic sense. It is very much the same thing as investing in mach ines, build ing and other 

materi a l capita l. We invest in additi onal nonhuman capital whenever we think that it will generate 

enough add itional products or output to more than repay the new investment costs (In-went, 

1990:31 ). 

In a context of socia l and econom ic uncertai nty, the transition from school- to work represents a 

major concern for, notably, dec ision-makers but a lso parents and students. Today, nations as well 

as individuals tend to fe ll anxious for their fu ture in the global economy. Increasingly, peop le who 

used to see education as a pass- port to employment can no longer take it for granted. Often what 

worries for them is not the lack of econom ic growth but rather the lack of job opportunities 

(Atchoarena, 2000: I) . 

It is necessary to examine the thematic concern of the integration of the youth into working life 

portrays a serious point in deve loping countries in the period of transition to a market economy; 

sustained propulsion explosion, social di sintegration, economic stagnation and weak 

entrepreneurial system are the basic constraints wh ich lead the youth involve transition into the 

world of work fruitl ess process. 

Literatures on this issue underline the relationship between training and employment oPPOIiunities 

available to the youth ; train ing and avai lab le j obs; the presence of high productivity; conductive 

and comprehensive educational issue of the public policy, which needs firm dedication of attain 

the intended outcome of se lf-employment. 

According to Haan (in Yukunoamlak 2002/3 :6), the ex isting vocationa l trainin g tn most 

developing co untri es is not tuned to the rea lities and needs of enterprise deve lopment. The 

programme focuses on pre- emp loyment training limited number of trades and long- term courses 

with hi gh opportunity costs. To th is effect, the same author argues that trainin g for se lf­

employment requires major changes with regard to: labour market linkage trai ning content 

relevance; flexi ble training delivery; and training follow- up (credit, market ing, business skills) . 

Li kew ise, training for se lf- employment shou ld invo lve analysis of loca l market and loca l culture, 
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more autonomy for train ing institutions, a reduced role for the state in provision of the training and 

greater involvement of employers in shaping training decisions. 

According to Christian (2006: 26) it is universally acknowledged that train ing by itse lf will not 

c reate (self) employment and that other support services and in particular financ ial support is 

needed the training graduates to engage in se lf- employment and set up an informal sector venture. 

At the same time the literature appears to be generally in favor of a unsustai nable and complex to 

manage (especially for training institutions). The general suggestion is for micro and small-scale 

Enterprise support organization to "network"; but no clear guidelines on how to initiate and 

operate such joint del ivery of services have emerged yet. 

In ou r context, self- employment and entrepreneurship training is a strategic interface of any TVET 

curriculum. This encourages graduates of this area with ski ll s, which enable them to engage in 

income- generating activities. In line with, it im proves the thorough development of the citizens' 

economy, encourages self-reliance and helpful for the betterment of profitability and good 

opportunity to enhance econom ic growth of the operators, enterprises, industries etc 

2.7 Rationale of MSE 

It's stressed that self-employment refers working for onese lf; it encompasses different groups of 

people includ ing profess ionals, technicians, business men and women, traders and so on and are 

identified in the areas of self-employment like, retail operation: provision of services; small -scale 

manufacturing, etc. 

2.7.1 Definition of Venture of MSE 

The ILO'S Global agenda for employment puts small ente rprises in their proper place at the healt 

of job creation. The Micro and Small Enterprise (MSE) sector is considered as the natural home of 

entrepreneurs. In most successful economics, they are seen as an essential springboard for growth, 

job creation and socia l progress. 
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Source: Adapted from Grierson (2000) 

Accord ingly, each has the identification of the needs of the young people pnor to the 

commencement of the programme. 

In order to begin a train ing programme for self-employment, Louks ( 1988) fo llow these 

considerations for recru itment training 

I. Does the candidate have identified business opportunity? 

2. Does he/she come from a background or environment, which stresses se lf- reliance? 

3. Does he/she have relevant business or technical experience? 

4. Does he/she have access to financing? 

5. Does he/she demonstrate and determination? 

The tra ining stage incorporates both enterpri se specific sk ill train ing and business development 

entrepreneu rial training and which portrays and let them refrain from talking risks and creating 

new ideas (Ronan, 1998: 5). 

The following benefit may be achieved: increased revenue or ou tput; decreased expenses including 

reduced inaccu racies, wastage and absentee ism; intangible benefits including employee flexibility 

and improved morale. 

The enterprise (self-employment) stage deals with the creation of enterprise needed follow-up 

support to make their own jobs. 

According to Paust (2005), start ups for an entrepreneur include: fr iends and family; business 

angels (rich individuals); government grants and loans; venture capita li sts; and partnership with 

large company. 
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2.7.2 The Paramount Importance and Roles of MSE Programme 

The establishment and foundation of MSE in this globa l world part icularly in the developing 

countries for mobil ization of high popu lation and invest small amount of resource is indispensable. 

MSE has a profound effect and has li on-share contribution in deve loping countries. It helps to 

intake the semi- skilled and ski lled TVET/ graduates and other experienced people who have had 

long time practices. 

The contributions ofMSE to the economy are : 

E mplovment : MSE sector provides more jobs for Eth iopians and the tendency to depend on MSE 

to provide more j obs is likely to continue because of the predicated increase in the number of the 

youth in the work force. 

Innovation: MSE sector is an important source of innovation. Whi le medium and large companies 

May rely on huge advertisi ng budgets. Therefore, co-op based j ob placement in MSE must re ly on 

innovation as a strategy to compete, survive, and prosper. 

Competition : Monopoly is a threat to the market system. In addition to government lega lization, 

MSEs check monopoly in the market place by providing differentiated products and Services. 

A complement to medium and large compan ies: Mostly serve the large companies by providing 

them with intermediate products they may consider uneconomica l to produce. MSEs also serve as 

marketers in the distributive system of medium and large companies. 

The sma ll and micro enterprise sector has so many advantages; for instance, in hav ing the inter­

re lationship linkage in the market system. It 's wide ly spread across a nation and comprises a 

greater number of customers provide a variety of products and services that is often cons ide red 

uneconom ica l by med ium and large company. 

In re lation to this issue, Raymond (1981: 5) for the purpose of understanding the interrelati onship 

of the market: consumer's demand for goods and services is supp lied by co- op based job 

placement in micro and small enterpri se; consumers a lso work as employees for micro and small 

enterprise; micro and small enterprise serve as supplies to large companies as di stributors, whole 

se llers or retailers; and consumers, co-op based mi cro and small enterprises and large compan ies 

demand from and supply to each other goods and/or serv ices. 
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The other significance of MSE sector is that it renders a career choice. Trainees are intended to 

join TVET institutes so as to improve their skills, develop their entrepreneurial concept for self­

employment. Besides, they are trained to start their own co-op based MSE sector. Raymond 

(J 987:7) asserted, "The most important advantages particularly to those who desire to be se lf­

employed, is the challenge of doing by themselves, and the satisfact ion of providing that they can 

do it." 

Of course, it is not always true to j oin the MSE sector as an operator is smooth and with no 

difficulty. Raymond (1998: 8) wrote: Although owning and operating you r own or co-op based job 

placement provides cha ll enge, financial incentives, and many other rewarding experiences, there 

are also disadvantages, including long working hours, financial and personal risks and irregu lar 

income. 

This is, therefore, basic that the-would-be co-op members of MSE need the information! or the 

lessons carefully before or whi le being in this area. At the same time, TVET, MSE sectors and any 

other concerned bodies work hard together so as to envisage the bright features of the needy more 

sound ing and meaningful before they are engaged the sector casually. 

2.7.3 Pertinent Conditions of Co-op based MSE Development in Addis Ababa 

The attitude to estab lish and work hard on co-op based MSE sector was almost little. It hadn't been 

given due attention to the market driven inform ation and job creation to alleviate unemployment 

and poverty reduction strategies by promoting micro and small enterprises and link with the TVET 

guidelines and missions and goals as a means of emanc ipating citizens free from backwardness 

and unemployment. 

Improving productivity and promoting the MSE sector to develop individual's economic growth 

via current strategies is underlined. 

There are now peltinent and basic cond itions that disclose the government palticularly the Addis 

Ababa city Administra tion has vowed solemn promise and politi ca l commitment to expand 

employment opportunities for youth is MSE development in six basic field areas. These are in 

construction, munic ipal activities, metal and woodwork, texti le and garment, food processing, and 
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other income gene rating activities. Consequently, as it' s discussed in the aforementioned 

disc uss ions, so many efforts are made. The MSE agency, TVET institutions and TVET agenc ies 

are establ ished. They are also believed to develop integration so as to let the youth be self­

employer and wage employed. 

There are also meaningful measures taken by the government. In li ght of thi s, MSE sectors, and 

adm inistrat ion offices are available in city, sub-city and kebele level micro and small enterprise 

development office for the creation of MSE j ob opportunities: 

I . . Provide loan for unemployed of graduates who are ready to be the member of MSE; 

2. Organize beneficiaries voluntarily in cooperative form of the assoc iation; 

3. Render, tra ining, guidance and management assistance; 

4. Supervise, eva luate, study and prepare income generating activities for the needy; 

5. Perpetually to save and invest in productive ventures 

6. Create market connections to se ll their products with government and non­

government enterprises, etc. 

Besides, related sectors like Addi s Ababa's housing proj ects, Ministry oflndustry, etc have started 

similar theme in developing MSE, as it' s the basic element for job creation to the unemployed 

youth. 

Generally, one of the features co-op based MSE service sector gets dynamic. According to this 

ideaThomas Gerbards (2002:153) explained the globalization of industrial mass production will 

continue and MSE hardly compete with industrial products. More ever, there is a growing demand 

for efficient services at all leve ls. The service sector of labour market is growing and can hardly be 

replaced by automatic machine. 

Hence, these lessons give us cues that the only means to create more and more job opportunities is 

necessary and created by dynamic entrepreneur of services sector of micro and small enterprise. 

This also s ignifies that the role of TVET institutions in producing proper and labour market 

oriented work forces is impOltant and it ' s often essential that the a im of MSE and TVET sectors 

are interdependent. 
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2.7.4 MSE in Ethiopia: Strength, Weakness, Opportunities and Threats 

(SWOTs) 

To fulfi ll for the overa ll missions and obj ectives in expanding and disseminating the inva luable 
strategy of MSE sectors; to playa role in a llev iating unemployment and make the youth create job 
and sati sfY their means of subsistence; accommodate capital and promote the country' s economic 
growth as a whole needs truly dedication more in developing countries. 

However, to make thi s issue more practical and meaningful, there are c learly strong and weak 
accompl ishments. And there are st ill threats in the sector. 

The strong sides include: 

• Become a political issue; 

• Establ ished relevant adm inistrative offices; 

• Practicing responsibility and transparency; 

• Micro finances and cred it/ loan centers are employed; 

• TVET institutions are thought to improve the problems of training for middle level 
and skillful work forces; 

• Identified the main prob lems of the co-op based placement ofMSE sectors; 
• Sought to create labour market information and the like. In re lation to this, 

Study conducted in Ethi opia confinns that the MSE sector has the potential to contribute to the 
economic growth and inspire self-employment and poverty reduction. Neverthel ess, there are 
severe problems in Ethiopia or in the capita l, as described in the observati on of the Ministry of 
Trade and Industry. Accord ing to Ministry of Trade and Industry (1997: 63), various prob lems 
have been identified in the country over the past few years. Some of the most critical and leading 
factors constraining the co-op based j ob placements in MSE in Ethiopia include, among others are 
Lack of access to fi nancial capital and cred it, Lack of access to premises and land, Lack of 
in frastructure, Lack of training on entrepreneurial and management skills and policy environment. 

In short, there are so many weaknesses comm itted by government policies, the community, and the 
operators or from stakeholders, etc . These are: attitud inal problems (almost all say that the MSE 
enterprises hardly attain econom ic growth); the lack of skill ; meager financial capital, loan policy; 
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lack of read iness to learn and change the problem ; the presence of dependency; the presence of 

irregu larity; be am bitious to be rich quickl y; the mismatch of features of weak linkage of 

institutions in the wo rld of work; lack of market information; the presence of corrupt ion; lack of 

tracer studies; lack of supervision/guidance and co unse ling; and weak follow-up, etc. [LO (2004: 

2 I 5) added that train ing can be used as one of the instruments together with other measures, to 

add ress the challenges of the micro and small enterpri se . 

As far as threats to MSE are concerned, it's to be considered and internal ized the serious prob lems 

of operators of MSE, which inevitably bring destruction in the sectors. It can resu lt in corruption, 

loss of confidence, misconception, unemployment, and discontinuity in the programme. 

2.8 Major Causes and Effects of Unemployment 

Literarily, the meaning for unem ployment shows us the proportion of the labour force that doesn't 

a have job but is avai lable to work. Decline in unemployment cou ld occur e ither due to creation of 

jobs or shift from unemployment to inactive status. The major reason is that large number of 

educated unemployed might be the absence of proper market study/needs assessment and IS 111 

connection with stagnant nominal wages and low productivity. 

The result of unemployment is obviously clear being idleness; committing suicide; dullness and 

others. The most important things that young generations are to be helped by are to set workab le 

policy and strategies for the package implementat ion; creating awareness on the opt ions/ 

aspirations that can help them to be good citizenship by inspiring career option/ choices and 

prepare them to be confident in creating jobs and se lf- employment and expose them to be engaged 

in sc ience and new technology. 

Finally, the Ethiopian Education and Training policy has given particular emphasis to TVET to 

integrate with job creation and enterpri sing. The Ethiop ian government has estab lished Micro and 

Small Enterprise (MSE) development strategy in order to create long-term employment and 

faci litate growth and equitable development. MSE deve lopment is p3l1icul arly a imed at supporting 

the National Agricu lture-Led Deve lopment Industry Strategy that is providing necessary inputs 

and service for Agric ulture diversification and growth together with intervention, .i.e. credit 

provision, fac ilitations of linkages, market ing development, improvement of the institutional and 

regulatory environment etc. This strategy emphasizes the critical importance of TVET for MSE 

deve lopment and for economic of growth. 
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CHAPTER THREE 

3. PRESENTATION AND INTERPRETATION OF DATA 

This chapter deals with the presentation of the relevant data and analys is of collected information. 
Of the three categories of questi onnaires, the first category was employed to TVET 
staf£iinstitutions comprising of principals, vocationa l counselors, trai ners, TVET offi cials and/or 
management bodies. 

\ 

The second category was administered to the Micro and Small Scale Enterprises (MSE) agencies 
such as city, sub-ci ty and kebele management bodies, experts and supervi sors. The th ird category 
was employed to MSE operators. Besides, interviews were conducted to gather informat ion from a 
tota l of 41 officials, TVET Institute, MSE and development agency, MSE operators, Micro finance 
and credi t/loan enterprises, Housing projects and NGOs. 

Out of the tota l 370 questionnaires, 3 16 (85.4%) were fill ed in and returned . Specifically, of the 
total questionnaires distributed, 112 (86.2%) TVET staff out of 130, 54 (90%) MSE 
Administrators out of 60 and 150 (83.3%) MSE operators out of 180, respectively, fil led in the 
questionnaires and returned them. Interpretation and analysis were made based on th e basic 
questions raised in the preliminary chapter of the study. 

3.1 Characteristics of Respondents 

As is shown in Table 2, the gender distribution is biased towards male. 35 (31.2%), 12 (22.2%) 
and 49 (32.7%) of respondents in sample TVET staff, MSE Administrators and MSE operators, 
respectively, were females. The proportion of females to males is 96 (30.3%) and th is s ignifies that 
the involvement of females in administration or the world of work is insignifi cant despite the 
positive concern and the government's affirmative acti on and gender mainstreaming in itiatives for 
the empowerment of women. As a result, upgrading of women's participation needs due attention . 

The age of the respondents fa lls between 20 and 60; 60 being the maximum retirement age. The 
maj or fie lds of the study for the respondents were variety and relevant in the area. The 
qualification of th e respondents of the TVET staff includes di ploma, 14 (12.5%), First Degree 88 
(78.6%) and MA/MSc 10 (8.9%). However, TVET institutions are still suffering from getting 
standard and qualified trainers, resulting in negative effect on the qual ity of training. TVET 
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institutions are expected to have a minimum requirement of First Degree trainers. As is shown in 

the response, the educational background for the MSE admin istrators was: 19 (35.2%) Diploma 

holders, 32 (59.2%) First degree holders and 10 (8.9%) M.AIM.Sc holders. This indicates that the 

number of first degree holder employees were higher than any other employee in the group. 

However, the number of Diploma ho lders in the TVET staff 14 (12.5%) and MSE adm inistrators 

19 (35.2%) is still relat ively huge when each sector is cons idered. 

As far as the training programme level for the MSE operators was concerned, the majority, i. e., 68 

(45.3%) were 10+2 members; however, observation both from the questionnaire and the interview 

administered disc losed there were still illiterates who hardly understood instructions and safety 

rules. This could be realized and needed further relevant training. 

Table 2: Description ofTVET staff, MSE Administrators, and MSE Operators by Sex, age 

and major field of study. 

No. Items TVET MSE MSE TOTAL 
Staff Admin. Operators 

F % F % F % F % 
1 Se..'I': 

Male 77 68.8 42 77.8 101 67.3 220 69.6 
Female 35 3 1.2 12 22.2 49 32.7 96 30.4 

Total 112 100 54 100 150 100 316 100.0 
2 Age 

20 - 30 44 39.3 16 29.6 132 88 192 60.8 
31 - 40 30 26.8 23 42.6 14 9.3 67 21 .2 
> 40 38 33.9 15 27.8 4 2.7 57 18.0 

Total 112 100 54 100 150 100 316 100.0 
3 Major field of study 

Language 14 3.5 2 3.7 0 0 16 9.6 
Management 12 10.7 6 11.1 0 0 18 10.8 
Accounting 21 18.75 II 20.4 0 0 32 19.3 
Industrial Tech. 20 17.85 6 11.1 0 0 26 15.7 
Electricity 8 7. 1 3 5.5 0 0 11 6.6 
Automotive 15 4.5 4 7.4 0 0 19 11.4 
BED 6 5.35 6 11.1 0 0 12 7.2 
Construction 30 26.8 10 18.5 0 0 40 24.1 
Others 6 5.35 6 11.1 0 0 12 7.2 

Total 112 100 54 100 0 0 166 100.0 

As can be shown in table 3 item 2 the respondents ofTVET staff and MS E administrators involved 

in the study were in different ranges of year services that is it fall s between zero years up to 16 

service . Among this grou ps 67 (40.4%) of them were 5 and below 5 years. Th is indicated the 

employs were engaged in wage employment. On the other hand there were experienced 
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respondents who had been in the work ing environment and they were believed to give reasonable 

and re liable feedback and this help to obtain better information. 

Table 3. : Description of TVET staff, MSE Ad ministrators, and MSE Operators by 

Educatioual Qualification and Service years. 

No. Items 
TVET MSE MSE 

TOTAL 
Staff Admin. Operators 

F % F % F % F % 
1 Ed ucational Back ground 

Diploma 14 12.5 19 35 .2 0 0 33 19.9 
First Degree 88 78.6 32 59.2 0 0 120 72 .3 
MAiMSC 10 8.9 3 5.6 0 0 13 7.8 
Others 0 0 0 0 0 0 0 0.0 

Tala/ 112 100 54 100 0 0 166 100.0 
2 Service Year 

5 and below 50 44.6 17 31.5 0 0 67 40.4 
6 - 10 30 26.8 20 37 0 0 50 30.1 
II - I S 20 17.8 10 18.5 0 0 30 18.1 
> 16 12 10.7 7 12 .96 0 0 19 11.4 

Tolal Il2 100 54 100 0 0 166 100.0 
3 Trainil1!! Prol!ram Level or MS£ Operators. 

10+ 1 0 0 0 0 38 25.3 38 25.3 
10+2 0 0 0 0 68 45.3 68 45.3 
10+3 0 0 0 0 30 20 30 20.0 
Others 0 0 0 0 14 9.3 14 9.3 

Tolal 0 0 0 0 150 100 150 100.0 

3.2. Ways of Assessing the Linkages between the TVET and MSE 

Sectors on the World of Work 

As fa r as the status and availabili ty of Human resources in the sectors is concerned, 7 (6.25%) of 

the TVET staff said high, 58 (5 1.8%) said medium, whereas 47 (4 1%) of them said low, as 

indicated in Table 4. In relation to this reali ty, 2 (3.7%) th e Micro and Small Enterpri se 

administrators responded high, 13 (24.1 %) of them said medium and the majority 39 (72.2%) of 

them said low. Generally, the status of the human resource in the institutes as indicated in Table 3 

was low 86 (5\.8%). This fact is supported by the interviewees they expressed both the TVET and 

MSE sectors weren't eq uipped with sufficient human resources. They claimed that the sectors not 

onl y had insignifi cant number of employees but also they were assigned with insuffic ient 

educationa l background. The extent for their academic competencies of the HRs had low 

performance. Out of them, 86 (5 1.8%) responded weakllow 
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Table 4: The views of TVET staff, MSE administrators and operators in the sectors. 

No 

1 

2 

3 

Frequency of Responses 
Item s TVET staff MSE Adm. MSE operators Total 

F I F"Wt I % I' I F"Wt I % (1 I F*Wt % F F"Wt 
How ti~ you rate lit e overall organization of lite HR ill your illsti lllle 

I. Hi gh 7 21 6.25 2 6 3.7 0 0 9 27 
2. Medium 58 11 6 51.8 13 26 24. 1 0 0 71 142 
3. Low 47 47 41 % 39 39 72.2 0 0 86 86 

Total 112 184 100.0 54 71 100.0 0 0 166 255 
NIemI 1.6 1.3 1. 5 

To what ex/enlilre lite academic compelences o/the HRS ill YOllr sectors efficient? 

I. High 6 18 5.4 3 9 5.6 0 0 9 27 
2. Medium 55 110 49.1 14 28 25.9 0 0 69 138 
3. Low 5 1 51 45.5 37 37 68.5 0 0 88 88 

Total 112 179 100.0 54 74 100.0 0 0 166 253 
fttl eoll 1.6 1.4 1.5 

H ow would )'Oll evaluate ' he relevance of HRS assigned to tlte sectors 

I. Excellent 12 10.7 2 3.7 0 0 14 
2.Very good 20 17.8 9 16.7 0 0 29 
3. Good 38 33.9 16 29.6 0 0 54 
4. Fair 42 37.5 27 50.0 0 0 69 
5. Not Good - - - - - - -

Total 112 100 54 100.0 166 

NB: ,"Vt (' Ve ight) va lues (used to calcu late mean values) 3rc ass igned as fo llows: High = 3; 
J\I[ed ium=2; Low=l 

% 

5.4 
42.8 

51.8 

100.0 

5.4 

4 1.6 

53.0 

100.0 

8.4 
17.5 

32.5 
41.6 

-
100.0 

The objective of vocational traini ng is to prepare individuals for the world of work in self­

employment. This wi ll be practical when the ass igned employees/trainers, principals, counselors, 

etc., are competent, efficient, proper, as well as relevant. However, 51 (45.5%) of the TVET staff 

and 37 (68 .5%) of the MSE admin istrators responded low. Of the total average and out of the 166 

respondents, almost half of the TVET staff, i.e., 69 or 4 1.7% and 88 (53%) of MSE 

Administrators, asserted medium and low, respectively. Besides, the mean average for TVET staff 

( 1.6) and fo r MSE adm inistrators ( 1. 8) on one hand and their aggregate average mean of 1.7, 

which is below 2.0 on the other hand, is conclusive enough. 

Respondents we re also asked to justify the overall relevance of the HRs of the sectors: 69 (4 1. 7%) 

said fa ir; 14 (8.4%) of them sa id exce llent. Actually, this idea was supported by interviewees as 

we ll . They pointed out that the employees' academ ic competency, effic iency and relevance were at 

lower stage. They mentioned several issues: trainers lack the practical appl ications; there were still 

diploma holders in the sectors; counselors were assigned irrelevantly; no vocational guidance and 

counselors for vocational career; ass ignment of improper principa ls. At the same time there were 

no confident technologica l informatio n transferor leaders or vocat iona l management bodies in the 

48 



TVET institutions. For sure, this resulted in low attainment of vocational training programme, 

wh ich suffered both in quality and appropriateness. 

In relation to this fact, however, the Ethiopian TVET strategy stipulates the following requ irements 

with regard to principals, trainers and counselors. These include: a minimum of Bachelor degree 

for trainers, principa ls and vocational counse lors; a diploma holder for assistant trainers and 

sufficient personnel for administrative and financial departments (MoE 2002:5 1-52). 

For the purpose of assessing the capacity of the MSE operators, relevant pm1ies, including the 

MSE operators themselves were asked whether there were any constraints that affected the quality, 

relevance and effectiveness of the TVET training. As is indicated in Table 4, most of them 

answered yes: 82 (73%) of the TVET staff, 42 (78%) of the MSE administrators and 96 (64%) of 

the MSE operators, respectively, said yes. Likewise, 220 out of the 316 interviewees responded 

that there were problems or constraints which affected the quality, relevance and effectiveness of 

the TVET training. 

In Table 5, Item 2, respondents disclosed affecting factors that caused the problems. As a result, 

115(52.3 percent) of them said the mismatching between the training offered and ski ll needed in 

the labor market was high. As indicated in the mean average of2.2, 2.7 and 2.4 for the TVET staff, 

MSE admini strators and MSE operators, respectively, and the aggregate mean of 2.4, there was no 

significant perception difference among the respondents. 

As contemporary and availab le literatures indicate, the capacity of MSE operators and other 

grad uates could have problems in acquiring the necessa ry skill s and confidence affect ing the 

operators' progress and self-employment negatively. The lesson of relevance is the concern for so 

many people. The re levance for curriculum, which strengthen/and integrate relevant social, culture 

and economic attachment which pursuit of meeting the labor market and link in g relevant teaching 

subjects becoming part of the major activity of TVET programme. Tn this regard, the lack of 

quality training, relevance of the thought, and the unavailabil ity of resources in the programme 

lead to inefficient success of the operators. 
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No 

1 

I 

2 

3 

4 

Table 5: The belief of the TVET staff, MSE administrators and operators to the ways of 

assessing the capacity of the MSE operators. 

Frequency of ReSI)OnSeS 

Items TVET staff MSE Adm. MSE operators Total 

F P Wt % F F*Wt % F F*Wt % F PWt % 

Factol's affecting th e quality, relevance tlllti effectiveness oflhe TVE T Training 

Are there any constraints that affect the quality, re levance and effectiveness of the TVET Training? 

Yes 82 73 42 78 96 64 220 69.6 

No 30 27 12 22 54 36 96 30.4 

Total 112 100.0 54 100.0 150 100.0 316 100.0 

Factors affecting capacity problems 

Mismatch between the training offered ami skilllleeded ill the labor market 

I. High 30 90 36.6 32 96 76.2. 53 159 55.2 I I 5 345 52.3 

2. 41 82 50 8 16 19 28 . 56 29.2 77 154 35.0 

Mediulll 

3. Low II II 13.4 2 2 4.8 15 15 15.6 28 28 12.7 

Total 82 183 100.0 42 114 100.0 96 230 100.0 220 527 100.0 

lJtJeall 2.2 2. 7 2.4 1.4 

Standards of trainers 

I. High 41 123 50 25 75 59.5 48 144 50 114 342 51.8 

2. 31 62 37.8 10 20 23.8 30 60 3 1.2 71 142 32.3 

Medium 

3. Low JO JO 12.2 7 7 16.7 18 18 18.8 35 35 15.9 

Total 82 195 100.0 42 102 100.0 96 222 100.0 220 519 100.0 

Mea" 2.4 2.4 2.3 2.4 

Standards of curricula 

I. High 37 II I 45 21 63 50 42 126 43.7 100 300 45.5 

2. 36 72 43.9 15 30 35.7 35 70 36.4 86 172 39 

Medium 

3. Low 9 9 11.1 6 6 14.3 19 19 19.9 34 34 15.5 

Total 82 192 100.0 42 99 100.0 96 215 100.0 220 506 100.0 

Mean 2.3 2.4 2.2 2.30 

Efficient and availablejacililies, budget. mgt etc. 

I. High 43 129 52.4 33 99 78.6 55 165 57.3 131 393 59.5 

2. 36 72 43.9 7 14 16.7 26 52 27 69 138 31.4 

Medium 

3. Low 3 3 3.7 2 2 4.7 15 15 15.7 20 20 9 

Total 82 204 100.0 42 115 100.0 96 232 100.0 220 551 99.9 

Meall 23 2.7 2.4 2.5 



The respondents agreed that the result eventua lly ended with weak performance, weak 

management, and fewer standards, never fit in the market competition. So, the need for allev iat ing 

the factors that affected the quality, relevance and effecti veness of the training was unquestionable. 

The existence of a high degree of mismatch between the training and the skill need of the labor ' 

force in the labor market on the average was confirmed by 115 (52.3%) out of 220 respondents. 

Besides, 114 (51.8%) mentioned standard of trainer, 100 (45 .5%) standard of curricular and the 

rest 13 1 (59.5%) of the respondents mentioned effic iency and availability of faci lities, budget, 

management, etc, as having a high impact on the quality, re levance and effect iveness of TVET 

training. 

Table 6: The feedback of TVET staff, MSE administrators a nd operators on the reaction how the 

problems of graduates being identified for their skills, knowledge and self reliance. 

Frequency of Res ooses 

No Item s TVET staff MSEAdm. MSE Total 
operators 

F I % F % F % F I % 
Assessing sufficient know/edge 

1 Do YO Ii t"illk lite graduates have acquired sufficient skills, kllow/etige alld self reliance 

Yes 32 28.6 22 40.7 45 30 99 31.3 
No 80 71.4 32 59.3 !OS 70 2 17 687 

Total 112 100.0 54 100.0 150 100.0 316 100.0 

2 If your answer is No, how is it possible to idelltify the problem? YOIl call choose more t!zall Olle 
I. By tracer study 80 100.0 32 100.0 90 85.7 202 93. 1 

2. By action research 60 i5.0 20 62.5 25 23.8 105 48.4 

3. By follow-up supervision 78 97.5 28 87.5 85 80.9 191 88.0 
4. By interview 36 45.0 16 50.0 45 42.9 97 44.7 

5. By focus group discussion 45 56.3 25 78. 1 80 76.2 150 69.1 

6. By observation 65 81.3 30 93.6 75 7 1.4 170 78.3 

7. By report 15 18.8 10 31.3 18 17. 1 43 19.8 

In Tab le 6, respondents were asked to depict the state of MSE operators' acquaintance of sk ill, 

knowledge, and se lf reliance. On average 99 (31.3%) and 2 17 (68 .7%) of the respondents asserted 

YES and NO, respectively. This disc losed that graduates from the institutes had still wide gaps in 

ski ll , knowledge and entrepreneu rial weaknesses for creating employabi lity. Consequently, the 

MSE co-op based placement operators would suffer from low producti vity and be compelled to 

give up their work (enterprises). This will render them ineffic ient in fi ghting unemployment and 

poverty reduction. As is shown in Item I of Table 6, the majority (80 or 7 1.4%) of the TVET staff 

and 32 MSE admini strators (59.3%) don't believe graduates have acqu ired enough sk ill and 

know ledge . 
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Meanwh ile senior officials and the target group d iscussants mentioned the existence of critical 

problems in the enterprise and that the task forces have had serious problems in skill and 

entrepreneurial wOl1h. They complained that the stakeholders, particularly, the TVET staff and 

MSE institutes, had hardly any concern about the MSE operators' cha ll enges. Th is has resulted in 

operators being frustrated and losing confidence. 

In Table 6, Item 2, the respondents were also asked about the ways they could possibly use to 

identify ad detect the problems. They mentioned that the problems could have been easily 

di stinguished and measures taken as appropriate. As to the method of problem identification, 202 

(93. 1 %) suggested by tracer study, 191 (88.0%) by follow-up and superv ision, 170 (78.3%) by 

observation, 150 (69 .1 %) by focus group discussion and 105 (48.4%) by action research, 

respecti vely. 

On the issue of li nkages, respondents were asked whether or not the TVET and MSE institutions 

had su itable and effective linkages with each other. As shown in Table 6, 72 out of the 112 TVET 

staff (64.3%), 39 out of 54 MSE administrators (72 .2%) and 115 out of 150 MSE operators 

(76.7%) asserted NO. Overall, out of the 316 respondents, 90 (28.5%) and 226 (71.5%) sa id YES 

and NO, respectively. The majority of respondents clearly indicated the absence of an otherwise 

favorab le linkage or inter-relationships between the sectors. 
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Table 7: The views of TVET staff, MSE administrators and operators to examine 
whether the TVET and MSE sectors have common issues to stren gth en their linkages 

Frequency of Responses 
No Item s T VET staff MSE Adm. 

MSE 
Total operators 

F % F % F % F % 
Assessing Sufficient kllowledge 

I Do your iIlS/ill/tiolls have allY linkage witlt the MSE sectors so as to do more oil/he World a/work? 
Yes 40 36. 7 15 27. 8 35 23.3 90 28.5 
No 72 64.3 39 72.2 11 5 76.7 226 71.5 

Total 112 100.0 54 100.0 150 100.0 316 100.0 
2 Faclors affecting problems 

If your answer is yes, mark the rale of your agreemelll or disagreement, Oil 'h e Common issue 
Strongly agree 3 7.5 0 0 2 5.7 5 5.6 
Agree 6 15.0 2 13.3 4 11.4 12 13.3 
Disagree 24 60.0 II 73.3 24 68.6 59 65.6 
Strongly disagree 7 17.5 2 13.3 5 14.3 14 15.5 

Total 40 100.0 15 100.0 35 100.0 90 100.0 
3 Exchange ideas 

Strongly agree I 2.5 I 6.6 0 0 2 2.2 
Agree 2 5.0 4 26.8 3 8.6 9 10.0 
Disagree 24 60.0 9 60.0 30 85.7 63 70.0 
Strongly disagree 13 32.5 I 6.6 2 5.7 16 17.8 

Total 40 100.0 15 100.0 35 100.0 90 100.0 
4 Have commolt plait ami perform, evaluate (lnd give/eer/back 

Strongly agree 0 0.0 0 0.0 2 5.7 2 2.2 
Agree 4 10.0 3 20.0 8 22.8 9 10.0 
Disagree 30 75 .0 II 73.3 18 5 1.4 63 70.0 
Strongly disagree 6 15.0 I 6.7 7 20.1 16 17.8 

Total 40 100.0 15 100.0 35 100.0 90 100.0 
5 Starled alleviating problems which have been illlhe system 

Strongly agree 0 0 .0 I 6.6 0 0.0 I 1.2 
Agree 9 22.5 4 26. 8 7 20.0 20 22.2 
Di sagree 25 62.5 9 60.0 22 62.9 56 62.2 
Strongly disagree 6 \ 5.0 I 6.6 6 17. 1 13 14.4 

Total 40 100.0 Jj 100.0 35 100.0 90 100.0 

Contemporary writers believe in the linkages between TVET and the world of work. Yekunoam lak 
(2000: 15) unde rli ned their relationship as indivisible and conta in ing the normal value of life and 
necessary part of human activity. 

An important way to faci litate the integration of young people in to the work life is to build c loser 
link between schooling and work . Though the practical appli cation is questionable, the Ethiop ian 
Education Po licy and Train ing underlines the inseparable and everlasting feature as well as 
integrat ion of TVET and MSE sectors. 
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Almost a ll interviewees asserted that the linkage between the TVET and MSE institutes was weak 

and didn't encourage the co-op based placement of MSE operators. The institutes didn 't see 

critica lly what the country intends to achieve in the establi shment of the sectors. They need to 

think over it and make the MSE operators be successful from the linkage and integration by way of 

creat ing ski lled man power and filling the skill gaps within the MSE operators. The objectives of 

the sectors are to make them be responsible to the needs of the labor market; to improve access to 

TVET for all target groups in need of training in the micro and small scale enterprise sectors; 

enhancing proper training for the progress of self employment and the development ofMSE which 

are integrated with other MSE development services. 

It was also crucia l to examine the extent of having common issues, exchange of ideas, having a 

common implementation plan and the practical stand of al leviating the problems, which have been 

in the system. Surprisingly, for each item, as seen from Table 6, the number and percentage of the 

respondents who said di sagree stood at 59 (65.6%), 63 (70%), 63 (70%) and 56 (62.2%), 

respectively. 

Table 8: The opinion of TVET staff, MSE administrators and operators' practical performances 

on the existing common Activities. 

Frequency of Responses 

No Hem s 
TVET Total 
staff 

MSEAd m. MSE oper. 

F I % " % F % F I % 
1 If your answer to Item J a/Table 6 is YES wltal did trainers ami others/rom your institutions 

perform? Determine tile common activities from J to 5 accordingly. 

1. Study the need assessments of the 10 25.0 4 26.7 II 31.4 25 27.8 
MSE'S operators 

2. Develop tracer study 9 22.5 2 13.3 - - II 12.2s 
3. Support the MSE operators for thei r gaps 20 50.0 8 53.3 24 68.6 52 57.8 
in entrepreneLlriai skill and other related 
problems 
4. Help to re vise and [mprove the curricula I 2.5 I 6.7 - - 2 2.2 
in the institutes 

5. Being insisted on continuing on doing 0 - - - - - - -
pertinent research 

Total 40 100.0 15 100.0 35 100.0 90 100.0 

On the issue of support, almost half of the 40 TVET staff, 8 (53%) of the MSE adm inistrator and 

the majority, 24 (68.6%) of MSE operator said that trainers and others supported the MSE 

operators. In Table 8, respondents were asked to rank the areas of activit ies performed by trainers 

and others in helping the co-op based job placement MSE operators. 52 (57.8%) out of 90 

respond ents sa id that they supported the MSE operators fo r the gaps in the entrepreneurial ski ll and 
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other related problems. Studying the MSE operators' problems through TVET and MSE sector 
need assessment stood second. 

Availab le literature indicates the contribution of stakeholders as vital to the success of the MSE 
sectors: developing tracer study to impart the concept of entrepreneurial skill s; developing and 
designing research to improve the sector in its organ ization, service and product; enhancing the 
opportun ity of access to the market, gett ing market in formation; fac ilitating proper training for the 
progress of self-employment. The most important issuance stressed in the interdependence and 
oneness feature of the integration of TVET and MSE sectors as they are the backbone to attain ing 
a sustainable economic development of any developing country. 

Respondents were asked questions to highlight the roles of institutions to sustain the MSE 
operators. They were also asked if they know whether or not their institutes had any connections in 
working together with them. While 46 (41.0%) of the TVET staff said YES, the other 66 (59.0%) 
said NO. The response of TVET adm in istrators shows otherwise; 36 (66.7%) be lieved that they 
were working together with the MSE operators. It is the researcher's opinion that the MSE 
admin istrators' response was not consistent and demands further investigation . 

In Table 9, Item 2, respondents were also asked to identify the most popular sectors in terms of 
having good relationship. Respondents were given alternatives to prioritize. The rank of the sectors 
together with the number or percentage of respondents was as fo llows: Kebele and sub-city MSE 
administrators (40 or 25%), Add is Micro Finance and CreditlLoan enterprise (39 or 24.4%), TVET 
Agencies (36 or 22.5%). This disclosed that sectors had connections with other institutions despite 
their less interaction. 

As to item 3 of Table 8, respondents were also asked to see the status of their relationship and what 
activities have been performed. While 26 (31.7%) out of the 46 TVET staff respondents rated for 
setting common issues and well implementat ion, 22 (26.8%) of them sa id they established 
common schedules to progress the enterprises. Bes ides, the respondents were questioned about the 
genera l ization and the rate of the overall support to the MSE operators' success by the 
stakeholders. Out of the 316 respondents, 134 (42.4%) and 108 (34.2%) answered and generalized 
the overal l support as FAIR and GOOD, respectively. On ly 23 or 7.3 of them characterized the 
support as Exce ll ent. This signifies that a lot of work needs to be done to improve the MSE 
operators' overa ll standards. Otherwise, the conditions can lead to problems. 
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Table 9: The belief of respondents to the linkages of Institutions to sustain the development 

of MSE operators 

Freq uency of Responses 

No Item s Responses TVET staff 
MSE Total 

MSEAdm. operators 
F % F I % F % F I % 

J Do your Institutiolls have any connection willi the MSE Operators? 

Do your institutions have any Ves 46 41.0 36 66.7 78 52.0 160 50.6 
connections to work with other No 66 59.0 18 33.3 72 48.0 156 49.4 
institutions to and improve the MSE Total 
operators' overa ll invo lvement bes ides 

112 100.0 54 100.0 150 100.0 316 100.0 

the MSE sectors 
2 Ilyour answer to qllestiolll1l1mber 11 is YES, wltich are 'he sectors? 

A. Employers 10 21.7 6 16.7 40 19.2 3 1 19.4 

B. Kebele & Sub-c ity MSE Administrator 8 17.4 10 27.8 22 28.2 40 25.0 

C. TVET Agencies 28 60.9 2 5.6 6 7.7 36 22.5 

D. House Projects . . 4 11.1 10 12.8 14 8.8 

E. Addis credit and loan micro finance - - 14 38.9 25 32. 1 39 24.4 

Total 46 100 36 100.0 103 10.00 160 100.0 

3 f/yollr answer to item J is YES, rateyollr opinion/or (hejol/owing. Hint 1 for 'he lzighesl and 4 is the least 
activities. (For common activities to progress 'he I\IISE operators) 

A. Set common issues and implemen t well 15 32.6 I I 30.6 - - 26 3 1.7 

B. Establi sh common schedules 6 13.1 16 44.4 - - 22 26.8 

C. Exchange constructive experiences 14 30.4 5 13 .9 - - 19 23.2 

D. Identiry MSE's problems and seek to solve II 23.9 4 11.1 - - 15 18.3 
them 

Total 46 100.0 36 100.0 0 0 82 100. 0 

4 How do you generalize and rate tile overall support by stake holders 10 tile lUSE operators ' success? 

I. Excellent 8 7.1 4 7.4 I I 7.3 23 7.3 

2. Very good 10 8.9 12 22.2 29 19.3 51 16. 1 

3. Good 40 35.7 18 33.3 50 33.3 108 34.2 

4. Fair 54 48.3 20 37. 1 60 40.0 134 42.4 

S. Not good - - - - - - - -
Total 112 100.0 54 100.0 150 100.0 316 100.0 

Stakeholders' attitude towards the TVET and MSE programmes was one area of analysis in the 

study. As is indicated in Tab le 9, respondents were asked to suggest/identify the present leve l of 

peoples' attitude towards the sectors. Most of TVET staff i.e., 90 or 80.4%, 44 (8 1.5%) of MSE 

administrators and 120 (80%) of the MSE operators indicated that the people/stakeholders had 

negative attitude towards the TVET and MSE programs, i.e., a total of 254 (80.4%) of the 

respondents; whe reas, the remaining 62 (19.6%) said it was positive. Literature in ge neral and 

hi storically, particularly in Ethiop ian, the prevalence of negative attitude towards the programme is 

common place. Little was known about the sectors. Estab lishing and working in the sectors was 

faced by many challenges . People hadn't given due attention to the market driven informat ion and 

j ob creation to fight unemployment and poverty eradicati on strategies. There is still reluctance and 
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weak attitude to the systems. Vividly, in Ethiopia, in volvement in such a black col lar activi ties was 

underm ined as such and treated as something evil. 

Table 10: The responses of TVET Staff, MSE Administrators and Operators on the Attitude of 

Stakeholders ' to the TVET & MSE Programs. 

Fre uency of Responses 
No Items TVET staff MSE Adm. I MSE oper. Total 

F I % F I % F I % F % 
I What do you think is the attitude a/stake holders /people to the programmes aud th e existence aud 

linkage between th e TVET find MSE sectors on th e JVork of MSE operators? 

Positive 22 19.6 10 IS.5 30 20 62 19.6 

Negative 90 SO.4 44 SI.5 120 SO 254 SO.4 

Total 111 100.0 54 100.0 150 100.0 316 100.0 

2 /fyollr answer is Negative, Prioritize/rom I to 5based oil/heir negative attitude 

A. MSE operators 30 33.3 17 3S.6 52 43.3 99 39.0 
B. The MSE officials 3 3.3 7 15.9 6 5.0 16 6.3 

C. The Gov' t officials 2 2.2 2 4 .5 4 3.3 S 3.1 

D. The community 40 44.4 10 22.7 50 41.7 100 39.4 

E. The Employers S S.9 5 11.4 6 5.0 19 7.5 
F. The TVET Society 7 7.S 3 6.S 2 1.7 12 4.7 

Total 90 100.0 44 100.0 120 100.0 254 100.0 

3 If your answer Negative, what do you think are the bottlenecks? Indicate 'he problems in relatioll to 
their effect. 

A. The inefficient skill s of the MSE 16 17.S 7 15.9 2 1 17.5 44 17.3 
operators 

B. The policy of the government 4 4.4 0 0 S 6.7 12 4.7 

C. The lack of quality, relevance and 24 26.7 12 27.3 2 1 17.5 57 22.4 
effect iveness of the training 

D. Less qua!ity of production and 12 13.3 II 25.0 IS 15 4 1 16.1 
services of the MSE operators 

D. The Ethical problems of the 20 22.2 12 27.3 19 15.S 51 20.0 
members/MSE operators 

F. Lack of market 6 6.7 0 0 17 14.2 23 9.0 

G. Lack of awareness of the people S S.9 2 4.5 16 13.3 26 10.2 

TotaL 90 100.0 44 100.0 120 100.0 254 100.0 

The results were conclus ive of the discriminatory practices of society and the biased attitudes of 

social out look like the isolation and despise for craftsmen, black smiths, potters, who were 

wrongly viewed inferiorly. (Tek leha iman ot, 2002:2) 

As presented in Table 10, Item 2, respondents who answered negative were asked to prioritize the 

negative attitude of the agents. As shown in the table, similarly 100 (39 .7%) each out of the 254 

(100%) respondents o f MSE operators by themselves and the community took the lion's share 

among other agents. The fact that the comm unity stood out as having negative attitude is cons istent 

with li terature . 
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In Item 3 of Table 10, respondents were a lso asked as to why the negative att itude of agents 

prevai led. They were also asked what the bottlenecks were . The reasons according to the 

respondents for the bottlenecks were: the lack of quality, re levance and effectiveness of the 

training 57 (22.4%) and for poor quality of productions and services of the MSE operators 57 

(22.4%). The third reason according to 5 1 (20.0%) of the respondents was the ethica l problem of 

the members/MSE operators. The background reason for the bad att itude could have been so much 

but in this study, 44 (17.3%) respondents sited the inefficient ski ll s of the MSE operators, 26 

(10 .2%) sa id lack of awareness of the people, 23 (9 .0%) said lack of market and 14 (5.5%) 

respondents mentioned the po licy of the government. 

Attempt was made to investigate whether there were guidelines in the TVET training framework to 

be utilized for perpetual development and poverty reduction or not. 82 (73.2%) and 30 (26.8%) of 

the TVET staff, and 28 (5 \.9%) and 26 (48.1%) ofMSE administrators confirmed YES and NO, 

respectively. Although the majority of the respondents asserted positively that the vocational 

gu idelines were known, in the interview sess ion the guidance and counselors of Higher 12 

mentioned that the guidelines weren' t known and they weren't sure about the presence of the 

guidelines. In the open ended questions to the knowledge and utilization of the guideli nes, the 

TVET staff indicated that they hardly know and use it. This signifies the vocationa l guidance and 

counselors don't contribute to the trainer according to the intention of the programme. 

Respondents were asked about the agents who supervised and he lped the MSE members better. 

Out of the 112 TVET staff, 60 (53 .6%) said the MSE operators were helped by trainers and 

depaltment heads. However, out of the 11 2, only 10 (8.9%) of the respondents agreed that 

guidance and counselors helped the MSE ope rators. Even the overall respondents (126 out of 316 

or 39.9%) as seen in Table 10, said the agents who helped the needy were the trainers/department 

heads, while only 42 (13.35) of the respondents be lieved that the vocational guidance and 

counse lors helped the MSE operators. This hints that the vocational and guidance counselors 

didn't help the MSE ope rators as intended and as expected. 
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Table 11: The views of TVET Staff, MSE Administrators and Operators Concerning 

Gnidelines in TVET Framework and the Effect of Vocational Guidance and 

Counseling. 

Frequency of R esponses 
Items TVET staff MSEA dm. 1 MSEOpera Total 

F 1 % F %1 F % F 1 % 
Are their allY guidelines ill '"e TVET program/ramework 10 be utilized/or sustainable 
development & poverty reduction? 

Yes 82 73.2 28 51.9 - - 100 64.1 

No 30 26.8 26 48.1 - - 56 35.9 
Total 112 100.0 54 100.0 156 100.0 

Who do you thillk are 'he agents wlto supervise alld help the MSE members more? 

A. Trainers Idepartment heads 60 53.6 24 44 .4 42 28.0 126 39.9 
B. Principals/Deans 26 23.2 10 18.5 30 20.0 66 20.9 
C. Supervisors 16 14.3 12 22.2 38 25.3 66 20.9 
D. Vocati onal guidance and 10 8.9 8 14.8 24 16.0 42 13 .3 
counselors 
E. No one 0 0 0 0 16 10.7 16 5.1 

Total 112 100.0 54 100.0 150 100.0 316 100.0 

Do rVEr Institutes have Vocational counselors? 

Yes 20 17.9 28 51.9 45 30 93 29.4 
No 92 82. 1 26 48. 1 105 70 223 70.6 

Total 112 100.0 54 100.0 150 100.0 316 100.0 

JIyoll say YES to item No 3, (Ire 'hey efficient, effective (Jnd appropriate/or assignment ill the 
ins/illl/iolls? 
Yes 4 20 15 53 .6 15 33.3 34 36.6 
No 16 80 13 46.4 30 66.7 59 63.4 

Total 20 100.0 18 100.0 45 100.0 83 100.0 

If your answer is NO to item 110 4, rallk the reasons orderly J to 4 for their impacts. 

A. Lack af knowledge 2 12.5 1 7.7 3 10.0 6 10.2 
B. Lack of relevant ass ignment 8 50.0 2 15.4 7 23 .3 17 28.8 
C. The absence of pertinent 2 12.5 7 53.8 14 46. 7 23 39.0 
vocational guidelines , 
D. The absence of reli able institutes to 4 25.0 3 23. 1 6 20.0 13 22.0 
train vocational guidance and 
counselors 

Total 16 100.0 13 100.0 30 100. 0 59 100.0 

To make the lVISE operators more productive, what recommendel/ dulies should the vocational 
guidance perform? You can choose more than olle 

A. Provide au thenti c information 60 53.6 46 85.2 122 81.3 228 72.2 
B. Render lessons to improve the 104 92.9 45 83.0 28 18.6 117 56.0 
quality of products and services 

C. Encourage operators to develop 11 0 98.2 50 92.6 150 100 3 10 98. 1 
self confidence 

D. Have good Ethics and self reliance 78 69.6 44 81.5 130 86.7 252 79.7 
E. Help to learn from others and to 80 71.4 38 70.4 120 77.9 238 75.3 
scale up experiences 

Another crucial quest ion was also raised to the respondents if the TVET institutes had vocat iona l 

and guidance counse lors. Surprisingly, out of 11 2 respondents on ly 20 (17.9%) said Yes; whereas 
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the majority (92 or 82. 1 %) of the TVET sta ff responded No. On the other hand, the majority of the 

respondents (233 from 316, i.e., 70.6%) said the TVET institutes didn't have proper vocat ional and 

guidance counse lors. Even one of the sample institutes, namely Berhan Ethiopia TVET institute 

didn't have any gu idance and counse lor, let alone the professional vocational and guidance 

counselor. 1t can be seen that the customers never gained the wisdom of vocational and guidance 

counselor's service result ing in low qual ity of the training. 

A question was asked for those who chose YES in Table I I , Item 4, about the effectiveness, 

efficiency, appropriateness for the assignment of counse lors made to the institutions. 16 (80%) 

confirm ed that there had been a lot of limitations in the assignment of the counse lors. They 

stressed in the open ended question and interview di scussion that the so called guidance and 

counselors were irrelevant; besides, they didn't have any commitment to progress the tra inees 

together with the MSE operators . 

Those respondents who answered No in th is item were also asked for the reasons. They bel ieved 

the ex istence of the problem of irrelevant ass ignment and the absence of re liable institutes to train 

vocational guidance and counselors in the country. This also reflects the low leve l of attent ion 

given by the government as we ll. 

To make the MSE operators more productive, respondents were asked to recommend on duties to 

be performed by vocational guidance. The majority of the TVET staff (110 or 98.2%), 50 (92.6%) 

of the MSE ad ministrators and almost all of the MSE operators, i.e., 150 or 100% believed the 

vocational guidance and counselors cou ld encourage operators to develop their self-confidence. 

The TVET staff underlined the best duty of the career and vocationa l guidance is to render lessons 

to im prove the quality of products and services. And others added to get the lesson of vocational 

and counse lors are to keep others to learn from one another and to scale up experiences . 

On Item I of Table 12, respondents were asked to di sclose the main source of labor market 

information. They be lieved the main source of labor market information was studies on the area by 

d iffere nt organ izations. Out of the 316 respondents, 102 (32.2%) confirmed the fact. Another 

question was rai sed on whether MSE ope rators got suffic ient information about reg ional, nationa l 

and internat iona l (global) market situati ons. The majority of respondents (247 out of the 316 or 

78.2%) said No. Specifically, 90 (80.4%) of the TVET staff, 42 (77.8%) of the MSE adm inistrators 
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and 11 5 (76.7%) of the MSE operators said that the MSE operators didn't get suffi cient 

in formati on about reg iona l, nat iona l and globa l market s ituation. 

Table 12: The responses ofTVET Staff, MSE Administrators and Operators regarding Source 

of Labor Market Information. 

Frequency of Responses 
Tolal 

No Items TVETslajf I MSEAdmins. MSE Operalors 

F I PIYI I % I F F * WI % F F *Wt % F I F * WI I % 

I. Which are/is the main source o{labour marhet information ? 
A Study on the area 36 29.5 20 37.0 46 30.7 102 31.7 

made by different 
organ ization 

B Ministry of 28 23.0 10 18.5 30 20.0 68 2 1.1 
labour and social 
affair 

C M inistry of 46 37.7 14 25.9 38 25.3 94 29.2 
Education and 
Mass media 

D Ministry of 12 9. 8 10 18.5 36 24.0 58 18.0 
Education 
Tolal 122 100.0 54 100.0 HO 100.0 322 100.0 

2. Do fttlSE op erators get sufficienl in/ormatioll about regional, IUI/iolla! ami global market situation? 

Yes 22 19.6 12 22.2 35 23.3 69 21.8 

No 90 80.4 42 77.8 115 76.7 247 78.2 

Tolal 112 100 54 100 150 100 316 ]00 

3. If your answer to file question is no, NIle th e p ossible reasons. 

A Lack a f resource 

High 25 75 27.8 12 36 28.6 30 90 26 67 201 27. 1 

Medium 45 90 50 20 40 47.6 49 98 42.6 114 228 46.2 

Low 20 20 22.2 10 10 23.8 36 36 3 1.4 66 66 26.7 

Tolal 90 ] 85 100.0 42 86 ] 00.0 115 224 100.0 247 495 ] 00.0 

ft,fean 2.1 2.0 1.9 2.0 

B Lack of concern 

High 45 13 5 50 17 5 1 40.5 3 1 93 27.0 93 279 37.7 

Medium 23 46 25.6 23 46 54.8 48 96 4 1.7 94 188 38. 1 
Low 22 22 24.4 2 2 4 .7 36 36 31.3 60 60 24.3 

Tolal 90 203 100.0 42 99.0 100.0 115 225 100.0 247 527 100.0 

ft'Teon . 2.3 2.4 2.0 2.1 
C Lack of att itude 

High 5 1 153 56.7 25 75 59.5 50 150 43. 5 126 378 51 

Medium 24 48 26.7 15 30 35.7 38 76 33 77 154 3 1.2 

Low 15 15 16. 7 2 I 2 4.8 27 27 23.5 44 44 17.8 

TOlal 90 216 100 42 I 107 100 115 253 100 247 576 100 

Meau 2.4 2. 5 2.2 2.3 
D Lack of ski 11 5 and 

knowledge 
High 49 147 54.4 26 78 61.9 60 180 52.2 135 405 54.7 

Medi um 26 52 28.9 13 26 30.9 32 64 27 .8 7 1 142 28.7 

Low 15 15 16.7 3 3 7.1 23 23 20 4 1 41 166 

Tolal 90 214 100 42 107 99.9 115 267 100 247 588 249 
Mean 2.4 2.5 2.3 2.4 
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The respondents were again asked to rate the poss ible problem if they answered "No" to the 

aforementioned issue. The fo ll owing conditions were rated : lack o f reso urce, lac k of concern, lack 

of altitude and lack of skill and knowledge. The respondents chose lac k of skill and knowledge, 

though literatu re indicates otherwise, i.e ., lack of concern . 56.7% of the TVET staff rated lack of 

attitude as hi gh and ranked first. 6 1.9% of the MSE admi nistrators rated the lack of skill and 

knowledge as hi gh and ranked first, whereas 52.2% of the MSE operators rated the lack of skill 

and knowledge as highs. 

As far as the level of MSE operators getting sufficient entrepreneurial skill via training was 

concerned, while. 99 (3 1.3%) said Yes, the other 217 (68.7%) of them sa id No (See Table 12). 

Bes ides, those who answered Yes were asked about the extent of the entrepreneurial skill acquired: 

15.2%, 55.6% and 29.3% of the respondents rated hi gh, medium and low, respective ly. However, 

the fact that the mean average value is low, i,e., 1.86, is indicative of responses contrary to the 

response given for Item I of Table 13. This shows that the problem is still ali ve and valid. 

Table 13: The belief of TVET Staff, MSE Administrators and Operators on the level of MSE Operators 

getting Sufficient Entrepreneurial skill via Training. 

Frequency of Responses 
Total 

Items Resp TVET staff MSEAdmins. MSE Opera tors 
onse F* F* F* F* 

F 
Wt 

% F 
Wt % F 

Wt % F 
Wt 

% 

Do the MSE Yes 33 29.5 19 35,2 47 31.3 99 31.3 

operators get No 79 70.5 35 64,8 103 68,7 217 68.7 
sufficient 
entrepreneurial Total 112 100.0 54 100 .0 150 100.0 316 100.0 

skill via training 
To what extent High 8 24 24.2 3 9 15,8 4 12 8.5 15 45 15.2 

are these if your Medi 15 30 45.5 10 20 52.6 30 60 63 .8 55 110 55.6 
answer is yes for u rn 
the above 

Low 10 10 30,3 6 6 31.6 13 13 27.7 29 29 29.3 
question 

Total 3 3 64 100.0 19 3 5 100.0 47 85 100.0 99 184 100.0 

Mean 1.9 1.8 1.8 1.8 
6 

Are the MSE coop Yes 26 23,2 14 25.9 45 32 88 27.8 

based operators No 86 76,8 40 74.1 102 68 228 72.2 
skillful, qualified 
and got sufficient 
training from Total 112 100.0 54 100.0 150 100.0 316 100.0 

TVET institutions 

One of the serious constraints 111 the co-op based Micro and Small Enterpri ses business was 

in adeq uate income. Avai lable literature teaches liS lhat the confidence and the productiv ity ofMSE 

operators based on correct entrepreneuri al dissemination and concept. It was added in Raymond 

(198 1 :8) over 90% of a ll micro and small enterpri ses failures are attri butable to inexperience and 
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poor management. In this aspect, the respondents were asked to refl ect whether the MSE operators 

were skillful , quali fied and got enough training designed and thought thorough ly by TVET 

institutes. The maj ority (86 or 76.8%) of the TVET staff confi rmed No. 40 (74.1 %) out of the 54 

MSE adm inistrators and 102 (68%) out of the 150 MSE operators, answered No. Hence, it is easy 

to in fer that the co-op based micro and small enterpri se members have been suffering from the lack 

of entrepreneurial wisdom which could have made the MSEs advantageous and more competitive 

in the area . 

[n Table 14, Item I , respondents were asked about the degree of motivation on overall activities of 

co-op based m icro and small sca le enterprise operators and if they believed that MSE operators 

were motivated: while 76 (67.8%) of the TVET staff sa id No, 32 (59.3%) of the MSE 

adm inistrators also believed otherwise. Surprisingly, 75.3% of the MSE operators themselves 

answered No. Particularly during the foca l grou p discussions, the MSE operators mentioned 

seve ral problems. They said the sub-city and the kebele management bodies didn't encourage them 

fo r the market access through contin uous visit; their products weren't sold qu ickly; supervisors 

didn't mind the operators gett ing good profit as they mostly ignored them; they only visited 

whenever their boss told them to do so. Th is shows that the superv ising exercise was not 

suppOltive enough. 

Other respondents supported the idea of the MSE operators as well. They were asked to indicate 

and rate the extent of the problems, if their answer to the question was No. They prioritized the 

problems and the extent. First, 56.6% of the TVET staff and 62.5% of the MSE admini strators 

rated as high, respective ly. But 46.9% of the MSE operators rated high. It seems their perception 

may not be the same with the other groups; they mentioned and rated as high lack of leadership 

and be ing ambitious to earn more profit quickly and immediately. The second d ifficulty they 

confi rmed and rated as high were lack of motivation and comm itment and the lack of getting initial 

start-up capi tal, etc., respective 
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Table 14: The views of TVET Staff, MSE Administrators and Operators' to the MSE 

Operators' Motivation 

Frequency of Responses 
Total 

Items Response TVET staff MSEAdm . MSE Operators 

F F*Wt % F F*Wt % F F*Wt % F F*Wt % 

What do you think about the MSE operators' motivation? Are they motivate d by poverty alleviation? 

Yes 36 32.1 22 41.0 37 25.0 95 30. 1 
No 76 67.9 32 59.0 113 75.0 221 69.9 
Total 112 100 54 100 150 100 316 100.0 

If your answer to Item 1 is NO, indicate and rate the exte nt of the problems. 

Lack of High 43 129 56.6 20 60 62.5 53 159 47.0 116 348 52.5 
leadership Medium 20 40 26 .0 8 16 25.0 38 76 34.0 66 132 29.7 
skill to 
operate Low 13 13 17.0 4 4 13.0 22 22 20 .0 39 39 17.8 

Total 76 182 100 32 80 100.0 113 2 57 10 0 22 1 519 100 

Mean 2.4 2.5 2.3 2.3 

Lack of High 45 135 59.0 18 54 56.0 44 132 39 .0 107 321 48.4 
motivation Medium 20 40 26 .0 9 18 28.0 39 78 35.0 68 136 30.8 
a nd 
commitment Low 11 II 15.0 5 5 16.0 30 30 27.0 46 46 20.8 

Total 76 186 100 32 77 100 113 240 100 221 503 100 
Mean 2.4 2.4 2.1 2.3 

Lack of High 30 90 40 .0 15 45 47.0 38 114 34.0 83 249 37.6 
reasonable Medium 28 56 37.0 9 18 28.0 44 88 39.0 81 162 36.7 
profit 

Low 18 18 24.0 8 8 25.0 301 301 28.0 57 57 25.8 

Total 76 164 100 32 71 100 383 503 100 221 468 100 

Mean 2.2 2.2 1.3 2 .1 

Being High 43 129 57.0 18 54 56.0 55 165 49.0 116 348 52.5 
ambitious to Medium 22 44 29.0 10 20 31.0 27 54 33.0 59 118 26.7 
earn more 
profit quickly 

Low 11 11 15.0 4 4 13.0 31 3 1 28 46 46 20.8 and 
immediately Total 76 184 100 32 78 100 113 2 50 10 9 221 5 12 100 

Mean 2.4 2.4 2.2 2.3 

Lack of High 36 108 47.4 17 51 53.1 43 129 38.0 96 288 43.5 
getting initial Medium 29 58 38.1 9 18 28.1 37 74 32.7 75 150 33.9 
capital for 
start up Low 11 11 14.5 6 6 18.8 33 33 29.3 50 50 22.6 

Total 76 177 100 32 75 100 113 2 36 100 221 488 100 
Mean 2 .3 2.3 2.1 2 .2 

Difficulty for High 32 96 42 16 48 50 42 126 37 90 270 40.7 
paying back Medium 24 48 32 10 20 31 38 76 34 72 144 32.6 
their loam 

Low 20 20 26 6 6 19 33 33 29 59 59 26.7 

Total 76 164 100 32 74 100 113 235 100 221 473 100 

Mean 2.2 2.3 2.1 2.1 

Lack of High 34 102 45 15 45 47 46 138 41 95 285 42 .9 
sufficient Medium 22 44 29 10 20 31 37 74 33 69 138 31.2 
market 
information Low 20 20 27 7 7 22 30 30 27 57 57 25.8 

Total 76 166 100 32 72 100 113 242 100 221 480 100 
Mean 2.2 2 .3 2 . 1 2 .2 
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Congruent to the same reply to the prob lem, the MSE operators stressed that there have been a 

number of MSE ope rators compel led to c lose their enterprises. They explained thi s bitterly. Some 

of them were not able to meet their own surv iva l needs and to satisfy their means of subsistence. 

Some ran on loss; some others ran away from their area so as not to payback the loan. Of cou rse, 

luck ily, there were some others who enjoyed more and thanked/appreciated the programme 

because they earned more money and fe lt happy. 

It is possible, therefore, to infer from thi s discussion that the enterprises mayor may not be 

effective depending on the factors and the endeavors made by the support rendered and the effOlt 

of the MSE operators by themselves. It's learnt from th is that the need fo r support and follow-up 

by concerned bodies and stakeholders to the sector is invaluable and indispensable . 

As presented in Table IS, Item I , respondents were asked to identify and recommend the ways by 

which the MSE operators joined the sectors of the world of work. The respondents answered 

differently. However, proportionally, out of the 316 respondents, 104 (32.9%) sa id the TVET 

graduates joined the sectors by the kebele and sub-city administrators, 88 (27.8%) said by the MSE 

sectors, 72 (22.8%) of them said by the TVET institutes and the remaining 52 (16.5%) of the 

respondents believed by the MSE operators' parents or fami ly. From this, one can deduce that 

trainees didn't benefit from the proper career orientation(s) from the TVET institutes before their 

graduation. Their responses substantiate the fact that most of them (46 or 30.7%) and 38 (25.3%) 

said they joined the MSE sector by kebe le and sub-city administrators and MSE institutes, 

respectively, instead of the TVET institutes in which the fou ndation of vocat ional career is 

estab lished in career aspiration and goal set up. 

In Table 15, Item 2, respondents were asked to determine the rate of the overall accomplishments 

of the MSE venture and the competitive market. To thi s end, 73 (23.1 %), 90 (28.5%) and 153 

(48.4%) respondents asserted high, medium and low, respectively. The data disclosed the degree 

of competition of the coop based on the j ob micro and small enterprise operators was weak to be 

compet itive enough. 

Likewise, in Item 3 of the same tab le, respondents were asked to eva luate the level of customers' 

satisfacti on on the quality of MSE operators' products and services delivered. Accordingly, more 

than ha lf of the TVET staff (60 or 55.4%) confirmed the level of satisfaction to be weak. Overall , 
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out of the 3 I 6 respondents, 143 (45.3%) agreed the satisfaction as weak. This idea was supported 

by the MSE operators by themse lves . In the discuss ion, the members of the micro and small 

enterpri ses pointed out that there were some limitations which didn't stimulate the customer. 

Members lacked good att itude, the products lacked quality, most of the members focused on quick 

gain with no effort. Consequently, the MSE members defeated the purpose of the sector and by so 

doing dug their own graves. They needn 't have used improper material s and services to their 

customers. This behavior, in turn, was considered as adding fuel to fire on the prevailing negative 

att itude towards the sector. Supervisors underlined that local customers' att itude towards quality of 

products and services by co-op based j ob placement was not satisfactory and was the major 

problem of the enterprises. 

Table 15: The views of TVET Staff, MSE Administrators and Operators' to the Ways of Joining the 

MSE Operators to the Sectors 

Frequency of Responses 
Total 

Items Respon TVET staff MSEAdm. MSE Operators 
se F*W F*W F *W F*W 

F 
t 

% F 
t 

% F 
t 

% F 
t 

% 

1. How did the MSE operators 'oin the sectors? Recommended to join 
A 

B 

C 

D 

2 

3 

By the VET institutions 26 23.2 10 18.5 36 24 72 22.8 

By the MSE sectors 30 26 .8 20 37. 1 38 25.3 88 27.8 

By kebele and sub-city 40 35.7 18 33.4 46 30.7 104 32.9 
administrators 
By their parents or family 16 14.3 6 11.1 30 20 52 16.5 

Total 112 0 100 54 100 150 100 316 100 

How do you rate High 30 90 26.8 10 30 18.5 33 99 22 73 219 23. 1 
the overall Medium 34 68 30.4 16 32 29.6 40 80 26 .7 90 180 28 .5 
accomplishment 
of the MSE Low 48 48 42.8 28 28 21.9 77 77 5 1.3 153 153 48.4 
venture and the 
competitive 

Total 112 206 100 54 90 70 150 256 100 316 552 100 

market? 
Mean 1.8 1.7 1.7 1.7 

How do you feel Excelle 12 8.9 5 9.3 16 10.7 33 10.4 
about the nt 
cu stomers' 
satisfaction on V.good 18 16.1 10 18.5 28 18.7 56 17.7 
the quality of Good 22 19.6 16 29 .6 46 30.6 84 26.6 
products and 
services Weak 60 55.4 23 42.6 60 40 143 45.3 
delivered by the Not - - - - - -
MSE operators? good 

Total 112 100 54 100 150 100 316 100 

This indicates that lack of market lin kage and weak economic capacity of loca l community, i.e., 

the community's low demand to purchase and use articles produced by the MSE operators, were 

the major problems which made work ing in co-op based job placement a challenge. 
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Table 16: The views ofTVET Staff, MSE Administrators and Operators' on the Supports delivered 

to MSE coop based Job Placement 

Frequency of Responses 
Total 

Items Respons TVET staff MSEAdm. MSE Operator 
e F* F* F* F* 

F Wt % F 
Wt 

% F Wt % F Wt % 

1. What are the main sup, orts delivered by the 90vernment to MSE coop based J lacement? 
A Market High 30 90 26.8 12 36 22.2 30 90 20 72 216 22.8 

availability Medium 34 68 30.4 16 32 29.6 48 96 32 98 196 31.0 

Low 48 48 42.8 26 26 48 .2 72 72 48 146 146 46 .2 

Total 112 206 100 54 94 100 150 258 100 316 558 100 
Mean 1.8 1.7 1.7 1.8 

B Financial High 32 96 28.6 II 33 20.4 36 108 24.0 79 237 25.0 
support Mediu m 36 72 32 .1 14 28 25.9 44 88 29.3 94 188 29.7 

Low 44 44 39.3 29 29 53.7 70 70 46 .7 143 143 45.3 

Total 112 212 100 54 90 100 150 266 100 316 568 100 
Mean 1.9 1.7 1.8 1.8 

C Training High 34 102 30.4 20 60 37 40 120 26 .7 94 282 29.7 

Medium 38 76 33.9 2 1 42 38.9 46 92 30.7 105 2 10 33.2 

Low 40 40 35.7 13 13 24 .1 64 64 42.7 117 117 37.0 

Total 112 218 100 54 115 100 150 276 100 316 609 100 
Mean 1.9 2.1 1.8 1.9 

D Tax High 40 120 35.7 22 66 40 .7 44 132 29.3 106 3 18 33.5 
exemption Medium 42 84 37.5 19 38 35.2 52 104 34 .7 113 226 35.8 

Low 30 30 26.8 13 13 24.1 54 54 36 .0 97 97 30.7 

Total 112 234 100 54 117 100 150 290 100 316 641 100 
Mean 2.1 2.2 1.9 2 .0 

E Land for High 35 105 3 1.6 23 69 42.6 47 141 31.3 105 315 33.2 
projects Medium 50 100 44.6 10 20 18.5 63 126 42 .0 123 246 38.9 

Low 27 27 24.1 2 1 21 38.9 40 40 26 .7 88 88 27.8 

Total 112 232 100 54 110 100 150 307 100 316 649 100 
Mean 2.1 2.0 2.0 2.1 

F Technica l High 37 111 33.0 18 54 33.3 58 174 38.7 113 339 35.8 
support Medium 53 106 47.3 18 36 33 .3 48 96 32.0 119 238 37.7 

Low 22 22 19.6 18 18 33 .3 44 44 29.3 84 84 26.6 

Total 112 239 100 54 108 100 150 314 100 316 661 100 
Mean 2.1 2.0 2.1 2.1 

2 Who do Gov't 82 73 .2 30 55.6 69 46,0 181 57.3 
you think 
takes the Private 20 17.9 14 25.9 3 1 20.7 65 20.6 
lion's Enterpri 
share of ses 
supporting NGOs 10 8.9 10 18.5 50 33 .3 70 22.2 
the MSE 
operators? 

Total 112 100 54 100 150 100 316 100 
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The focus of the presentation in Table 16 was to identify and ran k the supports delivered to the 
MSE co-op based placement. The support provided to the sector is crucia l as the MSE operators 
are at start-up stage. In each case, as indicated in the discuss ion, almost all respondents marked 
that the government suppOlted the MSE operators in many ways than one. Technical SUppOlt was 
ranked as the leading. The extent of the other support types delivered in most cases was medium. 
During th e interview session, some men tioned the government even went as fa r as establi shing the 
micro finance and credit enterprise. Not only the members got financial SUppOlt from the credit, 
but also there were materi als for the credit. According to official s, the clients preferred the 
machines for their operation. The credit institute purchased these materials/machines and handed it 
over to them. The arrangement was such that the operators were to assume ownership of the 
machines after completion of payment if organized in cooperatives. The practica l aspect, though, 
was not as successful ; some sold the machines, misused them or rented them to others. This act 
was irresponsible and abused the agreement. 

In Item 2 of Table 16, respondents were asked to identify who took the li on's share in supporting 
the MSE operators'. 82 (73.2%) of the TVET staff, 30 (56 .6%) of the MSE administrators and 69 
(46%) of the MSE operators of sa id government; particularly the TVET staff believed government 
took more responsibility to support the MSE operators. Overall, 181 (57.3%) out of the 316 
respondents confirmed that government's support to the sectors was high. The support of private 
enterprises and NGOs stood at 20.6% and 22. 1 %, respectively. The support provided by the later 
two is not as significant and as expected. 

This is in line with the standpoint of developing countries that government often supports the low 
income c itizens so as to keep the principle of equity. 

Table 17: The views of TVET Staff, MSE Administrators and Operators' to The Extent of Self­
Employment and the Constraints. 

Frequency of Responses 
Total No Items Response TVET staff MSEAdm. MSEAdm. 

F % F % F % F % 1 How do you conceive Excellent 14 12.5 8 14.8 15 10 37 1l.8 the extent of self- Very 26 53.9 14 25 .9 30 20 70 22.2 employment Good possibilities for coop Good 30 7.8 15 27 .8 40 26.67 85 26.9 based placement-
operators in Addis Fair 42 10.9 17 3 1.5 65 43.33 124 39 .1 
Ababa? Not good - - - - - - - -

Total 112 100.0 54 100.0 150 100.0 316 100.0 
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The intention of Table 17 was to know the extent of se lf employment in Add is Ababa. 37 (11.8%), 

70 (22.2%), 85 (26.9%) and 124 (39 .1 %) of the overall respondents said excellent, very good, 

good and fair, respectively. Of course, the majority 124 (39. 1%) of the 316 and 85 (26.9%) replied 

fair and good, respectively. The fact that the majority said good and fair needs to be reviewed as it 

is indicative of problems and difficulties in employabi lity. 

Most of the respondents, in the open ended questions, responded that there was a mismatch 

between the number of graduates and the demand of the market. There were problems like 

capacity of fresh graduates and low initiation for work. Basically, the role of stakeholders in 

generating employment opportunities was weak. Much effort is needed to provide new entrants 

with work oPP0l1unity and so lve all problems which hinder employability and se lf reliance. 

Besides, the co-op based job placement MSE operators strongly and repeatedly mentioned 

frequently that access to credit, raw materials, market, assignment of relevant supervisors with 

deep concerned leadership is essentia l to progress se lf employment. Th is will he lp improve in 

attaining the intended goals of poverty reducti on and unemployment allev iation. 

Table 18: The Views of TVET Staff, MSE Administrators and Operators' on the Constraints faced 

by the MSE Operators 

Frequency of Responses 
Total 

No Items TVET staff I MSE Adm. I MSE Adm. 
F I % I F % I F I % F % 

1. What are the severe constraints faced by the MSE's operators? Rank and 
determine the seriousness of the problems from the highest to the lowest order 
from the following. 

A The problem of attitude 26 23 .2 11 20.4 25 16.7 62 19.6 
or dedication 

B The lack of market 13 11.6 7 13 .0 22 14.7 42 13.3 
opportunity_ 

C Lack of work p lace 12 10.7 8 14.8 21 14 .0 41 13.0 

0 Low quality of products 14 12.5 6 ILl 23 15.3 43 13.6 

E Weak management or 20 17.9 10 18.5 24 16.0 54 17.1 
leadership 

F Lack of Finance 17 15 .2 9 16.7 20 13.3 46 14.6 

G The Inflexibility nature of 10 8.9 3 5.6 15 10.0 28 8.9 
the TVET institution 

Total 112 100.0 54 100.0 150 100.0 316 100.0 

As indicated by the available literature, the j ob of employability is not a simpler task; several 

obstacles ex ist that make it unfru itful and non-engaging. Hence, respondents were asked to identify 
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the severe constra in ts faced by MSE operators and to determi ne the ir problems and their 

ser iousness (Refer to Tab le 18). They di stinguished and ranked them. The fi rst prob lem asserted 

by 62 (19.6%) of the respondents was the prob lem of att itude or dedicati on to the program; weak 

management or leadership stood second according to 54 (17%) of the respondents; the th ird 

problem determined by 46 ( 14.5%) of the respondents was lack of finance; the fourth constra int 

said by 43 (13.6%) was low qua lity of prod ucts; 4 1 (13.2%) of the respondents said the lack of 

market opportuni ty. Ifwe see again the TVETstaff, 26 (23 .2%) out of the 11 2 respondents sa id the 

problem of att itude, whereas the minority (10 or 8.9%) stressed the inflexib le nature of the TVET 

curri culum. The MSE admini strators even asserted that the problem of attitude/ dedication was the 

most serious problem. The MSE operators also stressed the lack of atti tude as the most 

problematic . 

3.3 Data Analysis for Interview Themes 

In the open ended questions and interview sessions, the respondents enumerated a more or less 

s imilar set of problems in the sector: ineffic ient work experiences of the members, lack of tra ining 

faci li ties, lack of qualifi ed tra iners, inadequate work place, lack of entrepreneuria l skill s and 

absence of hope or moti vati on. The ass ignment of o ffi cers from sub-c ity or kebele was either 

mostly inappropriate or weak. The assignees lack any experience with and connection to the 

secto r. On top of thi s, the MSE operators agreed that both TVET and the MSE institutes lac k a 

clear agenda and are incapab le of so lvi ng the gaps. They merely sent us and they hardly 

unde rstood the prob lem domain; for sure the operators quest ioned the trust the ass ignees have on 

the programme as they didn' t strive to help the. 

From this, one can in fe r that there are serious prob lems as respondents put them based on the ir 

perception. Among the major prob lems that respondents prioritized and qualified similarly were: 

the problem of atti tude or dedication; lack of good management and leadership; lack of fin ance; 

lack of qua li ty prod ucts or service; and lack of market opportuni ty. These were the severe 

bottlenecks that th e MSE co-op based j ob placement operators encountered and as a consequence 

of which they suffered. 

A ll respondents and interviewees were a lso asked to state the critica l problems and suggested 

so lutions to the problems in the MSE operators' progress towards se lf employment and fi ghting 

unemployment. The majority of the respondents put the problems accordi ng to their weight. They 

mentioned several things; however, the most crit ica l ones were worth me ntion ing. 
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They explained the problems were lack of quality train ing, low qual ity of market demand, 

insufficient human ski ll, less concern to the sectors and bad atti tude towards the prob lem not only 

by the stakeholders but also by the users (co-op based j ob placement MSE operators themselves); 

weak connection between the TVET and MSE institutes to work together for the bettennent'of the 

world of work; less entrepreneurial skill ; the absence of needs assessment and tracer study, lack of 

supervi sion and at the same time the supervisors who work in the sub-city, kebele, etc., were not fit 

and were not interested in the area and were irresponsible; lack of coordination ; poor management; 

lack of good governance; lack of commitment; lack of financial resources; lack of transparency; 

lack of improved service de li very; shortage of materials and electric power; lack of ownership ; etc. 

Most ofthem stressed that the TVET institutes don't cons ider that the MSE sectors are their host or 

backbone for retai ning their graduates to generate their income and become self employable . The 

TVET Institutes hardly visit the sectors to see what difficulties the MSE operators encountered. 

They didn't set influential and des ign common issues which cou ld have been necessary to work 

together. And this may have helped them to assess their in stitutes' overall status, true conditions, 

and goa l setting and evaluate the features of the demand driven policy as it is intended to y ield the 

sector. 

They suggested the causes of the problems could be lack of professiona l human power who 

conducts research about job opportuni ty. The soc iety doesn't trust the MSEs operators knowledge, 

ski lls and eth ical va lues . The people don't yet envisage the modern way of thinking. The institutes 

don't follow the country's belief that the sector is a maj or instrument to ach ieve the desired 

development through strong linkages with the needs of the labor market and the requirements of 

the nation's econom y. Hence, they didn't give due attention to the integration between the TVET 

and MSE sectors, though the government's trust is visionary and correct. 

On the solution aspect, the respondents suggested the training programme shou ld be based on the 

MSE's goa ls and be able to fit to the labor market by upgrading the capacity of the tra in ing 

institutions, givi ng awareness for the society about the aims of the TVET and MSE sectors; 

thinki ng about career vocational counselors in that the youth can deve lop work desire;, aspiration, 

option, etc., beginning fi'om the grass root; strengthen ing the linkages between the TVET and MSE 

sectors for the world of work; establishing common guide li ne and principles which can gove rn to 

their un ity. Deve lop needs assessment and tracer study. Publicize and scale up for the best results 

atta ined from other model enterprises, etc. 
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And fin ally, respondents in the open ended questions and in terviewees in the interview sess ions 

commented crucial points as to what the Addis Ababa city government should do in the linkages 

between the TVET and MSE institutes, their strong and weak sides as we ll as suggest ions for the 

so lutions to the problems. 

The stron g sides of the city govern ment are: it identified the serious problems of the youth, i.e., 

poverty; it desi gned in its educational sector that the indispensable tools ofTVET and MSE sectors 

as strategies in eradicating un employment and poverty; offices were established from the city level 

down to kebele; the Micro-finance and loan (cred it) institutions were estab lished widely to 

a llev iate financ ial problem; technica l supports were given to the operators; TVET guidelines were 

designed and land access for demonstrati on of products was arranged . 

However, the maj or of problems they repeatedl y underlined were: ineffic ient linkages between the 

TVET insti tutes and MSE sector which can do more in the world of work; little concern of higher 

offi cia ls to the sector; lack of efficient, proper and relevant human power assigned to the areas; 

lack of creating systems and ut iliz ing tracer studies or developing research and min imizing 

prob lems accord ingly. The solutions suggested were to buy-in and to trust the strategy and he loya l 

to solve the problems. Striving to work with stakeholders and the community and developing 

transparen cy, responsibility and atta ining good governance, etc,. Besides, establishing linkages 

between labor market prov iders, strengthen ing awareness creat ion activities for the society about 

th e importance of the sectors which are instrumental to fight poverty and sustain se lf employment. 
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CHAPTER FOUR 

4. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

4.1 Summary 

The purpose of this study was to trace and exp lore the lin kage between the Techn ica l and 

Vocational Education and Trai ning (TVET) inst itu tes and Micro and Small Enterprises (MSEs) 

sector in the world of work, believing that thei r in separable interaction is hoped to obtain 

considerable results in the MSE sectors. Therefore, the chief objective of the study was to 

undertake a meaningfu l assessment of what TVET, MSE and other stakeho lders do for the 

betterment of co-op based job placement in micro and sma ll enterprise programme in the 

alleviation of unemployment. In the study, an attempt was made in the introductory P3I1 to address 

the fo llowing basic research questions: 

I. Do both TVET institutes and MSE secto rs have common issues to strengthen the co-op 

based job MSE operators? 

2. Do TVET institutes develop gu idance and counse ling procedures to make the MSE's 

operators effective and productive? 

3. How ready are the TVET and MSE sectors to apply the princip le of need assessment and 

tracer studies and solve problems; if any, for solutions? 

4. What are the critica l constraints, if any, affect the relationship between TVET and MSE 

sector? What are the main features that affect the quali ty, relevance and effectiveness of the 

TVET tra ining? 

5. What is the attitudinal statu s of each stakeho lder in the establishment of TVET and MSE 

sectors fighting for the reduction of unemp loyment and poverty? 

Thus, the final part of the study deals with the summary of the major find ings of the research 

questions, the conclusion reached and the recommendations forwarded on the basi s of the find ings. 

As the result of data analys is using percentages, frequency, other statistical tabu lations, 

observations of actua l sett ings, focu s group discussion, etc, the following significant find ings were 

obtained. 

I. The participation of female employees among the respondents is low. In the find ings, out 

of 166 TVET staff and MSE administrators, on ly 47 (28.3%) of them are fema le. Besides, 
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out of 150 Micro and small enterpri se co-op based job placement operators, 49 (32.7%) 

were female. 

2. As fa r as the academic profi le of the employees of the institutes is concerned, the 

educati onal background is low; for TVET inst itutes it is First Degree. However, there were 

14 (12.5%0 and 19 (35 .2%) diploma holders in the TVETand MSE sectors, respectivel y. 

3. The facto rs affecting the quality, re levance and effectiveness of the tra in ing were identified 

that 220 (69.6%) confirmed to the ex istence of a mismatch between the train ing offered and 

ski ll s needed in the labor market. 

4. The problems for standards of trainers, curricular and efficiency and availab ili ty of 

fac ilities and management were found to be high(69.7) . 

5. Accord ing to the study findings, the respondents asserted that the grad uates from the TVET 

institutes acqui red insuffici ent sk il ls, knowledge and self reliance. 

6. As far as the identification of the problems for improving the quality of training was 

concerned, 80 (71.4%), 32 (59 .3%) and 90 (60%) of the TVET staff, the MSE 

adm inistrators and the MSE operators, respect ive ly, singled out by tracer study; followed 

by regu lar follow up, supervision and observation. 

7. In the finding, the respondents asserted that there were no linkages between the TVET and 

MSE sectors. Most of them (7 1.5%) sa id no connection between the sector. All had almost 

a similar feedback, i.e., 72 TVET staff (64.3%),39 MSE operators (72.2%) and 115 MSE 

administrators (76.7%). Correspondingly, 66.6%, 70%, 65% and 62.2% of respondents 

di sagreed for having common issues, exchanging ideas, gett ing feedback and starting to 

al leviate problems, respective ly. Stakeholders and enterpri ses di dn 't work to improve the 

linkage between institutions so as to sustain the development of the MSE operators. 

8. In relation to the overall suppOli of technica l, financial, material , etc., to the MSE operators 

success by concerned bodies was fa ir (42.4%) but not excellent (7 .3%). 

9. The attitudinal status of each and every stakeholder towards the establ ishment of the TVET 

and MSE sectors was negative (80 .4%). And the behavior was revealed mostly by the 

commun ity and the ope rators by themselves. And the reason for the prob lem was believed 

to be the low quality, relevance, and effect iveness of the training. The other crit ica l reason 

was the insuffi cient sk ills of the MSE operators. Moreover, the lack of awareness of the 

community was worth mentioning. 

10. As to the guide lines in TVET institutes, there were guidelines; however, the role of 

vocational counselors was found to be weak and wasn't im plemented to the intended leve l. 
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They sa id th e present ones weren't considered as vocational and guidance counse lors. They 

also sa id that they were ineffi c ient and didn't thoroughly help the MSE operators. 

I I . It was sa id that the source of labor market information for TVET instituti ons was weak. 

Hence, the MSE operators didn' t get sufficient information about regional, nationa l and 

globa l market situafion. The reason for the failure was both lack of skill s and knowledge 

and lack of attitude. 

12. Considering the effect of the entrepreneurial concept to the MSE operators' be lief for the 

MSE co-op based j ob placement, the study dep icted that the respondents assel1ed that the 

MSE operators didn't get entrepreneuri al concept via training. 68 .7% of them confirmed 

thi s. Graduates of th e institutes and the MSE operators confirmed that th ey got less sk ill , 

knowledge and awareness creation. 

13. Regard ing to the MSE operators' motivation, 75.3% of the respondents said that the MSE 

operators didn 't get motivation despite the government's instruct ion or pub licat ion. The 

reasons were lack of leadersh ip skill s, be ing ambitious to earn more profit qu ickly and 

immediate ly, and lack of suffi c ient market information. 

14 . The study disc losed that the extent of se lf employment poss ibili t ies for co-op based j ob 

placement in Addis Ababa was fa ir (39.2%) in general. 

15. In the summary, respondents asserted that the constra ints faced by the operators from the 

highest to the lowest order was the problem of attitude/ded ication (62%); weak 

management or leadersh ip (17.1%); lack of finance (14 .5%); low quality of product or 

service del ivered (13.6%); lack of market opportunity (\ 3.2%); lack of work place (13.0%). 

4.2 Conclusions 

As a result of th is study, so many cru cial things have been realized and comprehended. The 

national education and train ing poli cy and strategy is des igned to expand and enhance technica l 

and vocational tra ining to produce middle leve l skilled workforce and demand dri ven youth so th at 

it can meet the demand of the labor market and to generate their own income. In most cases 

ava ilable lite rature hint us that both the TVET institutions and Micro and small enterpri se sectors 

never exist without one another. The Micro and Small Enterprises (MSEs) sector is considered as 

the natural home of entrepreneurs and the host ofTVET sector. In most successful economies, they 

are seen as an essentia l springboard for growth, job creation and socia l progress. 

Neverthe less, in li ght of the major sc ientifi c findings of the study, the fo llowing conclusions we re 

drawn. 
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According to the findings of the study, the overall organizations and competencies of human 

resources and re levance to the assignment were found wea k and questionable. The equ ity of 

female employees' invo lvement in the areas was prob lematic and at a lower leve l. 

So far, the linkage between the TVET and MSE institutes to function on the world o f work and 

progress the co-op based job placement MSE operators was insigni fica nt. In the findi ngs o f the 

study, both the TVE and the MSE sectors hardly have had common issues and commitments so 

that the MS E operators cou ld have been supported and become successful, though th e theoretical 

and the confidence of the government and the Add is Ababa City Government has been affirmative. 

Based on the summary the study fi ndings, the j ob of vocational and guidance counsel ing serv ice to 

the MSE operators or to di sseminate complete thoughts to the needy people in the TVET sector 0 1' 

on the world of work has been irrelevant, weak and ineffecti ve. 

It was infe lTed that the readiness of the TVET and MSE institutes to apply the princ iple of needs 

assessment, tracer studies, and any mechanism to examine the co-op based j ob placementiMSE 

operators' prob lems and to overcome them wasn't encouraging. 

So many constraints have been real ized that affected the relationship between the TVET and MSE 

sectors. The main featu res that affected the areas were the quality, relevance, and the effecti veness 

of the TVET tra in ing. This, in turn, has influenced the practical application of the co-op based job 

operators and the success for se lf em ployment became unfru itful. This d isc losed that both the 

TVET and MSE sectors d id not have strong linkage so as to improve the qua lity ,re levance and 

effectiveness of the TV ET tra ini ng. 

The fi nd ings of the study al so revealed that the att itude status of stakeholders includ ing the MSE 

operators themse lves to the TVET and MSE programmes in a lleviating unemp loyment and poverty 

reduction was high. Besides, the lin kage between the TVET institutes and labor market 

information for empl oyment opportunity in the c ity was deduced low, too. In additio n, the SUppOlt 

delivered by the government to the MSE operators in many ways has been remarkab le; however, 

there were crit ical problems which req uire the government's intervention to improve the status of 

the co-op based j ob MSE operators' product and service qual ity and market li nkages, fo r their 

products and serv ice in the loca l market were inconsistent and needs due attention. 
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4.3 Recommendations 

Based on the information gathered, the ana lys is conducted and the conclusion drawn, the fo llowing 

suggesti ons are worth underlining to enhance and meet the intended objecti ves of the linkages 

between the TVET and the MS E sectors on the world of work and progress self employment in 

Addis Ababa city government. 

I. As presented in the study findings, the revelation to the promotion of fema les' participation 

in the Human Resource Development opportuni ty in the study areas was be low average. 

Therefore, the question fo r the empowerment and prov ision of equal access to females, on 

one hand, and gender sens itivity on the other, shou ld be cons idered by the TVET and MSE 

Agencies. 

2. It was realized that the profile of employees of the institutes and the ir educational 

background was low. Although the min im um requirements for trainers at middle level 

TVET programme is a University degree and a second degree for TVET colleges, th~ study 

findings depicted there have been irregular profi le and assignments below the minimum. 

Therefore , the TVET and MSE institutes need to think over and improve the recruitment of 

employees so as to prov ide and mainta in quality train ing and produce skillful workforce. 

3. Almost a ll of the ex isting TVET institutes had improper guidance and counselors. They 

didn't have vocational career counselors, some institutes even didn 't have any foca l person 

to provide the service and the other problem faced was that the so called vocational and 

guidance counselors didn 't make any effort & aren't concerned enough to make any 

research to lin k the TVET with the MSE sectors and identify common issue and share ideas 

and solve problems of the MSE ' S operators. Hence, the Addis Ababa TVET agency needs 

to review the issue critically; otherwise, the TVET institutes will continue producing 

ineffective trainees in entrepreneur ial wi sdom resulting in less confident graduates who 

wou ld be problematic citizens in the world of work. It 's suggested that concerned bod ies 

take appropriate measures: start to facili tate the vocational and career gu idance counselors 

training from junior secondary schools so that schoo l popu lation can have career 

orientations for work respect and work choice . Likewise, the TVET institutes shou ld be led 

by Management of vocational education graduates. 
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4. The quality, re levance and effective ness of training in the TVET inst itutes is questionab le; 

the prob lems for standards of trainers, curricu la and the availabi lity and the efficiency of 

fac il ities and management were rated high; there was also the mismatch between the 

train ing offered and the educat ional qualificat ion of trainers: at middle level TVET 

programme the minimum requirement is a university degree and a second degree for TVET 

co lleges; the study findi ngs revealed there were 14 diploma ho lder traine rs ( 12.5%) and 

10(8.9%) masters degree holders in the co lleges. In other deve lopment, the assignment of 

vocational and gu idance counse lors was found to be irre levant. They weren't tra ined in the 

area of vocational career d iscip line. On top of th is, a train ing center was found in the 

midd le level TVET program which has not had any vocational guidance for the last years. 

Another TVET institute was found without having a vice principa l intended to transfer the 

technology. It was noticed again almost all principals were assigned from general 

education and some were from other academic fi e lds of study. All institutions under the 

study area weren't led by any management of vocational education graduate. So, the TVET 

Agency and concerned bod ies must improve this. 

5. In re lat ion to the MSE operators, most of them were from the train ing institutes, though 

there were 15(9.3%), co-op based job members who didn 't attend in the training 

programme level. Therefore, standard trainings are necessary. The MSE sector agencies 

need to enhance the linkages among enterprises and TVET institutes. 

6. As is ind icated in the summary findings, the status of the Human Resource Development in 

the sectors was low: 47 (41.96%) in the TVET institutes and 39 (72.2%) in MSE sectors. 51 

(45.5%) of the TVET institute staff said the ir academic competencies were ineffic ient and 

37 (68.5%) of the MSE sector respondents and 27(50%) in the MSE admin istration sa id the 

relevance of the assignment to the sectors were fair ; 42(37.5) in TVET. It was very s imple 

to deduce that the aforementioned find ings confirm to the critically low quality, re levance 

and effect iveness of the skill s needed in the labou r market. Therefore, the Addis Ababa 

TVET Agency shou ld consider th is and develop a comprehensive study and fit the 

appropriateness and the match between the tra ining offered and skills needed in the labour 

market. 

7. In the study findings, it was believed that the competencies of graduates from TVET 

institutes who have been involved in the world of work were weak and ineffici ent in 
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knowledge, skill s and self reliance. The suggested solu tion for the prob lems is develop ing 

and conduct ing tracer study and needs assessment. Therefore, both TVET and MSE 

institutes should work together and improve their linkages so that they can develop the 

tracer study and take appropriate measures; rev ise and improve the way that the MSE 

operators can fill tlTe gaps and attain the necessa,y outcomes. 

8. One im portant finding of thi s study paper was the fact that the status of att itudi nal 

inclinati on among stakeholders and between institutes to the strategy of the TVET and 

MSE sectors programme is negative. The community and the co-op based job placement 

MSE operators themselves didn ' t trust in the programme as making the members 

prosperous and effective. The reasons as to why stakeholders behaved as such were the lack 

of awareness, lack of quality in products and services rendered, lack of concern, lack of 

ethi ca l irregu larities of the MSE operators and others. However, to make the programme 

infl uentia l, relevant bodies, such as the Addis Ababa city Government, the TVET Agency 

and the Micro and Small Sca le Enterpri ses Deve lopment Agency should first internalize the 

vivid problems and conso lidate the higher offic ia ls' concern and commi tment to achieve the 

goals. They need to popularize agenda let the stakeholders have a strong relationsh ip and 

contribut ion to the programme. 

9. The overa ll support for the better accompli shment of the co-op based j ob MSE operators in 

technica l, fi nancial, access to cred it, market availabi lity and the li ke was found weak. So, 

higher officia ls, the sub-city/kebele offic ials shou ld improve their endeavors and prov ide 

them with reasonab le support. Besides, the MSE operators didn ' t get timely motivations. 

Therefore, both moral and material incentives/rewards should be administered and launched 

so that they may develop their courage. 

10. In re lation to th is study, most respondents and the interviewees underlined the limitations of 

the youn g MSE operators . They expected to earn more profit quickly and immediately; th ey 

expect the government had to facil itate everything and spent so much money unwise ly etc. 

Moreover, some so ld their machines, and ran away; some d idn't fee l the sense of 

ownership; others asked for money without working; some took cred it and spent the money 

on things outside of the intended programme. These calls for al l concerned bodies and the 

city gove rnment to provide solutions to the prob lems. Supervisors, tra iners, vocationa l 

counse lors, etc., must work hard because the extent of the problems are more of poli tica l 
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affa irs/commitments and need a lot of dedication to dimi nish the problems and enhance 

employabi li ty. The MSE operators need also entrepreneurial skil l and deep concern so that 

they can enjoy the enterprise and improve their income and be models in allev iating 

unemployment and poverty reduction. 
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Appendix 1 

Observation checklist to assess th e co-op based job placement MSE operators' c ites 

conditions, organizations, workshop faci li ties and other activities. 

I. Legality of the Enterprises 

II. Standard ization 

III. Facilities 

IV . Kinds of Support 

V. Their communication and interaction 

VI. Their plan, performance, output, evaluation 

VII. Crit ica l problems, if any, 

VIII. Divis ion of work 

IX. Overa ll activities of the MSE operators 

- Work plan and feedback and supervision 

-Their accounting system, and the like. 



Appendix 2 
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Interview Guide to TVET Institute, TVET Agency and MSE adm ini strators/ officials at regional, 
sub-city and kebele levels and MSE oprators in Arada, Yeka, Gu ll ele, sub- cities in Addis Ababa 
city adm inistration. 

The purpose of the interview is to get necessary data that enab le to examine and survey the 
linkages between the TVET and MSE sectors working together on the world of work in Addis 
Ababa city Adm inistration . 

1) Do you think that both the TVET Agency and MSE sectors have strong linkages to 
alleviate prob lems on the world of work? How? 

2) Would you expla in the MSE co-op based placements face problems when they seek 
to attain self- employment? And what are the key solutions, if any. 

3) What would you state the extent to which the stakeholders have the attitude to the 
contemporary programme that MSE operators are key agents to fight poverty and 
increase employabi li ty? 

4) How do you explain the role of the government to progress the MSE programme for 
the enterprises? Please, specifY and comment 

5) Do you think that TVET and MSE institutions have common issues and contribute 
the MSE operators to be effective and efficient in attaining thei r goals? How would 
you speci fY them? 

6) Do MSE operators acquire sufficient sk ills and knowledge, which can help them 
now? 

7) What do you comment about the TVET vocational guidance and co unselors tasks in 
re lation to employability? And do TVET Institutions have vocational counselors? 

8) Please, explai n the main problems of the MSEs' operators clearly ifany and exp lain 
their poss ible so lutions for? 



9) Are there any guidelines and principles designed in TVET institut ions to a lleviate 
unemployment and poverty reduction? Are they convenient and strategic? How? 
And what are they? 

10) How do you rate the status (level) of customers ' satisfaction on the qua lity of 
products and/ or services of MSE operators? 

11 ) What do you feel about the present status of the MSE's members in the competitive 
market, labour market in format ion and entrepreneurial facts? 

12) Do you think that the programme that the TVET institutions and MSE sectors are 
relevant, and qualitative to both the world of wo rk and country's deve lopment/ 

13) How do you expla in the SWOT ofM~E and TVET programmes? 
14) What are the cr itical constraints, if any, affect the re lationship between TVET and 

Small and Micro Enterprise sectors? 

15) What is the attitud inal status of each stakeholder in MSE sectors' establ ishment 
against the reduction of unemployment and poverty? 

THANK YOU. 



Appendix 3 

Addis Ababa University 

School of Graduate Studies 

Department of Business Ed ucation 

Questionnaire to be filled by .TVET Institutes principals, Vocational Guidance and 

Counselors, Trainers, and Administrators. 

DiI'ections: 

The purpose of this questi onnaire is to collect data that enable to examine the linkages between 

the TVET and MSE sectors on the world of work. The fulfillment of thi s study relies on your 

responsible, sincere and timely response. 

Please note that: 

• You don't need to write your name 

• Stick to the instruction. Where alternative answers are g iven please mark your answer 

using a ",!"" mark in the box. 

• Please, exp lain clearly/ describe well in answering the open- ended questions. 

Thank you so much for rendering your precious time to complete thi s questionnaire 

I. Back ground of Respondents 

1. Na me of the institution 

2. Sex a. Male c:::J b. Female c:::J 
3. Age a. 20- 30 c:::J b. 3 1- 40 I=:=J c. above 41 c:::J 
4. Major field of study: ___________ _ 

5. Yonr position: ____________ _ 

6. Department: 

7. Qualification: a. Diploma D 
b. First Degree D 
c.MNMSC-. D 
d. Others D 



8. Service year: 

a. 5 years and below D 
b. 6-10 D 
c. 11- 15 D 
d. 16 years and above D 

9. Related questions, which can help to assess the linkages between the TVET 

and MSE sectors on the world of work. 

I ) How do you rate the overall organization of the human resources in your 

institutes? 

A. High D B. Medium D C.Low D 
2) To what extents are the academic competences of the Human Resources (HRs) 

in your sectors are efficient 

A. Highly competent C::=J B. competent D c. incompetent D 

3) How wou ld you evaluate the relevance ofHRs assigned to the sectors? 

A Excellent c:::J B. Very good c:::J C. Good c::::::::::J 
D. Fair E. Not good 

4) Are there any constraints that hinder! affect the quality, relevance and effectives of 

the TVET training? 

A. Yes CJ B. No c::::J 
5) If your reply to question 4 is yes, indicate the facto rs, which affect more 

Problems Higb Medium Low 

a. Irrelevance/ mismatch between the training offered an 

sk ill s needed in the labour market 

b. Standards of trainers 

c. Standards of curricula 

d. Efficient and avai lable of fac ilities, budget, mgt, etc 

6) Do you th ink that the postgraduates acquIre suffiCIent SkIlls, knowledge and se lf­

rel iance? 

A. Yesc:=:J B. No c:=:J 



7) If your response is No. How are possible to identi fy the problems? Rank the 

follow ing. 

Ways of identifying problems High Medium Low 

a. By tracer study 

b. By action research 

c. By fo llow up- supervision 

d. By interview 

e. By target group discuss ion 

f. By obse rvati on 

g. By report 

Specify, ifany _____________________________ _ 

8) Do your institutions have any linkages with the MSE sector so as to do more on the world 

of work? A . Yes c::=::J B. No c::=::J 

9) If yo ur answer to question 8 is yes, please, mark th e rate of your agreement or disagreement 

Activities done together Strongly Agree No Disagree Strongly 

agree Comment disagree 

~ . a. ave common Issues 

b. Exchange ideas 

c. Have common plan and perform, 

eva luate and give feedback 

d. Started al leviating problems whicl 

have been in the system 

SpecIfy, If any __________________________ _ 

9. If your reply to question number 8 is still yes, what trainers and others from your 

institutions perform particu larly. Rank accordingly 

Trainers and others done activities High Medium Lo" 

a. Study the need assesMSEnts of the MSE' s operators 

b. Develop tracer stud ies 

c. SUppOIt the MSE operators fo r their gaps in entrepreneurial , skil l, 

and other related problems 

d. Help to revise and improve the curricu la in the institutes. 



e, Being insisted on continuing on doing pertinent research, 

II) Do you r institutions have any interactions/ connections to work with other institutions to 
sustain and improve the MSE operators' overall involvements besides with the MSE sectors? 

A, Yes B,No 

12) If your reply is y,es, wh ich are these sectors? 

A, Employers c:::=::J B, Kebele and sub- city MSE adm inistrators C=:J 
C. TVET Agencies c:::=::J D, House projects 

E, Addis cred it! Loan micro finance c:::=::J 
13) Tfyour response to question number II is yes, rate your opinion on the fo ll owing; 
14) What do you general ize and rate the overa ll support to the MSE operators' success by 
stakeholders? 

A, Excel lent c:::=:J B, Very good c=J C. Good c:::=::J D, Fair c=:J E. weak 
15) What do you think is the attitude of stakeho lders/ people to the programme and the 
existence and linkages between the TVET and MSE sectors on the world of work of MSE 
operators? 

A, Positive c:::=::J B, Negat ive c:::=::J 
16) If your reply to questi on number 15 is Negative, rank for the following agents, 

Agents High Medium Low 
a, MSE operators themse lves 

b, The MSE offic ials and workers 

c, The government officials 

d, The community 

e, The employers 

f. The TVET society 

Speclfy,lfany ___ ___ _________ _ _ ___ _____ _ 

17) If your answer to question number 15 is negative what do you think are the bottleneck 
and rank them, These are because 0 f: 

The bottlenecks/ the problems High Medium Low 
n. The inefficient skill s of the MSE operators 

b, The policy of the government 

c, The lack of quality relevance and effectiveness of the training 

d, Less quality of production and services of the MSE members 

e. The Ethical problems of the members or the MSE operators 



f. The lack of market opportunity 

g. Lack of awareness of the people 

. . 18) Are there any gUidehnes In the TVET program frame- work to be ut il ized for perpetual 
deve lopment and povelty reduction? 

A. Yes CJ B. No CJ 
19) If your rep ly to question number 18 is yes, react and rate the fo llowing for their effect in 
the TVET frame- work. 

Guideli nes/ principles High Medi um Low 
a. Develop decentralization 

b. Demand- orientation to the needs of the labour market 

c. Integration in different level of training 

d. Pursuing partnership and stakeholders 

e. Accessible to all people 

f. The need of coordination 

g. Modular design to make the programme more flexible 

20) Who do you thi nk are the agents who supervise and help the MSE members more? Rank 
accord ing ly. 

Agents Higb Medium Low 
a . Trainers! depa rtment heads 

b. Principals/ Deans 

c. Supervisors 

d . Vocational gu idance and counse lors 

e. No one 

21) Do TVET Institutes have vocational counselors? 

A. Yesc=J B. No c:=J 
22) If your answer is yes, do you think the assignment of the vocational gu idance and 
counselors being in the TVET institutions are contextually appropriate? 

A. Yes c=J B. No c::::::::J 
23) [f your reply to question number 22 is No, what do you think are th e reasons for and 
determine their extents. 



Reasons for their inappropriacy High Medium Low 

a. Lack of enough knowledge 

b. Lack of relevant ass ign ment 

c. The absence ofpe.tinent vocational guidel ines 

d. The absence of reliable institutes to train vocational guidance 

and counse lors or career gu idance 

Spec.fy, .fany ____________________________ _ 

24) To make the MSE' s operators more productive, what recommended duties are the 

vocational guidance to do? Please, you can choose more than one . 

A) Provide authent ic (recent) market information D 
B) Render lessons to improve the quality of products and services D 
C) Encourage to develop se lf- confidence c:=J 
D) Have good ethics and se lf- rel iance L=:J 

E) Help to learn from others and to scale up expe rience c:=J 
F) Specify, if any 

25) What is the main source of labour market information? 

A) Different organizations' study on the area D 
B) Ministry of Labour and Social Affairs L=:J 

C) Ministry of Education L=:J 

D) Ministry of Education and Mass media c:=J 
E) Specify, ifany _________________________ _ 

26) Do MSE operators get sufficient information about regional, national and global market 

situation? 

A) Yes c:=J B)No c:=J 
27) Jfyour answer to question number 26 is no rate and mark the problems could be; 

Possible problems High Medium Low 

a . Lack of resource 

b. Lack of concern 

c. Lack of attitude 

d. Lack of sk ill and knowledge 

Please, spec .fy .fan)' ____________________________ _ 



28) Do the MSE operators get suffic ient entrepreneuri al ski ll via train ing? 
A)Yes D B) No D 

29) To what extent are these if you r repl y is yes for questi on 28? 

A) High D B) Medium D C) Low D 
30) Are the MSE coop based operators ski llful, qualified and got sufficient tra ining from 
TVET institutions? A) Yes D B) No D 
31) What do you think about the MSE ope rators' motivati on? Are they motivated being in 

these sectors to alleviate povelty? A) Yes C=:J B) No C=:J 
32) If your reply to questi on number 30 is no, please, rank the prob lems fo r? 
Problems vs motivation High Medium Low 
a. Lack of leadership skill to operate 

b. Lack of motivation and commitment 

c. Lack of reason able profit 

d . Being am bitious to earn more money quickly and immediate ly 
e. Lack of getting init ial capita l for start up 

f. Difficu lty for pay ing back for their loan 

g. Lack of sufficient market informat ion 
Speclry, lfan y,L-____________________________________________________ _ 
33) How did the MSE operators j oin the sectors? 

A) By the TVET institution D 
B) By the SME sectors D 
C) By kebele and sub- city adm inistrators D 
D) By their parents or famil y D 

E) Speciry, if any -------------------------------------------------

34) How do you imagine the overa ll accompli shment of the MSE venture and the 
competi ti ve market? 

A) Higher D B) Medium D C) Lower D 



35) Do you feel the position customers ' satisfaction on the quality of products and services 
the delivered by the MSE operators? 

A) Excellent D B) Very good D C) Good D D) Fair D E) Not good D 

36) What are the main supports delivered by government to MSE co-op based placement? 
Supports del ivered High Medium Low 
a. Market availability 

b. F inancial SUPPOll 

c. TAX exemption 

d. Training 

e. Land for projects 

f. Technical support 

Specify, If, any: ________ _______________ _ 

37) Whom do you think take the line share for the supporting the MSE co-op based operators? 
A) Government C=::J B) Private enterprises C=::J C) NGOs C=::J 

38) How do you conceive the extent of self -employment possibi lities for co-op based 
placement operators in Addis Ababa? 

A) Very good c=J B) Good D C) Fair D 
39) What are the severe constraints/ confrontations faced by the MSEs' operators? Please, 
rank and problems for. 

Constraints High Medium Low 
a. The problem of attitude or dedication 

b. Lack of market 

c. Lack of land / work place 

d. Low quality of products 

e. Weak management/ leadership 

f. Lack of finance 

g. The inflexibi li ty future of the TVET institution 

SpeC IfY, If, any: - _____________________ _ 



40) What serious diffic ulties do you realize in the invo lvement of MSEs' progressl se lf-
employment and fight for an unemployment ________________ _ 

41) Please specify the so lutions for the problems you mentioned above 

42) What strong and weak sides do you think have in the linkages between the TVET and 
MSE programmes in the world of work in the capita l in genera l? 
Strongsides: -~ _______________________ __ 

VVeak sides:- __________________________ __ 

Solutioll for the problems, Please: -

THANK YOVl. 
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A. 0"19" h'J~ .,.>,: 0 B. h<;:"'''' 0 C. unllhM: 0 
D. 1I.'jo,,·~O E. 0"l9" '1/'»"'>': 0 

40. O"'lJI"j':)"/J' ·)·Y"UC·)-<'· Y"hhC (l}-II'P 0\")->)"1; 1''''1'''''-' ~OC'! hn '}.!:· untlll OilY, aountlll y,J'IItI:: 
/J. OWT;!''f 1'10J' (I~ II?') ' HC(I')' 0 
II. 09"c·h· On'ltI'?lIo,), ,},(. .. ). Mt.'l'I.'r)· 0 
.Il . On'H<'I:I'j'''''; :t-'}~,).<; (l}-UY.·)· ?,'; Ul1l'l'<; OtlO un' II-H' 0 
ou . Oootlll9" ()"-9"'1~C<; "" ~C1:&''')' unClf1' 0 
"' . 1'6t1·)· ·I'tl(\-)- "'11\)' unl:<1 '''Tn·'d- .",1")' 0 
l . 1\'1 .............................................. . 

41 . n"'tI lit· t."lt · ~· oO'lunc "·Y.t·'f.· ;}':r-/l- noullt·;!,:r-II· y"'} '}")'9" /,',r,::)'-II-'I ............................. .. 
--------------------------------------------------------------------------------------- ----- ---- -- ----------------- --- -- -------- ---- --- --
--------- ------ --------------- -------- ---- ------------- ---------------- -------------------- ---- ----------- ----------- -------- ----- -- ----
----------- -- ------------------------------------------------------ -- --------- ----- ---- . . 



42. n"'lunc H'.t·1':;!·,!"·,,· n",,{)t· ;!·'!"· ,,· Y ;Jm"'/'f'''' /, ·)I).C '!"' "Ir~::f- 1111· "111[1- ----------------.. ---------------
-----------------------------------------------------------------------------------------------------------------------------------------
-----------------------------------------------.-------------------_.-.-- -----------------------.--------------------------------- -------

43. O'r..,.':"·)~· /, ''(1'1. ", ' /';:"'1')' ·/·Y.t·'!.·;!·:"'·"· O"'It\/ n"'lunc flit· 1JY:t>. .vrt·:"'· I1· nou')4''' 0/'11 
'111'1',,·n·)· OJ':"')' 'f'"}c''1' 1'0'1.'111")") n·)·III1t>. j.'.IIC1/o;. 

.:. n001"11'1')' f"'1.;r1! ----------------------------------------------------------------------------------------------------
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