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Abstract

The main objective of this study was to investigate students’ perceptions, challenges and
performance of EFL writing in the Ethiopian Defense University. To achieve this study, the
researcher employed explanatory sequential mixed method design in which both quantitative and
qualitative data were mixed. Data for the study were gathered from first-year students and English
language instructors of the university. The participants were selected specifically from the
university’s College of Engineering and College of Resource Management. After nine sections
were selected by lottery method, the participants were chosen using systematic random sampling
technique. As a result, one hundred eight first-year undergraduate students filled in two
questionnaires, that were used to determine the students’ perceptions of writing and their
challenges of writing. The same number of students took a paragraph writing test, which was used
to determine the students’ writing performance levels. Moreover, using purposive sampling
technique, eight students and six English language instructors were selected and interviewed. The
findings revealed that most of the students had positive perceptions of writing; however, their
overall writing performance remained below average. In addition, the students were encountered
linguistic, psychological and cognitive challenges. The results of the correlation analysis showed
that the students’ writing perceptions, challenges and performance were not statistically
significant. The qualitative results further showed that limited prior writing experience, low
motivation, lack of consistent practice, and insufficient support from the existing English courses
and modules contributed to students’ weak writing performance. Based on these findings, the study
recommended providing remedial English language training, revising the current English courses
and modules, raising awareness about factors that negatively affect writing performance, offering
targeted professional development for English language instructors, preparing supportive
instructional materials relevant to military students, and improving lower-grade English curricula

to better prepare learners for university-level writing.
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CHAPTER ONE
Introduction
1.1 Chapter Overview

In this chapter, background of the study, statement of the problem, objective of the study, research
questions, significance of the study, scope of the study, limitation of the study, organization of the

study, conceptual framework and definitions of key terms are presented respectively.
1.2 Background of the Study

In the contemporary Ethiopian education system, English language is taught in all Ethiopian
schools, from primary to tertiary levels, as an essential subject. Therefore, the Ethiopian students
are required to take the language as a subject or a course for their academic success and for their
future career development. Since Ethiopia is the hub of diplomatic communities, English language
is highly required to work in these international organizations, where English is used as a working
language. Consequently, having a good English language can open up opportunities for many
Ethiopians to communicate and work with these people from all over the world. Likewise, English
language is mainly a language of technology. Most of internet contents, blogs, social media posts,
and academic articles, software programming, are prepared in English. The reason might be that
most of the innovators are English speaking countries. Thus, without English language use, it is

almost impossible to bring about the digital world we live in.

Though ELT should be a major concern for university students, it is too difficult to bring it into
practice. Seime (1999) notes that students with low level of English acquired in their secondary
schools is very less for them to continue their higher-level education where English is the medium
of communication. In addition, (Hailemariam, 2011) confirms that it is very common the Ethiopian
students’ English language skills in general is very low. In this regard, (Hailom, 1993: 10) reasons
out, “English language teaching is difficult since the students are from diverse linguistic and
cultural background which need professionally dedicated teachers who are capable in teaching
sensitive classroom events, and intelligent enough to handle situations flexibly, and to take proper
decisions.” In line with this, teachers’ motivation will increase and improve the students’
performance if they are inspired by a certain subject because there is a strong correlation between
student motivation and performance (Weiner, 1992; Dumitrescu et al., 2015).

1



Today, our planet has become text-oriented. Writing as a major language skill, people use it to
record their history, disseminate information, and to clarify and expend their ideas on a piece of
paper. Geremew (1999:1), furthermore, extends the uses of writing as, “...it has opened up the
opportunities for examining and criticizing information made available in writing, thereby making
it possible for man to continually shape and reshape his understanding of the world also improve
his own conditions.” It is also a platform used to promote creativity and critical thinking. As the
result of this, writing has become the major language skill that needs the highest concern more
importantly in the language learning and teaching practices (Koay 2017). That is why, we make
use of it in our day-to-day life for academic achievement, career advancement, and effective self-

assertiveness.

The concern of human beings to understand their environment and the world at large, the teaching
and learning writing has become a center of focus. In relation to writing, the social cognitive theory
perspective emphasizes the cognitive, behavior and environmental factors. Santrok, (2009) as cited
in Rahmat et al. (2017) explains that the cognitive factor gives the writer to make decision on what
to write and not to write; and behavior as a factor deals with the observed difficulties, and the
environmental factor focuses on the classroom teaching. As social cognitive theory underscores,
therefore, writing development can take place through the interface of cognitive, social, and

environmental factors.

Students in all academic stages from rudimentary to tertiary, therefore, need to be engaged with
adequate mastery of writing development practices. Particularly, a good writing ability is very
essential for professional military duties including operational planning, report writing, policy
development, peace-keeping mission, international purchasing, diplomatic engagements and the
like. Accordingly, Likaj (2015:102) explains about the importance of a good writing skill from the
context of Armed Forces Academy of Albania, “writing in military English is considered as a
difficult skill for cadets and officers who come from non-native English countries. Regarding
military students, of any army branch, writing skill is always used as a tool to communicate with
their international counterparts. These professionals cannot operate and carry out their jobs

properly without acquiring this skill.”



In educating qualified military professionals, therefore, military universities have a vital
contribution to equip learners with sufficient knowledge and skills for successful military missions.
Apparently, these military universities have a unique learning environment that distinguish them
from the civilian institutions. Like any other students, however, the students with uniform, face
challenges in developing their writing skills. The unique context of the military setting may force
the students to give less emphasis to writing which require much time to practice. Therefore, it is
quite compulsory to provide communicative English courses in the military institutions based on
the need to the officers (Likaj, 2013). Consequently, understanding the problems that military
university students face in developing their writing skills would help educators and policymakers

to craft appropriate strategies and interventions that can help enhance their writing skill.

Ethiopian Defense University /EDU/ is a military university in Ethiopia that educates military
professionals in different field of studies. The university typically admits students from different
military commands of the Ethiopian Defense Forces /EDFs/ who have diverse educational,
cultural, linguistic backgrounds. This university was legally established in 2001 as Defense
University College by the council of Ministers’ regulation No 68/200, and was promoted to
university level in 2013. Since its establishment, the university has been offering higher education

trainings in three colleges: Health Science, Engineering and Resource Management.

All the colleges provide first-year students with English language courses to enabling them write
competently in academic and social context. These English language courses are: Communicative
English Language Skills I and Communicative English Language Skills II. The courses have
modules that were first launched in 2019 and 2020 respectively. The researcher, as an English
language instructor at the university, recognizes that the students are facing different problems in
the effort of improving their writing performance. For example, time constraints, limited access to
resources, stressful environment, cultural differences, technical jargon, and limited exposure to

writing skills may all make it difficult to improve their writing performance.

By the same token, major course instructors are discontented by the writing performance of their
students as well. They fail to understand their students’ writings during group and individual
project report writings and examinations, where most of students leave open spaces without

writing for a simple question that need few things to write. Likewise, students who graduated from



the university and who offer different professional services in the Ethiopian Defense Forces /EDFs/
and elsewhere in the community around, are expressing their displeasure with their inability to

write effectively.
1.3 Statement of the Problem

Writing performance is the skill and efficiency with which people use written language to
communicate their ideas, thoughts, and facts. Having a good writing performance is an ability
which is necessary for outstanding academic achievement. It is important for more than just an
individual; it affects businesses, educational institutions, and society at large. Writing performance
is a crucial indicator of students’ accomplishment in educational contexts. It is also frequently used
to evaluate learning objectives. Students’ writing performance may be greatly impacted by
educational experiences such as receiving quality writing instruction, having access to writing

resources, and having opportunities for writing practice and the like.

Writing, as a domineering language skill, remains confusing for undergraduate students in
particular. These students face problems at the commencement of their studies to acquire new sets
of learning practices (Al Murshidi, 2014). One of the primary challenges that affect students to
have good writing performance is having poor background knowledge of grammar. Without a
good foundation of grammar, students fail to construct comprehensible and grammatically correct
sentences in the process of changing their thought into a written text. The writing challenges are
acute among students of non-English speaking backgrounds and who have limited exposure to the
language. In this regard, Maguire (2002) as cited in Manedante (2011:3) confirms, “no matter how
good and effective a written communication may be, yet the fact is that it does face certain

challenges which need to be paid more attention.”

Additionally, the students’ writing performance can be hindered by the students’ limited
vocabulary knowledge. Students need to have a broad and nuanced vocabulary in order to write a
good piece of writing. However, using an extensive vocabulary requires active reading and
exposure to various literary genres which some students may not have access due to inadequate

socioeconomic background and insufficient support system.

Furthermore, students are struggling to organize their ideas in writing. Sometimes they write

without taking into account the consistency and unity from one sentence to the next or from one
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paragraph to the subsequent. While all students may be able to write, this does not imply that they
can write This implies that writing is merely a universal activity, but skill refers to an individual's
talent that has been developed via extensive training or practice. In addition to training and

practice, it calls for a far higher degree of brain growth (Soraya et al., 2020).

As a result, in their effort to improve their writing performance, students fail to organize their
thoughts logically in a clear and succinct ways. In paragraph writing, for example, putting ideas in
a smooth flow may resulting in confusing when students have inadequate experience to different
writing types. With regard to the significance of developing coherent writing, Byrne (1988:2)
notes, “it is by the organization of our sentences into a text, into a coherent whole which is as
explicit as possible and complete in itself, that we are able (or hope to be able) to communicate
successfully with our reader through the medium of writing.” Thus, it is almost impossible to
understand a written text when the writer is leaping from idea to idea and does not have coherence
to connect words, sentences and paragraphs. Therefore, students should be autonomous in
selecting their own writing topics that enable them create impression into their writings, develop

confidence, generate ideas and organize coherent texts (Mesfin, 2013).

Procrastination is also one of the critical problems of students in general and university students
in particular. Time management is an important skill that students at university must have. Since
writing is time consuming, misuse of time can lead learners to academic dissatisfaction. Most of
the time, students may complain about time shortage to do their writing assignments in and outside
the classroom. They mainly complain at having overlapped course works, extracurricular
activities, and personal and institutional commitments that expose them with less time for writing.
Beside all the problems, to be effective writers, time management is essential for academic success

(Mohamed et al., 2018).

Likewise, writing anxiety is another problem that students suffer from. The writing anxiety may
emanate from the fear of criticism that can hinder students from reflecting their ideas through
written text. Such feelings may lead them to loosing self-confidence and to take any risk in writing.
Since writing is a productive skill which predominantly requires individual effort and that

comprises a strict follow up and encouragement of instructors. The problem might be critical when



the instructors are not well trained in teaching writing through training programs that can equip

them with the knowledge and skills to properly educate learners from their thinking to inking.

Moreover, lack of feedback and guidance can limit students’ writing performance. English
language instructors have a major role in providing their students with effective feedback and
guidance that can help them figure out the strengths and weakness of their students in writing.
Feedback is very essential to improve students’ writing performance so that they have be able to
assess their level of achievement and identify their areas for growth by means of feedback. Thus,
giving constructive criticism is crucial when students do not realize they have made a mistake
since it enables classroom communities to lower the likelihood that mistakes will be made again

(Halfom, 2011).

Undeniably, Post-Traumatic Stress Disorder /PTSD/ which is a mental problem after experiencing
hardship events such as war, violence and tense learning environment in general can deter learners’
writing performance. It is because PTSD can affect the emotional well-being and cognitive
functioning particularly of military students to effectively work on writing. Students in a military
university can be assigned for military mission that may result in physical and psychological harm.
Their traumatic experiences can severely affect their effort to write effectively. PTSD can also
affect one’s understanding as Bisson et al., (2015:1) uphold their view, “whether in the military
or as a civilian, at some point during our lives nearly all of us will experience a traumatic event
that will challenge our view of the world or ourselves.” Along the traumatic effects on the learners,
teachers misunderstanding about the impact of PTSD can lead the military students to develop

self-doubt to write confidently, and to develop negative perceptions about writing.

Addressing negative perceptions about writing is crucial to mitigate these impacts and to foster a
positive relationship with the writing process. Encouraging supportive environments, providing
targeted instructional interventions, and promoting the value of effective writing may help
individuals overcome negative perceptions and foster confidence and proficiency in written
communication. By recognizing the impacts of negative perceptions about writing, English
language teachers and individuals can work towards promoting a positive and empowering writing

culture that advances proficiency.



Whatever the nature of the teaching setting may be, teachers are generally believed to play a vital
role in helping students improve their writing performance. Similarly, if students put the right
effort and get the right support, they can overcome these challenges and achieve their academic
and professional objectives by devising ways to make the learning of writing more appropriate to

their level of understanding and need.

In relation to writing skills development, there are different researches conducted world-widely on
every level of education. Since it is too difficult to present all the studies conducted across the
globe, the researcher tries to present some of the studies that are related to this research selectively.
To begin with some of locally researched studies here in Ethiopia, Habtamu (2018) conducted his
research on students’ beliefs about writing, their writing strategy use and writing performance in
the case of four public universities. His analysis revealed that even if the students have positive
beliefs about writing, the students have low writing strategy use and poor writing performance.
Meseret (2012), in her study explored, the perceptions and practices of instructors and students in
task-based writing in the case of Haramaya University from 2008-2011. The study revealed that
students, who were trained in task-based writing, practiced in a better way than those who didn’t
get the training. Her study, finally, exhibited that the students’ perceptions of the writing tasks are
correlated with their practice. Additionally, Halefom (2011) investigated the effectiveness of peer
feedback on composition writing performance in the case of Raya / Mekhoni Preparatory School.

His findings indicated that peer feedback has strong correlation with students’ progress of writing.

The other one is Manendante (2011) who conducted research on an investigation of challenges
students face in learning writing in Sophomore English course. He finally concluded that the
students’ problems such as: lack of interest, poor background and cooperation were the identified
challenges while the students were taking the course Sophomore English course at Admas
University College. Haregewoin (2008) also conducted her research on the effect of
communicative grammar on the accuracy of students’ academic writing. She concluded that when
the teaching/learning of the writing skills was backed by communicative grammar activities,
students can produce efficient and accurate writing. Alamirew (2005), in his survey-based study
on teachers’ and students’ perception of writing instruction, and the writing Performance of grade

12 government school students, brought to light that both the teachers and students have a positive



attitude towards teaching/learning writing, but they give less attention to writing lessons in

particular. As a result of this, the students have low writing performance.

The other scholar, Geremew (1999), studied on the requirements in writing for academic purpose
in the context of four departments at the Addis Ababa University /AAUY/. His finding revealed that
the most broadly given writing tasks were: essay examinations, term papers, lab reports, technical
reports, and senior essay/senior student projects. In order to be successful in writing, he also
identified the learners’ needs: rhetorical and thinking skills, research skills, and an examination
skill. Ttalo (1999) in his study on a comparison of the effectiveness of teacher versus peer feedback
at Addis Ababa University first year students’ writing revisions showed that teacher and peer
feedback were equally operative in improving students’ writing. He rationalized that the
enhancement of students’ writing is the result of rewriting of the revisions after receiving feedback

from the teacher or the peers.

On the other arm, there are a number of researches conducted globally in relation to writing skill.
For example, Schnee (2010) researched to identify the impact of teaching students to revise their
stories on writing production, and the result indicated that instruction in revising increased
students’ interest, attitudes and their writing accuracy. Devi et al., (2017) researched on strategies
for improving writing skills of elementary English language learners. They finally concluded that
writing can be improved through the use of technology, pre-taught vocabulary, various teacher
influences and the application of positive varied learning practices. Sapkota (2013) conducted
action research on how peer and teacher correction can improve students’ writing skill, and finally,
the peer correction and teacher correction were found to be productive in teaching writing. Lastly,
Anastasiadou (2010) investigated whether the process writing approach can enable young learners
of the sixth grade to become more independent writers in their second language in the case of
Greek State Primary. The finding showed that the process approach supported the students to

improve their writing skills.

Among all the studies conducted, to the best of the researcher’s knowledge, there is no adequate
researches conducted on students’ perceptions, challenges and performance that university

students have in improving their writing skills particularly in a military university context.



1.4 Objective of the Study

Students at university should create ideas and organize their writing into paragraphs in logical and
smooth ways by reading about the topic, writing an outline, and deciding what to write in the
introduction, body and conclusion parts of the paragraphs they write (Aldabbus and Almansouri,
2022). Though students at university are expected to write effectively, they are entangled with so
many challenges. This research on students’ perceptions, challenges and performance of EFL
writing may contribute to get veracious insight. Solving a problem is also a means of searching for
a way out of a difficulty, a way around a problem, achieving an aim which was not directly

achievable (Polya, 1962:ix).

With this in mind, this research was conducted with the general and specific objectives stated here
after. Therefore, the general objective of the study was to investigate students’ perceptions,
challenges and performance of EFL writing in the Ethiopian Defense University. The specific

objectives were to:

1- identify the perceptions of freshman students in the Ethiopian Defense University towards
English writing as a skill

2- investigate the main writing challenges faced by freshman students in the courses
Communicative English I and Communicative English II.

3- assess the level of writing performance of freshman students upon completion of the
Communicative English courses

4- examine the relationships among students’ perceptions of writing, their perceived writing

challenges, and their actual writing performance.
1.5 Research Questions
Subsequently, this research attempts to answer the following basic questions:

1. What are the perceptions of freshman students in Ethiopian Defense University about
English writing as a skill?

2. What are the main writing challenges that the freshman students face in the course
Communicative English I and Communicative English I1?

3. What is the level of freshman students writing performance after they take the English

courses?



4. Do the students’ perceptions of writing, their perceived challenges they encounter and their

performance of writing test take relate?
1.6 Significance of the Study

The study findings may contribute to connecting theoretical knowledge with real-world
applications in English language teaching /ELT/. The researcher believe that the study has
substantial relevance for a variety of stakeholders. Its contributions are expressed across
theoretical, practical, and pedagogical aspects, with immediate advantages for researchers,

educators, curriculum designers, and learners.
1.6.1 Theoretical Significance

This study significantly advances the field of EFL writing theory. It highlights individual cognitive
or emotional aspects by using and verifying Social Cognitive Theory /SCT/ within the specific
area of EFL writing specially in a military university context. Consequently, it is possible to say
that Albert Bandura's Social Cognitive Theory places a strong importance on the value of
modeling, imitation, and observational learning in the development of writing skills (Bandura,
1986). The study actually showing that writing performance is the result of the active interaction
of behavioral (writing practice), personal (perceptions), and environmental (classroom
atmosphere) elements. It presents a comprehensive, integrated framework that future researchers

may apply to explore writing not only as a kill, but a complicated activity.
1.6.2 Pedagogical and Practical Significance

This study's straightforward conversion of theory into practical teaching strategies is its main
practical influence. According to Byrne (1988), it offers a diagnostic and instructional roadmap

for educators by methodically classifying writing issues into three addressable domains:

* Linguistic Difficulties (such as grammar and vocabulary): The study confirms the

necessity of teaching integrated skills rather than decontextualized grammar exercises.

* Cognitive Difficulties (such as Organization): It highlights the effectiveness of process-
writing techniques (planning, drafting, revising, editing) in support of difficult cognitive

tasks.
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 Psychological Challenges (such as anxiety): It emphasizes the importance of stress-

reduction strategies and motivational support as vital elements of writing education.

Additionally, it makes the case that regular, helpful criticism given in the context of worthwhile
writing assignments fosters a supportive atmosphere. This approach helps reduce writing

difficulties by promoting skill development through real practices.
1.6.3 Beneficiaries and Stakeholders

EFL/ELT instructors & teacher trainers can benefit from the study findings. It may serve as a
practical guide, presenting a classification of issues and accompanying evidence-based remedies.
Trainers can use it to construct professional development programs that excel beyond product-

oriented instruction.

In addition, the study can benefit curriculum and materials developers. The findings argue for
curricula that combine language education with teachers training and emotional support, informing

the development of more suitable writing textbooks and syllabi.

The finding can also benefit administrators and policymakers in Education. The study emphasizes
how crucial it is to provide teacher training in process-oriented writing pedagogy and to create
learning settings that promote student wellbeing. Moreover, the EFL students gain from
instructional strategies that provide to all of their requirements, which enhances their writing skills,
increases their self-esteem, and makes learning more enjoyable. Generally, this study goes beyond

by combining theory and practice.
1.7 Scope of the Study

The scope of this study was to investigate first-year students’ writing perceptions, writing
challenges, and writing performance in the Ethiopian Defense University (EDU). The university
was selected because the researcher as an English instructor in the EDU has recognized that the
freshman students in the university were greatly challenged to produce a piece of text. The
investigation focused on first-year military students who were enrolled in the EDU College of
Engineering and the College of Resource Management, which are located at Bishoftu / Debre Ziet
— about 47 kms away from the capital, Addis Ababa. This researcher used the opportunities to

access the necessary information from the research participants and to associate his experiences
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with the research works that matter. The study did not include students from the College of Health
Sciences, nor did it involve second-year, third-year, or postgraduate students. This narrowing
allowed the researcher to gain a detailed understanding of first-year students’ writing conditions

within a military university context.

The study also concentrated specifically on three core constructs: students’ perceptions toward
writing, students’ linguistic, psychological, and cognitive writing challenges, and their actual
writing performance. These constructs were selected based on research gaps within Ethiopian

higher education and the absence of similar investigations within military academic institutions.

In assessing writing performance, the scope was restricted to a paragraph-level writing test, which
required students to produce a 150-word paragraph on a familiar topic. This decision was based
on the structure of the university’s English course modules, which set paragraph writing as the
highest expected writing achievement for first-year students. The focus on paragraph writing

excluded other genres such as essays, reports, and research writing.

The population of the study comprised only first-year undergraduate students enrolled in
compulsory English language courses: Communicative English Language Skills I and
Communicative English Language Skills II, and English language instructors, who were teaching
these courses. Out of this population, a sample of 108 students filled out questionnaires and
completed the writing test, while 8 students and 6 instructors participated in semi-structured
interviews. This sample size was selected through convenience, systematic, and purposive

sampling techniques.
1.8 Limitation of the Study

The limitations of a study are typically included in research reports to clearly articulate the
restrictions, constraints, and weaknesses of the study. This research had been encountered by
certain restrictions. The first constraint was lack of willingness of some participates in the study.
Some student participants lacked the motivation and dedication that were necessary to complete
the questionnaire and to take the writing test. Second, it was also challenging to interview students
and English instructors since they were overburdened with academic schedules during the time of

data collection that shaded on the researcher’s time usage.
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In order to reduce the difficulties, the researcher employed different coping mechanisms. First, the
researcher recognized that the students’ reluctance might have been emanated from high degree of
military discipline that forced them not to give any information to someone else. Therefore, the
consent letter of the university academic vice-commandant and deans of the colleges had
contributed to bring the case evener. Second, the researcher clearly discussed with the participants
on the objectives of the study and its contribution to the teaching-learning in general. Then, the
researcher created transparency with the participants on the code of conducts listed on the consent

form and signed up on it with them to gain their trust.

Methodologically, the study was limited to an explanatory sequential mixed-method design which
first analyzed quantitative results from questionnaires and writing tests before gathering qualitative
data to explain and enrich the quantitative findings. The study did not include experimental or
ethnographic methods, nor did it aim to measure long-term changes in writing proficiency. Instead,

it provided a highlight of students’ writing conditions during their first year of study.

The questionnaire on perceptions was adapted from prior studies, while the writing-challenges
questionnaire was constructed based on Byrne’s (1988) categorization of linguistic, psychological,
and cognitive problems. The scope did not extend to classroom observations or students’ writing

text analysis which might have additional analysis.

In terms of variables, the study deliberately examined the relationship among perceptions,
challenges, and writing performance using correlation and regression analyses. However, it did
not investigate other potentially influential factors such as instructional practices, availability of

resources, students’ socio-economic backgrounds, or teachers’ professional development history.

Relying simply on data from a questionnaire and interviews to examine the influence of trauma on
writing has limitations. The absence of clinical assessment is a limitation as well. Self-reported
figures might be affected by a participant's present mood, self-perception, or inability to accurately

describe their internal experience.
1.9 Organization of the Study

This study contains six chapters. The first chapter is the introduction part that comprises the chapter
overview, background of the study, statement of the problem, objective of the study, research
questions, significance of the study, scope of the study, limitation of the study, organization of the
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study, conceptual framework and definition of key terms. The second chapter is about the review
of related literature. The purpose of review of related literature is to comprehend the study. It
dispels any doubt about the motivation for the study and show the terms and theories associated
with the phenomenon of the study. This chapter includes chapter overview, definition of writing,
purpose of learning writing skills, challenges of writing, elements of writing, approaches of
writing, stages in teaching writing, students’ perception about writing, the nature of motivation,
feedback on students' writing and theoretical. The third chapter is about the research methodology.
This section of the study embraces the chapter overview, research paradigm, research design,
research sample and sampling techniques, research participants, research instruments, data

collection procedures, validity and reliability of the study and ethical considerations.

The next chapter is about the pilot study. In the chapter, the chapter overview, summary of the
pilot study results and lesson learnt from the pilot study are included. Following that, the fifth
chapter is presented comprising chapter overview, results of students’ writing perceptions, results
of students’ writing challenges, results of students’ writing Performance, correlation analysis
between variables, results of interviews with students, results of interviews with English language
instructors and discussion of the results. The last chapter is chapter six. It contains the chapter
overview, conclusions and recommendations of the study. In the last part of the paper, the section
of the references in which list of referred sources are listed in APA 7% edition format, and in the
appendices where information that are not very essential in the report, but that supports the analysis

and conclusion, are annexed.
1.10 Conceptual Framework

A conceptual framework is a network of related ideas that when taken as a whole offer a thorough
comprehension of phenomenon or phenomena. A conceptual framework is made up of ideas that
express their respective phenomena, support one another, and build a philosophy specific to the
framework (Jabareen, 2009). A conceptual framework is, therefore, an ordered plan or system that
offers a methodical and lucid approach to comprehend and examine a certain topic or situation. It
provides an overview of the main ideas, theories, and factors that are pertinent to a project or
research and explains their relationships. This framework provides a foundation for evaluating

data and forming conclusions, as well as establishing the scope and emphasis of the study.
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Therefore, this conceptual framework helps to give the work a distinct focus. It guides the
collection and analysis of data by delineating the links between variables: students’ perceptions of
writing, students’ challenges of writing, and students’ Performance of writing. It also gives the
study a theoretical basis and aids in the interpretation of results. Moreover, it makes concepts easier
to comprehend by revealing the predicted connections between the variables, which are
represented graphically. Therefore, a visual model can effectively demonstrate the influence of
independent variables, students’ perceptions and challenges of writing, on the dependent variable,
students’ performance of writing. For this research, the researcher crafted the conceptual

framework as presented below.

Figure 1: Conceptual Framework of the Study

Students’ Perceptions of Writing
- importance and nature of

writing Motivation
- approaches to writing, and
- focus of writing > Engagement

- writing strategies
- feedback provision in writing

- English courses

Writing Performances
- Quality of Writing

Works
- High Scores
» it writing
Students’ Challenges of Writing
- Linguistic - '
Writing Practice
- Psychological N and
- Cognitive Support System

The conceptual framework emphasizes the interrelated dynamics among first-year EDU students'
perceptions, challenges and performance of EFL writing. It implies that students' motivation and
engagement are significantly influenced by how they view writing. For example, students are
more motivated to devote time and energy to improving their writing skills if they believe that
writing will be a useful skill for both their academic and professional prospects. On the other hand,
those who have low unfavorable perception could find it difficult to participate in writing

assignments, which could result in low performance. This emphasizes how crucial it is to help
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students develop positive perception and writing confidence at an early stage of their academic

carcers.

First-year students' writing performance is impacted by writing challenges they face, including
linguistic, psychological and cognitive challenges. While linguistic difficulties like poor grammar
and vocabulary might impair their capacity to communicate ideas clearly, cognitive difficulties
like organizing ideas or critical thinking may influence the quality of their writing works. These
problems are also exacerbated by psychological challenges like anxiety or fear of failure, which
causes stress and poor performance. But according to the framework, these difficulties may be
lessened with the help of support networks and efficient writing techniques. For instance, students
may overcome these challenges and improve their writing performance with regular writing
practice, helpful criticism, support system and collaborative learning. Therefore, interventions
aimed at enhancing writing skills should address all three components: reshaping perceptions,
providing resources to overcome challenges, and fostering consistent improvement in writing

performance should be implemented.
1.11 Definitions of Key Terms

e Perceptions of writing: refers to the first-year students’ view and awareness about writing

in English as measured through a 40-item Likert-scale questionnaire.

o Challenges of writing: refer to the linguistic, psychological, and cognitive difficulties

students experience during the writing process (Byrne 1988).

o Writing Performance: is defined as first-year students’ actual ability to produce a coherent
and complete written paragraph in English that was assessed through a 150-word paragraph

writing test on the topic: “The Advantages of Learning English Language.”
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CHAPTER TWO
Review of Related Literature
2.1 Chapter Overview

In this chapter, the description of scholarly views through synthesis of academic literatures, are
provided. The reviewed literatures state the existing knowledge and gaps in the process of
addressing the unresolved problems in line with the objective of this study. The chapter
encompasses: chapter overview, definition of writing, purpose of learning writing skill, challenges
of writing, elements of writing, approaches of writing, stages in teaching writing, students’
perception about writing, the nature of motivation, feedback on students' writing, and theoretical

framework of the study are presented respectively.
2.2 Definition of Writing

Writing is a fundamental language skill that involves individuals to express their ideas, thoughts
and feelings in written form. Different scholars define writing in various ways. For example, Zamel
(1982: 197) defines it as, “a process of exploring one’s thought and learning the act of writing
itself what these thoughts are.” Similarly, (River, 1992) describes that writing is a productive
language skill through which people write down their ideas on a piece of paper to communicate
from truthful information to personal views and emotions. It involves the use of words to make
expressive and coherent sentences, paragraphs, and texts in general that transfer a message to a

particular audience.

According to Zamel, (1983), writing is not only about graphic presentation, but also a process of
realizing and making meaning in which the ideas are discovered, elucidated, and reformulated. It
is also the process of putting words together to make sentences that become paragraphs. In
everyday life, people utilize it to communicate with one another. In order to become good writers,
students need to understand and adhere to a number of guidelines. Writing is therefore one of the
hardest things to do in English (Kadwa & Alshengeeti, 2020). In other way, Danielson (2001:1)
classifies those who define writing based on their focuses: expressive function and communication
on internal forms. He says, “those who define writing as an expressive function, focus on the
writers experience, while those who define writing as communication based on internal forms,
focus on content and the readers’ experience.”
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Threfore, writing can be defined as a versatile communication tool that includes the process of
putting ideas, thoughts, and information into written words, symbols, or visual aids. It is an
essential tool for communicating ideas, preserving information, recording historical events, and
promoting communication in a variety of settings and goals. It is an instrument for empowerment,
creativity, critical thinking, and self-reflection that helps people to express themselves clearly, tell
compelling stories, and have meaningful conversations that improve our experience as a group. As
Byrne (1988:1) states, “The symbols have to be arranged, according to certain conventions, to
form words, and words have to be arranged to form sentences, although again we can be said to
be 'writing' if we are merely making lists of words, as in inventories of items such as shopping

lists.”
2.3 Purpose of Learning Writing Skills

Writing has been an essential part of human communication for many years now. It has been a tool
for communication from the time of cave painting to the present digital world. One of the purposes
of learning writing is to communicate with people. In communicaion, it allows individuals to
convey information, express ideas, and share experiences with others. Writing as a tool of
communication is used for persuasive purposes, such as influencing readers’ perspective on an
issue. Successful communication through writing requires the ability to effectively convey a
message using appropriate tone, style, and structure. From the students’ perspective, when they
are taking academic writing courses, their aim is to learn to write effectively within their specific
discipline and to succeed in their academic studies. Therefore, students’ needs, perceptions and
present writing proficiency levels should be required first in order to offer them the essential

support (Ismail, 2011).

In order to successfully communicate meaning, it is also a sophisticated cognitive process that
entails converting ideas and concepts into a written form that is cohesive and structured. To convey
the intended meaning and hold the reader's attention, this procedure frequently involves choosing
the right word, sentence construction, and rhetorical techniques. Therefore, writing is seen as a
necessary ability for effective language development. It becomes much more crucial when writing
in English, which is frequently utilized for understanding the necessary information and for

worldwide communication (Sarwat et al., 2021).
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Another purpose of learning writing is for self-expression. It is a meanse of builiding personal
identity. It also enables learners to explore their inner thoughts and emotions freely. Self-
expression, in general, allows individuals to expess their unique personality and perspective,
experience and belifs. As we give students more and more opportunity to express themselves via
writing, we have to see the writings they produce as attempts at communication. Naturally, we
owe it to the students to review and edit their work to the degree that doing so will enhance their
performance, particularly on exams, which frequently place a greater emphasis on writing abilities.
Therefore, self-expression can boost-up learners’ motivation and increase their writing

performance that can pave the way to academic success (Byrne, 1988).

Writing also serves as a means of documentation. Writing preservs the history, culture, and
knowledge of individuals. Through writing, people can record significant events, important
discoveries, and innovations that have shaped human society. It enables people to communicate
across time and space, ensuring that information for future generation. (Byrne, 1988:2) explains,
“it is helpful to keep in mind some of the many uses we are likely to make of writing. For example,
on a personal level, most of us use writing to make a note of something (things we have to do or
want others to do, like our shopping list), and to keep records of things we want to remember.”
Documentation through writing, therefore, enables individuals and organizations to reflect on their

past, make informed decisions, and plan for the future.

In this connection, it is worth mentioning that academic writing as a learning practice is not simply
about conforming to a set of agreements or disciplinary rules, but it is also a cultural and social
practice, which involves using cognitive abilities to negotiate power, authority and identity within
the landscape of universities. According to (Key, 2000; Shanahan, 2004; Sperling & Freedman,
2001) as cited in (Huy, N. 2015), writing can play two distinct characters. in academic setting,
there are two separate but related responsibilities that writing performs. First of all, it's a talent that
involves applying tactics (such as organizing, assessing, and rewriting material) to achieve a range
of objectives, like producing a report or stating a viewpoint with supporting data. Second, writing
serves as a vehicle for subject matter learning, allowing students to expand and enhance their

knowledge.

19



Thus, writing is one of the primary language skills which has a potential impact in everyday
academic performance of students at all level because it is the primary means of academic
communication. Undoubtedly, it is the most significant talent in academic settings. In order to
succeed in their academic performace, students should produce different written works. It is also

the hardest skill to learn for the majority of them.
2.4 Challenges of Writing

Writing as major language skill, which is a key for academic success, is perceived as difficult task
for many university students. This is, of course, due to multiple factors that affect students to
produce effective pieces of writing. Regarding how challenging writing is, Meseret (2012) remarks
that writing is a crucial yet challenging skill for individuals studying English as a foreign language
(EFL). It's a difficult procedure that calls on writers to investigate ideas and concepts and give
them a visible, tangible form. In order to enhance communication and make thought available for
reflection, it promotes thinking and learning. Byrne, D. (1988), on the other hand, classified the
causes of writing problems under three categories: linguistic, psychological and cognitive

problems though the problems are overlapping to some extent.
2.4.1 Linguistic Problem

The common linguistic problems of writing can include problems with grammar, vocabulary,
syntax, and style of tone, voice, and manner of expressions. Linguistic problems of writing can
negatively impact the writing's effectiveness by making the written ones harder for readers to
comprehend and enjoy. (Al Murshidi, 2014:93) confirms in his study on Emirati and Saudi
students, “English vocabulary and grammar are linguistics aspects which Emirati and Saudi

students emphasized as creating difficulties.

(Aldabbus and Almansouri, 2022:3) referring another study conducted by Al-Khairy (2013)
reaffirm, “On several higher education students showed that the inability to choose the appropriate
academic words, incorrect punctuation, linguistic and grammatical errors are the main source of
difficulties encountered by the students.” Mostly, the common obstacles that students face in
writing include linguistic ones, which might affect the communication's efficacy, coherence, and

clarity. These linguistic problems can occur at several stages of language usage, including the

20



choice of vocabulary, the creation of grammar, the organization of syntax, and general stylistic

components.
2.4.2 Psychological Problem

Writers may experience a variety of emotional and mental difficulties in writing. These
psychological obstacles have the potential to have a substantial influence on writers' productivity,
creativity, and writing process. (Rusinovci, 2020:366) states, “Many exams and tests, being graded
the way they are, all of these have a negative effect and give the students a great stress.” The other
might be a condition known as "creativity stagnation," in which people find it difficult to come up
with ideas or put them in writing. Perfectionism and self-doubt are also psychological roadblocks
that can impede confidence and literary growth. For students, the anxiety of being judged and

criticized by teachers or others may also be a major psychological burden.

Lack of motivation, an excessive effort on perfection, and stress caused by shortage of time can
be of the psychological problems that originates from fear of failure or insecurity, which can lead
to evading behavior and undesirable self-talk. Byrne, D. (1988:4) clarifies how lack of feedback
can affect psychologically, “(writing) is essentially a solitary activity and the fact that we are
required to write on our own, without the possibility of interaction or the benefits of feedback,

itself marks the act of writing difficult.”

Developing a strong and long-lasting writing habit requires understanding the psychological
obstacles associated with writing. Through the recognition and resolution of concerns like writer's
block, self-doubt, judgmental dread, and emotional susceptibility, students may foster resilience,
inventiveness, and psychological wellness throughout their writing performance. Therefore, in
order to help students overcome challenges, improve their writing experience, and maintain their
mental health, it is imperative to recognize and address these psychological issues. (Habtamu,
2018) in his study revealed that educational and psychological factors such as their negative
attitude towards learning English, their lack of interest to use the different approaches and
strategies of writing, the marginalization of the writing strategies from the curriculum, university’s
system of assigning students to the English department as the main reasons for students’ low use

of writing strategies and poor writing performance.
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Addressing these psychological issues, therefore, requires attention to language use and seeking
feedback from peers or teachers. In this respect, Byrne, D. (1988:4) adds, “we have to keep a
channel of communication open through our own efforts and to ensure, both through our choice
of sentences are linked together and sequenced, that the text we produce can be interpreted on its

2

own.
2.4.3 Cognitive Problem

Cognitive problem can include difficulty in organizing ideas, lack of focus and poor working
memory that can negatively affect the writing process. Addressing the cognitive problems can
create an environment that supports writers to produce a good piece of writing. In this regard,
Byrne, D. (1988) further explains that writing, on the other hand, requires learning through a
process of instruction. In order to communicate effectively in writing, writers must acquire certain
language structures that are either seldom or never used in speech as well as how to write the
language. Additionally, writers must have the ability to arrange their thoughts so that a reader who

is not present or even a reader we do not know can understand them.

Writing is a cognitive activity that requires a variety of mental exercises, cognitive abilities, and
problem-solving techniques in addition to being a creative form of expression. Writers frequently
have cognitive difficulties that might affect their capacity to produce ideas, arrange ideas, and
successfully put notions into written form. Working memory can also be more problematic in the
presence of destructions. In this case, the ability to recall and process information in the presence
of distraction is referred to as working memory (Engle, 2002). The discovery that working memory
capacity is a very accurate predictor of performance on a variety of complex cognitive tasks,
including tests that test language comprehension skills, provides empirical evidence for the

function of working memory in complex reasoning (Daneman and Merikle 1996).

To improve general cognitive function during the writing process, encourage creativity, and
produce higher-quality writing, it is important to recognize and overcome these cognitive
obstacles. Writing, therefore, is not something given for granted, but it is multifaceted and effortful
cognitive task in which writers have to manipulate their thoughts, language rules (spelling,
grammar, etc.), content, genre, the reader, motor (holding a pen), etc. while concurrently writing

a text. Treatment programs usually do not focus on the growth of functional motor skills in natural
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environments because students frequently are viewed as not ready to achieve such high-level skills

(Rainforth & York-Barr).

Post-traumatic stress disorder /PTSD/ has a negative impact on English Language Teaching /ELT/.
It is a mental illness that can arise from a particularly dangerous or tragic experience is post-
traumatic stress disorder (PTSD) according to (National Institute for Health and Care Excellence,
2005). These incidents include domestic violence, sexual abuse, assault, and auto accidents. Acute
stress reactions, anxiety states, and personality changes are among the most prevalent illnesses,
along with depression and substance misuse. Over the last 20 years, PTSD has drawn a lot of
attention as a disorder that follows trauma. 20-30% of people who experience traumatic situations
develop PTSD, which has a 1% prevalence in the general population and a 9.2% lifetime

prevalence (Helzer et al., 1987).

In connection to cognitive challenges, PTSD impairs a number of cognitive processing ability
necessary for learning. In this regard, different scholars have associated the cognitive challenges
with PTSD. For example, attention deficits which is difficulty of maintaining focus due to intrusive
memories or hyper arousal (Aupperle et al., 2012), working memory impairment which is limited
capacity to retain and manipulate information (Schonfeld et al., 2009), executive dysfunction that
causes challenges in planning, problem-solving, and decision-making (Hayes et al., 2012), and
emotional regulation issues which heightened emotional reactivity can interfere with cognitive
tasks (Shipherd & Beck, 2005). Thus, writing skills, which needs students’ processing ability, can
seriously be affected by PTSD.

Understanding the impact of PTSD in ELT, would help English language instructors and leaders
in the education sectors to take appropriate measures by avoiding sensitive issues that might trigger
trauma, creating emotionally and physically safe ELT classrooms. In addition, using visual aids,
flashcards can improve the students’ memory, and breaking broad lessons into shorter segments,
can also catch the students’ attention. In relation to teacher role in ELT, Medley (2012:122) noted
“Integrating language instruction with self-expression and exploration of social relationships
creates a safe environment and supportive community in which all learners thrive and the trauma-
affected among them learn to trust others and regain self- efficacy.” In the same way, (Cole et al.,

2005) stated it that a safe language classroom for young people who have experienced trauma
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fosters a positive learning environment for all students. A few actions that can be taken include
maintaining a consistent routine, putting the daily schedule on the board and alerting students in
advance if there will be a significant departure from it avoiding introducing too many new task,
using elicitation techniques that do not put students to embarrassment, getting students involved
in small-group practice, using correction techniques that do not put students in threat, and having

students work in small groups to avoid situations where the entire class focuses on a single student.
2.5 Elements of Writing

There is no any specific formula to write well, however, there are certain elements of good writing that
most examples of good writing share in common. Here are five elements of a good writing that Blass
& Vargo, (2018) listed down: 1: Purpose: When we talk about the purpose of a paragraph, we are
talking about the reasons that a writer is writing a particular paragraph. 2: Audience: The second
element of good writing is to keep your audience in mind as you write. The term audience refers
to the readers. 3: Clarity: Clarity refers to how easy it is for the reader to understand your writing.
Good writers explain their points clearly. 4: Unity: Unity in a paragraph means that all the
sentences are related to the topic sentence and its controlling idea. 5: Coherence: A piece of writing
has coherence when all of the ideas are organized and flow smoothly and logically from one to the

next (P.40-56).

Additionally, (Raimes, 1983; 3-4 Byrne, 1988: 4 Hedge, T. 1988:5), as cited in Hailemariam
(2011), stated some of the characteristics of a good writing. High standards of organization are
necessary for the development of ideas and information in effective writing. Accuracy is also
crucial to prevent meaning ambiguity. Difficult grammatical constructions must be used for focus
points, and sentence structures must be used to create a style that is appropriate for the topic and
the reader. An avid writer should easily identify the difference between good writing and poor
writing because it helps the writers to improve their writing skills. Sometimes, writers do not pay
attention to the quality of writing and even do not know how quality is more important than

quantity.
2.6 Approaches of Writing

Fresh discoveries have demonstrated that one may need to modify their approach to suit the needs

of various situations as they gain more knowledge about the composition process, learn from others
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who have gone through similar experiences, and encounter new difficulties. The fact that there is
no one best approach to teach writing effectively (Murray, 1982; Raimes, 1982; Maxwell &
Meiser, 1997) as cited in (Solomon, 2001:19). Writers may improve their writing process, try out
different ways, and modify their strategy to fit the particular requirements of each writing
assignment by investigating various approaches. By utilizing adaptable writing techniques, writers
may advance their skill, interact with a wide range of readers, and successfully communicate their
ideas on a variety of ways. In this respect, it is worth mentioning the product, process and genre

and product-genre approaches.
2.6.1. Product Approach

Product approach emphasizes a final written product, rather than a process of writing. It is an
outmoded approach to writing as a linear process - where to start with a pre-determined audience,
purpose, plan, structure, and outline, and work towards a polished finished product. In line with
this, (Gabrielatos, 2002:5) states that a product approach is “a traditional approach in which
students are encouraged to mimic a model text, usually is presented and analyzed at an early stage.”
This approach describes writing as a skill which is mainly about linguistic knowledge with the
focused on correct use of vocabulary, syntax and cohesive devices. Pincas (1982a) as cited in
(Rusinovci, 2020b) considers the following stages of product approach: familiarization, controlled

writing, guided writing, and free writing.

According to (Steele, 2004), product approach model comprises of four stages. These stages are:
Stage one: The characteristics of the genre are then emphasized once students have studied model
texts. Students' attention could be directed to the significance of paragraphing and the language
used to make formal demands, for instance, while they are studying a formal letter. When a student
reads a novel, they could concentrate on the methods the writer uses to keep the narrative engaging,
paying particular attention to the places and methods in which these methods are utilized. During
this phase, the emphasized aspects are practiced under supervision, typically alone. Stage two:
Students may be required to practice the language used to make formal requests, such as the "I
would be grateful if you would..." structure, if they are studying a formal letter. Stage three: This
is the most crucial phase in which the concepts are arranged. Supporters of this method think that

organizing ideas is just as crucial as controlling language, if not more so than the ideas themselves.
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Stage four: This is the result of the process of learning. Students can select from a variety of similar
writing assignments. Students individually apply the vocabulary, structures, and abilities they have
learned to create a product that demonstrates their potential as fluent and competent language
users. Thus, the product approach in writing emphases on the last written product rather than the
process of writing itself. This approach stresses the importance of creating a well-structured and

error-free piece of writing.
2.6.2. Process Approach

The process approach in writing refers to considering writing as a process rather than a linear one.
In this approach, emphasis is given on the steps producing a piece of writing, such as: prewriting,
drafting, revising, editing, proofreading and publishing. Instead of focusing only on the end
product, the process approach recognizes that writers must go through a series of stages to produce
quality piece of writing. The study literature now in publication identifies a number of these
phases, including goal-setting, idea generation, information organization, language selection,
drafting, rewriting, writing, editing, and publishing. On the surface, these stages seem like difficult
tasks, but it is important to remember that every student must go through them in order to write a

paper of higher quality (Nemouchi, 2019).

The process approach in writing is a fundamental methodology that emphasizes the importance of
the writing process itself, focusing on the stages and strategies involved in crafting written works.
Rather than solely focusing on the final product, the process approach underscores the significance
of generating ideas, drafting, revising, and editing to foster effective communication and creative
expression. At the core of the process approach lies the belief that writing is a dynamic and iterative
process that involves multiple stages. Unlike traditional approaches that prioritize the final
product, the process approach values the journey writers undertake from brainstorming to refining
their ideas. By emphasizing the process, this approach encourages writers to engage in critical

thinking, reflection, and continuous improvement throughout their writing endeavors.
Kroll (2001) as cited in (Rusinovci, 2020) defines the process approach as,

what the term captures is the fact that student writers engage in their
writing tasks through a cyclical approach rather than a single-shot

approach. They are not expected to produce and submit complete
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and polished responses to their writing assignments without going
through stages of drafting and receiving feedback on their drafts, be
it from peers and/or from the teacher, followed by revision of their

evolving texts (p.26).

In producing a piece of writing, there are different views on the stages that writers do write.
(Tribble 1996: 39) describes a typical model of four stages: “prewriting; composing/drafting;
revising; and editing.” Prewriting: Choosing the writing's topic, audience, goal, and scope is the
first step in the planning process. The pre-writing phase, which includes research, brainstorming,
and planning, lays the groundwork for the writing process. To create a solid foundation for their
writing, writers generate ideas, design their structure, and gather pertinent data. Drafting: During
this stage, you will implement a prewriting, jot down your thoughts, and create a draft. In the
drafting stage, writers turn their concepts into readable compositions, emphasizing the

development of a distinct voice and a clear story.

The manner in which the writer constructs the text, proceeding concepts through sentences and
paragraphs within a general framework Hedge (1988). Content development is given priority at
this stage, allowing writers to experiment with language and structure and explore new ideas.
Revising: During this stage, a draft is revised to increase its structure, coherence, clarity, and style.
An essential part of the process method is revision, which enables the writer to go over, polish,
and improve their work. Writers revise their work to improve its overall quality and impact after
analyzing it for clarity, coherence, and effectiveness. Editing: In this step, grammar, spelling,
punctuation, and other language problems are checked in a written piece. As (Hasan & Akhand,
1970:79) reaffirm, “Drafts are returned and improvements are made based upon peer feedback.”
Writers polish their work during the editing stage by fixing typos, punctuation, grammar, and

stylistic flaws, and it is also error-free, and prepared for presentation.

The process approach fosters creativity by providing space for exploration, experimentation, and
innovation throughout the writing journey. By emphasizing multiple stages of the writing process,
writers can refine their ideas, structure their thoughts cohesively, and communicate with clarity.
In addition, (Amalia, 2019:25) stated, “Process approach becomes advantage because this

approach gives understanding to the students about the process of the writing. Students are
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experiencing themselves as the writer who shares ideas in writing to the reader.” In relation to the
advantages of process approach, Ajoke (2018:59) says, “It makes the processes of writing
transparent with bases for teaching.” Writers are actively engaged in the writing process, leading
to deeper reflection, critical thinking, and a stronger connection to their written work. Through
repeated practice and feedback loops, writers develop essential writing skills such as organization,
coherence, and persuasive communication. In educational settings, the process approach plays a
vital role in shaping students into proficient writers. By incorporating the process approach into
writing curricula, educators can empower students to enhance their writing skills, foster creativity,

and cultivate a deep appreciation for the art of writing.

English teachers should instruct students that writing is a process that entails drafting and revising
work, yet we never allow them to rewrite their essays. The size of the classes we teach prevents us
from doing that. Therefore, it is typically challenging to provide thorough comments when you

have two weeks to grade more than 200 scripts and turn in your marks (Pineteh, 2013).
2.6.3. Genre Approach

The genre approach in writing is an approach of teaching writing that emphasizes the study and
use of different types or genres of writing rather than focusing mainly on grammar, sentence
structure, and vocabulary. Genre approach emphasizes the specific features, styles, and purposes
of different genres, such as persuasive essays, news articles, research papers, or poetry help
students develop a more nuanced understanding of writing as a complex and dynamic practice that
is shaped by social, cultural and historical contexts. The genre method is an alternative writing
pedagogy that posits that the form of writing varies based on the audience and purpose. For
example, research papers, business correspondence, and reports in various settings (Flowerdew,

1993).

When a teacher uses the genre method in the classroom, students are given texts or samples, and
the instructor explains the various aspects. At the start of a lesson, the teacher has more influence
than with the process method. Students would later do research into and write a draft of a
comparable work in the selected genre. Based on their ability to replicate various genres, students

are assessed. All things considered, the genre method is seen as a continuation of the product
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approach as it views writing as essentially a matter of linguistic expertise, including text structure

and grammar (Martin, 1993; Badger & White, 2000) as cited in (Solomon, 2001).
2.6.4 Process-genre Approach
2.6.4.1 The Nature of Process-genre Approach

Due to the numerous critiques leveled at all three techniques, there are a lot of opposing viewpoints
in the area (Tribble, 1996) as cited in Habtamu (2018). According to Caudery (1995), instructors
of English as a second or foreign language have a tendency to embrace new teaching approaches
wholeheartedly at first, but as soon as any cracks appear and it looks like the strategy won't work

for every issue in the classroom, they tend to reject them.

The process-genre approach in writing represents a dynamic methodology that integrates both the
writing process and genre-based instruction to enhance students' writing skills. This multifaceted
approach emphasizes not only the stages involved in crafting written works but also the structural
and rhetorical elements specific to various genres. While the product method may result in
plagiarism and a lack of audience attention, the process-genre approach is beneficial for teaching
openness. The problem with the process-genre method is that it ignores the challenges of learning
a second language, whereas the product approach concentrates more on organizing ideas than

coming up with new ones, which requires more care (Ajoke, 2018:52).

By blending creative exploration with genre conventions, the process-genre approach offers a
comprehensive framework for students to develop their writing proficiency, navigate different
textual forms, and engage in meaningful self-expression. The emergence of an eclectic approach

to writing instruction combines the benefits of process and genre methods for use in the classroom.

The fundamental idea behind this recently proposed method of approaching is that writing requires
skills in language use, as in process approaches, knowledge of the context in which writing occurs,
particularly with regard to the purpose of the writing, as in genre approaches, and knowledge about
language itself, as in product or genre approaches. Writing growth occurs when students' potential
is realized, as in process approaches, and when teachers provide them with input to which they

react, as in product and genre approaches, (Badger & White, 2000).
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Therefore, the process-genre approach in writing offers a robust framework that bridges creativity
and structure, genre awareness, and process-oriented strategies to empower students in their
writing development. By combining genre-specific instruction with the iterative writing process,
students enhance their genre proficiency, creative expression, structural competence, and critical
thinking skills, preparing them to navigate diverse writing contexts, engage with varied genres,
and communicate effectively in academic, professional, and creative spheres. Through the process-
genre approach, students embark on a transformative writing journey marked by genre exploration,
creative self-expression, and mastery of the intricate interplay between creativity and structure in
their written works. It is because of the constraints of the product, process, and genre-based

approaches led Badger and White (2000) to develop the process genre approach.
2.6.4.2 The Role of Teachers in Process-genre Approach

The role of teachers in process-genre approached writing classroom, Tribble (1996) suggests four
fundamental responsibilities for writing teachers: audience, assistants, evaluators and examiners.
As audience, teachers take on the role of readers, responding to the thoughts or emotions that
students are attempting to express in their writing. Teachers should speak in a clearly human voice,
showing genuine regard for the writer as a person and a genuine interest in his or her development
as a writer, as recommended by Kehl (1970). Teachers act as assistants, helping students write
more effectively by choosing the right genre, figuring out the objective, and utilizing language that
is acceptable. In their capacity as evaluators, educators provide feedback on students' areas of
strength, weakness, and overall performance in order to support their future writing success.
Revisions of students' writing demonstrate that the main goals should be long-term progress that
results in cognitive transformation (Leki 1992). Through assuming the role of examiners, teachers

evaluate students' writing skills.

In general terms, by combining the advantages of both genre- and process-oriented methods, the
process-genre approach adopts an eclectic viewpoint. As they participate in the recursive process
of prewriting, drafting, revising, editing, and publishing, it enables students to recognize the
connection between communication goals and language forms of a certain genre (Deng et al.,

2014).
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2.7 Stages in Teaching Writing

According to (Broughton et al. 2003), a teacher can conduct a writing class through three main

stages, namely: controlled writing, guided writing, and free writing.
2.7.1 Controlled Writing

Controlled writing is a language learning method that provides learners with structured, guided
practice in producing language within certain constraints. Establishing grammatical patterns,
sentence structure, punctuation, and word order are the main goals of controlled writing. A teacher
may, for example, provide his or her students with basic information and then ask them to create
a little paragraph or description based on it. It can assist students in developing good self-
expression skills in appropriate English (Broughton, Geoffrey et.al. 2003). It primarily focuses on
specific language forms, vocabulary, or grammatical structures to help learners master and
reinforce particular aspects of the language. This approach is often used in language teaching to

help learners develop accuracy and control over the language elements they are studying.

Controlled writing draws students’ attention to specific features of written language. It can be used
to support alphabet, vocabulary and syntax in environment. Controlled writing gives students the
occasion to produce a great deal of nearly error free writing and also to draw their attention to
worrisome grammatical and syntactic features and it is a precious system at all situations. The
tasks in controlled writing make someone concentrate on one or two problems at a time (Raimes,
1983). Pincas (1989) has refocused out that controlled writing leads students to produce accurate

piece of writing.
2.7.2 Guided Writing

Guided writing is an instructional tool used to help students learn a particular grammatical rule or
skill while also providing them with writing practice. Through guided writing, students can
practice specific grammar rules or textual syntactic structures. According to Scrivener (1994),
guided writing is a crucial teaching strategy that may help students improve as writers. There are
a few regulated workouts before it. The transition from controlled to free writing is facilitated by
guided writing. It encompasses any writing that requires help from the students, such as an outline
or plan to build upon, a partially written draft with instructions on how to finish it, or illustrations
that introduce a new topic to write about in a manner similar to what has been read (Pincas, 1989).
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In addition, guided writing exercises help students in writing. Students might benefit from it when
they start writing and structuring their work (Broughton, Geoffrey et.al. 2003). In guided writing,
a teacher offers guidance through conferences and writing classes, as well as help when needed to
the students. In fact, the writing lesson focuses on certain writing skills that students need to
acquire. The goal of guided writing is to provide students with the chance to develop their writing
abilities. It is also a crucial phase in the process of moving toward free writing. Instructors might

give writing classes based on what they see students need to learn from looking at their own work.
2.7.3 Free Writing

Free writing is a practice in which individuals allow their thoughts to flow onto the page without
limitations or inhibitions. It's a liberating form of writing that encourages spontaneity, creativity,
and self-expression. It is also a writing activity in which a teacher does not give assistance to
his/her students (Broughton, Geoffrey et.al. 2003). Writers engage in free writing without concern
for grammar, structure, or content guidelines, often using timed sessions to stimulate a stream-of-
consciousness style of writing. This practice is commonly used as a tool to overcome creative
blocks, stimulate new ideas, promote self-expression, and enhance writing fluency. The spirit of
free writing lies in providing writers with the freedom to explore their thoughts, feelings, and ideas

without judgment or preconceived constraints.

Students practice free writing prior to exercises without the assistance of the teacher. While there
should be a connection to earlier work in this type of effort, academics must nonetheless write
their own essays on a specific topic (Pincas, 1989). With free writing, students can express in their
own words their thoughts, feelings, and speculations about a particular subject. "Free writing is an
exertion where scholars induce, organize, and express their own ideas in their own rulings," claims
Raimes (1983:95). The last step of a writing assignment is free writing. At this point, students may
also want assistance in getting started and structuring their thoughts so they can focus on the

factual.
2.8 Students’ Perception about Writing
2.8.1 Definition of Perception

The cognitive process by which people interpret and make meaning of the sensory data they
receive from their surroundings is referred to as perception. In order to create a meaningful and
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cohesive knowledge of the environment, it entails the selection, organizing, and interpretation of
sensory data. To provide unique perceptions of the world, perception combines sensory data with
knowledge, emotional state, cultural background, and prior experiences. It is essential to cognitive
and psychological functions, impacting social interactions, emotional reactions, problem-solving,
and decision-making. In a similar vein, Schermerhorn, Hunt, and Osborn (2003) define it as "the
process by which people select, organize, interpret, retrieve, and respond to the information from
the world around them." Students' experiences and underlying knowledge influence their
perspectives. Perception is so important and affects how well students do. It influences later acts
as well. Perception, according to George (2002), is the way the brain organizes and interprets

sensory information. Perception is the process by which an individual interprets their surroundings.

Furthermore, perception is a knowledge of things as they are, whereas cognition links with an
independent reality, according to Bakhrust and Shanker (2001). Any stimulus can have a variety
of meanings based on the individual's interpretation of it. Perception, to put it briefly, is the process
by which a person arranges and reacts to information according to their senses and opinions about

certain items that they encounter in their environment.
2.8.2 Aspects of Perception

According to Allport (1942) referenced by Varadhilla (2016), there are three components to
perception: the cognitive, emotional, and conative components. The elements that make up a
cognitive component are ordered according to the knowledge or information a person possesses
on the subject of his attitude. A particular belief on the subject of that attitude will be developed
based on this understanding. Pleasure and displeasure are tied to the affective component. As a
result, it is evangelical in character and strongly tied to its value system or cultural ideals. The
conative component refers to an individual's behavior preparedness in relation to the subject of

their attitude.

Thus, as the concept given above, perception consists of three components: cognitive, emotional,
and conative, or the willingness to act or behave. The way a person feels, thinks, and acts toward
an object attitude is an expression of how the three mutually exclusive components combine to
form their attitude. There is internal linkage among the three components since they are consistent

and connected to one another.
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2.8.3 Forms of Perception

These are the two types of perception that Eka et al. (2021) say exist. Positive and negative views
are what they are. A positive perspective is one in which the individual believes they have a good
chance of winning their particular case. A person's favorable interpretation, comprehension, or
assessment of a person, thing, circumstance, or idea is referred to as positive perception. It includes
the positive, helpful, and grateful prism that people use to see and assess their environment and
situation. Positive perception may help people develop a constructive and appreciating view that
improves their social interactions, personal well-being, and adaptive coping mechanisms. This can

result in a more contented and upbeat response to life's situations.

Negative perception describes situations that the individual rejects since they don't align with their
own beliefs. An individual's negative interpretation, assessment, or comprehension of a person,
thing, circumstance, or idea is referred to as negative perception. It includes a critical, negative, or
pessimistic lens that people use to see and assess their environment and situation. People may work
toward developing a more balanced and positive view, improving their emotional well-being,
social connections, and adaptive coping mechanisms by addressing and controlling negative

perception using a variety of ways (Eka et al. 2021).
2.8.4 Understanding Students’ Perceptions about Writing

For language instructors, knowing how their students see their writing abilities is essential because
it helps them provide supportive learning environments, tailored writing instruction, and individual
feedback. Language teachers can adjust their methods to encourage motivation, self-efficacy, and
a positive attitude toward writing by identifying and correcting students' views of their writing
skills. (Rusinovci, 2020) further noted how important is studding students’ perceptions in writing

classrooms. He said,

In order to explore the writing classroom and students’ experiences with it,
students’ perceptions and opinions are tremendously important in writing classes,
serving as indicators for change or intervention. The final part of the chapter
discusses student and teacher experiences, perceptions and beliefs as significant

investigative concepts in L2 teaching and learning (P.16).
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Students may therefore enjoy better writing results, greater engagement, and a more satisfying
writing process as a result of this. Finding out how students view their writing abilities may help
build writing education and support systems that are more successful by illuminating the elements
that affect students' motivation, engagement, and growth as writers. Language instructors have the
power to significantly enhance their students' self-assurance, drive, and general writing proficiency

by actively attending to their writing-related requirements and recognizing their perspectives.

To construct the model of the world that is experienced, the perception system selects certain
information that will be presented to conscious awareness, organizes, and interprets it, according
to Hardy and Heyes (1979). Our behavior is basically a mirror of how we respond to and
understand information from the outside environment, and perception is the process by which our
sense organs and brain sort, interpret, analyze, and integrate inputs (Richardson 1996; Smith 2001).

This suggests that our practice and belief system are shaped by our perception.

In conclusion, understanding perception is essential to understanding how people interact with
their surroundings, navigate them, interpret sensory information, and create mental images of the
outside world. Perception also affects how people behave, think, and feel, which results in different
ways for people to perceive and react to the same sensory information. The complex cognitive
processes involved in taking in, deciphering, and making meaning of sensory data are collectively
referred to as perception. These processes help people make sense of the environment and direct
their emotional, behavioral, and cognitive reactions. Perceptions have an impact on students'
writing performance, according to (Pajares and Valiante2006). Therefore, understanding how
students view writing may be crucial to matching them with appropriate writing assignments that

will help them advance their academic writing abilities.
2.9 The Nature of Motivation
2.9.1 Definition of Motivation

Motivation is one of the key topics in the field of education. At the same time, this is among the
most crucial topics. "How can I motivate my students?" is a question that every teacher has asked
themselves. It takes motivation to learn a language. One of the most difficult aspects of teaching
is knowing how to support a language learner. The secret to success is to identify the reasons

behind the students' motivation and then design a lesson that is both relevant and interesting. Due
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to the complexity of the human idea of motivation, it has historically been difficult to comprehend

and describe (Anjomshoa and Sadighi, 2015).

Most students enroll in English lessons with the expectation that they would benefit in some way
from it. They want to earn more money so they may travel, meet more people through English, or
finish certain school requirements. If students are not sufficiently motivated, they will not be

successful in their endeavors or in achieving their learning objectives.

Motivation is crucial to the success of language acquisition studies, in addition to the importance
that intellect and linguistic competency play in learning a second or foreign language (Gardner
and Lambert, 1972, cited in Xu, 2008). It is considered goal-directed when it is perceived as "the
combination of effort plus desire to achieve the goal of learning the language plus favorable
attitudes toward learning the language" (Gardner, 1985: 10). Motivation is a major factor in
language accomplishment when it comes to linguistic outcomes, which are often the vocabulary,
grammar, and pronunciation in addition to the four core language abilities of reading, writing,

comprehending, and speaking (Gardner, 1985).

English language learners use motivation as a "device" to help them acquire the language, which
is important given the increasing significance of English as a foreign or second language in today's
world. As mentioned in (Seven, 2019), researchers have provided empirical evidence that
highlights learners' motivation as a helpful instrument for assisting learners' language skills (Ali et

al., 2017).

For many of us, motivation is so obvious whether we have it or not, and we often attribute its
immense power to particular actions and outcomes. The Collins Dictionary defines motivation as
"the act or an instance of motivating desire to perform; interest or drive incentive or enticement
(and in terms of psychology, the process that arouses, maintains, and governs human and animal
behavior"). Similar to this, the Oxford Dictionary (1993) defines motivation as "A reason or
reasons for acting or behaving in a particular way, or desire or willingness to do something or
possess enthusiasm". From both angles, it is clear that the concept of motivation is when someone
is convinced to behave in a certain manner or when a certain topic or activity sparks their interest

in participating. According to Brown (1987: 114), "Motivation is commonly thought of as an inner
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drive." urge, sentiment, or yearning that drives one to take a specific action. He identified three

distinct motivating strategies in the first edition of his book (Brown, 1981: in Ellis, 1985: 117).

Motivation was defined by Compell and Pritchard (1976) as a system of relationships between
independent and dependent variables that maintains the effects of aptitude, skills, task
understanding, and environmental constraints while explaining the direction, amplitude, and
persistence of an individual's behavior. According to Keller (1983) in Crookes and Schmidt
(1991:63), motivation is "the choice people make as to what experiences or goals they will
approach or avoid and the degree of effort they will exert in that respect." This definition aligns

with modern psychology.

Keller (1983), like Crookes and Schmidt (1991: 482), identifies four main elements that affect
motivation: i. Interest, or stimuli that draw on learners' innate cognitive processes to draw their
attention and hold it there; ii. Relevance, which is essential for sustained motivation and requires
the learner to feel as though the learning environment is meeting important personal requirements.
According to Crookes and Schmidt, "relevance" stems from the way that education is required of
individuals. iii. Outcomes, rewards, or penalties; iv. Research on success expectancies and success

or failure attributions forms the basis of expectation.
2.9.2 Motivation in Learning

Without a doubt, learning achievement is greatly influenced by motivation. It is the outcome of
fusing two components: the learning aim and the mindset of the learner. Learning occurs
organically when students find knowledge to be worthwhile. Teachers work to inculcate in their
students a certain kind of motivation: the desire to learn. The desire to study is made up of several
elements. It's crucial to plan, concentrate on the goal, understand what and how you want to learn
it metacognitively, actively seek out new information, comprehend feedback, feel proud and

satisfied of your achievement, and not be afraid of failing or feeling anxious (Seven, 2019).

In associating motivation with social cognitive theory, (Herman et al., 1978) stated that
"reinforcement" is not an automatic way of making responses stronger, but rather a type of
incentive motivation that works through outcome expectations. Until people learn how outcomes
are connected to actions in their surroundings, they have little or no behavioral or motivational

impact because outcomes are the result of consideration.
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Wishing or preparing to study is not enough to be motivated to learn. It considers the standard of
the student's mental labor. The primary issue in the classroom nowadays is the teacher's lack of
motivation and effective teaching techniques. Teachers see their students as empty canisters
waiting to be filled with knowledge. Students who are more motivated will have a greater desire
to learn and develop more sophisticated writing skills. As a result, they will use an active problem-
solving system that extends beyond the school writing assignments and allows them to take on
more cognitively demanding tasks (Anastasiadou, 2010). If teachers don't understand both the
distinct personalities of their students and good teaching strategies, they won't succeed in the

classroom.

Above all, the learner is a dynamic, living, changing, and developing person. The educator is not
directly concerned with the genetic makeup of the learner. By the time the a student starts school,
her/his personality is completely developed. Even if they are responsible for meeting their own
wants and aspirations, this shows that he or she is well-organized. Second, students are also
motivated by unconscious and semiconscious wants and desires. Fortunately, many of them can
be distracted by formal education if given the appropriate motivation. Educational programs must

include the distinct qualities, quirks, and experiences of every student (Seven, 2019).

Since motivation is one of the most crucial elements of the learning process, foreign language
instructors need to come up with innovative strategies to get their students excited during class.
One such method may be to incorporate literature in the classroom (Vural, 2013). Consequently,
motivation is a key factor in determining how students feel about writing and how successful they

are academically.
2.10 Feedback on Students' Writing
2.10.1. Importance of Feedback in Students’ Writing

Giving feedback is a crucial and anticipated part of any performance. It is especially utilized to
speed up the process of teaching and learning languages (Hyland 1990; Richards and Lockhart
1994; Ur 1996). In the context of education in general, feedback is defined by Ur (1996: 242) as
information provided to the student regarding how well they performed on a learning assignment,
generally with the intention of improving this performance. Keh (1990: 294) further states that a

process approach to writing must include feedback as a basic component. When it comes to
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writing, she describes feedback as reader input that has the purpose of giving the writer information
for re-writing. Giving students feedback on their performance is a crucial part of teaching,
according to Richards and Lockhart (1994: 188), who explain the function of feedback in language
instruction. In addition to letting students know how well they did, feedback may boost motivation

and create a positive learning environment in the classroom.

In a similar vein, Hyland & Hyland (2006: 83) discuss the function of writing feedback in
connection to the process method. According to their writing, feedback has long been recognized
as crucial for the growth of writing abilities in second languages, both in terms of learning potential
and student motivation. Feedback changes as a writer progresses with their work. To explain this,
Hyland and Hyland (2006) explain that during the past two decades, advancements in writing
pedagogy and knowledge gleaned from research studies have changed the way feedback is given.
Currently, teacher comments are frequently combined with feedback from peers, writing
workshops, oral conferences, or computers. These academics point out that as a result, formative
feedback, which looks ahead to a student's future writing and the growth of his or her writing

process, has replaced summative feedback, which is product-focused.
2.10.2 Sources of Feedback on ELT

In students' written works, most people agree that receiving feedback is essential for promoting
and solidifying learning. Writing experts concur that peer, instructor, and self-feedback are the
three primary sources of information about students' writing (Harmer 1991; Celce-Murcia 1991;
McDonough and Shaw 1993; Jordan 1997). On the other hand, according to Keh (1990: 295), there
are three types of feedback: comments made by teachers, peer feedback, and conference feedback.
Self-correction is just going over one's writing again and making any necessary corrections; it is
not the same as imparting knowledge to others. Let's now review the three most popular categories

of feedback that students receive on their writing: instructor/ teacher, peer and self.
2.10.2.1 Instructor’ Feedback

The most prevalent and extensive type of feedback on students' written work seems to come from
their teachers. Research indicates that students tend to view instructor comments as a trustworthy
source of information on their writing. According to Zhang's (1995) research, students value

instructor feedback over peer evaluation. Despite this, teacher feedback is frequently viewed as
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having a more conventional overall format, according to Grabe and Kaplan (1996: 358). They go
on to argue that, prior to the process movement in writing instruction taking hold, a lot of feedback
given to students on their work took the form of a final paper grade, which was frequently marked
heavily in red ink throughout the essay (Grabe and Kaplan 1996: 388). Berkow (2002: 195) offers
a more forceful critique of the conventional method of teacher feedback. He contends that in a
typical teaching style, students turn in an essay for evaluation, the teacher marks it with red pen,
hands the document back, and no one ever looks at it again. The student's awareness of the

audience is not developed at all.

As Keh (1990: 301) also states, the majority of writing instructors concur that providing feedback
on students' papers is the most time-consuming and frustrating task. She goes on to say that
educators are concerned about whether their remarks will be read, comprehended, or even result
in the desired outcome. Keh advises responding to a writer as a concerned reader and not as a
grammar checker or grader in order to counter the teacher's unproductive and inefficient remarks.
She also says that rather than addressing every aspect of the students' work, it is much more
beneficial to restrict comments to the core issues. A similar issue about the appropriate use of
teacher feedback is also reflected in Dheram (1995). He says that instead of seeing the student's
initial draft as the finished work, the instructor should take on the role of a consultant, helping the

student create a text step-by-step.

The perception of teacher feedback has changed from its previous state due to these disadvantages.
According to Hedge (2000: 313), a lot of educators today believe that there are significant
drawbacks to the custom of receiving student work, marking it, and giving it back to them after it
has faded from their memory. She offers substitute techniques like reformulating comments and
holding conferences. This demonstrates how much it is appreciated when students participate more

directly and actively in the revision process.

Teachers should be concerned about how many revisions their students write for any given text,
according to Celce-Murcia (1991: 256). This claim is corroborated by Ur (1996), who states that
teachers who use a process approach to teaching writing should assist students in composing and
revising their drafts utilizing input from various sources rather than focusing on fixing their

mistakes. As Leki (1994) points out, this may be accomplished by having other students comment
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on the teacher's evaluation. She notes that students are increasingly participating in reacting to
writing, so the instructor is not the only one who responds to or assesses students' texts. Generally
speaking, teachers should create or implement response strategies that can help students' writing,
as suggested by Ur (1996). This can solve the typical, time-consuming, surface-level oriented, and

untimely technique of responding to students' work, as argued by Zamel (1985).
2.10.2.2 Peer Feedback

Peer feedback is defined by Hansen and Liu (2002: 1) as the utilization of students as information
sources and interactants for one another in a way that students take on roles and duties in remarking
and critiquing one another's drafts in both written and spoken formats during the writing process.
Other students' input is another source of what is now thought to be the state of the art when it

comes to students' writing.

Peer input is something that many writing scholars (Keh 1990; Celce- Murcia 1991; Richards and
Lockhart 1994; Tudor 1996; Ur 1996; Berkow 2002; Rollinson 2005) support for students' work.
For example, Richards and Lockhart (1994: 165) propose that following the completion of a first
draft, students might collaborate in pairs to review each other's work and offer recommendations
for enhancement. They contend that the student may find this input helpful in rewriting the piece
of writing since it addresses issues of substance, organization, or clarity of communication. Tudor

(1996: 182) provides the following justification for the use of peer feedback:

Peer evaluation is justified by the idea that learners are involved in the assessment
of those linguistic or communication criteria that are pertinent to their own
performance by critically analyzing the skills of other learners in relation to a
common objective. Hence, peer evaluation is a useful type of learner training that
helps students understand how language is used and the kinds of problems they

could run into when producing their own language.

This tells us that peer review serves two purposes. The feedback that one's peers provide to oneself
is beneficial to the writer, and it also reduces the gap between the writer and the assessor. The
writer also presumes that there will be a wider readership for their work. The benefit of reading
other people's writing is that the reader may assess their own writing in comparison to that of their

peers.
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Peer review is crucial to the process of drafting and revising before producing the final result in
the current trend of writing towards the process approach. In reference to this, Mangelsdorf (1992:
274) points out that a peer review session, in which students read each other's drafts and offer
revision suggestions, is a typical activity in a process-oriented curriculum. Citing Elbow (1973)
and Emig (1971), Hansen and Liu (2005: 31) further affirm that peer reaction is seen as an essential
element of the process writing technique that first appeared in the 1970s. Thus, one could contend

that a component of the process approach to writing is peer feedback.

Mendonca and Johnson (1994) discuss the social benefits of peer feedback by stating that students'
communication ability may be increased by encouraging them to speak and negotiate their views.
By enabling students to examine their peers' writing talents and shortcomings, peer evaluation also
helps students become more confident and less anxious (Leki 1990). Peer feedback is therefore a
crucial tool for fostering student communication and boosting their self-assurance in the learning

process.
2.10.2.3 Self-feedback

There is a claim that the writer himself may supply details to enhance their work. Hyland and
Hyland (2006: 92) reflect on the importance of self-evaluation and how students may use it to
make their own edits and greatly enhance their writing. They argue that it is inappropriate to ignore
writers as critical readers and reviewers of their own works. They also assert citing Brinko (1993)
that feedback functions better when data is obtained from both the participants and other sources.
However, other academics argue that receiving feedback from external sources is necessary and
do not rely on self-evaluation. Either way, criticism should be given in a way that helps students

get to a more autonomous position where they are able to assess and edit their own work critically.

Edge (1989: 51), who emphasizes the need of giving students the opportunity to self-correct, notes
that in order for self-correction to be effective, we must provide students some time at the start of
a class to review their marked work and attempt to make any necessary corrections. Here, she
emphasizes the need of encouraging self-correction through input from various sources. In
addition, Makino (1993: 338) makes the following argument: "During the language-learning
process, learners can correct some of their errors when other people, like teachers or peers, give

them cues or hints about them. They can also notice some of their errors by themselves, through
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the strategy of monitoring." The idea being emphasized is that the student writer should get
additional forms of criticism in a manner that encourages self-correction. The writer, the teacher,

or other students may provide this critique.
2.11 Theoretical Framework

A theoretical framework, according to Liehr and Smith (1999), refers to the theory that researchers
choose to use as a guide for their study. In other words, it is the use of a theory, or a collection of
ideas taken from a single theory, to provide an explanation for a research topic. The theoretical
foundation of this study, therefore, is social cognitive theory. The fundamental tenet of social
cognition theory, as stated by Bandura (1962), is that social settings are the primary sites of human
learning. Human functioning is the result of a sequence of mutually reinforcing interactions
between personal influences (such as: ideas and beliefs), environmental factors, behaviors
(Bandura’s, 1986). By watching others, people pick up new knowledge, customs, abilities,
methods, beliefs, and attitudes. Students in learning writing may adjust their own actions based on
what they observe by using models or examples that they can learn from observation. This allows
them to act in a way that aligns with their beliefs, abilities, and desired outcomes. Most human
behavior is picked up through imitation, observation, and example-setting. Hence, instructors serve

as crucial role models for students, helping them to imitate.

In this case, Bandura, 1986; Bereiter & Scardamelia (1987; Wason, 1980) as cited in (Zimmerman
& Bandura, 1994) said that success in all kinds of academic endeavors is significantly influenced
by the ability to formulate ideas and effectively communicate them in writing. However, self-
regulation is particularly difficult when it is in writing. This is due to the fact that writing is often
self-scheduled, done alone, requires sustained creative work over extended periods of time with
far too many times of unproductive outcomes, and requires constant revision to meet individual

standards of excellence.

According to social cognitive theory, a number of psychological subfunctions inspire self-
regulation (Bandura, 1986, 1991). These include self-monitoring one's activities, using personal
standards to evaluate and guide one's Performance, enlisting self-reactive influences to direct and
motivate one's efforts, and using the right strategies to succeed. Self-regulation abilities are one

thing, but being able to motivate oneself to use them consistently in the face of challenges,
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pressures, or conflicting demands is quite another (Zimmerman and Martinez-Pons, 1986, 1988,
1990). Students exhibit the strongest sense of effectiveness when it comes to managing the content
portions of education, but a poor sense of efficacy when it comes to managing themselves to
complete their academic tasks. As a result, studies of academic self-directedness have paid very
little attention to the crucial component of self-regulated learning, the capacity to organize, guide,

and maintain one's instrumental efforts (Zimmerman, Bandura, and Martinez-Pons, 1992).

The internal mechanisms of learning, however, namely how people perceive, process, and store
information, are the subject of cognitive theory. It highlights the mental techniques and procedures
used in writing, including organizing, drafting, rewriting, and editing. It also takes into account
the ways in which a student's past experiences, memory, and problem-solving abilities affect their
capacity to write well. The cognitive and social theories of learning are unified, with cognitive
processes being formed and supported by social interactions and the learning environment.
Together, these theories provide an inclusive understanding of how students learn to write,
stressing both the internal cognitive strategies and the external social influences that contribute to

writing development.

Therefore, it is possible to conclude that Albert Bandura's social cognitive theory places a strong
emphasis on the value of modeling, imitation, and observational learning in the development of
abilities like writing. In terms of developing writing skills, this idea contends that people pick up
good writing techniques by watching and copying the writing styles of others, including
classmates, instructors, and published writers. Effective writing techniques, such structuring ideas,
employing compelling language, or editing for clarity, are modeled by English instructors. By
offering helpful criticism and facilitating group writing projects, instructors can assist students in
improving their writing performance because students learn from each other through group

discussions, peer evaluations and interactions, and shared writing experiences.
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CHAPTER THREE
Research Methodology
3.1 Chapter Overview

This chapter is concerned with the research methodology. In the chapter, the research paradigm,
research design, research participants, research instruments, the data collection procedures,
methods of data analysis, validity and reliability of data quality, ethical considerations are

described.
3.2 Research Paradigm

Defining a research paradigm would help a researcher to determine the direction of an inquiry. It
is the paradigm that directs the type of instruments the research uses, and the ways the collected
data are interpreted. In line with this, Rahi (2017:1) describes the term paradigm as, “essential
collection of beliefs shared by scientists, a set of agreements about how problems are to be
understood, how we view the world and go about conducting research. Thus, these paradigms

contain a basic set of beliefs or assumptions that guide inquiries for particular research.

Though different scholars have classified the types of paradigms in different ways, some of them
categorize it into two major groups: positivism and anti-positivism. The positivists believe that
observation and experiment is the source of knowledge; reality remains unchanging and can be
described objectively (Rahi, 2017). Against this, the anti-positivists or interpretivists advocate the
method of social sciences is basically different from that of natural sciences. Denzin and Lincoln
(2000) as cited in Mesfin (2013), further explain that anti-positivists believe that reality is
multilayered and complex. That means, an existing phenomenon may have various interpretations

as the knowledge and experience of individuals differ.

Pragmatic paradigm, which is the third paradigm, tries to legitimate the use of multiple approaches
to answer research inquiries. It recognizes the complementary nature of figures and phrases in the
day-to-day human practices. According to Creswell, J.W., & Creswell, J.D. (2018), the pragmatic
paradigm in research, often associated with pragmatism as a philosophical orientation, focuses on
the practical application of research findings and the importance of addressing real-world

problems. This paradigm emphasizes the need to balance theoretical insights with practical utility,
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aiming to generate knowledge that can be effectively applied to enhance understanding, inform

decision-making, and solve practical problems in various fields.

Regardless of whether social research employs, qualitative, quantitative or mixed methods, the
idea here is that pragmatism may function as a philosophical program for such study. According
to Morgan (2014), it is a new paradigm that takes the place of the older philosophy of knowledge
approach, which understood social research in terms of ontology, epistemology, and methodology.
This assertion that pragmatism is a new paradigm is based on proving both its immediate

applicability to problems like research design and its greater value as a philosophical system.

In mixed method research, integrating quantitative and qualitative data is one of the central
theoretical concerns. The complementarity of the two methods is frequently the foundation of the
theoretical framework that directs this integration. Based on positivism, quantitative approaches
use statistical analysis and numerical data to give breadth and generalizability. On the other hand,
post positivism or interpretivism based qualitative approaches provide contextual insight and depth
by using theme analysis and narrative data. The interpretivist practice suggests that it only accounts
for human behavior if we are able to comprehend the motives and intentions that support human

action (Henn, M.; Weinstein, M. & Foard, 2006).

A pragmatic approach to reality and philosophy is unbiased. This is relevant to mixed methods
research because researchers use a wide range of quantitative and qualitative presumptions in their
work. It allows researchers to make their own decisions. This gives researchers the freedom to
select the study methodologies, strategies, and processes that best suit their goals and requirements.
What's true at the moment is what works. It is not predicated on a dualism between realities existing
inside and outside of the mind. In order to give the greatest knowledge of a study topic, researchers

employ both quantitative and qualitative data in mixed methods research.

Pragmatist researchers consider the desired outcomes, where they want to take their research, while
determining the what and how to study. Researchers using mixed methods must provide a reason
for the initial necessity of blending quantitative and qualitative data, as well as an explanation for
their mixing strategy. Researchers constantly work in social, historical, political, and other

circumstances, according to pragmatics.
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Mixed methods studies can incorporate a postmodern shift and a theoretical lens that reflects
political objectives and social fairness in this way. As Johnson & Onwuegbuzie, (2004:17) put it,
“mixed methods research is formally defined here as the class of research where the researcher
mixes or combines quantitative and qualitative research techniques, methods, approaches,
concepts or language into a single study. Philosophically, it is the ‘third wave’ or third research
movement, a movement that moves past the paradigm wars by offering a logical and practical
alternative. As a result, pragmatism gives mixed methods that researchers access to a variety of
techniques, perspectives, and presumptions, as well as various approaches to data gathering and

analysis (Creswell & Creswell, 2018). In this respect, Gay et al. (2012) also stated,

Mixed-methods research combine quantitative and qualitative
approaches by including both quantitative and qualitative data in
a single study. The purpose of mixed methods research is to build
on the synergy and strength that exists between quantitative and
qualitative research methods to understand a phenomenon more
fully than is possible using either quantitative or qualitative

methods alone (P.483).

The pragmatist theoretical foundation of mixed-method research encourages the combination of
qualitative and quantitative methodologies to fully address challenging research issues. In this
study, the students’ perceptions, challenges and performance of EFL writing were quantitatively
analyzed in which the students’ perceptions and challenges of writing were independent variables
whereas the students’ performance was dependent variable. In addition to that, data collected form

the interviews were qualitatively analyzed to strengthen the quantitative results.

Therefore, this research holds on the pragmatic paradigm as philosophical strand that can allow
the researcher to use multiple approaches as a single method. The researcher thinks, pragmatic
paradigm is a safe ground to firmly footing on a strong position out of the paradigm wars of the

erroneous dichotomy.
3.3 Research Design

As it is referred recurrently in the above sections, the main purpose of this study is to investigate

students’ perceptions, challenges and performance of EFL writing. Thus, the current study
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employed explanatory sequential mixed method design, which is a two-phase design, where both
quantitative and qualitative data are collected and analyzed, then interpreted sequentially. As
Creswell & Creswell (2018) explains, the design is crucial to link the quantitative data results to
the qualitative data results since the primary goal of this design is to use the qualitative data to
assist and explain the quantitative results in greater detail. The main concept is that the quantitative
findings are directly expanded upon by the qualitative data collection and analysis. One of the
main advantages of this design is that the concept of providing a more in-depth explanation of the

mechanism how the variables interact through the qualitative support.

Johnson and Onwuegbuzie (2004) proposed that adult education research can utilize both
quantitative and qualitative research approaches at different phases of a project, with one approach
taking precedence over the other, is known as dominant sequential mixed methods design
/QUAN=> qual/ can be used to represent the research design of this study. This design, therefore,
directs the results of quantitative data analysis to be supported by the qualitative data analysis.
Using a method that connects the quantitative results to the qualitative data collection, then the
researcher integrates the two datasets. This is where an explanatory sequential design integrates.
This design is helpful for a researcher since each phase moves forward. It may also be humbler to
implement it because data gathering is spread out over time to explain the other. First, the
interpretation reports the first phase's quantitative results, followed by the second phase's

qualitative outcomes.

Thus, employing explanatory sequential mixed method design provided the researcher with better
understanding of the research findings through the incorporation of both quantitative and
qualitative data. The design allows triangulation that the researchers can use different methods to
collect data on the same topic, and increase the accuracy of findings. Therefore, the quantitative
data that were collected from questionnaires and writing test, and the qualitative data that were

collected from interviews were interpreted.
3.4 Research Sample and Sampling Techniques

A variety of sampling techniques had been used to select how many colleges, sections, students
and English instructors took part in the research. Primarily, the Ethiopian Defense University was

selected purposely. It is the university where the researcher serves as an English instructor, and
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where he noticed the importance of further studies on the research site. EDU is the only university
that admits military students and trains in different fields of study under three colleges it oversees:
the College of Health Science, College of Engineering and College of Resource Management. In
the main study, College of Health Science was excluded because the pilot study was conducted on
so as to avoid data contamination. Regarding convenience sampling technique, Williams (2008)
as cited in Mesfin (2013), makes the argument that the researcher's convenience at the study site

contributes to the quality of the findings.

Next, to determine the sections from each college, the researcher used a lottery method to give
equal chances to all sections or departments. From the two colleges: Engineering College and
Resource Managements College, a total of 120 students were selected. In order to randomly select
the participants from one section, the researcher used instructor’s marliest to pick the student-
participants systematically. That means, 60 students from each college filled in the questionnaires

and took the paragraph writing test.

However, 120 students filled in the questionnaires and sat for paragraph writing test, only 108
students, in which 18 of them were females and 90 of them were males, returned the questionnaires
and fulfilled the minimal criteria of the assessment rubric tool used to evaluate the writing test
papers. The following table shows sample respondents who filled in the questionnaires and took

the paragraph writing test.

Table 1: Sample Respondents’ Profile

NO | Colleges Departments Gender Total
Female | Male
1 Engineering Computer Science | 2 12 14
Aeronautical Engineering 4 8 12
Civil Engineering 3 6 9
Computer Science 11 4 13 17
2 Resource Journalism and Communication 1 9 10
Management Accounting and Finance | 1 14 15
Management - 14 14
Logistics 2 4 6
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Law 1 10 11
Total 18 90 108

As it is shown in the above table, 39 male and 13 female students were selected from Engineering
College, and 5 female and 51 male students were chosen from the Resource Management College.
From the total of 108 respondents, 16.67% of them were females and 83.33% of the students were
males. Kline (2005) as referred in Memon et al., (2020) suggested in his guidelines that a sample
of 100 to 200 is medium. Therefore, the sample size 108 (23.7%) is considered to be moderate to

the total population of first-year students.

Moreover, using purposive sampling technique, first-year students and English language
instructors were selected for interviews. From the two colleges, a total of 8 students, who were
believed to express their views out of fear, were selected. This implies that 4 students from each
college were picked. In addition, among 10 English language instructors who were active on duty,
6 English language instructors were taken for interviews intentionally for the main study excluding

those who participated in the pilot study so as to avoid data corruption.
3.5 Research Participants

First-year students and English language instructors of EDU were the research participants of the
study. The students were the main subject of the study because freshman students are facing new
learning environment to be familiar with. In addition to the students, the English course instructors
were the other participants. It is almost impossible to think of any successful inquiry without
teachers’ involvement. Regarding their educational background, all English language instructors
had Masters of Art /MA/ in Teaching English as a Foreign Language /TEFL/ with 15 years and
plus teaching experience. The researcher believed that the English instructors could provide the

necessary information based on their teaching experiences in the military setting.
3.6 Research Instruments

This study employed three instruments for gathering information to serve the purpose. The
instruments were: questionnaires, paragraph writing test and interviews. Using multiple
instruments was believed to help produce results that were more vigorous than using a single

instrument.
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3.6.1 Questionnaires

A questionnaire is a research instrument which contains a set of questions that aims at collecting
information from a respondent. Typically, a questionnaire is a mix of close-ended and open-ended
questions. For this research, questionnaires of the closed-ended type were used to keep
consistency, reduce ambiguity and lessen errors. Questionnaires help the researcher to collect huge
amounts of data in a comparatively short period of time (Gay et al., 2012). Therefore, two
questionnaires: on students’ writing perceptions and students’ writing challenges were filled in by
student respondents at the same time because it has no any impact on the results. The

questionnaires served as a major instrument of the study.
3.6.1.1 Questionnaire on Students’ Writing Perceptions

The purpose of this questionnaire was to collect information about the perceptions students had in
about writing. In order to determine the students’ perceptions, the questionnaire helped to reinforce
and triangulate the quantitative results with data obtained through other research instruments. It
also served as one of the major instruments used for the study. The questionnaire was a slightly
modified version of Habtamu, 2018 that he adapted it from White & Bruning (2005). The
researcher added five additional question items in order to include a sub-category on students’
perception about the English courses. He believed that without knowing students’ perceptions
towards the English courses they had taken, it would have been incomplete to know the general

perceptions the students had about writing.

The questionnaire was used mainly to address the first research question, “What are the perceptions
of freshman students in Ethiopian Defense University about English writing as a skill?” The
questionnaire contained six sub-categories: students’ perceptions about the importance and nature
of writing, students’ perceptions about the approaches to writing, students’ perception about the
focus of writing, students’ perceptions about writing strategies, students’ perceptions about

feedback provision in writing and students’ perceptions about the English courses.

Therefore, the questionnaire with 40 question items in Likert-scale format was used to determine
the range of alternatives on the students’ writing perceptions. The range of responses in the five-

point Likert-scale was: (1), strongly disagree, (2), disagree, (3), undecided, (4), agree, (5), and
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strongly agree. Using SPSS version 26 software, the degree of internal consistency of the question

items was verified by the Cronbach's Alpha coefficient (0.804).
3.6.1.2 Questionnaire on Students’ Writing Challenges

The purpose of this questionnaire was to address the second research question, “What are the main
writing challenges that the freshman students face in the course Communicative English I and
Communicative English II? The questionnaire contained 26 question items with four categories.
The first category was about the background information of the participant, part two was about
students’ linguistics challenges of writing that encompassed 8 question items. Then the third
category was about the students’ psychological challenges of writing which contained 10 question
items, and the last one was about the students’ cognitive challenges of writing with 8 question

items.

All the question items were designed based on the idea of Byrne, D. (1988) that classified the
writing difficulties under three categories: linguistic, psychological and cognitive problems
nevertheless the problems were overlapping to some extent. Similarly, the five-point Likert scale
was use that included response options: (1) strongly disagree, (2) disagree, (3) uncertain, (4) agree,
(5) strongly agree. Consequently, using the SPSS software, it was discovered that the Cronbach's
alpha quotient, 0.951 proved the presence of high level of internal consistency reliability of a group
of items. Thus, the total results of the question items were expected to address the main writing

challenges that first-year students face.
3.6.2 Paragraph Writing Performance Test

The main purpose of the paragraph writing test was to address the third research question, “What
is the level of freshman students writing performance after they take the English courses?” The
test was one of the major instruments so as to determine the students’ level of writing performance.
The writing test was also used to identify the students’ writing challenges by order of difficulty
that the students faced. As referred in the previous section, paragraph writing test was the aspect
of writing that the study primarily focused on. This aspect of writing was chosen because, the
current English courses have dealt with paragraph writings as a maximum writing attainment, and

it was through paragraph writing that other language aspects could be included to determine the
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students’ level of performance. Therefore, in order to examine the writing performance of the

students, the study used the paragraph writing test as an instrument.

The writing test assessment focused on the students’ ability to organize their ideas, content,
grammar, vocabulary and mechanics. The categories were believed to determine the writing level
of students. Based on the referred categories, thus, the researcher asked students to write a
paragraph of about 150 words on “The Importance of Learning English Language” in an hour. The
topic was selected intentionally that the students could be familiar with because topic familiarity
would help the students to put more effort onto the writing in order to share their ideas and opinions

to the reader (Raimes,1983).

All the paragraph writing test papers were evaluated based on analytical rubric tool which divided
the paragraph assessment into five components, and evaluated each component separately. The
analytical rubric is an essential assessment tool for paragraph writing. It divides the difficult work
of paragraph development into structure, content, grammar, vocabulary and mechanics in contrast
to holistic grading. This deconstruction turns a single score into a comprehensive performance by
enabling an accurate analysis of a student's strengths and shortcomings in each component. In the
end, the analytical rubric improves the assessment process's clarity, boosts consistency and fairness
in scoring, and directly helps the learning by connecting evaluation to practical teaching objectives.
In analytical rubrics, the evaluator assigns a score for each of the dimensions assessed in the task.
It 1s beneficial since the findings can assist instructors and students in determining each student's

learning requirements and skills (Jonsson & Svingby, 2007).

The performance assessment rubric tool was an adopted version of Agan & Deniz, (2019). The
rubric tool was used according to the Creative Commons Attribution license that allows to
distribute, remix, adapt, and build upon other works, as long as the original source is properly
cited. Based on that, the decision was taken after the researcher conducted e-mail correspondences
with the RedFame: Journal of Education and Training Studies coordinator to use the rubric tool

for this study.

In the process of marking the students’ writing paper, the researcher assigned two raters who had
similar academic status and work experience in ELT. Assigning other raters was believed to avoid

the researcher’s bias. Finally, the average of the two rated results were taken to determine the level
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of the students’ writing performance as below average, average, and above average. Then the
paragraph writing test papers were also used to identify the level of writing challenges that students

face using the analytical rubric tool’s categories in focus.
3.6.3 Interviews

For this research, first-year students and English language instructors were interviewed. For this
to happen, the researcher employed semi-structured interviews. In mixed methods research, semi-
structured interviews can be valuable as a helper to complement and add depth to other approaches
(Adams, 2018). The semi-structure interviews allow the researcher to guide, and compare and
contrast the information gathered from other instruments as well. Moreover, in its characteristics
of flexibility during the interviewing sessions, the respondents can get more opportunity for free
thinking and reacting to the items in a more relaxed way (Mesfin A. 2013). To organizing and find
meanings from unstructured or non-numerical data that were gathered through interviews, a

qualitative data analysis program, NVivo 10 software, was used.
3.6.3.1 Interview with Students

Conducting an interview with students serves much to get information about most of the
educational matters since the students are the main stakeholders in education fields. Students were
assumed to have their own experience and understanding in any teaching and learning concerns.
Therefore, the interview took place after the questionnaires and paragraph writing test had been
administered so as to get information about the causes of their writing problems and if they had
any opinion to obtain appropriate suggestions for their problems. Additionally, it enables the
researcher to get rich, first-hand information by speaking with students personally, and to improve

the study's overall quality and applicability.

To avoid barrier of communication, the medium of communication was determined by the choice
of the interviewees. The interviews, therefore, were held in Amharic language and audio recorded

as well.
3.6.3.2 Interview with English Language Instructors

Without teachers’ say, there will not be any successful educational inquiry. Teachers in the EDU

are believed to have a good experience in teaching in a military context. The English language
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instructors were chosen intentionally to accommodate those who didn’t involve in the pilot study.
The interview guiding questions were crafted, and then the interviews were conducted based on
the information obtained from the questionnaires, the writing test, and the interviews with students.
By the choice of the English instructors, thus, the interviews were in English language and all the

interviews were audio-recorded.
3.7 Data Collection Procedures

This research was sequential with two phases. In the first phase, quantitative data collection and
analysis had taken place. First, before the interviews were conducted, general direction on how to
fill in the questionnaires was given to the student participants, then questionnaires for students
were administered to determine the students’ perceptions of writing and their writing challenges.
Next, the paragraph writing test was given to know the level of students’ writing performance. The
researcher used SPSS version 26 software to interpret the quantitative data that were collected
from the questionnaires and paragraph writing test by running descriptive statistics, and
correlational and regression analysis to know how the three variables (students’ writing
perceptions, challenges and performance) were related. This included frequency and percentages,
mean, standard deviations, and correlation and regression measures to get an overall understanding

of the distribution of the data.

The second phase was about qualitative data collection and analysis. In this stage, after the
quantitative data collection and analysis, the researcher prepared guiding questions for interviews
with students. Then, the interview guide for English language instructors was also designed after
the results of interviews with the students revealed. The interpreted quantitative data were
graphically visualized to show the information in a way that people can easily read and understand.
Lastly, the researcher explained how students’ perceptions, challenges and performance of EFL
writing were related each other in order to address the fourth research question, “Do the students’
perceptions of writing, their perceived challenges they encounter and their performance of writing
test take relate?” Generally, the data collected from questionnaires and paragraph writing test were
analyzed quantitatively, and the qualitative data collected through interviews were analyzed based
on the principles of qualitative data analysis: by categorizing the major and sub-themes, and

explaining their meaning.
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Before all instruments were administered in the main study, the pilot study was conducted to ensure
the appropriateness of the question items. As Robson (1993) explains, a pilot study helps a
researcher to avoid some of the inevitable problems of converting his/ her design in to reality. It is
also a small feasibility study designed to test various aspects of the methods planned for a larger,

more rigorous, or confirmatory investigation (Arain, Campbell, Cooper, & Lancaster, 2010).

The primary purpose of the pilot study is not to answer specific research questions but to prevent
researchers from launching a large-scale study without adequate knowledge of the methods
proposed; in essence, a pilot study is conducted to prevent the occurrence of a fatal flaw in a study
that is costly in time and money (Polit & Beck, 2017) as cited in (Lowe, 2019). For piloting,
therefore, the researcher selected the College of Health Science by its convenience to its military

setting appropriateness and the convenience of the research participants.
3.8 Validity and Reliability of Data Quality

The conception of validity and reliability is fundamental when we are considering instruments of
research. It is essential to ensure the trustworthiness of the research, and thus its findings, by
addressing the issues of validity and reliability. Being able to measure precisely is what is meant
by validity. If it is not made clear whatever kind of validity is being discussed, a mere assertion
that something is valid might have no significance. In relation of reliability, (Fitzner, 2007:776)
states, “Reliability indicates that something can be measured consistently (eg, get similar results
each time you test). Inconsistent results undermine the strength of research findings and may lead
to erroneous practice.” Similarly, the degree to which the data collecting process yields trustworthy
results is indicated by reliability, and the degree to which the approach really measures the intended

outcome is shown by validity (Selinger and Shohamy, 1989).

In this respect, to ensure the validity and reliability of the instruments of this study, the researcher
used different techniques. Before employing the questionnaires, and the paragraph writing test,
guiding questions for interviews, the researcher had prepared the instruments based on literatures
and the experience he had. In addition to that, the instruments had been checked by different
English language professionals in the area, and by the advisor of the researcher. Before collecting
data from all colleges of EDU, the university academic vice-commandant wrote a consent note to

all college deans. Then deans of all colleges wrote short notes to their departments to get trust of
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all bodies. Next to that, the researcher had conducted pilot study which had its own significant
contribution to strengthening the validity and reliability of the research by making correction on

the items before the final research was conducted.

Furthermore, two ELT professionals with similar level of education and teaching experience rated
the paragraph writing test results to enhance the reliability of the research results as well. Using
SPSS Version 26 software, the researcher used Cohen’s Kappa to check the degree of agreement
between the results given by rater 1 and rater 2. The Cohen’s Kappa was believed to ensure the
trustworthiness of the results to the highest degree. In addition, Cronbach's Alph was used to check
the internal consistency reliability of the questionnaires’ items. According to (Agan & Deniz,
2019), the inter-reader reliability in terms of the rubric's dimensions was determined using Cohen's
Kappa Coefficient, which is used to examine the agreement between two raters. This test is a
statistic that assesses how well two readers agree when evaluating categorized items: structure,
content, grammar, vocabulary and mechanics. The Kappa test is regarded as a stronger result than
the agreement calculated as a percentage ratio between two observers since it also takes into

account the possibility that the agreement between readers may be unintentional.
3.9 Ethical Considerations

Research ethics are essential for scientific integrity, human rights and dignity, and collaboration
between science and society. Defying research ethics lower the credibility of research, even if it is
valuable to society. It is also used for protecting the rights of research participants, enhancing
research validity, and maintaining scientific or academic integrity (Bhandari, P. 2022). Therefore,
ethical considerations in research are fundamental principles that guide the conduct of research
involving human subjects or sensitive data. These guiding principles are aimed at ensuring the
protection of participants, maintaining integrity, and upholding the credibility and trustworthiness
of research. Strengthening this point, (Dooly et al., 2017) said that researchers should think about
how they will protect the participants' anonymity and privacy. While some participants may not
find this to be a major problem, it is normal for everyone participating in research to anticipate

some degree of secrecy (Dooly et al., 2017).

In this regard, the Ethiopian Defense University, the research site, is a university under the Federal

Democratic Republic of Ethiopia /FDRE/, Ministry of Defense /MoD/, where high degree of
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ethical consideration is required. Therefore, the researcher believed that the consents of the EDU
academic vice-commandant and the research participants were inevitable to ensure ethically
acceptable research. In this vein, the research participants conformed their agreement by signing

up on a consent protocol form which comprised a code of conduct.

The informed consent based upon key ethical assurances. They explicitly acknowledged their
voluntary participation and the right to withdraw at any point without drawback, ensuring the
absence of pressure. The participant understood that the research offers no promise of direct
personal benefit, accepting its contribution to broader knowledge. Furthermore, they agreed to
audio recording for data accuracy while being assured of strict confidentiality, including the
anonymity of their identity in any publications. Finally, the participants were informed of their
right to access their submitted data, upholding principles of transparency and participant autonomy
under relevant information laws. This agreement established a foundation of trust, respect, and

ethical rigor for the study.
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CHAPTER FOUR
The Pilot Study
4.1 Chapter Overview

In this chapter, summary of the pilot study results that the research instruments used are discussed.
Second, the lessons learnt from the pilot are followed. The pilot study helped the researcher feel
more confident to implement the instruments for the main study. It also enabled him improve the

instruments and make sure that everyone is aware of the improvements have been made.
4.2 Summary of the Pilot Study Results

Pilot study is an initial, small-scale research effort carried out to assess the feasibility, budget,
schedule, and possible problems of a bigger study. Its main objective is to evaluate the study
strategy, techniques, and methods in a smaller, more controlled setting (Lancaster et al., 2004).
This is because early detection of such problems allows the researcher to improve and resolve any
limitations, by making the pilot study more reliable and successful. The pilot study used three

instruments (two questionnaires, paragraph writing test and interviews) to collect the data.

The first questionnaire was used to identify students’ perception of writing and their writing
challenges. The data were collected from April 9, 2024 up to April 26, 2024 at Ethiopian Defense
University, College of Health Science, Bishoftu /Debre Zeit/ Campus. The College of Health
Science was chosen for the pilot study because of its relevance to a military higher education
learning setting. First, 34 students filled in the questionnaire that contained 40 question items under
six sub-categories. The questionnaire, was a slightly modified version of Habtamu (2018) that he
adapted it from White & Bruning (2005) with 35 question items and 5 sub-categories. The sample
size that had been used for the pilot study constituted 31% of the sample size that was taken for

the main study.
4.2.1 Results Obtained from Questionnaire I

As was previously noted, the first questionnaire was designed to answer the first study question,
“What are the perceptions of freshman students in Ethiopian Defense University about English

writing as a skill?" Under six subdivisions, students' perceptions regarding the importance and
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nature of writing, writing approaches, writing focus, writing strategies, feedback provision, and

their views about English courses were all examined in this questionnaire.

The results showed that the students had a positive perception of writing in terms of its significance
and nature. In a similar vein, students' writing approaches were covered in the second session. The
majority of students think that a process-oriented approach encourages students to write in class.
They showed that they firmly believed that planning, drafting, and editing stages of the writing

process was essential.

When it comes to the writing component that they would want to emphasize, the majority of
students concentrate on language form rather than meaning. In support of this, the students
generally agreed that the primary goal of a good writing should ensure that grammar and
mechanics should be accurate, and that teachers should focus more on language form than meaning
when creating quality writing. If writing lacked meaning, it would be reduced to a meaningless

collection of arbitrary symbols since it allows individuals to convey their thoughts and intents.

Regarding feedback provisions, the students were in favor of receiving feedback from their
classmates and English instructors. They also supposed that self-evaluation would help them write
better. In the last category, which dealt with the current English classes, Communicative English
Language Skills I and II, most of the students agreed that the courses were challenging for them,
but they also thought that the courses and their modules would greatly improve their writing
abilities. Overall, the initial questionnaire's results indicated that most students had positive

perceptions about their writing skills.
4.2.2 Results Obtained from Questionnaire I1

The primary purpose of the second questionnaire was to determine the main writing challenges
that the students faced in the course Communicative English I and Communicative English II. In
order to quantify the data, this questionnaire was lately conducted after an important input was
obtained during pilot study defense. The questionnaire, which consisted of 26 question items
divided into three subcategories, was filled out by first-year students at the Ethiopian Defense
University (EDU), College at of Health Science. The questionnaire, which asked about the primary

writing difficulties that the students faced, was addressed by looking at three subcategories:
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linguistic, psychological, and cognitive challenges of writing. The findings showed that the

students have faced all the linguistic, psychological and cognitive difficulties in writing.
4.2.3 Results Obtained from Paragraph Writing Test

Paragraph writing test was used in the pilot study to determine the students' writing performance
level and their writing difficulties, and to answer the third research question, “What is the level of
freshman students writing performance after they take the English courses?” It was thought that
the writing test could help understand the students' writing performance level and writing
difficulties they encountered. Six of the thirty-four students who took the writing test composed
paragraphs on unrelated topics. In order to classify the students’ writing performance as below
average, average, and above average, every paragraph was examined. Then, the average score of
the test results of the paragraph writing test were examined. The results obtained from the writing

test was more or less similar to the results of the main study.

With a large majority (64.7%) performing below average, there seems to be a noticeable imbalance
in the distribution of student writing performance. However, the fact that 29.4% of students
performed above average indicated that some students were performing really well, which might
be attributed to their own abilities or the availability of additional support systems. A lower
percentage of students (5.9%) received average scores, which might imply that students were
having difficulty meeting the average norm or that performance was constant across the middle

range.

The coefficient of Cohen's Kappa was utilized to verify the results' reliability and assess the level
of agreement between the two raters' results. According to the computed Cohen's Kappa result,
there was a high degree of agreement between the two raters (k=0.638), falling within 0.61-0.80.
This implies that there was minimal difference in scores between the two raters, even if the
paragraph writing test was subjective. As a result, the high degree of agreement increased the
paragraph wringing test ranking's credibility.

4.2.4 Results of Interview with Students
Prior to the interview, a focus group discussion (FGD) had been conducted. However, the students
might have been unable to openly share their thoughts in the group discussion. The group

discussion was modified to an interview after consulting my advisor. Then, six students were
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interviewed based on eleven interview guiding questions that were prepared in Ambharic to avoid
communication barrier. It was thought that the information gathered from the questionnaires and
writing exam would be cross-checked by the results of the student interviews. The interviewees

comprised of 75% of the sample size for the actual study.

The students claimed that their writing abilities were impacted by their inadequate knowledge of
grammar and punctuation. They believed that when proper grammar use is not understood, writing
quality decreases. Writing was also extremely challenging for them because of their harsh life
circumstances and lack of background knowledge of the English language. They said that those
who grew raised in rural areas with little exposure to English find writing more challenging. In

general, this lack of competencies affects their writing skills significantly.
4.2.5 Results of Interview with English Instructors

In addition to the interviews with students, four English language instructors were interviewed
following the students’ interview results had been analyzed. The third study question was thought
to be addressed by this instrument, which also provided insight into the reasons behind students'
writing difficulties. Additionally, the students' writing challenges were cross-referenced with the

English teachers' interviews in order to gather ideas for potential solutions.

The last subject focused on suggestions made by English instructors to help students, who struggle
with writing. In order to address the issue, the instructors showed several remedies. For instance,
parents should keep an eye on their children's education, schools should implement appropriate
class sizes, and each student should utilize a single book for a single student. Students should have
a teacher who is driven to follow his routine and a classroom that is the right size and so on. In
addition to that, the instructors believed if writing is not taught as a course, tutorial courses should
be set up to enable students compose sentences, paragraphs, and essays. The course module should
also be modified to match the students' proficiency levels. To close the gap, teachers should also
provide extra instruction. Moreover, the writing classes should likely be offered twice or three

times at the university level; otherwise, they might not find them capable even in the future.

Regarding motivation, the instructor recommended that instructors should show instrumental
motivation in order to help students achieve. Instead of concentrating on vocabulary and grammar,

students should work on the function. Finally, the English instructors generally suggested that
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improving lower grade education with a focus on writing, offering educational resources such as
textbooks in one student-one book, maintaining a manageable classroom size, offering
supplementary lessons, revising the courses, improving motivation, offering writing courses alone

and applying instrumental motivation could improve students’ writing skills.
4.3 Lesson Learnt from the Pilot Study

Following the pilot study, it was discovered that procedure and a few of guiding question items
for students and English instructors were unclear. Even though the main objective of the pilot study
was to investigate students’ perceptions, performance and challenges of writing, modifications
have been made on the research topic as ‘First-year students’ perceptions, challenges and
performance: a study on Ethiopian Defense University.” This shift of procedure has been made
after the second questionnaire was designed to quantify the challenges students faced under sub-
categories of linguistic, psychological and cognitive challenges. This happened because the prior
assumption was to identify the students’ writing challenges from the given paragraph writing test

papers through qualitative analysis only.

Secondly, modification on rating the paragraph writing test papers has been made. During the
paragraph writing test, a few students (six students) had written their paragraphs on unrelated topic,
out of the set instruction. According to the criteria of the rubric tool set by, Agan & Deniz, 2019,
these papers should have been discarded. Therefore, corrections have been made on the main study

by disqualifying such paragraphs written on unrelated topics.

Moreover, analyzing multiple correlations based on the subsections of the data obtained from the
questionnaire I and II with writing performance was learnt. From questionnaire I, for example, the
correlation of students’ perception on the importance of writing and the their writing performance
and the students’ perception abut feedback provision and their writing performance, in addition,
from questionnaire II, correlation of linguistic challenges and their writing performance, students’
psychological challenges of writing and their writing performance, and students’ cognitive
challenges of writing and their writing performance were learnt so far. These corrections would

give the study more depth.

From practical application, FGD found to be inappropriate instrument for military students. It was

identified that military students with lower military rank might not comfortable to freely express
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their views in the presence of a student with higher rank. It is obvious that individuals might not
always feel at ease expressing their genuine thoughts in a group context. For this reason,

corrections have been made replacing FGD with students by interview with students.

Alterations to students’ interview guiding questions have also been made. During interview with
the student participants, a few of them were unable to communicate in Amharic. To avoid barrier
of communication, the interviews for main study started with a question that asked students to
choose any language pertinent to them or in their own first language by taking their linguistic
diversity into account however all of the interviewees preferred Amharic language as medium of

communication to their mother tongues.

Similarly, modification to English language instructors’ interview guiding question has been made.
Guiding question four was double barreled, which has to be separated in to two different questions.
Therefore, the question, ‘how do your students handle your feedback? Do they understand
instructors and peer correction can improve their writing?’ changed into ‘Do your students
understand instructors and peer correction can improve their writing? If yes, how? If not, why
not?’ In addition, the double-barreled question item five primarily was, ‘are students motivated in
writing classes? If not, how do you manage motivation of your students of diverse levels?’ and
then modified to ‘how do you enhance the motivation of your students, with diverse levels?’ Thus,

the pilot study substantially improved the main study to embrace the present shape.
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CHAPTER FIVE
Results and Discussion
5.1 Chapter Overview

As it is mentioned in the previous sections, the main objective of this study is to investigate
students’ perceptions, challenges and performance of EFL writing in the EDU. The data collection
and analysis went through two phases. In the first phase, the data collected through questionnaires
to distinguish the students’ perception about their writing, to identify writing challenges that the
students faced in writing, and the data collected through writing test to identify the students’ level
of writing performance were analyzed. In the second phase, data collected from interviews were
analyzed and interpreted respectively. Then the results of the questionnaires, paragraph writing
test, and interviews were analyzed and discussed together correspondingly to look at their

relationships.
5.2 Results of the Students’ Perceptions of Writing

In this section of the study, the data obtained through the first questionnaire were analyzed with
the aim of identifying students’ perceptions about writing. First, 108 students filled in the
questionnaire that contained 40 question items under six sub-categories. The sample size
constituted 23.74% of the total freshman students of the Engineering and Resource Management
Colleges of the Ethiopian Defense University /EDU/. In order to address the first research question,
about students’ perception of writing, the six sub-categories that the questionnaire encompassed
were: students’ perceptions about the importance and nature of writing, approaches to writing,
focus of writing, writing strategies, feedback provision in writing, and the English courses
(Communicative English Language Skills I and II) were analyzed. The gathered statistics were

totaled and decimals were rounded to the closest whole number.
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5.2.1 Students’ Perceptions about the Importance and Nature of Writing

Table 2: Students’ Perceptions about the Importance and Nature of Writing

Items N SDA DA UD A SA

F % F | % F | % F | % F | %

I-Leaning to write in | o5 |4 |37 |5 |46 |7 |65 |43 |398 |49 |454
English is a very

important skill for my
academic study at this
level.

2- I need to learn to write 108 | 2 1.9
in English because it
is a very important
skill for my future
education.

- - 3 2.8 |41 |38.0 |62 |574

3-Writing is a language | 1o0g | 9 |83 |25 |23.1 [25 |23.5 |34 |315 |15 |13.9
skill that requires a lot

of time to develop it.

4-Writing is an g |6 |56 |10 [93 |10 |93 |45 |41.7 |37 |343
important skill that

has to be given an
equal weight as other
language skills in
learning English.

3-Writing  is - more | yo¢ |15 1139 (33 [30.6 |17 [157 |30 |27.8 |13 | 120
difficult than other

language skills.

(N= Number of Students; F= Frequency; SDA= Strongly Disagree; DA= Disagree; UD= Undecided; A= Agree;
SA=Strongly Agree)
As it is shown in the above table, Table 02, 108 participants responded on the 5 question items that
were crafted to know students’ perceptions towards the importance and nature of learning writing
for their academic studies. For item 1, the students’ response showed that the majority of the
students (85.2% = 39.8 agree and 45.4% strongly agree) agreed that learning writing in English
could help them for their academic studies, but a few (8.3%= 4.6% disagree and 3.7% strongly
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disagree) of the students disagreed when the rest (6.5%) remained undecided. Based on the results,
it could be said that the students have good understanding about the importance and nature of

writing and its contribution for their academic studies.

In the same way, for item 2, the large number of the students (95.4% = where 38.0% agree and
57.4% are strongly agree) responded that learning to write in English would be an important skill
for their future education when few (1.9%) of the students strongly disagree and (2.8%) chosen
undecided. Therefore, taking the above facts into account, it is possible to conclude that the
majority of the students have positive perception towards the importance of learning writing for

their studies to come.

Item 3 asked whether writing is a language skill that requires a lot of time to be developed. In this
regard, the majority of the students (45.4%=31.5% agree and 13.9% strongly agree) concurred that
writing requires a lot of time to work on in order to be improved. The remaining few students
(31.4%= 23.1% disagree and 8.3% strongly disagree) responded to the contrary, when the rest
(23.5%) remained undecided. The results may imply that the majority of the students believed that
writing needed time to practice so as to produce effective piece of writing. It is also possible to
deduce from the obtained data that unneglectable number of students disagreed and remained
undecided which may show us their misunderstanding or unclear view on the role of time in learing

writing at tertiary level.

With regard to giving an equal weight to writing as given to the other language skills in learning
English (item 4), the majority of the students (76%= 41.7% agree and 34.3% strongly agree)
granted that learning writing as an important language skill, should be given equal weight like
other language skills however a few numbers of students (14.9%=9.3% disagree and 5.6% strongly
disagree) responded that writing should not be given equal weight like other language skills given
when the rest (9.3%) of the students remained undecided. The analysis may help us infer that the
students have positive perception towards the importance of giving all of the language skills equal

weight to produce a good piece of writing.

In the same table, item 5, asked the students if writing was more difficult than other language
skills. In this regard, most of the students (46.3%= 27.8% agree and 18.5% strongly agree)

answered that writing was a more difficult language skill than the other language skills. When the
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other students (39.2%= 30.8% disagree and 7.4% strongly disagree) granted that writing was not
a more difficult language skill than other language skills, when the rest (15.7%) held a neutral
position. The result showed that the students believed writing as a difficult language skill which

can challenge them in their academic studies compared to other language skills.

According to the data analysis, most students understood the importance of writing and how
significant it was to their academic achievement. They had a generally favorable view on the
importance of writing and how writing supports both their academic achievement and future
learning initiatives. This comprehension highlighted how important it was for students to improve

their writing skills for academic successes.

However, the data also showed that a sizable percentage of students were either disagreed or
undecided with specific points, such the need of time in learning writing at a tertiary level. This
uncertainty might be a result of their misunderstandings or conflicting opinions on how time
management influences their ability to write. These results pointed to the need for more precise

instructions and education on the need of regular practice and time usage for writing proficiency.

Additionally, the findings showed that in comparison to other language skills, students found
writing to be a more difficult one even if they acknowledged its significance. They also recognized
how hard it was to write well, which emphasized the need of language training. These issues might
be resolved and students' academic writing skills may be improved with equal focus on all

language skills and intensive writing assistance.
5.2.2 Results of Students’ Perceptions about Approaches to Writing

Table 3: Students’ Perceptions about Approaches to Writing

Items N SDA DA UD A SA

F % F % F % F % F %

6-Revision s | yo8 | 15 | 111 [26 [24.1 |25 |23.1 |28 |259 |17 | 157
necessary only if the

student doesn’t plan
and draft carefully.
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7-Someone can be alygg | o9 |10 |93 |6 [56 |41 [38 |50 |463
good writer through

regular practices.

8- While writing, [
should always make
a first draft of my
writing.

108 | 4 37 |6 |5.6 &8 |74 54 |50 36 | 333

9- Writing a second | 108 | 1o |93 |26 241 |29 |269 |30 |27.8 |13 |12
draft in writing may

not be important if |
feel that my writing
is good.

10-My ideas and | 108 |1 09 |6 5.6 7 165 42 | 389 |52 |48.1
thoughts  become
clearer to me as I
write and rewrite.

11-Making a final draft | 108 | 2 1.9 |6 |56 |6 [56 49 | 454 |45 417
to my writing helps
me get a good
writing product.

12-Looking at — af og |3 |78 [3 |28 |8 [74 |55 [509 |39 |36.1
writing model

before starting
writing in English
helps me write
better.

13-Writing should be | 108 | 30 |27.8 |39 |36.1 |13 |12 12 | 11.1 |14 |13
done once without
passing through
different stages.

The above table, table 03, encompassed 8 question items (item 6 - item 13) that was designed to
know students’ perception about approaches to writing. In this aspect, item 6 asked the students
whether revision was necessary only if the student didn’t plan and draft carefully. Their response

showed that majority of the students (41.6%=25.9% agree and 15.7% strongly agree) agreed that
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revision was necessary only if the student didn’t plan and draft sensibly. The other respondents
(35.2%=24.1% disagree and 11.1% strongly disagree) did not accept that revision as a necessary
writing strategy only if the students didn’t plan and draft cautiously. Then the rest, (23.1%) of the
students chosen undecided. The obtained result may help us deduce that the majority of the
students, who said revision could only be used if students didn’t plan and draft, have negative
perception about the relevance of process writing. The students who disagreed have positive views
about process writing, and they may believe that revision in writing is essential since it enables

them increase clarity, and fix if they make any mistakes.

In the same table, item 7, asked the respondents if someone could be a good writer through regular
practices. In this aspect, majority of the students (84.3%=38% agree and 46.3% strongly agree)
agreed that regular writing practice could make someone to be a good writer, but a few of them
(10.2%=9.3% disagree and 0.9% strongly disagree) responded to the contrary by discarding the
contribution of regular practices in writing development. The rest (5.6%) of them remained
undecided. The result may imply that the students have a positive believe that regular writing

practices greatly improves their ability to write well and to help them polish their pieces of writing.

The next question item, item 8, was designed to find out if the respondents made first drafts all the
time while they were writing. In this regard, the majority of the students (83.3%=50% agree and
33.3% strongly agree) concurred that they used to write first draft while they were writing, but a
few students (9.3%=5.6% agreed and 3.7% strongly disagreed) responded to the contrary, and the
rest, (7.4%) of them, chosen the undecided alternative. It is possible to infer that the students have
positive perception about the significance of writing a first draft that can enable them to put their

thoughts on paper as starting point for further development.

The next question item, item 9, was about to know whether writing a second draft might not be
important if they felt their writing was good. In this case, among the respondents, some of the
students (39.8%=27.8% agree and 12% strongly agree) believed that writing a second draft might
not be relevant if they felt they are good at writing. The others, (33.4%= 24.1% disagree and 9.3%
strongly disagree) contrarily disagreed to the item, and the remaining, (26.9%) chosen the

undecided option. The result depicted that those who disagreed have positive perception towards
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writing a second draft to be a good writer. The majority of the students who agreed with this point

have negative perception of writing a second draft.

Item 10 asked students whether their ideas and thoughts became clearer to them as they write and
rewrite. For this question item, majority of the respondents, (87%=38.9% agree and 48.1%
strongly agree) agreed that their ideas and thoughts could be clearer to them as they write and
rewrite. When a few of the students, (6.5%=5.6% disagree and 0.9% strongly disagree) disagreed,
the rest, (6.5%), favored to stay neutral. It is possible to deduce that majority of the students believe

writing and re-writing could improve their pieces of writing.

For the question item 11, that asked the respondents to know whether making a final draft to their
writing helped them get a good writing product or not, majority of the students (87.1%=45.4%
agree and 41.7% strongly agree) responded in favor of making a final draft helped them to get a
good writing product. However, the rest (7.5%=5.6% disagree and 1.9 strongly disagree) disagreed
with it the rest of them, (5.6%), preferred the undecided alterative. The result showed that the
students have positive views about writing a refined piece and how important a more polished and

unified writing is.

Item 12 asked the respondents if they were looking at a writing model before they starting writing
in English to help them write better. In favor of this item, the majority of the respondents
(87%=50.9% agree and 36.1% strongly agree) agreed that to help them write well, they were
looking at a writing model before they start writing, but a few, (5.6%=2.8% disagree and 2.8%
strongly disagree), of them held a position to the contrary. The rest, (7.4%), of the students
preferred the undecided option. It is possible to deduce that the students have positive perceptions
towards the importance of having a writing model that can offer a clear structure and framework

for them to follow, making it an essential tool for guiding the writing process.

In the above table, the last item, item 13, was about whether writing should be done once without
passing through different stages or not. For this question, some of the respondents (24.1%=11.1%
agree and 13% strongly agree) agreed that writing should be done once without passing through
different phases. To the contrary, the majority of the students (63.9%= 27.8 disagree and 36.1%
strongly disagree) disagreed, when a few (12%) of them chosen the undecided alternative. The

data may help us infer that the majority of the students who disagreed have a positive perception
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about process writing which can help them produce effective piece of writings passing through
different stages, but those few who agreed with the point have negative views towards process

writing.

According to the data obtained from table 03, students' perceptions on process writing and its
several phases were generally favorable. They appreciated the process of editing their work
because they saw it as a way to improve the clarity and to fix their mistakes. Regular writing
exercises were thought to help them become better writers by enabling them to polish and improve
their piece of writing. Students also understood the value of drafting, seeing the first draft to be an

essential first step in structuring and refining their thoughts.

However, most of the students appeared to accept that writing was an iterative process and that
revising drafts produces better outcomes. They placed great importance on producing cohesive,
well-written work that showcases their development and abilities. Moreover, students frequently
stressed on how helpful it was to have a clear writing model to direct their work. These models are
regarded as crucial frameworks that offer direction and structure, ensuring successful results.
Generally, the data indicated that the majority of students thought process writing was beneficial
and a process of planning, drafting, editing and rewriting are important to produce high-quality

piece of writing.
5.2.3 Results of Students’ Perceptions about the Focus of Writing

Table 4: Students’ Perceptions about the Focus of Writing

Items N SDA DA UD A SA

F|% | F % F % F % F %

14-In  writing, students | 108 |1 | 17. |44 |40.7 |19 [ 176 |18 |16.7 |8 |74
shouldn’t worry about
spelling and grammar until
they are sure they have
made their main points.

15-Students  should know
standard formats of good
writing to be a good writer.

108 |3 |28 |6 56 |3 |28 |61 |565 |35 (324
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16-While drafting, students
should focus on getting
their ideas on paper and
worry about spelling and
mechanics later.

108 |7 |65 |7 6.5 12 | 11.1 |55 |509 |27 |25

17-Grammar is important, but | 10e |\ g g3 |37 (343 |24 [222 |21 |194 |17 | 157
it is not as essential as the

point the writer is trying to
make.

18-1 feel that the key to good
writing is getting the

108 |3 |28 |10 |93 14 |13 52 | 48.1 |29 [269

grammar and mechanics
right.

19-During revision, students | 156 |7 |gs5 |4 |37 |5 |46 |55 |509 |37 |343
should carefully check

their writing for both
content and mechanics
problems.

20-In marking my written | joe | 1 193 |17 | 157 |19 | 17.6 |40 |37 |22 |204
work, teachers should pay

more attention to the
language  form  than
meaning.

The above table, table 04, included 7 question items (item14-item 20) that were designed to know
about the perceptions of students specifically on their focus of writing. In this respect, item 14
was considered to know whether students didn’t worry about spelling and grammar until they were
sure they had made their main points in writing. For the item, some of the participants (24.1%=
17.3% agree and 7.4% strongly agree) agreed that they didn’t bother about spelling and grammar
until they were sure they had made their main points in writing. The majority of the participants
(58.3=17.6% disagree and 40.7% strongly disagree) disagreed and the rest, (17.6%), of them
remained undecided. Since the question item was crafted in a negative form, the majority of the
respondents who disagreed have reflected positive perception more on the language use than the
form. Meanwhile, some of the respondents, who in favored spelling and grammar, had negative

perception about the language use. Based on the data, it can be inferred that the students, who
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didn’t bother about language form in making their points in writing, had positive perception
towards language use that facilitates more flexible writing to successfully convey difficult

concepts and feelings.

Item 15 was designed to know if students should know standard formats of good writing to be a
good writer. For this item, the majority of the participants, (88.9%=56.5% agree and 32.4%
strongly agree), responded that to be a good writer, knowing standard formats of good writing
would contribute to be a good writer. A few of the students, (8.4%=5.6% disagree and 2.8%
strongly disagree) disagreed however a very few of the participants (2.8%) decided to remain
undecided. Based on the finding it could be said that having standard formats would enable

students to be a good writer.

The next item, item 16, was ready to know if the students should focus on getting their ideas on
paper, and worry about spelling and mechanics later while they were drafting. In this regard, the
majority of the participants, (75.9%= 50.9% agree and 25% strongly agree), said that students
should give emphasis to getting their ideas on paper and worry about spelling and mechanics in
drafting later. Against to that, few of them, (13%= 6.5% disagree 6.5% and strongly disagree),
disagreed when the rest, (11.1%), of them endured unsure. The result showed that the students had
positive perception towards the modern approaches that aim at promoting critical thinking and
involvement while striking a balance between accuracy and flexibility however some of the
students preferred the traditional approaches in learing writing that frequently give an emphasis

on controlled practice, grammar drills, stressing precision and rule obedience.

In relation to item 17, which asked the respondents to make clear if grammar was important, but
not as essential as the point the writer was trying to make. For this item, some of the respondents
(35.1%=19.4% agree and 15.7% strongly agree) said that grammar wasn’t as important as the point
that the writer was trying to make. The majority of them, (42.6%= 34.3% disagree and 8.3%
strongly disagree) replied to the contrary when a few of them, (22.2%), preferred to stay with the
neutral alternative. From the obtained result, it is possible to deduce that the students had positive

perception for language use or for a point they make instead of the form.

Item 18 asked in order to comprehend if the participants felt that the key to good writing was

getting the grammar and mechanics correct. In response to that, most of the participants (75%=
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48.1% agree and 26.9% strongly agree) concord that getting the grammar and mechanics correct
was a crucial to good writing. Nevertheless, majority of the students support the idea, few of them,
(12.1%= 9.2% disagree and 2.8% strongly disagree) disagreed when the remaining, (22.2%),
preferred to be unbiassed. Thus, we can infer from the data that most of the students drew their
attention to the traditional or product-oriented language learning approach that emphasized the
grammar and mechanics/form/ rather than the message /use/. However very few of the

respondents, who disagreed, were in favor of the modern approach that focus on the language use.

Item 19 was designed to know whether students should carefully check their writing for both
content and mechanics problems in the time of revision or not. In this vein, the majority of the
respondents (85.2%= 50.9% agree and 34.3% strongly agree) replied in support of that they should
carefully check their writing for content and mechanics problem during revision, but only a few of
them, (10.2%=3.7% disagree and 6.5.7% strongly disagree) when the rest remined with the
undecided alternative. The result may indicate us that students check the content and the mechanics

parts of their writings in the stage of revision before they write the final draft.

As it is presented in the table, item 20 asked the participants if teachers/instructors/ should pay
more attention to the language form than meaning in marking the students’ written work. majority
of the respondents, (57.4%=37% agree and 20.4% strongly agree), granted that teachers should
pay more attention to the language form than meaning in making their writing while some of the
students, (25%=15.7% disagree and 9.3% strongly disagree) disagreed with the point. The rest,
(17.6%), preferred the undecided option. Thus, the result indicated that the students, who
disagreed, believe that teachers should give more focus on forms than the meanings in their written

works when the some of the students preferred instructors to focus on meaning.

Generally, the findings obtained from table 4 showed the presence of a significant gap in students'
views and preferences on focus of writing. Traditional, product-oriented methods that prioritize
language, accuracy, and rule obedience were preferred by many students. The students seemed to
place a high value on mechanics precision and grammatical correctness, directing students to

concentrate on these areas during the revision process before submitting their final versions.

On the other hand, other students valued contemporary, process-based approaches that encouraged

flexibility, engagement, and critical thinking. By keeping a balance between expressiveness and
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accuracy, these methods may help students successfully communicate difficult concepts and
feelings. Such approaches appeal to those who appreciate language usage because they emphasize

the significance of content instead of the form.

Thus, the overall results indicated that many students thought instructors should give grammar and
structure top priority in their comments, even if there is support that focuses on meaning. This
dichotomy emphasized the necessity of writing education that strikes a balance between the

development of grammatical precision and meaning-focused approaches.
5.2.4 Results of Students’ Perceptions about Writing Strategies

Table 5: Students’ Perceptions about Writing Strategies

Items N SDA DA UD A SA

F| % | F % F % F % F %

21- Writing - requires | o8 |7 (65 |5 |46 |4 |37 |53 [49.1 [39 |36.1
information/knowledge

about the topic to be written

22-1  should relate  my | o0 |1 109 |5 |46 |13 |12 |53 [49.1 |36 [333
background knowledge

with the topic I will write
on.

23-During writing, T should | 1o¢ |5 |46 |4 |37 |5 |46 |57 |528 |37 [343
organize information to my

writing.

24-Making an outline is one of | 1og || 14 |37 |6 |56 |56 [519 |42 |389
the good skills in writing.

25-In writing, I should always | 1o¢ | 3 128 |7 |65 |10 |93 |56 |51.9 |32 |29.6
select appropriate language

to my composition.

26-Setting goals to my writing | 1oe | 1 |09 |3 |28 |4 [37 |62 |574 |38 [352
helps me write better.

27-1t1s good if teachers provide 108 12 119 |2 1.9 9 |g3 59 546 |36 |333
me with different strategies . ' ' ' '

for generating ideas, like
brainstorming, using

76




questions, visuals, role-
plays and simulations.

28- Having discussions on how 108
to improve writing skill is a
good strategy to write
better.

- |- 10 {93 |7 |65 |50 |463 |41 |38

29-1 should write with other
students so that I can write
better.

108 {1 |09 |11 |10.2 |14 |13 51 472 |31 |28.7

30-1 should work with the
teacher during  writing

108 (2 |19 |13 |12 11 102 |53 [49.1 |29 |269

activities.

31-Reading materials — in| 100 11 |09 |4 [37 |11 ]102 |56 |51.9 |36 |333
English help me write

better.

32-Listening  to  English | oo | | |15 [ 139 [15 139 |46 |426 |32 | 296

transmissions  helps me

improve my writing ability.

The above table, table 05, comprised of 12 question items, (item21-item 32), that were designed
to insight students’ perception about the writing strategies. With regard to this, item 21 asked if
writing required information/knowledge about the topic to be written. In this case, the majority of
the participants, (85.2%=49.1% agree and 36.1% strongly agree), agreed that having
information/knowledge about the topic to be written was needed, but a few of them (11.1%=4.6%
disagree and 6.5% strongly disagree) disagreed while the rest, (3.7%), remained undecided. The
result indicates that the students have positive perception about the importance of having

background knowledge on the topic to be written.

In the same table, item 22 asked if the students should relate their background knowledge with the
topic they would write on. For this item, majority of them (82.4%= 49.1% agree and 33.3%
strongly agree) replied that with the topic they would write on, they should relate their prior
knowledge, but few of them, (5.5%=4.9% disagree and 0.9% strongly disagree), disagreed when

the remaining (12%) decided not to take any position. Thus, we can infer form the result that the
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students had positive perception towards relating prior knowledge to the topic they write on. This

may enhance confidence and the ability to structure a good piece of writing.

The next item, item 23, was about whether students should organize information to their writing.
In response to this item, the vast majority of the students (87.1%=52.8% agree and 34.3% strongly
agree) concurred that students should organize information during their writing, however, few of
the respondents, (8.3%=3.7% disagree and 4.6% strongly disagree), stood contrarily. Whereas the
remaining respondents, (4.6%), stood neutral. For item 24 that was designed to find out making an
outline was one of the good skills in writing. Most of the students, (90.8%=52.8% agree and 34.3%
strongly agree), granted that making an outline was one of the good skills in writing however, few
of the respondents, (3.7% disagree), disagreed while the rest, (5.6%), chosen the undecided option.
From the obtained results, we can deduce that the students had positive views about organizing

information and making an outline can improve their writing skill.

In the same table, for item 25, which asked if students should always select proper language to
their composition. In this regard, the majority of the participants, (81.5%= 51.9 agree and 32%
strongly agree), agreed that selecting appropriate language should always be selected to their
composition. When few of them, (9.3%= 6.5% disagree and 2.8% strongly disagree), concord
contrarily, the same percent of the respondents preferred the neutral option. The next question
item, item 26 asked the participants if setting goals to their writing helped them to write better. In
response to this item, majority of the respondents, (92.6%= 57.4% agree and 35.2% strongly
agree), agreed that setting goals to their writing assisted them write well. However, the others,
(3.7%= 2.8% disagree and 0.9% strongly disagree), stood to the contrary, and the rest, (3.7%),
remained undecided. Based on the results of the consecutive question items above, we can deduce
that the students have positive views on the strategies of setting goals and selecting appropriate
language for a composition would help them effectively convey an intended message in their

writings.

Item 27 was designed to know whether teachers/instructors provide the students with different
strategies for generating ideas like: brainstorming, using questions, visuals, role-plays and
simulations are good for them or not. The majority of the respondents, (87.9%= 54.6% agree and

33.3% strongly agree), said that teachers should provide them with different strategies for creating
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ideas. To the contrary, a few, (3.8%=1.9% disagree and 1.9% strongly disagree), disagreed when
the rest, (8.3%), of them chosen the alterative, undecided. Thus, it is possible to infer that the
students thought their instructors should use different strategies: brainstorming helps students
generate ideas and organize thoughts before writing, using questions encourages critical thinking
and guides students to explore different perspectives, visuals stimulate creativity and provide
concrete references for writing tasks, role-plays and simulations engage students actively, fostering

their understanding and accurate expression in writing.

In item 28, the students were asked whether having discussions on how to improve writing skill
was a good strategy to write better or not. In this case, most of the participants, (84.3%=46.3 agree
and 38% strongly agree), said that engaging discussions on how to improve writing was a good
strategy to write better. But a few of them, (9.3% disagree), disagreed when the rest, (6.5%),
preferred to remain undecided. In a similar manner, item 29 asked if the respondents should have
written with other students so that they could write better. For this item, the majority of the
students, (75.9%=47.2% agree and 28.7% strongly agree), stated that they should write with other
students so as to write well. A few of them, (11.1%=10.2% disagree and 0.9% strongly disagree),
contrarily responded while the rest of the respondents, (13%), preferred to stay undecided. The
results may indicate that the students had positive views on having discussion and writing with
other students could improve their writing that can foster collaborative writing, critical thinking

and peer feedback for better revisions.

The next item, item 30, was crafted in order to know if the students should have worked with their
teachers during wringing activities. In this regard, majority of the students, (76%=49.1% agree and
29.8% strongly agree), said that they should have worked with their instructors during writing
activities, but some of the participants, (13.9%=12% disagree and 1.9% strongly disagree),
responded to the contrary however, the rest, (10.2%), have chosen to be neutral. It is possible to
assume that the students seemed to have been aware of working with English language instructors
during writing practices would enable them to get personalized feedback, structured learning, and

motivation from their teacher that can significantly contribute to their writing skill development.

As it is presented in the table, item 31 asked the participants if reading materials in English help
them write better. In this respect, majority of the respondents, (85.2%=51.9% agree and 33.3%
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strongly agree), granted that reading materials can help them write better while a few of the
students, (4.6%=3.7% disagree and 0.9% strongly disagree), disagreed with the point. The rest,
(10.2%), preferred the undecided option. Thus, the result may indicate that the students assumed
that reading different materials could enhance their capacity for clear, efficient thinking and

comprehend various points of views.

The last item in the above table, item 32 was about whether listening to English transmissions
helps them improve their writing skill or not. In this regard, most of the participants,
(72.2%=42.6% agree and 29.6% strongly agree), concord that reading materials could help them
write better when a few of the students, (13.9%=disagree), disagreed with the point. The rest,
(13.9%), remained to be neutral. Based on the results, it could be deduced that the students had
positive perception towards the contribution of listening to English broadcasts to enhance their

writing ability.

To sum up the findings in table 05, the result shows students’ perception about writing strategy
use. The students believe that prior knowledge of a subject is essential to write well. They might
be aware that relating past knowledge to the subject increases self-assurance and improves one's
capacity to compose logical, orderly works. In addition to that, the students understand the benefits
of using outlines and information organization techniques to enhance their writing. In order to
effectively communicate their intended meanings in their works, they also think that goal-setting

and language selection are essential.

According to the results, students value a variety of instructional techniques that enhance their
writing abilities, including role-plays, brainstorming sessions, questions, visual aids, and
simulations. These techniques encourage the production of ideas, critical thinking, creativity,
involvement, and precise expression. Moreover, discussions and writing with peers are examples
of collaborative approaches that are seen to be helpful for enhancing writing since the approaches
provide the students with feedback and allow for the exchange of viewpoints. Students also think
that reading materials and listening to English broadcasts improve their writing skills, and they

appreciate instructors' personalized criticism.
5.2.5 Results of Students’ Perceptions about Feedback Provision
Table 6: Students’ Perceptions about Feedback Provision
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N SDA DA UD A SA

Items

33- Getting comments and | 1o¢ |5 |19 |3 |28 |13 |12 |57 |52.8|33 |306
corrections from peers

helps me write better.

34- Getting comments and | 100 | |_ |5 |19 |9 |83 |57 52840 |37
corrections from

teachers helps me write
better.

35- Making self-evaluation | 15e |3 |58 |8 |74 |5 |46 |50 |463 |42 |389
helps me improve my

writing so [ correct
writing errors myself.

In the above table, Table 06, 3 items (times 33-35) were designed to know about students’
perceptions towards feedback provision. Among the question items, item 33 was mainly designed
if receiving comments from peers supported them write better. In this regard, the majority of the
respondents, (83.4%=52.8 agree and 30.6% strongly agree), reported that peers feedback could
help them improve their writing. A very small number of the students, (4.7%=2.8% disagree and
1.9% strongly disagree), disagreed when the rest of the students, (12%), preferred the undecided
alternative. In a similar manner, for item 34, majority of the students, (89.8%=52.8 agree and 37%
strongly agree), reported that English instructors’ comments and corrections could help them
develop to write well. A very small number of the students, (1.9%= disagree), disagreed when the
rest of the students, (8.3%), preferred the undecided alternative. Thus, it is possible to infer that
the students have positive outlook on peers and instructors feedbacks that are essential for a good
writing. As students gain the ability to accept constructive criticism, it promotes critical thinking

and collaborative learning to improve their writing abilities.

Item 35, which asked if making self-evaluation helped students improve their writing and then
made corrections of writing errors by themselves. For this item, majority of the them, (85.2%=46.3
agree and 38.9% strongly agree), stated that self-evaluation helped them improve their writing.

Contrarily, few of the respondents, (10.2%=7.4% disagree and 2.8% strongly disagree), disagreed
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when a small number of the participants, (4.6%), remained neutral. The results indicate that the
students might have been aware that self-evaluation enabled them to assess their own works

critically, highlighting both their strengths and opportunities for successful writing abilities.

To conclude, in relation to feedback provisions, the findings indicate that students see peer and
English instructors’ feedback favorably believe that it is crucial to improving their writing. They
also think that they would become better writers as a result of accepting constructive criticism,
which encourages critical thinking and collaborative learning. The findings also imply that
students understand the importance of evaluating themselves while evaluating their own work may
pinpoint their areas of strength and progress in doing writing exercises, which can help them
become more proficient writers.

5.2.6 Results of Students’ Perceptions about the English Courses (Communicative English
Language Skills I and II)

Table 7: Students’ Perceptions about the English Courses

Items N SDA DA UD A SA

F| % | F| % |F| % | F| % | F| %

36-1 only write in English | y5e | 76 | 259 (38 [352 (13 |12 |18 | 16.7 | 11 | 102
during the English

classes.
37-The English- courses | 1og |3 |78 |5 |46 |7 |65 |58 53735 |324
are useful for my
academic study.
38-1 feel that I learn a lot
from the English

108 |7 |65 |14 |13 12 | 11.1 | 47 | 43.5 |28 | 25.9

language writing
classes.

39-The English course
modules help me write
better.

40-The  English  courses | 150 15 |19 |5 |46 |7 |65 [55509 |39 |36.1
are challenging to

108 (4 |37 |5 |46 |15 139 |62 |574 |22 |204

improve my writing
skill.
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The last category focuses on students’ perception about the current English courses that first-year
students take as common courses. To address this question, five question items, (item 36-40), were
designed. The data analyzed in item 36 indicated that some of the students, (26.9%=16.7% agree
and 10.2% strongly agree), only write in English during the English classes however the majority
of them, (61.1%=35.2% disagree and 25.9% strongly disagree) disagreed. The remaining of them,
(12%), chosen the neutral alternative. This may indicate that most of the students, who disagreed,
have positive view not to be limited only in English classrooms for writing, but to write outside

English classrooms as well.

In the same table, item 37 was designed if the English courses were useful for their academic
studies. For this item, majority of the students, (86.1%= 53.7% agree and 32.4% strongly agree),
said that the aforementioned English courses were valuable for their academic studies. A few of
the students, (7.4%=4.6% disagree and 2.8% strongly disagree), disagreed when the remaining,
(6.5%), remained with impartial alternative. It is possible to conclude that the students think the

English courses are helpful for their academic studies.

The next item, item 38, was crafted to find out whether the students felt that they learnt a lot from
the English language writing classes or not. In this regard, majority of the respondents, (69.4%=
43.5% agree and 25.9% strongly agree), reflected that they leant a lot from the English language
writing classes. The others, (19.5%=13% disagree and 6.5% strongly disagree), stood contrarily
and the rest of them, (11.1%), remained undecided. The result may indicate that the students learnt

a lot in English language writing classes.

Item 39 asked the students if the English course modules helped them write better. For this item,
majority of the students, (77.8%=57.4% agree and 20.4% strongly agree), concurred that the
course modules helped them to write better, and the others, (8.3%=4.6% disagree and 3.7%
strongly disagree), disagreed. However, the remaining, (13.9%), preferred the undecided option.
Thus, we can deduct from the results that the students have positive perceptions about the English

course modules and also think that the modules are helpful to develop their writing skill.

The last item of the questionnaire, item 40, was crafted to know about if the English courses were
challenging for them to improve their writing skill. In this case, majority of the students (87%=

50.9% agree and 36.1% strongly agree), agreed that the courses were challenging for them when
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the other respondents, (6.9%=4.6% disagree and 1.9% strongly disagree), contrarily preferred and
the rest students, (6.5%), remained undecided. The result indicated that most of the students, who

agreed with the point, assumed the English courses were difficult to them.

To summarize, writing outside of English classrooms was seen favorably by many students,
indicating a desire for writing outside of formal settings. This indicates their flexible method of
enhancing their writing abilities. According to the results, most of the students think that taking
the English courses can help them for their academic development. This suggests an understanding
of the respondents how these courses are useful to be successful in their academic studies. In the
same vein, a large portion of students stated that they had learned a great deal in English courses,
highlighting how well the courses can improve writing skill. However, many students found
English courses are difficult for them. This emphasizes the necessity of addressing the degrees of
difficulty and investigating methods to make the courses more approachable and interesting for
the students. According to the general findings, the large majority of students, 97.2%, have positive

perception of writing.

This greatly positive response indicates that writing is viewed as a positive and interesting skill by
the majority of the students. Out of 108 respondents, 105 had positive perception about writing
skill and only 3 out of 108 students had negative perception toward writing. This minority shows
that even while the majority of students see writing favorably, some may still find it difficult or
uninteresting. The following bar chart indicates the overall results of students’ perceptions about

writing as positive and negative perceptions.
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Figure 2: Students’ Perceptions of Writing
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Almost the students’ unanimity, 97.2%, positive perception of writing may be the result of
students' recognition of the value of writing for both academic and professional growth. These
results highlight how crucial it is to preserve and improve the elements that support students'
positive attitudes. It is as important to address the minority, 2.8%, that has negative views. For
further understanding, the following table shows the students’ perception per categories listed in

the first questionnaire.

Table 8: Descriptive Statistics of Students’ Perceptions per Categories

Categories N Mean
1 | Students’ perceptions about the importance and nature of | 108 3.7926

writing
2 | Students’ perceptions about Approaches to writing 108 3.7558
3 | Students’ perceptions about Focus of writing 108 3.2976
4 | Students’ perceptions about Writing strategies 108 4.0656
5 | Students’ perceptions about Feedback provision 108 4.1451
6 | Students’ perceptions about English courses 108 3.4056

Grand Mean 108 3.7437
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The descriptive statistics of students' perceptions in six categories in relation to writing are
displayed in the above table. The average degree of weight that students give to each factor is
shown by the mean scores for each category. The category "Students' perceptions about Feedback
provision" had the highest mean score (Mean = 4.1451), indicating that students place a high
emphasis on feedback when writing. "Students' perceptions about Writing strategies" (Mean =
4.0656) comes in second, suggesting that students understand the value of using efficient writing
techniques. However, "Students' perceptions about Focus of writing" has the lowest mean score
(Mean = 3.2976), suggesting that students might not place as much emphasis on the main idea or
focus of their writing as they do on other factors. Generally, the students' perception about writing

is positive, as seen by the overall mean score of 3.7437 across all categories.

The findings show that although most students believe that writing and the skills that go along
with it are essential, there is variation in how they rank the various steps in the writing process.
The high ratings for writing strategies and feedback provisions imply that students are especially
conscious of the need for direction and methodical techniques to enhance their writing. The
comparatively low writing focus score, however, might point to a lack of appreciation or
comprehension of the need of preserving a distinct and steady focus in one's work. This knowledge
might be helpful to instructors who want to create writing lessons that are more successful by
highlighting areas in which students might want additional assistance or motivation. All things
considered, the data offers a helpful overview of the students’ perceptions that may guide
curriculum creation and instructional practices to better suit the requirements of students and

improve their writing abilities.

Specific interventions, such tailored assistance or writing courses, might help in changing the
negative perception. Generally, the findings indicate to a solid basis for future writing skill
development. Additionally, to determine whether female and male students' perceptions towards
writing differed from one another, descriptive group statistics were calculated as it is shown in the

following table.
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Table 9: Descriptive Group Statistics of Male and Female Students’ Perceptions of Writing

Group Statistics

Gender | N Mean Std. Deviation Std. Error Mean
Fo|o
Perceptions | Female | 18 | 167 |3.7340 | 0.38442 0.09061
of Writing |yl |90 | 833 [3.7456 | 033775 0.03560

The data highlights the distribution, averages, and variability of how men and women see writing.
The sample is composed of 16.7% of females (N = 18) and 83.3% males (N = 90). Both groups
had comparable mean of perceptions of writing, with females reporting a mean of 3.7340 and
males reporting a mean of 3.7456, despite the uneven representation. This little variation implies
that gender has little effect on these perceptions. In addition, the range of scores around the mean
is represented by the standard deviation (SD). The SD for females is 0.38442, but the SD for males
is 0.33775, which is somewhat lower. Low variability is shown by both results, suggesting that

perceptions within each group are consistent.

The accuracy of the sample mean, as a population mean estimate is revealed by the standard error
of the mean (SEM). Because of their smaller sample size, females had a larger SEM (0.09061)
than males (0.03560). This implies that extra caution should be used when inferring female

perceptions to the wider population.

These results suggest that although perceptions on writing are consistent between the gender, the
strength of their representation is limited by the lesser number of women in the sample. In order
to improve the generalizability and dependability of gender-based comparisons, future studies
should strive for balanced samples. In order to determine if there is a significant difference between

the two groups, a statistical test of an independent t-test is used.
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Table 10: Independent Samples t-test for Female and Male students’ Perceptions of Writing

Levene’s Test | t-test for Equality of Means
for Equality
of Variances
Percepti F Sig. | T Df Sig. Mean Std. 95%  Confidence
ons of (2- Difference | Error Interval of the
Writing tailed) Differen | Difference
ce Lower Upper
Equal 0.161 | 0.686 | -0.130 | 106 0.896 | -0.01165 | 0.08925 | -0.18859 | 0.16530
variances
assumed
Equal -0.120 | 22.552 | 0.906 | -0.01165 | 0.09735 | -0.21326 | 0.18996
variances
not
assumed

Results of an independent samples t-test comparing the perceptions of female and male students
on writing are included in the data. The assumption of equal variances for the t-test is confirmed
by Levene's test for equality of variances, which shows no significant difference in variances (F =
0.161, Sig. = 0.686). With 106 degrees of freedom, the t-test results for the assumed equal
variances reveal a p-value of 0.896 and a t-value of -0.130. Similarly, the t-value is -0.120 with
22.552 degrees of freedom and a p-value of 0.906 when equal variances are not assumed. There is
no statistically significant difference in how female and male students view writing, since both p-

values are well over the significance level (e.g., 0.05).

Assuming equal variances, the mean difference between the two groups is -0.01165, with a
standard error of 0.08925. The absence of significant differences is further supported by the
difference's 95% CI, which runs from -0.18859 to 0.16530. The mean difference and confidence
intervals are equally small when variances are not considered. The conclusion of these findings is
that students' views of writing are not much influenced by gender. Students of both sexes show

very similar views, suggesting that writing is seen similarly regardless of gender.

Given the negligible results, researchers and educators may choose to spend more attention on

studies or treatments that address other aspects of writing perceptions, such as individual ability,
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past experiences, or teaching strategies, rather than gender disparities. The absence of variation
further raises the possibility that the educational setting is effectively promoting gender-neutral
views of writing proficiency. This could show that any possible gender biases in writing teaching
or evaluation have been lessened. However, it is important to highlight the sample's unbalanced
gender distribution (16.7% female, 83.3% male). The lesser number of women in the sample may
restrict more extensive generalizations, even though the results are still statistically sound. More

balanced gender representation in future research might be beneficial.

The data's accuracy and reliability are demonstrated by the low standard error values and tight
confidence ranges. However, rather than revealing new perceptions on how students view writing,
these findings mainly emphasize the lack of gender-based distinctions. Thus, the results show that
students' perceptions of writing are not significantly influenced by gender, encouraging equality

between female and male groups in terms of the perceived value or significance of writing abilities.
5.3 Results of Students’ Writing Challenges

The purpose of this section of the study was to identify students writing challenges by analyzing
the data collected from the second questionnaire. First, 108 first-year students of Engineering and
Resource Management Colleges at the Ethiopian Defense University (EDU) completed the second
questionnaire with 26 question items under three subcategories. The three subcategories, included
students' linguistic challenges of writing, psychological challenges of writing and cognitive
challenges of writing, were examined to answer the second research question, ‘What are the main
writing challenges that the freshman students face in the course Communicative English I and
Communicative English I1?” The following table is mainly about the students’ linguistic challenges

of writing.
5.3.1 Results of Students’ Linguistic Challenges of Writing

Table 11: Students’ Linguistic Challenges of Writing

[tems N SDA DA UD A SA

F| % | F % F % F % F %

&9




1-I frequently find it difficult
to write using correct

108 |7 |65 |24 |222 |24 222 |30 |[278 |23 |213

grammar.

2-1 have trouble keeping the | 1o | ¢ |56 |24 (222 |23 (213 |32 |296 |23 |213
verb tense constant in my

writing.

3-Ifind it difficult to arrange | 1o | 5 | 46 |25 |23.1 |16 | 14.8 |36 |33.3 |26 |24.1
my thoughts into a coherent

structure in my writing.

4-Thave problem with correct | 1ne | 4 |37 |22 (204 |11 | 102 |46 |42.6 |25 |23.1
use of punctuation and

capitalization in  my
writing.

>-It is challenging forme to\ g6 13 158 |16 | 14.8 |15 [13.9 |47 |43.6 |27 |25
select the appropriate words

to convey my ideas
effectively.

6-1 frequently struggle to| 1o |5 |46 |17 |157 |12 |11.1 |52 [48.1 |22 |204
maintain the precise tone

and style needed for various
kinds of writing.

7-loften have trouble towrite | e | 7 | 65 |25 (231 |12 [ 11.1 |35 |32.4 |29 |26.9
sentences that are clear and

succinct.

8-I struggle with using | 19 |3 |58 |19 [176 |8 |74 |52 |481 |26 |24.1
appropriate transitional

words to connect ideas
within my writing.

The above table, table 11, is mainly about students’ linguistic challenges in writing. It encompasses
8 question items (iteml-item 8) that were designed to insight students’ linguistic challenges of
writing. With regard to this, item 1 asked if the students often found using accurate grammar was
difficult to write. In this case, the majority of the participants, (49.1%=27.8% agree and 21.3%
strongly agree), agreed with the statement that writing with appropriate grammar was challenging
for them, but the others, (27.8%= 22.2% disagree and 5.6% strongly disagree) disagreed while the

rest, (21.3%), remained undecided. From the results, it is possible to deduce that writing with
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correct grammar is a challenging linguistic problem that most of the students face to produce a

good piece of writing.

The next item, item 2, was crafted in order to know if the students have trouble in keeping the verb
tense continuously in their writing. In this regard, majority of the students, (50.9%=29.6% agree
and 21.3% strongly agree) said that they have problem of keeping the verb tenses constant during
writing, but some of the participants, (27.8%=22.2% disagree and 5.6% strongly disagree),
responded to the contrary however the rest, (21.3%), have chosen to be neutral. It is possible to

assume that the most of the students have a trouble of writing in keeping verb tenses constant.

Item 3, asked if the students found difficulty to arrange their ideas into a coherent structure in
writing. For this item, majority of the students, (57.4%=33.3 agree and 24.1% strongly agree),
stated that organizing their thoughts in coherent structure was challenging for them to write.
Contrarily, some of the respondents (27.7%=23.1% disagree and 4.6% strongly disagree)
disagreed when a small number of the participants, (14.8%), chosen the neutral option. The results

indicate that the students have difficulty of arranging their thoughts coherently in writing.

In relation to item 4, asked the respondents to make clear if they had problem with correct use of
punctuation and capitalization in writing. For this question item, majority of the respondents,
(65.7%=42.6% agree and 23.1% strongly agree), said that in their writing, use of appropriate
punctuation and capitalization was a problem for them. Some of them, (24.1%= 20.4% disagree
and 3.4% strongly disagree) replied to the contrary when a few of them, (10.2%), preferred to stay
with the neutral alternative. From the obtained result, it is possible to deduce that the students have

problem with correct use of mechanics in writing.

The next question item, item 5, was about to know whether students had challenges with
appropriate use of words to transfer their ideas effectively. In this case, among the respondents,
the majority of them, (68.6%= 43.6% agree and 25% strongly agree) stated that proper use of
words was a problem for them to convey their ideas effectively. The others, (17.6%= 14.8%
disagree and 2.8% strongly disagree), disagreed to the statement, and the remaining, (10.2%),
chosen the undecided option. The result may show that the students have a problem of transferring

ideas efficiently with correct use of words.
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Item 6 asked students whether they frequently struggle to keep the accurate tone and style needed
for many kinds of writing or not. For this question item, majority of the respondents,
(68.5%=48.1% agree and 20.4% strongly agree) agreed that they often struggle to maintain correct
tone and style for different kinds of writing. When some of them, (20.3%=15.7% disagree and
4.6% strongly disagree), disagreed, the rest, (11.1%), favored to neutral alternative. It is possible

to deduce that the students have problem of keeping correct tone and style in various types writing.

In the same table, item 7, the students were asked if they had regular problem to write sentences
clearly and succinctly. In this respect, majority of the respondents (59.3%=32.4% agree and 26.9%
strongly agree) granted that they had a trouble to write clear and concise sentences. The rest,
(11.1%), chosen the neutral option. Similarly, for item 8, most of the students, (72.2% = 48.1 agree
and 24.1% strongly agree), stated that they struggled in using appropriate transitional words to
connect ideas within their writing. The rest, (20.4%=17.6% disagree and 2.8% strongly disagree),
disagreed, and (7.4%) of them remained neutral. These data may help us deduce as students have
problem of writing with clear and succinct sentences, and with appropriate connective words that

link their ideas together within their writing.

To summarize, in the process of improving writing development, the students have faced
difficulties that should be overcome. Consistent verb tenses, proper grammatical usage, and
cohesive thought organization are among the primary problems. These difficulties affect their
capacity to write well-organized and refined works. Which indicate lack of fundamental language
skills. Other problems are also derived from mechanics and word choice, as students frequently
struggle to use proper punctuation and capitalization. These limitations affect their capacity to
express their ideas precisely and concisely. This emphasizes the necessity of targeted training in

fundamental writing.

The problem to consistently use the appropriate tone and style across many writing types is another
problem. The students find it difficult to modify their writing to fit the readers, which can reduce
their communicative ability. Last but not least, students are struggling with creating concise, clear
sentences and connecting their thoughts using connective words. These results may point to the
urgent need for integrated approaches that are specifically designed to address these challenges in

order to enhance grammar, structure, and style in writing.
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5.3.2 Results of Students’ Psychological Challenges of Writing

Table 12: Students’ Psychological Challenges of Writing

[tems

N

SDA

DA

UD

SA

%

%

%

%

%

9-1 frequently worry about the
quality of my writing.

108

2.8

10

9.3

10

9.3

70

64.8

15

13.9

10-1 often get writer's block,
which makes it challenging
to begin or finish my
writing.

108

2.8

19

17.6

17

15.7

50

46.3

19

17.6

11-I have trouble maintaining
my motivation in extended
writing sessions.

108

7.4

15

13.9

16

14.8

43

39.8

26

24.1

12-1 frequently worry about
what other people may
think of or assess my
writing.

108

8.3

23

21.3

12

11.1

48

44.4

16

14.8

13-I find it hard to control my
stress when it comes to
writing  deadlines and
expectations.

108

10

9.3

21

19.4

16

14.8

38

35.2

23

21.3

14-1 have
regarding  my
skills.

self-doubt
writing

108

12

11.1

14

13

16

14.8

48

44.4

18

16.7

15-1 have trouble staying
confident in my work even
after getting criticism on
my writing

108

14

13

19

17.6

15

13.9

42

38.9

18

16.7

16-1 frequently feel nervus by
the complexity of the
writing tasks I have to
complete.

108

13

12

24

22.2

14

13

42

38.9

15

13.9

17-1 struggle with balancing
my writing development
with other personal or
organizational obligations.

108

5.6

14

13

17

15.7

48

44.4

23

21.3
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18- get frustrated alot when | g6 | 6 |56 |14 [13 [17 | 157 |49 |454 |22 |204
my writing does not much

my goals or expectations.

The above table, table 12, comprises 10 question items (item 09-item 18) that were designed to
know mainly about students’ psychological challenges of writing. Then, item 09 was about if the
students frequently worried about the quality of their writing. In this regard, the majority of the
participants, (78.7%=64.8% agree and 13.9% strongly agree), agreed that they were frequently
worried about the quality of their writing, but few of them, (12.1%= 9.3 % disagree and 2.8%
strongly disagree), disagreed while the rest, (9.3%), remained undecided. The results may indicate

that the students were regularly concerned with the quality of their writing.

As it is presented in the table, item 10 asked the students whether they often get writer's block,
which makes their writing challenging to begin or finish. In this respect, majority of the
respondents, (63.9%=46.3% agree and 17.6% strongly agree), granted that they were regularly
encountered writer’s block which challenged them to begin or finish in their writing while some
of the students, (20.4%=17.6% disagree and 2.8% strongly disagree), disagreed with the point.
The rest, (15.7%), favored the undecided option. Thus, the results may show us that writer’s block
is a common problem they face in writing. Writer’s block may occur when a writer lacks creativity
or unable to generate new works. It might be stress, lack of motivation, self-doubt, or external

pressure that makes it hard for the writers to keep on a piece of writing from start to last.

For item 11, majority of the students, (63.9% - 39.8% agree and 24.1% strongly agree), stated that
they had trouble maintaining their motivation in lengthy writing sessions. The rest, (21.3%=13.9%
disagree and 7.4% strongly disagree), disagreed, and (14.8%) of them remained neutral. Similarly,
for question item 12, most of the students, (59.2%= 44.4% agree and 14.8% strongly agree),
concord that they were frequently worried about what other people think of or evaluate their
writing. Contrarily, some of the respondents, (29.6= 21.3% disagree and 8.3% strongly disagree)
disagreed, when the remaining respondents, (11.1%), chosen to be neutral. The obtained results
may help us deduce as students have problem of keeping their motivation in lengthy writing classes

and frequently worry to receive criticism of others.
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In the same table, item 13, asked the students if they found hard to control their stress about writing
deadlines and expectations. In this respect, most of the students, (56.5%= 35.2% agree and 21.3%
strongly agree), replied that they found it difficult to control their anxiety in the case of writing
deadlines and expectations. Some of students, (28.7%= 19.4% disagree and 9.3% strongly
disagree), granted that they do not worry about writing deadlines and expectations at all. The
remaining, (15.7%), chosen a neutral position. The results may show us that the students fail to

manage their stress worrying about the writing deadlines and expectations of others people.

Item 14 was about whether students had self-doubt regarding their writing skills. When majority
of the students, (61.1%=44.4% agree and 16.7% strongly agree), agreed that they had uncertainty
about their writing abilities, some of the respondents, 24.1%=13.9% disagree and 7.4 strongly
disagree), had no any self-doubt regarding their writing skills. Few of the students, (14.8%),
preferred to stay undecided. Based on these findings, it could be possible to say that students have
self-doubt which can hinder the flow of ideas and creativity, by making it challenging to develop
a composition. It recurrently results in excessive self-criticism, which can make one feel insecure

and reluctant to share her/his work.

In the same table, item 15 was used to ask students if they had problem of staying confident in
their work even after getting criticism on their writing. The majority of students, (55.6%= 38.9%
agree and 16.7% strongly agree), responded as they faced a challenge to stay confident in their
writing even after getting criticism. Similarly, for question item 16, majority of the students,
(65.7%= 44.4% agree and 21.3% strongly agree), concord that they frequently felt nervus by the
complexity of the writing tasks they had to complete. These findings may indicate that when it
comes to writing assignments, students may have difficulties with self-efficacy and emotional
control. Their confidence seems to be weakened by criticism, which may influence their desire to
make improvements. Moreover, anxiety may be exacerbated by the perceived difficulty of writing
assignments, which might weaken their motivation and performance. Therefore, in order to
overcome these obstacles and lessen stress, it may be necessary to give constructive criticism,

provide precise work instructions, and create a positive learning atmosphere.

Item 17, asked students if they struggled with balancing their writing development with other

personal or organizational obligations. In response to the question, most the students, (65.7%=
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44.4% agree and 21.3% strongly agree), agreed, and (18.6 % = 13% disagree and 5.6% strongly
disagree), said that they had no problem of balancing their writing development efforts with other
personal and organization responsibilities, however, the rest, (15.7%), chosen the undecided
alternative. These results seem to show us that time management and contradictory priorities may
prevent students from completely committing to developing their writing abilities when they face
difficulties to keep a balance between their writing development and organizational or personal
responsibilities. Their academic performance might be affected as a result of this difficulty as it
may cause them to practice insufficiently, and become less focused. For students to successfully
manage their duties while placing a high priority on skill development, institutions may need to

offer resources, flexible deadlines, and focused writing assistance.

In the same table, the last question item, item 18, was designed to know whether they got frustrated
a lot when their writing did not much their goals or expectations. In this regard, majority of the
students, (65.8%=45.4% agree and 20.4% strongly agree), said that they were frustrated much
when their writing mismatch their goals and expectations however, some of the participants,
(18.6%=13% disagree and 5.6% strongly disagree), responded to the contrary. The rest, (15.7%),
preferred to be neutral. It is possible to infer that the mismatch between students' current writing
skill and the intended results when they regularly feel frustrated and when their writing lacks
objectives or expectations. Their motivation may be lessened by this felling, which might result in
detachment and a lack of confidence in their own writing skills. In order to help students set
reasonable objectives and efficiently monitor their progress, instructors may offer them

customized feedback, clear, achievable tasks, and self-assessment techniques.

Therefore, taking the above results into account, it is possible to conclude that most of the students
frequently experience writer's block which is frequently caused by a lack of creativity, self-doubt,
stress, or outside influences. The students find it challenging to come up with ideas and maintain
writing flow because of these issues. In addition to that, students often worry about the ability of
their writing, and are afraid of being criticized by others. Their involvement and efficiency may
be hampered by this concern, which might demotivate students during prolonged writing

assignments.
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One of the biggest challenges that the students face is managing the stress brought on by tight

deadlines and high expectations. Students' capacity to concentrate and generate high-quality work

under time limits is adversely affected by these conditions. Moreover, the impact of self-doubt is

the other challenge that students encounter. Excessive self-criticism is a result of self-doubt, which

inhibits creativity and idea production. Students' confidence in their writing is hampered by this

nervousness, which also deters them from sharing their work to others for comment. Consequently,

the students frequently become frustrated and lose interest and confidence when they are given

writing assignments that lack clear objectives. These problems may be addressed with the support

of continuous follow-up, realistic goals, and personalized feedback, creating a more productive

and a good learning environment.
5.3.2 Results of Students’ Cognitive Challenges of Writing

Table 13: Students’ Cognitive Challenges of Writing

Items N SDA DA UD

SA

F| % | F % F %

%

%

19- I often find it difficult to
put my ideas in order

108 |1 09 |28 |259 |19 |17.6

before  beginning a
writing.

44

40.7

16

14.8

20- T have a problem of | yog | 4 37 |26 |241 |11 | 102
generating relevant and

coherent ideas for writing.

48

44.4

19

17.6

21- I struggle  with | g |5 |19 |26 | 241 |14 |13
maintaining a consistent

focus on writing.

44

40.7

22

204

22- 1 have a problem to keep 108 14 137 |24 1222 110 |93
a paragraph flow naturally ' '

from one sentence to the
next.

54

50

16

14.8

23- It's difficult to create a
strong and understandable

108 |6 |5.6 |27 |25 17 | 15.7

topic for my paragraph

35

324

23

21.3

24- 1 often face difficulty in
balancing  detail and

108 |6 |56 |20 | 183 |12 |11.1

43

39.8

27

25
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conciseness within a
paragraph

25- Its difficult tomake sure | g | s | 46 |20 | 185 |15 |13.9 |44 |407 |24 |222
that every sentence in my

paragraph contributes
meaningfully to the main
idea.

26- 1 find it difficult to
improve the clarity of my
paragraph.

108 |7 |65 |13 |12 19 | 17.6 (47 |435 |22 |204

The last table is manly about students’ cognitive challenges of writing. In order to know the
cognitive challenges students faced in writing, eight question items, (item 19-26), were crafted. In
this regard, item 19 indicated that majority of the students, (55.5%=40.7% agree and 14.8%
strongly agree), they often found it difficult to put their ideas in order before beginning a writing
however the some of them, (26.8%= 25.9% disagree and 0.9% strongly disagree), disagreed. The
rest of them, (17.4%), preferred the neutral alternative. Thus, the result may indicate that most of

the students have a problem to logically put their ideas in mind before they start writing.

The next item, item 20, was constructed so as to know if the students had a problem of generating
applicable and coherent thoughts for writing. In this aspect, majority of the students, (62%=44.4%
agree and 17.6% strongly agree), responded that they had a problem of producing relevant and
coherent ideas for writing, however some of the participants, (27.8%=24.1% disagree and 3.7%
strongly disagree), disagreed. The rest, (10.2%), held a neutral option. The results show that
students' writing process was hampered by their inability to generate pertinent and coherent
thoughts. This emphasizes the necessity of focused treatments to improve their capacity for critical

thought and idea production.

Item 21, asked students whether they struggled with keeping a consistent focus in writing. For this
item, most of the students, (61.1%=40.7 agree and 20.4% strongly agree), stated that maintaining
their focus on writing was challenging for them. To the contrary, some of the respondents,
(26%=24.1% disagree and 1.9% strongly disagree), disagreed. The rest of respondents, (13%),

chosen the undecided alternative. The results may indicate that the students had difficulty of
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maintaining concentration, which had an impact on the consistency and ability of their writing.
Strategies to enhance focus throughout the writing process might be necessary to address this

problem.

The next item, item 22, asked the participants to make clear if they had problem to keep a paragraph
flow naturally from one sentence to the next. For this question item, majority of the respondents,
(64.8%=50% agree and 14.8% strongly agree), said that keeping a paragraph flow logically from
one sentence to the next was a problem for them. Some of them, (25.9%= 22.2% disagree and
3.7% strongly disagree), answered to the contrary whereas few of the students, (9.3%), favored the
neutral alternative. From the results, it is possible to infer that the students had problem with
maintaining a paragraph flow naturally from one sentence to the next, which breaks the cohesion
of paragraphs. This may emphasize the necessity of targeted instruction in coherent writing

strategies and logical sequencing.

Item 23, was about if students had difficulties with creating a strong and understandable topic for
their paragraph. In this case, the majority of the respondents, (53.7%= 32.4% agree and 21.3%
strongly agree) stated that producing a strong and understandable topic for their writing was
challenging for them. The others, (30.6%= 25% disagree and 5.6% strongly disagree), disagreed,
and the remaining, (15.7%), chosen the undecided alternative. The results may indicate that the
students have trouble to create interesting and distinct ideas, which might make it difficult for their
writing to flow naturally. This may highlight the necessity of teaching topic development and
brainstorming techniques. Giving them instruction on how to choose and focus their thoughts

might boost their confidence and writing competence.

Item 24 asked students whether they often face difficulty in balancing detail and conciseness
within a paragraph or not. For this question item, majority of the respondents, (64.8%=39.8% agree
and 25% strongly agree), concord that they often struggle to balance detail and conciseness within
a paragraph. When the others, (23.9%=18.3% disagree and 5.6% strongly disagree), disagreed, the
rest, (11.1%), favored to neutral option. The findings may indicate that the students have problem
of balancing detail and conciseness in their writing. To address these problems, it might be
necessary to offer training to students on how to comprise important details and succinct

information in writing.
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For item 25, majority of the respondents, (62.9%=40.7% agree and 22.2% strongly agree), granted
that they had a trouble to make sure that every sentence in their paragraph contributed
meaningfully to the main idea. The others, (23.1%), disagreed when the remaining of them,
(13.9%) granted the undecided option. Similarly, for the last question item, item 26, most of the
students, (82.4% = 43.5 agree and 20.4% strongly agree), stated that they struggled to improve the
clarity of their paragraph in writing. The remaining, (18.5%=12% disagree and 6.5% strongly

disagree), answered contrarily, and (17.6%) of them remained neutral.

Thus, the findings may indicate that students lack attention since they find it difficult to make sure
every sentence in their paragraph writing supports and relates to the main idea. Students who get
concentrated teaching on paragraph coherence and relevance of sentences to the topic may become
more proficient in writing. To make their paragraphs clearer, which might make their intended
meaning less clear. This challenge might result from problems with phrase form, word choice, or
organization. Students can articulate their thoughts more successfully if they get clear teaching
and practice for clarity. To generalize, the following bar chart shows the deduced results of the
students’ responses under the three categories: challenged, undecided and not challenged however

all bimodally fall into challenged and not challenged.

Figure 3: Students’ Challenges of Writing
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As it is shown in the bar chart, majority of the students, (76%), were challenged by the three
categories: linguistic, psychological and cognitive challenges and the rest of the students, (24%),

sorted under unchallenged group.

To summarize, the results show that many students find it difficult to arrange their thoughts
coherently before beginning to write. Their writing suffers as a result of their incapacity to produce
ideas that are both relevant and cohesive. Targeted interventions are needed to address this problem
by enhancing their capacity for critical thought and idea development. In addition, the students
struggle to stay focused when writing, which has an impact on the output's consistency and ability.
This highlights the necessity of techniques that improve their concentration while they are writing.

Such actions might greatly enhance their capacity to write clearly and efficiently.

The other findings show that students struggle to maintain a smooth transition between phrases,
which pauses the coherence of paragraphs. This problem emphasizes how crucial it is to teach
consistent writing and logical sequencing. Giving students targeted instruction can help in the
development of more cohesive paragraphs. Moreover, the students frequently struggle to come up
with unique and attractive ideas, which might hinder the logical flow of idea. This emphasizes how
important it is to teach topic generation approaches. Their writing effectiveness can be improved

with structured instruction in these areas.

The fining also revealed that students find it difficult to write in a way that keeps a balance between
conciseness and detail information. This disparity may result in information that is not enough
developed. Enhancing their writing abilities requires exercise in the concise integration of
appropriate facts and the selection of important topics. Lastly, lack of clarity results from students'
frequent failure to make sure that each sentence in a paragraph contributes to the main idea. This
problem might be the result of poor organization, word choice, or sentence structure. Students may
write better and express their ideas more clearly with targeted teaching on paragraph coherence

and clarity.

Furthermore, descriptive group statistics were computed to see if there were any differences in
challenges of writing between female and male students. The following table displays the mean,

standard deviation and standard error mean between female and male students.
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Table 14: Descriptive Group Statistics of Male and Female Students about Challenges of Writing

Group Statistics

Gender N Mean Std. Deviation | Std. Error Mean
F %
Challenges | Female 18 16.7 |3.6222 0.63827 0.15044
of Writing | Male 90 [83.3 |3.4981 0.81483 0.08589

Using the independent samples t-test, disparities between male and female students' writing
challenges were found. Male students (N=90) reported a somewhat lower mean score of 3.4981
(SD=0.81483) than female students (N=18), who reported an average score of 3.6222
(SD=0.63827). According to this research, female students generally perceive somewhat greater

difficulty than male students, suggesting a small gender gap in the difficulties they confront.

The standard error values for males (0.08589) and females (0.15044) show the variability within
each group in terms of statistical significance. Although the difference in mean scores indicates
that women could have more difficulties, the closer standard deviations show that the difference
might not be significant enough to make a wide generalization without more statistical research.
To address their unique issues and provide good learning environment, female students might need

extra approaches.

The observed differences may be the result of a number of variables, including past writing
experiences, confidence levels, and societal expectations. Designing solutions that successfully
decrease challenges for both genders require an understanding of these fundamental factors.
Resolving gender-based disparities in writing difficulties might help students succeed
academically. English instructors can increase student engagement and performance by identifying

and helping struggling students, which can eventually enhance institutional outcomes.

Future research should thoroughly examine the causes of these gender disparities, including

qualitative evaluations. The results and their implications would be strengthened by increasing the
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sample size for female students. For further understanding, an independent t-test is employed as a
statistical test to determine whether a significant difference exists between the two female and
male groups.

Table 15: An Independent Samples t-test for Female and Male Students about Challenges of

Writing
Levene’s Test
for Equahty of t-test for Equality of Means
Variances
F Sig. T Df Sig. Mean Std. Error | 95% Confidence
) Difference | Difference | Interval of  the
(._ Difference
tailed)
Lower Upper
Equal 1.356 | 0.247 | 0.609 | 106 0.544 0.12417 0.20377 -0.27982 | 0.52815
variances
assumed
Challenges | o) 0.717 | 29.294 | 0.479 | 0.12417 0.17323 | -0.22998 | 0.47832
of Writing .
variances
not
assumed

Further highlighting the insignificant mean differences between the groups are the low t-statistics
under the unequal variance assumption (t = 0.717, df = 29.294) and equal variance assumption (t
=0.609, df = 106). With confidence intervals ranging from negative to positive values, -0.27982
to 0.52815 (equal variances assumed) and -0.22998 to 0.47832 (unequal variances) when the mean

difference is 0.12417 in both situations. These large gaps show that the results are not conclusive.

One important conclusion drawn from these results is that the groups under comparison probably
have similar writing difficulties. The lack of a significant difference suggests that rather than
adjusting strategies for particular subgroups, programs meant to enhance writing abilities might
concentrate on addressing common problems. This can simplify the planning and implementation

of writing assistance programs.

The results point to the necessity for broad approaches to writing difficulties from an educational
standpoint. Programs might concentrate on generally relevant foundational abilities like

organization, language, and idea formation. Furthermore, all students might gain from the
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provision of resources. Although there are no group differences in this context, the heterogeneity
in the confidence intervals suggests that writing difficulties need to be further studied using a more
detailed procedure. To better comprehend the problem and convey the lack of students'

experiences, this may involve gathering qualitative data.
5.4 Results of Students’ Writing Performance

This section is mainly about identifying the students’ writing performance level. For this to
happen, the students had taken paragraph writing test to address the third research question about
the level of freshman students writing performance after they take the English courses. The
instrument is believed to comprehend the students’ writing performance. Out of the 120 students
who took the writing test, 113 of them returned the papers whereas 5 of them wrote their
paragraphs on unrelated topics. Therefore, as per a set criterion, the paragraphs of 108 students
were analyzed to determine their performance level. The following table shows the average score

of the paragraphs writing test results that were checked by two raters.

Table 16: Average Results of Students’ Paragraph Writing Test Score Distribution

PWT Average Frequency Percent Cumulative Mean Mode
Score out of 100 Percent
25.00 42 38.9 38.9
27.50 12 11.1 50.0
30.00 4 3.7 53.7
35.00 3 2.8 56.5
37.50 3 2.8 59.3
40.00 2 1.9 61.1
42.50 1 0.9 62.0
50.00 8 7.4 69.4
40.1157 25
52.50 9 8.3 77.8
55.00 4 3.7 81.5

104



57.50 3 2.8 84.3
60.00 5 4.6 88.9
65.00 3 2.8 91.7
70.00 1 0.9 92.6
72.50 1 0.9 93.5
75.00 3 2.8 96.3
90.00 3 2.8 99.1
95.00 1 0.9 100.0
Total 108 100 100

(PWT= Paragraph Writing Test)

The students’ test scores showed a noticeable imbalance in the distribution of student writing
performance, with a sizable majority (62%) performing below average. On the other hand, the fact
that 30.6% of students who achieved above average suggested that certain students were doing
really well. A smaller proportion of the students, scored at an average level indicated by 7.4%.
This might be an indication of consistent performance across the middle range, and may also

indicate that students are struggling to meet the average level.

The distribution as a whole emphasizes the necessity of focused interventions to help students who
are doing below average while simultaneously recognizing and fostering the abilities of those who
are performing above average. Nonetheless, the distribution's mean of 40.1157suggests that there
may be a positive incline, extending towards higher scores because the mean is higher than the
mode. This research reveals that students have a variety of writing skills, emphasizing the need for
specialized help for those who score below average while maximizing the potential of those who

perform above average.

I order to ensure the reliability of the results, and to check the degree of agreement between the
results given by the two raters, coefficient of Cohen's Kappa was used. The calculated Cohen’s
Kappa result showed high degree of agreement, (k=0.621), which is between 0.61-0.80. This

suggests that despite the paragraph writing test's subjective nature, there was very little scoring
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disparity between the two raters. Therefore, it is believed that the high level of agreement increases
the trustworthiness of the paragraph wringing test ranking. The following pie-chat shows the

students’ writing performance to the closest decimal number.

Figure 4: Students’ Writing Performance

Performance Level

O Below Average
W Average
[ Above Average

The above figure effortlessly summarizes that the majority of students (62%) scored below
average, and only a small number of the students (31%) have above average writing performance
while a very small number of students (7%) are average scorers. With a significant percentage of
scores going below average, this distribution points to a need to struggle towards above average.
A high-performance trend within the sample, suggesting competence in writing skill, may be
shown in the high proportion of above average scores. Nonetheless, a sizable percentage of below
average scores draw attention to the sample's heterogeneity and point out potential areas to help

students write effectively.

The writing scores of female and male students are distributed in the Table 17 bellow, which shows
the percentages of scores that fall into the below average, average, and above average between

female and male groups.
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Table 17: Descriptive Group Statistics of Male and Female Students’ Writing Performance

Group Statistics

Gender Level of Performance Total
Below Average | Average | Above Average

Female | F 6 1 11 18

% 33.33 5.56 61.11 100
Male F 61 7 22 90

% 67.78 7.78 24.44 100
Total F 67 8 33 108

% 62 7 31 100

This information sheds light on potential gender-based differences in writing ability and can guide
instructional initiatives meant to reduce the gap. The data for female students will be examined

first, and then the data for male students will be analyzed next.

In the writing test, 33.33% of female students received below-average scores, and 61.3% received
above-average scores. Only 5.6% scores falling inside the average range, this distribution points
us where there is a distinct gap between below average and above average scores. According to
these statistics, majority of female students fall within above average range, suggesting that female
students excel in writing. This may point to the need for focused interventions to help those who

are having difficulty and to support those who are succeeding.

On the other hand, male students are represented in all three performance categories. A greater
proportion (67.78%) scored below average, (7.78%) scored average, and (24.44%) scored above
average. A possible area of concern is indicated by the significantly larger number of male students
who scored below average. This may point to the need for focused assistance and interventions to
improve male students' writing abilities, especially those who are having difficulty. To effectively

develop solutions, it is important to comprehend the categories that contribute to this difference.
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Thus, male students have a larger concentration of scores in the below average range, whereas

female students often display above average distribution with more scores in the above average.

The students’ paragraph writing scores indicates not only to determine the students’ writing
performance as below average, average and above average, but also to know the level of
difficulties students have in writing. Using the rubric assessment tool of Agan & Deniz, 2019, the
students’ writing scores in various writing dimensions: content, structure, grammar, vocabulary,
and mechanics were shown quantitatively. It is clear that each aspect of writing contributes to

determine the overall quality of a written.

Table 18: Mean of Students’ Paragraph Writing Test Scores Per categories

Students’ Writing Performance per Categories
Content Structure | Grammar | Vocabulary | Mechanics
Mean | Rater 1 1.7593 1.5648 1.6759 1.6296 1.4259
Rater 2 1.6944 1.5370 1.7315 1.6111 1.4537
Grand Mean 1.72685 1.5509 1.7037 1.62035 1.4398

The above table, table 18, shows the mean of students’ writing test results per categories as marked
by the two raters, Rater 1 and Rater 2. Each category was marked out of 4 points based on the
criteria given in the assessment rubric tool. The grand mean was used to infer in which writing
competences or categories the students were more challenged. Based on the grand mean, the test
scores from higher to lower were: content (1.72685), grammar (1.7037), vocabulary (1.62035),
structure (1.5509) and mechanics (1.4398).

According to the ranges of the performance level scores set by (Agan & Deniz, 2019), the students’
paragraph writing test score in all categories: content, structure, vocabulary and mechanics were
insufficient, (1-1.75). Generally, the results indicate that the students’ writing incapability is a

serious problem for them to study at university level unless proper interventions are in place.
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5.5 Correlation Analysis between Variables
5.5.1 Correlation Analysis between Students’ Perceptions and Performance of writing

Correlation refers to the association or link between two or more quantitative variables; it is also
used to refer to correlation analysis (Gogtay & Thatte, 2017). Correlation analysis is a statistical
method used to measure and describe the strength and direction of the relationship between two
variables. It helps determine whether and how strongly one variable is related to another. For this
study, the correlation analyses were used to show interactions between students’ perceptions about
writing and their performance in writing. The following table shows the correlation between the

results of students’ perception about writing and their writing performance.

Table 19: The Pearson Correlation between Students’ Perceptions of Writing and Performance of

Writing
Correlation
Students’ Perception of | Students” Performance of
Writing Writing
Pearson Correlation 1 -0.155
Students’ Sig. (2-tailed) 0.109
Per.c.eptlons of N 108
Writing
Students’ Pearson Correlation -0.155 1
Performance | oi0 (5 tailed) 0.109
of Writing
N 108

The Pearson correlation value indicates a slight negative association (-0.155) between students'
perception of writing and their actual writing performance. This implies that students who see
writing more positively may not always do better on writing, or the opposite may be true. However,
the relationship is not statistically significant since the significance value (0.109) is greater than
the conventional cutoff point (p < 0.05). Students' perceptions of their writing skills may not be a
reliable indicator of their real writing abilities, as indicated by the absence of substantial

association. It can indicate a difference between students' assessments of their abilities and their
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quantifiable writing output. This realization emphasizes how important it is for researchers to

investigate more deeply about the elements affecting perceptions and performance.

These results imply that, practically, treatments that just try to improve students' perceptions about
writing could not have a direct impact on their writing performance. Rather, it could be
advantageous to combine exercises that focus on developing actual skills with those that address
students' views or confidence around writing. Closing this gap might lead to better results. Future
studies should look into additional variables that could have an impact on writing performance,
such as: the ability of teaching, feedback systems, or cognitive capacities. These results also
support the creation of comprehensive instructional methods that address students' psychological

and technical writing needs.

Table 20: The Spearman's rho Correlation between Students’ Perceptions of Writing and

Performance of Writing

Perception of Writing | Performance of Writing

Correlation 1 -0.133
Perceptions  of | Coefficient
Writing
Sig. (2-tailed) 0.169
Spearman's rho N 108
Performance of Correlation -0.133 1
Writing Coefficient

Sig. (2-tailed) | 0.169

N 108 108

(Gogtay & Thatte, 2017:81) said that when the assumptions of the Pearson's coefficient are not
satisfied, the Spearman's rho (p) is utilized based on the rankings assigned to the observations
rather than their actual values. As aresult, it might be regarded as non-parametric. This is a reliable
coefficient that may be applied when one of the variables is ordinal. For this reason, the researcher
used the Spearman’s Rho coefficient to accommodate the continuous data that was obtained from
the test scores and the ordinal data from the questionnaires to analyze the given data.
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Therefore, the result showed that there is a modest negative association between students'
perceptions of writing and their actual writing performance, as indicated by the Spearman's rho
value of -0.133. This shows that when perceptions improve, performance marginally drops (or vice
versa), although the association is modest. The typical cutoff point of 0.05 is exceeded by the p-
value (Sig. 2-tailed) of 0.169. This indicates that there is no convincing evidence as the correlation

is not statistically significant.

Students' perceptions of writing may not match their actual performance, as seen by the weak and
non-significant association. Strategies to match students' self-assessments with their actual
performance should be given top priority. This gap could be closed with the use of exercises like
formative feedback, peer evaluations, and guided self-assessments. The lack of significance calls
for investigating other elements that may influence the link between perception and performance,

such as instructional strategies, writing anxiety or motivation.

The results obtained from both Pearson Correlation and Spearman’s Correlation is similar. When
the Pearson Correlation and Spearman's Rho scores are close, it shows the connection between the
variables is a linear and monotonic, when one variable increase or decrease, the other variable
increase or decrease. This indicates that the variables have a constant and proportionate
connection. Thus, it shows that the data satisfies of both correlation techniques, so ensuring the
validity of the relationship however non-parametric correlation is preferable in this context.
4.5.2 The Spearman's rho Correlation between the Six Perceptions of Writing and
Performance of Writing

In this correlational analysis, the students’ perceptions under the six sub-categories: Students’
perceptions of the importance / nature of writing and their performance of writing, perceptions of
the approaches to writing and their performance of writing, perceptions of focus of writing and
their performance of writing, perceptions of writing strategies and their performance of writing,
perceptions of feedback provision and their performance of writing, and perceptions of English

courses and their performance of writing are corelated for in-depth understanding.
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Table 21: The Spearman's rho Correlation between the Six Perceptions of Writing and

Performance of Writing

No | Correlations N Spearman's rho Sig. (2-tailed
Correlation
1 Students’ perceptions of the | 108 -0.029 0.766

importance / nature of writing and
their performance of writing

2 Students’ perceptions of | 108 -0.093 0.338
approaches to writing and their
performance of writing

3 Students’ perceptions of focus of | 108 0.086 0.377
writing and their performance of
writing

4 Students’ perceptions of writing | 108 -0.109 0.263
strategies and their performance of

writing
5 Students’ perceptions of feedback | 108 -0.073 0.451
provision and their performance of
writing

6 Students’ perceptions of English | 108 -0.185 0.055
courses and their performance of
writing

Spearman's rho correlation study between six writing perceptions and students' writing
performance is shown in the findings. The strength and direction of the association between these
perceptions and performance are revealed by each Spearman’s rho correlation coefficient. In
relation to students’ perception about the importance and nature of writing with the students’
performance of writing, a statistically insignificant negative association is indicated by the
correlation coefficient of -0.029 and the p-value of 0.766. This implies that students' perceptions
on the importance and nature of writing have no noticeable outcome on how well they write,

emphasizing the need to investigate additional performance-influencing factors.

In connection to students’ perceptions of approaches to writing, the weak negative association is

not statistically significant, with a p-value of 0.338 and a Spearman’s rho of -0.093. This suggests
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that students' perceptions about particular writing approaches don't really affect how well they
write. It might be necessary for instructional approaches to more directly address the learning of
practical skills. In addition, a weak positive but non-significant association is shown by a p-value
of 0.377 and a Spearman’s rho of 0.086 for students’ perceptions towards their focus of writing
and performance of writing. This implies that highlighting specific important areas in writing may
have somewhat positive benefits, although a small one. Future research might examine if more in-

depth writing focus treatments can result in quantifiable performance improvements.

The next one is to look at the association of the students’ perceptions of writing strategies and their
performance. The p-value of 0.263 and Spearman’s rho of -0.109 shows to yet another weak
negative connection which is not statistically significant. This finding suggests that students'
perceptions of strategic writing techniques are not directly related to their performance, maybe as
a result of a disconnect between writing strategy understanding and practical implementation.
Moreover, in connection to students’ perceptions of feedback provision and their performance of
writing, a p-value of 0.451 and a Spearman’s rho of -0.073, indicate that the association is weak
and negative and is not statistically significant. These results may suggest that the need for more
practical and interesting feedback methods. The last point is about students’ perceptions of English
courses and their performance of writing. Despite being somewhat stronger Spearman’s rho = -
0.185, this association is still not statistically significant (p = 0.055). However, it is getting close
to significance, this negative association raises the possibility of dissatisfaction or a mismatch

between the writing performance and the course design, which calls for more research as well.

Generally, all of these results show that students' perceptions of different aspects of writing have
no direct influence on how well they perform. This suggests that students' views of writing
processes and their capacity to convert these views into performance may not be associated. This
may emphasize how crucial it is for instructors to close the gap by implementing accurate, skill-
based interventions and creating settings where perceptions are in line with observable results.

Furthermore, possible areas for course improvement to meet the needs of students are optional.
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4.5.3 Correlation Analysis between Students’ Challenges of Writing and Performance of
Writing
There is a weak positive association between students' writing challenges and their writing
performance, as indicated by the correlation value of 0.111. This suggests that there is little
correlation between an increase in writing difficulties and an increase or decrease in writing

performance. Following the table below, the results and its implications are presented.

Table 22: The Spearman’s rho Correlation between Students’ Challenges of Writing and

Performance of Writing

Challenges of Writing Performance of Writing

Correlation 1 0.111

Challenges of | Coefficient

Writing
Sig. (2-tailed) 0.253
N 108 108
Spearman's rho
Correlation 0.111 1

Performance of | Coefficient

Writing Sig. (2-tailed) 0.253

N 108 108

The results are not statistically significant since the p-value of 0.253 is higher than the standard
cutoff of 0.05. This indicates that there is not enough evidence to draw the conclusion that writing

challenges and writing performance are significantly correlated.

Perhaps as a result of students’ use of compensating techniques or outside support networks, the
small connection indicates that these difficulties do not significantly impact overall performance.
Additionally, given the limited correlation between challenges and performance, it is possible that
other elements like motivation, feedback, or past learning experiences might have a greater
influence on performance. English instructors should have to think about tackling the writing

difficulties that directly affect student performance. Specific interventions, which targeted writing
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exercises or targeted feedback, may improve writing skill. Further insights may also be obtained
by looking into additional study factors, such as the learning environment or the resilience of the
students.
5.5.4 The Correlation between Students’ Perceptions of Writing and Challenges of
Writing
Using Pearson Correlation analysis, the relation between students' writing challenges and their
perceptions of writing is correlated to identify the key influencer. These variables appear to have

a weak positive association, as indicated by the correlation value of 0.194.

Table 23: Correlation between Students’ Perceptions of Writing and Challenges of Writing

Students’ Perception of | Students” Challenges of
Writing Writing
Pearson Correlation 1 0.194
Students’ Sig. (2-tailed) 0.044
Per.c?ptlons of N 108 108
Writing
Students’ Pearson Correlation 0.194 1
Challenges of | ¢;0 (5 tailed) 0.044
Writing
N 108 108

The result implies that students' writing challenges may somewhat decline as their perceptions of
writing improve, or vice versa. At a 5% significance level, the association is statistically
significant, as indicated by the significance level (p-value) of 0.044. Even if the association's
strength is still small, this indicates that the observed relationship is uncertain. The results suggest
that students' perceptions have a small but significant impact on their capacity to overcome writing
difficulties. By addressing some of the challenges students encounter, educational interventions

that seek to change their views toward writing may slightly increase their writing performance.

The small association does, however, other factors have a substantial influence on students' writing
challenges. These may include teaching strategies, language skills, or outside support networks,

all of which are not included in this dataset. Instructors should address practical challenges while
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taking into account the larger framework of writing instruction and implementing motivating
methods. Programs designed to offer assistance with writing strategies may produce more
noticeable improvements. It is better more study be done to examine other factors that influence
writing challenges and to evaluate how well focused interventions improve students' writing
results.
5.5.5 The Correlation between the Three Challenges of Writing and Performance of
Writing

The Spearman's rho correlation analysis looks at how students' writing performance are related to
three different kinds of writing challenges: linguistic, psychological, and cognitive. The first one
is about the correlation between students’ linguistic challenges and their writing performance. The
second one is between students’ psychological challenges and writing performance and the third
on is between students’ cognitive challenges and their performance of writing. The following table

shows the correlation between the three challenges of writing and performance of writing.

Table 24: The Correlation between the Three Challenges of Writing and Performance of Writing

No | Correlations N Spearman's rho Sig. (2-tailed
Correlation

1 Linguistic Challenges and 108 0.101 0.296
Writing Performance

2 Psychological Challenges and 108 0.068 0.482
Writing Performance

3 Cognitive Challenges and 108 0.124 0.200
Writing Performance

The correlation results between the students’ linguistic challenges and their writing performance
that indicates a modest positive association that is not statistically significant as it is shown by the
correlation coefficient of 0.101 (p = 0.296). This implies that linguistic challenges, including
problems with grammar or vocabulary, don't directly affect writing performance. This data raises
the supposition that, although language proficiency is fundamental, performance may be more
significantly influenced by other factors. The second correlation is between students’

psychological challenges and their writing performance. In this case, the data shows a little positive
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link that is not statistically significant, with a correlation value of 0.068 (p = 0.482). It seems that
psychological issues, such as fear or insecurity, have no direct impact on writing results. It might
be helpful to address psychological problems with encouraging surroundings and activities that
boost self-esteem. The third one is about the relationship between students’ cognitive challenges
with their writing performance. However, it is somewhat greater than the other challenges, the
correlation value of 0.124 (p = 0.200) indicates a weak positive relationship that is still not
statistically significant. This suggests that cognitive issues, including problems of organizing
thoughts or thinking critically, have a small but maybe more impact on writing. Performance
improvements might be gradual if cognitive abilities like idea generation and planning are

encouraged.

To sum-up, none of the challenge significantly related to writing performance, as seen by the weak
and non-significant correlations found among the three difficulties. This implies that a variety of
factors beyond the view of the difficulties under investigation probably affect writing performance.
A more comprehensive strategy that incorporates linguistic, psychological, and cognitive
components may be needed for interventions aimed at solving writing problems. The results also
may suggest that students could require individualized assistance based on their particular
problem. Instructors may create focused interventions, such as workshops, peer assessment to
close performance gaps by pinpointing the precise areas in which each student struggles. Finally,
these findings highlight the need for more study into other elements that may adjust the association
between writing challenges and performance.
5.5.6 Regression Analyses of the Influence of Perceptions of Writing and Challenges of
Writing on Students’ Writing Performance

Regression analysis is a statistical method for examining relationships between variables
(Humpage, 2000). In statistical modeling, regression analysis seeks to accomplish a number of
important goals. In order to predict and explain the behavior of the dependent variable based on
the independent factors, it first aims to establish and quantify the association between a dependent
variable, students’ writing performance and the independent variable, students’ challenges of
writing and perceptions of writing. Understanding, predicting correlations within data are the main
objective of regression analysis. The following model summary shows the relationship between

the dependent and independent variables.
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In this analysis, multiple linear regression is used. It is a statistical technique used to describe the
relationship between two independent variables (perceptions of writing and challenges of writing)
and one dependent variable (students’ performance of writing). By adding more than one predictor,
it goes beyond basic linear regression and enables a more comprehensive analysis of the ways in

which various variables work together to influence the performance.
Table 25: Model Summary of Perceptions of Writing and Challenges of Writing

Model Summary

Model R R Square | Adjusted R Square | Std. Error of the Estimate

1 0.206a 0.043 0.024 18.08718

a. Predictors: (Constant), perceptions and challenges of writing

The above table, table 25, shows that the R value of 0.206 in the result indicates a weakly positive
correlation between the dependent variable (performance of writing) and the independent variables
(writing challenges and perceptions of writing). These predictors only account for 4.3% of the
variation in the outcome variable, according to the R Square (0.043). The model's poor explanatory
power is confirmed by the Adjusted R Square (0.024), which takes into consideration potential
biases when incorporating predictors. The standard error estimate, 18.08718, points to a substantial
degree of residual variability. In addition, the low R Square value suggests the dependent variable
is greatly impacted by other unmeasured factors, indicating that the model lacks considerable
predictive ability. This restriction suggests that the differences in results cannot be adequately

explained by the perceptions and challenges of writing alone.

These findings have important implications. Improving writing performance in academic settings
requires more than just resolving issues. More important roles may be played by broader treatments
or elements like writing techniques, instructional strategies, or motivating elements. To improve
model strength, more predictors must be investigated due to the poor model fit. To provide a more
complete picture, future studies may think about including factors like student involvement,
educational quality, or sociocultural effects. From educational perspective, these results emphasize
how important holistic approaches are to enhancing writing abilities. Addressing perceptions and
challenges could help, but a more comprehensive strategy focusing on other factors might have a

greater effect. Thus, this analysis emphasizes the necessity of integrated solutions to writing
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challenges in promoting more studies in the area. The following table shows the parameter

estimates of independent variables, perceptions and challenges of writing.

Table 26: Parameter Estimates of Independent Variables

Coefficients?
Model Unstandardized Standardized
Coefficients Coefficients .
t Sig.
B Std. Error Beta
1 (constant) 65.033 19.563 3.324 0.001
Perceptions | -9.692 5.180 -0.182 -1.871 0.064
of Writing
Challenges 3.231 2.265 0.139 1.426 0.157
of Writing

a. Dependent Variable: Writing Performance

The findings provide important new information on the factors that influence writing performance.
When all variables are at zero, the baseline level of writing skill is represented by the significant
constant (B = 65.033, p = 0.001). However, the contributions of the two predictors, writing
perceptions, vary. With a negative unstandardized coefficient (B = -9.692, p = 0.064), the first
perception measure shows a slight but marginally insignificant negative connection with writing
performance. The unstandardized coefficient for the second independent variable, challenges of
writing, measure is positive (B = 3.231, p = 0.157), indicating a marginally significant positive
correlation. The first and second independent variables have standardized coefficients (Beta) of -
0.182 and 0.139, respectively. According to these data, the first predictor has a somewhat higher
(negative) effect on writing performance than the second. The fact that neither predictor has a

significant impact on the dependent variable as shown by the t-values (-1.871 and 1.426).

These findings suggest that writing perceptions have no influence on writing performance. Both
predictors, close to insignificant, emphasizes the necessity of investigating additional variables
that could more significantly improve performance because the predictors are not strong
determinants of writing performance. From an educational standpoint, concentrating only on

changing how people view writing could not result in meaningful improvements in writing
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performance. There is probably more room for improvement in other areas, such as providing

quality writing instruction, enhancing writing practices, support systems and etc.
5.6 Results of Interview with Students

In the second phase of the study, the result obtained through the students’ interview is believed to
crosscheck the data obtained from the questionnaires and writing test. To this effect, 8 students
were interviewed for the study. In this analysis, the researcher designated contracted form of
naming the participants, for example, for student participant one, S01; and for student participant
eight, SO8 were used. The number indicates a code given to participant whereas ‘S’ is for student.
In this regard, out of 108 students who filled in the questionnaires and took the paragraph writing
test, 8 students were interviewed. From each college, 4 student interviewees were selected.
Therefore, a total of 8 students were selected intentionally. The results of the interview are

presented below under major and sub-themes.
5.6.1 Students’ Perceptions of Writing
5.6.1.1 The level of students’ writing performance

In relation to students’ perceptions of writing, the first sub-category/sub-theme was about how
students rate their writing performance. The guiding question was mainly designed to know what
the students perceive about their level of writing performance with their actual writing
performance. In this regard, except one student who rated herself as below average, the rest rated

their level of performance as average and above average.

Table 27: Category of Major Theme and Sub-theme of Students’ Interviews

No | Major Theme Sub-theme

1 Students’ perceptions about 1.1 The level of students’ writing performance

1.2 Writing as a challenging language skill

1.3 Feedback provision

1.5 Aspect of writing that students give more
focus

1.6 Writing as a process

2 2.1 Linguistic challenges of writing
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2.2 Psychological challenges of writing

2.3 Cognitive challenges of writing

24 Lack of support system

Students’  challenges of | 2.5 | Economic problem
writing 2.6 | Lack of practice

2.7 Influence of mother tongue

2.8 Lack of time

2.9 Influence of technology

3 Suggested solution  to | 4.1 Focus to lower grade education
improve students’ writing | 41
Performance

Maximizing writing practices

One of the students, S06, said, “I consider my own writing level to be about average. The reason
I said this is not because I was tested or said that [ am average, but based on the results I get from
random assignments or some classwork, I think it is average.” The other student, S05, who rated
his writing level as above average said that even if he didn’t fully convey the idea he wanted, he

thought he could present and write a text as he wanted to convey it.

In a different way, a student, SO1, leveled his writing skill both average and below average. He

argued in what context these two levels happened in writing. He stated,

My writing level is average and below average. It includes both. What it is, firstly
I write calmly at the average level, and here sometimes it can be written very
quickly. For example, at the time when teachers give lectures in PowerPoint, it is

written quickly, so there is a chance that some of the text will be below average.

Despite slight difference, it is possible to conclude that majority of the students believe their

writing performance level is average and above average.
5.6.1.2 Writing as a challenging language skill

Based on the first questionnaire, majority of the students responded that writing was a challenging

language skill. In order to know the reasons why they said so, the second interview question was
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asked. For this guiding question, all of the interviewees replied that writing was a difficult language

skill for them to learn. For example, S05 said,

Many of our members have stated that the language is a bit difficult in the
questionnaire that was requested or presented to us. Therefore, in the
questionnaire, it has been written or stated that writing is a difficult
language skill for many of us. Those who say that writing is difficult is
because we often write in my/our/ first language that I was born or raised
with it. That's why. The main thing is that we have a background problem.

There are also problems with the teacher checking well. I think, it remains.

In the same manner, S03, stated that writing was challenging in all languages, not only English.
And when it's in English, it would be more challenging. First, in order to write, one must be familiar
with the grammar, content, and flow. Then he believed that writing was hard to know these

elements to write anything.

Others mainly blamed their poor background for their poor writing performance. For this evidence,
S06 and S07 responded their educational background and lack of practice were the main causes

for their poor writing performance. For example, S06 said,

[ think, this is the problem from the bottom. I think, it's because he/they/ didn't pay
attention at school. And here, most of them are soldiers, and many of them were far
from education. I think, it's because they have been out of school for so long, I think,

it's a problem.

From the given responses, one can understand that all students believe writing as difficult language
skills because of their poor linguistic background, lack of practices, lack of teachers’ follow-up

and giving less focus for English language were the main reasons they mentioned.
5.6.1.3 Feedback provision

The students who receive instructors' and peer feedback on writing reveals several benefits to
improve their writing skills. Some of the interviewees replied that English instructors’ and peer
comments would contribute for their writing improvement and as they often receive comments

from their instructors. On the benefits of accepting English language instructors’ feedback, S05
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and S08 said that teachers’ comment could improve their writing. For example, S08 said, “I really
appreciate the teachers’ feedback during written practice. Because the teacher has more courses
and more practice than me, he has learned, and I follow what the teacher gives me properly. I will
implement that as well.” In the same manner, S05 stated that receiving feedback could support to
improve one’s knowledge and skill and to learn more. Generally, students who accept teachers’

feedback believe to make improvements in writing.

To the contrary, some of the interviewees responded though they recognized that feedback could
help them write better, they couldn’t receive any from their English instructors. For this
confirmation, SO1 responded, “There is no teacher here to pay attention. They gave us before.
Now, as you know, because technology is increasing, you go at that speed, and no one checks your
writing, and so on.” In a similar way, S02 has never seen it as a focus in her writing practices. The
responses may highlight the importance of constructive feedback in writing; however, it also
suggests that instructors need to be aware of the way feedback is delivered to ensure encouraging

and not discouraging.

In relation to peers’ feedback, majority of the students answered positively that peer feedback
could help them improve their writing skill. Peers’ feedback as a useful resource for professional
development, students can improve their performance by cooperating and accepting helpful
criticism. In this vein, S05, SO7 and S08 responded that peer feedback could improve their writing.

For example, S08 said,

We often discuss this English together with my peers. And we exchange ideas.
Because the opinion of many people says something better, we say it. And if their
idea is right, I will accept it. This is the kind of thing we follow. Because I often

accept it when you find someone else is a better reader than me.

Additionally, SO5 described his friends as his mirrors. He said, “I have to accept the comments of
my peers. Problems that I don't see, problems that are invisible to me, stand out to my friends. So,
my friends are my mirrors to me. Therefore, I consider it as a big advantage for me to accept their
comments.” Metaphorically, here mirror is used to look at the positive and negative side of a

student’s writing through peer criticism in which one can clearly see all sides.
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On the other hand, S01, S03 and S06 said that however they knew the usefulness of peer feedback,
they have never practiced it. For instance, S03 replied that he had never done writing exercises
like that with his peers. If he did, he would accept it, but he had never commented. The other

interviewee, SO1 also replied that he had never given much attention to it. He said it as,

In our writings, we can criticize each other. What we often do is because
we don't pay that much attention to knowledge and not that much attention

to writing, that we don't get that much acceptance. We all accept that.

In this part of the interview, the researcher also asked students if their English instructors helped
them in commenting during writing practices. In this regard most of the students responded that
their English instructors helped them in commenting on their writing practices. In relation to this,
for example, SO7 said, “Yes, the teacher helps me. It means correcting the mistakes that I encounter
while writing. The teachers support me in that way.” These points are necessary for ongoing
support and perhaps a more personalized approach to address individual writing weaknesses. It is
also encouraging students to help them positively understand feedback as a pathway to

improvement rather than criticism.

Feedback allows students to learn from their mistakes. In a process of writing, receiving feedback,
helps deepen their understanding of effective writing. Teachers' comments can also introduce new
perspectives and ideas that students may not have considered. This can expand their thinking and
improve the depth of their writing. Accepting peers and teachers' comments on writing is a crucial
part of the learning process. It is not only helping students improve their writing skills, but also
contributes to their overall academic success, professional preparedness, and personal growth. By
embracing feedback, students can develop a more positive attitude towards writing and continuous
improvement. In relation to this, Byrne (1988) supports that instructors must also provide students
with positive feedback indicating not only their mistakes but their good points as well. In this
approach, the learners will identify that they make improvement, on the one hand, and on the other

hand, their interest in writing will be reinforced.
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5.6.1.4 Aspect of writing that students give more focus

The students were asked to which part of the writing they give more emphasis. Among the
interviewees, some of them, S02, S03, S06, and SO8 wanted to give more focus on content. For

example, S03said,

Most of the time when I'm writing, I focus on content. I focus on content. I mean
my own writing. I usually focus not on grammar, but on whether or not the text
makes my point. First, I don't have much grammar knowledge, so I never worried
much about grammar. When I write, I only pay attention to whether my words

reflect my thoughts or not. And what I pay attention to is content.

The students who said their area of focus is content, have a focus on language use than forms.
More flexibility in writing is provided by language use, enabling students to successfully express

difficult concepts and feelings.

In a different way, S05 and SO7 stated their focus was grammar. In this case, for example, S07 in

her part said,

1 will give it to the grammar. If you ask me why, grammar, by the way, has a big
meaning in the field of literature. For example, if different texts or different books
are written without clear knowledge on that topic, neither the knowledge they
convey nor the book that conveys it can find the appropriate one. It cannot get the
proper meaning. Therefore, in order to get some meaning, it should keep the

grammar rule. I believe, it should be well known to convey the message.

Similarly, SO5 said that he had frequently chosen the grammar. He reasoned out that the text he
communicates with could be clear for many people. Grammar is frequently preferred by students
as it offers a strong basis for clear communication. Students who use proper grammar are able to
communicate their ideas more accurately and clearly, which helps to avoid misunderstandings.
Writing requires proper grammar, which has an effect on grades and overall academic success.

From the obtained data one may understand that students have disparity in area of focus on writing.
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5.6.1.5 Writing as a process

Students who write in a process are able to develop their thoughts more fully and precisely.
Students learn to arrange their ideas, improve their arguments, and develop their writing abilities
through prewriting, drafting, revising, and editing. Students may receive and apply criticism
through this writing process, which fosters critical thinking and results in more effective writing.

It also promotes a better comprehension of the subject matter and helps increase confidence.

Regarding revising and editing writing texts, almost all of the students reported that the stages of
writing: revising and editing are significant in writing development. They felt that students would
produce a better piece of writing effectively if emphasis was given to revising and editing their

works. In relation to this, for example, SO8 said,

I believe that revising and editing are very important. Because, I often do
assignments twice, three times. I will update again. [ will work again. Finally, after
the third or fourth time, I submit the assignment to the teacher. And revising and
editing improves my writing. I believe, it is very important to look at it again and

again in order to provide an adequate answer to a question.

In a deeper term, SO1 stated it as, “The more you repeat, the more repetition is experience, and if
it's experience, it's life. In that sense, repetition is very useful. I think there will be a change, so it

1s getting better.”

In a different way, a student reflected his views by placing a precondition that revising and editing

can only be effective if the student has the ability of basic English at first. He said it as,

1 think revising and editing can correct and correct the text at that time. But [ don't
think it has that much effect on the person by increasing and improving the person's
writing ability. I don't think it has any effect. I don't think he can improve it. If the

basics aren't worked on first.

For a question on what stage they would give their writing texts to their peers or English instructors
for comment, most of the students, SO1, S02, S05, S06 and S08, replied the first stage. In this case

S08 stated the reasons why he gives the first draft for comment. He said,
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Because, after 1 finish at the end, it has many challenges to do it again. On the
initial ideas, if I receive that feedback, I will develop it and write it, but when we
give it to him at the end, we will have a hard time to adjust it. I just to give the first

one to receive feedback.

The result shows that students perceive that both the first draft and the final draft seemed to be
important for the students to receive comments. The first draft allows for initial feedback and
suggestions, while the final draft ensures that comments are given on the refined version, and to
provide a more comprehensive critique. In giving peers and English instructors a draft of writing
for comments, instructors are able to provide students with individualized comments based on their
strengths and weaknesses. This may help students to write more carefully when they are aware
that other people will be reading their drafts. Getting instructors’ feedback starting from the first
stage, for sure, and giving a final draft for assessment would help learners not only for academic

success, but also to score good grades in writing.
5.6.1.6 English language courses (Com. Eng. 1&II)

Regarding the contribution English courses have in developing students writing skill, except an
interviewee, the rest of the students responded unrelatedly. The main objective of asking this
question was to know if the course and the course materials were supportive in writing
development. For example, S06 said that if there was one reason that made it difficult for them to
improve their writing skills in the English courses they took, it was that the content in the course
did not match the current standard of the students. They mentioned that most of the students were
from 12th grade, and half of them were recruited from other level. They also expressed that they
didn't think it could be helpful. From that point of view, the standard of education there was not

matching.

The other interviewee, S03, thought that the first-year English courses were not encouraging. The

student stated it as,

1 still don't think that the courses we took on freshman are encouraging. I don't
think they are that inspiring. It means writing skills. There is some writing part, but

I don't think that the existing writing parts motivate the student or push the student
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to write more. We just did classwork and passed them and when the exam comes,

the exam is just to get that grade.

Although most of the respondents cited poor prior academic preparation and lack of focus as
reasons for the difficulty of the courses, one respondent, SO7, stated that the incompetence of some

instructors made the courses difficult. She said,

I don’t think all teachers are qualified in the teaching and learning process,
sometimes. You only receive as the level teachers give. If that teacher's teaching
method is appropriate, it may not be a problem. If the delivery method is limited, it
can be difficult to solve the problem with it. It is from that point of view.

From the given responses, one may notice that negative perception about English courses can
hinder students' ability to write by increasing disinterest and a lack of drive. Students may be less
engaged in writing classes and lose to practice and get helpful criticism if they believe courses are
useless or unimportant. Being passive in writing classes can result in from this view, which can
also cause anxiety or hatred toward writing. Furthermore, a negative perception toward English
classes may keep students from appreciating the significance of fundamental writing abilities,
which are essential for success in both the classroom and future workplaces. Their long-term

capacity to communicate effectively in writing may therefore lessen.
5.6.2 Students’ Challenges of Writing

The purpose of this main theme of the students’ interview is to know what kind of challenges the
students have faced in writing. In this regard, based on the students’ responses, their linguistic
challenges, psychological challenges, cognitive challenges, lack of support system, economic
problem, lack of practice, influence of mother tongue, shortage of time, and influence of

technology are presented as sub-themes.
5.6.2.1 Linguistic Challenges of Writing

Several higher education students showed that the incapability to choose the suitable academic
vocabularies, improper punctuation, grammatical errors are the main source of problems

encountered by the students (Al-Khairy, 2013). In relation to linguistic problems, most of the
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interviewees, (S01, S04, S05, S06), stated that language grammar rules were their main problem

in writing. For instance, SO1 said,

The language itself has rules. So, rules for example now there is vowel, consonant.
Which one should you read carefully? Which one should be read? Which is the
vowel? There is some confusion between texts and words, as there is a lack of
understanding of the language, or they are used in a way that they understand, not

according to the rules and procedures of the language.

In a similar way, SO5 and S06 restated it as, not knowing the rules and techniques of writing well,
vocabulary or lack of knowledge of words, mechanics and grammar recognition problems are the

factors that influenced their writing abilities.

From the view of the respondents, we can infer that students’ writing development is greatly
impacted by linguistic problems, especially for freshman students. These problems, which make
it difficult to create texts that are clear and consistent, commonly resulted in problems with
grammar, vocabulary, and mechanics. Poor grammatical understanding can lead to structural
errors that confuse meaning, while a limited vocabulary might result in writing that is not
advanced. Grammar mistakes can also disrupt a text's flow and make it more difficult for readers
to understand the writer's points. Furthermore, repeated grammatical errors that give the
appearance of carelessness or incompetence. Therefore, it lower marks for the students. As a result,

writing well and effectively requires a good knowledge of grammar.
5.6.2.2 Psychological challenges of writing

In this sub-theme, the participants’ responses on challenges of writing they encountered in
attending their studies as freshman students were sorted under psychological problems. In this

vein, SO1 stated the impact of pessimistic societal view on English language. He said,

Society’s view on this language is very low. What it means is that it is too low.
There are some unnecessary views. There is a pessimistic view for English. Another
type of autofocus is bragging which lessens the probability to know. At the same
time, the next generation is growing up listening to that, and at the time when they
finally get such a chance, when this problem comes to the fore, lacks the way out. [
think this is a downing problem.
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Lack of interest for writing instruction can also have a number of detrimental effects. It may result
in poor writing abilities, which are necessary for clear communication in both occupational and
academic contexts. It might obstruct both professional and personal development. In this case SO1,

and SO08 said that lack of interest and courage were obstacles for them to learn writing in focus.
For instance, SO8 reported,

A language requires a consistent effort. Lack of courage at home, at the
workplace, at work, at any level, is a challenge. I sometimes miss what I know just
by worrying people laugh at me if I spoiled it, and lack of courage is one of my
challenges, and I think they are.

Lack of interest might be difficult for students to arrange their ideas, communicate them properly,
and use in a correct language. Lack of interest in learning writing may also lead to weak academic
achievement. Thus, psychological challenges of writing, such as carelessness, fear of criticism,
and self-doubt, can arise during writing. According to (Rusinovci, 2020:366), “Many exams and
tests, being graded the way they are, all of these have a negative effect and give the students a
great stress.” In addition, writer's block, in which the writer feels incapable of creating fresh work,
can result from several problems. Writing can also be hampered by stress and anxiety brought on
by the pressure to fulfill deadlines and high standards. Developing coping mechanisms, such as
establishing reasonable objectives, getting feedback, and engaging in writing exercises to increase

confidence in writing, is commonly necessary to overcome these obstacles.
5.6.2.3 Cognitive challenges of writing

Cognitive challenges in writing describes the mental obstacles that students encounter in the
process of writing. Writing as a process needs mental processing skills. In this case, SO3 said,
“When we are taking writing test, it is that writing is a process. Even if those who understand the
content, but can't write about that idea. I think they might write something they don't know.” In a
similar way, S04 stated what students encounter misunderstanding of instruction during a test. In
this case he pointed out that without understanding what the question was asking, they just wrote
mistakes unknowingly. The other point raised by the interviewees were difficult experiences they

passed. In this respect, SO1 and SO8 pointed out that they passed difficult situations in the time of
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COVID and other military obligations. It is undeniable fact that post trauma can seriously affect

the processing ability in writing.

Thus, cognitive challenges in writing frequently result from issues with organizing ideas. These
challenges can exacerbate feelings of inferiority or isolation in school settings, especially that
where written communication is highly valued. Since written communication is still a vital ability
in many sectors, those who struggle with writing may find it difficult to succeed in their careers.
On a personal level, being unable to express ideas well in writing might restrict engagement in

academic and social settings.
5.6.2.4 Lack of support system

Students’ confidence and success can be greatly impacted by the absence of a support system.
Without helpful criticism, support, and direction, students might find it difficult to identify their
areas of weakness and strength in writing. Likewise, the lack of a supporting community might
obstruct the development of writing abilities and the capacity to overcome obstacles, which will
ultimately impact the academic performance. In this case SO1 said, “There is very little
commitment to society on education, and the environment in Ethiopia as a whole. So, he doesn't

share that with the community, he doesn't share with his friends when it comes out.”

In addition to that a participant raised unsupportive library system in the university. He literarily
stated that relevant books are scarce and usually only found in libraries. It implied that the library
was inaccessible by asking if it would even be available. The library kept books that were
inappropriate for their academic purposes and lack adequate descriptions. He noted, for example,
that books for Resource Management were not well categorized. It was also difficult to take books

for accounting, computer science, and engineering topics. Books were simply arranged at random.

The other student, SO8 said that the system didn’t give attention to students and unqualified
instructors were teaching the language. In this respect SO8 said, “Lack of attention for the student,
and then lack of competent teachers because when teaching grammar, you may encounter a strong

student.”

S01, additionally said that the system didn’t encourage learning for knowledge, but for result. In

this case he remarked,
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... the system is to focus only on its results. Not for knowledge, you did not say that
1 should do this, but here you said that no presentation. The tactic is only focused
on results and not for sustainable knowledge, especially it is a problem of this
school/university/. If it is worked in that area, and the responsibilities are taken,

students will do better.

For students, having a strong support network is essential to improving writing abilities. Having
access to well-chosen materials, including books, and writing manuals, offers inspiration and
fundamental information. Growth is promoted by constructive criticism from peers, teachers and
institutions that highlights areas of strength and need for writing development. In addition,
communities raise confidence by promoting teamwork system. Students might be inspired to
resolve difficulties by the emotional support and encouragement of friends, family and community
at large. Otherwise, this may result in a decline in motivation, a rise in self-doubt, and an increased

risk of writer's block (the inability to think).
5.6.2.5 Economic problem

Having no or limited financial resource can obstruct a student to be effective in learning. With
regard to economic problem in learning writing, a student stated that without income one can’t buy

relevant materials for learning. For example, SO1, said,

One could be the economy because economic access is less, now, for example, a
person with no income cannot afford the materials I mentioned earlier. If it is an
uneducated society, that society cannot support him. I guess those things combined

will have an effect on that person.

Thus, it is possible to draw conclusions that low financial resources can limit access to necessary
writing tools, such as books, computers, and stationaries which can foster the ability to write. Since
the students are monthly incomers, they spend some money for living. If the issue is shortage of
money, the income they earn may not suffice to buy instruments for their study. It is obvious that
economic problems may cause stress and anxiety, which can negatively affect concentration,
creativity, and overall writing productivity in terms of both the quantity and quality of written
outcomes. Communities and organizations may work together in addressing these problems to

ensure that every student to have access to educational resources.
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5.6.2.6 Lack of writing practices

The other sub-theme is related to lack of writing practices. Regular writing practice helps students
to advance their writing abilities. It also promotes a deeper comprehension of language, increases
confidence, and improves the ability of writers to communicate their views. In relation to writing
practice, some students, S02, S03 and S05, expressed that having no writing practice was one of
the major problems they have faced so as to improve their ability to write well. In this regard, S02,

S03 and SO5 stated in the same manner. For instance, S02 said,

We don't write often. We do not practice frequently. We only learn English in
English class once a week. That’s why. Another one is that English requires writing
over and over again. When you write again and again, it helps to avoid spelling
and grammar mistakes. But how can you if you don't write? That's why we can't

write.

The second participant did say that his weakness and teachers’ unsupportiveness for making
regular practices were blamed for their poor writing performance. Even he believed his teachers

and peers never thought of it. For this indication, S03 stated,

Well, what I think has affected my writing skills is mainly my own weakness, not
practicing writing, and I take it as the main reason for not practicing on my own.
Second, my teachers who taught me were not supportive of my practice of writing.
My teachers, who are senior to me or my peers, never thought that we should
practice writing. Likewise, our teachers do not test what they say or correct us to
write. I think these are the very reasons, since they did not make us think to

improve my writing skills.

From the students’ response, it is possible to deduce that one of the biggest obstacles to students'
attempts to get better at writing is a lack of writing practice. Without regular writing chances,
students find it difficult to improve their skills. Regular writing practice greatly improves students'
vocabulary, helps them recognize and fix recurring problems, and helps them understand
grammatical structures. Lack of these experiences might cause students to feel unprepared for

writing, which causes poor performance.
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This difficulty may be exacerbated by both their personal shortcomings and a lack of instructor
help. If students do not get guided practice that may help them get over their challenges when
lecturers don't give them frequent, organized writing assignments, the students writing outcome
will remain unsatisfactory. Furthermore, students' feelings of inadequacy can be made worse by
teachers' lack of support and feedback. Students' writing skill may be greatly improved in a
supportive setting when English instructors actively encourage writing practices, provide helpful

criticism, and address individual problems.
5.6.2.7 Influence of mother tongue

Mother tongue interference in writing was a challenge for students. Most of the interviewees were
from divers’ linguistic background. These interferences can cause violation of grammatical rules
and structures in English writing. SO1, S02, S04, and S07 denoted that mother tongue interference
was an impediment for them to write well in English. SO1 said that the relationship that this
language and English has very different and most of them use their own mother tongues when they

leave classes.

In the same way, S02 referred, “I usually don't write in English. Another thing is that since |
express my thoughts in Amharic, I have never given English a place. That’s why because I don't

write often, it's hard to keep spelling correct.” In this aspect S04 further explained,

Most of us translate in our own language, so English is an international language.
But if we write in English, we are not victims, but beneficiaries. The reason is that
man always pays attention to his own language. That's why they don't pay attention
to English. ...English is international language, everyone has to learn in English;
Now, I was taught in Oromo language from one to eighth grades. It would have
been useful if I studded in English. Since I was taught in Oromiffa, I don't pay

attention to English.

Therefore, linguistic differences may make it hard for students to be familiar with the new English
language. For multilingual learners, interference from their native tongue can make learning a
second language even more challenging, leading to errors in word choice or sentence construction.
These linguistic barriers should be avoided in order to promote effective writing skill and

enhancing communication.
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5.6.2.8 Shortage of time

Writing is time consuming and that needs sufficient time to practice. Writing and time are
intimately related in a number of ways. A writer's time constraints can have a big influence on the
students’ writing ability. For example, a short deadline might result in hurried writing, whereas

enough time for in-depth investigation, revision and editing. In this vein, a student, S02, stated,

A lot of questions need a lot of time. It means, it takes a lot of time to train someone
again and again, and to correct the mistake and re-adjust it. If everyone is going to
write grammar, they need mandatory training to write a paragraph that preserves
the grammar. One needs time to gather his thoughts and write them down. I think

it needs to be written again and again.

Thus, students writing skill may also be affected by shortage of time. Students with multiple tasks,
personal and organizational commitments may shorten the time of writing practices. These

challenges should be resolved by creating favorable working environment for writing in particular.
5.6.2.9 Influence of technology

In this sub-theme, a participant argued that technology has brought her an influence in her writing.

According to S04,

In the past, when we were studying, we used to translate using Oxford or a
dictionary, but today, a person does the translation. After answering that question,
he doesn't pay attention because he doesn't find out by himself. It is simply using
Artificial Intelligence. Artificial Intelligence is becoming a problem. When we used
to learn, we didn't use translator. It's that we don't create something, that we don't
pay attention. As for myself, Artificial Intelligence, in particular, is causing a lot of

problem.

The way we study and practice writing has been profoundly changed by technology. Students now
have access to a wealth of materials that improve their writing and by detecting and fixing mistakes
instantly. Though, writing has been transformed by technology, but there are drawbacks as well.
One significant issue is the overuse of digital tools such as grammar and spell checks, which can

result in a loss of fundamental writing abilities. By relying on the machine to detect faults, writers
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may become less aware of their own skill. Additionally, if students rely on pre-existing information

rather than coming up with fresh ideas, the ease of copy-pasting can prevent creativity in writing.
5.7 Results of Interview with English Instructors

In the second phase of the study, and next to students’ interview, interview with six English
language instructors were conducted. This instrument is believed to address the third research
question and to have understanding about students’ challenges of writing and the causes of their
writing problems. In addition, the interviews with the English instructors were used as a cross-
reference on the students’ writing problems and to get possible suggestions for the identified
witting problems that students encountered. The information obtained from English instructors’

interview are presented in the following category under major and sub-theme.

Table 28: Category of Major Theme and Sub-themes of Instructors’ Interview

No | Major Theme Sub-theme

1 Students’ perceptions of writing 1.1 | Level of students’ writing performance

1.2 | Feedback provision

1.3 | Motivation in learning writing

2.1 | Lack of practice

2.2 | Absence of collaboration

2.3 | Writing incomplete paragraph

2 Students’ challenges of writing 2.4 | Unsupportive English courses

2.5 | Lack of support system

2.6 | Poor academic background

2.7 | Influence of mother tongue

3 Suggested solution to improve | 4.1 | Teachers’ intervention in English
students’ writing performance classrooms

4.2 | Offering supportive courses

4.3 | Revising curriculum

4.4 | Focus to lower grade education
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5.7.1 Students’ Writing Perceptions
5.7.1.1 Level of Students’ Writing Performance

As an entrance, English instructors were asked how they would rate their students' writing level.
Except EI04, all instructors, EIO1, EI02, EI0O3, EI05 and EI06, said that the level of their students'
writing was below average. Unlike other instructors who rated most of the students as below
average, EI04 rated them average. The finding showed that the majority of the instructors leveled

their students’ writing performance as below average.

In order to comprehend the reasons of students' poor writing performance, the instructors were
determined that this problem was caused by many factors. For example, EI05 leveled students’
writing performance below average and reflected some of the factors that influenced them. He

said,

Majority of the students are below average due to their academic background, lack
of motivating environment, class size matters, the process they came to during their
high school learning. I guess, most of the teachers concentrate on grammar and

vocabulary teaching. No room is given for writing skills, and with other factors.

From the given responses, it can be understood that English language instructors leveled their

students’ writing performance below average.
5.7.1.2 Feedback Provision

One of the purposes of the English instructors’ interviews was to know students’ views towards
handling of instructors’ and peers’ feedback. The English instructors were asked if their students
positively received comments given by their English instructors and their friends. In this regard,

EIO1 and EIO2 said that peer’s feedback was better than instructors. For example, EIO1 stated,

[ think, peer correction is better than the instructors. Whenever you tell them this
is wrong this is the way to do it. They may consider that they are very wrong and
maybe they are not in good skill in writing, so instead of that I favorite to just give
correction each other in peers. Most of the time after their submission, in

paragraph writing or in essay writing, I give them corrections in each and every

137



sentence, but I don't think that they can understand for the future they are going to

correct their silly errors even.

However, peer feedback helps students stay engaged, but English instructors don't always use it.
In this case, EI02 said that peer feedback was not a preferred mechanism in English language
teaching. He added, though teachers’ feedback was widely used, the students gave it less attention

to it. He literarily stated,

The problem is, I think, the problem is they always relate teachers’ corrections with
grade, not actually with improving themselves. When it comes to peer corrections,
we don't even allow that because students get frustrated very easily especially, our
students are adult students. If they are corrected by their peers, they may be
frustrated so we don't allow that. We don't usually use that mechanism even though
the mechanism is appropriate, but teachers’ corrections are very much used, but
students believe the corrections given by their teachers undermine it. That is their

problem.

In a different way, the other interviewees, EI03 and EI06, believed instructors’ feedback was better
that peers’ feedback. They argued that students were more comfortable in receiving comments of

their peers than instructors. For example, EI06 said,

Yeah, for most students, they may think the instructors’ feedback is good to improve
their writing skill, but they are not certain about their peers’ correction. Therefore,
in most cases, they may not consider their peer correction as correct feedback for

them. Therefore, they neglect that.

The results show that students perceptions in getting feedback and putting it into practice were
dissimilar. Therefore, from the instructors’ responses we understand that the students’ perceptions
about criticism or comments reflected in different ways; some take it to heart, while others ignore
it. Although feedback is appreciated, there is still little use of it in practice. Only some of the
students perceive feedback seriously, and others do not use it for progress. However, peers and
teachers’ feedback have value in writing development, students do not frequently apply it to their

writing improvement.
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5.7.1.3 Motivation in Learning Writing

Under the first major category, students’ motivation in learning writing was one of the sub-themes
so as to know English instructors’ responses to it. In connection to this, some of the instructors
responded that not all students were motivated, but a few. Some of the instructors, EIO1 and EI04,
thought that only a few of their students were motivated and excited to learn better while others

were engaged in private talks in writing periods. For example, EI06 stated,

I can say, a few students are motivated, not all. Most of them have a problem in
writing because they don't have the experience to write, the experience of writing
different things. They don't have exposure or they don't have the trend to write, so

a few are motivated not most of them.

In a different way, two English instructors, EI04 and EI0S5, said that the students have to reach a
certain goal to be motivated. In this case one of the English instructors, E104, responded by placing
preconditions saying that students could be motivated if they received appropriate instructions. He

shared his experience as,

If they are given appropriate instructions, and if they're given assistance, adequate
assistance from teachers, they can be very much interested. I have experience that
repetitively, but if you simply ask them to write something out of the blue, they may
not be able to be motivated. They may get demotivated and unable to write
anything, so you have to give them instruction, proper assistance. You have to go

around and check them if they are demotivated.

A few of the instructors responded differently that the students were not motivated at all. In this
case, EI06 answered for the question if his students were motivated in writing classes. In this

regard, he said,

I can say, no. They are not motivated because, you know, writing skill need some
practice, some exercise, you know, a little bit tough when you compare it to other
skills. Therefore, when we teach them writing skills, they get frustrated, they are
not interested, they are not motivated to practice what the instructor give them to

do.
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From the English instructors’ responses, it is understood that the students were not motivated in
learing writing, and if the students get appropriate instructions, they could be motivated. In relation
to this, instructors were asked what kind of methods they use to increase the students’ motivation
in diverse classrooms. For this response, for most of the English instructors, motivation is a
significant challenge in diverse classes. Many students were not interested in writing, which affect
their performance. So, the instructors used different approaches to engage students with
differentiated methods. For example, EI02 and EI03 used to give group works, and EI06 gave them
feedback when they do mistakes. The other instructor, EI04, in his part said,

I do use different techniques. I give a chance to write or to summarize the very
important point in the unit and to fill the gaps in different activities. To do different
activities that are designed in the text. Just motivating or guiding them how they

should write. I think, I'm trying to do my best.

From the given results we may understand that instructors use a variety of motivational methods.

However, some students are motivated, others are not interested in learing writing at all.
5.7.2 Students’ Challenges of Writing

English instructors were asked about what kind of challenges their students have faced in writing.
In this major theme, seven sub-themes: lack of practice, absence of collaboration, writing
incomplete paragraph, unsupportive English courses, lack of support system, poor academic

background and influence of mother tongue are presented respectively.
5.7.2.1 Lack of Practice

In the interview with English instructors, some of them said that lack of writing practice was a

challenge for the students and a reason for their poor writing performance. In this case, EI04 said,

They do not have a chance to practice writing outside the class. They do it in the
class, and for that reason, by its nature writing is something that needs maximum
effort and it include different language aspects: grammar, vocabulary and for this

reason ... most of the students are not in good level in the writing skills.
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However, the instructor said that the students didn’t get the chance to practice, the other instructor,
EIO05, stated it in a different way. He said that the students were not engaged in group or pair works

focusing on the writing practices, but they were doing other irrelevant activities. He literarily said,

You know, the problem here is when you give a task for the students to do
in small group or in pair, instead of engaged in the activity itself, they are
talking about other irrelevant things because in certain circumstances the
teacher may not be in a position to manage the students’ activity. It is very
difficult; it is very difficult to follow students’ activity particularly for
writing activity in classroom period.... As you know, writing is a don't-take
task. It requires from student part, from the instructor's part a lot of effort.
Both instructors and the students deliberately ignore this part. That is why,

students didn’t improve or couldn't improve their writing skill.

From the response it is possible to infer that the students do not get the opportunity to practice
writing, and even if they get the chance, they tend to spend their practicing time for irrelevant
activities. Therefore, English instructors fail to manage writing practices which has a positive

impact on students’ writing performance.
5.7.2.2 Lack of Collaboration

English instructors were asked whether the students were collaborative in learning writing or not.
In this case, most of the instructors, EI02, EI05 and EI06 noted that the students did want to work

together, they frequently lacked to work collaboratively. For example, EI02 noted,

This is one of the problems these days. Many students are not able to work together.
In any circumstances, or under any circumstances if collaboration means what I'm
thinking of, so in collaborating many students attempt on their own. Collaboration
is very difficult for them. They don't collaborate. In instances where students are
forced by their teachers to collaborate, they may do that but only one of the students

is given a lot of tasks to complete the writing exercise if I get your question
perfectly.
However, most of the English instructors noted that their students lack collaborative learning, one

of the instructors, EI04, responded differently that teamwork was a common practice for military
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students. He stated, ““...most of my students are military. In military, they are trained. They have
a chance usually to use group work or working together. Teamwork is common with military
students. Almost all of my students work on collaboration.” In general, the results may indicate
that most of the students are not willing to participate in group works. It includes students’
misunderstanding on the positive impact of collaborative learning. By addressing these issues,

students’ participation in writing classroom might be effective.
5.7.2.3 Writing Incomplete Paragraph

In paragraph writing test, most of the students had written incomplete paragraphs in the writing
test given to determine their writing performance level. Therefore, the English instructors were
asked if they could tell us the reasons in this matter. All of the English instructors believed that
their students did write incomplete paragraphs. For example, EI04, thought that most of the
students lack writing skill. Not only that, they had a problem of using appropriate words. The other
instructor, EI06, said that lack of good writing experience and shortage of composing ideas were
the reasons for them to write well. He openly said that the students were not competent enough in

writing. Similarly, EI02, added,

Many students are unable to complete to write a paragraph. Leave alone a
paragraph, many students face difficulties in writing sentences, so it will be very
difficult for them to write paragraphs let alone complete paragraphs. They may not
be able to think about to write some sentences in a very coherent way. It is a dream

to many of them.

From the given data, we may understand that writing incomplete paragraphs might be the result of
lack of writing confidence and low academic achievement. It implies that students could have
difficulty with the fundamental linguistic challenges as well as content, which are essential for

academic achievement.
5.7.2.4 Unsupportive English Courses

This sub-theme is mainly about English language instructors’ reflection on the English courses:
Communicative English Language Skill I and II, they offer. However, EI01 and EI04 believed the

courses were supportive in teaching writing, most of the instructors, EI02, EI03, EI05 and EI06,
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criticized the courses. For instance, about supportiveness of the courses, EI01 noted with little

uncertainty as,

I can see they are supportive. Especially Part one even parts two has some writing
skill at the end of each unit. Specially, in the last session last part, there is a writing
part. It gives some sort of clue to write their own to develop their own paragraph,
but still it is limited in paragraph level. It is the same with Part 1 and part 2. There
must be a difference between Part 1 and Part 2. There must be, may be, an essay
level must be available in Part 2. But still, they can help them to compose their own

even if there is nothing about how to develop their ideas.

To the contrary, majority of the English instructors said that the courses do not help learners to be
good at writing because the courses do not give students any clue on how to write a sentence, a
paragraph and essay. For example, EI02 reasoned, “They / courses/ are not because even though
there are a lot of tasks of writing included in the modules, the modules are not supportive because
they are not focused on writing. I wish, courses focused on writing are good for students. Mixing
different skills in a module does not help in writing.” It indicates that the English instructors are

not satisfied with the English courses the materials ready for teaching writing in particular.

Generally, from the obtained results, it is possible to conclude that majority of the English
instructors believed the courses are not supportive while a few of them believed to the contrary. It
is clear that students' learning results can be negatively impacted by unsuitable courses in a number
of ways. First of all, they may result in knowledge and skill gaps as the curriculum might not fully
address important subjects. This may make it more difficult for students to advance in their studies
or future employment. Second, students who take poorly structured courses may get demotivated
and lose interest in the material. Academic performance can be affected as a result of this.
Furthermore, inappropriate courses can waste time and money for both students and educational

institutions since they may require more work in remedial instruction.
5.7.2.5 Lack of Support System

From English instructors’ responses, an English instructor, EI05, said that instructors’ life standard
forced them to run here and there to win their and their family daily bread. Because of this, teachers

were not dedicated to what they were doing. He associated it with the background of teachers as,
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In high school, low motivation of teachers for various reasons, for various reasons:
low salary, teachers live, low standard of life. This the same is true for college
instructors or university instructors. The families do not follow their students’
progress. School administrations are not run by appropriate individuals. Most of
them are political appointees. They do not know how to manage the education

aspect.

The result may indicate that teachers’ low standard life and improper appointment of school
administrators can influence the teachers’ motivation to work effectively. It can also affect the
learning environment along the way. Thus, a strong support network fosters a supportive and

encouraging learning atmosphere that helps students in reaching their academic objectives.

5.7.2.6 Poor Academic Background

In this sub-theme, English instructors accounted the students’ poor educational background for
their students’ poor writing performance. In this vein, EI01, EI02, EI03, EIOS and EIO6 said that
writing needs some background preparation, however, the students, with weak academic

background, were challenged to cope-up learing in higher institutions. In this case, EI01 noted,

In my opinion, the students’ major problem for their low writing performance is
their background. We can generalize that their background, maybe they were not
practicing accurately, perfectly and efficiently in their prior schools specially in
high school, in preparatory school previously. They were not using and composing

appropriate English so that background comes to university level.

Similarly, EIO2 reaffirmed that the students’ limited vocabulary and grammar knowledge had
drawn students back to join higher learning that demand a lot in their learning. In connection to

military students with uniform, EI03 pointed out the reasons as,

From my experience, mainly /it is/ because of their poor educational background.
In addition, some soldiers, they joined our university after a long-time form learing.
They stayed long time in the front or somewhere else. When they joined and start
learing there is a gap, time gap. In addition, most of soldiers told me that they learnt
from distance education. All this make them poor in their college learing. This need

research. This is my view.
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In general, the English instructors’ responses to the interview question about the main challenges
that students faced in writing was students’ poor academic background. Writing performance may
be greatly impacted by a weak intellectual foundation. Students may struggle with composition,
vocabulary, and sentence structure if they lack a foundation in language skills, which might result
in producing confused and inefficient piece of texts. Furthermore, inadequate academic
preparation can also lead to a lack of analytical and critical thinking abilities, which are necessary
for creativity. Additionally, students who receive little academic help could be anxious and
reluctant to write because they don't believe they can write well. Thus, poor academic background

is considered as a daunting factor for successful writing that requires a strong academic foundation.
5.7.2.7 Influence of Mother Tongue

In this sub-theme, under the second major category, English instructor stated mother tongue
interferences as a challenge for students weak writing performance. It is obvious that mother
tongue interference occurs when a student’s local language’s grammatical rules and structures

affect how they use English language. In this case, EIO1 noted,

Most of the students submit incomplete paragraph even they do not cover up their
topic sentences even if you lead them how to write, how to develop their
paragraphs starting from topic sentence. I don't know their problem. Most of the
time, I think, they are thinking in Amharic, but they cannot translate it into English
and they do not complete what they just started. That is the reason.

This may imply that students may encounter a number of difficulties to write in English language
while thinking in their native language. Direct translations are frequently the outcome of this
approach, which might produce difficult or inaccurate sentence patterns. Furthermore, mistakes in
the second language might result from interference from the mother tongue's grammatical rules.
Therefore, students can improve their writing abilities and general fluency by learning to think

directly in English through practice.
5.7.3 Suggested Solution to Improve Students’ Writing Performance

Solving students' writing problems is important to enhance their writing abilities, which are critical
for academic achievement. In this regard, the last major theme is about what the English instructors
suggested to solve students’ writing difficulties. Therefore, the instructors’ suggestions are
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categorized under the following sub-themes: teachers’ intervention in English classrooms, offering

supportive courses/training, revising curriculum, and focus to lower grade education.
5.7.3.1 Instructors’ Intervention in English Classrooms

English instructors have suggested to different pedagogical interventions in classroom teaching so
as to improve their students’ writing performance. Just by sharing their experiences, they
recommended possible pedagogical approaches they thought to be fruitful. In this notion, EIO1
said that instructors should acknowledge regularly using methods like peer teaching, peer
correction, and issuing projects or classwork to improve students' writing proficiency. By allowing
students share and edit each other's work. In order to help students further develop their thoughts,

the instructor should stress the need of independent thought and concentrating on the subject.

On the other hand, EI02 described the strategy of giving students sample assignments before they
start writing in order to motivate them to follow to similar patterns. Results from a classroom study
showed that this approach increased efficiency and motivation. The instructor emphasized
beginning with the fundamentals, including lessons on building sentences and paragraphs, which

the modules did not specifically address because many of them are military students.

The other English instructor, EI04, mentioned about the relevance of reliable material in teaching

writing. He said,

as a solution, what I would suggest is, I think, the interesting is that the students
should change their perception toward writing because writing is something
interesting that would help them improve their academic success, so they should
change their writing skill. ...the students should be taught how to improve their
writing skills and they should get different exposures to write more by using

something authentic materials, things they know very well.

Finally, an instructor, EI06, expressed the importance of the ‘learning by doing’ strategy, where
students were given written tasks, guided through the process, and then allowed to practice
independently. This method was viewed as effective in enhancing their students’ writing

capabilities.
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From the English instructors’ interview, it is possible to say that to help students write better, the
instructors use a variety of methods, with a focus on peer teaching, model assignments, and
independent thought. By utilizing factual resources, concentrating on subjects that students are
interested in, and gradually improving their writing abilities, assignments should be designed to
keep students interested. For military students, who need further help, tutorials covering basic
writing components including sentence, "learning by doing" and paragraph development are
suggested. In addition to that, teaching methods should also be modified to accommodate different
student skill levels, and advanced students should be given free writing assignments to practice

their writing and grammar, while slow learners receive prearranged exercises.
4.7.3.2 Offering Supportive Courses

In this sub-theme, English instructor, EI02, said that students could have improved their writing

kills if specifically designed short course. The instructor hopefully noted,

It's not too late even after they come to university, it's not too late. They can improve
their writing skills, but writing skills should be focused. We cannot amass all skills
in a module even we have delivered the necessary skill it's very difficult. Umm
maybe, we need another short course university, university suggested course, that
will demand students to write and write and write and write for a semester, and
along with other courses they face in their university stay. They may learn a lot of
writing by the end. However, it demands teachers to focus on to teach them to

write.

In the same way, EI04, recommended that writing materials that include different language

aspects: grammar, vocabulary or some grammar skills should be available in library as well.

Thus, the result may indicate that supportive writing courses provide several advantages for
enhancing students' writing abilities. Students, who are low performers in writing, and who take
supportive writing classes would benefit from appropriate classroom environment that encourages

ongoing writing development efforts and makes them more competent and confident.
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5.7.3.3 Revising Curriculum

The interviewees, EIO1, EI03, EIOS and EI06, suggested the curriculum and the two modules:

communicative English language skills I and II to be revised. For example, EIO1 said,

Some additional courses must be given, additional to communicative English
language Part 1 and Part 2. So, sophomore English must be included. It is
advanced writing skills are there. But I think it is stopped somewhere and it is
confined in Part I and Part 2 Communicative English language skills, so there must

be some type of strategies to be taken to improve the curriculum.

In the same way, E103, suggested that the two modules, Communicative English Language Skills
1 and 2, should be revised. He expressed his view that students should be taught from the

beginning, including how to write sentences and paragraphs in tutorial and additional classes.

Generally, the result indicates that English language instructors believe the English language
courses and the courses modules to be revised. It may be possible to say that identifying and
addressing gaps in the current curriculum, revisions can improve students’ writing abilities for

future academic and professional success.
5.7.3.4 Focus to Lower Grade Education

Most of the English instructors have recommended that special focus to be given for lower grade
education. Most of the instructors, EIO1, EIO5 and EIO6 said that university students’ writing
performance could be improved when the students had a good English language background. For
instance, EI05 mentioned that to solve the problem, students should be taught all four skills:
writing, speaking, reading, and listening from the beginning by the appropriate person. Equal
emphasis should be given to all four skills. In addition, in high schools, teachers focused on
grammar and vocabulary teaching rather than skills, leading students to learn sub-skills and not
improve their overall learning skills. He emphasized that when students reach college, their writing
skills couldn’t be expected to improve due to these gaps. Lastly, he pointed out that large class

sizes made it difficult for teachers to teach writing and provide feedback, among other factors.

In the same way, EI05 stated,
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The problem in the college or university is the reflection of the high school problem
that is the extension of it. This is not a thing created in the university or the college
itself. The other problem is that the instructors, all the high school teachers even
they do not teach English and English itself to summarize or to revise or to tell them

the highlight. They use Amharic or other local languages.

On the other hand, EI06 specified that English teachers especially high school teacher and lower
grade teachers should get on job training on how to teach writing skills. He added that he had a
reservation on the ability of the teachers themselves. He believed that they didn't have the

commitment or even the skill itself.

From the English instructors’ responses, it is understood that most to the English instructors are
finger-pointing at the students’ weak educational background for their students’ poor writing
performance at university level. The result may also direct to the FDRE Ministry of Education to
review lower grade English language education curriculum for students better future academic

performance.
5.8 Discussions of the Results

In this section of the research paper, the researcher explained the findings, connecting them to
previously published literatures, and offers context for the results in the framework of academic
writing. The results obtained through the questionnaires, paragraph writing test, and students and

English instructors’ interviews were triangulated.
5.8.1 Discussion of Students’ Perceptions of Writing

As repeatedly referred in the previous section of the paper, the main objective of this study was to
investigate the first-year students’ perceptions, challenges and performance of EFL writing. This
discussion, is mainly to address the first research question, “What are the perceptions of freshman
students in Ethiopian Defense University about English writing as a skill?” A questionnaire with
six sub-sections: students’ perceptions about the importance and nature of writing, students’
perceptions about the approaches to writing, students’ perception about the focus of writing,
students’ perceptions about writing strategies, students’ perceptions about feedback provision in

writing and students’ perceptions about the English courses are analyzed.
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In relation to the students’ perception towards the importance and nature of writing, the fining
revealed that the vast majority of the students had positive perception. According to Eka et al.
(2021), positive perception may lead to a more pleased and optimistic attitude to life's
circumstances by assisting individuals in developing a positive and appreciative vision that
enhances their social relationships, personal well-being, and adaptive coping strategies. Though
the students had positive perception about the importance and nature of writing, the result obtained

from questionnaire-I depicted that majority of them believed writing as a difficult language skill.

For their writing difficulty, the students and English instructors reasoned out having poor
foundation in the basics of writing, and lack of regular practices in writing. In relation to writing
practice, a study findings of (Alhojailan, 2022) showed that the creating of opportunities for
writing practices can help students identify the origins of problems in academic writing, and then
help the students overcome those difficulties and change the negative perceptions students have
about academic writing. The other reasons given by the students included distractions and lack of
interest in writing. For example, for writing incomplete paragraphs during the paragraph writing
test, the students provided evidence by saying they didn’t pay attention to it. This response suggests
that some students do not pay enough attention during writing exercises or classes, which affects
their understanding and performance. Therefore, the consequences of poor writing performance
are ranging from obstructed communication and reduced academic achievement in a university. In
order to be successful in university education, students need to take deliberate steps to improve

their writing through vigorous practices to accomplish their academic goals.

The second section is students’ perceptions about approaches of writing. Majority of the students
believe that process-oriented approach promotes writing in the classrooms. They demonstrated
their unwavering agreement on how crucial it is to complete the planning, drafting, and editing
phases of the writing process. Having positive perception on the process approach goes along with
the different literature sources. For example, Anastasiadou (2010) in his research confirmed that
the process approach supported the students to improve their writing skills. In this study, even
though the students have positive perception towards process approach in writing, almost all of
the students didn’t try to convert their believe into practice in their paragraph writing test. In
relation to process approach in writing, a study conducted by (Dewi, 2021) revealed that students

had positive perceptions on the application of process approach in writing class; therefore, the
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researcher suggested process approach in writing as the alternate approach to improve students'

writing ability.

On the aspect of writing that students prefer to emphasis, most of the students need to focus on
language form than meaning. For this evidence, the students unanimously granted that getting the
grammar and mechanics correct should be the main focus to good writing, and that teachers should
pay more attention to the language form than meaning in producing good piece of writing. Since
writing allows people to express their ideas, make their intentions known, it would be reduced to
a meaningless collection of random symbols if it lacked meaning. Moreover, towards feedback
provisions, students have also positive perception of getting comments from their English
instructors and peers, and also have positive perception about self-evaluation to help them write
better. In relation to the importance of feedback, Hyland & Hyland (2006: 83) stated that feedback
has long been known as essential for the growth of writing skills in second languages, both in
terms of learning potential and student motivation. Though students have positive perception about
teachers’ feedback, their instructors believe that students may have positive perception, but they

do not use in actual writing practices.

During the interview with the English instructors, they said that students didn’t get adequate
writing practices, so they gave incomplete paragraphs in writing tests and exams. However, the
students have positive views about process approach, it is contrary to their practice in writing.
They also think that the English courses are unfit to first-year students, so if the courses are revised,
students might be encouraged to write well. To sum-up, students’ perception of writing is

significantly positive, but it is contrary to their writing performance.
5.8.2 Discussion of Students’ Writing Challenges

Writing 1s a challenging process that requires effort. Of course, it is not given for granted. In terms
of how difficult writing is, Meseret (2012) notes that writing is an important yet difficult ability
for those learning English as a Foreign Language (EFL). Despite some overlap, Byrne, D. (1988)
divided these writing difficulties into three categories: linguistic, psychological and cognitive

1Ssues.

Linguistic barriers are the most frequent ones that students encounter in writing. These linguistic

issues can arise throughout several phases of language use, such as vocabulary, grammar, structure,
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and general stylistic elements. (Aldabbus and Almansouri, 2022:3) as cited in a study by Al-Khairy
(2013) restates, "On several higher education students showed that the main source of difficulties
encountered by the students is their inability to choose the appropriate academic words, incorrect
punctuation, and linguistic and grammatical errors." The paragraph writing test result that targeted

mainly the content, structure, grammar, vocabulary, and mechanics were exemplary indication.

In relation to mechanics, the first questionnaire result showed that the students believed getting
the spelling and mechanics correct was a key to good writing. However, the students’ writing test
result of mechanics, which included the punctuation, capitalization, spelling, was the list scored
(grand mean, 1.61765) compared to other linguistic results. Correspondingly, the students’
interview had confirmed that most of the students’ thought mechanics was the most challenging

linguistic element for them.

The next challenging linguistic elements were vocabulary and grammar. The paragraph test result
of vocabulary and grammar have proved it. Their results signaled how challenging vocabulary and
grammar are for the university students in producing effective writings. The English instructors in
their response confirmed that most of the students had lack of vocabulary and grammatical
knowledge to write well because they haven't had the chance to practice writing in high schools.
(Al Murshidi, 2014:93) in his study stated, "English vocabulary and grammar are linguistics

aspects which Emirati and Saudi students emphasized as creating difficulties."

In relation to psychological challenges of writing, Byrne, D. (1988) clarified feedback can have a
psychological impact in writing. He said that writing is mostly a solitary activity, and the fact that
it must be done alone, without the benefit of feedback or potential for interaction, makes the
process of writing challenging. In addition to that, the students’ questionnaire-II and interview
results brought to light that majority of them believed that English instructors’ and peers’ feedback
could improve their writing. Similarly, English instructors in their interview responses said that
students may have positive views towards feedback provisions, but they fell to change it into

practice.

The other point is that students’ motivation to write well. The majority of the English instructors
believed that their students are not motivated, so they don’t have interest to put effort or struggle

since writing required hard working and much time to practice. Due to lack of good English
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language background, the students do not have confidence in writing which may emanate from

fear of criticism.

Similarly, in the students’ interview, some of the students stated that their past hard time
experiences can also affect one’s understanding. As Bisson et al., (2015:1) uphold their view,
“whether in the military or as a civilian, at some point during our lives nearly all of us will
experience a traumatic event that will challenge our view of the world or ourselves.” In addition
to the traumatizing impacts on the students, English instructors did say nothing about the
consequences of traumatic disorder that might cause military students to question their ability to

write confidently and develop negative feeling about the writing.

The students in their paragraph writing test, demonstrated poor organization and content. For this
evidence, the grand mean of paragraph structure and content results could be good examples. Most
of the students wrote incomplete paragraphs and a few of them wrote the paragraphs out the given
instruction. This result is somehow similar to a study conducted in a South African university on
essay writing revealed that the students were experiencing challenges related to writing an
introduction, a thesis statement, topic sentences, supporting sentences and conclusion (Tshotsho

& Cekiso, 2015).

It is obvious that cognitive issues that might hinder writing include a trouble of focusing,
organizing thoughts, and poor working memory. By addressing cognitive issues encourage
students to generate quality writings. In this context, Byrne, D. (1988) said that writing, on the
other hand, requires instruction-based learning. In connection to cognitive challenge as predictor
of EFL, (Kao & Reynolds, 2017) in their study suggested that cognitive/ preparation strategies can
serve as an effective predictor of EFL learners’ self-rated writing capability and that students’
writing challenge lies in their cognitive/preparation strategy use. Therefore, students also need to

be able to organize their ideas so that even a reader who is not present may understand them.
5.8.3 Discussion of Students’ Writing Performance

A notable inconsistency in performance levels was found when the paragraph writing test results
of the students were analyzed. The majority of students received below average scores, suggesting
that writing proficiency is a common problem for majority of first-year students. On the other

hand, some students outperformed the standard, that may have been attributed to personal talent
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or outside help. The remaining few received average scores, indicating a smaller group that
performed in a comparatively steady but mediocre manner. This result is different from a local
study conducted by (Taye & Mengesha, 2024) on Mizan Tepi University. Their study showed that
the students’ writing proficiency was average. Thus, these results of this study highlight the
importance of focused interventions to deal with the sizable group of students who are performing
below expectations. Writing is believed to be the most difficult, yet essential ability for language
learners to learn since it requires established rules of grammar, syntax, and word choice, as well
as the creative process of striving for and discovering one's thoughts (Qismullah, Zalina &

Yunisrina, 2019).

In relation to gender-based analysis, the result revealed a significant tendency: female students
were more likely to be in the above average group. This implies that female students could be
better writers or make better use of writing practices at their disposal. Two strategies might be
needed to address this disparity: maintaining the momentum of high-achieving female students
and giving struggling male students more help. Developing gender-sensitive teaching methods can
be helpful in light of the gender gaps that have been noticed. One way to encourage collaborative
learning is through programs that match male students who do poorly with their high-achieving
friends. At the same time, recognizing female students' accomplishments might help maintain their

performance levels.

Based on component-based analysis, the students did, from higher to lower, relatively better in
content and the least in mechanics, according to the paragraph test results broken down into writing
components. In addition, the other places were held by grammar, vocabulary, and structure.
According to these results, students have trouble with the technical parts of writing even if they
are able to come up with ideas and information. Supporting students in grammar, structure, and
mechanics accuracy should therefore be the main goals of instructional strategies. The component-
based analysis emphasizes how important it is to practice writing technical skills rigorously. These
challenges can be filled by including sentence structure, grammar drills, and punctuation exercises
into the syllabus. Habtamu (2018) in his study on civilian universities reviled that mechanics was
one of the major problems students faced in ELT as well. Differently, a result obtained from a
survey conducted in one Islamic University in Jambi that the students did not find significant

difficulty in writing course, and their main writing problems were word choice and poor
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organization/illogical sequence (Habibi, 2017). In our context, the result may direct to revisit the
lower grade curriculum or conduct further studies to arrive at a conclusion to revise the curriculum

in connection to mechanics.

However, the finding from the paragraph writing test showed majority of the students scored below
average, the student interviews revealed somewhat different image. The majority of students
thought their writing was either at average or above average level. This self-evaluation might
indicate a lack of confidence to reveal themselves down in their writing or a difference between
their performance and perceptions. Initiatives like feedback-driven learning are necessary to close
this gap by bringing students' perceptions in line with their true ability. This result is different from
(Cequena et al. 2013) who examined the connection between Filipino college students' actual
reading and writing performance and their perception. Writing perception referees to one's own
writing performance. However, the researchers discovered a strong positive relationship between

students' perceptions of themselves and their actual writing performance.

Regarding English language instructors’ interviews towards their students writing performance,
the majority of students' writing performance was rated below average. This noticeable disparity
in how students view their writing performance, and English instructors leveling and the actual

performance of the students show differences in writing standards and students’ expectations.

The results suggest that improving students' writing perceptions alone won't improve their
performance. Rather, interventions that are skill-oriented and practical applications are required.
Peer review sessions for structure, grammar and mechanics, and vocabulary building activities can
all need to be improved. Writing as a skill that primarily involves linguistic knowledge, with an
emphasis on using cohesive devices, grammar, and vocabulary correctly (Pincas, 1982b, quoted
in Mousavi, 2015). Some of the students suggest the potential value of support systems like writing
centers, tutorial programs, and extracurricular writing exercises, libraries etc. Students who
perform below average may benefit from these interventions if it is available to all first-year
students. Students' and English instructors' conflicting views on writing achievement levels also
demand alignment. Setting reasonable expectations can be facilitated by holding trainings where
students are shown model paragraphs and grading rubrics. Involving students in the assessment

procedure can also help them develop a better understanding of what constitutes good writing.
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5.8.4 Discussion of the Relations among Students’ Perceptions, Challenges and
Performance of Writing
With the aim of addressing the fourth research question, “Do the students’ perceptions of writing,
their perceived challenges they encounter and their performance of writing test take relate” is
discussed. The complex character of writing performance is shown by the examination of the
connections among students' perceptions, challenges and performance of EFL writing. None of
these associations achieved statistical significance, despite the presence of slight trends. This
implies that the variables analyzed in this study do not fully convey the difficulty of the underlying
factors impacting students' writing abilities. However, a study conducted by (Cequeiia, 2020)
which focused on self-perception in writing and reading insignificantly affected writing

performance in conventional writing instructions.

Both the Spearman's rho and the Pearson correlation value point to a negative relationship between
students' writing perceptions and their writing performance. This study suggests that students who
have a positive view of writing do not always perform better. On the other hand, students with a
less positive perception could do somewhat better. The strength of this finding is, however,
constrained by the absence of statistical significances. It suggests that there may be a difference
between students' perceptions and their true writing capacities. The observed pattern may be the
consequence of high-achieving students undervaluing their talents or overconfidence in students
with positive opinions. This disparity emphasizes how critical it is to comprehend how students'
self-perception and performance are influenced by prior experiences. More research is necessary
to fully understand the function of cognitive biases like as (Jaeger, 2014;252) says, “It is likely
that people are not aware of their ignorance because much of it is stashed in the realm of unknown

unknowns.”

In relation to challenges of writing and its influence, Spearman's rho analysis indicates weak
positive correlations between writing challenges and performance, too. However, none of these
associations are statistically significant. These findings suggest that challenges are insufficient
predictors of writing outcomes. This implies a need for a broader perspective that integrates
multiple dimensions of writing. The lack of significant correlations between writing challenges

and performance highlights how inadequate it is to treat these difficulties separately. Writing is a
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highly integrative talent that is impacted, for example, by societal, emotional, and cognitive

elements.

Students' writing skills are likely to be significantly impacted by external factors such as:
sociocultural contexts, resource availability, and the quality of education. The results imply that
the link between perceptions, challenges and performance may be moderated by these factors. One
way to close the gap between perceived and real talents could also be through collaborative

learning opportunities and constructive feedback methods.

The correlation between the three challenges of writing: linguistic, psychological and cognitive,
and the students writing performance, the result depicted that the weak and non-significant
correlations between the three challenges indicate that none of them significantly predicts writing
performance. This suggests that writing ability is likely influenced by a number of factors beyond
the scope of the study. The findings can also imply that, depending on their specific issue, students
might need tailored support. Instructors may identify the specific areas in which each student
suffers and provides targeted interventions, such as trainings and peer evaluation, to overcome
performance disparities. Lastly, these results emphasize the need for further research into

additional aspects.

The regression model's weak explanatory power reaffirms that a complex interaction of
unmeasured factors influences writing performance. These may include educational strategies,
cultural perspectives on writing, student motivation, and access to writing resources. This claim is
further supported by the large residual variability. Towards the contributions of independent
variables, the results of the regression analysis show that the two predictors, (challenges and
performance of writing), have different impacts on writing performance. There is a slightly
positive influence on one perception measure and a marginally negative influence on the other.
There is no statistical significance in either of these effects. This difference implies that perceptions

are complex, multifaceted that need more analysis.

In connection to writing performance and cognitive challenges, memory recall, concept structure,
and critical thinking may be more significant factors in writing results, as evidenced by the
somewhat higher association between cognitive problems and writing performance than between

linguistic and psychological difficulties. These factors by themselves, however, are not conclusive,
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as seen by the absence of statistical significance. In relation to the impact of psychological
challenges on performance. The psychological states may not have a direct impact on results, as

seen by the minimal correlation between psychological difficulties and writing performance.

Regarding the importance of linguistic proficiency in writing performance are in question by the
weak relationship between linguistic challenges and performance. This research suggests that
although organizing, vocabulary, grammar and mechanics are significant, they are not the only
factors that determine the ability of writing. It could be more important to incorporate higher-order
abilities like blending. For further understanding, the dynamics of writing performance, future
research should look at other factors. Deeper understanding of the development of writing abilities

might be gained through further study.
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CHAPTER SIX
Summary, Conclusions and Recommendations
6.1 Chapter Overview

As it is repeatedly referred in the previous sections, the main objective of this study was to
investigate first-year students’ perceptions, challenges and performance of EFL writing at
Ethiopian Defense University. The data were collected through three instruments: questionnaires,
to determine the students’ perception of writing and their challenges of writing, paragraph writing
test and semi-structure interviews with students and English language instructors. This chapter
comprised of five sub-sections: chapter overview, summary, conclusions and recommendations

respectively.
6.2 Summary

The study investigated first-year students’ perceptions, challenges, and performances of EFL
writing in the Ethiopian Defense University. Specifically, it investigated how students view
writing, the main linguistic, psychological, and cognitive challenges they face in writing, and the
level of their writing performance. It also explained how these three variables: perceptions of
writing, challenges of writing, and performance of writing are related within the military university
context. The study was mainly focused on the writing skills of military students who use English

for academic purpose.

To address these objectives, the researcher employed an explanatory sequential mixed-method
design of (Creswell & Creswell, 2018). In this design, quantitative data were gathered and
analyzed first, followed by qualitative data that helped explain and elaborate the quantitative
findings. This approach allowed for triangulation and contributed to a deeper understanding of the
complex factors influencing students’ writing skills. The mixed approach also ensured that

numerical patterns were supported by narrative explanations from students and instructors.

Three major instruments were used to collect data. Firstly, two questionnaires were administered
to 108 first-year students. The first questionnaire measured students’ perceptions of writing across
six dimensions, while the second questionnaire assessed writing challenges under linguistic,

psychological, and cognitive categories. Both questionnaires demonstrated strong reliability.
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Secondly, students completed a paragraph writing test based on a familiar topic, and their writing
was evaluated analytically using a rubric tool of (Agan & Deniz, 2019) that covered content,
structure, grammar, vocabulary, and mechanics. Two English instructors, raters, assessed the
papers, and inter-rater reliability was confirmed. Thirdly, semi-structured interviews were
conducted with eight students and six English language instructors. These interviews provided
further explanations of the students’ writing perceptions, challenges, and performance. Students
interviews were conducted in Amharic and translated into English, while instructors interviews

were conducted in English.

Different sampling techniques were used to ensure appropriate representation. Ethiopian Defense
University was selected through convenience sampling, as it is the only university serving military
students. Sections from the College of Engineering and the College of Resource Management were
selected using a lottery method. Systematic sampling, based on alphabetically arranged mark lists,
were used to select the students for the quantitative phase. For the qualitative phase, purposive
sampling was applied to select students and English instructors who were believed to provide

deeper responses.

The collected data were analyzed using SPSS software, employing descriptive statistics,
correlation and regression analyses to examine relationships among variables. The qualitative
phase followed, in which interview guides were developed based on the quantitative findings.
Interviews were then conducted, recorded, transcribed, and coded using NVivo 10 software. The
qualitative results were finally integrated with the quantitative findings to provide clearer

explanations into the students’ perceptions, challenges, and writing performance of EFL writing.
Therefore, the major findings are given bellow based on the four research questions.

What are the perceptions of freshman students in Ethiopian Defense University about English

writing as a skill?

The study showed that most of the students were aware of the value of writing skill and how
important it was to their academic success. They also valued the process approach in writing
because they saw it as a means of refining their work and increasing clarity. Furthermore, the
overall findings indicated that even in the presence of meaning-focused assistance, a large number

of students thought that instructors should prioritize grammar and structure in their comments.
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The study disclosed that feedback received from English instructors and peers highly essential to
enhancing students’ writing. The students also viewed that taking criticism, which could promote
critical thinking and group learning, would improve their writing. They also recognize the value
of assessing their own work, as this can identify their areas of weakness and strength in writing,

which helps to improve their performance of writing.

Many students expressed a desire to write outside of formal academic contexts. This demonstrated
their adaptable approach to improve their writing skills. In addition, the majority of students
thought that enrolling in English classes would benefit for their academic growth. This implies
that the students were aware of the ways in which these courses help them succeed academically.
Correspondingly, many students reported that they had learnt a lot in English lessons. Nonetheless,
a lot of students revealed that English courses were challenging. This highlighted how important
it was to handle the different levels of difficulty and look at ways to make the courses more

approachable and engaging for the students.

The group statistics showed that while perception of writing was similar for female and male, the
smaller proportion of female students limited how strongly they were represented. Future research
should aim for balanced samples to increase the generalizability and reliability of gender-based

comparisons.

Nearly all students (97.2%) had a positive perception of writing may be due to their understanding
of the importance of writing for their academic and occupational development. These findings
demonstrated how important it was to maintain and enhance the factors that contribute to students'

positive attitudes. It is also necessary to engage the (2.8%), minority, who had negative perception.

What are the main writing challenges that the freshman students face in the course Communicative

English I and Communicative English 11?7

The study has releveled that the majority of the students regularly suffered from writer's block,
which was usually brought on by a lack of creativity, self-doubt, stress, or external factors. These
problems can make it difficult for the students to generate ideas and keep the flow of writing.
Furthermore, students frequently worry about the quality of their work and fear of criticism from

others. This worry might have hindered their writing engagement and output.
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Managing the stress caused by strict deadlines and high expectations was one of the main problems
that students dealt with. Students, who had trouble managing their time and rearranging priorities,
couldn't give enough time to writing development. This lack of attention and practice affected their
skill development and academic success. As a result, when assigned writing projects with unclear
goals, students usually lose interest and confidence and get discouraged. With the use of consistent
monitoring, practical objectives, and tailored feedback, these issues could be resolved, resulting in

a more effective and positive learning environment.

The study also indicated that many students struggled to organize their ideas logically before
starting to write. Their inability to come up with concepts that were coherent and pertinent caused
poor writing performance. To solve this issue, targeted treatments that improve their ability to
think critically and generate ideas are required. Additionally, the students have trouble focusing
when writing, which affects the consistency in writing. This emphasizes how important it is to use

strategies that help them focus better in writing.

The study demonstrated that students found it difficult to keep a smooth transition between
sentences, which could break the paragraphs' coherence. This problem highlights the need of
teaching logical sequencing and consistent writing. The creation of more coherent and flowing
paragraphs can be facilitated by providing students with focused instruction. The logical flow of
ideas may also be hampered by the students' incapability to generate original and compelling ideas.
This highlights the significance of teaching topic creation techniques. Structured education in these

areas may help them write more effectively.

The students struggled to write in a way that balances detail information with conciseness. This
kind of writing challenge might lead to immature information. Training in the succinct integration
of pertinent data and the selection of significant themes is necessary to improve their writing skills.
Last but not least, students frequently neglect to ensure that every sentence in a paragraph advances
the main idea, which leads to a lack of clarity. The problem might be the caused by poor sentence
structure, word choice, or organization. With focused instruction on paragraph coherence and

clarity, students may write better.

The group statistical analysis showed that overlapping standard deviations revealed that female

students faced more challenges than male students however the difference may not be substantial
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enough to draw broad conclusions. One significant inference from this study is that the females

and male groups, being compared, most likely struggle with writing in a similar way.
What is the level of freshman students writing performance after they take the English courses?

The paragraph writing test score showed that the majority of students, 62%, scored below-average,
while just 31% of students demonstrated above-average writing abilities and 7% received average
scores. This distribution suggests that it is necessary to strive for above-average scores because a
large portion of them fall below average. The significant percentage of above-average scores may
indicate a high-performance tendency within the sample. However, a significant portion of below-
average ratings highlight the sample's diversity and highlight possible areas where students might

improve their writing.

The majority of female students fell within the above-average category, indicating that female
students are good writers, according to these statistics. This might indicate targeted actions are

required to support those who are achieving and assist those who are struggling.

Fundamental language skills, which are derived from paragraph writing test scores as sequenced
from higher to lower scores: content, grammar, vocabulary, structure and mechanics are revealed.
The students’ ability to organize their thoughts clearly and succinctly is impacted by these

constraints.

Do the students’ perceptions of writing, their perceived challenges they encounter and their

performance of writing test take relate?

Pearson correlation and Spearman's correlation provided similar findings. A linear and monotonic
relationship between the variables was demonstrated when the Pearson Correlation and
Spearman's Rho scores are close; when one variable rises or falls, the other variable also rises or
falls. This suggests that there is a consistent and proportional relationship between the variables.
As a result, it demonstrates that the data met the presumptions of both correlation methods,

indicating the validity of the relationships.

The Spearman’s rho correlation value of 0.111 presented a very modest positive relationship
between students' writing challenges and their writing performance. This implies that there isn't

much of a relationship between increasing writing challenges and increasing or decreasing writing
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performance. Because of the p-value of 0.253 is more than the conventional cutoff of 0.05, the
results are not statistically significant. This suggests that there is insufficient information to
conclude that there is a substantial correlation between writing performance and challenges and

also triggers further study in the area.

Writing performance was not affected by perceptions of writing, whether positive or negative. The
insignificance of both predictors, perceptions and challenges of writing, highlights the need to look
into other factors that can more strongly enhance performance. From an educational perspective,
focusing just on altering student's perceptions of writing may not lead to significant improvements
in writing performance. Other components, including writing instruction, practice opportunities,

or support systems, likely have greater space for writing development.

From the view of the student respondents, linguistic, psychological, cognitive, lack of support
system, economic problem, lack of practice, influence of mother tongue, shortage of time and
influence of technology were the main challenges for their writing development. They also

suggested if focus on lower grade education and increasing writing practices are in place.

English instructors also stated the main challenges that influenced their students writing
performance. Lack of practices, absence of collaboration, writing incomplete paragraph,
unsupportive English courses, lack of support system, poor academic background, influence of
mother tongue are prominent. They also suggested that teachers’ appropriate intervention in
English classrooms, offering supportive courses, revising the English courses curriculum, and
focus to lower grade education were the solutions to students writing challenges that the English

language instructors forwarded.
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6.3 Conclusion

On the basis of the summary of this study, the following conclusions were drawn.

L

IIL.

III.

IV.

According to the research findings, first-year EDU students generally had positive
perceptions of writing and understood its importance for both future career prospects and
academic performance. Their positive perception implied that they recognized writing as
an essential skill required for successful communication in higher education and beyond.
The study revealed that although the students had positive perceptions about writing, the
perceptions had not resulted in a good writing performance. Their general performance in
writing paragraphs is below average, especially when it comes to organization, content
generation, grammar, vocabulary, and mechanics. The gender-based comparison also
showed that male students scored below-average performance compared to female
students, who performed above average.

The study also showed that first-year students of EDU faced a variety of writing challenges.
These include linguistic challenges, psychological challenges and cognitive challenges.
Both male and female students had faced similar kinds of challenges. This implies that
writing difficulties were common and not specific to any gender group.

It is also found that none of the challenge significantly predicts writing performance, as
seen by the weak and non-significant correlations found among linguistic, psychological
and cognitive challenges. The study revealed that a weak and positive correlation between
the dependent variable, performance of writing, and the independent variables, writing

perceptions and challenges of writing

Therefore, the study revealed that although first-year EDU students had positive perceptions of

writing and understood its significance for both academic and professional development. However,

this understanding had not resulted in a good writing performance with minimal standards. Both

groups, females and males, experienced similar linguistic, psychological, and cognitive challenges

that hindered their writing development, despite the fact that female students performed somewhat

better than the male students. Moreover, the study discovered that, as seen by the weak and non-

significant correlations across the variables, the students’ challenges and perceptions of writing

did not significantly influence their actual writing performance.

165



6.4 Recommendations
In light of the study's conclusions, the following recommendations are presented:

6.4.1. For FDRE, Ministry of Education

The FDRE Ministry of Education is advised to revise and strengthen English language curricula
across primary and secondary levels. The findings show that students who join higher education,
particularly in the EDU, with weak foundational writing skills. Therefore, early education should
place greater emphasis on teaching and reinforcing essential writing skills. Improving the
curriculum at lower levels would reduce the gap between the writing skills expected at the
university and the actual abilities of incoming students. The Ministry should also ensure that
teacher training programs equip English teachers with updated pedagogical methods that align
with current educational standards. A nationwide effort to improve writing instruction would
create a more prepared student population by the time learners reach universities, including

Ethiopian Defense University.
6.4.2 For Ethiopian Defense University /EDU/

Ethiopian Defense University should introduce remedial English language training for first-year
military students before they begin regular academic courses. This would help bridge the gap
between their current writing abilities and the academic writing that the university level demands.
The university should also revisit its existing English modules, specifically, Communicative
English Language Skills I and II to ensure the content is updated, practical, and aligned with
modern writing skill requirements. Furthermore, EDU administrators, deans, and instructors need
to be aware of the trauma or difficult experiences military students may have encountered, as these
can negatively affect academic writing performance. Awareness programs and supportive
academic environments should be created to alleviate these effects. The university should also
prepare writing-support materials, such as practice booklets, guides, and targeted exercises, which
address persistent writing challenges. These efforts would contribute to enhancing students’

overall writing performance.
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6.4.3. For Departments of Basic Courses /English Department/

The Departments of Basic Courses /English Department/ should strengthen the pedagogical
capacity of its instructors through training that focuses on teaching writing to military students.
This includes workshops on constructive feedback, motivational strategies, and effective teaching
methodologies. Instructors should also be familiar with military culture so that they can design
writing activities that are relevant, meaningful, and aligned with students’ real-life contexts.
Additionally, the department needs to develop supplementary teaching materials, such as
worksheets, practical writing tasks, and simplified writing manuals that specifically target the
deep-rooted writing difficulties observed among first-year students. The study also revealed no
significant difference in writing challenges between male and female students, meaning instruction
and support programs should focus on common challenges rather than gender-specific
interventions. A unified approach will allow the department to plan writing support programs more

efficiently and implement them successfully.
6.4.4 For English Language Instructors

The Ethiopian Defense University’s English language instructors should be aware of the traumatic
experiences that the military students had passed through, and its adverse effect in academic setting
in order to take appropriate measures and to enhance students’ writing performance. The
instructors should adopt teaching practices that directly address the writing difficulties identified
among first-year military students. They are encouraged to use a variety of instructional strategies
that improve the students’ writing skills. Instructors should also provide constructive and
supportive feedback that helps students understand their weaknesses without discouragement.
Since many students enter university with limited writing backgrounds, English instructors should
give ample time for the students to practicing writing skills. Furthermore, English instructors
should integrate real-life and military-relevant writing tasks to increase students’ engagement and
motivation. Continuous professional development is also crucial; therefore, instructors should
participate in training programs on modern writing pedagogy and effective feedback mechanisms.
By strengthening their instructional approaches, English language instructors can play a central

role in improving students’ overall writing performance.
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6.4.5 For Future Research

Future research should explore additional variables that affect military students’ writing
performance, such as motivation, learning environment, instructor feedback styles, or students’
psychological well-being. Further studies could also employ larger samples to examine writing
challenges more comprehensively. Comparative studies between military universities and public
higher education institutions may also provide insights into whether writing challenges among
military students are unique or similar to those faced by the general student population.
Researchers might also investigate interventions to determine which strategies most effectively
improve writing performance. Such future studies will help build stronger evidence for improving

EFL writing instruction in Ethiopia and similar contexts.
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APENDIXES
Appendix-A: Questionnaire on Students’ Perceptions of Writing
Questionnaire I: for Students
Dear students,

This questionnaire is designed to gather data for the study that investigate your perceptions,
challenges and performance of writing. The information you provide will be used for the partial
fulfillment of doctoral degree in ELT. Your genuine and frank response will be of vital importance
for the success of the study. Your responses will be used only for the purpose of the study and they
remain confidential. So, I kindly request you to respond to all the questions. I appreciate your
cooperation to complete this questionnaire. Please show the extent of your agreement or

disagreement by putting a tick mark (v") in the appropriate box. The response scale is as follows:
1. Strongly disagree 2. Disagree 3. Undecided 4. Agree 5. Strongly agree
The researcher,
THANK YOU
Part [-Background Information

1- Sex: Female () Male ()
2- College: Engineering () Resource Management ()

Part II- Students’ perceptions about the importance and nature of writing

1. Strongly disagree 2. Disagree 3. Undecided 4. Agree 5. Strongly agree

No Statement 1 {2 |3 (4 |5

1 | Learning to write in English is a very important skill for my

academic study at this level.

2 | I need to learn to write in English because it is a very important

skill for my future education.
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Writing is a language skill that requires a lot of time to develop it.

4 | Writing is an important skill that has to be given an equal weight
as other language skills in learning English.
5 | Writing is more difficult than other language skills.

Part III: Students’ perceptions about the approaches to writing

1. Strongly disagree 2. Disagree 3. Undecided 4. Agree

5. Strongly agree

stages.

No Statement 213145

6 | Revision is necessary only if the student doesn’t plan and draft
carefully.

7 | Someone can be a good writer through regular practices.

8 | While writing, I should always make a first draft of my writing.

9 | Writing a second draft in writing may not be important if I feel that
my writing is good.

10 | My ideas and thoughts become clearer to me as [ write and rewrite.

11 | Making a final draft to my writing helps me get a good writing
product.

12 | Looking at a writing model before starting writing in English helps
me write better.

13 | Writing should be done once without passing through different
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Part I'V- Students’ perception about the Focus of writing

1. Strongly disagree 2. Disagree 3. Undecided 4. Agree 5. Strongly agree
No Statement 2 |13 (4 |5
14 | In writing, students shouldn’t worry about spelling and grammar

until they are sure they have made their main points.

15 | Students should know standard formats of good writing to be a
good writer.

16 | While drafting, students should focus on getting their ideas on
paper and worry about spelling and mechanics later.

17 | Grammar is important, but it is not as essential as the point the
writer is trying to make.

18 |1 feel that the key to good writing is getting the grammar and
mechanics (spelling and punctuation) right.

19 | During revision, students should carefully check their writing for
both content and mechanics problems.

20 | In marking my written work, teachers should pay more attention to

the language form than meaning.

Part V- Students’ perceptions about writing strategies

1. Strongly disagree 2. Disagree 3. Undecided 4. Agree

5. Strongly agree

No

Statement
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21

Writing requires information/knowledge about the topic to be

written

22 | I should relate my background knowledge with the topic I will
write on.

23 | During writing, I should organize information to my writing.

24 | Making an outline is one of the good skills in writing.

25 | In writing, I should always select appropriate language to my
composition.

26 | Setting goals to my writing helps me write better.

27 | It is good if teachers provide me with different strategies for
generating ideas, like brainstorming, using questions, visuals,
role-plays and simulations.

28 | Having discussions on how to improve writing skill is a good
strategy to write better.

29 | I should write with other students so that I can write better.

30 | I should work with the teacher during writing activities.

31 | Reading materials in English help me write better.

32 | Listening to English transmissions helps me improve my writing

ability.
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VI- Students’ perceptions about feedback provision in writing

1. Strongly disagree 2. Disagree 3. Undecided 4. Agree

5. Strongly agree

writing errors myself.

No Statement 2 13 (4 |5
33 | Getting comments and corrections from peers helps me write
better.
34 | Getting comments and corrections from teachers helps me write
better.
35 | Making self-evaluation helps me improve my writing so I correct

Part VII- Students’ perceptions about the English courses (Communicative English 1&11)

1. Strongly disagree 2. Disagree 3. Undecided 4. Agree

5. Strongly agree

No Statement 2 13 |4 |5
36 | I only write in English during the English classes.

37 | The English courses are useful for my academic study.

38 | I feel that I learn a lot from the English language writing classes.

39 | The English course modules help me write better.

40 | The English courses are helpful to improve my writing skill.
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Appendix-B: The Amharic Version of Questionnaire on Students’ Perceptions of Writing
PP T oomBe |
- TTNEPT

Ly aom@P CHHIE®: DA ATINVHE &% o098 PACNLT 1TMNLE Poviet A 18C T
AS hEAAI°7 A%Lavl9°C TG T avlB AaoONOA 1@+ PTLAM T ool B WFINTE 7187
N0+ IC P2 HE T 824 TST MhddN Agoov-Al TP9° AL LmAAN: PACNS
AT AG AR IPAT ATGE O O MPoh LTLPA: PACNL ao\OT ATGk
GAT] NF TPI° AL L@AN: A4 UI° TLNTEE Pia- S8LA:: NAHVE AU-AI°
TLLLT avih AL TOAM NANNCT AMLPAU-: LVTT aom@P Aagvav-At PAR|T
TG ALTPAU: AMALT HILO- “1TT o-0T gu7 ARt (V) N90dao T
PAICIY DT MLI° ANaoNT17 PG oomT LAR: PIPATE Ak ATLYLNHAD 10

1. NMI° AAONTT7T9° 2. AANTT779° 3. AAONTI® 4. A0°T177AU- 5. NNM9° ANTT17T0A V-

+avl- 29t
hao(\ 790U+
NeA 1 - ¢1A ovlE
Az O O o7& O
hae:  9°p7ens O U ADHSLC O

AGA 2 - QA ATIVHE AU ANdALTT OH214PT TN T

1.0M9° AAONTT7T9° 2. AANTT779° 3. adONT9® 4. ANT77AU- 5. NM9° AT U-

T4 ao)(\sr), 112 |3 |4 |5

1 NA7ZIAHE ovde (1Y L8 AN ¢1H9°VCTH TS+ nMmy°
m+9. 1ot 1m-::
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2 A@L.4T FI°VCE NMI° MP2, ava-- NAPT NATINHE
aoRq av I a7

3 NATINHE ¢3¢ Povqq avA~T7 99429 NH 140
.m0 10

4 NATIALHE €72 avd&T  av®IC: ATILANT P25
nAT U Al ANLT AAM@ S04 ::

5 avZq:: AT PELTE AVAeRT PNAM hOL 1@-:

NG 3 - DA AUS Adl-L0T7 NhavAht OHT1LPT TH0:

1. AMI° AAONTT7T9° 2. AANTT779° 3. AN 4. ANTT17T0U-

5. MM AN 1710 U-

+.4 av)(\sn), 112(3|4]5
6 PA U NN ANLAL POLPID-: 9@ A U477 NAPL ASG
NP7eE WALPd NF 0
7 A7 A@: U-NIH PAUG AIPICL ML Té Achéds
A7 2TAA::
8 N°xeNt oPt: v PRU4.T PovCavl b
MU IET AT
9 Ph't AU Té ATLPY AT UAHE LbP ovdet
aNdAL ALYPT £TAA::
10 | A78% PAeh-F7 L7797 AZe: Y40 LOAT  IAX

LU IATA::
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11

PA U-bu? Lo b7 Lbd oA Novghlh T4 AU47
ATEHOE BLAT A

12 | NATIANE ovdq: haoCavlds 41 CARAG I°LA\F/Gav-G
avao A\ PHOA ATLAG BLETA::
13 | op2G: (FALR LLEDT @NOT ALAG: NATL LH P9Lh@7

1D-::

NEA 4 - DA AUE Fheddt: CTTIEPT TG

1. AMI° AAONTT779° 2. AANTT7T9° 3. AAONT° 4. A0TT1UINU-

5. NM9° AN7170U-

. av?)\em), 213 1|4 |5

14 | +9942F MR V-4 To: PGS PGS 1TOT7 N9L0T®%
ANNALDIM- 00 DA PLeT AS APA@®- ooeh)1d
CANT@-9°::

15 | +9942F INH A4 AaolPy: P1¢ ARAER CCo7PT7
Db ANT@-::

16 | LbP AU OAKX4T H942T 1AVGTF®7 (@LP T “I06.C
AL 9HDC AS VIA AL L79° OA PLeT AS NC%t-
YPOT ove1P AAVTF@-:

17 | AOPOA® ANdAL 10 1IC 17 AVLD ALIND- LMD
VAN PUA ANdAL hLLAI°:

18 | AT¢ A% €A4 188 OAPA® AG C%T-17TN7

0-Fanad aodli A7 SOTT5N::
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NnAA @P1: +97462PF ah SHTFH A 2CoH-1T 1N TICT
AUCETTO7 NTIPE avdoHl AAVT@-::

20

NA UG 248 AL avd°Vé-F N HCTI° LAY ALIE VY
eNAM thédt avhimt AAVTF@-::

NG 5 - NN oG OANPT TSP T M0 :

1. NMI° AAONPT999° 2. AANST999° 3. AA®ONI9° 4. A0°797A0- 5. NM9°
an199a v-
T.¢ ao](\sm), 4 |5
21 | Aapdq: QA CON 182 avlB [am-PT/ LOLNIPA::
22 | ¢&9° INLTT O+t h9°Ké.® CON-T15L IC “Mavg:
anry:
23 | NA UG LT AR U4 avl8 91241 AONT::
24 | 7€ Mo AU AT Té TAFPT A8 1
25 | U\ AR U-do HIND7 £ ao9°lT WANT::
26 | AKX U4t TT “INPar T CHAA ATEAGE LLSTA::
27 | A0 FT1EPE: VANTT ACIGAP P9LSTT PHALE
AAFTF NLLART T¢ 10 A°AM:- UANT “PTIANT:
TeEDTT aomPP: 9°ONT7 aomd9°: UG-+ @'vT WS
T ao\f\::
28 | PovAqr TAFT AT TIAAN  ATLYLTA L8

92477 N-FAA AgeAq: T<. AT 10
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29 AN oG ATLTA: hAAT 2162 T IC NoolP7y
avq hANT::

30 | NA UG A°I°L @PT: havd®v<$. IC avdt hAY:

31 [ PATINHE 0N AT /71ESLAT/: O HAA U
AIERE LLGTA:

32 | NATINHE  P7LHAAG OWCHPTFT 918a0T:  Popiqr
The 37 ATTAON LLSTN::

NG 6 - NAU-G: AA NL-av AN AONT CH714PF 770 ¢

1. 0M° ANNTT7T9° 2. AANTT779° 3. AAONT® 4. A0“7700- 5. NN9° ANTT7T0D-

+.& ao]\sm), 1 12 |83 |4 |5

33 | hahr®™E AlEee-RT7 91701 O HAA ATEAG BLSTN::.

34 | had o162 F Al tEPT7G RGO C1T A
ATERG LLAT AN

35 | &7 ao19°19°: R U6SET ATSANA SLST A NAHVI® A
G0 PARAG OVAFT7 AlthnAAY-:

neA 7 - NA ATINHE hCAT (Communicative English 1&I1) ¢-+2142TF 27MN0. ¢

1. NM° AAONTT7T9° 2. AANTT779° 3. AAONTY® 4. ANTT700- 5. NM9° ANTT7TAU-

1. ao)\em), 112 |3 |4 |5

36 | NATIAHE P9°R4.m: NATINHE hA-1H NF 1m-:
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37 | PONGF@ AINHET hDCAOT: AhhS LA T9°VCE mPol,
STFm-:

38 | NAFINHE £71% AFA-LLLT A A7L9°7IC ANNAU-::.

39 | PATIAHE hCh T°BAT: NHAA VB ATLAG L% 5 A

40 | PATINHE hCOE PAUE TA &7 ATNAN LLSTA:
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Appendix-C: Questionnaire II on Students’ Challenges of Writing

Questionnaire II: for Students

Dear students,

This questionnaire is designed to gather data for the study that investigate your perceptions,
challenges and performance of writing. The information you provide will be used for the partial
fulfillment of doctoral degree in ELT. Your genuine and frank response will be of vital importance
for the success of the study. Your responses will be used only for the purpose of the study and they
remain confidential. Therefore, I kindly request you to respond to all the questions. I appreciate
your cooperation to complete this questionnaire. Please show the extent of your agreement or

disagreement by putting a tick mark (v") in the appropriate box. The response scale is as follows:

1. Strongly disagree 2. Disagree 3. Undecided 4. Agree 5. Strongly agree
The researcher,
THANK YOU
Background Information
Sex: Female () Male ()

College: Engineering (] Resource Management ()
Part I- Students’ Linguistic Challenges of Writing

1. Strongly disagree 2. Disagree 3. Undecided 4. Agree 5. Strongly agree

No Statement 1 |2 3 |4 |5

1 I frequently find it difficult to write using correct grammar.

2 | I have trouble keeping the verb tense constant in my writing.

3 | I find it difficult to arrange my thoughts into a coherent structure

in my writing.

4 | I have problem with correct use of punctuation and capitalization

in my writing.

5 | It is challenging for me to select the appropriate words to convey

my ideas effectively.

6 | I frequently struggle to maintain the precise tone and style needed

for various kinds of writing.
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7 I often have trouble to write sentences that are clear and succinct.

8 | I struggle with using appropriate transitional words to connect

ideas within my writing.

Part II- Students’ Psychological Challenges of Writing

1. Strongly disagree 2. Disagree 3. Undecided 4. Agree 5. Strongly agree

No Statement 1 |2 3 14 |5

9 | I frequently worry about the quality of my writing.

10 | I often get writer's block, which makes it challenging to begin or

finish my writing.

11 | I have trouble maintaining my motivation in extended writing

sessions.

12 | I frequently worry about what other people may think of or assess

my writing.

13 | I find it hard to control my stress when it comes to writing

deadlines and expectations.

14 | I have self-doubt regarding my writing skills.

15 | I have trouble staying confident in my work even after getting

criticism on my writing.

16 | I frequently feel nervus by the complexity of the writing tasks I

have to complete.

17 | I struggle with balancing my writing development with other

personal or organizational obligations.

18 | I get frustrated a lot when my writing does not much my goals or

expectations.
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Part III- Students’ Cognitive Challenges of Writing

1. Strongly disagree 2. Disagree

3. Undecided 4. Agree

5. Strongly agree

No Statement 2 131415

19 | I often find it difficult to put my ideas in order before beginning a
writing.

20 | I have a problem of generating relevant and coherent ideas for
writing.

21 | I struggle with maintaining a consistent focus on writing.

22 | I have a problem to keep a paragraph flow naturally from one
sentence to the next.

23 | It's difficult to create a strong and understandable topic for my
paragraph

24 | I often face difficulty in balancing detail and conciseness within a
paragraph

25 | It's difficult to make sure that every sentence in my paragraph
contributes meaningfully to the main idea.

26 | I find it difficult to improve the clarity of my paragraph.
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Appendix-D: The Amharic Version of Questionnaire on Students’ Challenges of Writing

P76 TF oomSd |
[ S A PA S

Ly oomEP CHHIE®: NA ATINHET £7% ov98 PACNLT M0 Poviqt +28C 17
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AN LLNCAL: AFIAHE €737 07I0F7IC PLaTeT 874 TS T (héA Aavao-At:
TP AL LOAN: PACNL A®'1THE AS AKX 9°AT ATSE Ot 0% meol s
LETLPA: PACHE °ANT ATGE 9077 NF TP AL L@AN: AT8.U-7° TLOATLP
1o SHLA:: NALY AU-A9° TEEPT AT A28 T0am NARNCT AMGPAU-:: LUTT
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() 0PhPao T POI°I1TPT OLI® ANovN19T L7 oomTy PAR: PIPATT Ah
A0 A 10

1. NMI° AAONTT7T9° 2. AANTT779° 3. AAONTI® 4. A0°7177AU- 5. NN9° ANTT17T0A V-
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hao(\ 790U+
NeA 1 - ¢A oolK
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1.0M9° AAONTT7T9° 2. AANTT779° 3. a0 4. ANT7700- 5. NN9° ANTTUIAU-

s a0 hem, 112345

N LH: ThnnG o7 APO®- Naom+9® avie: nNLTA::
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2 02 chde @NT: N OTrF SCT AM8PTA AT1LLT
TFohAU-::

3 NAdvéde OO VANE OTrE LA ooPPC S To-
A8+ D NLGA::

4 NAV-4o ONOT: CACHT-1PN AG P9NL PLET ARAGT
/capitalization/ N-Faad aom+9® AL TIC 1TI°FA::

5 NA V-9 o071 VACE?T 0NP T ACI0THANG 02797, PATT
av9°L P AA'L 4. 1D

6 ATALE CARAG GLY1T POLLNLANID7 TAnAE ©obT
/tone/ AS HEN /style/ AeomN® NH L1 AF14-AU-:

7 Nl LH: PA%X AS AC PP 25L9T-11CT7 Novd&:
| & B PAST %8

8 N&ch-do @OT: VANTT 01157 H0999, COADC PATT
aoM+9° LnNLGA::

NeEA 3 - CH62T Povie N1-ANSE A8C T

1. NM9® AAONTTUT9° 2. AAONTT979° 3. AAONT° 4. ANT70U- 5. NN ANTTI7TAU-

1.4 av)\sm), 1123|415

9 NN &dvéde TéoT N L Ac1PAU-::

10 | 20 PAASE TFacd 97N9° P11 AhoeSC A U4
Nao€ao(C MLI° Aavgnlh 4377 LLCTIPA:

M heton PoU-e NEA-LLEDT 94T §CF AcvHAP

AT 140U
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12 100 10 AdeT 2T 0ARU-ETE DATLeANT 1IC Dg9°

A7L2.901a0%a0-F AN A 1PAU-::

13 | eque®s oMhLe M 12077 AG  eolmndl?

aNLCHT A%LAT Aavdq: O9°AC: B bt aodMmC
aT14-AU-::

14 | 1ooa@ Taed AR D oo -Tav BAENTA::

15 | MAchdo 7°02ET T h&LNNT ON7A: NPMLE NN e-@-
e AL: NG PaotTao} TIC hAANT:

16 | ;og6:: @O hootPr P4H90: PHOAMTT PR G

NPT Aavgnnd FCUT BOTTGN::

17 | g AOTAAA POILCIDT TLT: hANT PTIA OLI°

CCEFP QLI DT IC A oo N\M7 A 1MAU-::

18 | g hef: naNh-T 9497 9C 0L PPmNP@ YIC

AL A APs: NH L NNI° ANASELAU-::

NEAN 4 - 1946 PT +HTTHO Pooie: +78C T

1. AMg° AAONTT7T79° 2. AANTT919° 3. AAONT9° 4. A0919700- 5. NM9° ANTT7T0U-

+.d av)(\s), 112 (8|4 |5
19 [N 2LH: ovdq hooPavlde (bl MANET ONPLI°-HntA

A?IONPao T LnNLEA::
20 NAaoAq: HHYE AG OTrF PAT® VANTT PO190P T2C
any::

21 g 0P POeRCT  Theid SC% AavlAd

AT 140U
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22

arLT ATPR TP FNET MNP ATB.UI° hTS hlSit-
7IC ®L MDD 7781 A1 AT 14-AU-::

23 | Agma. WIPO: MG AS AavlET POLFA  Con
aeMC: AA'L 1L 1m-::

24 10 A NATE AP @0T: WHCHC AS ATC-9°T7
AECT DAGT AT MF ATIEAU-

25 | (WA DT CAD ALIEIG GLGA-TIC: APSD VA
PADF ADAPOR TILITT ARL hOL Y-

26

PI°XGT 7 ATPRT QAKX P10 2784000 27247
CNNLEA:
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Appendix-E: Writing Performance Test

Instruction: Write a paragraph of about 150 words on the topic given below. Your paragraph will
be evaluated for its content, structure, grammar, vocabulary, and mechanics (Spelling, Punctuation

and Capitalization).

Topic: The Importance of Learning English Language
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Appendix-F: Writing Performance Assessment Rubric Tool

The Rating Scale and the Writing Assessment Criteria

Raters: Two English language instructors with 15 and above years teaching experience

Items: Five evaluation categories

Rating scale: A four-point scale (1, 2, 3 & 4) is used for each of the five categories. The criteria

for the categories will be as follows:

consists of
sentences that
are completely
consistent and
supports the

main idea.

relevant. With
a few
deficiencies, it
consists of
sentences that
are generally

consistent and

fully support the
main idea due to
some inconsistent

sentences.

(1) Content.........coovvveeeviiineianninnn. 4 points

(2) Structure..........ooeiiiiiiiin 4 points

(3) Grammar...........ccoveeiiieannnnn. 4 points

(4) Vocabulary...........coooevivnennnn. 4 points

(5) Spelling and Punctuation............4 points

Total.....oooii 20 (100%)

PERFORMANCE LEVEL
CATIGORIES | ypRryGoOD |  GOOD MODERATE POOR
4 3 2 1
1.Content Content is fully | Content is Content is partially | Content is
relevant. It generally relevant. It doesn’t | irrelevant. It

consists of
sentences that are
inconsistent, and
not supporting the

main idea.
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supports the

main idea.

2. Structure Paragraph Paragraph Paragraph Paragraph structure
structure  is | structure is structure is is irrelevant. It is
fully generally partially relevant. | incoherent.
relevant. relevant. There are some
There i1s a There are a deficiencies  that
thesis few affect the
statement, deficiencies coherency of the
supporting that doesn’t paragraph.
sentences and affect the
a conclusion coherency of
sentence. the paragraph

3. Grammar Grammar is Grammar is Grammar is Grammar is

fully relevant. | generally partially relevant. | generally irrelevant.
There are a lot | relevant. There are some There are a lot of
of and There are repetitive simple grammar mistakes
complicated some different | grammar that make difficult
grammar and structures. to understand the
structures complicated paragraph.
grammar
structures
4. Vocabulary | Vocabulary is | Vocabulary is | Vocabulary is Vocabulary is
fully relevant | generally partially relevant. | generally irrelevant.
in terms of relevant in There are some There are a lot of
genre and terms of genre | repetitive genre and meaning
meaning. and meaning. | vocabulary mistakes that make

mistakes that

difficult to
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affect the meaning

understand the

in the paragraph. paragraph.
5. Mechanics Spelling and | Spelling and | Spelling and Spelling and
/Spelling and punctuation punctuation is | punctuation is punctuation is
Punctuation/ is fully | generally partially relevant. | generally irrelevant.
relevant. relevant. There are a lot of
There are some
(Punctuation, repetitive mistakes

Capital letter,
Spelling)

repetitive mistakes
that affect the
meaning in the

paragraph.

that affect the
understanding of

the paragraph.

* Do not assess paragraphs that consist completely irrelevant content or memorized texts.

* Assess paragraphs that consist insufficient content which is partially supporting the rubric.
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Appendix-G: Interview Protocol Worksheet for Students
Research Topic: Students’ Perceptions, Challenges and Performance of EFL Writing
Interviewer: The researcher, Abebe Alemu
Time of Interview:

Date:

Place:

Interviewee:

Position of Interviewee:

The purpose of this interview is to investigate the students’ perceptions, challenges and
performance of EFL writing. Any information you provide is related to the research question. Your
name or any revealing information about you will not be attached to the analysis. The interview
will take about one hour and will be audio-recorded. The information which will be audio-
recorded will only be between you and me, and will be as part of the data collection process. I do

have a consent form for you to read and sign to confirm your understanding.
Interview Guiding Questions
1. How do you level your writing performance? Below average, average or above average

2. When filling out the questionnaire, many of you stated that writing in English is a very

difficult language skill. Would you explain why writing is difficult?
3. In writing practices, do you receive instructors’ feedback? If yes, how? If not, why not?

4. Does the instructor help you to incorporate the comments in your various writing activities?

If yes, how? If not, why not?
5. Do you consider comments from your peers? If yes, how? If not, why not?

6. While you write, to which aspect of writing do you give more emphasis? On the content,

grammar or mechanics? Why?

7. At what stage do you give your piece of writing to your instructor or peer for comment?

The draft or the final? Why?
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10.

1.
12.

Many of you submitted the first draft of your paragraphs at the end of the writing test. Do
you think that revising and editing can improve your writing? Why?

At the end of the written test, some students wrote on different topics out of instruction.
Why did this happen? Is it because of misunderstanding the instruction or is there any other
reason for?

Most of you stated that the English courses (Communicative English Language Skills I&IT)
are difficult to improve your writing skills. Can you explain what made it difficult?

What do you think are the major reasons that have affected your writing skill?

What solutions do you suggest to solve your writing problems?
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Appendix-H: The Amharic version of Interview Guiding Protocol for Students

ATT6PTF PPN CPA-aoMBP TCFhiN

PI°CICC CoON:- NA o0& O1916PT M0 Poviq +28CTT AG hé909°T

MmfeeE /tavd-214m/7 AN hhao-

LA oomS+t PONLD LH:-

3

ng-:

3 (R

PO aoMEP AT NPT MATIVHT NAovRe PAT®F TH0LE PAUS

F4CFT AG h4909° AavaoCaoC 1@-:: PULEPCOT “T15®-9° avlB h9°CI°C TLE
IC PHLEH 1@ PACOL O9° @LI° NAACNL T115@9° 1A avlB haotrt+7 IC
ALLLHI®:: PA-aoMEE A1 OAFT PUA PTLONE A7 NLI°K avdlen, Lb8:
NEI°R PP K@ avlB Na's AS NAGTHE aohhih NF LPGA:: avlB®-9° PavlB hOONN
1L AN SUPGA:: THLLT ATLI1T eN9°9° 1T P27 A8 T AS A78.4.Coo-NT
AMG AV

APA-aoMLP CHHIR TLEPT

1.

PAUVG ThF3 P27 L8 A1 LIARIA? hovhhAT NFFF oohhAE oLn
haohhAF NAL?

. NMEPFTF U NATINHE a6 (MI° AT 24 P Avdet w2001 aom@d

OTI°A IART LA aoR@ A9°7 WVF 24 AT NIAR?

A UG APPLT P T: Canto1eT ad 20T TPNLAT/T+NAAY? g+ hP
A1 ATLT? DALY L79° A7 WHSALY 1AR?

NHALE  PAUE  AIILT  @AT:  ANEEOETT  NCTat: A0S0
LLAANLLSIA? oo WP W1 ATLT? WAPT L79° AT A1SALY
10A7?

. hADPTh/ ADTU PULAMTT AOHELT T PNLAT/ TPNAAV? ao (- AP WU ?

ATLT? DALY £79°: A9°F WISAUT 1AR?
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. 09RO TRENT W APHEo PAAG  9ehT PNAm  Hhedok
TasmAT/ FOMAV? ALHTF AAPO® L0 AT2hLAN? AI°F ATSATY (IAR?

. Ah®NY AhSVT AnETTIo ©L9° AAh-LT/AANLY AP AaodNA
NP T5®- L8 AL TOmAT/ TOAMAV? LbdT @SN Pavenlid7? AT ATLPY
N.10%7?

. ANMEPFFU NOUE 4G ogoanldf AR PhIPATFTUT  PovEavlf  Lbd
ATHTIA: oohAl  AGS  9949°  AU€T  ALATIA  STAA  NAT/NAY
FONLAT/F0NAV? A9°F AT NIAR?

. NANG 4G aoenldh AR CTONT FOIEPT: nFAHEE @R, KLPA: A9
LV A7 FA? FAHHET 0AeolST @8O AA 9°078 T A LIAR?

10.29°F@OS T@ PATINHE DCAT: PANSE nva-F7 ATAAN ADT D¢ AP

NaoMGP NOANT U aoANT NHPFFU- IACTLA: ADT D6 £LLID- 9°7
AP 1AR?

11.04 V-9 TaF0/ TaFv AL 1TX0F £241 PGS PG 9°n780T 9°7 9°7 S Tm®?
12. 0A720.HE  Covl& TICT7T Aao& -+ AI8FN: 9°F7 9°%  ao§ L2y

+m+e22.LAN/ FmeTIAV?
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Appendix-I: Interview Protocol Worksheet for English Language Instructors
Research Topic: Students’ Perceptions, Challenges and Performance of EFL Writing
Interviewer: The researcher, Abebe Alemu
Time of Interview:

Date:

Place:

Position of Interviewee: Lecturer
Dear instructor,

The purpose of this interview is to investigate your students’ perceptions, challenges and
performance of EFL writing. Any information you provide is related to the research question. Your
name or any revealing information about you will not be attached to the analysis. The interview
will take about one hour and will be audio-recorded. The information which will be audio-
recorded will only be between you and me, and will also be part of the data collection process. I

do have a consent form for you to read and sign up on it to confirm your understanding.
Thank You
Interview Questions

1- How do you level your students’ writing skill? below average, average, or above average?

2- In paragraph writing test, most of the students have submitted their incomplete paragraphs.
What do you think are the reasons?

3- Do your students always collaborate on learning writing? If yes, how? If not, why not?

4- Do your students understand instructors and peer correction can improve their writing? If
yes, how? If not, why not?

5- Are students motivated in writing classes? If yes, how? And if not, why?

6- How do you enhance the motivation of your students, with diverse levels?

7- In order to improve students writing performance, what kind of teaching strategies do you

use?
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8- Do you think the English course modules (Communicative English Language Skills I&I1)
are supportive to improve students’ writing skills? Can you explain why?
9- What do you think are the major reasons for students’ low writing performance?

10- What solution do you suggest to solve the students writing problem?
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Appendix-J: Research Participants’ Consent Form
Research Topic: Investigating Students’ Perceptions, Challenges and Performance of EFL Writing
Researcher: Abebe Alemu Dagne (Doctoral Candidate in ELT at Addis Ababa University)

Date:

Sex: Female (] Male ()
Participant: Student ()  English Instructor (]

L willingly agree on the points listed below

to contribute in this research study. I also have clear understanding on the following points.

e [ am aware that even if [ accept to participate right now, there are no repercussions if [
decide not to participate at all or withdraw at any moment.

¢ [ am aware that taking part in this research will not immediately benefit me.

e [ consent to having my interview recorded on audio.

e [ acknowledge that my name will remain anonymous in any publication on the research's
findings, and that any information I submit for this study will be handled confidentially.

e [ am aware that, according to the legality of freedom of information, I have the right to
view the data I have submitted at any moment while it is being stored in the manner

mentioned above.

Participant:

Signature Date

Researcher:

Signature Date
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Appendix-K1: Transcription of Interview in Amharic with Student 01 /S01/
Date: 3 October, 2024
Place: Students’ Classroom

Time: 8:36 am-8:55.19 am

MEeE: Ah NPLTLEe ALY PA-aoMLP G LT (aolP TV ARD A&CH hav( ISV LU
Fh-oom@P NA%ICE L7 LAAAT @GN NATIVHE T ORI° (AN £7%?

+01: NAZICE U7

mee: Al ®L avConCPeMm TEE AN PAUS TAFV7 LCE AT T FIAOPAV?
haohnAG NFTF aohhAS oLh he+H5?

+01: Pa'l PRGNS LLE ovhhAFS hevhhAS 0T 4o AR fhtdA: Ale
POILID T ATLE AHLIMTE PIPRLM NoohpAG LS AWPTT AHLY A787¢ 1
NG 09794 AP LTAA:: A°AA AU-7 NTOC 7727 07LATNTF AATAL
VLT ALY ANTC 07LAMNT GaT ALY 2V NETTH NATLAE A dhed-
AL, CtOAT hoohhAG NFT COLPTONT A2M, LAME-A: AS AT APF
0772100 avAir Aé-Ow 77 07UV g PI°RLD A%V ALITI® LTAAN:

MPeE:- Al hh ML 25 TP A1 10-F NH-LPFTU- NATIAHE avda: N(MI° ANT Dé
PLIE VAT ATLPYT aoM@P Ohao-f- IAAT LA avd& A9°F AT .06 A7
NFIARANT?

401:- NN ANT 4 COLPINE 9°n3 017 WiLE h&rd OC LA®- 17T AMge
Prhldb 10 TIATE NAHE D A@ AT oo@F &% 10 CTtmeao-:
NFPVCTH 0 NF o POLAM@-: W FPUCT W OFOM AT A FAYR: AT
Al 10 UAFE @ L79° £IR® Ad-(vr V7 hA@:: DALY VITT APAN AU
vowel? consonant aA:: mNe PoLINND: PTFD 10?7 ANT CoLINNG- P15 @
10?7 ASAN@- PHE@ 107 PULADT £T7R®F A hAoolST D £1 0K V62T
AG words aohhd\ ¢1+@0Y ovMLh Ah:: @LI° L79° (LI ovAns 10 A7E,
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PIRLM T PRILDT VT WG ACHT Fhhde hGLAT® PPN N1 AG hHV Af P
TIC AM@ “INTF 10 AS oo oo HRE AL OPIC ANMUT ATLLO
AT 10 NAHT D A7LHY ALTT ACI°E '1m-icommon P9°Sm-#Tm oCLAT
NAPE ONVEPCE NANHE @ 04-AT7 10~ PI°IRGT @ AS hH Ahf 1o

mee:- Al: @L MNHTFD TPEE AT NA AR AI°ILT @b Patte147T Al £+

101

TPNAAY? g AP DPYE ATLT? NAPT PT L29°F AT W2SALY TABNT?

- AU AhAN, hA handwriting 9°G9°7 04~ elementary AfA7 &V 71C Aril?

NC: M NA APSPT NeoM7 RTCE -Fhdt PULLLCID TINTT &7 AL
AhG AL ALPTT Tacd AL 1 TIAT 907 £al BHA? 97 A h@EA?
OLULA® FNICTE hH PHoay PoLeCOT U3 hA: ANWY AL Hhedh PULAT
aodPYCI° PA°:: Nd T LAMA:: AUT AUT 17 AT OP@ B8
APehhovl DALY NH speed 1@+ PI9°THL® A7E: 17 AUG “7179° ‘Eh
Po9.LLCTM TIC PAY®: AS hH Ah £

MPLi- NNI° Té: OFL hédF@ TLE ALET MHALE PRMGE APTLTF T

101

ANVEEOPTT Tt ADHOI4@ RLSYA? POLA 1 ATE AU PavAhha
LaoNAFN L@ ANVFIILLT NHI° ATL9T10L5 10+ CINAh@-T A, $ME T L&
WA TUN POLAMT ANELPT NAGA 74T P7LAMT7 AlE£0T TPNAAV? oA
AL NPT AL T? NAPY L19°F A9°T ATSALT N1AK?

= hAUe OC O taoAht AdEeP T ATOMMAT:: APAAT 7T BUT LopNAA*T

g°G9°7 LY ACHh NACH N°GLCIOIT® hoL'Lhi? £ ASLCINT: 17 £77
PoLAT TIC ANADT hAh:: AZ°AAT PAn A OFAA hP1T PanT N°79
PaoqPNCI®T PAGPIPNCYI® Vs LT At APAMAT L ASLTT PLI° oolanlg
AL ATLINANAVT AhT N°FTINE AAT AL ARAD A ATRIS #7080
TR4AD AN@D-9° AT8INN FLCIAV: NHAGT L99°F AT7LHY ALY &7t
PAT® AU6T N7LOAMNT OAT AL AZLH AFLCT FFAAV: AG hH Ah P
02 U-EFT79°F ATTFTAII:: AGT P+ AL PI°GRCID- O+ AL 10 A7%,
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AU AL £7 PN Tiét OAPIL LT 10 A8, 8V7 Cal P01 hGaoM9©:
D UATI9° ATTPONAYC::

mee:- NMI° T A, L PNE TPE AN XU-FV7T AanT214@m ®LI° AAN TV

101

a0t 22k AaoP(A NS FHE@ L8 AL 10 AU-SV7 P9 FAMD? Clebd? LN
PavghnlOM3? A9°F AP NIAKR?

= AP AN LI Ak AL OO0 APLVNTE AFHIERNT 1@ AUT AFRE

MLI° A%LavAht@- ANAL AhA A7 STAAT ALY NPT QAT AL
AN APLUNTT FHOEFUNT 1@ AU AALE @LI° A%LovAht@- ANAL
AN @2 AA ANA AT STANT NLbP@: NTAA o071 Y@ °R78E9° N-nhd
AN LA 7T aoOT AL PTLTA A oo P AT AU AT
PICTIRLD  ATRTIG ASLIPAT: P PICIRLD 1D mBPT NAPCIAG:
CHAADT A UG 10 CISPCND AN@-:: NAHYT hH PAD-7 2I0T 10

mee:- A, L +ME L29° TL& AM: NHLFTU NAUVG 4oHS ovgnldh AL

101

CATPEFTUT Pavland @ Led AT LA oohAONG 2949° Adha7 ALANA
CTFAN NAD J-0NAV? A9°7?

- h@i (lovfavld @ PIIREMG MUNTT LG CI°TIRE.MF A7 hGLAT°:: Pov

T b0 haoBavld - U-ATEF®- class ARTFC O 0P OTHY d2mSo-
N7 S1MMUN hLLAT*? AhGI° ATLHD 10 NOAI® ATLHD- 10 W7L7
A0A DAY NUATE L8 L29° ACHATAAN 1@ CoL%Lm-:: NLD19°h@ +TC
UL £7779°T experience PIPSA experience hiP't L79° vemT 1@ hH
ahe L2770 AMI° TEI° hd@-:: AD-TI° L5TEN NS NN AP-FANA 1o
PrLLLm::

MEE:- 17 NAVE &G 0P A +H216PT Lbdd NF 10 Pam-T:: aohAD 27L9°

101

AAGOFNTFD AI°7 ALY N9°7F 9°n7 0T ALY av Ak LFAN?

= ATI8V PLeET ANF ATE hPY Ant AAT@- P10 Y0 GaT A Lbdd

TOaMAY:: NN JN0AY ATSAh@ 0ThA LUPS €77 11C AWM ALCTY
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TOAMAY: AG hH Ahf AhT ASETE STAN: (TS PAR AU (IFhLD.)D LB
@NLY helM-TT PAF®- time consumption h& 5 A7 STAA N NAI°19°T
Y- PIC19H@ 77 CTANTF@- time heAS hry: e44a L0 hPy: 420 Har
Lan@} CLbd AONM LTAN:: hH @R, 77 L £77 10D

mee:- Al ML $ME TPE AYL: HNITD 10 NAU-& 4G ooehnlG AL DN

101

TP T hHOHH @6h, X4PA: A9°7 &V AT FA? FaHN7 0AavlST @pn
MA o2 hA (L1AR?

- AN ORTeT PAR: AN PO AR TAHNT AAoolSt @i FAHHET

NFnnd QA8 T A 10 HEANT AN ATNND: £ANS 1714 aodT A7
A L7 SN @ PULUP I A9CAN true or false P true htPt T A4 ha:
true NA> hA4. instructionr7 &0 LaPTAN: ®LI° L79° false hPt false
£LLANTY 92 e reason hAAL L% hALOAm®-9°: NANY instruction @AY
AN@-:: A0 AT AN @L9° instruction ANTLS9° T 1o TOIC
10 ATE AA® 10 N8 ANICTIC: AR WL U ALImen DAY AT
NMg° ONF 1@ AS hH Ahf A7 LTAN::

mee:- ML ANLTD TPE A LIFONST@D ATIVNHE hCOTF: PONST L TO-

101

ATINHE DCOTE PATIAHE Povd@ hvat7 ATAGA AT Dé AT
NANTU-T aom@P aoANT 1IART LA ANT6 £2L1D- 9°7 WILWPT avlnK
LFAN?

- AT D6 PTLLLCI: TIC A AN ANIIPTI°: 77 avd°VC AS +T16LTF (HY

A U4 Hef AL PAT@ Ahte (HAL AU-7 AT heHE P HI°VCT DA :
Tl PPLELCTID (@ B FPAT AL 1@ Ad-b AR 1@ PRI d@dk
A NANSLTT AGh@-T NPARTI® AGh@-i N174-99° AddbaoTha-: PSa- Al,
IC 1@ ANAe QAT PPN AHAL Tl hRLLI9°: AGh@-T A hH
ahf ARA oo Ve-STG TP T (LY PA UG HEP AL £7 PUAN TA+T LA
O+ AG PaoINE Vb3 £A hLaoNNT9°:: A7LH 1@ PoLao0AT::
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MeeE:- ¢ME T e 115m TOE: NAU-E ThFV AL +HAOT LLLT PS PS °n e+ T

101

9°7 9°7 GT@? 9°7 AN $LI° AA LANENT D U3 2T A a0k LT A?

= NA NS A UG TaJ AL TIC 10 N PMPAD ATLET PEATT 2710 ho-:

AT AT SL AIN@T &6 AACTTTR: APAN FeaT4 LNTIST
X KT 7 ANTTTTH:: NAhAN, AL PADT  NamPAL W5 P O0T LA
ATTVNLNNG D FIPVCT IC LA RCTH'rE NMI° AGA 1@+ DALY NTVNLAN- AL
7 1C AfNT®9°F hALEE OC £a0to- 11C PA9°: A.oM @M 1@+ hAN
NF lecture SAMA hdM NFA L1000 AILED AhSo AT STAA: Phhgo,
LN RIEE DAPTT AUCT AZ°AA N, PAAD A@ ATHVT PLI° CANTT
ELOAT COIAT ARTAIC: SAHTIL IUNLAN AT L9 € “TUNLAA
ALL@ ALTAI:: A AM F89°L® M ALe AL +A0T LLTLN AN
ATV AG TTVNLAN: L79° (LY N7E AL PAD- hhPLe NMI° PMLL 1)
P AMYC POLL 1@ “IAT 9PTLID: PP AADLAL PP AL PT Aft ATIANE
AL AT Ah: -0 ooeshh 98T M- PI0P TEANAA@ NM9°
HP+E 10 MHD- AR POLLMST FOAL L29° €7 APNYT ALLT avehnlh AL,
ATLHY AL'TE FN NTLETIOE Oht AR £79°F &' T4 1P (oM aoppOPi
o)y @Y Y% PmLL TFIUC 10 1% 1@+ LINN@-::

MeeE:- M Pé Povghli@ TEE 12 T TLe: NATINHE Povia: TICT7

101

NaoQ 3 RISTANT 9°7 9°7 oo LPF T AFmEeI® 1 TFANV?

- ao\GE ATINHE Paoder TICT7 BPCeHN NG PI°A®-F NavLavlf nIT

10 hJT NovEanldf (VH LR avd° AV AdNT:: A7 1914 TI0T 10+ avBavl g
U A OEIC: U A1 LA4GN?  h WL LAGA? hE151%T PULET
nLLLCE PPAT nOPPaD-I°F RC1515 Téok? MNBG 20ET MmN (M- Ah
YALYTET AP FOME hT hahoorhéd E9°C ahh heHs PA@- Fhdt TOT+
NAS SCT PALTEFT MM 1+ POAEICT Pavd°vi-79° LCH it P1214 £CA
Pet ALCT W38 ho1LLT WD P LUTE NN LOCNTE APFPLd. Lo
NG A19°F AU aU7 Noo3q AL PL&I° RISANT 9°71L 10 Know  AlA Aaviq
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NAY 250 DAV AZI0N9°: knife A%IAT AU-T 2565 ALOAY: TG NAY 10+
PI°HIN@-:: AU-7 knife NAV A¢ NFHAD-: nife NA- AXETAY LTAN: 77 ATLHY
92t TFIACT hFT 1o AoeM POUTFA®:: hFT NP (Eoo( (Eoo( AP
YALTET POLONE  ALLAIC:: hoofool@ 7% AN 1T TV UAEE
handwriting? reading a'H.v7? NFanA MAP NA ALLAI: (. 14T 1@+ £T7
neA-LL RS NF M6 oo@- Mt NF:: hHv IC PHLLHT L79° aoR h6 T
nmMg® AMg® NM9° @07 ST P9I T library:: library  £729° FL4-1
SUPSA? hBLAI": AHT AT LPCS ANV AdM 9°7 927 TIC W34S0
ASM-PATE DT IC VT 0991801 avk hETT PAPICMA:: ao)hem, PAT@-9°::
AZ°AA AZ°AA ANLY OC resource hP'1: ALY D ARTE146777 Ch9° Le+4. P15 m-
'@ PA®? Management: accounting ¢ Y@ PULA®- av1hm, AFY, CAD-IO::
H9° Nhe M0+ #5 NA PO~ CA®-:: NAHLY hav€eool @+ nAoo-¢  EI°C N.L1%
TN 10+ AN FATTS DALY POL.0M ahd M LV ACT0TYhA 1.9°0C
PN LUPSA A8 AU? AAINT U HI® A hAL hAL 1@~ APUT LA
U's 3 10 PO AU NPT ool hDTF 1@ oo ANT: hT E9RC 1
Tivdt aodmt LANE:: hH AAD- AUT TOIC P4mi@-F 9°7 aoN\AV? AUT A%
ALY APFTICT LATID MPAN b AILWPTE 10 3 98YT NPT 17
TNt N770C ACAA PAMT? APT A7L: UATE 27215 £29° h?TIwAmE o
F99LPF 2 AN NF@:: AhESF®- £79° hahalo- 270400 RLOCA A®-
ATIVNLAN: NP1 Frh PoL914 A+21LPF hE 92C: Al IC L9°
NtooM: 0N 1914 ad: AUT ANV 0T e AN 1o
AO-Faos L9° 9377 1@ WET @ml AL NF Rl T1%L7 10+ A@-doTT
AL 17 LUT ALCT NNH@ ALYPT ANV IC TINTENT ACT NN @ PAN 10
2 A9 Fakhe NF ot omet AL Tl 10 7E, HAR AU -+ Ao H
PooMi (AL N-HAL OHY /AT AL NMI° FIC 1@ AG hH ADP AH Ahan,
MACT PALTE TONL OG- F214PT A @-mul LorMp-::

MeeE:- °SANT ACNLA ATHY aoTHUN AS $L9° OWAT TI°VCT hav0TV 04T
988 AL £V INC?
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+01:- AL 288 AL YNCHh7:: A% hU7 18 hovk i@ ANV ATI40 CT9°VCT
CATE herHE 1o D77V AL LI hCh ATTU-G Al HPAI° AChE DI L4-P
ANSYY, 10U M POt hoot $PP N8 TAC7:: hH N2A L9° @& RuLiCH
AavaoAn 170 TIC OAANE BP0 AUT QAL@- hov'l AUT UNTSE Goo £LE
giLhir: AT hAT Polooaht@ A RCirT hAA®-F AT PoLhtae hPh
NATIZaoM: ¢ N3P (7147 10 DALY AUT7 AT NHY LLE AL NM9°!
M TIC EMC AT ALLAIP? 1T ANY AL AT 1914 APHTICH 1
NAHY hoofovlP@- E9°C update ALLLIN pudate ALLLTA ALNThhAR
AfLOThAA OheoM: RINE APT P7LONGNT AL 8+ 4Anf N.Laom-
oM AAD L° APHAN LovMA:: ATLHY ALY 1IC AU AL AF
A7 AZ°AA AFF PI°FMGo- NA UG AL DALY 10+ avaet AL NF ALP7
NA NG AL A7 LTANT NA@-PT9° AL NHevAAg A LYo 1@

mee:- AT AAUM Y PO aomPP ALD NMI° AL CL havAISAV-::

+01:- Afl, ABI° 1o ISAU-::
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Appendix-K2: Transcription of Interview in Amharic with Student 02 /S02/
Date: 3 October, 2024
Place: Students’ Classroom

Time: 8:58 am-9:4.53 am

MEE: hh NPLTLE ALY PA-aoMLd FPLE NaolP 71l ABD h&CE haeOIGAU-: BV
PO aomGP NATICE: NATIVHE 0LO (A £7% (LIPT LAAA?

+02: NA7ICE LU

MEeE: al: AIPTAN: PooBanCPD TLET PA NG TA N7 LLE AT TN PAT?
haohhAF (3T 3 ovhhAF @L0 hovhhAT NAL?

+02: havhhA%F 03T

mee:- al: UNFE® TPET NMHPFTU- NATIVHE aoiqr (M9° AT Dé P2
naet AP aomBP OTIPH IAATLA: avde A9 AT Dé ALY
NHINTNT?

+02:- f@: £.9700F ATRGIC:: L0007 training ASLCTII°: £ NA° T AL LH
NF NAT20HF 29A-1H NF 9@ ATIAHE P9°7397.0m-:: AH 10-::

MmPEL:- Al POTE® T4 NAh APPI°LTE @P T Cant?147 At Lo FPNLAT?
a\(x AL W1 AL T? DAPT L79° A9°7 ATSAPT NVHFIAG.A?

+02:- AP i ALNAAU-:: PAUE TaZd Ak NAANT oo9°Veé-7 AL ThhA- gerammar
7°G9° 7 ACINFhA P72 aobIN adT::

MEE:- NMI° P Ah AéT5F® TEET NTALE LAV AT LT @NT ANTEOTT7
N7 ANEP14@ BLSANE oA AP AT A7 WAL L7910 A9
ATBAPY NN T LATI?
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+02:- L@+ AMHT @ (HY L PRV AL AL Thdéh FCT 3 8F Al OPI°:
aME@7 W -ooC A4 NTLAANT A% P £25 OVTFTFE 1CT 0P
ATL8AT7:: NHY° LR A0 ASO-PI°::

mee:-al. 55m- TEE: Ane T C7LOAM-TIN AN T FPNLAT? avd( AL hPy
W78 T? NAPY L0 AT ATAAPY N THIAGRANT?

+02:- AP APNAAU-:: ANMHE®7 LW AUT 4T AL 9°G9°7 N9°2AAGN0T LG
spelling 9°59°7 avittT ASC speling Avik7? edit A7%LC10 9°G9°7
LO-FNANEN: AG APNAAY-:

MEEL-NMY® PG ALNHFD PeE N°TRLNT L APTF @ P20 ALY PNAM
Thedt TFamAl? ALHT? ANPA®? @G0 ATEh'LaN? AT AL 1 (L1AR?

+02:- A% NGHE NF j@- oodq PI°TA®-:: AU7 @OT PA®7 1IC hU-7 grammar
MNE 9°G9°7 ANTANTI®:: HI® N8 YALT LIARATA N P7I00D-7 NF h1@-
CI°R .M

MPE:-hhi Al AVFFD TPET Ahe07 AANTFTISE ®LI° AANSTN A0 eP T
AP NP T5F® 248 AL TOAMAN? Lbk7? MBN PavenlAM7? A9°7 AP
.70%?

+02:- P-F Lk 1D ATET PICAD- POIACD-:: 9PRTLEIC @-OT AL LA 1ICT
ALt AT8.9747 VBT ONOT AL LADT ATINTHIDA LedT 10 PoINLAND-:

mee:- Al MR 8% T L 10 NH-PFFU- NA V- 4G oo lh ALT CATP2T T U7
PavCavld @ (LeP OATHTLA: avhANS 2949° Ah&7 ALATNA LTANA AT
FONLAT? A9°7?

+02:-avhAN AP A&7 PANAN:: avPonldf NIAE L5¢-N error NATLSCE &0,
hAGN? OSP@- OHANE TICT T 246-9°C LAMNETF ASNThRAAT:

MPE:- NNY° T4 @L +ME TPE LI° AT HMIE® TEE: NAhS 44§
aoanli AL oA ISP DFOMH @eh, XKAPA: AT LU AT FA?
TaHN7 0AavlST? @8O AA 28T ha 11AR?
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+02:- TaHE? hAoolS T ALY 7 ATaMEE (€ aoh ALSTC AATLTAT QATTTTA 10+
P OHLY A7 A4 08 hPLAT A 10 P T948.0-::

mee:- al: anlsgm TPE: PITONSTd PATINHE hCOT PAU-4 nvaet7
ATTAAN AT D6 AP Navn@d NOANTU-F aoAOT NH-PFTFU- 1ML T LA
Al e £L.L1m 9°7 A7L1PT1 N 1AK?

+02:- af‘f.2é 291.PLC1@m 1IC a7t L 7A@ @LHY OFaoM i ao9°PL-ST
L99° class fPoo(id? 10 APFGT® haoOik9® L99° (AMY9° Findt HOATH
NANHLHT AUT PAD-T 1IC AoofH AS ATINHE perfect A2T1€:47 NMI° hAhT D4

1m-::

MEeE:- NMI° P& Al L MR T 115@ TLE: NA VS TaF3 0 AL 10T £LLT
PS PS 1T 907 907 ST

+02:- L@ AMHE®-9°7 L NATIAHT AU-E AAREI: AA TIC VALT P9°1000-
NAZICT OAPT: APINET 03 ATE® Ade AA@PI°:: AH 1@ L£I779°
NATIAR ST APFSTT NBATT N Ageie AhT D46 -

mee:- AAN P77 LSC LUP?

+02:- AA NP ATINHTT Lo 9°1&9@ POLLNANIDT LI7ao@ apR§: 10D
OENT? OVAT79° 2-00C79° AaomNP L.9%7a0y N HFAG 1@+ 77 CO1HFRG Py
AT PG LFAN? L@ AH 1@ ATAEYC::

MPEL:- AN ML avghlAm TPE NATINHG Pavie TIACTT Aao@ 31 AI8 TN 9°7
9°7 oo LPF T FmeolLeAN?

+02:- A TEE AN LH CHLAIPA: INT LI700@ (@ 14177 A148.£LC7 hH
LI° OUHET 3L ARG AN 91247 NMP° NH LH LANLANIAN::
U-0-9° A@- grammar Aaoiq: aP'1: “1é-a0¢7 mAN$ P71 paragraph Agvqe: 7L,
training LOEANIPA:: VANVET ONNN @L A7 APGTEFf Aovdq 1H COLATIPA::
LI19° aoZq: 1@ PULLNLANTID- Af 1@ CTINND-::

mee:- Al APLNN-AN TLELPTFT AAMTY 9°ATE A7 AL CDh AdoNT75AU-::
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102:- ABY" hao(\ 750 U-::
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Appendix-K3: Transcription of Interview in Amharic with Student 03 /S03/
Date: 3 October, 2024
Place: Students’ Classroom

Time: 9:51 am-10:2.02 am

MPE:- NPLLE ANV PA-oMLP GHLE NovPFY AETD hLCDE hao0ISAU-: Ph-
aomPd NATINHE L7 LHAN NATICE OLh 1AA £7%?

+03:- Al ABI° AaeOISAU-:: NATICT L7 PHAA LaoNATA::

MPeE:- all, Pavlavld @ TEE: PAUG Thdv7 L8 A18T TIAOPAV? hovhhA§
NFF3 aohpAd @8N0 havhhAE NAL?

+03:- All. AaoOA 150U P4-07 PR £LE A% N8 P7I00M- oohhAT 10~ 1% 10-
PO BUT LANNT 9°n7281T 4TS @I ovhhdE 10 AN% ALPT:
A 2M%, assigment P71 (A7487% classwork AL ho115Fm- results P-H10E*
aonnAT 1@+ NE ANAAU-::

Mmpee:- NMI° T¢:: pAHFD TEE: NHPFFU- NATIVNHET oo dh& NM9° ANT D4
P77 nUAT ALY aoMBP OTIPA IALT LA aoR& A>T alT.Dé6 AP
NTIAKANT?

+03:- Al L oo NAZIAHT NF ALP7 MU-A9° £ & PTLA h'lA aoiq
10 NS PN NATIAHE APT L79° LnNSA: ATLET AovAe P&k
APAD7 “loP LmNPA: CUAN GHT hd: @AT hh: PAAG HELDT hn::
AMVT 9Iod 78 10 TIat 1o PP AUG AevAeT ATHUT 0P L79°
7% AL ShNS%A N% ANNAU-:: £ LovdATA avAq7 h0L PLLIM-:

mee:- Al OONTFE@® TP NA U A°ILT P T Cante1é7 antee1 FeNAav?
ao(+ hP WP A28 T? Al hPT L9° A>T ATEAPT N TIAKNT?
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4+03:- AT A AL AALLTIIC: AT82M%, PA UG AIPILI® AN ALCD
AP L0 N0 AL PP @ 1IC PAI: 77 NNV hoot CUPY
PA G 4G9° OAMNLTT specifically gvAn eHAmF® MH? M 1@~ 24T
correction ¢HAMT AE7 ah-Fahd: AE? Ad-Thhd PULA 70T o

Mmee:- Novglih 4157

+03:- AP 144G OP T AG ao9°v4 A7LH P correction AM™:: A" A0 T-hhA
né&LAV-: grammar AU-HFT ST MANHE @ grammar av-tt aAG POAPH@-
MNC AN T AL CrANU-: APNAAU-T Ah-HhhAAD-:

mee:- NAHLY NHALE PR T AT LT @-OT ANFLe T NIt A0 2459 A
Nt @7

+03:- ha7e& ao9°UC @-6h, PL5T PA° AN U-T7::
MEe:- A2 NF?

+03:- hP::

mee:-A9°7 LWPi?

+03:-LavNAFAT A7LE A& P7LENTI4 ANTTILPT Ne-(- W38T case A%
PUINN®- N ALLAI®: AN AR U4 NF ALPT £ ATINTTIC WL £
ATINETIC Nk STo NS AANNI°: AR £IMop ao9°yl-7  elementary:
highschool® preparatory even @LACHE AA 03 ATEHU £IMav™] avd°yi-7
AL IRD hé-tv ATINHTIC N ST PI° 1@ AT9° A7850N0 A7LH.VI° practice
AT8SLCT NFIUCI°: MR hGI° £ImMav] A% AdNAU-::

Mee:- NMI° T4¢: @L AN HF@ A0 haheTFuh Poloom-17 Ak eOHT
TPNAAY? aoA AP D1 AT DAL AT AFSALT VFIARANT?

+03:- AT hahCEI° IC A7LHY PAUE AI°I°L ALCT7 hASO-PI°:: 77 0LCT7 SC
NL.CT7 APNAAU-:: NPTIED9° (@ APNAAU-:: ANEEPT D7 ALCDh hAPI°:
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MmeE:-NMI° T¢ ALNHFED TPeE:T N9 FAENT 1H APTE® LAV ALY £NAM
Tl TAMAVE AGHTT AONPA®. @8O ACLLAN? A9°T ALY ANVTIART
Mhran ¢9° AT o spelling? punctuation? capitalization G Fm-::

+03:- AalL: A'b N°AS0T Aat A W 0°ARNT AaTE Fhedd PPAM@- SHT AL
1o GHA AL Y@ POVRNhL: P40T A9 TIAT 1o Rdede 7 VA
MAZAGA @LO ANINONTI® PoLAD- 10 AFE T N L P97 Hhda APOA@- AL
ALAYC:: ATLE APOAM-T NHI° Ad-+-E9° NAALAT NAPAD NH-9° e Td AAD-PI°:
P OARE ATHET NF PAT 057 hAN ATINCEATA @20 ALI0NCPATTI N8 NF
107 A W Thedt oo T AS AGHT Fhedt PIPAME-::

mee:- Té 78m TPET AUSV7T AANTTS ®EI° AL TV ANEEP T AaodNA
N HFEm 248 10 P9 TFAM®? LedT LN PLaoehhlAm7? A9°F ATLPY
NFIAKANT?

+03- ANFEL T AaoPA NATE Ach@ Ado NOTEF aodm T PI°avCna@- LavghlAim-7
10 PRTERIC Lk LI RS MoFMhA U@ L7 AA Feh 00T
A7 LTAN: NARAGI® NGHT9° 29t 10 AS PovanlAm? eohmt P-4
10 N% ANNAU-:

mee:- Al 8Gm TP NHPFTU- MKV 414G ool AL PATPATT U7
Paolaold @7 LbP OATHTLA: aohANS 2749° XU ALATA LTAA NAY
A00AV? A9°7 ALY NVHIAKANS?

+03:- aohAn AG T149° NOPE M A% X U477 ALHTINAD 4G ALCoo® LTAN
N% ANNAU-: 77 NAO-CD- AL PAD-PD- Pooie: hPI® NaoeoaoCs N2IRAA 77
£7 PUA W7 AA@- N% AANNYY: ARG AAD- 1% AANNYT: ALATIAD- LTFAA
N% AANNY°:: oofanld@ ool PP TICT AL hATAL-T aohANG T9loo- AF
PADP@7 AU-E ALATNAD LTAN 777 (H @PT AL 177 AU4 FCT° w7
A AN A U4 LARAA NS ANNAU-:
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mee:- NMI° Pé:: 9Fm TPE NO-U-F 4G aoghhlh AL OO +H914PTF htadH
D6h, XEPA:: A9°7 LV AT FA? FaHHT QAavlS T @8O AA 9°a701 hA
N TIAKRNY?

+03:- AT AZLHY ALYE TIC PULLITao® hiLE ThHH7 WAavl ST Aova]l SFAN:
D UNEE 790 LIPS NS PN AN L MR UG LH P92 T a0 9L -t
Ach@ AT Q70T A U4 process 1@ AS GHETI OHLST 7 OAH vA
oo9§ PR N hWPYE PO1emk T TIC ARG RTAN N% ANNAU:: GHET
FLLA®TIC TINE 1@ 1 e AT STAN 1% ANNAU-::

mee:-af., 105m TPE AL 17 AU PI°TFONS T CATINHT hCOT X UG hvde-7
A?TAGAN ADT 24 AP NaomBd NANT L T@ aoANT NHLFTU- 1ARVTPA:
D ANT D4 PLLID: 9°7 ATL1P'T ANFIAX AT T TAAV?

+03:- AU ONLST® PooMNGT® NFLN 9717 AL PONEST@ hCOT LOLT TN
N% AAONI":: 27 PUA ANLIT ST@ 1% AN PA RS AVA-T7 CI0T 10-
ATS1e writing part AA 77 A7 writing parts 4@+ P91.L100: @LI°
T6@ N AT8AR P9014 ST NG AAONI°: AL Né- classwork NF ACH7
ANLST @ L9° 4ASm AooM exam £77 £TC AT NF 10 A59° pass
A1 W8 AL skill Af78nC skill 1@ NATE avaet 1o NAT NS SNLO-
Po9.LLCT STm % AANNYI®: £FAA writing part AU-7 A £7AA: hhCAT7
AL NMY° 70 1@ TR 10 LA £TI9° (W7 properly Armedege::
Aaopao g Co1P7 1 @-6R, AT A% Tavg AH LaoNAT A ::

MmPeE:- NMI° T¢ ML Ald- ATLED TPE: PAUST Th 3V AL 10T £LLT NAU-ST
Toed AL 40T £L2L1 PG PG °n1ePT 9°7 ALY Adh. MmPAN ALCIV
Q0T @-?

+03:- Al A'b PRV T g6 AL TAOT ALCAA N% PUINVTF@T MPYETT AILF
Pe0 Lhovt AT ANaoA?Tavl, (16-09° hhaoATavl, AT PHE 9181
AONLPAU-:: UATE L9°F PaNHo162E7 o100 19°¢T av9°Vi-7 X U477
ATLATTav e PU1L47T WNINLI®:: ANT9T462E h's senior PP T7 U1 ha's hF
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PP Adv@ AL INTa0e hANG® TCT7 ALDPI°: ANFTILETT L9° M-
AR A ATET LAY R TPRLD @LIC LT AT RILTRG APCav-gOi
ATESON NAALLTTE ATHY NM9° 7 ePT ST 1% ANNAU-: A% PAUG
Toe %7 ATTAGA::

Mmee:- CaoghlOA® TPE 10 NATINHE Pavlq TIUCT T Aaoq I+ AI8FANT 9°7
9°7 av§ Y, NFmdav FTAAY?

+03:- A7L ooqtdh PIPMeao®-T Ak ATL TN LLET AICICL NM9° +hdFLrt
FAD- AL AV AC18NC 1@-: adeTr ACIS0C NTLFA oA AL
&L g2 APCICLTT TIRLD RIS aoqeRY 1 UATE 790 (L27HN
NA- hCOT AL writing part AZ AT AT07 ao9°0l-7 ANTOILPLT +o1EP 7
AUG AT8NTov4% T QA+ writing part? QA activity Oeoam-:  NL7N
AT8.MGhe LLLCT CH@NI9° N7 “TARA LFAN NS ANNAU-

mee: Al SPLT P10V AAM T aoANTE APLNNFAY TLELDTF AN aoANT Noo-p-
A%? AL Ch hao(\1SAU-::

+03:- AR NMI® hao(750U-:
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Appendix-K4: Transcription of Interview in Amharic with Student 04 /S04/
Date: 3 October, 2024
Place: Students’ Classroom

Time: 10:15 am-10:28.54 am

mee:- NPLoe ALY PA-aomOP G PLE Moo P 1) hav(\1SAU-::
104:- AI° havA79AU-::

mee:- LY PA-oomLP N9°7 £ L7 T¢ 107 MAZICET: MATIVNHE 0Lh 1AA
&TR?

+04:- ALE NUET7 ao0.f ATICT OAPTE NAICT NTMELPS NravAhh 1@ L0
LN

MEE:- NMI° T4 Paolavld @ TEET CAUE TAFV7? LLE W18 T1NOPAV?
havhhAE NJT7 ovhhAT @LN haohhAT NAL?

+04:- avhhAT 1@~ PI°1NAD-::
mge:- avhhA5?
104:- hP::

Mmee:- NMI° Té.:: @L U-AHF® TEE A1AU-:: NHELTFFU- NATINHE aviq nM9°
ANFE DS PR3 AVAT ALY aoMB P N HI°A INAT LA avAG AT hWlVF 4
AT NIARANT?

+04:- AlT WMPFTT AIYILTT CIrHilToo® 06-ATF €7 DAPYT ATINHE
&Ik WFHFCSNSA language 1@ 77 NATIAHE NIXE FmPol AT8F hTE,
I8, AGLATIIC: A9PIL 1 @ Fidh POLLRCIM: U-h AN RTE G-
AATINHE Tl AROMI® AH 1@ Firddh ATE 0,974 A TFCSTSA £749°
LIPSA: WILE RUGI° ALY 10 POLLLD: AS AH - A@ Hhedot
POILLCIM-:: LVTT G6-F LavNATA::
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mee:- Al OOVHED TPE: NAU-F APPPLT OP T Canto1é? avtee1 PNAAY?
a ) AP hPY A7 1?7 DALY L99° A9°7?

+04:- APNAAU-:: A9°AN AT778.V Agod aoConl @ €1 1@ Pm4-U-T7 AZTI0ThhA
1@ LovAAT A ATINTRAN 1@ A8, AP TIC ALAYC:: handwriting ‘T¢- hUP:
T¢ 10 NA= oo9°0C ANEEPT hAm: T4 WAPT AZI0thhe A28 AdA 1C
ALATC:: AS ANTEP T aobA N, -

mee:- NMI° T L hé o TeE L1M: NHALE PRV APLT @0T
a0t eeT7 N9 ANTT15@ L5 YA? av\( AL nPY A78T? NAPY A9°7
ATSAPT NTIAANT?

+04:-aP  hISTL aoIPUeST (HAL ANhUT £ATT hAT class? NINChT £4E
PVET ANELOT APAM: 1@ POLESF ATLE word hNg £A 1@~ TIat hng:
LAN: PR WG AL WT87L NFANA ATAGI® A787%:: NHINA ATAERI° aod°uC
AVEEE T ANT AZINHRhA 10 AS APNAAUD-:

MEE:- MG T L A°NFF@: hahTV0 PULAMT7 AHEP T TPNAAY? ao\(: hP
W1 A78%1? DALY £79° A9°7 A1SALT NVTIARANT?

+04:- APNAAU-:: AT 6 INH hP1E Al @L Ad-O- A°AN 10-i AA% AdHee T PoLAT
a78, Aao )-8 ALWPTE ALT AaoTPPI° 1@ AS APNAAU- ADTEPT::

MeeE:- NM° T ALNHF D TOe N TAENT LH AP TF D PAU-G ALY PNAM
tirdt FAMAY AGHTE ANPA® @GO ATLhLAN? AT ATPT ANTINT?
Mhtan P IAT®- spelling? punctuation? capitalization G F@-:: A7 ATLUPY
NTIARNT?

T+04:- TLE®T LI1°NT?

mee:- N HXEN L AP THED AU ALY PNAM Thdd FAMAV? AgHT @8N
AMPAD &0 ALa'Lan? AI°?

+04+- AGHF::
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mgee:-A9°77?

+04- AU-ET NFEIC AL vr MTHA 1@ PIIEIL@-: QAP Thelt
PI°GLCIM-: AI°AA AT word AgpA4 (74 capital 1@~ Paoimbao®-:: capital
O7MeI° S0 VT OHEPL 1@ P9°LE ATEE hvr @6R, h@™? PP 1IC
L4.Mmé- NG 1@+ I TINT 10

meE:-NANY A?%h'Lh 10 oeh ASHT @Ln ANPOHN®: Thét L9 FAmm-?
+04+- ALHT 10

mee:-ALHT? al. O°HE  TPE: NHPFTU- MRV 4o1S  aoghnlh AL
PhTPAFT U7 PavCand @ Lbd AT I T LA: aohANT 9949° A UG ALATIA LTAA
NAY F00AV? A9°7 A7 NTHIARANT?

+04:- Av7 MA@ PHOM aohAGLT Ad-:: AU7 ACINThhA 10 AL AT1L9° 100-
A L0 oML TN 1@ PHAA 1IC Aooie: 0A AavGIC::

mee:- 9Fm TPeE: NAUR 4G aoghhli AL PHONTr 12742 TF hoMH @3
ALPA: A9°7 LV AWPT LFAN? FOHHT haool&T @P0 AA 9°n78 1T SeTom-
eVP?

1+04:- AT ATSILE HOULT WILE AATTIOP AT LTAN: TLE®T hhavlSl:
Tl hATILC):: ao€onlf UL TLE® PULMLPD ATAT HIS NAT
ATRGAT: A'h A0 TEE AaolST 10 AFE, 175 ®9° (@ ALDP fM4A
N AANNI°:: T LE®7 NAovlS T 10 A 1@ $9.000AF::

MEE:- NMI° T4 ANLE TLE LCATA: P TONS T PATINHE hOT: PAME
nVA-T7 ACTRAN AOTFDS AT Novm@P NOAMTU-T aodOT ANH-PFTu-
MWNAT LA AL £RLID- 9°7 RILPT NFIARNT TTAAY?

104:-havEav b P WILMPNN-TF haoO\ iR TICT 10 PUL1A@-: T 10 PoLI100-
P AZ°AN NVAST ha?& class A7EI°C NAFIANG hRAETE A121C7T PP 11C
M N7 9@ eHAA ATE D HeE@ Porhifidh 1IC PA9°: T OhAgeA)
bV Ve VA o B T b 1 DA R X o I A oY Ve VTS A B N o b A T S 1 Y A 1) SRR U I T
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A8, Fhedt AP AINGT Pl AT ANTTICT RIREATT £ hLCT7
N70e- A 1@

Mmee:- NMI° P 115@ TP AL LCATA: NA UG ThAFv AL TROT £LLT PS
PG N1 ETT 7 NAANT?

104:- NA V-4 TaF AL +AT £LLT PG PG I°NILPT WILE X UG AL VT M4
ANGPR4T T OEMPPIDT  TPE  NeoNd Gk ANov94F 7 UAts el
ANTIL LD RILLOTT £ ALCTT AATICTHT AL N6 &7 ALCTT hA2I9
V7 ATINHGE £7% A PHFCSOSA 10 Firdt AL CT7 11 T D88 Aao Py Fiedot
ANILLD  AROT POLLMC 1 AROT POLLARC AL héOi it
ANTILLDT ANCTINAN CHALE TICT Al AZ°AM ATN: oo-hi-@ @LI° LI9° AT
ATETIRE ALLCTII°: ATLGON NAALLTTE ATHY NMY° N80T ST N
ANNAU-: AR PAUSE Taede7 A%TAAN FA0S (MI° TIC Ao Y &
O779C NARNECE ®B9° N&AT1SE O7HLT9° CINdk: Hé 77 G@. translate
PLCION: 77 TP havAd NIA L79° Fidt APLLCII°: AIPILID Al
aoCI°C  ALTTI1:: NPAN ACHEAN AFHAEIN  APTmeor 1@ ACHEAN
ATHALTN TIC APLMC 1@ £C 0FUIC 0 translate ALAZ: M FPAT 1@-::
P 1IC hAGEMET7: Thedt hdardmBT7 10 W74 N AL ACTHENA
AFHALTN NMG° FIC ALor M 1@

MPL:- Lol TPEL: NATIANG CooX h& TICTT Ao AI8TFANT 9°F 9°7F
LD T NEmeI® HTFAND?

104:- TEeEm7 L1avN\y::

MEE:- NATIVHE Coiq TICTT Aov@ g7 PN AU AT8.5L7 aoel SLIPSA
NAY P TTAT @ VANT hd N IATAT?

+04:- NATIAHE AL ATAAA 9°3L9@ ov&HL@ POLPID W75 havfavld e
ao 1y paoBanld @ NI AT a0t W T ANKAL DAL @LAL haoih@-
aoCaoC aMN:: research aond-1 PANT '1@-:: A7L40 international €74
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ATIVNHE QAP UA9° NATIANE 0974 AU7 A'b MACTE 1@+ C1H71ChT
ha?& Adh A% F:: 290F NAZIAHNE NTIC MPTL LPSA:: NACIE AFTICHh
AATIANG el WALCI® AG TS 1@ NS 1@ P90+ @-::

MPE:- APLANANAY TLELTF AOMTY aodh Nov-h- A%7 AL CD havISAY-

104:- A'R9° hao( 790U~
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Appendix-KS5: Transcription of Interview in Amharic with Student 05 /S05/
Date: 3 October, 2024
Place: Students’ Classroom

Time: 10:32 am-10:45.18 am

Mmee:- NPLoe ALY PA-0o0MLP GPLE NoolPFV AED ALCH haoNISAU-?
105:- A%9° haoNISAU-:

MmeeE:- all: LU PA-oomEe NATINHE SU77 NAZICE LU-7 LN (AN £747?
105:- NA%ICE L7 &0 LATA:

MEE:-NMI° T¢: ®L ovEovldf@ TEE AMAU:: PRV TAFvT LLE A1l
TINAPAV? heohhAF (3T 7 avhhAT L0 hevhhAS NAL?

405:- Ok? P@ A% A7L4-0 haohhAF AL 1@+ PI°AM-:: I°N7L4E9° A'h PI°LNID-7
VAN ao-A- Nloo-A- QNANTANL D9 TAT NTAAD- LLE TINFANG AONTAI® A U647
MLI° L° COIMNFANLDT TIC NI°4N1D a0 71& APCAD: 2GS AXLD ATAAU-
N% ANNAU-:

MmPee:- NM9° Péi: UpAFF® TPE: NHPFFU- NATIVNHE avde NM9° ANT .04
P77 nUAT ALY aoMBP O TIPA IALT LA aoR& A>T AlVT.Dé6 AP
NTIAKANT?

+05:- K AMAFT7 @L9° MFMPP@ LI NPLOAT AU AL ®Ik@ 170
AL FIAZA NAHY A UG AL NHELFTTF avie WVFDS P34 nudeT
ALY FREA MBI° LT IAAPA: ovAG A9°F ANT DL PIPY PN £79°
A'h ANH L PPPRL@ @LI° L19° Ak daytoday ALh-0F @@9° N+@AL 0T
&% NAPYT 10 AH 10 PGS LV° AaoMANTFG TOIC AAD- NS 10~ PI°AD-:
: gogPYCI® NLFN check P91€L7 TICT hh: Bdi-n % 1@ PoINND-::
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MEE:- NMI° T4i: @L ANTE® T L A DA UG AP LT 0P T ChhFo14 Ad 29T
TPNAAV? ao AV AL W1 ATLT? DAY L£79° A9°F A 1SATT NVTIARNTS?

+05:- AP 1@ CIAD-:: A TINE AL PIPAD- 9UILID: A& NICGLCINT AhT
®LI° hOHEL T avbN 1€ 10 AT hART AP @LI° L79° Wit AV
nvae  Ag  support t@  POLPI@:: PNAM AL IANAT PNAM  L79°
AT TTICOT DATLETIVE ANTLPT oo TAP TPI° hd®- N8 10 PI°ONLD-:
P A°AA AU? A% space AL POMN@7 ALY P71 PANTT space AL
AT8.0OM ATV T avF18T PAPDT ao9PUST NAPYE PaodPusT Ak eeT
a PN AP advantage ad@- N 1@ PPONLD-:: AT aoIC TINE
PO F@P@F TIC ATIOP AODPT £L0T hood®vs. P9 HPCND: AoIC 1@
aog°Y4. L°  AYINTTIC PO%o0M@-: PO1F@b@T TIC oo FIL  ATIACTS
Aavd° s AS ATIOA@P ANhPY LL0F PaodPvéT 1A oo -+AP advantage
AND: N @ POINND-::

mee:- NMI° Pé: hHv AZ7AC NFALE PAUG AI°I°LT OOT AONTLeHT7 NeTat
antoem LL8YAN?

105:- alLU- AL 10 @20 TEE 10-?

MPd:- avfavld @ AL PafT214m7 adtEe T FPNAAY @L 10 AUT 17 Ao 140-
PLESUN PATIANG ao9°Vi-? L5 UA?

+05:- AL: hq°A 1A T h9°POAT@ A0 LLFT T h9°TIPNANT@®- AT h9°A 120 £MA-:
D ATSTL TINTE 914 DG PP avdPUA-ST AN AS AT LN NA@®- NH LH
ATeHY ALTF TICTT PLANGA::

Mmee:- NN Té: @L AN HEFD T A0 haheTva C7LOAM-T7 Al PP T
TPNAAY? aoA AP D1 2787 h% DT £79° A9°F AT N TIARNT?

+05:- A'h AL PIAD- L7T° AI°1L7 107 AR E CULAMTT ANTEPT aobNN AT
P AL PN TICTE AR PO TACTE AALEE INto. £3P4A:: DALY
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ALEE TN AR'L oo PAE TN STF@: QALY At C7LO0MT7 A0 29T
avP(IA A% TAP advantage hAN@- N 1@+ PIPONLO-::

Mmee:- (MI° Té:: ¢ME PPeE 65m TPeE 10 N HAENT 1H APTED PU-&
a2yt enam Fnedk FAMAV?  ALH < AAPA® @20 A’R02.a0? AI°T ATLPY
(WYt

1+05-A% NH- M AONPA@®- P7LA®7 1@ PIaoCma@-:: P LEICE COAPAM-
PaolTh0T °n70T I°reh@ PTINFANLD AS ®BI° L7° PR A chG
TN TET ALY AR GPT oo APOA@ P7LA®? LI Nf 10-
PIONLDS ANPA®- 10 PI°OiM@-::

mee:- Al oL NAFE® TPE AaMAU:: Ah®7 AaNTe120- 0L9° AANRTU
ant et AaoPA NP TE®- L8 AL TAMAV? LbdT @SN Pavanlid7? AI°7
AL NAK?

+05:- ALV AL L99° LbdT 1@ PIPAD-:: 9°A7L-E9°T HAA 1@ IPRTeEI° Lbdd
mA+ NAY A9 OFAE 2HAA TIC TINHAAS @L9° PLAh®7 TIC “10TANS:
TTFAAD: AR PSS CHNeé 1IC ATRPINT LeeT 10 PI°DNLD-::

mee:- Al oL O rHEo- TeET NHPFTFU- MRV LS aogh/li AL
CATPATTUT CovCanld@ LePd OATHT LA oonANSG 2749° Xh97 ALATA
AN NAY F0NAV? A>T ALY NIAK?

+05:- PAGIDT A UG LbeT M avhAl A 2149°F 999107 AU ALAAA
CTAA NS 1@ PI°ONLD:: 9°N70E9° NTAP U477 OSCav® 4G PHAN Lbd7
M7 AGP 100 11C LALA N 1@ PI°DNLD-::

MmPEL:- HNIG® TP« NA G LAG aognldh AL PHOAT 19142 F hFaHR? Chl-
@R, XELPA: A9°7 LV AWPT FA? alHH7 haoolsSt ofh AN 9°n701 ha
NHIARANT?

+05:-A'% AHLY AL AAI® 00T AA NS TTPLN ANTAI: FAHNT ONE U
NAeol%T ARS STAN N 10 PONL®-:: 9°n70k9° TaMHT? O U2
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UL VAT Age7AR 214 QANE @290 A8 tadHdT ONe U-Ba
NAovl St 114 vAlk APLCN T STAAN: 9°n704:9° aoC9° OAaoFA- VANT
CbLl-N N 1D PI°ONLD-::

Mee:- NN Té:: 105@ TEe: P TONFFD ATINHE hCOT PRV TaFv7
ATTAAN AT 24 AP Novm@d NANTU-T oo AOT NHLFTU- 1INAT LA
aFEDS £LLIM 9°F ALY INFIAR AT TTAAV?

+05:- ALT IAAGA: NPLND PRUG 2M06-4L AL NHDPFT7 1AAGA: NAH.Y
°n7ek 9°7L7 1@ (\NE U-'s3 balackboar ne: O7A9° £79° N whiteboard NN+
U-'n3 PLAGAG T9C 10 N% 10 PIONLD:: ATLH % 10 PPLIAAD- ::

MmeL:-N0F alr? NL7N NFHNE-E-@-?

+05:-2'% 07 et N LAVI®- (NE Vs blackboard aZT grade AL AfA7 N
blackboard AfA47 ao9°v¢. (L7N deeply A70 AP94. N.LAHI°LT 'HCE AT h&:
A7 L79° FAP H£9° AL 0710 whiteboard AS fA®-7 1IC NH LW AU
n1871L ao9Plr MM W4 PP AP PAT@ ov9°0e-SF slides? Noo-p-
LLHS MooG1C ANTIl®- B1S%N:: AG AZTLHY ALYl TICT 0AA 77
Nwhiteboard PP 11C aPA4 a7 7 LA OHAA 1IC LS54 NS 10 LoINNm-::

MmeE: NMI° T4 Av-? 1M1G@ TPeE AL LCOATA: PAUS ThJv AL 16T £LLT
PG PG 01T 907 9°7 AP Al MPAAN ALCTV TAR™T?

+05:- Al MU-& ThF AL XS PTLLLCT TICT N% hINGT®- 11CTF 07N A7
ONET ATARAY ATAAU:: W75 PARAG VT AG -BA'LhT 070 IAI0P 20T
P AAAE VITT AG OERLhT aut Tt A W A7 ATIAHE AL MRS PLANTFar
PP PARAG UTT AAT@-: abed AfLAR NFNPIT AU-7 AAN N@LPT AL
NPT hFTE® ooheoC ANDALT®- avdovC P70 &HLAPT  hf-:
PLINI°: ool AL PULP¢I° AN abed NFNPICNT@- PLNTO- PP
CLHLAT V7 AAT@:: AINVT? £A “1OF TIC hh:: APTA L797° P4 PUY
thth @9 L2 PANE EnLhT7? hdoomed©: L% AF® 1o AN
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PIPONLD-:: VAT @ £79°% day today practice ANT1LL7 ®LI° LAT° AI°I°L
an?l1LL7: AT @ L9° 9@ AR LK cRheét QAaehmcE NH LR Hhedot
Nagoam-t 14 AT STAN N% 10 PoINN0-::

Mee: oSNV ®LHY haod°TN Y (4 NAAT P88 Né- AL $LTH1A? ®LN?

+05:-A@ hHY N4 2012 ooQnl9® 2012 Povfavlf@- HC AL 1@ COMU-T:: hHI®
N7A9° P@- 288 'WNCh:: 188 A" PA®- P10t 1H A7e$PU- CORONA
PO90A NTF NG NhESI® A% NH NE-PT7T FATETT AAALGAT: HI® AL
ALAUS® A L OHY T£9° AL Noo-9° ANe- $LFAU-:: PA®- VAT NAao-¢
Moo 77 NAVLEI® FNE Moo T hANLLAU-:: AG NACTIT tav-} havlavl far
£9°4 NMY° @ PPOLM-:: NAMY° ¢HAP ANC 1@~ PIPAM@-:: 9°NTLeEIC (M9
AN @OLD havfovl P9 €9°4% NA°OLD ANC Neohmt NE-%7 NA0 INC
NS PINLD-:: Aood’f PG aoldPTF9° NM9° +u-+S  TNHTT m7Fd- ool P
NS CIMavF: ATL-ALA P CINLT N8 AL Lv7T LoodAA hadka- N7
N1OAD-::

MEE:- AMMTY aoANT AC7 ALCY haoN7SAU-: NNI° haoAT7GAV-::

+05:-Aa0.F AR NMYI° 1@ PaoNISAU-::
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Appendix-Ké: Transcription of Interview in Amharic with Student 06 /S06/
Date: 7 October, 2024
Place: Students’ Classroom

Time: 8:46 am-8:54 am

mee: NPLe: ALY PA-avMEP FPLE oo ART ALCDh havOISAU-:: PA-
aMPEe NAZICE? NATINHE oLh (AN £ P77

+06: AL 79° APA aomP+d aoCmv NAPLANANT NMI° AaeAISAU-:: PA-aoMBEd NAICT
N.LL7 C1A4A 10 N AI°GAU-::

MeE: NMI° T2 L avEavlf@® TLE AN PANE ToAFv? LLE AW1%T
TINAPAV? heohhAF (377 avhhAT L0 heohhAS N1AL7?

106 TA~F %7 L8 ANNM: ovhhAF 1@ NG AIANAPAUT: AHLUVI® L79° 29104-4°
4417 A% hHY 04T N9INTIC oo FTO $LFAU: elementary (H
PATINNG oo9°VC L DA $PUTF OHONT PooRq TFaed ANT: AG NovhhAT
ALHMD-::

MPE:-Té: ®L U-ATFD TLE AT70: NMHPFTFU- NATIAHE avde: AMI° ANTDé
PL7E AUAT ATLPY aom@P OFIPA- 1AT LA avle A9°T AT D4 ATLPY
NTIAKANT?

+06:- A MG @ +TEPT arGAN@-: av18 ANT 4 AIPYT 25160 BV 77 T4
Pavign@ h T LavdATA: h3T ht9°uCT 0T thedt AT hagohdFa
P10 LaohATA: ARV L79° AHET @ PAD- @FLC 10-5F - hiFI9°uCT Pé-¢
10 890 WM WFIPVCT P NooPri BV TIC AN RaoNATA A7

MEE:- T4 @L ANFF® TEE AL A UG AI°I°LT OP T Can-to14T it e91
TPNAAV? aoAN: WP WP ATLT? DALY L9° A9° T ATSALY NTIARNT?
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+06:-avANI° T ATV80 NA UG AL OPFT A157% Mao®IC TINHIC 18T AL
PULOAM PAU- AI°I°L hd:: H AL AI°AA: A7PR ool A7 &TAN: €7
WM PAGRYID7 AGN1a079TNT:: HI® ANEEPT O hdNE had-PAU-::

MEPEL:-NMI° Pé:: @L adHF@m TPE A NHFALE PAUS AILT @0T
At eeT7 NIt ANT1S@ BLSYA? av\(y AL nPY A78T1? NAPT A9°7
ATEAPY N FIAXANTET? PLI° adh@® IC hPLLHV?

+06:- AL NHALE PAUI® AI°I°L L PAGN-T7 (101 aod°Vi-ST Ak 0T
CANNT A £9° h7878 PAUG NPT CPAT RGO LLCTATN::

MEE:- NNI° T4 ANFF@D T L CANCTUT AOELL TN TPNAAV? o AP WUy
ATLT? AP £79° A9 ATSAPT AVHIARNTS?

+06:-PAn- TV NAV AMPNTE AT74%0 NH LHE ANHEe T PN AND-PI::
N7 0E9° AMHTE D MA@ ATINHE Covld.C TIC AANE: Y U +PNETFD-
aN@-PI::

MmeE:- NMI° Tt 5@ PTLE: NI°TXENT LH AP TE® A UG ALl PNAM ot
+FaAMAY:: AGHTFE AAPA® @S0 A’Bh'Lhn? A9°7 ATLPT LIAK?

+06:- Al N°AENT LH AT78.0 A7878% oG AT°nd-AU-: (1 L ANHE @7 L0
ANPOA® NF ALYPT ASHT 1@ CI°a 1@ I°N70E9° aoAdntET COTAATATA
OLN ALOTAAGI® (7A@ 102 hH 073 A h's 0FAA A®- ANI9°77% APOH@-9°
1 mechanics A78.3°49° A71LL7 P9°T°nlo-::

MEE:-NMI° T2 AVFFD TEe: AchGV7 AnOTTE LI AANSTV AT ePT
Ao PN NP T5® LLE AL 10 P TNNTFD? LbdkT LN Povanlii@-7? AI°7
AT N1AR?
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+06:- AU« N9°AENT LH A7T74%0 AALCES LP7 AANTTISD T1PLN PI°TAD-
LedT 10 NG AICGAU-: PRTLEICE hooth@- GV F YA ATADLIS L9°
£Ng°I9° LPIAN % AIGAU-::

meE:-NMy°® Pé:: AP HHE®  PTLE: NH-LPFTU- NAUSE L4G  aoaghnldh AL
CATPATT VT PavCavd® Lbd OWTITLA: aohANG 9949° AU-K7T7 ALANA
STAAN NAY FN0AV? A9°7T ATLPYT L1AK?

+06:-NACITT ovhANS 9949° XU ALATAN LTAN N A°GAU:: °n7eEI°
avBavld @ h7L MLL CTU.@F 1ICT W15 OFhAN 14 1AN°: AA ¢ PAT
g°Cem, AooM NATLTAT AhAh A AAGAA STAA N% A9°GAU-::

mee:- NMI° T 105@m TPoE: NI FoNS T CATINHET hCOT: PAhE nva-T7
APTANN ADT D¢ A7 aom@P NAMTLT® aodANT NPT FU- INATLA::
al’l e £2.L1m 9°7 A0 1IAK?

+06:-avANg°: N9 IONLD AFINHE hCOAT PAUE hvdeT ATAAAN  ANTF D¢
£LLINT 02T N% PI°IAB®- N.SCF Ncourse LA SHT NNV AU-7 PHo14@-
hao- NF78CE IC match AfLCT19° N A°SAU-: A A@- h 125 AGA Pooa)
10 790 L29°T hHI® LI OA class heoA9CAe Pood) 1@ AG AL
POLeP hLovNAI9°:: hHY AFICT ANV PA® PT9°UCT AOMT L8 OC
A.aoNM7 ANFAT® N 10 PI°19°1@-::

MEE:-NMI° T L ANd ATLED TEE A1 NAUSE Th v AL 10T £LLT PS
PG P°NTEET 97 AT MPAN ALCIV NWHFIAKANT?

+06:- Al T¢: AUV TAde +HROT 0L 118 T LUsa N% 719”10
PNTePT G¢T A787% ¢PVocabulary @@9° CPAPT ANHI° CPAT APHT
ANTIOP T PGS PAPAD-T AL hAATTIOP TIC ATHY 9°nT T ST N
AFPGA -

MEeE:- I°SANT OLHY T9°VCT hao 0T bt AdT 88T AL A7LHY $LTUAN?
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+06:- Ochéd: P% 9°G9°7 DAY AIATDLAU-:: NPFI° 77 ANHE @ T1C NATICE AAPY:

MPE:-mL ool TEE IMNEGA: NATIANG Povie +24CFT7T Aadoq |
ATATAN 9°7 9°7 oo LD T FMeCINY?

+06:- aoANI®T ANV oo FEPT 1@ NE U191 A747L journal “7INE PA-
aMEPLTF avnd+A AG PATIVLHE avHIN-PATT NT1INN Aovg i+ CFAN
NE AI°GAU-::

meeE -Al ALY PA-aoMeP € PLE NaoP 7V L7179 hao(\IGAU-::

106:-A%7° NMI® hao( 790U
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Appendix-K7: Transcription of Interview in Amharic with Student 07 /S07/
Date: 7 October, 2024
Place: Students’ Classroom

Time: 10:25 am-11:35 am

Mmee: NPLe ALY PA-ooMPP € PLE NavP 7l AE7 A& CL haoN 150U LV PA-
amPP NATICT: NATIVHT OLh MAA £7¢ \P7 SAAA?

+07: A%ICT VP77 T< 10

MeeE: NMI° T4: Povfavlf@ TEE: PAUE TAFNT LLE AT%T 11NN PAT?
hovhhAg 0T ovhhAT @LN havhhAT NAL?

+07: avhhAF::

mee:- NMI° Té:: 0L UNFFD TP AN NHDPFFU- NATINHE ovdq AM9®
anT e P2 avaet AP aomeP OVHFIPH IANAT LA avd& A>T AT .Dé
ALY N INGRLAT?

T07:-2@ ANTFDISE AIRE UL INE 9°ni 81T Povfavlfm- NI Pavfavl @
£IETT WMo @LI° LI° VNS £7%F7 Moo’ 1@+ U-A15 case L79°
U-A1H practice AA%T1£L9F7 LoohATA: 477 1IC AtE evInt 9enr et
U-A\ ‘L0 practice NANT1L:L7 10-::

MeeE:- NMI° Té:: ANFFD TEE NAU-E AIILT ©P 1 Cahto147T hhkeeT
TPNLATI? oA AP 1T A7 T? AT £79° A9°7 A78AULT N IACRANT?

+07:- APLNAAY-:: PIPNADI° ANTUT460 PULOAMT AN LT A% T4 Noo Py 1@+

MeeE:- NN Té:: @L hé 5@ TLE AN NHFALE PRAUG AP LT Pt
AN LT N1 ANTo16® LLSOA? oo AP hP'1 A78T? NAPT £79°

N7 ATSAPT (L1NR?
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+07:- AL ANTI146@ LLATA: £91.879° AT A AR P27 o017 Qv
N°749° N°749° 90T 1@ (H Y ao\h- support LLCTEN hlvHho14P5

MEE:- NMI° Téi: AT @ TEET Al C7LAMTT ANTLL TN TPNLAT? av(
AP D1 ATLT? AP L79° AT ATSAUT IAR?

+07:- APNAAU-: DA T P2LOAMTT? AOHLP T APNAAD-:: PI°PNAD-9° U-A-9° @~
TRl OAAPYE AL .2 P4 QvE hA 40T GV AC149°F CATY Ov-T hPr
LA A% A7 A%9L9° OA APNAAU-:: Ci0? AN T TINT -

MPEL:- NMI° Té:: ALATTD TP NI FALNT LH AP THE D Phhd ALY PNAM
il TOmAT? ASHT? AOPA® @S0 0°20L.ha0? A9°7 ATLPT L1AR?

+07:- Ok® P2°AMma@ ANPA@- 1@ AZ°7 hWANTT AP O714-F7 AL NNI-A UG
HCE AL APOA®- P7LA® TIC TAP W77 A A°AN PTALL N1-A U637
®LI° LA CTALE A hGFT M HCP AL TAR PP ha-d T PAND- AU
ner POLENTANGT @b T9° 1 POLENTANL® £ avRXh&: .07 PV
AT ALTT ALTA: AINOT PP TCTI° ALY ALTAI: NAHY PV
TCTH9° A18LTTT POPA® HC4 oomN® AAOT:: @RI° LI9° avpdn-kT
ATSLOTFAAG P+ (LN aoF@F AANT NS AT GAU-::

mee:- NMI° Té:: AVFED TP Ah& N7 AANTSE ®LI° AN Th AOTeP T
AaoP(IN N FFD 248 AL FABAN? LbdT LN PavehlAd3? AI°7 ALY
(WYt

107:- APT hlbd? ALPT NP LAY Cova M7 LLE hALTPAU: PO PULAMTYT
ANEEL T L79° Aav b AT 103 hS @ PULAMYF support N A U4
aof)-nhd WANT9° Ad-FhhAAU-:

MPee:- NMI° T (W@ TOE: MHPFE (A UG 415 ool AL 1P AT T U7
PaoEanld @ Lbd ATIT LN ovhANG 7149° A U&7 CATAN NATT F00.LAT7?
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T07-hP::

mpee:- A7 AT INR?

107= A7& O@ Noofovlf NPIXLD A7FT ALT PO 215 M9° CANG 2T
Ah ACTT LOLANIPA N ANNAU-:: ¢TJ direct PAGha: 11C avAh NAY hAGY
NP P ACTTH ASTINE OATTAT teophOv 10k N, 1@ AN
ANNAD-::

MeEL:-11C 177 NHPFE +H2UPTF PLrPAFT®7 PavlovldP@ LeP 10 NALO-
NHANT o Bh AL POm-F:: A9°7 ALY 3o hP1?

+07:- A% 78 MV LLE b@-+t PATTI::

Mmee:- Al 95m TPET NAUG 4G ovennld AL PTOAT 12142 F nFOMH @-6h,
ALPA: AT LV AWPT FA? TaHE? QAeoCST @fh AA 9P eT hA
NF10EDAT?

+07:- A8 TaHH7T WAanl St ALWPTE LaopATAT HPLH Y UANT® hi9°uCE
IC NAPYT LR AgoPmAl LaodATA £7 11C a4

MPEL:- T¢: 105@ TPE: PONEHT® PATINHE hCOT PANS ava~t7 A°TAAA
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Appendix-K8: Transcription of Interview in Amharic with Student 08 /S08/
Date: 7 October, 2024
Place: Students’ Classroom

Time: 10:59 am-11:10 am
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Appendix-L1: Transcription of Interview in Amharic with Student 01 /S01/

Date: 3 October, 2024
Place: Students’ Classroom

Time: 8:36 am-8:55.19 am

Interviewer: First of all, thank you very much for agreeing to this interview. Should this interview

be in Ambharic, or in English, or in another language?
SO1: Let it be in Amharic.

Interviewer: Ok. Let me go to the first question. How would you rate your writing skills? Below

average, average or above average?

SO01: My writing level is average and below average. It includes both. What is it, firstly I write
calmly at the average level, and here sometimes it can be written very quickly. For example,
at the time when teachers give lectures in PowerPoint, it is written quickly, so there is a

chance that some of the text will be below average.

Interviewer: Ok, I'm going to the second question, many of you have stated that writing in English
1s a very difficult language skill when you filling out the questionnaire. Can you explain to

me why writing is difficult?

SO1: The reason it is so difficult that the relationship it has with our language is very different.
That is, most people use their mother tongue. It is given only in school. What do you say
when you leave school? It is one. Second, the language itself has rules. So, rules for example
now there is vowel, consonant. Which one should you read carefully? Which one should be
read? Which is the vowel? There is some confusion between texts and words, as there is a
lack of understanding of the language, or they are used in a way that they understand, not
according to the rules and procedures of the language. That means it has a problem. And it's
not fully written. As far as I'm concerned, it's mostly like this: unless they're common words,

we usually write them ourselves and that's about it.

Interviewer: Ok, let me move on to the third question: Do you receive instructors’ feedback on

writing practices? If yes, how? If not, explain why?
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SO1: In the area of writing, we used to talk about writing before, when we were in elementary
school. After that, the longer we stay, the more the focus is on language, but not on text. How
much does it contain? What do you know? We've crossed over to, then there's some
remaining. There is no teacher here to pay attention. They gave us before. Now, as you know,
because technology is increasing, you go at that speed, and no one checks your writing, and

SO on.

Interviewer: Very good, let me move on to the fourth question. I think, you just answered that the
teachers don't help much. Ok, the next question is, do you accept comments from your peers?

If yes, how? If not, why not?

S01: We comment on the text. For example, yours’ looks like this, we do the same in any kind of
communication we do with each other. But we do not change what they tell us, for example,
if his writing is better, there are cases of trying or not trying by looking at his. For example,
when we have time, as I told you earlier, if there is access to the time, you write a beautiful
text and make people read it. At the same time, you may not do so at such a fast pace. And
s0, in our writings, we can criticize each other. What we often do is because we don't pay
that much attention to knowledge and not that much attention to writing, that we don't get

that much acceptance. We all accept that.

Interviewer: Very good. Let’s move on the next question. While you write, to which aspect of

writing do you give more emphasis? On the content, grammar or mechanics? Why?

SO1: Yes, now, it may be for a friend or someone concerned, a superior, you have planned and
prepared for the time when it happens. Now it can be to a friend or a concerned superior or
some other body, in a subtler way. Because it must be a body that can properly read,
understand and interpret that message. Now we write it ourselves that we asked, and we

present the best text to people that we wrote. So, that's what it means.

Interviewer: Ok, let me move on to the next question. Many of you have given the first draft of
your paragraphs at the end of the paragraph writing test. Do you think that revising and

editing can improve your writing? Why?

SO1: Yes, what we write first and what we write second are not the same. The ability to grasp is
taught from the first to the second-class lecture. When you go out and study it, you will
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understand it well, isn't it? Text is the same. The picture is the same. After you drew a picture,
it's getting better when your draw it for second time. The more you repeat, the more repetition
is experience, and if it's experience, it's life. In that sense, repetition is very useful. I think

there will be a change, so it is getting better.

Interviewer: But during the written test, many students gave only the draft. Is it possible to explain

why, and for what reason, they are unable to revise?

SO01: Well, if they gave only the draft, it means they have time. If there is time, you will give the

draft. You think well, as you say, but if it is in speed, and you give that thing that way. And
then they can have a good time. I think that if you take time to write it in good writing and
present it at a steady level, their time consumption may be high. My guess is that if the time
they are given is high, if it is a better time, they can calmly give what you say. But other than

that, it's the same as that /the draft/.

Interviewer: Ok, let me move on to the next question, the ninth one. At the end of the written test,

SO1:

some students wrote on different topics out of instruction. Why did this happen? Is it because

of misunderstanding the instruction or is there any other reason for?

There is no other reason. No other reason: but a misunderstanding of the instruction. A
student who doesn't read the instruction properly, they don't understand the instruction
properly will be senseless even if the answer is correct. For example, write ‘T’ if it is true or
‘F’ 1f it 1s false. If it is written as ‘true’, it will violate the instruction itself. Or, if it's ‘false’,
and if you don't write a reason why you made it false, this won't give it value. So, instruction
is important. It means that you did not read the instruction or did not understand the
instruction. It's a problem. But I don't think it's the other one. Instruction is critical as this is

often the case. And then it can be a much.

Interviewer: Let me move on to the tenth question. English courses you are taking; You stated in

your answers to the questionnaire that the English courses you have taken are difficult to

improve your English writing skills. Can you explain what made it difficult?

S01: I don't think there is anything that makes it difficult. But in this approach, teacher and students

to the text, especially in our current high education level, the focus is on the mind of the
person. It's about knowledge. If there is knowledge, you write it down in abbreviation, and
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you write it down in symbols, you put it in a graph because the main thing is supposed to be
here, it won't be focused on there. I don't think, teachers and students have that much depth

of knowledge and communication about this topic. I think so.

Interviewer: The next question is the 11th question. What are the main factors that have influenced
your writing skills? Maybe if you can describe any situations you have been through in the

past?

SO1: The first thing I would cite as a problem with writing skills is lack of interest. Lack of proper
support even if there is a need. For example, not getting more fictions, books. There is very
little commitment to society on education, and the environment in Ethiopia as a whole. So,
he doesn't share that with the community, he doesn't share with his friends when it comes
out. He will only give a lecture after class. One could be the economy because economic
access is less, now, for example, a person with no income cannot afford the materials I
mentioned earlier. If it is an uneducated society, that society cannot support him. I guess
those things combined will have an effect on that person. And society's view on this language
is very low. What it means is that it is too low. There are some unnecessary views. There is
a pessimistic view for English. Another type of autofocus is bragging which lessens the
probability to know. At the same time, the next generation is growing up listening to that,
and at the time when they finally get such a chance, when this problem comes to the fore,

lacks the way out. I think this is a downing problem.

Interviewer: Very good. The last question, question 12; What solutions can you suggest to solve

your writing problems in English?

S01: Well, what I would say is that to solve the problems of writing in English, first of all, should
be at the lower grade. Should come from the base. That is. When one student first starts with
A: How do you spell A? How do you spell A? If every arrangement of letters, the naming of
words, each one preserves its quality and preserves its quality, while fulfilling its
responsibility, from the bottom elementary to the highest, if it is done with attention, if it
takes responsibility, the life of the parents, and the teacher's part, and the student's part, if he
does this correctly, it will be solved. I guess so. Now, as I said before about writing, you

don't read to know what it is to write. To say ‘knife’ is not called ‘knife’ anymore. You read
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as ‘naif’. Now if you write ‘knife’, he can write you ‘nife’. But such problems can come from
lower grades. The bottom line is that when it starts, no one takes responsibility. First language
speaking, second writing, reading are not really deep. It means the men just wraps up the
session and rushes out. Books related to this are very, very, limited. You can only find the in
Library. Will the library also be accessible? is not. We even know what the problem is here.
They keep books that are not suitable for us. They have no description. For example, if it's a
resource book here, where is it for engineering, which computer is it? Management doesn't
even know where the accounting book is. Just the books are placed there. Therefore, if it is
supported from the beginning by an expert, it would be better if a body with better interest
and responsibility comes in and tries to fix this, but in the current situation, it is just
superficially happening. Still, the foundation should be at the bottom. Attention should be
paid from lower levels. Then the other one that caused the problem now, what we are learning
here is, to make it a general knowledge, we are three types of students: First, the students
who gave frontline service, and secondly, the students who left the training, who were
civilians. The third is students from the local community who are studying with us through
the chance that the university provides for the community. And when you come here, there
are those who are privately educated. Now when you see these, what is it, a system. And
what is the system is to focus only on its results. Not for knowledge, you did not say that |
should do this, but here you said that no presentation. The tactic is only focused on results
and not for sustainable knowledge, especially it is a problem of this school. If it is worked in

that area, and the responsibilities are taken, students will do better.

Interviewer: Maybe, have you been on services, or have you been on duty before, before you went

to school?

SO1: Oh. I was on duty. I am now 18 years old here in the service. Well, my desire for education
is high. I got a long course on in between and joined Hayelom Araya Military Academy. I
stayed there for three years with a diploma. After that, I stayed because it was a bit difficult
to go back to university. Now last year I am now second year. Though a person has a need,
if the person who is concerned is not committed, and if they follow them, the result will not
come, that is by reason. So now I, at this stage, I had to invent something else. is not? But

here I am learning as a student. So, from the beginning, when you are updating, updating,
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adjusting, and adjusting, the plan that those people work on is seen and measured by the
results they bring, then others come along. For example, this kind of thing is not only on
writing, because you study on writing. It can be written, but not only in skills, but also in

knowledge.
Interviewer: Ok, thank you very much for the interview.

S01: Ok, I thank you, too.
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Appendix-L2: Transcription of Interview in Amharic with Student 02 /S02/

Date: 3 October, 2024
Place: Students’ Classroom

Time: 8:58 am-9:4.53 am

Interviewer: First of all, thank you very much for agreeing to this interview. Should this interview

be in Ambharic, in English or another language?
S02: Let it be in Amharic.

Interviewer: Ok. Let's continue. The first question is, how would you rate the level of your writing

skills? Below average, average or above average?
S02: Below average.

Interviewer: Ok. The second question, many of you have stated in the questionnaire that writing

in English is a very difficult language skill. Can you explain to me why writing is difficult?

S02: Yes. We don't write often. We do not practice frequently. We only learn English in English

class once a week. that's why.

Interviewer: Ok. Third question: During the written exercises, do you accept the teacher's

feedback? If the answer is yes, how? If not, why not?

S02: Yes. I accept. Since I don't have much writing skills, I have to accept. It is an obligation to

correct grammar when the teachers correct it.

Interviewer: Very good. For the fourth question, does the teacher help you by including comments

in various written exercises; If the answer is yes, how? If not, can you explain why not?

S02: Mostly, it has not been seen as a focus on writing practice at this time. Most of the time, when
it is said to write grammar, he just see it and tell us our mistake then we go out. We never

gave it much time.

Interviewer: Ok, the 5th question: Do you accept the comments of your peers? If the answer is yes,

how? If not, why not?
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S02: Yes. I accept. Usually, when we write something on the group, when there is a spelling

mistake, they correct me so that I can edit the spelling mistakes, and I accept.

Interviewer: Very good. The sixth question is, while you write, to which aspect of writing do you

give more emphasis? On the content, grammar or mechanics? Can you explain why?

S02: I can only write about the content. I can't believe what is in the present grammar. I just write

what I think makes my point.

Interviewer: Ok, the seventh question, at what stage do you give your piece of writing to your

instructor or peer for comment? The draft or the final? Explain why?

S02: Yes, it is the draft that I show. I get the draft checked to correct my mistakes, to tell me what's

inside.

Interviewer: Ok, the next is the 8th question. Many of you submitted the first draft of your
paragraphs at the end of the writing test. Do you think that revising and editing can improve

your writing? Why?

S02: Yes, revising will improve text. Since there are mistakes when we first write, when we review

it again, we correct that unexpected grammar mistakes.

Interviewer: Very well, let's move on to the next question, the ninth question; At the end of the
written test, some students wrote on different topics out of instruction. Why did this happen?

Is it because of misunderstanding the instruction or is there any other reason for?

S02: It's not because we don't understand the instruction, there won't be an adequate answer to the

command, because we can't. In this case, it is written as instead of giving it empty.

Interviewer: Ok, the tenth question, many of you stated in your answers to the questionnaire that
the English courses you take are difficult to improve your writing skills. What makes it

difficult?

S02: The thing that makes it difficult is how long we come here, and teachers are supposed to
cover the class, and since the basics are not given much attention, it is very difficult to grasp

the current situation and make our English perfect.
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Interviewer: Very good. Ok, on to the next question, the 11th question; What do you think are the

major reasons that have affected your writing skill?

S02: Yes, I usually don't write in English. Another thing is that since I express my thoughts in
Amharic, I have never given English a place. that's why because I don't write often, it's hard

to keep spelling correct.
Interviewer: Is there any other reason?

S02: Another one is that English requires writing over and over again. When you write again and
again, it helps to avoid spelling and grammar mistakes. But how can you if you don't write?

That's why we can't write.

Interviewer: So, to the last question, what solutions do you suggest to solve the problems of writing

in English?

S02: A lot of questions need a lot of time. It means, it takes a lot of time to train someone again
and again, and to correct the mistake and re-adjust it. If everyone is going to write grammar,
they need mandatory training to write a paragraph that preserves the grammar. One needs

time to gather his thoughts and write them down. I think it needs to be written again and again.
Questioner: Ok, thank you very much for the answers you gave me.

S02: Thank you.
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Appendix-L3: Transcription of Interview in Amharic with Student 03 /S03/

Date: 3 October, 2024
Place: Students’ Classroom

Time: 9:51 am-10:2.02 am

Interviewer: First of all, thank you very much for agreeing to this interview. Is it better to have the

interview in English, Amharic or another language?
S03: Ok, thank you too. I think it is better if it is in Amharic.

Interviewer: Ok, first question: How would you rate your level of writing skills? Below average,

average or above average?

S03: Ok, thank you. I consider my own writing level to be about average. The reason I said this is
not because I was tested or said that I am average, but based on the results I get from random

assignments or some classwork, I think it is average.

Interviewer: Very good. The second question: Many of you have mentioned in the questionnaire
that writing is the most difficult language skill. Can you explain to me why writing is

difficult?

S03: Well, I think that writing is difficult not only in English but in every language. And it's hard
when it's in English. First, it is expected to know the grammar of the language in order to
write. There is content. There is a flow. There are corresponding methods. Knowing these is
a must. To write any piece, I think it is difficult to know these things in language. I think

that's what makes writing so difficult.

Interviewer: Ok, third question, do you accept teacher feedback during written exercises? If the

answer is yes, how? If no, could you please explain to me why it is not?

S03: Ok, we didn't practice much. Unfortunately, I haven't done much writing practice either. I
have no experience with it myself. But since we had a written exam this year, I was

specifically given an answer at that time, which means that [ was given a correction.

Interviewer: Final exam?
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S03: Yes, during the exam and the teacher gave me a correction, I am saying that. I have also tried
to fix it. They are grammar mistakes. I tried to fix mostly grammar mistakes and grammar

mistakes. I accept, I will correct it.
Interviewer: So does the teacher help you by including feedback in the various writing exercises?
S03: Apart from one teacher, no one has helped me so far.
Interviewer: Just one?
S03: Yes.
Interviewer: Why?

S03: I think that teachers who teach first language are not qualified in some cases. I don't think
they are qualified to teach language as a language, not just for writing. The teachers I have
met in elementary, high school, preparatory even university are qualified to teach the
language itself. That's why I think that we should not think and practice like this in speech

and writing.

Interviewer: Very good. Let me move on to the fifth question, do you consider comments from

your peers? If yes, how? If not, why not?

S03: Ok, we have never done writing exercises like this with my peers. But if I did, I would accept

it. [ accept from anyone. But I have never commented.

Interviewer: Excellent, the sixth question, while you write, to which aspect of writing do you give

more emphasis? On the content, grammar or mechanics? Why?

S03: Ok. Most of the time when I'm writing, I focus on content. I focus on content. I mean my own
writing. I usually focus not on grammar, but on whether or not the text makes my point. First,
I don't have much grammar knowledge, so I never worried much about grammar. When I
write, [ only pay attention to whether my words reflect my thoughts or not. And what I pay

attention to is content.

Interviewer: Good. The seventh question, at what stage do you give your piece of writing to your

instructor or peer for comment? The draft or the final? Why?
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S03: If I give it for feedback, I would prefer to give it the last one. Because if the draft is edited
and edited, the comment may have gone into another story. That is, both in writing and in

content. And I think it's best to give the last one.

Interviewer: Ok, question eight, many of you have given the first draft of your paragraphs at the
end of the written test. Do you think revising and editing can improve writing? Can you

explain why?

S03: I think revising and editing can correct and correct the text at that time. But I don't think it
has that much effect on the person by increasing and improving the person's writing ability.
I don't think it has any effect. I don't think he can improve it. If the basics aren't worked on
first, just revising and editing can improve a person's writing, but at that point, I think the

writing will improve if the writing is corrected and revised.

Interviewer: Very good. Question number nine, at the end of paragraph writing test, some students
wrote out of instruction. Why did this happen? Is it you didn't understand the order, or if

there is any other reason, can you explain it to me?

S03: Well, this kind of thing can happen if they don't understand the instruction. Second, what I
think will happen is what we often encounter in writing, when we are taking writing test, is
that writing is a process. And if those who understand the content but can't write about that
idea. I think they might write something they don't know. It means you understand the
content, I think that might be.

Interviewer: Ok, we are on the tenth question. Many of you have indicated in your questionnaire
responses that the English courses you are currently taking are difficult to improve your

writing skills. Can you explain what made it difficult?

S03: I still don't think that the courses we took on Freshman are encouraging. [ don't think they are
that inspiring. It means writing skills. There is some writing part, but I don't think that the
existing writing parts motivate the student or push the student to write more. We just did
classwork and passed them and when the exam comes, the exam is just to get that grade. I
don't think that if we develop it as a skill, not to pass, but to develop it as a skill, I don't think

they/the courses/ do that way. There is less writing part, much less. It's very little writing in
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our course. There is little. We don't use that properly either. I think that's why we don't get

other way to practice.

Interviewer: Very well, to the eleventh question; What are the main factors that have influenced

your writing skills?

S03: Well, what I think has affected my writing skills is mainly my own weakness, not practicing
writing, and I take it as the main reason for not practicing on my own. Second, my teachers
who taught me were not supportive of my practice of writing. My teachers, who are senior
to me or my peers, never thought that we should practice writing. Likewise, our teachers do
not test what they say or correct us to write. I think these are the very reasons, since they did

not make us think to improve my writing skills.

Interviewer: This is the last question. What solutions can you suggest to solve your writing

problems in English?

S03: As a solution, I would suggest that, as an individual, a very consistent practice to develop
skills. Exercise as much as possible a series of exercises is the first solution. Secondly, even
in the writing part of the courses, I think it can be improved if the teachers give the writing

part and the activities to the students to practice it.

Interviewer: Ok, thank you very much for all the answers you gave me willingly, for all the answers

you gave me to the questions I put to you.

S03: Thank you very much, too.
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Appendix-L4: Transcription of Interview in Amharic with Student 04 /S04/

Date: 3 October, 2024
Place: Students’ Classroom

Time: 10:15 am-10:28.54 am

Interviewer: First of all, thank you for agreeing to this interview.
S04: I thank you, too.
Interviewer: What language is best for this interview? Ambharic, English or another language?

S04: No, since communication in our country is in Amharic, I would be happy if we could ask and

talk each other in Ambharic.

Interviewer: Very good. The first question, how would you rate your writing skills? Below

average, average or above average?
S04: T would describe it as average.
Interviewer: Average?
S04: Yes.

Interviewer: Very good. I will go into the second question. Many of you have stated that writing
in English is a difficult language skill when you fill out a questionnaire. Can you explain to

me why writing is difficult?

S04: No, most of us translate in our own language, so English is an international language. But if
we write in English, we are not victims, but beneficiaries. The reason is that man always pays
attention to his own language. That's why they don't pay attention to English. If you study it
with attention, it will become an international language and the writing is going well. And

that's why people don't pay attention. I think because of this fear.

Interviewer: Ok, the third question, do you accept teacher feedback during writing practices? If

the answer is yes, how? If not, why?
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S04: I accept. For example, I think it's to correct where I lost first. It's for fixing, not for anything
else. If the writing is good, the teacher comments that it is good. If it is not good, it is for

correction and not for anything else. So, it is right to receive feedback.

Interviewer: Very good. Moving on to the fourth question, does the teacher help you incorporate
comments into the various writing exercises? If the answer is yes, how? If not, could you

explain why not?

S04: Yes, some teachers are commenting on the level I have been in, especially in my class so far.
The first words are difficult, to say that, it is difficult. Sometimes we don't write properly in
writing. We don't write properly. When a teacher makes a comment, I correct it, and I accept.
it.

Interviewer: The next question is the fifth one: Do you accept the comments of your peers? If the

answer is yes, how? If not, why not?

S04: I accept. If my peer is good, he is attracting me to himself; He gives me an opinion, not to

hurt me. It is to help me, so I receive their comments.

Interviewer: Very good. The sixth question is which aspect of writing do you pay more attention
to, content, grammar, or mechanics?" Can you tell me why? The mechanics includes spelling,

punctuation and capitalization. Can you explain why?
S04: - Repeat the question for me?

Interviewer: Which type of writing do you pay more attention to when you write? For content or

grammar or mechanics? why?
S04: For content.
Interviewer: Why?

S04: As per the rule, we start writing with capital letters. That's why we focus on it. For example,
we use capital to write a word. When we use capital, we go according to the law itself, but if

we are out of the rule, I think, something will happen.
Interviewer: So, do you focus on mechanics or content or grammar?
S04: It is for content.
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Interviewer: For content? Ok, the eighth question. Many of you submitted the first draft of your

paragraphs at the end of the writing test. Do you think that revising and editing can improve

your writing? Can you explain why?

S04: There were revisions given in the past. Now it's time to fix it, and to write and speak better.

Interviewer: The nineth question; At the end of the written test, some students wrote on different

S04:

topics out of instruction. Why did this happen? Is it because of misunderstanding the

instruction or is there any other reason for?

No, first, some students may not know. Do not understanding the question, not paying
attention. Without understanding what the question is asking, we just write. I do not think
that anyone will knowingly mistake it. I think, that's because when you don't understand the

question.

Interviewer: Very good. We are now on the tenth question. Most of you stated that the English

courses (Communicative English Language Skills I&II) are difficult to improve your writing

skills. Can you explain what made it difficult?

S04: As I mentioned from the beginning, it starts from the base. It comes from lower level. For

example, when we start with children in a class, it was better if we started with writing and
speaking in English, but today there is nothing to improve it overnight. It means that if we
don't focus and work from the base, we are getting hurt. It's better if we pay attention and

work to it, and if we do it like our own language.

Interviewer: Very good. We are now on the 11th question. What do you think are the major reasons

that have affected your writing skill?

S04: The main reasons that affected the writing ability are not writing as per the writing rules.

Second, not paying attention, not seeing it as our own language, not seeing it as a working
language. But English is an international language. Pay attention helps to be competitive for
tomorrow. There are different things, like myself, lack of focus, lack of reading are that
influence. For example, they /instructors/ don't test or make us write. I think, these are main
reasons, since they didn't make us think. For me, the influence of improving my writing skills

is causing a lot of trouble. In the past, when we were studying, we used to translate using
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Oxford or a dictionary, but today, a person does the translation. After answering that
question, he doesn't pay attention because he doesn't find out by himself. It is simply using
Artificial Intelligence. Artificial Intelligence is becoming a problem. When we used to learn,
we didn't use translator. It's that we don't create something, that we don't pay attention. As

for myself, Artificial Intelligence, in particular, is causing a lot of problems.
Interviewer: Last question, what solutions do you suggest to solve your writing problems?
S04: Repeat the question.
Interviewer: What solutions do you suggest to solve your writing problems?

S04: What is the solution to improve English? To start from the bottom, if it doesn't go from the
bottom to the top, it must start from the top. Research should be done. As English is
international language, everyone has to learn in English; Now, I was taught in Oromo
language from one to eighth grade. It would have been useful if I studded in English. Since
I was taught in Oromiffa, I don't pay attention to English.

Questioner: Thank you very much for all the answers you have given me.

S04: Thank you, too.
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Appendix-L5: Transcription of Interview in Amharic with Student 05 /S05/
Date: 3 October, 2024
Place: Students’ Classroom

Time: 10:32 am-10:45.18 am

Interviewer: First of all, thank you very much for agreeing to this interview.

T05: Thank you, too.

Interviewer: Ok, should this interview be in English, Amharic or another language?
TOS: I would be happy if it is in Amharic.

Interviewer: Very good, I will go to the first question. How would you rate your writing skills?

Below average, average or above average?

TO05: Ok, I would say that I am above average. Because even if I don't fully convey the idea I want,

I think, I can present and write the text or what I want to convey in the way [ want.

Interviewer: Very good. The second question, many of you have stated that writing in English is a
very difficult language skill when you filling out a questionnaire. Can you explain to me why

writing is difficult?

T05: Many of our members have stated that the language is a bit difficult in the questionnaire that
was requested or presented to us. Therefore, in the questionnaire, it has been written or stated
that writing 1s a difficult language skill for many of us. Those who say that writing is difficult
is because we often write in my first language that I was born or raised with it. That's why.
The main thing is that we have a background problem. There are also problems with the

teacher checking well. I think, it remains.

Interviewer: Very good. Let me move on to the third question, do you receive teacher feedback

during writing practices? If your answer is yes, how? If not, why not?

TOS5: I mean, yes, what [ mean is that when we write, it's important to receive feedback. If you say

why, it supports the knowledge or skills you have. I believe that receiving feedback is very

269



beneficial as it helps you to improve and learn more. For example, now I should appreciate
not the person who climbed the space, but the teacher who taught him to climb the space, who
showed the way, so I consider it a big advantage to accept the teacher's opinion. Why? learning
is to learn something you don't know, you approach the teacher to learn. And the teacher
comes to teach. I think there is a big advantage in accepting the teacher's advice as long as it

is about showing and guiding and informing you about something you don't know.

Interviewer: Very good. In this sense, the teacher helps you in different writing practices and

includes comments.
TOS: Is it right here, or is it a question?

Questioner: The first one was if you accept the teacher's comments. But now, whether the teacher

has helped you or not, do the English teachers help you?

TOS: Yes, almost all of the comments I receive are helpful. Sometimes there are teachers who are

student oriented. And they come closer and often help me with things like that.

Interviewer: Very good, let me move on to the fifth question. Do you consider comments from

your peers? If yes, how? If not, could you explain why?

TOS5: Why I do say yes is that [ have to accept the comments of my peers. Problems that I don't
see, problems that are invisible to me, stand out to my friends. So, my friends are my mirrors

to me. Therefore, | consider it a big advantage for me to accept their comments.

Interviewer: Very good. The next question is the 6th question. While you write, to which aspect
of writing do you give more emphasis? On the content, grammar or mechanics? Can you

explain why?

TOS: I usually choose the grammar, because, is the reason why I chose grammar is, I think, that
the text I am communicating and writing can be clear for many people, and I will give it to

grammar.

Interviewer: At what stage do you give your piece of writing to your instructor or peer for

comment? The draft or the final? Can you explain why?
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TOS: Here I mean the draft. Because, it's better because when you look at the draft, you can pass

something better or pass something you want. I will take the draft to be clear and elaborate.

Interviewer: Ok, to the eighth question, many of you have given the first draft of your paragraphs
at the end of the written test. Do you think revising and editing can improve writing? Explain

why?

TOS: I think that going through the draft of the text we have written and revising and correcting it
can improve our writings because I think it will show better when we deeply edit the text and

get a better draft.

Interviewer: The ninth question: At the end of the written test, some students wrote out of the
instruction and the topic. Why did this happen? Is it because you misunderstood the

instruction or if there is any other reason, could you explain it to me?

TOS: I cannot suggest that there is another reason here. I take it that they didn’t understand the
instruction because they don't understand it well enough. If they don't understand the
instruction well enough in expressing their ideas, they may change their ideas because they
don't understand the command well enough. If he can't translate properly, I assume he will

change the meaning.

Interviewer: Very good. Question number ten. Many of you have indicated in your responses to
the questionnaire that the English courses you are taking are difficult to improve your writing

skills. Can you explain what made it difficult?

TOS: Yes, we said that. Many of us have expressed it in the questionnaire provided. The reason is
that we didn’t write on blackboard at lower grade, and when we are in higher level, we do not

write enough on the whiteboard. That's how I describe it.
Interviewer: If you explain it well?

TOS5: This is the reason why it is not enough. When we are in the lower grades, we are writing on
the blackboard. They teach by speaking. And since there are things like that, I think it would

be better if they were writing something on a whiteboard.

Interviewer: Great, now we come to the 11th question. What are the main factors that have

influenced your writing skills?

271



TO05: Well, I can explain to you at least one of the three things that I think affect my writing skills.
First, not knowing the rules and techniques of writing well. That means the mistakes of writing
rules and techniques are often present when we write in English, which has its own rules of
writing. Now, when you say ‘abcd’ on paper, for example, there are letters that touch from
the bottom line to the top line. There are those who are untouchable, and those who remain in
the middle. If you put them ‘abcd’, they have their own alphabet rules. There is a problem
without knowing these. And when it continues, not using one's own technique or writing
techniques; I think this is one of them. The second is not to practice day today or not to practice

at all. And the third thing is, I think, it might be because of not paying attention too often.
Interviewer: Maybe, were you in other forced service before you came here? Or?

TOS: Before this, in September 2012, I came out in the first round. After that, I was on the same.
When I was on duty, for some time, there was a disease called CORONA. We went through
many tasks and challenges during CORONA time. And while I'm at it, I've been working
professionally at this institution for many years. I've spent time as a human resource expert,
and as an armed man. And of course I love the institute from the beginning. I have a very
different respect. Because I love it so much, from the beginning. [ was doing my job properly,
giving respect. The leaders who were guiding me were very humble and strong leaders.
Fortunately, I met them. The one I had on duty looked like this when I narrowed it down a

bit.
Interviewer: Thank you very much for your answers. Thank you so much.

TO05: Ok, thank you very much.
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Appendix-L6: Transcription of Interview in Amharic with Student 06 /S06/
Date: 7 October, 2024
Place: Students’ Classroom

Time: 8:46 am-8:54 am

Interviewer: First of all, thank you very much for agreeing to this interview. Will the interview be

in Amharic, English or another language?

T06: Thank you very much for choosing me for the interview. I believe it is better if the interview

is done in Ambharic.

Interviewer: Very good. Let me get to the first question. How would you rate your writing skills?

Below average, average or above average?

T06: When I consider my skill level, I would describe myself as average. And if this needs
clarification, I've been in the teaching profession for a while before. Since I was an English

teacher in elementary school, I have some writing skills. And let me hold it in the middle.

Interviewer: Ok, let's move on to the second question. Many of you have mentioned that writing

in English is a very difficult language skill. Can you explain to me why writing is difficult?

T06: As you said, most students say that writing is difficult. But I think this is the problem from
the bottom. I think, it's because he didn't pay attention at school. And here, most of them are
soldiers, and many of them were far from education. I think it's because they have been out

of school for so long, I think it's a problem.

Interviewer: Well, let me go to the third question. Do you receive instructors’ feedback during
written exercises? If the answer is yes, how? If not, could you please explain to me why it is

not?

T06: Well, during the written practice sessions, there are sometimes written exercises that are
given during the teaching and learning process. On top of that, for example, it could be
writing a paragraph then we review what we have written. And I know, I received that

comment.
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Interviewer: Very good. Let me move on to the fourth question. Does the teacher help you
incorporate comments into the various writing activities? If the answer is yes, how? If not,

could you explain why not? Does it relate to what you said earlier?

T06: Yes, teachers add comments to what I wrote during various writing exercises. That is,

sometimes they correct me for writing mistakes, words. There is.

Interviewer: Very good. The fifth question: Do you accept the comments of your peers? If the

answer is yes, how? If not, why not?

T06: When you asked me about your peers, [ have never received comments many times. Because
most of the people have a problem with English. I have never received from them in this

condition.

Interviewer: Very good. Question 6: Which type of writing do you pay more attention to when

writing? For content, grammar or mechanics? Explain why?

T06: Ok, when I write, I sometimes try to write. At that point, I usually worry about content, not
just grammar. Because it is whether or not it conveys the message to me. After that, I try to

have someone better than me review it and correct the grammar and mechanics.

Interviewer: Very good. The seventh Question: At what stage do you give your piece of writing to

your instructor or peer for comment? The draft or the final? Why?

T06: When I write, I believe that I can present the draft to my peers as well as to the instructor
because, if there is a mistake from the beginning to be corrected. I believe it will reduce

tiredness.

Interviewer: Very good. The eighth question: Most of you have given the first draft of your
paragraphs at the end of the written test. Do you think that revising and editing can improve

writing? Explain why?

TO06: I really believe that revising and editing can improve writing. Because I believe that when
you review what was originally written, more ideas, other word choices, and revisions can

improve it.
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Interviewer: Very good. Question ten: Most of you stated that the English courses (Communicative
English Language Skills 1&II) are difficult to improve your writing skills. Can you explain
what made it difficult?

T06: Well, if there is one reason that makes it difficult for us to improve our writing skills in the
English courses we take, I believe that the content in the course does not match the current
standard of the students. Most people are from 12th grade. Half of them were recruited from
a lower class. And I don't think it can be singled out. From that point of view, I guess the

standard of education here is not matching.

Interviewer: Very well, let me move on to the eleventh question. Can you summarize the main

factors that have influenced your writing skills?

T06: Ok, good. If there are factors that I believe that influence or challenge my writing skills, 1
believe that sometimes vocabulary or lack of knowledge of words, mechanics and grammar

recognition problems are the factors.
Interviewer: Maybe, were you on other assignments before entering this course?
TO06: I served as a secretary for some time, however, since most of the content were in Ambharic.

Interviewer: We come to the last question. What solutions would you suggest to solve the

challenges of writing in English?

T06: Well, I believe that the solutions to this can be solved by reading some journals, watching

interviews and reading English dictionaries.
Interviewer: Ok, thank you again for agreeing to this interview.

T06: Thank you very much.
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Appendix-L7: Transcription of Interview in Amharic with Student 07 /S07/
Date: 7 October, 2024
Place: Students’ Classroom

Time: 10:25 am-11:35 am

Interviewer: First of all, thank you very much for agreeing to this interview. Is it better to have this

interview in Ambharic, or English or another language?
T07: Amharic would be good.

Interviewer: Very good. The first question: How would you rate your writing skills? Below

average, average or above average?
TO7: Average.

Interviewer: Very good. Let me move on to the second question: Many of you have stated in the
questionnaire that writing in English is a very difficult language skill. Can you explain to me

why writing is difficult?

TO7: The first reason why it is difficult is because it is not our first language or our second
language. I think the second case is that we don't always practice. The reason why this thing

is less is because we don't practice it all the time.

Interviewer: Very good. The third question is: Do you accept instructor’s feedback during written

practices? If yes, how? If not, why not?
TO7: I accept. I accept it because the instructor's feedback is good for me.

Interviewer: Very good. Let me move on to the fourth question, does the teacher help you by
including comments during the various writing practices? If the answer is yes, how? If not,

why not?

TO7: Yes, the teacher helps me. It means correcting the mistakes that I encounter while writing.

The teachers support me in that way.
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Interviewer: Very good. The fifth question is, do you accept the comments of your peers? If the

answer is yes, how? If not, why not?

TO07: T accept. I welcome feedback from my peers. And I accept because everyone is not right, if
there is something wrong with me, I accept it in order to correct my own mistake, and if it is

their mistake, I accept it in order to correct them. I mean their comments.

Interviewer: Very good, question six, what aspect of writing do you pay more attention to when

you write? For content, for grammar or mechanics? Explain why?

TO07: Ok, I will give it to the grammar. If you ask me why, grammar, by the way, has a big meaning
in the field of literature. For example, if different texts or different books are written without
clear knowledge on that topic, neither the knowledge they convey nor the book that conveys
it can find the appropriate one. It cannot get the proper meaning. Therefore, in order to get
some meaning, it should keep the grammar rule. I believe, it should be well known to convey

the message.

Interviewer: Very good. The seventh question, at what stage do you give your writing to your

instructor or peers for feedback? The draft or the final? Explain why?

TO07: Yes, I will show them not the draft, but the final stage that [ have. That means; to accept the
opinion they give me. I accept the support they give me. If my writing needs to be corrected,

I will correct it.

Interviewer: Very good. The eighth question: Most of you have given a first draft of your paragraph

at the end of the written test. Do you think revising and editing can improve your writing?
TO7: Yes.
Questioner: If it is explained why?

TO7: 1 think that any type of text that one writes in the first-place needs correction. I think, it's
worth looking back at what you wrote directly, because you can find any error to be

corrected.

Interviewer: Most of the students gave the first draft of their paragraphs on the previous test. Do

you know why?
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TO07: 1 don't have the knowledge at this level.

Interviewer: Ok, the 9th question, at the end of the paragraph writing test, some students wrote out

of instruction. Why did this happen? Could you tell me if there is any reason?

TO7: No, it's not because they don't understand the instruction, I think they did that to save time

because they had an idea related to the education.

Interviewer: Well, question 10, many of you have indicated in your answers that the English
courses you have taken are difficult to improve your writing skills. Can you explain to me

what made it difficult?

TO7: I don’t think all teachers are qualified in the teaching and learning process, sometimes. You
only receive as the level teachers give. If that teacher's teaching method is appropriate, it may
not be a problem. If the delivery method is limited, it can be difficult to solve the problem

with it. It is from that point of view.

Interviewer: Very good, now we come to the 11th question. You can summarize the main factors

that have influenced your writing skills?

TO07: What influences my writing skills: First, [ want to develop my writing skills well. Given that
there are things I want to think about tomorrow, and for those things, human language skills
and knowledge are always essential. Moreover, the greatest skill in writing is the greatest
skill in speaking, speaking, and above all in writing. And that is the writing skills that you
can express to what you want to be tomorrow, or even if you write books, you can convey
messages. So, I want to develop that writing skill as much as possible to have a good one.
That is, I want my writing skills to be good, not just by my standard, but by the standard that
people think is good. It means that I am ready in the future to develop writing skills at a level
that allows people to understand or communicate at an international, national, or regional

level. I am still developing.
Interviewer: Then, what are the main challenges that are difficult to develop like that?

TO7: Yes, it is a little challenge to develop that, when you start to reach a language, a literature,
when you start to reach a literature, the first thing is communication. It is when the knowledge

is written and turns into writing. And the lifestyle that goes into doing that is a little difficult.
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It is the society we live in that human beings look like. And it's not our language that makes
us develop, but what we do because it's usually with our language, that makes a little difficult.

It is often difficult for us to understand.

Interviewer: In relation to this, before you came to education, have you been in other duties and

responsibilities before?
TO7: Yes, I stayed.

Interviewer: Very good, the last question, what solutions would you suggest to solve the problems

of writing in English? what should be done?

TO7: The first thing that human beings should do to develop their language is to always practice.
How can he improve what he learns or hears if he doesn't always write it down, if he doesn't
always practice it? It can be improved with a lot of practice. Because it takes a lot of effort,
I don't think there is anything that cannot be achieved if a human being strives and practices.
Therefore, he should always practice to improve his writing skills. I think that speaking,
writing, reading, if he does these things over and over again, with people who listen, with

people who understand, it makes a difference.

Interviewer: Thank you very much for agreeing to this interview.

TO7: Ok.
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Appendix-L8: Transcription of Interview in Amharic with Student 08 /S08/
Date: 7 October, 2024
Place: Students’ Classroom

Time: 10:59 am-11:10 am

Interviewer: First of all, thank you very much for agreeing to this interview.

TO8: Thank you for choosing me.

Interviewer: Ok, now what will this interview be in Amharic, English or another language?
TO8: I would be happy if it is in Amharic.

Interviewer: Very well, I'll go to the first question. How do you rate your writing skills? Below

average, average or above average?
TO8: When I self-assess my writing skills, I think it's average. It is medium.

Interviewer: Well, the second question, many of you have mentioned when you fill out the
questionnaire that writing in English is a very difficult language skill. Can you explain why

is it difficult?

TO8: What is difficult is often, grammar part, grammar is very difficult. The other words are the
same. Most of the time, what many people have trouble with is the grammar part. That's my

problem.

Interviewer: Ok, third question, do you get teacher feedback during writing exercises? If yes, how?

If not, why not?

TOS8: I really appreciate the teacher's feedback during written practice. Because the teacher has
more courses and more practice than me, he has learned, and I follow what the teacher gives

me properly. I will implement that as well.

Interviewer: Well, I'll go to the fourth question. Does the teacher help you incorporate comments

into the different writing practices?

TOS8: Yes.
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Interviewer: How does it help you?

TO8: This is, for example, giving feedback, different spelling mistakes, this comma, different

syntax, giving feedback saying the grammar is like this.

Interviewer: Very good. The fifth question: Do you consider comments from your peers, from your

classmates? If yes, how? If not, why not?

TO8: We often discuss this English together with my peers. And we exchange ideas. Because the
opinion of many people says something better, we say it. And if their idea is right, I will accept
it. This is the kind of thing we follow. Because I often accept it when you find someone else

is a better reader than me.

Interviewer: Very good. Question six: What aspect of writing do you pay more attention to when

you write? For content, grammar or mechanics? Explain why?

TO8: Yes, I often pay attention to content. Grammar is a bit of a problem for me. Content is enough,
but most of the time, I focus on content. I don't think content alone can fully express an idea

without grammar. And that's for the future, but for now it's on content.

Questioner: Ok, let me go to the seventh question. At what level do you give your writing for
comments from your instructor and peers? The draft or the final? Explain why?

TO8: Yes, in the beginning.

Interviewer: The first one.

TO08: Because, after I finish at the end, it has many challenges to do it again. On the initial ideas,

if I receive that feedback, I will develop it and write it, but when we give it to him at the end,

we will have a hard time to adjust it. I just to give the first one to receive feedback.

Interviewer: Very good. Question number 8, many of you have given the first draft of your
paragraphs at the end of the written test. Do you think revising and editing can improve

writing? Explain why?

TOS8: Yes. I believe that revising and editing are very important. Because, I often do assignments
twice, three times. [ will update again. [ will work again. Finally, after the third or fourth time,

I submit the assignment to the teacher. And revising and editing improves my writing. [
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believe, it is very important to look at it again and again in order to provide an adequate answer

to a question.

Interviewer: In the last paragraph writing test, many of you gave the first draft. Maybe you could

explain why that is?

T08: Most of the people thought the papers would be gathered immediately. At that time, I thought

that I simply wrote down the first thing that came to my mind and gave it to you.

Questioner: The ninth question: At the end of the written test, some students wrote out of
instruction. Why did this happen? Is it you didn't understand the command or if there is any

other reason?

TOS8: I think it's because of misunderstanding. Not understanding. Most people do not understand

very well, leave alone in English, even if it's in Amharic, I think, it is misunderstanding.

Interviewer: Ok, we come to the 10th question. Many of you stated in your responses to the
questionnaire that the English courses you took, Communicative English 1 and 2, were

difficult to improve your writing skills. Could you explain to me what made it difficult?

TO8: What made it difficult was just word recognition. Not knowing grammar. Those are the
problems that we face to completely free ourselves and communicate everything in English.

Once we lose from the bottom, it does not come up. Now, that's the problem.

Questioner: I will go to the 11th question. Can you summarize the main factors that have

influenced your writing skills?

TO8: One thing that influenced me was not learning that properly from childhood. The main
grammar points are often paid attention to as you go up, but the ability to identify letters and
sentences is not given attention at the beginning. There was a little bit of English after high
school, but had it been from KG onwards, if we grasp that understanding well, then sentences,
then grammar, every single thing, I think, would be a better student in the language. I think
it's a lesson we can take from the beginning. Then again, lack of effort, has the same /negative/
impact. A language requires a consistent effort. Lack of courage at home, at the workplace, at
work, at any level, is a challenge. I sometimes miss what I know just by worrying people

laugh at me if I spoiled it, and lack of courage is one of my challenges, and I think they are.
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Interviewer: Perhaps you have been on other assignments before joined this university?

TO8: By others? Yes, | have been abroad too. And I have been to different places in the country. I

have been on duty. I participated.

Interviewer: The last question, what solutions do you suggest to solve your English writing

problems?

TO8: My solution is, first, if the teacher pays attention to the student first, from the bottom up. In
short, what are the words, how grammar is, how the content is. most people don't know the
meaning of the word, which is the problem of most students have. If we even go to grammar,
it means that there are many things that come first. And in the first place, I think it is a much
easier language than any other if the teaching is well attended to from the bottom up. Lack of
attention from the student, and then lack of competent teachers because when teaching
grammar, you may encounter a strong student. A lot have to be done at the lower classes since
childhood. But now, I am following various courses on YouTube and at least, I can understand
the text given to me in English and I answer it well. Even though I don't speak perfect English,

I still have some things to do in writing and grammar. I think, this is it.
Interviewer: Thank you very much for your response to my questions.

TO08: Thank you very much.
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Appendix-M1: Transcription of English Interview with English Instructor 01 /EI01/
Date: 14 October, 2024
Place: Instructors’ Office

Time: 9:05 am-9:22.47 am

R: First of all, I would like to thank you for the interview. Let's first begin with the first question.

How do you rate your students’ writing skill? below average, average or above average?

EIOI: I think, I rate my students in writing skill below average. I can say that most of the students

are below average.

R: All right. The second question. In paragraph writing test, most of the students have submitted

their incomplete paragraphs. What do you think are the reasons?

EIOIL: Actually, there are many reasons. As we know, we both are just the same stuff so our
students’ proficiency in English especially in one of the basic skills, in writing, is very less.
Most of the time, there are many reasons we can say that they are in low standard in writing,
so most of the students submit incomplete paragraph even they do not cover up their topic
sentences even if you lead them how to write, how to develop their paragraphs starting from
topic sentence. I don't know their problem. Most of the time, I think, they are thinking in
Amharic, but they cannot translate it into English and they are not complete what they just

started. That is the reason.

R: All right, the third question. Do your students always collaborate on learning writing? if it's yes,

how? if it's not, why not?

EIO1: Most of the time, actually, writing skill is very difficult and it needs some background
information and background preparation, so most of the time, unless and otherwise an

instructor leads them how to do it, they are in less collaboration.

R: Good, the fourth question, do your students understand instructors’ and peers’ corrections can

improve their writing? if yes, how? if not, if no why not?
p giry y
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EIO1: It's very difficult to judge that we can understand my or their peer correction. I think, pre
correction is better than the instructors. Whenever you tell them this is wrong this is the way
to do it. They may consider that they are very wrong and maybe they are not in good skill in
writing, so instead of that I favorite to just give correction each other in peers. Most of the
time after their submission, in paragraph writing or in essay writing, I'm going to give them
corrections in each and every sentence, but I don't think that they can understand for the future

they are going to correct their silly errors even.

R: So, question number four, do your students understand, sorry the next question is number five.

Are students motivated in writing classes? would you explain why?

EIOL: Actually, uh as it is said earlier, writing skill is the most difficult one starting from the first
skill listening is. Ok, yeah. Writing is very difficult for them in language acquisition. The
basic language acquisitions are listening, speaking, reading and writing. So, writing is the last
session we can understand that the student is better whenever he can compose his piece of
ideas in a piece of paper. So, I think, some students we can say some or a few students are
motivated because they are eager to learn better and to express themselves in the target
language, but I cannot say that all the students are motivated in writing rather some of them.

I can say, they are just talking in some other ideas in the writing session.

R: Ok, let's move on the next question, question number six. How do you enhance the motivation

of your students with diverse levels?

EIO1: Actually, motivation starts from not only from the instructor, it starts from their own interest.
What is their target? why do they learn English language? is that because it is a compulsory,
common course, or is it because just to complete that course and getting a pass mark and go
to their major courses? So, I always just motivate my students in different levels after just
assessing their own piece of writing. I sometimes just give them a call to my office as a
consultation just giving them some ways of writing, some tactics. For example, how to
develop, how to identify topic sentence, develop their ideas using transitional words and
having just an introduction, body, conclusion. I try to simplify from simple to complexity of
writing. Any type of composition and I always tell them what to do if they don't understand.

So, I'm telling that don't be afraid; I motivate them to speak out in English only than their
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mother language. I urge them also to think in their mother language and translate it into
English. So that, they can write a good composition or a better composition this is my

motivations.
R: In order to improve students’ writing performance, what kind of teaching strategies do you use?

EIO1: Ok, to improve my students’ writing performance, most of the time I use teaching strategy
like for example, peer teaching, peer correction, giving for example an assignment, may be a
classwork. I just request them to exchange their papers and give correction each other. This
is the one. The other is to think in their own way and telling them to simply thinking and
focusing on their topic sentences and they are going to develop their ideas. If it is very difficult
to express in English. Just I tell them to write in in their own mother tongue. Then after that
try to translate into their own efforts. So, in writing, there are many different strategies of
teaching in writing. Knowing the words is one, vocabulary. So, I usually tell them they
should, you know, how to construct their vocabulary. Usually, at least, per day, I pushed them
to know one word what is the best word for today. So, let's try to memorize this word in the
rest of your life. I tell them usually. I don't know how much they can practice it, but as tertiary
level, as university students, I pushed them to know the vocabulary, to know the structural
and grammatical, flow of language specially. So, this way I just give them, I use different

strategies to develop their writing skill.

R: The next question, number eight. Do you think the English modules, Communicative English

1 and 2, are supportive to improve students writing skills? can you explain, why?

EIO1: Yes, actually, I can see they are supportive. Especially Part 1 even parts two has some writing
skill at the end of each unit. Especially, in the last session last part, there is a writing part. It
gives some sort of clue to write their own to develop their own paragraph, but still it is limited
in paragraph level. It is the same with Part 1 and part 2. There must be a difference between
Part 1 and Part 2. There must be may be an essay level must be available in Part 2. But still,
they can help them to compose their own even if there is nothing about how to develop their
ideas. So, we instructors are responsible. I assume that I am responsible how to write how to

develop their ideas in writing their compositions. Of course, there are some hints depending
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on the context of each unit, it gives them how to write but still it is not enough it's not enough

to cover up all their skills to improve their writing skills.

R: Ok, the next question, question number nine. What do you think are the major reasons for

students low writing performance? maybe you can generalize?

EIO1: In my opinion, the major problem student for their low writing performance is their
background. We can generalize that their background maybe they were not practicing
accurately, perfectly and efficiently in their prior schools especially in high school, in
preparatory school previously. They were not using and composing appropriate English so
that background comes to university level. It comes to us, but I think, private schools are
better than government school. In my opinion, private schools for example teaching English
from primary level, grade one, even from KG level. So, students I can just assure that my
students are better than grade 8 students in government school. Why? because of their
performance day-to-day. So, I am amazed in my daughter can speak very fluently than grade
8 students in governmental school. I can say. Why because, their exposure to that language
skill. They are in a better way, so I can say that the major reason is their background. Their
background makes them shy and they cannot express their own speaking or maybe specially
in writing even they have difficulties in writing very well composed piece of writing. That is

the problem.
R: All right, let's move on to the last question.
EIOL: Ok.
R: What solution do you suggest to solve the students writing problems?

EIO1: In my opinion, I recommend to teach English from very low level to tertiary level. It must
be serious in how to use the language grammar, structure, structural- grammatical use of their
own. Plus, there must be some sort of development or work on curriculum. It must be
developed very well; it should be given from primary to this level, and the evaluation must be
very serious. Even we instructors are responsible for the next generation. So, we have to very
serious we have to follow up them the difference I mean their performance. And we have to
know their labels. I think, freshman students are not the same with the second-year students.
Second year students are not the same with third year students and it goes on like that. Some
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additional courses must be given additional to communicative English language Part 1 and
Part 2. So, sophomore English must be included. It is advanced writing skills are there. But |
think it is cut somewhere else and it is confined in Part 1 and Part 2 Communicative English
language skills, so there must be some type of strategies to be taken to improve the curriculum,
and students must perform starting from the lower level to the higher level, and instructors
must follow up and know their students’ performance to know their language proficiency.

This is my suggestion.
R: I really thank you for the interview.

EIO1: welcome Abe, welcome.
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Appendix-M2: Transcription of English Interview with English Instructor 02 /EI102/
Date: 14 October, 2024
Place: Instructors’ Office

Time: 10:30 am-10:40.09 am

R: All right. First of all, I would like to thank you for the interview.
EI02: You're welcome.

R: Ohh let's first go to the first question. How do you rate your students writing skills? below

average, average, or above average?

EI02: Um.. I can say, most of the students are below average. In fact, there are some, few, very
few, students who can be rated as average or above average, but most of them are below

average.

R: All right, the second question. In a paragraph writing test, most of the students have submitted

their incomplete paragraphs. What do you think are the reasons?

EIO02: It's what we said earlier the ratings we have already established. Many students are unable
to complete to write a paragraph. Leave alone a paragraph, many students face difficulties in
writing sentences, so it will be very difficult for them to write paragraphs let alone complete
paragraphs. They may not be able to think about to write some sentences in a very coherent

way. It is a dream to many of them.

R: The third question, do your students always collaborate on learning writing? if yes, how? if

not, why not?

EIO02: This is one of the problems these days. Many students are not able to work together. In any
circumstances, or under any circumstances if collaboration means what I'm thinking of, so in
collaborating many students attempt on their own. Collaboration is very difficult for them.
They don't collaborate. In instances where students are forced by their teachers to collaborate,
they may do that but only one of the students is given a lot of tasks to complete the writing

exercise if | get your question perfectly.
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R: Yeah, it's good, the next question, question number four. Do your students understand

instructors’ and peers’ corrections can improves their writing? if yes, how? if not, why not?

EI02: The problem is, I think, the problem is they always relate teachers’ corrections with grade,
not actually with improving themselves. When it comes to peer corrections, we don't even
allow that because students get frustrated very easily if they are especially, our students are
adult students. If they are corrected by their peers, they may be frustrated so we don't allow
that. We don't usually use that mechanism even though the mechanism is appropriate, but
teachers’ corrections are very much used, but students believe the corrections given by their

teachers undermine it. That is their problem.

R: The next question, question number five. Are students motivated in writing classes? if yes,

how? if not, why they are not?

EI02: If they are given appropriate instructions, and if they're given assistance, adequate assistance
from teachers, they can be very much interested. I have experience that repetitively, but if you
simply ask them to write something out of the blue, they may not be able to be motivated.
They may get demotivated and unable to write anything, so you have to give them instruction,

proper assistance. You have to go around and check them if they are demotivated.

R: All right, question number six. How do you enhance the motivation of your students with

diverse levels?

EI02: Uh of course, we have diverse levels. Motivation in that regard cannot be actually cannot be
actually implemented in that regard. As a class especially when I gives them group tasks, I
usually assign a student with a better performance in each group and that may be a key factor

that I use to motivate the others.

R: Ok good, question number seven. In order to improve student writing performance, what kind

of teaching strategies do you use?

EI02: I prefer giving model tasks earlier than their writing. I give them that and then I ask them to
exploit the same model, same pattern in their writing. This is actually not only motivates them,
it makes them also efficient, and they also get better and better on their performance. I have

checked this simply the result actually in a certain classroom.
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R: Question number eight. Do you think the English course modules: Communicative English
Language Skills 1 and 2, are supportive to improve students writing skills? can you explain

why?

EI02: Well, they're not. They are not because even though there are a lot of tasks of writing
included in the modules, the modules are not supportive because they are not focused on
writing. I wish, courses focused on writing are good for students. Mixing different skills in a

module does not help in writing. That's what I believe.

R: All right, question number nine. What do you think are the major reasons for students low

writing performance?

EI02: The background is one major reason. Is their background, students are limited to vocabulary
and grammatical knowledge, and skills are not given in appropriate level of attention in their
high schools and pre high school. When they come here, we demand a lot. We demand a lot
because we expect a lot in their class, so that it is the problem low writing performance.
However, looking at the textbooks, the textbooks focus on skills but the teachers I don't think
they focus on skills. Writing is most probably if you consider class rooms which are large,
mainly large classes in our context, students do not go to private schools, therefore, there are
large class syndromes. In these syndromes, prohibit teachers to focus on writing. Other tasks
may be focused on but writing requires or demands teachers to sit and grade each paper, which
is usually appointed by instructor. So, such things in their pre university courses or studies are

reasons in their low performance. I believe.
R: Good, the last question. What solutions do you suggest to solve the students writing problems?

EI02: It's not too late even after they come to university, it's not too late. They can improve their
writing skills, but writing skills should be focused on. We cannot amass all skills in a module
even we have delivered the necessary skill it's very difficult. Umm maybe, we need another
short course university, university suggested course, that will demand students to write and
write and write and write for a semester, and along with other courses they face in their
university stay, they may learn a lot of writing by the end. However, it demands teachers to

focus on to teach them to write.

R: Thank you very much for the interview.
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EI02: You're welcome, Sir. You're welcome
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Appendix-M3: Transcription of English Interview with English Instructor 03 /EI103/

Date: 14 October, 2024
Place: Instructors’ Office

Time: 11:29 am-11:36.38 am

R: Ok, umm thank you for this interview.

EI03: Ok.

R: Let's begin with the first question, the first question says, how do you rate your students writing
skills? below average, average, or above average?

EI03: Well, for me, because our students are soldiers, below average.

R: The second question, in paragraph writing test, most of the students have submitted their
incomplete paragraphs. What do you think are the reasons?

EI03: Umm there might be a lot of reasons, but for me, first lack of appropriate background.
Because, they are soldier students, because they accomplished their learning mostly through
distance. The have lack of appropriate background. In addition, they lack how to organize
their ideas, and develop a paragraph or well-written things.

R: The third question. Do your students always collaborate in learing writing? If yes, how? If not,
why not?

EI03: No, certainly, no because the English modules, kill 1 and skill 2, they don’t invite students.
They don’t show students how to write.

R: Let’s move on the next question. Do your students understand instructors’ and peers’
corrections can improve their writing skills? If yes, how? If not, why not?

EIO3: Uuu very few of the students try to understand instructors. When students involving peer
correction, they try to prepare, they tend to participate. They feel a little bit confident to talk
with their friends rather than their instructors.

R: The fifth question, are students motivated in writing classes? Would you explain why?

EIO3: I think, no. Do you know why? First of all, as I said earlier, they lack background. They
have poor educational background. In addition, our students do not want to strive. They don’t

want to try to practice their learing by writing. They don’t worry. They don’t need any suffer.
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R: The sixth question, how do you enhance the motivation of your students with divers levels?

EIO3: This is a little bit difficult question, but I try because students are, you know, as a single
classroom student, they can be three types: slow learners, medium and top and soon. So, by
considering this, sometimes I try to make them working in groups, groups with variety of
students. In addition, there are students who are poor I personally try to help them. They need
my assistance.

R: The next question, in order to improve students’ writing performance, what kind of teaching
strategies do you use?

EIO03: From my experience, because most of our students are soldiers, I try to teaching them from
the scratch. Even if the modules do not show them how to write sentence, paragraphs and
soon; [ usually, give them tutorial classes. In my tutorial classes, I usually teach students how
to write sentences and paragraphs. That is what [ am doing.

R: Good. The next question, do you think the English language modules: Communicative English
Language Skills 1 and 2, are supportive to improve students’ writing skills? Can you explain
why?

EIO03: In my view, no. You know, because they don’t guide students how to write sentences. They
simply give writing assignments, but they don’t show how to write sentences, how to write
paragraphs and soon. Mostly, no. We simply try to support students by giving them a kind of
additional teaching.

R: The next question, question number eight. I think, it is number nine. What do you think are the
main reasons for students low writing performance?

EIO3: From my experience, mainly because of their poor educational background. In addition,
some soldiers they joined our university after a long-time form learing. They stayed long time
in the front or somewhere else. When they joined and start learing there is a gap, time gap. In
addition, most of soldiers told me that they learnt from distance education. All this make them
poor in their college learing. This need research. This is my view.

R: The next question. What solutions do you suggest to solve students’ writing problems?

EI03: Well, basically, I suggest that these two modules: Communicative English Language Skills

1 and 2, should be revised. That is my view. In addition, we should teach our students from
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the beginning. We should teach them how to write sentences, how to write paragraphs in
tutorial class, in additional class. That is what I think.
R: Thank you very much for the interview.

FEIO03: You welcome.
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Appendix-M4: Transcription of English Interview with English Instructor 04 /E104/
Date: 15 October, 2024
Place: Instructors’ Office

Time: 9:35 am-10:4.07 am

R: First of all, I would like to thank you for the interview. Let's begin with the first question. How

do you rate your students writing skill? below average, average, or above average?

EI04: Ok, thank you for this question and to rate my students’ writing skills, I can say, average,

average.

R: Ok, the second question. In paragraph writing test, most of the students have submitted their

incomplete paragraphs. What do you think are the reasons?

EI04: I think, the reason is most of the students lack writing skill. Not only this, they have a
problem of using appropriate words which means they have lack of vocabulary. I think, this

would be the reason.

R: Ok, the third question. Do your students always collaborate on learning writing? if yes, how? if

not, why not?

EI04: Yes, because, most of my students are military. In military, they are trained. They have a
chance usually to use group work or working together. Teamwork is common with military

students. Almost all of my students work on collaboration.

R: Ok, very good. The fourth question. Do your students understand the instructors’ and the peers’

corrections can improve their writing? if yes, how? if not, why not?

EI0O4: Um... Um.. I can't say they understand. Um.. all presentation or some correction as I said
between students most of them lack background to access Um.. in communicative or to put in
this language. I think, they have a problem; they have a challenge to understand the instructor

and some instructions as well.

R: Ok, good. The fifth question. Are students motivated in writing classes? if yes, how? if not,
why not?
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EIO4: I can say, a few students are motivated, not all. Most of them have a problem in writing
because they don't have the experience to write the experience of writing different things.
They don't have exposure or they don't have the trend to write, so a few are motivated not

most of them.

R: Ok, good. The sixth question. How do you enhance the motivation of your students with diverse

levels?
EI04: You mean in a different performance level?
R: Yeah! to motivate students in the class.
EI04: OK, motivating, you mean in writing?
R: Yeah!

EIO4: Yeah, I do use different techniques. I give a chance to write or to summarize the very
important point in the unit and to fill the gaps in different activities to do different activities
that are designed in the text. Just motivating or guiding them how they should write. I think,
I'm trying to do my best.

R: Question number seven. In order to improve students writing performance, what kind of

teaching strategies do you use?

EI04: Yeah, I give a group work, individual work. There is a group work and individual work,
which is submitted as assignment and in this assignment, they students should write about
some topic and by giving them a topic that they like most or something that they understand
easily, and I give chance to write by starting things they like very well, and the thing they

have exposure to it using authentic material.

R: Very good. Question number eight. Do you think the English course modules: Communicative
English language skills 1 and 2, are supportive to improve students’ writing skills? Can you

explain how?
EI04: You mean communication English one?

R: Yeah!
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EI04: Ofcourse, I can say, it's useful to some extent. Because as a book consists different language
aspects, not only writing, there is grammar, vocabulary, and some other language aspects are
included on this. I think, almost the equal activities are available on that textbook. There is
writing activities and grammar activities however it is very important for students to develop

their writing skills, but not enough.

R: Good, question number nine. Why do you think are the major reasons for students low writing

performance? maybe you can summarize it.

EI04: Yeah, the reason why students’ low performance in writing is, I think, you know, most of
our students have lack of exposure to English. They do not have a chance to practice writing
outside the class. They do it in the class, and for that reason, by its nature writing is something
that needs maximum effort and it include different language aspects: grammar, vocabulary
and for this reason the students are not motivated in writing skill because it seems a bit

challenging. For this reason, most of the students are not in good level in the writing skills.

R: All right, let's now move on to the last question. What solutions do you suggest to solve

students’ writing problems?

EI04: Ok, as a solution what I would suggest is, I think, the interesting is that the students should
change their perception toward writing because writing is something interesting that would
help them improve their academic success so they should change their writing skill. The other
is their attitude toward writing. The students should be taught how to improve their writing
skills and they should get different exposures to write more by using something authentic
materials, things they know very well. And the other is students should be given a chance, |
mean what I can say, material that support their writing skill. There should be writing material
that should be available in the library, or the teacher also should be given a chance to teach
more about writing skills how do they develop. Because as I said, writing includes things
more more of the language aspects can be applied in writing, grammar, vocabulary and they

should develop their vocabulary skill or some grammar skills as well.
R: Thank you very much for the interview.

ElI04: You're welcome.
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Appendix-MS5: Transcription of English Interview with English Instructor 05 /E105/
Date: 15 October, 2024
Place: Instructors’ Office

Time: 12:22 pm-12:39.17 pm

R: First of all, I would like to thank you for the interview. Uhh let's begin with the first question.
How do you rate your students writing skill performance? below average, average or above

average?

EI05: Thank you for giving me this chance to express my own opinion on the interview questions.
Majority of the students are below average due to their academic background, lack of
motivating environment, class size matters, the process they came to during their high school
learning. I guess, most of the teachers concentrate on grammar and vocabulary teaching. No

room is given for writing skills, and with other factors.

R: Ok, let's go to the second question. In paragraph writing test, most of the students have

submitted their incomplete paragraphs. What do you think are the reasons?

EIOS5: There can be so many reasons for this. As I mentioned earlier, the students do not know
sentence types let alone to write a paragraph. Even most of the students can't differentiate
main clause and subordinate clause. As you know, a paragraph needs a lot of reading. One
has to read a lot in order to write. The majority of the students do not have reading skills. Even
they do not have the end of the passage, and they do not get the main idea of the given passage.

Such students cannot be expected to write for you a paragraph.

R: All right, the third question. Do your students always collaborate on learning writing? if yes,

how? if not, why not?

EIO5: As you know, writing is a don't take task. It requires from student part, from the instructor's
part a lot of effort. Both instructors and the students deliberately ignore this part. That is why

students didn’t improve or couldn't improve their writing skill.
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R: Ok, the fourth question, do your students understand instructors’ and peers’ corrections can

improve their writing? if yes, how? and if not, why not?

EIO5: You know, the problem here is when you give a task for the students to do in small group or
in pair, instead of engaged in the activity itself, they are talking about other irrelevant things
because in certain circumstances the teacher may not be in a position to manage the students’
activity. It is very difficult it is very difficult to follow students’ activity particularly for
writing activity in classroom period. The students lack basic vocabulary in order to write basic
grammatical structures. These things affect them very much and they give up hope and

engaged in other talking instead of sticking to the given activity.

R: Ok, question number five. Are your students motivated in writing classes? If yes, how? and if

not, why not?

EIO5: These things are related to the previous cases. When you achieved to certain goal, naturally
your motivation increases because they do not achieve at least what is expected from them.
To state it clearly, even average when they are below average, they are not interested in the

topic at all.

R: Ok, question number six. How do you enhance the motivation of your students with diverse

levels?

EIOS: All right, as you know, in a classroom there are three types of students: top students, middle
and slow learners. In order to increase slow learners, I use one of these strategies: I will give
a bit of activity like joining sentences, inserting appropriate words in a blank space. After that
I will give them control writing to change the words either in past form, in plural form, in
‘ing’ form indirectly to enhance their grammatical knowledge. If you give them free writing
beyond one's imaginary, you can't motivate them. In order to motivate them, at the same time,
you should take care of the top students not to bord with your class by giving chance for them

to engage in writing. Sometimes, you should give free writing.

R: Ok, question number seven. In order to improve students writing performance, what kind of

teaching strategies do you use?

300



EIO5: Your teaching strategy, one teaching strategy should be in order to improve students’
performance. In writing, it it's better integrated skills at least in a certain class. The instructor
should use two things at the time: writing and reading. After reading to answer certain
questions and then to give their opinion on that topic or to summarize a certain text after

reading. If one uses this method, I guess it may help them.

R: Ok, question number eight. Do you think the English course modules: Communicate English

1 and 2, are supportive to improve student writing skills? can you explain why?

EIO5: Uh I think, it's not because you know in the module out of blue, it says right the paragraph
on a certain topic. In the module there is nothing to inform the students what is a paragraph
is, what’s the topic sentence, what's supportive sentence, what's concluding sentence. It rather
jumps into types of concluding paragraph without this background, without knowing topic
sentence, controlling idea, supporting sentences, major and minor, concluding sentence how
can the students can write their paragraphs. These things are not in their secondary school
education curriculum. Before these students should be familiarized with these things, they
should practice how to write topic sentence, how to write a supportive sentence, after this how
to write the concluding sentence. These things are not in the module, so students cannot
improve their writing skills. Though it says, the title says Communicative Language Skills,

there is no sufficient language function in the module itself let alone about writing.

R: Ok, question number nine. What do you think are the major reasons for students low writing

performance? Maybe you can generalize.

EIO5: Ok, they are compounded reasons. In high school, low motivation of teachers for various
reasons for various reasons: one, low salary, teachers live low standard of life. This the same
is true for college instructors or university instructors. The families do not follow their
students’ progress. School administrations are not run by appropriate individuals. Most of

them are political appointees. They do not know how to manage the education aspect.
R: In the high school and in the elementary, you mean?

EIOS: Yeah, they do not know how to handle their education aspect. When we came to university
or colleges, as I mentioned earlier, low standard of life of instructors, instructors are running
here and there in order to satisfy their basic necessities for themselves and for their family

301



members. They do not give attention and they are not dedicated to what they're
doing routinely; they can spend time in classes by this and that. They will not be committed

to the courses as we expected.

R: All right, the last question. What solutions do you suggest to solve the students’ writing

problems?

EIO5: In order to solve this problem, in all skills, in the four skills not only about writing, speaking,
reading, listening from the scratch students should be taught by the appropriate person.
Then, equal emphasis should be given for the four skills. As I told you earlier, in high
schools, teachers are focusing on grammar teaching and vocabulary teaching. They are not
teaching them skills. Students are learning sub skills. They can't improve their skill in
learning in this manner. In the textbooks, emphasis should be given to all the four skills
equally including listening. We don't have these things in high school lessons. When they
come to college, you can't expect them to improve their writing skills. The class size is one
matter. In crowded classes, how can a teacher teach writing. It is very difficult to give them
feedback, but there are other factors. The curriculums are not, the syllabus are not stable.
They are changing from time to time, that's another thing. In order to improve the students
writing skill, textbook should be available for every student. If one student uses a textbook,
it should not be used for another student because the answers are written on them. This is
one problem. Language functions should be distributed from grade 9 to grade 12 evenly.
The students should be given a task at least to use the language at their disposal. It could
be five lines or two lines to write. Students should practice this bit by bit. At the end of the

day, naturally, they will make a certain progress.
R: Is there a very similar problem in the university you serve?

EIO5: Yes, the problem in the college or university is the reflection of the high school problem that
is the extension of it. This is not a thing created in the university or the college itself. The
other problem is that the instructors, all the high school teachers even they do not teach
English and English itself to summarize or to revise or to tell them the highlight. They use
Ambaric or other local language. The teachers themselves are not confident in speaking

English. How can the students can be confident? This is a problem in college itself, you know.
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I strongly advise high school teachers and university instructors only to use the English
language as instruction media whether the student has problem in understanding what is going
on in the classroom. It is better to encourage our students to use their English at their disposal.
There may be shortage of vocabulary, lack of to use expressions blah blah. Whatever the case,
students should be encouraged to use the language they know, the language at the disposal to
use in their learning. Making mistake is not a failure, it's rather an opportunity of learning.

Teachers and instructors should increase their students’ writing in this regard.
R: All right. Thank you very much for the interview.

EIO5: I am happy to take part in it.

303



Appendix-M6: Transcription of English Interview with English Instructor 06 /E106/
Date: 26 October, 2024
Place: Students’ Classroom, AAU

Time: 3:15 pm-3:26.25 pm

R: First of all, I would like to thank you for this interview.

EIO6: It's Ok.

R: Let's begin with the first question, how do you rate your students writing skill? below average,
average, or above average?

EI06: Well, based on my students’ performance, I can categorize them below average for most of
the students and some are average.

R: Question number two. In paragraph writing test, most of the students have submitted their
incomplete paragraphs. What do you think are the reasons?

EI06: Ok, uh in my point of view, the reason why they submitting incomplete paragraph is that
first, they do not have a good experience in writing, and second, they do have, you know,
shortage of composing their ideas in written form. Umm and they are not competent enough
in their writing skill.

R: Ok, let's move on to question number three. Do your students always collaborate on learning
writing? if yes, how? if not, why not?

EI06: Umm from my observation, they are not collaborated in most cases because as I have said
earlier, most of the students do not, I mean, they are not competent enough in their writing
skills so even if they may have the interest to collaborate, they do have, you know, that kind
of challenge. They cannot explain, they cannot show, how to, you know, umm improve their
friends’ writing skill.

R: Good. Ok, the next question is number four. Do your students understand instructors’ and peers’
correction can improve their writing skills? if yes, how? if not, why not?

EI06: Yeah, for most students, they may think the instructors’ feedback is good to improve their

writing skill, but they are not certain about their peers’ correction. Therefore, in most cases,
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they may not consider their peer correction as correct feedback for them. Therefore, they
neglect that.

R: Good. Question number five. Are your students motivated in writing classes? would you explain
why?

EIO6: I can say, no. They are not motivated because, you know, writing skill need some practice,
some exercise, you know, a little bit tough when you compare it to other skills. Therefore,
when we reach them writing skills, they frustrated; they are not interested, they are not
motivated to practice what the instructor given them to do.

R: Good, the next question. Question number six. How do you enhance the motivation of you
your students with diverse levels?

EIO6: Yeah, it is a very tough question because, you know, once they lose their motivation from
the very first, it's very tough to the teacher to motivate them actually, but I will try to motivate
them by just showing their mistakes and then if they practice and they do, now and then,
writing activities, you know, [ will tell them they can bring improvement.

R: Ok, good. The next question. In order to improve students’ writing performance, what kind of
teaching strategies do you use?

EI06: Yeah, the strategy that I usually practice is learning by doing. That means, uh I would give
them some tasks the written tasks then show them how to do the activities and let them to
practice it and attempt.

R: Ok, alright. The next one is question number eight. Do you think the English course modules,
Communicative English Language Skills 1 and 2, are supportive to improve students’ writing
skills? can you explain why?

EI06: Uh a very good question, you know, I'm not dare to say this module is prepared by
professionals. When I look at, you know, the content particularly the writing skill is I can say
it is neglected. It doesn't let them to do a lot of writing activities instead it focuses on a
grammatical issue something like that, you know, I think the module is not properly prepared.

R: All right. The next question, question number nine. What do you think are the major reasons
for students’ low writing performance?

EI06: Ok, I can say two majors, you know, reasons. The first one from the instructors, the teacher

point that mean, most of the teachers totally believe that students do not like to do writing

305



exercises, so the instructors, you know, neglect that skill part to let their students practice, and
the second from the students. As I said it, they may have, you know, every chronic problem
in the writing skill from elementary to the way they come to the university. They do not have
a good exposure on practicing writing skill; therefore, they are not capable in producing a
high quality of written texts. Therefore, one is students lack practice. They may have many
problems vocabulary and grammar, spelling a lot. For this reason, they are demotivated and
as have stated earlier, the instructors themselves they, you know, neglect the skill, they do not
let their students to practice the writing skills like that of reading or speaking.

R: Ok, good. Now we landed on the last question. What solutions do you suggest to solve the
student writing problems?

EI06: Yea, the first thing, you know, that teachers need to especially high school teacher and lower
grade teachers on job training on how to train their students writing skills because I have a
doubt on the teachers themselves, you know, they don't have that kind of, I mean, commitment
or even the skill itself. Therefore, the teachers need on job training on how to teach their
students writing skills, and as a point, you know, students need to do a lot of exercises, a lot
of practice, and a lot of support should be given to students from the family or from their
teachers. By doing so, we can bring in a change on students writing skill performance. Even
the content of the material should be reviewed and prepared properly, you know. When I was
a freshman student, I have taken some writing activities and the content of the module was
quite different from what I'm teaching right now in Communicative Language 1 and 2.
Therefore, you know, writing skill should be given a lot of attention from all stakeholders,
you know, students, teachers, and the administrative part.

R: Thank you very much.

EIO6: It's alright it's my pleasure, Mr. Abebe
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Appendix-N: Samples of Marked Paragraph Writing Test

Sample 1

Paragraph Writing Performance Test
Instruction: Write a paragraph of about 150 words on the topic given below, Your paragraph will
kmforiummgmm.m.mmmmmmn
and Capitalization).
Topie: The Importance of Learning English Language
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Sample 2

Paragraph Writing Performance Test

Instruction: Write a paragraph of about 150 words on the topic given below. Your paragraph will
beavﬂmedforiummngwuhu&y.ndm(Spenm.Mnnﬂm
and Capitalization).

Topie: The Importance of Learning English Language
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Sample 3

» Puragraph Writiag Performance Test

Isatruction: Write a peragrigh of aboust 150 wonds oo the topéc given below. Your paragraph will
be evalisted for ity costent, srectiee, grasuree. vocobuery, and mochenics (Spelling, Pusonation
aed Capinalization).

Topie: The Importance of Learniog English Langeage

3
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Sample 4

s Paragraph Writing Performance Test
Iastruction: Write a paragraph of about 150 words on the topic given below. Your paragraph will
uwﬂnmdfwimmem.mmgmm,mammwu(mw
and Capitalization),
Topic: The Impertance of Learning English Language
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Appendix-O: Published Articles

Article One

First-year Students’ Perceptions about Feedback Provision and their

Performances of Writing: A Study on Ethiopian Defense University
Abebe Alemu, Addis Ababa University

Alamirew Gebremariam, Addis Ababa University

Abstract

The main objective of this study was to investigate first-year students’ perceptions about
feedback provision and their performances of writing at Ethiopian Defense University. For the
study, the researcher used an explanatory sequential mixed method design. The data were collected
form first-year students and English language instructors. The responders were selected from the
university s Engineering and Resource Management colleges. As a consequence, 108 students
completed a questionnaire to find out their perceptions about feedback provisions in writing, and
the same number of students took a paragraph writing test to identify the level of their writing
performances. Eight students and six English language instructors participated in semistructured
interviews. The findings demonstrated that although the students had positive perception on
feedback provision, their writing performance was below average. Furthermore, the correlation
analysis's findings demonstrated a negative relationship between the students' perceptions about
feedback provision and their writing performances, however, this relationship was not statistically
significant. Finally, bridging English language trainings should be given, English courses and
modules should be updated, raising awareness of the detrimental effects of traumatic experiences
on writing, offering additional writing resources that consider the requirements of military students

particularly were suggested.

Key words: Teachers’ Feedback; Peers Feedback; Self-feedback; Positive Perception, Negative

Perception; Writing Performance.
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Introduction

Writing performance is the skill and efficiency of written language to communicate their
ideas and facts. Having a good writing performance is an ability which is necessary for outstanding
academic achievement. It is important for more than just an individual; it affects businesses,
educational institutions, and society at large. It is a crucial indicator of students’ accomplishment
in educational contexts. Students’ writing performance may be greatly impacted by educational

experiences such as receiving feedback.

Writing, as a domineering language skill, remains confusing for first-year students in
particular. These students face problems at the commencement of their studies to acquire new sets
of learning practices (Al Murshidi, 2014). In this regard, Maguire (2002) as cited in Manedante
(2011:3) confirms, “no matter how good and effective a written communication may be, yet the

fact is that it does face certain challenges which need to be paid more attention.”

English language instructors have a major role in providing their students with effective
feedback and guidance that can help them figure out their strengths and weakness in writing.
Feedback is very essential to improve the writing performance of students. Learners are able to
assess their level of accomplishment and identify their areas for growth by means of feedback.
Giving constructive criticism is crucial when students do not realize they have made a mistake
since it enables classroom communities to lower the likelihood that mistakes will be made again

(Halfom, 2011).
Feedback
Importance of Feedback in Writing

Giving feedback is a crucial and anticipated part of any performance. It is especially utilized
to speed up the process of teaching and learning languages (Hyland 1990; Richards and Lockhart
1994; Ur 1996). In the context of education in general, feedback is defined by Ur (1996) as
information provided to the student regarding how well they performed on a learning assignment,
generally with the intention of improving this performance. Keh (1990) further states that a process

approach to writing must include feedback as a basic component. When it comes to writing, she

312



describes feedback as reader input that has the purpose of giving the writer information for

rewriting.

Giving students’ feedback on their performance is a crucial part of teaching (Richards and
Lockhart, 1994), who explain the function of feedback in language instruction. In addition to
letting students know how well they did; feedback may boost motivation and create a positive

learning environment in the classroom.

In a similar vein, Hyland, K., & Hyland, F. (2006) discuss the function of writing feedback
in connection to the process method. According to their writing, feedback has long been recognized
as crucial for the growth of writing abilities in second languages, both in terms of learning potential
and student motivation. Feedback changes as a writer progresses with their work. To explain this,
Hyland, K., & Hyland, F. (2006) explain that during the past 20 years, advancements in writing
pedagogy and knowledge gleaned from research studies have changed the way feedback is given.
Currently, teacher comments are frequently combined with feedback from peers, writing
workshops, oral conferences, or computers. These academics point out that as a result, formative
feedback, which looks ahead to a student's future writing and the growth of his or her writing

process, has replaced summative feedback, which is product-focused.
Sources of Feedback on ELT

In students' written works, most people agree that receiving feedback is essential for
promoting and solidifying learning. Writing experts agree that peer, instructor, and self-feedback
are the three primary sources of information about students' writing (Harmer 1991; Celce-Murcia
1991; McDonough and Shaw 1993; Jordan 1997). On the other hand, according to Keh (1990),
there are three types of feedback: comments made by teachers, peer feedback, and conference
feedback. Self-correction is just going over one's writing again and making any necessary
corrections; it is not the same as imparting knowledge to others. Let's now look at the three most
popular categories of feedback that students receive on their writing: instructor/ teacher, peer and

self.
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Instructor’ Feedback

The most prevalent and extensive type of feedback on students' written work seems to come
from their teachers. Research indicates that students tend to view instructor comments as a
trustworthy source of information on their writing. According to Zhang's (1995) research, students
value instructor feedback over peer evaluation. Despite this, teacher feedback is frequently viewed
as having a more conventional overall format (Grabe and Kaplan, 1996). They go on to argue that,
prior to the process movement in writing instruction taking hold, a lot of feedback given to students
on their work took the form of a final paper grade, which was frequently marked heavily in red ink
throughout the essay (Grabe and Kaplan 1996). Berkow (2002) offers a more forceful critique of
the conventional method of teacher feedback. He contends that in a typical teaching style, students
turn in an essay for evaluation, the teacher marks it with red pen, hands the document back, and

no one ever looks at it again. The students’ awareness of the audience is not developed at all.

As Keh (1990) also states that the majority of writing instructors concur that providing
feedback on students' papers is the most time-consuming and frustrating task. She goes on to say
that educators are concerned about whether their remarks will be read, comprehended, or even
result in the desired outcome. Keh advises responding to a writer as a concerned reader and not as
a grammar checker or grader in order to counter the teacher's unproductive and inefficient remarks.
She also says that rather than addressing every aspect of the students' work, it is much more
beneficial to restrict comments to the core issues. A similar issue about the appropriate use of
teacher feedback is also reflected in Dheram (1995). He says that instead of seeing the student's
initial draft as the finished work, the instructor should take on the role of a consultant, helping the

student create a text step-by-step.

The perception of teacher feedback has changed from its previous state due to these
disadvantages. According to Hedge (2000), a lot of educators today believe that there are
significant drawbacks to the custom of receiving student work, marking it, and giving it back to
them after it has faded from their memory. She offers substitute techniques like reformulating
comments and holding conferences. This demonstrates how much it is appreciated when students

participate more directly and actively in the revision process.
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Teachers should be concerned about how many revisions their students write for any given
text, according to Celce-Murcia (1991). This claim is supported by Ur (1996), who states that
teachers who use a process approach to teaching writing should assist students in composing and
revising their drafts utilizing input from various sources rather than focusing on fixing their
mistakes. As Leki (1994) points out, this may be accomplished by having other students comment
on the teacher's evaluation. She notes that students are increasingly participating in reacting to

writing, so the instructor is not the only one who responds to or assesses students' texts.

Generally speaking, teachers should create or implement response strategies that can help
students' writing, as suggested by Ur (1996). This can solve the typical, time-consuming,
surfacelevel oriented, and untimely technique of responding to students' work, as argued by Zamel

(1985).
Peer Feedback

Peer feedback is crucial to the process of drafting and revising before producing the final
result in the current trend of writing towards the process approach. In reference to this,
Mangelsdorf (1992) points out that a peer review session, in which students read each other's drafts
and offer revision suggestions, is a typical activity in a process-oriented curriculum. Citing Elbow
(1973) and Emig (1971), Hansen and Liu (2005) further affirm that peer reaction is seen as an
essential element of the process writing technique that first appeared in the 1970s. Thus, one could

contend that a component of the process approach to writing is peer feedback.

Mendonca and Johnson (1994) discuss the social benefits of peer feedback by stating that
students' communication ability may be increased by encouraging them to speak and negotiate
their views. By enabling students to examine their peers' writing talents and shortcomings, peer
evaluation also helps students become more confident and less anxious (Leki 1990). Peer feedback
is therefore a crucial tool for fostering student communication and boosting their self-assurance in
the learning process. Other students' input is another source of what is now thought to be the state
of the art when it comes to students' writing. Peer feedback is defined by Hansen and Liu (2002)
as the utilization of students as information sources and interactants for one another in a way that
students take on roles and duties in remarking and critiquing one another's drafts in both written

and spoken formats during the writing process.
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Peer input is something that many writing scholars (Keh 1990; Celce- Murcia 1991; Richards
and Lockhart 1994; Tudor 1996; Ur 1996; Berkow 2002; Rollinson 2005) support for students'
work. For example, Richards and Lockhart (1994) propose that following the completion of a first
draft, students might collaborate in pairs to review each other's work and offer recommendations
for enhancement. They contend that the student may find this input helpful in rewriting the piece
of writing since it addresses issues of substance, organization, or clarity of communication. Tudor
(1996: 182) provides the following justification for the use of peer evaluation as, “Peer evaluation
is justified by the idea that learners are involved in the assessment of those linguistic or
communication criteria that are pertinent to their own performance by critically analyzing the skills
of other learners in relation to a common objective. Hence, peer evaluation is a useful type of
learner training that helps students understand how language is used and the kinds of problems

they could run into when producing their own language.”

This tells us that peer feedback serves two purposes. The feedback that one's peers provide
to oneself is beneficial to the writer, and it also reduces the gap between the writer and the assessor.
The writer also presumes that there will be a wider readership for their work. The benefit of reading
other people's writing is that the reader may assess their own writing in comparison to that of their

peers.
Self-feedback

There is a claim that the writers themselves may supply details to enhance their work. Hyland
and Hyland (2006) reflect on the importance of self-evaluation and how students may use it to
make their own edits and greatly enhance their writing. They argue that it is inappropriate to ignore
writers as critical readers and reviewers of their own works. They also assert citing Brinko (1993)
that feedback functions better when data is obtained from both the participants and other sources.
However, other academics argue that receiving feedback from external sources is necessary and
do not rely on self-evaluation. Either way, criticism should be given in a way that helps students

get to a more autonomous position where they are able to assess and edit their own work critically.

Edge (1989), who emphasizes the need of giving students the opportunity to self-correct,
notes that in order for self-correction to be effective, we must provide students some time at the

start of a class to review their marked work and attempt to make any necessary corrections. Here,
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she emphasizes the need of encouraging self-correction through input from various sources. In
addition, Makino (1993: 338) makes the following argument: "During the language-learning
process, learners can correct some of their errors when other people, like teachers or peers, give
cues or hints about them. They can also notice some of their errors by themselves, through the
strategy of monitoring." The idea being emphasized is that the student writer should get additional
forms of criticism in a manner that encourages self-correction. The writer, the teacher, or other

students may provide this critique.
Perception
Aspects of Perception

Allport (1942) as referenced by Varadhilla (2016), there are three components to perception: the
cognitive, emotional, and conative components. The elements that make up a cognitive component
are ordered according to the knowledge or information a person possesses on the subject of his
attitude. A particular belief on the subject of that attitude will be developed based on this
understanding. Pleasure and displeasure are tied to the affective component. As a result, it is excited
in character and strongly tied to its value system or cultural ideals. The Conative Component refers
to an individual's behavior preparedness in relation to the subject of their attitude. Thus, the way a
person feels, thinks, and acts toward an object attitude is an expression of how the three mutually
exclusive components combine to form their attitude. There is internal linkage among the three

components since they are consistent and connected to one another.
Forms of Perception

According to Eka et al. (2021), perceptions are grouped into two: positive and negative
perceptions. When someone has a positive perception, she/he has a strong probability of winning
a specific case. Positive perception is a person's positive understanding, interpretation, or
evaluation of a situation, or concept. It encompasses the positive, helpful, and appreciative lens
through which individuals see and evaluate their circumstances and surroundings. People who have
a positive viewpoint may be able to cultivate a positive and appreciative outlook that enhances
their social connections, overall wellbeing, and flexible coping strategies. This may lead to a

happier and more positive reaction to life's circumstances.
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Conversely, negative perception refers to circumstances that the persons disapprove of
because they conflict with their own values. Negative perception is the term used to describe a
person's unfavorable understanding, evaluation, or interpretation of a person, object, situation, or
concept. It encompasses a gloomy, negative, or critical lens through which individuals see and
evaluate their circumstances and surroundings. By addressing and managing negative perception
in a number of ways, people may work toward creating a more balanced and positive perspective,

enhancing their social relationships, mental health, and adaptive coping strategies (Eka et al. 2021).

Among all the studies conducted, to the best of the researcher’s knowledge, there is no any
research conducted on students’ perceptions about feedback provision and their performances of
writing particularly in a military university setting. Consequently, this research addresses the

following questions:

1. What are students’ perceptions about feedback provision in writing?

2. How proficient students are in writing?

3. How do students’ perceptions about feedback provision and performances of writing
relate?

Method
Research Paradigm

Defining a research paradigm would help a researcher to determine the direction of an inquiry. It
is the paradigm that directs the type of instruments the research uses, and the ways the collected
data are interpreted. In line with this, Rahi (2017:1) describes the term paradigm as, essential
collection of beliefs shared by scientists, a set of agreements about how problems are to be
understood, how we view the world and go about conducting research. Thus, these paradigms

contain a basic set of beliefs or assumptions that guide inquiries for particular research.

Though different scholars have classified the types of paradigms in different ways, some of them
categorize it into two major groups: positivism and anti-positivism. The positivists believe that
observation and experiment is the source of knowledge; reality remains unchanging and can be
described objectively (Rahi, 2017). Against this, the anti-positivists or interpretivists advocate the

method of social sciences is basically different from that of natural sciences. Denzin and Lincoln
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(2000) as cited in Mesfin (2013), further explain that anti-positivists believe that reality is
multilayered and complex. That means, an existing phenomenon may have various interpretations

as the knowledge and experience of individuals differ.

Pragmatic paradigm, which is the third paradigm, tries to legitimate the use of multiple approaches
to answer research inquiries. It recognizes the complementary nature of figures and phrases in the
day-to-day human practices. According to Creswell, J.W., & Creswell, J.D. (2018), the pragmatic
paradigm in research, often associated with pragmatism as a philosophical orientation, focuses on
the practical application of research findings and the importance of addressing real-world
problems. This paradigm emphasizes the need to balance theoretical insights with practical utility,
aiming to generate knowledge that can be effectively applied to enhance understanding, inform

decision-making, and solve practical problems in various fields.
Research Design

As mentioned repeatedly in the above sections, the main objective of this study is to investigate
students’ perceptions about feedback provision and performances of writing at EDU. The
explanatory sequential mixed method design, a two-phase design in which both quantitative and
qualitative data are mixed, examined, and then sequentially interpreted, was therefore used in the
current investigation. Since the main objective of this design is to use the qualitative data to support
and provide a more thorough explanation of the quantitative results, it is essential to relate the
quantitative results to the qualitative data outcomes, as explained by Creswell & Creswell (2018).
The key idea is that the qualitative data collecting and analysis immediately builds upon the
quantitative findings. The idea of offering a more thorough explanation of the process by which

the variables interact through the qualitative support is one of the design's primary benefits.

Johnson and Onwuegbuzie (2004) proposed that adult education research can utilize both
quantitative and qualitative research approaches at different phases of a project, with one approach
taking precedence over the other, is known as dominant sequential mixed methods design /QUAN-
qual/ can be used to represent the research design of this study. This design, therefore, directs the
results of quantitative data analysis to be supported by the qualitative data analysis. Using a method
that connects the quantitative results to the qualitative data collection, then the researcher integrates

the two datasets. This is where an explanatory sequential design integrates. This design is helpful
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for a researcher since each phase moves forward. It may also be modest to implement it because

data gathering is spread out over time to explain the other.
Setting

The research participants were selected from two colleges that the EDU oversees. These
colleges are: Engineering College and Resource Management College, which are located at
Bishoftu / Debre Ziet — about 47 kms away from the capital, Addis Ababa. This university is the
university that the researcher serves as an English instructor, so he used the opportunities to access
the necessary information from the research participants, and to associate his experiences with the

research works.
Research Participants

First-year students and English language instructors of EDU were the research participants
of the study. The students were the main subject of the study because freshman students are facing
new learning environment to be familiar with. In addition to the students, the English course
instructors were the other participants. It is almost impossible to think of any successful inquiry
without teachers’ involvement. Regarding their educational background, all English language
instructors had Masters of Art /MA/ in Teaching English as a Foreign Language /TEFL/ with 15
years and plus teaching experience, so the researcher believed that they could provide the necessary

information based on their teaching experiences in the military setting.
Instruments

Three instruments were employed to gather data in order to meet the established study
objectives. Instruments included a questionnaire, a paragraph writing test and interviews. It was
believed that using many instruments would help produce more reliable data than using only one.
A questionnaire is one kind of research instrument, which is a series of questions designed to get
information from participants. According to Gay et al. (2012), a questionnaire frequently helps the
researcher in collecting large amounts of data in a comparatively short period of time. The main
study issue that the questionnaire was designed to look into was "What are students’ perceptions
about feedback provision in writing?" In order to determine the range of alternatives related to the

students' writing viewpoints, Likert-scale questionnaire was utilized. (1) strongly disagree, (2)
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disagree, (3) uncertain, (4) agree, and (5) strongly agree were the response possibilities on the
fivepoint Likert scale.

The second instrument was the paragraph writing test. The second research topic that the
paragraph writing exam was primarily intended to address was "How proficient students are in
writing?”” which demonstrated the students' writing levels. The primary focus of the writing test
evaluation was the students' ability to structure their ideas, content, grammar, vocabulary, and
mechanics. It was believed that the categories would show how well the students could write. As
a result, the students were given an hour to write a paragraph about "The Benefits of Learning
English Language" using the previously specified categories. The topic was deliberately chosen so
that students would be familiar with it in order to motivate them to work harder on their writing
and successfully communicate their ideas and opinions to the reader (Raimes, 1983). An analytical
rubric technique was used to evaluate each exam paper related to paragraph writing, and it was

taken from (Agan & Deniz, 2019).

The third instrument was interviews. Interviews with first-year students and English language
teachers were conducted for the study. To do this, the researcher employed semistructured
interviews. Semi-structured interviews combine elements of both structured and unstructured
interviews. The data gathered from different instruments was contrasted and compared. To reduce
communication barrier, the interview was done in the students’' native Amharic language with their
consent. The interview was transcribed and then translated into English. The English language was
used for the interviews with the English teachers. Every participant gave their permission for all

the interviews to be audio recorded as well.
Data Collecting Procedure

As it is referred earlier, explanatory sequential mixed method deign contained two phases.
The first phase had involved the collection and analysis of quantitative data. Student participants
were initially given instructions on how to fill out the questionnaire before the interviews began.
A questionnaire was then distributed to the students in order to determine their perceptions on
feedback provision in writing. The students' writing skills were then evaluated by the
administration of a paragraph writing test. Using SPSS version 26 software, the researcher

analyzed the quantitative data from the questionnaire and paragraph writing test. To ascertain the
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relationship between the two variables, the students' perceptions about feedback provision and
their writing performances, where the former is the independent variable and the latter is the

dependent variable. Therefore, descriptive statistics, correlational analysis were employed.

The second phase involved collecting and analyzing qualitative data. The researcher created
interview guiding questions for use with students after collecting and analyzing quantitative data.
The interview guide for English language teachers was then created after the student interviews.
In order to respond to the third research question, “How do students’ perceptions about feedback
provision and performances of writing relate?” the researcher then went on to explain the
association between the students' perception about feedback provision and their writing

performances.
Data Analysis

In the first phase, the quantitative data obtained from questionnaire and paragraph writing
test were unanalyzed. To do so, the Statistical Package for Social Sciences (SPSS version 26) was
used to analyze the descriptive and correlation of the two variables: the students’ perception about
feedback provision and their writing performances. In the second phase, the qualitative data
obtained from interviews with the students and English language instructors were analyzed. In this
case, the NVivo version 10, (computer program for qualitative data analysis), was used to sort the

qualitative data into major and sub-themes.

Results and Discussions

Results of Students’ Perceptions about Feedback Provision

In the table below, Table 01, the items were designed to know about students’ perceptions
about feedback provision. Among the question items, the first item was mainly designed if

receiving comments from peers supported the students to write better.
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Table 01: Students’ Perceptions about Feedback Provision

SDA DA UD A SA

Items F|% F % F % F % F %

1-Getting comments and 108 {219 |3 |28 |13 |12 |57 |52.8 |33 |30.6
corrections from peers
helps me write better.

2-Getting comments and 108 |- |- 2 19 19 83 |57 |52.8 |40 |37
corrections from teachers
helps me write better.

3-Making self-evaluation 108 |3 (28 |8 |74 |5 4.6 |50 | 463 |42 |38.9
helps me improve my
writing so [ correct writing
errors myself.

In this regard, the majority of the respondents, (83.4%=>52.8 agree and 30.6% strongly agree),
reported that peers feedback could help them improve their writing. A very small number of the
students, (4.7%=2.8% disagree and 1.9% strongly disagree), disagreed when the rest of the
students, (12%), preferred the undecided alternative. Similarly, for the second item, the majority
of the students, (89.8%=52.8 agree and 37% strongly agree), reported that English instructors’
comments and corrections could help them develop to write well. A very small number of the
students, (1.9%= disagree), disagreed when the rest of the students, (8.3%), preferred the
undecided alternative. Thus, it is possible to infer that the students have positive views on peers
and instructors feedbacks that are essential for a good writing. As students gain the ability to accept
constructive criticism, it promotes critical thinking and collaborative learning to improve their

writing abilities.

The third item, which asked if making self-evaluation helped students improve their writing

and then made corrections of writing errors by themselves. For this item, majority of the
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respondents, (85.2%=46.3 agree and 38.9% strongly agree), stated that self-evaluation helped them
improve their writing. Contrarily, few of the respondents, (10.2%=7.4% disagree and 2.8%
strongly disagree), disagreed when a few of the participants, (4.6%), remained neutral. The results
indicate that the students might have been aware that self-evaluation enabled them to assess their
own works critically, highlighting both their strengths and opportunities for successful writing

abilities.

To conclude, the findings indicate that students see peers and English instructors’ feedback
favorably believe that it is crucial to improve their writing. They also understand that they would
become better writers as a result of accepting constructive criticism, which encourages critical
thinking and collaborative learning. The findings also imply that students understand the
importance of evaluating themselves while evaluating their own work may pinpoint their areas of
strength and progress in doing writing exercises, which can help them become more proficient
writers. The following bar chart shows the students’ general perceptions about feedback provision

as positive and negative including those who remained neutral.

Figure 01: Students’ Perception about Feedback Provision
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As it is shown in the above bar chart, the result indicates that overwhelming majority of the
respondents, 95%, have positive perception about feedback provision in learning writing. Only
few of the respondents, 3%, have negative perception and the rest, 2%, of them chosen the neutral
alternative. These may indicate that the students have a positive perception about peer, instructors’

and self-feedback.

The students who receive instructors' and peer feedback on writing reveals several benefits
to improve their writing skills. Some of the interviewees replied that English instructors’ and peer
comments would contribute for their writing improvement and as they often receive comments
from their instructors. On the benefits of accepting English language instructors’ feedback, S05
and SO08 said that teachers’ comment could improve their writing. For example, S08 said, “I really
appreciate the teachers’ feedback during written practice. Because the teacher has more courses
and more practice than me, he has learned, and I follow what the teacher gives me properly. I will
implement that as well.” Similarly, SO5 stated that receiving feedback could support to improve
one’s knowledge and skill and to learn more. Generally, students who accept teachers’ feedback
believe to make improvements in writing. In this discussion, SOl means Student Oland all

interviewed students are labeled from SO1 - SOS.

To the contrary, some of the interviewees responded though they recognized that feedback
could help them write better, they couldn’t receive any from their English instructors. For this
confirmation, SO1 responded, “There is no teacher here to pay attention. They gave us before. Now,
as you know, because technology is increasing, you go at that speed, and no one checks your
writing, and so on.” In a similar way, S02 has never seen it as a focus in her writing practices. The
responses may highlight the importance of constructive feedback in writing; however, it also
suggests that instructors need to be aware of the way feedback is delivered to ensure encouraging

and not discouraging.

In relation to peers’ feedback, the majority of the students answered positively that peer
feedback could help them improve their writing skill. Peers’ feedback as a useful resource for
professional development, students can improve their performance by cooperating and accepting
helpful criticism. In this vein, S05, SO7 and SO8 responded that peer feedback could improve their

writing. For example, SO08 said,
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We often discuss this English together with my peers. And we exchange ideas.
Because the opinion of many people says something better, we say it. And if their
idea is right, I will accept it. This is the kind of thing we follow. Because I often

accept it when you find someone else is a better reader than me.

Additionally, S05 described his friends as his mirrors. He said, “I have to accept the
comments of my peers. Problems that I don't see, problems that are invisible to me, stand out to
my friends. So, my friends are my mirrors to me. Therefore, I consider it as a big advantage for me
to accept their comments.” Metaphorically, here mirror is used to look at the positive and negative

side of a student’s writing through peer criticism in which one can clearly see all sides.

On the other hand, SO1, S03 and S06 said that however they knew the usefulness of peer
feedback, they have never practiced it. For instance, SO3 replied that he had never done writing
exercises like that with his peers. If he did, he would accept it, but he had never commented. The

other interviewee, SO1 also replied that he had never given much attention to it. He said it as,

In our writings, we can criticize each other. What we often do is because we
don't pay that much attention to knowledge and not that much attention to

writing, that we don't get that much acceptance. We all accept that.

In this part of the interview, the researcher also asked students if their English instructors
helped them in commenting during writing practices. In this regard most of the students responded
that their English instructors helped them in commenting on their writing practices. In relation to
this, for example, S07 said, “Yes, the teacher helps me. It means correcting the mistakes that I
encounter while writing. The teachers support me in that way.” These points are necessity for
ongoing support and perhaps a more personalized approach to address individual writing
weaknesses. Encouraging students can help them positively understanding in writing, and feedback

as a pathway to improvement rather than criticism.

Feedback allows students to learn from their mistakes. In a process of writing, receiving
feedback, helps deepen their understanding of effective writing. Teachers' comments can also
introduce new perspectives and ideas that students may not have considered. This can expand their

thinking and improve the depth of their writing. Accepting peers and teachers' comments on writing
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is a crucial part of the learning process. It is not only helping students improve their writing skills,
but also contributes to their overall academic success, professional preparedness, and personal
growth. By embracing feedback, students can develop a more positive attitude towards writing and
continuous improvement. In relation to this, Byrne (1988) supports that instructors must also
provide students with positive feedback indicating not only their mistakes but their good points as
well. In this approach, the learners will identify that they make improvement, on the one hand, and

the other hand, their interest in writing will be reinforced.

On the other hand, English instructors were interviewed. One of the purposes of the
English instructors’ interviews was to find out students’ views towards handling of instructors’
and peers’ feedback. In this discussion, EIO1 means English instructor 01 and all interviewed
instructors are labeled from EIO1 - EI06. The English instructors were asked if their students
positively received comments given by their English instructors and their friends. In this regard,

EIO1 and EIO2 said that peer’s feedback was better than instructors.

However, peer feedback helps students stay engaged, but English instructors don't always
use it. In this case, EI02 said that peer feedback was not a preferred mechanism in English language
teaching. He added, though teachers’ feedback was widely used, the students gave it less attention
to it. He literally stated,

The problem is, I think, the problem is they always relate teachers’ corrections with
grade, not actually with improving themselves. When it comes to peer corrections,
we don't even allow that because students get frustrated very easily especially, our
students are adult students. If they are corrected by their peers, they may be
frustrated so we don't allow that. We don't usually use that mechanism even though
the mechanism is appropriate, but teachers’ corrections are very much used, but
students believe the corrections given by their teachers undermine it. That is their

problem.

Differently, the other interviewees, EI03 and EI06, believed peer feedback was better that
instructors’ feedback. They argued that students were more comfortable in receiving comments of

their peers than instructors. For example, EI06 said,
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Yeah, for most students, they may think the instructors’feedback is good to improve
their writing skill, but they are not certain about their peers’correction. Therefore,
in most cases, they may not consider their peer correction as correct feedback for

them. Therefore, they neglect that.

The results show that students’ perceptions in getting feedback and putting it into practice
were dissimilar. Therefore, from the instructors’ responses we understand that the students’
perceptions about criticism or comments reflected in different ways; some take it to heart, while
others ignore it. Although feedback is appreciated, there is still little use of it in practice. Only
some of the students perceive feedback seriously, and others do not use it for progress. However,
peers and teachers’ feedback have value in writing development, students do not frequently apply

it to their writing improvement.

Results of Students’ Writing Performances

The main objective of this section is to assess the students' writing abilities. This was made
possible by giving the students a paragraph-writing test. It is believed that the students' writing
performances were analyzed using the evaluation rubric tool. To categorize the students' writing
performances as below average, average, or above average, each paragraph was analyzed. The
following pie-chart shows the students’ writing performance level.

Figure 02: Students’ Writing Performance Level

Performance Level

[@ Below Average
M Average
W Above Average
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With a sizable majority (62%) performing below average, the distribution of student writing
performance appears to be notably out of balance. The fact that 30.6% of students receive higher
than-average scores, however, suggests that some students were doing really well. This might be
due to a mix of personal qualities, successful teaching methods, or the availability of extra support
networks. The rest, 7.4% of students had average results, which might indicate that they were
struggling to reach average scores or that they were doing regularly in the middle range. The
distribution emphasized the necessity of focused interventions to help students who were
performing below average while also recognizing and enhancing the writing abilities of those who

were performing above average.

To check the correctness of the findings and evaluate the level of agreement between the two
raters' evaluations, the Cohen's Kappa coefficient was employed. The calculated Cohen's Kappa
result (k=0.621), which lies between 0.61 and 0.80, showed that the two raters had a high degree
of agreement. This suggests that despite the subjective nature of the paragraph writing test, there
was not much of a score discrepancy between the two raters. Because of the great level of

agreement, the paragraph wringing test rating is therefore more reliable.

In relation to students’ writing performance, the students were interviewed as well. The first
question that the students were asked was about how they rate their writing performance. The
guiding question was mainly designed to know what the students perceive about their level of
writing performance with their actual writing performance. In this regard, except one student who
rated herself as below average, the rest rated their level of performances as average and above

average.

One of the students, S06, said, “I consider my own writing level to be about average. The
reason [ said this is not because I was tested or said that I am average, but based on the results I
get from random assignments or some classwork, I think it is average.” The other student, SO5,
who rated his writing level as above average said that even if he didn’t fully convey the idea he

wanted, he thought he could present and write a text as he wanted to convey it.

In the same manner, the English instructors were asked how they would rate their students'
writing level. Except EI04, all instructors, EIO1, EI02, EI03, EI05 and EI06, said that the level of

their students' writing was below average. Unlike other instructors who rated most of the students
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as below average, EI04 rated them average. The finding showed that the majority of the instructors

leveled their students’ writing performance as below average.

In order to comprehend the reasons of students' poor writing performance, the instructors
were determined that this problem was caused by many factors. For example, EI05 leveled
students’ writing performance below average and reflected some of the factors that influenced

them. He said,

The majority of the students are below average due to their academic background, lack of
motivating environment, class size matters, the process they came to during their high school
learning. I guess, most of the teachers concentrate on grammar and vocabulary teaching. No room
is given for writing skills, and with other factors. From the given responses, it can be understood

that English language instructors leveled their students’ writing performance below average.

4.3. Correlation Analysis between Students’ Perceptions about Feedback Provision and

Performances of writing
The association between two or more quantitative variables is referred to as "correlation" in

correlation analysis (Gogtay & Thatte, 2017). Correlation analysis is a statistical method for
figuring out the degree and direction of a relationship between two variables. It aids in determining
if and how strongly two variables are related. In order to show the association between students'
perceptions about feedback provision and their writing performances, this study used correlation
analysis. The following table shows the relationship between students' perceptions about feedback

provision and their writing performances
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Table 04: The Spearman's rho Correlation between Students’ Perceptions about Feedback

Provision and their Performances of Writing

Perception | Performance
of Writing | of Writing
Correlation 1 -0.073
Perceptions about Coefficient
Feedback Provision
Sig. (2-tailed) - 0.451
Spearman's rho N 108
Performance of Correlation -0.073 1
Writing Coefficient
Sig. (2-tailed) 0.451 -
N 108 108

The Spearman's rho results of -0.073 indicates a moderately negative correlation between
students' perceptions about feedback provision and their actual writing performance. This
demonstrates that, although the relationship is weak, writing performance somewhat decreases as
their perception about feedback provision increases (or vice versa). The p-value (Sig. 2-tailed) of
0.451 is more than the usual cutoff limit of 0.05. Since the link is not statistically significant, this

suggests that there is no convincing evidence.

The weak and non-significant correlation suggests that students' perceptions about feedback
provision in writing may not align with their actual performance. Priority should be given to
strategies that align students' self-assessments with their performance. Activities such as guided

self-assessments, peer evaluations, and formative feedback might be used to close this gap. The
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absence of significance necessitates looking into additional factors that could affect the relationship

between the students’ perceptions about feedback provision and performances of writing.
Conclusion

The findings showed that students' perceptions on receiving and using criticism differed. We
may thus infer from the teachers' interviews that students' views of criticism or comments varied;
some take it personally, while others choose to disregard it. Feedback is valued, but its practical
use is still limited. Some students do not use feedback to advance, and only a small percentage
take it seriously. Students seldom use the feedback from instructors and peers to enhance their

writing, despite the fact that it is valuable for writing development.

Based on the assessed writing test, which focused on the content, organization, grammar,
vocabulary and mechanics, the findings revealed that most of the students' writing performance
fell into below average, however, the students believe their writing performance was average and
above average. The students’ actual writing performance and English instructors labeling were
coinciding. Many attributed their poor performance to a lack of preparation, inadequate writing
exercise in high school, and a limited English-language education. These issues highlight the need

for targeted support to improve students' foundational writing performance.

Statistical testing revealed that there was no meaningful correlation between students’
perceptions about feedback provision and their writing performance. The result points to further
study in the area. Poor writing outcomes can be caused by a lack of linguistic knowledge,
inconsistent practice, and low confidence. Therefore, it is recommended that offering bridging
English language trainings to help first-year university students build stronger writing foundations.
The current English courses, Communicative English Language Skills I1&II, should be revised to
take into account the most recent findings and standards in education. English instructors should
provide professional assistance and be aware of the particular challenges that first-year military
students confront, particularly the impact of trauma in writing. To continuously practice and

improve their writing, students themselves must overcome obstacles of any kind.
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Abstract

The main objective of this study was to investigate first-year students’
perceptions, challenges and performances of writing at the Ethiopian Defense
University. To achieve this study, the researcher employed explanatory sequential
mixed method design in which both quantitative and qualitative data were mixed.
Data for the study were gathered from first-year students and English language
instructors of the university. The participants were selected specifically from the
university’s College of Engineering and College of Resource Management. As a result,
one hundred eight first-year undergraduate students filled in two questionnaires,
which were used to determine the students’ perceptions of writing and their
challenges of writing. The same number of students took a paragraph writing test,
which was used to determine the students’ writing performance levels. Moreover,
eight students and six English language instructors were interviewed. The results
showed that majority of the students had positive writing perception, and their
writing performance was below average. In addition, the students were encountered
linguistic, psychological and cognitive challenges, and the results of the correlation
analysis showed that the students’ writing perceptions, challenges and performances
were not statistically significant. On the basis of the results of the study, having poor
writing background, lack of motivation, negligence in writing, unsupportiveness of
the English courses and modules, traumatic effect of past experiences, lack of writing
practices were some of the revealed reasons for the students’ low writing
performance. Lastly, offering remedial English language trainings, revising the
current English courses and the course modules, creating awareness on the adverse

1 Abebe Alemu Dagne is currently working at Ethiopian Defense University as English language
instructor. His research area covers students’ writing perceptions, performances, challenges,
and writing needs. He is specialized in English Language Teaching. Corresponding author:
abebeall477@gmail.com
P.0.Box: 25257/1000, Addis Ababa Tel: +2516 911 65 90 80

2 Dr. Alamirew Gebremariam is currently working at Addis Ababa University as English language
instructor and Advisor. His research area covers students’ perception of writing instruction and
performances. He is specialized in English Language Teaching.

Contact: alamgmariam@gmail.com

336



effect of traumatic past experiences on writing to the university community,
implementing focused training programs to English instructors, preparing
supportive materials for teaching writing which consider the writing challenges that
the military students are in, and revisiting the lower grades English language
curriculum to prepare students for higher education were recommended.

Keywords perceptions of writing; linguistic challenges of writing; psychological challenges of
writing; cognitive challenges of writing; performances of writing

1. Introduction In the contemporary Ethiopian education system, English

language is taught in all Ethiopian schools, from primary to tertiary levels, as an
essential subject. Therefore, the Ethiopian students are required to take the
language as a subject or a course for their academic success and future career
development. Since Ethiopia is the hub of Africa’s diplomatic communities,
English language is highly required to work in these international organizations,
where English is used as a working language. Consequently, having a good
English language can open up opportunities for many Ethiopians to
communicate and work with these people from all over the world. It is also a
platform used to promote creativity and critical thinking. As the result of this,
writing is one of the main language skills that needs the highest concern more
importantly in the language learning and teaching practices (Koay 2017).

Though ELT should be a major concern for university students, it is too
difficult to bring it into practice. Seime (1999) confirms that students with low
level of English acquired in their secondary schools is very low for them to
continue their higher-level education where English is the medium of
communication. In this regard, (Hailom, 1993: 10) reasons out, “English
language teaching is difficult since the students are from diverse linguistic and
cultural background which need professionally dedicated teachers who are
capable in teaching sensitive classroom events, and intelligent enough to handle
situations flexibly, and to take proper decisions.”

Students in all academic stages, from rudimentary to tertiary, need to be
engaged with adequate mastery of writing development practices. Particularly, a
good writing ability is very essential for professional military duties including
operational planning, report writing, policy development, peace-keeping mission,
international purchasing, diplomatic engagements and the like. Subsequently,
Likaj (2015:102) explains about the importance of acquiring writing skills from
the context of Armed Forces Academy of Albania, “writing in military English is
considered as a difficult skill for cadets and officers who come from non-native
English countries. Regarding military students, of any army branch, writing skill
is always used as a tool to communicate with their international counterparts.
These professionals cannot operate and carry out their jobs properly without
acquiring this skill.” In educating qualified military professionals, therefore,
military universities have a vital contribution to equip learners with sufficient
knowledge and skills for successful military missions. the introduction part, the
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study should be introduced, literature should be reviewed and discussed on the
narrow line of the research topic in relation to relevant theories and the gap filled
by your research should be stated clearly.

1.1. Challenges of Writing

Writing as major language skill, which is a key for academic success, is
perceived as difficult task for many university students. This is, of course, due
to multiple factors that affect students to produce effective pieces of writing.
Regarding how challenging writing is, Meseret (2012) remarks that writing is a
crucial yet challenging skill for individuals studying English as a foreign
language (EFL). It's a difficult procedure that calls on writers to investigate ideas
and concepts and give them a visible, tangible form. In order to enhance
communication and make thought available for reflection, it promotes thinking
and learning. Berne, D. (1988), Classified the causes of writing problems under
three categories: psychological, linguistic and cognitive problems though the
problems are overlapping to some extent.

1.1.1. Linguistic Problem

The common linguistic problems of writing can include problems with
grammar, vocabulary, syntax, and style of tone, voice, and manner of
expressions. Linguistic problems of writing can negatively impact the writing's
effectiveness by making the written ones harder for readers to comprehend and
enjoy. (Al Murshidi, 2014:93) confirms in his study on Emirati and Saudi
students, “English vocabulary and grammar are linguistics aspects which
Emirati and Saudi students emphasized as creating difficulties.

(Aldabbus & Almansouri, 2022:3) referring another study conducted by Al-
Khairy (2013) reaffirm, “On several higher education students showed that the
inability to choose the appropriate academic words, incorrect punctuation,
linguistic and grammatical errors are the main source of difficulties encountered
by the students.” Mostly, the common obstacles that students face in writing
include linguistic ones, which might affect the communication's efficacy,
coherence, and clarity. These linguistic problems can occur at several stages of
language usage, including the choice of vocabulary, the creation of grammar, the
organization of syntax, and general stylistic components. Addressing these
issues, therefore, requires attention to language use and seeking feedback from
peers or teachers. In this respect, Berne, D. (1988:4) adds, “we have to keep a
channel of communication open through our own efforts and to ensure, both
through our choice of sentences are linked together and sequenced, that the text
we produce can be interpreted on its own.”
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1.1.2. Psychological Problem

Writers may experience a variety of emotional and mental difficulties in
writing. These psychological obstacles have the potential to have a substantial
influence on writers' productivity, creativity, and writing process. (Rusinovci,
2020:366) states, “Many exams and tests, being graded the way they are, all of
these have a negative effect and give the students a great stress.” The other might
be a condition known as "creativity stagnation," in which people find it difficult
to come up with ideas or put them in writing. Perfectionism and self-doubt are
also psychological roadblocks that can impede confidence and literary growth.
For students, the anxiety of being judged and criticized by teachers or others
may also be a major psychological burden.

Lack of motivation, an excessive effort on perfection, and stress caused by
shortage of time can be of the psychological problems that originates from fear
of failure or insecurity, which can lead to evading behavior and undesirable self-
talk. Berne, D. (1988:4) clarifies how lack of feedback can affect psychologically,
“(writing) is essentially a solitary activity and the fact that we are required to
write on our own, without the possibility of interaction or the benefits of
feedback, itself marks the act of writing difficult”. Therefore, in order to help
students overcome challenges, improve their writing experience, and maintain
their mental health, it is imperative to recognize and address these psychological
issues.

1.1.3. Cognitive Problem

Writing is a cognitive activity that requires a variety of mental exercises,
cognitive abilities, and problem-solving techniques in addition to being a creative
form of expression. Writers frequently have cognitive difficulties that might affect
their capacity to produce ideas, arrange ideas, and successfully put notions into
written form. Working memory can also be more problematic in the presence of
destructions. In this case, the ability to recall and process information in the
presence of distraction is referred to as working memory (Engle, 2002). The
discovery that working memory capacity is a very accurate predictor of
performance on a variety of complex cognitive tasks, including tests that test
language comprehension skills, provides empirical evidence for the function of
working memory in complex reasoning (Daneman and Merikle 1996).

A mental illness that can arise from a particularly dangerous or tragic
experience is post-traumatic stress disorder (PTSD) according to (National
Institute for Health and Care Excellence, 2005). It impairs a number of cognitive
processing ability necessary for learning. In this regard, different scholars have
associated the cognitive challenges with PTSD. For example, attention deficits
which is difficulty of maintaining focus due to intrusive memories or hyper
arousal (Aupperle et al., 2012), working memory impairment which is limited
capacity to retain and manipulate information (Schonfeld et al., 2009), executive
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dysfunction that causes challenges in planning, problem-solving, and decision-
making (Hayes et al., 2012), and emotional regulation issues which heightened
emotional reactivity can interfere with cognitive tasks (Shipherd & Beck, 2005).
Thus, writing skills, which needs students’ processing ability, can seriously be
affected by PTSD. Writing, therefore, is not something given for granted, but it is
multifaceted and effortful cognitive task in which writers have to manipulate
their thoughts, language rules (spelling, grammar, etc.), content, genre, the
reader, motor (holding a pen), etc. while concurrently writing a text.

1.2. Students’ Perception about Writing

Perception is so important and affects how well students do. It influences
later acts as well. Perception, according to George (2002), is the way the brain
organizes and interprets sensory information. It is the process by which an
individual interprets their surroundings. Furthermore, perception is a knowledge
of things as they are, whereas cognition links with an independent reality,
according to Bakhrust and Shanker (2001). Any stimulus can have a variety of
meanings based on the individual's interpretation of it. Perception, to put it
briefly, is the process by which a person arranges and reacts to information
according to their senses and opinions about certain items that they encounter
in their environment.

These are the two forms of perception that Eka et al. (2021) say exist. They
are positive and negative perceptions. A positive perspective is one in which the
individual believes they have a good chance of winning their particular case. A
person's favorable interpretation, comprehension, or assessment of a person,
thing, circumstance, or idea is referred to as positive perception. It includes the
positive, helpful, and grateful prism that people use to see and assess their
environment and situation. Positive perception may help people develop a
constructive and appreciating view that improves their social interactions,
personal well-being, and adaptive coping mechanisms. This can result in a more
contented and upbeat response to life's situations.

On the other hand, negative perception: describes situations that the
individual rejects since they don't align with their own beliefs. An individual's
negative interpretation, assessment, or comprehension of a person, thing,
circumstance, or idea is referred to as negative perception. It includes a critical,
negative, or pessimistic lens that people use to see and assess their environment
and situation. People may work toward developing a more balanced and positive
view, improving their emotional well-being, social connections, and adaptive
coping mechanisms by addressing and controlling negative perception using a
variety of ways (Eka et al. 2021).

For language instructors, knowing how their students see their writing
abilities is essential because it helps them provide supportive learning
environments, tailored writing instruction, and individual feedback. Language
teachers can adjust their methods to encourage motivation, selfefficacy, and a
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positive attitude toward writing by identifying and correcting students' views of
their writing skills. (Rusinovci, 2020) further noted how important is studding
students’ perceptions in writing classrooms. He said, “In order to explore the
writing classroom and students’ experiences with it, students’ perceptions and
opinions are tremendously important in writing classes, serving as indicators for
change or intervention.

1.3. Previous Studies on Students’ Writing Skill

In relation to writing skills development, there are different researches
conducted world-widely on every level of education. Since it is too difficult to
present all the studies conducted across the globe, the researcher tries to present
some of the studies that are somehow related to this research selectively. To
begin with some of the studies here in Ethiopia, Haregewoin (2008) conducted
her research on the effect of communicative grammar on the accuracy of
students’ academic writing. She concluded that when the teaching/learning of
the writing skills was backed by communicative grammar activities, students can
produce efficient and accurate writing. Alamirew (2005), in his survey-based
study on teachers’ and students’ perception of writing instruction, and the
writing performances of grade 12 government school students, brought to light
that both the teachers and students have a positive attitude towards
teaching/learning writing, but they give less attention to writing lessons in
particular. As a result of this, the students have low writing performance.

On the other arm, there are a number of researches conducted globally in
relation to writing skill. For example, Schnee (2010) researched to identify the
impact of teaching students to revise their stories on writing production, and the
result indicated that instruction in revising increased students’ interest,
attitudes and their writing accuracy. Devi et al., (2017) researched on strategies
for improving writing skills of elementary English language learners. They finally
suggested that writing can be improved through the use of technology, pre-
taught vocabulary, various teacher influences and the application of positive
varied learning practices. Lastly, Sapkota (2013) conducted action research on
how peer and teacher correction can improve students’ writing skill, and finally,
the peer correction and teacher correction were found to be productive in
teaching writing. Anastasiadou (2010) investigated whether the process writing
approach can enable young learners of the sixth grade to become more
independent writers in their second language in the case of Greek State Primary.
The finding showed that the process approach supported the students to improve
their writing skills.

1.4. Theoretical Framework

A theoretical framework, according to Liehr and Smith (1999), refers to the
theory that researchers choose to use as a guide for their study. In other words,
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it is the use of a theory, or a collection of ideas taken from a single theory, to
provide an explanation for a research topic. The theoretical foundation of this
study, therefore, is social cognitive theory (SCT). The fundamental tenet of social
cognition theory, as stated by Bandura (1962), is that social settings are the
primary sites of human learning. Human functioning is the result of a sequence
of mutually reinforcing interactions between personal influences (such as: ideas
and beliefs), environmental factors, behaviors (Bandura, 1986). By watching
others, people pick up new knowledge, customs, abilities, methods, beliefs, and
attitudes.

According to SCT, for example, students who have strong self-efficacy are
more likely to participate in writing assignments and endure through writing
challenges, which improves good performance. On the other hand, those with
low self-efficacy could shy away from writing assignments, which would lead to
less practice and worse results. It also highlights the importance of observational
learning, in which students learn to write better by watching instructors,
classmates, or role models. Research may examine how these elements work
together to influence students' writing growth and how interventions, such
offering helpful criticism or setting an example of good writing techniques, might
improve their abilities. Moreover, environmental and contextual variables also
have an impact on the problems students have while writing in English as a
foreign language (EFL), such as a lack of exposure to the language, grammatical
issues, or a restricted vocabulary. Students' perceptions and practices may
develop a reciprocal relationship as a result of these difficulties. For instance, a
student who has trouble with grammar would feel nervous in writing
assignments, which would limit their practice chances and affect their writing
performance.

1.5. Conceptual Framework

A conceptual framework is a network of related ideas that when taken as a
whole offer a thorough comprehension of phenomenon or phenomena. A
conceptual framework is made up of ideas that express their respective
phenomena, support one another, and build a philosophy specific to the
framework (Jabareen, 2009). Therefore, this conceptual framework helps to give
the work a distinct focus. It guides the collection and analysis of data by
delineating the links between variables: students’ perceptions of writing,
students’ challenges of writing, and students’ performances of writing. Moreover,
it makes concepts easier to comprehend by revealing the predicted connections
between the variables, which are represented graphically. Therefore, a visual
model can effectively demonstrate the influence of independent variables,
students’ perceptions and challenges of writing, on the dependent variable,
students’ performances of writing. For this research, the researcher crafted the
conceptual framework as presented below.
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Figure 1. Conceptual Framework of the Study

The above conceptual framework emphasizes the interrelated dynamics
among first-year university students' perceptions, challenges and performances
of writing. It implies that students' motivation and engagement are significantly
influenced by how they view writing. For example, students are more inclined to
devote time and energy to improving their writing skills if they believe that writing
will be a useful skill for both their academic and professional prospects. On the
other hand, those who have low self-efficacy or unfavorable perception could find
it difficult to participate in writing assignments, which could result in below
average performance. This emphasizes how crucial it is to help students develop
good attitudes and writing confidence at an early stage of their academic careers.

Similarly, first-year students' writing performance is greatly impacted by
writing challenges they face, including linguistic, psychological and cognitive
challenges. While linguistic difficulties like poor grammar and vocabulary might
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impair their capacity to communicate ideas clearly, cognitive difficulties like
organizing ideas or critical thinking may influence the quality of their writing
works. These problems are also exacerbated by psychological challenges like
anxiety or fear of failure, which causes stress and poor performance. But
according to the framework, these difficulties may be lessened with the help of
support networks and efficient writing techniques. For instance, students may
overcome these challenges and improve their writing performance with regular
writing practice, helpful criticism, support system and collaborative learning.
Therefore, interventions aimed at enhancing writing skills should address
components: reshaping perceptions, providing resources to overcome challenges,
and fostering consistent improvement in writing performance should be
implemented.

1.6. Research Questions

Among all the studies conducted, to the best of the researcher’s knowledge,
there is no any research conducted on students’ perceptions, challenges and
performances that university students have in improving their writing skills
particularly in a military university context. Subsequently, this research
addresses the following questions:

1. What are students’ perceptions about writing?

2. What are the main writing challenges students face?

3. How proficient are students in writing?

4. How do students’ perceptions, challenges and performances of writing
relate?

2. Methodology
2.1. Research design

As it is referred recurrently in the above sections, the main purpose of this
study is to investigate students’ perceptions, challenges and performances of
writing. Thus, the current study employed explanatory sequential mixed method
design, which is a two-phase design, where both quantitative and qualitative
data are collected and analyzed, then interpreted sequentially. As Creswell and
Creswell (2018) explains, the design is crucial to link the quantitative results to
the qualitative data results since the primary goal of this design is to use the
qualitative data to assist and explain the quantitative results in greater detail.
The main concept is that the quantitative findings are directly expanded upon
by the qualitative data collection and analysis. One of the main advantages of
this design is that the concept of providing a more in-depth explanation of the
mechanism how the variables interact through the qualitative support.
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Thus, employing explanatory sequential mixed method design provided the
researcher with better understanding of the research findings through the
incorporation of both qualitative and quantitative data. The design allows
triangulation that the researchers can use different methods to collect data on
the same topic, and increase the accuracy of findings. Therefore, the quantitative
data that were collected from questionnaires and writing test, and the qualitative
data that were collected from interviews were interpreted.

2.2. Research Sample and Sampling Techniques

A variety of sampling techniques had been used to figure out how many
colleges, sections, students and English instructors took part in the research.
Primarily, EDU is the only university that admits military students and trains in
different fields of study under three colleges it oversees: the College of Health
Science, College of Engineering and College of Resource Management. Therefore,
the university was selected using convenience sampling technique to specifically
study about students with uniform.

Next, to determine sections from each college, the researcher used a lottery
method so as to give equal chances to all sections and departments. From the
two colleges: Engineering College and Resource Managements College, a total of
120 students were selected. That means, 60 students from each college or 20
students from each section filled in the questionnaires and took the paragraph
writing test. In order to randomly select the participants from one section, the
researcher used the students’ mark list, which was alphabetically arranged, to
pick the students systematically. However, 120 students filled in the
questionnaires and sat for paragraph writing test, only 108 students, in which
18 of them were females and 90 of them were males, returned the questionnaire
and fulfilled the minimal criteria of the assessment rubric tool used to assess the
writing test papers. Table 1 shows sample respondents who filled in the
questionnaires and took the paragraph writing.
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Table 1
Sample Respondents’ Profile

Colleges Departments Gender Total

NO Female | Male
DO1 2 12 14

1 Engineering D02 4 g 12
D03 3 6 9
D04 4 13 17

2 Resource Management | D04 1 9 10
D05 1 14 15
D06 - 14 14
D07 2 4 6
D08 1 10 11

Total 18 920 108

As it is shown in the above table, 39 male and 13 female students were
selected from Engineering College, and 5 female and 51 male students were
chosen from the Resource Management College. From the total of 108
respondents, 16.67% of them were females and 83.33% of the students were
males.

Moreover, using purposing sampling technique, first-year students and
English language instructors were deliberately selected for interviews. From each
college, 4 students were selected. Therefore, from the two colleges, a total of 8
students, were selected to get students who were believed to express their views
without fear. In addition, out of 10 English language instructors who were active
on duty, 6 of them were taken for interview intentionally for the study.

2.3. Data Collection Procedures

This research was sequential with two phases. In the first phase,
quantitative data collection and analysis had taken place. First, before the
interviews were conducted, general direction on how to fill in the questionnaires
was given to the student participants, then questionnaires for students were
administered to determine the students’ perceptions of writing and their writing
challenges. Next, the paragraph writing test was given to know the level of
students’ writing performances. The researcher used SPSS version 26 software
to interpret the quantitative data that were collected from the questionnaires and
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paragraph writing test by running descriptive statistics and correlational
analysis to know how the three variables (students’ writing perceptions,
challenges and performances) were related. The second phase was about
qualitative data collection and analysis. In this stage, after the quantitative data
collection and analysis, the researcher prepared guiding questions for interviews
with students. Then, the interview guide for English language instructors was
also designed after the results of interviews with the students revealed. Lastly,
the researcher explained how students’ perceptions, challenges and
performances of writing were related each other in order to address the fourth
research question.

2.3.1. Research Instruments

This study employed three instruments for gathering information to serve
the purpose. The instruments were: questionnaires, paragraph writing test and
interviews. Using multiple instruments was believed to help produce results that
were more vigorous than using a single instrument. Questionnaires help the
researcher to collect huge amounts of data in a comparatively short period of
time (Gay et al., 2012). Therefore, two questionnaires: on students’ writing
perceptions and students’ writing challenges were filled in by student
respondents at the same time because it has no any impact on the results.

2.3.1.1. Questionnaire on Students’ Writing Perceptions

The purpose of this questionnaire was to collect information about the

perceptions students had about writing. In order to determine the students’
perceptions, the questionnaire helped to reinforce and triangulate the
quantitative results with data obtained through other research instruments.
It also served as one of the major instruments used for the study. The
questionnaire was a slightly modified version of Habtamu, 2018 that he adapted
it from White & Bruning (2005). The researcher added five additional question
items in order to include a sub-category on students’ perception about the
English courses. The researcher believed that without knowing students’
perceptions towards the English courses, they had taken, it would have been
incomplete to know the general perceptions the students had about writing.
Using SPSS software, the degree of internal consistency of all the question items
was verified by the Cronbach's Alpha coefficient (0.804).

The questionnaire was used mainly to address the first research question,
‘what are students’ perceptions about writing?’ It contained six sub-categories:
students’ perceptions about the importance and nature of writing, students’
perceptions about the approaches to writing, students’ perception about the
focus of writing, students’ perceptions about writing strategies, students’
perceptions about feedback provision in writing and students’ perceptions about
the English courses. Therefore, the questionnaire with 40 question items in

347



Likert-scale format was used to determine the range of alternatives on the
students’ writing perceptions. The range of responses in the five-point Likert-
scale was: (1), strongly disagree, (2), disagree, (3), undecided, (4), agree, (5), and
strongly agree.

2.3.1.2. Questionnaire on Students’ Writing Challenges

The purpose of this questionnaire was to address the second research
question, “what are the main writing challenges students face?” The
questionnaire contained 26 question items with four categories. The first
category was about the background information of the participant, part two was
about students’ linguistics challenges of writing that encompassed 8 question
items. Then the third category was about the students’ psychological challenges
of writing which contained 10 question items, and the last one was about the
students’ cognitive challenges of writing with 8 question items.

All the question items were crafted by the researcher based on the idea of
Berne, D. (1988) that classified the causes of writing difficulties under three
categories: linguistic, psychological and cognitive problems nevertheless the
problems were overlapping to some extent. Similarly, the five-point Likert scale
was used that included response options: (1) strongly disagree, (2) disagree, (3)
uncertain, (4) agree, (5) strongly agree. Consequently, using the SPSS software,
it was discovered that the Cronbach's alpha coefficient, 0.951 proved the
presence of high level of internal consistency reliability of a group of items. Thus,
the total results of the question items were expected to address the main writing
challenges that first-year students faced.

2.3.1.3. Paragraph Writing Performance Test

The main purpose of the paragraph writing test was to address the third
research question, “How proficient are students in writing?” The test was one of
the major instruments so as to determine the students’ level of writing
performances. As referred in the previous section, paragraph writing test was the
aspect of writing that the study primarily focused on. This aspect of writing was
chosen because, the current English courses have dealt with paragraph writings
as a maximum writing achievement, and it was through paragraph writing that
other language aspects could be included to determine the students’ level of
performances. Therefore, in order to examine the writing performance of the
students, the study used the paragraph writing test as an instrument.

The writing test assessment focused on the students’ ability to organize their
ideas, content, grammar, vocabulary and mechanics. The categories were
believed to determine the writing level of students. Based on the referred
categories, thus, the researcher asked students to write a paragraph of about
150 words on “The Advantages of Learning English Language” in an hour. The
topic was selected intentionally that the students could be familiar with because
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topic familiarity would help the students to put more effort onto the writing in
order to share their ideas and opinions to the reader (Raimes, 1983). All the
paragraph writing test papers were evaluated based on analytical rubric tool
which divided the paragraph assessment into five components, and evaluated
each component separately. The performance assessment rubric tool was an
adopted version of Agan & Deniz, (2019). In the process of marking the students’
writing paper, the researcher assigned two raters who had similar academic
status and work experience in ELT. Assigning other raters was believed to avoid
the researcher’s bias. Finally, the average of the two rated results were taken to
determine the level of the students’ writing performance as below average,
average, and above average.

2.3.1.4. Interviews with Students and EFL Instructors

For this research, first-year students and English language instructors were
interviewed. For this to happen, the researcher employed semistructured
interviews. In mixed methods research, semi-structured interviews can be
valuable as a helper to complement and add depth to other approaches (Adams,
2018). It also allows the researcher to guide, and compare and contrast the
information gathered from other instruments as well. To organizing and find
meanings from unstructured or non-numerical data that were gathered through
interviews, a qualitative data analysis program, NVivo 10 software, was used.
When the interview with the student participants, therefore, were held in
Ambharic language /local language/ and then translated into English, the
interview with the English instructors were held in English whereas all the
interviews were audio recorded.

2.4. Ethical Considerations

Research ethics is essential for scientific integrity, human rights and
dignity, and collaboration between science and society. Defying research ethics
lower the credibility of a research, even if it is valuable to society. It is also used
for protecting the rights of research participants, enhancing research validity,
and maintaining scientific or academic integrity (Bhandari, P. 2022). Therefore,
ethical considerations in research are fundamental principles that guide the
conduct of research involving human subjects or sensitive data. In this vein, the
research participants conformed their agreement by signing up on a consent
protocol form which comprised a code of conduct. Respect for participants'
independence involved acknowledging their right to make independent decisions
about their involvement in the research, and to ensure that they were treated
with high dignity and respect. The researcher made participants to understand
the purpose, procedures, risks, and benefits of the research before conducting
them to take part. To safeguard the confidentiality and privacy of participants,
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protecting their personal information and ensuring the data obtained from them
were used solely for the research purpose only.

3. Results
3.1. Results of the Students’ Perceptions of Writing

The study showed that most of the students were aware of the value of
writing skill and how important it was to their academic success. They also
valued the process approach in writing because they saw it as a means of refining
their work and increasing clarity. Furthermore, the overall findings indicated
that even in the presence of meaning-focused assistance, a large number of
students thought that teachers should prioritize grammar and structure in their
comments. Moreover, the English instructors’ and peers feedback were highly
important to enhancing their writing skills. Receiving positive criticism, which
could promote critical thinking and group learning, could improve their writing.
They also recognized the value of assessing their own work to know their areas
of strength and weakness in writing, which can help them improve their
performances of writing.

Furthermore, many students expressed a desire to write outside of formal
academic contexts. This demonstrated their adaptable approach to improve their
writing skills. In addition, the majority of students thought that enrolling in
English classes would benefit for their academic growth. This implies that the
students were aware of the ways in which the current English courses help them
succeed academically. Correspondingly, many students reported that they had
learnt a lot in English lessons. Nonetheless, a lot of students revealed that
English courses were challenging. This highlighted how important it was to
handle the different levels of difficulty and look at ways to make the courses more
approachable and engaging for the students. The following pie-chart shows the
overall results that the students’ perceptions about writing.

Perceptions_of_writing

Megative Perception
Positive Perception

Figure 2. Perceptions of Writing
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Generally, nearly all students (97%) had a positive perception of writing may
be due to their understanding of the importance of writing for their academic
and occupational development. These findings demonstrated how important it
was to maintain and enhance the factors that contribute to students' positive
attitudes. It is also necessary to engage the (3%), minority, who had negative
perception.

3.2. Results of Students’ Writing Challenges

The purpose of this section of the study was to identify students’ writing
challenges by analyzing the data collected from the second questionnaire. First,
108 first-year students of Engineering College and Resource Management
College at the Ethiopian Defense University (EDU) completed the second
questionnaire with 26 question items under three subcategories. The three
subcategories, included students' linguistic challenges of writing, psychological
challenges of writing and cognitive challenges of writing, were examined to
answer the second research question, ‘what are the main writing challenges
students face?’

Regarding linguistic problems, the study revealed that consistent verb
tenses, proper grammatical usage, and cohesive thought organization are among
the primary problems. These difficulties affect their capacity to write well-
organized and refined works. Which indicate lack of fundamental language skills.
Other problems are also derived from mechanics and word choice, as students
frequently struggle to use proper punctuation and capitalization. These
limitations affect their capacity to express their ideas precisely and concisely.
This emphasizes the necessity of targeted training in fundamental writing.

In addition, the study showed that the majority of the students regularly
suffered from writer's block, which was usually brought on by a lack of creativity,
self-doubt, PTSD which are caused by external factors. These problems made it
difficult for the students to generate ideas and keep the flow of writing.
Furthermore, students frequently worry about the quality of their work and fear
of criticism from others. This worry might have hindered their writing
engagement and output. Managing the stress caused by strict deadlines and high
expectations was one of the main problems that students dealt with. Students,
who had trouble managing their time and rearranging priorities, couldn't give
enough time to writing development. This lack of attention and practice affected
their skill development and academic success. As a result, when assigned writing
projects with unclear goals, students usually lose interest and confidence and
get discouraged. With the use of consistent monitoring, practical objectives, and
tailored feedback, these issues could be resolved in a more effective and positive
learning environment.

The study also indicated that many students struggled to organize their
ideas logically before starting to write. Their inability to come up with concepts
that were coherent and pertinent caused poor writing performance. To solve this
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issue, targeted treatments that improve their ability to think critically and
generate ideas are required. Additionally, the students have trouble focusing
when writing, which affects the consistency in writing. This emphasizes how
important it is to use strategies that help them focus better when writing.

Furthermore, the study demonstrated that students found it difficult to keep
a smooth transition between sentences, which could break the paragraphs'
coherence. This problem highlights the need of teaching logical sequencing and
consistent writing. The creation of more coherent and flowing paragraphs can be
facilitated by providing students with focused instruction. The logical flow of
ideas may also be hampered by the students' incapability to generate original
and compelling ideas. This highlights the significance of teaching topic creation
techniques. Structured education in these areas may help them write more
effectively. For further understanding, Table 3 shows the mean of the students’
challenges of writing per precategories.

Table 3
Mean of Challenges of Writing
Challenges of Writing N Mean
Linguistic Challenges 108 3.5556
Psychological Challenges 108 3.4880
Cognitive Challenges 108 3.5127
Average 108 3.5188

According to the study, linguistic issues were the most prevalent, with a
mean score of 3.5556, suggesting issues with vocabulary, grammar, content,
language structure, and mechanics. Cognitive issues, such as organizing and
maintaining coherent thinking, were equally prevalent and ranked second with
a mean score of 3.5127. Psychological difficulties including insecurity and
failure-related anxiety had the lowest mean of all, at 3.4880.

3.3. Results of Students’ Writing Performances

This section is mainly about identifying the students’ writing performance
level. For this to happen, the students had taken paragraph writing test to
address the third research question about how proficient the students are in
writing. In order to ensure the reliability of the results, and to check the degree
of agreement between the results given by the two raters, coefficient of Cohen's
Kappa was used. The calculated Cohen’s Kappa result showed high degree of
agreement, (k=0.621), which is between 0.61-0.80. This suggests that despite
the paragraph writing test's subjective nature, there was very little scoring
disparity between the two raters. Therefore, it is believed that the high level of
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agreement increases the trustworthiness of the paragraph wringing test ranking.
The following bar-chat shows the level of students’ writing performances.

Performance Level

Percent

EBelow Average

Average Above Average

Performance Level

Figure 3. Students’ Writing Performance

Figure 3 effortlessly summarizes that the majority of students (62%) scored
below average, and only a small number of the students (30.6%) have above
average writing performance while a very small number of students (7.4%) are
average scorers. With a significant percentage of scores going below average, this
distribution points to a need to struggle towards above average. A high-
performance trend within the sample, suggesting competence in writing skill,
may be shown in the high proportion of above average scores. Nonetheless, a
sizable percentage of below average scores draw attention to the sample's
heterogeneity and point out potential areas to help students write effectively.

Table 4
Mean of Students’ Paragraph Writing Test Scores Per categories
Students’ Writing Performance per Categories
Content Structure | Grammar | Vocabulary | Mechanics
Mean | Rater1 | 1.7593 1.5648 1.6759 1.6296 1.4259
Rater2 | 1.6944 1.5370 1.7315 1.6111 1.4537
Grand Mean 1.72685 | 1.5509 1.7037 1.62035 1.4398
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As the data in Table 4 shows, the mean of students’ writing test results per
categories as marked by the two raters, Rater 1 and Rater 2. Each category was
marked out of 4 points based on the criteria given in the assessment rubric tool.
The grand mean was used to infer in which writing competences or categories
the students were more challenged. Based on the grand mean, the test scores
from higher to lower were: content (1.72685), grammar (1.7037), vocabulary
(1.62035), structure (1.5509) and mechanics (1.4398). According to the ranges
of the performance level scores set by (Agan & Deniz, 2019), the students’
paragraph writing test score in all categories: content, structure, vocabulary and
mechanics were insufficient, (1-1.75). Generally, the results indicate that the
students’ writing incapability is a serious problem for them to study at university
level unless proper interventions are in place.

3.4. Correlation Analysis between Variables
3.4.1. Correlation Analysis between Students’ Perceptions and
Performances of writing

Correlation refers to the association or link between two or more
quantitative variables; it is also used to refer to correlation analysis (Gogtay &
Thatte, 2017). For this study, the correlation analyses were used to show
interactions between students’ perceptions about writing and their performance
of writing. The following data in able 5 shows, the correlation between the results

of students’ perception about writing and their writing performance.

Table 5

The Spearman's rho Correlation between Students’ Perceptions of Writing and
Performances of Writing

Perception of | Performance
Writing of Writing
Correlation 1 -0.133
Perceptions | Coefficient
of Writing Sig. (2-tailed) 0.169
N 108
Spearman'’s rho Performance | Correlation -0.133 1
of Coefficient
Writing Sig. (2-tailed) 0.169
N 108 108

There is a modest negative association between students' views of writing
and their actual writing performance, as indicated by the Spearman's rho value
of 0-0.133. This shows that when perceptions improve, performance marginally
drops (or vice versa), although the association is modest. The typical cutoff point
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of 0.05 is exceeded by the p-value (Sig. 2tailed) of 0.169. This indicates that there

is no convincing evidence as the correlation is not statistically significant.
Students' perceptions of writing skills may not match their actual

performance, as seen by the weak and non-significant association.

3.4.2. Correlation Analysis between Students’ Challenges of Writing and
Performances of Writing
According to Spearman's rho, the data in the given document point to a
weak positive correlation (0.111) between writing challenges and writing
performance. Nevertheless, this relationship (p = 0.253) is not statistically
significant. Following Table 6 below, the results and its implications are
presented.

Table 6
The Spearman’s rho Correlation between Students’ Challenges of Writing and
Performances of Writing

Challenges | Performance
of Writing | of Writing
Correlation 1 0.111
Challenges of | Coefficient
Writing Sig. (2-tailed) 0.253
N 108 108
Spearman'’s rho Correlation 0.111 1
Performance | Coefficient
of Sig. (2-tailed) 0.253
Writing N 108 108

There is a very weak positive association between students' writing
challenges and their writing performances, as indicated by the correlation value
of 0.111. This suggests that there is little correlation between an increase in
writing difficulties and an increase or decrease in writing performance. The
results are not statistically significant since the p-value of 0.253 is higher than
the standard cutoff of 0.05. This indicates that there is no enough evidence to
draw the conclusion that writing challenges and writing performance are
significantly correlated. Perhaps as a result of students’ use of compensating
techniques or outside support networks, the small connection indicates that
these difficulties do not significantly impact overall performance. Additionally,
writing performance here may demonstrate things like content quality,
grammatical precision, lack of vocabulary, and organizational problems or
coherence and other psychological factors. Given the limited correlation between
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challenges and performances, it is possible that other elements like motivation,
feedback, or past learning might have a greater influence on performance.
English instructors should have to think about tackling the writing difficulties
that directly affect student performance. Specific interventions, which targeted
writing exercises or targeted feedback, may improve writing skill. Further
insights may also be obtained by looking into additional study factors, such as
the learning environment or the resilience of the students.

3.5. Regression Analyses of the Influence of Perceptions of Writing and
Challenges of Writing on Students’ Writing Performance

In this analysis, multiple linear regression is used to describe the

relationship between two independent variables (perceptions of writing and

challenges of writing) and one dependent variable (students’ performances of

writing). By adding more than one predictor, it goes beyond basic linear

regression and enables a more comprehensive analysis of the ways in which
various variables work together to influence the performance.

Table 7
Model Summary of Perceptions of Writing and Challenges of Writing Model
Summary

Model R R Square | Adjusted R Square | Std. Error of the Estimate

1 0.206a 0.043 0.024 18.08718

a. Predictors: (Constant), perceptions and challenges of writing

Writing performance and the predictors of writing problems and perceptions
had a slightly positive connection (R value of 0.206), according to the regression
study, with the model only accounting for 4.3% of the variation (R Square of
0.043). Poor model fit is shown by the low Adjusted R Square (0.024) and large
standard error (18.08718), which imply that writing ability is greatly influenced
by other unmeasured factors. It also highlights the need for comprehensive,
integrated interventions to improve writing skills and academic achievement,
highlighting the inadequacy of addressing writing issues and perceptions alone.
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Table 8
Parameter Estimates of Independent Variables

Coefficientsa
Model
ode Unstandardized Standardized ¢
Coefficients Coefficients Sig.
B Std. Error Beta
! (constant) 65.033 19.563 3.324 0.001
. -9.692 5.180 -0.182 -1.871 0.064
Perceptions
of Writing
3.231 2.265 0.139 1.426 0.157
Challenges
of Writing

Dependent Variable: Writing Performance

The results show that the predictors of writing perceptions and challenges
have little effect on the baseline level of writing performance, as indicated by the
significant constant (B = 65.033, p = 0.001). Writing challenges have a
marginally significant positive connection (B = 3.231, p = 0.157) with writing
performance, but the first perception measure has a statistically insignificant
negative link (B = -9.692, p = 0.064). Additionally, the t-values (-1.871 and
1.426) and normalized coefficients (Beta = -0.182 and 0.139) show that neither
predictor had a significant effect on writing performance. These findings imply
that writing difficulties and perceptions are not significant predictors of
performance, underscoring the necessity of investigating other elements like
effective writing training, better writing techniques, and support networks in
order to produce appreciable gains in writing results.

4. Discussion
4.1. Discussion of Students’ Perceptions of Writing

Based on the first questionnaire, with its six sub-sections, the results
explore how students view writing. Most students see the value and nature of
writing favorably, which can result in a more positive perception as well as better
social interactions and general wellbeing. Nevertheless, despite this favorable
view, many students find writing to be a challenging ability. They attribute this
difficulty to a lack of motivation, distractions, a weak foundation in writing
fundamentals, and irregular practice. These difficulties cause poor writing
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performance, which may hamper communication and academic success.
Therefore, students should practice writing a lot if they want to excel in college.

When it comes to writing strategies, the majority of students think that a
process-oriented strategy that incorporates planning, drafting, and editing is
helpful for enhancing writing abilities. This result is consistent with previous
research result of Anastasiadou (2010) that students have positive perception
towards process approach in writing, almost all of the students didn’t try to
convert their believe into practice in their paragraph writing test. Despite their
favorable opinion of this method, students frequently do not put it into practice,
as seen by their poor performance on paragraph writing assessments.
Additionally, while writing, students frequently place more emphasis on
language forms than meaning.

Students believe that getting criticism from classmates and teachers is
beneficial, and they also think that self-evaluation helps them write better. Since
feedback increases motivation and learning capacity, it is thought to be crucial
for the development of second language writing abilities. Instructors observe
that although students value feedback, they frequently fail to apply it to their
real writing processes. During the interview with the English instructors, they
said that students didn’t get adequate writing practices, so they gave incomplete
paragraphs in writing tests and exams. However, the students have positive
views about process approach, it is contrary to their practice in writing. In
addition, they think that the English courses are unfit to first-year students, so
if the courses are revised, students might be encouraged to write well.

4.2. Discussion of Students’ Writing Challenges

This section focuses on the different writing challenges that students
encounter. It is said that writing is a challenging process that takes a lot of work,
and students struggle mostly in three areas: linguistic, psychological, and
cognitive challenges. The most prevalent difficulties are linguistic problems, that
the students having trouble with vocabulary, grammar, structure, and
punctuation, capitalization, and spelling. Even while students understand the
value of mechanics, they frequently perform poorly in these areas, as seen by
their low writing test results. Grammar and vocabulary are also major obstacles,
since many students lack the skills and experience needed to write well. This
issue is made worse by a lack of writing practice in lower grades.

The students writing is also significantly influenced by psychological issues.
Since writing is frequently a solitary work, the absence of immediate feedback
can make the writing challenging as well. Although both teachers and students
concur that peer and teacher comments may enhance writing, students
frequently do not put this feedbacks into practice. The other psychological
problem is motivation. Many students lack the self-confidence because they are
afraid of being judged by others.
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Students' writing skills are also hampered by cognitive issues such trouble
focusing, organizing their thoughts, and managing their working memory. Many
students wrote incomplete or off-topic paragraphs on their paragraph writing
test, demonstrating poor structure and content. Resolving these cognitive
problems is essential to assisting students in producing highcaliber writing.
According to Berne (1988), writing necessitates instructionbased learning, where
students must master the proper use of grammar and vocabulary as well as how
to arrange their thoughts logically so that readers may comprehend them.
Although instructors did not go into great detail about it, traumatic experiences,
like those military students encounter, can also have an effect on the students'
confidence and writing skills.

4.3. Discussion of Students’ Writing Performances

The results of paragraph writing test showed that a smaller proportion of
first-year students achieved above average, maybe as a result of their own skill
or outside assistance, whereas the majority scored below average, suggesting
that writing ability problems are prevalent. The tendency for female students to
do better than male students indicate the necessity for gender-sensitive teaching
methods, such group projects and focused assistance for male students who
need it. The continent-based study revealed that although students struggled
greatly with mechanics, grammar, vocabulary, and structure, they did
comparatively better in the content. This emphasizes how crucial it is to
concentrate on technical writing abilities, such grammar and punctuation
exercises, in order to strengthen these areas of deficiency.

Moreover, practical applications and skill-oriented interventions are crucial
for enhancing writing performance. Students, especially those who are
performing below average, might benefit from peer review sessions, vocabulary-
building exercises, and support networks like writing centers and tutoring
programs. Students' understanding about effective writing may also be improved
by involving them in the evaluation process. The conversation highlights the
necessity of focused approaches to deal with the writing difficulties as well as the
difference between students' perspectives and their true level of writing skills.

4.4. Discussion of the Relations among Students’ Perceptions, Challenges and
Performances of Writing

With the aim of addressing the fourth research question, the relationship
among the students’ writing perceptions, challenges and performances is
discussed. The complex character of writing performance is shown by the
examination of the connections among students' perceptions, challenges and
performance of writing. None of these associations achieved statistical
significance, despite the presence of slight trends. This implies that the variables
analyzed in this study do not fully convey the complexity of the underlying factors
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impacting students' writing abilities. In relation to challenges of writing and its
influence, Spearman's rho analysis indicates weak positive correlations between
writing challenges and performance, too. However, none of these associations are
statistically significant. These findings suggest that challenges are insufficient
predictors of writing outcomes. This implies a need for a broader perspective that
integrates multiple dimensions of writing. The lack of significant correlations
between writing challenges and performances highlights how inadequate it is to
treat these difficulties separately. Writing is a highly integrative talent that is
impacted, for example, by societal, emotional, and cognitive elements.

The regression model's weak explanatory power reaffirms that a complex
interaction of unmeasured factors influences writing performance. These may
include educational strategies, cultural perspectives on writing, student
motivation, and access to writing resources. This claim is further supported by
the large residual variability. Towards the contributions of independent
variables, the results of the regression analysis show that the two predictors,
(challenges and performances of writing), have different impacts on writing
performance. There is a slightly positive influence on one perception measure
and a marginally negative influence on the other. There is no statistical
significance in either of these effects. This difference implies that perceptions are
complex, multifaceted phenomena that need more analysis.

5. Conclusions

On the basis of the summary of this study, the following conclusions were
drawn.

The study revealed that first-year students of EDU have positive perception
about writing. It might be due to their understanding about the importance of
writing for their academic and occupational development. However, the students
have positive perception of writing, they couldn’t change it into practical
application in producing effective paragraphs. Moreover, the study revealed that
the students’ writing performance is below average. The students couldn’t write
paragraphs with minimal standard of content, organization, grammar,
vocabulary and mechanics. In addition, the study showed that the students have
faced linguistic, psychological and cognitive challenges in writing. It is also
revealed that none of the challenge significantly predicts writing performance, as
seen by the weak and nonsignificant correlations found among linguistic,
psychological and cognitive challenges.

6. Recommendation

Remedial English language trainings should be given to first year students
before they start regular classes at the university. This may fill in the gap between
the writing competency required at university level and the students’ poor writing
background. In addition, the current English language courses, Communicative
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English Language Skills I and II, and the courses’ modules that are prepared for
first-year students should be revised to allied with the current knowledge and
educational standards so as to ensure effective writing skills.

The Ethiopian Defense University’s community should be aware of the
traumatic past experiences that the military students had passed through, and
its adverse effect in academic setting in order to take appropriate measures to
enhance students’ writing performances. Implementing focused training
programs that address the particular requirements of military students to
improve English instructors' ability to teach writing to military students. The
English language instructors should prepare supportive materials for teaching
writing which consider the deep-rooted writing challenges that the military
students are in, and which focuses on fundamental language skills: mechanics,
structure, vocabulary, grammar and content.

Students should also be aware of putting much effort, and deal with a
variety of writing challenges including mind block, time restraints, and
obliterations, all of which might lower their writing performances understanding
that writing is not given for granted. Last but not least is that the Ethiopian
Ministry of Education should revise English language curriculums at the lower
levels in order to improve students' writing skills and get them ready for the
demands of higher education. To provide a solid foundation, early education
must successfully teach and reinforce fundamental writing skills. Without this
foundation, students who are admitted for university education fall to satisfy
academic writing requirements.

7. Implications of the Study

This study is the first of its type to look into first-year students’ perceptions,
challenges and performances of writing at Ethiopian Defense University. The
implications of this study are multifaceted and have the potential to influence
educational practices. First of all, this research pinpoints the specific areas of
challenges of writing: linguistic, psychological and cognitive where students
believed to be challenged. In order to solve these inadequacies, English
instructors should use this knowledge to modify their teaching strategies and
offer focused assistance. The university may create writing programs and
instruments that are more successful understanding the typical difficulties that
the students encounter. In addition, the study directs the curriculum of the
current English language courses to be revised to better suit the needs of first-
year students.
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Abstract

The main objective of this study was to investigate students’ writing challenges and performance
at Ethiopian Defense University/EDU/. For the study, the researcher used an explanatory
sequential mixed method design. English language instructors and firstyear students of EDU
provided data for the study. Particularly, first-year students of the university's colleges of
Engineering and Resource Management produced the replies. The researcher used a questionnaire
to determine students’ writing challenges, a paragraph writing test to determine their level of
writing performance, and interviews with first-year students and English language instructors.
Therefore, 108 students completed the questionnaire and took writing test. As a consequence, 8
students and 6 English language instructors were interviewed. According to the study's findings,
the main writing challenges that students encountered were: insufficient linguistic background, a
lack of writing practices, traumatic past experiences, a lack of writing motivation, carelessness in
writing, scarcity of resources, shortage of time, and unsupportive English courses and modules.
Additionally, the findings of the correlation analysis showed that the association between the
students’ writing challenges and writing performance is statistically insignificant. Lastly, it was
proposed that bridging English language trainings, revisions to English courses and course
modules, and increased awareness of traumatic experience on writing among the university
community could all help improve students' writing performance.
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INTRODUCTION

Under the Ethiopia's current educational framework, English language instruction is a
mandatory subject in all institutions, from elementary schools to universities. For this reason, in
order for Ethiopian students to succeed academically and advance in their careers, they must take
the language as a subject or a course. Consequently, many Ethiopians may find it easier to interact
and collaborate with people from around the globe if they are good at writing in English.

Good writing abilities are especially important for professional military works like foreign
purchasing, diplomatic engagements, peacekeeping operations, operational planning, report
writing, and the like. Likaj (2015, p. 102) uses the Armed Forces Academy of Albania to highlight
the importance of writing skill development. Likaj states, "writing in military English is considered
as a difficult skill for cadets and officers who come from non-native English countries." Military
students in any branch of the army always use their writing skills as a communication tool while
interacting with their colleagues abroad. These specialists can be incapable to operate and carry
out their duties efficiently without writing.

In educating qualified military personnel, therefore, military universities have a critical
contribution to equip learners with necessary knowledge and skills for effective military
operations. However, just like any other students, students in uniform have difficulties to improve
their writing abilities. Students may be forced to give less focus on writing since writing takes a
lot of time to practice due to the particular circumstances of the military setting. Accordingly,
teaching communicative English language is mandated in the military (Likaj, 2013). Therefore,
knowing the challenges military university students have in improving their writing skills, can help
educators and policymakers in creating effective plans and interventions that can improve their
writing abilities.

Even if ELT ought to be a top priority for college students, putting it into practice is just very
challenging. According to Seime (1999), students who do not speak English well in secondary
schools would find it difficult to succeed in higher education when the language is used for
communication. In addition, problems including varying student engagement levels, the need for
increased access to genuine reading resources, and the variety of learner needs make the learning
environment more difficult (Bekele, 2024). Furthermore, (Hailemariam, 2011) confirms that
Ethiopian students typically have very poor English language proficiency. This is why (Hailom,
1993: 10) argues that teaching English is challenging since the students come from a variety of
linguistic and cultural backgrounds. This calls for the use of highly qualified instructors who can
handle delicate classroom situations in a flexible manner and make the right decisions. Therefore,
if teachers are motivated by a certain topic, it will rise and the students' performance will improve.
Students’ motivation and performance have been shown to be strongly correlated (Weiner, 1992;
Dumitrescu et al., 2015).
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Particularly for college students, writing continues to be a perplexing language skill.

When these students first start their studies, they have difficulty picking up new learning
techniques (Al Murshidi, 2014). Lack of prior grammatical knowledge is one of the main obstacles
preventing students from performing well in writing. When turning their ideas into written texts,
students struggle to create coherent and grammatically sound sentences if they lack a strong basis
in grammar. Students from non-English speaking backgrounds who have had little exposure to the
language have significant writing issues. In this sense, Manedante (2011), affirms that regardless
of how excellent and successful it is, written communication does have certain challenges that
require greater attention. Moreover, students’ low vocabulary might make it difficult for them to
write well. For students to write well, they must possess a large and classy vocabulary. However,
reading actively and being exposed to a variety of literary genres are necessary for the development
of a large vocabulary. Some students may not have these opportunities because of their low
socioeconomic status and lack of support systems.

In addition, students find it difficult to arrange their thoughts in writing. There are instances
when people write without considering the coherence and unity of one sentence and one paragraph
after the other. Even while every student has the ability to write, this does not mean that they can
write well. It is indicated that writing is just a universal activity, but competence is the ability of a
person that has been honed by a great deal of practice or instruction. It also requires a considerably
higher degree of brain development in addition to training and practice (Soraya et al., 2020).

Unquestionably, students' writing performance may be hindered by Post-Traumatic Stress
Disorder (PTSD)- a mental ailment that develops after going through difficult experiences like
war, violence, and a stressful environment in general. This is due to the fact that PTSD may
negatively impact an individual's ability to operate cognitively and emotionally, especially for
military students who are trying to write. Students enrolled at military universities may be sent to
combat missions that put them in danger of bodily or mental injury. Their ability to write
successfully may be significantly impacted by their dreadful experiences. According to Bisson et
al. (2015:1), "whether in the military or as a civilian, at some point during our lives nearly all of
us will experience a traumatic event that will challenge our view of the world or ourselves," PTSD
may also have an impact on one's understanding. In addition to the traumatizing impacts on the
students, teachers' ignorance about the consequences of PTSD might cause military students to
question their ability to write confidently and to form unfavorable opinions about the writing
process.

As a result, students struggle to rationally and succinctly arrange their ideas in an attempt to
write more effectively. When students are unfamiliar with various writing styles, it might be
difficult for them to organize their thoughts coherently in paragraph writing. Berne (1988:2)
emphasizes the importance of developing coherent writing, saying that "we are able (or hope to be
able) to communicate successfully with our reader through the medium of writing by the
organization of our sentences into a text, into a coherent whole which is as explicit as possible and
complete in itself." Because of this, reading a written text in which the writer jumps about from
idea to idea and lacks consistency to link phrases, sentences, and paragraphs is nearly difficult. As

367



a result, students ought to have the freedom to choose writing themes that will help them make an
effect on their writing, gain confidence, come up with ideas, and structure texts logically (Mesfin,
2013).

Numerous studies on the development of writing abilities have been carried out globally at
all educational levels. The researcher attempts to offer some of the studies that are linked to this
research since it is difficult to present all of the studies that have been completed worldwide. To
start, Halefom (2011) examined the impact of peer feedback on composition writing performance
in the context of Raya/Mekhoni Preparatory School, one of the locally conducted studies
conducted in Ethiopia. His research revealed a substantial relationship between students' writing
development and peer feedback. The other is Manendante (2011), who investigated the difficulties
that students have when learning to write in a second-year English course. He ultimately came to
the conclusion that the issues that the students were facing in the Admas University College
sophomore English course were lack of enthusiasm, inadequate background, and collaboration.
Both teachers and students have a positive attitude toward teaching and learning writing, but they
pay less attention to writing lessons specifically, according to Alamirew's (2005) survey-based
study on teachers' and students' perceptions of writing instruction and the writing performances of
grade 12 government school students. The students' writing performance suffers as a result.

On the other hand, a lot of study has been done on writing ability all around the world.
Schnee (2010), for instance, conducted study to see how training students to modify their tales
affected their writing output. The findings showed that teaching students to revise their stories
improved their writing correctness, interest, and attitudes. Devi et al. (2017) conducted study on
methods for enhancing primary English language learners' writing abilities. They ultimately came
to the conclusion that the use of technology, pre-taught terminology, different instructor influences,
and the implementation of constructive, diversified learning approaches may all help students write
better.

To the best of the researcher's knowledge, no research has been done on how firstyear
university students struggle with, and perform in developing their writing abilities, especially in a
military university setting. The Ethiopian Defense University /EDU/ is the only university in
Ethiopia which admits military students who have unique characteristics that the study specifically
focused on. Thus, the main objective of this study was to investigate students’ writing challenges
and performances at the Ethiopian Defense University /EDU/. The study's specific objectives were:
identifying students’ main writing challenges, examining students’ writing performances, and
examining the relationship between students’ writing challenges and writing performances.

LITERATURE REVIEW

Writing allows people to communicate their ideas, emotions, and feelings in written form,
which is a fundamental language ability. Different academics have different definitions of writing.
For instance, it is described by Zamel (1982: 197) as, “a process of exploring one’s thought and
learning the act of writing itself what these thoughts are” Writing, according to Zamel (1983), is a
process of realization and meaning-making in which ideas are found, clarified, and reformed. It is
not just about graphic display. It also refers to the act of assembling words into phrases, which then
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become into paragraphs, and people use it to communicate with one other in daily life. Writing in
English, which is widely used for comprehending the required information and for global
communication, makes it much more important (Sarwat et al., 2021).

In addition, writing is a significant language skill that is essential for academic success, yet
many university students find it challenging. Of course, a variety of factors influence students'
ability to write effectively, which accounts for this. In terms of how difficult writing is, Meseret
(2012) notes that writing is an important yet difficult ability for those learning English as a second
language /EFL/. It's a challenging process that requires writers to explore ideas and thoughts and
give them a concrete, observable shape. It encourages thinking and learning in order to improve
communication and provide ideas for reflection. On the other hand, despite some overlap, Berne,
D. (1988) divided the reasons of writing difficulties into three categories: psychological, linguistic,
and cognitive issues.

In writing, writers might run into a number of emotional and psychological problems. These
psychological roadblocks may have a significant impact on writers' output, originality, and writing
process. "Many exams and tests, being graded the way they are, all of these have a negative effect
and give the students a great deal of stress," according to Rusinovci (2020:366). An obsessive focus
on perfection, a lack of drive, and time constraints can all be signs of psychological issues
stemming from insecurity or fear of failing, which can promote avoidance behavior and negative
self-talk. It has historically been challenging to understand and characterize human motivation due
to its complexity (Anjomshoa and Sadighi, 2015).

According to Berne (1988, p.4), "/writing/ is essentially a solitary activity and the fact that
we are required to write on our own, without the possibility of interaction or the benefits of
feedback, marks the act of writing difficult", shows how absence of feedback may influence
psychologically. Therefore, it's critical to identify and manage these psychological concerns in
order to support students in overcoming obstacles, enhancing their writing experience, and
maintaining their mental health.

Common language issues that arise when writing might include issues with syntax,
vocabulary, grammar, tone, voice, and expressive style. Writing with linguistic issues can be less
effective since it is more difficult for readers to understand and appreciate the written word.
"English vocabulary and grammar are linguistics aspects which Emirati and Saudi students
emphasized as creating difficulties," (Al Murshidi, 2014:93) verifies in his study on Emirati and
Saudi students. (Aldabbus & Almansouri, 2022, p.3) citing a different study by Al-Khairy (2013)
reiterates, "On several higher education students showed that the main source of difficulties
encountered by the students is their inability to choose the appropriate academic words, incorrect
punctuation, and linguistic and grammatical errors." Linguistic barriers are the most frequent ones
that students encounter when writing, and they can have an impact on the effectiveness, coherence,
and clarity of the message. These linguistic issues can arise throughout several phases of language
use, such as word selection, grammatical construction, syntactic structure, and general stylistic
elements.
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Cognitive issues that might hinder writing include problems of focusing, organizing
thoughts, and poor working memory. By addressing cognitive issues, an atmosphere may be
created that encourages writers to generate quality work. In this context, Berne, D. (1988) goes on
to say that writing, on the other hand, necessitates instruction-based learning. Writers need to learn
how to compose the vocabulary and specific grammatical structures that are either seldom or never
used in speech in order to communicate successfully in writing. Writers also need to be able to
organize their ideas so that even a reader we do not know or who is not present may grasp them.
Similarly, (Sweller, 1994) stated that long-term memory retention is undoubtedly a function of
learning, but it might not be the sole one. Schema acquisition and automation have an interesting
thing in common. The working memory burden is significantly decreased by both. It has been
understood that working memory is much less than long-term memory. Only a small number of
distinct items may be processed and stored in working memory at once. Reducing or even
eliminating this limitation may be a key purpose of schema acquisition and automation.

In producing a piece of writing, there are different views on the stages that writers do write.
(Tribble 1996: 39) describes a typical model of four stages: “prewriting; composing/drafting;
revising; and editing.” Prewriting: Choosing the writing's topic, audience, goal, and scope is the
first step in the planning process. The pre-writing phase, which includes research, brainstorming,
and planning, lays the groundwork for the writing process. To create a solid foundation for their
writing, writers generate ideas, design their structure, and gather pertinent data. Drafting: During
this stage, you will implement a prewriting, jot down your thoughts, and create a draft. In the
drafting stage, writers turn their concepts into readable compositions, emphasizing the
development of a distinct voice and a clear story.

Social cognitive theory, therefore, serves as the study's theoretical cornerstone. According to
Bandura (1962), the central assumption of social cognition theory is that social environments serve
as the main locations for human learning. People learn new skills, talents, techniques, beliefs, and
attitudes by observing others. Therefore, by utilizing conceptual frameworks of explanatory
sequential mixed method design, a researcher may effectively integrate several data sources in
mixed method research. The strength of mixed-method research is further strengthened in
contemporary research methods by making sure that the technique is acceptable and giving validity
and reliability (Creswell, W.J & Creswell, J.D, 2018). Stating differently, it is a type of research in
which the investigator combines elements of both qualitative and quantitative research designs.

In order to properly handle difficult research questions, mixed-method research’s
pragmatism theoretical foundations urge the blending of qualitative and quantitative approaches.
The students’ writing performances and challenges were employed quantitatively and to support
the quantitative findings, additional the interviews were qualitatively examined.

For simpler description, researchers crafted a conceptual framework. The conceptual
framework of a study is a network, or "a plane," of connected concepts that provide a full
understanding of an event or occurrences. It is a visual model that clearly illustrates the phases of
data collecting procedures and integration points in a sequential manner. The above explanatory
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sequential mixed method design model of Creswell, W.J. & Creswell, J.D., 2018 was somewhat
modified by the researcher for this study. The modified version may be seen below.

Figure 1. Conceptual Framework of the Study

Data Collection of

Challenges of Writing  [™a Qualitative .
Quantitative Data Integration

Da;ta . || Collectionand . and .
Data Collection of Analysis Analysis Interpretation
Performances of Writing

The modified conceptual framework gives a clear focus on identifying the relationships
between the variables- students' challenges of writing and students' performances of writing in the
process of gathering and analyzing of data. In the first phase, the data obtained from the
questionnaire for students’ challenges of writing, and for the students’ performances of writing
were gathered and analyzed quantitatively. In the second phase, the data obtained through the
interviews were gathered and analyzed qualitatively, and then the integration and interpretation of
findings carried out demonstrating the data analysis process.

RESEARCH METHOD

As it is mentioned earlier, the explanatory sequential mixed method design, which is a two-
stage process that collects, examines, and interprets sequentially both quantitative and qualitative
data, was used in the study. According to (Creswell, J.W., & Creswell, J.D. 2018), it is crucial that
the design creates a link between the quantitative results and the qualitative data results because
the primary goal of this design is to use the qualitative data to support and further explain the
quantitative results. The main notion is that qualitative data collection and analysis follow directly
from quantitative findings. One of the main benefits of the design is the possibility of providing
an explanation of the mechanism behind how the variables interact through the qualitative support.

As a result, pragmatism permits a researcher to employ a variety of techniques, perspectives,
and presumptions, in addition to various methods for gathering and evaluating data (Creswell,
J.W., & Creswell, J.D. 2018). In this study, then, the pragmatic paradigm is upheld as a conceptual
strand that permits the researcher to integrate many approaches into one methodology. The
researcher claims that the pragmatic paradigm provides a strong base for resolutely exiting from
the false dichotomy of paradigm wars.

Regarding the research participants, the first-year students and English language instructors
participated in the study. Students were the main focus of the study since they are the main
participants in every teaching and learning environment. Furthermore, it is almost impossible to
imagine productive studies without the involvement of instructors as well. As all of the English
language instructors had at least 15 years of teaching experience and Masters of Art (MA) degrees
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in Teaching English as a Foreign Language (TEFL), the researcher believed that they could provide
the necessary information based on their teaching experiences in the military setting.

Then, three research instruments were employed to gather data in order to meet the set study
objectives. The instruments included: a questionnaire, a paragraph writing test, and interviews. It
was believed that using many instruments would help produce more reliable results than using
only one. A questionnaire frequently makes it easier for the researcher to collect enormous amounts
of data in a short period of time (Gay et al., 2012). The questionnaire with twenty-six items in
Likert-scale was used to address the first specific research question, "Identifying students’ main
writing challenges," The question items, that the researcher crafted, had three sub sections:
linguistic challenges, psychological challenges and cognitive challenges of writing. Five response
possibilities on a five-point Likert scale were: (1) strongly disagree, (2) disagree, (3) uncertain, (4)
agree, and (5) strongly agree. Among first-year students, 108 students who were selected in
systematic random sampling technique, filled in the questionnaire. The Cronbach’s Alph
coefficient (0.951) depicted how strong the internal consistency of the question items.

The second instrument was paragraph writing test. The second research objective that the
paragraph writing test was used to mainly address was "Examining students’ writing
performances". The paragraph writing test provided insight into the students' writing performance
levels as below average, average and above average. The major focus of the writing exam
evaluation was on the students' abilities to arrange their ideas /content/, structure, grammar,
vocabulary, and mechanics. As a result, the students were given an hour to write the paragraph on
"The Importance of Learning English Language" using the categories listed above. The topic was
specifically chosen so that students would be familiar with it in order to motivate them to put more
effort into their writing and successfully communicate their ideas and opinions to the reader
(Raimes, 1983). Then, a total of 108 students, who were selected in systematic random sampling
technique, took the paragraph writing test. Based on an analytical rubric tool that was taken from
(Agan & Deniz, 2019), two raters rated the paragraphs so as to avoid the researcher bias. Finally,
the average scores were used to rate the level of the students’ writing performance as below
average, average and above average.

The third instrument was interview. Eight first-year students and six English language
instructors were interviewed. The interviewees were selected purposely. To do this, the researcher
employed semi-structured interviews. Semi-structured interviews are commonly referred as "the
best of both worlds" as they combine elements of both structured and unstructured interviews,
according to George (T. 2023, June 22). Finally, to meet the third specific objective of the study,
“Examining the relationship between students’ writing challenges and writing performances,” the
researcher integrated and interpreted the data obtained from the three instruments. The data
gathered using different instruments were contrasted and compared. In order to reduce barrier of
communication, the interviews were done in the students' native language, Amharic, by their
consent. The interview was then transcribed and then translated into English. The language used
for the interviews with the English instructors was English. The researcher used NVivo 10 software
to categorize the qualitative data and SPSS version 26 software to analyze the quantitative data.
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All of the participants gave their permission for the interviews to be audio recorded by signing on
a consent form which contained a code of conduct between a participant and the researcher.

FINDINGS AND DISCUSSION

In this section, to find out students’ challenges and performances of writing, and how the two
variables are related, the findings and discussion are presented respectively. Writing challenges are
particular problems or barriers that students at university encounter while attempting to write well.
The main objective of this section is to identify students’ main writing challenges. To meet this
objective, the questionnaire with three categories: linguistic, psychological and cognitive, was
crafted based on the idea of Berne, D. (1988). Then, 108 student participants filled out the
questionnaire, and the mean results are summarized in the table below.

Table 1. Mean of Challenges of Writing

Challenges of Writing N Mean
Linguistic Challenges 108 3.5556
Psychological Challenges 108 3.4880
Cognitive Challenges 108 3.5127

Average 108 3.5188

The three main writing challenges that students encounter are: linguistic, psychological, and
cognitive, according to the study. With a mean score of 3.5556, linguistic problems were the most
common ones, indicating problems with content, language structure, grammar, vocabulary and
mechanics. The mean score of 3.5127, cognitive problems including keeping thoughts coherent
and arranging them were also common and came in second. With a mean of 3.4880, psychological
challenges such as insecurity and fear of failing became the least mean of all.

These findings imply that developing writing abilities calls for a diversified strategy.
Developing vocabulary and providing targeted grammar training would be necessary to address
language difficulties. In the meanwhile, breaking down psychological barriers may need
establishing a more encouraging learning atmosphere where students may freely express their
opinions without worrying about criticism. Given these difficulties, instructors may have to
concentrate on integrated teaching approaches that develop students' language proficiency and
cognitive abilities. Personalized support might be offered through workshops or tutoring programs,
and students can overcome psychological challenges by cultivating a positive outlook. Students'
general writing skills might be greatly improved by these combined efforts.

The students’ writing challenges can be ordered from least severe to most severe, with
psychological difficulties being the most serious one, cognitive difficulties coming in second, and
linguistic difficulties coming in the third place. A customized strategy is needed to address these
issues, one that prioritizes the development of cognitive methods and psychological support above
the growth of language abilities. The drive of students to write well is the second point. Most
English instructors made the observation that since writing takes a lot of practice and hard work,
unmotivated students are not interested in making an attempt or struggling. An English instructor
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claimed that the students' lack of a solid upbringing prevented them from doing anything.
Additionally, students lacked confidence in their writing, which might be a result of a fear of being
judged.

According to Bisson et al. (2015), whether serving in the military or not, almost everyone
will go through a horrific incident at some time in their lives that will cause them to reevaluate
how they see the world or themselves. In this regard, some students revealed in the student
interview that their prior difficult experiences can also affect one's understanding. English
instructors said nothing about the effects of traumatic disorder that might make military students
doubt their capacity for confident writing and feel bad about it, in addition to the distressing effects
on the students.

The students’ paragraph writing test result is an indication for the magnitude of the problem.
Majority of them wrote insufficient paragraphs that all need to be improved. When some students
composed paragraphs according to the instructions, but the majority of them created unfinished
paragraphs. The outcome demonstrated how serious the issues are. It goes without saying that
problems with concentration, mental organization, and working memory are cognitive problems
that might make writing difficult. Addressing cognitive difficulties will motivate students to
produce good writing.

Students must also be able to arrange their thoughts. Berne, D. (1988) continued in this
regard, stating that instruction-based learning is necessary for writing. To effectively communicate
in writing, writers must learn how to construct vocabulary and certain grammatical structures that
are either never or never used in speech. In order for even an unfamiliar what they are saying,
Consequently, the average mean ,3.5188, of students’ linguistic, psychological and cognitive
challenges indicated that without addressing the writing challenges, it is almost impossible for
students to cope-up with studying at university level.

In order to assess the level of students' writing performances, 108 first-year students had
taken a paragraph writing test. To categorize the students' writing performances as below average,
average, or above average, each paragraph was analyzed. It was believed that the students' writing
performances were understood through the usage of the assessment rubric tool. Of the total 120
first-year students who took the paragraph writing test, 108 students had written the paragraph.
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Figure 2. Students’ Writing Performances

Performance Level

H Below Average
W Average
M Above Average

The above pie-chart showed a noticeable imbalance in the distribution of student writing
performance, with a sizable majority (62%) performed below average. Meanwhile, 30.6% of the
students scored above average, meaning that certain students were doing really well. This might
be due to a combination of personal qualities, efficient teaching methods, or the availability of
extra support systems. A smaller proportion of the students (7.4%) at the average level, may
indicate that they were struggling to reach the average scores or that they were generally performed
in the center of the range. The distribution's result emphasizes the necessity of focused
interventions to help students who are performing below average, while simultaneously
recognizing and enhancing the writing abilities of those who are performing above average.

The degree of agreement between the two raters' evaluations and the accuracy of the
findings were evaluated using Cohen's Kappa coefficient. High agreement between the two raters
was demonstrated by the computed Cohen's Kappa result (k=0.621), which is in the range of 0.61-
0.80. This suggests that despite the subjective nature of the paragraph writing test, there was not
much of a score difference between the two raters. Because of the great degree of agreement, the
paragraph wringing test rating is, therefore, is believed to be more trustworthy.

Table 2. Mean of Students’ Paragraph Writing Test Scores per Categories

Level Students’ Writing Performance per Categories

Content Structure Grammar  Vocabulary Mechanics

Mean Raterl 17593 15648 16759 16296 14259
Rater2  1.6944 15370 17315 16111 14537
Grand Mean 17269 15509 17037 1.6204 14398
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The mean of the students' writing test scores per category, as determined by the two raters,
is displayed in the above table. Using the criteria listed in the assessment rubric tool, each
category received a score out of four. To determine which writing categories or competencies the
students struggled with the most, the grand mean was employed. The students' paragraph writing
performance was inadequate in all categories: content, structure, grammar, vocabulary, and
mechanics, and has to be improved, in accordance with the performance level score ranges
established by Agan and Deniz (2019). From lower to higher scores, the mechanics (1.4398),
structure (1.5509), vocabulary (1.6204), grammar (1.7037), and content (1.7269), grand means
came into the insufficient range or below average, that all went into the need to be improved. The
total outcome would suggest that, lack of appropriate treatments, students' inability to write is a
major challenge to their capacity to learn at the university level.

Table 3. Descriptive Group Statistics of Female and Male Students’ Writing Performance

Gender Level of Writing Performance Total With in
Below Average Average  Above Performance
Average Level
Female F 6 1 11 18
% 33.33% 5.56% 61.11% 100 16.67%
%
Male F 61 7 22 90
% 67.78% 7.78% 24.44% 100  83.33%
%
Total F 67 8 33 108
% 62.0% 7.4% 30.6% 100 100%
%

Regarding the gender differences in writing, the above Table 03 displays the distribution
of writing scores for males and females, as well as the percentages of scores that fall into the below
average, average, and above average categories. Of 108 students who took the paragraph writing
test, 18 (16.67%) were female and 90 (83.33%) were male. The gender differences in writing
performance are made clear by this data, which can also serve as inspiration for instructional
initiatives meant to close the gap. The data related to female students was first analyzed, and then
the data related to male students was analyzed.

In contrast, male students comprise 24.44% of the "Above Average," 7.78% of the
"Average," and 67.78% of the "Below Average" group. This shows disparities between male and
female performance levels. The result depicts the fact that males are more likely than females to
perform below average in writing. Male students are far more likely than female students to
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struggle, with 67.78% of male students falling into the "Below Average" group, compared to
33.33% of female students. This suggests that male students can have higher writing challenges
than female students, indicating a need for more resources and support to help them improve their
writing abilities.

Both sexes are underrepresented in the "Average" performance category, with female
students making up 5.56% and male students 7.78%. The limited proportion of students in this
group suggests that most students do not function at an average level in writing, but either excel at
it or suffer greatly. This polarization implies that in order to provide individualized training/teachin
for both struggling and high-achieving students, educational interventions should concentrate on
addressing both ends of the performance range. Additionally, the data indicates that females do
better than men in the "Above Average" category, with 61.11% of females and 24.44% of males
falling into this category. This evident disparity implies that female students generally perform
better in writing than male students. Similarly, (Zimmerman & Bandura, 1994) discovered that
females had higher levels of self-efficacy for both self-regulation and writing than boys. This has
two consequences: although specific interventions are required to help male students who are
performing poorly, it is also critical to keep improving the qualities of female students who are
performing very well in their writing.

As it is referred earlier, Agan and Deniz (2019) developed the performance level score
evaluation criteria, which formed the basis for all assessment categories, including content,
structure, grammar, vocabulary, and mechanics. The majority of the students' writing was clearly
below average, according to the results of the paragraph writing test. The overall outcome
demonstrated the need for targeted interventions to support students who did below average while
also identifying and developing the skills of those who are doing above average. Similar findings
were made by Habtamu (2018), who found that most English majors performed badly on essay-
writing assessments in various research settings in Ethiopia. Therefore, enhancing learning
effectiveness and reaching the best results in higher education requires in-depth understanding of
students' expectations toward instructors, other students, and instructional materials as EFL
learning components (Jn, 2025).

Students were questioned to find out the reasons for their poor writing performance. Most
of them attributed it to their inadequate English language background. This was highly pronounced
by English language instructors as well. They stressed that low writing performance was attributed
by English teachers to poor writing practices in high schools, students' disinterest in writing, and
a lack of integration between grammar and vocabulary instruction. The students’ writing results
were good indication. The mean of their results fell below average in all categories. To look at
their results from lower to higher scores, the mechanics, structure, vocabulary, grammar, and
content, grand means came into the insufficient range that all went into the need writing to be
improved. However most of the students performed below average, the finding suggests that
female students outperform male students in writing in general. This has two implications:
although particular interventions are necessary to support male students who are struggling with
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their writing, it is also important to continue enhancing the writing skills of female students who
are performing very well.

This might mean that in order to assist students develop a better foundation in writing, they
need particular support. This support could come in the form of trainings or remedial writing
programs that concentrate on fundamental writing techniques. (Rusinovcei, 2020), outmoded
teaching techniques and approaches, as well as a shortage of qualified English teachers, can also
contribute to weak writing performance (Kasumi, 2016; Hasani, 2016).

Regarding the relationships between variables, the correlation between dependent variable-
performances of writing and independent variable- challenges of writing, had been made.
Correlation refers to the relationship or association between two or more quantitative variables
(Gogtay & Thatte, 2017). Correlation analysis is a statistical method for identifying the direction
and degree of a relationship between two variables. It aids in determining if two variables have a
link and how strong it is. This study uses the correlation analysis to show the connection between
students' writing challenges and students’ writing performances. The following table shows how
the relationship between students' writing challenges and their writing performances relate.

Table 4. The Correlation between Students’ Challenges and Performances of Writing

Challenges of Performances

Writing of Writing
Spearman's tho Challenges of Correlation 1 0.111
Writing Coefficient
Sig. (2-tailed) - 0.253
N 108 108
Performances Correlation 0.111 1
of Writing Coefficient
Sig. (2-tailed) 0.253 -
N 108 108

The correlation between the challenges of writing and writing performance among 108
participants is shown in the above table. The two variables have a very weak positive association,
as indicated by the Spearman's Rho value of 0.111. This connection is statistically insignificant at
the significance level of 0.253, indicating that there is no meaningful association between writing
challenges and writing performances. These findings imply that the variables influencing writing
performance may be more intricate and may include other cognitive, educational, or motivational
components that the difficulties variable is unable to measure. For example, students may be using
outside assistance or their own courage to overcome writing difficulties, which improves their
performance. This suggests that treatments may require a more comprehensive emphasis, since
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educational practices that only aim to decrease perceived writing challenges may not immediately
result in better writing outcomes.

The implications for instructors and program designers are substantial because they
emphasize the value of a comprehensive strategy for enhancing writing performance, The
institution should think about improving motivation, giving focused criticism, or cultivating
particular abilities that have a direct influence on writing performance. Without supposing that
resolving difficulties alone would increase overall writing performance, this result can guide
curriculum creation by integrating a variety of support methods that provide to different learning
requirements. These tactics can include improving writing spaces, encouraging better study habits,
or offering more individualized feedback as goes as the study researched by (Sardi et al., 2025).
Teachers may be better equipped to improve writing results if they start focusing on more extensive
support systems. Overall, these results' implications imply that, although writing challenges do
exist, they don't seem to have a significant impact on performance in the context of this study, and
may trigger further study in the area.

This result suggests that significant changes in writing performance do not appear to be
correlated with differences in writing tasks. This low correlation value may indicate that other
factors have a greater impact on writing success or that writing problems, as evaluated in this study,
do not directly affect performance results. It might include outside variables that were not taken
into account in this investigation, such as educational background, resource accessibility, or
personal drive. As a result, these data suggest that although writing difficulties could exist, they do
not seem to directly and consistently affect performance outcomes.

Whether the elements in the challenges of writing accurately reflect the difficulties students
have when completing their writing tasks might be the subject of future study. The findings suggest
that in order to fully capture the relationship between challenges and performance of writing, a
more in-depth understanding or even different metrics are required however Berne, D. (1988)
concluded that students' poor writing skills might be connected to linguistic, psychological, and
cognitive issues.

CONCLUSION

The study concludes that students' writing skill is below average, with many of them unable
to create entire, cohesive paragraphs that are pertinent to the themes they are assigned. These
difficulties are caused by a variety of elements, such as cognitive, psychological, and language
obstacles. Poor grammar, a small vocabulary, and a lack of knowledge of writing mechanics are
the main linguistic challenges. Psychologically, students suffer from a lack of drive, painful writing
experiences in the past, and a general disregard for improving their skill. These problems are made
worse by a lack of resources and insufficient assistance from current courses: Communicative
English Language Skill I and II, which makes it difficult for students to develop strong writing
abilities.

The study also emphasizes how writing performance varies by gender. The distribution of
results among female students is more diverse, with some performing above average and some
below average. Male students' results, on the other hand, are more frequently clustered in the
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below-average range. This pattern points to possible gender-related implications on students'
writing ability and engagement, which may be addressed with treatments that are specifically
designed to take these variations into account. These performance differences may be closed by
promoting strategies that address each student's unique learning requirements.

Interestingly, the study found a modest negative association rather than a statistically
significant association between students' writing challenges and their performance outcomes.
Although there is no noticeable effect on total writing skill, this weak correlation implies that as
one element rises, the other likely to fall somewhat. As a result, raising students' awareness of
writing difficulties might not be enough to improve their writing output. Therefore, in order to be
effective, plans would need to focus on a comprehensive approach to skill development and
individually address the problems and performance metrics.

In the end, improving students' writing skills necessitates an all-encompassing approach that
tackles the recognized linguistic, psychological, and resource-based difficulties. Students may
overcome these obstacles with the use of extra resources, such as focused vocabulary and
grammatical assistance, as well as by creating a positive and encouraging environment.
Furthermore, revising a curriculum or course materials that prioritizes practice and feedback while
taking individual variances into account might help students' writing performance over time.

Universities should think about offering bridging English language courses and motivational
interventions tailored to first-year students prior to the start of regular sessions in order to address
the students' fundamental writing difficulties. Students can acquire the language and writing
abilities required to meet university-level standards by completing this preparatory stage. Their
competence and confidence may be increased with early instruction, making students feel more
prepared to take on academic writing assignments. Students with little experience with writing will
especially benefit from such programs, which will lay a solid basis for future academic
achievement.

In order to reflect contemporary educational standards and best practices in writing teaching,
colleges should also periodically examine and update their course materials and modules. The
overall efficacy of writing courses can be increased by updating curriculum to conform to
contemporary linguistic and educational contexts. In addition to encouraging organized and clear
writing techniques, which are crucial in an academic context, this update would guarantee that the
contents stay current. These changes may be guided by frequent input from teachers and students,
guaranteeing that the material remains interesting and meets the requirements of the students.

It is crucial for university administrators and English teachers to be aware of the particular
constraints that students encounter, especially those who have had difficult academic or military
experiences in the past. Understanding the psychological effects of past events empowers
instructors to help students in a positive and compassionate manner. The detrimental consequences
of prior trauma can be lessened by creating a polite and understanding environment, which will
inspire students to write with greater effort. In military academic contexts, where pressures may
differ from those in typical academic settings, this strategy would be quite beneficial.
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The students themselves need to understand how important it is to work hard to overcome a
range of writing-related challenges, including distractions, time limits, and mental blocks. Over
time, a proactive approach to overcoming obstacles can improve their writing skills. By
encouraging methods for overcoming these challenges and building students' resilience, the
university may support this effort. Knowing that writing ability is a talent that needs effort and
dedication rather than being natural helps inspire students to keep getting better, setting the stage
for long-term writing success.

Lastly, this research, which primarily focuses on uniformed military students, is the first of
its kind to examine first-year students' writing perceptions, difficulties, and performances at
Ethiopian Defense University. This study identifies the writing challenges that students perceive
to be present in the linguistic, psychological, and cognitive domains. English instructors need to
utilize this information to adjust their teaching methods and provide targeted support in order to
address these shortcomings. Given the common challenges faced by military students, the
university might develop writing programs that are more effective. The findings can also give
insights to curriculum designers, English language instructors and EFL researchers about how
students in uniform are challenged in writing, and to conduct interventions and further studies in
the area.
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