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ABSTRACT 

The plllpose of this study was to identify the existing gap between how ABE program is perceived 
and the way it was practiced in pastoral woreclas of Borana zone. Further intention to identify 
major impediments of the program in its implementation was also given consideration in the 
study. To this effect descriptive survey design was employed in the study. Relevant literature was 
reviewed and secondary data from Borana zone Education qUice and annual educational 
abstracts from OEB and MOE were obtained. Primary data were gathered from j 7 CMC 
members and 24 ABE pupils using focus-group discussions. A total of 76 facilitators (/7 from 
GOs and 59 from NGOs), 33 education experts and 5 NG Ofocal persons were also involved and 
provide data through questionnaire. Respondents were selected by applying, availability, 
purposive and stratified sampling. Data obtained through focus group discussion was examined 
qualitatively. Those from questionnaire were analyzed using percentage one-way ANOVA, Ch i­
squire and grand mean afier processed in SPSS The results indicated that ABE pupils perceive 
ABE as a place of knowing how to read, write and compute minor mathematics. CAlC members 
also regarded ABE as important to their children. Even though alfitudes toward ABE werefound 
positive the needs to pastoral parents to meet through the program were not well treated by 
implementers. ABE schedule for instance was run under formal academic calendar on the 
preference of facilitators. The community was also not involved in the recruitment of facilitators 
which led the program to be regarded as obligation in the eyes of pastoralists. Distance to ABE 
centers and clash between neighboring clans were found to be the mCU'or obstacles of pastoral 
children from going ABE centers. Bes ides, woreda education offiials were less alfentive in the 
schooling facilities and supervisOlY services of the program. On the top of this, high tum over 
and the need for on-the-job training were problems to be solved on the part of facilitators. 
Though NGOs alfempted to provide ABE in Borana they are still required of establishing more 
centers and improve school facilities of the program. Hence there are perception and 
implementation problems on the ongoing ABE program in the pastoral woredas of Sorana zone. 
Community forums, short-term training programs, making ABE scheduleflexible as preferred by 
pastoral parents, establishing additional centers, improving the quality of local resources, and 
starting linkage befl,veen ABE center and first-cycle formal prill101Y schools arranging visits and 
sport, drama, music and folklore sessions are recommended so as to strengthen the ABE 
programme in pastoralworedas of BOI'ana zone. 
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CHAPTER ONE 

THE PROBLEM AND ITS APPROACH 

As this is the first chapter of the study, it deals with the background of the research, the statement 

of the problem, significances of the study, delimitation of the study, limitation of the study, 

operational definition of key terms and organization of the whole work . 

1.1. Background of the Study 

Basic education is the corner stone of all other developments including education itself. 

Economic, social and cultural developments are unthinkable without education. In terms of 

economic development, basic education is through which basic ski ll s and knowledge are acquired 

and positive attitudes to work are formed (Thomson, 200 I : II). It is an instrument of increasing 

human capital that help in improving productivity, creation of surplus production, fair 

di stribution of resources among citizens and better accumulation of wealth in a country 

(Multon, 200 1:6). Basic education is also the foundation for li fe -long learning. It is on which 

countries systematically build fUliher levels and types of education and training (UNESCO, 

2006 : 1 S). In general, basic education is an essential instrument of tackling poverty, a means of 

raising living standards and stimulating citizenship to more better, active and participatory life in 

a community. 

In order to provide legal ground to thi s leve l of education, Uni versal Dec larati on of I-hllnan 

Rights was ratifi ed in 1948. Aliicle 26 of the declaration provides the right of education to all 

men and women. The declaration makes bas ic education vital and free at least for elementary and 

fundamental stages. As a resu lt continuous international agreements and commitments like EFA 

and MDG were reached to assure the citizen's ri ght to education and universalize primary 

education (UNESCO, 2000 ; 2005). Based these meetings and commitments, many countri es 

mobi lized their resources to reach basic education to both rural and urban children. However, 

there are still more than 11 5 million children who have no schoo l among which three-fifths of 

them are girls and living in developing countries. Many of them are a lso unable to complete their 

primary level schooling. Li teracy is still a problem in the world community. Ap proximately 876 

million adults are illiterate of whom two-thirds are women (Saha, 2007:5). 



Ethiopia as a part of the world community makes basic education provIsion one of its core 

national agendas with the view to reach UPE goals by 20 15. Documents like SDPRP, ESOP and 

PASDEP have been given top priority to thi s level of education (Dessu, 2007:47-50). Above all , 

the centra l government tried to address the problem through providing special assistance for 

economically and socially least advantaged areas. In line with thi s the Education and Training 

Policy states that, " Special financial assi stance will be given to those who have been deprived of 

educational opportunities and steps will be taken to raise the educational participation of deprived 

regions" (MOE, 1994 :32). The focus of this assistance is to expand basic education to the areas 

mainly through formal primary education program. Despite bringing about promising changes, 

the regular program is found less accelerating the achievement of EFA goals in the areas. The 

GER of primary education participation in Afar and Somali regions, for instance, is still below SO 

percent in the 2007/2008 academic year (MOE, 2005:21).In general, addressing all the needy 

chi ldren is fo und to be difficult and costly 

government effort alone. 

tlu'ough formal form of schooling and the 

Above all , the problem IS worst 111 nomadic areas of the country. Institutional incapabil ity, 

shortage of manpower and poor infrastructure together with harsh climatic condition, susceptible 

drought, famine , malnutrition and human and animal di seases and other soc io-cultural factors are 

among fro m the problems that make the condition more serious in pastoral areas (MOE, 2008: I). 

As pastoralists are depri ved of basic education and training opportunities for long, a huge number 

of children are still running after a herd of cattle instead of going to schools in many of the low 

lands even in the current Ethiopia. Nevertheless, the policy has laid ground for the use of non­

formal form of education other than the conventional one. Article 3.2.5 of the current Educat ion 

and Training Po li cy, fo r instance, reads that" non-formal education will be prov ided beginning 

and integrated with basic education and at a ll levels of formal education" (MOE, 1994: 15). 

On the basis of thi s statement, thus, the government considered the ABE program as main 

strategy to increase a basic education access in ESOP-III-the third five years education sector 

development program to be implemented between 2005/2006 and 20 I 0/20 I I. The document 

stresses the program to be flexib le enough to accommodate all local conditions and needs of 

students and pastoral parents. It is also expected fi'om the program raise equ ity, improve internal 

effi ciency and enhance qual ity and encourage the invo lvement the local community in the ABE 
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provIsIOn (MOE, 2005:26). In general, ABE program is basica ll y designed to address 

educational disparity and promoting greater access and equity by potentially responding to the 

realities and needs of the di sadvantage communities like pastoralists (UNICEF, 1992:41). 

Mainstreaming pastorali st education to nomadic way of life is a lso the key input of this 

document. In line with thi s, the document states that "The lives of pastoralists and semi­

pastoralists will only be improved through better and effective coordination and skill training and 

livelihood diversification" (MOE, 2005:26-27).Quite recently, employing ABE provision in 

pastoralist areas also given due attention in the strategic document for promoting primary and 

secondary education in pastorali st regions. The document underlined the importance of 

developing the community ownership in planning, monitoring and evaluation of the program and 

build low coast vi llage schools (MOE, 2008:9). Strong perception, joint effort, and commitment 

is required form all concerned parties in order to provide basic education 0ppoliunities through 

ABE program particularly in pastoral nomadic communities. It is therefo re, with thi s background 

information that this study tri es to assess perceptions and practices of Alternative Basic 

Education in Pastoral Woredas of Borana Zone. 

1.2. Statement of the Problem 

Borana is a zone which is characterized by lowest participation rate and higher internal 

inefficiency in terms of basic education provision. GER for primary education participation, for 

instance, is onl y 71 % (Male 78.8% and Female 62. 1 % at the beginning of 200 I Ethiopian 

school year (BZEO, 200 I: 7). This implies that there are still around 29 % school-age chi ld ren 

are out of schools in the zone these days. A huge number of youths and adu lts also need the 

expansion of the basic education provisions in the area. The ABE program is being employed in 

BOl'ana zone since 2003/2004 academic year to provide these segments of the soc iety an 

opportunity to basic education (BZEO, 1998:3). 

Initially, the program gained popular attention and as a result signifi cantly contributed to primary 

education parti cipation of the zone. In the initial year, fo r instance, the share of the ABE program 

was 9% to GER of the level. Since then the contribution of the program found declining and 

remained 3% in 2000 Ethiopian school year (OEB, 2008:26; OEB, 2009.59). On the other hand , the 

growth of the primary education participation in the zone is too slow. The change in GER so far 

achieved for instance is only 6 1 % in 1997 (2004/2005), 66% in 1998 (2005/2006) and 68.8% in 
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1999 (2006/2007) to the level. Even though the num ber of formal primary (1-8) schools were 

made to rise from 154 in 1997 (2004) to 266 in 200 I (2008), the results are not as such 

encouraging. As half year repol1s of zonal education office indicates, GER fo r primary education 

was only 69.3 % which expected to reach 93 per cent in 2001(2008/2009) academic year (BZEO, 

1998 :2; 200 I :5).As a result, the zone will remain back from address ing UPE goal unless trends in 

the education of Borana zone examined in which ABE program is not exceptional. These 

problems together with his eight years stay working in the sector of education and living in the 

zone triggered the researcher work on the thesis entitled Perceptions and Pract ices on ABE in 

Pastoral woredas of Borana Zone. 

ABE is one of educational issues currentl y got the attention of many educational researchers 

locally. As far as the researcher's access to the related topics is concerned, there are studies 

conducted on the program in co llaboration with NGOs, Regional Education Bureaus and AA U in 

different corners of the country. Among such types of studies, Ayalew (2002) together with 

Girma and ADA (Amara Development Assoc iation) expel1S studied the Non-Formal Primary 

Education provis ion in South Gonder and Gojam Zones. The program was an alternative 

arrangement which by the time met most characteri stics of ABE in its designs. The purpose of 

the study was to stretch NEPE program to more out-of school children in Amhara region. 

Other sort of ABE stud ies include those conducted fo r partial fulfill ment of Masters Degree in 

educational Administration, Curri culum and Educationa l Research and Development. In relation 

to thi s, Bishaw Ensermu investigated the major challenges and opportunities of the program in 

Benshangil Gumuz region in 2006. Bishaw looked into the practice of NGO sponsored ABE 

program in the region with the significance of increasing awareness of regional state officials on 

the program and to develop their partnership with fundi ng agencies. 

Amarech (2007) also assessed the implementation of ABE program in East Gojam. Her study 

focused on the re levance, appropriateness and integration of the ABE curriculum with that of 

grades I to 4 in the formal system. The other si milar study was Arega (2007)'s "The 

implementation of Alternati ve Basic Educat ion by Save the Children Denmark and USA in North 

Shoa and South West Shoa Zones of Oromia". Arega, however, investigated the materi al 

provision, the of knowledge a nd skill aspect of fac ilitators and the ABE curri culum in respect to 

the study area. And he found out that the material provision to the program is inadequate, 
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facilitators are incompetent and the curriculum need improvement in respect to the study area. 

Quite recently, Alemayehu (2008) assessed the way the ABE curri culum is implemented in south 

Gonder, Amhara Regional State. At the end , Alemayehu came up with the finding that the 

curriculum being employed in the zone need to be revised. 

There are also a few studies conducted on ABE in re lation to pastorali sts' context in Ethiopia. 

Abiynur (2006)'s "The current status of ABE in Pastoral Community of Afar Region is one of 

such kinds. The researcher found out that the provision lacked workable structure and faced 

managerial incapability that are detrimental for the implementation and sustainability of the 

program in the region. 

Tefera's "Primary Education for Chi ldren of Pastoral Nomads in Borana: Access and 

Alternatives" is a study conducted in 200 I in relation to the location of thi s research. Tefera 

forwarded schools to revi se their calendar and strengthen their rel ation with the commlll1ity. 

Above all , he recommended the need of initiating non-formal mode of delivery as a means to 

accommodate more nomadic children in the provision of education which may lied the ground 

for the introducti on of ABE in Borana zone. 

Fekadu (2006)'s "Self-help efforts to promote sustainab le Altcrnati vc Basic Education in Oromia" 

is the first of its kind in examining the ABE provision in Borana zone. The stud y was conducted 

in co llaboration with Ethio-Itali an Development Cooperation with the view of monitoring ESDP 

in 4 sample zones of Oromia-namely Bale, Borana, North Showa and South-West Showa. As the 

findings of thi s study revealed, poor center facilities and poor quality of facilitators, inadequate 

management and supervision, and negative attitude of fo rmal primary school students toward 

ABE pupil for the later group joining grade fi ve after staying only 3 years in the program were 

among the maj or problem of ABE in Borana. 

Therefore, most studies were conducted on pastorali st areas and focusing either on the ABE 

curriculum implementation, the provision of the materi als or the qualities of facilitators as 

compared to thi s study. In addition to these, the form er stud ies targeted on seeking the attention 

of po li cy makers and plarmers on the importance of ABE for address ing basic education needs. 

This study, in contrast, focuses on assessing the way benefi ciaries and· implementers perceive the 

ongomg ABE program and how this understanding was changed into practice in pastoral ist 
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context of Borana zone. The stud y focused on beneficiaries' and practitioners' view to the ABE 

program and how these views related into the actual implementation of the program that believed 

to be to top-up the gap could not fill ed up by other researchers before. Objectives, characteristics 

and principles of the ABE program, in general, are the maj or parameters of the study. 

Accordingly, the study tries to answer the following bas ic questions: 

I . What is the perception of beneficiaries (parents and pupil) toward the ABE provision in 

pastoral woredas of Borana zone? 

2. What is the perception of practitioners (facil itators, education experts and NGO focal persons) 

toward the ABE program in the study area? 

3. What are ways by which the ABE program is being implemented in pastoral communities of 

the zone? 

4. What are the major challenges the ABE program encountered in the study area? 

1.3 Objectives of the Study 

The major purpose of thi s stud y IS to identify the existing gap between perception and 

implementation of the ABE with further investigation on major challenges of the program 111 

pastoral woredas of Borana Zone. Thus, specific objectives of the study are: 

1. To see how benefici aries (parents and pupil ) and major practiti oners (facilitators, 

education experts and NGO focal persons) perceive ABE provision in the area. 

3. To explore the ways the ABE program is being implemented in the area and thereby to 

check whether the ways are in accordance with the guiding principles of the program. 

3. To identify major problems that challenges the practice of ABE provision in pastoral 

areas of the zone? 

1.4. Significances of the Study 

The outcomes of the study expected to: 

I) Help major providers of ABE examine their understanding and action on the program, 

and take correcti ve measures in thei r effo rt ahead. 

2) Help in summari zing and prioriti zing the challenges the ABE program being facing in the 

stud y area and tackle it accord ingly. 

3) Provide possible suggestions and new ideas for education pol icy makers, planners, and 

offi cials of the sector at various levels. 

4) Stimulate educators who want to conduct further research on the ABE program. 
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1.5. Delimitation of the Study 

This study is delimited to 10 rural pastoral woredas of Borana zone where ABE provision is in 

operation . Among these, four of them are taken as the sample for the study. They include Arero, 

Moyale, Taltelle and Yabello. The content the study is also delimited mainly assess ing how basic 

objectives principles and characteri stics of ABE program are perceived by major stalk holders 

(CMC members, ABE pupils, facilitators, education experts and NGO focal persons) and 

changed into practice as well as looking into the major challenges of the program in the study 

area for which conclusions are drawn at the end of the research course. 

1.6. Limitation of the Study 

Shortage of transportation and telecommunication services particularl y in Arero woreda were 

problems inhibited the researcher from gaining enough number filled questionnaires and 

conducting vis its and focus-group discussion with CMC members and pupils at the ABE centers 

in Arero woreda. For instance, from the total of 151 questionnaires di stributed to the purpose 

24.9% of the questionnaires of which most them were in Arero were not fill ed and returned. 

Therefore, it is possible to imagine that how much the study would come up with more 

fascinating findin gs if these questionnaires were filled in and returned correctly and if di scussion 

with community representatives and observation to ABE centers were undertaken in Arero 

Woreda. 

1.7. Definition of Key Terms 

Alternative Basic Education: A system of learn ing which is characterized by flexibi lity, 

capaci ty to recognize and creative ly utili ze diversity, and transparency in temlS of the degree of 

openness-open access, open learning and limitless opportunities to release the creative potential 

of the learners (Befekadu, 2006: 12). 

Basic education: The very minimum of knowledge, skills, attitudes and values that will enable 

individual to operate reasonable expectation of success in their community society (Hagis cited 

in UNESCO, 1998 :2). 

Beneficiaries: Inc lude pastoral parents and the ir school age children" who directly favored from 

the ABE program 
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Facilitators: Trained or non-trained staff for the non-formal basic education (OEB and JICA, 

2005:152). 

Gross Enrollment Rate: the proportion of total number of pupils (irrespective of age) in a 

particular level expressed as percentage of the corresponding school-age population (MOE, 

2005:226). 

Non-Fomlal Education: refers to all organized and semi-organized education and training 

activities that operate outside the regular structure and routines of the formal educational system, 

serving a great variety of learning needs of different sub-groups of the population both young 

and old (Bishop, 1989:25). 

Nomadism: refers to any type of existence characterized by the absence of fi xed domicile 

(Ezeomach, 1995:3). 

Out of School Children: Children in the official school age group who are not enrolled in school 

(Mputu, 200 I :85). 

Perception : Our sensory experi ence of the world around us and involves both the recognition of 

environment stimuli and actions in response of these stimuli (Kandra, 2008: I) . 

Practice: Putting the new innovation into effect in order to bring signifi cant positive changes to a 

society and a country as whole (MOE, 2002). 

Stakeholders: Refers to those who have a vested interest in education, in its process and its out 

comes (Murgatroyd and Morgan, 1992-5). 

Woreda: An area marked off and developed for administrative puposes with defined authority 

and responsibility representing a population of J 00.000 people (Proclamation no.7/1992). 
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CHAPTER TWO 

Review of the Related Literature 

This chapter deals with the literature part of the study in relation to the basic question to be 

answered in the research. It begi ns with why and when non-formal educati on is stared and it goes 

through describing the meaning, the principles, the characteristics and importance of ABE as part 

of non formal education. The main featu re of pastoral nomads with the socio-economic and 

institutional problem in expanding basic education in pastoral nomads is also raised in the 

chapter. Around the end, the chapter came up with the hi story, the contri bution and the current 

status of the ABE program in Ethiopia, Oromia and Borana zone respectively. 

2.1. Emergency and Characteristics of Non-Formal Education 

2.1.1. Emergency of Non-Formal Education 

Non-Formal Education born as a result of the inadequacy of the capacity of formal education to 

respond to ever growing economic needs and social demands of various communities just after 

World War II (Pracasha et. aI. , 1986: 23). The end of the war came up with the new assumption 

that education would help in the reconstruction of the countries whose economic, socia l and 

cultural infrastructures were very much destroyed by the war (Saha, 2007:3). Above all , the war 

enabled education to be understood above and beyond mere instrument of cultivating the growing 

generation. It rather convinced that education is an instrument of socio-economic transformation 

which serves as impetus to a process of democratization and modernization (Dessu, 2007:24). It 

was also argued that a society will benefit only when its people are educated. This notion 

ultimately resulted in basic education in particularly to be considered as one of the basic human 

rights under the UN declaration of right to education (Saha, 2007:3) 

Fo llowing the decl aration, the internat ional community became committed and embarked up on a 

campaign to universali ze compulsory schooling. However, it had not archived th rough on ly 

fo rmal form of schooling. At the beginning of the 1960's, for instance, it was only 48 percent of 

children were going to school world wide and about 56 percent the world ad ult population was 

illi terate (UNESCO :2005). Therefore, the search for alternative mode of delivery had become 

mandatory and non-formal education was introduced into international educational di scourse 

during that time of rapid expansion of formal education (Thomson, 200 1 :13).As a result, the term 
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"non-formal education "was first coined by Philip Coombs in 1998 (Befkadu,2006: 13). The two 

major reasons, however, that brought about non-formal education as an a lternative approach to 

education are the dysfunctional of formal education to recognize different contextual realities and 

the growing interest of secular and religious communities to decide on what, why and how their 

children should learn (Befekadu, 2006:9). Since its birth, thus, NFE has been serving as one of 

the learning categories besides the formal and informal forms of education. 

2.1.2. Characteristics of Non-Formal Education 

Even though the formal, infOimal and non-formal forms of education categories are not di screte 

and support each other, they have their own features that di stinguishes them one from the other. 

With regard to non-formal education, it encompasses program that are mainly short and designed 

to meet certain learning needs. Once those needs are met, the programs may be discontinued. 

Wanna (1999: 62) lists down the following as distinct characteri stics of Non-Formal Education. 

• Its relevance to the educational needs and aspirations oflearners; 

• Flexible in its organizational structure; 

• It is capable to respond to demands of women and the di sadvantages; 

• It basically rely on local human and materi al recourses; 

• It offers life-long learning opportunities to those who need it; it provides 

experiences for which there is practical use. 

Prakash a also characterizes NFE from the learner perspectives as being greater and more direct to 

learners ' learning needs and aspi rations and capacity to adjust to the time constraints and other 

circumstances (Prakasha cited in Firdissa, 2003: 125). 

2.2. Alternative Basic Education: The Non-Formal Route to Basic Education 

Alternative Basic Education is one amongst many non- formal routes of educat ion wi th its own 

notion, reasons of existence, purposes and principles. 

2.2.1. The Notion of Alternative Basic Education (ABE) 

Alternative Basic Education refers to "a system of learning which is characterized by fl ex ible, 

capacity to recogni ze creatively, utili ze diversity, and transparency in terms of the degree of 

openness-open access, open learning and limitless opportunities to reali ze the creative potential 

of the learners (Thompson, 200 1 :4). Alternative Basic Education is a component ofNFE program 
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that alternatively complement the formal system of education in the effort of achieving UPE in 

2015. It is fundamentally intended to offer the opportunity of basic education to children who due 

to different reasons lost the chance of formal primary schooling (OEB, 2005:49).The term ABE 

is interchangeably used with abbreviated names like NFE, NFBE and NFPE even if they serve 

common purposes (Ashebir, 2007:13).These days, ABE is widely initiated and practiced by 

NGOs, local governments and the lager community as innovative and non-formal approach to 

provide basic education to educationally deprived children and yo uths. 

2.2.2. Rationale fo,· Alternative Basic Education 

The reasons for ABE to become an alternative route of del ivering basic education are rooted from 

the weakness of the formal education system itsel f. The desire of communities to decide on the 

education of their children is the other reason for the need of ABE provision. Secular and 

religious communities, for instance, have shown the growing interest to choose why, what and 

how thei r children to learn (Befekadu, 2006: 14). In addition to these, RCWDA (2005 :2) has 

li sted the foll owing as rationale for ABE provision to be launched. 

I) Distance to formal schools has made many school children to be denied of access to 

basic education. 

2) Povelty did not allow the majority of the community to send kids to schools. 

3) Fear against abduction, rape and other forms of sexual harassment and the belief that 

respect and reputation to the family may spoil girls' participation low in education. 

All of the above problems in the conventional system of education, therefore, made ABE the 

chosen non-formal mode of delivering basic education in rural and deprived population. As 

Thompson (2001:4) states, the ultimate goal of the approach is maximizing access of basic 

education to ch ildren who due to different reasons out-of school and adults. 

2.2.3. Purposes of Alternative Basic Education 

As summari zed by Amarech (2007: 16), ABE is mainly for reaching compulsory education to out­

of-school children. It addresses the educational need of specific groups li ke girls, working 

chi ldren, street children, orphans, refugees and nomads. It is des igned to give them knowledge 

and skill s necessary in their life. ABE has a potential of lowering down regional di sparities and 

closing gender-gap of between both sexes in terms of educational opportun ities. [n general, the 

purposes of ABE as a non-formal fo rm of delivery (Berhanu, 2000:27) are the following: 
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I) To reach basic education to large number of people where they live and work. 

2) To impart them knowledge and skill s without removing them from their normal 

envirorunent and responsibili ty. 

3) To emphasis local initiatives and innovations and self-help programs. 

4) To increase employment, productivi ty and social participation. 

5) To make learning life-long and compatible with the economic interests of 

individuals and conununities. 

Thus, ABE helps in widening educational opportunity and fo undation that support the 

development of children as a human being and their ethically responsible growth in their 

community. It also promotes learning equali ty and economic benefits in the society. 

2.2.4. Principles of Alternative Basic Education 

According to Alemayehu cited in Save the Children USA (2003:4), the success or fa ilure of ABE 

depends on how well the following major principles were made operational across all program 

components and activities. The principles are: 

I) Proximity of learning centers to the community; 

2) Use of low-cost local inputs; 

3) High degree responsiveness to local reali ties and needs; 

4) With in the community capacity of management; 

5) Highly localized; adaptable, replicable and open for innovation; 

6) Easy for community initiati ve with little or no external assistance; 

7) Appropriate fo r addressi ng gender and spatial disparit ies in education. 

In general, community participation, flexibility in approach, access to learning centers, cost 

effectiveness and localized curri culum are corner stones of the ABE provision. 

2.3. The Need for Expansion of Basic Education 

Basic education can improve labor productivity and entrepreneurial sk ill s, help develop 

appropriate values, attitudes and behaviors and have positive effects on integrating families and 

communities (Ferd issa, 2003: 129). In add ition to these, the provision is needed for the fo llowing 

reasons. 
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2.3.1. Basic Ed ucation Addresses the Human Right to Education 

According to Article 26 of the Universal Declaration of Human Rights, everyone has the right to 

education. (UNESCO, 2005: 5). This is not because of an educated person might be more 

productive member of a society. But because of education brings intrinsic benefits and rewards to 

the individual. Such rewards may include the abi lity to read , write, the development of cognitive 

skills and a certain personal empowerment (Saha, 2007:2). Basic education is a process of inner 

discovery and self-liberation (BEN, 200 1:1 ). The right to education is also unique in that it 

empowers the individual to exercise other civil, political , economic, social and cultural rights, 

attaining a life of dignity, wh ile ensuring a brighter future fo r all , free from want and from fear. 

As a result, education has become a personal human right from a social justice perspective under 

the terms of Article 26 of the United Nations' Universal Declaration of the Human Right, 

(UNESCO, and 2005 :6). 

2.3.2. Basic E ducation: The Foundation of Life-Long Learning 

Learning to read and write di scloses the interest for fUliher learning. It stimulates individuals to 

actively participate in the subsequent types of education. Basic education, therefore, is not an end 

by itself. It is a foundation for life-long learning and human development. It is where countries 

bu ild systematica lly highcr levels and types of education and train ing (UNESCO, 2007: 12). As 

non-formal mode of deli very, ABE provision has a potential to offer opportuniti es for life-long 

learn ing in conjunction with formal education (Mamo, 199:40). 

2.3.3. Eco nomic Growth and E nvironmental P.·otection 

Population of educated individuals brings knowledge and skill s to the workforce which wou ld 

help improve the productivity. In agrarian soc iety like ours, for instance, it helps develop fanni ng 

practices and appropriate ly utili ze fertil izers, new seeds anti-pests and medicines for cattl e. Basic 

education can also teach people about how they interact with nature and the consequences of non­

sustainable uses of natural sources. In short, basic education is a means of fi ghting agai nst 

poverty, hunger and inequality in employment opportunity a fund amental requirement for the 

development of broad based economic growth (Bishop, 1986:3). 

2.3.4. C ultural Development 

Cultural changes occur as a community finds d ifferent ways of satisfy ing its needs. Basic 

education hence is one of the majo r instruments to brining about those changes. It enables fight 
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against social evils like illiteracy, hatreds towards work, theft, cO ITuption, nepotism and bad 

practices like female genital mutilation (Hope and Timmel, 1999 : 90). Educated society is also 

less likely in the use of child labor. It is recognized by the ILO that basic education is the most 

effective means of preventing chi ld from labor exploitation and sexual abuse Education IS a 

means of liberating people from old ideas, practices and supersti tions (Bishop, 198 1: 12). 

2.3.5. Quality of Life 

Basic education provides basic knowledge and skills that enables improve life at an individual 

and household level. It equips with the understanding and the ability to practice at least basic 

elements of personal hygiene and environmental sanitation, family planning, child-care, wise use 

of household incomes and increased savings (http://www.basiced.org). 

2.3.6. Political Stability and Democracy 

From a societal perspective, education enables individuals to parti cipate intelligently in the 

governance of a society. It is argued that democracy can not function without an educated 

population. Knowledge of basic education encourages citizens and provides those tools like 

judgment that promotes tolerance and understanding among societies (Saha, 2007:3). Provision 

of basic education also helps produce in fo rmed citizens' participation that enables solve conflicts 

through debates rather than fights (Hope and Timmel, 1999:89). 

2.4. Alternative Advantages to Alternative Basic Education 

ABE provision can support the formal primary education program In four major areas. 

Accordingly, the program is expected to increase access, facil itate equi ty, rai se internal efficiency 

and improve the quality of education of the level. 

2.4.1. Increase Access 

ABE provision is basicall y des igned to provide opportunity of bas ic education to children and 

youth who could not attend it in fo rmal primary schools. Reducing home school distance, 

avoiding school fees, employing relevant curriculum and fl exible school calendar and providing 

more chance to girls' education are the major strategies the provision to employ in order to 

include more and more chi ldren in the program (OEB, 2005: 13). 

The prime importance of ABE is to fac ilitate access to education measured by its most widely 

used indicator known as Gross Enrollment Ratio (GER). GER is the proportion of total 
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enrollment in a given level of education irrespective of age limitations. GER is described as a 

crude measure of coverage for it includes under or over age students. As a result the percentage 

can go beyond 100 percent. In other words, GER for formal primary level of education will grow 

up as more and more children enrolled in ABE provision (OEB, 2004). 

2.4.2. EnhanceEquity 

Males, urban children and high income groups found getting relatively more access to 

educational opportunities in general. In contrast, access of primary education to girls, rural 

children, low income groups and di sabled individuals is lower. These gender, urban-rural and 

location dispariti es in educational opportunities are basicall y economical, soc ial and pedagogical 

(WCEFA, 1990:53). Equity in this regard refers to fair di stribution of educational opportuniti es 

to various social groups and regional and geographical locations (Fird isa, 2001: 343). 

With regard to the factors that contribute to gender gap in educational opportunity, the problems 

that girls face are multifold and overwhelmed. As WCEFA (1990: 55) explains it: 

Female often suffer jiom ... unsupportive family and community perceptions of 
appropriate levels of education for women. Even where social provisions are 
made to females, family demands for girls' household labor and cultural 
emphasis on the early marriage of women can impede attempts to equalize the 
opportunities. 

Therefore, ABE is expected to have a potential of minimizing the above problems so that equity 

of basic education opportunity wi II be realized in the system of education. 

2.4.3. Improve Internal Efficiency 

Once children enrolled, it is important to complete their schooling without interruption and 

repetition. Internal effic iency hence refers to sllch progress of students in the system. This 

progress is measured by two indicators; namely drop-out and repetition rates (MOE, 

2006 :4) .Drop-out rate designates the propOIiion of pupils who leave the system without 

completing the grade currently learn in. The higher the drop-out the lower the completion rate to 

be. In addition to thi s, the drop-outs have Jesser potential to contribute to the economy. 

Repetition rate, on the other hand, refers to the proportion of students who repeat in a certain 

grade level once or more. Hi gher repetition rate will result in more consumption of resources. A 

repeater increases a student-sect ion ratio, a student-teacher ratio and the ratio of other resources 



that could serve new entrants or promoters (OEB, 2006:5-8; Tegegne, 1998: 1 07) . High level of 

repetition is also the refl ection of low level of functionality of a given school system. This is 

necessaril y fo llowed by crowded classrooms in the year to follow (UNESCO, 2005: 18). 

According to Tegegne (1 998: 1 07), both drop-out and repetition rates reduce access to schoo l. 

This is fo r the reason that drop outs and repeaters equall y compete with new comers to occupy 

spaces at the beginning an academic year. The problem is more series in grade one. In terms of 

dropout, for instance, this grade is where the rate is highest (Bastian, 2004: 18). All in all , high 

level of both rates elongate the target year specified (201 5) to achieve UPE, unless and otherwise 

intervened with ABE provision. The provision brings schools to home. It is also responsive to 

curricular and economic need of leamers, the family and the larger community. Therefore, it is 

also expected from ABE provision to reduce drop-out and repetition rates and contribute to raise 

internal educational effi ciency of the given education system. 

2.4.4. Imp"ove Quality 

Quality of education is understood differently by different scholars. Accordingly, some viewed 

quality education as knowledge, skill s and va lues that are relevant to the specific human and 

environmental conditions and needs (UNESCO, 2000).Others stick their idea of quality education 

to the examination results students score. And st ill some others focus on good personal qualities 

such as attitudes, characters and ethics learners possess as returns of good quali ty of education 

(Graisay and Mahlck, 199 1). 

According to Doherty, these va riations emanate from di fferent va lues and suggestive judgments 

that show deep concern about the importance of educating ch ildren and youth in any society as 

education with good quality enables children grow mature and occupy different economic, social 

and leadership positions in their respective communities (Doherty cited in Ayalew, 

2002:66). However, UNESCO (2004:37) in its EFA Monitori ng Report stresses the importance of 

reaching agreement on the object ives and aims of education in order to frame any discuss ion on 

quali ty education. The repol1 (UN ESCO, 2004 :32-35) further pointed out and briefly discussed 

educational approaches and learn ing tradit ions that case the above vari ati ons as follows: 

1. The Humanist Approach: It is one of precursors of construct ivism. The approach focuses on 

learners' ab il ity of constructing their own meanings and integrating theory and pract ice as a basis 
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fo r social action. Quality within th is trad ition is interpreted as the extent to which learners use the 

learning in social interaction. 

2. The behaviorist Approach : Assumes that students must be lead and their behav ior can be 

shaped, pred icted and contro lled to specific ends through reward and response. With this regard, 

quality measured in precise, incremental terms. 

3. Critical Approach: Focuses on inequality in access to and outcomes of education and on 

education' s role in legitimizing and reproducing ex isti ng social change, encouraging critical 

analysis of social power relations and ensuring the importance of learners' participation in the 

design of their learning. 

4. The Indigenous Approaches: These approaches reject mainstreaming imported education 

from centers of power, assure relevance to local contents and include the knowledge of the whole 

community. Good quality of an educational program, however, is the matter of quali ty of inputs, 

quality of the process, quality outputs and quality outcomes (WCEFA, 1990 :51 ). 

In the Ethiopian context, teacher-pupil ratio, classroom-pupi l ratio and textbook-pupil rati o are 

the major indicators used to measure the quali ty of inputs of education. Indeed, the quali fication 

of teachers and adequacy of other materials are also equa ll y instrumentals to enhance quali ty in 

education. Quality of the process in the education system, on the other hand, is dependent up on 

employing varies factors. Active learning method in the teaching enviromnent, good instructional 

leadershi p which incorporates continuo us assessment of pupils' progress, appl ication of 

supervision and eva luation of the program, proper management of the school soc ial and physical 

envirOfUllent and the existence of smooth interaction between the school and the community are 

some in th is regard (OEB, 2006:4-6). 

In general, re levance of the curricu lum, train ing and expen ence of the teacher, the school 

phys ica l fac ilities li ke learning classrooms, to il ets and water services, avai lability of instructional 

materi als, the teaching- learning process and schoo l management are major facto rs cons idered 

important to enhance quali ty in education and then bring about competent individuals from the 

system. Therefore, ABE is the program believed to be fac il itates quality with mi nimum cost at 

the bo ttom layer of schooling pyramid and help in ach ieve UPE at 2015. 
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2.5. Determinants for Quality Altemative Basic Education Implementation 

Quality ABE implementation is dependent up on selection and training of faci litators, utilization 

of relevant curriculum, application of logical instructional methods, organizati on of physical 

facilities, proper management of ABE centers, and coord ination among stakeholders, linkage to 

formal schools and timely monitoring and evaluation of the program. 

2.5.1 Selection and Training of Facilitators 

Proper selection and pre and in-service training of fac ilitators is one of the factors that grantee 

quality ABE provision. The minimum qualification required to recruit ABE faci li tator is 

completion of grade 8 education. Add itional qualities the candidate required to exhibit include 

knowledge of the cu lture and respect for the norms of the community, readiness to serve them, 

abi lity to communicate with clarity, free from harmful habits and love to children and teaching 

profess ion. The community should be given priority to se lect facilitators form its local ity. At the 

end, facilitates are go ing to be Para-professional who serve the program in full-time, part-time or 

voluntary basis (Ayalew, 2002:69 and OEB 2002:5-6). 

In terms of training, it is considered important to empower facilitators in terms of the content of 

subject matter, teach ing methods and other professional aspects. Pre-service and on-the-job 

traini ng are the mechanisms by which faci li tator equip themselves wi th professional qual ities. 

They should be provided with continuous inservice training. Cluster school resource centers are 

to organize the train ings on regu lar basis. Linkage to formal school will a lso serve as experience 

sharing ground between facilitators and teachers of nearby formal schools so that facilitators 

could capaci tate themselves and contribute to improving the quality of ABE (OEB, 2005:44). 

2.5.2 Application of Relevant Curriculum 

One of the conditions to be fulfilled in order to bring abou t quality ABE is the use of curriculum 

which is relevant to different socio-economic realities. To this effect, it is suggested that 

"Curriculum of ABE program will be prepared based on the local context in such a way that it is 

linked to the formal primary school curriculum (OEB, 200S:S8).The ABE curriculum should 

made to fit not only to different contexts but also must correspond to the first cycle (1-4) of the 

formal form of school system since the ultimate goa l of the program IS to integrate learners into 

the regular forma l system (Feleke and Martin, 1997 :7) . 
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One of the requirements to make the curriculum relevant is the use of mother tongue , It is to be 

used as a medium of instruction and for preparation of learning and teaching materials to enhance 

the relevance of the ABE program (Befekad u, 2006 :25), Making the content of the materi als 

responsive to local needs and circumstances and inculcating knowledge and ski ll s in the 

cUITiculum which is equivalent to formal school ing make the program more acceptable by the 

beneficiaries (OEB, 2000:87; Action Aid , 2004:1 I), Accordingly, vernacular language, English, 

Mathematics, and Environmental Science are proposed as subjects in the document of ABE 

strategy for Oromia regional state, Issues like economic activities, nutrition, local skill s, family 

planning, basic hygiene and to combat harmful practices are recommended in the content of the 

whenever designing ABE curriculum in the same region (OEB, 2000:87; 2005:7), It is thus 

expected from the program to meet local needs and the national standard of minimum learning 

competency of the first cycle of the primary education in the country (OEB, 2000; AAE, 2004), 

In terms of time of implementation of the ABE curriculum, it requires three levels each covers 

one year. Al l four subjects are taught for 40 minutes each day and five days a week, This duration 

covers 3 to 4 hours a day in average (AAE, 2004: 13), Although the number of years allocated to 

complete ABE is equal to three years, the number of days of instruction are dependent up on 

local context and can very froml50 to 220 (MOE, 2000:33), It ex tends even to 230 days in 

Oromia (OEB, 2002 : 15),The wise use of time allocated for the implementation ABE curri culum 

hence contributes to qual ity of the program or erodes it other wise, 

2.5.3. Provision ofInstrllctional Mater·ials 

Instructional materials are one of the key inputs that contribute a great deal to the quality of basic 

education, The sufficient presence of materials like textbooks, references and teacher's guide 

increase the acqu isition of knowledge, skill s and attitudes of students at ABE centers, When 

sources of these materials are diverse, learners get more chance to interact with the materi als, 

This in turn provides them more meaning and experience that would enable them to extract more 

information, knowledge and skills from other and add itional sources (Feleke and Martin , 1997 :8), 

Visuals are key components of instructional material s to enhance qua lity in ABE program, They 

can be prepared at lowest cost locally, but make learning experience more tangible, practical and 

active (Ginna, 2004: 39; MOE, 2002: 49), ABE thus centers should produce and utili ze teaching 

materials to meet challenges of qua lity education, 
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2.5.4. Linkage to Formal Schools 

In order for ABE approach to play an effecti ve role in the reali zation of EFA goa ls, ABE centers 

have to have a great contact with the neighboring formal primary schools (Samaranch, 2007: 17). 

This linkage main ly has pedagogical and promotional advantages for the success of the program. 

As Getu and his compatriots explain: 

"Linkage of ABE centers with the nearby formal schools should be 
strengthened. Facilitators should be encouraged to visit the nearby schools 
for experience sharing and for the facilitation of smooth transfer of children 
ji-om ABE centers to fo rmal school which give them the opportunity to 
continue their education by joining grades which would fit them" (Getu et. 
a!. 2002: 17). 

Above all , formal schools should give educational services like experience sharing and train ing to 

the nearby ABE centers. Pedagogical performance of fac ilitators shou ld be supervised and 

monitored by regular teachers working at formal schools around (OEB, 2005:21). 

2.5.5. M an ageme nt of A lte rna t ive Ba sic Educa tion Cen ters 

In order to put all the resources into effect , ABE centers require proper management. 

Commitment and coordination among from all stakeholders is crucial the program to achieve its 

objectives. The government through woreda education office should direct the overall activities 

of the ABE centers. These include planning, implementing and evaluation of the program. Above 

all , the involvement of the communities is one of the most important components in managing 

ABE center. Therefore, the community should actively involve in the management of ABE 

centers (Mary and Tracy, 1994) for the following advantages. The community: 

a) entitles children to go to centers; 

b) facilitates relation of chi ldren in the school system; 

c) provides and mobili ze resources; 

d) initiates more educational coverage; 

e) enhances moral of facil itators; 

f) selects appropriate fac ilitators; 

g) enhances involvement of women in education; 

h) helps new knowledge, skills and att itudes; and, 

i) Enhances relevance of educati on. 
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2.6. The Role of Major Stakeho lders in Quality ABE Provision 

The government the larger community and NGOs are the major providers of ABE program in 

Ethiopia. MOE has specified co llective and individual role of these bodies to play in the program. 

Accordingly, these bodies are expected to play the following roles in the ABE provision in 

pastoralist areas. 

2.6.1 The Role of Government 

In Ethiopia, administrative bodies are expected to play crucial ro les at their respective levels in 

putting forth the ABE program. Accordingly (MOE, 2008: 16-17), the woreda education office, 

the immediate body next to grass root leve l to implement the program is responsible to 

accomplish the activities here under: 

o Devise strategies for the realization of EFA goals in the woreda. 

o Allocate the necessary budget for the program. 

o Build and manage ABE centers with the active participation of the community. 

o Provide consolidated supervisory support to ABE centers. 

o Organize forums for continuous short-term in-service training and experience sharing for 

ABE facilitators in the woreda. 

o Put in place an incentive system that will attract teachers and professionals. 

o Sensiti ze, mobilize and build the capac ity of the woreda community so as to enab le it to 

actively participate in the construction and management of ABE centers. 

o Establi sh close working relationship with governmental and non-governmental partners 

so as to collaborate and work for the common goals of pastorali st education. 

o Encourage educated people working in other sector offices in the woreda to palticipate in 

the education of pastoralists. 

o Make situational assessment of educational acti vities in the woreda, identi fy needs for 

special support and app ly the support received to improve education in the woreda. 

More over, it is expected from Woreda education officials to coordinate all stakeholders on the 

program fo r coordination facilitates the relationsh ips among organizations, insti tutions, 

benefici ari es and help in to use resources economicall y in the process of NFE implementation 

(Kassahun, 1997: 16) 
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2.6.2. The Role of NGOs 

Trends have shown that focusing on the formal system of educat ion and shouldering it on the 

government alone has a little possibility of building a national learning system that can meet the 

ever growing populations' need for basic education (Ahmed, 1975:68). As a result, the need for 

NGOs to participate in expanding the opportunities have initiated and they evolved in basic 

education provisions after 1980s (Prather, 1991 :243). The need of NGOs to involve particularly 

in ABE program is mandatory. They have a lot to do in terms of resources and capacitating the 

manpower for the program. They can help in activities like center construction, provision of 

learning materials, training offaci litators and paying their salaries (Amarech, 2007 :64). 

In effect, NGOs have participated in a number of successful non-formal bas ic education 

provisions in many of developing countries. In Bangladesh, for instance, the recent increase in 

total primary enrollment and the remarkable change in closing gender gap is the result of the 

expansion ofNGO managed schools (Prather, 199 1: 243). 

The roles NGOs play in education sector is essential. They help the sector in increasing access, 

improving quality, equity and effi ciency of education (OEB, 2002:2). In 1998 academic year, for 

instance, the share of NGOs (CARE, AFD and GOAL) in ABE enrollment was about 51 % in 

Borana zone. They also contributed around 22.7% to adult participation in NFE in the zone in the 

same year (BZEO, 1998:3). It is expected from NGOs to boost state efforts in the expansion of 

basic education towards marginalized areas and under groups (Ayalew, 2002:74). NGOs whose 

management system is flex ible, who are committed to access basic education to the under 

deprived, marginalized and hard- to-reach areas are suitable to introduce the innovation (Prather, 

199 1 :243). Therefore, the central administration as well as local governments should work in 

partnershi p with such NGOs in order to extend their efforts towards the pastoral areas so they can 

contribute in achieving EFA goals. 

2.6.3. The Role of the Comm uni ty 

The term community refers to a group of people living in a common place and sharing common 

socio-economic and cul tura l experiences regardless of their heterogeneity in sex, social and 

economic status and other related factors. Introducing innovations in a community above all 

requires the participation of the community itself. In relation to thi s UNESO states that 

community participation is a; 
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... process by which people are enabled to become actively involved in 
dejining the issues of concern to them, in making decisions aboUi factors 
that affect their lives in formulating and implementing policies; in planning, 
developing and delivering services; and in taking actions to achieve changes 
(UNESCO,2002.10). 

Community participation is essential particularly for the success of ABE program. As evidences 

show, effective ABE programs are characterized by the participation of the surrounding 

communities in ABE centers. The community should participate in ABE centers from the very 

start of the program throughout implementation to the evaluation period of the success. Areas of 

community intervention in education are various. With regard to ABE provision, the participation 

is required basically for the community sends its chi ldren to the centers and receives education 

services (Mary and Tracy, 1994). Accord ingly, major areas that a community should participate 

in ABE centers include deci sion making, improving school facil ities and recrui tment and 

selection of faci li tators (Abel: 2006:30). 

The community through its representatives in CMC makes decisions on the resources of the ABE 

center, the center operations, monitoring of pupils' enrollment and attendance (Hyde, 2002). In 

school improvement, the participation requires good links between home and the school. This 

will help rai se the quali ty of education for the benefit of children (Kombo and Mounda, 1993). 

Recommendations of potential facilitators by the community helps minimize facilitator's 

resistance to work in remote areas reduce their hous ing problems and help children find role 

models from their own areas particularl y when they are females (UNICEF, 1992:47). Therefore, 

community involvement in ABE program has indispensable SUppOlt in increasing access and 

creating quality learning environment in basic education provision. 

2.7. The Nature of Past ora lists 

Providing any form deve lopment programs including education in pastoral communiti es requires 

basic knowledge on socio-economic activities and psychologica l make up of the people. 

Accordingly, pastoral ists in Africa share the following meaning, mobility and socio-economic 

features in common. 
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2.7.1 Meaning and Classification of Pastorals imiNo mad ism 

Accord ing to Lister (2003 :3), the definition of pastoralism is potentiall y viewed from three 

perspectives: definition that focuses on livestock production (from economic perspective); 

definition that emphasizes collectively owned and managed pastures (from the ecological 

perspective); and definition that foc uses on geographical mobili ty of pastoralists. The 

contemporary definition of nomadism/pastorali sm, however, refers to "any type of existence 

characterized by the absence of fixed domicile "Eseomach (cited in Woldemichael, 1995:7 and 

UNESCO, 2005 :34). 

Nomadims and pastoralism are names interchangeably used to qualify nomad ic people. In the 

attempts to make distinction between nomads and pastorali sts, different bodies classify nomads 

pastorali sts in to different groups. More elaborating, UNESCO (2005:34-35) classifies nomads 

into five groups namely; hunters, food gatherers, intents workers and the pastoralists. Ezeomach 

(1995:4) also class ifies nomads into four groups namely; hunters, food gatherers, itinerant 

workers and the pastoralists. 

This has envisaged difficulty 111 finding standard definitions for the terms. Woldemichael 

(1995:8), however, bringing the two terms together and come up with agreeable three 

classifications of pastoralists based on the way their means of livelihoods are derived and the 

nature of their movement. The three class ifications are namely, nomadic pastora li sts, agro 

pastoralist and transhumant social pastoralist. 

Nomadic pastoralists: refers to pastoralists who mainly li ve and deri ve most of their food and 

income form rai sing domestic li vestock. They do not have a recognized place of residence and 

move form place to place in search of pasture and water. Any crop production is on ly a 

supplement. Mostly they are pure pastorali st. 

Agro-pastoralist: these are segments of pastoral societi es who promote opp0l1unistic crop 

farming integrated with livestock husbandry. Unlike the members of the households move in 

search of pasture and water, while women and children remain in the homestead, tending goats 

and sheep. 

Transhumant pastoralist:: are pastoralists who have a permanent home place and move over 

more or less regu lar routes. 

24 



Nomadic hunter-gathers: refers to a nomadic group whose livelihoods are honey, roots and 

hunting. 

Transhumant hunter-gathers: are hunter-gatherers who have temporary base camps and are 

mobile along some routes. 

2.7.2. Social Organizations alllong Pastoralists 

Age structure is the important component of social system in pastoral communities. At early age 

children start herding kids of cattle, sheep and goats. As they grown up they tend to look after 

calves of cattle and camels accordingly (UNESCO, 2005:40).Following the foot steps of their 

mothers, girl s in pastoral society do most of the domestic chores like fetching water and fire 

wood, milking animals, looking after small siblings, cooking food , washing utensil s, looking and 

watering smaller livestock. They also involve in building huts and small-scale trade with milk 

and beadwork (UNESCO, 2005:40).Herding animals during the long travel in search of pasture 

and water is the function of young men. Young pastoral men must a lso prove their bravery in 

protection against those who considered enemy and guard against predators and cattle raiders 

(Qauli b cited in Wouldemichal , 1995: 12). 

Women are responsible for all domestic chores. They build huts, take care of the young and the 

aged, and socialize daughter on how to become a good wife and mother and di scipline children 

(UNESCO: 2995: 12). Men are the head of the household and the clan whose main 

responsibilities include maintaining security of the settlement camps form hostile neighbors and 

wild animals, herding and watering animals, securing the tenure and wild animals, herding and 

watering animals, securing the tenure of communal resources, settling disputes, representing 

community interests and concerns to the authorities and performing mot religious duties 

(UNESCO: 2005:42). 

Pastoralists are debatable and usuall y manage their affairs in a very democratic manner. Every 

issue that requires resolution is thoroughl y discussed. The group of elders reaches a decision and 

execution is left to the age set below them (Wo ldemichael, 1995:12). Pastoral nomadic people 

have di stinct cultures from their sedentary neighbors. Although some of the pastoralists have 

been assimilated into other cultures, pastoral nomadic people continue to maintain their own 

social organizations which enable their communities socially economically and politically to 

sustain (UNESCO, 2005:40). 
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2.7.3. Economic Activities of Pastoralists 

The most basic production unit for the pastoralist economy is the household which comprises the 

head of the family, his wife/wives, children and other dependants. The main daily activities of a 

household include herding, watering, domestic chore and supervision of activities. Each task is 

can·ied out by a member of a household based on the developmental cycle of an individual 

(Aylele, 1982:4). 

The main sources of livelihood for the pastoral people are animals. Cattle, goat, sheep and camels 

nearly satisfy all the food needs pastorals with their products such as milk, butter and meat. 

Animals also used as a means of transport and source of cash for obtaining other consumer items. 

Its value is more pronounced in social networks because livestock is the main bride, price of 

marriage and used as a present and loan in social networks. As a result pastoralists prefer 

accumulate limitless herds at any cost. In this regard, what account for is the number of their 

animals, not its quality. In effect, the ownership of a large herd of animals means the 

manifestation of social status and a guarantee to economic upper hand among pastorali sts 

(Ezemoah, 1995:4). 

2.8. Challenges to Expand Basic Education in Pastoral Areas 

As the strategy document to promote primary and secondary education in pastoralist areas points 

out, the salient educational problems pastoralists facing are close ly related to the socia-cultural , 

soc ia-economic, institutional and natural environments they li ve in. (MOE, 2008: I). 

2.8.1. Socio-Cultural Problems 

Pastoralists are more of indigenous people. They have their own culture and customs that have 

significant impact an education. As a result they resist modern schooling in the fear of cultura l 

alimentation and distortion of their traditional val ues (UN ESCO, 1985: 169) for reasons that 

parents' own illiteracy and the feeling that the irrelevance of schooling to improve pastoral way 

of li ving (Swift, et.a!., 1993:35). The life style, mobility and sparse population are also problems 

for expanding basic education in pastoral areas. This is found obviously technical obstacle to the 

provision formal basic education expansion into the remote areas of nomads who are space, have 

no permanent settlement and no boundaries for movement (Swift, et.a!. , 1990:87). Low 

population density often implies high unit cost in education, especiall y in rural and remote areas 

(World Bank, 1988 :20). 
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Early marriage is also a socio-cu ltural problem that inhibi ts particularly the participation of girl s 

in education. Early marriage of girl s is considered socially important in trad itional societ ies 

(UNESCO: 1995:1). As a result, it has become to be one of the main reasons for lower 

participation of girls in education and for their higher drop-out rate from schooling (Rose, 

1998:45). Several studies also suggest that traditional society's preference for boy's education 

restricts girls' abi li ty to access formal education systems (Kingdom, 1997), and hence a hurdle for 

education of girls in such societies. 

2.8.2 Socio-Economic Problems 

In Ethiopian, pastoralist areas have suffered a long period of neglect and marriginalization. 

Consequently, basic development structures and social services in these areas are very meager 

(MOE, 2008: 1). This has led educational participation lower in the areas. Particularly, poverty 

continues to be one of major constraints to school ing in pastoral nomads. Indeed, it is mainly 

children of the poorest family in rural areas and urban slums who account for a high figure of 

out-of-school and dropouts (Coombs, 1985:221). In similar words, Aggarwal reveal s that being 

from poorer family and weaker section of community is the major cause of low enrollment in 

primary schools (Aggarwal, 1982:52). 

Another socio-economic factor that contributes factor for the low level of basic education 

participation in nomadic areas is need of ch ildren to the household income. Nomadic children 

engage in labor activities like herding, doing house chore and caring for younger siblings since 

their early age (Aggarwal, 1982:56). Hence, parents fear that children wi ll be less competent as 

herdsmen and good wives. In other words the awareness on the importance of modern education 

for the improvement of production is not yet developed in such societies. 

2.8.3. Institutional Problems 

Many education systems of such countries fai I to respond to constant seasonal migration of 

nomads. In other words, Nomadic life could not eas il y allow pastorali sts to send children to 

formal schools due to their seasonal movements. Even when there is determination on the part of 

pastoral fami lies to send them to formal schools, children should travel long distance a day for 

their school ing (Si leshi and Kidane, 1995:36).Above all, those fewer chances are unable to 

differently see pastoralists in terms of relevance of the curriculum. In other words, nomadic 
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education is kept to follow the conventional curriculum. In Afar, for instance, the medium of 

instruction in ABE centers (Afarigna) is different from that of formal primary schools (Amharic) 

which would affect the performance of students as they reach to the second cycle of the level 

(Befekadu , 2006 :24. Lack of curriculum differentiation , thus, is one of the challenges to the 

expansion and quality of basic education in pastoral nomads. 

Even where schools exist, school calendar and schooling hours may also incompatible with 

economic realities of pastoral areas. Often the official school calendar conflicts with economic 

activities. In the mornings when rural fami lies need their ch ildren to assist them at home and in 

catt le keeping, formal schools are in session (Tafesse in Ziyn, 2004:49). Buildings are also in 

poor conditions, equipped with inadequate learning materials and with teachers who are ill­

trained , underpaid , and lack motivation (CARE International, 2003). In shor1, schooling in 

pastoral nomads has been problems of relevance, program schedu le and poor physical and human 

capacities, and education systems are reluctant to timely respond to the problems. 

Policy constraint is also another problem of expanding basic education in pastorali st areas in 

Africa . Lack of commitment to allocate enough budgets to the sector on the par1 of government 

officials is al so a problem in the case (WCEFA, 1990:55). This had led the poorest regions often 

to receive the lowest subsidy per school age ch ildren. Shol1age of budget subsequently results in 

lack of enough schools, shortage of teachers, and inaccess ibility of educat ional materials and 

poor management of the system. In our case, lack of commitment to allocate proportional budget 

to the sector of education in pasto ral regions, zones and woredas are problems on the part of 

government offi cials that contributed not to use more alternati ve ways of delivering basic 

education to pastora l chi ldren (Habtamu, 2002:47). 

2.8.4. Natlll'al and Man-made Problems 

Natural and man-made problems also found obstacles for the expans ion of basic education III 

pastoral regions. In Eth iopia, for instance, repeated dro ught and occas ional conflicts among 

neighboring clans on grazing and farming land and water are chronic problems of basic education 

in pastoral areas. They have reduced the ability of pastoral communities to send their children to 

schools, and led subsequent displacement of families which was fo llowed by a huge dropping of 

children out of schools (MOE, 2008:8). 
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2.9. Successful Alternative Basic Education: Experiences of Developing Countries 

Experiences have witnessed that there are a number of ABE programs successfully implemented 

world wide. The SFL and The Community School Project in Egypt are those implemented in 

pastoral areas of Ghana and Egypt. The BRAC Schools in Bangladesh in Bangladesh is also 

exemplary in providing NFPE for too many rural children who never attend or dropped-out of the 

formal school system. 

2.9.1. The School for Life (SFL) in Northern Ghana 

The upper west region in Northern Ghana is with harsh climate, poor vegetation, nomadic and the 

people are dispersed. The population density per square kilometer is 31 persons as compared to 

the national figure which is 79. Poverty is also endemic in the area,. People are facing formidable 

challenges with regards to water, food and employment. Children in Northern Gland tend to 

engage in economic activities to support their basic food requirements and supplement their 

family's income. The nature of settlements and distance from school together with costs and child 

labor are the major reasons for many children not attending schools in Northern Ghana. This was 

resulted to more than 95 percent adult literacy and 60 percent children out of school , most of 

whom are gi rl s in the area (Akyeampong, 2004: 43-44). 

The conditions made the Ghanaian authorities to realize the difficulty to del iver basic education 

for al l through a one-way approach. As a result they introduced the school for life (SFL) program 

as alternative means of basic education provision in Northern Ghana. The program was sta rted as 

a joint cooperation between the community-base organizations and Ghanaian and Danish 

development activi ti es. The targets of the program are children between the age of 8 to 14 of 

which half of them expected to be females (Akyeampong, 2004:45). 

SFL has the vi sion of helping the formal educational system to achieve and sustain increases in 

fu nctional literacy and ensure equitable access to relevant and quality basic education. The SFL 

program aims to improve the functional literacy and numeric skill s of young children and 

mainstream them into the formal school system. Adopting a skill based curriculum using the 

mother-tongue and employing tex tbooks that are highly contextualized are the major strategies of 

the organization. Their contents are made to retlectlocal realities. Economic activities and issues 

that children ocean eas ily identify with, such as farming, oxygen and loca l environmental issues 

are some in thi s regard (Akyeampong, 2004:45) . 
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Program design, material development and classroom teaching are so lely made the responsibility 

of indigenous staff. Child labor is recognized as a social and economic necessity and not despised 

as an obstacle to educat ion in the context. A timetable for school attendance suitable for the 

community is negotiated. This made to provide their labor at fields and in household business. 

Schooling hours are brought in the afternoons, for 3 hours a day for five days in a week. There 

can be a maximum of tlu'ee classes . The program runs on a 9-mounth cycle October to June 

(Akyeampong, 2004 :4 7). 

The communities made to have three main responsibilities: nominate a volunteer facilitator who 

is literate in the language of the area; compensate hislher service in the form of cash, food staff or 

labor; and set up a 5-member Center Management Committee which is responsible for ensuring 

the sufficient suppOli to be given to facilitator and maintain buildings as necessary. More over, 

community participation higher in SFL program in the areas land provision and site selection, 

teachers' selection and fir ing, and scheduling of time-table (Akyeampong, 2004:47). 

In effect, SFL program has made a significant impact in the education of Northern Ghana in the 

areas of coverage, internal efficiency, expansion of formal primary schools and community 

participation according to SFL's evaluation report (Akyeampong, 2004:47-49), the program has 

covered 25 percent of the community in the districts it has worked in 7 years period. SFL 

enrolled about 36,044 pupils and mainstreamed 22.090 (41% girls and 59%) boys into the formal 

school system within the given time. However, 3105 students had dropped out. Above all about 

I 1,000 SFL graduates have not been able to access the formal school system mainly because of 

the absence of next level formal schools in the area. 

In order to tackle this problem SFL has also assisted over 90 communities to construct their own 

formal schools afier the program had completed its cycle in the locality. SFL has also introduced 

the community graduation ceremonies in the program. The ceremony is organized to show 

chi ldren 's ab ility to read , write and so lve problems to the community. It is hence recognized as a 

quality assurance event appears to be intended to motivate community pariicipation towards the 

SFL program (Akyeampong, 2004:48). 

2.9.2. The C ommunity School Project in Egypt 

Before the stmi of this project (Wanna, 1999: 73-76) the formal school system of Egypt was 

characterized by low participation and high drop-out rates. Female invo lvement in education was 
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also lower in the country. Longer distance to school , backward traditional out looks toward girls' 

education and school fees were major factors contributed to the problems. The problems had 

made the Egypt government to make an extra effort to make basic education available to school­

age children in the country . As result, Egypt had introduced non-formal basic education program 

known as Community School Project in 1992 in cooperation with UNICEF. 

The main objective of The Community School Project of Egypt was to increase enro llment in 

hard-to-reach areas and educationally disadvantaged segment of the popUlation mainly gi rl s. 

Classes were flexible in the program. This has made pupils easily involve in economic activities 

of their respective communities. Accord ing to the project, paying facilitators' salary, provision of 

instructional materials and guidance on curriculum matters were the responsibilities of the 

government. The community, on the other hand, was involved in managing the schools through 

its representatives in community school committees. The Community School Project of Egypt 

had provided school ing equivalent to primary education (Wanna, 1999:74). 

The program has made Egypt to increase the participation rate of rural children and reduce 

dropout in the area. Absenteeism and late coming also decrease. Gi rl s also found more 

beneficiary of the program. Clearly stated objectives and targets, local and international support, 

relevance of the curriculum, flex ibility of classes and proximity of community schools to 

beneficiaries together with periodic monitoring and evaluation of the program fo llowed by the 

necessary adjustment are the major factors that contributed to the success of the community 

school project in Egypt (Wanna, 1999:74). 

2.9.3 The BRAe Schools in Bangladesh 

The BRAC (Bangladesh Rural Advancement Committee) program began with 22 experimental 

schools in 1985. The purpose of the program was to provide NFPE to rural children who never 

attend or dropped-out of the formal system. The major components by which BRAC could be 

explained are (Ahmed et.a!. , 1993 and BRAC, 1997 in Ayalew, 2002; 16- 18) are the schools, the 

students, the teachers and parents. The same source briefly discusses the components as follows. 

Schools: BRAC schools are one-room schools. They are made of bamboo and mud was and tin 

roofs. The schools are not necessaril y the properties of the program. In some cases they bui lt on 

the land of volunteers . In others they are rented with small amount of money from the vil lagers. 
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BRAC classroms are equipped wi th mats for students and a stool for a teacher. BRAC utili zes, 

less quality low cost and locally produced materials and equipments, hence it is cost effective. 

Students: In BRAC schools, students are from poor fam ilies who denied of access to basic 

education or dropped out of the formal system due to poverty. It is required from each student to 

fulfill the following requirements to be evolved in BRAC' s NFPE program: (i) At least 8 years of 

age, (ii) A family with two hectares of land and (iii) One who never attend primary schooling or 

dropped out of it. In the BRAC's basic education program 70 percent of the attendance is eligible 

for girls. Registration is free in the schools. Hence parents do not pay any direct fi nancial cost for 

the education of their chi ldren. 

Program: The BRAC's NFPE program has three years of instructional cycle, not operating on 

permanent basic. It ceases to exist once the three-year cycle is completed. The program is one­

room-one-teacher with usually 30 pupils in a classroom. The BRAC's NFPE program has the 

types of schooling. One is for chi ldren aged 8-10 and the other is for those between II and 16. 

The latter type is only for those girls who need to serve in health areas in their community. 

Community: The community that surrounds the BRAC schools is involved in the 

implementation of the program. Parents, in particular, participate in selecting teachers; setting the 

school schedule; and discuss thei r children progress, attendance, clearness and hygiene. Meetings 

are the use ways by which schoo l improvement issues are to be settl ed. 

As it is cost-effecti ve, the BRAC program was expanded rapidly through Bangladesh. There were 

about 34,334 BRAC school in the country by the end of 1997. And more than a million chi ldren 

were provided basic education opportunit ies in these schools. BRAC schools are located within 

villages which makes parents to keep an eye on their children. Especially they do not worry that 

girls will be teased by opposite sex. Females are highly favored in opposite sex. Females are 

highly favored in BRAC's NFPE program. At least 70 percent of children attending in BRAC 

schools are girls. Curriculum is also designed for gi rls in the second type of schooling in response 

to the need to health education. 

These days, the BRAC's NFPE program has seen as successful experience in the field world 

wide for its effi ciency in accessing bas ic education to the poorest and the disadvantaged without 

affecting quality, lowering drop-out and reputation rates and for good performance of students. 
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2.10. Alternative Basic Education in Ethiopia: History and Contribution 

Action Aid Ethiopia which is the non-governmental organization is the first to introduce ABE 

program in the country in 199 1. The organization initiall y started implementing the form of 

NFPE focusing on chi ldren who lack access to basic education in Aloha Kebele, the current Silti 

zone in SENNP Region. A year latter, the organization had initiated a new basic education 

provision called ACCESS (Appropriate Cost-effective Center for Education within School 

System) based on experiences gained from the former NFPE program and making the necessary 

adjustments on. Then the organization has extended its educational program and started 

implementing ACCESS in Koysha Woreda, Wolayita Zone in 1997. NFPE of Action Aid was 

implemented between 1991 and 1996 (AAE, 2003: 1). 

The purpose of ACCESS program was to provide basic education equivalent to first cycle (1-4) 

for ch ildren who are out-of-school and from minority groups most of them were girls. The 

program employed alternative mode of delivery and community based education centers that are 

cost-effective, flexible and closely linked with formal primary schools (AAE, 2003: 1-2). The idea 

of expanding basic education towards poor and marginali zed on the basis of local resources, 

capacity and real ity, therefore, was first introduced in Ethiopia through ACCESS programs. 

ACCESS is recognized by the government more for its innovativeness, cost-effectiveness, 

adaptability and for being local resources and capacity based rather than numbers it has 

contributed to the enrollment of primary education (AAE, 2003:25). As a result, different regions 

had adapted the ACCESS program in the form of ABE in their respective regions with the 

intention of reaching UPE target at 2015. 

Step by step, the contribution of ABE programs gained increased acceptance by the government 

and other development actors for targeting chi ldren in the age group of 7-1 4 who are living in 

the areas of formal schools were non-existent or not suffic ient and for offering curriculum 

comparable to the first cycle of primary education. In Amhara region, for instance, GER for 

primary (1-8) was reached 99.5 % of which 8.07% was the contribution of the ABE program 

(Amhara region Education Bureau as cited in Alemayehu, 2008:30). 

At the national level ABE enrollments have been included in reporting of regular education since 

1996 E.C. accordingly, 390,435 children were enrolled at the given year. This has contributed 5.6 
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% to GER of primary education in the same year. In the year to fo llow the figure was almost 

doubled and the total of 74 1,758 out-of school children was emolled in the program. The 

enrolment again showed progress and became 8 I 7,332 in 1998 E.C. as a result the program 

contributed 10 % (9.7 % for females and 10.3% for males) for first cycle primary education 

participation at the national level. However sharp decrease was observed in 1999(2006/2007) 

school year and the enrollment fa llen to 582, 766. Pastoral-nomadic regions like Afar and Somali 

are the less privileged from the ongoing ABE program in the country (OEB, 2009:37-38). 

2.10.1. Pastoralist Background of O.-omia Region 

Oromia is the largest regional state in Ethiopia. It covers 363, 082 km2 (OARDB, 2008:4). 

Accord ing to the initial report of the 1999 (2007) census, the population of the region is 

27,158,471. This makes the Oromia the highest in its population followed by the Amhara and 

Soutern regions in the country (Addis Zemen, HEDAR 26, 200 1 pp5). The majori ty (87%) of the 

population live in rural areas whi le only 13% live in towns (OER, 2008:32)0 Pastorali st or semi­

pastorali st population of Oromia li ve in 6 zones (Bale, BOIoana, Gujji, East and west Hararge and 

East Shewa) or 33 wordedas of the region. These cover 152, 170 km2 (43%) land of the region. 

The number of pastoralist population is Oromia is about 4.3 million or 16% the total population 

of the region (OPDC, 200 1: 9- 10). 

The pastoral lands of Oromia is laid down in the altitude of 400meter 1600meter above the see 

level hav ing 25°C to 35°C da ily temperature and 400mm-700mm annual rai nfa ll in average. 

Live-sta lk production is the major economic activity in the areas hav ing 30% share of the 

resource in Oromia (OPDC, 200 I : 10).As of any other pastoral areas of the country pastoralist in 

Oromia are characterized by poor socio-economic structures. To change these si tuations some 

policy measures are undertaken in recent years. as one of such measures , the regional 

government has establi shed Oromia Pastoralist Development Commission (OPDEC) under the 

proclamation No. 62/2002 in 2002 G.C. It is expected from the commission to carry out 

development programs in harmony with the interest and traditional values of the pastorali st 

population of the region (Megeleta Orom ia, 2002 1-2). These days Pastoral Community 

Development and Food Security Program are the two pillars of the commiss ion in pastoral 

woredas of the region (OPDC, 200 1: I 0). 
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In terms of education, pastoralists are of the least benefited population in the region. Borana, the 

subject of this study and which involves 10(30.3%) of the total pastoral woredas of the region, for 

instance, is the least advantageous among from 26 zones in primary school coverage for the last 

many years (OEB, 2007;2008; 2009: 18). As ABE is believed to be changing th is situation in 

pastoral ists, it is given do attention in ESDP-Il! the region's education bureau aiming toward the 

attainment ofUPE in the region (OEB, 2005: 13- 14) . 

2.10.2. The Current Status of ABE in Oromia 

Non-formal basic education program is started in Oromia in 1992 E.C. About 190,000 children 

were enrolled in the program which was contributed around 3.5% to GER of primary 

participation in 200112002 school year in the region (OEB, 2009 : 160). Since then the program 

has been serving the educationally underserved areas and segments of the region trough 

collaborative effort of the government, NGOs and the community (OEB, 2005:13). The table 

summarizes 5 years contribution ABE program to primary education participation in region. 

Table 1: Contribution of ABE in to GER (1 -8) Oromia (2003/2004·2007/2008) 

Enrollment Annual contribution ('!o ) 
School Year 

Boys Girls Total Boys 

1996(2003/2004 ) 233769 182780 416549 9% 

1997 (2004/2005) 177796 184119 361915 6.7% 

1998(2005/2006) 207993 189052 397045 7.5% 

1999(2006/2007) 955663 77441 173004 7% 

2000(2007/2008) 88 11 3 65185 153298 3% 

Source: OEB (200826).Educatlon Statistics Annual Abstract 1998(2005/2006) 

OEB (2009.59).Education Statistics Annual Abstract 2000(2007/2008) 

Girls Total 

7.1% 8.1% 

7% 6.8% 

7% 7.3% 

6% 6% 

2.2% 2.6% 

As figures fro m the table points, the totals of 416549 pupi ls were enrolled in the ABE program in 

1996 (2003/2004) school year in Oromia region. This has contributed 8.1 % to GER of primary 

(1-8) education participation at the regional level. The enro llment was declined in the level. The 

enrollment was declined in the year to fo llow. As a result the share of the program to GER of 

primary education falls to 6.8 percent in 1997. Compared with the previous year slite positive 

difference was observed in 1998. GER was increased from 6.8% to 7.3% in the given year. Since 

then contribution of the program at the regional level was decaling. In 2000 school year in 
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pm1icular sharp fa ll was observed both in the enrollment and the annual share of the program. It 

was only 158, 298 pupils were enrolled in the ABE program which contributed 2.6% to the GER 

of primary education in the region at the given year. The fi gures, hence, will be much bigger than 

that if only a little effo11 would have been exerted to expand ABE program would have gen iall y 

employed even in Borana zone alone. 

2.10.3. Contextual Overview ofBorana Zone 

Borana is one of the six Oromia zones which pastoralists are living in. There are 13 rural woredas 

in the zone among which 10 of them are pastoralist. This covers 30.3% of the total (33) pastoral 

word as found in Oromia. The total land coverage of Borana is 48,426.6 Km2 of which 73% is 

lowland whose inhabitants are pastoral nomads. The rest 24.3 % is with moderate temperature 

and 3.7% is in the higher altitude (OPDC, 200 1; BlAO, 200 1:1 ). The population of the zone is 

estimated to be 1.2 million. Bonana, Gujj i and Gabara Oromo are the endogenous communities 

living in the zone. The "Gada" system of cultural administration and "Waqeffanna" (a belief in 

One God) are the respected heritages of these communities in Borana (BlAO, 200 1 :2). There are 

199 rural kebeles in Borana with 14.5 % the coverage of Oromia land (BlEO, 1998). 

In terms of education, there are 10 kindergartens, 266 formal primary schools, 165 ABE centers 

96 satellite (feeder schools), 13 fi rst cycle (9-1 0) secondary schools, 4 preparatory (11 -1 2) 

schools, 4 community skill training centers and 4 technical and vocational schools in the zone at 

the beginning 200 1 E.e. school yea r (BlAO 2001:7). According to the 2000 annual educational 

statistics of OEB, the total enrollmen t rate to primary is 71 percent in the zone where 83% goes 

to boys and 59% to females (OEB, 2009 :6 I). As initial reports of the current academic year 

suggests the figure dropped by a 3% and remained around 68 .3% to the level (BlEO, 200 1 :). 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1. Research Methodology 

As mentioned earlier, the major a1ln of this research is to assess how beneficiaries and 

practitioners perceive ABE in pastoral nomad woredas of Borana zone. The study tried to seek 

answer fo r the questions weather the ABE is perceived in its very nature and practiced in 

accordance with its basic principles. In addition to these, it tried to show those problems that 

impede in putting the provision into effect in the study area. In order to secure dependable data 

on the study, therefore, both quantitative and qualitative research methods were employed 

through the application of descriptive survey. As Best and Kalm ( 1999) write, thi s research 

methodology is bel ieved to be effective in providing more chance to gather adeq uate data on the 

study for it can dig out real fee ling and attitude of cli ents towards ABE provision and to 

di sclose the existing practice of the program in pastoral woredas of BOI'ana zone. 

3.2 Sources of Data 

Beneficiary ABE pupils and CMC members, fac il itators, woreda and zonal education experts 

and focal persons from NGOs working on ABE in the area served as a primary sources of data 

for this research. Documents mai nly from MOE, OEB, Zonal Education Office and Oromia 

Pastoral Commission also referred as secondary data sources in the study. 

3.3 Sample Population, Sample Size and Sampling Techniques 

3.3.1 Sample Population and Sample Size 

Currently, there are 14 woredas in Borana zone. Among these 10 are pastorals and subjects of 

this study. The sample population, however, covers only 4 of them namely Arero, Moyale , 

Taltelle and Yabe llo. They are chosen as sample woredas for they are the first 4 woredas in 

having the largest number of ABE centers in 200 I Ethiopian school yea r, most of them are 

remote who can represent the pastoral real ities and they are woredas in which government and 

NGO sponsored ABE centers are found in. The fo llowing table presents the sample size of 

faci li tators, education experts and NGO focal persons from each of these sample woredas. 
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These woredas are chosen as sample for they are the first 4 woredas in having the largest 

number of ABE centers in 2001 Ethiopian school year; for they covered 71(78%) of the total 

ABE centers found in the zone in the same year; and for they represent 40% of the total rural 

pastoral woredas found in Borana Zone. 

Table 2: Sample Woredas, Sample ABE Centers and Sample Respondents 

Number of ABE Centers in 
Number of Questionnaires 

Sample woredas 

Experts NGO focal Facilitators Total 

Sample 
.i':' "C "C "C "C 

Woreda 'c .!!! "C '" "C '" "C '" '0 

" " '" '5 '" '5 '" '5 '" E .0 <= .0 E .0 E .0 E 
E 0 rn :s .3 :s .a :s " :s " 0 0 CJ '0 '" '" '" '" '" Q; '" Q; 

CJ '-' z >- is '" is '" is '" is '" 
Arero 30 - 7 37 8 8 1 1 40 25 49 34 

Moyale 6 - 2 8 8 4 - - 6 4 14 8 

Taltalle - - 11 11 8 6 1 1 34 29 43 36 

Yabello - - 15 15 8 8 1 1 27 26 36 35 

Zone 7 7 2 1 - - 9 9 

Total 36 - 35 71 39 33 5 4 107 84 151 122 

Source: Borana Zone Education office 2001 E.G. first quarter report (BZEO, 200 I : 13). 

As it is shown in table 2, there were the total of 71 ABE centers in the sample woreds and all of 

them were included in the study. Among these, 36 were government sponsored and the rest 35 

were NGO sponsored ones. With regard to NGO sponsored ABE centers, the same source 

indicates that all the centers found in Taltell e and Yabello belong to GOAL Ethiopia whi le those 

found in Arero and Moyale were sponsored by AFD (Action for Development) and Gayo 

Pastoralist respectively. According to the same report there are 91 ABE centers under Borana 

Zone Education Office of which none is community sponsored one. And there are no government 

sponsored ABE centers in Taltale and Yabelo woredas . Thus, the sample population represented 

40 % of the total rural pastoral woredas, 50.7% of goverrunent sponsored and 49.3% of NGO 

sponsored ABE centers from sample woredas and 78 % of the total ABE centers function ing in 

the zone in 200 I (2008/2009) school year. 

With regard to the population of respondents, 15 1 questionnaires were distributed to 107 

facilitators, 39 education experts working at woreda and zonal level and 5 NGO foca l persons. 
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However, only 122 of them were filled in and returned. This represents 80.8% of respondents. 

Still 6 questionnaires were discarded for they were care lessly reacted. Thus the response gained 

from the remaining I 14 (75. I %) respondents were processed using SPSS and then analyzed. In 

terms of beneficiary , 24 ABE pupils and 17 CMC members were included in the study through 

focus group discussions. In short, the total of 155 individuals directly provided the required 

information to the research. 

3.3.2 Sampling Techniques 

Purposive sampling was employed to choose the four sample woredas. They are deliberately 

chosen by the researcher for they are the first 4 woredas having the largest number of ABE 

centers and for which the major sponsors, the government and NGOs directly involved m 

implementing the ABE provision in 200 I (2008/ 2009) school year. In line with this, Kumar 

(1999: 162) states that the researcher can select the sample that can provide the best information 

to achieve the objectives of his/her study. 

Stratified random sampling technique was employed in sampling ABE centers for focus group 

discussion and observation-two from government and the other two from NGO sponsored ABE 

centers. Then applying simple random sampling, one ABE center from each sample woredas was 

chosen for the purpose assuming that they represent the rest all ABE centers for they have the 

same objective of providing basic education through the provision. In applying the teclmique, 

better experience in delivering the program served as the main criteria to select the centers expect 

Dugda-dhera in Moyale which is a newly established ABE center and 38k111 away from the 

woreda town. Even though four ABE centers were chosen for focus-group discussion and 

observation in practice, the researcher was successful in visiting only three ofthem-Dugda-Dhera 

in Moyale, Darra in Taltalle and Difi in Yabello. The first was government sponsored ABE 

centers while the rest are helped by GOAL Ethiopia, an NGO working on basic education, 

li velihood provisions, family health, and savings and avo iding backward cultural practice in 

selected pastoral woredas of Borana zone. 

Availability sampling was applied in order to make faci litators, woreda and zonal education 

experts and NGO focal persons informants of the study. Accordingly, all these study groups gave 

their responses through questionnaires. Applying the same sampling technique, 15 CMC members 

and 2 older individuals provided chance to speak on how they understood ABE and the way the 
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provision being implemented in their surrounding. On the basis of their ability to express their 

ideas, as witnessed by their facilitators, 24 benefi ciary students were selected using simple random 

sampling and made involved in focus group discussions in two ABE centers: Darra and Dofi. 

3.4. Data Gathering Inst.-uments and Procedures 

It is believed that employing multiple instruments in co llecting information for a research 

increases the credibil ity of the finding and minimizes the ri sk of drawing erroneous conclusions. 

Accordingly, questionnaire, focus- group discussion and observation check li sts were used in data 

gathering data for thi s research. 

Questionnaires with open and closed-ended items are designed and administered to sample 

facilitators, woreda and zonal education experts and foca l persons. The closed-ended 

questionnaires are made to represent the Likert scale questions havening 5 options in each item. 

As open-ended questions provide enough freedom to informants it was administered to the above 

respondents in view of coming with innovative ideas that have a great impo11ance for the 

research. Structured questions were employed in observation and open ended questions were used 

for focus group discussions. All the questionnaires are translated into' Afan Oromo ' to make the 

data gathering procedure convenient to the study. 

Official contacts were made in advance with all the organizations 111 order to make clear the 

objective of the research, seek the necessary data and cooperat ion from the respective informants 

and institutions. The distribution and collection of questionnaires are undertaken with the help of 

contact persons selected for thi s pUlllose. Focus group di scuss ions and observations, however, 

were conducted using field assistances at the presence of the researcher himself. 

3.5 Pilot Study 

In order to check the appropriateness of the instruments the questionnai res were tested in advance 

on voluntary 5 education experts and II fac ilitators from Dugda-Dawwa Woreda which is one of 

the rural pastoral woredas in Borana Zone. And then the necessary correct ions and amendments 

were made on in the content and the language of the questionnaire. Accordingly, two items were 

deleted; other three merged into one and another one new item is added to the part of the 

questionnaire that presented to measure the extent of practi cing ABE in the stud y area 
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3.6. Methods of Data Analysis 

The data which was gathered through various tools were coded and tabulated in tables. Related 

issues were brought together and both quantitative and qualitative methods were employed in the 

process of analyzing it. 

3.6.1. Variables Used 

In this study, the level of implementation of ABE is dependent variables while the perception of 

respondents is an independent variable. The better the perception, the more the implementation 

wi ll be. In deed the implementation of the program is also dependent up on facto rs that relate to 

fac ilitators, the pastoral community, the woreda education offices, the leve l of NGO intervention 

and coordination within these patties. 

3.6.2. Data Analys is Techniques 

Percentages, ANOV A, Chi-square, weighted means and rank order were mainly used to analyze 

the data depending up on the number groups involved in the study. Accordingly, percentage was 

employed to explain personal characteri stics of respondents. 

One-way ANOV A was used to determine the significant mean di fferences of facilitators, 

education experts and NGO focal persons on the 20 items used to know their level of the 

perception of ABE on the basis of the 5 Likelt sca les of measurements ranging from strongly 

disagree to strongly agree. Chi-square was employed to rate the 15 items on extent of pract icing 

ABE in the stud y area. This test is used ( Gravetter and Wallnau, 2000:584) to judge the 

proportion of respondents' observation di stribution on the corresponding 3 options of the items 

rati ng from never to always. The existing differences were tested at alpha <0.05 for both cases to 

tolerate errors that come due to chance. 

Grand mean and rank order were used in order to explain and determine the influence of different 

variables in the study. The data from focus group di scuss ion and observati on check li st discussed 

in narrative approach. Information ga ined from different documents a lso exploited in order to 

supplement the data gained through the above instruments. 
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CHAPTER FOUR 

4. Presentation and Analysis of Data 

This chapter deals with the presentation and analys is of data. Data in the study are categorized 

into two main sections. In the first section, characteri stics of respondents is treated while the 

second section deals with the analysis of the data obtained through questionnaire, focus-group 

discussions, observation checklists and secondary data sources. Tables are used in summarizing 

the main data. Then the analysis and discussions of the major results are presented respectively. 

4.1. ABE in Bo.-ana 

ABE was introduced in Borana in 1996 (20 03/2004) academic year as a pilot program before 

officially indorsed in documents like ESDP-IIl. Since then signi ficant number of out-of-school 

children and youth are taking part in the program. The following tab le, fo r instance, summarizes 

the number of par1icipants and the contribution of the program to education of Borana zone in 

four years time between 1996 and 1999 E.e 

Table·3: ABE Contribution Program to Primary Education (1-8) Participation in Borana (2003/2004·2006/2007) 

Enrollment Annual Contribution 
Academic Year 

Boys Girls Tota l To GER To Gender Gap 

1996 (2003/2004) 3789 2354 6143 5.1 0.6 

1997 (2004/2005) 6490 3554 10,044 10 0.5 

1998 (2005/2006) 5780 3489 9269 99 0.6 

1999 (2006/2007) 3756 27 11 6467 79 0.7 

AVERAGE 7980.2 

Source WBGB (1998:3).Three Years (1996-1 998) Zonal NFE report. 

WBGB (2000:8).Three Years (1997-2000) Zonal AE & AB E report. 

As shown in table 8 above ABE is operational in Borana zone since from 2003/2004 academic 

year in support of accessing basic education opportunities in the zone. The ABE program 

provided to 7980 children and youth the opportunity in the given four years in average. In 

2004/2005 school year alone, fo r instance, the program has contri buted around 10% to the total 

GER of pri mary education. In terms of its contribution in narrowing the gender gap, it was 

improved from 0. 5 to 0.7 in 2004/05 and 2006/07 academic year. The involvement of the 

42 



community in supporting the program was also encouraging. According to OEB (2009:63), for 

instance, community contribution in the form of cash, labor and material to the ABE program 

in 2007/2008 school year was estimated birr 118, 286 in the zone. This figure was around Birr 

432,046 in 1998 Ethiopian school year (BZEO, 1998: 6). These promising progresses were not 

last longing. As indicated in the table, the enrollment to the program was seen declining since 

from 2004/2005 to 2006/2007academic year. Following thi s, the annual contribution of the 

program to GER of primary education participation in the zone has also fallen from 10 percent to 

7.9 percent in these academic years and the growth of the primary education participation in the 

zone is sluggish. 

The change in GER so far achieved was only from 61 % in 1997 (2004/2005), to 66% in 

1998(2005/2006) and 68.8%in 1999(200612007) to the level. Even though the number of formal 

primary (1-8) schools were made to rise from 154 in 1997 (2004) to 266 in 200 I (2008), the 

result is not as such promising. As half year reports from zonal education office indicated, GER 

for primary education was only 71% in 200 1(2008/2009) academic year (BZEO, 2001 :5). 

According to the SPM (1999-2003) of Borana zone education office, the figure was expected to 

reach 93 per cent in the year (BZEO, 1998:2) .The following table presents the targets to be 

achieved in each given years universali ze primary education at 20 15. 

Table 4: Forecasted Primary Education Participation in Borana (1999-2003) 

Students to be Enrolled Expected Growth in GER ('!o ) 

Year Male Female Total Male Female Total 

1999 86051 58743 144794 87 62 75 

2000 96780 71980 168760 94 73 84 

2001 108138 86119 194257 101 84 93 

2002 120128 101177 221305 108 95 103 

2003 133909 117136 251045 116 106 11 1 
, 

Source: Five years (1999-2003) Strategic Plan for the Education Sector In Borana. 

As fi gures in tab le 4 indicate, the zone remained far behind from the planned targets in relation to 

the Strategic Plan. It could a lso remain from address ing UPE goal unless trends in the education 

of Borana zone examined in which ABE program is not exceptiona l. Therefore, the extent of 

perceptions so far bui lt on ABE program and the way these perceptions are changed in to practice 

are discussed below to point out the gaps and problems. , 
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4.2. Characteristics of Respondents 

In this section, background characteristics of all study groups that is ABE pupil s, CMC members, 

facilitators, educat ion experts and the NGO foca l persons was analyzed. 

4.2.1 Background of ABE Pupils and CMC Members 

ABE pupil s and CMC members were subj ects of the study as direct beneficiaries of the ongoing 

ABE program in the pastoral woredas of Borana zone. Their sex, age and education compos ition 

looks the fo llowing as stated in table 5 bellow. 

Table 5: Characteristics of Beneficiaries by Sex, Age and Level of Education 

ABE Pupil CMC Members 
Characteris tics f % f % 

Male 14 58.3 14 82.4 
x 

Female 10 41.7 3 17.6 w 
(j) 

Total 24 100 17 100 
7-14 3 12.5 
15-17 10 41.7 

w 18-25 8 33.3 
c:J 

26-35 3 12.5 41.2 « 7 
36 & above 10 58.8 

Total 24 100 17 100 

z Illiterate 7 41.2 
0 1-4 24 100 8 47 ;::: 
« 5-8 2 11.8 u 
=> 9 & above 0 
w 

Total 24 100 17 100 

Table 5 above presents the sex , age and educational background of the sample beneficiaries of 

the ABE pupi ls and CMC members. As shown in the table, a total of 24 ABE pupi ls involved in 

the study of which 58.3% were males and 4 1. 7% were females . With regard to CMC members, 

14(82.4%) were males and 3 (17.6%) were females. In terms of the age of beneficiaries, most of 

the sample ABE pup il s fall under the age range of 15-1 7 and 18-25, 10(41.7%) and 8 (33 .3%) 

respectively. Most (58.8%) of the sample CMC members aged of 36 years and above whi le the 

rest (4 1.2%) of them were found in the range of 26 and 35 years. 

As indicated in the same table, the entire 24 sample pupil s have had education between the three 

levels of the ABE program (See Append ix G). Among the 17 CMC members who included in the 
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study, 7 (4 1.2%) of them were illiterates while 8 (47%) of them had an education of grade I to 4. 

Only 2 (11. 8%) of CMC members were found having education between grades 5 and 8. 

4.2.2. Background of Facilitators, Experts and NGO Focal-Persons 

The following table presents the background of faci litators, education experts and NGO focal 

persons who involved in the study by providing information through questionnaire. 

Table 6: Background Characteristics of Implementers by Sex, Age and Level of Education 

Education NGO Focal 
Facilitators Experts Persons 

Characteristics f % f % f % 
Male 69 90.8 27 81.8 3 60 

Sex Female 7 9.2 6 18.2 2 40 
Total 76 100 33 100 5 100 
18-25 71 93.4 5 15.1 3 60 

Age 
26-35 5 6.6 13 39.4 1 20 

36 & above 15 45.5 1 20 
Total 76 100 33 100 5 100 
5-8 12 15.8 
9-1 0 14 18.4 
11-12 25 32.9 

Education TTl 25 32.9 
Diploma 26 78.8 5 100 
Degree 7 21.2 
Total 76 100 33 100 5 100 
1-2 46 60.6 2 40 

Work 3-5 27 35.5 1 3.1 1 20 
Experience in 6-8 3 3.9 8 24.2 1 20 

Years 9 & above 24 72.7 1 20 
Total 76 100 33 100 5 100 

The above table shows the sex, age, and level of cducation and the work experi ence of 

fac ilitators, education experts and NGO focal persons who have the major responsibil ity of 

executing the ABE program in the study area. With regard to the sex of these study groups, 69 

(90.8%) of facilitators were males while only 7(9.2%) were females. This implies low level of 

girl s' participation in ABE since the in vo lvement of more femal es in the facili tation duty serves 

as a role model in remote pastoral villages of Borana. As to education experts above, 81 .8% were 

males and the rest 18.2 % were femal es. The proportion of females as NGO focal persons was 

better compared to the number of females serving as experts in education offi ces. 
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In terms of age, 71(93.4%) which is quite the largest proportion facilitators fall between the age 

ranges of 18 to 25 . This implies that most members of thi s study group were young. This was 

also true for NGO focal persons. Among the 5 individuals of this study group, 60% of them were 

in the same age with facilitators. In contrast, the largest number of education experts was 36 and 

above years old which were the biggest age category in the table . 

With regard to the level of education, nearly one-third of facilitators were TTl graduates. Among ...... 

76 members of thi s study group, 25 (32.9%) of them were graduates of Teachers Training 

Institutes who are eligible to teach in the first cycle (1-4) of primary schools. This implies that 

these individuals have the right level of education to serve as a facilitator in the ABE program. 

Similar proportion (32.9%) of the above group was also found completers of grade II or 12. 

Only 12 (15.8%) of facilitators were below the first cycle of secondary education. As can be seen 

in the table, generally, the largest portion of facilitators possessed the required level of education. 

The minimum requirement to teach in ABE is grade 8 (MOE, 2002 :6). 

As shown in the same table, the older age category of education expelts was also reflected in 

their work experience. Quite a largest portion (72.7%) of these respondents were with the 

experiences of 9 years and above while the majority (60.6%) of facilitators and 2 (40%) of focal 

persons were found to have I to 2 years of services. 

4.2.3 Facilitators by their Organization 

As pointed earli er the total of 7 1 ABE centers found in sample woredas included in the 

study. Among these 36 of them were government sponsored and 35 of were NGO 

sponsored ABE centers. Accordingly the followin g table specifies the propOiti on of 

facilitators from both organizations as subjects of this study. 

Table 7: Composition of Facilitators by Sponsor Organizations 

ORGANIZATION 
TOTAL 

Male Female f % 
Government 16 1 17 22.4 
NGOs 53 6 59 77.6 

Total 69 7 76 100 
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As shown in the above table, 17 (22.4%) facilitators were from the government sponsored ABE 

centers whi le the rest 59 (77.6%) as well as quite the majority of them were from the NGOs. 

The share was in favor ofNGOs. The difference was because of the difference in the number of 

questionnaires filled in and returned from both sides. In Arero, for instance, 30 questionnaires 

were distributed to faci litators hired by the government, and only II (36.6%) were returned. 

4.3 Analysis of the Main Data 

This part of the analysis tries to address the basic questions of the study by annalysing the data 

obtained from all groups of respondents quantitatively and qualitatively. 

4.3.1. Respondents' Perception on the ABE Objectives 

Clarity on the objectives of ABE program wi ll enable both beneficiaries and implementers to 

work together and exert all efforts toward the access of the program. With this regard, all the 

ABE pupils and CMC members pattially responded as the program is important for their 

community. The responses from faci litators, educat ion experts and NGO focal persons on the 

objectives of the ABE program is summarized and analyzed here under. 
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Table 8: Facilitators , Experts and NGO Focal-Persons Perception on the Objectives of the ABE. 

Facilitators Education Experts NGO Focal-persons 
No. Item 

Mean SO Mean SO Mean SO F-Ratio 

1 I believe that ABE provision can provide more basic education 

opportunity to out of school children in pastoral community. 4.64 0.778 4.91 0.292 440 0.894 2.284 

2 In my understanding ABE should focus on school-age children 

whose labor is needed for service by pastoral parents. 4.21 1099 445 0.794 3.80 1.643 1137 
I 

3 As to me the ABE can provide better chance to education of girls in 

pastoral community. 4.53 0.791 4.64 0.783 4.60 0.548 0.235 

4 I believe that ABE can help improve quality of basic education. 3.28 1410 3.06 1435 3.80 1.435 0.695 

5 I believe that ABE can help reduce pupils' drop-out from their 

schooling. 3.99 1.000 4.30 on 4.80 0447 2.789 

*alpha=<0.05 df= 2 between groups & 111 within groups x Critical = 3.09 
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Table 8 above summarizes the computed ANOVA value of the data as responded by the three 

study groups: fac ilitators, education experts and NGO foca l persons toward the obj ecti ves of the 

ABE program. The one-way ANOV A results pointed out that the overall differences among the 

mean scores of the three stud y groups shown no stati stically significant difference on all of the 

fi ve items. 

Accordingly, respondents rated their view toward one of the objectives of the ABE program in 

providing more basic education opportunity to pastoral children in item number 1. The one-way 

ANOV A resu lt pointed out that the over all di fferences among the means scores of the study 

groups had no statistically significant difference at alpha level less than 0.05. This implies that all 

the three groups believe that ABE can help in expanding access to basic education in the area. 

The comparison of the mean values of each group reveals that education experts showed more 

confidence (mean=4.9 1) on the program than fac ilitators (mean= 4.64), and NGO foca l 

individuals (4.40). This may resulted from longer years experience and training exposures the 

expelis have on the ABE program. 

All the three groups also rated item 2 in the same way. The obtained mean values to fac il itators, 

education experts and NGO focal persons were 4.21, 4.45 and 3.80 respectively which are high 

above average and showed no stat istically significant differences to the item at alpha level below 

0.05 . This indicates that facilitators, education experts and NGO focal persons perceive ABE as 

an instrument of reaching basic education to pastoralist children whose labor is needed by 

parents. All types of respondents al so rated item 3 with very high mean scores with 4.53 to 

fac il itators, 4.64 for education experts and 4.60 to NGO focal persons which implies the 

program to be viewed as a means of attracting more girls to basic education which would 

enabled to narrow the existing gender gap in the stud y area. As descri bed by the ABE pupils at 

focus group discussion, the program is thro ugh which one can writes hi s/her name, wo rds and 

sh0l1er sentences and compute minor mathemati cs. And the ABE centers are places that create an 

opportunity to play with many more boys and girl s from villages arou nd. Thus, ABE as a non­

fOlm al education provision is capable of responding to the basic education demands of women 

and di sadvantaged social group li ke pastorali sts (Wanna, 1999 :62). 
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Item number 4 was about whether ABE provIsion helps in improving the quality of basic 

education of its level. It was seen in the same table that there was no statistically significant mean 

difference within the groups at alpha < 0.05. The observed mean scores to the three study groups 

were 3.28 to fac ilitators, 3.06 to the experts and 3.80 to the foca l persons. This suggests that ABE 

is believed to contribute for the quality of basic education in the area. However, NGO focal­

persons rated the item highest when the obtained mean score of this study group is compared 

with the other two. This may be because of NGO sponsored ABE centers are better equipped 

with schooling faciliti es as witnessed by observation. Pupil-classroom and pupil -teacher ratio is 

lower in the ABE centers of pastoral communities which resulted from sparse nature of 

population in the area. As data gained from observation check lists revels, for instance, the 

number of pupils in level 3 was 35 at Darra ABE center in Taltalle woreda which was highest 

among the three ABE centers visited in the study. 

In deed, ABE program has been providing more access to basic educat ion using less quality 

resources. With this regard, it seems that education experts have taken thei r exact posi tion when 

their mean va lue (3.06) is compared to the mean values of the other two groups (mean=3.28 to 

facilitators; mean=3 .80 to NGO focal persons). It is smallest and nearest to the average 2.5. This 

could be fro m their level of education, work experience and thei r observation in the 

implementation of the program in particular. Education experts are less likely to believe that ABE 

could bring about qua lity basic education of its level even though there was no sign ificant mean 

difference within the overall results on the item. 

The data still have no significant difference for the overall mean value of the mean scores of the 

study groups for item number 5 at al pha 0.05 . This suggests that ABE provision can help in 

reducing pupils' drop- out in pastoralist woredas of Borana. However, comparisons between the 

mean differences of facilitators (mean=3.99), education experts (mean=4.30) and NGO focal 

persons (4.80) indicate that fac ilitators were least likely to believe the contribution of ABE to the 

reduction of drop-out in the study area. This is may be because fac ilitators experi ence pupils' 

drop-out from the ABE centers as they are the nearest to sense the problem at the grassroots. 

The perception of pastoral community on the ABE was evaluated in the way how far these 

objects were met in the ABE pupils and they see changes so far observed in the pupil. 

Accordingly, CMC members who participated in the focus-group di scussions witnessed that 
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out-of-school chi ldren think only about cattle; where and when to provide them grass and water 

while ABE pupils were heard talking about life, health and sports affaires in add ition to thei r 

dai ly household obligations. In relation to thi s one par1icipant (BG), who is 62, illiterate and 

older individual near by Dugda-Dhera ABE center, sa id that" a new thing is added to our night 

gatherings. Usually we older are the major participants in conversations wi th chi ldren. We are 

now left kin observant rounding the fire whi le our children are debating on their day-time 

lessons." As perceived by those over aged pupils at Darra and Doffi ABE center, the program is 

the way to have better social status in their community and their country . 

4.3.2. Respondents' Perception on who should initiate the ABE Program 

ABE program could be started at any ind ividual village by the government, NGOs and the 

surround community separately or the joint effol1 of the three. In relation to this, fac ili tators, 

education expel1s and NGO foca l persons view is presented in table number 9 bellow. 

Tab le 9: Faci litators, Experts and NGO Foca l-Per'sons Perception on the Promoter of the ABE. 

Facilitators Experts Focal 
ci Item 
z Mean SO Mean SO Mean SO F·Ratio 

As to me it is only the 

6 government who should initiate 2.36 1.186 1.58 0.867 2.00 1.225 4.890' 

ABE program in pastoral villages. 

7 
In my understanding NGOs can 

4.63 0.830 4.55 1003 4.20 1.304 0.586 
help in expanding ABE provision. 

*alpha=<0,05 df= 2 between groups & III wlthtn groups 
. . 

x cntlca l = 3.09 

Item number 6 is one of the items where stati stically sign ificant difference was observed within 

the t1u'ee respondent groups at a lpha < 0.05 . It was about considering government to be the only 

initiator of the ABE program. As mean va lues (mean=2.36) of fac ilitators pointed in table above, 

thi s study group tend to perceive government has to be the onl y promoter of ABE in the study 

area. The other two groups, however, strongly disagree with the idea as their mean values 

(mean= I.58 to education experts; mean=2.00 to the foca l ind ividuals) were far below the average 

2.50. Moreover, the mean values of all the three study groups show below average (2.5) 

indicating the need for invo lvement of other parties to initiate ABE in the study woredas. 
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In relation to this, the role of NGOs to expand ABE centers is found too much important among 

CMS members in all the three ABE centers where focus group di scussion was under taken. They 

also commented NGOs to provide exercise books, pens and pencils to ABE ch ildren. In add ition 

to this, it is required of NGOs to buy ABE centers schooling fac il ities like chalkboards, seats, 

dusters, construct shelters for facilitators and repair centers which all the cases required the 

intervention ofNGOs to access quality ABE provision in the study area . 

With regard to the role NGOs play in provid ing ABE opportunity in the area (item number 7), the 

ANOVA result had no stati stica lly significant difference to the item at alpha < 0.05. This 

suggests that respondents were aware of the need of non-govemmental organizations to promote 

ABE in pastoral areas. The community and NGOs can provide ABE access separately or jointly 

to the groups considered the provision is necessary (MOE, 2008; Prater, 1991 :243; UNESCO, 

2002: 10). NGOs can also provide resources and capacitate manpower to the ABE program. 

4.3.3. Perception of Respondents on the ABE C urriculum 

The way faci litators, expelts and NGO focal persons perceived the curriculum of the ABE 

program go ing on in the pastoral woreda of BOI·ana zone is presented in the table to follo w. 

Table 10: Faci li tators, Experts and NGO Focal-Persons Perception on the Curricu lum of ABE. 

Facilitators Experts Focal Persons 
.,; Item 
z Mean SO Mean SO Mean SO F·Ratio 

In my understanding the curriculum of the 

8 first cycle of formal primary education and 405 1.210 3.58 1.001 4.20 1.304 2.106 

ABE should be one and the same. 

9 
As to me it is possible to locally develop 

2.97 1.316 2.79 1.431 2.20 0.837 0.911 
curricu lum for the ABE program. 

I believe that ABE can help in promoting 

10 the relevance of basic education in 4.49 0.945 4.48 0.712 3.60 1.673 2.207 

pastoral community. 

, alpha = <0.05 df=2 between groups & 111 within groups 
.. 

x cri tical = 309 

Table 10 above presents whether the curriculum of ABE and first cycle formal primary education 

to be similar (item number 8), the poss ibility of developing local curri culum in ABE program 

(item number 9) and whether ABE is helpful in promoting relevance of education in the area 

(item number 10). The one- way ANOVA showed stati stically no signi ficant difference on the 
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over all mean of the three study groups for all the tlu'ee items at alpha less than 0.05. This implies 

that facilitators, education experts and the NGO focal individuals perceived the ABE program as 

it allows developing curriculum which is respons ive to local realities of pastoralists . They also 

believed that the ABE program to be equivalent to the first cycle (1-4) of the formal education 

provision. This may result from the exposure the respondents had to ABE textbooks, trainings 

and workshops and the observations they made when ABE pupil promoted to grade 5 after the 

completion of the program. 

4.3.4. Perception of Respondents on the Calendar of ABE 

Calendar is one of crucial issues in ABE program. The assumption is that it has to be flexible so 

that parental interest particularly in using children labor could be addressed so that children can 

attend the program at their spare time. Question number II and 12 in the table below require 

facilitators, education experts and NGO focal persons ' perception on the issue. 

Table 11 : Facilitators, Experts and NGO Focal·Persons· Perception on ABE Time-table. 

Facilitators Experts Focal-Persons 
F·Ratio 

No. Item Mean SO Mean SO Mean SO 

11 
In my opinion ABE is to be given under the 

official academic calendar. 2.68 1.288 1.79 0.96 2.60 0.96 6.346' 

As to me pastoralists are not 

12 knowledgeable to decide on time suitable 2.57 1.500 1.67 1.021 240 1.021 4.902' 

for the learning of their children. 

• alpha <0.05 df=2between groups & 111 within groups x cntlcal = 309 

Items number II and 12 in the table above were about the calendar of the ABE centers and the 

computed ANOV A values showed statistically significant differences for both items at alpha 

0.05. In the case of item number II (In my opinion ABE should be provided under the official 

academic ca lendar), education experts were found to be too negative in their view to provide 

ABE in similar time with that of the formal schooling, as their mean value (Mean=I.79) is far 

from the average. In contrast, facilitators and NGO focal persons rated 2.68 and 2.60 respectivel y 

to the item. This suggests their attitude to ward providing ABE under the regular academic 
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calendar. This implies that they are sharing the official time table at their respective ABE centers 

which has been employed by formal schools. 

Item 12 requires how the study groups perceive the right of pastoral parents to choose the suitable 

time for the learning of their children in the ABE program. As can be seen in the table, 

statistically significant mean difference was observed within the three groups on the overall 

results to the item at alpha 0.05. Facilitators and NGO focal persons rated negative ly with mean 

values of 2.57 and 2.40 respectively to ward the right of pastoral community to decide on ABE 

calendar. The mean value (Mean= 1.67) of educators, on the other hand, indicted that pastoral 

parents are considered knowledge to decide on when their children to learn and when to provide 

services in return . The other two groups, however, viewed them as pastoral parents are less 

conscious of doing so. It is also observed in focus-group discussion that ABE centers lack 

fl exible calendar. At Dofi , for example, participants proposed their own time convenient to those 

who keep cattle and look for goats. They also prefer if centers did not calTY out schooling on 

market days particularly on Thurs days. According to many of response to open-ended questions 

by facilitators centers stmi registration at the beginning of new academic year. Expelts viewed 

the problem relating it with the budget year in the same instrument. 

The ABE schedul e also was not convenient at ABE centers in sample woredas. In Yabello, for 

instance, 8 (57. 1 %) ABE centers start thei r schooling time at 8:00 am in the morning at 14 

GOAL Ethiopia sponsored rural centers. Still 4 (28.6 %) centers found to begin classes at 

8:30am. Only Redde ABE center carry-out its teaching and learning duties between I :00 to 

3:00pm in the afternoon after chi ldren come back from keeping cattle and taking rest before 

leaving for evening pastures (see appendix-J for the detail). At focus group discussion conducted 

at Doffi and Dugda-Dhera ABE centers with community representatives participants said that 

suitable time is determined as preferred by facil itators not CMC members and to be based on 

regular academic ca lendar. This is adverse to the principle of ABE in relation to the time to be 

used in providing ABE. This therefore implies either the confusion of roles on the part of 

facilitators or pastoral parents are unaware of their rights to decide on ABE time tab le. 
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4.3.5. Perception of Respondents on the use of Local inputs in the ABE Provision 

The use oflocal resources in the construction of ABE centers as well as schooling fac ilities is one 

of the major characteristics of the ABE program. It has given the program popularity among 

providers such as the government, the community and the NGOs due to its cost effectiveness for 

creating basic education opportunity for large number of the needy out-of-school children. Item 

13 and 14 below measure how this issue is perceived among fac ilitators, education ex pelts and 

NGO focal persons as subjects of the study. 

Table 12: Respo nde nts' Perception on the use of Loca l Resources in ABE Program 

Education NGO Focal· 
Facilitators 

No. Item Experts persons 
F·Ratio 

Mean SO Mean SO Mean SO 

As to me it is not fai r to build ABC 
13 2.20 1.347 1.45 0.711 2.00 0.707 4.570' 

centers from local resources. 

In my understanding basic 

education should not be given in a 
14 1.92 1.197 1.42 0.867 2.20 1.095 2.670 setting with local facilities like using 

stools 
.. 

'alpha < 0.05 df=2between groups & 111 within groups x cntlcal-3.0 

Item number 13 in table above requires respondents to show their attitude toward the construction 

of ABE centers from local resources. It is indicated in the same table that the overall differences 

among the mean scores of the study groups found stati stically significant at an alpha level <0.05. 

The ratings obtained for experts (mean= 1.45) on one hand and to faci litators (mean=2.20) and to 

NGO foca l persons (mean= 2.00) on the other showed variations on the overall perception of 

respondents on the issue. The mean va lue corresponding to education experts was by far lower 

than the average, which implies the need to use local resources in the construction of ABE 

centers as the item is stated negatively. The latter groups rated in contrast opposed the use ofthe 

inputs in the construction of the centers. This variation existed may be it is relatively easy 

financially to construct ABE centers from industrial products for NGO foca l persons. With regard 

to facilitators, they rated negatively the contraction of ABE centers from locally available 
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resources for some of them have pointed in the open ended questions that the roof of such type of 

centers leak during those rainy seasons which was usuall y followed by interruption of classes. 

Like wise, respondents were asked as how they evaluate the use of loca lly made school facil ities 

in the centers in item number 14. As can be seen from the same table, there was no statisticall y 

significant difference observed on the overall ANOV A results of the groups. Faci litators, 

education experts as well as NGO focal persons agreed the use of locally made schooling 

fac ilities li ke stool s, dusters, shelves and other teaching aids in the ABE classes . 

4.3.6. Respondents' Perception on the Role of Community in the ABE P.·ovision 

It is expected from the ABE program to provide chance the community to exercise leadership in 

education at the vi llage level through CMC. Recruiting facilitators, choos ing places where 

centers to be establ ished and coordinating the larger community to render help to the centers in 

the form oflabor, material and money are some of the responsibilities of CMCs. Accordingly, the 

foHowing two questions in the table below test how the three study groups perceive the 

community involvement in the ABE program. 

Table 13 : Implementer-s Perception on the Role of the Community in ABE Program 

Education NGO 
Facilitators 

ci Item Experts Focal·persons 
z F·Ratio 

Mean SD Mean SD Mean SD 

I believe the ABE provision 

provides better chance to the 

15 pastoral community exercise 4.29 0.964 4.67 0.692 4.00 1.225 2473 
leadership in managing 

education in its surroundings. 

To my knowledge the 

recruitment of ABE facil itators 
16 2.71 1.325 3.06 1.321 3.40 1.817 1.230 

need to be accomplished only 

by wereda education officials. 

* alpha <0.05 df=2 between groups & II I wlthll1 groups 
. . 

x cntlca l = 3.0 

With regard to item 15, the one- way ANOV A resu lt in the table ' I 3 indicated the types of 

respondent have no statistically significant difference at an alpha level <0.05. They all 
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considered ABE program as participatory in its nature. Education experts in particular rated the 

item mean value as high as of 4.7. This suggests that the program allows pastoral community to 

exerci se leadership role in managing educational issues in its own locality. 

Item 16 was about the recruitment of faci litators to be accomplished only by woreda education 

experts. As the results in the table pointed out, no statistically significant difference was observed 

within the groups and they all agreed to the given statement. The obtained mean values to all the 

three groups were found to be above average i.e. 2 .71 for facilitators, 3.06 for expel1s and 3.40 

for NGO focal persons. Community participation in recruitment of facilitators (UNICEF, 

1992:4 7) helps to select potential faci litators, min imize their resistance to work in remote areas 

and find role models to ABE pupi ls who are accepted by the locality. Therefore, it is possible to 

deduce from the result that the selection of fac ilitators is carri ed on ly at woreda education office 

without consultation with the community who are believed to benefit from the recruit. 

4.3.7. Respondents' Perception on the Selection and Training of Facilitatol's 

According to the criteria to select faci litators to the ABE program, they should be grade 8 

completers, who can communicate proficiently in the local language and know the cu lture of the 

community. Parti cularly, women preferred if recruited as the facilitators to serve as a role 

model in pastoral societies where participation on the need girls' education is lower. Alongside 

the above issues table 14 presents how fac ili tators, education experts and NGO focal persons 

perceive the importance of training and for faci litators and the need of experience sharing 

between ABE centers and formal schools. 
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Table 14: Implementers Perception on the Selection and Training of Facilitators 

Education 
Facilitators NCO Focal-Persons 

0 Item Experts 
Z F- Ratio 

Mean SD Mean SD Mean SD 

As I believe ABE facilitators should not be less than TTl 

I 

17 2.88 1.376 2.73 1.098 2.40 1.517 0.425 completers. 

18 
To me females can perform better in ABE provision if 

they recruited as facilitators. 2.22 1.103 2.73 1098 2.40 1.517 0.425 

19 
As they are contractual workers, there is no need of 

providing on the job training for ABE facilitators. 1.87 1.037 1.58 0.751 2.20 1.304 1.480 

In my opinion no need of sharing experience for ABE 

20 centers with formal primary schools for each serving 1.68 1.048 1.48 0.667 2.00 1.225 0.860 

separate objectives. 

• alpha<0.05 df=2between groups & 111 within groups x critical = 3.09 
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Table 14 presents facilitators, education experts, and NGO focal persons' perception on the 

selection and training of facilitators for the ABE provision. As the obtained ANOVA results for 

item 17 showed respondents have no significant difference at alpha less than 0.05. This indicated 

that all study groups were in favor of recruiting facilitators whose level of education can be 

below TTl. Such a view, hence, implies the need for using more faci litators in the study area in 

order to make out-of-school pastoralist chi ldren get an opportunity to basic education through 

ABE provision in the area perceived positively by respondents. 

Females playa greater role in caring and treating children in the program so that ABE pupils 

remain at the center. They can also contribute to change the perception of the pastoral community 

toward teaching their gi rls. With regard to the view that females can perform better in the 

provision if recruited as fac ilitators (item number 18), all the study groups rated the item 

negatively. This may result from the majority 99 (86.8%) of respondents were males. Above all 

this may have the implication that females might not be encouraged well in the study area to 

serve as a fac ilitator which accounted for respondents to have lower conception on the specia l 

contribution of females to ABE program if hired as fac ilitators . 

The last item in the above table refer to how respondents perceive the need for experience sharing 

between ABE centers and the nearest forma l primary schools. The results obtained from the 

ANOYA ana lysis indicated that there was statistically no difference among the overall mean 

scores of faci litators, experts and NGO foca l persons at alpha <0.05 . The obtained mean values of 

the three groups (mean= 1.68 for facilitators, 1.48 for experts and 2.00 for focal persons) were fa r 

below the average. This implies that the study groups are well aware about the importance of the 

provision to the benefit of ABE pupil. Hence, the need of experience sharing between ABE 

centers and formal primary schools is perceived positively by respondents. 

4.3.8. The Extent of Implementing ABE in the Study area 

ABE implementation requires harmonizing the objectives of the program and the need of 

beneficiaries. The program should serve both basic education need of the pupils and meet the 

interest of their pastoral families r. The program, thus, expected to fulfill these separate but 

interwoven objectives simultaneously. In light of this, the following IS items deal with the extent 

of implementing ABE in pastoral woredas of Borana Zone. 
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Table 15:Chi-Square Results on the Extent of Practicing ABE as Observed by Implcmentcrs 
(See appendix' A' for the items) 

ALWAYS SOMETIMES NEVER 

Facilitators Experts NCO Foelll Facilitators Experts NC O Foca l Facilitators Ex perts NCO Foca l 

X2 
6 df 
Z "0 "0 "0 "0 "0 "0 "0 "0 "0 "0 "0 "0 "0 "0 "0 "0 "0 "0 

~ .':: ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ .':: > > <:: > <:: > <:: > <:: > <:: > <:: > <:: > 
~ ~ y ~ ~ ~ ~ ~ t t t u 
c :;: ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ ~ u 

'" 
Q. ~ c- ~ 

~ 
~ Q. E ;;- ~ Co ~ Co E ;;- ~ c-

oO x .0 x .0 .0 X .0 x .0 x .0 x - 0 OJ 0 OJ 0 OJ 0 OJ 0 '" 0 '" 0 "" 0 "" 0 '" -
1 34 40.70 23 1704 4 2.70 40 32.70 8 14.2 1 2.10 2 2.70 2 1.2 0 0.20 4 

9.276 

2 10 9.30 3 4.10 1 0.60 52 43 .30 17 20 .80 3 3.20 14 18.70 13 8. 10 1 1.20 4 
5.778 

3 30 26.70 9 11.60 1 1.80 39 43.30 22 18.80 4 2.90 7 6.00 2 2.60 0 0040 4 
3.453 

4 22 29.30 18 12.70 4 1.90 44 38 .00 13 16.50 0 2.50 10 8.70 2 3.80 1 0.60 4 
11.774', 

5 27 27 .30 13 11.90 1 1.80 38 36.00 16 15.60 2 2040 13 12.70 4 5.50 2 0.80 4 
2.583 

6 32 30.70 10 13.30 4 2.00 38 37.30 17 16.2 1 2.50 6 8.00 6 3.50 0 0.50 4 
6.609 

7 16 18.70 11 8.10 1 1.20 50 46.70 18 20.30 2 3. 10 10 10.70 4 4.60 2 0.70 4 
4.851 

8 13 32.00 16 13.90 1 2. 10 32 42 .00 14 13.60 1 2.10 13 12.70 3 5.50 3 0.80 4 
8.281 

9 29 28.70 10 12040 4 1.90 40 42.00 22 18.20 1 2.80 7 5.30 1 2.30 0 0040 4 
6.471 

10 21 20.70 8 9.00 2 lAO 37 42.70 24 18.20 2 2.80 18 \3.30 1 5.80 1 0.90 4 
8.653 

11 16 15.30 5 6.70 2 1.00 49 48.70 21 21.10 0 0.80 11 12.00 7 5.20 0 0.80 4 
2.919 

12 20 16.00 4 6.90 0 1.10 46 44.00 19 19.10 1 2.90 9 15.30 10 6.70 4 1.00 4 
18.298' 

13 40 34.70 9 15. 10 3 2.30 32 36.00 20 15 .60 2 2040 3 4.70 4 2.00 0 0.30 4 
8.528 

14 26 19.90 2 8.80 2 0.70 43 47.80 26 21.00 3 3.20 6 7.30 5 3.20 0 0.50 4 
1 0.800' 

15 24 22.00 7 9.60 2 lAO 37 42.00 24 18.20 2 2.80 15 12 .00 2 5.20 1 0.80 4 
6.487 

'Significant at alpha<O.OS df=4 x' critical=9.49 

60 



Table 15 above presents the summary of chi-square results on the extent ABE program was 

practiced in the study area as responded by facilitators, education experts and NGO foca l persons. 

As the results to each of the 15 items of the table indicated, the three study groups did not differ 

among their sign ificant values at alpha less than 0.05 for most of them except fo r the three: items 

4, 12and 14. 

Looking separate ly, as responded by the majority- 40 (32.6%) of faci litators and qui te fa ir 

proportion of NGO foca l persons pastoral parents were observed choosing suitable time for the 

learning of their children occasionall y. To the majority 23 (69.7%) of ex pelts, on the other hand, 

and 4 (80%) ABE centers run thei r teaching-learning activities on the pastoral parents ' preference 

of time of operation. Hence there was a variation between the two study groups. This variation 

may result from the practical distance of the group from the ABE centers in implementing the 

program. Facili tators are the nearest to j udge whether parents invo lve in the selection of timetable 

at ABE centers. 

NGOs may also have better opportunity of resources to observe centers closely. Education 

experts, on the other hand, are relatively set apart from ABE centers and could close the gaps 

from reports and supervisions undertaken. As a result the lattcr groups may lack complete 

information on what is going at ABE centers which therefo re implies the need to have closer 

fo llow-up and timely inspection on the day-to-day activities of ABE centers. 

The selection of time table fo r the ABE activity by the community wil l have positive effect on the 

implementation of the program. With this regard the fi rst focus group discussion with CMC 

members was conducted at Darra ABE center with the view of knowing how people perceive 

ABE calendar. Participants regarded the program positively fo r it has provided enough time to 

schoo l-age children, youth and adults of the surrounding communi ty to plough land and keep 

cattle mean while attending ABE classes. As observed in the fie ld, schooling hours are fl ex ible at 

Dana ABE centers. The center carries out its duties between 6:00pm to 8:00am in the mornings. 

CMC members at Dofi and Dugda-Dhera have diffe rent views in respect to the schedule of the 

program. To their reaction basic education is impolt ant for pastorali st· chi ld ren these days. They 

also confirm that they are lucky fo r their chi ldren get ABE center nearest to their vil lage. But 
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they are inconvenient with the time employed at the centers. At Dofi, for instance, they proposed 

the convenient time to be between 6:00pm and 8:00 am which is similar to that of Darra in 

Taltalle. Both Darra and Dofi (Yabello) are GOAL Ethiopia sponsored ABE centers. It is 

therefore, possible to infer that ABE schedules are not fully flexible in the same organization 

even if the need is there from the past of the community. As indicated in appendix I Dofi ABE 

center carryout its duties 8:00am to 10:30am. When beneficiaries are not consulted NFBE 

program implementation is usually affec ted III most cases remain inelevant to benefi ciaries 

(FA WE cited in Ferdissa, 2003: 130). 

With regard to item number 2, the majority 52 (68.4%) of faci litators, 17 (51.5%) of education 

experts and 3 (60%) of NGO focal persons replied that only sometimes regi stration to ABE 

centers follow their own time schedule which is different from the formal academic calendar. 

Furthermore, the chi-square results of item 3, i.e. 39 (51.3%) of facilitators, 22 (66.7%) of 

education experts and 4 (80%) facilitators indicated that pastoral parents observed less likely to 

send their children to ABE centers. In deed, factors like low level of consciousness on the need of 

modern education and home-center di stance can contribute towards the problem. Nevertheless, 

the need for child labor could also be the major problem that discourages famili es from sending 

their chi ldren to ABE centers on their own interest. 

The construction of ABE centers from locall y available resources is one of the principles in ABE 

provision. In relation to thi s, there was statistically significant di fference observed within the 

study groups at alpha less than 0.05. As the chi-square results of item 4 indicated, for 44 (57.9%) 

facilitators, local resources were sometimes used for the construction of ABE centers. Education 

expelts and NGO focal persons who were 18 (54.5%) and 4 (80%) respecti vely and the majority 

under the scale, on the other hand , confirmed that the resources were usuall y used for 

constructing the centers. 

On top of this, evidences gathered from the fac ilitators on the training session organized by 

GOAL Ethiopia at Yabello among 15 ABE centers cun·ently operating in Yabello wreda, 12 (80 

%) of them are carrying out their teaching- learning duti es in hats and so il-covered wooden 

houses. In addition to thi s, the researcher has watched two ABE centers namely Dugda-dhera and 

and Dofi constructed poorl y from bush-cuts during his fi e ld observation in Moyale and Yabello 

woredas respectively. Both cases, hence, favored the responses of expelts and the NGO focal 
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persons who in other words po inted out the low level of perception of faci litators exhi bited on 

what it meant by locally available resources in relation to the construction of ABE centers. 

As the majority of facilitators and education experts, 38 (50%) and 16 (48.5%) respective ly, and 

quite fair proportion NGO focal persons that is 2 (40%) reacted to item number 5, the woreda 

education offices had lesser attention to the provision of educational materi als for the ABE 

program. Accordingly, it was sometimes that the offices timely provided the materials to the 

ABE centers. The problem becomes more obvious when seen in relation to the responses of the 

next item, item number 6. Almost one-half, 38 (50%) of fac ilitators and the majority, 17 (5 1.5%) 

of education experts responded as the ABE pupil complain for shortage of textbooks. However, 

the degree of the problem was more series as responded by NGO focal persons. According to 

80% of this study group the ABE pupil were always seen asking for textbooks. 

This was al so seen true during fi eld observation conducted by the researches at Dugda-dhera 

ABE center (Moyle Woreda). ABE pupi ls were observed seating without textbooks in the centers 

even though the books were plenty in the store of the office as seen back from the field. As one 

expert to non-formal education in the office and the researcher's field assistance during hi s visit 

in Moyale reacted in the following way. The problem was due to the newness of the centers as 

recent establishments. He also added that the office lacks budget to transpurt the materials. 

However, Maddo primary school which is only 8km away from Dugda-dhera ABE center 

provided textbooks a week a go with the expense of the same office. Therefore, it is possible to 

infer that woreda education offi ces either lack attention, coordination and/or perception to treat 

ABE problems timely alike with that of the formal program. 

As chi-square results to item 7 shows, more than two-third of facilitators and the majority of 

education experts indicated that experts were fo und supervising ABE centers occas ionall y. To 

qu ite fair propo rtion (40%) of NGO foca l person's educat ion experts were never observed 

visiting ABE centers. It was a lso only occasional that the education offici als visit the centers for 

equivalent proportion of the same study group. This could be because of the lesser attention given 

to the program by the woreda education offices. In addition to thi s, lack of coordination between 

the education offices and the NGOs working there may contribute to the problem. 
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The same table shows the extent to which woreda education offices organize community forums 

on the ABE provision (Item number 8) and the extent of encouragement given to the CMC 

members to fully involve in running the program (Item number 9). Statistically significant mean 

differences were observed for both items to the chi-square results of the study groups at alpha 

less than 0.05. As to the first item, the majority of faci litators ( 32 in number) replied that 

community forums were sometimes held on ABE while it was always for the 16 (48.5%) of 

education experts. NGO focal persons also responded in the latter way. Among the whole 

members of this group (60%) of individuals never observed when such forums were organized by 

woreda education officials in their surroundings. 

As specified by MOE (2008), Woreda education offices are accountable to conduct public forums 

on ABE. And it is believed that such forums would help the community raise awareness and 

actively participate in implementing the program. However, fi gures that cOITespond to the 

response of faci litators and NGO focal persons above indicated that the woreda education offices 

were found unable to carryout their duties in relation to coord inating community discuss ions on 

the ABE. This may be one of the major factors that contribute for the weakening of ABE in the 

pastoral woredas of Borana zone. 

With regard to the next item, 40 (52.6%) of filcilitators rated as encouraged was not given to the 

CMC members to actively involve in running ABE provision in their surrounding. Accord ing to 

the two-third (66.7%) of education experts, it was only sometimes that CMC members receive 

praise for their participation in the ABE program. This will graduall y lead those who actuall y 

invo lved to lack confidence on the program and others keep children on home based activities 

and/ grazing fie lds and rendering labor, material or other services to the success of the program in 

the study area. 

Item number 10 was about one of the roles of NGOs in expanding basic education through the 

ABE provision. As pointed in the previous sections ABE is new innovation in the stud y area. In 

such situations NGOs could employ di fferent strategies to attract out-of-school chi ldren toward 

ABE centers. One of these strategies is the provis ion of providing writi ng material s freely to the 

ABE children. 
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As Chi-square results to the item pointed, more than half of fac ilitators and the majority of 

education experts (72.7%) rep lied that NGOs do provide schooling materials to the ABE pupil. 

Still quite fa ire (40%) of focal persons showed similar observation to the same option. The results 

suggest the need for NGOs to stretch their ABE participation in the area through the provis ion of 

schooling materi als to ABE pupil. This, hence, would help in encouraging ABE pupil and their 

fam ilies to remain firm in the program . Out-of-school children, youth and other members of 

pastoral community who were not taking part in the program could also initiate toward ABE 

provision go ing on in their nearby villages. Ultimately, the rate of basic education wi ll be raised 

and gender gap and urban-rule di sparities of basic education will be narrowed. 

With regard to item number 11 (How often you attend NGO organized training on ABE), the chi­

square results at alpha <0.05 indicated no significant difference within the study groups. The 

majority of respondents in each group that is 49 (64.5%) of faci litators, 21 (63.6%) of education 

experts and 3 (60%) of NGO focal persons replied it is sometimes that they took part in training 

programs on ABE which is organ ized by NGOs. In relation to this the researcher has observed 

five days (November 10- 14,2008) training program organized by GOAL Ethiopia at Yabello. 

The participants were 27 in number who came from IS GOAL sponsored ABE centers currently 

operating in Yabello woreda. 

Major topics for discussions included in the training were forma l versus non-formal education, 

basic fac ilitation skill s and classroom management, preparation of yearl y and weekly lesson­

plans and utili zation of teach ing and learn ing materials. It is, therefore, poss ible to infer fro m 

these resu lt s that GOAL had tried to equip those participants with knowledge of facilitation that 

could enable them properly handle thei r duties at the respective ABE centers. 

In contrast, the researcher met government hired facil itators who were complaining fo r not 

having even preliminary orientation on ABE provision at Dugda-dhera ABE center, Moyale 

Woreda. Above all, the need for on-the-j ob training was fo und to be one of the most demands of 

facilitators from their responses to the open-ended palt of the questionnaire. Such variations 

between government hired and NGO hired facili tators on the training opportunity and high 

traini ng need of faci li tators as a whole, therefore, would bring about differences in competence of 

these practitioners. 
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Item number 12 was one of the items on which chi-square results showed statistically significant 

differences at alpha less than 0.05. As seen in the table, 46 (60.5%) of facilitators and 19 (57.6%) 

of education expe1ts rated that experience sharing between ABE centers and formal primary 

schools was rarely taking place in pastoral woreda of Borana zone. The figures represent the 

majority of respondents in their own groups. About 80% ofNGO focal persons further responded 

that the problem is more serious than as it was rated by the above two groups. These results 

indicated that not much was done to bring ABE centers closer to primary schools for the success 

of ABE program. In relation to this Getu and his fri ends (2002: 17) point that strong linkage 

between ABE centers and the nearby primary schools faci litate the transition of ABE pupil to the 

next cycle of primary education. Faci litators can also gain pri celess experiences through 

interaction offormal teachers and vi siting to formal schools. 

Application of relevant curriculum is one of the requirements for the success of ABE program. 

When ABE students come across with a cu rri culum which is responsive to their local way oflife, 

they get happy and can easily integrate it with the fo rmal form of educati on (OEB, 2005: 58). In 

regard to this, result corresponding to item number 13 indicated stati stically no significant 

difference within respondents at alpha <0.05. Accordingly, 40 (52.6%) of fac ilitators and 3 (60%) 

of NGO foca l persons, the largest prop01tion in both cases reacted that the ABE pupil were 

observed always being happy fo r what was found in the textbooks. This is may be because of 

fac ilitators are the nearby individuals who mediate between learners and the materials during the 

actual interaction. Above a ll , the use of 'Afan Oromo' may be instru mental to the case in point. 

Mother tongue (Befekadu, 2006: 25) when used as a med ium of instruction and preparation of 

learning and teachi ng materials, could enhance the relevance of the ABE program . 

However, education experts were di fferentl y responded to the item . To the maj ority (60.56%) of 

them ABE were people seen sometimes when they were happy for their way of li fe was reflected 

in the curriculum . Indeed, it is expected that thi s group have better understanding on what it mean 

by relevant curriculum. As a result, such reaction from th is group of study wou ld have the 

advantage of evaluating the existing curricu lum and revising it as necessary so that the ABE 

program will become more responsive to the reali ti es of pastoral community in Borana zone. 
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As to item 14 of the same table, chi-square results indicated that fac ilitators, education experts 

and NGO focal persons similarly responded to the role played by parents so far in providing a 

close look toward the education of their children. In their own respecti ve scales the majority of 

faci litators, experts and the focal persons that is 43 (56.7%), 26 (78.8%) and 3 (60%) respectively 

rated as only sometimes pastoral parents have had a fo llow up on the education of their ABE 

pupils. However there is statistically significant di fference within the study groups at alpha less 

than 0.05 for quite large proportion, 26(34.2%), of facilitators responded pastoral parents always 

look over the education of their children. 

The observed difference on the part of facilitators in particular may be resulted from the very 

nature of ABE centers in providing opportunity to parents to keep eyes closer on their children. 

Parents' closer follow-up on the learning of their children strengthens the implementation of the 

program. Their invo lvement, for instance, in di scussion of their children's academic progress, 

their attendance, their personal hygiene and the clearness of thei r learn ing and li ving environment 

helped the achievement of the BRAC program in Bangladesh (Ahmed et.al, 1993). 

The above result seems less sati sfactory. Nevertheless it is necessary to consider that pastorali sts 

in Ethiopia are among the groups who were neglected from modern education opportunities for a 

long (MOE, 2008: 1) which resu lted in most of the current pastoral parents to remain illitera tt:. 

Illiterate parents, on the other hand, are less able to assess their children's progress in school ing 

(Mensha, 1992). In such situations, thus, the result gained in the given item was not frustrating. It 

would rather tell pastoral famili es of the stud y area have been positively changing their mind 

toward the importance of modern education for their kids. 

The last item in the table required to what extent respondents observe CMC member, education 

officials and NGOs work together to implement the ABE program. As chi -square results in the 

table showed significance difference within respondents' responses at alpha less than 0.05 . 

According to 37 (48%) of fac ilitators and 24 (72.7%) of education experts, these stakeholders 

were observed onl y sometimes to work in coordination for implementing the program. On the 

other hand, 4 (80%) of NGO focal persons replied that the parties always work together for the 

success of the ABE programme in pastoral woreda of Borana. The overall result thus implies that 

CMC members, education officials and NGOs were fo und less li kely to bring thei r effort s 

together and work on the program. 
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4.3.9 Factors that affect the Implementation of ABE in the study area 

As pointed earlier natural, socio-economic and institutional factors are the major obstac les 

of expanding education in pastora l areas. This section of the analysis, however, examines 

those related with benefi ciaries and implementers as discussed below. 

4.3.9.1 Problems that inhibit Pastoral Children fmm Going to ABE Centers 

Pastoral children can be inhibited from getting basic education opportuniti es doe to economic, social, or 

capacity problems some of which examined as follows. 

Table 16: Factors That Hinder Pastoral Children from Attending ABE Centers 

ci Statist Facilitat 
Experts NGO 

z ical ors Focal Grand Rank 
Factors Tool (N=76) 

(N=33) 
(N=5) Mean Order 

1 Low level of awareness of parents on education Mean 2.69 3.18 2.80 2.89 6 
2 The need of parents to use child labor. Mean 2.84 3.55 3.40 3.26 3 
3 Poor ABE cenler schooling facilities Mean 2.55 2.85 2.80 2.73 7 
4 Inability of parenls 10 buy schooling malerials Mean 2.57 3.06 3.40 3.01 5 
5 Distance from homes to ABE cenlers Mean 3.45 3.64 3.60 3.56 1 
6 Lack of hope on schooling next to ABE Mean 2.84 2.82 3.80 3.15 4 
7 Clash between neighboring clans Mean 3.29 3.30 3.60 3.39 I-- 2 

Average 3.14 

Table 6 depicts problems that hinder pastoral children from attend ing in ABE provision. Dislance 

to ABE centers, clash between neighboring clans, parental need of children for service and 

deemed vision on further education became the most seri ous education problems that do not 

allow out-of school pastoral ch ild ren from taking part in ABE. As responded by all sludy groups, 

the items received grand mean scores that are above average and believed to be the I st, 2nd and 3rd 

most series problems of the program respecti vely. 

School-home d istance is the single most important determinant of emo ll ment (Lockheed, 1991) in 

formal education , and this has also became true in the ABE provision too as the resul t to item 4 

pointed above. The problem may be because of scattered settlement pattern of pastorali sts in the 

area that would require a child to travel about 8.1 km in Borana. It is onl y 1.2 km at regional level 

on average (MOE, 2005). 
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School distance is also detrimental on efficiency of the system. Fatigue after making a long trip 

resulted in high dropout and/or repetition rate in the system. In this regard, for instance, out of the 

total of 10,044 and 9269 students who enrolled for the ABE in 1997 (2004/2005) and 1998 

(2005/2006) academic years, 1026 and 775 students were dropped out-of the program 

respectively. As sample facilitators responded to the open-ended questions drop-out from and 

late-coming to ABE centers are the major problems of the program due to home-center distance 

and the need of chi ld labor by parents (item 3= grand mean = 3.26 = Rank order 3rd).Thus high 

drop out from few enrollments together with the existing population di spersion in the area 

escalates the problem and remain obstacle to the effort reaching UPE in the zone. The results, 

however, imply the need for more ABE centers in the area . 

Clash between neighboring clans was considered the second most serious problem of the ABE 

provision in the study area. The separate mean values obtained at each category also witnessed 

the same. It was 3.29 to facilitators, 3.30 fo r education experts and 3.39 to NGO foca l persons 

that are far greater the average (2.00). This implies, therefore, that the attention to be given on the 

pali of the government officials to establish permanent peace and stability in the area so that all 

other educational problems would be alleviated including those ranked 3rd to 7th in same table. 

The need of parents to use the labour of their chi ldren was considered at the third place with the 

mean value of 3.26 which is above average and pointed out the inability of the ABE schedule to 

satisfy the very principles of the program. ABE provision as non-formal mode of education 

should be flexible in its time arrangements so that a child as well as parents could be served from 

the program. The grand mean result 3.15 for item 6 indicated, deemed vision for the level of 

education next to ABE was the 41h most serious problem of pastoral chi ld attending the program. 

This can also relate with disperse nature population of the community which lead to lack of 

enough number of second cycle primary schools in the area which requires looking for suitable 

strategies on the problem. 

As can be seen in the table, item 4, I, and 3 rated bellow average having grand mean of 3.0 1, 

2.89 and 2.73 respectively. As a result they ranked 51h, 61h and 7'h in the category. The overall 

result to the items, however, had pos itive implications for the ABE program being implemented 

in the area. There are two-fold advantages in the fu ture trends of the program in the area. On one 
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hand, the perception of pastoral community towards the need of ABE is improving since item I 

ranked 6th and hence found less serious problem of the program in the area. Respondents al so 

viewed item number 3 as the list problematic in ABE implementation which suggests that ABE 

pupil have not much complaint fo r poor schooling facilities of ABE centers. 

The ABE program encourages the use of local resources both in the construction of centers and 

equipping them with schooling facilities. As seen from the actual observation, basic school 

facilities like chalkboards, dusters, chalks, attendances, notebooks, textbooks, pens and pencils 

were too old, inadequate or completely invaluable in the hands of the pupils and facilitators and 

in the sample ABE centers. However, CMC members who involved in focus-group discussion 

were positive with thi s regard. At Dugda-Dhera, fo r instance, villagers, many of them are women, 

were observed making seats at the center. As pointed by parti cipants Doti ABE center was 

established at 2001 E.C. It was less trusted by the community at the beginning due to the 

resources made schooling facilities used in the center. Things are gradually changing. 

As explained by one of the participants (SS, who is 26, grade 4 and member of CMC), "ABE 

centers are small schools look li ke our-homes and slowly walking to pastoral villages". Adde SS 

is a mother of one whose son is 9 years old currently attending level 3 at Doti ABE center. 

According to the participant no-matter if their children learn in ABE centers made of local 

resources. However, all CMC members aspire for having better buildings and better schooling 

facili ties for their children ahead particularl y when the pupil s reach grade five and above. This 

could be achieved, as some members stressed, mainly with the help of the government. Thus, it is 

promising for the success of ABE program in pastoral woredas of BOl'ana if all other problems of 

the provision fall under control. 

4.3.9.2. Problems Affecting ABE Provision from the Pa,·t of Community 

In the following table, fi ve factors that refer to the role of pastoral community in implementing 

the ABE are indicated. The factors believed to be influential in the practice of ABE as the 

provision is new in the stud y area 
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Table 17: Problems Affecting ABE Provision from the Part of Community 

Facil 
Statist itator Experts 

NGO 
Grand Rank ,; Factors ical Focal z s (N=33) Mean Order 

Tool (N=7 (N=5) 
6) 

1 Pushing children to withdraw from ABE. Mean 2.96 3.39 3.60 3.31 2 

2 Inability to send chi ldren to ABE centers. Mean 2.97 3.21 3.40 3.32 1 

3 Inability to support ABE centers financially. Mean 3.00 3.06 2.80 2.95 3 

4 Inability to support ABE centers materially. Mean 2.67 2.91 2.80 2.79 5 

5 Failure to provide labor service. Mean 2.79 2.76 3.20 2.91 4 

Average 3.05 

As the grand mean results in table 17 above pointed out, items 2 (3.32) and item I (3.31) came to 

be the first two most serious community related problems while implementing the program in 

pastoral woredas of Borana zone. As the corresponding results indicated, the community was 

observed less wi lling to send out-of-school children to the nearby ABE centers for registration in 

the first place. Secondly, pastoral parents have found contributed to their children withdraw from 

ABE centers. As a result, the above two items ranked as I st and the 2nd community related 

problems as agreed by the majority of respondents. 

In contrast, the grand mean scores (2.95, 2.91 and 2.79 respectively) to items number 3, 5, 4 rated 

below average posted 3rd, 4th and 5th in their rank order. The results of the last two items in 

particu lar indicate that the community has shown moderate problems in its role of providing 

fi nancial, labor and material support to the ABE provision. As raised in the previous discussion, 

pastoral community was found improving interest on modern education in the study area. Hence 

the grand mean results of these sounded the same since getting labor service and material support 

to ABE centers were not the most serious problem. The financial aspect rather seems difficult to 

deal with the pastoral community for it was rated 3rd in the category. 

ABE program is basically designed in the way it can potentially responding to rea lities and needs 

of the beneficiaries. Clarity on objectives, the roles and responsibilities of the program is 

important on the part of the beneficiary so that they will have initial to implement the program. 

As experts repeatedly responded to open ended questions, the community sees the ABE program 

with mixed feelings. Accord ing to this study group ABE is viewed by pastoral community as: 
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1. A program arranged to adu lts and which is less important to their chi ldren and formal 

education. 

2. As a playing ground that separates chi ldren form keeping cattle the most useful job in 

the community. 

3. Important for the fate of their children. However, they are less likely to involve 

themselves as well as thei r chi ldren in the provision due to poverty, fam ine, drought and 

clash with neighboring clans. 

4. Obligation imposed by the government. They took part in any activi ty of the program 

with the view of putting th is obligation into pract ice including sending chi ldren to ABE. 

As a result not all school-age children are sent to centers: for instance, one from a family 

where two or more children are grown up. 

S. See it positively and prefers it to the formal program fo r it has providing the chance to use 

the labor of their chi ldren which is true at ABE centers where schedule is flexibl e. 

4.3.9.3. Problems Affecting ABE provision on the Part of Facilitators 

Facil itators are key individuals in the ABE program. Problems on the part of facilitators can 

highly affect the provision more than any other stakeholder of the program. In the table to fo llow, 

the major problems challenging the ongoing ABE program on the part of fac il itators in pastoral 

woredas of Borana zone are prioritized. 

4.5.3 Table 18: Faci litato rs Related Factors affecting ABE Provision as Rated by Respondents 

Statistic Facilitator Experts 
NGO Grand Rank 

0 Factors Tool (N;76) (N;33) Focal Mean Order z (N;5) 

1 Lower level of Qualification. Mean 2.49 2.88 3.00 2.79 3 
2 Poor cultural Knowledge. Mean 2.50 2.18 2.20 2.30 5 
3 Lack of pre service training. 

Mean 3.71 2.97 2.80 3.16 2 
4 Lack of on-Ihe-job Iraining. 

Mean 2.72 2.79 2.80 2.77 4 
5 Looking for betler job. 

Mean 3.30 2.91 3.80 3.33 1 

Averaoe 2.87 

Table 18 summari zes data obtained on problems related to facilitators in implementing ABE. As 

seen in the table, item S ranked first for with the grand mean of 3.33 ind icating turn over from 

their duties was the most serious problem that impeded the implementation of the ABE program 

in pastoral woreda of Borana zone. This is could be because of the foll owing three reasons. 
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First of all , facilitators are hired on the contractual terms of employment. As a result they sniff for 

permanent job and join it as they get the opp0!1unity. Secondly, they earn lower salary when 

compared with other teachers serving in first cycle primary schools which is equi valent to the 

ABE program even if they have equivalent qualification. Facilitators, for instance, earn birr 250 

or birr 350 in the study area whi le permanent TTl graduates paid Birr 447 per month. Thirdly, 

there was high discrepancy between the salary of government hired and NGO hired facilitators 

for the same qualification and services. 

Regarding this, a letter dated 22/3/200 1 with reference number W/B/G3-502/37 written from 

Moyale woreda education office witnessed that the woreda finance office was ordered to pay Birr 

250 for each of government hired faci litators as the salary of November from the financial source 

coded 311102/22. GOAL Ethiopia, on the other hand, paid Birr 350 for individual facil itator 

working in Yabello woreda in the given month from the budget code 4424 ETB on the payroll 

written November 29, 2008. 

Lack of pre-service training was rated as the second facilitator related problem by respondents. In 

fact provision of in advance training to newly recruited faci litators is important. It helps (OEB, 

2005 : 44) them oriented on the principles and characteristics of ABE, equips them wi th the 

necessary teaching methods and the basic knowledge of handling the pupil and the community. 

As pointed above the grand mean result (3.16) corresponding to the item showed the program 

fa iled to provide pre-service training to facilitators as expected. 

During actual observations undertaken at ABE centers too all facilitators working at Dugda­

Dhera (Moyale), Dofi (Yabello) and Darra (Taltlle) were found to have no in advance training on 

ABE. Though those from Dofi were all TTl completers who could deserve to work in the formal 

system, nonetheless their qua lification can fully guarantee them work on ABE without pre­

service training on the program as non-formal mode of deli very. Thus lack of training before 

their actual invol vement in the ABE leads facilitators to lack basic quality of handling the 

program from the out set. 

With regard to items 1 and 4, respondents rated them with the grand means values as high as 2.79 

and 2.77 respectively. This suggests that the possessing the required qualifications and lack of 
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on- the-job training are amongst facilitators related problems even though they seem less serious 

compared with the grand mean values of high turn-over facilitators and absence of pre-service 

training for those who are newly recruited. 

Lawton (1984) as cited in Woube (2003: 18) cUITiculum as a process of transmitting culture it is 

taken as every thing that is man-made in a society: tools, language, music, art, attitudes, va lues, 

mathematics etc,-the whole way of life of the society. The problem facilitators encountered due 

to lack of the required knowledge on the culture of the community is ranked least having grand 

mean value (2.20) far bellow average. This is due to the fact that most of the facilitators were 

from the same zone who can communicate in understanding the communal culture and custom 

with pastoralists and their ABE pupils. 

4.3.9.4. Problems Affecting ABE provision on the Part of Woreda Education Offices 

Woreda education offices are parties who shoulder the major responsibility of executing the ABE 

program on the part of the government. It is expected from them to coordinate other government 

and non-government offices, those who are interested on the program and the public at large 

toward the program. The following 4 items examines to what extent these offices carry out their 

some of major duties . 

4 5 4 T bl 19 P bI R ltd 'tl W d Ed f om' I . ABE I t f . . a e : ro ems eae WI 1 ore a ; uca IOn ICIa S In ; mplemen a IOn. 

Statistic Facilitator 
Exper NGO Grand Rank ci Factors t Focal z Tool (N=76) Mean Order 
N=33 (N=5) 

1 Poor supervisory provision to ABE centers. Mean 3.13 3.39 3.20 3.24 1 

2 Lack of organizing training for facilitators Mean 2.86 2.64 3.20 2.90 4 

3 Failure to organize community forums on ABE. Mean 2.91 2.73 3.20 2.94 3 

4 Failure to coordinate other organizations on ABE. Mean 3.18 303 3.03 3.08 2 

Average 304 

Table 19 above table presents major factors that inhibit the provision of ABE from the side of 

woreda education officials. As the respective grand mean 3.24 and 3.08 suggested, lack of 

providing attention on supervisory support to ABE centers was considered the most serious 

problem of the officials. This is followed by their inability to coordinate other GOs and NGOs 

toward ABE provi sion. These two issues are some of the major responsibilities of the officials in 

the ABE program. ABE centers need supervision from education experts to improve the way 

74 



:rs perform ABE duties. Continuous supervision and follow-up of education experts help the 

~ram achieve its objectives. Woreda education officials should also persuade other 

lll izations and the larger community toward the success of the program. As the results, 

Never, the officials were failed to do so . 

. s indicated in the same table the grand mean resu lts to item number 2 and 3 are 2.94 and 2.90 

:spectively. This, in contrast, made the inabi lity of woreda education offices to fac ili tate 

~ommunity forums on the ABE program and their fai lure to organize training for faci litators to be 

seen as less serious since the results are below 3.04 to both items. Respondents reacted to the 

items that may be they considered CMC serve as a forum in the area although CMCs were not 

fully invo lved in the program as discussed earlier. Fai lure to organize in service training received 

the fo urth position may be for most of respondents were from NGOs who occasionally gained 

on-the-job training from their respective organizations. As discussed earl ier, however, 

government hired faci li tators mere complaining for lack of pre-service training. 

4.3.9.5. P,·oblems Affecting the ABE Program on the Part ofNGOs 

NGOs who are interested in basic education can contribute a lot in the ABE provision in pastoral 

areas. Accordingly, NGOs like GOAL Ethiopia, AFD, Gayyo pastoralist have been currently 

providing the program in the study. The challenges of the program in pastoral aoedas of Boran3 

zone on the part these providers is examined as follows. 

Ta ble 20: ABE P roblems Related with the Role ofNGOs Wo rkin g in the A,·ea 

Statistical Facilitator Experts NGO Grand Rank 0 Factors Foca t :z Toot (N:76) (N:33) Mean Order (N:5) 

1 Inability to provide stationeries to ABE students. Mean 308 2.85 2.40 2.77 6 

2 Inabilily to hire enough number of facilitators. Mean 3.07 2.85 3.00 2.97 3 

3 Inability to provide on the job training for facilitators. Mean 2.93 2.24 3.20 2.79 5 

4 Inability to construct enough number of ABE centers Mean 2.88 3.00 3.20 3.02 2 

5 Inability to cooperatively work with woreda officials. Mean 2.67 3.21 3.20 3.03 1 
6 Inability to involve in textbook distribution. Mean 2.87 270 3.00 2.85 4 

Averaqe 2.91 

Table 20 presents NGO related problems of ABE program being implemented in the study area. 

To begin with the inability of NGOs to cooperatively work with woreda officials on the program 
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was ranked first followed by their inability to establish enough number of ABE centers and their 

inability to involve as many faci litators as possible to the program in the second and third place. 

Above all, as mean values of education experts (mean = 3.2 1) and NGO focal persons (mean = 

3.20) themselves pointed out; lack of coordination between these two parties was one of the most 

serious problems of the program. In the previous responses as well the woreda education offices, 

the NGOs and CMC were not working together for success of the program in the study area. This 

will lead to wastage of using resources wisely and all stakeholders lack common vision on the 

program. 

As pointed above failure to construct enough number of ABE centers ranked in the second place. 

This may suggests the need of more basic education access in the area through the intervention of 

ABE program and NGO invo lvement. This can be followed by the invo lvement of additional 

facilitators in the program since item number 2 ranked the th ird NGO related problem of the ABE 

program in the study area. 

NGOs who are working in pastoral woreda of Borana zone were found fairly invo lving in 

provision of stationary, training of facilitators and textbook di stribution as these roles ranked 6 th, 

5th and 4th having grand means below the average (2.9 1). However, it was deduced from focus 

group di scussion that ABE pupils as well as CMC members still requires more intervention of 

NGOs in the provision of schooling material s. Observation check-l ist results also points out that 

ABE centers have no adequate basic schooling faci li ties like chalk boards, note books, 

attendances, pens and the like which required financial arrangement and hence invites the 

invo lvement ofNGOs in the ABE Program. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Summary 

The purpose of this study was to find out the ex isting gaps between how the ABE program is 

perceived and the ways the program is being implemented in pastoral weredas of Borana zone. 

The study further intended to identify the major challenges of the program and suggest so lutions 

that help to embrace many more pastoral out-of-school children in the provision. 

To thi s end, the study was guided by the following four basic questions : 

I. What is the perception of beneficiaries (parents and pupil) toward the ABE provision 111 

pastoral woredas of Borana zone? 

2. What is the perception of practitioners (facilitators, education experts and NGO focal persons) 

toward the ABE program in the study area? 

3. What are ways by which the ABE program being implemented in pastoral communities of the 

zone? 

4. What are the major challenges that encountered in the provision of ABE in pastoral woredas of 

BOI'ana zone? 

To answer these basic questions both pnmary and secondary data source were employed . 

. Moreover, 17 CMC members, 24 ABE pupil , 76 faci litators, 33 education experts and 5 NGO 

focal persons directly involved as subjects of the study. In short, the total of 155 individuals 

served as the main source of data for this research. 

The information obtained from the ABE pupil and CMC members interpreted qualitatively while 

the data gained from facilitators, experts and the focal persons through questionnaire on the other 

hand analyzed using statistical tools. Accordingly, percentages, one-way ANOV A, Chi-square 

grand mean scores were used in the analysis. Depending on the results, thus, the following major 

findings were identified in the study. 
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I. As the matter of analyzing issues raised during the focus group discussion with the pupils and 

CMC members, the ABE program is conceived by beneficiaries as follows. 

a) The ABE program, as perceived by the ABE pupil , is an opportunity of getting basic reading, 

writing and computing skills, the provision of creating enjoyment with many more boys and 

girls from the sUlTounding villages and a places where establishing ones own vision in the 

society for life ahead through education. 

b) The CMC members viewed the ABE program positively as well as negatively. They, on one 

hand, perceived the program as important to the fate of pastoral children which to be ananged 

at every vi ll ages in the community and to be undertaken by all children, youth and adults even 

if ABE centers and their facilities are local, poor and inadequate. At ABE centers where the 

time table is rigid and similar to that of the formal system the program is regarded as a playing 

ground for children instead of providing useful services to pastoral fami lies at home and 

posture fields on the other. The pastoral community also perceived the program as the 

government obl igation which to be carried out for the sake of keeping rules and regulations. 

2. As the mean values and one-way ANOV A tests show major implementers (facilitators, 

education experts and NGO focal persons) in general perceive ABE program as provision that 

help in accessing basic education to out of school pastoral chi ldren, promoting gender equity, 

improving quality and reducing drop-outs. ABE is also considered impor1ant to localize 

curriculum and make it realistic to pastoral way of life. As findings revealed the ongoing 

ABE program in pastoral woredas of Borana zone, however, is misperceived by either group 

of the respondents on the fo llowing points. 

a. Initiating ABE program is the mere responsibility of the government as perceived by 

faci litators . 

b. Facilitators and NGO focal persons perceived wrongly that ABE is given under the official 

academic ca lendar .. 

c. All the groups agreed wrongly up on that the recruitment of fac ilitators needs to be 

accomplished only at the woreda education office level without the involvement of 

community representatives. 
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d. As to the perception of facil itators, education experts and the focal persons, women valued 

less for the facilitation work in the ABE program. 

3. The chi-square results of the study indicated that the following major principles of 

the ABE program was wrongly implemented in the study areas. 

a) Findings revealed that ABE centers rlln their teaching and learning activities without 

pastoral parents' preference of time of operation, and registration to the centers is found to 

stall at similar time with that of the regular calendar. 

b) Even though all study groups are in favor of the use of local resources as teaching aids and 

school facilities they need if ABE centers built out of industrial products. 

c) Schooling materials are not timely arriving to ABE centers, inadequate or even not 

available. Supervisory supports to ABE activities are al so inadequate or never undertaken 

to many ABE centers in some cases. 

d) The community forums held on the ABE program are few; Encouragements made to 

attract parents as well as children to the program is poor; and coordination among GOs, 

NGOs and the community in implementing the program is weak. 

e) Facilitators found engaging in their duties without even preliminary ori entation let alone 

getting formal training. There is also a vari ation between the training oppollunity of 

government and NGO hired facilitators. 

f) No fo rmal experience sharing provisions was organized between ABE centers and formal 

primary schools for the sake of the success of the ABE program in the woredas covered 

by the study. 

4. As identified by the analysis, the following problems found too serious in challenging the 

implementation of the ABE program in pastoral woredas of Borana zone. 

a. Distance from homes to ABE centers, clash between neighboring clans and the need of 

parents to use the chi ldren's labour are found the major impediments that hinder pastoral 

chi ldren from attending the ABE program. 

b. Inab ilities of parents to send their children to the centers and pushing them to withdraw 

are the major cha llenges of the ABE program on the part of pastoral parents. 
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c. Looking fo r better job by fac ilitators IS found highl y affecting the ABE program 

undertaken in the area. 

d. As the study revealed woreda education offices are weak in the provision of schooling 

materials and in providing supervisory supports to the ABE program. They also fou nd 

poor in organizing community fo rums and coordinating other GOs and NGOs toward the 

ABE provision. 

e. Findings revealed that fac ilitators need on-the-j ob training. It is also found that NGO 

hired fac ilitators gained better training opportunity compared with those who hired by the 

government. 

f. The education officials and NGOs are found less cooperative ly work on the success of the 

program . The involvement of NGOs in establishing more of ABE centers and hiring a 

larger number of facilitators is also not satisfactory in the eyes of all the study groups. 

g. It is common the neighboring pastoral clans to fight for grazing lands and water sources. 

This was usually lead pastoral children to remain far from ABE centers and left their 

schooling. As thi s study revealed the problem considered too serious in the study area. 

This requires close attention of central and regional governments. 

5.2 Conclusions 

As results of the study revealed ABE pupils viewed the program undertaken positively. They 

regarded it as means of gaining basic reading, wri ti ng and computing skills around. The program 

is also understood as ~n opportun ity to look into ones li fe forward by thi s group of study. 

Furthermore, the ABE program was also perceived crucial among CMC members to change the 

socio-economic status to the surro undi ng pastoral community. As a result the attitude of pastoral 

community to the need di fferent level of education in general is positively changing. 

Despite such changes, the ABE program being implemented in the area was found less 

contributing in reaching basic educat ion to out-of-school pastoral children of Borana zone at the 

required level. Lower level perception and lack of clari ty on the basic principles and 

characteristics of the program, fai lure to understand community needs to be addressed in the 
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provision, lack of attention on the part of education officials, inability to cooperati vely work 

among major stakeholders their fai lure to carryout respective roles full hearted ly are the major 

problems for which the following conclusions are drawn. 

I. Community participation is less in deciding on the ABE calendar and selection of facilitators 

and in sending school-age chi ldren to ABE centers. The study groups also poorly awarded of 

the role of pastoral parents in deciding on the schooling calendar and in recruitment and 

selection of faci litators. 

2. Pastoral parents also less aware of their right to chose suitable time table at the nearby ABE 

centers. Instead they tend to keep their chi ldren at duti es and even found encouraging dropout 

and absenteeism which is adverse to the program. In other words the program was not to 

serving as many out-of-school children as required who should served from the provision in 

their spare-time before or after posturing cattle or carryout other home-based services. 

3. The quality of the program has been suffering due to lack of adequate training provision to 

facil itators and experts on ABE, poor center construction and school ing facili ties and 

supervisory support to ABE centers and linkage between ABE centers and formal primary 

schools. 

4. As facilitators left their duties due to getting permanent or better paid job, ABE children 

fa iled neither to attend their classes nor provide services to their parents until new faci li tators 

join their ABE centers. 

5. There could be too much delay in achieving UPE in the zone and more educational wastage 

to be continued unless enough number of ABE centers and second cycle (1-5) primary 

schools at near distance are availab le. 

6. Many school-age-pastoral girls to remain out-of-schoo l for lacking role models in thei r 

respecti ve vi ll ages . Peace and stability is required in order pastoral young boys and girls get 

and continue on their basic education opportunities in the study area. 
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5.3 Recommendations 

The main object ive of the ABE program is creating alternative opportunity to satisfy the need for 

basic education of pastoral out-of school children youth and their parents. Based on the findi ngs 

and conclusions, the fo llowing recommendations are suggested to revitalize the importance of the 

ABE program in providing basic education to children, youths and adults ofBorana zone. 

I. Training is to be given on the basic principles of the ABE program to fac ilitators and NGO 

focal persons on the basic principles of the program. It is also necessary to include CRCs 

directors and education experts to refresh themselves so that they improve their perception on 

the program which to be followed by the improvement of perception of the benefi ciari es. 

Zonal Education Office and NGOs work in the area should prepare the training manual and 

arrange necessary financial and logistics supp011S to the training. 

2. Pastoral parents remained reluctant to full y cooperate on the ABE acti vities like sending thei r 

children to ABE centers and letting them stay there. They are also not full y exerting their 

right, for instance, to decide on the ABE time table and calendar. Therefore, it is 

recommended to hold communi ty fo rums at each pastoral village to clarify roles and 

responsibilities of the pastora l community on ABE program. The zone administration, zonal 

education office and woreda offices are responsible to organize the forum. Oromiya education 

bureau is responsible to support the fo rum with the necessary budget. 

3. The success of the ABE program largely depends on the responsiveness of the program to the 

needs of pastoral parents. Although implementers perceive the ABE program allow pastoral 

community exercise leadership in education thi s could not found true in the findings. It is thus 

recommended that pastoral parents need to decide on the ABE time tab le and ca lendar 

through the intervention of CMCs. They must have also representati ves in the selection of 

facilitators. It is required of the woreda administration, the respecti ve education offices and 

NGOs to carryout and supervi ses the acti vity. 

4. The zone will remain back ward unless more ABE centers establ ished and full y fl edged by 

basic education facilities. Hence the Oromiya Education Bureau and NGO head offices 
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should allocate additional budget to improve the quality of ABE resources and establish more 

ABE centers in the area. It is also suggested to construct soil roofed and open walled ABE 

centers rather than build them from bush cut and pure ly industrial products. CMC is 

responsible to check the resources used in the construction. These wi ll help to extend as well 

as the quality of the program in pastoral woredas ofBorana zone. 

5. Hardship a llowance 20% to 30% is recommended as of any other workers to facilitators who 

serve in government sponsored ABE centers. Equivalent pay to the NGO hired facilitators 

and equal pay between government and NGO haired fac ilitators is also suggested so that they 

can remain longer in their facilitation duties and frustration due to variation of sa lary 

minimized which will help the program to sustain in the area. The Oromiya regional 

govenUllent, the OEB and respective NGO head offices are responsible to put this into effect. 

6. Facilitators particularly women who served at far ABE centers in pastoral vi llages of Borana 

zone should be encouraged at woreda zone and bureau level. Those CMC members and the 

ABE pupi ls who contributed better to the success of the program also motivated. It is also 

necessary to give priority to women in practical terms when requirement and selection is 

conducted to hire facilitators. Woreda and zonal education office, Oromiya Education Bureau 

the respective NGOs are responsib le to do so. 

7. Short term pre-service for those newly recruited and short term on-the-job trainings for those 

who are already in the facilitation duty is also recommend. Allowing faci li tators to participate 

in the meetings where formal teachers of the same level are invited will enable facil itators 

share experiences from regular teachers and build confidence and responsibility on the 

program. It is also recommended to bring the government and NGO training efforts and 

resources together so that the problem facilitators need to have further training on the 

program will be alleviated. 

8. Even though linkage between ABE centers and the nearby primary schools perceived 

impor1ant by all study groups no experience sharing provisions were undertaken in practice in 

the study area. Therefore, exchanging visits to cluster resource centers and competitions in 

folk lore, drama and music provisions between ABE pupils and students of the near by first 
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cycle is recommended to establish linkage between ABE centers and the near by formal first 

cycle schools, frustration of ABE pupil as promote to grade five and favoring the formal 

program to continue in the area otherwise. 

9. Good-governance recommendable to minimize clashes between the neighboring clans. The 

central and the regional governments of Oromiya, SNNP and the Somali the neighboring 

zonal and woreda administrations should work together on the issue. They should also listen 

and encourage the sun-ounding pastoral communities so lve conflicts through cultural ways 

and debates so that pupils attend their education calmly and peacefully. 

10. Seasonal conferences among GOs and NGOs also recommended so that they can deal issues 

of the education in general and work together in reaching basic eduCation particularly through 

ABE program in the area. Zonal administration, zonal education and NGO offices are 

responsible for when, where and with what resources to carry out the conference. CMC 

members should also be invited to the session so that they can evaluate changes and 

challenges of the program. 
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Appendix A 

Addis Ababa Un iversity 

School of Graduate Studies 

College of Education 

Adult and Life-Long Learning Unit 

A Questionnaire to be fi eld in by faci litators ed ucation experts NGO focal -persons. 

Dear respondents, 

Thi s is a questionnaire for an academ ic research on the Perception and Practices of Alternative Basic 

Education Provision in Pastoral Woredas of Borena Zone. Basically designed for prepari ng a thesis paper 

in partial fulfillmen t of MEd degree in Adult and Life- long Learning. The findings of the study will help 

stakeholders develop the appropriate perception on ABE and improve the practice of the provision in the 

area so that the pastoral community of the zone would benefit from the program. The success of thi s study 

is highly dependent upon your genuine, fra nk and timely responses. Therefore, you are kindly requested to 

fill in the questionnaire honestly and respons ibly. Thank you very much for your time and help . 

Mekbib Boga le 



NB: General direction 

I. No need of writing your name. 

2. Put (v") mark for your response. 

3. Write your additional comments, opi nions and suggestion on the given spaces. 

Part I: Personal Data 

I . Sex A. Male 

B. Female 

2. Age A.IS-25 

B.26-35 

C. Above 35 

3. Your organ ization: 

A. Ed ucation office (WoredaiZone) 

B.NGO 

C. Community 

4. Level of education 

A. 5-8 

B. 9-10 

C.I I-1 2 

D. TTl Certificate 

E. Diploma 

F. Degree (BA/BSC) 

5. Work experience you had (Years): 

A. I-2 

B.3-5 

C. 15-8 

D. Above 8 



Part II: Main Data 

A. The foll owing items are re lated to your perception of the ABE program. Please give appropriate 

response for each items based on your understanding of the provision. The options given to you are 

five which vary from 'stron~ ly agree' to 's trongly disagree ' . Please use tick (") mark where it 

corresponds to your response. 

Key 5 = Strongly agree 

4 = Agree 

NQ 

I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

3 = Undecided 

2 = Disagree 

I = Strongly disagree 

Items 

I believe that ABE provision can provide more basic education 

opportunity to out of school children in pastoral commun ity . 

In my understanding ABE should focus on school-age children whose 

labor is needed for service by pastoral parents. 

As to me the ABE can provide better chance to education of girls 111 

pastoral community. 

I believe that ABE can help improve quality of basic education. 

I believe that ABE can he lp reduce pupils ' drop-out from their schooling. 

As to me it is only the government who should initiate ABE program. 

In my unde rstanding NGOs can help in expa nding ABE prov is ion. 

In my understanding the curriculum of the first cycle of formal primary 

education and ABE should be one and the same. 

As to me it is poss ib le to locally develop curriculum for the ABE 

program. 

I beli eve that ABE can help III promotin g the relevance of basic 

educatio n in pastoral community. 

In my oplllion ABE should be provided under the official acade mic 

calendar. 

As to me pastoral parents are not knowledgeable to decide on time 

suitabl e for the learning of their chi ldren. 

As to me it is not fair to build ABC centers frolll local resources. 

5 4 3 2 1 



14 
In my understanding basic education should not be given in a setting with 

local faciliti es like using stoo ls 

I believe the ABE provision provides better chance to the pastoral 

15 community exerCise leadership 111 managing education 111 its 

su rroundings. 

To my knowledge the recruitment of ABE faci litators need to be 
16 

accomp lished only by wereda education offi cials. 

17 As I believe it ABE facil itators shou ld not be less than TTl completers. 

18 
As to me fema les can perform better in ABE provision if they recru ited 

as fac il itators. 

19 
As they are contractual workers, there is no need of providing on the job 

training fo r ABE fac ilitators. 

20 
In my opi nion no need of sharing experience for ABE centers with 

forma l primary schools for each servi ng separate objectives. 



B. The following items are assumed to assess the extent of practicing ABE provi sion in your ABE center. 

Please, prov id e your responses by tickin g the C"l to th e corresponding items. 

Key: 3. Always 

NQ 

I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

14 

15 

2. Sometimes 

I. Never 

Items 

How often do parents decide on the academic calendar of ABE centers? 

How often registration to AB E centers begins at similar time with that of 

formal primary schoo ls? 

How often pastoral parents wi llingly bring their children to ABE centers? 

How often ABE centers constructed from loca l resources 

How o ften th e woreda ed ucation office provides attention for the provi sion of 

educational materials for the ABE centers? 

How often students in ABE centers com plain for shOltage of ed ucational 

mater ials? 

How often woreda experts supervise ABE center operations? 

How often woreda ed ucation offi ce organize community forums on ABE? 

How often CMC encouraged fo r running ABE center act ivities? 

How often NGOs provide stationeries fo r ABE students? 

How often you attend trai ning on the ABE organi zed by the NGOs. 

How often experience shari ng progra ms are organized between ABE centers 

and formal primary schools? 

How often students are happy wi th th eir pastoral way of li fe is refl ected in the 

textbooks? 

How often pastoral parents foll ow-up the progress of the ir children 111 

ed ucation? 

How often Woreda education office, th e c0111munity and the NGO work in 

coord i nation? 

3 2 1 

C. The follow ing items are basica lly des igned to identifY the major prob lems the ABE program 

encou ntered in the your area. Pl ease, use ti ck V and mark that corresponds to your response. 

Key: 4. Most seri ous 3. Serio us 2. Not seriousl. Und ecided 



NQ Items 4 3 2 1 

1 
Problems Hinder School-age Pastoral Children from participating in 

the ABE program: 

1.1 Low level pastorali sts' awareness on modern education 

1.2 The need of parents to use child labor. 

1.3 Poor schooling facilities in ABE centers 

1.4 Inability of parents to buy schooling materi als 

1.5 Distance from homes to ABE centers. 

1.6 Lack of second cycle (4-5) primary school ing in the area. 

1.7 Clash between neighbori ng clans 

2 Problems related with Role of the Pastoral the Community: 

2. 1 
Pushing child ren to withdraw from ABE. 

2.2 Inability to send child ren to ABE centers. 

2.3 Inability to supp0l1 AB E centers fin anc ially. 

2.4 Inability to support ABE centers materially. 

2.5 Failure to provide labor service. 

3 Problems related with Facilitators: 

3. 1 Low Level o f qua lification. 

3.2 Low level of knowledge on the cul ture of community. 

3.3 Lack of pre-service tra inin g. 

3.4 Lack of on-the-job training. 

3.5 Looking fo r better job. 

4 Prob lems related with t he Ro le ofWoreda Education office: 

4. 1 Poor supervi sory provision to ABE centers . 

4.2 Lack of organizin g training for facili tators 

4.3 Inabi lity to organi ze communi ty forums on ABE. 

4.4 Inability to coordinate Gas and NGOs on ABE. 

5 Pl"Oblems related the ro le of with NGOs working in the a rea: 

5.1 Inabili ty to provide stati oneries to ABE students . 

5.2 Inability to hire enough number of facilitators. 

5.3 Inability to provide on the job train ing for facilitators. 

5.4 Inabili ty to construct enough num ber of ABE centers 

5.5 Inability to cooperati ve ly work with woreda offi cials. 

5.6 Inabil ity to in vo lve in textbook di stribution. 



D. (Th is section is ONLY for ed ucation experts and NGO focal-persons). The fo llow ing items 

are open-ended. Please, give your answers by writing short and brief answers for based on what 

you have observed in practicing ABE in your area. 

I . How does the community perceive the ABE provi sion in your area? Why? 

1. ________________________________________________ __ 

[I. _______________________ __ 

[[I. ________________________________________________ _ 

2. How do the ABE students perceive the provision in your area? Why? 

1. ------------------------
[I. ________________________________________________ _ 
[[I. ______________________________ _ 

3. Are there out-of-schoo l child ren in your area who do not attend ing the near by ABE center? Why? 

4. What are the major problems that are enco unteri ng the implementation of ABE provision in your area? 

1. -----------------------------------------------
II. ____________ __________ _ 

Ill. ____________________________________________ _ 

5. What so lutions do you suggest to a lleviate the above problems of ABE provision in your area? 

1. ----------------------
[I. ________________________ _ 

Il I. ____________________________________________ _ 



E). (Th is section is ONLY for facilitators). The fo llowing items are open-ended. Please, gIve your 

answers by writing short and brief answers for based on what you have experienced in imp lementing 

ABE in your center. 

I. How do pupi ls see the ABE program at your center? 

2. Are there school-age children around your ABE center who do not attend the program? Why? 

3. How does the community see the ABE program going on at your center? 

4. In what ways does the community participate in implementing ABE in your center? 

5. What supports does your ABE center get from the surrounding pastoral community? 

6. Write down the needs you have not ach ieved as a facilitator? 

7. What are the major problems of ABE program at your center? 

8. What solu tions do you suggest to alleviate these problems? 



Appendix - B 

Yunivarsitii Finfinnee 

Mana Barnootaa Digril Lammaffaa 

Mummee Barnootaa Gaheessotaa 11 Jireenya Guutuu 

Gaafanno haa la-mij eess itootaa, eki s ipartoota barnoota fi dhaabbil ee mitimoo tummaatiin kan guutamu . 

Kabajiamtoota odeeffatamtoota, 

Kaayyoon gaafannoo kanaa mata-duree "Aanaalee Horsiisee-Bulaa Godina Booranaatti, Hubannoo ft 

Raawwannoo, Sagantaa Barnoota Bu'uura Filannoo Adda irratti Jiru" jed hu irrati qo'annoo 

gaggeefamuuf odd eeffannoo fun aanlludha. Qo'anni chi sadarkaa barnoota MEd Ii if waraqaa ebbaa 

qopheeffachull kan naadandeesisu ta'ee, bu 'aan isaa ijoollee Ii dargaggeeyyi i hawaasa horsiisee-bulaa 

godinchaa carraa barumsa bu' uraa osoo hin argatiin hafan sagantaa Brnoota Bu' uuraa Fil annoo Addaa 

god inicha keessatti gaggee ffamaa jiru irraa fayyadamaa akkasumas dh llgaa irralt i hundooftan ii isan taasisa 

j edhamee amanama. Kun immoo is in akka odeeffataa tokkotti beeku msaa Ii muuxxannoo qabdan 

fayyadamtanii gaalilee gaafannoo kana keessalti dhiyaataniif deebii kenni tan irratt i hirkata. Haailima 

ka naan akka naaf gllllltan kabaj aan isi nii gaafad ha. Gargaarsa naaf gootan iif du rsee HORAA-BULAA 

isi nii n jedha. 

Makb ib Boggaa laa 



Hubachiisa Waliigala 

I. Maqaa keesan hi n barreesi naa. 

2. Filannoo kessan marsaa yookan mal lat100 (,f) fayyadam. 

3. Bakka barbaachisaa ta'etti yaada keessan iddoo barreeffamaan ibsa 

4. BBFA = Barnoota Bu'uuraa Filannoo Addaa (Afaan Ingi li ffaatii n Isa "Alternative Basic 

Education" kanjennu dha) 

Kutaa I. Haala Dhunfaa 

I. Saala: 

A. Dhii ra 

B. Dhala 

2. Umrii 

A. 18-25 

B.26-35 

C. 35 oli 

3. Dhaabbatni Keessan keessani i 

A. Kutaa 8 fi gadi 

B. Kutaa 9-1 0 

C. Kutaa 11 -12 

D. Waajjira Barnootaa (Aanaa! God ina) 

E. Dhaabbata M iti-Mootummaa 

F. Hawwaasa Nannoo 

4. Sadarka Barumsaa 

A. Dhabbata Leenj ii Barsiisota 

B. Dip iloomaa 

C. Digrii duraa 

5. Muuxannoo duraa hoji i (woggoota) 

A. I-2 

B.3-5 

C.6-8 

D. 80li 



Kutaa II_ Gaafannoo Ijoo 

A. Tarreeffamoonni gabatee annaan gad ii keessatti j iran sagantaa BBFA irrat1 i HUBANNOO keessanii 

kan gaafatanii dha. Deeb ii keessan bakka-bu' uu kan danda 'an li lannowwaan shan "Baayee walli ga la" 

hanga "Baayeen 1II0nna" kan j edhan isn iif dhiyaatan iiji ru. Beekumsaa Ii muuxannoo qabaattan irratti 

hunda'aati deebii sin'ii dhajettanii kan itti aman!anmallatoo (J) fayyadamaati i deeb isa. 

Furtuu: 5 = Baayee walii ga la 

4 = Wali in gala 

NQ 

I 

2 

3 

4 

5 

6 

7 

8 

9 

3 = MUlteessu na rakki ssa 

2 = Nan monna 

I = Baayeen morma 

TARREEFFAMOOTA 

Sagantaan BBFA carra barumsa bu' uuraa 

dandeesisa. 

babalisuuf nl 

Sagantaa BBFA shamarran horsiise-bul aa carraa barnoota 

bu'uuraa akka argatan ni gargaara. 

Sagantaan BBFA ijool lee hors iisee-bulaa loon tissaan in-atti 

xiyyeeffachuu qaba. 

Sagan!aa n BBF A barattoonn i baruJ11 sa IS3 1l1l ad daan akka 

hinkutne ni gargaara. 

Sagantaan BBFA Ii barnoota id il ee kutaa 1-4 walq ixxee 

ta'an ii illaalamu u hin qaban. 

Sirni barnootaa sagan!aa BBFA Ii sirni barnootaa idile kutaa 

1-4 tokko ta ' uu qaba. 

Sagantaan BBFA saga n!aa idileet in caa laa sirna barnootaa 

bu'uura haala qabatamaa naannoo horsii see-bulaa wajjiin 

wa lqabsii suufni gargaara. 

Sagantaan BBFA quiquflinna barnootaa foyyeessu uf 111 

dandeesisa. 

Yeroon (sa'aatiin ) BBFA ittin kennamull fi sagantaan 

barnootni idilee itti ngaggeefamu tokko ta' uu qaba. 

FILLANNOWW AN 

5 4 3 2 1 



10 Yerroo (sa'aatii ) baru msaa SBFA tiif 111 IJawaa ta 'e 

mu rteessu un gahee hoji i moottummaati. 

II Barnootni bu ' uraa manneen barnootaa qorqorroo keessatti 

ma lee kennamuu hin qabu . 

12 Carraa barnoota bu' uraa baba li suuf j echa wii rtul ee SSFA 

qabeenya naannootin ij aarun sin'i l mit i. 

13 Dhaabbi leen m iti-T11ootuITImaa hawaasa horsi isee-bulaa 

keessatt i sagantaa BSFA baba li ssuf gargarnn ni dand'u. 

14 Sagantaan BBFA hirmaannaa hawaasa horsi isee-bu laa 

sochii barnootaa keessatti guddi slluf ni dandees isa 

15 Sagantaa SBFA hawaasa hors i isee-bll laa keessatti 

ja lqabsi isun gahee mootllmmaa qofa ta'u qaba. 

16 Haalam ijees itootaa dorgomsi isan i i fi lachuun gahee hoji i 

waajjira barnoota aanaa qofa ta'uu qaba. 

17 Haa la-m ijeesitoonn i hund i eebifama Dhaab Lee Lecnj i 

Sarsiisotaa ta'uu qabu . 

18 Hojii haala-mij eessummaa f dhiira caa laa duba ltiitu gooma. 

19 Haala mij eessoonni hojjetaa dhaabbata waan bin taaneef 

leenj ii kennuun hagas maraa barbaachisa mit i. 

20 Kaayyoon buufataa lee SBFA fi ma. nneen bamoota idil ee 

gar-gar waan ta 'eef muu xxannoo waJJll n j ijj iirrachu un 

fayida hi n gabu. 



B. Gaafi leen annaan gadi i sagantaan BBFA godina/aanaa keessani tti HAMMAM HOJIIRRATTI OOLAA 

akka j iru ilaalu . Hubbannoo keessan irratt ii hunda'aati deebii sirrii ta ' uu danda 'a jettanii kan itti amantan 

mallattoo (,/) ti in deebi sa. 

FUllI"tu: 3. Yeroo hunda (Always) 2. Darbee dabree (Sometimes) I. Gonkumaa (Never) 

FILLA NNOWWAN 

NQ TARREEFFAMOOTA 3 2 1 

I Maati in barattoota buufataaleen BBFA yeroo (sa'aatii) barumsi ittiiin 

gaggeeffatan irratti hammam murteessu? 

2 Yeroon baruJ11 si buufatalee BBrA fi m3nneen barnoota idil ee keessatti itti 

kennamu hammam wa lfakkaata? 

3 Hawaasni horsiisee-bulaa ijo llee isaa buufataalee BBLA tt i hammaam fedhi n 

ga lmeesisa? 

4 Naannoo kessani tt i buufataalccn BBFA ham man qabeenya naalll100t in (loca l 

resources) hojjetamu? 

5 Waajj irr i Barnootaa aa nnacha dhiyeessa meeshalee bamootaa BBFA ti if 

hammaam xiyyeeffannoo kenna? 

6 Barattoonni ykn q indess ittoonni buufataa lee BBFA hanqinni kitaabaa akka isan 

muddatte hagam iyyatu? 

7 Buufataaleen BBFA llaal100 eksipa ltoota barnootaa annaa Irraa deeggarsa 

slipparvii znii halllll1am argatu ? 

8 Sagantaa BBFA jajjabeesuuf v,IaaJJ IITI barnootaa aa nichaa hammam m al'll 

uummata qindessu? 

9 Koreen buufata lee BBFA waan gaarii rawwatan hammam jajjabatu? 

10 Barrattoonni BBFA dhaabi [ce In iti-Illoottumaa Irraa deegga rsa meesha[ee 

barreessa hal11 l1l am argatu? 

[ [ Dhaabileenm iti-moottu l11 maa BBFA irrat ii hammam [eenjii qopheessu? 

[2 Buufataaleen BBFA man neen bamootaa idil ec wajjiin hammam muuxa nnoo 

j ijj iirrattu? 

13 Jiruu fij ireenyi horsi isee-bu[aa kitaaba barataa keessatti hammam ibsama? 

[4 Buufataalee BBFA tti maatiin horsiisee-bu[aa haa[a baru msa ijoo[[ee Isaa 

hammam hordofa? 

[ 5 Waajj irri barnootaa aanaa, koreell hojj i i gaggeesitu ll buufataa[ee fi dhabi[eell 

miti-moottuma hammam qindoominan hojjetu? 



C. Gabalee arman gadii keessatti rakkoolee guguddoo sagantaa BBFA naannoo keessan itti gaggeeffamaa 

jim miidhuu danda'u jedhaman ii kan til maaman ofkeessatti qabateera. Hubbannoo keessan irrattii 

hunda'aati rakkoo leen Hammam Vlfaata akka ta 'an maJJattoo (v") fayyada maat ii deeb isaa. 

Fuurtuu:- 4 = Jajjaboo dha (Most Serious) 

3 =Jabaa dha. (Serious) 

2 =Jabaa miti (Not serious) 

I =Murteessu na rakk issa (U ndec ided) 

NQ TARREEFFAMOOTA 

1 Rakkoolee ijoolleell horsiisee-bulaa akka gam bllllfataalee hin 

deemne god hllu danda'an: 

1. 1 Hu bannoo hawaasn i horsiise-bul aa barnoota hammayyaarratti qabu 

gadaanaa la ' u 

1.2 Yeroo barumsi itti kennamutti 11l1l11J1 i ij ooll ee barbaadamuun isaa. 

1.3 Buufatalee BBF Atti hanqinni meeshalee bamootaj iraach uu . 

1.4 Maatiin barattoota maall aqa bittaa lI1eeshalee barnootaaf oluu dhabuu. 

1.5 Ollaa fi buufataa le BBFA gargar fgaachuun isanii. 

1.6 Barnoota itti-fufuuf carraa barnoota sadarka lokkoffaa wii rtuu 2ffaa (5-

8) naannoo isanitti dhabu. 

1.7 Walitti-bu' in si goosaa 

2 Rakkoolee Hawaassa Horsiisee-bulaa wajjiill waiqabata: 

2. 1 IjoJJee saganta BBFA akka addaan kutan tolchu 

2.2 Ij oo JJeen gam sagantaa BBFA erguu dhabu. 

2.3 Buufataa lee BBFA maaJJaqaan deeggaru dhabu . 

2.4 Buufataa lee BBFA meeshaleen deeggaru dhabu . 

2.5 Hoj ii buufataalee BBF A humnaa n gargaaru dhabu. 

3 Rakkoolee Haala-mijeessitootaa waliin waiqabatan: 

3. I Sadarkaan barumsaa isani i haala-mijjeessummaaf gahaa ta ' uu dhabu. 

3.2 Aadaa hawaasischaa irratti beekumsa gahaa dhabu. 

3.3 Leenj i i hojj i-duraa argachuu dhabuu. 

3.4 Leenjii hoj ii- irma argachuu dhabu. 

3.5 Hojii haa la-mijjeessumaa irratti turll dhabu. 

FTLLANNOWW AN 

4 3 2 1 



4 Rakkoolee waajjira barnootaa aanaalee ilaailatan: 

4. 1 Deeggarsa supparviizinii kennuu dhabu. 

4.2 BBFA irratt i Leenjii qindeessu dhab u. 

4.3 Sagantaa BBFA irratti marii uummata gaggeessu dhabu. 

4.4 Waajjiraalee biroo BBFA irratti qindeessuu dhabu. 

5 Rakkoolee gahee dhaabilee miti-mootummaa ilaailatan: 

5. 1 Barattoota BBFA tiifmeeshalee barreessaa dhiyeessuu dhabu. 

5.2 Buufataa lee BBFA babal isuu dhabu 

5.3 Halaa mijeessitoa gaha qacaruu dhabu 

5.4 Haala mijeesitootaaf leenji i- hojiirraa qopheessu dhabu. 

5.5 BBFA irratti leenj ii qopheessuu dhabu 

5.6 Kitaabi lee BBFA qopheessuu irratti hirmaachuu dhabu. 

5.7 Waajjiraa lee barnoota aanaa lee wajjiin qindomminnaan hojjechu 

dhabu. 

D. (Eekis ipmtootaa fi bakka-bu'oota dhaabbilee miti-mootummaaf qofaaf) Mu uxxannoo keessan in'atti 

hunda'atii gaafilee armaan gad iitti tarreffamaniif deebii gabaabaa fi if a ta'e itti kenna . 

. Hawaasni horsiisee-bulaa anaalgodina keessani i sagantaa BBFA akkam itti ilaa la? 

2. Barattoonni BBFA aanaal god ina keessanii saganticha akkam itti ilaa lu? 

3 Aanaalgodina keessan itti ij oo llee umriin isani i brumsaaf gahee sagantaa BBFA kan hin hirmaatin jiu? 

Yooj iraatan maa liif? 

4. Buufataalee BBFA irraa barattoonni barumsa isaani i addaan ni kutu? Maa lii!,? 

5. Naannoo keessanitt i rakkoo lee gudguddoo saganta BBFA qunnamaaji ranmaa lfaa dh a? 

1. ___________________ _ 

II. ____ _________________ _ 

Ill . _________________ ____ _ 

6. Rakkoolee armaa n oli i tuqamaniif yaada furmaata ta ' u danda'an tarreessa. 

1. ----------------------
II. ___________________ _ 

1II . _____________________ _ 



Appendix C 

FOCUS GROUP DISCUSSION GUIDE FOR CMC MEMBERS 

I. Background Info rmation 

I. Woreda, _____ _ 

2. Name of the ABE center -----
3. Sponsor organization: 

A. Government ----

B. Community _ _ _ _ _ 

C.NGO __ 

4. Estimated distance from : 

A. Woreda Town 

B. Formal 1-4 Schoo l ________ km 

C. Formal 5-8 School _____ km 

5. Participants: 

Sex 
Responsibility in 

Woreda NQ Name Age Education 
CMC 

I 

2 

3 

4 

5 

II. Main Data 

I. How do you see the learning of your chi ldren in this ABE center? 

2. How does your pastora l communi ty perce ive this ABE program? 

3. Are there problems you have encountered as a result of your children are attending the AB E? How 

could these problems be so lved? 

3. Are there school-age children who could not attend your center in your loca ll y? Why? 

5. Is there drop-out case in your center? Why? 

6. What measures clo you think should be taken to bring those who 

could not attend the ABE program and drop-outs to the ABE center? 

7. To the best of your knowledge, what is th e ro le of CMC in the ABE center? 



8. In what ways does the community support the center? Do you think the su pport from the surrounding 

community to your center is enough? 

9. What supports do government provided to your ABE center (money, Material, manpower)? 

10. How often woreda education experts supervise your center? 

II . What changes have you witnessed in your children and in you r local ity as a resul t of ABE? 

12. Do you think your children get education equivalent to formal schooling? 

13. What are the maj or problems you have faced in operation your center? 

14. What are the major problems that you expect your pupil face in thei r future learni ng? 

15. What solutions you suggest for the over all problems you have observed in implementing the ABE 

program in your area? 



Appendix D 

FOCUS-GROUP DISCUSSION GUIDES FOR ABE PUPILS 

1. Background Information 

I . Woreda ___ ___ _ 

2. Name of th e ABE center __ 

3. Sponsor organization: 

A. Government ---

B. Community 

C.NGO __ 

4. Estimated d istance from: 

D. Woreda Town ________ km 

E. Formal 1-4 School _ _____ km 

F. Formal 5-8 School _______ km 5. Participants 

5. Participants 

NQ Name ofPa ,·ticipant Sex Age Level 

I 1 2 3 

2 
, 
J 

4 

5 

II. Main Data 

I. How do you see learning in ABE centers? 

2. What services do you provide for your parents before or after you come to the center? 

3. Why you are out of school before you come here? 

4. How often are you absent from ABE center? What is the reason for your absence? 

5. What changes did you witness on yourself as a result of attending the ABE center? 

6. Do you th in k the time is convenient to you learn and keep cattle to your parents? 

7. How do your parents va lue you learning? 

8. What prob lems did you face at home for you are attending ABE? 

9. Have you ever vis ited formal primary school s? What differences you observe or hear about learn ing 

ABE center and formal schoo ls? 



Appendix E 

OBSERVATION CHECKLIST FOR THE ABE CENTERS 

I. Center 

- Woreda _____ _ 

- Na me ------
- Year established ______ _ 

- Estimated distance from the vill age is _____ meter 

2. A kind of material the ABE center constructed from: 

-Primary school buildings ____ _ 

- Corrugated iron ____ _ 

- Tree shades ____ _ 

- Mana buuyyoo (hut) ____ _ 

- Mana xiqqaa (Smal l hut) ____ _ 

- Mana guutuu/Guutolaa (Bigger fully- nedged hut) ____ _ 

-Mana gasaree. ____ _ 

- Dasee (Open-wall rectangular temporary house) ____ _ 

-Galma (local hall) _____ _ 

3. Faciliti es the ABE center has: 

- Water ____ _ 

- Com mon Toil el ____ _ 

- To ilet for male' s ____ _ 

- Toilet for female's ____ _ 

- Play grounds, ____ _ 

- Fence _ ___ _ 

4. Classroom faci liti es : 

-Sloo l ___ _ 

- Stone ___ _ 

- Chars ___ _ 

-Desks ___ _ 

- Chal k Board ___ _ 

- Duster _ ___ _ 



5. Timetable used 

- Who leday ___ _ 

- Shift System __ _ 

- Mult iple grade system, ___ _ 

- Ni ght, ___ _ 

- As conven ient to parents, ___ _ 

- Others, ______________ _ 

6. Number of ABE students: 

Leve l I : M F T otal 

Leve l 2 : M F Tota l 

Level 3: M F Total 

7. Number of Facilitators M ___ F T __ 

8. Documentation: 

- Attendance ___ _ 

- Markli st ___ _ 

- Time tab le, ___ _ 

- Faci litators' Personal file, ___ _ 

- Students' file ___ _ 

-Minutes ___ _ 

9. Teaching- Learning materials: 

- Sy ll abus, __ _ 

-Teachers' guide, _ __ _ 

-Text-books ___ _ 

10. The near by 2"d cycle (5-8) formal primary school: 

- Na me 

-D istance from the center ____ km 



Appendix F 

Name of CMC Members Who Involved in the Focus Group Discussion 

Woreda NQ Name Sex 
Responsibil ity in 

Age Education 
CMC 

I Haro Hugu Male 67 Illiterate Cha irperson 

2 Guyo Haro Male 32 8 Secretary 

3 Kashu Dida Female 34 Illiterate Member 
Moya le 

4 Waqo Roba Male 32 8 Member 

5 Halike Guyo Male 66 Illiterate Member 

I Robale Henga la Male 28 4 Chairperson 

2 Mulushewa Dinku Male 28 3 Member 

3 Barrago Dube Male 30 4 Secretary 

Teltele 4 Hak una Guyo Female 36 3 Member 

5 Kash ura Jaldessa Male 38 3 Member 

6 Gulcha Duba Male 52 Illiterate Older in div idual 

7 Zenebe Bonoya Male 49 Illiterate Older individual 

I Wago Halake Male 52 4 Chairperson 

2 Go lompho Wago Male 45 4 Secretary 

Yabello 3 Jarbo Wario Male 42 Illiterate Member 

4 Sa llo Sora Female 26 4 Member 

5 Tad icha Tache Male 42 Illiterate Member 



Appendix G 

Name of ABE Pupils Who Took Part in the Focus Group Discussion 

ABE Level 
Woreda NQ Name of the Student Sex Age 

Center 1 2 3 

I Qubba Ga lchuma Male 18 v' 

2 Dhiba Bulle Male 18 v' 

3 San bate Qordo Male 28 v' 

4 Adi Barraqa Female 15 v' 

5 Belachew Mulu Male 20 v' 

6 Adi Dida Female 18 v' 

7 Hagayya Boru Female 15 v' 

8 Gaichu Barraqo Male 19 v' 

~ " 9 Tsahay Barraqo Female 16 v' 
-; ... - ... 
-; '" 10 Tesfaye Damisse Male 16 v' 
f-< A 

II Ganat Galabo Female 16 v' 

12 Gllddeta Gllsiya Male 28 v' 

13 Nagawo Halake Male 18 v' 

14 Gadalo Gayyola Male 29 v' 

15 Kumsa Nuguse Male 18 v' 

16 Gaichuma Tura Male 19 v' 

17 Sh itaye Shiferaw Female 16 v' 

18 Ganno Glli sse Female 12 v' 

19 Galgale Tatache Female 15 v' 

20 Ji 10 Golopho Female 10 v' 

.£ 21 Adi Guyo Female 8 v' 
Ol <:: 
..c 0 

" A 22 Guyo Wakala Male 7 v' 
>< 

23 Halake Boru Male 15 v' 

24 Dhaki Duba Female 12 v' 



Appendix- H 

Format for Gathering Second ary Data Resources 

I. School age (7-14) Chil dren in Borana Zone 

Year G irls Boys 

1996(2003/2004 ) 

1997 (20041 2005) 

1998 (2005/2006) 

1999 ( (20061 2007) 

2000 ( (2007/2008) 

(Source: ____ ----'). 

2. School Age Children enro ll ed in Primary Schoo ls betwee n 1996 and 2000 

Annua l Rate of 

Academic Year .:!l ~ Growth in % .. ;., .5 
0 0 

c.:i CQ fo-

G irls Boys 

1996(200312004 

1997 (2004/2005) 

1998 (2005/2006 

1999 (20061 2007) 

2000 (2 007/2008) 

Source: ___________ _ 

3. GER for 1-8 Part icipation in Borana Zan betweenl997 to 2000 Schoo l years. 

Academic Y cal' Girls Boys Tota l 

1997 (2004/2005) 

1998 (2005/ 2006 

1999 (20061 2007) 

2000 (20 07/ 2008) 

Source: --------------

Tota l 

Tota l 



4. Enroll ment in ABE Program between 1997 to 2000 E.C. 

Annual Rate of Growth 

Academic Year Girls Boys Total in % 

Boys Girls Tota l 

1996(2003/2004 

1997 (20041 2005) 

1998 (2005/2006 

1999 (20061 2007) 

2000 (2007/2008) 

Source: ___________ _ 

5. Contribution of ABE Program to primary ed ucation participation in Barana Zone between 

1997 to 2000 (2007/2008) academ ic years. 

Academic Yea," Girls Boys Total Annual Contribution in % 

Girls Boys Total 

1997 (2004/2005) 

1998 (2005 /2006) 

1999 (2006/2007) 

2000 (2007/2008) 

Source: ____________ _ 

6. Drop-out frol11 Pril113JY schoo ls in BOI·ana Zone between 1997 to 2000 School years . 

Rate of drop-out % 

Academ ic Year Girls Boys Total Girls Boys Tota l 

1997 (2004/2005) 

1998 (2005/2006 

1999 (2006/2007) 

2000 (20071 2008) 

Source: _ _____________ _ 



7. Drop-out from ABE Program in Borana Zone between 1997 and 2000 Academic years . 

Annual contribution in % 

Academic Year Girls Boys Total Girls Boys Total 

1997 (20041 2005) 

1998 (2005/2006 

1999 (2006/2 007) 

2000 (20071 2008) 

Source: ________ _ 

8. Number of ABE Centers Included in the study 

Total Number of ABE Number of sample 

Centers in the Woreda Centers % 

Samp le .£ b b 

" " " ~ " " Woreda :2: :2: 
:2: 0 '" :2: 0 -;;; :2: 0 -;;; 

0 a (5 0 a (5 0 a ~ 

0 0 0 0 a u z I- a u z I- a u z I-

Arero 

Moyale 

Ta ltalle 

Yabe llo 

Total 

9. Centers in which Focus group Discussion Undertaken 

No. Name the ABE center Year estab lis hed Woreda 

(E.C) 

I 

2 

3 

4 

5 



10. Summary of Respondents invo lved in Focus g roup Discuss ion 

WOREDA 

No. A rero Moyale Taltalle Yabello 

Facilitators 

CMC members 

Older Individuals 

Pupi l 

Total 



Appendix -2 

ABE Centers in Yabello Woreda (2001E.CJ 

Total: 15 

Sponsor Organization: GOAL Ethiopia 

Mmaterial Schooling 
No Name of the ABE center constructed Time(Local time) 

Starts Ends 
1 Bulee-koocii Hut 2:00am 4:30 am 
2 Xiniqaa Soil Roofed 2:30am 5:00 am 

3 Fuloo Dukanooftu Corugated iron roof 2:00am 4:30 am 

4 Dhadacha-bulti i-adii Hut 2:30am 5:00 am 

5 Qophanso Hut 2:00am 4:30 am 

6 Haraa-boddee Soil Roofed 2:30am 5:00 am 

7 Taddacha-korbessa Soil Roofed 2:00am 4:30 am 
8 Chanaa-Xiqqaa Soil Roofed 3:00am 5:30 am 
9 Redde Soil Roofed 7:00Pm 9:00 Pm 
10 Goro-hara-Gurracha Soil Roofed 2:00 am 4:30 am 
11 Somettalle Hut 2:00 am 4:30 am 
12 Dofi Soil Roofed 2:00 am 4:30 am 
13 Qate Soil Roofed 2:00 am 4:30 am 
14 Abunno Soil Roofed 2:30 am 5:00 am 
15 Yabello Prison Cor:ygpted iron roof 






