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Abstract 

':!he ;:m:pose of this study is to find out the actual listening 

ability of the junior secondaJ:y school studentsin catparison with 

tIle listening level required of them in understandinq- their subject 

areas. 

A governr:ent jilllior secondary school vms selected for the study. 

From this school one grade seven section was selectee!. Grade seven 

teachers Ioho teach key subjects were recorded while teadling . '!he 

recorded material served as a basis for ti1e listening ability test. 

'!he results sho;"eC! that the actual lis :ming ability of the 

students was below the level expected of them by their teachers. 

'!hey were ~ in: 

a) Understanding the general information, 

b) Understanding instructions, 

c) Transferring information, and 

d) Understa.'1ding the specific functions bf language . 

Ho\~ver, they I-.Orked ~ll in sorre ~ific lanrmaqe f illlctions, 

discriiTIination of sounds, and 'yes/no' r;uestions 

Ccl t.l1e basis of the findinqs, it was reccrnrended that Enol 511 

and other subject teachers need traini.'1g in classr= language if 

English is to continue as a r:ediun of instruction. 'llie students 

also need M intensive course (i."lmO'Ision) before they start grade 

seven ~lith the er(~)hasis on T,ore courses \lith tas.'<-based listenina. 

usinC[ the sort of languaqe they can expect to hear in the classroom. 
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Olapter One 

Introduction 

1 • 1 '!he General View of the Study 

Instructional language problem is a cammon factor in most 

developing co..mtries like Ethiopia . hhe.'1 Ethiopian rrodem 

Education started, English was used as a rrediulTl of instruction 

in the eleIrentary schools. Elem=ntary School students could 

hardly understand the lessons qiven to them in English and 

that was the reason 11/hy English was replaced by An~llric. Even 

now the use of English as a rredium of instruction from grade 

seven onwards seems to be a problem. 

A large arrount of research has been carried out 

inV!3stigating the state of English as a r:-edium of instruction 

by Ethiopian and foreign experts, but not specifically about 

the listening abilities of t:lli! junior secondaJ.y school students. 

It is only stated in general terms that the English possessed by 

seventh and eighth grade students is inadequate . IDst of the 

works are bas...."<i on opinions and hearsay with no satisfactory 

statistical data or tests. Unless tests are given and corrpared 

with the expected level of a skill, one cannot say how low the 

oral conprehension abilities of the students are CI - how ,]reat 

the gap is bet \l.\'len the ir ability and the listening level required 

of them. Nor can one say mich particular types of listening are 

~est among studP.nts. It is this vital work that is lackina in 

the previous findings . The researcher, therefore, gave tests to 

find out t..'1.e listening abilities of the students . '!he focus of 

the study is on grade severl because it is a transitional period 

mere the rredium of instruction Sldtches frOl1l Amharic to English . 

Thus it requires special attention. 

To achieve the objective of the research, one section from 

grade seven was selected from a goverrurent junior secondary 

school in zone five within Addis Ababa. Teachers teaching 

different key subjects in grade seven were recorded . '!he 

recorded teachers ' language was analysed using a modification 

of Sinclair and Call thard I S system of language analysis. '!he 

modificat ions are outliru d in chapter 3. '!he analysis of the 
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teachers' language is very important. It reveals to us the 

overall level of listening ability students need to understand 

their lessons and the functional aspect of the language the 

students are expected to corrprehend. Based on this analysis 

of the language, listening ability tests ~e given to the 

students. 

l,bdern ELT authorities like LittleM:lOd (1981 :68), Ur 

(1984: 25-27), Brown and Yule (1983: 145), Holden (1983:17), 

and others advocate that the listening exercises are effective 

if they are task-ba&.-~. '!he students should show their 

understanding of what they hear by perfonning tasks. '!his 

idea is expanded in chapter h.o. For this reason the listeninq 

ability tests l...ere task-based. I"lhere the students ',vere found 

to be weak in the listening ability test, the researcher tried 

to discover the nature of the ir ~ess, that is he found out 

in what particular functions of the language they ,ere ~akest. 

c:nly by first analysing the teachers' lanquage could this be 

investigated. Because only by doing this analysis do ~ know 

what language functions students most frequently need to 

understand. 

1.2 Staterrent of the Problem 

It is observed that the four years of learning English 

in the primary schools seems to be inadequate for grade seven 

students to study their subjects in English as stated by Ro'Jers: 

English becares the rredium 

of instruction in grade 7, 

although after four years' 

inadequate English-teaching 

it is doubtful whether nost 

grade seven students are 

linguistically capable of 

studying every subject 

except Amharic in English. 1 

Little has been done to investigate this idea. '!he 

purposes of this study are , therefore , to find out if: 
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1. grade seven students' listening abilities are th£ same as 

the listening level required of them, 

') ... 
3. 

a gap exists, 

the gap can be bridged by inproved teaching and qivirYJ 

intensive courses with special errphasis on task-based 

listening that can help them understand the classroom 

language, and 

4 • there are particul;u- l.anguaqe functions the stunents 

ara w=ak in . 

I'lith re<]ard to the study, the following hypotheses 

are made: 

1. '!here is no S'i-Jrlificant diffE'xcnce betM.'eIl the listening 

abilities of the seventh grade students and the listening 

level required of them in understanding their subject 

areas, 

2 • '!here is a slight difference ...mich could be bridgE.'<l by 

better teaching methods ;md intensive course: on listening 

to the classroom languaqe, 

3. '!he gap is so wide that it can never be satisfactorily 

bridged and \~ill all-lays create a l e arning block . 

1 .3 Innortance of the Study 

As Stoddart put it "'!he mai.") reason ...my students 

therefore learn English in school is so that they cap use it 

as a ncdium of iI1Struction". 
2 Enqlish is taught as a 

subject in the elem=ntary schools begi.'1Iling from grade three 

up to grade s ix . As rrentioned earlier it becorres a rredium of 

instruction in the junior secondary schools, 

It has been suggesb...od by language experts that there 

are English language transition problems. 

In Ethiopia, English language 

transition problems have been 

r ecognized and are being 

grappled with by catp<;tent 

language experts, But lack 

of funds and present e fforts 
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to discover a IlOre satisfactory 
solution suggest that a resolution 
of present difficulties is still 
5CXn3 way off. 3 

'!he researcher feels that this study will ccne up with 
scm; inportant contributions. It will give at least SOI1E clues about the present state of the listening abilities of the students. If it is foond rut that there is a gap between the actual and the expected listening abilities, the listening the students are ~ in will be indicated so that concerned educators and curriculum planners will be able to see if 

English is serving or can sel7Ve its purpose as nedium of instruction. If the latter is the case the study will indicate the areas of listening and types of activity that can best inprove the listening abilities of students me follow an English nedium education. 

'!his study may suggest scm; iIlportant points II.hl.ch can 00 of vital inportance in making a decision about the 
nedium of instruction in the future. It may i'llso point to ways in ..nich the listening abilities can be inproved. Besides, it can serve as a syring-I:x.>ard for interested researchers ..no want to study the listening abilities of students at any level. 

1.4 Limitations of the study 

'!he researcher cruld not find very lMl1y appropriate 
references on listening. Besides, there are no previous relevant research on the listening abilitiP.s of students at any level in Ethiopia that can give scm; enlif,htenment':t:) 
the researcher. 

1 .5 '!he Scope of the Study 

'lhe listening skill en ~cttpaSses varirus language 
elenents such as recognition of similar - sounding ~rds, intonation, stress, etc. '!his study is restricted to the students' listening abilities in understanding the general idea or the gist of the lessons they are taught in conparison with the listening abilities expected of them. '!he tests will 
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be con::erned with the use of the langua<re in CXIIIl1lII.i.cation 
and not with the specific decoding skills "it the phonemic 
level. 

1 .6 Plan of the Study 

~e plan of the study is designed as follows: 

1 • In chapter tw;), the rreaning of listening, the strategies 
involved in efficient listening for study purposes, the 
types of the test that can be used, and sooe '.«>rks on 
the English levels of the junior secondary school 
students and other levels in Ethiqlia are discussed. 

2. ~e rrethcxlology is diso'ssed in chapter three. 

3. In chapter faJr. the results of the classrocrn observations 
and the analysis of t.."" clas=oan languary;> an:> discl1ssed. 
In the light of these the tests set are described and 
justified. 

4. In chapter flvoa, the results of !;has<;> t=ti<B are ~ 

5. Finally, conclusion, Sumrrru:y of findings, and 
recolllTeI'ldations are given in chapter six. 

Fex>tnotes 

1 John Rogers, "~e Teaching of English in Ethiopia", 
Journal of Ethiopian Education, vol. 1 No. 1 (June 1967), 
p. 41. 

2 John stoddart, "~e Use and study of English in Ethiopian 
Schex>ls: A Peport for the MiniStry of Education" 
(~lay 1986), p. 6 (Mirreo). 

3f.ladsen Harold Stanley, "Cqling with English Language 
Transition Problems at Secondary and University Levels" 
(HSIU, 1970), p . 1 (Mirreo). 



2. l€lated Literature Review 

In this chapter works on listening Ioktich are pertinent 
to the study are briefly ootlined . 

2.1 W:lrks on Listening in General 

In EL'l' workshop in May 1987 in Addis Abeba University, 
Hicks stated in a denvnstration of listening skills that 

listening used to be called the forgotten 
skill because Ioktile a lot ofcoorse books 
would give practice in speaking, reading 
and writing few such books gave any 
enphasis on learning to listen, and little 
theoretical work was done on how people 
learn to listen and understand. '!his has 
changed a great deal over the last few years. 
Now any coorse book in El..!rope will include 
a number of listening exercises, listening 
is tested in most exams and we know more 
about how students listen. 1 

It is quite true that this inportant skill area has been 
described by many as "the Cinderella of the language arts." 
In connection with this, Brown in her article "'l\oienty-five 
years of teaching listening COIlprehcmsion", re';lOrts that blenty­
five years ago listening comprehension was not really given due 
attention in the mainstream of English language teaching. '!he 
errphasis was mainly on reading and writing the foreign language. 
During the late ' 50s and the '6Ds listening cOllprehension began 
to be paid a little attention. It was asSUIred that the main 
proolem in listening to a foreign language was in identifying 
the sounds that l!Ic'lde up the words . '!he listening exercises 
given at that tirre were mainly of segrrental dis::rimination. 
HoI.ever, many coorses coming on the market during the '80s 
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have quite abandoned the notion of practising the discrimina­

tion of segm:mts in isolated contexts or of listening to 
2 

~rd-shapes, or intonation pa t terns in isolation. 

Listening is a very ill'portant and indispensable language 

skill that has to be developed. in Eilglish language teaching. 

Especially in classes .. mere Eilglish is a rreclium of instruction, 

it becomes a necessity for students to be able to listen adequ­

ately in =der to W1derstand lectures. Unless they understand 

the lectures they cannot take clown notes and learn successfully, 

'lhus, listening is the basis for the other language skills. 

With regard to the irrportance of listening in understand­

ing lectures Brown (1977) states what she has observed f=eign 

students who go to Britain for longer periods follow advanced 

courses. tolany of these students are shocked to find themselves 

unable to understand Eilglish spoken by native speakers. 'lhey 

face a lot of prcblems in understanding lectures in their cour­

ses. In many cases the students spcrld at least a tenn before 

they are able to understand their lectures. "It seems quite 

clear that such students would benefit from being taught how 

to understand spoken Eilglish before they arrive". 3 

l'llile explaining the iIlportance of listening, Hicks 

rightly puts it that "listening is arguably the IlOst irrportant 

of the foor skills. It is the rreans to learning other skills 

• •• Q1ce a student has learnt to corcprehend a language then he 

has the tools to i..rrprove his other skills. ,,4 

'lhe process of listening involves 11 corrplex interaction 

of physiological, neu=logical, and psychological factors. 

How ~ listen and understand is stated by Alan M:l.ley as 

follows: 
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Very little is known aboot the process of listening. ~ knOli what goes in and what comas out, but ~ can only surmise what happens inside the head of2 the listener. • •• It seems clear that what is significant in an incomi."Ig masSc"1ge is somah.ow filtered out, and the rest is ignored. Likewise enoogh of the massage nust be held in the short­term n-enory store so that anticipation aboot what is to follow IlI3.y take place. And that this goes along with a capacity to interpret the massage, not sinply to understand its surface maaning. I'llat is said (lexis, graIlllaI', etc.) has its maaning nodulated by a l'ihole series of factors, such as who Sc"1id it, where it was said, to whom and in what circum­stances. Using these clues we derive what is maant.S 

'!hus the ?rocess of decoding is diagrannatically shown as follows: 

Input .... D;coding Process - / OJ.tput 7' 

J 

f Raw Data Racognition/ ·.snort-tenn Interpreta- Appropri-(Significant selection of IIEIlDry tion of atere-noise insigni significant !capacity Discourse "pense ficant noise ~ items J taking . (verbal/ gestures, (phonological· Anticipa- account of flOO-facial expres :It: syntactical don/cCJnt)le age/sex/ac- . ~rbalJ sions, etc.) (lexical levels p.on pmt topic/ 
capacity setting role j 

r-lexical status atti· 
syntactica Itude/degree rhetorical of shared 

imowledge, 
~tc.--

1 

1\dapted fran Alan Haley , in Second Selection; From M:ldern English Teacher . ed. S. Holden Publ. IDngman 1983: 17. 
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In the decoding process there are three levels: 
a) Recognition/Selection of significant items. '!his process operates on different levels, that is, at phonological, 
syltactical and lexical levels-we recognise sounds, \lOrds, etc. We do not listen to the chain of speech indiscr:imi.nately. ~~ engag6.d in a process of selection. l-~ select sounds and \lOrds, grouping them into IlEaningful units and I.e select the inform­ation that is relevant to our particular purpose in listening. b) 9lort-terrn I!'e!rO.tY capacity is the type of IDellDry \'Ie use 

when \'Ie need to remezreber SOITEthing for a limited time only (Rixon, 1986: 34). '!he information we have selected is then stored in our M<rt-terrn meJ1Dry. New information may nake us re-interpret what .Ie have already heard, or: what \'Ie already krPw may help us interpret what is coming. 
c) O::rrprehGnsi.on iUld interpretation of utterances or texts as a whole. 

'!he above stated skills can be trained by providing the 9tudents with appropriate exercises. I:evelaping these skills bec:c>!res easy when the items are contextualised. 

'!he context usually helps learners dis­tinguish s:imilar-sounding I~rds when they forro part of a whole utterance . For exarrple, even for students who could not in their own speech differentiate /1: / fran /1/, 'I went to I iia by sheep' \IOuld be an unusual interpretation of 6 the utterance 'I \'lellt to India by ship!' 

As regards the third listening skill Hicks reports that "Conprehension and interpretation of utterances or texts as a ~le is the IlDst efficient a..':lproach as it trains listen­ing in terms of understanding the whole rather than just the sum of the parts. n 
7 

Alan l-laley is also of the same opinion and points out that it is IlDre profitable to \IOrk from the whole 
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to its parts rather than the reverSe . 'Ibe learner should be 

encouraged to believe that if he understands the whole, he 

does not need to understand all the parts . 8 

Students should be able to do SOllEthing as a result of 

their listening. 'Ibe aim of training listening skills is to 

produce appropriate bcilaviour, not sinl)ly to anS'-'Ier questiDns 

correctly. Listening should be used for doing . It is not a 

passive skill. For exanple, L. Gartside reports that J.i:;;b3ning 

is essentially an active and purposeful process in l..nich the 

listener participates and rrakes a positive contribution. 'Ibus 

the speaker can observe if effective listening is taking place 

from the reaction or feedback he gets from his listener . 9 

With regard to the active nature of listening Littlew::x:>d 

writes: 

'Ibe active nature of listening rreans that, 
no less than in sreaking, the l earner rrust 
be rrotivated by a corrnunicative ,?urpose. 
'Ibis l)urp0se detcrmincs to a large extent 
I..tIat maanings he IlUSt listen for a.'1d which 
parts of the s?Qken text are rrost i.m.;x:>rtant 
to him. Ff)r example, there ffi'ly be p-:rrts 
where he does not need to understand every 
detail but only to listen for the general 
gist . 1U 

It is true that Lhe listener is actively engaged in list­

ening, interpreting, and reacting and doos not passively absorb 

things. Language should be used in c lassroan practice for 

conm.micative pur;:>oses such as greeting, rc.->questing and giving 

infornation, giving cOll!l\iU1ds, and the like (Brumfit/Johnson, 

1979:2) 11 
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Students shOJ.ld be trained not only in the listening 
skills but also in the listening strategies. Listening skills 
are rrechanical such as discriminating and recognising SOJ.nds, 
=rds, and syntr:lctic patterns whereas listening strategies 
are not m..."Chanical. '!he strategies need deeper planning and 
thinking. sa it a training of listening skill or strategy, 
"it is inportant to look at any task before listening to the 
text so that the pupils know why they are listening and what 
they are listening for" 12 (Hicks: while dem:mstrating listen­
ing skills). Listening strategies are extrenely irrportant 
for students. Listening bec::lrres effective when students are 
tra.inad according to the various listening st'r9.tegies. Sane 
of tlle main listening strategies need rcentioning. 

In connection with listening with purpose M:::~ll and 
Stevens ( 1982 ::2) state that when we listen in real life, we are 
normally listening with a pur;:x:>se. ve want to find out serre 
particular piece of information. Unless the listener knows why 
he has to listen, he l1I"IY not be acti voly engaged in listening. 
In relation to this Ur has the followinq to say: 

R.'U"ely if ever do ,-Ie listen to sarething 
without sorre idea of what we are going to 
hear ••• If we listen to the news, it is 
fran a desire to know what is fu,ppening 
in the =r ld, and we shall exr-ect to hear 
about certain subjects of current interest. 
in a certain kind of language . If we are 
listening to a lecture, we usually know 
rOJ.ghly ,.mat the subject is going to be, 
and either need to learn about it or are 
interested in it for its own sake. 13 

Students must be given a reason for listening, that is, they 
should know why and for what they are listening. It should 
be authentic, sorrething they find in real life situation. 
\'hen the students know why they are listening and the scene for 

I 
) 
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listening is set for tiJe.m, they find it easy to understand. 

Understanding the setting or context and using the context 

to interpret what is heard is a very vital listening strategy. 

If students are given a listening text, they need to know the 

setting. In a classroom situation , a context llDlSt be set, so 

that students guess what may be said. Even if they don't know 

the language they can understand from the context and situation 

what kind of language event is going on. For exanple, how old 

the people speaking are, whether they soom happy /sad/ angry, 

etc., where the event is taking place, what the pul:J.XlS€ of the 

event is. 

Clarifying the im..x>rtance of =ntext in foreign language 

teaching Brown has the following to say: 

"I:erhaps the mst significant shift in 
the a;:>proach to the teaching of listening 
corrprehension caJ!E in the law ' 70s. It 
becarre increasingly cle.-rr that in offer-
ing students YoDrds, or se.'1tences in isola­
tion, to understand, we were actually provi­
ding them with a very difficult task. w= 
were asking them t o understand language out 
of context - a task that native SJ."Bakers 
often have difficulty with (p;rrticularly 
where they are a<;ked to 3.scribe "meaning" 
to intonation pat terns in sentences out of 
context) . 14 

Along with a =ntext, bringing one ' s own previous knOly­

ledge to a text is a very irrportant listening strategy. 

Here, pr e-listening discussion is necessary in order to pre­

pare students for the t opic of listaning. '!he teacher suggests 

and asks what they know about the topic. LevelCJi1ing further 

the relevance of context and previous knowledge, Brown reports 

that not only the foreign language but also the !!Other tongue 

is learned in =ntext. In understanding a forei9Il language we 

bring to bear those very sarre experiences of =ntext in the 
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rrvther tongue. "111e !!'Ore ~ know, in terms of experience, 

about the situation, the !!'Ore readily ~ will understand the 

language used in it . " 15 

In relation to this Brown in her article "'lWenty-five 

years of teaching listening ccrcprehension" , gives us a good 

exanple. If ~ are very knowledgeable about !!'Otor car engines 

and sorreone speaks to us aoout !!'Otor c. 'II engines in a language 

that \'kl don ' t know, ~ will be in a better position to under­

stand him than a person mo knows the language but is not know­

ledgeable about rotor car engines. This is true, because 

context and previsms knOl.ledge ':)lay great roles in real life 

speech carrmmication , 

If students know '.,1hy they listen to a certain text and the 

scene about listening is set, they can easily pick out the gist 

of the information . 

understanding the central idea or picking out the relevant 

infonmtion is one of the listening strategies that students 

need to develap. With r esrect to this , Rixon (1986) rc;?OIts 

that students should be taught gist lista~ing as a first stage 

to give them the frarre work and I!Bke sure that they are not 

entirely misunderstanding the situation in the text. "At the 

beginning of their listening training students rray need heavy 

guidance as to \vhat is the relevant inforrration . .. 16 Unless 

students are trained how to get the central idea of any text, 

it becares difficult br them to f ollow lectures and take notes. 

Understanding the gist, that is understanding the central idea 

is of fundarrental irrportance. 

Along with this there is the listening strategy of ignoring 

unknown or irrelevant words or details. \'l!ile students are 

trained to understand the central idea, they arc a lso trained 

to reject or ignore the unknown or irrelevant words. With 
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regard to this Dr ( 1984) states ".. • effective listening is 

aided by the ability of the listener to iqnore or ' s.1cirn' unim­

portant items". 17 If students are trained to sieve what is 

ilrportant from what is not, then learning not only of the English 

language but also learning of other subjects becates easier. 

HarnEr (1983) is also of the SanE opinion and reports; 

The skill of getting the general ;?icture, then 
is concerned with rapidly assigning the rrain 
points of a text and not paying attention to 
irrelevance or detail .•• 'll1e ability to discard 
redundant, irrelevant or over detailed inforrra­
tion men reading = listening is a vital one." 18 

Once the students are trained to get the gen€Xal inforrration 

0Ui: of a given listening text, they can be trained to predict 

and infer rreanings from mat they have heard. Training students 

to achieve the ability to predict is iIrportant for it llI3kes 

corrprehension easier . Students find it easy to understand a 

certain text even men single w::Jrds are not heard. Hicks 

derronstrated that syntactic knowledge, kno.vledge of the content, 

and rreaning of what has bc-en said and one's own previous knowle­

dge and experience of the to9ic offer the students great help 

in predicting. 

As regards prediction Rixon (1986) points out: 

A useful exercise is to ask students to 
predict the kind of thing they expect a 
particular speaker to say next, because 
it trains them not to ;::assively accept 
everything they hear. 1 '::I 

Students should also be trained hOVI to arrive at an infer­

ence, that is, they need to take t\..o or nore pieces of inforrra­

tion that they have understood from the words of a text, and 

enroine them to reach a conclusion not actually given in so 

rrany w::Jrds in the text (Rixon 1986 : 92). This idea is stated 

in the w::Jrds of Hicks as follows: 

I 

I 
J 
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Students must learn to tmderstand what is 
iIrplied by a speatcer as well as the factual 
rreaning of the \'lords. This is COllIlDn to 
reading strategies. However, tmlike read-
ing they will have clues from the intonation 
facial gestures, tone, etc. of the speakers.20 

In connection with this M:::D:Jwell and stevens (196:::) C'Dint out 

that people can infer a lot of things that are not di.roctly s"\id 

by the speakers. Things that are inferred by the speakers can 

be, for exanple, their age, sex, relationships to each other -

about where they are, what they are talking ab::lut and hCM they 

feel about it . students can predict what cares next and use 

predictions to then irlfar reanings of unlmown wJrds, difficult 

sections, etc . 

In training the listening skills and strategies, the students 

should be exposed t o aut11entic texts, because this has beoane an 

inportant notion in mJdern language teachinq. BrCMn, in her 

article "'I\.lenty-five years of teaching listening corrprehension", 

reports: 

Oller the l ,lSt ten years there has develO[Jed 
a new widely he ld view that it is important 
that teachers should pr ovide students wit! . 
"authentic" exanples of language to study. 
It seems clear th3.t one aspx:t of aut!1enti­
city resides in natural, spontaneous speech 
which has nornal irregularities, hesitations, 
and siIr[llifications - so that students are 
trained to listen f or cues that will be 
present in nO.rm3.1 speech and not just in that 
particular brand of speech spoken only to 
fore igners. 21 

Indeed, if students are trained only in the classrcx:xn language, 

they face a problem when they find it used in ~?ractical life 

outside the classroom. Not only in teaching English but also 

in teaching other subjects such as science, geography, and 

maths should students be provid..<>d l'lith authentic ~les of 

language and materials like plants, insects, rocks, rivers, etc. 



- 16 -

Authentic objects that carmot be brought to classrooms could 

be shown through films or other rreans . t>t::Lbw;ll and Stevens 

(1982) stress the point that graded or sirrplified material 

for listenL'lg practice does not help students to cope with 

English as they will rreet it in real life. In fact, it may 

even hinder them by creating a false sense of ability and 

confidence • 

'!he traditional approach of listening shows significant 

differences from what has been discussed so far. '!his approach 

is briefly outlined according to Rixon's ideas (1986) as follows: 

It was believed that if students w;re tauqht to cope ~lith the 

separate elerrents of the language - sounds, words, and struc­

tures - they vA:)U].d put these together for themselves and becone 

proficient in the language as a whole . In listening, effort 

was concentrated at the 100;er levels - recognising sound system. 

'!he student was asked to distinguish be~ similar - sound-­

ing words like 'pat' and 'pet ' . '!hese minimal pair exercises 

w;re felt to be irrportant for listening and for the :i.rrprovemant 

of pronunciation . M:>st exercises on t.he sense of what was said 

concerned the roaning of single isolated sentences. An attenpt 

was not made to help students understand the global rossage of 

an extended piece of spoken English or to infer or conclude 

SOllCthing from what they had heard. 

'!his parts - to - whole approach to teaching listening is 

unsatisfactory if used in an extrellC form. Concentrating too 

nuch on single words said out of context has little value . The 

sarre is true with sentences. "It is not enough for exarrple, 

for a student to understand the superficial roaning of a sentence 

like, 'I didn't go horre last night' . In different contexts it 

ca:1l.d rrean different things. ,,22 

) 
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Recent approaches to teachinq listening take full ilCcount 

of the :irnoortance of context and tend to adapt what might be 

called a llDre whole - to - parts approach. '!he listener is 

traired to try to fit everything he hears into a context . 

l'lnerever possible the other language skills are integrated 

with listening. Listening and speaking are the two skills that 

llDst co-oc:=. 'U1.e addition of other skills depends on our 

purpose of listening. Pointing out the integration of skills 

Rixon (1986) claims: 

In real life, cventhough listening rray 
be a rrajor activity in a particular situa­
tion, the listener is usually expected to 
perform =e than one language skill simul­
taneously. Taking part in a conversation 
is an obvious case . Here, people ooed roth 
to speak and to listen ..• Another exanple 
is listening to a talk or lecture I, which 

' often requires the taking of notes . 23 

As stated aOOve 1 in real life, \~ rrakc use of integrated 

language skills according to our needs. Ho\;ever, in a class­

room situation, ~ may isolate listening skill from the other 

skills . For exarrple, students may face problems in reading and 

writing when they anS\>ler questions in a listening ability test. 

'!hus, to avoid such a problem, as much as PJssibl e, \~ try to 

get rid of the use of these skills, especially at lower grades. 

Ieferring to the isolation of language skills Heaton (1975) 

rePJrts: 

Although the auditory skills are closely 
linked to the oral skills in normal speech 
situations it is frequently desirable to 
separate the tI'oD skills for teaching and 
testing ability much bayond the range of 
speaking ability if the practice rraterial 
is not dependent op. SPJken reSPJnses or 
written exercises. l4 
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2 . 2 Listening Ability Test 

A listening ability test is given to students in order to 

know how llUch they can understand of \.mat they hear. In 

discussing listening ability Valette points out; 

Because of the increased enphasis today 
on direct oonmmication in the foreign 
language, the skill of listening has becare 
the object of growing attention. Since the 
rrajority of the new language programs first 
introduce listening and speaking the need 
for classroQn listening tests has arisen. 
Q1ce the l!stening skill is considered a 
course obje<..'tive, it becorres necessary to 
assess student achieverrent in that area 

lhe objective of a listening test is to 
evaluate the student's COIlprehension. 25 

As stated above, at present, listenin'J has becorTE the 

object of growing attention. As a result the teaching and test­

in'] rrethods of listening have changed. Traditional and modern 

tests on listening corcprehension can be outlined as follows: 

'lhe traditional listening ... tests w:rre constructed around 

printed options or questiOns to be an~ in writing. Sate 

years ago it was assurred that the rrain problem in listening 

to a foreign languaqe was in identifying the sounds that made 

up the v.ords. For this reason, exercises produced at this 

ti..rre consisted mainly of segrrent discrinination exercise. 

'lhe typical exercises consisted of listening to a clearly pro­

nounced triple of thn.."e v.ords, tv.o of \vhich were identical and 

the third of \'ihich produced a phonemic contrast , as in fin, 

thin, fin or not, not, naught. 'lhis is the same as that on 

page 16, but here one of the similar - sounding v.ords is rep­

eated : i ,e . not, not) . Similar discrimination exercises \\ere 

constructed to distinguish different v.ord stress in triples 
./ "'. / 

like convict, convict, convict . 'lhe student was required to 

state \'ihich v.ord sounded different from the other tv.o. To 
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the discrimination exercises the intonation of a sentence 

was added. 26 

'!he student had a problem in decoding the sounds of the 

foreign lciIlguage: the segments, the wor.d stress, the inttlna­

tion of sentences. It was realized that students should not 

only be exposed to ~rds or ocquences pronounced in isolation, 

they should also be exposed to cont:lmlous texts. A passage 

was read aloud, \\here students ... ere required to listen to the 

tape, a sentence at a t.inE, and to write down the series of 

English words and sentence that they heard . 

A later variant on the standard dictation exercise was 

to =nstruct a 'situationalised' =nversational dialogue bet­

ween ~ people l.mere the actors playing the parts of the =n­

versationalists ~d read their parts slowly and clearly, 

carefully pronouncing all their =nsonants . Students would 

then aJ1S\o.1er questions about the content of the text they had 

just heard. '!hey had to aJ1S\o.1er factual questions about the 

content of the text they had heard. '!hey had to construct 

new (written) sentences, show the meaning of a ~rd they had 

heard in the text, and so on. :n 

In traditional listening tests, students were asked to 

give written answers . '!he students' abilities in reading and 

writing were not considered. Brown and Yule have the follow­

ing to say about the tradi"tional listening tests 1 

'!he traditional typ:l of reaction required 
is for the student to write answers to sorre 
questions on what he has listened to . If 
the student produces a set of acceptable 
an~rs, it is assurred that this is evidence 
of his ability to understand spoken English. 
W3 should note that it is also sarre indicat­
ion of his ability to understand written 
English and to =mr-=y his intended rreaning 
in acceptable written English . 28 
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Since the traditional tests are not =nstructed around 

tasks, the \ey of assessing a student's listening ability is 

unreliable . Brown and Yule have the following argurrent for 

this; 

In this type of assesSI1Ent procedure, if 
the student gives an answer which is =ns­
idered 'wrong', it is s=red as a failure 
in listening carprehension. Interpreting 
a wrong score in this way is a fairly unre­
liable procedure. lliere can be various 
factors for the 'wrongness' of the answer 
such as failure to understand the written 
question or failure to convey intended 
rreaning in the written answer. Alterna­
tively, it may also arise fran lack of 
attention to SOlle specific detail in the 
material listened to or fran poor ITe!lOry 
for detail. 29 

'Ihe language skills of reading and \'lriting are greatly 

involved in the traditional listening tests. '!hus it is very 

difficult to find out what the cause of an error is when asse­

ssing the listening canprehension. It can be a problem of 

reading or \'lriting or a failure of the student to understand 

the task he is asked to perform. 

Nor can 1-'9 know for sure what the basis of 
the error is, since \-'9 have no access to 
the processes which brought it about . '!his 
last point is in fact the primary reason why 
we have such great difficulty producing a 
dependable mat.hod of assessing listening 

Iecognising the dra\'.backs of the traditional assessmant 

procedure, many teachers have tried to develop better listen­

ing exercises, that is, they have rroved away from the written 

question - and - answer format and produced devices which are 

less dependent on the understanding and production of the 

written language. Written \~rk is kept to a mininum. Single-
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word headings for columns in a grid, single-word or short-phrase 

labels 'for parts of a diagram, etc. can be used as written 

~rs. '!hus the notion of failure to understand in a listen­

ing exercise of this type can be rrore confidently treated as 

deriving fran the listening activity (and not from reading or 

writing). ~ver, it does not rrean that there are no problems 

in assessing listening carprehension TlChl. 

M:>dern listening tests are task-oriented and lead to sana 

fonn of activity. As regards this idea Ur points out; 

As a general rule, listening exercises are 
rrost effective if they are constructed round 
a task. '!hat is to say, the students are 
required to do sorrething in response to what 
they hear that will derronstrate their uroer­
standing . Ex:arrples of such tasks are: express­
ing agreerrent or disagreerrent, taking notes, 
marking a picture or diagram according to 
instructions , an~ing questions . 31 

'!he task should be such that it can be understood bY the 

students , otherwise it can be a cause of failure in the test. 

If the skills of reading and writing of the students are deve­

loped as the audiolingual skills, questions - and - answer.s that 

require reading and writing can be added to the task - based 

exercises . If we want to concentrate on aural catprehension 

itself, it is best to base the task on easily grasped visual 

naterial like pictures, diagrams, grids, maps, and quick sinple 

responses such as physical rroverrent, ticking - off, ore - word 
32 answers. Hov;ever, we should note that the advantage of task 

based listening is not first to eliminate other skills. Even 

rrore il!portant than this is the fact that the tasks reflect a 

genuire response, that is, provide an authentic purpose which 

reflects what students really have to do as a result of listen­

ing in real life . '!his IleanS that it provides a camunicative 

purpose as indicated on page 10. '!he desired goal is genuire 

use of language . 
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2.3 W:lrks on Listening in Ethiopian Junior Secondary 
School Students 

It was stated in the elerrentary curriculum of 1947/8 that 
the ITEdiurns of instruction wsre A'llharic for grades one and tvIo, 
and English fran grade three to grade six. In 1963/4 a new 
e lenentary curriculum appeared. '!he chief notable change was 
that Am3hric becairE a IlEdium of instruction fran grade one to 
six and English was taught as a subject starting fran grade 
three arrl as a ITEdium of instruction fran grade seven onwards. 
It has been observed that there has always been a language 
problem v.hen students started studying all the subjects in 
English. 33 

l€searchers have written about the problem of language in 
education in Ethiopia. Ib\o.ever, very little has been done on 
listening as a language skill. SorrB of the scholars I works in 
relation to the study can be revi~d. 

In his article "lmy not abandon English teaching in the 
elenentary school?" John Rogers stated that the four years of 
teaching English as a subject from grade three - six are supposed 
to produce students capable of understanding l essons given in 
English. H~ver, at the cecember 1968 rreeting of the English 
teachers in Addis Abab3., two GXperienced seventh grade English 
teachers reported that grade seven students were incapable of 
reading textbooks in English officially rccorrrrended for grade 
seven or of understanding the ir teachers. 34 It should be noted 
that this is based on hearsay because no proof based on experi­
IlEntal study is given. 

John Stoddart in his report for the Ministry of Education 
about "'!he use and study of English in Ethiopian Schools" I«ites 
that the inadequate knowledge of English of the vast majority 
of students at all levels in the secondary school does not 
enable them to learn other subjects through it. Because of 
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their poor English, the students are neither able to understand 
v.hat they hear from their teachers nor read their textbooks, 
let alone participate actively through their own speaking and 
writing. 

Stoddart continues to point out v.hat he has observed in 
classroom situations; 

As a result of the inability of students to 
function through English, the quality of 
teaching and learning in schools has been 
adversely affected. At best it JroanS that 
nere rote learning often prevails, with no 
critical and creative participation of 
students, and little enough of even sillple 
carprehension by them of l.mat they are being 
told. 35 

What Stoddart reports is not based on scientific research, 
rather it is collected fran hearincl and reading the opinions 
of others and fran his = observations during visits to schools. 

In the I~rkshop of the "Basic 'IIld Significant Problems of 
English lilnguage 'leaching" of 1981 in Addis Ababa, the partici­
pants point out that IlOst of the Ethiopian teachers use the 
vernacular instead of English as a na:lium of instruction in 
junior and senior secondary schools. Sorre teachers do so 
because, they find out that students cannot understand and follow 
them if English is used. Others do so because, they themselves 
have no confidence in their conrnand of English . 36 

'!he participants of the v=kshop of the "Basic and Significant 
Problems of English lilnguage Teaching" of 1981 in Addis Ababa 
(Gemechu, TsehRy, W:Juhibe, and others) , report the above staterre . .'lts 
on opinion and hear say basis with no evidence that supports their 
argurrent against the weakness of the students and teachers. 
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'lb shCJ\.,r the English inefficienC'J of students at a confer­

ence on "Language and Education" at the Addis Ababa University 

in 1980, Takele stated that the first and second year 

students have failed to write one siItple English sentence corr­

ectly. '!his staterrent might have sorre truth, yet it is not 

suworted by statistically quantified evidence . 

Tsegaye Shanlm in a Seminar on "Language and Education" at 

the Addis Ababa University in 1980, claims that students in the 

junior and senior secondary schools are unable to study through 

the English IlEdium. As a result of this there are student 

failure and dropouts. Similarly the survey undertaken by Dendir 

Da!1sarro (1981) re~aled that there are probl ems with English, 

that is, the students cannot understand their teachers when they 

teach them in English . 

/,bst of the findings about the English language understand­

ing of the junior second3ry school students are rosed on hearsay, 

opinions, and sirrple observations . Unless scientifically supp­

orted proof is offered any hearsay cann:Jt be cc>nsider ed a gCXJd 

research. Che cannot get full inforrration abJut the listening 

abilities of the students from the se findings. 

Hawaver , in thi.s study, the listening ability tests will 

be h3.sed lTBinly on the listening s trategies discussed previously. 

'!he tests are ai!lEd at checking whether the students 

- understand the generalLdea of the lessons they are 

taught, 

- are abl e to transfer inforrration, 

- understand details, etc. 

'!he tests are not like the traditional ones whiC".h nostl y 

depend on writing but they are task-based. M:lreover, they do not 

r efer only to classroom language but a l so to the real life lang­

uage outside the classroom. 
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CHAPl'ER 'lHREE 

f.Ethodology 

3.1 School 

There are five schools zones :in Addis Ababa . In these 

five zones there are 41 gov. schools that have grade seven and 

eight students. of t.'1.ese, 4 are junior seoondary schools 

\>hile 37 are elerrentaJ:y and junior seoondary schools . 'lhe 

following table shows the types of school and grade 7 student 

population :in each zone . 

Type of School Nunt>er of Students 

Zones 1-8 7 & 8 M F Total 

1 

2 

3 

4 

5 

. 000000l 

7 1 2834 2894 5728 

7 - 18'J4 1951 3755 

10 1 ~ 134 2311 4445 

10 - 2277 2241 4524 

3 2 1367 1564 2931 

, 37 4 10416 10967 21383 

Table 1 . Types of Schools and Number of grade 7 students 

:in gov . J . 5.5. in Addis Ababa . 

'lhe grade seven students :in each of the 37 elerrentaJ:y and 

junior secondary schools belong to these schools, respectively. 

However, the grade 7 students :in the 4 junior secondary schools 

care fran other elerrentaJ:y schools \>hen they are praroted to 

grade seven. Thus , as rrentioned :in the :introduction a govern­

!lEnt junior secondary school was selected for the study fran 

zone five . 
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~ype of School Number of, Students 

Nane of School 1-8 7 & 8 M F Total 

Arbegncx::h y/ 502 634 1136 

Belay Zeleke V 159 155 314 

Ethiopia Tikdem No. ~ ../ 178 195 373 
"" 

Kelerre vork ../ 288 311 599 

Madhane Alem -./ 240 269 509 

Total 3 2 1367 1564 2931 

Table 2. G:Jv. Junior Secondary Schools in ZOne five in 

Addis Ababa 

'!he nane of the school is Arbegnoch School. '!he reason .my 

this school was selected is that the grade seven students 

assigned there CaJ1l3 fran a variety of different primary schools. 

3. 2 Subjects 

'!he grade seven students ~e all in their first year at 

this school. The fact that the students cane fran different 

schools minimises the bias that the school is either weak or 

streng .aademically. The sanple is thus a fairly representative 

of the grade seven student population in zone five. 

The number of the grade seven students in this school is 

1136 • '!here are 16 sections and the nllIlber of students in each 

section is betw3en 70 and 80. In IlOst of the sections the num-

ber of girls is greater than that of boys. The sections 

were randomly assigned. Out of the 16 sections 72 students 

were systematically selected. The variables used as the 

basis for the selection of the students were their previous 

schools while they were in grade six, their marks in the 

Hinistry exam, age, and sex. A fair distribution of these 

variables was ensured. All the information about the 

variables was gathered from the grade six Ministry exam 

certificates as can be seen from the followinq table. 
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S . N. Sex Age 
Grade 6 Ninistry Name of School 

Exam Re sults in Grade 6 

1 M 11 94 Keche ne Debre Salam 

2 M 13 96 
.. 

3 M 10 99 
.. 

4 F 15 89 
.. 

5 F 13 83 
.. 

6 M 13 87 
.. 

7 M 14 72 
.. 

8 M 12 7 0 
.. 

9 F 13 75 
.. 

1 :> M 12 68 
.. 

1 1 F 12 6 4 
.. 

12 M 17 60 
.. 

13 F 12 59 
.. 

14 F 14 58 
.. 

15 M 13 57 " 

16 F 16 5 2 " 

17 M 1 3 4 7 " 

18 M 1 4 37 " 

19 F 12 2 9 " 

20 F 14 89 Timhirt Bilichita 

2 1 M 17 96 
.. 

22 M 11 85 
.. 

23 F 13 91 " 

24 M 13 7 0 " 

2 5 M 1 1 77 " 

26 M 12 74 
.. 

27 F 15 74 
.. 

28 F 11 66 " 

2 9 F 12 6 0 " 
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Grade 6 Ministry Name of School 
S.N. Sex Age Exam Result in Grade 6 

30 M 12 50 Timhirt Bilichita 

31 F 13 52 " 
32 M 14 43 " 
33 F 12 37 " 
34 M 13 45 " 
35 M 11 87 Sululta 

36 N 15 100 " 
37 F 14 7i.J " 
38 M 13 77 " 
39 F 14 78 " 

4 0 F 14 66 .. 
4 1 M 19 64 " 
42 M 14 65 " 
43 F 14 59 " 
44 M 14 59 " 
45 F 16 57 " 
46 M 21 47 " 
47 F 14 37 " 
48 F 1 ::: 96 Medhane Alem 

49 F 12 74 " 
5i.J M 12 77 " 
51 M. 1 ·1 69 " 
52 M 13 44 " 
!D M 1 1 44 " 

54 F 12 57 Belay Ze leke 

55 F 13 58 " 
56 F 14 45 " 
57 M 13 23 " 
58 M 12 96 Yeye Gulelie 

59 F 14 77 " 
6:1 F 14 72 " 
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Grade 6 Ministry Name of School 

S.N. Sex Age Exam REsult in Grade 6 

61 M 1 1 6 2 Yeye Gulelie 

62 M 13 58 " 

63 F 13 58 " 

64 F 14 48 " 

65 F 12 33 " 

66 F 14 93 Kelemework 

67 F 12 78 " 

63 M 13 61 " 

69 M 25 54 " 
70 F 17 58 " 

71 F 14 37 " 

Table 3 ., Variables for the selection of the sample. 

Their health condition was also taken into account. There 

were no students with hearing defects. 

3.3 Recording Grade Seven Teachers 

It was f e lt necessary to know the language level the 

students \vere expected to understand . Unless the language 

level is known, it would be very difficult to judge the 

listening ability of the students. Students were expected 

to understand the levels and type of language used by the 

teachers. This means that the 

of functions and the vocabulary 

level of structure, range 

of the teachers' language 

were expected to 

understanding. 

be according to the students' level of 

teachers were 

Since this was the case then, grade seven 

r e corded while they were teaching. The 

stude nts were then to be tested against the language levels 

they we re expected to understand, i.e . the recorded teachers' 

language. Th~t is why the test is based on the teachers' 

language. 
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The test is mostly s e t around the recorded subject areas 

to ensure similarity of language functions. Most of the tea­

chers in Arbegnoch school are diploma holders from Kotebe 

Teachers' College (according to the statements of the school 

assistant director and the unit leader). They have more than 

six years of teaching experience. The greade seven teachers 

who were recorded were trained in their respective subjects. 

The teachers recorded were briefed about the objectives 

of the study and were requested to be recorded for one period 

(40 mins.) each while teaching. They were very cooperative. 

Those who were recorded were Maths, geography, and science 

teachers. 

To avoid the diversion of the students' attention during 

the actual observations and recording, the researcher visited 

the classes at other times pretending that he was observing 

and recording. At this time the students were told about the 

aims of the study and that they should not worry about the 

presence of the researcher and that they should proceed with 

the ir lessons as normal. By the time the actual recording 

was made, the stude nts no longer worried about the researcher's 

presence. The class atmosphere was normal. 

3.4 Analysing the Recorded Texts 

In speech Communication language shows various functio ns. 

As regards the use of language Halliday States: 

We use language to approve and dis­
approve ; to express belief , opinion, 
doubt; to include in the social group, 
or exclude from it ; to ask and answer; 
to eBpress personal feelings; to 
achieve intimacy; to greet, chat up, 
take leave of ; in all these and many 
other ways. 1 
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The recorded material was analysed mainly in order to 

find out the level of the teachers' language and which parti­

cular functions they used. The researcher adopted the Sincl­

air and Coulthard's system of analysis for the texts with some 

modifications. 

3.4.1 Sinclair and Coulthard's System of Analysis 

Sinclair and Coulthard analysed their texts by 

dividing the texts on a rank system of lessons, transactions, 

exchanges, mcves, and acts. 

Lesson 
Lesson 

= f 
~ 

Transaction 

J 
[ 

f 

- - - - - - - - - -I_n_f_o_r_n_'_in_g ___ D_i_rTe_c_t_:l._' n_g_E~l_i_c_i_t_i_n.Jg 

f 
Free 

Bound 

Exchange Elicit, Inform (Re ' ': 'nitiate, Repeat, 

_~L~i~s~t2i!n~qL-__________ ----' 

~-------'
I/' 

J 
Move --------- [opening 

W 
Answering Follow-uo -, 

J 
--------'V~·-~· --~----------~ 

.,y 

],ct --l St~:::~ E~~~~;::~:n :::~; 
Marker Informative 

Evaluate 

Comment 

Nomination 

Clue Bid 

Loop Conclusion 

Figure 1:- Discourse Ranks (Sinclair & Couthard's) 

According to Sinclair and Coulthard's analysis the ranks 

are defined as follows: 

The lesson is the highest unit of classroom discourse consistin~ 

of one or more transactions (Sinclair & Coulthard 1975:23). 
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The Transaction is a unit of classroom discourse above the 

exchange. Exchange combine to form transactions. It is 

related to a change in topic and marked by a boundary exchange 

(Sinclair & Coulthard, p. 22 ). 

An Exchange is one or more utterances (utterance = everything 

said by one speaker before another began to speak - Sinclair 

and Coulthard, p. 21). 

The move is the smallest free unit although it has a structure 

in terms of acts (S & C, p. 23). 

The Act is the unit at the lowest rank of discourse (S & C, p. 27\ 

'Their system of analysis followed an accepted structured 

rank-system . This means that the unit above is formed by one 

or more units of the rank below it except the last rank, act. 

However, there must be at least one impossible combination of 

the units. For example, in the structure of a sentence the 

accepte d order is : 

subject - verb - object. But ,qe cannot have object-subject­

verb. In the same way in an "elicit exchange" there can be the 

"opening move" which is the question followed by 'answering' 

and'follow- up' moves, but not "follow-up - Answering-opening'. 

The classroom discourse ranks of Sinclair and Coulthard 

and the researcher's can be compared: 
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Sinclair & Coulthard's 

Lesson 

J 
Transaction 

~ 
Exchange 

VI 
It 

Free 

(Inform, Direct, 

Elicit, Check) 
,; .0"" I~V ( 

., 
Opening 
t 

Move 

An Sl'/er ing 

; ijI 
Bound 

(Re-Initiate, 

Repeat, Listing 

" I 

;v 
Follow- up 

1 

Researcher's 

Lesson - No change 

Tr~saction- No change 

f 
Exchange 

.v 1" 

Free 

Inform,Direct, 

Elic it, Check) 

Bound 

(Re-Initiate, 

Re-Elicit) 

L ____ --__ ~ ______ ~.t 

f 
Move 

</' If 
Opening 

IJ/ 
Act/functions 

, 

Fig. 2 :- Comparison of Discourse Ranks. 

As we can see from the above table, there are no modific ­

ations at the levels of lesson and transaction. The trans­

action types are not analysed. In an exchange the researcher 

has put 'Re-Elicit' instead of 'Repeat' for the sake of Simpli­

fication and rephrasing. Modifications are made also at the 

leve l of moves and acts. It is only the 'opening' move that is 

taken into account in the researcher ' s analysis. The reason 

is that the 'answering' move is mainly concerned with the 

students' language which is not required in the analysis. The 

'follow-up' move is also treated as an 'opening' move to avoid 

the confusion between 'comment' and 'inform'. 
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3. 4 . , A Comparison of Analysis at the Leve l of Acts. 

Sinclair & Coulthard's Researcher's 

Act Act/Function 

Elicitation Elicitation - No change 

Directive Directive - - No change 

Check Check - No change 

Conclusion Conclusion - NO change 

Reply Reply - No change 

Loop, marker, starter Omitted as they are concerned 

silent stress with structure 

Comment included under inform 

- because of the confusion 

between comment and inform 

Inform sut-divided into: 

definition 

purpose 

Inform process 

& contrast 

Comme nt cause 

description 

Illustration 

examp l e 

summary 

Table 4 A Comparison between Act and Function. 

As can be s een from the above table, modifications are 

made in comment and inform. Sinclair and Coulthard discussed 

the structure moves in terms of acts, which are linguistic. 

Howeve r, in this study the conce rn is with the function of the 

language rather than purely the linguistic structure because 

what is nee ded is to check the students' unde rstanding of the 



language functions . 

inform act has been 

def inition 

Illustration 

Contrast 

Summary 

Description 

Process 

Cause 

Purpose 

Example 

- 37 -

In the rese 3rcher's analysis the 

subdivided into: 

An explanation o r statement of 

what a word o r phrase means 

Making clear o r easily understood by 

using teaching aids, making comparison, 

etc. (i .e . non-linguistic) 

.- A comparison is made so as to find out 

differences 

.- that presents the substance or general 

idea in brief form 

.- describing properties, visual character­

istics, etc. of something 

:- de scription of a c ontinuing developmen~ 

involving many changes 

.- tpa t which produces an effect of result 

:- function, i .e. use for which something 

is employed 

:- fact, thing, etc . which repre sents a 

general rule. 

The above state d terms a re used in order to 

the functional nature of the teachers' language. 

clear for the students wha t the teachers ~ean . 

clearly see 

It must be 

For example, 

tea chers may de fine, describe, illustrate, contrast, summarize, 

etc. It is expected on the part o f the students, that they 

understand these points, i. e ., that the teachers are defining . 

describing , c ontrasting, etc. These findings helped the re ­

searcher decide what to test. Part of the test is aimed at 

checking if students understand these language functio ns. 

This is the main re a son why some alteratio ns were made from 

that o f Sinclair and Coulthard . 

The layout o f the texts can be see n from appendix 1. 

• 



- 38 -

The major points in the analysis of the texts are: 

a) The page is divided into 3 columns: column 1 exchanges, 

column 2 acts/functions and column 3 texts. 

b) Transaction boundaries are marked by a double line, ex­

change boundaries by a single line. 

c) Non-verbal reactions of discourse acts are represented 

by NV. 

d) No Response to an elicitation is represented by NR. 

e) In general, exchanges are ~nitiated by teachers; when a 

student does make an opening move, this is shown by pre­

fixing the exchange label with P. Thus, a pupil-­

initiated eliciting exchange would be labelled P. elicit. 

3.5 Listening Ability Test 

The functions of the utterances of the teachers' language 

should be known. The utterances can be statements, questions, 

commands, and responses. Moreover, it should be known whether 

the statements and questions show definitions, processes, 

causes, descriptions, illustrations, etc. 

The recorded language of the teachers is expected to be 

understood by the students. The analysis of this language 

helps us to decide what we should include in the listening 

ability test for the students. As much as possible, the test 

items are made to reflect the functions of the utterances in 

the teachers' language. The teachers' language helps us to 

judge the level of the students' ability of listening and the 

types of listening required in understanding their subjects 

through the English medium. Therefore, it serves as a basis 

of the listening ability test. The test consists of four parts, 

namely, science, maths, geography, and general questions for 

listening ability in English. The first three parts are based 
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on the content of the subject areas (science, maths, and 

geograohy). They show us how far students can understand their 

subjects. The fourth part is a general one which helps us to 

know if they can understand general ideas such as discrimination 

of sounds, questions, statements, and instructions. 

The instructions in the test are given in Amharic. The 

main reason why this was done is to make sure that the students 

understand what they are supposed to do when they are asked. 

In relation to clarity and understanding of instructions U aer­

hill has the following to say: 

Clear instructions are crucial, otherwise 

you will test familiarity with the test 

procedure not language ability. ---

Where low-level learners .,ith a common 

mother tongue are involved, the instruc­

tions should be in their own languaqe 

(Underhill, 1987: ·10-41) . 

Students may not answer the questions if they do not 

understand what they should do. This does not mean that ins­

tructions are not part and parcel of the test. There are 

also questions on instructions to check if the students can 

follow or understand instructions. 

The test was administered in ,~begnoch school January 30, 

1988. All the instructions were explained to the students in 

Amharic before the test started to ensure that everything was 

clear. Words expected to be difficult like "errupt", "volcanic 

activity", "zebra-crossing", etc. were made clear. The ques­

tions were each given twice orally to the students and they had 

to give the correct answers. In one of the questions where 

students were asked to draw, they were told that simple lines 

would be anough. To help the students understand the tracin~ 

of a route on a map, an example similar to that of the test was 
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given to them in Amharic. The dialogue about tracing a route 

on a map in the test was made between the researcher and the 

students' geography teacher. To avoid the problem of memory, 

the t e st was given after every lesson of the respective subject. 

The duration of the t e st was 2 hours and 15 minutes including 

the time spent on the explanation of the instructions. 

3 . 6 The Hypothesis Testing 

The Chi-square test (x 2 ) is used to test the Null (Ho) and 

Alternative (Ha) Hypotheses in this study: 

Ho: There is no significant difference betwen the actual 

listening ability of the seventh grade students and 

the expected listening ability level required of them 

in their subject areas. 

Ha: Ho is not true . 

1 M.A.K. 

Footnotes 

Halliday, Ex lorations in the Functions 
London 19 , p. 44. 

2Nic Underhill, Testing Spoken Language : A Handbook o f 

Oral Testing Techniques, (Cambridge 1987), 
pp. 40-41. 



CHAPTER FOUR 

This chapter will discuss the results of the classroom 

obs e rvations and the analysis o f the classroom lanquage. 

4. 1 Results of the Classroom Observations 

4.1.1 Complexity of Language 

Fro m the researcher's observation, the teachers' language 

appeared t o be v e ry difficult . The teachers used long sentences 

and complicated structures. 

can be cited. In geography 

cult structures such as: 

Some examples fro m each subject 

we find l ong sentences and diffi-

1. "Because of internal force, when magma comes out at the 

surface of the earth, it changes its name into lava." 

This sentence has two subordinate clauses: the one is 

clause o f result and the other is adverbial clause of time. 

Such kind o f comp l ex structures s e em t o be very difficult 

for grade seven . 

2. "The snail in the wate r will d ie and the shell of snails 

will c o llect in the ocean, o r in the lake or in the sea, 

for many thousands o f years. " This l o ng sentence could be 

expresse d in short simple s e ntences , o therwise students 

may not understand the meaning. 

It is observed in maths also that there are confusing 

sentences and cumbersome structures which aggravate the com­

plexity of the l a nguage. He re are s om0 examples: 

1. "Yo u remember from 4. 3 that a fractio n is said t o b e in 

its simplest form o r l o\<,est term if the nume rator and the 

denominator of tho se fractions given are all in simplest 

form." This s entence is not only long but extremely camp' ''' ' 

It has two subordinate clauses: One noun and o ne c ondition a l. 

The noun clause has i'I passive construction. 
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2. "You make, you can give as many equivalent rational 

numbers as p ossible for any given rational numbers whether 

it is a positive rational number or a negative rational 

number." Such a long sentence seems to be very complex. 

It has one subordinate conditional clause. Moreover, the 

teacher used difficult expressions such as "the former 

--- the latter", "as---as ", "whether---or not", "if---", 

"going to", "make use of", etc. The researcher would not 

expect students to understand such expressions. 

In science also there is the same problem. 

"v,'hen the birds and insects come to the flower, they will 

take p o llen grains with their feets and with their wings and 

transfer it to the stigma, transfer it to the stigma with 

wings and legs, and then they will fall it on the stigma." 

This is a compound complex sentence. It has two subordinate 

adverbial clauses of time. It is very doubtful whether the 

students understand it . 

The long sentences and complicated structures used by the 

teachers may bring about problems for the students in under­

standing the language and the content. Such kind of language 

may cause a barrier for the students to unders~and their sub­

jects. However, the use of teaching aids (pictures, drawings, 

and real objects like stones and flowers) rather than the 

language seems to have helped students to have some ideas 

about ~lhat the teachers were saying. For example, in science 

the teacher taught the students the names of the different 

parts of a flower by showing them a real flower and a picture . 

He asked them questions like "what do you call this part?" 

The students were trying to answer the questions, although not 

satisfactorily. 
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4. 1.2 Accuracy of Language , 

It is observed that the teachers' language is not accurate. 

There are serious errors worth n o ting. The most frequent ones 

are the misuse of tense s and mistakes in subject-verb agreement. 

Some examples can be cited from each subject. 

Nature of 

Mistake 

Tense 

and 

Verb 

Form 

Subject­

Verb 

Agreement 

Table 5 

Geography 

1. Because it 

crush easily 

2. Rock, sand, 

mud will 

erroded 

3. This big tree 

will fell 

down 

Maths 

The L.C.M. or 

the L.C.D . 

show the same 

thing 

1. Igneous 1. Take one 

rocks is of the 

fire or heat denominator 

2. Sedim.entary 

rocks has 

layers 

2. You simply 

add the 

numerator 

3 . They have 

a different 

denominator 

Errors in the teachers' language. 

Science 

1. I will ask 

you questions 

from what we 

have to studi"'-

2. When the birds 

and insects co~ 

to the flower, 

they will take 

pollen grains--

1. They have three 

things which 

invites---

2 . On their mouth 

there is---

The weaknesses o f the teachers in expressing themselves 

accurately can have a great impact on the students ' under stan 

ing of the language . Language not clearly expressed canno t be 
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a good me dium o f instruction. If it is not clea rly expressed 

it cannot be clearly understood . Moreover, the researcher 

suspects that the students l earn broken English. Once they 

learn errors it would be difficult for the students to unlearn 

them. 

4.1.3 Methodology Applied and Puoil Participation 

From the classrooom observation, the resea rcher could 

see that the teachers' methodology was mainly cha lk and talk. 

This means that the teachers were talking and writing on the 

bla ckboard . Howeve r, there were s o me drawings a nd real objects 

like fl owers and stone s for demonstration. The students were 

not e ncouraged to ask questions and giv0 suggestions. In fact 

the geography teacher allowed the stude nts t o ask questions . 

But the questions appeared t o function onl y as checks. 

Students were not engaged in any sort of class activity in 

any o f the subjects. They we re 93ssivc liste ners. They were 

only asked t o answer questio ns oral ly . The teaching-learning 

process was teacher - centred. Students were not t o ld t o do any 

tasks . Learning by dOing was totally i gn or e d. For example, in 

maths, the students could have been asked t o work out certain 
1 +2 = 3 • 

exercises such as additio n o f rational numbers ~ 4 4' 

1 + 3 = ~, by going t o the b lackboard . The geography teacher 

555 
brought t o the cla ss different types of rocks . He showed these 

stones t o the class while ' he was teaching . But he did not give 

the students the chance t o t ouch and s ee clearly these stones 

so that they c ould differentiate which is which. He should 

also ask them if they had seen or known the s e types of stones 

before. 

In the scie nce l e sson, both the teacher and the students 

had flowers. The t eacher made use o f fl owe rs while explaining 

the parts of a flower . However, af t er his expl anation, he 
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didn't ask the students to shO\v him the various parts of the 

flower . The stude nts were no t asked to do anything. Task­

based activity wa s forgotten. Students c ould have info rmatio n 

about what they knew of the flowers, for example, about their 

colours, kinds, scent, importance, etc. 

Students' participation in the teaching- learning process 

in all the subjects \'las absolutely absent. Another problem 

observed is that the teachers do not teach throu9h the English 

medium but mostly through Amharic. Here, however, as can be 

seen from the recorded material, the teachers use d the English 

language as is expected by the policy of the Ministry of 

Education. Another teacher was recorded while teaching and 

he mostly used lilliliaric. This recording was discarded because 

it was difficult for the researcher to analyse the language. 

The large number of students in a class is a lso a problem. 

There are fr:>m 70-80 students in a class. It is very 

difficult to teach English effectively to such a large class. 

However, listening can be taught t o a l a rge cla ss . 

4.2 Results of Analysis of the Language 

4.2.1 Breakdown into Exchanges 

There can be various dimensions from which one can look at 

the teaching-learning process. 

observed in the analysis of the 

However,_ the main levels 

teachers' language during the 

teacher / pupil interaction in the classroom are exchanges and 

functions. The maj or types of exchanges that could be seen 

within the stages o f the lesson were : inform, elicit, direct, 

check, and boundary. 

These exchanges are statistically stated in each subject 

as follows: 

i 
J 
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TYPE OF EXOlA.~S 

Elicit 
& Re-

Inform Eli it Direct Boup.dary Check 

Subject No. % No. % No % Nc % No % 

Geography 30 22.9 70 53.4 5 3.8 3 2.3 23 17.6 

rn Maths 21 32.8 28 43.8 3 4.7 3 4.7 9 14 

if SC1ence 13 22.8 28 49.1 5 8.8 5 8.8 6 10.5 

Total 64 25.4 126 50 13 5.2 11 ~4 38 15 

Table 6 . Frequencies of the types of Exchange. 

'!bere are a sufficient number of informs and elicits in 

each subject. However, they are all teachers' infor.ns and 

elicits devoid of pupils' participation. Although the nUl!ber 

of the elicits is greater than that of the informs in all the 

subjects, the tirre of the mforms is far greater. '!be follow­

ing table shows the approximate tine taken by each type of ex­

change in each subject. 

EXCHANGES lN TERMS OF TIME 

Elicit 
& 

Subject Inform Re-Elicit Direct Check Total 

Geography . 26 mins 6 mins 1 mins 2 mins 3:. mins 

Maths 24 II 5 " 1 " 1 II 31 II 

Science 22 " 10 II 1 " 1 " 34 " 

'lUmL 1.12hrs 21 " 3 II 4 " 1.40hrs 

Table 7 Exchanges in terms of Tirre. 

'!be tine taken by each type of exchange in each subject 

was calculated as follows: '!be researcher listened to every 

Tota 
No % 

131 100 

64 

57 

252 " 
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inform m a lesson from the recorded material and the tirre 

taken to fmish every inform was marked . Finally, the minutes 

and seconds taken by all the mforrns m that lesson ~e added. 

The sanE rrethod was applied to all the other types of exchanges 

m each subject. 

The duratioo of tinE for each subject is 40 minutes. How­

ever, as T.~ can see from the above table, the nunber of minutes 

m each subject is l ess than 40 because the P-Elicits, P-Repl1es, 
, 

and silerx:e are not accOlmted. 

Three types of questions can be seen in the analysis of 

the teachers' language. MJst of the questions are wh-questioos. 

'lhe nl.lIllber and nature of questions are stated in this table. 

2 
TYPES OF ELICITS 

! Rising 

l-m"",-oostiolll> Auxiliary Verbs Intonatioo 'lbtal 

Subjects No % No % No % No % 

Geography 24 64 .9 8 21.6 5 13.5 37 1')0 

Maths 5 33.3 7 46.7 3 20 15 

. Science 12 100 - - - - 12 

TOTAL ·11 64 . 1 15 23.4 8 12.5 64 

Table 8. Types & nl.lIllber of Elicits. 

l'h-Q..Iestioos were set in the listening ability test-test 

items part III in science and part III in geography. CUestions 

that require yes or no an~s ~.ere also given in the test. 

Part I in each subject is 00 yes or no questions. 

4 .:1 • 2 BreakdCMIl mto FUnctions withlll Inform Exchanges 

" 

" 

" 

It is previously stated m chapter 3 page 36 table 4 that 

the "inform' is subdivided into varioos functions. The teachers' 

language has all these functions. 
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Functions within Inform-Exchanges 

Subject ·Cefi- ~ cause pur- Pre,., Con- Des- Con- lrllu-
nit- pose cess tra- cri- clu- rstra-
ion st ption sion 

-. -
Geography 8 3 16 8 3 5 4 5 

~ Maths 7 5 - - - - - 2 

I Science 3 - 3 2 3 1 9 3 

'lbtal 18 8 19 10 6 6 13 10 

Table 9 . Number of functions . 

'lhis table shows functions within inform exchanges. '!he 

nature of the infonnation the teachers taught their students is 

reflected in these functions . What is required is to check if 

the students understand, for exanple, definitions, causes, 

prooesses, descriptions, etc . '!hese points are the basis for 

the test. As \~ can s=e the rn.urber of definitions and causes 

is greater than that of the other functions. All the above 

language functions appear in geography and very rare in IlI3.ths . 

M::lst of the functions in Maths are illustrations . 

4.3 Description and Justification of the Test 

'Ihe roin objectives of the test are to find out if the 

students can understand the language needed for : 

(a) the oocessary details of what they are taught in· their 

subject areas. For exanple, the students IlI3.y be expected 

to understand sorre definitions like that of 'fertilization', 

'least COllIlOn llU.I1. tiple', ' atrroS!:'here I, etc. For this reason, 

SOlle questions on definitions are set in the test, for 

exarrple, Part II test item 3 in science, Part IV test items 

3 and 4 in /-laths, Part IV test item 1 in geography . 

tion 

1 

10 

2 

13 

Sum-
mary 

1 

-
1 

1 
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(b) various directs are given to them in teaching-learning 

activities. For example, in the recorded material we 

find some directs like "Look, how igneous rocks are", 

"Have your flowers ready", "Ple ase, try to answer the 

questions", etc. Thus, to check if students understand 

directs, questions are set in the test. For example, 

there are test item V in Maths, and test item II in general 

questions for listening. 

(c) the general information of what they are taught. Most of 

the time teachers expect their students first to understand 

the general id8a of what they teach, and second if necessary, 

they may be required to study specific or detailed inform­

ation. In relation to this, general questions about pollin­

ation and fertilization and the life cycle of a housefly 

through drawing were set in the test, test items part v-4 
in science and part VII in the qeneral questions for listen­

ing. 

(d) what questions, stateme nts, and instructions are. If they 

understand the se, the y know what they are supposed to do. 

As stated previously, there are many informs, elicits, and 

directs in the teachers 'langu,;tge . Questions are set in 

the test to check if students understand and can different­

iat e questions, statements , and instructions. The test 

items are parts V and VI in t he general question s for 

listening. 

(e) for the transfer of information. Students are expected to 

be able to transfer the information or knowledge they have 

got. There are questi~ns in the test based on students' 

ability to use and transfer information. The test items 

are: parts III, V, and VI in geography; part V in maths; 

parts III and VII in science; parts I, II, VII & VIII in 

general questions for listenin" 

The above points can be represented diagrammatically as 

follows: 
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SUBJEX":TS 

General 

Listening aohy M9.ths Science Questicns 

strategies Test Item Test Item Test Item Test Item 

Transfer of III, V V III, VII I, II, VII, 

Infonnation VI VIII 

Understanding IV-1 IV-3,4 11 - 3 

a detail 

Understanding v- 4 VII 

a general 

Infonnation 

Understanding 

Questicns , 

~ statenents, & 

Instructicns ;1 ' . ., 11,v,VI 
i 

Table 10. Test itmls in Understanding listening strategies 

'!he informs font! the greatest part of the teachers I language. 

As previously stated, there are various functions ... uthin these 

inform exchanges. So it becorres necessary to check if the students 

understand these functions. '!he test items based on these can be 

shown as follows: 
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SUB..JE(;TS 

F\mctians Geography Maths Science 

Test Item % 'lest Item % Test Item % 

Lefinition IV- 1,2 8 IV-3,4 10 1-3 

1-3 5.8 

I - 2 [V-3, 

Cause III - 5 , 
IV - 5 ~ 2 - 5 . 8 

Process IV- 3 4 -

Purpose 
II - 2, 3 12 

III- 3 

Contrast II .• 5 4 - IV 14. 3 

Illustration - V 10 -
1 - 4 

Lescription - - III-4 22 .9 

IV 

EKarrple II - <1 12 - -
V 

Table 11. Functions & Test Items in %. 



CHAPTER FIVE 

Emoirical Findin0 s 

The test results as s hown in terms of the raw scores 

are g ive n in the appendix. The raw data show tha t the highest 

mark is 85.5 and the l owest is 37 . 25 with the rancre bein'1 

18. 25. When the ra~l data arc put in a fo rm of f r equency 

distr ibution , we get the result in table 1;' . 

Grades No. of Students .--
35.5 - 1 ')' 5 , 

~ 

II I) • 5 - 45 . 5 11 

40.5 - 5 -) .5 ? ,-
-'-

5') .5 - 55 . 5 18 

55 . 5 - 6:1. 5 " , 
6 ;) .5 .- 55 . 5 3 

65.5 - 7(;. 5 Ij 

1') • 5 - 75 . 5 " 

v 

" 5.5 - 80. 5 3 

8 0 .5 _. 8 5 . 5 1 

Table 12 : - Frequency on Grades of Students 

The mean and standard devia'tion \V'~re estimate d to be 

52. 85 and 9.66 r e spe ctively. This gav e a c oeff icie nt of 

variation of 1 8%. This means tha t there is no bi ,"! varia tio n 

between the score s of the stude nts . 

5.1 Empirical Finding s Related to Overall,Listeninq Ability 

An attempt was made to ve rify whether the scores are 
. ) 

normally distributed. l,x" test showed tha t the distribution 

is not normal but skewed towards the l O~ler scores (see 

f igure 3 ) . 
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LEGEND 

EXPECTED FREQUENCY. 

OBSERVED FREQUENCY. 

>-
u 
Z 
w 

22 ::;) 

0 
w 
0:: 20 u.. 

.18 

16 

14 

12 

10 

8 

6 

4 

2 

0 

FIGURE 3 Observed and expected frequencies on marks. 
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Thus the statistical computations made strongly show 

that the actual listening ability of the students is very low 

when compared with the expected listening level in understanding 

their subject areas. 

It is established if the calculated value of x~ is less 

than the table value at a certain level of signficance, the 

relation is considered to be a good one which means that the 

difference between the observed and the expected frequencies 

comes from the fluctuations of sampling. 1 In this case the Null 

Hypothesis (Ho ) is accepted and the 

is rejected; and the reverse if the 

2 
than the x tabulated. 

Alternative Hypothesis (Ha) 

2 
x calculated is greater 

The statistical computations depicted that the 

calculated value of x 2 which is 16.82 exceeds the table value 

11.07. The difference between the observed and the expected 

frequencies is significant. Thus, the Null Hypothesis which 

states that there is no significant difference between the 

actual listening abilities o f the students and the listening 

level expected of them in understanding their subject areas is 

rejected and the Alternative Hypothesis which states that there 

is significant difference between the observed and the expected 

listening abilities of the students is maintained. This shows 

that the sample is not drawn from a normally distributed 

population like the expected one. This can be clearly seen or 

verified by the difference in the histogram in figure 3. 

If we arbitrarily take the x 50 as a point of reference 

50.7 of the students have go t above average while 49.3 have 

got below a verage. However, when the actual mean 52.85 of the 

raw scores of the listening ability test is taken into account 

40.8% have got above average and 59 . 2% below average. One can 

observe that the listening ability of the students is unsatis ­

factory. If we compare the actual X (52.85) and the arbitrarilI 

, 
chosen X (5 0), there is the difference of 9.9%. The result 

still shows skewness t owards the lower scores. 
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5. 2 Empirical Findings Related to Broad Functions 

5. 2 .1 Ge neral Informatio n 

The students are weak in understanding general 

information. The average r e sult in the test items, that is 

part V test item 4 in science and Part VII in qeneral 

questions, is 31 . 7%. This is very low when com?ared to the 

overall a verage of the test (52.85). This shows us that they 

do not understand the general ideas of the lessons they are 

taught. 

5. 2 .2 Instructions, Questions, and Statements 

Understanding instructions is a very vital part of 

the classroom language. Students are expected to understand 

instructions given t o them in teaching-learning process. 

Halliday claims tha t children know instructions very well. 

----the child is well aware that 

language is also a means whereby 

others exercise contro l over him 

, . The child applies this awareness, 

in his own attempts to c ontro l his 

peers and siblings; and this in 

turn provides the basis for an 

essential component in his range 

of linguistic skills, the language of 

rules and instructions . --- he 

learns as time goes o n to give 

ordered sequences of instructions, 

and then progresses to the further 

stage where he can convert sets 

of instructions into rules 
2 

Howe ver, the students were found t o be very weak in 

understanding instructions. They did not work well in the 

test item part VI in the general questions for listening 

related t o instructions. The average result in the 

instructions is 31 . 9 %. {{hen this is compare d to the overall 
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5.2 Empirical Findings Rela t ed to Broad Functions 

5. 2 .1 General Information 

The students a r e weak in understanding general 

information. The average result in the t est ite ms, that is 

part V test item 4 in science a nd Part VII in general 

questions, is 31 . 7%. This is ve ry l ow when com?ared to the 

overall average of the t e st (5 2.8 5) . This shows us that they 

do not understand the general ideas of the lessons the y are 

taught. 

5. 2.2 Instructions, Questions, and Statements 

Unde rstanding instructions is a very vital part o f 

the c l assroom language . Students are expected t o understand 

instructions given t o them in teac hing - l earning process. 

Halliday claims that children know instructions ve ry well. 

----the child is we ll aware that 

language is a lso a means whereby 

others exercise contro l over him 

, . The child applies this awareness, 

in his own attempts to c ontro l his 

peers a nd siblings; and this in 

turn provides the bas is for an 

essential component in his range 

of linguistic skills, the language o f 

rul e s and instructions . --- h e 

learns as time goes on t o give 

ordered sequences of instructions, 

and then p r ogresses to the furthe r 

stage where he can conve rt sets 

o f instructions into rules 2 

However, the students were f o und t o be very weak in 

understandin~ 
instructions. They did not work well in the 

t e st item p a rt VI in the general questions for listening 

related t o instructions. The average r e sult in the 

instructions is 31.9 %. lofuen this is compared t o the overall 



average results 52.85 , it is very l ow. 

Qlestions staterrents 

'lest Items in 

Qmeral Questions V VI 

Average of 

Iesults 56.3% 53.1 % 

Table 13 Average Results of Qlestions, Staterrents & 

Instructions 

Instructions 

VI 

31.9% 

students are expected to know the difference bebeen 

questions and staterrents . OtheJ:wisc they cannot understand 

what goes on in the classroom. '!his is rraOO clear in Halliday's 

~rds. 

'!he young child is very M3ll aware 

on heM to use language to learn 

and may be quite conscious of 

this aspect of language before 

he reaches school ; mmy childraTl 

already control a rretalanguage for 

the heuristic function of language, 

in that they kncM what a 'question ' 

is, 'Nhat an ' ansver ' is, what 'knowing ' 

and 'understanding' rrean, ;md they can 

talk about these things without difficulty. 3 

Qlestions ~re set in order to check whether they could 
,-

differentiate questions fran staterrents. 'Ihe results sh0M3d 

that they could differentiate questions from staterrents as can 

be seen from table 13 . '!he results are above average when 

c:onpared to the overall average (52.85) . 

, 

\'h-< llestions 'Yes/No' ( uestions 

Subjects 'lest Item Average Iesult 'lest Item Aver age 
R9sult 

. Geography III 13 . tJ% I btJ% 

Maths - - I 58% 

Science III 17 . 18% I 69. 2% 

G.Average 15.1]9% 65. 1% 

Table 14 Iesults of \'h- & 'Yes/No' Qlestions 
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Although the students c ould differentiate questions from 

statements, they could not answer the test items on questions 

(test items part III in geography and science). These are the 

Wh-questions. The average result is 15. ,19 %. It is extremely 

l ow especially when compared to the overall average of the test. 

This could be either the inability to transfer information or 

the problem of content. But they \~orked well in the questions 

that required 'Yes or No' answers. The average result 65.1% 

was vlell above the overall average of the test. The researcher 

is concerned with the functional not grammatic a l questions. 

5.3 Empirical Findings Related to Transfer of Information 

Speech is normally a tv/o-way system of communication. 

The roles may be rE!\i'erg:ed. That is, the speaker becomes the 

listener, and the listener becomes the speaker . After listening 

effectively, the listener gives an appropriate r e sprmse \~hich 

could be verbal or non-verbal. This output is the transferring 

of information. l'/hen we apply this t ,o the teaching-learning 

process in a classroom situation, the students are expected t o 

listen to what the teachers t each them in their subject areas. 

They are also expected to be able to transfer the information 

or knowledge they have got. In relation t o this Littlewood 

states: 

Learners must now extract relevant 

information from the text in order to 

transfer it to s or.1e o ther form, such 

as a table chart o r diagram . 
This structures and motivates 
the ~ ' ,: tening activity --- learners 

should be asked to formulate the 

important content in their own words, 

in the form of notes o r a s a summary, 

Alternatively, learners may be required 

t o evaluate the information contained in 

the spoken text, which may thus serve as 

a stimulus for written argument or group 

discussion. 4 

Information can be conveyed in spoken and written 

language. But it can also be conveyed in maps, drawings, 

tables, etc. In the case of this study, the students a re not 
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required to write a series of ansv.ers to transfer infornat.ion 

rut are required to convey it mainly in a non-linguistic way 

such as maps, draHings, grids, etc. 

It is ilTportant to knOH hOH far the students are able 

to transfer the infornation of mat they have learned. 'nlis 

is an ilTportant aspect of the study. 'Ihe average result of 

the test items on the transfer of infornation is 28.6%. 'nlis 

is extrerrely low v.tlen caIpared to the overall average of t.~e 

test (52.85). 'nlis neans that little or no transfer of 

information is being achieved. 'nle questions in the test that 

required transfer of info:rnation are: 

a) giving answers to questions, 

h) matching drawings mth statenents, 

c) showing a rational nurri:ler on a number line, 

d) draHing a tree, a rus-stop, and a zebra-crossing, 

e) tracing a rcute on a map, and 

f) fill in grids 

'nle table below shOHS the average result of each test 

item on the transfer of information. 

Test Items 

I II III IV V VI 

Geography Ave. of Results 13 .8% 28.2% 44% 

Maths .. .. .. 33.1% 

Science " .. .. 17.2% 

Qmeral 

Q.Iestion .. .. .. 6.6% 40.8% . 
Table 15 Average results in transfer of Information 

VII 

34% 

52.1% 

VIII 

16.2% 

'nle inability to transfer information is very crucial to learning. 

Students, for exarrple, cannot develop their skills of note takinq mile 

listening, naking a picture or diagram according to given instructions, 

and ~ring questions. 

3.4 Enpirical Findings Related to Specific Language Functions 

Children understand the various functions of language. 'nley know 

that they can express any nessage t.!u:=gh language. In r e lation to the 
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specific functions Ha lliday point s out 

The child is awa r e tha t he c an c onvey 

a me ssage in l a nguage, a me ssage 

which ha s specific r e f e r ence t o 

the pr oc e sses, persons, ob j ects, 

abstractions, qua litie s , s t a t e s 

a nd r e lations o f the rea l world 

a r ound him . 5 

Thus the students a r e e xpecte d t o understand the 

spe cific func tions of the teachers' langu~ge . In the 

analysis o f the cla ssroom l a ngua ge , there we re d ifferent 

functions within the inform excha nge s . Base d on these 

functions the r e we r e questions in the test as can be s e en 

from the t able in chapt e r I V page 51 . The stude nts 

worke d poorly in these f unctions: causes and e ffects, 

purpos e s, illustrations , and examp l e s . The f o llowing table 

shows the r e sults . 

Functions within Inform E "changes 

Definitior Cause Process Purpo se Contras Illu- Desc- Example 
stra- ript-
don ion 

/Average 51.3% 39 .8% 57.5% 27 .5% 52.3% 33.8% . S3 .6% 31 . 7% 

Results 

Table 16 Average Results in Functions 

As a whole, the listening ability of the students is 

unsatisfactory. However, they shovJed average results in sane 

of the functions like definitions as can be seen f rom the above table. 

'l11is is so only when we oorrpare the results to an arbitrarily chosen 

average of 50. But if these results are corrpared to the overall 

average of the test Yhich is 52.85, they are below average in almost 

all the functions. 

If the students are weak in: transferring information, 

understanding instructions and functicns like causes and effects, 

they cannot understand \vhat is taught to them and they will be 

forced to l1EIIDrize. M:: Cbnough clarifies the point as follOtoJS: 

When a listener has not 
understood the meaning of a 

group of \.,oords, the natural 



strategy is t o hold the sounds 

or the words verbatim in his 

shor t - term memory. If there is 

t oo much to go into the short­

term memory it will be put 

under a lot o f strain and the 

listener will start to feel l o st 

and may paniC. Panic, of course, 

makes matters worse. 6 

Such a situatio n aggravates the problem in teaching 

and learning. The fact that they could understand definitions 

and were weak in those test items based on transfer a inform­

ation reveals that they memorize things they learn without 

understanding or being able t o do anything with them. 

Finally, the points so far discussed can be summarized. 

The t est reuslts verified that the listening abilities of the 

students are below average. The ir weakness can be stated as 

follows: 

a) they do not understand general ideas of the lessons they 

are tauqht, 

b) they do not unders tand instructions, 

c) they a r e no t a ble to transfer information, 

d) they do not understa nd the specific language 

functions of c a use, purpose, illustration, and 

example, and 

e) they memorize their lessons but without understanding. 

However, they worked well in s ome specific language 

functions like definition, process, contrast, and description. 

They have also worked wel l in the 'yes/no ' questions and in 

the discrimination of sounds. The average result in the 

discriminatio n of s ounds was 75.1% which is very hiqh when 

compared to the o verall average o f the test (52.85). 
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CHAPTER SIX 

Conclusion, Summary of Findings, and Recommendations 

6.1 Conclusion 

Although this research may have its own limitations due 

to the inadequacy of materials, certain conclusion can be drawn 

from the findings. As can be seen in appendix IIIb table 19, 

the results have revealed that the listening ability of the 

students is below the expected listening level required of 

them in understanding their subject areas. ~le expect the 

students to understand the classroom language spoken by the 

teachers. This is the expected listening level of the students. 

The results have depicted that the students are weak 

in transferring information (chapter V page 57 table 15) and in 

unders~anding instructions and functions like purposes and 

causes and effects (chapter V page 55 table 13 and page 58 table 

16, repsectively). They are also \oreak in understanding the 

general information. However, the students could understand 

some functions like definitions. The fact that they worked 

bet· er in definitions suggests that they memorize their lessons 

without understanding . 

As far as teachers' methodology is concerned, the 

researcher could find out from the' classroom observations 

and the recorded material that the teaching-learning process 

is teacher-centred. Teacher - talk predominates overall the 

class activities. There are no pupils - elicits or informs 

in the recorded material except in one subject where there are 

5 P - elicits. 

The teachers' language is unsatisfactory and seems to 

be a problem to the students because it is complex and full of 

errors (chapter IV) . 

6.2 Summary of Findings 

The main points of the findings can be summarized as 

follows: 
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6.2.1 There is s i gnif icant difference between the listening 

abilities o f the junior secondary school students and 

the listening level expected of them in understanding 

their subject areas. 

6.2.2 The actual listenin~ ability of the students is below 

the expec ted listening ability level. 

6. 2.3 The results showed that the students are especially 

weak in: 

6.2 . 3.1 transferring information, 

6 .2.3.2 understanding instructions, 

6.2.3.3 understanding functions of purposes, 

causes and effects , examp l es, and 

6 .2. 3.4 understanding general informatio n . 

6.2.4 The listening ability of the students is independent 

of sex and age 

6.2.5 The teachers' lanqua1e has various mistakes. It is full 

of long sentences and complicated structures as can be 2 

seen in chapter IV pa?,c ·13. 

6. 2.6 The students seem to memorize things Ylithout understandinn 

because the ir work ~n definitions which depends on memoriz­

ation was good. However, their work o n questions that 

need some reasoning, for exampl e, like that of cause and 

effect, transfer of informa tion, e tc . was poor. 

6.3 Recommendations 

Based on the findings the following pOints are recommended. 

6.3.1 The teachers' classroom language is very complex and full 

of errors. It adds complication to the existing language 

problem of the students. It is necessary then that the 

junio r secondary school teachers improve their English 

classroom language . Further training should be given 

b o th to the English teache rs and other subject teachers 

with special emphas is on classroom language and simplifi­

cation. 



6.3.2 The teachers methodology needs improvement. The teachers 

have to use more visual presentation. As much as 

possible they should allot their time s o as to qive time 

for students to actively participate in the teaching­

learning process. 

6.3.3 The policy of teaching through the English medium in · 

the junior secondary school should either be changed 

and be substituted by Amharic or it should be enforced 

with appropriate training and remedial teaching. 

6.3.4 The researcher would like to give the following suggQstion~ 

to bridge the gap between the observed and the expected 

listening abilities. 

6.3.4.1 English and other subject teachers should be 

trained in classroom language (see 6.3.1). 

6.3.1.2 \'lith more emphasis on listening, students shouln. 

be given an intensive course (immersion) in English 

for sometime before they start grade seven. 

6.3. 4 .3 More courses on task-based listening skill with 

special emphasis on the activities that help 

students t o: 

1. transfer information, 

11. understand general information, 

iii. understand instructions, and 

iv. understand functions of purposes, 

examples, causes and effects, etc. should be 

prepared. 
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Appendix 1 Transcription and Analysis 

of the Recorded Material 

Appendix la - Maths 

Exchanges Functions/Acts Text 

Frame All right 

Boundary 
Nm"l, we are going to learn a new 

Focus topic, a new lesson, that is, 'Ad-

dition of Rational Numbers, Addition 

-.--- .::===== . -- -========== ~~~=~~~!gQ~~=~~~~~g~
===============-

you have already studied addition 

of rational numbers or fractions 

Introductory in primary school. There, you, of-

information course, learned how to add fract-

Inform 
ions with the same denominator. 

It is very simple and easy to add 

rational numbers or fractions with 

the same denominator or having a 

common denominator 

Take one of the denominator of the 

given fraction as a denominator of 

the sum. Then you simply add the 

Inform Example numerator, for 
1 , 2 

example '-3-T~. 

These two fractions or rational 

numbers, they have common denomin-

ator. 

What is their common question? 

Elicit El 
(NR ~ ! 

Re-Elicit El \\'110 can answer this question? 

(NR ~) 

1 +2, they have a common deno-

33 
minator 3. Then you simply add 

Inform Illustration the numerator, that means 1 and 2; 

(Process) 1 + 2 = 3 

Elicit El 
2 means ? (NR jl ) 

3 !--' 
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Yes ? 

Re-Elicit P- Reply 1 

evaluate 1. 
3 
'3 means 1 • 

If the numerator and denominator, 

suppose I~e 
1 2 

have - 3- and 3' we are 

going to add the fractions. They 

have a common denominator 3. 

Example Then you add the numerators 1 + 2 

Inform 
is euqal to 3 and 3 is always 1 

2 .. - '3 7 1 • 
definition '2 means 1, 4 means 1, 7 means 

This is a simple way of adding 

rational numbers with the same or 

Inform Conclusion with common denominator. 

\~e salv o n the number line that.....!..... 7 

Inform definition is one o f the seven equal parts 

of the unit intervals ._1_ means 
'7 

1 is numerato r . 

Ch Right ? 

Class Rep. Yes . 

Check T-evaluate 1 is numerato r. 

El 7 is ? 

Class Rep. denominator. 

Elicit T-evaluate denominator, yes. 

The denominato r tells us, it tells 

1 
us that-7- is one of the seven 

equal pa ir parts o f the unit inter 

definition vals. The denominator always 

tells us into h ow many s e gments 

Inform or into how many parts we can 

divide, we can divide a given 
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rational numbe r. The numerator 

always tells us hm-l to count, how 

t o call it in o ther words. 

Suppose now that we want to add 

tvlO positive fractions, you know 

positive numbers. 

-'-

3 is it a positive rational 
- 4-

El number or a negative rational 

number? 

Elicit P-Rep A positive rational number 

d Speak l ouder . 

P-Rep Positive rational number 
, 

Direct evaluate Good. Very good. It is a positive 

rational number. 

If we take another rational 

number (teacher \~rites i o n the 

El. bl'lckboard) , is it a positive 

rational number o r a negative 

Elicit r a tional number? 

(NR 0) 

El Yes ? 

Re-Elicit P-Reply (Inaudible) 

d Speak louder 

Direct P-Reply Positive rational number and 

negative r a tional number. 

T-evaluate No , no, no. 

I mean this rational number (by 

El pointing t o what is \~ritten on 

the blackboard)? 

P-Reply Negative rat i o nal number 

T-evaluate Negative ratio nal numbers, 

Re-Elicit negative rational numbers very 

good. 
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Example 

Inform 
Illustration 

El 

Elicit 

Re-Elicit El. 

Check . Ch 

Re-Initiat 

(Direct) 

d 

p .. Reply 

T-evaluate 

Text 

Suppose nOlq that we want to add 

two positive fractions such as 

2 + 4 that have different deno-

3" 5 
minators. The denominators are 

nifferent. There is no any 

c ommon factor. There is no any 

common facto r betwen the deno­

minators 3 and 5. They have a 

differ8nt denominator. In such 

cases, we can do this problem 

easily if we make use of equiva­

lent fractions, if we make 

equivalent fractions. I think 

and I h ope that you know how to 

form equivalent fractions or 

equivalent rational numbers. 

2 
Now, for 3" you can make as man~ 

rational numbers, as many 

equivalent rational numbers as 

possible. Simply you can multiply 

the numerato r and denominator 

.. "i th the same number. 

NOW, can you give me an equivalent 

rational number for ~? 

(NR 11 ) 

can you? 

(NR 0) 

All right (NR It) 

I think the topiC, the lesson is 

new, yes, yes. 

Come on, c ome on. Go ahead. Try it 

No t equivalent. 

No, no, no. You did not under­

stand my question. You see, you 

did no t understand my question. 
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Re-Elicit 

Info rm 

Elicit 

Elo 

Example 

Illustration 

definition 

Elo 

El 

P-Reply 

Re-Elicit Teacher 

P-Rep. 

T 

Illustratio n 

Inform 

Text 

I say can you give me another 

equivalent rational number, an­
? 

other equivalent fraction for J? 

(NR 9J ) 

Let me give you an exampl e. Now, 

you multiply both the numerator 

and the denominator by the same 

counting or natural number, by 

the same counting o r natural 

number . You multiply the numerator 

and denominator with the same 

countin9 or natural number. For 

1 . 1 t 2X 2 
exam? e, equl.va en- '3x "2 ' we 

multinly both the numerator and 

denominator by 2. Then you get 

4 . 2 and 1 a re called equivalent 

G '3 6" 

fractions, equivalent, they are 

the same, they are the same. 

Can you give me another equivalent 

fraction, another equivalent 

fraction? (NR 0 ) 

Yes ? 

6 
"9 
( .,) 

Over 9 

6 
"9 

Now you multiply it. ~ xj = ~ 

~, t ' ~, are all equivalent 

rational or equivalent fractions. 

When you simplify t that means 
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you simplify ItEaning having the 

sirrq;>lest fonn, they have a ccmron 

factor 
, 
~ . 

Ch Riqht? 

Check Class Rep. Ye s. 

4 and 6 have a ccmron factor 2. 

Illustration Therefore, men you cancel it 

Infonn with 2 (! 2) you have 2 here and 
~ 2 2 

then you haw 3 here (1 3) 3· 

El ,mat cones then? 

Class Rep . 
:1 
3 

Elicit T--{;valuate The same as the rational nUllber 

2 
3 

El. and~, is it in the sirrq;>lest 

Elicit £onn? (NR iZ ) 

El. Is it in the sirrq;>lest fonn? 

Ie-Elicit . Class Rep . Yes No. 

Re-Elicit El. Is it sirrq;>lified? (NR 0 ) 

No, it is not sirrq;>lified. It is 

Illustration not in the sir."plest fonn. \-ben 
? 

you sirrq;>lify it, it beccm.ls 1 . 

Info:rm . ~ '2 = by three 2, by three 3 . 

f 3 " 

You ge t the same fraction }. 

l'¥:rain you got here i which are 

equivalent to the fOrnEr fraction 

2 . 
3 

Ch Right ? 

Class Rep. Yes. 

Check evaluate Ye s. 
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Inform 

Check 

Illustration 

Class Rep 

evaluate 

BOU1'ldarY. Pram::! 

Inform definition 

definition 

Exanple 

El. 

Elicit 

6 -, 

Text 

You make, you can give as many 

equivalent rational numbers as 

~ssible for any given rational 

numbers whether it is a positive 

rational number or a negative 

rational number. You sinply 

multiply the numerator and the 

denominator with the sane count­

ing number or natural number. 

Right? 

Yes. 

Good, very qood. 

The L .C.M. or the L.C . O. 

The L.C./I. or the L.C.O. S!lOW the 

sarro thing. They show the sane 

thin']' . 

L.C .H . !lEans the Least Comron 

I·'!ul tiple ; L • C. O. llEans Least 

Cormon Dmominator. 

The L.C.M. of the denOll'inator of 

a set of fraction is called the 

Least Comron Denominator, the L. 

C.O. of the set of fractions. 

Thus, the L.C .O. of the fractions 

7 3, 5 is 60. 
6" ' To 12 

HOYT did we find, how did we find 

this denominator or this L . C.M.? 

(NR 0 ) 
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In ac1din •. 1 fractions it is custom-

ary to give the anS\<~ in sinpl-

est form. You rerrember fran 1\.3 

definition (in the students' text book) a 

fraction is said to be in its 

Inform 
sinplest form or 10'Nest term if 

the numerator and the denominator 

of those fractions given are all 

in si!npl est form. 

No\~ lets take some exanples: 

01 . 3 , 3 is a f raction . 

9 9 

O1eek 
Right? 

Class Rep. Yes. 

evaluate 3 is a fraction. 

9 

El \mt kind of fraction? 

Elicit 
(NR 0 ) 

El Is it a positive r ational nurrber 

Re-Elicit 
or a negative rational number? 

(NR rp ) 

El Ye s ? 

P-Reply Positive rational number. 

Re-Elicit evaluate It is a positive r ation.,l number. 

El 3 
9" 

, is it written in sinplest form? 

Elicit 
(NR jl ) 

l\'o, it is not written in sillplest 

form. You can sinplify it IlOrtl 

InfoTIn Illustration (l) 
9 

they have a carnon factor 

3. 3 and 9 have il. carnon 

factor, 3 as a CQ~n factor. 

Therefore, vtlen you sinplify it, 

r 
it Jx.'CO!res ~. Thi s is the 
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sirrplest form. 1 i s the sillpl est form 
3 3 

of 9 . 

El Take 
12 

again 24 ' is it in sirrplest form? 

Elicit 
(NR 9) ) . 

El Is it in s~lest form? 

Class-Rep. No . 

Re-Elicit evaluate No, very qood. 

It is not in si..rrplest form. They 

Illustration have a common factor, <. as a com-

Inform non factor, 4 as a common factor, 

3 as a common factor, 12 as a 

cOlTl!On factor. 
12 

Therefore 24 Mlen 

written in slrrpl est form it be-

l 
cares 2' 

Ch Fi ght ? 

Class Rep. Yes. 

Check evaluute Yes . By 1? one, by 12 t= n 1 ) 

1 
hn 2 

=, 
~ 

Of course, you start with the 

Illustration snallest number, with the smallest 

Inform comeron factor ~ 

L . 

12 by ~ = 6 (tl.6 ) = 6 
7112 1 2 

;:1 by 2 = 12 

Ch Right ? 

Check Class Rep Yes . 

El Again 6 6 by 2 3 (12) = 

Elicit 1;' by 2 = ? 

Class Rep 4 - --- 5, ,1 --- ~ -- 6 -
El Yes ? 

Class Rep 6 

Re--Elicit evaluate 6 
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Now by 3 one, by 3 tI-..:) (!1 ) = 2. W2 2 

Illustratio':1 There are 2 t:h.rt'e : S in six. ThEX:! 

arc ;: three's in 6. There are 3 

three ' s in 9. You see, SC>l!e num-

Inform bers have a cOlTllDn factor . It is 

only then and then that you can 

sirrpli fy it. Otherwise, if the 

fractions have no factors , you 

cannot 'Jive it in siIrplest form. 

cause You cannot siIrplify i t. You just 

leave it as it is . Simply be-

cause they don't have a comron 

factor. 

El Take f or exampl e 3 Can you 
"'3 

. 
Elicit sirrplify it? (NR ~ ) . 

. El Is there .:my ccmron factor? 

Class Rep No. 

Re-Elicit evaluate No, no connon factor. 

Therefore, we write it 3 • It 

Inform Conclusion can no ITOrc be SirrplifiIl 

Riqht? 

Check Class Rep Yes. 

evaluate Notv, qood. Very good. 

Bom';!·rv Frarre O.K . 

Now, I hope addition of r ational 

Inform Conclusion numbers is at least clear to you. 

I hope you understa.'1d rre. Now, 

~ arc qoing to do serre exercises 

from the rx)Qk. 
, 
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ExclJanq<>s Functions/Acts '!ext 

CUr tcpic is • F10l",rs • 

Introduct'Jry F1Cl'M3rs, in flc,~s \\'G can get 

Inform inforrration seeds. EEeds are produced in 

fla-.ers. \'b have seen that the 

rrovemmt of seeds and fruits . 

v.e havc Sc~ different kinds of 

seeds. 

Frane NoI.; 

let us study t.'1e colourful part 

&:Jundary Focus of a fl::Jw;r 

description '!his is a p icture 'o f colourful 

flow,.x. '!he ,J02tals are t-he 

Inform colourf'.ll part of the flow~r. 

a Please, take OI.lt yaur floNCr, 

and see the p.'ll"ts , take cut. 

Direct 
(NV) 

('!he teacher and the s tudents have 

flol..ers in the ir hands) 

'Ibis i s the petal. '!he petal is 

Inform description the co l ourful peLLt of a flower. 

It he,s a SC8nt, it has scent . 

Direct d STull it. It has scent . It has 

scent . 

(NV) 

ch Is it not? 

class Rep Yes, 

Check T-evaluate Yes, it has a scent, O.K. scent 

Here is a se9<"'I.l. I-ere is 11 seool. 

description A sepnl has green colour. 9"JITe 

flO\,ers they have different 

Inform (function) colours. '!he sepal covers the 

purpose J"X)tal. 'lhe sepal covers the petal. 

It protects the petal. It pr otects 

thcoetal. 
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description 

Inform 

definition 

Inform 

description 

cause 

Oleck ch 

purpose 

Inform 

Oleck ch 

description 

Inform description 

- 31 .-

'1ext 

This OI1C i s the st-~mn . The 

stanen h'1S 1:\,'-:} parts. The 

upp;r ono i s the illlther . In 

the i'lflther there are p::>11en 

gra ins . In the illlther ther e 

are pollen grains 

Here is the femccle ~ of a 

flower. The upper one is the 

stigma and the SE:€d case is 

cnlled ovary . The seed case 

is ca lled the ov3ry. Here, 

there is 3 nectar , nectar. 

Nectar h :1S sv.cet tRst8. 

Necu..r has SW-..~t taste. 8r1'''.11 

on1.m-J.ls like it. They like it 

because it is a -F."JOd, it is f CXJd. 

O.K.? 

Here is . a pediclo. Pedicl e h0lds 

the flOl·= . It hol ds the flo\'oBr. 

This i s the pedicle. Now l e t 

us see the ?'lrts ,)f each erM 

flov.er or e ach flRle cmd fernle 

p:rrts 

O. K. ? 

'lhe ffi.'l.le part - the l o;,vcr stam~n 

is called the f ilalTl2nt. 'lhe 

upper one is the cmther . On the 

ilIlthcr, there are pollen grains . 

Pollen grains have yellow colour. 

The colour is yello",. Here is the 

f8ffi3.le pnrt of a floYlGr. TI-El 

uPner on:> ls the s tiQl1R, l cok 

the s ti(JIlB. The u?J?8r one i s 

tho s tigIlD . It hi".s s ticl<y 

s1.1rfac2. The styh, i s the 

neck pc"Ut ,)f r..he stirn1H. The 
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style is the neck ?CUt of the 

stigm:1. Ovary, ovary is th·::! seed 

case, the SG3d case. In the 

definition nvary thcrl2 are ovules " In the 

ovary there are ovules, Ovules 

are unripe seeds. 'Ihey ;'lre 

unripe seeds, 

Franc ~bN 

Boundary Focus I will ask you some questi ons 

f r om ~ihat \.,18 have to studied , 

Direct d L::xJk this f l ower, the real flower. 

Elicit El ~mat do you call this part? 

(NR) 

El \'hat do you call this 9<"1rt? 

p- I€ply Petal 

Fe-Elicit T-evaluate Petal, verI good. 

d Can you scent the pet Oll s? C"1l1 

you snEll it? 

class &"1' Yes. 

Direct evaluate Yes, you can srrcll it, because it 

has plec"J.sant smelL 

check ch O .. K. ? 

El ~ffit\t do you c all 'the '!Teen part 

that covers the petals? 

Elicit 
(NR) 

El llie green ~),:rrt t.l-jut covers the 

petal s? 

Fe-Elicit P-Feply Spal 

l\gain, allain, it is r ight but 

it i s nnt correct ly &"lid. 

I€- Initiab: P-1€2:lY_ Spal 

Again, it is corr ect, but you 

didn' t pronounce it c0r rectly . 

p-Rep Sep-"lls 

Re-InitiatE T--evallDte Yes, it is sepals . S2':'ills cover 

the! p:ctal s. 
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Check ch O.K . ? 

Elicit El \'hi\ t do you get ( m the anther ? 

(tlR) 

El '1811 ne 

Ie-Elicit P- Ieplv (Inaudible) 

Ag'lin, agairl 

Ie- initiau P-Ieply Yell(M, yellow colour 

El I didn't a sk you the colour. 

\'hut do you call, what do you call 

it? 

P- Ieply Pollen grain 

evaluate Yes, it i s pollen grain. On the 

""-Elicit anther 'We can find pollen grains . 

\'hat colour is pollen grain? 

Elicit El (NR) 

El \'h·"lt colour is pollen grain? 

P-Rcpl y Yellow 

Ie-Elicit 'l'-€valuate Yello\~. It he.s yellow colour, 

very good 

Frane Now 

Boundary Let us study how pollination is 

going on 

A ripe pollen i s carried by small 

animals such as birds, insects. 

A ripe pollen f a lls on the stigma 

Process with the he lp of snall animals 

such 'is birds, insects . Since the 

petals have, petals , h'lve 

I nform scent , scent, they have scent, 

the petals have scent, go::xi srell. 

Also they are attractive . They 

<ire attractive. Also they have a 

nectar. They ha.ve three things which 

G:luse invites snall animals because they 

haw good scent, they have good colour 

I they h'lvc a nectar. Birds can see it 

! from th.: distance because the patals 
I 
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In.V8 attractive colour. 
--------+---------------+-~ 

description 

Info:rm 

[.urpose 

Illustration 

description 

Inform 

Process 

definition 

'lhe insects have special ?arts 

on their ITl.')uth . On their rrouth, 

there is a trunk , a long trunk 

to suck, t o suck the nectar, to 

suck the nectar at the base of 

the flo~. 'Ihe nectar is at 

the base of the flower. 

I will shOVl the picture of 

pr oboscis . '!hIs i s a proboscis . 

It is t.l-te rrouth of in&.'Cts . 

W1en it is r olled, it is like 

this . When it is stretched it 

is like this. It is a long trtll1k . 

IVhen they CCi:!B t o the fl~, they 

will stretch t.'1e proboscis at 

the base of the fL)I-p-r to get 

the nectar . I'lhen the birds ;md 

insect corrc to the fl:::J~ , they 

will take pollen ']ra ins with 

their f aets, and with their wings 

;md transfer it t o the stigma 

with wings and legs and then 

they will f a n it on the stigma . 

The stigma has rough or sticky 

surfa<X! to receive the pollen 

gra in . NcM, a fter it has received 

it p<,sses through the style and 

reaches t o the ovules in the ovary. 

'lhe union of pollen and ovules in 

the ovary is called fertilization. 

I t is called fertilization - the 

union of two dif~erent cells . 

Frame O.K.? 
-------~~~----------~~~~---------------

-----------------
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Boundry Fccus I will ask V')U SOJTtl questions 

Diroct d PleaS<., , try t Cl ilIl~r the 

'JU8stions 

hhat do you call the !IDuth of 

Elicit El insects used t () suck the !lo.'lctar? 

(NR) 

El Nhat do you call the lJOuth of 

insects used to suck the nectar? 

Fe-Elicit P-Peply Bee 

El The nane of the nouth? 

P-Ieply Promscis 

Ie- Elicit evaluate Pr-oboscis , very ge.lOd r proboscis 

El l-lhat d0 you call t.'le llDUth of 

birds from the past knowledge? 

(NR) 

El I-ltk.t do y:.u call the rrouth of 

birds? 

Ie-Elicit R-Iep l'bct.>r 

El 'lhe rrouth of birds? 

P-l€ply Beak 

Elicit T-evalu3.te Beale, yes. It is callc'<1 beak. . 
O1eck 01 O.K. ? 

In which, p--u:t o f the insc'Cts 

Elicit El pollen grains are carried? 

(NR) 

El In \,mich p-:rrt of the insec-t s 

pollen grains are carried? 

Re- Elicit (NR) 

El 'full Ire 

P-Reply Legs 

He-Elicit evalU3.te the legs 

All -_._._---? 

P-Ieply ~Tings 

Ie-Elicit evalU3.te Yes, the ,<lings . Very good.. 



Th:changes 

Inform 

Boundry 

Inform 

Elicit 

Inform 

Functions/octs 

Purr-'ose 

Pocus 

description 

of qualities 

contrast 

El 

class repl y 

'!'-evaluate 

cause 

conclusion 

process 

6 -

Text 

'!he lUJs ::md the wings are used to 

c,lrry the [Xlllcn grains, in 

colourful flo'~s, in cx>lourful 

flo~r:3. 

O.K, 

NcJ!,/, l ",-t' s sec the parts:Jf dull 

flowers - therx>rts of dull flowers 

Dull fla;:;ers ar·~ not attractive. 

'!hey do not ha.ve a ttractive petals. 

'!hey do n'Jt have scent, scent. 

'!hey do not have nect ar. Dull 

flo~s., dull flO\V8rS are not 

colourful. '111ey do not have 

colourful r:etals . It is not 

like this (the teacher shO\vs the 

students an nctllill flO\~r). It 

is nqt attracti ve 

'Ihey do not have W!lElt? 

N:)ctar 

Nect.:rr , 

'Ihey do not have scent, are not 

attractive 

PollinQtion is not going by 

insects or SIlBll ani:'rBls. Since 

they are dull they are not 

attracting insects because they 

do not have attractive petals. 

'!hey do not have scent 0 '!hey do 

not have nect.ar 0 

So small animals such as insects 

'IDc1 birds will not care to dull 

fll)v~s • '!hey are p::>llinated 

SOrrEtirres by themselves. '!hey do 

not need insects to pollinate 

the ir pclllen gr."1in. They arc wind 

CXlllin-'lt8d or self-pollinated. 
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C::mclusion Sc:> sp'\:'1ll cmirruls :JIB not L'1vited. 

'!hey do not call sroll aninnls. 

PrallE O .. K. 

Boundry Focus I will ask you wh'lt I said. I 

will ask you \·ih"tt I said. 

NJW, dul l flQ\~rs are not 

El inviting sll1al1 anirnal s why not? 

Elic i t 
(NR) 

E1 \~ not theyaro inviting small 

Ie-Elicit P-Ieply ilttractiw 

Are they attractive? 

Re-Initiate . P-lbply No. 

evaluate No, they .. rre not. -

Elicit El l-mat else? 

(NR) 

El V'1lk~t E-) lse'? 

Re-Elicit 
(tm) 

El They c..~ nat Th'1\1G' ? 

P·-F..."ply Nectar 

Re-Eli cit '!'-evaluate Yes, t':lcy do not howe nect'lr. 

El v!hat about the other one? 

P--Reply 'l11.ey do not attract 

Elicit T-eW'lluate 1hey ar e not colourful. '!hey are 

not colourful . 

El 'fuey are vmat? 

Elicit Class Rep . DJll flov.ers 

El '!hey are ? 

Class P.ep DJll fl~rs 

Re-Elicit eval uate \,bry good. 

E'oundry Conclusion It i s enough f or today , ~b h 'lV8 

finished our lesson . 
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!>!?p.:mdix 1 C -- [',eography 

Functions/i,cts Text 

Introductory 

infmmation 

Frane 

Fccus 

Definition 

Cause 

Process 

Rcx.;ks 

'!he types of Rclcks 

he h<lve t.l-tree types of rocks 

1 . ignc'Ous rocks 

,; . sed:ine ,tary rocks 

3. rrctanor ,)hic rocks 

O.K. 

Lets see iqneous rocks first 

Igneous maans fire Qr OO<lt. Iqneous 

rocks is fire or heat . 

l.ets &."C the thn."C parts of the 

blrth " '!he thrc.->e parts of the 

errrth: 

1. tho crust of the earth 

;'. mmtb, the middle of the earth 

3. the o:mtre of the 8arth, the 

core . 

These arc the three parts of the 

earth. From the three parts of 

the earth, the m:mtl e i s very hot. 

J2cause of the high pressure of heat 

,ill the rocks in the I1I'3Iltle will 

rrelt. The rrel ting rocks are called 

magma. '!he magma is forced to carre 

out at the surface of the earth. 

Because of internal force, when 

r.ugrna =s out ilt the surface of 

th", e",rtJl, it ch-mges its Ilc"U!E 

into LJ.va. 'lhe3.ir that covers 

tho.; C!arth J.S a !:Jlanket i s called 



Exchal1q2s Functions! '\ct~ 'lbxt 
- . . .- . -

2 trr./soh <?I(; 0 1~1en the lav.'1 ~t"'et~l 

the sllrr'JUIldin'1 ·~ti'TDsrl)ere .' it 

cools ,:1-Y,m and ')8COF'eS solid""mon 

ch.-1Il'l d . Ll1tn solid it is hnrc:1ened • 

'The hardened r::x::k is ca11,3(1 igne~)us 

rocks 0 -
'!his i s i~fl1GouS rocks; c l ass. LX.1k, 

Direct d Hh.::tt iqnoous roc}:s l ooks. (NV) --
Check Ch OK? 

You E1l1st knO\oJ three >'10:)(1 ~les 

of i qnc')us r~:t<s : 

1- gr:mitc , b.-,salt 3. fertile , . 
eXF.U\T91f~ soil~ 110:1 l ets s '" t,;-...; one by one. 

GrMit3 i s a kind of i~~s r eeks, 

is '1 kind of i0l130US reeks , 

definitiun ,mich in 0001 f:Jr ~n:.-t!(in0' Duildin,] 

stones. Hw \'10 lIS" '1r'1.ni tc for huilc-

i nq stone? Bec~U3G it is VBr:'l 

Inform cause stroncr a"ld l O!l11itsti11CT, 

w.lle this lir:G£rt;)n;- scdi-rren"b. -u: r 

contri1st r ocks but l ook innrc-'ous r ocks, thi s 

i G ver.j stron:r '1rK2 L}na l :lstinq 

'lh~~ use of granite is 1 • it st.:"lys for 

1011Q tina , lon, -lilstinr< ... is strong, 

'ihat's ,·my \<1'2 lIse qr~ite for build~ 

i,11'1 stone, T ... r~ usc for buildinq. 

Elicit E1 You kn= buildi n9:, c l ass? (NR :;. ) 

Pc-Elicit El y,:)u Jr.na'w buildLna'? 

(NR p ) 

r:l llhat i s Quilding? 

Cl;3.sS fB91y ihlEj (i::>uilrlinq) 

He--Elicii: evalu:lt;:, in lG (building) • Very '1=1. 

Check Ch I C1<? 
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Nunber ~ Bas3.1t in a kind of ,, -

Inform definition i0fl8OUS rocks, is a kind of 

igneous r ocks_ 7.Th"lt is good for 

purpose making the surface of the road, 

making the surface of the rO'ld. 

You knO\v road, class? 

Check Ch 
(NR 0 ) 

'lhe surface of the road, why? (NR 0 ) 

cause Because it crush easily. ~;e crush 

Inform basalt, !Jctsal t easily. 

C..onclusion s:) v~ use f()r building or ,~ use 

for r oad, the surf,'lce of the r oad . 

Check Ch O.K.? 

Now, no . 3 , :!:ertile soil . 

Elicit El l'hat is the liSC of fertile soil? 

(~JR 't ) 

!~ use fertile soil for --? 

Ie- Elicit £1 (t-JR !il ) 

It is gC):x1 f ,or what ? 

Re-Elicit El (1'o.'R ~ ) 

It is gocxl for acrriculture, f or 

cause agriculture. So these are the 

three good exanples for iane<Jus 

rocks . 

Inform 1 • grani.te useful for building-

stone , because it is very 

strong and l ong- lasting . 

Conclusion 2~ \'€ use this basalt, a kind Clf 

igneous rocks for making the 

surface of the road. 

3. Fertile SJil . 

H:>.rtile soil we! use for what? 

Check Ch (NR 0 
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Purpose For (lgriculture~ l-bw , this is what 

Inform Conclusion I.e call iCJl1c'.Jus rocks 0 

Ch Cl ear, class? 

Check Class Rep Yes . 

Befor G • .e go to sedi.rrent..c"lry rocks, 

Elicit El do you have questions, class? 

Mly v.u call igneous rocks fire or 

P-Elicit El heat? 

Is there anybody who will anS"IT2r 

T--Elicit El this question? 

(NR 0) 
Let llE show yru this little taCj. 

'!he UJ11IBrature in the I1I3Iltle is 

C'-1Use very hot . fucause of great heat 

and pressure the rocks are changed 

from solid to liquid called magma, 

Infor m This liqui d COllES out t,o the surface 

of the earth 0 It is called lava . 

Process '!his =ets with the surrounding 

at.rrosphe re . It is c=led imd 

hardened. '!he hardened rock is 

called i <JIl8()us. That is Imy 10K! call 

ignt.'Ous fire or heat 0 

Check Ch O"K.? 

T- El El Is there any other question? 

(NR 0 ) 

Yes ? 

Fe- Elicit E1 (NR il ) 

El ""bat is L~e difference bet~Ben 

P-Elicit evaluate granite and ba&"llt? 

C1h, this is beautiful , class. 

I'loat is the differ·,mce between 

'I- Elicit El 0ranite :md basalt? 

, (NR 0) 

I , 



Exchanges functions/lets 'fuxt .. -
\'IlK) Hill answer this 'JUesti on ? 

Fe-Elicit El. P- '&"p Grani te is V2rv str'':>ng and 10n'1 

l a s t ing. 

evaluate ver:l good. 

dCfiniti0n' Granite is a kind of igneous 

rocks which is used for building 

Inform stDne. hhy? (NR 0 ) Because i t 

Cause i s very str')ng and l ong l asting ; 

but basalt is used for l.mat? 

(NR 0 ) For llElking the surface 

Inform Purpose of the road, the surface of the 

road. I'my? (NR 0 , Because it I 

cause crush cClsily, it crush easily . 

Check Ch O.K. ? 

T-Elicit El Is tllP..re any other question? 

El. \\h"lt is the use of fertile soil? 

P-Elicit Evaluate (h, ye.ry 'io:Xi. 

\·lhC\t is the use of fertile soil? 

T-Elicit El. (NR )1 ) Ilut I t.)ld VO L!, clA.ss. 

limo will nnswer this question? 

Re-Elicit El (NR ;. ) 

limo lvill answer this question? 

lb-Elicit m (NR 0 ) 

lb-Elicit El Yes -- ? (NR 0 ) 

Fe-Elicit El It is good for what ? (NR 0 ) 

Purpose For agriculture . l'lqr icul ture is 

the backbo/1() o f the country. 

Inform Right ? (~m 0 ) of any country . 

i'qriculture is the backbone of 

Cause any countr;. Tha t is why fertile 

soil is q rJOOd f':lr agr i cul ture . 
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Nithout fe rtile soil ~ d :m't get' 

agriculture. N) agriculture. So 

fcrtile soil is i"PQrt£mt 

P-Rep What is agriculture in Arrharic? 

T-Elicit El. nC iJ - agriculture 

ewliuatc nCi'j n C i'j - aqriculture- very good. 

Is ~1ere any 0ther question? the 

'l'-Elicit El last question. 

Can W2 get igneous rocks in 

~iopia? 

evaluate Very good, very good. '!his is 

P-Elicit El. w.ry good question 

El. Can ~ get i gneous rrJCks in 

Ethiopia? 

T-Elicit P-Reply Yes tha central part of EthiOj2ia . 

Very good, elap your hands, class 

Direct d 
(tNj 

description of '!he central jJ<'1X't of the country 

Physical feature is covered by igneCJUs rocks . 

Inform Ca.use Why is that? (NR 0 ) our country 

is ITOuntainOUS . \'k" get these 

Process ITOUI1tains from volean,) . 

Ch. Clear, class? 

Chock Class Rep yes. 

franE O.K. 

Na\~, that is enough. Lets go to 

B:>Ul ,'r);' Focus the sec:)I1d topic. 

-- '!he second topic is what is 

sed:ilrentary rocks . ~diJrentary 

Inform definition rocks, class, r.Ec'1rlS laid down 

laid down. laid dawn rreans in 

Armaric ~K OIJ!\t lat: : 

IClid down OIJ!\t ~K OIJ!\ t lat 
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N'1I-.' , . scdirrentary rocks are different 

fror.1 other rocks because it has 

lay"rs. -
look, class, it hns layers. Sef~-

Direct d nBfltary r ocks has layers 0 

How do Wi) gat these layers? 

Elicit El. (NR !il 

look class. Wind, rain, river -

you kno\'! these three. 

Elicit £l. ~.r:i_nd, what is wind? 

(NR 0 

In"lt is ~..,ind? 

P-Reply \ 4- II Hind. 

Re-Elicit evaluate \ 4- II \'iind. 

You know rain Md }:"iver .. Lets 

Check Ch l ook rcx:ks, 5~~md i and rrud .. 

Probably you don't kncM Imld. 

Elicit El. Imld _0_- ? (NR '/. ) 

Ie-Elicit El. l'J-l . ~ ? (l-.'R '/J ) 

Iud is '\':1' 

definition you know rock, ['xlnd .. and rrnJd; 2nd 

you nust kn.:>w also ocean r sel, 

lake. I wnnt to sh0'~ you \l1hat 

Inform layers ITe,:u1S, vmat layers rreans, 

class. 

Cause IJJ()k bec3.uSC of wind, rain , rivers-

rock, sand, ilnd llUlct will erroded 

from the surface C)f the earth. 

Elicit El. ~~hcre ? (NR 0 ) 

Ie-Elicit El To ---? (NR ~ ) 
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a:x~.:m , sea, l~{es-~lass-again wind, 

Cause rain , river-these thr;:;e errode these 

Inform 
n If{U n(Jt)./r n ,S'mn (washing a~y all 

these) rocks, sand , mud n °mn 
~ 

n 1 f{U 1 

\ lC' f n 5'mrr (washing: awa::t these) • 

El lliey will brinq t.hem ",'here? (NR 0 ) 

Elicit T-Rep~y In ();:;ean, sea, lakes-class . 

You know this vnrd, class, ink? s . 

Elicit El (NR 1; ) 

Re-Elicit El What is ink ? s . (NR 0 ) -

El l\h ? 

Re-Elicit P- Reply ao f/ao '\' (sink) 

Evaluate aof/ao'\' (sink) • Now, wine'!, rain, 

ond ri vers t,~ill • .?rrode r ncks, sand, 

mud to ocean, sea. 3Ild bkes. 

Vlhich sink f irst rock, sand, mud? 

Elicit El. (NR ~ ) 

El Which sinks f irst? 

Class Rep Pecks. 

Rc-Elicit Evaluate Rocks 

Elicit El Imy ? (NR 0 ) 

Rc-Elicit El Why, Class ? (NR ~ ) 

Re- Elicit El Imy not sand? (NR cP ) 

l€-Elicit El lmy not mud? (NR 0 ) 

Re-Elicit El >-my rocks sink first? (NR ~ ) 

1\9"1Q. 1(1). (I-my is that) Rocks 

r<e-Elicit El aoQ'ao65' ~OIJ.() 9" m (1). (sink first)? 

(NR ~ ) 
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ExchilllOGS I FUnctions/JI.cts 'Ib..xt 

Ie-Elicit I El \,lhy? 

P-Fepo (Inaudibl e ) 

l wp I-nat? 

P-Iep They have heavy \"2ight 

evaluate Very heavi, very heavy. 

El I'hich one i s heavy rocks, s1\Tld or 

mud? (NR III ) 

'I'-Rep Rocks 3re heavy. That i s ~lhy 

Elicit they sink firsto 

Elicit El hhich 0ne sinks second? (NR III ) 

Ie-Elicit El. S3cond, mud or s1\Tld ? (NR III ) 

El. I'hich sinKs second? 

P-Ibp Sand 

evalui'lte sand, sand, because it is the 

Fe-Elic it Cause second he.'\vier, the second heavie r . 

El Third. \vhich sinks third? 

Elicit 'I'-Iep rrud. 

Ch. Right? 

Check Class Ren Yes 0 

So t.~y will sink one by one and 

for runy thousand years, for rrany 

Inform Conclusion thous1\Tld years, these rocks becorrc 

hardened 

And the new r ock i s called ~at ? 

Elicit El (NR 0 ) 

\\hrJ.t can v£ S3.y this rock nat'? 

Fe -Elicit El (NR ;;1 ) 

El l\h- ? 

Ie-·Elicit P-Rep Scdirrcntary 



Exchill1ges Flllctions / Acts 'Iext 

Secli.roc!ntary rocks " ,\Ie call this 

rock, thE) nm' rock is c311ed 

Inform Cause scdirrantary rocks . Now, why 

sed:i1rentary rocks are different 

from other rocks is because it h'ls 

lnvcrs. 'Illis is layers . 

El W"lat is layers now? 

P-P.eply Q':E" 

Elicit Evaluate QUi me9' ~ 1 J: Q':'l\' cn e9' ~lJ 

(layers) . 

Direct d IDok, class - this sandstone 

If you 802 sed:i1rentary rocks, all 

Inform description scclirrentary r eeks has layers , 

byers. 

Ch Clecrr, class? 

Check Class r ep yes. 

Check Ch O.K. ? 

No", lets SC"l -. ~bst of tn3 

Inform description scdiIrcn I:c-uy rocks has a fine, a 

fino l = kin'1 , a f inc l ookinq reeks , 

a f irB lcn kinq rocks. 

El vhy? (NR 0 ) 

Elicit T-Rep I?ecause it is always wnshed by 

Water 

El H:>st of the sedirrentary rocks 

Elicit T-Rep you get where ? 

In oceon v sea, and l'lkes. 

Conclusion So, rn.my of the sediIrentary rocks 

l ooks very fine. It looks very 

sn\X)th, very beautiful , because 

cause it is always ~1ashi~d by the river, 

Inform by th<:! river. 
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Exchanges Functions/Acts 
Text 

Ch Clear, class? 

Check Class Re-:> yes. 

Check Ch 0.1:. ? 

Lets see. The good exanple of 

sed.LTentary reeks are : 

L'1fonn Exanple 1 • Coal ", sandstone 3. l:i.rrestone 
~. 

4. ,1Ot3.sh. 'lilese four are very 

il-rportant. 

v.e don' t have coal here . 

Elicit E1. Coal, v.hat is coal in Amharic. class? 

(NR jJ ) 

Re-Elicit E1. Coal? (NR 0 ) 

El All ? 

Re-Elicit P-Reply hnt\ - Coal 

hnt\ But different froIn tJlG hnt\ 

t.~ '.lSC in our hou:-~s .. The hnt\ 

Infonn Contrast I.e usc in our houses ';'s charcoal, 

class, i s charcoal . But this one, 

coal, is callc'<1 qo.jliZ, boo 

Elicit El !-hat is the use of CO'l.l, now? 

(NR 7: ) 

R;-Elicit El 'Ihe use of this coal is ,mat? 

(NR /J ) 

1 • he use for burninq, we use for 

burning , 

Infol:r.l l'ul:llOse 2 . We usc for ;:>aintin<}, paintin9, 

we use for painting. 

3. l~ usc for rredicine. 

-
Ch Clear, clasS?2 

Check Class ReE Y..3s. 
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elicit el !!O\'! do W~ qet this coal? (NP 0 ) 

Look page 1"1 on your textbooks. 

d Look your books pa.g(:: 17, class. 

Direct Please" Daqe 17 - one , seven 

<:nee coal was a plant or a tree, a 

big tree . 1his big tree will fell 

Inform Process down and t~ill buried in the earth. 

After many thousand of vears, this 

is changed into coal, into coal, 

into coal. 

Ilhat is the source of the coal? 

El (NR 0 ) 

Elicit T- Rep It is a biq tree, a big tree. 

Ch Clear, class? 

Check Class-'Uo? ve s . -
~ sandstone , sandstone - This is , . 
sandstone, class. This is sand-

cause stone. You can crush it, look, 

Infonn easily. Sandstone , you can crush 

it easily. ErM, and use sonetinE 

used for, for road::; . You can use 

purpose for roads and for sand, sand. You 

knO<.~ sand . I told you before , sand 

y.e use for sand . 

Ch clp.ar , class? 

Check Class "Rei) ves . 

Check Ch O.K. ? 

Not. , the 3
rd , limestonc f J.i!TEstone . 

Inform Illustration This is lirrcstone, class. This i s 

linEstone, . 

Nho can qive Ire good exarrple 

Elicit El , f or linEston.?- , c lass? (NR '/; ) 
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Give exaJT~le for lirrestonc. Yes - ? 

P,e"Elicit EI (NH /; ) 

El A.h ? 

R2-Elicit o-Rep1:t Cha]Je 

ChalJc . '!his is not vmite chalk. 

Inform Contrast 'n1is is chalJc. 

'!he other for painting house. 

Elicit El Ho,,", do ~.e get lirrestone? (1-.1< p ) 

You know th'" snail 'I'l.Q. iI (])'11J 

Elicit EI (Snail) ? (l\'R 0 ) 

'!he snail in the water ,.,ill die 

and the she ll of snails will collect 

Process in the ocean, or in the la~e or in 

Inform the se a, for = y thousands of years 

'lhe shell will change into lirrestone. 

Elicit EI Co you knOl') ',mat shell is? (NP. i6 ) 

'1'l.Q. iI (])'11J ( sm-il) ?0lJ. t; c.. (]). (shell 

Infonn definition is t.hc outer cover of the snail) 

?n- l' [ J'OlJ. \(]). linestonc (1.irre-

stone is the collection of she lls) . 

Ch Clear, class? 

Check Class- Rep. ves. 

Check Ch O.I<.? 

Elicit EI NOvl what is the use of lirrestone? 

(NR '/J ) 

1 • For chalk 

Inform purpose 
., For painting houses, for paint·· 
: .. 

jng walls . 

Ch Clear, class? 

Check Class Rep yes • . 
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NOIJ, the last potash - \'~at is 

Elicit El pot ash? (~m ~ ) 

T-Reply It is salt, class , salt 

Elicit El Ib you know Salt? (NR VI ) 

All the food that we eat will not 

be S\>leet unless we put salt. 

Re-Elicit El 'i'illat is salt, c lass? (NR 0 ) 

Fe-Elicit El 'i'illat is salt? (NR ;:1 ) 

El I'\h ? ----
Re-Elicit P-Pep ffi(]J. 

Conclude ffi (]J. So Potash i s used for ffi(]J. 

Inform purpose (Salt) 'Ihe other is for gypsum, 

contrast gypsm :e(1 

Direct d r...c::ok, this in 0YPSUM (NV) 

:en :en 111C n.n n C 11lJ. n.nnC ill 11.9' 

n.t nao ill Q. ?9"t m </>I\r'l-n t 

Elicit El ('1'.!l)sum , 'T\'PGlun "- that you "irap 

around your l eg or ilrlli \vhen it i s 

broken) is what? 

class Rcn gypsum 

evaluate gypsum :e (1 It i s sedinEntary 

rocks. 

Frarre Now, 

Boundary Focus Lets see 

1 • Sedirrcntary rocks rreans l;:tid 

definition <101-m 

Inform (inform to "' SedinEntary rocks i s different 
~ . 

SUl1lTlo3Iize) from othur rocks beca\1se it has 

layers . 

Causo 3. By mans of wind, rain, river 

rocks, s?.nd, rrud will sink down 

in Ccean, Sea , lake. First 
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Inform 

Check 

Elicit 

P-Elicit 

Example 

Ch 

E1. 

E1. 

T-!{eply 

descrioti :m 

contrast 

Rock , sec()n(~ san-::1 , third mud, 

The n :cw rock i s calleJ se<'li­

mcnt-'lry p')cks. 
,~ G00r:' example for sedillo ltary 

r ocks is: 

a) coal b) limestone c) sand-

stone 

d) ~Qtash. 

O.K.? 

De> you h"lve any question? 

Ive 'Jet sedimentary r ocks in 

Ethio?ia 

r~e get sediPlentary r ocks in 

Eth io;.>i '1 , 

- in 11urrer and Dire Daw-,. We 

qet nnny sei. ime nt'1,ry r ocks in 

Murrer Riv'~r 3.nl~ Hararqe Region, 

and others \~e 'Jet in Dallol 

Reaie-n, very famous in Salt 

c;ypsum. 'tI", 'Jet sedimentary 

rocks in tho Red Sea coast and 

in Ogaden areas, in 00aden areas 

Don't mix UP class . Iqneous 

rocks we qe t in the c e ntral part 

of the country, in the central 

part o f the c ountry. But sedi­

mentary L)cks, we qet on the 

Rer. Seaco"lst , in the North in 

s ome part of Eritrea an~ in 

Ocraden area, in Oqaden area in 

the east. This is the e nd . 
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Appendix I I - Listening Ability Tbst 

~istening Abil ity Test for Grad~ &3v3n 

(Based on th<.' recorded 1l'atGrial : Scicnce) 

Part I If your answer is 'yes' put i'l t ick ,/. j belm.! 'yes' 

and if it is ' no ' ?lit a tick '/1 bela", ' no' . 

1 • Has a S8pal a green colour? 

2 • Is the seed CCise cctlled a nectar? 

3. Arc ovules unripe seeds? 

4 • Is the surface of the stiqnB sticky? 

5. Is the nouth of ;;m inse-::t called a beak? 

Part II If the stat2m2nt is 'true' p11t ct tick ("/ t and if 

the stata-ront is ' blse' put a cross ( X ) . 

1 • The ITDuth of an insect is a proboscis. 

2 . full fla.~s are wind pollirlat...'<l. 

3 . The union of bJO different ce lls is llOllination. 

4. There are t= types of flo"""rs : bright rmd dull. 

5. Ins.)cts suck the ovary. 

Part III Gi ve the correct an~r. 

1 . What do \;B call the male ;v.trt of fl fl~;I2r? 

2 . vlhClt is the colour of a pollen grain? 

3. flhere do insects f ind the n=!Ct.'lr? 

4. How ITBI1Y t ypes of pollinfltion are there? 

5. ,)hat part of "I fla.~ heW a j)l(Bsant snull? 

Part IV Fill in the grid by putting .:l tick ( .,/ i in one of 

the columns to show your a !1SVA:;r. 



Bright FIC\>.'ers ]).111 Flav.ers 

1 • are not attractive 

" hnve nectar ~. 

30 are wind oollinilted 

4. MVO colourful pe1:<'Ils 

5. :rre insect pollinated 

Part V Choose the correct Mffi.,cr" and ?lit a tick t v/ f belO~l 

the given letters A, B, C, O. 

1. '!he upper part of 1\ c:>istil is 

A) stamen B) stigma 

2. '!he has a sticky surface. 

A) stigm3. B) nectar 

3. is a p:rrt of a st-'lffi~n. 

A) stigma B) anther 

4. Today ,,e learned about 

A) plil11ts D) bees 

C) ovule D) anther 

C) sepal D) filnrrent 

C) st,tlc 0) ovary 

C) proboscis 0) ferti·­

lis1\tion 

& pollim.tion 

Part VI Write a tick I \/, for true and a cross 

fal se statem:nts about th.::! drawinq. 

x ) for 

A. The drmvinq shows the llB.le part of a flav.er. 

B. The drflwing shows the female part of a flo~. 
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C. Number 1 is the pisti I, 

OJ Number 2 is the petal. 

E) Number 3 is the pollen grains. 

Part VII Match the letters A, B, C, D,E , F,G • with the names 

of the parts of a flower. 

1. sepa'i 

2 . stigma 

3 . anther 

4. ova ry 

5. petal 

6 . style 

7 . f11ament 

Listening Ability Test for Grade Seven 

(Based on the recorded Inaterlal: Maths) 

Part I If your answer is 'yes' put a tick I vI below 'yes' 

and if 1t is 'no' put tne tick I ~ I below 'no'. 

1. Is 6 the common denomi~ator of ~ ~ ~ ? 

2. Does the numerator tell us into how many something is 

divided? 

3. Are ~ and ~ equivalent rational numbers? 

4. Is the sum of ~ + ~ equals to 2 ' 

5. Are rational numbers ~Iways positive? 

Part iI If the statement is true put a tick i V"" I and if it 

1S false put a cross I X J 

1. 

2. 

3 • 

4 . 

3 
7 
3 
7 

The 
2 

+ 
3 

is not a rational number, 

is a rational number. 

simplest form 
1 

f 
2, 1 

o iT 1S 'Z 
have a common denominator. 

2 
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? 

5. 5 can be changed into sinpl est fann 

Part III Fill in the grid by ~uttin9 a tick 

the col ur.ll1s to show your an~r. 

I ~t in one of 

Positive r ational number ~~ative rational nlli~r 

1 • 
2 
"5 

2. 1 
'6 

3. 
7 --
12 

Part IV Choose the correct ansv.er and put a tick 111 , telow 

the qiven l etters 71.. B. C. D. 

1 • 
7 
'7 is A) 1 b) - 1 C) 7 d) 19 

2. 
3 . 
- 1.S ,1 

,'\) u. positive ratione,l number. 

B) a I18qative " 

3. L.C . H. ITEMS 

A. Little Countin'J Multiple 

B. wast Col'UTOn Multiple 

C • U:J\>I Corrrnon t1aasurerrent 

D. Least Counting /.!ultip l e 

4. L.C. D. ITeans 

A. Least Counting lXmominator 

B. Least Comron Division 

C. Least Comron Cencminator 

D. Little Carrr.un lXmonrirk,tor 

5 . L.C. /,I. & L . C. D. are 

A. the sarro B) diffe rent 

" 

1 
Part V Show the rational nl.ll11b:.r.... an the number line 

" 

• • 
- 3 --2 - 1 '.I 1 3 



Listening Ability Test J:or Grade Seven 

(B.'lood on the recorded I1Bter i.J.l : Ceography) 

Part I If your ansv.Br is 'yes' put 3. tick tv' I below 'Yl"S' 

and if it is 'no ' put a tick t..ll below 'no'. 

1 • Is the outer part of the earth called cxust? 

". Are igneous rxks famed ')y volcanic activity? 

3. Is granite a kind of plant? 

4 • l'ore iqneous rocks very strong? 

5. Can \..e f ind igneous rocks in EthiO?ia? 

Part II If the stat.errEnt is 'txue I put a tick 1 v' J and if 

it is 'false' put a cross ( X ) 

1 • 

~. 

5. 

P.:rrt III 

'Ihere are three kinds of rocks . 

Salt qives a good t~ste to our fCCK!. 

hIe cannot US2 granite for building. 

Sandstom is :m ex--mple ::>f igneous rock. 

Coal is not t..h.e sarre ."is charC0'\l. 

Give' the c::>=ct ansv.Br 

1 • l\hat do "J8 call the air tl-Ju.t covers the earth as a 

blanket? 

!. . \mere is ranol region? 

3. l'illc>.t is th~ use of fertile soil? 

5. 

I-hich i s stronger granite or limestone? 

'that l1Bkes the volcano e rxupt? 

Part IV Ch=se the correct answer and put a tick I ,/ f 

belO¥l the given letters A, B, C, D. 

1 • Igneous rreans 

A) IlUld B) fire c) plant D) insect 



2. Crust is the 

A) centra -' part of the earth 

B) middle part of the earth 

C) outer part of the earth 

D) lava 

3. Coal was once a 

4. 

A) stone 

B i s na i I 

C) tree 

D) sa It 

Most of the 

A) ugly 
sedimentary rocks look 

C) rough 

B) beautiful D) 

5. The magma is cooled by the 

A) air C) water 

B) lava D) fire 

Part V What types of rocks are the tollowin g ; 

A 6 

granite 

basalt 

ferti 'e soil 

coal 

limeston e 

potash 

Pa rt VI The places where sedimentary ro cks are found are 

represented by the letters A, B, C, D. What are 

the names of these places? 

1 • Muger 

2 . Dire Dawa 

3 • Da I 101 

4 . Red Sea Coast 

y 



C-ener0.1 Questi ons for Listening Abilit y 

Part I Tracing a r oute on a I!l.."!£ 

Stoppin'J soreone in the str= t and askina the tvay 

Here is the Situation 

ArPare: 

Te\\Odros: 

Allare: 

Tet..o'lros : 

Excuse Jro. HCM d'J you get to the Fed Sea Pharmacy? 

Red Sea Pharmacy? Ch, that's easy . From here you 

go directly south to t.lle second rrain street, that 

is Addis Ababa Street and then you turn left. 

Continue straiClht along past the church a t the next 

cross··road turn riqht. It's on the l eft, thG second 

building after the post-office ',tli ch is on the 

corner . You can Gasily find it. 

O.K. 'Thank you ver.! much. 

'That's al l right. 

1. Listen t o tho directions and mark thG route to thE; Red 

Sea Pha.macy using arravls liJcc this: 

> 

1 T .., ) 

'!hen ll\c-rrk the following places on the map using these 

l etters: 

Post office = PO 

Red Sea PnTI1TEcy = RSP 

\ 
I 
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rr 
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Part II 

, • Draw il zebra-crossinrr lx>t\~n Fed Sea Sch=l iIDd the 

cafe. 

2 • Draw a tree near the national lxmk. 

3. Draw a rectangle to show a bus step near Cinema AsllBra 

on tr.(; opposite side of the cafe. 

Part III You will listen to a short sentence containin'J one 

1. 

2. 

3. 

~. 

5. 
6. 

of the ~-'Jrds r eferrin'J to the pictures in your anm.er 

sheet. Choose the WJrd you listen to and put a tick 

hi J 1:r3lOlv the letters A, B, C. 

He is watching . A) watching B) lNashin'1 

It is B. SL'l . A) Shin B) sin C) ". ~lll 

tie took our ch'lir. A) chair B) sh-:;rre C) hair 
---

TI1is is s:::ass. A) glass B) class C) grass 

Show m:o the rrouse. A) :r:Ol.lth B) rrousa C) house 

'!hat is a deer. A) derJr B) tear 

Part IV You will hear :I sentence follo\~d by a Sc.!ries of 

sentences (or part of n sentenc,; foll~>3d by F\ series 

of phrases). Select the sentence br phri'lS2S) t.ha.t 

appropriately cor.pl=nts the shorn (the original 

sentenC8 or phr ase) . 

,. TI1e book is on the table. 

A) It is his. 

S) 11y nrute is Pilulos . 

2. TI1e c<"\t ate the rmusc. 

A) It was hungry 

B) It was rrade in China 

3. Birds can A) write 

-1 • Father knOVIS English. 

A) f'ather can speak English 

C) TI1e garden is small 

C) It is a piece of meat 

B) l;mgh C) fly 



B) Father learns English 

C) Father likes English 

5. Aster wants to 

A) broke the winckJ\v 

B) reads t.l1e I:x:Dk 

C) study 

Part V You will hear a question follOl-.xt by a series of 

anS\.;ers. Select the rrost appropriate anS\<!er to the 

question and put a tick t,/ 1 on the corresronding 

spao:! on your Mswer sh(OCt. 

1 • HOI-V are you? A) fast B) laughed C) fine 

2. Have they seen the fil.rl? 

A) yesterd:w ill 0n the table C) no 

3. What is his ~~~? 

A) fia is a student B) FBtros C) ;m 010 m'lll 

,~ . .men did you carre to scho.")l? 

A) 8 O'clock B) yes, sir. C) I will 

Part VI You \vill he"lr sorre instructions und stater-Ents 

folloW3o. by answ:rrs , Sel.:!Qt the mst 'If'pr opri ate 

nnS\..er and put a tick I J i below, 1\, B, C, on the 

spa.~ provioc-d 0 

1. Cor.e to school at 8 O·clock. 

A) Ok, sir B) I do 

2. Write only five sentences. 

1\) No, he doesn' t 

B) Sanet:ilres 

3. j\E!<e sure you get your dictionary. 

A) "nat for? 

B) very fast 

4. Class starts at 4 0' clock. 

C) ll\3.y l:e 

C) I lull 

C) five Birr 
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II) r can e) Aiways'i 

B) next door 

5. You wi 11 ra ve ~ ten tomorrow. 
A) last week 
B) My friend does 
C) lit what time ? 

6 • it i s a big city. 
II) Bu t London is bigger 
B) Two books 
C) In class 

Part VII These four drawings are about the life cycie ot a 

house fly. Which is the correct one. 

1. ____ _ 

2 . -----
3. ___ _ _ 

4 _____ _ 
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Part VIII 

A 13 c D 

.e!1 
Which of the following staterrents is correct 3b:..,.ut on", of 

the drawings. ~latch tbem. 

1 • P. white triangle is inside a circle . 1\. 

~ A black triangl e is tmder a circle. B. 
~. 

~ I\. C i. c le is under a black triangle . c . 
• > • 

<1. A black tr l..."ID.g 1" ':'s i n a circle but D. 

a white triangle is outside the c ircle . 
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AppendL~ III Raw Scores of the ~st & Stat istical 

Cc?rrputations 

IlIa Raw Scores of the ~st: 

Sex l->ge rht hs Sci ence Geograohy C-cner al ; 'Iot.al 
Q.lestions 

r1 13 65 89 60 57 271 

F 13 60 10 52 47 199 

H 1 ~ 70 71 4" ' J 53 23·1 

H 1 -, 45 tlO 52 50 187 

11 13 70 49 4J 53 217. 

F 13 60 49 48 31 191 

F 12 45 34 '14 53 176 

F ,., 
" 95 94 63 60 317 

F 12 95 97 8(: '10 342 

M 12 55 71 3') 57 ~' 1 5 

F fn 50 69 36 4D 195 

F 15 o t) 54 36 63 ::'13 

)" ~ 6 80 49 36 43 ;'08 

1-1 13 69 60 52 57 2?9 

F 1 ·~ tlJ 46 40 33 159 

F 12 61! 51 4C 43 194 

F 17 65 6'l 60 67 ;;60 

r-! 13 75 ,16 ~11 D 188 

M 11 '75 31 57 '" , I 208 

F 13 7') 63 tl8 53 231 

M 11 60 6(; ,].1 5J :'11 

r-l 11 75 91 80 n 316 

N 25 55 49 36 50 1 9 ~1 

N 13 5J 49 ~iJ 37 176 

F 2 50 57 -13 tl8 2[;3 

M 4 'iJ 51, 48 ,13 215 

11 11 70 57 76 61) ,~6 3 

Average 

P,7.75 

49.75 

58.5 

-16 . 75 

53 

<18.5 

44 

79.25 

85.5 

53.75 

1\8.75 

53.25 

52 

57.::5 

39 . 75 

48.5 

65 

17 

52 

58.5 

53.5 

79 

47.5 

14 

50.75 

5'3.75 

65 .75 
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S.N. Sex Age i~EthS Sci ence ri:x:q r aphy 
('cncral 'lDtal Aver 3q'" 
CUesti.-)ns 

i8 ~I 11 80 57 68 50 255 63."15 

29 M 13 45 37 60 50 192 18 

30 M 11 45 57 56 50 2013 57-

31 1>1 11 7,,) 31 32 13 116 11 

32 M 11 80 7tl 72 53 279 69 .15 

33 M 11 85 54 61 60 263 65 .75 

31 F 11 80 60 48 53 24 1 60~25 

35 g 13 60 ,16 ~o 17 173 'l3.7.5 

36 F 12 6:) 46 17 ~() 163 10.75 

37 1" 14 ,~ 5 51 36 37 169 42.25 

38 F 11 5,) '16 32 47 175 43.75 

39 ~' 11 6,) 31 28 30 H9 37.25 

'lD F 1-1 75 ,] 9 4'1 37 205 510 25 

41 M 1 <'1 75 lJ i-10 48 ~ 3 50. -/5 

4.: II 15 75 13 '1·J 2'/ 187 17 .::5 

J3 14 1 ., I SO '1'~ ,n 13 173 43. 25 
., ... .J 

·11 M 11 n ·19 56 57 :<32 58 

:,is F 11 55 57 32 50 19" 18.5 

16 F L 
I 65 57 56 ~~ ;; 218 51.5 

n F 13 65 >.9 .. 10 53 1 WI '16.75 

48 F 11 65 ,16 52 17 2 1 ~ 52.5 

·19 F 14 50 57 32 1\7 186 46 .5 

50 H 13 SJ 49 52 47 198 -1 9.5 

51 ~1 13 65 16 18 ,1J 199 -.\9. is 

5:'- F 1·1 ,)0 51 1.) 37 168 l' "'-

53 F 13 70 10 40 33 183 45.75 

54 F 11 60 37 52 40 189 47.25 

55 H 17 ·15 16 ·1.'1 60 195 ·18 . 15 

56 /1 13 65 29 56 .j -; 197 19. 25 

57 M 11 ~ 65 ,19 7 ~ 13 229 5'i .'/5 
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S· .. N. Sex ~e Maths Science Geoqra,.uhy 
O:meral T:ltal Avurage 
Q.lesti ons 

58 F 15 6U 4\) 50 67 211 5"./.5 

59 F 14 60 r,0 3J <10 170 12.5 

6J F 1 ''"': .. , 80 3'1 4tl 53 214 53.5 

61 M :'. 1 75 tl6 10 57 ':> 18 54.5 

62 F 14 55 tl6 '18 50 199 19.75 

63 M 13 50 4C 41 37 171 4".'75 

61 F 13 75 54 60 "7 ", ;:·16 61.5 

65 M 19 75 46 :1 :1 53 /. 18 51.5 

66 r1 12 85 7·1 9;, 63 31.'J 78.5 

67 F 14 70 49 32 17 198 19.5 

69 M 12 85 .13 32 37 197 19.:25 

69 F 1 '> 
" 60 37 ·18 17 192 48 

70 M 11 65 51 5 .~ 51 ~;5 56 .. 25 

71 F 16 65 13 ,' 8 G3 :' 19 54.'/5 

Table 17 Raw Scores of the test. 
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Appendi.'{ IIIb Statistical Corrputations ~f the neun (X ). 

Standard D2viation (SD) , und O-",ffici:~1't 0f Variation. 

n 

1 • 'lb calculate the neun . ~k:! usc the fOITUla X.; 5- )( ~ -

l'iher0 xi is observation 

" L 

n 

" 
" 

SUIlIlation 

seUlpl e size 

x " neun of the observation 

i '= 1 

n 

2 • To calculJ.tg th., st311d:rrd deviati':ll1 ',"i) usc the' 

follOlving forrrul.'~c: 

~ 
I-

) 

{xi L N X ) ~ 
SD = 

i = 1 

n .• 1 

lmere SD is Stc-mdard deviation 

SD = 

= 

= 

SD = 

J 
20,]/94.63 - 71 (5~.85) 2 

-/1 - 1 

j 20~794 .63 - 198311.7 

70 

j 92.613286 

r;:71 L _ ~. 

so =~~' nx 

n - 1 
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3 . To calculctw the Cozffi c i ent Qf Variation, "'" usc the 

SO 
formula: Co V. = =- x 1 '.' 0% 

x 

C.V. = 9.66 x 10n% 

52.85 

Hyp:?thesis Test 

Hypothesis testing helps us to decide on the basis of a 

sa.'1'ple data, whether a hypothesis ab::.Jut the p:J()ulati on is 

like ly to be true or f a lse . 

Test of Goodness of Fit 

From arrong the several tests of significance de'-'21oped 

"' 
by statisticians , Chi- square Ls. (x") is used to test the 

f ollowing Null Md Al ternrJ.ti V2 Hypothescs: 

a) Ho: '!he saIl!?le is drawn from a norrral population, i.e., 

it has 0= from the expected theoretical dis­

tribution which h llows the norma l curve a t 0.)5 

levvcll of s ignifi cance. 

b) Ha: '!he sarrple i s nClt dravlll from a narnal p:>pulation, 

i.e., it has not corre from the expected theoreti cal 

distribution which follows the normal curve a t 

0 . 05 level of significance. 

2 
1\8 a test of gcxXlness of f it, x test e nable s us to see 

how \-'211 does the a ss1.lIl'c.'<'i theoretical distribution f it to the 

observe d data. 
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Calculation of the Elqx.'Cted Frequencies 

'Values in - Proportion Portion of Proporti on Expected u-x Seri es up ,Z-SD of Area b.n Area bel ow of Area in Frequency 
teU U und x norrral curve class P x n 

for x" U Interval 
4').5 - 1033 0.408::! 0.0918 1.0918 6.52 

,1 5.5 - :) ,76 .J • .<764 0.7236 f), 1318 9.36 

5v.5 - 0.21\ 0,1948 :J.405:< 0.18 16 12.89 

55.5 0,27 0. 1064 0.6064 0.'2012 14.28 

60.5 0.79 I,) 0 2852 0.785;> 0. 1788 1?69 

65.5 1.31 0 0,1040 \).9Jtl,) 0.1 188 8.1\3 

70.5 1.83 C.1664 0.9664 0.0621 1.43 

75.5 2.34 0.4901 :J.99('4 0.'1210 1 .71 

8.).5 2.86 0. 4979 0.9979 0.')075 0. 53 

85.5 & 
.1lYJve 1 • ')000 ;J~tJ82 1 :) .15 

Tabl e 18 Exj:ected Frequencies. 
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? 

'!he Calculation of x '-

2 ? 
X = (of - Ef) -

EF 

imere x
2 

is Chi - square 

of 

., ,. 

11 

22 

18 

7 

3 

<1 

-1 

Of is observed frequency 

EF is EKpected frequency 

? 

Ef of- Ef (of - Ef) " 

6.52 - 4 . 52 20 .,1) 

9.36 1.64 2.69 

1 ;~ . 89 9 . 11 82.99 

14. 29 3.7 1 13 . "/6 

1 ~ .69 -- 5.69 32. 38 

8 .1 3 - 1.4 3 19 . 6 ·~' 

4. 43 - 0.4 3 0 .19 

2. 39 1.61 2. 59 

"2 Calculated 
x 

~ 

Table 19 Calculation of x" 

Table Value of x
2 

.., 
(of - Ef) ,-

Ef 

3. 13 

0. 29 

6. 14 

0. 96 

2 .. 55 

2. 33 

(J .04 

1 .. G8 

16.87 

I:Sgrees of freed.Jm (df) = nurrber of categorie s - m.urber 

of sanple characteristi cs (l1UIllber o f observation (n), x", 
SD) n...->eded to obt-"lin t..,",e Ef. 

df = 8-3 = 5 &. ).05 

'!he decision criteria f or i'l. 5 '0 siC]I1ificancx; level is 

found frorr, a table t o be (with df = 5) = 11 .07 
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Over all listening ability by se~. FrOlC1 the test r esults: 

x = 52.83 

SEX (O_E)2 (O-E) 
2 

~la.les Females 'lbtal a E O-E 

Grade 
E 

Above 
11114 . 3 Average 18 14 .7 29 

18 14. 7 3.3 0 . 89 0.74 1 

18 21. 3 - 3 . 3 10.89 0.51 1 

Below 18 21.3 24 20.7 42 
Average , f 

11 14 . 3 "3.3 10.89 0."162 

24 20.7 3.3 10 .89 0.526 

Total 36 35 71 
2 

X calcu l ated 2.540 

2 
X 0 . 05( 1) = 3.84 1 

Over all listening ab il ity by age . From the test results: 

X ~ 52.83 

AGE 15 years 15 yead Total! 

Grade , 1 I 

, 2 
0 E O-E (a-E) " (a'-E) 

Above 22 24.5 7 4.5 29 I 
AveragE ! 
Below 

38 / 35 .5 4 6.5 42 I AveragE 

Tot a l 60 11 ~ 

22 24.5 -2.5 6.25 U.255 

38 35 .5 2.5 6.25 0.176 

7 4.5 2 . 5 6 . 25 1 .389 

4 6 . 5 -2.5 6.25 0 .96 2 

2 
calculated 2.782 X 

X2 
0.05 (1) = 3.84 1 

I 



- 123 -

Appendix IV 

Sanple Exercises f or Teaching I,istenina Corrprehension 

It is relieved that listening is the llOst ~rtant of 

the other lancruage skills . It is the base for the other skills 

(Hicks 1987 : 1) . l'b other skill can re iIrproved unless the 

listening ability of the student s is :iJrproved. '!hus students 

are required to practise listening to spoken English . '!his 

will help them understand the teachers' lancruage . As a result 

the problem in the teaching and learning process will /Je facilit­

ated . 

'!he researcher has recornrrended that rrore courses on 

task-based listening skill with special errphasis on the activities 

that help students to: transfer info:rr.ation, understand general 

inforrration, inst..."Uctions, and functions of purposes, exarrples, 

causes, etc. should JJe prepared. It SL.~, therefore, irrportant 

to give sarrple exercises for teaching listening conprehension. 

Here are SOl!E . '!hese eXBrcises need adaptation but the techniques 

are appropriate . 

Sample Exercises for Teaching Listening Comprehension 

Exercise CA1e 

Corrparing and cc;ntrasting tw:> or rror e things. 

Life in England and Ethiopia 

Look at the chart . So!re of the inforrration about England 

and Ethiopia has been filled in for you. 

Listen and fill in the r est of the inforrration . 

Ethiopia Enqland 

Age at which children nust start school 7 

l'lini.mlml age for leaving school 
16 

Earlie st age for starting =rk 

Earliest age f or gettirB married 

Voting a~ 

18 

AC'apted f r om Rixon 1986: 8 3 
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Exercise '&u 

Tracing a route on a nap 

Here is a housewife giving a girl sorre errands to do in 

to\>Jl1 ; the girl is new to the area and dces not yet know her 

way around . '!he speaker's horre is narked E. 

'!here is not many things to do, Jessie, but you'd better 

take this map so that you don't get lost, and you can nark on 

it where you have to go. I'lhen you corre out of the house, turn 

l eft and 0.0 dCMn to the injunction . 'fum right, go past the 

swirrming pool and you will ca:re to I-lain Street . '!here yeu turn 

l eft and go along the street, over the bridge. en the other 

side of the bridge there I s a cross-roads ; if you go straight 

across it you will find the shopping centre on your l eft. Go 

in there and buy the things on my list . 1I11en yeu corre out again, 

look for 'furton Road, and go along it t o the end . You \l1ill see 

a football ground ahead of you. C') in there and buy tw::> ticke ts 

for the match this afternoon . From the f oot.':lall ground, turn 

left to\-/ards the river, and go on lmtil you COIlE to Riverside 

Road. '!here you turn l eft and then ~diately right again over 

the bridge. On the other s ide of the bridge you Hill find a 

park on your right and then a little further along there' s a 

cinema on a corner t o your l e ft . Please go in there and get 

their programre of f orthcoming f Urns. '!hen you can COIlE horrc 

along School Road - go all the way along it until you get to 

l-'ain Street again, which you cross, and you will f ind a little 

path behind the swirrming-pool ; it is a short cut home, 

Adapted from Ur 1984 : 60-61 
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Exercise 'Ihree 

Identifying and Ordering Pictures 

students are asked to identify the pictures or components 

as they are referred to, either naming or numbering them in the 

order in ,,,hich they v.Bre rrentionoo. 

'!he strip shawn in figure 16 eoold be corrbined with the 

following passage. 

~ll, this was love ly unspoilt country onoo - fields, 

~, hills - before the advent of nan . '!hen scxre people cartE 

along and decided to settle here - built a Sl1\3.ll village, and 

it stayed like that for years r Imtil there was this population 

explosion in the country, trerrendous arrount of fuilding, and 

the place llUlShrcx:xred into a thriving town overnight alrrost. 

'Ihe.'1 there was the w.:rr ----.---- people died or ~t away and 

the mole wwn fell into ruin - ------ you eM see the renains 

over there. 

Adapted from Ur 1984: 96-97 
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Spoken English 1 in Production 

Trial Nater ials (HiIreo) 

Exe rcise 4 

Unit 1 ExpressL~q LDces and DislDces 

Part 1 Listening Corrprehension - listen and do 

You are going to listen to a conversation bc~n two students 

who llL.>Ct in the dormitory. They hewe not IlEt befor e. Read 

the question below and then listen b ) the conversation in order 

to a~s'M3r the question. 

Exercise A Question 1 

~ihich student do you like best , Haile or Danie l ? .... 0 •••••••••••• 

'illy do yotl like him }:est? ......... .. .............. . ...... 0 ..............................
.... .. 

Exercise B Now l ook at the table bel Olv. 

Listen t o the conversation again and corrpl ete colUl1U1 1 and 2 in the 

table showing what Hailc and Dani e l l ike and dislDce. Use this key. 

LDce = ,. Disl Dce = x D:x:!s not mind = 0 Don't knO\', = ? 

1 2 3 -1 

Haile Danie l You ;Your partrer 

Srokinq 

Ciqarette srroke in the room 

Reading in the dormibory 

leading in the library 

Staying up late 

Getting up early 

Sleepinq with the liqht on 

Chat 

PqlI41sic 

Jazz 

Aster A\"-,,ke 

Classical M.lsi c 

Oli~t in the dorm I 
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\\han you are in the classroom you will need to use this table 

again 

a) to reconstruct the conversati::ln be~n !Iaile and 

D3niel 

b) to cOllplete oolumn 3 and 4 

Part 2 - Practice in Speaking 

Listen and repeat. Follow the instructions on the 

cassette. 

Tupescript for Unit 1 - Likes 1!.'1d Dislikes. 

Announcer - SpOken English Unit One. 

Part 1 Listening C~rehension 

Likes and dislikes. 

(B3liyou Fekede) 

You are goint to hear a c ::mversation betvl<3en two students 

at MU. They m..~t in the dormitory for the f irst time. They 

are Haile and D:miel who carre from l"lcst Africa.. You will 

h8ill" the o:mversati')n twice. Th0 first time listen t o the 

conversation in order t.) ans...er question 1 on your worksheet. 

i.e . l'lhich of th,o tl'1:) characters in the dialoque do you like 

best. l'lrite down your reasons. 

This is the dialogue 

D3n Hi - I11'J mITe's D3niel. 

Ha Hi, I'm Haile . 

D3n ~ to me ~'re in the sane dorm. 

Ha That's right . Are you a f reshman t o .)? 

Dan No. I 'm in the second year now. 

Ha I see. 

Dan l'ell, if I.e' re going to be dorm mews, I suppose 

I~ '11 have t o get on together. I hope you l earn 

to do things my way. I don't like room metes who 

annoy me. 

Ha Ch. I see. 

ci,]n.rette? 

You snoke! ? 

.. .WC!1l • .. er •. I~uld you like a 
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Ha Er •• • as a lQ,t1:8r of fact , I cb . 

Dan I hate cigarettes . •. Milkc sure you .'l.hvays o9'2n the 

WindOlv when you sruke and stand near it. I c i"n' t 

stand cigarette srrokc in my room. 

Ha r see. 1'€11, don't =rry. I I 11 makc sure I do lli'l.t. 

Dan G:xJd ••••• r think r' d better find out a b i ·t ITDr e al:x:Jut 

you. And if there's tcx> lIDch r don't like . then one 

of us l'lill havs t o IlDve out . 

Ha MJve out? •••. but how are I~ going to find out if we 

can get along or not? 

Da Easy. All you have to ill is ans .... ~r a few questions. 

For eXc"1I1f.>le . do you like reading in the dormitory 

or in the library? 

Ha Urn. •• r don't mind rcading in the dormit()ry but r 

prefer the library 

'.1m.. 11k:!11 , r hate re3dinq in the library. I only go 

there to look for lxnks. I r ead in this room ,_ so you'll 

have t o keep quiet. 

Ha Ck 

Da I'rot tine do you go to sleep in the evn..njng? 

Ha At ah)Ut 10.00 or 11.30 . I don't like staying up late. 

r 'd much r a ther get up curly in th·:; ID)rnins und read a 

few pages then. 

!1rrrn that suits rre. That rreans I«: can have the lights 

off before midnight . I detest havinq the lights on 

while I'm in bed trying to sleeD. 

Ha Yeah. S:J do L 

Da D::l you chew chat? See, I abhor that t hin<:r. So if you do . •• 

Ha l'b, I don 't. I don ' t like chat, 3-1'\d besides, it's 

aga inst the rules t o chew chat here. 

Da Yea. That's true ••• D::l you like mIsic? 

Ha Ch, yes . I l ove mIsic. 

D,'! What kind o f ITUlsic? 

Ha llk:!ll, I enjoy pop music and r 'm V'"0rv keen ~n Jil.ZZ . 

And I adore Aster A=ke. 

Da H1.Jrrph 
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Ha But ~bhanEd N1med is my favourite . l\nd I'm also crazy 

about. country und wcstem l1Usic, especially Dm l~illiams. 

Da What about Cl"tssical music? 

Ha Er. • 'That's not exn.ctly my favourite kind of music. 

Da W2ll, I love clo.ssical nusic. I cun't =rk without it. 

So you'll have to listen to your favourite songs \.,rhen 

I'm not =rking. And I've a l ot of W)rk to do this term. 

Ha Ok, Pine. 

Da One rrore thing . • .. Will you h,we many visitors here? 

Ha Urn.. •• A few I guess. 

Da Lo::>k. I like it quiet here. So nake sure you don't have 

IlDre than t wo visitors a day. Ok. 

Ha NO\'l, wait a minute Daniel. This dorm is mine as r.1Uch as 

yours. Who do you think you are m'1l~ing ru10s about ~,hat 

I should do i'lnd I·mat I shouldn't do? 

There Y()U are Haile. You' va been in this room for less 

than a minute and you've startC><1 arquc ing with Ire alreitdy! 

I dnn't think you're C&"lctly my type "f. person. One of 

us is going to have to rrove out .•• and it; s not 'Toing 

to be me. 

Now l ook at question .~. L.i.sten tn the conversation again 'U1d 

cOl!\Plete the ch."Irt showing what things Haile and Daniel like and 

dislike. 

(REPEAT DIAID3UE) 

Exercise 5 

The Sei ge (By Dr . Hicks) 

Listening 

'luere has been a seige in a flat in North London. Sore 

gu:nnEt1 have taken a nurober of prisoners hostage and are thro."Iten­

ing to kill them if their der:lands are not rnet. The flat n'lS been 

surrounded by the police. Lo::>k at your l'.Drksheet . Listen to 

the conversations 3Ild cOl!\Plete the exercises. Note the Ire.."Il1in,)s 

of these viOrds: 
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'Stun bomb' = A type of bomb by ~tlich explodes vlith 

tre!rendous noise, a flash and l ots of 

sr.d<e. It doesn't harm anyone but the 

noise is such that everyone is too shocked 

to do anything for a nu.r.1ber of seconds. 

'Hostages' = People ~o are hold prisoner and the pecple 

holding them will only release them in 

exchange for certain derrends. 

Question 1 

Listen to the conversation and complete the notes 

TI1e Hostages 

No . of hostages taken ---------.----------------------------­

Names of the hostages -----------------------------------------­

~raKimate ages -------------------------------------------­

General health --------------------------------------------

TI1e Te=rists 

NallE 

SUsan 0' Cassey 

Yuki eno 
Jarres Bentley 

M'iin cenands 

a. 

b. 

Nationalitv Criminal Record 

Question 2: - Corrplete this plan of the flat \.tJere the hostages 

are being kept. If necessary listen to the =nversation again. 

M'irk the following on the plan 

a. Narre the different r =.-rs. 

b. M:u:k the windows. 

c . M'irk the TV. 

d. M'irk ~ere the four hostAges and the three terrorists W2re 

t.tJen these conversations ended. 
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-~ - .... • -Door to flat from stairs 

J 

Oltside wall 

Unit 7 '!he Seige Taoescript (Dc·. Hicks) 

Announcer. '!here has been 'l seige in a fl'lt in North London. 

Scr.E gunI1EI1 have taken a number of prisoners hostacre and are 

t.'1reatening to kill them if their demands are not rret . '!he flat 

has been surrounded by the police . You will hear the Police 

Inspector t.:'llking to his IlUl. First look at your worksheet . 

Listen to the conversations and ccrnplete the exercise one i.e . 

carvlete the notes . 

\'hen you listen fmr a second tinE corrplete exercises tw::> and 

three. i.e. cCiTplete the plan of the flat on your ~1:)rksheet and 

carplete mld link the suggestions and the reasons for rejecting 

these suggestions. 

Before you start ItEke sure you understand the rreaning of the w::>rds 

'a stun bctnb' and 'hostages'. 

Now listen: 

Insp: Alright. First let' s se= how lIDch we know. '!hen we 

can ItEke our plan of actim. Wol knOl~ that they are 

all in the tap flat on the sixth floor. '!here are 

three terrorists mld they all have l on0 criminal 

records. ene of thcm,SUsan O'Cassey is wanted for 

three =ders and he's Irish, a well known IRA man. 

'!he second is Japanese, Yuki 0110. W3 believe he 

belongs to the red brigade. 

in Japan for anred robbery. 

He's already l-ranted 

He robbed 'l bank there 

last year . A cashier 'NaS killed in that robbe..ry. 

'!he third ' s an Englishman. Jarres Bentley, Public 
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Insp: 

Sarge: 

!nsp: 

Sarge: 

Insp: 

Sarge: 

Insp : 
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School, the best education and so on, but he's a well 

knOl"l1 drugs dealer nnd dcctler in illegal anus and 

explosives . We've beP..n after him for years. All 

three nre ruthless and ~lill kill without hesitation. 

So we've got to be very careful. w= also know that 

they are arrred and probably have sorce bombs as well 

as guns. If a l::x:l!rtJ goes of they'll kill not only the 

hostages but a lot of other people in those flats . 

What about the hostages? How many've they got? 

A family of four. '!he Wilsons. '!he father's about 

fifty and he's got a bad heart . llot in very good 

health. His 'rife's about thirty five and they've 

the two children in there - a son of 15 and a daughter 

of 13 . 

'!he poor kids . Tney nust be petrified. \'€ must 'Jet 

them out. 

SUre. But how? 

\'lhat do they want? CO ,;e knO\~? 

Yes. We knOIY. 0' Cassey' s been shouting out of the 

window. '!hey want £1OG,:lOO and a helicopter on the 

roof. Plus a fn.->e passacrc. 

BlinEy. Couldn't we just Rttack them Hit.l-} a stun borob. 

~Ie 'd break down the front door and charge in. N:J one 

would get hurt . '!he borob just rrakes an almighty noise, 

blinding flash and snoke. '!he noise of the borob and 

the snoke would stun them all for half a minute . In 

that tinE we ' d have them all. vie 'd he out wi thin a 

minute. '!hey' ve used those b<:>IIDs against plane 

highjackers . '!hey' re fantastic. 

Perhaps. But the re are risks. For a start ~.e don't 

knO\~ where they are in the flat. '!here's a iJlan of 

the flat here. Look at it . '!his is the front door. 

We can enter that quickly enough. As you enter there's 

a kitchen on the left and a toilet bathroom on the 

right. N:Jw I doubt if they' r e in e ither of those 

rooms. '!hey ' re too small. '!hen, down this oorridor 
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there's the sitting room. See. 

'!hat's easy then sir. '!hey' re sure to be in the 

sitting room aren't they? look, there's a 'IV in 

the corner ncar the kitchen . '!hey'll all be 

watching that-hoping to see themselves on Tele. 

Nhy don't w= just break open the door, throw one 

stun boob into the sitting room and - It ' ll all 

be over in a minute. 

Ha!'J.g on. Yes, ~~ could do that. But look at the 

map. '!here are t~ bedrooms here, both on your 

right. A stun bomb in the sittinCj room \oJOUldn't 

help if ;my of them are in the bedroom. As soon 

as \-A'l broke the front door down they'd hear us. 

'!hey'd have killed at least one hostage before 

you could reach e ither bedroom. Or se t off a 

lx:rnb and \.,e' d all be dead. And look at these 

steps in the corridor. You I d be bound to fall 

over them. 

'!hanks . ~ what do you suggest? Could W2 get 

through a window. 

Possibly . '!here I s a window in the kitchen plus 

~ in the dining room and one in the large 

bedroom. We could climb up to those . C!1e man 

through each window. But they might see us 

climbing up. And any\.ny, wh.at happens if they're 

in the small bedroom. 

But surely the other rooms nust have sorre venti­

lation . 

'!hey do, of course. '!here I s a small skylight from 

t.he roof into every r= but it I S very narrow, 

about six inches. I I d like to see you jumping 

through that with your big stomach. 

I suggest that W2 just accept their demands . Give 

them the rroney and the plane and then catch them 

later. We've got their photos and everyt.'1ing 

haven't w=? 
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If \.;e give them the =cy and the helicopter they ' ll 

be in South AnEric3. for breakfast . Probably with 

the hostages- then l-hat' 11 happen. ~ 'd never catch 

them again . 

How about letting them hrive the he licopter and then 

just as they are getting onto t 11e plane \.;e can shoot 

them. We ' ve qot SOlIe of the best gunrren r.rround. '!hey 

can wait on those other rooves and p ick them off. 

'!hat's possible. But they want the helicopter oarked 

just next to the exit from the roof. '!hey'd only have 

i'lbout five yards to run. 

So. ,mat are \.;e to do? M1at do you suggest. 

Imat about negotiating with them. Couldn't ~ talk 

to them and corre to sor:e COI11?romise. 

\mat could \.;e offer them? Either \.;e l et them go or 

¥A:l don't . But I think I've got the answer. I suggest 

that ~ o. o • • 

Now listen to the conversation taking place in the flat. 'I\~ 

of the hostages are talking . 

M::>ther M1at are they going to do to us . 

caughter I don't know. But \-hat are I~ going to do. We can't 

just lie here . \>e nust think of a way of getting help. 

l'Dther Sh. (be of them's coming. 

Bentley So. '!he police have surrounded this place. I can sec 

them throu<]h the lvindow. I warn you. If you shout I 

or try and cormunicate \fith them then your dead. And 

if they try and to COlIe and qet us your dead as \.;ell. 

You'd better just pray that they send us up the money 

and the helicopter . '!hey ' ve got until midnight to rreet 

our demands. We've qot that front door so ¥A:lll secured 

that no one will be able to blast his way in. '!he fridge 

and that enorrrous cupboard aqainst it . It'll take them 

a good five minutes break that lot down. And if they 

try you'll all be dead long before they get in. Now I'm 

going to cook us all 1\ nice rreal. 



Dauqhter 
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(PAUSE) 

~bthcr 

Daughter 

Daughter 

!!other 
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1I0I-} can \\e eat 1vith our hands tied UD like this. 

Ha: !):)n' t loJOr ry. You ' ve s till got i'I rrouth. I ' 11 

~t tl1e food on the floor. You S9en how i'I dog eats, 

haven't you. 

~k:! 're not hungry . And vihere' s ilW son and husband? 

They ' re OK. They are both nicely tied up on the 

bed in the S!'Bll bedroom. Susan and Yuki are 

looking aft.=r them . 'lhey are also arranginq a 

nice little bol&:>. A snechl device t.l)at Yuki 

,vill tie to his waist - just in case uny one 

tries to attack us . Then if Yulti falls down 

he blOlm up-- so do \'113 all. But you' ll all be 

alright as loner as everyone does '..Jhat we've 

asked. You st.'lY there under the '.vindow. ']hen 

!-lum. Look, he hasn't tied ITI'./ hands up very well. 

I can C)'et free. And I can lL"ltie you. 

LOn't be silly. He' ll shoot you . 

I>';' s busy in the kitchen . Look I su<)gest that 

this i s Ilh"tt we do . As soon as I ' ve untied us 

I'll go to the kitchen cJoor. You <"10 to the bedroom 

door . As The En';J'lish man =~s out I ' ll hit him on 

the head '.vith that vlhisky bottle. You take the 

other bottle . If anyona comas out of the bedroom 

hit him hard . OK. Then get his gun. 

No that ' s too ltUC.l) of a risk. There are three of 

them rerrerrber and they all have guns. Even if "lIZ 

knock out tloJO, the third will still be t.l)ere with 

his gun and with the John and \,lilliam tied up in 

the "Jedroom. 

But if I could knock O\lt the one in the k itchen 

without any noise. Then we could ~lait until the 

others COiro out . 

~b • You'll g-et us all killed . Let's just l eave 

it to the police. 'They're the ~s at this. 
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Daughter But they may never c= 
Now cC11plete the exercises in part one of your WJrksheet. 

Exercise 6 

Invitations - (By Beliyou Fe.1(ede) 

A) Listen to the dialoque and show whether each was able to 

COIlE or not, or if he/she was unsure using the key J:elow. 

Key: 

NaIre 

Elsa 

Abebe 

Helen 

Assefa 

Ghenet 

Haile 

can go: ~ 
can't go: x 

unsure: ? 

W/ro Tegist 

I-ark Reason 

B) Now listen to the dialogue again and write the reason why 

each of the above people can or cannot conn in the table. 

C) Using the information you hear in the cassette fill in the 

blank spaces in the invitation card . 

You are invited to 

a 

by 

on 

at 

at 

Tel. 443231 
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0) Now listen again and decide 

a) ~o are Alrnaz' s close friends? 

b) \mo she knO\>'S quite \~ll? 

c) \mo she doesn't y,now as friends 

TAPEOCRIPT (Not to be printed for students -

only for recording) 

(Invitations Asking, accepting and rejecting. 

Pronunciation - l<€ak Forrrs) 

Spoken English •. Unit 2 

Int- 'Ihis unit lYill give you practice in giving "lccepting 

and rejecting invitations. 

Part 1 Listening Comprehension. 

Int Look at your v.urk sheet. \\ben you hav~ understood 

the first exercise t.l1en listen to the telephone 

conversations that follow. Stop your tape until you 

have studied the worksheet. 'Ihen continue. 

s- Telephone bell ringing and being picked up 

A Hello 

B Hi, Alrraz. lhis is Elsa . 

l\. <h, hi Elsa. How are you? 

B Fine. urn. er Almaz, I'm giving a party, a surprise party 

for Iblu' s birthday. It's on saturday night at my house. 

can you COllE? 

A I' d love to. \mat t:ine? 

B Around 7:00 

A Shall I COllE earlier to help you prepare things? 

B 'Ihat '...ould be very kind of you. You can help Ire decorate 

the rCXlll1 and lay the tables. can you COIre around 5:00 then? 
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A Fine. By the way, how many people are yoo inviting? 

B Urn. Let rre see. From our class there's l\bebe and Helen, 

Guenet and Haile, and Assefa, and there's oor Maths 

teacher, Ato Alenu and his wife, and Mulu' s parents. 

'Ihat rrokes nine people. 

A '!hat rrokes ~l \Ie including you and rre and lhlu. 'Ihat'll 

be lovely. All right. See you on Saturday about 5:00. 

B See you then lwraz. Bye 

PAUSE 10 sees approx 

Int Dialogue 2 

s- 'lblephone bell ringing and being picked up 

D Hello 

B Is Assefa at horro? 

D Speaking 

B '!his is ElM 

D Ch, hi Elsa. HOlY are you? 

B I'm fine thanks . Can you care to a birthday part".i at 

my house? 

D I'd love to. l-men is it? 

B <A1 Saturday at seven o'clock. 

D Saturday? Ch, I'm invited to another party on Saturday 

and I've already promised to go. I'm sorry. 

B Ch, well. Sorro other tiIre then. 

D '!hanks anyway. Bye • 

B Goodbye Assefa. See you soon. 

PAUSE 

Int Dialogue 3 

S- Telephone bell ringing and being picked up 

C Hello 

B May I speak to lIbebe, please? 

C Speak' l.l1<J 

B Ch, hi l\bebe. '!his is Elsa 

C Ch. hello Elsa. HOlY'S everything? 

B Ckay. HOlY ' S Helen? 

C She's fine thanks . 
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B vkluld you und E2len like to corre to a birthday party at 

my house on Silturday night. 

D Ch, I'm sorry Elsa, but Helen and I are already invited 

to another party Saturday night. 

B Ch. that's too bad. Another tin-e then. Bye Ahebe 

c Bye. 

Int Dialogue 4 

s- Telephone bell ringing and being picked up 

E ~llo 

B Is that Guenet? '!his is Elsa' 

E Ch. Hello Elsa. How are you doing. 

B Fine thanks. I just called to ask if you and Haile 

could = to a birthday party at my house on Saturday 

night. 

E Urn, er. I'm not sure if w:'ve planned anything for 

Saturday night . ID::lk. Is it all right if I find 

out from Haile and then call you back this evening. 

B &Ire . 

E Bye for now. 

B Bye Guenet. 



- 142 -

Appendix V 

Addis Ababa University 

Institute of Language Studies 

School of Graduate Studies 

Listening Ability Test for Grade Seven 

(Based on the Taped Material : Maths) 

~r'lott;" hq;tI ~OI/'\ao1' T()ot aoaoHt;" 

/ n -tl h HU, (/). ~ 'M{l t 9"UC t / 

ao 1I'l ffi:- ~~Ifl.q; aoM) h01J..I't'l~tI;Jf(/)' 1'.I'~JT nt'lHC h{lJ-jr;'J''fil 
l' .I' f J'F ~01J.a0 Ml-t.. .. CD e 9" •• X •• 9" tI h t nOl/ Q.L 1 

\(/).:: &.t'"'j. h.l'l'll'l-l 1'.I'~ lMt 1.1-L .I'\{ltjT,1t1:: 

aotlt'lU •• Yes .• htJ \ "Yes" n01J.t\(/). f'C • • 9" tI h t n 01/ t'l 1'ao l' c;­

•• 9"tlht ht'lq;C;: ootlt'lU •• No .• htJ\ "No" 

1 . 

2. 

;; . 
4. 

5. 

Yes 

h q; tI lJ.t\t 

No 

h L q; t \ 1 ? "71 (/). \ t .. h tJ \ •• 

9"tlht nOl/t'l1'ao1' aotlt'l 

1 • 

2. 

;; . 
4 . 

5 . 

.. 

•• 9"tlhtc;- ··(/).1"it·· h tJ \ •• X 



I 
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hfi:fI OM 

nlll m L'ff r. tn m-t l' J ~ J''f t h M t;" on Ml n l! \([). f'C .. V.. 9"fI h t 

nOlJ.Q.L 1 on Ml: : 

No Positive rational numbers Negative rational numbers 
1 

2 

3 

• 

r.1' J ~J''fi '"'0IJt.~'f tn1' j:fI:: thhr.1;"(l).l onMI non9"L l' n A,B,C,D, 

1 . 

2. 

3. 

4. 

5. 

A 

hfi:fI fi9"l'lt 

.. 9"flht n01)I'l f001' onfll'l:: 

B C D 

-3 -2 -1 0 1 2 3 
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Addis Ababa University 

Institute of Language Studies 

School of Graduate Studies 

Listening Ability Test for Grade Seven 

Based on the taped material: Science 

~(JO tl;" Il!j: () yOl) '1171l'1' fr..;t I71lI71lH t;" - /h ')Qt;" I71lI71lHt;" / 

/n11 hHO\(/). ~I/e')(] t9"UCt/ 

171l1I1Cll:- ~~Ifl.!j: I71lM h<lll.J(],(();J'f(/). '1'J~Jf n(]HC MlI-jt;"J'fi') 

'1' J ~ Jf ~"'lpD I\(Jo ··v .. ill e 9" •• x" 9" ()Il t nOl) Q,c.. 1 

\ (/).:: ,( ;f'i- 71 J1 'I ') 'I- ') '1' J ~ lM t l.H J \(l r'j f ,l() ; : 

Il!j:() h,)Q, 

171l()(]U "Yes" h IJ \ •• Yes •• n<lll.l\(/).,wC ., V " 9"()llt nOl)(] </'I71l'1''1 

171l()(]U •• No •• h IJ \ •• No •• n<lll.l\(/). PC "V .. 9"()llt h(]!j:C:: 

1 • 

2 . 

3. 

4. 

5. 

Il!j:() lMt 

No 

h c..!j: t \ 1? "71 (/). \ t" h IJ \ .. J.. 9" ()Il t'1 "(/).n t" h IJ \ .. X .. 

9"()llt n01j(] </'I71l'1' 171l()(]:: 

1 • 

2. 

3 • 

4. 

5. 



hE;:tI ont 
thhl\r;"(]).') aotll1 111' 

1 • 

2. 

3. 

4. 

5. 
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nE;:tI Att 

n n ') m L'ff 1\ tn ffiot l' J "< 3''1'' t h hI\ r;" ao tI 11 n LJ i (]). (J'C •• J .. 9" tI n t 

nClljQ.L 1 aotll1:: 

No. Bright Flowers Dull Flowers 

1 

Z I 

3 

4 

5 , 

hE;:tI MOM 

1\1' J "<3''ji All!Jt~'1" tn1' j;t\:: thhl\r;"(]).') aotll1 nao9"L l' n A,B,C,D 

(J'C ~ •• J .. 9" t\h t n ll!J 11 </110 l' ao t\ 11 : : 

1 • 

2. 

3. 

4. 

A B C D 

1 
I 



. - .. - .. .... ... 

• 1 f, '£ _ 

"1J.i"I'''' .. 

A. -
B. 

C. 

D. , 
E. 

nflOf\o 1'<1J.,'"f. &,£1(\0'" I h.S,e,D,E,F, G..... / tll'lnrj'lJo h!;:f\o'F ~~ ,)C 

Mj9"fl.: : 

. -' 

1 . 
2. ~. ______ _ 

3 . 

4. 

5. 

6. 

7. 

-- -
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Addis Ababa University 

Institute of Language Studies 

School of Graduate Studies 

Listening Ability Test for Grade Seven 

(Based on the taped , material - Geography) 

~no tl;" Ilfi; () ~ClIJ 'lao l' ff. ± aoanH1;"; 

/ntl ht'l~~ ~~1t' t,vCt/ 

an1r\CU: ~l'iill-fi; aoM hCllJ.J(,].{t\:Jf~ 1'J~'pf nI'lHC !'I{lI-j1;".p1ij 

l' J ~ 'p'f ~ClIJ.ao () M ..../.. (]) e , •• X .. 9" t\Il t n O!J Q.l1 

\ ~:: .{;t J. 1'1.\'i 'I ') '\0 ') l' J ~ lM t 1.H. n{l rj f )t\ : : 

Ilfi;t\ !'I')Q. 

aot\(']V •• Yes •• h tJ \ •• Yes •• nCllJ.I\~,.wC •• ...; •• 9"t\llt nCllJ(,]' 

an1' an t\ (']V •• No .• h lJ \ .. No" n01J.l\~,.wC ··v .. ,t\llt !'I(']fi;C:: 

1 • 

2 • 

:3 • 

4. 

5 . 

11 fi; () lM t 

No 

" l fi; t \ 1 ? "/'1 ~ \ t" h tJ \ •• V'.. , t\Il tt;' "~i'i t" h L! \ .. X .. 

9" t\ 11 t n O!j ('] tao l' an t\ ('] : : 

1 • 

2. 

:3 • 

4. 

5· 



Ilfj:() O/lt 

thlll\z;"ffi.1 ooMl ti'1' 

1 . 

2. 

3. 

4. 

5. 

hfj:() h?t 
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1\'1' J ~.'l''ji h~?~f tn'1' ,j;():: tlllll\z;"ffi.1 on()ti non9"L'1' n A.B,C,D, 

PC •• V .. 9"()ht nll!Jti Wo'1' oo()ti:: 

A B C D 

1 • 

2 . 

3. 

4. 

5· 

Ilfj:() h9"tit 

9ll!J.h t(\.t 9"1 "I e \ t Mt'f '1 'fffi. ? 

A. B. 

Ilfj:() ti.\2-tlt 

111Cl1C hl\ tf jSedimentary Rocks ••••• j 9ll!J.l"j.Il'fffi. fl t.'l'f 

A, B, C, D, nooll() nllC tffi. nfj: I.. Il'(): : 

A. 

B. 

c. 

D. 
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aD 1 r. rq ']).""\ n "'l -'\ ~ '1' 'D Q 'l''' ,', 1, C ~. C lJ!j (j ,''''0. '" (HUD· 0:>1 1 Q. ~ 1.2 "'l.I1 M (D-

n 1'1'1 t --. - r- ~1lD (\ II t : : 
! -- ------

I1H.V noo'l'ffi(\ nt']C,t:J. 1'\ 2 Hn -: '(\ '; 1 n;5''f POST Of"f'".'fsoPO 

hH.V 
~ 
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Ii~O SEA 
\ c,' <.1< 0<'1. 

\ 
I 

n I 13 
I I f-r 
'--.~ 1 I -----L_--' 

, 

I L. __ 

r 

I 

l l 
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hE;:i\ Mt 

naoMl ao()eLI (DL '/>t U r)e ()Or.'f e 1~1\.:: h()Or.'P ao ~hI'I hl'l-l 

l"lIl.Saol\ht :M q SH h'i'C hLE;: t \lC e \n{M Yi\:: H \nni\Ul 

;1'1'1 qCl'l,Sr)e r/OI'I q io ao LJ ~l I\e tU nthhl\~ 6,QI\.,wC •• V .. 
9"i\ht nOlj() 1'00'1' aoI'I():: 

1 • 

2. 

3. 

4. 

5. 

6. 

A 

hE;:i\ Mt 

B c D 

nao!!ao,l J hI Q. h L E;: t \ lC ill e 9" Itl L"1 f '19" fl) 1\ U:: '1''1' 1P9" t..1P'f 

hOlj?C"f 'I'C 0.1'1<;" ~OIjtC" 'P ao~hI'I qao12ao,l J(J).1 'lL E;: t \ lC IItlL"1 I 

n e n i\'l' qCl'l, S"-'I (J).l ao C m U 9" CeLl U I n I V ' I 9" M t h r) e : : 

1 . 

2. 

:3 • 

4. 

5. 

hE;:i\ h9"()t 

B c D 

'1' J <t(J).1 ~ 'lao '1' h n)./) h til m-t h O!j t'l' ao 1'1 (l 'f ao ~ h 1'1 t h h 1\ ~(J).l ao 1'1 () 

nao9"L'1' naot\() ao()eLI (DL'I't r)e haoI'Iht:: I VI 

1 . 

2. 

:3 • 

4. 

A B c D 

J 



• 10)" .. 
'0 :Fl! rf?-7-

I 

.. - A (aU t: 

() 
/I{C) ! . : 

'r 
~ i f 1 , j I ~~ : 

I '; r~ I 
A 8 --."''t C 

(-\::/ 

J l-f 2 

/1 
A 

I B c 
I 

/f) I 

I 
I 

3 I /\0J l I , 
j 

I \ l , 

6 C A 

i '\ ~'1 If 

0 IY- . (, 
4- r!1. () 

l) 0\ ). 
} ("'I' ("'., . 

A P-

. 
~ 

, 
, 

~ 11\ • I • 5 I 

/~ r! ,.-........ ...... ~'-

I 



- is) 

B 

- -- '-.~.--. . - --------- ""-----. --~ -----.--.. 



nE>(I nQ.() t 

0011'\ r.q .T 1'1 <;' iTl +.t J 'li1 t}-lIflIl 'l' 11 .. n ~ <1>'1' 1\ ~ M."'l. 4Cft+ /'\ ~ &,~ 'fJlllll" C\ 

t nn I'\z;' Jj.l nat 7· C. '1' (JD M1 / .... /.. n~Q.L 1 (JD Ml / 

1 • 

2 . 

3. 

A -

4. ___ _ 

5. 

6. 

1 . 

2. 

3. 

4. 

B c 
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h(j:tI (]9"lt 

hfit. io (]Clf'l.'f fil'l-l nthh tl ?1lIl. 1 M'i ?tz;"(]). 9L(j: t \lC \(]).:: 

Mj 9" 'I f (]). 

A. 

B. 

C. 

D . 

A B c D 

j 
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