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Abstract 

The main focus of thi study \Va to identif Iht! psychosocial lind educational chalh.:nge. 

that SWHI face, the factors that cOlllribute to challenge and explore the necessary interventions 

that need to be taken to create conducive environl11 nt fN hearing impaircd tudcnl s. Based on Ihc 

finding of the tudy suggestion are pre ented to help deliver cfTe ti e education for hearing 

impaired tudents aU nding inclu i e education chooling al ·WIII. 

The study utilize qualitati e and quantitative approaches of research . Sources for c1ata 

collection con i t of primary and secondary ource including relevant literature, observation, and 

re ponse to inter iews and questionnaire. The study revealed that mo t Will face ps chosocial 

challenge i.e. rejection b their teachers and hearing peer, they suffer tre , frustration and 

\\ere un happ in th ir daily academic competitions with hearing students in inclusi e educational 

s tting. The factor that may be contributing to psychosocial challenges of SWHI are mainly 

related to the negati e attitude of the teacher's, hearing students and chool community, the 

e,isting communication barriers .the absence of sign language kills among tcachers and unequal 

tr atm III or WHI cOlllpared with the hearing students in inclu ive clas e . 

tudy also revealed that the profound and pre lingual deaf student have facecl serious 

educational challenge, ... herea hard of hearing and post lingual d af student Inve demonstrated 

equal academi achie ement with average hearing siudellls in all inclu ive eduealional s tling. 

The factor - Ihal affect the education of SWHI in inclu ive education might be the degree of 

hearing status, the age of onset of the impairment, and communication problem. Furthermore, the 

absence of a resource room, lack of interpreters, lack of trained teachers in special needs 

education lack of appropriat teaching approaches and textbooks for WHI, lack of sign 

language killed of teachers and lack of Illultidi ciplinary coordinalion were b contributing to 

educational challenge of SWHI in an inclusive education. 

Fillall) . based on Ihe finding. it \\as recommendt.;d Ihat Ih governillent i sue policy \\ ith 

clearly st,lted guidelines for special needs education and open uffieient teacher training program 

for long term and short term purpos . Curriculum designers should gi e spe ial consideration to 

allow flexibility modification, ub titution, exemption a well as mpen ation in order to Ihe 

diverse edu ational n ed of children in an inclu ive chool program . Morco r. the tud I it 

n;comll1ended that school should provide awarene ' s creal ion program about WI" and sign 

language training for teachers, It i also recommend that tach I' need to b~ innovativ" 

flexible, ereati e, willing to learn from the learner anJ be capable of initiating active learning. 

Furthermore, teachers should \ ork out the neces ary modification and adaptation of educational 

l11atl!rials. methodology, facilities, equipment and cnvironlllcntal conditions. 
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CHAPTER ONE 

Introduction 

1.1 Background of the Problem 

In inclusion of students with di abilities eems to be a global trend; of course, 

without denying the existing controversy over it. As noted by many educators, one of the 

rea on for inclu ion of tudents with di abilitie in to the regular cia. sroom was to facilitate 

positi e relation hips, among both with di abled and non-disabled students (Warren, 1997, as 

cited in Horne, 1985). 

In its broadest en e, inclusion' refers to the process of reforming and restructuring of 

a school a a whole, with the aim of ensuring that all pupils can have acce s to the whole 

range of educational and ocial opportunities offered by the school (Mittler, 20000). It i a 

proce s of including children with special needs in to regular schools and classroom instead 

of placing them in special institution. Specifically, it i the instructional and social integration 

of children with di abilitie in a regular classroom (Schul ze et ai, 1991 ). 

It is commonly held that placing children with disabilities in pecial schools lead to 

their segregation from their non-disabled counterparts, which in turn can isolate them from 

day to day experiences with other children, while placing them in regular school will help 

them to achieve their maximum potential in a more favorable educational and . ocial 

environment. Inclusion is an ongoi ng process or learning LO live lOgether, and it involves 

increasing knowledge about self and others. 

Inclusive education is a way to provide deaf student with what they cannot gain from 

their deaf environmental experiences. Educational and social development in life cannot be 

fully achieved without effective language ancl communication sk ills. Therefore, in Ill. ion 

education i designed, firstly to build peech and language skill. . Inclusive education help. 
. . . 4 

hearing impaired students master new skills, it encourage th m to stri ve for greater 

achievement, and helps them to develop a healthy and positive self - concept. Since regular 

schools provide a more motivating learning environment and a wider modified curriculum 

students with hearing impairm;nt will learn to find new ways of c ping in a normal ituation 

very early, and as a result, their ability to cope in the hearing world will b greater (Te. fay 

2002). 
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Inclusion thus involves the effort of many people working as a team, such as 

teachers of regular schools and pecial schools, parents of hearing impaired children, other 

specialists etc. The identification, development and coordination of thi , team effort are both a 

challenge and critical requirement in meeting the needs of tudents with hearing impairment 

(Laporta, 1978). 

The empha is is on the ta k of persons providing educational ervice to make ure 

that the educational etlings are adjusted to accommodate the special educational needs rather 

than trying to make the children with disabilities fit in to the given educational setting 

(Tiru ew, 1999). The que tion, therefore, need to be reformulated by a. king what is wrong 

with the school rather than what is wrong with the child. This implies forming the question 

towards how schooling can be improved in order to help all children to learn successfully 

(Ainscow, 1994). 

For successful inclusive education of the deaf, the teachers and the hearing students 

as well as other staff members' attitude are seen as a deci ive factor. Inclusion has been 

based on the assumption that teachers are willing to admit students with impairments in to 

regular classroom. However, they do not perceive themselves a having the appropriate 

training to meet the instructional needs of students with disabilities (Tiru sew, 1999). 

1.2 Statement of the Problem 

It is partly through hearing that the human child acquires information and knowledge 

of the outer world and about the happenings within the immediate physical environment. 

Since hearing impairment tends to isolate the individuals, hearing impaired student are 

likely to face a number of p ychosocial and educational challenges. The educational 

movements undertaken with the aim of' including special needs . tudent. into the main. tream 

c1as room is firmly established in various countries. Thi. can be tak n in it elf a 'a world 

wide movement in educational reorganization" (Mill ward and Dyson, 1995, P.109). 

Inclusion in its broader sen e, goes beyond formal school, it includes the home, the 

community, non-formal and formal system. It i. a wider strategy to change the ociety' 

attitude about education and thai the difference between people will pos. ibly b :een In a 

po. itive perspective. Inclusive education work on the premi. e that the . chool is b ller for all 

when they ha e the respon ibility for all children. By a. Sliming this respon ibility, teacher 

2 
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become more active, innovative creative, and learn to see the need of the individual. The 

approach enables educational , tructures, sy, tems and methodologie. to meet the needs of al l 

children (Redda Barnen, 1999: IDDC, 1998) Cited by Tirus ew (2000). 

As seen from the general trend, although most educators con ider inclusive education 

to be ethically and morally ound for tudent with hearing impairment, a number of 

tumbling blocks have interfered with it. wide pread implementation. For example, teacher. 

ha e often found it difficult to adapt traditional method of educational assessment to meet 

the needs and concern of individual tudents with disabilities; methods of a ses ment have 

historically been ba ed on hypothetically average students but the e methods generally do 

not match student with hearing impairment. The. e teachers often perceive only the 

difference or impairment of the student rather than student. ' ability to actively participate in 

cia sroom activitie . Thu the e mostly affect the educational performance and p ycho ocial 

ituation of tudent with hearing impairment. 

Taking the above in to account there is a need to conduct tudies in schools to identify 

the specific problem of students with hearing impairment. This study will attempt to explore 

the psychosocial and educational challenges of students with hearing impairment in inclusive 

education at Awassa School for the Deaf. The study will be guided by the following ba ic 

research questions. 

1. What are the psychosocial problems ob erved in the inclusi ve education of student. 

with hearing impairments? 

2. What are the predominant educational challenges of tudent with hearing 

impairments in the inclusive educational setting? 

3. What factors contribute to the p ychosocial and Educational challenge of student 

with hearing impairments in inclu ive education? 

4. What are the necessary interventions to provide conducive envlr nment and to 

promote the learning teaching process? 

3 
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1.3 Objectives of the Study 

The study aims to inve tigate the major psychosocial and educational challenges of 

student with hearing impairments in inclu ive education. More specifically, the objectives of 

the tudy are: 

1. To a ses p ycho ocial and educational challenge of tudents with hearing 

impairment in wa a chool for the deaf. 

2. To identify the factors that affect the psycho ocial and educational development of 

SWHI in inclusive education. 

3. To suggest possible solutions to the psycho ocial and educational challenges that 

student with hearing impairment face in the regular chools. 

1.4 Significance of the Study 

Since the tudy i focu ed on p ychosocial and educational challenge of student 

with hearing impairment in inclu ive education, it lead the researcher inevitably into 

classrooms, to examining documents, and discussing teachers as well as observing place 

where social activities are going on. It is related to hearing-impaired students' daily live and 

educational experiences in the regular clas es. Therefore, the result of the tudy are expected 

to: 

I. Contribute to the understanding of the psycho ocial and educational challenge by the 

environmental factors and bring about relevant information for de igning viable and 

school based intervention. 

2. Provide the necessary assistance for regu lar teachers to under. tand the. tudent with 

hearing impairment so that they can improve the learning teaching proce . . 

3. Provide ba ic information for the concerned bodie. like policy makers, planner. and 

interested groups to realize and overcome barriers, which operate again t the 

psychosocial ancl education:.t1 conditions of . tlldcnts with hearing impairment. 

4. Serve as a stepping stone for further research in the field. 

4 



• 

1. 5 The Scope and Limitation of the Study 

1.5.1 The Scope of the Study 

Thi tudy i delimited to Awassa School for the Deaf, which was origll1ally 

established in 1995 E.C a a deaf school. hortly after wards, following the trend of inclusive 

education, the school al 0 admitted hearing 'tudems. Presently there are 79 students on roll 

32 f them are hearing-i mpaired . 

The hearing impair d student. included three hard of hearing, three post lingual dear and 26 . . 
pre lingual deaf' . tudent. and th y were purposerully . elected ror the ca. c of thi s study. 

1.5'.2 Limitation of the Study 
t 

As the cope of this study i limited to 32 SWHI and 32 hearing peers who were 

attending in the same classroom the interview ' were made with five teacher . who 

panicipated in teaching in inclusive cla.'sroom, and the chool principal a well a Woreda 

educational ex perl. Perhap a fuller pictlll'e would have been obtained if more schooL and 

participant had been included in the study. 

Special education itself, is a reb ti\'ely new phenomenon in Ethiopia. Hence. lncall ' 

writlc;n literature! parlicularly on psychQ 'ocial and educational condition towards in 'iu~i\'c 

dUl;ation of SWHI is scarcely avaihtblc. The researcher therefore, reel tilat sulTicicnl 

(addi tional ) evidences were not presented LO supplement the . tucty in lh Ethiopian ·onle,Xt. 

-_.- ----

5 
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1.5 Definitions of Key Terms 
Academic achievement: Knowledge obtained or skill develop d in the chool ubj ct. 

usually designed by test scores. by mark assigned by teachers or by 

both (Schulze. Carpcntr and Turnbull, 1991). 

Attitude: an opinion, whi h represents a per on' overall inclination towards an object. idea 

or in titution ( ood and Merkel. 1973). 

-A~diogram: graph on which re ult of audiom tric evaluation are chartered to indicate the 

ability LO hear each tone at each of the presented frequencie (Gearheart et al. 

1992) 

Congenital: present in an individual at birth 

Deaf: unable to use auditory modality to proces information. The spontaneous use of sign 

language is characteristics of the day 

Dccibel(dB): unit of measurement of loudness of ound 

Disability: Any re triction or lack (resulting from an impairment) of ability to perform an 

activity in the manner or within the range con idered normal for a human being 

(Miron, 1994) 

Hearing Impairment: Any hearing 10. s from mild to severe. A hearing problem that 

adversely affects a student's educational performance (Y .. eldyke and Algozzine. 

1995) 

Inclusion: involves a process of reform and restruclUring of th school a a whole with the 

aim of ensuring that all pupil can have access to the whole range of educatioal 

and social opportunitie offered by the school (Mittler 2000). 

Integration: The placement of chi ldr (\ v ith handicap. in educational programs al 0 S r lI1g 

children without handicaps.. similar term is mainstr~aming (Gearheart ct al.. 

t 988). 

J ntt!rpl'et~:: A person who uses sign language and/or finger ,p \ling to tran late spok n 
lenn. 1990). 

chool day, of 
communication so dear ind ivi luals ca 1 undcr~tand it (Vergason and 

Mninstn:aming: '('hl; etmn 10 the regular ·\as. room, 1'01' all or part of th 

handicapped children previ0u. ly edllc~te I t.:xc ILl siv~ly ill segr gated . elling . 

(Heward & Orlan. l<y. 198X). 

Post lingual d 'afness: d ufn'. s occurring afkr the de df)pm nt of . pccch and languug' 
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Prelingual deafness: d afne occurrin ' present at binh or develops ill early lirL:, befOIC thl.! 

" ~ - development of speech and language 

L{egular Classroom: i a classroom de ,gnated for "regular", or academic, work a oppo ed 

to cla sroom for "special" work (Good and Merkel, 1973). 

Regular teacher: i a teacher devoting fu ll time to in truction not erv ing a probationary or 

practice teaching period; on ' officially recognized (1 . a full- time taff member 

(Good and Merkel 1973). 

Re ource room: CIa sroom in which certain tudent pend parl of the school day and receive 

individualized spe\,;ial education service (Heward & Oriansky, 1988). 

Self-esteem: a general en e of who and wi at i. , including feeling of self worth 

Self-esteem: the degree to which value one. elf 

ign language: the natural language or th(' d af (" \1 aring through the eye. and speaking 

through the h nd") 

Special Class s: ar classes located wi lh in ordinary school were WHhrre 1\tteRding their 

education. 

---"~- '--

7 
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CHAPTER rrwo 
Review of Related Literature 

2.1 Inclusive Education of Students with Hearing Impairment 

2.1.1 The Concept of Inclusive Education 

During the la t decade there hav been many changes in the education of children wilh 

hearing impairment. The e change include changes in awareness and attitude, methodology, 

the u e of related concept and like. These changes are not only relevant for the benefit and 

enrichment of children with impairment, but for the enrichment of all involved children, their 

families, their teachers and head teac.;her , their school communitie and, pos ibly the 

community a a whole. The most important consequence of this change i the recognition 

and appreciation of diversity. This a!!uin is resultiDg in erTon, to bring back in to the 
-

community all tho e who had been excluded by the vast majority becau, e of being different 

( kjorten 2000). 

Inclusive education means welcoming all children, without discrimination. into 

regular or general schools. By the change of attitude again t differential treatment of 

education, differences in people will likely be een in a positive perspective. It call ror a 

rt pect of difference and cclebraliol of diver ity. Indeed. it i a fOCll. on creating 

environments re pon ive to the diffe ing dey lopmental capacities. needs and potemial of all 

children. Inclusive education means a shift in services from imply trYll1g to fit the child into 

"normal ettings", It is a supplemental support for their disabilitic or p cial need ' and 

promote lhe child's ov rail development in optimal , euing (Tirus~ew. 2005). 

Therdore, the tdsk becomes on of developing the school in re, pO/l ,e to a,pupiL' 

diver ity. This has to in lude a con, ideration of overall or&anization, curriculum and 

cla~ room practice, upporl for learning anJ sLafr d ve-Jopmellt (Ainslow, 1997). 

According to Tiru sew (2005), indusiv ~ education implie that edu(;ation is about 

b.ll'ning to live and learn together. C ntrnl Lo the pre. "nt thinking i ' the approach loward~ 

learning, which i, termed "i ll cJlIs i v,~ I arning, a move away from lah ling lhe stud nt and 

lowards creating educational envi"ontn nls; cnllcentraung on understanding beller how 
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people learn so that they can be better helped to learn, and seeing people with disabilities and 

lor learning difficulties first and for mo t as learners. 

Thus, the need to work out the necessary modification and adaptations of educational 

material, teaching methodologie " facilities , equipment and environlll l! l1tal conditions : 0 that 

th child' spe ific ducatiollal needs can b t be s rved i. es. ential in an inclu ive . etting. 

Th . pecial upport children with di abilitie. r quire In the cia sroom may range from minor 

modification uch as altering eating arrangements to major adaptation and considerable 

a si tance uch as using sign Janguag\.: interpreter for deaf children (Smith eLal, 1983; 

Gearh art eLal 1988). 

Many factors affect and regulal\.: the cleveJopm III of inclusio~ Some or the 

determinant factors are the attitude of tI e community towards children with impairment and 
--

inclu:ion, a limited understanding of the concept of impairment and a hardened re istance to 

change are the major barriers impeding inclusive education. The teachers' altitudes are seen 

a decisive fat;tors for uccessful inclusion. Inclu ion ha been based on the assumption that 

teacher are willing to admit students with impairment in regular class and be re pon. iblc for 

meeting their needs (Tirus 'cw, 1999). 

2.1.2 Advantages of Inclusive Education for S-v\lHI 

The general educati n clas room provide ' tud nt. with di abilitie ' with acces to tud nlS 

without disabilities, access to curricula :l11d text books to which mo t other . tudent are 

\!XPl <;ed. access to subject conte 1t taught lJy subject sp ','jalists; ' lCC"SS to in truction from a 

gcnera! edu 'alion tcal:h ;. whose lrainills dlle! 'xpertls ar quite dIfferent from th , , of 

'pecial eJucmion leu 'lieI'. loreo\' r. d,\ sm. !Ti pr lv,ck: aCC~S$ to all of Lh _ w·es. and strain: 

associated with the preparation for, ta~ ing or and p:t'ismg nncl/or falling r the , tat wide 
~ 

s:;e smems (Tirussew, 2005). 

In inclusive setting studellls with disahilities nre provided with the opportunity to be 

exposed to <tnd reciprocate a broad rangi,; of social in teraction behavior n. well u. hav their 

social behavior reacLd to. Thc .. c b !Je llcial interactioll. cun be characteriz d u proxirwtl 

interactions (,.,nso 'y C OnlaCI), hel pi \1~ 111 t !'aclion ' tl Oll - di<;abled stud nlS volunt'lri I y 

providin~4 rlircf..;t aSSisLall\;e pfol1i0ting so\.:iaJ '\Jld J llL'Cl; \ ' 1\:1< [!o!lship. J , and recipn>ctl 

i11lcr;tctiol1s (til", disahled and th . 11,)n· di ~,abl ;d an, bOlh " C 'lIlTing jh'rSl)llul benefits fr( 11 th' 

rclatt nships. Itkl,; pluyi!!g a p.amG) (St:'1111 BJck ,tiltl ,-'lain Hack I ~X5 . This IYllami' 

() 



transaction contributes a great deal to the holi . tic development of the child like, for example 

learning to perform kill acro per on., places, matcrials, and language cue!'. alld 

e tabli hing ocial and affective relati nship. Furthermore, students with di , abili ties can 

profit from learning ba ic educational la. k. by observing non- disahled student peer model. 

(Tim sew, 2005), 
As Booth and PollS (1987) noted growing up and attending chool with children with 

disabilitie will affect the attitude of non- disabled children, which may have implicatrons 

for the future. Thi i ' tantamount to educating future ervice providers, n-1tttlager: ~\l1d fulUre 

parents. lL is pre umed that prejudice reflected by regular ch 01 as well a employers not 

accept person with disabilities rests on their lack of expo me to, knowledge of and 

experience with the competence of pel's n with disabilities. If they have grown up wi th their 

peers who experience disabilities , it is doubtful that they would act in such negative and 

rejecting way (Voeltz 1982, Booth and Potts, 1987) Cited in (Tim sew, 2005). 

Inclusion educatjon at the formati ve stage of development can do much to weep 

away the barrier of traditional beliefs and misunderstanding that keep the person. with 

di, abilities and the non- disabled parent apart (Booth, and Potts, 1987). 

In general non- disabled students who have had opportunities to interact with 

. tudents with evere disabilities have more positive and accepting attitudes than tho e who 

have not had uch opportunities. Such interaction. can al a reduce non- di abled lUdent ' 

fear of tudents with disabilities and promote under tanding alld acceptance (Tiru : ew, 

2005). 

2.1.3 Inclusive Education and Students with Hearing Inlpairment in 

Ethiopia 
In Ethiopia, the participation rat of children with hearing impairments both in sp cial 

school and in special classes i:> negligible when compared with th number of children with 
. .-

hearing impairment in chool age brack 1 

According to statistical repo! of 'linistry of Edu 'ati 11 (19';)7), there an; sc CIl 

resident;:ll special school, eight-da:' :-.pecial . chool. dnd forty -two pecial cJas. ' , The 

reason 1'01 stagnation in growth of 'P cial chuoL in Ethiopia for he last forty year., which in 

10 
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most ca es, were initiated by mis ionarie. Ciln mainly be allributed t financial constraints as 

well a attitudinal factors (Tirus ew, 199 ). 

As ministry of Education (1997) tated the numbers of children attending special 

chool and clas e including tudents with hearing impairment, i about 2,276. As per the 

e timation of th national ba cline; :'lUI v y of persons with di abilities in Ethiopia, thi s 

on titute. about 2.95% of th l tal populalion. Th re arc about 691, 765 children with 

di abiliti , in the chool age bracket in thL: cOllntr" among which only 0.33% have access to 

. pecial 'chool and classe at primary and secondary levels. That mean, the education of 

disabIlities in Ethiopia ha' failed to rcach and ser l: over 99% or school age children in the 

country (Tirusscw, 19(9). 

Therefore, the need to make a hift to in lusive education in Ethio,pja Js_a logical 

choiceJo overcome practical problems rilC d in educaringchildren with disabilities in general 

and children with h ,aring impairment ill particular. Neverthele ' S, inclusive education i. 

nothing more than just good school management and good teaching; it is a move towards 

chools that are struclured around pupil,;' diversity. A foclls on learning rather than teaching 

. honld encuurag a shift from viewi)1g difference or disability in term. of individual 

limitation to focus on environmental or ocietall;onstraints (Kajubl, 1999). 

Rec 'nlly, ucce~s ful tr nds of inclusive education have been een in . orne , ch()ol for 

ch ildren \ ith hearing il painncnt in Ethiopia uch as Mekanis. a School for the Deaf, 

Menilike II comprehensive Secondary chool, Yekatit 23 elementary chool and Awassa 

school for the Deaf. However, shortage of adopted material ', inconvenient 'chool 

environment alld laLk of back up support were considered a obsta'l s encountered in the 

cours of their education (Tefcri, 199(J). These ar all th beginnings of the movem nt 

towards inclusive education in Ethiopi a . 

I 1 
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2.1.4 Requirements of Successful inclusive Education of students with 

Hearing Impairment 

Legi lation and regulations alone cannot implement inclusion effectively. In order to 

have ucce sful inclusive education of student with h aring impairment certain criteria have 

to be fulfilled. 

According to Skjorten (2004), succe sful inclusive education has to include the 

following attribute :-

I'.' hange of heart and attitude; 

2. Reorientation related to a e sment, t aching method and cIa sroom management 

including to adjustment of the environment; 

3. Redefinition of teacher's roles and reallocation of human resource ; 

4. Redefinition of the role of exi ting. pecial chools; (could these schools for example 

gradually. tart serving as oULreachitlg resource centers?) 

5. Provi ion of profes ional a sistance for teachers in the form of 

, 

A. Reorientation in teacher education so that new teacher can contribute to the 

process toward inclusion and related to the flexibility that is necessary. 

B. In service reorientation and upgrading of teachers , and h ad teacher . 0 thaL 

they too will be able to contribute to the pro ess toward inclu ion and rclat 

to the flexibility thal is necessary. 

C. Itinerant services according to need 

6. Establishment and improvement I"or further development of partner hip berwc n 

teachers and parents need mutual reorientation and up grading. 

Inclusion will also require a flexible educational system including flexible curriculum 

and examination system. Furthermore, it i important that one cannot develop national 

models for 1I1clusion (Skjorten, 2004). 

2.1.5 Components of effective placelnent of students with hearing 

Impairment 

12 



• 

• 

2.1.5.1 Placement Considerations 

The following students' characteri tic are not criteria for placement, but they arc 

normally discu sed in staffing procedure. 

1. The ability to exchange ideas through spoken written, and read 1(!.I1g.u~ge (including 

~xpres ive and receptive auditory- oral communication kill) 
~ 

2. Social and emotional maturity i n arly equal to that of the other students In the 

cia room, a well a minimal di parity between listening age and academic skills. 

3. The ability to profit from large group instruction when new information is presented . 

4. Independence, self- confidence and determination to succeed . 

5. A chronological age close to that of regular clas' students (McCartney, 1984) 

In addition to the characteristic ' of a student, other factors such a availability of 

. ound amplification presence of upport staff, coun eling or remediation, rate of speech and 

the voice of teacher, visibility of the teacher's lip movement, acceptance and understanding 

level of the teacher, 1I of visual aids, quality of lighting, degree to which the other students 

will extend consideration and respect, and the wishes of the parents, must be considered pl'ior 

to placement. --,-- --

Such factor, relate to a students, parents and other tudent. An additional factor is 

the working reiation hip between regular class teachers and re ource per onnel, who mll t 

e tabli.:h and maintain a working relati nship that enhance the edUc'ltion of the stud Ill. 

Regular clas teachers must feel free to ask without reservation for as i lance when vel' 

needed. Resource teachers must be allowed to ob erve in regular clas room at any tim , not 

in a judgm ntal manner but as team member. If the working relation hip between tl1 

regular clas room teachers and re. ource teachers i one of mutual re. pect and under tanding, 

recognizing lhat there are no authoritati e cx.perl an I that neith r is elf ufficient, they \' ill 

be well on the way to the crilical factor open communication for the ben fit or the Iud IllS. 

13 
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2.1.5.2 Regular class Placement 

Regular classroom etting is th lea. t restrictiv environment Qf the placement 

altern~at~ve . The student with hearing impairment in regular classroom placement option 

.:al1 follow the ame chedule a other hearing tudent. The regular classroom teachers have 

the primary respon ibility for de igning and delivering the instructional program to the 

tudellt . (Sal nd, 1994) 

The in tructional program adapted to the needs of mainstream students, and 

tudent may u e adaptive devices and alternative learning trategie. Where no pecialized 

ervI are provided to the students indirect ervicc ' such as in scrvice training to adapt the 

in tructional program for main tream d tudent and to teach students about individual 

differen s may be offered (Salend 1994). 

2.1.6 The important roles of Special Education Teachers and 

Professionals in inclusive setting 

pecial education teacher as a group must increasingly see themselve amembers 

or tl'le regular education teacher and wor er toward more effective inclu. ion of pecial and 

regular education (Lilly, 1987; Gartner and Lipsky 1987, 1989; Hahn, 1989; Stainback and 

Stainback 1989) cited in Miron (1994). The resources that are tied up in special chools and 

the skill that pecialist teachers and other professionals posses are too valuable to di regard. 

However, the development of a more Illclusive system mcans, over a period , Ihey have 10 

change the focus of their work 0 that they an UppOrL children in their regular 'hool.. 

Studies show that the inclusion of students with hearing impairment in regular cla e. i 

successful when special education teachers find new way to contribute to tudents ' llcce s. 

They may team-teach with regular t acher or they may become a upporl teacher 

(Steenlandt, 1995). 

iml!arly, Leyser 'I nd Tappendorf' (2001.17) ciled ill Is 'n (2004) found it was u erul 

if special education and general vdllcation I :etch rs train together in in- rvice. I' pr -

. ervic~s so they could share Ideas and learn skill~ 011 Ilow to effecti ely collaborate, team ancl 

l ach together. 

14 
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Therefore, when regular clas teachers have this klllci or SUPP0rL on day-to-day basis, 

hey can be much more successful in meeting tbe need of the children witb hearing 

impairments in inclu ive classroom. 

Teacher, Interpreter, speech language specialist, audiologist, school psychologisl, 

oun elor and other related service personnel such a residential personnel and social 

work r play important educational rules with hearillg impaired students parents and family, 

the e individual work together in providing effective education that will enable the child to 

njoy a full and independent life in the work plae and community (. hirmire, 2000). 

2.1.7 Attitudes of Teachers towards Inclusive Education 

Although the i sue of inclusive Education and its implication for education appears to he 

debatable during the pa t ten year, sm .. ielies have become increasingly concerned \ ilh 

en uring the educational right of all children irre, pective of the severity oLtbeiLdi ability. As 

a re~!llt, learning of students with hearing impairment inthe regular educational setling as 

. rdinary class tudents has become the concern of educators, governments and the society at 

large. 

In fact several studies conducted so far have failed to produce a clear-cut picture of 

the most appropriate educational placement of . tuJent. with disabilities, particularly (hose 

with hearing impairment. 

Millward and Dyson (1995) reporled, "Maintainillg ludent with hearing impairment 

in regular education depends crucially on the attitude and the action of the regular teacher 

and the school team" (p. 99). They Wither noted that although organization, financing, 

regulations, teacher training and so on can all play their own part to facilitate inclu ive 

edll~ation, the phtcement of students wiLh special ne ds in regular setting will remain 

problematic unl ss teachers actively sLlpport the eflecL to achiev errecti ve inclusi ve school 

practice. 

hafing the same view, Schulz vl aI. , (1991, P. '214) al. 0 affirmed, "T ach r attitudes 

have been identified as being crucial to the succe S of any main. treaming program". They 

rurther declared that teacher attitudes "not only . et the ton for the relation hip betw en 

teachers and handicapped studelltii, but til y also substantially influence the attitude of 11011-

hUl1licapped classmate.)" (p. 414'1. Addllil):1ally, it is not...c1 that the attitudes and knowlcdg' 

L 



• 

• 

of teacher concerning children with handicap "are highly influential in determining the 

social, intellectual and emotional adju tment of th se children" (Tibebu, 1995, P. 46). 

Some research finding have indicated that regular education teachers arc becoming 

more positive toward inclusive educat:on. In . orne ca e , it has been reported that orne 

regular edu ator have di.play d: "an enlil11sia. ti professional dedication to the development 

and implementation of inclu ive chool pra tices' (Padcliadu & Lampropoulou 1997). 

Regarding th perceiv d workload of teachers, Gearheart la\., (1992) reported that 

1.6 p rcent of 610 regular cia room teacher. agreed th.tt mainstreaming illtegration would 

create "additional work". On the isslI of professional competen e, reo ults in 10 surveys 

indicat u that, verall, 29.2 perc nt of 290 r . ponu nts agreed that ~neral education 

ll!ach r have sufficient tra ining for maillstreaming anci 2r.g percent of 355 special education -
leachers responded that g neral educati n teachers had . uft'icient training. 

s to the effects of plaL:ement of student into regular classroom, 60 percent of 

teacher. were in upport of the opinion that l1lainstreaming of handicapped students into the 

regular cia room can be beneficial to regular students. On th other hand, 70.3 percent of 

128 teachers agreed "pIa ement in the rt'gular education classroom will hurt the educational 

progres of the handi apped student ". In other a pect, 63.7 p~rcent, out of 777 teacher., 

believ d that the model would reduce "he negative ocial tigma attached to disabilitie 

(Scrugg & Ma tropieri, 1996, P. 66). 

In the Ethiopian context, re earch conducted concerning attitude of teacher and 

·tudents toward inclu 'ive education of hearing impaired student. appear to be very caree. 

The study conducted by Tibebu (1995) cited by Te faye, 2004 revealed that the pecial ahd 

regular teachers hav a means below the neutral value. tllcrcby indicating- their negative 

attitudes~towards learning of children with disabilities in i:-egular clas, on the contrary, from 

I e discussion held with chool per onnet , pecial class teacilcrs and hearing impaired 

swd nt in Ethiopia, it has been reported thal s )InC chool principals aud orne special 

education teach rs weI' 1I0! in favor of inlegralioll prin 'iple (Ti lahllll , 199 I E. ), 

As a whole, (here seem. Lo be a tack )1' cOIl:i 'tency in studie: on teacher's ul!ilucI 'So 

The global tr nd towards the integration of tudenl. with h arillg impairment and dirt lent 

di ability lypes into regular cIa. , room app aI's to be favor d po. itively. This is in part 

because it helps to secure psychosocial and duration"l benefit to children with p cial 

need . . 
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2.1.8 Attitudes of Hearing Impaired and Hearing Students towards 

Inclusive Education 
Full Integration among handicapped and non-handicapped . tudents u ually doe not 

occur spontaneously in mainstreamed lasses for It require!> structuring experience . 

. y tematically to reat favorabl ~ conditIons under which tudents can work or enjoy I isure 

activitie together ( chulc, Turnbull and arpcnter, 1991). 

It is ~. ifgge lcd thal InclusivIJ educ ti cn eXj erience will be more effective and enable 

llUndicapped children develop a po itiv(,: feeling about their per onal value if their peer in 

he chool socially accepted them (Tirus ew,2000) . 

As indicated by Tesfaye (2000) , the majority of study evidences /data indicate that 

po itive acceptance is not alway, the cas . Confirming this fact, research done b Elser 

(1959) cited in Horne (1985) indicated thlt hearing-impaired. tudents were not accepted by 

their hearing classmates. It is noted that "the degree to which an individual is accepted by 

his/her peers and teacher. during his/her early years at hool is of special importance" for it 

vill have a ignificant con equence on hi /her" lib. equent adjustment" (p, 95). 

Recent evidence suggests that, particularly attitudes of hearing impaired chiWren 

towards rygular cla~ . students seem to be very limited. Concern ing thi . i-s. ue', SchtIlze et aI., 

-(19g1 , found that mo. l of the research and general literature related to "subject of ocial 

intcgration among handicapped peers" ,p. 41 ~). 

Are earch conducted by Jones (1985) a. cited by Bench (1992 P. 200) indicat d that 

the attempts of hearing impaired chi ldren "at social int mclion are rejected relatively often by 

the potential hearing peers" , Anothcr ubservcr 1l :!S also Iloted that .\ consiSlcn t th me ill 111 

literature i that handicapped tuclents arc frequently rejL:cted and alienated in r gular class 

setting partly by their "normal" p crs ( chulze, et aI., 1991). In . ome in. tance , p . sibly, 

there can be n\,;gative reactions on the parlor hearing. tlId nt in the social int raction, which 

may predisposc hearing impaired students (iI;wlop ncgative attilude toward' inclu. ive 

Education. 
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Furthermore, the ocial tatu of the hearing-impaired children in regular classrooms has 

been tudied on everal occa ion .. EI er (1959) cited in Horne (1985) r und that the hearing 

children apply mainly negative attitude to the hart! of hearing and deaf children. In a British 

tudy, the deaf youngster complained of bing tea ed by their hearing peers (Cole and 

Edelmann, 1991). Kenn dy and Bruinks (2974), however, did not find any difference 

between the . 0 in) acceptances of the hearing children compared to that of their hearing-
-+- --

impaired peers when integrated in regular cia. srooms. Moores (1989) . ugge ted that the best 

method to change any aclv rse attitudes towards the Lleaf is to Cl' ate the possibilities or 

. tructured ontact. h tween the hearing and the deaf. 

In the EthLOpian context, a study indi ated that 6S pCI' ent ( ut of 40 of regular 

. Iud nt") claimed that they are willing 10 accept if hearing-impaired student. were placed in 

their classroom (Tesfaye, 2004). Thi ' may indicate the positive side of placement in regular 

euing of the hearing-impaired child. 

2.1.9 Teaching strategies for students with hearing Impairment in 

inclusive setting 

mong the critical factors in en uring "Quality" in edu ation are primarily th teach~rs ' 

competence and fl exibi lity. Tc.:lchcrs nced to know ahoul the tcaching . trat gies do not s~r c 

children with disabilitie well. There are even children \.vho drop out of chool due to child-
--. . 

ll!}friendly environments. A combination or dir~ct instruction, mediated experience, and 

independent studies is often recommended as a teaching tyle that reache learner, with 

diverse learning trategies (Wormnaes, 2006). 

Teachers expectations regarding w tal the teacher think pupils will learn also arreci 

what they learn. Negativ expectation underline the langeI' of self-fulfilling propheci ,anti 

can have negative consequences for some pupils. High expectation contributes to b lIer 

performance Teachers' idea and knowledge abollt the impact of disability on a learn r' s 

academic potential and on pos. ibilities for participation are there fore criti al ( 'avolaincn, 

Matero. M and Kokkala H.) Cited by Wormnaes (2006) . 
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2.1.9.1 General Guidelines 

The general guidelines that follow are adopted from recommendation provided by Wallace 

and Kauffman (1996) 

1. Teaching trategie have to be based on a essment information. These objective mains 

more than the use of tc l re ult. obtained by a psychologist or educational diagno. ti ian. 

It include the re ults of careful observation, tests gjven by the teacher, Information from 

chool r cords and parents, and all other available sources. The goal is to establish an 

overall picture of the tudent, which will provide a starting point for planning 

in tructional strategi s . 

2. State in tructional goal and specific lJerformances and allocate sufficient time to carry 

them out. Appropriate goals providing general parameters for instructional planning 

hould come firsl. Specific instructional objective, tated in lerms of student 

performance should follow. 

In orne ca es, ub-objective mu, t be added. The purpo, e is to know where we are 

heading and to have mean to determine the extent to which we have achieved what we 

are trying to accompli h. This strategy is important in the education for all student but is 

particularly imponant with tudents with impairment (Gerheat, 1992) 

3. Analyze the students' performance of specific tasks to pinpoint learning problem more 

. ...precisely. 

4. Pre ent a new set of ta ks, designed to help the student overcom performance deficits. 

5. Provide feedback on task performance. 

6. Structure the learning environmelll for ucce~s. 

7. Monitor student' performance and keep rec{)rds of progre s. 

2.1.9.2 Planning for Instruction 

PIOlnnillg for in truction include. task ana lysi' of Ii tening skill self- managem nt 

skill, concept analy is skills, study kills, pr paration for examination. , and critical thinking 

kills. Informal u. se sment. anecdotal records, and interview.. Organization include, 

scheduling, clas room arrangemenl, pla nning ami pr paralion of learning enters, grouping. 

and consideration of peer system ( lerileart, Weishahn and Gearheart, 19Y2). 
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~ P' n II Il tOi te Il'h" 1, 11( \ .lilt to modlf th 1 VI 

b IM\ iOl m ay that \ 111 eild effcCll\C group ll1:lnagc1l1l'nt and control. Brien) con ~ lder 

1cI aniel' Ii. t \ hi h \\ <\. m ant for all t 'aehel's, not only those of exceptionul student . This 

pl:cific Ii. t dl:scrvc. consideration because it is un excellent compilation or principle~ that 

I 1c Daniel aptl de. crib's a "traditional and modern, practical and theoretical, pedagogical 

and p. chological" (p. 63). 

2.1.9.4 Monitoring and Recording Students' Performance 

At time recording student.' pe·formance may be considered informal a sessmenl. 

Whatever i on idered, monitoring and recording arc essential to modifications in 

educational procedure and approache. . Unfortunately, too orten, the monitoring and 

r cording of achievement or other progres culminat in little more than a better grade or a 

number recorded in grade brook. Teacher:-. may be so involvt;d with instruction thaI the 

progrc s of student. is only ca. ualiy or subjectively assessed maintaining a system Call 

provide important information about general performance and skill dev€}}opment-and can 

flwvide..dir ction for plOgram modification (Georheart Weishahn and Gearhear'l , 1992) . 

2.10 Suggestions for Teachers of Students Hearing Impairment in Regular 

Class room 

Students with hearing impairment may rind slIccess 111 regular classrooms if :Olll ' 

modifications and adaptations are made. The e rclat 10 room arrangement, awareness on th' 

pan of teachers, and alternate teaching tJ 'ategies that do !lot require sub tantial teacher time. 

l Jearhean, W(.;i hahn and Gearheart , 19~)2). 

2.10.1 Classroom Acoustics 

Regurar classroom te<.lchcr~ cerlainly do not ha c responsibility for the constn ction 

of classroom:;, however; :-.everal factors will improve the a ' ou 'ti of a ro m. Hard , urraces 

such a: gla.:-i, chalkboards and tile floor. r ... nect &(Jund and produce ' [rune u. ound. Desks 
.-

arc (I,Tunged in staggered fashion 'rllow fur III bodi'S or th sLUdcnt~ to further redu e 

leOecled sound. Noi 'e and di')tance are Mtural ,ncmies of sound umplifi ation. Extrancoll ' 
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noise interfere with the sounds being attended Lo (primarily voice III a classroom), and 

di tance increase the pos ibility of interference by extraneous sounds. ( earhart, Weishun, 

and Gearheart 1992). 

2.10.2 Awareness of Student Fatigue 

Student with hearing impairm nt may experience f'atigue I1lore easily than other 

hearing- tudent , and teacher hould b aware of thi pOLential problem. Such fatigue may 

oe particularly noticeable in young children ncar the end of the day, but thi. is the facLor for 

all tudents who are hearing impaired. Such fatigue should not be interpreted, as boredom, 

di intere t, or lack of motivation. The fatigue results in part from the continuous strain of 

peech reading, the u e of re idual hearing and the constant watching required to keep up 

with various speaker while participating in cia sroom activities (Gearheart, 1992) 

It may be helpful to vary the daily chedule 0 that the tudent i not required to 

attend to academic ubjects for an extended period of time. The t acher should al 0 be aware 

that the tudents with hearing impairment may hear better on some days than on others 

(Gearheart, 1992). 

2.10.3 Curricular Considerations 

Students with hearing impairment may ha~ difficulty in reacITiig text ook In 

cun'icular area. (such a cience, social science and literature). The teacher may deempha ize 

the use of text books and focus on hands- on experiences, particularly in content area like 

science. When that is not feasible, book that address the topics with impler reading leveL 

are alternatives. Easier reading material combined with captioned films, vocabulary li:t 

presented before verbal pre entation, tudy guides {hal fOCLlS )n critical concepts, and visual 

representations help students who have hearing impairment learn along with their hearing 

peers (Salend, 1992) 

2.2 Education of Students with Hearing Impairment 

Most literature in the area of . pecial needs education explains that the hi tory of 

education of hearing impairment i. relatively short mainly du to the absen e of r cords. Th 

available document. indicate that voluntary efforts werre. pon ibl for the founding of the 
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early chool and paved the way for provi ion by thc state o/" education for all students with 

hearing impairment. 

According to the encyclopedia of . pecial education (VI. 1987:461) the. fir t public - -
. choof for th deaf in th world wa establish d in 1755 (France) by. De I'EPPE who strongly 

n' li rvcd ge. lure c uld expre. human thought as mu h u. spoken language and suggestcd 
, . I , I " I· ~ ' , 

e tabli hed in Leipzing in Germany around 1778 by Samuel Heinicke who laughl deal 

childr n for eral years in different parts of G rmany and who trongly oppo ed the 

teaching of written before poken language . 

/ On the other hand, around the beginning of 1968 there came a reaction again t 

increasingly segregated educational provi ions for hearing impaired children. In facl, "for 

more than three hundred years, the primary emphasis among educators of the hearing 

impaired ha been communication" by giving . ccondary attention to academic achieveme~l. 

Today. the majority of hearing impaired childrcn are educated in school where hearing 

students are attending a well. Currently, legi lation, technological advance, impro cd 

educat~onal service. and the growing publk awareness ~ve brought a rema~rkable progre • 
--in the area of deaf education (Moores, 1996 cited ill Tesfaye, 2000), 

Regarding the best educational m thod. for studel1ls who are hearing - impaired are 

. till matters for debate by those who are deaf and by professional educators. Smith and 

Lucka son (1995, p.483) stated, "it is believed that hearing impaired children deserve to be in 

an environment wh re they are truly included in every aspect of the . choo!. " 

FurthermOle,Ssmith and Luckasson (1995) noted lhat, "for student who u e ign langllag a. 

their primary means of communication , the regular school environment where admini strators. 

teachers, and classmates are not fluent in sign language can reo ult in con iderable isolation ." 

In the field of special need education many cholars have ugge ted ome poinl. 

which help the students with hearing impairment to acquire educational benefits and ocial 

skills in regular cla srooms. Smith nd LlIckassonsson (1995) said that, a ide from the 

cxisLing constraints, depending upon the scverity and type of disability, regular education 

clJ: srooms, resomc rOOtl1S, special classes. special day chools and residentiais cho( Is were 

used as placement oplions to educatlon'{ hildren WIth special ne 'ds. 

Inclusive education can play 3 cruci:, I rolc in advancing better academic p rl' nnan c 

/"or children with a di ability will do bell r when they sen 'e thatth yare acc pted and \ alu d 
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ecel t evict (v'c hows thal rc id nll..!1 

:-.dWl)l.. :-.1 Lcial da.' dv l)l<, ,'j c~ia! ch . ", uno n.::guli.11 classc an.: 10rm. of educ:tl iOllal 

p!"{\\ \~IO:l a\t\i1able r\)r L('aring 1l110mre I . l\1dents in billopia. Currently the provis i,lO or 
in 'b..;iv~ eciu ~lli0n for hcnrjng imp~,ir,::c.1 . tud(:;nts is at a growing rate, bringing student · in to 

.! )",;r ph / siehl rroXJln~ty for ~o ~ i, I. b, tt~r so~ ialll1le!action. 
Ther r,)ft:, lh~ IlGCcI to make a "hI!'! 1.1 il .cl usi ~ CdU~:I! i ol1 In Ethiopia is a logIcal 

cllvicc ~1O overcumc practical problel1~ faced in c lucating 'hildrcll with tli!->ahilities I II lhe 

coulluy . (lnclusiv~ cduc:alion \ nothinD more than just good. cho I managem nt and good 

le:!chil1g :t i~~ l1;u\i~ t;)w,lrcb .) IH ,) ) ~ kat· rc:. S1.'·l, ~ l.ured around tudents diversity and can 

..tccommoJall' tnan.' different 'NayS of organizing students for learning to attain excellence in 

djv,~r~ity j, A focus on lc.lrning rath~r han teaching hould encourage a shift from iewing 

d it'!'c!'~i1CC in terme )[ ilidividll 't! lirl'iitHtiom to rocu~ 011 environmental r :oeictal constraints 

(Ti rru s~..: 1./ , 'lO(lOj 

'~a<': ' ',W 'L he :~x. ... :rc:.:;ed to t;1. ' i.i!'e lh:.tt any organiled groupIng or people doe nOl 

.i 'Jiat lih;ir Jr,h,r~st5 , !1e:J~; and b~~;i rights, j ell 't. . to cnsur bettcr::d lc~tional pro\ l. ion. it 

wdi be hlbhl rcrtincnt 10 c'.{amine the l Ltitudes or l acher~ and st dents in order to make rail 

rnainstrc' r;icd (ili(;\II:,lY(:) cducati Ildl ! ~laL'em2. lll ( ' lain Bad:, and Sl: in Ba k. 1990 ' 

2 •. ,:' ~a' (;mk ' hievenler. of Stud 'I ts vith Hearing Impairment ' 

_ i{ebti ,~j)1 little research has 'I ell conducted tQJL h:: nnin the factor (hat influen e 

aca,k11lic lcilcvvmc!ll or , tudelll<; \/l ii-h a hearing impairment. The influ nee of . lUdent .' 

pi:1ce:l1cnt on ,l''::.1dellli'· let .hle emcl1l Iii., rcccivt;(\ ~ome attention, particularly th dTe L f 

:11 ' 1 1.!~ i\,- r;(\llcatio",;l] seui,.g., M!1dl ,)1 the !'(' seHI'I:h 011 plat-l'Il1Cnts hu ' shown thal tuel'lll: 
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When we take account of the academic achievement of student. with a hearin g 

impairment, certain factor come 10 mind, lhal influence P sitively or negatively their 

achievement in inclusiv ettings. According to Schirmer (200 I) , quality of instruction 

appear to b th primary determinanl f achkvemcnt. Thu , lhe [ollowing [ealures 10 be 

con iderably more characteri tics of das rooms in inclusive setting. 

~ Teacher is trained in the academic area being taught. High expectations for tudent. ' 

performance are maintained. 

}.> Large amount of content are presented 

" Time is devoted to direct in . truction of content. 

,. Students receive individual attention. 

/"' -Students ar giv n effective and po ilive feedbacl\. 

~ Relevant homework i a signed and l1l0niLOred. 
Academic achie ement of tudents with a hearing impairment i suppo ed to nsure 

through the individual educational plan proce. s. For school age deaf children, once an 

evaluation team has determined that the. tudent's hearing loss is ad ersely affecting his or 

her educational performance, an individualized education plan must be developed (Schirmer. 

2001) Funh~rl1lore, Tiruss w (2000) . aid that we could not make firm generalization about 

the w y in which students that ar deaf and hard or hearing function academically. They do 

not perform as well as hearing studen~.? on tandardized test of reading and writing. In oth r 

words, research suggested that childt en who are deaf have much mol' difficulty a quiring 

reading skills. Neverthele s, difference ' in language ability that re, ult from d arne S 

affe~t a student's ability to p rform in traditional academic ar a~. - -

-
2.2 Factors Affecting Education of Students with Hearing Inlpairment 

There are many factors that affecting til educHti Ilal lIC e . of experienced by 

: tll lents with hearing impairment 
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2.2.2.1 Severity of the Hearing Loss 

The profoundly hearing impaired are deprived of language. Ithough they have the 

ame intellectual potential a the re. t of the populati n, their d privation of language can 

cau e problem in every aspect of their functioning. 

The greater the hearing 10 s, the m re difficulty the tudents have linguistically and 

academi ally. Children and adult ' who have mild hearing losses generally perform better 

acad mically than tho e wi th sever 10 cs. Thus, all individual with residual hearing bcncr 

communicate about '""hat i happ ning in the ellvirollment and develops .<;ki~ls-differently in 

a bettetway than dvaf pcople (Algg zzil and Ysseldykc, 2003) 

2.2.2.2 .Age of onset of the problem 

Learning in mo t ca. e. is aquired through communication i.e. the onc who 

ommunicatcs well at an carly age acqLired more skills than one who docs not communicate 

veil. Those with a hearing impairmem from birth (before learning and speech patterns are 

de doped) face difficulties in acquiripg of linguisli . communication, which is a mean. to 

cognitiv and academic developmellt. 

Hhearing im)Jairments art' mo t tragic whcn tlley :'trike the very young. Further n; ' arch 

findings agaill describe the is"ue that stud nts who arc dear from birth tend to have more 

di fficu lty aL:C}uiring a~(\ ckmic ski ll : than thu • whl hear. lhell later losc their hearing 

(Abggozzin~ and Yc;s,Jdyke, 20U]) . 

2.2:2:3 Hearing · tatus of Par 'n s 

With some ex eptiolls, it is a . urn d that par IHS 'Nith b Lter socio economic 

status can play an important role in lhe academi aCl1icvernent of tudents with a hearing 

impairment though provi ion of learni l lg materials (Schirmer, 200 l). 

--
In 1110S\ re s.~';\[I_h ::;t 1c\1\: :" i: i3 id enfifi ~~d llia l sluLiC'll ts wit!~ :\ hearing imp.linn'l1t 

CUITllng f~om deaf parents arc in an wi lantagl!t'll. pu<;itioll in tlcquiring some 'ikilL . Moore. 

(1996) suggested that, :;\udent. " \A,lj [1l h;tlring impairmelll wilh (Ie:.!' par~l\L. may ha t; a hlgh~r 

achicvt;l1I~nl Ie Icl a a direcL ( Sl1Jt ()f close cxpo:-,ur (Q tHllu' dear p 'opl . Thi. IS bl: au. 

thl'ir p:.tl\'.l l') arc nll~nt !1l sigll lang~~"gc: tl1\Jy usually cXpenence langllag acqui ition ,lI1d 
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family interaction earlier and at greater rate than other deaf children with difkrcnl 

explanation. 

A schirmer (2001) stated, students with hearing a impairment from families of 

high 0 io- economic statu and those who have hearing parent tend to experience fewer 

academic difficultie than students with a hearing impairment from families of low socio­

e onomic statu . 

Academic achievement f tudents with hearing a impairment is also related to 

educational statu of their parent tude t who e parents are well educated and affluent do 

better Ihan those who. e parents are Ie S 'ducated (Powell cl.al, 1987) . 

2.3 Psychosocial Development of students with Hearing Impairment 

The psycho ocial development of u human being unfold a human go through the 

life pan. Thl:re are different lage of Crisis that mLl. t be faced in the psycho.ocial 

development of human being. The (.;risis that occurs in each tage of psychosocial 

development is not a cala trophe but a turning point of increased vulnerability and enhanced 

potential. The nlore all individual re 01 es the risi s succe .. fully the healthier p ychosocial 

development will be (Erikson, 1982) 

Regarding the psycho ocial development of student with bearing impairment the 

lit rature has indicated that the psycho ocial development problems are more pre alent 

among hearing impaired tudent than other population. Aplin (1987) found prevalence 

figures between 4.8 percent and L 9.7 percent [or hearing impaired student in regular 

classroom setting. The psychosocial development of tudents with a hearing impairment face 

a cri -i beau e of lack of hearing. 
-.' It is unlikely that one or a set of factors with in the early or lat I' life xperi nc of 

hearing individual actually causes of p ychosocial development problems. However, it do . 

appear the particular fact rs make it more likely that a hearing impaired pCI' on will 

experienc~ 'psychosocial problems (shirmer 2001). 
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2.3.1 Psychosocial Adjustment of SWIll 

Psychosocial development in ' the normal population depends heavil y on 

communication. Social interaction by definition is the communication of idea, betwecn two 

or more people. In the h aring population language is by far the most common way messages 

move between people. Because of the heavy dependence on language it is no wondcr that 

many inve. tigator ha e found the heming impaircu to have psychosocial characteristics 

uilT~rcnt 1'10\11 tho e of people wit) ha ve normal hearing ability (Hallahan and Kurman, 

1982) . 

'hel!) 'r or not a h~arillg-impaired child will cleveror p ychosocial problems depend. 

111 howell other" in his or Iter environment accept the disability. Moores (1987) indicated 

that as wirh other impairments it is not the hearing impairment itself but how individuals in 

the Child's ellvironment, particularly parents, respond that determine whether the ch"jJd will 

how psycho, oei:ll problems. As floeman unu Briga point out the family climate is critical. 

Whell there is only one rleuf child among the family of hearing person, it often 

happ~n ' lilat th deaf child i excluded from the affairs of the family. It i tedious for a 

hearing member of the family to explain thing. to the deaf child and it is to easy to leave the 

deaf child out of family discu 'sion and decision makll1g. The child doe not benefit from Ihe 

informal education about the affairs of living and such an experimental deficit can ha e long 

lasting effects on the child' . psychosocial adjustment alld development of social competence 

( J 9X J, P.132). 

Because they are frequently cui off from 'oIl1l11unieaLillg with the population, at larg 

hear:11g impaired parents and peers with whom they can interact non- verb:llly. It is probably 

the ne~d for social interaction and acccptallc that i::. lIe most influelllial in leading many 

hearing. impaired inl1ividuals to associate only with other haring-impaired person. Stinson, 

Whitmire and Kulumin (1992) cited in TitTll cw (2002) hearing impaired ludents may lw e 

Jllore positive perceptions ahout IX'crs (hall abulil Iht). C With h~aring. Because many people 
. . 

who are d~af see the communities as the mo. t . mportant faclors in their live . . The obvious 

barrier to hearing impaired relation, hlp is commLlnic~ltio n . 

The hearing impaired child's ability 10 Inlcra ·t with family m 'Illber. , friend t 'ach 1': 

and rcople in the community has a si rong relali( nship with the allitu les or 0111 r. and the 

child's ability to communicate harmoniollsly in both way~;. When parental attitudes ar . takL:n 
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into account there i orne evidence to indicat thai th ' more negati ve the parents attitudes 

are toward the child s deafness the morc in cure tile attachment relation hip is with their 

deaf child. (Hadadian 1'995). On 'the ' othcr' hand Moore ' (1996) said mo. t of hearing 

impaired people are fully capable of developing positive I' lationship with their hearing 

peer. when a sati factory method of communication i5 u. ed. 

The age of on. t of the hearir. impairmcnt ha an impact on the psycho ocial 

devel0pment of hecu'ing impaired children If the impairmcnt is u congenital los. its impact 

I n verbal languagc acqui. ition iL likely LO be mol' > severe. if impairment i. acquired . omc 

time after birth i adventitious loss the lat r it occurs the Jes. it affects acquisition of 

language. Tirus ew (2002) indicated that the p ychosocial consequences of the recently deaf 

per on in comparison with the congenitally or pre lingual dear the hearing los. pres es as 

mu h but the secondary conseqm;nces that i. lo 's of interpersonal relationship friend hip or 

contact which compli ate the adju. 1m II I p vblem or the hearing impaired students. 

2.3.2 Self-Esteem of SWHI 

elf-esteem i a principle component of mental health. [t is imporlant to under tand both the 

factor. that contribute to the self-esteem of hearing impaired individual and way . to 

improve self-e~teem. Bat-Chava (993) mcntiolHxl three factors to be the major contributor. 
-~-.- ---

lO the _self-esteem of deaf persons - hearing statu '-;- I'amily environment, and chool 

vnvironment. 
/" 

2.3.2.1 Hearing status and self-esteem 

Bat-Chuva (1993) rcview d lwcnty-lwo studics comparing thc . elf-esleem of deaf 

people with hearing people; he found 0 crall finding: of 10\ I' self-e teem among dear 

peopl . Howcver, the way. that test inslruCtions weI' cOlllllluni atcd appeared LO atT ct lhe 

re ults in ~ne of the:: studies. For cxample. ill a sLudy by Cates (1991), the self-esteem of 

hearing and deaf students was complrablc when an individual flu nt in sign language 

administered the instrumellt measuring :idf-esteem LO the d af student. . 

Brooks and Ellis (1982) suggested thaL Lhe ['(;ason r r lower s If- t em 'an be found 

III ociety's negativc la ,cling of dcaf individual.;. Be k (1988) obtain d a similar rirlLiing 

when he compared the self.-esteem o( ucar, hurd of hearing and h aring udolcsccl t ·. Tht: 
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highest self-esteem was found among the hearing adole cents, followed by the hard of 

hearing adolescents. The lowest elf-e teem was found among the deaf adolescent. . He 

ob erved that language wa the principal cOllU'ibutory factor to elf-esteem. 

'" .3.2.2 Family and self-esteem of students with hearing iInpairment 

Self-image ha its origins in the connection between the deaf child and his or h~r 

parelll . . Love, caring and support can be expressed in multiple ways. Although the hearing 

par nt can be ju t as effective at the deaf parent, it appears a if deaf children with deaf 

parents are more likely to have higher elf-e teem than deaf children of hearing parents, and 

deaf children who e hearing parent usc sign language are more likely to have higher self­

e teem than deaf children whose parents use oral only communication (Bat-Chava, 1993). 

Yachnik (1986) found that among deaf college student , those with deaf parent. had 

higher self-esteem than those with hearing parent . He uggested one reason might be that 

the deaf individual with deaf parents has greater access to social relationships within the deaf 

community out side of the school setting, and this ea 'c of ocial activity may positively affect 

sel f-perception. 

2.3.2.3 School and Self-esteem of students with Hearing impairment 

When researchers have examined the influence of schooling on self-esteem, they have 

typically taken into account two factors - type of school and communication. No significant 

effect have typically been found for either fac tor. Although changes in school environment 

such as residential to public or vice versa can adversely affect self-esteem for a period on 

etling has not been found to be superior to another in enhancing self-esteem (Bat-Chava 

1993). 

The type of chool may not affect elf-esteem in a direct way but self-e teem a surely affects 

school achievement. Koclle and Convey (1982), fOllnd that self-esteem was a ignificant 

predi'ctor of academic achievement among deaf a€lolescent' who are attending school. 

--

29 



• 

• 

2.3.2.4 Effects of Attitude on self-esteem of SWHI 

elf-Concept is created largely through our int raction with others. The feedback we receive, 

from tho e with whom we interact give u a picture of cheerful, shy friendly, etc. some of 

this feedback comes from the non-verbal messages we receive such a facial expression, and 

body language. Many individuals with di abilities learn early in life that they have a n gative 

role in thi society. They have negative f edback about their worth both verbally and non­

verbally. Their re pon e is often pa ivity, rigid thinking and failure to take pan in life 

becuu. e the expectation placed on the individuals with a di sability are negativ (Seligman 

1975) cited in Damench (2005). 

Negative attitude can be more debilitating and damaging to a pel:-o£1-than- disability 
..-

it ,elC School aged youth, who are invol I.!d in the d elopment of elf-identity; learning 

, ocial skill as well a academic growth are most susceptible to devaluation by their peer 

and adult around them. When a child's interaction is limited to his or her family that 

experience may be supportive and non-treating. Becau e that environment has been 

supponive they may not perceive them. elve as di. abled; as the child's world grow larger, 

the generally negative attitude that the society holds towards disability ha it effect on the 

individual. Rejection by peers has a profound negative effect on self-confidence and . elf­

e t em. Avoidance by peers and teacher, coupled with lowered expectations by adult. about 

them all hamper motivation to achieve and participate (Ibid). 

Generally, the feelings of student with a hearing impairment about them are that of 

inadequacy, unworthiness, and confusion. Many children with hearing impairment are able to 

put their light into words. They can expres their awareness of hearing impairment from 

other fhildren and can reveal their elf-esteem and-. oIne of the factor, which hav' 

contributed to their life problems. 
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CHAPTER THREE 

Method of the study 

3.1 Research Design 

The intention of thi study wa to collect empirical data on the p ychosocial and educational 

'hallenge of student with hearing impairment in an inclu ive education setting In order to 

meet this purpo e quantitative and qualitative slLldy was employed to investigate a 

contemporary phenornenon within the real liCe ontext of the students with hearing 

impairment. The research was conducted through in-depth analysis of the condition of SWHI 

at A wa sa School for the Deaf. 

3.2 Population and sampling • 

The ampling technique used in this study was purposive ampling. The whole school 

population or SWHI, hearing students, teachers, chool principal and Woreda ducational 

, pert were selected. In the study, 32 h ~aring impaired tudent. at Awassa School for the 
\ 

Deaf were considered. From 32 hearing impaired students three of them are hard of hearing, 

two are post-lingual deaf and the remainillg (27) of the SWHT are pre-lingual deaf. 

The participants of the study were elected from grade five ix ,and seven( 21 SWHI and 17 

hearing students from grad 5. 7 SWHI and 9 hearing students from grade 6 and 4 SWHI and 

(1 hearing swd nts from grade7).rvroreov~r, 5 teachers (Engli. h language , mharic languag • 

s cial study, mathematics and Aesthetics) and th <;chool principal weI' al 0 :elected to serve 

~ , ource of data. Furthermore Woreda educational xpert wa involved in the study . 
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Table One: Demographic characteristic of the participants 

Hearing impaired Haring Teacher School Education Total 

student students Principal expert 

Mal 28 24 5 1 I 59 

Female 4 8 0 0 0 12 

Total 32 32 5 I 1 71 

A table one ummarizes the participants of the tudy, til total number of re ponde11l i 

ev nty-one (12 females and 59 male ). Among th respondents, there were equal number of 

hearing and hearing impaired stude11ls. Five of tht; respondent were teachers and the 

remaining were the chool principal and woreda educational expert. 

3.3 Data Collection Instruments 

The study used quantitative and qualitative data collecting methods It is concerned with the 

major psychosocial and educational challrnges of hearing impaired students in inclu ive 

educational setting. Thus, to obtain adequate in{'ormation of the study multiple method 

(triangulation) approach was chosen. Thes multiple method include que tionnair • 

interview observation and review of academic re ult . 

3.1 Questionnaire 

Two questionnaires were prepared and filled In by the WHI and hearing student. Both 

que tiollnuircs had item on personal inforl1lation of th\.! respondent' , scaled item. indica tillg 

4 levels of difficulty and requiring the rcspondtnt s to rale various p ychoso ial and 

educational chaJlellges of the SWHl. In addition, ther . were open-ended questions requiring 
~ 

the respondents ro mention some significant psychosocial and ducaLional challeng that 

stu den~s fa&,e, and ugge t some possible way through which the chaJleng could be 

ov~rcome. The items of the questionnaire were written in Amharic for a better understanding. 
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3.2 Interview 
To collect further data on the psycho 0 ial and educational challenge of the hearing­

impaired students, interview guides were PI' pared and conducted with all th participants of 

the tudy. The intervi ws were conducted in Amharic and they were tape recorded . 

3.3 Observation 
Observations were conducted to gather further information ror the study . Key themes ror 

ob ervation had been developed prior to fieldwork, during the pilot stud and during the - - -
'our '~ ef the tudy. To confirm information obtained flmn- questionnaire and interviewing 

:le teacher, the school principal and educational xpert, SWHI interaction with t achers and 

hearng peers at school was observed. Observation wer also conducted during language, 

Maths nd science c1l1sse and out id the classroom during break . The observations were 

focu ed on the general cia room ituation h l1Ci communication behavior with different 

, tudent in different tlings . Funhcrmorc, the instructional condition cla. sroom situation. 

, chool compound situation, teaching alld 1 arning situation were ob erved. Finally, the 

researcher recorded the specific activilie ' tilfll were related to the goal of the study in the 

natural etling. 

3.3.4 Re tew of academic achievement Results of the semester. 

Qualitative data and limited quantitative data or comp'u'i on of average SWHI rir t 

seme. ter results, and average of grad 5,6 and 7 result ' col lecte.d froIn -a rsource were 

categorized and comparecl. Their rclev 'lI \.: c to the differcnt comp nenls of the tudy was 

d . cribed and iIl~erpr tce! .. Personal file: a lei first scmcskr master. heet were ch eked and 

compar d theil acacle;mic achiev ment was that of theIr heariIlg peers. 

~ , 
-' .) 
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3.4 Procedure of the study 

3.4.1 Pilot study 

The que tionnaire was distributed among WHI and 12 hearing students a well a interview 

for 2 teacher were tried out for a pilot study at Mekanissa School ror the Dear in Addi s 

baba. The main purpose of the pilot tudy wa ' to improvc somc important a pects of the 

que tionnaire and interview; therefore, some neces. ary amendm nts orr--:c;pellrng error. , - --
ambiguou tatement I' dundant word, dirficult concept and flow of interview question 

and idea were improved. 

Finally, after the re earcher thoroughly read the questionnaire and interview questions 

and after insuring that important and relevant idea have been incorporated in the 

in truments, the main tudy was conducted. 

3.4.2 The Main study 

At the ample school of the main research, [rom the very beginning contact wa made 

with the school's principal. The mission of the researcher and the purpose of the research 

work were explained to the principal. Then, the researcher was introduced with the teacher 

of the section selected for the study. The researcher made a contact with the Woreda 

educational expert twice and scheduled the interview before the main tudy was conducted. 

-After thi. , questionnaires were distributed among-grade 5, 6 and 7 for all SWHI and 

hearing tudent. The researcher used sign language to give rurther explanation ror SWHI 

while they completed the questionnaire. Then, interview were held with th . chaoI' . 

principal and Woreda educational expert separately for approximately an hour.The . conel 

group of five teachers of SWHI at Awassa schoo l for the clear (Amharic English, Math, 

Social study and Aesthetic) were al a interviewed in turn. 

The observation wa conducted [or more than two week both in the elected class 

and outsidLthe c1as room. The research r; while making ob er ation in ide the classroom 

wa acting a a regular teacher. He also observed how the WHI and h aring . tudcm: wcre 

imeracting with each other out id the cia sroOI11 . Moreover, th re. earcher inflrl11ally 

observed many other is. ues related to psychosoc ial and educational challenge of WHI in 

inclusive educational eUing. 
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Finally, the data collected from WI U and hearing students in Amharic wa~ 

tran cribed and translated to English language. The data [rom the other of participant were 

al 0 tran cribed and tran lated in to English. 

3.5 Data Analysis 

The collected data have been analyzed and interpreted both quantitatively and qualitatively. 

The data secured through interview, and observation have completely been presented and 

analyz d qualitatively through in- depth explanations, and the data obtained through the sets 

of que tionnaire and document have been tabulated and converted in to mean and percenlagc. 

Idea, proposed on th pecific psychosocial and educational challenges raced by the SWHI 

and potential olutions of the challenge and other relaled matters have been summarized and 

di cu sed. 

------ ._--
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CHAPTER FOU R 

Analysi and Discussions of Findings 

4.1 Analyses of the Finding' from Questionnaire 

A it i mentioned in part three of th~ paper, two . clS of qu stionnaire, interviews. 

b er ation and re i w of acad mic rC~lIlts are cmploycd to gather data from various 

ubject of the tudy. The data collected through all the e instruments are presented and 

anaJyzed in this ection . 

4.1.1 Analysis of Findings obtained through students' with hearing impairment 

questionnaire 

Table· 2: Background data of students with hearing impairment. 

Distributioll Age Sex SWHI Hearing Age of onset Language 

ill Grade status -
' N 1 % -- No % No % I No % No % No % 

IT- -
18 85.71 

M 
I 16-20 7 33.33 

j 21 65.63 Profound 28 90.63 Pre. L 27 84.37 Sign 21 & 14 66.67 3 14.29 

above 
I lang. 27 89.37 , 

I , 
I 

I 21.X7 '0-f--v '7 6 85.71 Moderate pos. L 5 15.63 verbal I . 
16-:W 0 M 

-
21 & 7 100 F I 14.S5 -

I above 
-

7 4 1~.5 M ' 4 100 Mild Lip- 0 00 

16-20 0 0 
(hard of 4 9.37 reading 

21 & 4 100 F 0 00 
hearing) 

Total 5 15.6 

I 
( 

above communi :> 

I calion - .- - -
IOU 

i 
32 - 32 100 32 100 32 lWL 32 100 ~') 100 .,. - - ,-

I ', -
8 

I ~ I --'-

Note: - Pre. L Pre lingual 

-Pos. L Post lingual 

6 

1 

I 

I 
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According to table one, 78.13% and 21.18% of the studcnts with hcaring impaI rment 

are found in the age above 21 years and 16-20 year respectively. Eighty seven percent of 

them are male and 12.5% of them ar . females. 21(65.63%), 7 (21.7%) and 4 (12.5,}i" %) of 

them are re peetively from grade 5,6 and 7. 

Almost all (90%) of tudent with hearing impairment. are profound 27 (84.37%) or 

them ar pre lingual and 5(15.63%) of SWHI are po tlanguage. The majority of the . tudents 

27(84.37 %) are u ing sign language for communication where as 5 (15 .63 %) of them use 

tota) communication. 

Table - 3 Hearing impaired students' parents back ground 

Parents hearing Parents educational Parents occupation Parents / 'llIollthly 

status level ..,....- i-'- income --r-
No 1% No 9( rNo % No % --

-
I 

on-

Deaf 0 00 cducilted 23 ') 1.87 Laborer a 0 <150 28 87.5 

hearing 32 10 Read 8 25 Farmer 28 87.5 151- 300 

I 1° 
and 

125~ I write I I I 

I --- --
I I tL +2 , 3.12 Trade 1 3.13 301< 4 I 

1 

I 
--

12+4 Government 3 9.37 

I and l employed 

~otal . ~OV" 
! 1001 I 3') 1 ,. 32 32 100 32 100 I·J \J I 
I I 

--l -- I 0 I I --- ----.-------- --'-- --'---- -

As one can observe from the tab~' All of SWI-ll and 71.87% or the. tudcnL with hearing 

impairments are from hearing and un educated families re. p ctively_ Only 4 ( 12.5 %) of 

students' parent monthly income 's mol' than 301 dnd 87,5 % or them b long to the pan.:nts 

with kss than 150 birr 1110nthl / income23 (71.87%) parent. of the ,tude/lls un~ 11011-

educated only 8 (25 %) of the parcn(~ arl; aule to read an,1 WJ'll . 
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Table 4: . Outlook of hearing impaired students' about inclusive education 

Strongly Agree lightly Disagree Strongly 

tatements agree agree disagree Total 

No % No % No % No % No % No 
it i pos 'ible to teach student with - - - - · - 2 625 30 93.75 32 
hearing impairmelll effectively in 
inclusivt: education 
Inclu ive education increases social 28 87.5 4 125 - - 32 
interaction kill of students with 
hearing impairment. 
Inclu ive education can reduce the 5 15 20 62.5 7 21.88 - · 22 
negative altitude of hearing people 
loward lItudent with hearing 
i mpairl11enl. - - . - -
Inclu ive educatigll exposes wdents 3 9.3 29 90.6 - -. - . - - 32 

ilh hearing ~jflpainncntto new 8 
Jangw 
Inclusive education help hearing and 21 65.62 5 15.63 6 18.75 - - 32 
non hearing students respect eaeh other 
Inclu i e education can be affected by 30 93. 2 6.25 · - - . - - 32 
the negative attitude of the community 75 
LOwards students with HI. 
The teacher' altitude i a deci ive 30 93. . - 2 6.25 - - - - 32 

I ",Ictors ["or ucce sful inclusive 75 
~d'JCation 

Inclu we education provide students - - 29 9.0 3 9.4 - - - - 32 
with hearing impairment with access to 
cUITicula and text books to which • 
hearing students are exposed. 
Inclusive education provides students - - 30 93.75 2 6.25 - - - · .,? J _ 

with hearing impairment with access to 
' . ubject matter content taught by subject 

mailer special isl. 
In Inclu ive education students with - - 31 9.68 I 3.2 - - - - 32 
hearing impairment can benefit from 
leaming basic educational tasks by 
observing non- hearing peer models. - - ---
Inclusive edusal:i-on provides hearing 2 6.2 30 93.75 

,- - ~ 

32 · - - - · 
'''rients ~illi access to sign language 5 I ~ eu . J students with hearing 

Impairment. 

A can be observed in Table 4 significant proportions (95 %) of the WHI have trongly 

di agreed wtlh the statement that, says it i possible lO teach SWHI erf ctjvely in in ILl ' ivc 

educalion. Only 139f ot" lhe respondeI1ls have disagreed with the statement in lusive 

education increase social interaction skill of HI ·tudcnl , and also only 15% (5%) or th ' 

respondents agreed on the negative attitude of pcopJt; toward SWI-li could be r duced in 

inclu ive education. Ninety percent of the SWHJ have agreed with they are exposed lO new 

( ' 

% 
100 

100 

100 

100 

100 

100 

100 

100 

Ion 

100 

-1-00 
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language in inclusive educational setting. In the same manner 80% or respondent have 

agreed with inclu ive education promote re peet among hearing and n n- hearing students. 

trong agreement has been reported on inclusive education can be afrected by negative 

altitude of the community toward. SWHI and the teacher' altitude is a deci ive factor for 

. ucce srul inclu ive education by 95% of the participant HI students. But 90% and 95% of 

the SWHI have agreed on which inclu ive education provides SWHI with access to curricula 

and textbook to which hearing sludents are exposed and to subject maller content-taught by 

"ubject matter sp cialist re pectively. Almost all (97%) or the re pondents have agreed on 

which SWHI could benefit from learning basic educational tasks by observing non-hearing 

tudent . On the other hand 95% SWHI have trongly agreed with hearing lUdenl have 

acce s to learn ign language from HI students. 

in re ponse to the question which required SWHI to mention what kind of advantages they 

have gained from inclusive education. SWHI have for warded the following points. 

~ It has a great contribution to reduce the negative social stigma attached with hearing 

impairment. 

r Hearing impaired students can have access to learn new language from hearing 

students. 

);; It also helps SWHI to make friendship with hearing students andrespecfBfch other 

,. Hearing impaired students will be exposed to the be t language model. 

~ It helps to develop the social interaction skill of hearing impaired students. 

On the other hand, SWHI have responded to the question requiring them to mention the 

disadvantage of inclusive education. They have come up with the following significant 

points, 

• Te~hers, hearing students and other member of the chool community may not be 

aware of HI students. There fore, they have negative altitude toward HI tudent . 

• There are communication barriers between teachers and WHI as well a. between 

hearing and non -hearing tudents. 

- - -
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• Mostly, teachers teach using spoken language; SWHI do nOl under land what they 

learn and they would not be able to do different activities in the classroom as well as 

participate in the teaching learning process actively. 

• SWHI have tre in their daily academic competitions with hearing~d nt . 

• , Mo t1y the SWHI are rejected by their teachers anCl hearing student. These make 

SWHI develop negative elf -esteem and be not happy with their education in 

inclusi e educational etting. 

Inclusive education with out appropriate preparation cannot be successful. Thus, SWHI have 

put forward the following sugge tion so a to alleviate the problem in inclusive education 

etting .. 

• Teacher hearing students as well a other chool communities should be aware 

of SWHI and they should be able to develop po itive attitude toward HI 

• 

". 

• 

• 

students. 

In order to avoid communication barriers and to create conducive inclu ive 

educational setting for HI stuuents, both teachers and hearing tudents sho~tlu 

have sign language ability. 

Both teachers and hearing students hou ld be cooperative when anu wherever 

requested for help by HI students. 

The chool admini tration hould provide trained interpreter, enough text 

books, hearing aids and resource- room with speciali t for SWHI. 

The chool administration hould be able to create conducive working 

environment in which different profes ional of deaf education ark togeth r. 

---~-
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Table 5: - PsychosociaJ challenges as perceived by sLulicllts wi th Itc"lrillg impairment 

N.B. The levels of the challenges are rated as:-

A:"Serious 

3. Moderate 

4 

2. Little 

1. None 

3 2 1 Total 

Statements No % No % No % No % No % 

Social interaction 6 18 26 82 - - - - 32 

Communication 32 100 - - - - - - 32 

Establi hing friendship with hearing 5 15 24 75 3 10 - - 32 

peers 

Establishing friendship with other - - - - - - 32 100 32 

deaf 

Obtaining support from hearing - - 26 81.2 5 15.6 I 3.1 32 

students and teachers I - _.- ---
Rejection byJ1earing peers and 31 96 1 -·3- ·- - - - - ' 32 

...-, 
teac~ets 

-
Having low self esteem in inclusive 11 34 19 60 2 6 - - 32 

education setting 
1 

Frustration 1 5 2J 65 10 30 .. - 32 
--

StreLS 4 12 2S 78 3 IO 32 

Unhappiness 5 15 23 72 - - 4 12 32 
. _ '--

As i, indicated in Table 5, the SWHI confront challenges that range from moderate to 

serious levels in the specific area considered. For instance, 82% of the respondents have 

indicated tllat they have faced moderate a~\d even L' crious difficulties in social interaction. All 

(100%) of the SWHI hav responded thal tbey have. erioLis c0l11111L1nicatio haH? r-l.ges. ancl 

that th~y- have very little challenges in establishing f'r{endship with other HI students. But 

( )% of SWHI have r "ported lhul they have challenges that range from moderate to eriOlls 

level s in establishing friendship with hearing stud nts . In addition to this 96% of the SWHI 

have responded that they have littl or moderate challcng .s ill obtailling support from 
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teachel:S and hearing students. Moreover, 96% of th participating SWHI have shown that 
( 

they are exposed to serious challenges of rejection by their teacher and hearing students and 

also 94% of HI have reported that they have felt low self esteem in inclusive educational 

setting. Furthermore more than 70% of the participating SWHI reported that they face 

eriou chaIl nge of frustration, tre sand unhappine . 

The re pondents have listed ome particular psycho ocial challenge in inclu ive 

education. Among the challenges some of them are the following. 

).- The hearing students and teachers have negative attitude toward. HI students. 

~ 1eacher do not treat u equally with hearing students in the classroom. Most o\' the 

time teachers interact with hearing students; thi makes us frustrated and un happy. 

~ Teachers do not have sign language ability. Thus, they use verbal language while they 

teach in cla . room; deaf student can't under tand what is going on. ---- --
, The deaf are mostly rejected by hearing students ..and-teacher. in different activities ,.... 

which need participation like extra curriculum activities. 

To alleviate these challenges, SWHI have suggested the following points. 

~ Teachers and hearing tudents should develop positive attitude toward SWHI 

~ Sign language is a language of SWHI therefore; to avoid communication barrier. , 

teachers, hearing students as well as other school community w need to learn and 

use sign language. 

~ The school should be provided with re ouree room. 
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Table 6:- Educational challenges of inclusivc educatiun as pcn:civcd by III shJ(kuts 
-

I 
Almost Some times Almost 

No Statements Always - Total 
~ never 

i-

.' , 

No % No % No % No % 

1 Teachers how intercst to teach hearing impaired - - 1 2 31 98 32 100 

tudents in inclusive education sctting 
-
- Teachers try to implement inclusive education - - 3 9 29 91 32 100 

I effectively 
... Teacher choo 'e teaching methods which are 1 2 - - 31 97 32 lOa . ) 

I onvenient to SWHI I 
!4 Teachers make use or pair and group work activities - - 15 48 17 52 32 100 
I 

I while they teach 

I ) Teacher encourage SWHI to participate in - - I 2 31 98 32 100 

L discu sian 

J Teachers give feed back on pair work and group - - 14 45 18 55 32 100 

I work - 1-,- - t--- '~--
7 , "T'e~('hers en ourage students with hearing - - - - 32 100 32 HOO 

I impairment to participate in the non- academic 

activities 

8 Teacher are willing to help SWHI when ever - - 1 2 31 96 32 JOO 

requested 

, 9 Teachers treat hearing tudents and non- hearing - - 27 85 5 15 32 100 

stUtklll& equally 

10 Hearing students show interest to learn with SWHI - 3 10 29 90 32 lOa 

II Hearing students are willing to do clal)s and group 4 12 - - 28 88 32 100 

I work in pair and in group with SWHI 

t 
- -

Heari ng sruclcnt s arc using sign language mo t - - 8 25 24 75 32 100 

dominantly to IIHerucl with SWHI 
- -, 

I 13 Hearing swdents arc making interaction in anel out - II 35 21 ()5 .... ') 100 -)-'-
I 

• L 
or tbe clas. room wi th H I students. 

- 1-

~ 

1 ;aring students are helping SWHI by inlerpr~ting I 4 2 6 29 90 32 -- lOt)' 

the spoken language of the teachers. 
I 

I 
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As we under tand from table 5 SWHI have faced difT'rellt cha ll 'ng 'S in incfusivl.: l.:dll(.:t1li()11. 

For example, almost all (98%), 92% and 97% of" the SWllJ have confirmed that the teachers 

have never hown intere t to teach III student., try to implement inclusive education 

effectively and the teaching method which are chosen by teacher have never been 

convenient for SWH1 re pectively. Forty eight percent of the re pondents have reported that 

teachers ometime make use of pair and group work activities while they teach. But 52 % .of 

the re pondent have said teacher have never made u e of pair and grou ~Qrk activities 

while ,they tach about 2% of the respondents have s, id that sometimes teachers have 

lcouraged SWH1 to participate in di cu", ion ,wherea , 98% of the participant have 

confirmed that teachers have never encouraged SWH1 to palticipate in discus ion. In the 

ame manner 45% of the SWHI have inuicated that th ir teacher sometimes give feed back 

for pair and group work. On the contrary. 55% of the SWHI have indicated that their teacher. 

have never given feedback on the pair and group work . All (100%) and 96% encouraged 

5WHI to participate in the 110n- academic activities and being willing to help HI whenever 

requested by HI students, from the sampl 5WH185% of them have reported that their 

teachers have ome times treated HI and hearing student equally. 

More over 100% of 5WHI have indicated that their teacher have never use ign language 

while they teach. From the 5WHI 98% of them have replied that the teachers have som time 

attempted to use teaching aids, but all '100%) HI confirmed that the teach~r ha...ve nev I' 

modified the textbook to make it uitable for HI student . On the other hand all of the 

,Jai·ticipants (100%) have indicateclthat tile teacher hav never been integrated to work with 

other professional to implement inclusive education effectively. Furthermore, few (\5%) of 

the SWHI have reported that hearing tudents sometime have shown intere t to learn with 

3WHJ wher as the majority of 5WHI 85% aid that hearing tudents have never shown 

intere. t to learn with 5WH1 88% and 7'1% of the SWHI have indicated that hearing tud nt 

hav 'ometirnes been willing to do cia . and group work in pair and group with WHI and 

hearing student· have sonlctime u e sign language to interact with WHI 65% or the 'WHY 

have reported thaI the hearing student. sometime intera ,t in and out 'ide the cia sroolll with 

HI students. and still few SWHI 35% have , aid that h aring students have n vel' interacted 

with SWHI inside and out ~jde the clas. room. But 90% of the p, rticipants have r plieu that 
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the hearing students have ometimes helped WHI by interpreting the. poken language of 

the teachers. 

In re pon e to the que tion which required WHIto mention the predominant challenge that 

they fac in inclu ive educational etting, almo tall SWHI have , aid that in inclu ive 

education the pre dominant challenge. that we fae are psychosocial and educational. 

The major factor that contribute to SWHf challenges in inclusive education are 

.:. 11110 t all teach rs and hearing , tudents have negative attitude toward SWH [ in 

inclusive dueation 

.:. Teacher and hearing students are not abl to communicate with- the dea. hi is 

be-cau e they do not know sign language . 

• :. Teachers are not interested to teach SWHI in inclu ive educational setting . 

• :. Teachers do not take the needs of deaf students into consideration while they choo. e 

teaching method . 

• :. Teachers do not try to modify the textbook to make it suitable for us . 

• :. Hearing tudents are not interested to learn with us and help u when we need help. 

In order to overcome the challenges, the SWHI have suggested the following possible 

solutions. 

~ The attitude of teachers and hearing students toword SWHI hould be changed 

through continu()u awarenes creation programs. 

~ Sign language training should be given for both teacher and hearing tudent . 

, Teachers should give con id ration about SWHI when ever they choo· e teaching 

~ . methods 

,. Teacher should be able to modi fy the textbook to make it suitable for HI students. 

, The $.C;hool should have trained interpreters. 

y The school has to ensure the availability of hearing aids, textb oks and library 

ervice. 

).- The school has to provide resource room with speciali t. 

, The school admini tration should facilitate itualion [or teachers to work togetht;r 

with other professionals. 
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Table 7: - The challenges of material provi ion and human resource a perceived by 

SWHI 

Note: The level of challenges are rated a :-

4. Serious 

3. Mod rate 

4 

Statements No 

Obtaining text book 6 

Obtaining hearing aid -

Obtaining teaching aid 2 

Trained Interpreters 32 

Teachers who are trained in special 32 

need education 

Cia s room which are conducive 6 

for learning. 

Enough play ground 2 

Obtaining enough Library erVlce 6 

Obtaining Resource room erVlce 32 

% 

19 

-
7 

100 

100 

19 

6 

18 

100 

2. Linl 

I. one 

Responses 

3 2 1 

No % No % No % 

24 76 2 5 - -

31 98 I 2 - -

27 85 3 8 - -
- - - - - -

- - - - - -

11 33 15 48 - -

15 48 12 38 3 8 

20 63 8 19 - -

- - - - - -

Total 

No 

32 

32 

32 

32 

32 

32 

32 

32 

32 

A we understand from Table 7 almost all (95 %) of the SWHI have indicated that they face 

from moderate to seriou challenge in obtaining text books. 100% of the re pondent 

reported that they encounter from moderate to seriou challenges in obtaining hearing aiel. In 

the same manner 98% of the SWHI have indicated that there is moderate level of difficulty 

to get education with upporting teaching aid. Moreover, 100% of the participating SWHI 

have reported that they face . erious challenge in obtaining trained interpreter, and tea her: 

who are trained in special need education. Regarding the cia Toom which i. conduci e for 

teaching and learning, the respondents hav reported that il'. challenging level to SWHI i: 

from little to serious. 53% and 81 % of the WHI have replied that th y face from moderat 

to seriou challenges in obtaining playground and library service re. pectively. II (100%) of 
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the participating SWHI have reported that they have encountered serious challenges In 

obtaining resource room service. 

The respondents have Ii ted orne particular challenge. on provis ion and adaptation of 

inc\usi e education. Among the challenges orne of them are the following: 

~ The chool ha not offered audiometric service. SWHI have not access to check 

their h aring tatu in different time. 

r Sign language book and ign language dictionary are nol avai lable In the school 

library. 

The textbook are not di tributed for each HI student. 

The text books have not adapted to address the need of SWHl. 

>- The school library can not accommodate the SWHI interest in general 

In order to solve the challenges, the WHI have ugge ted that, the . chool ha to en ure the 

availability of the materials and trained human resource. The school hould supply the 

in tructional materials which help to facilitate the SWHI educational activities in inclusive 

educational setting. 

4.1.2 Analysis of the Findings Obtained Through Hearing Students' Que tionnaire 

It is mentioned earlier that que tionnaire filled out by hearing student. who are learning 

with hearing impaired student at Awassa school for the deaf were aL 0 used as .ources of 

data. The questionnaire has more or less similar content with the questionnaire which was 

prepared tor students with hearing impairment. 

Table 8: Per onal information of Hearing students 

Di~triblltioll ill grade Age Sex Date of startillg sign lallguage 

Grade . No % No % No % No % 
5 17 53.13 10-15 6 35.3 M 10 57.ll After cllIering thi s 31 96.S~ 

16-20 II 64.7 
chool 

20 above - - F 7 41.2 

6 9 28.13 10-15 - - M 9 100 Before entertng this I .1.13 

16-20 8 88.9 school 

20 & above I I 1.1 F 0 0 

-

... ---
7 6 IS.75 10-15 - - M 5 R3.3 

16-20 I 1( •. 7 

I f-- . 
20 & above 5 83.3 F I 16.7 

Total 32 
- J :'1 I !O() -~ 100 Tot:11 32 100 Tota l 32 100 Total 
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The data in table 8 demonstrates that 40, 6 %, 34.4% and 25% of the participants are from 

grade 5, 6 and 7 respectively. Eighty seven percent of the participants are male and 12.5% of 

them are female tudent. More than half (65.6%) of them are in th age range or 13 -17 

year . 

A to the date of tarting ign language almo t all (96.8%) have known ign language after 

entering the chool in which both h aring and hearing impaired students learn together. 

Table 9, Out look of Hearing Students toward lnclu ive Education 

Respollses 

Strongly Slightly Strongly 

Statements Agree Agree Agree Di agree Oi agree 

No % No % No % No % No % 

II i. po sible 10 leach ludell! with - - - - 3 9.38 4 12.5 25 78.13 

hearing impairment effecli ely in 

inclu ive education 

lnclu ive education increase 3 9.38 28 87.5 I 3.13 - - - -

ocial interaction 

Inclusive education can reduce the 24 75 7 21.88 - - - - I 3.13 

negative attitude of hearing 

student toward hearing impaired 

tudents 

Inclu ive education makes hearing - - - - 15 46.88 10 ~ 1.25 7 21.88 

and non- hearing students respect 

each other 

In inclusive SWHI can be affected - - 29 90.6 I 3.13 2 0.25 - -
by the attitude of hearing student 

and teacher 

Inclusive education provides 31 96.87 I 3.13 - - - - - -
hearing students with access to 

ign language 

In inclusive education SWHI can 2 6.25 26 81.25 3 9.38 I 1.13 - -
benefit from learning basic 

educational tasks by observing 

non- hearing students peer model. 
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to tach lud nt 

ht:arin ,tudcnt. hu\ agree I \\ ith the statcment \\ hich aid thut III lu I l! 'ducation Inl:Il:J I; 

social interaction and it reduces the negative attitude of leacht,;r and hearing. tudcnts to \\ ani 

HI tudents. More than half of hearing tudent 53% havc said that inclusive cdul:ation 

make hearing and non- hearing tudents respect each other. Among the participant of 

hearing tudents 90.6 % of them have also reported that in inclusive education of SWill 

can be affected by the attitude of hearing tudents and teachers. On the other hand all 100% 

of hearing tudent trongly agreed on the tatement which ay inclu. ive education provide. 

hearing tudent with access to sign language. Furthermore, eighty- even percent of the 

participant pants have agreed with the tatement SWHI can benefit from learning ba ic 

educational ta ks by observing non- hearing student peer models 

The hearing tudents have further discu ed about the advantages that they gall1 from 

inclusive education. Some of the advantage are tated as follow 

~ we are learning sign language from HI tudents 

~ We could know about the SWHI very well 

~ When teachers sometimes repeat difficult Ie on for the HI students, we can 

under tand more froll1 that specific lesson 

..,. Teacher have translated difficult and new Engli h word in to Amharic for SWHI 

from it we can benefit a lot. 

,. Teacher have written a lesson note on the black board to help HI student thi help 

us to get clear and correct lesson note. 

,. Teacher have prepared relatively a . imple examination to help more HI . ludent , . 0 

we can al 0 get better results from seen our cxerci e. 

On the other hand, regarding learning with Will ill inclusive education hearing student. 

have .. lid that there are . ome disadvantages for hearing students, which are . tated below. 
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~ We are lagging behind by ome chapter from other school. Thi ' is becau e teachcr~ 

teach u very lowly becau e of the presence or HI . tudcnt . 

~ Some times we can't agree with SWHI whi le we play out side c1as room HI student 

do not like to be with u . 

~ The SWHI need frequent assistance from hearing students; thi. create. some extra 

load on us. 

~ We are u ing ign language and body language out side the school, so . orne people 

laugh at u . 

In alleviating the di advantages of learning with SWHI in inclu ive education, the hearing 

tudent have sugge ted few useful measure. 

They uggested that interpretation . ervice, sign language training for both teachers and 

hearing tudents, providing re ource room and equal can ideration to HI as hearing student . 
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No 

I 

2 

3 

4 

-
6 

7 

8 

9 

10 

II 

12 

13 

14 

15 

16 

17 

18 

Table 10: Psychosocial and educational challenges in inclu ive education a perceived 

by hearing students 

Statements Almost Some times Almost Total 

Always never 

No % No % No % No % 

Teacher show intere t to teach hearing impaired students - - 5 15.63 27 84.37 32 100 I 
in inclu. ive education . elting 

1 
Teachers try to implement inclusive euucation elTcctively - - 2 6.25 30 93.75 32 100 , 
Teacher choo. e teaching methods which are convenient - - I 3.13 31 96.87 32 100 I 
for HI tudell!' . 

Teacher make usc of pair and group work activi ties - - 7 21.88 25 78.13 32 100 

while they teach I 
Teacher. encourage SWH I to rarticipate in discussion - - I 3.13 31 96.87 32 100 

Teachers give feed back on pair work and group work - - 15 46.88 17 53.13 32 100 , 

Teacher. encourage. tudents with hearing impairment to - - - - 32 100 ~.., 

.J_ 100 I 

participate in the nOIl - academic activities 
I 

Teachers are willing to heir SWHI when ever requested - - 2 6.25 30 93.75 32 !OO I 

I 

Teacher. treat hearing students and non- hearing students - - - - 32 100 32 100 i 
equally , 
Teacher use teaching aids while they teach - - 29 90.6 3 9.38 32 1 100 I 

Teachers use ign language ill the clas room - - I 3.13 31 96.87 32 I I flO 
1 

TC:lchers arc working illtegr<lted with other professionals - - - - 32 100 32 1 !OO I 
to implement inclu ive education effectively 3fb'-i Teachers modified the text book to be sui table for SW HI - - - - 27 84.37-

with hearing impairment i ~ 

Hearing student . how interest to learn with SWHI 111 28 87.5 I 3.13 2 6.25 32 I I'll! 
inclusive cbs. rooms LL, 
Hearing students arc willing to do clas and grour work 5 15.63 22 68.75 5 15.63 I 32 1100 
in pair and in grour with SWHI - 3126~1~ Hearing students using sign 

---
arc language mot - - 22 68.75 10 

dominantly to interact with SWHI I i J 
Hearing students arc making interaction in and Ollt of the 6 18.75 22 6R.75 4 12.5 I 32----hcio 
cia s room with HI stu lents 1 

1 
Hearing students are helring SWIll by interpreting the 2 n.25 18 56.25 12 37 .5 v') I 

I')() I . -
spoken lunguage of the teachers 

I . I 
-- -

---1. ___ --'--__ _ _ 
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Table 10 reveals that hearing student eem to perceive that the WHI confront 

substantial challenges in inclusive educational settings. More than ( 5%) of the hearing 

students argue that teacher have never shown interest to teach WHI and try to implement 

incJu ive education effectively. More than, 96. 7%, 78.13% and 96.87% of the hearing 

tudents have re pectively indicated that teaching method cho, en by teacher ha never been 

convenient for the SWHI ometimes teachers make use of pair and group work activitie" and 

al 0 teacher never encourage both HI and hearing tudent. However, 93.75% of hearing 

tudent ha e reported that teachers are almost never willing enough to offer help for SWHI 

\ henever requested them. But all (100%) of hearing , tudents have reported that teachers 

have never encouraged SWHI to participate in the non- academic acti vities. 

Ninety percent of the SWHI have indicated that teachers sometime u e teaching aid 

on the other hand (84.37% and 100%) of the re pondents aid teachers have almo t never 

attempted to modify the text book on the way suitable for SWHI and also they are almo. t 

ne er working with other professional to impl _ment inclusive education effe ti ely 

re pectivel),. 

Moreover. (87.5%) of hearing students have reported that they have almost never 

shown interest to learn with SWHI in inclusive educational setting, but (56.25%) of the 

re pondents of hearing students are sometimes helping SWHI by interpreting the poken 

language of the teacher. In the same manner, 68.75% of the hearing tudent have aid that 

we are willing to do pair and group work activities with SWHI ancl using ign language to 

interact with SWHI inside and outside the classroom. 

In re pon e to the question which required hearing tudents to pecify the 

predominant challenges that the SWHI encounter in inclusive educational , etting the hearing 

tudents have forwarued the following point. 

• Teachers have negative attitude towards SWHI in inclusive ducational etting 

• Almo t all teachers do not have sign language ability 

• Teachers do not treat SWHI equally WiUl hearing students 

• The teaching method which i cho en by teachers i: not conveni nl r r HI 

stuuents. Almost alway teachers teach llsing v rbal lanouage 

• The tl,;xt b ok itself i not suitable [or HI tudents 

• Teacher. do not work with other professional in school 
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In over coming the challenges of SWHI in inclusive educational setting, the hearing student 

have put forward several possible steps. The following are worth mentioning. 

~ Sign language training ha to be given for both teachers and hearing students 

~ Teachers need to develop po itive attitude towards SWHI 

~ Teache hould be able to modify the textbook te make it suitable ror HI students 

~ The chool has to provide the re ource room with specialist to accommodate the 

SWHI need 

~ The school hould provide trained interpreter 

~ The school hould provide hearing aids 

~ The school library should give service for SWHI according to their need 
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4.1.3 Analysis of the Findings Obtained through the Interview 

It is already tated in the methodology part of the paper that, interview with teachers 

and expert were administered to gather data on various educational a pects of tudents with 

hearing impairment. 

Table 11: Background of teacher who were interviewed 

No Sex Age Service Area of Edu"ation Subject Teaching 

Study level Teaching grade level 

I Male 42 16 Amharic 12+2 Amharic S, 6 and 7 

2 Male 26 3 English 12+3 Engli sh S, 6 and 7 

3 Male 34 6 Maths 12+2 Maths S, 6 and 7 

4 Male 43 17 Social study 12+1 Social study 5,6 and 7 

5 Male 23 2 Aesthetic 12+2 Aesthetics S,6and7 

4.1.3.1 Interview Report from Teachers 

The researcher asked the elected teachers whether or not it i po sible to teach 

students with hearing impairment in inclu ive educational. elling. All of the subject teachers 

replied that, it is pos ible to teach tudents with hearing impairment in inclusive education if 

the pre condition are fulfilled. Both Amharic and Engli. h language teacher. said that we 

have communication problem to teach students with hearing impairment, we do not know 

sign language and we have not taken training on deaf education. Therefore, if such important 

preconditions are fulfilled, it will not be difficult to implement inclu ive education 

effecti vel y. 

When asked about the teachers' attitude toward inclusive education, all of the 

respondent indicated that tudent with hearing impairment ar ery ui. advantaged in 

inclusive education selling. The aesthetic teacher . aid. "I don't accept teaching students with 

hearing impairment in inclusive educational setting; thi s is because th y do not understand 

what I teach in the clas room. I could not follow up th mil Social sllldy teacher aL 0 • aiel. 

students with hearing impairment are suffering from inclusive euucalion becau: the teachers 

are treating hearing students better than tudents with h aring impairmenr. The teaching 

method mo I teacher. use is lecture method tudent with h aring impairment can not follow 

a well a: the hearing students uo. The teacher has al 0 uggested that all teacher hav to be 
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trained in sign language. The school administration has to assign interpreters In the 

classroom. Mathematics teacher also added. "In inclu ive educational . etting helping 

tudents with hearing impairment is very difficult. They are un able to Ii . ten correctly the 

teachers' mathematical terms they need pecial, Class with ign language teacher" More over 

the Engli h teacher al 0 aid that teaching language for student. with hearing impairment 

and hearing student in the arne classroom i very Jifficull. All reo pondent explained that 

inclu ive educational etting i important for social relation, to live together, to work, to 

hare their experience and to know the way of life. 

All re pondent aid that, incJu ive education i a current teaching approach and if 

the nece ary requirement of inclusive education are fulfilled Hearing impaired tudenl. 

will be exposed to psycho ocial as well a educational challenges. All the respondents have 

agreed that students with hearing impairment have full right to learn, to work, to use school 

er ice equally with hearing tudents. On the other hand most of the teachers who have been 

interviewed like to teach students with hearing impairment in inclusive education. Amharic 

language teacher said "I like to teach students with hearing impairment in inclusive 

education, but they need much time for additional explanation. Therefore, for a teacher who 

ha not sign language ability it will be very challenging task. It also create di advantage to 

hearing students. Engli h language teacher added that in inclusive education, it i. very 

difficult to help students individually while the ses. ion is going on. It is also difficult to 

tudents with hearing impairment help in comprehension reading, pair work as well a group 

work. Th . reason for these all difficulties is lack of ign language ubilitie . Mathematic ' 

teacher also has an interest to teach inclusive programs, but he mentions that he is 

di.appointed by communication barrier that are ob tacle for hi inter t in teaching hearing 

impaired students. 

The researcher asked teachers how they ee the academic achievement of students 

with hearing impairment. All teachers have tated that the academic achievement of tudelil. 

with hearing impairment i very low. The main rea on for thi: i. th impact of th 

in tructional media. Most of the time teacher are teaching u ing verbal mean of 

communication, so students with hearing impairment could not understand what they learn. 

55 



All these five interviewed teachers have proposed the following mea ure to alleviate the 

challenges of SWHI in inclusive education . 

• :. Resource room hould be adju ted with . ign language teachers 

.:. Teacher have to be trained in sign language 

.:. Teachers have to be well aware of the problem. of students with hearing 

impairment 

.:. The chool placement of students with hearing impairment. has to be according to 

their hearing tatus 

.:. Th , time adju tment for each period ha to be prolonged becau e HI lUdent need 

some additional explanation. 

A que tion was rai ed to the teachers whether or not the positive attitude of teacher 

play a role for effective inclu ive education. Almo t all of the teachers replied by saying 

"ye it plays a significant role in the proces of implementing inclusive education effectively. 

Still very few teacher do not like to teach tudents with hearing impairment in inclusive 

education 

The teachers' response to the questions that enquire if they are using teaching aids 

while they are teaching in inclusive educational setting. They an wered by saying we are not 

using teaching aid for the benefit of students with HI, rather we are using it for the benefit of 

hearing students. They also stated that not anyone of tudent with hearing impairment lise 

hearing aid while they learn in the cla sroom. 

When asked whether the teachers give class work, homework and a ignment to do 

in pair or in-group. From five respondents three of them an wered, "We some times gave 

class work and assignment in pair or in group to do together with hearing tudent. But these 

types of activities have ome ort of problems, for example few hearing . tudent do not like 

to work together with hearing impaired student ". Engli h language teacher al. o . aid. "1 think 

this is because of communication problem" on the other hand Amharic teacher . aid "I know, 

if I do this, SWHI will not get a chance to participate actively a that I do not give them cia. 

work; home work and assignment to do in group with hearing student. " Mathematic. teacher 

also said that the subject matter does not allow to giv uch activities. Therefore I do not 

want to we t my time by doing that Teacher who said that . om time give. cia . work, h me 

work and a signment ill pair and in group also . aid that rarely give fe d back to th ir 

acti vities. 
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These teachers have stated that they face many problem while they teach . tudents 

with hearing impairment in inclusive educational etting. Engli h language teacher replied 

that grasping the concept i very difficult ta k for tudents with hearing impairment. Amharic 

language teacher al 0 added, "If clas activity i reading, it does not function to hearing 

impairment tudent only hearing students are participating actively. Hearing impaired 

tudents do not a k and an weI' questions." In addition to this, the A sthetic teacher explained 

that the hardest problem i inability to Ii ten what the teacher say to them. 

Mathematic teacher further aid that inability to understand what i thought in the 

classroom i one of the common problems." social tudies teacher al 0 said most of the time 

many of the teachers u e verbal method of communication while teaching so they forget 

heari ng impaired s tuden ts" . 

When teachers are a ked what kind of trategies that they are u ing to . olve problem, they 

replied in different ways. Three of the respondent said that they have not tried any strategy 

to solve the problems that hearing impaired students have. But English and Amharic 

language teachers reported that simply following their text book and writing the important 

points. 

A question wa raised to the teacher whether the instructional materials, text book 

are appropriate. The teachers have explained that instructional material e pecially text books 

are not appropriate to students with hearing impairment. Even the teacher guide and the text 

book do not say anything about how to treat tudents with hearing impairment. Engli. h 

language teacher said that in Engli h text book there are some Ii tening and speaking kill 

activities these all have not taken in to con ideration about HI . tudent . He has also aid that 

in the area of instructional materials and thus, need some modification Amharic and Social 

study teachers said that the textbook are not suitable to teach tudents with hearing 

impairment. Especially when we teach ab tract ideas Hearing impaired . tudenL do not 

understand what the textbook say . Though (Amharic and social study teachers , aid 

modification on the curricula is necessary, they did not try to modify the textbook at. chool 

level. Aesthetic teacher reported that there is no any aesthetic textbook a well a teacher's 

guidebook so there i' very seriou problem regarding in tructional and text book. 
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All of the respondent teachers have stated the following factors, which are contributions for 

educational challenges of SWHI in inclusive education. 

Teachers are highly dependent on verbal instructional media 

Interpreter had not employed 

Communication problem 

un availability of teaching aids 

The teachers have al 0 uggested some points to solve educational challenge of s tudents with 

hearing impairment in inclusive educational setting. These are 

Orientation or awareness creation program about SWHI has to be prepared for 

teachers. 

Trained Interpreter has to be employed 

Providing Resource room with specialist 

sign language training for teachers has to be given 

When asked whether creating circumstances for HI and hearing students to have 

po itive interaction is the teachers re ponsibility or not al l of the teachers agreed that it is the 

responsibility of the teachers. Amharic and Engli sh language teacher have said thut we are 

facilitating hearing students to sit closely who are able to sign to hearing impaired students . 

Social study teacher also said that he encouraged the SWHI to train sign language for hearing 

students as much as possible, so as they will be benefited out of this. 

All of the respondent teachers have agreed that hearing impaired students have 

psychosocial challenges while they are learning in inclusive educational setting. In response. 

to the ql1evtion which requires mentioning the major psychosocial challenges of student with 

he.aring impairment in inclusive educational setting, the teachers have forwarded the 

following points. 

~ The hearing impaired tudents sometimes fell rejected by their teachers and 

hearing peers . 

.,. The hearing impaired students have low se lf e. teem . 

, The hearing impaired students have showed lack of self confidence 

,. The hearing impaired students are ti gmJlized by few hearing people. 

The hearing impaired students are un happy with teaching by hearing teachers and 

learning with hearing students in the same class. 

>-- Mo l of hearing students have poor social interaction 

58 



All of the teachers have explained that the psychosocial chall enges of WHI in 

inclusive educational setting could be caused by negative attitude of hearing students and 

teachers toward hearing impaired tudent , ocial tudy teacher ha. aid that there are few 

hearing students and teacher who have negative attitude towards hearing impaired students 

on the other hand Amharic teacher ha great doubts about the attitudes of the hearing 

impairment toward hearing students and the teachers. English language teacher also said that 

the hearing impaired tudents have unfavorable feelin gs towards most of their teacher and the 

hearing tudent a a whole. imilarly mathematics teacher . aid that some times hard o r 

hearing tudents complaining against most of their teacher. Thi might be potential evidence 

for the tudents have rejection reaction towards the majority of their teachers. 

Regarding the interaction between hearing impaired tudents and hearing students, 

the teachers have expres ed that the interaction varies greatly, Most of the teachers have 

tated that there are ome ociable hearing impaired students who interact with their hearing 

tudents actively. On the other extreme, there are some silent hearing impaired who usually 

remain aloof or hardly interact with hearing students. They also said that the same fact might 

be true with hearing students, there are some active and cooperative hearing students who 

often strive to treat warmly and help the HI students. But Ae thetic and Mathematics teacher 

have said that SWHI most of the time do not like to interact with their hearing classmate. 

Moreover, Aesthetic teacher aid that SWHI have not made any interaction out ide the 

classroom especially when they play football and other game . 

4.1.3.2 Interview Report from Woreda Educational expert and chool principal. 

It is already stated in the methodology part of the paper that interviews with 

educational expert and school principal were administered to gather data on variou 

education and psychosocial aspects of students with hearing impairment. 

Table 12· Back Ground of Educational Expert and School Principal 

No Sex Age Service Area of study Educational Job title 

Level 

1 M 51 27 Hi tory 12+4 Woreda Desk 

2 M 33 8 Chemistry 12+4 School principal 
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According to Woreda Educational expert who is 51 years old adult man holding 

Bachelor Degree in History, inclusive Education i a very good educational approach for 

students with hearing impairment. He has a po itive attitude toward inclusive education of 

students with hearing impairment. However, he said that hearing-impaired . tudents are, 

dependent on sign language 0 teacher may have a communica tion problem while they teach 

in the clas room. The hearing impaired students do not properly under tand what they learn 

orally they may not be treated equally with hearing peers by their teachers. A the result of 

thi they may be fru trated and affect their educational achievement. 

Woreda educational expert has also suggested that if there is no interpreter and 

trained teacher in special needs , resource room unit class is preferable these students with 

hearing impairment. Both the Woreda educational expert and the school principal agreed that 

it is the right of hearing impaired students to learn in inclusive educational setting. They said 

that students with hearing impairment are citizens, so they have equal right to learn like other 

hearing students. The Woreda educational expert has also said that as far as the hearing 

impaired Student parents are tax payers, their children must be beneficiary from educational 

provision of the country. 

Regarding the po sible solutions for challenges of inclusive education of students with 

hearing impairment the Woreda educational expert and school principal suggested that 

the following measures have to be taken. i.e. 

~ Teachers, hearing students and school communities have to be aware of hearing 

impaired students 

~ Sign language training had to be given for teacher 

:r Teachers have to follow student centered teaching approach. 

~ Interpreters have to be available 

~ Resource room with specialist has to be provided at chool level 

When asked whether they observed about the challenges that student with hearing 

impairment face in inclusive educational setting, the school principal ha tated that teacher 

have not ign language ability so they teach using verbal way of communication more 

dominantly, mostly teach~rs do not treat hearing impaired students equally with hearing 

peers, there are few teachers who have negative attitude toward hearing impaired tud nt . 

The school principal also added that few hearing tud nL have negative attitude toward 
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hearing impaired students and they have communication problem. Thus, hearing impaired 

students may have educational as well as psycho ocial chal lenge in inclu ive education. 

The Woreda educational expert said that the text book has to be modified in order to 

add res the HI students' needs. He also sugge. ted that teachers have to take in to acc unt the 

hearing impaired tudent and modified the teaching approach. In addition the school 

principal aid that teacher have to use appropriate teaching aid, motivate the SWHI to 

participate actively in learning. But above all the e, both the expert and the principal agreed 

that for succe sfuI inclu ive education of hearing impairment the teacher and the hearing 

tudents having positive attitude is very ultimate. 

The two re pondent have explained that creating conducive environment for student 

with hearing impairment is only the teachers' duty. The Woreda educational, expert said that 

there are orne other bodies that are responsible for creating conducive inclusive educational 

etting such as parent, community, chool administration, p ychologist, audiologist 

governmental and non- governmental organization<;. The school principal also said that 

teacher are playing ignificant role to create conducive inclusive educational environment 

for HI students. 

In order to overcome the challenges of educational and psychosocial condition of 

SWHI in inclusive education, the Woreda educational expert and the school principal have 

made the following proposals. 

>The communication barriers should be solved 

~encouraging teacher and hearing student to learn sign language 

> Providing interpreter in classroom 

~Teachers, hc;aring students and school community have to be aware of HI students' 

p ychosocial a well as educational characteri tics 

> Providing resource room with specialties 

> Providing appropriate teaching aids 

;,-Teachers have to modify their teaching approach by considering stud nt with hearing 

impairment 

>Teacher. and hearing students shou ld have po. itive attitude toward tudenl. with h aring 

impainn nt 

y Different cuncerned bodies i.e, parent, sp cial educators, p. ychologi t Go'. and Go's 

organizations should work hand in hand to olve p y ho. oeial and educational challenges 

or students with hearing impairment in inclu. ive edu ational setting. 
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4.1.3.3 Summary of interview of Woreda educational expert and the school principal 

The Woreda Educational and the school principal have explained that having po. itive altitude 

toward inclusive educational etting create good relationships between SWHI with hearing 

tudent a well a teacher. A communication probl m is the main factor for p ycho. ocial 

and educational challenge of . tudents with hearing impairment. More over, they indicated 

rhat the major barrier of ucce ful inclu. ive education are absence of interpreter and lack of 

ign language skill. Hence, hearing impaired student. may face p ycho ocial and educational 

challenges in inclu ive educational etting. 

Both respondent have ob rved that the problems of students with hearing 

impairment in inclusi e education such a. low academic achievement, communication 

barriers rejection, low- elf e teem loneness and unhappine s. The chool principal trongly 

agreed that communication i the major factor of all challenges the SWHI encountered in 

inclu ' ive education. R",garding the responsibility for creating conducive inclusive education 

for hearing impaired students it i not only teacher I responsibility but also for school 

administration, ducarors , p. ychologist, audiologi t, parents, governmental organization and 

non- governmental organization. 

4.1.4 Analysis of the Findings Obtained through Observation 

Obs rvation evidence is often useful in providing information about a topic being 

studied. There are , ome relevant behaviors or environmental conditions which would be 

available for observation that can be serving as source of evidence in a . tudy (yin, 2003). 

Thus in thi rudy the observation had been conducted with the intention of getting 

information on the teaching - learning proces in Awassa chool for the Deaf. The 

ob 'ervarion ha. beell done for two week for each grade (grade 5, 6 and 7) by taking note 

(Hl the SWHI- teachers and 'WHI- hearing peers interaction in cbs Toom, How do teachers 

commullicat with SWHl, Whether the teacher use ign language and how do teach I' 

manage the inc\u. ive clas room. Moreover, the res .archer had been c ndu ted un. tructured 

observation on aclivjtie~; which seem relevant and important activilie. of teacher. hearing 

students and SWHI in an inclusive ducation . 

.. 
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Being in a regular classroom does not necessarily provide deaf children with the same 

education as hearing children. In the classroom, observation hows the. e students are passive 

participants; their interaction with the hearing classmates and teacher is poor. The 

communication is mainly by writing. It takes a lot of time to understand each other. 

In the cia sroom, the most frequent work for hearing impaired students is copying 

what is written on the board. Sometimes, teacher fini h the whole instruction orally. Regular 

cla smates are good at upporting these students when there are instructions, home works and 

other issues conducted orally. Either generally, the deaf student are unable to gain from the 

content or the context of a regular school classroom, such a setting is neither "normal" nor 

helpful. 
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4.2 Discussions of the Findings 

In this section, the data gathered from diver. e subjects of the study are di scussed by 

relating these various sets of data. The secondary data obtained from lite rature review are 

also included to enrich the di cu ion. The data collected through the que ti onna ire, 

interview ob ervation and document serve as base line data against which the di, CLiS ion. are 

made. The data secured through other in truments and through the rev iew of re lated literatu re 

are administered to back up idea reflected from HI hearing student , teachers, school 

principal and Woreda educational expert. Thus, the data pre ented in each important part of 

the questionnaire, interviews are followed by wide discuss ion , and some related inferences 

reflecting the researcher's in ight of the idea . The discLissions attempt to address the basic 

re earch questions tated in the introductory part of this research paper. 

4.2.1 Out look of Teachers on inclusive education 

As we can see from this finding, the outlook of teachers on inclusive education of 

SWHI is positive. They explained that inclusive education is important for social relation and 

to reduce the negative attitude of people toward SWHI. Neverthele , in practice , for 

different reasons SWHI are disadvantaged in inclusive education. The most common 

problem which mentioned by many teacher the media of instruction un conducive learning 

environment and communication problems of HI tudents. Thus, mo t of the teachers have 

suggested that resource room with resource teacher i the proper edu ational place to educate 

HI students . Moreover, in order to solve the communication barriers between the SWHI and 

teachers, a sign language training should be given to all teachers who are teaching SWHI at 

inclusive educational etting. 

The majority of the interviewed teachers have aid that since WHI have 

communication problem, it would be difficult for them to understand what they I arn a the 

hearing peer do. Bilek (1973) cited orne reaction of teachers of regular school "How can 

I help a HI child with out special training," "We are not specially trained - we need to know 

more", if hearing is their problem, how can I help?" such reactions reveal that it i important 

to work with the teachers of SWHI in inclusive educational , lting in ord r to broaden their 

experiences with HI tudents , 0 that they are able to facilitate th , tudent' adju. tment in 

their school. 
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Furthermore, this finding indicated that the positive Llltitude of teachers toward inclusive 

education of SWHI could playa significant role to create conducive environment to WHI 

and hearing students in inclu ive educational setting. By the arne taken Mittler (2000) says 

that integration impli s that all teachers are re pon ible for the education of all students. on 

the other hand Berres (1996) in the findings also said that teachers have the responsibility to 

de elop the kind of environment that provide growth- enhancing not- growth inhibiting -

expenence . 

4.2.2 Out look of SWHI on inclusive education 

As we can be observed in table three ,Many SWHI have agreed with the advantages 

of inclusive education. For example more than 90 % of the SWHI said that inclu ive 

ducation ha advantage like to increase social interaction skill, to exposes SWHI access to 

curricuhi and text book 10 which hearing students arc exposed and it provides SWHI with 

access to subject matter content thought by subject matter pecialist. Moreover, SWHI can 

be profited from Ie learning Educational tasks by observing non-hearing students. In the same 

way, Winzer (1990) indicated that in the inclusive classroom, they are espou ed to excellent 

language models and most learn to u e speech to interact with teacher and peers. Tiru sew, 

(2005) also indicated that in inclu ive setting students with di abilities are provided with the 

opportunity to be exposed to and reciprocate a broad range of social interaction behavior to. 

For the more, students with disabilities can profit from learning ba ic educational ta ks by 

observing non- disabled student. On the other hand, as seen from the response there are 

some SWHI who are strongly di agree with the effectiveness of inclusive education 93.8 ~ 

of the SWHI have reported that. 

The negative attitude of the school community (teacher hearing tud nt , other taff 

etc) towards WHI can be affected the inclu ive education. This i. becau. e, the teacher and 

hearing tudent attitude towards SWHI is adhesive factor. for a sllccessful inclu. ive 

education. Moreover, they oppose inclusive educati cHl mainly because of the communication 

problem in th school, which Ita. affected acquisition of" knowledge. 

Mill ward and Dyson (1995) reported that maintaining , tud illS with hearing 

impaired in regular education clep n Is crucially on the altitudes and the action of the regular 

teacher and the school team. 
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In addition SWHI strongly complained that in inclusive clas. room, the got sU'es ed 

out of daily competition in academics with hearing peer . They arc also rejected by their 

teacher and hearing there fore thi could be a cau e [or them to have low elf esteem and 

being un happy while they learn i. inclusi e classroom. 

Klluin and Moores (1985) confirmed that children with HI maybe unable to bear the 

tre s of daily competition with the hearing peer. 

4.2.3 Out look of the Hearing students on inclusive education 

Hearing tudent have expo ed that they have po itive altitude toward inclusive 

education. According to Table 8, almost 93 % of SWHI have said that inclu ive education 

would enable to increa the social interaction, it can reduce the n gative altitude of hearing 

students toward SWHI and HI can be profited from learning basic educational tasks by 

observing hearing tudents peer models, Besides, hearing students be living to provided 

hearing education would able that inclusive education would able to provide hearing students 

with access to ign language. 

Abebe (2000) who indicated that 65 % (out of 40 regular student) claimed that they 

are wailing to accept, if SWHI were placed in their class room .. 

This finding is con istent with the findings of Scruggs and Mastropiri (1996), who indicated 

that 63.75% of teachers believed that the integration model would reduce disabilities. The 

finding also suggested that it would us essential to remain cognizant of the fact that regular 

education system is slructured or equipped to succe fully change the mind all tudents in 

regular's . lohool 

One the other hand 78% of hearing . tudents have said tllat it is difficult to teach HI 

with hearing students in inclusive education. Effectively. Thus, there are some hearing 

tudents who aid that WHI have di. advantaged in the inclusive clas room be cau. e of 

medium of instructioll. Verbal communication is the dominant way of in truction. 

Th rc ponses 1'1'0111 the hearing students show d thal tile main probl m that would hinder 

inclusive \Va. commllnicati n barriers and absence 0[' interpreter. Thi. fillding agreed with 

the finding of Katz (1997) that that OLit exceptional language facility a dear stud nts will 

probably not learn as rapidly as a hearing students. Tibebu, (1996) in hi. study ai. 0 indicated 

that since the immediate alld mist important elTecl of hearing impairment is the impuct it ha. 

on commlll ication. 
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4.2.4 Outlook of School principal and educational expert on inclu ive 

education of HI students 

Both school principal and educational expert have suggested that well tructured support 

sy tern to meet the HI p ycho ocial and Educational needs hould be developed in an 

inclu ive educational etting. It i the quality of support . y tern, which will determine 

progre s in implementation of inclu ive education in the ordinary school. They added that the 

teacher' attitude towards and under tanding of inclu ive education is very crucial. Teachers 

must also have training. This gives them the tools to teach all learners in the same class. 

Continuous training of teacher in special needs education is therefore vital. If more is 

expected of teacher in ordinary chool to meet tudents' special education needs, then they 

are likely to require more training. Mittler (1992) has commented on the need to include a 

relevant component in the initial training of teachers, and that those re ponsible for he 

training must have the necessary competence themselve . Initial teacher training also has the 

important task of shaping teacher's attitudes to pupils. 

4.2.5 Factors that Affect Inclusive Education of SWHI 

There are many factor that affect and regulate the effectivene s of inclusion. The 

attitudinal factor is the major challenge in the process of implementation of inclusive 

Education. Among others, a limited understanding of the concept of impairment, negative 

attitude towards children with impairment and hardened resistance to change are the major 

barriers impeding inclusive education. The teachers' attitudes are een a a decisive factor for 

successful inclusion. 

lnclu ion ha been based on the assumption that teachers are willing to admit 

tudents with impairment in inclu ive classes and take responsibility for meting their needs 

(Tirussew, 1999). 

According to the finding of this study, teachers, hearing tudents and the chool 

environment are orne of the factor that affect the implementation of inclu 'ive education of 

SWHI. As teachers are more responsible for SWHI p ychosocial and educational progre , 

they should have knowledge of ign language and the ability to communicat with SWHI. A. 

Tirussew (2006) says, Inclu ive education, require a n xibl educational y tern including 

flexible curriculum, facilities, or other aspects of the etting. Moreover, for a ucce ful 
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inclusive education of SWHI, it should ensure that the special needs of students with hearing 

impairment are well understood by the school admini trator, t acher and hearing students. 

This finding wa confirmed by Skjorten (2004) suggesting that for successful inclusive 

education, reorientation related to asses ment, teaching methods and clas room management 

(including adjustment of the environment) mu t be carefully weighted before 

implementation. 

The data which obtained from the questionnaire and interviews about the factors 

that affect SWHI in inclu ive educational etting howed that almost all of the respondents 

support inclusive education of SWHI. However, student with hearing impairment informed 

that there are many factors that would hinder effective inclusive education such as, the 

communication barrier, the awareness level of the people, the negative attitude toward 

SWHI, absence of interpreter lack of multidisciplinary approach, unread ness of teachers 

and poor school administration are some of the major factors that affect inclusive education 

of SWHI. 

On the other hand, hearing tudents, teachers, the school principal and Woreda 

educational expert further explained that lack of awareness of hearing impairment, improper 

school placement of SWHI, communication barriers, absence of interpreter and shortage of 

skilled human power, lack of resource room and scarcity of textbooks and hearing aids are 

the most common factors that affect inclusive education. 

This finding i consistent with the finding of Moores (1987) who reported that 

teachers' lack of potency to help, poor encouragement and low motivation of student with 

hearing impairment to learn, large class size, poor administration follow up and unattractive 

chool environment to SWHI hinder inclu ive education. 

The researcher's actual observation re ult showed that SWHI are not progres ing 

well in an inclusive educational setting. There is repeated confu ion over direction, 

instruction and assignment, poor interaction with teacher and hearing peer and growing 

disinterest by the hearing students teachers as well a the school. Moreover, the researcher 

observed that SWHI consistently showed inability to under land the basic vocabulary of a 

particular grade level. 
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4.2.6 Psychosocial challenges of SWHI in inclusive Education 

According to Meadow (1984), the psycho ocial development In the general 

population depends heavily on communication. Social interaction is the communication of 

ideas between two or more persons. In the hearing population, language is by far the most 

common way messages are transmitted between people. Because of society's heavy 

dependence on language, it is no wonder that many investigators have found hearing 

impaired individuals to have different psychosocial characteristics from those of people who 

have "normal" hearing ability. 

Impaired hearing can influence a child's psychosocial development. The 

psychosocial characteristic appears that the extent to which a hearing-impaired child 

successfully interacts with fami ly members, friends and people in the community depends 

largely on the attitudes of others and the child's ability to communicate in some mutually 

acceptable way (Tirusswe, 1999). 

In inclusive educational settings social interaction and acceptance is probably most 

important for students with hearing impairments. In this study, 82% of SWHI have indicated 

that they have faced from moderate up-to serious difficulties with social interaction. 

However, hearing students agreed that inclusive education could increase social interaction 

they have interaction difficulties with SWHI, Teachers also said that they have problems 

interacting in the inclu ive classroom. This is because of inability to use sign language. 

Moreover, the researcher has seen in his observation session that both teachers and hearing 

students have faced interaction problem with SWHI. (l 00%) of the SWHI have reported that 

they do not have any challenges to establish friendship with each other, on the other hand , 

90% of SWHI have said that they have challenges raging from moderate to serious levels in 

establishing friendships with hearing students in inclusive education. 

Moreover, the finding of this study, 69% of SWHI have reported that they are 

exposed to serious challenges of rejection by their teachers and hearing peers. Ninety four 

percent of SWHI also reported that they have felt low elf- esteem and 72% of them 

experience stress in their daily academic competition. 

Therefore, this implies that communication barriers affect the psychosocial characteri tic of 

SWHI (in inclusive education). 
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There are different factor that are directly or indirectly related to communication 

problems, which seem to be major psychosocial challenge. of SWHI in inclu. ive educational 

setting. The finding of this tudy are con istent with the finding. of Ayodele (2000) who 

reported that deaf people have i olated themselves from the social and emotional demands as 

a re ult of their communication difficultie and in effective interaction strategie . Moore 

(1996) al 0 said that if the tudents do not communicate well they fall behind academically, 

10 e confidence, or do not relate freely with his peers. Even, in inclusive educational . euing 

the deaf tudents mi se a great deal of the interchange between the teacher and hearing 

tudent which in a pecial chool or classroom they would be able to pick up. 

In this study, SWHI complained that teacher. and hearing peers have negative 

attitudes towards SWHI and teacher do not treat SWHI equally to hearing students. They 

have al 0 aid that the deaf students are mostly rejected by hearing students and teacher. In 

extra curricula activitie . 

Generally, in thi study SWHI, hearing students and teachers have suggested that to 

alleviate the language communication barrier in inclusive education, teachers and hearing 

students should have knowledge of ign language. Kyle and WOLL (1989) suggested that 

teachers and pupils must share a means of communication, which is equally accessible to 

both parties, and i fundamental to education. When communication exist between teacher 

and pupil, then learning call begin and sign language can be such a shared problem solving 

language. 

4.2.7 Educational Challenges of SWHI in inclusive education 

The severity of the hearing loss and the age of its onset are related to the educational ucce 

of SWHI in inclusive education. The profound hearing-impair d tudents are deprived of 

spoken language. Although they have the same intellectual potential a the re t of the 

population, their lack of spoken language can cause problems in every aspect of their 

functioning. The greater the hearing los, the more Jifficulty the students have linguistically 

and academically. Children and adults who have mild hearing 10 e gen rally perform b tt r 

academically than tho. e with sever 10 se (A lggozzi ne and Y. seldyke, 200 ). 

Learning in most cases i. acquired through commLinicalioll i.e. the one \ ho 

communicate well at early age acquired more kill and experien e than po rand lat 

c(llnmunit;ation one. 
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No 

I 

2 

3 

4 

5 

6 

• 7 

8 

9 

10 

II 

12 

13 

14 

IS 

16 

17 

18 

19 

20 

21 

N=21 

Table 13 1998 E.C Grade 5 SWHI First semester Average score 

SWHI Age Se.v Age of onset Degr e of He,7ring Avemge of Avera:::e of 

status WHI Hearing student 

M.G 23 M Pre. L PD(109dB) 

N.K 18 F Pre. L PD( 116dB) 

N.F 23 M Pre. L PD(112dB) 

S.E 19 M Pos.L HH(70dB) 

S.E 25 M Pre. L PD (102dB 

S.T 21 M Pre. L PD (104dB) 

S.G 17 M Post L. HH (75dB) 

T.H 22 M Pre. L PD(108dB) 

E.W 24 F Pre. L PD(106) dB 

G.G 23 M Pre. L PD(102dB) 

M.D 21 F Pre. L PD(106dB) 

A 16 M Post L. HH (70) dB 

G.W 21 M Pre. L PD(IIOdB) 

H.T 23 M Pre. L PD (108dB) 

T.A 25 M Pre. L PD(105dB) 

S.D 18 M Pre. L PD(104dB) 

B.N 24 M Pre. L PD(120dB) 

A.E 21 M Pre. L PD(115) dB 

Z.T 19 M Pre. L PD (102) dB 

E.B 23 M Pre. L PD(118)dB 

K.L 16 M Pre. L PD(115)dB 

Note: SWHI = Student with hearing impairment 

po= Profound Deaf 

PL = Post Lingual Deaf 

N= Number of stuoents 

71 

49 

62 

59 

64.7 

57 

51 
-

63 X = 65 .17 

58 

60 

62 

59.5 

65 

58 

60 

57 

45 

42 

48 

58 

46 

51 

x =55.95 N=17 

HH= Hard of hearing 

PR = Pre lingual Deaf 

X = Mean 

R,?nk of SWHf 

33 

15 

23 

II 

27 

30 

14 

24 

19 

IS 

22 

7 

24 

19 

27 

36 

37 

33 

24 

35 

30 



No 

\ .. 1 

2 

3 

4 

• 5 

6 

7 

N=7 

No 

1 

2 

3 

4 

N=4 

Table 14 1998 E.C grade 6 SWHI First Seme ter Average core 

SWHI Age Sex Age of Degree of Average of Average of Ran~ 

onset Hearing SWHI Hearing WHI 

Status student 

T.M 24 M Pre. L PD (l07dB) 56 8 

A.T 23 M Pre. L PD (109 dB) 49.5 11 

W.W 24 M Pre. L PD (115 dB) 58 7 
-

S.S 21 M Pre. L PD (120 dB) 51 X = 72.16 10 

M.M 23 M Pre. L PD (103 dB) 46 13 

Y.K 22 F Pre. L PD (112 dB) 49 12 

F.B 21 M Pre. L PD (102 dB) 54 9 

X = 51.9 N=9 

Table 15 1998 E.C grade 7 SWHI First Semester Averag score 

SWHI Age Sex Age of Degree of Average of Average of Rank 

onset Hearing SWHI Hearing SWHI 

Status student 

D.Y 25 M Pre. L PD(115dB) 48 9 

B.D 26 M Pre. L PD(1lOdB) 
-

46 X = 60.5 10 

T.L 23 M Post. L HH (69dB) 60 5 

A.G 25 M Pre. L PD(l02dB) 53 7 

X = 51.75 N=6 

As shown in table 13, 14 and 15 all of the profound Deaf tudent ha e cored 

below average class achievement results of 65.17, 72.16 and 60.5 reo pectively. This implies 

that profound Deaf students do not have equal academic performance with hearing students 

in inclusive class. 
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On the contrary, hard of hearing and post lingual students performed almost the average of 

hearing students of grade 5. This indicated that the hard of hearing and post lingual . tudents 

are benefited from inclusive educational etting. Moreover, these findings are con i tent with 

the finding of Gear heart et. al (l996)who concluded that tudcnts who have mild hearing 

losses generally perform better academically than those with severe losses. Students who are 

deaf from birth tend to have more difficulty acquiring academic ski lls. Similarly, students 

who are hard of hearing in grade 5,6 and 7 performed better than profound Deaf students. 

4.2.8 Factors contributing to psychosocial and education challenge of 

SWHI in inclusive education. 

Legi lation and regulations alone don't guarantee effective inclusion . In order to have 

successful inclu ive education of SWHI certain conditions have to be fulfilled. According to 

Tiru sew (2006), consequent attempt hould be made to make the classroom selling as 

inclu ive a po sible through modifying the tructure and facilitie , changing the attitude of 

the teacher, pro iding training for general educntion teacher, and making re ource 

a ailable for special assistance or aid a well as for instructional and learning materials. 

Inclu ion is a necessary component of a high quality programm, but it is not sufficient 

in it-self. The bottom line of inclu ive education is how it meets the developmental and social 

needs of children with disability (Odome et ai, 200 I cited by Tirussew 2006). 

In thi tudy, almost all of the SWHI have explained that the psycho ocial challenge 

of SWHf in inclusive educational ettings might be cau ed by the negative attitude of 

teach rs and hearing peer towards SWHI. Besides, SWHI have tated that unequal treatment 

of SWHI with hearing students by their teachers and rejection of deaf students by their 

hearing peers as well as by their teachers to participate in different activitie may affect 

psychosocial situation of SWHI in inclusive education. 

Moreov<.;r, both SWHI and hearing peers have conrirmed that communication barrier. 

between SWHl. teachers, hearing tudents a well is a cau. e of p ·ycho ocial challenge, of 

SWIll in inclusive education. Teachers do not have sign language ability, so they u. mor 

dominantly verbal language while they teach in the classroom. Therefore, deaf students do 

not understand what is going on. Thus, communication barriers might be a factor for 

contribullng psychosocial challenges of WHI in inclusiv education. 
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Inclusive education can playa crucial role in advancing better academic performance 

for children with hearing impairment, as they will do better when they sense that they are 

accepted and valued by their "normal" peer. Biklen (1992), sugge. ted that there can be a 

situation where the hearing-impaired students can benefit from being mainstreamed in to 

inclu ive cla es, provided that the situations are well . tructured of facilitate . ocial 

interaction. SWHI are able to learn and profit from instruction in inclu. ive cia room through 

adequate language and communication. If SWHI do not communicate well, fall behind 

academically, 100 es confidence, or do not interact easily with their peers. This study 

revealed that all (100%) of SWHI aid that their teacher have never use sing language when 

teaching. Thi was also consolidated by almost all (97%) of hearing students re ponses (see 

table 9). In the ob ervation se sion the researcher observl!d that none of the teachers use sign 

language when teaching. Moreover, teachers themselves confirmed that they do not have ign 

language ability to communication with SWHI in the clas room. 

Thu this might be one of the factors that contribute to the educational challenges 

SWHI face in inclusive education. There fore, teachers should have ign language ability to 

enable them communicate with SWHI easily and to implement inclusive education 

effectively. In inclusive education, the day-to- day practice of the educators at chools and in 

the classroom ha to be supported. A class educator is the one that meets all the learners 

daily, gets to know them at school and is supposed to upport their learning (Alasuutarim 

Chibe a and Maakihonko, 2006). 

A\..ademic achievement of SWHI IS upposed to be en ured through the individual 

education plan process. For school age deaf children, once the evaluation team has 

determined that the students hearing loss i adver ely affecting hi or her educational 

performance, an individualized education plan mu t be developed (Schirmer, 200 I). 

In thi tudy, 97% SWHI explained that the teaching methods, which are mo tJy 

chosen by their teacher, have not been convenient for WHI. More than half (52 %) of SWHI 

said that teal,;hers have never made use of pair and group work. More ver 100% of WHI 

reported that teachers have never encouraged them to participat in 11011- academic activitie . 

This was conformed by 86% of the hearing students. Furthermore, 100% of hearing tudent 

have sajd lhat teachers have never encouraged both WI-ll and hearing tudent to 

participatv together extra- curricula activitie . 
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The data obtained from the teacher interviews also showed that teacher. do not encourage 

SWHI to participate in pair and group work a well as nOI1 - academic activate. The reason 

for these all difficultie is lack of sign language abilitie .. 

In the ob ervation es ion, the re earcher observed that none of the teachers try to use 

sign language or encourage WHI to participate in pair and group work. Thus, thi . might be 

the factor that affects the academic performance of SWHI in inclusive educational setting. 

Generally, in thi tudy SWHI have informed that lack of resource, room, interpreter 

and textbooks are some of the factors that may be contributing to the educational challenges 

of SWHI in inclu ' i e educational ellings . Teachers have al. 0 said that lack of 

multidisciplinary approach of profes ionals might be a factor that affects the education of 

SWHI in inclu ive education. 

4.2.9 Provision and Adaptation of Class room for successful inclusive 

education. 

As inclusion is a process it require sy tematic asse ment of the school and the classroom 

etting in the light of accommodating the special educational needs of all learners. The 

contextual analysis of the learning environment should be followed by making the nece sary 

adjustments or interventions so that the special needs of children with disabilities could be 

properly addressed (Tirussew, 2006) 

Before inclusive education is practiced, it should be made ure that the special need 

of SWHI are well understood by the administrators, cia room teachers hearing peer and 

the school environment. The school must realize that the needs of students who are SWHI 

vary accorJing to the detail of their particular degree of hearing 10 se . . A Te faye (2004) 

said the phy ical teaching environment for tudents who are hard of hearing should be like 

the p ychical environment for hearing students. Thi implies that hard of hearing tudent 

should receive their education within an inclusive educational setting. On the other hand, the 

more seriolls the hearing loss, the greater the probability that school performance will be 

deficient. This sludy aL 0 reflected that hard of hearing student. did not face eriouL 

challenge; in inclusive educational cuing of deaf tudent ' . 

As we have seen from the findi ng of thi study, hard of hearing . tudent don't have 

any educational chalknges in inclu. i ve educational setting like totally deaf tudent. do 
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• Teachers and hearing peers have also forwarded that SWHI are disadvantaged in inclu. ive 

educational etting because of communication barriers. 

• 

However to implement inclusive education of WHI effectively. thi s finding 

suggest the fo llowing two supportive trategies to be taken into consideration i.c. facilitating 

social! emotional situation and educational environment. 

4.2.9.1 Facili tating Social and Emotional situation 

In inclusive educational etting WHI are provided with the opportunity to be 

expo ed and reciprocate to a broad range of . ocial interaction behavior. In inclusive 

education and can achieve p. ychological. social and educational benefits not only by SWHI 

but al. 0 by others ( uch a teacher. hearing tuden!. and school admini strator) who arc 

involved in the learning teaching process (Tirus ew. 1999). 

The finding of thi tudy indicated that. the teacher and hearing students have 

negative altitude towards SWHI. Moreover. the social interaction of SWHI with hearing 

, tudents and teacher. i very low. Thus. poor ocial interaction i. attributed to lack of 

communication skill ' of teacher and hearing student. This finding con. istenlly agrees with 

the finding of Gearheart et al.. (199 ) that in uflicient ocial kills. such a. ability to initiate. 

interchanges and continue conversation or discussion in clas rooms. in play ground and after 

school are limjted because of communication problem. Facilitating interaction in order to 

avoid communication barrier between teachers. the environment and the hearing students is 

the mo t crucial. 

This tudy howed that students learn better. when the language of instruction is their 

mother tongue. For a person who is deaf •. ign language hould be the language of in truction 

(Broch- utne. 2000). Students who begin their education in their mother tongue continue to 

perform beller. than those for whom chool starts with a new language. In this finding. 

SWHI. hearing students and teachers have reported that in order to obtain succes ful 

inclusive education knowledge of ign language. This fo ter ocialization. therefore. teachers 

should encourage and develop procedures to enhance such interactions. To implement 

inclu. ive education effecti ely. the teachers play a ignificant role with facilitating 

interaction between SWHI. 

76 



• 

.2 .. 2 dapting and Facilitating Educational En ironment 

The essential educational need of the WHI in inclu. ivc education hould be 

fulfilled. In order to addre s the needs of WHI in an inclusivc cducation certain mea. ures 

have to be taken such as modification and adaptation of materials, methodology, facilities, 

equipment and environment. 

The succe s of an inclu ive school sy tem, which serves all children, depends on a 

flexible and relevant curriculum that can be adapted to the needs of each learner. All learners 

cannot reach the same level of competence, and do not learn at the same pace. Text and 

illustrations given in textbook hould be interesting and relevant for situation in which the 

learner live and are expected to apply their knowledge (Kokkala, 2006). 

According to the finding of this study, SWHI, hearing students and teache have 

explained that in an inclu ive educational setting teachers should be able to modify the 

textbook to make convenient for SWHI. The school administration has to provide re ource 

room, interpreter and enable to ensure the availability of hearing aid, teaching aid, textbook 

and library service. Moreover, the school administration should facilitate situation for 

teachers to work with other professional. 
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CHAPTER FIVE 

Conclu ion and Recommendations 

5.1 Conclusions 

A een from the general trend although most educaLOrs consider inclusive 

education to be ethically, morally and pedagogically . ound for HI tucients , a number of 

obstacles have interfered with its wide pread implementation. 

This research sought to as es the outlook of SWHI, hearing tudents teachers and school 

principal from Awa a chool for the Deaf and educational expert from Awa a Woreda 

education de k. Therefore, the focu of this study was to identify the psychosocial and 

educational challenges, the factor that contribute to the challenges as well as the necessary 

intervention that could be taken to create conducive environment and to promote inclu ive 

education of HI tudent. From the finding of this study the conclu ions are as follow : 

As it was een from the result 'of this study, teachers, hearing students, the school 

principal and the educational expert showed a positive outlook with regard to inclu. ive 

edu ation of SWHI. They explained that an inclusive setting i important for ocial relation 

hips and to reduce negative attitudes towards children with hearing impairment. On the 

other hand, most of SWHI were not agreeing with inclusive education, the reason could be 

existing communication barriers between SWHI and teacher a well as hearing students. 

Moreover, the negative attitude of teachers, hearing students and the chool community 

toward. SWHI might be the factor that made them unwillingne to be main treamed in 

illClu ive eJucational elting. 

As it is revealed by the study (table 4), the sample SWHI appear to face psychosocial 

challenges in inclu ive education. Most of the SWHI have reported that they are expo ed to 

rejectioll by their teachers and hearing peers and also that they suffered from low self-esteem 

and frustration. Moreover, WHI utTer . tress in their daily academic competitions with 

hearing tudents in the inclu ive classes. 

Among the factors that contribute to the psychosocial challcnge. of WHI in 

inclu ive education teachers, hearing tudents a well as Ih . chool community' attitude 

might be t Ie major one. As een in table four, 95% of thc participants WHI have stated that 

illClu ivc education can b~ affect~d by negative allitudc of the school community and the 

teacher' allitud~ i . a decisive [aclor for succe . ful inclu ive cJu alion. 
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Moreover, as the study identified the existing communication barrier between the I II 

students and the teacher, hearing student and the school community might be furthers 

factors that contribute to p ycho ocial challenge of 'WHI in inclusive education. A 

Moores (1996) argue the effects of hearing 10 are pervasive and can create psychological 

tre . Communication plays an e elllial role in maintaining relati n. hip, and quality of life, 

and hearing loss deprive not only the individual but also family and friends of easy 

communication. Repeated instance of unheard or incorrectly heard communications are 

frustrating for the individual and everyone who conver. es with them. 

SWHI have very limited ability to enjoy many forms of entertainment, discussion, 

and dialogue and they have limited access to c1as room information that is normally 

available through personal communication. 

In the study (table 5&9), it is also found that all teacher (lOO%) and more than 

75% of hearing students have never used sign language in the class room. The absence of 

sign language skills among teachers might be a cause of poor social interaction between the 

SWHI and teachers. The researcher ha confirmed that teachers did not treat the SWHI 

equally to hearing students while they were attending their lesson in the inclu ive cla . Most 

of the time teachers interact with hearing student. Thi, might be made SWHI fru trated, 

stre s and unhappy with inclusive education. 

The finding of this study revealed that SWHI have educational challenges in 

inclusive educational setting. Hard of hearing and post lingual deaf students have showed 

equal academic achievement with average hearing students. But the profound and pre lingual 

deaf students have shown serious educational challenges in inclusive educational etting. 

Thus, the degree of hearing statu and the age of on et of the impairment might be the factor 

that hinder SWHI to achieve good academic results in inclusive education. 

Inclusive education can play a crucial role in advancing better academic 

performance for SWHI, as they will do better when they sense that they are accepted and 

valued by their "normal" peers SWHI are able to learn and benefit from in truction in an 

inclusive classroom, through adequate language and communication. If SWHI do not 

communicate well, they fall behind academically and 100 e confidenc . The tudy revealed 

that all (lOO%) of SWHI said that their teachers have never lIsed ign languag when 

leaching. This i also confirmed by almost all (97%) of the hearing student r pon. e (ee 

table 9) and the researcher's observation result. Moreover, teacher them elves confi rmed 
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dilTcn::nt extra- curricula activities in inclusi cducatiol1. (sec tabl 5). 

Generally thi . study indicatt!s that lack of resource room, lack of intl.!rprcters, lack 

of text book, inability to modify textbook to meet the need or WI II in inclusive education 

and lack of a coordinating multidi ciplinary approach arc ome of the factors the affect the 

education of SWHI in inclu ive educational elting. 

Finally, it may be difficult to apply the findings of this study can be generalized to 

the population of SWHI in Ethiopia as it is based on such a small number of informants. 

However, from the experience and observation of similarities in Ethiopia such as poor 

teacher training in special needs, absence of interpreter, communication barriers, absence of 

early intervention and assessment poor educational provision and other relevant factors it 

may be possible to apply the findings of this study to SWHI in Ethiopia. Moreover, some 

previous research Ababa, 1996, Alemayehu, 2000, Tibebu, 1991, Tesfaye, 2004) also have 

reached similar conclu ions the study regarding psychosocial and educational development 

of SWHl. 

o 
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5.2 Recommendations 

The findings of thi tudy indicate that mainstreamed WHI the , ample chool experience 

psycho ocial and educational challenge . Different measures have been propo ed by the 

distinct subject of the study. Ba ed on the proposals of the subject and ideas extracted from 

related literature, the following pro pective measures are recommended to be taken by the 

go ernment, the chool and the cla sroom teacher . 

I. Measures to be taken by the Government. 

~ Indeed, the new program of the ministry of education (TESO) designed to overhaul 

teacher education, teacher-training institution and college are required to give future 

teacher a course in pecial needs education, but there appears to be lack of clarity and 

pecification. Thus, there must be clearly tated guideline. to provide pecial 

education to children with different type of disability. Legislation, educational 

policy, and teacher training programs also need to be progressively updated to realize 

inclusive education as an educational modality. 

~ The low value and priority given to early childhood education of SWHI by the 

government has made it one of the most neglected area in Ethiopia. Thu , the 

government should work in collaboration with different NGO to encourage 

preschool programs and to provide training programs for preschool teacher about 

children with special needs, leading towards the direction of inclusion. 

~ The current teacher-training curriculum does not include certain skill, which enable 

teachers to facilitate the inclu ive classes, Thus, the (MoE) hould modify the leacher 

training curriculum so as to reflects the necessary compel ncie needed by teacher 

who are to take a leader hip role in order to facilitate the development of inclu ive 

schooling. 

,. The uccess of an inclusive school system, which serves all children depends Oil a 

flexible and relevant cun'iculum that can be adapted to the needs of each learner. All 

learners cannot reach the same level of competence, 'Illd do nOl progr ss at the sam 

pace. Thu , the curriculum designer hould give a special con id ration to mak th 

curriculum flexible in that modification, . ub. tilLltioll exemption n. well a 
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compensations are entertained to accommodate the diver. c educational need. of 

children in inclusive school system. 

~ If teachers in inclu ive choolof WHI are not qualified, the WHI are not achieved, 

as they should. Hence, the government has to provide long- term and hort- term 

training at regional and central level [or teachers who are teaching in inclusive school 

of WHI. 

~ Zonal and Woreda educational expert and the chool administrative taff should play 

a significant role in improving, organizing and planning the Environment of SWHI 

in inclusive educational setting . 

~ Government should facilitate the involvement of NGOs to help the development of 

inclusive education of SWHI in Ethiopia. 

II. l\tleasures to be taken at school level 

~ The way teachers and hearing students perceive the implementation of inclu ive 

education of SWHI coupled with the prevailing condition with in the school setup 

can affect the development of psychosocial and education of SWHI. Therefore, the 

effective measures need to be taken to tackle the prevailing psycho ocial and 

educational challenge of SWHI. 

~ The school hould facilitate a continuous orientation program to create awarenes 

among the teachers, hearing students and school community about the nature of 

hearing impairment and the psychosocial and educational characteri tics of WHI. 

This would help teacher, hearing peer and chool community a a whole to develop 

po itive atritllde toward SWHI in inclusive education. 

,. The availability of appropriate support affecting teacher' ability to educate WHI in 

inclu ive school system. It is crucial to addres the needs of SWHI by u ing different 

strategies effectively and utilizing the available local. Thu ,[he chool ha to en ure 

the availability of resources e.g. resource room, interpreter, in tructional material 

and hearing aids. 

,. The communication barrier that exist between SWHI and teacher ha an inOu nce 

on the SWHI's psycho oeial and educational achiev ment . To ov r come . uch 

language problem and enhance the development of inclu iv education of WHI, th 
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school administration should provide sign language training for teachers in pre and 

in-service programs. 

~ In inclusive education, SWHI may not be ucces rul in th ir education. Thi. might be 

because of the severity of the hearing loss. Thu , the school ha. to take in to account 

the everity of the hearing loss prior to placement. 

~ Continuous a sessment of SWHI psycho ocial and educational achievement of SWHI 

in inclusive education should be made by the scllool administration. 

~ The school ha to create a forum in which dirrerent concerned bodie e.g. special 

educators, p ychologist, audiologist, parents and governmental and non­

governmental organization collaborate with each other to support inclu ive 

education of SWHI. 

III. Measures to be taken by Teachers 

1. Teachers have to be well aware of SWHI so that they can have a better understanding 

and positive attitude to promote inclusive education of SWHI. 

2. Indeed, teachers could encounter practical problems, while teaching SWHI 10 

inclusive classes. Thus, teachers should be innovative, flexible. creative, ready to 

learn from the learners and capable of initiating active learning. 

3. In inclusive cia sroom the most common problem is huving communication barrier 

between SWHI. Therefore, teachers should have the skill of sign language to interact 

with SWHI and enhance the psychosocial and educational development of SWHI in 

inc! usi ve educational setting. 

4. The learning environment of inclusive education need ome sort of modification and 

adaptation, Thus, teacher should work out the necessary modification and adaptation 

of educational materials, methodology, facilitie, equipment and environmental 

conditions so thut SWHI specific educational ne J can be addre ed properly. 

5. The textbooks are not suitable for SWHI in a inclu ive educational etting, it need 

revision 0 a to incorporate more suitable activitie that promote communication, the 

inclusive cbs room teacher should be able to modify the text book according to 

SWHI needs in inclu. ivc education. 
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