
AN ASSESSMENT OF CONSTRAINTS OF DISTANCE 

LEARNERS: THE CASE OF ALPHA UNIVERSITY COLLEGE 

A T ADDIS ABABA BRANCH 

BY 

HUNEGN ESHETU 

A THESIS SUBMITTED TO THE SCHOOL OF GRADlJATE 

STUDIES OF ADDIS ABABA UNIVERSITY IN PARTIAL 

FULFILLMENT OF THE REQUIREMENTS FOR THE DEGREE 

OF MASTER OF ARTS IN ADULT AND LIFELONG LEARNING 

FEBRUARY, 2009 

ADDIS ABABA 

I 



ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

AN ASSESSMENT OF CONSTRAINTS OF DISTANCE LEARNERS: THE 

CASE OF ALPHA UNIVERSITY COLLEGE AT ADDIS ABABA BRANCH 

BY 

HUNEGN ESHETU 

APPROVAL OF BOARD OF EXAMINERS 

COMMITTEE 

<Jhr ' n 'k-A !he \t B , 
\ 

ADVISOR 

,ge,fRA~ 2..eie4( o~ 
EXAMINER 

ATURE 



Acknowledgments 

The successful completion of my study is poss ib le through the inva luable support of a 

number of people. Therefore, I would like to express my appreciat ion for the help I 

received. 

In the first place, my heartfelt thanks go to my advi sor Dr.Eagavalli K. for her 

unreserved profess ional guidance as well as time and e ffort , she has devoted from 

preparation of the proposa l to the final thesis. 

My sincere admiration goes to AUC, particularly, to staff members of ACDS, Ato 

Eshetu Hassen, Ato Shemeles Bekele, Hirut Demiss ie, Kassahun Dubre and others for 

their cooperation and faci litating conditions to me to get the necessary information 

during the data collection of my study. 

Indeed , J am highly indebted to EMA for its wi llingness and permiss ion to lise its 

li brary. 



Table of Con tents 

Page 

A ckn 0 w I ed gmen ts ----- ------ ---- ------------- ----------------- ---------- -------------------- ---------- i 

Table 0 f Contents ------------------------------------------------------- --- ---------------------------- i i 

List of Tab I es ------------------- --------------------- ------------------------ ---------------------- ----- v 

Acronyms a nd A b b rev i a ti ons -------------------- --- ---- ------------------------------ --- ----------- - vi 

A bstrac t -------------- ---- ---------------------------------- ---------------------------------------------- vii 

CHAPTER ONE: INTRODUCTION ------------------------------------------------------------ I 

1. 1. Background of the Study ------------------------------------------------------------------------ I 

1.2. Statement of the Problem ------------------------- ----------------------------------------------- 3 

I .3. Objectives of the S tud y -------------------------- ----------------- ------------------------------- 4 

1.3.1. General Objective --------------------------------------------------------------------- 4 

I .3.2. S pec i fi c Obj ecti ves -------------------------------------------------------------------- 4 

I .4. S igni ficance of the S tud y ------------------------------------------- -- --------------------------- 5 

I .5. Del i m i tation of the S tudy ------------------------------------------------------------------------ 5 

I .6. Limi tation of the S tudy -------------------------------------------------------------------------- 6 

I .7. Operational Defini tion of Terms---------------------------------------------------------------- 6 

CHAPTER TWO: REVIEW OF RELATED LITERA TURE------------------------------ 7 

2. 1. Distance Ed ucation: An Overview ------------------------------------------------------------- 7 

2.1.1. Definition- ----------------------------------------------------------------------------------- 7 

2. 1.2. The Rationa le for Distance Education ----------------------------- --------------------- 9 

2.1.3. History of Distance Education -------------------------------- ---- -------------------- --- II 

2.1.3. I . Genesis ---------------------------------------------------------------------------------- I I 

2. 1.3.2. Historical Development of Distance Educati on in Eth iopia--------------------- 13 

2. 1.3.3. Historical Development of Alpha Co ll ege of Distance Studies----------------- 16 

2.2. Constraints of Distance Learners ------------------ --------------------------------------------- 17 

2.2. 1. Personal Constraints ------- ------------------------------------------------------------------ 17 

2.2.1. 1. Previous Educational Background -------------------------------------------------- 18 

2.2. 1.2. Lack of Study Skill-------------------------------------------------------------------- 18 

2.2. 1.3. Fee ling of [so lation and Alienat ion ------------------------------------ ------------- 19 

2.2. 1.4. Mot ivation ------------------------------------------------------------------------------ 21 

. ' 
tl 



2.2.2. In s ti tu t i 0 nal Co nstrai n ts ------------------------------------------------ -------------------- - 22 

2.2.2. 1. Instructi onal/Course Materials------------------------ ------------------------------- 22 

2.2 .2.2. M ode of Del i very ------------------------------------------------------------- --------- 24 

2.2.2.3. Student Support S ystem -------------------------------------------------------------- 26 

2.2.2 .4. Method of Assessment ---------------------------------------------------------------- 28 

2.2.3. Socio-econom i c Constraints------------------------------- -------------------------------- 30 

2.2.3 .1. Unab le to Balance of Job and Family 

Responsi bi I i ties wi th Stud Y -------------------------- -------------------------------- 30 

2 .2.3.2. Fi nancial Constraints--------------------- --------------------------------------------- 3 I 

2.2. 3.3 . Atti tude of the Society towards Distance Education ----------------------------- 32 

CHAPTER THREE: RESEARCH DESIGN AND METHODOLOGY ------------------34 

3.1. Research Design ---------------------------------------------------------------------------------- 34 

3.2. Sources of Data ----------------------------------------------------------------------------------- 34 

3.3 . Population and Sampl i ng ------------------------------------------------------------------------ 34 

3.4. Instruments for Data Co II ection ----------------------------------------------- ----------------- 35 

3.4 .1. Questionnai re ----- ----------------------------------------------- --------------------------- 35 

3 .4.2 . In terv i ew ----------------------------------- ------------------------------------- ----- ------- 35 

3.4.3. Document In ventory ----------------------------- ------------------------------------------ 36 

3.5. The Data Collection Procedures ---------------------------------------------------------------- 36 

3.6. Techniques of Data Anal ys is -------------------------------------------------------------------- 37 

CHAPTER FOUR: DATA PRESENTATION AND ANALYSIS-------------------------- 38 

4. I . Personal Characteristics of the Respondents---------------------------------- ---------------- 38 

4.2. Personal Constraints 0 f Distance Learners ---------------------------------------------------- 4 I 

4.2. I. Prev ious Educationa l Background------------------------------------------------------- 4 1 

4.2.2. Lack 0 f Stud Y Ski II --------------------- --------------------------------- ------------------ 43 

4.2.3 . Feel ing of r so lation and A I ienati on -------------------------------- ---------------------- 45 

4.2.4. M 0 ti va ti 0 n --- -- -------- --- --- ---------- ------------ -------------------- -- ---------- ------ ---- 46 

4.3. I nsti tUlional Constraints ------------ ------------------------------------------------------------ 49 

4.3. 1. Instructional/Course Materi al s -----------------------------------------------.--- --------- 49 

4 .3 .2 . Mode of Deli very -------------------------------------------------------------------- ------ 52 

4.3.3. The Students Support System ------------------------------------------------------------ 54 



4.3.4. Methods 0 f Assessment ------------------------------------------------------------------- 58 

4.4. Soc i o-economi c Co nstrai n ts------------- --- ------ ---------------------- ------------------------- 6 I 
4.4.1. Unable to Balance of Job and Family 

Responsi bi I i ties wi th Stud y ------------------------------------------------------------ 61 

4.4.2. Finan cial Co nstra i nts ---------------------------------------------------------------------- 63 

4.4.3 . Atti tude of the Society towards Distance Education ---------------------------------- 65 

CHAPTER FIVE: SUMMARY, CONCLUSIONS AND 

REC 0 MMEND A TI 0 NS ----- ---------------------------------------------------------------------- 68 

5. I . S ulllmary ------------------------------------------------------------------------------------------- 68 

5.2. Co nc I usions ------------------------------------ --- ---- --------------- ------------------------------ 72 

5.3. Reco mmendati 0 ns --------------------------- -- ------------ -- ------------------------------ ------- 73 

BIB L lOG RA P flY ------------------------------------------------------------------------------------ 77 

APPENDICES 

, 



List of Tables 

Table No. Title page 

Table I : Age-sex categori es of respondents----------------- -------------- ------------------------- 38 

Tab Ie 2: Work ex perience 0 f the respondents------------- -- --------------- -------- ---------------- 39 

Table 3: Mari ta l status of the respondents ---------------------------------------------------------- 39 

Table 4: Departments of the respondents ------------------- --------------------------------- ------- 40 

Table 5: Prev ious educational background of the respondents ---------------------------------42 

Table 6: Lack of study ski 11 -------------------------- --- ---------------------------------------------- 44 

Table 7: Feeling of isolation and al ienation -------------------------------------------------------- 45 

Table 8: Behav ioral qual i ties/ moti vations --------------------------------------------------------- 46 

Tabl e 9: Respondents reasons fo r attending the program ------------------------ ---------------- 48 

Tabl e I 0: Qual i ty 0 f i nstruct ionallcourse mate ri als ------------------------------- ---------------- 50 

Table II : Mode of deli very and means of communication of the insti tution------------------ 52 

Table 12: Effects of delay of instructional materi als on respondents -------------------------- 53 

Table 13: Student support services ---------------------------------------- -------------------------- 54 

Tab le 14: Availability of additional learning materi als------------------------------------------- 56 

Table 15 : Teaching effecti veness of tutors as rated by respondents ---------------------------- 57 

Table 16: Methods of assessment -------------------------------------------- ---------------------- -- 59 

Table 17: Quality of assessment of the institution as rated by respondents ------- ------------ 6 1 

Table I 8: Job and fam i I y com m i tments of respondents ----------------------------- ------------- 62 

Table 19: Problems faced respondents due to fa mily and job responsibi lities ---------------- 63 

Tabl e 20: Financial constra ints of respondents ---------------------------------------------------- 64 

Table 2 1 : Costs of respondents in their di stance study ------------------------------------------- 64 

Table 22: Attitude of the Society towards distance education ----------------------------------- 65 



Acronyms and Abbreviations 

The following acronyms and abbreviations are used as meant in the study. 

AAU Addis Ababa University 

AUC Alpha University College 

ACDS Alpha Co llege of Distance Studies 

BPR Business Processing Re-engineering 

DAE Department of Adult Education 

EMA Educational Media Agency 

ESDP Educational Sector Development Program 

FDRE Federal Democratic Republic of Ethiopia 

IAU Intemational Association of Universities 

ICCE International Counci l on Correspondence Education 

IGNOU Indira Gandhi National Open University 

IICBA International Institute for Capacity Building fo r Africa 

MOE Ministry of Education 

PREIs Private Higher Education Institutions. 

SNNPR Southern Nations, Nationalities and Peoples' Region 

UNESCO United Nation Educational, Science and Cultural 

Organization 

UNISA University of South Africa 



Abstt-act 

The main objective 0/ this study was to assess constraints 0/ degree level distance 
learners in ACDS at Addis Ababa branch. To conduct this study, descriptive survey 
research design was employed. The subjects olthis study were chosen using simple 
random and stratified random sampling procedures. To get the necessCllY data, 
questionnaire were administered to 273 sample distance learners and interviews were 
conducted with 15 course tutors, 5 coordinators and 3 administrators of A CDS Besides, 
document inventOlY was made. Data analysis were made by using statistical tools such as 
percentages, /i'equencies and weighted mean to identify whether there were diflerences or 
agreement in the views of the respondents regarding the various variables. Accordingly, 
the analysis based on the data revealed that majority of distance learners have personal 
constraints such as lack of study skill, feeling ol isolation and lack of motivation. 
Particularly, 66.8 per cent o.lthe respondents reported that they lacked the ability to use 
different approaches and techniques for learning and study respectively. As to feeling ol 
isolation o.f the respondents during their distance study, 63.5 per cent o.l the respondents 
asserted that they felt isolated .Fom a teacher during their distance study. Regarding 
respondents motivation towards their learning, the study revealed that most of distance 
learners in ACDS in Addis Ababa are externally motivated. Problems identified by 
respondents which were related to course/instructional materials include: lack of clear 
indication ol any prerequisite knowledge or skill/or the course (689%), the instruct ional 
materials were not cater for diflerent learning prelerences (66.4%), the instructional 
materials were not visually allractive(56.4%). Besides, the study indicated that 
inadequate student support services, limited instructional media and inappropriate 
assessment methods were some 0/ the institutional problems 0/ distance learners. 
Moreover, inability to adjust job and /amily responsibilities with the study, finanCial 
constraints and negative attitude olthe society towards distance education in general and 
towards learners in particular were identified as constraints 0/ distance learners at 
A CDS in Addis Ababa. Thus, we can infer that personal, institutional and socio-economic 
constraints ({ffect the success of distance learners at ACDS in Addis. Therefore, it is 
recommended that the institution should give emphasis on quality o.f course materials and 
instructional methods to motivate learners, prepare study guidelines to solve some oflack 
of study skills 0/ learners, increase the interaction between learners and tutors as well as 
among learners to reducefeeling 0/ isolation during their study. Besides, the insti!ution 
should develop programs and services to enhance its academic status and social 
credibility by giving emphasis for the achievements of its educational programs and the 
/ii/fillment 0/ learners need. 
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CHAPTER ONE 

INTRODUCTION 

1.1. Background of the Study 

Education is a paramount importance to a nation and to humanity is beyond any doubt. 

Accord ingly, the FDRE government is placing a particular emphasis on education with 

the firm belief that the long-term development of the country rests upon the expansion of 

quality education (MOE, 2005: 5). In add ition to thi s, well-trained and qualifi ed work 

force equipped with modern managerial , technical , research and leadership capacities 

play an indispensable role for the speedy development of competitive industri es in the 

country. 

However, the resources avai lable for the development of knowledge and skilled work 

force is far from evenly distributed in developing countries (like Ethiopia); education has 

a fa r-reaching social impact (UNESCO, 2000). Under such conditions, it is unrealistic to 

expect trad itional education structure and only the publi c sector alone to provide an 

adequate basis for knowledge development and production of ski ll ed manpower. 

Believing in that, the current government allowed non-formal education and training 

programs to be organized by various development and societal institutions in 

coordination with the Ministry of Education (MOE, 1994:26). The government is also 

encouraging private investors in tertiary education. As a resu lt, nowadays with many fi eld 

of studies government and private institutions participate in the delivery of distance 

education throughout the country. At present, human resource development will take first 

priority to take our country out of the current low level of development to an accelerated 

and sustained development. It is clearly stated in different policies and strategies that 

there is a need to bu ild the capacity of the economically active human power (the youth 

and the adult) through education and training in order to increase productivity (MOE, 

2008:3 ). 

In a country like Ethiopia, with widely scattered popUl ation, more than eighty per cent of 

whom live in rural areas, and many of them without direct access to conventional 



educational faci li ties. distance education has enormous potenti a l to reach out to remote 

areas and to bring them in touch with education (MOE, 2005:39). Moreover, di stance 

education promotes se lf-teaching and learning process to ach ieve specifi c educat ional 

obj ect ives with greater geographica l coverage than trad itional face- to-face systems of 

education . 

Despite these promises and obvious advantages of di stance learning, there are problems 

that need to be reso lved. According to Sweet (1986), problems and barriers encountered 

by di stance learners fa ll into several di stinct categori es as personal , institu tional and 

organi zati onal. Sweet further specified problems like q uali ty of instruction, hidden costs. 

and misuse of technology, feedback and teacher contact, student support and services, 

alienation and isolati on and lake of experience as facto rs for distance students' fai lure. 

As Perraton (2004:69) stated, it is a commonly known fac t that the success rate among 

students of distance education is lower than that of conventional educati on system. 

Attrition rate is high and completion is poor compared with that of on-campus (Rum ble, 

1992:187). Perraton (1993:322) eli cited a nu mber of causes for fai lures of di stance 

learners; financi al constrain ts ; and conditions not conducive to private study assoc iated 

with fam il y problems, long di stances coupled with unreli able transport, and unfavorable 

demands at the place of wo rk. 

In the fi na l analysis of the performance of any educational system, we can look at 

grad uates as the outcomes of the system. Thus, what factors affect students in the 

teaching learning process is fundamental fo r any educational system. However, research 

studies into this area in di stance education are rear. According to Mwakawago 

(1970 :316), ' a lmost all the li terature on correspondence education has concerned on the 

philosophy, methodology and adm ini stration; shying away fro m a very important and 

crucial area-the student' . Similarly, Perraton (2004:70) states that most studies in di stance 

education focus on technology in andragogy or in the management of distance educa ti on 

systems. Very few studies touch on the effectiveness and success of distance learners. 

Thus, the question of why some students successfull y study through di stance educat ion 

and others do not is becoming increasingly important as di stance education moves from a 
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marginal to an in tegral role in provision of post-secondary education (Perraton. 2004). 

Therefore, the purpose of thi s study is to assess constraints that affect the success of 

di stance learners at ACDS in Addis Ababa branch. 

1. 2. Statement of the Pl"Oblem 

Distance education in Ethiopia is a recent phenomenon. Currently within many fi elds of 

studies, government and private institutions participate in the provis ion of di stance 

education. Because of their situational and functiona l limitations, most of the government 

higher education institutions are unable to accommodate di stance education students 

(Yalew, 2004). Hence, the provision of educational opportunity through di stance learning 

at hand is well estab lished in Private Higher Education Institutions (PI-lEIs) like AUe. 

Alpha College of Distance Studies (ACDS) is the pioneer private di stance education 

insti tution in Ethiopia. It was establi shed in 1981 with a major objective of offering 

vocational and technical training to those Ethiop ians who had no opportunity to atte nd 

regula r and extension classes (AUC, 2005: I ).The Ministry of Education recogn ized it 

origi nally as Institute of Nati ona l Vocational and Technical Distance Educat ion. Ini tial 

courses offered fro III 1981 to 1992 were short tcrlll tra ining courses that led to 

certificates. Between 1992 and 200 I, the institution provided d iploma programs 111 

Accoun ting and Management then in others. With the successfu l operation of its 

certificate, dip loma and degree programs over 27 years since then, ACDS has now grown 

to Alpha University College (AUC). Nowadays the Coll ege of Distance Studies of A UC 

is offeri ng distance education in more than 70 field s of studies (Eshetu, 2006). Without 

doubt, private institutions like AUC provide crucial service to the nation as the country 

struggles to increase access by giving chance for those who cannot attend regul ar 

programs. 

However, accord ing to Ya lew (2004), di stance learners in PHEIs faced a vari ety of 

problems that are categorized as personal, institutional and organi zational. Moreover, 

Fisseha (2006) affi rmed that lack of training, absence of vari ous learning media, absence 

of close fo llow up to meet learners' interest were found to be some of the major hindering 

fac tors in the successful provision of di stance education programs in pri vate institutions. 
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Similarl y, Tesfaye (2007) based on his stud y on Alpha and St. Maris d istance co ll eges 

in Addi s Ababa, stated that the majority of the respondents from both co ll eges 

commented that there is insignificant or no tutorial support at a ll. Along the same line, 

Eshetu (2006) indicated that courses have not sati sfi ed expectations, course materials 

we re not deli vered in time, tutori al programs were failed at times and evaluati on may not 

have been fair as constraints of distance learners in ACDS. Moreover, from the 

researcher own experi ence as a supervisor of exami nations of di stance student in ACDS 

in different part of the country, he observed that di stance students have various personal 

and soc io-economi c constraints as well. 

Therefore, this stud y measured by a de pendant va ri ab le, distance lea rners' success at 

ACDS. Out of several independent variabl es, that influenced the success of d istance 

learners personal problems, institutional constrai nts and soc io-economic constraints were 

considered in this study, To thi s end, the study attempts to answers the fo llowing basic 

questi ons: 

1. What are the personal factors that affect the success of di stance learners 111 

ACDS? 

2. To what ex tent do institutional factors influence the performance of distance 

learners in ACDS? 

3. What are the socio-economic factors affecting di stance students ' success 111 

ACDS? 

1.3. Objectives of the Study 

1.3.1. Genet'al Objective 

The mai n objective of this study is to assess the extent of personal, institutional and 

socio-economic constrai nts that infl uence the success of distance learners in ACDS. 

1.3.2. Specific Objectives 

Based upon the problems to be investigated, the fo llowing specific objectives have been 

a imed at to be answered in the course of the study. 

>- To explore out persona l factors that influence di stance learners' success III 

ACDS. 
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~ To examine the institutional learni ng in ACDS. 

~ To identify the socio-economic constra ints that affect the success of distance 

learners in ACDS. 

~ To suggest poss ible so lution to deal with the problems. 

1.4. Significances of the Study 

Pri vate Higher Educational Institutions (PHEls) are actively invo lved in distance 

education programs in various field s of study and contribute for the development of 

education in the country. Accordi ngly, AUC envis ions on Ethiopian Higher Education 

scene rea li zable through open-distance (and eventually electronic) learn ing thereby 

increasing access to relevant and quality, affordable, cost-effective and flexibl e education 

and training (Eshetu, 2006). Despite all these ini ti atives and efforts, d istance students in 

PI-lEIs faced various problems. Therefore, this study assesses constra ints of distance 

learners in AUC. In this regard, the study may have the fo llowing contribut ions. 

~ It helps policy makers and implementers as reference in the area of distance 

education. 

~ It provides the institution (AUC) with adequate informatioll and feedback that 

enable it to revise and recognize its degree di stance education program based 

on the needs and interests of distance learners. 

~ Jt suggests so lution fo r the major constraints of distance learners. 

~ The finding of thi s research may st imul ate other researchers to conduct further 

study in thi s area and it may serve as source of review literature. 

1.5. Delimitation of the study 

The stud y was restricted to degree level distance learners of ACDS. Out of more than 15 

branches of the Col lege of Distance Studies of AUC, the stud y was delimited to the 

Addis Ababa branch fo r its manageabil ity. The stud y was also del imi ted by personal, 

inst itutional and socio-econom ic constraints that affect distance learners success in their 

study. Moreover, the conclusions that were drawn concerned only degree level distance 

learners of ACDS in Addis Ababa branch. 
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1.6. Limitations of the Study 

In conducting this study, the researcher faced problems, which contributed to the 

limi tation of the study. First, the students in the cohort were all at di fferent stages of their 

studies, with some at the beginning and others nearing the end. The varying leve ls of 

ex perience wi th the institution may, therefore. inOuence both the needs and leve ls of 

satisfaction of individual students. Secondl y, financial constraint has a rol e in lim iting the 

scope and depth of the study. Finally yet importantl y shortage of literatures on constraints 

of di stance learners, particularl y in Eth iopian contex t has its contri buti on to the limi ta ti on 

of the study. 

1.7. Operational Definition of Terms 

Assessment: means the process by which as many data as possible are gathered and used 

to evaluate constraints of distance learners in ACDS. 

Constraint: refers to a cause or determiner that underli es and influences perfor mance 

and success of di stance learners in ACDS. 

Distance education: - is any educationa l process in which a ll or most of the teaching is 

conducted by someone removed in space and/or time from the learner, with effect that al l 

or most of the communicat ion between teacher and learners is th rough an arti fic ial media. 

either electronic or print. 

Distance learner/s tudent: refers to an individual whose a ll learn ing activities that are 

ca rri ed out where and when separated from the learning organi zation and the teachers for 

much of the learni ng process. 
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CHAPTER TWO 

REVIEW OF THE RELATED LITERA TURE 

A number of researchers and educators have made much effort in assessi ng constra ints of 

di stance learners. Accord ingly, there is a range of literature dealing with the general 

problems, which might affect the success of di stance learners. In thi s chapter, literatures 

that are relevant to the study will be di scussed. The presentation will be made under the 

fo llowi ng two headings : overview of di stance education, wh ich foc uses on defi nition , 

rationale and history of distance education and constraints of dist,Ulce learners. 

2.1. Distance Education: An Overview 

2.1.1. Definition 

Distance education has different names given to it by different authorities in different 

countri es. According to Manjulika and Reed ( 1996). the terms 'distance educati on' and 

'Home study' are used in Europe and a few places in Canada and USA; 'Independent 

study' is used in North America; 'off campus stud y' in Australia, tbe pacific region, and 

South Eastern Asian countri es; and Extra-mural system in New Zealand; etc. This implies 

that alongside the alarming growth of literature about open and di stance learni ng there is 

a 'meta- literature' about its terminology (Perraton, 2000: 13). However, the generi c term 

'distance education' is used for all parallel systems to formal school ing and training 

(Zenebe,2005:74-75). 

The defin ition of di stance education has been approached fro m various points of view 

and the emphasis has been in different elements of distance educat ion and terminologies 

depending on who has fo rm ulated the definition (Perraton , 1991: 14). According to 

Fin land Ministry for Foreign Affair (1998:7), the fo llowing different elements form the 

basis of definitions: 

• distance educati on in re lation to traditional education 

• focus on independent study 

• focus on techno logy 

• distance education as an industrial mode l 
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• structural approach 

• di stance education as a system 

Accordingly, there are so many definiti ons given to di stance education by different 

authors. For instance, Perra ton (1 982:4; 1991: 14; 2000 : 13) defines di stance education as 

"an educational process in which a significant portion of the teaching is conducted by 

someone removed in space and/or time from the learner". Holmberg cited in Guri­

Rosenbl it ( 1999 :34) defined di stance education as characteri zed by non-contiguous 

communicat ion. "The term di stance education covers the various form s of study at all 

leve ls which are not under the immediate supervision of tutors present with their students 

in lecture room or in on the same premises but which , neverthe less, benefit from the 

planning, gu idance and teaching of a support organi zation." However, Desmond Keegan 

developed the definitions of distance education by combining the summary of di fferent 

approaches. He forwarded the following defining elements of distance learning. Distance 

education is a form of education characterized by: 

• the quasi-permanent separation of teacher and learner throughout the length of 

learning process . 

• the influence o f an educational organizati on both in the planning and preparation 

oflearning material s and in the provision of student support service. 

• the use of technical media (print, audio, video or computer) to un ite teacher and 

learner and carry out the content of the course. 

• the provision of two way communication so that the student may benefit from or 

even initiate dialogue. 

• the quasi-permanent absence of the learning group throughout the length of the 

learning process so that people are usually taught as individuals and not in groups, 

with the poss ibility of occasional meetings fo r both didactic and soc ialization 

purposes (Keegan , 1996:50). 

8 



Keegan's fo rm ulation is a useful one and which appears to have been generall y accepted 

by resea rchers, a lthough criti c ized by Garrison ( 1990) as be ing too narrow (Sampson. 

2003: I 04). 

2.1. 2. The Rationale for Distance Education 

There are different reasons that are considered for the emergence of distance education. 

Wi th sudden increase of population, where peo ple are widely scattered and living at a 

di stance could automaticall y be a problem to manage such groups at spec ified centers is 

one of them (Tesfa ye, 2007 : 17). However, scattered communi ties, large geographical 

areas and diffi culty of organi zing a face-to-face teaching are not the only or the necessary 

reason to establish distance education (Rawson-Jones, 1973 ; cited in Amera , 2003:76). 

He claimed that there are countri es that do not have these prob lems, but use distance 

education intensity. Therefo re, distance education has emerged as an education fo rm. 

At the 9th ICCE conference Michae l G. Moore sub mitted a paper in which he stated: 

"Apart from the expansion of correspondence study as fo recast by sociologists and 

economists it will be more in demand fo r truly educational reasons (Lij osa, 1975: 177), 

because there are educational needs of society that the trad itiona l curriculum could not 

and cannot sati sfy. In the same vein, Ejeta (2005: 13) stated that following the 

development of technology and d ifferent fi eld of knowledge, educational needs of human 

being are increasingly growing. In order to sati sfy these needs of education now it is 

becoming apparent that the conventional organizati ons are active ly encouraging the use 

of distance education as alternative means for provision of education. Therefore. distance 

educati on was, and is, a means o f providing educat ion, based on a belief in the value of 

educati on for its own sake and fo r profess ional promotion and fo r improving soc ial status 

(Holmberg, 198 1 :40). 

Moreover, as Keegan (1996: 2 11-2 12) stated ' the rationale fo r d istance education does 

not lie in the notion that there is something wrong with conventional educa tion that 

distance education should correct' . Rather many of the contemporary evaluations of 

di stance education and its role in the future educationa l provision are quite favo rabl e. In 

addition to that, Berg (2005: I 0 I 0) stated that while co ,-respondence instruction was seen 
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as a way of either augmenting the trad itional uni versity education or lead ing students into 

traditiona l degree programs, it was never seen as a replacement. In line with thi s idea, 

Elliot ( 1990 :1 0) stated that di stance educati on almost came to be considered an educat ion 

project in itse lf, instead of a strategy for education projects. 

To answer the reasons for the increas ing importa nce of open and distance learning, 

Perraton (2004: 18) gives emphasis for fou r th ings as a dri ver of the process. These are: 

• desire to widen access; 

• an intention to strength education in the interests of the economy; 

• techno logical opportuniti es; and 

• the hope of contain ing cost. 

Currentl y, while teaching in a distance is being used in many countri es in the wo rld, there 

is a grater need for such a program in developing countries like ours to expand 

educational opportuniti es to cover a larger proportion of the population. According to 

Kabawasa and Kaunda (1973:4), several nat ions in Africa realized the importance of 

co rrespondence education as va luable contribution to nation building in solvi ng the 

diffi cu lt problems of expanding educational opportuniti es for all citizens. To support this 

idea, Pen·aton (1982:9) stated that in many Afri can countries, it was clear that the 

expansion of schools, with in the lim its imposed by finance and by the suppl y of teachers, 

could not meet the demand for education, even a generation or more. Thus, the 

experience of multimedia distance teaching was seen as immediately relevant to the 

educational needs of the th ird world. This implies that, despite developing and deve loped 

countri es are using di stance education, because of the increasing demand of the vari ous 

sectors fo r trained manpower, developing countri es need to run di stance education 

extensively and effecti vely. 

Wossenu and Befekadu (1999: 19) refe r to other studies (Kuhana, 1981 ; Forman and 

Richardson, 1977; Srisa-Au, 1981 ) provided the foll owing rationales for using di stance 

education as an alternative approach. 
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• Developing countries need trained manpower to cany out their social 
and economic activities, and the opportunities for education in the 
traditional system are limiled Thus, a complementary approach 10 

traditional system of training manpower should be the focus of 
allention in order to aileviate the problem, 

• There is a high need for the vast majority of working people to have 
access to education on the extensive and equalitarian basis and at the 
same time 10 have a career opportunity available throughout life, 
Thus, distance education can reach wider student audiences and meet 
the needs of students who are unable to attend on-campus classes, 

• There is a marked increase in cost-effectiveness, particularly in capital 
expenditure, A distance learning ,system is potentiaily more cost 
effective than the conventional system while teaching similar subject 
mailer to a massive and ever increasing number of people who are 
widely dispersed and of low density, 

From thi s, we can conclude that di stance education is a model of address ing education fo r 

those who fo r vari ous reasons cannot get an 0ppol1unity for face-to-face instruction, In 

thi s regard , Holmberg ( 198 1 :39) asserted that the 'gate-keeper' function of formal 

schoo li ng qualifications makes di stance education vita ll y important for anybody eager to 

rise soc ia ll y to pass the soc ial barri ers, Moreover, compared to the trad itional face-to-face 

institution, d istance education is accessible to wider audi ences in a very short time, with 

relative ly cheaper resources, and in a more effective malUler. 

2.1.3. Histo,·y of Distance Education 

2.1.3.1. Genesis 

The hi story of di stance educati on begi ns with correspondence educati on (Jenki ns and 

Koul , 1991 :6), As long as huma n be ings have been able to read and write, they have sent 

useful and educational information to each other by means of letters, i, e, they have 

corresponded w ith each other. According to Guri -Rosenbli t (1999:2), examples of an 

intensi ve exchange of letters for educational purposes have been known since ancient 

times while Plato and Cicero corresponded with their students, 

The modern story of organi zed correspondence educati on, however, begins in the middle 

decades of the eighteen century, According to Manjul ika and Reed ( 1996: 165), the 

earli est record of di stance education has been found in 'The Boston Gazette' of 20 Ma rch, 

1728, in which 'Caleb Philipps, Teachers of the New Method of short hand' ad verti ses 
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that any ' person in the country eager to learn thi s Art, may by having the seve ral lessons 

sent weekly to them, be as perfectl y instructed as those that living in Boston.' 

As Dodds ( 199 1 :7) stated, just li ke other hu man be ings inventions, correspondence 

education began in several countries almost about the same time. In Sweden. fi rst 

Meli ller in the 1830s and then, more significantly, Hans I-lermonds began to provide 

conti nuing education to students who had left their schools by sending them lessons by 

letter. In England, l sacc Pi tl11 an fo llowed a similar pattern at about the sal11e ti l11e. In the 

USA, Anna El iot T icknor, the daughter of a Harvard professor found the first 

correspondence instruction program in 1873 (Berg, 2005: 1007). 

By the end of the 19'h century, several publicly funded institutions along with pri vate 

co ll eges offering correspondence education had cOl11e into ex istence in many European 

countries and the USA (Manju lika and Reed, 1996: 165). After the Revolution in Russ ia. 

one of the priorities of the revo lutionary governl11ent was to increase education, frol11 

literacy to un iversity levels. Therefore, correspondence educati on was rapidly attached to 

the task of ex pansion (Pen'aton, 199 1: 16). 

In the second decade of twentieth century, Australia and New Zealand turned to 

correspondence education, in the public sector, to help to provide education to rel11 0te 

students. According to Manju l ika and Reed (1996 : 166), di stance education at tertiary 

level in Austral ia dated as fa r back as 1911 when the Un iversity of Queensland entered 

the fie lds of correspondence education. 

Di stance education took deep roots in severa l countries in the 1930s . The found ing of the 

International Council of Correspondence Education (ICCE) in 1938 in Canada supported 

by the USA, Australi a, New Zealand and Scotland showed that the idea got el11phasis of 

the educational ists throughout the world (Erdos, 1970: 126). In 1939, the French 

gove rnm ent established the government co rrespondence co ll ege, the Cente r National De 

Tele-Enseignement, to providi ng education to schoo l ch ildren. 

After the Second World War, the method of correspondence education was adopted to 

su it the particul ar educationa l needs and requirements o f coun tries in the Afro-Asian 
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regions and elsewhere. The Un iversity of South Afri ca establi shed in 1873 as the 

U ni versity of the Cape of Good Hope played very important ro le in the educational 

system of the coun try. It started teach ing at a di stance in 1946. In 1962 it was officiall y 

estab li shed as a distance teaching universi ty through a govenmlent decree. Thi s led the 

Un iversity of South Africa (UN ISA) to be the first fu ll-fledged autonomous di stance 

teaching uni vers ity (G uri-Ronseb lit, 1999:4). 

By 1960s, distance ed ucation considered as viable to supplement the conventiona l 

system of education and ga ined further recogniti on (Manj ulika and Reed , 1996: 167). The 

need for educational ex pansion led to the introduction of correspondence education in 

many Third world countri es soon after they achieved their independence (Manjul ika and 

Reed, 1996: 167; Dodds, 1991:3; Finland Ministry of Foreign Affai rs, 1998:9). ln Ind ia. 

since 1960s many universiti es have opened correspondence course departments both at 

pre- degree and degree level. 

In 1970s, the great success of British Open Uni versity has enhanced the image of 

distance education (Knox, 1993:163 ; Guri-Rosenb lit, 1999: 4). It also contri buted to 

change the name of the Internatio nal Council for Correspondence Educat ion in 1982 to 

the International Counci l of Distance Educati on (Wossenu and Befekadu, 1999: 18; 

Fisseha, 2006) . By 1975, Open Universit ies of one kind or another had been set up in 

Canada, Germany, Iran, Israel, Pakistan, Spa in and Tha il and. In the late 1990s, there are 

ove r thirty open uni versiti es whil e a fa r large number of conventi onal universiti es have 

establi shed open learn ing programs; with students numbered in tens and hundreds of 

thousands(Perraton,2000: 84). 

2.1.3.2. Historical Development of Distance Education in Ethiopia 

Although d istance education is a popular and w idely used concept in most of the 

developed and developing countri es, it is still at an infancy stage in Ethiopia. One of the 

reasons fo r this could be lack of awareness about the contributions of distance education 

(Wossenu and Befekadu , 1999: 16). 
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At the beginning of the 191h Century, when forma l schooling introduced in the country it 

was chall enged by insuffi cient and unqualifi ed personnel (Fisseha. 2006:9). Hence, the 

then government took measures, among which in troduction of di stance educati on was the 

one. Acco rding to Tesfa ye (2002:26) , the init iati ves to launch the di stance educati on 

program in Ethiopia have stemmed from both government and private institutions. 

l. Government Initiatives 

The Educational Media Agency (EMA) of the Ministry of Education (MOE), traces its 

ori gin to the Audio-vi sual center established 1952/53 (Tilson and Oemissew, 2002). The 

Center developed, produced and di stributed audio-v isual teaching aids, and even had a 

mobile team that traveled to vill ages and schools to show film s and slides. In 1965, a year 

after the introduction of telev ision in the country, television became the first tech no logy 

fo r broadcasting educati onal programs using the fac ilities of the Ministry of Info rmati on. 

[n 1969, EMA started broadcast ing from its own studio. Later in 1971 , educati onal rad io 

broadcasting was initiated after in hum ble experiment using audiocassette programs in a 

prison in Addis Ababa (Ti lson and Oemissew, 2000) . 

In 1967, in response to the repeated demands made by different sect ion of the soc iety. the 

Addi s Ababa Uni versity and Mini stry of Education jointly planed to develop senior 

secondary correspondence courses (OAE, 1980:2). Based on thi s agreement, the 

correspondence study unit was established under the supervision of the Ex tension 

Oi vision of Addi s Ababa University until November 1976 (OAE, 1980; Tesfaye, 2002; 

Fi sseha, 2006). However, after 1976 the department wholl y and officiall y transformed to 

the MOE. Then the department (in the ministry of adult and continuing education) was 

responsible for the running of di stance education for about e ighteen years until it was 

eventua ll y transferred to EMA in 1994 (OAE, 1980; Yalew, 2004). 

In 1999, the postgrad uate leve l distance training about distance educati on initiated by 

[ICBA. This was a step forward in creating trained manpower in the fi eld of distance 

education. To meet thi s fe lt need, the AAU agreed to undertake M.Ed di stance education 

programs. Accordingly, based on a memorandum of understanding signed between the 

Federa l MOE and the AAU on April 7, 1999, the AAU has launched the M.Ed distance 
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educat ion program in the Faculty of Education. The program had. operat iona l fo r fo ur 

successive cohorts and terminated in 2003 (Amare, 2006:70). 

In December 2000, the MOE lunched an am bi ti ous program to update the skill s of 17,000 

teachers to diploma leve l (UNESCO-lICBA, 2003). As a result, the program was named 

"project 17000" (Ejeta, 2005:2). It intended to upgrade the professional and academic 

qualificati on of teachers who are teaching in the second cycle primary (Grade 5-8) to 

diploma level. The program has been supported with a fund aided by the Academy for 

Ed ucational Development (AED) through a sponsorsh ip of Basic Educati on System 

Overhaul (BESO/USA ID ). Moreover, different government higher education institutions 

participated in the prov ision of distance education. Particularl y the Ethiopian Civil 

Service College has started di stance education program, which combines printed 

material s with innovative technology (UNESCO-IIC BA, 2003). 

II. Private and NGOs Initiatives 

In thi s regard, the first p ioneer was British Tutorial College (BTC), which was based in 

Kenya, had opened an office in Addis Ababa as earl y as 1967 and offered 

correspondence education courses in Ethiopia (Tesfaye, 2002). In 1969, NGO ini tiated 

distance education pilot program of a non-formal education nature started by Agri­

Service Eth iopia (AS E) in the current Wolayita Zone of SNNPR. ASE emerged as a 

corporate body of the UNADES formation (African Institute for Socia l and Economic 

Development) which then organi zed and operated co rrespondence education to fa rmers 

and women in many West African countries(Tesfaye, 2002). 

Following the Educational Policy and Training of the 1994, the government encouraged 

private investors in tertiary education (MOE, 2005). After that, some private higher 

insti tutions are active ly invo lved in di stance educat ion programs in various field s of 

studies. Among them A lpha un iversity college, St. Mary's uni versity co ll ege. unity 

unive rsity college and Admas college are the few. 

In collaboration with St. Mary's University College, the Indira Gandh i Nati ona l Open 

University (IGNOU) of India provides programs leading to a Post Graduate Diploma in 
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Di stance Education (PGDDE) and Master of Arts through Distance Education (MADE). 

Besides, the Un ivers ity of South Africa (UN [SA) launched its regional learning center 

di stance program in Eth iopia in January 2007 in Add is Ababa. All these show that 

no wadays distance education has got attention by pri vate and government institutions in 

the educationa l system of Ethiopia. 

2.1.3.3. Historical Development of Alpha College of Distance Studies 

The College of Distance Studies of AUC is the pioneer private distance education 

institution in Eth iopia. It establi shed in 198 1 with the major objective of offeri ng 

vocational and technical train ing to those Eth iopians who had no opportunity to attend 

day and evening classes (Eshetu, 2006; AUC, 2005). This institution was accredited by 

the Mini stry of Education and was known by the name Nationa l Vocati onal and 

Technica l Distance Education Enterprise (A UC, 2005). Simi lari y, as Kabawasa ( 1999: 19) 

cited in Tesfaye (2002:28) stated , "Its certifi cate is accred ited by the M ini stry of 

Education and equiva lent to the then comprehensive high school vocational stream 

cert i ficate. " 

The initial courses it offered from 198 1 to 1992 were ~hort-term training courses that led 

to certificates (Eshetu, 2006). Between 1992 and 200 1 the insti tution provided diploma 

programs in Accounti ng, Auto-Mechanics, General Mechan ics, Personnel Management, 

Banking and Insurance, Law, Secretarial Science and Office Management, Marketing 

Management, and Purchasing and Supplies Management (AUC, 2005). With this 

institution as its foundation, Alpha Educati onal and Training Share Company (AETSCO) 

was establ ished in [994 (AUC, 2005). In 2002 degree programs were launched first in 

Acco unting and Management and then in Development Management, Law, Econom ics, 

Public Admin istration and Development Management, and Business Management 

(Eshetu, 2006). 

In 2005, AUC establi shed itself from thi s pioneer institution by invo lving highly 

experienced and committed scholars to promote the motto of relevant, qua lity and 

affordable education (Eshetu, 2006). Today, the Co ll ege of Distance Studies of AUC is 

offering distance educat ion in more than 70 field s of studies. With the successful 
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operation of its degree, diploma and certificate programs tlu'ough distance learning, the 

College of D istance Studied has now deve loped a great deal of success and popularity 

among the public. Its success has been refl ected in the hi gh student enrolment and qua lity 

education services o ffered in its more than 18 branches and more than 85 coo rd ination 

offices spread throughout the country and around 30 branches in abroad (Eshetu , 2006:5). 

In the past over 50,000 students graduated form ACDS. Today, ACDS has about 60,000 

students. Thi s indi cates the contribution of Al pha in minimiz ing the acute shortage of 

med ium and high leve l qualified personne l in the country. 

Accord ing to AUC (2005 :2), now ACDS is reorgan ized under three departmen ts and fo ur 

Offices. These include Learning Materi a ls Development, Printing and Distribution 

Department ; Branch Offices Administration and Tutori al Services Department; 

Examination Services and Result Consolidation Department ; Teacher Education and 

Tra ining Director's Offi ce; Technical and Vocati ona l Educati on and Training Director's 

Offices; Admini stration and Finance Affairs O ffice and the Registrar Office . 

Moreover, as Eshetu (2006:8) affirm ed, the future goa ls of the coll ege of di stance studies 

of AUC incl ude diversificati on of the training programs; launching of post-graduate 

studies; improvement of the quality of services; promoting research, consul tancy and 

publi cati on activi ties ; building the capacity of the co llege; and employing new 

techno log ies (e-Iearning) to server distance learners. 

2.2 Constraints of Distance Learne."s 

More than tradit ional students, di stance learners are more like ly to have insecurit ies abo ut 

learn ing (Knapper, 1988). Problems and barriers encountered by di stance students fall 

into several distinct categories : personal, insti tutional and soc io-economic. 

2.2.1. Personal Constraints 

For adu lts, study may be a signifi cant and important part of the ir li ves, but it rare ly moves 

beyond be ing one pa rt, which they have to ba lance with other things in their lives. As 

Evans (1994 : 15) stated, distance learners in terms of cogni tive ability, ex isting stock of 

knowledge, sk ill s and va lues, prev ious experiences, world ly responsibili ties, and so fo rth 

are typica ll y much more diverse and complex. These directl y or indirectl y hinder their 
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stud y at a di stance. The refore, in the following sections the researcher tries to assess low 

prev ious educational leve l, lack of study sk ill , feeling of iso lation and motivation as 

constrai nts of distance learners . 

2.2.1.1. ]" 'evious Educational Bad,ground 

According to Evans (1994:23), for most distance (adult) students, schooling is something 

which they left beh ind several years ago, but it is also not uncommon to have students 

who have left school re latively recentl y and others whose school experiences were as 

much as several decades ago. This implies that distance students with their varying 

prevIous educational background differ in their achievements in distance education 

programs. 

Mcintosh et aI. , (1989:54) cited in Yared (2000) point out that there are positive 

correlation between the leve l of previous education and both the persistence and 

achievement of distance students. Older and better-qual ified students and students 

al ready fami liar with inte ll ectual work are related to higher rate of completion and better 

achievement. To support this idea, Rumble (1992:89) stated that students with higher 

previous educationa l qual ifications tend to do better in distance educati on than those with 

poorer qualifi cations. 

These all showed that, those distance students who had no good prev ious educational 

background are disadvantageous in distance education. However, we should be aware 

that measurement of previous learni ng invo lves the dimensions of ti me, level and 

relevance (Woodley and Ashby, 1994:20). 

2.2.1.2. Lack of Study Skill 

Educationalists firmly bel ieve that one's success in learning a subject largely depends on 

how one organizes and or plans hi s study programs (Kebede, 1976:30). According to 

Jenkins and Koul (1991 :99), di stance educators not on ly stress the importance of stud y 

ski ll s for distance learni ng, but a lso ai m to provide detailed instructions in such sk ill s, as 

poor study skills are certain ly a handicap for di stance lea rners. In their research , related to 

the students' lack of study ski ll s, Scholosser and Anderson ( 1994) cited in Yared (2000) 
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reported that poor time management and procrastination of di stance students are 

important factor related to the ir academic fai lure in di stance education p rograms. 

It is important to all students to acq uire good read ing habits, wh ich enab le them to learn 

quickly and memori ze effective ly. Particularl y di stance student who have not much 

chance to counter- balance their shortcomi ngs in readi ng and stud y techniques by 

listening to lectures and di scuss ions, a good technique of study is greater importance to 

them. Along the same line, Yared (2000 :28) refer to different studies (Charp, 1994, Burnt 

and Bugbee, 1994) asserted that greater students' autonomy especiall y students' abi lity to 

work independently are reported to be crucial for success in di stance education. 

According to Robinson and Shakespeare ( 1995: 107) , writing a study gu ide for di stance 

students implies that we are handling over much of the responsibili ty for directing study 

over to them. Therefore, we need to put ourse lves very much in the place of a learner 

who goes to start from scratch. As Kebede (1976:30) stated, a stud y program is 

particu larly important for di stance learner because an adult learne r' s time is di vided 

among several activ ities . However, onl y wo rki ng out study schemes does not help much 

unless a student knows how to make effective use of them. Distance learning requ ires 

self-d iscipline, moti vation, perseverance and a lot other duti es. 

2.2.1.3. Feeling of Isolation and Alienation 

" Iso lation" as used in re lation to distance learne rs means the " lonely situation", whi le 

studyi ng, and the "geograph ical distance" that ex ists between the di stance learner, the 

tutor and the institution (Kebede, 1976: 39). According to Keegan ( 1996: 149), 

privatization of the study process and isolat ion from teacher and peer group remains the 

central distinctive feat ure of di stance students. These constraints make studying at a 

d istance a difficu lt task for those who cannot benefit from pri vacy. 

The distance aspect of di stance learning takes away much of the social interaction that 

would present to trad itional learning environments. Geograph ical iso lat ion has been 

identified as one of the major problems of distance students (Meacham and Evans, 1989). 

According to Wood ( 1996), in add ition to the practica l problems of contacting academic 
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and administrative staff, and obtaining stud y material s, d istance students suffer from the 

di sadvantages of be ing unable to interact with othe r students and are often denied the 

percept ion that they belong to a scholarl y community. This may lead to fee li ng of 

inadequacy and insecurity, and lacks of confidence in their own abiliti es (Wood, 1996). 

Bertels ( 1993) cited in Yared (2000:27) described the character of most studen ts who fail 

in distance education programs as student who suffer from learning in iso lation. 

According to Mills and Tait (1996) cited in Guri-Rosenblit (1999:64) di stance hi gher 

educati on have been engaged over the past twenty years in sustained effo rts to find and 

put in place support systems to counterbalance the ' depersonal ization ' of learning and 

teaching and to ease student alienation from peers and tutors. 

As Guri-Rosenblit (1999:64) stated, many distance educators tend to exaggerate the 

separation of teacher and student, and equall y to overl ook the profound implication that 

arise from the absence of peer interaction. For distance student there is no peer group 

aga inst which to judge themselves and their own personal reaction to the package of 

materi als, wh ich affect their success in their study. This has influence on the ir study. In 

the same vein, Keegan ( 1994:99) stated that distance students weak ly integrated into the 

social system of the teaching institution and fee l low involvement with it. Therefore, they 

are at risk to keep on their study. 

In distance education, socia l presence can be a powerful too l in ach ievements of distance 

learners. Thus, even when lea rners are not having trouble, they are li ke ly to want to share 

their inte rpretation of course materials (Thorpe, 1994: 146). It helps students to 

understand student-tutor interaction and student-student interaction that are important in 

terms of student satisfaction. As Turner ( 1984:4) cited in Guri -Rosenblit (1999:29) 

stated , "There is no spell more powerfu l to recall the memories of co llege li fe than the 

word campus". This quotation implies that a campus embodies not onl y the di st incti ve 

physica l qual ifies of a uni versity, but al so its educational and social s ituations that 

distance students miss ing. 
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2.2.1.4. Motivation 

According to Yared (2000: 27), studies that have confirmed student moti vation to be one 

of the most deci sive factors in determining academic performance/s uccess in di stance 

education programs are many. Motivation as a concept linked with learning and what 

people will do rather than what people can do. It is close ly related to arousal, attention , 

anxiety, and feedback. In li ne with thi s idea, Walkl in (1990) stated that motivation 

descri bes the arousa l, control and sustaining of behavior necessary to satisfy a need or to 

attain a goa l. He further claimed that a fa vorable attitude to learning could be developed 

in students provided they are motivated to achieve some goa l that they have set 

themselves. 

All learning requires a degree of motivation, self- di sc ipline, and independence on beha lf 

of the learner, but these aspects are more pert inent in the case of di stance learning, where 

the student is large ly se lf-directed and unsupervised, and expected to be more 

autonomous (Sampson, 2003 : I 05). Student mot ivat ion is a key issue for the consideration 

of course plmm ers. The awa rding of accredited certificates may serve as a stro ng 

incenti ve but there are deeper problems confronting the iso lated and thus easily 

di scouraged distance students (Kabwasa and Kaunda, 1973 :8). Therefore, motivation is 

deci sive to keep di stance student in the program, not to mention hav ing them learn 

someth i ng successfull y. 

Focusing hi s research on the personal variables of di stance students, Chacon-Dugue 

( 1987 :93) ci ted in Yared (2000:24) fo und that the level of learner motivation was a good 

pred ictor of student perfo rmance on distance education. In the same vein, Perraton (1982) 

asserted that for distance teaching to be effecti ve, in the sense of reta ining its students to 

the end of their course, they need to be hi ghly motivated and to see the relevance of their 

studies to their own life and their own prospect. From thi s, we can infer that altho ugh 

moti vation can be intrinsic or extri nsic, intrinsic motivation is crucia l for di stance 

learners to be successful. In this regard , Boone stated that: 
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Mot ivation may be extnl1SlC or intrinsic ... Although 
people can and do learn effectively with extrinsic 
motivation, intrinsic motivation is more effective in Ihe 
continual ion 0/ learning and ils retention over along 
period o/Iime (Boone, 1985: 112). 

Similarly, as Knapper, et aI. , (2000 :27-28) cited in Firdissa (2005:68) declared, learners 

outs ide the trad itional system must be large ly se lf or intrinsicall y moti vated. From this, 

we can reali ze that extri nsic motivation is not suffici ent to stimulate learning or even 

support acq ui siti on of the necessary learni ng skill s. According to Sparkes (1984) cited in 

Rumble (1992:28), knowledge is easy to present but will on ly be learnt by those who are 

motivated to learn. Therefore, it is easy for educational insti tutions to accept low 

complet ion rates as a function of students; lack of motivation and ability. 

2.2.2. Institutional Constraints 

Accord ing to Yared (2000), various research documents (Holmberg, 1989; Keegan , 1990; 

Verdi un and Clark, 199 1) have tired to identify the variab les with in a distance teachi ng 

institution that infl uence the academic success of its students. Among these in thi s 

section, the researcher tri ed to focus on instructi onal materials, mode of del ivery, stude nt 
\ 

support system and method of assessmentlas constraints of distance learners. 

2.2.2.1. InstructionalfCourse Matel'ials 

Wi lli s (1992) cited in Yared (2000 :32) asserted that the effecti veness of the instructional 

materi als is a very important variable fo r motivat ing di stance students fo r better learn ing. 

It has been suggested that a correspondence course differ fro m a textbook in that it 

actuall y teaches on its own without relaying on oral clarification by an instructor 

(Holmberg, 1967:20). However, as Sewart ( 1980) cited in Keegan (1996 : 100) mai ntained 

that the needs of student learn ing at a distance demands an interactive mode in distance 

systems which hardly be supp lied by the lea rning materia ls. 

Success in di stance education is dependent on sensitivity to the needs of students 

(Kabwasa and Kaunda, 1973 :6). Acco rdi ng to Perraton ( 1993:401), it is necessary not 

only develop courses which students can understand and enjoy but al so maintaini ng the ir 

interest and motivation. The course deve loper shou ld hope that the intrinsic interest and 
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worth of the subject matter would mai ntain the student enthusiasm. Si milarly, Kebede 

( 1976:11) stated that a course ed itor, which ed iting a course, must put himself in the 

position of correspondence students, that is, he must 'v isuali ze' and ' antic ipate ' the 

vari ous learning problems of study by correspondence courses. However, acco rding to 

Robi nson and Shakespeare (1995:35), in many d istance courses material s student choices 

are highl y constrained . These constraints are sometimes simply the product of traditi on, 

to be precise, the way things needed to be in conventional courses. 

White (1987) cited in Yared (2000) fo und that the organization of lessons in successive 

se lf-contai ned un its (modules) promoted students' satisfaction with the course large ly for 

it allows them to study each unit acco rding to their self-adjusted and best su ited fl exib le 

time. To support thi s idea, Holmberg (1967:12) stated that the idea behind the division of 

the materi a l in to stud y units is that the student should be offe red a suitable quali ty of 

learning material at a time. So that he/she can rega rd the study of each unit as a separated 

task and can always survey the material to be learnt. The theory is that in th is way it is 

possible to prevent the bulk of possibly difficult stud y material from intimidati ng him. 

However, Chambers (1994: 103) referred to other studies (Blacklock , 1976; Chambers. 

1989) asserted that many di stance learning courses fo und to be heav ily overloaded. 

Therefore , the amount of work learners are expected to do critically affects the attitudes 

to distance courses, and their ability to complete them successfu ll y. 

The quality of the instructional materials that are used by the distance teaching 

institutions is found to affect the student persistence and achievement. The aspects of the 

instructional materials that have found to affect students perfo rmance are the 

successfulness of the materials in making most of thei r learning activit ies highly 

interactive and the materials' effectiveness in imposing a persuasive demand of active 

learn ing (Yared, 2000). In this regard, BOlje Holmberg affirmed that: 
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11 is not enough to leach Ihe aclual learning malerial, 
studenls' independence and crilical judgment musl be 
trained. For Ihal reason it is advisable thaI 
correspondence schools should Iry slil71u/ale sludenls 10 

trace informalion in books of various kinds, in periodic, 
elc by asking queslions Ihe answering of which requires 
parallel reading and slimulale doubls and 
inquisitiveness (Holmberg, 1967:25). 

Sim ilarly. using enough case studies and collaborative stude nt projects, which are 

relevant to the life of the student, is repeated ly confirmed to be a major factor that 

determines the persistence and ach ievement of distance students. 

It is a duty of a distance teaching institution to make the organi zation of a course as 

meaningful as possibl e (Kebede, 1976: I 0). Systematic arrangements of a course with 

neatness, consistency of language style and layout, good grammar and expression, 

accuracy in information and direction are among some of the responsibilities of an editor. 

To support this idea, Holmberg (\ 967:27) point out that all in formative wr iting in 

distance course should be lucid , easy sty le with somewhat co lloquial language and 

without ulUlecessaril y abstract. On the other hand, the aesthetic aspects of the 

instructi onal materials should be considered as constraints of distance learners. In thi s 

regard , Robinson and Shakespeare ( 1995) sated that: 

Like any olher consumer objecl Ihe aeslhetic design of 
distance learning malerials can add considerably 10 Ihe 
pleasure of Iheir use, and therefore increase Ihe 
learners ' motivation. if a {exi is pleasant 10 look al and 
handle then the learner will wont 10 get it OUi fi'om the 
cupboard and work with it (Robinson and Shakespeare, 
1995:80). 

As we can see from the above quotation, it is al so important to give emphasis for visual 

aspect of the instructional materi a ls as a constraint of di stance learners. 

2.2.2.2. Mode of Delivery 

Lewis (1994:5-6) stated that, anyone with experience of open distance learn ing planning 

knows that media selection has to begin with a consideration of the target learners. 
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Learners must be able to gain easy access to the media and to an y necessary equipment. 

The creat ion of a learn ing centre will not be the answer, unless thi s is physically close to 

the learners and matches their lifestyle. Distance learning is more likel y to be effective, 

if individual learners can make use of control over the media be ing used in orde r to 

interact with the educationa l content of the media (Kirkwood, 1994:70). 

In all di stance education programs, the di stribution of course modu les to students must be 

effective to attai n a greater chance of success for student. As Mwakawago (1970:317-

318) stated in all the countries in which correspondence instruction is used effecti ve ly as 

sound communication systems (good roads, regular rai lway connections and efficient 

postal services and telecommunications) are fulfill ed. However, in Africa correspondence 

instruction was di scouraged due to defici ency of the means of communications, so that 

the rate of dropout is s ignificantly higher. Along the same line, Zenebe (2006: 186) stated 

that given the low leve l of rural development in Ethiopia, the challenges posed by poor 

infrastructure supply (transport and cOlllmunication) should be countered by some 

alternati ve means of di stri bution to benefit students. 

According to Lewis (1994), the mcdia issue is single out early on and the choi ce is made 

on technical potential rather than the likely circumstances of use. However, the past three 

decades are spent with the teclU1ological as pects of media applications designed 

careless ly of the needs of students and their tutors. Simi lar/y, Kirkwood (1994) stated that 

the extent to which learns could contro l and interact with media technologies vary in a 

number of ways : the easy and flexibility of use, the leve l of interacti vity and the extent to 

which dialogue is made possible. Factors sllch as these may have a bearing on the 

selection of media suitable fo r a particular purpose or group of learners. In the same vein , 

Woodley and Ashby (1994:20) asserted that the prospecti ve student have access to 

equipment (phones, tape-recorders, video-recorders, computers, etc.,) on the courses is 

another factor that will affect how students react to courses or impact on the support 

offered to students. 

Perraton (1982 :25) asserted that both practi ce and theory confirmed that there are benefit s 

for good teaching, and keeping up studen ts' motivation, in using a variety of media. The 
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method of presentation needs to much the kind of knowledge. Thus, video, co lor slides. 

etc can be used for natural hi story; print for mathematical data; aud io for music, etc. , 

(Rumbl e. 1992:28). As Kabwasa and Kaunda ( 1973) lack of avai lable materials. 

ineffi cient mail ing systems, etc. , are a frequently encountered problems in Africa, one 

which could be counter balanced by increas ing library facil ities including the provision of 

mobile libraries, a heavier reli ance on study groups to circulate materials, and the 

development of educatio nal tapes, s lides and film s. 

2.2.2.3. Student Support System 

Several researchers (Moore, 1987: Keegan, 1990; Manjulika and Reddy, 1996) cited in 

Yared (2003) confirmed that the quality of the learners' support system in a di stance 

educat ion program to be a deci sive factor that determines student success in the program. 

However, as Ejeta (2005) stated, the quality of services that distance teaching uni ve rsities 

offered to students with regard to materia l distribution, evaluation of assessment 

responses and turn-around time and academic counseling is graduall y deteriorating. 

According to Guri-Rosenbl it ( 1999-25-26), it became evident that completion rate In 

di stance teaching systems depending upon effective support mechanism. In line with this 

idea, Keegan (1996: 151) stated that dropout in distance education can be so lved by the 

provision of adeq uate support services. He further points out that where student support is 

not enough, students should understand that di stance study might be constantly burdened 

with the risk of discrimination. Similarly, Melton (2002: 129) asserted that, when students 

come across problems with their day-to-day studies they are likely to want immediate 

support. Nevertheless, if they have to wait for a tutorial at the end of the month to obtai n 

answers to their questions, they are li kel y to feel very frustrated. Delay ing 

answers/corrections of ass ignments and rep li es to question can diminish the motivat ion of 

students (Kebede, 1976 :27). 

Guri-Rosenblit (1999) posed that effective student support system is essential especially 

for students from di sadvantage background. On the other hand, Rumble (1992:89) argued 

that 'while motivated, highly intelligent students, provided they have access to 

satisfactory and appropriate learning materi als, the majority of distance students need 

26 



some degree of support with their studies'. To support thi s idea, Jenkins (2004:57) 

affi rmed that learners in di stance education tend to be those who fail to obtain places in 

formal schools and uni versities and academical ly less successful. Accordingly, many will 

need a high level of learning support. 

However, as Farrell , et. aI. , (2004: 161 ) stated, one of the constraint force for di stance 

student is that learner support system are still not providing the leve l of services that is 

available to the 'on-campus' learner. One of the di ffi cu lties to prov ide student support is 

due to a shortage of qualifi ed tutors (Jenk ins, 2004). Research conducted by Ashcroft and 

Peacock (1993) cited in Ashcroft and Foreman-Peak ( 1994: 149) showed that tutors who 

understand mature students' anxieties about assessed work, enquired abo ut their study 

skill needs and capi ta li zed upon the experi ences that student had brought with them were 

able to contribute to their success. Along the same line, Evans (1994: 114) declared that 

encountered with much younger and less experi enced tutors could be upsetti ng for 

students. 

Student support services take a wide vari ety of fo rms, but frequent ly offer students the 

opportunity to visit study cenlt:rs for tutoria l and counseling, to meet fo llow students, and 

to use faci li ties unavailable to them at home are some of them. Yared (2000:37-38) 

referring to (Wills, 1992) , pointed out major elements of student support that have direct 

influence on determini ng retention and achievement of distance student. These include: 

• Giving adequate advice to candidate and applicants before they embark on a 

course. 

• Once students are in the system the provision of rapid , appropriate and effective 

advice and counse ling. 

• The student support that creates an atmosphere that is support ive and encourages 

continuing membership of the learning group. 

Moreover, Melton (2002: 128) stated that, in studying the type of student support systems 

we will need to take in to account the following issues as constraints of di stance learners. 
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• 

• 

• 

• 

• 

the appropriateness o f the support prov ided; 

easy of access to the support required; 

continuity of support; 

sk ills required to make use of the support provided; and 

the costs concerned in providing the support. 

Therefore, giving emphasis for the availability and the effectiveness of the basic e lements 

of any student support system in di stance education as the major variab les that affect 

students ' performance is vital. 

2.2.2.4. Methods of Assessment 

In a traditional classroom, teachers use a variety of means, some formal (quizzes, tests, 

etc .), and some informal (they pose questions, monitor body language and facial 

expression, etc.,), to evaluate students' learning and ass ign grades. However, the situation 

becomes more complex in a di stance learning environ ment. Educators have to identify 

what they want distant student to know and success full y integrate in the educational 

material. Furthermore, distance education itself imposes several problems such as the 
I 

difficulty in user identification or the absence of proper evaluation method s. 

Consequently, thi s could be constraints of di stance learners. 

According to Rumble ( 1992:66), assessment in di stance education has two poss ible 

functions. The first is to provide help to the student in the form of comments on hi s/her 

work. The second is to grade the students work for assessment purpose. However, 

according to Brown, et aI. , ( 1994:38) cited in Ferdi ssa (2005 :69) , the present assessment 

procedures in many di stance learning insti tutions are inadequate and do not motivate the 

learners to pursue and/or succeed in their learning. 

Directl y copying from course materials in answering questions and depending on the 

assistance of others in working assignments is difficult to detect in di stance education. 

Moreover, as Brown, et. aI., (1994:33) cited in Ferdi ssa (2005:68-69) indicated, in recent 

years students have become much more strategic in their studying patterns, rarel y 

studying for love of learning alone, but concentrating their energies on what will get them 
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better course grades. This implies that if format ive assessment is not implemented as 

eval uation procedure in all courses, then its effects will be promoti ng their ' extrinsic. 

mark-dri ven motivation' . This leads student to be passive as well as indi viduals who 

neither work independently nor th ink criticall y (Kebede, 1976:27). 

As Cormier and Daniel ( 1975 :23 7) stated , sel f-assessment questions obviously give 

results that are content-referenced since, by their very nature, they exclude comparison 

with other students. However, a good sel f- assessment question should not onl y indicate to 

the student whether he has mastered the content which the question covers but also, in the 

event that thi s mastery is less than total, show him what he has fail ed to understand and 

what to do about it. Moreover, Race (2005:141) confirmed that di versifying the means of 

assessment is needed to allow a ll learners the chance to display their fu ll potenti al, 

without being undul y limited by what happens to be measured by just one or two favo red 

assessment formats. However, Ryan (2004: 164) argued several distance education 

institut ions have elementary self-assessment tests that are des igned to help students 

reali stically appraise their capacity to undertake a distance course. 

Assessment serves a critical feedback ro le in the educational process . It has not simply 

been the end of learning but has been an important component in the design o f the 

learning process itself and an essenti al tool in fac ilitating learn ing (Raggatt, 1994 :1 37). In 

relation to that, Phil Race (2005) stated that: 

Assessment can be described as the engine Ihat drives 
learning. Feedback can be thought of as Ihe lubricant 
that keeps the engine running smoothly. Withoul either 
assessment or fee dback. or both. not much learning 
happens. For learners. if something is not going to be 
assessed. a clear message is received that it is not 
worth their spending time to learn if (Race, 2005: 140). 

It is therefore important to link assessment very strongly to intended learni ng 
outcomes to encourage and to succeed di stance learners study. 

The written assessmel1l from di stance student can serve as a feedback; it has mainl y two 

purposes: first to help the di stance school eva luate the course in re lation to its objecti ves. 
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second to follow up the learn ing progress of the students (Kebede, 1976:27). Therefore, 

assignments should be marked as quickl y as possible and returned to the student with the 

tutors' comments. As Rekkedal (1983) cited in Rumble (1992:66) there is evidence of a 

correlation between student drop-out and long assignment turn-round times. 

2.2.3. Socioeconomic Constraints 

2.2.3.1. Unable to Balance Work and Family Responsibilities with Study 

Accord ing to Perraton and Lentell (2004), there are survey evidences that have 

cons istentl y confirmed that the majority of di stance students in most countri es are 

work ing adults. Although work and study can be mutually beneficial , there are many 

tensions wh ich most adults students have to resol ve as they try to complete their studies 

and earn a living (Evan, 1994:88). In thi s regard , Phythian and Clements (1982) c ited in 

Yared (2000:46) indicated that adult distance students complain that their studies are 

di srupted by thei r work by invo lving in wo rk duties in out-of work time and be ing 

phys ica ll y and menta ll y exhausted to study due to excessive work load. In line with thi s 

idea, Knowles (1980) states that "di stance learners are either time-bound due to wo rk or 

travel schedules or location-bound due to geographic or family responsibilities" . 

From thi s, we can understand that balancing work and study is often problematic for 

distance students . Students who withdraw from thei r courses also show that work related 

pressures are a common reason for their withdra wa ls (Evan, 1994:92). To supp0l1 thi s 

idea, Rumble (1992:89) asserted, "Those who find it difficult to reconc ile the conflict ing 

demands of the ir jobs, family and studies tend to do less we ll" . Therefore, the problems 

learners face in balanc ing work and study are important ones to be cons idered as 

constraints. 

Balancing work and stud y can be relati vely easy if employers have policies for 

supporting stud y and put them into practice. However, fo r many di stance students stud y 

is something that occurs outside of work as a private activity, and work has to be given its 

necessary priority (Evans, 1994:88). Similarly, Woodley and Ashby (1994:20) stated that 

balTiers might inhabit successful course completion for di stance learners are unsupportive 

employer, difficulti es with fees and highly mobile job. Mood (1995) cited in Sara Guri -
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Rosenblit ( 1999), recapped the difficulty of balancing work and study as constraints of 

distance learners as follow: 

It is easy to procrastinate, easy to convince oneself that 
other duties must be completed before studying. Work 
can easily take precedence over study for many 
distance sludenls. Afler all, il is work thai pays the 
bills .... and therefore many sludents believe it must 
come first A sudden deadline at work can lake 
precedence over a class assignment. An unexpected 
out-of- town trip can eliminate three evenings planned 
for sludy, and increased pressure and slress at work 
can make concentrating on textbooks difficult (Mood, 
1995 cited in, Guri-Rosenblit: 1999:94). 

From the above quotation, we can deduce that the problem for most distance students is 

trying to coordinate the schedules of work, family life and their study. 

2.2.3.2. Financial Constraints 

According to Jenkins (2004:57), economic constraints make complex the difficulty of 

distance learners. Distance education institutions usually require learners to pay part of 

the cost of learning. Some early dropout may be because the initial courses do not live up 

to expectations, or because people cannot afford to continue. There are also costs of study 

materials, of communications, of travel to tutorials, of nights spent away from home at 

tutorials or residential courses (Evans, 1994:43). These costs tend to be heaviest on the 

more remote and isolated learners who are often the most disadvantaged (Jenkins, 

2004:58). 

Evans (1994:43) stated that sometimes distance students have the choice of whether they 

attend tutorials or not. This has the advantage of leaving the decision to the students. 

However, the monetary cost of vo luntary attendance is something, which in fact removes 

the choice from those who have insufficient money to attend. This showed that "for 

distance students, the requirement to attend tutorials may have been removed by the 

institution, but the choice is also removed by the cost" (Evans, 1994). 

According to Evans (1994:39), based on his case studies one of the points, which shows 

up from students' reactions to charges, is that the students appear to be very cost-
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sensit ive, even to the ex tent that they will set as ide the potential intrinsic and ex trinsic 

ga ins of continuing their education because of the increased cost they will acquire. In 

addition, there is considerable disaffection when increased costs are imposed mid-course. 

Time is also costly for distance learners (Jenkins, 2004: 57) . Many students cannot find 

enough of it unless they take time of paid wo rk . Along the same line, Perraton (1993:396) 

affirmed that there are ' real opportuni ty costs ' for students fo llowing courses at a 

distance. He added, "Some of those costs can be calculated in terms of lost earnings". 

Nevertheless, there were also considerable costs in time that would not otherwise have 

been devoted to paid work. Similarl y, Yared (2000:47) referred to many studies (Cross, 

1982; Holmberg, 1989; and Keegan , 1990) affirmed that financial constra ints and health 

reasons were common problems that are barriers for the learning of distance students. 

2.2.3.3. Attitude of the Society towards distance Education 

According to Keegan (1994: 3 1), the scale of possible attitudes of the society on di stance 

students reach from patroni zing pity and deri sion for poor guys to the firm pass ion that 

the economic feature of society depends on the qualification of numerous di stance 

students who wo rk and study at the same time. He further claims that this di ffers 

considerably from country to country and depends on the achievement of the 

correspondence schools and the social structures and traditions of a given country 

(Keegan, 1994). 

As Abdullah (2004:68) stated the tradition of getting an education by go ing to school and 

uni versity still has strong hold in the society of developing countries. It is rare to see 

social recognition gave upon individuals from di stance education speak proudly of 

themselves as being a 'distance-learner'. Thus, this might have impact on the success of 

di stance learners in their study. To support this idea, Keegan (1994: 31) stated that the 

motivation of di stance students is influenced by the way in which they are looking upon 

by society. 

Despite the many benefits and advantages of distance learn ing for the productivity and 

economic deve lopment of nations, the genera l perception about distance education in 

32 



developing countries has not been entirely positive (Abdullah, 2004:69). According to 

Knox (1993: 167), there has been a social, political and economic reason why di stance 

education has to fail to fulfill its educational opportunities in developing countries and 

devalued. Some of these reasons are unemployment, compet ition for jobs and ' diploma 

di sease' -unhea lthy emphasis on certificates. Out of th is, we can concl ude that di stance 

students appear to be disadvantageolls due to society's perception in distance education. 

This could be a constraint for their study. 

In genera l, series of studies have shown that personal , institutional, socio-economic 

problems are found to be a bruTier and have a considerable impact on distance lea rners' 

success rate. 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

3.1. Resea l'ch Design 

This study mainly used descripti ve survey research method. This is chosen because 

survey method helps to obtain first hand informat ion and enables the researcher to have 

multiple methods of gathering information. It al so perm its to gather info rmation fro m a 

large sample of people relatively quick ly and inexpensive ly. Moreover, it permits the 

researcher to summari ze the characteri sti cs of different groups or to measure their 

attitudes and opinions toward some issues (Ary, et. a!. , 2002:25). 

3.2. Sources of Data 

The main sources of data for th is study comprises selected degree level distance learners 

of ACDS in Addis Ababa, course tutors of the Addis Ababa branch, coordi nators and 

admi nistrators of ACDS. Moreover, as a secondary source of data the researcher used 

document inventory (exam request forms, mod ules, student study guides, evaluatio n of 

tutors list, tutorial and exam programs, written ru les and regulation of ACDS to analyze 

the relevance of the information presented. 

3.3. Population and Sa mpling 

Currentl y, the Addis Ababa branch of ACDS has 7704 degree leve l students under 15 

departments. For the purpose of thi s study, on ly e ight (53%) departments consisting of 

937 students were selected using simple random sampling technique. All of them are 

target population fo r thi s study. In order to make the stud y manageab le, 273 sample 

studen ts were selected using stratified random sampling technique and simple random 

sampling method from the eight departments. Accord ing to Ary, et a!. , (2002: 167), we 

choose the procedure of stratified random sampl ing accord ing to the nature of the 

research question. If the emphas is is on the type of differences among the strata, we 

se lect equal percentage of cases fro m-each. If the characteristics of the entire popu lation 

are our main concern, proportional stratifIed random sampl ing is more appropriate. 

Bes ides, the majo r advantage of stratifIed sampl ing is that it guarantees representat ion of 

defined groups in the population (Ary, et. a!. , 2002: 167). 
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Those students who had been enroll ed in the program starting from 2004/05 acade mic 

year in all eight departments were included in the study and those students who did not 

attend the program at least for a term excluded from the study, beli ev ing that they woul d 

not be important source of the study. Thi s was one of the results of feedback of the pilot 

study. 

In add ition, 15 course tutors were se lected USll1g ava ilability sampling method . 

Furthermore, fi ve coordinators and tlu'ee administrators of ACDS were included as the 

subject o f the study for additional information. 

3.4. Instl"llments for Data Collection 

The researcher used questiOImaires and interview for data co llection . Besides, assessment 

of related documents used as dependable data gathering tool. 

3.4.1. Questionnaire 

A question na ire has been prepared based on the rev iewed literature of the study. This was 

to inquire the sampled distance educat ion students about their personal learn ing 

constraints; institutional and socio-economic prob lems that hinder their success in 

di stance learning. 

Draft questiOImaires were prepared and given to the advi sor and two experts (one who 

has MA degree in curricu lum and instruction and another in EdPM) to check the 

relevance and the clarity of the items. Before the data gathering, the researcher made 

field-test of the instruments to identify ambiguiti es, misunderstandings, or other 

inadeq uac ies. The quest ionna ires were piloted in the centre (Addi s Ababa) for 30 

students during the tutorial sess ion . Then, based on the information obtained from the 

respondents some items were restated as requ ired. 

3.4.2 Interview 

A semi· structured interview guide was prepared based on the rev iewed literature of the 

study to inquire the course tutors in the branch about the major constraints that affect the 
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success of di stance learners. Simi larly, a semi -st ructured interview guide was prepared 

for the coord inators and administrator staff of ACDS. 

3.4.3. Document Inventory 

As a dependable data gathering too l, the resea rcher used document inventory. In thi s 

regard , exam request forms, modules, students' study guides, list o f evaluati on of tutors, 

tutorial and exam programs and written rule and regulation of the uni versity co llege had 

been assessed to ana lyze the relevance 0 f the information presented. 

3.5. The Data Collection Procedures 

The data co ll ection was carried out in the Addis Ababa branch of ACDS by the 

researcher and his assistants. Ini tially, the assistants were well ori ented on the objectives 

of the study and instruments employed . All the necessary data were collected in two 

ro unds. During the first round the researcher co ll ected data from four departments in the 

last weeks of October 2008 and in November 2008. In the second round , (November 

2008) data were co llected from the remaining four departments. 

Giv ing attention to the number of questions and the situation of distance learners, the 

researcher allowed the respondents to fi ll the questionnai re at their home and returned to 

the concerned body. However, out of 273 di stri buted questionnaires, 22 questi onnaires 

were unretu rned. The rest 25 1 quest ionnai res were fi ll ed in and returned. Among these 10 

questionnaires were di scarded due to improper filling by respondents. People are 

sometimes reluctant to answer questions about attitudes, preferences, motives, behavior, 

personal feelings, and the like (Ary, et a!. , 2002:397). As a result, 24 1 sample students' 

data were analyzed in this study. 

In add ition, the researcher had made appointments with 15 course tutors, fi ve 

coordinato rs and three admin istrative staff of ACDS to conduct interviews. 

Simultaneously, the researcher analyzed some important documents relevant to the stud y. 
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3.6. Techniques of Data Analysis 

Surveys typicall y do not requ ire complex statistical analys is. Data analysis may simply 

consist of determi ning the frequencies and percentages of responses fo r the questions of 

the study CAry, et. aI. , 2002 :4 10). Thus, all the close-ended questions of the questionnaire 

were quanti tative ly ana lyzed. Accordingly, ana lyses of simple freq uency, percentage and 

we ighted mean supplemented with descriptive statisti cs have been employed. The open­

ended questions were also qualitatively analyzed and interpreted. 
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CHAPTER FOUR 

DATA PRESENTATION AND ANALYSIS 

This chapter examines the presentation and discuss ion of the data obtained through 

questionnai re, interview and document inventory. The first part of thi s chapter dea ls wi th 

important personal data of the respondents; and the second part deal s with the analysis of 

questionnaire about constraints of di stance learners supplemented by the interviews and 

doc ument inventory. 

4.1. Personal Characteristics of the Respondents 

Participants in the study included 24 1-degree leve l distance learners. 

Table 1: Age-sex categol-ies of respondents 

No Age category Male Female Total 

No. % No. °/0 No. °/0 
I <20 years 0 1.2 0 1.2 - - ~ ~ 

2 2 1-30 years 43 17.8 37 15.4 80 33.2 
0 31 -40 years 64 26.6 31 12.9 95 39.4 J 

4 4 1-50 years 5 1 2 1.2 8 3.3 59 24.5 
S >S I years 0 1.2 1 0.4 4 1.7 J 

Total 
16 1 

66.8 
80 241 100 

33 .2 

As it is shown in Table I , the respondents were comprised of 161 males (66.8%) and 80 

females (33 .2%). As to the breakdown of age ranges fo r respondents, ages ranged from 

31 to 40 comprised the large number of respondents (39.4%). Ages ranged from 21 to 30 

comprised 80 respo'ndents (33 .2%) which was the second largest group of respondents. 

Respondents whose ages ranged from 41 to 50 comprised 59 respondents (24.5%). The 

two extreme age categories of respondents, less than 20 years old and more than 5 1 years 

old comprised 3 (1.2%) and 4 ( l. 7%) respondents respectively. 
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Table 2: Work experience of the respondents 

No. Work expe,oience Male Female Total 

No. % No % No. 0/0 

I <5 years 38 15.8 20 8.2 58 24 
2 6-10 years 26 10.8 29 12 55 22.8 
, 

11 -1 5 years 44 18.2 20 8.2 64 26.6 ~ 

4 16-20 years 26 10.8 5 2 31 12.9 
5 21-25 years 18 7.5 

, 
1.2 21 8.7 ~ 

6 >26 years 9 3.7 
, 

1.2 12 5 ~ 

Total 161 66.8 80 33.2 241 100 

As it is depicted in Table 2, 26.6 per cent of the respondents had II to 15 years of work 

experience, 24 per cent of the respondents had less than 5 years of working experience. 

Besides, 2208 per cent of the respondents had 6 to 10 years of working experience and 

12.9 per cent of the respondents have 16 to 20 years of working experience. Moreover, 

those respondents whose work experience ranged from 21 to 25 years comprised 8.7 per 

cent and those respondents whose work experience greater than 26 years comprised 5 per 

cent. 

Table 3: Ma" ital status of the respondents 

No. Marital status F,oequency I 0/0 

1 Married 132 54.8 
2 Single 102 42.3 
0 Divorced 7 2.9 ~ 

Total 241 100.0 

As it is shown in Table 3, 54.8 per cent of the respondents were married , 42.3 per cent of 

the respondents were single and 2.9 per cent of the respondents were divorced. 
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Table 4: Departments of the respondents 

No. Departments Ma le Female Tota l 

No. °/0 No. % No. 
I Development Management 72 29.8 35 14.5 107 
2 EdPM 40 16.5 29 12 69 
0 Geography 4 1.6 0 1.2 7 J J 

4 Language 17 7 2 0.8 19 
5 Marketing Management 12 4.9 5 2.1 17 

6 Mathematics 5 2 - - 5 
7 Procurement and Supply 

I I 
4.5 

" 
1.2 

14 
Management 

J 

8 Secretary Science and Office -
" 1.2 3 - J 

Manaaement 
Total 16 1 66.8 80 33.2 241 

As it is presented in Table 4, the participants in this study composed of 44.4 per cent 

were fro m Development Management, 28.6 per cent of the respondents were from EdPM, 

2.9 per cent of the respondents were from Geograp hy, 7.9 per cent of the respondents 

were from Language, 7.1 per cent of the respondents were from Marketing Management, 

2. 1 per cent of the respondents were from Mathemat ics, 5.8 per cent of the respondents 

were tl'om Procurement and Supply Management, and 1.2 per cent of the respondents 

were from Secretary Science and Office Management 

From thi s we can concluded that distance learners in ACDS in Addis Ababa branch are 

older than conventional students and they are more li kely to be males. Besides, they tend 

to have fam il y and job responsibilities that prohibit them from attending conventional 

classes. 

Many research findings on characteristics of di stance learners supported thi s find ing. As 

Holmberg ( 1995) stated, there is "no evidence to indicate that di stance students should be 

rega rded as homogenous group", ho wever; many distance students do share broad 

demographic and situational similariti es such as age, gender, educationa l background, 

and location and life roles. Although the methods of reporting students' ages vary from 

study to study, researchers agree that distance education students are, on average, order 

than typical undergraduate students (Thompson, 1998). Most studies of distance learners 
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in North American higher education report that more women than men are emolled in 

courses deli vered at a distance. However, comparative enrollment of women and men 

varies considerably in other parts of the world , perhaps refl ecting cultural di fferences 

(Thompson, 1998). In addition to fi lling the role of students, most distance learners also 

fill the role of worker and spouse. In the same vein, Keegan(l996: 149) referring to the 

maj or findings of Field 's(l982) analysis of Open University of UK students, stated that 

distance students tend to be gainfully employed, have less prior education, are older 

comparing with traditional uni versity undergraduates. 

4.2. Personal Constl'aints of Distance Leal'l1ers 

Distance education is largely characterized by individuals learning as opposed to the 

group learning that is common in the tradi tional education. Thus, the study on the 

relevant characteristic variable wi thin the ind ividual distance students that affects the 

success of distance learners become important. Accordingly, in thi s section, distance 

students' personal constraints that affect their success in AUe in Addis Ababa branch are 

discussed here. For the sake of convenience, these personal problems of distance learners 

grouped under four categories. These are low previous educational background, lack of 

study ski ll , fee ling of iso lation and motivation. 

4.2 .1. Previous educational background 

To examine the adequacy of the respondents ' prior learning leve l fo r their present 

distance study, four aspects of learners' previous education background were assessed. 

These include, learners' previous education level beforejust started distance program, the 

time they spent between the previous education and the current study, the relevance of 

their previous education to the present one and in fact the adequacy of their prior 

knowledge to their present study. The table below addresses these issues. 
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Table 5: Previous educational backgrounds of the respondents 

Question Items Response Freq uency % 

1. What was your level of educat ion befo re you 12 complete 41 17 
just started distance learn ing? Certi ficate 8 o 0 

0.0 

Diploma 161 66.8 
Degree 30 12.5 
MA/MSc and 

1 0.4 
above 

Total 241 100 

2. How many years did you spend to start you r One year 44 18 .3 
distance learning after the completion of yo ur 2-5 years 63 26 .1 
previous educati on? 6- 10 years 103 42.7 

> 11 years 31 12.9 
Total 24 1 1000 

3. Is your educationa l background has relevance Yes 109 45.2 
to yo ur present learning? No 132 54.8 

Total 241 100.0 

4. How do you eval uate yo ur prior learning in Adequate 92 38.2 
meeting the academic requi rement of your Somewhat 

87 36. 1 distance study? adeq uate 
Inadequate 62 25.7 

Total 241 100.0 

As can be seen frolll Table 5, 66.8 per cent of the respondents confirmed that their prior 

educati onal level was diploma, 42.7 per cent of the respondents declared that, they spent 

six to ten years to start their distance study and 54.8 per cent of the respondents stated 

that their present study has no relevance with their previous educational background. In 

this respect, for the open-ended question, "Is there a problem that irrelevance of your 

previous educational background created on yo ur current study?" One of the respondents 

reported that since he had natural science background, he got problems to read criticall y, 

rehearse, and comprehend diffe rent theories in his current Study. In contrary, 38.2 per 

cen t of the respondents acknowledged that their prior academic level is adequate fo r thei r 

present study. Besides, 36. 1 per cent of the respondents reported that their prior learning 

was somewhat inadequate to meet the academic requirement of their di stance study. On 

the other hand, 25.7 per cent of the respondents decla red that their prior learning was 

inadequate to meet the academic requirement of their current di stance study. 
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Accordingly, with lower educational background, unrelated fi eld of study and return to 

distance learning after spending a long time may be a constraint fo r di stance learners' 

success in ACDS in Addis Ababa. 

Consistent with the above findings, an interview conducted with fifteen tutors, ten of 

them agreed that the lower the previous educational level of the learner the higher the 

chance to face diffi cu lties in understanding the lessons and in organi zing their 

assignments. Besides, these tutors agreed that those di stance leaner who were fa r from 

educational system for a long time and those di stance learners who have previous 

educational background , which is not relevant to the ir present study, are less successful in 

their dista nce learning. 

Several research works have reported similar resu lts with the above findings of the study. 

More speci ficall y Sewart (1991: 156) reported that distance students who are returning to 

study after a number of years, the concept and practice of their previous learning is 

somewhat clouded. They have an experience of life and work and hence a fram ework 

into which thei r new learning has to be set is a facto r for their success. 

4.2.2. Lacl< of Study Skills 

The participant in thi s study were also inquired whether they faced problems, in the 

course of their study, due to lacking major aspects of the study skill s. These include, 

planning and organizing of study program; effecti ve reading skill , ab ility to take notes; 

using different approaches of study techniques; skills in writing well organized 

assignments, ability to work independently and se lf-directness and perseverance . The 

results obtained pertaini ng to the above aspects of study skill s are given in the table 

be low. 
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Table 6: Lack of study skills 

No. Major problems Yes % No <Yo 

I Planning and organization of study program 143 59.3 98 40.7 

2 Abi lity to take notes 1 15 47.7 126 52.3 

3 Using different approaches to learn ing 16 1 66.8 80 33.2 

4 Effective read ing skill 111 46. 1 130 53.9 

5 Ski ll s in writing well organized assignments 135 56 106 44 

6 Abi lity to work independentl y 133 55.2 108 44.8 

7 Self-directness and perseverance 140 58.1 101 41.9 

As it is shown in Table 6, of the seven aspects of the study skill s, the maj ori ty of 

respondents reported that they face a major problem due to lack of the fi ve aspects of the 

study sk ill s. That is, 59.3 per cent of the respondents acknowledged that they have 

problems in planning and organization of the study program, 66.8 per cent of the 

respondents affirmed that they lack using diffe rent approaches of stud y techniques. 

Moreover, 56 per cent of the respondents showed that they had lack of skill s in writing 

well organized assignment, 55 .2 per cent of the respondents reported that they had 

problems in ability to work independently; and 58. 1 per cent of the respondents affirmed 

that they lack self-directness and perseverance in their study. 

The results of the in terview conducted with tutors also support the above finding. 

Majority of the interviewed tutors (twelve of the fifteen interviewed tutors) confirmed 

that the most common study sk ill problems of di stance learners were their inability to 

plan and organize their study programs, inab ility to use different techniques of study and 

lack of ability to write assignments in well-organ ized way. From thi s, we can conclude 

that lack of appropriate study skill s is the major constraints of distance learners in ACDS 

at Addis Ababa branch. 

The research findings on the study skill s of di stance students showed that lack of study 

skill is the major problem for di stance learners not to be successful in their study. 

According to Wood ( 1996), study materials must take into account the significant portion 

of students who enro ll with little or no experience of distance stud y. These students are at 
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risk of dropping out unless they develop study skill s as rapidly as possible. As Rumble 

(1992) stated students who fail to progress in study ing regularl y and who become 

dormant for a time, are less likely to succeed than those who keep studying steadily. 

Similarl y, as Watkins (2005:794) asserted, from developing time management ski lls to 

learni ng how to take effective notes, students who deve lop fu nctional study habits and 

learn ing skill s are more like ly to have a successful learning experience and continue their 

enrollment. 

4.2.3. Feeling of Iso la tion 

The subjects in thi s study were a lso asked whether they fee l iso lated and ali enated due to 

the situations of distance education. These include isolation fro m a teacher; absence of 

peer interaction; privatization of the study process and less social interaction with a 

teaching institution. The results gained from the data are given in the table below. 

Table 7: Feeling of isolation and a lienation 

No. Conditions Yes 0/0 No % 
I Isolation from a teacher 153 63.5 88 36.5 
2 Absence of peer interaction 123 5 1 118 49 
0 Privatization of the study process 118 49 123 5 1 ) 

4 Less social interaction with the teach ing 
institution 122 50.6 119 49.4 

As it is indicated in Table 7, of the four conditions of distance education, majority of the 

respondents agreed on the three conditions that they felt isolated and alienated. That 

means, 63.5 per cent of the responds acknowledged that they fe lt isolated from a teacher 

in thei r distance learn ing; 5 1 per cent of the respondents confirmed that they felt absence 

of peer interaction in their di stance stud y, and 50.6 per cent of the respondents agreed 

that they feel alienated owing to less social interaction with the teaching institution. Thus, 

the research findin gs of the study showed that feeling of iso lation and alienation IS a 

constraint of distance students fo r their study. 

Similarl y, an interview conducted with one of the coord inators ind icated that d istance 

learners affected by feeling of isolation due to conditions of distance education. Since 
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learn ing is soc iall y constructed activity, in the case of learn ing to ach ieve a pa rticula r 

goal in distance education, social interaction con tinues to playa great role in successful 

learn ing. However, in ACDS feel ing of iso lation and ali enat ion affected the success of 

distance learners in their study. 

Other research studies li ke Gibson and Graff ( 1992) cited in Thompson ( 1998) also 

ind icated that successful students in distance educati on exhibited lower level of peer 

affil iation and high level of confidence in thei r performance and competence, whi le non­

completers showed higher peer affi li ation and less confidence in their knowledge, sk ill 

and ab ility to reach their goal of degree completion. Accord ing to Guri -Rosenblit 

( 1999 :87), in distance education, students may often experience fee lings of extreme 

iso lation. For many, the greatest drawback of studying at a distance might be the lack of 

interactivity with peers, the missing out of the enjoyment of campus life. Guri-Rosenbl it 

goes on to state that iso lation fro m fe llow students is a severe li mitation of di stance 

education, and is of not lesser effect than remoteness fro m the teacher. 

4.2.4. M otivation 

To examine the moti vation of di stance students in AUC in Addi s Ababa branch, two 

types of questions were prepared. The first one is to assess the internal (i ntrinsic) 

motivation and the second to assess the externa l (extrinsic) moti vation of distance 

learner. The results obtained about the two types of motivation given in Table 8 and 

Table 9 below. 

Table 8: Behavioral qualities/ motivations of respondents 

No Behavioral qualities/motivations Yes 0/0 No % 

I Ability commits onese lf to study as requ ired 104 43.2 137 56.8 

2 Willingness to understand the lessons of learning 
123 51 11 8 49 

in each subject matter 
" Wi ll ing to raise questions to tutors whenever J 

11 7 48.5 124 5 1.5 
necessary 

4 Willing to attend tutorials and actively participate 
103 42.7 138 57.3 

in discussions 
5 Able to submit ass ignment on due date and ready 11 0 45.6 13 I 54.4 

to get feedbacks 
6 Preparation for exams 129 53.5 11 2 46.5 
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As it is shown in Table 8, from six behavioral qualities (internal motivations) majority of 

the respondents showed that they were lacking behavioral qualities in four of them. That 

is, 56.8 per cent of the respondents showed that they were not motivated to commit 

themselves to their study as required; 5 1.5 per cent of the respondents reported that they 

were not willing to rai se questions to their tutors. Moreover, 57.3 per cent of the 

respondents showed that they were not willing to attend tuto rials and active ly participate 

in face-to-face class discussion, and 54.4 per cent of the respondents acknowledged that 

they were not able to submit assignment on due date and ready to get feedbacks. The 

above findings seem to indicate that distance learners' internal motivation is a constraint 

fo r their study in AUC in Add is Ababa branch. 

Consistent wi th the above findings almost all tutors (fourteen out of fi fteen) stated that 

majority of distance learners are not motivated to commit themselves to their study as 

required. In addition, a tutor explained the issue as fo llow: "When distance learners come 

to face-to-face sessions, they don't read the intended contents of the lesson. They expect 

a spoon feed type of learning rather than discuss the lessons in class." 

Similarly, an interview conducted with one of the coordinators and tutors of tbe 

university college affirmed that most of the assignment of his di stance students reached 

him out of the due date of the assignment return time, mainly due to the carelessness of 

distance learners . 

Concerning the second motivational question, what aspects motivate the respondents to 

attend the program; majority of the respondents focus on the three among the seven 

options. Table 9 shows the reasons respondents gave within the specified categories. 
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Table 9: Respondents' ,'easons for attending the program 

No. Reasons for attending the program No.* 0/0 

I to obtain degree 2 15 89.2 

2 to be eligible fo r promotion 194 80.4 

" to obtain employment or job security 11 2 46.4 J 

4 to upgrade knowledge 96 39.8 

5 to improve salary 134 55.6 
6 to develop profess ionall y 68 28.2 

7 to personal enri chment 82 34 

'The nllmber o.(responses exceeds Ihe tOlalnumber oflhe respondenls due 10 lIIulliple responses 

As one can see from the data in Table 9, the respondents were principall y concerned with 

the status and utilitarian aspect of improving their qualifications. Most of them interested 

in becom ing graduates (that is, ho lding a degree) andlor obtaining a promotion, secure 

employment or increase income. Thus, it seems clear from thi s data that many di stance 

learners in ACDS in Addis Ababa are unlikely to attend the program if the external 

motivationa l factors (increment of salary and promotion, etc.) are missing. 

Compatible with the above data, interviews conducted with majority of tuto rs, 

coordinators and administrative staffs affi rmed that majority of distance learners are 

externally motivated. In thi s regard, one of the tutors sa id that: 

Since they are paying, dislance learners in this college 
[ACDSj thought thaI they would simply get a degree. 
When they score "C" and below grades/or a course, they 
ask why giving emphasis on the payment 0/ their money 
rather than to get good result in their own effort. 

Si milarl y, one of the administrators commented that many di stance learners appreciate 

the uni versity college assuming what they wo uld get in the future li ke promotion and 

change of their j ob rather than focusing on their professional development and 

improvement of their knowledge. In addition to, one of the coordinators of ACDS stated 

that although many di stance learners attend the program either interna lly or externa lly 

motivated, nowadays after the coming of BPR majori ty of the participants in the program 

are externa ll y motivated. Thus, it is clear that with mere external motivation distance 
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learners cou ld not be successfu l in their stud y unl ess they develop internal moti vation 

towa rds the ir study. 

Many researches supported thi s fi ndi ng. Ghatala ( 1975 :2 11 ) stated that ad ul ts particularl y 

in non-trad itional form of study are free to set their own learning goals. Many adults, 

especiall y those engaged in distance education, are some likely capable in setting real isti c 

goa ls. However, most may not proficient and have a high probabi lity of resulting in non­

completion of a part icular course or, more drastically, terminat ion of all education 

endeavors. Moreover, Morgan ( 199 1) suggest that distance students who are not 

confident and motivated about their learning tend to concentrate on memorizing facts 

and detail s in order to complete assignments and write exams. As a result, they end up 

with a poor understanding of course materials. 

4.3. Institutional Constraints 

In thi s section, the constraints that affect the success of distance learners pr imarily due to 

the di stance teaching institution (here means ACDS) examined. These inst itu ti ona l 

constraints d iscussed under the four major parts of di stance education systems. These are 

instructional/course material s, mode of deli very of instructi onal materi als and learning, 

the student suppOli system and methods of assessment. 

4.3.1. Instl"Uctional/Course Materials 

The instructional materials play an important role in distance instructi on. Thus, the 

aspects of the course materials that assumed to have a greater influence upon the success 

of distance learners in AUC examined. Therefore, an attempt was made to find out 

whether or not the instructional materi als fulfilled the twelve quality indicators of 

distance instructional materials categori zing into three major parts, as intended learning 

outcomes; structure and layo ut, and learning des ign; and active learning. The resul ts 

obtained about quality of instructional materials are given below in Tab le 10. 
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Table 10: Quality of inst.-uctional/course materials 

No. Items Yes °/. No % 
I Is there a clear indication of any 75 31. I 166 68.9 

prerequi site knowledge or skill ? 
2 Are the intended learning out comes stated 171 71 70 29 

r.lp~rl v? 

3 Are the intended learning outcomes 182 75 .5 59 24.5 
presented in a meaningful and relevant 
way? 

4 Are the instructional material s catering for 81 33 .6 160 66.4 
different learning preference? 

5 Are the instructional material s visuall y 105 43.6 136 56.4 
attracti ve? 

6 Is there sufficient white space in the 12 1 50.2 120 49.8 
instructional materials? 

7 Is the material broken into manageable 103 42.7 138 57.3 
study units? 

8 Are the material s encouraged deep learning 86 35.7 155 64.3 
rather than surface learnina ? 

9 Are there plenty of se lf-assessment tasks? 7 1 29.5 170 70.5 

10 Are the tasks d ear and unambiguous? 149 61.8 92 38.2 

I I Are the questions inviting? 178 73.9 63 26. 1 

12 Is the task practically possible fo r di stance 174 72.2 67 27.8 
learners? 

Tab le 10 shows that am ong the twelve quality indicators of instructional material s, five of 

them did not carry out in ACDS 's institutional materials referring to the responses of the 

respondents. 68.9 per cent of the respondents indicated that there were no clear 

indi cations of any prerequi site knowledge or sk ill in the instructional materials; 66.4 per 

cent of the respondents indicated that the instructional material s were not taking into 

account different learning preferences. Moreover, 56.4 per cent of the respondents 

acknowledged that the instructional material s were not visuall y attractive, 57.3 per cent 

of the respondents confirmed that the instructional material s were not broken into 

manageable units . Bes ides, 64.3 per cent of the respondents claimed that the instructi onal 
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materials were not encouraging deep learn ing and 70.5 per cent of the respondents 

clai med that there were no plenty of self-assessment tasks in the instructional material s. 

Contrary to thi s finding, majority of the tutors, coord inators and administrators duri ng the 

interview sessions claimed that the instructional materials of ACDS are well designed, 

condensed and interacti ve. One of the administrato rs supported this idea by saying "our 

di stance instructional material s are used by different private and government co ll eges and 

un iversities due to their quality". In fact some of the coordi nators and admin istrators were 

accepted some of the problems regarding preparation of instructional materia ls. One of 

the coordinators stated: 

Previously to be cost-effective, the font of letters and 
spaces in the instructianal materials were minimized. 
This creates problems on our distance learners to 
inleract wilh if. However, because of series commenls of 
the learners Ihe institution is tlying to improve. 

Moreover, the researcher conducted some document inventory activities on some of the 

modules and course writers' guide. Accordingly, he observed that most of the 

instructional materials are not visuall y attractive, pictorial, handy and durable. Besides, 

even though the course writers' guide is well prepared by the institution, the whole 

procedures in the gu idelines were not implemented in the instructional materials. In 

add ition, from document inventory of current stud y findings on two instructiona l 

materials of the institution, the researcher identified that the instructional materials have 

no unit/course introduction; there is no clear ti me allocat ion for topics in the instructional 

materi als. Moreover, although there were in-text activity questions, they were not enough 

fo r distance learners to assess themselves. 

Thus, distance leamers with limited contact to a tutor, absence of peer interaction and job 

and fam ily responsibilities, problems in instructional materials mean another obstacle to 

their study. Although some of the c riteria of distance instructional materials were fulfilled 

in the institution, the above problems related with the course materi als could be 

constraints to d istance learners in ACDS. 
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4.3.2. Mode of Delivery oflnstructional Materials 

An attempt was made to assess whether the instructional materi als delivered on time fo r 

di stance learners or not and what kind of prob lem they faced due to delay of the 

instructional materials in AUC. The resul ts obtai ned are presented in Table I I below. 

Table 11: Mode of delivery and means of communication 

Items Responses Frequency % 
I . Do yo u get the instructiona l Always 87 36.1 

materia ls delivered in time? Sometimes 12 1 50.2 
Never 33 13.7 

Total 24 1 100.0 

2. What means of communication through postal service 68 28.2 
did you use to communicate physical presence IDS 43.6 
with the institutions? by telephone 68 28.2 

Total 24 1 100.0 

As it is shown in Table II , 50 .2 per cent of the respondents reported that they were not 

sometimes delivered the instructional materials in time and 13.7 per cent of the 

respondents reported that they were not de livered the instructiona l materials in time. 

An interview conducted with one of the administrators showed that the uni versity 

co ll ege previously used post office to deliver instructiona l materia ls to learners. 

However, due to the unreliable nature of the postal system and delay, nowadays the 

uni versi ty co llege is fo rced to use its own coord inati ng offi ces for the di stribution of 

instructiona l materials. Moreover, one of the coordinators said, "currently unless there is 

a problem in preparation and printing of instructiona l materials there is no as such a 

problem related to mode of delivery of instructional materials to learners". 

Re lated to the above issue, the study also tried to assess what means of communicat ion 

di stance learners use to contact with the institution (ACDS). The resu lts obtained are 

indicated in Table II , in item number two above. As it is exhibited in Table II, 44 per 

cent of the respondents reported that they communicated in physica l presence (face· to­

face) with the institution, 28.2 per cent of the respondents reported that they 

communicated through postal service with the institution and 28 .2 per cent of the 
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respondents acknowledged that they have used te lephone to communicate with the 

institution . 

The data showed that distance learners in AUC had problems in communicating with the 

institution through post and/or by tel ephone that in fac t forced them to come in the center 

fo r every aspect of their problems. Consistent with this idea, one of the coord inators 

expressed the problem during an interview in thi s way: 

Since we have no special telephone il?formation desk, 
we cannot host evelY call in a day by office phones. So 
we are forced to communicale wilh 01 leasl fifteen 
callers in a day. For Ihat '05 reason, those who did not 
gel the chance, obliged to come inlo the branch for 
in/ormalion they need and/or their problems. 

Moreover, one of the ad ministrators stated that since usi ng te lephone always is costl y and 

due to unrel iable nature of the postal system most of distance learners of ACDS in Addis 

Ababa use physical presence to communicate with the institution. He added that, the 

institution communicated with students through E-mail s in fact, with those who have 

access to E-mail s. 

Table 12: E ffects of delay of instructional materials on I-espondents 

No. Effects of delav of instructional materials No. * % 
I Unable to cover a module 228 94.6 

2 More load 203 84.2 

" Low performance 154 63 .9 j 

4 Delay in graduation 56 23.2 

*The number of responses exceeds the total number of the re.lpondents due to multiple responses 

As Table 12 shows, 94.6 per cent of the respondents affirmed that they were unable to 

cover the module due to the delay of the instructi onal materi als; 84.2 per cent of the 

respondents reported that they faced more load. Besides, 63.9 per cent of the respondents 

claimed that they scored low results and 23.2 per cent of the respondents stated that they 

were delayed in graduation because of delay of instructiona l materi als. Therefore, fro m 
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thi s we can understand that mode of delivery of instructional materi als of the institution is 

a constraint for di stance learners in AUC in Add is Ababa. 

4.3.3. The Students Support System 

Students support is a key issue in the provision of distance education as one way to 

counter ba lance the absence of dialogue in distance learn ing. Thus in thi s section the 

aspects of the student support system which affect the success of d istance learners in 

AUC in Add is Ababa branch were focused. These include availability of other learni ng 

media, rather than print media, how often tutors give feedback and counse ling, how many 

tutori al sessions conducted for a course in a term and quality of tutors. 

Although the course materi als in d istance educati on are supposed to be suffi cient, access 

to other resources can only enrich students' learni ng experience. Thus, an attempt was 

made to assess whether there were other instructional media fo r di stance learne rs in AUC 

in Add is Ababa. The results obtained are displayed in Table 13. 

Table 13: Student SUppOI·t services 

Question Items 
Responses Frequency 

I . What learning media are available other Radio transmission 9 
than print media (modules)? Audio cassettes 21 

Television/video 5 
Online/network 2 

°/0 
3.7 
8.7 
2. 1 
0.8 

No other media 204 84.7 
Total 241 100.0 

2. How many tutori a l sess ions are Four 10 4. 1 
conducted fo r a course in a term? Three 14 5.8 

Two 104 43.2 
One 11 3 46.9 

Total 241 100.0 

3. How often do you get counseling in Always 18 7.5 
your distance learning in the Most of the time 20 8.3 
institution? Sometimes 55 22.8 

Rarely 59 24.5 
Not at all 89 36 .9 

Total 24 1 100.0 
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As it is shown in Table 13, 84.7% of the respondents reported that no other med ia used 

other than pri nt med ia during their study in the uni vers ity college. Thus, it is easy to 

conclude that distance learners who are dependent only on modules (print media) could 

not be successful to acq uire the intended learning outcomes. Moreover, as it is depicted in 

Table 13, majority of the respondents (46.9%) reported that only one tutori al session was 

conducted in a term for a course. However, 43.2 per cent of the respondents declared that 

they attended onl y two tutori al sessions in a term for a course. 

It is a well-known fact that tutori al (face-to-face) session is one of the major chances of 

di stance learners to interact with tutors and among themselves. Thus, it is important for 

them to be successful in their study. However, as it is shown in Table 13, tutorial sess ions 

in ACDS in Addis Ababa were not adequate for distance learners. Thus, it might be a 

constraint for them to accompl ish their study. Moreover, although counsel ing is vital for 

distance learners for their success and persistence in thei r study, as it is shown in Table 

13,36.9 per cent of the respondents reported that they did not get any kind of counsel ing 

fro m the insti tution duri ng their study. 

An interview conducted with tutors, coordi nators and administrators find out somewhat 

similar findings . Most of the interviewee affi rmed that there are on ly two tutorial sess ions 

for a course in a semester in the uni versity col lege. In fact, according to some 

interviewees though there is a schedu le, sometimes the programs fa il ed for some courses. 

Besides, an interview conducted with one of the coordi nators indicated that the tutorial 

fo r a course has two hours period and tutors use forty minutes for briefing and 

introduction, fifty mi nutes for discuss ion and the last th irty minuets for counse ling 

regarding study ski ll s and other issues of distant students. The coord inator goes on to 

state that for all these activities, the duration of the tutorials period is not enough. As a 

result, those willing tutors extended the time fo r learners whereas some tutors asked 

addit ional payment from the learners. Similarly, an interview conducted with one of the 

admi ni strators also indicted that those wi lling di stance learners come together and 

organize additional tutorial programs with their own expense. Thus, it is easy to conclude 

that, tutorial programs both in frequency and durat ion in ACDS in Addis Ababa is not 

adequate for distance learners to accompli sh their stud y. 
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Research stud ies such as Ru mble (1992: 17) confirmed that the iso lat ion of distance 

learners means that teachers and students have littl e opportunity to di scuss how well the 

latter are doing. One way of providing such opportunities is though face -to-face tutorials, 

but fo r cost reasons, it is not usual to build many of these into di stance courses. 

In add ition , the study tried to assess avail ability and use of learning resource material s fo r 

distance lea rners in the branch. Table 14 addresses thi s issue. 

Table 14: Ava ilability of additiona l learning materials 

No Lea rning r esources in the branch Yes 0/0 No % 
I Is there a library in the branch? 129 53.5 11 2 46.5 

2 Are there sufficient reference materials in 60 24 .9 18 1 75. 1 
the branch? 

, 
Are there audio/video room faci lities? 14 5.8 227 94.2 .) 

4 Do have an access to computer? 27 11.2 2 14 88.8 

Table 14 depicts that 75. 1 per cent of the respondents repolted that there were no 

sufficient reference materials in the branch meanwhile 94.2 per cent of the respondents 

affirmed that there were no audio/video room facilities in the branch. Besides, 88.8 per 

cent of the respondents acknowledged that they did not have access to computers in the 

branch. Thus, it is not possible to distance learners to be successful only using modules 

for their di stance learning, unless other learn ing resource materials support it. Therefore, 

it is easy to say that distance learners in AUC in Add is Ababa faced difficulty in getting 

supplementary and reference materia ls to emich their understanding or to do thei r 

assignments indicated in their modules. 

Tutors in distance education are important, as a classroom teacher is vital in conventional 

education. They serve, as academic counselors who period ically meet learners, identified 

further areas of attention in the ir study and particularl y exp lain and make clea r ideas to 

student that are not clear in their self-study. I-\ence, the study tries to assess the quality of 

tutors in AUC in Addis Ababa. Accordingl y, ten items showing the quality or teaching 

effectiveness of tutors are prepared on Five-po in t Likert-scale. That means: 5 = 

represented "Excellent", 4 = represented "Very good", 3 = represented "Good", 2 = 
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represented "Fair", 1 = represented "Poor". Thus, fo r respondents the we ighted mean of 

their rating for each item calculated as indicated in Table 15. 

Table 15: Teaching effectiveness of tutors as ra ted by "espondents 

No Items No. Mean I Std . Devia tion 
I Knowledge on the subject matter 241 3.5 I 1.092 

2 Teaching skill and preparation 24 1 2.57 1.070 

" Punctuality 24 1 3.00 1.225 ) 

4 Enthusiasm 24 1 2.82 1.043 
5 Encourage more student 

24 1 2.49 1.249 
participation 

6 Help ing less achieving 
24 1 2.39 1.086 

students 
7 Attempts to take the students' personal 

24 1 2.40 1.22 1 
experi ence as the basis for di scuss ion 

8 Ski II of exam preparation 241 3.03 1.3 13 
9 SuplJortive and to lerate 24 1 2.50 1.180 
10 Ability in counseling 241 2.5 1 1.11 8 

Weigflted meall = 2.8 

As shown in Table 15, the majority of respondents indicated that most of the tutors had 

no sk ill in teaching effective ly. As the data shows above from ten indictors of quali ty of 

tuto rs, the respondents' rated fo r six of them below the weighted mean in five Po in t 

Likert-scales. This implies that maj ority of the tutors in AUC in Addis Ababa had 

inadequacies in teaching ski ll and preparation, in encouraging student part icipation in 

face-to-face session, in taking the student persona l experi ence as the source of d iscussion. 

Moreover, they were not supportive and tolerate. 

Moreover, an interview conducted with one of the administrators stated that tutors 

recrui tment in the Uni versity College is based on competiti on. The recruitment is giving 

emphasis on grade, experience and tra in ing on the desired fi eld of study of competitors' . 

He goes on to state "for degree courses we prefer MAiMSc graduate tutors but due to 

shortage of ski lled Illan power we are fo rced to use degree holders and someti mes those 

who engaged themselves out of teaching professions as tutors" . Moreover, an interview 

conducted with one of the coordinators indicated that some younger tutors were ri gid in 
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their behavior and do not appreciate di stance (adult) learners . Bes ides, an interview 

conducted with one of the administrators showed that there were some irresponsible and 

money ori ented tutors who regularl y quitted tutorial sess ions. As a result, students do not 

get the expected services from those tutors. In fact, on the country there were responsible 

and diligent tutors who prepared additional hand out materials for learners willingly. 

In addition, an interview conducted with tutors ind icated that most of them use lecture 

method of teaching in tutorial sessions. However, some tutors ascribed their usage of 

lecture method due to unwillingness of learners for discussions. Besides to that an 

interview conducted with most of the tuto rs majority of them had no the experti se how to 

treat adults and giving tutorials. [n consistent with the point a document inventory of 

tutors' eva luation form of the insti tution showed that there was no statement that 

indicates the use of the principles of andragogy by tutors in their teaching in tutorial 

sessions (see Appendix 4). Thus, although tutors play key role in the success of di stance 

learners, they did not contribute their role for the success of distance learners in ACDS in 

Add is Ababa due to their quality. 

Meanwhi le several research findings supported the poor qualities of tutors as constraints 

of distance learners. Guri -Rosenbl it (1999:91 ) indicated that since most tutors, counse lors 

in di stance teaching universities are most ly part-timers, the quality, and academic labour 

continues to be an important issue. She goes on to state that " tuto rs, it might be said, 

possess less knowledge and skill than trad itiona l academics. And such a fact might affect 

students' learning" . Knowles (1980:50) also asserted, "If adu lts' experience is not used, 

or its worth is minimized in adult learning, it is not just experience is being rejected­

adu lts fee l rejected as person". Moreover, Whitefie[d(2005) revealed that taking a 

pedagogical approach to the process of tutorial in di stance learning wi ll most likely seem 

patro ni zing to the adult learners which deteriorating the adult self-directed personal ity 

and affect their learn ing. 

4.3.4. Methods of Assessment 

Assessment has considerable power to encourage learn ing in di stance education either in 

reviewing progress across the whole program or in particular course as a feedback. 
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Accordingly, in this section, the fi ndings of the stud y concerning methods of assessment 

to evaluate distance learners, the number of ass ignment learners required to submit for a 

course and how did they work their ass ignments were examined as constraints of distance 

learners in AUC in the Addis Ababa branch. The results obtained on the issue are 

depicted below in Table 16. 

Table 16: Methods of assessment 

Question Items Responses Frequency °/0 

I. What methods are employed to Worksheet 73 30.3 
assess the academ ic Final exam 71 29.5 
achievement of di stance Project work 10 4 .1 
learners? All 87 36. 1 

Total 24 1 100.0 

2. How many assignm ents do you Three 27 11.2 
submit fo r a course in a term? Two 36 14.9 

One 16 1 66.8 
None 17 7. 1 

Total 24 1 100.0 

3. How do you work your with my own effort 152 63. 1 
assignments? depending on the 

42 17.4 
assistance of others 
collaborate with my 

47 19.5 
coll eagues 

Total 241 100.0 

4. To what extent are you sat isfied Fully 62 25 .7 
with the mark /grade assigned to Moderately 40 16.6 
your assignm ent/exam? To some extent 120 49.8 

Not at a ll 19 7.9 
Total 241 100.0 

As it is indicated in Table 16, 36. 1 per cent of the respondents reported that assignment 

for submiss ions (workshee t), project work and final exam were employed to assess the 

academic achievements of distance lea rners . Meanwhi le 30.3 per cent of the respondents 

declared that only worksheet was employed and 29 .5 per cent of the respondents affirmed 

that only supervised final exam was employed to evaluate di stance learners . Regarding 

the number of assignme nts required to submit for a course, as it is indicated in Table 16 
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in question item two, 66.8 per cent of the respondents reported that they were req uired to 

submit onl y one assignment for a course. Concerning the question , how they did wo rk 

their ass ignments, majority of the respondents (63 .1 %) acknowledged that they we re 

do ing assignments on their own efforts. 

However, some of the findings obtained from lea rners are contrary with the findings 

obta ined though interviews. As to an interview conducted with one of the adm inist rators, 

the institution (A CDS) used only supervised final exam to evaluate d istance learners 

before 2006/07 academic year. However, nowadays, according to the administrator, the 

University College uses one home take assignment that coved 30 per cent of the 

evaluat ion and final exam that covered the remaining 70 per cent. An interview 

conducted with one of the coordinators and tutors found out that majority of di stance 

learners did not wo rk the assiglm1ents in their own effort. The coordinator explained the 

condi tion as fo llow: 

We are using worksheets (assignments /01' submission) to 
evaluate distance learners but it is difficult to judge 
whose work is iI. Most 0/ dis tance learners are copying 
from each other. The situation is exacerbated because 
similar worksheets are used /01' difJerent terms. As a 
result, a student able to copy answers from the previous 
marked assignment worksheets. Because of this, the 
institution/arced to change worksheets in terms. 

Besides, an interview conducted with most of the tutors indicated that majority of the 

worksheets ' answers are simi lar even though they were in different hand wri ting. 

Sometimes there were occasions that answer sheets were similar from page to page. In 

those conditions, it was boring to read similar answers fo r different wo rksheets. 

Meanwhile, the subj ects in this study were a lso asked if the nature of assessments 

fu lfilled six criteria based on fi ve Point Likert-scales. The scales the subjects were made 

to use were defined as fo llow: Give 5 = if your response is "strongly agree", 4 = if your 

response is "agree", 3 = if yo ur response is "undecided", 2 = if yo ur response is 

"di sagree" and I = if your response is "strongly di sagree" 
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For the respondents' response, the weighted mean of their ratings of each item was 

calculated as indicated in Table 17 below. 

Table 17: Quality of Assessments as rated by ,'espondents 

No Items No. I Mean Std. Deviation 
I Linked with intended 

24 1 3.73 1.067 
learning outcomes 

2 Carefu ll y designed 
241 3.59 1.073 

questions 
0 Use diversified methods of J 241 3.0 1 1.225 

assessment 
4 Giving written feedbacks 241 2.80 1.317 

5 Marks registered and 241 2.40 1.432 
documented properl v 

6 Answer sheets and grade 
24 1 2.23 1.4 18 

reports return properly 
Weighted mean = 3 

As it is shown in Table 17, the mean of respondents ' ratings of the items for nature of 

assessments in giving written feedbacks , in registration of marks properly and in 

returning of answers sheets and grade reports properly to learners indicted below the 

weighted rnean. Thi~ implies that absence of written feedback in assessment worksheets, 

improper documentation of marks and unable to get marked answer sheets and grade 

reports were constraints of di stance learners in AUC in Addis Ababa branch. 

4.4. Socio-economic Constraints 

Although distance learning is an excellent method of reaching out the adult learners, 

because of competing priorities of work and home with stud y, financial problems during 

their study and less val ue given by the society towards distance education are all barriers 

to successful di stance learning. Thus, this study examined whether or not these issues 

were constraints for di stance lea rners. 

4.4.1. Unable to Balance Job and Family Responsibilities with Study 

Demanding professional commitment and fami ly responsibilities of many adult (d istance) 

learners often make attending tutorials, spending a lot of time to study and to working 
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assignments unreali stic proposition. Thus, this study tried to assess thi s issue and the 

results obtained are given below in Table 18. 

Table 18: Job and fam ily commitments of respondents 

No. Obstacles Yes % No 0/0 

I Involvement in household chores 137 56.8 104 43 .2 

2 Obstacle from spouse 97 40.2 144 59.8 

3 Invo lvement in work duties 144 59.8 97 40.2 

4 Being physically and mentally exhausted 152 63.1 89 36.9 
due to ivp work 

5 Unsupportive employer 115 47.7 126 52.3 

6 Engaged in highly mobile job 138 57.3 103 42 .7 

7 Involvement in social participations 142 58.9 99 41 .1 

As it is shown in Table 18, 56.8 per cent of the respondents indicated that involvement in 

the household duties was obstacle for their study. Similarly, 59.8 per cent of the 

respondents affirmed that involvement in work duties in out of work time as a constraint 

for study. Besides, 63. 1 per cent of the respondents agreed that being exhausted 

physically and mentally because of excessive work created influence on their study. 

Moreover, 57.3 per cent of the respondents reported that engagement in highly mobile 

j ob was a problem fo r their study 58.9 per cent of the respondents also reported the 

involvement in social and community participations took their time of study. Therefore, 

unable to adjust their study time with job and family responsibi lities was one of the 

constraints of distance learners in AUC in Addis Ababa. 

Furthermore, investigation, wh ich demanded the respondents to indicate what kind of 

problems they faced due to unable to balance their job and family responsibilities with 

their study was made. The results obtained are put in Table 19 below. 
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Table 19: Problems faced by respondents 

No. Problems faced No.* °/0 
I Delay in submission of assignment 2 14 88.7 
2 Not attending tutorial sessions 207 85 .8 
0 Poor performancelresults 92 38. 1 ) 

4 Not attending final examination 56 23 .2 

5 Quitting distance learning 43 17.8 

*The numbers ofre~ponses exceed the 10101 number oflhe re~pondents due 10 mulliple responses 

As it is indicated in Table 19, majority of the respondents rated that problems such as in 

delay in submissions of assigmnents(88.7%) , unable to attend ing tutori al sessions(85 .8%) 

and scoring poor resul ts in their study(38. 1 %) as the majo r ones. 

An interview conducted with tutors, coordinators and administrators supported the above 

results. Most of the interviewee stated that distance learners face job and family related 

problems that can be constraints for their di stance study in the institution. As one tutor 

ind icated, many di stance learners are unable to submit assignments on due date and even 

forced to drop courses due to their jammed time of job and family responsibilities. 

Sim ilarly, an interview conducted with one of the administrators confirmed that most 

distance learners did not get permission for tutorials and exams from their bosses even 

though the institutions wrote supportive letters to employers. As a resul t, distance 

learners hesitated to attend tutoria l sessions and exams. 

4.2.3.2. Financial Constraints 

The study also requested the respondents to indicate whether they faced any financial 

problems in the ir study or not, whether they encountered increase of costs by teaching 

institution or not and whether they lost their ea rning by taking time of their paid work due 

to thei r distance study or not. The results obtained are dep icted in Table 20. 
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Table 20: Financial constraints 

Question Items Responses FrcQucncy % 
I. Have yo u ever faced any fi nancial problems in Yes 143 59.3 

yo ur d istance study? No 98 40.7 
Total 24 1 100.0 

2. Have you ever encountered increase of costs Yes 75 3 1.1 
by the institution in the mid-course of yo ur No 166 68.9 
study? Total 24 1 100.0 

3. I-lave you ever lost yo ur earning by taking Yes 137 56.8 
time of yo ur paid work due to your di stance No 104 43.2 
learn ing? Total 

24 1 100.0 

As can be seen fro m Table 20, 59.3 per cent of the respondents repotied that they faced 

financial problems in their distance study. Requested to indicate if they lost their earn ing 

due to their di stance study, 56.8 per cent of the respondents reported that they lost thei r 

income due to spending their time of paid work for their distance study. Thus, fro m thi s 

we can deduce that financia l constraints were major problems for distance learners in 

AUC in Addi s Ababa. 

Pertinent to their financial problems, respondents requested to indicate various costs that 

caused their financial problems. The data obtained fro m respondents' responses depicted 

in Table 2 1 below. 

Table 21: Costs of respondents in their distance study 

No. Costs N * o. % 

I Learning cost 108 44.8 

2 Study materials costs 189 78.4 
, 

Communication(telephone and post) 2 11 87.5 J 

4 Cost of travel to tutorials and exam 145 60.1 

' The number of responses exceeds Ihe lolal number oflhe respOndel11S due 10 mulliple respollses 
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As it is ex hi bited in Table 2 1, majority of the respondents indicated that cost of 

communications(87.5%), study materials costs(78.4%) and cost of travel to tutorial s and 

exam centers(60.l %) mainly create financial problems in their study. 

Moreover, an interview conducted with one of the coord inators indicated that though 

distance educat ion is cost effective comparing to conventional educati on, many di stance 

learners faced financial problems in the institution. Meanwhile one of the administrators 

indicated the institution sponsored more than 500 students who encountered fi nancia l 

problems but scored good results in their study. Similarly, one of the coordinators 

indicated that if students were in shortage of money, the college would give the chance to 

pay their fees until examination. He goes on to state that some students also get credi ts 

from their working institutions that resolve financial problems of their study. 

4.2.3.3. Attitude of the Society towards Distance Education 

The participants in thi s study also requested to indicate what kind of attitude the society 

has on distance education. The results obtained di splay in Table 22 below. 

Table 22: Attitude of the Society towards distance education 

Question Items Responses Frequency 0/. 

1. Do you think that the society has Yes 141 58.5 
negative attitude for di stance learning? No 100 41.5 

Total 24 1 100.0 

2. How do you rate yourself as distance as inferi or 11 2 46.5 
student with respect to regular as equa l 103 42.7 
students? as superi or 26 10.8 

Total 24 1 100.0 

As it is shown in Table 22, 58.5 per cent of the respondents indicated that the society had 

negative attitude towards di stance education. Further investigation, which demanded the 

respondents to specify what kind of impact create on them, was made. Accordingly, most 

of the subjects acknowledged that this negative attitude of the soc iety affect their self­

confidence. As one of the respondents explainecl , because of di scouragement of hi s 

col leagues in work places, he forced to attend another extension class. Similarl y, one of 

the respondents indicated that the soc iety thought that distance mode of delivery is not 
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good and gave a nickname "wenchif' education. Thus, thi s affected his confidence being 

a di stance student. Moreover, one of the respondents giving emphasis for the common 

sayi ng, " Let an educated person kills me except through di stance mode" of the soc iety. he 

affirmed that it affected hi s motivation to attend the program. Therefore , it is easy to 

concl ude that the negat ive attitudes of the society towards di stance education and less 

va lue given to di stance learners are the major constraints of di stance learners in AUC in 

Add is Ababa. 

In addition, an interv iew conducted with one of the admini strators also indicated that the 

society has negative attitude on di stance education. He goes on to state that even hi gher 

government officials and educated individuals had no good attitude to wards distance 

education. This could be a constraint to distance graduate to get employment 

opportunities. Stockholders simply consider that obtaining a degree through distance 

mode as inferior to conventional one and giving priority to the latter d uring screening 

stage. Thus, thi s influenced the employability of di stance learners and it has it own 

implication for those who exist in the program. 

As Rumble (1992), a survey of employers conducted by the British Open Uni versity 

showed that half of them felt the university's degree was worse. They thought that 

primarily because the degree was not obtained in an intellectual or academic environment 

and the degree is modular and not the outcome of a period of concentrated study. 

Finall y, in this study respondents were requested to suggest what they think to be 

so lutions for the constraints of distance learners. They enumerated the fo llowing 

suggestions: 

>- Distance learner should improve their study habit, they should have self­

respect for themselves, and they shou ld be dil igent and se lf-directed. 

>- The course materia ls should be attracti ve, easy to comprehend and delivered 

on time. 

>- Multi-media mode of delivery such as radio, audio cassettes, video and other 

supporting materials should be used in addition to modules. 
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:P The institution should select effective and experienced tutors. Improve the 

quali ty of tutors through short-term train ings, paIticularl y those inexperienced 

tutors. 

:P Additional tutoria l sesSIOns should be aITanged to enhance the interaction 

between tutors and learners as we ll as among learners. 

:P Exam and assigmnent papers should be kept properl y. Grade reports and 

results shou ld be prepared and deli vered on time. Senior essay should be part 

of the requirement for eva luation . 

:P Recording of grades and attendance should be improved. There should be 

computerized documentation system. 

:P The submission of assignment dates should be fl ex ible and the assiglUllent and 

final exam should cover different content of the instructional materials 

(modules) to reduce burdens/overload of distance learners. 

:P Improve handling of distance learners since we are adult. Bureaucracy should 

not be there when di stance learners needed information and so lutions fo r their 

problems. 

:P The institution should share experi ences from other di stance teach ing colleges 

for the achievements of its educational programs and the fulfill ment of 

learners need. 

:P The government and the concerned body should make strict fo llow up on 

private co lleges and should give equal recognition with government 

educational insti tutions to change the attitude of the society towards distance 

education. 
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CHAPTER FIVE 

5. SUMMARY, CONCLUSIONS and RECOMMENDA nONS 

The purpose of thi s study was to gain some insight into the personal , institutional and 

soc io-economic problems affecting degree leve l distance learners in AUC in Add is 

Ababa. This section summan zes the major findings and draw conclusions and 

reco m m endati 0 n s. 

5.1. Summa,·y of the Findings 

• In thi s study, a descriptive survey method of research was employed . To collect 

the necessary data, questionnaire, interview, and document inventory were used 

as instrument for the study. The subjects for this study were identified using 

random and stratified random sampling procedures. 

• As it is shown in this study, the degree level distance learners in AUC were 

mainly adults and 39.4 per cent of the respondents were between the age of 30 

and 39. It was found that, the majority of learners were male (66.8%), married 

(54%), and 26.5 percent of the respondents had work experience ranging from I I 

to 15 years. 

• As to the departmental ization of respondents, it was found out that 44 .3% from 

Development Management, 28.5% from EDPM, 2.8% from Geography, 7.8% 

from Language, 6.9% from Marketing Management, 2% from Mathematics,S . 7% 

from Procurement and Supply Management, and 1.2% from Secretary Science 

and Office Management. 

• It was found out in the study that 66.8 per cent of the respondents had diploma 

just before starting distance learning. Forty three per cent of the respondents spent 

6 to 10 years to start their distance learn ing. Besides, majority of the respondents 

(54.8%) affirmed that their previous education had no relevance to their current 

study, but 38.2 per cent of the responclents acknowledged that they had somewhat 

adequate prior learning to their current study. 
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• According to the findings of the stud y, majority of di stance learners in AVC in 

Addis Ababa had lack of study skill s. Particularl y, 66.8 per cent of the 

respondents reported that they lacked the ability to use different approaches and 

techniques for learning and study respecti vely. Moreover, 59.3 per cent of the 

respondents showed that they had problems in planning and organization of study 

program or time management. Similarly, 56 per cent of the respondents 

acknowledged that they lacked skill s in writing we ll organized assignments. 58.1 

per cent of the respondents al so revea led that they had di ffi cul ties in se lf­

di scipline and perseverance. 

• As to feeling of isolation of the respondents during their di stance study, 63.5 per 

cent of the respondents asserted that they felt isolated from a teacher during their 

di stance study. In addition, 51 per cent of the respondents showed that they felt 

iso lated and alienated due to the absence of peer interaction during their di stance 

study. Finally yet importantl y, 50.6 per cent of the respondents revealed that less 

social interaction with the teaching institution had effect on their di stance 

learning. 

• Regarding respondents motivation towards their learning, the study revealed that 

most of distance learners in ACDS in Addis Ababa are externally moti vated . 

Accordingly, 57.3 per cent of the respondents reported that they lacked behavioral 

quality to be willing to attend tutorial s and acti vely participate in di scussions. 

Besides, 56.8 per cent of the respondents reported that they lacked motivati on to 

committee themselves to their study as required. Moreover, 54.4 per cent of the 

respondents acknowledged that they were not motivated to submit assessments on 

due date and ready to get feedbacks. In addition, most of the respondents reported 

that they are attending the program either to obtain a degree, to be el igible for 

promotion or to improve their salary. 

• Problems identified by respondents which were related to course/ instructiona l 

material s include: lack of clear indicati on of any prerequisite knowledge or sk ill 

for the course (68.9%), the instructional mate rial s were not cater for different 
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learn ing preferences (66.4%), the instructional materia ls were not visuall y 

attractive(56.4%). Besides, the instructional materials are not broken into 

manageable study units (57.3), the instructional materials encourage surface 

learning rather than deep learning (64.3%) and there were no plenty of se lf­

assessment tasks in the course materi als (70.5%). 

• As to the mode of delivery of instructional materia ls, 50.2 per cent of the 

respondents reported that they were sometimes deli vered the instructional 

materials in time, 36.1 per cent of the respondents confirmed that they were 

always delivered the course materials in time. However, 13.7 per cent of the 

respondents claimed that they were never deli ve red the instructional materia ls in 

time. Besides, those respondents who claimed that they were never de li vered the 

instructional materi als in time, confirmed that unable to cover a modu le, faced 

more load on their study and score low performance due to delay of instructional 

materials their major problems. 

• 

• 

Concerning means of communication of respondents with the institution (AUC), 

43.6 per cent of thc respondents reported that they communicated with the 

insti tution by physical presence, 28.2 per cent of the respondents revealed that 

they communicated with the institution through postal service. Simi larl y, 28.2% 

of the respondents affi rmed that they communicated with institution by telephone. 

According to the study, limited learni ng media (i.e. only print media), in adequate 

counseling service, inadequate tutorial sessions, lack of addi tional learning 

resources materia ls and poor quali ty of tuto rs are constraints of distance learners 

in AUC regarding the student support services. Specifica ll y, 84.6 per cent of the 

respondents confi rmed that there were no other learni ng media except print 

media, 46.9 per cent of the respondents reported that there was onl y one tutorial 

sess ion for a course in a term. Besides, 36.9 per cent of the respondents revealed 

that they did not get any counseling service from either their tuto r or any 

concerned body of the institution. Moreover, 94.2 per cent of the respondents 

reported that there were no aud io/video room faci lit ies in the branch and 75 .1 per 
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cent of the respondents acknowledged that there were no sufficient reference 

materials in the branch. Regarding the quality or teaching effect iveness of tutors 

in face-to-face sess ion, the results from respondents for fi ve point Likert Scale 

showed under the we ighted mean for seven items out of ten items that indicate 

tutors teaching effecti veness. 

• Tn thi s study, it was revealed that worksheets and final exam are methods 

employed to assess academic achievements of distance learners (36.1 %). The 

study also fo und out that only one assignment distance learners required to submit 

for a course in a semester (58.5%). 

• Concerning how respondents did wo rk their assignments, majority of the 

respondents claimed that they worked with their own effort (63.1 %). As to what 

extents were they satisfied with the mark/grade assigned to thei r 

assignment/exam, 49.8 per cent of the respondents are sati sfied to some extent. 

The impact of the mature of assessment was also evaluated. In thi s regard , the 

Weighted mean va lue indicated that absence of written feedback, improper 

registration of marks Igrades and unable to get answer sheets and grade report on 

time were major constraints regarding assessment methods. 

• Except two cases (59.8 % and 52.3%), more than 50 per cent of the respondents 

reported that they were unable to adjust their job and famil y responsibilities with 

their study. Due to involvement in household works (56.8%), involvement in 

work duties (59.8%) became exhausted phys icall y and mentall y because of 

excessive work (63.1 %), involving in highly mobile job (57 .3) and invo lvement in 

social and community participations (58.9%). Most of the respondents indicated 

that delay in submi ssion of assignments, unab le to attend tuto ria l sess ions and 

poor performance faced during their study due to workloads and family 

responsibilities. 

• According to thi s study, 59.3 per cent of the respondents revealed that they faced 

financial problems during their distance study. The majority of the respondents 
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ascri bed thei r financial problems to costs of communication (87.5%), study 

materia ls costs (78.4%) and costs of trave l to tutorials and exam centers (60. 1%). 

However, 68.9 per cent of the respondents confirmed that they did not encounter 

increase of costs by the institution (AUC) in the mid-course of their study. 

Nevertheless, 56.8 per cent of the respondents revealed that they lost their 

earnings/income by taking time of their paid wo rk or their business due to the ir 

di stance study. 

• This study reveled that negative at1 itude of the society towards distance educati on 

has effect on the success of di stance learners. Tn thi s regards, 58.5 per cent of the 

respondents reported that the society had given less value to distance learners. As 

to the majority of the respondents, this affected their moral and confidence in their 

distance learning. Meanwhile, 46.5 per cent of the respondents ind icated that they 

rated themselves as infe rior, 42.7 per cent as equal and 10.8 per cent as superi or 

with respect to conventional students. 

5.2. Conclusions 

Based of the find ings presumed [rom the study, the fol lowing conclusions were drawn . 

As the review of the related literatu re and the results of the study showed, personal 

constraints are facto rs infl uenci ng the acl~ement and success of distance learners. Lack 

of study skill s, feeling of isolation and lack of moti vation particularly intrinsic motivation 

have been major constraints of degree level di stance learners of ACDS in Addis Ababa 

branch. 

The stud y disclosed that institutional problems that related with instructional materi als, 

mode of deli very, student support services and methods of assessment are major 

constraints of di stance learners dming the ir study. The finding of the study further 

revealed that limited means of mode of deli very of instructional materials and inadequate 

means of communication created problems such as unable to cover a module, exposed to 

more load and low performance in distance lea rners . Moreover, Lack of counse ling 

service, limited tutori al sess ions, lack of add itiona l learning materi als and poor quali ty of 
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tutors In teaching effectiveness were major constrai nts of distance learners In ACDS 

regarding the student support services. 

The review of the related li terature supported by the findings of the study ind icated that 

soc io-economic prob lems influenced the success of distance learners. Job and fami ly 

responsibil iti es cause difficulti es for distance lea rners of ACDS to adjust themselves with 

di stance study. Financial problems due to costs of travel into tutoria l and exam centers, 

costs of communication, and lose of their income because of spending their paid work 

time for distance learning were major financial constraints of di stance learners. Besides, 

negati ve attitude of the society towards di stance education discourage and create low 

confidence on distance learners. 

5.3. Recom mendations 

The fol lowing recol11mendations are forwarded to all eviate the problems that hampered 

the success of degree level di stance learners in AUC in Add is Ababa branch. 

1. In essence, unable to attend a conventional institution, scheduling confli cts, etc., are 

what motivates students to choose distance education courses. However, it is 

important to note that distance education is not fo r everyone. Distance education 

courses are usually more time consuming and more demanding than traditional 

courses. It is therefore, important fo r the institution (AUC) to provide students with 

resources and counseli ng that will help them decide if distance education courses are 

rights fo r them. Counselors, academic advisors, course designers and admini strators 

of the institution should deve lop a diagnostic and remedial program to ass ist students 

in organi zing their time and energy toward a successful completion of their study 

program. 

2. Distance education appears to be in unique pos it ion to serve di verse and adu lt learners 

who cannot participate in the trad itiona l classroom setting. The findin gs of the stud y 

indicated that personal constraints were the major problems fo r di stance learners . 

Thus, it is important to: 
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a. Address the questions of who its learners are and what their needs are. 

b. Determine how those needs can be meet with regard to constraints of costs, 

technologies and geography. 

c. Find appropriate ways of accommodating different style of learning and 

different needs of students from many various backgrounds, with diffe rent 

achievements on entry and study behaviors. 

3. While it is apparent that a large number of methods could be used for delivering 

di sta nce education, in pract ice print remains to be the bases of a large majority of 

distance programs. Deve loping high-level study materi al requires heavy investment in 

human capital, time and money, but cultivates and develops the self-esteem of 

learners. The findings of the study [mther revealed that certain aspects of the 

instructional materials of the institution were constra in ts for distance learners. Thus, it 

is recommended that the institution should: 

a) Prepare learning materials! modules in such a way that learners can easil y 

and full y understand and utili ze them. 

b) Encourage practices such as timely di stribution of courses materials and 

assiglUllents to lea rners on time schedule. 

c) Since the majority of distance learners are adults, the development of the 

course materials should take the recent best practices in curriculum 

development for effective learning by adults into considerations. 

d) Existing course modules need to be printed at reasonably good standard to 

make them attractive and handy for learners. 

4. The study revea led that di stance learners feel isolated and alienated during their study. 

Thus, the loneliness of distance learners can be effectively compensated by creating 

opportunities fo r them to meet their tutors in person, di scuss their problem, and 

exchange thei r views with other students. Therefore, the institution should fac ili tate 

ava ilability of tutors in tutoria l sessions and other conditions and create opportunities 

fo r learners to in teract among themselves. 
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5. High se lf- motivation is requi red to complete di stance courses because the day-to-day 

contact with instructors and other students is typicall y lacking. However, the study 

revealed that majority of distance learners lacked self-motivation. Therefore, tutors 

should motivate di stance students by providing consistent and ti mely feedbacks, 

encouraging discussion among students, being we ll prepared for tutorial sessions, and 

by encouraging and reinforcing effective student study habit. 

6. Nowadays, the info rmation age chall enges educators to rethink the strategies that they 

employ teaching distance learners. Educational quality can also be enhanced by the 

carefu l use of new information communication technologies in supporting the 

teaching learning process . However, the study showed that limited instructional 

media was one of the constraints of distance learners in the insti tution. Therefore, the 

institution (AUC) should: 

a. Attempt to se lect the technology that well best meet its goals and 

objectives, that is available, user fri endl y, and that will be educationa ll y 

sound as well as cost effecti ve. 

b. Introduce other technologies li ke audio, video, computer and internet for 

effecti ve performance of di stance learners. 

c . Provide supplementary reading materials using aud io cassettes and CD­

ROMs. 

7. Tutorial program s are meant to compensate the separation of learners from the teacher 

and to give the learners a chance to clari fy their doubts and seek academic related 

counse ling. However, the stud y discovered that inadequate tutorial sess ions and 

qua lity of tutors were constraints of di stance lea rners. Therefore, the frequency and 

duration of tutorial programs in the inst itution should be increased and the institution 

should give short-term trainings for tutors on how to teach and treat adult learners. 

8. Tutors can maintain student self-esteem by provid ing timely feedback. It is critical for 

tutors to respond to student questions, assignments and concerns in a personalized 

and pleasant marmer, using appropriate tec hnology. Informative comment that 

e laborate on the individual learner's performance and suggest areas for improvement 
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are essentially helpful. Thus, timely feedback to learners' assignment is an essential 

factor for learners' achievement for degree level distance learners. Therefore, the 

institution should: 

a) Encourage tutors to correct the assignments in time. 

b) Send timely feedback of the assignments to distance learners. 

c) Facilitate that tutors spend significant time writing constructive and 

supporti ve comments to each distance learner's assignment. 

d) Encourage learners to submi t their assignment in time and to get 

feedbacks. 

9. Since distance-learning students are usuall y busy with family and job responsibilities, 

they do not have a lot of time to figure out the detai ls of assignments and course 

logistics. Thus, the institution (AUC) makes sure that it provides a complete and 

detai led sy llabus. Moreover, the institution should be flexible with student requests, 

be understanding, and make reasonable accommodations. 

10. The insti tution should develop programs and services to enhance its academic status 

and social credibili ty and to enhance student sa ti sfac tion and commitment by giving 

emphasis for the achievements of its educational programs and the fulfillment of 

learners need. 
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Append ix A: Questionnaire to be fill ed by di stance learners 

College of Education 

School of Graduate Studies 

Addis A baba University 

Depa,-tment of CUlTiculum and Teachers Professional Development Studies 

Adult and Lifelong Lea rning unit 

Questionnaire to bejillerl by distance Leaf'l1ers 

Objective 

The main objective of thi s questionnaire is to co ll ect primary data for the study on 'An Assessment 

of Constraints of Distance Learners: The Case of Alpha University College in Addis Ababa. 

Moreover, the study focuses on personal , insti tutional, soc io economic problems of di stance 

students . It is initiated to obtain the necessary data from you, as a vital source of information fo r 

this study. Thus, yo ur frank and genuine response will contribute much to the study. Be confident 

that the information you provided will be kept confide nti al and used only for academic purpose. 

Direction 

i) No need of writing your name 

ii) Please, indicate your response by putti ng a ti ck (--I) Marks where appropriate, and give 

short and clear answers in space provided for question items that require your op in ion. 

Thank you in advance I 



Part I. General Information 

I. Place 

Region ______ Zone ___ Woreda ___ _ city/town _ 

2. Sex I. Male D 2. Female D 
3. Age 

I. <20 yea rs D 

2. 2 1-30 years D 

3.3 1-40 years D 

4. Marital Status 

I. Married D 2. Single 

5. Work experi ence (in years) 

I . < 5 years D 

2. 6-1 0 years D 

3. II- IS years D 

4.4 1-50 years D 

5. > 5 1 years D 

D 3. Divorced D 

4. 16-20 years D 

5. 2 1-25 years D 

6. > 26 yea rs D 

6. Department _ __________ _ 

Part II. Personal Constraints 

2.1. Previous Educational Background 

2. 1.1. What was your level of educati on befo re yo u just started distance lea rning? 

I. Twelve/preparatory complete D 4. Degree D 

2. Certifi cate D 5. MN MSc and above D 

3. Diploma D 6. Ifany other ____ _ 

2.1.2. How many years you spent to start your di stance learning after completion of your 

previous education? 

I. One year D 

2. 2-5 years D 

3. 6- 10 years 

4. > I I years 

D 

D 



2.1.3 . Is you r previous educati onal background has relevance to your p resent learning? 

I . Yes D 2.No D 

2.1.4. I f yo ur response for Q. 2. 1.3 is 'No', is there a problem that creates on yo u? 

Please specify _______________________ _ 

2. 1.5. I-low do you evaluate your prior learning (academic) level in 

meeti ng the academic req uirement of your d istance learning? 

I. Adequate D 2. Somewhat adeq uate D 3. Inadequate D 

2.2. Lack of Study Skill 

2.2. 1. Please, ind icate if you have a problem in lacking the fo llowing 

study ski ll s fo r your di stance learni ng by maki ng a ti ck (;/) mark 

in the appropriate box (i.e. tick in ' Yes' if you have a problem in 

study skill and tick in 'No' if you don't have). 

S.N Ma jor problems 
1 Planning and organi zation of study program(Good ti me management 

and ability to use your out -of-work -ti me to study yo ur course 
material) 

2 using different app roaches to learni ng and using good tcchniq ucs of 
study 

, 
abil ity to take notes and locate learni ng resources J 

4 effective readi ng skill 
5 skill s in wri ting well organi zed report fo r yo ur assignment 

6 abi li ty to work independently 
7 self-discipline, motivation and perseverance 

Yes No 



2.3. Feeling of Iso lation and Alienation 

2.3.1. Please indicate if you have a problem with the foll owing conditions of di stance education 

by making a tick (-J) mark in the appropri ate box (i.e. ti ck "Yes" if you have the problem and 

"No" if you do not have) . 

S.N Conditions Yes No 
I Isolation from a teacher 
2 Absence of peer interaction 
0 privatization of the study process ~ 

4 Less interaction into the social system of the teaching 
institution 

2.4. Motivation 

2.4. 1. Please indicate if you have the following behavioral qual ities or motivat ions by making a 

tick (-J) mark in the appropriate box (i.e. tick "Yes" if yo u have the quality and "No " if you don't 

have). 

S.N items Yes No 
I Able to commit myself to my study as required 
2 ready in understanding the subject matter in each lesson of 

learning 
0 willing to raise questions to my tutor whenever necessary ~ 

4 Wil ling to attend and actively participate in class room 
discuss ion during the face-to-face tutorial session 

5 able to submit assignment on due date and ready to get 
feedbacks 

6 Preparation for exams 

2.4.2. What aspects mot ivate you to attend the program? (More than one answer is possible) 

I. 0 to obtain degree 

2. 0 to eligible fo r promotion 
0 0 to obtain (re) employment or job security J 

4. 0 to upgrade knowledge 

5. 0 to improve salary 

6. 0 to develop professionally 

7. 0 (0 personal enrichment 



Part III. Institutional Constraints 

3. 1. Instructional /coul'se materials 

3. 1. 1. Be low questions are needing your response concern ing the quality of instructional/course 

materials. Please give your response makin g a tick C,J) mark in the appropr iate box . 

S.N [{ems Yes No 
Intended Learnin/( Outcomes 

I [s there a clear indication of any prerequi site knowledge or 
ski II ? 

2 Are the intended learning outcomes stated clearl y? 
, 

Are the intended learning outcomes presented in a meaningful -' 
and relevant way? 

Structure, Layout and Learnin/( desion 
4 Are the instructional materia ls catering fo r different learning 

preferences? 
5 Are the materials visually attracti ve 
6 Is there sufficient wh ite space in the material s? 
7 Is the material broken into manageable chunks (di vision of 

materials into study uni ts)? 
Leal'lling by doing (active leaming) 

8 Are the material s encouraged deep learnin g rather than surface 
learn ing? 

9 Are there plenty of self-assessment tasks to do? 
10 Are the tasks dear and unambiguous? 
II Are the questions and tasks inviti ng? 
12 Is the task practically possible fo r di stance learners? 

3.2. Mode of Delivery and means of communication 

3.2. 1. Do you get the instructional material s deli vered in time? 

I . A lways D 2. Sometimes D 3. Never D 



3.2.2 . If yo ur response Q. 2 .3. 1 is 'Never' what does it result in your learning? [More than one 

answer is poss ible] 

I . Delay in graduation D 2. More load D 

3. Unable to cover a module D 4. Low performance D 
5. Ifa ny others ________________ ____ _ 

3.2.3. What means of communication do yo u most use to contact w ith the institution? 

I. Through postal service D 3. By telephone D 

2. Physical presence (face-to-face) D 4. If any other 
----

3.2.4 . What learn ing media are avai lable other than print media (Modu les)? Put a ti ck (--J) mark. 

I. Radio transmi ss ions D 4. Online/ network D 

2. Tape Cassettes D 5. No other med ia D 
3. Television/video D 

3.3. Student Support System 

3.3.1. How often do you get counseling service from the institution? 

I. D Always (whenever there is the need) 

2. D Most of the time 

3. D Sometimes 

4. D Rarely (seldom) 

5. D Not at a ll 

3.3 .2. How many tuto ri al sessions are conducted in a term/semester? 

I. Four D 2. Three D 3. Two D 4. One D 

3.3.3 . Availability and use of learn ing resource material s. Please mark a tick (--J) mark in the box. 

S.N Types of learning resources (materials) in the branch Yes No 
I Is there a library in the branch? 
2 Are there suffic ient reference materia ls in the branch? 
" Are there audio/video room fac ilities in the branch? .J 

4 Do yo u have an access to computer/ internet faciliti es in the branch? 



3.3.4. The statements listed below are abou t related to teaching effectiveness of tutors. Please rate 

thei r leve l of performance. The numbers indicate (5= Excellent, 4=V. good, 3= good, 2= fair, 1= 

poor) 

S.N Statements Rank 
5 4 " .) 

1 Knowledge on the subject matter 
2 Teaching sk ill and preparation 
" Punctuality .) 

4 Enthusiasm 
5 Encourage more student participation 
6 Helping less achieving students 
7 Attempt to take the students' personal ex perience as the basis fo r 

d iscussion in face-to-face session. 

8 Skill of exam preparation 
9 Supportive and tolerate to the student problem 
10 Ability in counseling 

3.4. Methods of Assessment 

3.4.1. What methods are employed to assess the academic achievement of di stance learners? 

I . 0 Worksheet (ass ignment for submiss ion) 

2. 0 Final examination 

3. 0 Proj ect work 

4. 0 All 

5. Others if any _____________________ _ 

3.4.2. How many assignments do you submit for a course in a term? 

I. Three 0 

2. Two 0 

3.4.3. How do you wo rk your assignments? 

I. 0 with mY'own effo rt 

3. One 0 

4. No ne 0 

2. 0 Depending on the assistance of others 

3. 0 Collaborate with my colleagues 

4. [fany other _____________ _ 

2 I 

j 



3.4.4. To what ex tent are you satisfi ed with the mark/grade assigned to 

your assignment/exam? 

I. Fu ll y D 3. To some extent D 

2. Moderately D 4. Not at a ll D 

3.4.5 . Below are statements, wh ich need your response, conce rnin g the nature of continuous 

assessment. Please give yo ur response by putting a tick (..J) mark. The numbers ind icate 

(5=Strongly agree, 4= Agl'ee, 3=Undecided, 2= Disagree 1 =Strongly disagree). 

S.N Sialemenis Rank 
5 4 0 2 I J 

1 Linked with intended learning outcomes 
2 Carefull y designed questions 
0 Use diversified methods of assessment J 

4 Giving written feedback 
5 Marks registered properly 
6 Answer sheets returned properly 

Part IV. Socio-economic Constt'aints 

4.1. Balancing work and family responsibilities with study 

4. 1.1. As various literatures suggest, the following are some of wo rk and fa mi ly responsibi lity 

related factors that might affect di stance students success in their learn ing. Please , indicate if you 

have the followi ng prob lems by making a tick (..J) mark in the appropriate box (i. e. tick 'Yes' if you 

have the problems and 'No' if you don' t have). 

S.N Obstacles Yes No 
I Invo lvement in household chores 
2 Obstacle from spouse and other fa mily members 
0 Invo lvement in work duties in out-or-work time J 

4 Being physicall y and mentall y exhausted due to excessive work 
5 Unsupportive employer (unable to get permiss ion from ones boss) 
6 Engaged in highly mobile job 
7 Invo lvement in social and community participation 

I 



4.1.2. What kind of problems have you faced due to unable to ba lance work and 

fam il y responsibilities with your study? {More than one answer is possible} 

1. D Delay in subm ission of assignment 

2. D Not attending tutorial sessions. 

3. D Not attending final examination 

4. D Poor perfo rmanceiresuits 

5. D Quitting distance learning 

6. lfany other __________ _ _ ________ _ 

4.2. Financial Constraints 

4.2. 1. Have you ever faced any financial problems in your distance study? 

I . Yes 2.No D 

4.2.2. If you r response to Q. 4.2.1 is 'yes', please ind icate to the fo llowing costs by putting a tick 

(..J) marie 

I . D Learning cost 

2. D Study material costs 

3. D Communication (telephone and post) costs 

4. D Cost of travel to tutorials and exam centers 

5. If other please specify _________ _ 

4.2.3. Have you ever encountered increase of costs by the institution in the mid-course of your 

study? 

I. Yes D 2 . No D 

4.2.4. Have you ever lost your earn ing (sa lary, wage, income) by taking time of your paid work 

due to yo ur distance learning? 

I. Yes D 2. No D 

4.3 Negative Attitude of the Society 

4.3. 1. Do your think that the society has negative attitude fo r distance learners? 

I. Yes D 2 . No D 



4.3.2. If yo ur response to Q. 4.3.1 is 'Yes', what ki nd of impact creates on yo u? Please 

specify _____ _____________ _ ___________ _ 

4.3.3. How do you rate your self as di stance student with respect to regular (conventional ) 

students? 

I. 0 as inferior (lesser) 

2. 0 as equal 

3. 0 as superior (higher) 

4. If any other _____________________ _ 

5. What do you suggest to so lvelreduce constraints of di stance learners? 



Appendix B: Interview Guides for Course Tutors 

Objective 

College of Ed ucation 

School of Graduate Studies 

Addis Ababa University 

Department of Curriculum and Teachers Professional 

Development Studies 

Adult {Ind Lifelong Learning unit 

Intel-view Guide for course Tutors 

The main purpose of the study is to gather information on the constraints of AUC distance learners 

in Addi s Ababa. Thus, as a tutor of the co llege, it is hoped that the success of the study depends 

mainly on the information you provide. 

Therefore, 

I. Would yo u please tell me what kind of personal problems, di stance students encountered? 

./ Concerning about their previous educationa l background . 

./ How do you evaluate the ir problems in relati on to lack of stud y ski ll? 

./ How do you evaluate di stance students' mot ivation and capacity to learn? 

2. Would you please, explain to me institutional problems of di stance students in your col lege? 

./ Can most students follow through the instructional materials without fac ing problems in 

comprehending the basic ideas of a course? If no why? 

./ In what ways the institution gives support for di stance learners? 

./ In dea ling with assessments, what are the major problems encountered by learners? 

3. What adj ustments do you make in your teaching ap proach in your face-to-face tutori al sess ions 

in addressing the different learning styles of your students? 

4. Would yo u please identify major socio-economic problems of di stance 

students? 

5. What should have been done in solving some of the constraints of 

distance learners? 

6. Do yo u have any other idea or suggestion on the matter? 



Appendix C: Interview Guides for Coordinators and Administrators 

College of Education 

School of G,"aduate Studies 

Addis Ababa University 

Department of Curriculum and Teachers Professional Development Studies 

Adult and Lifelong Learning unit 

Inte,-view Guide for Coordinators and Administrators 

Objective 

The main purpose of the study is to gather information on constraints (personal , institutional and 

socio-economic) of distance learners in Addis Ababa: the case of Alpha University Co llege. Thus. 

as a coordinator and administrator for the implementation of the program of the Uni versity Co ll ege 

in this centre, the information you give in much vi tal for the success of the study. 

Thus, 

1. How do you evaluate your students regarding, 

• educational level, 

• study skil ls, and 

• motivation, as their problems of learning? 

2. Do the benefic iaries (d istance learners) participate in the planning of di stance education 

programs? If no why? 

3. Would you please, explain what have been used to maintain the match between the 

objectives and contents of the distance course materials? 

4. What kind of problems distance learners encountered to communicate with the University 

College? 



5. What do yo u say regarding problems related to student support services concerning: 

• the convenience of the location of the tutorial/exam centre 

• the quality of learners support 

• tutor selection and recruitment 

• Preparedness and availab ility of tutors. 

6. What assessment methods are you implemented? Do you think that it is convenient to 

student, concerning: 

• using diversified assessment methods 

• evaluation methods (grading/marking) 

• recording of marks 

• feedback and assignments turn-round time 

7. How do you evaluate the soc io-economic problems of your student? 

8. If you have any other idea or suggestion on the matter. 

9. Would yo u please suggest ideas that can help to improve the teaching learning process of 

the Co llege of Di stance Studies to reduce constra ints of di stance lea rners? 
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