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ABSTRACT 

The purpose of this study was to survey the practice and challenges of psychologists who were 
working as career counselors & trainees reaction to the service offered in ANRS TVET institutes 
and colleges. A questionnaire, practice and challenge scales were administered to a ramloll! 
sample of 38 male and 6 female career counselors. In addition, satiojaction scale was also 
administered to a random sample of 167 female & 165 male trainees. 7'-test , cil i-sijuare, ()11 <' ­

Way ANOVA & Tukeyl Kramer (IX) post hoc mUltiple comparisons was employed in the dala 
analysis. The study found out encouraging practice of career counseling service in the foul' 
dimension of career counseling practice. In helping trainees to identify their interest, values ami 
abilities 68.18% of career counselors rated their practice as adequate and on awareness 
creation activities, 68.18% of career counselors believed that their practice as encouraging 
Concerning career counselors effort to help trainees handle their educational and vocational 
problel11s 75% of thel11 lrere .IiJund to be help.litl in identifying and handling educational and 
vocational problel11s. With regard to the provision of career information to their trainees, 
81 .82% of career counselors appreciated their activities. Statistically significant difference were 
observed between less & beller-experienced career counselors in providing .career counseling 
service except the identification of trainees ' interest, values and abilities. In all statistically 
significant results, beller-experienced career counselors provide improved activities. In addition, 
in facing the challenge the study failed to reveal statistical significant relat ionship(X2 

= 0.14, df 
=1, p> 0.05) between less and beller experienced career counselors. The results of t-test F01l1 
the tilree dimensions trainees' satisfaction indicate that there was only one statistical sign!/icunt 
difference between male and fe1l1ale trainees on their satisfaction derived ./i"OI11 the initiatiol1 or 
Iheir cureer counselors. By year level, there were statistically sign!/icanl variations al U.Oj 
levels. TK mean comparison analysis revealed that trainees ' sati.liaction increases as their year 
level increases. Finally, implication, summary, conclusion and recomll1endation were lI1ade. 
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1.1 B ack g round 

CHAPTER ONE 

I. INTRODUCTION 

Career counseling is an interpe rsonal relati onship in which the counse lor allempts tll hd" the 

clients and students to understand , cope with questions, dec isions, prob lems and diffi culti es 

pertaining to career choice and deve lopment (Arulmani & Nag- Arulmani , 2004). It is c10scly 

linked to the labor market information to guide trainees about types 0 (' j obs available, skills 

needed, career paths, salary scales and trends and opportunities for pro fess ional growth (OECD, 

2004). 

The trend in vocational guidance is that of helping individuals to their self understanding through 

useful wo rk of the career counselors. This requires career counselors to have much knowledgc of 

self and the complex worlds of work, and techniques of directing continuOl.s growth and 

readjustment in a quickly changing technological world (Bcnnet, 1963). Moreowr, the ae ti vi ty o r 

Vocational counseling includes providing the student with information abo ut the world o r work, 

integrating various ki nds of data to them, and aiding the counse lor towards a beller understandi ng 

of students. 

Factual , intellectual, and emotional aspects of planning and decision making must all be 

considered and dealt with by the student and the counselor (Dowing, 1986). Therefore, e ffecti ve 

counseling is not a simple exercise in advice giving, rather it needs time to identify the problem 

and its cause, and to explore and show appropriate solutions to the career as pirant. And the most 

immediate concern to career counselors are the questions to which you ng peopie bring them 

\ 

\ 

\ 

\ 
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concerning what fI elds they should prepare for , whether they have suffi cient ability , and what 

abilities are required (Mc Mahon & Patton, 2002). 

Moreover, career counseling servIces can be best practiced by skillful carecr counsdors. [3 y 

skillful , it means that the career counselors should be matured by expe ri ence and profession in 

using different techn iques and integrating carecr counseling theo ries w ith its application whi ch is 

appropriate to the problem. Thus, Arulmani and Nag- Arulman! (2004) suggested that, career 

counselors should have got a comprehensive theoretical and ski ll based training in counseling and 

then further spec iali zed in caree r counseling. This training can help counselors to prov ide quality 

counse ling service. The quality of career counsel ing service is not so lely determined by the 

training rather it may also depend on the availabi lity of resources and fac ilities. For instance, good 

career counse ling service can not take place in a noi sy and crowded onice (Cooper, 2005). (jood 

career counseling serv ice also utilizes instruments like tests to identify students' interest. aptitude 

2004). 

However, literature (e.g. Figler & Bolles, 1999) indicates that the practice of those less 

experienced counselors were not effective. Because they have nu, run their own life through the 

process that they are adjuring their clients to do and they are also trying to do all the teach ing, 

instead of enli sting peers of the clients (forIner clients, former graduates and former job hunters) 

to come back and testify, explain and teach that which they know we ll from experience (Figler & 

Bolles, 1999). 

Therefore, trainees in mak ing wise choices and adjusting to the co ll ege selling require expert ' s 

help. Moreover, career guidance programs help trainees to ori ent in problems o f ca ree r planning, 
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educational programming, and deci sions toward long term personal aim and value (Zun ke r, 199K). 

Moreover, the absence of adequate and organized career guidance programs in school, lack of 

appropriate and we ll informed sensitive career guidance service in the TvET co ll eges and 

institutes contributed very much for the poor quality and unmarketable output of training 

institutions (Zunker, 2002). 

The history of guidance and counseling service in Ethiopia is a recent phenomenon. According 

to Yusuf (1987), guidance and counseling appeared in Ethiopia in 1960's and services in its crude 

fo rm practiced in comprehensive secondary schools, vocati onal and technical institutes. 

Interestingly, regarding the practice of gu idance and counse li ng service in Ethiopian secondary 

schools, several recent studies were conducted. For example, Yusuf( 1975,& 1987), Yusur & 

Bardly (1983), Haregewoin and Yusuf ( 1994) and Seleshi (2000) have found out that, Ill ost hi gh 

school psychologists who were assigned as gu idance and counselors did a lot, even though they 

faced with so many administrative, personal, psychological , and occupational problems. 

Furthermore, other studies conducted concerning the importance , practice and problems o r 

guidance and counseling at the Ethiop ian secondary school students in genera l (Sdcshi , 2000), al 

the Oromia regional state secondary school students( Beker, 2002) and at Add is Ababa cit y 

administration secondary school students(Amare, 2004) in particul ar have yielded similar 

results. The fi nd ings stressed that providing the scrvice to students played signilkant rol e in 

helping students identify their abilities and cope with prob lems by the ir own. 

With reference to the practice of career counseling service in TvET, some rcsearcher conducted 

their research recentl y. Ali (2007) for example conducted a resear~h on the practice of vocational 

guidance: the missing link between TvET and labor market information at Woliso TvET College 
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and found out that there were no mechanisms of providi ng timely and adequatc ly labor market 

information in the TV ET co lleges. 

Kindu (2007) also conducted an assessment of career gu ida nce and labor market informatiun 

provided by government TVET coll eges at Addis Ababa city administration and reached a 

conclusion that career guidance was not given special attention in the TVET system. He believed 

that the main way and means of obtaining information and data is labo r market information 

system. This includes need assessment, tracer studies and labor market monitoring. However, he 

fou nd out that no need assessment and tracer studies had been carried out in the TVET coll eges. 

A furt her study conducted on the states of career guidance at Addis Ababa TVET (Dejcnc, 2007) 

indicated that the majority (66.6%) of counselors were graduates of psychology with 13A1I3SC 

Degree which is below required level of qualification. And the qualification and spec iali zat iull did 

not enable career counse lors to ach ieve TVET objecti vcs including traccr and labor markc:t studics 

in terms of guidance service. 

All these researchers believed that that career counselors who were assigned at T VET have faced 

several problems; such as lack of training in the arca, presence of routine activities , lack or 

resources and fac ili ties including pri vate office for counseling service. Hence, the researchers 

arri ved at a conclusion that the practice of career counseling service at T VET institutes and 

colleges was inadequate. 

1.2 Problem Statements 

As indicated above, some studies [ e.g. Yusuf (1975, 1987 & 1995); Se lesh i, (2000); 13eker, 

(2002); Amare, (2004) & (Ali , 2005)] have been conducted in the area of gu idance and 
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counse ling services. And very limited number of rcsearchers such as Ali (2007), Dej ene 

(2007); and Kindu (2007) conducted research in the area of career counse ling. Yet , they all 

emphasized on the labor market information. The studies further emphasized that sUllle o f 

the activities of career counselors seem unnoticed such as helping trainee to iden tify 

tra inees' interest, values, ab ilities & wcakncss ~ awareness creation and urientaliu ll service 

and helping trainees' to handle the educational and vocational problems. The studies also 

have not shown whether experience has a stati stical signifi cant difference on their practices 

of career counseling service and challenges faced. Moreover, the above studies also did not 

show whether the se rvice offered was sati sfac tory or not to the trainees. In addition, thc 

chall enge that was identified by these researchers was so limited (such as lack of training in 

the area, presence of routine activities, lack of resourccs and facilities). So it is believed that 

the present study may ident ify more challenges faccd by carce r counselors working at T VL::T 

institutes & colleges in the Amhara National Regional State. The stud y also addressed issues 

that werc not considercd in the prcvious rcsearchers like explo ri ng stude nts ' !eve:! or 

sati sfaction from the career counseling serv ice offered in TVET institutes and co ll eges. 

The regional TVET agency gives emphasis to career counse ling se rvice and includes in it s 

structure with an assignment of an expert at bureau level who can help trainees' educational and 

vocational problems as we ll as fac ilitating the training given in the TVET institutes and coll eges. 

So far, no stud y was conducted at ANRS TVET institutes and Colleges related to career 

counseli ng. 

Therefore, thi s study foc uses on the investigation of the practice and chall enges of psychol ugi sts 

who were working as career counselors and on the examinat ion of trainces ' sat isfac ti un tu the 

service offered in ANRS TVET co lleges and institutes. 
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1.3 Objective 

1.3.1 General Objective 

The general objecti ve of the study is to survey the practi ce and challenges of psychologis ts 

who are work ing as caree r counselors. 

1.3.2 Specific Objectives 

The specific objecti ves of this study are to: 

~ Identi fy the major challenges that psychologists who are working as a career 

counselors encountered in implementing career-counseling se rvice in ANRS TVET 

~ Asses the major practices that psychologists who are working as career counselors 

play in helping TVET trainees 

~ Determi ne whether there is difference between psychologists with different level or 

experience in terms of practicing career counseli ng. 

~ Identify whether trainees differ in terms of the ir level of sati sfaction with regard to 

career counseling service offered in TVET due to their sex 

~ Determ ine whether trainees differ in terms of their level of sat isfacti on with regard tu 

career counse ling service offered in TVET due to their year level. 

1.4 Significance 

Career counseling services are given in all ANRS TYET. However, there is a lot of problem 

which are observed in its practice and also no significant study has been conducted in the area. 

Thus, this study will be considered to be significant for the fo llowing reasons: 
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1. The identi fication of challenges encountered in the career counseling services will help to 

remind the TVETI,TV e, TVET promotion Agency, psychologists who were worki ng as a 

career counselor and other concerned bodies to give a better so lution for the problems and 

to improve the career counseling service. 

2. The result of thi s study shall serve as a feedback for ANRS TVET agency ancl serve as a 

spring board for further studies in thi s area. 

1.5 Operational Definitions of Terms 

Career counseling challenge- any problem that hinders the effectiveness of career 

counseling practice/services 

Career counseling practice- the provision of career counseling service to the trainees 

Career counseling Satisfaction- refers to the pleasure that trainces got fronl the career 

counseling serv ice offercd in TVET institutcs and co lleges 

Career counseling services- professional help given to trainees in vocational areas 

(occupation selection, career information, placement. .. etc 

Career counselor- a person who gives a career counseling service to TVET trainees and 

other bodies who are in need of caree r counsel ing in vocational arca 

Experiencc- the se rvice year ofTVET career counselors in career counseling activities 

Psychologists- persons who were graduated with 1 st or 2nd 

works as career counselor 

degree in psychology alld 

Trainccs- are students who are attending their training at TVETI and -rve. 

7 



CHAPTER TWO 

RELA TED LITERATURE REVIEW 

This chapter presents the conceptual and theoretical explanat ions on the practice and challenges 

of career counselors in TVET. Thi s section also presents empirical studies on thi s issue. 

2.1 Theoretical and Conceptual Explanations on Career Counseling Practice 

There are man y career theo ries that may be helpfu l in prov iding a framework l'or career 

counseling and continued to inform the pract ice of career counselors. One example of' such a 

framewo rk is system theory of career counseling, which emphasizes the importance of soc iety and 

the environment along with individual d ifference such as ge nder, values, sexual orientat ion, 

ability, interest, skill , age, and world of work, knowledge, physica l att ri butes, aptitude" bcl ielS, 

personality, self-concept and others (Patton & McMahon, 1999). They di scus,ed that indi viduals 

interact with the social system (educati onal institution, peers, fam ily, media, community groups, 

and work place) and the environmental soc ial system (that includes geographical locat ion, 

pol itical decision, historical trends, globalizati on, soc io-economic stat us and the employment 

markets). 

AccOId ing to Patton & McMahon (2006, P.I) ca reer coun, el ing ,ervice con, i,ts of' four elelllent s 

that are interacti ve in nature such as: 

-Helping individuals to gain greater self awareness in areas such as inlerest, 
values, ab ilities and personality style 

-Connecting students to resources so that they can become mure knuwledgeable 
about jobs and occupations 
-Engaging students in the decision making process in order to choose a career 
path that is wel/ suited tu their own interests, values, abilities and persunality 
styles 

-A ssisting individuals to be active II/anagers of their career paths including 
II/anaging coreeI' transitions and balancing v,arious life roles as well as 
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becoming life long learners in tile sense of professional development over tile 
life span. 

This framework is used to explain the career development process to students and to explain the 

place of various caree r theories and their relation ship to each other. Therefore, counsc:iors arc 

encouraged to learn abo ut other caree r framework/theo ri es to utili ze ideas that arc mos t relevan t to 

their own cu ltures (Patton & McMahon, 1999). 

In the system theory framework, individual is seen as a whole aspect not as an element ; and the 

interaction between the cl ient and the counselor that is, the counseling relation ship itsel f, can be 

conceptualized as a system (Patton & McMahon, 1999; Peavey, 2004) . And thi s framework 

accommodates both the perspectives of the traditional predictive theories aud the positions of the 

more recent constructivi st career counseling approaches (Miller, 2004). 

System theory fra me work and constructi ve career counse ling approach have similari ties. Brown 

and Brooks (1996, P.10) portrayed that the principles of const ructiv ism and syst<:1ll theo ry 

framewo rk have been de veloped fro m a similar world view and unde rl ay o n simi lar assumpti ons, 

such as: 

1) All mpects of tile universes are interconnected: it is impossible to sepa/'{/te ./igure 
from ground, subject from object, and people fro m environment. 2) There are no 
absolutes, thus human ./ill1ctioning cannot be reduced to laws or principles, and cause 
and effects cannot be inferred. 3) Human behavior can only be understood in the context 
in which it occurs. -/) The subjective frame of reference of human beings is the only 
legitimare source of knowledge. Even occurs outside human beings. As individuals 
understand the ir environments and participate in these events, they define themselves 
and their environment. 

From the system theory framework, career counseling's challenge is to prepare for an emerging 

world view that proposes ways of thinking differe nt from that o f trad itional career counse ling. 

Career counseling also faces a challenge of meetin g the needs of clients a soc iopo liti ca l systelll 

that is at last seeing its benefits (OEeD, 2004). 
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Further more, the applicat ion of system theo ry principles to the counseling process and to the 

world view that gu ides the contemporary career counselor's practice can be facilitated through the 

systems theory frame work. And thi s framework can ensure that. the int1uences relevant to the 

process of career counse ling will receive appropriate attentio n by linking practice with theory 

(McMahon, 2002). There fore, because of its relevance to the practice o f career cuunseling and 

direct link to the study, this study has laid its foundation to the system theory framework. 

2.2 Empirical Explanations on the Practice and Challenges of Carecr 

Counseling Service in TVET 

2.2.1 The Practice of Career Counseling Service in TVET 

Research findings and rev iews indicate that the practice of career counseling has been derived 

from principles of career theory and counseling theory (Patton & McMahon, 2006) . And its · 

effecti veness on the practice depends on the personnel that involved in the cOllnse ling service ' Illel 

on their cogni tion, duties, and responsibilities under whieh they expected to perfo rm it (Puttun & 

McMahon, 1999). Moreover, Miller (2004), OECD(2004)also indicate that the effectiveness 

career counseling service is not solely depend on the personnel involved rather it al so rel y on the 

availability of adequate resources and faciliti es that are essenti al to counseling se rvice. Effecti ve: 

counselors help students and others who are in need of counse ling se rvice in many ways. For 

example, Aggrwal (1994) acknowledged that effective counselors assist students to understand 

themselves and their social and psychological world , help students to develop their aptitudes, 

abilities, interests, and opportunities for self fulfillment and decision making competency. In 

add ition Aggrwal (1994) indicate that effecti ve counselors also help school communities to 

understand their students, impact of school program on students' deve lopment and informing 
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them when ever changes made in the school and non school envi ronments which havc implica tion 

for instruction , and also assist parents to understand the developmental needs and progress of thei r 

children. 

Investi gating the situat ion (practice as we ll as problems) of psychology in general and 

counseling 111 particular in Africa, Yusuf (1975) agreed that there is an immediate need o f 

counseling service. It helps to create awareness on their cu ltural val ues, attitudes, and SOCIO­

economic conditions. He also believed that African children are in need to offer appropriate 

vocat ional and educational counse ling serv ice. This offering of vocational and educat ional 

counseling service enab le African students and TVET trainees to identify, know, and apprec iatc 

their potential and inclination towards growth , career de velopment and success (UNESCO, I 'JlJi». 

In Ethiopia, the practice of guidance and counseli ng in general and vocat ional gu idance and 

counseling in particular is a recent phenomenon (Yusuf, 1987 & 1995). Most high school 

student:; do a lot, even though they are faced with so many admin istrati ve, personal , 

psychological, and occupational problems (Haregewoin & Yusuf, 1994). According to thcm 

guidance and counselors help students to improve their learning skill s such as note tak ing, 

preparation for tests, and examinations, use of library and study habits; organize clubs which help 

students to develop a sense of responsibility, develop hobbies. High school counselors assist 

students to plan their own individual program and relate to different goals and ca ree rs; help 

students to understand and appreciate the rules and regulat ions of the school by providing the 

necessary informati on; prepare papers on different topics and prov ide information to students to 

help them develop self understanding and supply information on higher learning, what they orrcr 

their requirements, and entrance qualification , social environmental and prospects for personal 

developments. They be lieved that high school guidance aml counselors organi ze regu lar 
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orientation program for the school community to develop their knowledge on the concepts of 

gui dance and counseli ng and the roles of teachers in the program: co llect in fo rmati on from subjcct 

and homeroom teachers, unit leaders, parents and others. Moreover, hi gh school guidance and 

counselors also plan and conduct research to improve the total teaching process, parti cipate in 

di ffe rent committee and ad ministrati ve activi ties (Beker, 2002) . 

Similarly, recent research Ending on the practice of guidance and counseling at high school 

(Amare, 2004) revealed that guidance and counselors prepared wri tten materi als on issues like 

drug abuse, study methods and posted them on the school's di sp lay board fo r students . The stud y 

also revealed that ; in spite of its in adequacy, guidance and counselor gave ori ent 'l tion service to 

students, teachers, school directors and other community members though it was not adequate. 

Because of thi s in adequacy awareness creation to the school comm unity, the Ending reveal cd that 

they did not cooperate with the guidance and counselors to provide o ffice facilities, bud gc\ and 

other support. The study also found out that the school principal gave routine admini strat ive 

works rather than gi ving time fo r effective counse li ng service. 

One may question that why guidance and counselors are assigned at high school and TvET 

institutes and colleges? We may suggest many reasons from our point of view. W ith respect to 

thi s question some local studies were carried out (eg. Seleshi , 2000; Beker, 2002; Amare, 2004 & 

Ali , 2005). They all held that guidance and counse lors were ass igned to high school to: 

assists students to understand and accept themselves in acco rdance with the soc ial no nn 

identi fy students' ab ilities, potentials, interests, and relations with the envi ronment. 

fac ilitates better stud y habits among students. It helps students' to get in touch with their 

vocational caree r. 
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The results of the study di scussed above are partly consistent with what Yusuf (1983, 1995 

&1998) as well as what Haregewoin and Yusuf ( 1994) concl ude in their review on the practice 

and problems of guidance and counse ling serv ice in Ethiop ia. In their review, I-iaregewoi n and 

yusuf (1994) stated the practice of gu idance and counseli ng in the school setting helps stulknt s tll 

understand and accept themselves as individual, making it possible for them to express and 

develop awareness of their own ideas, feelings, values and needs as well as furni sh personal and 

envirorullental in formation to their plans, choices and problems. The counselors al so help students 

to identify their inte rest, aptitudes, personality and abi lities and relate to current and future 

educational and occupational opportunities and requirements. He/she also helps students cop up 

with their problems by themselves. 

In sum, the practice of counseling service is not limited onl y to secondary schoo ls students rather 

it is also extended to TVET institutes' and colleges' trainees, higher institution students and 

others. 

Moreover, vocational guidance and counseling is not somethi ng different fro m that of guidance 

and counseli ng rather it is a type of guidance and counseling that emphasizes for vocat ional and 

career matters. It is a process of assi sting individuals to choose an occupation, prepare for it, and 

enter up on it and progress in it as indicated by Svendsen cited in Ali (2007) . 

And hence, in TVET, practicing vocational/career counseling service is designed to help trainees 

so as to assist them to grow in self understanding and self direction to reach to their fullest 

potentials in educational talents, interests and vocational awareness (A li , 2007). 

Some comprehensive reviews of the literature on the importance and practice o f caree r 

counseling; Crow and Crow, Woolf et al , Isaacson cited in Ali (2007) and UN ESCO (1996 & 
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1999) suggested that caree r counselors in TY ET institutions should help trai nees to identify thcir 

talents, interests and tendencies with regard vocat ional alternatives. The basic reason for thi s is, 

considerab le number of trainees shift aimless from one occupation to another frequentl y. Hence , 

the vocati onal guidance and counseling service primarily conce rned with matching trainees with 

educational and vocational opportu nities in relati on to ind ividuals strength , interes t, " li d 

limitations. Therefore, the very need of vocational guidance and counselor, among other things, 

is provisos of expert assistance to the trai nees on educat ional and training need as we ll as helping 

to integrate them in the labor market (Ali , 2007). 

Furthermore, career guidance and counseling has paramount advantage for the stake holders of the 

education system. Hence, the interest of industry , individuals and paren ts should bc consiJered in 

guidance and counsel ing and be sensitive to the need of every trair,·-es and circumstances. Its role 

should include preparing students and adults for the actual opportunity o f career change during the 
\ 
I 

pe ri od of unemployment as well as employment. Guidance and counse li ng se rvi ce shoul d not be 
\ 

limited only to educational institution rather it should be ex tended beyond the educational 

institution; so that it is accessible to the population at large (UNESCO, 1999). This may help the 

popUlation to have knowledge about the importance of guidance and counseling and different 

occupations. 

A study conducted by UNESCO (1996) in some selected Afri can countri es indic~tcd that in :.1 

rapidly changing work environment, vocational gu idance and counse li ng are decisive factors in 

fac ilitating the teaching learning process in TVET. And guidance and counseling enable trainees 

to identi fy, know, and apprec iate their potentials and inclinatio!l towards growth and career 

developme nt. Therefore, career counselors should also be guidance minded person and facili tator 
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of human and carec r development (Dejene, 2007). It is supposed that to b<.! elTectiv<.! I~lcililato r or 

human development, counselors must have a broad academic background that includes an 

understanding of gu idance philosophy, human growth and development, counse ling theory and 

practice, and counseling intervention (Gysbers & Henderson, 1994; Miller, 2004; OEeD, 2004 

and Patton & Mc Mahon, 2006). 

• 

To be professional career manager, the counselors need skill s in assisting, developing, improv ing 

and managing a counseli ng program. Professional career counselors obtain either a masters degree 

or doctorate degree of psychology or related vocat ional fi e lds to human resource managemen t 

with teaching and non teaching experience (Nayak & Rao, 2004). Effecti ve counselors rcgardless 

of specialty, keep their knowledge and skill s up to date by part icipatin g in li IC long educatio ll. 

research and training. The ro lc of counse lors in the trans ition of students rrom schoo l to work and 

life long learning can not be over looked. They may serve as the crucial link between students and 

their chance for reward ing careers. The counselors offer the intellectual and emot ional support 

that assist trainees in developing the necessary skill s to become productive citizens (Dejene, 

2007). In practicing counseling service and assisting students, counse lors require adequate time, 

understanding of ro les and responsibilities, sufficient space and fac iliti es . The task or such 

fac ilities include, among o ther things, provision of expert care for trainees with spec ial 

educational and vocational needs and provision of assistance in the process of their integration in 

to the society (Selesh i, 2000). 

Report ind icate that there is nol very limited counseling of students in grade 10 abo ut the options 

for coming years of education. The education structure is ri gid in the scnsc that main intenti on is 

to filter and ident ify the best candidates to j o in general secondary education, preparatory and 
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finally higher education. The mechanism for se lecting students to 10+ I is examination results 

obtained in grade 10(JRM Report, 2007). 

Counseling for students in governmental and private TVET institutions seem to be limited to 

those students who have serious problems. I-Ience thi s is more a qucstion of' ass isting students who 

already have different fo rms of problems and not related to issues of how tom prepare them to 

make career choices. In general there is, however, little chance of making many different choices 

due to the rigidity of the structure. The students flow through the education system with out much 

individual flexibility. In this sense one can say that the system should be more flexible to trainees 

to choose their field of training in their future field of study (JRM Report, 2007). In minimizing 

such challenges effective counselors are needed in TVET institutes and colleges. 

Consequently, one example of career counselors' practice in TVET is giving orientation service to 

the TVET conununity, trainees as well as to secondary school students. Howevcr, giv ing 

orientation is not on ly the duty of TVET counselors rather ex tcnded to trainers and administrators 

of the TVET. And the TVET counselors are not shouldered only to give orientation but also to 

facilitate the orientation serv ice while others give orientation. Concerning the content of 

orientation, TVET counselors should create awareness to trainers, trainees and other 

ad ministrative workers on issues like duties, importance and functions of counseling service in 

TVET institutions and colleges. On the other hand , TVET counselors in collaboration with 

trainers and other concerned administrative workers would introduce secondary school students 

on the importance and obj ecti ve of TVET for one's professional and economic developmcnt of' 

the country as well and also introduce incoming trainees to curriculums, traini ng, and other 

opportunities, faci lity and serv ice utilization; and rul es and regulations of the training institutes 

and colleges (MOE, 2003). 
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assess their trainees' interest, strength and weakness and to make appropriate decisions regarding 

the type and scope of training. 

Another study conducted by Kindu (2007) on career guidance and labor market information 

service at government TVET colleges of Addis Ababa, found ou t that providing ca reer 

information to students help them to know the career goals and understand the wo rld o r wo rk . So 

as, they can decide their course of study, field of training, furt her education/ training, initial job 

choice and job change. 

The continuous changes in occupational patterns as we ll require up to date information to be 

provided on occupation and employment opportunities. Nowa day, a choice for occupation , 

which is a matter of training, is a severe problem. Trainees need to be ass isted to explore the job 

area and the training fi eld that best fit to hi m/her. This problem and others related to the training 

relevance and appropri ateness need to be reoriented, pre and post training, through vocati onal 

counselors (A li , 2007). Thus, accurate information can assist the lea rner in making realistic 

training and occupational choices. The responsibility of selecti ng the best in formation materials 

from the wide vari ety of sources is that of a counselor. These the responsibilities of career 

counselors are not on ly making information, rather, it also demands the counselors fam iliarity 

with the variety of training required by the job and knowledge of local demands and trcnds 

together wi th work status of different occupations (Nayak & Rao,2004). To do so, informat ion 

should be gathered from a variety of sources and used appropriately. To gather it, rev iews indicate 

that the chief source of information about technical, vocational and educat ional training could be 

films, radio and TV programs, newspapers, brushers, and others that has to be reali stic, accurate, 

up-to-date, applied to a truth activ ities, appeal to the ab il ity leve l of the pupils that cover the 
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characteristics of an occupation and attainable with in the limited effort (A li & Barbara, 1996). On 

top , according to them, there are other sources of information . Such as; 

Classmates, parel1ls, local business service, civic services and states, local 
employment agency. Assemblies made, school publications, offering of special 
courses in occupation, field trips, school and college conferences, career 
conference, career clubs, exploratory work experience, community occupation 
survey, utilization of librwy, use of audio visual aids, career curner, industrial 
visits, and empluYlll ent services serve as a pruminent suurces uf educatiunal 
career in(ormation(P.2). 

In sum, labor market information system is the main means of obtaining information and data 

before provision ofTVET program. The study conducted in Add is Ababa (Ali, 2007) and Woliso 

TVET (Kindu, 2007) found out that there were no mechanisms of providing timely and 

adequately labor market information in the TVET colleges. 

Apart from thi s, career counselors playa great role in placing new entrant trainees to departments 

and graduates to jobs. The counselors should assist trainees to take success ive steps to reso lve 

problems related to educational or vocational and job placement. And the placement should be 

prominent and sufficient. The basic reason for thi s is to motivate trainees to make a wise choice of 

a life work and make them use their potential sk ill s and knowledge tlu'ough appropriate training 

(Ali & Barbara, 1996) . Ali & Barbara (1996) believed that young people should be helped to 

locate occupations suitable to their abilities; otherwise they may shift aimlessly from one work to 

another or remain idle. 

In training institutions, where very target of their function is providing quality training, which 

enables graduates to seek for and be successful on jobs, every stakeholders should have basic 

interest on job placement and career guidance career Ivocational counselors are often ass igned as 

placement officer as we ll. This officer is therefore, expected to work in collaboration with 

concerned bodies, such as employment officials, labor unions, business and industry 
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representatives (Hepper & Hepper, 2003). This officer should assess trainee's interest and abilities 

to be compatible wi th the job requirements so as to come up with success on the job. As a result , 

the counse lor is expec ted to keep a breast of occupational trends and employment opportuni ties 

available any where related to the training module and the trainecs' profile (UNESCO, 1996). 

In general , educational and occupational counseling is the fundamental task and responsibility or 

career counselors to execute their help for the benefits of the institute, the trainees, the trainers and 

the employing organizations in particular and the community at large . However, local studies (A li , 

2007) revealed that TVET trainees were assigned to different fields of for training and 

apprenticeship program with out their consent, interest and potential s. 

Another important practice of career counselors is their participation in resea rch activities which 

enables them to ass ist trainees with regard to personal, soc ial , educational and vocational 

development. Among others, conducting tracer/graduates follow up/ and labor market 

demand/need assessment/ studies finding are most important to serve trainecs in educational as 

well as vocational development. The very purpose of the follow up services as part of career 

counseling service is the follow up of students in school, the follow up of attendance, the follow 

up of graduates and drop outs and conducting studies to discover worth of career counseling 

service from the point of view of the trainees and the graduates. It is at thi s level that thc gap 

between what is prov ided and what is activated is reflected as success or fai lure to initiates further 

decisions concerning training program quality, trainees profess ional capac ity to address the labor 

market demand (MOE, 2003). 

Furthermore, MOE (2003), underlined that the follow up program in vocationa l guidance <Inti 

counseling service help to know where graduates are found , assesses the competence 0 1' the 
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graduatcs at place 01' work and hdp to comc up with the information on new sk ill s demanded on 

the labor market co llec ted from employer, graduates, supervisors, and others. For the sake or 

effective follow up practices, counselors develop and use various forms on which in school and 

out of school follow up practices are exercised. 

In connection with this, Schwarz (2003) stated that tracer study is an essential instrument to gather 

information about the impact of training measures and supports planning of TVET programs 

regarding training needs and development. A study conducted by Mckunen (2007) re vealed the 

importance of tracer study as : 

,·It helps TVET institutions to know the relevance of training areas, and to identify the weakness 

of the program and eventually to adjust the training program in away that it suits to the labor 

markets p.75 ." 

However, concerning the practice of tracer study in north Shoa Zone of Amhara region TVET 

institutes, this study bring into being that ; the TVET institutions lacked capacity to conduct labor 

market demand stud y and to implement the tracer studies result to improve the training sys teillo 

To serve all these act ivities, career counselors are needed in -rVET institutes and culleges. /\s a 

result MOE and TVET promotion agencies assigned career guidance and counseling personnel to 

TVET institutes and co lleges. Concerning this issue MOE (2006, 1'.26) stated that: 

Increased attention is given to vocalional guidance and counseling service 10 

enable flit lire Iminees, in parlicular youlh, 10 choose Ihe righl career and make 
filII lise of the inilial and life long learning opporlUnities provided by Ihe I'VEI' 
:,yslelll . Vocational guidance has 10 slarl al school level. However, I'VEI' 
inslillilions will also assign and train vocalional g uidance staff. They \vill 
cooperate \\'ilh schools for early orienlation of school leavers and wilh NGOs, 
cOIIIIII/mity organizations and other relevant organizations to ofJer guidance to 
other local target groups. The vocational guidance staff at I'VEI' inslitLitions 
will be instmlllental in facili tating apprentice ship and preparing YO llth for 
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apprentice ship training. They will also be focal points in organizing self 
employment support for TVET graduates. 

Adding up to MOE, JRM report (2007) reported that caree r counselors should facilitate apprenti ce 

ship program to give an insight about the world of work to trainees. This can help them to 

understand their future career. 

In TVET counselors also fac ilitate di fferent clubs like anti -AIDS, gender, anti-drug and others 

which run at TVET, and involved in committee and other administrati ve acti vities (MOE, 2006 & 

Dejene, 2007). 

On the whole of the pract ice, the services of career counse lors differ depending on competence. II 

professional career counselors help people to make decision and develop plans related to lile and 

career directi ons. To discharge their responsibilities career counselors utili ze variety techniques. 

Among thus, Helfand ( 1999) po inted out some strategies and techniques specific to the person 

seeking career counse ling. Such as: 

1. Conduct individual and group counseling session to clarify life and career goa ls. 

2. Administer & interpret tests and inventories to assess abilities, interests and career options. 

3. Encouraging exploratory activities thro ugh assignments and planning experience. 

4. Utilize career plarming systems and occupational information systems to help indi viduals 

better understand the world of work. 

5. Prov ide opportuniti es for improving decision making skills. 

6. Teach job-hunting strategies and skill s and assist in the deve lopment o f resumes 

7. Help reso lve potential personal conflicts on the job tluough practice in human relation skills. 

8. Assist in unde rstanding the integration of wo rk and other li fe ro les. 

9. Provid ing support for persons experi encing job stress, job loss and career transition. 
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2.2.2 Students Satisfaction From Career Counseling Service Offered 

An officer in the vocational guidance and counseling unit should help trainees to understand their 

potential and interest so that they make reali stic technical and vocational choices. They also need 

to be encouraged to gain experience of the world of work in any form poss ible, that help trainees 

learn adaptive skill s to change, find ways to acquire the kind of work identified and to develop 

personality meaningful set of work values that will enable them to humanize the work place for 

satisfaction(Nayak & Roa, 2004). Vocational or career counse lors also help trainees to come up 

students' vocational like placement (both departmental and job), educational, personal and soc ial 

problem. Moreover, Nayak & Roa, (2004) indicate that for students' sati sfactory adjustment and 

success in education, vocational training and job should dcpcnd up on students ' abi liti es, interests 

and limitations. 

The personal and soc ial problems individuals have, understanding and accepting of onc sci rand 

others, developing healthy attitudes, acqu iring better work habits and learning how to dea l wi th 

others need to be dealt with, as a priority target for sati sfactory adjustment in educational and 

vocational training (Nayak & Roa, 2004) . 

Studies in African countries such as N igeri a by a number of writers (Hassan & Laoosebiken) 

cited in Salami( 1999) on sati sfaction from counseling serv ice have reported that teachers, 

principals, students and others school personnel failed to sati sfy on the counseli ng serv ice offered 

in their colleges. However, researchers (Olutimehin, McCullough & Meye r, and Kolo) in Salallli 

(1999) have found out that students were satisfied on counseling service offered in their 

institution. 

Specifically, Olutimehin cited in Salami ( 1999) found out that the year three or linal year student s 

have more positive view of counseling than the year one student. McCullough and Meyer in 
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Salami (1999) also showed that students' level of education has inOuence on their usc of the 

counseling center. A study conducted by Ko lo in Salami (1999) at Congo tcrtiary institut ions 

reported that female students preferred expert guidance in reso lving the ir problems while the 

males preferred non-expert guidance approaches to resolve their problems. 

According to thi s fi nding, it is apparent that the urban students' leve l o f educati on and gender 

affect their satisfact ion of counseling service. Similarl y, Salami ( 1999) carri ed out a rescarch in 

Nigerian rural terti ary institutions students found out that students was sati slied and had pos itive 

attitude towards counseling service. However, the finding suggests that the year one students lack 

orientation service and lack adequate awareness about counse ling. The ro les and functions of the 

counselor should be taught to the year one students during the orientation program. 

And therefore, year three students had more satisfi ed on counseling service than year one and two 

students. Because, they need to get help from the counselors and are more anxious about pass ing 

their exanlinations to meet conditions for graduation and they worried about the transit ion froIll 

school to work. . 

Recent study by Mau & Fernades (2001) on students' satisfaction on career counseling at higher 

institution ind icated that students were very satisfi ed regarding the helpfulness of career 

counseling service and provision of information and other sources. However, in our country 

Ethiopia, there was no empirical st'ldy conducted on thi s issue. 

2.2,3 Challenges of TVET Career Counselors 

While practicing the serv ice career counselors my face many challenges . Broadly, Yusuf (1975) 

categorized problems of counse lors in to three major categories. These are: 
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I . Administrative problems: absence of professional job description for counselors. 

2. Personal problems: especiall y female counselors 

3. Occupati onal prob lems: profess ional preparation. 

However, the literatures we re not collected based on thi s class ification . Ratber tbe rev iewed 

touebed on the training issue, lack of resources and faci li ties, unfavorable attitudes & awareness 

leve l 0' users and student-counselor ratio . 

To practice tbe service effecti ve ly, career counse lors should bave specialized training in a career 

counseling and career development. They may also have additional training in personal as wc ll as 

in group counseling. Tbey may facilitate career deve lopment groups for stud"nts or counsel 

students individually. Career counselors can assist students in various areas such as increas ing 

awareness, decision making, goal setting and establi shing a plan of action (Miller, 2004) . 

To serve tbi s purpose, career personnel should get adequate training I the area of caree r 

counseling, however, re views (OECD, 2004 & Miller, 2006) indicated that career guidance 

speciali sts lack spec iali zed training even some counselors have bad no training in career gu idallce 

and counseling or in testi ng and measurement. 

Studies conducted at high school (Yusuf, 1975, 1983 & 1995; Haregewoin and Yusul", 1994; 

Seleshi , 2000; and Beker, 2002) found ou t that lack of training in the an;a of" counse ling serv ice 

affected counse lors practice. They beli eved that counselors were trained to be general 

psychologist. . In addition, Amare(2004) found out that the counse ling courses tbat counselors 

took were more tbeoreticall y ori ented and lacked adequate practice. The study also revealcd that 

counselors had inadequate knowledge on tbe counse ling theori es, techniques and principles to 

react on the students' prob lem (sociology graduates Local study conduc ted in states o f" career 
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guidance at Addis Ababa TVET (Dejene, 2007) also indicated that the majority (66.6%) of 

counselors were specialized in psychology and hold Bi\/BSC Degree wh ieh is below requin:d 

level of qualification. The study also discovered that the current qua liiieati on and specialization 

did not enable them to implement TVET objectives in terms of guidance service, hence, they 

required further training and up grad ing of guidance activities . 

Furthermore, the role and funct ion of a counselor as a mai n task to perform requests a physical 

env irolUn ent to be conducive and well required and better fac ilities setting. Effect iveness in 

maintaining guidance and counseling duties is more of the func tions of the physIcal surrounding 

and equipments made available (Yusuf, 1983; Amare, 2004; Ali, 2007 & Dejenc, 2007). 

According to them, in our context, though guidance and counseling serv ice of any type in any 

form is necessary, yet, counselors are le ft with out consideration. Too many schools counse lors 

are less funct ion ing as a result of lack of adequate fac ilities (telephone, internet and computer) . 

Counselors are expected to operate effectively in the absence of suitable space, equ ipment, and 

other physical fac ilities. 

Hence, success in guidance and counseling service needs physical facilit ies. In connecti on with 

this, Crow and Crow cited in Ali (2007) stated that, attempts should be made to consider the 

physical faci li ties with regard to location, space, amount and kind of furniturc , adequate or rIl es, 

office supplies needed for the guidance and counseling services . Well spaced guidance and 

counse ling setting ensures, counselors privacy and confidential counseling conversation which 

helps an individua ls to feel coniident and sincere. 

Amare (2004) re vea led that counselors lacked contemporary information, as they have Il O access 

to integrate fac ili ties in their schools, also lack reference material s on counseling in their school 
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libraries and lacked standardized test to solve students' problem. The study al so further suggestcd 

that counse lors lack proper facilities such as computer, internet, telephone, and even private ol'licc 

to perform counseling services. 

Therefo re, to perform guidance and counse ling, being educati ona l or vocational demands resource 

material s, equ ipments faci lities and finances and it is useless to plan for guidance and counseli ng 

program of any type at any level unless money can be allocated to implement (Ali, 2007). 

The other challenges that affect the practice of counselors were unfavorable attitudes and 

awareness level of students, teachers, administrators and other clients. As a result of thi s, 

counselors were occupied by rou',ine administrative activities (Amare, 2004; Dejene& 2007) . 

Another study conducted on the effect of perception & be liefs on counse lors' acti vity (Sampson. 

1996; Peterson, 1996 and Roll & Arthur, 2002) found out that negative beliefs and perceptions o f 

the client affects the practice of career counselors. 

Alternatively, positive career beliefs facilitates students' movement through the career dec ision 

making process, crcatc positi ve expectation and contributes to effective problem so lving behavior 

(Peterson, 1996) . So, in one way or another, bring such kind of tra inees to the service, changing 

their general anxiety , or fear and expectation about the counse ling process are the most influent ial 

challenges of career counselors assoc iated with trainees' career beliefs (Roll , 2002) and (Hayward 

& Arthur, 1998). 

Moreover, Miller (2004) and OECD (2004) also stressed that the mi smatch between student and 

counselor ratio, work loads and other administrati ve work given to the counselors(such as 

conducting testing program, requesting students for courses, bandling disc iplinary issues ancl 

maintaining students record In general, Mi ller (2004) and OECD (2004) also came up with a 
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similar result on th~ chalkng~s rdated to training issue, resource and fac ilities with the finding of 

the above local studies. 

In conc lusion, researchers gene rall y agreed that there are factors or challenges which affect the 

practice of career counseling services in TVET (Ali , 2007 & Dejene, 2007). 

Over all, the review points out that there is a need to investi gate the practi ces and challen ges or 

career counse lors and to exp lore trainees' sati sfacti on at year leve l where research ev idence IS 

lacking using both practice , challenge and sati sfaction scale and questionnaire. 
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CHAPTER THREE 

RESEARCH METHODS 

3.1 Research design 

A descriptive survey was used to investigate the practice and challenges of psychologists who 

were working as career counselors and trainees reaction to the serv ices offered in ANRS TVET 

colleges and institutes. . 

3.2 Population and Samples 

According to the information obtained from the ANRS TVET promotion agency, there are 10 

government TVes and 43 government TYETl s. The total number (53) or psychologists work ing 

as career counselors in ANRS TVET Tye and TYETI and the total number 0[' trainees in these 

se lected TVe and TYETI constitutes the population of this study. 

3.2.1 Sample size 

The sample size of both career counselor and trainee participants was determined uSll1g a 

sample size determination formula of: 

n = Z2pgN 

Nd1 + Zlpq 

\Vhere n = the Size of fhe sample, Z = the standard normal deviation, d = degree of accuracy, N = 10 10/ 

population, p = proportion in the target population estimated to have a particular characteris tics, if Ih ere is 110 

reasonable estimation, we lise 50 %( 0.5) & q = i-po 

Initially, this formula was used by Reddy 111 2006 to determine the sample size that was 

conducted by him at Jimma University. So, for the present study the sample size was calculated 

as follows: 
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1. Career counselors Sample Size (n1) = Z2pgN 

Nd2 + Z2pq 

n = (1.96)2(0.5)( 0.5)53 

53(0.052) + 1.962(0.5) (0. 5) 

= 3.84 16(0.25)(53) 

53(0.0025) + 3.8416(0.25) 

= 50.90 12/1.0929 = 47 

2. Trainees Sample Size (n2) = Z2pgN 

Nd2 + Z2pq 

n = (1.96)\0.5)( 0.5)7950 

7950(0.052) + 1.96\ 0.5) (0.5) 

= 3.84 16(0.25)(7950) 

7950(0.0025) + 3.84 16(0.25) 

= 7635. 18/20.8354 = 366 

Table1: The Size of the Sample of Trainees and Career Counselors 

Participants Population Total Sample 

Career counselors Male Female population Male 

45 8 53 4 1 

Trainees: Year one 185 1 1888 3739 84 

Year two 1553 1757 3310 70 

Year tlu'ee 536 365 901 28 

Total 3940 4010 7950 182 

Total 

Female Sample 

6 47 

87 17 1 

80 150 

17 45 

184 366 

However, out of 170 year one tramees 18 (male = 8 & female = 10) and ('ut of 150 year 

two trainees 16 (male = 8 & female = 8) did not return the tool administered. And out of 47 

career counselors the responses of 3 male career counselors were not complete. Therdore, 

out of 366 trainees only 332 trainees and 44 career counselors responded properl y. l lenee, 

the results of the study were computed based on 332 trainees and 44 career counselors. 
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3.2.2 SOll/pling Techniques 

I. Simple random sampling technique: was used to select TVET colleges and 

institutes. The researcher has li sted all (53) TVET institutes and Colleges and 

decided to select only fi ve (5) out of the fifty three (53) TVET institutes/co lleges for 

trainee and 47 for career counselor participants through lottery method. Accordingly 

Akesla, AddisZemen, Motta & Almazbum TVET institutes and Debrd3irhan Tve 

was se lected. The reason that the researcher selected only thi s TVET institutes and 

college was because of the large numbers of trainees along each TVET and other 

constraints like finance and time to take large sample TVETI &- TVC. 

2. Simple random and stratified sampling technique was also used to select trainees 

li·om the se lected Teclmical and Vocational College (TVC) and institutes . In this 

case, trainees were divided into three strata in their year level (I, II and Ill ) and sex 

was considered while selecting respondents . 

The reason that the researcher used only thi s year level was that, the trainees who were en rolled in 

TVET ,~an complete the ir traini ng within or before three years. 

3.3 Instruments 

Three different Likert type scales were developed and used for both caree r counselors and 

trainees. A 4 point Likert type scale was employed with career counselors. The scale consisted 

number of statements which assessed the practice of career counseling service and the 

challenges career counselors experience in their daily work. 

31 



Similarly, a 5 po int Likert type scale was al so constructed by the researcher and used wi th 

trainees to measure trainees' leve l of sati sfaction derived from the career counse ling se rvice 

(seCS) offered in TVET inst itutes and colleges. The sees is compri sed of three sub-scales. 

The first sub-scale measures the level of sati sfaction derived from occupational in formation 

given (SOIG) and the sub-scale contained 7 items. The second sub-scale measure leve l of 

sati sfaction derived from the ability of career counselors to help (SACCH) the clients. The 

SACCH scale contains II items. The third sub-scale was used to measure trainees' level o r 

satisfaction derived from the initiations of career counse lors to help (S ICC l-I) the enthusiasm of 

the counselors to handle the problems trainees faced and comprised of 6 items. 

For the clarity of trainee partic ipants to respond with out compl icatedness, the Ell gli sh ve rsiull uJ' 

satisfaction scale was translated in to Amharic version. The translation was made by the 

researcher and two 2nd year grad uate students (from counseling and measurement and eva luation 

stream). 

3.4 Procedures 

3.4.1 Construction 

The researcher has not a chance to get constructed/ developed practice, challenge and sati sfacti on 

scale. Due to thi s reason the researcher obl iged to develop the scale items. To develop the scale, 

tirst, the researcher had made intensive reading of different literature and took ideas to develop 

the first draft of the scaled items. Then the researcher revised the first draft and made some 

amendments. 

Second , the researcher gave the constructed scales to two evaluators (second year coulls<.:iillg 

(one) and measurement and evaluation (one) postgraduatc students) to avoid itelll s that 

redundantly written and to improve the language and ideas that express . Initiall y, the number of 
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items in the practice sca le developed was 40, in the challenge scalc was IS , and in the satisl~lc tion 

sub-scale was 30. Then the number of items in these scales was reduced in to 30, 12 and 25 

re spectively based on the feedback obtained from the evaluators. The feedbacks we re error in 

grammar usage and presence of items that have similar concepts. 

Finall y, the scale that was developed by the researcher was cOIl'mcnted by the advi sor to eheck \ 

for its content va lidity. Based on the feedback obtai ned from the advisor, some modifications \ 

were also made. 

3. 4.2 Validat ion of Instruments 

After constructing the instrument, the scale items was administered I'DI' a sample selected rrotn 

one govenUllent TVET Col lege (Debrebrhan tecimica l and vocationa l co llege) for instrument try 

OUI. Guring the pilot study, two psychologi st who were wo rking as cureer counsc:\ors und ~() 

trainee.s were panicipatcd. Psycho logists who were wo rkin g as career counselors were selected 

us ing ava il ability sampling technique and trainees were random ly selected rrom year I , II and year 

Ill. The response of the participants of the research was sco red and the reli ab ility of the items on 

the pract ice, challenge and satisfaction scales was computcdus ing Chronbach alpha. In the case or 

pr;idicc sca le lalplra = O.SO), challenges scale (alpha = 0.77) and trainees sati sfaction scale was 

(r:lph:l = O.6B) l\';l S obtained. Concerning the reliability of practice sub-scale (alpha = 0.71) for 

ic\entily ing o t' trainees' intc:'est, value and ability , (alpha = 0.65) fo r awareness creation, (alpha = 

0.f,9) fur pro\'iJing occupational information & (alpha = 0.86) fo r hand ling of educational & 

\'ochlional prublems was obta ined. On the other hand, for the sat isfact ion sub-scale (alpha = 0.60" 

0. -,'G 8:- 0.62) were obta ined for trainees' sati sfaction derived from occupat iona l information given, 

abilit y ~nd initi ation of the ir career ~ounselors to help them respecti ve ly. Tilercf'orc, concerning 
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the practice and challenge scales, all items with some modi ficat ions were used l'or the final stud y. 

However, fo r the sati sfac tion scale one item was discarded because of low item-correlation (l ess 

than 0.30). Hence, by di scarding one item and making some improvements on sati s f"a cti un sca les; 

and by amending the items of practi ce and challenge scale, the final version of the instrument was 

developed. 

3.4.3 Administration 

Having checked the reliability of the instruments in the pilot test, the career counseling practi ce 

and challenge sub-scales , tra inees' caree r counseling servi ce sati sfaction scale were administered 

to the study part icipants. To ad minister the instruments to trainees, one resea rch assistan ts was 

trained from each TvET institute/college selected for the stud y. The sca led developed for career 

counselors were administered by the researcher and other two assistant researchers. The 

instrumcnt was administ<:r<:d to the career counsdors when they we re at a cluster meeting at ~ 

TVET colleges namely DebreBirhan, W Iro Sihin , Woldia, D\'bre-Tabo re, Gonder, IlahirDar 

,Engibara, and Debre-Markos from Feb22-26/2010. 

3.4.4. Analysis 

In order to analyze the data, di ffe rent stati stical techniques such as percentages and chi-squarc 

test were computed by hand using calculator; and t-test, analysis of vari ance and Tukey Kramer 

post-hoc analysis were computed using SPS S (stati stical package fo r social science) software 

version 12. Percentage was used to analyze demographic characteri stics of respondents and to 

describe the challenge, practice and sati sfaction sub-scales. For thi s reason items in the practi cc 

sub-scale practice , chall cnge sub-scale and the itcms in sati sfaction sub-scale scale were 
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dichotomized in to two (adequate & inadequate), two (high & low) and three(Not sati sfied, fa iled 

to decide and sati sfied) scal es respectively. 

Primaril y, for the practice sca le, the ones scoring 3 & 4 were categorized as adequately practiced. 

Those with a score I & 2 were catego ri zed as in adequately pract iccd. Secondl y, It ll' the 

satisfaction on career counse ling offered in their TY ET we used similar procedures. Those with a 

score of 1 & 2 re garded as not sati sfi ed, those who score 3 regarded as faikd to decide and those 

who score 4 & 5 as sati sfI ed on the service offered in lYET. Fina ll y, for career counselors' 

challenge sub-scale its ave rage was used to make a di stinct ion the response in to above and 

below. 

T - test was used to see whether there was a significant diffe rence or not among career counselors 

in practicing career counseling service due to experience. Career counselors' experi ence was 

dichotomized into two (less and relati ve ly better) basco on lhe mean o f the ir expe ri ence. 

Furthermore, t-test was also used to see whether there was signifi cant sati sfact ion diffe rence 

among trainees on career counse ling service offered in TYET institutes and co llege by the ir sex. 

Chi-square was used to see the asso(;iation between career counse lors wo rking experience and the 

patterns of challenges faced. Bar graph was used to describe the ty pe o f research that career 

counselors conducted and t\1e techniques that they used to di scharge their responsibility while 

helping their trainees . One way ANOY A was computed so as to see whether or not there is a 

signifi cant difference among trainees on career counseling service sati sfaction(occupati onal 

information give n, career counselors ability and initiation to help trainees) offered in their TYET 

with year one, two and three trainees. Here, Tukey/ Kramer post hoc mUltiple compari son tes ts 

were computed to sec signi fI cant mean difference between trainees diffe rent year leve l. Alpha 

value 0.05 was determi ned fo r all signifi cant tests. 
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CHAPTER FOUR 

RESULTS & DISCUSSION 

4.1 Results 

In thi s chapter the data collected are organized, analyzed and presented. 

4.1.1 Characteristics of Study Respondents 

4. 1.1.1. Career Counselors 

A total of 44 [M = 38(86.34%) & F = 6( 13.64%)J career counselors were participated in thi s 

study. The following table summarizes background information of the study participants. 

The table below shows that the proportion of female career counselors ·was almost negligible 

as compared to their male counter parts. Concerning their field of study the majority of 

career counselor were psychologists (95.46%) and small proportions of them were 

pedagogist (4.54%) . 

Table 2: Background Information of Career Counselors 

Characteristics Male Female Total 

N % N % N % 

Field of study Psychology 36 81.82 6 13 .li4 42 95.40 

Pedagogy 2 4.54 - - 2 4.54 

Total 38 86.36 6 13.64 44 100 

Qualification BAISC 38 86.36 6 13.64 44 100 

MAISC - - - - - -

Total 38 86.36 6 13.64 44 100 

Experience 1-3 Yrs 23 52.'27 3 6.82 26 59.09 

> 3 Yrs 15 34.09 3 6.82 18 40.91 

Total 38 86.36 6 13.64 44 100 
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Regarding work experience, the majority (59.09%) of the study participants have I to 3 Yrs 

experience as a career counselor in TVET. Hence, it seems that the larger propo rtions of 

career counselors were not we ll experienced according to the gu idelines of the current 

education pol icy caree r structure . The tab le has also shown tha t all career coullsciors 

parti cipated in thi s study were BA degree holders. 

4 1.1.2 Trainees 

A total of 332 (F = 50.3%) & M = (49.7%) trainees parti cipated in thi s study. Out of thi s 

number, 153(46 .08%) were first year 134(40.36%), second year & 45( 13.56')/0) we re third 

year trainees. 

4.1.2 Career Counselors' Practice of Career Counseling Service in ANRS 

TVET 

For the sake of ease for the analys is process the practi ce was categorized in to four themes: 

I . Identify ing of trai nees interest, values and ab ilities related to career, 

2 . Connecting trainees with career related in fo rmation, 

3. Awareness creati on acti vities on the importance of career counseli ng service III 

TVET, and 

4. Identifying and hand li ng trai nees' educational and vocat ional problems. 

Career counselors worki ng in TVET institutes and colleges ' of Amhara region were 

asked to rate their practice as adequate or in adequate. The table below presents the 

response of the study participants. 
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Table 3: Shows the Adequacy of Career Counseling Practice 

Practi ce Adequate In adeq uate Total 
-- --

N % N % N % 

Identi fy ing interest, values & 30 68.18 14 31.82 44 100 

abilities 

Awareness creation 30 68. 18 14 3 1.82 44 100 

Provid ing career information 36 81.82 8 18.18 44 100 

Handling educational &vocational 33 75 II 25 44 100 

problems 

As indicated in table 3, on the first them of career counseling serv ice practi ce that is 

helping trai nees to identify their interest, values and abi lities; a greater proporti on 

(68. 18%) of career counselors rated their practi ce as adequate whereas onl y sOllle 

(3 1.82%) career counselors be li eved that their practi ce was inadequatc. COllcel'llillg 

awareness creat ion ac ti vities, 68. 18% of career counse lors believed tila'. their practice 

as encouraging while the remaining 3 1.82% of them reported as low. 

With regard to the provision of career information to their trainees, 81.82% of caree r 

counselors apprec iated their activities. However, 18.1 8% of career counselors beli evcd 

that they did not successfully provide career informat ion to thei r trainees . 

Concern ing career counse lors effort help trainees hand le their educati onal and 

vocational problems the data portrayed that the majority of the career counselors (75%) 

were found to be helpful in identifying and handling educational and vocat ional 

problems. The data indicated that very f'cw proporti ons of' carc:er coullsc:\ ors (25'Vo) 

38 



failed to adequately help their trainees with their educati onal and vocat ional probkms 

tluough career counsel ing. 

4.1.2.1 Identifying Trainees' Ability, Interest and Vallie Related to 

Careers 

Career counse lors help trainees to develop an insight into their own interest, values, abilities 

and personality styles so that they can choose a career that is well su ited to their interest, 

values and ab ilities . 

An attempt was made to asses wheiher experience has an effect on the practice of career 

counse lors or not. The analys is failed to yield stati sticall y significant diffe rence be tween the 

less experienced and the relatively better experienced career counselors in helping trainees 

to identify their abi li ties, interests and values related to careers (I ~ -I. 75, df ~ 42, p > 0.(5). 

4.1.2.2 Provision of Career Related Information 

Independent sample t-test was also computed to see whether there was a stat istica ll y 

significant difference among less & better experienced career counselors with regarded to 

the provision of career related information. 

The statistica l analysis revealed statisticall y significant difference between the less and 

relatively better experienced career counselors (I ~ - 2.33, df = 42, P <0.05) in helping 

trainees to have a better understanding abo ut occupations or careers. The analysis indicated 

that relatively better experienced career counselors provided trainees with improved career 

related information than the less experienced career counse lors . 
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4.1.2.3 Awareness Creation 

A total of 6 items we re used to asses the efforts of career counselors with re gard to the 

provision of orientation service to the new entrants on issues like job search sk ill s, the nature 

of different fi elds of stud y and about the importance of counse ling service. 

Independent t-test was used to analyze if there is a stati sticall y significant difference 

between better and less experienced career counselors related to awareness creation 

activities. The analysis revealed statically signifi cant (I = -2.54, df = 342, P < 0.05) 

difference indicating that relatively better experienced career counselors were found to be 

successful in creating awareness among the trainees than their counter parts. 

4.1.2.4 Identifying and Handling Trainees' Educational and Vocational 

Problems 

Table 4: Career Co unselors' Comparison in Their Practice of Handling Trainees' 

Educational and Vocational Related Problems by Experience 

Experience N\ Mean SD T 

1-3 Yrs 26 22.96 4.50 -2.33* 

> 3 Yrs 18 25 .72 3.37 

-*p<o.o) 

The independent sample t-test showed significant difference between the less and the 

relatively more experienced career counselors in handling trainees educational and 

vocational related problems (I = -2.33, df = 42, P < 0.05). This showed that the relatively 

better than the less experienced career counse lors hand led the educational and vocationa l 

problems of the trainees through career counseling. 
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Counseling Techniques used by Career Counselors 

Concerning the techniques they used to discharge the services to the trainees, the study 

uncovered that the majority of the respondents used both group and individual counseling 

technique. The figure below depicts the details of the data. 

percent 

o Individual counseling 

o Group counseling 

o Conducting 
conference 

o Counselor teaching 

II Peer teaching 

Fig.! Techniques Employed by Career Counselors in Helping Trainees 

As it is indicated above, the majority of the respondents used individual and group 

counseling (29.33%). The second largest proportion (20%) of the respondents replied that 

they helped their trainees by conducting conference and about 16% of the study participants 

reported that they help their trainees by directly teaching them how to develop the necessary 

skills. In addition, a very small proportion (5.34%) of the study participants reported that 

they help their trainees by creating role models from their peers. 

Moreover, in an open ended question career counselors replied that they help their trainees' 

by: 

1. helping them to explore the career environment 
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2. providing them with more research based career information 

3. arranging program and inviting small business and industry experts to give training 

on entrepreneur and job search skill 

4. helping trainees to identify their interests and abilities in re lation to their caree rs 

Career counselors were also asked whether there were factors that affect the occupational 

choice of trainees or not. The table below presents the detail s of the response. 

Table 5: The Distribution of Factors Affecting Occupational C hoice 

Factors Frequency Percent 

Lack of interest and motivation 12 24 

Values they give to the occupation 23 46 

Lack of proper orientation 9 18 

'others 6 12 

Total 50** 100 
.. 5l1u(t:p{c responses 

·Otfier } lCl ors i"dm{e lema/U{ oj t/ic fa vor marf<st, peer illJ(uctlce c:i coII/mullity il/Jruellc/! . fJne (l ttitlUfe (Cf)cf of tfie ( OIlIlIIlIlIily 

ta wan[s cert ain occupations may {eaa traiflces to choose occupatiolls l lial arc socia(ry desira6fe. 

As depicted in the above Table trainees' occupational choice was found to be affected 

highl y by the importance they attach to different occupations. That is, 46% of the resea rch 

participants indicated that their occupational choice was a ffected by va lues they gave to 

different occupati ons. 

The next largest proportion of the study participants (24%) reported that lack of motivation 

and interest to different occupations as a factor in occupational cho ice. And about 18% sa iel 

that lack of proper orientation affect the ca reer choice of trainees. 
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Career Counselors' Involvement in Research Acti vity 

Career counse lors were also asked whether they were invo lved in research acti vity to so lve 

the educational and occupational problems of trainees or not. The study uncovered that 

30(68.18%) of study parti cipants invo lved in research while 14(3 1.82%) o f the respondent s 

did not invo lve in research to solve the educational and occupational problems of tra inees. 

Concerning the type of research conducted, the majority of the respondents (3 1.82%) 

involved labor market stud ies which gave an emphas is on co llection or data on the needs o r 

the industries, GO,s NGO,s to give information to trainees on the demand of the occupations 

in the market. The second largest (27.27%) Proporti on or the respondent s rep li ed that they 

involved in trace r studies whereas the remaining 9.09% o f the respondents involved in other 

research (such as action research) . In general, the finding revealed that 68.18% o f eareer 

counselors parti cipated in research acti vities. Graphicall y, it is illustrated in Fig.2 below 

35.00% 

30.00% 

25.00% 

20.00% 

15.00% 

10.00% 

5.00% 

0.00% 

27.27% 
31.82% 

percent 

C Tracer studies 

o Labor market 
studies 

~9.09% Cathers 
'.s;!"-! ~> 

/t"'1;'c" 
i.»., 

Fig. 2: Shows Types of Research Conducted by Career Counselor 

Moreover, in an open ended question career counselors were also asked whether they carry 

out other act ivities other than research. The participants reported that they invo lved in the 
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fo llowing acti vities: such as giving courses for the trainees, supervIsing the exam class, 

fo llow up of trainees ' di sciplinary cases and assi sting the trainee counse ls. In additi on , they 

identified that career counselors invo lve in activities such as : 

I . discuss ing with the administrators of the Wereda and zones about material s needed 

for the training 

2. making agreement with enterpri ses to cooperate in apprentice ship training 

3. doing acti vities with police, women affairs and other conce rned bodies in r.;\ation to 

trainees(e.g. giving training on gender issues). 

4. helping trai ners in developing modules and sess ion plans 

5. strengthening the activities of different clubs and superv ising trainees du ring 

apprenticeship and cooperati vc training program 

4.1.3 CAREER COUNSELORS' CHALLENGE 

The challenges faced by career counselors identified in the study were training Issues, 

awareness level of the TVET community (trainers, administration workers and principals) 

about the importance of the counseling serv ice, lack of resource and fac ilities , the mismatch 

between trainees & career counse lors number (large number of trainees) and lack of tests 

and inventories. The data was di chotomized in to twu using the avera ge (30) as a cu t u ll 

point to see the pattern of challenge. The one who scored above 30 is regarded as iilc i ng 

high challenge and below 30 as fac ing low challenge. 

In general, the general pattern of the chall enges was described in the foll owing Tablc G 

below. 
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Table 6: Career Counselors ' Generall'attcrn of thc C hallcnges Faced (N 1= 44) 

Experience High Low Total X'IJIJlwn 

NQ NQ NQ 

1-3 Yrs 24 2 26 0.1 4 

> 3 Yrs 16 2 18 

Total 40 4 44 

-P > 0.0) df= 1 -x' table m/u, = ) . 024 

As shown in Table 6 large proportion of less (54.55%) and better (36 .36%) experienced 

career counse lors reported that they faced challenges that greatl y a ffected their practi ce. This 

shows 90.9 1% of the career counselors thought that thc challcngcs they hlced cx trcme ly 

hindered their practice. On the other hand, onl y 9.09% [(4.55%) of less and (4. 55%) 01' 

better experienced] career counselor believed that the challenges they faced havc low 

influence on their performance. And the challenges they encountered, no signi li c:1I1 cc 

difference (X2 = 0. 14, elf = 1, p > 0.05) was observed between less and better experienced 

career counselors in fac ing challenges . 
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Table 7: Dimension of Challenges by Career Counselors' Ex perience (N ,=44) 

cballenges Experience High Low Tota l i Obl 

No No No 
Training issue less 19 7 26 0.21 

better 12 6 18 
Community awareness less 15 \I 26 0,24 

better 13 5 18 
Resource & Fac ilities less 24 2 26 4 (,<) 

better 12 6 I g 
Trainees number less 17 9 26 3.02 

better 7 1 1 18 
Tests & inventories less 20 6 26 0.13 

better 13 5 18 

- " -P > 0.05 df 1 X table value 5.024 

Table 7 revealed that the majority of both (66.67%) better and (73.08% ) less exp~ri~nccd 

career counselors believed that their training was inadequate whereas the remaining 

(33.33%) better experienced and 26.92% less experienced career counselors beli eved that 

their training was adequate and to enable them assume their responsibi lity properl y. Chi -

square analys is fail ed to yield stati sticall y signifi cant relati onship between experi ence or 

career counse lors and challenges related to training issue (X2 = 0.2 1, d I' = I , p > 0.05). 

Concerning TV ET institutes' and co lleges' trainers and administrative starr level or 

awareness about the importance of career counseling, 72.22% of better experienced and 

57 .69% less experienced career counselors reported that members of the TVET community 

lack adequate awareness about the role of career counseling in TV ET . However, 27.78% of 

better and 42.3 1 % of less experi enced career counselors believed that TVET trainers and 

administrati ve staff have adequate in formation about the role of career counselors. Th~ 

analysis of the present stud y failed to reveal sign ificant associati on (X2 = 0.24, dr ~ I , P > 

46 



0.05) between experience of career counselors and challenges rel ated to level of awareness 

of members of the TVET community. 

Career counselors were also whether their TVET insti tutes and co lleges provide adequate 

resources and fac ilities. And the 66.67% of better and 92.3 1 % of less experi enccu career 

counselors reported the resources and fac ilities that their TVET institutes and colleges 

provided was not adequate. On the other hand, 33.33% of better and 7.69% of less 

experienced career counselors said that they were provided with resources anu faci lities 

which are essential to their practices. The analysis of the present study failed to iuentify 

significant relationship (X2 = 4.69, df =1, p > 0.05) between experi ence of career counselors 

and challenges in getting adequate resources and facilities. 

Concerning the effect of large number of trainees on career counselors pra~tice , 38.89% of 

better and 65.38% of less experienced career counselors agreed that having large number of 

trainees chall enges their practice whereas 61. 11 % of better experi enced career counselors' 

believed that having large numbers of trainecs uid not challcnge their practice. The result 

of the present finding found out that having large number of trainees did not contribute 

difference due to experience di ssimilarity (X2 = 3.02, df = l , p > 0.05). 

Finally, concerning challenges of career counselors related to lack of tests and inventories, 

72 .22% of better experienced and 79.92% less experienced career counselors believed that 

the absence of such instrument challenges their required activities where as 27.78 % of 

better experienced and 23.08 % of the less experienced career counselor respondents thought 

that the absence of tests and inventories did not have an impact on the ir pi"acti cc. Still the 
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exami natio n of ch i-square result revealed insign ificant assoc iat ion (X2 = 0. 13, elf = I, P > 

0.05) between experience and lack ing tests & inventories as a challenge. 

4.1.4 Trainees Satisfaction on Career Counseling Practice 

Data also gathered fro l11 trainees on the practi ce of career counseling in the selected TVET 

colleges and institutes. Emphasis has given on how much the practi ce has res ulted In 

trainees' sati sfaction at the service offered. The table below present data on the level of 

satisfaction derived from the service offered. 

Table 8: Shows Trainees' Satisfaction on Career Counseling Service 

Dimension of Satisfacti on Sati slied Undec ided Not sat islicd 

N % N % N % 

Occupational In fo rmation 20 1 60.54 54 16.27 77 23. 19 

given 

Abi li ty of Career 203 61.14 55 16 .57 74 22.29 

I counselors to help 

Ini tiation of Career 2 11 63 .55 62 18.67 59 17.78 

counselors to help 

In the first case, for their sati sfaction fro m the occupational info rmation provided to thelll , 

large proportions (60.54%) of the trainees rated as sati sfactory where as o nl y some (23.19%) 

t,·ainees be lieved that the provision of career information was not sati s fllctory. The 

remaining (16.27%) preferred not to rate the level of sati sfaction they deri ved from the 

occupational informatio n given to them. 

With regard to trai nees' satisfaction on the ability of career counselors to help them, the data 

in Table 8 also indicate that 6 1.1 4% of trainees believed that the ab ility that their ca reer 
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counse lors had was sat isfactory. The data also indicate that few proportions o t' trainees 

(22.29%) fail ed to satisfy on the ab ility o f their career counse lors . The remaining (16. 57'X,) 

of the participants fail ed to decide in thi s issue. 

Finally, on trainees' satisfaction from the commencement of their career counse lors to 

handle problems they faced. The data in Table 8 revealecl that the large number of trainee 

(63 .55%) were found to be sati sfi ed while 17 .78% acknowledged being di ssati sfied with the 

counseling services they had rece ived. And the remaining 18.67% of them were reported I'cel ing 

of mi ,ed. 

An independent t-test was used to see whether or not there is a significant diflcrcncc 

between male and female trainees with respect to their level of sati sfact ion sub-scales. 

The result ind icates that there is no as such noticeable variation betwee n males and i'elllaics 

in their level o f satisfaction derived from occupational informat ion given to them (t = 0.69, P 

> 0.05) as we ll as on the ability of their career counselors to help them (1 = - 1.06, p> 0.05). 

Table 9: Independent t-test for Trainees' Satisfaction by Sex 

Dimension of sati sfaction on: N2 mean SD T 

Occupational information given Male 165 27.79 23.80 0.69 

female 167 26.48 5.34 

Caree r counselors ability to help Male 165 40.69 10.65 -1.06 

Female 
167 41.88 9.78 

Career coun se lors initiation to Male 165 22. 19 5.49 *-2. 19 

help Female 167 23.4 1 4.56 

-· P<O.O) 
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In add ition as it is clearl y shown in Table 9 stati stical significance diffe rence was observed 

(t = -2. 19, df = 330, p< 0.05) between male and female trainees in terms of the level of 

satisfaction they deri ved from the initiation career counselors have shown to help them. Thc 

mean difference observed indicates that females than males deri ved beller sati sfaction from 

the career counselors' initiation to help them deal with their own problem. 

The second variable which was found to have a significant effect on trainees' sati sfaction is 

trainees' year level. The mean and standard deviation of the satisfaction score of the 

trainees of each year level are presented in the following table. 

Table \0: Trainees ' Mean and Standard Deviation of Sat isfaction Score by their year 

level 

-

Yea r level 
Dimension of Year one Year two Y car three 
Satisfaction Standard mean Standard mean Standard 

Mean deviation dev iati on dev iati on 
Occupational information 23.92 5.68 29.91 5.88 28 .96 5.73 
given: 
Ability of Career counselors 38.63 9.8 1 42.33 9.65 47.24 10.38 

to help 
Initiati on of Career 2 1.85 5.64 23.38 4.36 24.64 4.33 
counselors to help 

One way ANOYA was also carried out to pry for possible stati stically significant difference 

among trainees of different year level with respect to satisfaction they deri ve from thc 

occupational information, the ability of career counselors to provide the service and the 

initiation of career counselors to help the trainees. Table 11 presents the results of One Way 

ANOYA. 
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Table 17: The Summary of One Way ANOYA 

Satisfaction Sources SS df MS F 
Occupational Between Groups 337l.57 2 1685.78 5.88' 
information given Within Groups 94392.599 329 286.91 

Total 97764.169 33 1 
Between Groups 2824.61 2 141 2.31 14.63' 

Abil ity or Career Within Groups 3 1757.63 329 96.53 
counselors to help Total 34582.24 331 

Between Groups 32 l.64 2 160.82 6.46' 
Initiation or Career Within Grou ps 8192.64 329 24.90 

counselors to he lp Total 8514.27 33 1 i 
-'p < 0.0) SS = SIIIII oj sqllare, MS = lIIean sqllare, dJ = degree oJfreedolll 

As shown in the above table the analysis revealed statistically significant difference (F (2.329) 

= 5.88, p < 0.05) between trainees of year one, two, & tlu·ee in terms of their satisfaction 

score on occupational information given by the career counselors. 

A similar ANOYA result was also obtained on trainees' sati sfaction deri ved from career 

counse lors' ability to help them (F (2.329) = 14.63, P < 0.05) and also either sa ti sitletion 

derived from the initiation of career counselors to handle trainees problem (F (2.32Y) = 6.-16, P 

<0.05). 

After an over a ll significant F, Tukey Kramer (TK) is used to identify pair of means that 

differ one from another. 
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Table 12 : T ukey Kramer Comparisons of Means of Trainees' Satisfaction by their 

Year levels 

Dimension of sati sfaction: (/) year level (J) year level 

Year one Year two Ycar t1m:c 

Occupational in fo rmation given Year one - -6.22' -6.86' 

Year two 6.22' - -0.65 

Year three 6.86' 0.65 -

Abili ty of Career counselors' to Year one - -3.70' -8.62' 

help Year two 3.70' - -4.92' 
-

Year th ree 8.62' 4. ')2 . -

Init iation of Career counselors' Year one - - 1.43 ' -2.79' 

to help Year two 1.43' - -1.37 

Year three 2.79' 1.37 -

* P < 0.05, the mean difference is significant at the .05 level 

The results of post hoc multiple compari sons in Table 12 revealed a signi ficant diffe rcnce (p 

< 0.05) alllong trainees of the three year leve ls on the three sub scale of career counse li ng 

service sati sfaction . Accord ingly, significant mean diffcrence was observed bctween year 

one trainees from year two and year three trainees on career counselors' initiation to help 

them (see table 10). But there was no stati sticall y signifi cant difference bctwccn yea r two 

and three trainees on the sati sfact ion dcrived from thc initi ati on of career counsdors' tll help 

them. 

Regarding trainees' satisfaction derived from the occupational information given to them, 

two statistically significant di fferences were observed between year one and year two; and 

year one and year three with a mean difference of -6.22 & -6.82 respectively. However, year 

three trainees had no statist ical significant difference with year two. Moreover, as clearl y 
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seen from table 12, all year levels o f trainees have a great vari at ion on their satis raction 

derived from the ability's of their career counselors in helping them. 

In all of the post hoc multiple comparisons, year one trainees have a significant difference 

from year two and three trainees on their satisfaction deri ved from the three themes of career 

counseling sati sfaction. And year two and three trainees have no stati stical significance 

difference on the two career counseling serv ice sati sfacti on sub scales w ith the exception of 

their sati sfact ion derived from the ability of their career counselors. 

4.2. Discussion 

The ma in object ive of thi s stud y was to examine the practi ce and elwlkll !,;<" or 

psychologists who were working as career counse lors in ANRS TVET institutes and 

colleges. The second purpose of the study was to compare male and female, less and better 

experienced career counselors wi th respect to their roles as career counselors. The th ird 

purpose of the study was to investigate trainees' satisfaction of career counseling service 

offered in their TVET institutes and colleges. 

4.2.1 The Practice of Career Counseling in ANRS TVET 

4.2.1 .1 Identifying Trainees Interest, Values and Abilities 

As mentioned in the result section , the finding revealed that career counselors an.: vi tal to 

help trainees to know their abilities, weakness, interests and values. Accordingly, greater 

proportions (68. 18%) of the career counselors rated their practi ce as adequate where as on ly 

some (3 1.82%) career counselors believed that their practicf' was inadequate. 
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With reference to career counselors practice in helping trainees to ident ify their abilitics, 

weakness, interests, and values related to careers, some investigators (Am are, 2004 & Al i, 

2005) have found results that support the present finding. In their findi ng these resea rchers 

reported that career counselors playa great role in identifying students' ab ili ty , potential, 

interest and relations with the environment. This finding also consonant with Patlon & 

McMahoon (2006) suggested that career counselors help students to engage in the decision 

making process in order to choose a career path that is well suited to their own interest, 

value, abili ty and personality style. Moreover, Yusuf and J-l aregelVoin (1994) , UNESCO 

(1996 & 1999) forwarded that counselors enable students to identify, know, and apprec iate 

their potentials. 

Concerning experience difference in practicing this issue, the result of independent sample t­

test revealed non stati st ical significant diffe rence among Jess and better experienced caree r 

counselors in identi fying trainees interest, values and ab ilities in relat ion to careers (t = -

1.75 , df = 42, P > 0.05). The percentage analysis suggested that the practice of career 

counselors with regard to thi s issue was hopeful. The finding of present study was in 

contrary wi th Helfand ( 1999) and Nayak & Rao (2004) who stressed that experienced 

careers counse lors better assist trainees in developing the necessary skills. 

4.2.1.2 Connecting Trainees with Career Related Info rmation 

On the provision of occupational information to trainees, the curren t study revealed that the 

superior proportion (8 1.82%) of career counselors adequate ly provide whereas oill y sonIc 

(18.18%) career counselors believed that their practice was insufficient. 
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The result of the present study is, however, inconsistent with the finding of Ali (2007) , 

Dejene (2007) & Kindu (2007) which explored that the practice of career counselors in 

collecting and providing of career/occupational informati on was inadequate . One poss ible 

explanation for the inconsistencies between the present stud y and the previous stud ies ma y 

be due to the difference in study area and time gaps of the study. The previous studies we re 

conducted in Addi s Ababa city administrati ve and Woli so TVET co lleges. Howeve r, even it' 

it was not adequately practiced they and other authors (A li & Barabara, 1996; Molo, 2003 

and Nayak & Rao, 2004) share in common that is the importance of providing occupat iona l 

information to trainees. Relatively speaking, they suggested that the career counse lors are 

not onl y responsible for making the information available but al so should be familiar with 

the variety and amount of education and special training required by the job and knowledge 

llf local demands and trends together with wo rk status of different occupati ons. 

In light with thi s, Pallon and Me Mahoon (2006) contended that career counselors should 

COlUlect students to resources so that they can become more knowledgeable about jobs and 

occupat ions. And unless yOlmg people are helped to locate work suitable to their abilities, 

they often shift aimless ly from one fi eld to another (A li & Barbara, 1996). 

Interestingly, to observe whether experience has a stati stical significant difference or not, 

independent t-test was computed. The finding of thi s study revealed that participants 

working expe ri ence contributed statistical significance difference in providing career 

information to trainees . This shows that there is a difference between less and better 

t'xperienced career counselors in helping trainees to have information about dilTcn:nt 
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occupations (t = -2.3 3, df, = 42, P < 0.05). The mean di ffe~·ence indicates that the relati vely 

better experienced career counselors provide improved career related information. 

This finding is supported by Helfand (1999) who suggested that experienced career 

counselors better utili ze career planning systems and occupational information systems to 

help individuals better understand the wo rld of work. 

4.2.1.3 Awareness Creation and Orientation Activities 

Giving orientati ons se rvices enable the new entrant trainees, administrative starr and high 

school students to have a great awareness on the issucs givcn to them such us importancc o r 

career counseli ng service , TVET and the social norm of the TVET institutes and co lleges. 

This may serve career counselors as a basis to identify their trainees' abilities, interests, and 

values to so lve the difficulty that they may face related to vocations. In turn , it may also help 

trainees to recognize thei r trainees' abilities, wellbeing, and values and weakness that they 

have. 

The present study revealed that the largest proportion (68. 18%) o f the ca reer counselors 

sati sfactoril y invo lved in the orientation and awareness creation activities where as the 

remaining (3 1.82%) of career counselors believed that their practi ce was poor (see Table 3). 

This result is inconsistent with the findings obtained by J\mare (2004) who di seloscd that 

the orientation service given to students and school community members on the roles, 

objectives, and principles of counseling was inadequate. 

Howeve r, the present study gave emphasis not onl y on ori entation servi ce on the importance 

of career counseling but al so on the importance of training in the TVET institutes and 
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colleges, diffe rent careers, and rules and regulations o f the TvET institutes and co lleges. In 

line with thi s, MOE (2003) listed the content of orientation service that new entrant trainees 

should be given. These are introducing them to curriculum, training, and other opportunities, 

fac ilities ~nd services utilizations and rules and regulations of the train ing institutes and 

colleges. 

Furthermore, Browning & Bush (2006) suggested that respecti ve departments should give 

each trainee a hand book or academic manuals specific to the TvET program which enable . 

them to get in fo rmation on academic and other requirements, expectations, resources, time 

tables, po licies, and procedures . In view of this the present finding revealed that the majority 

of the career counselors thought that they adequately gave orientation services to new 

entrant trainees, TvET wo rkers and grade 10 students. 

To see if there was significant difference between experi ences on thi s issue, independent t­

test was computed. And the finding indicated that a stati sticall y signifi cant ditTcn:ncc (t = -

2.54, df = 42, P< 0.05) was observed between less and better experienced career counselors 

in orientation activities at Tv ET institutes and colleges. This study revealed that the wo rk 

commitment was not similar between less and better ex perienced career counse lors with 

regarded to the provision of orientation service. Acco rdingly, the mean diffe rence showed 

that better experienced caree r counse lors were found to be successful in creating awareness. 

4.2 .1 .4 Handling Educational and Vocational Problems 

Career counselors are said to be the key to so lve the educational and vocational rel ated 

problems. Concerning th is issue the present study fi nd out that the hi ghest pro portions 

(75%) of career counselors assumed that they passably invo lved in the handling o f tra inees' 
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educational and vocational related problems where as the remaining (25%) career counselors 

believed that their practice was not enough. 

Moreover, handling educational and vocational problems of trainees may have a direct 

linkage with career counselors' practice related with identi li cation or trainees ' interest, 

abilities and values. In support of this, Yusuf (1975) & Beker (2002) argued that the 

identificat ion of talents, interests, and potentials of African children help counselors to give 

appropriate vocational and educational counseling for educational system. Moreover, yusur 

and Haregcwoin (1994) suggested that guidance and counselors help stucknts to illlprow 

their learn ing ski ll s such as note taking, study hab its and preparation fo r exam. I'urthennnrc, 

they added that counselo rs assist students to plan their own individual program and related 

to different goals and careers. This shows that to handle the educational and vocational 

problems of trainees, career counselors should identify their trainees' interest, values, 

abilities, thought and weakness related to careers. 

In addition to this independent t-test was also used to see if there was variation or not alllong 

career counselors due to experience. This finding indicated a stat istical signili cant 

difference of handling the educational & vocational problems of trainees in favor of better 

experienced career counselors (t = -2.33, df = 41, p < 0.05). This finding is consistent with 

the finding of others (e.g. Helfand, 1999). 

In order to handle both the educational and vocational problems of tra inees, TVET career 

counselors used various techniques. The finding of the present study revealed that the 

majority of career counselors (29 .33%) used individual counseling, and another (29.33%) 

used group counseling techniques. On the other hand, some (5 .24%) career counselors used 
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peer teaching techniques. Furthermore, cvidence obtaincd through opcn clllkd 4uesti ollnai re 

supported thi s finding. In an open ended questi on, career counselors repli ed that they lIsed 

various teclmiques to assist their trainees' to so lve career related problem. Such as: 

1. Helping them to see the career environment in multidimensional. Th is may help 

trainees to explore occupations that are well suited to their interest, abilities and 

values as portrayed earlier. 

Another explanation for thi s may be exploring the demand of the occupat ions in the 

market may help to see their future job opportunity. This technique is useful in areas 

where standardized test are absent. 

2. Arranging program and inviting small business and industry experts to give 

training on entrepreneur and job search sk i II. 

In general, thi s finding is high ly consistent with Helfand (1999). Helfand pointcd out that 

competent career counselors conduct individual and group counseling sessions to clarify life 

and career goals, administer and interpret tests and inventories to asses abilities and interests 

and to identify career options, encourages to explore activities and teach job hunting 

strategies. 

The study also assessed on the factors affecting occupat ional choice of trainees from their 

real life experience. The majority of career counselors (46%) responded that it was the value 

they give to the occupations which affect their occupational choice. The second largest 

proportion (24%) of career counselors also believed that lack of moti vations and interests to 

the occupati ons. And small proportions (5.34%) of career counse lors thought that there were 

other factors that affect trainees career choice such as present demand of the labo r market, 

peer influence, pre-information from the community and having a sense to be government 
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employee. By havi ng sense of government employee it mcans that trainees prefer to join in 

fie lds that arc highly demanded for office than lie lds. Th is Illay kad trainees tll ehllllse 

career which were not suitable to their ability. 

Thi s fi nding is highl y consistent with JRM Report (2007) which rcpllrtcd that those trainees 

who were really faced with challenges of choosing their future career drop outs o f the 

system. It is due to this reason career counselors were needed in TVET (MOE, 2003; Ali , 

2007 & JRM Report , 2007) . 

Career counse lors so lve the educational and vocational problems o f the ir trainees through 

research . They may gather occupational information from thc labor market demand. They 

may also help their in school and graduate trainees by conducti ng fo llow up studies. 

The result of the present study portrayed that the greatest proporti on (68. I 8%) of career 

counselors invo lved in research acti vity to solve the educational and vocational problems o f 

t.heir trainees . 

Accord ingly, the highest proportion (3 I .82%) career counselor respondents conducted labor 

market stud ies which emphasized on collecting of data on the needs of industri es, GOs, 

NGOs to give information to trainees based on the demand of the market. This in fo rmation 

may help trainees to choose their fi eld of study properl y. 

The second largest proportions (27.27%) of the career counse lors invo lved in fo llow up 

studies. This helps them to know where TVET graduates are fo und , asses the competcnce o f 

the grad uates at work place, problem they faced , and help to comc up with the informati on 

on new ski ll s demanded on the labor market coll ected from employe r, graduates, supe rviso rs 
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and others (MOE, 2003). Moreover, Schwarz (2003) stated the importance of tracer study as 

an essential instrument to gather information about the impact of training measures and 

supports planning of TvET programs regarding training needs and development. 

The fundamental issue that may be raised at this po int i~: was the research implemented 

based on its finding? The result of thi s finding indicated that 80% of the career counselors 

said the result of their research discovery was not implemented. Other study has found out a 

similar general resul t. Mekonnen (2007) found out that TvET insti tutions do not genem ll y 

implement the tracer studies result to improve the training system and even they lacked the 

capacity to conduct labo r demand study. 

4.2.2 Career counselors' challenge 

4.2.2. 1 Training Issues 

One of the objectives of assigning caree r counse lors to T vET institutcs & co lleges is to 

enable future trainees, in parti cular youth, to choose the right caree r and makc full usc o f the 

initial and li fe long learning opportunities prov ided by the T v ET system (MOE, 2006). To 

achieve thi s particular objective ANRS TvET promotion agency ass igns career counselors 

at all TvET institutes and colleges. Counselors with Bachelors of Al1s Degree level was 

trained be general psychologist whom some researchers call it as below the required leve l 

(Seleshi , 2000 & Dejene, 2007). 

Here, one may raise one basic question: was the training of career counselors adequate to 

assume the responsibilities of career counselors? Substanti ally higher proportions (66 .67%) 

better & (73.08%) of the less experienced career counse lors supposed that their profess ional 
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training was in adequate. For example, even there may be psychologists who werc worki ng 

as a career counse lor with out taking any courses related to caree r counseling. I:rolll the 

researcher real life exper ience, those generalist psychologists who graduated from .Jilllilla 

University before 2007 had not taken any courses related to career counseling. The other 

t'xplanation that may be rai sed here is that the training may lack adequate practice. The 

result of Chi-square showed that there was no stati stical significant variation between the 

better and the less experienced career counselors (X' = 0.21, df = I, p > 0.05). 

A survey study conducted by Seleshi (2000) on high school counselors in Addis Ababa was 

come up a s imilar finding with the present stud y. Simil ar ly, Amare (2004) al so IlHlIlll a 

similar re sult. He indicated that the counseling courses that counse lors took were Illure 

theoretical and lacked adequate practice. 

As indicated earlier in the discussion part, MOE (2006) and OECD (2004) suggested that 

career counselors should assist trainees in various areas such as increasing awareness, 

deci sion making, goal setting and establi shing a plan. To serve thi s purpose, career 

counselors should get adequate training in the area of career counseling. 

In addition the result of the present study is in a direct agreement with OECD (2004) and 

Miller (2006) which indicated that career guidance spec iali sts lack spec iali zed training even 

some counse lors have had no training in career guidance and counseling or in testing and 

measurement. 

Moreover, recent local study conducted on the state of career guidance at Addis Ababa city 

TVET (Dejene, 2007) revealed that 66% of career counse lors were 13A degree huilkrs 

which is below the required level of qualification. 
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4.2.2.2 Trainers and Administrative staff Level afAwareness 

Primarily, TYET communities (trainers, admin istrative staff' and principals) should be aware 

of about the importance of career counseli ng service in their TYET institutes and cu lkges. 

In other words, they should recognize the fact that the caree r counse lor is there to help thelll. 

However, the result of the present stud y revealed that 72.22% of better and 57.69% of" less 

experienced career counselors believed that TYET community have insufficient awareness 

about the role of career counseling. 

This result seems contradictory and may make oneself confused with the result obtai ned 

earli er on career counse lors practice in relation to giving orientation and awareness creation. 

But in reality the fact is that career counselors give orientation service and awareness 

creation only to the new entrant trainees, TYET workers and grade 10 students in their 

school surrounding. Hence, this finding revealed that trainers and admini strative staff did 

not recognize the role of career counselors in the tcaching learning pruccss. 

A study conductcd by Amare (2004) came up with a similar resu lt. Due to this reason schoo l 

counselors were occupied by routine administrative wo rks rather than giving errective 

counsel ing service. Similarly, Miller (2004) and OEeD (2004) stressed that work loads and 

other administrative works given to counselors (such as conducting testing program, 

requesting students for courses, hand li ng disciplinary issues and maintaining students' 

record) are the primary challenges with regard to the practice of counseling service. So, this 

loaded work act ivities given to career counselors may be emanated from the low levc l 
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awareness of the admini strative staff. For this reason Seleshi (2000) suggested that 

counselors must playa leading role in sensitizing the school society. 

In fact, the present stud y revealed that in some TVET institutes and colkges ca ree r 

counselors were close to trainers and other administrati ve staff seems to be well aware o r the 

importance of career counse ling. In the present study 27.78% of better and 42.31 % of less 

experienced career counselors believed that TV ET communitics have favorable awareness. 

Howeve r, results from the open ended question ident ified that some career counselors did 

not have private officc. They shared the same office with other pe rsonnel. Thi s shows that 

the administrators did not hav .. : awareness on why the career counselors were assigned there. 

Generall y, the present study indicates that the awareness level of trainers and other 

administrati ve staff impede t:leir practice. The examination of the result failed to have 

sign ifi cant assoc iation (X2= 0.24, df = 1, P >0.05) between expericnce with issuc . 

• 1.2.2.3 Resource and Facilities 

To practice career counse ling service, resources and faciliti es are essenti al. Among thus, 

budget, pri vate counse ling office, computer, internct, tel ephone, chair, table and otiler 

furniture products are indispensable to implement the service effectively. For example, in 

the absence of pri vatc offi ce, no one would expect any body to come to the ear(;!er 

counseling office in search of assistance . Career counse lors should be provided with 

adequate fac ilities and resources to perform thei r responsibilities. 

However, the result of the present study revealed that 54.55% of less and 33.33% o r better 

experienced career counselor believed that the allocations of resources and facilities were 
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not adequate. This finding is consistent with Miller (2002) and OECD (2004) explained that 

inadequate allocation of budget and other fac ilities affect the practice of career counse ling. 

The resu lt of local studies conducted by Amare (2004) and Dcjene (2007) also agreed with 

the finding of the present study. On the open ended questi on some career counse lor 

respondents also replied that they lack private officc duc to I3PR . Hcncc, toge ther with 

career counselors, other workers of the TVET sharcd the ~ame of'licc. I\s a rc~ ult trainees 

and other serv ice finder do not come to career counselor to search for ass istance, because o f 

lack of privacy. 

One may question that: does experience have significant difference on thus challenge or not? 

The result of this study clearly indicated that experience has no significant variation(X2 = 

4.69, df = l , p > 0.05) on thus challenge. In general, the allocat ion of resources and fac ili ties 

to career counselors seems inadequate. 

4.2.2.4 Large Number a/Trainees 

The other challenge that was raised to career counse lors was the effect of largc number of 

trainees on their practice. And 38.89% of better experienced and 65.38% of Icss 

experienced career counselors believed that having large number of trainee challenges their 

practice. And 61.1 1 % of better experienced and 34.62% of less experienced career 

counse lors held that large number of trainees do not challenge their practice. This result of 

the percentage analys is told that having large number of trainees did not seem to be factors 

that affect the practice of better experienced career counse lors. However, the stati sti cal 

analysis showed that there is no significant stati stical differcnce between thc two gro u p~ IX' 
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= 3.01.47, df = I, p > 0.05]. This stati stical analys is yielded that the problems were common 

both for less and better experienced career counselors. 

The result is supported by Miller (2004) and OECD (2004) stressed that the mismatch 

between students and counselors ratio challenges the acti vities of the counselor. Concerning 

the association between experience and such a challenge, no literature is ava il ablc. 

4.2.2.4 Tests and Inventories 

The last but not the least challenges that was asked to career counse lors was about tests and 

inventories which have importance to identify the interest, values, abilities and limitations of 

counselee. 

And the results of thi s study indicate that the absence o f tests and inventories challenges 

their activity. Accordingly, 60.61 % less & 39.39% of better experienced career counse lors 

agreed that the non presence of tests and inventories hi ghl y challenged their acti vitics 

whereas 54.55% of less and 45.45% of better experi enced career counselors believed that 

the absence of tests and inventories had low challenge to their practice. The stati sti ca l 

analysis of thi s stud y re vealed insignificant difference between less and better experienced 

[X' = 0.1 3, df = I, p > 0.05) career counselors. 

In general, to what ever the indicated challenges( training issue, attitude and awareness 

level, resources and facilities, having large number o f trainees; and lack of tests & 

inventories ), the stud y portrayed that being less and better experi cnced did not minimize 

facing the challenges . For all these challenges the analys is of chi-square result was not 

successful to revea l signifi cant di fference based on parti cipants' wo rking ex perience. 
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4.2.3 Trainees' Satisfaction on Career Counseling Sel'vice Offered III 

TVET 

One of the major issues investi gated in thi s study was the sati sfacti on of trainees deri ved 

from the career counseling service offered in their TVET institutes and co lleges . In order to 

examine thi s, percentage analysis were made by dichotomizing the fi ve scales in to three . 

And the percentage analysis portrayed that in all of the themes o f career counseling 

satisfaction ; trainees assumed that they received assistance that makes them happy. 

This findin g is found to be consistent with other s imilar studies conducted abroad. Mau & 

Fernandes (200 1) di scovered that students were very sati sfi ed regarding the helpfulness 0 1" 

career counse ling service and provision of career information and other sources. Nayak and 

Roa (2004) also suggested that career counselors should be able to help trainees to identi fy 

their interests, abilities, and limitations to a satisfactory adjustment and success in education 

and vocational training. So, during this time trainees can ide nti fy whether the serv ice 

provided was sati sfactory or not. 

4.2.3.1. Tra inees' Satisfaction by Sex 

One of the independent variable which is given due attention in relation to career counseling 

service sati sfacti on was sex. 

[n thi s respec t, the resul t of the present study revealed that there was no signi fi cant stati sti cal 

difference between male and fe male trainees on their satisfaction derived from the 

occupation informati on given (I = 0.69, dJ = 330, p > 0.05) and on the ability of their career 
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counselors in handl ing their educational and vocati onal problems (t =-1 .06, df = 33(], " :-

0.05). 

However, the present finding yielded that there is a considerable variation among male and 

female trainees on their sati sfaction fe lt from the initiation of their career counselors to 

handle their vocational problems(t= -2. 19, df = 330, p < 0.05). The results of the present 

study clearly indicate that unlike males, females are more sat is fi ed on the initiation of their 

career counselors to reso lve their problems, A study conducted among Congo students was 

agreeable with thi s finding, Kolo cited in Salami (1999) fount! OLlt that femak than mak 

students in tertiary institution preferred guidance to reso lve their problems, Th is preference 

may help trainees to understand the initiation of their career counselors to their problem . 

4.2,3.2 Trainees' Satisfaction by Year Level 

Another variable expected to have an effect on trainees ' career counseling sati sfaction is 

trainees' year level. The results of the preliminary mean , :;ore and summary of One Way 

ANOYA indicated that there is significant satisfaction variati ons among trainees based on 

year levels. The mean score revealed that year one trainees have a considerable variation 

with year two and three. 

With the exception of trainees' satisfaction resulting from the occupational information 

provided, the present research findin g ev idenced that those trainees' sati s j~lction increases as 

their year level increases. With respect to the sati sfaction difference across year levels, thcse 

finding are constant with the findings of previous studies . According to Olutimehin cited in 
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Salami (1999) fo und out that the final year or year three students have more sati sfac ti on on 

counse li ng service than the year one students. 

In the same ve in, Salami ( 1999) also reported that year one students lac k ori entat ion sC!rvicc 

and lack adequate awareness about counseling. Therefore, year three students had 1110re 

satisfaction than year one and two. 

The one way ANOV A summary result on the year level vari ation of career counseling 

service sat isfaction reveals signifi cant variation for the three dimension of career counse ling 

service sati sfaction at p< 0.05 for occupational information given, p < 0.05 for career 

counselors ab ility and p < 0.05 for career counselors' initiation to help trainees. 

Moreover, post hoc multiple comparisons were used to see pair of means differ one ano ther. 

And the finding revealed that at the three dimension of sati sfaction, year three trai nees have 

signifi cant vari ati on with year one and vise versa. The finoin g al so indical<:s that year three 

trainees do not have a stati stical significant variati on with year two except on co reer 

counse lors ' ab ility. This finding is inconsistent with the findin g of Salami (\ 999). Salami 

(1 999) concluded that year three students more sati sfi ed than year two. 

The present finding further revealed that year one trainees have a stati sti cal signifi cant 

variation with yea r two and three trainees. To enhance the sati sfaction of year one students, 

Salami (1999) suggested that year one students should be taught abo ut the rol e and runct ions 

of counse lors. In sum, as it was expected, trainees' year level was found to be a potenti ,,1 

variable in explaining a considerable variati on in trainees' sati sfacti on. 
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In general, the present findings have practical implications to career counsel ing practice anel 

fu rther research. First, during educational and vocational counseli ng, career counselors 

should not only focus on the individual/ client (interest and values) alone but should also 

asses the system surrounding the client (such as the wo rk environment , the hazards faced. 

job demand, the psychological readiness of the cli ent , etc). Providing interest, va lues. 

abi lities and ca reer ex pl orati on opportun ities for emerging adu lts will not on ly enhance their 

knowledge abo ut potential career opportunities, but also lead to a reduction in ca reer choice 

anx iety. This may help the career counse lors as we ll as the client to handle the problem faceel 

eas ily. 

Second, though the practice of career counselors was cncourag1l1g, on ly some career 

counselors invite small business and industry experts to create a broad awarcness to trainees 

concerning different fields of study in the TVET institutes and co lleges. This invitation of 

experts may help trainees to develop and improve their se lf-confidence in relati on to self­

entrepreneurship and job searching skill s. 

Third, it may al so help career counse lors; TVET institutes ad ministrativl.! sta ll and TV I~T 

promotion agency manager to so lve the challenges which were identified in thi s stud y. This 

tackling of such challenges may further enhance the practice of career counselors. 

Fourth, the present study finding revealed that di fference in experience has no significant 

variations in identi fying trainees' abi li ty, val ue and intercst. So, with the exception of thi s 

finding, the fi nding of the present study revealed that experience has statistical sign ificance 

variation on career counseling practice. And the reason why experi ence has no effect on thi s 

specific career counse ling practices (in identifyi ng trainees' ability, value and interest) 
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seems to provide a new direction. Thus, the examination of the ex istence of such absence of 

experience differences is recommended for further research. 

In addition, there are areas in which the present study has not touched that future research~r 

should focus on: 

I. the attitude and perceptions of TVET community to wards the practice o r career 

counse ling se rvice in TV ET 

2. the practice of career counselors to so lve the individual and social problems or 

TVET community (trainees, trainers, administrative staff and other TVET 

community members). Because this study focuses on the educational and career 

related problems of trainees though TVET counselors practice indiv idual , social, 

educational and career counseling activi ties. 

3. the effect of gender in facing the challenges and on the practice of career 

counseling service 

The present study is not free from limitat ion. Onc potential limitation was tillle and 

ftnanc ial constraints to gather data through intcrv iew and obse rvat ional check li st to 

further strength the stud y. Moreover, due to shortage of time & linancial constl'llints the 

researcher fail ed to incorporate many TVET institutes and co lleges to se lect trainee 

parti cipants. 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1 Summary 

The study was conducted to survey the practice and challenges of psychologists who were 

working as a career counselors and to examine trainees' sati sfaction to the service offered. 

There were 10 TVET colleges and 43 TVET institutes in ANRS. Of these, 47 were selected 

at random. From these sample TVET colleges and institutes, 44 career counselors (male = 

38 & female = 6) participated in thi s study. 

Moreover, concerning trainee respondents (male = 165 & female = 167) were randoml y 

selected from a randomly selected one TVET college and 4 institutes from three year leve ls. 

Three instruments, namely, scales (practice, challenge & sati sfaction) and questionnaire 

were used to co llect data. Initially, these instruments were administered on a pilot sample. 

Based on thi s, the instruments were improved. 

Experience as an independent variable was used to compare career counselors' career 

counseling practice and challenge; and sex and year level also were lIsed to compare 

trainees' sati sfac tion from career counseling service offered in TVET. 

The method of analysis employed were t-test, chi-square test, one way ANOV A and \ 

Tukey/Kramer (TK) post hoc comparison method. A t-test was used both for career \ 

counselor and trainee participants. 
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First, a student t-test was made to examine the practice of less and better ex perienced caree r 

counselors. Results have shown that there was signifi cant difference between the two gro ups 

with the exception of their practice in relat ion to identifying trainees' interest, values and 

abilities. The response of career counselors at the studied TVET indicates that at the four 

dimension of the practice scale, their practice was encouraging. 

Second, independent t-test was also made to identi fy the sati s faction of male and female 

trainees from the career counseling service offered in their TVET institutes and co lleges. 

Accordingly, the re sult of t-test on thi s issue indicates that the difference between sexes was 

not stati sti call y significant. However, here one stati stical variance was observed among the 

two groups on the ir sati sfacti on from thei r career counselo rs' ability to help them . llcre, 

females better sat isfi ed than males. 

A chi -square test was used to examine the challenges fac ing of less and better experienced 

career counselors have shown that there was no stati stical significance difference between 

the two gro ups of career counselors. 

The response of career counselors at ANSR TVET institutes and coll eges indicate that 

training issue, awareness level of trainers and administrative staff, inadequate provision of 

focilitie s and resources, the mismatch betwee n trainees and career counselors ' ratio ; alld lack 

of tests and inventories challenges their practi ce. 

One way ANOV A was also used to asses the effects of year leve l on trainees' career 

counseling service sati sfaction and has shown that thi s variable causes di fference. Fo llowing 

this result , Tukey Kramer (TK) post hoc comparisons were performed in order to find pairs 
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of means that differ one fro m the other. Thus, three pair of comparisons was made 1'01' each 

sub-scale. 

In two sub-scales two pairs of means were found to diffe r signifi cantl y. In one sub-sca le that 

is trainees' sati sfaction on career counse lors' ability to help them, all the three pairs of 

means were fo und to di ffer significantly. As a whole, the finding of this study revealed that 

trainees level of satisfaction increases as their year level increases. 

5.2 Conclusion 

Based on the results of thi s study the following conclusions are drawn. 

I. Training issues; TYET trainers and administrative staff leve l o f awareness; lack 

of adequate provision of resources and faci lities; large number of trainees; and 

lack of tests and inventories become visible factors disturbing the activities of 

career counselors in ANRS TYET institutes and co lleges. 

2. Experience has no statistical significant difference in facing the challenges 

3. Despite the presence of the indicated challenges the practices of career 

counse lors give the impressions that have encouraging outcomes. 

4. Career counselors' involvement in research act ivity was encouraging ewn 

though the findings of their studies were not put in to practice. 

5. Experience has a stati sti cal sign ificant var iation on career counse ling service 

practice except in the identification of trainees' interest, value and ability. Ancl 

better experienced career counselor respondents' superi or practice career 

counse ling serv ice in TV ET. 
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6. Sex has no significant stati stical difference in most dimens ions of trainees' 

satisfaction except sati sfaction deri ved from career counse lor ability. Here. 

females than males are more sati sfi ed. 

7. As trainees' year leve l increases their level o f sati s facti on also increases. 

5.3 Recommendation 

Based on the findin gs obtained 111 thi s research the followin g recommendations are 

forwarded. 

> Results in thi s study indicated that TVET career counselors conduct tracer and necd 

assessment studies, however, its finding was not implemented. So, it is better if 

TVET institutes and colleges put into practi ce the finding o f the study. 

,- Results in thi s study al so indicated that career counselors faced dlalknges. 

Therefore, 

1. ANRS TVET promotion agency should create a forum (such as seminars) whereby 

counselors can exchange their practical experience. Resource person also should be 

invited to fill the gap through short term training. 

2. ANRS TVET promotion Agency should also fill the gap through long term training by 

assigning psychologists who were working as a career counselor to masters program in 

the fi eld of guidance and counseling or career counseling. 

3 Higher institutions who train psychologists as well as guidance and counse lors should 

give guidance and counseling and career counseling courses in more practical fashion. 

4 TVET institutes and colleges should provide adeq uate material s (such as budget , 

computer, te lephone and other office equipments) and pri vate ortice to each career 
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counselors for career counseling purposes. Because, in the absence of private office no 

one would come to offer the service. 

S Despite the encouraging practice of career counselors found out in thi s stud y, the stud y 

revealed that there was a mismatch between career counselor and trainees number. 

This may have an effect on career counselors' practice to help all the trainees. To 

minimize this challenge, ANRS TVET promotion agency should assign additional 

career counselors to TVET institutes and colleges depending on trainees' number. 

6 TVET institutes ' and colleges' career counselors should develop a pos itive relationship 

and sensitize TVET trainers' and administrative staff to recognize the value of carcer 

counseling and to change their unfavorable attitude that they may have about ca reer 

counselors. 

7 TVET institutes and colleges should provide internet service access to career 

counselors so as to search tests and inventories which are important to solve trainccs' 

problem and so as to upgrade their knowledge of career counseling service. 

8 TVET institutes' and colleges' libraries should be equipped with recent edi tion 

different career counseling books, journals and articles to the career counselors. This 

may help career counselors upgrade their knowledge through reading . 
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Appendix A 

Addis Ababa University 

School of Graduate Studies 

Institute of psychology 

Questionnaire to be fill ed by Career Counselors 

The obj ective of this questionnaire is to survey your practice as well as 

challenges faced while practicing career counseling service in your TVET 

institute/co llege. Feel confident that your responses IS needed onl y for research 

purpose and will be kept confidentially. 

Instructions 

Please you are kindl y requested to answer the followi ng stutements as honestl y yo u call alld 

express your degree of agreement on the practice of career counseling and your challenges 

while practicing it by putting "x" mark 

A) In four point scale ranging fro m 4 (always), 3(someti mes), 2(rarely) & I (never) fo r 

your practice of career counseli ng service; and 

B) In fo ur point scale ranging from 4 (high), 3(medium), 2(low) & I (never) fo r yo ur 

challenges that affect your practi ce of caree r counsel ing service. 

And fi ll the blank space in the space provided for the open ended questions and chose 

your own answers for those which have alternati ves . 

I General Information 

1.\ Sex: __ _ 

1.2 Field of study ____ _ 

I J Quali fication: A) B.N SC B) M.A/SC C) PhD 

1.4 Service year: _______ _ 
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II_ Career counselors' Practice Scale 

Below there are 30 statements which describe the practice of career counseling. Please 

answer them based on Ihe following keys. 

Use key: 4 = always, 3 = sometimes, 2 = rarely and 1 = never 

NQ Items that measure the practice of career counselors in 4 3 2 1 
identifying trainees' interest, values & abilities 

1 I admi nister and interpret tests and inventories to asses trainees 
abilities and interests to identi fy their career options 

2 I help trainees to identi fy their abilities, interests, ~i:ength and 
weakness 

3 I help trainees to identify their abilities, and interest in rel ation to 
current needed careers/occul2ations 

--
4 I help trainees to understand the constructs that they use to relate 

to thei r world and env irClm1ent 
5 I help trainees to learn about new constructs that hclp them to 

find perception of themselves and the world of wo rk -
6 I help trainees to see values that are inherent in their perception 

of occupations 
7 I help trainees to differentiate constructs that are different from 

each other by creating deeper understanding in arcas related 10 

work and career choice 
8 I help trainees to organize a system by relating or integrati ng the 

constructs they have to each other. 
Items related to provision of career infor-mation 

9 I collect information which help trainees to know career goals 
and understand the world of work 

10 I help trainees to develop more specific information about 
themselves and occupations they prefer 

11 I gather occupational information to help trainees better 
understand the world of work 

- 12 I gather occupational information via labor market studies and 
inform the results to the trainees when they need information 
about the career 

13 I di sp lay important information about job and occupation on the 
TVETs' disl2la~ board to trainees -.- ---

14 I ass igned trainees to do vo lunteer work at work pl ace in the 
form of apprenticeship and cooperati ve training program to 
clarify their occupations. 

15 I assigned trainees to apprenticeship program to di scuss on 
occupations with wo rkers, fri ends and relati ves. 

16 I help trainees to join field s which are related to their ab ilities 
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I and interests ---r----
Items that Illcasurc career counselors activity in relation to 
awareness creation 
\7 I familiarize new entrant trainees about the soc ial norm of the 

college/institute to adapt with it 
18 I give orientation service to introduce career counseling service 

to the new entrants 
19 I give awareness training about the importance of career 

counseling se rvice to other new entrant TVET communities. 
20 I introduce TVET to grade 10 students to have a clear 

understanding about TVET and to enter up on it. 
2 1 I fac ilitate and inform TVET communities to tell the rules and 

regulations of the TVET to the new entrant trainees. 
22 I invite small business and industry experts to create good 

awareness on trainees in the area of entrepreneur and job search 
skill 

Itellls that measure career counselors practice of handling 
educational & vocationaiproblems of trainees. 
23 I tried to so lve the educational & vocational problems of 

trainees by conductingresearch 
--

24 I help trainees to improve their learning sk ill s such as note 
taking, stud y hab its, &preparation for exam 

25 I am interested to help my trainees & TV ET communities when 
they are in need. 

: 6 I help trainees to make decision & cop with problems by 
themselves. 

27 I conduct individual & group career counseling session to clarify 
life and career goals 

28 I provide educational and career counseling service to trainees & 
TVET communities 

29 Whenever necessary I will call trainees' parents and discuss on 
issues and inform about their children progress 

30 I maintain trainees' record and career counseling session 
\ 

31. What other activities do you perform in TV ET? 

\ 

32. How do you di scharge your roles to help trainees and TVET communities in TVET? 

33. What techniques do you mostly used in treating trainees' problems in relation to career? 
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34. From your own expe ri ence, what factors affect the occupat ional choice or trainccs'! 

A) Lack of interest and motivation about the occupati on 

B) Values that they give to different occupations 

C) Lack of proper orientation abo ut the occupation 

D) 1 f any other please specify ___________ _ 

35 Have you involved in research activities to solve the educational & vocational problems 

of trainees? A). Yes B). No 

35. 1. If you say "yes" for question 35 which type? 

A) . Tracer study B). Labor market study C). 1 f any other 

specify: ________________________ _ 

NQ 

1 

'1 , . 

35.2 If you say one or more of the above, was/were it implemented? 

A). Yes B). No 

35.3 If you say "No" for question 35.2 state the reason 

Career Counselors' Challenge Scale 

Below 12 statements which describe challenges/ problems to practice caree r 

counsel ing. Please answer them based on the fo llowing key. 

Use key 

4 = high, 3 = medium, 2 = low &1 = never 

Items/challenges 4 3 2 1 

Lack of training in the area of career counseling 
Courses taken during campus was theoretical & lacked adequate 
practice 
Having inadequate knowledge on career counseling principles, 
methods & theories 
Lack of procedures & guidelines to perform acti viti es 
Lack of proper understand ing about the role of caree r counseli ng & 
lack support from the TV ET -- -
Occupied by admini strative & other routine act ivities (such as 
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" .) 

4 

5 

handling disciplinary problems, acting as registrar, personnel, 
participate 111 different clubs & committee, ke~ping trainees 
records.) 
TVET communities unfavorable attitude towards the practice of 
career counseling service . - -
Lack of proper faci lities( computer, internet, telephone) & 
equipments(table, chair & other furniture products) 

-
Absence of private career counseling office - - - -
Lack of budllet to perform the activities 
Large number of trainees/mismatch between career counselors and 
trainees ratio --
Lack of instruments such as tests & inventories to understand the 
interest, apti tude, attitudes, and abilities of trainees 

6. What other challenges/ problems have you encountered whi le practicing career 

counseling service? 

7. What poss ible intervention strategies do you suggested to so lve the problems that 

interfere in your practice? 
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Appendix B 

Addis Ababa University 

School of Graduate Studies 

Institute of Psychology 

Questionnaires to be filled by Trainees 

The objective of this questionnaire is to survey your satis faction from the 

career counseling service offered in your TVET College/ ins t itute. And feel 

confident that your responses will be used only for research purpose a nd 

will be kept con fid entia lly. 

Instruction 

Please you a re kindly requested to answer the following statemenls as 

honestly as you can and express your degree of satisfaction by putting "X" 

in five point scale ranging from 5(strongly satisfied), 4 (satisfied), 

3(undecided), 2 (dissatisfied) and l(strongly dissatisfied). And fill the blank 

space in the space provided a nd chose your own answers for those which 

have a lterna tives. 

No, need of writing your name . 

Thank you! 

1. General information 

1. 1. Sex: A) female B) male 

1.2. Yea r level: A) year one B) year two C) year three 
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minc pcrsonal charact~ri s tics related to career 
14 The knowledge of career counselor to help me to develop my 

own skill s to make good dec ision concerning career and ot iler 
problems 

15 career counse lor's ability in helping me to develop my own 
interest, aptitude and abi lity to my career/field of stud y 

16 The knowledge level of career counselors to identify my 
misconception about career selection/fi eld of study 

17 career counselor's abi lity to see my intrinsic perception about the 
values given to occupation 

18 With lli s/her ab ility in helping me to deve lop skill s to be good 
deci sion maker 

Items that measure satisfaction of trainees' on the initiation of 
career counselors to help them 

--

19 the openness and interest of career counselors in helping me 
when facing problems 

20 career counselor's wi llingness to help trainees to achieve 
personal freedom, confidence in themselves and develop a 
healthy image 

21 career counselors interest and motivation to help me and other 
trainees 

22 career counse lors availability at office to help me fi nd career 
information 

23 Career counselors' intention to give adequate information abo ut 
each fi eld of during departmental placement so as to match our 
ability with the fi eld of study. 

24 The warm ness and kindness of career counselors 111 their 
understanding of my personal problem 

89 



Appendix - c 
n"lll Mll ~·lJ1Co.:t 

Y:UI.-9D 1.:J> ''t-rUCr hrt:A 

rl'\.eMu~. ,}.S/DUC:'· hrt:A 

I'ILu avlll,e:,' Qllu'1 0'/;11'/.11'1 av·y 11t'\,~· 1'1".1:9" (J)ofyr I''''l. 0 III ro· I'UD·Y Y"he 

A7(.\"}(\n·1· ~d'7fJOe \I"'} yu(.\ ~ICII;l' h'}~(JJm I'\uol'\ly't- '/CD':: Ouolf'/'9" nc,"}·" 
uo(.\{] 1'\1''1:,. Mlf'/ ·1· I1I1Ni'ro·'} av(.\{] ~I'}~"1'om"~ ~,l'mNv· 1'9"'1' (JJm"~ avOi 

0"'Z.01' C ,eYIj(,\:: 

t!"JfOtY 

htLu 0;1':)" I'UD·Y I'Y"I1C ~,7(.\'?l'\n"" A"'7fJOC hCh.'!'·'··i 1''''1 . .I'UDl'\tl'l: 'l'y·H·· 

·'·HCf'L'r(.\ :: 1'\7,Y'iP,V;. 'I'Y-/: 5 I'~,ell;.l· .I'.l.~r·j·· "'Ito:"'!" 5(1I(/1'!" ~,l.ll;J:toll·); 

40,Lh~:I'\V'); 3( l'\aoro(1'} h'ht·l'\v,); 2( ~,('\Ll-JV''!") },'1 I( O"l."t:{i ~,('\LIIlI-9") 

f''''Z.to· h'''lt·(,''·:j·· ~,to·:: Ooulf'/·,!" f'h ' i-/"i Ih' i";'} II'!"'!'''/:'' [\'''1:/(.\0(1)' 1'~,r:II;J' 

.l'.L~j II,e I' «,/ }) '!"(.\t!:,. i tl.to·:f ,!"C·"L tl " 'uuq:':m' /I"'U'III':" ~""I(.·(,'··:-r 

f'~li""W,i{'i Vci'f\ f''''Z.7(.\Oro·'} Ouuho·n uu(.\{]/'{i:: wrY-Ii :': ro'II ' r ~,'/. 1'0'/.1'\(1)' 

hi"'il ~,'FC} ~, ·}~u'l.rol1('\ 0"'l0'0 av(.\{]/'/i:: 

1.1 1';r: v . ro ' i.\': 1'\. 0.:" 

90 

I 

\ 



','.": 

I 

2 

J 

4 

S 

6 

7 

8 

9 

10 

11 

12 

13 

14 

15 

run-$' r9"hC o'1A"lIl~'l' o"''1l1nc hCIl?' r~llh' uom,t>.4I'f 
IIILV n;H·· 24 I'au.y I'Y"IIC ~,'/t\"}to··"1· (11t1'C IIOJ"}!!to:}u/ t'lCii.!!) ~d·'/qnc 

!'O'LlPIllOJ"} nCII;!' UUIll '} !'''1M' UUIll.e"!,,,j'· ' /'IICIIL'/'t\:: !!toll.V /III.V O;! ·:r J'tom··} 

' /:t\<j:: uuU'L ,"I - nO'IJ:L u
/ I'~d'/-'} / h'H:'} ),Ol;!- aUIiI'} 1'°'I:It.\()m.'} aut.\tli'Ii:: 

5= nil]?" ),Lh,:tou· 
4= ),Lh;J'toV' 

'll~:" - 'nc:)', 

3= tl17uOJt'l'} ),:f'/6'toV' 
2=~,t\Ll)V'9" 

{,uu.y (,?ut!C /,1t1 "/1\""- flt\uP 'J' OD'U'f\r.'\ ClUt'l' 

n"'Ll)J(fl ·:~ (.wL)'; 

- -

fl(\Ou 'J' I IPt· 

rOll·S' ~'?UhC 1.1t1"/I\"·'- qt\ou .y{~ . '1~hD - "It10'\',.,-r, ·l·"/C nJ/ .:J ~ I 'au :' 

t\ ouL.P.·)· 'I~ 'rcu· <1:1\",:/, 

~JoP·.r 1' ?"I1C /,1t1"11\"'/- qt'l(TD 'JJ{~ Mt-(\,r, M P'I.. '1'tI~, ""lll ), · )Pl.'~ t.:\ 

l\o~!!:L"I 'I~hD' ),(D""')''! TI\" ;J' 

"t.\(ll~'·) · I'(.· '\'/'m· )"'/'/' , 111. ·11 OIJ"'U'Iou'} )'(1' '1'(· 1.·6 )!, ),V-lJ',lHI<. 

\'UO-)' "!Jullr. /,1t1"1I\":" '11\00 .)' OD'U'C1+ ~;J't: 

),'I,'Vi I\.t\" .). n(.v'J",':,") f\(JuC);-t, ,'uu-S' \'?")IC /,'ltI "It\"'" fll'l (Ju,J' \!, 

<wr(O· tt: ", ",:/.rj ·,·'",'ii'd' 

" (TO • .r 9")IC 1,1t1"/I\"'" ilt\ ou.J'\~. OO.C'·)· (0.11'1' ou'onn .. ,· 'JoI: \' all'Y I 

\' ;»/,. ouC)'; 

),'1. M oo,)' I I ...... /,· aul)"; ~.tl1. IIU: "ou.y {'9U ),C h 'ltI "It\"'" 'lfluu,Y\!, 

n.C' (0-1\'1' 001·1)·'I'cu· 

,',?UUC,' , ht;:1:'\ n'''' '}olJcrrn,/· 1.11, J'I\TI ')'1\";1' hUIl.i1"'luu, \'au.p uuill,',}, 

? C n'H':CJII?")': M ou,S' ouil1,:f: O't ouC}1 f1ouil(w/' {'ou'Y \"",tIC 

1,1t1"1~" 'lflau. S' ··}'· 'I~ 'f(ll· tj:f\''/-i' 

P'~ P'I.. ~ )!, 1:'\,,,,,,,,)': : ·,..,\·Or. 01:\(111",' ~\I"i 1\,1\"')' tw'" .~:' } 1If1'J.UlfII· 

OA(Jle;:,. lIuL,)'1 t\auilrn:" \'uu.y ,"'I,e h 'ltI"It\"·)· flt\uu.J'\~ , l!f\:rcu · 

~,(JJ,""i,e; :l'-Il~;J' 

UIA"I';"}' Mt· ." Y.,'ou '11"1 '1':"" 1,·)-'\.)')',C1· "uu'S"'l t{'C 9u IIC 1,'/tI"/I\"'" 

Cll\au ,S' ult\(IIi',":},- i1t'l'l t.h·f\,'" fl·t (",M:O,tll) ~1'}-'t[J·'''' 1'.4'1\ uUfII,e:,' 

I,UI\" ;J'hll' ), ').'l .. r ;HI<· 1,)',·tI ouilm:)':':(l}' 

IIM\, -l-t\" ), .oC \J"·Lll ou"~. \'ou .)' lilAmCJ uuilll')' f\ou?uL,'1' rl0~' ""'tI 

".o~t mocII·o,)' 1.11, 1lt\'~II""Ir, au·), 'H<PlllCU' 11\'/ I "'/·Ol.·t)' 

(JuD .)' ,'?U'tC h1t1 '71\''''' ~I\ao·)'r., r'., r"ltl l"lC "ouC~'/~C; Ii .)."1<, 

,H,·d· ,,011111)" 1:(0' 

,'uu.y \'!J"IIC 1, 'ltI"/I\"'" fj(\ au·S' \!· I,~') )·)·t uJ t·' I '~' /,Y:C', (\"'/II:J ~):-f' 

I,VW'?" '.j'·"/C !l.1'roo'\ I, ' )Y .. :'· ourJ.;J ·:f· 1,').<ll\·O'\ I\D'lfJI':,· <WhD· 

I,cu+) ' 

n,'" (l(\rl"}fl·f· au.), \'au(}'}C II1M"'I; ) fI"'j}~flC \'au·S' ,ul,C 1,·/tI"/I\"·' · 

5 

fll\lIu.y\t ( ' ·C."I, M ", '· 'W~'*II""~ " , ) M"'/Il;J '(lj'tj hrrll I l ,mfJilY: , M 

/,IIlr,') 1It1·)· ~\Cj fl t .·I·e; I, ·)Y .. :'· ooll?:<>::" 1,IP'MI'l M~":cu· 1,(0"":" 

rou.y 9U
),(; /, 'ltI"/I\"'" IJI\Ou,J'\!. I\~ 'lut ,,·i1"'/"'I. "lI",. \'ou ·S' (.w illl ·}·'} 

91 

4 3 2 1 

-

--



1:6 

-. 
1o~'1 l ,Il'D'i,n,olJ ( ~"l';i'V');'f;lJ,'" ' i'VV':i,:;h ) ',\.f'nnv~ 

' i'·V~,IlI,'( ':.)1( ... (. ,:f.nn.l i JW(I,oV l. ·~-( ·V ' l' II.'J"V~I( .{.I,"bV ~\HIJ.l tZ 

~Jfln ~~VI(I!. ,: !Jd,,(' ./:rD ·1: ,WrllhQU 

~ I:tll}nn !.J lJJ \1V VV '£\,j"(I°VlJ ( ", ~, ",V,)'". lJ~ " "'VV'J,,;h ) -/: .. VI" Il ~ '( 

JII ... (,.\ ,f'nD,! : ~l):J no t ·'d{}( '(Von tf ·nD t) .~ VIII!·I· · t· ,,~.tu\l((1 '('''V'V !J 7,'( fZ 

·('·V·J: 'W:l:~~ "\d·noV~ ' i:"V&NL'( JI(.6 d,noJ ,/: tlVno·'jt'1 

+1(IIV"o\( ;Mul}·(I) 1.\,Vd ,,:J'.noV J,VV C' J, ·(·qlJno !,tvllV ) d-noV <Z 

If.Ti , ~,.".CV 'lJ ·(I):I:"h "t-.rj'.noVlJ ·':"Vlr.VlI8 ,J1(nt..\ ,( .no,\ ·hWnnV 

.{. II'IVno'( +V\I·j.,1 Q ,7UI,J ": 'Nno J'-noJ n(''rlaJ !JW\1V VV 1tJV,WlJ IZ 

I,V~ n(,'iffl) i1.7 110 :"U ~ : Wfrl·'·U 'k.I(VClD 

1- !JIlJVlV,l ;\.iV·HllJ ·"tt ll \1 .(,I( ~~,7 ntionV :.){.,+ ntH. .. t. Vrf t·(· ljlJno !JlV\;Il}J OZ 

. (."V·,I:. 'CV;l:VlJ 'i!,(·nIJVIJ ·': "VIr.~{. I( .JI( ... (' .j',"I),} ·1:7." ·nnT.O.nU 

:)IJ~(I,,} V .( "V·l' !J'VLJUL ./., \,Ij, 1, 1,v.f '(lJ"a !.J W"lM j,f. no,) 'V -7VV 6 1 

·(\00'1 -/:-/.J'i,n,oU 

'.bf-f1/JVIJ + .. Vl..'\I~t( .:11(06J J'.nnJ .II).Jno"!1'<.'~ '(l} lIn ,j"'"0J .no l,nl}·b.ntl .JC 

.(U ,,:,f'i(l(,1! J~,I..IJ "'·/,J'i,f1..U .f.no .'1'("1..(., . ";fro )f.7"J' .~· "V ·(lI~ ·l''''J.lu\;11) 81 

' f: ""(1}'{ ·(J)J:\,IlJ ·f:7J, · 1:·~J"J'(n.nU 

Jmi(,oV · ':"V~q tl,VJ' Ul·'il.'1 'WV 'I,\,.,IJ ">J, ·J ·I!V"o·J·U t-k.:JI..-k. 

·l· .. V'V !.) l~ '?,.r/ VlJ ·t·qlJno J""O VlJ '.l.j"·floVlJ · I·" VL."~ I( JI(06 J'.f1OJ LI 

·'.+·(U'I ,(1)',1: V~ 

· ,: lIJ lJnoV :1.7(10 '(lJoo '7«1 Vd o6·(1 ·~(.1~ · ':t;L ~ -Y· i · ·cDVW ·W,fUW 

W.'JIIJ\;,l) i .(-" •. (1 '?n1'Vl) i · aJ~JIIJ\;,l} Vl} <j\ rf'floV IJ ·I .. ·VI .. Vl t8 :J1(o6J J'.unJ 91 

·(- .. V·l· ·nq·Vh ·Hi'/ noV !.) .J.,\VnnV 



Appendix D 

Career counselors' Practice by Experience 

Descriptive Statistics 

Std. 
N Minimum Maximum Mean Deviation 

Analysis of Individual 
44 19.00 30.00 24.1136 2.68688 

Interest , Values ... etc 
Orientation Activity 44 10.00 21 .00 15.4318 2.72284 
Occupational 

44 16.00 31.00 25.5227 408337 
information 
Handling Educational & 

Vocational. 44 13.00 31.00 24.0909 4.26352 
problems 

Valid N (Iistwise) 44 

Group Statistics 

Experienc Std. Error 
e N Mean Std . Deviation Mean 

Orientation Activity Less 26 14.6154 2.56245 .50254 
High 18 16.61 11 2.56994 .60574 

Analysis of Individual Less 
26 23 .5385 2.95609 .57974 

Interest, Values .. . etc 
High 18 24.9444 2.04284 .48150 

Occupational Less 
26 24.3846 3.86861 .75870 information 

High 18 27 .1667 3.91453 .92266 

Handling Educational & Less 26 22.9615 4.50316 .88314 
Vocational, problems High 
ICounseling 18 25.7222 3.37474 .79543 

Independent Samples Test 

Levine's Test for Equality of Variances t-test for E_qualityof Means 
Sig. Std. 95% Confidence 
(2- Mean Error rval of the Difference 

taile Differen Differen 
F Sig. t df d) ce ce 

Lower Upper 
Orientation Equal variances -
Activity assumed .002 .968 -2 .537 42 .015 

1.99573 
.78663 -3.58322 -.40824 

Equal variances 
-2.536 36.649 .016 

-
.78706 -3.59098 -.40047 not assumed 1.99573 
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\ Analysis of Equal variances 
IndividuG'1 assumed 2.282 .138 -1.747 42 .088 - .80488 -3.03030 .21834 

1 Interest, 1.40598 
Values ... etc 

Equal variances 
-1.866 41.998 .069 - .75362 -2.92685 .11488 not assumed 1.40598 

Occupation Equal variances -al assumed .006 .937 -2.334 42 .024 2.78205 1.1 9192 -5 .18744 -. 37666 
information 

Equal variances 
-2.329 36.435 .026 - 1.19454 -5.20369 -. 3604 1 not assumed 2.78205 

Handling Equal variances 
2.402 .129 -2 .205 42 .033 - 1.25229 -5.28791 -.23346 Educational assumed 2.76068 

& Equal variances 
Vocalional, not assumed 
problems -2 .323 41 .678 .025 - 1.18855 -5. 15983 -.36154 
Icounseling 2.76068 
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