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Abstract

The purpose of this study is to investigate the practice of AED/BESO support cluster school’s in
attaining the innovation of CRC in Addis Ababa. The practice of cluster schools which mainly
involve in-service teachers’ professional development, practice of cluster schools as a center of
excellence and teachers practice in implementing the innovation is given attention in the study.

The study encompasses four sub-cities in Addis Ababa in which four cluster resource centers and
twelve satellite schools were made part of the discussion in the report. The approach used to
study the problem is mixed method with knowledge claims of pragmatic assumptions, where as
the design used in the report is sequential exploratory which is one of the strategies of mixed
method.

In phase one of the analysis, qualitative data collection and analysis, where as in phase two,
quantitative data collection and analysis was presented. Finally the entire data is mixed and
integrated in the study for analysis and interpretation.

The study in its findings reflect that the innovation in most of the cluster schools was successful
in attaining active learning, continuous assessment, female student participation, improving
dropout rates, and pass rates in the teaching learning process. On the other hand, lack of
structuring CRC organ and attaching responsibility (accountability) to the practice of cluster
school innovation affected the positive out-come of the intervention. Lack of monitoring and
Jollow-up from the concerned officials also had its negative influence on the proper functioning
of cluster resource centers.

The study, therefore, recommends that the innovation would be more productive in students
learning if more attention and emphasis be given to clustering school practices. Again, the result
of the report shows that it is advisable to work for the improvement of monitoring and follow-up
which has great effect in promoting the out-come of the innovation. The result of the study
reminds Addis Ababa education bureau to create its organ of CRC for the better practice of CRC
environment.
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CHAPTER ONE

1. Introduction

1.1 Background of the Study

In Ethiopia under the USAID (Basic Education Program), formerly known as BESO I (Basic
Education System Overhaul), from 1995-2002 and BESO II (Basic Education Strategic Objective
1), from 2002-2007, schools were organized into clusters with each cluster comprising one
training center school. The program is founded by the United States for International
Development (USAID) and implemented by the Academy for Educational Development (AED).
One of the beneficiaries in this program is primary schools. AED/BESO support cluster school
resource center school provided the satellite schools with materials and fund that were used for
cluster school-based activities. The Ministry of Education has now made the school-based model
of teacher in service professional development a national policy. Regions are now able to design
their own cluster programs according to their needs; and their geographic location Leu in

Macklin (2004: 2-3).

The in service program which is one of the technical areas of cluster school innovation is being
practiced in regional states and city administrations/ councils. In the country, in the eight regional
states, cluster activities are coordinated by one central in-service officer, and twelve regional
field officers/ focal persons. In the remaining three regional city administrations/ councils, which
Addis Ababa takes part in it, the AED/BESO II project central staff work with focal persons
selected from among the staff at the City Education Bureau or officers to coordinate

implementation of activities USAID (2006).

The major objective of clustering innovation in in-service teacher education component is to
contribute to improving the quality of the teaching force to enhance the use of active learning.
The in-service training program which is employed through experience sharing would strengthen
cluster schools and woreda cluster Resource centers, to build professional capacity of teachers,
school directors and education officers, and to improve material support for woreda and school

cluster resource centers, school pedagogical centers and study group activities.



The major activity areas of AED/BESO II project in Ethiopia, in component 2 program, is to
conduct training sessions for school heads and teachers to reinforce active learning using self-
study professional handbook, instructional kits, supplementary materials and CPD courses. Other
activity area includes training of integrated instructional leadership training for school heads,
woreda and regional education officers in instructional leadership and supervision skills to enable
them provide ongoing support to schools and teachers to reinforce the use of active learning
methods. Carry out follow-up and support visits to strengthen cluster school management and use
of the kits to enhance active learning; develop and improve training models for school heads,
teachers and education officers are parts of the activity areas. The activity area takes hold of

providing materials support to strengthen school pedagogical centers to support cluster activities.

At the moment, many countries including Ethiopia are found to improve their Education and
Training practice through Clustering Schools. In practicing CRC Innovation, education as a
change agent enables individuals and the society to make all round participation in the
development process by acquiring knowledge, ability, skills and altitudes. According to Leu
(2004), there are several elements that have created the environment for change. To mention
some: Rapid expansion of student enrollments requiring much larger number of teachers and the
necessity of finding ways to prepare and support relatively in-experienced teachers, career-long
on going teacher professional development increasingly viewed as a necessity to improve teacher
quality and therefore educational quality and consequent necessity that Governments and Donors

to invest in increased teacher quality are included.

In the Ethiopian context, according to Nemomssa (2006) cluster-based teacher professional
development was not favored by either the ministry of education or the regional state education
bureau. The tradition of centralized system did not make them to believe that teachers themselves
could facilitate their own professional development. However Tigrai, Harari and Southern
Nations Nationalities and peoples Regions (SNNPR) created their try out cluster model based on
local needs and geography through small-scale pilot programs. The cluster-based model in
Tigray Regional State became Regional Policy and gradually expanded to all school within five
years AED/BESO (2002). Now, cluster school innovation is expanded in all regional states and
city administrations of the country USAID (2006).
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The Education and Training Policy of Ethiopia (TGE, 1994:4) emphasizes the development of
problem solving capacity and culture in the content of education, curriculum structure and

approach, focusing on the acquisition of scientific knowledge.

On the other hand no one disputes the role and function of instructional materials in cluster
resource centers, which enhances the quality of education. The Education and Training Policy of
Ethiopia (ETP) marked and emphasized instructional materials under educational support which

is tied to educational materials, educational technology and educational facilities.

In this sense both teachers and students learn through physical and sensory involvement in the
cluster centers. As it is known instructional materials which are developed by teachers and
students of clustered schools create the access to the world of reality, enhancing understanding
and enriching experiences. Cluster centers assist in making relationships between the real world
and the symbolic world what is pedagogically known as understanding (Amare, 1999:54). It is
_claimed that clustering can help ease administrative burdens and maximize limited resources by
pooling them. Hence linkage among education sites and cluster centers is a core aspect to
facilitate learning. Such linkage will be at local level to serve the local community, to create
optimum conditions for school based experiences for both trainers and trainees, to share

resources and expertise with other professionals.

In addition to this, the document of MOE (2004), emphasizes that, by strengthening in-service
teacher education, teachers at every level will be produced with planned opportunities to enhance
their professional competences. A principal mode of providing continuing professional
development (CPD) to implement primary school curriculum will be through forms of cluster-

schools organization.

Teachers in-service professional trainings are conducted in central venue (Addis Ababa
education bureau), CRC and at school level. Among the training centers, central venues and
school level seems to be effective areas than CRC’s. Cluster centers in Addis Ababa city
administration have not yet been found centers for conducting professional training. Rather
cluster resource centers serve as center of distribution of materials, centers for providing service
of scarce material. In some CRC’s, management committee which is the combination of

principals of satellite schools deal with cluster based activities.



Recently two sites (Birhanih Zare and Leake Adgeh Schools) from Bole and Nifas Silk Lafto
sub-cities were selected to give wide range service for the eastern and southern part of teaching
staff of primary schools in the city. These sites, which are more organized than CRC’s, are
equipped with workshop chairs and tables, chalk boards and other costly materials for the

purpose of intensifying teaching learning in the area.

Regarding cluster schools in Addis Ababa, there are eleven cluster resource centers in ten sub-
cities, where each CRC has four to eight satellite schools. A number of satellite schools in the
CRCs’ are sixty two. In these satellite schools there are a total number of 57,517 (male = 26,210,
female 31, 307) students and 2,264 (male= 1265, female 999) teachers. Further more, one focal
person who is selected form each sub-city is assigned to give supervision support for CRC and
satellite schools in addition to his routine duty at his respective education department. The above
noted cluster primary schools in Addis Ababa are one of the beneficiaries of USID / AED BESO
Il project.

1.2 Statement of the Problem

The quality of students learning can be improved through many efforts, one of which through the
use of creative and productive activities (Wardini, 2004). As it is also mentioned in the Education
Sector Strategy (2004), the main objective of any educational system is to cultivate the
individual’s capacity for problem solving and adaptability to the environment by developing the
necessary knowledge, ability, skill and attitude. The skills to be obtained will enable the
individual to participate and play his/her role in the overall development of the society he/she

lives in and the world community at large.

As it is indicated in the Education and training Policy of Ethiopia (1994), lack of qualified and
trained teachers in primary schools has been a problem for years. On this manner, improving the
quality of primary education has become a burning issue for the development of education sector
in Ethiopia. To improve the situation, AED/BESO II came up with an innovation of cluster
school program which teachers can develop their profession in school based model. In this
regard, schools of different type in Addis Ababa have been organized into cluster schools to
make use of the innovation.
s
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Clustering needs collaboration. Collaboration could benefit individuals, groups, organizations,
and their various elements. Consequently, each of collaboration would get individually the
information necessary for developing their skills in working with others, and know more about
how to solve educational problems through sharing and learning. In a group benefit,
collaboration would create better teamwork as a result of mutual understanding through

interpersonal interaction.

Clustering schools activate collaborative work among the teaching staff. Hillmilman (1996)
indicated that positive interaction with others, would help developing ones’ work, and vision. His
improvement in the quality of work and vision would result in more success for the group or
organization. An organization (school) goal could be reached by using personal and group

collaboration to satisfy a customer’s need.

Clustering schools through collaborative work improve the quality of teaching learning, involve
community participation, improve school management, etc. Based on these motives countries
like Austria, Papua and New Guinea have established special resource centers at district levels to
train master trainers (resource teacher) who are selected from each member of the cluster in order

to conduct trainings in their respective school Kebede (2006).

In the light of clustering innovation the study tries to investigate the practice of cluster school in
Addis Ababa city administration based on the practice of training, collaborative work at CRC,

improving learning, follow-up and monitoring.

The innovation provide in-service professional training for teachers, supervision and material
support for CRC’s and satellite school and support for women education. The strategy of
clustering school includes collaborative work in CRC, communication and cooperation among
school teachers, experience sharing through developing the capacity of teaching staff. However,
from the experience of the researcher, loose relationship of CRC’s with different echelons in
education bureau is not likely to strengthen the practice of CRC in implementing the innovation.
Further more, CRC’s lack to act as center of collaborative work. There fore this study tries to
investigate the practice of cluster primary schools in implementing innovations in Addis Ababa

city administration.



1.3 Objective of the Study

General Objective

The main objective of the study is to investigate the practice of cluster schools in implementing
CRC innovation in Addis Ababa City Administration. The study also aims at examining

problems encountered during implementation of the innovation.

Specific Objectives
Based upon the problem to be investigated, the study is intended to:
1. Assess CRC organization and structure in Adds Ababa.
2. Assess classroom practices in clustered schools.
3. Identify the activities of beneficiaries in utilizing CRC.
4

Assess improvement in students’ achievement.

Basic Research Questions

1. How do cluster schools implement CRC innovation as an organized system?
2. How do cluster school innovation practiced at the City Administration?

3. What are the improvements seen in the practice of cluster school innovation?
4

What are the factors that influence the practice of cluster school innovation?

1.4 Significance of the Study

The practice of school clustering is a recent innovation applied in the educational system of
Ethiopia. This study shows the current practice based on the organization and activities of cluster
schools in promoting learning in terms of collaborative activity, linkage, training and its

reflection in the classroom setting. Therefore, the study will have the following significance.

1. It may help the concerned officials to pay due attention to reorganize the CRC at

different levels.

2. The study may help the beneficiaries to have clear understanding about collaborative

work at CRC which result in improving learning in the classroom.




3. The result contributes to over come the problems that negatively affect the practice of

CRC.

4. The study might initiate others who need to make further study.
1.5 Delimitations of the Study

1. The scope of the study is delimited to four CRC’s of four sub cities (Bole, Kirkos, Nefas
Silk Lafto and Yeka) which are 36% of the total CRC’s in Addis Ababa to make the study

manageable.

2. To manage the domain and depth of the research problem, the study didn’t include

UNICEF support cluster schools centers.

3. In addition, the study deals with only the practices of cluster school in making use of the

innovation.

1.6 Limitations of the Study

This study has its own limitations. The following were some of the major factors that contributed

to the limitation of the study.

1. Most of the sample clustered schools which are found in four sub-cities were far apart and
it was difficult to use transport to reach the schools to collect the data within short period

of time.

2. Related review literatures were not available because of recent introduction of cluster

schools innovation.
1.7 Definition of Terms

School cluster: A cluster is a group of Schools that geographically as close and accessible to

each other to enhance education provision (MOE, 2003).

Linkage: refers to task oriented relationship among education departments with cluster centers

and those of satellite schools to CRC and each other.
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Innovation: refers to any change in one component of the educational system which is not made
simply for the sake of change but with the intention of promoting improvements
in the aspect concerned and having regard to the close interdependence of all

such aspects — in the system as a whole (Nicholls, 1983:3).

Satellite school: A school that is a member of cluster school. A cluster consists of 3-5 (In

Ethiopia) schools within the catchments of 5-8 kilometers (MOE, 2003).

Homogenous groups: A group or class consisting of students who does not show variation in

grade level and standard of curriculum applied in the school level.

Primary Education: Primary education in Ethiopia takes eight years’ duration which comprises

the first cycle (grades 1-4) and the second cycle (grades 5-8) MOE (1994).

Cluster resource center: Is the focal point for contact and coordination between the schools in

the cluster.

Cluster management committee: [s a forum where teaching and learning problems in schools
may be addressed and where principals are empowered by being
encouraged to search for solutions in collaborating with their colleagues.
Each committee should consists of the cluster center principals as chair
person, school principals from each satellite school in the cluster and

senior teachers and school board numbers (Dittmar, 2002).

In-service teacher training — refers to conducting training sessions for school heads and
teachers to reinforce active learning using self study professional
handbook, Instructional kits, supplementary materials and CPD courses
(USAID, 2006).

Practice — The exercise of a profession or occupation as, the practice of law.
To use or exercise for instruction, discipline or dexterity.

To put into practice; to use ones knowledge’s of, to work at specially as a profession
(Simon and Schuster, 1979).



1.8 Organization of the Study

This paper will have five chapters. The first chapter is introduction. Under the introduction, it is
tried to see the background of the study, statements of the problem, basic research questions,
objectives, significance, delimitation and limitation of the study and operational definition of
some important terms. The second chapter is the review of related literature. It provides
information related to concepts of school clustering, the objective and model of cluster schools,
experience of clustering school in other countries practices in the school that determine
innovative action, etc. The third chapter focuses on the theoretical frame-work, research
methodology, research design, data collection instruments, and sampling procedures. The fourth
chapter deals with data analysis and presentation. In this part, collected data through interview,
observation, document analysis, focus group discussion and questionnaire will be interpreted.

The fifth and the last chapter of the study deal with summary, conclusion and recommendations.



CHAPTER TWO

2. Review of Related Literature

2.1 Conceptual Framework

2.1.1 The Meaning of School Clustering

~

A cluster is a group of schools that work together to share experiences, resources and training in
order to create opportunities for continual professional development (CPD), necessary for
acquiring and retaining the teaching license. Dykstna and Kucita (1997) defined cluster school as
follows:
A cluster school is a grouping of 6-9 primary schools for administrative and
educational purposes. It is an organization of schools in the same vicinity or
neighboring villages which are grouped together for the benefit of sharing
available resources such as teaching and learning materials, facilities and staff so
that the access for all children and the educational quality of schools within the

cluster are improved. The model implies a degree of decentralization and also
permits strong local participation in decisions.

As it is discussed above, the concept of school clustering manifests that schools are a major
agency for transmitting mainly to children the knowledge, traditions and values of the society.
Broadly speaking, schooling has been interpreted as providing a basic (‘elementary’ or
‘primary’) education, a more advanced (secondary) education and a higher (University)
‘education intended to provide intellectual, political and social leadership. Schools have both

reflected their society and contributed to its dynamic (Silver, 1994:1).

Clustering schools promote learning for the common good of all schools. A good school is
‘good’ not so much because of the specific nature of what is taught (though that is important) but
through the manner in which a positive, supportive, richly and frequently interactive atmosphere
is developed (Silver, 1994:101).

Many NGOs involved in teacher development have used clusters as an organizational tool in
their delivery of training. It is believed that clustering can help address the often limited or
insufficient impact of cascade training, by providing teachers with additional support. This

support is critical at a time when many teachers are struggling to cope with the demands of the
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curriculum, such as material development and the radical changes in teaching practice required of

them.

Addis Ababa City Administration Education Bureau as other regional education sectors,
supported by AED/BESO II project has established its own cluster schools in all kifleketemas
(sub-cities) as a way of enhancing service delivery. It is believed that the clustering strategy

employed, fits in well with the move to decentralization of educational services.
2.1.2 Objectives of Cluster Schools

Cluster school has various objectives to fulfill. Among these include: economic objectives,

pedagogical objectives, administrative objectives and schools-community objectives.

a) Economic Objectives: A country could not afford basic equipment such as
supplemental readers, science materials, or even silk screen supplies and paper for each school.
Therefore, by furnishing one resource center with equipment and supplies that allowed teachers
to make learning aids, several schools benefited. The clusters therefore had an economic
objective: Sharing facilities and staff, and bulk ordering of materials such as stationery, Chalk,
paper and other supplies for the cluster Conservation of supplies such as promoting systems for
the return of school books and better maintenance of schools were also more efficient within a
cluster system. Resource center permit teachers to participate in ongoing in service training

without distant travel.

b) Pedagogic Objectives: Improved student learning would be achieved through a
variety of strategies to be carried out through clusters equalizing student access to teacher
specialists and resources (such as supplementary readers). Teachers had also the opportunity to
pilot new curricular materials that the ministry with NGO support developed, along with

academic competition and evaluation to motivate better performance.

¢) Administrative Objectives: Improved administration was sought at all levels
through simplifying paperwork, authorization procedures and communication processes
primarily by working through the cluster school heads for micro-planning, personnel
management, and resource mobilization instead of trying to contact every head master.
Authority to supervi'se and monitor teachers, goal achievement and other functions was

developed to cluster heads.
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d) School-Community Objectives: Community participation in schools, not only in
construction but in many other aspects of school management and learning, was promoted by
involving parent-teachers associations (PTAs) in localizing curriculum, monitoring school
services, or mobilizing children to enroll at the correct age. Local policies for the use of the
cluster schools as a learning centre for adults and a delivery center for other services by
development and community agencies were formulated by cluster committees or PTAs (Dykstra

and Pawan, 1997).
2.1.3 School Clustering Strategies and Practices <

To develop schools capacity at schools and cluster levels BESO (2002) and MaeKelech (2000)
reported about clustering approach. The main features of this strategy include: Intensive training
of trainers, awareness of head teachers and administrators of school; training of teachers from the
established cluster resource centers and from satellite schools by the core trainers; supply to

support materials; facilitating experience sharing; supervisory support and effective monitoring.

Preparation for lifelong learning as well as for the knowledge-society calls for a particular kind
of educational practice. In order to cope with these challenges the shift from teaching to learning
gains importance. To make this practice a reality education institutions have to change from
traditional ways of teaching and learning. Again, teachers have to be trained in active learning

and student-centered teaching Queis (2004).

On the practice of school clusters and resource centers (Craig, Kraft and du Plessis, 1998:113)
described that school clusters employed in Thailand, and Philippines, and Sri Lanka, are very
helpful in that they share scarce materials and human resources. Core schools tend to host
educational resource centers development and operated jointly in the cluster (typically five to ten
schools). The learning action cells in the Philippines exist at the school, district, and regional
levels, and are used for school evaluation and staff development for both teachers and principals.
Similarly organizational patterns operate in Nepal, in Ciangur project in Indonesian, and in the
school zones of Zambia. Small schools, in particular, can benefit from clusters of schools

teaming together.
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2.1.4 Practices of Resource Decentralization to Maximize

School Performance

Five types of resources are being decentralized in schools, in order to maximize performance

Quijano (2004). These are power to make decision, knowledge, information, a vision mission

statement and school improvement plan, and rewards.

The power to make decisions influence organizational practices, policies and direction.
Effective school leader in his decision can show the way in setting the schools vision,
coordinate reform efforts and rally the support of the parents and the community behind
the school.

Knowledge includes technical and managerial knowledge and expertise to provide the
services needed. The kinds of knowledge which is implemented to decentralize
management are training, team work skills and organizational knowledge. The training
expand job skills, widen perspective, and promote openness to change, where as team
work skills for participating in governance and management such as problem solving,
decision making and communication skills. Organizational knowledge is for responding
to changes in that environment.

Information about the performance of the school or school cluster includes revenues,
expenditures, student performance strategic information and economic environment.

A vision mission statement and school improvement plan are used by educators and
community stakeholders at the school site to help them define school goals and standards,
strategies, assessment that measures progress toward reaching the goals, and to share
information with the community-at-large.

Rewards are based on the performance of the organization and the contribution of

individuals.

As the practice of Philippines indicates decentralized management is most effective when there is

agreement on targets and standards, and teachers, school heads and division superintendents

. accept accountability for there own performance.
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2.1.5 Learning Models which Enhance Students Performance
in the Teaching-Learning Practice
The practice of Indonesia shows that learning model is developed based on some learning
approaches that are assumed to enhance students’ performance Wardani (2004). Those
approaches are active learning, constructivism, collaborative as well as cooperative learning, and
creative learning. Wardini (2004) expressed that active learning require optimal involvement of
the students in learning where as in constructivism learning should emphasize the construction of
meaning by the students. Collaborative and cooperative learning enable students to work together

in a group, to help each other, to share responsibility, and to experience team competition.

Creative learning, basically enable the student to be creative. For this one should have high

commitment, hard working ability, enthusiasm, and confidence (Erwin gegal, in Balck, 2003).

In the active learning model the students are required to undergo exploration activities that
facilitate them to explore the concept or problems being learned from various relevant learning
resources. In construction, learning requires self regulation and the building conceptual structure
through reflection and abstraction (Von Glassers Feld, in Murphy, 1997, p. 3). Accordingly,
collaborative and cooperative learning assign students to study in groups, either heterogeneous or
homogenous groups, in achieving the same goal. In creative learning model, the students
challenge to creatively produce something based on their perception or understanding on the
topic being studied. This model can be applied at all level of education, from elementary to

higher education Wardani (2004).

2.2 Cluster School Practices in Implementing Innovation

To manage innovations effectively implies elements of planning, control, direction and order
Nicholls (1983). On the other hand the growing demand for highly educated work force needs a
change in the teaching learning process at school. Therefore, cluster school innovation as part
and support of school practices in implementing classroom learning, considers the following

dimensions Derbessa (2004).

Planning: A careful planning is a necessary prerequisite for implementation, which would

address the needs, changes necessary and resources required for carrying out intended actions. It
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involves establishing and determining how to administer policy that will govern the planned

actions. Effective planning must

relate to a desired and identifiable change that is to be implemented. Planning focuses on these

major factors, people, programs, and organization.

Communication: Frequent discussion about a new program among teachers, principals and
curriculum workers is a key to successful implementation. If the new program is a major change
from the existing program, then the curriculum leader can profitably use such communication

vehicles as workshops, meetings, role playing situations, demonstration sessions etc.

Cooperation: Cooperation between all persons who are to be involved with program
implementation must occur if a change is to be successful and to become institutionalized. The
teachers' full cooperation is required in practicing the new ideas and programs that will find
expression in their classrooms. If teachers actively participate in curriculum development and
implementation, it is likely that implementation would be effective. It is said that the best
educational practice is unlikely to fulfill its promise in the hands of an inadequately trained or

unmotivated teacher.

For proper implementation of the curriculum, adequate training prior to implementation, and
support and monitoring during implementation is a standard approach. Reflected that effective
implementation requires time, personnel interaction and training. The role of teachers is critical
in the implementation process, for there would be no curriculum implementation without

teachers and students.

Support: In-service training program for teachers, administration and such other personnel
acquainting them with the new program and its practical aspects, can be a necessary support
activity. In service programs must reach the intended audiences and should be accessibly
scheduled for curriculum implementers. Money is required for materials and equipment to
institutionalize a new program and also to have human support for the implementation effort.
Implementation is a collaborative and emotional effort where peer support can be a vital input for
success. Opportunities for teachers to work together, share ideas, jointly solve problems and
cooperatively creating materials greatly enhance the probability of successful curriculum

implementation.
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Besides this, an education system will not succeed in attaining its objectives only for changes in
the curriculum or in (the method of) teacher training. It needs the participation of the community.
Educational institutions will be autonomous in their internal
administration and in the designing and implementing of education and
training programes, with an overall coordination and democratic
leadership by boards or committees, consisting of members from the

community (society), development and research institutions, teachers
and students TGE (1994:30).

The above mentioned description in the policy decentralizes the organization of education and
makes both the community and professionals responsible and accountable for the educational
process. Thus, the previously centralized organization of Education has now devolved to the
various levels of regional and local administrations. Easton & et al (1999:viii) noted:
Most authorities recognize that the quality of primary children’s work and learning
depends up on the skills of their class teachers, not in the structure of management
systems, policy documents or the titles and job descriptions of staff. Many today

recognize that school improvement of teaching so surely all tasks, other than imparting
subject knowledge, are merely a distraction for the committed primary teacher.

Policy statements and structure of management by itself could not bring a change on the child’s
learning. The classroom teacher is the immediate agent for the improvement of children work
and learning. Although Children learning improvement is highly correlated with day to day
activity of the teachers, all tasks of school improvement is not the sole responsibility of the

teacher.

The task and obligation of the teacher to act as a blue print in the classroom setting is crucial to
play his role in the changing world besides decentralization of education. As it is verified by

Queis (2004) teaching competence can be shown in three aspects in the following figure.
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Figure: 1. Teaching Competence

Subject matter competence
- Knowledge of material/subject
- Research ability

- Selection and organization of course content

Good

teaching
Personal Competence Delivery Competence
- Friendly approach, accessibility - Presentation skills
- Willingness to help - Variety of methods
- Communication Skills - Use of media
- Positive attitude towards students - Developing motivation
- Fairness in examination and grading - Active learning

The figure above shows that good teaching takes place in the classroom when the teacher capable
of having subject matter competence (knowledge), personal competence and delivery
competence. A teacher could develop these capabilities through experience sharing,

communication, collaborative work, devotion and the like.

Schools Operation in Terms of Practice

The critical aspect of a school’s operation is defined in terms of practice in three dimensions of
schooling. These are teaching and learning, leadership and culture, school development and
management. As Neville (1997) noted the area of learning and teaching is manifested in aspect of
teaching learning environment and classroom interaction. The teaching learning process is
planned and implemented, assessed and reported, reflected and evaluated. In the process of
school review the area and aspect of the frame work is the bench mark to evaluate how learning
and teaching are promoted. The framework also emphasizes leadership and culture as a core
aspect of school review. The aspect of contextual and inclusive leadership for change and
learning is reflected as one of the dimensions in the framework. The other core aspects of school
review is school development and management which is tied to school purpose, planning,

improvement and managing fundamental change.
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2.3 Experiences of Other Countries

To build the capacity of teachers’ professional development for better implementation of
classroom instruction, clustering school innovation was practiced in different parts of the
world. Ethiopia is among them. Although the main objective of clustering school is to
improve classroom instruction, experience of practicing the innovation differs from one to
the other. As there are similarities there are differences in the system of implementation.
Since clustering schools is a recent innovation one can share and learn from the

experience of others

In case of school Improvement perspective all forms of in service training are not equally
effective. Regarding this, Hopkins (1986:268) gives an indication of what in service training

within school improvement is like:

1. The need for in service training to be integrated with part and parcel of concrete program
change and problems experienced at the classroom and school level. It should have a
project or program focus.

2. Within these programs, in service should be intensive and ongoing.

3. The ongoing process of professional development must be linked to school building or
organizational development efforts. Both teachers and administrators should be involved
in in-service.

4. In-service training should be simultaneously directed as skill specific and concept

development, over time.

Teachers' development occurs basically as the result of effective in-service training designs.
Hopkins argued for an approach to in service training and the identification of in-service training
needs a school improvement focus. He feels that both in-service training and needs identification’

should not be discrete activities, but linked together within a whole school improvement strategy.

The following countries; Cambodia, Uganda, Malawi and Haiti exercise cluster schools
innovation to enhance, quality of education in primary schools. In most cases there are
similarities in the objectives, activities and contents of training program where as there is a

difference in system of organization and provision of training. All are USAID support countries.
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Similarly AED/BESO project II support schools in Ethiopia shares the above listed countries

experience with its exclusive difference.
2.3.1 Cambodian Experience

The overall objective of cluster schools: in Cambodia is to redress any imbalance in education
by grouping schools that are located near each other into a cluster, mixing strong schools and

disadvantaged schools in such a way that the latter benefit from the advantages of the former.

Common Responsibilities of Provincial, District and Cluster Committees: A cluster school
committee is formed at each level. There common functions are to set goals for access to
education and reduction of wastage rates. They implement educational reform, each at an
appropriate level and specialty, monitor the distribution of supplies and facilitate the construction
and repair of school buildings. More importantly, they work vertically to assure that there is
communication between levels and regular consultation to solve problems. They also work
horizontally to provide training in concepts of cluster management and supervision. As cluster
schools became nationalized, skilful teachers or education officials at the provincial, district or
cluster levels, who had gained adequate experience from the project, became national trainers for

new clusters in order to expand the model.

The district education office is responsible for the operation of clusters within district boundaries,
and for achievement of the plan to meet the district education goals. The cluster school head
supervises all headmasters in the cluster, sets the teacher-training schedule with other numbers of
the committee and assumes that materials from the resource center and teachers are supplied

equally to all schools in the cluster.

Every cluster maintains a resource center where teachers come to share and make teaching aids.
Resource centers display data and graphs on wastage, and disseminate other information to

educators and community members.

Technical committees are responsible for the improvement of teaching and learning especially in
support of the new curriculum. The cluster school technical committee establishes a training
calendar for teachers. Cambodian policy sets every Thursday as an in-service day. The agenda
for weekly training meetings include the preparation of lesson plans, development of teaching

aids, class demonstrations and a summary of the weekly meeting as well as plans for the next
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month. There are often cluster-wide training events in the resource center especially when new

textbooks are introduced.

Parent-Teacher Associations: In Cambodia, parents and communities traditionally contribute to
school construction and renovation. The cluster schools build on this tradition but also involve
parents and communities in educating their children. PTAs help verify the reasons why children
drop-out or don’t attend school and they set goals to remedy these problems etc Dykstra and

Kucita (1997).
2.3.2 Ugandan Experience

Ugandan Primary Education Reform Project supported the design and management of the
Teacher Development and Management System. This system had five functions:

e Training teachers and headmasters who lacked basic training or who were under trained;

e Giving refresher courses to certified teachers and headmasters;

e Managing resource centers that provide outreach service for teachers;

e Linking primary schools to primary teachers colleges the Ministry of Education and

Sports, and Communities;
e Coordinating education reform initiatives such as universal primary education and the

promotions of girls’ education.

The system was linked to primary teachers colleges. These colleges, in addition to providing
traditional campus-based prerervice teacher training, also directed and supported a net work of
five hundred and thirty-nine resource centers, or coordinating center schools. These schools were
served by outreach staff, called coordinating center tutors, from the teacher training colleges. The
outreach staff were responsible for providing support to schools and headmasters in the form of
classroom observation; refresher courses, seminars, and workshops in school management and
teaching methodologies; and training support of community mobilization volunteers, school

management committees, and parent-teacher associations.

The support for Uganda Primary Education Reform (SUPER) has been considered one of
USAIDS success stories due to the government’s commitment to making sure that reforms were

implemented. Furthermore, community members and parents have become more involved in the
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education of their children contributing further to the sustainability of in-service activities Engels

(2001).

To summarize the experience of other countries taken as an example above, we can conclude that
in order to be successful and sustainable, in service and cluster programs must address the needs
of the teachers. All stakeholders must form partnerships and there should be full involvement by
communities and parents. Furthermore, programs and implementations of the project that have
been designed according to the specific needs of a country and teachers have also been successful
and sustainable. A program to be sustainable and effective monitoring and evaluation by

observation and reporting systems that match curriculum goals of the cluster should be under

gone.
2.3.3 Malawi’s Experience

Herbart and et al (2002) expressed his view on Malawi’s practice of decentralized organization of
education, mentoring program and content of curriculum in the cluster network. In order to
enhance the quality and efficiency of education in Malawi USAIDs Quality Education through
Supporting Teaching (QUEST) project was established in (1998-2002). The QUEST project was
a joint activity between the MOEST, MOGYCS, the Malawi Institution of education, and
communities for targeted at decentralizing action down to the school level. The purpose of the
project was to support teacher professional development and provide for the establishment of a

support network for teachers.

Primary Education Advisors (PEAs) and the identification and training of mentor teachers are
involved in the support network. Mentors provide support to teachers on-site and through cluster
training within a school cluster network. Some of the methods used including: grouping
strategies, role playing, pair work, participatory approaches and integration of songs into
classroom instruction. The topics included in the program content included diverse teaching
methodology, utilization of local materials for teaching and learning, teacher awareness of pupil
participation and performance, continuous assessment, practical skills, effective teacher

supervision and the like.
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2.3.4 Haiti’s Experience

Dehasse and et al (2002) mentioned about the experience of Haiti based on the development of
school clusters. As it was explained, education 2004 in Haiti was a USAID project implemented
to help improve the quality of primary education from 1997-2002. In Haiti, clusters consisted of

groupings of five or six schools in close geographical proximity to teach other.

The USAID project, Education 2004 provided direct training to the school teams of every school
in a cluster. In Haiti a school community advisor was assigned to a cluster to live in the local
community and support quality improvement at the schools of that cluster. Teachers in a
classroom were at the schools of that cluster. Teacher in a classroom were given regular support

as they incorporated new teaching methodologies.
Experience Gained

As to the practice of Cambodia, an in service day appears every Thursday for weekly meeting of
teachers to weigh the pros and Cons of their cluster activity. In Uganda, community members
and parents share the biggest responsibility to involve in the school improvement. Where as, in
Haiti direct training is provided to the school teams of every school in a cluster. Malawi
emphasizes decentralizing action down to the school level. On the other hand all countries share
the same experience in supporting teachers’ professional development, and experience sharing
among beneficiaries (teachers, principals, communities). Schools in the mentioned countrie are

grouped in close geographical proximity.
2.4 Goal of the Education and Training Policy of Ethiopia

The chief goal of Education and Training Policy of Ethiopia is the cultivation of citizens within
all-round education capable of playing conscious and active role in the economic, social, and
political life of the country at various levels (MOE, 2002). In the strategic goal of the policy the
document mentions that a fair and equitable distribution of quality education as rapidly as
possible to all regions, particularly to rural areas where 85% of the population live. Since the
expansion of quality primary education to all citizens is not only a right but also a guarantee for
development, the policy direction indicates that the aim is not merely to raise the standard of the
education of the few, but to

¢ Universalize primary education
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e Expand secondary education in synchronization with the number of primary school
students and the desire for higher education; and also
e Expand higher education institutions based on the countries professionals manpower

needs (MOE, 2002:16)

Primary School Education in Ethiopia:

a)

b)

Primary Education: The primary school students are within the age of 7 to 14. It is divided
in to two cycles. The first cycle is from the first to the forth grade, while the second spans
from grades five to eight. In primary school, starting from the first grade, subjects are offered
in particular learner or integrated form, to enable students have solid foundation in subjects
that require special focus such as: Science, Mathematics and Language more periods have
been given. Students of grade seven and eight are taught Physics, Chemistry, and Biology as
learner subjects. The curriculum in the first cycle (Grades 1-4) has been integrated in to four
core subjects. These subjects are: languages, Environmental Science, Mathematics,
Aesthetics and Physical education. To enable school children to have a general and

interrelated concept and knowledge it is harmonized with child learning psychology.

Contribution of primary school education: just as education is provided at various levels
and towards various ends, it also has both social and individual utility. Primary school
education contributes to the society at large by empowering students with knowledge and
skills to improve their standard of living and to solve problems. Basic education is useful
both to the society at large and to the individual, for it has economic, social, and political
benefits. Again it enables citizens to participate in the democratic process. Further, it
contributes to agricultural development, to family life, health care, nutrition, birth control and

the proper nurture of children.

Structure and Responsibilities in CRC

MOE (2002:51) introduces the concept and implementation of school clustering. Based on this
AED/BESO (2003: 2-15) reflects the responsibilities of Ministry of Education, regional

Education Bureau and Zones, Woreda Education Office, TEI or TTC, CRC management

committee, CRC principals and key teachers. MOE (2002:55-58) manifests the organization of

education as the following.

.
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Figure 2 Structure of CRC
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Source : MOE (2002)
According to (MOE, 2002) the responsibility of each level is mentioned as follows:

Ministry of Education is responsible for preparation of guidelines, resource identification and

provision, coordinating and developing project ideas.

Regional Education Bureau and Zones are responsible for establishment of strong link
between the clusters and TEIs and TTCs, coordination and establishment of school clusters,

supervision, provision of training to resource persons and strengthening resource centers.

Wereda Education Bureau is responsible for establishing the clusters, conducting training need
assessment, conducting and evaluating programs, providing best practice of teaching learning

methods.
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Cluster Resource Center Management Committee

The committee include cluster center principal (Chairman), Satellite school principals, senior
teachers, and school board members. The committee is responsible for planning cluster activities,
identifying training needs providing short term training programs, creating opportunities for
mutual sharing of experiences, improving the functioning of the clusters and professional
development of teachers. It is also responsible for identifying mechanisms to promote
community participation, coordinate and implement collaborative work among stakeholders,

creating relationship with concerned officials and supervisors.
Teachers Education Institution (Teacher Training College)

The TEI (TTC) support cluster schools by providing training on professional development of

teachers. Make assessment on training needs of teachers. Create close contact and work

collaboratively with partner schools.

CRC Principals form link between satellite schools, provide leadership and supervise the
activities of CRC, promote the formation of subject group to improve the teaching learning

process, conduct follow-up and evaluation program.
Content of Training in Cluster Schools Resource Center

Content of training in CRC according to (MOE, 2002) include the following. Concept of
clustering schools and its organization, participatory method of teaching (student centered
approach), preparation of local curricular materials, developing and using teaching aids,
continuous assessment, lesson planning and its usage, classroom management, school and

community, action research, evaluation and measurement, HIV/AIDS, mentoring, etc.

e Indicators of follow up and Evaluation in Cluster Schools: Participation of students in
the teaching learning process, participation of women, repetition rate, drop outs rate,
results of students as compared to the previous year, participation of teachers in
educational research, implementation of student centered approach, levels of preparation
of teaching aids and its usage, method of problem solving in teaching and learning.
(MOE, 2002). Community participation, devotion, gender balance, neat and attractive

environment (WC AC* 1997).
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e Method of Follow up and Evaluation in CRC includes; monthly, quarterly and
semester report, exhibition, meetings and filed trip (MOE, 2002).

On the other hand, the process of follow up and monitoring of cluster schools in Amhara
Regional State is carried out in the following way (AWWC &C* 1997)

Education Bureau: Carry out evaluation on selected sample schools, evaluate quarterly reports
and monthly experience sharing among the beneficiaries, prepare regional experience sharing

session.

Zone education department: Evaluate the activities of woreda offices every month, evaluate the
support given and the follow up made in their respective cluster resources, carry out follow up
and monitoring on selected sample schools in the woreda’s, produce best practices, experiences
and send quarterly report to the regional bureau.

Woreda Education Desk: Supervise each clustered school two times (minimum) a year,
evaluate the practices of cluster schools through monthly meeting, produce best practices,
experiences and send monthly report to zone education desk and feedback to clustered schools
resource center. Check and evaluate the activities of satellite schools every month and report to
woreda education desk. Carry out monthly meetings with clustered schools and carry out group

evaluation in each member school.

College of teacher education: Evaluate training programs and its implementation; evaluate the

result of training by paying visit to selected sample clustered schools.
2.5 Cluster Schools Model
MOE (2000) identified the following five models of school clustering.

a) Cluster schools within 8 kms Model: This Model represents training given at cluster schools
resource center. Teachers who are skilled give the training. Training needs are identified by

cluster resource center management group.

b) TEI Model: Qualified teachers education institutions staff primarily gives training at cluster
resource center. Training needs are identified by schools and relayed to the TEI cluster
coordinator. Regional education bureau and the TEI monitor the cluster activities. Moreover,

linkage of TEI’s with cluster schools is the aspect of this model. |
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¢) Out Reach Model: Competent and motivated primary teachers give the training at either in
the individual school level or CRC. The out reach trainers give the training under the supervision

of TEI's or WEDs. The training needs are identified by the schools and tutors.

d) High School Model: Experienced, expert teachers, TEIs or REB experts give the training
based on the needs identified at the cluster level. Schools are relatively equal in resources.
Training is rotated through different high schools, as distances are likely to be quite far. Regional

education bureau monitor the schools.

e) Isolated Schools self-Study Model: Training is given through identified key teachers or
experienced teachers based on needs identified at the school level. The monitoring activities
could be done by Woreda Education Office. To be successful in this model, communication of
good practice between other schools and clusters must be very efficient. Furthermore the access
to simple training materials and modules to provide “new ideas” and training guides is very
essential. It is also essential that funding is secured to enable some contact between schools

(MOE, 2000). .
2.6 School Based Professional Development and Training

The system enables neighboring school principals and teachers to build their professional
capacity at school level. In this system both‘ teachers and principals participate in the training of
teaching method and instructional leadership skills. The training contributes for school
improvement. (hA% b TEERTT 1995) indicate benefits of clustering schools. These are:
e [t creates suitable condition for in-built or in-school supervision
e [t enables both principals and teachers to participate in professional development
program.
e Facilitates different kinds of competition (sport, question and answer, etc.) among
schools.
e It creates school networks among schools. This would help for experience sharing and
support each other in the teaching learning process.
o [fstrengthen team work among principals and teachers
It helps to exchange information with education departments easily.

e It is helpful to provide Mobil library service
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e [t strengthens the participation and awareness of female students.

e [t develops awareness about HIV/AIDS etc.

The Education and Training Policy (ETP) of Ethiopia, (MOE, 2002:117) denotes that it is
difficult to ensure the permanence, reliability and continuity of the ever-expanding educational
system by depending on the limited budget and leadership of the Government. Thus a system of
educational finance, administration, and leadership should involve the community as a major
stakeholder to support not only financially but also in the leadership and administration of

education.

To re-constructionists, schools are instruments of change, a way that society can address and
correct economic and social ills (Sadker, 1997:144). To avert the crisis in education sector, Freire
(1970) highlighted the distinction between schools and education where schools can either
educate or liberate, or miss educate and oppress. To Freire, through education, the peasants
learned to read, to act collectively, to improve their living conditions, to reconstruct their lives.
Hence clustering strategy as a tool of change in education is to improve communication
networks, interaction in school communities on the basis of skill, knowledge and resource

sharing.

As it is stated in the policy by clustering schools at a given locality, resource centers provide
educational equipment, reference books and so on for the common use of teachers in order to
enhance their capabilities. Thus, by clustering around resource centers, teachers may benefit in

the following ways (MOE, 2002:52).

e They get on-the-job training; they exchange experiences by learning from each other.

They can prepare teaching aids by using the equipment in the resource centers.

e They may borrow reference books from the resource center. In order to change the focus
of teaching to student centered approach, teachers with rich experiences in the area can

share their expertise and train those with lesser expertise.

e Supervisors coming from the Woredas, (Administrative unit within a Zone) Zones,
(administrative unit within a region) or Regions (Administrative unit under the Federal
Government of Ethiopia) as well as other invited professionals can give support to

teachers.
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e Teachers who are organized around resource centers have a chance to exchange and share
their experiences. Model teachers from a given school can be made to give classes in
another school that is a member of the cluster, and teaches in the latter can have the

chance to observe such model teaching.

e Gathering around the resource center teachers can evaluate text books, enrich them, and

make recommendation for their improvement to their Region’s Curriculum Department.

e They can discuss and exchange experiences on issue directly related to education such as
handling students, the manner extra curricular education is directed and organized, and

the relations between schools and communities.

In Service Teacher Education: The training practice by AED/BESO II project
(USAID/AED, 2006) is summarized as follows.

The training strategy is implemented at three levels. These are central venue training, cluster
resource center (CRC) level training and school level training. The central venue training center
is the first face to face method that is conducted in the regional level with primary school
teachers, head teachers and education officers. Where as in the CRC level, the trainings
conducted are small and take place at the cluster school centers or sub-city education department.
At this level, trainers who have participated at central venue are expected to conduct training for
satellite school teachers. The participations from the satellites share their experiences in study
group meetings and discussions. At the school level, the whole staff participates in the training.
The training is conducted by school directors, staff participates in the training. The training is
conducted by school directors, key teachers and education officers who were trained at cluster

center or central venue.

The activities at the central venue training focus on regional needs and interests which focuses on
different themes of student centered/active learning methods, continuous assessment teachings,
management of large class size in relation to active learning, school based action research,
instructional leadership, supervision and coaching, preparation and usage of teaching and
learning materials from locally available resources, awareness creations for female teachers in
leadership skills and related topics such as civics, environmental education, HIV/AIDS, ete.

Where as the activities to be promoted at CRC levels are similar to those provided at the central
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venue(s) but more emphasis is given to the actual situation existing around the cluster center and
its satellite schools. The activities conducted at school level are similar to that of CRC or central
venue, but more emphasis is given to the actual situation existing in the respective schools.
Training at this level is supported by discussions and experiences sharing sessions of teachers'

study group activities.

As the document further explained the skill transfer at the school level is the actual application of
knowledge/skills by all trained teachers at classroom level. Different modules and course books
on the topics mentioned above are developed and distributed to teachers and schools by
AED/BESO 1I project. Finally the document reminds education officers of different levels to

apply a follow-up visit and supervision at all training centers.
2.7 Practices in the School that Determine Innovative Action

Innovations developed outside the school meet very different fates in different schools. Nicholls
(1983:62) noted that the innovation that brought lack of impact on schools has led to current
emphases on school based innovation. However, as the writer noted, there are certain factors in
the organization that determine the extent to which it is able to innovate successfully. The factors

to be mentioned here are organizational arrangements, school climate, and communication.

a) Organizational Arrangements:- The way in which a school, a department, or a class is
organized is not an end in itself but rather is intended to bring about desired aims and objectives.
It is, therefore, essential to scrutinize organizational arrangements to ascertain whether they are
facilitating or hindering innovations. Organizational arrangements that can influence innovations
may be relatively minor and obvious, for instance, timetabling, rooming and examination
arrangements, or more major and fundamental, for instance delegation of responsibility and

channels of communication.

It is worth remembering that if the organizational changes require teachers to undertake new
roles, adequate time must be allowed for this and in the meantime there may be a period of

temporary inefficiency (Stinchcombe, 1965).

The implication for the managers of innovation of the relationship between organizational

arrangements and innovation is that they should regard school, department and classroom
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organization as flexible and dynamic, not fixed and rigid, and that they should therefore be alert

to the effects of these factors and be prepared to modify them when necessary.

b) School Climate:- A more scientific study of organizational climate was carried out by
Halpin (1967). The classification he derived from his study has been used in relation to the
innovativeness of schools. The six climates which are suggested by him are summarized as

follows:

Open:- There is a high level of morale and teachers work well together. Group members enjoy
friendly relationships. The principal sets a good example by working hard and he either criticizes
or helps teachers according to the circumstances. He provides subtle direction and control but
does not monitor the work of his staff too closely. He is in full control and provides leadership

for the staff.

Autonomous:- The principal gives almost complete freedom to the staff to provide their own
structures. Teachers work well together and accomplish the tasks of the organization. Morale is
high. The principal doesn't personally check that teachers are getting things done and lets them
work at their own speed. He sets an example and works hard himself. He has sufficient flexibility

to maintain control and to be concerned with the personal welfare of teachers.

Controlled:- The emphases here are on achievement at the expense of satisfaction of social
needs. There is high morale and teachers get on with the job. There is an excessive amount of
paper-work and few procedures exist to facilitate their work. The principal is authoritarian and

controls his staff closely. He is aloof and cares little about people’s feelings.

Familiar:- The main feature of this climate is the friendly relations between principals and
teachers. The emphasis is on satisfaction of social needs at the expense of task achievement. The

principals exerts little control or direction and is concerned to keep a happy family atmosphere.

Paternal:- The teachers do not work well together and do not enjoy good relations and have
given up trying. This climate is characterized by the principal's ineffective attempts to control the
teachers. The principal's fails to motivate his staff because he does not provide an example or an

ideal which they wish to emulate.
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Closed:- Group members obtain little satisfaction in either task achievement or social needs. The
principal is ineffective in guiding their activities and not inclined to consider their personal
welfare. Morale is low and teachers do not work well together. The principal doesn't provide

adequate leadership.

According to help in the school Climate noted above is arranged in order from open to close. An

open climate begins characterized by flexibility and a closed climate by rigidity.

¢) Communication:- The establishment of clear communications within an institution was one
of the requirements of a healthy organization. Deficiencies existed in communication both
between the headmaster and staff and perhaps more surprisingly, among the teachers who were
involved in the innovation. Communication tended in one direction, from the headmaster to the
staff took the form of a rather imprecise written statement. The staff did not derive a clear picture
of the innovation from this form of communication. Lack of communication might include
insufficient time, deficiencies in knowledge or an assumption of shared meanings Sharp and

Green, (1975).

Communication is a two way process and teachers need to be willing to communication with the
head as well as listen to him. It has to be recognized that it is very difficult to create in schools
the condition and the climate which is clear, unambiguous and open communications operate,
particularly when innovations are involved. Innovations involve risks, create uncertainties and
doubts and include the possibility of temporary incompetence and even failure, while teachers are
expected to display competence, have knowledge and be successful, especially if they are

ambitious (Nicholls, 1983:72).
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CHAPTER THREE

3. Research Design and Methodology

3.1 Method of the Study

As mentioned earlier the main objective of this study is to investigate the practice of cluster
school in implementing CRC innovation and problems encountered during implementation. The
method employed was mixed method on the assumption that it is more appropriate to gather

variety of data related to the study.

Mixed method which enables to collect diverse types of data best provides an understanding of
research problems (Creswell, 2003: 21). Therefore, the researcher believed that the method
chosen describe the practices of CRC innovation in the city. To answer the question of validity,

one method triangulates the other method in the study.
3.2 Sources of Data and Sampling Procedures

The sources of data for this study include the following informants. Staff development
facilitators, principals, key teachers, teachers, and students, focal persons of AED/BESO at sub-
cities: and Addis Ababa Education Bureau representative for cluster schools at the Education
Bureau. Member of AED/BESO II training team at MOE, and representative of cluster unit at

KCTE are included as informants of the study.
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Addis Ababa Education Bureau CRC
Table 1: AED/BESO II CRC’s Population in Addis Ababa

AED/BESO support
S ¢ Number of teachers Number of students
>P S CRC | Satellite | Total | Male | Female | Total | Male | Female | Total
only | school
1 Gulele 1 4 5 100 |70 170 | 3127 | 3661 6788
2 | Kerkos 1 6 7 126 |70 196 | 3017 | 3506 6523
3 | Arada 1 7 8 87 55 142 1796 | 2213 4009
4 | Kolfe keranio 2 10 12 134 |99 233 | 4100 | 4800 8900
5 | Nifassilk lafto | 1 3 4 85 100 185 | 2684 | 3619 6303
6 | Akaki 1 4 5 112 | 100 212 | 3704 | 4094 7798
7 | Bole 1 3 4 75 58 133 1617 | 2319 3936
8 | Yeka 1 4 5 i by T I 198 -+ 2137 12359 4496
9 | Addis Ketema 1 5 6 360 | 313 673 1526 | 1849 3375
10 | Lideta 1 5 6 69 53 122 | 2502 | 2887 5389
Total 11 51 62 1265 | 999 2264 | 26210 | 31307 | 57517

Source: Addis Ababa City Administration Education Bureau (2006)

Addis Ababa city administration has ten sub cities. In each sub- city there is one AED/BESO
support cluster schools resources center except Kolfe Keranio which has two cluster resource
centers. Hence the number or CRC’s in the city is eleven. As it is shown in the following table 2,
out of eleven CRC’s Birhanih Zare primary school (Bole suB-city), Fitawrari Leake Adgeh (Nifas
Silk Lafto), Abyot primary school (Yeka sub-scity), and Temenja Yazi (Kirkos sub-city) which
consisted of 36% of the total CRC’s were selected using simple random sampling. In the selected
CRC’s there are 20 member (Satellite or clustered) schools. From these, 60%, which were twelve

in number are included in the study using simple random sampling.

Four focus groups: each group consists of ten students (male and female), total forty students
from the selected CRC are included in the study using purposive sampling. Purposive sampling
technique was applied to get the necessary information about the implementation of the
innovation from students who could describe the classroom situation and teachers activity. The

focus group was also formed to represent the target CRC student population because of
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homogeneity the focus group has with other students; in grade level, standard of curriculum
applied and AED/BESO II Project support. Again, using purposive sampling, six principals were
selected among the informant principals. The reason for selecting purposive sampling was to get
the necessary information about the practice of cluster schools in making use of the innovation
from the persons who have a better know-how about the topic under study. Furthermore 17 key
teachers were selected using available sampling and 120 teachers (25%) were selected using

simple random sampling.

Table 2: Sample Cluster Schools and Total Number of Target

Population
28
=7 Number of teachers in
o= (-9 - L “
S £ |cluster schools and sample | S2mPle student frem| i o | » £ | g
s ® cluster schools center| & 2 5 | = = o
Cluster schools b taken eEEl & < £ =
No |[center and grade| Sub-city| ¢ & aS=| 2 8 e
o E 20 5 @ &
level 02 & 2 & i = o
E E M F 4§ M| F T wo T X | 2
z 32
1 Abyot Yeka 5 35 41 76 5 5 10 1 5 3 1 96
primary
school (1-8)
Sample 2 10 4 14 5 5 10 1 2 3 1 36
2 Temenja yazi | Kirkos 7 82 51 133 5 5 10 1 10 7 161
primary
school (1-8)
Sample 4 36 24 60 5 5 5 1 6 i 57
3 Birhanih zare | Bole 4 66 53 119 5 5 10 1 7 5 1 | 143
primary
school (1-8)
Sample 3 15 7 22 % e R 1 3 e
- Fitawrari Nifas 4 6 83 150 5 5 10 1 6 2 169
leake Adgeh silk
Primary lafto
school. (1-8)
o 3 mabar b iae s s 10 1 yolis 53
Total 4 20 250 228 478 20 | 20 40 4 28 17 2 | 569
Sample 4 12 74 46 120 20 | 20 40 4 14 17 2| 197
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NB. One focal person and one CRC representative from Addis Ababa Education Bureau are included in
this study. As shown in table 2, the total population under study is 569 out of which 35%, of the

population was taken as sample of the study.
3.3 Instruments and Procedure of Data Collection

In this study qualitative and quantitative methods triangulate each other for validity and
reliability of the study. Denzin in Patton (1983) states that methodological triangulation; make
use of multiple methods to study a single problem or program. Hence, for the success of the study
the researcher would generally employ five types of data gathering instruments: questionnaire,
interview, focus group discussion, observation and document analysis which evolve both

quantitative and qualitative data.

3.3.1 Interview

For this study, interview (Semi-structured) guides were developed to collect data from staff
development facilitators, principals, focal persons of sub-cities, focal person of AED/BESO and
representative of cluster schools in Addis Ababa Education Bureau. An interview guide which is
a list of questions or issues that are to be used in the course of an interview was prepared. The
guide provides topic or subject areas about which the interviewer is free to explore, probe, and
ask questions that would elucidate and illuminate that particular subject. In semi structured
interview, an interview guide enables the interviewer to have more latitude to probe beyond the

answer and thus enter in to dialogue with the interviewee (Tim, 2001). o

3.3.2 Focus Group

In the social sciences, the focus group is becoming an increasingly frequent technique for
interviewing, research participants (Burto, 2000:186). The advantage of using participants_who
knew each other meant the friends or colleagues were able to relate comments made in the focus
group to events in their every day, shared lives. A focus group is more than a group interview or
discussion because of interest shared by the group and the use of participants’ interaction as
research data. As it is suggested in the literature, the ideal number for a group is between eight

and twelve.
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Laws (2003:300) reminded that focus groups do not produce statistics and data collected could be
complex to analyze. For focus group discussion in this study, the researcher was guided by a
checklist taken from (Laws, 2003:301) (refer to appendix 5). Participants of the focus groups are
students of 2™ cycle from four cluster school centers. One group consists of 10 students (5 males

and 5 females) in each CRC. Therefore, total of four groups are formed for the study.
3.3.3 Document Analysis

Documents related to distribution of materials, CRC report, clients File, minutes of meetings,
plans, list of books and supplementary materials, list of facilities that provide information about
the activities of the center were examined. To learn about the improvement of dropouts and
detainee rate of students’, documents were observed and analyzed to support the study.
Document enables a researcher to obtain the language and words of participants, represents data
that are thoughtful, in that participants have given attention to compiling Creswell (2003:187).
On the other hand, Laws (2002:302) recommended that documentary research is useful when

some research questions may be answered by existing data.
3.3.4 Observation

Questionnaires and interview methods rely on self-report by research participants; many
individuals can bias the information. Hence the alternative for such bias is to observe the
behaviors and the environment being studied. Observational method avoids the inaccuracy and

bias of some self-report data (Borge and Falle, 1996).
e —————

The researcher used check list for classroom observation and availability of necessary supply of
facilities, learning resources and supplementary materials at CRC and member (Satellite) schools

to collect the data (Refer to appendices 2, 4).
3.3.5 Questionnaire

Questionnaire is used extensively in educational research to collect information that is not
observed directly. In this study questionnaires would be administered to key teachers, principals
and teachers to gather the necessary data. The data collection typically inquires about the

feelings, attitudes, accomplishments and experiences of individuals.
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The questionnaire was first prepared in English and translated in to Amharic language. It has two
sections. The first section was set to collect background information of the respondents. The
other section contains closed questions. In the closed ended questions respondents were offered a
set of answers that closely represent their view. Respondents are presented with a statement and
then required to choose a response indicating varying degree of agreement or disagreement.
Questionnaires provide the opportunity to gather information from a much larger sample of

faculty, staff or students (Sadker and Sadker, 1997:556).

3.4 Method of Data Analysis

Strategies associated with the mixed methods approach, involve collecting and analyzing both
forms of data in a single study. The result from one method helps develop or inform the other
method (Creswell, 2003:16). In this study the researcher used sequential exploratory procedure
among the mixed methods strategies to expand the findings of one method with another method.
The analysis began with a qualitative method for exploratory purposes and following up with a

quantitative method.

Sequential Exploratory Design (model)

QUAL > quan
QUAL Data quan Data
Collection Collection
QUAL Data quan Data
Analysis Analysis
\ Interpretation of /
entire data '
Analysis

Source: Creswel (2003:213)

Collecting qualitative data first, helps to explore the topic with participants at sites. The greater
priority in the analysis is given to the qualitative approach. A priority for one type of data or the
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other depends on the interests of the researcher, the audience for the study and what the
investigator seeks to emphasize in the study (Creswel, 2003:212). Hence the analysis would be
presented in two phases. Phase one qualitative data and analysis, and phase two quantitative data
and analysis. Based on the type of the instrument employed and the nature of questions set
narration, direct interpretations and the percentage were used for analysis of data. Direct
interpretation explains the data presented in the interview, document analysis, focus group, and
class observation. Percentage was used to explain personal characteristics of respondents and the

data in the questionnaire.

For the sake of convenience, the rating form was presented with three point scale, “yes, no,
undecided;” “frequently, not at all, occasionally;” “good, fair, poor;” “highly improved, some
what improved, not improved;” and “low, medium, high”. On the other hand two types of
checklist were prepared. The checklists are, for classroom observation and availability of

materials.

The scales used for classroom observation are two types. These are “yes, no, undecided” for
classroom condition and “very adequate, adequate, average, inadequate and very inadequate” for
lesson planning, communicating the lesson, implementing the subject matter, instructional
materials/ resources, and evaluation (refer to appendix 2). The scales used for availability of

2759

necessary teaching and supplementary materials are “yes, no and Qt. If ‘yes (refer to

appendix 4).
3.5 Pilot Study

One cluster resource center and two satellite schools were selected from Lideta sub-city for pre-
test of the questionnaires. Then questionnaires were distributed for thirty teachers to check
language clarity and appropriateness of items in the content. The questionnaire which was first
prepared in Amharic to be filled by respondents was translated into English language for the

actual study.
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CHAPTR FOUR

4. Presentation and Analysis of Data

This chapter has mainly two parts. The first one is characteristics of informants and the second
one is data analysis. In the second part there are two phases. These are qualitative and

quantitative data analysis. At the end the two phases would be integrated for interpretation and

analysis.
4.1 Characteristics of Respondents

The major categories of respondents involved in this study are seven, namely; principals, staff
development facilitators (SDF’s), focal persons, representative for CRC, students, key teachers

and teachers.

The researcher believes that, the respondents have direct relationship with the matters under

study and as a result they were considered to be relevant as main source of information for the

study.

At the first phase of the researcher’s study, semi structured interview was conducted with six
principals. Four staff development facilitators were informants during CRC contact by the
researcher where document and material checking took place. Again two focal persons and
representative for CRC, were contacted to be interviewed. Next, focus group discussion was
carried out with student of four different cluster schools resource centers. Again there was class
observation that took place at CRC’s level. In the second phase, questionnaires were administered
to 183 respondents. By and large 143 questionnaires were administered to teachers.
Questionnaires were also distributed to 18 principals and 20 key teachers. The number of the
returned copies was 151 (82.5%). Among the returned copies 120 (79.5%) were from teachers,
14 (9.3%) from principals, and 17 (11.2%) from key teachers. The returned copies were found to

be enough to draw inferences for the study.
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Table 3: Respondents Background Information

General Teachers Key teachers SDF Principals Focal persons Total

Background No % No % No % No % No % No %o

Shx Male 74 | 61.7 9 52.9 2 50 11 78.6 2 66.7 98 62

Female 46 | 38.3 8 47.1 2 50 3 21.4 1 333 60 38

Educational 12 2 1.7 - - - - - - - - 2 1.3
background 12+TTI 48 | 40 6 35.3 3 73 2 14.3 - - 59 373
12+Diploma | 63 | 52.5 9 52.9 1 25 11 78.6 - - 84 53.2

BA/BSC &> | 7 5.8 2 11.8 - - 1 71 3 100 13 8.2
Work 1-5 44 | 36.7 6 35:3 - - - - - - 50 31.6
experience in 6-10 17517142 3 17.6 - - 2 14.3 - - 22 13.9

teaching (in 11-15 8 6.7 3 17.6 1 25 2 14.3 - 14 8.9
years) 16-20 1ISEEICI2S 1 5.9 1 25 1 7.1 - 18 11.4
21-25 IIEE9A 1 3.9 1 25 2 14.3 - 333 16 10.1
>26 25 ]20.8 3 17.6 1 25 7 50 - 66.7 38 24.1
Number of 1-2 33°:1.275 6 353 - - 1 7.1 - - 40 25.8
service in years 3-4 27:-:1.22.5 2 11.8 - - 5 35.7 - - 34 21.9
in recent schools | >5 60 | 50 9 52.9 - - 8 57.2 - - 81 52.3
Teaching load 10-15 8 6.8 5 29.4 - - 3 75 - - 16 11.5
per week 16-20 2T 22219 2 11.8 - - - - - - 29 20.9
21-25 53 | 449 6 3543 - - 1 25 - - 60 43.2

26-30 23 | 19.5 2 11.8 - - - - - - 25 18

>30 7 5.9 2 11.8 - - - - - - 9 6.4
Grade taught in | 1* cycle 53 | 44.2 10 62.5 - - - - - - 63 46.3
cycle 2™ cycle 67 |55.8 6 37.5 - - - - - - 73 53.7
Observed 0-1 71 | 62.8 14 82.4 - - 11 84.6 - - 96 67.1
distance from 2-3 361319 3 17.6 - - 15.4 - - 41 28.7

CRC in km. 4-5 6 5.3 - - - - - - - 6 4.2

N.B. Informants:

1. Member of AED/BESO II training team at MOE

2. Representative of cluster unit at KCTE
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The general characteristics of respondents were analyzed. Regarding the sex of respondents 98
(62%) of them are males where as 60 (38%) of them are females. This shows that the
participation of women was low. The number of female key teachers is 8 (47.1), where as the
number of male key teachers is 9 (52.9%). This shows that there was almost a balance in sex.
Male principals are 11 (78.6%) and female principals are 3 (21.4%). This shows that the
participation of female principals was low. Concerning staff development facilitators, both

females and males were found to have equal number of participants.

In terms of educational background, the majority of respondents 84 (53.2%) have qualification of
diploma. Other 59 (37.3%) have TEI certificate. Again 13 (8.2%) were B.A and above. In
addition, 2 (1.3%) have completed grade 12. This shows that most of the respondents (98.7%) are
qualified and fit to teach in primary school. On the other hand the data analysis reflected that

there was no problem of teachers who are not qualified.

In case of work experience 50 (31.6%) of the respondents fall below 6 years. The other 22
(13.9%) are in the service category of 6-10. Again 14 (8.9%) were 16-20. The other 16 (10.1%)
and 38 (24.1%) were in the category of 21-25 and above 26 respectively. This shows that the

majority of teachers have served for many years in the school.

Most of the respondents 34 (21.9%), 81 (52.3%) have service of 3-4 and above 5 years in the
schools they are engaged recently. This shows that the respondents have experience in CRC

activities and can give relevant information for the study.

As to the respondents teaching load, 16 (11.5%) have periods below 15, and 29 (20.9%) of them
have 16-20. Besides 60 (43.2%) of them were found to teach 21-25 periods and 34 (24.2%) have
a load 26-30 per week. Few of them, 5.9% teachers and 11.8% key teachers have above 30
periods per week. This shows that most of the respondents have time to participate in CRC

activities.

With respect to grade taught in cycle, respondents 63 (46.3%) were found to teach in the 1% cycle
and 73 (53.7%) in the 2™ cycle of primary school. This shows that the study encompasses

informants of both 1% and 2™ cycle of primary school teachers which are beneficiaries of the

innovation.
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With respect to distance of clustered schools from CRC, respondents 96 (67.1%) reported that the
distance between the satellite schools and CRC was from 0-1 km. Others 41 (28.7%) expressed
that the distance was about 2-3 km. This shows that the neighboring satellite schools with no

significant distance from the CRC could reach the center easily and work collaboratively.
4.2 Qualitative and Quantitative Data Analysis

4.2.1 Qualitative Data Analysis

In qualitative data analysis interview conducted with principals and officials, document analysis
carried out at CRC’s, focus group discussion with 2™ cycle primary school students, and class
observation at five different classes in the CRC’s will be discussed to analyze the practice of
cluster schools in implementing primary school curriculum. Again in this part of the study
dropouts and pass rate of students is collected from document to discuss and analyze the practice

of clustering schools in implementing CRC innovation.
4.2.1.1 Interview Analysis

Structure and Activity of CRC at Cluster Primary School Level

In order to answer the basic question, how clustered schools implement CRC innovation, the

researcher conducted interview with principals (Refer to appendix 3).
The respondents viewed the organization of CRC as follows

Respondent Cluster Resource Center Principal viewed the practice of CRC based on

structure, activity and collaborative work. He said:

“The principal of CRC is the chair man of the committee. One of the member
school principal is assigned as vice chair man. The other would be a casher. The
staff development facilitator of CRC is secretary and representative for technical
affaires. The remaining are members. CRC’s are structured according to the
guidelines of cluster schools”

The answer given by the principal shows that CRC’s at cluster school level have organ
and structure.

The respondent mentioned about collaborative work

“Satellite school teachers didn’t come to the CRC for experience sharing. The
only users of CRC have become the teachers of CRC School. Things were not
found to be done according to the documented agreement.”
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The response shows that satellite schools are not working cooperatively at the cluster
resource center.

The view of the respondent on CRC practices

“CRC activity needs commitment. I could not say CRC would be effective unless
and otherwise schools work collaboratively; unless different echelons of education
centers pay attention, unless every professional is committed to the activities of
CRC. The CRC had been center of excellence if teachers would have used the
center as a workshop. This in turn would have paved a way for quality of education.
Some teachers were found to evaluate textbooks and supplementary materials at the
result of training at CRC. This was a good beginning.”

The respondent’s reflection shows that evaluation of text books and supplementary
materials have been started at cluster schools.

“We get new information from CRC. The materials sent by AED/BESO were
essential and related to the curriculum content. The materials that were sent to our
CRC cost in thousands, but we didn’t use it. Our supporters have fulfilled our
CRC with the materials we didn’t have. Workshop chairs and tables, filling
cabinets and other useful materials are in use in our CRC.”

The response shows that CRC’s are equipped with the necessary materials.
14/05/07

Respondent Cluster Resource Center Vice Principal described the benefit and
effectiveness of CRC. He said:

“Schools benefit from CRC. CRC distributes learning materials, stationeries,
books, supplementary materials etc. to member (satellite) schools. It is also a
center of training. Clustered schools could share and utilize scarce materials like
duplicating machine. There are also reference books in the CRC that could be used
by the teachers of clustered schools.”

The answer given by the respondent shows materials are distributed from cluster resource
center to satellite schools. The centers give service of scarce materials to member schools.

“Resources of CRC are important to facilitate learning. CRC helped us to share
duplicating and typing machines during exam period. The trainings which were
given helped teachers to develop their professional capacity. Students have
improved their participation in the class at the result of the teachers’ professional
training at CRC.”

This shows that cluster schools innovation benefited the students and the school
community at large.
The respondent reflected on the practice of CRC

“CRC is effective in developing experience sharing. The training given at CRC is
very good. Trainings such as continuous assessment, students centered approach;
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action research, teaching in a large classroom, etc. have helped teachers to
improve their teaching method in the classroom. The training has become an input
for better application in the teaching learning process. The improvement seen in
students’ activity and performance in the classroom is the result of teachers’
professional development through training.”

The response shows that the training given at training centers has improved teachers
professional capacity and the teaching learning process in the classroom.

27/04/07

Respondent Satellite School Principal elaborated about CRC organization, teachers’

participation and scarcity of materials. The respondent in her words said:

“There is different school type with different management in CRC. The types of
schools that are clustered are different. Government, private, public and religious
schools are members of the CRC. Since the schools are organized differently,

management of the schools differs from each other.”
The reflection of the respondent shows that different school types lack collaborative work.

The respondent view on member schools practices

“The advantaged schools lack cooperation. Some private schools didn’t want to
participate at CRC. They taught, they had all the necessary learning materials.
These schools considered their attendance in CRC as wastage of time, labour and
money.”

The report shows that some advantaged private schools are not willing to work with
disadvantaged schools.

“No one takes the risk. Public schools didn’t have extra teachers as that of
Governmental schools. No body covers the teachers’ task in his/her absence. The
students should not be left alone. The management of the school is accounted for
classrooms with no teachers. For this reason collaborative work at CRC did not
work as it was expected.”

The given response shows that some public schools are not in a position to send teachers
to CRC for collaborative work.

The respondent expressed that schools lack material resources

“Our school didn’t use the materials sent by AED/BESO as it is needed. The
materials like duplicating machine serve only the cluster resource center school.
The quantity of supplementary materials, modules, stationary materials that is
dispatched from CRC to the member schools was not enough. We wish if we had
more.”

The reflection of the respondent shows that there were scarce materials at some school.
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09/05/07

Respondent Satellite School Vice Principal explained problem of Working collaboratively in
CRC.

“Although we have knowledge about the importance of sharing experience,
conditions didn’t make our participation possible. Teachers didn’t have interest.
They were not volunteer to go to CRC in their spare time. They said that they
should be paid for any engagement out of the school in their leisure time.”

The response shows that teachers were looking for payment for any engagement at CRC.

The respondent reflected that every school should be equipped with necessary
materials

Let every school be equipped with the necessary materials. Teachers of our school
didn’t practice preparing teaching aids (materials) in collaboration with other
member schools teachers. Without the provision of necessary materials there
could not be collaborative work. AED/BESO should support clustered schools, by
recruiting a skilled person that could work at CRC. In my opinion, moving from
satellite school to the center in search of learning materials or for action of
collaborative work creates wastage of education. To avoid this, every school
should be equipped with adequate learning materials and skilled person within its
territory.”

The report shows that moving from one school to the other in search of materials has a negative

influence in the teaching learning process.

The respondent pointed that CRC could not be a reality without control and follow
up

“A need for common understanding in CRC involvement is timely issue. CRC
committee members differ in many aspects. They differ in educational
background, belief, experience, etc. Hence we don’t have common understanding
how things should go. For example: the donated birr one thousand from
AED/BESO was not used to enhance teachers’ professional development by
conducting school based training. The money in some schools is spent for
construction. Where as, in other places it is spent for decorating pedagogical
centers. I think this action could take us the wrong way. Again, there is no control
and follow up from the concerned officials. Hence effectiveness of CRC couldn’t
be a reality without control and follow up.”

The response of the respondent shows that lack of follow-up and monitoring by the concerned

officials affect the effective practice of CRC.
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On the other hand the respondent reflected that CRC objectives are implemented in
his school

“My school is on the line. In case of my school we used the money for training
and materials necessary for our pedagogical center. Our system of training differs
from that of others. Teachers are initiated for experience sharing in their respective
Departments. Department members are specialized on the same subject matter so
that effective communication could take place. They can discuss freely how they
could implement their subject matters in the classroom setting.”

The reflection of the respondent shows that, CRC innovation helped teachers to work

collaboratively at their respective schools.

“According to the experience of our school, monitoring and follow up after
professional training is compulsory. Each Department evaluates its members to
the extent to which trainings have been effectively exercised by the teachers in the
classroom. Again every Department evaluates textbooks. Supplementary materials
and make a sort of improvement before applying it in the classroom setting.
Action research is becoming practical in some Departments.”

The response given showed that, departments are involved in monitoring and follow-up of the
practice of teachers after experience sharing.

Finally, the respondent described that his school was not ready to work
collaboratively with member schools

“We are not ready. We didn’t have the experience of working collaboratively
with other schools. Evaluation of textbooks and supplementary materials is carried
out in isolation. My school is not ready to work collaboratively with other schools.
This didn’t mean that we are not open for experience sharing. Different education
experts of different regions, teachers from the neighboring schools visited our
school, especially our pedagogical center. We welcome any one who wanted to
share our experience. Our teachers in their respective school work collaboratively
for quality of education.”

The response of the respondent shows that, some schools need to make use of the innovation at

school basis.

23/04/07
Respondent Cluster Resource Center vice Principal reflected his view on follow up and

monitoring at CRC.
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“Lack of follow up and monitoring hampers CRC. Our cluster resource center is
linked to the focal person in Addis Ababa Education Bureau and the AED/BESO.
The CRC is not linked either to Kebele education team or sub-city education
Department. Hence CRC lacked attention by the near-by education officers.”

The respondent reflection shows that there was no follow-up and monitoring by Kebele education
team, sub-city supervisors and Addis Ababa Education Bureau officials. As the informant

underlined, lack of provision of supervision hampers the activities of CRC.
27/04/07

Linkage and Support

The researcher had also made an interview with officials of sub cities and Addis Ababa

Education Bureau. The respondents viewed the function of CRC as follows.

Representative for CRC at Addis Ababa Education Bureau reflected his view on linkage,
structure and activities of CRC.
“No structure of CRC in Addis Ababa Education Bureau.” The respondent
reflected: “Neither AED/BESO nor UNICEF support clustered schools have CRC
structure in Addis Ababa Education Bureau. There is no chain of responsibility
regarding CRC. In case of AED/BESO, there is one focal person assigned to
facilitate training program in Addis Ababa Education Bureau. I knew other regions

had a strong network regarding clustering schools. Hence their CRC has become
productive.”

The view of the respondent shows that; Addis Ababa Education Bureau has no organ and
structure of CRC at the bureau, sub-city and kebele level. Lack of chain of responsibility affect

the practice of CRC innovation in the city.

He further noted on the number of CRC’s in Addis Ababa.

There are 11 CRC’s and 51 satellite schools. In the beginning there were 15
CRC’s. However in 1997 Eth. Cal. it was decided to limit the number of CRC’s
into eleven. Four CRC’s were reduced because of very few satellite schools they
had, and for reasons of avoiding wastage of resources.”

“Collaborative work in CRC is not satisfactory

Teachers are applying participatory method in classroom setting. Again satellite
schools under CRC used to compete with each other in different activities. Schools
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compete in sport, question and answer etc. CRC’s like Leake Adgeh and Birhanih
Zare have set common model exam for grade 8 students. This was practical in seven
satellite schools. However when I think of CRC as a “mini TTI” I don’t see as such
attractive activities. Since clustered schools are organized from different school
type all did not have the same concern on working collaboratively. For example:-
The donated Birr one thousand for every satellite school by AED/BESO was not
used for the targeted program except in few schools.”

The response shows that some CRC used to share their experiences through different
activities. On the other hand the respondents’ reflection indicates that most of the satellite
schools are not utilizing the given support for teacher professional development program.

The respondent further reflected his view on CRC activities in Addis Ababa. He said:

“As to my knowledge I didn’t see any document how and when AED/BESO
support CRC’s were set up in Addis Ababa. However the number of CRC’s was
not found to increase, because of limited resources the Bureau had.”

“Lack of devotion and commitment of principals’ committee is a big problem.
Again CRC committee is not as such strong. There are schools who are not
utilizing CRC materials. These indicate the problem of good leadership in
clustered schools. On the other hand Kotebe College of teachers’ education did
not have involvement in CRC. KCTE had a part in AED/BESO support program.
But it was not found to use it. In other regions teachers education institutions play
a big role in strengthening CRC’s.”

The respondent reflection shows that there was no commitment and devotion from the part of

management committee of cluster resource center in practicing CRC innovation.

The respondent further described the relation of supplementary materials to the

content of primary school curriculum. He said:

“Supplementary materials are close to the content of the curriculum. Modules,
supplementary materials, reference books, subject focused books, etc. that were
donated by AED/BESO are close to the content of the curriculum. Teachers and
students utilized them. There are training modules, guides, subject focus
supplementary materials that could provide additional knowledge to teachers that
help them implement content of primary school curriculum.”

He further added:
“Recently we bought different kinds of books that cost Birr 110,000 (one hundred

ten thousand Birr). It would be dispatched very soon for cluster schools resource
center. The books are related to text-books of primary school education.”
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The response shows that the supplementary materials and subject focus books and references
which are provided by AED /BESO II project and Addis Ababa education bureau, supported

teachers and students to enhance learning.

The respondent reflected his view to strengthen CRC activities:

“I suggest, if there could be a change in organization around schools. There should
be an organ which is accounted for the activities of CRC. Consistency in
leadership should be practical. There should be beneficiaries portfolio’s in CRC.
Strong CRC net work should be designed.”

14/05/07
Reflection of member of BESO training team at MOE

In order to get more information about cluster schools in Addis Ababa the researcher talked to
one of AED/BESO officials. The official mentioned that AED/BESO is closely working with
Addis Ababa Education Bureau to promote learning in AED/BESO II support cluster schools.
According to the statement of the official, at the early beginning there were three impact CRC’s
(Tsehay Chora, Temenja Yazi, Arbegnoch) in Addis Ababa. These CRC’s as compared to other
CRC’s had many satellite schools under them. These were, taken for granted and other eight
CRC’s among fifteen CRC’s were selected and added. In Addis Ababa City Administration
beginning from 2005 there are eleven AED/BESO II support cluster schools. The number of
CRC’s is limited to eleven because of the ratio distribution Addis Ababa had from the total of

300 CRC’s designed by the project for operation through out the country.

The official further stated that officers were assigned at all regions except in City
Administrations. According to the information of the official, AED/BESO plays the role of

officers in City Administrations.

The official told the researcher that the USAID (BESO I, 1995-2002 and BESO II, 2002-2007) is
a program funded by the United States for International Development (USAID) and implemented
by the Academy for Educational Development (AED). The official underlined that for over 10
years; the program has been providing outstanding technical expertise throughout the education
sector and developing strong teacher support and curriculum materials into all regions of

Ethiopia.
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The researcher was informed by the official that AED/BESO itself conducts school follow up
and support visit once in a year. During the visit the officials discuss with school administration

about the strength and weakness of the cluster center and provide site support.
05/06/07
Respondent Focal person of Addis Ababa Education Bureau told the researcher how

CRC’s are supported in Addis Ababa. He said:

“CRC’s are supported by AED/BESO. AED/BESO provides fund for teachers
professional training program; prepare supplementary materials, modules, etc for
CRC’s; give financial support to equip clustered schools with reference books,
language Kits, science Kkits, etc.; equip CRC with furniture, duplicating machine,
type writer. Again AED/BESO provides technical support.”

“By the support of AED/BESO, we give training for teachers, principals, expertise,
education officials’ supervisors, Kebele education team leaders, etc. The various
training topics provided at the central venue are instructional leadership,
communication, continuous assessment, action research, active learning, subject
focus training, teaching in a large classroom, civic and Ethical education, gender

issue and the like.”

The idea reflected from the respondent shows that teachers, principals and other officials develop
their professional capacity through experience sharing facilitated by the central venue. The
various trainings provided to the beneficiaries would help to improve the practice of teaching

learning in the classroom setting.
The respondent further added:

“There was no regular follow-up around CRC. The supervisor mainly did this job.
Lack of devotion was observed in utilizing CRC materials by clustered schools.
Private schools, who were part of CRC, complain for not engaged in the training
program. However, they didn’t send teachers for training upon request. They were
not found giving more emphasis for the importance of professional development
training at CRC and collaborative work with their neighbor-hood clustered
schools.”

Respondent Focal Person of Education Bureau further explained the linkage of the bureau with
Kotebe College of Education (KCTE).

“The Bureau and KCTE did not work collaboratively on the matter of clustering
schools. The linkage we have on this issue is loose. I knew that KCTE is supported
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by AED/BESO to promote in-service professional development program in cluster
schools. However, the college was not found to involve in cluster activities.”

17/05/07

Regarding the loose linkage between KCTE and Addis Ababa Education Bureau, the researcher
had a chance to communicate with representative of cluster unit at Kotebe College of education.
The person in charge of cluster unit told the researcher that KCTE was not working
collaboratively with Addis Ababa Education Bureau and AED/BESO II support schools in the
city. The representative further mentioned that KCTE, beginning from March 2007 was trying to
work with five selected primary schools in the city (Minilik, Karalo, Wondirad, Misrak Goh and
Kokebe Tsibah). He also described that KCTE has given training for 150 teachers of the selected
schools. The training was conducted for five days on the topics; active learning, continuous
assessment and action research. He further added that KCTE has a plan to work collaboratively

with these schools by the next year.

The response of both respondents (focal person of education bureau and cluster unit
representative at KCTE), show that the educat‘ion bureau and Kotebe College of Teacher
Education are not working collaboratively to support cluster school in Addis Ababa. Further
more, the report implies that the absence of CRC structure at the bureau level might have created
loose linkage with KCTE, which at the result cluster school in the city could not get support form

training centers.

In the process of cluster school practices, cooperation between all persons who are to be involved
with program must occur if a change is to be successful and to become institutionalized.
According to the view of the respondents (principals & officials) cooperation among clustered
schools did not seem to appear. Lack of frequent discussion about CRC among cluster committee
members is likely to hamper the implementation of the innovation. As Derbessa (2004) noted
opportunities for teachers to work together, share ideas, jointly solve problems and cooperatively

creating materials greatly enhance the probability of successful curriculum implementation.

As it is stated in the policy MOE (2002), by clustering schools at a given locality, resource
centers provide educational equipment, reference books, etc. in order to enhance teachers’
capability in classroom instruction. In this regard as it is also witnessed by principals and

officials, CRC’s in Addis Ababa were found to provide teaching materials and scarce materials
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where most of non-BESO supports schools lack it. This shows that AED/BESO support have

impact on the improvement of the teaching learning process.

One of the objectives of clustering school is to redress any imbalance in education by grouping
schools that are located near each other in to a cluster, mixing strong school and disadvantaged
school in such a way that the latter benefit from the advantage of the former. However, according
to the response of the participants (principals and officials) of the study, the advantaged groups
were found to counteract the objectives of CRC. According to the reflection of the respondent
most of the private schools which were part of the cluster group were not seen willing to share
their experiences, materials, etc. with other types of schools. However, documents showed that
the innovation of clustering schools were practical and advantageous in other countries e.g.

Bangladesh, Namibia, America (Kebede Nemomsa., 2006).

The respondents indicated that improvement in learning was observed at the result of teachers’
professional training. This shows that by clustering around cluster resource centers, teachers
could get on the job training; exchange experiences by learning from each other, borrow
reference books which in turn become an input to implement the curriculum in the classroom

setting.

All the interview participants irrespective of collaborative work of clustered schools have marked
that teachers of AED/BESO support cluster schools had the opportunity to share their experience
in different areas of training either in central venue or at their respective schools. This shows that
teachers at clustered schools had a better exposure to modern approach of teaching than other

(non-clustered) schools.

4.2.1.2 Document Analysis
The researcher contacted cluster resource centers to probe documents related to CRC activity in
different times. SDF’s of the CRC’s were the participant of the study for they have given

information about the activities of CRC upon request.

No | Name of CRC Date of contact Sub-city
1 BCRC 16/04/07 Bole
2 ACRC 19/04/07 Yeka
3 TCRC 23/04/07 Kirkos
4 LCRC 23/04/07 Nifas Silk Lafto
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As it was learned from the document the BCRC organized different kinds of committee. These
were Question and Answer committee, Training Committee, Women Teachers Committee,
Sports Committee and Study team. The implementation period and the person responsible for the
task was written, signed and documented. The outcome of the activities was also registered and
listed on a paper. The document reveals that cluster resorce centers are centers where satellite

schools share their experiences and get ready for collaborative work.

Training program:- This was effective in 1999 (2007). Two member schools among the four in
the CRC (Birhanih Zare and Misrak Dil) were able to implement professional development

training program at their respective schools by inviting sub-city officials.

The topics of training were participatory approach, action research and continuous assessment.
The training was conducted for one day. Materials were distributed for participants of the
workshop. As it is learned from the document, and the words of the SDF there were 23 staff
members who didn’t attend the experience sharing. How ever they were able to take the training
one hour a day for four days after 3:30 in the afternoon. The fund to implement the program was

donated by AED/BESO.

The experiences of the two satellite schools show that schools could arrange and implement

teachers’ professional training program at their respective schools.

Women teachers committee:- The committee was organized from members of all satellite
schools. The women’s committee is active. There are different kinds of supportive materials

provided by AED/BESO to women's committee.

Sport’s committee: competition among the 4 members of CRC was effective in 1997 (2005).

Because of lack of budget it was not practical in the year 1999 (2007).

Study team: It has two phases. The principals’ and volunteer teachers study groups. Because of

constraint of time both were not practical.

Strengthening CRC with materials: The CRC is well furnished and strengthened by the
materials donated by USAID. Workshop chairs and tables, computers, filling cabinet, etc were in
use at the CRC.
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The CRC activity at Birhanih Zare CRC shows that different committee’s were organized to play
their part. However the activities of the committee were not found consistent. Although the
handling of the document was proper, what was planned on the paper was not found to be

practical. However sharing of experience that took place in the CRC was satisfactory.

The other CRC’s compared to Birhanih Zare CRC lack systematic handling of document.
Documents in these CRC’s do not reflect the strength or weakness of the clustering activity. On
the other hand documents in these CRC’s show the activities of teacher in the center school.
However all CRC’s, tried to organize different committee’s, although they were not found to

function accordingly.

The above information reflects that satellite schools teachers didn’t use CRC. Again the activities
of the committee organized in the center were not found effective and sustainable. This shows
that CRC’s and satellite school lacked follow up and monitoring from the concerned Kebele
education team, sub-city education department and Education Bureau supervisors. Lack of follow

up and monitoring is likely to have an impact on the effectiveness of CRC.
Availability of Necessary Teaching and Supplementary Materials in CRC

As it is learned by the researcher from the check list, all cluster centers were found to have most
of the teaching and supplementary materials provided by AED/BESO and Addis Ababa

Education Bureau.
Availability of Materials

e Supplementary readers to enhance reading and comprehension skills for grade level KG-2
to Grade 9 were displayed for users in two CRC’s’Birhanih Zare and Abyot CRC’s. These
materials were not available in the other two CRC’s (Leake Adgeh and Temanja Yazi

CRC’s).

e Supplementary books related to environmental education, HIV/AIDS, posters, Teachers
Module, Gender issue, participatory approach, teaching in a large classroom, sample
activity learning activities, continuous assessment, HIV/AIDS manuals for teachers, etc.

were available in three CRC’s except in Temenja Yazi CRC. The CRC in Temenja Yazi
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CRC did not have even the list of the materials. As to the information of the researcher,

the materials were kept in the store of the school and then sent to the library.

e Books related to different subject matters (civic, environmental education, science,
English, study skills, gender issues etc.) for different grade levels were available in all
CRC, except in Temenja Yazi CRC. (As the research informed latter because of lack of
space at Temenja Yazi CRC the materials directly handed over to the library through the

store of the school).

It is observed that support materials (books, modules, etc.) were available in most of the CRC’s.
However, the available materials were not placed and displayed so that teachers could see and

utilize it. This shows that the handling and utilization of learning materials need adjustment.
Adequacy of Materials at CRC’s

As it was learned from the check list

e There are good quantities of materials in Birhanih Zare CRC as compared to other CRC’s.
Ten to sixty copies from each supplementary material was observed in the CRC.

e In Leake Adgeh CRC eight to sixteen copies of each material were observed.

e In Abyot CRC five to twenty copies of each material were observed in the CRC.

Birhanih Zare CRC: in this school, teaching and supplementary materials were registered and
filed. It was easy to check and refer to the materials. In this school there was a document that
shows the list of learning materials sent from AED/BESO to Birhanih Zare CRC and a list that

shows distribution of materials from the center to the member (satellite) schools.

Leake Adgeh CRC: Materials were listed and filed. It was easily referred by the teachers in the

CRC. There was also a list that shows the distribution of materials to its member schools.

Abyot CRC: Supplementary materials were not properly listed and documented so that it could

not be easily referred to the quantity of each material.

Temenja Yazi CRC: No document was found that shows the list of materials in the CRC and
distribution of materials to other satellite schools except documents related to guidance of CRC,

minutes, files, etc.
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As it was observed, two CRC’s (Birhanih Zare CRC and Leake Adgeh CRC) differ in their
internal organization than the other two CRC’s under study. These CRC’s, by the support made
from AED/BESO, were found to equip themselves with workshop chairs (60), Workshop tables
(30), chalk boards, white board, filing cabinet, storing, etc. These could help them to extend their
service not only for the clustered schools but also for other schools in their respective area. In
both CRC’s the chairs and tables were displayed for users. The information gathered from the
document, and observation made at CRC’s reflected that there are sufficient number of materials
at the CRC’s. However, CRC’s materials were not found properly listed and easily checked at
some cluster centers. This shows that CRC’s materials are not made to be utilized properly by the

stakeholders.

The staff development facilitators told the researcher that members (satellite) schools of all
CRC'’s were not found to utilize materials at the center and work collaboratively with the center.
Staff development facilitators suggested that there should be awareness creation program on the

overall activities of clustered schools resource center in relation to CRC innovation.

Adequacy of Rooms at CRC’s

All CRC’s lack space. In Birhanih Zare CRC due to the construction of new classrooms the CRC

was not found to give service for the beneficiaries for certain months.

In addition to that the CRC served for both clustering activities and pedagogical center of the
school. In case of Leake Adgeh CRC the cluster center and pedagogical centers were separated.
The problem observed here is that the computers in the CRC were not in use. It was surprising to
keep computers in the room that did not give service. The other thing is that the beneficiaries of
the CRC were teachers of the same school. Other member schools were not found to utilize the
CRC. The room served for office and display room. The CRC and the school use the same store.
Properties of CRC are registered and kept under the responsibility of the store keeper of the

school.

Abyot CRC had different feature. Teaching and learning materials were not in order in the room.
It seemed disorganized. According to the words of the SDF, problem was created, because of the
construction of new classroom in the school compound. Here the CRC and pedagogical center

are separated. However the CRC room served for office, store and display room.
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Compared to the other three Temenja Yazi (Kirkos sub-city) seemed to need adjustment. The
room was old. The teaching aids were scattered here and there on the floor. The room served not
only as CRC but also as a pedagogical center of the school. No supplementary and reference

books were seen in the CRC. No chairs, tables and other materials appeared.

Lack of space, in all CRC’s showed that all concerned officials and stakeholders of CRC’s were

not working cooperatively to end the problem of space.
Sample Centers as to the researcher’s observation: (May, 03/2007)

Netsanet Chora, a pedagogical center, at Nifas Silk Lafto has been found sample by its activity of
preparing teaching aids from locally available materials. In this center, the researcher observed
models of ostrich, skull, newly built classrooms, cobra, terrace farming, natural environment, etc.
which were prepared from locally available and unwanted materials (although wanted by the
school). The materials used to prepare the models, were from thrown away cartoons, sponge,
pieces of papers, wires and the like. However, scarce of shelves, tables, chairs and lack of space
was observed in the center. In the same school, the researcher surprisingly observed AED/BESO

support materials, stationeries etc. kept in the director’s office.

Again the researcher observed at Atse Zerayakob primary school (Nifas-silk Lafto) pedagogical
center. Teaching aids prepared for unable to see (special need) students were available in the
center. The physical map and Globe could be noted as an example. The teaching aids in this
center were well displayed. As it is learned from the coordinator, every day minimum of ten
teachers were utilizing teaching aids made in the center. The researcher has checked and proved
what was said from the file of teachers at the center. The coordinator in this center who was
found productive and rich experience told the researcher that he was willing to share his
experience to any interested group. As to the information of the researcher, many visitors from
the surrounding and from different regions have come to this school for experience sharing. The
coordinator, as he told to the researcher, was the first man to prepare different models from

sponge. This person has shared his newly practiced experience to neigbouring and other schools.

As it is viewed by the researcher pedagogical centers found at the satellite schools are well

organized than CRC’s. CRC’s had been the work shop of their respective satellite schools.

58 Sl
"A%a Aaa camoad
AE 29xqp
ABARA MIVERMYY
MBRARIRS '




However, satellite schools didn’t show their skill to make CRC center of excellence. This shows

that there is a loose relationship between CRC and satellite schools.

Result of document regarding dropouts and passing rate of students in CRC schools Master

sheets that indicate dropouts and pass rate of students within two consecutive years (2005, 2006)

" in six satellite schools was observed from the documents as follows.
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Table 4: Dropouts and Passing Rate of Students in Two Consecutive Years (2005, 2006)
Name of the 2005 2006 [Remark 2005,
Sub-city sihoid Sex Registered Dropouts Detainee Pass Registered | Dropouts Detainee Pass 2006

No %o No % No % No % No % No % Dro. PR
Bole Birhanih Zare Male 903 33 3.7 98 113 772 | 88.7 718 39 5.4 65 9.6 615 90.4 X v
(1-8) Female 1502 63 4.2 153 | 10.6 1286| 89.4 1321 37 28 | 93 72 1190 92.8 v 4
Total 2405 96 4 | 251 [109 | 2058] 89.1 2039 0 P ) L 1805 | 92 v ¥
Nifas Silk | Netsanet Chora| Male 787 43 55 30 4 714 | 96 742 41 5.5 14 2 687 98 NC v
Lafto (1-8) Female 875 40 4.6 32 38 803 | 96.1 846 36 43 9 1.1 801 98.9 v v
Total 1662 83 4.9 62 3.9 1517 | 96 1588 77 48 1923 1.5 1488 | 98.5 v %
Yeka Abyot (1-8) Male 644 15 23 29 4.6 600 95.3 676 21 3.1 24 3.7 631 96.3 X v
Female 826 19 2.3 32 39 775 96 796 28 3.5 23 3 745 97 X v
Total 1470 34 2.3 61 42 1375 | 95.7 1472 49 3.3 47 33 1376 96.7 X v
Kirkos | Temenja Yazi (1- Male 657 60 9.1 20 3.4 577 96.6 563 30 5.3 32 6 501 94 v X
8) Female 1104 80 72 25 24 999 97.5 956 67 7 50 5.6 839 944 v %
Total 1761 140 8 45 2.7 1576 | 97.2 1519 97 6.4 82 58 1340 94.2 v X
Bole Misrak Dil (1-8) Male 589 11 1.8 25 43 553 95.6 531 16 3 14 2.7 501 973 X v
Female 710 18 2.5 31 4.5 661 | 955 590 23 39 | 21 3.7 546 96.2 X v
Total 1299 29 22 56 4.4 1214 | 95.6 1121 39 3.5 35 32 1047 96.8 X v
Kirkos Netsanet Male 843 11 1.3 48 58 784 94.2 819 39 4.8 41 53 739 94.7 X v
Birhan Female 999 42 42 53 <) 904 94.5 880 33 38 39 46 809 95.6 v v
Total 1842 53 29 101 5.6 1688 | 94.4 1700 72 42 80 4.9 1548 95.1 X v
Male 4423 173 39 | 250 | 63 | 4000 | 94.1 4049 186 | 46 | 190 | 49 | 3674 | 95.1 X v
Total Female 6016 262 44 326 S 5428 94.3 5389 224 42 235 45 4930 95.5 v v
Total 10439 435 42 576 5.8 9428 94.2 9448 410 4.3 425 4.7 8604 95.3 X v

Key: Dro = Dropouts P.R = Pass Rate v Improved X =Notimproved N.C=No Change
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The above table shows the dropouts, detainee and pass of students in six schools. As it is shown
in the table, in the majority of the schools (83.3%) the percentage of pass students is found to

increase from the year 2005 to 2006. This shows that the percentage of detainee students is

decreasing.

On the other hand, as table four shows, the rate of dropout students was not improving. In 2006,
as compared to 2005, male dropouts were found to increase and female dropouts to decrease. As
the table describes, male dropouts in 2005 were 3.9% where as in the following year, it increased
by 0.7%. As to the female dropouts it decreased from 4.4% in 2005 to 4.2% in 2006 the passing
rate. The passing rate of female students was found better than that of male students. When the
pass rate of male students improved by 1% the pass rate of female students was found to improve
by 1.2%. This indicates that the rate of dropouts and passing rates of students at CRC’s was

improving year after year.
4.2.1.3 Analysis on Focus Group Discussion

The practice of teaching in the classroom: The researcher had group focus discussion with
students. The students were selected from CRC’s under study. There were four groups out of
which one group was taken from each CRC. Each group consisted of 10 students, five males and

five females. All were 2™ cycle (Grade 5-8) students.

The purpose of focus group discussion was to investigate how learning is promoted in the
classroom. Based on this, each focus group agreed to discuss about students learning in the

classroom. The time allotted for each group discussion was 45 minute.

No Focus Group Dae B‘;:::lcs:isogmup Sub-City
1 Lafto Focus Group 23/04/07 Nifas Silk Lafto
2 Yeka Focus Group 26/04/07 Yeka
3 Kirkos Focus Group 26/04/07 Kirkos
4 Bole Focus Group 24/04/07 Bole

The focus group members including the chairman introduced themselves to the group. They told

their names and their grade level. They were also ready to be recorded.
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Focus Group Discussion Proceedings

The researcher acted as a chairman having consent from the group members. The topic “learning
in the classroom” was accepted by all groups as a point of discussion. The researcher told the
group members that they were given the right to communicate freely with out any reservation.
During discussion; supplementing ideas, disagree on the point raised, reflecting new information,
etc was possible. The researcher as member of the focus group discussion and a chair-man, could

intervene to bring the focus group to the point of discussion.

The result of focus groups reflection is highlighted, summarized and analyzed below.

Lafto Focus Group

The Lafto group discussed about students learning in the classroom and reflected its view. The

group statement is presented as follows.

“Free communication was not developed between us and teachers although little
reflection was observed. Teachers did not prepare us to share our experience
through group work. Most of the teachers did not motivate us to participate in the
class activity by using different methods. Most of the teachers were not prepared
to promote active learning in the classroom.”

The group reflected: - Lecture method takes the upper hand

“Our teachers mostly used lecture method. They didn’t give attention for group
work. Although there were some teachers who used student centered approach, it
was not satisfactory and inviting. Hence we could not say active learning is
promoted, because we were not made to participate in the teaching learning
process.”

The group raised different issues based on student learning as follows

“Some teachers were not motivating students to participate in class discussion.
Instead they put blame on students who didn’t give the right answer. Hence
students who were neglected did not try to give answer there after.”

“We believe that student centered approach would improve learning. But teachers
did not use it properly. The only textbook that leads students for group discussion
is civic and ethical education. Other texts were not prepared to promote active
learning in the class.”

“Students discipline was not good. They did not do assignment. Some teachers did
not have control over them. Students didn’t have interest to share their experience
by involving in the group discussion. They laughed at those who took part in the
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discussion. In some classes group work is given, but it is done only by the group
leader. We reported for teachers, but they didn’t give solution

Lafto focus group reflected that there was no free discussion on matters related to the teaching
learning process. In addition students were not given opportunity to take part in group discussion.
Again the group reported that some teachers did not pay attention for student participation in the
class, where as they prefer to focus on lecture method. The focus group believed that students
would improve their skill through participatory method. On the other hand the group depicted
that students discipline affected the class climate. Generally, reflection of Lafto focus group

shows that teachers need further professional training on active learning.

Yeka Focus Group

“Students are evaluated by class activity, group work and homework. Good
conduct deserved marks. Teachers give ten marks for class activity. Continuous
assessment support students. When it was first started we didn’t need it. We taught
it was not good. However we found it useful.”

“Most of the teachers did not use teaching aid. They didn’t have much information
about it. There is no laboratory in our school. The library is not organized too.”

“We are pleased if teachers would correct our class work and homework. Giving
correction depends on the teachers. Most of the teachers give homework but they
didn’t give correction.”

Free communication

“Women participation in the class has increased. They communicated in their
group better than males. Group work has helped us to communicate with our
colleagues. We debate with teachers without fear. We have practiced to
communicate freely.”

“Most of the teachers motivated students to participate in the class discussion.
They helped the group. Teachers were taking action on those who didn’t do their
job. Teachers used to give supplementary information after group discussion.”

The Yeka focus group reflected that teachers promoted active learning in the classroom. Again
the group said that continuous assessment was applied by the teachers. Furthermore the group
manifested that students enjoyed free communication. In addition, the group reported that women
participation was found to increase. On the other hand, most of the teachers motivate students to
participate in the class discussion. The Yeka focus group discussion shows that cluster primary

school teachers practice CRC innovation at their respective classrooms.
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Kirkos Focus Group

Students participate

“Some teachers spent the period by writing on the blackboard. Others tell us to
copy note from our textbook. Still others used to lecture the whole period. These
teachers did not give chance for students to take part in the teaching learning
process.”

“There are some teachers who raised certain lesson topics to be discussed by
students. Students liked to participate in such discussion. Traffic problem on the
road, HIV/AIDS issues, other topics related to the respective lesson were given to
students to be discussed in a group.”

Continuous assessment

“Mostly students’ participation was seen in civic and ethical education period.
Students deserved grade for their participation. Homework and class work up to
10%, class activity from 10 to 20%, group work from 10 to 20% is recorded on the
mark list. There are also teachers who used to give two or three marks for every
class work and homework done by the students.”

“There are some students who didn’t give respect for group work. They laughed at
students’ participation during discussion. Hence participant students would refrain
from giving their idea freely. Some teachers tried to smooth the problem, and
others who didn’t have patience walked out of the classroom.”

Students reaction

“Some teachers did not have the culture of solving the problem of students.
Because their attachment to their students is loose. They didn’t listen to their
students.”

“Mathematics teachers used teaching aids when they taught Geometry.”

“We didn’t have laboratory. Hence science subjects are presented only in theory”

Fairness in teaching

“Some teachers discriminate students in their teaching. For example:- There was a
teacher who taught other section being helped by teaching aid. When he came to
the other section of the same grade level, he left the teaching aid. The teacher
some times selected few students and took them to the section where he applied
the teaching aid. The teacher took the step because of the conflict he had with a
student in the discriminated class”

The group reported that some teachers didn’t use student centered approach. As it is reflected by

the group, continuous assessment was practiced by teachers. However, some students were found
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to counteract the participation of students in the classroom. The focus group mentioned that the
school lacks laboratory and well equipped library. On the other hand the group complained on
some teachers who discriminated students. The focus group reflection shows that most of the
teachers are engaged in practicing CRC innovation, where as some teachers need to participate in

experience sharing on topics of active learning and continuous assessment.
Bole Focus Group
Learning by Doing

“The system of teaching and learning is changed. This time students are not
expecting every piece of information from their teacher. They do by
themselves. Students share their experience; based on the topic they are given.
They discuss in group. They ask each other. They read books. They seek
information from different areas. Every student works hard for his group to

deserve a better grade.”
Sitting arrangement fitted group discussion

“This time our seating arrangement is changed. We sit in group in the class.
Sitting in a group can help to identify students easily. Group leaders check the
activities of the students and report to the subject teachers. There are different
groups in different subjects. Some teachers group students according to their

seating arrangement. Others use attendance sheet.”
Participation

“In the past, very few and known students were the actors in the class.
Teachers paid attention to these students. This was not a good approach. Now,
teachers are found to motivate weak students to answer question, and make
them participate actively in their group. They used to appreciate students who
didn’t give the right answer. Now the whole class is taking part in the process

of learning.”
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Application of Group work

“All teachers give us group work at the same time. When we are loaded with
different kinds of group work we didn’t get time to study our note and do
assignments. Meanwhile each teacher wants his assignment to be done in the

given period of time. Group work is found to take our time.”

“We contribute money to group work. Because the information we gathered
should be typed. However it is difficult to collect money for all group work
given by all subject teachers. This had been a big problem for months.
Recently we reported the case to the office and we have started to write using

”

pen.
Reward for good performance

“There are teachers who could be exemplary in their profession. They should
be rewarded. We didn’t see teachers who were given reward for their good
performance in our school. Unless teachers are motivated, good teaching
could not take place in the classroom. Hence rewarding teachers for good

performance should be practiced.
Learning in the Classroom

“Most of the teachers use teaching aid to support the lesson they taught.
Students are also participated in doing teaching aids. However some subjects

like chemistry and social studies are not supported by teaching aids.

“Some teachers didn’t treat students in a good way. They showed angry face.
They frowned at students. The students did not like such personality. Hence
they didn’t give good regard for these teachers as well as for the subject they

taught.

“Some good teachers did not neglect students’ question. When they didn’t
know the answer they told their students they would bring the following

period.”
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“Before this time there was only monthly test or weekly test. Nowadays
participating in the group work would deserve a rark. Class activity has been

given credit. Now our grade was found to increase.”

The focus group reflection shows that practice of clustering school innovation has
enabled students not to expect every thing from teachers. This indicates that students
have started to find solutions for problems by discussing in group, reading supplementary
materials and seek piece of information from different learning areas. On the other hand
the sitting arrangement in the class enabled students to interact with their fellow students
and teachers. This shows that the CRC innovation has increased participatory learning
through application of group work. Again, the reflection of the focus group depicts that,
i the teaching learning process is supported by teaching aids so that the students could
‘ easily develop their experiences. In addition, the focus group indicated that the
application of continuous assessment in the classroom helped them not only to participate

actively in the class but also to improve their grade.
4.2.1.4 Analysis on Classroom Observation

The researcher observed five classes at four different places in different CRC.

No School 2 by Subject |Period Time Date
observed

@ 1 Leake Adgeh 1A English 6" 1:30-2:10 PM April 19, 22, 23/2007
2 Abyot 3A Maths 3¢ 110:00-10:45 AM |April, 25, 26, 27/2007
6A Science 4" |11:00-11:45 PM _|April 25, 26, 27/2007
3 Birhanih Zare 5C Science 6" 2:00-2:45 PM April 25,26,27/2007
4 Temenja Yazi 7D Maths i* 8:30-9:45 AM  |April 07, 08,09/2007

The researcher used classroom observation checklist for every observation session. The purpose
of the checklist was to assess the performance of teachers at the result of training at (CRC). There
- » were 34 performance indicators in the checklist. The steps to be followed by the observer were

listed on the checklist.
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a. Classroom Condition

In all the observed classes there was adequate space for movement between desks. However the
desks and chairs were not easily moveable. The number of students in the classes observed was
53, 62, 63, 32 and 54. The student classroom ratio of the observed schools was 1:53. All day
teaching was practical in all the schools. Time fixed for each period was 45 minutes. The
classrooms were with enough light. This shows that the classroom condition is comfortable for

the teaching learning process in the class at clustered schools.

b. Lesson Planning

In the 2™ cycle classes of all schools teachers weekly lesson plan didn’t match to their annual
plan. The topic that should have to be presented in the month of May was found to be taught in
April. There was a difference of one month. It was observed that there was additional load on
both the teachers and students because of the census which was made clear after the school year
began. Hence teachers were running fast to finish portions of their respective subjects. However
the teachers” weekly lesson plan matched to the contents of the subject they taught in the class.
Teachers in their weekly lesson plan, formulated goals and objectives to the lesson. Again
correspondence of content and learning activities was adequate. This shows that teachers are used

to preparing lesson plan which matches the content of the lesson at clustered schools.

c. Communicating the Lesson

There were differences in communicating the lesson. In Berihane Zare Cluster Resource Center
primary school the researcher had the chance to observe grade 5C, that is Science class. Students
were sitting in group. They were able to face each other. The teacher could easily move from one
group to the other group. The lesson presented about simple machine was supported with relevant
teaching aid so that it created good teaching and learning environment for students to

communicate among themselves and with their teacher. Female students were active participant.

In Abyot Cluster Resource Center primary school the researcher observed Mathematics class in
grade 3A. In this class students were found to do their assignment first individually and then in
group. The group consisted of 7 to 8 students. The teacher let students to solve problems on the

blackboard. Other students observed and commented on the activity of the student. Students
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communicated to each other and to their teacher. Every student had his/her Mathematics textbook

with him. Female students were taking part in the class activity.

The other class in the same school which was observed was grade 6A Science. In this class the
method the teacher used was question and answer. Few and the same students raised their hands
to answer questions. The teacher tried to communicate with students by drawing picture of an eye
ball on the blackboard. Participation of female students in the class was low. The teacher didn’t

use variety of methods to engage students in their work.

Grade 1A students at Lacke Adgeh Cluster Resource Center were found in harmony with their
teacher. Students repeated words in chorus and individually. Every one was eager to participate
in the learning activity. The teacher called students by their names and asked questions. Students
associated words with pictures. To teach the words ‘big’ and ‘small’ the teacher used stone. The

students identified the words by looking at the size of the stones.

The class the researcher observed in Temenga Yazi Cluster Resource Center School was section
7 D, subject Mathematics. The topic of the lesson was “sum of interior angles of polygons”. The
teacher used lecture method. He explained the lesson while writing note on the blackboard.
Students were passive listeners. They didn’t participate in the teaching learning process. What the
researcher observed in this class was binding rules hanged on the wall, which is indeed attractive

for students to easily grasp the principles easily.

Regarding communications of lesson, the classroom observation shows that, most of the CRCs’
students were given opportunity to under go active participation in the class. The classroom

setting reflects that female students’ participation has taken the upper hand.

d. Mastery of the content

Every teacher whom the researcher observed was qualified for the subject he/she taught although
there was difference on the ability to utilize (employ) appropriate method of teaching. This shows

that teachers assigned to teach were qualified for the subject the taught.
e. Implementing the subject matters

Teachers in Brehanih Zare and Leake Adgeh Cluster Centers primary schools arranged their

teaching materials prior to lesson implementation. Students’ direct participation in their classes
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was good. Students were highly encouraged to take part in discussion and praised for their

participation.

Teachers in Abyot CRC and Temenja Yazi CRC primary schools tried to implement their
respective subject matters using chalk and blackboard. Especially what was observed in Temenja

Yazi CRC was not enthusiastic. Students did not occupy themselves with different activities.

The classroom observation shows that some teachers need follow up to implement active learning

in the class.
f- Instructional materials and resource

Cluster school resources were utilized by Berhanhi Zare and Leake Adgeh CRC’s primary school
teachers. They used appropriate and variety materials to the topic. The teachers’ effort to enrich
the lesson by using cluster resource center resources and locally available materials was very
good, where as in Abyot and Temenja Yazi CRC’s primary schools; teachers didn’t use any
teaching materials. The Science teacher of grade 6A (Abyot CRC) for instance should have used
a diagram to show the effect of short sightedness or long sightedness instead of trying to draw
picture of an eye ball on the blackboard. Similarly the teacher of grade 7A at Temenja Yazi CRC
primary school also should have used real objects or diagram of polygons to promote learning.
These teachers didn’t try to utilize cluster school resources. The reason the teachers gave for not

using teaching aids was shortage of time to cover the portion.

The practice of two CRC’s (Birhanih Zare and Leake Adgeh) reflects that committed and devoted
teachers use the resources of their pedagogical centers to make their classroom teaching

enthusiastic. The teaching methods used make the students easily grasp the lesson.

g. Evaluation

In Birhanih Zare CRC the teacher used a format that could help to assess students’ activity and
performance. The format was given to the group leader to register and control group members.

On the format there were about 7 indicators of activities.

A student in each group was checked for coming without doing homework or class work, and
also checked for coming without having exercise book and textbook. In addition, the group leader

checked students who were not participating in group discussion. Taking attendance of his group
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members and identifying students who were not able to read were the responsibility of the group
leader. Students who misbehave were also controlled. The format filled by the group leader was
given to the teacher at the end of the week. The students’ activity reported by the group leader
was taken out of 10%. Another 10% mark was given for class activity and different exercises
made by the student on his/her exercise book. On the mark list four fives, which sum up 20% is

reserved for continuous assessment. The other 80% is given for tests and final examination.

The practice of the CRC School shows that students were able to share responsibility in

evaluating their fellow students.

Continuous assessment exercised in Leake Adgeh CRC School. In grade 1A (first cycle)
students were assessed in the following way. Oral 5%, test 10%, quiz 10%, oral 5%, test 10%,
quiz 10% and exercise 20%. This sums up 80%. The rest 20% was for final examination.
Continuous assessment at Abyot CRC primary school (grade 3A) is marked in codes. For
students who had very good participation * (star) was coded. The star represented the student’s

very good participation, and good ability of reading and writing.

The classroom observation indicates that teachers are using different evaluation mechanism to

upgrade the skills of their respective students in the class.

Various codes were used to represent participation.

Such code A represents very good participation, how ever this code differs from star since it is
given to a student who is not working his/her assignment because of his/her problem at home. ¥
Represent good participation, however a student coded V¥ usually forget to do his/her

assignments, and plays in the class. B is coded for average students. O For very weak students,
U for student who behaves properly, h for students who are very good in their behavior.
However, such students were categorized under h, because of liking play and restlessness. N, for

students who are as h, but quarreling some one and disturbers.

The various codes used shows that teachers are using symbols to represent students’

participation. Therefore, the system indicates the good practice of continuous assessment.

The evaluation system the researcher observed in Temenja YaziCRC School is no difference

from that of the traditional way. The teacher gave 10 to 20% marks for class participation (For
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doing homework and class work) tests and final exam counts out of 80%. This shows that some

teachers lack training in continuous assessment.
4.2.2 Quantitative Data Analysis

The participants in the data collection are principals, key teachers and teachers.

In order to investigate the exposure of respondents to training centers, they were asked if they had the
chance to share their experience in the training centers (Central venue, Sub-city, CRC, School).
Following that they were requested at what level they participated. The respondents were given
options “yes, no, undecided” from which to decide. The results are summarized below.
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Table 5: Contact Cluster Schools Training Centers

Principals no. 14

Teachers No. 118

Total No. 132

No Items Yes No Undecided Yes No Undecided Yes No Undecided
No|[% |No|% | No| % |[|No| % [No| % [No| % |[No| % [No| % | No| %
1 Did you have the
chance to share
your experience 11 79 2 14 1 7 76 64 41 35 1 1 87 66 43 33 2 1
in the training
centers?
2 If your response for question 1 is “yes” at | Principals No. 11 Teachers No. 76 Total No. 87
what level? Yes % Xes % Yes %
a. at school level 10 91 64 84 74 85
b. at CRC level 4 36 25 33 29 33
c. at Addis Ababa Education Bureau level |5 45 12 16 17 20
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4.2.2.1 Contact Cluster School Training Centers by

Stakeholders
As it is indicated in the above table, the majority of principals and teachers 87(66.6%) have
responded that they had the chance to share their experience at training centers. Among the
principals and teachers who said “yes” 10 / 91% and 74 / 85% of them respectively have shared
their experience at school level, where as some of the same principals and teachers (33% and
20% of the total) who said “yes” had the chance to contact “CRC and central venue (Addis
Ababa Education Bureau) training centers. This shows that teachers’ in-service professional

development training program was not strengthen and promoted at CRC level.

As it is learnt from Addis Ababa Education Bureau, there were key teachers and principals who
contacted the central venue training center. The following figure shows number of participants at

the central venue 2006/2007.

Number of participant
Category of participants
Male Female Total
Teachers 329 408 937
Principals 111 44 155
Total 640 652 1092

Source: Addis Ababa city administration education Bureau (2007).

This shows that significant number of teachers and principals were engaged in Addis Ababa

Education Bureau training center.

4.2.2.2 Area of Training Shared by Principals, Key Teachers and

Teachers

In order to assess the area of training, which the respondents experienced, a number of topics
were listed to be decided by the informants. The respondents were provided options “yes, no,

undecided,” where the finding as follows:
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Table 6: Assessment of Training Experience Shared by Stakeholders at CRC/School

Principals and key teachers No.

Teachers No. 120

Total No. 151

No.=31
(O PLORCHOp Sraiming 1eus Yes No. Undecided Yes No. Undecided Yes No. Undecided
No | % [ No| % | No| % | No | % [ No| % [ No | % | No | % | No| % | No | %
1 Continuous assessment 24 - '17:2]6 20 |41 3 113 194 |5 4 2 2 137} 9L Skl =P 3
2 Child centered approach 28 1190-]:3 10 |- - 98 o S I 2 2 5 126 183 [19 [13 [6 4
3 Teaching in a large 20 |64 |3 10 |8 26 |71 = S 8 B e e 30 | 91 60 |16 |11 |44 |29
classroom
4 Civic and ethical education [23 |74 |6 20052 6 97 81 |8 15 12 [ 120 (80 |14 |9 17 11
5 Less plan preparation 26 |84 |3 1052 6 108 |90 |5 4 7 6 134 |89 |8 5 9 6
6 Acton research 19 j61 |4 13258 26 | 86 121023 19 11 36 1105 |69 |27 |18 |19 13
7 Preparation of teaching 20 (64 |4 13187 23 |83 69 |15 13422 18 103 “|:68. 1=19-|713=$29 19
material from locally
available materials
8 Increasing students 23 (74 |4 13 | 4 13211 SOSN20 T 129 24 |94 |62 |24 |16 |33 |22
enrollment and decreasing
wastage of education
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The stakeholders were asked to answer whether or not they participated in the given topics of
training. The majority of the respondents have said ‘yes’ that they have participated in teachers
professional development training. From the listed topics of training 94%, 90% and 82% of
teachers agreed that they shared their experience in continuous assessment, lesson plan
preparation and student centered approach respectively. On the other hand 77%, 84% and 90% of
principals and key teachers indicated in agreement (yes) that they shared the above three topics of

training.

Again 81% of teachers and 74% of principals and key teachers reflected that they shared their
experience in Civic and Ethical education. Concerning action research 72% of teachers and 61%
of principals and key teachers noted that they took part in the training. Again, in case of action

research, it is reported that 69% of the total population have taken the training.

In addition, 69% of teachers and 64% of principals and key teachers noted that they have
experienced how to prepare teaching materials from locally available materials. Furthermore,
59% of teachers and 64% of principals and key teachers confirmed that they developed their
knowledge on the topic, teaching in a large classroom. In addition, concerning increasing
students enrollment and decreasing wastage of education the respondents 59% teachers and 74%

principals and key teachers have confirmed that they shared ideas on the topic.

The above information indicates that the majority of the respondents have experienced the skills
and abilities in the given topics. This was clearly manifested by both groups with no significant
difference. This shows that most of the respondents have contacted the training center and

enriched their experience in the area of training listed in table 6.

Again 68% of the total respondents agreed that they have shared their experience in preparation
of teaching materials from locally available materials. Significant number of respondents (42%)
did not agree and decide about the training. This shows that training given on this topic didn’t

include all teachers.

Most of the respondents (62%) reflected that they shared their experiences regarding increasing
enrollment and decrease wastage of education. On the other hand 38% of the respondents did not
confirm that they shared their experience on the subject. This shows that significant numbers of

teachers’ were not made involved in the experience sharing.
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On issue of training, it was learnt that there were certain people who come to the central venue
multiple times to share their experience more or less on the same topics where as most of the
participants did not share their experience to the staff, when they went back to school. This shows
that mostly, training of TOT (training of trainers) that took place at the central venue had no

multiplying effect as the grass root level.
4.2.2.3 Utilization (Preparation) of Teaching Aids at CRC

Informants of the study were requested how often they utilized and shared their experience at
cluster resource centers at the result of the given training. Options (frequently, not at all and

occasionally) were given to respondents to decide.

Table 7: Utilization of CRC by Stakeholders

Key teachers No. 17 Teachers No. 120 Total No. 137
Not ccasion Not |Occasio Not at | Occasioy
e thems Always| stall | atty | A3 atall | naity | A™Y] i ally

No | % [No|% [No| % |No| % [No|% [No|% |[No|% |No| % [No| %

How often did you:-
5130| 6|35]-6|35[35]|29|66|55|19|16|40|29|72 | 53 | 25| 18

Utilize teaching aids made at CRC

Prepare teaching aids at CRC 3 |18 |10 )59 |4 |23 [27 {22 [74 |62 [19 [16 [30 |22 |84 |61 {23 |17

Evaluate supplementary materials at 1 |6 |12 |71 (4 (23 |19 |16 |91 |76 |10 (8 |20 |15 |103{75 |14 (10
CRC

Utilize reference books provided by 4 (24 |16 |35|7 |41 |40 |33 |43 [36 |37 |30 |44 (32 |49 (36 |44 (32
CRC

As it is shown in the above table concerning item ‘a’, 35% of key teachers and 55% of teachers
indicated that they have never utilized teaching aids made at CRC, where as 35% of key teachers
and 16% teachers noted that they utilized teaching aids made at CRC occasionally. In addition

30% of key teachers and 29% of teachers mentioned that they utilized CRC frequently.

In item ‘b’ of the same table, 59% key teachers and 62% of teachers indicated that they have
never prepared teaching aids at CRC, where as 23% of key teachers and 16% of teachers

responded that they prepared teaching aids at CRC occasionally.

In item ‘c’ respondents were asked how far they exercised evaluating supplementary materials at
CRC. In the response given, 71% of key teachers and 76% of teachers have reflected that they

have never been engaged in evaluation of support materials.
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In addition, the informants were asked to answer item ‘d’ which seeks information about the
utilization of reference books provided by cluster resource center. 41% of key teachers and 30%

teachers agreed that they utilized reference books provided by CRC occasionally.

Significant numbers of key teachers 24% and teachers 33% have reported that they utilize
reference books always. Among the respondents 35% of key teachers and 36% of teachers

mentioned that they have never used reference books provided by CRC.

The table above shows that respondents, were not actively participate in the utilization and
preparation of teaching aids at CRC. Again the respondents were found that they were not active
in evaluating and utilizing supplementary materials provided by CRC. Generally the response
given by respondents in table 7 clearly shows that CRC was not well utilized by the stakeholders
and the respondents were not in a position to develop their experience through active

participation in CRC.

4.2.2.4 Activities of Satellite Schools in Facilitating and
Utilizing CRC Materials

Satellite schools have their own contribution in make use of CRC resources. It is necessary to
investigate whether or not satellite schools use scarce materials equally among themselves. The

respondents were given options (Yes, No, undecided) to decide.

In the following questions, informants of the study were asked whether or not satellite schools

display resource, provide teaching materials, and share scarce materials for beneficiaries.
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Table 8: Satellite Schools Activity in Displaying CRC Resources for Utilization

No

Items

Key teachers and principals No.

31

Teachers No. 120

Total No. 151

Yes

No

Undecide

d

Yes

No

Undecid

ed

Yes

No

Undecid

ed

No

%

No

%

No

%

No

%

No

%

No

%

No

%

No

%

No

%

Are supplementary materials
and reference books
distributed from CRC
displayed in clustered
(satellite) schools so that
teachers can easily get and
utilize it?

20

65

11

35

69

57

50

42

89

59

61

40

Are posters displayed in
members (satellite) schools so
that teachers could easily see
and utilize it

25

81

19

66

55

54

45

91

60

60

40

Have you ever been provided
with modules or materials that
were helpful to develop your
profession?

23

74

26

55

46

63

53

58

38

71

47

Do clustered schools utilize
duplicating machine and other
scarce materials equally
among them selves?

13

42

17

55

52

43

68

57

65

43

85

56
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For question item ‘1’ in the above table 65% of key teachers and principals agreed that CRC
supplementary materials and reference books are well displayed in satellite schools. On the same
issue 57% of teachers confirmed that supplementary and reference materials are well placed in
satellite schools. On the other hand, significant number, that is; 35% of principals and key

teachers and 42% of teachers reflected that the CRC materials are not well placed in the school.

Concerning item ‘2’ 45% teachers and 19% key teachers and principals have confirmed that
posters sent through CRC were not well displayed or pasted, in the school so that teachers could
see them and develop their awareness. On the contrary, 81% of key teachers and 55% of teachers

agree that posters were well displayed for teachers to utilize them properly.

According to the information given above the majority respondents agreed that the materials
provided by AED/BESO were displayed so that the stakeholders could easily utilize it. Hence the
responses of the participants show that most of the satellite schools actively utilize CRC
resources. Howe ever, the significant number (42% teachers) did not agree on the above opinion.

This shows that some satellite schools do not display support materials and posters to the staff.

For question item ‘3’ respondents differ in their response. 74% of key teachers and principals
reported that they were provided with modules/ materials that were helpful for their profession.
Where as 53% of teachers’ respondent disagree on the provision of materials or modules. This
shows that significant numbers of teachers were not provided helpful materials where as key

teachers and principals had access for them.

Respondents, in item ‘4’, in the above table were asked if scarce materials are utilized equally
among clustered (satellite) schools. Respondents, 55% of key teachers and principals, and 57% of
teachers reported that they didn’t utilize scarce materials equally among themselves. This shows
that cluster resource centers were not able to provide equal service to their respective satellite

schools.
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4.2.2.5 Perception of Stakeholders

In the following questions the respondents were asked to measure the activities of school

management using options “good, fair, poor” to decide.
g gop g p

Table 9: Perception of key teachers and teachers on the activities of School Management

Key teachers No. 16 Teachers No. 119 Total No. 135

No Items Good Fair Poor Good Fair Poor Good Fair Poor

No | % | No| % | No| % |No| % [ No| % | No | % No % | No | % | No | %

1 Facilitate 8 50 |6 [38 |2 |12 |56 |47 |34 |29 |29 |24 | 64 47 '1-40-] 30"} 31 "1 23
professional
training in the
school

2 Coordinate 6 37 |'7 | 44 1.3 |:19. |51 |43 |46 39" | 22| 18:]:57 4253 51°39 1251519
community
participation in
school
improvement

3 Adjust YO! 56374t 257 20 12 L5 75] 48] 4611539 | 161 137 ] 6T 5050137 - 51813
condition for
mentoring
program

4 Supervise 2 B VR ) e 1 g S ) 8T T3] 25 21T 6 100 |74 |27 |20 |8 6
classroom
instruction

In the table above, for the question item ‘1’ 50% of key teachers and 47% of teachers responded
that the management showed good facility in facilitating professional training in the school. On
the other hand 38% of key teachers’ and 29% of teachers has reported that the activity of the
management on the above noted item is fair. This shows that the management body was not

strong enough to facilitate professional training in the school.

Concerning item ‘2’ in the above table, the respondents reflected that the activity of the

management in mobilizing the community was fair. This is

confirmed by 44% key teachers and 39% teachers. On the other hand 37% key teachers and 43%
teachers agreed that the management facility in involving the community in school improvement
was good. On the contrary, 19% of the total respondents reported that the management activity
was poor. Generally the given opinion shows that the community needs further agitation to

participate in CRC.
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For question item number ‘3’ the majority of key teachers (63%) and teachers (48%) suggested
the performance of the management, concerning adjustment of mentoring program was good. On
the other hand 25% key teachers and 39% teachers reported that the management should adjust

better condition for the mentoring program.

Concerning question 4, 81% of key teachers and 73% of teachers reported that the performance
of management in supervising classroom instruction was good. This shows that proper

supervision is implemented in the teaching learning process by the management of the cluster

school.

4.2.2.6 Changes Because of Participation in Cluster Based

Professional Development
Respondents evaluated learning conditions based on the given items which indicate learning

improvement.

Table 10: Impact of CRC on learning activities

Frticpalent ke Soxchery Teachers No. 114 Total No. 145
No. 31
No Items Highly |Somewhat| Not | Highly Somewhat| Not | Highly fv"l:':: Not
improved | improved |improved [improved | improved |improved [improved imaproved improved

No|% | No | % |[No|% |No| % | No | % | No| % [No| % {No| % |No|%
1 Dropout rates 3 |10 |11 |35 |17 |55 |11 [10 (57 (50 (46 |40 |14 |10 [68 |47 [63 |43

~

2 Pass rate L och3c 2f9L 1295168 3] 5 e 52 146 |57 |50 |6 (4 |61 |42 |78 |54

3 | Students activityinthe |3 |10 [12 |39 |16 (51 (13 |11 (44 (39 |57 |50 [16 |11 [56 |39 |73 |50
teaching learning

_process
4 Teachers competence - |- 17 |55 |14 |45 |7 |6 59 (52 |48 |42 |7 |5 |76 |52 |62 |43
regarding the subject
they teach
5 | Women’s participation |- |- [15 (48 (16 |52 |3 [3 |47 |41 |64 |56 [3 [2 |62 (43 |80 (55

in the teaching learning
process

As the above table shows 55% principals and key teachers and 40% teachers noted that the
dropout rates were not improved. Again 68% of principals and key teachers and 50% of teachers
reported that the pass rate was not improved. On the other hand 47% of the total number of

respondents said that the rate of dropouts and pass was some what improved. Other insignificant
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number of respondents noted that dropouts and pass rate was improved. The response of the

majority shows that dropouts and detainee’s issue remained a problem.

In item ‘3’ respondents were asked to scale the students’ activity in the teaching learning process.
50% of the total respondents noted that the students’ activity is not improved. On the other hand
significant number of respondents (39%) reported that the activity of the students in the teaching
learning process is somewhat improved. This shows that teachers’ professional training should be

strengthened to bring about the improvement of students activity in the classroom.

Regarding teachers’ competence in their respective subjects 52% of the total respondents said
that it is some what improved. On the other hand significant number of respondents (43%)
reported that it is not improved. This shows that subject focused professional training should be

strengthened in clustered schools.

In item ‘5’ respondents were asked to scale women’s participation in the teaching learning
process. 52% of principals and key teachers and 56% of teachers said that women’s participation
is not-improved. On the other hand 43% of the total respondents reported that it is somewhat
improved. This shows that, teachers’ awareness on gender issue and attention paid for women’s

participation in the classroom is low. Hence, the study indicates that more emphasis should be

given for women education.
Factors that hinder the effectiveness of cluster school resource center

In the following table respondents were asked to indicate the degree of hindrance based on the
given items. NB. Options of five scales were given to respondents to expand the scope of their
choice. In the analysis very low is reduce to low, and very high to high, because to simplify the
analysis. However, the table shows both the 5 scales and 3 scales side by side to give clear

picture to the reader.
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Table 11: Factors that Influence (Hinder) the Effectiveness of CRC

2 SCALE Reduced to 3 scale
g g VL M H VH Low Medium High Total
No .5 E.
é"- g No %o No % No % No % No % No % No % No %o No %
(-9
] Absence of commitments | P&K 3 2 3 133 | 9 30 5 167 | 12 | 40 4 133 | 9 30 17 56.7 | 30 100
to work collaboratively
with colleagues T 9 |69 19 | 164 |29 |25 |29 |25 |31 [267 |27 | B2 |2 |25 60 | 518 [ 116 | 100
Total | 38 | 5.5 23 15831738 - \[326 345233~ | 435|729 |31 =} 212 "3t 1126 77 527 | 146 | 100
2 Lack of follow up and P&K - = 2 6.7 9 30 12 | 40 7 233 [2 67 |9 30 19 633 | 30 100
monitoring from the school
Chiagsshent T 8 6.9 15 129 320 276 |:370 319124 | 207|235 19:8% |32 =] 27.6 .. |61 526 | 116 | 100
Total | 8 55 17 116 | 41 28 49 12336 2 |31 [F21 2= s el [vAl: T [E280 80 548 | 146 | 100
3 Lack of adequate P&K 1 33 6 20 8 267 |E10 1|5333, |iS 167 | 7 238> 78 26.7 15 50 30 100
training T 8 6.9 23 198 | 28 241 [ 38 [328 [ 19 164 |31 [267 [28 | 241 57 49 1 116 | 100
Total | 9 6.2 29 | 20 36 | 247 | 48 | 329 |24 | 164 | 38 | 26 36 | 247 | 72 493 | 146 | 100
4 Absence of cooperation P&K 2 6.7 8 26708 267 |=100:|i333 ti2 67 [ 1017333 |8 26.7 12 40 30 100
from parent teachers
association T 16 | 138 | 15 1297|725 [ 21567 1| 451 | ea8.81s |F 1S 1201 31 12617 |25 | 25:6%1)560 51.7 | 116 | 100
Total 18 [“123" |23 1887 (738 | 2267|555 Jentter =07 = |16, | AT 28 33, 12265 =72 493 | 146 | 100
5 Fail to reach the P&K 1 33 9 30 8 267 | 9 30 3 10 10 | 333 | 8 26.7 12 40 30 100
participation of the
community in school T 9 7.8 22 19 29 |25 39 [336 |17 147 | 31 | 267 |29 | 25 56 483 116 | 100
improvement program
Total 10 | 68 31 212 7| 370 | 2535 [iA8S v 329 (20 = P13 0= Ak 2] 28|37 k253 |68 466 | 146 | 100
6 Inculcating spirit of P&K 2 6.7 2 6.7 11 367710, {|i33.3L 1 1%5 167 | 4 % B (T 15 50 30 100
competition
T 6 53 17 15 30 | 265 | 40 | 354 |20 | 177 | 23 | 204 | 30 | 265 | 60 53.1 113 | 100
Total | 8 56 19 133 | 41 OB7:3050 . |i35 T R B B A L L 524 | 143 | 100
7 Accountability e 1 ) 2 67 |00 - les3 0 Fas3 s |20 | 4 ] 133 aere 333t eie T sast aba0n [kio0
T 10 | 88 12 106. |33 1292 7 31, 1345 |-19=:| 168 1222 0 | 10533 15292 [iS8 513 | 113 | 100
Total 12 | 84 14 9.8 43 | 301 |49 [343 |25 |175 |26 | 182 | 43 | 301 74 517 | 143 | 100
g Reward for good P&K 7 233 | 5 167 | 8 267 | 7 233 | 3 10 12 | 40 B 26.7 10 333 | 30 100
performance T 1197 18 159 |:27- | 239-|.38 | 336 | 19| 168 7| 29 | 257:4 27} 239" .57 504 | 113 | 100
Total 1851126 =]23 161 |35 | 2455 45 7815 [ 22 |ase e kas Tl as el 2t i 6T 469 | 143 | 100

Key: VH= Very high, H= High, M= Medium, L= Low, VL= Very low P&K= Principals and Key teachers, T= Teachers
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In item ‘1’ in the above table, respondents were asked if absence of commitment to work
collaboratively with colleagues hindered cluster resource center from being effective. The
majority of respondents, 77(52.7%), reported that the level of hindrance was high. This shows

that the respondents were not committed to work collaboratively.

In addition, in item 2 the respondents were asked if lack of follow-up and monitoring had
hindered the effectiveness of CRC. Respondents that were 80 (54.8%) indicated that its
hindrance was high. Significant number of respondents that were 41(28.1%) answered the
degree of hindrance concerning lack of follow up and monitoring was medium. Other few
respondents that were 25(17.1%) said that the hindrance was low. This shows that lack of follow

up and monitoring impeded the effectiveness of CRC.

In item ‘3’ the respondents were requested if inadequacy of training could be a hindrance for
effectiveness of CRC. For this question 72(49.3%) respondents answered that its hindrance was
high and 36(24.7%) of them responded that the hindrance was medium. On the other hand
38(26%) respondents reported that the hindrance of lacking adequate training was low. This

shows that more attention should be given to enhancing training program.

In item ‘4’ and ‘5’ the absence of cooperation from PTA and fail to reach the participation of the
school community were presented to the respondents, if it appeared to hinder the effectiveness
of CRC. The majority respondents 72(49.3%) and 68 (46.6%) reflected their opinion that the
hindrance is at high level. On the other hand significant number of respondents 41(28.1%) for
both items (4 and 5) reflected that the level of the hindrance was low. This shows that the

involvement of PTA and the community in CRC activity was not satisfactory.

Other factors listed in item ‘6’ and ‘7’ (lack of reward and accountability) were presented to
respondents if they were found impediment for the effectiveness of CRC. Of the respondents
67(46.9%) replied that the hindrance of lack of reward for good performance was high. Again
the respondents said that there should be accountability in the activities of CRC. Those
respondents who accounted, that lack of accountability hinder CRC activity were 74(51.7%).
This shows the respondents believe that rewarding for good performance and inseminating

accountability advances CRC activities in schools.
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4.3 Interpretation of Qualitative and Quantitative Data

In this part of the study both qualitative and quantitative data are integrated and interpreted.

4.3.1. Practice of CRC Innovation at Education Bureau Level

The interview made with principals, focal persons and officials proved that the Education
Bureau had no organ of CRC. The absence of organ and structure of CRC at the Bureau level
is likely to create a gap of information with sub-city officials; Kotebe College of Teachers
Education, Kebele Education Team and Cluster Resource Centers. The problem of lacking
organ of CRC which leads to loose linkage with different echelons influenced the feeling of
responsibility and accountability. Therefore, the study shows that lack of monitoring and follow

up which has its own impact on CRC practice derived from lack of organ at the city level.

4.3.2. Practice of Cluster School Innovation at Cluster Primary
Level

The interview with principals indicated that CRC’s are organized and structured at the cluster
school level. Although responsibility was shared among the members of the management
committee who include all the satellite schools principals, they are not committed to doing
cooperatively at their respective cluster resource center. The CRC school principals who are the
chair persons of the management committee could not bring the members to plan and implement
innovative action of cluster primary school practices. There fore, lack of commitment and
devotion from the part of principals’ influence the active participation of teachers in CRC. As
cullinsford (1995:179) reflected a school is a product of all who are in it. One has to begin to
change. The whole also begins to change. However the study shows that principals of the
satellite schools who manage the CRC’s are not acting to promote the practice of CRC

innovation, so that teachers lacked to work collaboratively at their respective center.

The absence of cooperation to working collaboratively in CRC by management group affected
the effective practices of cluster resource centers in implementing CRC innovation. As the
response of the beneficiaries indicates (Refer to table 7), 35% of key teachers and 55% of

teachers have never utilized teaching aids made at CRC. Again 59% of key teachers and 62%
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teachers have never been involved in preparing teaching aids. In addition 71% of key teachers

and 76% teachers replied that they have never been involved in evaluating teaching aids at CRC.

The management committee at CRC level was responsible for planning cluster activities,
identifying needs to provide short tern training program, create opportunities for mutual sharing
of experience, improve the functioning of the clusters and professional development of teachers.
The management committee was also responsible for identifying mechanisms to promote
community participation, coordinating and implementing collaborative work among

stakeholders, creating relationship with concerned officials and supervisors.

However the management committee at cluster centers was not observed to exercise its
responsibilities. This shows that the management committee at CRC level need follow up and
monitoring to effectively implement their responsibility. Again the study shows that need
assessment to identify training needs of management committee should be facilitated to upgrade

their activity.

This shows that CRC management committee was not committed to the responsibility given,
where as the beneficiaries primary school teachers and students are not benefited from the

resources CRC’s could provide.

4.3.3. Practices of Cluster School Innovation at School Level

The interview made with officials and principals indicated that there is improvement in teaching
and learning at the classroom setting after the CRC innovation is introduced to cluster primary
schools. The focus group discussion and classroom observation depicted that active learning and

continuous assessment was employed in the classroom setting.

The CRC innovations which focus on capacity building of teachers’ profession through in-
service program and provision of material support enhanced the teaching learning in cluster

primary schools.

The focus group reflection indicated that most of the teachers were practicing active learning,
and using continuous assessment to promote effective learning in the classroom. Similarly class
observation depicted that most of the teachers were able to manage their respective classes in

using student approach and systematic evaluation. Document observation revealed that cluster
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schools were provided with supplementary materials, modules, reference books which enable

teachers to enrich their respective subject matter.

According to the report of the beneficiaries (Refer to table 8) 65% key teachers and 57%
teachers agreed that they utilize supplementary materials and reference books provided by CRC.
This shows that the support materials provided to satellite schools, the in-service professional
training given to the staff of primary schools has been the corner stone for the improvement of

classroom instruction.
4.3.4. Practices of Clustered (Satellite) School Management

From the interview made with officials it was learned that there was no collaborative work of
principals in managing CRC activities at the CRC level. As the document at CRC’s indicated,

principals of clustered schools seized to meet according to their plan.

64% of key teachers and teachers reported that the activity of the management group in
facilitating teachers’ professional development was good. However, according to the words of
CRC representative at AAEB, the management group was not found active in its participation in
practical activities to implement CRC objectives. The activities of management group at
clustered schools, as reported by the respondents were found to be good in coordinating
community participation in school improvement. This was supported by 73% key teachers and
42% teachers. This was supported by 44% key teachers and 39% teachers who indicated that the
activity of management group in facilitating community participation in school improvement

was good.

The data analysis of class observation showed that teachers were able to manage classroom
having the necessary document with them (weekly lesson plan, mark list, attendance sheet,
notes, etc). This was supported by 81% key teachers and 73% teachers that the management
group supervises classroom instruction. This shows that supervision in the clustered schools

classrooms was good.

According to the observation of the researcher list of mentors and mentees, for mentoring
program was found fixed on the notice board at CRC’s. However from the total respondent 50%

of key teachers and teachers responded that adjusting condition for mentoring program was fair
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and 18% reflected it was poor. This shows that mentoring program in schools was not given

more attention to support teachers’ professional training program.

Focus group discussion and class room observation indicated that the teaching learning process
at the result of CRC innovation was improved. The questionnaire presented to key teachers’ and
teachers showed that the over all activity of school management regarding facility of
professional training, coordinating community participation, facility of mentoring program and
supervising classroom instruction was good. Regarding the items noted above, the majority
respondents that is; 47%, 42%, 50% and 74% key teachers and teachers reported that the
activities of the school management was promising. This shows that the management members

of the school enhanced of the effective practice of CRC innovation in cluster primary school.

4.3.5. Practice of Training Experience towards Improving
Classroom Instruction

Interview made with principals, focal persons and documents observed revealed that teachers,
principals and key teachers were engaged in experience sharing program conducted at the
central venue and at school level. According to the questionnaires filled, 79% principals and
64% teachers indicated that they had the chance to share their experience at the training centers
(Refer to table 5). Among those who contacted the training centers, 91% principals and 84%
teachers shared their experience at the school level. On the other had the document observed at
Addis Ababa Education Bureau reflects that significant number of participants have been

engaged at the central venue training centers (Refer to page 74).

In addition, the assessment made on training experience, regarding topics of training items
(Refer to table 6), reflected that the majority principals, key teachers and teachers participated in
the training. According to the answer given; 91%, 83%, 80%, 89% and 69% of the total
stakeholders shared their experience in topics of continuous assessment, student centered
approach, civic and ethical education, lesson plan preparation and action research respectively.
Again 74% principals and key teachers and 62% teachers reflected that they had the knowledge

of increasing students’ enrollment and decreasing wastage of education.

The training experience of principals’ key teachers and teachers show that the cluster primary

school innovation has disseminated in the stakeholders to be applied at the classroom setting.
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This implies that the improvement seen in the participation and academic achievement of

students is the product of the practice of cluster school innovation at primary school.

On the other hand the training experience held at the central venue, which lacked multiplying
effect shows that the necessary budget was not allotted by the concerned officials to enable the

facility of training at the grass root level.

4.3.6. Cluster Primary School Improvement in the Teaching
Learning Process

As it is reflected by MOE (2002), participation of students participation of women, repetition
rate, dropouts rates, results of students as compared to the previous year etc. were mentioned as
indicators of follow up and evaluation in cluster schools in teaching and learning process. The

method of follow up and evaluation in CRC includes semester report, meeting.

a) Dropout and Pass Rate:- It was learned from the document that dropouts rate decreased in
1998 (2006) by 0.7% as compared to the previous year 1997 (2005). However 63% of the total
respondent reflected (qualitative data) that the dropout rate is not improved. This shows that the
improvement of dropout rates was not acknowledged by the majority of the staff. Regarding the
passing rate the document shows that the passing rate which was 94.2% in the year 1997 (2005)
was found to increase to 95.3% in the following year 1998 (2006). The result of the document
shows that the pass/rate was improved by 1.1%. However 78% respondents in the quantitative
analysis, expressed that the pass rate was not improving. This shows that the management and
staff members of cluster schools did not have the practice to review the development in teaching
learning process, and the result of in service professional training. Therefore, the concrete
evidence found from the document was taken to highlight that dropout and pass rate at cluster
schools is improving year after year (2005-2006). This shows that cluster primary school

innovation decreased dropout rates of students of the beneficiary primary schools.
b) Teachers Competence Regarding the Subject they taught

As the data collected from classroom observation indicates, most of the teachers had the
knowledge of the subject matter they taught in the class. Besides that, the document analysis,
and interview with officials reflected that supplementary materials were close to the content of

the curriculum which creates additional knowledge for teachers. On the contrary, 43% of the
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total respondents reported that teachers’ competence regarding the subject they taught was not
improved. Again 52% of the total respondents manifested that teachers competence in the
subject they taught was some what improved. For the reason that competence in learning and
teaching is a continuous process, the study shows that further experience sharing for teachers on

the subject they taught should be facilitated.
c¢) Participation of Students in the Classroom Setting

As it was learnt from the group discussion, students’ eagerness towards learning through
experience sharing was developed. The target Focus groups discussion indicated that students
have not been motivated in lecture method, where as they are actively participated in active
learning. The class observation showed that students were more active in participation, when
teachers actively implement variety of methods. 50% of the respondents in the questionnaire
answered that students’ activity in the classroom is some what improved and highly improved.
The same number respondents (50%) answered that students activity in the teaching learning
process is not improving. Although the reflection of both groups in the questionnaire is in equal
percent; the document evidence that shows the result of students is improving and the focus
group discussion witnessed that the participation of the students in the classroom interaction is
increasing. And the researchers’ eye witness of student participation during the classroom
observation put the improvement of students’ activity in the teaching learning process on the
upper hand. This shows that cluster school innovation improved the participation of students’ in

the classroom by applying student centered approach.
d) Participation of Female Students in the Classroom Setting

As it was indicated by Focus group discussion and class observation women participation in the
class as compared to male students was reliable. It is also seen in document analysis (table 4)
that women dropout and pass rate has bee\n i\mproved in 1998 (2006) as compared to 1997
(2005). It was improved by 0.2% in dropout and by 1.2% in pass rate.

However, the respondents (80%) in table 10 mentioned that women’s participation in the
teaching learning process was not improved. Nevertheless, the data collected from class
observation, focus group discussion and document analysis show that women participation was

improving at clustered schools. This shows the innovative action of cluster primary school
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which has given attention for women education improved female should participation in the

classroom setting.

4.3.7. Factors that Influence the Practice of Cluster Primary Schools

Innovation
Organizational arrangements that can influence innovations may be of various types. Delegation
of responsibility and channels of communication could be noted Nicholas (1983:62).
Responsibility without accountability would bring lack of impact on school based innovation.
Regarding this the respondents of the study reflected various factors that could hinder cluster
school activities. School principals and officials reflected that lack of commitment, follow-up
and monitoring, absence of cooperation among different groups, affected the practices of

innovative action.

Again, as quantitative result manifest, from the total respondents, the majority, i.e.; 52.7%,
54.8% and 49.3% informants reflected that absence of commitment to work collaboratively,
lack of follow-up and monitoring, and absence of cooperation from P.T.A respectively, hindered
the activities of CRC. Other factors such as fail to reach the participation of the community in
school improvement program, fail to apply spirit of competition, absence of reward for good

performance and accountability were found to influence cluster schools activity.

On the other hand, it is worth remembering that if organizational changes require teachers to
undertake new roles, adequate time must be allowed for this and in the meantime there may be a
period of temporary inefficiency (Stinchcombe, 1965). This implies that the relationship
between organizational arrangements and innovation should regard school, department and
classroom organization as flexible and dynamic, not fixed and rigid, and they should therefore,

be alert to the effects of factors addressed and be prepared to modify when necessary.

This shows that the beneficiaries of cluster primary school innovation are not made to be aware
of the above mentioned hindrances affecting CRC innovation. In addition, the study indicates
that there should be commitment, cooperation, competition, accountability and follow-up to

bring about quality of education in cluster primary school.
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CHAPTER FIVE

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

This chapter deals with summary, conclusions and recommendations. Primarily, brief summary
of the study is presented. Secondly, conclusion for the fundamental findings is given. At last,

possible recommendations are given based on the major findings of the study.
5.1 Summary

The main purpose of the study is to investigate the practice of cluster primary schools in

implementing CRC innovation in Addis Ababa City Administration.

Specific Objectives

Based upon the problem to be investigated, the study is intended to:
1. Assess CRC organization and structure in Adds Ababa.
2. Assess classroom practices in clustered schools.
3. Identify the activities of beneficiaries in utilizing CRC

4. Assess improvement in students achievement

Basic Research Questions
5. How do cluster schools implement CRC innovation as an organized system?
6. How do cluster school innovation practiced at the City Administration?
7. What are the improvements seen in the practice of cluster school innovation?
8

. What are the factors that influence the practice of cluster school innovation?

To gather data on the topic, the study was conducted in four CRC primary schools at four
different sub-cities. The CRC schools were Birhanih Zare (Bole), Abyot primary (Yeka),
Fitwrari Leake Adgeh (Nifas Silk Laftto) and Temenja Yazi (Kirkos). Among 20 satellite
schools which were found in four CRC’s, 12 satellite primary schools were included in the

study.

The data was gathered through semi-structured interview, document analysis, focus group
discussion, class observation and questionnaire. The data obtained using qualitative method

were collected and analyzed in the first phase of the analysis. Secondly, the data collected
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through survey (quantitative method) were collected and analyzed using percentage. Finally the

results of both methods were integrated, triangulated and interpreted to answer the basic

questions.

Classroom observation and group focus discussion were employed to examine teachers and
students activity in the classroom learning at the result of in service teachers’ development
training program. Document analysis was employed to investigate the utilization and
distribution of AED/BESD support educational materials at CRC’s. Semi structure interview
was conducted to realize the function of CRC’s. Questionnaires were employed to assess the
activities of CRC’s and participation of stakeholders in the CRC’s. The collected data from the
questionnaire was organized, entered, cleaned and analyzed using statistical packages for social

sciences (SPSS). The main findings of the study are the following.

Major Findings

1. Addis Ababa Education Bureau has no Organ of CRC and system of
Follow-up and Monitoring

Interview made with officials confirmed that Addis Ababa Education Bureau has no
structure and model of CRC. The officials and focal persons of AED/BESO indicated that
CRC was not functioning as an organ at the Bureau. Therefore, chain of responsibility
regarding CRC didn’t appear in Addis Ababa. On the other hand teacher education
institutions and Kotebe College of Teacher education were not linked either to the education
Bureau or CRC’s to contribute their part in in-service teachers’ professional development.
Lack of coordination to working cooperat.iv‘ely and collaboratively have its own influence on

the practice of implementing CRC innovation in clustered primary schools.
2. Practice of Innovative Action Lacks Collaborative Work at CRC

The interview result and the documents of CRC’s confirmed that the management
committee members were not working collaboratively in CRC. The representative for CRC
at Addis Ababa Education Bureau confirmed that management committee at CRC level is
not in a position to bring beneficiaries to participate in cluster activities. As the
questionnaire result manifests 71% principals and 77% teachers confirmed that they did not

share their experience at cluster resource center. The representative of CRC from Addis
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Ababa Education Bureau indicated that different school types had no the same concern on
working collaboratively. Therefore lack of cooperation and communication among cluster

schools affects the practice of cluster schools activity.
3. Lack of Space Influenced the Practice of Cluster Primary Schools

Space in the cluster resource center is not set according to the standard. Most of the CRC’s
used one room for office, store and display room. The rooms observed did not fit for
meeting (training center) and collaborative work. In addition, in some CRC’s the cluster

schools center served as pedagogical center of the satellite school.

4. Lack of Transmission of Multiplying Effect Influenced the Practice of
Cluster Primary School Innovation

Principals, staff development facilitators and key teachers of various CRC’s shared their
experience on various topics at the central venue (Addis Ababa Education Bureau) multiple
times. However, the TOT program that was conducted at the center was not found to have
multiplying effect. Because of most of the panicipants who were involved in the TOT
program were not found to conduct experience sharing at their respective CRC’s. This was
confirmed by the interview and document analysis. Lack of transmitting multiplying effect,

down to earth influenced the practice of cluster schools.

5. Regular follow-up and monitoring Affected the Practice of CRC

Innovation
Officials, representative of CRC, and principals agreed on lack of regular supervision around
CRC. Staff development facilitators and principals of CRC’s asserted that they were not
given attention by Kebele education team, sub-city education department and Addis Ababa
Education Bureau supervisors and officials. BESO officials pointed that their follow up was
scheduled to once in a year. Therefore lack of follow up and monitoring in CRC influence

proper activity school practices.

6. AED/BESO Support Materials are closely Related to Subject Matters
Taught at Primary Schools

The first cycle education which are integrated in to four core subjects (languages,

environmental science, mathematics, Aesthetics and physical education) where as the grade
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seven and eight physics, chemistry and biology as learner subjects were found to be enriched
with supplementary materials, modules and reference books prepared by AED/BESO and
Addis Ababa Education Bureau. The interview conducted with the officials and the
document at CRC revealed the close relationship of the support materials with the subject

matters taught at primary schools.

7. Continuous Assessment and Active Learning are effectively practiced
in most of the Clustered Primary Schools
It was confirmed by class observation that teachers started evaluating their students using different
mechanisms. The focus groups witnessed that most of the teachers were evaluating them through
various activities in the classroom. It was learned form the majority of respondents that the
stakeholders (91%) had training experience in continuous assessment. In addition most of the

teachers apply active learning.
8. Students have more attraction towards civic and ethical education

The focus groups have reflected that they communicate freely in the civics period as compared
to other subjects. Result of questionnaire indicated that 80% of the respondents had been trained
in civic and ethical education. From the document analysis it was observed that there were

various supplementary materials regarding civic and ethical education.
9. Women participation increased in clustered schools

As it was learned from classroom observation and was reported from group focus discussion female
students exceeded male students in class participation and group work. The analysis of the

2005/2006 statistics showed female students had a better pass rate.
5.2 Conclusion

From the above major findings the following conclusions are made:

1. The findings of the study revealed that CRC’s, were not organized and structured as a
body in a city level. The absence of structure form top to down created loose linkage
between officials at different levels and between different echelons and clustered primary
school. The result of the study indicated that there was no proper follow-up and

monitoring made to strengthen the practice of cluster primary school innovation by the
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concerned officials. For the reason that there was no follow-up mechanism the CRC
management committee at cluster school level seized to work collaboratively so that it

influenced the practice of cluster primary school innovation.

2. The cluster primary school innovative practice has improved the teaching learning process
in the classroom. Dropout and pass rate, student participation in the classroom,
participation of female students, teachers utilization of student centered approach, and

students’ result as compared to the previous years were found improving.

3. Levels of teaching aid preparation, collaborative work of teachers, and multiplying effect

after TOT program, space for working rooms, did not improve.
5.3 Recommendations

Based on the aforementioned findings and conclusions, the following recommendations were
made to maintain the practice of cluster primary schools innovations in Addis Ababa City

Administration.

1. Cluster primary schools need to be connected structurally from up to down to

systematize the functioning of CRC organ.

In order to make the practice of cluster primary school more effective, in sense of organization,
responsibility and accountability it is advisable if Addis Ababa Education Bureau should look

back to making arrangement for establishing CRC organ in the city.
2. Cluster primary school need to solve the problem of space in CRC

The stakeholders of cluster primary school and the community at large should consider the
problem of space in cluster resource centers. Since cluster centers are places where instructional
problems are solved it is advisable if beneficiaries of CRC initiate a plan (project) to make the
Society or Non-Governmental Organization to take the initiative in building additional room for

CRC.

3. The training strategy need to target the immediate agents at the school level

The training strategy designed by AED/BESO II project need to give priority to the training at

the school level which could result in feasibility. Therefore, it is advisable if direct training be
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provided to the school staffs of every school in a cluster. Again, in relation to the training,
utilizing CRC need to be attached to result based system of education by exercising the practice

of preparing portfolios by the beneficiaries.

4. The cluster primary school innovation which has marked a difference in classroom

instruction needs to go ahead.

Capacity building of teachers’ profession, material and technical support provided to cluster
primary schools, improved dropout and pass rate, practice of students centered approach, female
students’ participation, continuous assessment. Therefore, it is recommended that the innovative
action may go on with its program of improving the quality and equity of primary education in

the city.

5. Stakeholders of cluster primary schools need to practice to working collaboratively

at CRC for the improvement of instruction in the classroom.

Teaching as a cooperative work, need to be enhanced through team work and communication.
Again, teacher as agents of change are expected to make use of cluster primary school
innovation, which is cost effective, through consistent experience sharing and collaborative
work at CRC. Therefore, it is recommended that continuous and sustainable program be
designed to develop professional skills of teacher and principals of cluster primary schools to

bring about further improvement in the practice of cluster primary school innovation.

6. Factors that influence innovative action need to be considered for the success of

cluster primary school innovation.

It is advisable if follow up and monitoring, accountability, commitment, etc be taken as part of

the teaching profession for the effectiveness of practice of cluster primary school innovation.
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Appendix 1

Addis Ababa University
College of Education
Department of Curriculum and Teachers Professional Development Studies

Theses Topic: The Impact of Cluster Schools in implementing primary school curriculum in

Addis Ababa
Questionnaires to be filled by teachers, key teachers and principals

The questionnaire which is part of the study, designed to collect relevant data about the impact
of cluster schools in implementing primary school curriculum in Addis Ababa City

Administration. So your sincere cooperation in answering each question is highly important.
1. No need of writing your name.
2. Mark your response in the space provided by putting “v”” mark.

3. For any additional opinion or explanation, you are kindly requested to write your

opinions as briefly as possible in the space provided.

4. Please follow the specific instruction of the beginning of each section and try to read

each before attempting to complete it.
Thank you in advance for your co-operation
Part One:
Background Information
Direction: Please indicate by marking “v"” or by writing short answer on the space provided.

1. Name of Sub-city

2. Name of the School

2.1 Clustered ( ) 2.2 Non-clustered ( )

3. Name of cluster schools resource center

4. Your job position
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5. Sex  Male() Female ( )
6. Work experience
6.1 1-5() 62 6-10() 63 11-15( )6.4 16-20( )
6.5 21-25( ) 6.6 26 and above ()
6.7 Number of service year in this school
6.7.1 1-2()6.72 3-4()6.7.3 5 andabove ( )
7. Academic Qualifications
7.1 12 complete ( ) 1.2: 124 FELE )
7.3 12+ Diploma ( ) 74 B.A/BSC
8. Teaching load (Period)
8.1 10-15( )82 16-20( ) 83 . 2125( )
84 26-30() 8.5 30 and above ( )
9. Subject taught
10. Grade you teach
10.1 1% cycle () 102 2™ cycle ()
11. How far is your school from your cluster resource center?  km.
1.1 0-1() Ph272-3:0 ) o b3 - 451 )
Part Two: Main research questionnaire
2.1 Contact cluster school training center
No Item Yes | No | Undecided
1 Did you have the chance to share your experience in the
training centers?
2 If you response for question number 1 is “Yes” at what

level?

at your school

at sub-city level

8.0 op

at Addis Ababa Education Bureau level
at cluster resource center
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Indicate the area or topic of training you shared your experience? Please put

2.2Assessment of professional experience sharing

priority for each

S.N

Items

Agree

Not sure

Disagree

1

Continuous assessment based on students activity and

performance

Student centered approach

Teaching in a large classroom

Civic and ethical education

Lesson plan preparation

Action research

N QN ] B W N

Preparation of teaching materials from locally

available materials

Increasing students enrollment and decreasing

wastage of education

2.3 Contact cluster schools center

Utilization of CRC by stakeholders

Items

Always

Not at all

Occasionally

How often did you!-

Utilize teaching aids made at CRC
Prepare teaching aids at CRC

c. Evaluate supplementary materials at
CRC

=Tt

d. Utilize reference books provided by CRC-
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2.4 Activities of Satellite Schools in Facilitating CRC Materials

The following questions are related to the activities of your school please put a “v” mark

under the given options

2.2 Resource utilization by member/satellite schools

Items

Yes | No

Undecided

Are supplementary materials and reference books distributed
from CRC displayed in clustered (satellite) schools so that

teachers can easily get and utilize it?

2 Are posters displayed in members /satellite/schools, so that
teachers could easily see and develop their awareness

3 Have you ever been provided with modules/materials that were
helpful to develop your profession?

4 Do clustered (satellite) schools utilize duplicating machine and
other scarce materials equally among themselves?

2.5 Perception of Stakeholders on the Activities of School Management
S.N Items Good Fair Poor
1 Facilitate professional training in the school
2 Facilitate community participation in school improvement
3 Adjust condition for mentoring program
4 Supervise classroom instruction

2.6 Impact of CRC in Promoting Learning at Cluster Schools

Scale
s Hews Highly | Some what Not
improved improved improved
1 Drop out rates
2 Pass rate
3 Students activity in the teaching learning process
4 Teachers competence regarding the subject they
teach
5 Women’s participation in the teaching learning

process
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2.7 Factors which Hinder the Effectiveness of CRC

Degree of hindrance for
Hindrance expectation

VL [ SR H VH

1 Absence of commitment to work collaboratively with

colleagues

Lack of follow up and monitoring from school directors

Lack of adequate resources

Absence of cooperation from parent teachers association

| A WD

Fail to teach the participation of the community in

school improvement program

6 Reward for good performance

7 Accountability

8 Inculcating spirit of competition

Key: VL = Very Low, L = Low, M = Medium, H = High, VH = Very High

Appendix 2
Addis Ababa University
College of Education
Department of Curriculum and Teachers Professional Development Studies
Classroom Observation Checklist

The main purpose of this observation checklist is intended to -assess primary school
teachers' performance at the result of teachers development program in cluster schools

resource center. There are 34 performance indicators.

Steps the observer should follow.

Step 1: Use a copy of the checklist for each observation.

Step 2: Describe in writing what was observed on the space provided.

Step 3: Record Yes/No on the basis of classroom condition.
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Step 4: Use five-point-scale to measure the performance of the teacher by putting a thick

mark in the appropriate column to indicate rating.

Teaching Performance Observation Checklist

Cluster schools center Class size
Sub-city (Kifleketema) Boys
Kebele Girls
Teachers name Period
Qualification Date
Sex Time
Grade level
1 | Classroom condition for teaching Yes No | Undecided | Comment
1.1 | Is there adequate space for movement
between desks?
1.2 | Is the number of students or class size
appropriate?
1.3 | Are the desks and chairs easily moveable?
1.4 | Is there enough light in the classroom?
b ]
Q 3]
2 Lesson planning 2 8| & S S| §
3| 3 & g 3 1
Eg 2| | 5 BEl E
>R <| <| & > &l O
2.1 | Formulates lesson using goals and objectives
2.2 | Relates instructional objectives to contents of the
lesson
2.3 | Incorporates appropriate evaluation procedures
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2.4 | Develops lessons sequentially

2.5 | Correspondence of content and learning activities

2.6 | Specification of appropriate resources and teaching
aids for the lesson

3 Communicating the lesson

3.1 | Effective oral communication

3.2 | Interpersonal communication

3.3 | Communicating in writing

3.4 | Non-verbal communication

4 Knowledge of the subject matter

4.1 | Mastery of the content

4.2 | Ability to decide on appropriate method of teaching

4.3 | Ability to link lesson content to previous lesson
content

4.4 | Ability to answer most of the normal student questions
on the topic

5 Implementing the subject matter

5.1 | Arrangement of teaching materials prior to lesson
implementation

5.2 | Using of a method(s) which motivate students to find
for themselves information, applications, explanations,
links etc.

5.3 | Students direct participation in the lesson by way of
role play discussions, project work, group work,
dramatization

5.4 | Using of a method(s) to encourage and facilitate the
development of practical skills

5.5 | Teachers’ ability to vary the kind of activity during the
lesson

5.6 | Teachers’ ability to use non-verbal communication

such as gesture. Posture and facial expression

effectively to promote learning.
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6 Instructional materials and resource

6.1 | Using planned resource effectively

6.2 | Using appropriate materials to the topic

6.3 | Using a variety of material

6.4 | Utilizing cluster school resources

6.5 | Teachers’ effort to enrich his/her lesson by using self
made teaching aids from locally available materials

6.6 | Students participation in the preparation of teaching aids

7 Evaluation

7.1 | Giving enough class work or homework to the students
at the end of the lesson

7.2 | Monitoring of class performance and individual
performance by moving form desk to desk

7.3 | Ability to give feedback to students about their
performance by way of correcting their assignménts

7.4 | Ability to keep adequate record of continuous
assessment, results of students

Appendix 3

Interview Guide for Principals and Officials (Semi Structured Interview)

&

2

B o SN JEAL

How do CRC’s organized in Addis Ababa?

To what extent do you say

- Collaborative work in CRC improved the teaching learning process?

- CRC linked to Addis Ababa Education Bureau?

- CRC linked to KCTE

Would you please explain the training items given to teachers to improve learning in CRC?
Would you please explain how the Bureau promotes cluster school review?

Was there any follow-up and monitoring program conducted by the Bureau?

What service does CRC give to member schools?
What support do you get from AED/BESO II project?

How do you evaluate the activities of teachers in CRC?
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Appendix 4

Check List for Availability of Necessary Teaching and Supplementary

Materials in Clustered (Satellite) Schools

Type or Available teaching and supplementary

No e erials Yes No | Qt.if“Yes
1 Supplementary readers to enhance reading and
comprehension skills. Grade level KG-2 to 9 and above
2 Games, kits
3 English
- The magic school bus (grade 7 and 8)
- Inside the earth-life
- Inside the human body-digestive system
- Inside the ocean floor
- Folk stories (Grade 3-4) etc.
4 Environment (#*7-4hA(L) Grad 1-4
- Environmental education (supplementary book)
5 HIV/AID’s
6 ahFéd Pao®IC LT 470 avavl @ Teachers
module-Grade 5-8
7 adgé TIVCTH 170¢6-P Sov-S Module- 2U-Grade
5-6
8 thr2L °HSS PhmP+9®  oo¥18.  Teachers
Module 3-Grade 5-8
9 »COT-23 th 18TF- AU-AHT ACh? ao9°vi-3
Grade 5-8 Teachers Module 4
10 | PAT ALML ALh T°UCT ANEA @-0T T9°VCT
@L9 ATIVCT N a0l PoLmPoos NIPLET
Grade 5-8
11 | N A222F arnt heA 00T P35 ¢TL
PePTF At C PULENTA WAL hET
Teachers module 5-8
12 | Sample activity learning activities Teaches module 2B
Grade 7-8
13 | Poster Example If you want to be a good instructional
leader, be ...
14 | HIV manual for teachers Grade 5-8
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15 | 29028 %-9°90C 4994 +hC T4 P H
(Aaog°V4-F)

16 | &2% e2%-H0 +9°vCt+ 49147 £99hA For
teachers Grade 7-8

17 Civic

18 Environmental science

19 Poster A 3

20 Poster A 4

21 | &0 aog°et

22 | POPT URA T 2T avg°lf

23 | N TPUCT N AP 29487

24 2 COH-237F aoao A

25 | ACO01-23 TI9°VCT

26 | ACh NCh oo

27 | Pom-g 9°RC

28 | Study skills

Strong point

Weak point

Appendix 5

Guide Lines for Good Practice in Conducting Focus Group

» Find a suitable location for the group some where quiet and comfortable for participants.

* Put people at ease with an informal, open approach —ensure they do not feel that they are
under scrutiny

e Make sure that they are under scrutiny

e Make sure that every one gets affair chance to speak

e Encourage interaction between group members but keep them on the subject

¢ Prevent group members from pressuring other to agree with them

e Do not rely on one focus group to represent a whole group of people’s point of view it is
much better to do more, to guard against a ‘rouge’ group going off at a tangent

e Remember that the data collected relates to the group, not the individuals in it.
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Appendix 6

Guide Lines for Good Practice in Using Documents

Keep you own research focus clearly in mind as you work on the documents.

All information must be carefully assessed for credibility-look for possible sources of
bias or error

Look out for what is not there

Any re-analysis of existing data should be undertaken with advice from statistician in the

case of figures, and an experienced researcher in the case of qualitative data.
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