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Abstract 
The plllpose of this study was to investigate the impeding fac tors of government secondary school 

teachers research practice in Kirkos sub-city of Addis Ababa. To conduct this research, 

descriptive s/llTey method was employed. The primm)' sources of data were 130 teachers, 4 

principals ~ lI 'rreda and 2 sub-city educational ~lJicers, Proportionate stratified random 

sOlJlpling techniques were employed (0 select teachers and plllposive sampling techniques were 

employed to select principals, woreda and sub city educational officers, Like wise, the collected 

data were analyzed quantitatively by using descriptil'e statistics such as, (/requelllly count , 
percentage, mean and weighted indtj, {md qualitatively by using narration mode, Questionnaires 

were the main data gathering instruments while interview Gnd docllment analysis were emp loyed 

to enrich the data gathered through questionnaires, The finding of the study suggested that lack 

of adequate apport unit)' for on job training related to educational research, teachers negative 

perception fOlI 'ords educaliollal research. lack of il/fereS! of !eachers towards educational 

research and poor technical support /rom schools, educational officers, Besides, lack of research 

fund and material resources, teachers low competence towards educational research and lack of 

research dissemination and use were the major constraints of educational research practices. 

Moreover, lack of research co-coordinating body at school, wored and sub-City, ineffective 

implementation of educational research plan and absence of incentives and proper recognition 

for teachers researcherJi'om higher officers were another impeding factors, As a result the trend 

of kirkos sub-city govemment secondclIY school teaclters current practices in educational 

research is loll'. Hence, for further improvement of educational research practice, it is 

recommended that the school principals and educational officers at various level should create 

supportive research cu!ture, develop a systematically organized structure that help train teachers 

/0 promote flie;,' educational research competency. motivate Gild encourage teachers 10 do 

educational research through providing incentives, moral assistance, giving reward, recognitions 

alld provide a chalice to publish their research 01llput, establishing outlets for the disseillination 

of research res lilts through jOllr"als {flld magazines. in addition, experiel/ce sharillg cllllure 

should be de,'eloped (/t school le,'el (lndlor cluster centers that help teachers by initiating or 

IIIDliratill!!. ,hem for doing edllcOIioJ/ul research aJ/d/ur/her researches need to be cOllducted all 

the leachers praclice of educational research to come lip with wide scale and more detailed 

ill vest igal iOlls. 
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CHAPTER ONE 

1. Introduction 

1.1 Background of the Study 
Research is a process of carefu l inquiry of events. It is a systematic attempts to 

obtain meaning for answers to question about phenomena or events through the 

application of sc ientific procedure (Koul , 1988). Therefore, the features of 

scientific procedure such as accurate observation, careful exploration, empirical 

evidence, carefu l des igned procedures, obj ectives and logical testing 

(experimentation). and the researchers' patient, experti se and courage are also 

some of the basic e lements of the research activ ities. 

Trad iti onally it \\ 'as bel ieved that research is an activi ty carried out by people in 

higher education in order to acquire a research degree, or in order to fulfill a 

contract made with di ffe rent research organi zations . But the curriculum movement 

in the 1960s and early 1970s introduced the idea that teachers could be involved in 

researching the issue around and in their classrooms (Mitchell , 1985). As Hopkins 

(2002) stated , to enhance their own or co llegue's teaching, to test the assumption 

of educationa l theory in practi ce, and/or to evaluate and implement the whole 

school pract ices. teachers' parti c ipation in educational research is highly 

recommended. 

Nowadays, there is a global understanding that education should be viewed in 

line w ith the improvement of the main elements in its process; namely lives of 

learners. quality of teachers. contents and fulfi llment of social need as well as 

economic condit ion ora particular country (F ird isa, 2000:44). 

To rea lize thi s endeavour, research has a pivota l role to development and it aims at 

making the education sector grow its funct ion effectively and improve the 

educational practices. Presentl y, research is cons idered to be a prominent key 



which is essentia l to the opening of new doors in education (Courtney, 1965: 1). It 

is clear that teaching-learning process becomes effective, up-to-date and 

successful , on ly if it is supported by educational research. 

According to Yallew, (2000: 251) teachers by virtue of their important position in 

the educati onal sys tem are req uired to part icipate in educational research to 

improve the teach ing-learning qua lity and quantity. He further argued that II1 

add ition to the three basic components of knowledge (psychological knowledge of 

learner, profess ional understanding of principles, ,and knowledge of subject matter 

content) , w hich make teacher effective, research competence of teachers is also 

cruc ial to improve the quality and quantity of the teaching- learning in schools . 

According to Wiersma ( 1995 :1) the majority of teachers do not do research 

because of limited financial resources, res tri cted opportunities, experti se and 

experience in research. Seyoum ( 1998 : 13 ) found out that lack of incentive, lack of 

financial resource, teaching load and lack of opportunity to participate in seminar 

were the major constrain ts that hinder teachers from rcscarch activ ity in school 

context. 

[n general, educat ional research plays a significant ro le in pointing out the strong 

and weak points of curricul a. educational organization, admini strat ion and 

structures, and in eval uating the attainment of educational object ives towards 

improving the system. Educati onal research is, therefore, an aspect of scientific 

disc ipl ine that is geared towards the so lution of an educational prob lem. Hence, 

conducting research foc us ing on identify ing the factors that impede secondary 

school teachers ' from carryi ng Oll t I'esearch ac ti vit ies. 

1.2 Statement of the Problem 
Educational research is the process of examII1 II1g educational problem and 

proposing sc ient ifi c soluti on. However, human factors such as; lack of competence 
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in research, patience, interest and material factor such as funds, reference materials 

etc determine its app lication. 

In our country, problems related to educat ion are many in number and it is very 

common to hear about the deterioration of its quality. In order to alleviate this 

problem research based information is currently demanded more than ever before. 

As Seyoum ( 1998) stated it, research activ ities in the school enhance and enrich 

the teaching- learning process there by contributing to the improvement of the 

quality of education. However, it may not be true that research activities toedate in 

our high schoo ls are common ly under taken by teachers in tack ling the problem 

that obscure and jeopardize the quality of education, although they as 

profess ionals and key ro le p layers of the system are the ones who would be 

concerned \\'ith the prob lem . As a resul t, the degree and scope of educat ional 

problems are swelling from time to time and the quality of education is 

deteriorating. 

In the Education and Tra ining Pol icy (TOE, 1994), ed ucatiunal research is given 

special emphasis . It is cl ear that the focus of the ETP in meeting the challenges of 

the teaching- learning process and tackle the problem of quality in education is not 

only by training , teachers w ho are qualified to teach, but also by fac ili tating 

conditi ons to conduct research in class room situations. Despite this fact the 

parti cipa tion of teachers in research act ivity is to meet the criteria of evaluation as 

lYe ll as career structure (MOE, 2004). Tn this regard, it is expected that secondary 

school teachers conduct research fo r improving the teaching- learning process, the 

curri culum as well as their profess ional competence. However, some studies that 

have been undertaken at different time on secondary schoo ls level indicate that 

teachers' ill\ol vement in educational research was no! as expected (Hussen, 2000; 

Yale\\. 2000: Yeshimebrat, 2000; Abraham, 2004; Yibelta l, 2006; and Ashenafi, 

2007). 
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Although, the past studies had high inputs to enhance knowledge and skills of 

educational research activities, they were limited in providing complete 

information about factors impeding secondary school teachers ' research practice at 

national level. 

According to the current Ethiopian education and training policy, teachers at high 

school level are required to conduct educational research. But a promi s ing step is 

not observed in facilitating conditions to conduct educational research at this level. 

Rather our educators are observed trying to solve every problem by trial and error 

and personal experience. Obviously, common sense and trial and error alone can , 

not provide reliable information for action. Evidence supported by research 

findings are highl y needed and are becoming timely questions in our country as 

else where in the world. 

The main purpose of this study is, therefore, to examine to what extent secondary 

school teachers of kirkos sub-city carry out education research and to identify the 

major constraints that hinder them from carrying out this activity. 

1.3 Objective of the Study 
The principal issue to be assessed 111 thi s research work was the need for 

emphasize on the impediments of secondary school teachers' research practice in 

the area under consideration. To do so, generally this study were aimed at the 

factors impeding secondary school teachers research practices in kirkos sub-city. 

Thus, the underlining specifi c objectives to thi s study were: 

I. To asses the degree to which secondary school teachers are competent 

enough to carry out educationa l research so as to so lve educational 

problems; 

2. To assess the deg ree to which teachers are equipped with the necessary 

knowledge and skill s needed to carry out educational research; 
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3. To assess how do secondary school teachers in kirkos sub-city perceive the 

research activity in alignment with their teaching practice; 

4. Identify mechani sms that ac ti vate the school to utili ze research product to 

develop problem solving experiences as central focus ; 

5. Investigate leadership ro le in facilitating conditions for research activities 

and promoting research results; and 

6. To identi fy the major factors that hinder (impede) secondary school 

teachers from research undertaking in kirkos sub-city. 

1.4 Research Questions 
With the above objectives 111 mind, this study, were guided by the following 

research questions: 

1. Are secondary school teachers competent enough to carry out educational 

research so as to so lve educat ional problems? 

2. To what degree the teachers are equipped with the necessary knowledge 

and skills needed to carry out educational research? 

3. To what extent do secondary school teachers in kirkos sub-c ity perceive the 

research act iv ity in al ignment with their teaching practice? 

4. What are the conditions that affect and/ or fac ilitate the practice and result 

of research for quality of ed ucat ion in kirkos sub-city? 

5. What are the ro les that leadersh ip play in providing and/or facilitating 

conditi ons to conduct research and utili ze the result of research for 

enhanc ing quality of education in kirkos sub-city? 

6. What a re the major factors that hi nder (impede) secondary school teachers 

[i'om undertaking ed ucational research? 

1.5 Significance of the Study 
For th e past many years. the problem of ed ucati on had received little attention. 

Recentl y the question of education has become an agenda of educators and 

politicians. But, still, prob lems related to curriculum, method of teaching, 

5 
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educational facilities , educational measurements and educational administrations etc 

were not solved, since teachers who played key role in the education system were 

not involved in educational research to alleviate these problems. It was at this point 

in time that this study planed to investigate to what extent secondary school teachers 

are involved in research practice and to identifY the problems that hindered them 

from carrying out research activities. 

In general , as shared responsibilities of all concerned stakeholders, this research 

has given insight in to both practitioners and theorists. Specifically, from the 

finding of the study. the following contributions were estimated lexpected. These 

were: 

I. It may create awareness among teachers that doing research is not 

something restricted for high level researchers rather it is part of each and 

every teachers' activity in addition to teaching. 

2. It helps both teachers and students to make the teaching-learning process 

more effective and efficient 

3. Initiating teachers , principals and the authorities at various level to create 

conducive environment for proper application of educational research to 

solve educational problems. 

4. It also contributes to initi ate further and in-depth research on the problem 

under study. 

5. It serves as stepping stone for those who want to can'yout further research 

on the same area. 

1.6 Limitation of the Study 
It is impossible to be certain that the study can be free of limitations. One of the 

limitations that encountered in this research work was a problem of getting 

respective informants while collecting data, especially from educational officers of 

woreda and sub-city, because there was a re-arrangement of personnel regarding to 

business process re-engineering (B PR). So, the researcher tried to get information 
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from both the current and the previous officers, when it was accessible. Most of 

the time the woreda and sub-city educational officers and principals were not 

available for necessary information in thei r offices due to several meetings. 

Besides. the new representative officers have lack of enough information and 

experience about the issues I problems in their organization. Hence, this might 

have its own effect on the result of the study, however, the researcher over come 

this kind of limitation with continuous fo llow up and negotiation. 

1.7 Delimitation of the Study 
It may be useful to study the whole schools of Addis Ababa city government. 

However, a large scale study requires much resources, time and human power. 

This study was, therefore. delimited to government secondary schools in kirkos 

sub-city of Addi s Ababa city government. The study took secondary schools as its - , 

subject for two reasons. Firstl y, secondary schools were selected for the study 

since all secondary school teachers according to the current Education and 

Training Policy were expected to conduct educat ional research to bring the quality 

of education. Secondly, preparatory schools as part and preparation level for 

tertiary education seek special attention on qua lity issue. Hence, it would be 

worthwhi le to focu s on thi s leve l from pri ority point of view. 

1.8 Definition of Basic Terms and Phrases 
Action Research:- is a re fl ection and enquiry conducted by teachers to improve 

the practice of teaching and learn ing in systematic way (Zubber-

Skirrer, 1993). 

Attitude towards Education a l Resea rch: teachers OplI110n about educational 

research as measured by five point sca le from "strongly disagree" to 

"strongly agree". 

Competence in Educational Rcscarc h:- A teachers' ranges of skill or knowledge 

in educational research as measured by fi ve point scale from "very 

low" to ., very high" 
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Educational Research:- a scientific or systematic and objective activity aimed at 

solving an educational problem and improvement of educational 

process ( Abogi, 1995). 

Prillcipal:- Administrative head of a school who subject to school system policy 

manage the sc hool total program (Oejozka, 1983 : 146). 

Research:- is the process of arr iving at dependable solution to problem through 

the planned and systematic collection, analysis and interpretation of 

data (Cohen and Manion; 1994). 

Secondary School:- is a school system offering a post elementary school program 

and in Ethi op ian context. it is a four year duration consisting of 

general secondary educati on and another two years of preparatory 

phase (TGE. 1994). 

Triangulation:- .method of making the reseaTch findings more reliable by 

collect ion and ana lyzing data using more than one research method. 
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CHAPTER TWO 

Review of Related Literature 

2.1 The Origin and Historical Development of Research 

2.1.1 The General Trend 
Research activities may begin w ith some form of curiosity about phenomena that 

probably reflect the status and quality had life at that time. Some studies show that 

social research had been used as a tool of gaining knowledge and of gaining 

information about population and their socia l life long ago. Considering the origin 

of systematic thinking. Bes t and Kahn (2003:4) set the following explanation. 

It was only when people began to think systematically about 
thinking il self that the era of logic began. The first systematic 
approach 10 reasoning, allribuled to Arisollie and the Greeks, was 
the deductive method. The calegorical'syllogism was one model of 
thinking Ihal prevailed among early philosophers. Syllogistic 
reasoning eSlablished a logical relationship between a major 
premise, a minor premise, and a conclusion. A major premise is a 
selfevidenl asswnplion previously established by metaphysical 
truth or dogma that concerns a relationship; a minor premise is a 
particlilar case related to the major premise. Given the logical 
relationship of these premises, the conclusion is in scapable. 

Thi s explanation of Best and Kahn takes us back to the time of Ancient Greece in 

wh ich the first base was put for people to think logically especially after the 

invention of deductive reasoning by the Greek philosopher Aristotle who lived 

between (384-322) BC. 

The deductive method, movll1g from general assumption to the specific 

app li cation, made an importan t contributi on to the development of modern 

problem solving. But it was not fru it fu l in arri\ing at new truth. Centuries later, 

Francis Bacoh advocated direct observation of phenomena, arri ving at conclusion 

or generalization through the ev idence of many indiv idua l observat ions . This 
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inductive process freed logic from some of the hazards and limitations of 

deductive reasoning. But the inductive method alone did not provide a completely 

satisfactory system for the solution of problems Later on, the deductive method of 

Aristotle and inductive method of Bacon were fully integrated in the work of 

Charles Darwin in the nineteenth century. (Best a\ld Kahn, 2003: 4-5). 

The rise of democracy and a continuous expansion of education 111 vanous 

countries have been invariably accompanied by more and more research in 

education. Sukhia, et. ai, (1974: 16). 

Koul (1984: 14) categorized the historical development of educational research in 

to four phases. 

Phase 1 (before 1900) in this period, educational research was greatly influenced 

by the experiment in the field of psychology. According to Koul (1984), 

Psychologists like Pestalozzi in 1803, Sheldon in 1860 and Hall in 1894 practiced 
, 

different experiments in psychology. However Joseph M . Rice (1897), who 

researched on the uniform spelling tests given to students, was recognized as the 

pioneer in the educational research movement. 

Phase 2 (from 1900 -1920) . Earl y in the 19th C Many instruments were developed 

in the field of research in education and psychology. For instance, in 1904 

Thorndike published the first book dealing directly with the subject of mental 

measurement. In addition, the emphasis up on the development of measuring tools , 

the activities like school survey were also taking place to promote the scientific 

study of education. The organizations, for example, the National society and the , 

American Educational Research Association were organized in the united State of 

America. In addition, the Journa l of Educational Psyc hology and the Journal of 

Education Research were found during this phase. 
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Phase -3 (from 1920- 1945): this period is considered a period of self-criticism 

and improvement in educational research techniques and design. Harris 

(1960: I 164) in Koul (1988: 15) points out four kinds of criticism that greatly 

influenced educational research methods during this period as 

i) Research workers g ive too little attention to the less tangible aspect of 

education; 

ii) Single laboratory research was inadequate for the complex field 

conditions actua lly met in education ; 

iii ) Research workers provided indicate theoretical orientation for their 

efforts; and 

iv) Educational research gave too little attention to the individual. 

Phase 4 (After 1945):- S ince 1945, the Scope and fi e lds of educational research 

have greatl y expanded. A number of researches are being conducted all over the 

world for determining the effectiveness of different aspects of the curriculum, 
, 

teaching methods, evaluation, guidance, etc, in this period, research methods and 

procedures have been improved with the aim of attaining more objectives and 

reliable information. Many new methods of data collection and analys is have 

developed. Statistical procedures such as ana lys is of variance and of covariance 

have been introduced and they helped to extend the possibilities for the study of 

complex phenomena in the field of education. 

During this period, much attention was g iven to the measurement of attitude, 

thinking process, and personal adjustment with the help of tests and scales. And a 

grea ter emphasis was also laid on the concept of validity and reliability of 

measuring too ls. 

The fourth period, 1960s to 19705, has characterized w ith the beller improvement 

of educationa l research practices in many count ries of the \I·orld. The last period, 
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1980s according to Landsheere (1988), was a period that indicated the highest 

scientific status of educational research. 

2.1.2 In Africa 

As it indica ted in Amare (2002 :2) "educational research culture is just beginning 

in many Africa countries." According to the report made by Eastern and Southern 

Africa Universities Research Program (1995), as cited in Amare (2002:2), even 

this sma ll number of research pract ices in sub Saharan Africa was dominated by 

three countries; Nigeria. Kenya and the Sudan where the three accounts for almost 

70 percent of the Region' s scient ific publications . 

Not on ly the quantity but also the quality of research in Africa is re lat ive ly poor 

(Namuddu. 1991 as cited in Amare. 2002). Another writer Temechegn (2002 :8) 

a lso concluded that " ... the state of educational research in Africa is in its infancy 

and is influenced by many interre lated factors. " As it seems natural in every 

economical and societal activities, it is not that much surprising our Region, 

Africa, shows re latively poor quality and quantity in education research practices, 

because the development of one sector is just a reflection of another sector 

development. 

2.1.3 In Ethiopia 
Compared to other countries. Temesgen ( 1999:8) and Temechegn (2002) reported 

that educational research in Eth iop ia still in its infancy stage. A lthough more than 

50 years have elapsed sin ce th e educational research pract ice started. educationa l 

research is yet at its early stage in Ethiopi a (Amare. 2000) . Tekeste (1990) , as 

cited in Amare (2000: I), a lso stated that ··the ,state of educational research 111 

Ethiopia has suffe red from lac k of imagination". Tekeste ( 1990) further noted that 

not more than a dozen of ed ucational research practice were carried out in the 

early 1960' s to the end of 1970's ( in Amare. 2000 :1 ). When mentioned a general 

overview about Institute of Educationa l Research (IER) seems important. 
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2.1.4 The Institute of Educational Research (IER) 

The institute of educat ional Research had its beginning 111 October, 1968, as 

research, documentation. and publication center of the facu lty of Education (IER, 

2000: I). The center was Ilith many up and downs until 1983 . For instance, it was 

virtually closed from may to October, 1982 due to lack of fund and shortage of 

artic les. The former research and documentation center become an autonomous 

Institutes in 1983. Today, IER is a full-fledged institute with qualified staff and 

essential office facilit ies (IER, 2000:3). The Institute 's major publication are: the 

Ethiopian Journal of Education (EJE), IER Flambeau, EJHE, JED workshop 

proceedings, manuals, technical reports, and leaf lets on pedagogical educational 

issues (AAU, IER, Library). 

Although there are weakness and problems, Ethiopia has struggled to improve 

educationa l research participation of educators. It is possible to mention the EJE as 

an example. The EJE has got its birth in 1967. It is the only reputable educational 

journal in the country. The center 's main journal, the EJE, in the years, 1967-1999, 
, 

has published 123 research articles and 63 reviews, news, and thesis abstracts 

(Amare, 2000). In the yea rs, 2000-2009, the EJE had published 100 research 

articles, in the year 2004-2007, the EJHE had published 37 research articles, in the 

year 2006-2008 the JED, had published 2 1 research articles and in the year 2000-

2007, the IER flambeau had published 99 research articles and 6 other issues 

(AAU, IER Library). 

2.2 The Concept of Reseat'ch in Education 
Different scholars have defined the word research from different angles. Research 

in common paralance refers to a search for kn owledge. Once can also defined 

research as a scientific and sys tematic investi gat ion. Researches, as indicated in 

literature, is directed towards seeking so lution to the felt problem or to 
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prove/disprove or develop facts, principles and theories there by contributing to 

the existing body of knowledge. 

According to Charles ( 1988:2), the term research has derived from the French 

\\ord "Recherche", meaning to travel through or survey. It gives the equiva lence 

meaning as careful , systematic patient study and investigation in some field of 

knowledge, conducted to find facts or principles. 

In Similar manner, Koul ( 1997: I 00) defined as under: 

Research may be d~fined as Ihe applicalion of Ihe scienlijic melhod 
in Ihe sludy of problems. AI limes, Ihe Iei'm research and scienlijic 
lIIelhods are used inlerchangeably. Research is a systematic allempt 
to obtain al15'l1'ers 10 meaningful queslions about phenomena or 
e\'enls through Ihe applicalion ofsciel7lific procedures. 

As to Best and Kahn (2003 :20), research is considered to be the more formal , 

sys tematic and intens ive process of carrying on scientific method of analysis . 

To Verma and Beard ( 1981:18), it is "an organized effort to gather new 

in fo rmation or uti lize existing informat ion for specific and new purpose and it is 

directed towards seeking answers to worthwhil e, fairly important and basic 

quest ions through the application of sound and justifiable methods" . 

The vanous definitions of research, however, have common features. All 

emphasize that research has to be systematic ga thering and ana lys is of data to 

make the ri ght judgment and decis ions about the courses of action to follow. 

From th e above meaI1lng of research, one can summar ize that research is the 

application of problem identification, hypothesis formulati on, observation, 

analys is and conclu sion . 
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What is Educational Research? 

According to Dawit Asrat, et al (2002: 14), Educational research is the application 

of scientific method in the study of educational problems. It refers to a systematic 

attempts to better understanding the educational process. Miron (1990), as cited in 

Amare. et al (2000:91) educational inquiry provides a wide diversity of 

epistemologica l routes leading to an acquisition of body of knowledge of 

educational issue. 

, 
As to Charles (1988:30), educational research in a "systematic investigation in to 

matters related to education in order to find reliable answers to questions, to 

discover the best way of doing things, and to establish principles that can be 

followed with confidence." To Travers ( 1958:5), "educational research is that 

activity wh ich is directed towards development of science of behavior in 

educational situations. The ultimate aim of such a science is to provide knowledge 

that will permit the educator to achieve his/her goals by the most effective 

methods. " 

In general educational research, explains, analyze and interprets educational 
, 

phenomena, such as the objective of education, the curricula, the teaching-learning 

process, the students, the teachers, examinations, policies administrations, 

instructional facilities and mater ials. It tries to predict and suggest ways of 

controlling human behavior. It contributes towards the cognitive, social and 

emotional development of individual ( Habtamu, 2000:2). 

2.3 Characteristics of Educational Research 
Research can have man\ charactel'istics for it is the field dealing w ith broad areas 

of studies about man ancl his or her environment for the betterment of human life. 

Research is an objective, impartial, emp irical and logical analysis and recording of 

controlled observations that may lead to the ilevelopment of generalizations, 
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principles or theories resulting, to some extent, in prediction and control of events 

that may be consequence or causes specific phenomena (Koul, 1997:10). 

Characteri stics of a research can help to clari fy more of the abstract definitions 

and meanings given to a research. Best and Kahn (2003: 20-22) provided a 

summary of some of the characteri stics of research as follows. 

I. Research is directed towards the solut ion of the problem. 

2. Research emphasizes the development of generalizations, principles, or 

theories that will he lp in understanding, predicti on and control. 
, 

3. Research is based up on observable experience or empirical evidence. 

4. Research demands accurate observation and description 

5. Research requires experti se-familiarity with the field , competence II1 

methodology. techni ca l sk ill in co llect ing and analyzing the data. 

6. Research involves gathering new data from primary or fi rst hand sources or 

us ing existing data for a new purpose. 

7. Research strives to be objective and logical , apply ing every possible test to 

va lidate the procedures employed, the data co ll ected, and the conclusion 

reached . 

8. Research is delibera te and unhurried activity which is direct ional but often , 

refines the problems or questions as the research progresses . 

9. Research attempts to find an objective unbiased solution to the problem and 

take great pains to va lidate the procedures employed. 

10. Research generall y employs carefully des igned procedures and rIgorous 

ana lysis. 

II. Research involves the quest fo r answers to unsolved problems 

12. Research somet i Ill es req II i I'e courage. KOli l ( 1997: 10-1 2) agrees to the 

above ment ioned characteristics of research fo rwarded by Best and Kahn. 
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Genera lly, research is a sc ientific method that human creature devised to 

systematically examine and understand its universe. It is a weapon with which 

man is fighting subtle phenomena and challenging problems. This indicates that 

research has a profound impact on our life. 

Regarding this, Wiersma ( 1995: I) says "research has become such a prevailing 

phenomenon in our civilization and all of us are impacted by it . Advances in any 

fie ld of research and for much of this research activity there is an inherent 

assumption that research fosters deve lopment. It is true that research paves a way 

for deve lopment and better situation of living." 

2.4 Significance of Educational Research 
The outcomes of educational research have many contributions to improve 

teachers' material and in te llectual aspects, curricular aspects, methodological 

aspects and over all school environments. The rapid growth of educational 

research helps serve as an instrument for guiding educational policy and practice. 

(Harngvist, 1988). Teachers' teaching effectiveness can be eval uated from the 

point of v iew that how mllch they are partic ipated in educational research. In line 

with this idea, Hargreaves ( 1996), as cited in Hammersely (2002: IS) , claimed that 

" the effectiveness of teach ing in schoo ls would be substanti ally improved if it 

were a research-based profess ion. There fore, te~chers should act as educational 

researchers" 

Research in educat ion seems essenti al for providing usefu l knowledge through 

which the process of education can be made more effective. 

According to Worthington ( 1960), as cited in Courney (1965) and Dees ( 1997), 

some of the advantage which can be obtained from the practi ces of educat ional 

research are mentioned be low: 

• It deve lops prob lem so lving and critical thinking 
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• It develops confidence, flexibility in thinking and readiness to receive new 

ideas. 

• It helps to look at problems in many angles than only in one side. 

• It he lps to make the skill and knowledge deep and sharp 

• It helps to encourage changes which are essential to progress. 

Other writers, Ga ll , Borg and Gall (1996) also reported that since it is dealing with 

the nature of social reality and how to acquire knowledge in the learning 

institutions. educat ional research is an impoliant human activity. Therefore, to 

make school-related activities effective, educational research activities seems very 

important. In connect ion with thi s idea, camp ( 1996), as ci ted in Fekadu 

(2000: 12), reported that educational research is an important link in the chain of 

progress ive change in our schools. 

Educat ional research has also an advantage in a case that the evaluating teachers' 

work-teaching. If we are pushing teachers towards participation in educational 

research, we evaluate the teaching learning process and then defeat, a bad teaching 

(Kincheole, 1991). In related to this idea, Mettetal and Cowen (2000) contended 

that in addition to teachers ' pe rsonal and professional benefits, their students also 

benefited directl y from teacher research. They further noted that if teacher 

participate in educational research, they would facilitate activite learning in their 

classrooms. 

2.5 Elements Inherent to Ineffective Educational Research 
To conduct effective educational research a researcher need to atta in the following 

conditions. Skill in research methodology, att itude and interest to do research , 

research fund and materi al resource, enough time and commitment, and also there 

should be psycholog ical and expert ise readiness to carry out research. 

Th is means that if the above condit ions are not fulfilled, teachers couldn 't 

undertake fruitfu l educati onal research. Ac tually, there are a number of hindering 
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impact on teachers' in carrying out educational research, some of which are lack 

of teachers research knowledge and experience, lack of research fund and material 

resource, Lack of attitude and interest to do research work, inadequate research 

work dissemination and use teacher's heavy work load, lack of research plan in 

strategic plan and less cred ibility given to research, to mention among others. 

Concerning the culture of research in secondary schools, there are few studies 

made in Ethiopia. For instance, Adane (2000), Yalew (2000), Hussien (2000), and 

Seyoum (1998) have attempted to invest igate the research trend in all level. The 

main efforts of Yale" and l-!uss ien are the factors that hinder teachers to do 

research in primary and secondan School. In addition Seyoum (1998) studied the 

factor affecting teachers' research motivation in Addis Ababa secondary school s. 

Those studies indicate that teacher' s inyolvement in traditional research than 

educationa l research in schools specifically (Befakadu, 2009). 

Generally, the above studies show that the attention for educational research 

conducting in secondary schools was low in general. Moreover, some realities 

indicate that teachers' participati on in educational research and essential benefits 

to solve teaching learning problems hindered in schools. The status of educational 

research in secondary schools was very low. Thus, exploring the status, challenge 

and opportunities for further improvement through research to make secondary 

schools as a center of scienti fi c knowledge is nee4ed (Befekadu, 2009). 

2,5.1 Lack of Research Skill and Experience 

Research work has its own techni cal approach to solve problems. These technical 

approach make research method \e ry essentia l and pre requisite for researchers 

work. Having the kno\\l edge and the skill of investigation is the indispensable 

issue for one who intends to conduct research. Higher experti se and experience in 

research work is requi ring in doing it. 

As stated in Seyoum (1998:8) weirsman declares on the need for research skills: 
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Although education research is demanding task, it is not an 
impossible one, with organized concentrated study, the aspiring 
educational researcher should be aqle to master necesswy 
reseal'ch methods. Basically, the only way to acquire competence 
in research is by doing it, bill before research can be put in to 
practice some skill must be acquired. 

Research requires accurate observation, description , and definition, recognizing 

limiting factors. describing procedures, collecting and analyzing data, and careful 

documentation of references, recording of results and presenting conclusions. All 

these require the researcher 's skill and competence. Consolidating this idea, 

Firdisa in Amare et al (2000:44) suggests." For research to make substantial 

contribution to our educat ion system, it must be based on adequate knowledge of 

the field " this suggest ions is similar to Koul 's ( 1997 :65) notion which says." 

Research requires experti se" . 

According to Derebssa (2004 :88) those who are entitled to carryout educational 

research need to passes high quality of expertise and experiences. As to Seyoum 

(1998:81), it would be virtua lly impossible to think of catTying out research 

activities without the individual being equipped with basic research skills. 

Therefore, the need for competency in resea rch methods becomes indispensable to 

the individual. 

The researcher, in addition to the knowledge and skill of research ga ined through 

training, has to have add itional experiences [rol)l peers and experts working on 

research. Regarding this issue smith and Brown (1995: 68-69) have some idea to 

say: " the researcher has had to have a number of supervisors over the periods in 

whi ch he developed competence in research. He will have the benefit of a network 

of contacts including peel's and internati ona ll y known experts. He will develop a 

conceptual model of the research process." 

Those scholars, further more, ou tlined the descriptions of some elements of 

general research activitv in IV hi ch they stress on knowledge and skill s of research , 
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which they ca ll the essentia l elements including a knowledge, appropriate set of 

skill s and techniques, a net\:vork of contacts, a high degree of self confidence and 

the ab ility to ask and answer significant questions as part of the process of 

resolving issues. 

As to the scholars , both research competence or skill , which is gained by tra ining 

and the gained experiential knowledge through interaction and contact with 

research pioneers are important qualities. 

In todays complex world s imply knowing how to use tools and knowledge in a 

s ingle domain is not enough to remain competitive. People must also learn when 

to use too ls and knowledge in new domain and different situations . This requires 

the abili ty to apply exper ience and knowledge to address nove l problems. 

Consequentl y, learning to think criti ca lly to analxse and synthes ize in fo rmation to 

so lve social, economic and politi ca l problems, and to work productively in groups 

(Janassen, 1966:665). 

In genera l, all the aforementioned scholarly suggested notions indicate that having 

the sk ills and knowledge of research, which can be mastered through training and 

enriched by experiences. are essentia l pre-req ui site in research work. This being 

the case, lack of training. workshop, seminar o r meetings on research issues makes 

the prob lem of research work more complex and sever. Therefore, tra ining of 

educat ional research is important to enhance teachers' research involvement and 

qua li ty and so it seems that educati onal ins ituations have to stress on research 

tra ini ng hand in hand w ith teaching. 

2.5.2 Lack of Suffici ent Tim e 
Among so many important inputs to conduct educational research, time is the 

basic one, i.e. if teacher researchers are highly loaded with teaching and non 

teach ing activi ti es, they are less li kel y to conduct research because research by 

nature is a tim e taking activity (Hagman. 1955: 238 in Abraham, 2004:40). Heavy 
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work load of teachers be it regular or per-time work, Against the time consuming 

nature of research decreases the number of teachers engagement in research 

investigation. 

In line with this opinion, Cannon (1945:87) in Seyoum (1998:9) has more to say 

as far as the indispensability of time for research activity in concerned: 

An investigalor may be given a place to live in, a pelfect 
laboratOlY to work in, he may be surrounded by all the convinces 
money can provide: bllt if time is taken Ji'om him he will remain 
sterile. On the other hand, as the histolY of science abundantly 
sholl's an inl'estigator may be poverty stricken, he may be ill 
clothed he may live in a garret and have only meager appliances 
for his use; bllt given time he can be productive. 

Provided that things are normally fulfilled but time, it is impossible to conduct 

research. It is one of the component necess ities for research work. 

Obviously research work need time to read material s, to collect data, and to write 

research report. So, busier teacher will not have such time to conduct research. , 

Teachers can be busy for various reasons , involvement in various committee 

working the schools or out of school , excessive teaching load and pre occupation 

and personal affairs can make teachers busy . Economic in security also makes 

teachers busy because they tend to chase after activi ties that generate them 

supportive income. 

Concerning this Seyoum ( 1998: 13) in hi s study of the status of research activities 

among Addis Ababa Senior High schools teachers, concluded: "The teachers 

concure that heavy teaching-load is another handicap that hampers research 

activities in schools." So to compensate time for, research, it is worth mentioning 

to th ink of the alternative. However, since teaching and research are 

complementary. research being equa ll y important has to get time-share. 

2.5.3 Lack ofInterest to wonls Research 

Any effect ive research would grow of the expressed interest and need of the 

person who involve in it (Burnaford et ai , 200 I). Any process of inquiry may not 
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be competence, if it was done imposed by the external body. Seyoum (1998) 

interest is the major driving force, with out interest it would be very hard to 

imagine that one could engage in productive research work. 

Successful research will be achieved when the intention comes from the individual 

researcher himself. The researcher himself must suggest doing it depending on the 

area of interest, to explore intrinsically with some passion. 

Teachers' attitude towards educati onal research has also its own influence (either 

positively or negatively) in their involvement. Cohen and Mannion (1994) have 

posited that for teachers to develop positi ve attitude towards research and 

ultim ately involve in educati onal research. they need to understand the nature of 

research and appreciate its altri butes. Otherwise, research acti vities may be 

influenced by attitudes of teacher researchers. So, it is essential for teacher 

researcher to become familiar with and develop ,an appreciation of the nature of 

research process . 

2.5.4 Lack of Reseal'ch Fund and Material Resource 
To under taking any educationa l activities the need of proper finan ce for that 

program is not questionable. With out money looking for achievement of 

obj ectives to which organizations a im is di ffi cult. Educational institu tions need to 

get research fund s to operate an issue of research. 

In suffi cient finan cial resource has prevented even the simpl es t investigation 

acti vities from being carried out. According to Wiersmu (1995 , cited in Yalew, 

2000), the maj ority of elementary and high sch.o0l teachers do not do research 

because of limited fin ancia l resources. So. lack of finance is one of the greatest 

problems of many teachers to undertake educational research. Tsegaye (2000) 

suggested that, to undertake research, there must have expenditure for frequent 

trave l expenses suppli es and charges of secretarial service unless individual 

teachers can not afford these huge costs. In addition to thi s, fi nance has 
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psychological benefits to motivate researchers as incentive fonn. Incentives can 

create enthusiastic interest to act or perfonn a task. To consolidate this idea 

Lethnin ( 1987. cited in Seyoulll . 1998) noted that: 

The general and positive allitude and interest one has in research 
practice does not by itself take one any were unless the essential 
conditions fo r research are facilitated Among the basic essential 
thcII ' are needed 10 cany 0/11 research activity are obviously 
financial resources (p.8). 

In developing countri es like Ethiopia, the funds for research work come from the 

government budget and sometimes donors (Habtamu, 2000). Many schools in 

eastern and sou thern Africa regions have not adequate budget to conduct research 

(Mwaria and Wamahiu, 1995 : and Camp, 1966). Some schools, which have small 

budget also. forgot or ignored to a ll ocate for research activities as they readily do 

fo r admi ni strati ve act ivit ies . E\'en in institutions who had allocate research funds 

are, many individuals are complain, the long process undergo to get the funds they 

require. Supporting this idea Seyoum (1985, cited in Mokonnen, 2002) noted that 
, 

have the problem is not only matter of getting the approved research fund, but it is 

also getting is exactly on time \\ithout too much red tap "(p . 28) 

In addit ion to fund , research requ ires available resource such as materia l like book 

and Journa ls; equipments like tvpe writing or computer, laboratories, pedagogical 

centers, archi ves and other docu mentati on centers ( Sawyerr, 2004). Since, 

researchers no matter how skilled wi ll li kely remain isolated and ineffect ive unless 

brought together to relevant literature, good data base, equipment and facilities 

(Hussen. 2000) . 

Therefore research work needs supply of budget, resource and facilities. The 

problem s in getting such resource inputs, and its de lay due to administrative 

problem discourages researchers at least by erode the interest of those who want to 

conduct research. 
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2.5.5 Lack of Disseminating Research Work 
Once teachers/ researchers produce their work, their task becomes dissemination. 

This is because of. no matter profess ionally sound it is, a research work which 

remains in the hand of th e researcher themselves is not contributing knowledge. 

According to Marczyz and et al (2005), anyone likely agree that it would certainly 

do littl e good if a researcher who discovered som,ething important decided to keep 

those result quiet. 

Clearly, sharing the resul ts of research studies is important. According to Marczyk 

and et a l (2005) described, there are several benefits to sharing the results of 

research studies, Firstly, it adds to the knowledge base in education. As it is we 

known, science is essentially an accumulat ion of knowledge, and sharing research 

results adds and incremental amouIlt of knowledge to what is already known about 

the particu lar topic . Thus. the di ssemination of research result helps to advance the 

progress of science. Secondly, sharing result of research ultimately improves the 

over all quality of his research being conducted. If researchers have an eye 
, 

forward eventually publi shing the results of their studies, those researchers will 

need to ensure that their studies are we ll des igned and well conducted. Thirdly, 

sharing the results of research all ows other researchers to evaluate the study's 

result in the context of other research studi es. Meaning that, the original study 's 

result are being evaluated by other researchers in their context. Thi s tends to 

funct ion as a quality check on the orig ina l research. Finally, for the result of a 

research study to have an effect on the way of individuals life, those results need 

to be shared with others. In other words, research, finding used to improve the way 

of life of indi viduals. For that improvement to take place, a study'S results need to 

be shared with other peopl e. 

Furthermore, Derebssa (2000) suggested that, the dissemination of research 

findings are seen as an important part of the educational research and as a basic 

means of expanding the positi ve impact of research on educationa l practice. 
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2.5.6 Lack of Availability of Relevant Data 
Data collection is essentially an important part of the research process so that the 

inferences, hypothesis or genera lizations tentatively held may be identified as 

va lid. verifi ed as correct. or rejected as unattainable (Koul, 1997: 110). The 

ava ilab ility of relevant data and centers that coordinate research is one of the 

factors that influence research activi ty. The unavailability of relevant data and 
, 

educational research centers can hinder teachers from conduct ing educational 

research. 

For a researcher, the presence of necessary data and an organized body that help 

the coordination of research activ ities are abso lutely essential. It is important to 

note that what researcher can do depend on the existence of reliab le information 

and strong research net work tha t create collaboration with a ll concerned bodies 

including educational officers. po li cy makers and institution as a whole. Regarding 

this. Seyoum (1998 : 15) says : "research activity is a function of the integration of 

both person and institu tional input", that is without inputs from the two, it would 

be hard to effective ly engage in research activitie~. 

According to the above suggestion, research activity needs co-work between the 

researcher, the subjects. research centers and collaborative efforts of different 

parties. Therefore, the relat ionship between schools, colleges and Universities, 

access to librari es , laboratories, documentation centers, computers and leT, 

internet, e-mail, e-book etc need to be estab lished and more facilitated so that easy 

access to data is realized. 

2.6 The Integration of Resea rch and Teaching Profession 
At the beginning of twentieth centu ry, as Hattie and Marsh ( 1996, cited in 

Desa legn, 2006) noted, teaching and research' were considered to unrelated 

ent it ies. The a im of the school \Vas assumed to be teaching knowledge, skill and 

attitudes to students. \\ 'here as research \Vas considered as independent and 

separate activ ity. 
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However, for the last fe\\' decades, the integration of teaching and research 

becomes more recognized (Seyoum, 1998; and GaItan, 2003). Research plays a 

great role to enhancing the teaching-learning process in one hand, and teaching 

learning act iviti es create an opportunity for understanding research on the other 

hand (Adane, 2000). For e:-.:ampl e, some research resu lts can be practiced in actua l 

classroom teach ing- learning activ ities to improve the qua li ty of education. 

Research processes help identi fy the weak and strong sides of the practiced 

teaching-learning activities. Since, suggesti ng poss ible solution for teaching­

learning probl ems in schools require scientific method of study. This cyclic 

s ituation shows the integration of teaching and research . 

The ultimate purpose of educational research is examining the existing schooling. 

Mitche ll ( 1985. cited in Adane, 2000) noted that: 

If teaching is not in/armed by research, it ultimately tends to more 
routine than involving creativity and reflection 0/ the teacher or 
may possibly limit its scope to merely presenting theoretical ideas 
developed ({ broad which, perhaps,' are not relevant to local 
situation and needs. Research in this respect, is one 0/ the way by 
which teachers reflect on their work with their studies (P. 144). 

As Galton (2003) stated. in the past few years a great deal of discussion has taken 

place about the importance of educat ional research, particu larly its va lue to policy 

makers and its usefulness to teachers. Analogues to this suggestion, the current 

Educational and Train ing Policy of Ethiopia (TGE, 1994) emphasis the nexus 

between ed ucation. tra in ing and research. 

2.6.1 The Role of Teachers as Researcher 
All teachers have roles in develop ing and change of curriculum. They have also 

roles in research in genera l and Educational research in particular. 

Hopkins (2002: I) further elaborates the connotation of teacher research as stated 

below. 
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When J write of classroom research or of the teacher as a 
researcher. f am not envisioning scores of teachers assuming 
a research role and carrying our research projects to the 
exclusion of their leaching. My vision is of teachers who have 
extended their role to include crilical reflection up on their 
craft wilh Ihe aim of improving i l. 

According to Dunham (1992 ) the result of teacher matters the school conditions in 

fac ilitating act ive learning process bring educational improvement. The 

participation o f teachers in research is important. component of role - players . In 

this essential involvement that schools and education quality enhancement can be 

practical (Gabel, 1995). 

Concerning the ro le of teachers In research. Stenhouse ( 1984) 111 Hopkins 

(2002:3 1) notes: 

Good wacher are necesswy aUlonomous in professional j udgment. 
They do nOI need to be told what to do. They are not professionally 
the dependants of researchers. or super intendents, of innovators 
and supen·isors. This doesn't mean that they do not welcome access 
to ideas crealed by other people at other place or in other times. Nor 
do they reject advice, consultancy or support. But they do know that 
ideas and people are not of much real use until they are digested to 
the poil1l \I'here they are subject to the teacher 's ownjudgment. 

In other words, teachers should not wait for external researchers or supervisors to 

conduct research on the teaching practice: rather teachers are expected to be the 

profess ional criti cs o f their own business . Doing so, teachers have to cope with 

ideas and people outs ide on issue of advice, consultancy and support. The role of 

teacher is beyond work ing 0 11 the fixed curr icul um with regard to thi s, A ltri chter, 

(1993:5) states: 

Teacher ha\'e nOI only carried 0111 development work for their 
schools bill have also to broaden Iheir knowledge and the ir 
professional COlilpelency through inves'ligation. Teachers can make 
imporlal1l coniriblllio1710 Ihe kl7olt'ledge base of their profession. 
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Moreover, Altrichter, et al (1993 :20 I) quoting stenhouse (1995) show the role 

teachers research works as under: 

Curriculum developmenr has /illie chance of success unless it 
involves teachers in exploring the implication of the changes for 
their won educational vailles, and finding out how to make any 
necesswy alterna/ions /0 /he rOIl/ines of/heir practice. 

This notion impli es that teacher researcher play significant role 111 evaluating, 

modify ing and changing the curriculum because teachers are the direct 

implementers of the curriculum designs. S imil ar ~o this opinion, Gies (1999) says, 

"In my experience, the best teacher are the bes t researchers." 

In genera l the teachers ' teaching experi ence and students' experIences are 

essential key elements of teaching learning process to improve educational 

problems. Hence, it is important fo r the teacher to conduct research and hav ing 

access information that prov ides a more accurate picture of the s ituation 

(Macdonalds, 2002) . Tn addition, if teachers take part in conducting research, they 

acquire confidence. experiences, and skill of inquiry and also the teachers develop 

the ability to withstand some di ffi culties in teaching. 

Jonson ( 1993) noted the important of g iving concern about everyday practical 

problems experienced by teaches, rather than theoreti cal problems defined by pure 

researchers w ithin a discip line of knowledge. Researches designed, conducted, and 

impl emented by teachers themselves become instrumental to improve teaching in 

their own classrooms, sometimes becom ing a staff development proj ect in which 

teachers es tab lish expertise in cu rri cu lum deve lopment and effective teaching. The 

prevail ing focus of teacher in rcsearch is to expand the teacher 's role as IllqUlrer 

about teaching and learni ng thorough sys tematic classroom research. 

Therefore, teachers shou ld under taken research while teaching for vanous 

purposes; as a profess ional deve lopment strategy, and as way of school 

improvement to enhancing students' ach ievement. 
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2.6.2 The Relevance of Educational Research to Teachers' Professional 
Development and School Improving 

Improving teaching technique through teachers' profess ional development help to 

fac ilitating the teaching-learning process. However, teachers' profess ional 

devel opment is not a short-cut task. As in document of MOE (2004) stated, 

profess ional de\ 'e lopment of teachers is understood as a continuous extension of 

competencies through team as \\e ll as se lf study. teachers carry out experiences 

from the study collaborative to their classroom while representing their research 
, 

creative ly, us ing portfolio or stories. Thus, Teachers' professional development 

comes through conti nuou s ly systematic method. According ly, Burnafard and et al 

(200 I) has poi nted out that undertaking teachers' research in their working place/ 

school context is used as one of this method. " Teachers research involves a 

continuing process of se l f educat ion, and that as teachers become researchers-in­

practice, the practice itse l f is a source of renewal" (p . 225) . Adane (2000) on his 

side explained that, conducting research activity has a benefit to teachers in 

renewing the ir intellectual chall enges and prevent them from becoming stagnant. 

Supporting thi s idea . Johnston ( 1997, cited in Yeshimeberat, 2000) noted that: 

Research is a mirror Jor the teacher because it helps him/her to 
see retroactive lI'hm was done ejJec'tively and what should be 
improved. It provides information that helps the teachers to be 
critical of his/her post experiences is the instructional process or 
abolll nell' contexts ill lhe teaching learning process(p. 260). 

Conducting research in educmion has dual benefits. The first one IS the 

practitioner themselves acquired knowledge and skills w ithin the course of their 

work about the issue. Secondl y, practi t ioners benefit from the research as a means 

to improve the ir practice , Thus impli es that, the participation of teachers in 

educat ion research shou ld ge t special emphas is. T herefore teachers are taken as 

the fil'st person that und ertaken the research act ivities and utili zes its result to 

improve their teaching sk ill s and experien ce for enriching the teaching - learning 

process (Yeshimebrat, 2000). In support o f this idea Hopkins (2002) noted; 
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Good teachers are necessarily autonomous in professional 
judgment. They do nOI need 10 be told what to do. They are not 
professionally the dependent of researcher, or superintendents, of 
innovators, and supervisors. (p. 3 J). 

It seems that recognizing this fact that, continuous professional development 

(CPO) provides for all level school teachers of Ethiopia. CPO has been found to 

be the most effective process and system of learning, experiencing and sharing 

through teachers' career (MOE 2004). It is also essential that in order to make 

effective educational improvements. Since, teachers ' participation in staff 

development activities resu lts in change and ,in measurable improvement 1I1 

schools. CPO courses offering to create development opportunities 1I1 

methodology classroom planning and management. At the end of each module 

course, teachers conducting an action research on issue identified with in the 

classroom, school or loca l community. 

Ethiopia is implementing School Improvement Program (AEO, 2006). School 

improvement is about how the school learning and teaching environment are 

organized, how teachers, pupils and parents are united in puri st of quality 

education. School improves their performance when programs are organized 

around the interest, need, and aspirat ion of teachers, pupils and parents and the 

country at large. 

The current school reform impro vement has sat based on decis ion - making at its 

core (Burnaford and eta l, 200 I and Johonson, 1993). This newly reform comes 

wi th new responsibility. Teachers are argent of change and as such are in the front 

line of educat iona l reform (M O E. 2004). In short, teachers are the key to school 

improvement. So. it is not enough for teachers merely to teach the knowledge on 

the ex isting tex t books . they will be cal led lip on to make informed decisions. This 

is because of, as Corey ( 1953) exp lained, the lives indi vidual follows is dynamic . 

Life of today never repeats what was before education also passes over such 
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changes. The only change is becoming up-to-dated through research. Teacher 

research is one means to that end (Johnson, 1993). In line with this, Burnafored 

and et al (200 I) suggested that, having teachers take responsibility and ownership 

of the educational research process from the beginning is crucial to any effort at 

school reform. 

According to Craft (2000) the ultimate goal of school improvement resaerch is to 

gather knowledge about what makes school operate. Successfully Goynor (1998) 

on his side noted that. in the effective schooling project ones' thought of 

re lationships among such variables as academ ic performance, which is the central 

variab le of the study and other facto r such as students learning, students 

motivation. teacher expectations of student achievement and the appropriateness 

and intensity of instructi on. 

Moreover, Johnson (1993) explained, educational research assists practitioners / 

teachers and other stakeholders in identifying the needs, assessing the developing 

processes, and eva luating the outcomes of the changes they define, design and 

impl emented. Thi s is beca use of, conducting research activities help the schooling, 

by making learning more obj ec ti ve and reali sti c to students and by ass isting 

teachers to improve class room- teaching to further learn ing (Hummudi , 1989, 

cited in Adane 2000). 

Furthermore, Burnaford and et a l (200 I) have summarized the benefit of teachers' 

participation in resaerch fo r school improvement as: 

I. Teachers' research can play an important role is identify ing relevant school 

improvement goa l and in ascertaini ng the effectiveness ofrefonn programs. 

2. To max imi ze school reform efforts. teachers need freedom and support in 

choos ing questi ons and pursuing ideas for improving learning and teaching. 
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3. There is an affinity between developing good teaching practices and 

engagmg in action research, and both vital for successful reform and 

renewal programs (P. 364). 

Therefore, teachers engaged in research have a greater impact on what happens in 

classroom as we ll as the whole school program in the future . The future direction 

of school improvement initiat ives w ill be impacted by the thing teachers' critical 

inquiry and rigorous examination of their own practice and their school programs. 

2.6.3 The Function of School Management in Facilitating Educational 
Research by Teachers 

Each educational act ion research has a part to play in the development of teachers; 

profess ion action researchers should be ab le to make disseminated the educational 

theory which is incorpor,lled in their practice. Administrators of action researchers 

should be able to show their activities to susta in or improve the quality of 

education for pupils in their institutions. The administrators are supposed to 

motivate and facilitate the teachers' action research activ ities in various schools 

(Whit head. 1985). 

The improvement of profess ionals' life style for educational administrators by 

itself cannot attribute to research but there will ,be need of change of economic 

order. The attention of educational administrator is very important for the 

presentation of research findings in fully deve loped way. The administrator should 

have been to assess the immedi ate potential implication of research for his 

authority to make the best of it. Research is a va luable subject that has potential to 

make an essentia l contribution to effective education administration. To enab le the 

work of research to be re levant. the educati onal ad ministrat ion is readable and 

rea listi c (Drysad le. 1985). 
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According to Drysadle (1985) educational administrators have ro le on research 

facilitat ing responsibili ty . To accomplish their role the following guiding 

principles are indicated: 

I. It is essen ti al to se lect the right project , those which will make a positive 

contribution to the thinking which authorities have to do now or will 

obvious ly have to do in the near future. 

2. The emphasis in project shou ld be chosen to reflect the kinds of decision 

with whi ch authorities (mem bers or officers) are faced. 

3. The right people must be chosen to do the research. This may well mean 

teaming some one with research skill s with a partner experienced in 

educati onal management or administration : 

4. The right research methods have to be chosen. In general this means those 

which will obtain the most re liable results in a time scale which will allow 

those results, when publi shed, still to have currency. 

5. The resu lt must be presented in ways which allow the main conclusions to 

bc readily apprec iated together w ith their implications while still providing 

the supporting evidence fo r use as appropriate. 

These genera l research princ ipl es are cited here to g iven base for general research 

producers that ed ucationa l adm inistrators should fo llow and implement. This can 

also implemented . 

It is not only se lect ing the right issues, the research should also identi fy the aspects 

of the problem are the rea l existing apprehension to administrators. The 

accessibility of good, practica l, wel l presented research in this area could be worth 

while. The presentat ion o f research result with pleasure is v ita l to sati s fy the 

attention o f administrators. (Orysade, 1985). The teachers, superv isors and 

admi ni strators would mak e beller dec is ions and engage in more effective 

pl'ac ti ces; if they conducted resea l"e h as a basis for these decis ions and practices 
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(Sidhu, 1984). A school administrator conduct research to improve his 

administrative behavior. 

The individual school people can undertake research to ass ist them make better 

conclusion and eva luate events that have to do with their won teaching or 

administrative problems. A large portion of the problem faced by teachers, 

administrators, and supervisors can not be solved unless a number of people 

change their opin ions and pract ices . One great improvement in making 

educati onal research cooperati ve is that, involvement of many people in problem 

identification and analys is, in hypothes izing, and in data collecting and 

interpreting increases the prospect that there will be strong commitment, to change 

behavior of the consequences of the study indicate change is acceptable. The 

people who directly teach peoples, supervise teachers. or administrator school 

systems are to solve the ir practical problem by using action research (Corey, 

1953). 

Schools with reluctant teachers to discuss their protess ional problems with one 

another and administrators who rarely admit their responsibility are in difficult 

situation to solve educat ional problems. This circle shou ld be broken, by 

educational leaders for improvement of educational qual ity through research. The 

responsibl e leader plays a deci sive role in providing encouragement for the 

researching teachers . The admin istrator should encourage the careful and 

conscious experimentat ion that practical ly achieve by school teachers by 

provid ing different incenti ves to develop competence trend (Corey, 1953) . 

2.7 Over View of the Status of Educational Research in Ethiopia 
As has been menti oned regard ing it s va lue, research plays severa l social , politica l 

and econom ic roles for the ci ti zen of na tion. Educat iona l research is one of the 

acti vi ti es of educat ional developll1ent efforts. 
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It is due to this fact that the current Education and Training Policy encouraged the 

culture of research in Ethiopia education. The Education and Training Policy of 

Ethiopia (TGE. 1994:7) states , the need for strengthening problem-solving 

capacity in education. Besides, the Ministry of Education has made the 

commitment to extend research activities down to the school level (Degarge, 2000: 

23). 

Many of Ethiopian educators (eg. Tekeste, 1990: xi, Seyoum, 1998:3; Temesgen, 

1999:8; Ayalew, 2000:6; Amare, 2000; Temechegn, 2002) are of the opinion that 

the status of educational research is at its infant stage and less popular in Ethiopia 

as compared to other countries. Although more than 50 years have elapsed since 

the educational research practice started, educational research is yet at its early 
, 

stage in Ethiopia (Amare. 2000 : 69). 

As understood from the researched literature, especially of Seyoum (1998) and of 

Ayalew (2000), there were reason that hampered educational research in Ethiopia 

at its beginning related to religious aspects of the pioneer traditional educational 

institutions. 

As to Seyoum (1998:2) for the lower performance of educational research the 

Ethiopia Orthodox Church and the Mosque, the educational institutions of that 

time, are criticized widely. Scientific investigation and inquiry was forbidden in 

both cases. Accepting things for grant and submi ssiveness were highly 

encouraged. The curriculum preferred to accept things as they are instead of 

questioning and inquiring. 

In support of this exp lanation, Aya lew (2000:6) states: 

"The clirricuilim al 117m lillie woO' no/ only religiolls bill also highly conservalive and 

discollraging invenli,·eness. CI/riosily and crilicalll1indedness. " 

As to Seyoum ( 1998 :6) suggests that even after the introduction of modern 

education to Ethiopia the teaching and learning sys tem did not encourage the 
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stakeholders to think critically and involve students in problem-solving activities. 

This does not mean that there were not attempts at all regarding educational 

research. 

Concerning this issue. Seyoulll ( 1998: 1-2) states that research activ ities In 

Eth iopian; high schools Illay not be common and popular. Let alone is the primary 

and secondary levels, the culture of research is not developed even in the higher 

insti tution. Therefore the efforts of educational research activ ities in our country 

have been exposed to many obstacles. Some of which can be mentioned as relying 

on few educational research work coordinating institution, i.e. the IER, inadequate 

funds. research fac ili ties as we ll as lack of publication materials . . 

2.8 The CUITent Practice of Educational ,Research in Secondary 
Schools. 

According to (MOE, 2004) it is expected that secondary school teachers conduct 

research for improving the teaching learn ing process and their professional 

competence. However, some stud ies that had been undertaken at different time on 

secondary schools level indicate that teachers' engagement in educational research 

was not as expected (Hussen, 2000; Yale\\', 2000; Yeshimebrat, 2000; Abraham, 

2004: Yibeltal, 2006; Ashena fi , 2007 and Befkadu , 2009). 

[t is c lear tha t research enhances and enriches the teaching - learning activ ities. 

Therefore, much is expected frolll the teacher to be crit ical than submiss ive and to 

involve in conducting research. [n deed, many teachers might have some causes or 

balTiers fo r not be ing engaged in conduct ing research and thi s is why it has 

become important to investiga te the issue. identi fy the impediments and come up 

with poss ibl e suggesti ons to. at least. allevia te the barr iers . 
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CHAPTER THREE 

Research Design and Methodology 

3.1 Research Design 
In this study a descriptive survey research method was employed for it was efficient 

to eva luate and determine the adequacy of a program under existing condition 

against the establi shed standards, (Best and Kahn, 2003). The descriptive method is 

appropriate to gather adequate data by virtue of its app licab ility to the study area. 

The method is also suitable to obtain reliable and relevant data as it involves various 

subjects . [n general. the method was found to generate adequate and relevant data in 

breadth pertaining to the issue under investigation. Sti ll more, the method was of 

specia l importance si nce it involves both qualita!ive and quantitative approach. As 

stated by Cresswell , et a l (2003), mixed approach has particular importance to come 

up with well va lidated and substantiated findings as a matter of the fact that the 

. weakness of one approach is recovered by the strength of the other approach. 

3.2 Source of Data 
Primary data were collected from sub·city educational offic ials, woreda 

educational official s. school principals and secondary school teachers of the study 

area for the reason that th ey can provide relevant information to understand the 

problems under study. In additi on to this, various recorded documents, work plans 

and reports were used as secondary source. 

3.3 Sample Population and Sam pling Techniques 
This st udy was conducted on government secondary schools of Kirkos sub-city 111 

Addis Ababa. Kirkos sub-c ity was selected for the study as there were no 

significant variat ion in numbers and geogra phical location among schools across 

woredas in the sub-city. In kirk os Sub city of Addis Ababa, there are 11 woredas, 

out of 11 woredas. 4 of them were purposively se lected for the study because 

government secondarv sc hools are fou nd in those woredas (3 General secondary 

38 

\ 



schools and one preparatory school). There are 464 teachers who were found 

work ing in these schools. out of those 393 teachers were in the sampled schools. 

The number of sampled schools believed to be representative as stated in the rule 

of thumbs. "A sample account for 30% and above for the number of total 

population which is less than 1000 is found to be appropriate" (Koul 1997). 

As mentioned ear li er. this study was conducted on 2 government Genera l 

secondary schools ( Shimelis Habte and Misrak Goh) which were selected using 

simple random sampling (Lottery) method and one preparatory school (Abyot kirs 

which was selected purposively. The reason for using purposive sampling method 

\\'as that on one hand. it is the only government preparatory school in the sub-city 

and also had the grea ter number o f teachers w ith experience in the sub-city, on the 

other hand, preparatory schools, as part and preparat ion level of terti ary education 

seek specia l attention on quality issue. I-Tence, it was found to be essential to 

inc lude the practices of th is relatively more populated and experienced secondary 

school in this study so as to obta in relevant information about the issue under 

investigation. 

Purposive sampling was also employed to select the 4 principals of the sample 

secondary schools out oC 7 principals, 4 woreda educati onal officers out of 6 

experts and 2 sub-city educational officers out of 6 experts based on their better 

exposu re to the iss ues under inves tigation. 

The researcher a lso employed proportional strat,ified sampl ing method to select 

54(33%) of the tota l (\63) teac hers of preparatory and 76(33%) of the tota l (230) 

teachers of genera l secondary schools. Strati fi ed sampling lIas used fo r the reason 

that these subjec ts were a lready stratified in to different strata on the level of 

educat ion they offer. I-laving decided on number of respondents to be selected 

[i'om each strata us ing pl"Oponional stratifi ed sampling method, the researcher, 

then, used simpl e rand om sampling method to se lect the actual respondents from 
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each category. Accordingly. 130 (M= 98(77.78%), F = 28(22.22%) teachers were 

se lected from all sample schools. The log ic behinded using simple random 

sampling technique was the belief that such individuals nearly have similar 

exposure to the practice of educational research. 

3.4 Data Collection Instruments 
The instruments used for data collecti on II1 this study were questionnaire, 

interview and documents like staff minutes. The questionnaire and interview were 

developed in such a way that to maximize the poss ibility of generating answers to 

the bas ic questi ons based on the important concept from review literature. 

3.4.1 Questionnaire 

The questionnaire \\ere used to gather data from teachers. The questionnaire were 

des igned as both open ended and close ended items . Most of the close ended items 

can be formulated in fi ve point rating sca le including rank order manner and very 

few were open ended item type. Open ended items were formulated in such a way 

that respondents cou ld write short response in the space provided. 

Two sets of questionna ires were prepared in English and for teacher respondents. 

The quest ionnai re were organized in to two major parts. The first part of the 

ques ti onnaire cons isted of persona l characteri stics. The second part of the 

questi onnaire dea lt \\ ith the issues perta ining to research practices and impeding 

factors. This in turn sub-di vided in to sub-sections which consisted of opinions or 

feelings of teachers and leaders about educational research, issues related to 

impeding factors to carry out educat iona l research and issues re lated to the extent 

to whi ch the research pl'ac ti ce was hindered. Finally, the questi onna ire structured 

in this way was di stributed to respondents after orientati on were provided for both 

respondents and th e ass istants of the researcher. Then, the questionna ires were 

admini stered to th e respect ive respondents w ith the help of assistant or in the 

presence of the researcher. 
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3.4.2 Interview 
Illlerv iew was made lO gather data from the school principals, woreda and sub-city 

educational officers concerning the practices of educational research. To this end, 

structured interview guide was developed by the researcher and used to guide the 

discuss ion. After e xplaining the purpose o f the interview for the interviewers and 

getting their consent. the researcher has conducted the interview and recorded the 

in fo rmation by both tape recorder and taking notes on the main themes of the 

discuss ion. The researcher used tape-recorder for that he could review the 

responses now and aga in during the analys is. The interview has taken on average 

30 minute for each. 

3.4.3 Document A nalys is 

In order to substant iate the data obta ined from other sources and instruments, the 

researcher has reviewed doc ument which are re la,ted to the research practices. The 

researcher rev iewed the schoo ls strategic plan i.e 2007/08 -2009/10, and the 

present academic years annual plan (20 I 0/20 II), reports from the schools and 

educati onal offi cers. format and policy documents. The central theme for the 

document analys is was to investigate what was p lanned and what was 

implemented concerni ng educational research. 

3.5 Data Collection Procedures 

3.5.1 The pilot Study 

A fter the questionna ire had been developed and tested for relevance, clarity and 

simpli city fo r compliance with basic rul es of q~est i onnaire construction (S idhu, 

1984), the first draft was given to the advisor and two graduate colleagues for 

scrut iny and suggestions" Based on the feed back obta ined, two items were 

amended, one itell1 was added and sO ll1e ,,"ere reshu ffl ed and re fi ned. Then, the 

instru ments were tried out fo r it s suitability. re liabi lity and va lidity in Temenj a 

yaz i secondary school in k irkos sub-city which was not included in the main study 
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before the maIn study was commenced. Twenty teachers were selected USIng 

random sampling technique as participants of the pilot study. After collecting the 

questionnaire. refinement was made on three items based on the hints obtained 

from the pilot study. The item analysis was computed using Crobanch 's Alpha. 

The reliability coefficient of opinion items of eClucational research, competence 

items of educat ional research and affecting fac tor items were 0.87, 0.84 and 0.83 

respect ively. Thus. the instrument was found reli able to use for the main data 

collection. Then it was administered as it was scheduled. To make the study more 

reliab le all interview and document ana lys is were carried out by the researcher, 

where as the quest ionnaire was di stributed to and collected from respondents with 

the he lp assis tant data collectors. Before each interview conducted the key 

interview gu ide li nes were given to the interviewees for thei r cons ideration and 

preparati on. 

3.6 Method of Data Analysis 
To ana lyze the data which were collected from different sources with the aid of 

different data gathering tools, appropriate data analys is method were used. For this 

study, both quantitat ive and qualitative data were employed. To help the 

organization of the CJuantiative data, data were presented or displayed using tables. 

Accordingly, data obtained through close ended questionnaire were first edited for 

their comp leteness. organized and interpreted quantitatively us ing different 

statistical tool s. like tl'eq uency counts, percentages, weighted index and mean as 

too ls of analys is. 

Furthermore, data collected tl'om open ended questionnaire, structured interview 

and partl y document ana lys is were conducted qua litatively through narrat ion mode 

fo ll owing the ana lvs is of each quantita tive data as needed. Then, based on the data 

analys is interpretations were made to reach cert ai n conclusion s. Finall y, on the 

bases of conc lusions made, poss ib le solu tions were recommended . 
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CHAPTER FOUR 

Data Presentation, Analysis and Interpretation 
In this chapter the data co llected through the questionnaires, interview and 

document analys is are presented \\' ith the help of tables. They are then followed by 

interpretation and discuss ion to g ive answer to the bas ic questions of the study. 

4.1 Pel'sonat Characteristics of Respondents 
Description of the characteri stics of the target population gIves some basic 

information about the sampl e population involved in the study. The respondents of 

this study were 126 government secondary school teachers who were chosen 

based on the proportion o f their respective school population. On top of this, 4 

school principals, 4 \\ oreda and 2 sub-city educa tional officers were interviewed . 

As a result. the researcher believed that the responses were found to be sufficient 

to draw inferences for the study . 

Table 1: Respondents Personal Characteristic!; by Sex, Age, Qualification and 
EXDerience of Teachiu!!:. 

No. Items Sex Total (%) 
Ma le Female 

I. Age < 25 years 19 5 24 (19.04%) 
26-30 ycn rs 34 10 44 (34. 92%) 
J [-35 years 15 6 2 1 ( 16.66%) 
36-40 years 7 2 9(7. 14%) 
> 40 veal's 23 5 28 (22 .22%) 
TOlal 98 (77.78%) 28 (22 .22%) 126 (100%) 

2. Qua l i ocation Diploma - - -
BA/8Sc/B.Ed 97 28 125 (99.20%) 
MAl \1SC I - I (0.79%) 
TOlal 98 28 126( 100%) 

3. Area of Laneuaoe 9 3 12(9.52%) 
spec ial ization Social Science 36 II 47(37 .30%) 

Natural science 46 13 59(46.82%) 
Data not available I - 1(0 .79%) 
Others 6 I 7 (5 .56%) 
TOIaI 98 28 126( 100%) 

4. Service < 5 ye<1rs 30 9 39 (30 .95%) 
6- I 0 ~ I?ars 13 3 16(12 .69%) 
1 ! -15 vcars 16 4 20(15 .87%) 
16-10 veal's 17 7 24( 19.04%) 
> 2 I :- ears 22 5 27(2 1.42%) 
Total 98 28 126(100%) 

Source: field survey, 20 II 
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Table I , is concerned with personal characteristics of respondents by sex, age, 

qualification and work experience. As can be seen from table I , a great majority of 

respondents. 98(77.78%) teachers were males where as less than a quarter were 

female respondents . Thi s impli es that still under current condition there is 

re lati ve ly limited female participation not only in education offices but also as 

teachers in secondary schools . Consequently, the participation of female teachers 

in educational research was not evident owing to long standing culture and other 

harmful traditiona l practices. F rom the result, it is poss ible to deduce that the study 

could not incorporate v iews of both sexes fairly. 

Regarding the age of respondents, tab le I indicates that majority 102 (8 1 %) were 

above 26 years age. out of wh ich 59(52%) of them aged above 31 years . This 

implies that maj o rit \' of them were li ke ly to have better understanding of issues 

under investigation so that they are capable of providing the required information. 

With respect to qua lification of respondents, it is depicted in table I that about 125 

teachers or 99.20% were first degree and one M.Sc degree hulders. From the 

result. it is poss ibl e to conc lude that almost all of informants were more likely to 

have better insight o f the themes of the study as they found at good position in 

their academic qualification. Moreover, as per the guidelines of ministry of 

education (1994), the minimum requisite qualification to teach in secondary 

schools was first degree. Thus, the sampled secondary schools had qua lified 

teachers to teach in seconda ry schoo ls. 

Concerning the fi e ld of study, 12 (9.52%) of respondents were specia lized in 

language, 47 (37.30%) of the respondents fie ld o f study were social sciences, 59 

(46.82%) of the respondent teache l's speciali zat ion area were natu ral sc iences and 

the other 7 (5.56%) of the respondents fi e ld o f study were economics, TD, 

business, Information Technology (IT) and HP E. 
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The other personal characteri stics of respondents which is depicted in the table is 

work experience. In line with this, the data in the tab le shows that 39(30.95%) 

teachers, 16(1 2.69%) and 20 (15.87%) have served for 5 and below years, 6 to 10 

years and II to IS \ears respecti\·ely. The remaining 51 (46.46%) of teachers have 

had more than 15 years of experience in teaching, out of which 27 (2 1.42%) have 

served for 21 years and above. Hence, the majority of respondents had better 

exposure to carry- out educational research, though the reality could be confirmed 

through out analys is of the resul t of the study. 

4.2 Teaching Staff who have taken Research Course and those who 
Attended Seminal-, Work-shop or In-Service Training 

An important var iable to investigate the educational research practice in 

government secondary schools is to identify whether the teachers know-how of to 

do a research or not. And this ca n be acqu ired either from research methodology 

courses given in univers ities and colleges or through short term trainings like 

seminar, work shop or in-service programs during real work life. In line with this, 

the foll owing table present secondary school ~eachers training on educational 

research as responded by teachers 

Table 2: Traini ng of Respondent Teachers in Educational Research 

Response 

No. Items Yes (%) No. (%) 

f % f °/. 

1. Do teachers attend educational research 53 42.06 73 57 .94 

Illethodol og\' courses? 

2 Did teachers parti cipate in seminar, workshop or 47 37.30% 79 62.69 

in-service traini ng on educational research? 

So urce, field survey, 2011 

The above table shows that from 126 respondant teachers, 53(42 .06%) have 

attended research Illethodolog \, course at universities or college level, whil e 

73(57 .94%) of the teachers did not attend any research methodo logy course. On 
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the other hand, from those who were requested whether they have taken training, 

47 (37.30%) of the respondents claimed they had participated in seminar, work 

shop or in-service trainings of educational research, while 79(62.69%) of the 

teachers did not get the chance. 

This result showed that great maj ority of teachers could not get an opportunity to 

attend both the enriched educational research course and other related on job 

trainings. This implies teachers could face difficulties to carry out educational 

research as needed. 

To counter check this. the researcher interviewed school principals, woreda and 

sub-city educational ofticers whether they had organized and conducted seminar, 

workshop or in-service trainings to up-grade teachers in research work or not. 

Accordingly , the principal and woreda educational officers responded that, 

seminar, workshop or in-service tra inings focusing on the issue of educational 

research had not been organized and conducted in their respective schools and 

woredas, where as the interviewees from the sub-city educational Bureau 

responded that, they had organized and conducted an in-service training to the 

minimum of once in a year, even in this training, according to the response of this 

officials, only few teachers had participated. Therefore, though, it needs further 

investigation thi s contradictory responses of the principal, woreda and sub-city 

educational officers indicates that it seems adequate training was not given for the 

teachers with respect to educational research. 

On the other hand . teachers were asked to provide information on the extent to 

whi ch the cou rse and/ or the trainings they took helped them in doing educational 

research. The following table sho\\ s their response in this regard. 
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No. 

I. 

2. 

Table 3: The Extent to which the Course and / or Training Teachers Took 

Help them in doing Educational Research. 

Response 

Items Very lolV LolV Medium high Very high 

N % N % N % N % N % 

The use fuln ess o f research - - 2 3.77 10 13.70 36 67.92 5 9.43 

co urse in equipping teach ers 

to do research. 
, 

Th e usefulness of research - - 5 10.64 12 25.53 25 53.19 5 10.64 

trainin gs in seminar, 

wo rkshop or in-servi ce 

programs 111 equlpplllg 

teac hers to do research 

* Sou/'ce: field SUI'vey, 201l. 

As vividly depicted from table 3, 53 teachers who had claimed to have attended 

educational research methodology courses and 47 teachers who took research 

training in different workshop or seminar or in service trainings were requested to 

rate the usefulness of the courses and the training accordingly. Out of these 

respondents, nearl y 36 (67.92%) of those attentled the research course and 25 

(53.19) of who got trained in seminar, workshop or in-service program pointed out 

that the training was highly important to carry out educational research. The other 

10(13.70%) from those who attended the course and 12 (25.53%) who participated 

in workshop repli ed that the training had moderate importance to carry out 

educational research. 

Similarl y. 9 ( 12.33%) from those who att ended the course and 5( 10.64%) who 

participated in 1I'0rk shop rated that the training had helped them to a very high 

e:-;tent to carry out educa tiona l research. The remaining 2(3. 77%) from those who 

attended the course and 5( 10.64%) Ii'om who participated in workshop claimed that 
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the courses and training has low importance. Further more, the calculated mean 

3.83 and 3.65 indi cated that the course and the training were used to equip 

teachers in educational research. 

It is poss ible to deduce from the above table that the practice of educational 

research is found to be important to develop teachers competence in teaching 

process on one hand and their confi dence in teaching profess ion on the other. 

However, teachers success to ga in benefit from educational research courses was 

minimal. 

4.3 Teachers Perception towaJ'ds Educational Research Practice 
Teachers perceptions towards educat ional research have important role 111 

in fluencing their atti tude towards the practice either positive ly or negatively. 

According to Morgan et a l ( 1986; 1580), perception of an individual refers to the 

wayan event in the world and the world itself looks, sounds, feels, tastes or smells 

to him. Therefore it seems apparent that teachers perception in educational 

research has a grea t role. To know the feeling of teachers towards educational 

research, parti cipan ts " ere asked to indicate their reaction to the statement by 

choos ing one a ill ong the a lternat ives on a fi ve point rating scale ranging from " 

strongly di sagree ( I)" to "strongly agree (5) ." ,The response were analyzed as 

follows in the table below. 
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No. 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

I I 

12 

13 

14 

Table 4: Opinion of Teachers towards Educational Research 

Response 
Items 5 4 3 2 1 

N % N % N % N % N % 
Educational researc h 4 3. 17 5 3.97 5 1 40.78 55 43.65 11 3 
con tributes to so lvin g 
practi ca l educat iona l 
problems 
Research is the best tools to 12 9.52 51 40.48 49 38.89 7 5.56 7 5.56 
improve teaching 
Engagement in educational 28 22.22 40 31.74 29 23.0 1 18 14.28 18 14.28 
resea rch ove r burdens 
teachers 
Research is a time \'.'asti ng 10 7.93 67 53.1 7 35 27.78 8 6.34 5 3.97 
activ ity 
Research is co nducted only II 8.73 5 1 40.48 4 1 32 .54 9 7. 14 4 3. 17 
in hi gher educational , 
institutions not by 
seconda ry schoo ls 
Research improves 5 3.97 7 5.56 38 30. 16 60 47.62 14 11.11 
students' academ ic 
ach ievement 
Research should onl y be 8 6.34 64 50.80 36 28.57 6 4.76 3 2.38 
conducted by trai ned 
professional teachers not by 
school teachers 
Research can contr ibute 3 2.38 4 3.17 43 34. 12 67 53. 17 9 7. 14 
very much fo r ed ucat iona l 
qu ality 
I could be more reacti , 'c i r I I I 8. 73 16 2.70 22 17.46 58 46.03 19 15.10 
am forced to invo lve in 
research 
Teac hers shoul d study 2 1. 59 3 2.38 50 39.68 64 50.79 7 5.56 
educationa l prob lems and , 

seek sol ut ions 
Research ca n not devel op 5 3.97 80 63.49 35 27.38 

, 
2.38 

, 
2.38 0 0 

positive teaching learni ng 
atmosphere in schools 
Teachers' partic ipat ion in 15 11.90 16 12.70 30 23 .80 52 41.27 19 15. 10 
educat iona l research should 
be one of th e criteria for 
career promotion 
Research is one of the tasks 7 5.56 10 7.94 30 23.80 64 50. 79 15 11.90 
as a teacher 
Resea rch should be taken 5 3.9 7 9 7.14 27 21.4 3 63 50.00 22 17.46 
as a leachin g acti\ 'iI Y -'-

G rand mean -
Ke)' : 1= St rongly DIsagree 2= DIsagree 3= Und eC Ided 4= Ag ree 5= St rongly agree 

Source, fie ld survey, 2011 
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2.57 
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2.43 

2.32 

2.39 

2.25 

2.40 

2.54 

2.44 

2.36 

2.79 
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2.30 
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As indicated in table 4, above, 80 (63.49%), 67 (53.17%) and 64 (50.80%) of the 

respondents reflected their agreement on items; research can not develop positive 

teaching-learning atmosphere in school , research is a time wasting activity and 

research should only be conducted by trained professionals respectively. 

Following this, 51 (40.48%) of the respondents showed their agreement on items 

titled as: research is the best tool to improve teaching; and research is conducted 

only in higher institutions. 

On the other hand. 50% of the respondents showed their disagreement for items 

such as: teachers should study educationa l problems and seek solutions; research 

is one of the task as a teacher and research should be taken as a teaching activity. 
, 

Similarly, 60 (47.62%), 58 (46 .03%) and 52 (41.27%) of the respondents showed 

their disagreelllent for items such as : ('esearch illlProves students academic 

achievelllent ; teachers could be Illore effective if they are forced to involve in 

research; educational research contributes to solve practical educational problem 

and teachers participation in educational research should be one of the criteria for 

career prolllotion respective ly. 

Furtherlllore, 43 (34 .1 2%). 41 (32.54%), 38 (30.16%) and 36 (28.57%) of the 

respondents didn't g ive decision on the items: research can contribute much for 

educational quali ty, research is conducted only in higher education, research 

illlProves students academic achievement and research should only be conducted 

by trained profess iona ls respecti ve ly. 

As observed frolll tab le 4, an attempt was l11 ade to test the average va lue of itellls 

according ly, the Illean rating va lue of the greater Illajority of the items listed in 

table 4 is in the range between 2.25 to 2.57 , except for the items, engagement in 

educational research overburdens teachers and teachers participation 111 

educational research should be one of the c('iteria for career promotion which have 

rating va lue of 2.83 and 2.79 respec ti ve ly. 
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As vivid ly depicted in table 4, the overall grand mean of the respondents is found 

to be 2.46 which is below the rating value not d~cided (3) and a little higher than 

the rating value disagree (2). This implies that from among the respondents, those 

who have negat ive perception or attitude towards educational research were 

greater in number than those who have positive perception. 

In addition, an interview conducted with the sub-city education office head and the 

school principals claimed that teachers would not like to give due attention to 
, 

educational research practices .. One of them said that "uo9°Llt·'} he,,")' \,uoi'i"ri 

V·'I.;:!' ,e;:!' ,e(rr'l'A". This means, Teachers perceive educational research more 

negatively. This might be attributed to their less exposure to such practices and 

lack of conducive env ironment that permits them to do so. 

4.4 Level of Secondary School Teachers' Personal Competence to 
do Educational Research 

For teachers to be involved in educational research, it is critical that they have to 

be equipped w ith the basic knowledge and skill. Accordingly, respondents were 

asked to indicate their level of agreement to the items those focused on teachers 

educational research competen cy by choosing one among the alternative in five 

rating scale ranging from "very low ( I)" to "very high (5)" . The responses were 

analyzed as follo\\s. 
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No. 

15 

16 

17 

IS 

19 

20 

21 

22 

?' _J 

24 

Table- 5 : Teac hers' Personal Competence towards Educational Research 

Items Response 
, 

5 4 3 2 1 

N % N % N % N % N % 

The knowledge I ha ve to do 6 4.76 13 10.32 35 27. 78 53 42.06 19 15.08 

educationa l research 

The skill I have to do S 6.34 10 7.94 25 19.84 60 47.62 23 18.25 

educat ional research 

My interest to undel1ake 15 11 .9 16 12. 70 3 1 24.60 36 28.57 28 22.22 

educationa l research in my 

school 

! My experience of preparing 5 3.96 30 3.8 1 15 I 1.9 47 37.30 29 2301 

I researc h proposa l 

The experience I have to 5 3.96 10 7.94 33 26. 19 5 1 40.48 27 2 1.43 , 
defin e a research problc·m 

My compete nce in preparing 6 4.76 6 4.76 35 27.78 46 36.50 33 26.49 

resea rch q uestions 

The experience I have in us ing 4 3.17 14 I 1.1 I 34 26.98 4 1 32.54 33 26.49 

samp ling techniques 

My competence in analyzing 4 3.17 20 15.87 34 26.98 36 28. 57 32 25.40 

data 

My experience in interpretin g 5 3.96 15 I 1.9 39 30.95 42 33.33 25 19.84 

data 

I My cO lllpetence in providing 10 7.94 14 11.11 28 22 .22 49 38.09 25 19.84 

conclus io n based 011 research 

resul t 

, Grand mean -

Key: \ = Very low, 2= low, 3= Med Ium, 4= HIgh 5= Ve l), hIgh 

So urce, Field S urvey, 20 11 

As clearly shown in table 5 above. 60 (47.62%), 53 (42 .06%) and 51 (40.48%) of 

the respondents \\ cre fOllnd to hm'e low competence for the items; the ski ll they 

have to do ed ucalional research, the knowledge they have and the experience they 

have to defin e a research problem respectively. Following this, 47 (37.30%), 

52 

mean 

2.89 
\ 

2.36 

2.63 
I 

2.48 

2.32 

2.25 

2.32 

2.42 

2.46 

2.4 8 

2.46 



46 (36.50%), 42 (33.33%) and 41(32.54%) of the respondents were found to have 

low score on the items, their experience in preparing research proposal, their 

competence in preparing research question. their experience in interpreting data, 

and their experience in using sampling technique respectively. 

Similarly, 33 (26.49%) of the respondents were found to have very low 

competency on the items; the experience they have in using sampling technique 

and their competence in preparing research questions. Following this, 32(25.40%), 

29 (23.01%) and 28 (22 .22%) of the respondents were found to have very low 

competence concerning the items; their competence in analyzing data, their 

experience in preparing research proposal and their interest to undertake 

educational research in their schools respectively. 

In addition, table 5 depicted that, 30 (23.81 %),20 (15.87%) and 16 (12.70%) of 

respondenents \\ere found to have high competence for the items; the experience 

they have in preparing research proposal, their competence in analyzing data and 

their interest to undertake educational research respectively. 

On the other hand. almost 27% of the respondents have moderate competence for 

the items such as: the knowledge they have to do educational research, the 

experience they have to define a research problem, their competence in preparing 

research quest ions. the experience they have in using sampling techniques and 

their competence in analyzing data. 

If the mean value falls between 0.05 and 1.49 then it scores very low, between 

1.50 and 2.49 lo ll'. between 2.50 and 3.49 medium, between 3.50 -4.49 high and 

4.50 and 5.00 scores ve ry hi gh. (Matebe, 2006: 43; Ahmed, 2009: 39). 

As clearly, depi cted from table S, the mean va lue of all the items were in the range 

between 1.89 and 2.48 except that of items number 17 and 15, which have mean 

va lue of 2.63 and 2.89 respectively. Besides, the overall grand mean of the 

53 



respondents were found to be 2.46, which was far below the rating value of 

mediu m (3) and thi s implies that a great maj ority of the teachers have low 

competency to do educational research in their respective schools. 

4.5 Factors Impeding Secondary School Teachers to Carry out 
Educational Research ' 

There are many barriers that constrain secondary school teachers from 

parti cipating in education research. Among these hindrances the major ones are: 

institutional and other teacher related problems. According to Mckerman 

( 1996:44), lack of time. lack of resource and school organization features were 

some of those related to schools. Thus, to identi fy the impeding factors of KSC 

teachers to carry out educat ional research; respondents were asked to show their 

reaction to the item s b\ choosi ng one among the given fi ve point likert scale 

alterna ti ves ranging from .. Strongly agree (5)" to "strongly disagree (1 )". 
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No 

18 

29 

30 

31 

32 

33 

34 

J5 

36 

37 

38 

39 

40 

41 

42 

T bl 6 I a e : mpe mg F actors to c arryout Ed ucatIOna IR esearc h . 
Items Response 

5 4 3 2 I 

N % N % N % N % N % mean 

There is adequate budget all ocation 2 1.59 4 3. 17 10 7.94 34 26.98 76 60.32 1.44 
for educational research acti vity in 
the school 
My teaching load does not allow 14 I 1.1 I 19 15.08 17 13.49 56 44.44 20 15.87 2.61 
me to do research , 

Teachers who do research get 3 2.3 8 3 2.38 2 1 16.67 46 36.5 1 53 42 .06 1.86 
materia l support without 
bureaucratic deterring chains. (ups 
and downs) 
The school administration 6 4.76 16 12.70 18 14.29 45 35.7 1 41 32.53 2.21 
undertake discussion on 
educat ional research 
The schoo l princi pal facilitates 5 3.97 2 1 16.67 17 13.49 46 36.5 1 37 29.37 2.29 
research activ ities 
I use my spare time to conduct 3 2.38 9 7. 14 2 1 16.67 44 34.92 49 38.89 1. 99 
research 
There is material ince nt ives from 3 2.38 6 4.76 16 12.70 47 37.30 54 42.86 1.86 
ed ucational orficers 10 do research 
There is (ldeq uatc libra ry service I 0.79 II 8.73 12 9.52 59 46.82 43 34. 13 1.95 
and refe rence material 10 conduct 
re search in Illy school 
My school environment is inviting 4 3.17 25 19.84 23 18.25 42 33.33 32 25.40 2.42 
to conduct research 
I spend my spare time by doing 28 22.22 45 35.71 15 11.90 22 17.46 16 12.70 2.62 
income generating work more 
than research 
Irrespecti ve of the limitations in 3 2.38 5 3.97 13 10.32 70 55.5 6 35 27.78 1.98 
resource, I st ill do rescnrch 
Teachers ill my school arc 3 2.3 8 6 4.76 34 26.98 57 45.24 26 20.63 2.23 
supportive 10 each other in 
conducting research 
Committee work s and other dut ies 10 7.94 17 13.50 3 1 24.60 45 35.7 1 23 18 .25 2.57 
do not allow me 10 conduct 
research 
Poor techni ca l support Ii·olll higher 34 26.98 65 5 1.58 6 4.76 10 7.94 II 8.73 3.80 
organs red uced participation of 
lenchers . in educmiona! resea rch 
Defective strategic plan II 8.73 12 9.52 69 54 .76 24 19.05 10 7.94 307 
preparation di scourages teachers ' 
involvement in ed ucational 
research. 

Grand mean - 2.33 

Key, 1:::;: S t J'ongl ~1 disag ree -2= DIsag ree 3= Undec Id ed 4= Ag r ee :>= S tro ngly agree 

So urce: fi eld survey, 20 11 

Table 6, shows Ihat frolll 126 teacher respondents, 76 (60.32%), 54 (42.86%) and 

53(42.06%) of th e respondents refl ected their strong disagreement with reference 
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to presence of adequate budget allocations for educational research, material 

incentives from educational officers to do research and teachers getting material 

support with out bureaucratic deterring chains respective ly. By the same token, 49 

(38.89%),43(34. 13%), 41(32 .53%) and 37 (29.37%) of the respondents showed 

their strong disagreement on the items; spending spare time on income generation 

work more than research , m'ai labi lity of adequate library service, discussion on 

educational research bv school adm ini stration and facilitating of research activities 
~ ~ 

by school principals respecti\ely. 

Similarly, 70(55.56%), 59(46.82%), 57 (45.24%) and 56(44.44%) of the 

respondents disagreed on the items; irrespective of limitation in resource they sti ll 

do research, ava ilabi lity of adeq uate library service, teachers in their school are 

supportive to each other in conducting research and their heavy load of teaching 

does not allow them to do research respectively. Following this, as indicated in 

table 6, 36% of teacher respondents reflected their disagreement on each of the 

items below: teac hers who do research get material support with out ups and 

downs, the school admini stration undetiakes discussion on educational research, 

the school principal fac ilitates research acti vities, there is material incentives from 

educational officers to do research and committee work do not allow them to 

conduct research. 

On the other hand. 34 (26.98%), 28 (22.22%) and 14 (I I. II %) of the respondents 

strongl y agreed on the items: poor technical support from higher organs reduced 

participation of teachers' in ed ucational research, spending spare time on income 

generating work more than research and heavy load of teaching do not allow them 

to do research respect ive ly . At the same time, 65(5 1. 58%), 45 (35.71%) and 25 

(19 .84%). of thc respondents ag reed on the items ; poor technical support from 

hi gher organs. spending spare time on in come generating work and their school 

envi ronment is inv iting to conduct research respective ly. 
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The overall result of this study can be concluded as lack of adequate budget, lack 

of material support and incentives, lack of adequate library service and reference 

material and lack of suffici ent time wi th mean value of 1.44, 1.86, 1,95 and 1.99 

respectively were found severely affecting effective practice of educational 

research by teachers follo\yed by lack of discussion on educational research by 

administrations, teachers' lack of support to each other, lack of facilities on 

educationa l research by principals and lack of conducive environment in schools 

to conduct educationa l research, represented by the mean value of 2.21 , 2.23, 2.29, 

2.29 and 2.42 respective ly. 

Similarly, the findings seem to be congruent to some extent with what Seyoum 

( 1998). reported regarding constra ints of research activities among secondary 

schools of teachers in Addis Ababa. 

On the other hand, interview with principals and educational officers confirmed 

that personal and institutional factors impede teachers from involvement in 

educational research. though variations were observed on the degree of their 

im pact. 

The result from principals' interview showed that institut ional factors like school 

research culture, lack of financial support, lack of budget allocati on, lack of 
, 

adequate library service and reference materia ls, and lack of computer and internet 

had more negati ve impact than personal fac tors on sampled school teachers . 

On the other hand , thi s was. however, difficult for educational officers to agree. 

According to interv iewee with educat iona l officers, an officer from the sub-city 

believed that most Kirkos sub-city secondary school teachers mainly lack 

awareness and altitude to\\ 'ards educationa l research that belong to personal 

factors. He further expressed that teachers had seen their involvement in 

educationa l resea rch as tiresome and ted ious activity that cou ld not bring any 

substantia l advan tage for them in the ir educat ional activit ies. 
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Therefore, research impeding factors according to principals of secondary schools , 

of Kirkos sub city are more of institutiona l factors such as : lack of school research 

cu lture, lack of finance, lack of budget allocation, lack of adequate library and 

reference materi a ls and lack of computer and internet, where as , the impeding 

factors according to sub-c ity educational officers are mainly personal factors such 

as lack of awareness and attitude of teachers towards educational research. This 

implies that even if the impeding factors are aimed at di fferent causes by two 

partners it is undeniable that both personal and institutional factors attribute to less 

performance of educational research practice by secondary schools of teachers in 

kirkos sub-city. 

On the other hand, the documents and reports of schools suggested that teachers' 

involvement in educational research activities has been decreasing from time to 

time because of several reasons. Some of the reasons were: lack of motivation or 

incen tives, lack of plan for educational research from educational leaders, absence 

of clear information and fo llow up from concerned bod ies to encourage teachers to 

conduct educationa l research. 

As the researcher noticed, almost all sampled schools had not developed 

educat ional resea rch strategi c plan. The majority of the principals of sampled 

schools who were newly assigned could not know what was happening in thei r 

school concerni ng educational research. Some teachers did educational research 

(act ion research) by their own initiati ves or mot ivat ions, Hence, there was little 

trend of identi [y ing educationa l problems and seeking solu tion through 

educat ional reseal·ch. Almost all educa tiona l leaders in all levels were occupied 

with severa l meeting rather than school w ide academ ic a ffai rs. 

Respondents wel'e a lso asked to give their suggest ion on the open ended questions 

abou t what th ey thought is worth to so lve the above prob lems and to popu larize 
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educational research among teachers. In this regard, their response is summarized 

as follows. 

• The need to develop awareness of the stakeholders, concerning educational 

research and preparing effective strategic plan. 

• Creating strong partnership with partner organization to gam financi al, 

technica l and other necessary support. 

• Assigning qualified principals who are committed to enforce educational 

research practice. 

• Concerned educational officers should support those teachers who try to 

conduct educati onal research. Incentives should be provided for those 

teachers to arouse th eir interest and to encourage them for better work. 

• Seminar, workshop or in-service tra ining' should be organized inorder to 

up-grade teachers' research knowledge and skill , increase research 

competence of teachers specially for those teachers who have not taken 

research methodology course during their university / college study. 

• Even though some teachers have pos itive attitude, interest and competence 

in educational research; w ithout moral, encouragement and incentive, it is 

di ffi cul t fo r them to undertake research. Therefore, concerned bodies 

should deve lop conducive environment for research. 

In one or anoth er way educational research in schools could not serve as a means 

to solve schoo l probl ems as affected by various factors menti oned above and , 

several others. Therefore, it implies that research coordinating body which can 

support teachers educati onal research undertaking need to be in place in this 

regard. 

4.6 Issue Relatcd to the Extent to which the Research Practice is 
Hindcred 

As it was indi cated in chapter t\Vo of th is research report, severa l factors were 

likely to affect the educational research practices. In line with this, secondary 
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school teachers respondents were asked to indicate to what extent the following 

facto rs affect the educational research practice. Accordingly, the respondents 

provided their response in the way that is su mmarized in tab le 7. 
, 

Table 7: Challenges of E ducational Research Practices as Perceived by 
Teache rs. 

Response 

No. Items 5 4 3 2 1 

N 0/0 N 0/0 N % N % N % 

1 Lack of 19 15.07 24 19.05 25 19.84 26 20 .63 32 25.40 
knowledge and 
sk ill in research 
methodology 

2 Lack of interes t 20 15.87 42 33.33 32 25.40 22 17.46 10 7.94 
towards research 

3 Lack of research 48 38. 10 34 26.99 25 19.84 14 11.1 1 5 3.97 
fund and materi al , 

resource 
4 Shortage of time 2 1 16.67 26 20 .63 41 32.54 24 19.05 14 11.11 

5 Poor techni ca l 26 20 .63 45 35.7 1 37 29.37 14 11.11 4 3.17 
support from 
school s, 
educational 
officers and other 
staff 

6 Lack of reseal'Ch ')" _ J 18.25 49 38 .89 40 31.75 9 7.14 5 3.97 
disseminat ion and 
use 

7 Problem of 15 11.90 27 2 1.43 28 22 .22 33 26 . 19 23 18.25 
getting re levant 
data 

, 

Key: 1= Not at all , 2= Very Slightly, 3= Sli ghtly, 4= Severely, 5= Very severely 

So urce, Field survey, 201 1 
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4.7 Ana lysis of Cha llenges to the Practice of E ducational Research on 
the Basis of Views of Teachers Respondents in the Degree of 
Importance, 

Table 8: Rank order of Factors which Affect Teachers' Research Involvement. 

Response Weighted 

No. Itelll s 1st 2"' 3'" 4th 5th 6th 7th index 

f f F f . f f f Total N. 

Lack of know ledge 13 36 II II 13 14 28 126 501 

and skill in research 
methodology 
Lack of interes t 29 23 25 14 13 15 7 126 598 

towards research 
Lack of research fund '1 )- 19 14 18 17 14 12 126 57 1 

and material resource 
Shortage of time 8 14 17 20 26 20 21 126 444 

Poor technical 18 24 23 22 14 I S 10 126 555 

support from schools, 
educational officers 
and other staffs 
Lack of research 13 10 21 29 17 18 18 126 477 

dissemination and use 
Problem of getting 14 9 13 22 24 17 27 126 438 

relevant data 
Source: field survey, 2011 

Hint, Weighted index: the first, second third ...... Seventh are combined to 

create an index in which the first, second third ... seventh priorities are 

given 7 ... 3,2,1 weigh Is respectively. 

The above two consecutive tab les (7&8) discuss simi lar Issues, that is, factors 

impeding effec til c pract ice or the teachers research. However, the focus of the 

analys is va ries in such a way that in tab le 7, the mai n themes of the analys is is to 

indi cate to wha t e:-;tent each factor severely or s lightl y or moderate ly affects the 

practice where as in tabl e 7, the overal l cha llenges to the prac tice are expected to 

be put in the order of importance with regard to the issue under discussion . 
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With regard to tab le 7, virtually, an observation began with the data related to 

items 6, 5 and 2 of table 7, remarkable portion of the participants mentioned that 

lack of research dissemination and use (38.89%), poor technical support (35 .71%), 

and lack of intel'est (33.33 %) have affected educational research practice effort 

severely and lack o f research fund (38 .1 0%) very severely as well. 

Following this, as indicated in item 3, 7 and 4 of the same table, lack of research 

fund (26.99%), problem of getting relevant data (21.47%) and shortage of time 

(20.63 %) severely affect educat ional research practice in secondary schools . 

In addition. the data in item I also clearly indicates that (19.05%) of respondents 

reported that lack of knowledge and skill in educational research severely affect 

educational resea rch endeavor. 

In item 7 of tabl e 7. the greater portion, 84(70 .64%) of total respondents replied 

that probl em of getting relevant data either did not affect (18.25 %) or affect very 

slightly (26.20%) or it did sl ightly affect (26. 19%) the effectiveness of educational 

research practice. Those respondents who replied the problem of getting relevant 

data as severe ly and very severely covers a cumulative of 33 .33% of total 

respondents. 

With respect to an item which refers to lack of interest towards research in table 7 

majority of 64(51 %) respondents reported that lack of interest either didn't affect 

(7 .94%) or affect very slightly ( 17.46%) and slightly (25.40%). On the other side, 

33.33 % of parti c ipants replied that teachers lack of interest have affected 

educa tiona l resea rch practi ce severely. 

I n general the pl'eccding di scuss ion conveys that problem of getting relevant data, 

shortage of time and lack of research fu nd do not remarkab ly affect the 

educa tiona l research practi ce. On the other hand , lack of interest, poor technical 
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support, lack of research dissemination and use are more likely to severely hinder 

endeavors towards educational research. 

A close inspection of table 8 discloses that, lack of interest towards educational 

research. lack o r research fund and materia l resource and poor technical support 

from schools. educational ofti cers and other staff were the three top serious 

problems to the e ffectiveness of the practice of educational research as they have 

the highest weighted va lues, 598, 571 and 555 respectively. 

Furthermore, lack o f knowledge and skill in research methodology and absence of 

research dissemination and use are the next two principal problems found to 

hamper the practices. 

Among the very serIOUS difficulties indicated above, lack of teacher's interest 

towards research is the most important one since teacher ' s attitude determines 

their practice. And. consequentl y, poor practice of teachers was found to adversely 

affect quality of education. 

In general , it can be said that although the problel;ns vary in difficulty level, all the 

constraints do not invite smooth action . Then, both in the teachers pre-service and 

in-service training program maj or emphasis need to be given for educational 

research as part of teachers careers life as per the requirement of teachers 

development guide line . 
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CHAPTER FIVE 

5. Summary, Conclusions and Recommendations 
This chapter cons ists of three parts namely the summary, conclusions and 

reco mmendati ons. The first part of this chapter presents the summary and the 

major findin gs o f th e study. The second part presents the major conclusions drawn 

from the findings. The last part deals with the recommendation of the study. 

5.1 Summal'Y 
The teaching,learning process become effective, successful and up-to date if it is 

supported by educat ional research. Educat iona l research helps to explain, describe, 

ana lyze, examine and interpret educational phenomenon. 

It also he lps teachers and other educators to assess and refl ect their teaching­

learning processes. explore and test new ideas, theories, instructional methods and 

instructional materials. An attempt was a lso made to find out the major 

impediments that hinder secondary schoo l teachers in conducting educat ional 

research. To accomplish thi s purpose, the study has attempted to enlighten the 
, 

issue. prospect mid challenges of the practice with the intention of recommending 

poss ib le solutions which would help to alleviate problems and to sustain best 

practi ces. To this end, the study was made to focus on answering the following 

basic questi ons: 

I. Are secondary school teachers competent enough to carry out educational 

research so as to solve ed ucational problems? 

2. To what degree do teac hers are equ ipped with the necessary knowl edge and 

sk ills needed to carry out educational research? 

3. To what e:-: tent do secondary school teachers in kirkos sub-city perce ive the 

research ac ti vity in a lignment with their te~ch ing practice? 

4. What are the conditi ons tha t affect and/or fac ilitate the practice and result 

of research fo r quality of education in kirkos sub-city? 
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5. What are the ro les that leadership play in providing andJorfacilitating 

conditions to conduct research and utili ze the result of research for 

enhancing quality of education in kirkos sub-city? 

6. What are the major factors that hinder secondary school teachers from 

undertaking educati onal research? 

J n order to find out answers to the bas ic questions and provide substantive 

conspectus o f the research setting, a variety of data gathering instruments, such as 

questionnaire, interview and document analys is were employed. Interview were 

held with four school principa ls, four woreda educational.officers and two sub-city 

educational o ffi cers. To th is end, both quantitative and qualitative approachs were 

used for co llect ion and data analys is. Before the actual data co llection started the 

questi onnai re were evaluated and tried out or piloted w ith 20 randomly selected 

teachers in one of the sub-city secondary school (Temenja Yazi), which was not 

inc luded in the main study. 

After refi ning the items conta ined in the questionnaire, it was distributed to 130 

teachers in the three sampled school s, out of this, 126 teachers respondent did 

return the questionnaire filling appropriate ly, where as the rest 4 teachers did not 

return , eventua ll y; 126 copies were used fo r data analys is . 

[n addi tion to this interview schedules were conducted with four principals 

(deputy! represen tatives) four woreda educationa l o fficers and two sub-city 

educa ti onal offi c ia l heads in one-on-one interview. 

The data obtained were late r analyzed using va ri ous descri pti ve statistics such as 

freq uency CO UlltS. percentages. mean and we ighted index. Based on the result of 

quant itat i,e an d qua litati" e data ana lys is the majo r fi nd ings were summarized as 

foll ows: 

>- From the fi nding of th e study, it is indicated that majority of the teachers 

could not get adequate opportun ity fo r tra inings related to educational 
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research that enables them to discharge their potentials for educational 

research practices. Hence, in the result of the study it was found that 

teachers could not succeed in educational research undertaking in their 

respecti ye schools. As a consequence, educational research practice could 

not contribute to teachers profess ional development in particular, and in 

the improvement of qua lity of education in general. 

;;, It is found that teachers had negative perceptions towards educational 

research. This can be confirmed from the grand mean which is found to be 

2.46, meaning majority of the respondents perceive educational research 
, 

negative ly . In effect, teachers' interest towards carrying out further 

researches on educat ional problems was found to be low. 

;;, In relati on to constraints that impede educational research practices by 

teachers. it was found that the effecti ve implementation of such an activity 

was mainly affected by interest of teachers tow ards educationa l research 

practices followed by lack of research fund and material resource, poor 

technica l support from schools, educational officers and other staffs, lack 

of knowledge and skill in research and lack of research di ssemination and 

use. 

;;, The ro le of admini strative supports ,rendered to encouragmg and 

fac ilitating teacher researchers as we ll as establi shing effecti ve and 

autonomous organi zat iona l structure for educational research w ere very 

weak. T here were no any incentives and proper recognitions for teachers 

researchers from hi gher offi cers. Bes ides, samp le schools, w oreda and sub­

city educational department had no research co-ordinating body . As a 

result o f thi s adeq uate ed ucati onal research plan was not imp lemented as 

envisaged bl the new c urr icu lu m gui de li ne . 

>- I t is fou nd that teachers have low competence towards educational 

research . Thi s can be con firmed fro m the grand mean w hich is found to be 
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2.46.Thisimplies that, majority of the teaches had low competence to do 

educational research in their respective school. 

>- The findin g of this study still depicted that the practice of identifYing the 

causes of educational problems and seeking sustainable solution by using 

educational research was at an infantile stage. Moreover, the tradition of 

utilizing educational research findings for planning and decision making 

purpose has not yet been developed in the sampled schools due to the 

unsupportive educational research culture. 

5.2 Conclusions 
Based on the analysis and summary of the findings, the following conclusions 

were drawn. 

• Absence of adequate opportunities of on-job trainings 1I1 relation to 

educational research practices indicates that teachers at kirkos sub-city 

secondary schools were not in a position to undertake the educational 

research to solve practical educational problems. The available evidence 

indicated that some of the teachers still could not get training opportunities 

either durin g pre-service or in-service training. 

• The negati ve perceptions of teachers about ed.ucational research were 

attributed to various factors. According ,to the finding of the study the 

factors to be mentioned in this regard are: lack of skill and lack of 

knowledge to carry out educational research, lack of experience to define 

research probl em, lack of conducive environment followed by lack of 

experience in preparing research proposal, lack of competence in preparing 

research questi on and lack of experience in interpreting data. 

• The ev id ence from the findin g also indicated that teachers negative 

percepti on to\\ ards resea rch practi ces reduced their interest from carrying 

out such prac ti ces . At the same time the effectiveness in teaching practice 
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reduced to some extent. As a consequen,ce, teachers could not meet the 

learning need of students. 

• Similarly. the evidence from the finding revealed that the great majority of 

the teac hers have 10\\ competence towards educat ional research practice, 

due to lack of knowledge and skill , lack of in terest, lack of experience in 

preparing research proposal, inab ility to define a research prob lem, a 

research question , sampling techniques, inabil ity to analyze and interpret 

data and lack of providing conclus ion based on a research result. 

• On the oth er hand, the study also indicated that there was a high degree of 

agreement among teachers wi th lack of attitude, lack of educational 

research facilities, lack of financial support and absence of research culture 

in the schoo ls. were the maj or impediments of teachers to carry out 

educationa l research. 

• In genera l teachers \wre not rendered appropriate support and recognition 

from schools, woreda and sub-city educational officers to undertake 

educationa l research. There was no funct iona l research coord inating unit in 

the sub-c ity. there \\ as lack of budget allocation, re levant educational 

literatures. in li braries eq uipments and other facil ities which help to do 

educat ional resea rch. 

5.3 Recommendations 
Based on the major findi ngs and conclusions drawn with respect to factors 

impeding teachers' research practice, the researcher wou ld like to suggest the 

following recoillmendat ions . 

./ The findin g of result revea led that resu lts of research work were not 

d issem inated in th e secondary school s therefore , educational officia ls at 

woreda . sub-city and regiona l level, school directors and teachers should 

estab lish a mechan ism to dissemi nate research resu lts. 

Thi s shoul d be done through a number of ways such as: 
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• Organizing research semmar, workshop and conferences 

at school, woreda and sub-city level. 

• Putting copies of teachers research II1 libraries and 

departments 

• Developing experience-sharing habits or culture among 

schools, and schools to relative colleges regarding to 

educat ional research. 

v' Educationa l officers at school, woreda, sub city and regional level have to 

establi sh a sys tematica lly organized structure that help train teachers to 

promote the ir educa tional research competence. 

v' It is recommended that responsible bodies at school , woreda, sub-city and 
, 

regional leve l shou ld motivate encourage teachers to do educational 

research using different mechanisms. This could be done through; 

• Pl"Ov iding incentives and moral ass istance 

• Providing a chance to present their research on different educational 

meetings 

• Making awareness about the advantages of educational research for 

the academi c officers as well as for adm inistrative workers. 

• Pl"O viding a chance to publish their research out put and material 

financ ial pri zes fo r teachers who conduct educational research . 

• Giving recognition, reward and ackI\owledgment letters . 

v' It is recommended that experi ence-sharing cu lture should be developed at 

schoo l leve l and/or cluster resource center that he lp teachers by initiating 

or moti vating them for doing educati onal research. T herefore, directors of 

thc schoo ls. woreda and sub-city educational offic ial s should create a 

mechani sm through whi ch teachers exchange experience from other 

teachet·s and resea rchers. Thi s could be done through: 
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• form ing subject centered research club such as : science soci al 

science, language and the like in secondary schools. 

• displaying the necessary ava ilable material s found in different 

schools, co lleges and univers ities through the internet, so that, 

anyone can utilize them without any phys ica l movement and 

bureaucratic obstac les . 

.(' Research endeavors by teachers should be encouraged. Concerned bodies 

at CGAAEB need to understand the function and outcomes of educational 

research in building a body of knowledge that informs the presence of 

educat ion. And therefore, they should arrange financial , material and 

moral incentives for teachers fo r thei r effective efforts to do research 

work. Th is could be done through: 

• The ministry of educat ion imd the sCience and technology 

commission jointly establish modest research funds. 

• 

• 

The school should search for NGOs, that could support 

research conducting at school level in fund raising . 

Encourage the partic ipat ion of parents and interested 

community members in fund raising for research activ ities . 

.(' It is a lso recommended that s ince the main purpose of research activity in 

secondary schools is to bring about a certain degree of improvement in the 

quality of educati on, estab lishing out lets for the dissemination of research 

result thwugh journals, magazines and newsletters etc is necessary. , 

.(' Finall y, the researcher would like to recommend that furth er researches 

need to be cond ucted on the teachers pract ice of educat ional research to 

come up \\ ilh wide sca le and more deta il ed investi gati ons. 
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Appendix- A 

Addis Ababa University 

School of Graduate Studies 

Department of Curriculum and Teachers Professional Development Studies 

Form 1: questionnaire to be filled by secondary school teachers 

Introduction 

The main purpose of this questionnaire is to gather relevant data that will help 

assess the current practice of secondary school teachers engagement in educational 

research in se lected secondary schools of kirkos sub city in Addis Ababa city 

government. 

Dear respondent, I lIould li ke to assure you that the data will be used for academic 

purpose and hence, it would not affect anyone in any way as all the information 

will be kept confidential. Rather, the resu lt of this study is bel ieved to be 

inva luabl e input to improve the educational research practice in the sub-city and 

the ci ty as a whole. 

Hence, your genuine, frank and timely responses are of prime importance for the 
, 

success of thi s study. There fore, you are kindly requested to respond to each 

question carefully and responsibly. 
J 

Thank you in advance for your cooperation! 

Gcnct'al Direction 

Dear respondent! Please be noted that 

• You do not need to wr ite your name on the questionnaire 

• For qu esti ons w ith alternati ve choices put " X" mark in side the box, or 

write a lI ord , number. phrase or your opini on briefly where needed. 

• Thi s questionnaire consists of two major sections and other fi ve sub 

secti ons of the second major sections. Please, follow the specific 

instructi ons fo r each section. 

\ 

) 



Section I. Personal Background Information 
l. Schoo l: --- -------
2. Sex: 

Male c=J Female c=J 

3. Age: 

Below 25 yearsc=J 

26-30 year D 
3 1-35 year 

36-40 year 

c=J 

c=J above 40 years D 
4. Qualification: 

Certificate D 
Diploma c=J 

First degree c=J 

Masters degree c=J 

Please specify ifany ------------

5. Area of spec ializati on 

Major -----Minor·-----Other training (s) ------

6. For how long have you been in the teaching profession? 

Less than 5 years D 
6-1 0 years 

I 1-1 5 years c=J 2 1 years and above c=J 

16-20 years D 
7. Have you ever attended any research methodology course? 

Yes c=J Noc=J 

8. If your response for question number 7 is "yes" how do you rate the 

usefulness of the research course in equipping you to do research? 

Very low c=J 

Low c=J 

Medium c=J 

High c=J 

Veryhigh D 

9. Have you ever parti cipated in any seminar or workshop or 111 servIce 

train in g to up c1ate your research skill ? 

Yes c=J Noc=J 

10. 1 r your an swer for question number 9 is '·yes" how do you rate importance 

of the research traini ng in eq uipping you to do research? 

Very low c=J Medi um D Very hi gh c=J 

Low High 



No 

I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

I I 

12 

13 

14 

Section II. General Information Regarding the Educational Research 

Practice. 

Sub Section 1: opinion or fee ling about educational research regarding 
school leadership and teachers domain 

Below are items which haye been designed to collect your opinion about 

educat iona l research. Read each statement carefully and show your choice that 

best represents your attitude by putting an "X" mark in the box cOITesponding to 

each item. Indi cate your response using the follow ing rates: 

(I) Strongly disagree (2) Disagree (3) Undecide(l (4) Agree (5) Strongly agree 

Ite ms 1 2 3 4 

Educat iona l research contributes to solving practical educational 

problems 

Research is the best tools to improve teaching 

Engagement in educational research over burdens teachers 

Research is a time wast ing activity 

Research is conducted only in higher educational institutions not 

by secondary schoo ls 

Research improves students' academ ic achievement 

Research should only be conducted by tra ined professional 

teachers not by schoo l teachers 

Research can contribute very much for educational quality 

I cou ld be more reacti ve if I am forced to involve in research 

Teachers should study educational problems and seek solutions 

Research can not develop positive teaching learn ing atmosphere 

in schools 

Teachers ' pani cipat ion in educat ional research should be one of 

the criteria fi}!' ca reer promotion 

Research is one of the tasks as a teacher 

Research shou ld be taken as a teach ing activity 

5 



No 

15 

16 

17 

18 

19 

20 

2 1 

22 

23 

24 

Subsection 2: Issues related to level of secondary school teacher s' personal 
competence to do edu cational research 

The follow ing items refer to the level of teachers' personal competence to do 

educational research. Please rate your leve l of agreement or disagreement by 

putting an "X" mark in the box correspond ing to each item to indicate your 

response us ing the fo llowing rates . (I) Very low (2) Low (3) Medium 

(4) Hig h (5) very high 

Item 1 2 

The knowledge I have to do educational research 

The ski ll I have to do educational research , 

My interest to undertake educat ional research in my school 

My experience of preparing research proposal 

The experience I have to define a research problem 

My competence in preparing research questions 

The expe ri ence I have in using sampl ing techniques 

My competence in analyzing data 

My experience in interpreting data 

My competence in provid ing conclusion based on research result 

25 List any three strengths of your school in re lation to establishing conducive 

research environment for teachers? 

I. 

2. 
, 
.) . 

26 List any three weaknesses of yo ur schoo l in relation to establishing 
conductive environment for educationa l research? 

a. 

b. 

c. 

27 Any additional idea you wou ld like to suggest ------ ------

3 4 5 



No 

28 

29 

30 

3 1 

32 

" ~~ 

34 

3S 

36 

37 

38 

39 

40 

41 

, 42 

Sub-section 3: Issues related to impeding factors to carry out educational 
research. 

The follo\\ing ite ms re fer to impeding factors that influence teachers to carryout 

research activ iti es . Indicate the level of your agreement or disagreement by putting 

an " X" mark in the box COlTesponding to each item to show your response using 

the following rates . 

(1) Strongly di sagree (2) Disagree (3) Undecided (4) Agree (5) Strongly agree 

Items 1 2 3 

There is adequate budget allocat ion for educational research acti vi ty in the 
, 

school 

My teaching load does not a llo\\ me to do research 

Teachers who do resea rch get material support without bureaucratic deterring 

chains. (ups and downs) 

The school admini stration undertake di scussion on educational research 

The school principal facili tates research activities 

1 use my spare time to conduct research 

There is material incentives from educational officers to do research 

There is adequate li brary service and reference material to conduct research in 

my school 

My school environment is inviting to conduct research 
, 

1 spend my spare time by doing income generating work more than research 

Irrespecti ve of the lim i tations in resource, I still do research 

Teachers in m)' school are supportive to each other in conducting research 

Committee works and other duties do not al low me to conduct research 

Poor technical support from higher organs redu ced participation of teachers' 

in educational researc h 

Defect ive strategic plan preparation discourages teachers' invo lve ment In 

educa ti onal research . 

4 5 



.No 

I 

2 

" J 

4 

5 

6 

7 

43 If you have any more factors that hinder effective implementation of the 

educationa l research , please list three of them? 

1. ------------------------------------------------
2. --------------------------------------------
3. -------------------------------------------

44. List any poss ible so lutions that you think would to avoid such barriers . 

I. 

2. 

3. 

Sub section 4: Issues ,'e lated to the extent to which the resea rch practice is 
hind ered ' 

The fo llowing are some of the major pitfa ll s supposed to affect (hinder) teachers ' 

engagement in educat ional research . In light of these impediments that deter the 

research practice effort, two questions are worth nothing 

45. T ick out the "X" mark in box, table below, using, rates : ( 1) not at all , (2), 

very s lightl y, (3) slightly, (4) severely, and (5) very severely to indicate the 

extent to w hich the research practice is hindered. 

Items 1 2 " 4 5 J 

Lack of know ledge and skill in research methodology 

Lack of interest towards research , 

Lack of research fu nd and materia l resource 

Shortage of time 

Poor techni ca l support from schools, ed ucational officers 

and other staffs 

Lack of research d issemination and use 

Prob lem o r getting re levant data 



46. Rank each item based on its acuteness on ),'our research involvement. Order 

the item ranging from I (the most acute factor) up to 7 (to the least acute 

factor). 

No 1m ped ing factors to educationa l research practice Rank order 

I 

2 

3 

4 

5 

6 

7 

Lack of knowledge and skill in research methodology 

Lack of interest towards research 

Lack of research fund and materia l resource 

Shortage of time 

Poor technical support from schools, educational officers 

and other staffs , 

Lack of research dissemination and use 

Problem of getting relevant data 

5 u bsection 5: open ended q ucstion 
Please sholl your attitude, fee ling, opinions or beliefs and comments writing on 

the space provided for the fo llowing questions. 

47. What are the most prevailing problems you have possibly come across in 
doing educational research in your school? - ------------

48. 1-1 ow do you evaluate the involvement of teachers ll1 research ll1 your 
school? - -------------------------

49. To strengthen class room research what is expected from teachers? write 
your opinion? 

50. Please list down any suggestion which you think would help to promote 
teachers ' invol vement in educational research in your school? 

Thallk yo u ill advance for your cooperation! 



Appendix - B 

Addis Ababa University 

School of Graduate Studies 

Department of Curriculum and Teachers' Professional Development 
Studies 

Form 2 
An interview guide to collect information from W ereda and sub-city, 

educational officials. 

Intr'oduction 

Dear interviewee ' The purpose of this interview is to collect data about impeding 

factors of government secondary school teachers from carrying out educational 

research. 

The type of the in formation that you w ill provide will determine the quality of 

this research. And please be sure that the information that you will forward will 

be used only for thc aforementioned academic purpose. You are, therefore kindly 

requested to be genu ine and honest in providing the appropriate information in 

the course o f the interview. I assure you that your identity will be kept 

anonymous through out the research report. 

I. How is the status of educational research act!vities in your sub-city/wereda? 

2. What can be sa id about the engagement of teachers in conducting educational 

research? 

3. Do you think that secondary school teachers have adequate research skill s 

and are competent enough to conduct educa ti ona l research so as to solve 

educational problems? 

4. What do you suggest be done to strengthen teachers' competence 111 

conduct ing ed ucat ional research? 



5. Have you organized and conducted an in-service training, work shop or 

seminar to up grade teachers' skill and to empower those teachers who have 

no adequate research skills? 

6. Is there a research coordinating unit in the sub city/woreda? If your response 

is "yes" what kinds of roks does it play? If your response is "No" why? 

7. Does the education bureau allocate enough budget for research work that 

could be undertaken in schools by teachers? 

8, What efforts were made to facilitate conditions and environments to initiate 

and increase teachers' im olvement in conducting educational research? 

9. Was there any effort so tar made to search for NGOs for the sake of getting 

research funds ? 

10. In your opini on which cond itions are consi?ered as good facilitating agents 

for teachers' participation in educati onal research? Why? 

II. What are the major hindering factors for teachers' involvement in educational 

research? 

12. What do you suggest about the roles that the leadership plays in providing 

opportunities for teachers to get access and utilize research results and 

disseminate research results for enhancing quality of education? 

13. What do you suggest to improve the involvement of teachers in conducting 

educational research for the future? 

Thank you once again for your coopel'ation 

to spend time for this intel'view! 



Appendix - C 

Addis Ababa University 

School of Graduate Studies 

Department of CUlTiculull1 and Teachers' Professional Development 
Studics 

• An intcl'view guide to collect information from secondary school 

principals. 

Introduction 

Fi rst of all I wou ld like t thank you for consenting to spend your time to discuss 

with me on the educational research practices in your school. The purpose of this 

interview is to collect data about the impeding fa ctors of government secondary 

school teachers research practice. 

The researcher would like to assure that the information that you would provide 

will be kept confidentially and wi ll not be personalized as the data is to be used 

only for the above stated academic purpose. So you are requested to be genuine 

and honest in g iving the actua l information. 

May we proceed to the interview? 

I. I-low is th e status of edu cat ional research activities in your school ? 

2. What do you say about the engagement of teachers in conducting 

educat ional research? 

3. Do teachers have enough time to carry out educational research? (If 

teachers do not have enough time for research, what can be done to help 

them get time)? 

4. To \\'hal ex tent does your school encourage /support teachers to conduct 

research in your school? 



5. Do you think secondary school teachers have adequate research skill s and 

are competent enough to conduct educational research so as to solve 

educati onal problems? 

6. Is there a research coordinating body in your school? 

If your response is "yes" what kinds of roles does it p lay? 

If your response is "No" why? 

7. Does your school a ll ocate enough budget and material resource for research 

work? 

8. What efforts were made to fac ilitate conditions and environment to initiate 

and increase teachers ' involvement in conducting educational research? 

9. Was there any effort so far made to search fo r NGOs for the sake of getting 

research fund? 

I O. ln your op inion which fac tors are consider,ed as good facilitating agents for 

teachers' participation in educational research? 

II . What are the maj or hindering (impeding) factors that deter the involvement 

of teachers in educational research in your school? 

12. What do you sugges t as a princ ipal about the ro les that the leadersh ip plays 

in providing opportunities for teachers to have access and utili ze research 

results and disseminate results for enhancing quality of educat ion? 

13. What are your suggestion to improve the involvement of teachers 111 

conduct ing educational research fo r the future? 

Thank you once again fo.· your cooperation 

to spend tim e for this interview! 


