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ABSTRACT

This study was designed to investigate the relationship between English language learning
classroom anxiety and students’ English achievement test result. For this purpose 129 grade
11(eleven) students were randomly selected from Dembecha preparatory and secondary school.
A self reporting questionnaire i.e foreign language classroom anxiety scale (FLCAS), developed
by Horwitz, Horwitz and Cope (1986), consisted of 33 items, was administered to measure the
students’ foreign language classroom anxiety level. The students’ first semester English final
examination result was used to determine the relationship between English classroom anxiety
and English achievement test result .Descriptive statistics to determine anxiety level,t-test to find
out significance difference between males and females anxiety level and achievement and
Pearson’s Moment Correlation Coefficient to determine relationship between anxiety and

achievement test result were used to test the research problems.

The result of the data analysis indicated that most of the students were found to be anxious. With
respect to gender no significance difference was observed between males and females on their
foreign language classroom anxiety level. The study further showed that there was a significant
negative relationship between students’ English language classroom anxiety and English
achievement test result at the significance level of 0.001.The study also investigated that there
was achievement test result variation among the subjects of the study with respect to their anxiety
level. Finally it was found that though males’ achievement test result was a little bit higher than
that of females, no significant difference was found on achievement between them. The findings of
this study depicted that anxiety is prevalent among the subjects of the study and had negative

correlations with their English language achievement test result.

And the study made recommendations aimed at reducing classroom English language learning

anxiety.



CHAPTER ONE
INTRODUCTION

1.1. Background of the Study

Research findings (Aida, 1994; Horwitz, 1986; Maclntyre and Gardner, 1994)
had consistently revealed that anxiety can impede foreign language production
and achievement. It has been observed that students in English classroom
experience anxiety that results in stuttering and feelings of uneasiness.
Anxiety, according to Macintyre and Gardner (1994), can be defined as the
feeling of tension and apprehension specifically associated with second
language learning contexts, including speaking, listening and language learning
as a whole. Students of all levels of academic achievement and intellectual
abilities are believed to be affected by anxiety in language learning. This anxiety
occurs in varying degrees and is characterized by emotional feelings and worry,
fear and apprehension (Cubuku, 2008-online).According to McDonald (2001),
cited in Cubuku (2008), anxiety can be exhibited differently by individuals. As
students progress, abundant pressures and different anxiety levels might affect

their language achievement.

Language researchers have identified a number of learner factors which are
thought to have a considerable influence on language learning. Anxiety has
been regarded as one of the most important affective factors that influence
second language learning. Studies by different scholars, (e.g.Scovel, 1978;
Horwitz, et al.1986; Macintyre and Gardner, 1994), especially in Western
countries, have been conducted to investigate the relationship between foreign

language classroom anxiety and achievement in the learning of foreign



language at different environment. On one side Chastain (1975) found positive
relationship between language anxiety and second language achievement. On
the other hand, there was a study by Horwitz, et al. (1986) and Macintyre and
Gardner (1994) which indicated that foreign language anxiety is responsible for
students’ negative emotional reaction to language learning. More recently,
Batumlu and Erden (2007) and Cubuku (2007) have conducted research on
this context to see classroom language anxiety and language achievement
correlations and found that anxiety and achievement were correlated
negatively. To measure the foreign language classroom anxiety levels, many of
the researchers used the foreign language classroom anxiety scale-hereafter
FLCAS which was designed by Horwitz,Horwitz and Cope(1986).The FLCAS, as
confirmed by (Aida,1994;Horwitz,1986 and Rodriguez and Abreu 2003), was

found to be highly reliable instrument to measure anxiety level of students.

Foreign language classroom anxiety is totally different from other types of
anxieties (Horwitz et al., 1986).Learners may have the feeling of being unable to
express their own ideas in a foreign language classroom where foreign language
anxiety emerges. Since foreign language anxiety not only affects students’
attitude and language learning but also is considered to have more debilitating
effects than facilitating effects, an investigation and detailed analysis of foreign

language anxiety is necessary and significant

1.2. Statement of the Problem

Anxiety is a kind of trouble feeling in the mind .It is a subjective feeling of
tension, apprehension, nervousness, and worry associated with an arousal of
the automatic nervous system (Horwitz,et al. ,1986).It is said to be one of the
affective factors which affect the process of learning .In this regard (Scovel,
1978; Horwitz et al., 1986; Macintyre and Gardner, 1994; Young, 1991 and

Aida,1994) claim that language courses are anxiety provoking by nature.



Horwitz et al.(1986),in their study of foreign language classroom anxiety
,developed a foreign language classroom anxiety scale (FLCAS) and
administered it to the subjects of the study and found that the levels of the
students’ anxiety and their language achievement were negatively correlated.
Similarly, Aida (1994) and Macintyre and Gardner (1994) arrived at a
conclusion that classroom language learning anxiety and achievement have
negative relationship. Batumlu and Erden (2007) and Cubuku (2007) reached

conclusion similar to the aforementioned ones.

Abate (1996), investigated the extent and direction of the relationship between
English language anxiety and learners’ English language performance in first
year students of the Ethiopian Civil Service College. He used FLCAS, a mid
semester test and scales for assessing speaking and writing skills. His findings
indicated that most of the students were highly anxious in different kinds of
language performance activities such as speaking and writing. And the learners’
anxiety scores were negatively and significantly associated with their language

performance.

Similarly, research conducted by Melesse (2007) was on language writing test
anxiety with particular reference to Admas and St.Mary’s private university
colleges’ students taking Sophomore English course. The main objective of the
study was to know the major factors which cause students to be in a state of
anxiety when they take writing tests. His findings indicated that the large
majority of the subjects of the study were found to be poor in their writing
because of their poor backgrounds of writing activities before they joined
university colleges. As a result, their level of anxiety was high when taking the

writing tests.

Local studies focused on colleges. For this reason, we cannot find enough
studies on foreign language classroom anxiety on secondary schools. We only

find a study similar to this study which was conducted at a high school in
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Addis Ababa by Ayneabeba Andualem (1993) that investigated whether
learners’ cultural and educational perception had a bearing on what happened
in the classroom. According to his finding, both teachers and students
appreciated more interactive learning, though there was a conflict between how
they enjoyed learning and how they felt they ought to learn. Therefore,
students’ expectation and experience of the learning situation might be
expected to cause anxiety. And those studies may not reflect the real situations
of high school English language teaching. Therefore, the researcher was
interested to check what happens in high schools concerning the topic English

language classroom anxiety.

As in any foreign language context, Dembecha Preparatory School grade eleven
students may be expected to experience anxiety in English classes due to the
fact that English is a foreign language to them and for other reasons such as
the classroom conditions, the school situation and the personalities of teachers
and students themselves. It is clear that many factors may contribute to
language classroom anxiety. However, this study focuses on specific foreign
language classroom anxiety. It is important to investigate if differences in
students’ achievement in English can in any way be attributed to their
experiencing different levels of anxiety as they learn and use the language -

English.

High school students, who are still at a comparatively low level of English
proficiency, may easily experience a feeling of uneasy suspense and anxiety

(Rachman, 1998) cited in Zhao Na (2007).

Hence, the study tried to find out whether English learning anxiety and
students’ English achievement test result had correlations or not on Dembecha

Preparatory School grade 11 students.

1.3. Objective of the Study



The purpose of this study was to examine the relationship between foreign
language classroom anxiety and achievement of grade 11 (eleven) students at
Dembecha Preparatory and Secondary School, West Gojjam, Amhara Region.

Therefore, the study focused on finding out:

1. The general situation of grade 11 students’ foreign language
anxiety level.
2. A comparison of male and female students’ foreign language
anxiety level and achievement.
3. To what extent English language anxiety correlates with students’
English achievement.
4. The extent to which English language achievement varies according
to level of anxiety.
To meet the objectives of the study the following research questions were
formulated.
1. What is the general situation of grade 11 students’ foreign language
anxiety level?
2. Who are more anxious in English classrooms, males or females?
3. What is the relationship between students’ English learning anxiety and
English achievement?
4. Does students’ achievement vary according to their anxiety level?

5. Is there achievement difference between males and females?

1.4. Significance of the Study

As stated above, the purpose of this study was to examine the relationship
between foreign language classroom anxiety and achievement of grade 11
students. Moreover, as stated in the statement of the problem, little has been
done to study foreign language classroom anxiety and its impact on students’
achievement in secondary schools in Ethiopia as an affective factor. The
probable findings which have been obtained from this study may have certain

areas of significance.



Investigating the relationship between foreign language classroom anxiety and
achievement is expected to shed some light on whether or not anxiety should be
taken into consideration while teaching English in high schools of Ethiopia. For
example, if learners’ achievement in English differs according to their level of
anxiety, this may suggest that teachers and other concerned bodies need to
think of ways of reducing anxiety students experience when learning English in

the classroom.

The study is also expected to show which type of anxiety, i.e. facilitative or
debilitative; the students are experiencing while learning and using English. If
the anxiety is debilitative, it may harm successful students to be anxious and
leads to the less successful condition. So, identifying the type of anxiety may

help to be considerate in the classroom for teachers.

Moreover, the English teachers and students of Dembecha Preparatory and
Secondary School may get supportive feedback from the results of the study.
Therefore, teachers may be informed about the occurrence of classroom
anxieties in English classes. Even the result may help students to be conscious
of classroom anxieties and find ways how to escape the debilitative effects of

anxiety.

Furthermore, the findings of the study may help to provide a considerable
attention to the effects of anxiety in the language learning classroom. And it
may help to apply various methods, techniques, and approaches that attempt

to alleviate anxiety and stress to facilitate language learning.

Finally, this study may open a way for further investigation for those who might

be interested in this area.



1.5. Delimitation of the Study

The study focused on the relationship between foreign language classroom
anxiety and achievement at Dembecha Preparatory and Secondary School in
grade 11.In order to manage the study very carefully, it was delimited to grade

11 students of the above mentioned school.

1.6. Limitation of the Study

Due to time and financial constraints this study was limited to only one school.
It would have generated more generalized information if it had included wider

area samples of different schools.



CHAPTER TWO
REVIEW OF RELATED LITERATURE

The literature to be reviewed comes mainly from studies that included anxiety
as a primary factor in language learning and studies that focused directly on
the role of anxiety in language learning. The literature review is organized into
the following topics. Types of foreign language anxiety, sources of foreign
language anxiety, Foreign language anxiety in relation to other anxieties, the
relationship between foreign language anxiety and achievement, Gender and
language anxiety, possible sources or language anxiety, measurement of foreign

language anxiety, reducing foreign language anxiety.

2.1. Types of Foreign Language Anxiety

Anxiety has been studied by psychologists and educators from many
perspectives, resulting in a voluminous body of literature documenting its
influence on cognitive, affective and behavioral functioning (Macintyre and
Gardner, 1991). Once in a while everyone feels nervous for reasons he/she

cannot explain (Fedorko, 1986).

Morris, Davis and Hutchings (1981) and Libert and Morris (1967), in Jonassen
and Grabowski (1993), wrote conceptualizing anxiety as two elements, worry
and emotionality. Worry is associated with the cognitive component and
emotionality with disagreeable sensations that one usually experiences for
short duration. Foreign language classroom anxiety has recently been identified
as distinguished from other forms of anxiety (Horwitz, Horwitz and Cope, 1986).
Anxiety which is experienced by almost one -half of the student in a foreign or
second language classroom can be seen from general anxiety and foreign

language classroom anxiety perspectives.



2.1.1. General Anxiety

Morris, Davis and Hutchings (1981) regarded general anxiety as worry and
emotionality. Jonassen and Grabowski (1993); Brown (1994); Oxford (1999);
Chen and WU (2004); Horwitz, Horwitz and Cope; (1986) saw that anxiety
constitutes trait anxiety, state anxiety and situation-specific anxiety. These
anxiety types are considered as general anxieties and will be discussed briefly

as follows.

2.1.1.1. Trait Anxiety

Trait anxiety has been defined as a likelihood of an individual becoming
anxious in any situation (Brown, 1994). A tendency to be anxious is a
permanent personality characteristic. Therefore, an individual with high trait
anxiety would probably become apprehensive in many different kinds of
situations (Macintyre and Gardner, 1991). The trait anxiety perspective has
been productive in reporting effects of generalized anxiety and it has been
applicable across situations (Macintyre and Gardner, 1991; Jonassen and

Grabowski, 1993).

2.1.1.2. State Anxiety

Spielberger (1983), in Chen and WU (2004), defined state anxiety as unpleasant
temporary emotional state or condition, activated by the individuals’ nervous
system, such as the apprehension experiences before taking a test. Young
(1990), in Cubuku (2007), noted that the negative effects of anxiety, such as
diminished cognitive performance, are generally associated with state anxiety. It
depends on an event or combination of events experienced at the time. It
represents a transient emotional mood or condition (Jonassen and Grabowski,
1993). According to them state anxiety is determined by the interaction of trait

anxiety and the situational threat perceived, and so is responsive to situational
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factors. An individual who generally responds to any number of situations with
low anxiety may react with high anxiety if there are multiple anxiety-causing
conditions present.

2.1.1.3. Situation-Specific Anxiety

This describes anxiety that occurs constantly over time in a given situation.
Taking tests, for example, might cause situation-specific anxiety in some
students, whereas for others, it may be giving an oral report that causes
anxiety (Jonassen and Grabowski, 1993). Foreign language classroom anxiety
which is totally different from other types of anxieties belongs to situation

specific anxiety (Horwitz, et al., 1986).

2.1.2. Foreign Language Anxiety

Foreign language anxiety is a special kind of anxiety related to foreign language
classes. It can be considered as a kind of ‘situation-specific anxiety’ just like
‘stage anxiety’, ‘maths anxiety’ and ‘test anxiety’ (Batumlu and Erden, 2007).
Horwitz, Horwitz and Cope (1986) were the first to approach foreign language
anxiety as a separate phenomenon specific to foreign language experience and
they outlined the theoretical framework of foreign language anxiety. They argue
that although general anxiety plays an important role in the development of
foreign language anxiety, foreign language anxiety is different from all kinds of
anxiety because it is a distinct complex of self perceptions, feelings and
behaviors related to classroom language learning process (Batumlu and Erden,
2007). Horwitz, Horwitz and Cope (1986) argue that foreign language anxiety
can be related to three different forms of anxieties which are related to
academic and social evaluation situations: Communication apprehension, fear

of negative evaluation and test anxiety.

2.1.2.1. Communication Apprehension

Communication apprehension is a type of shyness characterized by fear of
speaking and anxiety about communicating with people. Difficulties in

speaking in public, listening or learning a spoken message are all

10



manifestations of communication apprehension (Batmlu and Erden, 2007).
Communication apprehension in foreign language learning is derived from the
personal knowledge that one will almost certainly have difficulty of
understanding others and making oneself understood; that is why many
talkative people are silent in the class (Horwitz, horwitz and Cope, 1986;

Cubuku 2007).

In a foreign language context, it is different from other contexts. Oral
communication consists of two components: speaking and listening. Speaking
is anxiety provoking in foreign language activities (Macintyre and Gardner,
1993). Chan and WU (2004) found out that most students are particularly
anxious when they have to speak a foreign language in front of their class. As to
listening, it is a problem for language learners, too. Foreign language learners
usually have difficulty in understanding others. Because of lack of control of
oral communication, communication apprehension emerges (Macintyre and
Gardner, 1991). They looked in more detail at anxiety in the classroom. Hedge
(2000), stated that the greatest anxiety seems to relate to negative experiences
in speaking activities. This would confirm the experience of many teachers. But
the suggestion that arises from such studies, that classroom language anxiety
is a response learned through early experiences and that it can increase until
the whole process of learning is badly affected. It implies that the teachers have
both the power and the responsibility to counter the development of anxiety by
building self-confidence through positive feedback and promoting self-

perception of developing proficiency.

2.1.2.2. Test- Anxiety

Test anxiety refers to a type of performance anxiety stemming from a fear of
failure in a test (Brown, 1994). Test anxious students, according to Cubuku
(2007:135),

Often put unrealistic demands on themselves. Test anxiety is believed to
be one of the most important aspects of negative motivation. It can be
defined as “unpleasant feeling or emotional state that has physiological

11



and behavioral concomitants and that is experienced in formal testing or
other evaluative situations. High anxious students are overly concerned
with parent or teachers evaluations and have difficulty of attending to
relevant task information and they are easily distracted by incidental
stimuli, being overly preoccupied with the possibility of failure.

Test anxiety occurs when students have poor performance in the previous tests.
They develop a negative stereotype about tests and have irrational perceptions
in evaluative situations. These students might have an unpleasant test
experience from either language class or other subjects, and they transplanted
the unhappy image to the present English class unconsciously (Chan and Wu,
2004). According to Horwitz, Horwitz and Cope (1986), test anxious students
have false beliefs in language learning. These students habitually put
impractical demands on themselves and feel that anything less than perfect test
performance is a failure. Young (1991) claims that test anxiety would affect
foreign language learners with low levels of oral proficiency more than those
with high levels of proficiency. On the other hand, learners experience more
language anxiety in highly evaluative situations. Consistent evaluations by the
instructor in the foreign language classrooms are rather commonplace, and
even the brightest and most prepared students often make errors (Horwitz,
Horwitz and Cope, 1986). So, test anxious learners will doubtlessly suffer from
stress and anxiety frequently. Generally, test anxiety is a type of performance
anxiety deriving from a fear of failure and evaluative situations .And if it is high

it results in failure in exams.

2.1.2.3. Fear of Negative Evaluation

Fear of negative evaluation is avoidance of evaluative situations and expectation
that others will evaluate them negatively. Learners may be sensitive to
evaluation of their peers (Cubuku, 2007). Chan and Wu (2004) explained fear of
negative evaluation as apprehension about others evaluation, distress over
their negative evaluations, and the expectations that others would evaluate one
self regularly. Although it is similar to test anxiety, fear of negative evaluation is

broader in scope because it is not restricted to test taking situations (Spolsky,

12



1989). In addition to situations of tests, it may take place in any social,
evaluative situations such as interviewing for a job or speaking in foreign
language class. Macintyre and Gardner (1991) propose that fear of negative
evaluation is closely related to communication apprehension. When students
are unsure of what they are saying, fear of negative evaluation occurs and they
may doubt about their ability to make a proper impression (Chan and Wu,

2004).

In a foreign language context, fear of negative evaluation derives mainly from
both teachers and the students peers because foreign languages require
continual evaluation by the teacher and anxious students may also be intensely
susceptible to the evaluation of their peers (Worde, 2003). Students with fear of
negative evaluation might adopt the action of avoidance (Chan and Wu, 2004;
Spolsky, 1989 and Casado and Dereshiwsky, 2001). In Aida’s (1994) opinion,
students with fear of negative evaluation might sit passively in the classroom,
withdrawing from classroom activities that could otherwise enhance their
improvement of the language skills. In extreme cases, students may think of
cutting class to avoid anxiety situations, causing them to be left behind

(Wilson, 2006).

These three components are considered to have hampering effects on second
language learning. They are debilitative factors rather than facilitative. Besides,
they overlap and are closely related to each other (Horwitz, Horwitz and Cope,

1986).

FLCAS was developed by taking these components of language anxiety
identified by Horwitz, Horwitz and Cope (1986). These researchers, however, did
not seem entirely content with their analysis, stating that foreign language
anxiety should be seen as more than the sum of these parts. Similarly, Spolsky
(1989) argues that rather than simply containing elements of the three, foreign
language anxiety is also influenced by the threat to a person’s self concept in

being forced to communicate with less proficiency in the target language than
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he/she has in the first. Though Horwitz, Horwitz and Cope (1986) believed test
anxiety to be one of the components of foreign language anxiety, Aida (1994) did
not consider it as one of the factors contributing to it. However, she identified a
similar factor - fear of failing- as one subsumed under foreign language anxiety.
In general due to the different sources of language anxiety the fact that such
learner factors are so interrelated, different components of language anxiety
have been identified and there is clearly some overlap. Since FLCAS has proved
to be reliable measure of anxiety specific to language classroom by different
researches, it was used, in this research, to mean the type of anxiety the

instrument can measure (Chan and Wu, 2004).

2.2. Sources of Foreign Language Anxiety

The major concern of the earlier studies was the cause of language anxiety. As
early as 1983, Baily, cited in Skehan (1989) through the analysis of the diaries
of 11 learners, had found that competitiveness can lead to anxiety. Besides,
Baily found that tests and learners’ perceived relationship with their teachers
also contributed to learners’ anxiety. These three aspects that Baily identified
were supported in subsequent studies, especially in Young’s study. Young
(1991) identified the following possible sources of language anxiety personal
and internal personal beliefs, learner beliefs about language learning, instructor
belief about language teaching, instructor- learner interactions, classroom

procedures and language tests.

Regarding personal and interpersonal anxieties, Young (1991) indicates that
these may involve, low self-esteem and competitiveness or be experienced by
those who consider themselves as having poor language ability. Expressions
such as audience anxiety, speech anxiety and communication apprehension are
typically used when people experience social anxiety while performing or
speaking before others. As regards students’ beliefs, anxiety is reported to be
aroused through a variety of sources. For example, learners’ may believe that

they must speak with perfect accuracy or accent (Horwitz, 1988), or that they
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do not have the aptitude need to able to learn a foreign language.

As far as instructors’ belief about language teaching is concerned, Young (1991)
states that anxiety may be evoked if instructors believe that an authoritarian
manner is conductive to students’ performance, if they consider that all
students’ mistakes should be corrected, and if they think their role is more like
a drill sergeant’s than a facilitator. Concerning the relationships between
teacher and language learner, Young (1991) gives several suggestions as to how
language anxiety may be aroused. She maintains that severe error correction
on the part of the teacher may cause anxiety. Classroom procedures also evoke
anxiety in some language students. Young maintains that speaking in front of
other students in the classroom is a particularly anxiety- provoking activity.
She refers to studies such as Koch and Terrell’s (1991), in which the majority of
students learning a foreign language through the Natural Approach said that
they experienced most anxiety when doing oral presentation in front of the
class. Considering language testing, Young (1991) sees testing as source of
anxiety, and students feel anxious in evaluative situations. Von Worde (2003)
also describes similar possible sources of anxiety as suggested in interviews
with students of French, German and Spanish. The major sources of anxiety
were non- comprehension, when students could not understand what the
teacher said, they feel nervous; in speaking activities, in oral practices students
were worried about the opinions of peers and the instructor; pedagogical and
instructional practices, error correction and native speaker, were stated by Von
Worde as sources of anxiety. Richard- Amato (1988) also included not providing
a silent period and giving direct corrections to the list of cases increased

anxiety.

In this respect, Horwitz, Horwitz and Cope (1986) argue that foreign language
anxiety shows up not only due to factors mentioned above. For example, the

fact that learners are seated in a classroom and the fact that the subject being
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learned is a foreign language (i.e. English) are recognized as source of anxiety.
Besides these, one’s general anxiety level, motivation and prior performance
may also determine the degree of foreign language anxiety experienced by
learners. In conclusion, Spolsky (1989) stated that some learners, typically with
low initial proficiency, low motivation and high general anxiety, develop level of

anxiety in learning and using a second language that interfere with learning.

2.3. Foreign Language Anxiety and other Related Factors

Language anxiety may be viewed as a shyness or composite of other types of
anxiety. It is a complex psychological construct and the problem with affective
variables is closely interrelated and is difficult to speak about one without
discussing others. It has been investigated as part of a broader construct by

different researchers.

Wenden (1991) discusses the term ‘anxiety’ by relating it to a person’s negative
self- image. She argues that when learners see themselves as successful as
other learners, their learning is enhanced, but if they perceive themselves as
unsuccessful, anxiety arises. In other words, they develop a negative self image
about their role and capabilities when learning language, instead of considering
themselves as having a crucial role to play in the learning process. Ely (1986)
found a variable called language classroom discomfort which is concerned with
the degree of anxiety, self consciousness, or embarrassment felt when speaking
the second or foreign language in the classroom. Though fewer in number, the
items he developed and employed to measure language class discomfort are
similar to the FLCAS 33 items by Horwitz, Horwitz and Cope (1986). Ely’s
argument is that this variable leads to a reduction of willingness to take risk in
class, there by resulting in a decrease in class participation, which is seen as
one of the antecedents of achievement, Brown (1994), citing Beehe (1983),
states that risk taking is important factor both in classroom and natural setting
(153):
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In the classroom, these ramifications might include a bad grade in the
course, a fail on the exam, a reproach from the teacher, a smirk from a
classmate, punishment or embarrassment imposed by one self. Outside the
classroom, individuals learning a second language face other negative
consequences if they make mistakes. They fear looking ridiculous; they
fear the frustration coming from a listener’s blank look, showing that they
have failed to communicate; they fear the danger of not being able to take
care of themselves; they fear the alienation of not being able to
communicate and thereby get close to other human beings. Perhaps worst
of all, they fear a loss of identity.

Gardner and Macintyre (1993), Clement, et al., (1994), Gardner (1985, 1988)
and Baungardner et al., (1986) considered language anxiety as one of the
variables encompassed by the supporting construct ‘self-confidence’. Dulay et
al (1982) also indicated that one of the characteristics of self-confident learners
is that they have low anxiety levels and they related this to successful learning.
They explained that anxiety is related to suspecting one’s capabilities or self
doubt in what one does, where as self- confidence is related to firm belief of
ones capabilities. Similarly Cubukcu (2007) found that a student does poorly in
foreign language learning and consequently feels anxious or he might do well in
the class and feel with little or no anxiety. In other words we can see that self

confidence is important factor in foreign language learning.

Using diary studies of language learners, Baily (1983) Cited in Oxford (1999)
asserted that competitiveness can lead to language anxiety. This happens when
language learners compare themselves to others or to an idealized self-image,
which they can rarely attain. If they think that they are less capable and more
anxious than others, they are bound to remain anxious, which may have a
negative effect on their performance. According to Baily, anxiety is particularly
important because of the related trait of competitiveness which is often the
driving force for worry (Skehan 1989). As Brown (1994), Puts it, facilitative

anxiety, which is one of the keys to success is closely related to
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competitiveness.

In addition to Risk- taking and competitiveness, oxford (1999) states self-
esteem and tolerance of ambiguity as correlates of language anxiety. Self-
esteem is a self judgment of worth or value, based on feelings of efficacy, a
sense of interacting effectively with one’s own environment. Self- esteem is
vulnerable when the learner perceives himself or herself as very competent in
the native language. Horwitz, Horwitz, and Cope (1986) noted that foreign
language learning can cause a threat to self-esteem by depriving learners of
their normal means of communication, their freedom to make errors, and their
ability to behave like normal people. Among highly anxious language students,
those with high self-esteem might handle their anxiety better than those with
low self-esteem, resulting in better performance. Concerning tolerance of
ambiguity, Oxford (1999), states that tolerance of ambiguity is the acceptance
of confusing situations. Foreign language learning has a great deal of ambiguity
about meanings, referents and pronunciation, and this can often raise language
anxiety. Therefore, a degree of ambiguity- tolerance is essential for language
learners. Students who are able to tolerate moderate levels of confusion are
likely to persist longer in language learning than students who are overly
frightened by the ambiguities inherent in learning a new language. Generally
risk- taking, competitiveness, self-esteem and ambiguity tolerance are

important factors or correlates of anxiety.

Gardner and Macintyre (1993) suggest that motivation to learn a language is
likely to lesson due to high levels of anxiety since experience is found to be
painful, while high levels of motivation result in low levels of anxiety since the
student perceives the experience of motivation positively and tends to be
successful- both of which decrease anxiety. Davidoff (1987) suggests that highly
anxious subjects find it hard to pay attention. He explained that anxious

students’ attention is divided between task relevant and task- irrelevant
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information. Further Davidoff explains that when they should be attending,
anxious learners focus on irrelevancies such as feelings of inadequacy, the
performance of others, headaches, stomachaches and failure. Worry is also
attention demanding and diverts attention from task- relevant stimuli and

results in lowered task performance.

After thoroughly examining different studies on anxiety, Gardner and Macintyre
(1993) conclude that anxiety levels decline as experience and proficiency

increases.
2.4. Gender and Foreign Language Anxiety

Possible differences between female and male participants as regards anxiety
levels and achievement have been examined in some language anxiety studies.
Some research investigations of (Dalkuli, 2001; Pappamihiel, 2001 and
Elkhafaifi, 2005) have suggested female students often have higher levels of
anxiety than males in academic settings. In the field of language learning, Von
Worde (2003) reported that female students were more likely to be much
apprehensive than male learners. Cheng (2002), who investigated English
writing anxiety in Taiwanese learners, discovered that females were significantly

more anxious than males.

In another research, according to Aida (1994), however, no statistically
associations between language anxiety in learning Japanese and gender were
observed, although mean FLCAS scores were slightly lower for females; males
scoring an average of 97.4 on the FLCAS, and females scoring 95.6. Similarly
Batumlu and Erden (2007) found that no significant difference was seen
between anxiety levels of males and females. Onwuegbuzie et al. (1999), who
also looked into possible relationships between anxiety and gender in their

participants, found no statistically significant correlations.
Elkhafaifi (2005) found that females and males exhibited different levels of
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anxiety depending on the kind of anxiety experienced: female students
presented significantly higher levels of general Arabic language anxiety levels
than males (mean score for females was 90.05, as against that for males 81.68),
but not statistically significant differences were seen between the sexes in

Arabic listening anxiety (M=53.62 for females, as M= 47.83 for males).

In the secondary school setting, Pappamihiel (2001) encountered differences in
anxiety between Mexican females and males in education in the United States
as they moved from the English-as- a second language classroom to the
mainstream classroom, females experienced significantly more anxiety in the
main stream situation. The purpose of Pappamihiel’s (2001) investigation was
to examine language anxiety in Mexican adolescent girls, extending other
studies that had reported that females more than males suffer from worry and
anxiety in various academic stage. However, in study conducted in Chinese
high Schools, males were found to be more anxious in English classes than

females (Zhao Na, 2007).

2.5. Measurement of Foreign Language Classroom Anxiety

Importantly for subsequent research, Horwitz, Horwitz and Cope, (1986)
developed the Foreign Language Classroom Anxiety scale (FLCAS), which
contains 33 items to be answered on a 5- point Likert- type scale, from ‘strongly
agree’ to ‘strongly disagree’. FLCAS has been shown to have an internal
reliability of 0.93 and test- retest reliability over eight weeks period was r= 0.83,
P=0.001 (Horwitz, 1986). Horwitz, Horwitz and Cope (1986) claimed that from
the results of their study, conducted with 75 university students of Spanish i.e.
beginner level students with debilitating anxiety in foreign language classroom
setting can be identified and that they share a number of characteristics in
common. Results arising from the administration of the FLCAS indicated that
almost half the students were anxious about speaking and over a third were
worried when they could not understand everything the teacher said. Almost

two-fifth were sure that other students were more proficient language learners
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than they were, and well over half were concerned that they could not keep up
with the pace of the language lesson. Over two thirds of students indicated they
felt uneasy about making mistakes, and a tenth of the participants feared being
ridiculed by other students when they spoke in the target language (Von Worde,
1998).

Since the construct of foreign language classroom Anxiety was identified and
FLCAS was developed by Horwitz, Horwitz and Cope (1986), the FLCAS has
been constantly employed by investigators in numerous researches, Horwitz,
Horwitz and Cope’s (1986) original study involved English learners of Spanish
in their first year at university. In other studies, language and its relationships
to performance and achievement have been explored: for example, in the
investigation of the stability of language anxiety in learners who were studying
two languages, French and English, simultaneously (Rodriguez and Abreu,
2003). Much research into anxiety and the four skills has used FLCAS: in
Listening (Elkhafaiti, 2005), in speaking test situation (Phillips, 1992); in
reading in the foreign language (Saito, Horwitz and Garza, 1999). In foreign
language classroom anxiety and achievement, performance relationships:
Batumlu and Erden (2007); Casado and Dereshiwsky (2001), Chen and Wu
(2004); Zhao Na (2007); Abate Kassahun (1996) and others used FLCAS for

their research purposes.

Many researchers have used the FLCAS in its original form for students of a
variety of target languages (Aids, 1994, Elkhafaifi, 2005, Saito, et al., 1999 and
Abate Kasshun, 1996). Others used it translated into the mother tongue (Chan
and Wu, 2004; Zhao Na, 2007; Pappamihicl, 2001). As the FLCAS has been
employed so widely in language anxiety studies, in its original form, or
translated, or adapted, for this study translation is needed due to the
proficiency level of secondary school students in Ethiopian context. As it is
mentioned earlier, its reliability is tested to use it in its original form or

adapting it. For this study, the researcher decided to use the FLCAS translating

21



it into Amharic.

2.6. The Relationship between Foreign Language Classroom Anxiety

and Language Achievement

Research on foreign language anxiety in relation to achievement has generally
focused on the larger context of motivation and attitude, limiting the specific
role of anxiety. However, since the 1980s, foreign language anxiety research has
increasingly been directed at examining the specific anxiety construct, the
relationship between anxiety and learner variables, the relationship between
anxiety and achievement, and the effects of anxiety on foreign language learner
(Horwitz, 1986; Horwitz, Horwitz and Cope, 1986; Macintyre and Gardner;
1991; Young, 1991 and 1992). Over the past few years, foreign language
educators have found that anxiety plays a role in success or failure in foreign
language (Ganschow, et al., 1994). Similarly researchers indicate that high level
of anxiety can interfere with foreign language performance and achievement
(Larsen- Freeman and Long, 1991; Dulay et al., 1982; Brown, 1994 and
Skehan, 1989).

Actually, anxiety can be either facilitating or debilitating. Facilitating anxiety
motivates the learner to adopt an approach, attitude, and is willing to confront
the new learning task (Spolsky, 1989). On the other hand, debilitating anxiety
motivates the learner to assume an avoidance attitude and therefore tends to
escape from the new learning task (Scovel, 1978). The factor of task difficulty
affects the learner to develop a facilitating or debilitating anxiety. The
aforementioned researchers agree that anxiety does not necessarily have a
negative impact on language learning that a certain amount of it is helpful.
That is, anxiety has a facilitating and debilitating effect on language learning
and achievement. According to Spolsky (1989), although anxious learners try

harder to be successful, anxiety plays its debilitating role on their performance
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and achievement. Many studies show that a lowered anxiety level tends to be
more related with achievement (Batumlu and Erden, 2007). When the
relationship between the learners’ foreign language classroom anxiety and their
English achievement was investigated, it was found that there was a
significantly negative relationship between learners’ foreign language anxiety
level and their English achievement at the significance level of r= -0.45. They
also state that the lower the foreign language anxiety, the higher is the
achievement. That is anxiety plays an important role on learners’ language

achievement negatively or positively.

In a similar study Remzi, (1997) found that there was a significant moderate
negative relationship between students’ language anxiety level and their
achievement in learning English as a foreign language; a significant moderate
negative relationship between their language anxiety level and their
achievement in English reading comprehension; and a significant moderate
negative relationship between students’ language anxiety levels and their oral
English proficiency. Similarly Dalkuli (2001), indicated that there was a
negative relationship between anxiety and students’ achievement in English.
According to Skehan (1989), most studies suggest that there exists a negative
correlation of about -0.30 between anxiety and language learning. However,
other studies suggest that the degree and direction of relationship between
anxiety achievements is different from what Skehan Claims it to be. According
to Gardner and Macintyre (1993), language researchers were seen to conclude
that lower anxiety levels are associated with successful language acquisitions
but the correlation studies do not state it consistent. For example, Chastain
(1975) reported a significant correlation (r=-0.48) between test anxiety and
success in French but low and positive correlation (r=0.21; r=0.37) between test
anxiety and achievement in Spanish and German respectively. In another
study, Scovel (1978) reported that many of the earlier studies on anxiety in
foreign language learning were pointed to be mixed and none conforming

results. And he suggested that it might be profitable to explore further two fold
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approaches of debilitating and facilitating anxiety. He thought it might provide
an attractive path down which future research on effects of anxiety on foreign

language acquisition might proceed.

To explain the negative correlations between language classroom anxiety and
second language achievement, Macintyre and Gardner (1991) point out that as
experience and proficiency increase, anxiety declines in a fairly consistent
manner. On the contrary, foreign language anxiety develops if the students
following experiences with the foreign language are not positive. Poor language
performance in turn reinforces foreign language anxiety. Consequently, anxiety,
if it is high, results in failure and low achievement. Negative correlation
indicates a mismatch between high measures of anxiety and higher language
achievement. In other words less anxious students tend to perform better than
highly anxious ones. Hence, we are tempted to accept the possibility that high
and low achievers may be disguised by the degree of anxiety they experience
(Dulay et al, 1982). According to Gardner (1985), there doesn’t appear to be
much justification for concluding that in general anxious learners are less

successful than non-anxious ones in learning a foreign language.

In his study Abate Kassahun (1996) investigated that English language
classroom anxiety found to be negatively correlated with students’ test,
speaking and writing performances. The correlation coefficient was -0.26 for
test anxiety, -0.23 for speaking anxiety, and -0.2 for writing anxiety. His finding
indicates that debilitating anxiety was responsible for students’ low
achievement. Similarly, Melese Metiku (2007) found that students’ writing test

result was poor due to the anxiety they experienced during the test.
In general, from the above mentioned results studies, classroom anxiety and

achievement are mainly related negatively. If students suffer from anxiety, their

performance in classroom practices will be poor and leads them to failure.
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2.7. English language Anxiety Sources in the Ethiopian Context

Young (1991) noted that language anxiety may have many sources; some are
associated with the learner, including low self- esteem and specious beliefs
regarding the learning of language, and some with the teacher. Regarding the
sources of English language classroom anxiety in the Ethiopian context, it is
possible to mention some of them which are frequently observed. For instance,
Abate (1996) who conducted a research for his MA Thesis could identify some of
the potential sources of anxiety his subjects face. These were: students’ poor
background which goes with their past experience, students’ negative
expectation on their speaking proficiency, in their writing and their low self-

esteem about the language.

Moreover, the low standard of English language students have may lead them
to be anxious, particularly in speaking and taking tests. According to
Hailemichael (1990), many AAU English teachers complained that may
students experienced English language problems particularly in writing and
speaking, and the students themselves admitted that their English language
ability was insufficient. Therefore, these sources are expected to cause
classroom foreign language anxiety since language anxiety is to develop as a
result of repeated negative experiences with the language. To put it in a
nutshell the sources of anxiety in the Ethiopia context are poor background of

English in the past and negative expectation of students of their English ability.

2.8. Reducing Foreign Language Classroom Anxiety

Various ways have been used by classroom practitioners and suggested by
researchers to reduce anxiety are discussed briefly in this part of the literature.

Creating a low- stress language learning environment is believed to facilitate
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learning a foreign or second language by allowing students to concentrate on
communication rather than being distracted by worry and fear of negative
evaluation (Young, 1991).

Foss and Reitzel (1988) reported that when anxious students have to speak
before the class, it is helpful if they first practice intensively in a small group.
This is similar with the view of Chan and Wu (2004), which is that anxiety, may
hinder input, processing and output. Therefore, anxious students should be
given opportunity to review material in order to compensate for this division of
cognitive process. Foss and Reitzel (1988) also suggested that students should
create a list of fears or beliefs about speaking in another language that would
be written on the blackboard. By writing these beliefs on the blackboard
students may become aware that these fears were either irrational or, at least
were shared by other students. Merely knowing that they were not alone in
their fears or beliefs might help to reduce some amount of anxiety for these
students. This way of reducing anxiety can be seen from learners’ beliefs about

classroom anxiety.

According to Young (1991), to help reduce personal and interpersonal anxieties,
learners may need to participate in some form of supplemental instruction or a
support group work with a tutor, join a language club, do relaxation exercises
and practice self- talk. Regarding anxiety based on learners’ beliefs (Horwitz,
1986) suggest that instructors should discuss with their students for
reasonable comment, for successful language learning and the value of some
language activity. To decrease anxieties related to instructor beliefs, instructors
need to be sensitized to their new role as language teachers in learner centered
language environment (Young, 1991). To reduce anxieties based on instructor
learner interactions, she suggested that instructors need to assess their error
correction approach as well as their attitude towards learners. To reduce
anxieties associated with classroom procedures, instructors can do more pair
work, play more games, and tailor their activities to the affective needs of the

learner. To decrease test anxieties, instructors and language program as a
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whole must develop and oversee the construction of fair tests that accurately

reflect in- classroom instruction (Young, 1991).

Reducing stress by changing the context of foreign language learning is the
more important and considerably more difficult task. As long as foreign
language learning takes place in a formal school setting where evaluation is
inextricably tied to performance, anxiety is likely to continue to flourish (Foss
and Reitzel, 1988). To reduce foreign language classroom anxiety; researchers
(Foss and Reitzel, 1988; Jonasson and Grabowski, 1993; Oxford, 1999; Zhao
Na, 2007, Casado and Dereshiwsky, 2001; Young, 1991, Tudor, 1996,
Gregersen and Horwitz, 2002) suggest the following ways or reducing anxiety in
language classroom: Help students understand that language anxiety episodes
can be transient and do not inevitably develop into a lasting problem, , reduce
the competition present in the classroom, providing students with positive
reinforcement and creating a relaxed classroom environment, conducting
classroom activities in groups and teachers should avoid negative evaluation of
students in classroom and comment on students’ behaviors with more

encouragement.

Therefore, efforts must be made to find ways of assisting students to feel more
secure in their foreign language classroom, in order to maximize the language

learning experience.
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CHAPTER THREE
METHODOLOGY OF THE STUDY

3.1. Research Setting

Dembecha Preparatory and Secondary School in West Gojjam, Amhara Region
was selected for the study. The reason for selecting this school was that there
hasn’t been any significant research work conducted in the school in general
and the present kind of research in particular. Therefore, the researcher

selected the above mentioned school by purposive sampling method.

3.2. Source of data

The primary source of data for this research was the sample of grade 11
students who were registered for the academic year 2000 E.C. There were 9
grade 11 sections. Each section consists of 75 students. And a total of 675
students were attending in the school. It was from these students the subjects
of the study were selected. In addition the first semester English final

examination was taken as the source of data.

3.3. Subjects of the Study

The subjects of the study were 145 grade 11 students of Dembecha Preparatory
and Secondary School. Among these, 34 were females and 111 were males from
both natural science and social science classes. In the school there were 9
sections (4 social science and S5 natural science classes). The investigator
randomly selected one section from each category (one section from natural
science and one section from social science). The total number of students
selected from the two sections were 145 (34 females and 111 males) students.
From these students only 129 students returned the questionnaire (24 females

and 105 males).
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3.4. Instruments
Two instruments were used for this study. They were a FLCAS questionnaire
assessing students’ anxiety level and their first semester English final

examination result (achievement test result).

The questionnaire consisted of two parts. One was intended to collect personal
information of the participants, that is, gender. The other was the Ambharic
version of foreign language classroom anxiety scale (FLCAS) that was designed
by Horwitz, Horwitz and Cope (1986). The FLCAS is a likert scale. It consists of
33 items, of which 8 items were for communication apprehension
(1,9,14,18,24,27,29,32); 9 items for fear of negative evaluation
(3,7,13,15,20,23,25,31 and 33); 5 items for test anxiety (2,8,10,19,21). As for
the remaining 11 items (4, 5,6,11,12,16,17,22,26,28 and 30), they were put in
a group which was named anxiety of English classes. For each item
respondents were required to respond with an answer like strongly agree (5
pts), agree (4pts), undecided (3pts), disagree (2pts) and strongly disagree (1pt).
However, items 2, 5, 8, 11, 14,18,22,28 and 32 were to be score reversed. The
theoretical score range of this scale was from 33 to 165. For this study the
score range was from 57 to 139. The higher the total anxiety scores were, the

more anxious the student was.

The academic advisor and a psychology lecturer examined the quality of the
instrument and it was piloted. A pilot test was administered to 20 respondents
who were not the target population of the study. The purpose of this test was to
check the appropriateness of the instrument and to make the necessary
corrections based on the feedback from the respondents. Important corrections
were made. Internal consistency of the test was also computed. Accordingly, the

FLCAS was found to be reliable having a coefficient Alpha Cronbach of 0.88.
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The students’ first semester English final examination result was used to
determine the correlation between students’ anxiety level and their

achievement.

3.5. Data Collection

The data for the study was collected by using FLCAS questionnaire and
students’ document. Before the administration of the questionnaire, each
student was given a code with respect to their name in the mark compiling
sheet and the subjects were advised to complete the questionnaire genuinely.
Then the FLCAS was administered to 72 natural science and 73 social science
students. 68 copies were collected back from 72 natural science students and
61 from 73 social science students. A total of 129 copies were collected (24 from
females and 105 from males). The students’ first semester final examination
result was collected from their document. After that the collected data was
tabulated and computed using SPSS (Statistical Package for Social Science)

12.00

3.6. Data Analysis Method

To analyze the data gathered through questionnaire and students’ document,
SPSS 12.00 was employed. Firstly, descriptive analysis was used to compute
the means and standard deviations for each item and each kind of anxiety to
see the general situation of Dembecha preparatory school grade 11 (eleven)
students’ anxiety level in English classrooms. Secondly t- test was employed to
see if there were any significant differences in English learning anxiety between
male and female students and their achievement difference. Then Pearson’s
product moment correlation coefficient was used to analyze the correlation
between English learning classroom anxiety and English learning achievement.
After that the data were interpreted, analyzed, discussion was given. And then

conclusions and recommendations were provided.
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CHAPTER FOUR
RESULTS AND DISCUSSION

Foreign language anxiety as a whole is a complex issue not just an isolated part
of language learning. Using a combination of complete data sources for the
results and discussions helps to assemble a more comprehensive and complete
picture of the topic. Therefore, in order to address the specific objectives stated
in the first chapter, the data collected from all the subjects of the study were
analyzed by making use of mean and standard deviation; t-tests and correlation
coefficients. Therefore, in each section discussion follows the presentation of
the results of the data. Firstly, the general anxiety situation of students will be
presented and discussed. Then, the comparison of males and females anxiety
level and its significance will be discussed based on each kind of anxiety
variable. At last, the correlation of English learning anxiety and achievement

will be presented.

4.1. The general situation of grade 11 students’ anxiety in English
classrooms

Table 1: General anxiety situation of respondents

Students with anxiety levels <3.00 Sex Total
and >3.00 Male Female
Students with | Count 37 7 44
anxiety level | %Within group 84.1% 15.9% 100%
<3.00 %Within sex 35.2% 29.2% 34.1%
Students with | Count 68 17 85
anxiety level | %Within group 80% 20% 100%
>3.00 %Within sex 64.8% 70.8% 65.9%
Total Count 105 24 129
%Within group 81.4% 18.6% 100%

Table 1 shows that in terms of group anxiety statistics, 37 male students

(35.2%) scored anxiety level below the mean score 3.00 and 7 female students
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(29.2%) scored anxiety level below 3.00. Those students who scored anxiety
level above mean score 3.00 were 68 males (64.8%) and 17 females (70.8%).
From the total of 129 subjects 85 students (65.9%) scored anxiety level 3.00
and above 3.00. This result shows us that Dembecha preparatory school grade

11 students are mostly anxious in English classrooms.

Table 2: Levels of anxiety within variables

Anxiety variables No. of items Mean Standard deviation
Communication 8 26.5891 4.62455
Apprehension 3.32 0.5780
Test anxiety 5 15.8062 3.61654

3.16 0.7233
Fear of negative 9 31.1240 6.71171
evaluation 3.46 0.7457
General Anxiety of 11 33.7829 6.03500
English Classes 3.07 0.5486

As shown in table 2, the mean score anxiety level for the language learning
anxiety variables communication apprehension, test anxiety, fear of negative
evaluation and general anxiety of English classes were 3.32, 3.16, 3.46 and
3.07 respectively. This result indicated that since the anxiety level of each kind
of language learning anxiety variables is above the mean score 3.00, the
subjects of this study were found to be anxious. Although all the anxiety
variables scores were above the mean score 3.00, the subjects’ communication
apprehension and fear of negative evaluation anxiety variables can indicate the
seriousness of the anxiety. Even it is stronger for fear of negative evaluation.

This result supports findings investigated by different researchers. For example,
according to Horwitz, et al (1986), students with average around 3.00 should be
considered slightly anxious, while students with average below 3.00 are
probably not anxious; students whose average nears 4 and above are probably
fairly anxious. Zhao Na (2007) stated that students with average anxiety level 3

are considered as seriously suffering from anxiety.
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In addition Macintyre and Gardner (1993) stated that speaking is anxiety
provoking in foreign language activities. Chan and Wu (2004) also found that
most students are particularly anxious when they have to speak a foreign
language in front of their class. Moreover, Hedge (2000) and Macintyre and
Gardner (1991) stated that communication apprehension and fear of negative
evaluation emerge due to negative experience in speaking, that is, of teachers’

feedback, their participation in the classroom and their peers’ comments.

The result in table 2 indicates that students are anxious in all aspects of
anxiety variable. This might happen, for example, according to Chan and Wu
(2004), because of poor performance in the previous tests, unpleasant test
experience from either language class or other classes, lead students to
transplant the unhappy image to the present English test unconsciously. Fear
of negative evaluation also happens due to peer evaluation, family background
and teachers’ feedback. Those students, who were grown being evaluated by
their family members when they speak, sit silent in class room for fear of
evaluation. According to Zhao Na (2007), the existence of anxiety should firstly
be attributed to the students’ English proficiency and achievement which might
not be enough to allow them to communicate with others freely, to express
themselves adequately in class and answers teacher questions properly push to
fear of negative evaluation, test anxiety, speaking anxiety and other classroom
anxieties. Baily (1983), cited in Skehan (1989) and Young (1991) stated that
competitiveness, personal and interpersonal beliefs, learners beliefs about
language learning, teachers beliefs about language teaching and teacher learner

interactions may lead to language learning anxiety.

This study indicated grade 11 students indeed had the feeling of anxiety in
their English classes. And they experienced more fear of negative evaluation
and communication apprehension. In Ethiopia, students have seldom
opportunities to communicate with English in or outside the classrooms, for

mother tongue dominance in the area. From the researchers’ experience it was
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noted that most English teachers in Ethiopia mostly emphasize grammar
activities, while paying less attention to the four macro skills, especially to
speaking. The existence of anxiety in English classrooms can be also ascribed
to classroom atmospheres (Zhao Na, 2007). In most Ethiopian schools, teachers
play the role of controller and manager of the classroom practice. Due to this
students may feel nervous and anxious. As a result, students may lack a free,

relaxed environment for English learning and in testing situations.

4.2. Foreign Language Anxiety and Gender

Table 3: Males and Females English Classroom Anxiety

Standard
Anxiety Variables No Items Sex Mean deviation
Communication 8 26.1524 4.58841
Apprehension Male 3.96 0.5735
28.5000 4.37384
Fremale 3.56 0.5467
Test Anxiety ) 15.733 3.71915
Male 3.15 0.7438
16.1250 3.18027
Female 3.22 0.6360
Fear of negative 9 30.9429 6.84278
evaluation Male 344 0.7603
31.9167 6.17792
Fremale 3.55 0.6864
General English 11 33.8286 6.29477
classroom anxieties Male 3.07 05720
33.5833 4.84469
Fremale 3.05 0.4404
Overall anxiety level 33 Male 106.6571 17.47186
3.232 0.5294
Female 110.1250 14.05676
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3.337 0.4259

Table 3 shows that in terms of either general classroom anxiety, or each specific
kind of anxiety, females’ mean scores are a little bit higher than that of males’
which may indicate females may experience more anxiety than males. However,
the result of the t- test (table 4 below) indicated that there were no significant
differences between males and females when we observe the values of anxiety
variables, except that of communication apprehension (-2.280, p=0.024<0.05)

which was significant.

Table 4: Significance of Comparison of males and females anxiety

Anxiety variables t- value Significance of t- value
(p< 0.05)

Communication -2.280 0.024
Apprehension

Test Anxiety -0.477 0.634

Fear of negative evaluation -0.640 0.523

General English classroom -0.179 0.858

Anxiety

Total -0.907 0.366

The result of the t-test indicated that there is no significant difference between
males and females when we see the total significant value (t=-0.907,
P=0.366>0.05) of anxiety variables. It was noted that the t- test value of
communication apprehension, test anxiety, fear of negative evaluation and
general anxiety of English classes were (-2.280, P=0.024<0.05); (-0.477,
P=0.634> 0.05); (-0.640, P=0.523>0.05) and (0.179, P=0.858>0.05) respectively.

The significant difference between males and females for communication
apprehension indicated that there is a significant difference (-2.280, P=
0.024<0.05). For the rest of the anxiety variables the students do not show any
significant differences. Though the magnitude of anxiety of females was greater

than males (M=110.1250, for females; and M= 106.6571, for males), no
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significant difference is seen between males and females of Dembecha
preparatory school, grade 11 students.

Though the magnitude of anxiety levels differ a little bit, no significant
difference can be observed. This idea can be supported by evidence. Having
considered these little magnitude differences, Zhao Na (2007) investigated that,
though males seem more anxious than females, when tested by t- test no
significant difference was observed. Though the result was not the same, it
supports the finding of this study. Of course, possible differences between
female and male participants as regards anxiety levels have been examined in
some language learning studies. Wilson (2006) suggested that female students
often have higher levels of anxiety than males in academic settings and have
low achievement. Moreover, Cheng (2002) cited in Wilson (2006), investigated
that females were significantly more anxious than males (M=85.67 for females,
and M= 77.41 for males). However, the findings of this study indicated that
there is no significant gender difference in levels of anxiety. This finding can
also be supported by the findings of Onwuegbuzie et al. (1999), who also looked
into possible relationships between anxiety and gender in their participants,
but found no statistically significant correlation. Although in the present study
there was no statistically significant difference between males and females’
anxiety levels, the fact that females exhibited some what higher levels of anxiety
is noteworthy. This might be at least partially accounted for the students

differing levels anxiety in language learning and achievement.

4.3. The Relationship between Anxiety and achievement

Table 5: The correlation of Anxiety with Achievement

Anxiety variables Correlation coefficients P-value (<0.01)
Communication Apprehension | -0.241%* 0.006

Test Anxiety -0.156 0.78

Fear of negative evaluation -0.267** 0.002

General anxiety of English | -0.260%** 0.003

classes

Over all anxiety/total -0.298%** 0.001
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**correlation is significant at the 0, 01 level (2-tailed).

The results of the correlation analysis (table 5) showed that English learning
anxiety and English achievement were negatively correlated. The correlation
coefficient of each specific kind of anxiety variable is presented as: for
communication apprehension (-0.241, P=0.006<0.01), for test anxiety (-0.156,
P= 0.78>0.01), for fear of negative evaluation (-0.267, P=0.002 <0.01) and for
general anxiety of English classroom was (-0.260, P=0003<0.01). The values of
this correlation coefficient show wus that English learning anxiety and
achievement were negatively correlated and have  significance, but not
significant except test anxiety that indicated negative no significant correlation
(-0.156, P=0.78>0.01). The significance of the anxiety variables communication
apprehension, fear of negative evaluation and general anxiety of English
classroom showed that there was significant and negative correlation between

English learning anxiety and English achievement.

The correlation of the over all English classroom anxiety variables and
achievement depicted that there was a negative correlation between anxiety and
achievement (-0.298, P=0.001<0.01). The value of this correlation also indicated
that anxiety has a negative impact on achievement. This is because,
statistically, if the correlation is negative and the significant value is less than
the given point value, anxiety has a debilitative effect on students’ achievement.
This study investigated that anxiety has a debilitative effect on grade 11
student. This finding is supported by studies on this concern. For example,
Abate Kessahun (1996) on his local study found that anxiety had a debilitative
effect on student performance and the correlation values were negative.
Similarly, another local study by Melesse Metiku (2007), states that students’
test result was poor due to the anxiety they experienced during the test. In both
studies students’ poor background in learning English was responsible for the
quality of the students’ task and performance. Similarly, the subjects of this

study might experience poor background in English classrooms to accomplish
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tasks and activities.

The result obtained in this study supports previous studies, similar to the
aforementioned ones, in ascertaining a weak and negative relationship between
language anxiety and achievement. Most studies report rather weak and
negative correlations of about -0.30 between anxiety and learning (Skehan,
1989). Similarly, Macintyre and Gardner (1994) reported significant correlation
between language anxiety and performance in courses and proficiency test.
However, it should be noted that both negative and positive correlations less
than and greater than the one obtained here have been reported by (Chastain

1975, Horwitz, 1986).

The fact that the anxiety variables are negatively correlated shows that
debilitating anxiety appeared in learners. According to Gardner (1985) and
Larsen- Freeman and Long (1991) negative correlation indicate the fact that

anxiety impairs performance.

As correlation implies prediction, knowledge of levels of anxiety learners
attribute to experience in the English class can help in predicting their
performance in the final examination. In other words, we can, to some extent
predict whether one of the subjects will achieve high or low achievement in

English exams by taking it into consideration on his or her anxiety score.

Hence, the present result shows that high anxious learners tend to perform
relatively and significantly less successfully in the final exams than students

experiencing lower anxiety levels.

This finding shows the negative correlation of anxiety and achievement is
similar to that of reported by Abate (1996), Batmlu and Erden (2007) and
Dalkuli (2001).
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4.4. The Variation of Achievement According to Anxiety

Table 6: Achievement and Anxiety Levels

Level > 3.00; Level < 3.00; Level < 3.00; Level greater >
Achievement <35 | Achievement Achievement 3.00 Achievement
>35 <35 > 35
51 students 23 students 21 students 34 students

The correlation of anxiety and achievement of the study showed that they were
correlated negatively. This implied that as anxiety level of students’ increase,
their achievement result decreases. This was confirmed by the analysis of
correlation. However, when we separately investigate the anxiety level and
achievement, some variations were observed. Students with an average mark of
achievement test between O (zero) and 35 were considered unsuccessful,
students with an average between 36 and 60 were considered successful; this
Category was based on Batumlu and Erden (2007), grouping of successful and

unsuccessful students.

Therefore, students who were anxious and their achievement < 35 (58%) were
S51. Those students whose anxiety level > 3.00 and their achievement > 35 were
34. And students whose average anxiety scores less than 3.00 and their
achievement > 35 were 23. For the rest 21 students their anxiety level and
achievement was below the mean score 3.00 and achievement test result was
<35. If the level of anxiety was low, the achievement was expected to be higher.
But there is a variation of achievement and anxiety. Similarly, for those
students whose anxiety level >3.00, their achievement was expected to be low.
However, their achievement was high instead of being low. This shows variation

of achievement and anxiety. This achievement variation, according to Sparks
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and Ganschow’s (1995) argument was that rather than the effect of affective
variables, language ability differences were the problems of most poor foreign
language learners. And they also argued that if foreign language learners
attribute lack of success in foreign language learning simply to motivation or
high level of anxiety then their anxiety level may be high, being their
achievement result was high. That is, though, their anxiety level is high, due to

hard work, they would be successful.

Thus, from the result we can deduce that there was achievement variation. As
mentioned earlier, the variation could be because of poor language learning for
low achievers; and for high achieves anxiety level increment might be due to

motivation problem, and high achievement might result from hard work.

4.5. Achievement difference between males and females

Table 7: Achievement difference between males and females

Standard Significance
Sex Mean deviation T-value value (P<0.05)
Male 35.2286 9.06627 0.478 0.634
Female 34.2083 10.94643

As shown in table 7, the mean scores of achievement test result for males and
females are 35.2286 and 34.2083 respectively. The value of the t- test also
indicated (0.478, P=0.634 >0.05). The mean score of achievement indicated that
females were a little bit lower than males. However, no significant difference

was found between them since the significance value indicated 0.634>0.05.

This finding does not agree with the findings of Dewaele (2002) cited in Wilson
(2006) that indicated females were more anxious than males and scored lower
achievements in their language class. However, Zhao Na (2007) investigated
that female students usually score higher than male students in English exams

in China. Therefore, it is not difficult to imagine that females are more confident
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in their abilities to learn new language according to Zhao Na.

According to the result of this study no significant achievement difference was
observed between male and female grade 11 students of Dembecha Preparatory
School. This might be the case that grade 10 General Secondary Education
Leaving Certificate Examination may have selected fairly intelligent students in
both sexes and no difference was found. So it is possible to say that Dembecha
Preparatory School grade 11 students did not show achievement difference

between them with respect to gender.
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CHAPTER FIVE
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
5.1. Summary

The main objective of this study was to investigate the relationship between
English learning classroom anxiety and English achievement test result among
grade eleven (11) students with particular reference to Dembecha preparatory
and secondary school. So as to address the above major objective, the following

basic research questions were raised.

1. What is the general situation of grade 11 (eleven) students' English
language anxiety level?

2. Who are more anxious in English classrooms? Males or Females?

3. What is the relationship between students' English learning classroom
anxiety and English achievement test result?

4. Does students’ achievement test result vary according to their classroom
anxiety level?

5. Is there achievement test result difference between males and females?

For the theoretical bases of related literature on foreign language classroom
anxiety and achievement, types of foreign language anxiety, sources of foreign
language anxiety, foreign language anxiety and other related factors, gender
and foreign language anxiety, measurement of foreign language classroom
anxiety and language achievement, the relationship between foreign language
classroom anxiety and language achievement, sources of anxiety in Ethiopian

context and ways of reducing anxiety were reviewed.

To carry out the intended study, descriptive survey research method was used.
This method had helped the researcher to get first hand information. The

researcher has used two types of instruments to collect the data. FLCAS
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questionnaire and document were used as instrument of data collection. Thus,

the information obtained through foreign language classroom anxiety scale

(FLCAS) and students’ document had been analyzed using descriptive statistics,

t- test and Pearson’s Moment Correlation Coefficient. Hence, the result of the

study is summarized below.

5.1.1.

5.1.2.

5.1.3.

5.1.4.

The result of the study revealed that 65.9% of the subjects of the
study were found to be anxious, since their anxiety level was above
the mean score 3.00. However, 34.1% were considered not to be
anxious as their anxiety revel was below the mean score 3.00.

Each specific kind of anxiety variable indicated the anxiety score
between 3.16 and 3.46. That is, 3.32 for communication
apprehension, 3.16 for test anxiety, 3.46 for fear of negative evaluation
and 3.07 for general anxiety of English classes. Students were found
to be more anxious in communication apprehension and fear or
negative evaluation, though they were anxious in all aspects of anxiety
variables.

Concerning the comparison of males and females, the result indicated
that females’ anxiety level was a little bit higher than males (3.232 for
males and 3.33, for females). When we see each specific kind of
anxiety separately, for communication apprehension (M=3.26 F=3.56),
for test anxiety (M=3.15 F=3.22), for fear or negative evaluation
(M=3.44 F= 3.55) and for anxiety of English classes (M= 3.07 F= 3.05)
anxiety levels were obtained. However, the significant value of the t-
test showed that no significant difference was found between them,
except for the communication apprehension that was significant at
(t=-2.280, p=0.024<0.05). Generally no significant difference was
observed across gender (t = -0.907, P=0.336>0.05).

The result of the correlation coefficient showed that anxiety and
achievement were negatively correlated for all anxiety types. And the

negative correlation, for communication apprehension, fear of negative
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evaluation and general anxiety of English classes were significant
except for test anxiety (t=0.156, P=0.78>0.01). Generally, language
learning anxiety and English achievement test result were negatively
correlated and significant (-0.298**, p=0.001<0.01).

5.1.5.When we see the variation of achievement and anxiety level, the
achievement of 55 students varied. That is, those (21) students, whose
anxiety level less than the mean score 3.00 scored on their
achievement test below 35 (58%), 34 students achievement was higher
than 35 (58%) although their anxiety level was above the mean score
3.00.

5.1.6.No achievement difference was found between males and females.
Males’ achievement test score mean was 35.2286 (60%) and that of
females was 34.2083(60%). The value of the t- test indicated that there
was no significant difference between males and females on

achievement test result (t= 0.478, P=0.634>0.05).

5.2. Conclusions
On the basis of the findings of the study obtained, the following conclusions
have been made.
5.2.1.The result of the study indicated that 65.9% of the subjects of the
study were found to be anxious, since their English language
classroom anxiety level was higher than the mean score 3.00.
5.2.2.The mean score of the anxiety variables for all the subjects of the
study was above the mean score 3.00. From this finding it can be
deduced that debilitative anxiety plays its role on English language
learning of the subjects of the study. Most of the students experienced
language learning anxiety, especially of communication apprehension
and fear of negative evaluation.
5.2.3. With respect to males’ and females’ anxiety level, females were found
to be a little bit anxious than males. However, their anxiety difference

was not significant. Therefore, the research could conclude that there
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5.2.4.

was no significant anxiety level difference between male and female
students. However, there is a significant difference for communication
apprehension though no difference was seen as a whole among them.
The result of the correlation coefficient indicated that English
language classroom anxiety and English achievement were negatively
correlated. So, anxiety was a debilitative in language learning,
especially anxiety of speaking, fear of negative evaluation and English

classes.

5.2.5. For some of the students their achievement and anxiety level do not

correlate. This might be for some of the students over confidence,
and for those with higher level of anxiety, anxiety might have forced
them to work harder and to be successful on their result of the

achievement test.

5.2.6. Though females’ average result on their achievement test was a little

given.

bit less than that of males, no significant achievement difference was
seen. This might be the case that the Ethiopian General Secondary
Education leaving certificate examination has filtered them to

promote to the next grade, i.e. grade 11.

Finally, to put it in a nutshell, Dembecha Preparatory and Secondary School
grade 11 students were found to be anxious. No significant anxiety and
achievement test result difference was seen across gender and anxiety was

debilitative for their achievement

5.3. Recommendations
The results of this study suggest that certain students are at risk of having
debilitative levels of foreign language classroom anxiety. Based on the findings

of this study and the conclusions drawn, the following recommendations were

5.3.1. English teachers should acknowledge anxiety feelings as legitimate

and attempt to lesson students’ feelings of inadequacy, confusion
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5.3.2.

5.3.3.

5.3.4.

5.3.5.

5.3.6.

5.3.7.

5.3.8.

5.3.9.
5.3.10.

5.3.11.

5.3.12.

and failure by providing positive experiences and feedback to
counteract anxiety.

Teachers should build student confidence and self- esteem in their
English language ability via encouragement, re-assurance, positive
reinforcement and empathy.

Teachers should correct students' errors made in English
classrooms as wisely as possible since unwise correction of teachers
makes learners anxious and frightened.

To reduce students' classroom anxiety problems teachers should
remind students not to feel worry about their mistakes because it is
through making errors that one can improve his/her language
proficiency.

Teachers should openly discuss foreign language classroom anxiety
with students and encourage them to seek help when they need.
Teachers should also remember to avoid assuming that students
who have high levels of achievement are not experiencing anxieties
in English classes

Students should also be given information about how to direct their
attention away from self- centered worries when they are reading,
listening, speaking and taking tests in English language.

Teachers should create positive environment in the classroom and
exam halls not to disturb sensitive students.

Teachers should try to provide a friendly atmosphere in the class.
Teachers should avoid negative evaluation of students in classroom and
comment on students’ behaviors with more encouragement.

English teachers, together with the school, should take some measure to
relax students’ attention on exams, such as eliminating the ranking
students by their test scores.

Finally, more research is needed to support the findings and to

investigate more about high school students’ anxiety in English

classroom as the study was only conducted in one school.
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Details of data gathered

code sex
01| M 88 40
02| M 107 36
F
03 109 42
04| M 115 28
05| M 97 48
06 | F 121 30
07 | M 127 26
08 | M 114 44
09 | M 81 44
10| M 104 40
11| F 94 34
12 [ M 105 28
13| M 99 38
14| M 131 24
15| M 80 36
16 [ M 85 44
17 | M 111 50
18 | F 96 52
19 [ M 122 40
20 | M 65 58
21 | F 95 58
22 | F 102 42
23 | M 131 45
24 | M 99 32
25| M 89 24
26 | M 129 40
27 | M 118 28
28 | M 122 40
29 | M 98 42
30 | M 95 34
31 | M 104 36
32 | M 118 47
33| M 115 34
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34 | M 124 46
35| F 123 49
36 | M 87 34
37 | M 74 53
38| M 105 32
39 [ M 89 36
40 | M 100 36
41| M 95 24
42| M 87 34
43 [ M 121 38
44 | M 107 28
45 | M 82 55
46 | F 139 22
47 [ M 113 38
48 | M 125 36
49 | M 115 36
50 | M 85 42
51 | M 112 42
52 | M 67 28
53 | M 108 32
54 | M 110 42
55 | M 57 40
56 | M 84 47
57 [ M 107 36
58 | M 96 22
59 | M 75 34
60 | M 95 48
61 | M 81 58
62 | F 125 52
63 | F 96 38
64 | F 88 30
65| F 97 46
66 | M 117 42




67 | M 125 36
68 | M 105 30
69 | F 125 24
70 | M 106 29
1M 116 34
72 | F 106 18
73 | M 88 40
74 | M 113 24
75| M 133 40
76 | F 85 36
77 | M 122 22
78 | M 98 26
79| M 121 28
80 M 96 37
81 | M 104 32
82 | M 97 56
83 | M 73 26
84 [ M 83 26
85| F 96 28
86 | M 134 20
87 | M 116 30
88 [ M 116 24
89 | F 88 32
9 | F 105 30
91| M 132 36
92 M 125 30
93 | M 128 24
94 | M 109 48
9% M 107 30
9% [ M 88 46
97 | F 122 20
98 | M 106 46
Q9 M 99 31

Code: students’ code number

X: Anxiety level of students
Y: Achievement test result
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100 | F 103 30
101 [ M 109 22
102 | M 117 30
103 | M 121 30
104 [ M 91 24
105 | F 123 38
106 | M 105 28
107 | F 112 30
108 [ M 128 28
109 [ M 121 18
110 | M 115 45
111 | M 120 28
112 [ M 127 32
113 [ M 118 47
114 | M 116 30
115 | M 127 18
116 [ M 117 38
117 [ M 113 46
118 | M 118 28
119 | F 116 30
120 [ M 135 38
121 [ M 110 22
122 | M 88 42
123 | M 132 38
124 [ M 126 31
125 | F 126 24
126 | F 125 28
127 | M 118 28
128 [ M 133 22
129 [ M 118 30




Appendix B
English FLCAS

Addis Ababa University
Institute of Language Studies
Department of Foreign Languages and literature

(Graduate Program)

Questionnaire to be completed by Students

Dear Student,

Currently, I am conducting a postgraduate (MA) research in TEFL under the
title: ‘High School Students English Learning Anxiety and English
Achievement.’ The objective of this questionnaire is to gather information and to
examine the degree of English learning classroom Anxiety you may experience.
Please read each statement below very carefully and indicate your true feelings
in English classroom. Since the success of the study highly depends on your

honesty in rating these items, you are kindly requested to respond accordingly.

Your co-operation will be greatly appreciated!

Thank you in advance

Code
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Sex

Grade

Instruction:-

The following items are helpful to indicate the anxiety level students have in the

English class. Select and circle the item that best describes your reaction.

N.B. To answer each item use the following ranking key
1. Strongly disagree

Disagree

Undecided

Agree

a & LN

Strongly agree
1. I never feel quite sure of myself when I am speaking in my English class.
1 2 3 4 5
2. I don’t worry about making mistakes in English class.
1 2 3 4 S
3. I tremble when I know that I'm going to be called on to speak in English
class.
1 2 3 4 5
4. It frightens me when I don’t understand what the teacher is saying in the
English language.
1 2 3 4 5
5. It wouldn’t bother me at all to take more English classes.
1 2 3 4 5
6. During English class, I find myself thinking about things that have
nothing to do with the lesson.
1 2 3 4 5
7. I keep thinking that the other students are better at English than I am.

56



8. I am usually at ease during tests in my English class.
1 2 3 4 5
9. I start to panic when I have to speak without preparation in English
class.
1 2 3 4 S

10. I worry about the consequences of failing my English class.

1 2 3 4 5
11. I don’t understand why some people get so upset over English classes.
1 2 3 4 S

12. In English class, I can get so nervous when I forget things I know.
1 2 3 4 5
13.1t embarrasses me to volunteer answers in my English class.
1 2 3 4 5
14. I would not be nervous speaking in the foreign language with native
speakers.

1 2 3 4 5
15. I get upset when I don’t understand what the teacher is correcting.

1 2 3 4 5
16. Even if I am well prepared for English class, I feel anxious about it.

1 2 3 4 5
17.1 often feel like not going to my English class.

1 2 3 4 S

18.1 feel confident when I speak in English class.

1 2 3 4 S
19. I am afraid that my English teacher will correct every mistake I make.

1 2 3 4 5
20. I can feel my heart pounding when I'm going to be asked to speak in

English class.
1 2 3 4 S
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21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

31.

32.

33.

The more I study for an English test, the more confused I get.
1 2 3 4 S
I don’t feel pressure to prepare very well for English class.
1 2 3 4 S
I always feel that the other students speak English better than I do.
1 2 3 4 S
I feel very self-conscious about speaking English in front of other
students.
1 2 3 4 S
English class moves so quickly that I worry about getting left behind.
1 2 3 4 5
I feel more tense and nervous in my English class than in my other
classes.
1 2 3 4 5
I get nervous and confused when I am speaking in my English class.
1 2 3 4 5
When I’'m on my way to English class, I feel confident and relaxed.
1 2 3 4 5
I get nervous when I don’t understand every word the English teacher
says.
1 2 3 4 5
I feel overwhelmed by the number of rules I have to learn to speak
English.
1 2 3 4 S
[ am afraid that the other students will laugh at me when I speak
English.
1 2 3 4 S
I would probably feel comfortable around native speakers of English.
1 2 3 4 S
I get nervous when the English teacher asks questions which I haven’t

prepared in advance.
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Appendix C
FLCAS AMHARIC VERSION

NA%0 ANO 22LNCA L
PEILPT TGT +&°
PO £ILPTG N1-Adh® TI°VCT IFA
[f&VL °LF avCl “INC/

oL+

NAUT 9T PLUL 9°LF [aI°.h] Pavavlef TG N7TLe AL AT5AU-: PHY
oomeP PGS AN P11F WA ACPT MATIVVHET  £7% heA LT
POLEITOUTDT PBIb T LI PovlNll oomT ALHP AN AG mPol,
aGFLPTT Ao AhT 1@ BVTT oomBP  Agvoo-A RNNC 9L/
AZTNLL® TG NM9°  ANdAL  ooP'r7  APINOh  AL1878%T  TPEe NPTl
AT Tao AN/ NF3AP ANNCT AmSPAU-:

PO AM@/6N @/ avlB N9°AM.C A7L7LeH AaomM$I® ADSAU-:

NATNNCV/T/ (P L0e havISAU-::
he
o7
nea
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aogo/, Q-

PoLhhA T TEEPT CHo1LPTT PG AL Poolil oom7 AToodht mPl, ST@: DAHVI®
ALIETS TEE MT3Pe 010N hhOm-T A9°0 A%94-6TF 109 1, 2, 3, 4, AG 5 avhhd\ TnhAT
07T/ POLEIONCP DT I°AT avAh AT/Nhp/::

ANNE:-
aon @&y Aavav-At POULNTATT PLLS MM RAGT TmPI°/o1/

—

N1 L A VAV U B P
aNNTT7I°
AN AAOTI®
an10 V-
NMg° An17700-

N o o &

+.4¢ TeLPT

ATIVHE £7% 09°IC0T W €69° ThnATrT hLNoT9v:

1 2 3 4 5
AFTINHE N9°TICOT WM aoANT ALNE TP
1 2 3 4 5
NATIAHE ATLGIC oo°Vé AZL7LMEBET AN NGCY T oo T T AEI AU~
1 2 3 4 5
aoP°Yé NATIVHE PULG1%T 2912107 h’t SCYT LOTI5FA:
1 2 3 4 5
LB GhT AFINHE ao®IC 9°39° A LN TP
1 2 3 4 5
NATIAHE €78 néh LLET TI°VCET NATT1@ovAnE TICT ANNAU-:
1 2 3 4 5
NA770HE AgA L AAT H214PT ha's MATIVNHET 7% 7727100 Al T4 AhAU-:
1 2 3 4 5
PATINHE 4G N9°4A7T0T L NANHE @ ANLOTI/ AN TP
1 2 3 4 5
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10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

25

AANDE ATIVHE ATLGIC N9°LLNT LH APNMLD PUIATAD: 4CH T LEILEN
1BOTIEN:: 1 2 3 4 5

NATINHE AeA W T9°0CE AN 0970k $9%.00M@- 7 @ AN O TPTN::

1 2 3 4 5
OALT MATINHET A5G0 WL A°T A729%6h' 1 h Q107597
1 2 3 4 5
NAZ70HT A%A L P790-¢@- 11C Am4Ts NM9° ANABAU-:
1 2 3 4 5
NATIVNHE AeA L 060 42L& A AD-TH ooAN AZIFIC WGé-NU-:
1 2 3 4 5
ATIVHE T h&FE@- G 26PT IC N1IC FC T ALNTTRI:
1 2 3 4 5
PATINHE ov9°v4. QW7 ALOThAAT ANINT WA ALNAAD-:
1 2 3 4 5
NAZ20.HT AeA L 07N AH2EE AT 7 hGA N1 €CYT ook hQPCI°:
1 2 3 4 5
@7 WM CATIAHT né.A W7 AOAhITA L0 LATA:
1 2 3 4 5
NAZ20.HT AGA LH 0AZ70HE 09°S1C0T L 040 CoohTa0F 0% LOATTFA
1 2 3 4 5
PATINHE ov9°Vé CI°NLT @7 AVHT U £Cov-5FN NP0 SCYT LATTIFN::
1 2 3 4 5
NATIVLHE aeA L AI0VE A7251C AmeP h&CY-E 110 PAN 9° 6 SemI A
1 2 3 4 5
AATINHE 4G NP N AaMSU- #TC NNM9° ALS14AU-:
1 2 3 4 5
NA770.H A%A L 07N AHIER CavdlAl Vit @I OO PATI°:
1 2 3 4 5
UL PASA ALEYE has 0FAA ATIMHE? £514-0 P7LAD A7 LOTT5N:
1 2 3 4 5
ATIVHE OF2122F b 0G1C AAavAGT 1M9° Amie PAU-::
1 2 3 4 5

NA7I0HE AA L PT°UCE AT 0LLTT OL 1A Poodlh 08T Chen7PFA::
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26

27

28

29

30

31

32

33

1 2 3 4 5
AT FVCET NGA WL BAP NATIALHT A I @0-TLFS CaoldNt 02 LATITA::

1 2 3 4 5
NA7IAHE AGA O0T NATIAHE N9°SICOT L Povl0TiS PoofGIC 07 832G A::
1 2 3 4 5
PATINHE AEA L 07L.LCANT LH 040 oo too07G PooHGS T 021 LOATIFA::
1 2 3 4 5
aoI°Yé. PG ALTGTS PO POV WP Lol OO 2 SANG N
1 2 3 4 5
ATINVHETT AoeGIC aomST CAVTOT CATINHT UTTF A0 L PAOC 3T LATIFA:
1 2 3 4 5
ATINHE AooSIC 000 LH AAT Ho142F SARNGTA POLA Gé-F LLCNTA::
1 2 3 4 5
Paq oo F RILT@O ATIVNHE PP HG26PT A A AGLT ANTTT STAN:
1 2 3 4 5
avd°ys. $LI° NAe CNTHILUNTT T NTLmEET L Povlli 0% L3 SNTA::
1 2 3 4 5
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Appendix D

Foreign Language Classroom Anxiety Scale (FLCAS) Scoring key

1. The alternatives of items 2, 5, 8, 11, 14, 18, 22, 28, and 32 have score

weights as follows,

S. Strongly disagree
4 Disagree

3. Undecided

2 Agree

1. Strongly agree

2. The remaining 24 items scored as follows

1. Strongly disagree
2. Disagree

3. Undecided

4. Agree

5. Strongly agree

The anxiety score of each subject is found out by summing up the item
weights of all 33 items .The range scores should be between 33-165 which is
the expected range .However, the highest and the lowest scores for this

study were57 and 139, respectively, not 33 and 165.
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