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ABSTRACT 
This study examined the implementation of the School Improvement 

Programme (SIP) in Addis Ababa City Administration and identified the 
achievements) challenges and prospects of the programme. Multistage 
Stratified Random Sampling Technique was used to select 264 primary 
and secondary school students) 234 primary and secondary school 
teachers from 24 schools in eight sub cities of Addis Ababa city 
Administration. Seventy experts at the kebelle and sub-city education and 
training offices) city administration education office) and federal ministry 
of education levels also took part in the study as respondents. A blend of 
both quantitative and qualitative approaches to research has been used to 
conduct the study. About 99% of the distributed questionnaires were 
retumed and data were analysed using SPSS. Although further efforts are 
needed to bring significant improvement) the study has shown that 
encouraging achievements have been made at the school level) with 
respect to the leaming and teaching as well as the Leadership and 
Management Domains. However) achievements in School Environment 
and Community Involvement Domains were found very low. Furthermore) 
lack of school facility) insufficient budget) lack of the necessary awareness 
and practical involvement of the community) lack of trained teachers for 
special needs education) and lack of the necessary awareness and 
practical involvement of teachers were identified as some of the major 
challenges in implementing SIP. At present it was found that most of the 
schools covered by this study are at the Implementing/Functioning level of 
the School Improvement Programme) indicating that they have to work 
hard to rise to the embedded level. The study has also disclosed that the 
school improvement programme will have significant prospects in terms of 
enhancing the leaming and teaching process) in bringing about a healthy 
and safe education environment) and in creating a strong partnership 
between the community/parents and the school; among others. In order to 
overcome the challenges and to realize the objectives of the programme) 
the study has recommended integrat~aofJJ9ijso oi.~tl°st~k~ftol~er~:df:~n~ 
programme mainly) the school :cPrri~ui't~tyi: eke. e.tt#~r: <J~r!J.Rl~nl~ 
including parents and the Govemment: .00 0.0 0 000 o. 000 0 0 0.0 0 0 0 · .. ... . ... ... .... .... . . ......... . .. .. .. · ..... .. .. ... .. .. . · .. .. .. . .. ... . .. . .. . .... .... .. . · . ... ... .. ... . ... . .. · .. .. .. .. ... . · . ... ... .... ... ... .-· .. ... . ... .. . ...... - . .. .. . ...... -. . . . . . . . . . . . . . . . . . . . . . . . . . . 
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1.1. Background 

CHAPTER ONE 

1. INTRODUCTION 

Ethiopia is a Country situated in the Horn of Africa (between 

latitude 30 and 180 N and longitudes 330 and 480 E), that has been 

landlocked since the independence of its Northern neighbor Eritrea in 

1993. At present, Ethiopia is bordered by Eritrea to the North, the 

Sudan to the West, Kenya to the south, Djibouti to the Northeast, and 

Somalia to the East. It is one of the oldest nations in the world that 

has yielded some of the oldest traces of humanity, making it an 

important area in the history of human evolution. Currently Ethiopia 

has a population of about 74 million (Federal Republic of Ethiopia 

Population Census Commission, 2008). 

The Country consists of two rugged highland masses divided by 

the rift valley with three climatic zones, namely the Dega (temperate 

plateau with annual average temperature of 150 C), Woina Dega 

(intermediate with annual average temperature of 220 C) and Kola (hot 

lowlands, with an annual average temperature of 260 C) . 

According to Luluseged (1969), Ethiopia "Yemarina Yewetet 

Midir", meaning "the land of honey and milk" was regarded in pre­

biblical times as an empire with advanced civilization. It has been 

also claimed that, if the Country's education is regarded historically, 
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the Ethiopian church schools represent the oldest continuous system 

in the world (Cameroon, et al, 1983:95). This indicates that Ethiopia 

has a long history of education. However, a major progress was not 

observed in the expansion of quality modern secular education in the 

Country over the last centuries, in spite of the attempts made in the 

last decade. As a result, the Country has one of the world's worst 

education and development indicators that could not ifuprove its 

people's subsistence agriculture. For instance Ethiopia's HDI rank in 

2007/08 was 169 out of 177 countries covered by the UNDP Human 

Development Index (UNDP, 2007). 

Although, the current government's commitment In the 

expansion of general education seems encouraging, number of 

schools and enrolment alone do not indicate the progress of the 

general education sub-sector, without ensuring quality, equity and 

efficiency (internal and external efficiency). This situation necessitates 

a thorough investigation of the recently introduced SIP in terms of the 

domains, elements and selected indicators set out for implementation 

in Addis Ababa City Administration. 

Addis Ababa City Administration IS one of the two city 

administrations of Ethiopia. It was founded in 1887 during the reign of 

Emperor Menelik. Currently Addis Ababa has a population of about 

2.7 million (Federal Republic of Ethiopia Population Census 

Commission, 2008). As of academic year 2006/07, there were 519 

2 
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primary and 123 secondary governmental and nongovernmental 

schools in the city. 93 of the primary schools (with a total of 177,375 

students and 5,605 teachers) and 31 of the secondary schools (with a 

total of 87,603 students and 2431 teachers) are governmental schools 

(MoE, 2008). 

This study has been designed to examine the Implementation of 

the newly introduced School Improvement Programme (SIP) in Addis 

Ababa City Administration by taking a sample of selected public 

primary and secondary schools from all sub-cities. 

1.2. Statement of the Problem 

Education indicators are tools for planning, monitoring and 

evaluating the development of the education system and they help to 

understand how well the sector performs. Quality is one such major 

indicator of an education system that requires improvement time and 

again. That is why it is proposed to assess the implementation of SIP 

introduced to enhance the quality of the general education sub sector. 

Carrying out research in education at different corners of the 

Country is also as important as the pressing need for expanding 

educational opportunities and for improving the quality at all levels as 

well as for planning, implementing, monitoring and evaluating the 

performance of the education system. The Ethiopian Education and 

3 
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Training Policy (ETP) of April 1994 also points out research In 

education as one of its specific objectives (MOE, 1994). 

Notwithstanding the Ethiopian Government's commitments and 

efforts to improve the access, quality, equity and efficiency of the 

Country's education system since the adoption of the policy in 1994, 

it was observed that the major achievement of the policy was In 

access, implying that much has to be done to improve the quality. 

The Ethiopian Federal Ministry of Education (MoE) has now 

become aware of the problems that hinder the provision of quality 

education in the general education sub sector and has become 

cognizant of the importance of launching the School Improvement 

Programme (SIP). The Ethiopian School Improvement Programme (SIP) 

was introduced in 1999 E.C. as one component of the six pillars 

identified for the General Education Quality Improvement Package 

(GEQIP) . 

When a new programme is introduced it may face many challenges in its 

implementation. Since SIP is also a new programme under 

implementation, we can not say that it is being implemented perfectly. 

Even if we assume that it is being implemented properly, an assessment 

of the achievements, challenges and prospects is essential. Above all, SIP 

is a dynamic process that involves many stakeholders and resources as 

its input, process/throughput, output, outcome, and impact. However, 

the Ethiopian SIP's achievements, challenges and prospects have not yet 

4 



been assessed to identify the strengths, weaknesses, threats and 

opportunities through research. 

Thus, in order to ensure the effective and efficient 

implementation of the programme, it is necessary to identify its 

strengths, weaknesses, threats and opportunities through research; 

and then to propose possible scenarios of retaining the 

strengths/ achievements, for correcting the weaknesses/challenges, 

for preventing possible/potential threats and for harvesting the 

opportuni ties / prospects. 

1.3. Research/Basic Questions 

The following basic questions were taken into account and 

examined in order to address the problem vis-a.-vis the domains, 

elements and performance indicators given in the Ethiopian School 

Improvement Framework of 1999 E.C.: 

1. To what extent is the teaching and learning process successful 

in the schools? 

2. What does the existing school environment (in terms of healthy 

and safe condition for students' learning) look like in 

implementing SIP? 

3. What is the actual school leadership and management practice 

in implementing SIP, compared to those indicated in the blue 

print? 

5 



4. To what extent is the community involved in the planning, 

implementation, monitoring and evaluation activities of SIP at 

different levels? 

5. What is the existing level of implementation of the school 
, 

Improvement Programme in the schools? 

1.4. Objectives of the Study 
• 

1.4.1. General Objective 

The general objective of the study was to identify the 

achievements made so far and the challenges encountered in 

implementing the School Improvement Programme (SIP) as well as its 

prospects for improving the quality of education as per the domains 

indicated in the blue print. 

1.4.2. Specific Objectives 
• 

The specific objectives of the study were to: 

• assess the accomplishment of the teaching and learning process 

in the schools vis-a.-vis the indicators of learning and teaching 

domain indicated in the SIP framework. 

• examine the availability of conducive (safe and healthy) school 

environment for students. 

• investigate the existence of appropriate leadership and 

• management in the schools . 

6 
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• examine the extent of community involvement/ participation in 

the planning, implementation, monitoring and evaluation of SIP 

at different levels. 

• identify the major achievements made so far. 

• elucidate the major challenges encountered in implementing SIP 

and the remedies used/ attempted. 

• identify and classify the current level/ stage of the schools (as 

categories of aspiring, developing, implementing, embedded) on 

the basis of their self evaluation exercise. 

• examine the prospects of the programme in ensuring quality 

education in the general education sub sector. 

1.5. Significance of the Study 

Although the study is delimited to a sample of Government 

primary and secondary schools in Addis Ababa City Administration, it 

is expected to be significant in identifying the achievements made so 

far, the challenges encountered and the prospects to come, in the 

implementation of SIP and in the attempt of improving schools. 

Moreover, it is expected to be significant in putting forward 

recommendations to retain the best practices and to overcome the 

challenges for future effective and efficient implementation of the 

programme. It is also believed to serve as a foundation for further 

similar studies in all regions and hence to throw light on the issue and 

, . 
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draw the attention of the different stakeholders for its successful 

implementation. 

1.6. Delimitation (Scope) of the Study 

The study was delimited to a sample of 24 (about 28% of the 

total) public/government primary and secondary schools in Addis 

• Ababa City Administration. Since SIP has four domains, 12 elements 

and 150 indicators, the study was also delimited to about 49% of the 

variables (indicators) under the four domains and their respective 

elements of the SIP framework. 

The next table (Table 1) shows the number of indicators under 

each domain of the SIP framework and those included in the study. 

Table 1. Percentage of SIP indicators included in the study 
Domain Total Indicators 

Number Included 

of Indicators and percent of 

total (N=150) 

Domain 1: Learning and Teaching 44 24 (55%) 

Domain 2: School Environment 35 18(51%) 

Domain 3: Management and Leadership 47 18 (38%) 

Domain 4: Community Involvement 24 13 (54%) 

Total 150 73 (49%) 

8 
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1. 7. Limitations of the Study 

As the programme is new, one of the limitations was lack of recent 

research works in the Ethiopian context. Secondly, parents and PTA 

members could not avail themselves for interviews and for focus group 

discussions as anticipated, making the study to depend more, on data 

collected using questionnaires. This situation has dictated the researcher 

to use more of quantitative approach. Thirdly, although it was finally 

possible to collect about 99% of the distributed questionnaires, the data 

collection process was a challenge due to the relocation of many 

respondents to other offices as a result of the newly introduced and 

implemented Business Process Reengineering (BPR); that led to new 

administrative structures and new allocation of human resources at 

different levels as well as due to frequent meetings. 

1.8. Definition of Terms 

The following are definitions of some key terms used In the 

study. 

Kebele Education and Training Office: This refers to the 

lowest level of education management hierarchically below the Sub 

City Education and Training Office and above the school. In the 

context of Addis Ababa City Administration, kebeles are responsible 

for managing primary and pre-education. 

9 
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Parent Teacher Association (PTA): This is a committee that 

comprises parents and teachers and that is formed to strengthen the 

relationship of the school and the community as a mechanism of 

creating conducive school environment (MOE, 1999 E.C.). 

School Improvement Committee (SIC): This is a committee 

setup from the school community and parents to implement SIP in 

the Schools. The principal serves as the chairman of the SIC (MOE, 

1999 E.C.). 

Sub-City Education and Training Office: Education 

Management Structure in Addis Ababa immediately below the City 

Administration's Education Bureau. In the context of Addis Ababa 

City Administration, Sub City Education and Training Offices are 

responsible for managing secondary education. 

1.9. Organization of the Study 

This thesis is organized in five chapters. The first chapter deals 

with the introduction which comprises of the background of the study, 

statement of the problem, research questions, objectives of the study, 

significance of the study, delimitation and limitation of the study, 

definition of terms and organization of the study . 

Chapter two is the review of related literature. It consists of the 

basic concepts, explanations, and research findings on school 

improvement contributed by various authors and researchers. 

10 



Chapter three presents highlights of the type of research design 

and methodology used, source and type of data, sampling method and 

sample size, instruments and method of data collection as well as 

methods of data analysis. Chapter four presents the results and 

discussion. Chapter five provides the summary, conclusions and 

recommendations of the study. Finally, a list of references used in this 

study and relevant appendices are attached. 

11 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

This chapter deals with the review of related literature. The main 

points included in this chapter are: the importance of education for 

development, the concept of school improvement, importance of school 

improvement, school improvement domains and elements considered for 

improvement, the conceptual framework, school self evaluation, levels of 

SIP implementation in schools and the SIP framework in terms of cycle of 

implementation. 

2.1. Importance of Education for Development 

«A year of schooling typically shows a 25 to 30 percent real rate 

of return, which appears noticeably better than that of other 

investment alternatives" (Hanushek, 1995: 236) 

Education is a basic social service, which develops human 

resources and builds individual and national capacity, improves 

productivity, develops knowledge, skills, values and attitudes as well 

as awareness needed for meaningful and productive individual and 

social life. It is fundamental to enhancing the quality of human life 

and for ensuring social and economic progress (UNDP, 1997 in Todaro 

and Smith, 2007) . 

12 
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Besides, education reduces fertility, improves health and 

reduces HIV / AIDS, and enables people to participate fully in the 

economy and in society (Swaminathan and Rawal, 2000). 

Education is associated with better health outcomes, and has a 

positive impact on better infant and child survival. There is a strong 

correlation between education and life expectancy. Especially 

education of females is identified as the most effective channel for the 

reduction of fertility and mortality of infants and children (UN, 1993; 

UNESCO, 1994; UNICEF, 1995; Bicego and Ahmed, 1996:33; 

Bandarage, 1997; Swaminathan and Rawal, 2000). For instance, 

studies in Kenya demonstrated that 10.9 percent of children born to 

women with no education die by age five, compared to 7.2 percent of 

children of women with primary school education (UNFPA, 2000). 

Education affects fertility in a variety of ways, such as 

increasing age at first marriage, decreasing the demand for many 

children, imparting knowledge, attitude and practice of different 

fertility regulations, empowerment of women, etc.(Psacharopoulos and 

Woodhall, 1985; UN, 1993; Bandarage, 1997; Swaminathan and 

Rawal, 2000; UNFPA, 2000). 

General education is the foundation for further education and 

training, and thus, contributes to the overall economic, social, and 

cultural development. It also promotes democratic thinking friendship 

tolerance and brotherhood. 

13 
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According to analysis made for Sub-Saharan Africa, Asia, Latin 

America and the developed nations, the private and social returns to 

• investment in primary and secondary levels of education were found 

higher than that of tertiary level (Psacharopoulos, 1993, in Todaro and 

Smith 2007). Table 2 below reveals the above situation. 

Table 2. Social rates of return to investment in education by level of education, country, type, and region 

Country Type 
and Region Social Rate of Return (%) 

Primary Secondary Higher 
Education Education Education 

Developing 

• Sub-Saharan Africa 24 18 11 

• Asia 20 13 12 

• Latin America 18 13 12 

Developed 14 10 9 

Source: Psacharopoulos, 1993 (m Todaro and srruth 2007:405). 

In general education has a positive effect in each of the 

Millennium Development Goals (MDGS) and Human Development 

Index (HDI) of a country, directly or indirectly. As a result, education 

is taken as one of the important determinants of the Human 

Development Index (HDI) of any country. 

That is why the right of all individuals to education is 

articulated in many international conventions and documents, 

including Article 26 of the 1948 Universal Declaration of Human 

Rights, which states that everyone has the right to education and 

education shall be free at least in the elementary and fundamental 

14 
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stages. It further elaborates that elementary education shall be 

compulsory (UNDP, 2000) . 

Similarly UNDP, UNESCO, UNICEF, and the World Bank jointly 

convened the World Conference on Education for ALL, in Jomtien, 

Thailand (in 1990), at which the Jomtien Declaration on Education for 

All and the Framework for Action to Meet Basic Learning Needs was 

adopted (UN, 1998). The World Education Forum (26-28 April 2000, 

Dakar) also adopted the Dakar Framework for Action, Education for 

All during which, the participants of this conference reaffirmed the 

vision of the World Declaration on Education for All adopted ten years 

earlier In Jomtien (UNESCO, 2000). The Millennium 

Summit/Declaration of September 2000, that adopted the global 

compact known as the Millennium Development Goals (MDGs) as 

indicated earlier, is another important comprehensive convention in 

this regard. 

2.2. The Concept of School Improvement 

A school system is a dynamic system where input, throughput, 

and output processes are continually underway. This continually 

changing feature of a school system demands it for a continuous 

improvement. Although the concept of School Improvement dates back 

to the 1960s, it was strengthened in the mid 1980s, following the 

establishment of the OECD sponsored International School 
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Improvement Project (ISIP) that established a distinctive body of 

knowledge which became internationally recognized (Reynolds D., 

Bollen R., Cremers B., Hopkins D., and Stroll L., 1996). 

School improvement is defined in ISIP as a systematic, 

sustained effort aimed at change in learning conditions in one or more 

schools, with the ultimate aim of accomplishing educational goals 

more effectively (van Velzen et al. in Hopkins D., 1989). According to 

Barens (2004), the term School Improvement also refers to the process 

of altering specific practices and policies in order to improve teaching 

and learning. 

According to Plan International (2004), School Improvement means 

making schools better places for learning. This relies on changes at both 

school level and within classrooms, which in turn depend on schools 

being committed to fulfilling the expectations of children and their 

parents. In this context, school improvement refers to a systematic 

approach that improves the quality of schools and hence the quality of 

education. 

Plan International initiated school improvement program is an 

education program supporting basic education in the developing world, 

with the aims of ensuring support to every aspect of a school essential in 

creating the best learning environment for children; promoting the active 

participation of children and communities in school governance; and 

holding the individual school management accountable for children's 
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enrolment, attendance, learning and successful completion (Plan 

International, 2004). 

As per Hopkins D., (1989), SIP is a Plan-initiated education 

programme based on successful experience of improving the quality of 

education which has to follow an approach of collaborative 

responsibility and shared achievements. According to Epistein et al., 

(1997), a school improvement plan is a road map that sets out the 

changes a school needs to make to improve the level of student 

achievement, and shows how and when these changes will be made. 

School improvement plans encourage staff and parents to 

monitor student achievement levels and other factors, such as the 

school environment, that are known to influence student success. 

With up-to-date and reliable information about how well students are 

performing, schools are better able to respond to the needs of 

students, teachers, and parents. 

School improvement plan is also a mechanism through which 

the public can hold schools accountable for student success and 

through which it can measure improvement. One of the first and 

crucial steps in developing an improvement plan involves teachers, 

school councils, parents, and other community members working 

together to gather and analyze information about the school and its 

students, so that they can determine what needs to be improved in 

their respective schools. As the plan is implemented, schools continue 
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to gather this kind of data. By comparing the new data to the initial 

information on which the plan was based, they and the public can 

measure the success of their improvement strategies. 

2.3. Experiences of other Countries 

The United States of America and the United Kingdom were the 

pioneers In starting the School Improvement Programme. The 

International School Improvement Project (ISIP) under the coordination 

of the Organization for Economic Cooperation and Development (OECD) 

also strengthened the practice in the 1980s uniting the 14 OEGD I 

countries (Reynolds, et al, 1996). At present, many other countries are 

also implementing School Improvement programmes. For instance, since 

2001, Plan International has been implementing School Improvement 

Programmes in hundreds of schools in 20 countries across Africa, Asia 

and the Americas (Plan International, 2004). 

Experiences of a few number of the above mentioned School 

Improvement Programme implementing countries are explained below in 

pursuit of lessons for the Ethiopian context. 

United Kingdom: In the United Kingdom the 'Improving the 

Quality of Education for All (IQEA)' is considered as one of the successful 

School Improvement attempts in the world. The project was established 

initially based at Cambridge University. Since then it has operated in 

over fifty schools across England and Wales and additionally has 
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incorporated schools in Iceland, Puerto Rico and South Africa into the 

programme. The project is currently led by staff at two universities in the 

United Kingdom, Cambridge and Nottingham. Both these universities 

provide the academic leadership and vision for the programme and 

represent the focal point for IQEA schools. 

The IQEA model of school improvement IS based upon a 

fundamental belief in the relationship between teachers' professional 

growth and school development. It is the project's view that schools are 

more likely to strengthen their ability to provide enhanced outcomes for 

all pupils when they adopt ways of working that are consistent both with 

their own aspirations as a school community with the demands of 

external change. As research evidence consistently demonstrates that 

successful schools use external change agendas for internal purposes, 

the project believes in harnessing the possibility for internal change 

through external pressure. Its central premise is that without an equal 

focus on the development of capacity, or internal conditions of the 

school, innovative work quickly becomes marginalized (MOE, 1998 E.C.). 

Canada: In Canada the Manitoba School Improvement Programme 

(MSIP) was undertaken by a charitable organization since 1991, and gave 

emphasis on enhancing schools' capacity for development by involving 

staff, students and the community at large. It also gave due attention to 

teacher development and professional growth (Harris, A. 2000). 

Established initially with a very definite urban focus, the program has in 
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recent years expanded to include some of the province's rural and 

northern schools within its network. 

Just as internal and external evaluation processes are a key 

element of each MSIP school's programme, it has been as central part of 

the whole MSIP endeavor. Each MSIP school is assessed on a common 

set of criteria, and projects have to be school based and teacher 

initiated; should focus on the needs of the adolescent students; have to 

address fundamental issues of educational improvement and student 

learning for at risk students; have to have the potential for long term 

impact on the school; and should be designed or developed to 

incorporate a collaborative and participatory approach within the school 

and include an appropriate evaluation component (Earl and Lee, 1998). 

United States: In the United States different states have been 

implementing school improvement programmes. The Boston School 

Improvement Programme is one such School Improvement initiative 

focussing on the six essential issues namely: school wide instructional 

focus, student work and data, professional development plan, learning 

and best teaching practices, alignment of resources with instructional 

focus and involvement of parents and community (MOE, 1998 E.C.). 

Another example of School Improvement Programme implemented 

in the United States is, the Chicago School Improvement Programme 

which focuses on five school domains in contrast to that of Ethiopia and 

Australia which have four domains. The domains are: school 
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management, community support, student catered learning 

environment, professional development and quality learning experience. 

Self evaluation is conducted on the basis of the five domains (MOE, 1998 

E.C). 

The Netherlands: In the Netherlands the Plan Netherlands Project 

coordinated by the Netherlands National Office (NLNO) has been 

undertaken in 25 countries, including Ethiopia (MoE, 1998 E.C.). 

Kenya: School Improvement Kenya is a programme based on the 

assumption that effective change consists of a focus on the individual 

school, clinical methods of teacher development, and improved school 

management. An evaluation of this programme by colleting data through 

classroom observations; semi structured interviews with key project 

administrators, teachers, and parents; informal interviews with project 

managers, staff, and teachers; surveys of teachers of parents; and pupil 

tests has shown that on the over all, the program was found to be higHly 
I. 

successful. However, it was also recommended that the programme need 

to ensure that professional-development strategies remain in place, 

improve the cost effectiveness of clinical staff development, and provide 

more focused training of head teachers. The emphases on individual 

schools and child-centred learning were effective. In addition, the new 

teaching strategies did not lead to lower standards of student attainment 

and did facilitate students' development of non-cognitive and social skills 

(Harry, B., 2000). 
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Other School Improvement Programme initiatives which focussed 

on sustained teacher development have also been implemented in East 

Africa since 1985 by Aga Khan Foundation The programmes include 

school and district-wide improvement projects (SIPs) supported by the 

Aga Khan Foundation in Tanzania, Kenya, and Uganda grounded in a 

common set of strategic principles The strategic principles embody the 

belief that the chances for quality improvement in teaching and learning 

are greater when change efforts are school-based, involve whole schools 

as the unit of change, emphasize the ongoing professional development 

of teachers, attend to school management and organizational conditions 

affecting the capacity of teachers to implement change, prepare for the 

institutionali?ation of organizational structures and processes that 

enable continuous school development, and evolve through partnerships 

among relevant education stakeholders(Aga Khan Foundation, 2002). 

Australia: The Australian School Improvement Programme 

comprises four domains namely: Learning and teaching, School 

Environment, leadership and management, and Community Involvement 

(ACT Department of Education Youth and Family Service, 2004). This 

programme by and large has many similarities to the Ethiopian School 

Improvement Programme and it seems that the Ethiopian SIP might have 

been developed from the Australian one . 
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2.4. Characteristics of Successful Schools 

Different authors have identified many characteristics of 

successful schools all targeting at a common goal of learners' 

achievement. For instance, Levine and Lezotte (199, in Hargeaves D 

and Hopkins D. 1994) have found the following as the most consisten..,--.. __ 

correlates of successful schools: 

1. Productive school Climate and culture which comprises: orderly 

environment; staff commitment to a shared and articulated 

mission focussed on achievement; problem solving orientation; 

staff input into decision making; staff cohesion, collaboration, 

consensus, communications and collegiality; and school-wide 

emphasis on recognizing positive performance. 

2. Focus on student acquisition of central learning skills, 

comprising of: maximizing availability and use of time for 

learning; and emphasis on mastery of central learning skills. 

3. Appropriate monitoring of student progress. 

4. Practice oriented staff development staff development at the 

school site. 

5. Outstanding leadership reflected by: vIgorous selection and 

replacement of teachers; Maverick orientation and buffering; 

frequent personal monitoring of school activities, and sense-

making; high expenditure of time and energy for school 
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improvement actions; support for teachers; acquisition of 

resources; superior instructional leadership; and availability and 

effective utilization of instructional support personnel. 

6. Salient parent involvement. 

7. Effective instructional arrangements and implementation 

accompanied by successful grouping and related organizational 

arrangemen ts; active/enriched learning; effective teaching 

practices; emphasis on higher-order learning in assessing 

instructional outcomes; coordination m curriculum and 

instruction; easily availability of abundant, appropriate 

instructional materials; classroom adaptation; stealing time for 

reading, language and mathematics. 

8. High functioning expectations for students. 

9. Other possible correlates such as: student sense of efficacy; 

multicultural instruction and sensitivity; personal development 

of students; and rigorous equitable student promotion policies 

and practices. 

Another important feature of most successful School 

Improvement Programmes has been their focus on a limited number of 

change strategies at anyone time (Levine, 1992 in Hargeaves D. and 

Hopkins D. 1994). Similarly, the Wisconsin Department of Public 

Instruction (2000) has indicated: availability of vision (having a 

common understanding of goals, principles, and expectations for every 

24 



.. 

• 

• 

• 

ones In the learning community), leadership (having a group of 

individuals dedicated to helping the learning-community reach its 

vision), high academic standards (describing what students need to 

know and be able to do), standards of the heart (helping all within the 

learning community become canng, contributing, productive, and 

responsible citizens); family, school and community partnership; 

professional development (providing consistent, meaningful 

opportunities for adults in the school setting to engage in continuous 

learning); evidence of success (collecting and analyzing data about 

students, programmes and staff. 

In general, as it was mentioned above, although a lot of 

characteristics of successful schools have been generated based on 

research regarding school reform and improvement, the essential 

dynamic is that the quality and diversity must be a part of every 

aspect of education that is successful at helping all students achieve 

academically and helping them to be caring, contributing, productive, 

and responsible citizens. 

2.5. SIP Domains & Elements Considered for Improvement in 

the Ethiopian Context 

In its attempts to ensure the quality of education in the Country, 

the Government of Ethiopia has been engaged in formulating and 

implementing different policies and programmes. One of the 

25 



• 

• 

landmarks to this effect is putting the 1994 Education and Training 

Policy along with the Education Sector Strategy as well as the 

Education Sector Development Programs (ESOP I -III) in place. 

Another programme recently developed and currently under 

implementation is the General Education Quality Improvement 

Package (GEQIP) which has the following six important pillars in it . 

l. Teacher Development Programme (TOP), 

2. School Improvement Programme (SIP), 

3. Civics and Ethical Education, 

4. Curriculum Improvement Programme (CIP), 

5. Information and Communication Technology (ICT), and 

6. Management and Administration Programme (MAP). 

Although there are six different pillars as indicated above, all of 

the other five pillars are there to strengthen SIP, because all of them 

are inputs for SIP which is reflected by student achievement. 

The School Improvement Program (SIP) comprises four domains, 

12 elements (three elements in each domain), 29 standards and 150 

indicators; all of them targeting at improving students' performance in 

the general education sub sector. According to the School 

Improvement Program Framework of the MoE (1999 E.C.), School 

Improvement is described as a concept that has a major goal of 

improving students' performance in schools through the development 

of a School Self-Assessment System which is undertaken against the 

26 

; 



.. 

• 

.. 

four 'school domains'. The four domains include: a) the teaching­

learning process, b) school leadership and management, c) safe and 

healthy school environment, and d) relations among parents, 

community and school which is expressed as community involvement 

domain (MoE, 199 E.C.). 

The elements and indicators of SIP are interdependent and 

complementary to each other, which are directed towards attaining the 

major goal of improving students' performance. A detailed explanation 

of the domains of SIP along with their respective elements, standards 

and selected indicators considered for the current study as they 

appear in the School Improvement Framework of the Federal Ministry 

of Education (MoE, 1999 E.C.) are given in the next sub sections. 

2.5.1. Learning and Teaching Process Domain 

Quality learning and teaching is evidence based, futures oriented, 

creating an empowered community of learners in which teachers and 

studen ts are challenged to pursue excellence and realise their potential. 

The Learning and teaching domain has the following three elements. 

Element 1: The quality of teaching 

The quality of teaching is realized by ensuring the fulfilment of the 

following four standards. The indicators of achievement selected for each 

standard in the current study are also given. 
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Standard 1. Evidence of teacher professionalism and learning has to 

be reflected to enhance the quality of teacher practice. 

The following performance indicators were selected to check the 

fulfilment of this standard in the implementation of SIP in Addis Ababa 

City Administration. 

1. The school has to have a set of collaboratively developed values 

and beliefs about the principles that underpin a strong foundation 

for quality learning and teaching. 

2. Teachers have to accept that students learn at different rates and 

vary teaching methods accordingly. 

3. Teacher talk has to be focussed on learning. 

4. Teachers should share the purpose/objectives of lessons with 

students. 

5. Explanations and instructions given by teachers in class lessons 

have to be clear and explicit/ to the point . 

6. Teachers have to be positive role models for their students and 

have to show respect for them so that students feel safe and 

confident leading to mutual respect 

7. Teachers have to respect students' rights and provide proper 

support with no discrimination on the basis of any special need, 

gender religion and ethnic background. 
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Standard 2. Teachers' proficiency, commitment, high expectations 

and enthusiasm have to be strengthened in teaching. 

Availability of up-to-date action research based procedures 

established for the support of teachers' practice, through critical 

reflection and understanding of effective methods has been 

selected/ considered in pursuit of studying this standard. 

Standard 3. Teachers' professional knowledge and values have to be 

developed and used. 

Performance indicators considered for this standard were: 

1. Planning and implementation of peer teaching and experience 

sharing practices of teachers in the schools. 

2. Availability of good subject knowledge in teachers and application 

of this effectively in the classroom. 

3. Ensuring that teachers teach on the basis of their annual plans 

and daily lesson plans. 

4. Teachers' use of a variety of teaching approaches, dependent on 

students, context, curriculum topic and desired outcomes. 

Standard 4. Evidence that teachers encourage and support students 

to link what they learn in school with the world outside 

the school; and to explore the objective reality of their 

locality. 

The performance indicators considered for this standard were: 
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1. Students' involvement in community based programs and school 

clubs which develop their understanding of wider issues . 

2. Teachers' efforts to extend students' thinking into real life 

situations. 

Element 2: Learning and Assessment 

The following four standards and selected respective indicators 

were used in the study. 

Standard 1. Evidence that the school holds high expectations for 

student achievement. 

This was seen in terms of the following two performance indictors: 

1. Does data collected" on students' achievements clearly show 

progresses measured against the starting point of SIP 

implementation? 

2. Are data collected from school and class self-evaluation analysed to 

provide information about areas of strength and areas requiring 

further attention and development? 

Standard 2. Evidence that students are actively involved and 

motivated to learn. 

This standard was studied by taking the following two indicators of 

performance. 

1. Do students participate/attend actively during classes? 
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2. Has the school identified possible areas of weaknesses on students 

that require intervention and has it put strategies in place to 

develop resilience in students? 

Standard 3. Evidence that assessment of learning practices support 

improved learning outcomes. 

Selected performance indicators used for this standard were: 

1. Teachers' use of different methods of evaluation appropriate to the 

grade level of the students and content of the lessons and subjects 

being taught. 

2. Existence of processes/mechanisms in place to ensure/ check that 

there is appropriate feedback given to students. 

3. Use of assessment data to improve ongoing learning and teaching 

experiences for individual and groups of students. 

Standard 4. Evidence that reporting practices support improved 

learning outcomes. 

This standard was studied by looking into whether reports to 

parents/ guardians provide interpretive comments about the progress 

and achievement of their children . 
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Element 3: Curriculum 

Standard considered for the study: Evidence that the curriculum is 

meaningful, inclusive and appropriate to the developmental stage 

and needs of the students. 

Performance indicators: 

1. Curriculum materials (syllabus, textbooks, and teachers' guides) 

are evaluated by teachers for appropriateness to the needs and 

developmental stages of students as well as for inclusiveness . . 

2. The curriculum materials are evaluated by teachers to ensure that 

they are relevant to the objective reality (context) of the area. 

2.5.2. School Environment Domain 

A safe and equitable school/ education environment fosters smooth 

relationship based on mutual respect and understanding. A school has 

to have a favourable environment that addresses the needs of each 

student. If students are empowered and feel safe in their schools, they 

can learn with interest. In order to contribute their part and to develop 

self esteem, students should also be allowed to participate in making 

decisions about their learning. Below are selected elements, standards 

and indicators related to student environment domain of SIP 

incorporated in the current study. 
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Element 1: Student Focus 

Selected Standard and their corresponding indicators: Evidence that 

the school's main priority is meeting the needs of students. 

Performance indicators: 

1. Surveys indicate a high level of student satisfaction with the 

school. 

2. Research has attested that transparent, positive and constructive 

relationships between staff and students are fostered. 

3. Suspension rate has decreased, compared to years pnor to SIP 

im pIe men tation. 

4. Opinion surveys have indicated that students feel confident, self 

esteem and independent in learning. 

5. The school ethos is communicated so as to ensure that students 

know they have a right to expect courtesy, fairness, respect and 

excellence in teaching. 

Element 2: Student Empowerment 

Standard: Evidence of resilience, responsibility and self 

discipline are fostered 

Performance Indicators: 

1. The school has promoted the participation of students in school 

decision making; (e .g. School Council, youth parliament and class 

meetings). 
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2. The school has provided students with the opportunity to 

participate in leadership programmes; (e.g. taking part in the 

leadership of school clubs). 

3. Reproductive health and relationship issues are made part of the 

school programme for all year levels. 

Element 3: Student Support 

Standard 1. Education environment is safe, supportive, 

welcoming for all students 

Performance Indicators: 

1. Student opinion surveys have indicated that the classrooms are 

convenient and safe learning environments where students are 

motivated to learn. 

2. The school collects and analyses data on robbing, harassment, and 

violence/beating to produce statistics which are reported. 

3. The school collects and analyses data on the performance of girls 

and has initiated strategies to enhance their confidence, 

achievement and opportunities. 

4. Analysis of data collected from the school community and parents 

indicate that the school is safe for learning . 

5. Allocated school budget includes expenditure on student health 

and safety. 
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Standard 2. Inclusion- Students have equal access to learning and 

are helped to achieve in line with their potential and 

schools follow the duties and responsibilities described 

in the Special Needs Education Strategy. 

Performance Indicators: 

1. The school has a Special Needs Education (SNE) Policy, which is 

regularly evaluated and follows recommendations of the Special 

Needs Education Strategy developed by the Ministry of Education. 

2. Teachers find ways to know their students and to make early 

identification of their specific needs. 

3. Trained teachers, good support and appropriate materials and 

facilities are available in the school to manage SNE programmes . 

4. Students' specific needs are recorded and attempts are made to 

adjust programmes, teaching methods and materials so that the 

students can achieve to their needs and potentials. 

5. Gifted and talented students are able to develop to their potential 

by being provided with more challenging work and enrichment 

programmes. 

2.5.3. Leadership and Management Domain 

Leadership and management is the third domain considered in the 

implementation of SIP. Effective and efficient school leadership and 
, ----------

management playa vital role in implementing the School Improvement 

Programme by putting the school's strategic vision and strategies as well 
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as by creating a strong collaborative bond among the school community. 

Presence of effective and efficient school leadership and management 

enables students and teachers to make the best use of their potential in 

the learning and teaching process. The next elements, standards and 

performance indicators were taken in this study to assess the leadership 

and management domain of SIP implementation. 

Element 1: Strategic Vision 

Standard 1: Evidence that there is a shared school vision, and goals 

are reflected in setting school priorities. 

Performance indicators: 

1. School strategic plans are developed as a result of self 

assessment. 

2. There is an alignment of professional appraisal and professional 

learning with school goals and vision. 

3. The values, ethics, guiding principles and purpose of the school 

are defined and known by the whole school community. 

Standard 2: Future directions are identified 

Performance indicator: 

1. The effectiveness of teaching and learning In all curricular 

activities is reviewed regularly. 
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Element 2. Leadership Behaviour 

Standard 1: Sustained school improvement is evident and based on 

reliable data 

Performance indicators: 

1. School Improvement priorities are formulated in consultation with 

the school community . 

2. Longitudinal data reflects improved student outcomes. 

3 . All members of the school community can articulate, in general 

terms, the school's priorities for the current year. 

Standard 2: The school is a professional learning community 

Performance indicator: 

1. Coaching and men to ring processes by better experienced teachers 

for staff are established. 

Standard 3: Relationships are based on collegiality and mutual trust 

Performance indicators: 

1. Staff and parent surveys confirm that positive relationship exist 

within the school community. 

2. Staff members are able to demonstrate significant involvement in 

school decision making. 

3 . The school has a professional code of practice and a conflict 

resolution process. 
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Standard 4: Accountability for student learning outcomes is 

accepted by all stakeholders 

Performance indicators: 

1. The school management has fulfilled its professional responsibility 

to monitor, moderate and evaluate the SNE policy. 

2. School priorities/directions are based on student performance 

information and assessment data. 

3. The School Improvement Committee's Annual Report is completed 

and disseminated to all stakeholders. 

Standard 5: School decision making and governance is shared 

Performance indicators: 

1. Minutes of P.T.A and School Improvement Committee and the 

Student Representative Council meetings indicate a high level of 

participation in school decision making and governance. 

2. The decision-making processes are clearly described, practical, 

substantiated, and recorded. 

Element 3: School Management 

Standard 1: Resource management supports educational programs 

and progress 

Performance indicator: 

1. Human, material and financial resources are managed, aligned 

and used to support the achievement of high levels of student 

achievement. 
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Standard 2: Effective communication with all stakeholders is 

ensured. 

Performance indicator: 

1. Regular and effective communication with all stakeholders is 

ensured/in place. 

2.5.4. Community Involvement Domain 

Developing quality partnership and network with parents and ' 

society enable schools to provide quality education. 

Element 1: Partnership with parents and caregivers 

Standard 1: Parents and guardians are actively involved in their 

children's learning 

Performance Indicators 

1. Parents comment on their children's homework. 

2. The number of parents/ guardians who attend school events is 

high. (Attendance or participation of parents/ guardians in school 

events has improved). 

3. Parents/guardians and students are able to articulate the school's 

major values and principles. 
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Standard 2: There is effective communication between the school 

and parents/ guardians 

Performance Indicators: 

1. A regular schedule of reporting student programs and 

achievements exists. 

2. Parents indicated high satisfaction rate of reporting processes . 

3. There is active involvement/participation in formal structures such 

Parent-Teacher Association and Kebele Education Management 

and Training. 

Standard . 3: Relationships between the home, school and the 

community enhance student learning and home 

experiences of students are used as a starting point for 

learning. 

Performance Indicators: 

1. Class teachers' records identify the frequency and analysis of 

contact with parent and guardians. 

2. School records document the number of parents and guardians 

who help in the school. 

Element 2. Engaging the Community 

Standard 1: Partnership with the community and external 

organizations are fostered 

Performance Indicators: 

1. There is a school policy which embraces community involvement. 
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2. The school has a commitment to educating and supporting parents 

and the community, through, for example, literacy programs and 

information on unsafe/harmful traditional practices. 

3. The school has records of the number of students engaged in 

community-based programmes. 

Element 3. Promoting Education 

Standard 1: The school is promoted positively to outside community 

1. The school produces public relations materials and distributes 

them widely inside and outside the school community. 

2. The school newspaper/brochure or newsletter is current, attractive 

and interesting . 

2.6. Conceptual Framework (SIP Domains & Elements and SIP Process) 

The figure below indicates the conceptual framework for 

conducting the study. At the centre is the core need for implementing 

SIP, which is students' performance. In order to accomplish this, we 

have the six domains and their corresponding elements (to be covered 

in the study) as well as the SIP process represented in three phases 

(problem identification, planning for change, implementing SIP, and 

evaluating the results). Elements and performance indicators relating 

to the four domains were developed and printed in the School 

Improvement Framework of the Ministry of Education. Performance 

indicators used in this study were selected from each domain of the 

framework. 
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Identify the Problem 
• Use the SAF 
• Involve stakeholders 
• Identify priority needs 

Evaluate the results while 
Putting the plan into practice 

Domain I. Teaching & 
Learning Process 
• Quality of Teaching 

Leaming& 
Assessment 
Curriculum 

Domain 3. Management & 
Leadcnhip 
• Strategic vision 

Leadership behaviour 
School Management 

• Keep records on the ease of 
implementation 

• Review the results 
• Modify the plan, if necessary 
• Continue the school improvement 

process. 

Domain 2. Sar. and H •• lthy 
Sehool Environment 

• SlUd.nt·centred 
activities 

• 
• 

Student empowerment 

Student Suppon 

Domlin 4. Community 
P.rtkipltion 

• Partnership with 
parents & care givers 

• Engaging the 
community 

• Introducing 
education activities 

• 
• 
• 

Figure 1. Conceptual Framework (Source: Modified/rom MoE, 1999 E.C.) 

2.6.1. The SIP Process 

Plan for Improvement 
• Develop a SIP 
• Involve stakeholders 
• Identify resources 
• Consider needed input from: 
• Teacher Development 

Management and Administration 
Curriculum and Textbooks 

Implement Sfi> 
Inform stakeholders of the plan 
Assign responsibilities 
Gather needed resources 
Begin step one 

School Improvement Programme is a dynamic process that involves 

three phases namely: problem identification, planning improvement, 

programme implementation and evaluation of results eveiy three years 

so that continuous improvement can be guaranteed (MOE, 1999 E .C.). 

Each of the phases of SIP is described in this sub section. 
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2.6.1.1. Identify the problem 

Problem identification is the first step in developing a SIP plan. At 

this stage of the process, each school will do a self-assessment using the 

School Self-Assessment Form (SAF) with the involvement of teachers, 

students, parents, and community representatives in the process. 

Together they judge themselves using the Indicators of Practice indicated 

• 
in the School Improvement Framework some most of which were 

explained in 2.5 above. This may be employed to assist the schools in 

identifying their levels of implementation and to improve the quality of 

education by singling out those needs of highest priority. 

2.6.1.2. Plan for change 

In the second stage, using the information from the SAF and the 

needs with the highest priority, all stakeholders are invited to share their 

ideas on how to plan to meet the prioritized needs. A school 

improvement committee (SIC) gathers all the suggestions and concerns 

and prepares a draft School Improvement Plan (SIP). Consideration is -
given to the availability of resources including funds, personnel, 

• materials, etc . The committee is also expected to reflect on the 

feasibility based on time constraints and available resources. When the 

draft is completed, the school Improvement Committee (SIC) shares it 

with stakeholders to build consensus and support for the plan. The final 

SIP includes steps to accomplish the plan, timelines, procurement of 
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resources, a description of information and data to be collected, a 

commitment to frequently monitoring the implementation to assure the 

plan is working well, and anticipated outcomes. 

2.6.1.3. Implement the SIP 

At this stage, the personnel involved In carrying out the SIP are 

assigned responsibilities for the various parts of the plan. Each assures 

that the resources are available for his/her component of the plan, 

training is provided as necessary, and functioning of the program is 

monitored. Suggested necessary revisions are given to the SIC for 

consideration and required changes. Communication is provided to all 

stakeholders through meetings, newsletters, and other means identified 

by the school throughout the implementation of the SIP. 

2.6.1.4. Evaluate the results 

Throughout the implementation of the SIP, frequent monitoring of 

progress is conducted based on the SIP description of required data. The 

SIC will review the data as outlined in the SIP timelines with the 

individuals with responsibilities in that area. Final outcomes are shared 

with all stakeholders through a mechanism identified by the school. 

2.7. Schools' Self-Evaluation 

Schools have four major stages in which they rate/evaluate 

themselves using the Self-Assessment form. These stages are: Aspiring, 

44 

, 



• 

• 

I 

I, 

• 

Developing, Implementing, and Embedded. Each of the four stages has 

its own criterion against which the whereabouts of the individual school 

will be measured. However, there are times that the schools may find 

themselves in the Early Stage, which is characterized by the fact that the 

schools have not yet started to identify areas for improvement. Finding 

out such predicament is supposed to help the school identify where 

improvement plans and development strategies need support and 

guidance. On the basis of their self assessments schools are classified 

into four levels as explained below (MOE, 1999E.C.). 

2.7.1. Levels of SIP Implementation in Schools 

According to the Ministry of Education, there are four levels of SIP 

implementation, namely: aspiring, developing, 

implementing/functioning, and achieving/ embedded (MOE, 1999 E.C.), 

which are explained in the next sub sections. 

2.7.1.1. Aspiring 

The school has evidence that it is beginning to identify areas for 

improvement in that some key areas for development have been 

identified, but has not yet set priorities, or not yet involved the 

participation of staff or of the school community and has a limited idea of 

its strengths and weaknesses. 
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2.7.1.2. Developing 

The school has evidence that it IS developing plans for 

improvement in some key areas, i.e., it has a satisfactory understanding 

of its strengths and weaknesses and a good understanding of the 

direction in which to move and how to do so. But it has not yet started 

to implement these plans . 

2.7.1.3. Implementing/Functioning 

The school has evidence that it has planned for and implemented a 

number of strategies and systems to lead to improvement in identified 

priority areas. That is, there is evidence that plans and strategies that 

have been implemented are effective. Systems are in place to lead to 

improvement. The staff is involved in the review and evaluation of the 

success of improvement plans. 

2. 7.1.4. Embedded/Achieving 

The school has developed well thought-out plans for improvement 

and has evidence of sustainable and very effective strategies in place. 

Plans are regularly reviewed and evaluated to set new objectives and all 

staff and stakeholders participate in this process. Strategies are well 

embedded and evidence of sustained school improvement is based on 

reliable data. Good quality learning is evidenced. The whole school 

community reflects a common ethos of good practice and high 

aspirations . 
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CHAPTER THREE 

• 3. RESEARCH METHODOLOGY 

3.1. Method 

The study used a blend of both quantitative and qualitative 

approaches to research. The research method used for the study was 

more of descriptive survey of the existing situation regarding the 

Implementation of SIP in Addis Ababa City Administration. More 

specifically, the study describes the achievements, challenges and 

prospects of the school improvement programme in Addis Ababa City 

Administration. 

3.2. Source and Type of Data Used in the Study 

In order to undertake the study, primary data were collected Llr 

through questionnaires, focus group discussions (FGDs) and 

interviews with Regional Education Bureau Officials, selected Sub City 

Education Office Officials, selected school directors, teachers, students 

and parents from Addis Ababa City Administration as well as through 

personal observation. Secondary sources were also used to gather 

data/information that could not be obtained directly from the 

respondents. 
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3.3. Target Population, Sampling Method Used and Sample Size 

In the academic year 2000 E.C, there were sixty six complete 

public (governmental) primary schools, twelve first cycle secondary 

schools and eight second cycle secondary (or preparatory secondary) 

schools in the City Administration. This means, that the population of 

schools comprised of sixty six complete primary schools, twelve first 

cycle secondary schools, and eight second cycle secondary schools 

making a total population of eighty six schools of all levels of the 

general education sub sector. 

On the other hand the population from which respondents were 

selected included the following: 

1. All grade 5 - grade 12 students, who were attending their 

education In governmental schools of Addis Ababa city 

administration in the academic year 2001 E.C. (2008/09); 

2. All principals of the above mentioned schools in Addis Ababa 

City Administration; 

3. All teachers teaching In the above governmental pnmary and 

secondary schools; 

4. All experts at the kebelle education and training offices, where 

the sample primary schools fall; 

5 . All experts at the sub city education and training offices, 

attached to the implementation of SIP; 
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6. All experts at Addis Ababa City Administration Education 

Bureau, attached to SIP implementation; and 

7. All experts at the Federal Ministry of Education who are/were 

involved in SIP implementation. 

In order to select representative sample of schools, students and 

teachers, a multistage stratified random sampling technique was used. 

Accordingly, the population was divided in to a number of mutually 

exclusive homogeneous sub populations/ strata (sub cities, schools by 

level, and students by grade and sex), and then the samples were 

selected from the strata . 

The rationale for using stratified random sampling for the study 

was the assumption that the socioeconomic condition across sub cities 

of Addis Ababa City Administration is not the same. For instance, the 

educational status and income of parents, the educational facilities of 

schools, educational facilities made available for students by parents, 

etc. in Bole Sub City may not be the same as those in Yeka or Kolfe 

Keranyo sub cities. Similarly all students at different levels and grades 

may not have the same knowledge in connection with the 

implementation of the programme, which may give rise to difference in 

understanding/responding to the items of the questionnaire. That is 

why it was assumed that there is heterogeneity among the sub cities of 

Addis Ababa City Administration, and levels of education but 

homogeneity within a grade. But further stratification by gender was 

49 



I 
I • 

• 

" 

made in order to capture representatives of both sexes. In this way the 

students in the city administration were stratified by sub city; 

students of each sub city were stratified as primary and secondary; 

then by grade level and finally by gender (as male and female). The 

next figure shows how the stratification of students was done. 

Stratified by 
Sub City 

Stratified by 
Level of School 

Stratified by 
Grade Level 

Stratified 
by Gender 

'---- '-

1. Addis Ketema 

2. Akaki Kaliti 1. Grade 5 

3. Bole 2. Grade 6 
Female 3. Grade 7 / 4. Gullelie 1. Primary 4. Grade 8 

All Students -. ~ 2. lSI Cycle Secondary ~ 5. Grade 9 '-:.. 5. Kirkos 3. 2nd Cycle Secondary 6. Grade 10 
6. Kolfe Keranio 7. Grade 11 

8. Grade 12 
7. Lideta 

8. Yeka 

Figure 2. Four levels at whlch the target population of students was stratified to use a multi stage stratified 
sampling technique. 

A similar approach/ stratification was used to select teachers 

except that the population of teachers was stratified by ,sub city, 

school level, department and gender in order to take a representative 

sample. Details of the sample selection for each category are given in 

the next sub-sections. 

In contrast to the sampling method used at the school level, all 

experts attached to GEQIP / SIP participated in the study in providing 

data at the kebelle, sub city, city administration and federal ministry 
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levels; since the number of experts in charge of SIP implementation in 

the respective offices was relatively small (in most cases less than five 

experts at each level). 

In order to ensure the reliability and validity of the instruments, a 

pre-test was conducted in Arada and Nifas Silk Lafto Sub Cities. The 

reliability (alpha) coefficients for the instruments of the pre-test were 

found to be 0.982 and 0.86 for staff and students respectively . 

Consequently, the main survey considered the remaining eight sub cities. 

3.3.1. Selection of Sample Schools 

After stratifying the schools In each sub city as complete 

primary, first cycle secondary and second cycle secondary, sample 

schools were selected from each sub city proportional to size, such 

that one school from each level was included from each sub city with 

the exception of Yeka Sub City, where two primary schools were 

included because of a relatively greater number of primary schools in 

that sub city compared to the others. Furthermore, the selection of 

primary schools was done in such a way that the school to be included 

has grade 5-8 students. The rational behind this is that the 

questionnaires were designed to be completed by students who can 

read and write Amharic. Although grade four students were usually 

included in national learning assessment surveys conducted before, 

considering the large number of questions/indicators in the 
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instruments of the current study, only sample students from grades 5-

8 were included from the primary level of the general education sub 

• sector. As a result, nine primary schools (about 14%), eight first cycle 

secondary schools (75%), and seven second cycle secondary schools 

(about 88%) of the total in each category were selected from all sub 

cities randomly . 

• Thus, a total of twenty four primary and secondary schools 

altogether (about 28% of the target population of schools from all 

levels) were included in the study. The next table (Table 3) indicates 

I. 
the number of randomly selected schools from each sub city. 

Table 3, Target Population o/Schools by Sub City as 0/2000 E.c. and Number o/Schools 
, I dd' h S I mcu e tnt e am pIe, 

S.N. Sub Total Total Number Total Number of Number of Number of 
City number of (9-10) Number of sample sample sample 

of Secondary (11-12) primary (9-10) (11-12) 
Primary Schools Secondary schools secondary secondary 
Schools Schools schools schools 

1 Addis 7 1 1 1 1 
Ketema 1 

2 Akaki 9 2 1 1 1 
Kaliti 1 

3 Bole 7 1 1 1 1 

1 
4 Gullelie 9 1 2 1 1 

1 
5 Kirkos 6 2 1 1 1 

1 
6 Kolfe 10 2 - 1 -

Keranio 1 
7 Lideta 5 1 1 1 1 

1 
8 Yeka 13 2 1 1 1 

2 
9 8 7 

Total 66 12 8 (13.6%) (75%) (87.5%) 
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3.3.2. Selection of Sample Students 

As it was previously indicated, a multi stage stratified random 

sampling technique has been used to select sample schools and 

students. After selecting a school, firstly the number of sections for 

each grade in each sample school was identified and one section was 

randomly selected from each grade level. This was done on the 

assumption that students within the same school and grade level are 

homogeneous with regard to SIP implementation. Secondly, an 

attendance sheet of each randomly selected section of a grade was 

obtained, from which separate lists of male and female students in 

each section were p>repared. Finally, two males from the list of male 

students, and two females from each list of female students of the 

sample sections/ classes of each grade and school, were selected using 

a systematic random sampling technique to participate in the study . 

In this way four students (two females and two males) were selected to 

represent each grade level and to take part in the survey as 

respondent students to complete the students' questionnaire. That is, 

sixteen students (eight females and eight males) from each primary 

school in the sample as well as eight students from each sampled 

secondary school (four females and four males) were chosen on a 

random basis to complete the questionnaire. This means that 264 

primary and secondary school students were involved as respondents 
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in the study. Details of the number of students included in the sample 

by sub city and level of school are given below . 

b l d b b Ta Ie 4. Sampje stu ents 'y su city an dSh II I c 00 eve 
Sub City School/Grade Level 

5-8 9-10 11-12 All Grade Levels 
M F T M F T M F T M F 

Addis 8 8 16 4 4 8 4 4 8 16 16 
Ketema 
Akaki Kaliti 8 8 16 4 4 8 4 4 8 16 16 
Bole 8 8 16 4 4 8 4 4 8 16 16 
Gullelie 8 8 16 4 4 8 4 4 8 16 16 
Kirkos 8 8 16 4 4 8 4 4 8 16 16 
Kolfe 8 8 16 4 4 8 4 4 8 16 16 
Keranio 
Lideta 8 8 16 4 4 8 4 4 8 16 16 
Yeka 16 16 32 4 4 8 4 4 8 16 24 

Total 
~ 'Ot co (j) 

N N N N 'Ot N N N M ,... ,... ..... M M (j) M M (j) ..... ..... 

3.3.3. Selection of Sample Teachers, Principals and 

department Heads 

In order to select school staff members for the sample first, a list 

of all departments in the schools was identified and five department 

heads were selected regardless of their sex, using simple random 

sampling technique. Secondly a list of all teachers was identified and 

new lists of female and male teachers were prepared separately from 

which, two female and two male teachers were selected randomly. 

Thirdly, each school principal/vice principal was included as a 

member of the sample. This means that ten staff members (teachers, 

department heads and principals) were taken from each school for the 

sample. This indicates that, 90 primary school teachers, 74 first cycle 

secondary school teachers, and 70 second cycle secondary school 

teachers (including department heads and principals) took part in the 
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study as respondents at the school level. This shows that 234 teachers 

(including department heads and principals) were selected for the 

sample at the school level. 

Table 5. Number q( staff members included in the sample b~ Sub-city 
Sub City Respondent's Category and Number Total 

Principals/Vice Department Teachers 
Principals Heads 

Addis Ketema 3 15 12 30 
Akaki Kaliti 3 12 9 24 
Bole 3 15 12 30 
Gullelie 3 15 12 30 
Kirkos 3 15 12 30 
Kolfe Keranio 2 10 8 20 
Lideta 3 15 12 30 
Yeka 4 20 16 40 
Total 24 117 93 234 

3.3.4. Selection of Participants from Kebele, Sub-City, City 

Administration and Federal Levels 

For simplicity of identification, this group of respondents has 

been categorized as higher level management of SIP implementation. 

All experts working in the General Education Quality Improvement 

Package (GEQIP) in general and SIP in particular at the Kebele 

Education and Training Office, Sub City Education and Training 

Office, City Administration Education Bureau, and Federal Ministry of 

Education fall in this category and all available members of the 

category (70 experts at different levels) were involved in the study as 

respondents. That is, all relevant respondents participated at these 

levels due to the less number of experts working for SIP, as indicated 

earlier. Table 6 shows the total number of respondents in this category 

that took part in the study, by sub city. 
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Table 6 R hi I b b igJ eve management participants 'y su -city 
S.N. Sub-City I Organization Number of Participant Experts 

Male Female Total 
l. Addis Ketema 3 3 6 
2. Akaki Kaliti 3 0 3 
3. Bole 7 1 8 
4. Gullelie 6 2 8 
5. Kirkos 5 3 8 
6 . Kolfe Keranio 7 2 9 
7 . Lideta 5 3 8 
8 . Yeka 8 2 10 

• 9. AAREB 6 0 6 
1C MOE 4 0 4 

Total 54 (77.1%) 16 (22.9) 70 (100%) 

3.3.5. Other Respondents 

Twenty four principals, five heads of Kebelle Education and 
• 

Training Offices, six Heads of Sub-City Education and Training Offices, 

one City Administration Education Bureau expert attached to SIP, and 

four experts at the Ministry of Education attached to SIP implementation 

were also involved in the study. 

3.4. Instrument and Procedures of Data Collection 

Different questionnaires and interview guides comprising the 

four domains and their elements as well as other relevant indicators, 
• 

were prepared and pilot tested. The over all reliability coefficient (alpha 

coefficient) of the instrument obtained after analyzing the pilot data 

collected from staff was found to be 0.982, indicating the adequacy of 

the instrumen t. However the reliability coefficient (alpha coefficient) of 

56 



the instrument obtained after analyzing the pilot data collected from 

students was found to be 0.702. As a result the students' 

questionnaire was revised and tested again. Nevertheless the reliability 

was improved after revision (with alpha coefficient of 0.86). 

In the meantime, data collectors/enumerators were recruited, 

trained and deployed to administer the instruments and to collect the 

data necessary for the study. Regular follow up and supervision of the 

data collectors has been performed to ensure the reliability of the data. 

Focus group discussions with 64 students, interviews with 40 

principals and experts as well as personal observations were also 

made. 

3.5. Methods of Data Analysis 

I 

I 

I t! 

I 
I 

The data collected using questionnaires, interviews, focus group 

discussions and personal observation were encoded using a computer 

package known as Statistical Package for the Social Sciences (SPSS) 

and were cleaned carefully. Then, descriptive statistical methods and 

tools such as frequency distribution tables and graphs were applied 

for data analysis and for the description of results. Names of schools 

and individuals were excluded in the analysis for reasons of ethical 

issues and due to the fact that the quantitative analysis does not 

personalize results. 
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CHAPTER FOUR 

4. DATA PRESENTATION AND ANALYSIS 

This chapter attempts to present the analysis of the data collected 

through questionnaires, interviews, focus group discussions and direct 

observation. 

Questionnaires were prepared and administered to 24 principals, 

117 department heads, 96 teachers, 70 higher level managers and 

experts at the Kebelle, Sub City, City Administration Education Bureau 

and Ministry of Education levels, as well as 264 primary and secondary 

school students. The total number of questionnaires distributed to 

respondents at the different levels mentioned above was 571. Out of 

these 568 questionnaires (99.47%) were completed and collected. 

Interviews were also conducted with the 24 principals (100% of the 

planned), five heads of Kebelle Education and Training Offices (62.5% of 

the planned), six Heads of Sub-City Education and Training Offices (75% 

of the planned), one City Administration Education Bureau expert 

attached to SIP (100%), and four experts at the Ministry of Education 

attached to SIP implementation (100%). That is, it was not possible to 

conduct the interview with three heads of Kebelle and two Sub City 

Education and Training Offices as they could not avail themselves for the 

interview due to meetings and other assignments. Moreover, focus group 

discussions were conducted with 64 primary and secondary school 
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students from Yeka and Addis Ketema Sub Cities. The rationale behind 

choosing the two sub cities is that BPR is being implemented in the 

former one, while it is not being implemented in the later. However, it 

was not possible to conduct neither interviews nor focus group 

discussions with teachers and parents as those requested for this case 

did not show-up. The purpose of conducting interviews and focus group 

discussions was for triangulation. 

4.1. Characteristics of the Respondents 

Students 

A total of 264 (132 male and 132 female) students took part in the 

study as respondents. Out of these 144 (54 .6%) were primary, 64 (24.2%) 

lower secondary, and 56 (21.2%) upper secondary school students. The 

next table (Table 7) shows the details of participant students by grade 

level and by age . 
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Ta bl R e 7. d d b d I I d espon ent stu ents 'y gra e eve, age an sex 

Grade 
Respondent's Sex 

Female Male Total Age Group 

• (N) % IN) % (N) % 

11-14 14 38.9 15 41.7 29 80.6 
5 

15-18 4 11.1 3 8.3 7 19.4 

Sub Total 18 50.0 18 50.0 36 100.0 

6 
11-14 14 38.9 14 38.9 28 77.8 

15-18 4 11.1 4 11.1 8 22.2 

Sub Total 18 50.0 18 50.0 36 100.0 

7 
11-14 8 22.2 11 30.6 19 52.8 

15-18 10 27.8 7 19.4 17 47.2 

Sub Total 18 50.0 18 50.0 36 100.0 

8 
11-14 7 19.4 4 11.1 11 30.6 

15-18 11 30.6 14 38.9 25 69.4 

Sub Total 18 50.0 18 50.0 36 100.0 

9 
11-14 4 12.5 3 9.4 7 21.9 

15-18 12 37.5 13 40.6 25 78.1 

.. Sub Total 16 50.0 16 50.0 32 100 

10 15-18 16 50.0 15 46.9 31 96.9 

19-22 - - 1 3.1 1 3.1 

Sub Total 16 50.0 16 50.0 32 100 

11 
15-18 13 46.4 12 37.5 25 89.3 

19-22 1 3.6 2 6.3 3 10.7 

Sub Total 14 50.0 14 50.0 28 100.0 

12 
15-18 14 50.0 11 39.3 25 89.3 

19-22 - - 3 10.7 3 10.7 

Sub Total 14 50.0 14 50.0 28 100.0 

Grand Total 132 50.0 132 50.0 264 100.0 

As shown in Table 7, the lowest and highest age limits ' of the 

students who took part in the study as respondents were 11 and 22 

respectively. It was also found that a good percentage of the students in 

each grade were above the official age of attendance in that respective 

grade. For instance about 69% of the grade eight students were found to 

be in the age group of 15-18, while the official age of attendance for that 

60 



• 

• 

• 

grade is 14. Similarly, even though the official age of attendance for 

grade 7 students is 13, about 47% of the respondents selected from 

grade 7 were found in the age group 15-18. 

Teachers, Department Heads, Principals and Experts at Higher 

Level Management of the Education System 

The distribution of participant staff members in relation to their 

age group and sex is presented in the next table (Table 8). 

Table 8. Respondent staff members by educational qualification, age and sex 

Educational 
Respondent's Sex 

Level Female Male Total 
Age Group 

N % N % N % 

23-27 4 57.1 1 14.3 5 71.4 

33-37 1 14.3 0 0.0 1 14.3 
Certificate 

43-47 1 14.3 0 0.0 1 14.3 

Sub Total 6 85.7 1 14.3 7 100.0 

23-27 8 10.3 24 30.8 32 41.0 

28-32 6 7.7 6 7.7 12 15.4 

33-37 4 5.1 1 1.3 5 6.4 

Diploma 38-42 4 5.1 3 3.8 7 9.0 

43-47 9 11.5 2 2.6 11 14.1 

48-52 1 1.3 5 6.4 6 7.7 

53-57 1 1.3 4 5.1 5 6.4 

Sub Total 33 42.3 45 57.7 78 100.0 

23-27 21 14.5 49 33.8 70 48.3 

28-32 10 6.9 18 12.4 28 19.3 

33-37 1 0.7 2 1.4 3 2.1 

38-42 2 1.4 5 3.4 7 4.8 

First 43-47 4 2.8 7 4.8 11 7.6 

(Bachelor) 48-52 7 4.8 13 9.0 20 13.8 
Degree 10 

53-57 3 2.1 3 2.1 6 4.1 

Sub Total 48 33.1 97 66.9 145 100.0 

Second 33-37 0 0 1 25 1 25 

(Master's) 38-42 0 0 1 25 1 25 
Degree 

48-52 0 0 2 50 2 50 

Sub Total 0 0 4 100 4 100 

Grand Total 87 37.2 147 62.8 234 100.0 
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As it can be seen from Table 8, out of the total number of staff 

members (teachers, department heads and principals) who took part in 

the study as respondents, 37.2% were found to be females and the 

remaining 62.8% were males. In fact, the selection of teachers was done 

in such a way that two males and two females be included from each 

school. On the other hand, most of the randomly selected department 

heads were found to be males; indicating that a lower proportion of 

females were department heads compared to males. Moreover, all 

principals of the selected schools were found to be males. This situation-:-' 

has contributed to the lower percentage of female staff members included 

for the study. Comparison of participant staff members' age group has 

also shown that the highest portion of participants (close to 46%) were 

found to be in the age group 23-27 followed by those in the age group 

28-32 (17%). 

Looking into the educational characteristic of participant staff 

members, it was found that about 62% of them were first degree holders 

followed by 33% diploma, 3% certificate and 1.7% second (master's) 

degree holders. 

With regard to service year of respondents, the study has shown that 

most of the respondents (47%) have served for 1-5 years; followed by 24% 

and 16.2% of those who have served for more than 20 years and 6-10 

years respectively . 
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Table 9 below also shows the distribution of educational 

background, age and sex of respondents selected from higher level 

• management of the education system. Experts working at the Kebelle 

Education and Training Office, Sub City Education and Training Office, 

City Administration Education Bureau and Federal Ministry of Education 

levels fall in this category. 

• Table 9. Educational qualification, age and sex distribution of respondents selected from higher 
management levels of the education system 
Educational Female Male Total 
Qualification Age Group N % N % N % 

28-32 3 5.6 7 13.0 10 18.5 
33-37 5 9.3 4 7.4 9 16.7 
38-42 a 0.0 5 9.3 5 9.3 

Bachelor's Degree 43-47 a 0.0 6 11 .1 6 11.1 
48-52 4 7.4 13 24.1 17 31 .5 
53-57 1 1.9 6 11.1 7 13.0 
Sub Total 13 24.1 41 75.9 54 100.0 
28-32 a 0.0 1 6.3 1 6.3 
33-37 a 0.0 3 18.8 3 18.8 

Master's degree 43-47 3 18.8 2 12.5 5 31 .3 
48-52 a 0.0 5 31.3 5 31 .3 
53-57 a 0.0 2 12.5 2 12.5 
Sub Total 3 18.8 13 81.3 16 100.0 

Grand total 16 22.9 54 77.1 70 100 

As indicated in the above table (Table 9), out of the seventy 

respondents who participated in the study from, sixteen of them (close to 

23%) and 54 of them (about 77%) were females and males respectively. 

• Regarding the age distribution of respondents in this category it was 

found that most of them (31.4%) were in the age group 48-52 followed by 

33-37 (17.1 %). Moreover, all respondents at this level were found to have 

first degree and second degree qualifications, with about 77% of them 

having first degree and about 23% of them having second degree. This 
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shows that a good number of qualified human resources are assigned at 

the different levels of the education management, about 57% of them 

having experience of 20 years or more. Figure 3 below shows the 

educational qualification of the respondents in the above mentioned 

category by sex . 

I 
'a 

J 

MasW. Degree Total 

Que6tfcetlon 

• Female 

.. Male 

O TolI' 

Figure 3. Educational qualification of respondents at higher level of the education management by sex 

4.2. Analysis of Data and Results Related to the Basic 

Questions of the Study 

As it was previously explained, School Improvement is a dynamic 

process that requires input, undergoes throughput and delivers outputs. 

Thus it has different activities that have to be carried out at different 

stages of implementation. 

The first and foremost important step is making the necessary 

activities in the beginning or accomplishing the preparatory activities . 
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Analysis of data collected from principals of the selected sample 

schools in connection with the preparatory activities, has indicated that 

all schools included in the study have made a number of necessary 

preparations In terms of organIzIng stakeholder workshop, 

dissemination of the necessary guidelines to stakeholders as well as 

setting up the necessary organizational support (including formation of 

SIP Committee, student council, plan preparation committee, and parent 

teacher association) for implementing SIP. 

It was also observed that all participating schools have prepared 

three years strategic plans and yearly action plans based on results of 

their self assessment. Analyses of data collected using questionnaires 

and interviews with the respective principals also indicated that almost 

all of the schools included in the study (22 out of the 24 schools or about 

92%) have made preparations in availing the necessary human resources 

(mainly teachers) that have a key role in realizing the core objective of 

SIP. The remaining two schools indicated that their preparation in terms 

of human resources was to a lower extent. 

However, although there is a renovation and expansion of 

additional buildings and classrooms in all of the schools covered by the 

study, it was found from the principals' interviews that most of them did 

not have other necessary financial and material resources ready for 

implementing the programme. Interviews held with the respective 

principals have shown that there is an acute shortage of budget for 
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availing adequate teaching materials, textbooks, and other reference 

materials due to a limited public budget allocated to them. 

In order to see teaching staffs' (teachers and department heads 

excluding principals) opinions in relation to the availability of the 

necessary financial and material resources for implementing SIP in the 

schools, teaching staffs' data were separately analysed. Consequently, it 

was found that only 6.7% and 22.9% indicated that the extent of 

financial resource arrangement/preparation was 'very great' and 'greet' 

respectively; while 11.4% and 29.5% of them indicated 'a very low extent' 

and 'low extent' respectively. This shows that a larger proportion of the 

respondent teachers (about 41 %) have indicated that adequate 

preparations for financial resources were not made; compared to those 

about 30% who indicated the existence of adequate preparation. 

Another amazing finding of the current study in this connection 

was that about 28% of the respondents indicated that they do not know 

whether there was an adequate financial arrangement for implementing 

SIP in their respective schools. 

Results of the analysis of teaching staffs' responses in connection 

with the necessary preparations of material resources for realizing SIP, 

about 41 % indicated that the preparation was not adequate; compared to 

about 26% who indicated that it was adequate. Similar to the lack of 

knowledge of financial resource preparations made for implementing SIP 

in their respective schools, it was also learnt from the results of the 
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analysis that about 27% of the teaching staff said that they did not know 

whether their school made adequate preparations in terms of material 

resources or not. The next table (Table 10) shows the details of the 

responses found from the analysis of teachers' data in connection with 

human, financial and material resource arrangements made as part of 

preparatory activities for implementing the programme. 

Table 10. Availability of human, financial and material resources in the preparatory stage for 
. I . SIP lmpl ementmg 

Types of The extent to which adequate preparation was made 
necessary (N=210) 
resources 5 4 3 2 1 0 Total 

Human resources 19.0% 33.8% 9 .5% 11.0% 8.1% 18.6% 100% 
Financial resources 6.7% 22.9% 1.4% 29.5% 11.4% 28.1% 100% 

Material resources 10.0% 16.2% 5.7% 27.6% 13.8% 26.7% 100% 
5=to a very great extent, 4=to a great extent, 3=undeclded, 2=to a lower extent, l=to a very low 
extent, O=Do not know 

4.3. Implementation of SIP 

As it was explained earlier, the actual implementation of the 

School Improvement Programme (SIP) focuses on the four domains, 

namely: the Learning and Teaching Process Domain, the 

School/Education Environment Domain, the Leadership and 

Management Domain and the Community Involvement Domain. 

Highlights of the findings in relation to each domain are presented in the 

next sub sections. 

4.3.1. Learning and Teaching Process Domain 

The learning and teaching domain is the heart of the School 

Improvement programme in the sense that all other domains work as a 
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system to enhance the learning and teaching process so that students' 

achievement can be improved significantly. 

Data relating to twenty four performance indicators of this domain 

have been collected from teachers, department heads, principals, and 

experts at higher management levels (Kebelle, Sub City, City 

Administration, and Federal levels) of the education system . 

In addition, data pertaining to twenty learning and teaching 

performance indicators selected as student variables were collected and 

analysed. Results of the analysis of the performance indicators common 

to all categories of respondents are presented together and those that are 

not common are presented separately. Details of the response rates given 

to the performance indicators of the Learning and Teaching Domain are 

given in the next table (Table 11) . 
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Table 11. Response rates for performance indicators oflhe learnin~ and leachin~ domain 
S.N. Element 1. The Quality of Teaching Rating Scale and re. ponse % IN=56 

excel t for variable. 9 16 23 & 24 

Performance Indicators 5 4 3 2 1 

1. The school has a set of collaboratively developed values and beliefs 28.7 40.8 11.6 14.1 4.8 

about the principles that underpin a strong foundation for quality 
• learnin~ and teachin~. 

2 . Teachers accept that students learn at different rates and vary teaching 16.0 42.1 8.3 27.3 6 .3 

methods accordingly. 
3. Teacher talk is focussed on learnin~. 44.2 40.7 5.8 8.3 1.1 

4 . Teachers share the 1)urpose/objectives oflessons with students. 44.4 39.4 5.6 8.8 1.8 

5. Explanations and instructions given by teachers in class lessons are 22.9 50.5 9.2 14.4 3.0 

clear and explicit/to the point. 
6 . Teachers are positive role models for their students and show respect for 18.0 38.9 8 .3 27.5 7 .4 

them so that students feel safe and confident leadin~ to mutual res1)ect 
7. Teachers respect students' rights and provide proper support with no 51.1 30.8 5 .3 9.3 3 .5 

discrimination on the basis of any special need, gender religion and 

• ethnic back2round. 
8 . There are up-to-date action research based procedures established for 9.7 23.2 6.0 45.4 15: 

the support of teachers' practice, through critical reflection and 
understanding of effective methods. 

9. *Peer teaching and experience sharing practices of teachers have been 22.7 34.2 11.2 28.0 3.9 

planned and implemented in the school. 
10 Teachers have good subject knowledge and apply this effectively in the 35.2 44.2 7 .7 11.3 1.6 

classroom. 
11 The school ensures that teachers teach on the basis of their annual 41.7 33.6 6.7 14.8 3.2 

plans and daily lesson plans. 
12 Teachers use a variety of teaching approaches, dependent on students, 23.4 45.2 15.1 13.4 2.8 

context, curriculum topic and desired outcomes. 
13 Students are involved in community based programs and school clubs 28 .9 41.0 13.0 12.3 4.8 

which develop their understandin~ of wider issues. • 
14 Teachers extend students' thinking into real life situations. 20. 1 42.3 11:3 22.2 4.2 

Aggregate average response rate favouring achievement of 68% 
Element 1 

Element 2 . Learnin~ and Assessment 
15 Data collected on students' achievements clearly show progress 14.6 34.2 5 .5 41.2 4 .6 

measured against the starting point of SIP implementation. 
16 *Data collected from school and class self-evaluation is analysed to 22.0 44.1 5 .9 25.3 2.6 

provide information about areas of strength and areas requiring further 
attention and development. 

17 Students participate/attend activelv durin~ classes. 14.4 46.3 10.2 22.2 6 .9 

18 The school has identified possible areas of weaknesses on students that 14.8 37.9 4.4 31.3 11.1 
require intervention and has put strategies in place to develop resilience 
in students 

19 Teachers use different methods of evaluation appropriate to the grade 18.0 36.6 9 .0 29.2 7.2 
level of the students and content of the lessons and subjects being 
taught. 

20 Processes/mechanisms are in place to ensure/check that there is 22.2 39. 1 6.9 26.2 5.6 
a1)pro1)riate feedback dven to students. 

21 Assessment data are used to improve ongoing learning and teaching 17.3 35.7 10.9 28.5 7.6 
experiences for individual and groups of students. 

22 Reports to parents/guardians provide interpretive comments about the 25.7 37.0 6 .7 23.8 6 .9 
progress and achievement of their children. 

Aggregate average response rate favouring achievement of 58% 
Element 2 

Element 3. Curriculum 
23 Curriculum materials (syllabus, textbooks, and teachers' guides) are 13.8 28.9 2 .6 45.4 9.2 

evaluated by teachers for appropriateness to the needs and 
developmental stages of students as well as for inclusiveness. * 

24 The curriculum materials are evaluated by teachers to ensure that they 14.5 27.6 5.6 44.1 8.2 

are relevant to t he objective reality (context) of the area. * 
Aggregate average response rate favouring achievement of 42% 
Element 3 

• 5 - strongly agree, 4 - agree, 3 - undecided, 2 - disagree, 1 - strongly disagree 
* .. .~. S W . .' 
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As it was described earlier, the learning and teaching domain has 

three elements. These are: the quality of teaching, learning and 

assessment, and curriculum. The results of each element are briefly 

presented and discussed in the next paragraphs on the basis of Table 11. 

Element 1. The Quality of Teaching 

Availability of quality teaching in schools is one of the essential 

conditions that help for realizing the objectives of the School 

Improvement Programme. 

In relation to the existence of this element in the schools, the study 

has shown that the accomplishment of the schools in the thirteen of the 

fourteen performance indicators selected for this element measured in 

terms of the responses of respondents (taking the sum of both 'strongly 

agree' and 'agree') was above average. In fact, the aggregate average 

response representing strongly agree and agree for all fourteen 

performance indicators of this element was found to be 68%. The 

variable / performance indicator in this element which was found having 

below average (32.9%) responses of strongly agree and agree taken 

together was evidence of up to date action research based procedures 

established for the support of teachers' practice, through critical 

reflection and understanding of effective methods. 
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The absence of action research based procedures in the schools 

was actually identified by all principals during personal interviews as a 

bottle neck in achieving quality teaching. 

Element 2. Learning and Assessment 

The second element of the learning and teaching domain IS 

learning and assessment. This element was studied because it is 

important that the schools have to hold high expectations for student 

achievement, students have to be actively involved and motivated to 

learn, assessment of learning practices has to support improved learning 

outcomes, reporting practices have to support learning outcomes . In 

connection to this element data pertaining to eight performance indictors 

(see Table 11) were collected and analysed. Consequently, the aggregate 

percentage of responses of the rating scales 'strongly agree' and 'agree' 

taken together for the eight learning and assessment indicators was 

found to be about 58% which is slightly above average. However, the 

total response rate of the performance indicator Jvariable on 

improvement of students' score compared with the starting point of SIP 

implementation (taking 'strongly agree and agree' together) was found to 

be 48.8% which is slightly below average. This indicates that the schools 

and other stakeholders need to work hard to improve the students' 

achievement to the desired level. 

71 



Element 3. Curriculum 

In assessing the situation of SIP implementation in the schools by 

taking two performance indicators pertaining to curriculum, it was found 

that much has not been done by the schools in this regard. Specifically, 

the study has shown that curriculum materials are not evaluated by 

teachers for appropriateness to the needs and developmental stages as 

well as for inclusiveness. This situation was observed by 45.4% and 9.2% 

of the respondents who indicated 'disagree' and 'strongly disagree' 

respectively; where as only 42.7% of the respondents stated 'agree' and 

'strongly agree'. Another curriculum related performance indictor 

considered in this study was, evidence of evaluation of curriculum 

materials by teachers to ensure that they are relevant to the objective 

reality/context of the area. Accordingly, it was found that only 42 .1% of 

the respondents stated both 'strongly agree and agree' indicating that it 

has not been a success in implementing SIP so far. 

4.3.2. School Environment Domain 

School environment domain is the second domain of the School 

Improvement Programme, which contributes to students' achievement. 

Unless there is safe and healthy environment that motivates students to 

learn and teachers to teach, all efforts targeting at realizing SIP may be 

fatal. Thus, from the three elements of this domain, eighteen 

performance indicators of school environment were selected for the 
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study. Details of the findings for the School Environment Domain are 

given in Table 12 and the findings pertinent to each element are briefly 

• presented here. 

Table 12. Response ratesfor pe,formance indicators of the School Environment Domain 

S.N. Element 1. Student Focus Rating Scale and response % 
(N=568 except for variable with * 
sign for which students were 
exem ted) 

Performance Indicators 5 4 3 2 1 
1. Surveys indicate a high level of student satisfaction with the school. 6.2 17.3 6.3 54.0 16.2 

• 2. Research has attested that transparent, positive and constructive 9.5 30.1 6.0 43.5 10.9 

relationships between staff and students are fostered. 
3. Suspension rate has decreased, compared to years prior to SIP 27.1 36.4 5.6 23.6 7.2 

implementation. 
4. Opinion surveys have indicated that students feel confident, self esteem 12.0 25.5 8.8 43.7 10.0 

and independent in learninq. 
5. The school ethos is communicated so as to ensure that students know 24.1 37.5 6.7 26.6 5.1 

they have a right to expect courtesy, fairness, respect and excellence in 
teachinq. 
Element 2. Student Empowerment 

6. The school has promoted the participation of students in school decision 28.5 38.2 7.2 17.3 8.8 

makinq' (e.q. School Council youth parliament and class meetinqs). 
• 7. The school has provided students with the opportunity to participate in 32.2 41.0 5.5 14.8 6.5 

leadership programmes; (e.g. taking part in the leadership of school 
clubs). 

B. Reproductive health and relationship issues are made part of the school 22.9 38.2 7.0 25.5 6.3 

proqramme for all year levels. 
Element 3. Student Support 

9. Student opinion surveys have indicated that the classrooms are 15.1 25.4 6.7 41.9 10.9 

convenient and safe learning environments where students are 
motivated to learn. 

10. The school collects and analyses data on robbing, harassment, and 10.9 19.5 6.3 48.2 15.0 

violence/beatinq to produce statistics which are reported. 

• 11. The school collects and analyses data on the performance of girls and 23.8 35.4 6.2 28.2 6.5 

has initiated strategies to enhance their confidence, achievement and 
opportunities 

12. Analysis of data collected from the school community and parents 17.1 31.0 6.9 37.9 7.2 

indicate that the school is safe for learnlnq. 
13. *Allocated school budget includes expenditure on student health and 8.9 17.1 6.3 54.9 12.8 

safety. 
14. The school has a Special Needs Education (SNE) Policy, which is 10.6 22.2 6.0 49.5 11.8 

regularly evaluated and follows recommendations of the Special Needs 
Education Strateqy developed by the Ministrv of Education. 

15. Teachers find ways to know their students and to make early 12.1 26.6 7.4 42.3 11.6 

identification of their specific needs. 
16. *Trained teachers, good support and appropriate materials and facilities 8.9 19.7 7.2 46.7 17.4 

are available in the school to manaqe SNE proqrammes. 
17. *Students' specific needs are recorded and attempts are made to adjust 7.6 19.4 7.6 52.3 13.2 

programmes, teaching methods and materials so that the students can 
achieve to their needs and potentials. 

lB. *Gifted and talented students are able to develop to their potential by 7.2 18.1 7.2 51.3 16.1 

being provided with more challenging work and enrichment 
programmes. 

5 = strongly agree, 4 = agree, 3 = undecided, 2 = disagree, 1 = strongly disagree 
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Element 1. Student Focus 

Analysis of the selected student focus indicators of the school 

environment domain has shown that the performance of the schools was 

not encouraging. For instance the average percentage rating score in 

favour of the five indicators of the element was found to be 45.1% as 

indicated in Table 12. This shows that there was a lower achievement of 

the element in the implementation of SIP. That is, the schools need to do 

much more to accomplish student focus activities. 

Element 2. Student Empowerment 

The average response rate in favour of the three indicators selected 

from this element was found to be about 70%. This shows that, 

compared to the achievement in student focus element described above, 

the schools have performed better in empowering students, such as 

involving students in School Council, youth parliament and class 

meetings as well as in providing them with an opportunity to take part in 

leadership of school clubs. 

Element 3. Student Support 

Although education environment has to be safe, supportive, and 

welcoming for all students, the schools under this study seem to have 

performed lower in terms of the ten selected variables setup for this 
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purpose. Because, the average percentage response rate in favour of the 

indicators of this element given in Table 12 was found to be about 36% . 

oc: The locations of most of the schools covered by the study (more than 

85%) are very close to main roads where the are heavy vehicle and 

other traffics as well as distractive noise pollution. The figure below 

illustrates evidence to the inconvenient location of some schools 

along with students exposed to risks of vehicle accidents and health 

problems. Building constructions, welding of metals and other 

distractive activities were also undergoing in many of the schools, 

making it difficult for students and teachers to conduct peaceful 

teaching and learning process. Solid waste was also observed very 

close to some schools and even in side the compound of some of 

them. These issues require the attention of all stakeholders if we 

strive for healthy, peaceful and safe education environment. 

An illustration of an inconvenient school location 
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Students who participated in the focus group discussion and principals 

have also explained their concern in relation to these types of problems 

that hinder the learning and teaching process. 

In general although improved learning environment would lead to 

increased student learning and achievement, this has not been the case 

in Addis Ababa City Administration as observed from the above results. 

4.3.3. Leadership and Management Domain 

School leadership and management hold a very important role in 

the implementation of the School Improvement programme starting from 

its inception up to its implementation and impact 

assessment/ evaluation. Principals are the key players m this process. 

One of their most important responsibilities is to ensure that 

improvement plans reflect the characteristics of their own school and its 

community. In this study 18 performance indicators were selected from 

the three elements of the domain. Highlights of the findings of the study 

in relation to the leadership and management domain of SIP are given 

below each element based on the details of response rates for each 

indicator presented in the next table (Table 13). 
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Table 13. Response rate relating to leadership and management domain of SIP 
Element 1. Strategic Vision Rating Scale and response % IN=S68 

except for variable with· signl 

S.N. 5 4 3 2 1 

Performance Indicators 
1. *School strategic plans are developed as a result 22.0 41.4 15.1 17.4 3.9 

of self assessment. 
2. *There is an alignment of professional appraisal 16.1 46.1 11.2 23.0 3.6 

and professional learning with school goals and 
vision. 

3. The values, ethics, guiding principles and purpose 22.0 37.5 12.3 22.5 5.6 
of the school are defined and known by the whole 
school community. 

4. *The effectiveness of teaching and learning in all 14.5 33.3 13.5 35.6 3.0 • curricular activities is reviewed reqularly. 
Element 2. Leadership Behaviour 

5. School Improvement priorities are formulated in 19.2 32.6 8.8 34.7 4.8 
consultation with the school community. 

6. *Longitudinal data reflects improved student 13.2 41.8 3.9 39.1 2.0 

outcomes. 
7. *AII members of the school community can 14.5 37.2 5.9 40.1 2.3 

articulate, in general terms, the school's priorities 
for the current year. 

• 8. *Coaching and mentoring processes by better 26.0 43.4 4.3 23.0 3.3 

experienced teachers for staff are established. 
9. Staff and parent surveys confirm that positive 13.2 27.3 10.7 43.0 5.8 

relationship exist within the school community. 
10. Staff are able to demonstrate significant 24.5 37.3 5.1 27.8 5.3 

involvement in school decision makino. 
11. The school has a professional code of practice and 24.1 32.9 6.3 30.3 6.3 

a conflict resolution process. 
12. The school management has fulfilled its 15.7 25.0 6.0 45.6 7.7 

professional responsibility to monitor, moderate 
and evaluate the SNE policY. 

13. School priorities/directions are based on student 25.9 36.1 3.3 32.0 2.6 
performance information and assessment data. 

14. The School Improvement Committee's Annual 13.4 21.3 4.0 50.7 10.6 
Report is completed and disseminated to all 
stakeholders. 

15. Minutes of P.T.A and School Improvement 22.0 35.7 7.7 29.0 5.5 
Committee and the Student Representative Council 
meetings indicate a high level of participation in 
school decision making and governance. 

16. The decision-making processes are clearly 18.7 31.5 8.5 37.5 3.9 
described practical su bsta nti ated and recorded. 
Element 3. School ManaQement 

17. *Human, material and financial resources are 12.2 29.6 9.5 43.1 5.6 

managed, aligned and used to support the 
achievement of high levels of student achievement. 

18. *Regular and effective communication with all 13.2 34.2 9.5 39.1 3.9 

stakeholders is ensured/in place. 
5 - strongly agree, 4 :: agree, 3 = undecided, 2 = disagree, 1 = strongly disagree 

• 
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Element 1. Strategic Vision 

In connection to this element, results of the study have revealed 

that school strategic plans are developed as a result of self assessment 

with about 63% response rate indicating above average performance 

based on respondents' rating. Alignment of professional appraisal and 

professional learning with school goals and vision was also observed by 

about 57% respondents who responded as strongly agree and agree 

altogether. Availability of values, ethics, guiding principles and purpose 

of the school and knowledge of these by the whole school community was 

also confirmed by about 60% of respondents who stated strongly agree 

and agree to the situation. However, only about 48 percent of the 

respondents indicated that the effectiveness of teaching and learning in 

all curricular activities is reviewed regularly. 

Element 2. Leadership Behaviour 

The overall aggregate average response rate of the 12 performance 

indicators of this element (taking strongly agree and agree together) was 

found to be about 53%. Indicating a very slight above average 

achievement based on the opinion of the respondents. 

Element 3. School Management 

Assessing whether human, material and financial resources are 

managed, aligned and used to support the achievement of high levels of 
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student achievement as well as availability of regular and effective 

communication with all stakeholders in place were the two performance 

• indicators taken for this element. Accordingly the average response rate 

for these indicators (taking strongly agree and agree together) was found 

to be about 45%, indicating a low performance. 

4.3.4. Community Involvement Domain 

As it can be seen in Table 14 below, most indicators of this domain 

have no satisfactory response rates in the positive direction. 

Table 14. Response rates to the community involvement domain of SIP 
S.N. Element 1. Partnership with Parents and Rating Scale and response % (N=568 

Guardians except for variable with * sign, where 
N=304 

Performance Indicators 5 4 3 2 1 
1. Parents comment on their children's homework. 4.2 6.7 2.5 76.6 10.0 
2. The number of parents/guardians who attend school 

events is high. (Attendance or participation of 13.6 30.1 2.8 36.3 17.3 
parents/guardians in school events has improved). 

3. Parents/guardians and students are able to articulate 9.7 32.0 1.4 45.8 11.1 
the school's major values and principles. 

4. A regular schedule of reporting student programs and 25.7 44.2 11.4 10.9 7.7 
achievements exists. 

5. Parents indicated high satisfaction rate of reporting 7.7 24.1 39.4 16.9 11.8 
processes. 

6. *There is active involvement/participation in formal 7.6 21.4 12.5 34.9 23.7 

structures such Parent-Teacher Association and 
Kebele Education and Training Office. 

7. Class teachers ' records identify the frequency and 9.9 25.7 29.9 22.5 12.0 
analysis of contact with parent and guardians. 

8. *School records document the number of parents and 10.2 26.3 38.8 18.8 5.9 

guardians who help in the school. 
Element 2. Engaging the Community 

9. * There is a school policy which embraces community 21.1 49.0 16.8 9.5 3 .6 
involvement. 

10. *The school has a commitment to educating and 9.2 29.3 9.5 44.4 7.6 

supporting parents and the community, through, for 
example, literacy programs and information on 
unsafe/harmful traditional practices. 

11. *The school has records of the number of students 11.9 26.7 38.9 15.2 7.3 

engaged in community-based programmes. 
Element 3. Promoting Education 

12. The school produces public relations materials and 9.4 15.3 31.5 25.5 18.3 
distributes them widely inside and outside the school 
community . 

13. The school newspaper/brochure or newsletter is 4.5 14.6 27.3 22.6 31.0 
current attractive and interesting . 

5 = strongly agree, 4 = agree, 3 :: undecided, 2 = disagree, 1 :: strongly disagree 
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More specifically, the average response rate for the (Partnership with 

Parents and Guardians' element (taking the aggregate of strongly agree 

and agree together) was found to be about 39%. For the second element 

on engaging the community, the average response rate was about 49%. In 

fact this average is relatively higher compared to the other elements 

because there is one indicator which does not directly measure 

community involvement, but rather illustrates the school's readiness in 

putting a fertile ground for community involvement. This variable states 

as 'There is a school policy which embraces community involvement' 

which is the schools' responsibility. This indicates that, even though the 

schools have policies that welcome community involvement, communities 

did not show up. The third element on (Promoting Education' has an 

average response rate of about 22% for both strongly agree and agree. 

When we see into individual indicators of this domain we can observe the 

following points among others. 

The study has revealed that about 87% of the parents do not 

comment about the children's homework; about 59% of the respondents 

indicated that there is no active involvement/participation of parents in 

formal structures such as Parent-Teacher Association and Kebele 

Education and Training Office. It was also learnt from the analysis (with 

about 52% response rate) that the schools do not have a commitment to 

educating and supporting parents and the community, through, for 

example, literacy programs and information on unsafe/harmful 
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traditional practices. This indicates that community involvement domain, 

m ainly most indicators pertaining to parents and community members 

• are discouraging. 

4.4. Major Achievements 

Respondent students, teachers, principals, and experts at higher 

• level management of the education system were asked to indicate if there 

are achievements in implementing the School Improvement Programme 

and to indicate the level of importance of the indicators. Results of the 

response rates to the speculated achievement indicators are presented in 

• the next table (Table 15). 

T, bl 15 R a e h . . l . SIP esponse rates to t e major ac levements In lmplementm~ 

S.N. Indicators of Achievement Rating Scale and response % 
tN=568) 

5 4 3 2 1 

1. The quality of learning and teaching process has 30.3 42.6 15.5 7.6 4.0 
been enhanced/improved. 

2. Learning and assessment as well as students' 19.4 38.6 27.3 10.6 4.2 .. achievement has been improved . 
3. Education Environment has become safe, 16.9 33.3 22.9 18.1 8 .8 

supportive and welcoming for all students. 
4 . Effective and efficient school leadership and 18.3 35.9 29.2 11.8 4.8 

management has demonstrated resource 
management which supported educational 
programs and progresses to ensure quality 
education vis-a-vis the country's policies and 
strategies. 

• S. Relationships between the home, school and the 15.1 38.0 25.5 14.4 6.9 
community enhance student learning and home 
experiences of students are used as a starting 
point for learning . Thus partnership of the school 
with parents/guardians, the community and 
external organizations are fostered. 

6. Self evaluation has been practiced and developed 17.6 32.2 27.8 15.7 6.7 
in the schools. 

7. Democratic culture has been introduced and 24.6 37.3 19.9 11.4 6.7 
developed in the schools. 

5 = strongly agree, 4 = agree, 3 = undecided, 2 = disagree, 1 = strongly disagree 
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As it can be seen from Table 15, the aggregated average for all 

indicators was found to be about 57% taking the options 'strongly agree' 

and 'agree' together, which is slightly more than average. 

If we look into the individual indicators of achievement indicated in 

Table 15, we can observe that the better achievement made in 

implementing SIP was that the learning and teaching process has been 

improved (about 73% response rates favouring it) followed by the 

introduction of democratic culture among school community (with about 

62% response rate) and improvement of the learning and assessment 

(with 58% response rate) as well as improvement in leadership and 

management (about 53%) in this order. 

4.5. Major Challenges Encountered in SIP Implementation 

Besides the challenges previously discussed under each domain, 

other indicators listed in Table 16 below were included in the 

questionnaire to be rated by respondents . 
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T'i hi 16 R a e h h II esponse rates to t e major c a enf!es in SIP I imp, ementalion 
S.N. Indicators Rating Scale and response % 

N=568 
5 4 3 2 1 

1. Turnover/shortage of manpower 28.4 37.0 16.9 10.2 7.4 
2. Difficulty in understandinq SIP Guidelines 14.1 39.9 23.1 14.1 8.8 
3. Resistance of the Programme from teachers 9.0 17.8 32.7 24.0 16.4 
4. Resistance of the Programme from students 9.8 15.5 27.5 28.7 18.5 
5. Resistance of the Programme from 8.3 11.4 36.5 26.0 17.9 

community 
6. Lack of the necessary awareness, attitude 10.1 41.9 11.4 22.8 13.9 

and practical involvement in SIP 
implementation amonq Teachers. 

• 7 . Lack of the necessary awareness, attitude 15.5 44.3 12.1 19.6 8.8 
and practical involvement in SIP 
implementation among students. 

8. Lack of the necessary awareness, attitude 14.7 51.9 7.4 16.8 6.1 
and practical involvement in SIP 
implementation among the community. 

9. Insufficient budget 33.9 37.5 13.5 8.9 6.2 
10. Lack of school facility 34.7 41.1 4.6 11.4 8.1 
11. Large/overcrowded class size 24.7 24.5 12.7 23.4 14.7 
12. Lack of reward for those who deserve it 21.0 38.0 8.5 19.4 13.1 
13. Lack of qualified/trained and 17.5 19.8 22.0 20.0 20.7 

effective/operative principal 
14. Lack of trained teachers for special needs 31.4 30.6 14.8 13.7 9.5 

education 
15. Abductionjviolence against girls 11.2 18.7 18.2 23.7 28.2 
16. Limited support from the Ministry of 18.6 30.1 29.2 14.8 7.4 

Education 
17. Limited support from the City Administration 18.0 28.5 30.4 15.6 7.5 

Education Bureau 
18. Limited support from the Sub City Education 16.5 29.8 29.3 16.3 8.1 

and Training Office. 
19. Limited support from the kebelle Education 15.6 28.2 27.5 18.5 10.1 

and Training Office. 
20. Limited support from the Community 20.4 40.3 12.0 16.7 10.6 

5- strongly agree, 4- agree, 3- undecided, 2- disagree, 1= strongly disagree 

Consequently, the study has identified the following as the major 

challenges (among others) in implementing SIP in the schools of the city 

administration taking the average of both 'strongly agree' and 'agree' 

options. 

1. Lack of school facility, 

.. 2. Insufficient budget, 
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3. Lack of the necessary awareness, attitude and practical 

involvement as well as support among the community, teachers, 

and students in SIP implementation, 

4. Turnover/shortage of manpower, 

5. Lack of trained teachers for special needs education 

6. Lack of reward/motivation for those who deserve it, 

• 7. Difficulty in understanding SIP guidelines, and 

8. Overcrowded classes. 

4.6. Major Prospects 

Contrary to the absence of significant expected achievements in 

implementing SIP indicated earlier, the future prospects are important as 

per the ratings given by the respondents. The prospects and response 

rates are given in the next table (Table 17). 

Table 17. Speculatedj uture prospects oj S!P 
S.N. Possible Prospects Rating Seale and re.pon.e % 

(N=568) 
5 4 3 2 1 

1. The quality of learning and teaching process can be enhanced. Efforts 50.7 32.4 11.4 3.5 1.9 

can be made to make the curriculum meaningful, inclusive and 
appropriate to the developmental stage and needs of the students. 
Teachers' teaching practice will be improved, strong relationship 
between teachers and students will be ascertained' 

2. The learning and assessment process will be enhanced and students' 43.8 40.5 lOA 3 .0 2.3 

achievement will be improved . 
3. Education Environment will become safe, supportive, and welcoming for 36.1 38.0 14.3 6.7 4.9 

all students . 

• 4. Effective and efficient school leadership and management can be 34.3 40.0 16.5 4.8 4.4 

demonstrated; resource management which supports educational 
programs and progresses to ensure quality education vis-a-vis the 
country 's policies and strategies will be ensured. 

5. Relationships between the home, school and the community enhance 36.1 38.4 17.3 5 .6 2.6 

student learning and home experiences of students are used as a 
starting point for learning. Thus partnership of the school with 
parents/guardians, the community and external organizations will be 
fostered . 

6. Self evaluation practice can be enhanced In the schoolLs. 38.9 39.1 12.9 4.9 4.2 

7. Democratic culture can be cultivated In the school/s. 46.7 35.2 lOA 3.9 3.9 

5= strongly agree, 4= agree, 3= undecided, 2= disagree, 1= strongly disagree 
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According to the response rates obtained regarding the prospects 

of the School Improvement Programme; there is a room for improvement. 

The aggregate average response rate for the seven indicators listed Table 

17 was found to be about 79% (taking both strongly agree and agree 

together). 

If we look into the individual indicators, we can find the following 

in their order of importance: 

1. The learning and assessment process can be enhanced and students' 

achievement can be improved. 

2. The quality of learning and teaching process can be enhanced. Efforts 

can be made to make the curriculum meaningful, inclusive and 

appropriate to the developmental stage and needs of the students. 

Teachers' teaching practice can be improved, strong relationship 

between teachers and students can be ascertained. 

3. Democratic culture can be cultivated in the schools. 

4. Self evaluation practice can be enhanced in the schools. 

5. Relationships between the home, school and the community enhance 

student learning and home experiences of students are used as a 

starting point for learning. Thus partnership of the school with 

parents/ guardians, the community and external organizations can be 

fostered. 

6. Effective and efficient school leadership and management can be 

demonstrated; resource management which supports educational 
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programs and progresses to ensure quality education vis-a.-vis the 

Country's policies and strategies will be ensured. 

7. Education Environment can become safe, supportive, and welcoming 

for all students. 
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CHAPTER FIVE 

5. SUMMARY CONCLUSIONS AND RECOMMENDATIONS 

5.1. Summary 

The current study was conducted with the objective of assessing 

the implementation of the School Improvement Programme (SIP) in 

Addis Ababa City Administration by way of identifying the 

achievements so far made, the challenges encountered in the 

implementation process and the prospects the programme is expected 

to contribute in the future. To address the problem and the related 

issues, the study has tried to find answers to the basic questions 

stated earlier in chapter one . 

. With the purpose of finding answers to the basic/research 

questions and to attain the objectives of the research, 264 students, 234 

teachers department heads and principals were selected from nine 

pnmary schools, eight lower secondary schools, and seven upper 

secondary schools using a multistage stratified random sampling. 

Seventy experts at higher levels of management of the education system 

who were directly involved in SIP implementation were also selected to 

take part in the study as respondents. Interviews were also held with 

experts at the higher levels of the education management and with 

principals of the selected schools. 

87 



I 

I • 

Data collected using questionnaires, focus group discussions and 

interviews were encoded into a computer package known as SPSS and 

results were generated. Consequently, the following major findings were 

obtained vis-a.-vis the stated research questions. 

• The Teaching and Learning Domain was relatively effective in the 

sense that the average response rate for all elements in this 

domain (taking the responses 'strongly agree' and 'agree' together) 

was found to be slightly above average (about 62%). Although there 

are many problems that have to be addressed to achieve the 

learning and teaching domain in the schools results of the 

interview obtained fro respondent experts and principals were 

similar to the above. 

• The School/ Education Environment Domain was not found 

encouraging with an average response rate of about 44% for both 

strongly agree and agree. This result was also confirmed through 

direct observation and interviews with principals. 

• The Leadership and Management Domain was also found to have 

an aggregate average response rate of about 53%, which is very 

• slightly above average. Results from interviews were also found to 

match with the results of the analysis using linker's scale. 

• The fourth domain which is the Community Involvement Domain 

was found the worst of the SIP domains with an aggregate average 

response rate of about 38% (taking responses for both strongly 
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agree and agree together). Principals and students also indicated 

during interviews and focus group discussions respectively that 

there is a loose link between the school and parents/community in 

implementing SIP. 

• The average level of SIP implementation In the schools was also 

found to be the 'Implementing/Functioning' stage, a level at which 

SIP implementation activities are underway. Besides, the current 

study has identified the achievements made so far, the challenges 

encountered, and the future prospects in implementing SIP. 

• If we look into the indicators of achievement included in the 

• instruments of data collection, the most important achievement 

made in implementing SIP was that the learning and teaching 

• 

process has been enhanced (about 73% response rates favouring it 

as indicated above) followed by the introduction of democratic 

culture among school community (with about 62% response rate) 

and improvement of the learning and assessment (with 58% 

response rate) as well as improvement in leadership and 

management (about 53%) in this order. 

• On the other hand, lack of school facility, insufficient budget, lack 

of/limited support from the community, lack of awareness among 

the community, high turnover/shortage of manpower, lack of 

trained teachers for special needs education, lack of the necessary 

awareness, attitude and practical involvement In SIP 
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implementation among students, lack of reward for those who 

deserve it, difficulty in understanding SIP guidelines, overcrowded 

classless, and lack of the necessary awareness and practical 

involvement in SIP implementation among teachers, were identified 

by respondents as challenges in the implementation of SIP. 

In relation to the future prospects expected from SIP, respondents 

indicated the following: 

• The learning and assessment process will be enhanced and 

students' achievement will be improved. 

• The quality of learning and teaching process can be enhanced. 

Efforts can be made to make the curriculum meaningful, inclusive 

and appropriate to the developmental stage and needs of the 

students. Teachers' teaching practice will be improved, strong 

(I relationship between teachers and students will be ascertained. 

• 

• Democratic culture can be cultivated in the schools. 

• Self evaluation practice can be enhanced in the schools. 

• Partnership of the school with parents/ guardians, the community 

and external organizations will be fostered. 

• Effective and efficient school leadership and management can be 

demonstrated; resource management which supports educational 

programs and progresses to ensure quality education vis-a.-vis the 

Country's policies and strategies will be ensured . 
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• Education Environment will become safe, supportive, and 

welcoming for all students. 

5.2. Conclusion 

The current study has attempted to assess the extent of 

implementation of the School Improvement Programme (SIP) in Addis 

Ababa City Administration; by taking selected performance indicators 

from the four SIP domains and their respective elements. Emphasis was 

also given to the achievements made so far, challenges encountered in 

the process and the prospects it may bring in the future. The following 

conclusions have been drawn from the results of the analysis related to 

the basic questions of the study. 

Preparatory Stage: As a good beginning can be a means to a 

successful end, the preparatory stage serves as a foundation and takeoff 

for SIP implementation. According to results of the current study, 

although preparations were made in terms of availing human resources 

for SIP implementation, preparation of a three years strategic plan and 

yearly action plan, the preparation made in terms of financial and 

material resources was not adequate. This might have contributed as an 

impediment to the success of the programme in the city administration . 
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• Implementation Stage: In connection with the implementation 

stage/process of SIP, the following conclusions have been 

sketched vis-a.-vis the selected indicators of the four domains. 

• Domain 1. Learning and Teaching Process: This domain was 

examined in terms of its three elements, namely: quality of 

teaching, learning and assessment, and curriculum. 

Accordingly, the achievement of SIP in Addis Ababa City 

Administration in this connection (with an aggregate average 

response rate favouring its success of 63%) can be said that it is 

relatively fair compared to the other domains. This shows that 

the extent of teaching and learning process has been to some 

extent successful in terms of the quality of teaching as well as 

in terms of learning and assessment with average response 

rates of about 68% and 58% respectively In favour of 

achievement. However, at present, there are no up-to-date 

action research based procedures established for the support of 

teachers' practice, through critical reflection arid understanding 

of effective methods. Similarly, Curriculum materials (syllabus, 

textbooks, and teachers' guides) are not evaluated by teachers 

for appropriateness to the needs and developmental stages of 

students as well as for inclusiveness. In addition, the 

curriculum materials are not evaluated by teachers to ensure 
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that they are relevant to the objective reality (context) of the 

• 
areas. / ./ 

• Domain 2. School Environment: ~d healthy school 

environment contributes a great deal in delivering quality 

education. Although students are empowered in the sense that 

the schools have promoted the participation of students in 

• school decision making; (e.g. school council, youth parliament 

and class meetings); the schools have provided students with 

the opportunity to participate in leadership programmes; (e.g. 

taking part in the leadership of school clubs); reproductive 

i health and relationship issues are made part of the school 

programme for all year levels; the study has revealed that the 

achievement of the schools in this domain as a whole is very low 

at 44% response rate in favour of success. This indicates that 

the existing school environment in the City Administration is 

poor. 

• Domain 3. Leadership and Management: The schools have 

achieved slightly above average in the Strategic Vision and 

Leadership Elements, but below average in School Management 

Element. This shows that the overall existing school leadership 

and management in the schools is not encouraging. 

• Domain 4. Community Involvement: The extent of 

community involvement in the schools is at a very discouraging 
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level, indicating that that there is a wide gap between the 

community/parents and the schools. 

• There is evidence that plans and strategies as well as systems 

are in place (in the schools), indicating that the current level of 

SIP implementation In the schools IS the 

Implementing/ Functioning stage. But since this is the third year 

of implementation they should have been at the "Imbedded 

level" where, strategies are well rooted and evidence of 

sustained school improvement is ensured. 

• Lack of school facility; insufficient budget; lack of the necessary 

awareness, attitude and practical involvement as well as 

support among the community, students, and teachers; high 

turnover / shortage of teaching staff; lack of clarity of SIP 

guidelines; and overcrowded classes are some of the challenges 

in implementing the School Improvement Programme in the 

City Administration. 

• The writer of this paper is also of the position that there are no 

integrated efforts of all stakeholders in the implementation 

process. This indicates that the School Improvement 

Programme has become a well articulated programme in the 

documents, but is not as fruitful as it was expected on the 

ground. The general conclusion that can be arrived from the 

analysis of the data relating to the selected indicators is that the 
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programme is in its third year implementation period, yet most 

of the schools are at their implementation stage and significant 

landmarks/improvements were not observed so far in all 

domains (with an aggregate average response rate of about 45% 

in favor of achieving the selected performance indicators of the 

four domains & respective elements of the programme); the 

most discouraging being the school/ education environment and 

community involvement domains. 

• The last point in this conclusion is that if mechanisms are in 

place for successful participatory planning, monitoring and 

evaluation, the writer is highly optimist that the programme will 

bring a radical change in the quality of the general of education. 

5.3. Recommendations 

It is holistically and by a strategic and inclusive response that the 

challenge of enhancing the level of student learning and achievement can 

be met. Thus, on the basis of the results of the current study, the 

following recommendations are forwarded for the successful 

implementation of the School Improvement Programme. 

1. Successful Schools are dynamic places with high expectations for 

everyone. Planning, implementation, monitoring and evaluation of 

School Improvement Program also requires joint commitment and 

involvement of the principal, staff, school council/ SIP Committee 
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parents, and other community members. Thus, unreserved efforts 

have to be made by the different levels of education management, 

including the school itself, to raise awareness among parents and 

community members so that the existing loose link between 

schools and parents/ community can be strengthened. To this end, 

principals should explain the school improvement process and its 

benefits to students, staff, SIP committee, parents and other 

community members regularly. 

2. Mechanisms such as disposal of wastes near the schools, 

relocation of schools away from the main road (through time), etc, 

have to be devised by the school management, woreda education 

offices, zone education offices, the city administration education 

bureau and by the Federal Ministry of Education as well as by 

other donors and stakeholders to make the school/ education 

environment safe and conducive for learning and teaching. 

3. Adequate resources such as human, financial and material 

resources have to be allocated by the government for the 

implementation of the programme. 

4. The Government has to train adequate number of teachers and 

principals who can implement the programme at the school level 

as well as teachers who can handle special needs education. This 

can prevent the high turn over of staff observed in the current 

study. 
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5. The curriculum has to be evaluated by teachers and by other 

educators so as to cope with the developmental stage of the 

learners and with the dynamic contexts undergoing globally and 

locally. 

6. Parent and student surveys have to be conducted by the school 

community, experts at higher levels of the education management, 

as well as by other stakeholders and interested researchers as 

regularly as possible, so that feedback of the implementation 

process can be gathered for improvement. 

7. Similar and full-scale comprehensive researches have to be 

conducted in the area so that strengths can be retained and 

weaknesses can be corrected before wastage of resources occurs . 
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Appendix 1. School Level Management and Teachers' Questionnaire 
School Level Management and 
Teachers' Questionnaire 
Questionnaire's Serial No . 

Respondent's Code 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES AND RESEARCH 
INSTITUTE OF EDUCATIONAL RESEARCH (IER) 

Questionnaire Prepared for Collecting Relevant Data/Information on the 
Implementation of the School Improvement Programme (SIP) in Addis 

Ababa City Administration 

General Introduction 

---

In its attempt to enhance quality education, the Ethiopian government has launched 

The General Education Quality Improvement Package (GEQIP) which has six 

pillars in it. One of the pillars is The School Improvement Programme (SIP), 

which has been implemented since 1999 E.C. SIP comprises four domains, twelve 

elements as well as a number of standards and indicators; all of them targeting at 

improving students' performance in the general education sub sector. 

When a new programme is introduced and implemented, it is imperative to conduct 

research to examine how well it is being implemented; so that best practices can be 

retained and recommendations can be forwarded for making adjustments. 

This questionnaire is designed to collect relevant data/information for the study on 

the Implementation of the School Improvement Programme (SIP) in Addis Ababa 

City Administration, with a view of analyzing and reporting its achievements, 

challenges and prospects. The study is being conducted only for an academic 

purpose, but the findings can serve to forward recommendations for possible 

improvements and adjustments in the programme. Thus, your genuine, frank and 

timely responses are vital to determine the success of this study and you are kindly 

requested to contribute in filling the questionnaire honestly and responsibly. 

Note: 

Dear respondents, 

• There is no need of writing your name. 

• All information you provide will be strictly kept confidential. 

• All data will be aggregated and will not personalize individual responses . 

Thank you very much for your cooperation 
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Name of Data Collector: __________ _ 

Date of Visit: ____ Time: __ _ 

PART 1. General Information 

1.1. Sub City ________ _ 

1.2. Kebelle ___ _____ _ 

1.3. School Level 

(1) 0 1-8 

(2) 0 9-10 

1.4. Respondent~ Sex: 

(3) 0 11-12 

(4) 09-12 

(1) 0 Female (2) 0 Male 

1.5. Respondent's Category 

(5) 0 other (Please specify) 

(1) 0 Principal/Vice Principal (3) 0 Teacher 

(2) 0 Department Head (4) 0 Other (Please Specify) ___ _ 

1.6. Respondent's highest level of education attended: ______ _ 

1.7. Respondent's Age in completed years: _____ _ 

1.S. Respondent's service year in teaching. 

(1) 0 1-5 (4) 0 16-20 

(2) 0 6-10 (5) 0 above 20 

(3) 0 11-15 (99) 0 not applicable (NA) 

1.9. Respondent's service year as principal/Vice principal. 

(1) 0 1-5 (4) 0 16-20 

(2) 0 6-10 (5) 0 above 20 

(3) 0 11-15 (99) 0 not applicable (NA) 

PART 2. Preparation for the Implementation of the School Improvement Programme (SIP) 
2.1. Was an awareness workshop or training organized at your school for implementing SIP? 

(1) 0 Yes (2) 0 NOQ(Go to 2.3) (9)0 Do not knowQ(Go to 2.3) 

2.2. Did the following stakeholders participate on the awareness workshop organized for 
implementing SIP? 

S.N. stakeholders Response 
l=Yes 2=No 9= Do not Know 

2.2.1. Teachers 
2.2.2. Administrative Staff 
2.2.3. Students 
2.2.4. Parents 
2.2.5. Community Members 
2.2.6. Other (Please specify) 
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2.3. Was the following necessary organizational setup established/formed in your school for 
implementing SIP? 

S.N. organizational setup Organized/formed? 
1=ye 2=N 9=00 not 
s 0 know 

2.3.1. SIP Committee 
2.3.2. Student Council 
2.3.3. Plan Preparation Committee 
2.3.4. Parent-Teacher Association (PTA) 

2.4. To what extent were the following necessary resources organized in your school for 
implementing SIP? Please respond to (rate) the next items by putting an "X" mark below the 
number against each item, where 5= to a very great extent, 4= to a great extent, 3= 
undecided, 2= to a lower extent, 1= to a very low extent, 9=do not know, 99= not applicable . 

S.N. Resource Rating Scale 
5 4 3 2 1 9 99 

2.4.1. Human resources 
2.4.2. Financial resources 
2.4.3. Material resources 
2.4.4. Other (please specify) 

2.5. Does your school have a three year strategic plan? 
(1) 0 Yes (2) 0 No ¢(GO to 2.8) (9) 0 Do not know ¢(GO to 2.8) 

2.6. If your school has a three year SIP strategic plan, was it prepared with the involvement of the 
following stakeholders? 

S.N. Stakeholders Stakeholder Involvement 
l=yes 2=No 9=00 not know 99=Not applicable 

2.6.1. Teaching staff members 
2.6.2. Administrative staff members 
2.6.3. Students 
2.6.4. Parents 
2.6.5. Community members 
2.6.6. Other (please specify) 

2.7. If your answer to the above question is 'Yes', was an annual plan prepared on the basis of the 
strategic plan? (1) 0 Yes (2) 0 No (9) 0 Do not know 

2.S. Have you received/are you aware of the SIP guidelines? (please tick one) 
(1) 0 Yes (2) 0 No 

2.9. Did your school conduct self evaluation? (for school level respondents only) 
(1) 0 Yes (2) 0 No ¢(GO to 2.11) (9) 0 Do not know ¢(GO to 2.11) 

2.10. If your answer to the above question is yes, what level of SIP implementation is your school at 
present? (Please tick one) 
(1) 0 Aspiring (3) 0 Functioning (9) 0 Do not know 
(2) 0 Developing (4) 0 Achieving 

2.11. What are the major financial sources for implementing SIP in your school/organization? (please 
indicate in order of importance) 

(1) 0 Government 

(3) 0 Community 

(4) 0 Different School Revenues 

• (5) 0 Other Please (Specify) __ 

(9) 0 Do not know 
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PART 3 . SIP Performance Indicators (extracted from the Domains, Elements and Standards) 

3.1. Learning and Teaching Domain 

Quality learning and teaching is evidence based, futures oriented, creating an empowered 
community of learners in which teachers and students are challenged to pursue excellence 
and realise their potential. In this connection, please respond to (rate) the next items by 
putting an "X" mark below the number against each item, where 5= strongly agree, 4= 
agree, 3 d' d d 2 d' 1 I d' = un eCI e I, = Isagree, = strongly Isagree. 

S.N. Element 1. The Quality of Teaching Rating Scale 

Standard1. Teacher professionalism and learning is 
evident in the Quality of teacher practice. 
Performance Indicators 5 4 3 2 1 

3.1.1. The school has a set of collaboratively developed values and 
beliefs about the principles that underpin a strong foundation for 
quality learning and teaching. 

3.1.2. Teachers accept that students learn at different rates and vary 
teaching methods accordingly. 

3 .1.3. Teacher talk is focussed on learning. 
3.1.4. Teachers share the purpose/objectives of lessons with students. 
3.1.5. Explanations and instructions given by teachers in class lessons 

are clear and explicit/to the point. 
3 .1.6. Teachers are positive role models for their students and show 

respect for them so that students feel safe and confident leading 
to mutual respect 

3 .1 .7. Teachers respect students' rights and provide proper support 
with no discrimination on the basis of any special need, gender 
religion and ethnic background. 
Standard 2. Teachers' proficiency, commitment, high 
expectations and enthusiasm underpin teaching. 
Performance Indicators 

3 .1.8. There are up-to-date action research based procedures 
established for the support of teachers' practice, through critical 
reflection and understanding of effective methods. 
Standard 3. Professional knowledge and values are 
developed and used. 
Performance Indicators 

*3.1.9. Peer teaching and experience sharing practices of teachers have 
been planned and implemented in the school. 

3.1.10. Teachers have good subject knowledge and apply this effectively 
in the classroom. 

3.1.11. The school ensures that teachers teach on the basis of their 
annual plans and daily lesson plans. 

3.1.12. Teachers use a variety of teaching approaches, dependent on 
st udents context curriculum topic and desired outcomes. 
Standard 4. Teachers encourage and support students to 
link what they learn in school with the world outside the 
school; and to explore the objective reality of their 
locality. 
Performance Indicators 

3.1.13. Students are involved in community based programs and school 
clubs which develop their understanding of wider issues. 

3 .1.14. Teachers extend students' thinking into real life situations. . . * = Variables not included in students' questionnaire 
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S.N Element 2. Learning and Assessment Rating Scale 
Standard 1.The school holds high expectations for 
student achievement. 
Performance Indicators 5 4 3 2 1 

3 .1.15 . Data collected on students' achievements clearly show 
• progress measured against the starting point of SIP 

implementation . 
*3.1.16. Data collection from school and class self-evaluation is 

analysed to provide information about areas of strength 
and areas requiring further attention and development. 
Standard 2. Students are actively involved and 
motivated to learn. 
Performance Indicators 

3.1.17. Students participate/attend actively during classes. 
3.1.18. The school has identified possible areas of weaknesses on 

students that require intervention and has put strategies 
in place to develop resilience in students 
Standard 3. Assessment of learning practices 
support improved learning outcomes 
Performance Indicators 

3.1.19. Teachers use different methods of evaluation appropriate 
to the grade level of the students and content of the 
lessons and subjects being taught. 

3.1.20. Processes/mechanisms are in place to ensure/check that 
there is appropriate feedback given to students. 

3.1.21. Assessment data are used to improve ongoing learning 
and teaching experiences for individual and groups of 
students. 
Standard 4. Reporting practices support improved 
learning outcomes 
Performance Indicators 

3 . 1.22. Reports to parents/guardians provide interpretive 
comments about the progress and achievement of their 
children. 
Element 3. Curriculum 
Standard 1. The curriculum is meaningful, inclusive 
and appropriate to the developmental stage and 
needs of the students 
Performance Indicators 

3.1.23. Curriculum materials (syllabus, textbooks, and teachers' 
guides) are evaluated by teachers for appropriateness to 
t he needs and developmental stages of students as well 

• as for inclusiveness . 
3 .1 .24. The curricu lum materials are evaluated by teachers to 

ensure that they are relevant to the objective reality 
(context ) of the area. . . . * = Varaables not included in students' questionnaIre 
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3.2. School Environment Domain 

A safe and equitable school/education environment fosters smooth relationship based on 
mutual respect and understanding. A school has to have a favourable environment that 
addresses the needs of each student. If students are empowered and feel safe in their 
schools, they can learn with interest. In order to contribute their part and to develop self 
esteem, students should also be allowed to participate in making decisions about their 
learning. Below are major issues related to student environment domain of SIP. Please 
respond to (rate) the next items of this part by putting an "X" mark below the number 
against each item, where 5= strongly agree, 4= agree, 3= undecided, 2= disagree, 1= 
strongl, disagree. 

Element 1. Student Focus Rating Scale 
S.N. Standard 1. The school's main priority is meeting the needs 5 4 3 2 

of students 
Performance Indicators 

3.2.1 Surveys indicate a high level of student satisfaction with the 
school. 

3.2.2 Research has attested that transparent, positive and constructive 
relationships between staff and students are fostered. 

3.2.3 Suspension rate has decreased, compared to years prior to SIP 
implementation. 

3.2.4 Opinion surveys have indicated that students feel confident, self 
esteem and independent in learning. 

3.2.5 The school ethos is communicated so as to ensure that students 
know they have a right to expect courtesy, fairness, respect and 
excellence in teach ing. 
Element 2. Student Empowerment 
Standard 1.Resilience, responsibility and self discipline are 
fostered 
Performance Indicators 

3.2.6 The school has promoted the participation of students in school 
decision making; (e.g. School CounCil, youth parliament and class 
meetings). 

3.2.7 The school has provided students with the opportunity to 
partiCipate in leadership programmes; (e.g. taking part in the 
leadersh ip of school clubs). 

3 .2.8 Reproductive health and relationship issues are made part of the 
school programme for all year levels. 
Element 3. Student Support 
Standard 1. Education Environment is safe, supportive, 
welcoming for all students 
Performance Indicators 

3.2.9 Student opinion surveys have indicated that the classrooms are 
convenient and safe learning environments where students are 
motivated to learn. 

3.2.10 The school collects and analyses data on robbing, harassment, 
and violence/beating to produce statistics which are reported. 

3.2.11 The school collects and analyses data on the performance of girls 
and has initiated strategies to enhance their confidence, 
ach ievement and opportunities 

3.2.12 Analysis of data collected from the school community and parents 
indicate t hat the school is safe for learning. 

*3.2.1 Allocated school budget includes expenditure on student health 
3 and safety . . . . * = Variables not mcluded in students' questionnaire 
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Standard 2. Inclusion- Students have equal access to Rating Scale 
learning and are helped to achieve in line with their 
potential and schools follow the duties and 
responsibilities described in the Special Needs Education 
Strategy. 

• Performance Indicators 5 4 3 2 1 
3.2.14. The school has a Special Needs Education (SNE) Policy, which 

is regularly evaluated and follows recommendations of the 
Special Needs Education Strategy developed by the Ministry of 
Education. 

3.2.15. Teachers find ways to know their students and to make early 
identification of their specific needs. 

*3.2.16. Trained teachers, good support and appropriate materials and 
facilities are ava ilable in the school to manage SNE 
programmes. 

*3.2.17. Students' specific needs are recorded and attempts are made 
to adjust programmes, teaching methods and materials so that • 
the students can achieve to their needs and potentials. 

*3.2.18. Gifted and talented students are able to develop to their 
potential by being provided with more challenging work and 
enrichment proqrammes. 

* = Variables not included in students' questionnaire 

• 

• 

• 

• 
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3.3. Leadership and Management Domain. 

Effective and efficient School Leadership and Management playa vital role in implementing the 
School Improvement Programme by putting the school's strategic vision and strategies as well 
as by creating a strong collaborative bond among the school community. Presence of effective 
and efficient School Leadership and Management enables students and teachers to make the 
best use of their potential in the learning and teaching process. The next items are given to 
assess the Leadership and Management domain of SIP implementation. 
Please respond to (rate) the items of this part by putting an "X" mark below the number 
against each item where 5= strongly agree, 4= agree, 3= undecided, 2=disagree, 1= strongly 
d' Isagree. 

Element 1. Strategic Vision Rating Scale 
Standard 1: There is a shared school vision, and goals are 5 4 3 2 1 

S.N. reflected in setting school priorities 
Performance Indicators 

*3.3.1. School strategic plans are developed as a result of self assessment. 

*3.3.2. There is an alignment of professional appraisal and professional 
learning with school goals and vision. 

3 .3.3. The values, eth ics, gu iding pri nciples and purpose of the school are 
defined and known by the whole school community. 
Standard 2: Future directions are identified 
Performance Indicators 

* 3.3.4. The effectiveness of teach ing and learning in all curricular activities 
is reviewed regularly. 
Element 2. Leadership Behaviour 
Standard 1: Sustained school improvement is evident and 
based on reliable data 
Performance Indicators 

3.3.5. School Improvement priorit ies are formulated in consultation with 
the school community. 

*3.3.6. Longitudinal data reflects improved student outcomes. 

*3.3.7. All members of the school community can articulate, in general 
terms the school 's priorities for the current year. 
Standard 2: The school is a professional learning community 
Performance Indicators 

*3.3.8. Coaching and mentoring processes by better experienced teachers 
for staff are established . 
Standard 3: Relationships are based on collegiality and 
mutual trust 
Performance Indicators 

3 .3.9. St aff and parent surveys confirm that positive relationship exist 
wit hin the school community. 

3.3.10. Staff are able to demonstrate significant involvement in school 
decision making. 

3 .3.11. The school has a professional code of practice and a conflict 
resolution process. 
Standard 4 : Accountability for student learning outcomes is 
accepted by all stakeholders 
Performance Indicators 

3.3.12. The school management has fu lfilled its professional responsibility to 
monitor moderate and evaluate the SNEQolicy. 

3.3.13. School priorities/d irections are based on student performance 
information and assessment data. 

3.3.14. The School Improvement Committee's Annual Report is completed 
and disseminated to all stakeholders. 

* = Variables not included in students' questionnaire 
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S.N. Standard 5: School decision making and governance is Rating Scale 
shared 
Performance Indicators 5 4 3 2 1 

3.3.15. Minutes of P.T.A and School Improvement Committee and the 
Student Representative Council meetings indicate a high level of 

• participation in school decision making and qovernance . 
3.3.16. The decision-making processes are clearly described, practical, 

substantiated and recorded . 
Element 3. School Management 
Standard 1: Resource management supports educational 
programs andprogress 
Performance Indicators 

*3.3.17. Human, material and financial resources are managed, al igned 
and used to support the achievement of high levels of student 
achievement. 
Standard 2: Effective communication with all stakeholders 

• is ensured 
Performance Indicators 

*3.3.18. Regular and effective commun ication with all stakeholders is 
ensured/in place. 

* = Variables not included in students' questionnaire 

• 

• 

• 
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3.4. Community Involvement Domain 

Developing quality partnership and network with parents and society enable schools to 
provide quality education. Please rate the existing situation of community participation by 
putting an "X" mark below the number against each item where 5= strongly agree, 4= agree, 
3= undecided, 2= disagree, 1= strongly disagree. 

Element 1. Partnership with Parents and Guardians Rating Scale 
Standard 1: Parents and guardians are actively involved in 

S.N. their children's learning 
Performance Indicators 5 4 3 2 1 

3.4.1. Parents comment on their children's homework. 
3.4.2. The number of parents/guardians who attend school events is high . 

(Attendance or participation of parents/guardians in school events 
has improved). 

3.4.3. Parents/guardians and students are able to articulate the school's 
major values and principles. 
Standard 2:There is effective communication between the 
school and parents/guardians 
Performance Indicators 

3.4.4. A regular schedule of reporting student programs and achievements 
exists. 

3.4.5. Parents ind icated hiQh satisfaction rate of reporting processes. 
*3.4.6. There is active involvement/participation in formal structures such 

Parent -Teacher Association and Kebele Education Management and 
Tra ininQ Board. 
Standard 3: Relationships between the home, school and 
the community enhance student learning and home 
experiences of students are used as a starting point for 
learning 
Performance Indicators 

3.4.7. Class teachers' records identify the frequency and analysis of 
contact with parent and guardians. 

*3.4.8. School records document the number of parents and guard ians who 
help in the school. 
Element 2. Engaging the Community 
Standard 1: Partnership with the community and external 
organizations are fostered 
Performance Indicators 

*3.4.9. There is a school policy which embraces community involvement. 
*3.4.10. The school has a commitment to educating and supporting parents 

and the commun ity, through, for example, literacy programs and 
information on unsafe/harmful trad itional practices. 

*3.4.11. The school has records of the number of students engaged in 
community-based programmes. 
Element 3. Promoting Education 
Standard 1: The school is promoted positively to outside 
community 
Performance Indicators 

3.4.12. The school produces public relations materials and distributes them 
widely inside and outside the school community . 

3 .4.13. The school newspaper/brochure or newsletter is current, attractive 
and interestinQ . 

* = Variables not included in students' questionnaire 
,. 
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4. Major Achievements Observed in Implementing SIP 
According to your opinion, what are the major achievements in implementing the School 
Improvement Programme (SIP)? Please rate the level of agreement for the 
speculated/hypothesized achievements given below, where applicable, to indicate the 
importance of the achievements, where 5= strongly agree, 4= agree, 3= undecided, 2= 
disagree, 1= strongly disagree. If you feel that there are other achievements not listed here, 
please state them in the space provided and rate their importance. 

S.N. Indicators of Achievement Rating Scale 
5 4 3 2 1 

4.1. The qual ity of learn ing and teaching process has been 
enhanced/improved. 

4.2. Learn ing and assessment as well as students' achievement has been 
improved. 

4.3. Education Environment has become safe, supportive, and welcoming 
for all students. 

4.4. Effective and efficient school leadership and management has 
demonstrated resource management which supported educational 
programs and progresses to ensure quality education vis-a-vis the 
country's policies and strategies. 

4.5. Relationships between the home, school and the community enhance 
student learning and home experiences of students are used as a 
starting point for learning. Thus partnership of the school with 
parents/guardians, the community and external organizations are 
fostered. 

4.6. Self evaluation has been practiced and developed in the schools. 
4.7. Democratic culture has been introduced and developed in the 

schools. 
others (please specify) 
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S. Major Challenges Encountered in Implementing SIP 
According to your opinion, what are the major challenges in implementing SIP? Please rate 
the degree of challenges given below, where applicable, to indicate the seriousness of the 
challenge, where 55= strongly agree, 4= agree, 3= undecided, 2= disagree, 1= strongly 
disagree. If you feel that there are other challenges not listed here, please state them in the 

'd d d h ' , space provi e an rate t elr seriousness. 
S.N. Indicators Rating Scale 

5 4 3 2 1 
5.1. Turnover/shortage of manpower 
5.2. Difficulty in understanding SIP Guidelines 
5.3. Resistance of the Programme from teachers 
5.4. Resistance of the ProQramme from students 
5.5. Resistance of the ProQramme from community 
5.6. Lack of the necessary awareness, attitude and practical involvement in 

SIP implementation among Teachers . 
5.7. Lack of the necessary awareness, attitude and practical involvement in 

SIP implementation among students . 
5.8. Lack of the necessary awareness, attitude and practical involvement in 

SIP implementation among the community. 
5.9. Insufficient budget 
5.10. Lack of school facility 
5.11. Large/overcrowded class size 
5.12. Lack of reward for those who deserve it 
5.13. Lack of Qualified/trained and effective/operative principal 
5.14. Lack of trained teachers for special needs education 
5.15. Abduction/violence against girls 
5.16. Limited support from the Ministry of Education 
5.17. Limited support from the City Administration Education Bureau 
5.18. Limited support from the Sub City Education and Training Office. 
5.19. Limited support from the kebelle Education and Training Office. 
5.20. Limited support from the Community 

Other (Please specify) 
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6 . Major Prospects 

According to your opinion, what are the major prospects of the School Improvement 

Programme (SIP)? Please rate the degree of speculated/hypothesized prospects listed 

below, where applicable, to indicate the importance of the prospects, where 5= strongly 

agree, 4= agree, 3= undecided, 2= disagree, 1= strongly disagree. If you feel that there are 

other prospects not listed here, please state them in the space provided and rate their 

importance. 

S.N. Possible Prospects Rating_ Scale 
5 4 3 2 1 

6.1. The quality of learning and teach ing process can be enhanced . 
Efforts can be made to make the curriculum meaningful, inclusive 
and appropriate to t he developmental stage and needs of the 
students. Teachers' teaching practice will be improved, strong 
relat ionship between teachers and students will be ascertained' 

6.2. The learn ing and assessment process will be enhanced and students' 
achievement will be imQroved. 

6.3. Education Environment will become safe, supportive, and welcoming 
for all students. 

6.4. Effective and efficient school leadership and management can be 
demonstrated; resource management which supports educational 
programs and progresses to ensure quality education vis-a-vis the 
count ry's pol icies and strategies will be ensured . 

6.5. Relationships between the home, school and the community enhance 
student learning and home experiences of students are used as a 
starting point for learn ing. Thus partnership of the school with 
parents/ guard ians, the community and external organizations will be 
fostered . 

6.6. Self evaluation practice can be enhanced in the school/s. 
6.7. Democratic culture can be cultivated in the school/s. 

Others (please list in t he space provided below) 
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I\. /!..1'al' hm·.,.cp:r:tp A:: 
3.2 .16. -rIO,": fA~ ~It,,}."f' ."f' ?"tJC-r TC''1&'?'''} l\.oo9u t---r ,,'}.c;,l·t\ f()l\.m)· 

ou?" tJ t-- '} lj" i', fI &. It 1. f If 'I' ct. tt cf! "1' h lj" 4. ().II.. t ?':-''' I\. I,? 'X It -r l' ~ -r (J oy .e: ~ 01 
TC'''/t--oo.'} l'°Il}t--Cf~ h1.·C~A II 

3. 2. 17 . f ·,.OYtJP1· t\~ ~It"'-r ,,.oo11'1{l .,... /!..!l.t\ ; (J1'1\.";J·~m· oom'}?" '''''?''~m-
al'm .. ;J· OY "').ltlf)· TC''1t--'P'1': fO?fI·,.(,yC tI~?':-'''. hlj" OY-tt.('{~01' 
h ')1. ftj"; It,.. ;t'~(D' ·"flOY"? h '}.ltlf)· ,,... 1.C~A:: 

3. 2. 18. t\ ~ .,... () l' P lj" f It 'I> _'(J.4' ."f' (gifted and talented) .flt~m· ,,·OYt9':Y. I\.h~C()' 
l" (Jl\.m· (J ''''f~r A~ TC''1&.qo1- hoyt}.e~."f' :t·I\.°;J·:'!O)·'} I\.OY"1.°1 n:"l'tpA I: 
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• 

• 

• 

• 

• 

• 

• 

• 

3 .3. '}o..e CMI 1-Pa.e 3 :- f-l-SJ"tJCT {\.T 1\oo&--C (Leadership and Management Domain) 

fT9u tJCT n.T 1\OD&--C i\-r SJ"tJCT n.-I: '1A'I\' &--tJf!., OD~~'I\' "'I ho1' SJ"tJco1' n.-~ D?tHUI'I-n ;JC Ooo-,.llOC 
oooot!PJ':t'·,} OD?CD'l1)o1' OJ$. &--tJ~ ooSJ"&--o1' f!.,'1CO;J·A:: &--tJ~ -""'It'} D?tJhA _r$.~1 "'I i\ooSJ"tJ&--'} Th-~T 
Oool'lm T -I'h;J-;J • .e ooi'fi'f A '} f"'l.J..A '1 ~CD':: 1\oo&--Cc; 1\1'l-,.1Ia $.C (J;J&-- 1"&, ~-l-') f"'l.m.e~ -,.°lllC ~(D.:: 
.etJ')~· 'Jollaf!., O"'l.ooi\hT hU.t) O;J-':}". i\ ("~n'T fT°J{l&-- m!l:"1.$1)1' OSJ"C65}.PJ PC f"X" SJ"Ah-l- Ooomcl'SJ" 
'1SJ"1D? PJ'} !l'lcl'SJ"m·:: (fl~ 5 = (11)SJ" "I'lOJOJi\IJ-t 4= "I'lOJOJi\1J'1 3=JiAOJI'I'}h-SJ" (thlt-n hool'lm-l­
"~mlli\IJ') 1 2 = JiAI'lOJOJSJ"1 1 = (11)SJ" JiAI'lOJOJSJ") 

"'. <h . f-l-"'10&-- m!l:"'I.JPl- f "'1SJ" 1 OJ "'I. tJ '} 
5 4 3 2 1 

3.3.1. (J T SJ" tJ C 01· n. -I: I'l -l- &-- .,.:q: t, 'P. "~}l.1· 0 '1 i\ - "'1 SJ" 1 D? (D'm_ T ".e .,. aD I'l C·,. CD' 
f-l''' ;Jif. c;:fCD':: 

3.3.2. hTSJ"tJCT {\.-I: &--tJ.ec; '1(l1' ;JC i)'} i\o)'} f°'l~~. 00, J''P. °19U 1"? 
(professional appraisal) "'I oo·,f'P. TSJ"tlC·Y-l- 1\1'\.:: 

3 .3.3. ,,1\+1' . fp~ SJ""'1llC 00 CTIJ t! PJ l' (ethics). oot flf'l· 00 Clf PJ l ' "'I 
fTSJ"UCT n..,: ,}"D?$1)1' OTSJ"UCT n..,: "'lUll~l'I·n OIJD" f;J' OJ+' c;:fCD':: 

3.3.4. fooD? C D? I'l -I'II? 'T. -n:J> T (j) .e SJ" (D. m;J' OJ ~ T 0 tr i\. SJ" pC'}-I' TSJ"UCT 
h'}(D''11' ,,.t! Of1.li.CD' -I'hA !l. A ( -,.J.. T!1:A) 

3.3 .5. f T SJ" uc -l- n. -r 00 i'f il' A ~ f,.,·"'I..r Th-~+1' f-l'H~4'T fTSJ"UCT {\.-I:,} 

II'IUO~I'I o(l OD?"'Ihc ~(D':: 
3.3 .6 . O-l'h;J';J-f!., frf'001110 oo~]{ (Longitudinal Data) f-,.D?tPJ1, (D·m+1· 

00 i'fi''i ,,:fCD'') !'}OllC:J> j\.:: 

3.3.7. O·I'\·SJ" fo}' SJ"UCT {\.-I: D?UO~I'I-n 1\ll"T 0,,, !11CD' 1\ooT f'TSJ"UCT n..,: 
f:t>f,.,·"'I.! Th-~T 'Jollar-1' SJ" '} "'} $.lf~· 00 OM '1\' .e 1'" j\. :: 

3.3.8 . i\ T SJ" U C -l- n. -I: 00 SJ" U &-- '} f -I' i'f 1'\ A SJ" f,.,. II ,,:f (D. 00 9" tJ &-- ') pAm '1/" 1 tl 
(coaching and mentoring) f''''I.$.~'''1'':f(D. PC'lT -"tlC"'1:t:A:: 

3.3.9. o TSJ"U C -l- n.-~ "'ItJ()~I'I-n oot,hA 1\PJ'};J-'P. "'1 T7-H'· l' 00 I'l J.. c;:f CD' '} 
()W&---I'~'fc; ()OJ"~1' ".e f'-I't,~~. f'lIal'llJ 1'c;+l- 1\~;J"'1m'PA:: 

3.3 .10. f' T SJ"UC T {\. -t: 00 9"U &-- '}c; w &-- -I' ~ 'f () T SJ" tiC T {\.-I: CD'lJ).JP l ' 1\ 1'111)1' ".e 
'JoAU -"lJTb. 1',lJ.e-l''PA (1\~C1'PA) ! 

3.3.1 1. TSJ"UCT n..,: f 1\ w&--C 'I f'°I6J!'T 1\J..;J-T '/..$.-Y-1· 00· .f'P. $. '}·()/U"'1 1\i\CD':: 
3.3 .12. f'T/{\.,,: 1\I'l-l'IIa$.C fA~ ~"o)T TSJ"UCT Ti\.1'I. '} () "'I I'l rf'll () C ' 

()oo~l1)mCc; ()001SJ"1SJ" 00'!'P. ~"k ~-I:') -I'OJ1':t:A I: 
3.3.13. f-l-9"UCT {\.-,: f'Th-~T 1\ :t>11) 65}. JP l' () -I' OJ t PJ:r: f'TSJ"tJCT CD'm-l-c; 

()'19"1"'1 oo~]{ ".e f',,,oo~fll1' c;:f(D'" 
3.3 .14. f'TSJ"UC -l- n.T ooi"jil'A fl"'l. _I: 1\00;J.'P. tTCT rf'mc;:t>~ i\ O' j\. SJ" 

lli\f,.,·Ci"j PJ1' -I'w&--6J!':t:A I: 
3.3.15. f'(J)"~ -ooSJ"UC Uo(l~T(P .T.A)! f'-l-9"uc-l- n.T ooil'i"j A fl"'l.-I:c; f -""? tJP1' 

-I' OJ t, f'1' t,(J}',}I'lA 1\t,"T ()TSJ"UCT n,-f; CD'lJ)' 1\1'111)1' '/..$.T -I'lJTb. 
1\f,.,·C1'PA :1 

3.3. 16. f'CD'lJ). 1\1'111)1' '/..$.+1' oo/A'I\' f' -,·,n&--'T·! () "'I I'l ~]{ f'-" $.14-, () cI' 11) .e ~ 01, 
f' "'l. "'1 () 'T, c;:f CD' : f'/..$.": (D·m·Y-1·9D -,,0011°J{l'PA:: 

3.3. 17 . f'l'Iav: f'+.lJ+.l'lc; f'4..ec;,}1'l t(\C(\ :1· "''''It$1)'f h~-I'~ (D·mT "'}-'t!oom· 
()"'I.$. '1'f: ooA h· (t,.).;J·) .eoo&--i\.! 1':t>SJ" ".eSJ" .e(D'''j\.:: 

3.3 .18 . htrl'\·SJ" lli\f,.,·Cil·p'1· .~C oo$.()~c; (D'm;J'''? f'lf~ '1Tf.~T 
(communication) oo'l~ '''~;J''lrp.A:I 
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• 

3.4. ~o..,e. Cbl'l 1-Pa.,e. 41- rUll~""l'IlI .... ~-rt;: (Community Involvement Domain) 

'1'~-r ,f~CD' h"C" -r~)'i' (Partnersh ip) f'?'Y"'''-r ov~-(n ha)iI}(~','i' htJ 'O~ ,t-Ml' .'C oofj:mC 7'9"tJC-r 0..,.:'1· 
,"t"lt?' f,J! ~!CD" hu-O~-t-l'IO' "c ~"'Ic"~~-n (N'?1'i' "17') .c'il~~iI~lJ,t\:: "CD'''''';;:'i' cI>"I.e,,-r _f~OJ' h .'C,,-r 
7-9"tJC-r o.·fif' ~tJ -fll · t-l'IO· ov~'JfP)'f ~ollilm-r'i' tJ-O l"'-l'I0' ~Dtm'O :'> TCD' -rAtp'~~ (Expectations) 9"il7i 

• ~ollflm-r .el PaT lJ't\:: .e1J")'/· 1-Pa.e ODtoo~h-r hll,tJ o;l-if· ~ c"~O'-r f7''?O~ m~DtpJif- 09"C6rij.Pl FC f "X" 
9"t\h-r Ooom c#> 9" "19"1"'1pJ,} !ilc#>9"ffi< : : (fl.(' 5= 0"19" "ilDjDj~"' 1 4 = "ilDjDj~"'l 3="AtDl'I'J1.SJU (m~lI 
hooilm-r "~mq~l1-)1 2 = "AilDj"'l9"1 1 = O"lSJU "AilDjDjSJU) 

• 

• 

• 

~. 

"'.ch. r-r'?o&- m*otPl'f f '?V01"'1 "'l If') 
5 4 3 2 1 

3.4.1. tDiI}('f {'A}(f,J!:r!m-'} fo.~"" ~»~ OOllollt\h-r }',il"".f'f-r l'I'1'·t'lJ't\:: 
3.4.2. -rSJUUC-r 0.~1: q,,-,~CD' O~A (School events) iI.e f "'!. 1'''' m iI}( if·'i' 

r'h~Pa 1.?'if' cf:'1'C hfj:.,.;;: "CD':: 
3.4.3. tDiI}(if-/h~ Pa 1.Plif· "'i' ..,.DjtPlif' f-r9"UC-r 0...,:, iJ)'i' lJ''i' "().·f 'f' 'i' 

ooClfPlif·') ,rCD' :'>~:: 
3.4.4. f"""'It' T~"/~tp'if· 'i' m-m-f·if· trc-r "'I Y..-l 'I.! oo~O;;: flf., f1.tf. 

ooC J,-'?lIC }',~:: 

3.4.5. Otrc-r h~~l"l 'I.~"'if· tDiI}(~~ Ohfj:..,.;;: ~l'Jf ooCt};l-Tm-'} 1AOlJ'A:: 
3.4.6. 'h'~ CDiI~- oll9"tJC tJ'O~-r'i' fC#>OI\. f-r9"tJC-r'i' ilAm'i' X'/O.-r q~ 

oo~O;;: oolJ':"~if' CD·il'1' '}cf: -,.~-rb. h~:: 

3.4.7 . fhfj:A Oll9"U~'} OD1I1(1if· oo9"U~' hm iI}(if·'i' hh~Pa1.Plif- "C 
f .. t-1'i'·"'0-r'} f.., ,?,?qo7i (Frequency) h,,-r';I· ).m- ~.e"'m- !~!~:: 

3.4.8 . f-r9"lJC-r 0.-1; OD111(1if- -r9"UC-r o."':'} f~~ tDiI}(if·'}'i' h~Pa1.Pl'f'} 
ODlI'?OCD' hilc#>9"mlJ'A (.e1llJ'A) 

3.4.9. f'llll..,.Ml· '} ..,.tt-rb. fot!:"fj: f-r9"UC-r o.-r r~1'I. h~:: 
3.4.10. ~CDiI}(if-'i' ~U-nl""MI' -r9"UC-r ~ooilm-r'i' fb/l" if- f..' "t;:if- ~Djf..·l'? 

-r/0.1: T~'?~qo'f h~-r:: Otl.l1- ODlP~-r ODj,}Oll: OOD~~'i' 1j{ A9"fl..'f 
0"'lilm1f..· ODtOD~h-r .(',,~ l'I'1';i:t\:: 

3.4.11. -r9"UC-r 0.1: tJ 11 ~ ..,. MI' ') oolP~-r q~l1- T~'?~qo~', iI.e f..,.tt..,.~ 

"''''ItPlif''} 4!'1'C fDt!tt.e 0011'1'{1 h~CD-:: 
3.4.12. -r9"UC-r 0...,; flJlIlI '?""'''-r "'1-1: t! ~~ if- (X'u·t;:if·, ) 0"'l1l"~ -r 

~-r9"UC-r 0.'1: "'IUO~l'IlI 'h'i' ~tD'6J!'m' 'l'Ol..,.illl Oil<J.-r hl'l&-6J!';i:t\:: 
3.4.13. f-r9"fJC-r 0...,: "tf."I/O~t ~·U'fj: (News letter) tD:" ;I-'Pc 1-Paf-if-'} !t}..,...,.: 

ooiltJlI"-r !~m- 'h'i' fDt!~~ "m- :: 

h~A 4. hT~'?&-oo- f..,.1"f.-r lJ''i' lJ''i' tD'mofo'f/ilh.ofo'f (Major Achievements) 
O'hCfl9' ilfl;l-f-rjiloot\t}h-l' h·}j().-r oo~P1'A ooCU '?-flC f""l1~' lJ'Cj" lJ'Cj" fln·f:r· VO')Y;'} Cj"Tm-? .eu-)'1- ?-PaJ.'. 
OO?,oot\h-l' hll,f} 0;1--:", t\.,.lO· ·'" m*"'1.9'1' fl9u C65J.P' FC f"X" 9"An-r Ooom"'9" f'h!,)Pa ')/Ia. fln-'" ilfl~."\'l. 'IT 
~ljf "I VO 1"'1 9") ,rflcl' 9"m':: 1\.1\0-:''. 011Cl'cr J' A .,.t}''''1: fln .... ~.. t}t\.?" O'''()mm- n(j:-r (1;1- OOO'lfj: "19"1"'1P'') 
!flc#>9"m-:: (flY; 5= O"lVO hflLiI'l.l 4= llilL iI 1.1 3=>tACDl'I,)J1.9" (mttll houilm-r 'h~ml)~l1-)1 2= >tilflLiI'l. 

fOtJ !llLA '? f 1 = OIl)VO fOtJ !llLA '? 
..... ch. f .... 1"f.-r lJ''i' lJ''i m-mofo'f/ilh.ofo'f m*otPl'f (Indicators of Achievement) f'?SJU1Dj otlJ'} 

4.1. 
4.2. 
4 .3 . 

4.4. 

4.5. 

4.6. 
4.7. 

f-r9"tJC-r ht}qo.Plif· ~l1-~9" """'ItPl~', 9":(: (f"'l !l'I1-): ~,,&. h'i ODillJ-O'1-r 
.f'iI~CD· 'i'~!CD':: 

f-r9"lJC-r O.-r hoo~C'i' hil"'Pa~C t\-r9"fJC": '1'~-r 00 if if t\ -0:'>,:)' J't\m­
ft(\Cil hil '''Pa~Cj1l0D~C: f-r9"lJC.:)' TC:°/~qoif")'i' f-r9D tJC":' 'I.~.:)­
fOD9"~.:)· 11:1',:)' .,.i'j' 7i~t\:: 

0-r9"lJC7' O.-r ooi'j'ifA TC:'?~9" 'I.~-r fwil}(l·/filttWI.pq, 'h·)~11."'9" 
f}"hqo.w' "'It'''hOll'l11 ,,.tt-rt;: ..,.if'li1.t\:: 
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• 

• 

~ . 

• 

• 

• 

• 

h~A 5. OTC'''I6-ou- 1l&. '09" ~ .7mou- 'PC; 'PC; 'f"lC'7f' (Major Challenges Encountered In Implementing SIP) 

O"C{}P' h{};:I, r:" / h OO/\ ... h :" 0:"/0.:" oo i'P'j A OIJCU "/lIC h&.909" r ;J-t~ CP C; CPC; 1,olC'1- 9",)1:,) c;:f(J)' ? 

("llhp':" ,) hU.tJ 0 ;:1'1 ' r<l>LO':"') 1-"IC'-:''' (}'I.1.1: ,,.h{}1'(J)· hlf"1 I.Lj{:f!(J)·') /\"7l}r:" (}9"C6liJ.P' F C r "x " 

9"Ah:" Ooom4>9U "I9"1'IOJP)') ,r{}<I>9"m' ll 1\,.1\°1' r;J'~C; Ol'Clf';· ,rA ' ,. ... ·,.1: "fdIC-:", "'/\,9U 01'()mo)o 

h~:" (1 ;:1- (}oo'~ "19"1"7 P':"') ,rl'l<I>9" m·:: (t't~ 5 = (}tlJ9" "l'l0?0?/\1}<1 4 = "l'l0?0?/\1}<1 3 =hA(JJ(),)h-9" 

(dtl}lI hool'lm:" "$mll 1\ I}< )f 2= hAl'lO?O?9"f 1 = OtlJ9" hAl'lo?o?9") 

+.4r. m*~P>'f f "19" 10? Dt If ') 
5 4 3 2 1 

5.1. r()I\m"1 f()(J)· :.> ~A ~A():" I" 1'L:" 

5.2. r:"9"Uc:" 0,:" ooi'ii'jA TC'''It-9'' oOlmt,rP'l- rooO~:" 1,olC 

5.3 . OOO9"Ut-') TCOIt-oo.') ,rl\oo4>OA (+j>(J)'tp') 

5.4. 01'"7tP'1' Tcolt-01)'') ,rl\oD<l'OA ( ,-,.j>(J)'tp') 

5.5 . OO?UOL()lI TC"It-01)'') .1' 1\ 00 <1>0 A (1'j>(J)'tp') 

5 .6. I' 009" U 6- ') l'll\ T l!' "I t- 01), ',l'l &. 'I 1,(J)- ') 66)0 <1>:" -: "I ') II OS ' ''''Ill t- 'P. 

1'1}:"b: ,r l\ooljC : : 

5.7. r1'O? tP' l ' l'll\ T C"? t- 01). hl'l&''1 1.m- ') 6(J)' cl':": "I') tl 0. C; 1'''Ill t- 'P. '''I}:''b: 

.1' l\. ooljC : : 

5.8 . r'lOJ £h OL() 11 {} l\. T C'''I t- 01). hl'l&. 'I 1.(J)· ') 6 (J)' <l' :":"1,)1-10. C; 1'''Illt-<e 
1'1}:"b: ,rl\.ooljC:: 

5.9 . ro~:" "1'L:"/"7"1M ; 

5.10. 1':"/0.:" OO1A1~ OOUft,rP''f "1'L:":: 

5.11. Oh')~ h~A 6)0{}1' rO'?,"7';. ,,.O?tP'1· 4r1'C hoom') O'l,e. oolf'):: 

5.12. 11 A 6IiJ. 'I () ~ " ... 'I :,. I "1/\ () (1 'f 7i A "7:" I 9" l'l;JC; 0,/ tlJ:": : 

5.13. o tp' ,r (J). 1"" 00 I. 0 C; 'OJ>:,. ,r /\ (J). C" () 00 9" U C h /\ 00 l' C : : 

5.14. /\A~ ~'I1:" :"9"UC:" f()/\m"1· OO9"Ut-') "1'L:":: 

5.15. O(),'" 'f 'I~ fUIJ.f.Cl'l m/\ ""' : ml'l.ll'P. l' j>:,.C; :",)I1I}:: 

5.16. hUIJ.h1'/\.:" ',"''1:'' 1'1(l(J)·')/1'&''I1.m··) "1tl ~/\"7"1'f:":: 

5.17. h:"9"UC:" UIJ. ".l'l ' I;C 1'10.(J)-') 11'&''11,6)0') "1tl ~ /\ o,/o/"f:": : 

5. 18. h:"9"uc :" (lC' 1'1(l6)o')/1·&.'I1,(J)·') "1t1 ,r/\"7"1'f:":: 

5. 19 . hh~/\ h",011 {J:"9"tJC:" oo9"t.f ·'·10.m·')/·"&.'I1.(J)·" "1tl 

,r /\ "7"/"f:" : : 

5.20. h <I> 01\,. :,. 9" U C :,. C; l'l A m C; ~. I 0.:" 1-1(l (J)' ') I'" &.'l1. OJ- ') "1 tl 

,r 1\ "7"1''i :'' : : 

5 .21. h"7tJOL()lI "'1(l(J)") 11'&''11.6)0') "111 f /\ "'/"I'f:": : 
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(QVI.tJ') vV 

I 1'1-?l}~tJ' '111lJ ;"/'V-?t(ob1f ±·A-1JI.J:u 'L'9 

I 1'1-?l}~tf .'101J'1l.ol.oIJfp VfpJ ±+1JI.J:u 'g'g 

II'1lJJI.C7tJ' 

:3.J:IJ+ l}V7U'I!&o 'W1JlJ4~J oIJ .(I1l ';f t '{ ±m'l.~IJ~J/-!:ivwJ 

.J:';f7. oIJ-?fp;J.L '1 ~~an .J:'U .J::JllolJ.J:U '1fp VI.J'1.o VIJ l}J-~ ~~an';f t '{ 

.J::JllolJ.J: .wwl,fLoV .J:1J .J::JllolJ.J:U ~ oIJ'1 .J:~,I.I1.oJ J-1J.w .w:J:"':1JU 

±m?&o·'" tJ'vu oIJ·'.Jlan4 ILfpl'LoJ .':r·P'''':7UJ'1.oJ t:Jl.oan ±m?I.o ... ·J I 

.J:~~tfp .wVI '14ltan ·UV+7l}t,U .':r.J:1J .J::JllolJ.J:U il}IJ-l.1J '!:m?Lo+U '5'9 . 
! 

I l'VlJJl.c'7tJ' 'l:cPl} .J:-? oIJanJ 

oIJlJJlJJl.oU :Jc ±mll.+-?.J:IJ .':r±m'VV~ :'.?I.~J ;}J'V+4 .J:';f7. 

t:'·:JllolJ.J:J .':rt-!:ob-?fp;JJ • .J::JllolJ.J:J i:J-?an~/:J';f~""IJ~ IJ:JI}?J .wVI 

.J:CPU· '1 ~~an .J:-?J- :"':J(loIJ.J:V :J';f~+IJ~ .':r:J-?an~ .J:'U .J::JllolJ.J:J 'v'g 

II 'V .':rJltJ' .w:J:vcf .J:~l}lllJan 

.':r'{ '7c';f i (-l.VJ'I.oJ) :f;oIJ -!:m?l.o+ oIJ'V.flV '!:m1JlJlt~ .J::JllolJ.J:J '£'g 

( I I '1v ~J~tJ' 'I:'W'w ±m?I.o+J oIJ.(I·II';f t '{ .J:';f7. I.ol.oIJfp .':r:Jl.oanJ 'Z'g 
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Appendix 2. Students' Questionnaire 

Note: The students' and School Level Management and Teachers' 

Questionnaires were the same except for Part I, Part II and some variables 

in the SIP Domains. Although, separate questionnaires were administered 

for the two groups of respondents, only Part I and Part II of the students' 

questionnaire are given here in order to limit the size of the document. 

The variables not included in the students' questionnaire are indicated by 

putting the symbol '*' before the serial numbers of the variable in the 

respective SIP Domains of the School Level Management and Teachers' 

Questionnaire. 
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Name of Data Collector: __________ _ 
Date of Visit: Time: _ _ _ 
PART 1. General Information 

1.10. Sub City ________ _ 

1.11. Kebelle _________ _ 

1.12. School Level 
(1) 0 1-8 
(2) 0 9-10 

(3) 0 11-12 
(4) 0 9-12 

(5) 0 other (Please specify) __ 

1.13. Respondent~Sex: 
(1) 0 Female (2) 0 Male 

1.6. Respondent's grade level: _ _ ___ _ _ 

1.7. Respondent's Age in completed years: _____ _ 

PART 2. Preparation for the Implementation of the School Improvement 
Programme (SIP) 

2.12. Was an awareness workshop or training organized at your school for 
implementing SIP in which all stakeholders? 

2.5. 

2.8. 

2.9. 

2.10. 

2.11. 

(1) 0 Yes (2) 0 No (9) 0 Do not know 

Does your school have a three year strategic plan? 
(1) 0 Yes (2) 0 No (9) 0 Do not know 

Have you received/are you aware of the SIP guidelines? (please tick one). 
(1) 0 Yes (2) 0 No 

Did your school conduct self evaluation? (for school level respondents only). 
(1) 0 Yes (2) 0 No (9) 0 Do not know 

If your answer to the above question is yes, what level of SIP 
implementation is your school at present? (Please tick one) 

(1) 0 Aspiring (4) 0 Achieving 
(2) 0 Developing (9) 0 Do not know 
(3) 0 Functioning 
What are the major financial sources for implementing SIP in your 
school/organization? (please indicate in order of importance) 

(1) 0 Government 

(3) 0 Community 

(4) 0 Different School Revenues 

(5) 0 Other Please (Specify) __ 

(9) 0 Do not know 
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htt:A 1. };m..4>",e ool"-

1.1. -r /0.": r01f.1~O""'· h~tt h'I'''? 

1.2, -r/o.,,: rOY,1~O-r 4>Ot\. 

1.3, r-r/o",: l.l1r 

(1) 0 1-8 (3) 0 11-12 (5) 0 1\,,, (.e1M) _ _ 

(2) 0 9-10 (4) 0 9-12 

1.4, P;/': (1) 0 1\,'" (2) 0 OJ'H': 

1.6. rh~A l.l1r 

1.7. lJY:OfJ. 

htt:A 2, tt-l-/o,-l- oo?\'?\'A ooCU "1l1C };&..'8?D r.,.1.l1 :"1:00 1I"1~-l- (Preparation for the 
Implementation of the School Improvement Programme- SIP) 

2.1. O-l-/0.;J'1' 11' r-l-/o.-l- ooif7iA TC'''1t-?D O,,'ootth.,. r9"hhc ~lJJ<1. 1'CJ-r (P'chi'i'T) ",trl? 
'IOC? 

( 1) 0 h!P (2) 0 hA·,..f)~1.9" (9) 0 h"OJ'c}9" 

• 2.5 . ..,./0.:"!P f}l'll'''' 'lou,'" ll-rt-rf'j(h lJc}Y.,' M\OJ'? 

• 

• 

• 

• 

(1) 0 hP' (2) 0 fttlJJ<9" (9) 0 h"OJ'c}9" 

2.8. f-r/o.,,,, oui'fi'fA ouCU '1llC ououtl!P1' rf'cf>'O/\OJ'/llMLU ']ol',.e 1/\'1 rf'1.C"lAP'-r 'IOC? ("qh!p h,}f: 

ouAll 1l:r .e9"lm) (1) 0 h!P'} (2) 0 h.e 

2.9. -r /0.""!P '1/\ '19"1tT<f hf)'l~A 1? 
(1) 0 h!P'} (2) 0 h"f)~1.9" ~(OJ1. 1'14: 2.11 .eM-) 

2.10. ",,/0.""!P O'}fo,-r oui'fi'fA TC''1t-9'' h&"'109" l1f: I/\OJ' 1.l~ 9"'H':'} 'IOJ'? ("qhp' h,}f: ouAll 1l:r 
.e9"lm· ) 

(1) 0 01''1~'l' ".e Itt (4) 0 f"?,&../\1m· 1.l~ ".e f1.ltt 

(2) 0 (lOU~UDC ".e 1/\ (9) 0 h"OJ'c}9" 

(3) 0 (lOUP't- '''' ".e Itt 

2.11. f-r /o"l' UDi'fi'f A TC''1t-9'' /\ou' ''''10C N· /o,-r!P CP'l~ fO~ ,l'/fnl/,O 9"'}6J}> 9"'H':'} 'I OJ' ? 
("qh!p'",,} h'}Y.: UDAll 1l:r .e9"lm) 

(1) 0 ou'}'1P"'" 

(2) 0 ou'}'1P':rif! IAU''I y.·C~,.,. 

(3) 0 ;hlll'Mll 

(4) 0 N·/o,'l: A f. A f. 1Cl!P1' 

(5) 0 1\,,, (.e.1M) ___ _ 

(9) 0 ""0J'c}9" 
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htt:A 3. r-l-/o.+ ooi'fi'f A TC''7&-9'' r+'7o&. m~OIJ.PJl- (hOll.e CM 'I-~f· ';f· l h')()ol't'} 'I-~r-'f'1 ht'l:r'McP,';f h1'1C) 

3.1. 01l.e. CM. ".P..e. 11- ooll'/Ce; lI'/fI-f-lI'/C 

'r&--l- .PII(1)· ooll'/ce; '''If1-1,tJ'iC (H' a.VI6};h oot.~· I\.e. -I-onflC-f fOJ1.&A~'} f1t;HOe; l'fto;rOJ' fP.Ot. 

f-l-"'ItPJ1' lI'/tJOt.tHl fOlJ.&.'rC hOl·tr't·9" Ol\.e. 0IJ9"1J&-'}e; -l-lI'/tPJ';)" fl\(I> 11.4>01, (excellence) IIooi'f-l-t; 

• ()9D:t l · j\o:rTOJ-'} II01'mcf>9u htt:'I-<1 'rt.-l- f lPl .• P1.C1·0-l- h'}(J)"} 't(J)':: .e.u,}'t· OO'"I.oollh-1- hH.tJ O;J'l' 

IIcf>t.O· -1- f-l-"10&' m~owz.?J:y, 09"C"P},?' FC {'''X'' 9u Ah-1- Ooomcf>?" °1'r1l1'/?''} fflcf>'rm-:: (flY: 5= 

OtlJ9" AfllI'/lI'/IIIJ<l 4= AfllI'/lI'/IIIJ<l 3=hAOJ{)'}h-9" (th~lI hooflm-l- A~mllllV-) 1 2= hAfI'"IlI'/9"1 1= 

OtlJ9" hAfI'"I'"I9"I ) 

"' .41 . r-r'7o&. m~OIJ.PJl- f '79'" 1"7 "t tf') 
5 4 3 2 1 

3.1.1. -l-'r U C -1- 0. 'f: 'r &- -l- 1\ II (J)' 00 "'I C e; "'I () 'I-"'I C m '} t} &- 00 lP t. -l- fOlJ. 'rll-
o ;J &- f -f' II ;J jf. ,,{). -fl' 11 II, -l- :: 

3 .1.2. oo?"U&-'} rto"'lt?'~:f(J)· f-l-IIff foo'''IC Cj~'r't -l- " '} P. I\:f (J). 0 OIl cl> (1 A 
fll'/fI-I-"'IC II.e.,PJ;!T(1)·'} (1 II. V- OIJlPt.-l- l1fl-l-t}hllOJ- -I-m:tOlJ'l'A:: 

3.1.3 . Ohtt:A (J)'fI'r OIJ?"U&-'} rO?f 1.C~~!(J)· '}"1 alC'l' f-l-flor-1- 0-1-9"UC-I; I\.e. 
'tOJ- :: 

3.1.4. OIJ?"U&-'} f-1-'rUC-f;'} 111\"'1 II -to"'lt?'"f .e.1A~1I- I 
3. 1. 5. OIJ?"U &- '} II-1-"'It?'~TOJ- f OIJ. () f!l. T OJ- "'lll&-tf PJl,e; OIl '7 II 6fiJ, PJ l ' 

'7A?\t; <I! A 6};h f II- e; T(J)' I: 
3.1.6. oo?"U&-,} II -I-"'l t PJ ~ T (1). 'ror -I-'r ~ t\. -l- t;T(J)' ; II -to"'l t?' ~ TOJ-

• l1fl&.1\ 1. (J). '} hO&':r fI II OIJ. () f!l. :f OJ- 'to 0,/ t?' ~ T(J)' f 1.u,}'t-l-e; O&.fI 
fOlJ-f''''IOIJ'} fI~-1- l1.t':C'IlT'l'A:: 

3.1.7. OIJ'rU&-'} (1A~ Ii~ 1\ 1" -l- -: O?:r: 0'1 .e. "'llj -1-e; (1lfC I\.e. (1ooOlJFt.-1-
11'}P."f'r A~'t-1- ~,P1.C'" ftl'lI-,}'r -I-"'ItPJ"f 01111-1- (16h-A't-l- fhll&-lI- -: 
-1-1 Cl OJ- '} 9u !..';Jtt: .e. () (1)1\. :: 

3 .1.8. OIJ'rU&-'} f"'lfl-l-"'lC -I-'711&-TOJ-'} f\ "'l P. OC (f\ "'I1"AO-1-) fO?,.t.P. OJ:t:r~ 
l ' '7C &.:f 'rt;-l-t; ?"C'rC (Action Research) ,ft}'lP.II-:: 

3. 1. 10. OIl 9" U &. '} (101J. f fI-I-'r~· -1- -l-'r U C -l- 'ror "OJ-cf> -l- 111\:f OJ- : : 
3 .1. 11. f -l-9" tJ C -l- o.' f; OIl?" U&- '} (101J. ,P OJ m·-l- 0,011 ;J'~ e; 611:r~ 6:tP.:fOJ-

• OIJlPt.-1- ffl-l-9u &-II-:: 
3.1.12. OIJ?"U &. '} h r', "'I t PJ :r:: hOlJ"'lC 11(J)·~. : h-1-'rUC'f; .e.tI-r. h-l-&A1,OJ' 

o,l\"'lt; (J).m.-l' l1~f -I-10.'t-l- fI\TOJ-'} f-l-f\,r~ f°'ll'lrf''''lC tl.e.,?'"f'}e; 
fI-l- &. -1-:( PJ 1" ) .e. m cf> "'l II- :: 

3.1.13. -to"'l t?' l ' '7 '}tfo.,fT (1)' '} II "'I ~ 1. "1 (1 "'l .. f fll'l\ T OJ- UlIt.-I-{)lI,} OIJlPt.-l-
111.t.'}- TC''7&-'l'':Y·t; (1-l-'ruc-1- 0.-1- hf\(ll' -I-~ rt-4.'l' A:: 

3. 1. 14. OIJ'rU&-'} fhtt:A -1-'rUC";'} ,to"'l t?';:TOJ- h -I-(.J;l, 116J.b fU.e.OJr} 
'l-'l"hC'~TOJ' ;JC "'}Jtf1'111fi- 1',!..'C1'l'A: 

3 .1. 15. f-l-"'lt?'l- OJ·trl.-1- OIJt.jf cf>1.'r I\A TC''7&-oo, I\~OIJC h'tOt.OJ- foo't7j 
't'r1) (OJ-(o.-1-) f ,,·7j7jf\ OIJtr'/·'} OOIA~' 111'l.e.:tA:: 

3.1.17. 0-1-'ruc-l- h~f\ - 1.Ibf-l' ' to"'ltPJ1' (1'} .4>'} .e.~'l-tJ.f\· I: 
3.1.18 . -r'ruc-l- 0.,,: 'I-"'It?'"f 1.h'r .PII-(1-l''} IN,;J'PJ1' lloof\f-1- f '''I if7j ,P 

flA 01, 11f\(J)' (cl> K,(\ '1-'}cl>I'l:t!tA):: 
3 .1.1 9. OIl 'r I) &- '} f ,t' 0,/ t?' :r; '} f h tt: A 1. t. jf °1 'r -l- OJ-fl'r 0 °'ll'l111-l- h -l-'r I}C ,,: 

.e.tI-l- ;JC -I-1Cl't-l- fl\~!OJ' f-l-IIf~ f OI'r11"l II.e.,PJ';)', rtom:tOlJ'l'A II 
3 .1. 20 . f\-I- 01lt?Jl' -I'10.OJ· al'Ot.-OIJAfI (feed back) .e.{)tlJA II 
3 .1. 21. f"19u 1"'l OIJt.jf (1h~A OJ'fI'r f lPl.t)'t1.(J)·'} OIJ"'lct; "'IfI-I-°'lor'} II "'li'f if A 

'r:t'r ".e. (J)·1.A II 
3 .1.22 . IIOJI\~:Y' f'to1.t.1(J)· tTC-l- fill A~;::f(J)' f-1-9u UC-1- (J)·m.-re; fll\~~-1-• "Y:1T 1'}Cl 1',fI,to "'f'Y'l''} f{)m 'tOJ-:: 

• 
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tN'\· '}9" (Joh-A ~ -r f «'l .. f~! ovA t19D h4>CI(JA f«'l .. f l.C"I "'IU(Jt:(t'(J .flllm· -r9"UC-r o.-r Cl'l (JCl'l (JuohCl(JC 'I~ 

r ' I'UOIPt: -I' "I ·)1-~·r·1- ') .f111·(J;J' A II IIhJ',}WM. " -"'It tt:'I"°-'l' -'-l'l0,,/owl. rtf~'J 9":1$ ftf~ ht}ClCl. l\.~mC ~'lClA:: 

'I''''ItsP1- (J-r9"UC-'l' 0.-1; "'IU(Jt:(t-tl m-l'l'r f1.u·)~-r l'l"'l-r h" -(t"'l:t:m· -r9"UC;J-~m-') (J~'I1-r ~h;J--I-'IfI.:: 

'I''''ItsP1- {)(\-'l' 9"UCp.:fm· rP,~ m·fJ~ (Jovl'lm-r ·,-fJ-'l'b.m· rt.fJ:fOJ·') hl'l"-tpX-1' "'I(Jch-r h')-'t1-fI. h:""'I~m­

h'})t1110()-r'J f : 9'''H:m-9'' tp,? h·))t'lt:m· "'IY:t:"I ~'lClA:: ~U')',- 1-P,~ (JOTl.uollh-'l' hlf.u (Jp.-:''',II4>t:(J--r f-r"l(Jt,. 

m~"Y.sP1- (J9"C6b1.9J p'C f"X" 9"Ah-r (Juom4>9" "l9"1"'1sP') Il'l4>9"ffl<I: (flY: 5= OllJ9" hl'l"'l"'llltJ-t 4= 

"l'l"'l"'l1l1J'1 3 = "AlD(t'}h-9" (d.fJll huol'lm -r "~mlllllJ')l 2 = "All"'l"'l9"l 1 = (JllJ9" "Al'l"'l"'l9") 

-t-.<fl. f-r"l(Jt,. m*"Y.sPl- f'19"'D'? Dttf') 
5 4 3 2 1 

3.2.1. -I' "'I t 9' 1- (J-r9"UC-r 0..,; h~'1'~ hCt};J' h ') P, 'I:t: m- fP,(tfJ 'I' 'J 1" 1-
h uo A h ·I'tp A. 

3.2.2. (J-'l' 9"UC-r 0.-1: ov9"U (,. '}'J '1' "'I t sP 'f uot}hA h sP') ;J.lp. ! 'l')Cl. ! aIAIJ~-r 

f ' I''P' 'I (J -r 'J (Joh-A ~-r 'I~ f ·f-ov l}.J t: -I' "I'}l' ~-'l' h,}P,1I (JP,(tfJ 'J''J-r 
-I't:.?"lf9_A :: 

3.2.3 . h-r9"uc-r o.-r f«'l.;J''l~ -I''''ItsP1' ~mC hf4>~(t uo'J';tA:: 
3 .2.4. (J uo "'1<;- '1.1. -'l- '1''''1 tm- '1'1&' ~-r f 0If. (t "'I m· ! (Jt,.(t- f 0If. -I' "'I ov ')! ~""-r 

f"Y.(t"'lm-'J -I'4>CI~ ~-r h ,}P, 11m· f P, (tfJ 'J''J ·Y.1, huoAh-l'tp A:: 
3.2.5. -I' "'I t sP 'f h "'I l'l -I' "'1<;- -1'"1 CI C -r U -r 'J ')! :,. '} ~ -r '}! 0 h-A ~ -'l- '} h h 0() C' -r '}'J f '14>-

o().4'-'l''} f"'le'tf -r If uo 'I (Jll uo'(J-r h ,}P''I:fm' hm· c1>tp A:: 
3.2.6. -r9"UC-r 0.-1: (J-r9"UC-r o.-r m·fJ~sP1· h(tllJ'J' 'I~ f -I' "'I t sP l' ') '1' fJ -r t.: 

hfJ1.:~A:: l19"fJt\:- f-r9"UC-r O.-r t}m',}l'lA'! flD llJ·y.l' ;FC'I"'I h'J fhtt:A 
l'lo()(tllsPl- ~m4>fJfI.:: 

3.2 .7. -r9"UC-r 0.-1: -I''''ItsP1''} (Jhov(,.C 'I~ h '}-'tfJ-H· o1:A (t'J';tA:: (9"fJt\ 
-I''''ItsP:f$ f-r9"UC-r o.-I:') hll(l1' (JOV9"t,.-rl 

3.2 .8 . f P'~ - -I'lJIA? mS'J hlf.U9" .?C f -I'I.fll· fCl'l (JCl'l "IT'i-~-'l- U·~p. sPl-
(JU' t\·9" htt:A 1.t:i{sPl- f-r9"UC-r 0.'1: TC'"lt,.'P'1, ht}A 'J~m' 

3 .2 .9. f ov "'I t.f htt: l\-o l ' -1''''1 t sP 1' ') II uo"'l C f«'l .. f ~ :J> 4!! 9" ~ f uo"'l t I h t} CI Cl.sP l-
l'lllovtf'J~m' (J-I''''ItsP~ 'I~ f-l't}~1. fP,(tfJ 'J''J-'l- hfJ~;tA:: 

3.2.1 0 . -r 9" U C -'l- 0. ,,: f :,. "Y. J> -: f "'I l'l &. t,. t,. -r '! f 1:'01.11 h'J t\ l\-o l' h CI ~' 'J' 4-1',l-') 
O-I'uo l\ h-l' .f fI. -'l- '} ovt:i{sP-:''', (J ov (t .(J (t 0() 'J -r'}-I''J (J "'I t) ~~. l'l;J' l'l'f: t} ce 
U0 "ll\66J, htl.?~·Y. h:"C!lA:: 

3.2.11. -r9"Uc-'l' 0.": f {).-'l- ' 1''''1 t sP l' '} 0().4'-r hl'luoAh.y. uot:i{ (J ov (t 0() (t 0() 'J 

(Jov-l''} '1'') m·m.p.~m- h tt: h '}-'tA 'J (J(,.fJ~m- h '}-'t'I''''Iov't. f"Y..fl'l1'A l'lA-r 
(Juotle.?-r ·I',}4>fJ:"!'l.A:: 

3.2 .12. -r9D UC-r 0.'1: 9"') .fUA 9"~'J f"'lJ'(t.? uotf',· '} h-r 10.-1: "'IU(Jt:(t'(J'J hlD'I~1' 
f-l'MI(tO' uot:i{sP-:''', J'ov llh;J-II.:: 

3.2 .14 . :t'1 0. ,,: 0 f 1. tI. m- "19" 'l"? f «'1.1. t: aJ() -r 'J fA f. tt: 'I 1 -r ,.,.. 9" U C -r l'l -r t,. rf; 1( m-l'l 'J' 
r ' I'ovllh'h-r'} rm'fJ~ ~fJ(l1' JJ'l'JlfO rAf. ~'I1-r -r9D UC-r rl\.fl. hllm-:: 

3.2 .15. UD9"Ut,.'} f 'I'1I/t!- If1..sP1· ' f'm:"uom· f'I''''It9JfJ!~m''} At!- ~'I""'-r 4>1.9" 
0()1Im- 1I~'f'm' hm, '1>tp:t:tpA:: 
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3.3 . 'In.,e Cb{} 1-~,e 3:- rTSJDtJc-l- o.-l- I\oo&,C (Leadership and Management Domain) 

fTSJDtJCT o.T I\oo&,C "TSJD tJC:" 0.,1; '?A?\ &.bJ!. oocf~?\ he; hT9D tJCT o.,,~ D?tJO~c'l1J .?c Oooi'(lOC 

oooot,(1sPl''} OD?lJ)<fflT rof.. &.bf. o09"&'T ,e'iCO;J'A II &.M. " 'D?t'} D?6hA ,(1f..~1 ',e; "on9"tJ&.') 

Th-~T Oooflm·"" i'tI;J';}' ,e ooj'fi'iA'} rorz,&..A "I '1ro-:: hoo&.ce; I\tH'''''f..C r.?&. ""&''1T'} forz,m,ecf 

i''?flC '1m':: .etJ '} '1. 1-"".e OOTl.oo"hT hl1.tJ O:J'-:'~ "cl'~O'T fToW&' m~orz,sP-:'~ 09"C6fib?> P ' C (luX" 

SJDAhT Ooomcl>9" '?9"1D?P)'} fflcl>9"m·:: (fl~ 5= OfflSJD Afl"7"7"tN 4= Afl"7"7"tJ-l 3=hA(IJ{}'}h-SJD 

("'''11 hooflmT A~mfl"tJ-) 1 2= hAfl"7"7SJDl 1 = OfflSJD hAfl"7"7SJD) 

"..~. f T'?O &. m *orz,sP-;;' r '1 SJD 1"7 orz, tJ '} 
5 4 3 2 1 

3 .3.3. h(\-fl': (I p''1 9"°/flC 00 ootf?>1' (ethics): oot ftf'l, 
ooCI1'?>l' he; fTSJDtJCT 0.'1; ,}""7?>-;;' OT9"tJCT o.,,~ 
O?tJfI~c'l11 O'P''' f ;J' ro'h e;rm·:: 

3.3.5. fTSJDtJCT o.T ooj'fj'f A cfl.:orz,f Th-~'fl' ""''1 f..4· T 
fT9"tJCT 0.1:'} °?tJ0~c'l1J OD?D?hc '1ro·:: 

3.3.9 . O:"SJDtJCT 0.1: D?tJO~c'l'O oot}hA I\?>'};J' er. '?,},1''1'fl' 
oofl&..e;rm·'} OlP&",.'if'l,e; O(IJ"~-;;' ".e fi't}~~ (I""c'l" 
'Pe;·f l ' h~.?'?mCPA:: 

3.3.10. f T 9" tJC T 0.'1: ooSJDtJ &. '}e; lP &..,. 'if' ';.1' o T9"tJ c:" 0.'1; 
lJ)<" ~ sP l' hc'lffl'P ".e "'AtJ ' ''''T&: I\".e ''''1' A 
(h~C1CPA) : 

3.3.11. -l-9"tJCT 0.'1; fl\lP&.ce; fO/~T I\&.;J' T ~f...y.-;;' oo',per. 
f.. ') 'ON'? h" lJ)< :: 

3.3.12. f-l-j0.1; hfli'''''f..C fAf. ~"-)T T9"tJCT 7" fl.'" '} 
O"7fl' ''flOC: OOO~(flmce; 00019"19" 00' fer. ~,,&. '11:,} 
i'(IJ'P:i:A :: 

3.3.13. fT9"tJCT 0.1: fTh-~T h cf ffl 6fib?> l' o ,"O?t?>~ 

fT9"t.JCT lJ)<mTe; OO/9"1D? oo~~ ",e fi'oo~fl"" 
e;rlJ)< :: 

3.3.14. rT9"tJCT O.T ooj'fj'fA florz,-t- I\oo:J'er. t7"CT ' ''me;cp$ 
·,.D?t?>l,'} /'Xl,SJDC' "tJ-fl.9" fI"~; Cj'f sPl' i'lP&.~:i:A:: 

3.3.15. f(IJ"~-ooSJDtJC tJ1J~T(P.T.A): fT9"tJCT fl.T ooj'fj'fA 
florz,-t-e; fi'D?t?>l' i'rot}r--;;' t}lJ)<,}flA ht}"T OT9"tJCT 
0.1: m'''~ I\c'lffl'P ~f..T i'''T&: hY:C1Cf)A:: 

3.3.16. fm·"). hc'lffl'P ~f...y. -;;. O'?A~' fi'1J&'-r. O"7fl~~ 
fi'f..14·e;: Ocl>ffl,e'lT forz,1'10<;:, e;rm-:: 
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3.4. ~o.,f. CMt 1-~,f. 4 1- rtJ11~"'fI-o ...... +G: (Community Involvement Domain) 

'f'6--l- .rf\m· h.7C'l-l-')'i' (Partnersh ip) f"1T'1-'l-l- oo~-o') hmi\~l''i' hU11t..,.flO· .7C OIJ(j:mC -l-9"UC+ 0.'''1' 

'J'''?~fD:F~:m'') hU'fl~"'flO' .7C f\"?<1>6-~-o (l\"?1'i",-l-) ,rfl':t'.,i\r'PAn "m-H';;:'i' <l>1"'l,f.'l-l- .fl\m· h.7C'l-l­

-l-9"uc-l- o.·f·l, l\U11~ '''flO' oot.i{ fD':t'· l\ooflm-l-'i' U'O~'''flO' l\ ,,?m·O:J'rm· :"A CfP'f (Expectations) 9"i\ 'Ii 

l\ooflm-l- ,f. ~~r'1'A:: ,eu')'1· 1-P,,e W"I.oIJf\h-l- hll.u O;J' 'f l\<I>~O':" r:""106- m!l:ClT/.fDl· 09"C6b7,fD p'C f "X" 

9"Ah-l- Ooom<l>9" "19"1"?fD') ffl4'9"m-:: (tt.(- 5= OtlJ9" "n,,?,,?l\""l 4= "fI"?"?l\..,. I 3=>tA(J)fI,)h-9" (dl"'-o 

hoonm+ "~mCll\"")1 2= >tAn"?"?9"1 1 = OtlJ9" >tAfI"?"?9") 

"'.th. r+"106- m!l:trtfD'f f..,9" 'lay "t at') 

5 4 3 2 1 
3.4.1. mi\~':t'., fA~:Frm-') ro.-l- P'6- OooooAh:" hfl.,. ff-l- fI'f'''''I'A:: 
3.4.2. -l-9"UC:" 0.-1: CIt • .7~m- O~A (School events) i\,f. fCIT/.1·'1- mi\~l' 'i' 

f h"'P' 1.?J'f th'f'C h~"';;: 'lm·:: 
3.4.3 . mi\~l'l h'" P, 1.fDl, "'i' .,.,,? ~fDl' f -l-9"UC -l- 0,'1:') 'I''i' '1''i' "fI.+ 'f,)'i' 

ooClffDl'') .rm·:J'l\.:: 
3.4.4. f"'''?~') Tl!'''16-CfPl''i' m-m.+l, ~Tc-l- CITJ.(-~1.,r oo~O;;: flf'l fVI. 

ooC dl-"1-oC hl\:: 
3.4.5 . O~TC-l- h~6-t."1 'f.~+l' (J)i\~1' ° h lj:.,.;;: ~~i{ 00 cf);:J' rm-') 

1A8'1'A:: 
3.4.7 . fh~A oo9"U6- ') 001.1(l'f OO9"U6-') h(J)i\~l''i' hh'" P, 1.fDl· .7C 

f.,.1'i'''1-0-l-') .(-"1"1CfP'Ii (Frequency) h'l-l-'):J'~m' l\,f."'m· f .... fl\.:: 
3.4.12. -l-9" U C :,. 0..,: fU1,1) "1,)"1-'l-l- CITJ -f: ~ f f\<> l' (~·u·b.l·'») OCITJfI.7~:" 

l\ -l-9" UC -l- 0..,: "?uo ~ fI 1) "'i' l\ m·6J.b m- ,., -0 ~ .,.fl1) 0 fl4- -l- h fl6- 6J.b:t A :: 
3.4.13. f-l-9"tJc-l- 0..,: .7t1.I""/06-~ ~u·~ (News letter) m:":J'ce 1-P,r-l' ') 

ff).,..,.! ooflU1)'l:" .fl\m· "'i' ftrt.r~~ 'lm-:: 

h~A 4. hTl!'''1&-oo- r.,.1"1-+ 'l''i' 'l''i' m-m.+'f/flh.+'f (Major Achievements) 

O"CfI?' ~,fI;J' ("'" Ihuo l\2')h-l- h-l-ltV" uo'tj'tj A uoCU "1'OC ".,.1'''' 'P'i' 'P'i' flh.·"l, 9"')1;') 'i'rar? ,eU').,. 1-P',e 

Oay.uol\h-l- hlW O;J-'f 1\cf>t.O·-r m*"'l.?'l· (J9"C65J.?' p'C f'''X'' 9"Ah-r (Juomcf>9" f'''f')P,,)P,· flh.·'" hfltA'l.'l-r 

~t.i{ "19"'layfD') fflcf>9"m-:: 1\,1\°1' 011C11 ... fA ·,.2')"'·1: flh..y.':t'., 2')f\.9" O.,.f\mar h~-l' (l;J- OUO.,~ "'9"1°7?,'} 

fflcf>9"m' I: (tt.(- 5= (J1lJ9" hflLi\1.1 4= hflLi\1.1 3=1tAmfl'Hl·9" (",,,-0 huoflm+ "~mClI\l1')1 2= 1ti\flLi\1. 

(fayfnLA"1) ' 1= 01lJ9" fCITJfflLA"1) 

"'.th. r",""1-+ 'l''i' 'l''i' m-m.+'f/flh.+'f m!l:trtfD'f (Indicators of r "19" 1"? trt tJ ') 
Achievement) 5 4 3 2 1 

4.1. f 00 CITJ C 'i' CITJ fI.,.CITJ C 'f.~ + 00 'tj 'tj A h ... ,e:t A : I 
4.2. fooClTJC'i' "19"1CITJ 'f.~-l- "')~'W-9" f '''CITJ~fD'f m-m.+ ·,.'tj·ii1.A::) 
4.3. f+9"tJC:" h2')Clo.fDl· I\U· l\.?" '''''?~fD'f 9":r: (fCITJ .r fI 1- )t ~.76.. "'i' 

oIJflu,OH· fi\rm· 'i'rm·:: 
4.4. f :,. 9" U c:" 0.:,. ~\ 00 6-C 'i' h fI,,. P, ~ C l\:" 9" U C ,,: 'f' 6- -l- 00 'tj 'tj A 11 :J' -l-

ff\m' f ~(lCfI hfl·'· P,~ClholJ6-C. f-l-9"UC:" 'Tl!'°I6-CfPl")'i' f:"9"tJC":') 

'f.~-l- foo 9"&-:" 1):J'-l- ·,·'tj·ii~.A I: 

4.5. O-l-9"UC+ o.-l- ooi'j'tjA Tl!'°I6-?" 'I.~+ f(J)i\~1·/fh"'P,1.fDl· "')~'I.IJ'?" 
f)"hClo.m· (17;hfl~fI-o ., .... :,.b. .,.ifii1.Au 

4.6. O-l-Io.·fl· fOIf\ "19"1°7 A9" Y: P, 11;;:A I I 

4.7. (H·/O.·" ':t'. -'t CfPh6-l\fce CltJA P, 11;;: A : : 

6 



• 

• 

• 

• 

htt:A 5. OTC''7&'oo- 1l~'1J?" f .7moo- «PC; «PC; 'f'7C''f (Major Challenges Encountered In Implementing SIP) 

OA Cfl91 llfl;J'f-rj1\oo{\tlh-r o-rjn."'· ooifi'jA ooC(} "/l1C 1\& • .,09° f";J' f. <PC; <PC; -:''''7C'l- ?,,'}J': ') C;~ev-? 

( Allh91-r ') h,W 07 :Y- f tl'~n· :'·') :Y' '7C''f (I~~'l; 1'hfl-hD- til'" ~~i1,~:a>- ') t'\("/t'tr:" (J~C6bJ,91 ~»C f "X" 

?"Ah-r (Joom'i>9° °/~1OY91') .ffl'i>~m-: I t\.l\0-:'"' f7f.C; (ll'Cl'o;. !A' l""'-l" -'; :f-'7r:-:"- "'t'\-~ O'l"l'Ima>' hc,:-r 

(l;J- Ooo,c,: "/~1OY 9l-r') .ffl"'~m-: : (ta.(' 5 = Olll?" AfI,"!,"!t'\t1-' 4= AfI"'I"'It'\t1-' 3=hA(J)I'I,)h-?" (tht'tll 

hooflm-r A~mllt'\t1-)' 2 = hAfI'"!'"!?", 1 = nlll?" hAfI'"!"'I~) 

1'''':. m*DtPll- f'7?"1"'1 DttJ') 
5 4 3 2 1 

5.1. fl'lt'\m'l I' 1'1 a>' '>f..A c,:AI'I-rjA'f'~-r 

5.2. f-r?"UC:" 0.:,. 00 if if A Tr:'7&'?" ooootf91l' foo~~-r -:"-'7C 

5.3. noo~u&.'} TC'"I&'oo-') !t'\oo<I'OA (1':J>a>'er') 

5.4. n1'OYt?J'f TC''7&'oo.') fl\oo'i>OA (1':J>ev-er') 

5.5. nOYUO~l'Il1 Tr:'7&'oo,'} ft'\oo'i>nA (1':J>ev-er') 

5.6. foo?"U&,,) flt'\ Tr:"I&.oo, 1\fI~'11.ev-') ~a>·'i>:'· ! '7')tJn.C; '1"'711&.'e 'l"t't-rb. 

.ft'\ooljC: : 

5 .7. I' ' I"OY t?J l- flt'\ T r:'7 &. 00- 1\fI &.'1 'l.a>' ') ~a>''i>-r 1'7')110. C; 1''?ll &. 'e 1't't-rb. 

ft'\ooljC: : 

5.8. fOY ..n0~1'I1I flt'\ Tr:'?&.oo- 1\fI~'11.ev-') ~a>''i>-r ! '7')Iln.C; "-'711&''e 'l"t't-rl.': 

.ft'\ooljC: : 

5.9. f(J~-r A'f'~-rjtry'lfl ; : 

5.10. f-rjn.-r oo1A1f oo"1tf?Jl' A'f'~-r:: 

5.11. (J 1\ ').f: hc,: A ev-fI 'f' fOY. oy 0;. ' 1''''1 t?J 'f ~ 'f'C h 00 m ') (J 'I f.. 00"'): : 

5.12. lIA65£ '11'1f. ""''1-rj'7t'\I'I(ll· nAOY-rj?"fI;JC; "'I1ll-r:: 

5.13. (Jer' fev- f1'oo~OC; 1I:J>-r ft'\a>' CAI'I oo~UC 1\t'\ooljC:: 

5.14. l\Af. c,:'11-r -r~UC-r fl'lt'\m'l- oo~u&.') A'f'~-r:: 

5.15. Ol'l.·,.:y- 'I.e forz.~CfI mt'\4.. (J)l'I.ll'e 'f':J>-rC; -r,)flt't:: 

5.16. hOY.h1'f\.-r 1\"''1-r 1'1o.a>·') j1'&. 'I 1. a>'') A 1tl fl\ try"}"'i -r: : 

5.17. h-r~uc-r U?'1.fl1:C '1"1o.ev-')j'I"~'11.ev-') A111 ft'\tlfl"}"'i-r:: 

5.18 . h-r~uc-r o.r: 1'1o.ev-')j"·~'11.a>·') A111 !t'\"'I"J'f-r:: 

5.19. hhc,:t'\ h'I""'I f-r~UC-r oo9u t! "-1/la>·')j·I"&.'11./J)·'} A111 'c't'\(t'l,?'f-r:: 

5.20. h 'I'Ot\. -r~UC-rlj" flAmlj" K-jO.-r ·1"1o.a>-')j1'&.'I1.a>·') A1tl .ft'\try"J'f-r:: 

5.21. htrytJO~l'IlI ·1"1o.a>-')j',,&.'1'l.0l-') A111 .ft'\try,?'f-r: I 
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h~A 6. f+/o.+ ooi'fi'fA TC''''&'sro tpC; tpC; fOJ1.4..+ lJl:f\o"f/'N'I4.sP"f (Major Prospects) 

(l"CM1) 1lfl;N""" j}vml\ I]h+ h,"" /O.r ooifi'f A ooCU '1'(lC 1\011.&.-1: fI.. 17' f(P/,1-I\, 'J'."qul'I ' ,..fl-i-sP"f 9"'} f:i 

C;:r!m-? ("llh?J+'} h,I,U (l;t-l' f ("~(l'+'} 1/C1/C fo)1.&.r " 'fl'i-?'l' 1.~~ 1\ ''1 " f + (l9"C""l.sP p'C f "X" 9"Ahr 

(loom"'9" °lcr1'''IsPi .rfl"'crm-: I 1\,1\0-:''' (l1fC1/." ! A' ''' t,.,.. 1: fOJ1.&.+ ''''fl-i_?J-:'', 1]1\,9" (l"'flmOJ' h~r (I;J' 

(loo,,~ °19u 1"'1sPi J'fl<l'crm'l: (Ill: 5=(lllJsro "fl"'l"'ll\tN 4="fl"'l"'lI\tJ-l 3=hAOJflih-sro ("'''r() hooflm+ 

"~mql\tJ-) 1 2=hAfl"'l"'lsrol 1 =(lllJsro hAfl"'l"'lsro) 

"'.41. fOJ1.4..+ lJl:f\o"f/",fl4.sP"f (Possible Prospects) f "19"''''' "t If} / "fa.,. J>f-l-

5 4 3 2 1 

6.1. foo"'ICC; "'Iflrt-"'IC 'l.1.r .rif'li~A': (p'Cl}'''' :'-cruC1: +C1'cr .fl\m-! 

"";J'4.. "C; frt-"'ItsP:f:i f"1:1r 1.~~C; ~~1,r- -:", !1C; It(l ,,'} l.Jtlfi 

fooooCnoCC; fO?i'fifA 'l.1.'f"f !mC;h&'A::) 

6.2. foo"'ICC; '1cr1"'1 '1.1. r "i l.IW'9" frt-"'ItsPl' OJ·m.r .e i'fif ~A: : ) 

6.3. f+srouC+ 1ll]qa.?Jl' I\V-f\.sro rt-"'It?)l' cr:f: (f"'l !flr) ! f..;J4.. "C; 

ooflUr(}')+ !~:fOJ' .elf'! 1\.:: 

6.4. f+sroUCr 0.+ 1lno&,CC; 1lfl",P,f..C l\+crUC'I: 1'&'+ ooi'fifA r(}:l'+ !I\m-

f t(\Cfl 1lfl ' ,..P,f..CI1loo&,C. f+crUCr TC''1&.qul'iC; f+sroUC~i 'l.f..r 

hrt-I\!V- .,1l1t'I: TfI..(t?Jl-C; flr&.''''~?'l' ;JC (l"'lllJllJsro foocr&.+ r(}:l'r 

.e~;J1fl}l\,: : 

6.5 . (l"''''It?Jl' o.' '''flr()! (l+9"UC+ O.r'! (l1r(}~rt-fl(l· ool]hA .f 1\ OJ' "1Tf.')r 

f rt-"'I t?J l' no "'I Ci fOY,! (l ~;J-;t-'! fOY,! '11' hoolf '/-cr (l ~.e '''''''1 t sP"f 

(lo.;t-:fOJ' m-fl'J' f"'l.!1·f.+ A9" I: (lrcrUCT 0.70 I\oy,flmm- T9"UCT 

"i f..OO') i'f ')'J'.(l fll\"'I..f11\ °/A (lTcrucT 0.70 ooi'fi'f A TC'°I&'sro 'l.f..T 

fOJ~~l'/f1l"P' 1,?Jl' "i f..tW'9" f1lhllO,m- "'I ,.'h(l~flr() rt-"Tb. .e~;J1fl}A II 

6.6. (l 70 I O. 'fl' f'1l\ '19" 1 "'I A sro Y.: .e P, r() &. A I : 

6.7. (IT In.'fl, Jt quh&.(t.f'P. llUA .eP'r(}&,A:: 

I\,~ (.e 11\() 
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Appendix 3. Higher Level Education Management Expert' Questionnaire 

Higher Level Education Management Expert' Questionnaire 
Questionnaire's Serial No. -----
Respondent's Code 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES AND RESEARCH 
INSTITUTE OF EDUCATIONAL RESEARCH (IER) 

Questionnaire Prepared for Collecting Relevant Data/Information on the 
Implementation of the School Improvement Programme (SIP) in Addis Ababa City 

Administration 

General Introduction 

In its attempt to enhance quality education, the Ethiopian government has launched The 

General Education Quality Improvement Package (GEQIP) which has six pillars in it. 

One of the pillars is The School Improvement Programme (SIP), which has been 

implemented since 1999 E.C. SIP comprises four domains, twelve elements as well as a 

number of standards and indicators; all of them targeting at improving students' 

performance in the general education sub sector. 

When a new programme is introduced and implemented, it is imperative to conduct 

research to examine how well it is being implemented; so that best practices can be 

retained and recommendations can be forwarded for making adjustments. 

This questionnaire is designed to collect relevant data/information for the study on the 

Implementation of the School Improvement Programme (SIP) in Addis Ababa City 

Administration, with a view of analyzing and reporting its achievements, challenges and 

prospects. The study is being conducted only for an academic purpose, but the findings can 

serve to forward recommendations for possible improvements and adjustments in the 

programme. Thus, your genuine, frank and timely responses are vital to determine the 

success of this study and you are kindly requested to contribute in filling the questionnaire 

honestly and responsibly. 

Note: 

Dear respondents, 

• There is no need of writing your name. 

• All information you provide will be strictly kept confidential. 

• All data will be aggregated and will not personalize individual responses. 

Thank you very much for your cooperation 



PART 1. General Information 

1.14. Sub City ________ _ 

1.15. Kebelle ________ _ 

1.4. Respondent's Sex: 

(1) 0 Female (2) 0 Male 

1.5. Level of the organization you work with: 

(1)0 Kebelle Education and Training Office 
(2)0 Sub City Education and Training Office 
(3)0 Addis Ababa City Administration Education Bureau 
(4)0 Ministry of Education 
(5)0 Other (Please Specfy) _____ _ 
1.6. Respondent's highest level of education attended: ______ _ 

1.7. Respondent's Age in completed years: _____ _ 

1.8. Respondent's service year in the education sector: 

(1) 0 1-5 

(2) 0 6-10 

(3) 0 11- 15 

(4) 0 16-20 

(5) 0 above 20 

(99) 0 not applicable (NA) 

PART 2. Preparation for the Implementation of the School Improvement Programme (SIP) 
2.13. Was an awareness workshop or training organized in the schools for implementing SIP? 

(1) 0 Yes (2) 0 No~(Go to 2.3) (9)0 Do not know~(Go to 2.3) 

2.14. Did the following stakeholders participate on the awareness workshop organ ized for 
implementing SIP? 

S.N. stakeholders Response 
l=Yes 2=No 9=Do not Know 

2.2.1. Teachers 
2.2.2. Admin istrative Staff 
2.2.3. Students 
2.2.4. Parents 
2.2.5. Community Members 
2.2.6. Other (Please specify) 

2.15. Was the following necessary organizational setup established/formed in the schools for 
implementing SIP? 

S.N. organizational setup Organized/formed? 
1=ye 2=N 9=00 not 
S 0 know 

2.3.1. SIP Committee 
2.3.2. Student Council 
2.3.3. Plan Preparation Committee 
2.3.4. Parent-Teacher Association (PTA) 

2.16. To what extent were the following necessary resources organized In the school for 
implement ing SIP? Please respond to (rate) the next items by putting an "X" mark below the 

2 



number against each item, where 5= to a very great extent, 4= to a great extent, 3= 
undecided, 2= to a lower extent, 1= to a very low extent, 9= do not know, 99= not applicable. 

S.N. Resource Rating Scale 
5 4 3 2 1 9 99 

2.4.1. Human resources 
2.4.2. Financial resources 
2.4.3. Material resources 
2.4.4. Other (please specify) 

2.17. Do all schools the implement SIP have three years strategic plans? 
(1) 0 Yes (2) 0 No ¢ (GO to 2.8) (9) 0 Do not know ¢ (GO to 2.8) 

2.18. Were the strategic plans of the schools prepared with the involvement of the following 
stakeholders? 

S.N. Stakeholders Stakeholder Involvement 
l=yes 2=No 9=00 not know 

2.6.1. Teaching staff members 
2.6.2. Administrative staff members 
2.6.3. Students 
2.6.4. Parents 
2.6.5. Community members 
2.6.6. Other (please specify) 

2.19. I f your answer to the above question is 'Yes', do you think the school annual plans were 
prepared on the basis of the strategic plans? (1) 0 Yes (2) 0 No (9) 0 Do not know 

2.20. Did all stakeholders receive the SIP guidelines? (please tick one) 
(1) 0 Yes (2) 0 No 

2.21. Do you think that all schools that implement SIP have conducted self evaluation? 
(1) 0 Yes (2) 0 No ¢ (GO to 2.11) (9) 0 Do not know ¢ (GO to 2.11) 

2.22. If your answer to the above question is yes, what is the average level of SIP implementation in 
the schools? (Please tick one) 
(1) 0 Aspiring (3) 0 Functioning (9) 0 Do not know 
(2) 0 Developing (4) 0 Achieving 

2.23. What are the major financial sources for implementing SIP in the schools? (please indicate in 
order of importance) 

( 1) 0 Government 

(3) 0 Community 

(4) 0 Different School Revenues 

(5) 0 Other Please (Specify) __ 

(9) 0 Do not know 
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PART 3. SIP Performance Indicators (extracted from the Domains, Elements and Standards) 

6.1. Learning and Teaching Domain 

Quality learning and teaching is evidence based, futures oriented, creating an 
empowered community of learners in which teachers and students are challenged to 
pursue excellence and realise their potential. In this connection, please respond to 
(rate) the next items by putting an "X" mark below the number against each item, 

h 5 I 4 d ·d d d" 1 I d" were = strongly agree, = agree, 3= un eCI e I, 2= Isagree, = strongly Isa~ ree. 
S.N. Element 1. The Quality of Teaching Rating Scale 

Standard1. Teacher professionalism and learning is evident in the 
quality of teacher practice. 
Performance Indicators 5 4 3 2 

3.1.1. The schools have a set of collaboratively developed values and beliefs about the 
_principles that underpin a strong foundation for quality learn ing and teach ing. 

3.1.2. Teachers accept that students learn at different rates and vary teach ing 
methods accordingly. 

3.1.3. Teacher talk is focussed on learning . 
3.1.4. Teachers share the purpose/objectives of lessons with students. 
3.1.5. Explanations and instructions given by teachers in class lessons are clear and 

explicit/to the point. 
3.1.6. Teachers are positive role models for their students and show respect for them 

so that students feel safe and confident leading to mutual respect 
3 .1.7. Teachers respect students' r ights and provide proper support with no 

discrimination on the basis of any special need, gender religion and ethn ic 
background. 
Standard 2. Teachers' proficiency, commitment, high expectations 
and enthusiasm underpin teaching. 
Performance Indicators 

3.1.8. There are up-to-date action research based procedures establ ished for the 
support of teachers' practice, through critical reflection and understanding of 
effective methods. 
Standard 3. Professional knowledge and values are developed and 
used. 
Performance Indicators 

3.1.9. Peer teaching and experience sharing practices of teachers have been planned 
and implemented in the schools. 

3.1.10 Teachers have good subject knowledge and apply this effectively in t he 
classroom . 

3.1.11 The school ensures that teachers teach on the basis of their annual plans and 
dai ly lesson plans. 

3.1.12 Teachers use a variety of teaching approaches, dependent on students, context, 
curriculum topic and desired outcomes. 
Standard 4 . Teachers encourage and support students to link what they 
learn in school with the world outside the school; and to explore the 
objective reality of their locality. 
Performance Indicators 

3.1.13 Students are involved in community based programs and school clubs which 
develop their understanding of wider issues. 

3.1.14 Teachers extend students' thinking into real life situations. 
Element 2. Learning and Assessment 
Standard 1.The school holds high expectations for student 
achievement. 

3 .1.15 Data collected on students' achievements clearly show progress measured 
against the starting point of SIP implementation. 

3 .1.16 Data collection from school and class self-evaluation are analysed to provide 
information about areas of strength and areas requiring further attention and 
development . 
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S.N. Standard 2. Students are actively involved and motivated to Rating Scale 
learn. 
Performance Indicators 5 4 3 2 1 

3.1.17. Students participate/attend actively during classes . 

• 3.1.18 . The schools have identified possible areas of weaknesses on 
students that require intervention and have put strategies in place 
to develop resilience in students 
Standard 3. Assessment of learning practices support 
improved learning outcomes 
Performance Indicators 

3.1.19. Teachers use different methods of evaluation appropriate to the 
grade level of the students and content of the lessons and subjects 
being taught. 

3.1.20. Processes/mechanisms are in place to ensure/check that there is 
appropriate feedback given to students. 

3.1.21. Assessment data are used to improve ongoing learning and 
teaching experiences for individual and groups of students. 
Standard 4. Reporting practices support improved learning 
outcomes 
Performance Indicators 

3.1.22. Reports to parents/guardians provide interpretive comments about 
the progress and achievement of their children. 
Element 3. Curriculum 
Standard 1. The curriculum is meaningful, inclusive and 

• appropriate to the developmental stage and needs of the 
students 
Performance Indicators 

3.1.23. Curriculum materials (syllabus, textbooks, and teachers' guides) are 
evaluated by teachers for appropriateness to the needs and 
developmental stages of students as well as for inclusiveness. 

3.1.24. The curriculum materials are evaluated by teachers to ensure that 
the~are relevant to the objective reality (context) of the area. 
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6.2. School Environment Domain 

A safe and equitable school/education environment fosters smooth relationship based on mutual 
respect and understanding. A school has to have a favourable environment that addresses the 
needs of each student. If students are empowered and feel safe in their schools, they can learn 
with interest. In order to contribute their part and to develop self esteem, students should also be 
allowed to participate in making decisions about their learning. Below are major issues related to 
student environment domain of SIP. Please respond to (rate) the next items of this part by putting 
an "X" mark below the number against each item, where 5= strongly agree, 4= agree, 3= 
undeci d d" ed, 2= Isagree, 1= stronglydisagree. 

Element 1. Student Focus Rating Scale 

S.N. Standard 1. The school's main priority is meeting the needs of students 5 4 3 2 1 

Performance Indicators 
3.2.1. Surveys indicate a high level of student satisfaction with the schools. 
3.2.2. Research has attested that transparent, positive and constructive relationships 

between staff and students are fostered . 
3.2.3. Suspension rate has decreased, compared to years prior to SIP implementation. 
3.2.4. Opinion surveys have indicated that students feel confident, self esteem and 

independent in learning . 
3.2.5. The schools' ethos is communicated so as to ensure that students know they have a 

right to expect courtesy, fairness respect and excellence in teaching . 
Element 2. Student Empowerment 
Standard I.Resilience, responsibility and self discipline are fostered 
Performance Indicators 

3.2.6. The schools have promoted the participation of students in school decision making; 
(e.g. School Council youth parliament and class meetings). 

3.2.7. The schools have provided students with the opportunity to participate in leadership 
programmes ' (e.g. taking part in the leadership of school clubs) . 

3.2.8. Reproductive health and relationship issues are made part of the schools' programme 
for all~ear levels. 
Element 3. Student Support 
Standard 1. Education Environment is safe, supportive, welcoming for all 
students 
Performance Indicators 

3.2.9. Student opinion surveys have indicated that the classrooms are convenient and safe 
learning environments where students are motivated to learn. 

3.2.10. The schools collect and analyse data on robbing, harassment, and violence/beating to 
~oduce statistics which are reported. 

3.2.11. The schools collect and analyse data on the performance of girls and have initiated 
strategies to enhance their confidence achievement and opportunities 

3.2.12. Analysis of data collected from the schools' communities and parents indicate that the 
schools are safe for learning. 

3.2.13. Allocated schools' budget includes expenditure on student health and safety . 
Standard 2. Inclusion- Students have equal access to learning and are helped 
to achieve in line with their potential and schools follow the duties and 
responsibilities described in the Special Needs Education Strategy. 
Performance Indicators 

3.2.14. The schools have Special Needs Education (SNE) Policy, which is regularly evaluated 
and follows recommendations of the Special Needs Education Strategy developed by 
the Ministry of Education . 

3.2.15. Teachers find ways to know their students and to make early identification of their 
specific needs. 

3.2.16. Trained teachers, good support and appropriate materials and facilities are available in 
the schools to manage SNE programmes. 

3.2.17. Students' specific needs are recorded and attempts are made to adjust programmes, 
teaching methods and materials so that the students can achieve to their needs and 
potentials. 

3.2.18. Gifted and talented students are able to develop to their potential by being provided 
with more challenging work and enrichment programmes. 
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6.3 . Leadership and Management Domain. 

Effective and efficient School Leadership and Management play a vital role in 
implementing the School Improvement Programme by putting the school's strategic 
vision and strategies as well as by creating a strong collaborative bond among the 
school community. Presence of effective and efficient School Leadership and 
Management enables students and teachers to make the best use of their potential in 
the learning and teaching process. The next items are given to assess the Leadership 
and Management domain of SIP implementation. 
Please respond to (rate) the items of this part by putting an "X" mark below the 
number against each item where 5= strongly agree, 4= agree, 3= undecided, 
2 d· 1 tid· = .sa ree, = s rong.y .sagree. 

Element 1. Strategic Vision Ratin ~ Scale 
Standard 1: There is a shared school vision, and goals are 5 4 3 2 

S.N. reflected in setting school priorities 
Performance Indicators 

3.3.1 Schools' strateg ic plans are developed as a result of self assessment. 
3.3.2 There is an alignment of professional appraisal and professiona l learning 

with schools ' goals and vision. 
3.3.3 The values, eth ics, gu iding principles and purpose of the schools are 

defi ned and known by the whole respective schools' communities. 
Standard 2: Future directions are identified 
Performance Indicators 

3.3.4 The effectiveness of teaching and learning in all curricula r activit ies is 
reviewed regu larly. 
Element 2. Leadership Behaviour 
Standard 1: Sustained school improvement is evident and based on 
reliable data 
Performance Indicators 

3.3.5. School Improvement priorit ies are formulated in consultation with the 
schools' community. 

3.3.6 Long itudinal data reflects improved student outcomes. 
3.3.7 All members of the school communities can articulate, in genera l terms, 

their respective schools' priorities for the current year. 
Standard 2: The school is a professional learning community 
Performance Indicators 

3.3.8 Coaching and mentoring processes by better experienced teachers for staff 
are established . 
Standard 3: Relationships are based on coll~iality and mutual trust 
Performance Indicators 

3.3.9. Staff and parent surveys confirm that positive relationship exist with in the 
schools' community. 

3.3.10 Staff are able t o demonstrate significant involvement in school decision 
making. 

3.3.11 The school has a professional code of practice and a conflict resolution 
process. 
Standard 4: Accountability for student learning outcomes is 
accepted by all stakeholders 
Performance Indicators 

3 .3 .12 The schools' management have fulfilled their professional responsibility to 
monitor moderate and evaluate the SNEpolicy. 

3.3.13 School priori t ies/d irections are based on student performance information 
and assessment data . 

3 .3 .14 The School Improvement Committees' Annual Report are completed and 
disseminated to all stakeholders. 
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Standard 5: School decision making and governance is shared Rating Scale 
Performance Indicators 5 4 3 2 

3.3.15. Minutes of P.T.As and School Improvement Committees and the Student 
Representative Council meetings indicate a high level of participation in 
school decision making and governance. 

3.3.16. The decision-making processes are clearly described, practical, 
substantiated, and recorded. 
Element 3. School Management 
Standard 1: Resource management supports educational 
programs and progress 
Performance Indicators 

3.3.17. Human, material and financial resources are managed, aligned and used 
to support the achievement of high levels of student achievement. 
Standard 2: Effective communication with all stakeholders is 
ensured 
Performance Indicators 

3.3.18. Regular and effective communications with all stakeholders are 
ensured/in place. 

3.4. Community Involvement Domain 

Developing quality partnership and network with parents and society enable schools to 
provide quality education. Please rate the existing situation of community participation 
by putting an "X" mark below the number against each item where 5= strongly agree, 
4= agree, 3= undecided, 2= disagree, 1= strongly disagree. 

Element 1. Partnership with Parents and Guardians Rating Scale 
Standard 1: Parents and guardians are actively involved in 

S.N. their children's learning 
Performance Indicators 5 4 3 2 

3.4.1. Parents comment on their children's homework. 
3.4.2. The number of parents/guardians who attend school events is high. 

(Attendance or participation of parents/guardians in school events has 
improved) . 

3.4.3. Parents/guardians and students are able to articulate the schools' major 
values and principles. 
Standard 2:There is effective communication between the school 
and parents/guardians 
Performance Indicators 

3.4.4. Regular schedules of reporting student programs and achievements 
exist. 

3.4.5. Parents indicated high satisfaction rate of reporting processes. 
3.4.6. There is active involvement/participation in formal structures such 

Parent-Teacher Association and Kebele Education Management and 
Training Board. 
Standard 3: Relationships between the home, school and the 
community enhance student learning and home experiences of 
students are used as a starting point for learning 
Performance Indicators 

3.4.7. Class teachers' records identify the frequency and analysis of contact 
with parent and guardians. 

3.4.8. School records document the number of parents and guardians who 
help in the school. 
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Element 2. Engaging the Community 
Standard 1: Partnership with the community and Rating Scale 
external organizations are fostered 
Performance Indicators 5 4 3 2 1 

3.4.9. There are school policies which embrace community involvement. 
3.4.10. Schools have commitment to educating and supporting parents 

and the community, through, for example, literacy programs and 
information on unsafe/harmful traditional practices. 

3.4.11. The schools have records of the number of students engaged in 
community-based programmes. 
Element 3. Promoting Education 
Standard 1: The school is promoted positively to outside 
community 
Performance Indicators 

3.4.12. The schools produce public relations materials and distributes 
them widely inside and outside the school communities. 

3.4.13. Schools' newspapers/brochures or newsletters are current, 
, 

attractive and interesting . 
7. Major Achievements Observed in Implementing SIP 
According to your opinion, what are the major achievements in implementing the School 
Improvement Programme (SIP)? Please rate the level of agreement for the 
speculated/hypothesized achievements given below, where applicable, to indicate the 
importance of the achievements, where 5= strongly agree, 4= agree, 3= undecided, 2= 
disagree, 1= strongly disagree. If you feel that there are other achievements not listed 
here, please state them in the space provided and rate their importance. 

S.N. Indicators of Achievement Ratin~ Scale 
5 4 3 2 1 

4.1. The quality of learn ing and teaching process has been 
enhanced/im proved. 

4.2. Learning and assessment as well as students' achievement has been 
improved. 

4.3. Education Environment has become safe, supportive, and welcoming 
for all students. 

4.4. Effective and efficient school leadership and management has 
demonstrated resource management which supported educational 
programs and progresses to ensure quality education vis-a-vis the 
country's policies and strategies. 

4.5 . Relationships between the home, school and the community enhance 
student learning and home experiences of students are used as a 
starti ng point for learning . Thus partnership of the school with 
parents/guardians, the community and external organizations are 
fostered. 

4.6. Self eva luation has been practiced and developed in the schools. 
4.7. Democratic cu lture has been introduced and developed in the 

schools. 
Others (please specify) 
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8. Major Challenges Encountered in Implementing SIP 
According to your opinion, what are the major challenges in implementing SIP? Please 
rate the degree of challenges given below, where applicable, to indicate the seriousness 
of the challenge, where 55= strongly agree, 4= agree, 3 = undecided, 2= disagree, 1= 
strongly disagree. If you feel that there are other challenges not listed here, please 

'd d d h . state them in the slJace provi e an rate t elr seriousness. 
S.N. Indicators Rating Scale 

5 4 3 2 
5.1. Turnover/shortage of manpower 
5.2. Difficul ty in understanding SIP Guidelines 
5.3. Resistance of the ProQramme from teachers 
5.4. Resistance of the Proqramme from students 
5.5. Resistance of the Programme from community 
5.6. Lack of the necessary awareness, attitude and practical involvement in SI P 

implementation among Teachers. 
5.7. Lack of the necessary awareness, attitude and practical involvement in SI P 

implementation amonq students. 
5.S. Lack of the necessary awareness, attitude and practical involvement in SIP 

implementation amonq the community. 
5.9. Insufficient budget 
5.10. Lack of school facility 
5.11. Large/overcrowded class size 
5 .12. Lack of reward for those who deserve it 
5.13. Lack of Qualif ied/trained and effective/operative principal 
5.14. Lack of tra ined teachers for special needs education 
5.15. Abduction/violence against girls 
5.16. Limited support from the Ministry of Education 
5.17. Limited support from the City Administration Education Bureau 
5.1S. Limited support from the Sub City Ed ucation and Train ing Office. 
5.19. Limited support from the kebelle Education and Train ing Office. 
5.20. Limited support from the Community 

Other (Please specify) 

9. Major Prospects 

1 

According to your opinion, what are the major prospects of the School Improvement 

Programme (SIP)? Please rate the degree of speculated/hypothesized prospects listed below, 

where applicable, to indicate the importance of the prospects, where 5= strongly agree, 4= 

agree, 3= undecided, 2= disagree, 1= strongly disagree. If you feel that there are other 

prospects not listed here, please state them in the space provided and rate their importance. 

S.N. Possible Prospects Rating Scale 
5 4 3 2 

6.1 The quality of learning and teach ing process can be enhanced. Efforts can be made to make the 
curriculum meaningful , Inclusive and appropriate to the developmental stage and needs of the 
students. Teachers' teaching practice will be improved, strong relationship between teachers 
and students wi ll be ascerta ined ' 

6.2 The learning and assessment process will be enhanced and students' achievement will be 
improved . 

6.3 Education Environment will become safe supportive and welcominfl for ali students. 
6.4 Effective and efficient school leadership and management can be demonstrated; resource 

management which supports educational programs and progresses to ensure quality education 
vis-a-vis the country's policies and strategies will be ensured. 

6.5 Relationships between the home, school and the community enhance student learning and 
home experiences of students are used as a starting point for learning. Thus partnership of the 
school with parents/Quardlans the community and external orqanizations will be fostered. 

6.6 Self evaluation practice can be enhanced In the school/s. 
6.7 Democratic culture can be cultivated In the school/s. 

Others (please list In the space provided below) 
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• f01£om··l· ,,?'P1(J)'9° ool~ ()9"flm.C~"'" .em().PA: : 
• ool~(J)· 1'\,1\°1' i'''';J'~!P1' hO'lom~ ool~ ;JC ()ootpIJ.r: flt\UCJ.i·~i·') ()°It\Ol1 ".e 

fi'oOlPli' CD-m."'" 1',.ell1119":: 

llt\ i'l1l1C!P hC;OO ... .,C;t\'} I I 



• 

• 

• 

... 

• 

h~A 1. hm:J>'\.e oo~JI' 

1.1. h tt;1\ h-,."'l _______ _ 

1.2. cf>(l/\, ______ _ 

1.4. J';r : (1 ) 0 I\ -r (2) 0 CJJ 'H': 

1.5 . ' ''f} ;I .t.(D' r"'l.w".(l-r (1;1' (oo/o.-r) 

(1)0 rcf>(l/\' -r9"UC-rlJ {)AmlJ ~ IfI.-r 
(2)0 rhtt;1\ h+"'l r:"9"uc:"lJ {)AmlJ ~/fI.-r 
(3)0 r~-'t{) ~Ofl h-l''''l ~{) '''~f.C -r9"UC-r o.C' 

1.6. f-r9"UC-r f.~~ ______ _ 

1. 7. 6Y:lPJ. _____ _ 

1.8. (l-r9"UC-f; IICtt; rW"-(l-r rh1Ao/l\0-r /loo ') ((ll}oo;I' -r) 

(1) 0 hl-s (3) 0 hll -1s 
(2) 0 h6-10 (4) 0 h16-20 

(4)0 N ' 9"uc:" u'l.IC 
(5)0 /\,,, (1.11\1» _____ _ 

(5) 0 h20 (l".e 
(99)0 ~.eool\h+~9" 

h~A 2. I\-r/fl.-r 00 if if A ooCU "I11C h~'fJ9" r"'f.~1 :"Y:oo 1f"l~-r (Preparation for the 
Implementation of the School Improvement Programme- SIP) 

2. 1. r -rIO. -r 00 q if A T C' "I ~ 9" (l"'l. ' ''1(l ", U'/\- 9" -r/O.·f:Y· r -r I fI. -r 00 if qAT C' "I ~ 9" (l , ,.00 1\ h,,. 
r9"hhc l}tD-f. ",lJ-r (9)Ch~' T) +t)~p, 'tOC? 
(1) 0 ~9> (2) 0 ~Arf·t)~f.9" Q(CJJf. ""i: 2.3 1.1\40) (9) 0 ~"tD-:"9" Q(CJJf. ""i: 2.3 
1.1\40 ) 

2.2. r-r/fl.-r ooqq A TC'''I~9'' (l+ool\h+ (l+t)~f.tD- r9"hhc l}tD-f. ",lJ-r f"'l.h ,,,/\--r 
rU'l.0Dl\h;l'~tD- fll\ Y:cif9>'f +f}-r~(D. 't(lC? 

"..~. fll\ Y: C?t' 9>:Y' ooA{) 
l=hsP 2=h 9 = ~ "(D.:,. 9" 

I. 
2.2 .1. oo9"U~') 

2.2 .2. r ~ {)rf' ~ f. C W~". -q>:y. 
2.2 .3. ' '''''l MI} '1". 
2.2.4. lD"':'f 
2.2.5. r "'l r'h (l ~ 1'111 )" fI " -r 
2.2.6. /\,,, (.e11\t» 

2.3. r-r/o.-r ooqqA TC'°/~9" I\OD'"o/(]C (l-r/fl.·f'f r"'l.h+/\--r .f:C~;J' T. ODCP:"C'"f ,,.m>{)C:tA? 
(hflh?> hu.u (l;J.:y. I\"'~(l' -r f~·C~;J·T. ODCf':"C OOODpt.-r/1'<J/~-r m!t'°'l.9>:Y' (lSJDC6IiJ,9> pC 
f "X" 9"Ah-r (l"'l{)<I>oo", 1."11\8., I) 

"..~. Y:C~:;J'T. ooCf':"C/~f.~~:e:.-r ooA{) 
1 = " 'oo{)C:tA 2 = hA ".00 W ~"'9" 9 = h "tD-:" 9" 

2.3.1. r-r9"uc-r fI.-r ooqqA tt"'l.-I: 
2.3 .2 . r ". "'l t 9> 'f t) tD- '}() A 
2.3.3 . f6:"~' 1'''I~:'' tt u1.·1; 
2.3.4. rCJJ"'::Y' lJ fOD9"U~ '} 

U 11 ~ :,. Itt '''/. '1; 
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• 

• 

• 

• 

• 

• 

• 

2.4. O"'·/O" y. :-", N' /0,"" oni'P'i A TC"1t.?" c\on,,' ''IOC Ol'lro' ~ ~A: O'nll'OlJ O<l!tt<l!{) 1\:"C(I"" On-A 
r'''~~1ro' 11"1~"" '0:1>..,. ?"1 .~UA 'InC? (hllhPJ ~U1'1· O°'l.onc\h..,. h".u (J:r1- C\+~fr"" 
P11"l~ ''''' m~o·'l.PJ:r, (J?"C667,PJ p'C P"X" 9"Ah,.,.. (tonm""?" "I9"1tl'lPJ1 j{)</>9"m-: I Cfl.f,.' 5 = 
(tflJ?" hct:,,.;;: rtf'l 1'o/~"" '1(tc : 4 = hct: ,,.;;: rtf'l 11"1~"" HIC: 3 = >lA(1)1'I1h·9" (~htt-n 
hon{)m"" h~mllc\IJ') : 2 = 11:",,.;;: rtf'l 11"1~"" 'lOCi 1 =Ofl}?" 11:"",;;: ftf', 11"1~"" '10C: 
9 =1\"(I)<:"?", 99 = 1\~OI)c\h,t·'5?") 

rf'.<I!. f1t"l~"" m~°'l.PJ:-''' f"l9'"1D? D?tJ1/onc\h.1 
5 4 3 2 1 9 = 1\ "(J)<:" 9'" 

2.4.1. fl'lro· ~~A 
2.4.2. "'~lJ1{)/1'H"0 
2.4.3. <l!tt<l!{) 
2.4.4. C\A (~1C\')) 

2.5. p"" /0,"" on i'ji'i A TC'''I t.9'" ptl? " ·10~ 1J'c\'?" ""/0.,,.1- fY'{)"" 'lou"" {):"t.,,.ith ():,. J': 1\ "Tro·? 
(1) 0 1\PJ (2) 0 >l~ ¢ «(1)~ "'.ret 2.8 ~c\4·) (9) 0 1\"ro·:"?" ¢(ro~ ... jet 2.8 ~c\4·) 

2.6. N'/o,·y,r. PY'{):" '}on..,. {)""t.,,.ith ():,. .",. p,,.,, ;J~(I)< OD?hrf't\.:" llc\.f,.'Cif PJ1' ,,.tt:"c;: '10C? 
(1) 0 1\PJ1 (2) 0 1\~~c\9u (9) o 1\"ro·:"?" 

rf'.<I!. llc\.f,.' cif $O~" rf'tt:"c;: 
1=1\ 2=h~ 9 = 1\ "(I)<:" 9" 
$0 

2.6.1. on9"Ut.1 
2.6.2. P 1\{)". ~ ~C lJJ &0' " 'i' l ' 
2.6.3. ".trytPJ1-
2.6.4. (1)"~1' 
2.6.5 . rtry dtO~I'I-n 1\1l":" 
2.6.6. 1\" (~1C\t)) 

2 . 7 . r :,. / 0, +"1- f} on ;r tf! {):".f,.' P' '',,;J ~ (I)< 0 () ..,. t.". it h ():,,~, 01) lJJ ~..,. 'I (I)< -n c\ (J)< j 9'" lJ (\. ? 

(1)0 1\PJ1 (2)0 1\~ 

2 .8 . r..,./o,..,. ou if if A onCU "I-nc onontjPJ1' t\1J·(\.?" llc\ J':cif$O"1- hVt~~,... rf'~C~A'P (hllh$O 1\1J': 
onA{) -n~ ~?"~m-) (1) 0 1\$01 (2) 0 1\~ (9) o 1\ "(J)<:"?" 

2 .9. r..,./o,..,. on i'i if A TC'''It.?'' PD?'''"0~ IJ·(\.?" :"/0.+"1- "It\ "I?"1try 1tt)~~CPA? 
(1) o 1\PJ'} (2) 0 1\"t)t~9u ¢«(1)~ 'P/et 2.11 "'t\4-0) (9) 0 1\"ro':"?" ¢«(1)~ 'P/et 2.11 
~t\4-0 ) 

2. 10. 1\-n tl'i' r. "" /0,'''1' 0""/0,"" on7PYA TC'''It-?'' 1\t.«lO?" /1\rf'1ll0C ~1.f,.· OhD?t)~ ,f"T(I)< ~~~ ?"1 J':1 
'1ro'? (hllhPJ 1\1.f,.' onA{) -n~ .e,?"~m·) 
(1) 0 011"1~:" ,,~ ,f'(\. (3) 0 Oonp't."" ,,~ j(\. (9) o 1\ "(I)<:"?" 
(2) 0 (Jon~ouC ,,~.r(\. (4) 0 PD?t.t\1(1)< ~~~,,~ f~~I'1· 

2.11 . r..,./o,:,. on if if A T C' ''It.?'' t\ou ,,.%C P",,/0,'Y.1, 'P'I~ rO~""/f11"-n ?"'}"V' ?"1J':1 '1(1)<? 
(hllhPJ:"1 1',1Y: onA{) -n~ ~?"~m-) 
(1) 0 on'}o/P''''' 
(2) 0 on1°/p';J,tf! .rAtf'l- Y:C~'''1' 
(3) 0 ~n'O~"'I'I·(I 
(4) 0 P""/O,": Af. Af. 10.PJ'.f· 
(5) 0 1\" (~1t\,)) _____ _ 
(9) 0 >l "(J)<:"?" 
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• 

htt:A 3. fT/{1.T 00 if if A Tt:'?6-9" fT'?O&. m~~JP'f (hOll.e eM ?-~r-"fl h'1()o<'O ?- ~r-";f. 'i' M;I-')~ e}l. "f ~,)'le ) 

3.1. 01l,e. CMt ..,.~,e. 1:- ooITfC'i ITffl.,.ITfC 

l' &. T J' fI (lJo ooiPf C '1 iPf (l-t·iPf C 0 -1-t.tl.ll 6J.b 00 t:;r It,e. -ruofl C .y.. f' (JH·.~ •• ,: '} J'1'i II 0'1 l' flo ;J' OJ· r Pe 0 t: f ' I-II? 6?> l ' 
D?UOt:flll f'OV.&.1'C hoolf~' 9'" Olt,e. OO9'"U&, ,}'i .,.D?6 ?> "1'. flt el' '0:1>,.,' (excellence) flooif T'J 69'"<1> 
'fflo:J':t! (lJo '} fl oom <l'9'" htt: ' 1-<1 'J' t:T fOV'~C1·0T h'}OJ·'} ~OJO;: ,eu'n· O°'l,ooflhT h,1,tJ O;J' 1 ' fI,,.t:O·T 

• f'T'?O&. m~OV.?>1' 09"C 6 "l.JP P C f'''X'' 9'"AhT Ooom '''9'" "19'"1D? $I''} J' fI<I'9'"mo:: (tt~ 5= 01ll9'" AfllTflTffltJ-t 
4= AfllTflTf fltJ-t 3 = hAau'l,}h-9" (thftll hooflm T A~mqflt1-) l 2 = hAfllTflTf9"l 1 = o III 9" hAfllTflTf9"' ) 

"'.<I! . fT'?O&' m~~JP'f f '79'" 1 '"I '"t tf} 

5 4 3 2 1 
3.1.1. T9"UCT {1. ·y..1· 1'&.T ItflOJ· ooD?C'J iPffl-l-iPfC m'}f'J&. OOIPt:T f Otl,1'fI. O,?&. f-l-II '?~ 

hfl. ·y.. 'f hfl·tp~OJ·:: 
3.1. 2. OO9"U&,'} ". iPf 6?> 7 ~(lJo f rI' fI.e f fOO°'lC tt:1'~T h'}PeIt~OJ' Ouo<l'OA fiPffl-l-iPfC 

II~?>7~(lJo') O'f.I}· OOIPt:T 1',fI-I-f'Jhfl(lJo -I-m:"ootpA n 

• 3. 1. 3. Ohtt:A (lJofl1' ua9'"U&.') fOV.f ~C~~OJ· '}"1"1t:1' f-l-tt'f.T OT9'"IJCrI: It,e. ~OJ':: 
3.1.4. OO9'"U&''} fT9'"UC-I;'} hltD? fI "'D?6?>'f ,e.1A~fI· I 
3 .1.5. ca9'"U&, '} fI"'D?6?>7~OJ' r"'l.flf!l. ~OJ' D?1I&.6f ?>'f'J 00"1f1 6 "l.?>1, '?A1\'J cJ:A~ .efl. 

'J~(lJo :: 
3. 1.6. OO9'"U&,'} fI 'I-D?6?>:r~OJ' 1'1), -I-9'"fth.T 'J~OJ' ~ fI ' I-D? 6?> :r ~ OJ' 1', fI &.It 1. (lJo ') h 0 &.:J' 

flfI"'l.flf!l. ~OJ' -I-iPf6?>:r:t!(lJo f ~1J'}~T'i O&.fI f'oorI'D?oo'} flOWZT h'(~;t:ll~'1'A:: 
3.1.7. OO9'"U&,'} OA~ ~1t""T ! OP:h O,/,e.D?CjT'J OtiC It,e OooooPt:T h'}~l'9'" A~~T 

ft.e ~C..,. ftJofl. '}9'" -I-D?6?>l' oolIT 06h-A ~T fh·O&.fI. -: ·I-1o.ro-'}9'" ~''?~ ,e.fllllfl.:: 
3 .1.8 . UDS/"U60 '} f'"lM''"IC ,""/l}601-m-'} fI '"I ~ (lC (fl '"I 10 t\ (I .). ) fO<I.l~ (1):" ;J'<f!lj' ''',,/fl60'P. 7j·'7C &.:f 

1'lj'·l·lj' 9'"C9'"C (Action Research) .rtl't~(\." 

• 3.1.9. T9'"UCT {1.1' "1'.- roo. fCC T9'"UCT fCfI OCfI 00 D?D? 6.e 6<1> f: hro-1'-I-ro- -I-"1ll &. CC 
h~'C~A:: 

3.1.10. oo9'"U&''} O"'l.ffl-l-9'"'f.T T9'"UCT 1''f. hOJ'<I'T hlt~OJ' :: 
3 .1. 11. rT9'"UCT {1.·y..1· 00 9'" IJ&. '} O"'l.fOJ(JloT ~oo:J'CC'i 6f1:J' CC 6<1>Pe~ro- oolPt:T 

J' fI.,.9'" &. fI. :: 
3 .1.1 2. oo9'"U&''} h ' I-D?6?>:r:. hooD?C hro-~ ! hT9'"UC'1; ,e.lIT! h ·I-&.It1.ro- ~1tD?'J OJ·mT 

h~f -I-1o.~T .elt~OJ·'} f-l-flf~ rD?fI-I-D?C tI~?>l''}'J flT&.-I-j(?>1,'} ,e.m<l'D?ft· :: 
3 .1.13. ' I-1Tf 6?> l' "1 '} tJ {1. f ~ (lJo ') ft D?ft~ "1 O"'l. f fl1'It ~ OJ· U 11 t: .1-flll '} OOIPt:T ll~l"" 

TC:"1&.qol·'J OT9'"UCT (\.T hft(ll' -I-" ·I-4.tpA:: 
• 3 .1.14. oo9'"U&.') fh~A T9'"UC'h'} -I-iPf6?>:r~(lJo h -I-GIl.ll6f." fU,eOJT -I-qo h c: :r ~ ro- ,?C 

h '}Jtf 1'i1'O' hf:C1tp A : 
3.1. 15 . f -l-iPf6?>l' OJ·mT oot:;r <I'~9'" (l,A Tt:"1&'oo' (l,~ooC hHlt:ro- foo~if ~1'lI «(lJomT) 

r-l-7iif ft oolf~' ') O"1A1\ hft,e.:t:A:: 
3.1.16 . hT9'"UCT {1.T'J hhtt:A "1ft - "19'"1D? f'-I-flOflO Pe:J' flftm'}f'J&. 1Cjl''J OJ~kT Th-t:T 

ft. ~ t: "1ll :f (lJo fI fI "'l.1 O' ~ f'J D? 1 Cj l ' 00 t:;r fI D? 00 ') GIl. T ,e.'1-~"I- '1 ft.:: 
3 .1.17 . OT9'"IJCT htt:ft - 1.lL.f'T ' I-D?6?>l' O,}:J>T ,eftrl' 4.fI.:: 
3 .1.18 . T9"UCT (\..y..'f 'I-iPf6?>:r~(lJo ~h9'" .e ft·ll ~ OJ' ') t1');:J' ?> 'f 000 ft f T fD?ifif.e fiAT 

." ,e fl (lJo ' 1- '}."" <I> fl tp A : : 
3 .1.1 9 . oo9"U&'') f ' I-D? 6?> l' '} fhtt:A ~l;r "19'" ,." (lJofl1' 0D?fl1llT hT9'"IJCrI: ,ellT ,?C 

'1-10. H ' J'1t~(lJo f't'flf~ r "I9"1D? II~?>1' -I-m:"uatp A:: 
3 .1. 20. ft ,t'D?6?>1' ·I-1(\.OJ· °l1ll - ooAfI (feed back) ,eflIllA: flOD(}ffi-':S/" '"Il.71""l oo·}1.f.: 11f1:: 
3.1. 21. f'?9'"1D? ool;r Ohtt:A OJ·fl1' rov.f'J~~ro-·} ooD?C'i D?fI·rD?I)·'} ftD?i'iif A l' <I> 9" It,e 

(lJo1.A :: 
3 .1.22 . O:'·/O,·y..l· ftffllt~'f fOV.~t:..,.·..,.. 6T C,y.. "1', flft A~:r~OJ' fT9"UC"" ro-mT'J fllt"~T 

h~'1T 1'}o. hfl1' ff ,y..l·') f'flm· 'J~(lJo:: 
3 .1. 23 . f pC~'I- '''''9''IJC'f; 00"16f 9'1' «(l,ftOfl. f' ·I·D? 6 ooo('h~'i fuo9"U'f. oo?" 6f) h-I'D?69):r: 

61: 1T ~l;r'J tt:1t 1,y..1, . 'JC r "'l.1ll III 00· • 'I-1o.~T .elt:fOJ·'J fO'! .. f'ftT4- oolf'J~(lJo'} .. ftoofflfl'} (Ioo9'"U&'') "1?D1D? ·I-f'J'I.p-ll:r!'PA:: 
3.1.24. f .I..uC~ 'I- T9'"UC-1: oo'~6f?>1' hht,llo.(lJo ' I'Q:I,ll6J;-- IH.;Jo ,?C f' ,'·tloo.';. oolf'J:t! OJ' '} 

floo(JJfl,} OOO?DtJ&.'} °19'"1D? 'l"l'iP-ll~!tpAII 
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• 

• 

• 

• 

I/' i\- ')9" n 6 h-A H· f tryo J} J!, 1 00 A 1')9" }t "'{l(l A f <T'/.J} ~C °1 oy Un G () 11 I flroo :,. 9u UC .'l' 0.:" C () 0 C () 0 no h II 0 C It J!, 
f ·,...noIPG''''' '?')J.~,,, :y0 '} 1 1fl11;J'A:: M' ,f ')P,'M. ""'"'It ~1t'Jo.'l' ""'{)"'Itry. ') If~t) 9":ti flf~ }tl')lln. tl.t.mC J!,1llA :: 
""''''lt9J :Y, O.'l' 9u UC:" 0.'1: 'IlfUO £:() -O roo{)'r f ~tn~:" ()oz.'l· h,,·()oyTro· :"~UC:J° :t: ro·') O(j~ 1t1'r J!,h:J",...Iti\- :: ' ,...°'It?>1· 
() fl :,. 9" U C;1-=I: lIJo r I'. J!, lIJo 'n. n 00 () m :,. .,... ... :,. &oro· f t-... :f ro· ') ,,() -,. '1'?\ J' 0'1 n C h:" ), '} "t :y. fl· }t .,. oy;r! ro· "'}..It 1 fl11."f· t) 
~9"IH:lIJo9" CJ' ;J "'}-t t;'GOJ' OYf.: G,? J!,1llA :: J!,u')',· '1'P.J!, O"'/.ooflh:" tuw O:J' :Y· fl"'GO' :" f:",?Ot- m!/:t7I'/.?>:Y· 
09"C6liJ. ?> FC f "X" 9"Ah:" Onom"'9" '?9"1OY?>,} 1{)"'9" (flo I : (tt~· 5= Ofl}9" A{)OYOYfll/' l 4= A{)OYOYfll/' l 
3=htuJ)(),}h-9" (th"'-O hno{)m:" A~mllflV-) 1 2= hA{)OYOY9"l 1= Ofl}9" hA{)OYOY9") 

·r . ~ . f:" "10 t- m !/:01£?> l- f"l9"1 U? "? tJ,) 
5 4 3 2 1 

3 .2 .1. ""'"'1 t?> :Yo 001£"'1 .;.ll :f (Do :,. 9" U C :,. 0"Y' 1' h~"'~ "cl'):J' ",}P. ItTro· fP.()'" 
-rt).":Y. }tnoAh''''''1'A 1 

3 .2 .2 . (l:"9" U C :,. 0.," :y. O°9"Ut- '}t) ' ''''"'1 t 9) :y. Ol> I')h A }t?> '} :Jolf. l 1')0.1 °/A6~:" 
f ' '''''l''ltn:''t) 06h-A~:" "J!, f " 'noIPG"'" '?'}J.~:" ",}P.fl OP.()'" -rt):" ' ''''G;J°lfP.A:: 

3.2.3. h:"9"uc:" 0.'''1' f"'/.;I' 1P.- ' ''''0'1 t9J :y· <t.mC ), f"'~() noT:tA:: 
3.2 .4. (loooy';' 'l.~:" ' ''''OYtlIJo '11t&.~:" f"'/.()OYro· : Ot-()· f"'l . .,...II'IOO')1 ~'~.'l' f°2,()OYro·t) 

.,....,.llJ!,~:,. ",}P.fllIJo fP.()'" Tt)''':Y· }tooAh""''1'A:: 
3.2.5. ""'"'It9'1' h'Ilf{)' ''''"'I-l· ·,...°/llC :"U:"t)'}l .,.')~:,.') : 6h-A ~:,.') }th11C':"')t) fltel>-

.(l :J> :,.') f"'l'?l":"/f oo"(l{) 0011:"" ,)"'ItT(Do }tro'''''1'A:: 
3.2.6 . :,. 9" U C :,. 0..,. l- 0 :,. 9" U C :,. 0.:" ro· ... ).?> :y. }t () fI} T 1tJ!, f.,..."'1 t 9) :y. '} ,,... ... :,. c;: 

}t"'''':1'1'A:: fl9""'t\:- f:"9"UC:" 0.:" 1')(Do'){) A : f(JJfI}"':Y' ;FCltoy At) fh~A 
fl11()ll?>l- J!,m.,. ... i\-:: 

3.2.7 . :"9"UC:" 0..,. l- .,...OYt?>1·') (l}tO°t-C "J!, "')-t ... ·,...4· 61.'A ()T"f''1'A:: (S"'I'II\ 
"'U? t9'~t: f-l'9"tJC -l' n.-t.') ht\(l1". (JDDS'" ~'l') 

3.2.8 . f F~ - ·""'1'A? mt)t) hH.U9" ;JC f"'" I Itf. fC{) OCfl '?,)J.~:" V-~:J' ?>1' 
01/'1\·9" h~A ~G~?>1' f:"9"UC:" o..,,:y. TC''?t-'l''l- }tI')A t)T(Do 

3.2.9. f 00"'1 t I h ~flo :y. ""'"'1 t?> :y. ') fl 00"'1 C f"'l. I~ :J>cfn 9":ti f 00"'1 t I }t I')ll 0.?>:Y. 
flfloolft)Tro· (l '''''°'lt?>~ 1tJ!, f""'I')~~ fP.()'" Tt):" }t"'J!,:tA:: 

3.2 .10. :,. 9" U C :,. 0.." :y. f'" "'/. J' -: fOYfl&ot-t-:" -: f~11~ll " t) h.fl<>1· hll~ T4--fl-') 
O.,...ooflh,,... 11\·:"') ooG~?>:Y' Ooo()11()11t) :,.').,...t) ooyl')~~ fl:Jofltl')lf. oo,?fl6liJ. 
}t1f ;J~""'lIJo I.,.Clli\-:: 

3 .2.11. :,. 9" U C .'l' 0. '''1' fl\:" .,... oy t?> :y. ') .(J:J> :,. }tfloo A h·,...ro· ooG~ o oo() -(J() 11 t) 

Ooo.,...'}·t '} lIJo(n:J'TlIJo h~ "vtA t) (It-... Tro· "'}-'t,,·°'loo~, fO'l./fll-A flA:" 
000 If C ;J:" " .').,. ... .,. () '1' A :: 

3.2.12. :,. 9" U C ,.,.. 0..,.:Y. 9" ') I tJ A 9":tit) f"'l.f ().,. 00 If t) T ro·'} h :,. /o..,,:ti oy tJ 0 G () -0 t) 
h(JJIt~:Y, f.,...()(l()(lo ooG~?>:Y' looflh:Jofl,:: 

3 .2.13 . :"9"tJC"'" o..,.~" f°?oo~O·:" (J~"'" f ,,·OYt?>:Y·') m'}~:"t) ~U'}~:,. floom(l'r 
fOl/.(JJfI}(Do'} (JJ 6f,b 11')+,,... oolf~ot) flH.tJ9" ' '''''?llC 1tJ!, 00'1'1\. ' ''''G;J°/fP.,A:: 

3 .2. 14. :,,/o..,.:y, (Jf1.Il.lIJo '?9"1OY ft7l'l.~G,?(J:"t) fAf.. ~1t1:" :,.~UC:,. fl:"t-'I:i{ lIJoflT 
f .,...ooflh·I::"'} f(Do",). :>"'(11' ,f1t)1f(J fA f.. ~1t1:" ""'9"tJC:" T fl.1'l. ""Tro':: 

3.2. 15. oo9"tJt-'} f ' N\,ff.. "~?>1' ""'m"'ooro, f ' '''''''1t?>:f.Tro·'} Af.. ~1t1°.'l' "'~9" 11fl(JJ' 
flJ!,+(JJ' }t(JJ'''''1'TCJ' A:: 

3 .2.16 . :,. / 0.." l- fA f.. t;: It 1"'" :,. 9"UC.'l· T C' °1 t-9" '} fl 009" t-:" "') -'t l- i\- f () fl m 'I' 
oo9"U t-'}t) }t () &0" 1. flf',· <h ... <t. (l:y. "t) 4- (),tl. -,:?> l' fl "'I" .... :" T G.'l' (J"'I f: G '? 
T C''?t-(1t)o,) "·'?llt-lf. }t1.-C1'1'A:: 

3.2 .17. (l""'/0..,.:Y- f ,,...OYt?>l- /.\f.. ~1t1o'r i,0011'1(1·f·J!,!I.A ! o:r'l\°:Jo:t!ro' oom')9" 
"-9" G(Do (Do(n;t'IT? A ')~.If'I' TC''1t-'l''1'l f"'1{)""'"'IC "~P>1' "t) °'l-t'tJ'l\o ':(, 
A,}~f~1t1":JoTro· ,,·fll,?"'l. "'}-'tlf',· '''''~C~A:: 

3.2.18 . :"/0.',.':(. Af.. '''''()-rJ't) fltel>-·(J:J>:,. (gifted and talented) .f"TlIJo ' ''''"'It?>':(-
fl" ~C(), "-11 flro· O""'lfGr Af.. TC'°It-'l"1' }t IT? '1 J!, ~:,. l-l\<> ;J'Tro''} fl"'l ... ~'? 
O"' '''''CJ'/'\ :: 
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::'"'·wIoC7 .... ~JJoo (UOrle::>!Unwwo::» 

*'d.tlo ~JlJ l.o~w.aJ ~~U';foo :JC 'kro y':J.~VlJ o6-V·04 '8 t'£' £ 
:: -Vv·aJO' o6O'v o6<1:J, l'V-?ooO' (~'( -O) 'll,",oo :!II.. ';f7.oU 

'WooJ"~t 'l *w.aJ ~"'~:!Ill ·.l:.ro?l.o .... 'kt):Jt)? IJt!JO'~J !JIJ~IJ~J j.aJlJJ ' Lr £'£ 

:: ,",J, U 10 It 00"" ..6± oJ·W.C1J :"';f'].J : .C1J:J:!J ~UL"'· loJ 
*~O'lJJcI>U l.·~L';f .... J j!71J1.oU j ~-?u-""J .~,",IoU ±oJ-';f']. J,lJJlJ~ '(IJ.C1JJ ' 91,£,£ 

:: ,",J,L:J:.f~ 
:3*1.1 .... *';f']. J,lJJlJ~ ,(IJ·aJ ·k·}" *:JOo6*U *v4~ ,",lJt·aJ4 ±·J4CV .... 
~I:.ro? 1.o"'~ J !J-1~.l.o~ '"' y.y.oo .t-'U *:JOo6*J l(V'.l' d)* 7000 :JOo6ao-~vaJJ 'SI'£'£ 

:: ,",:';.tl9 -?.a.... '1.'. ro y':J:.f V lJ 
06 'V.(I V .C1J cI> <I:!J w.... ± oJ-:J .L? ~.p 00 ~ .,. 'l.o~ '"' y. Y. 00 * 'U .t-:JO 06 * J ' v r £ '£ 

:: .C1J:J:!J "'~7oo"'~J O'v j!7oo I.ol.o6loU 
!J*W.aJ *:JOo6*J 'kronl''''~u ±ro'f9ylJJ<I:~ *7'4*J *" *:JOo6*J 'n'£'£ 

:: ,",:';J,aJ"'~ t:fo~ '1v~ ~J' -ao o6l.o6l.ooU !J:JWlJJ<j>ooU 
l. :JUlJ .... IJAoU t VV.L *:JOo6* *(,v~ (},",J :J';f'd .... IJ~ *,,/*J 'z r £ '£ 

:: .C1J:J:v ~ 
lon/u-t';f ~J'.ao ±oJ-';f']. *.p'?~ *.tl9IoJ !J:J-?.a\.(J ·koJ·'U *:JOo6* 'n ' £'£ 

l.(,",J,I.:J.~\.() '"'J, .... O'IJ~ :.'J·t-IJ .... 
0,", -l. 0' V J, lJJ 1,.1 ~ ± ro '( IJ·aJ .aJ:J::t: oJ-" * :J 0 06 * J U ·k.JJ. .... -?.a !J t -? 0..600 'or£' £ 

:: ,",J,WIoC7~ 'koJ-!JJ, IJIJ'dJ '~~4""J O'v ±ivaJU !J±.JJ. .... -?.aU 
t.C1J:J:!J'?lJoo ·k·}~~tlo ~~tro~ '"'1l4oo u-IJ7UOAo .,." *:JO..6*U '6'£ ' £ 

:: ,",:';Io:JJI"'~ ·t-b:Jtd .aJ:J:vIo7';f·l.oJ (bu!Jo~uaw pue 5u!4::>eo::» 
1~1.'l/!JW'"'td t-?O..6oo .aJ~l:vlJ :.f..6,", V.tJ. .... J t-?O..6oo ±oJ-" *:JO..6*J '8'£'£ 

::'Vv±O' .~Vlooo '/,Jl';ft'l t..6 ± .J 'd -l. * 7 '4 * J' lo:.f <I: J t.C1J:J::t: oj." 
*:JO..6*JJ *oo~ .C1JJlJ·"'~U *vlJ~ u-IJ7UOAo 'koJ-'U .t-:JO..6*J ..6·V.(I 'C£ ' £ 

:: 'V <P' :JlJotJ' t .C1J:J:v y.y. 00 
·k·!·W.C1J ±ro?~J"'~J (e~ea leU!pn~!5uol) ±roj!7oo ULlloo..,.J O'.p·(.4 .... U '9'£'£ 

::.C1J~ :JllI.oAoU ±lJIJ7UOAo 
t±oJ-'U *:JO..6*JJ *.~';f~.J'J ±oJ-7'4* J'lo:~4! ,",y.y.oo *" *:JO..6*J '5 '£'£ i 

: : ('"'l!*'? .... ) ,",v,",ll-l· .aJ'fl'l.JU J'?'" '.I:.JJ.aJtl.( 
*:J0..6* ""b:Jtd o6'V·OU ·t-~Ao~W.aJ n6O'CV *<P'LJ· ~Ao""IJAo :JAoooJ 'v'£'£ 

:: .aJ:J:!J 
~cv .pJ vobU u-IJ7lJOAo !J:oJ·" *:Jll..6*U 'kroAovb ·koJ-" *:J(I..6*J 
!J'l ±roJl:Joo .(JlJ ?oo l. (s::>!4~a) 'kcDJ'?oooo :JlJloo6 ~tdJ l. ·koJ-V'l '£'£ '£ 

::'V~ 'koJ':JOo6* ~J'·ao !J'l ues!eJdde leuo!SsaJOJd) 
I.oLo6lo ~J'.ao '~~'loJ {.(,V t(, :JC 'klJlo !JO'Q-? 'k'!"U .t-:JOn6*4 'z'£'£ 

:: .C1J~!J jiC' II·,.J 
.aJ .... :JlJoo .... O'v .t-W •aJ AoL..6Io-VIoU 'k"if<l:'l ~4JN·-?·t-1J ±oJ''U *:J(I..6*J T £ '£ 

t Z £ V S 
tit lo AoI...6IoJ ±mlo~W -?UIo*J 'ii> ' oJ' 

(..6I.oI.oIJ~\( ..6lJJU = t l o/,l.ol.olJ~\( =Z I( .()VlJW<j>'l 
*WlJao4 u-IJ'P) ..6'4tVCV~'(=£ l.()VI.oI.oIJ'l =V I.()VI.oI.oIJ'l ..6lJJU =S .)"~) : : oW n6c1> IJJ' tml.ol...61o 
..6c1>WaoU *l.(~n6 "X .. J :Jtd ro'i'l9 :Jo6U ·.I:.(D·l.o~W -?UIo*J ·t-·LJ7<1' V ±·pU (1'''4 *4Vao7.olJ O' 'd-l. ·(t(lO' 
:: .aJ" :JlJ/ .. ..,. <I:O'wloJ t·t-~ '?v,. -?C J :J';f'd'''IJ~ !J:J-?oo\.( II "D~ 10 ~'?'loJ t '"' y. ,tJ. oo 0'·(.·(.4·" *WlJaoU 
*7'4·t- t-?Oo6ooV !J'(. L7';f()' ,",4QAo t?/u,"', ilQ-? ::,",·pU:JJJ'd .t--?..6 t1o (}Q-? ';feD ·t-lJraJAoU t±roJ'?oooo 
:JlJlJ..,·aoU :JC l"1J7UOAo :,·'U .1::J006·t-4 !J'l .~7<1:ao O'Q-? .~,",Io :"'U * :Jlln6*V :J-?oo~ *" *:JOo6·hJ 

(ulewoa ~uawa6euew pue dl4SJapeal) :J-?ao~ *" *:JO..6-t-J -1£ O'5t-l. VQ:J O'1Jb '£'£ 

~ 

.. 

~. 
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3.4. 'lCl..e Cc){) ?-~.e 4 1- ftJlIl:.,.{)lI 1'1t-l-1.': (Community Involvement Domain) 

'rt--l- jJflo)' h .7C., -l- ')e; (Partnership) f"rn",,:,- ool:'(I') h(J)i\~1· e; htHIl:"'{)O' .7C ooli; mC -l'-9"tJC:'- (1.'''1-
," {I'It?>:r~(D·') hUlIl:+{)O' .'7C flO?cf>t-l:lI (fl0?1'J'f-l'-) ,(J1'l1'i\~""'A :: h(D·""·~'J <#>flJ.e.,-l'- jJfllD' h.7C.,-l­
-l'-9"UC r

} (1..,.~o. fltJlIl:+MI' ool:if ?>~.. flool'lm-l'-'J tHIl:'''{){l' fI (I'l.mll:J>~(D· -l'-A 'f"1' (Expectations) 9"i\7i 
flool'lm-l- ,eOFI~ "')A:: ,eu').,· ?-~.e Oay,ooflh-l'- hfW n;:r~" flcf>l:O':'- f-l-"IOt- m!l("'l.?>1' (J9"C6'1.?> p'C f "X" 
9"Ah-l'- Ooomcf>9" '19"10??)') .(JI'lcf>9"mo:: (I't~ 5= OflJ9" AI'lO?O?i\t'" 4= AI'lO?O?i\lJcl 3=hAOJ{)')n.9" (dtltll 
hool'lm-l- "~m'1i\IJc) 1 2= hlAI'lO?O?9"l 1 = OflJ9" hAl'lo?o?9") 

+.4:. I' -l-'10 &- m !l(ay,Pl l- r"l9",I1IJ "Y.-n 
5 4 3 2 1 

3.4.1. (J)i\~1- fA~~~!(D'') f{l.-l- P't-Pl1' (JooooAh-l- hl'l1'lf-l- {)'T'+Cf'A:: 
3.4.2. -l-9"tJc-l- {l. ·f·~'· (Jay,.(JIl.'7}l:-l- (J'lA (School events) i\,e ray,1·)". OJi\~~"'J 

I' hltWI.Pl1· 4:'T'C h~··"~ .,(D':: 
3.4.3. (J)i\~1'/ hI) Pa 1.?>~'· A'J +O?t?>1' r-l-9"uc-l- {l.'f· ~"') Cf'e; Cf''J h (). ,,. ~'. ') 'I 

ooCIY?>~'·') jJ(D':1>",:1 

3.4.4. f ,,..O?t'} TC:'1t-'f"l' 'J (D'mA-l' trc-l- l"lf...·l:1.l 00f.0~ flY., f1.U. ooCl"h-
'1l1C hfl:1 

3.4.5. Otrc-l- hf.t-l:'1 'l.f.'''~'. (J)i\~~'. (Jh~+~ f.l:if ooCf");:J~~(D'') 1AOCf'A:: 
3.4.6. h '}f. OJi\~ -oo9"UC UlIl:-l-'J fcf>OI\ f-l-9u uC-l'-'J I'lAm'J ~'/n.-l- '1'" 00f.(J~ 

00Cf'~C:1- lD'1'l'T' ')4: ' ''I)-l'-I.': hfl:: 
3.4.7. fh~A oo9"tJ &- ') 00111(11' OO9"Ut-'} h(J)i\~:f'J hhl)~1.?>:y.. .'7C 

f .,.1'J'1-0-l'-') ~'1'1'f"7i (Frequency) h.,-l-'} 7),h~lD' i\,e1'lD' jJl)jJ",:: 
3.4.8. N ' 9" UC -l- n..,.:y.. 00 1/1(11' -l-9"UC -l- n..y.:r~ (D") I' O~. OJ i\~:y.. '}'J h I) WI.?> l' ') 

001l'1(JlD' hl'l<#>9"mCf'A C,eUCf'A):: 
3.4.9. f"f'Ol: ''''{)(J' '} ·f·1) -l'-I.': fay,l~~ I' -l-9"UC -l- n.-l- r t'\.{), hfl:: 
3.4.10. flOJi\~l''J fI U 1Il:.,.{) O· -l'-9" U C -l- flool'lm-l-'J I\fI .. :y.. f...·.71.':1· i\0?~l:'1 

-l-/ n. '''1' T C:'1t-lJO l ' h"'Cf'~(D' :: fill!}- 00 l.1J l: -l'- (J0?'}(J1I-: OOD~~'J 1:( 
A9" f1..1· 00?1'l(J)1f...· (J"'l.ooflh-l- f... • .'7~ {)'T'+Cf'IA:: 

3.4.11. -l-9" tJ C -l- n..y.l· UlIl:+{)O''} 00 l.1J l: -l- '1f.l:?- TC:'1t-lJO:y.. i\.e 1'1'1)+4-
,,.o?t?>~"'} 4:'T'C fay,ll).e 0011111 hi\~(D-:: 

3.4.12. -l-9" tJ C -l- n..y.l· fU1I1I '1T)"..,-l- o?1;tlfl" l- (~U-l.':l·'» OO?U.'7~-l-
fI-l-9" U C -l- n..,. ~ O? uO l:{) (ll·e; h'J fI (D' 6J!' (D. "f·0 l:.,.1'l 11 0 I'l 4- -l- h () t-6J!';t A :: 

3.4.13 . f -l-9"tJc-l- (1..y.:y.. .'7U,flJ/Ot-t ~·lJcl.':l' (News letter{) OJ ~ ;:J. cr, ?-~f'l-') 
.r f") ' I'+' -: 00 I'l U 11":" .r i\ ~ lD' h e; f O1/ .. r ~?- 'I ~ (D-:: 

htt:1A 4. hTC:'1t-o»- f+1'1--l- 'P'J 'P'J lD'm..y.l-/ilh..y.l- (Major Achievements) 
OhCI'l?J hl'l;J'N-/hno fI I} h ,1' h'N(1.-l- noqqA OBCV '1'OC f,,.n" Cf'e; tpe; I'l h,-f. l ' 9",}.(.,} Cj"~m'? ,eV')'" .,.P,,e 
o {I? no fI h 'r hll. v O;r ...,. fI cf> l:(J--l- m * "'l.?>:y. 09" C 6'i?J p'C ""X" 9" A h'r 0 no m cf>9" f h jJ'} Pa'1P,. I'l h, -l- hl'l ~ i\ 1. "'r 
f.l:i{ '19",I1IJ?J'} jJl'lcf>9"m' l : lbh":y. 01/Cl'~. jJA+I}+,,: I'lh,.,....,. I}fI.9" O+{)mm- h~-l- (l;J. Ono'l~ '19"1111J?J') 
ll'lcf>9"ffio:: (fl~ 5= OflJ9" hl'l4.i\1.T 4= }l1'l4.i\1.1 3="Aro{)')n.9" (dtlt1J hool'lm+ A~m'1f1"")1 2= "i\I'l4.i\1. 
(fO? ,fil4.A '1)1 1 = OflJ9" I' try ,fil4.A '1) 

+.4:. f+1'1-:" 'P'J 'P'J lD'm..y.l-/ilh..y.l- m9lay,Pll- (Indicators of Achievement) f'19"10? ay,tJ'} 
5 4 3 2 1 

4.1. fooO?C'J O?I'l,,.O?c '1.1..:,. ooqq A hl).e;tA II 
4.2. fooO?C'J '1lJU1U11 'l.f.-l- h '}f.'W-9" f<I·o?t?)~" lD'm-l- 1· jfli1.A::) 
4.3 . f-l-9"tJC+ 1",f")'1Cl.?>1- i\V''''9'' " 'O?t?'''''' 9"~ (fO?,CJ{)?-). f..'7k he; 00I'lU11"-r 

.fi\~(D' e;~lD':: 

4.4. f-l-9"tJC-l- n.-l- hoot-ce; 1",1'l1·Paf.C fI-l-9"UC": 'T't--l' ooqqA 'fl:1>-l- .rfllD' 
{,t{lCI'l }l1'l·"Paf.C/hoot-C! f-rlJUUC-r TC:°It-lJO~'·'}'J f-l-9"UC'l:'} 'l.f.-l-
fOO9"t--l' 1I:1>-r 1·q'li1.A:: 

4.5. O-r9"tJc-l· O.-l- ooqqA TC:"It-9" 'l.f. :,. {'(J)i\~1·/f}lI)~1.?>1· h ') f.II. V'9" 
fhh'1Cl.ro' {I'IlhOl:{)1J +I)-rf'.: ,,..q'li1.Aa 

4.6. (J-r/n.,,,l, {,'1f1 al9"10? A9"f...· P,'O(;:A:: 
4.7, o + / n. '''1' It lJO h t- (), .r cr, '1 tJ A Pa·fl (;: A : : 
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htt:A 5 . OTC'''Itooo. ht:tY09" ~ .7moo. 'P'l 'P'l "f"lC'''f (Major Challenges Encountered In Implementi ng SIP) 

OhCflSU hfl;):r:"/huul\t)h:" 0:"/0.:" uui'fi')'t\ uuCIJ "HIC hL'I09" r;1'r. tp'l tp'l 'f"/C' l ' 9",}f: ,} e;:fro-? 

(hllh9):"') hll.u 0 ;1'1' f<l>lO':"'} l'''IC'':f'· (J'l~"; ' I'hfl-f' (J)' hlf., ~l~:f(J)·') l\D?"r:,. (l9"C 6b],pJ FC r "x " 

9" t\no1' OUDm<l>9" "19"'1('7 SU') ,rfl'''9'' mol: Ibl\" ':f'. I' ;J, r.e; (Jl'Cl''', J' t\ .,..t) ' '''-f: l'"/C'l' t)l\-9u (I,,..flm(J)· 

h tt: :" (1;1- Ouu'ltt: "I9"'1D?SU:"') .rfl<l>9"m:: (flt.' 5= 011}9" hflD?D?l\lJ'T 4= hflD?D?l\lJ'T 3="AOJfI'}h-9" 

(111"11 huuflm:" h"mlll\lJ') l 2= "AflD?D?9"I 1= (JII}9" "AflD?D?9") 

.,. . ~. (fl*~?Ji- r"l9"1D? DtI1') 
5 4 3 2 1 

5.1. ffll\m" rflro- ?K.A Ij: t\fIo1'/h'J'l:" 

5.2. r:"9"Uc:" 0.:" uu7iif t\ TC'°/&-9" UDuut,f SUl' ruul~:" l'''IC 

5.3 . (luu9"uto') TC'°/&-on.'} .rl\uu<l>(lt\ C-f',4>ro-iJ") 

5.4. (I-f'D?t,SU1' TC'''ItoOD'') fl\uu<l>OA (-I',4>ro-iJ") 

5.5. OD?UOlfll1 TC'''ItoOD''} .rl\uu<l>(lA (-I',4>ro-iJ") 

5.6. ruu9"u&- '} fll\ TC'''ItoOD' hflL'Itro-'} 6ro-<I>:" ~ "I'}'10.e; -I'''IIl&-<e 

-1''':''6': ~l\uotjC:: 

5 .7. 1' .,.. D? t, SU l' fll\ T C' "I &- 00. h fI &. 'I t ro- ') 6ro-<1>:": "I '}, I 0. 'I -I' "I 11 to 'P. .,.." 01· 6': 

~l\uotjC: : 

5.8. I'D? dt 0 l fll1 fll\ T C' "I &- on· h fI &.'1 t ro- '} 6ro-'" 01,: "I '} t1 0. e; -I' "I 11 to 'P. 

-1''':''6': fl\uotjC:: 

5.9. ro~:" h'J'l:"/D?.,fI " 

5.10. 1':"/0.:" UO'1t\1~ uoUft,.r9>l· h'J'lo1' :: 

5.11 . (lh')~' htt:A (J)·fI'J' rDtD?"- ·,.D?t,su1, <h'J'C huom') (I'll. uolf'):: 

5 .12. 11 t\ 6J;], 'I fI r. "t) 'I:" / "I l\ fI (11' 7i t\ D? :,. / 9" fI;Je; D? II}:": I 

5.13. (liJ".rro- r ·,.uo~oe; 11,4>:,. ~l\ro- Chfl uo9"tJC hl\uotjC:: 

5.14. l\t\r. ~'I"I:" :"9"UC:" rfll\m~· uu9"uto') h'J'l'''':: 

5.15. o fI. .fl, 'I.e. I' lPl. ~ C fI m l\ 4, . OJ 1\11 'P. 'J',4>:,. 'I :,. '} ta" : : 
5.16. hlPl.h-l'fI·o1· ht)'I:" ·"1Cl(J)·,}/'I'&.'I1.ro-'} h1'1 .rl\D?"I·f:":: 

5 .17. h:" 9" U C:,. "'1.'1. fI rf: C -1'1 Cl (J). '} / ' I' L 'I t ro- ') h 1'1 .r l\ D? on' :,. : : 
5.18. h:"9"uco1· ClC' ' I'1Clro-'}/·"&.'Itro-') h1'1 fl\(ry"l'f:":: 

5 .19. hhtt: l\ h ·,.u7 r:,·9"UC:" uo9U t,.r -1'1 O.(J)· '} j1'L 'I 1. (J).'} h 1'1 

fl\D?o/,o1': : 

5.20. h<l>OIb :"9"tJc:,·e; flt\me; ~·/O.:" ,,.1Clro-'}/'''&.'Itro-'} h1'1 

.rl\D?o/"",: : 

5.21. hD?UOlfl-f1 ·t·'1Clro-')/-f·L'I1.(J)·') h"'1 fl\u7°rf:":: 
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I 1'='''7l}~'d '='lllJ a,J''V''7l.(ob1f ·.bvu/{-u 'L'9 
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{- '<f7. "" "l1.,;;J.L \;I M M ao {-" {- :J II "" {-U '=' I., V LtJ"l.n V IJ l} .I. ~ M ~ 00 '<f t 'l 

{- :J ll""{- .(I)WV&o v {- 'U {-:J ll""{-U ~ "" '=' {- -J..L,J &oJ J.IJ·(I) o(J}~ ,(.'uu 
-kc&?I.n~ 'dVU ""~Jlaoll ,/,I.,J'&oJ ~,(. ~7UJ'·I.nJ t:Jl.nao ·kC&?I.n~J 

{-~-!..tl., o(J}V,)' '='ll'-loo -UV.J-7l}~U ~{-<U {-:Jll""{-U ll}V~" -kc&?I.o~U 'S'g 

I: 'VlIJLC7'd {-4>'l} {-"7 ""aoJ 

"" lIJ lIJ I.n U :JC ·k C&JN-"7 {- IJ ~'kc&'VV~ :i-?L~J ~J'V~ll {-'<f7. 
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{-4>'l} '=' .I./.Mao {-"7J. 4:Jll""{-V :J'<f~~IJ~ ~:J"7ao~ {-" {-:JO""{-J 'v'g 

:: 'V ~Jl'd o(J}~vJ' {-~l}lllJao 

~ 'l 'fC'<f 1( -tVJ' I.nJ) :1:"" -kc&? 1.n.J- ""'V.(IV -kc&'UlJ'-I~ {-:Jll""{-J '£'g 

(1:'='VMM'd {-W·(I) ·kc&?I.n·t-J "",(l""'<ft'l {-'<f7.I.nL""1., ~:Jl.naoJ 'Z'g 

(I: '='''7I.(~wJ' ·bl-'<f7. '=' MMI.nJ ~:Jao:JaoaoJ 

tJl1f'<ft'l UU~LtJ' ·koJ-(.v:!J MJ.7'<f {-L~'lJ t!l:C&?I.,,~J ~'l 'f~v~ 

l o(J} V J' "" -t:J {- :i- :J II "" {- 01-~:J rd ) :: '=' V .!l..I./.,J {- '<f 7. :J 1.n.J·1J 1.0 ~:J I.n ao J 't'g . 

t Z £ V S 

*,J,f ~V"l/ till" I.ol.a/,/.,J (s:p~dsO.Jd ~lq!SSOd) *-c&~IJ.J.I*-oV~Q *'f'<f(l)J '~'.J. I 

(",,/u,/u,IJ'1t.( ""lIJU= t 1",,/u,/u,1J'1t.(= Z I ( ~VlJW"",{ *WlJaoll 

IJ-v'P) ""'lItV(I)Vt.(=£ I~V/u,/u,IJ,{=V l~V/u,/u,IJ,{ ""lIJU=S ~tl) : IW""."IJJ' tc& 1.01.""1., :!JbaolJ ·(.tJ {-:!JI.( 

, 

~ 

o(J}WV.J-U ""·V'-I ·}:.c&'ioIJ.J- {-'?'<f(l)J :'- ~'-I.J- '='tJ· '!>,":JlLlJ -ko.VV : :·W,.6."IJJ' tC&I.nL""1., ""."WaoU {-1.('1"" ,,~ 

"X"J :Jrd (D'i99:J""U ·l-JvI.oV tl.7'<f 'k(D'ioIJ~ {-'f'<f(l)J :JI":J," t{-·U7."J ·k.(.'U O""ll (.{-an~lJ,{) l'W:~~ 

t·"(f t"" ·kc&'ioIJ·l-/-.I:.obcf:.L 'V-k &oJ 1..L·V r"'f'<f(l)V :JIJ-I., (l:Jao '=' M.I./.ao {-'ul {-ll ' l-ll'-l vao~1 {-J~IJ~ C&1J:J'llJ 

(s:p~dsO.Jd .Jofew) *-m~IJ~/*- .. v~Q *"'<f(l)J ~J, !JJ, """lI.,;;JJ. ~MMao {-"I*J ' g '1~q 
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Appendix 4. Interview guide 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES AND RESEARCH 
INSTITUTE OF EDUCATIONAL RESEARCH (IER) 

Interview Guides Prepared for Collecting Relevant Data/Information on the 
Implementation of the School Improvement Programme (SIP) in Addis Ababa 

City Administration 

Section I. Interview guide for MOE, REB, Sub City Education Department and KETO 
officials/experts; School Directors, and SIP Committee Members . 

1. What is the general/average level of SIP implementation at this time? 
2. What does the community participation look like? 
3. What are the strengths and weaknesses observed during the implementation of SIP? 
4. What are the specific and measurable achievements related to SIP? 
S. What are the challenges you have faced/are facing in the implementation of the 

Program? 
6. Are there any other related issues or concerns you may wish to mention? 

Section II: Interview Guide for Students, Teachers, and parents 

1. How do you see the success of the teaching and learning process in the school, after 
the introduction of SIP? 

2. What does the relationship of students and teachers look like? Has it noticeab ly 
improved over the past months or a year? 

3. How is your school performance/achievement? Has it improved or not, over time? 
4. How strong is the relationship between parents, teachers and students? 
S. What are the major achievements in implementing SIP? 
6. What are the major challenges in implementing SIP? 
7. What are the major prospects of SIP? 


