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Abstract 

Factors Contributing to Secondary Education Wastage in Kembata-Tembaro Zone 

Demissie Dalelo 

Addis Ababa University, June, 2012. 

Educational wastage is a universal phenomenon predominantly exhibited by repetition and 

dropping out of students. The purpose of this study was to uncover the causes of grade repetition 

and dropping out in the secondOlY schools of Kembata-Tembaro Zone. A descriptive s1lrvey 

method was employed. Both probability and non-probability sampling techniques were used to 

select relevant and representative samples. Questionnaires, semi-structured interview, FGD 

guides and document analysis were used as data gathering tools. Both descriptive and inferential 

statistics were used to analyze the data gathered. The results of the study revealed thai, lhe 

magnitude of general secondary education wastage in the Zone under the study was on average 

(25.7 %) and it was found velY high. It was also identified that, both institutional and 

environmental factors were contributing to secondary educational ·wastage. Of the institutional 

factors, particularly, dropouts and repeaters related issues, school administration practices, 

medium of instruction and lack of guidance and counseling services 'were found severely 

contributing to students grade repetitions. Furthermore, environmental factors, predominantly. 

the socio-economic factors such as families ' need of their children labor, lack of financial 

support and. poverty were notably causing more dropping out in the schools of the zone under 

the study. On top of these, the low value people attach to education and migrations' to different 

foreign countries were significantly contributing to dropping out of schooling. To alleviate these 

problems, early intervention, creating positive school environment, building strong 

communication channels, provision of guidance and counseling services, attacking the big 

picture, making offering, promoting experience sharing and arranging tutorial programs were 

recommended as possible solutions. 
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CHAPTER ONE 

THE PROBLEM AND ITS SETTING 

Chapter one presents the background of the study, statement of the problem, objectives 

of the study, significance of the study, delimitation of the study, operational definition of 

terms and organization of the study. 

1.1 Background of the Study 

Secondary education is becoming a growing concern and major challenges for 

policymakers and researchers worldwide as it plays an increasing important role in 

creating healthy and cohesive societies and spurs economic gro'vvth. r t represents a 

critical stage of the system that not only links initial education to higher education but 

also cOimects the school system to the labor market (UNESCO, 2011). 

An increasing number of countries ann for universal participation In secondary 

education, because the social returns on investment are greater than the higher education 

regardless of the income level of the country (Psacharopoulos and Patrinos, 2002). In 

many countries, movement away from seeing primary education as the terminal level of 

education towards policies that envision widespread completion of junior secondary and 

upper secondary as the goals of education system development is well underway, but has 

only recently begun in Sub-Saharan Africa (De Ferranti 2003 ; World Bank 2005). 

Pressure on governments in Sub-Saharan Africa (SSA) to expand secondary education is 

growing. Increasing numbers of students flowing from expanded primary education and 

the need to improve the educational levels of the labor force to benefit from a 

globalizing economy make it inevitable that governments in SSA will turn their attention 



to expanding and improving secondary education (Mulkeen, 2005; SEIA, 2007; World 

Bank, 2006; World Bank, 2007). 

Since 1970, total emolment in secondary education grew nine-fold in Sub Saharan 

Africa, expanding from 4.3% to 39 million. This spectacular result mList be considered 

in relation to the growth of secondary school-age population, which tripled over the 

same periods. As a result, the GER rose from 11 % to 36% between 1970 and 

2009(UNESCO,2011). 

Despite this progress, the region still has the lowest rate of participation in secondary 

education and the most severe disparities. In 2009 the GER for boys exceeded that of 

girls by nine percent, point (41% versus 32%). Neveltheless, many countries in this 

region have significantly expanded their secondary education systems. In absolute value, 

the biggest increase took place in Nigeria, where the number of students enrolled in 

secondary education grew from just 4000,000 in 1970 to more than 6 million in2007. In 

Ethiopia, emolment grew from 135,000 to 3.9 million students in between 1971 to 2009 

(UNESCO, 2011). 

Secondary education is more costly per student than primary education, and few low­

income countries provide it for free . Also, distance to school often increase at secondary 

level, which is barrier to entry. Dropout in secondary education is growing phenomenon 

in countries where youth are particularly affected by problems such as school violence, 

drugs, and HIV/ADIS. Completion of secondary education remains an important 

challenge even in some of the world richest countries (UNESCO, 20] 1). 
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It is ironic, however that, the accumulated evidence (from World Bank, 1988; Bishop. 

1989; UNESCO, 1995) shows that the majority of the pupils ' who commence secondary 

education are not likely to complete the cycle. Such a problem is not limited only to 

developing nations but it has been a persistent problem of all developed countries. albeit 

on a smaller scale (Crule, 1973; Rumberger, 1987). This is to say that both rich and poor 

counties have complained about school dropout and repetitions. 

Girls and rural populations are at a particular disadvantage as they are impacted more 

than other groups by both supply (lack of available spaces, fees , biased selection 

processes) and demand (opportunity costs, social roles) factors (SErA, 2007; World 

Bank, 2005). 

Dropout and repetition of high school result in a serious social and individual 

consequences. As UNESCO (1998) dropout refers to human and material resources 

spent or wasted on students who repeat a grade or out before completing a cycle. 

Furthermore, dropout has severe consequences as stated by John (2006) "the silent 

epidemic". High wastage rates can make the unit cost of producing one graduate many 

times higher than the cost per students at the outset or during the course of schooling. 

According to UNESCO (2006) grade repetition is harmful. The report argues that 

repetition reduces self-esteem, results with impaired peer relationship and behavioral 

problems, and leads to develop negative attitude towards schooling. 

Kembata Tembaro Zone is found in the Southern Nations Nationalities and People 

Regional State (SNNPR) at the south-west of Hawassa, 298 kilometer away from Addis 

Ababa. Based on 2007 CSA report the zone has a total population of 680, 837, of whom 

336676 are men and 344,161 are women, within an area of 1, 355, 89 square , 
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kilometers. Also the population density of the Zone is 502.13 inhabitants per square 

kilometer. The Zone has three agrological areas of classifications that include Dega 

(13.7%); Weynadega (71.17%) and Kolla (11.14). 

According to the Zone Education Office, there are 258 schools which constitute 

kindergmtens, primary and secondary schools. In all these schools a total of 191 ,477 

students are currently being emolled. Of these schools, nine are secondary schools i.e. 

two of them are general secondary (9-10) but the rest are complete secondm'y (9-12) 

schools. About 22,647 students are emolled with 533 teachers in these secondary 

schools. 

Though, there is a significant increase in secondary education participation in Kembata 

Tembaro Zone, as can be seen from the statistical report, the rate of education wastage in 

the secondm'y schools at general secondary level is 16%. Of this 7.6% is repetition and 

8.4%is dropping out (Educational Annual Abstract of SNNP Region Education Office, 

2009/10 and ZED repolts of2003 E.C). 

Beside these, the rate of transition rate at Ethiopian General Secondary Education 

Examination (EGSEE) is not satisfactory, .i.e. of 7944 students who sat for grade ten 

exam in the year 2010/11 only 3895(49.03%) has scored 2:00 and above whereas the 

rest 4049 (50.97%) scored below 2:00 (ZED repOlts of 2003 E.C). This may be an 

indication for the low efficiency and effectiveness of the secondary education in the 

Zone that urges this study to be undertaken. Therefore, the aim of this study is to 

investigate the major causes triggering secondary education wastage in Kembata 

Tembaro Zone. In addition, the study attempts to uncover the magnitude of dropping out 

and repetition rates in the secondary schools under the study. 
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1.2 Statement of the Problem 

Wastage is a term frequently used by the lanouaoe of economists (Brimer and Pauli 
I:> I:> , 

1971;& UNESCO, 1984) but it has also be used for the last decades in the context of 

education to describe a multiple of factors that make the realization of educational 

objectives difficulty. More precisely, educational wastage is the combined effects of the 

phenomenon of grade repetitions and dropping out in a particular cycle of education 

(UNESCO, 1983a; SinU110ns, 1980; and Tanguiane, 1990). In most circumstances, it 

deprives developing countries of the abi lity to make the most use of scarce resources and 

it takes its greatest toll on most vulnerable groups in the society. 

A broad definition of wastage, according to Shiundu (1999) includes- missed 

oPPOltunities for individuals, families and societies, dropouts, repeaters, failures ' ( low 

or poor academic achievements), brain drain, unemployment of school graduates and 

attrition( turn over). However, in most literature, wastage particularly describes 

dropping out and repetition rates. For the purpose of this study these two aspects, have 

been adopted and used because they are frequently equated with measures of internal 

inefficiency of the education system. 

The term drop out is defined in many ways. As Darn (1996) a drop out is any individual 

who quits school without graduating or changing school. Similarly, Levy, I 971 (cited in 

Ayalew, 1997) describes dropout as students who leave school before reaching the end 

point of the education cycle in which they are enrolled. It is one of the most common 

indicators of educational wastage. 

On the other hand, repetition refers to retaining pupils in a grade that he or she 

previously attended for a year or more due to ( in most cases) his or her "unsatisfactory 
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academic performance" (Dejnozike, 1983: 11). Furthermore, UNESCO. (1981: 170) 

states that, repeaters are pupils who are remaining in the same grade for the second year 

or two successive years. 

Repetition is closely tied to dropout. Many repeaters eventually become dropout of 

schools. A study conducted in Thailand has shown that two-third of dropouts had been 

repeaters. Data from Bangladesh also revealed that dropout to be several years overage 

for their grade and this greater age may be not only due to late entry but also related to 

repetition (UNESCO, 1984). Roderick, (1993:26) indicated that students who retained in 

grade are much more likely to dropout. Those students who repeated two grades were 

90% more likely to dropout than their counterparts who had never experienced grade 

retention . 

Similarly, there are some studies which have been done on educational wastage and 

inefficiency in the secondary schools of Ethiopia. These include (Tilaye, 1999; Ayalew, 

1997; Bekele, 2004; Nuri , 2008 ; and Muktar, 2011) are some to mention. The findings 

of most of these studies indicated that educational wastage and internal inefficiency 

most often were caused or related to internal learning environment and the wider home 

environment. 

From a socio- economic perspective, schooling is most efficient if every student moves 

lip a grade every year. Each student who repeats has the economic effect of adding a 

new student (at that grade and subsequent grades). This translates into larger class sizes 

and the need for additional desks and supplies UNESCO, (2006). 

The dropout and repetition rates in the secondary schools of Kembatatembaro Zone, is 

not far apart from the region's statistical report mentioned above. As can be seen from 
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the statistical report, the rate of education wastaoe in the oeneral secondar)' level was 
b b 

24.1 %. Of this 17.9 % I was repetition and 6.2 % was drop- out (Educational Annual 

Abstract of SNNP Region Education Office, 2010/11 and ZED reports of 2003E.C). 

Besides, the transition rate from the general secondary to preparatory, particularly, in the 

year 2010/11 G.C was not satisfactory in the zone. That is of, 7944 who sat for exam 

only, 3779 (47.6%) scored >2:00. 

On top of these, many educationalists and community members in the zone claims that a 

number of students are dropping out secondary schooling in search of work and also 

continuously migrate to different regions within the country and to foreign countries as 

well. This may be an indication for the low efficiency and effectiveness of the secondary 

education in the Zone that urges this study to be undertaken. 

Therefore, the main purpose of this study was to investigate the major causes triggering 

general secondary education wastage in Kembata Tembaro Zone. In addition, the study 

attempted to uncover the magnitude of dropping out and repetition rates in the secondary 

schools under the study. More specifically, the study aims to answer the following basic 

research questions: 

1. To what extent education wastage IS observed 111 the secondary schools 

of Kembata Tembaro Zone? 

2. Where institutional and environmental factors cause the educational wastage? 

3. What effects have resulted due to the education wastage in the Zone under 

the study? 
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1.3 Objectives of the Study 

1.3.1 General Objective 

The study attempts to investigate the root causes for general secondary education 

wastage in Kembata Tembaro Zone. In addition, it strives to uncover the extent of 

magnitude of secondary education wastage across grades and in bet'vveen gender. 

1.3.2 Specific Objectives 

The study more specifically, strives to address the following specific objectives; 

• Describe the magnitude of secondary education wastage in the Zone. 

• Find out reasons for students' repetitions and dropping out in the secondary 

schools. 

• Uncover the degree of influence of the casual factors in effecting repetitions 

and dropping out. 

• Identify which group of students (males or Females) is more vulnerable to 

the problem. 

• Suggest ways to intervene so that to reduce the rates of dropping out and 

repetition. 

1.4 Significance of the Study 

fn Ethiopia, a country where resources are scarce and enrolment ratio in the secondary 

schools is minimal , wastage rate of high magnitude may not be tolerated. As Tegegn, 

1996: Wmma and Tsion, 1994; the country is not in a good position to manage its 

education system effectively and efficiently. As result of deteriorations of school quality 

created what is called "internal efficiency" in the form of high dropout and repetition 

8 



rates . Therefore, the results of this study are expected to have the following 

contributions: 

> By disclosing the magnitude and location of the problem, the study may draw 

attention of educational planners and respective stakeholders' to consider 

educational, social and economic variables in setting priorities and allocating Zonal. 

local and schools ' resources for education. 

> The study will provide a necessary basis for understanding the root causes for 

educational wastage in the secondary schools and inform ZED and WEO experts. 

school principals, PTA members and school Board, and the larger community 

realizing the magnitude of the problem. Then it initiates them to design interventions 

measures to mitigate the problem. 

> Further, the results of the findings may urge educational authorities to reevaluate the 

internal efficiency and effectiveness of secondary schooling in line with the 

respective schools ' strategic objectives and the direction of the education and 

training policy. 

>- Finally, the paper may stimulate other researchers who have an intention to further 

study on the area. 

1.5 Delimitation of the Study 

This study was delimited to the general secondary schools of Kembatatembaro Zone. In 

the Zone, there are nine secondary schools, of these , two are general secondary but the 

rest are complete secondary schools. The first reason for the delimitation of the study in 

this zone is that, the researcher has some experience related to school operation in the 

Zone and secondary schools have a number of problems that hamper their success. 
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Second, the Zonal report and SNNPR Education Office Statically results also reveal that 

rates of educational wastage (i.e. dropping out and repetition) are high as compared to 

other Zones. More specifically, the results of 10th and 12th grades completers where 

observed disturbingly unsatisfactory. 

Thirdly, in this Zone there is no systematic and thorough study that has been conducted 

at secondary education level to provide a oood understand ina on the root causes and the o 0 

corresponding consequences of the problems. In line with this , those ad hoc measures 

taken in the schools failed to result in alleviating the problem and yielding improved 

schoo Is' performance. 

1.6 Limitation of the study 

This research has certain limitation which faced beyond the control of the researchers 

capabilities. One of the limitations was that, the paper treated dropouts and repeaters 

opinion together. It merged their opinion in data collection as well as of interpretation. 

The other limitation was happened due to nature of the respondents, that is , both 

dropouts and repeaters were not equally involved in the study. The last, but not the least, 

limitation was difficulty in locating dropouts and repeaters ancl obtaining more detailed 

information on them, particularly, in distant Kebeles and some remote areas were not 

alike that may have effect on the study. Therefore, such limitation might impose lack of 

specificity in locating the problems in line with the repeaters and drop-outs. 
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1. 7 Definition of Key Terms 

Dropout: a drop out is any individual who quits schooling without graduating or 

changing school. 

Repetition: retaining pupils in a previously attended class for a year or more due to (in 

most cases) his or her "unsatisfactory academic performance. 

Wastage: it refers to human and material resources spent or wasted ' on pupils who have 

to repeat a grade or who drop out of school before completing a cycle. It 

denotes the inefficiency of a school system and refers skills, attitudes and values 

they need to live productive lives and to continue learning (UNESCO, 1998). 

Graduate: the proportion of pupil who successfully complete the final year of a given 

cycle expressed as a percentage of the total pupils enrolled in the final grade the 

cycle in the given school year. 

Transition rate: is the percentage of pupil progressing from the final grade of one cycle 

to the next level in the system. 

Coefficient of efficiency: is a measure of the internal efficiency of an education system 

obtained by dividing the ideal number of pupil-years required for a pupil cohort 

to complete a level or cycle of education (e.g. the primary level) by the 

estimated total number of pupil years actually spent by the same pupil 

cohort. The reciprocal of the coefficient of efficiency is the input-output 

ratio (UNESCO, 1998). 

Causal factors: refers to in- school related and/or out of school related factors 

that trigger education wastage (i.e. dropping out and repetition) in the secondary 

schools. 
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Reconstructed cohort methods: terracing pupils thought their movement in the school 

system by using at least two consecutive years ' enrolment data on repetition by 

grade from the first year to the second year to measure the three main flovv 

rates; promotion, repetition and dropouts (UNESCO, 1998) 

1.8 Organization of the Study 

This study was organized in to five chapters. The intToductory chapter presents the 

background information, statement of the problem, objectives significance, scope and 

operational definitions of the study. Chapter two is about the review of a related 

literature. The third chapter deals with research design and methodology. Chapter four 

focuses on data presentation, analysis and interpretation. The last chapter discusses the 

major findings , conclusions and recommendations. 
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CHAPTER TWO 

A REVIEW OF THE RELATED LITERATURE 

This part of the study encompasses the most relevant conceptual and theoretical issues 

related to the topic under the study. It includes: the role of secondary education for 

development, concept about educational wastage, magnitude and causes of secondary 

education wastage. Finally, it attempted to forward some possible consequences of 

secondary education wastages resulted due to dropping out and grade repetition. 

2.1. Secondary Education and Development: An Overview 

Appleton (2000), in a review of 28 studies in SSA since 1980, found a mean mincerian 

return to education of 5 percent for primary schooling, 14 percent for secondary 

schooling, and 37 percent for tertiary education. 

Recent World Bank Project Appraisal Documents and Country Status Reports (CSRs) 

also found returns that increase with the level of education and with the acceleration of 

economic growth. Thus, private returns to secondary education exceeded those of 

primary education, often by a substantial margin. 

Secondary education can promote social cohesion, help to build social capital , and lay 

the foundation for responsible citizenship. Junior and senior secondary schools need to 

prepare graduates for participation in society and the economy, which requires 

secondary schools to be relevant in the local economic and social environment 

(Verspoor, 2008). 

Moreover, secondary education also has a positive effect on a number of non-economic 

social outcomes that improve the well-being of a society. In most countries, these 
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outcomes improve further with secondary education and several types of training. such 

as about HIV / AIDS awareness and prevention of sexually transmitted diseases. are 

particularly impOltant for adolescents. 

Education, especially the education of girls and women, has a strong downward impact 

on fertility rates, helping to relieve demographic pressures. Compared with 1990. the 

population of those ages 5-14 has started declining in several countries. such as Brazil. 

Jamaica, Thailand, and Tunisia, and has been stabilized in Argentina, Indonesia. and 

Uruguay (UrS-OECD 2003). There is strong evidence that the fertility effect is 

particularly pronounced for girls who have completed several years of secondary 

education (UNESCO 2003b). 

Education levels make a huge difference for example, young women in Rwanda with 

secondary or higher education were five times as likely to know the main HIV 

transmission routes than were young women with no formal education (UNAIDS 2005). 

Education is among the most powerful tools for reducing the social and economic 

vulnerability that exposes women to a higher risk of HIV/AIDS than men. Girls' 

education can go far in slowing and reversing the spread of HIV by contributing to 

poverty reduction, gender equality, female empowerment, and awareness of human 

rights . It also has crucial implications for female economic independence, delayed 

marriage, family planning, and work outside the home. Higher levels of education are 

associated with reduced risk of HIV infection. 

Education, including secondary education, decreases the likelihood that people will be 

poor. These effects continue beyond primary education . In Niger. for example. 
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completing nine years of secondary education reduces the probability of being poor from 

20 percent for those with some primary education to less than 10 percent. In Senegal. it 

reduces the probability by about half (Verspoor, 2008 :97). 

2.2. Concepts of Educational Wastage 

Wastage is a term frequently used by the language of economists (Brimer and Pauli . 
./' \ C<.-co€- -

1971;& UNESCO, 1984) but it has also be used for the last decades in the context of 

education to describe multiple of factors that make the realization of educational 

objectives difficulty. More precisely, educational wastage is the combined effects of the 

phenomenon of grade repetition and dropping out in a particular cycle of education 

(UNESCO, 1983a; Simmons, 1980; and Tanguiane, 1990). In most circumstances. it 

deprives developing countries of the ability to make the most use of scarce resources and 

it takes its greatest toll on most vulnerable groups in the society. 

A broad definition of wastage, according to Shiundu (1999:3) includes- missed 

opportunities for individuals, families and societ ies, dropouts, repeaters, failures' ( low 

or poor academic achievements), brain drain , unemployment of school graduates and 

attrition( turn over). However, in most literature, wastage particularly describes 

dropping out and repetition rates. For the purpose of this study these two aspects i.e. 

dropping out and repetition have been adopted and used because they are frequentl y 

equated with measures of inefficiency of the education system. 

Wastage in education vary and also higher for developing counties than developed ones. 

According to Simmons's., (1980) there are possible explanations for increased wastage 

rates in developing countries. First, the supply of school places are higher in developed 
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countries, lack of finance and local self-reliance is the main constraints to expanding 

enrolment. Second, individuals in developing countries most often have less motivation 

to obtain more years of schooling. Third, parents of poor children are not as 

understanding or supportive about doing homework or learning foreign languages as are 

parents of upper income children. Finally, the costs of education. both direct and in 

earnings foregone are often too great for the poor to afford. 

Dropout and repetition rates are frequently used to measure inefficiency of the education 

system by equating them with wastage. In line with this MoE, (2002) indicated that 

improving internal efficiency of an education system has been given a special emphasis 

all over the country. The process of improving internal efficiency requires reducing 

dropout and repetition rates and increasing completion and survival rates . Reducing 

dropout and repetition leads to save resources being wasted for use that are more 

productive. It also frees the places that are occupied by repeaters and readmitted for the 

new pupils . 

2.2.1. Grade Repetition 

Grade repetition occurs when students begin a new school year in the same grade as the 

previous year, instead of, moving to a higher grade. Repetition represents wastage of 

resources (Brophy, 2006:3). Repetition or retention is the practice of making children 

who have not fully mastered the curriculum and thus do not reach certain academic 

standards repeat the year while their peers are promoted to the next year (Ndaruhtse, 

S.2008:9). 
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Repetition refers to retaining pupils in a grade that he or she previously attended for a 

year or more due to ( in most cases) his or her "unsatisfactory academic performance" 

(Dejnozike, 1983: 11). Furthermore, UNESCO, (1981: 170) states that, repeaters are 

pupils who are remaining in the same grade for the second year of two successive years. 

From a socio-economic perspective, schooling is most efficient if every student moves 

up a grade every year. Each student who repeats has the economic effect of adding a 

new student (at that grade and subsequent grades). This translates into larger class sizes 

and the need for additional desks and supplies UNESCO, (2006). 

[f many students repeat each year, the school system will need more teachers and 

classrooms. The society provides schools, teachers, and other resources presumed 

sufficient to enable all students to make expected advances in achievement. Failures to 

do so suggest that these resources were insufficient or that some students failed to take 

advantage of the opportunities provided . 

Grade repetition is more common in developing countries than in developed countries, 

especially, common in remote rural areas. Eisenmon (1997) reported that repetition rates 

in developing countries often are quite high. The highes t rates were in the sub-Saharan 

African countries, where each year, about 22 percent of primary students and 21 percent 

of secondary students were repeating their grade. 

Forms of Grade repetition 

According to Brophy ( 2006: 1-2) grade repetition takes five major forms , depending on 

the source and reasons for the decision to repeat. This decision may be initiated by the 

students themselves (or their families acting on their behalf) or by the schoo!. When 

repetition occurs because of decisions made by the students or their families , it is usually 
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voluntary - undertaken willingly because it IS viewed as serving the students' best 

interests. 

One voluntary form of grade repetition occurs when students want to continue schooling 

but do not have access to a school that offers the next grade. A second type of voluntary 

repetition reflects family perceptions that the student did not learn much the previous 

year and therefore ought to repeat the grade. The third form of repetition is common in 

areas where the language used at school differs from the language that many students 

speak at home 

The fourth type of repetition occurs at higher grade levels in countries that require 

students to pass examinations to qualify for secondary or post-secondary education. 

Students who fail to qualify either must drop out of school and enter the workforce , 

pursue vocational training, or prepare to retake the examination . The fifth form of 

repetition is primarily involuntary, initiated by the school rather than students or their 

families. It is most common in developed countries where school attendance is 

mandatory until some point in the adolescent years . 

2.2.2. School Drop out 

According to Dron (1996) dropping out of school gained wider recognition as a social 

and educational problem in the early 1960s. But this does not mean that the problem was 

unknown priory to 1960s. For instance the term "dropout " begin to appear in USA 

literature at the turn of the 19th century. 

The term drop out is defined in many ways. Dropouts are pupils who leave schools 

before the end of the point of the final year of the educational stage in which they are 
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Across the world in both developed and developing countries alike. research shows that 

there are strong links between repetition and dropout, with repeating children being 

more likely to drop out of school in later years. A study conducted in Thailand has 

shown that two-third of dropouts had been repeaters. Data from Bangladesh also 

revealed that dropout to be several years overage for their grade and this greater age may 

be not only due to late entry but also related to repetition (UNESCO, 1984). Roderick, 

(1993:26) indicated that students who retained in grade are much more likely to dropout. 

Those students who repeated two grades were 90% more likel y to dropout than thei r 

counterparts who had never experienced grade retention . 

American research is mostly focused on high school (secondary school) level. One 

study (Jimerson , Anderson and Whipple, 2002 cited in Anderson et ai , 2002, p. 2) states 

that pupils who repeat are between 2 and II times more likely to drop out of school than 

those who are promoted . Other research from Los Angeles shows that those pupils who 

have dropped out of school before graduating are five times more likely to have repeated 

one grade than high school graduates, and that a pupil who repeated either of the first 

two grades had only a 20% chance of graduating (Grissom and Shepard. 1989, p. 36). 

A further study found that grade repetition led to a 42% rise in dropout (Reynolds and 

Temple, 1997). A more recent review of 17 studies exploring the different factors that 

cause high school dropout in the United States found unequivocal evidence in all the 

studies that repetition was associated with later dropout. 

More recent research by Jimerson (2001 cited in Anderson et ai, 2002, pp. 1-2) 

analyzing 19 repetition studies undertaken during the 1990s gave evidence for lower 
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self-esteem and lower rate f I I d .. s 0 SC 100 atten ance among repeaters, leadmg to a hIgher 

probability of future dropout. It also found that the longer-term effects on students who 

go on to drop out of school without a diploma are quite significant, with these students 

facing difficulties finding and maintaining jobs, and experiencing higher levels of 

mental health difficulties, substance abuse and criminal activities than high school 

graduates. 

2.3. Magnitude of Secondary Education Wastage 

A number studies have shown that the majority of the pupils who commence secondary 

education are not likely to complete the cycle, World Bank (1998) ; Bishop (1989); & 

UNESCO, (1995). Such a problem is not only limited to developing countries. but it has 

also been the challenges of many developed countries, albeit on a small a scale, Curele 

(1973).and Rumberger (1987). For instance a study on high schools in Canada, Ontario 

reveals that the annual dropout rate in seven high schools had increased from average of 

10.6% in 1983/84 to 15.3% in 1986/87,Husenand & Thwaite (1995) . Similarly. 

Rumberger (1987) indicated that dropout rates for 63 high schools in Chicago in the mid 

1980s ranged from 1 0% to 62%. 

Moreover, the findings of many studies shown that the intensity of the problem tend to 

be very much pressing in schools of least developed countries (LDC) UNESCO (1995) ; 

World Bank(1998) ; Elleni (1995). In line with this Bishop (1989) indicated that in 

Africa about 39% of those who commence secondary education are likely to complete 

the four years (9-12 grades), of schooling. As Lockheed and Vespoor (199 I) in 

Habitamu (2002:39) the problem of school dropping out is serious among developing 

countries. 
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Despite the relative high gro . II . " . ss elUO ment rate worldwide. It IS only less than 60% of 

those who enrolled reach the final years of educational cycle in low-middle income 

countries. Ethiopia is one among these least developed countries which by no means an 

exception to this phenomenon. 

The magnitudes of the problem also vary across sex. A number of findings show that in 

both primary and secondary schools more girls leave than boys due to different reasons 

with some exceptions, (World Bank, 199 I). For instance the findings of Rumberger 

(1987) depicts that more boys (14.6%) than girls (12.2%) quite school. In spite of such 

irregularities. the findings of most studies conducted in Ethiopia show that more girls are 

victims of dropping out schools than boys for various reasons , Genet (1991) ; Wanna and 

Tsion (1994) ; Ayalew (1997); Habitamu (2002) and Tilaye (1999)). 

Other important variable that needs consideration while dealing with the magnitude of 

dropout problem is across grade leve ls . Dropout problems rates are relatively higher in 

the beginning years of any educational level with a tendency of gradual decline when 

one moves to the next higher level (Habitamu, 2002:39). The findings of many 

secondary schools portray that the highest dropout have been observed in between 

ninth and tenth grades when many students were making the transitions from junior to 

senior secondary schools, Dearman and Plisko (1979). 

Evidence varies between countries as to whether repetition rates are higher for boys or 

for girls. A 2001 World Bank study looking at knowledge and finance in Sub-Saharan 

Africa stated the following: 
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'Primm-y co It' mp elOn rates and transition rates from primmy to 

secondmy education show no clear evidence of systematic 

disadvantage [0 African girls '" Yet variations within and be/ween 

countries are considerable, and higher repetition and dropout rales. 

as well as Imver learning achievement, for girls have been found in 

several countries. ' (World Bank; 2001 a, p. 46). 

On the other hand, the incidence of repetition was generally higher for boys. the 

exception being in Sub-Saharan African countries where girls repeat more than boys 

(UNESCO, 2003, pp. 57- 8). A study by Kane (2004) on girls' education in Sub-Saharan 

Africa found that in general , boys repeat more than girls, with female repeaters usually 

being found in Central and West African Francophone countries. 

2.4. Causes for Educational Wastage 

Research findings such as World Bank (1980) and UNESCO (1997); indicated that high 

dropout and repetition is caused by different factors , (for instance, pupils related factors, 

teachers' related factors , family background, school environment and administration 

etc ... ) and they can be categorized in different ways. Lockheed , Verspoor and 

Associates (1991, p. 183) conclude that the causes of repetition and dropout in 

developing countries can be categorized under three main headings : 

1. Family-relatedfactors: (illiteracy or low education of parents, income offamily); 

2. Student characteristics: (poor motivation, low ability, insufficient grasp of 

the languages of instruction) 

3. School-related factors: (physical remoteness and limited access to secondary 

education, ineffective teaching, insufficient qualification of teachers and absence of 
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textbooks, defective evaluation of students and promotion criteria that are too 

demanding). 

In developing countries, val'I'ouS t d' 'd 'f I ~ II . s u les I entl y t 1e to oWll1g groups as those most 

vulnerable to poor attenda ' . I . ,nce, repetitIOn, ear y dropout and exclusion (Ndaruhutse. S. et 

al ,2008): (1) the poorest in society; (2)working children; (3)children living in remote 

and rural areas ; (4)orphans and those affected by HIY/AIDS; (5)children with physical 

or learning disabilities; (6) nomadic and indioenous children or etl1l1ic minorities ' and to , 

(7) refugees, internally displaced children and those affected by conflict or natural 

disasters. 

Other factors which also have an impact on the likelihood of repetition are a child's 

family situation, the gender and educational background of the head of the household 

(UNESCO/UNICEF, 2005), the number of children in the household, and from where 

the household ' s main source of income is derived. 

2.4.1. School Related Factors 

A number of in-school factors have been associated with secondary schools inefficiency 

and education wastage, such as poor quality of education in the form of large class size. 

poorly trained teachers ', poor school administration and inadequate school facilities and 

educational materials. Beside these, World Bank (1980) explained that lack of guidance 

and counseling services, curriculum relevance, and students/ absenteeism are factors 

related to the school environment that trigger secondary education wastage. 

1. Teachers Competence and Quality 

Different studies indicated that teachers' attitude, behavior, and teaching methods are 

among the factors affecting students' persistence and academic achievement. They are 
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fundamental to educational d r d h' " e Ivery an t e quality of educatIon will largely depends on 

the quality of teaching and teachers' effort (Carnoy. 1999). 

The qual ity and contributI'on ·f t I . ff d '" o eac 1lI1g sta epends on the qualificatIOn, experience, 

motivation and competency of the teachers' available in the school. Meyer and Gayu 

(1996: 43) noted that secondary school teachers must be well- educated and competent 

in their professional skills. Furthermore, the quality of schooling and the learning 

achievement of students depend heavily on the competence, personality and education of 

the teachers (Coombs, 1985: 117). 

Tadesse (\ 974) indicated that quite a number of students had left school due to low 

qualification of teachers and unfriendly relationship between teachers and students. 

Furthermore, UNESCO (1966) also revealed that schools staffed with under-qualified 

teachers tend to have a high dropouts and repeaters rates because of lo"ver performance 

of students in their academic activities. 

Good teachers have learned many skills; techniques ' and methods for helping students 

learn and understand celtain subject matters knowledge, values, and skills. How to 

manage classrooms routines, how to plan curriculum programs, how to motivate 

students, how to introduce new concepts, how to deal with the logical structure of 

certain subjects in psychological appropriate maImer, how to diagnose learning 

difficulties, are all important equipment for a teacher apart from the knowledge of the 

subject matter (Go bee, 1977). 

Motivation on the part of the teacher is important ingredient for good performance of 

students. In relation to this, Brown (1991: 273) states that, the conditions of the teachers 
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111 terms of- working conditions, salaries, and training. These lead to low morale. 

turnover, absenteeism and poor performance. 

Discussions with teachers' I' f f' " . 
10 a se ectlOn 0 A ncan countnes discovered that most VIew 

it favorably and as an essential tool for weaker children to be given a second chance to 

improve their knowledge and be more prepared for the higher levels of schooling. 

Nearly 80% of Senegalese teachers thought repetition was an 'efficient' measure, and 

18% thought it was 'extremely efficient'. Only 2% believed that repetition was ' totally 

inefficient ' Confemen, (2003c, p. 76) cited in Michaelowa (2003 , p.IS). 

Hence, the quality and competence of teachers in a school can have significant effect in 

initiating the interest of the students and maintaining them in the school. 

2. Examinations and Assessments Practices 

The quality and relevance of learning and teaching in secondary education is intricately 

linked to curriculum and to examination and assessment policies and practices . Most 

secondary teachers, principals, parents, ancl politicians judge educational success by 

examination results (Verspoor, 2008 : 184). 

Good teachers are skilled not only in instructional methods but also in evaluation and 

assessment practices that allow them to judge individual students learning and adapt 

activities according to students needs (UNICEF,2000:2S). Moreover. teachers discover 

what students already know and what they will still need to learn by monitoring students 

work through essays, quizzes', and tests, homework ' s and class work questions and 

standard tests (Lockheed, et ai , 1991: 6S). 
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3. Instructional Time Utilization 

Research has shown that tile anlOllnt f t' '1 bl f' h' d I . o· Ime aval a e or teac 109 an earnlOg 

academic subjects, and how well that time is used by students and teachers, is 

consistently related to how much children learn while they are in schools (Lockhead. 

Bloch and Verspoor, 1990). More time spent on wider coverage of the curriculum 

results in increased learning (World Bank, 1995:83). 

The intended annual instructional time for SSA at the junior secondary level is 

comparatively high: 965 hours (Benavot 2004). The time-on-task is, however, reported 

to be much lower for several reasons : tardiness or absenteeism of students and teachers, 

discipline, and learner-attention problems; a multitude of extracurricular activities; and 

shortages of classrooms. Chisholm et al. (2005) suggest that in South Africa, teachers 

spend only 46 percent of a 35-hour week teaching, much less than the expected range of 

64-79 % (pJ89). 

Instructional time is the si ngle most important influence affecting children ' s learning, 

the low instructional time is a key contributor to the country's high repetition and 

dropout rates (World Bank, 2001 b, p. 8). 

4. Curriculum Relevancy and Responsiveness 

A number of researchers emphasized that for any education system to achieve its 

intended objectives its curriculum must be relevant to and responsive for the socio-

economic, cultural and life style situation of the society that it would serve. In line with 

this Anderson (1992) states that pupil learn best and stay longer at school when the 

cUlTiculum they lean makes sense in their live and gives them a better chance in life. 
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UNICEF (1992: ix) also noted th t " ' d " , , 
a SlOce e ucatlon IS perceIved as IOvestment in the 

future economic well being of th ' d ' 'd I ' 
e Il1 IVI ua and the famIly. parents "viII most likely see 

education as more relevant if 't' 'I d I ' , , ' I IS Ie ate to t leu' chIldren s present and future socIal and 

economic needs, Beside this , UNICEF (2000:9) indicated that curriculum should 

emphasize problem solving that stress skills development, as well as knowledge 

acquisition, 

Ethiopia, Kenya, Senegal, Tanzania, and Uganda have implemented several rounds of 

secondary curriculum reform, although these reforms did not fundamentally change 

junior secondary schools curriculum structure, Notwithstanding these efforts, most 

countries in SSA are still searching for a model of secondary education and training 

more closel y connected to African realities and development priorities (:(B regman and 

Bryner, 2003 : 188), 

5. School Leadership Quality and Effectiveness 

School leaders are central to the quality of schooling, Moving to a system wide "culture 

of quality" means moving away from a system of largely unconnected schools, to a 

system where all-teachers and administrators at every level-take joint responsibility 

for student learning (Verspoor 2006), 

According to Potter and Powell (1992: 12) effective secondary school principal is aware 

of teachers needs, offer feedback to performance and encourages teachers ' long-term 

professional development and uses this development for the benefits of the school. 

School leaders generally have responsibility in four key areas: 

• School management: Routine duties include assigning teachers to classes. dealing 

with disciplinary issues, and managing school finances and supplies, As more public and 
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private resources are managed at the school leveL ensuring their cost-effective 

application is becoming a key responsibility. 

• School-ministry liaison . Typically, liaison IS a combination of reporting to the 

ministry and requestino staff aI1d . . f h .. . 
b lesOUIces Tom t e mll1Istry or local officIals. Much of 

this work is done away from school premises. 

• School-community relations: Working with the community is increasingly seen as 

part of the role of a school. It usually involves encouraging support for the school (for 

example, teacher salary subsidies, facilities construction. and maintenance) or of the 

schooling process (encouraging parents to make sure their children do their homework, 

and to send their daughters to school). 

• Instructional (eadel'ship: Leadership includes monitoring the work of teachers, 

providing guidance, and arranging mentoring of neyv teachers. 

School leadership establishes clear and consistent lessons for the school which 

emphasizes the prime purposes of the school as teaching and learning and highly visible 

to both the students and the staff. Regarding the role of effective principals. Harris et al 

(2003:9) states as follow as : 

"Effective head teachers are responsible Jar defining the mission oJ the 

school and seLling goals. These goals emphasize traditional students ' 

achievement and are widely shared both within and outside the school. 

Beside they are responsible Jar managing the routine Junctions within 

the school organization that support teaching and learning: Jar 

example. managing physical resources. time. the curriculum and the 

staff. They are also required to promote a proJessionallearning climate 

by establishing high expectations and standard oj students' behavior. 

and they are expected to develop a strong culture at school that 
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includes a safe and ord -[ k . . el y war environment, staff collaboration and 
cohesion. " 

A 1990 study concluded that 0 I I " f" I ~ ' . . .. en) J 0 J AlrIcan countnes had comprehensive tra111111g 

programs in educational pi . d " . anl1lng, a mll1lstratlOn, and management. Moreover. the 

frequent use of seniority and ide I lb ' c: . .. . o ogy as t 1e aSlS lor promotion results 111 pnnclpals 

being a rather conservative group, with little motivation to innovate or SUppOlt new 

school or classroom practices (Carron and Grauwe 1997, 

6. School Facilities and Educational Materials' 

Many researchers argue that the supply of adequate educational inputs and the presence 

of better school facilities can significantly affect students ' achievement and progress in 

the secondary schools . Fuller (1987) and Anderson (1992) pointed out that inadequate 

supply of school inputs such as textbooks, teachers guide. libraries , laboratories. 

teaching aids etc can adversely affect students' academic achievement and growth . 

The physical environment in which the formal teaching learning process occurs ranges 

relatively from modern and well equipped to open air gathering places (UNICEF, 2000) . 

These infrastructures include- classrooms, study rooms, offices, toilet rooms, and water 

and electricity services. According to MoE, (2003) school facilities include water, 

latrine, clinic, library, pedagogical center and laboratories. 

A lively and effective teaching program in a school depends on the extent of 

organizations of the library. As Rossoff (1992) the purpose of a school library is to help 

students find the medium of information which they need to carry out classroom 

assignments ' and satisfy their academic and personal interests. Thus, to attain these and 
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other purposes the library I t b . 
oug 1 to e adequate, up-to-date, and comprehensIve stock. 

needs to have enough spac t 
e 0 accommodate students and finally need to have trained 

personnel to promote effective library services. 

Laboratories are also expected to be well fumished- consisting of special apparatus and 

equipments, have adequate space for teachers and students to carry out experiments 

(Good, 1973). 

Elleni (1995) pointed that school buildings in Africa are on its last legs, depressing or 

the classrooms have broken desks and chairs with no ventilation and sanitation, and lack 

of recreation area , SpOlt field and launches, toilets, and all unpleasant school 

environment discourages pupils learning and aggravate dropping out and repetition. 

Thus, inadequacy of school facilities and educational materials ' as well as 

inconvenience of the learning environment can negativel y affect the academic 

performance of the learners and may lead to dropping out and repetition. 

7. Medium ofInstruction 

Language is the basic tool for thought, communication, reasoning, and making sense of 

a rapidly changing world. Language development is closely intelTelated with children ' s 

emotional and psychosocial development (Cohen, 2005). 

Across most of Sub-Saharan Africa, local languages and dialects are spoken at home, 

while there is a different, often foreign (English, French or Portuguese) languages ' at 

school. Especially where families are uneducated, they are not able to support their 

children in their learning, and their children, while potentially being able academically, 

struggle to keep up with their leaming due to insufficient knowledge of the languages of 

instruction. 
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Secondary school students who are po I fi . 
, , or y pro IClent 111 English language. encounter 

problems to express ideas, write about or read about topics in an exploratory or 

reflective ways that assist th . k· . . 
em 111 ma I11g senses of new knowledge and Ideas. In line 

with this Seyoul11, (1996: 1 0) states as follow as. , 

Though English has been the language of instruction for quite a long 

time at secondCliY level, nonetheless, the proficiency of most teachers 

particularly and that of students was widely believed to have been quite 

poor. In fact one expatriate expert of English has aptly remarked that 

the English language of obstruction rather than of instruction. 

Furthermore, Tekeste, (1990:22) indicated that not only secondary schools students but 

also teachers have limited proficiency in English language. Hence, lack of sufficient 

language skills, adversely affect the achievement of secondary school students ' and 

thus leads to grade repetition and dropout. 

8. Guidance and Counseling Services 

Guidance and counseling service can play major role in decreasing school dropout and 

repetition rates. According to Ediger 1987 (in Tilaye 1997), adolescents in high school 

face with a variety of problems - social , academic, personal and so forth which makes 

the counseling services very crucial in the system. 

In the school pupils who are at risk of being a dropout due to anti-social behavior 

exhibits lack of interest in schooling, cut classes frequently , and shows tardiness in 

schooling, enjoy being cruel to others, exhibits extreme quarrelsome and aggression. 

carries knives and other objects to inflict harm to peers and others in the society and a 

like. 
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In sum this indicates that lack f ·d 
o glll ance and counseling services 111 a school can 

accelerate students' dropping t t Th . . 
ou ra e. us gUIdance and counselino units needs to be 

b 

established to provide supp t d h dl or an an e students such problems. 

9. Class Size 

Class size has an effect on tl t I . d I . Ie eac ung an earnmg process as well as on students' 

performance. As Adane (1993: 12) class size has considerable influence on the 

performance of students for they need more assistance and closer attention from their 

teachers. Similarly, ETFOO (2002) also explained that students who start their education 

in small classes are less likely to dropout, more likely to graduate on time, to take more 

challenging lessons and are more likely to attend college than their peers from large 

classes. 

It further indicated that students in small classes participate and more in class, have 

fewer discipline problems and have more opportunities to work with others to solve 

problems and take responsibilities within their classroom. Therefore, large class size has 

negative effect on the learning and performance of students ' that may expose them to 

either repeat or drop out their secondary schooling. 

2.4.2. Out of School Factors or Environmental Factors 

Research indicates that the socio-economic environment in which children grow up is an 

important off-systematic predictor of their overall well being. It is argued that their 

health, education, later employment, and future earnings largely depend on the socio-

economic status of the students' family and their living environment. Poverty, distance 

from school, unstable home environment, individual learner's characteristics, teenage 
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pregnancy, and peer pressure are a . 
mong the SOCIO- economic factors that cause students' 

learning and stay in the schools. 

1. Poverty 

Povel1y has had widespread em t d I b 
ec s an las een noted as the caves ofvariolls social and 

interpersonal problems Ratele (2007) d fi d " . . . e me poverty as depnvatlon and unmet needs 

across different aspects of social and eCOllonll'c ll··ce I' sllch as education, living 

environment, healthy, income, material necessities, and employment. " It generally 

represents the inability to provide sufficient food for the family, overcrowded living 

conditions, lack of employment opportunities, low wages, lack of job security, absence 

of fathers , and children living away from home. It is the risk factor that is most 

frequently associated with famil y stress and school failure (McWhinter et aI , 2007). 

Furthermore, Masita (2006) indicates that "children living under poverty may have a 

negative impact on the ability to perform at school, leads to repeat grades and eventually 

dropout of schools. If learners tends not to complete educational tasks , and fail 

examination, which invariable led to poor self- esteem (Pillay and Nesengeini , 2006). 

Family poverty has been shown in a raft of studies to adversely affect children's health, 

intellectual capabilities, academic achievement and behavior (Weitzman, 2003). 

The poorer you are the less likely you are to go to school. In Latin America and the 

Caribbean 84% of out of school children belong to the poorest 60% of households. In 

Eastern and Southern Africa the figure is 80%. The critical link between poverty and 

school failure is well established (Abadzi , 2006; 22). 

The low achievement patterns of grade repeaters tend to be associated with poverty 

indicators at both the school and the family levels. Schools in poor areas (especially , 
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remote rural areas) often feat\.· r . . 
lie Imitations: short school years, frequent teacher 

absence, limited supplies poo I l'fi d 
' r Y qua I Ie teachers, large classes, multi-age classes, or 

double shifts (UNESCO 2006'7) Tl . 
, '. llIS, poverty IS a problem which can exert negative 

influence on the academic performance of learners and that may further led to class 

repetition and dropping out Of secondary schooling. 

2. Family System 

Progress Group Report (2007) that the following family characteristics ' as contributing 

to school dropout and repetition : single parent household , older siblings. family ' s 

cultural resources and parental-child conversation about schooling. They found that 

learners who drop out and repeat tend to have parents who are less involved and 

demanding, who do not model educational attainment, and provide little educational 

support in general. Studies in Mexico and India have found that rural children are over 

20% more likel y to receive no help or supervision for the ir studies at home (Lakin and 

Gasperini , 2003 , p. 92). 

Moreover, Masitsa's(2006) pointed out the following factors as having detrimental 

impact on a child's ability to perform academically inadequate parental support. learners 

not living with their parents, divorced or separated parents, loss of parents or single 

parent families and family conflicts'. Children taking adult roles such as employment 

due to financial stress are also associated with higher dropout and repetition because of 

failure (Ou and Reynolds , 2008). 

The issue of repetition tends to be exacerbated in poor rural households, where health 

problems, malnutrition, domestic demands on children ' s time and seasonal demands for 
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their labor in agriculture II . 
a Impact upon attendance and therefore on learning 

achievement ( Ndaruhutse, s, et al 2008). 

3. Peer Pressure 

Peer pressures invol . . fl ve strong 111 uences that a group has on an individual. Such 

individual usually have limited ability to resist such pressure (McWhirter et al 2007). 

Peer groups represent the world outside the family and can impose difficulties for the 

individual if its members value antisocial engagement in such behavior which may result 

in compromising the social relationships, or given into the peer group pressure (IBID). 

4. The School Location/Distance 

Many studies have shown that distance from school can play vital role in the learning of 

secondary students. Tilay( I 997)emphasized the impact as " it is unfair to expect that a 

student who vialks for one or two hours a day will follow his/ her lesson regularly and 

effectively. Fatigue, boredom, thirst and hunger are dominant problems that deter the 

students ' active attendance and participation in class. The World Bank (200Sc, p.16) 

reports that, in Ethiopia, each additional kilometer from the nearest primary school 

reduces registration rates by two to three percentage points. In addition, insecurity along 

routes to school can be a problem that particularly affects girls. 

In most societies distance from school is inversely related to the prospect of girls going 

to school, especially, after puberty (Lissanu, 2004). This is because when the school is 

far from their residence, female students became psychologically, threatened by the 

danger of rape, which results with teenage pregnancy and unwanted marriage. 
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5. Teenage Pregnancy 

The broader literature on school d ropout provides many insights that are relevant for 

determining dropout among preona t I I · I h '" n sc 100 glr s, owever; selected studies are 

discussed below As Grant a d 1-1 II (20 . . . n a man 06) teenage pregnancy IS related to leavll1g 

school early. 

Althouoh co-residence wl·th parents b· . d· f . I '" may e an Important 111 Icator 0 the SOCia support 

systems available to a young woman, Meeker and Alm1ed (1999) found that women who 

lived with their parents at the time of their first pregnancy were two times more likely 

than women who lived elsewhere to have dropped out of primary school as a result of 

pregnancy. 

6. Illness and Malnutrition 

In developing countries (especially rural areas) , many children miss many days of 

school because of more serious health or nutrition problems or because their families 

require them to assume child care or work responsibilities. 

Worms, malaria and HIV / AIDS lead many children to be attending school sporadicall y. 

In the case of HIV / AIDS , the child may be well but obliged to stay at home to look after 

ailing parents or siblings, and there may be associated issues of stigma in the community 

which prevent a child from functioning fully in society. 

The impact of AIDS can have a significant effect on children and their attendance at 

school. A study by Farzanegan (1998) noted that children affected by HIV/AIDS will 

often experience a ' downwards spiral' of exclusions, resulting in erratic school 

attendance, repetition and eventual dropout, as they face the burden of caring for 
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infected relatives and responsibTty Ii " 
I I or SIblIngs as well as themselves (Bernard, 2001. p. 

12). 

7. The Need to Work 

Many children are engaoed il 'tl h h' . 
b 1 el ler ouse old, paId work or both. This IS especially 

the case for children particttla'l . '1' I 
' I Y gll S, In rura areas who are usually expected to help 

with daily chores such as collect' d ofi .. 
c ll1g water an lrewood, cookIng, 100kll1g after younger 

siblings while their parents or care takers are working, or tending animals. 

It also occurs in urban areas, where children may be involved in begging, shop and 

factory work, hawking or prostitution. This work may be regular or seasonal and clearly 

affects school attendance, often leading to repetition or dropout. 

8. Quality and Relevance of Schooling 

Some families , particularly in rural areas, question the relevance, value and quality of 

schooling especially when the schools lack textbooks and other materials, some teachers 

are unqualified, there are very large class sizes and many children still return to working 

in agriculture when they leave school therefore gaining very little economic benefit li'om 

schooling. 

The educational content may be too academic, leaving students without the necessary 

knowledge and skills to be marketable in the local economy; and the pedagogical 

methods in the school may not promote the critical thinking necessary for 

entrepreneurshi p, efficiency and effectiveness. 

9. Cost of Schooling 

Direct costs (fees) and indirect costs (uniform, transport, materials, opportunity cost) are 

significant to many poorer families, influencing a family's decision making. If a child is 
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failing or is forced to repeat the' . . . 
, re IS a high likelihood that the family might pull their 

child out of school to save mon Th" . . 
ey. IS IS a particular Issue highlighted in a recent study 

on Kenya (Nafula, 2001 pp 3-4) A . . . ,. " 
,. . s many cultures prIontIes boys learnIng over girlS, 

this factor disproportionately affects girls . 

10. Childl"cn with Spccial Needs 

Studies have shown that early detection of disabilities, for example by screening for 

visual and hearing impediments, can help keep children in within the education system. 

Once in school, training for teachers, information to parents, and specialized resources 

such as reading material in Braille, can prevent early dropout and repetition (Lakin and 

Gasperini , 2003 , p. 140). 

11. Pel"ccption of Pal"cnts and Students 

Troncin (2004, (p. 15) states that most families did not question the competence of 

teachers and decisions of schools in relation to repetition, believing these decisions to be 

in the interests of their children. 

He further discovered that both children and young people found repetition a stressful 

event. While children considered it is sometimes useful and necessary, young people 

considered it a humiliating measure. Byrnes (1989) undertook a survey on the view of 

students on the practice of repetition. Of 64 student responses, 84% centered on "bad'" 

'sad ' and 'upset' when asked how they felt or would feel if they were forced to repeat a 

year. 

2.5. Consequences Secondary Education Wastage 

Researches indicated that school-imposed grade repetition has effect on students" 

academic achievements. In 1989, Holmes showed that repetition had negative effects on 

39 



children's ' achievement attenda 
. ,nce record , personal adjustment in schooL and attitude 

toward school as they we t I 
n on to t le next grade. Jimerson (1999. p. I) looked at the 

longer-term impact of repetition 011 lea.rnl· ng in the United States and found that 

repeaters achieved lower Ie I f d . ve s 0 aca emlc performance by the end of the II th grade 

and were more likely to drop out of high school by the age of 19. 

Jt improves achievement temporarily, but over time, grade repeaters fall further and 

fUlther behind other low achievers who were promoted. Repeating the grade enables the 

retained students to do better on tests of material they are studying for the second time, 

but it does not produce more general advances in knowledge or cognition that would 

enable them to make more satisfactory achievement progress in subsequent grades. 

Some evidence shown that school imposed repetition has effects on school attitudes. 

adjustment and completion. In his own research, Troncin (2005 , p. 13) finds that 

repeaters live in fear of being mocked by non-repeaters and they feel sadness about 

being separated from fi"iends in their peer group. School-imposed grade repetition is 

stressful to students and associated with reduced self-esteem, impaired peer 

relationships , alienation from school , and sharply increased likelihood of eventual 

dropout (UNESCO, 2006). 

Commonly reported problems associated with involuntary grade repetition include 

reduced self-esteem, impaired peer relationships, and increases in behavioral problems, 

negative attitudes toward school, and absences from school. Crahay and Delhaxhe 

(1993) commenting on research in Germany and the United States concluded that 

repetition has a negative impact on the self-image of children. 
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The combination of low achieveme ' . 
nt and alienatIOn from school makes grade repeaters 

much more likely than other st d . 
u ents to drop out of school once they become old 

enough to do so (Corman 2003 ' Hac' 2002 H I 
' , Sl , ; 0 mes, 1989; Hong and Raudenbush. 

2005; Jimerson, 2001 ; Shepard and Smith, 1989). 

School imposed grade repetition also has effects on classrooms, schools, and school 

system. School-imposed grade re t' t' k I pe I Ion ma es c asses larger and harder to manage for 

teachers and creates budgetary and equity problems for schools and school system. 

Another school- and district-wide problem is that grade repetition is imposed 

disproportionately on poor and minority students. This adds concerns about equity and 

social effects beyond the negative effects on individual grade repeaters (Hacsi , 2002; 

Rothstein , 1998). 

A significant body of research has been undeltaken in the United States examining the 

psychological impact of repetition. Research by Holmes (1989) considered more than 40 

studies looking at the socio-emotional outcomes of repetition, and concluded that on 

average, repeaters displayed ' poorer attendance, social adjustment, attitudes to\vard 

school and more problem behaviors in comparison to matched cohorts ' (cited in 

Jimerson, 1999, p. 246). 

According to Tegene (1996) dropout has undesirable consequence: (1) They have 

occupied a space that could have been used by other new comers; (2) they have not 

gained enough knowledge that sustain continuity; (3) they have wasted resources for 

additional time and (4) they could support their parents and themselves if remained at 

home. 
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High dropping out and Repetition rat h ··fi es ave slgmlcant financial implication for a 

country. There are several country d· h· · f· . case stu les w lch outlll1e the cost 0 repelltlOn 

and/or dropout in Africa. In 1995 , the estimated cost of repetition in Sub-Saharan Africa 

was US$570 million (UNESCO, 1998a, p. 25). In Ethiopia, 17% of public resources 

were wasted in 2001/02 due to repetition (World Bank, 2005b, p. 33). World Bank 

research in Lesotho found that orphans were much more disadvantaged in repetition and 

dropout measures than non-orphans (World Bank, 2005f, p. 9). 

In summary, from all the available evidence, Verspoor (2006, p. 5) concludes that grade 

repetition is not an effective way of improving children's learning in Sub-Saharan 

Africa. When taken as a whole, research done in the United States indicates that lo"v 

achievers who are retained in grade become even less likely to achieve satisfactorily, as 

well as more likely to drop out of school, compared to similarly low-achieving peers 

who are promoted (Corman, 2003 ; Hacsi, 2002; Holtnes , 1989; Hong and Raudenbush , 

2005, Jimerson, 2001 ; Thompson and Cunningham , 2000). 

All the existing research has led UNESCO to conclude that low self-esteem and a 

negative image of school due to children being forced to repeat can lead to delinquency 

and criminality (UNESCO, 1998a, p . 27). 

42 



CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

This part of the study presents tl h d . 
le researc eSIgn, sources of data, sampling techniques, 

data collection instruments proc d . 11 . 
, e utes to co ect data and methods of data analysIs. 

3.1 Research Design 

As Kumar (2005) the choice of research approach depends on the objectives of the 

study. Since the major purpose of this study was to investigate the root causes of 

educational wastage in the secondary schools of Kembata-Tembaro Zone. Thus, 

descriptive survey design which helps to identify the present conditions and status of 

educational wastage in the secondary schools was used. The design also allows facts 

finding, examining the relationships between factors and characteristics, and helps to 

make trends and pattern analysis. Mixed approache, which emphasize more of 

quantitative supported by triangulation of qualitative information was also used . 

3.2 Sources of Data 

Both primary and secondary sources of data were employed in this study. The primary 

sources of data were students (dropouts and repeaters), secondary school teachers, 

principals, vice principals and PTA members. 

The secondary sources include Educational Statistics Annual Abstract of MoE and 

SNNPR Education Bureau, Kembata-Tembaro Zone Education Desk Annual reports, 

and reports and rosters from the WEO and secondary schools. Beside these, UNESCO 

and international organizations reports were examined to collect pertinent information 

for the study. 
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3.3 Samples and Sampling Techniques 

Both probability and b 
non-pro ability sampling teclmiques were used to obtain 

representative samples for the St11dy. Accordl'ngly, sl'nlple random, stratified and 

systematic sampling techniques' I 
were emp oyed to select representative and adequate 

samples for the study Besides . d " . , purposive an snowball samphng techmques were also 

used. 

Kembata-tembaro Zone has seven Woredas and one Administrative Town. Therefore, it 

is important to categorize the Zone in to three agrological altitudes, namely, Dega, 

Woynadega and Kolla to obtain representative samples. Within these geographic zones, 

the seven Word as and their Zonal Administrative Town are inscribed. Such divisions of 

the Zone in geographic topography help to bring homogeneous secondary schools 

together so that the chance of representation increases and as a result the effect of 

contextual difference on school wastage can be examined. 

Accordingly, in the Dega layer of the Zone, four secondary schools, namely, Doyogena, 

Angecha, Danboya and Durame schools are categorized. The Woynadega part of the 

Zone has two secondary schools, namely, Adillo and Kachabira secondary schools. The 

last strata encompass Hadero, Donga-tunto and Mudulla secondary schools. Of these 

three stratums, four secondary schools from each stratum by using simple 

random sampling teclmique (i.e., lottery method) were employed. This method was used 

because it gives equal chances of selection for each school within the strata. Hence, the 

sample size constitutes 44% of the secondary schools of the Zone. 
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In the study, various m h . 
ec . amsms were employed to catch up the dropouts and 

repeaters. In line with this scho I 
, 0 rosters, classmates, friends and even PTA members 

were used as sources of inform t' TI . 
a Ion. lUS, systematic random and snowball sampling 

techniques were used to obtai tl d' 
n le 10pouts and repeaters. A total of 102 repeaters ' and 

59 dropouts were involved in the study. 

FUlthermore teachers from the sa I d I . . , mp e secon ary sc 100ls were selected by consldenng 

the size of the staff, i.e. through proportional stratified sampling techniques followed by 

systematic random sampling teclmiques were used. Accordingly, a total of 125 teachers 

that is 35% of the teachers ' population from the sample secondary schools were engaged 

in the study. 

The last groups of respondents include school principals, vice principals and PTA 

members. These groups of respondents were involved in the study via purposive 

sampling techniques because they are assumed to have in-depth information on the 

problem under the study. This is because they are the most responsible position 

incumbents who are primarily concerned in maintaining students in the schools and 

reducing educational wastage. Therefore, all the principals, vice principals and PTA 

members of the samples secondary schools were involved in the study. 

3.4 Data Collecting Instruments 

Different data collecting instruments were employed in the study to gather adequate and 

appropriate information. Accordingly, a set of questionnaires, semi structured interview; 

focus group discussion and document analysis were employed. 

The instruments were developed by the researcher based on the reviews of related 

literatures and the basic research questions. After consecutive revisions of the 
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instruments, translation into A h' . 
mane verSIOn was made with the help of teachers who 

are BA graduates of Amharic and E I' h I 
ng IS anguages and currently working in the study 

areas. Then the instruments were pilot test · d fi I k' I' d e or c 1ec Il1g canty an relevance. 

Questionnail'es: According to Best & J (2006 "1 ") I d .. . J ames : J J t 1e person a mII1Istenng t 1e 

instrument has an opportunity to t bl' I . es a IS 1 rapport, explall1 the purpose of the study, and 

the meaning of items that may not be clear. Having these in mind, two types of question 

items namely, open ended and closed ended were prepared. 

The closed ended items were used respondents mind immersed on the subject and 

facilitate the data processing conveniently. Hence, a total of 21 multi-response items and 

66 items in licaert scale being grouped in to 10 sub-categories were used to obtain 

information from both dropouts and repeaters ', and secondary school s teachers. 

Furthermore, open ended items were prepared because they permit respondents to 

address opinions' of their own which would not be otherwise obtained in closed ended 

questionnaires. Thus, eight open-ended items were used to give further opportunity for 

the respondents to express their views in the problem under the study. 

Interview: As Barker and Johnson (1998) argue that the interview is a paIiicular 

medium for enacting or displaying people's knowledge of cultural forms , as questions, 

far from being neutral, are couched in the cultural repertoires of all participants, 

indicating how people make sense of their social world and of each other. Accordingly, 

four semi-structured guided interview items were prepared and employed to obtain in­

depth information on the causes for students dropping out and repetitions, and on 

possible means to alleviate the problem. 
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On guided topics and issues' b d . 
ase on specified outline, a face- to- face interview was 

held with the four principals. Finally, points were listed down on sequences and on flow 

of ideas. 

Focus Group Discussion: It is a more advantages than any other instruments and 

discloses what is important to individual respondents. It also attempt to provide 

situations where the synergy of the group adds to the depth and insight. Thus, the group 

strives to provide in-depth qualitative information which could not be obtained as 

efficiently by any other way (Anderson, 1990:241). 

To take these advantages of FGD, the moderator first, requested participants' permission 

by explaining the purpose of the study to them. Next, they were informed on how the 

responses obtained could be used. Thirdly, orientations were given, specifically, on the 

themes of the study and what were expected of them. Lastly, the discussion were 

conducted in four different groups selected form each respective schools. 

Hence, guided items for FGD, which had similar content to interview items was 

employed to gather detail information from PTA members, and vice principals of the 

secondary schools on the causes for students dropping out and repetition in their 

respective secondary schools. 

Document Analysis: Data concerning students' enrolment, repetitions, drop out etc can 

be obtained by examining and analyzing relevant documents. Accordingly, Educational 

statistics Alillual Abstract of MoE and SNNPR Education Bureau, Kembata-Tembaro 

Zone Education Desk Annual reports, and reports and rosters from WEO and the 

secondary schools were analyzed in order to identify the trends of secondary students 
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repetition and dropping out rate' I Z 
111 t le one and uncover the magnitude of educational 

wastage. Beside these UNESCO d I' . 
, an ot ler I11ternatlOnal organizations reports were also 

examined to collect pertinent information for the study. 

Pilot Testing 

Before administering the data collecting instruments, it is essential to standardize the 

tools. To do so, consecutive review of the instruments were made by the researcher and 

his advisor. The set of questionnaires were tested for reliability and content validity. To 

maintain these, split- half method was used. As a result the correlation coefficients 

between the two halves were found 0.67. Hence, by calculating it reliability the 

coefficient becomes 0.80 which was high. Based on the result, some items such as; age 

categorization, distances from the school to home (it can be measured in hours as well as 

kilometers), teachers ' qualification and others were modified ; long statements become 

shortened, and rephrased, made clear and easily lmderstandable. 

Moreover, the content validity of the instruments was tested. To do so, the researcher 

developed a number of items covering a wider range of issues (about 139 items) based 

on the basic research questions and a review of related literature. Next, to this the items 

were evaluated by an expert having sufficient knowledge on the area of the study. 

Finally, he suggested me to use 79 items as base to develop the set of questionnaires' , 

semi- structured interview and FGD guides. 

3.5 Data Collection Procedures 

The first step towards collecting the necessary data with tools made ready needs making 

an official contact with Zone Education Desk (ZED) to get permission and support for 

the study. Following this, it is also important to get permission from WEO and schools. 
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These were done by providing offi . I I 
ICla etters to them and informing about the objective 

of the study. Then after request I 
, on lOW to get appropriate respondents and relevant 

documents for data collection was set. 

Second, the researcher arranged tl t ' d I . . .. le line an p aces with respective authontles to select 

respondents. Next contact was made and orientations were oiven on how to fill the 
b 

questionnaires, conduct interview and undertake focus group discussions. Finally, the set 

of questionnaires were distributed to respondents, filled and collected back by the 

researcher and his assistants. In the meanwhile, the researcher conducted interview and 

focus group discussion, as well as document analysis. 

Regarding the drop out and repeaters, those who are currently available in the schools 

were identified based on readmission forms and rosters form schools. Moreover, those 

within the community were identified by consulting friends , PTA members Teachers, 

Kebele leaders and community members and then were engaged in filling the 

questionnaires. Finally, the questiolmaires were collected, checked, and arranged for the 

analysis and interpretation purposes. 

Variables in the Study 

The study attempted to measure main dependent variables, that is, repetition and dropout 

rates and gender. On the other hand, the independent variables are a number of 

determinants/factors for repetitions and dropping out. In this study these determinants of 

educational wastage were grouped in to two major categories: those related to students 

experience in the school (school related factors) and those which are related to the wider 

socio-economic environment (out of school related factors) 
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3.6 Methods of Data Analysis 

Both descriptive and inferential st t· t· 
a IS ICS were used for analyzing the data collected. 

The data obtained were checked ar d 
, c range , and organized into tables, diagrams and 

charts for simplest and better 1 d t d· . . 
111 ers an mg. Further, the qualttatlve data were grouped 

into cluster of similar category d tl ' .. an len mapped to root causes for ll1terpretatlons. Next 

based on nature of category of data organized, the most suitable statistical tools were 

employed for the analysis and interpretation. According, percentage, means, cohort 

reconstructed method and independent samples t-test were employed. 

Percentage was used to analyze the respondent ' s characteristics and the magnitude of 

repeaters ' and dropouts from documents. Weighted mean was employed to measure the 

observation differences in to accolmt considering sample group variations (Brown & 

Fallik.F, 1983). In addition to these, independent samples t-test was used to measure 

characteristics ' of the sample as reflection of the target population. As Connolly 's 

(2007:200) independent samples t-test is used to compare two categories of variables 

based on met of two assumptions: (1) the variables are on the scale, and (2) they are 

approximately normally distributed. 

Finally, based on results obtained, the analysis, interpretation and discussion were made 

on the issues in line with the basic research questions. Attempt was be made to 

triangulate the responses obtained by statistical tools with qualitative information 

gathered through interview, FGD and document analysis. 

The formulas, and computational procedures, for the analysis of education wastage as 

noted by (UNESCO, 2004, UNESCO, 2001 and MoE, 2001) were described hereunder. 
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Therefore, the following indicators were used for the analysis purpose and often 

expressed in percentage. 

TR = New entrants to the first grade of the next higher level-year y xlOO 

Pupils in the last grade of the previous level(y-l) 

PR= Number of promoted pupils to grade g+\'vear y+l 

Number of pupils in grade g. year y 

RR = Number of pupils repeated in grade g. year 

Repeaters of grade g, year y 1 

DR= Number of pupils droptout from grade gin year v+ 1 

Total number of pupils in grade g, in year y 

GR= Number of pupils successful completed the final grade of the cycle 

Total number of pupils enrolled in the final grade 

WR= Actual input-output ratio 

Ideal input-output ratio 

CE= l /IOR or IOR=l /CE 

To calculate the average growth rate, 

Where, En= the most recent year WR average 

Eo = initial year WR average 

n = number of years 

1= annual growth rate, it can be increasing or decreasing. 
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CHAPTER FOUR 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

In this study four general se d d 
con aryan preparatory schools, namely, Durame, 

Shinshicho, Hadero and Doy h· I . 
, ogena, w IC 1 constituted 44% of the zone ' s secondary 

schools popUlation, were investigated. 

Different mechanisms were employed to obtain the target popUlation from within the 

schools and localities where dropouts and repeaters can be located. Besides, from the 

sampled general secondary schools, documents such as application for re-admission 

files , attendances, rosters, and reports were consulted. Further, record officers, 

homeroom and subject teachers, vice principals and principals were involved 111 

identifying repeaters and dropouts who were re-admitted in their respective schools. 

On the other hand, from the Woredas ' town and rural country side, PTA members , 

kebele leaders and friends of dropouts were involved in locating them. The dropouts in 

towns were working as motor cyclist, bus conductors, shoe polishers, and shopkeepers. 

Others in rural areas were maITied and work as agrarian, and doing small business in 

rural villages and markets. 

The study was conducted by using a set of questiOimaires (for repeaters and dropouts, 

and for secondary school teachers), semi-structured interview and FGD items. The 

instruments were prepared to collect information from the respondents focusing on 

causes for educational wastage, its consequences and solutions to minimize its adverse 

effect on conununities as well as nations at large. 
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A total of 224 grade 9th and 10th d 
ropouts and repeaters (184 from the sample schools 

and 40 from towns and rural k b I ) . . 
e e es were randomly selected to fill the questionnaire 

prepared for them. Of this 161 (71 8°/) 
, . / 0 were properly filled , returned and used for data 

analysis purpose. Similarly from 209 general secondary school teachers (164 males and 

45 females) , 125 (59.8%) were selected via systematic random sampling technique as 

respondents for this study. Of them, 98 (78.4%) were properly filled and returned the 

questionnaire. 

On the other hand, interview was held with 4 school principals and FGD with PTA 

members on causes of educational wastaae its consequences and possible solutions to b , , 

minimize it in their respective secondary schools. Finally, relevant documents, from the 

schools, ZED Annual Reports, Atmual Abstract of REB and MoE were examined and 

analyzed to uncover the magnitude of educational wastage in secondary schools of the 

zone. 

Finally, based on the basic research questions raised, the analysis, interpretation and 

discussion results were presented with summary of findings that leads to 

recommendations and conclusions. 

4.1 Background characteristics of respondents 

As can be seen from the table below large portion of the dropouts and repeaters 92 

(57.14%) were boys and a good proportion 69 (42 .86%) were girls . Regarding the age 

structure, the majority of the respondents 150 (93 .16%) lay in age range of 15-20, which 

is within the national secondary school age range. 
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Table lA: Characteristics of Respondents 

No Items Classification of Response values 
characteristics f % 

1 Sex Males 92 57.14 
Female 69 42.86 

2 Age 15-20 50 93 .16 
21 -25 6 3.72 
26-30 5 3.10 

Above 31 - -.., 
Grade level j 9th 56 34.78 

10th 105 65.21 
4 Places of residence Rural 89 55.27 

Urban 72 44.72 
F fi fi 7 lency 01' rec l 

Concerning respondents grade level the majority 105 (62.21%) were from 10th grade 

whereas 56 (34.78%) were from 9th grade. Pertaining respondents places of residence, 

the data revealed that large pOition of the respondents, 89 (55 .27%) live in rural areas 

whereas the rest 72 (44.72%) live in urban . 

As shown on the table below, the majority of the teachers 84 (85.7%) involved in the 

study were males whereas the remaining 14 (14.2%) were females . Regarding the age 

structure of the teachers, a lmost half of them, 46 (46.9%) fall within the age range of20-

25 years. Still significant portion of them 27 (25.6%) fall within the range of2-30 years . 

The remaining 16 (16.3%) 7 (7.1%), and 2 (2.04%) fall within the age range of31-35 

years, 36-40 years, and 41-45 years, respectively. None of them was above 46 years . 

The table also reveals the marital status of respondents. In this regard , the majority of 

the teachers 63 (64.3%) were single but 35 (35 .7%) were married. 

Teaching experience has significant contribution for the quality of education and 

achievement of students. Contrary to this, the table below depicts that most of the 
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teachers 52 (53%) of them were served for less than five years in teaching. Still a good 

pOltion of them 20 (20.4%) were served from 6-10 years. The remaining 5 (5.1 %), II 

(11.2%) and 15 (15.3%) fall within work experience ranges of 11-15 years, 16-20 years, 

and 21-25 years respectively. This implies that, most of the teachers in the secondary 

school were less experienced to effectively manage classrooms routines, motivate 

stlldents, and even deal new concepts in certain subjects in logical appropriate manner. 

Table IB: Characteristics of Respondents (teachers') 

No items Classification of Response values 
characteristics f % 

1 Sex Male 84 85.71 
Female 14 14.28 

2 Age 20-25 46 46.93 
26-30 27 27.55 
31 -35 16 16.32 
36-40 7 I 7.14 
41-45 2 2.04 
Above 46 - -

3 Marital status Married 35 35 .71 
Single 63 64.28 

Divorced - -
Widowed - -

4 Teaching experience Less than 5 years 52 53.06 

6-10 years 20 20.40 

11-15 years 5 5.10 

16-20 years II 11.22 

21-25 years 15 15.30 

Above 26 years - -

5 Qualification Diploma 2 2.04 

BAIBSC degree 73 74.48 

MAIMSC degree 1 1.02 

Other degrees 2 2.04 

F = forji-equency 
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As UNESCO (1966), schools staffed with under qualified teachers tend to have a high 

dropping out and repetitioll l'at Ct· h' 
,es. on lary to t IS, most of the secondary school teachers 

(74.5%) were BNBSc degree holders who are within the set profile to teach in general 

secondary education by MoE. 

4.1.1 Assessing Effects of Families' Educational Backuround 
b 

Educational background of parents and immediate family members can be one possible 

factor that influences students' academic achievement. In the table below, dropollts and 

repeaters were asked to indicate their father and mothers educational background 

separately. Hence, 22 (13.7%) respondents' fathers and 34 (21%) of their mothers were 

illiterate. Moreover, 30 (18.6%) respondents fathers and 49 (30.4%) of their mothers had 

low educational status, i.e. 1-4 grade completed. Beside these, large portion of 

respondents fathers 57 (35.4%) and mothers 54 (34%) had attended 5th to 8th grades of 

education. 

Table 2: Families' Educational Background 

No Item Classification of educational Responses 
levels Fathers Mothers 

f % f % 

1 Parents Illiterate 22 13.7 34 21.1 

educational 1-4 30 18.6 49 30.4 
background 5-8 57 35.4 54 34 

9-10 20 12.4 20 12.4 

18 11.2 " 1.9 11-12 .J 

Certified in a given field - - - -
Diploma holders 6 3.7 1 0.6 

BNBSC degree holders 8 4.9 - -
F=frequency 
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To sum up 109 (67.7%) of res onde f; .., 
P nts ather and J., I (81.4%) of their mothers were not 

completed high school educati Tl'" 
on. 11S ll1dIcates that parents' high school non-

graduation history negatively aff; t d h . . 
ec e t e contll1UatlOn and completion of their children. 

I-Ience, such parents lack ability t . 'd . . . o PIOVI e adequate academIc support to theIr children 

at home that may contribute to I d' owaca emiC performance and break of schooling. 

Table 3: Contdbution of family Education Background 

No Items R Teachers D&R 

f % f % 

I Do parents' low educational backgrounds yes 76 77.6 102 63.4 

contribute to secondary students ' grade No 22 22.4 59 36.7 

repetition? 

2 Do parents ' low educational backgrounds Yes 79 80 .6 91 56.5 

contribute to dropping out of schooling? No 19 19.4 70 43 .5 

F ~frequel7cy, D&R -dropouts & repeaters, R=respondellls 

On the table above, respondents were requested to respond on the contribution of 

parents ' educational background to grade repetition and dropping out. In this regard , 76 

(77.6%) of secondary school teachers and 102 (63.4%) of the dropouts and repeaters 

replied that parents low educational background negatively contributed to grade 

repetition and school dropping out. 

Similarly, 79 (80.6%) of the teachers and 9 1 (56.5%) of the dropouts and repeaters 

indicated that low fami ly educational background adversely contribute to dropping out 

of schooling. 
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Table 4: Assessing Academic Su . 
pport Given By Parents and Family Members 

No Academic support given by family 
Response in % 

Yes % No % 
I Show direction on how to study 51 31.7 110 68.3 
2 Assist while I am studying lessons 61 

1
62 .1 37.9 100 

.., 
Make subject wise discussion .J 60 62.7 37.3 101 

4 Help in doing homework ' s and assignments 50 3 I 1 1 1 68.09 

5 Access different referees materials 28 17.4 \".., J.J 82.6 

Many studies indicated that the role of educated fami ly is crucial in promoting better 

learning of their children at home and even in the classrooms. Concerning this. dropouts 

and repeaters were requested to indicate academic suppOJi they had received at home 

from parents and family members. As can be observed from the table above. the 

respondents revealed that none of them, that is, (68 .3%) hadn ' t been given study 

direction , (62.7%) made no subject-wise discussion, 68.9% received no help while doing 

home taken assignments and (82 .6%) has no references materials at home. 

This indicates that the dropouts and repeaters in the secondary schools had received little 

academic support at home from their family . This in turn is related to low families 

education that deter them from being engaged in academic support provision. 

On the other hand, secondary school teachers were requested to express "what kind of 

academic SllPPOli do they expect from family? They indicated that family members need 

to encourage their children, make a regular follow up and discussion, advise them and 

allow them adequate time for studying their lessons. 
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4.1.2 Assessing effects of fam·J 
I y system and Size 

Progress Group Report (2007) tl t th · . . 
1a e followll1g family characteristics' as contributing 

to school dropout and repetiti . . I 
on. smg e parent household , older siblings, family's 

cultural resources, and parental-cl ·Id· . 11 conversatIOn about school 109. 

Table 5: Assessing effects of family system and Size 

No Items Response options f % 

16 Family size 1-3 members 1 1 6.8 

4-6 members 41 25.5 

7-10 members 107 66.5 

Above 10 members 2 1.2 

17 With who did you lived when you Both parents 112 69.6 

repeat grade or drop out of Only one parent 8 5 

schooling? With my brother 10 6.2 

With my sister 9 5.6 

With my kinship 22 13.7 

F ~frequency 

In the table above dropouts and repeaters were requested to indicate their family size, 

and 107 (66.5%) of them replied that their family size ranges from 7-10 members. This 

implies that most of the dropouts and repeaters live within large family size that may 

expose them lack of adequate material and financial support to sllccessful promote their 

secondary education. 

On item 17, respondents were requested "with whom did they lived at a time they 

repeated grades or dropout of schooling?" Hence, they indicated that, most of them 11 2 

(69.6%) were living with both parents. However, 8 (5%), 10 (6.2%), 9 (5.6%) and 22 

(13.7%) of them were lived with one of their parents brothers, sisters, and their relatives 
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respectively. Though most of tl d 
1e ropouts and repeaters lived with both parents, it is 

possible to link that the low ec . b 
onomlc ackground of most students supplemented with 

large family size undoubtedly fever grad .. 
e repetilion and school dropping out in the 

secondary schools. 

4.1.3 Assessing Effects of Families' E . B conomlc ackground 

As Masita (2006) indicated that " I 'Id I" c 11 ren IVlllg under poverty may have a negative 

impact on the ability to perfor t h I I d m a sc 00 , ea s to repeat grades and eventually dropout 

of schools. 

Table 6A: Assessing Effects of Families' Economic Background 

No Items Occupations Parents ' 
Categories Fathers Mothers 

f % f % 
I Parents occupational Farmers 112 69.6 - -

categories Civil servant 28 17.4 7 4.3 

Merchants 17 10.6 29 48 

House wives - - 125 77 .6 

NGO workers - - - -
Pensions 4 2.5 - -

F /01 fl eqllency 

As shown in the table above, regarding the occupational categories of dropouts and 

repeaters, parents, 112 (69.6%) their fathers were farmers where as 125 (77.6%) their 

mothers were house wives 35 (21.7%) respondents parents were civil servants but 46 

(28.6%) of them were merchants. 

As shown in the table below 78 (79.6%) of the secondary school teachers and 101 

(62.7%) of the dropouts and repeaters indicated that parents low economic background 

has negatively contributed to grade repetition. Similarly, 82 (83.7%) the teachers and 
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102 (63.4) of the dropouts and repeater I . 
s revea ed that famIly low economic background 

negatively contribute to school d . . roppmg out m secondary school. 

Table 6B: Co ntdbution of Famil E . , Y conomlc Background to Educational Wastage 

N Items Resp Teachers D&R 
0 onse f % f 0/0 

Contri bution of parents low economic Yes 78 79.6 101 62.7 
backgr ound to grade repetition No 20 20.4 60 37.3 

2 Contri bution of parents low economic Yes 82 83.7 102 63.4 
backgr ound to dropping out No 16 16.3 59 36.7 

F=jreqllency, D&R dropolllS & repealers 

In line with families' economic background, tId d . eac lers, ropouts an repeaters were 

requested to respond. "Do low fami lies economic level negatively triaaer arade 00 0 

repetition and dropping out?" Most of the respondent indicated that parents in low 

economic status cannot meet the basic needs of their chi ldren, fa il to supply adequate 

educational materials and financia l support. 

Consecutive ly, a number of students from such background search for alternative 

income generating source to address the unmet needs. Hence, they were forced to make 

money by engaging in di fferent businesses such as daily laborer, shoe polishing, trade 

and agricultural activities side by side to their secondary education. As a result, such 

students were exposed to high absenteeism and low attention to their education and then 
I 

perform low in tests and examination that leads to grade repetition and school dropping 

out. On the other hand, some respondents indicated that there are families in low 

economic status who see education as "a way-out" from poverty and give priority to 

their children education by scarify what they have to it 
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4.1.4 Assessing Students' Atft d 
1 U e towards Schooling 

As you can see in the table below I'" ~o 
, .,6 (84.) Yo) of the dropouts and repeats, always 

come to school on time. Similarl th . ,. y, ey were asked. 'why they come to schoo l?" 153 

(95%) of them responded that the · .. y want to school because they like learnll1g. 

Table 7: Assessing Students' Attitude to d S h I' war s c 00 mg 

No Items Response options 
I How often did you come to school on 

f % 

Always 136 84.5 
time? Sometimes 21 13% 

Never 4 ') ~ 
_ . ) 

2 Why you go to school? I like learning 153 95 

blc my neighbors ' go '" 1.9 ., 
blc parents forced me 2 1.2 

I get my friends there " 1.9 ., 

4.1.5 Assessing Effects of Absenteeism and Class size 

Instructional time is a single most impoliant influencing factor that linked to children 

learning at school. In line with this, respondents replied that 88 (89.5%) of the secondary 

school teachers and 77 (47 .8%) of the dropouts and repeaters were absent for less than 

five days in a semester. 

ETFOD (2002) explained that students who start their education in small classes are 

less likely to dropout, more likely to graduate on time. Contrary to this, responses 

obtained, that is, 63 (64.3%) of teachers and 63 (39.8%) of the dropouts and repeaters 

revealed that the class size in the secondary schools were more than 70 students. 

Therefore, this is large class size that has considerable influence for the provision of 

assistance in closer attention to students who need it. 
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Table 8: Assessing Effects of Ab . 
senteclsm and Class size 

No Items Response Teachers D&R 
options 

1 How many days 'were you absent 
f % f % 

Less than 5 88 89.8 77 47. 8 
ii'om school? days 

6 to 10 days 7 7. 1 24 14.9 
1J -to 15 days 3 3.0 22 13. 7 
lv/ore than 15 - - 38 23.7 
days 

2 Schools distance from home Less than 30 - - 63 39.13 
minutes 
30-60 minutes - -- 56 34.78 

1-2 hours - - 31 19.25 
3 What were the numbers of students Below 50 5 5.1 26 16.1 

in the class you teach lattended? 51-60 10 10.2 21 13.4 

61-70 20 20.4 51 31. 7 

More than 70 63 64.3 63 39.8 
F ji eqllency, D&R-c/i OPOllls & rep ealers 

Regarding the school distance from students residence, most of the respondents (63+56) 

that is, 73.9 percent travels for less than one hours . However, 41 (25.5%) of them, walk 

for 1-2 hours, which might adversely affect the students active attendance and 

participation in class. This implies that, large class size and students high absenteeism 

were contributing to secondary education wastage. 

4.1.6 Assessing Perception towards Educational Wastage 

As shown in the Table 9 below, respondents were requested to express their feelings 

towards educational wastage. In this regard, 53 (54%) of the secondary school teachers 

and 126 (78 .3%) of the dropouts and repeaters indicated that they feel sad and were 

seriously disappointed when students repeat grades. 
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Table 9: Assessing Perceptio t 
n owards Educational Wastage 

N Items 
Response options Teachers D&R 

0 

2 What do 
f % f % 

you feel when I was seriously 
0 students repeat grade? 

35 35.7 126 78.3 
disappointed 

I feel sad 53 54 29 18 
It was nonnal for me 10 10.2 6 3.7 

2 What do you feel I was seriously 49 50 109 67.7 
1 when students drop out disappointed 

of schooling? I feel sad 45 45 .9 41 25.5 
It was normal for me 4 4.0 11 6.8 

F freqllency, D&R dro ollis & re p pealels 

Similarly, 49 (50%) of the teachers and 109 (67.7%) of the dropouts and repeaters 

described that they become seriously disappointed when students dropouts of school. 

I-Ience, it is possible to say that, both groups of respondents perceive grade repetition 

and school dropout as having adverse effect on individuals as well as the society at 

large. 

4.2. Assessing Forms of Grade Repetition 

Table lOis about the most common forms of grade repetition. Both groups of 

respondents were requested to rank which form of grade repetition most dominantly 

prevail in their schools and rank it first and the second dominate next and continue till 

they finish all. 

As Brophy ( 2006: 1-2) grade repetition takes five major forms, depending on the source 

and reasons for the decision to repeat. Accordingly, drop outs and repeaters ranked 

involuntary repetition imposed by the school as first whereas secondary school teachers 

ranked it as fifth. However, both groups consistently ranked repetition determined based 

on the national examinations pass- point as second most dominant in their schools. 
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On the other hand, voluntary repetition ' " 
InItIated by the students themselves was ranked 

first by teachers but fifth by the dro t d 
pou s an repeaters. Again both groups invariably 

ranked repetition forced by p . t ~ 
al en s as lourth. Grade repetition caused due to poor 

Engl ish proficiency was .1 , d 
raJll\.e as second and third by secondary school teachers and. 

dropouts and repeaters respectively. 

Table 10: Assessing FOI'ms of Grade Repetition 

No Forms of grade repetition Respondents 

Teachers D&R 

XI Ro X2 Ro 
Ini tiated by the students themselves 2.74 1 1.98 5 

2 Forced b y parents 2.17 4 2.79 4 
3 Imposed by the schools policy 1.94 5 3.20 I 
4 Determi ned based on the national examination 2.39 2 3.18 2 

score 

?39 ? 3.17 
.., 
.J 5 Caused due to poor English proficiency 

D&R= dropouts and repeater, Ro=rank order, X I =mean; X2 = mean 

Therefore, both groups of respondents ' held di fferent extremes in ranking the first most 

dominant form of grade repetition. Hence, dropouts and repeaters ranked schools 

imposed repetitIOn as the first most dominant whereas secondary school teachers ' 

ranked repetition initiated by the students themselves as the first dominant one. This 

seems that, the groups of respondents were projecting sources and reasons for repetition 

one to the other 

However, both groups of respondents consistently indicated that repetition determined 

based on the national examination pass- score and repetition 

caused due to poor English proficiency as the second and third dominant forms 

prevailing in the secondary schools of the zone. 
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4.3 Assessing the Trends of Second . 
ary EducatIOn Wastage 

It is obvious that the entire pu ' l I pi s Wl0 comm th . ence e general secondary educatIOn do 

not likely complete the cycle S 
. ome of them repeat grade where as others dropout of 

schooling. 

4.3.1 Trends of Ninth Grade Pu '1 W pi S astage Rate by Gender 

The patterns of droppino out and , .. 
b I epetttton rates vary across sex and grade levels. The 

table below depicts this fact in the d secon ary schools of Kembata-tembaro zone in years 

between 2006/07-2010111 G.C. 

Table 11: Grade Nine Pupils Wastage Rate in Zone by Gender 

Years 111 Dropout rate % Repetition rate % WR% 

G.c. M F T M IF T 

2006/07 6.8 3.6 
1

10.4 2.7 2.8 5.5 15.9 

2007/08 6.0 2.8 8.8 2.4 1.4 3.8 12.6 

2008/09 6.1 2.8 8.9 3.5 2. 1 5.6 14.5 

2009110 4.5 3.4 7.9 3.2 2.1 5.3 13 .2 

2010/1 1 3.9 3.4 7.3 5.2 2.8 8.0 15.3 

Average 5.5 3.2 8.7 3.4 1.8 5.2 13 .9 

Sources: C af cufaled from Educal iOl1ai Slalisl ics of A I1l1ual A bSlraCI of SN NP R. 
M=male, f=fe l11 ale, 1=lotal, WR = Wastage rale 

As shown in the table above, the patterns of grade nine students ' dropout rates in the 

secondary schools of varies; from 6.8 to 3.9 for boys and from 3.6% to 3.4% for girls. 

For both sexes the patterns vary from 10.4% to 7.3% in the range of academic years. 

Similarly, the table also depicts the repetition rate of grade nine students in the zone 

under the study. As can be seen from it, the repetition rate varies from 2.7% to 5.2% for 

boys and the same rates (2.8%) for girls in the years between 2006/07 to 201011 I. For 

both sexes the repetition rate in the same range of years vary from 5.5% to 8.0%. 
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Generally, the dropout rate (8.7) is hi I .. 
g ler than repetItion rate (5.2). Both repetition and 

dropout rates are general higher fI b -
or oys ().5 , 3.4) than girls (3 .2, 1.8). In general , the 

education wastage status in grad . ~ b 
e nl11e lor oth sexes was 13 .9% on average over the 

past five years. However it is c . . 
, onslstently decreasl11g on average 3.9% in grade nine . 

The possible reasons for higher d . f b . 
ropout 0 oys than girls as pointed out by interviewee 

and FGD discussion were male stud t '. . " 
en s migratIOn to different regions 111 search of work 

and moving to foreign countries particularly, to South Africa. 

To sum up, the trends of education wastage rate in ninth grade of the zone was 

reoccurring on average of 13 .9 % in the past five , (2006/06-2010111 G.C) successive 

years and it was decreasing at the rate of3.9% . 

4.3.2 Tt'ends of Tenth Grade Pupils Wastage rate by Gender 

The transition rate from general secondary education to the next levels demands at least 

scoring the minimum pass point (i .e. 2:00 and above) either to enter the preparatory 

stream or per sue a career in the Technical and Vocational Education and Training 

(TVET) track. Despite this fact, the remaining students who scored less than 2:00 point 

in grade ten national examinations are categorized as repeaters who are not qualified to 

the next level of education. Such repeated students either retake the examination or enter 

the work force by quitting education aside. 

In this regard , an assessment was made to uncover the rate of transmission of pupils to 

the next level of education. Hence, 10th grade national examination documents of five 

years were (2006/07-2010/11) assessed. 
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As shown in the table b I 
e ow the patterns of dropout rate in the tenth grade of the 

secondary schools varies 5.2% t 22'Vc fi 
o . ° or boys and from 2.2% to 1.8% for girls. For 

both sexes, the dropout rates val' f , y rom 7 4'Vc to 4 0°/ ' h . . . ° . / 0 In t e successive academiC years. 

Table 12: Tenth Grade Transit)' R t b • on a e y Gender 

Years 111 Dropout rate % Repeaters (Scores Wastage 
G.c. < 2:00) in % Rate % 

M F T M F T 

2006/07 5.2 2.2 7.4 32.9 22.5 55.4 62.8 

2007/08 1.2 0.7 1.9 33.6 24.1 57.7 59.6 

2008/09 1.9 1.0 2.9 23.5 23 .6 47.\ 50 

2009/ \ 0 2 .1 1.0 3.1 16.7 15.7 32.4 35.5 

2010/ 11 2.2 1.8 4.0 19.6 30.7 50.3 54.3 

Average 2.5 1.3 3.8 ?- .., 
_) . .J 23 .3 48 .6 52.4 

Source: Calculated frO Ill Educational Statistics Annual Abstract oj SNNPR. M= III ale, 
j =jemale, t=total, 

As shown in the table , the patterns of repetition rate in tenth grade national examination 

varies from 32.9% to19.6 % for boys, and 22.5% to 30.7% for girls. For both sex it vary 

from 54.4% to 50.3% in successive academic years. As can be observed frol11 the table 

the repetition rate was high in the consecutive years 2006/07 to 2007/08. 

Generally, the repetition rate (48.6) is higher than dropout rate (3.8). Both repetition and 

dropout rates are general, higher for boys (2.5, 25.3) than girls (1.3 , 23.3). fn general, the 

education wastage status in grade ten for both sexes was 52.4% on average over the past 

five years. However, it is increasing on average 3.7%. 

To sum up, the repetition rate in 10th grade nation examination was occurred on average 

of 48.6% in the successive academic years of 2006/07 to 2010111. Besides. the drop out 
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and repetition in tenth grade was _. 
on average of )2.3. In line with, dropouts and repeaters 

and teachers where requested to . d' . I. . . 
IJ1 !Cate t 1e most domll1ant forms of grade repetition 

occulTed in their respective schools. As a result they pointed out that repetition imposed 

at the higher level was the second most dominant. Hence, their response was coincided 

with the results of document analysis . 

To sum up, the trends of education wastaae rate in tenth QTade of the zone was on 
'" '" 

average of 52.4 % in the past five (2006/06-2010111 G.C) successive years and it was 

increasing at the rate of 3.7%. This implies that more than half the students in tenth 

grade were not either qualifying to the next level of education or completing. They were 

forced either to retake the examination or search for work by quitting schooling 

4.3.3 The General Trends of Secondal1' Education Wastage I'ate 

In the table below the trends of general secondary education in the past five years were 

summarized. 

Table 13: The General Trends of Secondary education Wastage rate in Zone, 

Years in Dropout Rate Repetition Rate W 

G.C M F T M F T Rate 

2006/07 6.3 3.1 9.4 12.7 9.3 22 .0 31.4 

2007/08 4.5 2.1 6.6 12.6 8.9 21.5 28.1 . 

2008/09 4.8 2.2 7.1 9.6 7.3 18.3 ?5.4 

2009110 3.9 2.7 6.6 6.9 5.8 12.7 19.3 

2010/11 3.3 2.9 6.2 7.7 10.3 17.9 24.1 

Average 4.6 2.6 7.2 9.9 8.3 18.5 25.7 
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The rate of education wastage at the general secondary schools of the zone under the 

-;-:~. ; .-! '..' w as. generallv higher in boys (4.6. 9.9) than mls (2.6. 8.3) in the consecutive 

academic years. The possible reasons attributed behind such gaps may be the effect of 

boys' migration to different region within the country in search of work and migration to 

different countries. 

In general, the education wastage status in the general secondary schools of Zone was on 

aver~e 25.7% in the past successive five years. However, it is decreasing at rate of 

3.4%. 

Fig 1: .Line Graph indicating the Wastage rate of General Secondary Education 
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b erve that dropout rates are constantly decreasing From the above line graph you can 0 s 

. ' ear 2008/09 for both sexes. Similarly, repetition rates except some fluctuatIOn ill the y 

've years however it starts increasing in the year fi th t four succeSSI , , also decreased or e pas 
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200911 O. This is because of the raise in repeti tion rate of girls in the year 2010111 by 

4.5% as compared to the previous year. 

Furthermore, the trends of secondary education wastage rate, like the repeti tion rate. 

decreased for consecuti ve four years and then begun to increase at the year 200911 O.fn 

general, the magnitude of the secondary education wastage for both sexes is in the past 

five years was 25.7 percent on average and it is decreasing constant ly at the average 

arowth rate of 3.4% per annum. b 

Fig 1: Diagram representing the flow of a cohort of 1000 student through the General 

Secondary Schools of Kembata-Tembaro Zone. (Both Sexes). 

Grades: 9 I 10 
Enroll ;200911 0 18588 17070 
Enroll :201011 1 20076 8273 
Promoters 16152 2992 
Repeaters 971 4165 
Dropouts 1465 329 
PR 0.869 0.64 
RR 0.052 0.33 
DR 0.079 0.03 
Year in G.C 79 
201 1112 1000 Graduates 

4 26 
)012113 52 869 556 Grades Pupi l years 

1 45+287 10 9 1055 
33 1 211 10 13 II " 2013114 .) 

2+ 109 3 Total ) 366 p/yrs 

2014115 111 71 OT 838 
Total 838 WR 1.4 

CE 0.71 

Repeaters 55 396 

Dropouts 84 39 

Promoters 13 11 

h f cohort analysis of 1000 students, who entered Fig I: above shows about the Sy11t e IC . 

f h flow rate of the grades continuous hke the . , 2011112. I t e grade mne, 111 the year 
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academic year 2009/1 Oand 2010111 G C (I 
. 1ypothesis of homogeneous behavior). no 

additional new entrants are allow d d 
e an only two years of repetition are allowed. of 

1000 students who enrolled in grade nine in 20 Ill! 2 G.C about 71 0 (0.71 %) of them are 

expected to graduate from grade ten in the 2014 G.c. 

Wastage ratio which is the ratio of actual input-ollt ratio to the ratio of ideal input-output 

is 1.4 % as indicated in the diagram above. This means that graduates ' would be 

produced in the cycle at 1.4 times the ideal cost. The coefficient of efficiency for the 

above cohort implies that graduates would be produced at 0.71 times the ideal cost. The 

best (ideal) ratio could have been equal to 2/2, which means each student is expected to 

pass through two years of schooling using the resources allocated for him/her to 

graduate from the general secondary education. However, this is not observed in the 

zone under the study. 

While this figure is interpreted in terms of actual data of the zone 's total enrolled 

students' in the year 20091!0 G.C in grade nine, 13197 (71%) will graduate the general 

secondary education by the year 2014/ 15 G.C in the zone. Unluckily, the remaining 

5390(29%) of the enrolled students will either abandon of the system or repeat grades 

more than twice. This indicates that the system is wasting almost one-third of its scarce 

resources on repeaters and dropouts. 

4.4 Assessing Causes for Educational Wastage 

Many research findings such as World Bank (1980), UNESCO (1997), Lockheed, 

V d A . t (1991) indicated that high dropout and repetition is caused due erspoor an ssocla es 

. h'l teachers family background, administration and home to different factors suc as pup I , ' , 

environment related factors. 
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In this regard, this study attempted t 
o assess the effect of these factors in the secondary 

schools of zone. To do so the fact 
, ors were categorized in the two broad groups for 

identifying either institutional or en . 
vlronrnental factors significantly contributing to 

secondary students' grade t' . 
repeltJon and/or school dropping out. Finally, each factor 

was posed for respondents in lica t I . 
re sca e rangmg from strongly agree (5) to strongly 

disagree (I) to react on it. 

Assumino normal distribution pa " f" . 
b , rametllc tests 0 slgl1lficance, partIcularly, t-test was 

computed using SPSS version twenty to determine the extent to which the findinos of 
b 

the study are consistent with what happens in the target popUlation. Moreover, sllch test 

helps to examine whether there exists statistical significance on particular observation 

between the groups of samples. 

Accordingly, group means values, standard deviation, t-values , and sig (2-tailed) were 

calculated with confidence intervals of 95% (p<0.05). Then to determine whether to 

support or not to support the null hypothesis, the calculated va lues were examined and 

compared with the expected critical values (alpha < 0.05) and the interpretation were 

conducted accordingly. 

As a decision rule samples group means value were denoted as 0.05-\:00 very weak 

causing factor; 1:01-2:00 weak causing factor, 2:01-3 :00 as moderately causing factor 

and 3:01-4:00 as severely causing factor and >4:00 as very severely causing factor of 

educational wastage in the secondary schools of Kembata-tembaro Zone. 

4.4.1 Assessment of Institutional Factor Causing Educational wastage 

G II I I't f education by and large is affected by the quality and utilization enera y, t 1e qua I y 0 

f d 
. I al'lable in the system. To this end, some school related factors o e ucatlOna resources av 
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such as characteristics of stude t I' 
n s, qua Ity of teaching staff. school administration 

aspects, curriculum and instructiol It'. 
la Ime and gUIdance and counselino services were 

~ 

assessed in line with their contributi h . 
on to t e efficIency and effectiveness of the system. 

In the following part of the anal . 
YSIS, a number of school related factors were posed for 

secondary school teachers dropout d " . , s an repeaters to 1I1dlcate theIr extent of agreement 

on the effects of each factor for education wastage. 

4.4.1.1 Dropout and repeaters Related Factors 

Students' characteristics may include their motivation, ability to grasp knowledge, hard 

working, having high expectation to be successful and confidence while doino and 
~ 

acting. Thus, examining either these variable has contributed to repetition and dropping 

out or not is one way of mapping the causes to education wastage. Therefore, this 

section of the analysis will present the responses of dropouts and repeaters, and 

secondary school teachers on the extent of contribution of each factor to repetition and 

dropping out. 

As shown in the Table 14 below, respondents were requested to rate the degree of 

influence of students failure to study hard to their dropping outs and grade repetition in 

the secondary schools. The mean responses of the respondents were: drop outs and 

repeaters (3.5) and teachers (4.0) and the weighted mean was (3.7) ranked as first 

indicates that drop outs' and repeaters' failure to study hard was severely causing factor 

of education wastage. 
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Table14: Dropout and repeat R 
ers elated Factors 

No Factors O&R Teachers Wtd df t P R 
XI SO X2 SO 

I Failure to study hard 3.5 1.70 4.0 1.34 3.7 -2.592 240 .0 12 1 
2 Lack of interest 111 3.1 1,56 3.8 1.23 3.4 -4.328 240 .000 2 

school ing 

3 Low self-esteem 2.7 1.53 3.6 1.13 3.0 -5.405 247 .000 5 
4 Lack of confidence 3.0 1.60 4.0 1.15 3.4 -5.794 250 .000 2 
5 Lack of expectation 3.0 1.59 3.9 1.20 ~ ~ -4.654 245 .000 .> . .> 4 
6 Serious health problem 2.7 1.66 2.9 1.52 2.7 -0 .919 257 .359 6 
7 Visual impediment 2.4 1.57 3.2 1.16 2.7 -4.580 247 .000 6 

8 Hearing impediment 2.1 1.47 3.1 1.21 2.5 -5.514 257 .000 7 

Average score 2.8 1.51 3.5 1.18 3. 1 -4.350 241 .000 

NB D&R or dro OllIs & fi p 1 ep eatel , dlf fO I degl ee of fl eedolll, I for I-vallie & p for alpha level, X I & 
x2 group means. Wtd=weighled mean, R=rank order 

On top of this, t-test was computed to determine whether there exists statistical 

significant difference between the two groups of respondents . Accordingly, the t-values, 

degree of freedom, and alpha value for the factor 1, was (t=-2.592, df=240.145, P<O.05). 

As a result there exist statistical significance between the two groups of respondents ' 

which was revealed by, P<0.05 that indicates difference in opinion between teachers and 

students. The possible reason behind such differences (3 .5, 4.0) between the respondents 

may be teachers have access to assess and wonder how many students ' are catching up 

with the course he or she deliver. 

In the tab le above, respondents equivocally responded factors 2 & 4 as having severe 

contribution to secondary education wastage. As indicated by the mean values; dropouts 

and repeaters and teachers have rated both lack confidence (3.0, 4.0) and having less 

. I I' (3 1 3 8) respectively. The weighted mean for both factors was 
ll1terest to sc 100 ll1g ., . 
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(3.4) which further indicate that th f; 
ese actors were severely contributing to secondary 

education wastage. 

Besides, the computed t-test re It ft 
su s or these factors were (t =-4.325, df=240.3, P<O.OS) 

and (t=-S.794, df=2S0.lp<0 05) res . I 
" pectlve y. As you can observe, the alpha values from 

the table, (p=O.OOO) that shows h' I 
vey Igl statistical significance level. These may 

happened because teachers were . . 
projectmg those factors as drop outs and repeaters 

failure to handle but the students I h' 
mean va ues w lch are less than teachers may also 

reveal how they are defending themselves across the issues. 

Factors 5 and 3 are about: lack of positive expectation (3.0, 3.9) and low self-esteem 

(2.7, 3.6); and as rated by drop outs and repeaters, and teachers respectively. These 

factors were ranked fourth and fifth based on their weighted mean values (3 .3) and (3 .0) 

respectively. Hence, this indicates that students lack of confidence while learning and 

their less interests to schooling have adverse effect in their academic performance and 

continuation of education. 

Furthermore, the calculated t-test results [or these factors 5&3 were (t=-4.6S4, 

df=24S .6, P<O.OS) and (t=-S.407, df=247.7, p<O.OS); respectively. Still the result 

indicates that there is high statistical significance between the two groups of respondents 

across the factors. The possible reasons for such opinion variation between the 

respondents may be, teachers' poses the problems towards the students but students 

denied as if they don't lack self-esteem and positioned themselves as having high 

expectation. 

L f . th part of the drop outs and repeaters was attributed as causes ack 0 expectatIOn on e 

for educational wastages. Dropouts and repeaters parental background assessment in the 
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prevIOus section of this pap 
er uncovered that f h 

, 0 t e parental educational status 109 
(67.7%) of respondents father d I'" 

an .) 1 (81 4O/C) f tl . 
• 0 0 1elr mothers were not completed 

high school education. Hence thO . d' 
, IS 111 Icates that p . I k arents ac school success experiences 

to share to their children to develo sch' . 
POoling. Even 111 such circumstances most often 

parents are not in a position to ask their 1'1 " . 
c 11 dren- What are you g01l1g to be ,vhen you 

grow up or you complete high school education?" 

On the other hand, factors 6 7 and 8 
, were rated by dropouts and repeaters, and teachers 

with mean values as (2.7, 2.9), (2.4, 3.2) and (2.1 , 3.1) and weighted means (2.7), (2.7), 

and (2.5) respectively. Thus, the factors were moderately contributed for students ' 

repetition and dropping out in the area under the study. 

To sum up, dropouts and repeaters failure to study hard, lack of confidence, and lack of 

interest in schooling and lack of expectation were ranked as the 1 st, 2nd, 3rd and 4th 

severely causing factors for repetition and dropping out in the secondary schools of the 

zone respectively. However, their low self-esteem to graduate from high school was 

moderately causing educational wastage. 

The overall all effects of dropouts and repeaters related factors for secondary education 

wastage as statistical computed (t, 1.18, St/d=-4.350,df=241.2 & p=O.OO) and weighted 

mean (3 .06). Thus, it can be concluded that, students (drop outs and repeaters) related 

factors were severely causing educational wastage in the secondary schools of the zone 

under the study. Hence, this finding is in conformity with what has been pointed out by 

Verspoor and Associates (1991: 183), students characteristics ' such as poor motivation 

for schooling, low ability, and insufficient grasp of language of instruction cause 

educational wastage ,particularly, in developing countries. 
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4.4.1.2 Secondary Schools' Te h 
ac . ers Related Factors 

Different studies indicated that t h . 
eac ers' attitude, behavior, and teaching methods are 

among the factors affecting student ' . 
s persistence and academic achievement. The quality 

and contribution of teaching staff lamely 
~ depends on the qualification, experience. 

motivation and competency of the teache ' '1 bl . rs aval a e 111 the school. 

As Meyer and Gayu (1996: 43) noted that secondary school teachers must be well-

educated and competent in the'· .C" • I . 
11 plOleSSlOna skIlls. Furthermore, the quality of 

schoolino and the leat'nino achieve t f d d . 
b b men 0 stu ents epend heavIly on the competence, 

personality and education of the teachers (Coombs, 1985 : 117). 

Taking these into account the under presented section of the analysis describes issues 

related to the quality and contribution of teachino staff in producino oraduates from 
b b b 

general secondary education. 

Factor I below in the table is about teachers commitment while teaching students and 

exel1ing their eff0l1 to the betterment of his/ her students. Drop outs and repeaters and 

teachers rated it as (3 .3) and (3.0) respectively. 

Further, the weighted mean values was (3 .19) that indicates secondary school teachers 

were exhibited low commitment in helping their students which is severely causing 

education wastage. This may be attributed to large class size or lack of interest in the 

pal1 of the teachers. However, dropouts and repeaters, most often were at the risk zone 

demands closer follow up and consistent support from the teachers , otherwise they quite 

schooling or become low achievers ' . 
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Table 15: Secondary School' T 
s eachers Related Factors 

Factors 
O&R Teachers Wtd dr t P 

Xl SO X2 SO 
Low commitment while 3.3 1.63 3.0 1.29 
teaching 

3.19 1.688 239 .093 

Insufficient subject knowledge 2.8 1.56 2.7 1.34 2.76 .838 228 .403 
Employing borino teachin o 

'" '" 2.9 1.63 2.8 1.15 2.86 . 141 251 .888 
methodology 

Unfair assessment of pupils 2.8 1.64 2.8 1.20 2.8 -.273 246 .785 
Performance 

Lack of pupils encouragement 2.7 1.64 3.2 1.20 2.89 -2.866 248 .005 

Teachers negative attitude 2.6 1.61 2.7 1.27 2.64 -.520 240 .603 

towards low achievers 

Unfriendly re lationship 2.9 1.58 2.9 1.41 2.9 .296 223 .768 

between students ' and teachers ' 

A verage score 2.9 1.58 2.9 1.23 2.9 -.087 241 0.93 

, . NB D&R fOl d, opoL/IS & I ep eatcl , dJf fOl degl ee of freedolll, I for I-value & p for alpha level, XI & 
x2 group means" R=rank order, Wld=weighled mean, SD=slandard deviGlion 

Besides, a t-test was computed to determine the existence of statistical significance 

between the groups of respondents across the factor and it was (t= 1.688, 

df=239 A,p>O.05). As a result there is no statistical significance across the two groups on 

the factor. Put differently, both drop outs and repeaters equivocal admitted that teachers 

in their schools exhibited low commitment to help student in their overa ll learning 

endeavor. In line with this, results obtained from interviewee and FGD revealed that in 

some Woredas, especially, cash crop areas the respect and commitment of teachers were 

found very low. Many teachers were discouraged due to their less income compared to 

the income of merchants. Consecutively, like students some teachers from the primary 
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and secondary schools of the . 
zone were migrated t d'ffi . 

o I erent forelon countries in search 
of better life. '" 

In the Table 15 above respo d 
, n ents were requested to I rate t le extent of relationship 

between teachers and students and I 
lOW much teachers were encouraging their students. 

The mean values of respondents ' d' t 
. lOpou s and repeaters (2.9, 2.9) and secondary school 

teachers (2.7, 3.2) respectively TI . 
. le weighted mean for both factors 7 & 5 were (2.9, 

2.89) respectively. This implies that t I . +"1 
eac leiS ta! ure to encourage shldents and their low 

interactions with their t d s u ents were moderately triggered students repetition and 

dropping out. 

In this reaard responses obtal'ned f d d . " '" , rom open en e Item, and mterVIeW uncovered that, 

ulU'easonable and not well justified incomplete cases practiced in the secondary schools 

highly discouraged many students, so that experience early dropping out before the end 

of the academic year. 

In addition, a t-test was computed on the factors so that to observe the existence of 

statistical significance between the two groups across the factors. Hence, the results 

indicated that (t=0.296, df= 223.6 p>0.05) an (t=-2.866, df=248.5 , p=0.05). There is no 

statistically significance regarding the issues unfriendly relationship between the two 

groups of respondents. However, there is statistical significance between the groups on 

factors lack of pupil encouragement. This reveals that both group invariably admitted 

that the interactions between and among students and teachers in the secondary schools 

were not promising in the teaching learning process. 

Accordingly, the t-value, degree offreedom, and alpha value for the factors 2, 3, and 4 

were (t=0.839, df=228.2, p>0.05) (t=0.141 ,df=245.3,p>0.05);(t=0.273,df=246.9,p>0.05) 
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and ) respectively. As can be noted fi 
rom t-test result, there were no significant 

differences (P>0.05) between dro out d 
P s an repeaters, and secondary school teachers 

regarding these factors . 

I-lence. both groups of respondents ' . bl . . 
' ll1vana y ll1dlcated that, there are teachers who lack 

subject knowledge; who are frequently employ boring teaching methodology and 

experience unfair assessment of pupils' performance as moderately attributing factor for 

repetition and dropping out. However, results obtained at the background information 

uncovered that most of the secondary school teachers (74.5%) were SA/SSc degree 

holders . The paradox may be due to lack of motivation and lor experiences. In support to 

this, Brown (1991: 273) states that, the conditions of the teachers in terms of- working 

conditions, salaries, and training lead to low morale, turnover, absenteeism and poor 

performance. 

In general , the overall assessment results as computed statistical: weighted mean (2.9,) 

and (t=-.087, df=2421 .6 p>0.05) revealed that, teachers related factors were triggering 

grade repetition and school dropping out at moderate level in the secondary schools of 

the Zone. 

4.4.1.3 Curriculum and Medium ofInstruction related factors 

. . h bl b low curriculum and medium of instruction related factors As ll1dlcated on t e ta e e 

d b thel' r contribution to grade repetition and school dropping out were assesse to 0 serve 

S d school students who are poorly proficient in in the secondary schools. econ ary , 

bl ms to express ideas, to write and read about topics in English language, encounter pro e 
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an exploratory or reflective 
ways that assist thel' . 

. n In maklIlg senses of new knowledge 
and Ideas (World Bank 1998). 

Table 16: Curriculum and Med' , 
!Urn of Instruction related factors 

N Factors O&R Teachers Wtd df 
0 

t P R 
XI SO X2 SO 

I Students' luck English 3.2 1.71 
language proficiency 

3.8 1.14 3.43 -3.642 254 .000 I 
to 

express ideas in the learning 
process 

2 Students' luck English 2.6 1.50 3.5 1.22 2.94 -5.551 236 .000 4 
language proficiency to read 
while learning 

3 Students' poor proficiency to 3.0 1.57 3.7 1.19 3.26 -4.024 246 .000 2 
write during tests and 
examinations 

4 [rrelevance of the curriculum 2.6 1.41 3.0 1.23 2.75 -2.493 226 .013 5 
to the living style of learners ' 

5 Difficulties of knowledge 3.0 1.62 3.2 1.25 3.07 -.680 243 .497 ~ 

.J 

encompassed in the curriculum 

Average score 2.9 1.53 3.4 1.59 3,09 -3 .37 244 0.01 
, NB D&RfOi ("OPOU{S & lepealel , dlffor degree oJfreedom, tJor I-value & pJOI' alpha level XI 

& x2 group means, R=rank order, Wtd=weighled mean 

In this regard, dropouts and repeaters, and teachers were rated the medium of instruction 

related factors: students lack English language proficiency to express their ideas during 

instructional process (3 .2, 3.8), lack proficiency in reading and understanding texts (2.6 , 

3.5) and lack writing skills during tests and examinations (3.0 , 3.7) with mean values 

and weighted means (3.43), (2,94), and (3.26) as indicated respectively. Except minor 

regularity, the problem of medium of instruction was indicated as severe contributing 

factor for secondary education wastage in the zone. 

Moreover t-test was conducted to measure the level of significance across the two , 

f I ACCol'dl'naly the t-value degree of freedom, and alpha value for the 
groups 0 samp es, '" , ' 

factors I, 2 & 3 were: (t=_3.642,df=254.9.p<0.05); (1=-5 .551, df=236.6 & p<0.05) and 
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(t=-4.024, df=246, P<0.05). Hence h '. 
, t e results lI1dlcated that there exists high statistical 

significance (p=O.OO) between the s I 
amp es groups across the factors assessed . 

Therefore, this implies that lack E r h . 
, ng IS language proficIency to express ideas during 

the instruction process was indicated . 
as severely cauSIng factor whereas students 

English language deficiency to read d d 
an un erstand texts and their inability to write 

during tests and examinations were d . I 
mo erate y and severely contributing to secondary 

students ' grade repetition and quite schooling. Furthermore, in Table 12 above, 

regarding the most dominant forms of grade repetition both groups ' respondents 

invariably indicated that repetition caused due to poor English language proficiency 

become the third most common that concord with the results obtained. 

On the other hand, dropouts and repeaters were requested to indicate the educational 

status and the kind of support they get at home from any of their family members in 

open-ended (item 9) & (multi-response item 12). As a result, 109 (67.7%) of 

respondents father and 131 (81.4%) of their mothers were not completed high school 

education. Besides, dropouts and repeaters uncovered that, concerning at home-based 

academic support; (68 .3%) of them hadn ' t get any study direction, (62.7%) made no 

subject discussion, 68 .9% received no help while doing home taken assignments and 

(82.6%) has no references materials at home. As a matter of fact the language spoken at 

home is different from the medium of instruction. 

Consequently, lack of English language proficiency in the part of students plus the 

language differences spoken at home complemented with the non-high school 

. d t d 'epeater families were adversely contributed factors to graduatIon of most ropoll s an I 

. . . t 'n the secondary schools. grade repetItIOn and droppmg ou I 
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Therefore, the results of this stud . . 
y IS 111 conformity with the World Bank, (1998) 

rep0l1s" where families are uneducat d tl 
e, ley are not able to support their children in 

their learning, and their children while . . 
, potentially bell1g able academically, struggle to 

keep up with their learning due to insufficient knowled~e 
b of the languages of 

instruction. " 

Similarly, the dropouts and repeate d t h 
rs, an eac ers were requested to respond on factors ; 

inelevance of the curriculum to the living style of learners' (2 .6, 3.0) and difficulties of 

knowledge encompassed in the curriculum (3.0, 3.2) as contributors for educational 

wastage respectively. There weighted means were (2, 75) and (3.07) that implies they 

were moderately and severely contributing for secondary education wastage. 

Moreover, t-test was conducted to measure the level of significance across the two 

groups of samples. Hence, the t-value, degree of freedom, and alpha value for factors 4, 

and 5 were (t=-2.496, df=226.3 ,p<0.05) and (t=0.680,df243.3 ,p>O.05) respectively. 

The test result revealed that, factor 4 was statistical significant whereas factor 5 was 

observed having no statistical significance between the groups. 

Thus, this indicates that drop outs and repeaters and secondary school teachers have 

opinion differences on the contribution of knowledge difficulties encompassed in the 

. I f' t 't'Oll and dropping out as described moderately and severely causing curncu um or repe I I 

. I 0 the other hand both groups invariably responded that factors respective y. n , 

. . I t the living style of learners ' was moderately contributed llTelevance of the curncu urn 0 

. . d' t in the secondary schools. to grade repetitIOn and roppmg ou 
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In general, the calculated statistical results for curriculum and medium of instruction 

employed in the secondary education have weighted mean value (3.09) and (t=-3.367, 

df=244.8 , p<O.05) that implies these factors were severely causing educational wastage 

in the secondary schools of Zone. 

4.4.1.4 School Administration Related Factors 

As Potter and Powell (1992) school leaders are generally responsible in four key areas : 

school management, school-ministry liaison, school-community relations and 

instructional leadership. As shown on the table above, the influence of school 

administration related factors for secondary students ' grade repetition and school 

dropping out were assessed. 

Table 17: School Administration Related Factors 

No Factors D&R Teacher Wtd t df P 
X I SUd X2 Stld 

I Promote less communicatio 3.0 1,72 3.1 1.22 3.03 -.312 250 .755 
n w ith students' 

1.747 234 
1.

082 expectation 3.5 1.60 3.1 1.32 3.35 2 Have less to 

students ' better performance 

3 Regularly monitor the work 3.4 1.47 2.9 1.24 3.2 1 2.909 231 .004 

of teachers' 

4 Foster unsatisfactory liaison 3.6 1.51 3.2 1.34 3.45 2.403 224 .017 

between the school and the 

com munity 

5 occasionally strive to 3.3 1.70 3.2 1.19 3.26 .773 252 .440 

maintai n better instruction 

process in the school 

6 Less follow up fro m Parents ' 2.9 1.62 3.6 1.1 I 3.16 -4 .58 253 .000 

Teachers Association 

Average score 3.3 1.57 3.2 1.23 3.25 0.550 240 0.85 

. d . of freedom, I for t-value & p for alpha level XI 'e ?ealer, dlf fOi egl ee . 
NB = D&Rfor dlOPOlits & 1 I k'd' IlItd=welghtedmean 

R-ran 01 el, rr , & X2 =grollp means, -
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In the Table above, drop outs d. 
an repeaters, and t h eac ers had rated the factors: the 

school administration have high . 
expectation to st d ' b u ents etter performance (3.5, 3.1); 

they foster unsatisfactory liaison bet I 
ween tle school and the community (3 .6, 3.2) and 

they regularly strive to maintain b tt .' . 
e el ll1structlOn process in the school (3.3 , 3.2) with 

mean values respectively. The compl t d ' "1 
1 e welg lted means for the same factors were: 

(3 .5), (3.1) and (3.3) respectively as responded by drop outs and repeaters, and 

secondary school teachers 

Therefore both oro ups of respolld tid I . ... 
' b en s la s lOwn that their school admlllistration have 

less expectation to pupils better performance consistently but try to maintain the 

statuesque in responding to the pressure that is exerted from outside. Thus, this factor 

was causing grade repetition and school dropping out. In line with this, results obtained 

from interview and FGD, indicated that the schools administration were not recognizing 

and rewarding better performance and high achievement of teachers and students. On 

top of this, they were not strongly enforcing the assignment of subject teachers at timely 

bases. In some occasions teachers might not be assigned even for more than two months 

after classes have begin as indicated by FGD members and interviewees. 

Moreover , regarding the role school administration in linking their schools with the 

community, both groups indicated that their school administration were fostering 

. ~ t 1" between the school and the community and it was severely unsatlslac ory Wlson 

contributing for grade repetition and dropping out in the secondary school of the zone 

under the study. 

. . I d oree of freedom and p-values the same factors were 
Statistically computed t-va ues, eo 

05) (t=2 40'" df=224.6.p<0.05) and (t=0.773 , df=252,p>0.05) 
(t=1.747, df=234.4,p>0. ; -. J , . 
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respectively. As a result there ex· t .. 
, IS s statiStical s· ·fi 

Igm Icance between the two groups of 
respondents only on issue that s I I . . 

C 100 S adml11lstrations were fostering unsatisfactory 

liaison between the school and the c . 
onunumty. However, factors 4 & 5 were statistically 

insignificant between the groups ofre d 
spon ents. 

Factor 3 is about the role of school adl .. .. .. 
nll11stratlOn 111 mOl11tonng the work of teachers in 

a regular base. A t test w 
- as computed to determine the existence of statistical 

significance 

between the group of respondents across the factor and it was; (t=2.909, df=224.6,p<0.0 

5). As a result, it was statistically significant between the two groups of respondents. 

Besides, the mean value for the factor was (3.4 & 2.9) and weighted mean (3 .2) as 

responded by dropouts and repeaters, and teachers respectively. Therefore, concerning 

regularly monitoring practices of the work of teachers by the school administration the 

result indicates that it was severely triggered education wastage in the school s under the 

study. Furthermore, factors 1, and 6 are about schools adm inistration communication 

practices with students and Parent Teachers Association responsibi lity in enforcing high 

students attending and better performance. 

In this respect, the dropouts and repeaters, and teachers were rated the factors: promote 

less effective communication with students ' (3.0, 3.1) and less follow up from Parents ' 

Teachers Association (2.9 , 3.6) with mean values as indicated respectively. The 

weighted mean values for these factors were: (3.03), and (3 .2) that indicate sill they 

contributed secondary education wastage severely. 

d . the existence of statistical significance Besides a t-test was computed to etermme , 

f
. dents across the factors and were; (t=-.3 12,df=250.9, 

between the group 0 J espon 
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p>0.05) and (t=-4.582,df=253.lp<0 05) C" . 

. lor factors· 1 & 6 . 
, respectively. Thus, the results 

of the test indicated the existence f . 
o statICally significant between the two groups of 

respondents across the factor 6 but no t f· .. 
s a Ishcal slgl11ficance on factor I . 

Therefore, this implies that the hi.. . 
, sc 00 admlOlstratlOn was less effective in 

communicating with students and the PTA b 
mem ers were not optimal enforcing high 

attending of students in the secondary scho I IJ I 
o s..ence, t 1e factors were moderately and 

severely contributing to grade repetition and d· . I 
rOpplOg out 111 t 1e secondary schools. 

More often secondary schools are turbulent environment that demands effective 

instructional leaders who get involved at the due time and maintain productive working 

environment. Otherwise, minor conflicts between teachers and students or amono the 
b 

students themselves might force some students to quit schooling. 

Discussion conducted with PTA members and the schools' principal uncovered that the 

value attached to education is very low. A number of secondary students compare the 

living status of civil servants ' and merchants then give low attention to their education 

and much deviated for making business by modeling those few reach merchant in the 

area under the study. 

To sum, the individuals item mean values indicated that the administrations in the 

secondary schools were not fostering better relationships to parents and the community 

(3.5); their expectation to pupils better performance was not consistent (3.35) and they 

. II t· t n1al·ntain better instruction in their respective schools (3.3) were occaSlOna y s nve 0 

d d th O d most contributing factors for secondary education 
ranked as the first, secon an Ir 

wastage in the area under the study. 
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The overall assessments result f 
SOt-test mi' 

re atlOn to school administration were: 

weighted mean (3.25) and (t== 0.550 df=240 1 > 
, . & p 0.05) . Therefore, it can be deduced 

that, the factors were severely co t'b . 
n n utmg to secondary education wastage. Hence. 

these was well reflected, with the oa b 
(:) ps etween and among the school administration 

and the students, school and the commun' . 
Ity seems wider to make consistent follow up 

of students progress and attendances i th . 
n e process of protectll1g repetition and dropping 

out in the secondary schools of the Zone. 

4.4.1.5 Instructional Time Utilization 

Research has shown that the amount of time available for teaching and learning 

academic subjects, and how well that time is used by students and teachers , is 

consistently related to how much children learn while they are in schools (Lockhead. 

Bloch and Verspoor, 1990). In this regard, the respondents were requested to react on 

the extent of util ization of instructional time in their respective secondary schools. 

Accordingly, dropouts and repeaters , and teachers were rated the factors as: teachers ' 

absenteeism (2.8, 2.5) and students ' absenteeism (3 . I , 3.8) with mean values and 

weighted mean values (2.7) and (3.4) respectively. 

Furthermore, a t-test was conducted to examine the existence of statistically significance 

between the two groups of responds across the factors . Hence, the (-value, degree of 

f d d I I I es l:"or the factors 1 and 2 were: (t=2.015 .df=234.2, & p<0.05) 
ree om, an a p 1a va u l' , 

& 0 05) respectively. As a result there exists statistical 
;(t==-3.716,df=240.1 p< . 

groupS of samples across the factors. Consecutively, 
significance between the two 
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teachers' absenteeism and stud ' 
ents absenteeism we '. 

. re contnbutll1g grade repetition and 
droppmg out at moderate and sev I . 

ere evels as ll1d' d lcate by both respondents. 

Table 18: Instructional Time Ut'I' . 
I lZatlOn 

N Factors D&R Teachers Wtd t df p R 
0 XI Stld X2 Stld 
I Teachers absenteeism 2.8 1.62 2.5 1.34 2.68 2.015 234 1.045 4 
2 Students absenteeism 3.1 1.58 3.8 1.25 3.36 -3.716 240 .000 I 
3 Schools ' discipline 2.9 1.59 3.2 1.45 3.01 -1 .484 257 .139 2 

problem 

4 Multitude of extracurric 2.6 1.62 3.1 1.38 2.79 -2 .895 230 .004 ~ 

.J 

ular activities 

A verage score 2.9 1.58 3.1 1.30 3.0 -1.553 234 0.122 

NB D&R or dro ouls & re e 
& 

fi . p p aiel , dlf fOi degl ee of fi eedom, I for I-vallie & p for alpha 
x2 gl oup means, R=rank order, Wld= weighted mean 

level X I 

On top of this, in mUltiple response items (in TablelO above), both teachers and drop 

outs and repeaters were requested that "How many days were they absent fr0111 

schools?" the result indicated that 23.7% of the dropout and repeaters vvere absent from 

schools for more than fifteen days in a semester. This finding also complement with the 

high absenteeism indicated in weighted mean value (3.4) that implies dropouts and 

repeaters experienced high absenteeism that severely contributed for their own grade 

repetition and dropping out. 

. . I' bl d h execution of' The other two factors were about schools dlSC1P me pro ems an t e 

multiples of extracurricular activities at schooling time. In this respect, the calculated 

I (2 9 3 2) and (2 6 3 1) for drop out and repeaters. and secondary 
mean va ues were . ,' . .,' 

h I h d 
~ both with the weiahted means (3.0) and (2 .8) respectively. 

sc 00 teac ers an , lor "" 
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Furthermore, a t-test was computed D h 
Or t e factors 3 & 4 as: (t=-1.484. df=257. p>0.05) 

and (t=-2.895 ,df=230.6 & p<O 05) . 
. respectlvely. As a result variation in level of 

significance was observed. In other words th . " " 
, ere eXists statistical slomficance between 

'" 
the two groups on factor: execution of It ' . 

mu I-curncular activities (P<0.05) ,however. 

there is no opinion difference regarding sch I d' . I' 
00 ISClP mary problems (P>0.05) as 

causing factor. Hence, both multitude of ext . I . . . 
. racurncu ar activIties and disciplinary 

Problems in schools were contributi t . ' . . ng 0 repetition and droppmg out at moderately 111 

the schools under the study. 

The overall assessment result regarding the utilization of instructional time as calculated 

statistical indicated that, the weighted mean across the factors for dropouts and 

repeaters, and secondary school teachers was (3.0) and the test results were (t=- \.553 , 

df=234.9 & P>O.05). Thus, it can be infened that wastage of instructional times 'was 

moderately contributing to educational wastage in the secondary schools of Zone. 

4.4.1.6 Guidance and Counseling services 

As indicated in the table below, the effects of guidance and counseling services for 

secondary education wastage were assessed. As Ediger 1987 (in Tilaye 1997). 

adolescents in high school face with a variety of problems - social , academic, personal 

and so forth which makes the counseling services very crucial in the system. 

. f ," on of counseling service given to students while 
Factor I is about: the practices 0 pro\ lSI 

d . ated by dropouts and repeaters as (3.2. 3.5) and 
they face academic problem an It was r 

. r the service given was inadequate. Hence, it was 
weighted mean (3.3) that Imp les 

. . n and dropping out. Besides, the computed t-test value 
severely contributed for repetitlO 

91 



indicated that (t=-1.321 .df=219 
. & P>O.05) there is signl'ficant 

opinion difference 
between the two groups of 

respondents concerning th . . . e pract ices of guidance and 
counselIng services in the seco d ~ 

nary schools. Put d'f~ 
. . I eren ti y, teachers believe that they 

were promotlllg gUidance and c I' 
Ounse II1g services 1 '1 w 11 e students encounter academic 

problems, however, students indicated th . . . 
at the serv ices were inadequate. 

Table 19: Guidance and Counsell' . ng servIces 

N Factors D&R Teachers Wtd t df R 
0 X I St/d 

P 
X2 Stld 

1 No counseling was given while 3.2 
students' face academ ic prob lem 

1.60 3.5 1.46 3.3 1 -1.321 219 .188 1 

2 No support has given when 2.7 1.43 3.1 1.38 2.85 -2.587 257 .010 4 
students ' score low grade 

3 No counseling was given when 2.7 1. 59 3.2 1.58 2.89 -2 .555 257 .0 11 2 
students ' frequentl y leave school 

4 No cou nseling was give when 2.6 1.55 3.2 1.50 2.83 -2 .752 257 .006 3 
students' misbehaved In the 
school 

Average score 2.8 1.50 3.2 1.45 3.0 -2.356 210 0.01 

NB- D&Rjol d, opouts & repealer, dlffor degree offreedom, tfor I-value & pfor alpha level, Xl 
& X2= group mean, R=rank order, Wld=lVeighted mean 

Similarly, concerning the support given when students ' score low grade, both groups of 

respondents rated it as (2.7 , 3.1) and weighted mean value (2.9) that implies it was 

moderately triggered education wastage in the schools. A t-test result (t=-2.587, df=257 

& p<O.05) a lso revealed that there exists statistical significant between the two groups 

on issue. The reason for the difference might be similar to what is explained for the 

factor one above. However, the factor was contributing to grade repetition and drop OLlt 

at moderately. 
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Factors 3 and 4 are about stude t' f 
n s requently leave schooling (2 .7. 3.2). and 

misbehaving in the school compounds (2.6 3 2 
, .) as responded by drop outs and repeater 

and teachers respectively. The weighted 
mean values for the factors were (2.9) and (2.8) 

respectively. Hence, these indicate that both f: . 
actors were moderately cauSll1g secondary 

education wastage in the area under the study. 

Furthermore, the computed t-test for the factors 3 & 4 were (t=-2.555 , df=257 & 

p<0.05) and (t=-2.752.df=257 & P<0.05) respectively. The results indicated that there 

exists statistical significant between the two groups across both factors. Therefore, this 

implies that the groups are projecting the cause one to the other though they agreed 

being the cause as a cause for students ' repetition and dropping out. In other words, 

teachers claim that students frequently leave schooling and exhibit misbehaving in the 

secondary schools much contributed to repetition and drop out but students denied it as 

if it happened in lesser manner. 

Since secondary students are within the age of puberty, that is, they are quicker in 

decision making and feel incapable for challenges, easily give up things and escape from 

the pain. Therefore, such less practices has aggravated grade repetition and dropping out 

at escalating range. 

. h fD ts of lack of guidance and counseling The calculated average results concemll1g tee ec 

. values as (3 0) & (t=-2.356, df=210.1 &p=o.o I) . services revealed the weighted mean . 

h fces of guidance and counseling services were Hence it can be concluded that t e prac I , 

. ta e in the secondary schools in the zone under the moderately causing educatiOnal was g 

study. 
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4.4.2 Assessing the Contribuf 
Ion of Instructional M . 

< atenals and School Facilities 

As Fuller (1987) and Anderson (19 . 
92) pOll1ted out th t . 

. a ll1adequate supply of schoo l 
mputs such as textbooks tea h. . , c el s gUide, libraries lab . , oratorIes, teaching aids etc can 
adversely affect students ' acad' . 

emlc achievement d 
an growth. As indicated in the tab le 

above dropout and repeaters d , an teachers 
were asked to describe the extent of 

availability of instructional materials and . " . 
school facIlities 111 their respective. 

Table 20A: Assess ment of Instructi 1M ' 
ona atenals and School facilities Adequacy 

N Factors D&R Teachers Wtd t df P R 
0 Xl StJd X2 StJd 

1 Electricity services 2.4 1.20 2.8 0.86 2.55 -2.947 250 .004 3 
2 textbooks 3.0 1.15 3.1 0.92 3.05 -.621 226 .535 5 
3 Well deve loped 2.3 1.10 2.0 0.98 2. 19 2.432 219 .0 16 2 

Pedagogical center 

4 Desks 2.6 1.11 2.6 0.8 1 2.6 1.447 248 .149 4 

5 Number of operating 2.0 1.12 1.9 0.99 1.96 0.939 257 .049 1 

Plasma TV 

A verage score 2.4 1.02 2.4 0.09 2.4 0.85 257 0.932 

NB D&Rfol cl!opouts & l epealel, dlffol deglee o/freedom, I/OI' I-value & p/or alpha level XI 
& x2 group means, Wtd=weighled mean, R=rank order 

In the tables above, a number of instructional materials and school facilities related 

factors were posed for secondary school teachers, dropouts and repeaters to indicate 

their extent of availability in their respective schools. Hence, they rated it as Very 

Adequate (4), Adequate (3), Inadequate (2) and (I) as Very Inadequate. For the 

interpretation purpose, the mean values of the sample groups responses were denoted as 

0.05-2 .00 inadequate 2:01 -2:65 as moderately adequate 2.66-4: 00 as adequate. 
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Regarding the adequacy of instru fl' 
c lona matenals a d h ... 

n sc 001 facilitIes the dropouts and 
repeaters and teachers rated as b 

num er of 
operating plasma TV (2.0, 1.9); well 

developed pedagogical center(2.3 2 0) d h 
' . an t e supply of electricity services (2.4. 2.8) 

with mean values respectively. Besides tl' . 
, le weighted mean for the factors were: (1.96). 

(2.1) and (2.55) respectively that ranked tl 1 
lem as t le I st" 2nd , and 3rd most inadequate 

of instructional materials and school facilif . I 
les III t le secondary schools of the zone. 

A t-test was computed for the factors and the results were (t=0,939, df=257, p<0.05) 

(t=2.432,df=219.2 ,p<0.05) and (t=-2947 df=?50 p<O 05) As tl . , - , . . you can see lere were 

statistical significant across the factors between the two groups of respondents. This 

implies that teachers were reassuring that the instructional materials and the school 

facilities are adequate to promote the instruction process even though there extreme 

shOltage may impose problems on students' performance. However, dropouts and 

repeaters claim that there shortage contributed to their repetition and dropping out. 

On the other hand, textbooks (3.0, 3.2) and desks (2.6, 2.6) were described by both 

groups of respondents as adequately available in the secondary schools of the zone. A 

test results for both factors were (t=-.621 ,df=226, p>0.05) and (t= 1.447, df=248, p>0.05) 

that implies no statistical significant between the two groups of respondents. 

As Rossoff (1992) the purpose of a school library is to help students find the medium of 

information which they need to carry out classroom assignments ' and satisfy their 

academic and personal interests. 
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Table 20B: Assessment of Instr . 
uctlOnal Mat . I ' ena sand S h 

N Factors 
cool facilities Adequacy 

D&R Teachers 
0 

Wtd t df R 
XI Stld X2 

P 

I Library accommodation 
Stld 

2.3 1.04 2.3 0.94 
capacity 2.3 .449 257 .654 4 

2 Well furnished school 2.5 1.03 2.5 
library 

0.82 2.5 -.364 240 .016 5 

3 Reference materials 2.3 1.10 2.1 1.13 2.22 1.951 257 .042 
, 

avai lability 
.J 

4 Laboratory apparatus & I 1.9 0.98 1.8 0.89 1.86 -1.824 257 .039 I 
equipments 

5 Laboratory accommodation 2.1 1.05 2.1 0.92 2.1 -.356 257 .722 2 
capacity 

NB 
alpha 

Average score 

D&R for dro outs p 
level XI 

2.2 1.01 2.2 0.86 2.2 -.201 257 0.84 

& re peate}, dlf fo} deg} ee of Feedom, I for {-value & p (or 
& x2 group means, R=rank order. Wld= weighted mean . 

Regardinbo the extent of organl'zat' f tl h I ' I' Ion 0 1e sc 00 s Ibrary, its accommodation 

capacity, how it was furnished and stocked with up-to-date references. dropouts and 

repeaters , and teachers rated with mean values as (2.3,2.3), (2.5 ,2.5) and (2.3.2 .1 ,) 

respectively . The weighted mean values for the factors were: (2.3) , (2.5). and (2.1) 

respectively. This implies that the availability of references, its being up-to-datedness 

and libraries accommodation capacity were at midrate levels in the secondary schools. 

Hence, their effect to students' grade repetition and dropping out were not significant. 

Moreover, a t-test was computed to determine whether existence of statistical 

significance between the two groups of respondents across the factors. Hence, the 

factors: 1,2, & 3, had statistical values as: (t=.449, df =257, p>O.05); (t=-.364, df=240. 

p<O.05); 
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(t==-1.952, df=257, P<0.05) res ' 
pectlvely. This ind o 

. . Icates that dropouts and repeaters and 
teachers have OpInIon differenc . . 

es , partICularly on factors 
1 & 2. The possible reasons 

behind such opinion differences 
were that students cia' h I' " 

. 1m t at Ibrary servIces. Its 
accommodatIOn and the reference t k 

s s oc ed does t . 
no satisfy their demand and levels of 

expectations. 

Table 20B above also shows about lab 
, oratory apparatus and equipment (l.9, 1.8) and its 

accommodation capacity (2.1 , 2.1) with 
, mean values as responded by drop outs and 

repeaters, and secondary school teachers resp t" I 0 o ' • 

ec Ive y. n top of thIS, the weIghted mean 

for these factors were (1 9) and (2 9) TI C" • • 
. . . lerelore, these mdlcate that, the laboratory 

apparatus and equipments were not adequately available' tOh d h I 
111 e secon ary sc 00 s. 

A t-test was computed to determine the existence of statistical significance between the 

two groups of respondents across the factors : 4, & 5 and had statistical values as : (t= 1.82 

4, df=257, p>0.05) ; (t= 0.356, df=257, p>0.05); respectively. Hence, there is no 

statistically significant difference between the two groups of respondents. In other 

words, both groups invariably indicated that laboratory apparatus ' and equipments were 

inadequate in the secondary schools. Further the spaces for making experiment were not 

adequate enough to accommodate the class size in the schools. As indicated in Table 10 

above, " (64.3%) of teachers and (39.8%) of the dropouts and repeaters revealed that the 

class size in the secondary schools were more than 70 students" which impose 

challenges while carrying out experiments in the laboratory. 

T d
· ' t' I materials and school facilities related factors , though o sum up, regar 1l1g mstruc IOna 

. . f t' plasma TV (J .9). up-to-dated references (2.2), 
there eXIst constramts 0 opera mg . 

. t (1 9) and problem in spaces (2.1), the overall 
laboratory apparatus and eqmpmen . 

97 



assessment statistical result rev I d 
ea e that the a 

ggregate mean values fo b h 
respondents' were weighted mea ( r ot groups of 

n 2.4) and (t==0.148, df== ., _ . . 
. f1 2j 1. 7, P-0.05) that II1dlcates 

moderate 111 uence on the educaf f 
Ion 0 students. 

To conclude, the overall assessm t 
en results regardin h I 

g sc 00 related factors uncovered 
that, dropouts and repeaters relat d 

e , teachers scho I d " . 
, 0 a ministratIOn, provisions of 

educational services and instlUction I . 
a materials were rooted in the school environment 

and were indicated as causing more " 
repetitions than dropping out in the secondary 

schools. 

4.4.3 Assessment of Envi.'onmental Factor ea . Ed . , usmg ucahonal wastaoe 
b 

In this part of the analysis, a number of out of school c: t· . d fi d lac OIS wele pose or secon ary 

school teachers, dropouts and repeaters to indicate their extent of aoreement on the 
b 

effects of each factor for education wastage. To this end, the respondents were 

requested to rate their extent of agreement from Strongly Agree (5), Agree (4), 

Undecided (3) , Disagree (2) and (1) Strongly Disagree. 

For the purpose of interpretation, the mean values of the sample groups were denoted as 

0.05-1 :00 as very weak causing factor; 1:01-2:00 as weak causing factor, 2:01-3 :OO,as 

moderately causing factor, 3:01-4:00 as severely causing factor and >4:00 as very severe 

causing factor for educational wastage in the secondary schools of Zone. 

4.4.3.1 Assessment of Socio-economic Factors 

Research indicates that the socio-economic environment in which children grow up is an 

predl'ctor of their overall well being. It is argued that their 
important off-systematic 

. I t and future earnings largely depend on the socio-
health, educatlon, later emp oymen , 

economic status of the students' family and their living environment. 
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Table 21A: Assessment of Efl" lects of S . oClo-economic F t ac ors 
Factors No 

D&R Teachers Wtd t df 
XI Stld 

p R 
X2 Stld 

I Parents ' need their children's 3.3 1.59 3.8 
labor for farming or house 

0.95 3.45 -2.868 256 .004 I 

chores 

2 Lack of financial Support 3.0 1.64 4.1 0.94 
1 Family inability 

3.42 -6.915 256 .000 2 
) to provide 2.9 1.61 3.5 1.16 

sufficient food 
3.13 -3 .761 249 .000 3 

4 Lack of parents- pupil 2.8 1.60 3.4 1.09 3.03 -3.303 253 .001 4 
academic conversation at 

home 

5 Children living away from 2.6 1.63 3.3 1.15 2.86 -4.014 251 .000 5 
home 

6 Discrimination due to HIV/A 2.2 1.49 2.6 1.20 2.28 -2.120 237 .035 6 
DIS 

Average score 2.8 1.54 3.4 1.04 3.1 -3.911 253 0.00 
, , NB D&R fOI d,opol/IS & repealel , d!f fOI degl ee of freedom, I for I-value & p for alpha level 

XI & x2 = group means. R= rank order, Eld=weighled mean 

Poverty, distance from school, unstable home environment, individual learner's 

characteristics, teenage pregnancy, and peer pressure are among the socio- economic 

factors that cause students ' learning and stay in the schools. As shown in the table above 

socio economic issues which possibly trigger secondary education wastage were 

assessed . 

Accordingly, dropouts and repeaters, and secondary school teachers were rated the first 

factor: Parents' need their children labor for farming or house chores with mean values 

(3.3, 3.8), weighted mean (3.5) and (t==-2.868, df==256.9 , & P==O.004). The statistical 

I I I h 
'sts statistical significance between the two groups of 

resu t SlOWS t 1at t ere eXl 
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respondents on the factor assessed I 
. n other Words dr . . 

. ' opouts and repeaters have opInion 
difference whIch can be observed b th 

Y e mean values differences and t-value (-2.868). 

The mean values and the test results' d' 
111 Icated that with certain degree of difference both 

oroups of respondents agreed that parents d h 
'" nee s t eir children labor for farming and/or 

other house chores in both rural and urban I . . . 
areas. t IS common that In rural area, gIrls 

usually engaged in fetching water coli t" fi . 
, ec II1g Irewood, lookIng after young sub-lings, 

cooking and doing some income generating activities ' . On other hand, boys In rural 

areas engaged in farming and in doing small business activities. 

Similarly, in towns, boys and girls are also engaged in house chores and alternative 

businesses. For instance, some boys and girls make money by working in coffee refining 

machinery and in various small scale businesses. As a result, they become tired, 

exhausted and face shortage of time to do their home taken assignment and to study their 

lessons. 

On the other side, some students consider the scanty business opportunity and become 

interested to work full-time seeking quick success and instant gratification that 

automatically leads to quit schooling. Interview and FGD results indicated that some 

students with low expectation on education take for grant the success of some merchants 

d 'd " Mr ' x' made such amount of money without in the locality as a model an Sat . 

diploma, so can I . ... " 

d f children labor for farming and/or other Therefore, this indicates that, parents nee s 0 

f the zone has been severely contributing for 
house chores in both rural and urban areas 0 

d schools The result of this study is . the secon ary . repetition and dropping out 111 
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conformity with the findings of Tilay 
Kassahun (1999) h . 

. , . . t at 111 East Gojjam Zone 

. students excesSIve lIwolvement' [; . 
In amlly work (d . 

o . . OmeSllc chores) had made 73.4% of 
boys and 61.7 Yo of gIrls dIscontinued th . . 

elr schoolIng . . . " 

Factors 2 & 3 are about the contribuf f fi . 
Ion 0 1I1ancIaI . . 

constra1l1ts and family inability to 
feed their children for grade repetif d 

IOn an school dropping out. In line with these, 

dropouts and repeaters, and teachers w d 
ere rate as: lack of financial support (3 .0, 4.1) 

and family inability to feed their children (? 9 " -) . 
-. , j.) respectIvely. The weighted mean 

values for the factors were' (3 4) and (" I) . 
' . j. respectIvely which reveal that the factors 

were severely triggering secondary education wastao ",e. 

Fluthermore, t-test was computed to observe the existence of statistical significance 

between the two groups of respondents across the factors. Hence, factors : 2, and 3, had 

statistical values as: (t=-6.915 , df=256.4 , P<0.05) and (t=-3.303 ,df=253.0 , P<0.05) 

respectively. Hence, the result shows that there exist very high statically significant 

levels (i .e. P=O.OOO) between the two groups of respondents on factors . The possible 

reason for the opinion differences between the groups of respondents may be due to the 

fact that there are a number of secondary students who are successful and continuing 

their education even if they are within chronic poverty. 

In the Table 8, items 1 & 2, 79 .6% of the teachers and 62.7% of the dropouts and 

parents ' low economic background negatively contributed to 
repeaters indicated that 

. . "1 '1 83 70/<. of the secondary school teachers and dropollts and 
grade repetItIOn. Slim at y, . 0 

. background adversely triggered shcool dropping 
repeaters revealed that low economIC 

out. 
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Hence, the dropouts and repeat 
ers, and second 

, " ary school teachers describ d h I k 
finance and famIlIes' inability tf< . e tat, ac of 

o eed theIr children (p 
. overty) contributed to repetition 

and droppll1g out at severe level ' h 
111 t e secondary school 

. . s of the zone. The result of this 
study IS concomItant to the findi f . 

ngs 0 Maslta (2006) that indicates "children living 
under poverty may have a neoative . 

b Impact on the bT 
a I Ity to perform at school , leads to 

repeat grades and eventually dropout f h 
o sc ools. 

Factors 4 & 5 are about lack of parents- u il ac' . 
p P ademlc conversatIon at home and pupils 

leaving away from their home. Dropouts a d 
n repeaters, and secondary school teachers 

rated these items with mean values as (2 8 .... 4) d (2 6 ........ . . 
. . j. an . , j . j) respectIvely. BesIdes, the 

weighted mean for the factors were ' (3 0) and (2 9) t' I " . respec we y. 

A t-test results on the facto rs were (t==-3.303 , df==253 , P<0.05) and (t==-4 .014, df=25 1.6, 

P<0.05) respective ly. Thus, it indicates that there exist very high statically significant 

(P==O.OI & P==O.OO) between the two groups of respondent across the factors. The 

possible reason for this wider opinion gap between the two groups of respondents 

indicates that secondary school teachers believe that family academic support at home 

was not adequate and students who live away from home lacks family control as well as 

support that contributed for their repetition and/ or dropping out. But dropouts and 

repeaters denied it having such too much influence for their repetition and school 

dropping out. As a consequence, both factors trigger repetition and dropping out 

moderately as observed from the statistical results obtained respectively. 

. d 't . ndicated that of the dropouts and repeaters parents 
In table 4 above of thIs stu y,l was 1 , 

31 (81 40/<) of mothers were not completed high school 
109 (67 .7%) of father and 1 . 0 
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education. In other words such 
, parents are not in a 

position to make subject WIse 
conversation and provide support to the' h' l 

Ir c I dren due to the fact that they lack 
knowledge in the fields of study. 

Similarly, in table 8 of this paper it w . d . 
, as I entIfied that 42(26.1 %) of the drop out and 

repeaters were leaving at distant far away f h . 
rom t elr schools. As responded by them, 

approximately they travelled for an hour two h . . 
, OllIS or even more. Put differently, such 

students most often rent house in the town wllere the I I I d sc 100 s are ocate . In such 

circumstances the pupils lack auidance as II ' . . . 
b we as control from their faI11IiIes that 

exposes them to maladjustment which leads to perform low in their education. The 

results of this study is parallel to Progress Group Reports (2007) found that learners who 

drop out and repeat tend to have parents who are less involved and demanding, who do 

not model educational attainment, and provide little educational support in general. 

The last factor of Table 21 A is about discrimination due to I-IIV / ADIS and its influence 

on education of dropouts and repeaters. Accordingly, dropout and repeaters , and 

secondary school teachers rated it in mean values as (2.2 .2.6) and weighted mean (2 .3) 

respecti vel y. 

The computed t-test results of this factor was (t=-3.911 , df=253 .8 &P<0.05). It is 

observed that there exists high statistical significant between the groups of respondents . 

. t d ree of opinion differences between the 
Therefore, this implies that, though there eXls eg 

described their agreement that health problems, 
two groups of respondents, they 

d tely contributed to secondary students 
particularly, related to HIV / AIDS has mo era 

grade repetition and dropping outs. 

103 



Therefore, this findings is agreed with 
a study by Farzane a 

f~ t d by HIV! AIDS . g n (1998) noted that children 
alec e will often exp . 

enence a 'downward . I' 
.' . s spira ' of exclusions. 

result1l1g 111 erratic school attendan .. 
ce, repetl1!on and ev 

. entual dropout, as they face the 
burden of canng for infected relatives 

and responsibility for siblings as well as 

themselves (Bernard, 2001 , p. 12). 

Results of FGD and interview disclosed th t . . a mcreasmg dem d ·C " . an s lor migration to foreign 

countries form both boys and girls were cl II 
1a enges for the schools to maintain students. 

This is aggravated by low value attached t d . o e ucatlOn and parents were favoring the 

migration via providing financial Support to th' I 'ld elr c 11 ren and! or to any of their 

relati ves ' . 

In general , the overall assessment results regarding the contribution of socio-economic 

factors for secondary education wastage: weighted mean (3.1) and (t=-3 .911 , df=253 

&p.05) revealed that parents ' need students ' labor for farming or house chores (3 .5), 

lack of financial support (3.4) and family inability to provide sufficient food (3.1) were 

the first , second and third most causing factors for secondary education wastage in the 

area under the study. 

4.4.3.2 Assessment of Effects of Socio-cuItural factors 

The wider culture in which the institution sihlated can exert strong influence on the 

operations and productivity of the organizations. Conversely, the institution also put 

forth its contribution to the environment. In short, there exists interplay between the two. 

" . t the effects of socio-cultural factors: early marriage, 
ThiS sectIOn of the analYSIS presen s 

. fl e arental death and living with single parent 
teenage pregnancy, peer pressure 111 uenc , P 

on the schooling of secondary students. 
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Table 2IB: Assessment of eft t 
ec s of socio-cultural fa t 

B N 
XI 

N 

0 

I 

2 

3 

4 

5 

6 

7 

< c ors 
Factors 

D&R Teachers Wtd t 
XI StJd 

df P 

Early marriage 
X2 Stld 

2.2 1.63 3.3 
Teenage pregnancy 

1.28 2.62 -6.059 240 
2.4 1.59 

.000 
3.0 1.21 2.63 

Peer pressure influence -3.290 240 .001 
2.4 1.62 3.4 1.18 

Living with single parent 
2.78 -6.016 248 .000 

2.7 1.63 3.3 1.13 
Death of both parents 

2.93 -3 .532 252 .000 
3.3 1.57 3.5 1.16 

Gender role stereotype 
3.37 -6.819 247 .000 

2.4 1.47 3.0 1.19 
Unsafe roads from 

2.63 -3.831 237 .000 
home 2.6 1.50 3.1 1.19 2.79 -3.05 I 240 .003 

to school 

Average 2.6 1.54 3.2 1.15 2.8 -4.784 245 0.00 
D&R for dropouts & repealer, dlf for degree a reed & x2 - group means, R=rank ord . w: d- if Ii am, 1 for I-value & p for alpha level 

el , 1 - weighted mean 

In table 21 B factors 4 , 5 & 7, dropouts and repeaters, and secondary school teachers 

were rated them with mean values as: death of both t (3'" .., ~ ) I" . . paren s .oJ , oJ.) ; Ivmg With smgle 

parent (2.7 , 3.3) and unsafe roads from home to school (26 .., 1) . h I . , oJ. Wit mean va ues 

respectively. The weighted mean values for these factors were (3.4) , 2.9) and (2.8) 

respectively. Hence, they were the first , second, and third contributing factors for 

secondary education wastage in the zone under the study. 

Moreover, t-test was conducted to examine the existence of statistical significance 

between the two groups of respondents across the factors . Hence, the computed statistics 

results were (t=-6.819, df=247, P<0.05); (t=-3 .532, df=252, P<0.05); (t=-3 .051 , df=240 

,P<O.05) and (t=-6.819, df=248 p<0.05) for the factors 4, 5 and 7 respectively. 

Therefore, these indicate that there exist statistical significant across the factors . As can 

be observed from the mean values between the groupS of respondents, drop outs and 

. . f h 't t'ons in responding the factors whereas secondary 
repeaters exhIbIted a sort 0 eSI a I 
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school teachers strongly indicated their 
agreement on the f'" elects of the factors on 

students ' schooling and their per'''o' 
11 lIuance. 

As Masitsa' s(2006) pointed out that t 
actors as having d . 

etnmental impact on a child's 
ability to perform academically inade t 

' qua e were' P I , arenta support, learners not living 

with their parents, divorced or separated 
parents, loss of parents or single parent families 

and family conflicts ' . Hence, the results f tl . . 
o 11S study concord with Masitsa (2006) 

findings that lose of both parents and living 
with single parents have negatively 

contributed to repetition and dropping out. 

Peer pressures involve strono influel1c th t 
b es a a group has on an individual. Such 

individual usually have limited ability to resist such pressure (McWhirter et al 2007). 

Factors 3 and 6 are about peer pressure influence (2A , 3 A) and gender role stereotype 

(2.4, 3.0) with mean values as rated by dropouts and repeaters and secondary school 

teachers respectively. Besides, the weighted mean values for these factors were: (2.8) 

and (2.6) respectively. This implies that, peer pressure and gender role stereotype have 

negatively triggered repetition and dropping out of schooling. 

The interview held with school principals indicated that the effect of peer pressure is 

significant. In the Zone under the study, the big fashion of the day is migration to 

. . ' h ~ b tt I'~e Nowadays a number of people were 
different foreign countnes 111 searc lor e er Ill. 

. . ( . 1 I males) and females to Arabian countries. In fact , 
migrated to South Africa partlcu ar Y 

. and secondary school teachers have been 
not only the students, but also pnmary 

.., . . In such contexts, the pressure from peer groups, 
mlgrat111g to different foreign countnes. 

fu 
. n many students that resulted in low 

family and other members created con slons 0 
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attention and value to educ f 
a Ion and leads to 

poor performance . 
examinations. In the secondary s I I l11 tests and 

c 100 s, it is common t h 
. 0 ear that MrlMiss "x" will 

leave to ..... country ll1 the coming 
.... month till then he/ I 

. . .t s le lIsed schooling as to leisure 
time achvi y. 

The reason behind, as pointed b y the interViewee, is the need to quick success in 

business. They also added that " . .. we are IiVillo ill 1" . , . . . 
I> a 1I11e of IIIstallt gratification. 

Schooling does not fit with demands. What students I . . see am hear evelyday deceived 

them to llIu/ermil1e the value of edllcation" I . . n reahty most parents who afford the 

amount of money needed, they independently se d tl· h·ld· . . n lelr c 1 len to foreign countnes. 

Otherwise, look for contribution from relatives f· I d I I , nenc s an e sew lere to send their 

children outside. Therefore, such flow of younasters Sl· anl·fic tl t · d h d . b b I an y nggere t e ropPl11g 

out of students. 

To sum up, parents ' need students ' labor for farming or house chores (3 .5), lack of 

fmancial support (3.4) and family inability to provide sufficient food (3.1) were the first , 

second and third most contributing socio- economic factors for secondary education 

wastage. Similarly, death of both parents (3.4); living with single parent (2.9) and unsafe 

roads from home to school (2.8) were also the first , second, and third most socia-cultural 

factors for secondary education wastage in the zone under the study. 

H 
·t b· c: d that of the environmental factors , pmticularly, the socio-

ence, I can e 1l1ierre , 

. f: 1 f: ·11·es ' needs of their children labor, lack of financial support 
economic actors suc 1 as ami 

. d opping out in the area under the study. 
and, overall poverty were notably causlllg more r 

O t f 1 th I e peopl
e attach to education, especially, by comparing it with 

n op 0 t lese, e va u 
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business making significantly co t 'b 
n n uted to low att d 

. en ances and . 
students m the secondary school f poor attentIon of many 

so the Zone 

4.5 Assessing the Consequences of Ed . 
ucatlOnal Wast age 

Educational wastage has persOllal . , social as II . . we as nationwide effect. Wastaoe 

accordmg to SI1llmdu (1999) inciud . '" , es- missed op m " . . po 1l11tIes for llldividuals families and 

societies, dropouts, repeaters failure' ( I ' , s ow or poo d' r aca emtc achievements), brain 

drain, unemployment of school graduates d .. an attntlOn( turn over). In this section of the 

analysis the consequences of education wa t . s age, partIcularly, grade repetition and school 

dropping out was assessed. 

For the purpose of interpretation the mean values of th I . , e samp e groups were denoted It 

as 0.05-1.00 not prevailing; 1 :01-2:00 as less prevailing, 2:0 J-3;00,as moderately 

prevailing 3:01-4;00 as highly prevailing, and 4;01-5;00 as very highly prevailing 

consequences of educational wastage in the area under the study. 

Regarding the economic consequences of secondary education wastage dropouts and 

repeaters and teachers rated the factors as : repeaters and dropouts occupy places of the 

new coming students (3.3, 3.4); creates budgetary problems (3.4, 2.8) and lose of 

individual expenditure incuned for education (2.8, 2.7) with mean values respectively. 

The weighted mean values of these factors were: (3.3), (3.2) and (2.8) respectively. 

Th 
. th m'c consequences repeaters occupying spaces needed for 

us, concernmg e econOl 

. . b d t ry problems were observed prevailing in the zone 
new comers and ImpOsmg u ge a 

under the study. 
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Table 22: Assessing Consequ 
ences of Secondary Ed 

No Factors 
ucation Wastage 

D&R Teachers 
~ Wtd t 

Stld X2 
df P 

T Econom ic problems 
Stld 

I occupies space of the new 3.3 1.53 3.4 1.14 
comer 3,34 -.809 246 .4 19 

2 creates budgetaIy problem 3.4 1.48 2.8 1.18 3. 17 
3 lose of individuals costs 2.8 

3.581 238 .000 
1.52 2.7 1.16 2.76 

n Psychological problems 
.294 242 .769. 

4 experiences increased 3.2 1.55 3.5 1.05 3.3 1 
absenteeism 

-2.006 254 .046 

5 alienate themselves from 2.9 1.52 3.2 1.21 3.01 -1.640 239 .1 02 
peer group 

6 exhibit reduced self-esteem 3.2 1.53 3.4 1.09 3.28 -1.361 250 .175 
7 repetition likely leads to " " 1.72 3.7 J.J 1. 18 3.45 -2 .392 253 .0 18 

dropout of schooling 

III Socio-emotional effect 

8 misbehave in the schools 2.8 1.48 3.2 1.11 2.95 -1.911 246 .057 

9 dropouts ' engaged to 3.3 1.63 3.2 1.33 3.26 .528 236 .598 

criminal acts 

A verage score 3.1 1.52 3.2 1.1 1 3.15 -.647 248 0.518 

NB D&R fOI dlopOUIS & 1 epealel , dlf for degree of freedom, I for I-vallie & p for alpha level <0. OJ, 
XI & x2= group means, R=rank order, Wtd=1Veighled mean 

Besides, the individual costs lost were also severe. A t-test result of the factors were (t=-

.809, df=246.9, p>O.05): (t=3.581, df=238, P<0.05) and (t=.294, df=242.8 , p>0.05) as 

responded by the sample groups respectively. 

As implied by respondent that drop outs and repeaters occupy the spaces needed for the 

new coming students that leads to increased class size and force schools to allocate 

c t- t'on of new classrooms and availing additional 
and/or redirect budget .lor cons lUC 1 
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furniture's. Therefore, dropping out and ". 
repetItion In regard 

. to placement has imposino 
severe economic consequences in the s d "" 

econ ary scho If . 
o so the Zone under the study. 

Further, dropping out and repetition leads t I 
o ose of' d' . 

In IVldual as well as social cost 
inClll1'ed for education. In line with the d 

' respon ents described that it leads to school 

budgetary problems and may pose severe bud et d .fi ' . 
g e Ielt as responded by drop outs and 

repeaters whereas moderate prevailed problem S· '1 I 
. Iml ar y, both groups of respondents 

invariably described that lose of individual costs fi· d . 
01 e ucatll1g oneself as having 

moderate economic effect on the individual learners and their family. 

Concerning the psychological problems observed as a result of repetition and dropping 

out, the respondents ' rated them as: repeaters and dropouts experiences increased 

absenteeism (3 .2, 3.5); alienate themselves from their peer groups (2.9, 3.2); exhibit 

reduced self-esteem (3.2, 3.4) and repetition likely leads to dropping out of schooling 

(3.3, 3.7) were rated by dropout and repeaters, and teachers as indicated respectively. 

The weighted mean values for the factors were: (3.31), (3.01) and (3 .28) respectively. 

These indicate that educational wastage has observed as creating psycho-social 

consequences in the dropouts and/or repeaters. 

Moreover the t-test results in relations to psychological impact of the dropping out and , 

. . . . df=254 <005) ' (t=-1.640, df=239.7, p>0.05); (t=-repetItIon mdlcated that (t=-2.006, - , p . , 

d (- 2 392 df=253.3 p<0.05) respectively. Of these 1.361, df=250.7, p>0.05) an t--., ' 

. . ased absenteeism and repetition leads 
factors: repetition and droppmg out leads to mcre 

observ
ed having statistical significance between the groups of 

to dropping out were 
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respondents. However, the rest two 
factors were b o served t .. 

I f 
sahSticalIy insignificant 

across t le two groups 0- respondents. ~ 

Therefore, this indicates that repeater d 
s an drop outs ex . 

. ' penences increased absenteeism 
(3 3) ahenate themselves from peer' . , groups (301) exh' . 

. . , Iblts reduced self-esteem (3.28) 
and often exposed to droppmg out of scI I' .., 

100 mg (.) 5) were d . 
. escnbed by both groups of 

respondents as severe psychological probl ems resulted aft o' d .. er oia e repetItIon and quittino 

of schooling. 0 

Hence, the result of this study confirms with th . 
e Ieport of (UNEsco, 2006) that states 

grade repetition is stressful to students and . - d . , associate with reduced self-esteem, 

impaired peer relationships, alienation from school and hi' " , s arp y ll1creased likelihood of 

eventual dropout. 

The last two factors , that is, 8 & 9 are about socio-emotional problems related to drop 

outs and repeaters. In line with this, the dropouts and repeaters, and teachers indicated 

that misbehaving of such students in the schools (2.8, 3.2) and in their village where 

they live (3.3 , 3.2) were rated with mean values as indicated respectively. The weighted 

mean values for these factors were: (3.0) and (3.3) that indicate them as negatively 

contributing factors. 

The computed t-test results for the factors were (t=-1.922, df=246.l p>0.05) and 

(t=l.33, df=236.0, p>O.05). This implies that dropouts and repeaters were observed 

d dt and severe levels as compared to non­
misbehaving in the school cornpoun at rno era e 

h d both groups of respondents invariably 
repeaters and non-drop outs. On the other an, 

b· severe maladjustment in their place of 
described that repeaters and dropout exhi It 

residence than the other students. 
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Therefore, regarding the consequences of d 
secon ary educ f 

a Ion wastage the assessment 
results indicated that, repetition leads to dropout (3 5) 

. , occupy space needed for the new 
comers (3.34); experiences increased absenteeism (3 31) d " 

. an exhlblt reduced self-esteem 

(3.28) were the first , second, third and 1:1 11 
OUt 1 most observable consequences of 

secondary education wastage in the Zone under the t d 
s u y. 

To this end, the aggregate weighted mean value (3 15) d h . 
. , an t e t-test results were (t=-

647 df=248.2 & p>O.05). Thus it is possl'ble t . C • h . 
. , '0 Inlel t at secondary educatIOn wastage 

has severe multidimensional adverse effect which ranges from individuals to the wider 

societal levels. 

Interview and FGD held revealed that repetition and dropping out also resulted with 

increased dependence on family and home environment instability. They also indicated 

that some students migrate to different regions within the country in search of work, 

particularly to state farms at Middle Awash and to the city of the region-I-Iawassa. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND 
RECOMMENDA nONS 

In this chanter, summary of the major fi d· 
111 l11gs of the stud w 

y ere presented, conclusions 

were drawn based on the findings Cons . . ecutIvely, recommendations based on the 

assumptions that could be remedies to the pr bl . . 
oems mvestIgated were forwarded. 

5.1 Summary of Major Findings 

Education wastage, according to Shiundu (1999) inc! d . d .. u es- nllsse opportullltles for 

individuals, families and societies, dropouts repeaters faill.lres' ( I d . , , ow or poor aca enllC 

achievements), brain drain , unemployment of school graduates and attrition( turn over). 

Secondary education promotes social cohesion, help build social capital , and lay the 

foundation for responsible citizenship. Junior and senior secondary schools need to 

prepare graduates for pm1icipation in society and the economy, which requires 

secondary schools to be relevant in the local economic and social environment 

(Verspoor, 2008). 

Hence, education 111 general and secondary education 111 particular has paramount 

importance if it is promoted efficiently and effectively. 

. . d . d on identifying factors contributing to general 
To thIS end, thIS stu y was concerne 

. . K bata-tembaro zone. Its purpose was to investigate 
secondary educatlOn wastage 111 em 

maJ· or factors contributing to education 
the magnitude of educational wastage, the 

f education wastage in the area under the study. 
wastage and examine the consequences 0 
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To meet the above objectives, the followin . 
g basIc research . 

questIons were set: 
1. To what extent education 

wastage is observed · h 
111 t e secondary schools 

of Kembata Tembaro Zone? 

2. Where institutional and envirol 
lmental factors c I ause t le educational wastage? 

What effects have resulted due t h . o t e educatIOn . wastage 111 the Zone under 

.., 
j. 

the study? 

After the analysis and interpretation of the data th d . ga ere the followll1g major findings 

were identified; 

5.1.1 Characteristics of Respondents 

1. The study showed that, there is significant relationship between families 

educational background and grade repetition and dropping out in that (67.7%) of 

respondents father and (81.4%) of their mothers were not completed high school 

education. Hence, such parents ' high school non-graduation history has negatively 

contributed to the continuation and completion of their children. 

2. The results of the study revealed that, family low economic backgrounds had 

negative influenced grade repetition and students dropping in the zone under the 

study. 

3. Most often drop outs and repeaters are students at risk who demands closer 

attention and consistent follow up form teachers. However, it was found that, the 

d I ools of the zone was 70 and above, that 
class size in the general secon ary sc 1 

.f< those needy students. 
obstruct the provisIOn of support or 
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4. Regarding the dominant forms of grad 
e repetitio d 

. . . n, ropOuts and 
repetitIOn Imposed by the scl I repeaters ranked 

100 s as first wh 
.. " ereas secondar 

ranked repetition 1111tiated by the t d y school teachers ' 
s u ents them I se ves as th . e 1110st common one 

5.1.2 The Magmtude of General Seco d . 
n ary Education Wastage 

5. The rates of dropouts and repetition at the 
general secondary schools of the zone 

under the study was, generally high .' b er 111 oys (4 6o/c 9 90/ ) 
• . 0, • / 0 than girls (2.6%, 8.7%) 

in the consecutive academic years respectively. 

6. In general, the education wastage status in tl 
le general secondary schools of Zone 

was on average 25.7% in the past five suc . cesslve years ho . . . , wever, It IS decreasing 

at rate of 3.4 % each year. 

5.1.3 Institutional Factors Causing Educational Wastaae 
b 

7. The study revealed that, dropouts and repeaters failure to study hard (3.7) , lack of 

confidence (3.4), lack of interest in schooling (3.4 ) and lack of high expectation 

(3.3) were ranked as the 1st, 2nd, 3rd and 4th severely causing factors for 

grade repetition and dropping out in the secondary schools of the zone respectively. 

8. It was identified in the study that, lack of English language proficiency in the part 

of students plus the language differences spoken at home complemented with the 

non-high school graduation of most dropouts and repeater families were adversely 

contributed to grade repetition and dropping out in the secondary schools. 

9. The results of the study uncovered that, the gaps between and among the school 

. . hid th community were found wide. As a 
adm111lstrations, and the students, sc 00 an e 

result, such wider gaps hampered the secondary schools from taking proactive 

. . d d . g out before it happened. 
measures to protect repetitIOn an roppII1 

llS 



10. It was identified in the study thatl .. 
, t le provISIon of . d 

. gU! ance and counseling services 
whIle students encounter academic 

problems were found I ow. 

5.1.4 Environmental Factors Causin Ed . 
g ucatlOnal Wastage 

11. Of the socio-economic factors' pa t ' 
, ren s need students' labor for farmin o or house 

b 

chores (3.5) , lack of financial support (3 4) . . . " 
. and famIly mablhty to provicie sufficient 

food (3 .1) were the first, second and thi d '. r most contnbutll1g factors for secondary 

education wastage. 

12. Concerning the socio-cultural factors , the study depicted that, cieath of both 

parents (3.4) ; living with single parent (2.9) and unsafe roads from home to school 

(2.8) were also the first , second, and third most socio-cultural factors causing 

secondary education wastage in the zone under the study 

13. Of the environmental factors , it was uncovered that, migration to foreign countries 

in search of better life was the most severe problem triggering secondary education 

wastage. As a trend a number of boys migrate to South Africa whereas girls to 

different Arab countries. 

5.1.3 Consequences of Secondary Education Wastage 

14. It was disclosed in the study that, secondary education wastage has severe economic 

. d"d Is as well as oroanizations in that, dropouts and repeaters 
consequences on 111 IVI ua b 

f th n
ew coming students (3.3), create budgetary problems (3.2) 

occupy spaces 0 e 

f d' t d opportunity costs (2.8). 
and expose individuals loses 0 trec an 

b Ited with' lose of individuals as well as 
15. Secondary education wastage has een resu , 

. I roblems and social maladjustments' that might 
societal resources, psychologlca P 

have lifelong effects. 

116 



5.2 Conclusions 

Based on the major findings obtai d I 
ne ,t le followin . 

g conclusions were drawn. 

Education wastage is a common p' bl . 
10 em 111 both develo . 

" . p1l1g and developed countries 
with the VarIatIOn 111 its extent of 

occurrences. Th fi 
e ll1dings from data investigated 

uncovered that, the dropout and rep t't' 
e I Ion rates w ere on average 7.2% and 18.5% 

respectively over the past Successive fi d' 
Ive aca ernlC years. In general , the education 

wastage rate in the general secondary sch I f h 
00 sot e Zone was on average 25 .7%. 

Therefore, it can be concluded that despite so f1 . 
, me uctuatmg rates, the overall wastage 

rate at the general secondary schools of Kembata Te b Z . _ rn aro one was very hIgh. 

Regarding locating the callses of secondary education wastage, of the institutional 

factors, particularly, dropouts and repeaters related issues, school administration 

practices, medium of instruction and lack of guidance and counseling services were 

found severely contributing to grade repetitions. Furthermore, of the environmental 

factors, particularly, the socio-economic factors sllch as families ' need of their children 

labor, lack of financial support and, overall poverty were notably causing more dropping 

out in the schools under the study. On top of these, the value people attach to education, 

especially, by comparing it with business making, and migrations ' to different foreign 

countries were significantly contributing to low attendances and poor attention of many 

. I f h Therefore it can be deduced that with students 111 the secondary schoo sot e zone. , ' 

. . . I d . nmental factors have been contributing 
strong interactions, both 111stItutlOna an envlro 

. . the Zone under the study. to general secondary educatIOn wastage m 
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Therefore, in such trends of se d con aryed ' 
ucahon wastage in the ~ 

would be difficult to not only h Zone under the study, it 
use t e sc arce resources allotted to t . , 

but also it would be hard t he level effiCiently , 
o create healthy and cohesive societies that significantly 

contributes economic growth and d I eve opment of the area, 

5.3 Recommendations 

Based on the findings and conclusiollS made the foil ' OWl11g recommendations were 

forwarded to solve the problems' , 

1. Early Intervention 

Focus on prevention and early intervention ratl ' tl ' , , , lei Ian Wattl11g untt! chrolllc patterns of 

school failure and frustration have occurred, Closely monitor low-achievers ', their 

, l' re, I IS recommen e t lat the participation in lessons and work on assignments Tllere+:o 't ' . d d I 

school administration needs to enforce the implementation of continuous assessment 

practices, so that, depariment heads and subject teaches work in collaboration with all 

the respective bodies to take timely innervations based on information obtained, 

2. Create Positive Leaming Environment 

In the study it was depicted that, the relationship between teachers and students were 

not promising and constructive to the level expected, I-Ience, creating positive classroom 

climates and cultivating supportive personal relationships with stressed students needs to 

be emphasized, 

3. Build Strong Communication Channels 

I th d
' 'd t'f] d that the link between and among the schools and the 

n e stu y, It was 1 en 1 Ie . 

, d hId 'nistration and PTA were found weak, Therefore, 
commumty, students an sc 00 a 1111 ' 

, . h ps Thus the school administrations, WEO, the 
It IS unquestionable to narrow t ese ga , , 
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Woreda Administrative Council d 
an ZED 

III c01laboratio 
k n ought to mobilize all th 

respective sta eholders to engage In e 
the provisions 

and management of quality 
education and minimization of educ l' I 

a IOna Wastage. 

4. Provide Guidance and Counsell' S . 
ng ervlces 

students at the entry level suffer from b 
a BUm er of problems. Since they are new for the 

school enviromnent, they need general a 11 
s We as contextual orientation about schooling. 

Thus, the school administration needs to . . . 
orgamze onentation program for new comino­

'=' 

students in patiicular focus on introducino- the hI' 
'=' sc 00 context, poltcy direction and future 

career opportunities. On top of this the WEO d . 
, nee s to recrUit counselors so that 

provides guidance and counseling services in reo-ular base.f.' d d 
'=' s lor nee y stu ents. 

5. Attack the Big Picture 

Provision of information on the values of education has become very crucial. In the zone 

under the study, particularly, in cash crop area, there is seasonal business like coffee and 

ginger at a time which booms the economic activities of the area that destructs the 

mentality of significant portion of students to leave schooling and engaged in scanty of 

business activities. To this end, most students attach education only with monetary value 

they earn in the long range and give it insignificant attention and have less expectation. 

Therefore the school administration in collaboration with WEO and Woreda , 

Administrative Council promote mobilization of parents and community to raise their 

awareness ' on the prone and cones of education. 

6. Make Offering to Needy Students' 

. . d t vere environmental factor that contributes for 
Poverty has been Identlfie as mos se 

d t drop out of schooling due to lack of 
educational wastage. Secondary stu en s 
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educational supplies such uni~ 10rl11s, stat' ioneries' d 
.' 1 an other inst . 

Ma1l1talll sue 1 students in the I mctlOnal materials 
sc 1001 by k' . 

l11a mg some off, . 
secondary schools need to estabr 1 enng are helpful. Hence, the 

is 1 self-help unit that colle t . 
well as in kind from students tiC s any support 111 cash as 

, eac lers and communi 
ty members Some s I I l"k 

Durame secondary and preparator 1 . c 100 S I e 
y sc 1001 has establish d . , e a umt which collects uniforms 

from the completers , references , money so that be . . . gun supportll1g orphans and poor 

students. The Ul1lt can ll1volve busin esspersons, professionals that can develop project. 

7. Promote Experiences Sharing 

Different schools have different experie . nces regardll1g routine operations and in some 

novel works. An issue may be a problem t h . o one sc 001 but routll1es activities to other 

b . among an bet'vveen schools have school. Therefore, s/wrilla best experiences . d 

significant contribution in improving the performance of individual worker and the 

organization as a whole. 

8. Arrange Tutorial Program 

In the study it was uncovered that medium of instmction was among the contributing 

factors for repetition and dropping out of secondary schooling. Build fluency in the 

language of instruction for students who do not already speak it. provide at-risk 

shldents with additional learning opportunities through extended day or extended year 

school schedules, summer school programs, or tutoring outside of regular school hours. 

Thus, the schools administrations in collaboration with departments need to organize 

tutorial class for different subjects, particularly, for English language, to enable students 

understand the medium of instruction so that learn better. 
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APpendices'-A 

Addis Ababa University 

School of Graduate Studies 

College of Education and Beha· I . vlora Studies 

Department of Educational Planning d M an anagement 

Questionnaire to be filled by: Secondary School Teachers'. 

§FNERAl DIRECTION 

A dear respondent, this questionnaire is designed for you to describe why students' in 

your secondary school repeat a grade and! or left schooling before completing. 

Therefore, it is important that you answer each question as thoughtfully and frankly as 

possible so that the questionnaire is helpful and reliable in getting information to 

identify the major reasons behind secondary students' dropping out and repetition of 

grade/so 

I assure you that all the information you provide will only be used for academic 

purpose in the study . So, please try to respond honestly. 

Note that: Please, don't write your name 

Respondents' Background Information 

1. Sex: 

2. Age: 

A)Male 0 
A) 20-25 yrs 0 
C) 31-35 Yrs 0 
F) 46-50 o 

B)Femaie 0 
B) 26-30yrs 0 
D) 36-40 o 
G) Above 50 yrs 0 

3. Marital status: A) Married 0 
C) Divorced 0 

B) Single 

D) Widowed 

1 

E)41-45 0 

o 
o 



4 Teaching experience in terms of . 
. servIces 

A) Less than 5 yrs 

D) 16-20 yrs 

CJ 
CJ 

5. Academic qualification: 

B) 6-10 yrs 

C) ll-15yrsO 

F) above 0 
E) Above 20 yrsD 

A) Diploma hOlder ~ 
L-1 B) BA/Bsc o 

o 
C) MAIMSc 

If other, please specify it 
D) Other 

-------
PART ONE: Please Respond The Following It . 

ems By Makmg Tick (Y') M k Space Provided Or In W 't' or In The 
" mq Where Necessary" 

6. How many days in a semester are you absent from w k? 
or . 

A) No absenteeism 0 
B) Less than 5 days 0 ()6t 10d 0 a ays 

D) II to 15 days o E) Above IS days 0 
7. What is the number of students in the class you teach? 

A) Below 500 
B) 51-60 0 C) 61-70 0 0) more than 70 0 

8. Do you think parents' low educational background contributes to 
secondary students' grade repetition? A) Yes 0 B) No 0 
9. Do you think parents' low educational 

secondary students' school dropping out? A) Yes 
background contributes to o B)No 0 

10. What kind/s of academic support needs to be provided by parents' (mother, 

father, brothers' and Sisters') to secondary school students'? Please list down . 

2 



11 Do you think parents' 10 
. w econom. 

students' grade repetition? A) Yes 0 IC status COntributes to 
B) No 0 secondary 

12. Do you think parents' low econom. 
IC status COntributes to st I 

A) Yes 0 udents dropping out? 

B)No 0 
13. Dear respondents please describe h . I 

, ow family slow econ . 
secondary students repetition and omlC status can trigger 

school dropping out? 

14. What do you feel when students ' repeat grade? 

A) I was seriously disappointed 0 B) I feel sad 0 
C) It was normal for me 0 

IS. What do you feel when students ' drop out of school? 
A) I was seriously disappointed 0 
B) It was normal for me 0 
C) I feel sad D 

16. Here under the most common forms of grade repetition are listed. Rank the most 

dominantly prevailing grade repetition form first, the second most dominant next 

and continue ranking till you finish all. 

No Forms of Grade Repetitions 1 2 3 4 5 

I initiated by the students' themselves 

2 forced by parents ' 

3 imposed by the school 

4 determined based on national examination results 

5 caused due to poor English language proficiency 

3 



T TWO: In this part of the questionnaire, a list of llossible school related factors that ~ger secondmy students' to repeat and/or drop out of schoOling are indicated. From ighl /rig . . 

/11 perience, specify the rate of degree of each factor in causing the student to 0/11' ex . 
Y . dlor drop out off schoo/mg. repeat all 

h t
· Below are the key for the response value written on the top of each box. Indicate your Note t a" . 

- by making a tick (./) mark 111 the box corresponding to the number value. spons
e 

. N) 
re 5 = Strongly Agree (SA), 4= Agree (A), 3== Undecided (U , 

2= Disag.·ee (D), 1== Strongly Disagree (SD) 

School Related Factors t!tat Possibly Causes SA A UN D SD 2.1 
Educational Wastage. 
(repetition and droPPlIlg ouQ 

4 3 2 1 
outs and lor Repeaters Related factors 5 r:.\ Drop 

~ . I Failure to study hard 

1-].2 Lack of interest in schooling 

1.3 Low self-esteem 

1.4 Lack of confidence 

1.5 Lack of positive expectation 

1.6 Serious health problem 

1.7 Visual impediment 

1.8 Hearing impediment 
-

B Teachers Related Factors 5 4 3 2 1 

2.1 Low commitment while teaching 

2.2 Insufficient subject knowledge 

2.3 h· 0 methodology Employing boring teac 1110 

2.4 Unfair assessment of pup ils performance 

ragement 2.5 Lack of pupils encou . 

ds low achIevers 2.6 Teachers negative attitude towar 

2.7 Unfriendly relationship between students' and 

teachers' 
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C 

~.l 

3.2 

3.3 

3.4 

3.5 

D 

CUlTiculum Relevauce and 1\1 . d' 

Students' luck EnGlish lanGu fi . 
.. ~ . I' b b age pro IClency to express I{ eas 111 the learnil!g process 

Students' luck English lanGuaGe profi . 
• . b b IClency to read about 111 the learnll1g process 

Stud~nts: poor proficiency to wI"ite during tests and 
eXamll1atlOns 

Irrelevance of the curriculum to the livinG 
learners ' b 

Difficulties of knowledge encompassed 
curriculum 

School Administration Related Factors 

style of 

111 the 

4.1 Promote ineffective communication with students' 

4.2 Have less expectation to students' better performance 

4.3 Regularly monitor the work of teachers ' 

4.4 Foster unsatisfactory liaison between the school and 
the community 

4.5 Lack consistency in maintaining better instructional 
process 

4.6 Less follow up from Parents ' Teachers Association 

E Instructional Time Utilization 

5.1 Teachers' absenteeism 

5.2 Students ' absenteeism 

5.3 Discipline problems in the school 

5.4 Multitude of extracurricular activities 

F Guidance and Counseling Services 

6.1 I '1 students ' face No counseling was given w 11 e 

6.2 
academic problem I de 
No support has given when students' score ow gra 

6.3 . . when students' freq uently No counseling was gIven 

6.4 
leave school , misbehaved 

1· was given when students No counse II1g 
in the school 

5 

4 3 2 1 

5 4 3 2 1 

5 4 3 2 1 

5 4 3 2 1 



2.2 Please specify any other- school r ltd 
' e a e factors that students to I'epeat grades and / or drop t f . < 

ou 0 schoohng? 
might force secondary 

PART THREE: ill this part of the questiollnaire, a list of educational [acilities 
al1d instl'llctional materials are give, From yo Ill' experience, specify the degree of 
availability of each facilities alld materials ill yo Ill' secondmy school. 

Note that: Below are the key for the response value written on the top of each box . 

Indicate your response by making a tick (V' ) mark in the box corresponding to the 
number value. 

3.1 

1.1 
1.2 

1.3 
1.4 

1.5 

1.6 

1.7 

1.8 

1.9 

1.10 

3= Adequate (A) 4 = Very Adequate (VA) 

2= Inadequate (IN) 1= Very Inadequate (VI) 

Instructional Materials lIll School Facilities VA A 

4 ') Related Factors .J 

Electricity services 

Textbooks 

Well developed Pedagogical center 

Desks 

Number of operating Plasma TV 

Well furnished school library 

library accommodation capacity 

laboratory apparatus and equipments 

laboratory accommodation capacity 

Reference materials availability 

6 
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PART FOUR: In tMs po,", of the question "oi", 0 U$/ of Possible oul off school 
reloled {actors that triggered secondary students' 10 "peOI andlor drop out sclwoUng 
are illdicated. From your "Xperieuce, Specify Ihe rote Of degree of each fi><lor i" 
callsing tile students' to repeat and/or dropout of schooling. 

Note that: Below are the key for the response value written on the top of each box . 
Indicate your response by making a tick ("'" ) mark in the box cOlTesponding to the 
number value. 

5 = Strongly Agree (SA), 
2= Disagree (D) 4== Agree (A), 3== Undccided (UN), 

1== Strongly Disagree (SD) 

Out of Scllool Related Factors that Possibly Causes 
S A U D S 

4.1 

Educational Wastage( grade repetition ami school A n D dropping out) 

2 1 5 4 3 
A Socio Economic Factors 

1.1 Parents ' need your labor for farming or house chores 
1.2 Lack of financial support 
1.3 Lack of parents- pupil academic conversation at home 
1.4 Discrimination due to HIV/ADIS 
1.5 Family inability to provide sufficient food 
1.6 Children living away from ho 

4 " 2 I 5 .) B Socio Cultural Factors 

2.1 Early marriage 

2.2 Teenage pregnancy 

2.3 Peer pressure influence 

2.4 Living with single parent 

2.5 Death of both parents 

2.6 Gender role stereotype 

2.7 h e to school Unsafe roads from om 

secondary e!!y!!·:Q:!!n.!!m!.!e~n!.!t.!!.a!-.! If.::.a.:.; ct~o~rs that ·f other enVlr 
4.2 please speCl y any d or drop out of schooling? 
students' to repeat grades an 

may cause 

7 



PART FIVE: Here under a list of SOIne Possible COnseqnences '''ot may ",u/ls due 
to repeating grade 01' dropping out of sChools is lisled. lndicote whic" of t"e 
consequences your students' have encOuntered. 

Note that: Below are the key for the response value written on the top of each 
box. Indicate your response by making a tick (,/ ) mark in the box corresponding to the number value. 

5 = Strongly Agree (SA), 
2= Disagree (D), 4== Agree (A), 3== Undccided (UN), 

1 == Strongly Disagree (SD) 

Possible Consequences of Repetition and Dropout 
SA A UN D SD 

5.1 

5 4 3 2 1 
I Economic problems 

1 Occupies places or new comers 

2 Creates budgetary problems 

3 Lose individuals costs 

II Psychological Problems 

4 Experiences increased absenteeism 

5 alienate themselves from peer group 

6 exhibit reduced self-esteem 

7 repetition likely leads to dropout 

'" Socio-emotional problems 

8 Misbehaves in the school compound 

9 Misbehaves in the community 

that you observ conseguences other negative 
x eriences? 

5 2 Please specify any d/or drop outs may e p 
. d peaters an secondary school gra e re 

ed 
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PART SIX: In this part of the qUestionnaire you are requested to list down reo sons 
lor secondary students' repeating grade and/ Or drOPPing out of schooling. 

1 
What could be done to minimize repetition and dropping out from secondary 

6. 
schools? 

1. What school administration and teachers have to do? 

t and the communities have to do? 2. What paren s 

ff' nd Zona d Education 0 Ice a 3. What the Wore a kh to do? I Education Des ave 

9 



APpendices-B 

Addis Ababa University 

School of Graduate Studies 

College of Education and Behavioral Studies 

Department of Educational Planning and Management 

Questionnaire to be filled by: Secondary School Dropouts' and Repeaters' . 

General Direction: 

Dear respondents, this questionnaire is designed for you to describe why you repeat a 

grade and/ or left school before completing. Therefore, it is important that you 

answer each question as thoughtfully and frankly as possible so that the questionnaire 

is helpful and reliable in getting information to identify the major reasons behind your 

dropping out and repetition of grade/so I assure you that all the information you 

provide will be used only for academic purpose. So, please try to respond honestly. 

Note that: Please, don't write your name, 

Instruction I: Background Characteristics of respondents 

Direction: 1. Put tick (,( ) mark in the space provided corresponding to 

your chosen answer 

2. Write short answer for items as requested. 

l. Sex A) Male 0 B) Female 0 

2. Age: A) 15-20 yrs 0 B) 21-25yrs 0 

C) 26-30 Yrs 0 D) Above 30 yrs 0 

3. Grade level: A)9th 0 B) 10
th 0 

III B) urban 0 
4. Places of residence: A) rlU"a L-J 

. ? 
. t school on tIme. 

5. How often did you arnve 0 . II 

D B) sometime L-J 
A) Always 1 

C)Never 0 



6. Why do you go to? Because: 

A) I like learning 0 B) S 
ome of my neighbors also go 0 

C) My parents forced me to go 0 . ' 
D) I met my fnellds there 0 

7. How long did it take you to walk frOlU I . . 10me to school? 
Approxunately minutes/ or . - _____ hours. 

8. How many days in a semester are )'ou absent f' I I rom sc 100? 

A). Less than five days 0 C) 6 to 10 days D 
B). 11 to 15 days o D) more than 15 days D 

9. What is the educational background of your parents? 

Father's ______________ _ 

Mother's _______________ _ 

10. If your parents' educational background is low does it negatively contributed to 

your grade repetition? A) Yes D B) No D 
11. If your parents' educational background is low does it negatively contributed to 

your grade school dropout? A) Yes D B) No D 
12. What is your parents' occupation? 

Father's, ______________ _ 

Mother's _____________ _ 

13. If your parents; economic status is relatively low, does it exerted any negatively 
., 7 

contribution to your grade repetition. 

A) Yes 0 B)No 0 
. t tus is relatively low, does it exerted any negatively 

14. If your parents; economiC s a B) N 0 
. t7 A)Yes 0 0 

contribution your school drOPPing ou . 

2 



15. Here a list of Possible acade . 
mlC support that c 

family members' are indicated PI an be obtained from parents' and 
. ease specify h· h 

from them when you were ·1 d th W IC academic support you get 
n gra e 9 or 10th y 

answer . ou can choose more than one 

No Alternatives on academic support 
Make (..f) mark 

Yes No 

1 directions on how to study 

2 support while studying 

3 academic conversations on difficult issues 

4 furnishing educational materials 

5 support while doing home taken assignment 

6 support in buying reference materials 

16. How many children are there in your family? 

A)1- 3 D 8) 4-6 D C) more than 6 children D 
17. With whom you lived at a time when you repeated or/and drop out of school ing? 

A) With both my mother and father D 
B) With only one of my parents D 
C) With my relatives D 
0) I live alone D 
E) With my spouse D 

If any other, please specify it: 

3 



18. What was the number of st d . 
u ents In the c/ 

O ass you attended? 
A) Below 50 B) 0 

51-60 

C) 61-70 o D) Above 70 0 
19. What did you feel when you l·epe t d 

a e grade? 

A) I was seriOllsly disappointed 0 
B) I feel sad 0 
C) It was normal for me 0 

20. What did you feel when you drop out of school? 

A) I was seriously disappointed 0 
B) I feel sad 0 
C) It was nonnal for me 0 

21. Here under the most common forms of grade repetition are listed. Rank the most 

dominantly prevailing grade repetition form first, the second most dominant next 

and continue ranking till, you finish all. 

Rank Order 

No Forms of Grade Repetitions 1 2 3 4 5 

1 initiated by the students themselves 

2 forced by parents ' 

3 imposed by the school 

4 determined based on national examination results 

5 caused due to English language proficiency 

4 



tr
uction II: In this part of the questionnaire, a list of possible school related factors that Ins d 

-:-;; ered you to repeat gra es and/or drop out of schooling are indicated. From your ~;p;rience, specify the .. te of degree of each factor in triggering you to repoat grades and drop 
t of schoolmg . 

au tllat- Below are the key for the response value written on the top of each box. Note -

- 5 = Strongly Agree (SA), 4= Agree (A), 3= Undecided (UN), 

2= Disagree (D), 
1= Strongly Disagree (SD) 

~_1 School Related Factors that Possibly Causes SA A UN D SD Educational Wastage 

( secondary students' grade repetition and school 
dropping out) . 

I Drop outs and lor Repeaters Related factors 5 4 3 2 1 
1.1 Failure to study hard 

1.2 Lack of interest in schooling 

I.3 Low self-esteem 

1.4 Lack of confidence 

1.5 Lack of positive expectation 

1.6 Serious health problem 

1.7 Visual impediment 

1.8 Hearing impediment 

II Teachers Related. Factors 5 4 3 2 1 

2.1 Low commitment while teaching 

2.2 Insufficient subject knowledge 

2.3 . lb' g teaching methodology Emp oy onn 

2.4 f '1 performance Unfair assessment 0 pUpl s 

2.5 Lack of pupi Is encouragement 

2.6 . wards low achievers Teachers negative attitude to 

2.7 . b en students' and Unfriendly relationship etwe 

4 3 2 1 teachers' d Language of 5 
III Curriculum Relevance an 

3.1 
Instruction proficiency to express 
You luck English language 

-

3.2 
ideas in the learnil~.g..l~rocess ficiency to read about 
You luck English language pro 
in the learning process 

5 



in the learning process - _ 
3.3 Poor proficiency to . '. Write du . 

eXamll1atlons ring tests and 

3.4 Irrelevance of the curric I 
learners ' u lllll to the living style of 

3.5 Difficulties of knowl d . e ge encon . curnculum lpassed 111 the 

IV School Administ.-ation R I 
c ated Factors 

5 
4.1 Promote ineffective COll1mu " . 

4 3 2 1 
nlcatlOn with students' 

4.2 Have low expectation to t d s u ents' b tt e er performance 

4.3 Regu larly mon itor the work of t I eac lers ' 

4.4 Foster unsatisfactory liaison betw I 
the community een t le school and 

4.5 Lack consistency in maintainin a better ' . 
process 0 II1structlOnal 

4.6 Less follow up from Parent"Teacher Asso . f 
(PTA) cia Ion 

V Instructional Time Utilization 5 4 3 2 1 

5.1 Teachers' absenteeism 

5.2 Students' absenteeism 

5.3 Discipline problems in the school 

5.4 Multitude of extracurricular activities 

VI Guidance and Counseling Services 5 4 3 2 1 

6.1 No counseling services has given while I encountered 
academic problem 

6.2 No support was given by the time I scored low grade 

6.3 No counseling was given when I frequently leave 

school 
6.4 No counseling was give when I exhibit misbehaving 

in the school 

VII. Please specify any other school related factors that might forced you to 

repeat and/ or dropout of secondary schooling? 

6 



Instruction III: In this part of the questionnaire, a list of educational facHities and ~ truction.1 materials are give, From YOUr experience, specify the degree of 
IDS 'lability of each facilities and materials in your secondary school. 
aval 

Note that: Below are the key for the response value written on the top of each box . 
4 = Very Adequate (V A) 3:::: Adequate (A) 

2= Inadequate (IN) 1:::: Very Inadequate (VI) 

I Educational Materials and Facilities 
VA A IN VI Related Factors 
4 .., 

2 I -' '1.1 Electricity services 

1.2 textbooks 

1.3 Pedagogical center 

T4 desks 

1.5 Plasma Television 

1.6 Well furnished of school library 
1.7 library accommodation capacity 

1.8 Reference materials availability . 
1.9 Laboratory accommodation capacIty 

'T.O laboratory apparatus and equipments 

, , , , , I'e in-'f any other educational materials and facIlIties "hlch a II, Please, specl y , short 
of your school? 

7 



Instruction IV: In this patt of the questionnaire, a list of possible out of school 

related factors that triggered you to repeat and/or drop OLlt of schooling is indicated . 

From your experience, specify the rate of degree of each factor in triggering you to 
repeat and/or drop out off secondary schooling. 

Note that: Below are the key for the response value written on the top of each box. 

5 = Strongly Agree (SA), 4== Agree (A), 3== Undecided (UN), 
2= Disagree (D) 

1== Strongly Disagree (SD) 

Out of School Related Factors that Possibly 
SA A Un D SD 

2.2 

Causes Educational Wastage(students' repetition 
and dropping out) 

2 1 
Socio Economic Factors 

5 4 3 
I 

1.1 Parents ' need students ' labor for farming / house 
chores 

1.2 Students' lack financial sUPPOtt 

1.3 Lack of parents- pupil conversation about schooling 
~.4 Discrimination due to HIV/ADIS 

I.5 Family inability to provide sufficient food/poverty 
'1.6 Children living away from home 

5 4 " 2 1 J II Socio Cultural Factors 

2.1 Early marriage 

2.2 Teenage pregnancy 

2.3 Peer pressure 

2.4 Living with single parent 

2.5 Death of parents I 
2.6 Gender role stereotype 

2.7 Unsafe roads from home to school 

III. . onmental factors . other envlr 
Please, speCify any f secondary schooling? 
grades and/or drop out 0 

that forced you to repeat 

8 



Instruction V : Here under a list Possible of consequences that may resulted after 

repeating grade or dropping out of schools are described. Indicate which of the consequences have encountered. 

Note that: Below are the key for the response value written on the top of each box. 

5 = Strongly Agree (SA), 4== Agree (A), 3= Undecided (UN), 
2= Disagree (D), 1== Strongly Disagree (SO) 

Possible Consequences 
of Grade Repetition SA A UN D SD 

5.1 
and Dropout 

5 4 3 2 1 
I Economic problems 

1 Occupies places or new comers 

2 Creates budgetary problems 

3 Lose individuals costs 

II Psychological Problems 

4 Experiences increased absenteeism 

5 alienate themselves from peer group 

6 exhibit reduced self-esteem 

7 repetition likely leads to dropout 

III Socio-emotional problems 

8 Misbehaves in the school compound 

9 Misbehaves in the community 

-

. sequences . n other negative con 
v. Please specify a y. . d/or dropping out? 
secondary school repetition an 

Observed as a result of you 

9 



Instruction VI: In this part of the questionnaire you are requested to list down 

some possible solutions to minimize grade repetition and/ or secondary schooling 
dropping out. 

What could be done to minimize repetition and dropping out from secondary 
1. 

schools? 

1.1. What school administration and teachers have to do? 

2 What parents and the communities have to do? 1. . 

What the Woreda Education Office and Zonal Education Desk have to do? 1.3. 

10 
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APpendixes D 

Semi-structured Interview 

Instruction: These items are prepared to m k . t· . 
. . a e In ervlew with secondary school 

pnnclpals about the reasons for students' repetition d/ d . an or rap out of schooling. 

4.1 Why do you think students' repeat in this secondary school? 

4.2 Why do you think students' drop out of secondary schooling? 

4.3 What could be done to minimize repetition and dropping out of students' in this 

school? 

1. What school principals and teachers have to do? 

2. What parents and the communities have to do? 

3. What the Woreda Education Office and Zonal education Desk have to do? 

4.4 What negative consequences have observed 

repetition and dropping out in your village? 

as a result of secondary students' 



Appendixes E 

Guiding items for FGD 

Instruction: These items are prepared t 
. 0 conduct focus group discussion 

with PTA on the reasons for secondary student' d .. . s gra e repetition and! or drop out of 
school mg. 

4.1 Why do you think students' repeat in this secondary school? 

4.2 Why do you think students' drop out of secondary schooling? 

4.3 What could be done to minimize repetition and dropping out of students' in this 

school? 

1. What school principals and teachers have to do? 

2. What parents and the communities have to do? 

3 . What the Woreda Education Office and Zonal education Desk have to do? 

d ?' . have observed as a result of secondary stu ents. 
4.4 What negative consequences 

repetition and dropping out in your village? 



APpendixes: F 
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Appendixes H: General Education Transition Rate by Gender (2006/07-2010/11) 

Years Admission rate Dropout rate Scores < 2:00 Scores>2:00 point 

M F T M F T M F T M F T 

2006/07 No 4299 2498 6797 350 147 497 2236 [529 3765 1713 822 2535 

% - - - 5.2 2.2 7.4 32.9 22.5 55.4 - - -

2007/08 No 5702 3452 9154 110 63 [73 3076 2205 5281 2487 1002 3489 

% - - - 1.2 0.7 l.9 33.6 24.1 57.7 - - -
2008/09 No 4691 3048 7739 146 78 224 1820 1829 3649 7426 1062 8488 

% - - - l.9 l.0 2.9 23.5 23.6 47.1 - - -

2009110 No 4071 2999 7070 149 73 222 1184 1110 2294 2738 1816 4554 

% - - - 2.1 1.0 3.1 16.7 15.7 32.4 - - -
2010111 No 4288 3958 8273 183 146 329 1624 2541 4165 1411 1581 2992 

% - - - 2.2 l.8 4.0 19.6 30.7 50.3 - - -
--------- --~ --- - ---- --~ 

Source: CalclI/aledFoln Educational Statistics Ann1la/ Abstract ojSNNPR 
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