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Abstract

Factors Contributing to Secondary Education Wastage in Kembata-Tembaro Zone

Demissie Dalelo

Addis Ababa University, June, 2012.

Educational wastage is a universal phenomenon predominantly exhibited by repetition and
dropping out of students. The purpose of this study was to uncover the causes of grade repetition
and dropping oul in the secondary schools of Kembata-Tembaro Zone. A descriptive survey
method was employed. Both probability and non-probability sampling techniques were used to
select relevant and representative samples. Questionnaires, semi-structured interview, FGD
guides and document analysis were used as data gathering tools. Both descriptive and inferential
statistics were used to analyze the data gathered. The results of the study revealed that, the
magnitude of general secondary education wastage in the Zone under the study was on average
(25.7 %) and it was found very high. It was also identified that, both institutional and
environmental factors were contributing to secondary educational wastage. Of the institutional
factors, particularly, dropouts and repeaters related issues, school administration practices,
medium of instruction and lack of guidance and counseling services were found severely
contributing to students grade repetitions. Furthermore, environmental factors, predominantly,
the socio-economic factors such as families’ need of their children labor, lack of financial
support and, poverty were notably causing more dropping oul in the schools of the zone under
the study. On top of these, the low value people attach to education and migrations’ to different
foreign countries were significantly contributing fo dropping out of schooling. To alleviate these
problems, early intervention, creafing positive school environment, building strong
communication channels, provision of guidance and counseling services, attacking the big
picture, making offering, promoting experience sharing and arranging tutorial programs were

recommended as possible solutions.
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CHAPTER ONE
THE PROBLEM AND ITS SETTING
Chapter one presents the background of the study, statement of the problem, objectives

of the study, significance of the study, delimitation of the study, operational definition of

terms and organization of the study.

1.1 Background of the Study

Secondary education is becoming a growing concern and major challenges for
'policymakers and researchers worldwide as it plays an increasing important role in
creating healthy and cohesive societies and spurs economic growth. It represents a
critical stage of the system that not only links initial education to higher education but

also connects the school system to the labor market (UNESCO, 2011).

An increasing number of countries aim for universal participation in secondary
education, because the social returns on investment are greater than the higher education
regardless of the income level of the country (Psacharopoulos and Patrinos, 2002). In
many countries, movement away from seeing primary education as the terminal level of
education towards policies that envision widespread completion of junior secondary and
upper secondary as the goals of education system development is well underway, but has

only recently begun in Sub-Saharan Africa (De Ferranti 2003; World Bank 2005).

Pressure on governments in Sub-Saharan Africa (SSA) to expand secondary education is
growing. Increasing numbers of students flowing from expanded primary education and
the need to improve the educational levels of the labor force to benefit from a

globalizing economy make it inevitable that governments in SSA will turn their attention



to expanding and improving secondary education (Mulkeen, 2005; SEIA, 2007; World
Bank, 2006; World Bank, 2007).

Since 1970, total enrolment in secondary education grew nine-fold in Sub Saharan
Africa, expanding from 4.3% to 39 million. This spectacular result must be considered
in relation to the growth of secondary school-age population, which tripled over the
same periods. As a result, the GER rose from 11% to 36% between 1970 and
2009(UNESCO, 2011).

Despite this progress, the region still has the lowest rate of participation in secondary
education and the most severe disparities. In 2009 the GER for boys exceeded that of
girls by nine percent, point (41% versus 32%). Nevertheless, many countries in this
region have significantly expanded their secondary education systems. In absolute value,
the biggest increase took place in Nigeria, where the number of students enrolled in
secondary education grew from just 4000,000 in 1970 to more than 6 million in2007. In
Ethiopia, enrolment grew from 135,000 to 3.9 million students in between 1971 to 2009
(UNESCQO, 2011).

Secondary education is more costly per student than primary education, and few low-
income countries provide it for free. Also, distance to school often increase at secondary
level, which is barrier to entry. Dropout in secondary education is growing phenomenon
in countries where youth are particularly affected by problems such as school violence,
drugs, and HIV/ADIS. Completion of secondary education remains an important

challenge even in some of the world richest countries (UNESCO, 2011).



[t is ironic, however that, the accumulated evidence (from World Bank, 1988: Bishop.
1989; UNESCO, 1995) shows that the majority of the pupils’ who commence secondary
education are not likely to complete the cycle. Such a problem is not limited only to
developing nations but it has been a persistent problem of all developed countries. albeit
on a smaller scale (Crule, 1973; Rumberger, 1987). This is to say that both rich and poor
counties have complained about school dropout and repetitions.

Girls and rural populations are at a particular disadvantage as they are impacted more
than other groups by both supply (lack of available spaces, fees, biased selection
processes) and demand (opportunity costs, social roles) factors (SEIA, 2007; World
Bank, 2005).

Dropout and repetition of high school result in a serious social and individual
consequences. As UNESCO (1998) dropout refers to human and material resources
spent or wasted on students who repeat a grade or out before completing a cycle.
Furthermore, dropout has severe consequences as stated by John (2006) “the silent
epidemic”. High wastage rates can make the unit cost of producing one graduate many

times higher than the cost per students at the outset or during the course of schooling.

According to UNESCO (2006) grade repetition is harmful. The report argues that
repetition reduces self-esteem, results with impaired peer relationship and behavioral

problems, and leads to develop negative attitude towards schooling.

Kembata Tembaro Zone is found in the Southern Nations Nationalities and People
Regional State (SNNPR) at the south-west of Hawassa, 298 kilometer away from Addis
Ababa. Based on 2007 CSA report the zone has a total population of 680, 837, of whom

336,676 are men and 344,161 are women, within an area of 1, 355, 89 square



kilometers. Also the population density of the Zone is 502.13 inhabitants per square
kilometer. The Zone has three agrological areas of classifications that include Dega
(13.7%); Weynadega (71.17%) and Kolla (11.14).

According to the Zone Education Office, there are 258 schools which constitute
kindergartens, primary and secondary schools. In all these schools a total of 191.477
students are currently being enrolled. Of these schools, nine are secondary schools i.e.
two of them are general secondary (9-10) but the rest are complete secondary (9-12)
schools. About 22,647 students are enrolled with 533 teachers in these secondary

schools.

Though, there is a significant increase in secondary education participation in Kembata
Tembaro Zone, as can be seen from the statistical report, the rate of education wastage in
the secondary schools at general secondary level is 16%. Of this 7.6% is repetition and
8.4%is dropping out (Educational Annual Abstract of SNNP Region Education Office,

2009/10 and ZED reports of 2003 E.C).

Beside these, the rate of transition rate at Ethiopian General Secondary Education
Examination (EGSEE) is not satisfactory, .i.e. of 7944 students who sat for grade ten
exam in the year 2010/11 only 3895(49.03%) has scored 2:00 and above whereas the
rest 4049 (50.97%) scored below 2:00 (ZED reports of 2003 E.C). This may be an
indication for the low efficiency and effectiveness of the secondary education in the
Zone that urges this study to be undertaken. Therefore, the aim of this study is to
investigate the major causes triggering secondary education wastage in Kembata
Tembaro Zone. In addition, the study attempts to uncover the magnitude of dropping out

and repetition rates in the secondary schools under the study.



1.2 Statement of the Problem

Wastage is a term frequently used by the language of economists (Brimer and Pauli,
1971;& UNESCO, 1984) but it has also be used for the last decades in the context of
education to describe a multiple of factors that make the realization of educational
objectives difficulty. More precisely, educational wastage is the combined effects of the
phenomenon of grade repetitions and dropping out in a particular cycle of education
(UNESCO, 1983a; Simmons, 1980; and Tanguiane, 1990). In most circumstances, it
deprives developing countries of the ability to make the most use of scarce resources and

it takes its greatest toll on most vulnerable groups in the society.

A broad definition of wastage, according to Shiundu (1999) includes- missed
opportunities for individuals, families and societies, dropouts, repeaters, failures’ ( low
or poor academic achievements), brain drain, unemployment of school graduates and
attrition( turn over). However, in most literature, wastage particularly describes
dropping out and repetition rates. For the purpose of this study these two aspects, have
been adopted and used because they are frequently equated with measures of internal

inefficiency of the education system.

The term drop out is defined in many ways. As Dorn (1996) a drop out is any individual
who quits school without graduating or changing school. Similarly, Levy, 1971 (cited in
Ayalew, 1997) describes dropout as students who leave school before reaching the end
point of the education cycle in which they are enrolled. It is one of the most common
indicators of educational wastage.

On the other hand, repetition refers to retaining pupils in a grade that he or she

previously attended for a year or more due to ( in most cases) his or her “unsatisfactory



academic performance” (Dejnozike, 1983:11). Furthermore, UNESCO. (1981:170)

states that, repeaters are pupils who are remaining in the same grade for the second year

or Lwo successive years.

Repetition is closely tied to dropout. Many repeaters eventually become dropout of
schools. A study conducted in Thailand has shown that two-third of dropouts had been
repeaters. Data from Bangladesh also revealed that dropout to be several years overage
for their grade and this greater age may be not only due to late entry but also related to
repetition (UNESCO, 1984). Roderick, (1993:26) indicated that students who retained in
grade are much more likely to dropout. Those students who repeated two grades were
90% more likely to dropout than their counterparts who had never experienced grade
retention.

Similarly, there are some studies which have been done on educational wastage and
inefficiency in the secondary schools of Ethiopia. These include (Tilaye. 1999; Ayalew,
1997; Bekele, 2004; Nuri, 2008; and Muktar, 2011) are some to mention. The findings
of most of these studies indicated that educational wastage and internal inefficiency
most often were caused or related to internal learning environment and the wider home

environment.

From a socio- economic perspective, schooling is most efficient if every student moves
up a grade every year. Each student who repeats has the economic effect of adding a
new student (at that grade and subsequent grades). This translates into larger class sizes
and the need for additional desks and supplies UNESCO, (2006).

The dropout and repetition rates in the secondary schools of Kembatatembaro Zone. is

not far apart from the region’s statistical report mentioned above. As can be seen from



the statistical report, the rate of education wastage in the general secondary level was
24.1%. Of this 17.9 % I was repetition and 6.2 % was drop- out (Educational Annual
Abstract of SNNP Region Education Office, 2010/11 and ZED reports of 2003E.C).
Besides, the transition rate from the general secondary to preparatory, particularly, in the
year 2010/11 G.C was not satisfactory in the zone. That is of. 7944 who sat for exam
only, 3779 (47.6%) scored >2:00.

On top of these, many educationalists and community members in the zone claims that a
number of students are dropping out secondary schooling in search of work and also
continuously migrate to different regions within the country and to foreign countries as
well. This may be an indication for the low efficiency and effectiveness of the secondary

education in the Zone that urges this study to be undertaken.

Therefore, the main purpose of this study was to investigate the major causes triggering
general secondary education wastage in Kembata Tembaro Zone. In addition, the study
attempted to uncover the magnitude of dropping out and repetition rates in the secondary
schools under the study. More specifically, the study aims to answer the following basic

research questions:

1. To what extent education wastage is observed in the secondary schools

of Kembata Tembaro Zone?
2. Where institutional and environmental factors cause the educational wastage?

3. What effects have resulted due to the education wastage in the Zone under

the study?



1.3 Objectives of the Study

1.3.1 General Objective

The study attempts to investigate the root causes for general secondary education
wastage in Kembata Tembaro Zone. In addition, it strives to uncover the extent of

magnitude of secondary education wastage across grades and in between gender.

1.3.2  Specific Objectives
The study more specifically, strives to address the following specific objectives:
e Describe the magnitude of secondary education wastage in the Zone.
e Find out reasons for students’ repetitions and dropping out in the secondary
schools.
e Uncover the degree of influence of the casual factors in effecting repetitions
and dropping out.
e Identify which group of students (males or Females) is more vulnerable to
the problem.
o Suggest ways to intervene so that to reduce the rates of dropping out and
repetition.
1.4 Significance of the Study
In Ethiopia, a country where resources are scarce and enrolment ratio in the secondary
schools is minimal, wastage rate of high magnitude may not be tolerated. As Tegegn.
1996: Wanna and Tsion, 1994; the country is not in a good position to manage its
education system effectively and efficiently. As result of deteriorations of school quality

created what is called “internal efficiency™ in the form of high dropout and repetition



rates. Therefore.

the results of this study are expected to have the following

contributions:

~ By disclosing the magnitude and location of the problem, the study may draw

Y

attention of educational planners and respective  stakeholders® to consider
educational, social and economic variables in setting priorities and allocating Zonal.
local and schools’ resources for education.

The study will provide a necessary basis for understanding the root causes for
educational wastage in the secondary schools and inform ZED and WEO experts,
school principals, PTA members and school Board, and the larger community
realizing the magnitude of the problem. Then it initiates them to design interventions
measures to mitigate the problem.

Further, the results of the findings may urge educational authorities to reevaluate the
internal efficiency and effectiveness of secondary schooling in line with the
respective schools’ strategic objectives and the direction of the education and
training policy.

Finally, the paper may stimulate other researchers who have an intention to further

study on the area.

1.5 Delimitation of the Study

This study was delimited to the general secondary schools of Kembatatembaro Zone. In

the Zone, there are nine secondary schools, of these, two are general secondary but the

rest are complete secondary schools. The first reason for the delimitation of the study in

this zone is that, the researcher has some experience related to school operation in the

Zone and secondary schools have a number of problems that hamper their success.



Second, the Zonal report and SNNPR Education Office Statically results also reveal that
rates of educational wastage (i.e. dropping out and repetition) are high as compared to

other Zones. More specifically, the results of 10th and 12th grades completers where

observed disturbingly unsatisfactory.

Thirdly, in this Zone there is no systematic and thorough study that has been conducted
at secondary education level to provide a good understanding on the root causes and the
corresponding consequences of the problems. In line with this, those ad hoc measures
taken in the schools failed to result in alleviating the problem and yielding improved
schools’ performance.

1.6 Limitation of the study

This research has certain limitation which faced beyond the control of the researchers
capabilities. One of the limitations was that, the paper treated dropouts and repeaters
opinion together. It merged their opinion in data collection as well as of interpretation.
The other limitation was happened due to nature of the respondents, that is. both
dropouts and repeaters were not equally involved in the study. The last, but not the least,
limitation was difficulty in locating dropouts and repeaters and obtaining more detailed
information on them, particularly, in distant Kebeles and some remote areas were not
alike that may have effect on the study. Therefore, such limitation might impose lack of

specificity in locating the problems in line with the repeaters and drop-outs.

10



1.7 Definition of Key Terms

Dropout: a drop out is any individual who quits schooling without graduating or

changing school.

Repetition: retaining pupils in a previously attended class for a year or more due to (in
most cases) his or her “unsatisfactory academic performance.

Wastage: it refers to human and material resources spent or wasted' on pupils who have
to repeat a grade or who drop out of school before completing a cycle. It
denotes the inefficiency of a school system and refers skills, attitudes and values
they need to live productive lives and to continue learning (UNESCO, 1998).

Graduate: the proportion of pupil who successfully complete the final year of a given
cycle expressed as a percentage of the total pupils enrolled in the final grade the
cycle in the given school year.

Transition rate: is the percentage of pupil progressing from the final grade of one cycle
to the next level in the system.

Coefficient of efficiency: is a measure of the internal efficiency of an education system
obtained by dividing the ideal number of pupil-years required for a pupil cohort
to complete a level or cycle of education (e.g. the primary level) by the
estimated total number of pupil years actually spent by the same pupil
cohort. The reciprocal of the coefficient of efficiency is the input-output
ratio (UNESCO, 1998).

Causal factors: refers to in- school related and/or out of school related factors
that trigger education wastage (i.e. dropping out and repetition) in the secondary

schools.

11



Reconstructed cohort methods: terracing pupils thought their movement in the school
system by using at least two consecutive years’ enrolment data on repetition by
grade from the first year to the second year to measure the three main flow

rates; promotion, repetition and dropouts (UNESCO, 1998)

1.8 Organization of the Study

This study was organized in to five chapters. The introductory chapter presents the
background information, statement of the problem, objectives significance, scope and
operational definitions of the study. Chapter two is about the review of a related
literature. The third chapter deals with research design and methodology. Chapter four
focuses on data presentation, analysis and interpretation. The last chapter discusses the

major findings, conclusions and recommendations.

12



CHAPTER TWO
A REVIEW OF THE RELATED LITERATURE

This part of the study encompasses the most relevant conceptual and theoretical issues
related to the topic under the study. It includes: the role of secondary education for
development, concept about educational wastage, magnitude and causes of secondary
education wastage. Finally, it attempted to forward some possible consequences of
secondary education wastages resulted due to dropping out and grade repetition.

2.1. Secondary Education and Development: An Overview

Appleton (2000), in a review of 28 studies in SSA since 1980, found a mean mincerian
return to education of 5 percent for primary schooling, 14 percent for secondary

schooling, and 37 percent for tertiary education.

Recent World Bank Project Appraisal Documents and Country Status Reports (CSRs)
also found returns that increase with the level of education and with the acceleration of
economic growth. Thus, private returns to secondary education exceeded those of

primary education, often by a substantial margin.

Secondary education can promote social cohesion, help to build social capital, and lay
the foundation for responsible citizenship. Junior and senior secondary schools need to
prepare graduates for participation in society and the economy, which requires
secondary schools to be relevant in the local economic and social environment

(Verspoor, 2008).

Moreover, secondary education also has a positive effect on a number of non-economic

social outcomes that improve the well-being of a society. In most countries, these
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outcomes improve further with secondary education and several types of training, such

as about HIV/AIDS awareness and prevention of sexually transmitted diseases. are

particularly important for adolescents.

Education, especially the education of girls and women, has a strong downward impact
on fertility rates. helping to relieve demographic pressures. Compared with 1990. the
population of those ages 5-14 has started declining in several countries. such as Brazil.
Jamaica, Thailand, and Tunisia, and has been stabilized in Argentina. Indonesia. and
Uruguay (UIS-OECD 2003). There is strong evidence that the fertility effect is
particularly pronounced for girls who have completed several years of secondary

education (UNESCO 2003b).

Education levels make a huge difference for example, young women in Rwanda with
secondary or higher education were five times as likely to know the main HIV
transmission routes than were young women with no formal education (UNAIDS 2005).
Education is among the most powerful tools for reducing the social and economic
vulnerability that exposes women to a higher risk of HIV/AIDS than men. Girls’
education can go far in slowing and reversing the spread of HIV by contributing to
poverty reduction, gender equality, female empowerment, and awareness of human
rights. It also has crucial implications for female economic independence. delayed
marriage, family planning, and work outside the home. Higher levels of education are

associated with reduced risk of HIV infection.

Education, including secondary education, decreases the likelihood that people will be

poor. These effects continue beyond primary education. In Niger. for example,
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completing nine years of secondary education reduces the probability of being poor from
20 percent for those with some primary education to less than 10 percent. In Senegal. it

reduces the probability by about half (Verspoor, 2008:97).

2.2. Concepts of Educational Wastage

Wastage is a term frequently used by the language of economists (Brimer and Pauli,
Q & CafL i

1971;& UNESCO, 1984) but it has also be used for the last decades in the context of

education to describe multiple of factors that make the realization of educational

objectives difficulty. More precisely, educational wastage is the combined effects of the

phenomenon of grade repetition and dropping out in a particular cycle of education

(UNESCO, 1983a; Simmons, 1980; and Tanguiane, 1990). In most circumstances, it

deprives developing countries of the ability to make the most use of scarce resources and

it takes its greatest toll on most vulnerable groups in the society.

A broad definition of wastage, according to Shiundu (1999:3) includes- missed
opportunities for individuals, families and societies. dropouts. repeaters, failures’ ( low
or poor academic achievements), brain drain, unemployment of school graduates and
attrition( turn over). However, in most literature, wastage particularly describes
dropping out and repetition rates. For the purpose of this study these two aspects i.e.
dropping out and repetition have been adopted and used because they are frequently

equated with measures of inefficiency of the education system.

Wastage in education vary and also higher for developing counties than developed ones.
According to Simmons’s., (1980) there are possible explanations for increased wastage

rates in developing countries. First, the supply of school places are higher in developed
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countries, lack of finance and local self-reliance is the main constraints to expanding

enrolment. Second, individuals in developing countries most often have less motivation
to obtain more years of schooling. Third, parents of poor children are not as
understanding or supportive about doing homework or learning foreign languages as are
parents of upper income children. Finally, the costs of education. both direct and in

earnings foregone are often too great for the poor to afford.

Dropout and repetition rates are frequently used to measure inefficiency of the education
system by equating them with wastage. In line with this MoE, (2002) indicated that
improving internal efficiency of an education system has been given a special emphasis
all over the country. The process of improving internal efficiency requires reducing
dropout and repetition rates and increasing completion and survival rates. Reducing
dropout and repetition leads to save resources being wasted for use that are more
productive. It also frees the places that are occupied by repeaters and readmitted for the

new pupils.

2.2.1. Grade Repetition

Grade repetition occurs when students begin a new school year in the same grade as the
previous year, instead of, moving to a higher grade. Repetition represents wastage of
resources (Brophy, 2006:3). Repetition or retention is the practice of making children
who have not fully mastered the curriculum and thus do not reach certain academic

standards repeat the year while their peers are promoted to the next year (Ndaruhtse,

S.2008:9).
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Repetition refers to retaining pupils in a grade that he or she previously attended for a
year or more due to ( in most cases) his or her “unsatisfactory academic performance”™
(Dejnozike, 1983:11). Furthermore, UNESCO. (1981:170) states that, repeaters are

pupils who are remaining in the same grade for the second year of two successive years.

From a socio-economic perspective, schooling is most efficient if every student moves
up a grade every year. Each student who repeats has the economic effect of adding a
new student (at that grade and subsequent grades). This translates into larger class sizes
and the need for additional desks and supplies UNESCO, (2006).

[f' many students repeat each year, the school system will need more teachers and
classrooms. The society provides schools, teachers, and other resources presumed
sufficient to enable all students to make expected advances in achievement. Failures to
do so suggest that these resources were insufficient or that some students failed to take
advantage of the opportunities provided.

Grade repetition is more common in developing countries than in developed countries,
especially, common in remote rural areas. Eisenmon (1997) reported that repetition rates
in developing countries often are quite high. The highest rates were in the sub-Saharan
African countries, where each year, about 22 percent of primary students and 21 percent
of secondary students were repeating their grade.

Forms of Grade repetition

According to Brophy ( 2006:1-2) grade repetition takes five major forms, depending on
the source and reasons for the decision to repeat. This decision may be initiated by the
students themselves (or their families acting on their behalf) or by the school. When

repetition occurs because of decisions made by the students or their families, it is usually
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voluntary — undertaken willingly because it is viewed as serving the students’ best

interests.

One voluntary form of grade repetition occurs when students want to continue schooling

but do not have access to a school that offers the next grade. A second type of voluntary
repetition reflects family perceptions that the student did not learn much the previous
year and therefore ought to repeat the grade. The third form of repetition is common in
areas where the language used at school differs from the language that many students
speak at home

The fourth type of repetition occurs at higher grade levels in countries that require
students to pass examinations to qualify for secondary or post-secondary education.
Students who fail to qualify either must drop out of school and enter the workforce.
pursue vocational training, or prepare to retake the examination. The fifth form of
repetition is primarily involuntary, initiated by the school rather than students or their
families. It is most common in developed countries where school attendance is

mandatory until some point in the adolescent years.

2.2.2. School Drop out

According to Dron (1996) dropping out of school gained wider recognition as a social
and educational problem in the early 1960s. But this does not mean that the problem was
unknown priory to 1960s. For instance the term “dropout “begin to appear in USA
literature at the turn of the 19th century.

The term drop out is defined in many ways. Dropouts are pupils who leave schools

before the end of the point of the final year of the educational stage in which they are
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Across the world in both developed and developing countries alike. research shows that
there are strong links between repetition and dropout, with repeating children being
more likely to drop out of school in later years. A study conducted in Thailand has
shown that two-third of dropouts had been repeaters. Data from Bangladesh also
revealed that dropout to be several years overage for their grade and this greater age may
be not only due to late entry but also related to repetition (UNESCO, 1984). Roderick,
(1993:26) indicated that students who retained in grade are much more likely to dropout.
Those students who repeated two grades were 90% more likely to dropout than their

counterparts who had never experienced grade retention.

American research is mostly focused on high school (secondary school) level. One
study (Jimerson, Anderson and Whipple, 2002 cited in Anderson et al, 2002, p. 2) states
that pupils who repeat are between 2 and 11 times more likely to drop out of school than
those who are promoted. Other research from Los Angeles shows that those pupils who
have dropped out of school before graduating are five times more likely to have repeated
one grade than high school graduates, and that a pupil who repeated either of the first

two grades had only a 20% chance of graduating (Grissom and Shepard. 1989, p. 36).

A further study found that grade repetition led to a 42% rise in dropout (Reynolds and
Temple, 1997). A more recent review of 17 studies exploring the different factors that
cause high school dropout in the United States found unequivocal evidence in all the

studies that repetition was associated with later dropout.

More recent research by Jimerson (2001 cited in Anderson et al, 2002, pp. 1-2)

analyzing 19 repetition studies undertaken during the 1990s gave evidence for lower
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self-esteem and lower rates of school attendance among repeaters. leading to a higher

probability of future dropout. It also found that the longer-term effects on students who
go on to drop out of school without a diploma are quite significant, with these students
facing difficulties finding and maintaining jobs, and experiencing higher levels of

mental health difficulties, substance abuse and criminal activities than high school

graduates.

2.3. Magnitude of Secondary Education Wastage

A number studies have shown that the majority of the pupils who commence secondary
education are not likely to complete the cycle, World Bank (1998): Bishop (1989): &
UNESCO, (1995). Such a problem is not only limited to developing countries. but it has
also been the challenges of many developed countries, albeit on a small a scale, Curele
(1973).and Rumberger (1987). For instance a study on high schools in Canada, Ontario
reveals that the annual dropout rate in seven high schools had increased from average of
10.6% in 1983/84 to 15.3% in 1986/87 .Husenand & Thwaite (1995). Similarly.
Rumberger (1987) indicated that dropout rates for 63 high schools in Chicago in the mid
1980s ranged from10% to 62%.

Moreover, the findings of many studies shown that the intensity of the problem tend to
be very much pressing in schools of least developed countries (LDC) UNESCO (1995):
World Bank(1998); Elleni (1995). In line with this Bishop (1989) indicated that in
Africa about 39% of those who commence secondary education are likely to complete
the four years (9-12 grades), of schooling. As Lockheed and Vespoor (1991) in
Habitamu (2002:39) the problem of school dropping out is serious among developing

countries.
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Despite the i i : : o, e
p relative high gross enrollment rate worldwide, it is only less than 60% of

those who enrolled reach the final years of educational cycle in low-middle income

countries. Ethiopia is one among these least developed countries which by no means an

exception to this phenomenon.

The magnitudes of the problem also vary across sex. A number of findings show that in
both primary and secondary schools more girls leave than boys due to ditferent reasons
with some exceptions, (World Bank, 1991). For instance the findings of Rumberger
(1987) depicts that more boys (14.6%) than girls (12.2%) quite school. In spite of such
irregularities. the findings of most studies conducted in Ethiopia show that more girls are
victims of dropping out schools than boys for various reasons, Genet (1991); Wanna and

Tsion (1994); Ayalew (1997); Habitamu (2002) and Tilaye (1999)).

Other important variable that needs consideration while dealing with the magnitude of
dropout problem is across grade levels. Dropout problems rates are relatively higher in
the beginning years of any educational level with a tendency of gradual decline when
one moves to the next higher level (Habitamu, 2002:39). The findings of many
secondary schools portray that the highest dropout have been observed in between
ninth and tenth grades when many students were making the transitions from junior to

senior secondary schools, Dearman and Plisko (1979).

Evidence varies between countries as to whether repetition rates are higher for boys or

for girls. A 2001 World Bank study looking at knowledge and finance in Sub-Saharan

Africa stated the following:
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‘Primary completion rates and transition rates from primary to
secondary education show no clear evidence of systematic
disadvantage 10 African girls... Yet variations within and between
countries are considerable, and higher repetition and dropout rates,
as well as lower learning achievement, for girls have been found in

several countries.’ (World Bank: 200] a, p. 46).

On the other hand, the incidence of repetition was generally higher for boys, the
exception being in Sub-Saharan African countries where girls repeat more than boys
(UNESCO, 2003, pp. 57-8). A study by Kane (2004) on girls’ education in Sub-Saharan
Africa found that in general, boys repeat more than girls, with female repeaters usually

being found in Central and West African Francophone countries.

2.4. Causes for Educational Wastage

Research findings such as World Bank (1980) and UNESCO (1997); indicated that high

dropout and repetition is caused by different factors, (for instance, pupils related factors.

teachers’ related factors., family background, school environment and administration

etc...) and they can be categorized in different ways. Lockheed. Verspoor and

Associates (1991, p. 183) conclude that the causes of repetition and dropout in

developing countries can be categorized under three main headings:

1. Family-related factors: (illiteracy or low education of parents, income of family):

2. Student characteristics: (poor motivation. low ability, insufficient grasp of
the languages of instruction)

3. School-related factors: (physical remoteness and limited access to secondary

education, ineffective teaching, insufficient qualification of teachers and absence of
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textbooks, - defective evaluation of students and promotion criteria that are too
demanding).

In developing countries, various studies identify the following groups as those most
vulnerable to poor attendance, repetition, early dropout and exclusion (Ndaruhutse, S, et
al ,2008): (1) the poorest in society; (2)working children; (3)children living in remote
and rural areas ; (4)orphans and those affected by HIV/AIDS: (5)children with physical

or learning disabilities; (6) nomadic and indigenous children or ethnic minorities; and

(7) refugees. internally displaced children and those affected by conflict or natural

disasters.

Other factors which also have an impact on the likelihood of repetition are a child’s
family situation, the gender and educational background of the head of the household
(UNESCO/UNICEF, 2005), the number of children in the household. and from where

the household’s main source of income is derived.

2.4.1. School Related Factors

A number of in-school factors have been associated with secondary schools inefficiency
and education wastage, such as poor quality of education in the form of large class size.
poorly trained teachers’, poor school administration and inadequate school facilities and
educational materials. Beside these, World Bank (1980) explained that lack of guidance
and counseling services, curriculum relevance, and students/ absenteeism are factors
related to the school environment that trigger secondary education wastage.

1. Teachers Competence and Quality

Different studies indicated that teachers’ attitude, behavior, and teaching methods are

among the factors affecting students’ persistence and academic achievement. They are
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fundamental t i - :
o educational delivery and the quality of education will largely depends on

the quality of teaching and teachers effort (Carnoy. 1999).

The quality and contribution of teaching staff depends on the qualification, experience,
motivation and competency of the teachers’ available in the school. Meyer and Gayu
(1996: 43) noted that secondary school teachers must be well- educated and competent
in their professional skills. Furthermore, the quality of schooling and the learning

achievement of students depend heavily on the competence, personality and education of

the teachers (Coombs, 1985:117).

Tadesse (1974) indicated that quite a number of students had left school due to low
qualification of teachers and unfriendly relationship between teachers and students.
Furthermore, UNESCO (1966) also revealed that schools staffed with under-qualified
teachers tend to have a high dropouts and repeaters rates because of lower performance

of students in their academic activities.

Good teachers have learned many skills; techniques’ and methods for helping students
learn and understand certain subject matters knowledge, values, and skills. How to
manage classrooms routines, how to plan curriculum programs, how to motivate
students, how to introduce new concepts, how to deal with the logical structure of
certain subjects in psychological appropriate manner, how to diagnose learning

difficulties, are all important equipment for a teacher apart from the knowledge of the

subject matter (Gobee,1977).

Motivation on the part of the teacher is important ingredient for good performance of

students. In relation to this, Brown (1991: 273) states that, the conditions of the teachers
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in terms of- worki o - i
of- working conditions. salaries, and training. These lead to low morale.

turnover, absenteeism and poor performance

Discussions with teachers in a selection of African countries discovered that most view
it favorably and as an essential tool for weaker children to be given a second chance to
improve their knowledge and be more prepared for the higher levels of schooling.
Nearly 80% of Senegalese teachers thought repetition was an ‘efficient’ measure, and
18% thought it was ‘extremely efficient’. Only 2% believed that repetition was ‘totally
inefficient’ Confemen, (2003c, p. 76) cited in Michaelowa (2003, p.15).

Hence, the quality and competence of teachers in a school can have significant effect in
initiating the interest of the students and maintaining them in the school.

2. Examinations and Assessments Practices

The quality and relevance of learning and teaching in secondary education is intricately
linked to curriculum and to examination and assessment policies and practices. Most

secondary teachers, principals, parents, and politicians judge educational success by

examination results (Verspoor, 2008:184).

Good teachers are skilled not only in instructional methods but also in evaluation and
assessment practices that allow them to judge individual students learning and adapt
activities according to students needs (UNICEF,2000:25). Moreover, teachers discover
what students already know and what they will still need to learn by monitoring students
work through essays, quizzes’, and tests, homework’s and class work questions and

standard tests (Lockheed, et al, 1991: 65).
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3. Instructional Time Utilization

e : : : ;
Research has shown that the amount of time available for teaching and learning

academic subjects, and how well that time is used by students and teachers. is

consistently related to how much children learn while they are in schools (Lockhead.

Bloch and Verspoor, 1990). More time spent on wider coverage of the curriculum
results in increased learning (World Bank, 1995:83).

The intended annual instructional time for SSA at the junior secondary level is
comparatively high: 965 hours (Benavot 2004). The time-on-task is. however. reported
to be much lower for several reasons: tardiness or absenteeism of students and teachers.
discipline, and learner-attention problems; a multitude of extracurricular activities: and
shortages of classrooms. Chisholm et al. (2005) suggest that in South Africa, teachers
spend only 46 percent of a 35-hour week teaching, much less than the expected range of
64-79 % (p189).

Instructional time is the single most important influence affecting children’s learning,
the low instructional time is a key contributor to the country’s high repetition and
dropout rates (World Bank, 2001b. p. 8).

4. Curriculum Relevancy and Responsiveness

A number of researchers emphasized that for any education system to achieve its
intended objectives its curriculum must be relevant to and responsive for the socio-
economic, cultural and life style situation of the society that it would serve. In line with
this Anderson (1992) states that pupil learn best and stay longer at school when the

curriculum they lean makes sense in their live and gives them a better chance in life.



[JN[CEF 199 S ] Coms o
(1992: ix) also noted that “since education is perceived as investment in the

future economic well being of the individual and the family, parents will most likely see
education as more relevant if it is related to their children’s present and future social and
economic needs. Beside this, UNICEF (2000:9) indicated that curriculum should
emphasize problem solving that stress skills development, as well as knowledge
acquisition.

Ethiopia, Kenya, Senegal, Tanzania, and Uganda have implemented several rounds of
secondary curriculum reform, although these reforms did not fundamentally change
Junior secondary schools curriculum structure. Notwithstanding these efforts, most
countries in SSA are still searching for a model of secondary education and training
more closely connected to African realities and development priorities (:(Bregman and
Bryner, 2003:188).

5. School Leadership Quality and Effectiveness

School leaders are central to the quality of schooling. Moving to a system wide “culture
of quality” means moving away from a system of largely unconnected schools. to a
system where all—teachers and administrators at every level—take joint responsibility

for student learning (Verspoor 2006).

According to Potter and Powell (1992:12) effective secondary school principal is aware
of teachers needs, offer feedback to performance and encourages teachers™ long-term

professional development and uses this development for the benefits of the school.

School leaders generally have responsibility in four key areas:

+ School management: Routine duties include assigning teachers to classes. dealing

with disciplinary issues, and managing school finances and supplies. As more public and
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rivate resourc d
p €S are managed at the school level. ensuring their cost-effective
application is becoming a key responsibility
* School-mini iai i laison i inati
nistry liaison. Typically, liaison is a combination of reporting to the

ministry and requesting staff and resources from the ministry or local officials. Much of

this work is done away from school premises.

* School-community relations: Working with the community is increasingly seen as
part of the role of a school. It usually involves encouraging support for the school (for
example, teacher salary subsidies, facilities construction. and maintenance) or of the
schooling process (encouraging parents to make sure their children do their homework.
and to send their daughters to school).

* Instructional leadership: Leadership includes monitoring the work of teachers,
providing guidance, and arranging mentoring of new teachers.

School leadership establishes clear and consistent lessons for the school which
emphasizes the prime purposes of the school as teaching and learning and highly visible
to both the students and the staff. Regarding the role of effective principals, Harris et al
(2003:9) states as follow as:

“Effective head teachers are responsible for defining the mission of the
school and setting goals. These goals emphasize traditional students’
achievement and are widely shared both within and outside the school.
Beside they are responsible for managing the routine functions within
the school organization that support teaching and learning: for
example, managing physical resources, time, the curriculum and the
staff. They are also required to promote a professional learning climate
by establishing high expectations and standard of students " behavior,

and they are expected to develop a strong culture at school that
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includes a safe and orderly work en

cohesion. "

vironment, staff collaboration and

A 1990 study 2 aF 2 : :
y concluded that only 3 of 31 African countries had comprehensive training

i l"] 1 ] 3 .. .
programs in educational planning, administration, and management. Moreover. the

frequent use of seniority and ideology as the basis for promotion results in principals

being a rather conservative group, with little motivation to innovate or support new

school or classroom practices (Carron and Grauwe 1997,

6. School Facilities and Educational Materials’

Many researchers argue that the supply of adequate educational inputs and the presence
of better school facilities can significantly affect students’ achievement and progress in
the secondary schools. Fuller (1987) and Anderson (1992) pointed out that inadequate
supply of school inputs such as textbooks. teachers guide. libraries, laboratories,

teaching aids etc can adversely affect students’” academic achievement and growth.

The physical environment in which the formal teaching learning process occurs ranges
relatively from modern and well equipped to open air gathering places (UNICEF, 2000).
These infrastructures include- classrooms, study rooms, offices, toilet rooms. and water
and electricity services. According to MoE, (2003) school facilities include water,

latrine, clinic, library, pedagogical center and laboratories.

A lively and effective teaching program in a school depends on the extent of
organizations of the library. As Rossoff (1992) the purpose of a school library is to help
students find the medium of information which they need to carry out classroom

assignments’ and satisfy their academic and personal interests. Thus, to attain these and
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other pur ibr -
purposes the library ought to be adequate, up-to-date, and comprehensive stock.

needs to have e
¢ nough space to accommodate students and finally need to have trained

personnel to promote effective library services

Laboratories are also expected to be well furnished- consisting of special apparatus and

equipments, have adequate space for teachers and students to carry out experiments
(Good, 1973).

Elleni (1995) pointed that school buildings in Africa are on its last legs, depressing or
the classrooms have broken desks and chairs with no ventilation and sanitation, and lack
of recreation area. sport field and launches, toilets, and all unpleasant school
environment discourages pupils learning and aggravate dropping out and repetition.
Thus, inadequacy of school facilities and educational materials’ as well as
inconvenience of Ehe learning environment can negatively affect the academic
performance of the learners and may lead to dropping out and repetition.

7. Medium of Instruction

Language is the basic tool for thought, communication, reasoning, and making sense of
a rapidly changing world. Language development is closely interrelated with children’s

emotional and psychosocial development (Cohen, 2005).

Across most of Sub-Saharan Africa, local languages and dialects are spoken at home,
while there is a different, often foreign (English, French or Portuguese) languages™ at
school. Especially where families are uneducated. they are not able to support their
children in their learning, and their children, while potentially being able academically.

struggle to keep up with their learning due to insufficient knowledge of the languages of

instruction.



Secondary school st g i
) udents, who are poorly proficient in English language. encounter

roblems t (pr i :
p O express ideas, write about or read about topics in an exploratory or

reflective ways that assist them in making senses of new knowledge and ideas. In line
with this Seyoum, ( 1996:10) states as follow as:

Though English has been the language of instruction for quite a long

ltime at secondary level, nonetheless. the proficiency of most teachers
particularly and that of students was widely believed to have been quite
poor. In fact one expatriate expert of English has aptly remarked that
the English language of obstruction rather than of instruction.
Furthermore, Tekeste, (1990:22) indicated that not only secondary schools students but
also teachers have limited proficiency in English language. Hence. lack of sufficient

language skills, adversely affect the achievement of secondary school students’ and

thus leads to grade repetition and dropout.

8. Guidance and Counseling Services

Guidance and counseling service can play major role in decreasing school dropout and
repetition rates. According to Ediger 1987 (in Tilaye 1997), adolescents in high school
face with a variety of problems — social, academic, personal and so forth which makes
the counseling services very crucial in the system.

In the school pupils who are at risk of being a dropout due to anti-social behavior
exhibits lack of interest in schooling, cut classes frequently, and shows tardiness in
schooling, enjoy being cruel to others, exhibits extreme quarrelsome and aggression.

carries knives and other objects to inflict harm to peers and others in the society and a

like.
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In sum this indicates t " oui
s that lack of guidance and counseling services in a school can

accelerate students’ droppj :
ts" dropping out rate. Thus guidance and counseling units needs to be

established to provide support and handle students such problems.

9. Class Size

Class size has an . .
effect on the teaching and learning process as well as on students’

performance.  As Adane (1993:12) class size has considerable influence on the

performance of students for they need more assistance and closer attention from their

teachers. Similarly, ETFOO (2002) also explained that students who start their education
in small classes are less likely to dropout, more likely to graduate on time, to take more
challenging lessons and are more likely to attend college than their peers from large
classes.

It further indicated that students in small classes participate and more in class, have
fewer discipline problems and have more opportunities to work with others to solve
problems and take responsibilities within their classroom. Therefore, large class size has
negative effect on the learning and performance of students’ that may expose them to

either repeat or drop out their secondary schooling.

2.4.2. Out of School Factors or Environmental Factors

Research indicates that the socio-economic environment in which children grow up is an
important off-systematic predictor of their overall well being. It is argued that their
health, education, later employment, and future earnings largely depend on the socio-
economic status of the students’ family and their living environment. Poverty, distance

from school. unstable home environment, individual learner’s characteristics, teenage
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pregnancy, and peer pre 1
peer pressure are among the socio- economic factors that cause students’

learning and stay in the schools.

1. Poverty

vert ' i o
Poverty has had widespread effects and has been noted as the caves of various social and

interpersonal problems. Ratele (2007) defined poverty as “deprivation and unmet needs

across different aspects of social and economic life such as education, living

environment, healthy, income, material necessities, and employment.” It generally
represents the inability to provide sufficient food for the family, overcrowded living
conditions, lack of employment opportunities, low wages, lack of job security, absence

of fathers, and children living away from home. It is the risk factor that is most

frequently associated with family stress and school failure (McWhinter et al, 2007).

Furthermore, Masita (2006) indicates that “children living under poverty may have a
negative impact on the ability to perform at school, leads to repeat grades and eventually
dropout of schools. If learners tends not to complete educational tasks, and fail
examination, which invariable led to poor self- esteem (Pillay and Nesengeini, 2006).
Family poverty has been shown in a raft of studies to adversely affect children’s health,
intellectual capabilities, academic achievement and behavior (Weitzman. 2003).

The poorer you are the less likely you are to go to school. In Latin America and the
Caribbean 84% of out of school children belong to the poorest 60% of households. In
Eastern and Southern Africa the figure is 80%. The critical link between poverty and

school failure is well established (Abadzi, 2006; 22).

The low achievement patterns of grade repeaters tend to be associated with poverty

indicators, at both the school and the family levels. Schools in poor areas (especially
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remote rural areas G e
) often feature limitations: short school years. frequent teacher

absence, limited i :
supplies, poorly qualified teachers. large classes. multi-age classes, or

double shifi 2 :
B o ERC0, 2006:7). Thus, poverty is a problem which can exert negative

influence on the academic performance of learners and that may further led to class
repetition and dropping out of secondary schooling.

2. Family System

Progress Group Report (2007) that the following family characteristics’ as contributing
to school dropout and repetition: single parent household. older siblings. family’s
cultural resources and parental-child conversation about schooling. They found that
learners who drop out and repeat tend to have parents who are less involved and
demanding, who do not model educational attainment, and provide little educational
support in general. Studies in Mexico and India have found that rural children are over
20% more likely to receive no help or supervision for their studies at home (Lakin and

Gasperini, 2003, p. 92).

Moreover, Masitsa’s(2006) pointed out the following factors as having detrimental
impact on a child’s ability to perform academically inadequate parental support. learners
not living with their parents, divorced or separated parents, loss of parents or single
parent families and family conflicts’. Children taking adult roles such as employment

due to financial stress are also associated with higher dropout and repetition because of

failure (Ou and Reynolds, 2008).

The issue of repetition tends to be exacerbated in poor rural households, where health

problems, malnutrition, domestic demands on children’s time and seasonal demands for
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their labor in i !
agriculture all Impact upon attendance and therefore on learning

achievement ( Ndaruhutse, s, et a] 2008).

3. Peer Pressure

Peer pressures involve strong influences that a group has on an individual. Such

individual usually have limited ability to resist such pressure (McWhirter et al 2007).
Peer groups represent the world outside the family and can impose difficulties for the

individual if its members value antisocial engagement in such behavior which may result

in compromising the social relationships, or given into the peer group pressure (IBID).

4. The School Location/Distance

Many studies have shown that distance from school can play vital role in the learning of
secondary students. Tilay(1997)emphasized the impact as * it is unfair to expect that a
student who walks for one or two hours a day will follow his/ her lesson regularly and
effectively. Fatigue, boredom, thirst and hunger are dominant problems that deter the
students’ active attendance and participation in class. The World Bank (2005¢, p.16)
reports that, in Ethiopia, each additional kilometer from the nearest primary school
reduces registration rates by two to three percentage points. In addition, insecurity along

routes to school can be a problem that particularly affects girls.

In most societies distance from school is inversely related to the prospect of girls going
to school, especially, after puberty (Lissanu, 2004). This is because when the school is
far from their residence, female students became psychologically. threatened by the

danger of rape, which results with teenage pregnancy and unwanted marriage.
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5. Teenage Pregnancy

The broader lite \
a rature on school dropout provides many insights that are relevant for

determining dr ’ )
g dropout among pregnant schoolgirls, however; selected studies are

discussed below. As Grant and Hallman (2006) teenage pregnancy is related to leaving

school early.

Although co-residence with parents may be an important indicator of the social support

systems available to a young woman, Meeker and Ahmed (1999) found that women who
lived with their parents at the time of their first pregnancy were two times more likely

than women who lived elsewhere to have dropped out of primary school as a result of

pregnancy.

6. Illness and Malnutrition
In developing countries (especially rural areas), many children miss many days of
school because of more serious health or nutrition problems or because their families

require them to assume child care or work responsibilities.

Worms. malaria and HIV/AIDS lead many children to be attending school sporadically.
In the case of HIV/AIDS, the child may be well but obliged to stay at home to look after
ailing parents or siblings, and there may be associated issues of stigma in the community
which prevent a child from functioning fully in society.

The impact of AIDS can have a significant effect on children and their attendance at
school. A study by Farzanegan (1998) noted that children affected by HIV/AIDS will
often experience a ‘downwards spiral’ of exclusions. resulting in erratic school

attendance, repetition and eventual dropout, as they face the burden of caring for
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e direlat . b o
Infected relatives and responsibility for siblings as well as themselves (Bernard, 2001, p.

1L28),
7. The Need to Work

Many children are engaged in either household, paid work or both. This is especially

the case for children, particularly girls, in rural areas who are usually expected to help

with daily chores such as collecting water and firewood. cooking, looking after younger

iblings whil 1 rent : i i i
S g e their parents or care takers are working, or tending animals.
It also occurs in urban areas, where children may be involved in begging, shop and

factory work, hawking or prostitution. This work may be regular or seasonal and clearly

affects school attendance, often leading to repetition or dropout.

8. Quality and Relevance of Schooling

Some families, particularly in rural areas, question the relevance, value and quality of
schooling especially when the schools lack textbooks and other materials. some teachers
are unqualified, there are very large class sizes and many children still return to working
in agriculture when they leave school therefore gaining very little economic benefit {from
schooling.

The educational content may be too academic, leaving students without the necessary
knowledge and skills to be marketable in the local economy: and the pedagogical
methods in the school may not promote the critical thinking necessary for
entrepreneurship, efficiency and effectiveness.

9. Cost of Schooling
Direct costs (fees) and indirect costs (uniform, transport, materials. opportunity cost) are

significant to many poorer families, influencing a family’s decision making. If a child is
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failing or is forced to r : o e
S O repeat, there is a high likelihood that the family might pull their

child out of school to . :
Save money. This is a particular issue highlighted in a recent study

on Kenya (Naf
! ya (Nafula, 2001, pp. 3-—4). As many cultures priorities boys’ learning over girls’,
this factor disproportionately affects girls.

10. Children with Special Needs

Studies have shown that early detection of disabilities, for example by screening for

visual and hearing impediments, can help keep children in within the education system.

Once in school, training for teachers, information to parents, and specialized resources

such as reading material in Braille, can prevent early dropout and repetition (Lakin and

Gasperini, 2003, p. 140).

11. Perception of Parents and Students

Troncin (2004, (p. 15) states that most families did not question the competence of
teachers and decisions of schools in relation to repetition, believing these decisions to be
in the interests of their children.

He further discovered that both children and young people found repetition a stressful
event. While children considered it is sometimes useful and necessary, young people
considered it a humiliating measure. Byrnes (1989) undertook a survey on the view of
students on the practice of repetition. Of 64 student responses, 84% centered on “bad’,

‘sad” and ‘upset’ when asked how they felt or would feel if they were forced to repeat a

year.

2.5. Consequences Secondary Education Wastage
Researches indicated that school-imposed grade repetition has effect on students’

academic achievements. In 1989, Holmes showed that repetition had negative effects on



children’s” achieve
Ment, attendance record, personal adjustment in school, and attitude

d
toward school as they went on to the next grade. Jimerson (1999, p. 1) looked at the

longer-term ir : f g
¥ npact of repetition on learning in the United States and found that

repeaters achieved lower levels of academic performance by the end of the 11th grade

and were more likely to drop out of high school by the age of 19.

It improves achievement temporarily, but over time, grade repeaters fall further and

further behind other low achievers who were promoted. Repeating the grade enables the

retained students to do better on tests of material they are studying for the second time.
but it does not produce more general advances in knowledge or cognition that would

enable them to make more satisfactory achievement progress in subsequent grades.

Some evidence shown that school imposed repetition has effects on school attitudes.
adjustment and completion. In his own research, Troncin (2005, p. 13) finds that
repeaters live in fear of being mocked by non-repeaters and they feel sadness about
being separated from friends in their peer group. School-imposed grade repetition is
stressful to students and associated with reduced self-esteem, impaired peer
relationships. alienation from school, and sharply increased likelihood of eventual

dropout (UNESCO, 2006).

Commonly reported problems associated with involuntary grade repetition include
reduced self-esteem, impaired peer relationships. and increases in behavioral problems.
negative attitudes toward school, and absences from school. Crahay and Delhaxhe

(1993) commenting on research in Germany and the United States concluded that

repetition has a negative impact on the self-image of children.
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The combination of | i
ow ienati
achievement and alienation from school makes grade repeaters

much more likely than other students to drop out of school once they become old

ht !
enough to do so (Corman, 2003; Hacsi, 2002: Holmes, 1989; Hong and Raudenbush.

2005; Jimerson, 2001 ; Shepard and Smith. 1989).

chool im : - o
S posed grade repetition also has effects on classrooms. schools. and school
system. School-imposed grade repetition makes classes larger and harder to manage for

teachers and creates budgetary and equity problems for schools and school system.

Another school- and district-wide problem is that grade repetition is imposed
disproportionately on poor and minority students. This adds concerns about equity and
social effects beyond the negative effects on individual grade repeaters (Hacsi, 2002;

Rothstein, 1998).

A significant body of research has been undertaken in the United States examining the
psychological impact of repetition. Research by Holmes (1989) considered more than 40
studies looking at the socio-emotional outcomes of repetition. and concluded that on
average, repeaters displayed ‘poorer attendance, social adjustment, attitudes toward
school and more problem behaviors in comparison to matched cohorts® (cited in

Jimerson, 1999, p. 246).

According to Tegene (1996) dropout has undesirable consequence: (1) They have
occupied a space that could have been used by other new comers; (2) they have not
gained enough knowledge that sustain continuity; (3) they have wasted resources for

additional time and (4) they could support their parents and themselves if remained at

home.
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High dropping out a s
nd oy
Repetition rates have significant financial implication for a

country. There are sever - :
eral country case studies which outline the cost of repetition

and/or dropout | i .
pout 1n Africa. In 1995, the estimated cost of repetition in Sub-Saharan Africa

as US$570 milli "
was 0 million (UNESCO, 1998a, p. 25). In Ethiopia, 17% of public resources

were wasted in 2001/02 due to repetition (World Bank, 2005b. p. 33).World Bank

research in Le , ; : .
sotho found that orphans were much more disadvantaged in repetition and

dropout measures than non-orphans (World Bank, 2005f, p. 9).

In summary, from all the available evidence, Verspoor (2006, p. 5) concludes that grade
repetition 1s not an effective way of improving children’s learning in Sub-Saharan
Africa. When taken as a whole, research done in the United States indicates that low
achievers who are retained in grade become even less likely to achieve satisfactorily. as
well as more likely to drop out of school, compared to similarly low-achieving peers
who are promoted (Corman, 2003; Hacsi, 2002; Holmes, 1989; Hong and Raudenbush.

2005, Jimerson, 2001; Thompson and Cunningham, 2000).

All the existing research has led UNESCO to conclude that low self-esteem and a
negative image of school due to children being forced to repeat can lead to delinquency

and criminality (UNESCO, 1998a, p. 27).
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CHAPTER THREE

RESEARCH DESIGN AND METHODOLOGY

This part of the ; :
p study presents the research design, sources of data, sampling techniques,

collection inst :
data collection instruments, procedures to collect data and methods of data analysis.

3.1 Research Design

As Kumar (2005) the choice of research approach depends on the objectives of the
study. Since the major purpose of this study was to investigate the root causes of
educational wastage in the secondary schools of Kembata-Tembaro Zone. Thus,
descriptive survey design which helps to identify the present conditions and status of
educational wastage in the secondary schools was used. The design also allows facts
finding, examining the relationships between factors and characteristics, and helps to
make trends and pattern analysis. Mixed approache, which emphasize more of

quantitative supported by triangulation of qualitative information was also used.

3.2 Sources of Data
Both primary and secondary sources of data were employed in this study. The primary
sources of data were students (dropouts and repeaters), secondary school teachers,

principals, vice principals and PTA members.

The secondary sources include Educational Statistics Annual Abstract of MoE and
SNNPR Education Bureau, Kembata-Tembaro Zone Education Desk Annual reports,
and reports and rosters from the WEO and secondary schools. Beside these, UNESCO

and international organizations reports were examined to collect pertinent information

for the study.
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3.3 Samples and Sampling Techniques

Both probabili ! 5,
probability =and non-probability sampling techniques were used to obtain

representative
p samples for the study. Accordingly, simple random, stratified and

systematic sampli iques’
y pling techniques’ were employed to select representative and adequate

samples for the i :
P study. Besides, purposive and snowball sampling techniques were also

used.

Kembata-tembaro Zone has seven Woredas and one Administrative Town. Therefore, it
is 1mportant to categorize the Zone in to three agrological altitudes, namely, Dega,
Woynadega and Kolla to obtain representative samples. Within these geographic zones,
the seven Wordas and their Zonal Administrative Town are inscribed. Such divisions of
the Zone in geographic topography help to bring homogeneous secondary schools
together so that the chance of representation increases and as a result the effect of

contextual difference on school wastage can be examined.

Accordingly, in the Dega layer of the Zone, four secondary schools, namely, Doyogena,
Angecha, Danboya and Durame schools are categorized. The Woynadega part of the
Zone has two secondary schools, namely, Adillo and Kachabira secondary schools. The
last strata encompass Hadero, Donga-tunto and Mudulla secondary schools. Of these
three stratums, four secondary schools from each stratum by using simple
random sampling technique (i.e., lottery method) were employed. This method was used
because it gives equal chances of selection for each school within the strata. Hence, the

sample size constitutes 44% of the secondary schools of the Zone.
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In the study, vari .
Y, varlous mechanisms were employed to catch up the dropouts and

repeaters. In line wi i
p ith this, schoo] rosters, classmates, friends and even PTA members

were used as sources of j i i
information. Thus, Systematic random and snowball sampling

techniques were used to obtain the dropouts and repeaters. A total of 102 repeaters’ and

59 dropouts were involved in the study.

Furthermore, teachers from the sample secondary schools were selected by considering

the size of the staff, i.e. through proportional stratified sampling techniques followed by

systematic random sampling techniques were used. Accordingly, a total of 125 teachers
that is 35% of the teachers’ population from the sample secondary schools were engaged
in the study.

The last groups of respondents include school principals, vice principals and PTA
members. These groups of respondents were involved in the study via purposive
sampling techniques because they are assumed to have in-depth information on the
problem under the study. This is because they are the most responsible position
incumbents who are primarily concerned in maintaining students in the schools and
reducing educational wastage. Therefore, all the principals, vice principals and PTA
members of the samples secondary schools were involved in the study.

3.4 Data Collecting Instruments

Different data collecting instruments were employed in the study to gather adequate and
appropriate information. Accordingly, a set of questionnaires, semi structured interview;

focus group discussion and document analysis were employed.

The instruments were developed by the researcher based on the reviews of related

literatures and the basic research questions. After consecutive revisions of the
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instruments, translation i . :
; slation into Amharic Vversion was made with the help of teachers who

e BA gra f . :
o graduates of Amharic and English languages and currently working in the study

-eas. Then instr 2 e
A the instruments were pilot tested for checking clarity and relevance.

ti e :
Questionnaires: According to Best & James (2006: 313) the person administering the

instrument has an opportunity to establish rapport, explain the purpose of the study, and

the meaning of items that may not be clear. Having these in mind, two types of question

items namely, open ended and closed ended were prepared.

The closed ended items were used respondents mind immersed on the subject and
facilitate the data processing conveniently. Hence, a total of 21 multi-response items and
66 items in licaert scale being grouped in to 10 sub-categories were used to obtain

information from both dropouts and repeaters’, and secondary school s teachers.

Furthermore, open ended items were prepared because they permit respondents to
address opinions’ of their own which would not be otherwise obtained in closed ended
questionnaires. Thus, eight open-ended items were used to give further opportunity for

the respondents to express their views in the problem under the study.

Interview: As Barker and Johnson (1998) argue that the interview is a particular
medium for enacting or displaying people’s knowledge of cultural forms, as questions,
far from being neutral, are couched in the cultural repertoires of all participants,
indicating how people make sense of their social world and of each other. Accordingly,
four semi-structured guided interview items were prepared and employed to obtain in-

depth information on the causes for students dropping out and repetitions, and on

possible means to alleviate the problem.
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On guided topics and i 2
1Ssues : : ) :
based on specified outline, a face- to- face interview was

held with the four princi : .
four principals. F inally, points were listed down on sequences and on flow

of ideas.

Focus Group Discussion: :
p ussion: It is a more advantages than any other instruments and

discloses what is important to individual respondents. It also attempt to provide

situations where the synergy of the group adds to the depth and insight. Thus, the group

strives to provide in-depth qualitative information which could not be obtained as

efficiently by any other way (Anderson, 1990:241).

To take these advantages of FGD, the moderator first, requested participants’ permission
by explaining the purpose of the study to them. Next, they were informed on how the
responses obtained could be used. Thirdly, orientations were given, specifically, on the
themes of the study and what were expected of them. Lastly, the discussion were

conducted in four different groups selected form each respective schools.

Hence, guided items for FGD, which had similar content to interview items was
employed to gather detail information from PTA members, and vice principals of the
secondary schools on the causes for students dropping out and repetition in their

respective secondary schools.

Document Analysis: Data concerning students’ enrolment, repetitions, drop out etc can
be obtained by examining and analyzing relevant documents. Accordingly, Educational
statistics Annual Abstract of MoE and SNNPR Education Bureau, Kembata-Tembaro
Zone Education Desk Annual reports, and reports and rosters from WEO and the

secondary schools were analyzed in order to identify the trends of secondary students
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repetition and dropp;j ;
p PPINg out rate in the Zone and uncover the magnitude of educational
wastage. Beside these B . :
- UNESCO and other International organizations reports were also

examined to collect pertinent information for the study

Pilot Testing

Before administering the data collecting instruments, it is essential to standardize the
tools. To do so, consecutive review of the instruments were made by the researcher and
his advisor. The set of questionnaires were tested for reliability and content validity. To
maintain these, split- half method was used. As a result the correlation coefficients
between the two halves were found 0.67. Hence. by calculating it reliability the
coefficient becomes 0.80 which was high. Based on the result, some items such as; age
categorization, distances from the school to home (it can be measured in hours as well as
kilometers), teachers’ qualification and others were modified; long statements become
shortened, and rephrased, made clear and easily understandable.

Moreover, the content validity of the instruments was tested. To do so, the researcher
developed a number of items covering a wider range of issues (about 139 items) based
on the basic research questions and a review of related literature. Next, to this the items
were evaluated by an expert having sufficient knowledge on the area of the study.

Finally, he suggested me to use 79 items as base to develop the set of questionnaires’,

semi- structured interview and FGD guides.

3.5 Data Collection Procedures

The first step towards collecting the necessary data with tools made ready needs making
an official contact with Zone Education Desk (ZED) to get permission and support for

the study. Following this, it is also important to get permission from WEO and schools.
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These were done idi o
by providing official letters to them and informing about the objective

of the study. Tt :
¥ Hhen after. request on how to get appropriate respondents and relevant

documents for data collection was set

Second, th . :
e researcher arranged the time and places with respective authorities to select

respondents. ; . :
p s. Next contact was made and orientations were given on how to fill the

questionnaires, conduct interview and undertake focus group discussions. Finally, the set
of questionnaires were distributed to respondents, filled and collected back by the

researcher and his assistants. In the meanwhile, the researcher conducted interview and

focus group discussion, as well as document analysis.

Regarding the drop out and repeaters, those who are currently available in the schools
were identified based on readmission forms and rosters form schools. Moreover, those
within the community were identified by consulting friends, PTA members Teachers,
Kebele leaders and community members and then were engaged in filling the
questionnaires. Finally, the questionnaires were collected, checked, and arranged for the

analysis and interpretation purposes.

Variables in the Study

The study attempted to measure main dependent variables, that is, repetition and dropout
rates and gender. On the other hand, the independent variables are a number of
determinants/factors for repetitions and dropping out. In this study these determinants of
educational wastage were grouped in to two major categories: those related to students

experience in the school (school related factors) and those which are related to the wider

socio-economic environment (out of school related factors)
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3.6 Methods of Data Analysis

Both descripti inf . o
ptive and inferentia] statistics were used for analyzing the data collected.

The data obtaine .
d were checked, arranged, and organized into tables, diagrams and

charts for si 1 :
simplest and better understanding. Further, the qualitative data were grouped

into cluster of similar category and then mapped to root causes for interpretations. Next

based on nature of category of data organized, the most suitable statistical tools were

employed for the analysis and interpretation. According, percentage, means, cohort

reconstructed method and independent samples t-test were employed.

Percentage was used to analyze the respondent’s characteristics and the magnitude of
repeaters” and dropouts from documents. Weighted mean was employed to measure the
observation differences in to account considering sample group variations (Brown &
Fallik.F, 1983). In addition to these, independent samples t-test was used to measure
characteristics’ of the sample as reflection of the target population. As Connolly’s
(2007:200) independent samples t-test is used to compare two categories of variables
based on met of two assumptions: (1) the variables are on the scale, and (2) they are

approximately normally distributed.

Finally, based on results obtained, the analysis, interpretation and discussion were made
on the issues in line with the basic research questions. Attempt was be made to
triangulate the responses obtained by statistical tools with qualitative information

gathered through interview, FGD and document analysis.

The formulas, and computational procedures, for the analysis of education wastage as

noted by (UNESCO, 2004, UNESCO, 2001 and MoE, 2001) were described hereunder.
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herefore i ing indi
1 . the following indicators were used for the analysis purpose and often

expressed in percentage.

TR = New entrants to the first grade of the next higher level-vear y x100

Pupils in the last grade of the previous level(y-1)

PR= Number of promoted pupils to grade g+1.year y+1

Number of pupils in grade g. year y

RR = Number of pupils repeated in grade g. year

Repeaters of grade g, year y 1

DR= Number of pupils droptout from grade gin year y+1

Total number of pupils in grade g, in year y

GR= Number of pupils successful completed the final grade of the cycle

Total number of pupils enrolled in the final grade

WR= Actual input-output ratio

Ideal input-output ratio

CE= 1/IOR or IOR=1/CE

To calculate the average growth rate, 1=n En/Eo -1

Where, En= the most recent year WR average
Eo = initial year WR average
n = number of years

= annual growth rate, it can be increasing or decreasing.
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CHAPTER FOUR

DATA PRESENTATION, ANALYSIS AND INTERPRETATION

1 this stud : .
i y four general secondary and preparatory schools, namely, Durame,

Shinshicho, Hadero. a : :
: » and Doyogena, which constituted 44% of the zone's secondary

schools population, were investigated.

Different mechanisms were employed to obtain the target population from within the

schools and localities where dropouts and repeaters can be located. Besides, from the
sampled general secondary schools, documents such as application for re-admission
files, attendances, rosters, and reports were consulted. Further, record officers,
homeroom and subject teachers, vice principals and principals were involved in

identifying repeaters and dropouts who were re-admitted in their respective schools.

On the other hand, from the Woredas’ town and rural country side, PTA members,
kebele leaders and friends of dropouts were involved in locating them. The dropouts in
towns were working as motor cyclist, bus conductors, shoe polishers, and shopkeepers.
Others in rural areas were married and work as agrarian, and doing small business in

rural villages and markets.

The study was conducted by using a set of questionnaires (for repeaters and dropouts.
and for secondary school teachers), semi-structured interview and FGD items. The
instruments were prepared to collect information from the respondents focusing on

causes for educational wastage, its consequences and solutions to minimize its adverse

effect on communities as well as nations at large.
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A total of 224 grade 9t
grade 9th and 10th dropouts and repeaters (184 from the sample schools

and 40 from town
¢ s and rural kebeles) were randomly selected to fill the questionnaire

prepared for them. Of this, 161(71.8%) were properly filled, returned and used for data

analysis purpose. Similarly from 209 general secondary school teachers (164 males and

45 females), 125 (59.8% : . .
), (59.8%) were selected via systematic random sampling technique as

respondents for this study. Of them, 98 (78.4%) were properly filled and returned the

questionnaire.

On the other hand, interview was held with 4 school principals and FGD with PTA
members on causes of educational wastage, its consequences, and possible solutions to
minimize it in their respective secondary schools. Finally. relevant documents, from the
schools, ZED Annual Reports, Annual Abstract of REB and MoE were examined and
analyzed to uncover the magnitude of educational wastage in secondary schools of the

Zone.

Finally, based on the basic research questions raised, the analysis, interpretation and
discussion results were presented with summary of findings that leads to

recommendations and conclusions.

4.1 Background characteristics of respondents

As can be seen from the table below large portion of the dropouts and repeaters 92
(57.14%) were boys and a good proportion 69 (42.86%) were girls. Regarding the age
structure, the majority of the respondents 150 (93.16%) lay in age range of 15-20. which

is within the national secondary school age range.
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Table 1A: Characteristics of Respondents

No |1t :
cms Classification of | Response values
characteristics f %
0
1 Sex Males 92 57.14
Female 69 42.86
2 Age 15-20 50 93.16
21-25 6 B2
26-30 5 3.10
Above 31 - -
3 Grade level 9th 56 34.78
10th 105 65.21
4 Places of residence Rural 89 55.27
Urban 72 44.72

F= for frequency
Concerning respondents grade level the majority 105 (62.21%) were from 10th grade
whereas 56 (34.78%) were from 9th grade. Pertaining respondents places of residence,
the data revealed that large portion of the respondents, 89 (55.27%) live in rural areas

whereas the rest 72 (44.72%) live in urban.

As shown on the table below, the majority of the teachers 84 (85.7%) involved in the
study were males whereas the remaining 14 (14.2%) were females. Regarding the age
structure of the teachers, almost half of them, 46 (46.9%) fall within the age range of 20-
25 years. Still significant portion of them 27 (25.6%) fall within the range of 2-30 years.
The remaining 16 (16.3%) 7 (7.1%), and 2 (2.04%) fall within the age range of 31-35
years, 36-40 years, and 41-45 years, respectively. None of them was above 46 years.
The table also reveals the marital status of respondents. In this regard, the majority of

the teachers 63 (64.3%) were single but 35 (35.7%) were married.

Teaching experience has significant contribution for the quality of education and

achievement of students. Contrary to this, the table below depicts that most of the
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teachers 52 (53%) of then
1 were served for less than five years in teaching. Still a good

ortion of tl
por ot them 20 (20.4%) were served from 6-10 years. The remaining 5 (5.1%), 11

11.2% ok
( o) and 15 (15.3%) fall within work experience ranges of 11-15 years, 16-20 years,

and 21-25 years respectively. This implies that, most of the teachers in the secondary

school were less e i :
Xperienced to effectlvely manage classrooms routines., motivate

students, and eve . . . :
; n deal new concepts in certain subjects in logical appropriate manner.

Table 1B: Characteristics of Respondents (teachers’)

No | items Classification of Response values
characteristics i %

e Male 84 85.71
Female 14 14.28

2 | Age 20-25 46 46.93
26-30 27 | 27.55
3155 16 16.32
36-40 7 7.14
41-45 2 2.04
Above 46 2 =

3 | Marital status Married 35 3571
Single 63 64.28
Divorced - -
Widowed - -

4 | Teaching experience | Less than 5 years 52 53.06
6-10 years 20 20.40
11-15 years 5 Sl
16-20 years il 11222
21-25 years 15 15.30
Above 26 years - -

5 Qualification Diploma 2 2.04
BA/BSC degree 73 74.48
MA/MSC degree 1 1.02
Other degrees 2 2.04

F = for frequency
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As UNESCO (1966 :
(1966), schools staffed With under qualified teachers tend to have a high

dropping out and repetition rat
petition rates. Contrary to this, most of the secondary school teachers

74.5%) were B -
( ) A/BSc degree holders who are within the set profile to teach in general

secondary education by MoE.

4.1.1 Assessing Effects of Families’ Educational Background

Educational background of parents and immediate family members can be one possible
factor that influences students’ academic achievement. In the table below, dropouts and
repeaters were asked to indicate their father and mothers educational background
separately. Hence, 22 (13.7%) respondents’ fathers and 34 (21%) of their mothers were
illiterate. Moreover, 30 (18.6%) respondents fathers and 49 (30.4%) of their mothers had
low educational status, i.e. 1-4 grade completed. Beside these, large portion of
respondents fathers 57 (35.4%) and mothers 54 (34%) had attended 5th to 8$th grades of
education.

Table 2: Families’ Educational Background

No | Item Classification of educational Responses
levels Fathers Mothers
f % f %

1 Parents Illiterate 22 1857 34 2111
educational 1-4 30 18.6 49 30.4
background 5-8 S 35.4 54 34

9-10 20 12.4 20 12.4
11-12 18 {15 3 1.9
Certified in a given field - - - -
Diploma holders 6 257/ 1 0.6
BA/BSC degree holders 8 4.9 = g

F=frequency
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i 10 0 :
eSUIRURROA(6779/5)lof respondents father and 131 (81.4%) of their mothers were not

completed high s : LA E
P gh school education. This indicates that parents’ high school non-

raduation histor i :
g ; ory negatively affected the continuation and completion of their children.

Hence, su ; A :
ch parents lack ability to provide adequate academic support to their children

at home that may contribute to low academic performance and break of schooling.

Table 3: Contribution of family Education Background

No Items R Teachers D &R
f % f %

1 Do parents’ low educational backgrounds | yes |76 |77.6 | 102 |63.4

contribute to secondary students’ grade [No |22 [224 [39 [36.7

repetition?

o

Do parents’ low educational backgrounds | Yes |79 | 80.6 |91

wn
=N
W

contribute to dropping out of schooling? No 19 (194 |70

i
(OS]
wn

F=frequency, D&R=dropouts & repeaters, R=respondents

On the table above, respondents were requested to respond on the contribution of
parents’ educational background to grade repetition and dropping out. In this regard, 76
(77.6%) of secondary school teachers and 102 (63.4%) of the dropouts and repeaters
replied that parents low educational background negatively contributed to grade

repetition and school dropping out.

Similarly, 79 (80.6%) of the teachers and 91 (56.5%) of the dropouts and repeaters

indicated that low family educational background adversely contribute to dropping out

of schooling.
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Table 4: Assessi : :
¢ssing Academic Support Given By Parents and Family Members

No | Academic support given by family Response in %

Yes [% | No %o
I Show direction on how to study SIEESTEFARIT0R 683
2 Assist while [ am studying lessons 61 |37.9100 62.1
3 Make subject wise discussion 60 13730 0T NIi6257
4 Help in doing homework’s and assignments | 50 |31 | 111 | 68.09
3 Access different referees materials I SR EE 82.6

Many studies indicated that the role of educated family is crucial in promoting better
learning of their children at home and even in the classrooms. Concerning this. dropouts
and repeaters were requested to indicate academic support they had received at home
from parents and family members. As can be observed from the table above. the
respondents revealed that none of them, that is, (68.3%) hadn’t been given study
direction, (62.7%) made no subject-wise discussion, 68.9% received no help while doing

home taken assignments and (82.6%) has no references materials at home.

This indicates that the dropouts and repeaters in the secondary schools had received little
academic support at home from their family. This in turn is related to low families

education that deter them from being engaged in academic support provision.

On the other hand, secondary school teachers were requested to express “what kind of

academic support do they expect from family? They indicated that family members need

to encourage their children, make a regular follow up and discussion, advise them and

allow them adequate time for studying their lessons.
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4.1.2 Assessing effects of family system and Size

Progress Group R :
E p Report (2007) that the following family characteristics™ as contributing

t hool dr Ml e )
o school dropout and repetition: single parent household, older siblings, family’s

cultural resources, and parental-child conversation about schooling.

Table 5: Assessing effects of family system and Size

No Items Response options f %
16 | Family size 1-3 members 11 6.8
4-6 members 4] 2595
7-10 members 107 66.5
Above 10 members | 2 1.2
17 | With who did you lived when you | Both parents 112 1 69.6
repeat grade or drop out of | Only one parent 8 5
schooling? With my brother 10 6.2
With my sister 9 5.6
With my kinship 22 13.7

F=frequency

In the table above dropouts and repeaters were requested to indicate their family size.
and 107 (66.5%) of them replied that their family size ranges from 7-10 members. This
implies that most of the dropouts and repeaters live within large family size that may

expose them lack of adequate material and financial support to successful promote their

secondary education.

On item 17. respondents were requested “with whom did they lived at a time they
repeated grades or dropout of schooling?” Hence, they indicated that, most of them 112

(69.6%) were living with both parents. However, 8 (5%). 10 (6.2%). 9 (5.6%) and 22

(13.7%) of them were lived with one of their parents brothers, sisters. and their relatives
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respectively. Though
y gh most of the dropouts and repeaters lived with both parents, it is

ossible to link t} g
p 1at the low economic background of most students supplemented with

large family size undoubtedly fever grade repetition and school dropping out in the

secondary schools.

4.1.3 Assessing Effects of Families’ Economic Background

As Masita (2006) indicated that “children living under poverty may have a negative

impact on the ability to perform at school, leads to repeat grades and eventually dropout

of schools.

Table 6A: Assessing Effects of Families’ Economic Background

No [tems Occupations Parents’
Categories Fathers Mothers
f % fi %
] Parents occupational | Farmers 112 1696 - =
categories Civil servant 28 17.4 7 4.3
Merchants 17 10.6 29 |48
House wives - - 1258776
NGO workers - - - =
Pensions - 2.5 - -

F=for frequency

As shown in the table above, regarding the occupational categories of dropouts and
repeaters, parents, 112 (69.6%) their fathers were farmers where as 125 (77.6%) their

mothers were house wives 35 (21.7%) respondents parents were civil servants but 46

(28.6%) of them were merchants.

As shown in the table below 78 (79.6%) of the secondary school teachers and 101
(62.7%) of the dropouts and repeaters indicated that parents low economic background

has negatively contributed to grade repetition. Similarly, 82 (83.7%) the teachers and
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102 (63.4) of the d
) ropouts and repeaters revealed that family low economic background
negatively contribute to school dropping out in secondary school

Table 6B: Contributi .
ontribution of Family Economic Background to Educational Wastage

I;] Items Resp | Teachers D&R
' onse |f % f %
I | Contribution of parents low economic | Yes |78 | 79.6 | 101 | 62.7
background to grade repetition No 20 (204 |60 3;3
2 | Contribution of parents low economic | Yes 82 [183.7 | 102 63'4
background to dropping out No L6 NISL6-3 SIS0 36'7

F=frequency, D&R=dropouts & repeaters
In line with families’ economic background, teachers, dropouts and repeaters were
requested to respond. “Do low families economic level negatively trigger grade
repetition and dropping out?” Most of the respondent indicated that parents in low

economic status cannot meet the basic needs of their children, fail to supply adequate

educational materials and financial support.

Consecutively. a number of students from such background search for alternative
income generating source to address the unmet needs. Hence, they were forced to make
money by engaging in different businesses such as daily laborer. shoe polishing, trade
and agricultural activities side by side to their secondary education. As a result. such
students were exposed to high absenteeism and low attention to their education and then
perform low in tests and examination that leads to grade repetition and school dropping
out. On the other hand, some respondents indicated that there are families in low
economic status who see education as “a way-our” from poverty and give priority to

their children education by scarify what they have to it
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4.1.4 Assessing Students’ Attitude towards Schooling

As you can I o
: e e Bl T (84.5%) of the dropouts and repeats. always

come to school i e
S s Slmllarly, they were asked, “why they come to school?” 153

(93%) of them responded that they want to school because they like learning.

Table 7: Assessing Students’ Attitude towards Schooline
5

No | Items : Response options i %
I | How often did you come to school on | Always 136 | 84.5
ime?
time: Sometimes 21 13%
Never 4 225
2 | Why you go to school? [ like learning 1537 |95
b/c my neighbors’ go 3 1.9
b/c parents forced me 2 1.2
I get my friends there |3 1.9

4.1.5 Assessing Effects of Absenteeism and Class size

Instructional time is a single most important influencing factor that linked to children
learning at school. In line with this, respondents replied that 88 (89.5%) of the secondary
school teachers and 77 (47.8%) of the dropouts and repeaters were absent for less than

five days in a semester.

ETFOD (2002) explained that students who start their education in small classes are
less likely to dropout, more likely to graduate on time. Contrary to this, responses
obtained, that is, 63 (64.3%) of teachers and 63 (39.8%) of the dropouts and repeaters
revealed that the class size in the secondary schools were more than 70 students.

Therefore. this is large class size that has considerable influence for the provision of

assistance in closer attention to students who need it.
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Table 8: Assessing Effects of Absenteeism and Class size

No Items Response Teachers D &R
options
% t %
/ How many days were You absent | Less than 3 l§8 89.8 ‘]'(/'7 47.8
Jfrom school? days ; '
6 to 10 days 7 7.1 24 | 14.9
Il-to 15 days | 3 22 3
More than 15| - - Staf il e T
days
2 Schools distance from home Less than 30| - 2 63 | 3973
minutes
30-60 minutes = e 56 | 34.78
1-2 hours = 2 SIENIR[9525
3 What were the numbers of students | Below 50 oS ey S oy S (163
in the class you teach /attended? 51-60 10 110.2 |21 | 134
61-70 205 | 20: 4 IS ST
More than 70 63 | 643 |63 | 39.8

F=frequency,  D&R=dropouts & repeaters
Regarding the school distance from students residence, most of the respondents (63+56)
that is, 73.9 percent travels for less than one hours. However, 41 (25.5%) of them, walk
for 1-2 hours, which might adversely affect the students active attendance and
participation in class. This implies that, large class size and students high absenteeism

were contributing to secondary education wastage.

4.1.6 Assessing Perception towards Educational Wastage

As shown in the Table 9 below, respondents were requested to express their feelings

towards educational wastage. In this regard, 53 (54%) of the secondary school teachers

and 126 (78.3%) of the dropouts and repeaters indicated that they feel sad and were

seriously disappointed when students repeat grades.
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P l 3 i - Q
Table 9: Assessing Pex ception towards Educational Wastagce
« 4 b=

N | Items
: Response options Teachers D & R
_ f % it %
2 | What do you feel when | [ was seriously 35 1357126 K783
0 | students repeat grade? disappointed | : |
[ feel sad SEis 4 29 18
It was normal forme |10 [10.2 [6 3
! 3.7
2 | What do you feel|I  was seriously | 49 | 50 1O9SNIN6TAT
1 | when students drop out disappointed
of schooling? I feel sad 45 | 459 |41 256
It was normal forme | 4 4.0 11 6.8

F=frequency, D&R=dropouts & repeaters

Similarly, 49 (50%) of the teachers and 109 (67.7%) of the dropouts and repeaters
described that they become seriously disappointed when students dropouts of school.
Hence, it is possible to say that, both groups of respondents perceive grade repetition
and school dropout as having adverse effect on individuals as well as the society at

large.

4.2. Assessing Forms of Grade Repetition

Table 10 is about the most common forms of grade repetition. Both groups of
respondents were requested to rank which form of grade repetition most dominantly
prevail in their schools and rank it first and the second dominate next and continue till
they finish all.

As Brophy (2006:1-2) grade repetition takes five major forms, depending on the source

and reasons for the decision to repeat. Accordingly, drop outs and repeaters ranked

involuntary repetition imposed by the school as first whereas secondary school teachers

ranked it as fifth. However, both groups consistently ranked repetition determined based

on the national examinations pass- point as second most dominant in their schools.
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On the other hand - ST T
. voluntaly repetition initiated by the students themselves was ranked

first by teachers :
4 but fifth by the dropouts and repeaters. Again both groups invariably

ranked repetiti . ;
al petition forced by parents as fourth. Grade repetition caused due to poor

nglish profici . :
English proficiency was ranked as second and third by secondary school teachers and.

dropouts and repeaters respectively.

Table 10: Assessing Forms of Grade Repetition

No Forms of grade repetition Respondents
Teachers D&R
X1 Ro | X2 Ro
] Initiated by the students themselves 2,745 1 1.98 5
2 Forced by parents 2170 4 20 4
3 Imposed by the schools policy EOd s 3.20 1
-+ Determined based on the national examination |2.39 |2 3.18 2
score
5 Caused due to poor English proficiency 239 |2 347 3

D&R= dropouts and repeater, Ro=rank order, X1=mean; X2= mean

Therefore, both groups of respondents’ held different extremes in ranking the first most
dominant form of grade repetition. Hence, dropouts and repeaters ranked schools
imposed repetition as the first most dominant whereas secondary school teachers’
ranked repetition initiated by the students themselves as the first dominant one. This

seems that, the groups of respondents were projecting sources and reasons for repetition

one to the other.

However, both groups of respondents consistently indicated that repetition determined
based on the national examination  pass- score and  repetition

caused due to poor English proficiency as the second and third dominant forms

prevailing in the secondary schools of the zone.
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4.3 Assessing the Trends of Secondary Education Wastage

It is obvious that the entir i
entire pupils who commence the general secondary education do

not likely con
Y plete the cycle. Some of them repeat grade where as others dropout of

schooling.

4.3.1 Trends of Ninth Grade Pupils Wastage Rate by Gender

The patterns of dropping out and repetition rates vary across sex and grade levels. The

table below depicts this fact in the secondary schools of Kembata-tembaro zone in years

between 2006/07-2010/11 G.C.

Table 11: Grade Nine Pupils Wastage Rate in Zone by Gender

Years in Dropout rate % Repetition rate % W R%
G.C. M F il M F 1L

2006/07 6.8 3.6 10.4 2.7 2.8 5.5 15.9
2007/08 6.0 2.8 |88 2.4 1.4 3.8 12.6

2008/09 6.1 2:8° 1189 365 2.1 5.6 14.5
2009/10 4.5 34 |79 342 Al ), 24 13:2
2010/11 318 34 |73 3.2 8 8.0 1i5:3
Average 5.5 310 8.7 34 1.8 S 11839

8]

b

Sources: Calculated from Educational Statistics of Annual Abstract of SNNPR.
M=male, f=female, t=total, WR= Wastage rate

As shown in the table above, the patterns of grade nine students’ dropout rates in the
secondary schools of varies; from 6.8 to 3.9 for boys and from 3.6% to 3.4% for girls.
For both sexes the patterns vary from 10.4% to 7.3% in the range of academic years.

Similarly, the table also depicts the repetition rate of grade nine students in the zone
under the study. As can be seen from it, the repetition rate varies from 2.7% to 5.2% for

boys and the same rates (2.8%) for girls in the years between 2006/07 to 2010/11. For

both sexes the repetition rate in the same range of years vary from 5.5% to 8.0%.
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education WaStage ST.aILIS 1 1 3 ()0 averagce o
1n rade nine X V on 24
g fOI‘ bOth Sexes vas 1_). /0 O VeI l}le

past five years. However, it is consi A ) :
sistently decreasing on average 3.9% in grade nine.

The possible rea or hi
P sons for higher dropout of boys than girls as pointed out by interviewee
and FGD discussion were male students migration to different regions in search of work

and moving to foreign countries particularly, to South Africa.

To sum up, the trends of education wastage rate in ninth grade of the zone was

reoccurring on average of 13.9 % in the past five. (2006/06-2010/11 G.C) successive

years and it was decreasing at the rate of 3.9%.

4.3.2 Trends of Tenth Grade Pupils Wastage rate by Gender

The transition rate from general secondary education to the next levels demands at least
scoring the minimum pass point (i.e. 2:00 and above) either to enter the preparatory
stream or per sue a career in the Technical and Vocational Education and Training
(TVET) track. Despite this fact, the remaining students who scored less than 2:00 point
in grade ten national examinations are categorized as repeaters who are not qualified to

the next level of education. Such repeated students either retake the examination or enter

the work force by quitting education aside.

In this regard, an assessment was made to uncover the rate of transmission of pupils to

the next level of education. Hence, 10th grade national examination documents of five

years were (2006/07-2010/11) assessed.
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As shown in the table
below the patterns of dropout rate in the tenth grade of the

secondary school i
007 Varies 5.2% to 2.2% for boys and from 2.2% to 1.8% for girls. For

eS al' i n 1 1 V d 1

Table 12: Tenth Grade Transition Rate by Gender

Years in Dropout rate % Repeaters (Scores | Wastage
G.C. < 2:00)in% Rate %
M F i M 12 i
2006/07 | 5.2 2.2 7.4 S29 1R22S 554 |62.8
2007/08 | 1.2 0.7 1.9 33.6 |24.1 ST NG96
2008/09 | 1.9 1.0 2.9 23.5 1236 47.1 |50
2009/10 | 2.1 1.0 3.1 16.7 | 15.7 324 1355
2010/11 2.2 1.8 4.0 19.6  30.7 503 | 543
Average | 2.5 13 3.8 2531 2313 48.6 | 524

Source: Calculated from Educational Statistics Annual Abstract of SNNPR. M=male,
[f=female, t=total,

As shown in the table, the patterns of repetition rate in tenth grade national examination
varies from 32.9% t019.6 % for boys, and 22.5% to 30.7% for girls. For both sex it vary
from 54.4% to 50.3% in successive academic years. As can be observed from the table

the repetition rate was high in the consecutive years 2006/07 to 2007/08.

Generally, the repetition rate (48.6) is higher than dropout rate (3.8). Both repetition and
dropout rates are general, higher for boys (2.5, 25.3) than girls (1.3. 23.3). In general, the

education wastage status in grade ten for both sexes was 52.4% on average over the past

ol - A
five years. However, it is Increasing on average 3.7%.

To sum up, the repetition rate in 10th grade nation examination was occurred on average

of 48.6% in the successive academic years of 2006/07 to 2010/11. Besides. the drop out
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52.3. In line with, dropouts and repeaters

grade repetition

occurred in their res 1
pective schools. As g result they pointed out that repetition imposed

at the higher leve] wa :
: g s the second most dominant. Hence, their response was coincided

with the results of document analysis

To sum up, t C ;
p, the trends of education Wwastage rate in tenth grade of the zone was on

average of 52.4 % in the past five (2006/06-2010/11 G.C) successive years and it was

increasing at the rate of 3.7%. This implies that more than half the students in tenth

grade were not either qualifying to the next level of education or completing. They were

forced either to retake the examination or search for work by quitting schooling

4.3.3 The General Trends of Secondary Education Wastage rate
In the table below the trends of general secondary education in the past five years were

summarized.

Table 13: The General Trends of Secondary education Wastage rate in Zone.

Years in Dropout Rate Repetition Rate V%

G:C M B i3 M F T Rate
2006/07 6.3 3.1 9.4 12.7 g% 22.0 31.4
2007/08 4.5 2.1 6.6 12.6 8.9 2155 L
2008/09 4.8 22 74 9.6 78 18.3 25.4
2009/10 3 27 6.6 6.9 5.8 127 19.3
2010/11 2 2.9 6.2 7.7 10.3 17.9 24.1
Average 4.6 2.6 7.2 9% 8.3 18.5 257
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The rate of ed 1

ucation wastage at the general secondary schools of the zone under the
ey was. cenerally higher in boys (4.6, 9.9) than girls (2.6. 8.3) in the consecutive
academic years. The possible reasons attributed behind such gaps may be the effect of

bovs’ migration to different region within the country in search of work and migration to

different countries.

In general, the education wastage status in the general secondary schools of Zone was on

0 = >
average 25.7% in the past successive five years. However, it is decreasing at rate of

3.4%.

Fig 1: Line Graph indicating the Wastage rate of General Secondary Education

35— _ ——
30 - ,,,,;"' — Tt - — o

25
20

15 -+

10

2006/07 2007/08 2008/09 2009/10 2010/11

From the above line graph you can observe that dropout rates are constantly decreasing
except some fluctuation in the year 2008/09 for both sexes. Similarly, repetition rates

also decreased for the past four successive years, however, it starts increasing in the year
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2009/10. This is be S
cause of the raise ip repetition rate of girls in the year 2010/11 by

4.5% as compared to the previous year

Furthermore, the trends of
of secondary education wastage rate. like the repetition rate,

decreased for consecutive four years

general,

five years was 25.7 per 0
Y percent on average and it is decreasing constantly

growth rate of 3.4% per annum.

and then begun to increase at the year 2009/10.In

the magnitude :
= of the secondary education wastage for both sexes is in the past

at the average

Fig 1: Diagram representing the flow of a cohort of 1000 student through the General

Secondary Schools of Kembata-Tembaro Zone. (Both Sexes).

Grades: ) 10
Enroll;2009/10 18588 7070
Enroll:2010/11 20076 8273
Promoters 16152 2992
Repeaters 971 4165
Dropouts 1465 329
PR 0.869 0.64
RR 0.052 0.33
DR 0.079 0.03
Year in G.C 79
2011/12 1000 Graduates
4 26
2012/13 52 869 556 Grades | Pupil years
1 45+287 | 10 9 1055
2013/14 3 331 211 10 1311
210980183 Total 2366 p/yrs
2014/15 111 71 OT= 838
Total=838 WR= 1.4
CE= 0.71
Repeaters 55 396
Dropouts 84 39
Promoters 1311

Fig 1: above shows about the synthetic cohort analysis of 1000 students, who entered

grade nine, in the ye

71

ar 2011/12. If the flow rate of the grades continuous like the




academic year 2009/
y 10and 2010/1] G.C (hypothesis of homogeneous behavior). no

additional new entr
‘ rants are allowed and only two years of repetition are allowed. of

1000 students who enrolled in grade nine ip 2011/12 G.C about 710 (0.71%) of them are

expected to graduate from grade ten in the 2014 G.C

Wastage ratio which j ati . :
& ch is the ratio of actual Input-out ratio to the ratio of ideal input-output

is 1.4 % as indicated i : :
d in the diagram above. This means that graduates’ would be

produced in the cycle at 1.4 times the ideal cost. The coefficient of efficiency for the

above cohort implies that graduates would be produced at 0.71 times the ideal cost. The

best (ideal) ratio could have been equal to 2/2, which means each student is expected to

pass through two years of schooling using the resources allocated for him/her to
graduate from the general secondary education. However, this is not observed in the
zone under the study.

While this figure is interpreted in terms of actual data of the zone’s total enrolled
students’ in the year 2009/10 G.C in grade nine, 13197 (71%) will graduate the general
secondary education by the year 2014/15 G.C in the zone. Unluckily, the remaining
5390(29%) of the enrolled students will either abandon of the system or repeat grades
more than twice. This indicates that the system is wasting almost one-third of its scarce
resources on repeaters and dropouts.

4.4 Assessing Causes for Educational Wastage

Many research findings such as World Bank (1980), UNESCO (1997), Lockheed.

Verspoor and Associates (1991) indicated that high dropout and repetition is caused due

to different factors such as pupil, teachers, family, background, administration and home

environment related factors.
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In this regard, this stud

Y attempted to assess the effect of these factors in the secondary
schools of zone. To d

0 so, the factors were categorized in the two broad groups for

identifying either instituti ; :
ying Stitutional or environmental factors significantly contributing to

secondary students’ grade repetition and/or school dropping out. Finally, each factor

was posed for re in li :
P spondents in licaret scale ranging from strongly agree (5) to strongly

disagree (1) to react on it.

Ing nor istributi : A
Assuming normal distribution, parametric tests of significance, particularly, t-test was

computed using SPSS version twenty to determine the extent to which the findings of

the study are consistent with what happens in the target population. Moreover, such test

helps to examine whether there exists statistical significance on particular observation
between the groups of samples.

Accordingly, group means values, standard deviation, t-values, and sig (2-tailed) were
calculated with confidence intervals of 95% (p<0.05). Then to determine whether to
support or not to support the null hypothesis, the calculated values were examined and
compared with the expected critical values (alpha < 0.05) and the interpretation were
conducted accordingly.

As a decision rule samples group means value were denoted as 0.05-1:00 very weak
causing factor; 1:01-2:00 weak causing factor, 2:01-3:00 as moderately causing factor
and 3:01-4:00 as severely causing factor and >4:00 as very severely causing factor of
educational wastage in the secondary schools of Kembata-tembaro Zone.

4.4.1 Assessment of Institutional Factor Causing Educational wastage

Generally, the quality of education by and large is affected by the quality and utilization

of educational resources available in the system. To this end, some school related factors
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such as characteristics .
of students, quality of teaching staff. school administration

aspects, curriculum and instret: i
nstructional time and guidance and counseling services were

assessed in line wit ir ST
h their contribution to the efficiency and effectiveness of the system.

In the following :
g part of the analysis, a number of school related factors were posed for

secondary school teacher -
y 1ers, dropouts and repeaters to indicate their extent of agreement

on the effects of each factor for education wastage
ge.

4.4.1.1 Dropout and repeaters Related Factors

Students’ characteristics may include their motivation, ability to grasp knowledge, hard
working, having high expectation to be successful and confidence while doing and
acting. Thus, examining either these variable has contributed to repetition and dropping
out or not is one way of mapping the causes to education wastage. Therefore, this
section of the analysis will present the responses of dropouts and repeaters, and
secondary school teachers on the extent of contribution of each factor to repetition and

dropping out.

As shown in the Table 14 below, respondents were requested to rate the degree of
influence of students failure to study hard to their dropping outs and grade repetition in
the secondary schools. The mean responses of the respondents were: drop outs and
repeaters (3.5) and teachers (4.0) and the weighted mean was (3.7) ranked as first

indicates that drop outs’ and repeaters’ failure to study hard was severely causing factor

of education wastage.
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Tablel4: Dropout and répeaters Related Factors

NO Fact()ﬁ D&R a1
S Teachers | Wid [ ¢ df P R
X1 |SD [x2 [sD
I Failure to study hard BN R oM e
; — - . _171_ 40 | 134 |37 [-2592 [240 | 012 |1
e R T R e e |
schooling . . ]
3 | Low self-esteem 27 | 153 |36 [1.13 [3.0 |-5405 |247 |.000 |5
4 | Lack of confidence 3.0 1160 |40 [1.15 [34 |-5.794 [250 |.000 |2
5 | Lack of expectation 30 | 159 39120 [33 [-4654 |245 |.000 |4
6 Serious health problem 2.7 |1.66 |29 V152 |27 [“0919" 1957 |"350 |6
7 Visual impediment 24 1157 |32 |1.16 |27 |-4.580 |247 |.000 |6
8 Hearing impediment 2.1 I 7 e e 8 T B B S RS R s il )
Average score 280 FL.ST 35T LTsE i3l (43500241 000

NB= D&R for dropouts & repeater, dif for degree of freedom, t for t-value & p for alpha level, XI &
x2 group means, Wtd=weighted mean, R=rank order

On top of this, t-test was computed to determine whether there exists statistical
significant difference between the two groups of respondents. Accordingly, the t-values,
degree of freedom, and alpha value for the factor 1, was (1=-2.592, df=240.145, P<0.05).
As a result there exist statistical significance between the two groups of respondents’
which was revealed by, P<0.05 that indicates difference in opinion between teachers and
students. The possible reason behind such differences (3.5, 4.0) between the respondents

may be teachers have access to assess and wonder how many students’ are catching up

with the course he or she deliver.

In the table above, respondents equivocally responded factors 2 & 4 as having severe

contribution to secondary education wastage. As indicated by the mean values; dropouts

and repeaters and teachers have rated both lack confidence (3.0, 4.0) and having less

interest to schooling (3.1, 3.8) respectively. The weighted mean for both factors was
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(3.4) which further indjcq
te that these factors were severely contributing to secondary
education wastage.

Besides, the computed t-tegt results for these factors were (1 =

-4.325, df=240.3, P<0.05)

and (t=-5.794, df=2 .
( 50.1p<0.05,) respectively. As you can observe. the alpha values from

the table, (p=O0. . :
: (0.000) that shows vey high statistical significance level. These may

happened becau - B
bP S¢ teachers were projecting those factors as drop outs and repeaters

failure to handle but the students mean values which are less than teachers may also

reveal how they are defending themselves across the issues

Factors 5 and 3 are about: lack of positive expectation (3.0, 3.9) and low self-esteem
(2.7, 3.6); and as rated by drop outs and repeaters, and teachers respectively. These
factors were ranked fourth and fifth based on their weighted mean values (3.3) and (3.0)
respectively. Hence, this indicates that students lack of confidence while learning and
their less interests to schooling have adverse effect in their academic performance and
continuation of education.

Furthermore, the calculated t-test results for these factors 5&3 were (t=-4.654,
df=245.6, P<0.05) and (t=-5.407, df=247.7, p<0.05); respectively. Still the result
indicates that there is high statistical significance between the two groups of respondents
across the factors. The possible reasons for such opinion variation between the
respondents may be, teachers’ poses the problems towards the students but students
denied as if they don’t lack self-esteem and positioned themselves as having high
expectation.

Lack of expectation on the part of the drop outs and repeaters was attributed as causes

for educational wastages. Dropouts and repeaters parental background assessment in the
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I' ViOUS S l . .
p eclion Of thlS paper Uncovered [hat Of lhe parenlal ed C
(&} 3 u

(67.7%

ational status 109

) of respondents father
and 13 :
nd 131 (81.4%) of their mothers were not completed

high school education. ey
Hence, this indicates that parents lack school success experiences

to share to their childr ]
dren to deVelop SChOOImg- Even in such circumstances most often

arents are not in iti SR
P 4 position to ask their children- “What are you going to be when you

grow up or you complete high schoo] education?”

On the other hand, factors 6, 7 and 8 were rated by dropouts and repeaters, and teachers

with mean values as (2.7, 2.9), (2.4,3.2) and (2.1, 3.1) and weighted means (2.7), (2.7).

and (2.5) respectively. Thus, the factors were moderately contributed for students’

repetition and dropping out in the area under the study.

To sum up, dropouts and repeaters failure to study hard, lack of confidence, and lack of
interest in schooling and lack of expectation were ranked as the 1st, 2nd, 3rd and 4th
severely causing factors for repetition and dropping out in the secondary schools of the
zone respectively. However, their low self-esteem to graduate from high school was

moderately causing educational wastage.

The overall all effects of dropouts and repeaters related factors for secondary education
wastage as statistical computed (t, 1.18, St/d=-4.350,df=241.2 & p=0.00) and weighted
mean (3.06). Thus, it can be concluded that, students (drop outs and repeaters) related
factors were severely causing educational wastage in the secondary schools of the zone
under the study. Hence, this finding is in conformity with what has been pointed out by

Verspoor and Associates (1991:183), students characteristics’ such as poor motivation

for schooling, low ability, and insufficient grasp of language of instruction cause

educational wastage ,particularly, in developing countries.
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4.4.1.2 Secondary Schools’ Teachers Related Factors

Different studies indica )
ted that teachers’ attitude, behavior, and teaching methods are

among the factors affectj > .
Ing students” persistence and academic achievement. The quality

and contributi : .
on of teaching staff largely depends on the qualification, experience,

motivation and competency of the teachers’ available in the school

As Meyer and Gayu (1996: 43) noted that secondary school teachers must be well-

educated and competent in their professional skills. Furthermore, the quality of

schooling and the learning achievement of students depend heavily on the competence,

personality and education of the teachers (Coombs, 1985:117).

Taking these into account the under presented section of the analysis describes issues
related to the quality and contribution of teaching staff in producing graduates from
general secondary education.

Factor 1 below in the table is about teachers commitment while teaching students and
exerting their effort to the betterment of his/ her students. Drop outs and repeaters and
teachers rated it as (3.3) and (3.0) respectively.

Further, the weighted mean values was (3.19) that indicates secondary school teachers
were exhibited low commitment in helping their students which is severely causing
education wastage. This may be attributed to large class size or lack of interest in the

part of the teachers. However, dropouts and repeaters, most often were at the risk zone

demands closer follow up and consistent support from the teachers , otherwise they quite

. i ?
schooling or become low achievers-.
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Table 15: Secondary Schools’ Teachers Related Fact
actors

Factors e
D
i ;&E_ Teachers wtd [t df [p R
X1 |SD [X2 [sD
Low commitment while [33 [1.63 (301
31163 [3.0 120 |3
‘ : 2 IR INIE6 2 3
eaching 3 88 39 5109351
Insufficient subject kno oIRR e
| J Wledge 2.8 [1.56 [2.7 [ 134 [2.76 | 838|228 [ 403 |6
3 | Employing boring teaching 2 OB INTHG RN DR o3 RIS e ey 86 | .141 251 888 | 4
methodology ' . 3 '
Unfair assessment of pupils 2.8 | 1.64 |28 [1.20 |28 |-273 |246 |.785 |5
Performance
Lack of pupils encouragement [ 2.7 | 1.64 |32 | 120 |2.89 | 2.866 | 248 | .005 | 3
Teachers negative attitude 2.6 | 1.61 |27 | 127 [2.64 [-520 |[240 |.603 |7
towards low achievers
Unfriendly relationship 2900 158 L 298 T Sl roRs e o6 223 | .768 |2
between students’ and teachers’
Average score 2901158 1129 123 (29 |-087 241 110:93
NB= D&R for dropouts & repeater, dif for degree of freedom, t for t-value & p for alpha level, XI &
x2 group means, R=rank order, Wtd=weighted mean, SD=standard deviation

Besides, a t-test was computed to determine the existence of statistical significance
between the groups of respondents across the factor and it was (t=1.688.
df=239.4,p>0.05). As a result there is no statistical significance across the two groups on
the factor. Put differently, both drop outs and repeaters equivocal admitted that teachers
in their schools exhibited low commitment to help student in their overall learning

endeavor. In line with this, results obtained from interviewee and FGD revealed that in

some Woredas, especially, cash crop areas the respect and commitment of teachers were
s 2

found very low. Many teachers were discouraged due to their less income compared to

the income of merchants. Consecutively, like students some teachers from the primary
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and secondary schools of th
& ;
Z0ne were migrated tq different foreign countries in search
of better life.

In the Table 15 above. 1
> HEPenUEnts were Iequested to rate the extent of relationship

between teachers and st
u
dents and how much teachers were encouraging their students.

The mean value 5 A
s of respondents: dropouts and Iepeaters (2.9, 2.9) and secondary school

SR ) I‘GSpectively_ The weighted mean for both factors 7 & 5 were (2.9,

2.89) respectively. This implies that teachers failure to encourage students and their low

interactions with their stu : - a
dents were moderately triggered students repetition and

dropping out.

In this regard, responses obtained from open ended item, and interview uncovered that,
unreasonable and not well justified incomplete cases practiced in the secondary schools
highly discouraged many students, so that experience early dropping out before the end
of the academic year.

In addition, a t-test was computed on the factors so that to observe the existence of
statistical significance between the two groups across the factors. Hence, the results
indicated that (t=0.296, df= 223.6 p>0.05) an (t=-2.866, df=248.5, p=0.05). There is no
statistically significance regarding the issues unfriendly relationship between the two
groups of respondents. However, there is statistical significance between the groups on
factors lack of pupil encouragement. This reveals that both group invariably admitted

that the interactions between and among students and teachers in the secondary schools

were not promising in the teaching learning process.

Accordingly, the t-value, degree of freedom, and alpha value for the factors 2, 3, and 4

were (t=0.839, df=228.2, p>0.05) (t=0.141,d£=245.3,p>0.05);(t=0.273,d£=246.9.p>0.05)
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and ) respectively. As
v/ can be noted from ttest result, there were no Sionifoant

differences (p>0.05
2 ey dropouts and fepeaters, and secondary school teachers

regarding these factors.

Hence, both grou I 2 :
groups of respondents Invariably indicated that, there are teachers who lack

bject knowledge;
subject knowledge; who are frequently employ boring teaching methodology and

experience unfair as oo
P sessment of pupils’ performance as moderately attributing factor for

repetition and dropping out. However, results obtained at the background information

uncovered that most of the secondary school teachers (74.5%) were BA/BSc degree

holders. The paradox may be due to lack of motivation and /or experiences. In support to
this, Brown (1991: 273) states that, the conditions of the teachers in terms of- working

conditions, salaries, and training lead to low morale. turnover, absenteeism and poor

performance.

In general, the overall assessment results as computed statistical: weighted mean (2.9,)
and (t=-.087, df=2421.6 p>0.05) revealed that, teachers related factors were triggering
grade repetition and school dropping out at moderate level in the secondary schools of

the Zone.

4.4.1.3 Curriculum and Medium of Instruction related factors
As indicated on the table below curriculum and medium of instruction related factors
were assessed to observe their contribution to grade repetition and school dropping out

in the secondary schools. Secondary school students, who are poorly proficient in

English language, encounter problems to express ideas, to write and read about topics in
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an exploratory or reflectiv
(& .
Ways that assist them in making senses of new knowledge

and ideas (World Bank 1998).

Table 16: Curriculum and Medium of instruction related factors

N Factors D
: D&R Teachers | Witd | t gD R
1 | Students’ luck - SD_X2 o0
udents uck English (32 [ 1.71 [3
: : .8 3.43 | -3.6¢ 5
o rotieniy 3 3 1.14 | 3.43 | -3.642 [ 254 | .000 |1
express ideas in the learning
process
2 | Students’  luck English | 2.6 | 1.50 |35 [ 122 |2.94 | 5551 | 236 | .000 |4
language proficiency to read 5 :
while learning
3 Students® poor proficiency to [ 3.0 [ 1.57 [3.7 | 1.19 3.26 | -4.024 (246 | .000 |2
write  during tests and
examinations
4 | Irrelevance of the curriculum | 2.6 | 1.41 [3.0 [ 123 |2.75 | 2.493 | 226 | 013 |5

to the living style of learners’

5 | Difficulties of knowledge 3.0 [1.62 |32 | 125 |3.07 |-.680 |243 | .497 |3
encompassed in the curriculum
Average score 29 1153 |34 | 1.59 (3,09 |-3.37 [244 |0.0]

NB= D&R for dropouts & repeater, dif for degree of freedom, t for t-value & p for alpha level X1
& x2 group means, R=rank order, Wid=weighted mean

In this regard, dropouts and repeaters, and teachers were rated the medium of instruction
related factors: students lack English language proficiency to express their ideas during
instructional process (3.2, 3.8), lack proficiency in reading and understanding texts (2.6,
3.5) and lack writing skills during tests and examinations (3.0, 3.7) with mean values

and weighted means (3.43), (2.94), and (3.26) as indicated respectively. Except minor

regularity, the problem of medium of instruction was indicated as severe contributing
2

factor for secondary education wastage in the zone.

Moreover, t-test was conducted to measure the level of significance across the two

eroups of samples. Accordingly, the t-value, degree of freedom. and alpha value for the

factors 1, 2 & 3 were: (t=-3.642.df=254.9.P<o-05)? (&5.551, di=236:6/& p<0.05)iand
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(t=-4.024, df=246, p<0.05) -
). Hence, the results indicated that there exists high statistical

. 2
signiticance (p=0.00) between the samples groups across the factors assessed
ssed.

Therefore, this implj :
plies that, lack English language proficiency to express ideas during

the instruction process indi
P was indicated gag severely causing factor whereas students

English language deficiency

to I S
read and understand texts and their inability to write

te S er m I I

students’ grade repetition and quite schooling. Furthermore. in Table 12 above,

regarding the most dominant forms of grade repetition both groups’ respondents

invariably indicated that repetition caused due to poor English language proficiency

become the third most common that concord with the results obtained.

On the other hand, dropouts and repeaters were requested to indicate the educational
status and the kind of support they get at home from any of their family members in
open-ended (item 9) & (multi-response item 12). As a result, 109 (67.7%) of
respondents father and 131 (81.4%) of their mothers were not completed high school
education. Besides, dropouts and repeaters uncovered that, concerning at home-based
academic support; (68.3%) of them hadn’t get any study direction, (62.7%) made no
subject discussion, 68.9% received no help while doing home taken assignments and

(82.6%) has no references materials at home. As a matter of fact the language spoken at

home is different from the medium of instruction.

Consequently. lack of English language proficiency in the part of students plus the

language differences spoken at home complemented with the non-high school

graduation of most dropouts and repeater families were adversely contributed factors to

grade repetition and dropping out in the secondary schools.
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World Bank, (1998)

reports” where families ar
P : S are uneducated, they are pot able to support their children in

their learning, and their children, whj]

© potentially being able academically, struggle to

keep up with their ‘ni : LN
p up learning due to mnsufficient knowledge of the languages of

instruction.”

Similarly, the dropouts and fepeaters, and teachers were requested to respond on factors:;
irrelevance of the curriculum to the living style of learners’ (2.6, 3.0) and difficulties of
knowledge encompassed in the curriculum (3.0, 3.2) as contributors for educational

wastage respectively. There weighted means were (2, 75) and (3.07) that implies they

were moderately and severely contributing for secondary education wastage.

Moreover, t-test was conducted to measure the level of significance across the two
groups of samples. Hence. the t-value, degree of freedom, and alpha value for factors 4.
and 5 were (1=-2.496. df=226.3,p<0.05) and (1=0.680.,df243.3.p>0.05) respectively.
The test result revealed that, factor 4 was statistical significant whereas factor 5 was

observed having no statistical significance between the groups.

Thus, this indicates that drop outs and repeaters and secondary school teachers have
opinion differences on the contribution of knowledge difficulties encompassed in the
curriculum for repetition and dropping out as described moderately and severely causing

factors respectively. On the other hand, both groups invariably responded that

irrelevance of the curriculum to the living style of learners’ was moderately contributed

to grade repetition and dropping out in the secondary schools.
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In general, the calculated isti
e Statistical resy]ts for curriculum and medium of instruction

em 10 ed in th y i
p y Secondar educallon ha c \Veighted mean \alll ( )
(& Vv / (&) 309

df=244.8, p<0.05) that implies th

and (t=-3.367,

ese fact el
OIS were severely causing educational wastage

in the secondary schools of Zope

4.4.1.4 School Administration Related Factors

tt
As Potter and Powell (1992) schoo] leaders are generally responsible in four key areas:

school management Sin et .
g > school-ministry liaison, school-community relations and

instructional leadership. As shown on the table above, the influence of school

administration related factor it
actors for secondary students’ grade repetition and school

dropping out were assessed.

Table 17: School Administration Related Factors

No Factors D&R Teacher Wid |t df |p R
X1 | Svd | X2 | Svd
1 Promote less communicatio | 3.0 | 1,72 | 3.1 [1.22 [3.03 |-312 [250 |.755 |6
n with students’
2 Have less expectation to|3.5 | 1.60 (3.1 | 132 [3.35 |1.747 [234 |.082 |2
students’ better performance
3 Regularly monitor the work | 3.4 | 1.47 (29 124 |3.21 |2909 |231 |.004 |4
of teachers’
4 Foster unsatisfactory liaison | 3.6 | 1.51 | 3.2 [ 1.34 |3.45 |2403 |224 |.017 ||
between the school and the
community
5 occasionally strive fon|Faia 18170883 28| BIS1O 8 R312.6 85 | 778 252 | .440 |3
maintain better instruction
process in the school
29 [1.62 |36 |1.11 |3.16 |-458 |[253 |.000 |5

6 Less follow up from Parents’
Teachers Association

Average score BN ST 3201230 1118125 1 0:55 ORIRI 40RO 8 5

er, d/f for degree of. “freedom, t for t-value & p for alpha level X1

= T -epeat
NB= D&R for dropouts & repe d=weighted mean

& X2 =group means, R=rank order, Wt

85




they regularly strive inta; o
e ’ A anibG e Instruction process in the school (3.3, 3 2) with

mean values respectivel] 2
p ¥ 1its computed weighted means for the same factors were:

35 (3:1 d (3.3) r ;
(3.5), (3.1) and (3.3) respectively as responded by drop outs and repeaters, and

secondary school teachers

-efore, . Y
Therefore, both groups of respondents had shown that their school administration have

less expectation to pupils better performance consistently but try to maintain the
statuesque in responding to the pressure that is exerted from outside. Thus. this factor
was causing grade repetition and school dropping out. In line with this, results obtained
from interview and FGD, indicated that the schools administration were not recognizing
and rewarding better performance and high achievement of teachers and students. On
top of this, they were not strongly enforcing the assignment of subject teachers at timely
bases. In some occasions teachers might not be assigned even for more than two months

after classes have begin as indicated by FGD members and interviewees.

Moreover , regarding the role school administration in linking their schools with the
community, both groups indicated that their school administration were fostering

unsatisfactory liaison between the school and the community and it was severely

contributing for grade repetition and dropping out in the secondary school of the zone

under the study.

Statistically computed t-values, degree of freedom and p-values the same factors were

(21747, df=2344,p>0.05); (1=2.403,df=224.6,p<0.0) and (0775, LEZE 05
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respectively. As a result, ¢ : =R
here exists statistical significance between the two groups of
o

respondents onl

Y on issue that
sch g .
ools administrationg were fosterine unsatisf:
g atistactory

liaison between the sch .
0ol and the community. However, factors 4 & 5 were statistically

insignificant between the groups of respondents
Factor 3 is about the role of school

adminj D & 0, g :
mMinistration in monitoring the work of teachers in

a regular base. A t-test
¢ LEStEwas Computed to determine the existence of statistical

significance

between the group of respondents across the factor and it was; (t=2.909, df=224.6,p<0.0

5). As a result, it was statistically significant between the two groups of respondents.

Besides. the mean value for the factor was (3.4 & 2.9) and weighted mean (3.2) as
responded by dropouts and repeaters, and teachers respectively. Therefore, concerning
regularly monitoring practices of the work of teachers by the school administration the
result indicates that it was severely triggered education wastage in the schools under the
study. Furthermore, factors 1, and 6 are about schools administration communication
practices with students and Parent Teachers Association responsibility in enforcing high
students attending and better performance.

In this respect, the dropouts and repeaters, and teachers were rated the factors: promote
less effective communication with students’ (3.0, 3.1) and less follow up from Parents’
Teachers Association (2.9, 3.6) with mean values as indicated respectively. The

weighted mean values for these factors were: (3.03), and (3.2) that indicate sill they

contributed secondary education wastage severely.
Besides. a t-test was computed to determine the existence of statistical significance

between the group of respondents across the factors and were; (t=-.312.df=250.9,
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p>0.05) and (t=-4.582 df=
253-113’<0-05) for factors; 1 & ¢ respectively. Thus, the results

of the test indicated the ex; .
eXistence of statically significant between the two groups of

i ndents acr :
Sl ross the factor 6 but No statistica] significance on factor]

Therefore, this implies that

the - :
school administration was less effective in

mmunicatin i -
co g with students ang the PTA members were not optimal enforcing high
o o
ttending of students i
; = S B secondary schools. Hence, the factors were moderately and

verely contributi e
S buting to grade repetition and dropping out in the secondary schools.

e often :
More o secondary schools are turbulent environment that demands effective

instructional leaders who get involved at the due time and maintain productive working

environment. Otherwise, minor conflicts between teachers and students or among the

students themselves might force some students to quit schooling.

Discussion conducted with PTA members and the schools’ principal uncovered that the
value attached to education is very low. A number of secondary students compare the
living status of civil servants’ and merchants then give low attention to their education
and much deviated for making business by modeling those few reach merchant in the

area under the study.

To sum, the individuals item mean values indicated that the administrations in the
secondary schools were not fostering better relationships to parents and the community

(3.5); their expectation to pupils better performance was not consistent (3.35) and they

occasionally strive to maintain better instruction in their respective schools (3.3) were

ranked as the first, second and third most contributing factors for secondary education

wastage in the area under the study.
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S I 1 re

weighted mean (3.25) and (1=

0.550, df=
df=240.1 & P>0.05). Therefore, it can be deduced

that, the factors Were sever . n
exely C()Iltllbl.ltlllg to secnndary education wastage. Hence
4 Ax=C. ~

these was well reflected. wi
. with the gaps between and among the school administration
and the students, scl ;
. school and the community seems wider to make consistent follow up

of students progress an .
prog d attendances in the process of protecting repetition and dropping

out in the secondary schools of the zone

4.4.1.5 Instructional Time Utilization

Research has shown - : _ .

that the amount of time available for teaching and learning
academic subjects, and how well that time is used by students and teachers, is
consistently related to how much children learn while they are in schools (Lockhead.
Bloch and Verspoor, 1990). In this regard, the respondents were requested to react on

the extent of utilization of instructional time in their respective secondary schools.

Accordingly, dropouts and repeaters, and teachers were rated the factors as: teachers’
absenteeism (2.8, 2.5) and students’ absenteeism (3.1, 3.8) with mean values and

weighted mean values (2.7) and (3.4) respectively.

Furthermore. a t-test was conducted to examine the existence of statistically significance

between the two groups of responds across the factors. Hence, the t-value. degree of

freedom, and alpha values for the factors 1, and 2 were: (t=2.015.df=234.2. & p<0.05)

[(t=-3.716,df=240.1 & p<0.05) respectively. As a result there exists statistical

significance between the two groups of samples across the factors. Consecutively.
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teachers’ absenteeism and students® ap
Senteej s e
1S were contributing grade repetition and

dropping out at moderate and se
vere levels as indic
ated by both respond
pondents.
Table 18: Instructional Time Utilization

N Factors e e
D&R Teachers | Wid t dfSitp R
© X1 |St'd [ X2 [svd
| | Teachers absenteeism 2 BT 34 | 2.68
e sli2 R RSN 5 2015 |23 5

2 | Students absenteeism S T e e : : il 3|
3 | Schools™ discipline 29815150 T 1‘45 = CURTARE

: . 3. . 3.01 -1.484 | 257 139 |2

problem ¥ ;

3 . - L. o) . E

(U8}

ular activities

Average score 29158 3 M E oA B0 21558 2340 fi0NeR

ALl

NB= D&R for dropouts & repeater, df for degree of freedom, 1 for -~value & p for alpha  level X1
& x2 group means, R=rank order, Wid= weighted mean

On top of this, in multiple response items (in Tablel10 above), both teachers and drop
outs and repeaters were requested that “How many days were they absent from
schools?” the result indicated that 23.7% of the dropout and repeaters were absent from
schools for more than fifteen days in a semester. This finding also complement with the
high absenteeism indicated in weighted mean value (3.4) that implies dropouts and

repeaters experienced high absenteeism that severely contributed for their own grade

repetition and dropping out.

The other two factors were about schools discipline problems and the execution of

multiples of extracurricular activities at schooling time. In this respect. the calculated

mean values were (2.9, 3.2) and (2.6, 3.1) for drop out and repeaters, and secondary

school teachers and, for both with the weighted means (3.0) and (2.8) respectively.
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Furthermore, a t-test was ¢
Omputed for the f;
actors 3 & 4 as: (t=
(=

-1.484. df=25 5
and (t=-2.895.df= df=257, p>0.05)

230.6 &
p<0.05 :
) TeSpectively, As g result variation in level of

leni nce w :
significa as observed. In other words, there exists stat;
> S statistic

al significance between

the two groups on factor: i
- execution of multi-curricylar activities (P<0.05) ,however

there is no opinion di .
P ifference regarding school disciplinary problems (P>0.05) as
causing factor. Henc :
= ¢, both multitude of extracurricular activities and disciplinary

roblems in scho S
p ols were contributing to repetition and dropping out at moderately in

the schools under the study.

1e overall a - . T ;
Tl all assessment result regarding the utilization of instructional time as calculated

statistical indicated that, the weighted mean across the factors for dropouts and
repeaters, and secondary school teachers was (3.0) and the test results were (t=-1.553.
df=234.9 & P>0.05). Thus, it can be inferred that wastage of instructional times was

moderately contributing to educational wastage in the secondary schools of Zone.
4.4.1.6 Guidance and Counseling services

As indicated in the table below, the effects of guidance and counseling services for
secondary education wastage were assessed. As Ediger 1987 (in Tilaye 1997),
adolescents in high school face with a variety of problems — social, academic, personal

and so forth which makes the counseling services very crucial in the system.

Factorl is about: the practices of provision of counseling service given to students while

they face academic problem and it was rated by dropouts and repeaters as (3.2, 3.5) and

. impli Vi i was inadequate. Hence, it was
weighted mean (3.3) that implies the service given wa q

severely contributed for repetition and dropping out. Besides, the computed t-test value
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were promoting guidance a . _
nd counseling services while students encounter academic

problems, however, students indicated that the services were inadequat
< uate.

Table 19: Guidance and Counseling services

N Factors [T e
. D&R Teachers Wtd |t df p R
X1 [St/d | X2 [sud

No counseling i : 5] =

] ; g was glven while |32 [ 1.60 |35 1.46 | 3.31 |-1.321 | 219 |.188 ]
students’ face academic problem

2 | No support has given when |27 [ 143 [3] 1.38 | 2.85 | -2.587 | 257 | .010 |4
students’ score low grade -

3 | No counseling was given when | 2.7 [1.59 |32 [ 1.58 [2.89 | 2.555 | 257 | .011 |2
students’ frequently leave school

4 | No counseling was give when | 2.6 |1.55 |32 [1.50 [2.83 [-2.752 [ 257 [.006 |3
students  misbehaved in the
school

Average score 2:80 111500 1 3.2 1 1E455 1 3.0 1F=2 35621 05 0:01]

NB= D&R for dropouts & repeater, d/f for degree of freedom, t for t-value & p for alpha  level, XI
& X2= group mean, R=rank order, Wid=weighted mean

Similarly, concerning the support given when students’ score low grade, both groups of
respondents rated it as (2.7, 3.1) and weighted mean value (2.9) that implies it was
moderately triggered education wastage in the schools. A t-test result (t=-2.587, df=257

& p<0.05) also revealed that there exists statistical significant between the two groups

on issue. The reason for the difference might be similar to what is explained for the

factor one above. However, the factor was contributing to grade repetition and drop out

at moderately.
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I aCtOl S J alld l a] e ab| N “ St] d e l r
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misbehaving in the schoo] compounds (2.6, 3 2) as responded b
)y 3.2 nded by drop outs an

d repeater

and teachers respectivel :
p Y. The weighteq mean values for the factors were (2.9) and (2.8)
.9) and (2.
respectively. Hence. these ind: '
P Y > tese indicate that oty factors were moderately causing second
g secondary

education wastage in the area under the study

Furthermore. the computed t-test for the factors 3 & 4 were e s
—=L. . Z“D 7

<0.05) and (t=-2.752.df= .
; ) ( R p=0.05) respectively. The results indicated that there

gl statistioal significant between fhe tWo groups across both factors. Therefore. this

implies that the groups a i
p groups are projecting the cause one to the other though they agreed

being the cause as a cause for students’ repetition and dropping out. In other words.
teachers claim that students frequently leave schooling and exhibit misbehaving in the

secondary schools much contributed to repetition and drop out but students denied it as

if it happened in lesser manner.

Since secondary students are within the age of puberty, that is, they are quicker in
decision making and feel incapable for challenges, easily give up things and escape from
the pain. Therefore, such less practices has aggravated grade repetition and dropping out

at escalating range.

The calculated average results concerning the effects of lack of guidance and counseling
services revealed the weighted mean values as (3.0) & (t=-2.356, df=210.1 &P=0.01).

Hence. it can be concluded that the practices of guidance and counseling services were

moderately causing educational wastage in the secondary schools in the zone under the

study.
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4.4.2 Assessing the Contribu¢:
ibution of Instructional Materials and School Faciliti
00 acluites

As Fuller (1987) and A ;s
nderson (1992) pointed out that inadequate supply of school

dversely affect stud : .
a y ents’ academic achievement and growth. As indicated in the table

availability of instructional Mmaterials and schoo] facilities in their respective

Table 20A: Assessment of Instructional Materials and School facilities Adequacy
N Factors D&R | Teachers Wtd t af |p R
0 X1 |Std | X2 [swvd
I | Electricity services 2.4 1120 |28 [ 0.86 |2.55 [2.947 [ 250 004 13
2 | textbooks 30 | 115 |31 [092 [3.05 [-621 [226 | 535 |5
3 | Well developed 7Y S ) 0 B i 098 |[2.19 |2.432 (219 |.016 2

Pedagogical center
4 | Desks 2:6. 11151256 0831 {26 |1.447 |248 |:149 4
5 | Number of operating | 2.0 | 1.12 [ 1.9 0.99 |1.96 {0939 |257 |.049 1

Plasma TV

Average score 24 11.02 |24 009 (24 |0.85 257 110932

NB= D&R for dropouts & repeater, dif for degree of freedom, t for t-value & p for alpha level XI
& x2 group means, Wtd=weighted mean, R=rank order

In the tables above, a number of instructional materials and school facilities related
factors were posed for secondary school teachers, dropouts and repeaters to indicate
their extent of availability in their respective schools. Hence, they rated it as Very
Adequate (4), Adequate (3), Inadequate (2) and (1) as Very Inadequate. For the
interpretation purpose, the mean values of the sample groups responses were denoted as

0.05-2.00 inadequate 2:01-2:65 as moderately adequate 2.66-4: 00 as adequate.
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Regarding the adequacy of instruc ion
S ghona] terials and school facilities the d d
he dropouts an

repeaters and teachers rated a
S number of i
Operating p

lasma TV (2.0, 1.9); well

developed pedagogical
gog center(2.3, 2.0) and the supply of electricity services (2.4, 2.8)
ith mean value el . 2 TR RS
wi S reSpectively. Besides, the weighted mean for the facto (1.96
rs were: (1.

).
2 2 i
(2.1) and (2.55) respectively that ranked them as the |st Ind,and Srdimest oo

» <0d ost inadequate

of instructional materials and schoo]

facilities in the secondary schools of the zone.

A ttest was computed for the factors and the results were (t=0.939, df=257 p<0.05)

= 3 :7 .
(t=2.432,df=219.2,p<0.05) and (t=-2.947, df=250, p<0.05). As you can see there were

statistical significant across the factors between the two groups of respondents. This
implies that teachers were reassuring that the instructional materials and the school
facilities are adequate to promote the instruction process even though there extreme
shortage may impose problems on students’ performance. However. dropouts and

repeaters claim that there shortage contributed to their repetition and dropping out.

On the other hand, textbooks (3.0, 3.2) and desks (2.6, 2.6) were described by both
groups of respondents as adequately available in the secondary schools of the zone. A
test results for both factors were (t=-.621,df=226, p>0.05) and (t=1.447, df=248, p>0.05)
that implies no statistical significant between the two groups of respondents.

As Rossoff (1992) the purpose of a school library is to help students find the medium of

information which they need to carry out classroom assignments’ and satisfy their

academic and personal interests.
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Table 20B: Assessment of Instructional Materia]
4 als and

’]\T’"—mr_‘\“\— School facilities Adequacy
: 3 e RN )
; R e N e R
P XU ISvd [X0 Tsva | p
| | Library accommodation e 53 Toar—
capacity . 094 |23 449 257 | 654 | 4
2 | Well furnished schoo] ?WTT“
ey : 82 125 [-364 [240 [.016 |5
3 | Reference materials [ 23 | 1 10 55 T—=—
€ : 1.10 |21 1.13 | 222 5 < =
availability S 2211 95T R9 57 SR 040 SIS
4 | Laboratory apparatus & 1.9 WT 0.89 |1.86 |-1.824 [ 257 |.039 |1
. 4 =1 4 Uo

equipments

— |

5 Laboratory accommodation 271 [ 1.05 2 0.92

o
i
W)
wn
N

. 257 |.722
capacity

(S

Average score 22 e R T R T ey e s R T e a7 [T

/'\;B’-—- D&R  for dr'O/pOU!s & repeater, dff for degree of freedom, t for t-value & p for
alpha level X1 & x2 group means, R=rank order, Wid= weighted mean

Regarding the extent of organization of the school’s library, its accommodation
capacity, how it was furnished and stocked with up-to-date references. dropouts and
repeaters, and teachers rated with mean values as (2.3,2.3), (2.5.2.5) and (2.3.2.1,)
respectively. The weighted mean values for the factors were: (2.3), (2.5). and (2.1)
respectively. This implies that the availability of references, its being up-to-datedness
and libraries accommodation capacity were at midrate levels in the secondary schools.

Hence. their effect to students’ grade repetition and dropping out were not significant.

Moreover. a t-test was computed to determine whether existence of statistical

significance between the two groups of respondents across the factors. Hence, the

factors: 1.2, & 3, had statistical values as: (t=:449, df =257, p>0.05); (t=-364, df=240,

p<0.05);
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t:'l _9 ;2. df—25 / s P<005 ] I n

. . . and
teachers have opinion differences. particularly op f:
. On factors | & 2

e o e The possible reasons
e 1on differ

Cnces were that students claim that library : :

' services, its

accommodation and the
: references stocked doesnot satisfy their demand d levels of
and levels of

expectations.

Table 20B above also shows about, laboratory apparatus and equipment (1.9, 1.8) and its

dati I :
accommodation capacity (2.1, 2.1), with mean values as responded by drop outs and

: rs, and g -
repeaters, secondary school teachers respectively. On top of this, the weighted mean

for these factors were (1.9) and (2.9). Therefore, these indicate that, the laboratory

apparatus and equipments were not adequately available in the secondary schools.

A t-test was computed to determine the existence of statistical significance between the
two groups of respondents across the factors: 4, & 5 and had statistical values as: (t=1.82
4, df=257, p>0.05); (= 0.356, df=257, p>0.05); respectively. Hence, there is no
statistically significant difference between the two groups of respondents. In other
words, both groups invariably indicated that laboratory apparatus® and equipments were
inadequate in the secondary schools. Further the spaces for making experiment were not
adequate enough to accommodate the class size in the schools. As indicated in Table 10
above, “(64.3%) of teachers and (39.8%) of the dropouts and repeaters revealed that the
class size in the secondary schools were more than 70 students” which impose

challenges while carrying out experiments in ellabora o

To sum up, regarding instructional materials and school facilities related factors. though

there exist constraints of operating plasma TV (1.9). up-to-dated references (2.2).

laboratory apparatus and equipment (1.9) and problem in spaces (2.1), the overall
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assessment statistical resy|t fevealed that the 4
g8regate meap v

) al
respondents’ were weighted mean (2.4 ang - ues for both groups of
¢ =0.148, df=

231.7, P=0.05 that indi

I J . indicat

moderate influence on the education of student ) s
nts.

To conclude, the overal] -
e regarding school related fact d
aclors uncovere

that, dropouts and repeater
peaters related, teachers, schog] administration provisi £
; visions of

educational services and ipstruet: ;
mstructional Materials were rooted in the school environment

and were indicated as causing 5
more re etity z .
Petitions than dropping out in the secondary
schools.
4.4.3 Assessment of Environmental Factor Causing Educational wastase
>

In this part of the analysis, a number of out of schoo] factors were posed for secondary

teacher 5 indi ;

school s, dropouts and repeaters to indicate their extent of agreement on the
effects of each factor for education wastage. To this end, the respondents were
requested to rate their extent of agreement from Strongly Agree (5), Agree (4),

Undecided (3), Disagree (2) and (1) Strongly Disagree.

For the purpose of interpretation, the mean values of the sample groups were denoted as
0.05-1:00 as very weak causing factor; 1:01-2:00 as weak causing factor, 2:01-3:00.as
moderately causing factor, 3:01-4:00 as severely causing factor and >4:00 as very severe

causing factor for educational wastage in the secondary schools of Zone.

4.4.3.1 Assessment of Socio-economic Factors

Research indicates that the socio-economic environment in which children grow up is an

important off-systematic predictor of their overall well being. It is argued that their

health. education. later employment, and future earnings largely depend on the socio-

. i livi 1 ent.
economic status of the students’ family and their living environm
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; 1A: m
able 2 Assessment of Effects of Socio-econom' F
T IC Kactors
—]

No Factors bR

\\
D&R Teachers Wid [t
S df p R
, _ Std | X2 Tsvq |
1 Parents” need their children’s —3\3“‘]‘53‘??—
e o i o5 e © 1095 1345 2868 [256 [ .004 | 1
chores
2 Lack of financial support WWTI—\
e e __ [T |7 %1 1094 1342 16915 [256 |.000 |2
3 b tity to provide | 2.9 [ 1.6] ‘FW‘; 3
sufficient food A3 1-3.761 | 249 1.000 |3
(iEacks O patents: pupill 218 %607 i3 [ 100t (1S 1038 (s 253 | .001 |4
¢ : 2 AR ;
academic conversation at
home
5 Children living away from (2.6 {163 [33 [1.15 2.86 | -4.014 | 251 |.000 |5
home
6 Discrimination due to HIV/A | 22 | 149 [26 [ 120 |228 |-2.120 | 237 |.035 | 6
DIS
Average score 28 [1.54 |34 |1.04 3.1 |-3911 |253 |0.00

NB= D&R for dropouts & repeater, dif for degree of freedom, t for t-value & p for alpha level
Xl & x2= group means, R= rank order, Etd=weighted mean

Poverty, distance from school, unstable home environment, individual learner’s
characteristics, teenage pregnancy, and peer pressure are among the socio- economic
factors that cause students’ learning and stay in the schools. As shown in the table above

socio economic issues which possibly trigger secondary education wastage were

assessed.

Accordingly, dropouts and repeaters, and secondary school teachers were rated the first

factor: Parents’ need their children labor for farming or house chores with mean values

(3.3, 3.8), weighted mean (3.5) and (t=-2.868, df=256.9. & P=0.004). The statistical

result shows that there exists statistical significance between the two groups of
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. (=]
other house chores in -
both rural and urban areas. It is common that i l irl
Il rural area, girls

engaged | chi ;
ee eneaged in fetehing water, collecting firewood looking after young sub-Ii
) g / ub-lings,

ooking and doing s i : iy
. 5 SRSHECSICome generating activities’. On other hand, boys in rural

areas engaged in farming and in doing small business activities

Similarly, in towns, boys and girls are also engaged in house chores and alternative

businesses. For instance, some boys and girls make money by working in coffee refining
machinery and in various small scale businesses. As a result, they become tired.
exhausted and face shortage of time to do their home taken assignment and to study their
lessons.

On the other side, some students consider the scanty business opportunity and become
interested to work full-time seeking quick success and instant gratification that
automatically leads to quit schooling. Interview and FGD results indicated that some

students with low expectation on education take for grant the success of some merchants

in the locality as a model and said “ Mr.’x’ made such amount of money without
diploma, so can I....”

Therefore. this indicates that, parents needs of children labor for farming and/or other

house chores in both rural and urban areas of the zone has been severely contributing for

repetition and dropping out in the secondary schools. The result of this study is
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“students excessive involvemen; n family work (d :
omestic chores)

. had made 73.4% of
boys and 61.7% of girls discontinyeq their school; 0
IS

Factors 2 & 3 are about t} o

1€ contribution of financia] constraints and family inability to
- their children f 0 ¢
feed for grade Iepetition and schog] dropping out. In line with these

dropouts and repeaters, and teachers Were rated as: lack of financial support (3.0, 4.1)
J2.U, 4.

and family inability to feed their children (2.9, 3.5) respectively. The weighted mean
E o

EluesHOE the Tactorsiwere: (3.4) and\(3,1) respectively which reveal that the factors

were severely triggering secondary education wastage
ge.

Furthermore, t-test was computed to observe the existence of statistical significance
between the two groups of respondents across the factors. Hence, factors: 2, and 3, had
statistical values as: (t=-6.915, df=256.4, P<0.05) and (t=-3.303.df=253.0. P<0.05)
respectively. Hence, the result shows that there exist very high statically significant
levels (i.e. P=0.000) between the two groups of respondents on factors. The possible
reason for the opinion differences between the groups of respondents may be due to the

fact that there are a number of secondary students who are successful and continuing

their education even if they are within chronic poverty.

In the Table 8. items 1 & 2. 79.6% of the teachers and 62.7% of the dropouts and

repeaters indicated that parents’ low economic background negatively contributed to

grade repetition. Similarly, 83.7% of the secondary school teachers and dropouts and

repeaters revealed that low economic background adversely triggered shcool dropping

out.
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Hence, the dropouts and I€peaters, anq S€condary sch
Iy school teq

finance and families’ i

and dropping out at sever i
re level in the secondary schools of the Th
zone. The result of this

tudy 1S concomitant t .
SHILY 0 the findings of Masita (2006) that indicates * hildren 1
es “children living

under poverty may have g e
NE€gative impact op the ability to perform at school. leads t
a . leads to

repeat grades and eventually dropout of schools

Factors 4 & 5 are about lac : 2
k of parents- pupil academic conversation at home and pupils

ving away from i
s y their home. Dropouts and Iepeaters, and secondary school teachers

rated these items with mean values as (2.8.3.4) and (2.6, 3.3) respectively. Besides, the

weighted mean for the factors were: (3.0) and (2.9) respectively

A t-test results on the factors were (t=-3.303, df=253. P<0.05) and (t=-4.014, df=251.6.
P<0.05) respectively. Thus, it indicates that there exist very high statically significant
(P=0.01 & P=0.00) between the two groups of respondent across the factors. The
possible reason for this wider opinion gap between the two groups of respondents
indicates that secondary school teachers believe that family academic support at home
was not adequate and students who live away from home lacks family control as well as
support that contributed for their repetition and/ or dropping out. But dropouts and

repeaters denied it having such too much influence for their repetition and school

dropping out. As a consequence, both factors trigger repetition and dropping out

moderately as observed from the statistical results obtained respectively.

In table 4 above of this study, it was indicated that, of the dropouts and repeaters parents

109 (67.7%) of father and 131 (81.4%) of mothers were not completed high school
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tion_ I Other W
ords, such parents are pgt in a iti m
n position to

i - ake subject wi
conversation and provide support {4 their chi] bt
I chi

dren dye to th
: e fact tl ;
knowledge in the fields of study. 2R uioylac

imilarly, in table 8 ' o :

SRR of this paper, it was identified (g 42(26.1%) of the d t and
Aeant rop out an

repeaters were le

aving at di
g stant far away from their schools. As responded by them

roximately they trav :
app 5 y elled for an hour, two hours or eVen more: Put difforentls eioh

students most often rent house in the town where the schools are located. In such

ir tanc 1 ;
circumstances the pupils lack guidance as well as control from their families that

exposes them to maladjustment which leads to perform low in their education. The
results of this study is parallel to Progress Group Reports (2007) found that learners who
drop out and repeat tend to have parents who are less involved and demanding, who do

not model educational attainment, and provide little educational support in general.

The last factor of Table 21A is about discrimination due to HIV/ADIS and its influence
on education of dropouts and repeaters. Accordingly, dropout and repeaters. and

secondary school teachers rated it in mean values as (2.2 .2.6) and weighted mean (2.3)

respectively.

The computed t-test results of this factor was (t=-3.911, df=253.8 &P<0.05). It is
observed that there exists high statistical significant between the groups of respondents.

Therefore, this implies that, though there exist degree of opinion differences between the

two groups of respondents, they described their agreement that health problems,

particularly, related to HIV/AIDS has moderately contributed to secondary students

grade repetition and dropping outs.
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Therefore, this findings is g i
1 S AR With a Study by Farzaneg (199
an 8) noted that children

affected by HIV/AIDS wi] often CXperience g ‘g
Ownwards spiral’

L A of exclusions.
resulting in erratic school attendance, repetition ang
nd eventual dr
opout,

B o as they face the
den g :
bur g for infected relatives ang responsibility £

Ity for siblines as w

ell as
themselves (Bernard, 2001, p. 12).

Results of FGD and intervi i :
lew disclosed that Increasing demands for mieration to foreien
1<) 'C181
1es form botl o
count 1 boys and girls were challenges for the schools to maintain students

Q1 o
This is aggravated by low value attached to education and parents were favoring the

migration via providing financial support to their children and/ or to any of their

relatives’.

In general, the overall assessment results regarding the contribution of socio-economic
factors for secondary education wastage: weighted mean (3.1) and (t=-3.911. df=253
&p.05) revealed that parents’ need students’ labor for farming or house chores (3.5),
lack of financial support (3.4) and family inability to provide sufficient food (3.1) were
the first, second and third most causing factors for secondary education wastage in the
area under the study.

4.4.3.2 Assessment of Effects of Socio-cultural factors

The wider culture in which the institution situated can exert strong influence on the

operations and productivity of the organizations. Conversely, the institution also put

forth its contribution to the environment. In short, there exists interplay between the two.

This section of the analysis presents the effects of socio-cultural factors: early marriage,

teenage pregnancy, peer pressure influence, parental death and living with single parent

on the schooling of secondary students.
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Table 21B: Assessment of effecty
of Socio-culty
ral factors

N | Fact e
N fﬁ DR e
0 T\\ Witd t df P R
B : SIS O S
| | Early marriage —2\2‘—1_6‘3‘?\
S 7 : A RS oy
2 | Teenage pregnancy TT?T—WTL_Z_E_ -6.059 | 240 |.000 |7
= : : 0 | 121 -
3 | Peer pressure influence TTTﬁ_i -3.290 | 240 | .001 |5
——— = ' Y 18 2. . '
4 | Living with single parent ?W—ﬁ‘ﬁ%i 6.016 |248 |.000 | 4
e ' 7 1D 2.93 -3.532 25 [
5 | Death of both parents 3.3 _1?_3?—7_16\- T e
e ; : ) -6. 9
e e N L BN i e e il Gl B
7 | Unsafe roads from home | 2.6 W—T_]TQ_ 2-79 ).O; 237 |.000 |5
to school = 250 USRS
Average 2.6 | 154 |32 | 115 [2.8 | -4.784 |245 |0.00
NB= D&R for dropouts & repeater, dif for degr
; gree of freedom, ( s ) = v
Xi & x2= group means, R=rank order, Wid— e Jor t-value & p for alpha level

In table 21B factors 4, 5 & 7, dropouts and repeaters, and secondary school teachers
were rated them with mean values as: death of both parents (3.3, 3.5); living with single
parent (2.7, 3.3) and unsafe roads from home to school (2.6, 3.1) with mean values
respectively. The weighted mean values for these factors were (3.4). 2.9) and (2.8)
respectively. Hence, they were the first, second, and third contributing factors for

secondary education wastage in the zone under the study.

Moreover, t-test was conducted to examine the existence of statistical significance

between the two groups of respondents across the factors. Hence, the computed statistics

results were (t=-6.819, df=247, P<0.05); (t=-3.532, df=252, P<0.05); (t=-3.051, df=240

P<0.05) and (t=-6.819, df=248 P<0.05) for the factors 4. 5 and 7 fespectivel

Therefore, these indicate that there exist statistical significant across the factors. As can

be observed from the mean values between the groups of respondents. drop outs and

the factors whereas secondary

- ations i in
repeaters exhibited a sort of hesitations 1n responding
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students’ schooling and their performance

s Masitsa’s(2006) point ;
A ) pointed out that factors ag having detrimenta ;
; ental impact on a child’s
ability to perform academically inadequate were
s parenta

3 : I support, learners not living

with their parents, divorced or b
OF Separated parents, loss of parents or single parent famili

g nt families

family conflicts’. ;
and Y s’. Hence, the results of this study concord with Masitsa (2006)

i that los - - ot N
findings e of both parents and living with single parents have negatively

contributed to repetition and dropping out.

Peer pressures Involve strong influences that a group has on an individual. Such
individual usually have limited ability to resist such pressure (McWhirter et al 2007).
Factors 3 and 6 are about peer pressure influence (2.4, 3.4) and gender role stereotype
(2.4, 3.0) with mean values as rated by dropouts and repeaters and secondary school
teachers respectively. Besides, the weighted mean values for these factors were: (2.8)
and (2.6) respectively. This implies that, peer pressure and gender role stereotype have

negatively triggered repetition and dropping out of schooling.

The interview held with school principals indicated that the effect of peer pressure is
significant. In the Zone under the study, the big fashion of the day is migration to

different foreign countries in search for better life. Nowadays a number of people were

migrated to South Africa (particularly males) and females to Arabian countries. In fact,

not only the students, but also primary and secondary school teachers have been

migrating to different foreign countries. In such contexts. the pressure from peer groups.

family and other members created confusions on many students that resulted in low
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attention and value to e -
ducation apg leads g po
or performance j
€ in tests and

examinations. In the secondary schools
2

1t 15 COm
Eoyd 10N 10 hear that Mr/Miss “x™ will
Jeave to ..... country in the coming

-- month til] thep g

1 he/she used schooli i
: ooling
g as to leisure

The reason behind, as poi he i
3 pointed by the interviewee is the need to quick
, : quick success in

pusiness. They also added that « .. e are living |
1€ (ving 1n a time of instant gratification.

ooling does not ' )
Sch g Jit with demands. What Students see and hear everyday deceived

them to undermine the value of education.”
cation. 1
In reality most parents who afford the

amount of money needed, they independe ir chi
> n - 1 1
p tly send their children to foreign countries.
Otherwise, look for contribution from relatives, friends and elsewhere to send their
children outside. Therefore, such flow of youngsters significantly triggered the dropping

out of students.

To sum up, parents’ need students’ labor for farming or house chores (3.5), lack of
financial support (3.4) and family inability to provide sufficient food (3.1) were the first,
second and third most contributing socio- economic factors for secondary education
wastage. Similarly, death of both parents (3.4); living with single parent (2.9) and unsafe
roads from home to school (2.8) were also the first, second, and third most socio-cultural

factors for secondary education wastage in the zone under the study.

Hence, it can be inferred that, of the environmental factors, particularly, the socio-

economic factors such as families’ needs of their children labor, lack of financial support

and, overall poverty were notably causing more dropping out in the area under the study.

On top of these, the value people attach to education, especially, by comparing it with
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pusiness making significantly contributed tg |
W attendance
s and

. 0 1 3
students in the secondary schools of the = poor attention of many
zZone.

4.5 Assessing the Consequences of Educationa] w
L C astage

ducational wastage has i
B g personal, social as wel] as nationwi
lonwide effect. Wastage,

ccording to Shiundu (1999) j -
2 5 (1999) includes- missed opportunities for individuals, families and
y A n
societies, dropouts, repeaters, failures’
P s, failures’ ( low or poor academic achievements), brain
ain, unemployment of , 3
I S school graduates and attrition( turn over). In this section of the
analysis the consequences of education wastage, particul

arly, grade repetition and school

dropping out was assessed.

For the purpose of interpretation, the mean values of the sample groups were denoted it
as 0.05-1.00 not prevailing; 1:01-2:00 as less prevailing, 2:01-3;00,as moderately
prevailing 3:01-4;00 as highly prevailing, and 4;01-5;00 as very highly prevailing

consequences of educational wastage in the area under the study.

Regarding the economic consequences of secondary education wastage dropouts and
repeaters and teachers rated the factors as: repeaters and dropouts occupy places of the

new coming students (3.3, 3.4); creates budgetary problems (3.4, 2.8) and lose of

individual expenditure incurred for education (2.8, 2.7) with mean values respectively.

The weighted mean values of these factors were: (3.3), (3:2) and (2.8) respectively.

Thus, concerning the economic consequences repeaters 0ccupying spaces needed for

new comers and imposing budgetary problems were observed prevailing 1n the zone

under the study.
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Table 22: Assessing Consequen e
of Secondy
ry Edy

cation Wastage

R & Teachers N I ——
X1 TSvd %3 Tsim— t df Tp R
T | Economic problems T e S| i
s e
1| occupies space of the new B e
; : 4 —
i 1.14 3,34 | -809 246 | 419 2
[ ——
7 | creates budgetary problem WW—ES——_\_
e S N B O R e oA e o
3 | lose of individuals costs —2*8—-1‘5?‘“2‘7—‘\—— 31753581 238000 |6
et _ S SR |
I | Psychological problems \——\—_____‘_i 294 242 1.769. |9
4 | experiences increased B
' ; 3.5 11.05 33
absenteeism 331 1-2.006 (254 [.046 |3
5 alienate themselves from T()_T 5 e
: : 32 | 121 [3.01 [-1.640 |23
peer group : 2398 (FT0D R IAT
6 | exhibit reduced self-esteem | 3.2 [ 153 [34 [1.00 [328 1361 1350 T
- e 28 | -13 S0e
7 | repetition likely leads to |3.3 [1.72 [3.7 | 1.18 345 | 2392 |253 [.018 l
dropout of schooling ‘
III | Socio-emotional effect
8 | misbehave in the schools 2.8 | 148 132 [V Zos0 (Eron i nFismn i
9 | dropouts’ engaged to |3.3 |[1.63 |3.2 |133 |3.26 |.528 2868115988 (i5
criminal acts
Average score 3.1 318152 41532 SRR a3 S k=64 248 | 0.518

NB= D&R for dropouts & repeater, d/f for degree of freedom, t for t-value & p for alpha level <0.05,
& x2= group means, R=rank order, Wid=weighted mean

Xl

Besides, the individual costs lost were also severe. A t-test result of the factors were (t=-

809, df=246.9, p>0.05): (t=3.581, df=238, P<0.05) and (=294, df=242.8. p>0.05) as

responded by the sample groups respectively.

As implied by respondent that drop o

new coming students that leads to increased class size and force schools to allocate

and/or redirect budget for con
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uts and repeaters occupy

struction of new classrooms and

the spaces needed for the

availing additional




furniture’s. Therefore, dropping oy and i
I€petition in
cg

ard to place :

_ _ ment has imposi

severe ecONOMIC consequences in the S€conda h posing
Iy schools

of the zone under the study.

Further, dropping out and repetitiop leads to Jose of individya]
Vidual as well as social cost

incurred for education. In line with, the r
> Iespondents descr; :
ribed that it

4 3 ) leads to school
budgetary problems and may pose severe bydoef

get deficit as res

ponded by drop outs and

repeaters whereas moderate prevailed proble imi
m. Similarly, both o
; groups of respondents

invariably described that Jose of individual costs for educating oneself as havi
ating elf as having

moderate economic effect on the individual learners and their famil
aimi Y.

Concerning the psychological problems observed as a result of repetition and dropping

out, the respondents’ rated them as: repeaters and dropouts experiences increased

absenteeism (3.2, 3.5); alienate themselves from their peer groups (2.9, 3.2); exhibit
reduced self-esteem (3.2, 3.4) and repetition likely leads to dropping out of schooling
(3.3, 3.7) were rated by dropout and repeaters, and teachers as indicated respectively.
The weighted mean values for the factors were: (3.31), (3.01) and (3.28) respectively.
These indicate that educational wastage has observed as creating psycho-social

consequences in the dropouts and/or repeaters.

Moreover, the t-test results in relations to psychological impact of the dropping out and

repetition indicated that (t=-2.006, df=254, p<0.05); (t=-1.640, df=239.7, p>0.05); (t=-

1361, df=250.7, p>0.05) and (t=-2.392, df=253.3, p<0.05) respeetively. Of these

factors: repetition and dropping out leads to increased absenteeism and repetition leads

to dropping out were observed having statistical significance between the groups of
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l.espondents. However, the rest

two fact 0 n
ors Were rv
| bse ed StﬁtiStiC{llly insig if1

across the two groups of 1'espondents .

(3.3), alienate themselves from PEer groups (3.01) exhibits reduced If.
) iCed self-esteem (3.28)

and Often eXPOSEd to dmppillg out Of SChO() 'Ij 3.5
h g ( ) Were deS(: i e
y Ps of

ondents as severe psyc :
IesP psychological problems resulted after orade repetition and quitti
o and quitting
of schooling.

Hence, the result of this study confirms with the report of (UNESCO, 2006) t
s & 1at states

grade repetition 1s stressful to students and associated with reduced self-esteem

impaired peer relationships, alienation from school, and sharply increased likelihood of

eventual dropout.

The last two factors, that is, 8 & 9 are about socio-emotional problems related to drop
outs and repeaters. In line with this, the dropouts and repeaters, and teachers indicated
that misbehaving of such students in the schools (2.8, 3.2) and in their village where
they live (3.3, 3.2) were rated with mean values as indicated respectively. The weighted

mean values for these factors were: (3.0) and (3.3) that indicate them as negatively

contributing factors.

The computed t-test results for the factors were (t=-1.922, df=246.1 p>0.05) and

outs and repeaters were observed

(=133, df=236.0, p>0.05). This implies that drop

. d to non-
misbehaving in the school compound at moderate and severe levels as compared to

repeaters and non-drop outs. On the other hand, both groups of respondents invariably

t severe maladjustment in their place of

described that repeaters and dropout exhibi

residence than the other students.
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Therefore, regarding the consequences of secondary education wast

age the assessment
results indicated that, repetition leads ¢o dropout (8:5); occupy

Space needed for the new
omers (3.34); experiences increased
c

absenteeism (3.31)and exhibit reduced self-

esteem
(3.28) were the first, second, third and  fourth most observab

le consequences of
secondary education wastage in the Zone under the study.

To this end, the aggregate weighted mean value (3.15), and the t-test results were (t=-
647, df=248.2 & p>0.05). Thus, it is possible to infer that secondary education wastage
has severe multidimensional adverse effect which ranges from individuals to the wider
)

societal levels.

Interview and FGD held revealed that repetition and dropping out also resulted with
- sed dependence on family and home environment instability. They also indicated
increa

hat some students migrate to different regions within the country in search of work,
that SO :

rticularly to state farms at Middle Awash and to the city of the region-Hawassa.
pa ICU
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CHAPTER Fivg

)is chanter, summary of e ‘
In t! ) y of the major findings of (he 5
Y were presented .
, conclusions

were drawn based on the findi :
1ngs. Consecutlvely recommendati b
| > ations based on the
assumptions that could be remedies to the problems invest; d
1gated were forward
varded.

5,1 Summary of Major Findings

Education wastage, according to Shiundu (1999) includes- missed opportunities fq
portunities for

individuals, families and societies, dropouts, repeaters, failures’ ( low or poor academic
achievements), brain drain, unemployment of school graduates and attrition Loy
Secondary education promotes social cohesion, help build social capital, and lay the
foundation for responsible citizenship. Junior and senior secondary schools need to
prepare graduates for participation in society and the economy, which requires
secondary schools to be relevant in the local economic and social environment
(Verspoor, 2008).

Hence, education in general and secondary education in particular has paramount

importance if it is promoted efficiently and effectively.

To this end, this study was concerned on identifying factors contributing to general

secondary education wastage in Kembata-tembaro zonc. Jts purpose was to investigate

the magnitude of educational wastage, the major factors contributing to education

wastage and examine the consequences of education wastage 1 the area under the study.
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T the above objecti £
0 meet jectives, the following basic re
Search questi
101nS were set:

1. To what extent e ;
ducztion Wastage is observeqd i
€d in the seco;
nd

of Kembata Tembaro Zone? ary schools

. 1 1(1 St .
a

the study?
After the analysis and interpretation of th
¢ data gathered th 1
a e following major findin
gs
were identified;

5.1.1 Characteristics of Respondents

1. The study showed that, there is significant relationship between families
educational background and grade repetition and dropping out in that (67.7%) of
respondents father and (81.4%) of their mothers were not completed high school
education. Hence, such parents’ high school non-graduation history has negatively
contributed to the continuation and completion of their children.

2. The results of the study revealed that, family low economic backgrounds had
negative influenced grade repetition and students dropping in the zone under the
study.

3, Most often drop outs and repeaters arc students at risk who demands closer

attention and consistent follow up form teachers. However, it was found that, the

class size in the general secondary schools of the zone was 70 and above, that

obstruct the provision of support for those needy students.
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4. Regarding the dominant forms of grade repeti
Clition, drq
» dropouts

- and r
repetition imposed by the schog]s S repeaters ranked
nd

R ary school ;
ranked repetition initiated by the Students themge] teachers
€lves as the m

‘ ost co
B sgitice of General Seopss mmon one.

ary Education Wastage

rates of dropout repetiti
5. The pouts and repetition at the genera] seconda h
Iy schools of the zone
- t i ] 1
under the study was, generally higher in boys (4.6%, 9 9%) tl ir]
. 79, 7.7%0) than girls (2.6%, 8.7%)
in the consecutive academic years respectively

6. In general, the education wastage status i the general secondary schools of Z
5 / 00lS o one

was on average 25.7% in the past { i
1IVE successive years. | h()\ve\lel" it is decreasine
E S

at rate of 3.4% each year.
5.1.3 Institutional Factors Causing Educational Wastage
=)

7. The study revealed that, dropouts and repeaters failure to study hard (3.7), lack of
confidence (3.4), lack of interest in schooling (3.4 ) and lack of high expectation
(3.3) were ranked as the lst, 2nd, 3rd and 4th severely causing factors for
grade repetition and dropping out in the secondary schools of the zone respectively.

8. It was identified in the study that, lack of English language proficiency in the part
of students plus the language differences spoken at home complemented with the
non-high school graduation of most dropouts and repeater families were adversely

contributed to grade repetition and dropping out heecen i

9 The results of the study un covered that, the gaps between and among the school

: i1de. a
administrations, and the students, school and the community were found wide. As

: i roactiv
result, such wider gaps hampered the secondary schools from taking proactive

: i ened.
measures to protect repetition and dropping out before it happ
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10. It was identified in the study that
y that, the provision of guidance and I
counseling services

while students encounter academic problems were £
re found low

5.1.4 Environmental Factors Cauci
ausing Ed i
g Kducational Wastage

11. Of the socio-economic f 'S; parents’
factors; parents’ need students’ labor for farming or h
g ouse
chores (3.5), lack of financial Support (3.4) and family inabili
s naoility

to provide sufficient

food (3.1) were the fir o
(3.1) 1rst, second and third most contributing factors for secondary

education wastage.

12. Concerning the socio-cultural factors, the study depicted that, death of both

parents (3.4); living with single parent (2.9) and unsafe roads from home to school
(2.8) were also the first, second, and third most socio-cultural factors causing
secondary education wastage in the zone under the study

13. Of the environmental factors, it was uncovered that, migration to foreign countries
in search of better life was the most severe problem triggering secondary education
wastage. As a trend a number of boys migrate to South Africa whereas girls to

different Arab countries.

5.1.3 Consequences of Secondary Education Wastage
14. It was disclosed in the study that, secondary education wastage has severe economic

consequences on individuals as well as organizations in that, dropouts and repeaters

occupy spaces of the new coming students (3.3), create budgetary problems (3.2)

and expose individuals Joses of direct and opportunity costs (2.8).

15. Secondary education wastage has been resulted with; lose of individuals as well as

societal resources psychological problems and social maladjustments’ that might

have lifelong effects.
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5.2 Conclusions

AW,
Education wastage is a commop problem ;
1 1n bOth deVEIOping and developed COLmtries

covered that, the dr : .
un e fopout and repetition rates Were on average 7.2% and 18.5%
as . 0 an D70

spectively over the RL
resp s past successive fiye academic years, [n general. the education
4 o )

wastage rate in the general

second
ary schools of the Zone was on average 25.7%.

Therefore, it can be concluded th

a i -
at, despite some fluctuating rates, the overall wastage

rate at the general secondary schools of Kembata Tembaro Zone was very high
2 gh.

Regarding locating the causes of secondary education wastage, of the institutional
factors, particularly, dropouts and repeaters related issues, school administration
practices, medium of instruction and lack of guidance and counseling services were
found severely contributing to grade repetitions. Furthermore, of the environmental
factors, particularly, the socio-economic factors such as families’ need of their children
labor, lack of financial support and, overall poverty were notably causing more dropping
out in the schools under the study. On top of these, the value people attach to education,
especially, by comparing it with business making, and migrations’ to different foreign

countries were significantly contributing to low attendances and poor attention of many

students in the secondary schools of the zone. Therefore, it can be deduced that, with

strong interactions, both institutional and environmental factors have been contributing

to general secondary education wastage in the Zone under the study.
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Therefore, in such trends of sec
ondary education Wastage in the 7
¢ Zone under the study, it

would be difficult to not only use the scarce resoy
rees allotted to the

put also it would be hard to .
Create healthy a; '

1d cohesive societ; i

leties that significantly

contributes economic growth and development of il
Ne area.

5.3 Recommendations
Based on the findings and conclusions made the follows
owing recommendations were

forwarded to solve the problems;

1. Early Intervention

Focus on prevention and early intervention rather than waiting until chronic patterns of
school failure and frustration have occurred. Closely monitor low-achievers’, their
participation in lessons and work on assignments. Therefore, it is recommended that the
school administration needs to enforce the implementation of continuous assessment
practices, so that, department heads and subject teaches work in collaboration with all
the respective bodies to take timely innervations based on information obtained.

2. Create Positive Learning Environment

In the study it was depicted that, the relationship between teachers and students were

not promising and constructive to the level expected. Hence, creating positive classroom

climates and cultivating supportive personal relationships with stressed students needs to

be emphasized.

3. Build Strong Communication Channels

In the study, it was identified that the link between and among the schools and the

community, students and school administration, and PTA were found weak. Therefore,

P W ¢
it is unquestionable to narrow these gaps. Thus, the school administrations, WEO, the
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woreda Administrative Counci
ncil and zZgp in collaboratiop ought t
0 mobilize all the

respective stakeholders to engage in the
Provisions

and management of quality

education and minimization of educatj
cational w
astage.

4. Provide Guidance and Counseling Service
es

Students at the entry level suffer from
4 number of problems. <
15. Since they

: ] ; are new for the
school environment, they n
» they need general as we]| 45 contextual orientation about school;
chooling.

Thus, the school administrati ;
g ation needs to Organize orientation o ' i
program for new coming

in parti G intr '
students in particular focus on Introducing the schog] context, policy direction and future

career opportunities. On top of this, the WEQ needs to recruit counselors so that

provides guidance and counseling services in regular bases for needy students.

5. Attack the Big Picture

Provision of information on the values of education has become very crucial. In the zone
under the study, particularly, in cash crop area, there is seasonal business like coffee and
ginger at a time which booms the economic activities of the area that destructs the
mentality of significant portion of students to leave schooling and engaged in scanty of
business activities. To this end, most students attach education only with monetary value
they earn in the long range and give it insignificant attention and have less expectation.
Therefore, the school administration in collaboration with WEO and Woreda

Administrative Council promote mobilization of parents and community to raise their

awareness’ on the prone and cones of education.

6. Make Offering to Needy Students’

Poverty has been identified as most severe environmental factor that contributes for

educational wastage. Secondary students drop out of schooling due to lack of
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educational supplies such uniforms stationer;
: neries’ and i
other instructional materi

aintain such students in th =
M € school by making some offeripo helpfi
g are helpful. Hence, the

-y school i
cecondary s need to establish self-help unit that o]
Ollects any support

! | in cash as
well as in kind from student :
ts, teachers and community members, S ]
s. Some schools like

arame secondary and preparator
D y preparatory school has established a unit which col] fi
1 collects uniforms

b
from the completers’, references, money so that b i
cgun supporting orphans and poor

students. The unit can involve businessper
Spersons, professio
> nals that can develo :
p project.

7. Promote Experiences Sharing

Different schools have different experiences regarding routine operations and in some
novel works. An issue may be a problem to one school but routines activities to other
«chool. Therefore, sharing best experiences among and between schools have
significant contribution in improving the performance of individual worker and the
organization as a whole.

8. Arrange Tutorial Program

In the study it was uncovered that medium of instruction was among the contributing
factors for repetition and dropping out of secondary schooling. Build fluency in the
language of instruction for students who do not already speak it. Provide at-risk
students with additional learning opportunities through extended day or extended year
school programs, Of tutoring outside of regular school hours.

school schedules, summer

Thus, the schools administrations in collaboration with departments need to organize

tutorial class for different subjects, particularly, for English language, to cugbloalients

understand the medium of instruction SO that learn better.
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APPendices’-A

Addis Ababa University
School of Graduate Studies
College of Education and Behavioral Studies

Department of Educational Planning and Management

Questionnaire to be filled by: Secondary School Teachers’.

GENERAL DIRECTION
GENERAL DIRECTION

A dear respondent, this questionnaire is designed for you to describe why students’ in
your secondary school repeat a grade and/ or left schooling before completing.
Therefore, it is important that you answer each question as thoughtfully and frankly as
possible so that the questionnaire is helpful and reliable in getting information to
identify the major reasons behind secondary students’ dropping out and repetition of
gradE/S-

| assure you that all the information you provide will only be used for academic
ourpose in the study. So, please try to respond honestly.

: ’t write your name
Note that: Please, don't y

Respondents’ Background Information
. Sex: A)Male B)Female | |
2.Age:  A)20-25yrs [: B) 26-30yrs‘:l
O3135Yis | D)36A [ ] parss .
) T [P [ ¢ 1) B
3. Marital status:  A) Married [:j B) Single [:j
C) Divorced Ej D) Widowed E




4, Teaching experience ip terms of Serviges

A) Less than 5 yrs ':, B) 6-10 VIS D
C)]l-lSyrsl ’
6-20 yrs
T T su i —
| | *) above
5. Academic qualification: A Diploma hojge, Q
B) BA/Bsc ,:,

C) Ma/mMm Sc ’:' D) Other l:'

If other, please specify it

A) No absenteeism D B) Less than s days ‘:, Q)6
to 10 days E
D) 11 to 15 days ,:j E) Above 15 days D

7. What is the number of students in the class you teach?

A) Below 50 B)51-60 [ ] C)61-70[ | D) more than 70 g

8. Do you think parents’ low educational background contributes to
secondary students’ grade repetition? A) Yes D B) No l:,

9. Do you think parents’” low educational background contributes to
secondary students’ school dropping out? A) Yes l:l B) No l:’

10. What kind/s of academic support needs to be provided by parents’ (mother,
father, brothers’ and sisters’) to secondary school students’? Please list down.




11. Do you think parents’

, el ic st i
i o O o atus Contributes to secondary
| I B) No
o you think parents’ |
oy p OW economijc Status contrlbutest d
O students’ ¢
- D | 2ropping out?
B) No

secondary students’ repetition

14. What do you feel when students’ repeat grade?

#)Twas seriously disappointed | | B) I foelisad [

C) It was normal for me

15. What do you feel when students’ drop out of school?

A) | was seriously disappointed
B) It was normal for me

C) I feel sad

16. Here under the most common forms of grade repetition are listed. Rank the most
dominantly prevailing grade repetition form first, the second most dominant next
and continue ranking till you finish all.

No | Forms of Grade Repetitions 1N 2 3R A RS

1 initiated by the students’ themselves

2 forced by parents’

3 imposed by the school

4 determined based on national examination results

5 caused due to poor English language proficiency




TWO: In this part of the ; ;
%ﬂ.-:fa;r iy stu;lf : ’questtonnau'e, a list of possiple J
might 11188 : -3 Ien s’ 10 repeat and/py dron W related factors that
: ‘ience, specify . 1 indi
our experi . pecify the rate of degree of eqep ot ’.OOIlng are indicated. From
repeat and/or drop out off schooling. Clorin causing the student to

Note thati Below are the key for the response val

response by making a tick (v') mark in the boy
5 = Strongly Agree (SA),
2= Disagree (D),

ue written on the top of each box. Indicate your
corresponding to the number value.

4= Agree (A), 3= Undecided (UN),

1= Strongly Disagree (SD)

——

21 | School Related Factors that Possibly Causes [SA |4 [un [o Tsp

Educational Wastage
(repetition and dropping out)

A Drop outs and /or Repeaters Related factors 5 43 |2 [1
T Failure to study hard

12 | Lack of interest in schooling

1.3 | Low self-esteem

].4 | Lack of confidence

1.5 | Lack of positive expectation

1.6 | Serious health problem

1.7 | Visual impediment

1.8 | Hearing impediment

B Teachers Related Factors SIS PSR 2

2.1 | Low commitment while teaching

22 | Insufficient subject knowledge

23 | Employing boring teaching methodology

24 | Unfair assessment of pupils performance

25 | Lack of pupils encouragement

2.6 | Teachers negative aititude towards low achievers

and

27 | Unfriendly relationship between students’
teachers’




C Curriculum Re]
‘riculum Relevance 5 :
nd Medium of Instruction SR Py
l Students’ :
3 peent IUCI_< English language profia: g
express ideas in the learning proces Proficiency to
3.2 Students® luck English apa .
: e fguage proficiency ¢ % s
about in the learnmg rocess Yitoiread
33 Students’ poor proficien .
S Cy to wr T el
examinations Y rite during  tests ang
3.4 Irrelevance of the currioy]
um e
learners’ to the living style of
3.5 Difficulties of knowled
: g¢ encom i =
curriculum RasScHE e
D School Administration Relateg Factors (5 [4 |3
4.1 Promote ineffective communication with students®
4.2 Have less expectation to students’ better performance
4.3 Regularly monitor the work of teachers’
4.4 Foster unsatisfactory liaison between the school and
the community
4.5 Lack consistency in maintaining better instructional
process
4.6 Less follow up from Parents’ Teachers Association
E Instructional Time Utilization 5 |43
5.1 Teachers’ absenteeism
52 Students’ absenteeism
53 Discipline problems in the school
5.4 Multitude of extracurricular activities
i ling Services 5 |43
F Guidance and Counseling Serv
6.1 No counseling was given while students’ face
academic problem , i
6.2 No support has given when students score low grade
6.3 No counseling was given when students frequently
leave school -
: : * misbehaved
6.4 No counseling was given when students’ m
in the school




2.2 Please specify any othe, sc
students’ to repeat grades and /

PART THREE:

Note that: Below are the key for the response value
Indicate your response by making a tick (v ) mark

hool relateq fac
or drop oyt of sch

TR .

. : mn this part of the questionnai
and instructional _materials qre give. From

availability of each facilities and materials in

tors that might force

ooﬁng?

number value.

4 = Very Adequate (VA)
2= Inadequate (IN)

3= Adequate (A)
1= Very Inadequate (V)

secondary

re, a list of educational facilities

your experience, specify the degree of
Yyour secondary school.

written on the top of each box.
in the box corresponding to the

3.1 | Instructional Materials an School Facilities |[VA [A |IN | VI
Related Factors 4 3 5 1

5] Electricity services

1.2 | Textbooks

1.3 Well developed Pedagogical center

1.4 | Desks

1.5 | Number of operating Plasma TV

1.6 | Well furnished school library

o7/ library accommodation capacity

1.8 | laboratory apparatus and equipments

1.9 laboratory accommodation capacity

1.10 | Reference materials availability




PART FOUR: In this part of the questionngire

related factors that "’iggc’l‘edsecom{ary ey ok » @ list of possiple out off school
indi . nis” to r !
are indicated. Fy om your experience, oy (Irop o schoolmg

s ECI &

’ onse v -
Indicate your response by S P‘/ alue. Written on the top of each box.
number value. w In the box corresponding to the

5= Strongly Agree (SA)
’ 4= = C
2= Disagree (D) Agree (A), 3= Undecided (UN),

1= Strongly Disagree (SD)

4.1 | Out of School Related Factors th
Educational Wastag

dropping out )

at Possibly Causes |[S |A JU |D |S
e( grade repetition and school | A n D

A Socio Economic Factors 5

1.1 | Parents’ need your labor for farming or house chores

1.2 | Lack of financial support

1.3 | Lack of parents- pupil academic conversation at home

1.4 | Discrimination due to HIV/ADIS
1.5 | Family inability to provide sufficient food

1.6 | Children living away from ho

B Socio Cultural Factors SR

LUS]
8]

2.1 | Early marriage

2.2 | Teenage pregnancy

2.3 | Peer pressure influence

2.4 | Living with single parent

2.5 | Death of both parents

2.6 | Gender role stereotype

2.7 | Unsafe roads from home to school

4.2 please specify any other environmental factors that may cause secondary
students’ to repeat grades and or drop out of schooling?




PART FIVE: Here undey a list of Some possipy
Sible

epeating or e co
1o rep § grade or opping oyt G Selti % that may results due
consequences your students’ j,, O 1s listed, Indicate which of the

ve encounteye.
Mi Below are the key for the reésponse i
o it o S ks value written on the top of each

naking a tick (v’ X
number value. % 1n the box corresponding to the

5= Strongly Agree (SA)
’ 4=
D D). Agree (4), 3= Undecided (UN),

1= Strongly Disagree (SD)

5.1 | Possible Consequences of Repetition and Dropout SA

—— |

5 4 |3 2 |1

I Economic problems

il Occupies places or new comers

2 Creates budgetary problems

3 Lose individuals costs

I Psychological Problems

4 Experiences increased absenteeism

5 alienate themselves from peer group

6 exhibit reduced self-esteem

7 repetition likely leads to dropout

Il | Socio-emotional problems

8 Misbehaves in the school compound

9 Misbehaves in the community

5.2 Please specify any other negative conseguences that you observed
or drop outs may experiences?

secondary school grade repeaters and/




1. What school administration ang teachers have to g
Ve to do?

2. What parents and the communities have to do?

3. What the Woreda Education Office and Zonal Education Desk have to do?




Appendices-B

Addis Ababa University
School of Graduate Studies
College of Education and Behavioral Studies

D :
epartment of Educational Planning and Management

guestiognalreitorbe filled by: Secondary School Dropouts’ and Repeaters’

General Direction:

Dear respondents, this questionnaire is designed for you to describe why you repeat a
grade and/ or Ieft school before completing. Therefore, it is important that you
answer each question as thoughtfully and frankly as possible so that the questionnaire

is helpful and reliable in getting information to identify the major reasons behind your
dropping out and repetition of grade/s. | assure you that all the information you
provide will be used only for academic purpose. So, please try to respond honestly.

Note that: Please, don’t write your name,

Instruction I: Background Characteristics of respondents

Direction: 1. Put tick (") mark in the space provided corresponding to
your chosen answer

2 \Write short answer for items as requested.

I Sex A)Male [ | B) Female

2. Age: AY1520yrs [ | B)21-25yrs [ |
C) 26-30 Yrs lj D) Above 30 yrs :l

3. Grade level: mot [ ] B wt L]

4. Places of residence: A) rural[j B) urban C]

. o
5. How often did you arrive to school on time! ‘
A) Always [::] B) sometime C) Never [:\

1



6. Why do you go to? Because:

C) My parents forced me to l:
go

D) I met my friends there |
7. How long did it take you to walk from home to scho 1?
ol

Approximately minutes/ or

e OIS,

8. How many days in a semester are you absent from school?
0l°

A). Less than five d l
) 1ve days C) 6 to 10 days C}

-1 to 15
B) o 15 days D) more than 15 days l:‘

9. What is the educational background of your parents?

Father’s
Mother’s

10. If your parents’ educational background is low does it negatively contributed to
your grade repetition? A) Yes B) No :

11. If your parents’ educational background is low does it negatively contributed to
your grade school dropout? A)Yes B) No :l

12. What is your parents’ occupation?

Father’s

Mother’s

13. If your parents; economic status is relatively low, does it exerted any negatively

contribution to your grade repetition?

A) Yes | B) No [::]
14. If your parents; economic status is relatively low, does it exerted any negatively
contribution your school dropping out? A)Yes Ej B) No |:l




t
answer 0™. You can choose more than one

No | Alternatives on academic support

Make (v') mark

Yes

No

1 | directions on how to study

2 | support while studying

3 academic conversations on difficult issues

4 furnishing educational materials

5 | support while doing home taken assignment

6 | supportin buying reference materials

16. How many children are there in your family?

A)1-3 l:j B) 4-6 :‘ C) more than 6 children B

17. With whom you lived at a time when you repeated or/and drop out of schooling?

A) With both my mother and father !:]
B) With only one of my parents [:]

C) With my relatives l::\

D) | live alone [:]
E) With my spouse D

If any other, please specify it:




18. What was the number of students in the |
class

A) Below 50 D B
) 51-60 D
Eigtar0 D D) Above 70 D

19. What did you feel whep YOU repeated ity

A) I was seriously disappo;
ppointed D

B) I feel sad D

C) It was normal for me l:l

20. What did you feel when you drop out of school?

A) I'was seriously disappointed D

B) I feel sad | |

C) It was normal for me

21. Here under the most common forms of grade repetition are listed. Rank the most

dominantly prevailing grade repetition form first, the second most dominant next
and continue ranking till, you finish all.

Rank Order

No | Forms of Grade Repetitions TR0 2R S AR FS

1 | initiated by the students themselves

2 | forced by parents’

3 | imposed by the school

4 determined based on national examination results

5 | caused due to English language proficiency




[nstruction II: In this part of the
/-__-_——
riggered you tf) repeat grades
experience, specnfy the rate of deg Schooling are indicated. From your
e i | ggering you to repeat grades and drop
Note that: Below are the key for the feSponse value written o the top of each b

p of each box,

S = Strongly Agree (SA), 4=
2= Disagree (D),

in tri

Agree (A), 3= Undecided (UN),

1= Strongly Disagree (SD)

that Possibly Causes (sa [a [un D | SD

2.1 | School Related Factors
Educational Wastage

( secondary students’ grade re
dropping out)

I Drop outs and /or Repeaters Related factors

petition and school

1.1 | Failure to study hard

1.2 | Lack of interest in schooling

1.3 | Low self-esteem

1.4 | Lack of confidence

1.5 | Lack of positive expectation

1.6 | Serious health problem

1.7 | Visual impediment

1.8 | Hearing impediment

I | Teachers Related Factors 5 4 |3 20 IR

2.1 | Low commitment while teaching

2.2 | Insufficient subject knowledge

2.3 | Employ boring teaching methodology

2.4 | Unfair assessment of pupils performance

2.5 | Lack of pupils encouragement

2.6 | Teachers negative attitude towards low achievers

2.7 | Unfriendly relationship between students” and

I tézil:‘iilum Relevance and Language of S [E e
Instruction

3.1 | You luck English language proficiency to express

ideas in the learning process
3.2 | Youluck English language pro
in the learning process

ficiency to read about




examinations

3.5 | Difficulties of knowled
curriculum

IV | School Administr

4.1

the community

process

Wh‘ £
3.3 | Poor proficiency to Write during tegts i

an

3.4 | lrrelevance of the currig

ulum to the [iv;
learners’ he l“’mg style of [

8¢ encompassed in the

ation Relateq Factors

Promote ineffective communication with studens’

4.2 | Have low expectation to students’ better performance | |

4.3 | Regularly monitor the work of teachers’

4.4 | Foster unsatisfactory liaison betwe

4.5 | Lack consistency in maintaining

en the school and

better instructional

(PTA)

4.6 | Less follow up from Parent-Teacher Association

Vv Instructional Time Utilization 3

5.1 | Teachers’ absenteeism

5.2 | Students’ absenteeism

5.3 | Discipline problems in the school

5.4 | Multitude of extracurricular activities

VI | Guidance and Counseling Services S 4 |3 2. o1

academic problem

6.1 | No counseling services has given while I encountered

6.2 | No support was given by the time I scored low grade

school

6.3 | No counseling was given when I frequently leave

in the school

6.4 | No counseling was give when I exhibit misbehaving

VII. Please specify any other

school related factors that might forced you to

repeat and/ or dropout of secondary schooling?




Instruction II: In this part of the

instructional materials g0 give > a list of educ

Note that: Below are the key for the

4 =Very Adequate (VA)
2= Inadequate (IN)

T€Sponse valye Written on the
= Adequate (A)
1= Very Inadequate (VD)

top of each box.

I Educational Materials a aciliti e e o,
Related Factors e {i\—-f\z IN L

1.1 | Electricity services o R il B

1.2 | textbooks e

1.3 | Pedagogical center e

1.4 | desks R

1.5 | Plasma Television R

1.6 | Well furnished of school library SE

1.7 | library accommodation capacity

1.8 | Reference materials availability

1.9 | Laboratory accommodation capacity

1.0 | laboratory apparatus and equipments

IL. Please, specify any other educational materials and facilities which are in-short
of your school?




Instruction IV: In thjs part

related factors that triggered Youltolre

From your experience, specify fhe ratep(;z;“tdand/or

repeat and/or drop out off S€condary schoglj ing
ing,

of the quest; i
questionnaire, g list of possible out of school

drop out of schooling is indicated.
of each factor in triggering you to
Note that: Below are t} or
e Strongl;e:ey for the response value written on the top of each box
P Dt (Dfm (SA), 4= Agree (A), 3= Undecided (UN)‘,'
1= Strongly Disagree (SD)

2.2 | Out of School Related Factors that Possibly

Causes Educational Wastage
and dropping out)
| Socio Economic Factors

SA|A|Un|D |SD
(students’ repetition

1.1 | Parents’ need students’ |

abor for farming / house
chores

1.2 | Students’ lack financial support

1.3 | Lack of parents- pupil conversation about schooling
1.4 | Discrimination due to HIV/ADIS

1.5 | Family inability to provide sufficient food/poverty
1.6 | Children living away from home

II | Socio Cultural Factors Seal ey

(05}
189}
p—

2.1 | Early marriage

2.2 | Teenage pregnancy

2.3 | Peer pressure

2.4 | Living with single parent

2.5 | Death of parents

2.6 | Gender role stereotype

2.7 | Unsafe roads from home to school

III. Please, specify any other environmental factors that forced you to repeat
grades and/or drop out of secondary schooling?




Note that: Below are the key for the

5 = Strongly Agree (SA)
2= Disagree (D),

Iesponse valye written on the top of each box.
e Agree (A), 3= Undecided (UN),
1= Strongly Disagree (SD)

5.1 | Possible Consequences
and Dropout

of Grade Repetition SA |A |uN [D [sp

e

S |4 |3 2150
1 Economic problems T

1 Occupies places or new comers

7 Creates budgetary problems

3 Lose individuals costs

1l Psychological Problems

4 Experiences increased absenteeism
5 alienate themselves from peer group
6 exhibit reduced self-esteem

7 repetition likely leads to dropout

1l Socio-emotional problems

8 Misbehaves in the school compound

9 Misbehaves in the community

V. Please specify any other negative consequences you observed as a result of

secondary school repetition and/or dropping out?




e i .
schools? PEtition and dropping out from secondary

1.1. What school administration and teachers have to do?
0?

1.2. What parents and the communities have to do?

1.3. What the Woreda Education Office and Zonal Education Desk have to do?

10
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Appendixes D

Seml-structured Interview

Instruction: These i
S a1s about th items are prepared to make interview with seconda h
princip ut the reasons for students’ repetition and/or drop out of sch ryI'SC 5
chooling.

4.1 Why do you think students’ repeat in this secondary school?
4.2 Why do you think students’ drop out of secondary schooling?

4.3 What could be done to minimize repetition and dropping out of students’ in this
school?

1. What school principals and teachers have to do?
2. What parents and the communities have to do?

3. What the Woreda Education Office and Zonal education Desk have to do?

4.4 What negative consequences have observed as a result of secondary students’

repetition and dropping out in your village?



Appendixes E

Guiding items for FGD

with PTA on the reasons for second
ary students’ .
schooling. grade repetition and/ or drop out of

4.1 Why do you think students’ repeat in this secondary school?
4.2 Why do you think students’ drop out of secondary schooling?

4.3 What could be done to minimize repetition and dropping out of students’ in this
school?

1. What school principals and teachers have to do?

2. What parents and the communities have to do?
3. What the Woreda Education Office and Zonal education Desk have to do?

")I
4.4 What negative consequences have observed as a result of secondary students:

repetition and dropping out in your village?
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Appendixes H: General Education Transition Rate by Gender (2006/07-2010/11)

Years Admission rate Dropout rate Scores < 2:00 Scores>2:00 point ]
M |F i M B i M F T N EER ]
2006/07 | No | 4299 | 2498 | 6797 | 350 147 497 2236 1529 3765 1713 | 82277255500
% |- } - 5.2 220 14 R S 55.4 - | |
2007/08 | No | 5702 | 3452 | 9154 | 110 63 173 3076 | 2205 5281 2487 | 1002 | 3489 |
% - - : 1.2 0.7 1.9 33.6 24.1 57.7 s | - | - ]
2008/09 | No | 4691 | 3048 | 7739 | 146 78 224 1820 | 1829 3649 | 7426 | 1062 | 8488 |
% |- - - 1.9 T ] 2357 236 47.1 - - |- ]
2009/10 [ No | 4071 [2999 | 7070 [ 149 73 222 1184 [ 1110 2294 2738 | 1816 [4554 |
% |- - - 2.1 st A 324 - 5 e [
2010/11 | No [ 4288 [ 3958 | 8273 | 183 146 | 329 1624 | 2541 4165 1411 | 1581 [2992 |
% : B - 2.2 1.8 4.0 19.6 30.7 50.3 : | - [ - [

Source: Calculated from Educational Statistics Annual Abstract of SNNPR
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