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ABSTRACT 

This study is focused on integration of cultural elements in selected textbooks of 
Addis Ababa second cycle primary school curriculum. The objective of the 
research is to study the integration of the diverse cultures of the different ethnic 
groups in selected textbooks of the second cycle primary schools of Addis 
Ababa. To carry out this the objective was to analyze whether the selected 
textbooks (of Social Studies, Civics and Ethical Education , Amharic, Physical 
Education and Music) reflect the cultural and ethnic diversity. These textbooks 
are purposefully selected. Content analysis is used as a main method by forming 
four cultural categories such as Hero/Heroines, Material culture , songs and plays 
and values separately for each of dominant and diverse ethnic groups. The data 
collected through content analysis are also supplemented by survey data 
gathered from teachers found in sample primary schools curriculum developers 
in Addis Ababa and Education Bureau. The findings of the research show that 
cultures of dominant ethnic groups most incorporated culture in the selected 
textbooks of Addis Ababa second cycle primary schools. Cultures of diverse 
ethnic groups are very insignificantly mentioned in the contents of Social Studies, 
Amharic and Music textbooks. In Civics and Ethical education and Physical 
education however better incorporation was observed but with little pages 
devoted to diversity and multicultural concerns in Physical education. The study 
also revealed that major diversity and multicultural issues are poorly 
contextualized and inefficiently exploited. And , in the light of the research 
findings recommendations were made. 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background 

One of the main objectives of education is to promote the knowledge, 

norms and values of culture to which the individual belongs. 

Teklehaimanot (1999) stated that education should be an endeavor to 

introduce the desirable change into a culture while steadily standing on 

it. It is like a base a foundation on which everything stands upon it. 

This shows that culture is basis of education. Similarly, Amare (1998) 

has rightly represented culture and education as content and means in 

the same order. Besides , education have great role in recognizing, 

accepting, addressing and appreciating diversity issues. It also plays 

vital roles in solving the problems that may arise due to diversity. 

Integrating culture of diverse ethnic groups into education is a worthy 

arid important task. If the education system promotes only few group 

and disregards the others it becomes contrary to the basic principles of 

democracy. According to Deribssa (2008), human rights are based on 

the acknowledgement and acceptance of the human person in all of his 

/her diversity. So, providing students with an inclusive education that 

will enable them to deal with the contingencies of living in a diverse 

world is an academic responsibility and a moral obligation. On this line 

Cohen (1995) revealed that when students are taught from an inclusive 

curriculum they are eager to learn; they are more engaged in the 

teaching/learning process. They want more inclusive course content 

throughout education process. 

According to Greene (2000), the incorporation of ethnic cultures m 

classroom activities and curriculum is a way to promote a type of 

freedom among diverse groups and individuals. Freedom involves 

human beings learning about other cultures. Freedom is obtained by 

providing authentic representation of culture in the social contexts with 

which individuals struggle in everyday life. 
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Despite the complex nature of the cultural basis, according to 

Teklehaimanot (1999) both the monarchy and the military 

administration of the Derge regIme had opted to set educational 

foundation on a narrow segment of the Ethiopian culture which 

effectively served only a limited membership of the Ethiopian 

community, and as a consequence resulted in unsatisfactory and 

undesirable social, economIC, political and cultural outcomes. 

Dependence on outside curriculum which did not correspond to the 

local peculiarities was the other aspect of Ethiopian education, as 

Teklehaimanot added . 

Ethiopia is a multiethnic and multilingual nation, so that education that 

comprises ethnic and cultural diversity is an important and obligatory 

issue. Although one of the reasons that are mostly mentioned for the 

poor quality education in Ethiopia is that the curricula do not respond 

to regional, cultural and linguistic diversity as Dereje (2008) revealed. 

The cultures of the various nations, nationalities and peoples constitute 

the Ethiopian culture which due to its diversity and continuity is very 

rich and complex in character. This rich and complex foundation makes 

the development of multicultural curriculum to be challenging but the 

possibility in the Constitution and Education Policy of Ethiopia. 

The Constitution of the Federal Democratic Republic of Ethiopia 

declared that the "Government shall have the duty to support, on the 

basis of equality, the growth and enrichment of cultures and traditions 

that a re compatible with fundamental rights, human dignity, democratic 

norms and ideals" (Article 91/1 ). In addition, article 39/2 of this 

constitution states that, every nation, nationalities, and peoples in 

Ethiopia has the right to express, to develop and to perform its culture; 

and to preserve its history. Likewise, the Cultural Policy of Ethiopia 

(1997) ensures that all citizens could freely, equally and democratically 

participate in all cultura l activities and benefit from the sector. 
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In addition, Ethiopia's Sducation and Training Policy (1994: 10) states 

one of its objectives is: "To provide education that promotes democratic 

culture, tolerance and peaceful resolutions of differences and that 

raises the sense of discharging societal responsibility." This Policy 

states the role of education to value and create a favorable condition for 

equality, mutual understanding and cooperati(,n among people and the 

importance of culture in content of education. This obviously shows 

that integration and implementation of culture and multicul turalism 

has a strong support from the government side. Similarly, Alemayehu 

(1998) explained that the Ethiopian Education Poli::y seems to reinforce 

multiculturalism . 

1.2 Statement of the Problem 

Addis Aba ba is one of the few cities in the country where the diverse 

groups of people live together. These different ethnic groups have their 

own cultures of dressing, religion, eating, communicating, observing 

ceremonies a nd singing and dancing. Based on the 2007 Population 

Census results of Ethiopia, Addis Ababa has a total population of 

2,738,248, consisting of 1,304,518 men and 1,433,730 women . All the 

8thiopian ethnic groups are represented in Addis Ababa due to its 

position as capital of the country. The major ethnic groups represented 

are the Amhara (47.05%), Oromo (19.51%), Gurage (16.34%), and 

Tigray (6.18%), while others constitute 10.92% of the population . 

The ethnic a nd cultural diversity that characterize Addis Ababa extends 

to the schools where children of these diverse groups learn, interact, 

and share all curricular experiences. Schools therefore as cultural 

conduits of th is nation, cannot Le effective in promoting awareness for 

d iversity among different ethnic and cultural groups, without the 

infusion of pluralism into their fundamental principles of cognitive, 

social and affective schooling prac tices . 

3 



Due to the fact that diversity oriented educational program plays a 

major role in shaping the attitude and beliefs of the students' am! that 

in cities as ethnically and culturally diverse as Addis Ababa, it should 

teach students to value, understand, appreciate and accept other 

ethnics' cultures so that students can prepare themselves to peacefully, 

cooperatively and successfully work and live in multicultural societies, 

the paper based on cultural and ethnic diversity, will try to analyze 

textbooks for diversity contents. 

1.3 Research Questions 

In order to investigate the problem the following guiding questions 

were formulated: 

Do the textbooks In the Addis Ababa primary school curriculum 

reflect the ethnic and cultural diversity found in the city? 

How do the treatments of hero, materials, values, songs and plays, 

portrayed in the primary school textbooks in respect to the ethnic 

and cultural diversity found in Addis Ababa? 

Do textbook contents put a positive value on diversity? 

What are the attitudes of curriculum developers in City Government 

of Addis Ababa Education Bureau (CGAEB) and selected subject teac 

hers towards cultural and ethnic diversity issue in general and 

integrating mu lticultural contents in textbooks of grades 5 - 8 in 

particular? 

1.4 Objectives of the Study 

The major objective of the study is to analyze how well cultural and 

ethnic diversity issues are integrated in the contents of grades 5 -8 

textbooks of Addis Ababa. Specifically, the study focused on grade five 

to eight Social Studies, Amharic, Civics and Ethical Education, Physical 

Education and Music whether they incorporate diversity or not. Not 

only this, the extent of the integration of diverse cultures in the selected 

textbooks was also the other objective of the study. 
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1.5 Significances of the Stv.dy 

This study has the following contributions: 

• lt shows the current picture of Grades 5- 8 Social studies, Amharic, 

Civics, Physical Education, c~nd Music textbooks of Addis Ababa City 

in integrating diversity issues. 

• It provides information to ICDR. and the CCAEB whether cultural an 

d ethnic diversity issues are integrated into primary school textbooks 

particularly for Second cycle primary education. 

• It provides feedback for curriculum experts, textbook writers, editors 

and educational policy makers. 

• The findings may give teachers some information and insights 

• 

related to cultural and ethnic diversity issues. 

By exposing our students to other cultures about the contribu tions 

of various social and ethnic grcups the study will help them learn 

abou t other people's life styles and values . 

• The study will raise awareness which in turn may a lter negative, 

stereotypic thinking, n:duce intolerance, and promote cooperation. 

• The study will serve as a source of data and information for future in 

depth research related to this study. 

1.6 Delimitation of the Study 

The scope of this study is delimited to the analysis of cultural and 

ethnic diversity issu es in the contents of ~;1e present grades 5 -8 

textbooks of Addis Ababa (prin ted in 2006); namely Social Studies for 

grade 6 and 8, Civics for grade 5 and 7, Amharic for grade 7 and 8; 

Physical Education for grade 5 and 6 and a lso Music for grade 6 . The 

fact that Addis Ababa is the largest urban center :illed with population 

from multiethnic, culturally diverse population makes the issue of 

diversity more imperative. The research primarily focuses on analyzing 

ethnic and diversity issues in the contents of textbooks. I intended to 

focus only certain issue of multicultural education and not the possible 

others like those on religion, class, disability, ger.der, and sexual preference. 
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• 

This study focuses on analyzing textbooks; since the researcher strongly 

believes that textbooks are not only one of the most important 

educational inputs but also documents that reflect basic ideas about a 

national culture, and are often a flash point of cultural struggle and 

controversy. In addition to transmitting knowledge, textbooks also seek 

to anchor the political and social norms of a society. Textbooks convey a 

regional, national and global understanding of history and of the rules of 

society as well as norms of living with other people. 

1. 7 Operational Definitions of Terms 

Ethnic group: a group having one language, historic experience, geograp 

hical location or region or zone or district or common descent and 

cultural experiences of their own. 

Dominant Ethnic groups: the ethnic groups that are the beneficiaries of 

the former ruling classes and they are favored in terms of culture, 

language, economic and political issues. They were originated from 

Northern and Central Ethiopia and took political as well as economic 

power due to historical reason . 

Divl'rse Ethnic groups: The many divers ified· nations, nationalities and 

peoples of Etpiopia whose cultures were dominated for a long period of 

time. 

Curriculum: For the purpose of this study it is the written curriculum 

that was developed by curriculum developers of CGAEB; it includes Socia 

I Studies , Civics and Ethical Education, Amharic, Music and Physical 

Education textbooks provided to Grade 5 - 8 studen ts of Addis Ababa. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 Multicultural Education IMCE) 

2.1.1 The Concept of Multicultural Education 

According to Banks (2001) multicultura l education is a general ~erm 

that includes the development of skills and attitudes for people to 

function in a culturally divers~ society , their ethnic back ground, 

religion, gender, social class, disability and the like. 

Grant and Sleeter (1989) look at multicultural education as resting on 

both equal opportunity and cultural pluralism. They describe equal 

opportunity as a planned and deliberate attempt for each student to 

have equal opportunity to learn, succeed, and become what he or she 

would like to be regardless of sex, ethnicity, social-class background, or 

disability. The inclusion of MCE that is the study of the cultures, 

heritages, experiences, life styles, and histories of different groups in 

instructional programs provides students a means to acqu ire accurate 

knowledge, develop positive attitudes, and learn respect and 

appreciation for ethnic d !versities (Gay , 1979) . 

Thus, multicultural curriculum helps to promote equi ty for all students 

with the emphasis on human rights (Ban ks, 2001) . Out of this trust for 

human rights came the multicultural approaches to teaching that 

recognized the need for awareness of a culturally diverse society . 

Multicultural curricu lum came to be the ':'escriptor of these new 

approaches to teaching. As to Gorski (2008) multicultura l curriculum 

content must be complete and accurate, acknowledging the 

contributions and perspectives ()~ all groups. 

Hence , multicultural curriculum should help students to understand 

and a ppreciate their personal backgrounds and family heritages and 
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understand that diversity is an integral part of life in their country. It 

will also help students to develop a better sense of self and develop 

skills for effective interpersonal, interethnic and intercultural group 

interactions. Regardless of the demographic make-up of the student 

population, the schools' goal should be to help attain a delicate balance 

of diversity and unity toward a nation that respects the cultural rights 

and freedoms of its many peoplEs (Fillion, 2001) . This implies education 

occurs in a socio-cultural context and all curriculum materials and 

practices reflect certain social values . 

Regardless of the make-up of the classroom, looking at the class 

through different 'lenses' will help oneself to be better prepared to 

function in this ever growing multicultural world. It will also encourage 

the development of positive self-esteem within the students. 

Incorporating about various ethnic or cultural groups in a few 

specialized courses is not enough. Hence, contents from a variety of 

ethnic groups should be incorporated into many subject areas. There 

are several dimensions of multicultural education, including content 

integration, the knowledge construction process, an equity pedagogy 

and School empowerment (Sanks 1991 b) . Some dimensions of 

multicultural education, however, have higher priority in some subject 

areas than in others. In Social Studies, the humanities, and the 

language arts, content integration is often the first and most important 

concern (Belenky et al. 1(86). 

According to Banks (2001) content integration is the most common 

expression of multicultural education. This is teacher's use of examples 

and informalion from different ethnic and cultural groups to illustrate 

concepts and principles in the content areas. 
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2.1.2 Approaches to Multicultural Curriculum Reform 

Banks has devised four major approaches to content infusion. These 

are the Contributions, Additive, Transformation and Social Action 

approaches (Banks 1993). The first two content in tegration approaches 

are used as theoretical frameworks in this study. 

2.1.2.1 The Contributions Approach 

This is first level of content integration in which most frequently utilized 

form of multicultural education approach commonly referred to a s the 

heroes and holidays approach . It is characterized by the addition of 

ethnic heroes into the existing curricu lum by using criteria similar to 

those used to select mainstream heroes. The curriculum remains 

essentially unchanged in terms of its basic structure, goals, and main 

ideas (Banks, 1999). 

2.1.2.2 The Additive Approach 

The second level of content integration is the additive approach, 

sometimes called the ethnic additive approc:ch because content from 

different ethn ic groups is added to the pre-existing curriculum. The 

additive approach is often the first phase of curriculum restructuring 

yet, in itself, it poses many of trle same problems as the contributions 

approach. Material is studied from the perspe(:tive of mainstream 

historians and the events, concepts, ideas, and issues are presented 

from a dominant perspective (Banks, 1999). 

Like the first level, this a pproach seems to defy many of the ba sic tenets 

of multicultural ed ucation. Individuals or groups of people from 

marginalized groups in society are included in the curricu lum, yet 

ethnic and cultural inequities are not necessarily addressed. 

The iJrst two levels of content integration approaches are the easiest 

and require the least amount of change on the part of educators. They 

are the most commonly seen in the field of education. 
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2.1.2.3 The Transformative Approach 

The transformative approach differs fundamentally from the first two 

approaches. It requires the infusion of perspectives, frames of reference, 

and ideas that will expand students' understanding of an idea. This 

approach actually changes the structure of the curricu lum and 

encourages students to view concepts, issues, themes, and problems 

from several ethnic perspectives and points of view. 

2.1.2.4 The Decision Making and Social Action Approach 

The four th and final approach LO the integration of content in to the 

CUlT. culum, according to Banks (1999), includes 811 of the elements . It 

is co mponent that requires students to make decisions and to take 

actioll related to the concept, issue, or problem they have studied . This 

apprc ach requires that students not only explore and understand the 

dynamics of oppression, but also make commitments to making 

decisIOns and changing the system through social action. For example, 

in a ·decision making and social action approach curricu lum, students 

develop and implement strategies to eradicate ethnicism, sexism, or any 

othel form of oppression in their schools, work environments, and 

persl mal lives. 

2.1 3 Cultural and Ethnic Diversity in Education 

2.1.,3.1 The Issues of Cultur::.! Diversity 

eu] ~ure is commonly defined as the customs, beli::fs arts, and ways of 

life and social organization of a particular nation or group. It is one 

as pect of a social environment that is used to communicate values such 

aH what is considered r,ood and desirable, right and wrong, normal, 

appropriate, or attractive (Zeichner, 1993). So, culture is the means 

t'~rough which society creates context from which individuals derive 
I 
meaning and prescriptions for successful living within that culture 

(language and speech patterns, orientation toward time, and standards 

lofbeauty, holidays that are celebrated) . 
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According to Kuper (1999) cited in Banks, (200 1) the essence of cu lture 

is not its artifacts, tools, or other tangible cu ltural elements but how the 

members of the group interpret, use and perceive them. It is the values 

, symbols, interpretation;; and perspectives that distinguish one people 

from another in modernized societies . This shows culture is not only 

manifested by its material objects and other tangible aspects of human 

society but the involvement of that society gives total meaning of the 

word "culture". 

The word diversity here refers to differences between cultural groups 

although it is a lso used to describe differences within cultural groups . 

An emphasis on accepting and respecting cultural differences by 

recognizing that no culture is inti'insically superior to another underlies 

the current usage of the term. So, cultural diversity is the unique 

characteristic that all of us possess and that distinguishes us an 

individual and identify us as belonging to a group or groups . 

2.1.3 .2 Ethnicity and Ethnic Identity 

Ethnicity refers to the social cOIistruction and mobilization of ancestry 

and cu lture, and the understandings and significance social systems 

build around them. In this sense, ethnic group is organized and 

mobilized within specific settings of economic, social, cu ltural, and 

political frameworks . As Appleton (1983) cited in Manning and Baruth 

(1996:41) ethnicity is a group image and sense of identity derived from 

contemporary cultural patterns such as values, behaviors, beliefs and 

language. On the other hand as Lum (1986) cited in Manning and 

Baruth (1996:41) illustrates of ethnicity as those who share a unique 

social a nd cultural heritage passed on from generation and based on 

race , religion, and nat ional identity. 

The extent to which people identify with a particular ethnic group varies 

considerably. Many have two or more identities. When ethnic 

identification is strong, individuals maintain ethnic group values, 
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beliefs, behaviors, perspectives, language, cu lture and ways of thinking 

(Hernadez, 1989). Ethnicity is a sense of peoplehood; of cohesive 

traditions, usually with distinctive religions and linguistic 

characteristics . Moreover ethnicity is produces the greatest tension 

between educating for diversity and educating for consensus; for not 

only is a plural society, by definition, more diverse, but it also has both 

a greater need for conformity a.nd a greater natural resistance to it. 

Thus, ethnic d iversity is a group of people sharing a common origin, 

culture, or la ngu age . 

2.2 Multicultural Curriculum and Textbooks 

2.2.1 Integration of Cultural and Ethnic Contents into 

Primary School Curriculum 

Educators nowaday urge that in order to reserve a strong and vital 

nation, educational reforms in cultu rally and ethnically diverse society 

shou ld be geared towards promoting awareness of diversity and respec t. 

for the social pluralism that emanates frorn ' such diversity. When 

described m a very precise manner, a multicultural perspective to 

ed ucation in a diverse society is one that should promote values, 

attitudes, and behaviors that s~pport ethnic pluralism and cultural 

diversity as well as build and support the nation -state and the nation's 

shared national culture (8anks,2001) . Curricula reforms, especia lly 

revisions and reforms in teaching materials are mostly regarded as ideal 

sites of incorporating ethnic and cul tural diversity components ini.o an 

education that had been monocu ltural for ages. Prior to reforms in 

teaching strategies and school organizations, mu lticultu ral societies 

shou ld introduce the notion of diversity through their textbooks which 

constitutes a prearranged approach to the curriculum. Infusing cultural 

and ethnic issues in textbooks he lps students to be cul tura lly literate 

citizens by positively endorsing cultural and rdigious differences <md by 

fostering appreciation and acceptance of the differences (Gay, 200 I). 

According to Gay, (1979) suggestion , children of primary school age are 
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impressionable and malleable . At this age they are still formu lating 

attitudes, values, and impressions about different people and the , 

experiences they encounter. The basic reason for this is that primary 

ed ucation provides fund amental basis not only for the total educational 

life of individual person but also for her or h is attitude formation. 

Gay further suggested that, the impressions and orientations abo u t 

ethnic diversity and cultural differences which are formed during the \ 

first few years of their formal educatIOn can have lasting effect upon the { 

s tuden ts' social perspectives a nd interpersonal capacity. In addition to 

th is, the developmental period between the ages of ten to fourteen is 

crucia l for the development of self-esteem and identity formation . 

Therefore, intervention works well when children are young. If children 

grow older it becomes increasingly difficul t to modify cu ltural attitudes 

and be liefs (Banks, 1995). 

Then, if ethnic diversity and cu ltural plu ralism are acknowledged and 

promoted as part of the total educational experience of children with 

multicultu ral education from tlie time they en ter school, they will learn 

to accept diversity as a na tional part of learning and living. 

The Ethiopian school system and the 'officia l culture' according to many 

critics did not succeed in creating an Ethiopian identity which inciuded 

and was accepted by a ll or most of the ethnic groups in the country 

Alemseged (2004). A unified and cohesive democratic society can be 

created only when the rights of its diverse people are reflected in its 

institutions, within its national cu ltu re, and within its schools, colleges 

and universi ties. Banks (1997) maintains that a nationa l culture or 

school cu rriculum that does not reflect the voices , struggles, hopes, and 

dreams of its many people is neither democratic nor cohesive. 

Based on the overall country's policy and directions every regional 

administration has the right to prepare their own primary education 

curriculum together with technical assistance from the Federal Ministry 

of Ed ucation. They a lso constitute part of the membership of the 

13 



Pederal Curriculum Council. Addis Ababa is one of these regional 

Administrations. However, there are problems related to the 

development of curricula. There has beer: a lack of professional 

expertise in curriculum design, materials development, monitoring and 

evaluation . 

2.2.2 Roles of Textbooks in Portraying Cultural and Ethnic 
Diversity 

Textbooks are the dominant instructional media used in the classrooms 

(Patrick, 1988) . In Eth iopia particularly, textbooks typically delivered 

the curriculum eventhough teachers were expected to develop innovativ 

e activities and use other authentic materials in the classrooms. 

Especially in a context of scarce learning resources and in a shortage of 

teachers in terms of number and quality- textbooks appeared to have 

strong positive impact on educational qUality. 

Intercultural instructional materials seek to take an active part in 

supporting children , young people and their teachers, textbook writers 

and publishers to develop an awareness and understanding of 

similarities and differences based on national and ethnic identity. There 

is a view that people's life chances should not be determined by their 

ethnic origin and background; and that this is an important issue in the 

production of teaching and learning materials since textbooks and their 

discou rses h ave the rotential to be powerful tools in promoting 

understanding and constructing identities, including nationa l and 

ethnic identity. In other words, textbooks can offer alternatives 

promoting social diversity, respect for otherness, inclusion, and non­

discrimination. 

With regard to this, La uriel Gordy (2004) states that the control of know 

ledge production is significant; because it affects students' beliefs and 

attitudes a bout society. This is beca use textbooks play such a crucial 

role in children's learning, muJ~icultural ed ucation includes proposals 

for textbook changes to make the curriculum mvre representatives of 
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diverse views. 

According to Anita Lie (1999) to provide education for peace and 

development, school curricu la including students' tcxtbooks should be 

cu lturally sensitive and responsive to the varied socio-cultural 

backgrounds that affect students' learning espeCIa lly in a diverse country. 

One of the things educators must consider is representational 

inclusion. Representation of different geographic cultures, different 

genders, different abilities (from disability to gift), different sexual 

orientations (depending on grade level) and different languages could be 

included in to the multicultural curricu lum . 

2.2.3 Principles of WriHng Textbooks in a Multicultural Context 

I~esearchers such as Mankiwn (2007), Bauman (2003) and Wilkinson 

(2003) mentioned some criteria that should be considered during 

inclusion of cu ltural and ethnic diversity issues in textbooks and other 

teaching materials as follows: 

• Textbooks must help students recognize the limits of their own 

thinking and promote mutual understanding in social situations 

in order to contribute to problem-solving. 

• Teaching materials should encourage stuc.1ents to treat others 

with respect, and promote behavior that reflects an educated , 

rational and active sense of responsibility. Textbooks must 

encourage the development of sympathetic, fair and honest. people 

so that students can make a positive contribution to society, both 

as individuals and as a group. It is important that a textbook 

helps students to understand their role in the family and society. 

A textbook should progressively promote a student's sense of 

belongingness as a citizen of their own country and the world. 

• Contents and illustrations should avoid bias and stereotypes 

which stimulate gender, ethnic, cultural or racial prejudices. In 
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order to avoid such sten~otypes, references to different diversity 

category such as dhnic, social strata, religious, must be chosen 

with care. Reference to stereotypes regarding social and economic 

circumstances in the past should be avoided, unless they are 

portrayed in a historical context. 

• Urban, suburban or rural life should not be idealized or 

glamorized, and a balance of different settings should be used. 

Photographs and illustrations should convey the ethnic diversity of the 

country. Textbook designers should bear in mind that not a ll members 

of an ethnic group look alike, but rather that physical characteristic 

varies widely. Portraits of any ethnic group should be realistic and 

recognizable. 

• Minorities should be depicted as having a social status equa l to 

that of the majority. 

Therefore, in a plural society an education (textbook) that strives to 

create peaceful and democratic citizens need to substantially infuse 

multicultural and diversity contents and need to integrate effective 

contexts to help students exploit these topics as much as possible. 

2.2.4 Stereotyping, Bias and Prejudice in Textbooks 

In any society and most importantly in a diverse society, the school 

textbooks should contain accurate facts, impartial interpretations, as 

well as reflect past and present situations of a society and at the same 

time avoid biases, stereotypes and generalizations. Textbooks' content 

should be maximally objective and unbiased, protected from the 

influence of short-lived oolitical intrigues and mystifications and they 

should be tools to promote social cohesion than stratification (Schaefer, 

1988). 

In most textbooks used in schools in Ethiopia there is still unjust 

treatment for culturally diverse people. This may happen due to the 

existence of stereotypes, prejudices, and other ~qually important factors 
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which affect the practice of incorporating multicultura lism and so ethnic 

and cultural diversity in the education system. In this line , Sanchez (2005 

:267) describes bias in textbooks appears in several form s, including ster 

eo typing, distortions, overrepresentations, omissions , in certa in contexts 

romanticized portrayal, token representations and biased language. 

Stereotype is a preconceived or oversimplified generalization about an 

entire group of people without regard for their individual differences . 

Stereotypes and stereotyping impair the a bility to assess or understand 

others accurately and can readily lead to misinterpretations produced on 

overly general mental picture that usually results in judging negatively t 

h e images of a person or an entire culture (Manning and Baruth, 1996), 

Prejudice is the other aspects of misrepresentation of cultura l and ethnic 

diversity in textbooks. As to McDiarmid (2009), prejudice is conscious or 

unconscious negative belief about another social group and its members 

without knowledge. So prejudice. is an opinion not based on reason or 

expenence. 

Other equally important concerns related to bias in textbooks are 

omissions . According to Manning and Baruth (1996) omissions refer to 

information left out on an account in textbooks, while distortion is a 

lack of balance or systematic omissions. Omissions show the absence 

of contribution of minority groups or the failure to recognize the 

existence of others. As to Greaney (2005), omission sometimes may not 

be deliberate as when there is simply too much materia l to cover or 

when the textbook writers are unaware of, or n ever studied, the 

contributions of certain national sub cultures. So members of some 

cultural and ethnic groups a re virtua lly invisible in textbooks . 

In addition, distortions result from inaccurate or unbalanced 

impressions. History reading materia ls too often ignore the presen ce 

realities of certain groups in contemporary societies and confine 

treatment to negative experiences and provide a single point of view on 

events that may be technica lly correct but a re nevertheless misleading 

(Hernandez, 1989). 
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Teaching materials must portray, the historical role of members of racial , 

ethnic and cultural groups, including their contribution and achievement 

in all area of life without significant omission. According to Neil (1996) in 

structional materials must integrate members of cultural groups without 

demeaning, stereotyping or patronizing references concerning their 

heritage characters sites or life styles. 

Unfortunately, most professional development activities in schools far 

away from tackling inequity, prejudice, and bias although experience 

shows that their existence negatively affects instruction, curriculum, 

teacher-student and teacher-parent relationships, and even teacher­

teacher relationships. For this, Manning and Baruth (1996) 

recommended that curriculum must be constantly assessed for 

completeness, accuracy and bias. Checking for stereotypes and ethnic 

biases is one means of evaluating textbooks for teaching materials that 

objectively represent the various groups and people who have been 

t raditionally either ignored or misrepresented. 

2.2.5 Research Studies on Inclusion of Multicultural Contents 
in Textbooks 

Multicultural education is a recently growing area of interest in Ethiopia 

as indicated in Background of study. So, most of the previous 

researches on textbook content analysis not paying attention towards 

ethnic and diversity issues. According to Gizaw (2001), in Ethiopia the 

research attempts made on primary school textbooks are insignificant. 

Besides, there are few researches that were made to assess whether the 

textbooks are integrating cultural and ethnic diversity issues. Out of 

these Tafesse (2007) dealt with a cultural content analysis of Oromo 

ethnic group in comparison with other Ethiopian ethnic groups in 

English textbooks of Grade 9 and 10. Ta fe sse revealed that cultures of 

different groups incluc;ing Oromo as such were nDt ?ortrayed 

sufficiently . Daniel (2008) also analyzed the status of multicultural 

education in primary school textbooks of Oromia. His finding indicates 
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that the actual portrayal of multicultural contents in upper pnmary 

textbooks has encouraging implications when it is viewed from the point 

of view of the inclusion of different diversity issues and recommended 

that curriculum developers of Oromia need to develop a curriculum that 

can help to promote unity in a multicultural society. This shows the 

problem of integration of cross cultural contents varies from region to 

region. 

By using qualitative and quantitative content analysis Zelalem (2008) 

studied the inclusion of cultural and ethnic diversity in social studies 

and Amharic textbooks of first cycle primary school (grades 1- 4) of 

Addis Ababa. And, he concluded in these textbooks illustrations tend to 

portray only the four major ethnic groups (Amhara, Oromo, Gurage and 

Tigre), and there is a very little attention paid to the portrayal of other 

ethnic groups in comparable situations. 

His topic of study is similar to mine but different in coding scheme and 

grade levels treated. 
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2.3 The Nation, Nationality and Peoples of Ethiopia 

Nation is a large group of people living in one area and usually having 

an independent government. This shows the term 'Nation, Nationality or 

people' is ethno-territorial groups. However, the constitution provides 

no standard criteria for distinguishing between nations, nationalities 

and peoples; 

A 'Nation, Nationality or people; for the purpose of this 

constitution, is a group of people who have or share a 

large measure of common culture or similar customs, 

mutual intelligibility of language, belief in a common or 

related identities, a common psychological make up, and 

who inhabit an identifiable, predominantly contiguous 

territory (Constitution of the FDRE, Article39(5)). 

The terms can be used as required to refer to ethnic groups. For that re 

ason researchers use both terms "nation, nationality and peoples" and 

"ethnic groups" interchangeably. 

The fact of Ethiopia's ethnic diversity is just a variety a nd can be 

supported by a beauti ful expression used in Grade Five Civics and 

Ethical Education textbook (page 8) as "f1owers with different colors 

grow in a certain g?Iden gave beauty a nd appealing for the 

environment, the coexistence of different nations, nationality and 

peoples and religions living together through peace gives a lot of beau ty 

and color for our country Ethiopia. Thus, Ethiopia is proud of the 

coexistence of ethnic groups and of religions, and cultural diversity. 

Ethiopia is a land of plen ty with a long and no ble history giving rise to 

ethnic, linguistic and cu ltura l diversi ty. It has more than 80 unique rich 

ethnic, cultural and linguistic groups listed in the 2007 Popu lation 

Census of Ethiopia. Out of these:, 10 ethnic groups have a popu lation of 

one million and above (See Appendix E). The Oromo ethnic group 
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represents approximately 34.5% of the population. The Amhara and 

Tigrean groups constitute 26.9% and 6.1% respectively. Somali which 

constitute for 6 .2% become the third largest ethnic group next to Oromo 

and Amhara. The Sidarna, Gurage, Wolayita, Hadiya and Garno of the 

southern nations, nationality and people account for 4%,2.5%,2.3%, 

1.7% and 1.5% respectively. Afar comprises about 1.7% of Ethiopian 

2007 Census. The remaining percentage of population is made up of 

other groups that have percentage less than 1.5%. 

In Ethiopia, there were oppressed nations and nationalities that were 

politically and economically marginalized and cu ltura lly and 

linguistically dominated for long periods of time . Generally, the Amhara 

have been described as the politically and culturally dominant ethnic 

group of Ethiopia, beneficiary of the former ruling parties, and the 

favored ethnical group. However, Merera (2006: 122) noticed that: The 

Amhara nation was identified as oppressor, while the other ethno­

linguistics groups were characterized as the copressed. But unlike the 

confusion of today, the national oppression thesis was formulated within 

the larger class struggle thesis rather than along simple ethnic lines . 

This implies that there were parts of Amhara people that are oppressed 

just like other ethnic groups of Ethiopia. So it is vcry difficult to present 

Amhara as the whole as oppressors, any more than all members of the 

marginalized nations and nationalities. 

Lastly, multiculturalism for the nations, nationalities and peoples of Et 

hiopia guarantees not only to promote their languages and cu ltures but 

a lso to take this opportunity as a grace and valuable resource so as to 

create a strong unity. 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOS 

This chapter presents the research methodology and design; and 

focuses on the description of the subjects, justification of the selection 

of the subjects with their grade levels, the d8: a collection instruments 

employed for the study and the procedures follow ed to analyze the 

collected data. 

3.1 Design of the Study 

The main purpose of this study is to investigate the extent of inclusion 

of cultural and ethnic diversities in some selected textbooks of Addis 

Ababa city second cycle primary education. Hence, in order to meet the 

goal of the research, qW'mtitative approach particularly content analysis 

was mainly employed . However in order to complement the findings 

qualitative approach was also used. 

At last, the validity of content analysis is regarded as an important 

aspect and the triangulated by the data collected from primary school 

subject teachers and curriculum developers of Addis Ababa. 

3.2 Sampling 

3.2.1 Selection of Sample Subjects 

As indicated in review of literatl~[e there are su bjects who are flexible to 

integrate cultural and ethnic issue as described by Banks (1999) under 

dimension called content integration. Besides, according to Martin 

(1980) the following subjects are educational subjects in which content 

values in addressed issul':s of ethnic and cultural diversity. 

A) Social Studies 

The primary purpose of Social Studies is to help young people develop 

the ability to make informed and reasoned decisions for the public good 

as citizens of a culturally diverse, democratic society in an interdependent 

world (Seefeldt 1992) . 
\ 

Similarly Banks (1997) indicated that education about ethnic diversity 
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treats cultural plura lism should permeate the Social Studies 

cu rriculum in every grade. Besides, in the case of Ethiopia education 

system Social Studies i,; given for second cycle of primary edu cation 

(starting from grade five to grade eight).lt integrate subjects of social 

science fields such as Geography and History. 

B) Civics and Ethical Education 

With respect to Civics and Ethical Education the issues to be learnt a re 

equality of culture, re ligion, nations, na tionalities and people a bout 

principles of democracy. As to ESO P III of MOE Civics a nd Eth ical 

Ed ucation is offered to produce good and responsible citizens, who 

understand, respect and defer.J the constitution, respect democratic 

val ues and human rights. This implies the sough, cultural and ethnic 

message is in tegrated . 

C) Amharic Language 

La ngu age talks about <empowerment, an appreciation of diversity, a 

clarification of beliefs a nd value systems and other positive outcomes . 

Moreover, language reflects culture as Woube (2002) indicated. Thus, in 

Amharic language the content performs intercultural understanding an 

d cross cu ltural communication . However, English language textbooks 

are not prepared at Regional level bu t at th -:: Federal level by ICOR 

which is the body of MOE. Thus, it is excluded from this study du e to 

the reason that it might have considered cultural themes found in the 

country generally. 

D) Physical Education and Music 

Physical Education a nd Music subjects a re suitable to flexibly integrate 

cul tures of diverse nations and nationalities. This is through presenting 

traditional music, dances, plays and etc. Banks (1999) confirmed that 

music textbooks have the devotion on multicu ltural contents as in 

language and social studies . Based on the above argument Social 

studies, Civics, Amharic, Physical Education , Music subjects were 

chosen for this study. 
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3.2.2 Selection of Sample Texthooks across Grade Levels 

Sampling in content analysis is not different from sampling in surveys . 

The essen tial consideration is to ascertain that each unit of the 

popula tion has an equal probability of being represented in the sample 

(Amare, 1998 :6). Non -probability sampling that was purposive was used 

in selecting grade 5- 8 Amharic, Social Studies, Civics, Physical 

Education and Music textbooks. 

The sample textbooks across grade levels were selected based on the 

following points: 

• Suggestion is taken from Education Bureau curricular developers 

a nd primary school subject teachers in Addis Ababa regarding 

wh ich textbooks are most incorporat ing cultural and ethnic 

issues than other grade textbooks. 

• By examining contents of all textbooks the researcher tried to 

search the themes sought fur the study to decide which grade 

textbook is most appropriate. 

• More consideration is given to textbooks that give much emphasis 

to Ethiopian cu lture and ethn ic diversity. 

• In addition, an attempt is made to treat all grade levels (i.e. from 

grad es 5- 8) in a balanced way. 

Thus, the total nine second cycle Primary school textbooks of Social 

Studies, Civics, Amharic, Physical Ed ucation and Music were chosen as 

subjects of the study. Th e sample subjects ap d their respective grades 

a re presented below. 
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Table 1; List of Textbooks used as Samples and their Respective grade levels 

No Subjects All grade Sample I No of Percentage Reason for 

level Grades textbooks Sampled selecting 

1 Social 5 - 8 Grade 6 2 50% Ethiopian history is 

Studies and 8 included better 

2 Civics & 5 - 8 Grade 5 2 50°Ir, Subject teachers 

Ethical and 7 suggestion 

Educ. 

3 Amharic 5 - 8 Grade 7 2 50% Subject teachers 

and 8 suggestion 

4 Physical 5 - 8 Grade 5 2 50% Curriculum 

Educ. and 6 developers 

suggestion 

5 Music 5 - 6* Grade 6 1 50 <Vi, More cultural 

themes are included 
--

Total 9 50% 

*Therc is no music curriculum in the upper primcuy schools of grades 7 and 8. So, out of grade 5and 6 ule Grade 
Six Music textbook is selected due to its inclusion of morc cultural messages. 

3.2.3 Teachers and Curriculum Experts 

Non probability sampling which involves purposive sampling is 

employed by including all accessible subject teachers of the five 

subjects under study. 

A total of 65 teachers who teach Amharic, S~cial studies, Civics and 

Ethical Education , Physical Education and Music in eight second cycle 

primary schools of Addis Ababa city as shown in Table 3 completed 

qu estionnaire examining facts 2 bou t these textbooks, and awareness 

towards inclusion of ethnic and cultural diversity. 

In addition, a ll available Curriculum developers in CGAEB that develop 

the curriculum of Amharic, Social studies, Civics and Ethical 

Education, Physical Edu cation and Music were tal<en for the intervltw. 
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3.3 Instruments Used for Data CollectiCtr' 

The researcher examined the ways in which ethnicity and culturaJ 

diversity is represented in the sampled Social Studies, Civics, Amharic, 

Physical education and Music I.cxtbooks used by fifth to eighth grades 

students in Addis Ababa. So the researcher employ content analysis as 

a major instrument and a survey study to identify teachers' awareness 

of what and how ethnicity and cultures are included in textbooks. 

Curriculum developers of CGAEB were also interviewed to get more con 

crete evidence. To enhance validity and reliability of the, study triangulati 

on method was engaged using the data gathered from different sources. 

Thus, instruments used to collect data for this study have the following 

three major parts: 

3.3.1 The Content Analysis 

[n this study the researcher employed content analysis as the major 

means so as to check the status of selected Social Studies, Amharic, 

Civics, Physical Education and Music textbooks of grades five to eight. 

Content analysis is a systematic, replicable technique for compressing 

many words of text into fewer content categories based on explicit rules 

of coding (GAO, 1996; Krippendorff, 1980; and Weber, 1990). It is the 

quantitative content anaiysis that is employed in this study mainly. 

According to Stemple III (1981) quantitative content analysis refers to 

the recording of numeral values or frequencies which the various define 

d types of content occur. Thus, words, phrases, statements, supporting 

pictures! illustrations, and passages are used ",.s unit of analysis or sa 

mpling units based on the ethnicity literature . In addition to the 

quantitative analysis, wh ich mainly engaged in frequency and space 

analysis, the researcher employed a qualitative content analysis since a 

combination of quantitative and qualitative content analysis methods is 

necessary to fully understand the meanings and possible impacts of 

textbook contents . According to McNamara (2006) qualitative content 
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analysis enables the researcher understands the deeper meanings of 

texts and their contexts and likely the interpretations by the readers. In 

this research result obtained by content analysis is enriched with data 

gathered from respondent teachers and curricl'lum developers. 

3 .3.2 Questionnaire 

/\ quantitative survey consisting of eleven questions for teachers were 

des igned to assess the understanding and renection they have towards 

inclusion of cultural and ethnic diversity issues in the selected second 

cycle primary education textbooks of Addis Ababa . 

. 3.3.3 Interview Questiuns 

For the pu rpose of this study, it was decided to use semi-structured 

interview to get information about the curricu lum developers in CGAEB. 

As seen in the Appendix C the interview questions include awareness 

and technical questions that have direct relationships with integrating 

of ethnic and cultural diversity in the curriculum materials of sampled 

subjects . All available cu rriculum experts are included for the interview. 

In order to get necessary information for the purpose of the research 

both questionnaire and interview were prepared in English language 

and then translated to Amharic, and I used the Amharic ones. 

3 .4 Formation of Categories 

The most important issues in content analysis are categories . According 

to GAO (1996, 20), categories must be mutually exclusive and 

exhaustive. Mutually exclusive categories ~xist when no unit fal ls 

between two data points, and each unit is represented by only one data 

point. The requirement of exhaustive categories is met when the data 

language represents all record ing units without exception . 

Accordingly, using Bank's (1993) first two content integration approaches 

(Contributions and Additive) as a basis of conceptual framework, I have 

developed the coding schemes OJ" categories for my research. The coding 
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schemes were evaluated by different academician (including the advisor 

of this research) for comment ar,d as a result, some amendments were 

made; and some categories were revised . Cultural elements shared by 

every ethnic group and foreign cultures were excluded from coding 

processes. In order to measure the proportion of representations of 

ethnic groups and their culture in the textbool~ contents the following 4 

categories were developed. 

Material heritage: Valuable things such as historic buildings passed 

down from previous generations i.e. statues, buildings, certain settleme 

nts, ornaments, goods, natural, factory, house furniture, musical instru 

ments, literatures, and in which one society or ethnic groups are 

keeping known with. 

Cultural Songs and Plays: Cultural music and games are most 

commonly played during public and government holidays. There are 

various cu ltural playing in which most of them are accompan ied by 

traditional music among different nations and nationalities and peoples 

of Ethiopia. 

Cultural values: This is ideas about what is good, right, fair, and just. 

And, they are learned, relatively enduring, emotionally charged, 

epistemologically grounded and cepresented moral conceptualizations of 

certain groups of society and assist them in making judgments and In 

preparing them to act. 

Hero/Heroine: A man/Woman admired for courage or achievement. 

This includes soldiers, ath letes, scientist, rulers; writers and other 

famous personality represent certain societies. The heroes can be for a 

certain ethnic group or for country as genera! or worldwide. However in 

this paper hero is treated based on ethnic and cultural background. 
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t. 

3.5 Coding Procedure 

In order to make the actual coding reliable, trial runs were made on one 

randomly selected textbook by three coders (All of the coders were my 

class mates). It was after making some amendments and after 

reaching an agreement on the rules (procedures) that the coders get on 

the actual coding. The coders who parricioated in the trial run 

conducted the actual coding. Coding sheets consisting a ll the 

subcategories were produced (See Appendix A) and each sample 

textbook was coded separate I,,' so that checkups between coders 

agreement (inter-coder reliability) could be made easily. In order to 

achieve reliable coding, the coders counted and recounted items 

whenever differences of frequency counts occur among them. Repeated 

checkups continued till commOll agreement between coders was fi:1ally 

achieved (about 85 percent). 

3.6 Qualitative Content Analysis 

In order to analyze how well cultural and ethnic diversity is infused in 

textbooks using qualitative content analysis, the following list of 

questions were prepared: 

• Do textbooks include contents that portray ethnic groups and 

cultural patterns to promote the cultural knowledge of students? 

• Are ethnic groups and cultural patterns portrayed in appropriate 

and effective contexts and comparable situations? 

• Do textbooks through contents advocate respect and tolerance to 

diversity? 
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3.7 Method of Data Analysis 

In this study, both qualitative RI1d quantitative data analysis methods 

were used. Based on the basic research questions, statistical tools such 

as frequency, percentage, and mean were used particularly to analyze 

quantitative data. 

The content analysis of sampled student's textbooks of Social studies, 

Civics and Ethical Education, Amharic, Phvsical Education and Music 

of grades five to eight is done by counting the frequency and calculating 

the percentage of presence of cultural and ethnic diversity elements. 

Percentage is also used during analysis of survey study. Besides, the 

mean was calcu lated to analyz:; the response given by teachers about 

the degree of inclusion of cultural and ethnic contents in the textbooks 

for content analysis. 

Using the above mentioned tools the following chapter deals with U:c 

presentation and interpretation of data. 
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CHAPTER FOUR 

PRESENTATION, INTERPRETATION AND ANALYSIS OF DATA 

This part presents the analysis and interpretation of the data gathered 

from the different sources to answer the basic research questions . 

4.1 Portrayal of Ethnic and Cultural Contents in Sample 

Textbooks 

This section puts forward the findings about the representation of 

ethnic groups and the coverage of multicultural issues in the contents 

of the sample textbooks in quantitative and qualitative methods as 

follows. 

4.1.1 Quantitative Content Analysis 

In content analysis, the cultural elements found in each grade level text 

book are analyzed by adding and categorizing them together for both 

dominant and diversity ethnic group . Thus, the researcher made analys 

is and in terpretation depending on the unit of analysis sorted in four 

categories of cultural elements to see the extent of inclusion of diverse 

cu ltu res in the selected student textbooks of second cycle primary 

schools. The cod ing of diversity and dominant ethnic groups is made 

based on the con text that they have in sentences or passages . 

In addition, the researcher used words, phrases, sentences, and 

passages and/or the ones that were accompanied by visuals which have 

complete messages and on beh"jf of the characteristics that describe 

the dominant and the diverse ethnic groups. In such a way the 

condition of portrayal of cu ltural and ethnic diversity contents observed 

is briefly examined fo r each subject in the following table. 
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Table 2- Summary of the Content Analys is of Sample Textbooks 

Subjects Category of cultural Cultural elements from dominant Cultural elements from diverse Total 
elements ethnic groups ethnic groups --

Verbal Verbal & Total Verbal Verbal & Total 
visual visual 

Social Hero/Heroines # 32 , 4 36 9 9 45 --
studies % 45.07 5.63 50.70 

--
12.68 12.68 63.38 

Song and Playing # 3 3 3 
% 4.23 4.23 4.23 

Material Heritage # 15 1 16 16 
% 21.13 1.41 22.54 22.54 

Value # 4 4 3 3 7 
% 5.63 5.63 4.23 4.23 9.86 

Total ~ , 51 5 56 15 15 71 
% I 7i.83 7_04 78.87 21 _13 21.13 100 

Civics and Hero/Heroines # 7 7 7 
ethical % 26.92 f---26 92 26.92 
educ. Song and Playing # --

f---cc-- . . 
% 

Matenal Hentage # 4 4 4 
% 15.38 15.38 15.38 

Value # 15 15 15 
% 57.69 57.69 57.69 -

Total # 7 7 19 19 26 
% 26.92 26_92 73.08 73.08 1~ 

Amharic Hero/Heroines # 22 1 23 2 2 I---~ 
% 35.48 1. 61 3709 3.23 3. 23 40.32 __ 

Song and Playing # 9 9 1 1 _~ 10 1---- C-"-c--

% 14.52 14.52 1.61 1.61 16.13 -
16 Material Heritage # 13 3 16 

% 20.97 1, .84 25.81 25m 
Value # 3 3 8 8 11 

% 4.84 4.84 12.90 12.90 17.74 
Total # 47 4 51 11 11 62 

f--:.-----1--,--,--- . % 75_81 6.45 82.26 17_74 17.74 100 
-

Physical Hero/Heromes # 
educ fi,-' , , 

- --
Song and Playing # 3 3 6 1 7 10 

% 18.75 1875 37. 5 6.25 43.75 62.5 
Material Heritage # 2 2 3 3 5 

% 12.50 12.50 18.75 18.75 31.25 
Value # 1 1 1 

% 6.25 6.25 6.25 
Total # 5 5 10 1 11 16 

% 31.25 31.25 62_5 6_25 68.75 100 
-

Music Hero/Heroines # 1 1 2 2 
% 4.76 4.76 9.52 9.52 -- -~ 

Song and Playing # 4 2 6 3 3 9 
% 1905 9. 52 ~-~-~9 14.29 42.86 

Material Heritage # 2 5 7 1 1 8 
% 9.52 23.81 33.33 4.76 4.76 3809 -

1 1 2 Value # 1 1 
~ 4.76 4.76 '!.76 4.76 9:52 

Total # 8 8 16 4 1 5 21 
% 38_09 38_09 76_19 19.05 4.76 23_81 100 
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4.1.1.1 Representations of Ethnic Groups 

As briefly shown in the Table 2 an investigation of the ethnic 

composition of characters in the texts sho,"s that the infusion of 

cultures of dominant and diverse ethnic composition actually differs 

across su bject matters. Social Studies textbooks portray 56(78.87%) of 

dominant and 15(21.13%) diversity cu ltures. In contrast to Social 

Studies, Civics includes 19(73.08%) culture of diverse ethnic group out 

of the total 26. Amharic textbooks contents contribute the majority of 

characters for cultures of dominant ethnic group. Out of the total 62 

cultural elements in Amharic textbooks 51(82.26%) represents the 

culture of dominant ethnic group. In Physical Education, there are only 

17 cultural elements portrayed. Out of these great share, that is 

11(68.75) is given for culture of diverse ethnic groups. 

Like in Social Studies and Amharic textbooks in Music cultural 

con ten ts of dominan t ethnic group got greatt~r attention. That is ou t of 

21 cultural messages 16(76.19%) shows culture of these dominant 

groups . 

From this one can conclude that the cultural content of large number of 

ethnic groups is not portrayed in textbooks sufficiently. 

4.1.1.2 Analysis of Culture across Categories 

In this part of the analysis the findings present positions of each 

category one by one. 

AI Presentation of Hero/Heroines in Textbooks 

As indicated in Table 2 almost half (50.70%)of the hero/heroines were 

written and illustrated in the contents of Social Studies textbooks 

represent the dominant ethnic group while only 9(12.68%) hero of 

others ethnic group is portrayed. In civics when no hero presented from 

liiverse ethnic group, 7(26.92%) infused hero represent the dominant 

ethnic groups. A total of 25 hero/heroines portrayed in Amharic 

textbooks 23(37 .09%) hero/heroines of dominant ethnic groups while 
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only 2(3.23%) reflect diverse ethnic groups. !n Physical Education there 

are no hero/heroine characters that stand for both diverse and 

dominant ethnic groups. Whereas, in Music there are 2(9.52%) hero 

that characterize dominant ethnic group. From the Heroes Emperor 

Tewdross occurred five times while Empres:: Tayitu, and Emperor 

Menilik II appear two times and Emperor Hailesilassie I three . This 

negates ,James Banks (2001) approaches which assess the inclusion of 

ethnic heroes in the curricu lum. 

Looking at the overall ethnic composition of hero/heroines in the texts 

of the analyzed textbooks shows that textbooks fail to fairly portray 

contributors from various ethnic groups. 

B) Material Heritage 

Though still dominantly represented, the proportion of illustrations 

portraying cultural elements is pertinent to the ethnically dominant 

groups. According to the findings the total of 49 material heritages 

portrayed in all textbooks, only eight cultural ekments describe diverse 

ethnic group. Social Studies textbooks portrayed only 16(22.54%) 

material cultures of dominant group; while no material heritages 

exposed from diverse cultural groups. Like that of Social Studies, in 

Amharic textbooks also no materials of diversity but 16(25.81%) 

cultural elements of dominant cultural groups are portrayed. The 

reflection in Music is somewhat better than Social Studies and Amharic 

textbooks, in that out of 8 material heritages the one that is 

accompanied by visual description represent diverse ethnic cultures. In 

Physical Education the proportion given for dominant groups' declines 

to 12.5 percent; but for diverse ethnic groups 3 that is 18.75% cultural 

elements that is infused verbally. In Civics and Ethical Education also 

when there is no material culture illustrated from dominant ethnic 

group 4(15.38%) material heritages are infused from diversity cultures. 

This generally shows no adequate attention was given for diverse ethnic 

grou ps' culture. 
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C) Songs and Plays 

A total of 32 texts and pictures of songs and plays are portrayed in all 

textbooks. Out of these 18 songs and plays describe the culture of 

dominant ethnic group. This confirms that the unbalanced treatment of 

cultural songs and plays. Because, for many of Ethiopian ethnic groups 

only 14 songs and plays are reflected in sample textbooks. Physical 

Education accounts to 3(18.75%) songs and plays of dominant groups 

and 7(43.75%) of diverse ethnic groups. In contrast to Physical 

Education in Amharic 9(14.52%) represent cu ltures of dominant ethnic 

groups out of 10 songs and pl2.js portrayed in the textbooks. ,Just like 

Amharic music textbook gives more attention for cu ltures of dominant 

ethnic groups. Out of 9 songs and plays portrayed in the textbook only 

3(14.2%) represent cultures of diverse ethnic groups. In Social Studies 

there are only three cultural messages showing songs and plays that 

reflects cultures of diverse ethnic groups but there are no such cultural 

elements that represent dominant ethnic groups . The inclusion of songs 

and plays in Grade 7 and 8 textbooks of Amharic and Grade 6 textbook 

Music require attention in the future. 

D) Cultural Values 

The cultural message of diverse ethnic groups is better portrayed in 

cultural values than any other categories. That is out of 36 cultural 

values illustrated in the textbc<)ks 28 values are shared by different 

ethnic groups. Out of these, 15 cultural values arc portrayed in Civics 

and Ethical Education. And, there is no cultural value of dominant 

ethnic groups in Civic textbooks. Similarly, when 8(12.90%) cultural 

values of dominant ethnic groups are portrayed only 3 values from 

dominant ethnic group is portrayed in Amharic textbooks. On the other 

hand, out of seven cultural values included in Social Studies textbooks 

when 4(5.63%) represent dominant groups the rest 3(4.23%) shows 

different ethnic groups . In Music while one cultural valu e are portrayed 

from each ethnic categories, one (6.25%) cultural value that represent 

diverse ethnic groups is infused in Physical Education textbooks. 
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4.1.1.3 Representations of Cultures of Ethnic Groups in Visual 

In order to determine whether textbooks reflect the multiethnic na ture 

of the society textbook contents were divided into two sections (texts 

and pictures). There are a total of 17 picture::; that are illustrated in the 

analyzed textbooks. Out of these only two visuals reflect diverse ethnic 

groups and the rest 15 represent dominant groups. For instance, in 

Social Studies out of five images, four of them illustrate hero of 

dominant 

groups such as Empreor Yohanes IV, Emperor Tewdross, Emperor MiniIiklI 

and Hailessiassie I, the rest are material heri tages that reflects the 

cu ltures of dominant groups. In Civics textbooks there is no visual 

cultural element. There is one hero and three material culture portrayed 

by picture in Amharic textbooks. In Grade six Physical Education, 

however, there is one picture that shows the cultural shows of diverse 

ethnic groups such as Al-:1hara, Oromo and Gurage. In Music, out 01 16 

cultural elements of dominant groups, 8(38 .09%) are portrayed by 

pictures; but only one diversity material cu lture that is musical 

instrument called "Kebero" is portrayed in Music textbooks using 

picture. 

4.1.2 Qualitative Content Analysis 

This section will analyze and reflect up on the ethnic groups and their 

cu lture -in the sample textbook contents in qualitative terms. The main 

focus will be laid on uncovering how effectively textbooks exploi ted such 

issues of diversity and multicultural concerns . 

4.1.2 . 1 Portrayal of Ethnic and Cultural Content in Grades 6 and 8 

Social Studies Textbooks 

Grade 8 Social studies textbooks give much focus for modern history of 

Ethiopia. The researcher included this unit for the reason that it is the 

beginning and crucial time for Ethiopia to obtain its present features, 
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and to see the contribution of each nation, nationality and peoples of 

Ethiopia in building their countly. 

One of the features of the modern history Ethiopia was the growth of 

absolute monarchy starting from the time of Emperor Tewdros upto 

Hailesilassie I. These iss ues have got greater coverage in the textbouks. 

For instance, in Grade 8 Social Studies an attempt is made to discuss 

about the unification and expansion towards south, East and west of 

Ethiopia, either by force or peacefully, showing the beginning of 

domination in the 19 century . In each of Grade 6 and 8 Social Studies 

there are few contents that deal with equality of cu ltures, equality of 

nations, nationality and peoples and conservation and protection of 

heritage. To some extent, core cultural values such as resolving connict, 

"Edir", Equb", "Oebo", respect of elders, courage, hospitality and etc . is 

integrated in both textbooks. Social Studies textbooks show the small 

extent of energy invested in infusing such multicultural concepts. More 

treatment and consideration is given for the dominant ethnic class 

a lthough the subject creates clmple opportunity f.or the portrayal of 

diverse cultura l content~ (Banks 1999) . 

4.1.2.2 Portrayal of Ethnic and Cultural Content in Grades 5 and 

7 Civics and Ethical Education Textbooks 

In each of the lessons evaluated and analyzed textbooks issues related 

with ethnic a nd cultural diversity got better r-:mphasis more than any 

other subject . Some of these cross-cu ltural elements include equality of 

Ethiopian nations, nationalities and peoples, equality of culture and 

language, and reconsidering the history of the co untry which constitutes 

all nations, nationalities and peoples without misrepresentations and 

biases. 

The importance of tolerance and respect is one of diversity issue raised 

in the contents of thes'.' textbooks. Textbook materials, especially in 

clearly acknowledge that tolerance and respect are essential social skills 
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students need to develop. Students are asked to discuss the definition 

of tolerance and the lesson is strengthened by mentioning the various 

social integration aspects and the need for shared understanding about 

them. However, both grade 5 and 7 Civics textbooks is follows a similar 

pattern of infusion in discussion about cu ltu ral and ethnic diversity 

issue. 

4.1.2.3 Portrayal of Ethnic and Cultural Content in Grades 7 and 8 

Amharic Language Textbooks 

In Amharic textbooks the probability of infusion of diversity issues in to 

texts high ly depends on the focus of the reading passages . Unless the 

reading passages raise some diversity topic, it is very unlikely that one 

will find multicultural contents integrated into the remaining subsections 

of the chapter. 

There are four major passages in Grade 8 Amharic . That is deals with 

protection of cultural heritage , the civilization derived from Axum, the 

history of Emperor Tewdros and Languages of Ethiopia. Except the last 

one that deals with lingu istic diversity message; (page 99), the remaining 

three topics were written from the perspectives of dominant groups. In 

addition, historical place found in Northern parts of Ethiopia such as 

Lalibela and Axum(appcars three times) and Fasil ( appears two times), 

that all of them reflect cultures of dominant ethnic groups in portrayed 

Amharic textbooks . 

In the process of multicultural content infusion of textbook, it is 

essential to understand that the recognition and the inclusion of certain 

cultural aspects of an ethnic group is not an end by itself. When 

including characters, contribu tors, sites, holidays and elements of 

material and non cultural elements from differing ethnic backgrounds 

or when building a story abo ut such issues, textbook writers and 

curriculum Developers shou ld note that the contexts they create in the 

texts may affect how readers make perceptions, judgments and 

evaluations of the ethnic group . 
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The portrayal of diverse ethnic and cultural groups in the analyzed 

textbooks is found to be very shallow. Most of the time ethnic groups 

are grossly discussed and it is very unlikely that students will get ample 

information about the differences and similarities which exist among 

these groups. 

The fact that the ethnic groups are portrayed in comparable situations 

is of great pedagogical significance even if the absence of captions might 

hinder young students from identifying who belongs to which ethnic 

group. 

4.1.2.4 Portrayal of Ethnic and Cultural Content in Grades 5 and 6 

Physical Education Textbooks 

Ethiopia has traditional music of various forms, expressive dances, the 

folklore of different ethnic groups and songs that are used after sport 

games. Of course, just like other subjects some cultural contents can 

also be portrayed in Physical Education textbooks. 

In both Physical Education textbooks cultural plays of ethnic groups 

are placed in a unit of each grade level. The objectives and benefits of 

cultural plays of nations, nationalities and peoples of Ethiopia is also 

defined. It is also briefly described that the significance, advantage and 

equality of cultures were related to the bAsic objectives of Physical 

Education and Sports. Moreover, Addis Ababa is illustrated as the 

capital city that embraces ethnic groups that have different cultural 

dances and plays of Oromo, Amhara, Tigre, Guragie, Wolayita, Konsso, 

Adere and etc. observed especially at the time of public and religious 

holidays. In a Grade 6 Physical Education textbook (p .1 26) an 

illustration used to depict cultural dances in Addis Ababa portrays a 

group of people represent Oromo, Amhara and Tigre performing 

presumably their cultural shows 'Eskista' or cultural dances in Addis 

Ababa. It is representative of culwral dances, textbook writers and 

curriculum developers are curious of the potentials of such topics in 
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diversity infusion. The textbooks direct students, to exercise from their 

teacher study the music and dances of different ethnic groups in their 

surrounding and perform it in class. 

In addition, in the Physical Education textboo;;:s there is verbal turn of 

phrase that obey teacher so as to make students play cu ltures of 

diverse ethnic group in the course of cultural songs from cassettes, or 

from what students know v;ere also tried to be presented In 

the textbook. Students are also made to prepare cultural material for 

sports and to play with it. This is for appreciation and understanding of 

cultural plays. 

In the textbooks cultural plays demonstrated during the holidays 

displayed in a certain manner. Most of them have character of sports, 

such as "Plays of Christmas", mostly played during the holiday of 

Christmas, traditional cultural play like javelin what is called "Gite" that 

are commonly known in the highlands of Ethiopia were also exemplary 

which is presenting to show plays of dominar.t ethnic group. Whereas 

two kinds of horse riding competition known as "Shimit" and "Gugis" 

and the playing seems hurdle jumping called "Gudba" and fest "Tigil" 

practiced by many of Ethiopian ctiverse ethnic groups integrated in the 

textbooks. Physical Education textbooks have balanced treatment for 

cultural and ethnic message in their very short chapter entitled 

"Traditional Cultural Plays". 

4.1.2 .5 Portrayal of Ethnic and Cultural Content in Grade 6 Music 

Textbook 

Multiculturalism can also be portrayed through the contents in Music 

textbooks as Banks 1999 revealed . In this regard the textbook analysis 

of the aforementioned subject shows the dominant ethnic culture got 

much emphasis as in Social Studies and Amharic textbooks. 

On the other hand, cu ltural songs and plays in the textbooks describe 

the hero / heroine characteristics and love of the country. It is also 

portrayed in the way that expres~,es love of country, mother, father, 
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friend, wife and other mr;mhers of a family. Cultural songs that are played 

for wedding ceremony are also included. Besides cultural songs that are 

played during holidays, demonstrated by pictures reflects the dominant 

culture as one verifies from their cultural dressing. Similarly, modern 

wedding ceremony in Addis Ababa, seem to be inherited from the culture 

of dominant ethnic group illustrated visually. This is also identified based 

on the kind of the cultural dressing they wear. 

Similarly, in this textbook, a lesson about musical instruments portrays 

eight different traditional musical instruments that are dominantly 

common in major ethnic groups, such as "kirar", "Marekash", "Tsinatsil", 

"Begenna", "Kebero", "Masinqo" were described both visually and 

verbally whereas the rest two such as "Imbilta" and "Washint" were 

illustrated verbally. Except "Kebero" that reflects all diverse cultural 

groups, the others are musical instruments that were inherited from thos 

e dominant groups. Currently musical instruments such as "Masinqo" 

and "Washint" or flute are of course acculturated by diverse ethnic 

groups. A wise inclusion of other cultural music instruments from 

diverse cultural and ethnic groups could have easily diversified the lesson 

and hence could be made more interesting and appealing. 

In Music textbook there is also cultural food of chicken, "Doro 

Wot", which could largely reflec~ .. the dominant ethnic group but now 

distributed throughout the country. Moreover, traditional arrangement 

of cultural music scale that reflects dominant ethnic group such as 

"Anchi hoye", "Baatii", "Tizita" and "Ambassel" are briefly illustrated. 

Besides, contribution that Professor Ashennafi Kebede had on the 

development of modern Ethiopicm music portrayed both verbally and 

visually in Grade six Music textbooks. Professor Ashennafi Kebede was 

one of the first directors of Yared Music School. He was a famous 

person, but he didn't realize to incorporate cultures of diverse Ethiopian 

nations in the school curriculum. 

Out of the cultural and ethnic diversity message portrayed m this 
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textbook, textual description that verify Addis Ababa is the city of diverse 

nation and nationalities such as Oromo, Amhara, Tigray, Gurage, Kenbata, 

Hadiya, Gedeo, Somale, .Agewo, Afar, Gambella, Beneshangul and etc. that 

have different cultural music and playing and thus di rect students to listen 

to melodies of these various traditions. 

Generally, since the a im of the qualitative analysis is to reflect on the 

effectiveness of the infusion of these issues with regard to ethnic and 

cultural diversity, an attempt was made to assess the contexts in which 

these topics appear. As a result it was noticed that textbooks not often 

communicate such concerns in ligh t of culture and ethnicity fairly. The 

fact that con tents overlook plun;Jity and tolerance indicates an 

inefficient infusion of diversity issues by textbook writers and 

curricu lum developers. 

4.2 Analysis and Interpretation of Survey Data 

The data gathered by u ::;ing questionna ire from sampled teachers are 

analyzed in the following sections. Eventhough the major instrument for 

this study is content analysis, the researcher decided to supplement his 

finding with experience that subject teachers accumulated on thei r 

particular subject matter. Since teachers are the consumer, evaluator 

and ed itor of textbooks. Before directly immcfsing to the response of 

teachers about the position of cu ltural contents in textbooks, the 

researcher going to analyze the background inform ation of teachers as 

follows. 

4.2.1 Background Characteristics of Teache.·s 

Teachers who are participated in th is study are taken from eight 

primary schools found in Addis Ababa. These primary schools are 

Hizbawi Serawit, Dil Bc;tigil, Ethiopia Tikdem Number-2, Ras Abebe 

Aregay, Jiva, Lemlem, Addis Berhan and Tsehay Chora. Hence, the 

following table shows the personality information of these teachers. 
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Table 3 - Personal Information of Respondent Teachers 

Sex No % Qualification No % Subjects N.!1 % 

Taught 

Male 44 67.69 Certificate (ITI 5 7.69 Civics 1 1 16 .92 

Female 21 32.01 Diploma 50 76.92 Social studies 14 21.54 

Age No % SA/SSC/flED 9 13.85 Social studies 7 )0.77 

& Civics 

21-30 39 60 .00 MA/MSC 1 1.54 Amharic 19 29.23 

31 -40 14 21.54 Physical 10 

Educ. 

41·50 6 9 .23 Music 4 

51 ·60 6 9.23 Experience No % 

Less than 3 11 16.92 

3·5 18 27 .69 

6· 10 1 1 16.92 

11 -20 14 21.54 

21·30 3 4 .62 

31-40 1\ 12.31 
. 

Total 65 

As clearly indicated in the above table the age of 60% of the teachers are 

found in between 21 and 30; where as 18.46% teachers have age greater 

than 4 1 years. Moreover, 36(55.39%) of teachers have teaching exp,:rien 

ces greater than five years . This shows they are experienced enough and 

are aware of detai l contents of textbooks and even the status of 

incorporation of ethnic and cu ltural diversity. 

Regarding the qualification of teachers, 50 (76 .92%) of th e teachers are 

Diploma holders who satisfy the criteria set by Education and Training 

policy of Ethiopia to teach at second cycle primary education. There is 

one MA holder that is found in Private school a nd other 9 Bachelor degr 

ee holders. 
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4.2.2. The Response of Teachers on the Status of Sample 

Textbooks 

In the following parts the effor t is to complement the data 

gathered by content analysis with the response of teachers 

r egarding nature of textbooks on cu ltural and ethnic diversity. 

4.2.2.1 The Significance of Portraying of Cultural and Ethnic 

Diversity in Textbooks 

To serve as evidence, for the attitude of respondent teachers, towards 

cultural and ethnic diversity concepts, and significances the analysis of 

data is made under the table below. 

Table 4: Teachers' Personal outlook towards inclusion of cultural and 

ethnic diversity issues in textbooks 

Item Responses 

# % 
In developing the curriculum Culture of dominant groups 5 7 .69 

and preparing textbooks for Cultural elements demonstrate 14 21.54 

students come from diverse unity than differences 

ethnic groups what would be Foreign culture in the expense 6 9.23 

considered? of local cultures 

Cultures of every ethnic group 40 61.54 

plvportionally 

Total 65 100 
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The data in table 4 shows that 21.54% of the teachers suggested about 

the incorporation of cultural elements that describe unity than 

diversity. This ref1ects the idea of some conservative segments in the 

society that misrepresented diversity and argues that it is divisive and 

will divide the nation. 

Similarly, whereas 7.69% of teachers liked the integration of dominant 

cu ltures, 9.23% responded that the incorporation of foreign culture. The 

idea of 7 .69% of respondent teachers seems the desire they have for 

permanence of the status quo; when the latter group may perhaps 

notice from the stand of globalization . While the introduction to new 

and foreign cu ltures greatly benefits students, it can also be 

overwhelming. The new cultural elements a student encounters abroad 

may be so different that they seem "shocking" in comparison to cultural 

norms they are used to at home. As Bruce La Brack (2000 : 241) writes 

in his article The Missing Linkage: The Process of Integrating Orientation 

and Re-entry: "Just as you can't really describe the taste of a hot fudge 

sundae to someone who has never experienced one, it is difficult to 

actually convey just how disorienting entering another culture can be to a 

student without any cross-cultural experience." 

However, a lthough foreign curriculum, scholarship and communication 

of the western culture has been in contact with the Ethiopian culture 

for a century; as Amare rightly pointed out "the Ethiopian culture 

remained Ethiopian and the western is western" (1998:2) . Even the 

extent of the cu ltural role played by the schooling system in Ethiopia 

was to undermine many Ethiopian cultures and impose cultural values 

of only one dominating national culture upon the other nations and 

nationalities in the country. In this item the majority or 61.54% of the 

respondent teachers, however, suggested it 's better if there is a 

balanced and proportional treatment is given fe. every ethnic culture. 
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4.2.2.2 The Nature of Sample Textbooks in Portraying Cultural and 

Ethnic Diversity 

In ethnically and cult'Jra lly diverse societies textbooks and other 

teaching materials ought to recognize the value of cu ltural diversity. 

Thus, different techniques could be employed in infusing cultural 

contents into textbooks. This is might be based on the skill of textbook 

writers and curriculum developers. In this regard the response of 

teachers is analyzed in order of presentation in the following table. 

Table - 5: Teachers' Response on Portrayal of Cultural Diversity in Textbooks 

Item Response of .1 
Teachers 

No % 

How do you see the in All Cultures is equally included 8 12.69 

clusion of the different Culture of minority group is well 9 14.29 

ethnic cu ltures in represented 

the textbooks of :niluenced by culture of dominant 35 55 .56 

groups 

Influenced by a foreign culture 11 17.46 

Total 63 96.92 

As clearly indicated on Table 5, the opinion given by respondent 

teachers towards inclusion of different ethnic cultures in the textbooks 

is indicated. That is, 12 .69 % of the teachers suggest all culture is 

included equally. On the other hand when only 14. 29 % of respondent 

teachers pronounce the minority culture is well incorporated, 17 .46 % 

of teachers indicated that there is foreign culture that is co:npeted with 

our local traditions. 

However, the responses of 55.56 % of teachers show cultures of 

dominant groups are included in a better manner than the rest. This is 

proved through content analysis of students' textbooks . The rest two 

teachers did not act in response to this item as show in the table. 
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4.2.2.3 Portrayal and Degreo-: of Cultural and Ethnic Diversity 

in Textbooks 

In this parts of the study the researcher analyze the extent of inclusion 

of essential cultural messages of sample textbooks based on the 

reaction of respondent tt:achers . This helps more to complement the 

result obtained by content analysis. Assuming that, subject teachers 

have good understanding on the inclusion of cu ltural and 

ethnic contents in the textbook of their subject matter. 

Therefore, the following table shows the summarized response of 

teacher on the degree of inclusion of cultural and ethnic diversity 

elements. 

Table 6: Response of Teachers on the Extent of Reflection of Cultural and Ethnic Diversity 
in Textbooks 

'No Item Very Good Sat:sfactory Poor Total Mean I 

Good 

1 The historical and cultural heritages 6 9 30 20 131 2.01 

which describes cultura l diversity 

2 Hero/Heroines and famcus persons 13 19 16 18 159 2.45 

representing diverse ethnic groups 

3 Cultural songs and plays of 16 12 15 16 158 2.43 

nations and nationalities 

4 Diverse cu ltural values of nations 24 12 15 14 176 2.71 

and nationalities 
--, 

158 2.43 5 Names and examples from diverse 12 22 
I 

12 20 

cu ltu ral backgrounds I 

~ 6 Different perspectives of cu ltu ral/ 15 19 13 
- - 1--18 161 

ethnic groups 
I 

7 Culture of tolerance and respect 22 12 21 10 176 2.71 

among ethnic groups 

'Mean score of all respondents was calculated based on the following points of reference; 4 Points 
for very good, 3 points forgood , 2 points fo .. satisfactorl and 1 ~oint for ~oor . -
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The researcher calculated the rating scales based on the degree of 

inclusion of cultural elements 2.:; is set behind as follows: O.OS - 1.49 

for Poor, 2.S - 3.49 is Good, l.S - 2.49 for Satisfactory; and 3.S - 4 .00 

for Very good . This helps to decide the precise position of the analyzed 

mean values and in giving interpretations. 

As shown in Table 6, items of cultural theme~; are classified into seven 

categories. In five cultural categories such as cultural heritage, hero/he 

roines, songs and plays, diverse names and examples and different cultu 

ral perspectives the average values given by respondent teachers is 

satisfactory; i.e. below the mean of 2.S0. This implies that the coverage 

of textbooks on these five categories is in the boundary of satisfactory 

and lower limit of good. 

For instance, mean point obtained about infusion of cultural songs and 

plays from survey of teachers' response is 2.43 . However, this is 

insufficient according to boundary limit of the researcher. Because 

Ethiopia has various songs and plays related to ethnic and religious 

groups, and students needed to know more about of different groups of 

peoples towards celehrating differences and developing unity . So 

infusing these issues is further expected from school, curriculum 

developers and textbook writers 

The result obtained from teacher respondents also assured the inaccurate 

representations of names and examples; that is average value of 2.43 (in 

satisfactory limit). Similarly in content analy"is of Amharic textbooks, 

out of 39 personal names used in nearly 92.31 % do not reflect diversity. 

But it is from the dominant ethnic group or else common Ethiopian 

names. On the other hand, in C;vics many names used in passages and 

examples were taken from different ethnic group. On this regard, 

Wilikinson (2003) stated that the names and personalities of characters 

should reflect a diversity of cultures and social tolerance. 
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With respect to infusing different perspectives of ethnic groups In 

textbooks the calculated mean (i.e . 2.48) shows it is also inadequate. 

However, according to Gorski (2008) content must be presented from a 

variety of perspectives and angles in order to be accurate and complete. 

The data further indicate that relatively better incorporation is observed 

in cultural categories mentioned as diverse cultural value and culture of 

tolerance and respect among ethnic groups. Both of them have mean 

value 2 .71, is seems fair as compared to the other category. A case in 

point, though the issue ,)f tolerance and respect for diversity is among 

the core values of democratic nations. This is infused in better way in 

Civics and Ethical Education as briefly illustrated in content analysis of 

grades 5 and 7 textbooks . To sum up this issue, the inclusion of 

cultural elements is below mean of 3.5(very good) in the above analysis. 

This implies the integration of cultural and e1 ':inic diversity still needs 

especial consideration. 

However towards purpose of survey analysis in this study the data in 

Table 6 verified the examined response of teachers as considerably 

complement the data of content analysis . For example, with respect to 

integration of diverse hero/heroine and material culture, the calculated 

mean from the responses of teacher is below 2.5 or in unsatisfactory 

limit like the results of the quantitative content analysis in which out of 

79 hero/heroine characteristics only 11 and out of 49 material cultures 

only 8 material heritages stand for diverse ethnic groups . 
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4.2.2.4 Stereotyping, Bias and Prejudice 

The curriculum in the schools should enable students become aware 

and critical of the various cultural and ethnic stereotyping, biases and 

prejudices. 

Thus, Table 7 presents response of teachers with respect to the 

presence of stereotypes and position of misrepresentation in sample 

textbooks . 

Table 7: Management of Teachers for Biases, Stereotypes and Distortion 

No Item Responses 

# % 
1 In the text books you are us.'ng Yes always 8 12.31 

currently, do you encounter any Yes, some times 54 83.08 
distortion, bias and stereotypes Not at all 3 4 .62 
about ethnic/cultural diversity in 

Total 65 100 
the country? 

2 If the answer you gave for the leave out suc h contents 1 l.54 

above question is either of "A" or Teach as it is 4 6.15 
"8" What measures do you take to Reporting to concerned - -
reduce if possible to eliminate bodies 
such problems? other mentioned idea 3 4.62 

Total 8 12 .31 

From Table 7 one can see that only 8(12.31%) of teachers identify the 

problems of biases, stereotypes R.nd prejudices in their textbooks. But, 

54(83.08%) of teachers do not encounter these problems at all. The rest 

4.62% teachers did not respond to this item. However this is not 

necessarily to mean there is no such problems in the textbooks, but 

they are not identified easily. 

According to the Association of American publishers (1984) as cited In 
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Manning and Baruth (1096) words and pictures children see in schools 

influence the development of attitudes they carry into adult life. Thus, 

the textbook preparation needs careful treatment of right representation 

of ethnic and cu ltural diversity elements. 

Measure taken by these eight teachers confirms that; while 4 of them 

teach as it is without taking any measure. One teacher made a decision 

of leave-taking such topics. No one reported to the concerned bodies 

such as school administration and Education offices . 3(4.62%) of them 

gave shared idea between teaching as it is and jumping such topics. 

Specially, two Social Studies subject teachers suggested that the 

Ethiopian history that is still integrated in the social studies textbook 

presents the history and cultures of different groups of society in an 

unbalanced way. 

Nowhere in all the nine sample textbooks can a reader find a task, an 

illustration or a text that help students tackle ethnic, cultural or 

religious biases, stereotyping or prejudices. High quality textbooks must 

avoid texts and illustrations that reinforce ethnic, cultural and religious 

stereotyping (Seguin 1989). Contrary to the suggested multicultural 

principles some contents in the analyzed textbooks seem to stereotype 

ethnic and cultural groups. I would like to mention however that the 

researcher not accusing textboak writers of intentionally disseminating 

biases, prejudices and stereotyping. Rather I intend to look into the 

potential problems of improper contextualization of diversity issues in 

textbook contents. It is also identified that there are biased terms in 

grades 7 and 8 Amharic r::xtbooks such as: 

""·n~m· U~", "'Iml,m· i'\lIIj1n." disregard the rur'll community. 

Such reoccurring ethnic and cultural patterns patterning could be 

misleading since children could wrongly perceive that schools are not 

the right places for students from diverse backgrounds. 
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4.3 Practices of Curriculum Developers on the Integration of 

Ethnic and Cultural Contents 

Incorporating the cultures of diverse ethnic group is a serious challenge 

t.o curriculum developers, and textbook writers. So, to witness the 

actual practice the researchei' decided to discuss with curriculum 

developers at Addis Ababa Education Bureau. There are six curriculum 

developers that were consulted from CGAEB in which two of them are 

from Social Studies department; the other two were from Amharic 

department and one from each Civics, Physical Education and Music 

Department. The response they gave concerning inclusion of cultural 

and ethnic diversity issues in Addis Ababa primary schools textbooks is 

analyzed as follows: 

Out of the six interviewed curriculum developers none of them got 

tralning on cultural and ethnic diversity issue. However, three of them 

know about inclusion of multiethnic cultural issue from their teaching 

experiences. However, it is too difficult to develop curriculum and 

writing textbooks without sufficient knowledge and awareness that is 

galned through training. All curriculum developers of Addis Ababa 

Education Bureau further agreed basically on the significance of 

including ethnic and cultural diversity so that continuous training and 

awareness creation that is supported by research of their context 

should be developed. If this not performed properly the problem of 

stereotypes, biases and prejudices will not reduced and eliminated from 

the teaching materials. 

One of Amharic curriculum experts suggests that; 

"We have not full right and competency in developing relevant curriculum; 

rather adaptation of standard syllabi prepared by Institute for Curriculum 

Development and Research (ICDR)". According to this curriculum 
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developer adaptation is transiation and interpretation based on the 

contextual facts. It is more important in representing local conditions. 

One inclusive independent lesson content is organized for ethnic and 

cultural issues. 

Of course, the curriculum of primary SChOOlS is not fully developed by 

regional education bureau experts . The responsibility of curriculum 

experts at Regional Education Bureau is translation and adaptation of 

the syllabus already set by lCDr~ to the local context. The translation 

and the duty of writing textbook are given to individual/ organizational 

textbook writers. There is fear that some textbook writers of our country 

do not have enough knowledge on writing textbooks that is responsive 

to our cultural diversity. 

According to Social studies and Physical Education experts of 

curriculum departments, cultural and ethnic diversity issues are 

included in a separate chapter of these textbooks. 

In addition, Physical Education curriculum expert suggested that: 

We follow the holistic approach to represent every ethnic group due to the 

fact that we have diversified cultures. The two textbooks of grades 5 and 

6 guide students to listen tape, identify the cultural plays of which ethnic 

group it is, and participate in the cultural plays they are able. But the 

textbooks appreciate cultural diversity. 

In the interviewee's idea "" . the cultural plays they are able" requires 

students only to play and dance the cultural plays they wish only. But, 

it is better if there are mechanisms to infuse diverse songs and plays of 

Ethiopian ethnic groups even that of unknown by students. 

On the other hand curricul'lm developer of Civics and Ethical 

Education suggests: "t b,~ nature of this subject is very conducive in 
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portraying cultural and ethnic diversity issue. I am sure that in Grades 

5-8 Civics textbooks contents describe about ethnic, cultural and 

language diversity is infused in fair way." 

This shows the better incorporation of cultural diversity in Civics and 

Ethical Education textbooks' and there arc cases in which general 

treatment exists. So, Civics and Ethical Education seems just when 

compared to other subjects. 

The Music curriculum expert also state : "there are few content in 

Music textbooks that reflects culture of nations, na tionalities and 

peoples of Ethiopia; for instance, descriptions of cultural, musical 

instruments and heritages somewhat included reflecting this cultural 

diversity" . 

The researcher proves the idea of this cu rriculum expert as indicated in 

qualitative content analysis of the textbook. 

The other point raised during discussion with curriculum developers is 

issue of selection and prioritization of cultural elements. In this regard, 

Music and Amharic curriculum experts indicated that the difficulty of 

prioritiza tion of diverse ethnic cultures during the development of 

curriculum; especially the presence of every ethnic group in Addis 

Ababa makes things complex . .so, the solutions they suggested were 

prioritizing and incorporat ing core cultures and cu:tures of major ethnic 

groups . This implies that there is condition in which distinct cultures of 

minorities that needs greater consideration is overlooked . Besides all 

but one curriculum developers agreed that the textbook contents are 

flexible to integrate teachers and students perspectives. 

The following chapter ta.kes up the summary, conclusion and the 

recommendations of the study. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 SUMMARY 

This study is surveyed to what exten t th e Social Studies, Amharic, 

Civics and Ethical Edu cation , Physical Education and Music textbooks 

of Grades 5 to 8 used in Addis Ababa Second Primary school 

incorporated cultural and ethnic diversity. Through the review of re lated 

literatu re an attempt was made to show that th e learning materials 

young students use in their formative stages of schooling shou ld reflect 

the realities of th e society by portraying a fair representation of th e 

ethnic diversity and by recognizing the contributions and cultural 

elements of different ethnic and cultural groups . A total of nine 

textbooks (two for each Social Studies, Civics, Amharic and Physical 

Education textbooks and one textbook for Music) were taken as 

samples for this study. Content analysis is employed as a major data 

gathering instru ment and accompanied by survey study using 

prospective subject teachers of primary schoois and curricular 

developers in Addis Ababa City education Bu reau. The following m ajor 

categories: Hero / Heroine, Material Heritages, Cultural values, Songs 

and Plays was employed during quantitative content analysis. The 

qualitative analysis a lso investigated whether textbooks contain major 

diversity concerns and whether diversity an d mu lticu ltura l contents a re 

infused in to all textbooks. 

From the analysis, this stuc!y revealed various findings and the 

following are the major ones: 

1. All the interviewed curricu lum developers of Addis Aba ba city 

Education bureau had little awareness about the inclusion of 

cultural and ethnic diversity issues in textbooks. 
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2. Regarding the con ten t analysis of textboo;';s the portrayals of 

cultural and ethnic diversity contents is 78.87% of Social Studies, 

76.19% Music, 82.26% Amharic textbooks represent cultures of 

dominant ethnic group . Similarly, the survey data indicates that 

55.56% of teachers agree as contents of textbooks is covered by 

cultures of dominant group. This shows the potential of infusing 

diversity contents in most cases was not considered seriously . 

The interview results of curriculum developers also revealed the 

less consideration given for cultures of diverse ethnic groups. In 

spite of this, 6l.54% of the respondent teachers suggested 

proportional and balanced incorporation should be mandatory in 

developing curriculum for students who come from different 

ethnic groups. 

3. Cultural elements were represented in both the texts and 

illustrations. Out of 17 pictures that are illustrated in the 

analyzed textbooks, only two pictures reflect diverse ethnic 

groups. 

4. In Civics and Ethical Education. However, only 26.92 % dominant 

ethnic cultural element is portrayed and the rest 73.08 % is given 

for diverse ethnic group. Whereas in Physical Education 62.5% of 

different ethnic groups is infused. 

5. As in the content analysis of sample textbooks hero/heroines, the 

dominant ethnic accounts for 68; and only 11 hero were infused 

from diversity ethnic group. This is also approved by the survey 

data which have calculated mean of 2.45, indicates inadequacy 

for portrayal of cultural contents of different ethnic groups. 

6 . The frequency of cultural material for dominant ethnic group IS 

41 and 8 material heritage reflects cultures of diverse ethnic 

group. Also 2.01 is the calculated mean point of resp0l1dent 

teachers concerning material culture. The data obtained from 

both content analysis and survey verifies the unbalanced 
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treatment of material cultures in textbooks. This is completely 

opposite to Banks (2001:229) which admits the incorporation of 

heroes and various cultural heritages in the teaching materials. 

7 . With respect to song and plays out of 32 cultural messages only 

14 comprised the cultures of diverse ethnic groups. Besides, the 

average point obtained from survey data shows the insufficient 

treatments of different cultural plays and songs, that its mean 

value indicates 2.43. 

8. However, with respect to cultural value, elements reflect diversity 

has greater frequency than dominant nation. That is 28 cultural 

value of diversity is portrayed, and only eight cultural elements 

show the values of dominant groups. Moreover, the extent for the 

inclusion of diverse cultural value is relatively better by having 

the average value of 2.71 ~1S surveyed data of teachers indicates. 

Similarly, the degree of incorporation for culture of tolerance and 

respect among ethnic groups had the same mean point with cultural 

value as analyzed from the response of teachers. 

9. The position of different names and examples, and diverse 

perspectives of ethnic groups in sample textbooks is also unfair 

as qualitative content analysis that is supplemented by survey 

data of teachers verifies. For instance, the calculated mean about 

the extent of existence of names and examples of different ethnic 

groups is 2.43 whereas 2.48 are for portrayal of diverse ethnic 

cultures perspectives. 

10. Stereotypes, prejudices and biases is the other issue that is 

surveyed in this study. However in survey study from the total 

teachers only 12 .31% Df them react towards biases and 

misconception in different ways . On tr.e other hand the 

qualitative content analysis of the sample textbooks verifies there 

are biased contents in textbooks of Social Studies and Amharic . 
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5.2 CONCLUSIONS 

Based on the data gathered from sample textbooks for cultura l content 

analysis, available teachers who have been teaching in the eight sample 

second cycle prima ry schools, and the curriculu:n experts in CGAEB 

the following conclusions are made after detailed analysis and 

in terpretations . 

• :. Curriculum develupers at CGAEB have very little knowledge and 

skills of preparing curriculum that is responsive to cultural and 

ethnic diversity . This is might be due io they do not have any 

training that helps to improve knowledge and skills of their 

cultural awareness . 

• :. There is very little attention paid to The portrayal of contents of 

diverse ethnic group; the hero / heroine, material heritage, songs a 

nd plays of diversity of large number of ethnic groups was not por 

trayed in the textbook fairl y. Balance is not maintained between 

the actual material and nonmaterial cultural elements of the 

society and the one described in textbooks, very small proportion 

of the chapters and too short contents of textbooks have cultural 

and ethnic diversity message. Moreover the infusion of diversity 

contents in most cases is shallow, oversimplified and poorly . 

• :. The Social Studies, Amharic language, and Music textbooks of 

second cycle primary education of Addis Ababa have the 

impression of mainstream curriculum that 19nores the 

expenences, voices, contributions, and perspectives of non­

dominant groups in all subject areas. ;';speciaUy Social Studies 

textbooks are portray the history of Ethiopian nations, 

nationalities and peoples of Ethiopia in unjust manner. 

Contribution of domina nt ~roup reflected and the share of diverse 

ethnic groups was hiding from view towa rds huilding the country . 

For instance, heroes and h eroines are taken out of the cu ltura l 
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context and viewed from a single perspective. From this it is 

possible to understand that the attention given for diverse ethnic 

group seems as there is no any contribution of diverse ethnic 

groups of Ethiopia towards building their common nation . 

• :. The essence in Amharic, Music and Social Studies is to build 

national identity. Although, national identity or national culture 

helps groups build a common life together and develop a common 

identity it can create certain hierarchies and values which isolate 

some groups of society . 

• :. The Civics and Physical Education textbooks contain a variety of 

cultural and ethnic diversity issues. It might be due to the nature 

of subject much attention is given for cross cultural issues in the 

Civics and Ethical education textbooks . In spite of the short 

content Physical Education has better incorporation of cultural 

and ethnic diversity. 

In general the study revealed that the curriculum of different ethnic 

groups as such was not portmyed sufficiently. According to Banks 

(2001) it is at the level of contribution or may be at additive approach. 
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5.3 RECOMMENDATIONS 

In the light of the evidences that have been mentioned in the previous 

chapters the following recommendations are made: 

=> Integration of diverse ethnic cultures in textbooks of Addis 

Ababa second cycle primary schools especially Amharic 

language, Social Studies and Music shall be the first concern. 

So much effort is expected from Curriculum experts of 

CGAEB, ICDR, textbook writers, towards generating inclusive 

curriculum. 

=> The production of new and revised textbooks should no longer 

ignore the issue 01 respect, tolerance and mutual 

understanding among different ethnic and cultural groups. 

=> The researcher also suggests further research to be made in 

the preparation of textbooks to inc(Jrporate the ethnic and 

cultural diversity, and to resolve problems related to biases 

and stereotypes. 

=> Although attempts :n incorporating ethnic and diversity 

issues into the primary school textbooks of Addis Ababa 

undoubtedly has been started, the movement continues to 

challenge textbook writers, editors and evaluators to acquire 

professional tr<'ining and provide (~ulturally - rich curricu lar 

materials . 
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Appendix A 

Coding Sheet for Quantitative Content Analysis 

Subject/Textbook_~ ____ ~_ Ch:lpter ___ ~_ . 

Grade_._. __ . __ . Page ___ ~ 

Ways of 
presentation 

c;;j~ Cultural Elements of Dominant 
Category Ethnic Group 

Cultural Elements of 
Diverse Ethnic Groups 

Verbal 
. accompanied by 

Visual 

Verbal 
Expressions 

l _________ J __ _ _ 

---.---+----~----. -----

I 

__ l _________ ~ ____ ___ .J 



Dear Teacher: 

Appendix B 

Addis Ababa University 
School of Graduate Studies 

College of Education 
Department of Curriculum and 

Teacher's Professional Development Studies 

Questionnaire to be filled by Teachers 

l'h e purpose of thi s qu estionnaire is to gather information on Survey of the 

integration of cultural and ethnic divers ity in selected textbooks of Addis Ababa 

Primary education. 

It is .believed that the in formation that you will :!;!Ve will help to improve the 

teaching-learn ing proces s in the diverse eth nic compositions of the cla ssroom. So, 

I kindly request: you to an swer the questions con tained in the pa per. Please, be 

assured that I will treat your responses confiden tia lly. 

You are not expected to write your name on the questionnaire. 

Thank you in advance for your cooperation 

Yours Sincerely 

Abdulhayi Awel 

Part I: Background Information 

Sex _______ ~ 

Age_~ ___ ._ .. 

Qualifica tion .. ____ . 

Years of experience ___ _ 

Part II. General Questions 

School Name _____ ~ 

Grade(s) you teach_~~ __ 

Subject(s) you teach_~~ __ 

Direction: Circle if you think the choice includes appropriate answe r; you mp.~' 

give more than one answer 

1. In d eveloping the cu rric u lum and wr iting textbooks for studen ts come from diw.r3c 

ethn ic g roups what would be cons idered? 



A) Culture of dominant groups 

8) Cultural elements demonstrate unity tha n difference3 

C) Foreign culture in the expenses of local cultures 

OJ Cultures of eve ry ethnic group proportional ly 

2 . How do yo u see the inclusion of the different ethnic cultures in the text books of 

Grade S-8? 

AJ All Cultures a re equally included 

8 ) Culture of minority group is well represented 

C) Influenced by culture of dominant groups 

OJ Influen ced by a foreign cuh:ure 

3 . In the text books you are using currently, do you (;ncounter any distortion , bias and 

stereo types a bout ethnic/cultura l diversi ty in the country? 

A) Yes, always 8) Yes, some times C) Not at a ll 

4 . If the answer for question NQ 3 is either of "A" or "B" wh a t measure do you take t.o 

reduce if possible to eliminate such problems? 

AJ skip such contents BJ instruct as it is C) Reponing to concerned bodies 

0) If you have any other idea .. ......... . ... . ... . ........ . ........ . .............. ... ... . .. ..... . . 

Part: III. 

ilirection: Plcase read the following qu:;stions and then put (v) mark in front. of e"eh 

q uestions based on th e treatment of cult.ural and ethnic diversity theme in th e! 

following contents of the textbooks you are us ing now 

N Good Satisfa Poor -l 
Q ctory 

-··------·-----rtem --------------]- ~:I:d 

I--:---t-=T=he historical and cultu-ra-=l-=h-e-r:-it-a;,.'-e--s- ,-vch--;-ic-=h- d"""'e--s-·c-r·"ib-e-s--- ,----t------t--- - r--~ 

2 

3 

4 

c:-:.l_d.t_u.or:a-:l __ d_i_vc_er_s_il_
y 
.. _--:----:::_. ___________ ---:--. .,,--- - J - - --1.---- I------I---·- __ _ 

Hero/Heroines and famous persons representing diverse I 
ethniC groups I 
Songs and-p-;-l~b·-y-s-o-f~n-a-l-:io-n-s-a-n-d~n-at-=i-o-na-:I~it"""'ie-s-------:i----­

I ------+--t--- ·- I---.--+-=--_._----- -
DI verse cultural values oroations and nationalit ies 
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rtt.u ODm.e:t> 'P'i qll"'l f'1-"f~ f'lI'/'C I'll 'l.l t'l-fl flU"":)"'} n1-uolm- f'tlJlfl hOIJ 

h1-"'I 1 <;' )'DI 2<;' <'I.ehA ·Nn,:,· I' OD"'Itf ODlt m'f:'}' OJ-fl'J' "'IM-9" I' n"'lC'i' 

~'n*: I' fhlll'h'l-fl 'N''r: I' P'~ tb;J'I I' P'~ ?u"lflC ·N·}-: f'OOJ'~''r "'I~AODi'i 

lo'}JlV·?" OD·Il:P f'·N·}· q.e'd'·:-': MODl-J1··t: fI"'I.l-J'U; f'.'lM 'J''1:'- ODlP.'} 

flOD01l0·n ~OJ':: 
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OJ·fl'J' f'1'l-J1'1,:"'} V·II·'}9" 'J' f'/:?>'f lo'}~.ODAo·A1 nru')-'1 lom.e:pt'IV·:: 

h'f:A h11:- rool.:4 oom.e:t> 

J';t' ___ _ 

M:"'/, '----

f'tH- )'.0'1 ___ _ 

f''''I.fM9''<;.n:'- t / n, :,. __ 

h'f:A II-lIr- hm:#'l\.e oom.eoJl'f 

flM·lI·nl?>:'- n:"J':"'I.f tluoO"l'lflV' 

tlll.'l-A'/.e tlOJA 

f''''I.ffl 1'9"<;"'r f'h'f: A )'.l P.(?> :r· ) ___ _ 
f''''I.fM9''<;'·)- f':,- /.}- q.e~:'·(·H) __ 

I' P'&- A9")'.· _ _ _ _ 

ODODtf: i''ll1.ro- h"'l&-"J!' II.e noohnll ooAh .ehm-

1) f'1-t'lff' IJuA l-JllrOJ' lIch,C ·nch,lo(ll· "ODm' '/''''It?>l' P'CO"- t9"UC''r 
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00) V·fI·9" f'lIch,C-lIch,lO(l'f flUA "'l.'1'i'P. :'-h-d' nODflm')' 
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l1'i:A 111'\+ i'oo<T'Jtf uo~U'i:'}- (J)NI' 09"1 ooAh- ',(J)- i''''l:f'i-T? 

U) U-I'\-9" i'l1rh.C-l1rh.lnn~f· lluA Ohh-A'rr 'I'I-I'I-'PA 

1'\) I' h'l<'l l1rh.lnM- lluA OO'I! U-'l.;t- T'1"-'PA 

.-h) Ol\J',7,";p l1rh.C·l· (Dominant nation) i'llUA N){/';' lIC i'(J).I'.'" ~(J) . 
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1!Vll:"O'r i'l1rh.C l1rh.lnn~: IlUA h;J'I'9"?"l- f(JJ-:J'A? 

U) h?' l1H- 1.tb 1'\) h?' h1"l1Y-. ,h) hf(J)':"9" 

4) hl\J', OTt- 'Il'l'C 3 I'\Tm '1'0 (J)- 'I' f<f: i'nm"r ooAlI " U" (J)J',19" "1'\" htr', 

~r·'1';' 1 I'\uo:,.ll;. 9"'} ~,J',~'l' 1,C9";cj (J)n"l.? 

uIMlI" -9"C M'i:h"l- t'\/ h1"l1'\ M"-<T'JCh+ .-hI 1'\<T'J.ool'\h"-(J)- h'i:A tTC'l- ~,.l'. l"lh-

QD/I'\A '1<'111 '1t'\fD :'- _______ ___ _ 

h'i:A Y'ilT 

ooootf: n"'l.hTfI(JJo n1ml'l'r i'4'lIl-T'I<'In':f n"'lJ'i1T9"';'T T9"UCT i'no"'l(,f nolU)'i!T 

(JJoil'l' n9"1 noAh- h1.1'.T'1T'i: h1~ 1 h"'lt-"£" 11;f nno9" l'l' nhn.t!1~ 'I' f<f: ,(.T fI,(.T 

f(V') 9"AhT f~C'" 

"-. </l h<T'J t"f." ooA(t 'f 
i'4'lfl- Lllln'f 1\"19" 'f'<;- n'f';J1I. 1I~i'1;' 

'f'<;-

1 i""M~ IlUt'l°l-(Diversity)1 i''''l.'1t!\?,- ;t-t'1'f'l IlUI\'f 
:"C(ll' 

2 i'''-M~ l1,h.C 11rh.lnn':f1 i''''l.(J)ht'\- 'f!."lC:~: 

3 i'·O,h.C l1,h.lnn':f IlUI\'f "f."1l.t-'l (J;b(J);t-

4 i'·O,h.C l1,h,lnn~: i'''-I'\f~ Mb'I'-'f 

5 i''''M~ IlUI\'f OOlJ1lT fl\T(J)' 9"M,?'r'l {lq"'f' 

6 i"'-I'\f~ l1,h.C l1,h.ll'ln~r··} i'UJ',(J)T ,,-qohC''l 
fOlh'l:'r .I'.-Ci'i 

7 i'''-M~ i'l1,h.C l1r1blI'lM- huol'\'1h 'l-



Appendix - c 
Guiding Interview Questions for curriculum Developers in 

Addis Ababa City Education Bureau 

I) Do you get any training that can build your skill s for pl anning cUITiculum ( Jr 

ethnically diverse society like us? 

2) When cUlTiculum is selected is it impOitant to include the di verse cultures of 

social groups. If so is it necessary to know the cultures of every ethnic group? 

3) While you develop the curriculum is it poss ibl e to include evelY ethnic 

culture found in Addi s Ababa city ') If not how do you select, prioritize and 

organize contents fi'om the ethnic cultures ava ilabl e? 

4) In your opinion, how details are the cultural values and heritages of Addi s 

Ababa are included as content and illustTati on in second cycle primalY s('.hool 

tex tbooks? 

5) Do the textbooks are fl exible to teachers an d students towards integrating 

th eir own experi ence'; 

6) Do the tex tbooks help students to learn and understand the cul tural 

perspectives and ex periences other than their own ? 

7) Do you agree with the idea that "shallow understanding of ethnic cultures can 

mislead the cUlTi culum developers or textbook writers not to manage bi f. ;, 

di st(Jltion, stereotypes and prejudice?" 

8) Do the textbooks cUITently useci in Addi s Ababa primaIY schools considers :he 

ethni c and cultural diversity? 

9) Do you have any co mment or suggestion on the textbooks of Grades 5-8 that are 

used e UlTently whether or not il1l~grating cultures of diverse ethnic grollOs? What 

will be done in the futur~ to consider cultures of dive rse ethnic groups? 



The Amharic version of semi-structured interview 

M,.Il{) MlCl hr01J :,./:,. ftC' rn01JC~ ~(}<.I:: rU'Ol"'lJlll 'N'}: r f»~­
t\,;JlJ r f»~-9""lI1C ·N:": rt'l(D·~:" 01J1t\oo7i i h1.1lU·9" roo'Il:J' 
r f»C lH-'}9D UC:" h~t\ rUll.'l'C~ r j>t'\ UOm,e:" U06 l' j'e/: fP"f 

1) f""''1Yf' f]UA Yt'lTro· f'11ch.C l1th,l.{\(I:r·'J U11(1'f O.?t. ttU<J. "°';'0')' "'1UOl.{\·O 

f' PC'}T :"9D UC:/,,} ttuo;,' l.7l f''''1..yiI:r·A pAm'J roil~ro· yro·:}'tt·? pAm'Jro·'} 

roil~ro· hln 9",} YUA m;"9"9';f'A? 

2) f' PC'}-I'-')'9"UC'} .eH·}· OU<J.uol. 'J'O'} 'ttl. f' j"}-'\'}-'\.'} 11th,C'1: f]UA "'1ro;" 

7,'}.'W·9" "'1m. '} f'U<J.Yilt:.A'? .euoM";f'A? 

3) f'n.<\.i1 Mf] hT"'1,} n,}~~l.]j ·Nn.·}· PC'}-I'-')' 9"UC')' OU<J.YH;JJl:O:'· ro:":" 

Oh''''''1ar ro·i1'J' f''''1.11+·} f'Ttt)'f. l1'1.C l1'/'l.{\(I'f'} "'1·};;'ro·'}9" f]UA "'1'1 .,00)­

.e~:t'lA? I-JA-I';r'tt .eU'}'} PC'}'''-'}'9°UCt tt"'1H.?~t f'·N·} .ett-,:'} 7,'}$!.,t 

.euoCflJtt·: :,,~9" ·"hTA .e{\flJtt· : h'}'<\'V'9" y~t.]jtt·? 

4) OhC{l nuottl-Jht f'n.<\.i1 Mf] h-l''''1 n'}~;;' ~l.]j V·tt·,,;;, c'I.eIlA f'uo"'1tY 

uol\U~'" ro·i1'J' h-l·"'1ro·'} f'U<J.uotth." f]Ut'I'f 7,f"I,of'f'J :"C{l1: 9",} YUA ot/t 

.eH·)· 'J 1tt~ uoAIl TI-J-I' 'PA? 

5) f'uo"'1ty uol\U~'" f'·"ttyf. f'-Och.C l1th,l.{\(I:r·'} f]UA MuoAIl-f· uo9"ut.·}lj· 

-I''''1t9''f YM' ro·'} f''?A ,}ro·."t h'}.<\.YI-J·}", 1l~ ·H· f'U<J.{\'J' .euoiltl";f'A? 

6) f'uo"'1ty uol\u~'" ·,''''1t 9' l ' ht.c'lTro· ro·"!." f'1f~ nuottl-Jhof1:'}'J t\90fl.'f'} 

h '}.<\. "'1';''1 h '}.<\. 1~HO' f'U<J.1.-,\ .euoM"OA? 

7) f'hj"}-'\'}-'\'}-'\. '} l1,.h,C l1,.h.l.{\(I'f f]UA O'J'A""} f''''1yro·:'' f' PC'}T-')'9"UC'} 

qttuo·y f'-0ch.C'r.'} "'1'},!'). f''''1Yuottll''' 1'-'\\"'f'} fL 1A7l tth'}~ "'1-'\t'I.).: "'11Jf]t'J 

"'1.?','} t'ltt· i1UT-f.'f f'U<J..?tt'J' .euoM";f'A? 

8) O~,V·~· (\'} .). OPt· t'I.e f'U<J.11+ f'n.<\.i1 Mf] hT"'1 hS-I';;'- 8"';;: Il~A ytt· 

f'UlJ"'1ty uo~'rh~-} f'-I'tt)'f. l1ch.C 11th,1.{\(I1·'} f]uA U<J.1J'J'f Olf~ uoAh· .1''1., .. ,: 

'J:fro·? 

9) Ntt)'f. l1th,C 11th,1.{\(I1·'} f]UA ~Il 1'-'\\":):'} On'}~;;: ~l.]j .).In.-} PC'} -"­

:"9D uCt ro·i1'J' "'1!-tT')' '} OTuotth-j' f'U<J.{\m"} f''''1m:Ptt)' Vc'll1 !-ttl? 



Appendix D 
The Coding Proces~ of Some Cultural Contents 

Social Studies of Grade 6 and 8 

~.-__;_r---------------- ._-------- ------ ---_._----
, Forms of Herol Heroi n es 

Presenta r-.----
tion Dominant 

Ethnic Group 

Verbal 
accomp 
anied 
by 

Emperor Tewdros 
Emperor Y ohannes I V 
Emperor Menelik II 
Emperor Haile Si lassie I 

Visua l ------I---:c---c-_- --:-:--
• Ras Kasa Hayilu I· Wagshun 1 Gobcl-C 

Verbal 
E.\pres 
sions 

• Kassa M ireha of 

Tigray 

• Menelik of Shawa 

• Emperor Tekle 

Giorgis 

I E -r' · 'mpress ayltu 

• Empress Ze\\ dtlU 

• Mentwab 

• Ras Mokonen 

Wolde Michael 

• Shewan nobility 

• Bitwodcd Tessema 

Nade\V 

• Abune Mathios 

• Ras Teferi 

• Filawrari Hable 

I 
Giorgis 

" Bergader General 
I 
I Mengistll Neway 
I -
I . Germamc Ncway 

· Prime Minister 

______ I E"d."~h". 

• Gebre M edhin of 

Lasta 

• Tekle I-Ia ymanot 

of Go jam 

• Ras Alul, I Enpida 

of Merab Melash 

h I" Dejazmac 

Balcha sa fo 

'h /d)a • Dejazmac 

-a Wolle • Ras Gugs 

· Ras Kass 

• Ras Mu ll 

YegezlI 

a Havilu 

Igeta 

• Ras lmiru 

~ Ras Imiru 

Hailessila ssie 

• General T stge 

I Debu 

· Ras ~1cko nr.en 

Endalkacl lew 

• Abreham Doboeh 

· Mogos A sgJom 

L_. _ _ ~ -----

Material Heritage 

Diverse ~minant Ethnic Diverse 
Ethnic Groups group Ethnic 

Groups 

Oblix of Axum 

-----:-:-------- ---- - -------- -- --------
" Kawo Tuna • Hawu lti Melazo 

ofWolay ita · Literature \~'fitten 
I , 

• Tato Gakl I in Geez, Saba a 

I Seroeho of nd Greek, I 

Kaffa · Axumite coins I 
I 

• Peasant • Oblix of Axum I 
i 

Rebelli ons • The Amharic Ver , , I 

• Woyane S10n ofWuchale 

Rebell ions Treatv 

• Blatta Haile • Shield sword of 

Mariam Emperor 

Reda (the Tcwdros I 
I 

first Wo~"an..; • Statue of Lion of 

I R~bcJ!ions) Judah 
I • Bale 

· MOiluments 
Peasant 

• Temp lates 
Rebellio", , I · Monasteries 

I • Genera l 
• Palace 

Waqo Gil tll 
• Coin during I 

• General 
Menelik II 

, 
: 

Jagama I 
· Crown , 

Kello 
• Throne 

• GO.iJatll · --Sercgella -, 

Peasant __ ____ J Rebellions 
- ----_ .. - -_._- --_._,- ._--



Civics and Ethical Education of Grades 5and 7 
~'~-'--~~---~--~-.--~~~=------~-----'--~-~-----

p,:' :~:,:;:'" c:-E 
E=-':_f ____ l-;:-~-,,-~ ___ rt-,,;\c_e_~'-t-__ :-r,:-u_ltu_r-oa'_E:-._m""" ,""eo, D',"Ire Fnm._ g to" P --J 

Hero/Heroine Material SaOnndg . Value _ J 
Heritage 

i---=----c---t---c--::--,----,::-::-:---t---::- :-c:--::::----+---'p lays _ 
TEXT / -NL ' l:o>'Y't:'1I -1'/')1(}-Y" -VI''liW'T nCIl') , 

VERBALLY -/d:7, nlf, -!' ,h01'A ') ' ri<, 
-P."J{'-"1lf~ "'7. ~.{\.h -~' ~lfJ :£I:''I·C f) , I' - ~' P' /.. fJlJ,;\ 
-)vtil )"V''''/I'IJ' all '}"Hl,}. -\lfJUt\ II!J"~'}' 
Tr:'t."ilC M';/., 
11ft., 
-),',.'io- hIll'. 
-I,/., (11(;:" 'I'M, 

\'/\fJ.t':c Ofl:"·f1C 
- ~:}/ t:\ 

(f1l'l{\ 6I'l. 

-IJ,'t'lunl. ·o, fJIICIJ'":j· 

-1)+(\";1' (j n"" fnl'" 
"g. ", f/now aot'} 

-1"IIlA /,/J'A'd­
.all·I'(llle 
-(IU' " :)'nl 
-VI'';I'lPJ:-'', oo.f1.). 
(.fohfJC 
-AI~~:I"} fllPI\?"Cj 
nUl-g.g.+ au":;J';'­

-/,/J'A n'/"" /,):'A 
-nAIl"T (.""'(-0>"/ 

I "'III-I'.v,,~C 
-m'/',(., I'r(', ~uA 

-11/./1-1"* .. " ",'II'P 
,I'll, 1"1 ilJ'I', "UIl"'1 

I -')'hhM VII'IC'; 

_ _ ~_~ __ :- ,~ L-----. _ l' Il 'I"" :~i<n ____ ' 

r~~~:~: infused Material Herrtages, so~g and ~~:,,:~d~alllC of dominant grou:. __ _ 



ir
ways of -. -" 

Pre~~~tatl ! 
- ------~~ 

I krol! kro Illl! 

il 

• f\'l. ;>,e.fI / .P ~II . 

• J'.:'::f. 1'"1<. 
• ~ I'I . ' !;QJ.j': C:' il(3) 
• id;'" (Ill', ') 

· .~.:'rr (j)-lII , 

• ~d; 'I. "lg .. l: 
• \'1\'1. 1111';: 

• AM, 
! • hrJ 0"'''' 

• A~:' ""/ 
• (I(/ll t. (II/ tfU 

J 11-• (I-'til 111'1""]\ 
• fin .... 1/'''11 .. ('SI" 

• l'IIt..,))· U·II· 
on ') 

, '1"'il·l· 0'\'1 
i • 1If\,I? "1 .1f.,e. 

· :~. ""im-
I. ·il ", .. m ... 

n 

• ,r."; ·-I;(1I· 'IN il 
• I. ·il M'~ 
• I.-I' 'III. 

Amharic of Grade 7 and 8 

Cultural Elements reflect 
Dominant Ethnic group 

I- l ----Malenal Song and VI:tluc 
! iCflldge pla \ mg 

• I' 1It,IW' 
---

,hm'A:'-
• ~I\.II~ 
• 1-II,A 

• \) p~~ tJ ".~ • 'W"/t,PI":)', . r'lt. ,'nt\(fl~' 
;~Cil(2) • UII i'i .) - :"0'1'11 
• ~1I.n~ (3) • 1·/1(,· • hau'HU. 1J(1 ~1 

I . 1·II.A • \"I'r' (J:l,cl' ;J- .}. \'Ol l P, 

o \'uuJITHS • N.C·I' I"IIC M "I\" 
£}'ut'\4 : )-j· fl"i · , ;1-'\.) . , '/"'il 'I' 0'\'1 
• M1M"(3) • I,/'/'C'/"':' 1..1.1"1 ')"1'1 
• I'(IIC ;~ ' • /,AA;) ' n',IILII'l ' 

1" lIe' IJ~ '/ llci !lao':. 
,'uup,·n 'I 'Ht(':r 

• I';J-~~')' 
(IIY.'W; h'IIC 
A·nil 
• Ih':?· "~ ' lIIL 

P''''''. 'JP,~ " 

I 

Culturat Elem ents reflect Oiverse 
hnic group Et 

--~-

lll:rol S ong \ \ due 
/-lcroilll.: 

-

• I..-)·I'·l\..r 
(J). ,I'"} 

1,.)'(\.'1 ' 
• i'iY"IIA 

1.1111 

'i.'I:~ 

, lilt! 
f---

play ________ _ 

I 
I 

'1U 'VI~ 

: 1 II/, 
(II) ''''WI :, . 

, /,Il'A )-i'(2 ) 
· ~~+I'I J' \'. 

~laDflt l h ·i· (r' 
/ ,y,,) .)-

• P.. 'I"tl/.·fl. 
• h·"t'I.I'\~ 

-fl,h.( 
·n,h.C ~ lI·n 

{" I'auV'l '" :f 
1,'le 

• 'IU~ 't: 
.IJ.U?"c; 

• fl Uoj (I~ 
~J :,.ft;" /n~_ 
/"L" } '; ' 

L_ 
, VII.'/- Af: 

"'1.'1')' 
II'n,h.C 
·II(".C _ L g.I\.I''c'A 

I 
-~--:--: 

'No ponray,·j matcfl a i cutturc fo r d,verse ethOlc group 



Appcndix-E 

Comparison of Major Ethnic Groups found in the country with the casc of Addis Ababa 

Ethnic For Ethiopia in Addis Ababa I 
Group 1 genera,. , 

I 

Number 0/0 Numher 0/0 

All Persons 73,918,805 100 2 ,738, 248 100 

Oromo 25,488,344 34.5 534,255 19. 5 .1 

Amhara 19,8f/ 7,817 26.9 1,288,306 47.05 

SomaJie 4,581,793 6 .2 5,685 0. 21 

Tigrie 4,483,776 6.1 169,152 6 . 18 
-

Sidama 2,966,377 4 .0 2,180 0 .08 

Guragie 1,867 ,350 2 .5 447,52 1 16. 34 

Hadiya 1,284,366 1.7 16,838 0.61 

Afar 1,276,372 1.7 3,72 J 0 .14 

Gamo 1,107 ,163 1.5 45,946 1.68 
I -

Note: Other Ethnic groups are excluded from the total. Pe rcentages are 

calculated from the total population of each Census. 

Source: Central Statf::;tical Agency of Ethiopia 



DECLARATION 

I, the undersigned , declare that this thesis is my original work, has not 

been presented for a degree in any other university and that a ll sources 

of materials used for the thesis have been duly acknowledged. 

Name: Abdulhayi Awel 

Signature: j7-,-= 
Date of Submission: :T l-t1Vl 2. /)0 '1 

This thesis has been submitted for examination with my approval as a 

university advisor. 

Signature:""""' ___ -lf-_ 

Date: ('" ~ 1Ju-\?> 
<OJ 



Sleeter, C.E., a nd Grant, C.A. (1987). An analys is of multicultural 

education. 

Slee ter, C. E. , & Grant, C. A. (1999). Making choices for multicultural 

education five approaches to race, class, and gender. New 

York Toronto: Merrill .. 

Smith , A. (1991), Hall , A. Held. D. and McGrewT. (1992) Social Research. 

New Delhi:Himalya Publishing House. 

Stemple, G.H ., 1II (1981). Statistical designs for content analysis. In G. H. 

Stemple, 1II & B.H. Westley (Eds.), Research methods in 

mass communication (pp.132- 143). Englewood Cliffs, N.J.: 

Prentice-Hall, Inc. 

Tafesse Oljira (2007). The Reflection ofOromo Culture and Others Ethiopia 

Ethnic Groups Culture In English Language Text Books for 

Grade 9 And 10. Addis Ababa University, Graduate studies, 

Department of Curriculum and Teachers Professional 

Development studies (MA thesis). 

Teklehaymanot Hayilesilassie( 1999). The culture foundation in Ethiopia .. 

Vol. 7, No 1; IER Flambeau. Addis Ababa University. 

Weber, R. P. (1990) . Bas ic Content Analysis, 2nd ed. Newbury Park, CA. 

Wilkinson,Carole J. (2003). Social Studies through Literature. Teacher-in­

ResidenceDelaware Social Studies Education Project. 

University of Delaware and Brandywine School District .. 

Woube (2002). The Analysis of Culture for Planning Curriculum: The case 

of songs produced in the three main languages of 

Ethiopia(Amharic, oromingna and Tigrigna) . Addis Ababa 

University, (MA. Thesis). 


	Binder122
	Binder1
	MX-M464N_20170222_161240
	MX-M464N_20170222_161337
	MX-M464N_20170222_161445
	MX-M464N_20170222_161519

	scan0001

	Binder1
	MX-M464N_20170222_161827
	MX-M464N_20170222_161908


