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ABSTRACT 

The main purpose of this study is to asses the extent which the 10+3 level graduate teachers 
implement student-centered approach and surveying factors that affect the effective 
implementation of this approach in selected second cycle primary schools of Arsi Zone. Both 
primary and secondmy sources of data were employed in the study. The primary sources of data 
were eighty 10+3 level graduate teachers, ten school principals, ten educational supervisors and 
two hundred fifty five grade seven and eight students. The secondary sources of data were 
pertinent document and literature. Descriptive survey method was used and data gathering tools 
were questionnaire, interview and classroom observation checklist. The teachers were selected 
using availability sampling technique, whereas the school principals and educational supervisors 
were selected using purposive sampling technique. The grade seven and eight students were 
selected using stratified random sampling technique. Finally, data were analyzed using 
percentage and means. The findings of the study revealed that the 10+3 level graduate teachers 
were implementing the student-centered approach which they were trained to teach in the second 
cycle primmy schools moderately(not as expected). Lack of instructional resources, the 
classroom conditions (traditional arrangements and the rigidity of desks and tables, large class 
size) were the most serious problems hindering the effective implementation of student-centered 
approach. In addition, , inadequacy of desks and tables, lack of adequate support and training, 
absence of continuous follow up, and tendency of students and teachers to traditional lecture 
method were found to be hindering factors. Finally, based on the major findings, conclusions 
were drawn and certain recommendations were forwarded. 
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Chapter One: The Problem and Its Approach 

1.1. Background of the Study 

Ed ucational institutions are established with a view that they would to address the needs and 

demands of individua ls and the society at large. Indi vidual and societal needs demands are often 

reflected in the stated ed ucational objectives of a given country. The real ization of educational 

objectives needs effecti ve teaching and learning, which is manifested by the effective 

impl ementations of different methods and techniques as we ll as mastering the kn owledge of the 

subj ect matter. The tradit iona l approach whi ch emphasizes the knowledge transmission may not 

be suitable for th e today's generati on of the rapidl y changing world , because it makes the students 

passive receivers of facts prov ided by th e teacher through lecture, it al so considers the teacher as 

the onl y source of knowled ge and inform at ion. 

To motivate the creative abilities of the students a methodology that concentrates on active 

learning, an approach that gives opportunities for active involvement and partic ipation of students 

is required. Silberman ( 1996: I) has descri bed the need for active learning by the following 

statements: 

"What J hear lforget" 
"What J hear and see, J remember a little" 

"What J hear, see, discuss and do, J understand" 
"What J teach to another, J masler" 

Acti ve learning/ Student - centered approach is based on constru ct ivism learnin g model whi ch 

gives emphasis on active input from students, analysis and interpretation not just memori zation . 

It is concerned with how individual s learn , and places the learner as the active person in the 

process of thinking, learning and coming to know (Ornstein .A.C, 2004 : 116). Constructivi st 

be li eves th at it is the learner who interacts wi th objects and events there by gains an 

und erstand ing of the futures held by such obj ects or events. In other word the learn er constructs 

understanding from the inside not he or she rece ives from the external source as a gift. In line 

with thi s Taylor ( 1993) states that knowledge is not a thing that can be simply given by the 

teacher at the front of the room to students in their desks rather it is constructed by students 

themselves. 



Constructivi sts view learn in g as an active knowl edge construction process. They consider that 

students learn by fittin g new information together with what they already know. In general 

construct ivi st learning theory is based on four pillars: knowledge is constructed not transm itted, 

prior knowledge effects the current learning process, initial knowledge is locali zed; building 

useful knowled ge requires effort or purpose. 

Student - centered method of teaching provides individuals with active learning opportunities; it 

involves whole persons with their opinions, attitudes, and cognitions, feelings and insights into 

the learning process (Rogers, 1983,). Thus, whole person learning is the goal of student-centered 

teaching. Moreover, thi s teaching sty le shifts the focus of activity from the teacher to students. In 

student -centered approach, students have the responsibility to learn. They use all of their sense 

organs and invents mental efforts or engage themselves in higher order thinking tasks, all with 

the common aim of constructing, furth er developing and consolidating knowledge, attitudes , and 

skill s such as problem so lving, decision making, in all these tasks the role of the teacher is to 

facilitate students ' learnin g. 

In school s throughout the world there is a movement away from learning through rote 

memori zati on that is from the traditional , teacher- centered approach to active learning Istudent ~ 

centered approach which emphas izes on active in vo lvement of students in the teaching - learnin g 

process, understanding, making connection in the world around us, collection and use of 

information (Leu, 2000; 10). 

In the Ethiopian context, the curriculum reform initiated in 1994 after adoption of a new 

educational and training policy had led the paradigm shift in approach of teaching and learning 

which involves the shift from passive learning to active learning and linear to integrated curricula 

Leu ( 1998: I). One of the goals of Ethiopian Education Policy is "To develop the physical and 

mental potential and problem so lving skill s of individual s by expanding education for all (TGE, 

1994.7). Student- centered approach , which is the most appropriate methodology to achieve such 

ed ucational goals, had become one hi ghest priority educational issue in the country. 

As Borich( 1988) put it, a student ~ centered instruction is characterized by problem solving, 

students participatory and inquiry- oriented teaching and learning strategies. Student -centered 

inst ruction focuses on coaching the student towards the development of attitudes, sk ill s and 
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behaviors as a learner, deci sion maker and community participant with success measured in terms 

of learner outcomes. From this point of view it can be said that student-centered approach has 

contributions in bringi ng about susta inable change in economic, social, cu ltura l, and political 

standard s of the nation because the proper implementation of student- centered approach help 

students to become a problem so lver, a generation who take responsibilities and active 

participants in social activities at present and in the future . 

In the Ethiop ian context, in order to produce problem so lver citizens by the application of 

student-centered approach in in structional processes a great focu s is given to teachers tra ining 

programs in genera l and to the training of prospective teachers those who wi ll prepared to teach 

in the second cyc le of primary schoo ls using stud ent -centered approach after graduating by the 

10 +3 education level (the new diploma) in particu lar. Hence the stud ent- cen tered approach is 

expected to be implemented at vari ous education leve ls of the country, particularly at the primary 

school leve l, because any problem and misunderstanding comm itted at thi s leve l affects the 

whole education system. Effective implementati on of this approach depends largely on 

experiences of teachers in imp lementing student-centered practices and methods at various 

instructional processes who play pivotal ro le in the teaching-learn ing process. So the degree of 

implementation of student-centered approach by primary school teachers shou ld be continuously 

assessed. It is with this rat ional that the researcher became in terested to conduct research on the 

effectiveness of the 10 + 3 leve l graduate teachers (those who trained to teach in the second cycle 

of primary schoo ls) in implementing student-centered approach in selected second cycle primary 

schools of Arsi zone, in Orom ia Regional State. 

1.2. Statement of the problem 

The paradigm shift, from teacher- centered to student-centered approach had widely advocated 

through out the world. In Ethiopia the new education and Training Policy of Ethiopia (1994) 

under lined the importance of implementing student-centered app roach to promote the 

development of problem-so lving capacities and competenc ies of the learners. Even thou gh 

student-centered wins the debate over the teacher-centered approach and the trad itional approach 

become theoretically obso lete with rapi d advancement in technological resources, educators have 

noted the existence of separation between theory and practice in real situation. Some research 
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stud ies were cond ucted on the implementat ion of student-centered approach in Ethi opia. The 

resea rch finding of Sirak (2000) ind icated that about 58% of class in teachers' train ing 

inst itut ions was teacher - centered while 42% was identi fied as learner centered . The study 

conducted by Oli (2006) revea led that th e status of act ive learnin g/ stud ent-centered approach in 

teacher edu cati on co ll eges was a lso low. Wass ihun (2006) conducted hi s research on the 

implementation of student-centered approach in se lected secondary school s. However, the 

implementation of student-centered approach in second cycle primary schools in general and in 

Arsi zone in particu lar was not well studied. Hence, the researcher believes that this stud y wou ld 

be helpful to fill in the ex istin g ga p. 

To th is end , the follow ing four basic research questions were set: 

I. To what extent is student-center approach implemented by the l 0+3 level graduate teachers in 

second cyc le primary schools of Arsi zone? 

2. Have the 10 +3 leve l gradu ate teachers, principals and woredas ' educational supervisors 

adeq uate tra in ing on th e imp lementation of stud ent-centered approach? 

3. Do the schoo l principal s, woredas and zone educational offices prov ide adequate support to 

teachers and schoo ls fo r the implementation of studen t-centered approach? 

4. Are the classroom conditions conduci ve for the implementation of studen t-centered approach? 

1.3. Objectives of the study 

The genera l objective of th is stud y is to asses the effectiveness of the 10+3 level graduate 

teachers in implementing student -centered approach and to iden ti fy the majo r problems th at 

hinder the effect ive implementation of this approach. The specific objectives include: 

• Examining the extent which the 10+3 level grad uate teachers implement student- centered 

approach; 

• Investigati ng whether the 10+3 level graduate teachers, primary schoo l principals and 

woredas educational supervi sors have got appropriate training on the implementati on of 

student-centered approach or not; 

• Exam ining whether the primary schoo l pri ncipals, edu cational supervisors, woredas and 

zo ne educational offices provide adeq uate support requ ired for the im plementat ion of 

student-centered app roach or not; 
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• Assessing whether the classroom conditions are conducive for the application of student­

centered approach or not. 

1.4. Significance ofthe study 

Since the authorities at various levels of educational administration are respons ible for 

implementing the policy, creating conducive working environment for the school practitioners in 

whom the quality of education can be maintained and for guiding as well as orienting 

practitioners, they too are benefited from findings of the present study. Therefore, the out come 

of thi s study wo uld help Ministry of education, Regional education bureau, Woreda educational 

office, classroom teachers, students, school principals, and other concerned organs in the second 

cyc le primary school s (grades 5 to 8) to design preventive, inte rvent ion and rehabilitative 

measures regarding the implementation of student-centered approach in second cycle primary 

school s of Arsi zone in Oromia Regional State. 

Furthermore the researcher believes that this stud y has the following significances: 

• it provides policy makers and educational officials at various levels with the information 

about the implementation of student- centered approach by 10+3 level graduate teachers,. 

• it helps teachers to improve their methods of teaching; 

• it he lps school principals and woredas educational supervisors to make the necessary 

follow up with regard to the implementation of student -centered approach 

• it also initiate, encourage and serve as a stepping- stone for further and more extensive 

research in the area of the implementation of student- centered approach. 

1.5. Delimitation of the study 

It would have been more useful if the study had included many zones of the region in order to 

get more comprehensive information about the implementation of student-centered approach. 

However, due to financial constraint, the scope of the study is delimited to second cycle primary 

school s only in Arsi Zone of Oromia Regional State. 

Ad mini strative ly, Oromia Region has 16 Zones. Out of these, Arsi Zone has 25 woredas. This 

study, however attempted to treat the effectiveness of the 10+3 level graduate teachers in 

implementing student-centered approach at ten second cycle primary schoo ls selected from 
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fi ver 1/5th
) wo redas of thi s Zone, Which totall y conta in 89 second cycle primary schools (grades 

5-8). 

1.6 Limitations of the study 

The researcher faced shortage of relevant materials with respect to the topic under the study (the 

effecti veness of the 10+3 level graduate teachers), and inaccessibi I ity of transportation to primary 

schools with the target population (the 10+3 level graduate teachers) . Desp ite all these limitations 

the study was plainly managed and completed. 

1. 7. Operational defmitions of related terms 

The fo llowing key terms are defined in the sense they have been used in the study as follows: 

The 10 +3 Level graduate teachers: teachers those who are trained in the new diploma program 

(upon the completion of grade 10 and in the case of the old curriculum, it refers to those who 

graduated from TTl, and upgraded themselves through training to a diploma level). 

Second cycle of primary school: It includes grades 5 to 8 

Student -<entered Approach: it is the instructional process In line with the ideas of 

constructivi sm that gives importance to the activation of students ' prior experi ences, involvement 

of the students in the learning process. 
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Chapter Two: Review of the Related Literature 

This part presents review of the related literature. It includes such topics as: constructivism as a 

philosophical base for student centered approach , classification of instructional approaches, 

impOJ1ance of student -centered approach, the roles of teachers and students in student centered 

classroom, instructional strategies facilitating student - centered approach , and factors hindering 

the implementation of student - centered approach. 

2.1. Constructivism as a philosophical basis for student-centered approach 

Construct ivist's roots can be traced all the way back throu gh the hi story to Socrates. Educators 

trace the foundations on what would become constructivism from Emmanuel Kant who 

concerned him se lf with objective and subjective ways of knowledge. In the 20th century Jean 

Piaget, developmental psychologist noted as the individual who first picked up the constructivist 

baton. He viewed knowledge as some thing wh ich an individual constructs and re-constructs for 

him or her se lf. Piaget contrasted this constructivist perspective of knowledge formation with 

annali st and empirici st view points which see knowledge as a factor of heredity or of one's 

experiences respectively. The constructivist hatch was passed into the direction of cognitive 

psychologist Jerome Bruner and Ulri c Neisser and in the direction of philosopher Nelson 

Goodman simultaneously. 

Another contributor to the collective conceptualization of constructivism IS the Russian 

psychologist Lev Vygotsky. His work usually known as social learn ing theory or socia l 

constructivism took place mainly in the 1930's but was wider known in the West 1960's many 

years after hi s death. Vygotsky's concept of proximal development laid the ground work for 

learne rs to utilize a social support system as a kind of tutoring process where by one can bridge 

the gulf (or zone) that exists because what one knows and what one needs to know (Brunner, 

1996). 

In short, constructivism, as perspective, is grounded mainly on the works of Piaget, John Dewey, 

and Vygotsky that emphasized the cognitive change take place when previous conception go 

through a process of disequilibrium with the new information( Slavin, 1994). It is an idea that is 

nearly 300 years literall y thousands of research report to support its validity as to develop it as a 

useful theory of learning (Yager, 1995). 
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The term constructivism is defined differently by different autho rs based on thei r views and 

experi ences. For instance Cabern ( 1996:304) defined constructiv ism as a model of lea rning that 

consider student as an active agent in the process of meanin gfu l learnin g. Others cons ider 

constructiv ism as a theory about how learnin g occurs and an indi vidua l make sense of new 

inform at ion by connecting to pervious acq uired understanding. Thus, it focuses on how the 

learners construct knowledge from ex perience, w hi ch is un ique to an individual. 

As stated by Taylor (1993) constructiv ism as a view of learning is based on belief that knowledge 

is not a thin g that can be si mpl y given by the teacher at the front of the room to students in their 

desks to memorize. Rather, know ledge is constructed by learn ers through active, menta l process 

development that make them the bu ilders and creators of mean ing and knowledge. In this regard, 

constru ctivism is often in stark contrast to the behaviorist model of learning. Behaviorism defines 

learning as the acquisition of new behavior through conditioning. Behaviorism centers on 

students efforts to accumulate know ledge of the natu ral world on teachers' to transmit it. It 

consider child ren's mind as an empty vessel to be filled or as a mirror reflecting reality . Where as 

the other main stream of learn ing theory, cognitivism conceived learning as a procedure of 

information process ing in the human brain with a close connection to artificial intelligence. The 

goa l is concept learn ing and prob lem so lvi ng. Teachers are no longer stri ct ly experts but act as 

tutors who accompany the learners during the learning process and support them in problem 

solv in g rather than recalling of factual knowledge. In thi s model , the cogniti ve aspects of the 

learner are cons idered, but hi s or her re lationship to the world including other people is not issue . 

By contrast in constru ctivism learn ing is considered as a process in whi ch the learn er actively 

constructs or bui lds new ideas or concepts based on the knowledge a lready processed by the 

learner. Thus learnin g involves constructing ones knowledge from ones own experi ence, and it is 

an individual art. 

Based on the definition of learning stud ent-centered approach is categori zed into the main stream 

constructivism because, it shares the constructiv ist view of knowledge, which cla ims that 

knowledge is constructed as a result of problem so lv ing in authentic environment. Also, 

interaction is central to the process of problem so lvi ng that calls for und erstand ing complex 

situation. Support ing thi s Garbinger (1996 in Lejeuene, 200 I: 3) claims that student- centered 

approach is bui lt up on three construct ivist notions: 
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( I) knowledge acquis ition is an active process, where the learners make senses of the world 

rather th an merely accum ul ati ng facts; 

(2) learner intern a li zes new knowledge in personal way by creating relationships to existing 

knowledge, thus enab ling app li cation; 

(3) knowledge, has a cultu ra l aspect that rel ies on co ll aboration and socia l negoti atio n to give 

shared meanings. 

A constructivi st's classroom consist learner-centered and active instru cti on. In such classroo m, 

the teacher is no longer the transmitter of knowledge, rather he or she faci li tates, gu ides and 

monitors learning, provides students with experiences that allow them hypothes ize, predict 

manipu late objects, pose questions, research , investigate, imagine, and invent, the teacher's role 

is to facilitate these processes. In other word , the teacher creates a conduncive learning 

environment and the students actively participate in the learnin g process and they are responsible 

fo r their learning. In constructivist c lassroom controls comes from students' in volvement 111 

respons ibility rather than external imposition, freeing to focus on students learn ing, this IS 

profitable situation for both students and teachers. Active ly and interactively involvement of 

students, redistribution of power, control and responsibi li ty all contribute to a positive 

relationship between students and teachers that promotes a situat ion where learning thrives. 

Learners generally, through an active mental process on development consult knowledge. Thus 

learn ers are the builders and creators of meaning and knowledge. 

Generall y, a constructivist central idea is human learnin g is constructed; learners build new 

knowledge on the basis of the ir prior learning. As described by Hofstetter (2005) constructivist 

learning model requires active input from students and intellectual efforts and a ids retent ion . The 

impli cat ion of these ideas is that there is no tabu la- rasa on which new knowledge is etched; 

rather learners come to learn ing situations with knowledge ga ined from previous experi ence. 

Thus, in the constructivist perspective teaching is not viewed as a knowledge transmiss ion 

process and teachers do not take the role of the "stage on" rather teachers as "guided on the 

sides" who provide students with opportuniti es to test the adequacy of their cu rrent 

understanding. In other words constructiv ist view of learnin g is sharpl y contracts w ith one in 

which learnin g is passive transmi ssion of information from one individua l to another. Thi s view 

of learning focuses on students and teachers who engaged in a commun ity in wh ich learning is 
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the result of interactions, re fl ecti ons and experience rather than on learning objectives. 

2.2. Classification of instructional approaches 

The terms "method", "technique" and "approach" are commonl y found In literatures of 

instru cti on. But, writers use them confusingly, with out c lea r demarcation. In th is stud y, however, 

these terms are used with the fo ll owing definiti ons given by ICDR : 

Approacb: a set of assumptions dealing with the nature of teaching and learning process . 

Metbod: an over a ll p lan fo r the systematic presentation of knowledge based up on a selected 

approach. 

Tecbniques: specific activities manifestin g in th e c lassroo m that are consistent with the method 

and therefore in harmony with the approach as well. These three terms are re lated in hi erarch ical 

manner, w ith approach bei ng the most general and technique the most specifi c. 

Different scholars used different types of class ification when referring to instruct ional 

approaches . Th us some classifications can be confusing and hard to diffe renti ate. Accord ing to 

ICDR (1999:68) the following are among the common class ifi cat ion of teaching Ilearning 

approaches: teacher-centered versus student-centered , direct instruction versus indirect 

instru ction , conventional versus non-conventional methods, traditional versus modern methods. 

A ll of them, however, have a common basis of classificati on that is the degree of students ' 

involvement in the teaching-learning process. Out of the above classification the most popu lar 

and dominantly used by ed ucators- teacher-centered versus student centered wi ll be briefl y 

d iscussed here under. 

2.2.1. Teacher-Centered instructional approach 

The traditional , teacher- centered app roach is a methodology that gives the priority role and 

responsibility to the teacher. The teacher was placed at the center of instru ction that is th e teacher 

was thought to hold most of the knowledge necessary for students to be successful and he or she 

was assu med responsible fo r students learnin g (ICDR, 1999; Mutass and Wi lss, 1995 and Eggen 

and Kauch , 1996) . The teacher-centered instru ct ion is academica ll y oriented, teacher-directed 

classrooms usi ng sequenced and structured materi als. It refers to teaching activiti es where goa ls 

are c lear to student, t ime all ocate for instruction is sufficient and continuous, coverage of content 

is ex tensive, the performance of student is moni tored and feed back to students is immed iate. [n 
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thi s method, teacher playa primary ro le in structu ring and ex plaining the content ( Roseshine, 

1979 as c it ied in Eggen and Kuacha 1996: 180). 

As expla ined by Bori ch( 1988) in teacher centered methodology sk ill s are taught by th e teacher's 

te lling' describin g, de monstratin g and ex plaining th e technique step by step in their attempt to 

master the techniques v ia drill s, practi ce and rec itati on. Thus, teacher-centered approach is 

passive, during the lectu res, stu dents just li sten to the teacher and try to di gest as much 

knowledge and informati on as they can. In the practi ca l lessons, new skill s are taught using 

demonstration, here the teacher monitors stu dents c lose ly ensurin g that th ey are able to repeat the 

task that was demonstrated ea rl ie r. 

Accordi ng to ICDR (1999:68) in thi s traditi onal meth odo logy the teacher used "Chalk and ta lk 

"or the methods of teaching in which the teacher was active and student passive . She or he e ither 

wrote notes on th e black boa rd , which the stude nts pass ively copied in their exercise books or 

students memorized the in fo rm ati on from their text books, the text and teacher are th e source of 

authority. Further more, Lance (200 1) concluded that in thi s approach the teacher transmi ts 

knowledge and in formatio n to studen ts and students are pass ive rece iver of knowledge .they are 

viewed as an empty vessel waiting to be fill ed with knowledge. 

Genera ll y, student in the teacher - centered environment rece ive kn owledge from the teacher, 

intern alize it and later durin g assessment refl ect it back. The mean ing makin g and personali zati on 

of knowledge to the prev iously acquired kn owledge are left to the learner and not emphasized in 

the teachi ng process . The student teacher re lationshi p is reception and d isseminator respect ive ly. 

In thi s methodology the teacher, usua ll y foll ows a log ica l sequence of presentation which may 

include rev iewin g the prev ious lesson, presenting the dail y lesson providing guided practi ce and 

set feedback and fin all y eva luating the students' perform ance. As summari zed by Borich ( 1988) 

in teacher-centered approach the teacher is mo re acti ve than studen ts, he/she is active in 

exp la ini ng, monitoring and describin g. On the oth er hand students listen passivel y while the 

teacher "pours knowledge into them thus, the main acti vity of student is perhaps li stening and 

copying notes from chalkboard. In teacher-centered classroom the desks are arran ged in straight 

rows and there is usuall y no group work . 
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He had also identified the two specific assumptions of the teacher- centered instructional method: 

there is a common body of knowledge that learners need to know and learners know about the 

same amount of materi als as they enter the learning situations. But practically, the first 

assum ption can be eas il y met, wh ile the second is rare. 

Some people agree that thi s instructional method, if properly hand led by experienced teachers 

can give students the necessary knowledge. However, trad itional learning system is in effective 

when based on mistake assumption , where people can' t predictably transfer learning from one 

situation to another new situat ion and often have no opportunities to learn from experience. 

Bes ide th is the teacher controll ed teaching assumes the teacher as a provider of knowledge and 

students pass ive rec ipients of knowledge, thus lim iting the students' deve lopment of cognitive 

management ski ll s which are crucial for effective learning. This may also create discipline and 

classroom control problems if students are not engaged in learning activities. 

The teacher - centered approach emphasize on theory rather than practice and the success ful 

students are those who can display their knowledge of facts that have been feed in to them. In line 

with thi s Leu (2000: II) explained that in thi s method there is little time for practi cal activities, 

discussion, group work, experiments or other alternative methods. The most common teaching 

methods that can be included under this approach are lecture, demonstration and questioni ng and 

answering. Since the emphasis is on memorization of the maxim um amount of information, there 

was no time for other activities, such as activities that lead students to discovery and con nect the 

new in fo rmation to the exist ing experi ence. 

Teacher -centered method of instruction consider the product (learn ing out put) more impoltant 

th an the process of arriving it. Moreover teacher - centered instructional methodology focuses on 

content and learning objective, knowi ng what students wo rk as individuals and often in 

competit ion with other students are hi ghl y dependant on the teacher 's activities and lecture is the 

dominant method of curriculum deli very. The teacher' s role is that of an expert (Ell is 1995 :219). 

Since thi s method fails to hold all veri ties it becomes boring and students also forgot what they 

have learned that is retention of knowledge is low. In thi s approach there is no stimulus to dri ve 

them to acquire additional skill s and knowledge on their own. In addition to its short coming 

mentioned above, criti cs of teacher - centered methodology claimed that thi s type of teaching 

dose not address the need of the student in our ever - changin g, information rich , global society. 
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Hence, the currently propagated shift fro m teacher - centered to student - centered approach, that 

claims students shou ld act ively construct their own learnin g is critical to overcome th ese 

problems. 

Derebssa (2005:8) had menti oned the reason for the need to shi ft from teacher - centered learnin g 

to student - cente red learning. Accordi ng to th is educator use of active, student- centered learnin g 

techniques is vital, because of their powerful impact up on students' learning skill s. Students -

centered learning is most appropriate for li fe long learning skills needed in the work force of the 

information age . With rapid advancement in techno logical resources the traditiona l approaches, 

teachers leadin g and text books based lea rning become obso lete and student - centered 

instruct ion appea rs to be win ing the debate over teacher centered instruction. However, the 

traditi onal approach is still dominated in Ethiopian schoo ls. 

2.2.2. Student - centered approach 

The idea of student -centered approach is rooted in the works of such theorists like Jean-Jacques 

Roussean, .Iohn Dewey and Lev Vygoti sky. Later, it became popular in the earl y 1980s, when 

Jean Pol martin developed the concept systematica ll y for the teaching of French as a foreign 

language and gave it a theo retical background in various proclamations. Thi s approach is 

genera ll y grown from constructivi st methodology views of ed ucation in which the construction of 

knowledge is shared ; learni ng is achi eved through students' engagement with activiti es in which 

they are in vested. Different authors use different terms for stud ent - centered approach, such as, 

acti ve learn ing, interactive-learnin g, inquiry learnin g, experimental learning, and learning by 

doing. 

Different authors have defined th e term student -centered approach in different ways. For 

instance, According to Leu (2000), a student- centered approach is a stream of constructivism 

that places the learner at the center of the learning process by shifting the emphasis of teach ing 

from transmiss ion of "facts" or inform ation to teaching learn ers how to learn , and how to find 

informat ion for themselves. Thus, thi s approach ex pects the learners to be active, responsible and 

palticipant in their learning process both in and out of the classroom. Student - centered 

instru ct ion is a broad approach that includes such tech niques as subst ituting active learning 

experi ences for lectures, holding stud ents responsible for material that has not been explic it ly 
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di scussed in class, assign ing open - ended problems and problems requiring criti cal or creat ive 

think ing that can not be so lved by following text examples, in vo lving students in simulations and 

role - plays, ass ign ing va ri ety of unconventional writing exercises, and usi ng nature - placed 

and/or cooperative learn ing . 

It is a perspective that couples a focus on individua l learners (their hered ity, experi ences, 

perspect ive, background, ta lents, interests, capacit ies and needs) with a focus on learning that 

promotes the level of motivation for lea rning and achievement fo r all learners (Mccomb et.al, 

1997). It is a process in wh ich individuals take the initiative to diagnose the ir learning needs, 

formu late learning goa ls, identify resources, se lect and implement learning strategies and 

eva luate learning out comes (S ilkock and Brudert, 2001 as cited in Derebssa, 2005). Other 

educators defined students -centered learning as an approach to educat ion focusing on the needs 

and interest of the students rather than those of others involved in the educational process, such 

as teachers and admin istrators. Thus thi s approach has many implications for designing 

curriculum. 

Active learning, student- centered approach is derived from two basic assumptions: learning is by 

nature an active endeavor and different peopl e learn in different ways (Chet et. aI., 1993). Many 

authors argued that in student -centered approach the teaching - learning process is oriented to 

ward's learner's activities rather than rote memorization ; learners frequently interact among 

themselves and with their teacher; teaching is directed more towards class "divided in to groups"; 

learners initiated their learn ing and more responsible for their learning and the ro le of the teacher 

is more of faci li tator and resource person in the teaching -learning process. 

Generally, student - centered instructional methodology, focuses on students to play more act ive 

and dominant ro le in their learning, based on the constructivist perspective that knowledge is 

something that should be acquired, constructed and deve loped by learners themselves and not 

some th ing that they im posed by others. This approach gives chance for students to learn through 

their own effo rt and take full responsibilities for their learning with the teacher as a facilitator. 

They deve lop knowledge, skill s and attitudes by active ly involving in variet ies of independent 

learning experiences, that it is se lf- learn or se lf stud y activities. Thus students take part in 

planning organiz ing and presenting act ivities. In thi s approach the teaching process is more 

indirect, the teacher serves as a faci li tator rather than as knowledge di spenser and controller, after 
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the instructions he or she leads stud ents to the sources of information (books, experts, practically 

activi ti es and di scuss ion) to enab le them to construct knowledge, to reflect on or app ly what they 

have learned and so lve problems. In these learnin g processes the teacher guides th e students who 

are doin g things, think ing critically about what they have learned. In general the teacher provides 

stud en ts useful learning experiences, he or she follows- up, guide, assist and evaluate (gives feed 

back) the student learnin g. 

Silberman (1996: ix) also stated that when learning is active, student- centered students perform 

most of the activities or the works, use what they have learned in the ir dai ly life. He genera li zed 

that active learnin g, student centered learnin g is interactive, supporti ve, fun fast- paced and 

personally engaged to every learn er and effective when employed . [n learner- centered classroom 

stud ents are acti ve ly in vo lved in the learning process and their prior knowledge and experience is 

integral part o f the process. Whether a given acti vity is student centered or not depends large ly on 

who is in charge, which decides what, should be learned; who should learn it, on how the success 

of the effort should be measured. Thus, student - centered learnin g depends on the extent the 

stud en ts make th ese decisions and the in volvement of th e learner in the instructional process 

(Temechegn, 2002), 

Acco rdin g to Ulmer (2002) student - centered ness fundamentally gives emphasis on: (a) good 

relationships between teacher and students; (b) being strategic about information transferred; (c)a 

congruence between obj ecti ves in a course and the eva luation mechani sm; and (d) giving primacy 

to what the learners' needs rather th an what the teacher wants to teach. 

Furthermore, Eli s ( 1995:29 1-2) stated that student - centered approach focuses on the process, 

how student know, work independentl y, in groups and in teams coo perative ly. Teaching sess ions 

are flexible and are not a lways c lassroom based in contrast to the traditional teacher - centered 

methodology students are active and responsible fo r their learnin g and the instruction is more 

interactive thus, the student - student and student - teacher interaction is an important element of 

the instruction. Students learn through active participation in the learning activities individua ll y 

or co ll aborative ly with other students through di scussion role play ing, cooperative and other 

student- centered methods. The teacher acts as a faci li tator rath er than guardi an of know ledge. He 

or she designs instructions that lead stud ents learn for understanding through debating, 

internegotating, discuss ion , creative ex planation etc, and guides the learning process. 
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Generally, the student- centered teaching- learn ing model focuses on the learners' growth and 

development of the cogn iti ve ab ilities. Hence, it focuses on the process of learning, to enable 

them activel y, independently and critically create their own meanings from the given tasks. 

Ed ucators had suggested that the tasks should have clear learning objectives and lead them to an 

out comes, such as so lution to a problem. They also argued that the student - centered cou rses 

should focus on the learner than the teacher, on the other hand the content shou ld be relevant and 

meaningfu l for them and the curriculum shou ld be constructed based on the learners' interest and 

needs. 

To sum up the focuses of student - centered methodology is the learner rather than the teacher. 

Students learn through active involvement in the learn ing process and through interaction with 

others. They are engaged in activities li ke dialogue, debate, writing, discussion and problem 

so lving as well as higher order thinking as analysis, synthesis and evaluation. 

2.3. Significance of student -centered approach 

Student - centered approach has numerous importances in the teaching - learning process. 

Lejeune (200 I) has identified the fol lowing advantages of this approach: 

• it promotes deeper learning process, personal growth, social skill s and a hi gher degree of 

flexibility; 

• student ' s collaborat ion and peer instruction in its classroom provides continuous feedback 

to both students and the teacher. As the students interact with each other as well as the 

teacher they process the subject matter and learn, because they are involved in more than 

li stenin g; 

• students are invo lved in developing higher order thinking ski ll s (analys is, synthesis, and 

eva luation); 

• students are engaged in activities ; 

• greater emphas is is placed on student 's explorat ion of his or her own attitudes; 

• it enhances self discovery and the development of responsibility. 

Student - centered methodology provides opportunities to students for active involvement in 

educational process and responsibility for their learning. These enhance the student' s ability to 

utilize the cogniti ve skill s of objectivity, creative thinking, judgment, interpretation and problem 
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solving skill s. The active engagement with the subject and learning process al so improves the 

student s' academic performance, thi s leads increased participation in the instructional process, 

deeper understanding, positive attitude towards the subject to be thought and life long learning. In 

add ition to thi s, Bonwell and Eisen 199 1; Johnson - Johnson and Smith 199 1; Meyers and 

.I ons 1993 and Nardos 2000 have mentioned the followin g educational benefits of student -

centered approach: (a) student - centered learning is intell ectuall y more stimulating and thereby 

is more effective in el iciting and sustaining student motivation and interest in activities; (b) it is 

effective in foster ing a number of important learning ski ll s invo lved in the process of organizing 

their own work during individualized acti vities, and interaction and communicat ion ski lls during 

co- operative activities and (c) it enhances self discovery and the development of sense of 

commitment and responsibility. 

Ky rncou (1998:39) has also li sted the following advantages of student - centered activities: they 

are effective in promoting learning sk ill s, like organizing learning activiti es and communi cation 

ski ll s involved during individuali zation and cooperative acti vities respectively; they are 

inte ll ectuall y more stimulating and there by are more effective in eliciting and sustaining pupil 

motivation and interest in the activities; they are likely to be enjoyed, offer opportunity for 

progress, are less threatening than teacher talk and their by foster more positive attitudes in 

pup il s to wards them selves as learners and towards the subject. Furthermore student - centered 

techniques transform the teacher from imparter of knowledge to facili tator and co - learner and 

the students in to collaborators. Students understand and retain materi als much more effect ive ly 

when they participate in the learning process. They learn to question and challenge information 

presented, develops creative so lut ions, work collaboratively, communicate the ir ideas, and 

effectivel y critique themselves and others. In addition to the above advantages the student -

centered learning increases information retention , positi ve peer relationsh ip , promotes higher 

level thinking skill s, student persistence and higher esteems. Moreover the interactive nature of 

student -centered instruction promotes much needed socia l ski ll s like decision making, conflict 

management and communication sk ill s. The student - centered method of teaching focu ses on 

practices and active methods of learn ing, hence, the skill s and knowledge acquired th rough thi s 

method are helpful to function in soc iety, in general, and to meet the realties of classroom, in 

particular (Ca ll ahan, 1988). 
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To sum up , the benefits of student - centered approach in teaching - learn ing process are 

enormous. The main one is that students' acti ve involvement in the learnin g process which leads 

to deep un derstand in g of the subj ect matter and life long lea rnin g for their futu re lives. Even 

th ough ed ucators have magnified the advantages of student - centered approach it has some 

disadvantages. Mutassa and Wills ( 1995) have identifi ed the following lim itations of active 

learnin g, stud ent - centered approach: (a) it involves a lot of time, so that teachers find it difficult 

to covel' the prescribed sy llabus; (b) the implementation of student - centered approach requires 

very capab le and well trained teachers, so as to provide effecti ve guidance to students;(c) it may 

not be possib le to use it in all s ituations; (d) it is not economic in terms of space. For instance, 

role play or group experimentation necess itates a large amount of space and (e) it is not a lso 

economical in that it is necessary to use many apparatus, resources or chemica ls. 

2.4. The roles of teachers and students in student- centered approach 

In any instructional process there are teachers' as well as studen ts' roles. In student -centered 

approach th e teacher surrenders some of the contro l of the class as she/he becomes a fac ilitator, 

and th e students take increased responsib ili ty for not only what but also how they learn . 

Incorporating active learnin g in the classroom, then , req uires students to act. 

2.4.1. The role of the teacher 

In student - centered approach the role of the teacher has changed from knowledge dispenser to a 

faci litator. He or she creates a learnin g env ironment which provides students opportuniti es to 

lea rn individually and from one another throu gh active invo lvement in the process and to become 

responsible for their learning. Even though the learners become responsible for their learnin g, it 

is still the teacher who sets the sage and conducts and guide life in the student - centered 

classroom. Thus, the teacher designs instru ctional means, acti vities, materi a ls, tasks etc in li ght of 

nonnati ve and moral criteria. He or she guides and manages the activities and make sure that a ll 

students are workin g productively on the activities and monitor their progress . 

According to Plass ( 1998:31 2) there are many potions to the teacher in learn er centered 

classroom in which the teacher takes on the role of manager, and of a facilitator of learnin g. The 

teacher can act as a monitor to ensure that students are proceeding in correct way and in the right 

direction, helping students to organize their learning, or perhaps paJ1icipate as a group member if 
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the students are losin g track of their objective. Supporting thi s idea, . In student --{:entered method , 

the teacher moves at the back and arou nd students in the classroom , guiding and following 

groups of pupils. He or she manages the activities and make sure that all pupi ls are working 

productively. Thus, the teacher is no less important than in the teacher - centered method (Leu 

2000: 12). 

In ge neral the roles of the teacher in a student -centered instructional process include: gu iding 

and fac ilitating the students' learning rather than asserting towards targeted learning goals; 

in volv ing in creating rich environment and activities for linking new information to prior 

knowledge, providing opportunities for collaborative work and problems so lving and offering 

students a multiplicity of authentic learning tasks and real life problems to students and help them 

to discover their solutions; presenting instruction that help students to discover, debate, di scuss, 

exam ine, exp lore, experiment, hypothesize, observe, pose question , so lve problems and to take 

ri sk and responsibility. The teacher in student-centered classroom also serves as a model in 

invol vi ng c ri tica l thinking (sharing thou ghts about something's), demonstrating (showing students 

th e way how to do some thing step - by -step, to figure out an unfam ili ar word, to represent and 

so lve a problem, to organize a compl icated information); acts like a coach, involves in giving 

hints or cues, providing feed back redirectin g students' efforts helping them in using strategies. In 

doing so he or she provides the right amount of help when students need it and prepare students 

to be responsible as much as poss ible for their own learning. The facilitator is ex pected to act as a 

resourceful in put, but not the onl y resource because input a lso be provided by the students, 

materials and tasks, that is to mean he or she should have a broad and deep knowledge in course 

to be taught or subject matter area in order to provide really effective support. The teacher is also 

responsible to assess the misconception of students and help them to improve it and to assess the 

limitation of the learner's choice of educational activ ities. He or she also encourages self­

diplomacy function s of students. 

2.4.2. The role of the student 

In student- centered approach , the student is at the center o f the teaching-l earning process. It is 

the most important agent and plays act ive role in th e process. 
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Generall y, in learner - centered classroom, students have responsibility to learn . Thus, they are 

not on ly receiver of informat ion from lecturers and book, they also rearrange informat ion, 

di scuss, compare, analyze draw conclusion and communi cate. In addition to these acti viti es they 

set goals for their learn ing and plan tasks, during learning they work together to accomplish task 

and monitor their progress and after accompli shing their task, they assess their perfo rmance and 

plan for the future learning. 

2.5. Instructional methods facilitating student -centered instruction 

Frazee, et.a!., (1995) stated that long - term learn ing occurs thro ugh active invo lvement in variety 

of instruct ional methods that are thoughtfull y and purposely planned by the teacher. As explained 

by Sguazz in and Grann , 1998 student -Centered instructional methods are very crucial to help 

learners invo lve in the learning process. Some of these methods that can be used to teach 

different subjects are, group work, drama and role - play, inquiry or problem solving etc. 

Thus, in this part of the reviewed literatu re, some of the basic instruct ional methods used In 

student-centered classroom will be presented. 

2.5.1. Inquiry 

Inqu iry is a method of teaching where active process of seeki ng of understand ing occurs. It 

prod uces new ideas, which contribute to human civilization. Every person has the potential to 

create new ideas and the process of inqui ry is both an ind ividual and interpersonal adventure. 

Children are naturall y curious and eagerl y seek to understand the world around them. Thi s is the 

essence of inquiry. The teachers' task is to create the situations in which each child can di scover 

the power of ideas and generate concepts about the world. This method is des igned to teach 

students how to investigate a questions or a problem through the systematic gathering of facts. 

The teacher has to gu ide the students to help them to work to wards a so luti on to a problem. 

Generall y Eggen and Kauchak ( 1996:24 1) have identified the foll owing roles fo r teachers in an 

inqu iry method: develop lessons that develop students' ab ilities to recognize problems, suggest 

tentati ve answers identify and gather relevant facts and criti call y assess tentati ve so lutions. There 

are sk ills of inqui ry, and development of these skill s is an exp licit process when inquiry methods 

are used so if student play primary ro le in inv iting an inqu iry lesson, a teacher must fac ili tate the 
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Regarding students, in inquiry method, students begin their analys is by responding to open -

ended questions, the questions that ask them to simply describe or compare and contrast and as a 

ooljjkklresu lt, ha ve variety of acceptab le answers. It is also the leamer that connects what is new 

" 

to him or her past experiences and knowledge. To increase student participation give time him or 

her time to think, wh ile us ing inquiry these questions should remain longer (Eggen and Kauchak 

1996:8 1 ). 

The ma in aim of inquiry teach ing is to stimulate or promote independent resourcefu l thinking. 

Involvi ng students in inquiry method is one of the most effective ways to help them to develop 

their higher order critical thinking skill s (Clark and Starr, 1988). For the young children inquiry 

invo lves leaming through explanation and investigation. In inquiry experiences can take place in 

the classroom, the literary or out side in a field trip. While inquiry the child uses sight, smell, 

touch, and the kinesthetic sense to gain general and specific information that will help to form 

concepts, categories for making sense experiences. This method is implemented in the fo llowing 

steps: identifyi ng a question or a problem, making hypothes is, gathering data , assess ing 

hypothesis and generali zing, (Eggen and Kauchak 1996:239). 

2.5.2. Problem solving 

Problem so lving is one of the most important student -centered methods that promote students' 

problem solving abilities. The problem so lving ability enables the chi ld to find out appropriate 

solution of the problems, which confront him or her (Callahan e/. al., 1988:87), It is a technique 

whereby the teacher and students attempt in a conscious, planned and purposeful effort to arri ve 

at some explanation or so lution to solve some educationall y significant di fficulty (Aggarwal, 

1996). It is a process of producing or closing a perceived problem gap. This technique invo lves 

providing students with content related problems to fi nd some answers or find reasons why the 

problem ex ists. 

Accord ing to Clark and Starr (1 988) in the problem solving approach, the following steps ha ve to 

be implemented: defining and delimiting the problem; gathering evidence that may help to so lve 
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Accordin g to Clark and Starr ( 1988) in the prob lem so lving approach, the fo ll owing steps have to 

be implemen ted: definin g and delimiting the problem; gathering ev idence that may help to so lve 

the prob lem; fo rmulating hypothesi s solution to the problem ; testi ng the hypothesis and so lve the 

problem and restart ifnot solved. 

In problem so lv ing method, children often work in small groups to so lve the problem with 

teacher's gui dance and present their work to whole class for di scussion. In the class di scussion , 

the teacher often ca ll s on children with less mature strateg ies first, cha ll enging those with more 

mature strategies to thin k of alternative ways to so lve the problem. In thi s method the teacher 

encourages th e use of multiple so lution strategies and em phasizes the importance of th e children 

us ing a strategy that is most appropriate for them thi s provides students a chance to learn from 

thei r successes and failures . This method a ll ows groups to work through a situation from 

beg inning to end to so lve the problem. 

2.5.3. Discovery 

Di scovery learnin g is the opposite of reception or being told or be ing pass ive; rather in this 

method students seek out and discover knowledge (Callahan , 1988). It encourages students to ask 

questi ons and formu late there own tentative answers and to deduce general principles fro m 

part icular examples or experi ence. It is commonly equated with inductive learn ing where it is 

arri ved at general ization from specifi c task .. The discovery learnin g model req uires that the 

student parti c ipate on mak ing many of the decisions about: what, how and when somethin g is to 

be learned. Instead of being told the content by the teacher, it is expected that the student wi ll 

have to explore examples from them di scovers the principles or concepts which are to be learned. 

Learni ng is more meaningful , more throu gh and therefore more usable when pupil s seek out and 

di scover know ledge rather than just be ing receivers of it. In d iscovery learnin g instead of 

memori zin g cet1ain fact s, the students d iscover them for themselves and they learn how to learn. 

2.5.4. Role - playing 

Ro le-play ing is a method of stimul ation in which students assume the ro les of individuals or 

groups in a rea l-l ife situation. Here students are asked to "act out" a part. In doing so they got a 

better idea of the concept and theories being discussed. However, it is important to be sensitive to 

the fact that some students are very un- comfortable acti ng out. The teacher shou ld be ready to 
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provide an alternative, like to have students write abo ut their ass igned ro le rather than act the 

role .. Accordin g to Silberman(1996:27), to be successful when conduct ing role playing however, 

it is important to know different ways to set up and lead it. The students should be given a 

general scenari o and asked to fill the detail s. Also they have to be given well-prepared 

instructions that describe the facts that about the ro les they are portraying and how they behave. 

Giving extensive background information abou t the situation and characters to be portrayed is 

very important. 

In role playing, the students have the opportunity to experience and analyze the specific situations 

be ing stud ied (Frazee, et. ai., 1995). Thus this method all ows students the opportunity to explore 

practi ce, ski lls, small group interaction and it enables them to see reality through eyes of others. 

Role - playing is useful for motivating and developing students feeling and att itudes. It is also 

enjoyably for learning about peopl e, places, events and times. 

2.5.5. Project method 

According to Beswik (1987), the project method is one of the most valued modern methods of 

teaching and learn ing activity which is employed in a situation where the school, the cu rri cu lum 

and the contents of the studies are considered from the learner's points of view, hi s or her needs 

and interest in the context of real li fe situation. In thi s method there are attempts to connect 

activities in the school to child ' s needs and real life. It is a natural, life long learning activity -

involving investi gation and problem solving by an individua l or small group. Ideally it should 

consist of task in which a student set out to attain some defined goa ls or real personal value 

(Clark and Stars, 1988 : 256). Since it is based on a rea l life and results in problem solving, the 

students are engaged in it by fu ll y bein g interested. They can se lect their own individual projects 

independently or in - group; however the teacher can playa significant role in presenting a list of 

alternative or selected projects for students. The teacher should also approve the projects of hi s 

student before they attempt to work. The proj ect method stresses on develop ing probl em solving, 

thinking and reasoning skill s. It prov ides pupils the chance to seek out informat ion for 

themse lves and use initiatives in learning and the opportunity for information to be used rather 

than accumulated. The project method also encourages the gather ing and use of different kinds of 

ev idence and organ izing information into a coherent comment Beswick (1987:35). 
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2.5.6. Collaborative learning /group work 

Researchers reported that regardless of the subject matter, students working in small groups tend 

to learn more of what is taught and reta in longer than when the same content is presented in other 

instruct ional format. Students who work in co ll abo rat ive learning also appear more satisfied with 

their class. Although placing students in groups and giving them tasks in which they depend on 

each other to complete the work is a wonderful way to cap italize on the social needs of students. 

Students in co ll abo rat ive learn ing tend to become more engaged in learning process, because they 

are doing it with their peers. In line with thi s Silberman (1996:6) puts that collaborative learn ing 

activities help to drive act ive learn ing. Thus, the ab ili ty to teach through small group co -

operative activ ities will enab le more to promote active learning in special way. Further more 

giving different assignments to different groups promotes students not only to learn together but 

also teach each other. What a student discusses with others and what a student teaches others 

enable him or her to acquire understanding and master learning. These importances of group 

work make it vita l in student - centered classroom. As described by Melese( 1999 :20) group work 

suits almost a ll types of subject matter across the curriculum and fits into all kinds of learners. 

The proper implementation of this method enables students to acquire and develop knowledge, 

sk i lis and attitudes. 

2.5.7. Discussion 

Discussion is a kind of teaching method that often involves solving problems that students have 

identified and chosen. It is tied with the discovery method, which requires students to find their 

own concepts, princip les and solutions, not to adopt them from a teacher or the text book. In this 

method problems may also be presented by the teacher for the students to di scuss quickly in 

small groups and report the results to whole class after a short wh ile. While compari ng this 

method with lecture on measures of retention , higher order thinking, att itudes and motivation 

tended to favor the di scuss ion method (Mckeachie and Kulik, 1995: 288). 

2.S.S. Brainstorming 

Brainstorming is a method of co ll abo rative problem solving in whi ch all members of a group 

spontaneously contribute ideas, or a similar process under taken by an individual to solve a 
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problem by rapidl y generat ing and recording a variety of poss ible so lution. In this method student 

is given an exerci se that a ll ows creative thin king for new ideas. 

To sum up, s ince not a ll students learn efficiently by the same method, not all methods interest 

stud ent equa ll y, no s ingle method is better than others for al l types of content, and not a ll 

methods provide atta inment of a particular set of instructional objectives, teachers have to use a 

variety of method in teaching their students, to make important decisions on the type of 

instructional method needed for a particular instruction. Hence, teachers shou ld have 

understandin g on different teachin g methods inc luding the set of assumptions (approaches) wh ich 

dea l wi th nature of teaching and learn ing (lCDR, 1999:67). 

2.6. Factors affecting the implementation of student - centered approach 

A number of factors can be mentioned as related to facilitate or hinder the effective 

implementation of student -centered approach in classrooms. However, some of the main factors 

that can influence the app licab ility of the student- centered approach are related to, tra ining of 

teachers, teachers' , principals' and students ' attitudes, lack of support, c lassroom conditions, the 

organ ization of the curri cu lar material and shortage of instructional. 

2.6.1 The Training of teachers 

Sguazzin and Grann ( 1998) have described that good and effective ed ucat ion in the classroom 

demands a we ll - prepared teacher, a competent teacher (both academ ica ll y and pedagogicall y) 

and se lection of teaching strategies, activiti es and materia ls appropriate to achi eve the obj ectives 

of education at different leve ls. Thus a teacher should get adequate academ ic and pedagogical 

tra inin g to develop these teaching skill s. The way teachers trained can strongly affect the who le 

educationa l process, particularl y the implementation of th e student- centered instructional 

method. Thi s is because, educato rs argue, that 'teachers teach the way they were taught" (lCDR, 

1999: 67).That is if teacher tra inees learn mainl y through the lecture method , thi s leads them to 

use th is method in the ir own future teachi ng. Several studies indicated that "teachers should be 

taught by the same methods whi ch wi ll be expected to use in their future career" (Maunda, as 

c ited in Ambaye, 1999:3). Thus, for the effective implementation of stud ent-centered approach in 

schools teacher tra inees should learn academ ic and professional courses by the instructional 
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methods that help them to implement this approach in their own teaching and get the necessary 

knowledge regarding student-centered methods throu gh pre-service/in-serv ice training. 

However, scholars have mentioned that the trainers failed to relate theory with practice. In line 

with this Amare (2000:36) has explained that one could speculate (although this has to be 

confirmed throu gh systematic investi gation) a poss ible students exposure to the new perspectives 

in a teacher-training program. The discrepancy could, however, exp lained partly by the conflict 

between what perspective teachers are told to do and what their instructors actually do. This is to 

mean th ere is a gap between theory and practice. This indicates that lack of pre and in-service 

training; make man y teachers not be aware of what may be done to change the learning 

environment. 

Generally student -centered approach will be effectively implemented in different levels of 

educational institutions when teachers are acquainted with this methodology. Hence primary 

school teachers must get the required training on how to implement instructional methodologies 

in general and student-centered instructional methods in patiicular (Aspy, 1972). 

2.6.2. Teachers' and principals' attitudes 

Teacher' s att itude is the basic ground in positive or negative way towards problems, ideas or 

events. Thus a successful innovation depends substantially, on teacher ' s attitude towards 

proposed curriculum alterations. Students which have positive attitude towards teaching, and the 

curriculum are found to be high leve l achievers in learning. Many educators have asserted that 

the attitude of teachers and school principals towards active learning, student- centered approach 

is a determinant variable in their effective implementation. Teachers and principals who strongly 

support positivi st epistemology assume that knowledge exists separated from the learner fixed in 

the world and it is made up of di screte and irrefutable pieces of information or facts. The 

assumption is that teacher is the source of knowledge and knows best whereas pupil s are "empty 

vessels" to be filled by the teacher (Plass, 1998). Thus, those teachers and principals who are in 

favor of positivist epistemology could have negative attitude towards student- centered learning. 

On the contrary, there are also teachers who view knowledge as it is produced through interaction 

between the learner and the world around him or her, constructivist epistemology. This 

interaction leads to interpretation and understanding, not just to memorization. Therefore, 

learners shou ld be active participants and active learn ers and the teacher who takes in this model 
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is to use classroom methods that encourage the pupils to be active as much as poss ible through 

the use of hi gher order thinking ski ll s like problem so lv ing and com munication methods (Leu , 

2000:4). Hence, in li ght of thi s v iew, teacher who supports constructivist epistemology has 

positive att itude towards active learning. There may be many factors that contribute to low 

perception and negative attitude of teachers towards student-centered methodology. Few of these 

facto rs, as in d icated by Temechgen Engida (2002: 40) are: in adeq uate teacher training ; teachers' 

fear of their authority/control and teachers' resi stance to change 

Therefore, possession of a co ll ege degree is not in a way to ensure that teachers w ill be effective 

in the ir teachin g, un less and other wise they have positive attitudes to the subjects and approach 

of teaching. Negative att itudes may harm or injure the whole process of teaching, such as during 

se lection of content, methods, planning act iv ities, mechani sms of evaluations and so on. Thus, 

teacher with posit ive attitude and the necessary theoretica l and technica l knowledge can 

demonstrate the abil ity to bring about the intended learning out comes. 

2.6.3. Students' attitudes 

The new instructional model, student-centered learning intends to produce act ive and motivated 

learne rs who can cope with the demands of the modern world. Active learning methods 

enco urage student's autonomous learnin g and prob lem-solving skil ls. It provides pupil more 

interaction with peers, promot ion of shared activ ities and team wo rk, great opportu ni ties to work 

with range of pupi ls and w ith great personal sat isfact ion , (Caple, et. al., 1995: 230). Thus, unless 

stud ents decide to act actively in the learnin g process by accepting the ir new ro les, they will not 

be benefited from this new teaching - learnin g methodology whi ch opposes the students' 

passiveness. 

2.6.4. Support from school principal 

The school principal can be considered as a prominent figure in the schoo l system as fa r as he or 

she is the one who is assigned to lead all activities that go on in the school envi ronment. He or 

she is responsible for both the academic and ad min istrative affairs in the schoo l and the 

implementation of educational programs is much dependent up on the effect iveness of the 

principa l hence, he or she is expected to have dedication , commi tment, positive att itude towards 

hi s or her profession and the necessary training. 
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According to Squazzin and Grann (1998), for the effective implementation of student centered 

learning the school principal and its management, department head and others need to understand 

that , active learn ing as a building block of long life learnin g. The school as a whole should do 

everythin g possib le to fac il itate active learning; thi s invo lves allocating funds for additional 

equ ipment, orderin g books in sets to all ow use by a small group. In add ition to thi s, schoo l 

managers are supposed to provide necessary induction and continuous profess ional support to 

teachers and should encourage the invo lvement of the teacher in the implementation of the 

instructional methods that promote student -centered approach. However, thi s needs ex tensive 

training of the school principal through both in pre and in-service programs. Provision of support 

to teachers in implementing educational policies and programs could be improved if the 

managers of the schoo ls are properly trained. 

To sum up, school principals should get appropriate and continuous tra ini ng that enables him or 

her to be competent enough in the implementation of educational programs in general and student 

- centered instructional methodology in particular. 

2.6.5. The roles of supervisor 

Supervis ion is the service provided to school for the purpose of improv ing teach ing and learning. 

Regarding the importance and role of supervision, Melese (1999:8) described that, the major 

focus of supervision is on the provision of technica l assistance in order that organ ization or an 

indi vidual will be improved and be able to accomplish necessary duties and responsibilities. The 

education systems provide services to schools to help them succeed . This include providing 

information and tra ining regarding instructional training and instruct ional practices , monitoring 

and eva luating schools, teaching methodology and academic performances, ass igning budget and 

qua lified teachers etc. Such supports are given to schools based on the resul ts of supervis ion. 

Supervision may be carried by the department heads, directors and related educational 

supervisors those who are intended to provide feedback, and profess ional assistance wi th the 

foc us of so lving problems and improving the teaching learning environment rather than fa ult 

finding. The effectiveness of supervision depends on the skills and competence of supervisors in 

work ing with the ent ire staff, classroom teachers, speciali sts and adm ini strators. In line with this 

Sm it h, 1996: 403, fOlwarded that Supervision is a cooperat ive service des igned to help teachers 

rather th an report abo ut them. Because, teachers may need necessary timely feed back re lated to 
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th eir perform ance that can fac ili tate th e teaching and learnin g process, the supervisors should be 

professionally trai ned and acti vely think a head of time about the curriculum , methods of 

teachi ng and th e schoo l situation. Thus, the absence of tra ined and skill ed supervisors retards 

schoo l acti vities from pos iti ve progress . 

Generall y fo r the proper implementati on of student -centered approach, the responsib le bodi es 

should supervise teaching methodology, coach teachers, eva luate, monitor instructional activiti es 

and give feedback to teachers. 

2.6.6. The classroom condition 

The classroom condition is one of th e most important factors that should be considered in the 

teaching - learning process . Si Iberman ( 1996:6) po int out that physical env ironment in c lassroom 

can make or break acti ve learning. Thus to engage students in learning activities the classroom 

should be we ll equipped with furni ture. There should be a movabl e desk for every pup il to use 

different layouts in th e classroom. Si lberman (1 996: I 0) has suggested ten different types of 

classroom layouts, which fac il itate active learnin g, stud ent-centered approach these layouts 

include U- shape, team sty le, conference table, circ le, group on group, work station breakout 

groupin g, chevron arran gement trad it ional c lassroom, and aud itorium . To use these layouts, 

conditi on of the classroom should be condu cive. 

Genera ll y, in student - centered method of lea rn ing the act of the student is learning by doing; 

thus, it may be necessary fo r the stu dents to move around the classroom, so the classroom set up 

shoul d be conducive for learnin g, that it should stimu late learnin g and allow for aspect of 

problem so lv ing and cooperative learn ing (Sguazzin and Grann , 1998). Accordingly, th e 

arrangement o f desks and tab les shou ld allow movement and communication and should be 

changed whenever necessary so that it is appropriate fo r the learn ing ex periences that you have 

planned. 

2.6.7. Class size 

Class size re fers to the number of pup il s regul arly sched ul ed to meet in the admi ni strati ve and 

instructi onal unit, known as c lass or section , usua ll y under the direct guidance and a single 

teacher. It has its own impact on the teaching - learnin g process. Hence the idea of class size is 

becomi ng a concern and an essenti a l po int of discussion among scholars. These scholars assumed 

that as the c lass size increases. students face any or all of th e fo ll owin g problems: lack of c lari ty 
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of purpose; knowledge abou t progress; adv ice on improvement and lack of opportunity to 

di scussion and inability to support independent study and inabi lity to mot ivate students. 

Accord ing to Smith ( 1996) , in the large class size indi vidual izat ion of instruct ion is limi ted; the 

frequentl y instru ct ional method used is lecture ,with out group participation; oral communication 

with in the classroom from pupil to teachers is minimi zed; written work is assigned less 

freq uentl y and when ass igned, rece ives less teacher attent ion and pupil s are a lso less known to 

teachers as ind ividual s. 

There are also scholars' arguments, which support the idea that, the class size by it self has 

noth ing to affect teach ing and learn ing if the teacher se lects appropriate methods of teach ing. 

Online with thi s idea Jarvis (2000), from his research findings suggested that c lass size by it se lf 

is not a signi fican t factor in students' achievement. He fou nded out individual teachers did vary 

in their effectiveness in different class size. Some were more effective in large classes than in 

small ones, wh ile others were less effective in large classes than in small ones. Other researchers 

have taken middl e position. As stated by Aya lew (1991 ) whether a large or a small group is 

ap propriate depends on the fo ll owing factors, alo ne or integrated: lea rn ing object ive that are to be 

rea li zed; nature of the subj ect to be thought ; and pupil attention and learning resources. 

In Eth iopian schools, the average class size that is intended , by the Ministry of Education is to be 

50 for the primary schoo ls. However, as the exist ing statistics of the Mi nistry of Edu cation 

indicates, the average class size of the country in the year 2002/2003 was 73 in the primary 

schools. 

2.6.8. Organization of curricular materials 

The contents of the curricu lum materia ls (text book, teachers guide, sy llabus) organ ization have 

impact on teachers' and students practices and ro les played by them in the teaching- learnin g 

process .The textbook is on ly one of the many med ia through which teacher and pup il 

communicate with each other in an effort to carry forward the learning process and it is prepared 

by ex perti se with intention , to achi eve the desired educational objectives. Hence textbook should 

be ava il ab le, its ava il ability for learn ers and teachers consumes, instructional time that is wasted 

whi Ie teachers and students copying note on and from the black board. As mentioned by 

Ca ll ahan, 1998 : 447, acti ve learning textbooks should contain plenty of exerci se and sample to 
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work. They should also be fl exible to learners to allow the chance to work at their own speed and 

by their own ways. 

Teachers gu ide is add ressed spec ifica ll y to teachers describing the system and givi ng suggest ions 

on how to use it. It has to be integrated with the text and the content, help the teacher in 

providing alternat ive methods of teach ing, mechani sms for eva luation of students' performance 

and indicate the necessary supporting in structional material s that enhance teaching. Thus teachers 

gu ide is of great importance for the teacher to rea li ze their acti vities. It is also essential to prepare 

and to make lessons applicable during the teaching - learning process. A well prepared teachers 

gu ide provides teachers variety instructional methods that promote student - centered learning 

corresponding to each topic. 

2.6.9. Shortage of instructional material 

Instructional materi als, wh ich are categorized in to visual aids, audio aids and audio - visual aids, 

are any materials used as med ia of communication by the teacher or pupi l to advance learning, 

(Shores, I 960).Thcy are instruments with which a teacher teaches and from which students learn . 

Hence teaching with out instruct ional mater ials boils down to teaching with out technology 

(Amare 1998:53). In ternational experiences has shown that the modest teaching tools such as text 

book, li braries, laboratories equipments and classroom instruct ional materials are significant 

determinants of student ach ievement. Instructional materials enable learners to use more than one 

sense and to minimize the trad itional method of teaching .They fac ilitate active learn ing; relate 

theory with practice; encourage creative thinking and effective student skil l development and 

make learning more functional by increas ing effic iency (Amare 1998). 

In general the problem of instructional materials may invo lve a shortage of textbooks, teachers 

guide, pedagogical centers, li braries, laborato ry eq uipments, reference books, audiovisuals etc. 

The presence or absence of these materials may faci I itate or hinder the implementation of student 

-centered approach. 
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Chapter Three: Research Design and Methodology 

3.1 Research Design/ Method of the study 

As mentioned earli er the principal objecti ve of the present stud y is to asses the effecti veness of 

th e 10+3 leve l graduate teachers in implementing student-centered approach in governm ent 

second cycle primary schools of Ti yo, Munesa, Hetosa, Loda Hetosa and Dodota wo redas in 

Ars i Zone . Hence, to get reli able and adeq uate in fo rm ati on the research er employed descriptive 

survey method, because it is the most appropriate technique for collecting vast in formation and 

opinions from a large number of respondents. This method of study is also relevant to gath er 

deta il ed descripti ons of the ex istin g cond itions, current practices, concerns, or interests of some 

gro up of peop le (Gay, L. R. and Airasian, P 2000 :11 ). 

3.2 Sources of data 

In thi s research stud y, th ere are both prim ary and secondary sources of data. The primary sources 

of data were the 10+3 level graduate teachers, primary school principals, students of grade 7 and 

8, and wo reda ed ucation offi ce supervisors. The secondary sources were re levant documents and 

printed literature. 

3.3 Sample population and sampling techniques 

At present there are twenty five woredas in Arsi zone. Of these fi ve (one fi ft h) namely, Tiyo, 

Munesa, Hetosa, Loda Hetosa and Dodota are se lected on the bas is of transport facili ty. 

Accord ing to th e stati sti ca l data of the selected woredas' o ffices there are tota lly 89 second cyc le 

primary schoo ls (primary schoo ls that have grades 5 to 8) in these woredas . Two schoo ls from 

each woredas , th ose which have the 10+3 level gradu ate teachers were se lected by purpos ive 

sampling technique. There are totall y 80, I 0+ 3 level graduate teachers and 2555 students in th e 

second cycle of the selected ten primary schoo ls ( in II % Of the total schools) in thi s academic 

year, 2008/09. 

The parti ci pants of this stud y were 80, 10+3 leve l gradu ate teachers (the target popul ation), 

principals and superv isors of the sample second cycle primary schools (each 10) and 255( 10% of 

the tota l) students. Availability, Pu rpos ive and stra ti fi ed sampling techn iques were respecti vely 

used to se lect these respondents as sample populati on. The number of sample male ( 130) and 
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female ( 125) students from each group that is fro m grade seven and eight of the sample second 

cycle primary schools were se lected proportionall y using the following steps: 

Step I. A total of 2555 (1294 males and 126 1 females) grade seven and eight studen ts of each 

sample second cycle pri mary school was taken from the schools principals. 

Step2. The propolt ion for selection was determi ned by comput ing the ra tio of the required sample 

(n) to the population of the study, Proportion, n/N= 255/2555=0.09980 

Step3 . The actual number of members in each stratum was multiplied by the proportion obtained 

in step "2", to get the number of members from each sample schoo l that was included in the 

study (See the fo llowing tab le for the detai ls) . 
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Table 1: Sample size of the Study Sites 

No 

M F T M F 

208 169 377 21 17 

19 

80 109 189 8 II 

2. 344 379 723 34 38 
22 

138 156 294 14 15 

3. 80 109 189 8 I I 

24 

39 33 72 4 3 

4. 129 104 233 13 10 

17 

89 61 150 9 6 

5 80 68 148 8 7 

7 

107 73 180 II 7 

34 

T 

38 

19 

72 

29 

19 

7 

23 

15 

15 

18 

M F T 

6 6 I 
2 

M F T 

336 I 

65 1 
I 

6 3 9 

3 4 7 

2 2 4 

6 5 

3 3 6 

3 3 6 

4 4 8 

M F T M F T 

- I 29 23 52 

I - I 13 14 27 

I - I 42 43 85 

- I 22 18 40 

- I 13 15 28 

- I 8 5 13 

- I 21 15 36 

- I 14 9 23 

- I 13 10 23 

- I 17 II 28 



3.4 Instruments of data collection 

As it has been stated earli er, the principa l objective of thi s research und ertaki ng is to invest igate 

the effect iveness of 10+3 leve l graduate teachers in implementing student- centered app roach. 

Hence, in the present stud y three types of data co ll ection too ls namel y, questionnaire, c lass room 

observation check li st and in terview were employed. 

Questionnaire: Fou r kinds of questionnaires (for teachers, principals, students and educationa l 

supervi sors) were prepared to obta in pertinent in formation for the study. The questionnai res for 

a ll respondents consisted of items regarding their back ground, the degree of imp lementation of 

student-centered approach, the cond ition of the class room, about factors that may affect the 

implementation of student -{;entered approach , and about their pre-serv ice and in-service training 

( teachers', principals' and supervi so rs') . The questionnaire prepared for the students was 

translated in to their native language (Oromo la nguage) to obtain accurate data needed for the 

stud y. 

Classroom observation checklist: Accord ing to Solomon, 2004 :37 classrooms are the worl d of 

ed ucation, where all the hidden and manifested interact ion and efforts of education occur. As 

described by Lewy (1977) c lassroom observation is useful to indicate how the lesson is divided 

in a var iety of act ivities such as individ ual s' wo rk group/ pair work!, whole class activ ity and 

others. From th is it can be concluded that classroom observation is the central source of data , 

because it describe what was happing in the class during interactions. Hence class room 

observat ion check li st cons ists of many items which are included in the teachers' and students' 

questionnaires, for assessi ng the nature of the teach ing -learning process (the extent which 

teachers implement student- centered practices, teachers and students roles) and the sui tabi li ty 

of classroom condition to implement student - centered approach was developed. 

Interview: The interview is the main road to rea li ty, it permits the research er to obtain important 

data that can not be obta ined from observati on (Gay, L.R. and Airasian, P 2000 :2 I 9) .. Much of 

what we can not observe for our se lves has been or is being observed by others. Thus we use 

interview to fil l the gap. Since interview are very useful instruments to understand reasons, why 

and how things happen and the way they happen . Hence, structured intervi ew was des igned for 

th ree types of informants: teachers, princ ipa ls and supervisors . It inc ludes quest ions about the 
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approach mostly used and extent which the 10+3 level graduate teachers implement student­

centered approach in the second cycle of primary school s, the adequacy of su pport provided to 

schools and teachers, th e classroom condition, and the major factors that hinder the effect ive 

implementation of student- centered approach. All the information gathered through the interview 

and observation check li st is used as supplementary information during the analysis of the data 

gathered through questionnaires. 

3.5. Pilot study 

Copies of the questionnaires for students, teachers, principals and supervisors, were given for an 

ex pert (an instructor at Adama Un iversity). The expert was asked to give hi s reaction on each 

item of the questionnaire. The purpose was to get professional feedback about the instruments, 

including the o rder of the questions, and to make some modifications. Slight corrections were 

made using the comments and suggestion from the judge. Then pilot study was conducted 111 

Gobya second cycle primary schoo l wh ich is found in Lode Hetosa Woreda of Arsi Zone. 

The purpose of pilot study/test was to exami ne the quality or appropr iateness of the prepared 

instruments, parti cularl y to check the clarity and val idity of each item of the instruments, and to 

get a hint about the wi llingness of the respondents to cooperate. The main focus was on 

identifyi ng ambigu ity, and misunderstandings, the adequacy of time to manage or complete the 

instruments in the field, to asses the rea l characterist ics of second cycle primary school s where 

the instruments were to be used , and to cons ider other unforeseen issues related to data co ll ection 

procedures. The instruments were administered to 30 students ( 15 each grade 7 and 8), and 6 

teachers, the principal and the supervisor of th e school. The classroom observation and the 

teachers', principals' and supervi sors' interviews were also tried to test the instruments. 

In the pilot stud y, it was found that almost a ll items had adequate valid ity and clarity. A few 

items that have problems were corrected , certain sequences of the items in the instruments were 

rearran ged and three questions were rejected from the instruments. Thus, the items in the 

in struments were corrected, refined and made ready for the final stud y. 

36 



3.6. Methods of data analysis 

The major task in this section is to organize, present and interpret the collected data critically to 

answer the research questions. The data obtained through questionnaires and classroom 

observation checklists were statisticall y analyzed. Accordingly percentages and mean values for 

the frequencies of all items using the rating scales are calculated using the formula indicated 

below (for mean) and used for fina l interpretation. In addition, the data obtai ned through 

interview were analyzed qualitatively and used to compliment the quantitative data . 

The formula for the mean: 

Mean = D'xIYN, where 

X is any score, X - the mean of the scores, E - the sum of (add them up), v, - the rating scale 

va lue for the score , f - frequency of a score and N - total number of subjects (Gay, L.R. and 

Airasian, P 2000:466). 
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Chapter Four: Presentation and Analysis of Data 

The main purpose of thi s study was to exam ine the effectiveness of the 10+3 level graduate 

teachers in implementing student-centered approach in second cycle primary schools of Arsi 

Zone. Thus, the data used in thi s study were co ll ected from 80 10+3 level graduate teachers, 255 

students, 10 principa ls and 10 superv isors from the second cycle primary schoo ls of Arsi Zone. 

This part deal s with the analysis of data obta ined from questionnaires, observation and 

intervi ews. The ana lysis gives emphas is to the extent which the 10+3 leve l gradu ate teachers 

implement student - centered practices and methods, provide students w ith opportunities to 

in vo lve in the teaching learning process, tra ining of teachers, principals and supervi sors, 

provision of support requ ired fo r th e im plementation of student-centered approach, the classroom 

conditi on and majo r factors hindering the effective implementation of student-centered approach 

in the sample second cyc le of prim ary schoo ls 

4.1. Characteristics of the respondents 

The respondents of thi s study were teachers, students, principals and supervisors of th e se lected 

second cycle primary schoo ls. The characteri stics of the subj ects are summari zed in the 

fo ll owing tables. 

Table 2: Demographic and backgrounds of teachers, principals, and supervisors (sex, age, 

qualification and years of experience) 

Teachers Principals Su pervisors 
No. Item N=80 N= IO N=IO 

N % N % N % 

Sex Male 42 52.5 10 100 10 100 
I 

Female 38 47 .5 - - - -
18-23 18 22.5 - - -

24-29 28 35 3 30 -
2 Age 30-35 15 18.8 4 40 2 20 

36-40 12 15 - - 5 50 
Above 40 7 8.8 3 30 3 30 
TTl - - - - - -

Educationallevel/Quali ficat ion Diploma(10+3) 80 100 - - - -

3 Diploma( 12+2) - - 7 70 9 90 
Degree - - 3 30 I 10 

Years of experience in the current 0-5 38 47.5 - - 2 20 
4 job. 6-1 0 16 20 4 40 5 50 

11-1 5 7 8.8 - - . . 

16·20 I 1.3 3 30 . . 
Above 20 18 22 .5 3 30 3 30 
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As indicated in table 2, 42 (52.5%) of the teacher respondents were males and 38(47.5%) were 

females. The number of female teachers in second cycle primary schoo ls of sample woredas was 

almost equal. However all (100%) of the principals and supervisors were males. Th is shows that 

the part icipat ion of females as teachers in second cycle primary schools is hi gh and apprec iab le 

but fem ales' involvement in ed ucat ional management was not seen in these school s. These data 

clearl y implies that the need for some kind of strategies to promote fe males participation in the 

management of schoo ls. 

Tab le 2 shows that the majority (76.3%) of teachers and 70% of the school principals included in 

th is study were between the age of 18 to 35, where as 8(80%) of the supervisors were above the 

age of35. Qualification wise, all ( 100%) of the teachers and the principal s were diploma holders, 

the 10+3 and the 12+2 level graduates, respectively. Of the supervisors inc luded in thi s study the 

majority 9(90%) were also dip loma holders, (the 12+2 level graduates). This implies that, the 

teacher respondents were grad uates of the new teachers train ing program by the 10+3 level, 

which was des igned by the new Ethi opian Education and Tra ining Policy to produce the second 

cycle primary schoo ls teachers (fo r those who completed grade 10 or TTl). 

Concern ing experience, the majority, 67.5% of the teachers have an experi ence that ranges 

between 0 to 10 years and 40% of the principals and 70% of the supervi sors were served with in 

this range in their current jobs. The remaining 32.6% of teachers have experi ence above 10 years 

and 60% of the principals and 30% of the supervisors have an experience above 15 and 20 years 

respective ly. 

Table 3: Demographic and background of students (sex, age and 

average number of students in a class) 

Students Average 
No. Item N=255 number 

students 
N % 

I Male 130 51 
Sex Female 125 49 62 

11-15 204 80 
2 Age 16-20 49 19.2 

Above 20 2 0.8 
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As can be seen in table 3, 5 1 % of the students included in the stud y were males where as 49% 

were females. This shows as there is a small gap between male and female students in 

enro llment. Regard ing age the majority (80%) of the students were between ages 11-1 5. This 

age is a normal schoo l age for grade 7 and 8.However; there were a lso averaged students (20%). 

The average number of students in a c lass is 62. This indicates that the class size in majority of 

samp le schools is greater than the size designed by the Ministry of education (50) . However, 

today the number of students in a c lass is much less than the previous yea rs. 

4.2. Presentation and analysis of data 

4.2.1. student-centered practices in the teaching -learning process 

In line with the purpose of the study, the researcher tr ied to find in formation regarding the 

implementation of student-centered practices in teaching -learning process in the selected primary 

schoo ls. 

N 

0 

I 

Table 4: Responses of the 10+3 level graduate teachers to the 

instructional approach that they mostly employed 

Item Alternatives 

Which instructional approach Teacher -centered: lecturing or questioning 

do you mostl y use 111 your and answering Idemonstration 

classrooms? Student-centered: di scussion , problem 

so lving, inquiry 

Respons 

es 

N % 

2 2.5 

78 97. 

5 

As can be seen from table 4, concerning the question about the instructional approach , almost all 

(97%) of the 10+3 level graduate teachers rep I ied that we are mostly employing student-centered 

approach. Regard ing this issue, the researcher also conducted interview with the sample school 

principals (P I ... P I 0) and supervi sors (S I ... S I 0) and one of my interviewees sa id: 

The 10+3 level graduale leachers moslly employed sludenl-cenlered approach ble, 

Ihey were Irained Ihrough Ihis approach. BUlloday few of Ihem have slarled 10 

follow Ihe Irends of leachers' who are employing leacher - cenlered approach/ 
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5 

6 

7 

8 

9 

10 

I I 

12 

13 

graduales of lhe old leachers training program (PrincipallO, MarchI 712009) 

The other informants also asserted that 10+3 level graduate teachers mostly employed student-centered 

approach in the teaching-I eal'l1 ing process. All thi s implies that most of 10+3 level grad uate teachers 

are applying an approach through which they were trai ned , student- centered approach. The 

fo llowing tables Iherefore, present the anal ys is of data obtained from the respondents to assess 

the extent which Ihis approach is implemented by these teachers . 

Table 5: Responses of teachers to the extent of implementing student-centered 
practIces at varIOUS mstructlOna I stages 

Always Freq uentl Sometime Rare ly (2) Not at IVx f IVflN 
Li sts of practices (5) y(4 ) s (3) a tl ( I ) 

N % N % N % N % N % 
Assess students' prior experiences and 15 18. 39 48. 26 32. - - - - 309 3.86 
current knowledge before starting new 8 8 5 
topi c. 
Relate the lesson to the already taught! 44 55 21 26. I I 13 . 2 2.5 2 2.5 343 4.29 
learn ed lessons? 3 8 
Prescnt in struction that help students to 12 15 40 50 27 33. I 1.3 - - 303 3.79 
discuss, examine, discover, pose 8 
question, solve problem and to take 
res pons ibility 
Provi de information from which learners 18 22. 32 40 29 36. I 1.3 - - 307 3.84 
draw conclusion or oeneralizat ion 5 3 
Illustrate ideas, concept s or facts with 6 7.5 17 2 1. 43 53. 8 10 6 7.5 245 3.06 
the help of instructional resources like 3 8 
chart , diagram. laboratory equipments & 
chemicals. 
Allow students to appl y what they have 27 33. 34 42. 18 22. I 1.3 - - 327 4 .09 
learned 8 5 5 
Invo lve students to decide on learn ing - - 10 12. 20 25 2 2.5 48 60 152 1.90 
acti vities 5 -
Relate instructional act ivities or tasks to 19 23. 38 47 . 20 25 3 3.8 - - 3 13 4.16 
students' day- to-day li fe 8 5 

Evaluate students on conti nuous basis 48 60 18 22 . 14 17. - - - 354 4.43 
(apply continuous assess ments) 5 5 
Ask in g open- ended ques ti ons 3 3.8 19 23. 20 25 34 42. 4 5 223 2.79 

8 5 
Asking close-ended questions 26 32. 45 56. 6 7.5 I 1.3 2 2.5 332 4.15 

5 3 
Give tim e fo r students to think on - - 19 23. 5 1 63. 9 I I. I 1.3 24 8 3. 10 
question before calling some o ne to 8 8 3 
answer (wai t-t ime method) 
Use varied methods like di scuss ion , 25 3 1. 29 36. 19 23. 3 3 .8 4 5 308 3.85 
probl em - solving, inquiry, ro le - paying 3 3 8 
etc., 
Grand mean 3.64 
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The data of table 5 shows that below 50% of the teacher respondents applied most of the student­

centered practices frequently whi le introducing and explain ing new topics. For instance, 48.8% 

of the teachers assess students' prior experiences and current knowledge before starting new topic 

and 40% of them present instruction that help students to di scuss, examine, discover, pose 

question , so lve problem and to take responsibility frequently. The table a lso reveals that 42.5%, 

47.5% and 36.3% of the teachers, frequent ly, a ll ow students to app ly what they have learned, 

re late instructional activit ies or tasks to students' day-to-day life and use varied methods like 

discussion, prob lem-so lving, inquiry, role playing respectively. Regarding the frequency of using 

instructional resources and assessment techniques in the teaching-learning process, table 5 

indicates that the majority, 53.8% of the teachers repOlted that, they il lustrated ideas, concepts or 

facts with the he lp of instructi onal resources like, chart, d iagram, laboratory, equipments and 

chemicals sometimes and 60% of th em evaluated their students on continuous basis (apply 

continuous assessments) always. Concern ing the frequency of asking different types of 

questions, the majority of the teachers, 42.5% ask open-end questions rarely and 56.3% ask 

close-ended question frequently. In both cases 63.8% of the teachers don't give time for their 

students to think on question before calling some one to answer (app ly wait-time method) 

sometimes. 

As can been seen, from the 2nd and 7th practices in the above table, the majority 55% of teachers 

relate the lesson to the already taught/learned lessons always, and 60% of teachers do not 

involve students to decide on learning activi ties respectively. In genera l the va lue of the grand 

mean (3.64) for the teachers ' experiences in app lying the practices is nearly equal to the value for 

frequently . This indicates that the majority of teachers implement most of the student-centered 

practices that are expected to be demonstrated at different stages of instructional process 

moderately. 

The researcher also made classroom observation to examine teachers' practices regarding the 

implementat ion of student-centered practices practically. To fulfi ll the purposes of the 

observat ion, 20 randomly selected (2 from each sample school) teachers were observed. The 

observat ion result (the grand mean , 2.03 for the four categories see tab le 6) also showed that most 

of the 10+3 level graduate teachers are im plementing student-centered practices at different 
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in struct iona l (pre-assessment, in trod uction , exp lanation, and post assessment) stages moderately . 

The followin g table (6) presents the ana lys is of the data obtained through c lassroom observat ion. 

Table 6: Frequency distribution and mean values of the observed teachers' 

practices in implementing student-centered practices 

Sub Appli ed Applied Not 
Catego very well moderate appli ed IYxf IYxf 

Category ry (3) Iy at all ( l ) IN 
(2J 

F % f % f % 

I. Assess ing Prior Experiences and Current 1.1. 5 25 8 40 7 35 38 1.90 
Knowledge( pre-assessment 1.2. 10 50 7 35 3 15 47 2.35 
test) 

Grand Mean 2_13 
2. The extent of Implementi ng Student-centered 2. 1. 9 45 3 15 8 40 41 2.05 
Practices whi le Introducing New Topics and 2.2 . 5 25 8 40 7 35 38 1.9 
Explanation 2.3 . - - - - 20 10 20 1.00 

0 
2.4 . 3 15 11 55 6 30 37 1.85 
2.5. - - - - 20 10 20 1.00 

0 
2.6. 10 50 1 5 9 45 4 1 2.05 
2.7. 5 25 8 40 7 35 38 1.90 

Grand Mean 1.68 
3. Provi sion of Opportunities to Students to 3.1. 8 40 6 30 6 30 42 2.10 
Parti cipate in the Teaching - Learning Process 3.2. 9 45 4 20 7 35 42 2.10 

3.3. 8 40 7 35 5 25 43 2 .1 5 
3.4. 4 20 9 45 7 35 37 1.85 
3.5 12 60 8 40 -- - 52 2.60 
3.6 4 20 10 50 6 30 44 2.20 
3.7 5 25 9 45 6 30 39 1.95 
3.8 12 60 8 40 - - 52 2.60 
3.9 8 40 7 35 5 25 43 2.15 

Grand Mean 2.19 
4. The Extent of Implementing Student- 4.1 6 30 10 50 4 20 42 2. 10 
Centered Approach Whil e Assessment 4.2 2 10 8 40 10 50 46 2.30 

4.3 13 65 7 35 -- - 53 2.65 

4.4 1 5 7 35 12 60 29 1.45 
Grand Mean 2.13 
4.5 1 6 30 10 50 1 4 1 20 42 2.10 

Grand Mean of the fo ur categories 2.03 
5.1 8 40 6 30 6 30 42 2.10 

5. Students Acti viti es 5.2 11 55 6 30 3 15 48 2.40 
5.3 5 25 7 35 8 40 37 1.85 
5.4 3 15 9 45 8 40 35 1.75 
5.5 10 50 7 35 3 15 47 2.35 
Grand Mean 2.13 
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Categortyl: Assessing prior experiences and current knowledge (pre-assessment test). 

In table 6 above, the classroom observation results for category I , this is about the activities of 

teachers wh ich are expected to be demonstrated before introducing new topics are presented. The 

resu lt of sub-category 1. 1 shows that on ly 5(25%) of the observed teachers assessed students 

prior experiences and current knowledge very we ll before presenting new topics, 8(40%) of the 

observed teachers appl ied this sub-category moderately and the remaining 7(35%) teachers 

started the new topic without assessing studen ts prior experiences and current knowledge about 

the topic that he/she is go ing to discuss. The observation result of sub-category 1.2. Shows that 

50% of the observed teachers relate the new lesson with the already taught lessons very well, 

35% moderately and 15% of the observed teachers don't relate the new lesson with the previous 

Icssons at al l. The mean values for assessing students' prior experiences and current knowledge 

(1.90) and relating the lesson with already taught lesson (2.35) show the appli cation of these two 

student-centered practices almost moderately and moderately, respective ly. The grand mean 

(2.13) shows that the 10+3 level graduate teachers assess students' prior experi ences and current 

knowledge and relate the new lesson with the previous lessons moderately. 

Category 2: The extent of implementing student-centered practices while introducing new 

topic and explanation: 

Regard ing the extent which the observed teachers implement student-centered practices at the 

introduction and exp lanation stages, (category 2) the observation results of the sub-categories 

show that most of the observed teachers app ly many of the expected student-centered practices 

while introducing and exp laining new topics almost moderately. For instance, the majority of the 

observed teachers app lied sub-category 2.2, which is about providing in formation from which 

learners draw conclusion or generali zation (40%), sub-category 2.4, allowing students to apply 

what they have learned (55%) and sub-category 2.7, wh ich is about teachers use of varied 

methods like discuss ion, problem-solving inquiry, role-playing etc. (40%), almost moderately. 

But on ly 15% of the teachers allow their students to apply what they have learned and 25% 

provide in formation from which learners draw conclusion or generali zation and use varied 

methods very well. The remaining teachers (6% and 7% respectively) didn ' t app ly these student­

centered practices at all. On the other hand about 48% of the observed teachers presented 

instruction that help students to discuss, examine, di scover, pose question, so lve problem and to 
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take responsib ility (45%) and relate instructi onal activities or tasks to students ' day-to-day life 

(50%) very well. Whereas 15% of the observed teachers didn 't present instruction that help 

students to discuss, exam ine, di scover, pose question , so lve problems and to take responsibility 

and 5% of them relate instructional activities or tasks to students' day-to-day life. About 42.5% 

of the observed teachers didn ' t app ly these two practices (sub-category 2. 1 and 2.6) at all. Beside 

this a ll ( 100%) of the observed teaches didn ' t ill ustrate ideas, concepts or facts with the help of 

in structiona l resources like charts, diagram , labo ratory equipments and chemica l (sub-category 

2.3) and didn't in vo lve their students to decide on learning activities (sub-category 2.5) at all. 

The mean va lues for many of the sub-categories (2 .2, 2.4 and 2.7) wh ich are about the practices 

of teachers to prov ide information from which learners draw conclusion or general ization ( 1.9), 

a ll ow students to app ly what they have learned (1.85) and use varied methods respectively are 

nearly eq ual to the va lue for moderately thi s also indicates that teachers im plement these 

practices almost moderately. On the other hand the mean value 2.05 for sub-categories 2. 1, and 

2.5 a lso indicates that the observed teachers present instruction that help students to discuss, 

examine, di scover, pose questions, so lve problem and to take respons ibili ty and relate 

instructional activities or tasks to students' day-to-day li fe moderatel y and the mean value I for 

sub-categories 2.3 and 2.5 impli es that most of the observed teachers don ' t use instructional 

resources like chart, diagram, laboratory equ ipments and chemicals in most of the instructional 

processes. 

[n general , the grand mean , 1.68 for sub-categories of the second category indicates that most of 

the observed teachers implement student-centered practices which are expected to be applied at 

introduction and exp lanation stages almost moderately in most lessons. 

Regarding teachers ex peri ences in providing students opportunities to participate in the teaching­

learn ing process (category 3), the observation resu lts of the sub-categories show that the majority 

of the observed teachers applied more than half of the sub-categories very well for instance 40% 

of teachers arrange students into groups for different activities, 45% of them provide students 

group , pair and indi vidual work, 40% motivate students to actively participate in teaching­

learnin g process, 60% negotiate/discuss work with students and allow free student-teacher 

interaction very well and about 47.5% of the observed teachers pra ise and encourage students 

work (sub-catego ry 3.4 to 4.5%), follow students participation/activities and provide constructive 
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moderately, and ask close-ended questions (2 .65) almost very-well. Generally, the grand mean, 

2.13 is almost equal to the value for moderate, this indicates that the 10+3 level grad uate teachers 

implement student-centered practices while assessment almost moderately. 

The grand mean for the four categories in the above table (2.03) indicates that most of the 

observed teachers implement student-centered practices at pre-assessment, introduction, 

exp lanati on , and post assessment stages of instruction and in fac ili tating the participation of 

students moderately. 

Category 5: Students activities 

The observation results of the sub-categories in the fi fth category of table 6, presents the 

act ivities/participation of students in the observed classrooms. In 70% of the observed classrooms 

students were working w ith group , pair or individually. But in 30% of the classrooms they were 

not participated in such student - centered activiti es, rather they attended teachers' lectures and 

participated in answering and askin g questions. Regard ing interactions, students interact with 

each other very well in onl y 5(25%) of the observed classrooms, during the teaching- learning 

process, spec ifi ca ll y in group work . In 7(35%) of the observed classrooms the interaction 

between students is moderate, but in the remaining classroom 8(45%) students do not mostly get 

chance to interact with each other during the instructional processes. The mean values for 

student-student ( 1.85) and student-teacher (2.4) interaction is nearly equal to the va lue for 

moderate. This shows that the classroom interactions which should be given a great emphasis in 

student-centered classroom were moderate. Beside this in most classrooms where teachers use 

group work, the researcher observed that a ll students were not equally participated and engaged 

in meaningfu l work. In addition to thi s in a ll of the observed classrooms th e groups were formed 

on each desk that is students from different groups were not mixed. 

The result of the sub category 5.4 shows that students in onl y 3( 15%) of the observed classrooms 

were practiced on what they have learned very wei I. In the remaining classrooms, 17(85%), they 

practiced either moderately or didn ' t get chance to practice on what they have learned. On the 

other hand students in half (50%) of the observed classrooms tend to express the ir needs and 

fe, . ' ~s freely very we ll , in the 35% of the classrooms they express moderately. However in 15% 

ofth~ ' srooms students didn ' t tend to express their needs and interest, this was observed in 

classrooms 1ere teachers don ' t app ly student --cen tered approach properly. 
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The grand mean , 2 .30 for the fo ur catego ries in the above table shows that students in most of the 

observed classrooms were participated in some of student --{;entered activities moderately. 

However, th is is not suffic ient enough because students in student - centered approach play 

active role in the teaching - learnin g process. In add it ion to thi s at primary school level students 

should experience th is practice very well to become parti c ipatory citizens in the future. 

Table 7: Responses of the 10+3 level graduate teachers to the frequency of 

some student-centered methods employed 

Always Frequently Somet ime Rarely (2) Not at 

Methods (5) (4) s (3) a ll( I) IYxf IYxf/ 

N % N % N % N % N % N 

Discussion 18 22.5 57 71.3 5 6.3 - - - - 333 4.16 

Inquiry - - 10 12.5 18 22.5 47 58.8 I 1.3 189 2.36 

Problem so lving - - 19 23.8 44 55 15 18.8 2 2.5 240 3.00 

Discovery - - 7 8.8 18 22.5 51 63.8 4 5 188 2.35 

Role playing - - 32 40 39 48.8 6 7.5 3 3.8 260 3.25 

Group work 21 26.3 53 66. 6 7.5 - - - - 335 4 .1 9 

Ex planati on/ 9 11.3 13 16.5 57 71.3 1 1.3 - - 270 3.38 

Lecturing 

As can be seen fro m table 7 above, six different instructional methods wh ich promote student­

centered approach (inquiry, prob lem-so lving di scovery, role playing, group work and di scussion) 

were provided as representat ive of th e methods that can be implemented at second cycle primary 

schools . The seventh meth od in the given li st was lecture, which is a student-centered. 

Accordingly, the frequenc ies of these methods employed by teacher respondents were presented 

as follows. The teacher-centered meth od of teachi ng, lecture was used by most (71.3%) teachers 

sometimes. The mean value for lecture/exp lanation (3.38) is almost eq ual to th e va lue for 

"somet imes". This va lue a lso indicates that most teachers emp loyed lecture method in their 

classrooms somet imes. On the other hand among common student-centered methods presented in 

the same table, group work and di scussion were used by the majority (53/66.3% and 57/7 1.3% 

respectively) of teachers frequentl y. The mean va lues 4. 19 and 4.16 for group work and 
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di scll ssion respecti vely are also equa l to the val ue fo r "frequentl y" . These val ues also show the 

frequent use of these two methods in the sample schools in compari son to th e other student­

centered meth ods. The researcher has also observed that as these two methods are employed by 

th e maj ority o f the observed teachers . 

As shown in the same table, the oth er student-centered methods, which are beli eved to develop 

students' criti cal th inking and hi gher order thinking skill s, such as inquiry, problem so lving and 

d iscovery methods, were not used " frequentl y". Rather, they were used either "sometimes" or 

" rare ly" . From these three methods, problem solving method was used "sometimes", whereas 

both inqui ry and d iscovery methods were employed " rare ly" by the maj ority, 44(55%), 

47(58.8%) and 51 (63.8%) of the teachers respectively. The mean val ue for prob lem so lving 

(3.00) is equal to th e value for somet imes. Thi s value also indicates that most teachers use thi s 

student-centered method sometimes. The mean va lues of the two methods, inquiry (2.36) and 

di scovery (2.35) indicate that most teacher respondents employed these methods rarely. In 

add ition to thi s th e above table depicts that onl y few teachers, 10(12.5%), 19(23. 8%) and 7(8.8%) 

used inqu iry, problem so lving and di scovery methods frequentl y and there are teachers who do 

not employed the inquiry (1.3%), prob1t:m - Solving (2.5%) , di scovery (5%) and ro le playing 

(3.8%) in their class-rooms. Regardi ng ro le playi ng, teachers used ro le-play ing widely, next to 

grou p work and d iscussion methods. 32(42%) teachers emp loyed thi s method frequently, where 

as 39(48.8%) of them used it sometimes. In genera l, th e mean value of ro le playi ng (3.25) 

indicates that most teachers used thi s method sometimes. 

To genera li ze the secti on the analys is of tab le 5, 6 and 7 above which are about the frequency of 

appl ication of stud ent-centered practi ces and methods, the findin gs show th at th e 10+3 level 

grad uate teachers are im plementing student-centered approach moderately. 

4.2. 2. Factors affecting the implementation of student-centered approach in 

the sample primary schools of Arsi Zone 

There are a number of factors that influence th e implementation of student-cen tered approach in 

the schools. The major ones are dealt with her un der. 
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4.2. 2.1. Providing opportunities for students to involve actively in the 

instructional process 

The student-centered approach focuses on students to play more active and dominant role in their 

learning. Thus, it gives chance for students to learn through their own effort and take full 

responsibi li ties for their learning with the teacher as a facilitator. Hence, this part presents the 

analys is of data obtained from respondents in relation to the provision of opportun iti es to students 

to active ly p3l1icipate in the teaching learning process. 

Code Li st of Practices 

A Arrange students in to groups for different activities 
B Provide students group, pair and individual work 
C Mot ivate students to active ly pal1icipate in teaching- learning process 
D Praise and encourage students work 
E Negotiate!discuss work {result, examples etc.) w ith students 
F Follow students participation! activ iti es and provide constructive feedback to their 

work 

G Allow students to interact with each other 
H Free student- teacher interaction 

N.B: for the codes in the tab le 8 below, refer the above table. 

Table 8: Percentages and mean values of teachers' responses to the extent of 
providing opportunities to students' participation 

Respondents Alternatives Responses Codes 
A B C D E F G H 

Teachers Always N 36 34 48 47 5 1 43 34 40 
(5) % 45 42.5 60 58.8 63.8 53.8 42.5 50 
Frequentl y N 30 21 18 20 15 20 28 27 
(4) % 37.5 26.5 22.5 25 18.5 25 35 33.8 
Sometimes N 8 15 13 13 13 15 18 13 
(3) % 10 18.9 16.3 16.3 16.3 18.8 22.5 16.3 
Rarely N 4 8 I - - 2 - -
(2) % 5 10 1.3 - - 2.5 - -
Not at all N 2 2 - - I - - -

(I) % 2.5 2.5 - - 1.3 - - -
LYxf 334 317 353 354 355 344 336 347 

Mean YVfIN 4.18 3.96 4.41 4.43 4.44 4.30 4.20 4.34 
Grand 4 .28 

Mean 
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Table 8, presents the analysis of data obtained from teacher respondents on the frequency use of 

student-centered practices which facilitate students' participation in th e teaching-learning 

process. As can been seen in this table, more than 50% of teachers apply the student-centered 

practices, which promote students participation either always or frequently. 82.5% of teachers 

responded that they arrange students in to groups for di fferent activities, 69% provide group, pair 

and individual work to their students and 82.5% motivate their students to actively participate in 

teaching-learning process either always or frequently. The same table shows that the 10+3 level 

graduate teachers who praise and encourage students work, negotiate/di scuss work with their 

students and follow students participation and provide them feedback either always or frequently 

were 67 (83.8%), 66(82.3%), 63(78.8%) respectively. Regarding interaction 62(77.5%) teachers 

responded that we allow stud ents to interact with each other and 67(83.8%) replied that there is 

free student-teacher interaction in their classrooms. The remaining percents of teachers (17.5%, 

33%, 17.5%, 16.2%, 17.3%, 21.2%, 22.5% and 16.2% respectively) do not experience these 

student-centered practices (A to G) frequentl y. 

The mean values for teachers ' responses for the use of the student-centered practices which 

facilitate students ' participation are almost equal to the value tor trequently. This indicates that 

most teaches arrange their students into groups and provide group, pair & individual work and 

motivate them to actively participate in the teaching-learning process, praise and encourage their 

work, negotiate/discuss work with students and follow students participation/activities and 

provide constrictive feedback to their work-frequently. Teachers also allow student-student & 

teacher-student interaction in their classrooms. 

To generalize, the grand mean value 4.28 is much less than the value for always so, one can infer 

that the 10+3 level graduate teachers provide their students opportunities to participate actively in 

the teaching-learning process moderately. The observation result (the grand mean , 2.13 for 

category 5 which is about students' activities) regarding this issue also shows that the extent 

which the observed teachers employed student-centered practices that facilitate students' 

participation is moderate, see table 6. 
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Table 9: Mean values for principals' and supervisors' responses to the 

provision of opportunities to students' participation 

Responses 

Item Alternatives Principals Supervisors 

F % F % 

How often the 10+3 level Always (5) 5 50 5 50 

gradu ate teachers Provide Frequent ly (4) 4 40 4 40 

opportun iti es to students to Sometimes(3) I 10 I 10 

activel y partic ipate In the Rarely (2) - - - -

teaching- learning process? 

Not at all (I) - - - -

L:Vxf:42 - L:VxflN -

Mean 4.2 - 4.3 -

As shown in table 8, the school s principals and supervi sors were also asked how often the 10+3 

leve l gradate teachers provide students opportunities to actively participate in the teaching­

learning process. 50% of principals and supervi sors reported that teachers implement thi s 

student-centered practice a lways where as 40% of principa ls and 30% of su pervisors responded 

frequentl y and one principal (10%) and one supervisor (10%) rep lied sometimes. The grand 

mean values of both principal s (4.2) and supervisors (4.3) are much less than the values for 

a lways this also indicate that the frequent application of the practice in the schools. 

To sum up, the anal ys is of principals' and supervi sors' responses a lso indicate that 10+3 level 

graduate teachers implement this mai n known practice of student-cen tered approach, the 

provision of students' opportun ities to active ly participate in the teaching-learnin g process 

moderately. 
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Table 10: Responses ofstudents to their major roles 

No. Items Alternatives Responses 
N % 

I How often do your teachers arrange students in to groups Always(5) 28 I I 
for different activities Frequently(4) 146 57.3 

Sometimes(3) 54 21.2 
Rarel y(2) 2 1 8.2 
Not at all( I) 6 2.4 

I Vxf: 934 - -
Mean )'VxffN : 3.66 - -

2 I-low often do your teachers provide students group, pair Always (5) 29 11.3 
and indi vidual work Frequently(4) 139 54.5 

Sometimes(3) 59 23 .1 
Rarely(2) 22 8.6 
Not at a ll ( I) 6 2.4 

Mean )'Vxf: 928 - -
-Y-VxffN: 3.64 - -

3 How often do your teachers motivate students to actively Always (5) 109 42.7 
participate in teaching-learning process Frequently(4) 85 33.3 

Sometimes(3) 40 15.7 
Rarel v(2) 17 6.7 
Not at all (I ) 4 1.6 

Mean TVxf: 1043 - -
),VxffN: 4.09 - -

Grand Mean 3.80 - -
4 Regard ing classroom interactions 

4.1 Is there a student - student interaction IJ1 teaching - Yes 184 72.2 
lea rnin g processes? No 7 1 27.8 

4.2 Is there free student- teacher interaction? Yes 19 1 74.9 
No 65 25.5 

5 Are the classroom procedures and teaching methods used Yes 156 61.2 
by your teachers satisfied your needs and interests? 

No 99 38.8 

6 Do your teachers' assessment techniques encourage you Yes 198 77.6 
to actively in vo lve in the teaching and learning process? No 57 22.4 

a) Listening to the 79 3 1 
7 What is yo ur major role in the teaching- learning process? lecturing and taking note 

b)Part icipating and 176 69 
express ing our interests 
and needs 
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As indicated in table 10, students were asked how often teachers apply some student-centered 

practices to g ive chance to students to play the roles expected of them in student-centered 

classrooms. This table revea ls that on ly II % of students reported that teachers arrange their 

students in to groups for different activities and provide group, pair and individual work always. 

More than 50% of the students replied th at teachers apply the two practices frequently and the 

remaining (3 1.8% and 34.1 % for the two practices respectively) students responded not 

frequ entl y. Regardin g motivation of students the majority (42.7%) of students replied that 

teachers motivate students to actively part icipate in the teaching-learning process always. Where 

as 33.3% reported frequent ly and 24% of them responded not frequentl y. 

The mean values for arranging students in to group for different activities (3.60), providing 

students group, pair and individual work (3.64) and motivating students to act ively participate in 

the teaching learning process (4.09) are almost equa l or equal to the value for frequently. This 

shows that teachers apply these three student-centered practices almost frequently. The grand 

mean (3.80) for the responses of students to the practices also indicates that teachers arrange 

students into groups and provide group, pair and individual work and motivate them to actively 

participate so as to play the expected ro les in the teaching-learning process almost frequentl y. 

items 4 of the same tab le shows that the majority of students replied that there is student-student 

(72.9%) and free teacher-student (74.9%) interactions in the teaching-learning process. However, 

about 26% of students reported th e absence of these interactions in their classroom s. Regarding 

the teaching and assessment methods, the majority of students reported that the c lass room 

procedures and teaching methods used by their teachers satisfied their needs and interests 

(61.2%) and 77.6% of them also responded that the teachers-assessment techniques encourage 

students to active ly participate in the teaching-learning process. As indicated in item 7 of the 

same table th e majority, 176(69%) of students responded that their major role is participating and 

ex pressing their interests and needs and the remaining, 79(3 1 %) responded that the students 

major role is li stening to the lecturing and taking note. 

To generalize the anal ysis of this section, results in tables 6, 8, 9 and I 0 above indicate that most 

of the 10+3 level graduate teachers provide students opportunities to participate in the teaching 

learnin g process . However, they implement thi s student-centered practice moderatel y. 
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4. 2.2.2. The pre-service and in-service training of teachers, principals and 

supervisors 

For the effective implementation of student-centered approach of teaching and learning the 

training (pre-service and in-serv ice) of teachers, schoo l principals and educational official s is 

very important. Hence, trainees for the teaching profession should learn academic and 

profess ional courses by the instructional methods that help them to implement-student-centered 

approach effectively in their own teaching. Therefore, this part of the analysis presents the 

analysis of the data obtained from teachers, the school principals and supervisors to assess the 

adequacy of the training they have got on the implementation of student-centered approach. 

Table 11: Responses of teachers to pre- service training 

Alternati Responses 
Items ves N % 

Have you taken pre-service training on how to teach Yes 60 75 
using student- centered approach? No 20 25 

I f you had got the training what is you r understanding on the High 18 30 
methods (I ike problem solving, discovery, discuss ion etc) that Moderat 38 63.3 
promote student- centered approach? e 

Low 4 6.7 
IYxf - -

Mean 134 
IYxfIN - -
2.23 

If you had got the training what is the contri bution of the training in High 16 26.7 
app lying the student- centered approach 111 the rea l world of Moderat 37 6 1.7 
teaching? e 

Low 7 " .7 
Mean IYxf - -

129 
IYxfIN - -
2.15 

Did the pre- service training helped you to acquire knowledge and Yes 64 80 
skill to use appropriate instructional materials that facilitate student- No 16 20 
centered approach? 

Teacher- 18 22.5 
In your pre-service training which instructional approach was centered 
mainly used by your trainers? Student 62 77.5 

centered 
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As can be seen in table II above, the majority 60(75%) of the 10+3 leve l graduate teachers have 

taken pre-service training on the implementation of student-centered approach but the remaining 

20(25%) teachers didn ' t take thi s training. From those who had got the training, the majority, 38 

(63.3%) teachers repOited that the understandings they had got on the methods that promote 

stud ent-centered approach , from the tra ining was moderate, where as 2 1 (35) , 7( I 1.7%) teachers 

repli ed high and low respectivel y. The majority 32(53.3%) of teachers were also responded the 

contr ibu tion of the training in implementing the student-centered approach in their c lassrooms 

was moderate. Where as 2 1 (35%) , 7( II. 7%) responded high and low respectively. The mean 

values for teachers understanding of the student-centered methods (2.23) and the contribution of 

the pre-service traini ng (2. 15) are almost equal to the value for moderate, this also indicate that 

teachers pre-service trainin g provide moderate knowledge on student-centered methods so that its 

contr ibution in implementing student-centered approach in actua l teaching was not adequate 

enough. 

The same tab le shows that the majority, 64(80%) of the 10+3 level graduate teachers pre-service 

training helped them to acqu ire knowledge and sk ill to produce instructional materials that 

fac ili tate student-centered approach. The majority of teachers (77 .5%) also reported that in the in­

service training their trainers were mostly used student-centered approach . Where as 18(22.2%) 

teachers replied that the trainers mainl y used the teacher-centered approach. From this result one 

can conclude that the traditional , teacher-centered approach was applied even at teachers training 

co ll eges. However, for student-centered approach to be implemented properly teacher tra inees 

should be trained by the same approach practicall y. 
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Table 12: Responses of teachers, school principals and educational supervisors 

to in-service training (workshops or seminars) 

Responses 
No Items Alternatives Teachers Principa Supervis 

I 

2 

3 

Is ors 
N % N % N % 

Have you ever parti cipated in in - Yes 49 61.3 8 80 9 90 
service training (workshops and/ or 

No 3 I 38.8 2 20 I 10 seminars regarding the 
implementation of the student -
centered approach? 
I r your response to the above High I I 22.4 3 37.5 3 33.3 

question is 'Yes ' how do you rate 
its contribution to the Moderate 32 65.3 4 50 5 55.6 
im plementation of student-centered 
approach/to provide support to Low 6 12.2 I 12.5 I I I. I 
teachers? 

The school I I 22.4 - - - -
Woreda Education 19 38.8 5 62.5 6 66.7 
office 
Zone education office 9 18.4 2 25 I I I. I 

Who prepared the 111- service Oromia education 10 20.4 I 12.5 2 22.2 
training in which you participated? bureau 

Ta ble 12 above, indicates that the majority of the respondents (6 1.3% of teachers, 80% of and 

90% of supervisors) had participated in in-service tra in ing on the implementation of student­

centered approach and the remaining respondents (3 8.8% of teachers, 20% of principals and 10% 

of supervisors didn ' t take the in-service-training which help them to implement or to provide 

support for the implementation of the app roach. From respondents who have taken the training 

the majority of teachers (65.3%), principals (50%) and supervisors (55 .6%) responded that the 

contribution of the in-service training in implementing student-centered approach or in providing 

support to teachers was moderate. Where as 22.4% of teachers, 37.5% of principals and 33.3% 

of supervisors rep li ed its contribution is high and the remaining, 12.2% of teachers, 12.5% 

principal s and I I. I % supervisors responded low. 
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As can be seen from the resul t of item 3 of table 12, from the respondents who had taken the in­

service tra ining only I I (22.4%) teachers were participated in in-serv ice traini ng prepared by 

schools, the majority of respondents, 19(38.8%) teachers, 5(62.5%) principals and 6(66.7%) 

supervi sors had participated in in-service training prepared by woreda educati on office. On the 

other hand zone educati on office and orom ia education bureau had prepared the training 

regard ing th is issue and from the respo ndents 9( 18.4%) teachers, 2(25% principals and I ( I I. 1%) 

were participated on the pre-servi ce train in g prepared by form er office and on ly 10(20.4%) 

teachers, I ( 12.5) principals and 2(22.2%) supervi sors were attended the pre-serv ice tra in ing on 

the implementation of student-centered approach prepared by the latter office. 

To genera lize thi s section , teachers' training has a great effect on instructional activities. 

Especi all y, to implement student-cen tered approach, proper pre-service and in-service training 

programs are very important. From the resu lts of analysis of teachers' responses it can be 

conc luded that the majority of the 10+3 level graduate teachers had taken pre-service and in­

service tra ining on the implementation of stud ent-centered approach. However the pre-service 

training d idn 't help them to master the stud ent-centered methods and the ways of producing 

appropriate instructional materials. The contribution of the in-service trai ning is also moderate to 

implement student-centered approach. All these with the presence of teachers who didn ' t trained 

contributed for the most 10+3 level graduate teachers to implement the student-centered approach 

moderately o r to be not adequate enough as expected in im plementing this approach. 

4.2.2.3. Provision of support required for the implementation of 

student-centered approach 

For the school s to be succeeded the ed ucation system shoul d prov ide servi ces. This includes 

providing information and traini ng regardin g instructional practices, monitori ng and evaluating 

schools teaching methodology and academi c performances, assigning budget and qualifi ed 

teachers etc . Such supports are given to schoo ls based on the resul ts of su pervision. Furthermore 

supervi sion can playa ro le in the teaching-learning process by prov idi ng professional ass istance 

and gu idance to c lassroo m teachers . Generall y, teachers and their school s perform better when 

the ed ucationa l authoriti es in and out side schoo l prov ide the necessary support for instructional 

practices. 
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Table 13: Principals and supervisors responses to training on educational 

planning and management I educational supervision 

No 

I 

2 

3 

Responses 

Items Alternativ Principals Supervisor 

es s 

N % N % 

Are you a graduate of educat ional planning and Yes - - - -

management! educational supervision? 
No 10 100 10 100 

I f your response for question I is "No" did you Yes 7 70 6 60 

taken in-service trai ning on educational planning 
No 3 30 4 40 

and management/on how to manage or superv ise 

schools? 

If your response to the above question is "yes" what Hi gh I 14.3 I 16.7 

is the contribution of the training to 
Moderate 5 71.4 4 66.7 

manage/supervise schools effectively? 
Low I 14.3 I 16.7 

As shown in table 13 all (100%) of the schools principals and supervisors were not graduated in 

their current jobs. Rather 7(70%) principa ls and 6(60%) had taken in-serv ice training on 

educational planning and management and educational supervision respectively but, the 

remaining, 3(30%) principals 4(40%) supervi sors didn 't take the training at all. From 

respondents who had taken the training on ly 1( 14.30%) principal and 1(4 16.7%) supervisors 

reported that the contribution of the training to manage or supervise schools is either high or low. 

Where as the maj ority of principals, 5(71.4%) and supervise 4(66.7%) responded moderate. This 

ind icates that school principa ls and supervisors didn' t get adequate professiona l training that help 

them to manage or supervise schools and provide supports to schoo ls and their teachers. 
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Table 14: Teachers and principals responses to support provided to teachers 

Responses 

Item Alternat ives Teachers Principa 

Is 

N % N % 

Does the schoo l princ ipal provide support to Yes 70 87.5 8 80 

teachers to implement student-centered No 10 12.5 2 20 

approach? 

I f your response to question I is "yes" how do High 19 27 .1 4 40 

you evaluate hi s/her/your contribution in the Moderate 45 64.3 6 60 

implementation of student-centered approach? Low 6 8.6 - -

As indicated in table 14, the majority, 8(80%) of the school principals responded that we 

provided support to teachers to implement student centered approach. Th is response was 

supported by the majority, 70(87.5%) of teachers. However, the majority, 45(64.3%) of teachers 

and 5(62.5%) of principa ls responded that the contribution of the support to implement student­

centered approach was moderate. The remaining 25(35.7%) teachers and 3(37 .5%) school 

principals replied either high or low. This result indicates that the 10+3 level graduate teachers 

didn ' t get adequate support from schools principals to implement student-centered approach 

effectively. 
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Table 15: Responses ofteachers and principals to some expected activities 

of primary schools' principals 

Alter Responses 

Activities nativ Teachers Principals 

es N % N % 

Planning and arrang1l1g workshop or seminars or in-staff Yes 52 65 8 80 

tra ining for teach ing staff concern ing the implementation of No 28 35 2 20 

student- centered approach? 

Offerin g incentives to those teachers who are efficient III Yes 51 63.8 7 70 

impl ementing student-centered approach? No 29 36.3 3 30 

Mak ing necessary effort to all ocate suffi cient budget needed Yes 35 43 .8 3 30 

for the imp lementation of student-centered approach? No 45 56.3 7 70 

Assess ing teachers ' problems 111 imp lementi ng student- Yes 54 67.5 8 80 

centered approach and provide immediate solutions? No 26 32.5 2 20 

Encouraging di scuss ion on the imp lementation of student- Yes 16 20 3 30 

centered approach among teaching staff? No 64 80 7 70 

Eva luat ing the content and the organ izat ion of test or Yes 48 60 7 70 

examination given in terms of student-centered approach No 32 40 3 30 

Preparing fl ex ible time tab le fo r teachers Yes 31 38.8 I 10 

No 49 61.3 9 90 

Have regular, reli ab le, timel y assessment program concerning Yes 33 41.3 4 40 

the teaching- learning process 

No 47 58.8 6 60 

As can been seen in table 15 above, teachers and schools principals were asked to assess whether 

principals demonstrated some expected activities to provide support to the 10+3 level graduate 

teachers in implementing student-centered approach or not. The analysis of their responses show 

that principals of the majority sample schools performed on ly half of the expected activities to 

support teachers. For instance 80% of principals plan and arranged workshop or sem inars or in-
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staff training for teaching staff concern ing the implementation of student-centered approach, 70% 

of principal s offered incentives to those teachers who are effic ient in implement ing student­

centered approach and eva luate the content and the organization of test or examination given in 

terms of student-centered approach . However 70% of the schools princ ipal s d idn ' t make the 

necessary effort to a ll ocate sufficient budget needed for the implementation of student-centered 

approach and encouraged discuss ion on the implementation of student-centered approach among 

teaching staff. Almost principa ls of all sample schools (90%) didn't prepare flexible time table 

for teachers and 60% of princ ipa ls also didn't have regular, reliable, time ly assessment program 

concerning the teaching learning program . Since all the listed activities of principa ls are very 

necessary for teachers to implement student-centered approach effectively, from the above result 

one can conc lude that the support provided by the majority of the sample schools' principals was 

not adequate enough to implement student-centered approach effect ively. 

Table 16: Responses of principals and supervisors to the support of 

woreda/Zone offices to schools 

No. 

I 

2 

Responses 

Item Alter Princ ipa ls Supervis 

nativ ors 

es N % N % 

Does the woreda/Zone ed ucati onal office ass ign Yes - - 2 20 

adeq uate budget to the second cycle primary schools. 

No 10 100 8 80 

Does the WoredalZone Educational Office provide short Yes 

and long term training frequent ly on the imp lementation 2 20 3 30 

of student-centered approach to teachers? 

No 8 80 7 70 

As indicated in the above table the respondents except 2 supervi sors replied that woreda and 

zone education offices don't ass ign adequate budget to second cycle primary school s. 
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Regarding training the majority of principals (80%) and supervisors (70%) reported that 

woreda and zone education offices don't provide short and long term tra ining to teachers 

frequentl y. 

The researcher also conducted intervi ew with sample school principals and supervi so rs (the 

above respondents) regarding prov ision of support for the implementation of student-centered 

approach by Woreda and Zone education offices and one of my in terviewees replied: 

Woreda and Zone education offices provide support to teachers in CRC in the 
fo rm of training. However; the training is not provided continuously. He also 
said that these education offices do not provide budget to primQ/y schools 
fo r the implementation of student-centered approach (principaI4, February 20/2009). 

The other informants also asserted that these two education offices do n't provide adequate pre­

service training to teachers and don't assign budget to primary school s for the implementation of 

student-centered approach. All These resul ts indicate the presence of lack of adeq uate support 

from these education offices. 

Table 17: Provision of feedback after supervision 

Items Responses 

Altern at ives Principals Supervi 

sors 

N % N % 

Do you provide re levant advice and feedback Yes 7 70 8 80 

aftcr classroom observation No 3 30 2 20 
(supervision)? 

Is there deference between the 12+2 and 10+3 Yes 7 70 - -

level graduate teachers In implem enting 
No 3 30 - -

stud ent-centered approach? 

I f your response to the above question is yes, The 12+2 leve l graduate teachers 2 28. - -

what is the difference? implement th e approach better than 6 

the 10+3 level graduates 

The 10+3 level grad uate teachers 5 71. - -

implement the approach better than 4 

the 12+2 level graduales 

Tabl e 17 shows that the majority of school principals (70%) and supervisors (80%) provide 

teachers relevant advice and feedback after classroom observat ion (supervision). However 30% 
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of the principa ls and 20% of the supervisors don ' t provide teachers such im pOitant information 

that helps teachers to improve their teaching practices in general and the implementat ion of 

student-centered app roach in particular. 

As indicated in the above table the sampl e school principals were asked quest ions regarding the 

competency of teachers who are teaching in the second cycle of primary schools (the 10+3 level 

graduates and the 12+2 level grad uates). Thus the majority of (70%) of princ ipals responded that 

there is difference between teachers who are graduated from the old teachers training and the old 

training program, the 10+3 and 12+2 leve l graduates respectivel y in implementing student­

centered approach. According to the majority of principals (71.4%) the 10+3 level graduate 

teachers (the product of the new teachers training program) implement student-centered approach 

better than the 12+2 level graduates (the product of the old teachers tra in ing program). 

The resea rcher has also conducted interview with the sample school supervisors in relati on to the 

second cycle pr imary school teachers' competency in implementing student-centered approach 

and their att itudes towards this approach and one of my interv iewees said that: 

Since the 10+3 level graduate teachers were trained through student-centered approach 
they are implementing beller than the 12+ 2 level graduates and they are also interested 
to teach using this method than 12+ 2 level graduates. However, these teachers are not 
implementing the approach as expected (supervisor8, March 1 012009). 

Other in forman ts (superv isors) also asselted that the 10+3 level graduate teachers implement the 

approach better than the 12+2 level graduates. From these results one can conclude that new 

teachers tra ining system is better in implementing student-centered approach than the old one. 

This is because teachers teach in the way they were taught (ICDR, 1999 :67) . 

Table 18: In- staff training on the implementation of student -centered 
approac h 

Responses 
Alternati Teachers Principals Supervisors 

Item ves 
N % N % N % 

Does the pr imary schoo l exercise in- Yes 52 65 8 80 7 70 
staff train ing on the im plementat ion of 
student-centered app roach? No 28 35 2 20 3 30 

Table 18 shows that 65% of teachers, 80% of schools principals and 70% of supervisor 

responded that there is in-staff train ing in their schools. But the remaining 35% teachers, 20% 
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2 

principals and 30% supervisor replied there is no in-staff training. This indicates that the 

presence of in-staff training in the majority of the sample schools in the zone. 

4.2.2.4. Classroom conditions 

The condition of classroom (amount of space, arrangement of chairs and tables etc) is one of the 

important non-human factors which facilitate or hinder the instructiona l program in general and 

the implantati on of student - centered approach in particular. The condition of the classrooms 

should be conducive for the teacher and students so as to implement the learner- centered 

approach. In thi s regard, teachers were asked so as to evaluate the condition of their classroom to 

implement active learning approach. 

Table 19: Responses of teachers, principals and supervisors to the classroom 
condition 

Items A lternatives Responses 

Teachers Principals Supervisors 

N % N % N % 

Very high - - - - - -
The con duciveness of the classroom to implement 
student-centered approach High 5 6.3 I 10 I 10 

Moderate 57 71.3 7 70 7 70 

Low - - - - - -
Very low 18 22.5 2 20 2 20 

Reasons for the conduciveness of the classroom to be Ranks: -
very low: First 5 27.8 - - 2 100 

Second 10 55.6 I 50 - -
Large class size 

Third 3 16.7 I 50 - -

First 12 66.7 2 100 - -

Tradi tional arrangements Second 5 27.8 - - I 50 
of fu rniture 

Third I 5.6 - - I 50 

Absence o f facilities such as First - - - - - -

Laborato ry, library, pedagogical 
Center etc. Second 5 27.8 I 50 I 50 

Third 13 72.2 I 50 I 50 

Table 19 depicted that the maJ onty of the respondents, 71.3% of teachers, 70% of prtnctpals and 

supervi sor replied that the classroom condition is on the average conducive to implement student-
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centered approach. During interv iew with sample school principals, most of the in formants 

asserted that the classroom condition is moderately conducive to implement-student-centered 

approach in their schools. As can be seen from tab le 19 above only 5% of teachers and I % of 

principals and supervisors responded that the classroom condition in their school s is highly 

conducive. The same table shows that the presence of classrooms in the sampl e schools which 

their conduc iveness is very low. From teachers (18), school principa ls (2) and superviso rs (2) 

who sa id the conduc iveness of the c lassroom condition is very low, 12(66.7%) teachers, and all 

princ ipal s reported that the first reason for the conduciveness to be very low is the traditional 

arran gement of furn iture, 10(55.6%) teachers and I (50%) principal repl ied th e large class size is 

the second reason and according to 13 teachers and half of principals and supervisors absence of 

racili ties is the third reason ror the conduci veness of the classroom condition to be very low. 

The researcher also conducted interview with sample school principals regarding the classroom 

condition for the implementation of student-centered approach and one of my interviewees a lso 

replied :-

No. 

I 

2 

3 

4 

5 

The conduciveness of classroom condition for the implementation of student-centered 
approach is very poor for the implementation of student-centered approach. This is 
because the classroom size is small and the classrooms don 't have even adequate 
sits for students (principal/O, March 1712009). 

Table 20: Conditions ofthe observed classrooms 

Yes No 

Lists of observation N % N % 

Are there enough desks and tables for every student? 13 65 7 35 

Are the desks and tables easily moveable? - - 20 100 

Is there adequate space for movement between desks? 14 70 6 30 

Is c lassroom layout arra nged in different way to facilitate 3 IS 17 85 

student centered activ ity? 

Is the number of students/ size appropriate to implement II 55 9 45 

student-centered approach? 

Table 20 above depicts the observati on resu lt regarding the classroom conditi ons, from the 

observed schoo ls 13(65%) have desks and tables for every students but 7(35%) of them have no 
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suffic ient desks and tables for students in the classrooms. Furthermore th e desks and tab les in a ll 

schoo ls were heavy and were not eas il y movab le. There is a lso free space for movement between 

desks only in 14(70%) classrooms and onl y 3( 15%) of the observed classrooms layout are 

arranged in d irrerent way to fac ilitate student-centered activities. However in the majority 

17(85%) of th e classrooms, the desks and tab les are arranged stra ight fo rward. Concern ing the 

class size, the average nu mber of students in most (55%) classrooms was (6 1), this is not 

conveni ent to implement student-centered approach 

Genera ll y the majority of the classrooms o f the sample schools were not conducive enough (were 

moderately conducive) to implement student-centered approach effective ly. The classrooms lack 

easily movable des ks and tab les, adequate free space for arranging d iffe rent sitt ing arrangements 

that can faci litate student-centered methods of teaching and for students and teachers movement 

for instruct ional activ it ies. The class size is also large. 

Table 21 : Responses ofstudents to the classroom condition 

Altern ati Responses 

No. Items ves N % 

I Do you get faciliti es such as desks and tables in your Yes 164 64.3 

classroom? No 9 1 35.7 

2 Are the desks and tables easily movab le and arranged Yes 69 27.1 

for di ffere nt acti viti es? No 18 72.9 

3 Is your c lass size (number of students) conducive fo r Yes 153 60 

the implementation of student-centered approach? No 102 40 

As ind icated in table 2 1,64.3% of the students get faci liti es such as desks and tables, but 35.7% 

of them don' t get these fac il iti es. Regardin g the desks and tables, the maj ori ty 72% of stu dents 

reported that the desks and tables in the ir c lassrooms are not eas il y movab le. Concern ing the 

class size, 60% of the students repl ied that the class size is convenient to apply student-centered 

approach, whereas 40% of the students sa id it is not convenient. 
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Generall y, from the above results of analysis of data obtained through di fferent instruments it can 

be concluded that the class room condit ions of the majority primary schools is moderatel y 

conducive for the implementation of student-centered approach. This is because there are no 

adeq uate desks and tables, the desks and tab les are also not easily movab le. The class size is 

moderately conven ient to apply student-centered approach as reported by students the average 

number of students in a class is 62. This shows that the class size in most primary schools of Arsi 

zo ne has decreased compared to the previous academ ic years, which was more than 70. 

However, the class size is still much greater than the size designed by the min istry of education 

which is 50. 

4.2.3. Factors hindering the effective implementation of student -centered 

approach in second cycle of primary schools 

The implementation of student-centered approach can be positively or negatively influenced by 

vari oll s factors. Therefore, thi s part presents the data obta ined from pri ncipals, teachers and 

supervisors regarding the major factors which hinder the effective impl ementati on of student­

centered approach in second cycle of primary schools. 
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Table 22: Teachers, principals and supervisors responses to major factors 

hindering the effective implementation of student -centered approach. 

Responses 
Most Serious Not 

No. Factors serious Seri ous 
(3) (2) ( I) 

N % N % N % 

I Inadequacy of teacher's training on student-centered approach 38 38 59 59 3 3 

2 Shortage of time to practice student-centered approach 44 44 49 49 7 7 
3 Lack of instrllct ional material s (teaching aids, teachers guide. 56 56 39 39 5 5 

syllabus, ) 
4 In avai lab il ity of instructional resources! fac ilities such as 52 52 44 44 4 4 

laboratories, libraries etc 
5 Students lack of interest 29 29 61 61 10 10 
6 Teachers' lack of interest 22 22 69 69 9 9 
7 Lack of ed uca tional administrative (principal s', supervisors etc) 26 26 67 67 7 7 

support 
8 The large classroom size (number of students in class) 79 79 19 19 2 2 
9 Ri gid ity o r time table 33 33 58 58 9 9 
10 Students' beliets. percept ion and attitudes about student- 35 35 58 58 7 7 

centered approach 
II Teachers' beliefs' perception and attitudes about student- 3 I 31 40 40 29 29 

centered approach 
12 Classroom condition (lack of free space to arrange desks, lack of 52 52 35 35 13 13 

li ght etc) 
13 Diversity of student's interest and ability 26 26 72 72 2 2 
14 The curri cu lum materials (text book, teachers guide. syllabus) 33 33 39 39 28 28 

are not su itable for student-centered teachina 

15 The difficult or student-centered approach in evaluating students 26 26 52 52 22 22 
success 

16 The domi nan ce of some students during group activities 35 35 51 51 14 14 

The respondents were asked to rate the factors that h inder the effective implementation of 

student-centered in second cycle primary schools. As depicted in table 22 above half of the 

respondents rated, the large class size (79%), lack of instructional materials (teaching a ids, 

teachers guide, sy llabus (56%) ), in availabi lity of facilities such as laboratories and library and 

classroom condition (52%) as the most serious factors that hinder the proper implementation of 

student-centered approach in their schools. However literature also shows that these factors have 
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impact on the teach ing-learning process in general and the implementation of student-centered 

approach in particu lar. For instance Smith (1996) described that if the class size increases 

students lack opportunities to di scussion and to get advice from teachers. Teachers also phase 

problems to motivate students and assess their progress. As exp lained by Amare, 1998, 

instructional material s facilitate active-learning, relate theory with practice, encourage effecti ve 

thinking etc . Regarding school faci liti es the presence of wel l organ ized library and laboratories 

equ ipped with modern laboratory eq uipments and classroom instructional materi a ls are 

significant determinants of student achievement. 

Literature shows that classroom condition plays an important role in the implementation of 

student-centered approach, for instance, Silberman ( 1996: 16) has described that phys ical 

environment in classroom (c lassroom condition) can make or break active learning. With 

respective to thi s factor the respondents agreed that classroom condition (free space to arrange 

desks and for students' movement, heaviness of desks and tables to arrange in to different styles 

for student-centered act ivities) is a lso the most serious factor that negatively affect the effective 

the implementation of student-centered approach. 

Factors such as inadequacy of teachers ' training on the approach (59%), teachers' and students 

(61 %) lack of interests and be li efs, perception and attitudes, lack of principals and educati onal 

official s supports (67%), ri gidity of time tabl e (58%) and shortage of time (49%) were also rated 

as the seri ous factors. 

The resea rcher also conducted interview with principal s, the observed 10+3 level graduate 

teachers and supervi sors regardin g factors hinderin g the effective implementation of studenl­

centered approach. One of my in terviewees said: 

The school has no well equipped laboratory, librOlY and pedagogical center, the students' 
desks and tables are also not easily movable. Furthermore, there is a great problem to get 
budgetfrom (he school board and (he required cooperation from students' parents (ofulfill 
such fac ilities (Principal 9, March /3/2009). 

The other informants al so asserted that the in avail abiliti es of faci liti es mentioned above are the 

major factors that hinder the e ffective implementation of student-centered approach in the 

schools. 
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Table 23: Views of students on instructional approaches 

No. Items Alternatives Responses 

N % 

I How do you compare and Teacher-centered IS more attractive and 84 32.9 

contrast teacher-centered and involv in g 

student-centered methods of Student- centered IS more attractive and 

teaching? participatory I I I 43 .5 

Teacher-centered method is based on the 

interest of the teacher not on the interest 18 7.1 

of the learner 

Student-centered method is based on the 

interest of the learner 42 16.5 

Lecturin g 118 46.3 

2 Which methods of teaching Group work 30 11.8 

most likely do you prefer? Discussion 95 37.3 

Ro le Playing 12 4.7 

Problem Solving - -

The effective implementati on of student-centered approach can also be affected by views of 

students on instructional approaches . In re lation to this, 2 items were presented to students to find 

out their v iews on student-centered approach. As indicated in table 22, 32.9% of the students 

be lieved that teacher-centered approach is more attractive and partic ipatory but 7.1 % of students 

sa id that thi s approach is based on the interest of the teacher not on the interest of the learner. 

However, the majority (43.5%) of the students believed that student-centered approach is more 

attractive and parti c ipatory. In additi on to thi s 16.5% of them reported that student-centered 

method is based on the interest of the learner. 

Regarding the teaching methods, as shown in item 2, the majority 53 .8% of the students most 

like ly prefer the student-centered methods an d the remaining students the tradit ional, lecture 

method. From the student-centered methods, 37.3% of the stud ents prefer d iscussion, 11.8% 
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group work and 4.7% ro le playi ng and a ll students are not interested to learn through problem­

so lving method . Thi s shows that the presence of students who favored lecture, teacher-centered 

approach, in the sample schoo ls. 

Table 24: Students responses about their text books 

No. A Iternati ves Responses 

Items N % 

I Do your text books provide opportunity for group Yes 194 76. 1 
discuss ion? 

No 6 1 23 .9 

2 Do your text books provide opportun ity for Yes 215 84.3 
ind ividual work? 

No 40 15.7 

Concernin g the ir text books, tab le 24 indicates that the majority of students reported that their 

text books provide opportunity to group discuss ion (84.3%) and indi vidua l work (76 .1 %). 

To sum up, even though the student text books provide opportun ity to group discuss ion and 

indi vidual work the result in tab le 23 shows that there are students who favored teachers 

exp lanat ion ( lecture) than learnin g by doin g (student-centered approach). From thi s it can be 

deduced that the students ' tendency towards the tradit ional , lecture method is the other serious 

factor that affect the proper implementation of student-centered approach in different sample­

schoo ls. 

4.3. Discussion of results 

In thi s palt of the paper, an attempt is made to explain th e results of the study with reference to 

the basic questions formulated under statement of the problem. The major ideas or th emes of the 

di scuss ion are: 

• Frequency of implementation of student-centered practices 

• Provision of opportunities to part ic ipate students in th e teaching-learnin g process 

• Training on student-centered approach, provision of support, the classroom condition 

• Factors hindering the effecti ve implementation of student-centered approach. 
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Frequency of implementation of student-centered practices by the 10+3 level graduate 

teachers 

To assess the extent to which the student-centered approach has been pract ically implemented by 

the 10+3 level graduate teachers in second cyc le primary schools, the respondents (teachers, 

principals and supervisors) were reacted either through questionnaire or the intervi ew. To 

substantiate the data, structured observation was also made. The respondents were asked the 

approach whi ch the 10+3 level graduate teachers mostly employed in second cycle primary 

schools through question naire and interv iew, to determine the frequency of using various student­

centered practices at different instructional stages the related items were indi cated in the teachers ' 

questionnaires and observation check l is!. These data indicate that the 10+3 level grad uate 

teachers implemented student-centered practices at various stages of instructional process 

moderatel y. 

The most frequently practiced student-centered methods were group work and discussion. These 

methods were the best ways which fac ili tate student-centered approach , as indicated in literature 

pal1 of thi s paper students who work in groups retain longer what is taught and satisfied more in 

their class (Johnson - Johnson and Smith, 1991 ), However, group work and discussion can help 

only to develop lower level of cognitive domain . On the other hand , student-centered methods 

which foster critica l thinking and problem so lvi ng capac ity of students like problem so lving, 

inquiry and discovery were not w idely em ployed. The majority of teachers ' respondents 

d isclosed that these methods were employed e ither sometimes or rare ly. In line with this 

Bonweel and Eison (2003 :76) noticed that students must do more than just listen. They need to 

read, write, discuss or engage in problem solv ing activ iti es. In real student-centered classrooms 

students are engaged in activities like dialogue, debate, writing, discussion and problem solving 

as well as higher order thinking as analysis, synthesis and evaluation. 

Based on the position of teacher respondents and observation made by the researcher, it is 

poss ible to infer that the extent which the 10+3 leve l graduate teachers implement student­

centered practices at different instructional stages is moderate. 
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Factors affecting the effective implementation of student-centered approach in 

the sample primary schools of Arsi Zone 

Provision of opportunities to participate students in the teaching-learning process 

To examine th e extent which th e 10+3 level grad uate teachers provide students with 

opportuniti es to parti cipate in th e teaching-learnin g process, there by to appl y student-centered 

approach the respondents' (teachers', principals ', superi ors ' and students' responses in re lat ion to 

thi s issue were obtained through questionnaires. To strengthen these data, the observat ion 

check list also includes items related to th e freq uency for teachers' use of some student-cen tered 

practices whi ch fac ilitate stud ents' partic ipation. These data show that the 10+3 level graduate 

teachers apply student-centered practices whi ch faci litate students' part icipati on in th e teaching 

learning process moderate ly. 

In real student-centered classroom students learn by their own effort. They develop knowledge, 

skill s and attitudes by actively invo lving in various learnin g experiences. In student-centered 

approach the teaching process is indirect, the teacher serves as a facili tator rather than as 

knowledge d ispenser and contro ll er in general he/she provides students use full learning 

experiences, follows-up , guide, ass ist and eva luate the students learning and gives feedback. In 

line wi th this Plass ( 1998:3 10) has described that in student-centered classroom students are 

active ly participated in the learnin g process . Based on the anal ysis resu lts of the data obta ined 

through teachers', students', principals' and supervisors' questi onnaire and observati on it is 

possible to deduce that the extent which the 10+3 leve l grad uate teachers provide students 

opportuniti es to actively participate in the teaching-learning process is also moderate. 

In general the data obtained from the respondents (teachers, students, principal s and superv iso rs) 

and observation reveals that th e extent whi ch 10+3 level graduate teachers implement student­

centered approach in second cyc le primary schoo l is moderate. 

Training of teachers, principals and supervisors on the implementation of student-centered 

approach. 

For the education to be successful , next to curri cu lum teachers' training is of special significance. 

Since teachers' train ing has a great effect on instructional acti viti es, the primary school teachers 
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must get the req uired trai ning on how to im plement instructional methodo logies in general and 

student-centered instructi onal methods in particular (ASPY, 1972). 

The schoo l pri ncipa ls shou ld also get appropriate and continuous tra ining that enables him to 

support teachers and eva luate the success of the ed ucati onal program in general and student­

centered app roach in parti cul ar. Furthermore for the proper implementati on of student-centered 

approach, su pervisors and other concerned bodies should supervise the im plementation of 

teaching methodology, coach teachers, evaluate and moni tor instructi onal acti viti es and give feed 

back to teachers , al l these acti viti es req uire principa ls' and supervisors' training on the stu dent­

centered approach. 

In line with these views, the adequacy of teachers' princ ipals' and supervisors ' traini ng on the 

implementation of student-centered approach was invest igated in th is study. As the find ings 

revea led the maj ori ty (75%) of teachers had taken pre-service trai ning on student-centered 

approach, however teachers' understandings of student-centered methods li ke problem solv in g, 

discovery, d iscussion etc, is moderate. 53 .3% of the 10+3 level grad uate teachers replied that the 

contributio n of the pre-service training in implementing student-centered approach in thei r 

classrooms is a lso moderate. (6 1.3%), principals (80%) and superv isors (90%) had attended in 

service tra ining on the approach. However, the contri bution of the in -service tra ining to 

implement or prov ide support for the implementation of student-centered app roach is also 

moderate. 

Provision of support for the implementation of student-centered approach 

As indicated in literature part of thi s paper the educati on systems prov ide supports (trainin g on 

instructi onal practices, budget, qualifi ed teachers etc.) to schoo ls to help them succeed based on 

the results of supervis ion. Melese (1999 :8) described th at the maj or focus of supervision is on the 

provision of technica l assistance in ord er that organi zation or an individual wi ll be improved and 

be ab le to acco mpli sh necessary duti es and responsibili ties. So that for the proper 

implementati on of student-centered approach, the responsible bodies (p rin cipals, edu cational 

superv isors, and educational officials) shoul d supervise the teaching methodo logy employed by 

teachers, evaluate and monitor instructi onal activ ities and give feedback to teachers, and provide 

the necessary training and budget fo r the implementati on of the approach. 
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In line with the above points, the adequacy of supports provided to teachers and their schools in 

im plementi ng student-centered approach was assessed based on data obtained from respondents' 

responses to the questions in cluded in their quest ionnaires in re lation to thi s issue. Accordin gly, 

th e results of th e major findin gs indicate that the suppol1 provided by the majority (60%) of 

pri mary schoo ls principals to teachers in implementing student-centered approach is moderate. 

Moreover th e woreda and zone educat ion offices don ' t provide adequate budget to primary 

schoo ls. Long and short term training were also not being provided freque ntl y to teachers by 

these offices. 

The classroom condition 

As mentioned in the review literature part, the act of the student in studen t-centered instructional 

approach is learnin g by doing. So that to engage students in learning activ ities the c lassroom 

should be we ll equipped with furniture, thus there shou ld be a movable desk for every pupil to 

use different layouts in the classroom. As described by Sguazzin and Grann, 1998, it may be 

necessary for the students to move around th e classroom, so the classroom setup should be 

conducive for learnin g that is it should stimulate learn ing and allow for aspects of problem 

so lving and cooperative learning. From thi s point of view we can say that the arrangement of 

desks and tables should a ll ow movement and communication and the arrangement should be 

changed whenever necessary. 

Based on the above ideas, thi s stud y has exami ned the classroom conditions of the sample 

schools. Accordingly, questions rel ated to thi s issue have been raised in respondents' 

quest ionnaires and observation checkli st. As reported by the majority of sample schoo ls' 

principals (70%) the classroom condition is averagely conducive to implement student-centered 

approach. Its conduciveness is very low in minority of sample primary schools, because of 

trad itional arrangement of furniture, large class size and lack of faci lities such as adequate desks 

and tabl es to students. Thus 35.7% of students also reported that there is lack of adequate desks 

and tab les in their classrooms. Furthermore majority (72.9%) of student respondents replied that 

the desks and tables are not easil y movable. The researcher also observed as the desks and tables 

are heavy and as can not be easi ly moved and arranged to different student-centered activiti es. 

The c lass size and the space between desks are not also as such convenient to implement the 

approach effectively. 
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From the above results it can be in ferred that the classroom condition in majority of the sample 

primary school s is not conducive as such that is the classroom condition is (moderate ly 

conducive) for the proper implementation of student-centered approach by the 10+3 level 

graduate teachers. 

Factors hindering the effective implementation of student-centered approach 

It is obv ious that like any other issue in teachin g-learning process the implementation of student­

centered approach in the real classroom may be affected by various factors, of these 16 were 

li sted in the respondents ' (teachers' principals' and supervisors') questionnaires to be rated on 

their seriousness. 

The find ings concerning this issue show the majority of respondents rated that large class 

size(79%) and lack of instructional materia ls (teaching aids, teachers guide and syllabus, 56.7%) 

as the most serious factors that negatively influence the effective implementation of student­

centered approach . It' s known that in a large class size teachers phase problems to provide 

students opportunities to learn by themselves and follow and evaluate individuals activ ities. The 

ava ilability of instructional materials like teachers guide, sy llabus, teaching aids, text books ... 

are also very important and determinants of the qualities of teaching and learning and students 

ach ievements. 

In thi s study the unavailability of facilities such as laboratories, libraries, etc and classroom 

cond ition (problems of desks and tables, free space to arrange desks and for students movement, 

heav iness of desks and tables to arrange in to different styles for student-centered activities) are 

also identified by 52% of respondents as the most serious problem that hinder the effective 

implementation of student-centered approach. 

The effect ive implementation of student-centered approach also requires training on the 

implementation of the approach, support from the concerned bodies and students and teachers 

interests. Regarding these factors, the majority of respondents (Teachers, principals and 

supervisors) agreed that the teachers pre-service and principals, supervisors and teachers in­

service training and the support provided from educational admi nistrative (principals, supervisors 

and others educational officials) were not adequate enough. In other word the inadequacy of 

teachers, principals and supervisors training on the implementation of the approach and support 

with teachers' and students' lack of interests are the other problems in the majority of the schools. 
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Chapter Five: Summary, Conclusion and Recommendations 

The last chapter of this study presents the summary of the major findings, conclusions and 

recommendations. 

5.1. Summary of the study 

The main purposes of this study were to assess the effectiveness of the 10+3 level graduate 

teachers in implementing student-centered approach and to identify the major factors that hinder 

the implementation of this approach in government second cycle primary schools of Arsi Zone. 

In order to meet these purposes the following four basic questions were set: 

I. To what extent is student-centered approach implemented by 10+3 level graduate teachers in 

second cycle primary schools of Arsi Zone? 

2. Have the 10+3 level graduate teachers, primary school principals and woredas' educational 

supervisors adequate training on the implementation of student-centered approach? 

3. Do the school principals, woredas and zone educationa l offices provide adequate support to 

teachers and schoo ls for the implementation of student-centered approach? 

4. Are the classroom conditions conducive for the implementation of student-centered 

approach? 

To find so lutions for these basic question , study was conducted on ten second cycle primary 

school s of five woredas in Arsi Zone. The data were collected from 355 respondents. The data 

were mainly gathered through questionnaire, observation and interview. The data obtained were 

analyzed using percentages, mean values and grand mean values. 

Based on the analysis of the data collected through various instruments, the following major 

findings were obtained from the study: 

I. The study revealed that, the grand means for 10+3 level graduate teachers' experiences in 

applying student-centered practices which are expected to be demonstrated at various (pre­

assessment, introduction , explanation and post assessment) stages of instructional 

process(3.64) and practices which facili tate students' active participation in the teaching ­

learning process(4.28) showed that the extent which thel0+3 level graduate teachers of the 
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second cyc le prtmary schools of Arsi Zone implement student-centered practices was 

moderate(that is not adeq uate). 

2. It was also found that more than 45% 10+3 level graduate teachers asserted that the student­

centered methods which promote learners' higher order thinking and problem solv ing 

capac iti es were employed either sometimes or rarely (that is not adequately). 55% of 

teachers employed prob lem-so lving and 48.8%, role playing some times and the inqui ry 

and di scovery methods were used rarely by 58.8%, 63.5% of teachers respectively. On the 

other hand more than 60% of teachers replied that group-work (66.3%) and d iscussion 

(71.3%) were the only frequently student-centered methods used. 

3. The research disclosed that more than 6 1 % of the 10+3 leve l grad uate teachers replied that the 

contribution of their pre-service and in-service trai nings to the implementation of student­

centered app roach in the real world of teaching was moderate. 

4. The study also indicated that 7 1.4% of second cycle primary school principals and 66.7% of 

supervisors be li eved that the contribution of their in-serv ice training was moderate to 

supervise teachers' practices and prov ide the support required for the implementation of 

studen t-centered approach to teachers. 

5. The stud y showed that 60% of the second cycle primary school principals and 70% of 

supervi sors respective ly asserted that the support prov ided by them to the 10+3 level gradate 

teachers and by woredas and Zone educational offices to primary schools in the form of 

budget for the implementation of student-centered approach were moderate (that is not 

adequate enough). 

6. [t was also found that 80% of school principals and 70% of supervisors reported that woreda 

and zone education offices didn ' t provide short and long term tra ining for teachers frequently. 

7. The study ind icated that 7 1.3% of teachers and 70% of principals and supervisors repl ied that 

the classroom condition was moderatel y conducive for effective implementation of student­

centered approach. Whereas 18 of the sample primary school teachers and 2 principals reported 

that th e cond uc iveness of the classroo ms in the ir school s was very low because of large class 

size, and lack of facilities such as laboratory, library, pedagogical center .. 
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8. The study di sclosed that 66.7% of respondent teachers and all principals (100%) regarded 

traditional arrangement of furniture as the major problem hindering the implementation of 

student-centered approach . 

9. The study also revealed that 72.2% of teachers and 50% of principals and supervisors believed 

that the absence of faci lities like desks and tables, laboratory, library and pedagogical center 

made the conduciveness of the classrooms in the primary schools very low. 

10. The study indicated that 56.7% of the respondent teachers believed that lack of instructional 

resources such as teachers gu ide and sy ll ab us greatly affected the implementation of student­

centered approach. 

5.2 Conclusions 

Based on the major findings of the study the following conclusions were made. 

I.The inadequate implementation of student-centered practices at pre-assessment, while 

explanation and post-assessment stages and in providing students with opportunities to 

actively participate in the instructional process among 10+3 level graduate teachers would 

negatively influence the quality of the teaching-learning process in the second cycle primary 

schools of Aris zone. 

2. Inadequate use of the student-centered methods like problem-solving, inquiry, discovery 

and role-p laying methods wou ld hinder the development of high order think ing and 

problem solving capacities among students of the sample primary schools of Arsi Zone. 

3. Inadequacy of tra ining regarding student-centered approach among second cycle primary 

school principals and supervisors would negat ively affect the effectiveness of the 

educational officers in supervi sing and providing support to teachers for the implementation 

of this approach in second cycle primary school s of Arsi Zone. 

4.lnaduqacy of support from principals would negatively influence the effectiveness of 10+3 

level graduate teachers in implementing student-centered approach and shortage of budget 

hinder primary schools from fulfilling school faci lities in general and classroom condition in 
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particular for effect ive imp lementation of student-centered approach in second cycle primary 

schools of Ari s Zone. 

5. Lack of short and long term training among 10+3 leve l graduate teachers imp li es that the 

poss ibi lity of improv ing the implementati on of student-centered approach by the teachers 

rema ins quest ionab le. 

6. Lack of adequate desks, tables, library and pedagogica l centers and traditi onal arrangement of 

furniture impli es that the classroom conditions are not conducive for the implementation of 

student-centered approach. 

7. Lack of instructional resources yeachers gu ide, sy ll abus and the li ke) impl ies that there was in 

adequate support to teachers for implementing student-centered approach in second cyc le 

primary schools of Aris Zone. 

5.3. Recommendations 

It is difficult to realize the intended educational objectives and practices without considering 

vari ous facto rs that could con tribute to enhancing students learning at any leve l in one way or the 

other. Thi s is because educational achievements are the outcomes of interwoven factors. The 

New Ed ucation and Training Policy of Ethi op ia state that teachers with the 10+3 leve l shou ld be 

trained in using student centered approach . However, these teachers cou ld implement the 

student-centered approach onl y moderately. Hence, based on the major findings and the 

conclusions drawn, the researcher forwarded the following recommendati ons: 

I. The woreda education offices in co ll aboration with other educational stakeholders should 

organize short-term trainings (workshops) for 10+3 leve l grad uate teachers regarding the use 

of student-centered methods(problem so lving, inqu iry, discovery, role -playi ng methods) so 

as to promote the development of hi gher order thinki ng and problem solving capacities 

among their students. 

2. The Oromia Regiona l Educat ion Bureau has to assess the prov ision of the pre and in-service 

trai ning prov ided by teacher education institutions 
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3. Woredas' education offices shou ld organi ze short-term and long-term training fo r second cycle 

primary school principals and supervisors to enhance the support they provide for teachers 

regarding the imp lementation of student-centered approach .. 

4. The Zone Education Department and the Woreda Education Offices should work closely with 

the local comm un ities and other stakeholders to provide the schools with adequate fac ilities. 

S. The Oromia Zone Education Department should provide the second cycle primary schools 

wi th adequate teacher's guide, syll abus and other instructional materia ls by worki ng closely 

REB as we ll as Woreda Education Offices. 

6. The primary schools in Arsi Zone should rep lace the traditional arrangement of furniture in the 

classroom so as to make the classroom condition conducive for the implementation of 

student-centered approach. 

7. The school principals and supervisors should encourage teachers to implement a variety of 

methods based on the objectives and contents of the lesson. 
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Appendices 
Appendix -A 

Addis Ababa University 
School of Graduate Studies 

Department of Curriculum and Teacher 
Professional Development Studies 

A Questionnaire to be Filled by 10+3 Level Graduate Teachers 
The aim of th is questionnaire is to obtain relevant information for study on the effectiveness of 
the second cycle primary school ( 10+3 leve l graduate) teachers in implementing student­
centered approach and factors that affect its implementation in selected primary school s of Arsi 
Zone. 
Be confidential that the information gathered will be used only for the research purpose. Hence 
yo u are kindly requested to provide the necessary information which is very helpful to the quality 
of the research as well as to forward feasible recommendations to identified problems. 
No need of writing you r names 
Thank you in advance for your cooperation 
The researcher 

Part One: Background Information 
Instruction: Please mark " .; " in the boxes that correspond to your background 

I. Name of school __ -,-_-,--=,..-______ _ 

2. Sex: Male 0 Female 0 
3. Age: 18-23 0 24-29 0 30-35 0 36-40 0 above 40 0 
4. Qualification: Diploma (10+3) 0 ifanyotherspec ify:-_=-;=~_ 
5. Teachingexperience : 0-50 11-150 6- 100 16-200 above 20 0 
6. Average number of students in your class 3 1-40 0 5 1-60 0 

41-50 0 61 and above 0 



No 

I. 

2. 

3. 

4. 

5. 

6. 
7. 
8. 

9. 

10. 
II. 
12. 

13 . 

14. 

14. 1 
14.2 
14.3 

14.4 
14.5 

14 .6 

14.7 
14.8 

Part two: Main Data 
Instrnction : The following items are for assessing the extent you implement student- centered 
practices in your c lassroom. Please provi de appropriate responses by usi ng a tick mark " .. " to the 
correspond ing items. 
How often do YOU imolement the following student- centered ractices in your classroom? 

Always Frequent Sometimes Rarel Not 
List of Practi ce 5 Iy 3 Y at all 

4 2 I 
Assess students' prior experi ences and current 
knowledge before starting new topic. 
Relate the lesson to the already taught! learned 
lessons? 
Present in struction that help students to discuss, 
examine, discover, pose question , so lve problem 
and to take resoonsibility 
Provide information from whi ch learners draw 
conclusion or generalization 
Ill ustrate ideas, concepts or facts with the help of 
instructional resources like chart, diagram, 
laboratory equi oments & chemicals. 
Allow students to apply what they have learned 
Invo lve students to decide on learn ing activities 
Relate instructional activit ies or tasks to students' 
day-to-day life 
Eval uate students on continuous basis (apply 
contin uuus assessments) 
Asking open- endedl un structured questions 
Askirlg c lose-ended/structured questions 
Give time for students to think on question before 
ca lling some one to answer (wait-ti me method) 
Use varied methods like discussion, problem-
so lving, inauirv, ro le - paying etc., 
Provision of opportunities to students 
participation 
Arrange students in to !!rouos for different activities 
Provide students grouo, nair and individual work 
Motivate students to actively participate in 
teaching-learning process 
Praise and encourage students work 
Negotiate/di scuss work {result, examples etc. ) with 
students 
Follow students participationl activ ities and provide 
constructive feedback to their work 
Allow students to interact with each other 
Free student- teacher interaction 



No 
I 
2 
3 
4 
5 
6 
7 

Instruction: Some instructional methods are listed below. Please, mark " .; " in the 
space provide in accordance to your application of the methods. 

Methods Always Sometimes Not at all 
Discussion 
Inqu iry 
Problem so lving 
Discovery 
Role playing 
Group work 
Ex planation/lectu ri ng 

. Instruction: Items re lated to your tra111111g are provided below. Please, select the 
appropriate answer based on your experience and circle the letter of your choice 

I. Have you taken pre-service training on how to teach using student- centered approach? 
A. Yes B. No 

2. [n your pre-service training which instruct ional approach was mainly used by your trainers? 
A. Teacher- centered B.Student-centered 

3. If you had got the training what is your understanding on the methods (like problem solving, 
discovery, di scussion et ) that promote student- centered approach? A. High 

B. Moderate C.Slow 
4. [fyou had got the training how do you rate the contribution of the training in appl ying the 

student- centered approach in the real world of teaching A. High B. Moderate C. Low 

5. Did the pre-service tra ining help you to acqu ire knowledge and ski ll s to produce appropriate 
instructional material that facil itates student-centered approach? A. Yes B. No 

6. Did the pre- service training help you to acquire knowledge and skill to use appropriate 
instructional mater ials that faci li tate student- centered approach? A. Yes B. No 

7. Have you taken in-service training on how to implement student - centered approach? 
A. Yes B. No 

8. [ryour response to the above question is "yes", which type of training have you taken? 
A. [n-staff training B. Workshop C. Seminar D. Summer in-service training 

9. If you had got the training, what is its contribution in implementing student-centered 
approach? A. High B. Moderate C. Low 

I I. I f yo u had got one of the above training, who prepared it? A. The school B. Wereda 
education office C. Zone education department D. Orom iya education bureau 

[f you have comments about the trainings (pre-service or in-service) on student- centered 
ap proach please specify 



vi. Instruction: please indicate your choice by encircling one of the letters. 
I. How often do you provide students with the opportunity to invo lve in the teach ing-learning 

process? A. A lways B. Freq uentl y C. Sometimes D. Rarely E. Not at all 
2. How th e conduc iveness of the classroom to implement student- centered practi ces? 

A. Very conducive B. Moderatel y conducive C. Very low 
3. If yo ur response to question 3 above is "Very low" what do you think are he poss ible reasons? 
4. Li st them according to the ir severity. Example put I for most serious prob lems, 2 for the 
second serious problem etc. A. Large class size B. Traditional arrangement offurniture 

C. Absences of faci liti es such as e lectric supp ly, water supply etc 

I f there are others identi fy -;-------;----c,----.,------,----:-::--
5. Does the schoo l principal support you to implement student-centered approach? 

A. Yes B. No 
6. I f your answer to the above question is "Yes" how do you evaluate the contribution of the 

school principal in implementing student-centered approach? 
A. High B. Moderate C. Low 

7. Does the school principal perform the following activities? Does He/she 

No Activities Yes No 
7.1 Plan and arrange workshop or seminars or in-staff trai ning for teaching 

staff concern ing the implementation of student- centered approach? 

7.2 Offer intensive to those teachers who are efficient in implementing 
student- centered approach? 

7.3 . Make necessary effort to allocate suffi c ient budget needed for the 
im plementation of student-centered approach? 

7.4 . Assess teachers' problems in im plementing student-centered app roach 
and prov ide immed iate so lutions? 

7.5 Encourage di scuss ion on the implementation of stud ent-centered approach 
among teaching staff? 

7.6 Eval uate the content and the orga ni zation of test or examinat ion given in 
terms of student-centered approach? 

7.7 Prepare fl ex ible time tab le for teachers 

7.8 I-lave regular, re li able, timely assessment program concerning the 
teaching- learnin a process 



v. Instruction: Factors that may hinder you fro m implementing student-centered approach 
effectively in the learnin g process are listed below. P lease rate the fo llowing factors from "Most 
serious" to "Not serious" and give your response by ticking the mark " ." " to the correspond ing 
facto rs. 

Most Seri ou Not 
No Factors serious s Seriou 

(3) (2) s( l ) 
I In adequacy of teachers training on student-centered approach 
2. Shortage of time to practice student-centered approach 
3. Lack of instructional resou rces (Teaching aids, teachers guide 

sy ll abus laboratories, library) 
4 . In avai labi lity of facilit ies such as laboratories, libraries etc 
5. Students' lack of interest 
6. Teachers' lack of interest 
7. Lack of educational admi ni strative (pri nci pal s' supervisors ' 

etc) support 
8. The large classroom size (number of students in c lass) 
9. Rigidity of time tab le 
10 . Students' be liefs, perception and att itudes about student-

centered approach 
Il. Teachers ' beliefs' perception and att itudes about student-

centered approach 
12. C lassroom condition (prob lem of free space to arrange desks, 

lack of li ght etc) 
13. Diversity of student' s interest and ability 
14. The curriculum materi a ls (text book, teachers guide, syll abus) 

are not su itab le for student-centered teaching 
15 . The difficult of stud ent-centered approach in evaluating 

students success 
16. Some students dominance during group activiti es 
If you have any other factors please specify 



Appendix -B 
Addis Ababa University 

School of Graduate Studies 
Department of Curriculum and Teacher 

Professional Development Studies 
A Questionnaire to be Filled by School Principal 

The aim of this questioner is to obtain relevant information for study on the effective ness of the 
second cycle primary school ( 10+3 level graduate) teachers in implementing student- centered 
approach and facto rs that affect its implementation in se lected primary schoo ls of Arsi Zone. Be 
confidential that the information gathered will be lIsed onl y for the research purpose. Hence you 
are kindl y requested to provide the necessary informat ion which is very helpful to the quality of 
the research as well as to forward feasible recommendati ons (so lutions) to identified problems. 

No need of writing your names 
Thank you in advance for yo ur cooperat ion 
The researcher 
Part I: Backgro und information 
Instruction: Please mark" v " in the boxes that correspond to your background 

Na me ofschool __________________ _ 

1. Sex: Male D Female D 
2. Age: 18-32 D 24-29 D 30-3S D 36-40 D above 40 D 
3. Quali fication: TTl D Diploma D 

if an y other speci fy 
4. Teaching ex peri ence: O-S D 11-.,-IS""D""---;:6--:-I--=O"D""-:-1""6---=2c::0' D=;-- above 20 D 
S. Work ex perience as school principa l O-S 06-100 II-IS D 

16-20 0 above 20 0 
6. Are YO ll a grad uate of educationa l planning and management? Yes D No D 
7.lf yo ur response for question 7 is "No" did you take any training on education planning 

and management? Yes D No 0 

Part two: Main Data 
Instruction: pl ease indicate yo ur choice regardin g student-centered approach by marking 
" v " in the space provided 

I. Have ever taken tra ining on student-centered approach? Yes 0 No 0 
2. If yo u had got training what is its contribution to you in helping to provide sllpport to teachers? 

High D Moderate D Low D 
3. If yo u participated on the training, who prepared it? A. The school B.Wereda education office 

C. Zone educat ion office D. Oromiya education bureau 
4. Wh ich instructional methods are mostly used by 10+3 level graduate teachers? 

A. Teacher-centered: lecturi ng /questioning and answering/, demonstration D 
B. Student-centered: discuss ion, problem so lving, inquiry 0 

If any others, specify ________________ _ 



5, Do yo u provide support to the 10+3 level graduate teachers to implement student-centered 
approach? Yes 0 No D 

6, I f your response to question number 5 is "yes" how do you evaluate your contribution in 
the implementation of student-centered approach by these teachers? 

High D Moderate D FairD LowD 
7, ,Do you be lieve that the classroom size (number of students in a classroom) appropr iate to 

implement student-centered app roach? Yes 0 No D 

8 D ~ II , , ? o yo u per orm t le 0 oW lllg actt VI ty , 
No Activities Yes 
8, I Do you Plan and arrange training for teach ing staff concernlllg the 

im plementation of student- centered approach? 
8,2, Do you offer incentives to those teachers who are efficient in imp lementi ng 

student-centered approach? 
8.3 Do yo u Make necessary effort to allocate sufficient budget needed for the 

implementation of student-centered approach? 
84 Do you provide relevant advice and feedback after classroom observation or(su 

8,5 Do you asses teachers' problems in implementingstudent-centered approach? 
8,6 Do you encourage discussion on the implementation of student-centered 

app roach among teachin a staff? 
8,7 Do you evaluate the content and the organ ization of test or examinat ion 

given in terms of student-centered approach? 
8,8 Do you prepare flex ible time table for teachers? 
8,9 Do you have regular, reli able, timely assessment program concern ing the 

teaching learning process? 

9, Is there defe rence in the extent teachers implement student-centered app roach? 
Yes 0 No 0 

10, 1 f your response to the above question is yes, what is the difference? 

No 

a, The 12+2 level graduate teachers implement better than the 10+3 level graduates 0 
b, The 10+3 level graduate teachers implement better than the 10+2 level graduates 0 

1 f an yother speci fy :---=--...,.~-::,-::,c:--;==;--------:-:-=,-------
II , Does the school exercise in-staff training? Yes 0 No 0 
12, Do educat ional offices assign adequate budget to your school? Yes D No 0 
13, Does the woredaJ Zone education office provide sh0l1 and long term training on 

student - centered approach to teachers? A, Yes B, No 



N 

II . Instruction: I:"c tors that m,\\' hindc r thc elTecti vc implementation nr studcnt- ccntc red 
approach in the second cycle 0 1' prima ry school are listed below. Please rate thc i'nllowing raeto rs 
fro m "!'vlost seriou s" to '"Not s~r intl s " and gi ve your response by ticking the mark .. v " to the 
corresponding factors. 

l"ll'tOl"S fv\ost Scrioll Not 
o ~crlOllS , S~ r io u , 

.) ") s -
I I _. \._----

I In adequac y nt"tcacher's tra ining (lil student-cen tered approach 
2. S h orta~e oi" time to prac ti ce student -centered approach L_ 
). Lack or instructional materials (Teachin!! aids. laboratories. lihr"rv) , ' I 
4, In availabilit y or racilities such as laboratories, librari es etc .1 ___ 
5. Stucients ' laCK ot" interest I 

J 6, Teachers' laCK or interest 
f-::--+--,-----,--'---'-,---,,----'-

7. Lack of ecilll.'clt ional administrative (princ ipal s' supervIsors etc ) , 
support I 

s. The lar~e class room size (nu mber 01' studen ts in c lass) 
9, 

. --~ 

--' __ .L __ _ . 
If you h<l\'C ;111\ Il\ill't !;ll' ltW', 11k;I"' l' "1)1. .. :(11",: 



Appendix -C 
Addis Ababa University 

School of Graduate Studies 
Department of Curriculum and Teacher 

Professional Development Studies 
A Questionnaire to be filled by Students 

The aim of thi s questionnaire is to obtain relevant in formation for study on the effective ness of 
the second cycle primary school (10+3 level graduate) teachers in implementing student­
centered approach and factors that affect its implementation in selected primary schools of Arsi 
Zone. Be confidential that the information gathered will be used onl y for the research purpose. 
Hence you are kindly requested to prov ide the necessary in formation which is very helpful to the 
quality of the research as well as to forward feasible recommendations (solutions) to identified 
problems. 
No need of writing your names 
Thank you in advance fo r your cooperation 
The researcher 
Part One: Background Information 
Instruction: Please Mark " ., " in the boxes that correspond to your background 

I . Name of school 
----~~-r=o-----------

2. Sex : Male 0 Female 0 
3. Age : 11-1 5 D 16-200 above 20 0 
4. Number of students in your class ___ _ _ ___ ___ __ 
5. Grade and section _ ___ _____________ _ 

Part two: Main Data 
Instruction: Please provide your responses by ticking the mark " ., " to the following 

questions regarding the implementation of student-centered approach 
I . How often do your teachers arrange students into groups for different activ iti es? 

a. Always D Frequently 0 Sometimes 0 Rare ly 0 Not at 
all 0 

2. How often do your teachers provide you group, pair and individual work to you? 
i. Always D Frequently 0 Sometimes 0 Rarely 0 Not at 

all 0 
3. How often do your teachers encourage the participation of students during the teaching­

learn ing 
4. process? Always 0 Frequently 0 Sometimes 0 Rarely 0 Not at all 0 
5. Which methods of teaching do you prefer most li kely? Lecturing D Group work 0 

Di scuss ion D Problem so lving 0 
6. How do you compare and contrast lecture and student-centered methods of teaching? 

a. Lecture is more attractive and invo lving 0 
b. Student- centered is more attracti ve and parti cipatory D 
c. Lecture method is based on the interest of the teacher not on the interest of the 

learner 0 d. Student-centered method is based on the interest of the learner 0 
7. How often do yo ur teachers encourage you to actively participate in the teaching and 

a. learning process? Always 0 Frequently 0 Somet imes D 



b. Rarely 0 Not at all 0 
8. How often does your sc ience teacher follow students' activit ies and give you feed back 

a. on time? Always 0 Frequently 0 Sometimes 0 Rarely 0 
i. Not at all 0 

9. What is your major role in learning? 
a. Listening to the lecturing and taking note 0 
b. Participating and expressing our interests and needs 0 

i. I f an yother speci fy _...,..., _ _ -:----:-_--:--:-___ --,-__ --,--, 
10. Are the classroom procedures and teaching methods used by your teachers satisfied the 

a. needs and interests of the student? Yes 0 No 0 
II . Do your science teacher' s assessment techniques encourage you to actively involve in the 

teaching and learning process? Yes 0 No 0 
12. To what extent do your text books provide opportunity to group discussion and in d ividua l 

work? Very high 0 High 0 Moderate 0 Low 0 very low 0 
13. Is your c lassroom attractive for the teaching- learn ing process? Yes 0 No 0 
14. Do you get facilities such as chai rs and tables in your classroom? Yes 0 No 0 
15. Are the desks and chairs easily movable and arranged for different activities? 

Yes 0 NoD 
16. Is your class size (number of students) conducive for the implementation of student­

centered approach? Yes 0 No 0 
17. How is the interaction in your c lassroom? 

a. There is good and free student-teacher interaction 0 
b. There is student-student interaction in the learning process 0 
c. There is no free student- teacher interaction D 
d. There is student-teacher and student-student interaction in the learning process 0 
e. There is no student - student interaction in the learning process 0 



Appendix-D 
Addis Ababa University 

School of Graduate Studies 
Department of Curriculum and Teacher 

Professional Development Studies 
A Questionnaire to be filled by Educational Supervisor 

The aim of thi s questioner is to obtain relevant in forma tion for study on the effective ness of the 
second cyc le primary school (10+3 level graduate) teachers in implementi ng student- centered 
approach and factors that affect its implementation in selected primary schools of Arsi Zone. Be 
confident ial that the informat ion gathered will be used onl y for the research purpose. Hence you 
are kindl y requested to provide the necessary information which is very helpful to the quality of 
the research as we ll as to forward feasible recommendations (solutions) to identifi ed problems. 
No need of wri ting your names 
Thank you in advance for you r cooperation 
The researcher 
Part one: Background information 
Instruction: Please Mark " ., " in the boxes that correspond to your background 

Woreda 
----:--:-:-----;==;----=--

I. Sex: Male 0 Female 0 
2. Age: 18-32 0 24-29 0 30-35 0 36-40 0 above 400 
3. Qualification: TTl 0 Diploma 0 
4. Tota l experi ence _ _ .,---__________ _ 
5. Ex perience as a supervisor _________ _ 

Part two: Main data 
Instruction : please give yo ur appropriate response for the fo llowing questions by tucking the 
Mark " ., " to the correspond ing items 
I. Have yo u had training on how to superv ise schools? Yes 0 No 0 
2. If your response to question I is "yes" what is the contribution of the training to supervise 

school effecti vely? High 0 Moderate 0 Low 0 
3. Have yo u ever taken training on student-centered approach? Yes 0 No 0 
4.. If you had got training, how do you eva luate the contribution of the training in 

supervi sing the practices of teachers in implementing student-centered approach? High 
o Moderate 0 Low 0 

5. When schools are supervised, for which of the following items more emphasis is given; 
please rank the items on the basis the emphas is given from the I" to 61h 

a. Teacher ' s discipline 0 
b. Student discipline 0 
c. The activities of the directors 0 

d. Content coverage 
e. Method of instruction 
f. School resources management 

o 
o o 



No 

I 
2. 
3. 

4. 
5. 
6. 
7. 
8. 
9. 
10. 
II. 
12. 
13. 
14. 

15. 
16. 

6. Which in structional method s are mostly used by 10+3 leve l graduate sc ience teachers? 
a. Teacher-centered : lecturin g Iquestion ing and a nswerin g!, d e monstration 0 
b . Stud e nt-centered: discuss ion, probl em solvi ng, inqui ry 0 

I f a ny o thers, speci fy --,-___ ---;-_ 
7. Is there difference in the extent teachers who are teaching fro m grade 5 to 8 impl ement student-

centered approach? Yes 0 No 0 
8. If yo ur response to the above question is yes, what is the difference? 

a. The 12+2 level graduate teachers implement better than the 10+3 level graduates 0 
b. The 10+3 level grad uate teachers implement better than the 10+2 level graduates 0 

If any other specify _.,-__ --:-.,-_-:----:--,--:--,-_-:-___ -, 
9. Do you provide relevant advice and feed back after supervision (classroom and school 

observation)? Yes 0 No 0 
10. Do schools exerci se in-stu ff training? Yes 0 No 0 
II . Does the woredalzone education office provide short and long term training on student-centered 

approach to teachers? Yes 0 No 0 
12. Do ed ucational offices ass ign adeq uate budget to primary schools? Yes 0 No 0 
13. Do schools exercise in-stuff tra ini ng? Yes 0 No 0 

II Instruction: The effective implementation of s tudent-centered approach in the second 
cycle of primary school s may be affected by di fferent factors, Please rate the following 

factors from " Most serious" to "Not serious" a nd give your response by tickin g the mark " " " 
to the correspondin g factors. 

Most Serious Not 
Factors senous (2) Serious 

(3) (I) 

In adequacy of teachers training on student-centered approach 
Shortage of time to pract ice student-centered approach 
Lack of instructional resources (Teachi ng aids, teachers gu ide syll abus 
laboratories, library) 
In avai labil ity of facil ities such as laboratories, libraries etc 
Students' lack of interest 
Teachers' lack of interest 
Lack of educationa l administrative (principals' supervi sors ' etc) support 
The large classroom size (n umber of students in class) 
Rigidity of time table 
Students' beliefs, perception and attitudes about student-centered a pproach 
Teachers' beliefs' perception and att itudes about student-centered approach 
C lassroom condition (problem offree space to arrange desks, lack of li ght etc) 
Di vers ity of student 's interest and abili ty 
T he curricu lum materials (text book, teachers guide, syll abus) are not suitable for 
student-centered teach ing 
The difficult of student-centered approach in evaluating students success 
Some students dominance during group activities 

If you have any other factors please specify 



Appendix -E 

Interview to principals 

Instruction: Below are questions, which focus on the effectiveness of the 10+3 

level graduate teachers in the implementation of student- centered approach in your 

school. Therefore, please give your explanation in relation to this issue. 

Thank you! 

1. For how many years have you served as a school principal? 

2. Would you please tell me where the 10+3 level graduate teachers implement 

student-centered approach in your school or not? 

3. Is the schools environment conducive to apply student - centered approach? 

4. Do you think that all teachers who are teaching grade 7 and 8 have adequate 

training and understanding on student-centered approach? 

5. Do Woreda and Zone education offices give the required support for the 

implementation of student- centered approach in your school? 

6. How do you judge the competency of teachers who are teaching from grade 5 to 

8 (the 12 +2 and the 10+3 level graduates) in your school on their understandings, 

and attitudes to teach by the student-centered approach i.e. by actively involving 

students in the teaching - learning process? 

7. In your view what are the major factors that affect the implementation of student 

-centered approach in your school? 

8. What do you think shou ld be done to improve the implementation of student­

centered approach in your school? 



Appendix -F 

Interview to the observed 10+3 level graduate teachers 

Instruction: Below are questions, which focus on the effectiveness of the 10+3 

level graduate teachers in the implementation of student- centered approach in your 

school. Therefore, please give your explanation in relation to this issue. 

Thank you! 

I. Would you please tell me briefly the methods you most of the time use to teach, 

concepts, laws or specific contents in your lessons? 

2. When you introduce your lesson, what common strategies do you use? 

3. How do you usually arrange your students for different instructional activities? 

4. Apart from giving tests or examinations, how do you check your students' 

understandings of the concepts, laws or specific contents you teach? 

5. From your experiences what are the major factors that affect the implementation 

of student -centered approach in your school? 

6. How do you think the teaching - learning process by student-centered approach 

in your school is improved? 

7. Do you have any other comments to make about the student -centered approach? 



Appendix -G 

Interview to the educational supervisor 

Instruction: Below are questions, which focus on the effectiveness of the 10 +3 

level in the implementation of student- centered approach in schoo ls you are 

supervising .Therefore, please give your explanation in relation to this issue. 

Thank you! 

I. For how many years have you served as a supervisor? 

2. Would you please tell me where the 10+3 level graduate teachers implement 

student-centered approach in your school or not? 

3. Is the schools environment conducive to apply student - centered approach? 

4. Do you think that all teachers who are teaching grade 7 and 8 have adequate 

training and understanding on student-centered approach? 

5. How do you judge the competency of teachers who are teaching from grade 5 to 

8 (the 12+2 level and the 10+3 level graduates) in schools under your supervision 

on their understandings and attitudes to teach by the student-centered approach? 

6. Do Woreda and Zone education offices give the required support for the 

implementation of student- centered approach in your school? 

7. In your view what are the major factors that affect the implementation of student 

-centered approach in schools under your supervision? 

8. Do you have any other comments to make about the student centered approach? 



Appendix-H 
Addis Ababa University 

School ff Graduate Studies 
Department df Curriculum And Teacher 

Professional Development Studies 
Classroom Observation Check List 
General information 

I. Woreda ________ _ 
2, School ______ __ _ 

3 , G rade----:--:------::-:-_---,--__ _ 
4, Subject being Observed 
5, Number of students in th-e-c'7la-s-s-': M:-:-a~le--

--- Female ____ Total __ _ 
6, The observed Teacher's: 
Qualification --;-___ _ 
Teaching experience ___ _ 
Sex _ _ _____ _ 

In struction A Please a tick mark " " " in the column that corresponds to the observed practice, 

Category Sub Categories App lied App lied Not 
very moderat applied 
well ely at all 
(3 ) (2) (I) 

I, Assessi ng Prior 1.1 Assesses students' prior experiences and 
Experiences and knowledge before starting new topic, 
Current K nowledge( 1,2 , Relates the lesson to the a lready taught/ learned 
pre-assessment lessons? 
test) 
2, The extent of 2, I Present instruction that help students to di scuss, 
Implementing Student- examine, discover, pose questi on, solve problem and to 
centered Practi ces take responsibi li ty 
while Introducing New 2,2 Provide informat ion from which learners draw 
Topics and Exp lanation conclusion or generalization 

2,3 Illustrate ideas, concepts or facts with the help of 
instructional resources like chart, diagram, laboratory 
equ ipments & chemicals, 
2.4 Allow students to appl y what they have learned 
2,5 Involve students to decide on learning activities 
2,6 Relate instructional activities or tasks to students ' day-
to-day life 
2,7, Use varied methods like discussion, problem- solving, 
inquiry, role - payi ng etc" 

3, Provision of 3, I Arrange students in to groups for different 
Opportunities to classroom activities 
Students to Participate 3,2 Provide students group , pai r and individual work 
in the Teaching - 3.3 Motivate students to actively participate in 



Lea rn ing Process teaching-learni ng process 
3.4 Praise and encourage students work 
3.5Negotiate/discuss work {result, examples etc. ) 
wi th students 
3.6 Follow students parti cipati on/ acti viti es and 
prov ide constructive feedback to their work 
3.7 All ow students to interact with each other 
3.8 Free student- teacher interaction 
3.9 Provide opportunities to students to actively 
pal1ici pate in the teaching- learni ng process 

4. The Extent of 4. 1 Eva luate students on continuous bas is (apply 
Imp lementi ng Student- continuous assessments) 
Centered Approach 4.2 Asking open- ended/ un structured questions 
While Assessment 4.3 Asking close-ended/structured questions 

4.4 Give time fo r students to think on question before 
ca ll ing some one to answer (wa it-time method) 

5.Students Activities Act ivities of students 
5.1 Students are working wi th group, paIr or 
individually 
5.2 Students interaction with their teacher 
5.3 Students interaction with each other 
5.4 Students practi ce what they have learned 
5.5 Students tend to express their need and fee lings 
free I v 

Instruction B: Please mark ' Yes" if the item is observed or "Not" if the item is not observed in 
the classroom 

No List of observation Yes No 
I Classroom condition 
1. 1 Are there enough desks for every student? 
1.2 Are the desks and chairs eas ily moveable? 
1.3 Is there adequate space for moment between desks? 
1.4 Is classroom layout arranged in different way to fac ilitate student 

cen tered activity? 
1.5 Is the number of students/ size appropri ate to implement student-

centered approach? 

r 



Appendix - I 
Interview informants and their codes 

No. School Teachers Principals Supervisors 
codes codes codes 

1 Kersa kutranid TlaandTlb PI SI 

2 Albeso T2a andT2b P2 S2 

3 Waji bilalo T3a andT3b P~ S3 

4 Kulumsa T4aandT4b P4 S4 

5 Welar2a T5aandT5b P5 S5 

6 Tedo T6aandT6b P6 S6 

7 Loda Hada T7aandT7b P7 S7 

8 Bika T8aandT8b P8 S8 

9 !fa Loda T9aandT9b P9 S9 

10 Shemacha TlOaandTlOb P10 S10 
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