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ABSTRACT 

This paper is aimed at investigating the pro81e-ms of trwlsition from ' 

Tigrinya to English as medium of instruction in Tigray taking Wer'­

leke wereda as a sample. 

The study included five instruments; observation, questionnaire, 

interview, test, and documents analysis to collect data. The data 

collected was analyzed using descriptive method and percent.age. 

The data analyzed indicates that students in high school are highly 

affected by language (English) difficulty to learn other subjects. And 

this language difficulty causes their failure. So many problems are 

the reasons behind the students' lack of English proficiency in high 

school. These are such as class SLZe, lack of facilities, teachers ' 

training and others. 



CHAPTER ONE 

INTRODUCTION 

1.1. Background of the Study 

Prior to the reign of Menilik II , m odern education was not given emphasis as a 

sector in .Ethiopia. There was no a ny school for modern education in the 

coun try. "For m a ny centuries, the Ethiopia Orthodox Church was the only 

regular edu cation agency" (Tesfaye & Taylor, 1976: 37 1) . Giiz was a medium of 

instruction. "Education was given in the traditional church sch ools establis hed 

after the conversion of the Axumite empire" (Pankhurst 1976: 305). 

It was a t the beginning of the 20th century that Ethiopia star ted to introduce 

modern education. "Publicly supported sector education is a phenomenon of 

th e present century" (Ama nuel 1988 :34). "Modern education was int roduced to 

Ethiopia during the reign of emperor Menilik II at the beginning of the 20th 

cen tury" (Ministry of Information 2004: 171). "Ethiopia's the fi rst modern 

government school, the Ecole Imperial Menilik II , was opened by the emperor in 

October 1908. In accordance with the practice in Egypt the medium of 

instruc tion was French." (Pankhurst 1976:315). 

The language of instruction has been cha nging from time to time for differen t 

reasons such as political, religiou s, socia l, and economic relations with 

different countries. According to Marew (2000:8), "during the reign of Menilik 

II , the role of Englis h was subordina ted to that of French for religious and 

world political reasons a lthou gh it was the dominant foreign langu age during 

the reigns of Tewodros (1855-68) a nd Yoha nnes (1 872-89) ." 

"After 194 1, Ethiopia received a id of different kinds from Britain and USA to 

support the recon s truction of the country in the socia l, political, and economic 

sphere. This support h elped English to regain momentum. Since then it has 



remained the chief language of wider communication and the language of 

science and technology" (Marew 2000:69) . Accordingly, English was declared to 

be medium of instruction after grade 3 . 

Amharic was neither given as a subject nor used as a medium of instruction 

before 1958. According to Pankhurst (1976:373), "the elementary school 

program shifted its medium of instruction from English to Amharic in 1958-9 ." 

Although modern education was introduced since the reign of Menilik II, there 

were a few schools in the country limited to some cities of the country and was 

not given to the common people. 

There :-vas some_ impr.Qvement in the education sector during the reIgn of 

Hileslassie. "In spite of the fact that Haileslassie did not explain his allusions to 

E:thiopia's' past, he seemed to have had very strong views on the positive role of 

education" (Tekeste 1990:3). "Haileslasses' attempt to establi sh a state 

education system brought the issue of language use in cducatiun to the 

forefront of government language policy" (Cohen 2000:81). According to Cohen 

(2000), "the aim of the government policy became the amharization of the 

entire people assuming that the use of one language as a prerequisite for the 

formation of national unity". 

E:ducational policy in Ethiopia was also restructured m the Derg regIme 

according to the ideology of the system. "After the 1974 Ethiopian revolution, 

Ethiopia adopted the doctrine of Marxist-Leninist as a guiding principle in the 

social ;economic, and -agricultura l sectors, consequently, the educational 

system was restructured to advance this ideology under the slogan: Education 

for production, Education for scientific research, and Education for socialist 

consciousness"(Marew et a1.2000:8-9). 
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"Education and adult literacy programs in the minority la nguages had been 

introduced in the Soviet Union. And the Marxist-Leninist government III 

Ethiopia was concerned to follow this example" (Cohen 2000:88). 

Since 1991, Ethiopia has undergone dramatic changes politically, 

economically, and so_ciEtlly, particularly in the education sector. "To alleviate 

the long standing social problems, the FDRE government gave priority to the 

education sector since 1994. The government has devised a decentralized 

education policy, which enables regional states to pursue educational 

development goals based on their own objective conditions identifying 

objectives and needs" (Ministry of Information, 2004). Article 39.2 of the FDRE 

1994's constitution states that "every Nation, Nationality, and People m 

Ethiopia has the right to speak, to write, and to develop its own language; to 

express, to develop and to promote its culture; and to preserve its history." 

The issue of language as medium of instruction is more complex in 

multilingual settings and it is d ifficult to decide which language should be used 

as a medium of instruction and to what extent. 

. It is obvious that the reason behind education is literacy and developing 

knowledge and skills. "The importance attached to the development of literacy 

is based on a world wide conviction that literacy is an instrument for changing 

the individual's perception and organization of cognition, which leads to 

, economic improvement, and its prerequisite for a ll functional education" (Blanc 

and Hamers. 1968: 187-8). According to them, there a re two opposite claims of 

the choice of the medium through which literacy is effectively achieved in 

multicultural setting. These are (1) mother tongue (2) a language of wider 

communication which possesses a written culture and economic power. But 

these claims are two extremes which lead to different curriculums accordingly. 

While the former leads to a curriculum which is exclusively mother tongue 

,;ducation, the later leads to a monolingual curriculum in all. official language. 
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"Between these two extreme cases, we find a varie ty of solution s which combine 

mother tongue and second langu age to various exten ts in the curriculum . Most 

of the se program s a re based on the "linguistic m ismatch hypothesis' endorsed 

by UNESCO (1953), according to which a mismatch between home language 

and school language is the major cause of poor academic achieve ment of 

minority children~ (Bla nc and Ha m ers 1968: 188).This is being practiced III 

Ethiopia. 

According to M. Yigezu (2006) cited in encyclopedia of language and linguis tics 

second edition, "there are now about 21 vernaculars introduced into the 

Ethiopia n school system as m edium of ins truction and/or as subjects to be 

taught in prima ry schools, as well as being u sed for regional governm enta l and 

adminis trat ive activities" . Tigrinya is u sed for th ese purposes in Tigray regional 

state which is located in the northern pa rt of Ethiopia. 

Tigrinya is a n Ethio-Semit~c language under the Afro-Asiatic phylum spoke n 

m a inly in Eritrea and Ethiopia (Tigray). According to John Stone (1993) cited in 

Rosa (2009 ) "Tigrinya is spoken by 4 ,150,000 people in Ethiopia, 1,900,000 in 

Eritrea and 10,00T) in i srael". "In terms of number of speakers, Tigrinya is the 

most widely spoken Semitic langu age after Arabic and Amharic" (Bender 1976). 

According to Bender (1976), "Written Tigrinya was a lmost exclus ively confined 

to religious materia ls . Since the end of Italian occupation, it has become a 

rela tively importa nt literacy la ngu age in which news papers , magazines and 

books a re produced". 

Until EPRDF (Ethiopian Peoples Revolutionary Democratic Fron t), which is the 

'ruling party of the current government, ca m e to power, Tigrinya has not 

become of great importance because of the dominance of Amharic as a n ational 

la ngu age which was u sed as a m edium of ins truction throughout the country 

including Eri t rea . 
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Since 1992, however, the regional states of the country organized on the 

Ethno-linguistic basis were allowed to use their languages. 

So being one of the regional states of Ethiopia, Tigray started to use Tigrinya as 

a regional official language and medium of instruction in elementary school (1-

8). And Tigrinya is a national official language and medium of instruction in 

Eritrea. 

Languages ·such as Saho, Kunama, as wellas Amharic, Oromo, Afar, are 

spoken in Tigray, but Tigrinya is used as an official language and med ium of 

instruction because "although none of Ethiopia's regions is linguistically 

homogenous, they reflect, the broad linguistic divisions within the country. 

Most of Ethiopia's regIOns are each now dominated by the speakers of one 

language" (Cohen 2000 : 100). 

Having learned English in elementary school (1-8) only as a subject students 

are expected to learn all the subjects in English in high school expecling that 

they have acquired adequate English proficiency to do so. However, there is a 

tran s itional problem from Tigrinya to English as medium of instructions, which 

is the focus of my study, because of the fact that students are not learning 

English as expected . That is why Tekeste (2006:32) states "the nature of 

decline il1 'the quality of education that prevails at secondary schools mainly 

concerns the capacity of students to follow their lessons in English". 

Therefore, I tried to study the transitional problem from Tigrinya to English as 

a medium of instruction in Tigray taking Weri-Ieke wereda as a sample. Weri­

leke is one of the weredas of Tigray which is found in the central zone between 

Tenben and Adwa. The principal city of the wereda is called Edaga-Arbi located 

42 kilometers east of Adwa town. 
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1.2. Statement of the Problem 

There is no more debate about the importance of language for human beings. 

"Langua-ge is at the heart of human life. Without it, many of our most 

important activities are inconceivable" (Cook 2003 : 3). According to Cook, 

"although language is a natural phenomenon beyond conscious control, there 

are aspects of language use about which we h ave to m a ke decis ions of which 

language in education is one". 

Education is the only way for development especially for the underdeveloped 

countries like Ethiopia. Tha t is why Kembo (200:286) states "this continent 

(Africa) will n ot reduce its deficit in economic and technical performance until 

the required knowledge a nd skills of its (future) citizens h ave been developed 

through effective formal education. So in order for education to be effe ctive, the 

language through which the instruction is given should be given emphasis" . 

In Africa which IS a linguistically diversified continent the choice of language 

for medium of instruction is a n issue of great importance. And in different 

countries mother tongue la n guages and colonial languages like English are 

used as media of instruction in terms of subtractive bilingual education to 

d ifferent extents according to the language education policy of the different 

countries . 

Ethiopia, currently, follows a federal system of governance taking the ethno­

linguistic c riteria as a major consideration. Accordingly, the educationa l policy 

is appropriate to the system of governance . "The major feature of the new 

t:ducational policy that became operational 111 1994 is the introduction of 

ethn ic languages as m ediurns of education for primary education" (Tekeste 

. :!006:22)._ 
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Being one of the regiona l s tates of Ethiopia, Tigray is using Tigrigna as a 

medium of instruction for the whole of elem enta ry school (1 -8) which is a llowed 

by the Ministry of edu cation. 

Learne rs are expected to learn a ll the subjects in secondary edu cation in 

English expec ting that they h ave acquired adequate English proficiency 

because they learn English as a s ubject in elem entary school (1-8). That means 

the learners need to have adequate English proficiency in elementary school to 

transfer from Tigrinya to English as medium of instruction smoothly, without 

d ifficulty of language to understand the subject m atter. However, the students 

face problems to understand the subject matter when they learn other subjects 

in h igh school beca u se of lack of English proficiency. Although I knew in my 

preliminary study that there is a problem of language difficulty to learn other 

subjects , how much the problem is serious n eeded to be studied . Therefore, to 

reach the intended objective, this paper tries to answer the following questions. 

1. To what extent does lack of Engl ish proficien cy hinder students in high 

school to lea rn other subjects effectively? 

2 . What are the reasons behind the problem? 

3 . What are the effects of the problem? 

1.3 . Objectives of the Study 

Generally, th is study is a imed at exploring the transitional problem from 

Tigrinya to English as m edium of instruction in Tigray with special reference to 

Weri-Ie ke wereda. And specifically the objective of this study is to address the 

seriou sness of the problem students in Tigray face when they tran s fer from 

Tigrinya to English as m ed ium of instruction , the reasons behind the problem, 

and th e effects of the problem. 
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. 1.4. Sig~ificance of.the Study 

First of a ll, this study will add a piece of information to the study of langu age in 

education. Secondly , this research will inform the concerned bodies a bout the 

real problems of transition from Tigrinya to English so that they can take 

necessary measures to solve it accordingly. Third, curriculum designers can 

make use of it as a source of information in decision making about language in 

educa tion. Fourthly, it will h elp those who want to further research in the same 

a rea. 

1.5. Delimitation of the Study 

This study considers only the linguistic fac tors for academic lack of 

performance. It would a lso be better if the study was conducted in the regiona l 

level, but it is limited to Weri-leke wereda because of different constraints such 

,1S time a·nd ·money. The »tudy doesn't also take the differences betwee n urban 

a nd rural a reas into consideration. 

1.6. Method of Data Collection and Analysis 

[n this study qualitative and quantitative method of data collection was u sed. 

Oata was collected from education officials, students, teachers and documents. 

And the instruments used for data collection were tests, questionna ire, 

interview and observation. 

The data collected was analyzed using descriptive method. And percentage was 

used for the quantitative data. 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 Language in Education 

Without language no education can take place . "Experts in communication 

believe that it is through their use of language that students assimilate a large 

amount of knowledge, concepts and skills from the school sUbjects. They 

unravel the wealth of a school subject by reading, discussing and writing about 

it. This role of a language becomes particularly important when it also serves 

as a la nguage of learning" (Marew, 2000 :65). That is why "the important issue 

in every educational context is the choice of the right language of learning" 

(Atlaye 2001:9). Accordingly, some countries use mother tongue as medium of 

instruction while others use language of wider communication and in some 

countries bilingual education is used as a solution where mother tongue IS 

used in elementary school then the language of wider communication IS 

introduced at some stage . 

2.1.1. Mother Tongue Education 

Accord ing to Cummings (2000)cited in Alem (2006: 226) "if the mother tongue 

of the student and the language used as a medium of instruction match, it is 

possible to conclude th at mother tongue education is being practiced. However, 

mother tongue of the student may be given as a subject giving the instruction 

in anothei' language (using another language as a medium of instruction). This 

kind of educational process cannot be mother tongue education". 

"Mother tongue is the language the child acquires when hel she is exposed to 

during early childhood. Mother Tongue is used interchangeably with native 

language, first language and minority languages" (Meselech 2005: 11) 

Skutnabb-Kangas (1988) cited in Alem (2006: 223-5) defines mother tongue 

from different perspectives. "Concerning origin mother tongue is the language 

that we acqui red or learned first. It is the language that we tried to 
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communicate for the first time . In terms of identification, mother tongue is 

, one ' s symbol of identity . Internally, one can consider his/her mother tongue to 

be hi s/her symbol of personality and identity. And externally, mother tongue is 

the language used to group someone with a certain nationality or speakers of a 

language. From view point of competence mother tongue is a language that one 

knows best and speaks fluently. In terms of function mother tongue is a 

language that the speaker uses in his/her daily life" . 

, 2.1.1.1. The Need for Mother Tongue Education 

Mother tongue education is important for different reasons. Most importantly, 

chi ldren 's cognitive development can be assured through mother tongue 

education. There are a lso psychological and social advantages of mother tongue 

education. "It is axiomatic that the best medium for teaching a child is his 

mother tongue. Psychologically, it is the system of meaningful signs that in hi s 

mind works automatically for expression and understanding. Sociologically, it 

is a means of identification among the members of the community to which he 

belongs, and Educationally, he learns more quickly through it than through 

unfamiliar linguistic medium" (UNESCO 1953 cited in Fasold 1984: 293 and 

Alem 2006: 228-9). 

"The informational function of language dominates the classroom and the 

mother tongue is capable of performing it perfectly well. The importance of 

:lassroom instruction in the mother tongue in the early years of a child' s 

-:ducation, has been demonstrated in a large body of research, which has 

proved that cognitive development is achieved laster if the mother tongue, 

rathe r than if a language of wider communication (LWC) is used as the 

.anguage of instruction (LOl) 111 pnmary education" (UNESCO, 1953; 

8ambgbose , 1984, Akinnaso, F.N. 1993; Yates 1995 cited in Ogutu 2006: 42). 
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According to Ogutu (2006: 43), "children who start their formal education 

through mother tongue, which they a lready know, do not need to put extra 

effort on language acquis ition. They can thus concentrate on grasping the 

conte n-t of the s ubject being taught , be it reading or writing skill , m a thematics, 

science or whatever". 

"Using mother tongue as a m edium of instruction in elementary grades (3-4 

years) is seen to h ave two advantages . First, it underlines the importance of the 

community's cultural heritage and seeks to in still pride in the local language. 

Second , it is believed tha t cognitively it is the most suitable m edium to start 

lea rning new concepts a lready learned and stored in their mother tongue" 

(Kembo-Sure 2006 : 2 1). 

Based on research result in the field Obanya (1999), Benson (2003), and Ouane 

(2003) as cited in Alem (2006: 229-31) presents the importance of mother 

tongue education as follows: 

'r For childre n, mother tongue education IS decisive 111 cognitive 

developmen t. 

;... Compared to second a nd foreign languages mother tongue is a language 

which enables people to learn , kn ow and understand quickly . So giving 

edu cational instruction through it can m a ke the teaching learning 

process straightforward for both the learner and the teacher. 

.,. Children can develop their reading and writing skills effectively and 

efficiently if they are tau ght through their mother tongue . 

.,. Mother tongue education can pave the way for childre n to have im proved 

edu cational unders tand ing by improving their cognitive and academ ic 

develop men t. 

;... Mother tongue p rovides a s trong basis for second and foreign language 

le;J.rning . 

.,. Neglecting the learner's mother tongue in the school is tanta mount to 

neglectin g the learner. So to support the learn er in th e school context, it 
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is necessary to give the educational instruction through mother tongue. What 

is more, since providing c hildren with the ir mother tongue education is their 

right, governments h c:ve the duty to do so . 
. .. 

According to Kembo-Sure (2006: 31) "individuals have the right to learn and 

use their mother tongue to the level that enables them to participate 

meaningfully in the a ffairs of their country. This includes the individual's right 

to receive critical public services in the language of his choice and preferably in 

his mother tongue". 

'By denying ch ildren a chance to operate in their mother tongue, we are 

condemning them to a life of self doubt, some thing that counts educated 

Africans in all fields of learning and at whatever level of education" (Kembo­

Sure 2006 :37) . 

"A UNF:0CO committee of experts, meeting in 1951, took the point of view that 
, 

the well being of individual children is the most important consideration in 

making this (language to u se as a MOl) decision. This led them to recommend 

that the mother tongue of learners should be used as the language of 

instruction from the beginning of school and should continue to be used as 

long as possible" (Fasold 1984: 311). 

2.1.1.2. Challenges surrounding The Implementation of Mother 

Tongue Education 

"The use of vernacular mother tongues in education In the larger majority of 

the countries of the world is quite simply ou tside the realm of the possible . 

\Jeverthe less, some increased use of indigenous languages instead of world 

language is desirable in many settings" (Fasold 1984: 305). 
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Taking Africa (which IS a continent with diversified languages) into 

cons ideration Alem (2006: 228-9) identified the following main challe nges for 

mother tongue education to be practiced. 

):- In Africa there a re challenges for mother tongue edu cation S111ce there 

are thousands of languages in the continent. 

):- Us ing many languages in a country 's curriculum as a media of 

in s truction disturbs a country 's unily and sovereignty; it div ides a 

country. 

):- Including mother ton gu e 111 a curriculum interrupts national as well as 

internationa l relations. 

> African languages cannot describe modern science a nd technology. 

):- Linguistically diversified African towns are not convenient for mother 

tongue education . 

> African la n guages but English , Fren ch and Portuguese a re · not given 

value, and then they should not be u sed as m edia of instruction. Thi s 

means more value is given to Englis h, French, and Portugu ese than the 

indigenous African langu ages in Africa. 

~ Since most Africans have negative attitudes towa rd s a ll thcir la nguages, 

it is impossible to practice mother tongue edu cation. 

> Most African langu ages have no script; therefore, they can not be used as 

media of instruction. 

>- It is impossible to teach through a lot of national languages in the 

economically poor continent Africa. 

~ Giving more emphasis to mother tongue education may cause forgetting 

the other languages. 

2 .1.2. English: a Language of Wider Communication 

It is obvious that English is u sed a ll over the wo rld, in fact, in diffe rcnt levels; 

as a mother tongue, as a second la ngu age, a nd as a foreign lan guage and 

accord in gly in different proficiency levels. "The study of English as a ' school 
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subject goes back to the nineteenth century when Britain was seen as a 

symbol of nationalism and h ad to be established in the curriculum to replace 

the classical languages like Latin and Greek and to compete French" (Kembo­

Sure 2006: 18). 

'. "Englishls a powerful language in world politics, world economy, and global 

security. It is of paramount importance in state administration or machinery. 

Needless to say, English is ubiquitous and indispensable; switch on a 

computer the language it uses is English; touch a cell phone- it uses English; 

step into a bank-communication is in English; open most news papers and 

switch on a television- they use English" (Mutassa 2006: 82). 

According to Gills (2002a) c ited in Mutassa (2006: 8 1-2) English is: 

• Working language of international organizations and conferences 

• Scientific publications 

• In ternational banking, economic affairs and trade 

• Advertising for global brands 

• Audio-visual cultural products (e .g., films, TV, popular music) 
. 

• International tourism 

• Tertiary education 

• International safety 

• As a 'relay language' in interpretation and translation 

• In terna tional law 

• Internet communication 

"In the minds of many people, there IS no longer an issue. They argue that 

Engli sh has already become a world language by virtue of the political and 

economic progress made by English speaking nations in the past 200 years 

and is likely to ma intain so, gradually con solidates its position. According to 

conservative estimates mother tongue have now reached 300m/ n; a further 
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300 million use English as a second language; a further 100million use it 

Ouently as a forei gn language" (Crystal 1997: 358). 

Generally, communication is the purpose of language. And all languages play 

this role but in different scopes. The role of communication that local and 

national languages can play is not equal to the role that a n internatio na l 

language can play. For example , I need to speak Kunama to communicate with 

the people in Kunama Wereda which is found in Tigray region. I need Tigrinya 

in Tigray, Amharic in Ethiopia, but I need to speak English to communicate 

with the world people. Accordingly, English is used as a medium of instruction 

in high school and taught as a subject starting from grade 1 in Ethiopia. Then, 

if English is u sed as medium of instruction starting from grade 9, it should be 

taught effectively in elementary school. This is the focus of my study. 

2.1.2.1. The Need for English as MOl 

If it is useful to use English to communicate internationally, "th ere is no much 

debate on the usefulness of English in the classroom, other than when it 

concerns marginalization of one's mother longue in lower levels of education" 

(Ogutu 2006: 50). But, there is debate in limiting the non-marginalization of 

one 's m other tongue only at the lower grades. UNESCO experts, in 195 1 

meeting, recommended that "Mother tongue of learners should be u sed as the 

language of instruction from the very beginning of school and should continue 

to be used as long as possible" (Fasold 1984:3ll) . In Ethiopia, mother tongue 

education is limited to grade 8 then English is introduced as medium of 

instruction in grade 9. 

"There are some scholars who favor the use of language or wider 

communication as language of lea rning raising different rationales to argu e for 

its importa nce . The main importance that the scholars ra ise for the use of 

la ngu age of wider communica tion as a medium of instruction is that th is kind 

or language has advantage for upward mobility or for worldwide 
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communication so that learners can be proficient in this language that makes 

them competem in the economic world" (Neilson and Cumming 1997 cited 111 

Altaye, 2001). This does not mean it is not socially constructed advantage to 

use languages of wider communication to fac ilitate personal or societal 

development. It s imply means those who are able to use languages of wider 

communication are more advantageous than those who are not able to do so. 

"In order to make students acqUlre rapidly a nd efficiently the LWC, the 

methods ·suggested are giving it as a subject as early and switching the 

medium to it afte r the completion of basic education or afte r children have 

acqu ire native la nguage li teracy skill s as possible" (Altaye 200 1: 11) because 

"native language literacy s kills act as important support for deve lopment of 

second language li teracy skills" (Neilson and Cumming 1997 in Altaye, 

2001:11). 

The continued use of imported European languages has been defended in 

various ways but the most salient ones are; 

"They are a lready standardized and since most teaching materials already exist 

in these languages, it is more economical to continue using them. 

They provide access to the exis ting knowledge in science and technology, which 

Africa needs badly if it has to develop economically and industrially . 

They p·rov·ide media for international communication trade, diplomacy, higher 

education, tourism etc" (Kembo-Sure 2006 ; 20). 

2.1.2.2. Factors Affecting English Teaching 

During transition from mother tongue to language of wider communication as 

medium of instruction, students are expected to have adequate proficiency of the 

language, English in our case. However, the effectiveness of teaching the 

language is affected by different factors such as shortage of desks, in sufficient 

space, Size of class , textbooks, teachers ' training, knowledge, attitude, 
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motivation, expenence etc and methods of teaching. Method of teaching which 

can also affected by the other factors is the most important issue in affecting 

effectiveness of teaching English . "There are a number of methods but they can 

be cat~gorized into two: the traditional and modern methods. Sometimes they 

a re known as the teacher-centered and learner-centered respectively" (Meselech 

2005 : 27). 

2.1.2.3. The Learner-Centered Approach 

Nowad ays , learner-centered approach to language teaching which focuses on 

communicative method is widely accepted. "If we are to teach authentic 

language, we want to stimulate authentic situations , or real life, as closely as 

possible; in order to p repare students for the s ituations they will encounter a nd 

use the language. The classroom is not the real world , but a learner-centered 

classroom, in which students are expected to interact with each other and with 

the materials, in which they are expected to both create and extract meaning, 

is closer to the real world than a teacher-centered one" (Plass, 2001: 309). 

In real life s ituation, people have communicative purpose to use language . We 

speak to tell people what they do not know or to ask them what we want to 

know or to respond. Then to m a ke language teaching effective we have to make 

the teaching learning process similar to the communicative need of language in 

the real life situ ation. We do not have simply to order the learner to speak, 

wr ite, ,'ead, a nd listen withou t creating purpose to do so. We have to make the 

process natural.' "O ne more d imension of CLT (Communicative La nguage 
. 

Tcaching) is its learner-centered and experience based view of second languagc 

teaching" (Richards and Rodgers, 1986: 69) . We are fairly sure that it can, if 

no thing else speeds of acquisition over "Natural methods" (Ellis, 1990 in Plass 

2001: 3 11). It is likely, in fact, that many aspects of language learning can take 

place only through natural process, which operate when a person is involved in 

using the language in communication' (Littlewood, 1981: 17-8). 

17 



"Students must be made to feel secure, unthreatened and non defensive in 

CLT classroom, so teachers using CLl' should avoid adopting a teacher­

centered authoritarian posture" (Tylor 1983 cited in Yonas 2008: 146). 

2.1.2.4. The Teacher-Centered Approach 

The teacher-centered approach is a traditional model of classroom teaching 

which do not give learners opportunily to practice language ski lls. "The short 

comings of teacher centered methods have led to bring about changes and 

introduce the new student-centered or [sic. active learn ing] approach. The new 

method paves the way for the learner's active participation under the guidance 

of the teacher" (Meselech 2005: 29). 

Contrar:y to the studenl=centered approach "a teacher-centered methodology is 

based on the theory that the student is an empty vessel, waiting to be filled 

with knowledge, the teacher simply pours in the knowledge, and the process is 

complete, what is known as the transmission model" (Plass, 200 1: 311). "This 

approach gives the priority role and responsibility to the teacher. The teacher is 

considered as source and the student as recipient. This approach includes 

methods like recitations and classroom lectures" (Meselech, 2005: 27). 

This approach makes learners passIve participants and dependent on the 

teacher. It does not consider the fact that one can learn to speak by speaking, 

to write by writing, to read by reading, and to listen by listening. "It is clear 

that a teacher-centered approach does not capitalize on all the opportun ities 

for learning tha t a learner-centered approach does. It fails to a llow for d ifferent 

learning' styles; neithel: does it encourage students to develop study skills and 

strategies for learning, to "learn how to learn". It does not promote 

opportunities for problem solving or creativity on the part of the students" 

(Plass 2001: 311) . 
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2.1.3. Bilingual Education 

Since the 'ro le la n gu age plays in teaching is crucia l, langu age policy should be 

given specia l a ttention in education. "One of the most crucia l la nguage 

pla nning decision s that a country can make is the determination of a la nguage 

to serve as the medium of instruction in schools" (Fasold 1984: 292). 

A language to be used as a medium of ins truction s hould be chosen carefully 

considering its advantages a nd disadvantages . "In ac tual fac t, th e m edium of 

ed uca tion issue is often presented as a choice between the language that is 

already in place, u su a lly a world language, and one or more s mall group 

ve rnacula rs. Perha ps a reasona ble compromise would be to give s pecial priori ty 

to na tional la nguages over small-grou p vernaculars, as media of instruction 

where an alternative to a world language is needed" (Fasold, 1984: 304). 

In countries where m any languages are spoken the choice of la nguage as 

medium of ins truction is of great importance. "In most of Africa , the preferred 

language policy is three language formula (3 plus or minus) where childrcn are 

introduced to the school environment in their mother tongue as m edium of 

instruction as th ey learn the la n guage and an imported language as a su bject" 

(Kembo-Sure , 2 006: 2 1). This means mother tongue is u sed as a medium of 

in s truction and a t the sa m e time taught as a subj ect. And the imported 

la nguage is first given as a subject and then used as medium of instruction. 

However, these four things can not be a lways true; one of them can be missed . 

For example, mother tongue may not be given as a subject while it is u sed as a 

medium of instruction. 

Accordil:gto Kembo-S,lre (2006:21) "the strong defense of this policy is that it 

is a perfect compromise between denying children the u se of language of their 

culture comple tely a nd denying them sufficient access to an international 

language" . 
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"Pedagogically, the literacy process should start from the known to the unknown 

that is from mother tongue to the official language . The consequence of a system 

that does not have a bridge from mother tongue to the second languagc is a 

deterred linguistic competence" (Nforbi 2006: 89). 

Kembo-Sure (200:21) underscores the difficulty in operating the three language 

formula or bilingual education that entails transition from mother tongue to a 

second language at some stage. According to him there are so m a ny questions 

to ask but very few answers are available. 

• At what level should the transition to L2 as medium occur? 

• Should the transition affect all subjects or should mother co ntinue being 

used to teach selected subjects 

• :Should code switch ing be allowed m class even if for only the initial 

stages of shifting to L2? 
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CHAPTER THREE 

DESIGN OF THE STUDY 

3.1. Source of Data 

Teachers, students and documents were used as Source of data to pursue the 

objectives of the study. 

3.2 Sampling Procedures 

The research generally is about the transitional problem from Tigrinya to 

English as media of instruction In Tigray. But only one wereda i.e Weri-Leke 

was taken as a sample because of different constraints like money and time 

and three elementary schools and two secondary schools were taken as sample 

schools in the wereda to collect data using observation . Interview was 

conducted with teachers in two elementary school and questionnaire was 

prepared for teachers 111 the secondary schools/9 -10;' A kind of test was 

conducted in one high school. However, the document, analyzed concerns the 

whole schools in the wereda. All the sample schools were selected randomly. In 

the el em"entary schoo ls grad es 5-8 were taken in to consideration to see how 

English is taught. 

In grades 1-4 teachers teach a ll subjects and it is already assumed by the 

teachers in the wen~da that the way English is taught is not good. Because the 

teachers are not English teachers. In secondary schools grades 9-10 are taken 

in to account. Because Grades 11-12 are not that much inl1uenced by the 

transitional problem since they have experience of using English as medium of 

instruction and more or less developed their English proficiency in their 3 or 4 

years experience . 

3.3. Instruments of Data Collection 

Observation, questionnaire, interview, document and test were instruments of 

data collection o f the- study. Observation was used to see how the students in 
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high school are using English to learn other subjects and how they are taught 

English in e lementary school to do so i.e to transfer from Tigrinya to English as 

medium of instruction smoothly. Interview was conducted to ask elementary 

school .English teache.rs why they do not use student centered approach while 

teaching English. Questionnaire was prepared and distributed for high school 

teachers to gain information about transitional problem from Tigrinya to 

English as medium of instruction, the reasons behind the problem and its 

effects. In Addition to the information gained using questionnaire and 

Observation a kind of test was prepared and given to grade "9" students to see 

how language difficulty can hinder the students to learn effectively. It was given 

in both Tigrinya and English to see the difference. Finally, document was 

analyzed to examine the over a ll educational activities in the wereda related to 

quality education. 
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CHAPTER FOUR 

RESULTS AND DISCUSSION 

4 .1 Language difficulty to learn other subjects in high 

School 

It is obvious that la n gu age plays a crucial role to achieve the objective of 

teaching. With out havin g adequate knowledge and s k ill of the langu age of 

education no effective learning can take place . For effective learning to take 

.' p lace, learners a re expected to listen and comprehend what is said by the 

teacher and take notes, to write their assignments, to read and understand 

their notes and their text book as well as other written materials, to ask and 

a nswer questions to make discussions with their teach e r and th e ir peers 

t hrough the language of learning. To do so, students need to have adequate 

pmficiency in the language they use to learn other subj ects. However, the 

observa tion made the tes t Adminis tered, the questionnaire distributed, the 

ciocument a nalyzed indicate that the stu dents in high schools of wereda Weri­

k ke do not h ave a good command of the English language to lea rn the subjects 

effectively . 

I observed that students a re not able to answer and ask question s in En glish. 

They say a s ingle content word or two and most of them do n ot try to a nswe r 

.' ques tions . This happens because of two reasons. Either th ey are not able to 

unders tand the ques tion or they have no English words to express the ir ideas. I 

obse rved th a t so me stud ents \\'e re con fu sed a nd \\'e re as kin g \\'hat some ,,'orris 

mea n. Thi s indicates tha t the new words hi nde r them to unde rstand the 

su bject matter or the wh ole se ntence or paragra ph. Some students we re trying 

to a nswer qu estion s u s ing one or two words . This implies tha t the students 

understand the s ubjec t matter but they have n o Engli sh words a nd s kill to 

answer the ques tions in an organized and complete sentence . And other 

s tudents were not wi lling to a nswer questions a t a ll. However , whe n the 

teachers force them to a n swer, they answer question s correctly. This al so 



mea ns tha t the students understa nd the question s but they a re not con fid en t 

. enough in using English to answer question s . The s tudents are more in te t-ested 

in mass a n swering. This m a kes them feel unexposed. More over, most of the 

s tudents can not understand the subj ect matte r if only Engli s h is Llsed while 

teaching. 

To solve this problem the teachers must switch to Tigrinya when they ask 

question s. I h ave not observed any teach ers who do not switch to mother 

ton gue whi le teaching a nd a sking questions. This highly increases students' 

par ticipation. It was observed that teach ers code switch to explain concepts, to 

paraphrase ideas, to give real and elaborated examples , a nd to give m ean ings 

to new words. For mos t of the teachers, it is difficult to relate what is in th e 

text book to th e en vironm ent using English . The teachers switch codes in word 

level a nd sentence level. 

When the students are ordered to discu ss in groups what they can do is either 

to say something in Tigrinya or to keep silent. The students u se Tigrinya to 

i.lteract with each oth er and elaborate ideas during group discu ssion. 

In the questionna ire 50 teacher s were asked a bout th e students' intere st in 

learning in English and thei r participation. Almost all of the respondents 

(48/50) responded that the student' interes t toward s lea rning in English a nd 

their participation is low and most of them (44/ 50) responded that it IS 

because oT langu age difficulty. This means the students are not motiva ted to 

learn subjects because they do not know th e language they a re learning in well. 

The teacher s were a lso asked whether or not they switch to mother tongue 

while teaching a nd all of them (50/50) a n swered that they swi tch to mother 

wngu e a nd most of th em (45/50) responded that their code switching is 

because the students can not understand the s ubject m atter if mother tongue 
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is never used . (46/50) of the teachers responded that language difficulty affects 

the students' Academ ic achievement seriously. 

When the teachers were asked whether the s tudents' attitude towa rds the 

teachers' code switching is positive or negative, a ll of them (50/50) responded 

that the students' attitude towards th e teachers' code switching is positive. 

4.1.1 Students' result 

To see to what exte!1t the English language difficulty can affect students' 

learning; a test was p repared in both Englis h and Tigrinya. A story was 

presented to 40 students in both languages and they were asked to write and 

speak what they listen as well as to read and comprehend the story in both 

languages. The result gained from the test given in both English and Tigrinya is 

presented and interpreted as follows. 

The result was recorded qualitatively as Excellen t, Very good, Satisfactory, Fair, 

And Poor. 

English 

results 

Excellent Very good Satisfactory Fair Poor 

items 
No. No. No. No. No. 

\vritin o 

" 
2 5 9 12 11 

Comprehension 1 2 6 18 13 

i speaking - 1 4 15 20 

i average 1 2 .7 6.3 15 14.6 
L 

As can be see n in the above table, in average, 15 students scored fair and 14.6 

students sCOI"ed poor while only 1 student scored excellent and 2.7 students 

scored very good when they were examined in English. 
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Tigrinya 

results 

Excellent Very good Satisfactory Fair Poor 

items 
No. No. No. No . No. 

Writing 14 8 10 6 2 

Comprehension 18 12 4 2 2 

speakin g 13 9 7 6 5 

average 15 9.6 7 4.6 0 
J 

~ 

~ 

Howeve r, when the exam was gIven in Tigrinya, in average, only 3 students 

scored poor and 4.6 students scored fair while 9.6 students scored very good 

and 15 students scored excellent. This implies that the students are not good 

in the ir academic achievement not because they are cognitively poor to learn 

but because they do not know the la nguage they are learning in well. 

When we come to the document analysis the information gained from the 

document indicates that students in high School a re highly affected by the 

transition from Tigrinya to English as medium of instruction without having 

adequate English proficiency. The following data about the students' failure 

and dropout rate in 2009/10 academic year was taken from the report 

presented in the document in the wereda i.e Weri-Ieke education office. 

4.1.2 Students' failure 

In the 1" cycle schools in (1-4), 16483 students participated in the final exam 

and 731 (4.34 %) of them scored below 50%. ln the 2nd cycle schools (5-8), 1020 

out of 14066 (7.25 %) students scored below 50%. 

In the seco ndary school (9-10), 1999 out of 4274 (46 .7%) scored below 50% 

and in the preparatory school (11-12), 6 students out of 834 (0.72%) scored 
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below 50%. This implies that language difficulty is one of the factors that highly 

affect high school students' academic achievement. The fact that 46.7 percent 

of the students in grades 9-10 and only 4.1 percent in other grades failed 

shows that 42 .5 of the students in grades 9-10 failed because of language 

difficulty. It can not be becau se of other factors. For example, comparing to the 

lower grades we can say that the failure is caused by the subject matter 

difficulty because the more the grade level increases the more the subjects 

become difficult. But if this were the case, failure would increase in grades 11 -

12. But it . is otherwise. And from the view point of introduc ing new subjects, 

the case is also quite the opposite. New subjects such as chemistry and physics 

a re introduced in grade 7 and subjects such as economics and business are 

introduced in grade 9 . Therefore, if introducing new subjects were the case for 

students' failure more students would h ave failed in grades 7-8 and 11-12 than 

in grades 9-10 . The only new thing introduced in grade 9 is the language of 

instruction. So, it can imply that 42.5% of the students in grade 9-10 failed 

because of langu age difficulty. Teachers in high school also approved in the 

questionnaire that the effect of language difficulty in high school is reOected as 

students' failure. 

4.1.3 Students' drop out rate 

Out of the 16723 students enrolled in the first cycle, 240 (1.4%) of them 

dropped out. 345 out of 14411 (2.39%) in second cycle, 218 out of 4492(4.8%) 

students in secondary school and 22 out of 856 (0.50%) students in 

preparatory school dropped out in the first semester of the 2009/ 10 academic 

year. Just like the s tudents failure, the language difficulty affects students' 

dropout rate in high school. The dropout rate of students is higher in grades 9-

10 than in other grades . 

Generally, the document indicates that the test result of the students in grades 

9-10 is very low and the drop out rate is high compared to other grades. One of 

the reasons that students in grades 1-8 scored high is because they learn in 
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their mother tongue . And in grade s 11-12, fa ilure highly decreases . And one of 

the factors for the decrement of failure in these grades is tha t the s tudents in 

these grades rela tively improve their Englis h proficiency as a result of using the 

langu age as a med ium of instruction for more years. And the other reason is 

that those who did not fa il in grades 9-10 are academically good compa red to 

those who fa iled in those grades regardless of language difficulty which IS 

common fac tor for both. What is more the number of s tuden t who scored 

below 50% .i.e the number of students who failed in grade 9 is more than 50% 

because they are directly affected by the transitional problem. 

4.2 Factors Affecting Quality Education 

According to the documents in the woreda education office in which teachers' 

recommendation s a re reported, the following are the major problems evaluated 

on the basis of quality education including English teaching. 

• Lack of deep evaluation a nd criticism and lack of dedica tion to take 

necessary measures. 

• Externalizing one's problem believing that every problem is made by 

others. According to the educational officials ' recomm endation reported 

in the document, teachers believe tha t educa tiona l quality is decreasin g 

because Tigrinya is used as la nguage of lea rning in grades 7-8. 

Therefore , the problem is problem of policy; the teachers believe. In the 

questionnaire distributed to the teach ers in high school, the teachers 

responded tha t the reason behind the students' lack of Englis h 

proficiency is tha t they learn a ll subjects in Tigrinya in the whole 

elementary sehool (1-8). The teachers do not also agree with the policy 

that supports teaching children by one teacher in grades 1-4. Generally, 

teachers in grades 9-\ 0 argue that the reason behind the weakness of 

stud ents in high school is using Tigrinya as m edium of ins truction in 

grades 7 -8 ; criticizing the policy. Teachers in grades 5-8 a lso cri tic ize the 

first cycle for the weakness of the students in grades 5-8. The other 
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problem of policy that the teachers do not accept is the belief that the 

students' failure is the teachers' failure . Teach ers are expected to 

promote as many students as possible from grade to grade and to bring 

back or to convince students who dropped out their education to come 

back to school going where they a re. Other wise they a re evaluated and 

considered to be poor teachers. 

• Educational officials have shortage of (wrong perception about) the 

educational polices and strategies. 

• Lack of effective and supportive supervision. 

• Lack of control of the educational activities. 

• Teachers and principals are not working according/following / the rules 

and regulations . 

• Shortage of teaching a ids to give organized education. 

Generally the following are teachers' attitudes towards quality education. 

• Students are becoming weak because the way students are taught 111 

elementary school is inappropriate, students in grades 1-4 should not be 

taught by one teacher and English as medium of instruction should start 

in grade 7 . 

• Educational quality can not be assured with out fulfilling educational 

facilities 

• Trainings are not enough to develop teachers capacity 

• Our region has no adequ ate budget a nd wealth. That IS why quality 

education is declining in our region compared to other regions. 

• The wereda educational office believes that students' failure is teachers' 

failure and the wereda decides the number of students to promote from 

Grade to Grade and teachers are evaluated accordingly. Therefore, 

teachers are forced to add marks for their own sake. This means 

students promote [rom grade to grade with out acquiring adequate 

knowledge, this is the main reason for the declining of quality education. 
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• The teachers' results a nd ranks gIven by individua ls / principals / are 

not related to the realities on the ground 

• The teach ers sala ry is not enough 

• Thei'e is shortage of text books in the schools. 

• Teachers result should not be compared with the students' resu lts. 

Because other factors that can affect students result are not fu lfilled. 

We have seen earlie r that language difficulty (lack of Engl ish proficiency) is on e 

of the reasons that h ighly affect the students' academic achievement. And what 

we are dealing with here is the reason behind the students' lack of Englis h 

proficiency, Then the information listed above can s how the factors affecting 

quality edu cation of which English language education is one . The factors can 

direc tly or indirectly affect the effectiven ess of English teaching. Factors such 

as shortage of text books and other educational facilities like teaching aids can 

directly a ffect qua li ty of education in general and English teaching in 

particular. And factors such as low teachers' salary and others can affect 

qua li ty .education indi,rectly, Becau se, if there is no motiva ted stafr, quality of 

education can not be assured. 

4.3 Other factors affecting English teaching 

4.3.1 Teachers training and Experience 

Generally the teachers who teach English in elementary schools have not 

received specia l training to teac h English. As we have seen earlier, teachers in 

grade 1-4 teach a ll subj ects includ ing English. And even the teachers who 

teach in grades 5·8 a re not English but language teachers. However, this does 

not mean that the teachers d id not receive any kind of tra ining about how to 

teach English . Tha t s imply means the teachers did not take major subject 

a reas to teach a special subj ect in their formal training in colleges . In other 

words they a re not specialized teachers . The teachers who teach Engl ish in the 

wereda arc ' d ivided in to three as self contain teachers, language teache rs, and 

English teachers who teach in grades 1-4, 5-8, and 9-12 respectively. Self 
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contain teachers take courses about general methods of teaching, language 

teachers about methods of language teaching, and English teachers about 

methods of teaching English. 

This mc:ans there is nn English teacher with special training to teach English 

language in the whole elementary school (in grades 1-8). There are only 13 

English teachers in the wereda who teach English in secondary and 

preparatory schools. When we see the in service trainings given to develop 

English teachers, there are 24 TTl teachers attending their diploma courses in 

summer program . Out of them, 6 are government sponsored and 18 a re se lf 

spo nsored trainees . And there are 12 diploma holders (language teachers) 

attending their degree program, 11 government sponsored and 1 self 

sponsored. There are also 63 other language teachers attended a special 

training to develop their English. According to the teachers recommendation 

reported in the document the trainings given to develop teachers' capacity are 

not enough. Comparing to the demand in the wereda, the trainings given are 

not enough. But, I have no data about the quality of the trainings . 

In addition to their trainings their work experience can affect the teachers' 

effectiveness in teaching. Out of the total 841 teachers in the wereda 703 are 

not entitled full teachers . 240 are beginners and 363 are medium. 

The following table shows the teachers title according to their work experience. 

TTl Diploma Degree Total 

beginner 27 158 55 240 

medium 176 159 28 363 

teacher 38 64 8 101 

higher 8 12 9 29 

associate 17 10 4 31 

leading 37 34 1 68 

Total 299 437 105 841 
-""""""T - . 
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4.3.2 Class size 

Since there is shortage o[ classrooms and other [acilities, the number of 

students in each class ra nges [rom 48-60. There is no class having less than 

48 students. This was proved during classroom Observa tion . I mean I never 

observed a having students below 48 and above 60. 

Not only is the shortage o[ classrooms but also shortage of teachers the reason 

for hewing large numuer of students in a class . There are 36482 students and 

841 teachers in the wereda. This means the teacher student ratio is 1 :43. 

When we come to English teachers in grades 5-8 the number of language 

teachers is totally 165 who teach three languages English, Amharic, and 

Tigrinya . This means every English teacher teaches 262 students a day having 

30 contact hciurs. This in turn means every English teacher has 6 classes to 

teach a day. And this in turn mea n s there are 43.7 s tudents in each class. 

The teachers' recommenda tion also proved that the classroom situation is not 

conducive to use student-centered approach while teaching. According to the 

teachers' recommendation reported in the document, it is impossible to bring 

about qual ity cducation since the classroom situation is difficult to manage. 

- . -
For teaching learning process to be student-centered every s tudent in the class 

should have opportunity to pa rticipa te or to practice his/her la nguage in the 

classroom. However it is impossible to do so in cla sses with large number of 

students. For example, if 10 minutes is given for a student 500 minutes is 

needed to give opportunity for every student in a class having 50 students. But, 

the time allotted for one period is 40 minutes. 

4.4 Method of teaching English in elementary school. 

It was observed that student-centered approach to teaching is not practiced. 

Students are passive p a rticipants. The teacher dominates the class. The 
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students do not u se English to interact with each other. During my observation 

I never observed a student who uses a complete English sentence to a nswe r 

and ask questions. 

When students are ordered to discuss in groups , they are not willing to do so. 

They simply sit doing nothing. Even those who try to discuss do not use 

English in their di scussion. The only thing the students and the teacher can 

do, I observed, is the teacher spends a lmost a ll the time in writing every thing 

in the text book on the blackboard and repeating what is written in the text 

book as it is and the student by copying what is written on the black board. 

The teachers a nd the students can not express ideas using their own words. 

Interv iews we re conducted with the elementary school English teachers 

concerning the methods of teaching English. During the interview, the teachers 

were asked why they do not use student-centered approach or communicative 

method of teaching. Some responses are presented as follows . 

• I know we are told that we have to use student centered approach 

in teaching English. However, the students have very negative 

attitude towards using student - centered approach. They want 

us to talk a lot and they want to simply listen what is said by the 

teacher. / respondentl / 

• I try to use student-centered approach when there is supervisor. 

Because we are expected by the supervisors to use student­

centered approach but I always use teacher-centered approach. 

Because the customers / students/ are not satisfied if you do not 

talk a lot. The students appreciate a teacher who talks a lot in 

class by himse lf and they evaluate u s accordingly . So I try to use 

student-centered approach on ly if there is supe rvisor. Other wise 

I use teacher-centered approach ./respondent 2/ 

• The students have no any opportunity to use English out side the 

classroom. So when [ try to make discussion about a real life 

situation in classroom, students are not able to communicate real 
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information and they feel bored. They are interested to li s ten what 

is said by th e teacher and copy what is written on the board. This 

forces m e to use teacher- centered approach ./respondent 3/ 

• I a lways h eard that student centered a pproach s hou ld be used. 

!-low ever, the method of teaching we are told to use and the real 

situ ation in the schools do not match . For example, there a re 

above 50 s tudents in my class. Then, when I order them to make 

groups a nd discuss with their peers, the noise they make 

di sturbs the class . Wha t is more the speech th ey make is not 

a bout the topic they are told to discuss and the language they use 

is no t English but Tigrinya. They are not a lso discipli ned and it is 

very difficult to control them becau se they are many in 

numbe r. / respondent 4/ 

• If you can see the con tents in the text books do not match with 

the curriculum or the supposed methodology to be used. The 

contents invite the students to depend on the 

teacher. / respondent 5/ 

• We are expected to cover the content on the text book in the given 

semester or academic year. Then If I try to give all the studen ts 

opportunity to practice the language by s peaking, Writing, 

Reading, a nd listening / 1 think this IS student- ce ntered 

approach / I can not cover the content in th e given time. 

/ respondent 6/ 

• The only thing that we can use to teach is the text book. Even 

the instruc tions in the text book a re n ot a pplicable in this 

classroom situation a nd by these students capacity. If you ask 

the students to role playa story as is put in the text book it is 

nothing but wasting time. No student can try to do 

so./ respondent 7/ 
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As can bc seen from the teachers' responses listed a bove, different reasons ca n 

force teachers to use teacher-centered approach to teaching which is not 

gene ra lly acceptable in language classes, though they know what student­

centered approach is a nd that it sho uld be used in language teaching, The 

teachers' respon ses show th at the large number of students in class, students' 

lack of exposure ou tside classroom to practice English, lack of educational 

facilities, students' discipline , shortage teaching m ateria ls , shortage of t ime, 

the contents in the text books, students' negative a tti tude towards using 

student-centered a pproach force them to u se teacher-centered approach to 

teach Engli s h. 

As is stated in chapter two, " if we are to teach authentic language , we want to 

stimulate authentic situations, or real life ,as closely as possible, in order to 

prepare studen ts for the s itu ations they will encounter and u se the language" 

(Plass 2001: 311 ). Howeve, for students to use authentic language there 

shou ld be conducive e nvironment. Students who have opportunity to practice 

langu age outside classroom are interested to communicate real informatio n in 

classroom. But, this is not the case in the wereda. For the students to ma ke 

real interac tion with their peers, their teacher, and m a teria ls, they need their 

teachers' assistance, supervi s ion , a n d control. To do so, h owever, there should 

be as small numbe r of s tudents as possible . But, in the wereda, the number of 

students in each c lass is la rge ranging from 48-60. To practice language ski lls, 

a ll the students in the classroom need to have opportunity to write, listen, 

s peak, and read in the 'classroom and they need to receive feed back from their 

teacher to take co rrections . But th e time a llotted is not enough to do so in 

classes in which one teach e r teaches 50 and a bove students, 
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CHAPTER FIVE 

SUMMARY, CONCLUSION AND RECOMMENDATION 

5.1. Summary 

It is true that education is the key for the development of SClence and 

technology which in turn facili tates the overall development of a given society. 

Every scienti fic innovation is a result of education . So a development of 

countries without modern edu cation is inconceivable . However, it seems that 

modern education h as been n eglected in Ethiopia for far too long, thou gh all 

the rulers of th e country were ambitious to see developed Ethiopia. What is 

more, even after the introduction of modern education in Ethiopia in the 20 th 

century, it remained a t a very low level of development. The education al system 

had a number of problems from the very beginnin g till the current Ethiopian 

government h as establis hed a new education and training policy in 1994 , 

which brought abou t a drama tic change 111 the country's socio-economic 

developmen t. S ince then so many schools have been built through out the 

country. However, this does not mean that the ed ucational system is without 

problem currently . 

There are many challenges in the educational system especially in the quality 

of education, most n 0tably, because of the problem of langu age of instruction. 

The constitution of the current government (EPRDF) a llows, if not force , the 

regiona l states in Ethi"opia to u se their local languages as media of learning the 

whole elementary school. And English is taught as a subject from grade 1 to 8 . 

This is being practiced in some region s of Ethiopia includ ing Tigray. The 

problem he re is the transitional problem from the local language (Tigrinya in 

our case) to E ngl ish as medium of instruction. Thus, thi s problem was the 

fo cus of my study. 

Then to study the problem the following ques tions were ra ised: 

.:. To what extent lack of English p roficiency hinders students 111 high 

school to learn oth er subjects effectively? 
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.:. What a re the reasons behind the problem? 

.:. What a re the effects of the problem? 

To address these problems students, teach ers, and educational officia ls were 

used as sources of information. And questionnaire, interview, test, observation, 

and document a n alys is were ins truments used to collect data. The data was 

a na lyzed using descrip t ive method and percentage . 

Accordingly, the following findin gs were obtained . 

The test given 1I1 Tigrinya and English indicates that students are good in 

wri ting, understanding, and speaking in Tigrinya but not in English. 

According to the document in the wereda education office 4.3°/r, of the students 

in grade 1-4,7 .25% in grade 5 -8, 46.7% in grade 9- 10, and 0 .72% in grade 11-

12 failed in the first _semester of the 2009/10 academic year. And 1.4% of the 

students in grade 1-4, 2 .39% in grade 5-8, 4.8% in grade 9-10, and 0.5% in 

grade 11-12 dropped out in the same semester. 

Concerning class size, the number of students in each class ranges from 50-60 

in the elementary schools of th e wereda . 

When we see the teacher s' t raining, there a re n o special ized Engli sh teachers in 

the elemen ta ry schools . 24 TTl certificate holders a re attending their diploma 

cou rses in summer program while 12 diploma holders are attend ing their 

degree cou rses in the same program. Other 63 language teachers atte nded a 

specia l training about la ngu age teaching. However, thi s is not enough. Note 

thal this training concerns only langu age teachers. 
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When we come to the teachers' experience, 240 teachers a re beginners, 363 are 

medium, 38 are full teachers, 29 a re higher, 31 are associate and 68 are 

leading. The titles are_given according to their work experience. 

There a re different factors affec ting quality of education and English teaching 

in the wereda such as externalizing one's problems believing that there is 

problem of policy that causes decrement of quality education, shortage of text 

books, teaching aids, as well as other educational facilities , and others. 

5.2. Conclusion 

Using observation , interview, questionnaire, test, and document analysis as 

instruments some findings were obtained about the ce ntral problem i.e th e 

seriousness of the problem that students face in .high school as a result of lack 

of English proficiency, the reasons behind the problem, and its effects. 

Therefore, based on the findings obtained the following conclusions were 

drawn. -

Students in high school do not h a ve well enough English command in all skills. 

Because of this language difficulty the students' participation in asking a nd 

answering questions in class is low. And they are demotivated to learn. 

Students code switch to Tigrinya while they discuss in groups a nd teachers do 

the same whi le teaching and asking questions. 

Students' academic achievement is highly affected by language difficulty to 

learn subjects in grades 9 and 10. As a result, students' failure is very high in 

these grades. 46.7% of the students fa iled in grades 9-10 . Dropout rate of 

s tudents is also high in grades 9 and 10 compared to other grades. 

Class SIze, teachers' lack of proficiency and skill, shortage of text books, 

s hortage of time, disagreemen t between teachers and educational official s on 
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educational policies and strategies, students' negative attitude towa rd s USll1g 

student-centered approach to teaching are the reasons behind using teacher­

centered approach and the students' lack of English proficiency that cause 

their failu re in high school. 

Moreover, teachers do not agree with the policy that manifests if self in using 

Tigrinya as a medium of instruction in grades 1-8. They believe that English as 

a medium of instruction should start in grade 7 so that students can develop 

their English proficiency . Teachers do not also accept that teachers in 

elementary school (1-4) should teach all subjects. 

Other factors affecting quality of education are lack of effective supervlslon, 

evaluation and necessary measures, unsmooth relationship between the 

educational officials and teachers in the woreda. 

5.3. Recommendation 

On the basis of the conclusions drawn the following are worth recommending 

for bringing about quality education and effective English teaching so tha t 

transitiQnJrom Tigrinya to English as medium of instruction will be smooth. 

Teachers cannot be effective in teaching if there is disagreement with the 

administrative bodies. The officials should not simply order teachers to do 

something without convention. 

If it is so teachers cannot teach students with full dedication and enthusias m. 

And this can hurt quality education. Then the academic staff (teachers) and the 

administrative staff (principals and other officials should come to consensus on 

the educational policies and strategies as well as thei r implementation. Instead 

of blaming one another for the decreasing of quality education and trying to 

externalize one's problem, it is advisable that the officials and teachers should 

try to narrow down the gap between them and they should have smooth 
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relationship to work cooperatively for the sake of bringing about quality 

education including the English improvement. To do so a ll the responsible 

bodies should do their level best. 

By motivating teachers quality of education and effective English teaching can 

be assured. Therefore, instead of ordering to do what they do not want and do 

not believe in, teachers should be motivated. The students' results should not 

be compared to students' results unless the facilities that can affect students 

result are not fulfilled. 

And teachers' results and ranks gIven by the individual principals should not: 

be personal and should be fair and related to the realities. 

It is obvious ly accepted that it is impossible to reduce the socio-economic and 

techno logical problems of a country without developing its citizens through 

effective education. So to make education effective, the language through which 

it is given should be given more attention. Accord in gly, moth er tongu e 

cducar.ion is being practiced in Ethiopia for its own advantages. But, as long as 

Englisb is used as -2. medium of instruction in high school for its other 

advantages, it is recommended that government should invest a lot to teach 

students English in elementary school in order to make the transition from 

mother tongue to English as media of instruction smooth. Additional 

classrooms should be built to decrease the number of students in each class so 

that student-centered approach to teaching can take place. Educational 

facilities like teaching aids , textbooks and desks and other materials should be 

fulfilled. Teachers' salary should be improved. 

Teacher's training plays a vital role In teaching in general and language 

teaching in particu lar. Mother tongue and second language/foreign language 

should be taught in different ways. Therefore, only qualified English teachers 

should teach English. It is not advisable th at one teacher should teach all 
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subjects in elementary school. Adequate trainings should be given to English 

teachers to develop their knowledge and teaching skills. This idea goes with 

Kembo-Sure's statement that "teacher training is has an absolutely vital role to 

play in the molding of teachers. In rnany parts of Africa, it is assumed that 

teachers at primary-school level can teach all subjects. This misconception is 

costly both to pupils -and society those who involved in training primary school 

teach ers should consider letting trainees learn to teach those subjects in which 

they have specia l interest. This kind of training is especially important when 

training primary school teachers as they will lay the foundations for all 

language development. It is imperative that only those qualify should be 

I.minecl, and that, because language is crucial for the learning or othe r 

subjects, teachers of language should be given not just general training, but 

specific training in language teaching (Kembo-Sure 2000 :309-310). 

Another factor that affects effective language teaching is time. Language should 

be practiced. So sufficient time should be given to English classes, since the 

students have not opportunity to be exposed to practice English in real life, 

English clubs should established and there should be Engli sh day in schools to 

practice English outside the classroom. 
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Appendix .1 

DEPARTMENT OF LINGUISTICS AND PHLIOLOGY 

INSTITUTE OF LANGUAGE STUDIES 

ADDIS ABABA UNIVERSITY 

QUESTIONAIRE PREPARED FOR HIGH SCHOOL TEACHERS 

It is obvious that students in high school can face problems of diffe rent 

reasons tha t cause aca demic fa ilure . However, this study focuse s only on 

the problem s rela ted to language . This ques tionna ire is helpful to gain 

info rmaLion about how la n gu a ge is u sed as medium or instruc tion . So to 

ma k e thi s study succ!ss fu l, yo u r pa rt ic ipati on in filli ng thi s 

questionna ire is o f grea t impor tance . The re fo re , I reques t you to fill the 

question n a ire carcf'ully a n d genu in e ly . I tha nk yo u in ad vanee fo r you r 

COOp .... 'i·<.I ; )11 . 

Pers(H1<1i de ta ils 

l. Sex : Male 

2. S ta tus: Diploma 

3. Specializa tion: Biology 

Female L::=::J 

Degree LL _ _ --' 

C hemis try 

1I i s tory 1'--__ -' Geography 

Other s pecify , - ._-_ .. _- ---._------

4. School: Maikne tal rl - - --, Weri 

MA 

l. Stu d e nts interest towards learning in English (using English a s a 

langu age of learning/ 

High LI __ -' Average Low 



2 . Students pa rtic ipa tion (asking a nd a nswering questions / in 

classroom 

High Average LI _ _ --' Low 1'---__ -' 

3 .J f your a nswer for qucstion number is low it is because of 

• Lack of English proficiency 

• Problem of teaching method L..;'----' 

• Negative attitud e towards the language of learningrl -----, 

• Lack of interest because of la n guage difficulty LI __ ---' 

4. The degree of code switching to mother tongue during classroom 

discussion 

High Average Low 

5 . Do you switch to mother tongue while teaching 

Yes L I No ~I __ ~ 

6. If your answer for question num be r 5 is yes it is beca use 

• I have lac k of English proficie ncy to expla in some important 

points in Snglish IL __ ---' 

• I am not goorl enough in Engl is h to g ive som e real and 

elaborated examples LI __ ---' 

• The studen ts ean not un derstand the subject matter if mother 

tongue is n ever u sed 

• It is importan t to explain to explain some concepts in mother 

tongue 

7 . S tudents inte rest towards you r eode switching to mother 

tongu e while teaching 

Po s itivc C=_J Negative :::J Moderate rl - ---, 

8 . Lan guage difficulty of the students affects their acad emic 

ach ievemen t 

Seriously r----, To some extentrl ---'1 Never affects rl -----, 

9 . Whclt do )0'-1 thillk ;,n; the IHClu icu : lJCOUklllS the studcnts CCln 

face due to la n guage difficulty when they join high school? 



They fail LI _ _ -,I they drop out LI _ _ -,I They miss a ppropria te I L __ ---' 

knowledge I olher, Specify 

10. Whal do you Lhink i~ lhe reason uehind L1le ~ LudenLs ' lack of 

E ngli s h proficie ncy? 

Expla in Please . _______ _ 

--------.-. 

11. Wha t do you s u ggest to over com e the problem? 

12 .1)0 you 8 11 0w stl,lrie nts to use T; grinya to as k a n d a n swer 

q uestion s? 

Yes No 

13. 11' your a n swe r fo r question num be r 12 is yes why') 

_._._--_ .. _-- -----_._------ - - - - --

._---_._._-_._---_._---------
14.1 I' your a nswer I'or ques Lion number i 2 is No why? 

._ .. _--_._- ._---_._---

Th a nk you for your Coopera tion! 



APPENDEX 2 

Classroom observation Ch ecklist for students language use as medium of 

instruction in high schoo l 

Name of the school. .... ......... ....... ..... .......... .. .... .. ..... . 

Su bject .................. ... ............... ......... ..... ...... ... ..... . 

Grade ...... ......... ... ..... .... .. ....... ......... ............. .. 

Sectio n .. ... ....... .. ....... ... ... ......... .. ........ .... ..... . 

Date of observation .... ............. .. .... .............. . 

Period ... .. ... .... ..... ... ....... ...... ... ............... . 

Topic ... ...... .................. .. . . 

Observe: 

• Students part icipation in ask ing and answe rin g quest ions 

• Students code-switching: 

- To interact with each other during group discuss ion 

- To ask and answer questi ons 

- To give mean ings to words 

• Student s' interest towards using English to answer: 

- Comprehension questions using their own words 



- Questions which need short answers 

- Mass answering 

- Raising their hands to answer questions individually 

- Teacher's code-switching to: 

- To explain concepts 

- To give mea ning to new words 

- To paraphrase ideas 

- To give rea l and elaborated examples 

- In word level 

- In sentence level 



APPENDIX 3 

Classroom observation ch eck list for English classes in elementary school 

Na me of the schoo l---------------------------------------- ---

G r a d e -------- --------------- ---------- ------- ---------- ---------

Se ct ion ------------------------- ----------------------

Date of observation----- -------------------------

Per i 0 d ----- -------- -----------------------

Ti me from ------------to ---------------------------------

Topic-------------------- -----------------------------------------

Observe: 

• Number of students in t he class 

• Ava il abi lity of text books 

• Ava ilabi lity of desks 

• Pair and group works 

• Number of stude nts in each group 

• Student s' pa rticipation in askin g and answering questions 

• Time give t o the students to practice language skill s 

• Is the cla ss dominated by the teacher' s lecturing or the students' participation? 

• Students' code-switching 

• Teacher's code-switching 



Number of schools 

Number of students 

Number of teachers 

Teachers'training 

Teachers' experience 

Students' failure 

Students' dropout rat e 

Fa ctors affecting quality education 
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