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Abstract

The purpose of this study is to explore the psycho-social effects of COVID-19 on school
children. Cross-sectional mixed research approach was used to explore the problem being
studied. Primary data were collected through questionnaire, in-depth interviews, key-informant
interviews and observation. Purposive sampling technique was used to select a total of 9 key
informant interviewees and 6 in-depth interviewees to collect qualitative data. Simple random
sampling technique was used to select a total of 261 study participants to collect quantitative
data using questionnaire. The collected data were analyzed using a combination of quantitative
and qualitative procedures. Quantitative data were analyzed using both descriptive and
inferential statistics. Independent samples t-test was used to compare the gender and educational
differences of depression, anxiety and stress. Qualitative data collected from Klls and in-depth
interviews were analyzed thematically. The findings of the study show that the majority of school
children had enough information about the pandemic. The main source of information about
COVID-19 in the early stage was social media, family/friends, and television. Similarly, the
result of the study demonstrated that school children were negatively affected by COVID-19 and
they have experienced mild to extremely severe depression, anxiety and stress. School children
had lost their social relationship and integration with their friends, classmates, teachers and
relatives. To cope up with the psycho-social effects of the pandemic, school children had
engaged in various activities such as playing games, reading books, focusing on social media
and reducing the amount of information received from different media platforms. In general, the
findings of the study show that the participants of this research believe that COVID-19 has
affected their psychological and social life. The implications of this study are stated in regards to

research, social work practice and social work education.

Keywords: anxiety, depression, COVID-19, psycho-social effect, school children, stress,
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Chapter One: Introduction

1.1 Background of the Study

COVID-19 (Corona Virus) is an international public health crisis declared to be
pandemic by the World Health Organization in March 2020 (WHO, 2020). Internationally, as a
result of the emergence of the COVID-19 pandemic in the Chinese city of Wuhan, socio-
economic crisis as well as psychological distress occurred rapidly (Serafini et al., 2020). Due to
the COVID-19 pandemic, the lives of people are believed to have changed adversely. Apart from
its devastating health problem, the pandemic has also affected the psychological and social well-

being of the community including school children (Serafini et al., 2020).

COVID-19 pandemic has had significant psychological and social effects on
communities. Studies for example, conducted by Wang et al.,(2020) have stressed the effects on
the emotional well-being of the most exposed groups of the population, including school children
and university students, who are reported more likely to develop anxiety, depression, post-
traumatic stress disorder, and other signs of suffering. The physical/social distance and related
safety measures have affected the relationship among people and their perception of empathy
toward others. A study conducted by Dubey et al (2020) suggested that along with its contagion
and mortality rates, the pandemic has caused psychological and social problems including fear of
being infected, anxiety, depression and stress among the general public and school children in
particular. According to the European Union (2020) report, due to the pandemic, confinements at
home have relegated students to experience tensed emotional feelings and to become more
stressed. The report also indicated that quarantined students during the pandemic are more

challenged and suffered from stress.
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During a severe pandemic like COVID-19, governments have taken different mitigation
measures and strategies. For example, the closing of schools, playgrounds, parks, and sport
activities disrupt school children’s usual lifestyle and promoted distress, confusion frustration of
being infected, and loss of social contact with their classmates and teachers. In this regard,
school children are more likely to become challenged to cope up with these unusual activities.
Stressors such as lack of enough personal space at home and family financial loss during
lockdowns can potentially trigger the psychological and social problems of children (Wang et al.,

2020).

In Africa, the first coronavirus pandemic was reported in Egypt on February 14, 2020
(WHO, 2020). As a result, the pandemic has forced many countries to take decisions to prevent
the contamination or to decrease its fast transmission across the continent (Chen et al., 2020).
Due to the outbreak, many countries have implemented their responses such as restricting
communal meetings, closing of schools and universities, ban on all air travels, and closures of
cities across the continent to mitigate the spread of the pandemic (UNESCO,2020). These
responses and measures that have been implemented affected the social and psychological

aspects of the public in general and children in particular (Abhishek, 2020).

Like other countries, the Ethiopian government has implemented different measures and
strategies to minimize the psychosocial crisis of the pandemic. The measures include school and
campus shutdowns, the closing of sports activities, restricting mass public gatherings and
quarantine of people who are coming from abroad for at least 14 days are among the major
strategies implemented to reduce the spread of the pandemic (MOH/EPHI, 2020). These
strategies and measures may affect school children and children will likely experience social and

psychological distress (MOH/EPHI, 2020). This is because, due to COVID-19, school children
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were out of school and stay at home for a long time and they failed to access group activities and
team sports. In addition, school children have lost their social relationship and contact with their
relatives, classmates, and teachers. Consequently, children may develop higher levels of stress

and feeling of restless or grumpy. Pertaining this, Elisabeth (2020, p. 2) stated the following:

Some might develop anxiety and become irritable, aggressive, or scared. Depending on
how long the situation lasts, feelings of sadness or depression could appear which could
lead to social withdrawal or crying. All these feelings can be displayed in physical

reactions including stomachaches, headaches, or loss of appetite.

The existing literature around the world indicated that children’s psychological and social
conditions are affected by the COVID-19 pandemic. However, literature that focuses on this
issue in Ethiopia is extremely scarce. Information is lacking on the effects of the corona
pandemic that lead school children to be stressed, frustrated with being infected by the pandemic,
and lose their social relationships. This study will thus explore the psychosocial effects of the

coronavirus on school children in Addis Ababa.
1.2 Statement of the Problem

Internationally, especially in the developed nations, numerous studies have been
conducted on different aspects of COVID-19. For example, Meichun and Mohler (2021)
conducted research on stress and mental health among children and adolescents, their parents,
and young adults during the first COVID-19 lockdown in Switzerland. Similarly, Li conducted a
cross sectional research on the psychosocial impacts and coping responses toward COVID-19 in

the Chinese general population (Li, 2020).
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Wenjun et al (2020) conducted an evaluative analysis of the impact of COVID-19 on
college students in China and the result indicated that 24.9% of college students have
experienced anxiety because of both the COVID-19 outbreak and public health measures. The
result also indicated that factors such as place of residence (being rural), not having stable
income and having relatives infected with the pandemic have experienced severe, mild, and
moderate anxiety respectively. Similarly, college students have been affected by the pandemic

due to the increased distance between their relatives and friends.

Similarly, David (2020) studied the impact of the COVID-19 pandemic on international
students in Canada. The results of the study indicated that precaution measures like stay at home,
lockdowns and closing of schools and campus have negatively affected more international
students and many of them had faced social and psychological distress including loss of

interpersonal contacts, emotional feeling, and reduced academic performance.

Du (2020) also studied the psychosocial effect of COVID-19 in the framework of mental
health and psychosocial needs of Syrian refugees in Turkey. The study indicated that the feeling
of loneliness and sadness, intolerance towards family members, and intense fear that children
would be infected by the virus were found to be the main effects of COVID-19 on mental health.
Likewise, the findings of the study indicated that the pandemic has brought social effects on the
refugees. The findings of the study further indicated that about 80% of the participants ended
their social life and their social relationships changed into technological relationships. The
findings have shown that, owing to COVOID-19, refugees have ended their social life and
resulted in limited socialization. From the same study, an 18 years old child from Izmir shared
her experience saying “We don’t go out of the house anymore, and we don’t meet up with

anyone, but we talk with them on the phone” (Du, 2020, P. 23).
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Dubey et al (2020) researched the psychosocial effects of COVID-19 on different
sections of society such as older people, domestic caregivers, children, and health care providers.
The findings of this study showed that during a severe pandemic like COVID-19, government
and health sector mitigation programs and strategies such as the closing of schools, parks and
playgrounds; staying at home, keeping social and physical distancing, and hand washing
measures have interrupted children's normal lifestyle and students had experienced distress and
confusion. Children were also exposed to tediousness, anxiety, irritability, developmental issues,

and fear of infection (Dubey et al, 2020).

In Ethiopia, Woda et al. (2020) conducted a cross-sectional study on the psychological
impacts of COVID-19 among college students in Dessie Town. The findings indicated that
college students experienced depression and anxiety disorder due to different government
responses such as lockdowns and college shutdowns. The study also revealed that college
students who are living in rural areas are more likely to experience psychological problems than
college students living in urban areas. Kassaw and Pandey (2020) studied the current mental
health crisis of the COVID-19 pandemic among communities living in Gedeo Zone Dilla,
SNNPR. The finding showed that 34% of the study participants experienced mild to moderate
psychological problems regarding the precautious measures that have been applied by the
government. The findings also indicated that the monthly income of the household, large family
size and being female are the main factors contributing to the psychological and mental health

effects of COVID-19 on the study community.

Though many studies have been conducted regarding COVID-19, the focus of the
available studies is on identifying the psychological and mental impacts of the outbreak. Few

studies have been conducted on the psychosocial effect of COVID-19 on children (Dubey et al.,
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2020; Group, 2020; Elisabeth, 2020). These studies have investigated the psychological and
mental health impact of COVID-19 mainly focusing on health care professionals, college
students, older people, youth, children, patients, refugees, and the general community across the
world. The scope of most of the studies was limited only to the psychological and mental health

impact of the pandemic on different sections of society.

Most of the existing COVID-19 related studies are conducted in the western contexts.
Some of the available scanty studies in Ethiopia have focused on the psychological and
socioeconomic impacts of COVID -19 on college students and the general public. None of them
have focused on the psychosocial effect of COVID-19 on school children. The purpose of this
study is, therefore, to explore the psychosocial effect of COVID-19 on school children in Addis

Ababa with a focus on Miskaye Hizunan Medahinialem Monastery School.
1.3 Research Objectives

The general objective of this study is to explore the psychosocial effects of COVID-19 on

school children in Addis Ababa. The specific objectives of the study are to:

» Examine the psychological effects of COVID-19 on school children during and after the

school lockdown.

» Analyze the social effects of COVID-19 on school children during and after the school

lockdown.

» Explore the experience of school children during school closure due to COVID-19.

> ldentify strategies used by the school children to cope up with the psychosocial effects of

COVID 19.
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1.4. Research Questions

The research is trying to answer the following research questions:

» What are the psychological effects of COVID -19 on school children?

» What are the social effects of COVID-19 on school children?

» What are the experiences of school children in dealing with COVID-19 during school
closure?

» What are the strategies used by school children to cope up with the psychosocial effects

of COVID 19?
1.5. Significance of the Study

The study was intended to explore the psychosocial effects of COVID-19 on school
children in Addis Ababa. This study has significance for concerned government bodies, non-
governmental organizations, and community-based organizations, the private sector, and social
institutions to understand the issue of COVID-19 and its psychosocial effect on school children.
As the first study of its kind in Addis Ababa, this study will provide an understanding of the
overall situation of school children during the early stages of the coronavirus pandemic. This
study has also contributed to the working knowledge in terms of motivating other researchers to

take part in related investigations in the future.

1.6 Scope of the study

Geographically this study is delimited to Miskaye Hizunan Madhanialame Monastery
School in Addis Ababa. In the school, by considering students’ willingness to provide reliable
information about the pandemic and ethical issues this study also cannot answer the psychosocial
impacts of the pandemic on first (1-4) and second (5-8) cycle students. Because of time and

financial constraints the study did not answer the psychosocial effects of the pandemic among
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elderly people, youths, university students, school teachers, health professionals, and COVID-19
infected patients as well as the general community. The study thus focuses only on high school
students (9-12 grades). The effects of COVID-19 are multiple in nature and addressing all these
effects is beyond the reach of this study. As such, this research is delaminated to the
psychosocial effects of COVID-19 on school children. Temporally, the psychosocial effects of

COVID-19 are examined both during and after the school lockdown.

1.7 Limitations of the Study

One limitation of this study is that the psychological effects of the pandemic such as
anxiety, depression, and stress cannot be clinically justified. Additionally, due to the lack of
previous studies, this study was limited to provide well-established and structured theoretical and

empirical literature related to the topic.

1.8 Operational Definitions of Key Terms

Psychosocial effect: “refers to effects caused by environmental and biological factors on
individual psychosocial aspects”. For the purpose of this study, psychosocial effect is defined as
effects caused by COVID-19 on school children’s psychological and social aspects. Psychosocial
effects such as, worry, depression, anxiety, stress, fear of being infected, loss of associated the
loved one are some of the negative effects of the pandemic (Saha, et al 2020).

COVID-19: refers to a respiratory disease caused by the coronavirus (SARS-CoV-2). It is
characterized by mild to severe respiratory illness and it is mainly transmitted through

respiratory droplets released when an infected individual sneezes, and coughs (WHO, 2020).
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School children: is defined as children who are attending primary and secondary school
(UNESCO, 2012). For the purpose of this study, school children refer to those attending
schooling in third-cycle ranging from grade 9-12.

Depression: for this study the prevalence and existence of depression, anxiety and Stress is
determined by depression, anxiety and stress scale (DASS) and the scale ranges from 0- 9
Normal, from, 10-13 Mild, from 14-20 Moderate, from 21-27 Severe and 28+ extremely severe
depression (Lovibond, 1996).

Anxiety: According to DASS the scale for anxiety ranges from 0- 7 Normal, from 8-9 Mild,
from 10-14 Moderate, from 15-19, Severe and 20+ extremely sever anxiety (Lovibond, 1996).
Stress: According to DASS the scale for stress ranges from 0-14Normal, from 15-18 Mild, from

19-25 Moderate, from 26-33 Severe, and 34+ extremely severe stresses (Lovibond, 1996).
1.9 Organization of the Thesis

The thesis is structured in five chapters. The first chapter introduces the background,
statement of the problem, research objective, and research questions. The second chapter is
dedicated to a literature review that presents the findings of different authors and gives a general
overview of the coronavirus pandemic and its psychosocial effect. The third chapter describes
the methods employed in the study; how data are collected and analysed, data quality assurance,
and ethical considerations. The results of the study are presented in chapter four. The discussion,

summery, and implications to social work are presented in chapter five.
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Chapter Two: Review of Related Literature

This section presents review of related literature that shows the findings of different

authors and gives a general overview of the coronavirus pandemic.
2.1 Definition and Overview of COVID-19

“COVID-19 is defined as disease caused by a novel coronavirus or severe acute
respiratory syndrome coronavirus 2 (SARS-CoV-2). It is a large virus family usually targeting
the respiratory organ of humans.” The novel coronavirus (COVID-19) was originated in Wuhan
city, Hubei Province China, and declared by World Health Organization (WHO) as a global

health emergency on 12, March 2020, (WHO, 2020).

According to Sideney (2019), the virus is rapidly spreading, throughout China, followed
by an increasing number of cases in other countries throughout the world. At the early stage of
the new coronavirus (COVID-19), the way how it is transmitted from person to person was
unclear. But most respiratory viral infectious diseases are transmitted from person to person is by
sneezing and coughing. According to WHO (2020), a report indicated that COVID-19 is
transmitted from person to person primarily through “droplets of saliva’’ from the mouth or nose
when an infected person coughs or sneezes. Mild to moderate illness will experience by

individuals who are infected with COVID-109.

In Africa, the first coronavirus pandemic was reported in Egypt on February 14, 2020
(WHO, 2020). Initially, in other regions of Africa, the case was imported and spread rapidly.
Due to the outbreak, African nations have implemented their strategies and responses to mitigate

the rapidly spread virus. These measures and responses that have been implemented are affected
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the social, economic, political, and psychological aspects of the continent in general and citizens

in particular (Abhishek, 2020)

Similarly, on 13 March 2020, the first case of coronavirus pandemic (COVID-19) was
reported in Ethiopia. After the first case of COVID -19 was reported different government
responses and strategies were implemented to control the further spread of the virus. Response
implemented by the government during the early phase of COVID -19 was including, closure of
schools and universities, restricting mass public gatherings, quarantine of people who are coming
from abroad for at least 14 days, restricting sports activities, and playgrounds, temporary closure
of churches and mosques. In addition, a state of emergency was also declared and people were
advised to avoid non-essential travel (MOH/EPHI, 2020). Such kinds of measures and responses
are advised to implement by the government and concerned bodies to minimize the spread of
coronavirus pandemic, the psychological, mental health well-being, social and economic

conditions of the community especially school children's will likely be affected.
2.2. Psychosocial Wellbeing

The Republic of South Africa Department of Health defines psychosocial well-being as:
Psychosocial well-being refers to the social and emotional well-being of an individual,
and the ability to fulfill his/her potential as a human being. It includes many areas of the
individual's life: the psychological aspects, including, emotional, cognitive, mental
health, and spiritual issues; while the social aspects refer to relationships with others, the
environment, and society. These aspects of well-being also influence physical health, and

how the patient engages in his/her treatment, adherence, or disclosure issues (2019, p. 10)

The psychological and social health of children and adolescents can be affected by the

pandemic and epidemic disease including, HIV/AIDS, Ebola, severe acute respiratory syndrome



EXPLORING THE PSYCHO-SOCIAL EFFECTS OF COVID -19 ON... 12

(SARS), and another contagious diseases. They have affected the way how they are nurtured and
environmental exposure, parents and the type of home they lived in, family economic status and
loving, and caring atmosphere (Ajidahun, 2011). Different kinds of literature in different
countries indicated that the psychological wellbeing of adolescents and children were affected by
the severe pandemic and their mental health problems increased and in the first wave of the

pandemic and the psychological wellbeing decreased as well (Stefanos, 2020).

For example, a study in Italy showed that during the first month of lockdown the
psychological health of the young people was negatively affected and their psychological
strength decreased. In addition, young people experience aggressive behavior, increase
depression, anxiety and somatic complaints (Parola et al., 2020). Apart from the psychological
health effects of the pandemic, restrictive measures including lockdowns and school closure
affected the social relationship of adolescents and children including a relationship with their

friends, teachers, classmates, and parents (Stefanos, 2020).

2.3. Overview and Nature of Psychological problems

According to American Psychiatrists Association (2013), there are various types of
psychological difficulties such as depressive disorders, anxiety disorders, stressor-related
disorders, obsessive-compulsive disorders, psychotic disorders, somatic symptom and related
disorders, personality disorders, substance-related and addictive disorders, neurocognitive
disorders, neurodevelopmental disorders, feeding and eating disorders, sleep-wake disorders,

Sexual dysfunctions, gender dysphoria, and other mental disorders.

These psychological difficulties are different and cause not only suffering in personal

well-being but also a heavy burden to health care systems in general and health professionals in
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particular. Some of the major psychological problems that cause disability internationally are
anxiety, depression, and stress and no one is free from these problems (Yeshaw & Mossie,

2017).

There is no single cause for depression, anxiety, and stress. Nonetheless, there are factors
related to anxiety, depression, and stress including gender, educational status, age, race, and
marital status. There are also factors associated with depression, anxiety, and stress such as
psychosocial stressors and past family history. Depression, anxiety, and stress are also developed
with changes in one’s own environment. This environmental change may include sudden
changes in one’s external environment, or any major loss (Kahn, 2001). Stress, anxiety, and
depression are related to a combination of psychological, genetic and biological, and

environmental factors.

According to Kahn, (2001), Risk factors for depression include hormonal factors and
menstruation, pregnancy, childbirth, alcohol or substance abuse, and past family history of
depression anxiety and stress, and suicide. In addition, other factors include, intimate partner
violence (childhood), poverty, severe medical conditions, being a female, and sexual abuse.
Similarly, anxiety can be caused by both physical and environmental factors. Physical factors

can include increased heart rate, blood pressure, respiratory rate, and chest pain.

2.4. Overview of Depression, Anxiety and stress

According to the Center for Disease Control and Prevention (CDC, 2010), one out of
every 10 adult Americans currently report depression. Depression is a mood disorder that is
characterized by dysphoria, sadness, anxiety, withdrawal, hopelessness, despair, loss of sleep or

excessive need for sleep, and possible exaggerated guilt feelings or thoughts (Kahn, 2001). If the
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above characterizations affect psychological, physical, or interpersonal function for at least two
weeks, a depression diagnosis may be given. Physical signs and symptoms of depression 9
include headache, changes in appetite, loss of energy, and gastrointestinal disturbances.
Intellectual symptoms may include slowed thinking, indecisiveness, poor concentration, and
impaired memory (Kahn, 2001). No single cause is identified for depression. Predictors of
depression include age, race, gender, education level, and marital status. Further, it may be
associated with many factors including past family history and psychosocial stressors. These
psychosocial stressors can range from death of a spouse to employment loss to possibly urban
living. Expectedly, changes in one’s own environment can play a role in the development of
depression. These environmental changes may include sudden changes in one’s external
environment, or any major loss (Kahn, 2001). Depression involves a feeling of low mood that
lasts for a long time and affects everyday life. People with depression, experience feelings of
hopelessness, despairing, guilty, worthlessness, unmotivated and exhausted. It can also affect
self-esteem, sleep, appetite, sex drive and, sometimes, physical health. The total number of
people suffering from depression in the world reaches 322 million (WHO, 2017). Another
common mental health problem is anxiety. Anxiety disorders are a group of disorders that have
as their central feature the inability to regulate fear or worry. Although anxiety in itself is likely
to feature in the clinical presentation of most patients, somatic complaints such as chest pain,
palpitations, respiratory difficulty, headaches, and the like are also common, and these symptoms
may be more common in developing countries. A number of different types of anxiety disorder
exist, some of which are now briefly described (Hyman, Chisholm, Kessler, Patel, & Whiteford,
2006) Studies show that the total estimated number of people living with anxiety disorders in the

world is 264 million (WHO 2017). In a survey conducted by the National Institute of Mental
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Health, the prevalence of anxiety disorder was found to be 8.3%. Specifically, in the United 10
States, generalized anxiety disorders affect 6.8 million adults (Kahn, 2001). This number may be
underestimated as anxiety disorders often present with physical symptoms and the psychological
components often go unrecognized. Anxiety can be caused by a combination of physical and
environmental factors; Anxiety also can be marked by feelings of uneasiness, tension and
apprehension (Kahn, 2001). Physical signs and symptoms can include increased heart rate, blood
pressure, and respiratory rate, sweating, difficulty swallowing, dizziness, and chest pain. Because
anxiety may be so debilitating, some individuals may turn to smoking, and alcohol and/or drug

abuse Kahn (2001).
2.5. The psychological effects of COVID-19 on young people

COVID-19 is a pandemic and world health emergency for society, and it affects the lives
of people across the world. The responses that most governments around the world were applied
to mitigate the epidemic such as restrictions on movement and school shutdowns to most
students all over the world was totally necessary to save lives. COVID-19 pandemic is also a
psychological problem and risk for people around the world. Fear of being infected, loss of
social connection/relationship, loss of usual activities, as well as disruption to education have an
intense effect on the psychological and mental health of children and young people (WHO,

2020).

According to the Young minds report (2020), health measures design to prevent the
transmission of the corona pandemic had been challenged the psychological aspects of the young
people in London. The report indicated that as a result of the corona pandemic 32% of young
people's mental health has been affected much worse, similarly, 51% of the young people's

mental health is also affected by the pandemic a bit worse. While, 9% of the study population
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have no difference to their psychological and mental wellbeing and also 6% of the young people
mental health had become a bit better, in addition to that 1% of the study group's mental health

had become much better.

Government measures and responses including closing schools and universities and
physical distancing as well as restricted public gatherings had accepted and supported by many
participants in the study. Restrictive measures perceived by young people were critical and slow
speed. Even though government responses were perceived and understood by the young people,
the impact of the pandemic problem did not minimize. The report indicated that young people
are exposed to anxiety, stress, fear of being infected, and problems with sleep (Young minds,

2020).
2.6. The effect of COVID-19 on student’s emotional life

The emotional well-being and the mental health of people around the world have been
severely influenced by COVID-19 in terms of direct health conditions or indirectly concerning
its social and economic concerns. This is true for students, while on average students are not the
most vulnerable group of the population, as far as the health and physical aspect of the pandemic
is concerned them. Though, due to the pandemic, many students have experienced psychological
pressures and impacts on daily life, the delay in academic activities, and economic effects

(Aleksander, et al, 2020).

According to the research study "The negative emotions experienced by the students
were boredom (45.2%), anxiety (39.8%), frustration (39.1%), anger (25.9%), hopelessness
(18.8%), and shame (10.0%)”’(Aleksander et al, 2020, P. 15). The highest levels of anxiety were
found in South America, Oceania, North America, and Europe respectively. Students from

Africa and Asia had experienced the least anxiety level. Frustration is the second most
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devastating emotional problem in the world. The high level of negative emotions shows that the
pandemic itself and the responses taken by the various governments and health sectors had
specific short- and long-term effects on the education, psychological and mental health of

students (Aleksander et al, 2020).

2.7. The effect of COVID-19 on students’ social life

Numerous studies indicated that as a result of loos of routine activities as well as
responses including social distance and reduced physical contact, students have been exposed to
negative emotions like boredom, anxiety, frustration, confusion, and anger. Due to COVID -19
and school closures, the majority of students have lived in unfamiliar situations. Students were
living with the varying condition and they had different options to keep their social life to make
normal as much possible during the corona pandemic. Some students who were living by
themselves in this period were at a higher risk of social isolation and the consequent

development of mental health disorders (Aleksander, et al., 2020).

The study indicated that students communicate online with specific people during the
pandemic. As worldwide students communicated online at least once a day with close family
members (52.0%), someone they live with roommates (47.8) primarily European and Asian
students, they relied on social networks (45.8%). Online communication with administrative staff

at the university was the least frequent (Aleksander, et al, 2020).
2.8. The Psychosocial effects of COVID-19 on quarantined children

According to Brooks et al (2020) cited in Ritwik et al (2020), Children's being
quarantined allows psychological problems, psychosocial stigma, and different neuropsychiatric

manifestations. Due to children's severe change in their lifestyle, physical and mental activities,
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confinement at home enforces immediate and prolonged psychosocial effects (Wang G, et al.,
2020). Separated and isolated children who are being quarantined at institutions are the most

horrible in their life during the corona pandemic (Liu et al, 2020 cited in Ritwik, et al 2020).

Children’s proper nutritional and mental care is not the only means of their development
and wellbeing, but also proper parental relationship and communication depend. Psychological
consequences including post-traumatic stress disorder, anxiety, depression, delinquency, and
even suicidal attempt are the result of children getting apart from their parents and families
(Ritwik, et al., 2020). Accordingly, during children's being quarantined and confinement,
psychosocial support needs to be provided and must be aware by frontline physicians, health
workers psychologists, social workers, and other concerned bodies. Communication with parents
and families via audiovisual devices needs to be arranged by health authorities to reduce the

psychosocial crisis of children.

To provide mental health care for quarantined children governments should make
operational strategies. (Liu et al, 2020 cited in Ritwik et al., 2020). Furthermore, due to the
forced distance parents whose, children are separated and quarantined from them will also

equally experience stress, feel insecurity, and anxiety (Dubey, et al., 2020).
2.9. The psychosocial effects of school closure during COVID -19 on children

Due to the novel coronavirus (COVID-19), the number of mortality and infected cases
increase rapidly, academic institutions such as high and elementary schools led to close to
prevent the transmission of the pandemic among the population in the world (WHO,2020).
According to a UNESCO report, around 1.6 billion school students in 196 countries were

affected by the corona pandemic (COVID-19) as a result of school closure.
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To prevent and cure COVID-19 infection the administration had no choice left but school
closure and practice of social distancing nationwide have been implemented (Cohen &
Kupferschmidt, 2020 and Bayham & Fenichel, 2020). The experience from severe acute
respiratory syndrome coronavirus (SARS-CoV), the decision of school closure will not have
similar effects on interruption of the disease spread as seen as in the case of influenza pandemic

due to different transmission dynamics(Viner, et al 2020, as cited in Ritwik, et al., 2020).

Schools are not the only educational center for children, but also it is free space and a
home outside their home. In addition to education, pedagogy and scholastic service schools
provide an opportunity scope of interaction with fellows and seniors and psychological comfort.
Schools also play an important and useful role in promoting personal hygiene, healthy food,
physical activity, and body habits (Sylva, 1994). Even home confinement and a short-term
shutdown of educational institutions and universities for children is indeed challenging and
projected to have negative effects on children's physical and mental wellbeing and break a sense
of regularity that school used to provide (Stewart et al., 2018 & Lee, 2020). During school
closure and lockdowns, children experience and practice irregular sleep patterns, unfavorable
diet, sedentary lifestyles, longer smart phone time, and physical inactivity as well as obesity and
reduced cardiorespiratory fitness will be the result (Rundle, et al, 2020). "Perpetual termination
of schooling, fear of being infected and spreading an infection to grandparents at home,
everlasting ennui, frustration, insufficient information, and lack of in-person contact with peers
and teachers, lack of personal space at house, and growing financial burden on parents are often
unnoticed and forsaken, but these parameters have a sustained consequence on children and

adolescents” (Ritwik, et al., 2020, P .228).
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According to Wang et al (2020) among children’'s risk of a teacher-student relationship,
peer group interaction, the routine habit of school-going, task-oriented education, and fellow
feeling will occur during the pandemics. The complex interplay between the pandemic-induced
forced homestay and lifestyle modifications and psychosocial stress will further exacerbate the
negative effect of the pandemic on children's overall health viciously. Both in developed,
developing, and underdeveloped nations many children's who are living in hardship schools are
also a place for nutritional support, and school shutdown will increase food insecurity which in
turn can be linked with low academic performance and plentiful challenges to the general
wellbeing of the students (Van & Parolin, 2020; Van & Parolin, 2019). Educational inequalities
and the idea of the right to education hard will be challenged by the extended school closures and
shutdowns. Due to the closure of schools learning gap will be widened between children from

higher and lower-income families (Van & Parolin, 2020).

“Facilities for homeschooling which need audio-visual systems and good internet
connection are not available for children from low-income households. A substantial number of
children do not have a stable residence, required books, a suitable place for homework,
computers, smartphones, internet access, access to outdoor leisure activities even in developed
countries” ( Ritwik, et al., 2020, P .228). Among children's of developing and underdeveloped
countries are even more affected by COVID 19, because of insufficient accessibility of learning
equipment, home condition for study, electronic gazettes, and online education (Ritwik, et al.,

2020)
2.10. COVID-19 in Ethiopia and its psychosocial effect

On 13 March 2020 Ethiopia declared the first case of corona pandemic, however initially

the number of confirmed cases remained low, after July 2020 the number of confirmed cases
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increased alarmingly. The health, social, economic, and political as well as other multi-
dimensional effects of the pandemic are reported by countries across the world. In low-income
countries like Ethiopia, where there is a weak health system the situation is expected to be
potentially more challenging (Amdeselassie, et al., 2020). Government responses and measures
to migrate the spread of the pandemic including lockdowns and restricted basic services expected
to put high pressure on children, women, girls, and young people with the existing social and

economic inequalities (UN, 2020).

Studies conducted by Amdeselassie, et al, (2020) on the psychosocial effect of COVID -
19 on street-connected youth and young people involved in commercial sex work. The findings
of the study indicated that the psychosocial wellbeing of the disadvantaged groups of youth was
negatively affected by the pandemic. Because of lack of family and peer support, many young
people were very stressed and anxious about the fear of being infected by COVID-19. Similarly,
during the pandemic outbreak many young people faced food insecurity due to the decline of
their access to income from street vending, begging, and charity as a result they were
experienced anxiety and stress. As an 18-year-old street-connected youth from Adama explained:
'People treat us like trash. No one comes to us as if the corona is found in us." Similarly, an 18-
year-old street-connected adolescent mother from Hawassa noted: 'What is the relevance of
staying healthy if hunger is going to kill you any day? ... If corona kills me, it would be a relief

from this life, 1 just feel sorry for my son (Amdeselassie et al., 2020 P, 5.).

In addition, the result indicated that some youth were exposed to the feeling of depression
because of the increased stigma they were facing from the community and their street-connected

existence. An 18-year-old street-connected mother of two living in Addis Ababa explained: ‘It is
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like with HIV/AIDS. There is discrimination. Because you go out to work, people who stay at

home fear you bring the disease.’(Amdeselassie et al., 2020 P. 5).

Due to COVID- 19 many youth social networks and communication were also disrupted.
An 18-year-old street-connected adolescent boy in Addis Ababa explained: “I have stopped all
my communications with my friends. COVID -19 disrupts my communication with friends. We

communicate only through telephone” (Amdeselassie et al., 2020 P. 5).
2.11. Children’s coping strategy during school closure

Internationally countries adopted policies and strategies to reduce the spread of the
corona pandemic. For instance, governments advised, children should be cared for and stay at
home especially at the early stage of the corona pandemic. Consequently, School and kinder
gardens were closed, and face-to-face contact with teachers and teaching was postponed and

replaced by distance learning (Milla, et al., 2020).

The negative health consequences are often experienced by children and their families
concerning both the pandemic and related lockdown strategies advised by the government. In
addition to the psychosocial and health challenges of the virus unemployment, economies have
collapsed and different kind's social crises (domestic violence) have increased. As a result of
global lockdowns to the pandemic/COVID-19, the everyday lives of families and children
changed. In particular, families with children have faced different kinds of challenges regarding

how to organize and manage their everyday lives (Milla, et al., 2020).

Lockdowns and restricting movements can produce different kinds of risks to school
children’s well-being while coping strategies represent an important issue. Research studies have

indicated that the current COVID-19 lockdown has impacted school children's physical activity
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and encouraged to longer screen time, irregular sleeping patterns, and a less favorable diet.

(Wang, et al., 2020).

According to CDC (2020) to prevent the stressful situation during the outbreak of
pandemic disease individuals should maintain a healthy relationship, get in touch with friends
and family members at regular intervals by using social media, think positively, and also should
not expose to media coverage too much. Similarly, if COVID-19 anxiety and frustration show
up, it is important to share the fear with others and also try to increase self-awareness by getting

adequate sleep, exercising regularly, and employing different relaxation techniques.

To cope with psychosocial challenges during COVID-19 school children and their
families should follow and develop coping strategies including indoor play, online learning,
relaxation and exercise, yoga and meditation, listening to music, reading books, engaging
creative activities, positive thinking, aerobic exercise, socialize online and regular routines

(Vallejo, et al., 2022).
2.12. Summary of the Literature Review

COVID-19 and its precaution measures like, school lockdown and keeping physical
distance has affected the psychosocial wellbeing of school children. Psychosocial problems of
the pandemic are not only affecting students but also affected the general community in general.
The major psychosocial problems that cause negative emotional feelings of school children are,
depression, anxiety, and stress, fear of being infected by the pandemic and student’s loss their
social relationship with their classmates and teachers. Depression, anxiety and stress are a feeling
of low mood that continues for a long time and affects everyday life of school children. It can
make a person feel hopeless, despairing, guilty, worthless, unmotivated and exhausted. It can

affect self-esteem, sleep, appetite, and, sometimes, physical health.
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Chapter Three: Research Methods

This chapter deals with the description of research design, study area, population and
participants of the study, samples and sampling technique, instruments of data collection, data

collection procedures, methods of data analysis, and ethical considerations.
3.1. Research approach and design

The major objective of this research is to explore the psychosocial effects of COVID-19
on school children in Addis Ababa specifically Miskaye Hizunan Medahinialem Monastery
School. The study employs both qualitative and quantitative (mixed method) research approach
by applying exploratory and descriptive design. According to Creswell (2003), mixed research
incorporates both qualitative and quantitative approaches in the same study to get a full
understanding of the problem being studied. The researcher particularly applied a convergent
parallel mixed method of design in which both qualitative and quantitative data were merged to
provide a comprehensive analysis of the research problem. To do so, the researcher collected
both qualitative and quantitative data at the same time and then integrated the data and
interpreted the overall results in one go. This study is more of qualitative because no earlier
studies were conducted on the issue. Even if the study is more qualitative in its nature, a
quantitative research approach was used to support the qualitative data to fully understand the

psychosocial effect of COVID-19 on school children.

Qualitative research approach was used to obtain a deep understanding of the social
effects of the pandemic on school children including how students' social relationship looks like
with their family, teachers, classmates as well as the school community at large during and after
school lockdown. The experience of students about COVID-19 during school lockdowns and

coping strategies that were used by students to mitigate the psychosocial effects of the pandemic
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were analyzed through a qualitative research approach. Quantitative approach was applied to
explore and describe the psychological effects of COVID-19 on school children such as feeling
of depression, anxiety, stress, and fear of being infected by the pandemic. A quantitative research
approach was also applied to measure the magnitude and severity of the pandemic on the

psychological makeup of students.

Regarding specific research designs, both exploratory (qualitative) and descriptive
(quantitative) research designs were applied. When there are few or no earlier studies and when a
problem is not clearly defined to which reference can be made for information, exploratory
research is usually recommended (Williams, 2003). Exploratory research approach is also
important to have a better understanding of a problem being researched and the researcher will
not provide conclusive results (Williams, 2003). Descriptive design is most appropriate to focus
on the “what” of the research rather than the “why” of the research subject (Babie, 2007). Under
this study, the researcher thus used descriptive design to describe the psychological effect of

COVID-19 on school children during and after school lockdowns.

The study is a cross-sectional study as the data were collected at one point in time
(Kreuger and Neuman, 2006). All necessary data that helped to explore and examine COVID-19

and its psychosocial effects on school children was collected in a single time interval.
3.2. Description of the Study Area

This study was conducted at Miskaye Hizunan Medahinialem Monastery School in Addis
Ababa. The School is located at Gullele Sub-City Woreda 02 administration in the northern
district of Addis Ababa, Algeria Street near Entoto Technical and Vocational College. The
school belongs to the Ethiopian Orthodox Tewahido Church, having students from nursery to

high school levels.
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COVID-19 affects school children because of government responses and measures such
as school closure and lockdowns to mitigate the spread of the pandemic. During school
lockdown, students have experienced negative psychosocial difficulties including fear of being
infected with the pandemic, depression, anxiety, stress, and loss of social relationships with
classmates and friends (Wang et al, 2020). As such examining the psychosocial effects of
COVID on the school children is of great concern. For this study, Miskaye Hizunan
Medahinialem Monastery School is selected as a case study. Miskaye Hizunan Medahinialem
Monastery School is one of the private schools in Addis Ababa. The school is selected owing to
different reasons. First, as the school provides both secular and religious education, the religious
education can help students easily withstand and cope up with the psychosocial effects of the
pandemic. Second, the researcher is familiar to the area and assumes that he can get valid and

reliable data.
3.3. Participants of the study

Participants of this study were students, teachers and principals and parents of students.
Students were selected as participants because the research is all about the effect of COVID-19
on students’ psychosocial wellbeing. Teachers and parents were selected for this study because

they have close and daily contact with the children at the school and home respectively.

Because of students’ willingness to provide reliable information about the pandemic and
the ability to respond to the questionnaire properly, student participants were those who are
attending their education from grade 9-12. Secondary data collected from the school’s record
office indicated that there were 751 students (males 370 and females 381) who were attending

their education in the 2020/21 academic year.
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3.4. Sampling and sampling procedures

The target populations of this study were children who are attending their education
(grade 9-12) in Miskaye Hizunan Medahinialem Monastery School. It is known that the main
objective of the study and the characteristics of the study population determine the sampling
process. According to Mack, (2005) the characteristics of the study population and the research

objectives determine which and how many people to select for a study.

To select samples for the study, the researcher used both purposive and simple random
sampling techniques and procedures. A purposive sampling technique can be used when items
for the sample are selected deliberately by the researcher (Omona, 2013). As such, for this study,
purposive sampling was employed to select key and in-depth interview informants including
principals, teachers, legal guardians or parents, and school children as they have daily contact

with students.

Simple random sampling was applied to select students of grade 9-12 for the
questionnaire survey. To do so, first the list of students was collected from the school’s record
office. After getting the list of students in each class, the list for each section was merged
together to get one complete list for the sampling procedure. This forms the sampling frame for

the study.
3.5. Sample Size

Data collected from the record office of the school indicated that there were 751 students
(grade 9-12) who were attending their education in 2020/2021 A.Y. To determine the sample
size of students for the questionnaire survey, the researcher has applied Yemane (1967)

simplified formula written as:
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N
N=14+N(a)2
Where n is the sample size, N is the population size, and e is the level of precision.
Based on the above sample size determination formula with a confidence interval of 95%
and 0.5% level of precision, the sample size becomes 261. Therefore, for this study 261 students

have participated to fill the questionnaire survey.

According to Mack (2005), the number of KII and in-depth interviewees is often
determined based on theoretical saturation. Even though, there is no specific sample size in a
qualitative study, it is recommended that the sample is to be smaller because an extensive and
comprehensive investigation is required (Mile & Huberman, 1994). As each case requires a
compressive understanding, it is recommended that the total number of informants investigated
be limited to four or five (Neuman, 2007). While using a purposive sampling technique, it is
important to considered theoretical saturation; this is the point at which there is no longer insight
to be brought in as data (Mack, 2005). Creswell (2009) suggested that data saturation is typically
obtained in case studies with five to six homogeneous participants. In this study six school
children, five families or legal guardians, and four teachers were participated and interviewed.
This is the case when new data no longer bring additional insights to the research questions.

Accordingly, 15 KII and in-depth interviewees were interviewed to collect qualitative data.
3.6. Inclusion Criteria for the Qualitative Data

To collect the qualitative data, there were inclusion criteria for the selection of
participants. One of the inclusion criteria to collect the qualitative data for this study was
students’ grade level. In this case, students who were attending their education form grade 9-12

were included as they can easily understand the questionnaire and provide correct information.
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The second criterion was willingness to participate in the study. Under this criterion, those
students, parents, principals, and teachers who were willing to respond for the interview were

included as study participants.
3.7. Sources and Tools of Data Collection

Data for this study were collected from primary sources by employing both qualitative
and quantitative data collection tools. While quantitative data were collected using questionnaire
survey, qualitative data were collected using key informant and in-depth interviews as well as
observation. The data collection tools and type of data collected in each tool are described

below.
3.7.1. The DASS 21 Questionnaire

Questionnaire was prepared to collect quantitative data for the study. To this end, closed-
ended type questionnaire was prepared and distributed to randomly select 261 sample students.
The questionnaire items include students’ background information and the DASS (Depression,

Anxiety and Stress) scale measurement questions.

The DASS questionnaire is a tool used by the researcher to understand the psychological
status of an individual including depression, anxiety, and stress. The emotional instabilities or
states of depression, anxiety, and stress of an individual are measured by a very well-known
DASS-21 developed by Lovibond and Lovibond (1995). The scale contains three self-report
subscales that consist of seven items each with related content. Self-depreciation, lack of interest,
anhedonia, hopelessness, devaluation of life, inertia, and dysphonia subscales were assessed by
the depression scale. The anxiety subscale measures skeletal muscle effect, situational anxiety,

subjective experience of anxious affect, and automatic arousal. The stress scale also measures
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subscales such as agitation, irritability and impatience, nervous arousal, and difficulty of

relaxation.

The DASS-21 symptom is based on a 4-point severity scale ranging from 0 to 3
measures, and scores are categorized into normal, mild, moderate, severe, and extremely severe
(Lovibond & Lovibond,1995). The maximum score is 21 and the minimum score is zero. The
final score of DASS-21 can be categorized based on cutoff points. Item 3, 5, 10, 13, 16, 17, & 21
are components of the depression subscales; items 2, 4, 7, 9, 15, 19, & 20 stands for anxiety
whereas items 1, 6, 8, 11, 12, 14, & 18 are components of the stress subscale. The questionnaire
was distributed to teachers in the school and these teachers then distribute the questionnaire to

the selected students.
3.7.2. In-depth Interview

An in-depth interview was used to obtain detailed information about the problem under
investigated. In-depth interview was conducted with purposively selected school children who
can clearly narrate their experiences during COVID-19 pandemic. To this end, a semi-structured
interview guideline was prepared. Interview was conducted by the researcher in a convenient
place. The interviews were audio recorded. The whole process of the in-depth interview was
conducted based on the consent of the students and their parents. Interviews were conducted by

the researcher.
3.7.3. Key informant interviews (KlIs)

Qualitative data were also collected using KllIs with five parents and four teachers. KllI
was conducted to collect detailed information concerning students in school social relationship

with their friends, classmates, teachers and school community; class participation, academic
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performance, and relations with their parents. Parents were interviewed to get detailed
information about students’ feelings, emotions, and relationships with family members and the
neighborhood as well as their understanding of COVID-19 and its effect during school
lockdown. To this end, a semi-structured interview guideline was prepared. The responses of

the Klls were audio recorded upon the consent of informants.
3.7.4. Observation

Besides the above mentioned data collection tools, the researcher has conducted school
observation after the school lockdown. Observation was conducted to collect information on how
students protect themselves from the pandemic and the way how they apply COVID-19
protective measures at the school. It also focused on social and behavioral interaction during
playing, learning, sports activities, and the like. Researcher’s observation has also focused on
observing the facilities that the school provided to school children to protect themselves from the
pandemic. Moreover, the observation checklist focused on observing what the school teachers do

to protect themselves and students from being infected by the pandemic at the school.
3.8. Data quality assurance

To assure the quality of data collected and triangulate the findings from the study, the
researcher has employed several data collection tools as described above. The researcher has also
engaged himself with students, teachers and the school community at large for one month of
time. Before starting to collect data, building a good rapport with children at home and at school
were very important to have a trusting relationship. The researcher has conducted a regular visit
to the school and meets with students, principals, and teachers become close friends. This has
helped the researcher to build trusted relationship with the school community and to get credible

information.
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The interview questions, the observation checklist, and the questionnaires prepared for
the purpose of the study were commented on by the supervisor and classmates from the school of
social work. To ensure the reliability of the DASS questionnaire, pre-test was conducted on a
randomly selected 40 students. The pre-test was conducted for checking the clarity of the
questionnaire, language problem, feasibility, and reliability of items. To do so, first the English
version of the DASS questionnaire was translated to Amharic language. After distributing the
questionnaire and getting responses from students, a statistical tool called Cronbach*s Alpha was
calculated to check and ensure the consistency of items in the DASS questionnaire. The
calculated pre-test Cronbach’s coefficient values (o) for depression, anxiety and stress were
found to be 0.82, 0.88, and 0.82 respectively. This implies that the DASS questionnaire items are

reliable and consistent. Based on the result of the pretest, necessary modifications were made.

During the data collection period, the researcher has also clarified any unclear questions
and misunderstandings to the students. During the interview process, each question was clearly

explained to the respondents and informants.
3.9. Data Analysis and Presentation

The data from the qualitative method were analyzed and narrated thematically by coding
the inputs which are obtained from the research participants through in-depth interviews, key
informant interviews, and observation. Data recording, transcription, translation, coding list of
categories, and identification of thematic patterns was the main process followed by the
researcher to analyze qualitative data. Audio taped in-depth interviews were transcribed in
Ambharic language and then, translated into English language, coded and categorized based on

the themes. The coded and categorized data were interpreted and analyzed by relating the data



EXPLORING THE PSYCHO-SOCIAL EFFECTS OF COVID -19 ON... 33

within and across the categories, in a way that gives meaning and answers to the research

questions.

Regarding to the quantitative method, the raw data gathered through questionnaires, was
first coded and data were entered using Statistical Packages for Social Sciences (SPSS) version
20. Both descriptive and inferential statics were used to analyze the quantitative data.
Frequencies and percentages were used to describe the quantitative data. Independent samples t-
test was also used to compare the anxiety, depression and stress levels across gender and
educational level. Data were presented using tables. Results of the study were then discussed by
relating them with previous results and different theories mentioned in different kinds of

literature on the issue under study.
3.10. Ethical Considerations

The study was conducted by considering the ethical requirements that insures privacy,
well-being, and the right of participants. The ethical norms in this study are also designed to
respect human dignity, respect the freedom and self-determination of the participants, obtain

informed consent, and keep their confidentiality.

The research participants are both school children and key informants including teachers
and their parents. To get the consent of research participants, written consent form was prepared
and distributed to parents and teachers on the behalf of school children as children cannot fill the
consent form due to age limit. The consent form provides details about the responsibilities/duties
of the researchers, the rights of informants, and the use of the research results as well. At the
time of data collection, participants of the study were informed about their right to stop or
withdraw or refuse to answer any question at any time if the question is uncomfortable to them.

The researcher further ensured that all pieces of information that were collected from the
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participants shall be used only for academic purpose. After ensuring participants' clear

understanding of the study, participants were asked to sign a consent form.
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Chapter Four: Results
4.1. Introduction

This chapter presents the results of the study. It begins with the demographic summary of
the research participants. It also presented the results of the study including both the qualitative
and quantitative domains. From the qualitative data, four main themes were developed using
various data analysis techniques. These themes are (1) Understandings of school children on
different aspects of COVID-19 (2) psychosocial effects of the pandemic (3) experiences that
school children developed during school lockdowns and (4) coping strategies that school

children used to mitigate the effects of the pandemic.

Regarding the questionnaire survey, out of the total sample size of 261, only 225 filled

and returned the questionnaire properly. This has made the response rate to be 86%.
4.2. Demographic Profile of Respondents and Informants

Table 1: Distribution of respondents by age, sex and educational level

Demographic variables Categories Frequencies Percentage
Age in year’s 10-14 7 3.1
15-17 144 64.0
18 74 32.9
Gender Male 100 44.4
Female 125 55.6
Total 225 100
Educational Level Grade 9 72 32
Grade 10 51 22.7
Grade 11 67 29.8
Grade 12 35 15.6

Source: Own survey June 2021
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Table 1 above indicated the age category, gender, and educational level of school
children. Regarding the age, the majority of them were between the ages of 15-17 (64%).
Participants whose age is 18 (32.9%) are the next largest percentage. Participants whose age is
between 10-14 are only 3.1%. In terms of sex, while 100 (44.4%) of the students are males the
125 (55.6%) are females. In terms of the educational level, the above table shows that 72(32%)
of respondents were grade 9, 67 (29.8%) were in grade 11, 51 (22.7%) were in grade 10 and 35

(15.6%) were in grade 12.

Table 2 below shows the characteristic features of informants for KllI and in-depth

interview.

Table 2: Demographic characteristics of participants in qualitative data

Participants Number Age Gender School /educational level
1 16 Female Grade 10"
2 17 Male Grade 11"
S 3 17 Female Grade 11"
= |4 18 Male Grade 127
é 5 16 Male Grade 9"
3 6 18 Female Grade 11"
1 50 Female Diploma
% 2 45 Female 10+3
‘\E_ 3 49 Male Masters
é 4 32 Female Degree
l_% 5 38 Male Degree
1 38 Male Degree
2 34 Male Degree
é 3 40 Male Degree
&
2 4 36 Female Degree

Source: Own survey, June 2021
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As shown in the Table 2 above, a total of six students (3 male and 3 female) were
contacted for an in-depth interview. In addition, a total of 5 parents (2 males and 3 females) and

a total of 4 teachers (3 males and 1 female) were participated as key informants.
4.3 Understandings on Different Aspects of COVID-19

This section presents findings related to school children’s understanding about various
aspects of the pandemic such as (1) obtaining enough information about COVID-19 and its

prevention; and (2) Sources of information about COVID-19 pandemic at its early stage.
4.3.1. Information received about COVID-19

Information concerning COVID-19 particularly its effects, transmission modalities and
protection measures can play a vital role in minimizing the psychosocial effects of the pandemic
on students. Regarding this, students were asked if they have got enough information about

COVID-19. Table 3 below shows the response of students for the same.

Table 3: Knowledge and information received about COVID-19 by students

Variables Categories Frequencies Percentage
Enough Information Yes 186 82.7
about COVID-19 To some extent 30 13.3

No 9 4
Source of Information Social Media/Internet 128 56.9
Family/friends 15 6.7
Television 56 24.9
Other 26 11.6

Source: Own survey, June, 2021
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From Table 3 above, we can see that the majority of students, i.e., 186 (82.7%) have
enough information about the COVID-19 pandemic. About 30 (13.3%) have information to some
extent. However, few students, i.e., 9 (4%) had no information about pandemic. This shows that

access to information about the pandemic is not a problem.

Regarding the source of information, 128 (56.9%) of the respondents received from
Social Media or the internet. About 56 (24.9 %) of the case have received information from
television, and 15 (6.7%) and 26 (11.6%) respondents received information from family/friends

and other sources respectively.

The results of the in-depth interview with school children revealed that they have
received information about COVID-19 and its characteristics primarily from social
media/internet and television. They have also received information from their families and
school teachers, from radio and other similar platforms. Practical information they have received
were keeping physical distance, wearing a facemask, staying at home, and washing hands. A 17

years old and grade 11" school child explained the type's information he received as follow:

When COVID-19 first came to Ethiopia, | was able to get information from people,
especially from my mother and father. 1 was also able to get information on TV and
social media. Our school also tried to create some awareness about COVID-19 during the
first phase of the outbreak of the pandemic (June 10/2021 at Miskaye Hizunan

Medahinialem Monastery School).

The other finding also indicated that information distributed about the corona pandemic
was through different sources, predominantly television, health care professionals, and
government officials. In this regard, a 16 years old and grade 10™ female student explained the

following:
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| was in school when the COVID-19 pandemic first came to Ethiopia. | heard students
and teachers talking that COVID-19 had entered Ethiopia. The government then
announced that schools should be closed for 15 days. As a result, | stopped going to
school. After I started staying at home, | was watching TV because there was a lot of talk
about COVID-19 particularly its ways of transmission and preventive measures (June

10/2021 at Miskaye Hizunan Medahinialem Monastery School).

Though school children have received information from different media coverage, the
information they received from different media platforms leads to unnecessary frustration and
anxiety. Pertaining this, an 18 years old, grade 12" male student also explained the situation as

follows:

During school closure, it was a time of great anxiety. | was very nervous at the time,
especially since there was a lot of talk and media coverage about COVID-19. | was
worried when people were infected and died from the pandemic (June 12/2021 at

Miskaye Hizunan Medahinialem Monastery School).
4.4. Psychological effects of the pandemic on school children

In this section the prevalence of depression, anxiety and stress among students and the
level of psychological symptoms that school children experienced are presented. In addition,
independent sample t-test was computed to understand is there any statistically mean difference

with depression, anxiety and stress across gender and educational level.
4.4.1. The prevalence of depression, anxiety, and stress

The following tables (Table 4, 5, and 6) illustrate the prevalence of depression, anxiety,

and stress among school children. Here, scores from depression, anxiety, and stress were
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calculated separately. According to the DASS (depression, anxiety, and stress) manual, the
categories are classified under five groups which are normal, mild, moderate, severe, and

extremely severe. Table 4 below shows the depression scores of students.

Table 4: Depression scores of the respondents

Scores Magnitude Frequencies Percentage
0-9 Normal 73 324
10-13 Mild 18 8
14-20 Moderate 56 24.9
21-27 severe 37 16.4
28+ Extremely severe 41 18.3
Total 225 100

Source: Own survey, June 2021

As it can be seen in Table 4 above, the overall prevalence of depression from mild to
extremely severe was 67.6%. Among those participants of the study 8%, 24.9%, and 16.4 % had
mild, moderate, and severe depressive symptoms respectively. Particularly, 18.3% of
respondents had experienced extremely severe depressive symptoms. Like depression, students’
level of anxiety due to COVID-19 was calculated and the results of the study are presented in

Table 5 below.

Table 5: Anxiety scores of the respondents

Scores Magnitude Frequencies Percentage
0-7 Normal 69 30.7

8-9 Mild 12 53
10-14 Moderate 50 22.2
15-19 severe 25 111

20+ Extremely severe 69 30.7

Total 225 100
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As shown in Table 5, about 69, (30.7 %) of the respondents were free from anxiety owing
to the pandemic, whereas the remaining respondents had anxiety symptoms with different
degrees. About 12, (5.3%) 50, (22.2%), and 25, (11.1%) had mild, moderate, and severe anxiety
symptoms, respectively. The rest 69, (30.7 %) of respondents had extremely severe anxiety

symptoms.

The third measure of psychological effect of the pandemic is stress. As shown in Table 6
below, the overall prevalence of stress was 46.2%. As Table 6 shows, the majority of the
participants 121, (53.8 %) do not have any stress-related symptoms based on depression, anxiety,
and stress scale scoring manual. About 20, (8.8 %), 30, (13.3 %), 48, (21.4 %), and 6, (2.7 %) of

the respondents had a mild, moderate, severe, and extremely severe level of stress respectively.

Table 6: Stress scores of the respondents

Scores Magnitude Frequencies Percentage
0-14 Normal 121 53.8
15-18 Mild 20 8.8
19-25 Moderate 30 13.3
26-33 severe 48 21.4
34+ Extremely severe 6 2.7
Total 225 100

Source: Own survey, June 2021

After examining the depression, anxiety and stress levels of the respondents, the
researcher has examined if there is any significant difference in psychological effects of COVID-
19 by gender and educational level. To this end, independent samples t-test was computed. Table

7 below shows the t-test results of anxiety, depression and stress across gender. As indicated in
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the Table, there is a statistically significant gender difference between male (Mean=11.55, SD=
3.27) and females (Mean= 10.51, SD= 3.59) at t = 2.259, p<0.025 on their depression score. The
results indicated that male respondents had more depressive symptoms than females. The same
table shows that there is a statistically significant mean difference between male (M=.11.68,
SD=3.42) and female (M= 10.76, SD= 3.58) at t = 1.943, p<0.053 a cross stress scores. As a
result, male respondents had more stress symptoms than female participants. The reason why
male school children are more likely to be depressed and stressed during COVID- 19 outbreak
might be because of movement restriction, and school lockdown as well as not being able to play
with their school friends as much as they would like too. However, the independent samples t-
test results indicated that there are no statistically significant differences between male and

female regarding anxiety scores.

Table 7: Independent samples t-test for the level of depression, anxiety, and stress across gender

Variables Sex Mean SD Df t Sig.(2-

Depression Male 11.55 3.27
Female 10.51 3.59 219 2.259 .025

Anxiety Male 10.64 3.61
Female 10.44 4.04 220 0.391 .696

Stress Male 11.68 3.42
Female 10.76 3.58 216. 1.943 .053

*Significant at, p< 0.05, ** significant at p<0.10

Like gender, depression, anxiety and stress difference across educational level among
school children were computed using independent samples t-test. The results are presented in
Table 8 below. As shown in the Table, there is statistically significant mean anxiety score

difference between students whose grade are from 9-10 (M=11.2, SD= 3.46) and students whose
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grade are from 11-12 (M= 9.41, SD= 3.38), t=2.87, p<0.05. According to the research result
shows that students whose grade are from 9-10 had more anxiety symptoms than from grade 11-
12 students who were participated in this research. However, there are no statistically significant
differences between students of grade 9 and 11 and grade 11 and 12 in their depression and stress

Scores.

Table 8: Independent samples t-test for the level of depression, anxiety, and stress across
educational level.

Variables Education Mean SD Df t Sig.(2-
Depression 9-10 10.88 3.09
11-12 10.27 3.32 102 1.038 302
Anxiety 9-10 11.20 3.46
11-12 9.41 3.38 109 2.871 .005
Stress 9-10 11.27 3.18
11-12 10.60 3.05 110 1.178 241

Significant at, **p< 0.05

4.5. Feeling of depression during and after school lockdown

The interview result indicated that school children felt depressed during the
lockdowns/school closure. A 16 years old and grade 10" boy reported that his families as well as
his own emotions were damaged and he has experienced emotional instability during the
COVID-19 pandemic. The boy felt depressed and the experience he felt was that the pandemic

was in all places. He explained that:

| was scared because the pandemic was killing people at the global level. | was worried
and scared that | would not be able to meet anyone else and | would not be able to go
outside my home. The media coverage was alarming and it made me feel frustrated and

depressed. | was terrified and worried when | heard the news that many people had been
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infected and died by a coronavirus pandemic (June 10/2021 at Miskaye Hizunan

Medahinialem Monastery School).

Particularly, the psychological pressure of the coronavirus pandemic on school children
was severe. For example, an 18 years old and grade 12" male school child expressed the

moment as follow:

For the first time, | believed that everyone had COVID-19 because the disease was
reported on different media platforms, and health professionals as well as government
bodies. They informed us to keep our physical distance and use COVID-19 protective
measures. As a result, 1 was so scared and | could not see my friends as usual (June

10/2021 at Miskaye Hizunan Medahinialem Monastery School).

School children were also feeling discouraged during the lockdowns, since they did not
seem to be able to do the typical exercises that they used to do before the pandemic. A 16 years
old school girl explained that “As a result of being in the house for a long time and not having

any activity, my body became very large.”

Even though children had more time to be with their family during the lockdown,
they required connections with other their friends. The interview result showed that depressions
and emotional instabilities that school children encountered were related to school closure,
loss of school friends and classmates as well as long-term stay at home. In this regard, A 17

years old and grade 11™ male school child explained the following:

When my relationship was cut off with my classmates because of COVID-19, | was very
scared and depressed. Before COVID-19, | used to play and hang out with friends and

classmates together. Nevertheless, after COVID-19 appeared, | did not feel good about
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not playing and being what | wanted to be. As a family, we have experienced lockdowns
and stayed at home for a long time without physical communication with people around

us (June 12/2021 at Miskaye Hizunan Medahinialem Monastery School).

Parents of students have also explained the psychological effects of the COVID-19
pandemic on their children during home confinement. A 50 years old mother narrated her

experiences as follows:

During the lockdowns, children were very anxious and depressed because they had
difficulty communicating and playing together with their friends including keeping their
physical distance and implementing the COVID-19 preventive measures. They were very
bored when the school was closed and they stayed at home for a long time. They did not
do their homework according to the schedule we set. So they were very worried and even

they made me very sad (June 14/2021 around Mennen Condominium).
Likewise, a 45 year’s old mother aired out the emotional feeling of her boy child as follows:

COVID-19 affected my child differently. When COVID-19 happened, my child was not
happy, because school was closed and he stayed at home for a long time. As a result, his
behavior changed dramatically, he was often upset and did not want to talk to family
members. He closed the room and sat alone, so my son was feeling lonely (June 14/2021

around Mennen Condominium).

Information collected from families/legal guardians’ revealed that COVID-19 affected
children negatively in terms of their psychological wellbeing. Children experienced fear of being
infected and felt lonely. In this regard, a 45 year old mother narrated the psychological

challenges of COVID-19 on her child as follows:
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COVID-19 has caused a variety of problems for my child academically, psychologically,
and socially. Psychologically, fear of being infected by COVID-19 challenge and he
assumed that he is going to die. When another person comes home from outside, he was
afraid to approach them. Many times, he felt lonely and bored. Greetings were
interrupted, there was no kissing and it was impossible to enter into the house without

washing and undressing (June 14/2021 around Mennen Condominium).

Information collected using observation has shown that | have observed that COVID-19
has made school children depressed and worried. Students are had shown the behavior of being
upset and showing the nature of boredom. During school time students were too late and they
repeatedly quarrel with teachers. In this regard, a 34-year-old male chemistry teacher explained

the situation as follows:

After school lockdown and schools were reopened, some students began to behave
inappropriately. They started arguing with the teacher for no reason. This behavior never
happened before. In our school, for example, a teacher was beaten by a student and the
student was banned from school for 2 years. All these behavioral problems were caused
by the COVID-19 pandemic (June 12/2021 at Miskaye Hizunan Medahinialem

Monastery School).

Furthermore, information collected form interview participants indicated that COVID-19
has affected the psychological well-being of students. During the early stage of the pandemic,
there was a lot of media coverage about it, and school children were so frightened and worried
that they would be infected and would die due to the disease. They were worried because their

families told them to be very careful about COVID-19. Students were also disappointed when
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they were told that school opening had been extended for additional months and this made them

very depressed and worried.
4.6. Fear of infection during and after school lockdowns

The interview result indicated that school children had experienced a fear of infection
with the COVID-19 pandemic. Students believed that in case they went outside their home, they
would be infected with the COVID-19 pandemic. The interview result of teachers also indicated
that COVID-19 has a profound effect on students' psychological wellbeing. This is because
many people were infected and dying due to the pandemic and students were hearing information
in different ways, which has caused fear and anxiety on them. Students were so scared and
worried that they would take the disease from school to their home. They were nervous and
overwhelmed, especially when they entered the classroom as soon as the school opened. Most
students reported that they do not want to go to school because they are only interested in their

lives and health. A 17 year’s old and grade 11™ female child explained the case as follows:

If 1 go outside my home, | will be infected by the coronavirus pandemic. So, |
was staying at home. | have to go to the outdoors if | need something. When 1 go out, |
usually wear a face mask and keep physical distance from people around me. My parents
did not permit anybody to go outside home and play with my friends. This has created

fear on me (June 10/2021 at Miskaye Hizunan Medahinialem Monastery School).

Likewise, information collected from school children indicated that they had experienced
high level of fear of being infected with COVID-19 during the lockdowns. In this regard, a 17
years old girl explained that if she goes outside home during home confinement, she would be
admitted to the COVID-19 center or hospital. She explained her situation “For about eight

months, | stayed at home and if | go outside my home, my fear was that | would be infected by
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coronavirus and admitted to the coronavirus center”. Moreover, a 16 years old girl explained her

experiences during the lock down stating:

When | need to go outside home, my mother did not allow me to go outside. She thought
that if | go outside of home, | would be infected with the corona virus. My mother’s
frustration was high as three persons in our neighborhood were infected by the virus

(June 14/2021 at Miskaye Hizunan Medahinialem Monastery School).

From the above interview, we can infer that COVID- 19 has affected school children with
a lot of psychological problems, especially fear. Fear of being infected with the virus was the

major psychological problem of the pandemic on school children.
4.7. Social effects of COVID-19 pandemic
4.7.1. Relationship with friends during and after lockdowns

Data collected in-depth interview with students indicated that during school lockdown
they had lost their earlier social relationships with friends and colleagues. They stated that
schools are not only a place for academics; they are also places for social integration and
interactions. At school, children have different activities together with friends including eating
lunch in groups and playing together every day, and make interaction with teachers and school
principals. However, due to COVID-19 and its precaution measures, they have lost their social
relationships due to home confinement for about eight months. In this regard, a 17 years old and

grade 11™ male school child the following to say:

Due to COVID-19, | could not get in touch with my friends. | had no contact with them
and | could not play with them. | was also forced not to physically meet my friends

because | had to keep physical distance not to be infected with the virus. Even, | did not
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expect that | can get my friends again. This made me feel lonely and isolated from friends

and relatives (June 15/2021 at Miskaye Hizunan Medahinialem Monastery School).

Interviewed student parents also confirmed the fact that children experienced social
problems during school lockdown and home confinement. Children lost their social relationship
and integration with friends and they are unable to play games together. A 45 year’s old mother

explained the social effects of the pandemic on her child:

My child was experiencing social problems during the periods of home confinement,
especially in the early stage of the pandemic. He lost his contact with his friends and he
was unable to play games together. He was also not allowed to leave home and play with
his friends and relatives. Consequently, his social contact was almost completely cut off.
This has created a feeling of loneliness and has shown behavioral change. When the
school re-opened, he had difficulty communicating with his friends, classmates and

teachers (June 14/2021 around Mennen Condominium).

After school reopening, children at school lost their social relationships and integration
with classmates as well as teachers due to the COVID-19 pandemic. This made the problem
worse because group activities were not allowed as they did before. Teachers were also not
allowed to get close to students. A 38 years old and male biology teacher explained the behavior

of students after school re-opening as follows:

After COVID-19, school children did not have the opportunity to interact and make a
relationship with their friends and teachers as they used to do before. This has created a
profound negative effect on their social life. They were not able to work and discuss
together, especially since they are kept at a physical distance to protect the COVID-19

pandemic. Before COVID-19, students helped each other and discussed their education in
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groups. But now, they are not able to do so due to the virus (June 14/2021 at Miskaye

Hizunan Medahinialem Monastery School).

COVID- 19 pandemic has severely affected the social interaction of school children. This
is because the school community is making students more aware about COVID-19 pandemic
daily, which has severely affected students' social interactions with their friends and teachers.
The loss or complete loss of social contact and relationship can have a profound effect on a
student’s psychological well-being. This psychological problem can have also a similar effect on

school children’s learning and their academic achievement.
4.7.2 Interaction with relatives and neighborhoods

Children’s social wellbeing and development can be increased through positive
communication and relationship with peers, relatives, and neighbors. In this regard, information
collected through interview with school children confirmed the fact that due to physical/social
distancing, home confinement, and school lookdowns, children were severely affected by lack of
social contact with friends, relatives and neighbors, especially at the early stage of the pandemic.

An 18 years old and grade 11™ female student explained the following:

I grew up and lived with my grandmother. Now | am living with my dad and mom. Due
to COVID-19, it was very difficult for me to see my grandmother for 6 consecutive
months. | did not expect that | can ever see my grandmother again. Still, I could not get
my aunts. They could not come to our home and we could not go to their home either.
Owing to this, I was very sad (June 12/2021 at Miskaye Hizunan Medahinialem

Monastery School).
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4.7.3. The spiritual aspects of children during the lockdown

The spiritual aspect of school children was also greatly affected during school lockdown.
COVID-19 has been affecting school children negatively due to the lockdown. The virus
negatively affected different social norms, values, and spiritual elements of the community. In
the early stages of the pandemic, not only school children but also all Ethiopians have
encountered problems of playing and eating together with family members and neighbors, not
participating in different events like attending funereal and marriage ceremonies, and visiting

patients at a hospital or home.

The findings of the interview indicated that due to the pandemic and home confinement,
children were restricted and prohibited to play together and have entertainment collectively like
events in groups and team sports. The cancellation of group activities, team sports, and social
gatherings has also created social isolation, and children become lonely. In terms of the spiritual
aspects, the COVID-19 Pandemic and home confinement severely affected children’s praying

habits and going to church. A 16 years old and Christian female child said that:

COVID-19 has highly affected my religious life in different ways. Before the corona
pandemic, | used to go to church every Sunday. Nevertheless, after COVID-19 there was

restriction in attending religious ceremonies and religious preaching. As such, | stopped
going to church and pray. | was forced to pray alone and read a prayer book (P87
angA4) at home. This has severely affected my religious and social life, which were

critical in my personal development (June 10/2021 at Miskaye Hizunan Medahinialem

Monastery School).

Similarly, an 18 years old and grade 11" Christian female school child reported the following:
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Along with my regular schooling, I used to go to Miskaye Hizunan Medahinialem Church
Sunday School with my friends. During the program, we used to sing spiritual songs and
went to church every Sunday to celebrate with the congregation. But | was not able to do
these routine religious activities at the time of school lockdown and Church restriction

(June 14/2021 at Miskaye Hizunan Medahinialem Monastery School).
4.8. COVID-19 and students’ academic performance

COVID-19 was first observed in Ethiopia in the second semester of the 2019 academic
year. The effects of the pandemic on school children were enormous. Students were away from
school for eight months. Information collected from teachers confirmed that after school re-
opening, students had hard times to get back to their education. COVID-19 has led to changes
not only in the behavior of school children but also children lost interest to attend their

education. They were unable to do their home and class work.

Likewise, during the lockdown students had to follow their education through
technologies including telegram, whatsApp and through emails. However, learning by virtual
means is not the same as learning face to face being in the classroom. Attending virtual classes
has its problems. Some students did not have mobile phones or computers to attend classes on

virtual modalities.

When schools re-opened, children have faced problems in attending their classes. They
could not do group work in the classroom. They are also unable to be approached by a teacher
due to keeping physical distance. This has greatly affected the teaching and learning process in
general and students’ performance in particular. A 16 years old and grade 9" school boy
explained the situation "because of the corona pandemic, teachers do not check our exercise

books, they do not attend to students properly. This had a profound effect on our education and
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academic performance.” A 50 year’s old mother explained the effects COVID-19 has on her

child's education stating that:

Academically, COVID-19 has caused a variety of problems for my child. As the school
was closed for eight months, my child was discouraged to attend his education at home.
His interest for education has declined and he has faced difficulty of doing homework
and worksheets, as well as his interest in reading books (June 13/2021 around Mennen

Condominium).

Generally, the interview result from the teachers also indicated that the corona pandemic
has a major effect on school children schooling and academic performance. Children were not
able to work together; they were not allowed to enter to the library and ICT room. This means
that students were not able to get the required skills they are required to acquire. The pandemic
has also significantly reduced student interaction and relationships with their classmates, friends,

and teachers.

4.9. COVID-19 responses and their effect on school children

Table 9: Keeping physical distance and using facemask and sanitizer

Variables Categories Frequencies Percentage
Yes 118 52.4
Keeping physical distance Sometimes 58 25.8
No 49 21.8

Total 225 100
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Using facemask and Yes 145 64.4

Hand sanitizer sometimes 69 30.7
No 11 4.9

Total 225 100

Source: Own survey June 2021

Internationally, COVID-19 has affected the lives of the people. In responding to the
transmission of the pandemic, hospitals and health professionals have announced different public
health emergencies and alternative policies such as closing academic institutions, playgrounds,
movement restrictions, keeping physical distance, wearing a facemask, washing hands
frequently, and avoiding handshaking. Because of the above measures, school children
experienced different psychological and social problems such as, feeling of depression, fear of
being infected by the pandemic, fear of loss of the loved one, loneliness, anxiety, social

restrictions, and staying at home for a long time.

Table 9 above indicated that how school children applied COVID-19 protection protocols
at school and outside their home. As shown in the Table, about 118 (52.4%) of the respondents
were keeping their physical/social distance. In addition, 58 (25.8%) of the students were
sometimes keeping their physical distance and 49 (21.8%) of the students were not keeping their
physical distance. Similarly, in addition to keeping physical distance, school children were using
facemasks and hand sanitizer to protect themselves from the pandemic at school and outside the
home. In this regard, about 145 (64.4%) of the cases were using facemasks and sanitizer. About
69 (30.7%) of the respondents were sometimes using facemask and hand sanitizer. However,

about 11 (4.9%) of the respondents were not using hand sanitizer and facemasks at all.
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Interview with the school children and researcher’s observations indicated that most
school children have employed different protective measures including keeping physical
distance, wearing a facemask, and using hand sanitizer to respond to the pandemic. Responses
that school children have applied to protect themselves have also affected their social and
psychological wellbeing. For children, it was hard to keep their physical distance. But they were

forced to think about their families and teachers.

Regarding the effect of COVID-19 protocol on students, 16 years old and grade 9™ male

school child reported the following:

Because we were separated from our friends and classmates for 8 months, we wanted to
hug and chat when the school re-opens, but we were too scared to get close each other. |
was so scared that | would take the virus back home from school (June 13/2021 at

Miskaye Hizunan Medahinialem Monastery School).

In addition, school children have experienced emotional challenges when they are
applying COVID-19 protocols. Some students feel overwhelmed and depressed when they were
using COVID-19 protective measures and protocols. It made them feel stressed and
uncomfortable especially when they were wearing a face mask and keeping physical distance.
They did not feel comfortable wearing a mask. So they show a tendency to go out and take a
break during studying and learning. A 17 years old and grade 11" male school child explained

the situation as follows:

| was very anxious when | put on a face mask. It made me feel uncomfortable. |
experienced shortness of breath and get tired when | climbed the stairs. Even | could not
walk fast with a mask (June 13/2021 at Miskaye Hizunan Medahinialem Monastery

School).
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Interviews conducted with student parents also indicated that keeping physical distance
and wearing face masks are very important for children to avoid COVID-19 at school and
outside home. But they have a problem such as the difficulty of breath. A 45 year’s old mother
explained the situation that “my child was frequently using face mask and sanitizers. But, she

did not feel well. She was tired of wearing a mask.”

Students who are told to keep their physical distance think that they will never find their
friends again. They have felt that they will totally lose their long-lasting friendship. This has put
a heavy psychological strain on students. This does not mean, however, that all students keep
their physical distance. Some students find it difficult to apply protective measures against the

pandemic.
4.10. Children’s Experience during school lockdown
4.10.1 Experience about Family Life

Students have spent long time with their families during school closure. The findings
indicated that school closure or lockdowns are related with opportunities to have time and
develop strong relationships with their families. Children have learned new activities and
experienced good relationships with their parents, sisters and brothers. Specifically female
students have experienced cooking, cleaning, and other domestic activities. Similarly, during
school closure students spend time with their family members to be engaged in different
activities such as doing arts and watching movies. They also participated in activities that are
related to their schooling including reading and writing, doing assignments, and doing physical

exercise. A17 year’s old and grade 11" school girl explained:
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Before COVID-19, our father did not pay much attention to us. After COVID-19, when
we stayed at home together during school lockdown periods, our relationship with our
father became very strong. This time helped us to understand our father's behavior better.
During these periods, our family ties get strengthened. | spend more time together with
my dad and we try to enjoy ourselves by doing and sharing domestic activities such as
cleaning and cooking (June 10/2021 at Miskaye Hizunan Medahinialem Monastery

School).

For few school children, however, conflicts with family members were common.
Students have experienced terrible behaviors and dissatisfaction inside their home. They have
also felt distress connected to family closeness. Regarding this, a 16 year old and grade 10"

school girl stated:

Sometimes, we got into conflict with my older brother. We stayed together a long time
and he beats me. My mother helps him and I feel lonely and staying at home for a long
time was boring for me (June 12/2021 at Miskaye Hizunan Medahinialem Monastery

School).
4.10.2. Experience with School closure

During the interview session with students, interviewees stated that after corona virus
school life had radically changed from face-to-face learning to distance learning. It was a major
change for school children and they experienced different emotions and feelings about it. Home
schooling or distance learning made students worried and concerned and most of them have
experienced a decline from their previous academic performance or schooling due to several
factors. The major factors that contributed to the deterioration of students’ academic

performance include lack of regularity, limited coverage of school subjects, and too much
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assignment given. Such kinds of problems made students less interested in distance learning

during the lockdowns. A17 years old and grade 11™ school girl explained the following:

| could not get support from teachers when | was doing my worksheet/homework during
the lockdown. To get the support from teachers, | wish to go to school because at school
teachers can help me understand issues that are not clear to me. But, due to the lockdown
I was not allowed to get my teachers (June 10/2021 at Miskaye Hizunan Medahinialem

Monastery School).

The school environment either directly or indirectly shapes the manner and behavior of
students. At school, children do not only gain academic knowledge but also can acquire the skills
of tolerance, interpersonal skills, teamwork, unity, and responsibility. However, during school
lockdown children have lost the above significant elements of child development. When children
were at school, they used to play a lot of free activities and give much attention to their
schooling. But when they started staying at home, they spent a lot of time sleeping, watching

movies, and playing games. A16 year’s old and grade 10" school girl explained the following:

I have slept a lot because | could not go anywhere. | was watching TV and playing games
almost throughout the lockdown periods. Occasionally, | was studying lessons. But at
home, instead of focusing on my schooling, | would prefer to focus on other activities

(June 12/2021 at Miskaye Hizunan Medahinialem Monastery School).

Some school children were interested in staying at home together with their family,
having enough sleep in the morning, and using a mobile phone to support them in doing their

homework and exercise. An 18 years old and grade 12" male student said that:
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Staying home for a long time did not have much effect on my education. | have improved
my academic result during school closure, because | read well at home. All | can
understand is that | used my phone to learn online. | can follow my schooling through
virtual means. As a result, | like everything being at home. | like the long sleep that | had

(June 14/2021 at Miskaye Hizunan Medahinialem Monastery School).

Some other students expressed that during school lockdown they become dependent on
various technological advancements. COVID-19 has made school children better at using various
modes of virtual teaching and learning though it has affected their psychological and social life
as well as their education. With the help of the Internet, they were able to develop their English
language, communication skills, and access to different educational websites. In this regard, a 16

years old and grade 10" school girl said:

During school lockdown, I was given a mobile phone to attend my schooling. | was using
the phone not only for the teaching and learning process but also to chat with friends and
new encounters. Due to this | was less anxious as | was able to talk to my friends on the
phone. Yet, | was addicted to using the phone and developed a habit that | couldn't do
anything without the phone (June 12/2021 at Miskaye Hizunan Medahinialem Monastery

School).

Since the corona pandemic happens to be seen in Ethiopia, schools have been completely
closed. As a result, students, teachers, and administrative staff stayed at home for eight months.
Owing to this, teachers reported that students have shown a tendency to show despair and
hopelessness. As they stayed at home for a long time, they experienced fear and dying from the
disease. Not only students, but also teachers would experience fear of being infected by the

pandemic.
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4.11. Coping strategies

During the lockdown, school children have experienced numerous psychological and
social problems such as fear of contracting the pandemic, feeling of depression and anxiety,
frustration, and loss of relationship with a classmate, friends, teachers, loss of the loved one, loss
of entertainment and loss of playing together with their associates. To respond to these
difficulties, school children have employed different strategies. Information collected from
interviews of students indicated that the most commonly used strategies that students applied
during school closure were watching movies, playing games, reading books, using social media
such as tik tok, face book, telegram; listening to music, and reducing the amount of information

received from different media platforms.

The findings of the interview result also showed that school children spent a lot of time
using cell phones and engaged in social media as well as playing games. When students become
depressed and lonely, they were going to do sports activities at home. By using these techniques
and strategies they were able to solve psychological and social problems caused by the COVID-

19 pandemic. A17 years old and grad 11™ male student described the following:

During school closure, | was engaged in doing physical exercise and different sports
activities at home and | was able to reduce and cope up with frustrations and depression. |
carried out different activities, like using my mobile phone, trying to do new things,
reading books, and watching movies for a long time. As a result, | was able to alleviate
the fears caused by the pandemic (June 12/2021 at Miskaye Hizunan Medahinialem

Monastery School).
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Students also described that they spent time during school closure by supporting their
family and participating in different domestic chores including cleaning the house, preparing

food, and taking care of babies while their parents were at work.
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Chapter Five: Discussion, Summary, and Social work Implications

5.1. Discussion

The main objective of this study was to explore the psychosocial effects of COVID-19 on
school children. In this section, discussions of the result are presented in light of the research
objectives and research questions. In addition, the findings of the current study are presented

along with the previous related research studies.
5.2. The prevalence of depression, anxiety, and stress (DAS)

The prevalence of depression in this study among school children was 67.6%. This study
is consistent with the findings that were conducted by various researchers. For instance, Omar et
al. (2020), researched 1,057 youths at the time of the corona pandemic, and the result indicated
that youths experienced depression and the prevalence of depression among youths was 64%.
The reason why children have experienced the feelings of depression might be because of being

quarantined, school closure, and keeping physical distance.

The interview result from school children about the effects of the pandemic also showed
that school children experienced emotional instability and the feeling of being depressed. As a
result of being at home for a long time and not having any relationships with friends, school
children became severely depressed. This finding is consistent with the findings of Merrill et al.,
2020). Merrill and his colleagues examined the effects of Ebola and SARS on children and they
came to the conclusion that these pandemics and epidemics have affected children negatively.
Factors that contributed to children becoming depressed and emotionally unstable are lower

school grade level, gender, and living in the rural area.
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Quantitative data collected from school children showed that the prevalence of anxiety in
the current study was 69.3%. This result is not consistent with research which is conducted by
Segre et al. (2021) on the impact of COVID-19 on quarantined children. The results of Segre and
colleagues indicated the prevalence of anxiety in children was only 43.9% and experienced mood
change. This result is also inconsistent with a previous study conducted by Omar et al (2020)
among youths. The findings of this study indicated that the prevalence of anxiety was only
40.5%. School children in this study had more anxiety symptoms than the findings of the other
studies mentioned above. The reason why school children had more anxiety symptoms might be
because they had less access to COVID-19 protective equipment like lack of hand sanitizer, face
mask, difficulties of keeping physical distance as well as strong attachments that they had with

friends and classmates.

In this study, the majority of students (53.8%) have normal level of stress. On the other
hand, 46.2% of students have mild to extremely severe stress symptoms. This study is partially
similar with previous studies conducted by Omar et al. (2020) among youths. The findings
indicated that the prevalence of stress symptoms was only 44.1%. The findings of this study
were also similar to articles which were reviewed by Merrill et al. (2020) showed that 57% of
reviewed articles have indicated that children’s have experienced stress symptoms. Children of
different ages become distressed due to epidemics and pandemics and changed their daily routine

lives.

Qualitatively collected data showed that school children had experienced and
encountered fear of being infected with COVID-19 particularly during school lockdown. This

study is also consistent with the Young mind (2020) study conducted on coronavirus impact on
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young people with mental health needs. The report showed that young people experienced fear

of being infected with the corona pandemic.

5.2.1. Depression, anxiety and stress difference across gender

The findings of this study showed that there was statistically significant difference
between male and female students on their depression and stress score. Male students had more
depression and stress symptoms than female students. The reason why male school children are
more likely to be depressed and stressed during COVID- 19 outbreak might be because of
movement restriction, and school lockdown as well as not being able to play with their school
friends as much as they would like too. However, this study’s result reported that there was no

statistically significant mean difference between male and females on their anxiety score.

The gender difference in this study is not consistent with the previous study conducted by
Eleni, (2020) on the prevalence of depression anxiety and stress among counseling service
providers in Addis Ababa. The result of Eleni showed that, there was no statistically significant
difference between female and male students across depression, stress and anxiety scores. This
study result was not also similar with the study conducted by Gilroy et al (cited in Kimberly,
2016) which reported that male respondents had less depressive symptom than female

participants.

5.2.2. Depression, anxiety and stress difference across educational level

The present study indicated that there is no statistically significant difference between
students whose grade are from 9-10 and grade 11-12 on their depression and stress score. School
children have experienced similar depression and stress symptoms. However, this study result

indicated that there was statistically significant difference between students whose grades are
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from 9-10 and students whose grades are from 11-12 on their anxiety score. School children
whose grades are from 9-10 had more anxiety symptoms than from grade 11-12 students/school
children. The reason why students whose grades are from 9-10 experienced anxiety symptoms
than their grade 11 and 12 counterparts might be because of limited access of information about

the pandemic and its precaution measures.
5.3. Relationship with friends during and after lockdowns

The results of this study demonstrated that due to COVID-19 and school closure, children
had lost their social relationships and interaction with their friends, classmates, teachers, and
administrative staff at school, and non-immediate relatives at home. The results of this study are
similar to the Young minds report (2020). The Young mind’s result revealed that young people
and children have lost their social connection and integration with their school friends,
classmates as well as teachers. The finding of this study is also consistent with the previous
studies conducted by various researchers like Dunya (2020) psychosocial effects of COVID-19
situation analysis report of MHPSS needs of Syrian refugees in Turkey. The findings indicated
that epidemics and pandemics including COVID-19 impacted the social relationship and
integration of children and the general refugees in Turkey (Dunya, 2020, P.23). It is also
consistent with researches conducted by Stefanos (2020). Apart from the psychological health
effects of the pandemic, restrictive measures including lockdowns and school closure affected
the social relationship of adolescents and children including a relationship with their friends,
teachers, classmates, and parents. WHQO’s (2020) research report also indicated that the loss of
social connection/relationship, loss of usual activities, as well as disruption to education, have an

intense effect on the psychological and social welling of children and young people.
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5.4. Children’s Experience during school lockdown

The findings of this study indicated that during school lockdown, students have spent
long time with their families. They were more connected and develop strong relationships with
their family members. Children have learned new things and activities including cooking and
other domestic works. The study result is similar with research which is conducted by Stoecklin
et al. (2021) on children well-being and experiences in Switzerland, Canada, and Estonia. The
results of this study confirmed that children have experienced strong family ties and had spent

more time and they have enjoyed staying together with family members.

During school closure, children’s school learning was changed from face-to-face learning
to partially technological such as telegram, whatsApp and through emails and distance learning..
Due to these and other related factors, they have experienced negative emotional feelings. Home
schooling and distance learning made children worried and their academic performance was
declined. Children became uninterested in their education because of distance learning and home
schooling. This concept is also similar to the study that was conducted by Stoecklin et al (2021).
The findings of Stoecklin et al and his colleagues indicated that children in Switzerland, Canada,
and Estonia were uninterested and they disliked distance learning due to being quarantined at
home. A study by Segre et al (2021) indicated that almost 79.3% of children and adolescents
have experienced the difficulty of attending their online classes and have less commitment to

remote learning.

This study demonstrated that communication and relationships with non-immediate
relatives and friends were changed. The means of relationship was changed from physical
contact to other means of communication including social media and direct calls during the

lockdown. The findings of the present study are consistent with findings made by Stoecklin et al.
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(2021). The results of Stoecklin and his colleagues indicated that during epidemics and
pandemics, children have experienced communication and contact with their friends and
classmates through social media and video calls. The study also indicated that children’s means
of communication with friends and classmates during the lockdowns was over a video call,

phone call, texting, and social media.
5.5. Copying strategies

This study result revealed that COVID-19 has affected school children in terms of their
psychological and social well-being as well as their academic performance. To minimize these
psychosocial difficulties of the pandemic, children have used different coping strategies. The
major coping strategies were watching movies, playing games, reading books, using social
media, listening to music, and reducing the amount of information received from different media
platforms. The result of this study is also consistent with the previous study which is conducted
by Vallejo et al. (2022) which found that children and families used coping strategies such as
reading books, indoor play, listening to music, physical exercise, relaxation, and engaging in

different creative activities during the era of pandemics and epidemics.
5.6. Summary

The main objective of this study was to explore the psychosocial effects of COVID-19 on
school children in Addis Ababa. The study aims at examining the experiences of school children
during school closure and the types of coping strategies that school children applied to minimize
and alleviate the psychosocial difficulties of the pandemic. About 225 respondents (males=100
and females=125) participated in filling the questionnaire survey. About 15 school children,
parents, and teachers have also participated as K1l and in-depth interview participants. To collect

the quantitative data, the short version of DASS-21 for adolescents constituting 21- items was
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utilized. This was used to understand whether COVID-19 affects school children negatively or
not. Before the main quantitative data was collected pre-test was conducted for 40 school

children.

The results of this study indicated that 82.7% of respondents have enough information.
Concerning the source of information about COVID-19 respondents received information over
social media, television, and from family and friends. In terms of the prevalence of depression;
32.4% of participants were at normal, 8% at mild, 24.4% moderate, at severe 16.4%, and 18.3%
of students have experienced extremely severe depression symptoms. Regarding the prevalence
of anxiety, this study found that 69.3% of research respondents experienced mild, moderate,
severe, and extremely severe levels of anxiety. The study also found that the majority of school

children (58.3%) were at normal stress level.

Qualitative data collected from school children, parents, and teachers indicated that due
to the corona pandemic and lockdown, school children have experienced fear of being infected,
emotional instability, depression, and anxiety. In addition to psychological problems, school
children experienced social problems, including a lack of communication and relationships with
their classmates, friends, and relatives. Because of the difficulty of communication and
interaction with their classmates, students become isolated and experienced feelings of
loneliness. COVID-19 not only affected the psychological and social well-being of school
children; but also affected their academic performance and class participation. After school

reopening, students became discouraged and their academic participation has declined.

Regarding experiences about family life, school children have good and strong family

relationships with family members. On the other hand, participants of this study applied different
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coping strategies, such as playing games, reading books, using social media, and listening to

music.
5.7. Social work Implication

The findings of this study indicated that due to the pandemic and school lockdown,
children have experienced fear of being infected, emotional instability, depression, and anxiety.
In addition to psychological problems, school children experienced social problems such as lack
of communication and relationships with their classmates, friends, and relatives; particularly
during the early stage of the pandemic. Because of difficulty of communication and interaction
with their classmates, students become isolated and experienced feelings of loneliness. As a
result, this study has proposed few social work implications in relation to research, social work

practice and social work education.

Regarding further research implication, this study provided some highlights on the
psychosocial effects of COVID-19 pandemic on school children. Since there are different
academic institutions and research centered programs in Ethiopia, it is important for future
researchers to study the effects of the corona pandemic on the psychological, social, economic,
health and emotional life’s of school children specifically during school lockdowns at a wider

scale including many schools and regions in Ethiopia.

Regarding implications for social works practice, the results of this study identified
various psychosocial problems that school children experienced including depression, anxiety,
stress, fear of being infected with COVID-19, loss of social relationships with friends and
classmates, and decreased academic performance specifically in the early stage of the pandemic.
So, this study provides social work practitioners to understand the effects of COVID-19 and

helps to reflect on their practice and service provision processes. It also indicates the need for
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social work practitioners to have service delivery policies and guidelines to use when
implementing during pandemic crises such as COVID-19. Consequently, social work
practitioners can have a better understanding and fight against the spread of the pandemic as well

as providing psychosocial support for children who have experienced psychosocial difficulties.

Regarding implications for social work education, it can be understood that social work
education is very important for effective social work service delivery. Psychosocial problems of
school child are one of the areas where social work services are provided. This study could be
helpful in the child education, because child-centered education considers child mental health
and psychological as well as social wellbeing. Therefore, there should be professional social
workers who are trained with the knowledge of social work practice in providing crisis
intervention, developing strategies to increase academic performance, and helping and assisting
children by developing social interaction skills. In addition, social work students should be
trained in different roles, skills, knowledge & values as well as ethics that are useful in providing

services for those who experienced psychosocial problems.

Generally, the findings of this study can be used as a source of information for those who
are interested to conduct a study that is related to COVID-19 and its psychosocial difficulties.
So, these findings can be used by potential researchers, social work practitioners, and education

providers.
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Annexes A: Instruments

Annexes A-1: Instrument English Version

Annex 1- Consent Form

Research title: Exploring the psychosocial effects of COVID-19 on school children in Addis
Ababa.

Researcher Details:

Wondifraw Fenta

MSW student in the school of Social work extension program

Addis Ababa University

Contact address:

Phone: +251 940507012/+251 918640417

E-mail: wondifrawfenta@gmail.com

Purpose of the Research: To explore the psychosocial effects of COVID-19 on school
children in Addis Ababa.

The data for this study will be collected through filling questionnaire, in-depth interview,
key informant interview, observation, and review of related literature and documents, which
will be kept at a high level of confidentiality. The final findings and results of the study will
be used just only for academic purposes. Based on the willingness of the participants, the
interviews will be recorded using a tape recorder or mobile to avoid the risk of missing
information during the transcription, translation, and analysis process. The data or
information which is recorded will be completely rejected after usage. Your name also will
not be mentioned in the analysis as well as in the report writing process, in any form.

Your participation in this research is voluntary. You may decide not to participate or you
may leave the interview at any time. Your decision will not result in any penalty or loss of
benefits to which you are entitled. If you have any questions, please feel free to ask the
interviewer at any time during the interview session.

CONSENT
I willingly agree to participate in this study. All my questions about this study and my
participation in it have been answered.

Participant Signature: Date: -----mmmmmmmmmmmmmmmmee
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Name of researcher: Wondifraw Fenta Signature: Date: --------==-vn---
Annex 2:-Interview guides for school children

Direction: - My name is Wondifraw Fenta. | am a postgraduate student at Addis Ababa
University School of social work. Currently, I am collecting data regarding “Exploring the
Psycho-social effects of COVID-19 on school children in Addis Ababa”. This research is
being done for the fulfillment of the Master of Arts Degree in Social work at Addis Ababa
University. Therefore, you are invited to respond to the following questions and you have the
right to terminate or refuse from participating in this research. Finally, I would like to
promise you that your answer would be kept personal and used only for this study.

Part 1- Background Information

Age: -

Sex:-

School Level: -
Part 2:- Understanding different aspects of COVID-19

1. How do you get information about COVID-19 at the early stage?
2. What are the effects COVID-19 has on your life?

During school lockdowns what kind of activities do were you doing at home?

What are the emotional/psychological effects of COVID- 19 has in your life?

Did you have any contact with your friends/classmates during the lockdowns?

Has COVID-19 caused you to be stressed or to worry too much?

How do you communicate with your friends or classmates before school reopening?
What are the effects of COVID- 19 has on your social life?

© o N o g b~ w

What kind of protective measures are used to protect yourself from COVID-19?
» What do you feel when you are using a face mask?
» What do you feel during physical distancing?
10. How do you feel when you are avoiding social/physical contact with your relatives or
friends?
11. After school reopening what is your relationship seems like with your classmate and

teachers?
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12. How do you mitigate or manage the psychological and social effects of COVID-19 on

your life?

Annex 3:-Interview guides for teachers

Part 1- Background Information

Age: -

Sex:-

School level: -
Part 2:- Understanding different aspects of COVID-19

1. Do you think that COVID-19 has been affecting students in your school?

2. What are the effects COVID-19 has on school children?

3. What are the effects COVID-19 has on school children in their social life in your school?

4. How do you observe students’ social relationships with their classmates and school
teachers after school reopening?

5. What do you think are the effects of physical distancing and using a face mask on school
children?

6. Do you think school children lost their social relationships/connections because of
COVID-19?

Annex 4:-Interview guides for parents/ legal guardians

el

Part 1- Background Information

Age: - Sex:-

Education Level: -

Part 2:- understanding different aspects of COVID-19
Do you think that COVID-19 affects your child?
What are the effects COVID-19 has on your child?

During school closure how does your child spend his/her time at home?

How do you observe children’s social relationships with their friends and neighbors during
lockdowns?

Do you think that physical distancing and wearing face masks affect children’s life? If you
say yes how?

What did your children lose due to COVID-19?
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7. How does your child mitigate or manage the psychological and social effects of COVID-19?

Annex5: Observation checklist at the school setting
» Observing social and behavioral interaction
» Observing how students apply COVID-19 protective protocols
> Activities they are involved in
» Observing facilities that the school provided.
» Types of interaction
Annex6: Questionnaire
Addis Ababa University
College of social science
School of social work
A questionnaire filled by school children
The purpose of this questionnaire is to gather data for the study on "Exploring the
psychosocial effects of COVID-19 on School Children in Addis Ababa city". | would like to
ask your kind collaboration to take part in the study. The information you provide is very
useful for the successful completion of this research. The data is required only for academic
research and will be confidential from any third party,
THANK YOU
Wondifraw Fenta
DIRECTION: For the following questions, please respond either by a word/phrase of your
opinion or by making” " on the option of your choice and write your correct response in
blank space.
Part One: Socio-demographic data

2. Sex: 1. Male 2. Female

3. Grade level: -----------=-omnmno-
Part Two: Perceptions and preventive measures of school children regarding the COVID-19
pandemic.
1 Do you have enough information about COVID-19 and its prevention?
A) Yes B) To some extent  C) No
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2 Sources of your information about the COVID-19 pandemic?
A) Social media/ internet B) Family members/friends C) Television D) Others------------
3 Are you committed to social distancing?
A) Yes B) Mostofthetime C) No
4 Do you use masks, gloves, and antiseptics when you go out of your house?
A) Yes B) Sometimes C) No
Part Three: School children Depression, anxiety and stress scale
DIRECTION: Please read each statement and circle on the option of your choice which
indicates how much the statement applied to you over the past week. There are no right or
wrong answers. The rating scale is as follows:
0 Did not apply to me at all - NEVER
1 Applied to me to some degree, or some of the time - SOMETIMES
2 Applied to me to a considerable degree, or a good part of the time - OFTEN
3 Applied to me very much, or most of the time - ALMOST ALWAYS

No Item Never | sometimes often almost always
) 1) ) ©)
1 | found it difficult to calm myself
2 | My mouth felt dry
3 | I didn't experience any positive feelings
4 || had difficulty breathing at times (such as
wheezing and breathlessness without having
made any physical effort)
5 | It was hard for me to have the initiatives to do
things
6 || intended to exaggerate when | reacted to
situations
7 | felt shaky (for example, in my hands)
8 | felt I was always nervous
9 | got worried about situations in which | could
have panicked and looked ridiculous
10 | I felt I had no desire for anything
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11 | | felt restless

12 | I found it difficult to relax

13 | I felt depressed and had no motivation

14 | I was intolerant of the things that kept me from
continuing to do what | had been doing

15 | | felt like I was going to panic

16 | I didn't feel enthusiastic about anything

17 | | felt like 1 was worthless as a person

18 | I felt like 1 was being a little too
emotional/sensitive

19 | I knew my heartbeat had changed even though
| hadn't done anything physically rigorous
(e.g. increased heart rate. irregular heartbeat)

20 | | felt afraid for no reason

21 | | felt there was no meaning to life
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Annexes A-2: Instrument Amharic Version

AN 1- PHNTE £ 2L ™MPLP PR

PGk CON: NASN ANN BN NFIRUCT NF AET AL hALE-19 PALZMLY AMI-ANTPR AS
MYNLP +&0F MAN::

PG+ NANT HCHC 08!

NI MYVLLELM LT

NAS.N ANN RIACHE NAA MCH FIRUCT R&A P25 8914 PR aoCU NG +TIL.

NAN: 0940507012/0918640417

A4 wondifrawfenta@gmail.com

PRGk AAT: NASN ANN @-NAD NFIRUCT N ASTF AR hALL-19 PARLMT A1-ANTP AT
MUYNGP +80F ATREAN AT MY RALT NTILL AFICT PaR&Fh UAN ATRMSI® PF+AN
7.

PHU MG+ doZ8 MMLSFT NMNIPATISA-COMESP NTILLIINTPANFIHHME  FUFETFY AT
A1RTFY NARARANY AT NAR79R79R RANANA: 2UJD dB/E @AMmLRi+ NN&+E 248 +MN$
PemMmA: PmGh POREA 9%t AT MMt ATIRUCT FATH NF MBI AL BO-Ak:
PHAFELPTT £ PLATT PALT NMLLT PA-TOMLRINFCHA™G NAR+Y+T YL} @AM PARLE
A&+t AT18LFC $A-TOMESEY N+T MO&E MLIR NGPNLA ATBACHIN: RLLIA: P8R ADLE
MEIR Ao/ NtMPIRT NHA AA N4 @-Ld LPZJA: ABLEMT NAP+Y+T A8 IR N7t
ARR& YL MNP NIPU/A NMITEM-9° ARAN AR MPATR::

NHU BTF NP PACAP +ATE NEPLLETF AR P+ARAL+ 1M NPA PMBE AATRA+E AODAT
ETFAAN @BI® NMITM9° IH PARMLLT PMRLAH NFP P+MNP M ™ALP ACNP
PARINPFT MIFD-TI° Mt MLI® PHdPI® MMF APNNTATC: NPAPMER OPT 71T MI°
ARTF M PE NAPE NIRTF APMPP STFAA ACPMPPID 1277F LA PH:
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LI

NHU mTF N ARAHE £ PLT 13: AAHLU MTF AT NAN AT AL PIALTFE mPEPT
U GPAN A15+PA::

P+AFL &C: S
P+t NANT NI°: @I LELM LT &CTI: L
ANZ 2:- ATPUCT NF ALT PHHIE PPA ®ME P anan/ P

NEAL- AMPAL a0/ 8

AL,

Rz

Ph&d RLE:

N&EA 2:- PhL2-197 P+A LR 18 FPTF A0 YHAN

1. PA.E-19 @L U747 NN 1H a°LE ATEF 3915+ &% 1NC?

2. PALE-19 NALMFP AL 9 ARYTT +00F ANEZA?

3. F9RUCT A HHAR NINZNF @FF NNF @A 927 SL1F ATPNSAPTT FLC/1
NC?

4. PAL-19 NhEDFTP AL 97 GLYTF Y ANTP +ROF ANEZA?

5. NhLL-19 A1 e+ +9°UCT NA +HT NINZNT 1H NALTU/A IC 97 %L1 AT T+
INCUMA?

6. NLE-19 Nenrbt ATEFPHM MEID NAMT NAL ATLHeRTP AECIYAIRA?

7. F9RUCT N haend+ Nt NAEA 38FR/U 9C A1 T1774 1NC?

8. PhMALE-19 NTIINLP MEDFR/U AL I°F GRYF +ROF AALZA?

9. ALNAYUYT NOAL-19 ATPMNS 9o 4854 PAPNAN P HE,PTY M&ID AL M. PAT?

> P4 N4 NtMege/aq 9oF SATHRA/UA?
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> PANA® CH+T NIFMNSNT 1H 927 RATIAA/UA?
10. NHARL2FR/U  @BI® haRBEFP JC MUNGR/ANAR  a97F1+T  APNDIS. o7
2NMPFA?
11 #9°UCt Nt hthdt N3A hh&d 385P AT NARIRYLTIP JC PAPT T F1t 9o
RaDAAA?
12. PhAE-19 NATANG AT TUNLP ULDTP AR PALZMY +80F AT MPAd MLID
g F+ FA?

ANZ 3:- AM®9YLY P+HHIE PPA DML P anany p

NEAL- AMPAL A/ B

ALy -

Rd:-

PFTIRUCT 828 -

7.

N&A 2:- PhL2-197 P+A LR 183 PTF A0 YHAN

PhLE-19 NFIPUCTNEP MNM NA +LPT AL +ROF APALL 10 NAD PANA?
PhLE-19 NFIPUCT N ART AL PaRPALLDr +&0F IOTLIM-?

PALE-19 NFFRUCTNEP N NA +TILPTF AR NMUNEPR YLDFFO- PaPAL/m-
207 PIEIM-?

+ L PF FIRUCT N NN+ N3A hh&A 322 FFm- AT NHI°UCT Nt ARRYLT FFa-
JC PAQT MUNEP ATTT AT+ LAPAN+HFA?

PHIPUCT NF AST ANAP CTT MNP TM. AT 0T sIPA CPMPTIF @, Paq PARMM,
+%0F PV NAG- PANA?

NPNLE-19 A7 Pt PFHIRUCT NF AET TUNGP AT FIFFOT P LAPAAP FA?

ANZ 4:- ADARTF LI YIP hA81LPF P+HIE PPA AP L P anany p

NEA 1- AMPAL Ao/ S
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ALY -

L

PFTIRUCT 828 -

N&A 2:-Ph,2-19% P+APLR 7% FPTF A®71THN

oW N

PALE-19 NAEP AL +R80F ANEZA NAD- PANA?
NALE-19 NAEP AL 97 +20F AAD-?
TRUCT NF N+HINT @PF AEP NN @A THOT PR PAAL D A LT 1NC?
FRUCT Nt N+HINT 1H AETP haL@FFm- AT NN FFO IC PATFOT TUNLP
QVTIT A8 PR INC?
ANAR CTT MNP AT P4T TN TEL NALT ARDT AL +50F PALLA NAD-
PANA? AP NA ATRA?
NhALE-19 T°A1PT ABTFP I°F Ammn?
ASP PNAL-19 A7 ANTP AT TUNLP +BACPTT ATL&F THPAA MRIR (& FF LT A2
ANZ 5: OMEeP
NALSN ANN RLACHE
PRUNGP ALYN DAE
PARA MCH F9RUCT N
Nt9RUCT N+ ALT POY,qPA AP M EP
PHU d®me& AT DhAL-19 NASN ANN N+aR @AM NHRUCT N+ AET AL
PARPLCAMT NIANTP AT TUNLP +HOF ATIMGHF OBZE dANAN 1@ MG+ AL
A18.At4 PACAPY 5 ANNC MPP ALAIAU: BU mFF N+AN Uit ATIMT$P
PAAMT AR NMI° MPT, 1@ = ALED ATTRUCFR DTF NF PLAD U7
M AMEPI+E NTRIFDIR AN+E M77F P+MNP BUTA:

NA FNNCP AN AARASITAL- 1

OIELELM. 4T
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man/ P AT NtAt MPRPT ANAPT NARLMTF AT9-60 AL NPAT MLIP “\” NHL L9
@mAN £AM- AT AMT FANATF® N& NF AL BG4
N&A 1: AMPAL Ao/ B

2. 22 1.@Y 2. A%
3. PHIRUCTH BLE: oo e
N&A 2: Phi2-19 @ZCH%AY N+aeAnt e+RUCT N+ AET 97HN AT PaPhAhP
HE,PF::
1. NA PNE-19 AT NA @2hANP HEM. Nk AT AAPH?
B) A B)N+MmAT @MY C) PATgD
2. DA NNLE-19 MZCAY PARLE ToY6nP FRILT M7
B) MUNLP M8 P/NLY-a2/N B) NtNN/3E C) tANHT D) AteF-----
3. ANAR ACSHY +aNP PRCIA 2
B) AP B) Nttt C) hARCaI9®
4. NLAP AOM- P& s YA AT PAS 1RUT CPMNEP ALFLHC £MePTIA?
B) A%  B)AAR AAE  C) AAM$gege
h&d NNT: PTFRUCT NF ALT &NCTHNNE sTdT AT Pt T ABM7 abAN, P
ma/ e ANAPT NATMLHE AT PART API8Y8.7 AZ&+-17C NFRIN PYNM AT
NhAL-19 IC N+PPH AP71878 9RART 97 PUA ATRINZ N+tAMT ATt
P IARPTT “\” NARLL9 PAPAR+: FNAAT MLID P+AA+ dDAN PAGR: PRLE AAMM:
MM ATLMN+A®- 0>
0 4&&9° P17 Ui ARTARID (Nees-f/AASNADLID)
1 AT87L 1H (AAR AAR)
2. Nt 18 (N+L7799)
3. AZ NMI® Nk 11 (LATH)
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PADAN ATYL BT
Ned-n | RAR AAR | NH1H | ALK
+.4 AET-11CT
(0) (1) (2) (3)

1 AT ATIZI0%F NNET ING
2 héo B2F UT +NTTT
3 goygR Mé NIt AA+ATHFHID
4 AT87L 1H dP+34N BNNET INC (AhAR ATPNPN

ALLCT F14A Mt
S 11CFT ATINTOT HIARTT P4 ARL hNE INC
6 NU3FPF AL F2AR NAD AT9 717 AN NG
7 panyemebm At +AGREE INC (ATRAA T NAEE O-AM)
8 UAID AT24.4 U +AT97T
9 ARIIM AT ANEY APAR A FPF NIPFANTFM. U3 PTF AL

e e T-- ML TaVad
10 | AgPY9R 1IC &ATT ATRAAT £ATIFA
11 | &Z&T AT2AAT +AT9F
12 | HT AT9ATF ANFIZ PSNT INC
13 | papd N s YT +ATHT AT HINATT AATNZTID
14 | Apea PALTT ATBARCT PhANAETY 11C°F Foan+

5rAYN/% gD
15 | AL19Im ALY L +ATHE
16 | NATYYET @9 97C PAP33F AR T AATATHTID
17 | A78 A PI ATLAAT +ATHE
18 | #7A haq+@ AL +Na9%
19 | gm39n 2307 NANA MThe 19C NARCTI9® PA 9o+t

ATRHADM AP INC (AFPAA PAN 9% dBgpaD( *

meng PALY PAN 9°%)
20 | PA 9PNTLF &CYF HATRRE INC
21 | Ah2®F FCFI° ATEAA +NTHT




