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ABSTRACT 

Th purpose of thi tudy is to analyse whether the 

Ethiopian Curriculum of primary school is work-oriented or 

not. To achiev this aim, textbook con n analysis and 

ques ionnaires have been used as data collection instruments. 

Four steps have been followed in analysing he content 

of the textbooks. The fir t step is concerned with text book 

selection. The second step involves defining the research 

problems in terms of categories in relation to the thesis 

basic questions. The third step deals with identifying the 

technique of measurement or unit of content. The last step 

identifies the system of enumeration. Then. data obtained 

from text b01k analysi and questionnairp are in erpreted and 

summarized. 

The rpslll s of thp ana 1 ys i S sh090 tat hi rty-seven 

percpn of the contents are wnrk-referpn ed . Of these wo rk­

rpfprpnce p~ragraphs, hirty-thr e perren are plue-collar 

refer nced and four perrent are whi te-co llar-90nrk-referenced. 

The qUE''':; n find ou he <; uden SOC'! a~io nal aspi r a i')ns 

has re 'ealed that contrary 0 the cnn::"' ... s n 

. heir 0(' upational aspi ration is incline 

categorie<; of occupa tions. 

he "xtbooL . 

o whi te-collar 

On the basis of the resul ts. it is concluded that, in 

most aspects, the present content of the Ethiopian elementary 

school textbooks do not contain a balanced proportion of 

contents which reflect work orientatio. Though the few 

work-orient d paragraphs reflected a lue-collar categ ry of 

work bias, they fail to develop on tud en.s po i ive attitude 

towards manual work. 

I n 

Vl1 



CHAPTER I 

INTRODUCTION 

1.1 Ba kground to the Problem 

It is an establi hed fact that educa ion wh en properly 

disseminated in compliance with the development needs of a 

country, is an effectiv~ eng in e of development and 

prosperity. On the other hand, when it is provided ' as manna 

wi thout any proper heed to the genuine needs of a country, it 

becomes a strong set-back to development. 

Haylu (1982:76) indicated that education and training in 

th e developing ountries are freq lently of the wrong kind in 

r dat ion t o the needs of their economies. The attitudes. 

a pirations and expectations developed by such an educational 

ystem are at variance with the opportunitie which these 

countrie~ can provide. 

The above mentioned educational ;-r :- blem seem to be a 

co mm 0 n ph en 0 men 0 n tom 0 5 t :\ f ric a nco 1J 11 t r 1 e s. M () r s y (1 q 7 9 : 1 ) 

has expre sed the matter as follows: 

African educati ona l systems ha~~ suffered 
in the p st fr om a lack of relatedness to 
the national as well as he individual 
need~ of their r espec tiv E' p0pu1a ion. the 
satisfaction of which con s i u es the 
objec tives o f d evelopment. Th e insertion 
of productive activities in educational 
programmes is one of the mos t promi sing 
measures which African sates have to 
adopt to make ed ucation more mpaningful. 
more rele ant and more r espons! \'e to th ir 
needs, within the ontex of the 
r spective so ia- economic and cultural 
pnvironment . 

Similarly, Bud (1985:20) cri ici ze d the educat ional 

s stem of third world ol.lntri 5, for they ar directly taken 

from we tern education . He believes in that we tern 

educ tion leads to th e neglect of lo cal art and craft and 
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the rura 1 II> Y of 1 i fe and I eaves man young people with 

knowledge they can not apply or use, 

To avoid the above m ntioned set-backs throughout the 

pre ent century, various short-Ii ed a.tpmpt were made to 

introduc work-orient d education in thir1 world countries, 

One of the more intere ting and better known was the centers 

for rural education established during recent )ears in upper 

volta as an alternative to normal primary education. By 

1969-70 about 28.000 students were enrolled in these centers, 

which are intended as a replacement for primary education . 

They take boys and girls from 13 to 15 years of age and 

provide them with three years' instruction. With some basic 

academic education, the contents of th e curriculum include: 

rural cra fts, seed selection. carpentry, tailoring, well­

digging, beekeeping and metal working for he boys, and 

agricul ture, chi ld-rearing, hygiene and home-economics for 

he girls. In theor the instructi o ex p ted to qualify 

them to take up farming careers (:deg w3, 1973: 7&) , 

Similarly, In Tanzania, using "Educa.ion for Self-

oriented with the 'i pw to 

schooling romplete in itself 

for the life he will lead 

\1bunda (1982:95) curriculum 

implement the motto were 

headings, 

rn k e c:;; (> .- " : y f" a r ~ 0 f r'mar 

so as n re 8:e the children 

(Dodd. tq(,q:.?), :\ccording to 

areas which were included to 

grouped 11ndf"r he following 

a) Literacy and numeracy. 

b) Intermediate te~hnology as well as mathematics and 

science, 

c) griculture includine anim 1 huc:;;bandry. 

d) Busin ss educ tion, 

e) Development studies including civics. history, 

f) Cultural activitie , 
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In K nya, the christian Chur ches upported h the 

Gov rnment, have et up so - ci'\l led "'i llage polytechnic" 

for training primary school leavers in various crafts. The 

first of these was established in 1966 and there were 

even e n in operatinn by early 1971. The polytechnics have 

very mode operating budgets and appear to rely largely on 

a volunteer teaching staff. The emphasis in the two years 

raining course is entirely on handwork. The curriculum 

includes carpentry, masonry, tailoring, charcoal-making 

typing and book-keeping. Besides clo th-printing, bee­

keeping, bread-making, vehicle maintenance and metal working. 

,0 attempt is made to qualify trainees for certificates or 

the passing of trade tests. The objective is to train people 

who will be self-employed (Elkan, 1971: _0 -I 0; Court. 1974: 

127-228 . 

The above schools in different Afr' an countries failed 

o li\'e up to he original p'\pecta.i":1c; firs bo.h he 

parents and pupi Is have tended to cons 1 er the centers as 

inferior sub titutec; for primary edura:,~ .. ~d increasind.' 

pressed the Government to make them !, re I ike acad mic ­

orientt:>d pri n<>.ry c;ch nn1 c;. eC 0 'vi. h"'.'c; ! Pq\'~: g .~p c; hools 

between 13 and IS y ars of ag p ha\f' : ':"'n hpen unable to 

obtain land for farming. Thir, the tp~rhprs t he ren prs 

have not for the most part been sufficiently trained. 

particularly in the practical subjects of the curriculum. 

Finally, the farms attached to the centers have not been 

large enough or ufficiently well-e<1 uir~ ed to provide a real 

training ground for practical farmer (, degwa and John. 

1973:78) . 

In Asia. Work-orien pd Coure:; WaC;,;:;l 'e, in Thailand t 

older primary school ch ildren (cIa spc; 5 and ) 

age of 13 to 15, to develop manual skills. 

between the 

to develop 

positiv attitudes to manual activiti e and to dey l op some 

economically viable skills. And the r psult wac; succe .fu l. 

Most activities w re uitable for chil r n in cIa ses 5 and 

6. The bamboo work has the advantage that the raw mat rial 
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widely available at low co Gardening give a product 

which parents would buy, thus giving an income for seeds and 

f rtilizers. Cern nt-paying slabs and wir e coa t-hangers are 

wo products that are saleable. A problem h re is that the 

work children do rna; put dults out of ~nrk. And carp ntry 

is a problem topic a it is difficult to e\'elopdesigns that 

chi ldren can work wi th but which give ",aleable produ ct 

(Crellin, 1984:1-5). 

The condition of Ethio pian curriculum also reflects the 

generalization given about third world countries. 

Accordingly, the manpower development planners like Ginzberg 

and a sociates (1967:114) advised that Ethiopia should seek 

to profi t from the errors commi t ed by r'lther developing 

nations whi h did not con~ider .he curr ' culum in relation 0 

occupation. So. if E hiopia is tn ," i rJ the frustration 

which results from the unrealizable orcupational aspiration 

r) the nncoming gep-prc.i ons, it mus <: ppk .') felatp the 

curricula more dirpctly to thp needs of qgr'cul _ure and he 

a c , i \. i i <> '5 C I os pl' r I" l!'l. E'd t (~ a g fl U 1 . u r e . The; fur the r 

rem .:·I. ::. i that whpnevpr po<: ih!p the curriculur: shou l d be 

infu ed 9.'i ttl t ' 

agriculture and thp e .\ · ir r) nmen~ o t r ural liff'. 

iff rent studies were carried out at 1 ferent times on 

Ethiopian education. The Imperial Ethiopian Governmen has 

studied the Educational sector of the cOllntr ' . The 

"Education sector Review" launched in october 1971 and 

completed in 1972 was carried out wi.h a sistance provided by 

International Developmpnt . gen \. (ID.\) , a d World Bank. The 

major work of the review was onne b~' tf) Task forces and 

working Group", whnse mpmher~hi. 0 lit':'. RS, of whom somp f) 

were E hinpians (IlO, 1976 :63). 

On hI" last draft. hI" Educ tinn 1 Sf::'C or Re'lp\ ",tudy 

g r () u pre C n mm end I" d t hat th e cur ric u I urn' n g r a des 1 t h r n ugh ~ 

should be chang d very sub",tantially t o pro\'ide "minimum 

formation education" which would emphasize environmental and 
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work-oripn pd programm s as wE'll as dE'velopm nt of basic 

Ii pr'cy (MOE, 1972:IV-1). 

Th 0 ialist Govprnmpnt of Ethiopia, in its turn, passed 

are olution in 1983 calling for the identification of the 

e au" () f the dec 1 i n i nth e qua lit y of e d u ca t ion. Th 

~ocialist Government noted that st ps should be taken without 

delay to implement the programme for expansion of technical 

and vocational education in line with the man power demands 

of the cOlin ry. Eight YE'ar of poly technical E'dueation was 

decided to be experimented (Tekeste, 1990: 18). Soon after 

the passing of the resolution, the Ministry of Education 

initiated a project kn own as "The Evaluation Research on the 

Gpneral Education System of Ethiopia - ERGESE" (Tekeste, 

1990:1&). 

This project made a broad nation-wide surve. and made it 

clear that there were s eve ral fa c t ors that affected the 

qll<di_; nf .. 'ducation. (Jut of the many recommendation· 

51Jgges ed ther was one which emphasi ed hp need for the 

objectives to reflect the relationship of .e3rning t o work 

(\10E, 1986: ~6) . 

T h p "E R n ESE" rep 0 r t not e d a 1 () t h a ~ i g r. : _ - -h r (' e per c en t 

of he seh no lc:; had nn acces" to agricul_"r"\l plots. thus 

lrni _g he main ohjec ti ves that is. education for 

production, into a purely theoretical exer i e. But, to 

continue to expect the realization or the implementation of 

_he objective "education for produc lon without first 

fulfilling the minimum requirement 

school a a miracle perfnrming 

1990 : 33) . 

1 . 2 Statement of the Prob l em 

amounts to viewing the 

insti u ion (T keste, 

In rpcpnt years a more g npral awareness ha grown up of 

he n('E'd for ducation to he mor eln ly connected with 

life, thus giving jt mor relevance t o tht' .1::'eds of 
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and the requirements of 

10 ment. Thi concern 

nat ional economic 

reflected in 

and 

the 

introduction of a clo e link between edu~ation and work in 

the duca ional process. Work experience is believed to 

hring the student fac to face with real life problems and 

s i ua ion. hy de eloping the student's abi 1 i ty to 1 ink 

knowledge with action, by making him understood the 

importance of a job well done and by famil iarizing him learn 

work an the 5haring of r sponsihili y. Furthermore. it is 

considered that a link between education and work fosters an 

awareness of the digni ty and value of work as a means of 

individual and social achievement. There are more over, 

obvious advantages in all students I regardless of social 

cIa . acquiring practical working experience and skills, for 

thi is way () f a ' prting he danger ha: education systems 

mAy encourage he evelopment of h o tile or largely 

unfa 'orable at i tudes tcwards manual work and widen the 

SOC iAl ~qr betw e. P H' ,n - ~alled intpllp( : ual and e c hnical 

eli.ps and he maj0rit. of the populati on (G imeno. 1983:160). 

The idea of work in he con.ext of ~P eral education is 

~. () 1 .' n 1" i . e c ,. " h p n r g ~ :1 i 7 .? ~ i ( 0 r " 1(' i .::t ••• ' (r e (' 0 n 0 i cat . 

II S e f u 1 a (' t i \. i t i "'.. I t p en I r . (' p 5 all in. ~ 1 E' (' • u aI, m n LI a 1 () r 

r . i" i (' .::t r i \. i y wh o S p !l rod u (' tis t h r suI t 0 f he 

"turipn ind' 'idual or colI ctive ef fort. and is hased ()n a 

combinAtion of theory and practice, manual and intellectual 

skill (p .161) . 

Hence. providing functinnal education to it" you h from 

elempntary up to he higher level is a f ormidahl ta k 

inevitable to a developing country such as Ethiopia. But the 

t r' d i ion 1 neg t i \. eat tit u de tow a r d s art i s n hi r s u c h a 

"'~rpen ry, wea ing, t' o lndry. tann ry, pn tery etc. ilted 

the balance of education towards ac d mic learning which was 

also ex'mination-orient LI, The Revi w of the Educational 

Sector 1 unrhpd in 1971 di<;rlosed ha he l"ducational sy tern 
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relat d to 1 i fe, and did not provide was elitist. not 

mployable kill It emphasized rot learning and did not 

working life (Birhanu and link cIa sroom learning 

associates, 1992:3). 

wit h 

It seems hat the elementary curriculum needs to 

encourage the development of positive attitudes towards any 

type of work whether manual nr intellectual, that is white­

collar or blue-collar. Therpfore, the purpo e of this study 

is to analy e whether the Ethiopian curriculum of primary 

school is work-oriented or not. More specifically, the study 

attempts: 

1. to examine wh ther or not the elementary school 

curriculum is integrated with practical work. 

2. to identify whe her the inclination of the 

practical work elements of the elementary 

cur ric u 1 urn is. 0 war d 5 ',' h ;, t e - col I a r 0 r b I u e - col I a r 

work. 

to ident i fy 

created as 

expl;'ril;'nrf'. 

1.3 Basic Questions 

he futur p work a . piration of studen 5 

a result of thpir educat i onal 

In order to achie\'e the above stated objectives the 

follo~ing re~earch ques.ion were formulated: 

I, To wha extent the curriculum has useful and practical 

activities to prepare chi ldren to life? 

To which category of work does the curriculum give 

emphasis from white-collar and hlue-collar 

olf'upation? 

1 What kind of work expectations are student developing 

as a re ult of heir schooling? 

To what xtE'nt the Ethiopian elementary school 

curriculum inculcat dignit of manu~l -labour up 

on its students? 
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Wha t kind f atti tude do students havp towards 

white-collar works? 

1.4 Importance of the Study 

Whil th nation getting involv d in expanding the 

educational ystem in the hope of producing more people with 

greater pr od uctive abilities for the soci ty, it is perhaps 

. ~pces ary to an') _ c;e and examine the curriculum in order to 

indicate appropriate future strategies. Hence, this study 

would contribute in the following ways: 

1. The result may help in suggesting new ideas in primary 

ch()ol educat ion in o rd er t o make it mo re relevant to 

the future life of the learner. 

2. The result may also help the curriculum designers to 

consider th e l i nkag s of educa ion with wo rk and 

employment oppo rtunities ~hen planning. 

3. Finally. the study would al 0 sen.:e as a source for 

() hpr re earche rs whn ma: hp il!.er <: <>d in r o lat d 

sud i e sat are g i on a lor .:1 t i on ale \. e i • 

1.5 Delimitation of the Study 

It is not the purpose of his study t o e\aluate the 

implementation of the elementary school curriculum. The 

stress is rather to investigate how mu c h the curriculum is 

wo rk- o riented so as students can de\·e l op positive attitudes 

t owards any type of wo rk. The study also seeks to 

inves . gate h ow he cur ri cu lum 

aspiration o f el mentarytud nt~. 

Eastern Gojjam administrative zon 

ha influenced the work 

The study is confined 0 
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1 . 6 Limitation of the Study 

Apart from the various minor problems that were 

encountered when conducting the research, the lack of stUdies 

on content analys is conc erning o u r country h a s mad e this 

study to start almost form scratch. Absence of recently 

written books, monographs and journals "by Ethiopians and 

foreigners in the accessible libraries has made the present 

study short of information. 

1.7 Operational Definit i on of Terms 

alue-Collar Workers - Farmers, industrial workers which 

includes skilled as well as Semi-skilled and 

unskilled workers who are engaged in manual work. 

?rimary Education-Educatlon up to such c~ass not beyond the 

6 th grade. 

White-Collar Workers Clerical or professional workers or 

the Whlte- c oi lar are 

employees engaged in riork not essentially manual. 

Work-oriented Curriculum - a currIculum whIch provide s 

whate~er experiences a child may need to make 

learning real through a continuing examination of 

how man uses work for self-support and how 

productivity is related to a lariety of abilitIes . 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

2.1 The Place of Work in the Education of Elementary School 

Primary chool UC:3.inn ir. , frica \\as con<\tantly unde:-

c ri icism. It w s criticized or roviding too superficia: 

an education and for providing it to too few children; for 

being too bookic;;h and unpractica , f r) r producing clerks n r : 

farmers artisans, technicians and reliable administration 

and for utterl fai 1 ing to stop the dr' t to the town, the 

negative attitude towards agriculture, and the loosening of 

moral standards (Blaug, 1974:74). 

In the words of a chinese commentator, students undertook 

book learn'ng only, in a vacuum as ' .. " e r e, remaining in 

com Ie p ignorance of he iivps o f .he ~ r rkers nd peasants. 

In addi ti o n. they we r '" emotiuna l~ 5 .ra .ger to th worker a ,C 

easant masses (GfJole and Poster, 9 7: 9 7 ) . 

Ralph TJ'le r recounts t h'" s~ ) r.' o f a rural area 

,'ebraska fa rmed by orne 3u '. rm,..:- ",h!c .. , \\i I!. a p r i od .• 

(lue : ') "? rmpd by 

perso s. he .J a r . F- r ; .. : : rl r e n had eF-f1 g: 

9.0U:C ! ) r 

( Pu s 1 e : hw~"\ t t'. 1 Q 7 ~ : 3: . 

The large major ' ty of he _pas~ .. \'~lllpt"d Countries 

population live in rural areas and have rural needs (66% 0 

Banglad his t o al p o pulat ion o f 90 !,i 11 ion and 86% v f 

Ethiopians total populat ion of abou 4S i I ion I ive in rural 

areas). Primary education is. howe':e:-, a'ily gpared to the 

acadf::'mic needs of s peo ., ary and hi!:!L»r e tiC' i o . which arE' 

in urn, geared to he need.;; o f t .. e . odorn ector (which 

emloys no m"re .har. 3% of tp r W.U l'.lO,). (Colo .. 

19&3: 13) . 

According to 1967 Tanzanian. e ucational manifesto. 

[duf-atlon for ~elr-Relianc. educ3'inr1 should rovide mort:' 

reI vant to Tanzania by merging h -:-ducational needs ar.d 

spirations of thp in i':idual wi _h ho _E' of th community. 

thus, integrating ecuca ion and soci ty, primary schooling 
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wa . 0 become a compl ete b _ I C cyc l e of learning, instead of 

being r gard ( . as it us d to be, as mainly pr eparato ry stag e 

and an instrument f o r e le c ting the lu c ky few who would g o on 

to econdary education. Th e s c hool curriculum was to be 

changed () a to make the content ot all su jects more 

relevant to Tanzanian children, to introduce productive 

activities such as work on farms and in workshops, to relate 

the lessons very closely to the da ily l ' fe and work of th e 

pup i 1 s. and 

Hundsdorfer, 

to merge 

1979:7) . 

the ory and prac t i ce (H in ze n and V.H 

,yerere believed in that every primary school should 

teach agriculture, every pupil should learn new methods of 

planting, weeding, harvesting and the stor ' ng of crop. 

Pupils should be madp. familiar with _ifferen, soils and 

seeds, they should be taught that they may be able to make as 

mu c h profi t in agricul ture as th ey could in an u r ban salaried 

positiun and ha agri 'ul ural produ c ti ," " . 1"; es ~he national 

intere t (Heynema ,i971:7~ Pr iman e ueat' (' :l shoul_ e 

designe d '-\5 ,ermi.al pd 'r a.i fl n. s e d u .:.. ~~ " " 0 ' 3 .• c1 f o r thE' 

1 " al r Of!lmunity. The primary ('urricu :i..!'TI shl)ul ._ be geared 

t I) IV a r cI . ben i I P • Y ~ e r (' E' It . an cI . h (1 11 1:: rr. ' ~ , - :- ..> <.. \ ,- t' : 1.1 1 . 

produc 1 'c , 1 

the min (l rit (p .7 J ) . 

According to \forris o n (1976 : 269-270) in 1 6 all pnmar 

secondary , and t acher tr ining ins:itu es embarked of 

farming and other "self- reliance" ae ivities and a ne\ 

agricultural biased science syllabus was incorporated in the 

primar y school curriculum. And an exp li ci t ly ocialist 

programm e of "p.,tl i " p \l educa ti o n " r eplaced "c i\'i cs" a all 

levels of ecluca io ,al sy P'!lS. Bu s,: lr '\gP of sui able 

t extbooks, mat. :a15 and "ql1ipmen h \',.. • .,) ar e tl e roc ss 

of' curriculum r evisi o n . There wa la c k of detailed knowledge 

about ni ls, climate , ~ . I)Ce her Wit, a c:hn rtag e of farm 

imp1 emental machiner y , were largely r e ponsi Ie f o r til 

original deCision t o limit th e en e o f gri ul ural 

instruction and farming in the schools in lq67 (p . 279) . 



According to Mmari (1979 : 216) . one of he most difficult 

problem facing in linkin g chool with work in Tanzania wa s 

in tting the pupil parents and th e ociety to acce pt the 

need for c hang e . People want t o kn o w whe her thi ' kind of 

hing is done anywh re else in the world. Thp econd problem 

in tr 'ing to 1 ink school wi th work 1 ies in he shor age of 

tpRcher wi h the requir d practiral skills. The problem o f 

lack of killed teachers is complicated further by the fact 

that there is a great demand for people wi ' ~! such skills 

elsewhere in government parastatal organizations . The third 

prob l em revolves around the system of examinations . Until 

adequate at ention is paid to assessing attitude and 

performance in manual work. pupils will Pit their best 

effort in mental work (p.217). 

In C u ban e d u c a ion a 1 s y s t em ali n ,: t: h 00 1 ~ i t h war k the 

s chool garden programmes 

Th e i-) ~ Cit- r) h j f:' C t i '.., <:; () f 

are designed for primary schools . 

the .chnl'\ g_:de, i:1 he Cuba, 

con t e x "\ reo est a h 1 i <:; ~l q hid' ,g w 0 r k h 3 ' .. 

a 1 ! 

i n r l d uri n g a [)() I y t e c h n i cal a p pro a c h q . t hi. 1 .:> \' e I 0 f 

p ( 11 (' a i () n. .;: ) h 3 t 11 e ;' 1 P i 1 1--: ''\ <: : h \, .~ " 1', !;!: . " : t\ d P 'p ~ ( : 

ani. n qui r i £1 g min dan d g ~ i n (\ i ~' p P t:' r ~:;1'" " ~ C' • -= e naIl r p , 

:\ n n . h,:, r <) b j e (' i ve w hi c h h 0 u I d n t) e 0) \' e :- 1 (10k p d - i 5 0 

te eh hp pu ils 0 eat and enj')y a good .e ,:.c :0" o f fresh 

vegetables, which they th emseh'es haH' helped t o g r ow and 

harves (\JIoralu and a.socia t es . 1979 :22 3), The school garden 

is c la ssi fi ed as "productive gard n" in the case of th e 

boarding and semi - boarding chools . and a 'productive plo .. 

in the case o f da' schoo l s . Th size o f the nrod ctivt' 

gardens and plots are proportionate t o enrollment numbers at 

each chr11'\1 . or e'arnp ] p, a 5 mi - bnarciir.g .,-!It)cd \\ith 500 or 

more pupils ""ill cultivate 26 llPctares . ,~.I3 r frum he abo\'e 

categories o f s choo l garden, there a r e the o - c lI ed 

"co ll ec ive gardens" which are org nized mainly In the 

pro v i pc L:=! l cap ital. Th e r e ar'"' genuine hnr , icul LIre schem es 

or tlb 1 s", administered and managed by th e \JI i nistry of 

Agricultur e . They are worked by pupils from erades ~, ( and 
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6 from he local .c hool In 1976/77 choo 1 year . (J 'er 

,60 . 000 primary school pupils work d on the g"\rdenc; progr mme 

nd <:;14 ' getah1e gardens cul t i ated ( 1.224 ) . 

. 1aximum criticism h s b en dir c ted 'gains t the linkirf 

r) wnrk wi h e uca ion in he elpment r ' ch001 especiall.' 

the e phasi gi en t o agriculture and other manual work in 

the level. An t:' mpirical ar gum ent would insist that it is n o ~ 

the chnol curriculum which turns rhildren wa. ' fr om manual 

labor. nor is it which "o rients " th e child toward tOl'i'n and 

therefore "causes" urban migration- school leavers are to be 

°ie e as economical l ' ra ional beings , They are realisti r 

in that non-farm inc o me. regardless of its scarcity. is 

su ri o r ,II ea rning frnll traditional agrlcultLlre . .A. .ur 'e: 

in T~!1'!. n13 !.dir::,\,pd hat .. on - :arm :pr0m p w?" as m1JC' 

."rt0 r (Hun er. 196 :75 ) . 

s c h 0 111 , e'l. 'e r 

!", b . ': : ~ p '; .\ i r::; !~ ,0 n ~ x i m 1. Z F> P " n . ., 0 p P (' r ' '; :, : 

(G i 1 les!=,i p ! Qf) ')Q he In er - ,-\f r i can a ou r I . - . i u ~ 

r 
~ 'If ,."'1 '1~ :'" ~ .. 

I '(')1.1. h }1pl I :l :' ., ~ ( I q~= s:, 1 " . 'Ill' " rr .~ ! !: . , . -
.:,ut ~ n. 1 P( n.: t I F' ~ . 1 1,1 t h'1. .1. , r !1 .. ~ - a ct' ~ , u r: .;:: ~. 

~ (l work \,<'.h heir hands wi h tho rt=>:1C;nn ,h"lt t~H·SP . hon. 

lea\'erc:: have lacked morality, the uncierlying cau e L no~ 

t hi . . a h r. th e school lea\'e rs make th ir strong p 

fnr th class of j0b I'."i h the m< "1. appeal ing ne ad "a tae-e . 

I) f v.: h i r: h m 0 n e yin r: (l m pan d i t c:; reg u 1 a r i \. are p r inc 1 p a . 

ingrt'Liien s . Thu 5, 3 o I n t e r - A f ; j t: a !1 ahnur Ins i tutt-

~.'mposium . sch001 Ipavers do wo rk wit h their hands bu t they 

PI' t ~rrer\ 0 work in t h. ~ n 5 h'1 nth (> c' r ,t I!: r. - i c:I e d 1I e 

If pai d ~ rnmrarabl s 1 a r : and i r '. s <; u r p d () an, n';!) n c 

equivalent t o n on-agri cul tural emplny mp n . 5 hool lea\'e r . 

will r adily ac;c;.el1c (I heco ming f a rm r s . Keny n tandard \'1: 

pupi Is who had perrept ion of inc omes from modprn f rmc:: fnr 
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example, most frequently Ii t d a cash crop farmer as the 

be t job in the country. Whp.n asked which job they 

them elves preferred cash ('rop farmer was more frequent ly 

mentioned than nurse, doctor , engineer or politician (Koff, 

1967 :~ 03) . similar resul c; were obtained in Skumuland, 

Tanzania, when gricultur worker ranked a head of 

policeman, carpenter and shopkeeper (CESO, 1967: 16). 

That pupils will be pprc;uaded to re urn to agriculture 

by a curriculum emphasizing the dignity of labor is strongly 

doubted . In reality, work with a hoe is hard, unrewarding 

and boring, the student can not be blamed for finding less 

stultifying work. Those who speak most about the dignity in 

manual labor are often those least accustomed to it 

(Hpyneman 19 1 :7Q ). Tregeur (1961:1") omment on this when 

h says t ha t , 

School should not p · P(' i: ,'" turn the 
5 .. U . e!l ~ ha r k t () t r 1. rj i _ i 0!. a 1 a ~ !- , r u 

This is stupid r)[ it would n \'er work. 
Then' IS Of) digni.: in P'1(l.!1U'L :abnur i 
there is. the manual labf)urer cI"esn' know 
abou is it n'lt strange that the 
peo Ie who alk'1lrc;t bout .h'" ~ig .. · . ' nf 
1 a 1- , .... u r ::a!" j,:\ ", t."\,,o -... ~. . Co , t b , .... L.. , '.\ '1. r ,.... 
themost unclign·ti ofa 1 ... . r.'p hey 
do nu, labour ... 

For ins ance, Dr. Ibukum (1968:7) c:parly explained the 

,' igerian and Ghanian cases regarding the issu e that 

introducing an agricul tural curriculum would hal t rural-urban 

migration . As to him, even though agriculture was introduced 

as a subjec in the school certificate examina ion of 

, i g e ria, 0 n 1 y \' e r y few can d i ri ate sen t ere c t' 0 r t his 1. art i c u 1 a r 

subject after eight year. imilarly, wh re rural science 

W n c; t q ugh c; e rio 1.1 c; 1 yin G h. a, () n I.: ~ h f) l! t t w n per c en 0 f t h 

school leavers were voluntary to choose f rming as a career. 

In sum, agricultural p.ducatil)n, whirh out of joint 

wit h the e con 0 m i (' and s I) cia 1 t r end s 0 f the are a, 11 " n €' \' e r 

been able to counter the motivation toward eeking alaried 
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mplo ment wh r it is local. H nee. a~ empirical view is 

that pupil lone ntrate upon their acade ic subjects from a 

reali tic knowledge of the economic r e urns in achieving 

educational certificates. Knowledge for Its own sake. or for 

the sakp of th stat e . i unrealis ir t' To a nd from people who 

re very poor. 

The ancient schi m betwe e n thinki~g man and wo rking 

continues a be reflect d in the attitu c ps o f many educators 

today toward work-oriented education. Many academicians 

choose to portray the academic studie as servile. These 

academicians regard the traditional academic studies as 

peculiarly cultural, where as they deny the cultural 

possibilities of work-oriented educati 'J .. and the world of 

work (Tanner and Tanner. lq~ O :61,q, For Example, both 

essentialism and per e nnia ism shares t __ same po ition tha 

the curriculum must be centered on intel l ectUAl training and 

thqt t ~,t path t o intelle c tvat- p r) wer is: o e f o und only in 

c ra i n academic studi 5, ,\It ,o ugh :h e ~ :s e n_ialist, unlike 

he p e rrenn ' - l is r eco g nize~ he !~~e (I f the .odern 

labor tory ip nce in h e cu rr ':- ulum, h -:- ,., se n tialist , lace 

. he m () d f' r n <; n (' i ,q 1 ~ (' i e n e ~ . ' -' q t i ~1 R 1 -:- J 1.! C t i o n. p h -' sic a I 

e d u l' a t i f) n. art. m u s i :- . a '1 j 0: :-, '::' r ";,' . . .: " -1 ,~ :n i c 

the lowes pri o rity lev Is in the cur:-:culum, 

~tu d (' <; at 

Bu t Dewey 

(1916: 12) at acked th eparati o be.we ,,: .. thought and action 

and between hinking and doing. 

Pragmatist epistemology underlies 'jeas which hold that 

learning should be directly relevant to the active interests 

and concern<; which pupils have-or ~ill fac e-in their out- f 

school life: in their private lives and i~ heir future role 

as workers and citiz ns. Pragmati~ _ ~:res 

of broad human development inc·udi .. ~ 

aesthetic abilities, And pragmati ill 

justification for work-oriented ~UC' 

he importance 

ps~chomotor and 

provides 

ion and 

varied 

for 

v 0 cat ion ali z a t ion , On the 0 n e han d, it : ":1 p 1 i e ~ t hat pro b 1 ems 

of finding and preparing for an o ::u ation should be 

addres ed by the school. similarly. th~ uses that pupi l s 
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rna have for using tools and practical techniques in their 

priv e life should be included. But th r is also support 

for the aestheti side of practical subjects, and a general 

empha.is n a practical approach in the teaching of any 

ubje't (Lauglo and Lilli 198 8: 4). 

Support for practical subject is found in the Socialist 

I'oncept of poly technical educa t 'on whi ch is rooted in Marxist 

epist mology. They believe in that man learns by acting on 

natural phenomena, transforming them while experiencing is 

also the cri terion of truth. Therefore. curriculum should 

seek to integrate "theory" and "practice". but. whilst 

pragmatism stresses the value of "experience" and "activity" 

more generally, Marxism holds up the educative value of 

prnducti\'e work in particular. "Education with production" 

an idea which ha been a recurring theme in socialis 

rhetoric and policy (Lauglo, 19 8:5). 

Populi"m which is ano her idea. refer5 to movements f) r 

i .ents .ha celeh r te 

o rd:nary people and their 

the ulture an 

political and 

good sense of 

economic rig hts . 

di!p cted galnst and '·Rl i~.l " rll1'~1 ~l!'i :n. 1-.:1::. 1. m~ . · :dsc: 

be seen s a reac ion a2ain industria i5~ (Kitching cite 

l. auglo . 1988:6). In this regard . rye rere and Ma o ~re wi h· 

in the populist tradition, as are 19:~ century Europea 

anarchist philosophers (p . 6) . Populism typically celebra ~ 

the importan ce of work as a source of moral fiber. self­

reliance and civic-virtue. Productive physical work is by 

this per pec i'e educational in that it de'elops valued 

personal qualities. Populism may e skeptical of formal 

~chnoline nn the ground hat it unduly di~ ance" the .oung 

from their cuI tural origins. or because sc.ool remo' a 

person from "real life" situation in which true character is 

f o rmed. Populist iclpas ha\' usually be n i.v0ked to upport 

anti-intellectualism-wh ther Mid-Western or ~1ao'_ Cultural 

Revolution (p.7) within schonl, populi_t value can lend 
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support to the teaching of the de ign and tools of folk 

c rafts. Arguably, th e teaching of woodwork and textile craft 

in the Scandinavian primary schools devel oped historically as 

. 1 ex pre s s ion 0 f ~ u c h sen i men t s . Ed u cat ion for s elf­

reliance in Tan zania i one exampl e r oot d in a combination 

of socialist and populist ideas (p.8). 

Th e implication of pragmatism, poly te chnical education 

and populism seem to overlap considerably, though numerous 

conditions constrain their implementation. The ideas 

discussed above matters as long-standing educational 

j ustifications for different policies discussed. It seems 

hat, b e : are idea which are actualized by political and 

~c o nr)mi ci r cumst ances. Any way, directly o r indirectly the 

use of inculcating on students positive at itude towards work 

is reflected in mo t of t he m, though some have taken t he 

primar; school a erminal (complete). 

2.2 Features of a Work-oriented Curriculum 

d p • t:' .' P t' d w l' <, e r :: . . ' 
.' ~::. tern n I _ r: h 1I: i ! -.: : r . r t. 

' ddi (n t o being +: n0 exppnsi\"e, it was L .. k e n as uns1.1i ed Co 

predominan.ly agricultu r al societie'; se ond, it 

their language, r el igi on , traditions a nd cus.oms , 

b r oadest sense, hei r cultu re (Aeth, 1978 :11; 

1980:157; Sevaratnam, 1988 :13 2) 

ignores 

in he 

Simmon . 

Pos tlethwait e and King (19 75:2) understand wc.rk-oriented 

curriculum as a curriculum with a general practical tendenc ' 

which helps to train he hands as well as to educat the mind. 

As Manzor (1979:329) indicated, e alitarian 'alues. 

dignit of physic-al l abour and he reco g. ition of the worth 

o f e a c h hum a n e i n Q: i r res p e c t i \' e 0 r his t) (' cup a t ion can be 

tau g h tin s c h 0 0 1 s () n I y tot h e p x ten s () i e t y i _ elf . r i 5 t (\ 

live by th e e values and respect ideals by concre te action. 

and behavior. 
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A conference of African Ministers of Education held in 

l.agos. igeria, 1976 clearly show d the important role which 

the work-oriented curriculum play d in primary school levels. 

They agreed that reform at primary school level to make the 

curriculum work-oriented was to be governed by the following 

three principles: 

1. linking a chool and the community, 

2. the linking of school and working life, 

3. keeping and strengthening the African culture. 

According to Morsy (1979:141), work-oriented education 

which encompasses socially useful productive work, comprises 

three elements: 

1. the means, which is meaningful manual work. 

2. the result. which i a commodity or service, 

3. the end purpose, which is use to the pupil or 

co mm n _yo 

.-\s to Psacharopoulos (1987: 1&7 ) rela ing the curri ulum 

t o work or v ocationalization at the primary level in 

c!p· ·e oping cOllntrif's akes _h ... r'") ~ n ("I f rura i z ing- he 

curri c ulum", "combining education with production " or 

"introducing manual labour". 

According to Postlethwaite (1975: 1-2) ruralizing the 

curriculum exists in perhaps three forms: revising the 

existing curriculum so that Form A, everything in the 

curriculum is somehow associated with work on the school farm 

and what might loosely be called agricultural science (or 

rural crafts) - to cite and example, the Tanzanian "education 

for self-reliance", he Kenyan village polytechnics. craft­

centeredness of the Indian which was forwarded by Gandhi. 

Form B places moderate emphasis on this and the Cuban schools 

garden programmes designed for primary .choo ls can be cited 
as an exampl Form C concentrates on reading, writing, 

arithmetic, some social tudie (which include nutrition 

and health eduration) and some general practical work. 
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As to Crellin (198 4: 1-3), work-ori ent d primary ed ucation 

to be given to older primary school children between the age 

of 13-15, in Thailand includes the following subjects: 

(a) Gardening and food preservati on, 

(b) Carpentry. 

(c) Sewing and the care and repair of clothing. 

(d) Poultry raising, 

(e) Metal wo rk 

(f) Mechanical work, 

(g) Brick and cement work, 

(h) Boys hair dressing, 

(i) Girls hair dressing, 

(j) Electrical work, 

(k) Bamboo work. 

(1) Electronics. 

\1 any t e 3 c her 5 cons ide r of the a c i' i tie s t ,., ) i : fie u 1 t 

f or the children, The difficul ie were mo re of th-:'C'retical 

concepts than c f manual ski lIs, :- hi ' c e mmen wa 

par i (' 1\ 1 a r 1 _' a p. lIe d () the e 1 e c t ric a 1. e I e c t r () n i can d 

f11 P (' ,a i (' 1 w " r , t:" 5iclt· s, ',H I (1 \"[-[1 ' . n ~ ~'!' '1 "" :; S CI " 

initial and oper2.ting cos s. l', ' ICE. is (,(,\"pri g 11 '.!' ~ of h,;:, 

initial cost of 00ls and equipmen but tor trail schools 

only. It is extremely important to de 'elf')p a sys E'J that car. 

make tools and equipment available to all schools. The cost 

of raw-materials wi 11 be a problem even a t the rial sage 

(Crellin, 1984:3 ) . 

ccording to ~ancla (196 Q :60-64), Gandhi has tried (, 

integrate manual labour called "craft-educa ion" with 

schooling in elementary I pv . l basPd on th f ollowing 

principles. 

1. Chi 1dren should be ducatecl throu gh snme ui .able form 

of producti,'e work". This type of education was 

con id red to be psychologically aclvantageou because it 

would relieve "the child from the tyranny of pur ly 
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a ademic and theoretical instruction. A balanced 

approach to the "intellectual and practical elements of 

experience" would educate the body and he mind in co­

ordination. 

The craft of productive work chosen should be rich in 

educativ possibilities. I should find natural points 

correlati o~ with important .human activities and 

intere ts and . hould extend into the whole content of 

the school curriculum. 

Ideal citizenship. This scheme is designed to produce 

workers who will look up on all kinds of useful work as 

honorable. The hope was that the scheme should 

inc u 1 cae de <; ira b 1 eat ~ i t u des i nth e 5 l: den t s . The s e 

attitudes included a keen sens of personal worth 

dignity, and efficiency and a desire for self-

imp r () \. em p P. tan d <; 0 i? en:ice 1 .. a co - ope rati\'e 

cummun : y. 

This t;C'herne 5 'iesi~p. d to 
., 

a cl din g the n e C' t' 5 :::t r k: 1:; w hie h r t' t h t· m r/ e ::, sen t i a I 

ing edient IS self-em I OY·!1",,, t. programme the primary 

school leavers would :f-suppor ing. 

But, maximum criticism has been directed against Gandhi '5 

craft-centeredne 5 of elementary education. The u picion 

tha Gandhian rraft educa ion In set:'on -class education 

emanat 5 not only from the middle-class in_ell c ual but also 

from the craftsman himself (Morsy . 1979:l-l1). 

According to ~anda (lq 9:66). some of he cri .icism 

w h i c h h a v e bee n d ire c ted a g a ins t era f ted u " .-\ t: I! I (\ f G and h i 

ar th following: 
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(a) Education through c raft is nothing but child labour as 

through cra ft is n o thing but child labour as through his 

hard-work, we are going t o payoff the t eache r. 

(b) Working on a craft for sometimes or so me huurs in a da y 

ma y exhaust children. They may not able to co ncentrate 

on thei r studies in the class later when they assemble 

for th e purpose, 

(c) By taking of craft and by making it a centre of all 

education, are we not going back to the "cow-dung " age? 

Are we not putting the clock back when this is an atomic 

age and a century of rapid industrialization? 

(d) nt r oduc ion of craft will make educat'on all the more 

cos tl y . 

(e) Edu('ation thr 0ugh lJ.,'(\:k ci0ee; not appea. tn ~n.elligp!!. 

and hri 11 iant ('hi Idren, v'e can ell .he! ~f importance 

(I :- w 0 r k and : 1- ':- 1- '. - :. ,) usa cI : ant age ~ ,:' f r h -5 : ':.- a 1 abo U :-

and convert hem to our side rather thar f,rce them, 

(f ) :l. not her pro b 1 em 1 S (' r'3 f t r 'H u r U an s c!w 0 1 s . G and 11 i h:t 

suggested only \\' 0 Lraft. , agrirulture and spinning anJ 

wpaving. But 

f o r those choo}e; 

are suitable fo:- rt.:ral 

which are 10 ated l~ 

schools or 

conge sted 

l ocalities o r in big c iti es , e go for hools which are 

found in Bombay where chi ldren hav e not e 'e n seen real 

co ws or buffaloes. 

(g) Attitudes of par e nts t o wards basic educatio n is no 

lwa 1 thy, -\ p r(,11 ,,~ .. ( s a child c' e;cr.""",,} t o 1 arr 

some thin g and wh n o. hi c; return from sch0nl . th e chi ld 

t e lls his parents th a t he did this much digging and that 

mllch spinning, the pare I i s flabberga t ed. 
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Contr ry to he abov criticism Sifuna (1975: 19) stressed 

that, in the primary school which hrings rural life into the 

c Ia sroom, the importance of he hoe wi 11 b stressed and 

simpl tools could be demonstrated, the advantages of 

impro\-ed ed, of imple ox ploughs and I)t simple methods of 

animal husbandr - can be tr ssed. The proper ies 0 

fertilizers can be explained in the cience classes. The 

possibilities of proper grazin~ practices and of terracing 

and soil con erva 'on methods can be taugh. Pupils will 

learn to understand what they are doing and why and will be 

able to analyse and failure and consider possibilities for 

greater improvement. 

A bare catalogue of the list of activities which have 

alread: found their way in ("\ choo s indica es wha a ri h 

field is at hand. There is wo rk with paper. card board. 

wood, leather, cloth, yarns, clay and sand, and the metals. 

with a!1d wi ho. oo ls. prcc"sses emplo:pd are fold'ng. 

cu'ting, picking . . easurin!? m( lding, pa terl-makin o • hea in~ 

and cnoli ,g . and he orera_:o, s cha ra cteri ti_) uch to',l,:" 

:\s the hammer, <;3\\. file e.r , Out oar exC'ursions, gardening. 

and d raw i n g, ina d d i _ i I) n 

games designate some of 

prohl m of the edura t r 

o rountle _ varl~t ' of 1ay_ !1'~ 

_he model of occupation_- The 

1 _ to engag p pupils in these 

activities in such way of gaining manual skill and technical 

e f f i c i en c y wit h i mm e d i ate a tis fa c t ion f 0 u n din the w 0 r k . 

together wi th preparat ion for la er usefulness (Dewe·. 

1944:196). 

As has been pointed out abo "e. d' fferent educator 

p.xpre~ E'd hp fu_uTf' I)f work - o ientl~ e 1C ion i'1 differen 

way . : p ople like rere nd osti"le.hwaite see it a~ 

ruralised education which has agricultural bias; people lik 

Gandhi put it as craft- entred eduC' tion though it 1. 

criticized; lh oth r like Dpwey sees it a. experiences with 

different practic s in clud ing different games. People lik 

S ifuna, rellin. Manzor nd p rticipants of a conference of 
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,frie n Ivl i nisters of -due 

duration for linking, 

1011 he l d in 1976 . L g()'S. St.E' it a .... 

s"'hnol and thE' c-IImmuni ty (ind for 

j'nk i ng '>c-hnnl and \<,orking li f e , ,ny IV Y mo'> of t h em 

. up p ort th int gra i o n of th o r y with practic and he 

incul r'.:\ ing o f pc)<;itl\e' ude toward" work, 

2 .3 Formation o f Students' Attitudes as a Result of 

Schooling. 

An atti tud e is a p o in t of v i e w, a n id e a o r a belief which 

as a n em o ti o na l conte nt of t en e xpre s s e d a s a pr e judi ce o r 

bias . RE'search clearly indicates that at itudps can be 

changed t hrough inst ru ction in th e s c h oo ls a nd that many 

i tudes are mo r easily changed in thp eleme .. t ry year. 

ha, later, HPjlrl" h, "c:; '-tni girls ; ,'pl)p w.1olesom-=-

a itudes toward wn rk 1~ _ n~ way in which ,he:, ernE', ar .' 

school can e of ;P31 ser 'i,p 0 he indi\'idual an .. soc 'e ty, 

:,C· ppy in 

e'\ample ) 

h'7 at.i udes r" 

lc.'~· · ~·-l"': ~ 

!, i 1 d r e n t n \\ ", I' I..~ w) r i< a 

(I 
,J 

ahou: 

t i tud , t (llliqr . ',\', rk , for 

r;>, n pi n f .., r :-;> i f r t) '11 1") ph \' i () I! r p : '" r fl n f h P 

learnf'r lIch as willingne <; n : 

( 1 ) 

(2) 

0) 
(4 ) 

Eden 

a titudp 

st. ... f) r k p r o m " ': ) . 

work wi t h n hers. 

take gnod rar of pu l ie proper y . or , 

\Ii 0 r k wit h ~ nth us i a " maTI d \' i go II r ( F r\ e [l , 

furthpr expres at socia l scien ic:; 

73 : 1 ~ q) , 

laim ha 

pligh t and sha r e hi e motion , Ch i Id r en usua 11 y ide nt i fy 

.. i L adul s 1 ''''~'''C;'' to he,,:, ,!,.., '-tdult .... "', +he ide 1 figllr 

and mod, I s, A dild's modt'! may bE' his paren t s, e cher s and 

pE'rs ; a t '>rhno l his i mr!)Prji::'l.p nr)tit" 1 hi.... . f- a " h (-' r w h ( 

re I a t e $ t 0 h i m w he n hl e::t r n s t o r e a d , 'Jh e c h a r ae t e r she 

-
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re-:'\ <; bou m y b come hie;; mod I ; he imita p tht> mud Is and 

in rojec their values. T ' aching materi 1'5, extbooks ~nd 

library books including fiction and biographies mue;t hI" 

arefully chosen to serve as sourc <, of exemplary mndels. 

~. ud . r not acquired memoriz tion and 

verbalization, but through pra c ti rp , the .chonl hould 

rra ge for opportunitip , and e 'pry clase; lesson should 

ofter these practice opportunities (Herber aId \\i liam, 1961: 

3.1]-,7<:') , 

As the above views indicate, children can be helped to 

1:!1dpr5 tand ha tit is des i rab! p for 'Jne 0 "'ork. 

On the need for h develnpmen ' ~ P). i ive t' • 

e. r ble) a titude tow rd wo rk in rimary • r' hoo 1 , 

(lq73:143) ha this .0 say: 

Bec~usp our t> onnmic plans place ,.>xigent 
df:'ffi'::l.!1ds on tte n3,ioll'" ~d .. '.?Li H, r !' :.!,th 

e '.' p 1 m !1 p n w e r :H~ d <; }: il 1 <> d 1 a h () U !' I .. P d n 
n'" ~·x pc 1l!r pr i', qr,' <; 'r. " 
ct), ibu t> knnwlpci,,1:' ,r!d c:,:il~s :··~_:i ',d 
f'r d'rpct '!~e in the proc s" ,)f ('(ln0m'C 

i ' .. . l~ ~ n1·~ t·' 
.... j, • • 

.. ! 1 t l: (":4 n ' '1 t ,... : r 11 .. 11 (' ~ ~'~'''' ~ 1 !'': 

aild dt>u:·10pm P fl nt wei - ~."r!r .::!~~ 'Arlk 

f (I r r p (f tl e n a ' (I n b: ' :' r" ~ I " 1 : 1'" c: 

children. during the 'r fll!"ITI' ti 'r? 'PO re;. 
fp iog:" of \'(, ion and l-·yalt:. 

: :erer II ed in Ht·ynem n ,IQ71 :85) re drked th 

(or 

Eden 

hotll 

the society and the type of education offered initia ed 

schonl rhi ldren to expect wag p em loytnpnt in the offices. 

C;(. he education provided wa~ n0 rpl21t d i he taskc; which 

ha\'e tn bE:' done in the develnpin~ I\","rld. 

I i s e vie n t t hat , ': r e r p .\ S ,I'~ t' - t h' S r: .1 '10 I 

exhibit unr alisti< occupational 

rplativ'ly acrura p fPflec ion ot 

are gi - n . 

exp r a·ion which 

he tYr~ .. ,·<.Iucation he 
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\1orsy (1979 : 320) and Manzoor (1979: 329) , 

u s, dignity of physi ca l labour and the 

:he worth of each human being irrespective of 

~a n be taught In schn ols only to the extent 

ries to 1 i e by these values and respect 

co ncrete actions and behaviours. As long as 

-- -d and incpntive systems demonstrate its 

:- ef erence for a clerk or a teachers by allowing 

larger income (and he social status and 

- go with it) than that of a weaver or farmer. 

the above views, 

- -~dents through an 

-. he wrong kinds 

ILO 

of 

(1986:53) noted that 

excessively 

attitudes 

academic 

and job 

~ . cou raging rural-urban migration particularl _ 

_ hare resul ed from government policy in 

Bertha ( 1973 : 106) claimed that the major 

.can countries as they ry to battle against 

_.ce . pov rt: a .. d illi erac are attitudinal 

King<; (19 0 :23 1) he )roblem in the poorer 

ften been 

::. 3. ke thE"m 

f the rural 

how to l ower he aspirations of 

accord better wi th the work 

(and urban) areas. 

op le In Africa formal education ends with the 

the priman chool cycle . From i searl ' 

school in Africa ha been mainly, an avenue 

jobs. Thos e wh n ju t acquired the skills of 

. ting found white-roll r job awaiting them . 

.. patt rn expectations and all who went to 

r eye on whi e-collar jobs . Even th o e wh o 

.. ar' s hool educatio. could ha e theil 

:- white-collar jobs ful 'died because the role 

~~ re generally as high as 90 percent or over. 
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But the situation is now changIng many African countries have 

rapidly expanded primary education during the last decade and 

have turned out many school leaves (Busia, 1964:38) 

Primary school was viewed only as the means whereby to 

secure entrance to secondary school which gave access to 

ur-ban employment opportunities. There was evidence however 

of a real ambivalence in parents' attitudes here: on the one 

hand parents wanted a purely academic curriculum to maximize 

the chance of their children's selection to secondary school. 

In the event of non-selection, however, parents would have 

preferred the inclusion of some practical knowledge about 

farming Or a trade thereby making it less likely that the 

y outh would have to return to subsistence farming (Colclough, 

1975: l:'-i::'~) 

In view of society's self-adopted attitude, man, in order 

to i:Tspr-O\iE t-,is social status, has found it necessary ... -
I...U 

abandon ' man~al work', and to turn to some other occupation, 

f or e }; amp.:. e, Uni'e~sity Prof essorship whICh has an air of 

f::espectabi 11 ty, i " this sense, 

dees not necessari11 i~ply t~at tne ~o~ ~ 1S o~ greater value 

communi ty, not- does • .L. 
1 I... imply that the vlork brings 

greater real satisfaction to the person concerned. The 

satisfaction to the person concerned. The satIsfaction might 

be no more than a gratification of false pride, and an uneasy 

contentment based on smugness and warped values. Even more 

demoralizing is the tendency, e>: cept dur i ng times of dire 

national stress, for that "easy" job to be regarded as the 

desirable one (Kelly , 1958:32). 

has been • ..J ..,olnL.Eu aspirations 

e}: i st i ng e ·'.!en befOre they went to school seem to be 

strengthened throughout elementary school years by learning a 

nel>J way' of life, turning youth away from the rural economy. 

Though it seems that there were differences between urban and 

rural families, in general, school was considered by parents 

to be an investment that would eventually yield some profit. 
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. " to imply a wi h for their children to go to town 

be t profit lay. 

-jdy of aspiration wa carried out by Ruth Fricke 

Her intention was 0 discover how future plans of 

_ -__ . of Liberia compared wi th those of the youth of 

~I"rmany. She used a free composition tilted " f uture 

. -:s of my life" in which pupils from the fifth to t,he 

',' a r S 0 f s c h 0 0 lin 1 eve n s c h 0 0 l" 1 0 cat e din two 

~ pa rt ici pat ed. Altoge th e r 10 60 out o f 1086 pupils 

-~::-t in th e e ssay. Th e r e were 303 girls and 757 boys, 

the elementary pupils were anxious to finish 

school. The 1060 pupi I s named 65 p r of e s sions o f 

to them. Only 48 (about ~.5 percent) hoped to farm 

_ ure ~nd the number of those who aspired to teaching 

-~e r was even les . ~ost middle - level technical jobs 

attract any pupi 1 (Ohuche, 1973: lOb). 

argument that chn() the cau,e (or a 

:ory cause) of llnemplo~ment runc;; 5- omething ~ ike IS: 

-,a\'e rrov'ded curricula unre at cI tn lif , the: ha\'e 

- - ~ e d () 11 !l t' ,'1. "l fit' '! I r t ) ',11." ~1:' g 1 t 'J ' h u ~. r ~ . ~: - q 1 : 

g'ven youngster a pira on be:und their 

~ ies and neglected the ski lIs needed by ,h~ labour 

Hence. schools are direc ly re pon<.,ible for the 

~ unemployment . The first piece of evidence usually 

the fact tha t most of the unemployed are unskil ed 

1991 : 214) , 

r-ding to K 11 Y (1958:41) the school sy tern _hould 

~ositiv a titude toward an. work, us ful to the 

Thp at iturJe of h flormal cl1 i 1 d should E- to erv 

for in th::lt way h wi 1 1 ultimately come to !> l' r \' 

I. i 'n 5 e 1 • I::;J~ a~ ~O :: I. : .... S 10" 1 I j f e and the 

o whIch he b~ nas, 
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Concerning the role of cut-r i cuI um as an instrument for 

developing attitude many expressed their views. 

According to White ' 1975:41), Skepticism over ~he means of 

attaining soc i al goals through the sCiiools stems from a 

Lno",;l edge of the currIculum. EIIE-y (1964:325) also noted 

that, for any significant impact 1t 1S necessary for teachers 

to be conscioL:sly COillm':'tted to the cLlrrlcLllar- goals. vJi thou"t 

consistent ~eacher attitudes, curricular effects are mInimal. 

A child's attitudes stem form numerous sources. Parents , 

peers, mass media, tradition, Personality, religion, and many 

other factors play determinIng roles. A child spends 

relatIvely little time in a school class room. The depth of 

classroom impact will depe:id upon hO,,1 consIstent it is 

~lth the attit~d=s o~ the general socie"ty and the attItudes 

of the SChool c~ildren as to ~hy tney are in school. I -t , f Of'" 

e xampl e, parents send their chIldren to school to I earn the 

ways o~ the modern world wel~ enough to attain whlte-collar 

emple/ment, It Will ta~e considerably mere than a currlc~~~m 

c~an;e to conVince t~e child 0; the .Ialue of agriCLtl twf-al 

T 
J. · .... ias a b 0 '"1 , ! r- e~Tlerrli:J er-

conver-sat. i on I had wItn my fatner 
the 

he 
~-emi nded me t hat 
worked ha~d so 

It was Important that I 
as to cope wi h the 

responsibil1ties that were ~ai"tlng for me. 
He swore that he would try his utmost to 
find each penny for my school fees, but, in 
return, he expected me to pay the school 
~ees of any o~her children he might have 
and also to look after hlm In his older 
days. It was made clear, beyond any doubt, 
that I was· bel::g sent to school on a put-el·, 

baS1S. 

schoo} fees was mereJ-
was expected 
res ul ~s. 

to substantial 

of : : C' 
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Wha t i taught has relatively little to do with the 

success or failure of a particular school system (Poster, 

1964:61). Children are motivated to school by social forces 

outside of th e school, and wi 11 continue to be influencE>d b; 

those ome ocial forces while in at endance. It is 

unrealistic to assume also that societal attitudes outside 

the school can be altered quickly. as the Tanzanian wish to 

do, given a lack of communication techno'logy or a lack of 

wi 11 ingness to use the former soviet force methods (Heyneman, 

1971:82-83). 

African children simply do not attend school to learn to 

be good farmers or to establish their links with their 

cultural or political heritage in a socialization process. 

Whether agriculture or rural vocational biases are introduced 

will not influence their basic orientation to acquire enough 

training to provide an income, security and personal 

satisfaction. which, at the present ime. continue s for 

economic reasons to be salaried employment and not 

agriculture. Societal attitudes are simply not dictatable 

from the capital, and empirically. a ti udes are f ou. d to be 

more influen ced b profit maximiz tion !:lan b: ' sp ntan..::.ous 

desires for self - sacrifice to the nation. Because profit is 

still the economic-s ocial rule of s ocia ist Tanzania, the 

schools should not easily alter attitudes aIVay from life 

facts (Heyneman, 1971 :83). 

Hence, the aspiration of the people for social and 

economic betterment seems not only the result of education, 

which seen as a means to betterment, but rather the result of 

the contrast so patently visible between the material and 

cultural limitations of rural life and th e apparent richness 

of urban life. Therefore, on the development of positive 

attitude towards work in the elementary school not only the 

school curriculum but the societal attitude, the attitudes of 

the teacher, the peer groups, and others like mass media seem 

to play great role. It seems that also aspirations existing 

even before pupils enter school are str ngthened throughout 
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th school year by IE"arning a new way of lif e , thu turninl! 

the ~chool lea 'er<; awa_ ' from subsis ence conomy . 

2.4 Some Ba ic Facts About the Nature of the Ethiopian 

Curriculum. 

For mo rp than half-a entury Ethiupia has been 

E"xpE"r imenting with a system of modE"rn education patterned 

after what is accept d in the west as a good education 

sequence for children, a system based on the "mastery" of the 

three-R's (Maaza, 1958: 139). 

In the past, many forE"igners interested in Ethiopian 

education have been puzzled by he fact hat thE"re was so 

mu c h me mori z ing and pparen ly so lit I e uncers_anding 1.. 

Ethiopian school Itere ar e two kind . of mem oriza ion: 

understanding and memorization wi th 

thi o 'a :: c!l'lcren meno !-' : e ~ ' h litt e 

memoriza ion withou 

u" d t! rc, a Lg . Tha 

unders and i .,. 1 S ) \>; .;:; act (Girma. 

1 9 3:2 ) . 

Ga __ 'n~ (\ - h ... _ .. t ' l't I 

Ethiopia is that 50 many W!l to f o rce h r t o f c>llow ready­

made patterns of education and accept <Hl\-i ce which just means 

"Do what we have done, and wi be well with you Perhap 

inorder to prove that pre c ious 

terrific difficulties accumulated . 

E"ars wil bE" lost and 

It is claimed by for~ign critics that as a riculture and 

animal husbandry are th main bases of thp Ethiopian economy, 

these should be studied in the elemen ar schools from the 

very fir t grad and hat tl ' }"'. should be compul ory subjCC 5 

for T acher Training (Pankhurst, 1958 : 146). Infact. the 

Teacher Training school at Harar devn ed much att ntion t o 

these subject in the yea r 1956-57 but in 1958 the American 

instruct or who undertouk this teachin g has been div rted to 

the still more urg nt "extension servi ce" among the farmers. 
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According to Lulsegged (1969:159), despite the need for 

agricultural, mechanical and t echnological training, 

Ethiopian educational ystem is biased toward the 

theoretical. Academic achievement receives much emphasis. 

Promotion from one grade to the next higher, requires 

rigorous testing of students in every academic subject they 

are taking. For an Ethiopian student to derive enjoyment 

from his subjects is rare. His study is not directed toward 

the useful application of kn ow ledge, but merely to memorize 

by rote so that he can pass examinations and thus be assured 

of the next higher step (p.160). 

The development of primary education in Ethiopia has 

s eve r a 1 c h a r act e r i s tic f eat u res . I mm e d i ate 1 y aft e r the 

liberation the need for personnel to work in the civil 

service made it necessary for all schools to give courses in 

basic education. These courses were short and did not 

strictly adhere to regular gr de by grad promotion. ~ost of 

the students who were selected for secondary education at 

that time, did not complete more than a few years of primary 

education. However, because they !Jere matured and eager 

s udents. they foll () ~ed he secondaiY programme, which it 

itself was considered to be preparator work for further 

study ahroad. The curricula and text-books used in Ethiopian 

schools were not standardized and they reflected their 

foreign origin (Tadesse, 1964:8). 

Maaza (1966: 20) has recommended that the primary school 

curriculum, ro oted in the land, could be so designed as to 

encourage children to live in an atmosphere conducive to 

change. 

According to Girma (1964:97), a large nlJm r of the 

schools established in the forties and later in the fifties 

were academic schools, and little emphasis was given to work­

oriented education. This reflects th national attitude of 

Ethiopians toward manual labor and skilled work. 



32 

Tractitionally, a person engaged in some kind of manual work 

was cons ider d to have been posse sed wi th some sort of evi 1-

spirit -a belief which has persisted to this day. 

f)') ~ourse, according to the revised 1957 curriculum, over 

50 percent of the time at the elementary school level was 

spent on non-academic subject like gardening, handicrafts, 

. animal husbandry, all of which have immediate value for 

students (Girma. 1964: 119). When 8-4 system transformed to 

6-2-3 beginning 1962-63 academic year, students had not been 

only had academic courses, about 2S percent of the time would 

have been spent on non-academic courses. The remaining time, 

that is 7S percent would have been to spent on purely 

academic subjects but it was never implemented (p. 119). 

o rd (1958:339-353) surveyed the attitudes of certain 

individuals who were exposed to modern education. The 

p lrp c se of her study were to discover the Del iefs and 

atti udes of the literate egment of the population and to 

ascertain the extent to which the educ8.ional program was 

having an impact on non-scientific beliefs which motivated 

rt i': ud f> an daily b havior 1n E hiopia. One hundred and 

thir y-twu non-scientific b liefs were identified and 

a ministered t o 1.228 students in grades two through first 

year college, 

workers. by 

to teachers, student nurses, 

skillful regrouping of the 

and to first-aid 

subject it was 

reported that there were some commonly-held non-scientific 

beliefs .among subjects. Some of these beliefs were affected 

by learning, others were resistant to education; and some 

beliefs are acquired as the child advanced in age. The non­

scien ific beliefs which are of some in ~rest to curriculum 

planners and reported in the study are the following: 

Manual labourers, uch as pottery makers, usually 

have the ev i I eye· 

Skillful persons can summon the devil. 
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Lord (P .340 ) furth er report d the following: 

There is a belief stretching back to the 
days 0 f heba t ha t manua 1 labourers in 
general. and iron and m tal workers in 
particular can turn themselves to hyenas 
at night. 

Contempt toward manual work is, of course, not peculiar 

to Ethiopia but is typical of any society that thrives on 

sla e labour (Girma, 1964: 102). Thus the Greeks had the same 

opinion of labourers. Plato speaks of them as "those whose 

natural talents were defective from the first, and whose 

souls have since been grievously marred and enervated b_ 

their life of drudgery as their bodies have been dis-figured 

by their crafts and trades (Rusk, 1954:2). so al 0 did 

P a o's famolls student. Aristotle, who hough that "~o man 

can practic virtue who is living the life of a mechanic or 

labourer "(Livenstein , 1963: 132). The American southerner 

likewise trea r·d .hp labourer lik a ''In' th" nm p hPR . an 

hunned with utmost ista tp (\1andel, 1955:3 ). In Ethiopia 

uch a con empt ha persisted t () this day e'en amung sr.-h ool 

chi 1 d r en. \J,' i t h the res u 1 t t hat <; u c h t r a d e _' a c; p I u m bin g and 

~r:('k ~-\ . if1g ar'" reg'\rd'd wi 11 qlI)f'r"~iti)'.,! (- ,1nt mp (G'rn~a. 

196.1 : 102 - 103). Besides, a" Aklilu ( 1967:17) noted it. the 

problem in the E hiopian educati0n is the absence of 

carefull worked-out educational policies. lncritica 

accep ance as well as rejection of recommendations forwarded 

by foreign advisors in addi tion to the inadequacy of sui table 

textbooks and other teaching materials have aggravated th e 

problem . 

Gattegno (1958 : 140) remarked that contrary t o 

cnnven tional thinkjng, Ethiopia' problem is not tha of a 

slow developing country but that of a fast d velnping nation " 

Too fast for anyone to know that to do at any moment; what 

to put into plans, so that th y (Ethiopians) are not oh olete 

before them corne into existence ' what 0 conceive as an 

answer to so many challenges". The tendency under uch 

circumstances 1 to become too much concerned with onl th e 
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external aspect of development such as increasing the number 

of school the training of more teachers, the production of 

more materials or the importion of the achievements of the 

west in ever larger quantities. Overburdened and too much 

engrossed in uch engagem nts, there is the tendency to 

overlook the crucial problem at hand, that of fitting the new 

education into the cultural pattern of the country. As a 

result of this negligence, the schools become places where 

entirely novel values are transmitted and alien tastes are 

developed in the young. Thus, the modern schools in Ethiopia 

become breeding places of discontent (Girma, 1964:121-122). 

The Ethiopian curriculum frequently fosters unrealistic 

expectations both in terms of the availability of f urt her 

schooling and in vocational opportunities for the educated. 

The schools today teach ubjects in both the rural and urban 

areas as though everyone will be admitted into the 

universit As a re ult all students. rich a.d poor, fas 

learners and slow learners ali ke compete in the same 

educational arena. Less than two per cent of th o e who enter 

first grade manage to get into the university (~OE, 1968:8-
q ) . 

Western curriculum in Ethiopia, since its inception in 

the early twentieth century, kept intact the attitude that 

those who labour with their hands are inferior. This lack of 

balance in the education system played a part in cutting the 

child off from his environment by influencing him to give 

much attention to intellectual work than manual or 

agricultural labour (Tadesse, 1974:86; Hayallu, 1982:39). 

As indicated above, the education ystem seems give rise 

to a revolution of ri ing aspiration and job expectations 

among students and their parents. In this revolution of 

rising aspirations for jobs, the expectations in Ethiopia 

seemed far too high and, therefore, not ansi tent with th 

job opportunities available in our country. 
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2.5 Methodological Consideration of Content Analysis. 

What is Content Analysis? 

Janis (1949:55) defined content analysis as any technique 

(a) for the classification of communication content. (b) 

which relies solely upon the judgements (whi ch theoretically, 

may range from pe r ce ptual discriminati r .. :. '.' sheer guesses) 

of an a nal ~ t or gr oup of analysts as 0 which communication 

contents fall into which categories. (c) on the basis of 

explicitly for mu lated rules. Cd) provided that the analyst's 

judgements are regarded as the report of scientific observer. 

According to Pais ely as cited in Holsti (1969 :3) content 

analysis is a phase of information processing in which 

communication content is t ransf ormed .hrough objective and 

systematic application of catego r ization rules. into data 

that can be summarized and compared. 

Berlson (1952: 18) also defined C"' n tent analysis 

resea r ch technique for the objec i~p, systematic, 

quantitative de scripti o n o f he ~ ~ ~ est co nt n 

communications , 

as a 

and 

o f 

Thus, in simple terms, content analysis is the systematic 

and quantitative classification of the content s of recorded 

or written materials. This can be done based on the 

categories which are clearly formulate and well adapted to 

the probl em and which reflects th e in 'estigator's r e search 

question. 

Despite their diversity definitio .. s of content analysis 

reveal a broad agreement on the requirements of objectivity, 

system, and generality. Holsti (1969:3) con siders the 

meanings of these r equi rement s . A to him objectivity 

stipulates that each t p in the research proce s must be 

carried out on the basis of exp li c itly formulated rules and 

procedures. Even the simplest and most mechanical forms of 
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content analysis requi re the in ve stigator to use his 

judgement in making decisions about his data. What 

categories are to b e used? How is category A to be 

distinguished from category B? What criteria are to be used 

t o de c id e that a co ntent unit (word, th eme, story, and the 

like) should be placed in one category rather than another? 

Onc e the document has been coded and the findings are 

summarized, what was the reasoning that led to one inference 

rath e r than alt e rnativ e ones? obj e c t i vit y implies that these 

and other decisions are guided by an explicit set of rules 

that minimize - although probably never quite eliminate - the 

possibility that the findings reflect the analyst's 

subjective predisposition rather than the content of the 

documents und e r analysis. Thus, one test o f objectivity is: 

c an o ther anal ys ts , f o ll owi ng i den 'c a l p r oc ed ur e s with the 

same da t a , a rr ive at sim il ar conclu s io n ? 

Sys t emati c means that 

co nt e n t o r ca t eg or i es i s 

he in c : ' ~ion a nd 

d one a cco rding to 

exc lu s i on o f 

co nsistently 

a r ~ P r ule s. This r equi r emen t cl ea rl y el iminat es anal yses 

i n whi c h only ma t e r ials supp o r!ing t he inve stigat or ' 

hypo t heses a r e ,q mitted a c; P'l en'-;- . It "l.lc;: t) implip c;: ha t 

categorie s ar e defi ned in a manne , wh i ch permits them t o be 

used a c cording t o c on sis t e ntly app lied ru le s (p.4 ) . 

Generality, requires that he findings must have 

theoretical relevance. Purely descriptive information about 

c ontent, unrelated to o ther attribut e s of documents or to the 

c haract e rist i c s o f th e sender or r ec ipient o f the message, is 

o f little valu e (p.S). 

Th e requirements o f objec ti v i y , s~stem and generality 

seem not unique to content analysi being neces ar 

conditions for all scientific inquiry. Thus, in general 

terms, content analysis is the app licati on of scientific 

methods to documentary evidence. 
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Differ nt writer forwarded more or less similar steps 

(procedures) to perform content analysis. According to Lewy 

(1977: 182) to perform content analysis one first needs to 

define a series of relevant categories: ~. factual 

information, explanatory sentences, and open question. 

Second, one has to determine the unit of analysis: it may be 

a spe c ific learning activity. a paragraph, a sentence, or 

even . a single word. 

As to Worthen (1987:314) in reviewing documents, content 

analysts procedures have much to offer. Content analysis 

seeks to quantify content objectively, according to 

expl ici tly formulated rules and mutually exclusive exhaustive 

categories. The content analyst counts coding uni ts or uni ts 

of measurement (for example, words. themes, paragraphs) and 

pla c es them within the categories . 

Ho i i ( 196 9:94 ) f o rward ~d hr ee que ti on s wh ich ca n be 

used as a leading questions. 

How is the resear c h prob l em defined interms of 

ca pgo ri l:' <:: ? 

What unit o f c onten l' t o be class·fied? 

What system of enum e ration will be used? 

A central problem in any research design is selection and 

definition of categories . Content analysis stands or falls 

by its categories . Particular studies have been productive 

to the ext nt that the categori s were clearly formulated and 

well adapted to the problem and to the content . The most 

important requirements of categories is that '-,. must 

ad equately reflect the investie:at or ' s research question. 

This means first of all, that the analyst must define clearl 

the variables he is dealing with (the conceptual 

defini tions), nd secondly he must specify the indicators 

which determine whether a given content datum falls within 

the category (the operational d finition). A good ope rati onal 

definition satisfies two r quirements: it is a valid 
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representation of the analyist's concepts, and i tis 

to produce sufficiently precise that it guides coders 

reliable judgements (p . 95). 

In addition to defining the categories into which content 

data are to be classified, the analyst must designate the 

units to be coded. The single word or symbol is generally 

the smallest unit that is used in content analysis research. 

For many purpose the theme, a single assertion about some 

subject, is the most useful unit of content analysis. It is 

almost indispensable in research on propaganda, values, 

attitudes, beliefs, and the like. A maj o r drawback is that 

coding themes is usually time consuming. Another difficulty 

is that it boundaries are not as easily identified as those 

of the word. paragraph o r item (p. 116). 

In deciding how to analyze his data and present his 

findings . he anal 5. choose bo h the unl in term of whi ch 

quantificat i on is to be performed. and the system of 

p,ume rat ion he will u:-e (p .119). 

Fox (1969 : 64 Q ) identified three ha ic age . of content 

analysis: 

deciding what the uni t of content 

wi 1 I be, 

o be analy ze d 

developing the set of categorie ; and 

developing a rationale to guide the placement of 

responses in categories. 

Shapiro (1980:19-34) has followed: 

text book selection, 

deciding what the techniques of measurement will 

be, 

selection of categories in relation to the 

analyst's, 

Choosing the system of enumeration. 

Inglis (1980 : 43-51) and Powell (1985:519-533) al 0 used the 

same procedure . 



Krippendorff (1980:26) forwarded the following basic 

concepts to u e content analysis as a research method. 

What data are to be communicated to the analyst? 

What is the context of the data? 

How the analyst's knowledge partitions his reality? 

What is the target of the content analysis? 

How the inferences are to be drawn from the data as 

the basic intellectual task? 

What are the criteria to validate the ultimate 

success of the results? 

1. In any content analysis it must be clear which data are 

analyzed, how they are defined, and from which 

population they are drawn. Data are made available to 

the content analyst, their context is not. Data exhibit 

their own syntax and structure are described in terms of 

units, categories, and variables, or coded into a 

multidimensional scheme (p.26). 

2. In any content analysis. the context relative to which 

data are analysed must be made explicit. While data are 

made available their context is constructed by the 

content analyst to include the surrounding conditions 

(p.26) . 

3. For any content analysis. the analyst's interest and 

knowledge determine the construction of the context 

within which inferences are realized. It is therefore 

important that a content analyst has knowledge about the 

origin of the data and that he r veals the assumptions 

he makes about how the data and their environment 

interact (p. 27) . 

4. In any content analysis, the aim 

inferences must be clearly. tated. 

the analyst will want to know about. 

or target of the 

The targe tis wha t 

Only if the target 

of a content analysi is unambiguously stated can he 
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judge whether the content analysis is completed and 

specify the kind of evidence eventually needed to 

validate the results. 

In any content analysis, the task is to make inferences 

from data to certain aspects of their context and to 

justify these inferences in terms of the knowledge about 

the stable factors in the system of interest. It is by 

this process that data become recognized as symbolic or 

are rendered informative about something of interest to 

the ana I y s t (p. 27) . 

6. In any content analysis, the kind of evidence needed to 

validate its results must be specified in advance or be 

sufficiently clear so as t o make validation conceivable 

(p.28). 

Ac c ording t o Sh a pir o ( lQ 80 : 19-3~ ) . though diff e rent 

writers on content analysis use different words their steps 

in content analysis are more or less similar. Accordingly 

this study used the common procedures forwarded by the above 

commllni cati on th eo r e ticians. Th e pr oce dur e s are: 

text book selection (indication o f source of data). 

defining the research problems in terms of 

categories in relation to thesis basic question, 

identifying the technique of measurement or unit of 

content, 

identifying the system of enumeration. 



CHAPTER III 

METHODS AND PROCEDURES OF THE 

3.1 Data Collection Instruments and Sampling Procedures 

Two major methods wer e used to collect data: textbook 

content analysis and questionnaire. 

3.1.1 Content Analysis 

3.1.1.1 Sampling procedures 

In order to investigate whether the primary school 

curriculum is work-oriented or not, the contents of the 

textbooks were analyzed using stratified sampling. This 

sampling method is used because it recognizes several 

distinct sub-populations within a population ca lled strata. 

Each sampling u it belongs to one stratum only. Random 

sampling is carried out in each s.ratum separately so that 

the resulting sample refl ects a priori distinctions known to 

exist within .he population ~ Krirpend orff , !980 : 661-

Therefore, under this investigation the content of social 

studi s, . . gricu ure, Amharic a:ld Science o f Ethi o ian 

elementary school textboo ks analysed. These 

d p 1 i be rat ely s e 1 :' C • e d sub j e c t 5 i r. - 111 d "" a'- d em i cas we 1 1 a 5 

non- a ad mic su jects . When i sai de iberately. o r 

example. from the tw o languages, only Amharic starts from 

first grade. So the only mean~ was selecting Amharic. The 

following Table shows the subjects concerned. the grades and 

the number of books used for content analysis . 

.0. Subjects 

Subjects. Grades and. umber of 

Books Used for Content Analysis 

Grades I 
I ~o. of Books 

I Amharic 1-6 6 

! 
23 Social Studies 4-6 3 

Agriculture 1-6 I 6 

~.~s~c~i~e~n~c~e __________________ ~ ________ ~1_-~6_~1 __________ ~6~ 
I 

Total I 21 



Hence, the subj 'ct under inv estiga 'on for the study 

were the twenty-one elem ntary textbo oks currently in use in 

the Ethiopian elementary schools, 

The ntire pag s of each volume was 

The reason for taking the entire pages 

has few pages and found 0 be manageable. 

aken for analysis. 

that each volume 

Every sentence or 

parag raph or each page was examined and. e"aluated in relation 

to the thesis of the paper-whether or not work-oriented. 

Then, each illustration in the entire book, both photographs 

and drawings were examined to determine whether or not they 

coul be placed in occupational category. that is, whether 

white- ollar. blue-collar, or militar. occupation (adopted 

from Shapiro, 1980:27; and MOE, 1989). 

3.1.1.2 Techniques of Measurement 

.A.. mea uflng unit's he p"'cifi eg'T..:>r~ ., f ~ ().,.pn :ha. 

IS characterized by pl,q l'ing 1 in a gi'·e .. ca "'g () ry (Hols.i. 

1 r . 6q :.;:; ) . 

F '.\ (' h r a r ::\ g r (\ p t1 ... ,. ' \ min 'j ~' '~. <; <- 5 ~ 0> 1- ': h . I '" . h ~ 

IT! P ;:)' l rement for this inves ig<\.~i ( r: . Il l!::: pag ~ I f exerci . e. 

each paragraph depending upon the · oPos.r'· i o n of the dri lis. 

was called a unit (HoI ti. 196Q: 1.6 : Kr') 11" .. o rff. !q :51). 

Whereas a page of vocabulary (in languag ) made 't necessary 

to designate each word as the uni t ard a page of reading 

material required that each paragraph be established as the 

unit of measurpmen Themes appearing in ea~h paragraph were 

cod d in relation to th~ hesis of the pa er-wh",ther or not 

work-oriented. As to Scheider and Dornbusch cited in Hol _ i 

( 969:118) identifying the t E'me o f 3 rar3grcph is a task 

which proved disappointingly !ime C(1. uning and difficult. 
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3 . 1.1.3 Ca t egories 

Inord e r to measure the work- oriented content of each of 

the texts, it wa necessary t o arrange the items a cco rding to 

the nature of occupa ti ons . For this purpose four differ en t 

categories were selected and each item placed under one of 

the four, ( co rdin g to its wo rk emphasis , 

Th e textbooks were exami ned for material that cou ld be 

classified under one of the following categories : 

Category A Topic s wi th whit e-collar 
occupation. 

I Sub catego ry A, Professional, Technical and 
Related oc cupa ions . I 

I 

i Sub categ ory A, . 
I 

I Sub catego ry AJ 
I Sub categ o ry :\4 

Category 

Suh cat e g0ry g. 

Sub ca t glJ ry Jj, 

Sub catego r y B, 

Sub ca t ego ry B4 

Sub ca ego ry BS 

Category C 

Catego r y D 

-

-

B 

-

-

-

-

-

-

Adminis~rati v e. Execu ive and 
Related occupa ti ons. 

Cl erical and Related oc cupat i ons, 

Sa os nc~upati n ns, 

To ic s \\': 11 Bl ue - en llar 
oc cu pati 0ns R e fer e n~ e , 

F a r ~ pr s '-! n'j Ag rl "ul t ' ral abarers, 

~.) r:- ... "' .~ ! .~ ' 9. ~.. r: 5 R ~ : :1 ~ 0.> <] ~ ~ ~~ e r- han i zed 
Transp or! and rO .mun! ca i o n. 

e r a ft sand S e f\ ' ice (. r i rna r i I Y 
lirban) . 

Crafts nd Service (~ot Primarily 
urban) 

Labou r and o th e r c rafts and 
Service 

Army occ upations, 

Topics which are nei her Blue­
~o llar nl1 r whi te - c(l ilar "neu tral" 

(adopt ed from Sharada. 1979: lS Q-1 63) , 

Th e designation (explanation) for th se ca t ego ries will 

be des c ribed bel ow, 
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The a ignmen t of the ulli ts o f measurement to o n e o f the 

categories invoh' ed a judgement as to whether or not each 

unit contained any occupation ~ l emphasis. that is whether it 

c ould be given white- ro llar emphasis, blue-collar emphasis. 

army o c c up tions empha is o r li n u tral". 

Examples 

(a) "Almaz wanted to be office worker". Has a white collar 

occupation emphasi 

(b) "Almaz has g r eat interest in weaving . " 

collar occupati o n emphasis. 

Ha s a bl ue -

(c) "Almaz played a signifi c ant r o le in the keble d e f e n ~ e 

squad. " Has mi litary occ upa t ion e mphasis. 

(d) "Almaz is hard worker . " Is difficult to categorize and 

can be c ia .;; i f i ed i r.t() "ne\l ~, a' 

t o man: ac ti v ities wh i ch '.:'2. .. ·',:.e ~a teg o riz e d f n r bo th 

whi and b 1 p- co llar occupa : ' v :-: Bu" if i reads. 

:t has 

h e impli ca ti o n o f h1u p - colle r occu pati o n . 

harada (1 9 79: 159-1 6 3) gives h e f o ll o wing summary of 

white-c o ll a r and blue-c o llar o c C'u p a. i ') ns ~ith the major 

occupational groups which are taken as ' important for this 

study . 
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1 . White-Collar Occupation 

ational 

profe i onBl , Te chnica l 
and Relat ed occ upati ons. 

Administrati ' e, 
Executive and Relat ed 
occupations 

Cle r ic al Related 
Occupations 

ales Occupations 

Doc o r 
Engineer 

titles 

, Teacher, Secondary 
Tea her, Primary 

I Principal (School) 
University Professor 
Pr i e s 
Lal-'y er 

Business men 
Bank er 
Kebe le Chairman 
(Village President) 

'O ffi ce r. Railway 
Officer, Gorocery 
Clerk, Office 
Postman 
Politician. 

Agent, Insurance 
. Sh opkeeper, Gr CJe~y~ 

Hotel Keeper 
Salesman . Tr3:elling 
e ", ·~ e . pri\: ate 

. 11 lk r:'1.!l . 
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2. Blue-Collar Occupation 

~aj o r occupational groups 

Agriculture laborers and 
other farm occupa tion. 

Occupa ti ons related to 
mechanized transport and 
co mmun i ca ion. 

Crafts and services 
(Primarily urban) . 

Occupa ional titles 

Agri~ulture Labourer 
Gardener 
Farmer 
Gath~r r. Honey 
Gatherl:'r, Wood 
Dairy man 
Hunter. 

Drivor, Bus/rna or 
Driver, Taxi 
~ach i nist, Fitter. 

I 
E 1 e c t ric i an ,,! .• ~\ ,~!:; !,,,!;p, ..... '.! 

"'.", t. U·l" 1I· .. i,'I-. · 

Mill hand, worker 
Factory, worker 
Plumber 
Carpenter 
Gold Smith 
.1as on 

2.1 Cr afts and se r ... ices c.· o t , Black Smith 

2." 

3. I 

primari ly urban) . Vi a\:er 
Potter 
Tail o r. 

Labor and 0 hc>r crafts 
n. n d e r \' ice s . 

III. Milit arv 

A r .1 y C) e cup a ion 

v'a h:na n 
Coal miner 
Di _ h 01 ggt"r 

or. 

\-1il:.ar ' Of ieer 
_cd .J er 
Poli-e (1 

Keb ele 
Trained 

fieer 
efen e Squad 
Gua rd 

Th e next step was an examination of every illustration 

(pic ure) in the twenty-one textbooks from work point of view 

to det e rmine their value in relation tn the work-oriented 

content of the books. Each illu tration (picture) was 

cla sified in he same manner a the if,S ru~tinnal it em 
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3. 1 .2 Questionnaire 

Two sets of questionnaire, prepared in Amharic , one for 

students and another one for teachers were used . The 

s ructured questi onna ire. to be filled by students, contained 

twelve items. It was used to collect data about their 

opinion and attitude conce rning their future work choice. 

The questionnai r e for th e teachers, which ha s eleven items 

was prepared to get additional information about the 

curriculum whether it is work-oriented or not. The 

questionnai re has been both open and close ended forms. 

Bef ore filled by sample teachers the questionnai r e was 

distributed to twenty elementary school teachers working in 

Addis Ababa. Concerning the stude~ts' questionnaire, it was 

pretested with forty Sixth and fifth grade students from 

.'\tse . aod Elementary School . The purpose of the pre t es was 

to find out whether it was unders_andable and workable for 

t!:p desired goa l. R'sponses w'? re atisfact0ry and fel' 

necessary changes wer e made. 

3.1.2.1 Sampling Procedure . 

In addition to sample textbooks of elementa ry school s. 

sample teachers and students fr om seven Awrajas of Easte rn 

Gojjam administrative r eg ion were drawn. This regi on was 

selected in orde r to facilitate the data collection process 

due to the researchers acquaintance I' i th the area . In 

d d i t ion tot his, i twa s bel i e \' e c! t h a ~ i n v est i gat i n g the 

influence of the content of the curr i culum on the 

occupational aspiration of the children who are dominant l y 

fr om agrarian family and those brought u In th e region ~here 

the traditi onal beli f that artisans like iron and metal 

workers and pottery are suspected to urn themselves to 

hyenas at.n ight is o f paramoun t imp or tance. o . East G jjam 

is a typi ca l example fo r th e prevalence of the above 

features. 
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The multistage clu ter ampling d sign was used to draw 

samples. In multistage cluster sampling design frequently 

amples are drawn using one or more sampling procedures in 

.ucces ion. The mUltistage clus er sampling design was 

selected hecau e it is usually used when i is ei ther 

difficult or impractical to compile on exhaustive list of the 

l emen ts compri.ing the t'rget popula ion (Bobbies . 1973:96). 

Based on this, all the seven Awrajas in the 

Administrative region-Bichena, Dejen, Gozaliben, Machasinan, 

Mota, Enesie and Enarj Enwga - were taken into account for 

the selection of samples. From each Awraja three primary 

schools - one from the Awraja capital and another two from 

the small town outside the Awraja centre were randomly 

selected, which make a to al of twenty-one sample scho ols . 

The town were cho en on th e bas is of trans or facilities. 

Only three towns from each ~wraja were used due to shortage 

o f time 0 ra 'e I til o ther are s. 

The selec ion of the sample teachers was done as follows: 

In e c:h own. hI" '11ll!"'':; alh. num "r:; (lr .'lem~:".tary scholJ!5-

were listed out, but he prison schools were excluded sin e 

hey were not available in all the towns. All he school _ . 

with relat'vely larger number of teachers were included 1n 

the stud;. This w s done in order to hay better 

randomization . In each school, out of the available teachers 

on the day of administration of the study's tool 10-24 

teachers were selected randoml., and th questionnaires were 

distributed. Thirty-two percent out of the entire teacher 

population was selected as amples, In brief. the sample 

con ists of 756 tea ch.f<; out of 2378 pachers. 
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The election of the sample students was rton as follows: 

In each town. the same schools whi ch were used to select 

c;a mpl achers were used. Thr ee school<; f r om ach Awraja 

In each school 25-50 students of grade five and 

six were selected randomly. Twenty- seven percent out of the 

",n i r E> fifth and si.'th grade student popula ion was selected 

as samples. In brief, the sample consists Df 2520 students 

out of 9266 fifth and sixth gr ade s uden.s . The se grade 

levels were selected because they are the end of elementary 

school Besides, the effect of the content of the subjects 

on heir aspiration may be seen sin ce they are nearly t o 

complete the elementary programme. 

3.1.2.2 Administration of the Questi onnaire 

By pres e nting a letter of cooperation written by the 

~~ . "" ~duca II . 

nffice 0f Eastern Gojjam . formal letters o f Coo eration to 

the electert <;chools were gi 'en 0 the re ~ar c r.~r. 

ur ' ng h I:-' 3( minis.:,"\ti on o f t .. t-· 

re earcher has trif'd his be'S t o ge ind ... e.1."> . . ~ re ponse's 

from each r-esponden t. To achieve th e a"hl"l" precautio n the 

questionnaires were admini t ered t o teachers ~hen hey were 

in he classrooms at the beginning of an: given period. 

Th n, the teachers were told to complete and return the 

questionnaires before the class session ends up. 

Concerning th e tudent re spondents at" f:'r having the list 

o f 5~ " and 6 h grade students from all he sections and 

seJe ing rand0mly the r equired number. h.· qte ionnair t' . 

were administered with th e h e lp of th e cIa s teacher within 

a giv n ppriod. In case when the srhnols h d larger 

teaching taff and tudents, the same proc dure w 5 repeated 

on the other shift . 

) 
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3.2 Procedures of Data Analysis 

First, th result of an examination of the con tents of 

the sample tex books ar u oth in tables. .-\.d based on 

this, the contents are analyzed. The in.erpretation, 

analysis and ensuing discussion, therefore, are based on the 

results obtained . 

While analysing two analysts were assigned for each 

subject area. The analysts were asked to c heck their work 

for accuracy and precisi on . Infact, to ensur e the quality of 

data two subject teachers were required to analyse the same 

textbook simul taneousl . (igh subjec teachers of more than 

ten year c;er 'ice, for the fnur subject are s). However, the 

analy _ did not know who else w. working on he same text 

book . Af er he wo r k is finished the inve !igato r examined 

he work of the \1,'0 suhjP(,. :'?a (~ hprs an .1" r:wn w0rk. There 

was nn much dif(erence bp~ween their wnrk and was 

arr' ep.::'(. , 

~1 r ,..~ a' 'I ~~ .. j, 

indlrate the students 

collar w·ork. 

• l ' th,:": ~c;~: :.::~ir-f.? items 

a: a 1 

':~itude t () ward and whi t e -



CHAPTER IV 

RESULTS AND DISCUSSION 

4.1 Interpretation and Analysis of Results 

In order to aJidate the major idea<;, and the basic 

que s t ion S 0 f the "t Ll cl y, d a tao b t a i ned fro m t ext boo k a n a 1 y sis , 

and que tionnaire are presented in this chapter. Thi part 

of the study i~, therefore, concerned with interpretation , 

analy is of data, and discussion on the findings. 

4 . 1.1 Analysis of Textual Content 

Following are three tables in which the content analysis 

of the twenty-one textbooks are summarized. 

4.1.1.1 Paragraphs 

, .11 of thf' par::>,graphs .he wpn Y-(ln .p'(.hooks were 

c(lun.ed and ('a Pl!orizpct as h"t " r:g no wf' rk roferen('p or If 

ha 'i ng wo rk-reference as 

lUe-collar only o r neu ra1. Tho:-

wh' .e-c o :lar nnl' 

ro-' til for he 

o 

four 
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Table 1.1 

Summary of Paragraphs by Subj ct 

5::~nce 
, 

Sr: '~.~ :~ t3 ~ , "; 3-

t ~~, N" ~ 

! - .. . J ~y 'l4 

.. 36 2£ 

O(l ! 

It" ~ I 33 

13"' 4 ,"' ... 

In the textbooks of the four subjects shown in Table 1, 

there are 1,374 paragraphs, out o f whir thirty-seven percent 

~rp wo rk-r e ferenced. .~£ain, o. h se wo rk-referenced 

a- graphs. thirt.- Lree reen are hlue - co llar-re.erpnced 

_ i x y -

three per cpn of he' a ragraph<; are w: hout wor rt'f--rence o r 

neutral. 

grad' ) . 

. ct 1 
. , 

..... tl ," 1 ?. ! \\ !~ i .. ~ -

'n l 1 r - n.' t' E' rE' n r p c! II; tl r k s ':l, r p r p ~ : i ',-..) ; :" !: i f ~ 1: -I .; r i '. u 1 1 r t' 

( " grndt') . and sciencp (fi"~' gra de) . 

The blue-"f)llar-r efer need paragra he:; are r ..... ]3 i\'ely high 

in -\griculture, and relativel~ l o w in .ocia l studies. Table 

~hows rlearly tha the n e u t r alp a rag rap h s are rei a i \ ' 1 Y 

h'gh i~ ~ ('181 5tudie~ in all gr dt's I J 

is. more h~n nine y p e rcent. I n m thi 1 coulct e as umed 

ha mo" , ) f hI:" paragr"l he:; (six \'- fPP perren) are neutral 

collar bi sed. 
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Table 2 

Elementary School Curriculum and the 

Incorporation of Practical Work 

Tea c he r r e spondent s 

1'0. Alterna t ives No I % 

1 . It in co rpora te s pra c tical 13-3 17.59 
wo rk. 

2. It doesn't incorporate 623 1 82.41 
pra c ti cal work. 

Total I 
756 100 

I 

To a ques ti on po s ed t o find out whe ther or no t th e 

elementary school curr i cu l um has incorpo r ated pr a c t !cal wo r k 

(Table 2 ) , e i ght y-t wo perce nt sa i d it doesn' t in corpora te 

p r ac ti cal wo rk and e ighteen perc ent said it incorporates 

prac ical ~rrk. Perhaps on h basis of ~~a tbe re~~nndpn:5 

ha 'e reflected, may b argued h~~ _hose :eacher-

r e ~ p 0 n d E' n t 5 who tea c h p r ::\ (' ~ i cal sub j e .: : 5 1 i 1< e han d i c r a f . 

E'lievp tha hE' 

inc Q r r () rae _ r r a C' t i . ~ 

whole 

work . 

eleITIPn ar.' 

of the respondents cio not believp ha 

school (,l_rricull.lID 

~he cu rr i~ulum h~ s 

p r act i c al and u eful act i vi ti es t o prep~~~ ch il dre ~ o li f e . 
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4 . 1.1.2 Occupation 

Table 3 

Types of occupations in Four Subjects 

Inorder of Frequency 

. 0 Occupa t i on I Frequency 

Farmer 

2 Teacher 

3 Factor worker 

4 Ca ttl e breeder 

5 Bee keeper 

6 Veternary Doctor 

7 I Carpenter 

Doctor 

Merchant 

10 Scientist 

1 I Soldier 

l 2 Weaver 

13 Guard 

Administrator 

18 I Agricultural expert 

19 clerk 

20 Athletes 

I Go Id smi th 

22 Mason 

23 Electrici n 

2.1 Artist (Picture) 

Blu - ('ol lar occupa ion 

~ilitary occu a ions. 

106 

70 

15 

13 

8 

8 

7 

5 

5 

4 

3 

3 

3 

2 

2 

I 

I 
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In all the four subjects a total of twenty-four different 

occupations were mentioned which refer to white-collar and 

blue-collar occupation. Of all these occupations, fifteen 

were mention d less than five times each. Twelve different 

oc upatinn were men ianed for the blue-collar referenced 

work and ten were mentioned for white-collar referenced work. 

Of the twelve lue-collar occupations, seven were mentioned 

Ie s than fi e times and of th eleven white- co llar 

occupations . IX were mention d 1 ss than five times. 

The most frequently mentioned blue-collar occupation was 

farming (f=106) which was followed by factory work (f=15), 

and cattle breeding (f=13). The less frequently mentioned 

blue-collar category includes Gold Smith (f=I), Mason (F=I) 

and electrician (f=I). 

The most frequently mentioned in white-collar category 

of work is Teaching (f=70) , follot;l;ed b.- \'ete rnery (f=8) and 

medicine (f=5) while the least frequen 

(f= I) . 

no'er·iew of the trpCj uen'.-· 

categorie 1 . C0!1 ain d bt-lnw . 

Table 4 

men ioned is Artist 

Frequency of Different Category of 

Occupations bv ubject 

Frequenc of Blue- Frequency of White-
Collar category Collar category 

I 

I 
I 
! Subject 

No I 
I 

% .'0 I %1 
I Amharic 41 ' 24.56 40 36.70 I 

gricul ture 90 42 
I 

3 . . 53 
I 

cience 20 18.35 

21 t2.57 7 6.42 

167 100 109 i tOO I 
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4.1.2 Analysis of Pictorial Content 

The total number of pictures in the textbooks for all the 

ample subject was counted. From this total number of 

pictures. work-oriented-reference pictures were extracted and 

the number of pictures with white-collar only. with blue­

collar and wi th neutral pictures were counted for each 

s~bject. The results are shown in Table 5. 

Agriculture, Amharic and science have relatively high 

frequency of different occupations which are categorized 

under white-collar:42,40 and 20 respectively. In the 

subject, intended to be specifically work-oriented, 

Agriculture. the frequency of different occupation mentioned 

hp highest blue-colla r = 90, IVhi p- collar: 42. The least 

frequent in both ca!egory is seen in science f o r blue -collar 

and in social studies for white-collar which is fifteen and 

sPven, respectivel:. 

4.1.2 Analysis of Pictorial Content 

Table S 

,umher of pictures ~ v Subject 

Pi u es 

~nl ~ ar r~fm ... e 

I NU!!loer of PIC res w·.h ue-

~.::;r ~~ .,; Pi: .• 'es ' : . ~. He 

:ell',nl 

of pictures 

,I.&r: :.: :.;~ 

55 I 29~ 

. I 

.... 
• 0, 3 . 

34 

5 

9 

100 

As shown in Table 5, of a1 J 1945 pictures in the sample 

textbooks, 662 have work references. Ou t of hese twenty-

nine percent are blue - collar reference pictures, onl five 
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percent ar white-collar reference pictures. Many (sixty-six 

percent) of the pictures are neutral. The ratio of blue­

collar to whit -collar reference picture by subject, if 

calculated, would show higher in all SUbjects. Looking at 

the su b j ct s parately we see the f o ll o ~ing ratios. 

Subject White-collar. Blue-collar Picture Ratio 

Amharic .......... 1 : 2.4 

Agriculture ...... 1 : 120 

Science .......... 1 : 3.6 

Social studies ... 1 : 2.5 

If the ratio of white -collar to blue-collar referring 

to pictures in each subject is considered it is found that, 

the ratio of pictures favours blue-c o llar works in all cases, 

f o r example 1:120 in Agr ic ulture, 1:3.6 in sc ien c e, and 1:2.5 

in or ial studies. as well as 2.4 in Amha ri c . 

4.1.3 Responses of Students and Teachers 

The . t uden t re ponde nts wer e a.ke ~ o indi cate: 

( ) t o what leve l do th e y aspir e t o ed uc at e themselves. 

(2) t..t:> joh he y I\·quld rd r if h"'y ~3 a choice . 

(3) wha benp .. t ur I) co me ttl y "'xpec fr om ht.:' ir 

e u cat io n. 

(4 ) their f eeling a b ou t d o ing manual ~ ' rk. 

Table 6 

Level of Education Aspire 

Respondents 

!'-iO. I Alternative o % 

1 • Primary 33 

2. econdary 1 t 7 5 

3. Higher educati on, Professional 2069 82 

4. . Vocati onal/Technical Insti 301 1 .2 

To 3 1 2520 100 
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Table 7 

Types of occupat ions Aspired by Elementary 

Students inord er o f Frequ enc y 

Respondents 

No Alternatives No. I % 

I * 1 ~edicine ! 6L7 24.48 

* 2 Un iversity professorship 523 20 .75 

* 3 I Administration 511 20.28 

I * 4 I Airmanship (pi lot) 238 I 9.44 

* 5 ' j Science 141 5.59 
! * 6 Business 101 4.01 

, * 7 - ~ v OffIce c lerg~ 9 9 3 . 93 
I :I: 8 Teaching 63 2.5 

9 Law 51 2.02 
, ... 

1 .23 

~* __ L_2 ____ R_e_l_i~g_i ~n Lead e r _hip 0 . 95 

* L4 Phi los ophy 

. * 15 Political Leadership 14 0 .5 6 

16 Technic 1 3 I 0.53 

17 I Agriculture 1 1 0.44 

18 I Factory work 8 0.32 

I 

_1~ M iJ) ~ rL- -----------+-------+--------l 
20 Military (off icial) 

I 
I 21 ! Carpentry 

22 I Artisanship 
I I 

23 Barberry 

r- ---14 I Wa!.£hi I~~t:-a~ 
25 ~ Jani tor (office 

cleaning) 

* White-collar occupations 

i 



No. 

1 

2 

3 

I 4 I 
I 

I I I No. 

1 

2. 
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Table 8 

Students Opinion on the use of the Existing 

Curriculum of Agriculture 

Respondents 

. Alternatives 

It is interesting because i t is 
related to real life. 

I am not taught its practical 
aspects, so it is not useful 

I don't want to be a farmer, so I am 
not interested. 

I am int e rested in farming because I 
want to be a farm e r . , 

Total 

Table 9 

The Fee ling of Studen~Whe her Doing 

Manual work is Degradin£ nr \ot. 

No. 

41 

211 

2217 

51 

2520 

Respondent 
Alternatives I \ 0 , I % 

Yes 1782 71 

No 738 29 

Total 2520 100 

% 

2 

8 

88 

2 

I 

100 

I 

i 
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Table 10 

The Reasons for Negative Attitude Towards 

Doing Manual Work 

--
Respondents 

No. Alternatives No. % 

1 Those wh o do manual work are 0' It I'a s t 73 10 
in the society. 

2 Educated people should be assigned in 271 37 
the office . 

3 The education prepares men for non- 147 20 
manual work. 

4 Naturally I dislike manual work. 58 8 

5 Manual work i s for non-educated 189 2S 
people 

Total 738 100 I 

As shown in Table 6, more than eight --two percent of the 

respondents aspire to educate themselves up to higher 

educat ion 1 eve 1 . In contrast, relatively few students 

anticipate to stop their education at secondary 1 eve 1 . In 

another words, only twelve p r Cf'rl t of the r e sponden ts aspir e 

to join Vocational or Technical Institutes. When i tis 

compared with those who aspired up to secondary level (five 

percent), it is better. The data in this table show that 

there is a belief that when the number of years of schooling 

increases the wage increases. This is clearly shown in Table 

7 where the students respond about the occupation they aspire 

to join. Table 7 shows that the first five occupations which 

the elementary students aspired to join or be are medicine, 

university professorship, Administration (management), 

pilots, and scienc A relatively high percentage of the 

respondents (24 . 48 percent) indicated desires to become 

future medical practitioners while 20.75 percent wished to 

become university professors . Administration came third in 

the choice of occupation while pilot and science were in the 

fourth and fifth positions, respectively . 
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Tea ching was preferred by 2.5 percent of the students 

while clerical work was preferred by 3.93 percent. No 

willingness is shown by respondents to be soldier, Military 

Officer, traditional handicrafts like weavery, pottery, Gold 

smith, Carpentry, others like barberry, Janitor, Guarding, 

etc. Therefore it can be said that most of the students 

aspire to join occupations which are under the category of 

whit e - col lar. Even the occupation which is conside red as the 

back bone o f Ethiopian ec onomy is aspired only by 11 students 

(0.44 percent) out of the 2520 respondents. When the 

students were asked their opinion on the use of the existing 

curriculum of Agriculture, a relatively high percentages of 

the students (eighty-eight percent) don't want to be farmers 

for they are not interested. Only two per ce nt of the 

respondents are interested to be farmer" and the othe r eigh t 

percent ~aimed that they are not taught its practical 

aspects and so it is not useful. 

Table 9 shows that seventy-one pe r cent of the stud en ts 

bel ie -e in that doing manual work is degrading and only 

twent}-nine percent of the> students accepted hat doing 

manual l'i"f) rk not d'grading. ~hen askf. f0r hpir reason 

not to do manual work, relati\-ely high pe>rc n.age of the 

students (thirty-seven percent ) said that educated people 

should he assigned in the office whil e twenty percent claimed 

that Ethiopian education prepares students for non-manual 

work . Eight percent said that they naturally disliked manual 

work and twenty-five percent believe that manual work is for 

non-educated people. The other response is related with the 

cultural belief of th e society. Thus ten percent responded 

that those who do manual work are outcast and undermined by 

the society. All r es pons es show that students hav e developed 

negative attitude towards manual work. This was co nfirmed b 

teachers' responses which is shown in the foll owing table. 
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Table 11 

The Elementary School Curriculum and the 

Atti tude.LiJ __ I2~ytlops Among Students_ 

Towards XhYllc£Lj .abollL 

,- --

: 

Respondents 

No. Alternatives No. % 

1 It develops among students 551 72.88 
negative attitude towards physical 
labour. 

2 It doesn't develop among students 205 2. 12 
negative attitude t ') w::\rds physical 
labour. 

Total 756 100 

As hown in Table 11. more than sevent;-two per ~~n t of 

the teacher respondents claimed that the elementary 

curriculum caused on students to develop negati -e attitude 

townrds physical labour whi Ie tw o percent agreed that the 

cu r ric u 1 urn did n ' t c a u eon sud en d eve l op neg a t i \' e 

attitude t owards physical labour. 

The students ' responses also indicated that their 

expectation on the benefit of education . 

students ' expectation from education. 

Table 12 shows 

I 



I No. I 

Table 12 

The Benefit or Outcome Expected from 

Education by Students 

Respondents 

Alternatives No. I % I 

I 1 It will help in getting job in 1594 63 
, 

a 
the town/ city 

2 It will help in running a 523 21 
business. 

3 It wi 11 increase the social 357 14 
status. 

I 4 It wi 11 help me in running modern 46 2 
farming 

Total 2520 100 

As shown in Tabl e 

respondents expect to 

relatively few students 

12, Sixty-three percent of the 

get job in towns. In con trast 

(two per cent) anticipate being 

involved in mode rn farming on th e basis of t hei r education. 

This may be explained by th e fa ct that a grea dea l of the 

students ha ve develo ped negative attit ude towards farming for 

most of the farmers in Ethiopia use backward farming systems 

the result of which is only for their consumption. Twenty­

one percent expected from their education to help them in 

running a business while fourteen percent believe that their 

education in any way increases their social status. 

Concerning the expectation of students in getting job in 

town the teacher respondents gave their opinion in the 

following manner. 

, 

, 
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Table 13 

The Extent to which the Curriculum 
is Helpful to Establish LIfe at Towns 

~ l ~ 
Respondents 

. \. . l l' "s No 1.0 ; . - --_.-!..' -...!.-..:..!.-'=-.!-.~"------- ---=- -r--~ 

1 ' Quitehelpful 62 1 8. 2Q 

2 Partially helpful J 290 I 38.36 1 

3 I will fail to help 404 I 53.44 

. n. 

:-';0. 

2 

3 

Total 756 

Table 14 

The Satisfaction of Teachers with the 

Present Ed t! ~ ion v;hich they Teach. 

100 

Respondents 

.'0 . 

Quite satisfied 138 

281 

3::'7 

JOO 

Table 15 

Causes of Teachers Dissatisfaction 

Alterna l\'es 

, Thf> school is d tached from 
reality. 

The school education do 5 not 
prepare students for life. 

Have no idea 

To tal 

Re pondents 

149 44 

150 45 

1 1 

337 100 
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The majority (fifty-three percent) of the teacher 

respondents as shown in table 13, seem to believe that the 

curriculum is not helpful for students to establish life in 

towns. Mor than thirty-eight percent said that it helps 

partially while eight percent believe that it helps fully to 

establi h life in towns. 

On a more genera 1 1 eve 1, it may be 

number of the teacher understood 

curriculum will not prepare students for 

said that a good 

hat the existing 

life in the future. 

Because of this, more than forty-four percent of the teacher 

respondents are not at all satisfied 

education which they teach. 

are quite 

satisfied. 

satisfied and 

The majority 

Only eighteen 

thirty-seven 

(forty-five 

UJ(.t.h the 

percent 

percent 

percent) 

existing 

said they 

partially 

of the 

respondents oo k as the cause for their dissatisfaction that 

he exi ting school education does not prepare students for 

life while forty - four percent believe that the school is 

detacheo from reality. 

Thu seems hat when the curriculum wa designed the 

elemen ary school teach'::'L werp not par icipants and inviting 
.... e 

c rricululTI sepmc:; r) ha\'e great importa .~e when O,le ee_ in 

relation to the above data. 

4.2 Discussion of Findings 

The results of the investigation indicate that the 

textbooks in use at the pres nt time in the elemen.ary chool 

classes contain relati vely very low percentage (Thirty-s even 

percent) of work orient d paragraphs. Twenty-one textbooks 

werp investigated but a clnse examination of these books, in 

relation f) the importance in the futur life of the 

learners, has revealed that they seem not to be adequate and 

helpful. 
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The examination of each subj ect how that the subject 

which is expected to carry more worK-oriented contents -

Agriculture- has relatively high blue-collar referenced 

paragraphs . But, as Tekeste's (1990:33) report noted, 

eighty-three percent of Ethiopian schools have no access to 

agricultural plots. For example. as the report of eastern 

Gojjam Educational office statistics shows, in the region out 

of 336 elementary school which encompa ses 1577 classrooms. 

there are onl 36 classrooms which serve for practical 

activities like handicrafts . This indicates that 300 schools 

in the region have no classrooms for practical activities; 

thus teachers seem to be forced to turn the contents which 

include practical activities into a purely theoretical 

exercise. (Annual Statistics of Eastern Gojjam Education 

Office, 1992/3). 

Though Agriculture, (the backbone of the country's 

economy) carried relatively high work-oriented paragraphs 

compared to the other sample S' bjec sit seemed no t ') 

succeed to develop po i i\.·p attitude .ow.?:-ds farming for mos. 

of the school have no agricultural pl o s wh'ch are helpfu: 

. 0 prac ice .. \nf~ m0st of he farr.1'·rs i'. ~hp ('nuntr' h' \"C' 1o, 

income . Only two percent or th e res 'v.·',:>nt' a1" I!. "'p te: 

to be farmer, j-{ost of ht::' s.udon." a p re highl " 

professional occupations which take longer years of 

schooling . The result confirmed eke te's (1990:87) 

argument. According to him it can be argued that it is a 

waste of resource to teach, for instance, agriculture to the 

urban youth since it is known that future opportunities for 

many of them to become farm rs are minimal, On the contrary, 

it seems that it would make a great deal of sense to take 

educa ion into the countr~'side and each agriculture t o 

PI" an who are alread' prac icing i~. Bu his seF"m" 

require a great deal of r thinking about education, 

especially formal educa lon. 

T kestf>'s argument is supported y the response of 

students eighty-eight perc nt don' want to join in 

Agricultural occupation . To give clarity to this conception . 
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Heyneman (1971:83) noted that whether agriculture or rural 

ocational biases are introduced wi 11 not influence their 

basic orientation to acquire enough training to provide an 

income, securit and personal satisfaction, which, at the 

present time, continues for economic reasons to be salaried 

employment and not agriculture. At the present time, 

societal attitud s are found to be more influenced b profit 

maximization than by spontaneous desires for self-sacrifice 

to the nation. So, if assured of an income equivalent to 

non-agricultural employment school leavers will readily 

assent to becoming farmer. But, it can be said that the 

Agriculture curriculum of the Ethiopian elementary schools 

which is intended to be more work-oriented missed its goals 

and couldn't attract more students to the field. 

When the blue-collar and whi te-collar paragraphs are 

compared, the blue-collar work reference paragraphs are 

relati ely high (twenty - nine perce ), But, ' though he 

whi e- collar work reference shared only fi\' 

the paragraphs in the text books, when it is 

percent of all 

ooked in th 

ca~e of he s udent fu ure <;ork aspiration, it \V~s aspIre" 

I, 2352 t udent out of 2:::;20 whic-h i_ Q.3,33 j1 p r c-ent. Her:c-'~, 

this clearly shows that spf:'cially manual work is not accepted 

by most of the elementary school students. So, the content 

of the Ethiopian elementary school curriculum seem fail to 

develop positive attitude towards manual work. The education 

couldn't change some cultural influences outside the chool 

which affects tudent~ occupational a piration. In general, 

this contention seems to be in accord with Girma (1964:97), 

who indi cated that tr ditionally, as persons engaged in some 

kind of manual work was considered to ha'e been posse sed 

wi til some sort of vi 1 spiri t. This bel i f seems to ha\'e 

persisted to this da. 0, the education hould be able to 

change the e kinds of he1iefs. 

Sixty- ix percent o f the sample textbook have no 

relation with work (neutral). And this is confirmed by the 

responses of teach rs. Eighty-two p rcent of the t ea her do 



not b~lieve that the elementary curriculum has practical and 

useful a tivities to prepare children for future life. 

tudents only aspired to join professional or white-collar 

work which can be achie ed through many years of schooling. 

This confi rm Tekeste ' s (1990:81) argument. According to him 

an occupation in the public sector is most often considered 

s a compe nsation for the number of years of schooling the 

new employee had inves ed. In the publi c sector, wages are 

fixed according to the number of years of schooling 

(evidenced by certificates and diplomas) rather than by the 

complexity of the task to be performed initially designed to 

encourage students to continue their studies up to university 

Ie 'el. This practice produced the familiar situations of 

excessive competition for diplomas. And there seems to be in 

q 'pry strnng attitude in Ethiopia not to take the \'lork place 

as a stage for rendering service to the public. 

The tradition ot awarding through progressively higher 

w g those who stay in chool long~r. seem a misconception 

of the role of educat ion that should b~ re olve Because 

corpnra lng manua. !abf)ur w ich re d,=,r 

m Ij (' h s ':' r 'i e e tot h'" soc i e ty are n e:d 1 e f.' Pc! b J t ~l e w () U 1 d - b e 

worker of the nation. 

Though, in the textbooks those occupations like 

agriculture, teaching, factory working. cattle breeding, and 

be e keeping are mentioned more than other, they are not 

favoured by students. This eems so because the mentioned 

occupations arE' conceived as poorl pa ing and low 1n 

prestige. It might sometimes be argued that, since these 

occupations render much service to the society. they have to 

he favoured by stud nts. Bu this f:>xplana ion. e ms to be 

far-fetched. In a sense, some kind of service is implied in 

any kind of job whether one is a medical doctor, manager, or 

university professor. Therefor, it is rea onable to assume 

that white-collar profp sions attrac young people not 

because of the opportuni ties they provide to do social 

s rvic , but because of th opportunity they get to earn 
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mone and s atus in the society. For xample, clerical job 

was preferred by ninety-nine rural students. This being a 

white-collar job seems to have some prestige value in the 

e es of he rural population. But the proper attitude which 

should ha e been developed (and also which should be 

developed in the future) is that any form of work which is of 

r al ervice to the community should have been worthy of 

e teem, all that if the ' individual trul accomplishes his 

work properly the society should have been recognized hi 

worth. And to develop s\.lch kinds of attitudes, education 

should pia significant role. But the existing educa ion 

system has failed to play the above mentioned role. 

The situation appeared grave as most of the students are 

nn willing to become carpenters, weavers. po ters. soldiers 

and gold smith. Theref! re, the traditional negative attitude 

towards artisanship seems tilted the balance of education 

towards academic learning. 

The abo\! di cussion hows 

rurr· '· , ·· .. ic; no w~rk-orie~ted 

that 

and 

he plementary schoo 

couldn' ~ chan'C!e he 

<, t u d n c; ~ t; t 1 .j. ! \I, 3 r I s \\'... ,- k 1:1 r ... '" ~ i p t ' 1 ~ h ~ 5 p r . ' c E' • 

thp orrupatinns implied for ~he snriet~ 

On the analysi of the c ntenL of the sample textbooks 

farming took the highest t requency (F=106), followed b: 

teaching (F=70) . The insertion of descriptive paragraphs in 

the textbook in relation to the mentioned occupation hould 

have heen aroused a certain amount of nbjp ive interest and 

positive attitude in the s udpnts, but contribute othing (' 

thp dpvelopment of he kind of attitud towards work which 

can h' a<;pir d bas ed on the k nd of 5 r\'i('t' ren '.t- rod for h 

society. orne important work-oriented topics in Agricultur 

likp hep-keeping. and 1. science also agricultural 

artivitiec;, camp t the end of a chaptF'r with nn apparpn 

conne tion with what precedes . Their po ition at the end 0' 

the chapter as an irr levant addition even facilitate 

skipping h m altngpther y ~h 
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Th , ocial studies textbooks are the textbooks in the 

sampl e which do not include mu c h work- o riented paragraphs. 

Ninety-four percent of the paragraphs are nor work -oriented. 

Only six percent of the paragraphs have some work 

i clinati o n. One of the expe c ted out co mes tated that the 

student hould develop positiv e attitud e t owards all 

craft manship and other pr o fessions with the objective which 

says "Appr e ciat e all pr o f e sions and a cce ! , h e ir imp o rtance 

in th e f t Ifi llment o f the material n eed s o f so ciety at large " 

(MOE, 1984:86). But the examination of the contents of the 

social studies indicates that such kinds of outcomes can not 

be exp e cted from paragraphs fr om wh ic h only less than six 

percent of the overall social studies textbooks are work­

o rient ed. In additi on to this, n o st udent a spired in his/her 

r e s po ses 0 jo i n any occupation whi L 

craftsmans hip . 

Ha'inQ he g u n wi t h th e p r e en a _ ion of 

, . - re a t ed wi t h 

he i n r oduc t ion 

of h e i mmedia t e e n v iro nm en t-t he \' i lage i n he firs t gr ade , 

thE' st)cial . udi tex books deal I"i h a gloha: $0c : ::11 a 

ph ' s ica l en' ir on men t in co rp o r a ti ng mo r e or le s s co mpl e el 

nt"I.r-·,] ~)a-12r~~'h5 re11t-\:~ly irr--'l":,nt t o t ~~E- !".ltur<> wllr: 

l ife at' the _ t u.jen I n table 4. =-. o\,erq.L: 50(:211 s tud."': 

c onte n ts carri ed no whit e - co ll ar wo rk. Al l t he S i X p e r cen 

wo rk-o ri e n e d pa r a grap h a r e ca "' g ' r ize d und e r blu e - co llar 

wo rk refer e nce. The pre onderan ce of unrelated neutral 

phrases and paragraphs in the t e xt boo ks grea ly reduced th e 

co nce ntrati on o f wo rk-oriented empha si in the tabulation. 

In Amh a ri c and s c ienc e t ex t boo k . t he we rk- o riented 

paragraphs are r e latively low; thirty-two p e r c ent and thirty­

si x pe r c ent r e ppc i 'e ly. Th ouSh u ns 1t i f ac.o r~ in r e lati on 

t o wo rk ori e nt a i on , th e ; have r ela i VE' 1 be t r pa ragr a ph 

emphasizing work, when compared with th e social studies 

text boo ks. 
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The scipnce tpxtbooks stand alone as the single 

el mentary text where th re ha been an attempt for 

continuity of trying to develop creative thinking, but the 

value of this focus has b en dissipated and lost due to 

failur to relate it more of with prac ical aspects which can 

be useful for the future work-life of the students. And the 

greatest emphasis become an entirel: neutral set of 

paragraphs (sixty-four percent). Though wo of the 

objectives read "Acquire practical skillc:; for changing and 

utilizing simple objects, phenomena and process in their 

immediate environment nationally" and "Acquire fundamental 

knowledge of science from their immediate environment for the 

present and future life inside and outside the school" (MOE, 

1984:7-17), the students opinion on the use of science 

curriculum in their day to da ' acti 'itips is negative. 

Eighty-two percent of the students claimed that school 

science does not help in any way as it is not related to real 

1" . Only fi\'~ p T(·pnt of th e rps o"c\en ts accepted the 

exis ing sc'ence clrncu lum as i is reI' ted 0 real l'fe. 

This shows hat there is di.crepancy be w en the obje i 'e 

. nd the C r) .:en and also th~ st lde .. ts o;",in:on . The opinion 

(If h st1lcien rLp~'l.rl . · indi/'e.."'c; .,."'.t :11'" exp-c-:ed ()U CJ ,pc; 

are not gai ed . 

The data in relation to the pic ures in the sample 

textbonks reveal that, relati 'ely high percent of th e 

picture have no rel atio n with physical work. Sixty-six 

percent of the pirtures are neutral. There are i olated 

instances where a picture has been juxt posed with a 

descriptive paragraph with which it fa a work-orienteci 

relationship. The drawings have been c ordina ted with the 

(:on pnt of the p ragraphs; ac; he r suI r f thic:;. almos he 

neutral paragraphs and the neutral pictures percentage are 

relatively proportional. That is, as neutral paragraph have 

he high~'st percen agp in the amI Ie textbook. th ... same is 

true with percent ge of th e pictures. 
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Ihe r latively highpst p r c entag e o f wo rk - orien ed 

picture r f le c blue-coli r r e f rem 5 wh e n co mpa r ed wi th 

whi t e-coli r . In th high frequ e ncy acti v iti e s, r e fle c ted in 

pi c n r e s f o r (l h c at e gori e s o f work, thep' is a rela t ively 

s t r o ng biac:; in fa 'Q ur o f bl ue - c ollar wo rk 2 0 120 im e mo r
p 

p i c tur e a c ti v iti e s f o r bl u e - collar ca t ego r ies of wo rk. 

HI) 1\' e \' t> r . h i «(> r.o (' r f:' p::\: i m r (" t on p 1 i I c;;' i n t e re '5 • 

and mo tivation, on the aspirati o n of students as expected . 

for most of the pupils are str o ngly attra c e d t o white - co l lar 

cat e g o ries of occ upations as sh own on table 7. 

The pe r iod allo ment (See appe nd i x thr e e) shows tha t no 

at e n i o n is given particularly to s ubjects which a r e wo rk­

o ri en ted . Fo r e '( ~m I e. it is c learly se e n hat :\gri ultur e 

and Handi c r a f t a re giv en _he I as urn e r of pe r in 5 p e 

week. Only on p e r 'od f o r 1:' - 3;; g nlcle s a nd 2 j-e ri t')d s on l_' 
~ .. I- .. 

f o r 4 '" - 6 '" gr ade s ar e g i v e n f o r the mentioned subjects. 

Hen c t' . : _ ran I €' '~_ LI meG h t t h p e rp r h '.\ 5 i c: :;: ' .' • ~ \ P r ? r +: i c: 
:' c: <. ""!;t"p 'omp q r ecl 1\ i t h t,:", ), h" :- J C 

Amhq ric . ngli <; t. 1,;> 1'. rna i c . If': 1 ... ~ \' ,1 ~.'.., 1 \ -

pr (", Cq 



CHAPTER V 

SUMMARY, CONCLUSION AND RECOMMENDATIONS 

5.1 Summary 

This udy was concerned with he examination of the 

existing ample elementary school textbooks. 

the investigation was to discover whether 

The purpose of 

or not the 

textbooks are work-orien ed and wheth r the. ' con ribute or 

not to the future work life of the student. There was also 

a concern to find out the students' work expectations 

developed as a result of their schooling. 

Two major instruments were used to collect data: textbook 

content analysis, and quest ionnaire ~ . In order to 

investigate whe her the primary sch oo l curriculum is work­

oriented nr not, content o f the textbnoks of Amharic, socia 

studies, Agriculture, and Science were a alysed using 

stratified sampling. In addition to sample textbooks of 

elementary schools, 756 sample teachers ou t of 237 teachers 
- , 

nd 2520 sam Ie stude ." ou of 9266: a.rj h grad p 
S . uden 5 

t"rom seven Awrajas of Eastern Gojjam Adminis . ra ive regia .. 

were dra\\!1. Two forms of quPS. i I'n. : rf - r~n>:' :' ~ r t Iden. 5 

and 

examlna i on of the conten s o f 

both in number and percentage. 

T~.e :--5U t (> r a:-. 

h . .. esam, e tex!hnoks were pu~ 

The r ~5pnn ses )~.a ined from 

the ques 

anal sed. 

obtained. 

ionnaire items 

Accordingly, 

were tabulated. inter reted and 

the following .. ajor inding were 

Fi rst, the majori ty (six y-three pprc p
• t) of he 

paragraph within the twenty-one textbooks are \\ithout work 

reference ( hey ar nE'U ra 1) . The neu ra 1 p_ragraphs are 
-. 

rela ively high in . 11 grades (4' , 6 In socia 

studie which encompasses more th n ninety percent. Hence. 

there is no balance b tw €'n lJ;ork-oripn ed '1nct neutral 

paragraphs in the texts. 
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Second, the attemp to id ntify the work-oriented 

paragraphs in the four subject textbo o k - has resulted that 

thirty-seven percent of the paragraphs ar'" work-oriented. 

Out of the e work-referenced paragraphs, thirty-three percent 

are blue-collar work-referenced paragraphs and only four 

percent are white-collar vork referenced. 

s regards _ th in lusion of whi e -c o ' r referen ced 

works, there are no white-collar referenced works in Amharic 

(3rd'6th, grades), Agriculture (1 st , 2--· , 3:
j

, 4)- grades), 

c i en c e ( 2 nd, 3 d g r a des) and soc i a 1 stu die s (-l han d 6 ~ h 

grade ). And the white-collar referenced works are 

relatively high in Agriculture (6 th grades), and science (6:
h 

grade). This shows that there is no balance between whi.e 

and blue-collar refere. ed par grar h". 

Third, results obtained with regard to the frequency of 

p" ('upa ions in the tex f"\nok", th~ mos! freq\lpntly me_ tioned 

1 le-cnllar occupa inn" were f rming (f=10 ,). factory work 

(f=1:") and I'at:le r"'t"-!i,g (1' = 13) . while he mo"t freque t 

mentioned occupations in whde-collar categ'r: are teaching 

( f = 7 0) _ 1 t" t t- r ina r y ( f = f. ~ -'I 1 tj n1u d i - i ~ll' (t" =::; ) - r e ! 3 i \- e 1 .' I U C' h 

empha is 

between he two categories-

Fourth, less than one-third of the pictures in he 

textbooks are work-oriented. There are mor .han five time 

as many blue-collar a white - collar referenced pictures . 

Sixty- . ix percent of the pi tures are neutral. The 1'a io of 

pictures favours blue-cclar works in all Cc ... · ~ o r ubjects. 

Fifth, I'ith regarri to the ducational aspiration of 

e 1 em e n tar y c h 0 0 1 sud -n t s, m r)[ e t han E-' i g h __ - two per c e n t 0 f 

the rp"pondent aspire 0 study up to higher education level . 

_ nd only tl >lv percent of the responden s aspire to join the 

Vocational/Technical In . titutes . 
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Sixth, the quest 0 find out the stud nts occupational 

a pirations has revealed that, contrary to the contents of 

the textbooks, their occupational a piration is inclined to 

whi te-collar categories of occupations. Accordingly, most of 

the stud nts aspired t o be medical doctors, university 

profes or . administra ors (manager) . pilots and scientists. 

In contra t, no willingn ess i seen by he re _pondents to be 

soldier, military officer. ca rp enter, traditional 

ban d i c r aft s I ike we a \' e r, poe r, gold s mit h , b I a c k s mit h 

etc . And eighty - eigh perrent o f the re pondents don' want 

to join agriculture. 

Seventh, results obtained with regard to occupations 

which are manual has revealed large differences among the 

student respondents. Consequently, many (seventy-one 

percent) of the tu dents bel' e\'e that doing manual work is 

degrading, whi e ( me (twenty -n ine p t' rcent) accepted that 

doing manual work is not de ~I ,: ::1g. 

Again. the attpmr to find out the reasons why the 

stlldent . aid h a _ . n :. ~ IT! ~ ~ J , . a 1 w n r ~ i s egrading re 'ea ed 

.hree reas ons . T h i r y - _ e \' n per c e . said that educa ed 

.. e' rlf"! 5h'--'~] 1 ... ..:. :~, :~: .oj i'~ t-' ~ I)ff .,-:: ... " wi i!. '"P~ ,': er'.'en': 

c I a ' me d r "\ E t n i 0 . i a r, "c 1.: C _', : i - ~, p r p;. :-- 3 :- p _ <, u d .-, !'1 S f lJ r .. n r, -

manual wnr', T~en y-five per ce of he elementary .chonl 

student samples be ieve h~t ma!'1ua l work is 0r non-educated 

people. Ten per en responded hat hose who do manual work 

are outcast nel undermined by : .. e ociety . 

F i na 1 1 y , 

existing 

students, 

differences. 

he 

regar s to 

r<:>l~ 

the 

ion 

eacher resp ondents 

Tn h' .. 15 ,:,nd . 

ove rall 

to he 

have 

opinion on he 

future lifp of 

exhibited slight 

many (fifty- hrre 

percent) are n f inn 

relatively. 

that ".h p:i tin!! curri ulum 

will not prepf\re studen s for life in he future". The 

rem a i n i n g _ It L' Y - e i g h n d P i ~ 11 t r e r cr t h a 'e g i \' en he i r 

p'<"ponc:;p as "the cu rriculum helps par ially f e r life in the 

future" and "It dOE:'sn't help f o r future life of he 

c;tudent ", respectively, 
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S. 2 Con 1 us ions 

From the findings it can be concluded that in most 

8_P r:-t he t xtbooks do not con ain a balanced proportion of 

on ent which reflec work-orienta ion. Instead the~ 

exhibi t a neutral paragraph-bias. Though the few work-

'fien ed ~. ragraphs ref f' (" ed a ~lIe-c(11 ar cat ego r.y 0 f work-

biac:;, hey fail to dt:>\"t"lop on uden.s positive attitude 

owa rds manual work . The data of the students response 

revealed that they highly aspire white-collar category 

o~cupati ons which need highly professional training . The 

data from the teachers I responses also revealed that the 

ea('hers arp not satisfied with the subject they are teaching 

f)r it has no u e for ~he future life o f the students. 

Hence, it is a well known fac that textbook writing is 

3 complex process in whi ch careful planning is crucial for 

. ne roduction of qua' y book s. :he co n ry s aspira 0 

5 (' i (' - ~ oI1')mi c need.. ,anpn wer r:eeds, f....!.:. a nn seem 0 e 

~:,oughtf lly con sider ed when books wer being prepared. n 

! 1 g h. (1 f the c:; e ide a s a s e r ~ e S 0 f r e c ) mm end a ion s a r ~ 5 e t 

. r: to, • 

• 
5.3 

\s the national aIm of education in Ethiopia is t o 

create a productive generation in all field of 

occupations whether manual or mental-that is needed for 

the I, . lopment and pro perity o f hp na ion, education 

has a leading role to play so he id al o f equi ty of an: 

type of work whirh is l! eful t o he ociety hould b o 

ref 1 pet e ci i '1 :: f· t e x b '., n k s . 

2. In a country like Ethi o pia, wh re tradi ional beliefs 

which undermine manual wo rk and h ndicraft still widpl~ 

prevail, backw rdnE'ss nd exist. 

educat ion must ser ' e t o a 'oid the bel i e f. hat are 
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against productive works useful for 

inculcating the use for manual work 

materials and textbooks, 

the society by 

through read i ng 

3. The hand and mind divorce. the _chool and rea life 

separation should be avoided through the curriculum 

which should 1:1 se <;elf u C' Tf><;parrh findings tha~ 

recognize and take a full account of the overal 

implications it will have on the mentioned problems. 

And since education i the bu iness of all. it should be 

made through the involvement of diverse constituency in 

which educators. education research worke r s. 

psychologist, so cio l ogi teachers. parents. and other 

groups can ak part. 

4. Sincf' most of the E~hiopian p ople ll\'e in rura areas, 

the education sh ould influence pupils' attitudes. 

1:'<' ecia ly to acce tance and 

positi';c motiva'.io!l tl)~ r-:, 'lla::ua: oC"upa !ons of rur.l 

1 i ft· . 
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MARCH 1993. 

Questionnaire to be filled by Elementary School Students 

NB. The following items are to be addressed to students 

of 5 b and 6 th grade who are attending class in 1993 

academic year. 

INTRODUCTION 

Among the many efforts that are being made for improving 

education is the effort to plan and develop curricula which 

is related to the need of society and also to the future life 

of the learner. In this regard, in third world countries 

l'ke Ethiopia. it has long been realiz!:'d that the curriculu . 

plan. if it is to become effective, m s ' ncorporate theory 

?lith pra c ti ce . And sh ould de vel op o n students po i \' e 

attitude t owards any type a t' wo rk w, e th e r man a1 or whi e­

collar (Mental). 

Viewed from this vantage point. this questionnaire is 

part of a study which is being made to produce a THESIS that 

w ill con t rib ute t 0 apr 0 f e s s ion a 1 0 v e n' i e w 0 f "A A N A L Y SIS 0 F 

THE WORK-ORIE, TED CHARACTER OF THE ETHIOPIA PRIMARY SCHOOL 

C RRICULCM." Since the purpose of the study is to gather 

pertinent information as regards attitudes and opinions of 

those who are actually engaged in the learning process. our 

assis ance and your frank responses wi 1 be much appreciated. 

Thank you for your cooperation in Advance. 

Please, do not write your name . 



I. BIO DATA 
Town 

Awraja 

arne of School 

Sex 

Age 
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ANNEX 1 

Occupation of your father 

II. INSTRUCTION. Please. encircle the letters of those 

items that appear with your choices. 

1. To what level do you aspire to educate yourself? 

(a) Primary 

(b) Secondary 

(c) Higher education, professional 

(d) Vocational/Technical Institutes 

(e) Other (Specify) 

2. Wha do 'ou plan to do after you complete the level of 

education you aspired above? 

(a) Office worker 

(b) Enter into business 

(c) Enter into farming 

(d) Enter into factory 

(e) Others (specify) 

3. What benefit or outcome do you expect from your 

education? 

(a) It will help in getting a job in the town/city. 

(b) It will help in running a business. 

(c) It will increase the social status. 

(d) It wi 11 help me in running modern farming. 

(e) Others (specify) 

4. Do you feel that it i degrading to do manual work after 

having an education? 

(a) Yes. 

(b) . o. 
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ANNEX 1 

S. If you feel that it is degrading, which of the following 

do you think the reason? 
(a) Those who do manual work are out cast in the 

ociety. 

(b) Educated people should be assigned in the office. 

(c) The education prepares men for non-manual work. 

(d) . aturally I dislike manual work. 

(e) Manual work is for non-educated people. 

(f) Other (specify) 

6. If you are interested in practical work, which one of 

the following would you prefer for your area of 

specialization? 

(a) Agricul ture 

(b) Home economics 

(c) Handicrafts 

(d) Carpentry 

(e) Mechanic 

(f) Other (specify) 

7. In what way is the language part of the curriculum of 

the school going to h lp you in _·o ur da_·-t o-day life? 

(a) It helps t o understand the em·ironment o f the rural 

ar eas. 

(b) It encourages reading other b ooks. 

(c) It increases the ability to think. 

(d) It helps in writing etters and in the exchange of 

ideas. 
(e) It does not help in any way as the curriculum is 

not related to life situation. 

(f) Other (specify) 

8. What is your opinion about the science curriculum? 

(1) It is interesting because is related to real 

life. 

(b) School science helps in the day-to-day work. 

(~) School science does not help in an way as i t i s 

not related to real life. 

(d) Other (sperif;) 



., 

9. What is your 

( V r T 1. C u 1 U ILI r 

9Z 

ANNEX 

opinion about the social studies 

, ... ) ..1.( IS Interesting as it deals with theories of 

social development. 

(b) It helps in understanding the society and social 

structure. 

(c) The subject is not suitable as there is almost 

nothing in it about the rural areas. 

(d) I do not like the subject as it includes more 

things about foreign countri~s than my o~n . 

(e) Other (specify) 

10. Wha t is your opinion about the curriculum of 

11. 

Agriculture? 

(a) It is interesting because it is related to real 

(b) 

(c) 

(d) 

(e) 

What 

(a) 

(b) 

(c) 

(d) 

(e) 

life. 

We are not taught its practical aspects so it is 

not useful. 

I don't want to be peasant . so I am not i. .. tere ed . 

I am interested because I want to be farmer. 

Oth r (s eci t~) 

is your over all opinion about existing cur ricula? 

Highly suitable and realistc. 

It is entirely divorced from reality. 

It contains too much about urban environment . 

It contains too much about rural environment . 

Other (specify) 
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ANNEX 1 

12. Of the jobs listed in this question, which is the best 

one you are really aspire to get when your schooling is 

over? (make (/) sign) 

----
----

----
----
----

----

Agricul ture 

Teaching 

Automobile Driving 

Military 

Business 

Science 

Medicine 

Religion Leadership 

Carpentry 

Athletics 

:\rtisan ship 
(Weavery, Pottery, 
Gold Smith) 

Technic 

----

----

- - - -
----

Philosophy 

Political leadership 

University 
professorship 

Barberry 

Law 

Watching (Guarding) 

Office clerky 

Janizrian 

Factory work 

Postman-ship 

Aeroplane piloting 

Gther (speci fy) 
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ANNEX 2 

ADDIS ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDIES 

EDUCATION FACULTY 

DEPARTMENT OF CURRICULUM AND INSTRUCTION 

MARCH. 1993. 

Questionnaire to be filled by Elementary School Teachers 

INTRODUCTION 

Among the many efforts that are being made for improving 

education, one of the most significant and potential most for 

reaching trends is to relate education with the needs of 

society and also with the future life of the learner. In 

this regard, in the third world countries like Ethiopia, it 

has long been realized that the curriculum plan, if it is to 

become effective must incorporate theory with practice. And 

should develop on students positive attitude towards any type 

of work whether manual or mental (whi te-collar). 

Viewed from this vantage point. this questionnaire is 

part of a study which is being made to produce a THESIS that 

wi 11 con tribute t o a professional overview of " AN ANALYSIS OF 

THE WORK-ORIE~TED CHARACTER OF THE ETHIOPIA\ PRIMARY SCHOOL 

ClRRICULUM". Since the purpose of the study is to gather 

pertinent information as regards current perceptions, 

attitudes and opinions of those who are actually engaged in 

the teaching process, your assistance and your frank 

responses will be much appreciated. 

Thank yo u for your cooperation in Advance . 

Please, do not write your name . 
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I arne of School 

Town 

Awraja 

95 

ANNEX 2 

PART I BID DATA 

INSTRUCTION: Please put ( ) mark in the dash in front of 

those items that appear with choices and write 

in brief, what you think is appropriate to the 

open-ended ones. 

1. Sex (a) Male 

(b) Female 

2. :\ge (a) Less that 20 years 

(b) From 21-25 years 

(c) From 26-30 years 

(d) From 31-35 years 

(e) ~ore than 36 years 

3. Your ex erience in the field o f teaching. 

(a) From 1-4 years 

(b From :-& -ea rs 

(c) From 9-12 years 

(d) From 13-16 years 

(e) More than 17 years 

4 . _ ames of subjects you are teaching. 

5. Level of grades you are teaching. 

6. .·umber o f classes you teach. 

7. Average number of students in classes you teach. 

8. Weekly class load . 
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II. INSTRUCTION: Please: encircle the letters of those 

items that appear in front of your 

choices. 

1. Does the elementary school curriculum encourage students 

to memorize only? 
(a) It encourages students to memorize only. 

(b) It doesn't encourage to memorize. 

2. Does the present school curriculum develop among 

stud en ts negative attitude towards physical labour? 

(a) It develops among students negative attitude 

towards physical labour. 
(b) It doesn't develop among students negative attitude 

towards physical labour. 
3. Does the present elementary curr iculum incorporate 

practical work? 
(a) It incorporates practical work. 

(b) It doesn't incorporate pra c ical work. 

J Is t.e present school curriculum helpful in developing 

crea ive thinking among students. 
( a ) I tis he 1 p f u 1 i n e v t' lop i n g c r e 3 t i \" e t h ink i n gam 0 n g 

student . 
(b) It is not helpful in developing creative thinking 

among students. 
5. How much does the school curriculum help the students 

who remain in the countryside to get established in 

life? 

(a) Quite helpful. 

(b) Partially helpful. 

(c) It wi 11 fail to help . 

(d) Other (specify) 
6. How much does the school education help the students who 

will go to towns to get established 1n life? 

(a) Quite helpful . 

(b) Partially helpful. 

(c) It will fa il to help. 

(d) Other (specify) 
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7. What kind of practical work (activities) might be 

inc Iud e din the s c h 00 1 cur ric u 1 urn i nor d e r t 0 lin k the 

students' 

(a) To 

learning with their future work? 

acquaint students with the village 

vocational activities ... 

(b) To teach handicrafts in the school 

level 

(c) To involve students in creative and problem solving 

activities 

(d) To teach different vocational subjects in school 

(e) Other (state) 

8. Are you satisfied with the present education which you 

teach in the school in respect of earning a livelihood? 

(a) Quite satisfied. 

(b) Partially satisfied. 

(c) ot at all satisfied. 

(d) Others (please mention). 

9. If you are not satisfied with the present education you 

teach, please mention t~e cause of your dissa isfaction? 

(a) The scnOOl IS d2~~c~ed :7)~ r eaiily ... 

(b) The sch ool educa tion does not prepare s udents for 

1 if e . 

(c) Have no idea. 

(d) Other (please mention) 

10. Does the pre ent elementary school curriculum related to 

the need of the society? 

(a) It is related to the need of the society. 

(b) It is not related to the need of the society . 

11. What steps, do you think, should be taken to make school 

education more related to the need of the society and 

the future life of students? 
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ANNEX 3 

Period Allotment Grade 1-6 

I 

I 
Grades , 

Subjects 
2 3 4 5 6 I 1 

, 
Amharic 10 . 10 7 4 j 4 4 

English - - 4 5 1 5 I 5 
I 

Mathematics 6 6 5 5 5 5 

I Science 2 2 2 3 I 3 3 
I 

Agriculture 1 1 1 2 2 I . 
, Social Science 1 1 2 ~~ 3 3 I 

Handicrafts ? I 

- I 2 2 2 I 2 1 2 
. 

Home Economics 1 1 I 1 I ') ') 2 
I I I I I 

I Physical Education I 
3 I 3 

I 
2 I 2 

. 2 I 2 
I I 

I :\ r t I 2 
I 

2 2 1 I 1 I 1 
I 

I \1usic I 2 2 I 2 1 I 1 1 
I 

I 30 , 30 I 30 I 30 30 30 

~!OE. (198 .+ ) . The Ethiopian Sch ool Syllabuses . .'\ddis 

Ababa. (lnpubl ished) . 


