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ABSTRACT 

The major purpose of the study was to examine the relationship between principals' peljormance 

and student achievement in some secondmy schools in western Shoa Zone. For the stlldy purpose 

eight secondary schools were selected by simple random sampling techniques among 12 

secondary schools in Western Shoa Zone. Questionnaire was used to rate principal work 

efficiency. To rate principals' peljormances 50% of teachers were selected randomly by simple 

random sampling techniquesji"Oln each sample school and two wereda education administrators 

purposely participated in rating principal peljormances from each wereda education ()[fice on 

these sample schools. The sample schools students' GPA and different grade result in EGSECE 

obtained from students mark list from record office of each sample schoo!. Pearson correlation 

moment also computed the data to analyze the relationship between principal performance and 

students achievement. The study revealed that there were significant relationship of teachers' 

perception of prinCipal administrative jimction of planning and coordinating to students 

academic performance (2.00 and above GPA in EGSECE). 

The study correlated between wereda education administrators' perception of principal 

administrativejimction and students achievement (2.00 and above GPA in EGSECE). The resilli 

indicated significant relationship between principal administrative jimction of coordinating and 

entire administrative practices with students GPA. 

The other correlation computed between the subject teachers' perception of principal 

peljormance and students subject passing (grade "c" and above in EGSECE). It showed strong 

relationship in principal performance and students (Amharic, Mathematics, Biology AfJan 

Ommo and CiviC) achievement. Flirther the correlation computed among teachers and wereda 

education administrators' perception of principals' administrative functions and students total 

subjects grade "C" and above in EGSECE. The study result revealed that the principal 

adminislrative junction of coordinating in both of raling groups indicared a beller relalionship 

with studellls acadelllic peljormances. 
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CHAPTER ONE 

I. INTRODUCTION 

1.1. Background of the Study 

Administrative improvement in schools is often done to effect change in organi zation. Zonal and 

wereda education departments expect that the newly ass igned principals are often given mandates 

to change academic perforn1ance, teacher-parent relation and school climate and culture. 

Principals who are able to facilitate site-based decision-making, establish and maintain a pos itive 

culture, and improve student performance are considered to be effective principals: and their 

schools are perceived as successful by wereda and zonal department of education and also by the 

local community. 

It was in the field of education that early researchers began to consider the competence of school 

principal in managerial process, characteri stics of school principal and behavioral pattern effects 

staff relationship and administrative exercises of school principal in di fferent areas (di scipline 

measure, and financial administration) studied in different regions of Ethiopia. The focuses of 

ed ucational research undertaken by Taye (1997) looked at school administration and leadership 

perception of student di sc iplinary problem in Orromia Region. The study examined perception of 

the administrators concerning the current student disciplinary problems and initiating to copy 

some strategies to keep the problem in acceptable limit. The study rcsult suggests that those 

students' di sc iplinary problems which occur most frequently tend to be fairly passive in nature . 



Temesgen (1998) in hi s study or principal instructional leadersh ip efrect I<JlI nd that the 

instructio nal leadership was not properly provided by most school leadership. Further. he 

suggests that the majority of leaders did not also perform eftectively in each instructional 

leadership dimension. This study recommended the need to make some improve ments with 

instructional leadership performance. 

In another study by Gone (1998) examined that the study on teachers- principal conflict in Amhara 

region in some secondary school s attempted to identify major confl icts how it was handled. how the 

principal played role in managing conflicts in senior secondary school s. Thus. the study fo und out . 

that the causes of conflict are individual character, situation factors, structural related factors and 

current causes. This study also indicates that the major current one, like teachers evaluation system is 

a cause of conflict among (between) teachers and principals in that region. 

These ,md other studies on principal administrative practices such as principal perception of 

students disciplinary problem. teachers- principal conflicts and principal leadership effects on 

difterent factors in school management were studied by difterent researchers. 

llllwcvcr, in the early study of school principal admini strative practices, the researchers did not 

study the principal performance and its relationship with student achieveme nt. 

The education administrators and community expect the principal to bring change in school 

o "~:1!1i zati o n and student s achievcment. Howeve r. at prcs~nt the relat ionship of principal pcrform ance 

and student ach icvement is not supported by research evidence. This is the reason why, the researcher 
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is interested to study the relationship between principal performance and stude nt achi,' ve mcnt III 

some se lected secondary schools of western SllOa Zone. 

The school admini strator has a key ro le in the commitment. plalming & implementation o r 

ed ucation in the schoo l. T herefore, the school ad ministrators should understand val ues or the 

faculty, the attitudes of the staff and students to bring them toward teachi ng effectiveness 

(Troutman Fr. 1997). 

Administrative culture is best characterized as the sum of the personal and orga nizational va lues. 

These personal and organizational administrative va lues govern the behavior of publi c. personal. 

soc ieta l, professiona l, and bureaucratic norms, and infuse bureaucratic making with a myriad of 

0ppoltunities for both internal and external forces to dominate outcomes (Schmidt, 2003). The schoo l 

pr incipal works cooperative ly with the school and staff to provide effective educat ion experiences. 

He/She coord inates etfo rts of facu lty and staff toward a common goa l (Troutman 1997-98). 

Williams ( 1964) indicated that school admini strative behavior must be oriented favorably toward 

the teacher and the task claritication and mutual acceptance of the roles of individuals and 

subgroup should be sought. The purpose of the school is to faci litate learning and the principal 

purpose of admini stration is to serve the needs of students in a learni ng situati on through an 

acceptable pattern of personnel organization. 

The seco ndary schoo l principal has a complex task in the adm inistration of teache rs. The 

education of children represents the central purpose of any school and the teac her is the important 

ind ividua l in provid ing a quality education that permit maximum stucient growth and 
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development. The development or personnel programs for the improvement or teach ing in vol\'~s 

many administrative skill s that cannot be overlooked (Wi ll iams 1964). 

1.1.1. Genera/ Administration Function 

A major function of the principal is to manage all aspects of the school, including the 

instructional program, school plant, pupi l and persofmel services, and budget. Douglass ( 1964) 

suggest some principal administration function as follows: 

1. The principal is an "organizational man" who must not only build but sustain an 

organizati on of the schoo l. 

2. He/She plays an impot1ant role 111 communicating his/her ideas to those with whom 

he/she works, and he/she must be responsive to the communications of others as they 

relate to the welfare and progress of the school and its constituents. 

3. He/She provides the leadersh ip required to make the school responsive to the impact of 

the changing wo rld outside while giving guidance to the outsicle social order as it needs 

refurbishing and/or revitalizing. 

4 . He/She is sensitive to the fine balance between the goals and objectives of the school 

po licy. And finall y, he/she seeks to transform the behavior of teachers, students. and 

members of the community so that they wi ll better serve themselves, their fellow mcn. 

and the educat ional enterprise from which they reap unto ld cu ltural and personal benefits. 

Reyes (1994) shows that some leadership behaviors arc d irectly related to effective lcaching 

lcaming and positive student performance. For instance. principals can alkct elassroom 

interacti on through decis ion-maki ng on organization and feedback. Moreover. Reyes (1994) 
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indicates that effcctive schools and enecti ve leaders have defined cul tures that emphasize 

achicvement crcat ivity. stude nt 's transit ion to work , co ll ege success. and psychologica l 

integration. I-Ie al so noted that elk cti ve principals have a "feel for the improvemcnt process 

... have a guiding value system ... communicate the change .. . and have co llaborat ive planni ng". It 

appears that these norms encourage student achievement and continuolls school improvement. 

One finds that extraordinary achievement is accomplished only thro ugh acti ve effort and support 

of all teachers and administrators (Freeston, 1987). 

1.1.2. Teachers Expectations of School Principal 

Because of the central role teachers play in the educational process, pri nci pals must attend to the 

expectations they have of them. Smith (1990) notes common expectations held by teachers 

( I) supporti ng teachers on disc ipline problems, 

(2) treating teachers as professional colleagues, and 

(3) enab li ng teachers to participate in decision-making. 

Fostering co ll aboration and teamwork may be accomplished through cooperation rather than 

competition. Collaboration is needed to develop commitment and skill s of employees, so lve 

pro blems, and respond to environmental pressures. Accord ingly, principa ls to unleash the energy 

and creati vity available withi n the ir schools can use co llaboration and teamwork . In sum. 

cooperati ve goals promote teachers working together to ensure success, ensure ongo ing 

interactions among them, and ensure trust. confidence, commitment to goa ls, and job sa ti s l~, ction 

(Hackman & Oldman. 1980). 
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.\ceording to Ross ( 1998) the strong principal enhances teacher c1Ticacy. 8 y coordinating. 

superv ising. and rC"'arding teachers, principal s can influcnce teache rs' appraisals of their 

performance. and providing common planning time to enable teacher to work together. He a lso 

notes collaboration among teachers promotes, teachers efficacy, especiall y when it leads to 

instructional coordination within a school. 

Effective leaders develop employee commitment by reshaping the processes and values and 

object ives to be consistent with a new vision. They generate employee trust because the leaders' 

behavior and actions are consistently articulated (Reyes, 1994). 

Principals have many different roles and functions and are expected to please many groups. So 

principals are key individuals in schools. They must fill a host of ro les and they are required to 

satisfy the expectations of many different individuals. 

With many burdened of responsibilities how the principal could satisfy all these individuals 

expectations! Thi s s ituation attracted the researcher's attention, with an objcctive to studying the 

teachers' and wereda education administrators percei,'c the principa l administrat ive competence 

and its relationship to students' ach ievement. 

1.2. Objective of the Study 

The purpose of the study was to indicate the relationship between principai performance and 

stucle nt achievement. It im'c,;t igatcd to show that the rclationshi p between princip;r1 

"dm inistrative components tpbl1l1ing, coordinating, operating and mon itoring) wi th studcnt 

achievement in some selected secondary schools in western Shoa zone. 
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1.3. Statement of the Problem 

At the building level , principals are the chief administrative officers (Sm ith 1990). They oversee 

the entire operation of their particular school and are expected to perform a variety of jobs. These 

include instructional leader, manager, disciplinarian. facilitator of human relations, confl ict 

manager, evaluator, and change agent (Smith, 1990). Further, Smith has stated that the principals. 

with these varied roles must consider the expectations of many groups. The central office 

administrative stafj~ teachers, parents, students, and community members all have expectations of 

the principal. Accordingly, Ross A. (1998) notes that higher expectation of success enables 

teachers to set higher goals for themselves and other, improve attitude toward goal, take risks in 

experimenting. and learn new methods that contribute to higher student achievement. 

The nature and strength of one's interests, values, and attitudes represent an imp0l1ant aspect of 

personality. These characteristics materially affect educational and occupational achievement; 

interpersonal relations, and other major phases of daily li ving (Anastasi , 1988). Anastasi abo 

suggests that the assessment of opinions and attitudes originated largely as a problem in social 

psychology. Attitudes toward different groups, for example, have obvious implications for 

intergroup relation. 

Theoretical development of ach ievements motivation has seen a long and producti ve histo ry, and 

has resulted in some of the most systematic and coherent sets of principal and rclationshir in the 

predication of behavior (Ross A., 1998). 
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Another coneel'll or scholars has been to determine the extent to which leadership is relatcd to 

students' outcomes. Fullan (1982) notes that when the school miss ion is clearly delineated by 

leaders it relates positively to change. 

As teachers begin to redefine and then enforce professional standards of practice. "the traditional 

roles of both management and labor are significantly reshaped" (Bredeson P.Y., 1989). Further. 

he describes two contrasting profiles of the leader and group they lead. The more traditional role 

of leaders is one in which the leader would have "the initiative and power to direct, drive instruct 

and control those who follow". In group centere" leadership, the role of the formal leader, in 

contrast, is characterized by greater sensitivity to group maintenance functions and to the feeling 

and needs of individuals in the group(s). 

Prestine (1994) summanzes by stating "The considerable amount of research and informed 

opllllon on shard decision making in schools builds a strong case that a more professional. 

Autonomous role for teachers could enhance the effectiveness of the schools". 

According to MOE (2002), the school principal plays high roles in coordinating. leading and 

controlling teachers, students and parents to bring them toward education goal in the school. 

Although, the MOE indicates that the school principal did not have adequate authority with their 

responsibility to make decision on and to force the staff to accomplish the school 

implementation. From this point of view the MOE suggests that the previous school 

administration structure needs to be reform to provide adequate authority and responsibility with 

principal position which enable the principal to make decision and direct the staff toward the 

education work . 
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Accordingly, MOE (~()02) has provided thc following responsibility and authority to the positi(ln 

of the school principal: 

• school principal is accountable to we red a education office. 

• school principal in cooperation with parent-teachers and school community, designs 

alUlUal school plan and submits to wereda education office. 

• applies the school annual plan which has be~n approved by wercda education offi ce . 

• he/she makes sW"e that the depaltments and teachers prepare annual education plan 111 

accordance with the regional and wereda plan. 

• introduces teachers' responsibility and new teaching methods to teachers. 

• provides short term tra ining programs for teachers to improve their profess ion at the schoo l. 

• creates teaching learni ng process in telms of psychological integrati on (cognitive, 

effective and skill s) to develop students abilities which enhance the student to be creative. 

and problem so lve. 

• organizes different school committees . 

• ass igns home room teachers and unit leaders. 

• facil itate difTe rent co-curricu lums in the school which enables students to improve their skills. 

• implcments policy, gu idance and rules which are adopted by central, rcgional and ,,"creela 

education office . 

• mot ivates hard-worker teachers by providing rewards to improVt'. their profession. 

• wo rks with dirrcrcn( committces as a leader or counse lor as neccssary. 

• COm rois and punishes against misbehaviors of staff and stud.:nts. 
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Accord ing to article ~62 (65) of Eth io pian civil service, (MOE. ~0()2) has provided the guidelinl's 

of school to punish misbehav iors of tcachers and students. 

I . Simple di sciplinary measure 

\1) Verbal warning 

b) Warning letter 

c) Punish one month salary 

2. Higher di sciplinary measure 

a) Punish about three month salary 

b) Demote fro m position of work and salary 

c) Dismissal from work 

Obviously. principals must practice systematic administration method in educationa l organ izati on to 

ass ign the right person to the ri ght place and to all ocate adeq uate teaching material s. T'he school 

principal exercises a systematic divi sion of labor, combination of labor and coordination of labor 

th rough indiv idual interest. humanity and abi li ty to improve se lf directing si tuation among stafT. 

In order to deal with the objective of the study the researcher has prepared the fo ll owing basic 

questions: 

I . To what extent does school principal fac ilitate school admini stration process for teac hi ng 

lea rnin g environme nt as wereda ed ucation ad min istrators and teachers perce ive') 

2. Are there relat ionsh ips between student achievement and principal performance as 

perceiw by teachers and wcreda ed ucation admini strators') 
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3. Are thcre relationships between principal periormance rated by subjcct tcachers 

qua lifi cat ion and student subject achi cvement? 

4. Whieh one of the administrative lill1ctions (planning op<!rating. coord inating and 

monitoring) has more relationship with student achievement as teachers perceive principal 

performance? 

5. Which one of the administrative functions (p lanning operating, coordinating and 

monitoring) has more relationship with student achievement as wereda educati on 

administrators' perceive principa l performance? 

1.4. Significance of the Study 

This study contributes to the fol lowing points: 

I . The study would contribute to a good understanding of the princ ipal admini strative 

performance to what extent it facilitates school administrative process for teaching learn ing 

situation . 

2. The study would indicate the relationship between principal administrative performance and 

student achi evement. If the study shows hi gh result, it helps to inform the concerned bod ies to 

encourage the principal admini strati ve practice. 

3. It may provide suggestion to we reda/zonal education otTice. reg iona l education bureau and 

school princ ipals the way the schoo l principal improves planning, coordinating, leading and 

monitoring in school ad mini stration process. 

4. It may he lp as a basc for fUlther study. 
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1.5. Delimitation of the Study 

As it has bcen indicated in parts. the research work focused on the study of the re lationship 01" 

principals perl"ormance and students achievement in secondary schools of Western Shoa Zone. 

The researcher selected eight secondary schools to process in study. The names of the schools arc 

AddisAlem, Ambo, Bako, Gedo. Ginchi, Guder, Holota and Shino. 

1.6.Limitation of the study 

Time constraint and financial inadequacy which the major feature that influence approaching 

this study more intensively in deeply and exhaustively. 

1. 7. Operational Definition of Important Terms 

As given by Good (1973) the following are goods definition: 

Administration: academic superv ision, organization and operation instructional activiti es and 

personnel in education. 

Achievemel1t: accomplishment or proticiency of performance in a given grade. 

Coordination: the process of unifying the contribution of people materials and other resources 

toward the ach ievement of a reorgan ized purpose. 

Opera/ion: staff (school administration) adviso lY and facilitating acti viti es to make the "ork of 

st;}IT more efTee ti ve. 

Orgullizu/iUII: or school management based primaril y on a clear formulation 01" the aims and 

purpose of the school and the opcrations rcquircd to mect these a im and process. 

12 
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Supervision: the function of control which evaluates current action while in progressive and 

assure the exaction taking place in accordance with plans and instruction. 
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CHAPTER TWO 

2. REVIEW OF RELATED LITERATURE 

Th is section of the study presents review literature which supports the stud y. Leadership in 

schools today is presumed to be complcx for various rcasons. In ordcr to understand such issue it 

would therefore be imperative to criti ca ll y review the prev ious works this part or the thesi s. 

The manageri al practices or organ izati on can be summed under f(lU r management runctions. An 

attempt has been made to discuss that majo r activities of a school principal with rci'crcncc to 

students achievement. 

2.1. Role of School Principal 

Different authors have written on school principal leadership practices in diffe rent adm ini strative 

setting and tasks of sC\wol organization o r as follows: 

Benjamin and Gard (1 ()(n) suggest Ih: lt a 1cm.lcr who intends In bri ng ilholll <I clWllgl' Illllst 

deve lop and articulatc a vision of' wlHl t the schoo l look like. Chance and Grady ( 1990) note that 

vision guidcs the school because it makcs cxpcctati ons. goa ls. and purposc clear: and it hclps 

reshape the culture or the schoo\. 

Villane (1999) suggests that the need to create a positi ve open climate is in orde r to [;\stcr hi gher 

achievement and prodJcti vity for both teachers and students. Further , V ii lane states that 

relationship among school personnel nre a major factor in creating a desirable climates. 



The school principal is thc manager of the school. In order to manage and administer a school 

emciently, he must provide organizational leadership in the school. In this respect. he is 

responsible fCH planning, organi/.illg, coorui nating. operating, monitoring th~ staIr <Jlld th~ 

students, and managing school building and facilities (Mussazi, 1982). 

The school principal should be both an administrator and a leader. so that while maintaining the 

functioning of the school. he llltlst :I( tilL' s"Ime time try tn hring ahlHlt !.JliIllgCS and IH.: :lhk to do 

so smoothly and with a minimulll of opposi ti on or resis tance (Ibid). 

Accord ing to Williams (1964) the principal is an organizational man who must plan and susta in 

an organization of the school. Second he plays an important role in communicating hi s ideas to 

those with whom he works, and hc III list be responsive to the com mun ication "f othcr. lie 

provides the leadership to the impact of the changing world outside. And linally, he seeks to 

transform the behavior or tcachers, students. and members or the eOl11 nlllIlity so that they will 

better serve themselves their fcllow men, and the educational enterprise from which they reap 

untold cultural and personal hcnclits. 

Successful school plal'ning rCLJuires extcnsive and intensive stair development. as well as 

modification of existing policies and practices in school, collaboration and technical assistance 

provided teachers by knowledgeable persons rather than written directives and bureaucratic 

regulation (Lewine and Havighurst. 1992). 

Thus, with the above principal's actions. there are a number of critical bd iefs. which underline a 

principal's cffectivcness in operating thc process of improving stllc~ent ~lch ic vell1cnt. Scrcmcnt 



et.al. (1998) have indicated that a principal must dcmonstrate ski lls of managing his slalf through 

the goal-setting process. coordinating. operating and monitoring the school improvement plan, 

promoting collabormi ve prnhklll solving with staff and stakeholders and open communication to 

effecti vely lead a school in imprn\ ' in~ sludcnl achievcmenl. 

2. 1.1. School Leadership 

According to , Marks and Printy (201J3) in recent image of school principal ship. therc arc two 

concept ions of leaJerships sue l1 as: transformat ional and instruc tional leaderships. 

Transformational leadership p\'(}vides intellectual di rcct ion and aims at innovation wi th in the 

organization, while cmpo\.verin g. and supporting tl!ach ~rs as partner.s in decision-maki ng. 

Inst ructional leadership repl aces a hierarchical and procedural notion with a model of sharcd 

instructional leadership. Furthercr. inst ructional leadership refers to all other functions that 

contri bute to student learn ing inc ludi ng managerial behaviors. 

Lcadership as instructional clller~es from both the principal and tlic teachers. Principals and 

teacher disclIss alternati ve rather than di rectives or criticislll and work together as "collllllunities 

of leaders" in scrvice to stucients (Blasc and Blase. 1999). Principals contributc importantly to 

these communities when they prol1lot,~ teacher rel1eclion and profess ional growth. \Vhen teachers 

interact with principal as they engage in these activ ities , the teachers report positive changes ill 

their pedagogical practiccs, including va rious and innovat ivc techniqllcs and wi ll ing to take risks 

(Bias and Blase, 1')<)9). 



Instructional leadership in vo lves th~ actiw collaboration or thc principal and t~ac hers on 

curri cul um, instruction and assessment. Within this model. the principal seek out the ideas, in 

sight, and expertise of 'cachcrs ill Lhese arC,IS and work s with lc;: lche l' {'or school improvl'lllellt. 

The principal and the teacher share the responsibility for staff development , curriculum 

development and supervision instruct ional task. Thus the principal is not only the instructional 

leader but the "leader of instructional leaders" (Marks and Printy. 2003). 

Therefore. shared instructi onal 1e",I~rsh iJ.l is nut dependent on role or position . It s cur rency lies in 

the personal resource 01' participants and is dep loyed through interactiiln. Such leadership l'xtends 

throughout the organization wit h revised structure perm itt ing coordinated action (Liethwood and 

.Jantzi , 1999). 

Witziers, Bosker and Kruger (2003) rev iewed in the ir study of educational leadersh ip that the 

enecti vc principal ~OJ11 CS to thl' li)r~ as an inst ructional or ed ucational leader who a lTects school 

climate and student achievement. They also suggested that all1ple ev idence in the literature shows 

that el'lecti ve leadersh ip can ~nd dncs posi ti ve ly a lket school and student outcome. 

Marks and Printy (2003) have sugges ted the importance of integrated Ic(lde rship- translo rmational 

leadership coup led wit h shared instructional leadership. Where Integrated leadership W(lS normative. 

teachers provided evidence or hi gh-quality pedagogy and students performed at high leve ls on 

authentic measures of' achievement. 

According to. Ser~ll1~nt l'l.,tI (I')')X) I>r incipal ll1ust hcl il'vc' in. v,tlue . and l'() IllI11itt cd to: stlllknt 

learni ng as the fun dall1enlal purpose of schooling, foc us ancl ali gnment to achieve goals, and 



doing the work required for high levels of personal and organization performance and that these 

value and committed are showed. a principal 's effectiveness in improving stucients achievement. 

The same scholars said thnt in order to demonstrate effec ti ve leadership in improvill [! student 

ach ievement. the principal must have knowled[!c and understanding or: 

• The relationshi p of strengthening instruction and assessment to improve stude nt 

outcomes. 

• The school improvement planning process. 

• Information sources, data collection, and data analysis strategies 

• Strategies fo r classroom teachers to monitor student understand ing and progress. 

• Coll aborati ve problcm solving and consensus building 

• Staff development standards 

• The change process I()t" sys lems , organi zations. and individuals. 

Thus, from the above vIews. clTec tiw pr incipals are cmphasizing their work on ccntral issues of 

lea rning collaboration and continuous school improvement; make arpropriatc rrofcss ional 

learning opportunities and positive impact on the stucient achievement. 

2. 1.2. Relationship betl"een School Principill Perfo rmallce lind Stlldent 

Achievement 
, 

Educational researchers anci practitioners have different views regarding the ways that school 

principals adopt to improve educational practices. Witziers, Bosker and Kruger, L.. (2003) 

reviewed the evidence in their study of' educational leadership and student achievcment that 



" 

educational lcadL!rship is an important clHlrac lL' ri stic or clrL'clivc sl'llpuls. Thc)' :Ilsu suggcstl'd 

that principals should have high expectations of teachers and students achievement. They should 

supervise,lead, coordinate the curriculul11. operate the basic skills. and l11onitor student progress. 

Southwol·th (2004). and Witziers , Hosker and Kruger (2003) have indicated that different 1110dels 

used to investigate the relation bctwcen school leadership and student achievel1lcnt. I;irs t the 

direct effect model. which suggests that teacher practices, can have effec ts on school outcomes 

and that these can bc measured apart from others related variables. Second the mediated effcct 

model which hypothesizcs that kaders ach ieve their elTeet on school out come through indirect 

paths: the leader's contribution is l1ledi,lIed by other people, even t, and organization ship and 

cultural factors. Finally. the reciprocal effect model. in which it is suggested that relationship 

between tlw .r rin~d and le:ltUl"l'S (d" the school .lI lt! its l'llvirOIlIl1Cllt arc iniL'rac ti vl'. This I1HHk'l 

implies that school leaders adapt to organizat ion in which they work, changing their thinking and 

behavior over time. However. it is generally believed that many of the above activities could be 

maintained if only schools were efficiently managed (Mussazi, 1982). This means that school 

administrators, especially school principal s. l1lust be equipped with the appropr iate knowledge. 

skills, and attitudes in order to e;IIT\, out thcir leadership role effectively. 

Similarl y, some scholars suggcsted that speeilic actions by pr inci pals could di rectly inllucncc 

stuclent achievement. Their views descri be the principal as the "master teacher", or the curri culum 

and instruct ional expert in the schoo l. The principal's role included observing. ll1akil1 t! suggestion 

for improvements and enforcing compliance with certain teaching models (A ndrews and Soder. 

1987: Bender Sebr ing. and Bryk .. ::WOO: and Hallinger, 1996). 
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Furthermore, the samc scholars indicate that current research evidence points toward principals 

affecting student ach ievement indirectly through teachers and staff members. Principals influence 

performance through others, and this influence includes a broader spectrum of behaviors. 

Principal actions that structure the school's organization and climate appear to have an impact on 

student achievement. 

2,1.3, Principal Management of School Personnel 

Management has become an important ac tivity with in education. Some educators have claimed 

that it generates a set of values hostile to the interest of learners and the work of teachers (Kydd, 

Crawford and Riches, 1997). 

Managers' respons ibility for their units or sub-units within an organization gives them the 

authority to take decisions and set the directi on of work. The princi pals ensure that the 

importance of school goals is understood by discussing and reviewing them with staff 

periodically during the school year especially in the context of instructional , curricular, and 

budgetary decision (Murphy, 1990). 

According to Gilbert, Sheehan and Teeter (J 985) one significant change is occmring, however in 

the politics of educat ion. In school, at least the teachers' federation is becoming much more 

militant and are demanding and frequent ly getting a greater say in their working cond ition. 

Although O,ese trend takes away some of the authority of the school principal resulting increase 

in the collegiality of the school staff. Those provinces that gave the teachers the right to strike 

also granted them more say in rurming the school. 
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Reycs (1994) indicates that teamwork and co llaboration arc essentia l liel r hi ghly elTective 

organization. Collaboration is needed to deve lop commi tment and skill s of employees. solve 

problems and respond to envi ron menta l pressures. Accordin gly, co llahorati oll and tL'alll\\"nrk can 

be use by principals to appl y the energy and creativity ava ilable within their schools. 

Moreover, the same schola r suggests that foste ring co llaboration and teamwork may be 

accompl ished through cooperation. Cooperat ion encourages teachers to help one another to 

perform effec tively. They undL'rstand each other: thus there is an expec tation to gd and give help 

to each other: Teachers will develop ownership and feel respons ible till' ensuring success 01' thc 

task or implementation of an expectation such as quality work. 

Accord ing to Williams' ( I ')M) II,,; le""hel' has heen placed in a posilion of gre,ll Irll sl hI ' sOL'iell 

in guiding young people from unk nown to known. from immaturity to maturity. It is within such 

a frame of reference that Ihe admin istrator must undertake and di scharge his responsihilities in 

the whole area of the purpose of the school; the role of the school must play in the community, 

and the enormous task he lilees in bu ilding the op timum organ iza tional and administrative 

structure to promote effect ive lcaching service. 

" Thus, the school pri ncipal s should permit the constant professional growth oj' the sta n~ the 

development or a stro 'lg "tcam" approach. and mutual concern with the fulfillmcnt of the 

educat ional task (William. 19(4). 
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t' Thus, Andrews and SOl,er (1987). Bender Sebring and Bryk (2000); and Ileck and Marcou lides 

(\993) show that principal action which exhibits a sensc of team work and involve t~ach~rs in 

instructional dec isions that found posit ive effects of principal leadership on student achievement. • 

2.2. School Principal Managin g and Com municating Staff 

The science of organizations can hc uistingu isheti chiclly by the nalur~ of their goods and their 

bureaucratic structure. The task 01' atilllinistmtor is to bri ng pClJp\e ano organif.a tion toge ther in a 

fruitful and satisfying u;~ion. In schools. the principals bring people and resources togethe r so that 

the task is di fficult : the princip;i\ needs help with it (Bush, et.a!' \980 ). 

According to Wil liams ( \964) administrative behavior must be oriented favorably toward the 

teacher as we ll as the task clarilication and Illutual acceptance of the roles of individuals and sub 

group should be sought. Furthelmore. he suggested that the au thorit y- responsibility power 

relationship among individwd s and subgroup shou ld be identified so that th~ starr is sensitive to 

the needs orits functioning Il1clllbers as we ll as to the legal autilority mtile top. 

Mussazi (1982) suggests tilm the te:chnique of organizing the school can consist of tile: following 

tasks: 

I . Firs t deterll1ine til e ohjeetives. Tilen set out with the: polieie:s and th~ plans 10 achie"c 

these objectives for the enterprise as a who le. and fo r each section of the bus i n~ss. This 

involves seeki ng thL: tksi n.:d division of' the activities. 

2. Define the work to be done to ac hieve these objectives under the guid ing policies. 

3. Divide and classily the \Vork into su itable gro ups. 
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4. Assign essential work to vari ous supervisor objectives leaders. 

5. Determine the authurity ano responsib il ity of" each officer in the organization. 

6. Decide and spec ify tlw relationship between individua ls, managers. and different 

departments. 

7. Staff the organization with employees who meet the personal requ irement s. 

8. Establish method and procedures to help in achieving the objectives ol'the llrg'lIli!.at ion. 

Therefore, the school administrators and teachers need to study and app ly the basic concepts of 

organ izations if they are to understand and achieve organizat ional objectives (Mussazi. 1982 and 

Yuki, 1989). 

Research evidence suggests Ihm some principals make difference in student achievement when 

they understand that their role is to work through teachers and stalT members. These principals 

influence student achievement by first changing the school setting in which learning takes place. 

and the culture, in turn. shapes not only the stuclcnts and sta ll but the outcomc as \vcll (Andrc·ws. 

and Soder, 1987, and Heck ancl Marcoulides. G. 1993). 

2.2.1. Communicatio/l in Sch ool 

Comillunication permits cswhlishment or contact among individuals and groups f~lr cxchnnging 

information cooperation in achieving shared goals and reinforcement or alteration of attitude and 

values (Dressel. 1981). Further. he suggested that purposeful commun icat ion is an attempt to 

provide individual with information in a manner that wi ll inHuence their thinking actions and 

poi nt of view. This can happen only when communicator and receiver develop cred ibility for 

, 
i 
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each other. Achi evement or credihili ty req uires that the communicator he clear in hi s own mind 

about what is to be cor.uTI unicated and what results are expected from it. In thi s regard. school 

principal should be frank in expressing the discussion view to all aud iences and should regard 

earl y communication on an issue as a basis of encouraging thought and promot ing discussion and 

feedback (A lli ngton and Cunningham. 2()1l2) . 

• According to L.aw and (IiOITr (cOOl) effective eo nll l1 un icmion is essentia l fi)r efTec ti"e 

management. They suggested that ctllll1l1 unicat ion has meaning beyond Illere words. Good 

com1l1unication in educational mlministration is vital, not si mply hecause it is a complex and 

multifaceted process but because it occupies 50 central a ro le in both teaching and learning 

processes and in the task of leading the educat ional mi5sion. 

Somet ime the best sup port is ' l dv i c~ and information. Admini st rator rnust be abk to lind 

information needed to weigh the op tions available. Administrator need to Know how tll gather. 

organize, and present information on the effects or decisions about school programs (All ington 

and Cunningham. 20Uc I . 

• In order to demonstrate effective leadership in improving student achievement, the principal also 

must have knowl edge and unde rstandi ng of effecti ve communicati on strategies (Scrcl11ent, CUll., 

1998). Accord ingly. the prineip,rI should be frnnk in express ing the discuss ion , ic,·,· to all 

aud iences, make clear cOll1l11un icati(lIl that what audiences expect from it. and Know how to 

gather and present informatioll. This process may enhance the school principal to share goal. 

develop stafT attitulk toward instructional objec tive, and provide individual with inrormat ion to 

influence studcnt aehicvcnlcnl. v 

t · 
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2.2.2. School OrganiZiltiol1 Climate 

Climate is a general concept usee! to capture the basis ane! cnduring quality of organization life. 

School organization is stable set 01' organizational characte ri stics that capture the distinctive tone 

or atmospheres or <l sehoul. Clillla le is Iu orgall i!',"I liun as personality is to intii\'idu;\I (S\\ 'L'l'I I;IIH.I 

and Hoy, 2000), They also reviewed a verity of detinitions of organizational climates. Some 

consensus about the nature and meaning of the climate as follows: 

• climate is the characteristics of the entire organizat ion. 

• cli mate is based on cullL-clive pCI'L'-cpti olls nClllcmbcrs, 

• climate arises from behaviors Ihat arc important to its mcmbers. and 

• climate iniluences members' hehavior and attitudes. 

Organizational climate is a set or internal characteristics that distinguishes one organiza ti on hom 

another and inlluences the bchavior of orga nizat ional mcmbers. More speci li c. school cl imate is 

a relatively enduring quality of the entire school that is experienced by participants. describes 

their collective percept ions or behavior, and affects their attitudes and behavior in the school 

(Hoy and Miske! , 1996), 

~ School learning climate r.:iers to the norms. beliefs and attitudes rcnected in instructional 

patterns and beha vio ral praclices Il1al cnhance or il11pede slLldcnts' aehicvcl11e nl (MLl rph y. 19<)0 ). 

He has reviewed in his study or principal instructional leadership that teac hing performance and 

stucient outcomes nrc as 111uch a function of this ethos or environment as they are of the personal 

quali ties and abilities of teachers. Coleman (1983) also demonstrates that fo r both teachers and 

parents "the principal is the dominant force in determining school climate", v 
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~ Principal s have everything to do with the dctermi ning. the cli mate in the sc hool. The research 

evidence shows that the high performing schools demonstra te bulle r student achievement process 

a climate that focuses on student lea rning (I.lender Sebring and llryk, 201l1l). They also indica te 
J 

that the principal in these schools: 

• Provide cla ri ty to the school's miss ion, which inAuencc everyone's expecta tion . 

• Have a vision that they allow staff and parent to shape. 

• I-fold teachers andthemsclvcs to high standarci s. 

• Recognize studen t achievement 

• C nmll1unicat(' acndclllic 11chicvcmcnt In the community. 

• Encourage teachers to ta ke ri sks in tryi ng new methods anci programs. 

• Thus, the principal must provide a school cl imate that focus on student learn ing opportunity to 

improve student achievement. / 

2.2.3. Open SclIOO/ Climate 

The distinctive feature oj' an open climate is its higher degree of authentici ty: the principal and 

faculty are genuine in their behavior. The pr inc ipal leads by provid ing the proper blend of 

structure and directi on, as well as sUflpo rt and consideration, the mix dependent on the si tuation . 

~ Acts of leadership emerge easily and appropriately as needed from both teachers and the 

principal (Sweetland and I lo y. 2(jOO ). ,/ 

However, Sweetland allli I Ill )' (2(H)O : ,ls() sugges t that in closed cl illla\L' . the prill cip:rl :rlllltc:rcilL'r 

simply go through the 1110tions, with the principal stressing routine triv ia and unnecessary busy 
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work and teachers responding at minimal levels and exhibiting lillie satisfaction. The principal's 

ineffective leadership is seen as close supervision that is, impersonal. alool'. and inc()nsidcrat~. 

The behavior of bo th princiral and kachers in the closed climate is di singenuous: there is much 

game playing ancl posturing, allli in 'Iu thent icit y pervades the school. 

2.2.4. Healthy Schoof Climate 

Sweetlancl and I-Ioy (2000) reviewed in their stucly of school characteristics and educ,ll ional 

outcomes that organi zational healthy is another perspective for school cl imate, All social 

systems, if thcy arc to grow and prosper. must I~,cc thc lour basic problems or adaptation , gLlal 

attainment. integration, and latency. 'rhus. an organization mllst solve the followi ng problems: 

• acquiring suf'ficicill I"l'S() lIITl';" ;1 11<.1 <rcctl l11ll1tH.hlill L.! In it s l'l) v iroJll1h.' Il1. 

• setting and altainillg guals. 

• maintaining so li darity wi llrin thc systcm. and 

• Creating and pre~e rving the val ue or the system. 

~ Sweetland and Hoy (2000) suggested that formal organ izations exhibit threc distinct levels of 

responsibi lity and control over these needs: technical. managerial. and ins titut ional level s, In 

schools, the technical level is the tcaching-Iearning process. The managerial level mediates and 

14 
controls the interna l acti vities oj' the organizatiun, Principal s are th ~ chiel' manager oj' the schlllll: 

they must find ways to motivate teache rs. culti vate commitment. and coordinate the work . The 

institut ional level connects the' organi:wtion with it s environment schools need iegit inHlc y and 

backing in the commun :ty . Ad mini strators and teachers need support tLl perform their respcctive 

functions in a harmonious f:rshion without undue pressure and interference from indi viduals and 
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groups outside the school (Allington and Cunningham 20(2). These needs may address~d health 

school cli mate wi th appropriates prol\;ssional learning opportunities. 

f Positive student . teacher, and administrator interrelationships characterize a healthy climate. 

Teachers like their colleagues, thei r schools, their jobs. and their students and are driven by a 

quest for academic exce llence. They believe in themselves and their students and set hi gh but 

achievabl e goals (Sercl1lcnt. ct.al., I 'J'JX). 

• Healthy schools' principals also k,vc inll ucnce with their superiors and can go to inllul'nce but 

for their teachers. Finally, healthy schools have inst itutional integrity: th at is. tcachcrs alT 

protected li'olll unreasonable "nd hostile outside lorees (Sw~etlaJ)d and I-loy. :100(l). TillIS. the 

expectations for school pri ncipals arc leading the school through h.::althy school climate proccss 

the res ults in improved sludcnt performance (Ward, 1998). 

2.3. P"inc ipals Dccision-Making in School and Staff Commitmen t 

Decision-making is a major responsibi lity of administrators. Administration is the performance of 

the decision·making fJrocess by an ind ivid ual or group in an organi7.ation context (M usaazi. 

1982). Administrators ~nd relormers are trying to empower teachers. Empowerment is the 

proccss by which administrators share power and hclp others to lise it in cons tructive ways to 

make decisions alTeeting thell1 sel\'~s alld their work (Sweetland and I-loy, 1(JOO). l, rtlpow~I'I11ent 

ollen gels transla ted illto shmed decision-making, dclegation of ~llIt hority . teamwo rk. and site­

based management (Hoy and Miskel . 1996). Of course. admini stration must develop and regulate 

the dec ision-making process in the most ci'lcctive manner possible (Musaazi. 1982). Rcyes 
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(1994) indicated that some Icadership bdwviors arc directly rdated to cl'i'eetivc kachin~ and 

learn ing and positive studcnt performancc. For instance principal can affect classroom interaction 

through decisions on curriculum. class size, classroom organization and feedback (Fullan. 19R~) . 

Reyers (1994) has rcvie,wcd in his study ofcl'i'ectivc leadership and conllnitmcntthat kaders who 

provide a vision for organization, in volvl: organizat ional memhers ill dl..'c isioll making. li se 

properly reward are morc likel y to ensure staff cOl11mitment to accompli sh the goals of an 

organization. It could be argued then that the leader is a key iIi developing and enhancing 

employee organizational commitment in school. Furthermore Reyes has indicateu in hi s stull y 

that high employee organizational commitment seems to be linked to higher levels of employee 

productivity and performance. 

" Therefore. through dccision-mnking principals can provide sharin g power and helping others 

with related to tcaching-Iearning and pos iti ve st udents' performance so that they can develop 

staff commitment to acolllplish the goals and to improve student achievement. 

2.3.1 . Participation in School Decision-Making 

Participation supported the hypothesis that participation in the decision to effect change would 

overcome group resistance to the change and lead to higher productivity (Lucio and Mcnei l. 

1962). Further, they indicated that participation in dec ision-maki ng is a poweri'u l lince for 

modifying the behavior or a group. It is change brought ahollt hy parlicipaliun arc l'.\pLIilll'd in 

these general ways: the teacher sees himself and his teaching in new light participating groups 
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themselves improve commun ication wit hi n the schoo l organi 7.at ion: and tcac hers gc t a morc 

realistic picture of the importance or problems and practices withi n the system, 

According to J3l1cklcy and Styan (1 9SS) the group decision is a potent environmcnt l'or Icaming and 

prov ides a close relat ionship with professional colleagues, which build confidence and share anxieties 

in an atmosphere which is supportive and hcl pll il , They also suggested that this val uable elcmcnt of' 

group dec isions might also COlllrorLabk and rathcl' remote: from the rca ! 'vvorl d or sc hoob. ThL' 

appropr iate orga ni zation 01' secondary schools should rccogni zc the responsihi lity 01' all teachcrs Illr 

teach ing and Icaming and allow all thc opportunity in the school grou p dec isilln, 

Teachers would assume greater responsibil ity in their profess ional work life is rooted in a large 

body or research in the a fl. .. :a o r participatory deL: ision-lllakillg, profess iollal autonom y :' lIld te Hc hcr 

efficacy (Gue, 1977 : Ross" 1998), 

Thus, through partic ipation proccss in cicc ision-making the princip;1i ca n dcvc lop stalT cO lll llli tmcllt to 

implement the change. close rclalioll~hip to share anxieties to minimize rcsiSti:1I 1CC group toward the 

goal and prov ide the lea rn ing tcaching opro rt ll nity to improve stlldc lll ac hi evcmen t. 

2.3.2. Staff Collaboration 

Di ffe rent authors have suggested tha t co llaboration contributed to increase teacher effi cacy and 

positive out come situation, Relating these activities to educational outcomes, I'restinc ( 1994) 

informed that in school, opinion on shared decision-making builds a strong case that a more 

profess ional outcomes ro le for teachers could enhancc the effecti veness of the schools, 
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Gue ( 1977) the social system as involves classes or phenomena, wh ich arc at once conceptuall y 

independent and pllCIlOIlH.:ll:dl y illll:r:1clive. Tht:rc arc IiI'S!. the institution s wit h ce rt a ill roles 

expectation that wi ll fulfill the goals of the system, second inhabiting the system are individuals with 

ce rtain personality and need dispositions. whose interactions compri se what genera ll y call soc ial 

behavior. The soc ial behavior. which obse rved is the re sult or interact ion between these two sets of 

motives. In an organization. thc rrinciral must bc able to recognize both the role cxrectations and 

necd-dispositions. It is uscl'ull1lodcL popular among school of mganizational structu re . 

According to Ross ( 19n) collaboration among teachers promote teacher enieaey especiall y 

when it leads inst ruct iona l coordination wi th a school. Collaboration stimulated teachcr el'licacy 

in several ways. Ross also indicated SOIllC as foll ows: 

a) It contributed to teachers' knowledge of their classroolll effectiveness by providing jointly 

produced measures ofslUdent" cogniti ve and afrec tivc pcri\)[,I11<lncc. 

b) Collaboration creatcd a climate thatlegitil11ated help seekin g, anojointed problcl11 so lvi ng. 

c) By el11phas izing the positi ve outcome of there work co llaborat ion contributed to increase 

teacher cflicacy .. hrough pecr persuasion. 

d) Co llaboration reduced duplicatioll of effort, forcing tcachers to focus on the devclopment 

oJ'llew teaching SlnllL:gics tiwi cOlltri buted to till:ir 1~L'l ill g ur slIcccss when illlptCIllC IH CU. 

f Serement ct. al (1998) indicate that creati ng a collaborative envirollment has been described as the 

"single most important [' Iclors" I()r succcss ful school improvcment initi'ltivcs. virt ually all-

contemporary school rcformers call lelr increased opportuniti es le)r teacher co llabmati on. Student 

achievement is likely 10 he grea tes t where teachers and acimini straku's work together. in small 

group and school-side, to identify sOlll'ces of studcnt success and then struggle collectivel y to 

implement school improvement. . 
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" Thus, principal must provide collat)orati on work condition among th~ school sys tem to help 

teachers performance slicceeds and to improve educational outcome . 

2.3.3. Parent Involvement and Cooperation with School 

Cooperation with and support li'om parents is an important determinant of' students' success. Every 

school able to develop and implement plans for increasing parenta l and community in volveme nt in 

schools improving collaboration bct\Veen sc hools and parent program. regard ing the potential impact 

of involvement and coopc rat ion on , lUclen t perll)rm anCc that schoo ls which involved parents in 

education program ha ve bettcr stLi den t pe rforillan ce ( I .cvine and Il nviglllii'St. 19()2). 

Generall y, parent invol vement is reluted to school achievement leve ls. researches have iclentified 

that school at which active parent and community groups played a part in introducing 

improvements that resulted in enhanced student performance. 

1 . 1J? 
-1!i'Accord ing to , Allington and Cunningham (2002) Administ rators need to fos ter both parent 

conl"idence and communily parlicipatioll in planning changes. Furlhl'r. Lhey al su suggcs tcd that 

admini strators must devclo[l the ski ll s needed to organize effectively and to supr0rt teachers and 

/ parent management teams. 

~ Thus, the school principal s should bu ild paren t in vol vement acti vities on ,ioint planning 

budget ing, provide need materials. and spaee to imrrove inst ruction and to produce large gai ns in 

stuclent learning (Levine and Havi ghurst. 1992). / 
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Bender Sebring and Bryk (20110); ,,,,d Iiallinger. Ilicklllan, and Davis (I ()()(») haw cxpresscd 11",1 

parent involvement makes positive impact on the school achievement. Thus, the principal must 

provide opportunities for parents and comm unity memhers to contribute meaningful in schools. 

and use parent involvement to increase expectations for student learning. 

2.3.4. Teachers' Expectlltion lind Studellts' Achievement 

Implementation of teachers' espc'clation and students' achievement is based on staillic-veiupmcnt 

tends to be most effecti ve when Icachers observe and assist one another in actual classrooll1 

(Levine and Havighursl. 19(2). They also suggested that school wide staff developmcnt focusing 

on improvcd dclivery or inslruclion is a core aClivilY in the school illlrrovcmeni proccss. 

Principals foster the dcvelopmcnt of a school- learning climate conductive to teaching and 

learning by establishing rositive expectations and standards, by maintaining high visibility, 

helping teachers to dcvelor commitmcnl to implement the change, and rroll1oting professional 

development (Levine and 1'lavi:;hursL 19(2). 

On the other hand, lack of ability to perce ive and manage organizational conditions could be one 

of the t~letors thatl1light bring about interpersonal conflicts and a degree of both in st ruct ional and 

administrative inefficiency. Consequently, this creates in teachers and administrator's fruslration 

and disillusionment, often leading to pessimism. Therefore, the lack of ability to perceive 

rroperly, and manage organi/.alions skillfully, produce negative altitudes in teachcrs, sludents 

and administr8tive personncl that can adversely aff'cct the instructional as wel l as the 

administrative process (Mussazi . I (82) . Therefore, effective principals can influence studenl 
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achievement through maintaining climate conductive to instructional implement and by estab lish 

posi tive expectation with Sin I'!' development toward the teach ing ancll ea rning opportuniti es. 

2.3.5. Teachers Attitude 

Attitudes are always accompanied by some pos iti ve or negative feel ing. And the nat ure and 

intensity of this fee ling influence an inclividual's perception of any new situation he or she 

encounters. It is known that nttitudes are the res ult of forces in each indi vidual's environment 

such as hi s or her physical nceds. soc ial needs. emotions perception, nHlli ,·a ti ons. and 

expe ri ences, and that these in tum inlluence the ind ividual behavior (Bag in and Gallagher. 200 I) . 

Instructional process and teac hers charac te risti cs to student achievcment have becn acc umulating 

students' Icami ng is not a simpic direct consequence nr the teacher teaching them. it is influc nced by 

the m (i.e. the teache rs) through the ir teaching methods. attitude, experience and knowledge and such 

re lated ractors. The teacher is the person engaged in interactive behav iors with the pupils . el Teeting 

changes in them. The teacher's own characteri stics such as his personality, attitude, and the like cast 

important impression on th e chi ld' s mind and guide his or her mind (Marrisay, 198 1). 

The teacher is a fronlline illlerpreter or the sc hool syslem through d~,il y contacts wi th members of the 

different community, parti cu larly the student s. In this capaeity teachers ha ve a number 01' spec ili c 

community relation resJlonsibilities In,,:;i n and Gallagher. 20D I). They also ind icated that responsible 

adm ini stralor should keep emp loyees inrormed about the school systcm by providing them wit h 

information. School system ca n dcvcloJl a total community relations program . This poss ib ly calls I(',r 

comm illee of admini stralors, leachers, pa rents and even students to suggest act ivities that will hdp 

the school and the commun ity understand each other beller and these prov ide the teachers to deve lop 
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positive attitude tov"'(ll'd to live ill some tkgrcc ur harmony so thal this si tuati ull helps the ~c houls to 

gain the support of the comm unity and maintain ed ucati onal effectiveness. 

Oskamp and Harty (1968) ha ve desc ribed, in their research study of the double standard in altitudes 

toward U.S. and Russian actions attitude is crucia l in understanding the way a person perceives the 

world around her/him . Attitudes determine what a person will see and hear, what he/she wi ll think or 

do thus making them ccn tra lto lilt;. The theo ry argues tha t altitudes are fo rmed and changed un this 

basis of functions they fullill in an individual. 

To sum lip attitudes are: the \Nay a pcrsoll perceives the world around helshe. and tht.' result force 

in ach individuals environment th;11 thesc arc always accompanied by somc positivc or negative 

feeling and these in turn ini'lucnce the individual behavior. Individual's who develops positive 

attitude toward her/his environment so that she/he is practiced positive interaction with it. 

Therefore, principals must provide possible conductive environment with starr administration and 

social interaction to dcvelop positive attitucic with tcachers working cnvironmcnt in order to 

improve their committed to instructional implement and to enhance that their behaviors in turn 

make positive inlluence on stucicnt achievement. 

2.4. Principals Manage School Mission and Goal 

One aspect of the principal's role as an instructional leader is to ddinc and communicatc a 

mission or purpose 1'01' a school. Murphy (1990) ilas reviewed in hi s research study tha t the more 

effective principals have a clear sense of direction for their schools that they are able to arti cu late 

clearly. Less ellec tive principals seem to possess little sensc or direction 1'01' their schools. 

Homogeneity value consensus involves communicat ing this vision to the stalT and students in 
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such a way that a sense of shared purpose ex ists, linking together the various activities that take 

place in classrooms throughout the school s. 

March ( 1978) suggests that mlminis tralor's role in deli ning the mi ss ion invol ves rraming school 

wide goals and communicating these goals in a persistent las hion to the enti re school comll1un it y. 

Similarly Lei th wood and Montgomery (1985) have suggested that hi gher clTec ti ve princ ipal s 

seek out opportunities to clari I'y goals wi th stall students, parents and other members 01" the 

school commun ity. 

Administrative leaders should take responsibility for articul ating organizat ional goa ls and 

objecti ves. Goal s need to be Il ex ible in order to accommodate the variability and uniqueness or 

different schools and classrooll1. Principal also recognize a relationship between goals and mutua l 

accountabi lity (Fraatz. 1989). 

Research shows th nt employee cO ll1mi tment to a spceilic purpose is greatly en hanced ir thy~e 

caring out the task are di rectly involved in it s planning de vdoplllcnt and implcnl\;nta,tiun 

(Freeston., 1987). 

In slim cooperali VI.! goals promote teachers work tL)gelhcl' to ensure SLiccess , Oil go ing interaction 

among them, trust, con fi dencc , cOll1lllitlllcnt to goa ls. and job satisfacti on (Reyes, 1994). 
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Thus, the princ ipal lllUst COlll lllu llicalc a mi ss ion ror school 10 link logelhe r var ious 'lcl ivl li L's. II I 

ensure trust, conlidenc , and slall cO lllmitment to instrllc ti on~1 implemcntation so I h ~1 Ihi s 

process may have positive imp;lci on si udeni ach ievement. 

2.4.1. Framing School GOllls 

Murphy (1990) indicated that instructional leadersh ip often has well detined goals: cffective 

principals set specitic learning goals. Instructional goa ls and goals stress ing student ~chicvement 

have the highest priority in school s with active instructional leadership. Goals in thesc schools 

are more directives focused on students. Instructional-effective schoo ls haw goals Ihal place 
, 

considerable emphasis on student ac hi evement. 

Accordi ng to Leithwood and Montgol11ery (1985) ef'fect ive principals fiJrl11u latc ambitious goa ls 

for student perio rmance, coordinatc sc hool goal s with thc goals of' the large organiza ti on, and 

rely on a greater number of source in developing goals and more public. Thus, staff and parent 

input du ri ng thc developmen t of the school's goal s are deemed to be important. So tha t errective 

principals use goals fo r planning find decision-making. These also help the principals to manage 

the staff toward the instructi onGi implement that direct considerable emphasis on student 

achievement. 

2.4.2. Schoo! Resllurce IV/al'lllJ;el11enf 

Resource Gnd financial management arc means to an end . Each as pect of prov ision in efii:ctil'c 

educat ional organiza ti ons, whcthe r co re , stal"ling equ ipmcnt. mnterial s or speciali st cx penise. is 

deployed in order to lilcilitatc learning and educational achievemcnt (Law and (j lover, 200 I). 

Funhermore , they ha ve inciicate thai budget system should he an enabli ng mechani sm rather tilan,iust 
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a mechanical or technical cxercise: it should help managers to plan, coordinate, control and then 

evaluate their organi/.ational tlc lions more t.:ITcctivcly. 

According to SCI'C111t'1l1 ct..]!. (ll)l)X). ;111 resources need In he managing in alignlll l:lll \\'Ith student 

achievement goals. Successllil principals keep the f()Cus on school improvement cfi()rts and align 

time, money, and staff devclopment opportuniti es wi th the improvement goa ls. Thus, the principal 

must align all school resourccs wilh school improvemenl priorities , and idenlify and use key resource 

management techniques thaI impact the result. So that the principal can prov ide positive influence 

with student achievcmenl 

2.4.3. School Task 

Task a ll ocation refers to the process of assigning organization tasks to perlil l'lllance. Ikli)fe some 

one can be evaluated on a task. he or she must first have been given the respons ibi lity for 

performing the task and have :illc'lnpledlo pel'l'OI'm il (Natriello, 1990 ). 

Task al location might be handling by top ladders responsible for defining the mi ss ion or dircction 

of the organization. In schools. thi s might be the principal who fo rmulates general goals and 

make assignlllcnts to the appropriate proi'cssion,1I pcrsonnL'l (lkgky, T. and Leonard. I ·: .. I')')'): 

and Natriello,. J 990). Thus, the pri ncipal shou ld consider the role of task g.oals (task allocation) 

within the large OI'g:",i7.ation:1I context (Na triello, 1(90). 

Effective principals understand tile importance of filCus of task allocation and hdp ensure that all 

parts of the school cOlllmunit)' arc aware of ancl in alignment with school's improvcment creons 

to improve student learning (Serel11en t et.al. 19(8). Thus, the principal mUSI utilize task 
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allocation to inform instruct ional dccisions and rcspons ibili ti~s atthc buildin~ and class \evcl and 

provide academ ic interventions lu I' individual and groups or students. Through thi s process the 

principal can d~velop '.·csponsiblc starr and in turn provide instructional implementation to 

improve student achievement. 

2.5. Principal Monitol'ing the Sc hool Improvcmcnt Plan 

Plying attention to the core val ues anc! pr iority goals of the school is the most important way for 

Ieader.\o communicate ellecli vcl y. Starr learns what the principal's value hy (lbse rvin~ \vhat they 

pay attention to . When a school devotes cons iderable time and effort to the continual assessment 

of particular conditi on or outcome. it not ifi es all members that the cond ition or outcome is 

considered important 

~ 2.5.1. Education Pelfor/11ance Evaluation 

o The school ad ministrator has a key role in the commitment. planning, and im plementation of 

education in schoo\, School administ rato rs should assess their efforts in education implcmcnt as thcy 

relate to teaching effec[ivencss and achievement of sc hool learners (Manning and 13aruth, 1996). 

Frequently, the outcome of education. latcnt in nature. prcvents the iml11ediate association or a cause 

III 
and effec t relationship allriiJutable to a particular teacher. Evaluation o l' the elTeetiveness or teaching 

is one of the most important functiOn> of an educational leader. The degree of teaching effectiveness 

and leal'lli ng is measured by lit iii I ing the va ri ous too ls . w h ieh wi II contrihute 10 i nl<.: II igc nl C\ a Ill<ll i(~ 11 

(Phillips, c., 1968). 
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The school princ ipa l shou ld have kn owledge ol'evaluation and assessment strateg ies (Sercmcnt. el.:1I" 

1998). Thus. th e princi pa l must !;l(,;.i litat c the usc of' dat~l to continllo ll sly cvul ual l: ~duca li o l1at 

performance and rev ise the school im plement plan, and estab li sh regular predi ctable process to track 

the impact improvement efforts ha ve on student achievement. These acti vities may help the school 

community to aware thc important plan and align with the school's improvemcnt et1ilrts to improve 

teaching-learnin g situation and student achievement. 

If a test is design to eva ,uate teaching or learning, it is an achie vement test. Achie ve mcnt test serve 

numerous functions, the basic one being to determine how much peop le know abo ut cert ain topics or 

ho w we ll they can perf()rm certain ski ll s. The test resul t in /(lrillS st udents as we ll as their sc hool 

principal. teachers and parents abo ut the student's scholastic accom plishments and de li ciencies. Such 

test can also m Oli v<'llC students to learn, prov ide teachers anti school adll1ini s tr~'l i() 11 wi th informatiull 

to plan or mod ify the cu rriculum IC,r a st udcn t or grou p of students. It can servc as a mcans of 

evaluating the effect iveness ortlle sc hool. instruction as a mea sure ofa (~ uality of school performHllce 

and there by contributing to its imj1rDvclllcnt (A iken. 1988). 

2.5.2. StaffPerj(mnlll1ce EVII /uation 

The purpose of performance apprai sa l is to tmprove the organization 's pe rfor mance through the 

enhanced performance of ind ivid ual s (Fish. 1995). According to Arlll strong ( 1994) perforlllance 

appraisal cond ucted jointly by the ind ividual and the appraiser to assess how we ll the individ ual has 

ach ieved hi s pcr/()rmallcL' pl an. 

Fi sh ( 1995) suggests that pcrl()rJllallct: appraisal is all approach to Illanagi ng and devdoping people. 

which enable then to manage their OW J~ performance and development within th e I·rame wo rk of clear 

an orga nization object ive alld standards. which have been agreedjointly with their Illanagc r. 
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Hence, staff appraisal is galiling iJ11portance as a contributor to the , uccess of organi zati ons and 

improving workers pe rl·(JrImlncc at work. 

According to Fish ( 1995) performancc appraisa l is a natural process of managemc nt lor the lollowing 

three reasons . 

Nlellsuring per/iJl'lIllillce: - Pcrl()rmHnCC appraisal is natural process measu ri ng pcr/rmnancc: il· ynJl 

C:ln'lllle:lsure it, you CH n' t manage it. 

Improving peljurlllllnce: - building climate of success involves taking spec ilic steps to iJ11prove the 

perforJ11ance of individuals or teams. 

Exerci,\'ing /eade/,:iltip : Leadership is about encouraging indi viduals and teams to give their best to 

ach ieve a desired result. 

Therefore, performance apprai sal is a process 0[' management fo r measuring and improving, anu 

exercising leadership. According to Howe (1995) one of the im portant ways that tra ining and 

development needs may be identified for an individual is through the process of perforJ11ance 

evaluation. In this case the process nf cvaluation is iJ11portant 1'01' train ing ancl developJ11ent needs 

idcntil-ica tion 01' individual. MO'11l (1003) 'ilso indicates that the bcnefits 01' appraisal can be class ili ed 

under three headings. 

Benefits to the IIppraiser: recelvlllg feedback , h'lving traini ng needs identilied .. readiness for 

promotion and clarifying objecti ves. 

Bellefit.y to til e Leader: making best use of human reso urces, forwa rd planning, aud it of team 's 

strcngth and weaknesses, receiving fcedback on own management sty le, reassess own 

management style, exp loring and reso lving problems and talk through and agree with 

act ion. 
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Bellefits to the Orgallizlltioll:- the organiza tion should benent in the same way as th e l11anagement 

through having stall who perlarm better. A well-operated appraisa l system can be take n 

as ... indication of the organization 's commitment to the welfare , rights . and interest of 

each individual em ployee. 

Accordingly performance appraisal enhances the adm ini strators to provide feedback t(Jr the stan: to 

promote indi vid ual. to use human resource, at ITI[lxirnul11 possible. to so lve the prohlcms and to 

achieve the organiza ti on goals. Torrington and I iall (19~8T) also notice benciils 01' perl(JI"Illanee 

evaluation as follo ws: 

Approisa!.\" con he used /u improve curren! pelji)rmance, p I"IIl'ilie 
feedback. inC/"ease /I/o/iva/ion, identify training needl' , identify potential, 
let individuals know wlio/ is expected oj" them, ./i}(:u.I" on career s 
development oward and SaIOl)1 increased, and solvejob prohlems. 

Webb et al (1987) describe that evaluation programs may be designed to improve the productivity of 

an enti re staff. A school l11u st use eva luation to se lect. re tain , and develop qualified personnel to 

manage and t'lCi litate orlhei r wo rk (Stuft lebeam, 1989). 

Thus, performance evaluation se rves 1<11" the improvement of work peri()J"Ill<lnCe identilica tion or 

individua l needs and ta r provision 01' th e information personnel deci sions. It al so hclps to improve 

organization goals and sludL:n l achievement. 
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3.1. Subject and Sampling 

CHAPTER THREE 

3. METHODOLOGY 

In this section, the study presents target area of the study, subjects of the study, instrument used, 

procedure of data collection, and method of data analysis, 

The research method was survey study, The target of the study was government secondary 

schools in Western SllOa Zone, The purpose of this study is to examine the relationship between 

principal performance and student achievement There are 12 secondary schools in western SllOa 

Zone, Eight were selected randomly for the study, 

The sample schools principals' perfonnances were taken as independent variable; and the student 

EGSECE result obtained as dependent variable, For data collecting 50% of teachers and from 

eight wereda education office 16 secondary schools experts were selected to rate school 

principal's performance in 2003/2004, The students EGSECE result in 2003/2004 was obtained 

from the mark list of the sample school record office, 

The eight sample schools and the sample teachers ti'om each school were selected by simple 

random sampling techniques, From each wereda education office of sample school two education 

admin istrators were purposely involved in rating principal performance as each wereda has 

as,; igned only two experts for secondary school supervi sion department The sample teachers 

incll!ded both females and males teachers, Female teachers are presented in some sample schooL 
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Table3. 1: List of Teachers by Sex and Qualification 

Population of Teachers Sample of Teachers 

Education Male Fema le Total Mail' Fema le Tota l 

No % No % No % No IYc. No (II.. No % 

MIA or MISe 2 I - - 2 I 2 I - - 2 I 

B/A or B/Se 139 44 4 I 143 4S 72 
,. 
_ .' 3 I 7S 24 

12+3 78 15 6 2 84 27 36 " 2 I 38 12 

Diploma 70 2:2 9 3 79 2S 42 I ~ 2 I 44 14 

TTl 7 2 - - 7 2 - 0 - - - -

Total 269 94 19 6 315 100 152 48 7 3 159 51 

Concerning teachers respondenls qualifi cation 75 (47%) fi rst degree 44 (28%) diploma, 38 (24%) 

12+ 3, and 2 (1 %) 2nd degree are participated on rating principal performance. From this we 

assume that the teachers' respondents may make reasonable evaluation of principal performance. 

Table3 -2 Sample of Wereda Education Administrators 

Male percentage 

Education no 0/0 

BAiB/Se 4 25 

12+3 5 31 

Di ploma 7 44 

The tab le 3.2 indicates that the, wereda education experts' respondents' qualifications were 4 

(25%) fi rs t degree, 5 (3 1 %) 12+3 and 7 (44%) diploma holders. 
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3.2. Variables Included in the Study 

3.2.1. Independent Variables 

For data co llection a questionnaires consisting of 52 items were prepared under four principal 

performance functions .The questionnaires were distributed to 165 samples teachers and 159 

(96%) were filled and returned. The same questiOlU1aires were also distributed to 16 woreda · 

education administrated and all these were filled and returned. These principal performance 

result, which were rated by two sample groups (teachers and wereda education administers) are 

considered as two major independent variables. 

The functions of principal administration performance that were rated by teachers and wereda 

education administrators !l·eated as sub parts of two major independent variables. These variables 

are: 

X I = Planning 

X2 = Coordinating 

X3 = Operating 

X4 = Monitoring 

Xs = Total administrative practices by principal. 

3.2.2. Depelldent Variables 

The dependent variables are the student achievement scores wh ich were obtained from sampk 

schools st udents subject grade and GPA of EGSECE in 2004/2003 academic year. 
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Y I = student pass ing (scoring 2.00 and above GPA) in EGSECE and 

Y2 = students passing (grade "c" and above for each subject). 

3.3. Instrument 

The necessary data for the study were coll ected by using the following devices. 

a) A Likert type five-po int answer sca les questionnaire was designed in Engli sh. Thi s rating 

sca le was fi lled by sample respondents. This rating sca le is consisted 13 items under each of 4 

principal administrative functions, Which are the I", 2"d, 3'" and the last 13items deve loped 

under planning, coordinating, operating and monitoring respectively(see appendixes A). 

b) Document observation was used to secure students achievement. 

3.4. Instrument Validly 

Since the objective and performance evaluation form was determined by Ministry of Education in 

evaluating school principals it is similar to those mentioned by many educators, and developed 

by the Central Planning Agency to evaluate work efficiency of principals. This rating form seems 

to be valid for the reason that it was formulated by the Ministry of Education. 

Furtherer, for its content validity, professionals from various aspect of education reviewed the 

survey instrument. These reviewers were an instructor from AAU College of educat ion Ph.D. in 

measurement and evaluation and others two reviewers post graduate students who had servcd as 

principals at secondary schools for more than 6 years and now who are attending curriculum and 

instruction at Add is Ababa University. When it is compil ed. the suggesti ons inc luded 

improvement in the clarity of statements, grammatical and typograph ica l" errors. and conscnsu.> 

and interpretati on of instructions. These were all the reco mmended changes incl uded in fin al 

survey instrument . to make valid instrument. 
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3.5. Instrument Reliability 

The questionnaires were checked for internal consistency on 28 teachers at Sebeta secondary school 

in SOllth Western Shoa Zone. And the reliability analysis was conducted on the survey instrument 

using typical methods of internal consistency. The internal consistency coefficient of the over all 

instrument as measured by Cronbach's alpha was 0.91. The reliability coefficients in over all and 

subparts of the instruments are highly reliable and it seems reasonable to accept the rating form 

as a reliable instrllment. 

3.6. Data Analysis 

After collecting the data, the following steps were applied for analyzing the data. First, the 

student achievements result which was collected from sample schools record office and the 

groups ' respondents rating score for principal performance were recorded. And then sllch 

descriptive values as mean, standard deviation and percentage of scores were determined for all 

variables to show the general picture of the data for the independent and dependent variables 

Pearson product moment correlation coefficient computed to determine the relationship between 

principal performance and student achievement. 0.05 alpha level was used for statistically 

significant. 

3.6.1. The Concept of Relationship (Correlation) 

Correlation research assesses the relation among naturally occurring variables. A coefficient of 

correlation always falls some where between + 1.00 and -1.00. A minus sign is used to signify 
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negati\·~ corre lation. A correlation of around zero indicates a weak or non-existent re lat ionship 

between the two variables in question. A positi ve correlation indicates the variables vary together 

in the same direction, so that increase in one measure is accompanied by increase in the other 

(Ettinger, at.al. , 1994: Thorndike, 1982). 

The mai n points raised concept of relationship, because of the fact that correlation is computed 

between the principal performance result and student achievement in EGSECE subject Grade 

result and GP A. 

I. Principal performance and student achievement are discussed by the Bar Graph. 

2. The correlation coefficient between the principal performance (as perceived by teachers) 

and students who scored pass grade ("C" and above grade) in each subject in EGSECE 

computed using Pearson product-moment correlation coeffic ient. 

3. The cOlTelation was computed for principal perfomlance rated by teachers and students 

passing (2.00 and above GPA) in EGSECE. The correlation coefficient was also 

computed for principal perfornlance rated by wereda education administrators and 

students passing (2.00 and above GPA) in EGSECE. 

[n the following chapter the study will incorporate the finding di scussion and interpretation. 
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CHAPTER FOUR 

4. FINDING DISCUSSION AND INTERPRETATION 

This chapter deal s with presentation and interpretation o f the data which were co llected from the 

target area of the study. 

Sources: the principal performance which filled by teachers and wereda education admin istrators 

and students achievement in the following two Tables. 

Table 4.1: Teachers Perception of Principal Performance (medium and above result) 

I Principal Performance Rated by Teacher 

i School Name Administrative Function 
i 
I 

Planning Coordinating Operating Monitoring Total I 
I scol'e % score 0/0 score % score Iyo score % 

Addis Alem 11 9 83 11 2 78 98 69 112 78 441 77 

I Ambo 259 69 278 74 272 72 274 73 1083 72 

I Bako 198 73 200 77 205 79 204 78 807 78 

Gedo 208 73 219 77 204 71 215 75 846 74 

I Ginchi 211 81 212 82 217 83 194 75 834 80 

Guder 203 78 220 85 230 88 229 88 882 85 

Holota 229 73 248 79 207 66 267 86 95 1 76 , 
1-Shino 116 I 69 121 72 123 73 120 71 480 71 
L. 

49 



CHAPTER FOUR 

4. FINDING DISCUSSION AND INTERPRETATION 

This chapter deals with presentation and interpretation of the data which were collected from the 

target area of the study. 

Som-ces: the principal performance which fill ed by teachers and wereda education admini strators 

and students achievement in the fo llowing two Tables. 

Table 4_1: Teachers Perception of Principa l Performance (medium and above result) 

I 
Principal Performance Rated by Teacher 

I School Name Administrative Function 

I 
Planning Coordinating Operating M onitoring To ta l I 

I sco.-e % score % score 0/. score '10 score % 

Addis A lem 11 9 83 11 2 78 98 69 112 78 441 77 

Ambo 259 69 278 74 272 72 274 . 73 1083 72 

I Bako 198 73 200 77 205 79 204 78 807 78 

I Gedo 208 73 219 77 204 71 21 5 75 846 74 

Ginchi 211 81 212 82 21 7 83 194 75 834 80 

Glider 203 78 220 85 230 88 229 88 882 85 

I-l olota 229 73 248 79 207 66 267 86 951 76 
; 

[Shino 11 6 
1

69 121 72 }?' 73 120 71 4S0 71 - ) 

L 
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Tahle 4.2 Wereda Education Administrators Perception of Principal Performance (MediulII 

and Above) 

Principal Performance Rated by wereda education administrators 

Administrative Function 

School Name Planning Coordinating Operating Monito";ng Total 

score % score (Yo score (Yo score 0/. score (Yo 

Addi s Alem 2 1 81 22 85 22 85 20 77 85 81 

Ambo 2 1 81 20 77 21 81 21 81 82 79 

Bako 20 77 20 77 17 65 17 65 74 7 1 

Gedo 2 1 81 22 81 20 77 2 1 8 1 84 81 

Gi nchi 20 77 21 81 2 1 81 19 73 82 79 

Guder 20 77 2 1 81 2 1 81 20 8 1 86 83 

Holota 22 85 2 1 81 22 85 24 92 89 85 

Shino 20 77 19 73 2 1 81 19 73 82 79 

Table 4. 1 and 4.2 present respectively both rating groups (teachers and we red a educat ion 

administrators) perception of principal perfonnance result in terms of score and percentage under 

administrative functions. The sample school principal performance result rated by two raling 

groups (teachers ra nge from 7 1 % to 85% and wereda education administrators range from 71 % to 

85%), are similar. 

Thi s similarity among princ ipal performance resu lt may indicate that the sample schoo ls 

pri nc ipals manage the schools in similar administrati ve practices . It seems to say that the sample 

schools may prov ide: similar school admini strati ve process for teaching learnin g process. 
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ThcreCore, it is poss ible to categorize the sample school princ ipals ' performance under groups of 

administrative practi ces to comJlute it s re lationship with sample school student achievement. 

Table 4.3: Mean and Standllrd Deviation of Principlil Performllnce as Perceived by 

Weredll Educlltion Administrators and Teachers 

Name of No of Mean S.D No of Mean Standard 

school teachers wercda devhltion 

respondents respondent 

Addisalem 11 3. 10 0.95 2 3.63 0.87 

Ambo 29 3.21 0.96 2 3.3 1 0.73 

Bal< 20 3. 10 1.03 2 3.2 1 0.52 

Gedo 22 3.30 1.03 2 2.89 0.93 

Ginchi 20 3.36 0.94 2 3. 13 0.95 

Guder 20 3.20 0.96 2 3.5 1 0.96 

Hdota 24 3.2 1 1.03 2 3.26 0.59 

Shino 13 2.96 0.93 2 2.89 0.73 

Table 4.3 presents principal performance, which rated by teachers and wereda education 

administrators in terms of mean and standard deviation. As teachers perceived, the average score of 

principal's perfo rmance range from 3. 10 to 3.36 for all schools except Shi no Secondary School. On 

the other hand average point of principals performance as perce ived by we red a education 

administrators ranges 3. 13 to 3.63 except for Gedo and Shino. The standard deviati on result s 

among the woreda respondents indicates much similar than among teachers respondents. Therefo re. 

this result secms to be that the teachers and wereda education administrators would have different 

pe rception of principal performance . 
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Rather than mention difference almost all the sample school principals average of work efficiency 

are similar. This result may show that these sample school principal s may app ly some similar 

administrative practices. From this, one can say that the sample school principals may provide 

similar school climate for teaching learning process. 

Table 4.4; presents that the data of students passing in different subjects in the EGSECE ("C" grade 

and above). From this Table it observed that comparatively a large percentage of students passed in 

History, Affan Orommo and Civic in all sample schools. 

The data indicate that large percentage of students scored pass grade ("e" and above) in the similar 

subjects area. On the other side the data show that high percentage of students fai led in subjects 

(Chemistry, Mathematics, Physics and Biology). 

However, some specific difference can be observed from this table that from Addis Alem 

Secondary School (82% and 83%) passed in Amharic and English subjects respecti ve ly. From 

Holola Secondary School 80% of students passed in Amharic subject. In contrast from Holota 

Secondary School least percentage of students passed in Affan Oromo comparatively. Rather than 

these few grade results difference, the data show that there is similar percentage of student both in 

success and failure among the sample schools. 

From these points of view it is possible to say that secondary schools in \,'estern Shoa Zone may 

provide similar teaching learning process. Therefore, it enables some one to say that the students in 

secondary school s of Western Shoa Zone may learn in similar school administrative condition 
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Table 4.4: Schools and Percentage of Student Passing In Each Subject in EGSECE ("C" Grade and Above) 

School Amharic English Math's Phys ics Chemistry Biology Geography History A/orommo Civic. 

c ode 
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Table 4.5: Mean and Standanl OC\' illtion of studen ts GI' A in EGSECE 

No School Name EGSECE GPA Male Female Tota l 

Student 

MinimulII Maximum Mea n SO Mean SO Mea n SO 

1 Addis Alcm 0.58 4.00 2. 13 0.6 1.75 0.4 1 2.00 0.56 

2 Ambo 0.57 4.00 2. 12 0.57 1.83 0.47 2.00 0.55 
, 

Bako 0.67 3.57 1.95 0.47 1.70 0.35 1.89 0.46 J 

4 Gedo 1.25 4.00 2. 18 0.44 2.05 0.59 2. 15 0.48 

5 Ginchi 0.75 4.00 2. 11 0.53 1.9 1 0.37 2.05 0.50 

6 Guider 0.65 3.92 1.95 0.53 1.64 0.39 1.87 0.5 1 

7 Holota 0.45 3.95 2.02 0.57 1.58 0.40 1.86 0.56 

8 Shino 1.00 3.45 2.08 0.49 1.81 0.36 2.04 0.48 

Table 4.5: presents the descriptive statistics of (students GPA in terms of. mean and standard 

deviation). The expected mean value for GPA ofEGSECE is 2.00. In this Table it shows that the 

male student mean of GP A except Bako and Guder secondary schools is 2.00 and above. When 

reference made with female students only Gedo secondary school female student mean of GPA is 

above 2 .00.The others sample school of female students' mean ofGPA in EGSECE is less than 

2.00. The total students' mean score of GPA in EGSECE, 2.00, these five schools resu lt indi cates 

that there is 2.00 and above GPA. However. in three schools (Bako, Guder and Holota) total 

students mean or GPA result is less than 2. 

The data in Table 4.5 indicates that among the sample secondary schools Gedo students in case of 

(male, fem ale and total) student of GPA in EGSECE are greater than 2.00. The other fo ur schools 

Add is A lem Ambo, Ginchi . and Shino only in case of (male and tota l) students GPA are equal to 
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2.00 point and above. The rest two schools Buko and Guder student mean score or GI' ;\ in 

EGSECE in all cases of(malc. IClllalc and total is less than 2.00 point). 

This data source shows that all sample schools have standard deviation values, wh ich are 

different from zero (0) and less than one (I) 

Table 4.6: Students Academic Achievement (2.()O and Above GPA in EGSECE) 

Male Female Total 

School Name No '1.) No o;() NO 'X) 

Addis Alem 65 50 21 24 86 40 
--~-- -

Ambo 3S(' 53 162 34 548 46 

Bok gl) 41 13 19 102 35 

GedO 513 67 100 47 613 62 

Gindi 191 53 58 38 249 49 

Guder 143 41 16 16 164 35 

I-Iolota 161 46 12 12 184 14 

Shino 76 56 33 33 84 53 

The Tuble 4.6: presents freq ucncy or the data of students GP A result in I:,GSECE 2.0n and above 

in terms of school and sex di ITerence. As the data indicate that from Gedo secondary school 67 % 

of male students are scored 2.00 clild above (il'A result. Thi s data compara ti ve ly show tilat the 

highest percentage of male studen ts passed from Gedo secondary school in EGSECE result. 

The data in Tab le 4.6: show that I'rom rour schools Addisalem 50%, Ambo 53%, Ginchi 53% and 

Shino 56% of male students pass.:c1 ;n EGSECE. From Bako and Cledo each 41 %. from l-Iolota 

46% of male students passed. 
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However, the highest 47% of fe male students passed from Gedo secondary school in EGSECI::. 

From the rest sample schools less than 40% of female students passed in EGSECE. There, the 

percentage of female who passed in EGSECE was less than the percentage of male who passed in 

EGSECE. Therefore, in order to encourage thi s female group the school needs to arrange spec ial 

helps with female students learning activities. 

The first basic question of the study was abo ut the extent to what the school principal facil itates 

the school administration functions for teaching learning process. To reveal this question, the 

study has described the principal perfonnance (work efficiency) which is rated by teachers and 

wereda education administrators by Bar Graph. As it is shown on Graph I the large percent of 

principle performance as perceived by teachers found to be 85 % and 80% for Ginchi and Guder 

secondary schools respecti vely. The rest sample schools principal performances results ranged 

from 71 % to 78%. 
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The r igure- I shows that there is high percent of principal administrati ve perfo rmance found to be 

in Ginchi and Guder as perce ived by teachers. But as wereda education adm inistrators perce ived 

the high percentage of principal performance result was found to be fo r Holata and Ginchi . 

According to teachers perception of principal performance resu lt it seemed that Ginch and Guder 

secondary schools principals may fac ilitate school administrati ve fu nctions more fo r teaching 

learning process. However, as wereda education administrators perceived. the large percentage of 

principal performance found for Holata and Ginchi. It also seemed that these schools princ ipals 

more facilitate school administrative functions for teaching learning process. Thus, these results 

show that individuals have different perception in rating principal performance, which also 

indicates a diffe rent nature of relation among individuals. 

The data show that in most of the sample schools both of rating groups (teachers and Wereda 

education admini st rators) perception of principal performance results are similar. It seems to say 

that the sample school principal administrative practice may provide similar school interaction 

for teach ing-learn ing process. 
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Graph - 2- percentage of the sample schools students passing (2.00 and 
above GPA) ill ECSECE 

Figure-2 presents the percentage oCthe sample schools studen ts pass ing (2.00 and above OPAl in 

EGSECE. It shows that a large percentage or students Ii'om Oedo 62% and Shino 58% passed 

in EGSECEl. 

From others schools Ambo 46%, Oinchi 48% and Addis Alem 39% of" students passed In 

I·:OS 1.,(, 1-:. The rest thrcc sample schools. Bako 35%. Gudcr and I-iolata froll1 each 34'Yo or 

students passed in EOSECE. 

i\S one uln uncierstHnci li'om the Figure-2. the large percentage of" students passed rroll1 Gedo and 

Shino Secondary Schoo ls. According to the rcsult, it seems to indicate that these two schools oj" 

adll1inistrati\e practices ll1ay take more roc used with instructional leadership. Thus. these school s 

adll1inistration process ll1ay J~1Cilitate Illore school admin istration 1'0 1' teaching learning process. 
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And. il also enables onc to say Ihat the others schools which have similar rercentage of stude nts 

pass ing 111 EGSECE. the ir school administration process may prov ide s imilar teaching lea rning 

condition. 

Table 4.7: Correlation among Principal Performance as Perceived by Teachers and Student 

I>ass ing in ECSECE (2.00 and above CPA) 

Administration function Male Female Total 

independent variable R W R R' R R-

Planning (X,) .59 .35 .62' .38 .62* .38 , 

Coordinating (X2) .59 .35 .62* .38 .62' .38 

Operating (X3) .55 .30 .61 .37 .58 .34 

Monitoring (X4) .52 .27 .53 .28 .54 .29 

Total administrative 

I practices (Xs) .57 .32 .61 .37 .60 .36 

-Correlation IS Slgl1ljicant at 0.0) level 

The second question was about the relationship between the rrinc ipal performance evaluation 

result and students achievement. 

The study correlated the teachers' perception of principal performance evaluation uncleI' sub 

ad mini strative functions of (pl<U1I1ing, coord inating, operating, mon itori ng and tOlal 

administration practices) with student (male, female and tOlal) passing in EGSECE (2.00 and 

above GPA) res ul t. These correlations are summarized in Tabl e 4.7. 
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As data in table 4.7 show the correlation coefficient result of the sample schoo ls principals 

administrative practice "f planning (X,) wit h male, female, and total student passi ng in I 'CiSECE 

found to be .59 (35%), .63 (40%), and .62 (38%) respectively. The correlation coeffic ient of the 

sample schools principals' admin istrative practice of planning (XI) with female and tota l student 

achievement were stati st ica lly sign iticHnt at 0.05 alpha level. The relat ionship between the 

principals ' admini strati ve I'unction or coord inati ng (X,) and stude nts bo th cases of (Ic nw lc. and 

tota l) passing in EGSECE was .6~ (3X%). It was stati stical ly signilicant at O.OS alpha Ievel.The 

other admini strative functions 01' opc l"Hting eX:,), monitoring (X.,) and total administrative 

practi ces (Xs) of principals ' perftlrlllanCeS, which rated by teachers are al so co rrclated with 

students (Male, female, <lnd total) pass ing (2.00 and abovc GPA) in EGSECE. among these result 

we fai led to observe significant rclationships. 

However, the correlation cod'li cicnt resu lt in Table 4.7 shows that there was a positi ve moderate 

re lationship between the samp le schools principals' perltlrlllanCe and students pass ing in EGSECE. 

Therefore, the correlation cocClicicnt result be tween pri ncipal w,) r!; efficiency ancl studen t 

academic achievement indica tes posi tive and moderate relationship. Thus, the stucl y result 

supports the review lite,ature that wrote by Witz iers, 80skcr and Kruger (2003). They suggestcd 

that efleeti vc leadership C,in alld dOL'S posi ti vely affcct the school and the sludcnt outcnill c. 

From this study result, it may abte to say that the sample school princ ipal may facilitate 

teamwork , und teachers' participat ion in instructiona l dccision through school adm in istra tion 

process. Further, it can be said that these sample schools principal s may app ly the admini strati ve 

activities whi ch cnhance to increase tcachers' commitment. und the principals ablc to usc energy 
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and creativity available within their schools. Therefore, the school principal may able to 

positively affect student achievement. 

This ana lysis can also suppmtcd a rcsearch explanation which presented in part of review of 

related literature some scholars Andrews and Soder (1987), and Bender, Sebring Bryk (2000) 

indicate that the principal can innucncc student performance indirec tl y through teachers and sta rf. 

and thi s influence includes a broader spectrum of behavior. further , different researchers such as: 

Reyes (1994), Andrews and Soder ( I <)g7). William (I %4), Ikndcr. Sebrin g and \Ir)' k (~()()()). and 

Heck and Marcoulides (1993) sugges t that principal administrative practice which includes a 

sense of teamwork. collaborat ion nnd involves teachers in instructional decision, which cnabks 

the principals to promote effective teaching service, increase collegiality among starr and that 

found positive effects of principal leadership on student achievement. 

Thus, the sample school principals may exercIse some teamwork and collaboration that may 

enable them to positively influence stucient ac hievement. 

Table 4,8: Correlation Between i' l'i ncipal Pe..rormance as Perceived by Wcreda Education 

Administrators and Student Passing (2 .00 and Above CPA) in EGSECE, 

Administration 1~lI1cti()n Male Femalc Total 

independent variable R R- R R- R R-

Planning eX I) .30 , 13 .73* .53 .47 .22 

Coordinating (Xl) .94* .88 .88' .77 .95' .90 

Operating (X3) .43 .18 .52 .27 .47 .22 

Monitoring (X,,) .63 .40 .54 .29 .62* .J R 

Tota l administrative .70* .49 T* . J .53 .73* .53 

practices eX;) 

-Correiation is SignijiclIl1l ul OJ)) ievel 
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This part of the second question al so asked whether there is a relationship between wereda 

education administrators' perception of principal performance and student achievement. 

To revea l th is ques ti on. the study has eorrel,lled among the wneda education administrators 

perception of sample school principal admini strati ve I'unction o r (planni ng (X,). coordinati ng 

(X2). operat ing (X J ) . monitoring (X,). and ent ire admini strati ve acti vities (Xs ) with studcnts 

(mal e. lemal e and total) passi ng in EGSECE. These correlations are summarized in Table 4.8. 

Accordi ng to these data, the more closely student achi evement is tied to one of these area, 

princ ipal adm inistrativc functi on of coordinating (X2) . 'fhc correlation coeffic ient among 

pri ncipal administrative iill1ction of coordinating (X2) and student (male Ie l11ale and total) passing 

in EGSECE (2.00 and above GPA) arc .94 (S8) . . S8 (77), and .95 (90) respectively. These are 

sta ti stica ll y significant at 0.05 alpha levels.There is al so correlation coefficient between principal 

adm inistrat ive function of planning (X 2) and female students achievcment is .73 (53%). and the 

relations hi p among the principal performance of total acimin istra tive activ ities (Xs) anci both 

cases of (female and total ) students passing are .76 (53'Yo). which are also stat ist ically signiti cant 

at 0.05 alpha leve l. further The cOlTe lmion bet wecn ad mini strati ve func ti on of moni toring (X.,) 

and (l11ale and tota l) studc nts are stati stically signilicant ,It 0.05 level. Although. thi s data indicate 

that the relationship among pr incipals performance (operat ing (X 3) and students (male. lemale 

and total) passing in EGSECE is low. No ne orthe correlat ions is sign ificant at a leve l ofP< 0.05. 

Generally, the data in Table 4.8 indicates that there is a positi ve relationship between the wereda 

education administrators' perception of princi pal performance and student achievement. The 

result shows that among principal administrati ve I~mctions. thc strong correlation is between 
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coordinating (X 2) and studcnt achievcmcnt. rrom thi s result one explanation could bc the I[,ct 

that principal administration process more targets the instructional leadership process th rough the 

admini strative activity or coordinating as it is highl y tied to student achievement. 

The research muy provide ev idence that the principal makes the bellcr the lit school pi;rnn ing. 

coordinat ing, proced ure of instructi onal leadership. operating different sk il ls in school 

organization, and monitoring all adm inistrative ac tiv ities through teaching lea rn ing process thut it 

will assure the principal can posit ively affect the student academic performance. 

Further, this research result shows a positive rciationship of principal perftmnance which ratcd by 

wereda education experts with student achievement which may indicates that the sample schools 

pri ncipal through adm in istrati on process facilitate some opportunities for teachers. staff members 

ancl community: parti cipating in improving school planning change, team wo rk and co ll abo ration 

among these school orga ni 7.(lIion. As it noticed in part of re view of related literature. research 

eviclence points that schoo l principa l can anect stuclent achievement through staff members, 

teachers, parents and co mmunity partic ipating on instructional dec ision mak ing. 

In both case of teachers and wcreda educat ion adm in istrator percept ion of principal wo rk 

efticiency which varia ')les are in the behavior of school principal actually afkct student 

achievement in school ing. As the literature on the school principal offers several models as based 

on school plan improvement. goal setting, staff collaboration. team work, group dec ision-making, 

CO l11tl1lllli cat ion, participation all staff' in school improvement ancl monitoring overall feedbac k 

strategy, which has a pressure 0 11 prinei p:d. One poss ible fact that the be tter these admini strative 
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func tions fit directly and/or indirectly, the more wh ich enables the school principal to arlect 

positively the studen t performance. 

To sum up, the research result in bo th or the tcachcrs and wc rcda cducation admini st rators 

perception of principals administrative competency which correlated with stucient achievcmcnt 

indicatcs positi ve relationsh ip . Onc poss ible reason I() r this positivc re lat ionship resull is tll " ' )/ 

that the sample school principal may prov ide some positive administrative runctions It)!' teacili ng 

learning process. 

Therefore. it also poss ible to say that the secondary schools principals in Western Showa Zone 

may provide some interesting' school culture which enables them to arfeet positively student 

performance. 

The third question askeel if thcre is a rela ti onshi p between principal performance which rated by 

subjec t teachers qualill cati on and slnden ts passing (grade "e" and above) in di Ilerenl sllhjects in 

EGSECE. 

Thc study computed the correlation cocflieicnt betwecn the di ffere nt subj ec t teachers' pcrcepti on 

of principal per/onnancl:' function s or (p lanning (XI). coordinating (X ~ ), operati ng (XJl. 

monitoring (X4) , and total adminis trative practiccs rX,» and students passing (grade "e" and 

above) for each subject. 
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The tirst case the correlation coci"licient between principal performance which rated by Amharic 

subj ect teachers and students achieve pass grade ("C" grade and abc vel in Amharic subjec t has 

calculated. The correlati on coc l'lici cnt result is summari zed in Tahle 4.9. 

Table 4.9: T he Co rrelation Coefficient between Principal Perfol'lnance Which Rated by 

Amh~lric Teachers and Students' AmhaJ'ic Gnlde "C" and Above 

Adm inistration function 

independent variable Male FClnalc To tal 

R R" R R' R W 

Pl anning (XI) 0.86' .74 8"' * . J .69 .9(J * .XI 
. - - . _--- ---- ._--- --- ------- - ----_. __ . _ ... _---

Coordinat ing (X~) .74' .55 .H2* .67 .X I * .66 

Operat ing (X .. ) .79' .62 .87' .76 .86* .74 

Monitoring (X4) .77* .59 .86* .74 .g4* .7 1 

Total administrative .83' .69 .89' .79 .89' .79 

practices (Xs) 
.. -* Corre/a/lOn IS .I'lgl'lljlcal7/ (//0.0) /el'e/ 

The correlation coefficient between all administrative functions of principal performance and 

student (male, fe male and total ) Amharic achievcment (grade "C" and above) in EGSI ·:CE were 

statisti ca lly signil'icant at 0.05 alpha levd. lt can be observed from the Table 4.9. the co rrelations 

coefficient between th e princirnd adm il1i strati ve activities and studl'!it s (m;:llc. female and totat) 

Amharic achievement (grade "C" and above) are indicated st rong rela ti onship. Therel()J'c, one can 

say that the sample school princi pals Illay facilitate some hosti le and interest instructional 

leadership process for Amharic subj ect tcaching learning activities. 
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Table 4.10: COlTelation hetween English Teachers Pnccptiull uf Schuul Principal 

Performance and Studcnt Passing in English Subject 

Administration function 

independent val'iablc Mal<' Female Total 

[~ R- R R- R R" 

Planning (X,) .3 7 .14 45 .20 41 . 17 
.. 

Coordinating eX,) .S') .35 .77* .50 .67* 45 

Operating (X)) .45 .20 .5 5 .3D .49 .24 

Monitoring (X.,) .35 .12 .47 .22 40 .16 

Total administrative .49 .24 .62 .38 .54 .29 

practices (X;) 
. , -* CorrelatIOn IS slgm!lcanl (II IJ.O) lel'cl 

Table 4.10 shows that the sUlllmary of correlation coefficient among the English teachers 

perception of sample school principa l pcrformance administrative fun ction (planning (X,), 

coordinating (Xl). operating (X]), Illonitoring (X,,) and total administratiw activi ties (X;) and 

students (male, killak. and lowl) passing in English subject in EGSFCF. 

According to the studv, the relationship of coordinating (X,) with (female and total ) student 

English achicvel1lent is statistically sign ificant at 0.05 alpha level. ·rhe highest relationship was 

between principal administrative function of coorciinating (Xl) ancl female students' achievel1lcnt, 

which is .77 (50'X».ln general. the total result correlation shows that there is a positive 

relationship between sample scbool principal performance which rated by English teachers and 

students' Engl ish achicvemcnt. 
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From the study findin g, it can be to say that while the principal facilitates more instructional 

leadership it enables the principal to see morc positive effects of student English achievement. 

Table 4.11: Correlation betwcen Principal Performance Which Rated by Mathematics 

Tcachel's and S tudcnts Passing (Scoring Grade "C" and Above) in .. -

Mathematics Subjcct 

Administrative 

practice Ma le Female Total 

R 

I 

R' R W R R' 

Planning (Xl) .67* .45 .60 36 ,()S* .46 

Coordinat ing (X 2) .X7 * 
I 

.76 .0')* AS .X6* .74 
-

Operating eX]) .57 ,') .51 .26 .57 '') .J_ ._1_ 

Monitoring (X~) .86* .74 .67* .45 .84* .71 

'rotal ad ministrative .76* .5& .65' .42 .n" 

L~~ practices (Xs) , , 
- - .. 

-* Correlalion IS sigl1ijiol1l al U (}J level 

The third case the correlation coetlicient between the principal performance. wh i,;" . ' 

Mathematics teachers and swdcllts (grade "e" and above) in mathematics subject is COl1l r l" •• " ." 

corrclation results arc summari zed in Table 4. I I.Thc swdl' linding shows that thc correia!;,,,' 

eoellieients among princi pal perl<lI'Il1ancc of(plan ning (X l) and student (m;dc and totall mathcmatics 

grade of EGSECE arc .67 (45'Yo) "nd(,S (46%) respcctively. which we rc statist ically signi li cant at 

0.05 alpha levcl. And the others principal adm inistrati ve functions of coord inating (X 2) , monitoring 

(X,) and total administrative practice (X 5) corrclatcd with (malc female , and tota l) studen t 

mathematics achievement are <l lso statistically significant at 0.05 level. But none of the correlation 

coenici"nt betwcen princi pal adm inistrativc I'unction 01' ope rating (X, ) and all cascs \) 1' male. Icm;dc 

students' mathemat ics ac hievcment is significant at 0.05 alpha leve l. 
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The data in Table 4. 11 indicted that there is strong relationship between principal administ rative 

functions or coordinating. monituring alld Lowl ad ministrati ve pmcticl.!s with hoth cascs ur 

student (male and total) mathematics ac hievement. 

Generally, the study result shows some strong, moderate and weak positive relationship between 

school principal administrative functions as perceived by mathematics teachers and students 

mathematics perfo rmance in EGSECE. From this result it can be say that wile the princ ipal 

facilitate so me hostile teachi ng learni ng condition which enhance to improve students ' 

mathematics result. 

Table 4.12: Co rrelation alllon~ Ph ys ics Tcachcrs Perccption of P"incipal Pt'rfonnanct' alld 

Studcnt Physics Achievement (Grade "C" and abovc) in EGSECE 

Administration function 

independcnt va riablc Male Female Total 
r--. 

It R4 R R- R R" 

Planning (X I) .47 .22 .:24 .06 Al .17 

Coord inating (X2) .44 .19 .29 .08 Al .17 

Operating (X3) .3 7 .14 .28 .09 .31 .10 

Monitoring (X,) .51 .26 42 .18 A9 .24 

Total administrative .45 .20 .31 . 10 A2 .1 8 

practices (X,) 

In fourth case the study corrdatcd the phys ics teachers' perception or principal perlllrnwnce anc! 

stude nt physics achievement ill HjSr:,CI,. These correlati ons arc slimmari zed inlabl e 4.12. 
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As it indicates in Table 4.1 2 the rdationship among physics teache rs pe rception of principal 

administrati ve functions of pl,lI1ning (X,). coordin at ing (Xl ). operating (X;). monitoring (X.,) and 

entire ad mi nistrative activitie s (X _~ ) with students caSl'S of' (male. ICmak .. lIld 101:11) ph ysics 

achievement is wcak. Nonc of thc correlat ions is significant at 0.05 al pha level. The hi ghest 

co rrelation is between principal administrative funct ion of monitoring (X,) and students male physics 

achievement, whi ch is only D.51. Thc co rrelatio n for pr incipa l adm ini strative fun ction of planning and 

fcmale physics ach ievement is very low .24 (6'".). However, all co rrelations eoefil cien t of principal 

administrative functions and students physics achi cvement in EGSECE arc posit ive. Thc resu lt 

indicates positive rel ati onshi p bctween principal perit)J"fnance and students' physics achicveme nt wile 

the school adminislrative activities I~\cilita te some f~\ ctors which has impact 0 11 physics instructional 

activ ities that it may able to sec positive elTcct on students' physics achievement. 

Table 4.13 : T he Correlatioll betweell Chemistry Subject Teachers Pl' rccption of Principal 

Performance auu Stude llts Passing ill Chemistry Subject (grade li e" and above in 

EGSECE) 

Administration functIOn Ma le Fem ale T otal 

independent variable R R' R R- R R' 

Planning (X,) .51 .26 .(,X' .46 .60 . .3 () 

Coordinating (X2) .41 .1 7 .59 .35 .49 .24 

Operating (X)) .45 .20 .56 .3 1 .51 .26 

Moni toring (X4) .50 .25 .74* .55 .6D .36 

Total administrative .49 .24 .67" .45 .5 7 ,~ .. ),;... 

pract ices (X;) 
~-.. -

¥ (orre/ullol1s slgn/l,eul1I <I' Ii (}J Inel 

Filth case of the study correlat ed between chemi st ry teacher pe rcepti on of' principal perttl rmance 

funct io n or planning (X,), coordinating (X 2) . operating (X ), monitoring (X.,) and entire 
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Ta hle 4.16 indica tes that the correlat ions eoe nicients bctwccn hi story teachers perception 01' pr incipal 

ad ministrative activities \planning (XI). coordinating (X 2) , operating (X) monitoring (X,) and total 

adm in is trative act ivi ti es (X,) and studen ts (male. female and total) Hi story ac hievement (grade "C OO 

ancl above) are lowered. None or the corre lation is significant at 0.05 alpha leve l. The highest 

corre lati on is between princ ipal admi nis trate activitics of coordina ting (X2) ,md female students 

History achievement, which is .37 ( 14%). The lo west cu rrelation is between principal administrative 

activities o r planning (X 2) and m,.te studenl s. it is (J.CO (4%). However. the result shows that the re is a 

pus it ive rela t io nship bdvH.:ell Il is tory tc"lcl"ll.: rs ' perception ur princir'al pc r f() rll1 ancc a nd stude nt 

History ac hievement. 

Thus. accordi ng to the result one can say that the sample schools princ ipal fit the beller ad mi nistrat ive 

lu nct ions the more pos iti ve ly elTect on stude nts History achievement. 

T able 4.17: C orrelation between Principal Performance as Perceived by Aft'an Oromo 

Teachers and Student Passin g in Arran 0 1'0111 ("C" grade and above) 

Adlllin is tn itio ll fli llc tion Ma t,- FC11ln ic Tolal 

indepe nde nt variable R Il" R R' R R' 

Plallnillg(X 1 ) .56 .31 .61 .37 .60 .36 
---~--- .. _-- - ----- .- _ ._---- --- .. ._----

Coord ina ting (X l) .65* . ..j~ .73' .53 .70' .49 

Operat ing (X,) .66' 044 .77' .59 .7t * .50 

Monitoring (X .. ) .57 .32 .67$ .45 .64' AI 

TO\(l 1 administrati ve flc tivi ties (X 5) .63' 040 .7 t ' .50 .67' .45 
.. * CorrelatIOn /.1' .l' lgn!flcw1t at 0. 05 le l'el 

Ninth case of the correlations coefficien ts calcu lated between AITa n Orol11 o teacher's perception 

of principal perfo rmance wo rk effi c iency and students' Affan Oromo achievement, wh ich are 

sUlllmarized in Table 4 . 17. lt shows that the relationship between principal performance and 

students Aflan Oromo resu lt is mode rate. Most of these rclati onships among principal admini strative 
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function except pla nnin g (X,), and monitoring (X,) w ith student Affan Oromo achievement a re 

stati sti ca lly signi fi cant at 0,05 level. i\ecurd in g tu th ese data, the st uden t achievell1en t is Illllre clusely 

tied to one of the princ ipal administrative function of operating, The corre lation coeffic ient of 

princ ipal admi nistrative function or operati ng (Xl) with l11<:dc. female Hnd lOwl s tlld cll t ~ is .()() (4 4tyo). 

,77 (59%) and .71 (50%) respectivcly, On the oth cr hand thc adll1inistrative functions arc Illore related 

to female student ach ievement. 

Generally, the correl ation coen;cicnt between principal performances wh ich perceived l1y Affa n 

Oromo teachers and studcnt Afhll1 Oromo ac hievement indicated moderate relationship, 

Table 4. 18: C orrelation among Civic Teachers PCI'ception of Principal Performance and 

Students Passing ill C ivic (G rade "C" and Above) 

Ad mini strati on function Male Fema le To tal 

independent variable R ({' R R' R R' 
-- -----

Plan nin g (X,) .62 ,3 S .25 ,06 ,5 6 .3 I 

Coordi nating (X,) .58 .34 ,68' .46 ,66' A4 

Operatin g (X,) ,SO' ,64 ,79* ,6~ ,85' ,72 

Monitoring (X,) N)* .48 ,64' AI .72' .5~ 

Total administn-ttive. activities ,74" ,55 ,75' ,56 79" ,62 

(X ,) 
, , -• CorrelallOn IS SIgl1ljlCW11 al I) OJ level 

The Table 4, 18 shows that tlw sUll1nwry or co rrelation cocf'1icicnt between c, v,c teachers 

perception of pri ncipal performance and student civic ach ievement. These data ind icate that the 

corre lations coefli cients or pri ncipals' admi ni strat ive functions operat ing (X , ) Illonitoring (X,,) and 

total adm inistrati ve activities (X,) with student c ivi c ac hievement arc statist ically sign ifi cant at 0,05 

alpha leve l. and coordinating (X2) with ma le student ac hievemcnt is a lso statistically sig nilicant 
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at 0.05 alpha level. Ac<.:ording to these da ta. the (urrelati uns coerii cient 01' adillinistrative 

func tions of operating with all eascs of civic stude nt achievement indicatcd strong relationship. 

The highest re lationship is between principa l adrnini strative function operati ng (X ,) and total 

student civic achievement. which is D.RS (72%). The lowest rciationship is between principal 

administrative function planning (XI) and female students civic ach ievement. which is .~5 (6%). 

It can be observed in Table 4.18 the correlation coellicient among princ ipal adm ini strat ive 

functions and civic achievement except between XI and lema Ie achievement indicate moderate 

relationship. Thus, it can be say that the sample schools principals may make good contribut ion 

for students' civ ic achievement through instructional leadership activ ities . 

Tab le 4. 19 : Co rreia tion Coefflc ienl " c lwcen Teachers Perce pi ion of Princ ip" I Performa nce "nd 

Student Passing in Differenl Subject (Grade "e" a nd above) in EGSECE 

0 

~ 1:' ... E .c 
'0 ~ ~ v ~ Q. ... 0 
~ :; .~ v. 

~ " " u 

~ .c C. ~ " E E " ~ 0 ';:: 
> E c ~ ~ 

0 00 0 C "- 0; 0 :;: 'E « w «< "" ~ ,;:: 
U \) ~ 

Vi ~ 
'c 
'e 
'0 

Il Il, Il R! II Hl II II, II Il, H Il, Il II , Il H, II II, II < 
.SO' .64 .72* .52 .13 * " .w,J .7 1- .511 .68 .46 .65 .42 .70 .41) . 7(l* ,56 .n* .52 .7.1* 

Coordi nating . 8 t' .66 ,7'2 • .52 .73· .53 .7)'" .50 .68 .46 .66 .44 .. 70 .49 .70· .57 .1'2* .511 .73 

Operating. r' . ~ .53 .67 .45 .68 ..46 .67 .'15 .(,6 .'14 .63 .40 .66 .44 ,73* .53 .70 .'19 .70 

Monitoring .76· .56 .65 .tI2 ,()(, .'1·1 ,(12 ,] X .60 .36 .51) .J5 .62 .38 .69 .47 J,5 .'12 .65 

Total 

adm inislrativt! .79· .62 .70 .49 .71' .511 .6t) .47 .67 .45 .64 .'I t .68 .'1(, .75' .56 .711 .'I~ .7t' 

activitks 

The fourth question is asked whether onc of the princ ipals' adm in is trative functions which 

perceived by teachers has m()re rel ationship with student achievement. To reveal thi s question the 

study correlated the teacher perception of principal administrative functions (planning (X I). 

76 

Il, 

.5 3 

.53 

.'19 

.42 

.50 



Coordinat ing (X 2) , ope rating (X -, ) monitoring (X,) and tota l ad min istrati ve ac tiv iti es (X, ) with ten 

subjects (Amhari c, English. mathematic . physics, chem istry, Biology. Gcography I li story. AtTnn 

Orommo. and . Civ ic) of' studcnls' acilievemenls ("C" grade anti above) in t:G SI:Ct: . Tilese 

co rrelations coeffi cients are summarized in Table 4. I 9.Accordingly. the co rrelation coefiicien t of 

administrati ve fun cti ons bU lh or planning (X, ) and coordinating (X,) with seven subject s (Amlwric, 

English, mathematics. phys ics. History, Amlll Oromo and civic) student achievement arc .SO 

(64%),.72 (52%), .73 (5 3%) .. 71 (50°/.,) .. 76 (56%) .. n (72%) and .73 (5J%)respectively. which are 

stati sti ca ll y sign ificant at 0.05 alpha le ve l" The second one is the rel ationship between enl ire groups 

of ad ministrati ve practice (X;) and l(lU r subjcc ts (Amharic, Mathematics. Ili story and civic) or 

students achievement are stati sti ca ll y signili cant. The relati onship or the rcst two or principal 

adm inistra tive functions of operating with bolh of two subjects (Amharic anci Il istory). anci 

monitoring onl y with Amhar ic sluden t achievement arc statistica ll y sig ni li cll nt at 0.05 alpha level. 

Accord ing to , the data result in Table 4. 19. both of planning (X,) and coordinat ing (X2) of 

principal administ rative functions have equally more signi (icant re lationship with more number 

. of subjects' achievement. Thus, it enables some one to say that the school principal may more 

iniluence the LO tal subjec ts' ac hicvelllcnt thro ugh plan ning and coord inati ng of' ad mini strati vc 

functi ons. 
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Table 4.20 : The Co rrelation CocfTicicnt alllong "vereda Educlltion Ad ministrators 

Perception of Principal Performancc and Studcnts Achievcmcnts in Differrnt 

Subject (Cnlde "e" and Above) in EGSECE 

v 
. ~. 

', . 2 ~ >. ·c ~ -. v " C. 0 
~ " .~ 

.~ , "", 0 E <5 ~ " ;; E E ;; .:: 
E ~ ;;- v := '2" c c-
o< V \; ~ ., 

It n' I< a! II It ' It It ' It It ' I< It ' I< It ' It It ' It I {l It II ' 

.32 .10 .20 ,04 :1.7 .()7 .21.) .OS .21 .04 .16 .02 .20 .04 .23 .05 . J6 .02 .24 .06 

Coordinating .49 .24 .47 .22 .4S . ~ .~ .'10 . 111 .39 . 15 .43 .1 K ..15 .20 .42 . 17 Al .17 /I:! . 1 S 

Operating AS .2l ,)9 .15 .45 .::!O .40 .1" .l4 . 12 .36 . I l . .18 . 14 .JS . 1·1 .) 4 .12 .) X 1·1 

Monitoring .32 10 .19 ,04 n .05 1(, .02 II (II . 13 .02 . 17 03 . JI.) (j·1 . 15 ,02 . I /) 02 

Total 

adminislnllivc .40 .16 3 1 . to y; 12 29 m: 23 .OS .25 .06 .20 .ox .JO I)l) .26 0(, 2M OX 

activities 

The ti lih question asked whether one or the principal administrative functions or (planning (X I), 

coordinati ng (X , ). ope rating (X,) monitoring (X 4) and total adm inistrative ac tivit ies (X l ) as perceived 

by we reda education admini strators has more re lationship with st udents achievement. 

The study co rrelated the we rl!da edllcalion adm ini st rato rs' perceptioll o f' princ ipal perfo rm ance.' with t~n 

subjects students' achievement (grade "C" ,lllel above) in EGSECE. These correlat ions cocflicien ts are 

summarized in Table 4.20. The data result indicates that the relationship between principal 

pe rfo rmance and students' subjects' achieveme nt is lower. No ne of the correlation is signiticant at 0.05 

alpha leve l. The hi ghest correlation is between principal administrative function s or coo rd inat ing (X 2) 

wit h A mharic ac hi L:vCIll '~ l1t whi ch is .·:I{) ( 2.;:1). The IO\·vcsl co rrelation bLtwccn mon it () rin g (X.d \vilb 

chemistry achievement, it is .1 1 ( I 'Y. ,). 

It can be obse rved from the Ta ble 4.20 that the hi gher correla tion coeffic ient is between th e principal 

adm inistrative function of coordinating (X2) and students' subject ach ievement. 
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admini strative activities (X .. ) and students ( Iflak. Il:malc ano total) l' h e mi ~t ry achie ve lllcnt. Thcsc 

corre lations coellicients arc su mmarized in Tablc 4. 13.Accorciing to the rcsult. the relationship of 

principal administrative function. such as planning (X,) , monitoring (X,) and IOta I administrative 

practice with female students chemistry achievement found to be .68 (46%) .. 74 (55%) anci .67(45%) 

respectively, which are stati sticall y sign ificant at 0.05 alpha leve l. None of the rest relati onsh ip of 

administrative function with studcnt (male, female and tota l chem istry achievement is sign ilicalll at 

0.05 level. Further, the resu lt in Table 4.13 shows that a relationship between principal performance 

and female student chemistry achievcment is greater than the re lationship or pr incipal performance 

with male and total student chcmist ry achicvcmcnt. And the pr incipa l performance relationship with 

total students' chemistry achicvcll1l:111 is also greater than the relationship or principal pcrrnrm~Hlce 

with male stucient chcmistry achievement. 

Therefore. from the result one C'"] say thai Ihe school principal administrati ve fun cti on may more 

contribute to female slucient than male stucient chemistry achievement. 

Table 4.14: Correlation betwcen Biology Subject Teachers Perception of Principal 

Performance and Students Passing in Biology ("C" grade and above) 

Administration function 

independent vari able Male Female Total 

R R' R R- R 

Planning (X,) .67* .45 .6 1 .37 .69* 

Coordinating (X2) .66* .44 .68' .46 .69" 

Operating (X3) .36 .13 .51 .26 .42 

Monitoring (X,) .4') .24 .34 . 18 A') 

Total administrative .62 .38 .65' .42 .66' 

practices (X;) 

'. . , -'C orrei{fllOn IS .I'/);11I/1(:{f111 (/1 II ()) level 
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The sixth case of the study was calculated the relationship between biology subject teachcr perception 

of principal performance and students passing in I)iology subj ect in EGSECE. These corre lations 

coe fficients are sumillarized in Table 4. 14.Tho stuuy lindings shows that the corre lat ion coeffi cient 

between adill inistrative function of planning with ma le and to tal stutients' Biology achievement are 

.1,7 (45'X,) and .(,J (.18%). and the correlation c<lc !'lieicnt resul t or .60 (44%) 6R (46%) ,lOci .69 (48%) 

arc between coordinat ing and studcnt (male. ICmalc and total) Biology performance respectively. 

which are sta tistically signi fi cant at 0.05 level. Further. the correlations coefficient .62 (38%) .. 65 

(42%) and .66 (44%) are betwecn administrative activities (X;) and students (male, fe male and total) 

Biology achievement respectively, which also indicated statisti ca ll y significant at 0.05 levcl.The 

rciationship principal adm inistrative function except operating (X» and mon itori ng (X4) are 

stati stically signilicant with al l male, female and total students Biology achievement. 

Thus. one can say that if the school principals I;lciiitatc slIllle interesting teaching lea rning condition 

to iJiology ucp<lrtmcnt through their instructional leadership activities it may enable the schoo l to 

impl'Ove Biology achievement. 

Ta ble 4.15: Correlation among Geography Teachers Perception of Principal Performance 

a nd Student Geography Achievement in EGSECE (grade " C" and above) 

Administration function 

independent variable Male Female Total 

R R2 R R' R R' 

Planning (X,) .35 .12 .5 X .34 .43 .18 

Coord inating (X,) .:14 .11 .53 .28 AI AI 

Operati ng (X,l) .29 .08 A9 .24 .35 .12 

Monitor ing (X.,) .25 . (Xi A2 .1 R 31 .09 

'Total adl11ini strati ve practices (X,) .32 . I () .52 .27 .39 .1 5 
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The seventh case of the s tud y also calculated th~ relatio nship of Ckography lL"ac hns ' per~L'Jltion 

of princ ipal administrati ve a~tivi ti cs ul' (pla nning (XI). coo rdinating (X ~). lIp~rating (Xl). 

monitoring (X4) and total administrative activit ies (X~) with students (male. fe male and tota l ) 

Geography achievcmcnt. These cor rela tions coe ffic icnts arc summarizeci in table 4.1 5. No ne of 

the corre la tions is signd-icant at 0.05 alpha level. T he highest correlatio n is between princ ipal 

administrative plann ing (XI) and fe male s tucie nts Geography ach ievement. wh ich is 0.58 (34%). 

T he corre la tio n for adm ini st rative functio n of moni toring (X4) and male students Geography 

ach ievement is lower (0.25 (6'X»). 

Therefo re. the relationship b~tlV~~n Geography teachers ' pcrcept i0n of principal perfo rmance and 

students Geography achievement is lower. However. the resu lt shows that the relatio nship between 

principal performance ancl student Geography achievement is positive. 

Thus. one can say that the princ ipals fit the bette r instructional leadershi p to Geography instructi onal 

process it may enables the schoo l to observe the better positive errect on students Geography 

achievement. 

T able 4.16 : Co rrela tion a lll o ng llis to ry Teach ers Per ception of Principal Pe rfo rman cl' and 

S tudent History Achienm ent (G rad e " C " and A bove) in EGSECE 

Adm inis tnl ti oll fUllct ion Male Female To tal 

ind epend ent variabl e R R' R R' R R" 

Plann in g (XI) .20 .04 .37 . 14 .27 .07 

Coordi nating (X ,) .3 1 .09 .33 .1 1 .33 . 11 

Operat ing (X l) .29 .08 .29 .08 .3 0 .09 

Moni torin g (X,,) .30 .09 .2 1 .04 .28 .08 

Total ad ministrative activities (X;) .3 1 .09 .32 .10 .32 .10 
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CHAPTIi:R FIVE 

5. DISCUSSION 

The lindings concerning the relationship of principal pe rformance and students' achievement are 

discussed here under: 

T'he principa l admini strative activiti es such as planning (XI) coo rdinating (X,), operati ng (X .. ): 

mo nito ring (X.) and entire administrative fu nctions (X,) are independent va riables, whieh are 

rated by teachers and wereda educati on admini strators ', 'rhe dependen t variab les in subgroups 

and ent ire g roups are students (male. I'emale and towl) passing in GPA EGSEC E. and passing in 

different subjec ts (grade "C" and above) in EGSECE, 

5.1. Pl'incipal PCI'fol'l11:II1CC (Administraiivc Facilitate) 

When we see the principal performance which are rated by teachers and wereda education 

admini sters, among thc tcachers pcrccption 01' pri ncipal pcrf(lI'Illancc it indicates sim ila r rcsu lt, 

And the we red a ed ucation admi nistrators' perception or principal performance also shows similar 

result. From this result we can say thc principa l may apply similar school ad mini strative process 

for instructional process , 

5.2. Relationship of Principal Performance and Students Achievemcnt 

The relationshi p computed between teachers ' pe rception of princ ipal performance and studc nts 

GPA in EGSECE (2,00 and above) indicates that there was a moderate positive relationship, The 

study result can support a literat ure explanati on " I' !\ndcrcws and Soder ( 1987), which suggests 

that principal, can inilucnce studcnts' achie vemcnt indirectl y and di rec tl y through instruct ional 
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leadership and through teachers and stall' administrating process. From these data resu lt. the 

principal may exerci se sense of teamwork. involves teachers in instructional decision and 

participating students in co-curriculum by thei r interest as these items incl uded in ljues tionnaire 

which enab les the principal find positi,'c effects of principal leadcrship on st udent aC~lllemic 

performance. According to the result the principal pcrlo nnancc accollllt from 27(Yo to 3W% or 

proportion variance for studcnt (male, female and total) GPA of EGSECE. 

This result shows such some moderate relationship between principal administrative function of 

planning and coordi nating with female and total students' academic performance. Theref()re, 

according to literature explanation it enables to say that the secondary school principal in western 

Shoa Zone may allow the opportunity of group decision in the school teaching learning process. 

This result di scuss ion supports thc resca rchers' view of Buckley and Styan (198X). they suggest 

that the group decision is a potent environment lor learning and provides a close relationship with 

professional colleagues, which buifd confidence and share anx iet ies in an atmLlsphne whi ch are 

supportive and he lpful. 

Thus. these principals may develop close relationship to share anxieties to minimize group 

resistance toward the goal and provide teaching learning opportunity to improve student 

achievement. 

Further, analysis was conduct with the relationship between wereda education administrators 

perception of principal performance and students achievement (2.00 and above GPAin EGSECE. 

The tindings of the study show that principal administrative function of coonJinating (X ,) 

accounts 88%. 77% and 90'Y., of propo rt ion variance for male. female ancl total students 
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achievement (GPA in EGSECE) respectively. It il1llicates strong relat ionsh ip between principal 

performance and studen t achievcmcnt. Further the principal administrative function of en tire 

administrative practice (X j ) accoun ts 49% for male and 53% of proportion variance till" both of 

female and total students. and administrative function of planning also accounts 53 ')10 proportion 

variance for female students' achievement. The administrati ve function of monitoring is account 

proportion variance of 40% and 38% for male and total students' academic performance 

respectively. This result indi cates moderate relationship between princ ipal perli)rm<lnce and 

students' achievement in EGSFC[ 

In general. in both of lcachcrs and IVc rccla education acl mi nistrators' pcrceptiun or principal 

perfc)rmance, the corretation coet'licient results indicate some moderate and strong positive 

relationship between the principal performance and students' achievement. From this result it is 

possible to say the fact that whi le the principal fac il itate the school administrative process so it 

enables the school 10 improve thc student achievcments as the principar pertormancc and 

students' achievement have positive relationship. 

5.3. Relationsh ip of Princ ipal Performance and Subjects Achievement 

The correlation coerticic:nl bctwc~n subjecl lcacher [lcrccption or prin c i[l~1 pert(lrIllanc:c' and 

student cIiftcrocnt subjects achievcment ("C" grade ancl above) in EGSECE were computed . 

The correlation coeftkient of princ tpal performance ancl student Am haric ach ievement arc 

stati stically sign i ti cant at D.O) lcvel . Wh ich also ind icate some strong rdalionshi r bClwe~ ;, 

prinCIpal performance and students Amharic achievement such : principal administrative Jlla~n i n '.~, 
L 
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(Xl) accounts 81 % pl'Oportion varianCe! for total stUUe!llt Amharic achievcmeill. And 

administrative function of Xj also accounts 79'% proportion variance for female student Amhairc 

performance. 

The anal ysis of the study dea lt with th~ re lati onship between the Engli sh teachers pe rception of 

principal performance and I:.nglish achicl'e!mcnt ("C" grade and ab"ve) in L(jSLCL. Only the 

correlation coeflicients of coordinat ing (X2) with both student (male and total) Engli sh 

achievement are statisti·cally signilicaill . Adm inistra tive function of (Xl) accounts 50% Hnd 45% 

proportion variance for f'en wie and towl stuclents' English performance respect ively. 

The study computed the correlation coenicient between mathematics teachers' perception of 

principal performance and studcnts' mathematics ach ievement. The st udy fi ndings indicated that 

among principal adm inis trative function X~ , X4 and X, accoun t proportion variance of 76%,74% 

and 58% respectively for male mathe llwtics achievement. And thcse adm in istrati ve functions of 

X2, X4 and X; also account proportion variance 74% •. 71 % and 61 % for total student's 

mathematics performance in EGSECE. Administrati ve function of coordinating (Xl) accounts 

48% proportion variance f(Jr J'eillale student mathematics performance. The data result indica ted 

that the weak relationship was between admin istrative function of operati ng (X .. ) ane! fe male 

students' mathemati cs achievc lllcnt. whi ch accounts 26% proportion variance 1'0 1' fc malc students' 

mathematic achievement in EGSECE. 

Generally the correlation coet'ticicnt between mathematics teachers' percept ion of pr incipal 

perfo rmance and students' mathematics ach ievement indicated some strong and modcrate 

relationship. 
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The study also correlated between physics teachers' perception of principal pe rl(Jrlnance and 

students' physics achievemcnt In EGSECE. The correlation coefficients of principal 

administrati ve function with male, k lllale, and total stude nts' physics achievement indicated low 

relationship. None of the correlations is signilicant at 0.05 level. The high correlation is bctwecn 

principal administrative function of monitoring (X4) and student male physics achievement, 

which accounts 26%, 18% and 240/" proportion variance for male, female, and total students' 

physics achievement respectively. The correlations coefli cient indicated that the admi ni strat ive 

funct ions account more proportion variance for male than for female and total students' physics 

ach ievcment. 

FU11her, the study calculated the relationship between the chemistry teachers' perception of 

principal performance and students' chemistry achievement in EGSECE. The correlation 

coefficient among principal adm inistrative function of planning (X I) , monitoring (X,) and total 

administrative activities (Xs) with female chemistry achievement arc stati stica lly signilicant at 

0.05 level, which accounted 46%, 55% and 45% respectively proportion variance for female 

students' chemistry achievemcnt. The relat ionsh ip between principal ad mini stra ti ve fu nct ion and 

students' (female and total) chelll ist ry ac hievement was moderate. And the correlation coefficient 

am ong principal adm in istrative rUI1C lioll and male chem istry i.H.:h ic vc 111 1..'11 I in<.i icak'd weak 

relationship. 

The next analysis was the relationship between Biology teachers' perception of principal 

performance and students Biology achievement in EGSECE. The study li ndi ngs ind icated that 

the administrative function of coordinating (X2) accounts proportion variance of 44%, 46% and 

48% for male, fema le and total students' Biology achievement respect ively. Thc adm in istrat ive 
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function of planning (X I) is ac<.:ounted proportion variance of, 45% and 48% lor malc and total 

student Biology ach ievemcnt. and thc ent ire administrativc practicc (X 5) also accounts 38'1.,. 42'},0 

and 44% proportion variance I()r male, fe male and total students' Biology ac hievement 

respectively. 

The study findings correlated bctween the Geography teachers' perception of principal 

perlormance and students Geography achievement in EGSECE. None of these co rrelati ons 

coefficient result among principal administrat ive function and students' Geography achievement 

is signiticant at 0.05 alpha level. The highest correlation is between pri ncipal administrat ive 

function of XI and female students, which accounts 34% proportion varianec for fCmak 

Geography achievement. The relationship between principal peri()[mance and female students' 

Geography achievement is greater than the relationship of admini strative functio ns with male and 

total students' Geography achicvement. 

The study indicated that there was a weak relationship between principal performance which 

perceived by History teachers and students' History achievement. None of the correlations is 

significant at 0.05 level. Principal administrative funct ion of planningXI accounts a higher 

proportion variance of 14% for female students' History achievement. Accord ing to result , the 

relationship between principal performance and students' Hi story achievement was weak. 

The study corre lated between Alhn Oromo teachers' perception or principal performance and 

student Affan Oromo achievement. The correlations coefficient among administrative function of 

X2, XJ and X, and students ' 1\lh1l1 Oromo achievement are statistically signilicant at 0.05 level. 

And the relationship between lI1onitoring (X.I) and female and total stlldent AITan Orol11o 
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achievement are also statistically significant at 0.05 level. This study Ilnding indicated that the 

principal performances arc more accounted proportion variance for female student than male and 

total students' Affan Oromo achievement in EGSECE. Accord ing to the resul t, there was a 

moderate relationship between the principal performance and student Affan Oromo achievcment. 

. The relationship between the CIV IC teachers' principal perfo rmance and student CIVIC 

achievement is also computed. The correlations coeflic ient between principal admi ni strative 

functi ons of X3, X, and X; with all casc of malc, fcmale, and total studc nt s. and Xl with female 

and total students' civic achievement are stati sticall y significant. According to data. among the 

principal admini st rative function. there was a strong rela tionshi p betwecn X I with all cases of 

students and Xs with students' ( i'emale and total) civic achievement in EGSECE. Generall y, the 

correlation coefficient between principal performance and civic ac hi evement ind icated some 

moderate and strong relationship. 

To sum up the study indicated that there were positive moderate and st rong relationship among 

subj ect teachers ' perception of principal performance and students' subj ects' achievement 

5.4. Relationship of Principal Performance and Different Subjects 

Achievemellt 

The study correlated between principal pcri'ormance. whi eh rated by teachers ancl te n di Iferent 

subjects achievement in EGSECE. Th is resu lt ind icated that the cNrelation coe fficient resu lts 

principal administrative functions of planning (X t) and coordinating (X 2) with seven different 

subj ect peri(lI'IllanCes a r~ statistically signi licant. Among the principal administra tive functions of 
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planning (XI) and coordina ting (X l ) ind icated Illore signilicant relation ship w ith Ilhl l'l' Ilumber or 
different subject performances. 

The study also correlatt j the relationship between principal performance which rated by wcreda 

education administrators and ten different subject ach ievement in EGSECE. The study find ings 

indicated that the higher correlations coelTicient was between adm inistrative function of 

coordinating (Xz) students subjects' achievement. 

Generally. the result indicated that In both case of the rating groups (teachers and we red a 

educat ion adm in istrators) perception or principal administrati vL' fundiolls or coordinating have 

more relationship with stude nt academ ic ac hievement. 
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CHAPTER SIX 

6. SUMMARY, CONCLUSION AND RECOMMEND A n ON 

6.1. Summary 

The study deals with the relationship hetween the principal performance and students ' 

achievement in secondary schools in Western Shoa Zone. For the study process eight seconda ry 

schools were selected by simple randoll1 taking technique. The study adopted Like rt sca le type 

ques tionn aires tor principal perionnance rat ing process. About 50% of teachers were random ly 

selected from each school, and two wereda education admini strato rs from each woereda 

education office were puqJosely involved in rating principal per!<lrlnance. T he second depende nt 

variable data was students achievement (2.00 and above GPA) and students ' subjects' 

performance ("e" grade and abo ve in each subject) in FGSFCE. These students "e,,"emi e 

pe rformance obtai ned froI11 sampl e schoo ls ma rk list of EGSECE. And the sample school 

principal performance was rated by sample teachers and we reda ed ucation adm ini stra tors. This 

pri ncipal performance, which rated by teachers and wcreda education adm inistrator tumed to the 

researchers . 

Thus, the two variables such as principal perfo rmance and students' acaclemic achi evement was 

correlated to reveal the five basic questio n oC the study. 

The study find ings have been Sl ll l1marizcd as fo ll ows: 

The study res ult showed that both rating groups of teachers and wereda education ad mi nistrators' 

pe rception of princ ipal perlo nnance results are sim ilar. From this result one can say that the sample 

school principa ls may provide similar school adm inistra ti ve system l'o r teac hing learn ing process. 
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Related to the relat ionsh ip between the teachers perception or principal pcrf,'rrnancc and stlldcllt 

achievement, the result indicated that there was a signi ficant relationship among principal 

administrative functions of planning and coordinating wi th both of male and total students 

achievement (2.00 and above GPA) in EGSECE. Over all the result showed that there was a 

moderate relationship between the teachers perception of principal performance and the students 

academic performance (2.00 anu above GI'A) in EGSECL. 

The relationship between wcreda education administrators ' perception or principal perliJl'lnance 

and students achievement (2.00 and above GPA) in EGSEC'E was computed. According to the 

result, there was a significant rela ti onship among administrative function or x, and X; with 

students academic performance (2.00 and above GPA) in EGSECE. Further, the study indicated a 

strong relationship between X2 and students' academic achievement. There was also a significant 

relationship between some case of principal administrative function of plalUling and female 

academic result. However, from the study result one can observed that there was a weak 

relationship between principal admini strati ve functions of operating with all case Dr student s, and 

planning with male and total student academic performance (2.00 and above GPA) in LGSI 'CE. 

The study computed the correlation coeffic ient between subject teachers perception of principal 

performance and students' subjccts' performance ("C" gradc and above) in EGSECF. 

The study resu lt revealed that the COl relation coeflicient between Amharic teachers' percept ions 

of principal performance and student Amharic achievement ("C" grade and above) are 

statistically signil1cant at the 0.05 level. The linding indica ted a strong relationship between 

principal performance and students' Amharic achievement. 
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The correlation among the English teachers' perception of principal performance and student 

English performance (HC" grade and above) in EGSECE indicated a signi ficant relationship 

between principal administrati ve functions of coordinating and students (female and total) 

English performance. Generall y the result showed some moderate ancl lowered relationship 

between English teachers' percept ion of princi pal performance and student English achi evement. 

The correlation coeffi c ie llt bL'!\,vc(;tl lll<.l lhcll1 :Jtics teachers percepti on or principal pL'rJ'OI"IlHIIlCe 

and students' mathematics achievcmcnt showed that there was a signil'icant relation ship bdween 

the principal's administrati ve functions of (coordinating, monitoring and total administrative 

practice) with students mathematics performance. It also indicated a sign ificant relationship 

between principal 's administrati ve practice of planning and student's (male anci total) 

mathematics performance in EGSECE. 

The study also computeci the relationship between the phys ics teachers ' perception of principal 

administrative functions and student (physics performance ("C" grade and above) in EGSEE. 

None of correlations coefiicient is signi ficant at 0.05 alpha level. The tinding indi cated a large 

correlation between the prillcipal 's admi ni strati ve function of monitoring (X,) and nw k students' 

physics achievement, wh ich was a moderate relationship. The rest of the correlation's rcsults 

indicated a low relationship between principal performance, and the students' physics 

achievement ("C" grade and above) in I"GSECE. 

Other correlation was between chemistry teachers' perception of principals' performance and the 

students' chemistry result ("C" grade and above) in EGSECE. There were some signilicanl 

relationship among pr incipal admi nistrat ive functions and fe male students' chem istry 
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achievement. Thi s correlati on coelTicient res ul t indicated some lower and moderate relationship 

between principal administrativc func tion and students' chcmi st ry ach icvement. 

The correlation coefficient bctwecn principal performance as Biology teachers perceived and 

students' Biology achie'ement indicated some significant relationship The relationship be tween 

the principal administrative func tions of (coordinating and monitoring) with all case of students 

Biology achievement were statistically significant at 0.05 alpha level. But. the correlation 

coefficient between principals' administrative function of (operating and monitoring) with all 

case of students. and planning with onl y i'ema le case students' Biology perlonnancL' ("C:" grade 

and above) in EGSECE were not sta ti sti cally signi licant at O.D5 lewl. The resu lt revealed there 

was moderate and lower relationsh ip be tween the principal perronnance and student 13iology 

achievement. 

The study correlated also between principal performance as Geography teacher perceived and 

students' Geography achievement. According to the result, none of the correlations coeflicient 

among principals' administrative practices and students' Geography achievement was significant 

at 0.05 alpha level. The high correlation was observed between principals' administrat ive fu nction 

of planning and female students (j~ography ach ievcment. 

Further, the correlat ion cocl'iicicnt belwe~n Ilistory teachers' perception or principal's 

performance and students' History resul t ("C" grade and above) was not signilicant at 0.05 alpha 

level. The large correlation observed between principal s' admin istrati ve funct ion of planni ng and 

female students' Hi story performance ("C" grade and above) in EGSECE. Generall y the result 
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indicated a weak relationship between principal performance as History teacher perceived and 

students' History achievement ("C" grade and above) in EGSECE. 

The correlation coefficient between Affan Oromo teachers' perception of principal performance and 

students' Arran Oromo result was computed. The study nnding revea led that there were significant 

relationship among the principals' ad mini strati ve functions and students' Affan Oromo performance 

("C" grade and above) in EGSECE. 

Re lated to the subject teachers perception of principal performance and studen t subject achievement, 

there was a last correlat ion computed belween the civic teachers pcrccptinll ~ of principal performance 

and students civic achievement ("C" grade and above in EGSECE). The study finding indicated a 

significant relationship among the principal's administrative functions of Xj • X4 and X,with all case 

of students' civic performance. There was also a significant relation between X, and students case of 

female and total civic achievement ("(''' grade and above in EGSECE). 

The study correlated between teachc rs' perccption of principal's performance and students' ten 

subjects performance ("C" grade and above in EGSECE). The result revealed that the principal's 

administrative functions of planning ancl coordinating have more significant relationship with 

seven subjects of students ' achievement. According to the result, it enables some one to sny that 

among the principal administrati ve func tions, the school principal may more contributed for the 

students' academic performance through planning and coordinating activities. 

Moreover, the study correlated among wereda education admini strators' perception of principal 

performance and student subject resu lt ("C" grade and abovc in EGS l·:CI·:). According to the 
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study result . none of the correlation coefficient among pri ncira l's administl"Htive I'unction and 

different subj ects' performancc is significant at 0.05 level. The hi ghcr correl at ion eoertieicnt was 

between principal 's ad mini strative I'unction of coordinating and students' subjects' peric)rmance. 

6.2. Conclusion 

Based On the study linding the 1l) ll owi ng conclusions are drawn. 

The principals' performances, which perceived by teacher and wcreda education administrators. 

were similar. This result seemed to indicate that the secondary school principals may practice 

similar administrative process in Western Shoa zone. 

In terms of students' achievcmcnt. high percentage of studcn ts passed from Gedo secondary 

school. It shows that Gedo secondary school may more f~lCilitate school administrative process 

fo r teaching learning process. , 

The correlation coefficient between principal s' performance as rated by teachers and students 

academic performance (2.00 and above GPA) indicated positive and some significant 

relationship. 

The study result indicated that there were some strong. moderate and weak relationship among 

principals' administrative functions wh ich rated by wereda education admini strators anci studen ts' 

achievement (2.00 and ,'bove GPA ) i" EGSECE. 
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The correlations coeffic ients among subjects teachers perception of principal performance and 

students' subjects ' result ("C" and ahove grade in EGSECE) indicated pos iti ve somc weak , 

moderate and strong relationshi p. 

The study finding showed that there was a strong re lationship between principa l performance 

which rated by Amharic teachcrs and students Am hari c pcrformancc. 'rhe co rrc lati on cocffic icnt 

between principal's performance which perceived by English teachers and stucknts English 

performance indicated posit ive lowered re lati onship . 

In case of mathemati cs teachers' perception of principal's performance. the correlati ons 

coefficient ind icated strong relationship amo ng principal adm ini strat ive function and student s' 

mathematics achievemcnt. 

The principal's performance rated by phys ics teachers correlated wi th students' physics 

achievement. None o f the correlations coerlicien t indicates signilicant relationship. among 

principal's adm inistrative and studcnts physics ach ievcment. Howevc r, there was posit ive a few 

moderate and lower relationship between principal's performance and students' physics 

achievement. 

The correlation cocfficicnt bctwcen principa l's performance rated by chemi stry teachers and 

students chemistry achievement ("C" grade and above in EGSECE) indicated some sign ilicant 

moderate and weak positive relationship. 
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The study correlated between principal peri'ormance which rated by Biology teachers and 

students Biology achievement. The corre lation result indicatcd some significalll relati onship 

among pr incipalls adminislrali vl' function or (coordinal ing allu mon ilDri llg) \-vith all case or 

students' Biology achicvemcnt. 

The correlation coeffici~ nt result between Geography teachers' perceived principal performance 

and students' Geography achievement was not significant. However, it indicated a Inw posi ti ve 

relationship between pri ncipal performance and students' Geography achievement. 

Further, the study indicated that there was no significant relationship between principal's 

performance which rated by History teachers and students History achievement. Th is study result 

indicated a low and positivc relationship among the pr incipal administrative function and 

students' History achievement in EC;SECE. 

The correlations coefficient between principal's performance as Amm Oromo teachers perceived 

and students Affan Oromo achievemcnt indicated significant relationship. 

Moreover, the study result indicated significant relat ionship among principal administrative 

function and students' civic ac hievement. 

To sum up the st uciy result inuicHtcd that there were more sign ili cant re lationship among 

subjects ' teachers' perception of principal admi ni strative fu nctions and subjects (A mharic, 

mathematics, Biology, Ari'an Oromo anci Civic) student grade result in EGSECE. Further. the 

result also indicated few relationsh ips among the English and chemist ry teachers' pe rcept ion of 
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principal perfo rmance with these subjects' students ' achievement in EGSECE. However, the 

co rrelation coeflkient among phys ic, Geography and History teachers' perception of principal 

perfomlance with these three subjects students' grade result did indicate sign ificant relationship. 

Over all the correlation coefficient between different subjects teac hers' pe rception of princ ipal 

performance and different subjec t students' ac hi evement indicated positive relat ionship. 

The study correlated between teache rs perception of principal pe rformance and students 

academ ic performance ("C" grade and abo ve in d ifferent subjects in EGSECE). Among the 

principal administrative functions , there were better relationsh ip of planning and coordinating 

with more subjects ' students' achievement. Thus, planning and coordinating had better 

relationship with different subject students' performance. 

The correlation coefficient of wereda education administrators ' perception of principal's 

perl(lfmanCe and student s ae'llicillic !,cri()rnlllnCC (" C" grade and ahove or dilTerL'nt subject) 

indicated weak relationship. There was a high relationship between principal administ rati ve 

functio n of coordinating and studellts' academic rcr!(lfl11(mCC ("C'" grade and above in dii'lerent 

subjects). 

Thus, both of rating groups teachers' and we reda education adm inistrato rs' perception of principal 

performance correlated with students ' academic performance, which indicated better relatio nship 

between coordinating and students' academic performance. The refore, princ ipal's adm inistrat ive 

function of coord inating had a bet ter relmionship with student 's academic performance. 
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6.3. Recomm endation 

Developing smooth relationship between teachi ng learning process relies mainly on school 

administrative process. Positive relationship among students. teachers, and ad mi nistrators 

characterize a hea lthy climate. !-Ical th y schools have institutional integri ty . Principal havc a lot or 

to do with the climate in the school. 'rhe research evidence shows that the high performing 

schools demonstrate bette r studcnt achicvement . This shows the school climatc tlwt I(JCUS on 

student learning. Thus, the principal must provide a school climate that focus on factors. which 

relate to students' learning opportuni ty to improve student ach ievement. The sc hou l princi pal 

should provide favo rable relationship among different parts in the school organ iza tion to enhance 

instructional goal. On the bases 01' the find ing the following recommendat ion are forwarded. 

I. As it was observed in the study, the pri ncipal's performance perceived by teachers and 

Wereda education experts correlated with students' ach ievement showed non in some case 

of non-signiticant relationship bctween principal admin istrativc flll1ctions or opcrating 

and monitoring wi th student achievement, so that the principal should make assessment 

on these schools to br ing to light the factors that hinder the relationship of administrat ive 

function of operating and monitoring to students ach ievement. In so doing they wil l be 

able to take remcd ial measure accordingly. The attempt should bc dOIlC, by 7.Ona l and 

wereda education adm ini strators to direct the principals' ad mini st rative function operati ng 

and monito ring to focus on the academic pcrfonmlIlcc improvement 

2. The relationship between schoo l princi pal administrative function. as perceived by subject 

teachers and subjects achicvcment was not significant with some subjec ts' ac hievement. 

Therefore, the pr incipal should give foc us to enact a regulation and relationship to subject 
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department whi ch clearly state the principal autonomy as we ll as the procedure and 

directives to carry out the job related to instruct ional performance. 

3. The principal ~Idmini s trative func tion or coordinating and the whole admini strat ive 

function have good relationship with students' achievement. Therefo re, the weredn and 

zonal education adlllini s tr~ltors should encoll\'age and Illot ivate school principal s to work 

strongly toward success fu l serv ices. 

4. Finally the researcher recommended a more detai led and comprehensi ve study in the 

same area so as to i'urlher strengthen the fi ndings of this stud y, so long as thi s survey is 

not exhaust ively explored. 
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/ ' ,. APPENDIX A - -
ADDIS ABABA UNIVERSITY SCHOOL OF GRADUATE STUD)ES 

FACULTY OF EDUCATION DEPARTMENT OF PSYCHOLOGY 

QUESTIONNA IRE 

These questionnaires will be filled by teachers of second ary schools. The pnrpose is to collect 

informatio n on principal ad minist ration prac ti ces in secondary schools in \Vestern Shoa Zone.· 

.The information to be obtained will be used for academic purposes only. Your si ncerity 

(honesty and frankness) has a great va lu e as the success of this study entirely depends lilpon 

your responses. 

Please read the instructions and each item ca refully so as to provide your responses accurately. 

And pleas e check that yo u have treated all the pages. 

It is not required to write your name in any part of the questionnaire. 

Thank you in advance for your time. 

General information 

1. Name of schoo\, _____ ________________________ _ 

2. Name of administrative 

district ____________ _________ __ _ 

Part \ 

InstruLtion : please write th e co rrect information on the given spaces. 

Persona l Data 

I. sex a) Malc _ _ b) Female ___ _ 

2. Age ____ _ 

3 Level of education a) dipl oma in ________ _______ _ 

b) B.A IB.Sc degree major _ ________ minor ______ _ 

c) 1\1, AIi"L se major il1 ______ _______ . 

4. Yea rs of experience in teaching _ ____ _ ______ . 

r 



No. 
I 

2 

3 

4 

5 

6 

7 

8 

9 

10 

II 

12 

13 

14 
15 

16 

17 

18 

l'a rl II 

Please read each item carefully and indicate to what extent your school principal practices the 

administrative activities in your school by making 'x' in the box against the choice(very low , lo w, 

medium, high, and very high) . 

Note: the choices are arranged in ascending order ( increase from very low to very high) 

~ E ..s ;:l 

e 'ij ..c 
~ CD 

<1.> 
., 

Administration activities ;>- ..s E ::r: 
Consults staff before making decisions. 

Seeks to understand a situation before passing judgment. 

Gives adequate information to the school community in advance. 

Plans the actual teaching learning process in advance c 

Designs school plan with the school committee and the slaff • 

Prepares a schedule (master time table utilizing the cooperation and 
skills of the deputy.principal ,unit coordinators and department heads. 
Follows regular procedures in mee ti ng si tll ations ~ 

Designs fund-raising activities for school development program. 

Participates the students in decision making that directl y affect them 
such as, examination schedule, clubs partic ipa tion. 
Designs the program of relationship wi th the community outside the 
school. 
Assigns the teaching staff with equitable (fair & j ust) load on the basis 
of qual ification and expcrience. -

e.g, 
v;':: 
;>-..l.. 

._--
Assigns non-teaching duties to the staff as fairly as possible in interest 
&aptitude. 
Acquaints everyone in the school organization with his/her duties and 
res~o nsibil i ti es, 

f--- .-
Organizes and coordinates tasks of committees. 
Clarifies and instructs the staff on how to apply the policies 
procedures and rules that the education office sends to school level J 

Makes clear purpose and instructs the staff on how different duties 
should be performed > 
Ensures the proper allocation of students according to their grade 
levels and streams. 
Endeavors to develop and furnish the school library with relevant and 
contemporary books, artic les and journals. 



· . 

:s a 0 
2 

C :s "0 ..c C ;;'D <l.l .~J <l.l .s a <l.l ._ 

No Administration activities > ..c >..c 

19 Encourages students to participate in co-curricular activities according 
to their interest and choice. 

20 Instructs and guides teachers to prepare lesson plans and provides 
counseling when needed. 

21 Facilitates the provision of counseling services to students . 

22 Leads the day-to-day regular activities of the school. 
-

23 Provides a continuous profess ional counseling in order to make 
teaching learning run effectively. 

24 Directs teachers in the preparation and utilization of instructional 
(teaching) aids. .. 

25 Makes it possible for individual teachers, committees and sponsors so 
as to create a conducive atmosphere in tile school. 

26 Instructs the department concerned that the school property and 

~'i 
finance may be managed according to the direc tive' 
Is able to maintai n adequate interpersonal relation with associates . 

28 Has an open door to di scuss ion . 

29 His readiness to help teachers , 

30 Promotes and encourage all factors that generate good human relation 
and gro up effectiveness. 

31 Keeps personal feelings from interrupting and damaging personal 
rela'tionships , 

32 Is effective in his relations with the community 

33 Seeks opinion of associates when necessary. 

34 Encourages teachers to conduct continuous assessments.' 
--

3'; Encourages initiative of teachers. 

36 Makes provision for school committee so that the school gets 
necessary support. 

37 Makes confere nce (meeting) with teachcr after classroom 
observation to avoid the discrepancies observed .. 

38 Checks and ensures if the responsibili ties he has delegated to some 
teachers have been exercised well or abused (misused) ". 

39 Checks teachers' lesson plans. 
I j 

40 Conl.rols the punctuality and regularity of the staff and students , 
! 



-,', 

'. . 

:;: E .3 ::> 

C :;: '6 ..<:: co@, Q) on 
Q) 0 E 

<lJ ._ 

Administration activities > ..<:: > ..<:: 

41 Evaluates the performance of the staff regularly, 

42 Monitors the administration of tests and examinations. 

43 Makes an assessment of the annual academic program with either the 
curriculum committee or the staff meeting. 

44 Keeps the necessary files and document in his office in an organized 
manner· 

45 Inspects the quality, completeness, correctness, etc, of the students' 
records (how they are kept and handled) . 

46 Values good teaching style, 
. 

47 Is prompt in response to teachers' requests. 

48 Gives credit, praise or recognition to those responsible for jobs well 
done' 

49 Takes fast disciplinary measures against the misbehavior of students 
to create conducive atmosphere in the school. 

~.--

50 Criticizes, reprimands or punishes teachers who fail to carryout their 
duties. 

51 Reports annual activities of the school to parents and the school 
community. 

52 Provides report and communication of whole activities of the school 
to the education office and school committee. 

---'-' -'-.---------.~-.''':,, ~- ----.- '''-.~ .~ ~ -. - - . -
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Result of Pilot Studies 

APPENDIX B 
****** Method 2 {covar .ia 'l ~e matrix) vil li be use :J :or this anal ysi s 
it***** 

RELIAB ILITY p.I<ALYSIS (A L ? H F.l 

R E L I A B I L I T Y A N F. L Y S I S S C A L E (A L . H M 

[v'!(::d [J Std D~., Cases 

1. VAROO OOl 2 . 7500 1.00;;6 28.0 
2. VAROO O02 2 .92 86 .8997 28.0 
3. VAROOO03 2 .9643 1.20"3 28.0 
4. VAROOO04 1 . 0000 .9623 28.0 
5. VAROOO05 3.0357 1. 0357 28.0 
6. VAROOO06 3 .42 86 . 8789 . 28.0 
7. VA.ROOO07 3 . 3571 1. 1930 28.0 
8. VAROOO08 2.7857 1. 1007 28.0 
9. VAROOO09 2 . 7500 . 9280 28 . 0 

10. VAROOOIO 2. :.d J 4 . 0357 28.0 
11. VAROO OE 2 . 3929 .956::: 28.0 
12. VAROO O12 2 . 9643 .08~2 28.0 
13. VAROOO13 3 . 0000 1.1863 28.0 
14 . VAROOO14 3 . 5357 . 9222 28.0 
15 . VAROOO15 J . 03S7 .9616 28 .0 
16. VAROOO16 3 . 4643 . 8381 28.0 
17. VAROOO17 3 . 4286 1.1031 28.0 
18. VAROOO18 2 . 7857 1.0666 28 . 0 
19. VAROO019 2.8214 . 9449 28.0 
20. VAROO02 0 2 .6071 .7373 28.0 
21. VAROO021 2 . 8929 . 831 7 28.0 
22. VAROO022 3 . 1429 1. 0789 28 . 0 
23. VAROO023 2 .8929 .8317 28.0 
24 . VAROO024 3.0714 .9786 28 . 0 
25. VAROO025 3.1071 .9560 28.0 
26. VAROO026 2 . 7857 1 . 0313 28.0 
27 . VAROO027 3 . 0357 . 9993 28.0 
28. VAROO028 3 . 0714 1.0157 28.0 
29. VAROO029 3 .285 7 .9372 28.0 
30. VAROO030 2 .92 86 1.0862 28.0 
31. VAROO031 2.9286 1.1 84 1 28.0 
32. VAROO032 3 . 000 0 . 98~3 28 .0 
33. VAROO033 3 . 1429 1.1127 28.0 
34. VAROO 034 3 . 4286 . 9201 28.0 
35. VAROO035 3 . :l714 1 . 0862 28.0 
36. VAR OO036 3 . 1 "lu G .8189 28 . 0 
37. VAROO03 7 ~: . /S(lO . 84!:~ 28 . 0 
38. VAROO038 3 . 2500 . 7993 28.0 
39 . VAROOO39 3 . 8214 1.0560 28.0 
40 . VAROO040 3 . 6429 1 . 1292 28.0 
41. VAROOO4l 3 . 0000 . 98~3 28 . 0 
42. VAROO 042 3 .3214 1 . 0203 28 . 0 
43 . VAR OOOO 3 . 3571 . 0262 28 . 0 
44. VAROO044 3 . 2857 1.0491 28.0 
45: VAROO045 3 . 0000 1.1547 28 . 0 



46. VAROO0 46 3 . 1786 .9833 28.0 
47 . VAROO 0 47 2.9286 1. 1 524 28 .0 
48. VAROO048 2.8929 1.1333 28. 

4 9 . VAROO049 3. 14 29 1.2387 28 . 0 
50. VARO O050 3 . 3929 1.0306 28.0 
51. VAROO051 '2 . 6:) ] ] . 99~0 28.0 
52 . VAROO052 3 . 0714 .8133 28 . 0 

N of Cases 28 . 0 

N of 
Statist ics for Mean Variance Std Dev Va riables 

Scale 160 . 2143 666 .1 005 25.808 9 52 

Item Means Mean Minimum Maximum Range Max/Min 
Variance 

3 . 0810 ? . ~.J 1 t1 3 . 8714 1.2500 1.~861 

.0758 

Item Variances Mean Minimum Maximum Range Max/Min 
Variance 

1.0030 . S4 37 1. 53H .9907 2.8224 
.0596 

Rel iabilit y Coefficients 

Alpha ~ . 9398 Sl.dnda r:d.i zed i. tern alpha . 9385 
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