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ABSTRACT 

The main o~jective (~/ this stud) was to inve ·tigate the status, challenges and projpec/s oj 
([dlllllit >racy program in Ea ·t Shewa zone. To achieve this, a concurrent triangulation mixC'd 
design was pre/< rred. This II 'US selected to col/ect both quantilati\ e and qualitatil'e datll 
lI'ithin the same time Fame ami to compensate one's weakness over the other. To Ihis end. 
thr('e d!U'erent bllt complementary in. truments were used namely; questionnaire, inteniell' 
ancl FGDs. Til > partici/wnts II'C're -18 adult learners, 31 facilitator. ', six key in/c)rmants oj 
C'dllcational experts fc)r inten iew and ten 'RC supervisors participated in focus group 
di.\L'us. ·ion. tratified random sampling, available 'ampling and purposive sampling 
I chniques \1 ere applied to elect the re pondent groups re.spectively. Data were analyzed 
u ing both quantitative and qualitative techniques. Afler tabulation of collected raw data 
Percentage' and Mean were u ed to analyze the quantitative data. For qualitative data. 
interview, and FGDs results were transcribed and thematic analyses were conducted using 
words and statements. Based on the analyse , the main finding' of the rudy indicated that 
the status of adult litewcy program in the zone is very low in number of partiCipants and 
continuity of the program. The results also 'howed thatle 's efJectivenes . of the program was 
a a result of multidimensional filctor' which have been affecting individually and 
collectively. The ·tudy revealed that among the factors, the variables such as poor planning, 
organizinG' and management jystem" poor allocation and utilization of resources. inability to 
organize need based curriculum and learning content, use of traditional and teacher­
centered teaching methods, lack of competent and commifledfaciliLators, and poorfollow-up 
and monitoring jY ·tem II ere found to be series problems. From the findings, it could he 
concluded that due 10 the combined and individual influence of these factors, the statu. ' oj 
adult literacy program in the zone have been below average in plan performance every year. 
\ elY weak in quality, characterized by lack of continuity and ·ustainability. Hence. the 
following mea ures would be recommended. Be aware of the general objectives of literaL)' 
regarding of human resource development process, Establishing of respon 'ive stru ture and 
a signing of qualified and competent experts who shoulder the responsibility of planning. 
organization and management of the program. Allocation of suffiCient re 'ource . including 
budget, creating the ystem that encourages identification of contextualized content with the 
full participation of benefiCiaries, using of learner-centered teaching method ', give duC' 
allenlion on training ojfacililators and supervisor ', e ·tablishing of regular and continuvu.\ 
follow-ilp and l1'lOnitoi-ing yslem. . 

VIl 
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Chapter One 

INTRODUCTION 

1.1. Background of the tudy 

Tiler th gen ral awarene s or the fact that education is a ba i for and a priority area 

in the erall d I pment nd av r . With ut having ba ic knowledge and kills, ant.: 

ann t Imagm of bringing hang that lead to ba ed econ my. Incr a ·ingly. 

comparati ad antag among nation com Ie from natural resource or cheap labor 

and m r from t chnical inno ation and the competitive u e of knowledge. 

Lit rac i a word that i usually associated with th more positive a pect of human 

d \'elopm nt in an ector. An ducated and killed workforce i one of the pillar of th 

knowl dg -ci ilization. like social and economic development. Whether in th domain of 

rei igiou tradition, th in ention of the printing press, or the Intern t, lit racy ha b en 

c ntral to man of our m t pI' fowld human and historical developments ( ujjar,200 :3). 

dult basic Literacy i an educational process directed at rai ing the knowl dge and kill 

of ci tizen aged 15 year and above starting from ba ic reading, writing and computing 

kills in an organiz d manner. Particularly it focu es on, th area of primary knowledge 

uch a lit rae and simple numeric calculation of ocial and li~ kill. It i also 

under tanding of communit life nece sary to responsible participation in a ciet. 

E peciall , basic adult lit rac . which highly help to impro eli elihood of th p opl i 

a requir ment and nec ity for every m mb r of a ociet ,(MO 2008:"). 

Literacy makes th p 'opl more consistent in their attitude and action, more polit and 

ci, ilized in their dealings, more accurate and p rfect in th ir d ci ion and l' liable in 

th ir e l' day life. Moreover, it help in building confid nc among indi iduul by 

pro iding them th n ces ar knowledge and kill combat th ir probl I1l S and 

dit'licultie . '0, literacy occupie an sential place in th life 0(' th community . 



Ln..:ra i u eful at the indi idual levcl in inculcating humanistic formal standard~ and 

mann ~r . The human b<.:ndits fr m literature are related to factor uch a the impro\'<.:d 

elr- te 11'1, empo\ erment, creativity and critical renection that participation in adult 

litcrac PI' gram and the practice of literacy may produce. Human benefits are 

intrin icall valuabl and ma also be instrumental in realizing other benefits of literacy: 

Impr d haIth, increased political participation and so on (UNE 0,2006) . 

Lik , Fiedrich &Jcll ne (2003) state that a ub tantial body of evidenc indicate ' that 

lit rac increa the productivity and earning potential of population. An educated 

P I' on earn mol' and ha greater labor mobility. While analyzing the impact f lilerae 

(_005) ob I've that literacy not only enhances the individuals earning. it al 0 

ha ' po iti e influence upon th economic growth of a country' 

r und th world. renewed emphasis is being placed by government and employer on 

literac and numeric skill for all people to enhance their employability, job satisfaction, 

Ie\' I of r mW1eration and community participation. Recent OEeD res arch ha indicated 

that rai ing a countr ' literac core by 1 per cent leads to a rise in producti it of 2.5 

per cenl with the flow'-on incl:ea e of 1.5 per cent in GDP. 

E ° (2005) discu ed the relationship of literacy and development as under: 

"A community cannol foster developmenl wilhout an educaled poplI/Ulion. 

Businesses, larKe or small, are unlikely to choose to inve '1 ifskilled or trainahle 

human resources (Ire unavailable. imilarly, a communily cannol retain educClted 

people wilhoul Cln attractive economic environment. ' 

Literacy ha m aning only when it leads to participation in economic. cultural and ' 0 ial 

acti iti . It i an empowerment which mean ability to mak deci ion and c ntr I 

affair of ne 0 n life, conomically socially and political! . It i al th first t p in a 
. . . . . 

life-long earning proce. of man and women. Li~ without lit rac liti without h p . 

s eurity and fr edom. Moreover it i the foundation of all kill and pI' -I' qui 'itc f I' 

economie- de elopmel1t. cc rding to tromquist (1995) in modern oci tic, lit racy 

kill are fundamental t informed deei ion-making, per onal mpowerm'I1L activ 
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participation in local and global ocial c mmunity. At the same time. it is helpful in the 

de\'el pm nt of human r lati n . the economy, p litical and social structure or nations 

and the culture. 

It i ' clear! tat d 111 different development p licies and strategies that there is a 

nece sity to build th capacit f the economically active human power (the youth and 

the adult) thr ugh education and training in order to increase productivit by prop r 

utilization of land and other material resources. (MOE 2008:3). In thi ca e, adult 

du ati n will play an instrumental role to disseminate development strategies and 

packag~ am~ng the 'beneficiaries. However adults hea11ily participate in the program 

only if th program is related to their needs and day to day activities, and if th Y find the 

ducation ofD red applicable to olve their current problems. 

Be ide. their per onal behavior and responsibility given t them in the society, as adults 

have many accumulated experiences teaching of them requires special attention and 

methodolog . 

To ensure equitable and active participation in politics, with in the ocial and economic 

development of a country, it is necessary to make educational ervices accessible to 

society.at large. In principle the indic;ators of equity of education, among other are the 

balanced distribution of educational services between urban and rural men and women 

and among zones or di tricts as well. Because, the existence of quitable growth among 

th se factor raise self - confidence among citizens and erves a a reliable foundation 

for the ongoing e tabli hment of democratic system in the country. 

Growth will not be achieved with the exclu ion of about half of the population (women) 

from th effort to accelerate the country's development. If th need in an educational 

sy tem is to be implemented properly and its final goal is to be achie ed the ba ic 

human material and financial requirements should be fulfill d. A an adult educati 11 

program could not be implemented by one ministry alone, it r quire coordinat d ffort 
• • I • • 

of all development organizations and partner. 

3 



, Oromia \ hich incorp' nte m' rc than '36% of the total populati n of the country i . one or 

the nine regional tates, di ided in to 19 zone, 265 Districts, 6500 rural peasant 

a sO iations and about .., 75 urban 1 eb les. Ai'an romo i the of(jcial language and 

medium of in tructi n in the regi nand th romo pe pIe ha e cu ltur of their own and 

di\er:' cio - ' onomi r atur s in different direction of the region. 

III th ear 2002 dec ntralization sy tem ha become operational at all admini ·trati e 

Ie el . Following thi decentralization administration system all over the country. 

Di trict ar r pon ibl for the implementation of all development programs of all 

ctor including education (OEB 2005) 

[n the rural area of Oromia, agriculture remained the source of Ii elihood for the over 

\ h lming majorit of th peopl. As these agricultural activitie are still not supported 

b modern education and technology, much of the product is limited t til dail 

con umption of the p ople. 

a t hewa zone is one of the nineteen zones of Oromia regional state, which incorporate 

13 administrative weredas and a total population of more than 1,357.522 (C A 2007:69 . 

It i also one of the zone in hich different type of educational activities including adult 

literacy program being implemented. 

, Th r for. it wa to a' sess to' what ex'tent basic adult literacy program i impl ment d in 

thi s zone, and to identir main challenges may influence the program, that thi r s arch 

\ as conducted in this zone. 

1. 2. tatement of the problem 

On of the main goal of' adult education program i to enabl adults acquir pra tical 

knowledge and skills in all liD r lated i sues and lead them lYe proper! . dult 

education mu t not be under tood to mean only literacy, ba ic education and kill for 

youth and adults. £11 today's fa. t changing ociety, adult ducati n i part of th liD -I ng 

4 
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edu ati n ffort thr ugh which p ople keep up with changes and increasingly d elop 

(MOE, 200 :6). It i, al 0 to enlarge the educational participation rate or the 

nati n, that enabl to r alizt; the bjectives of ' ducation for all ' global framework . 

Inde d, an cfTectiv adult lit racy program r quire identification of th specific need. I' 

adult learner, participatory planning and management, appropriat facilitation 

method log, a igning of rc pon ible and qualified facilitator, organization I' need 

based learning ontent and c ntinuous follow-up at differ nt level. ollle re ' arch 

finding indicate that th harm ny between internal, personal driving motiv and the 

xternal social leconomic conducive environment are very vital for attracting and 

retaining L att ndant . (MO , 2008: 7) 

But. a indicat d in th tud conducted by coordination MOE, in man part of the 

ountr ,a a r ult of lack of joint planning and consen us building, Adult Lit rac 
. . . . .. 

learner were not sure hether the literacy to b offer d i most practicall applicabl 

and the best rei ant type in duration content and outcome, (MOE,2008: 8) 

imilarly, in Ea t he\ a zone, ven though many endeavors have be n made to realiz 

adult education goal and objective , as I have understo d from my per onal ob rvati n 

and xp rience, thi program is deficient as far as it continuity and su tainability in 

manyar as concerned and only limited to few Weredas in its coverage. From uch point 

of vi ws, one needs to an wer th following basic re earch questions:-

I. What type of planning management sy tem and method ar 

followed/employed during program -developm nt and implem ntation p riod? 

2. How far adult learners involved in the learning content id ntification, and 

overall implementation process of the learning program? 

" I human, financial and other material uffici ntl a110 at d J. re urc to , . 
implement thi program at differ nt levels? . 

4. H w far th PI' gram Illai ntain d gender , quit ') 

5. What i the ext nt of continuity and u tainability f th program III Ea ' t 

howa ZOIl ? 
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1.3. Obj ctive of the tudy 

The main obj tivl,; or thi s tud wa to 111V ·tigate current tutu, challenges and 

PI' f adult literacy in the area, while the pecifie bj ctives include: 

• ' amine ba ic adult literacy planning, management practices. appropriateness 

and rele ancc of urriculum, ontinuity and u tainability or the program in 

th z n ; 

• x'plor the a ailability and adequacy of human and material re ourc needed 

fer th implementation of the program; 

• id ntif major ob ta I that challenges adu lt participati n; 

• , amin future pro pect that could b help to improve the ituation; 

1.4. ignificance of the study 

Thi tud i e pected to ha e a numb r of significances. Among the e are: 

• Thi tudy may help go ernmental & non governmental organizations a a 

r fI rence docum nt for furth r investigation in order to improv the current 

ituation of adult literac program. 

• 'It rna . al 0 la . foundation for other re earch r who will have interest to carr, ut 

further tud in th field of adult education. 

• It ma clear! id ntify the main deficiencie of the program that hind r the 

im] lem ntation of adult literacy at gra root level and thi will help th zon to 

impro e the situation in the program . 

• B id, the rudy wil l provide insights about the program to plann rand deci Ion 

maker of the Z n on the sp cific components l' quir d for adult lit rac , 

• It can be used a. an input for G s and others working on Adult Lit rae , t 

implementing the program effectively and efficiently. 

• As the tudy may com up with practical alternati e olution for hall nge f 

Ildult .literacy. it can be used a input for practitioner t planning and 

implem nting the program in a better a. 

• It may give feedback to th national adult ducati n trateg to b n d-ba d. 

particiJ atory and g nd r- n itiv during it planning and impl m ntation. 
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1.5. Delimitation of the study. 

It could be marc interesting and helpful to come up with the solid understanding of the 

I roblem in pra ti e, r it reliabilit could b increased if thc study will be conducted at 

all di lriet or the zon . But due to tim and cost constraints th r earcher is confined to 

undertake thi tudy onl y in four selected Wereda of the zone. These areas selected from 

th re t a th re ult of their pr ximity to th researcher and based on the availability of 

the adult literac program. 

Furthermore, ther may be different factor can be influence the implementation of this 
. . . . . 

pn~ gram, but in ord r t make it manageable the study concentrated only on main 

factors direct! influence the implementation of the program. 

1.6. Limitation of the Study 

Although th researcher has tried his best to design the study a properly a pas ible. 

some limitations were identified in the process of conducting thi research. One of th 

limitations was concerning the sampling process. Existence of few members of the ub­

population of facilitator and officers made it impossible to select participants at random. 

However to minimize this limitation the researcher had tried to triangulate the data by . . . .. . 
using of other instruments and data sources. Another limitation was with regard to lack of 

ba ic data at wereda lev Is and mismatch of data at different level becau e of their poor 

documentation management. for instance though the re arch r had intended to examine 

th gender balance in the implementation of the program in the study ar as it was failed 

as the re ult of lack of organized data at all samp le weredas. Although the researcher had 

piloted the instruments. some constraints were observed on few questions during data 

collection. Thus. the above limitation may affect the generalization of the research. 
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l. 7. Definition of key term 

Adult learner - th mal and female who enr lied for adult ba ic literacy pr gram 

and ould ben idercd legal! . ocially and 1 ycho logica ll y as a matured per on to 

ful fill roles and re p n. ibilities for them elv and exi ting oci ty. 

dult itc,"acy - i an indi pcrrabl G undation that nable young people and adult to 

eng.age rn learning 01 portunitic at all stag s of the I arning c ntinuum. It is a 

prer qui it p liti al empowerm nl. 

dult literacy program- i a time bounded plan that detail the learning ituation, what 

1 arn r are to know. how the are to earn it, the learners' and teacher' role: a 

w II a th place. facil iti e and re ourc s to bud. 

ndragogy- the art and cience of helping adults learn. 

Functional literacy .:. literacy program closely integrated with development and eery 

dayacti iti . 

Implementation - i to put into practice planned teaching-learning and as e m nt 

xercr aim d at fulfilling th program goal and learners' desired expectation. 

Learner- centered approach- refer to any approach to training or ducation that hin · 

th focu of I arning re pon ibility from the trainer to the learn r. 

Learnino need - i the mea urable difference between what the learner alread kn w 

and what the want to know. 

Learning method - i th technique proce ses and stag by which adult learner 

under tand progran1 content III order to attain the de ired teaching and arnrng 

obj ctive . 

Monitoring - i a syst matic way of ch cking and reporting on da - to-da op ration ' or 

adult literac program. 

Participation - A pr ce during which indi idual , group and rganizati 11 are grv n 

the opp rtunit to becol1l acti v I invol ed in program d lopm Ill. 

Program content - r fer to the p ciiic ta k and acti itie that mu t b P rioI'm d in 

ord r to achie e the outcomes spec ified in tb objeetiv . 

Teaching and learning material - refer t the print and non-print r ource n ddt 

drive and nhance th t aching and I arning xperi ne of adult I am r . 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1. nder tanding the Concept of Adult Education 

dult ~ du ation i a broad field that includ ba ic (foundation or e s ntial education) 

continuing educati 11, ocational and technical education, higher education and 

prof ional d lopmcnt offcr d through formal non formal and informal education 

m ' an and b a ari t) of act r - the tate, civil ciety organization and th market 

( _008:5) 

The ' 1976) d finition f adult education stated by ministry of education a : 

Adult education denote the entire body of organized educational processes, whate\ er 

the content, level and method, whether formal or otherwise, 'vvhether they prolong or 

replace the initial schools, college ', and universities, as well as an apprenticeship 
. . . . . 

whereby per 'ons regarded as adults by the societies to which they belong del elop 

their abilities, enrich their knowledge, improve their technical or professional 

qualification or tum them in a new direction and bring about improved changes in 

their attitude.' or behavior in the two fold perspective offull personal development 

and participation halanced and independent, 'ocial, economic and cultural 

del elopmenf. (MOE. 200 :6.) 

2.1.1. Adult characteristics 

What motivat adults to learn and continue to learn is an inner moti ati n, becau e th rc 

i no external pr s ur to learn. as is th ca e with young childr n. Thoma. nn and 

. Akpo ire (2005: 23) cited the Knowles findings which how that adults fcel moti at d if 

th Y have ome degree of control over th ir learning. th Y tat d b citing Mcrrian 

and Mohamad tatem I1t cultur i a len of perception, pring of motivation, tandard 

of judgm nt, ba is f iclcntit and mcan of c mmunication. It mak that adult ' . 

who have t acrifice lei 'ur or working tim for I arning. mu t ha e pragmatic r a ' ns 

for doing o. 
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, the 1'011 wing are some of the general characteristic and behaviors of 

adult I arners: Adults depend up on th mselves for material support and Ii fc 

manag ment. Although they meet most of their psychological ne ds throLlgh others, the y 

are large I self-dir ct d; hav broad and rich experiences that they can relate to new 

learning. They ba e more cone rn about effective use of time than other groups; they 

often ba e their pre~ renees regarding what is important for them to learn; they ar much 

more likely to reject or adapt n w information that contradicts with their beliefs. 

More oft 11 motivated internaJly when they see their potentials , their ability to contribute; 

their achie ement tc. build on their self-esteem. They feel encouraged wh n they 

realize that they ha e something to gain to their own developm nt program ; more 

concerned on the immediate applicability of what they learn Kassaw (2004: 1 0) 

Therefore according to these scholars adults' readiness to learn is more directly linked to 

their needs which are re lated to fulfilling their roles as workers spouses parents, etc. and 

coping with life changes. So, they learn best when they perceive the outcomes of the 

learning process as valuable contributing to their own development their work, and 

succesS' in life. 

2.1.2 Reasons for adult learning 
ow, a day, many things are constantly changing in the domains of economic. oClaL 

cu ltural and political li ves. Thus, as ow' world is changing fast in many re peets, it is 

in vitable that adults need to be able to cope with the changes. But coping or going in 

line with the constantly changing world cannot be achieved without education and 

training. 

According to Kassaw some of the objectives for adult learning include: Equipping adult 

with knowledge and skills that help them socially and conomically productive' nabling 

adults adapt to the ever-increa ing changes and become well -informed citizen with 

reg,ard to current issues: Introducing adults to new ways of doing things and earning a 

Ii ing and encouraging them adapt diver ified views and abilitie . [n order to a hieve 
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th 'st: obj etiv . faciliwt r arc xpe ted t value adult' cxp ri nccs and build on it: 

I' c gni L.c their r adin ~s to karn: arranging the atm pherc r elf direction. acli\t: 

il1\ oln:ll1cnt and participation . uch undertaking will enabl communitie. gain 

kn~)\v1 dg and kill that h Ip them work and impro e th ir Ii ing condition and sati :r) 

their ne d Ka aw _00-+: 9-11). 

2.1.3. Under tanding the concept of Adult literacy 

e rding to om ch lar , the word ' literacy' has taken many meanings. riginally 

lit ra , impl meant.r ading and writing. But the term ha xpanded far beyond reading 

and writing. P pie often u e term like omputer lit racy -to m an the ability t u 'e 

omput r f r ta k like word proce ing and email, and ' political literac . to mean 

und r tanding h w th political sy t m work and how to tak part in it. In g n ral. th 

term . om thing-litera _. i oft n u d to m an a en of ma tery of kill and 

knowl dg in' om thing. Mc affery, Merrifield, and Millican (2007:32). 

Li t rac IS on of th important instrument for eqUlpplllg p opl with mlllimum 

kn \ ledge and kills that can help individuals to contribute effecti ly to the CI­

conomic de elopment of the country. Being unable to r ad and write i not onl, a 

di abil it for the indi iduals themselves, but al 0 hinder ocial reform. po rt ' . . . . 
all iation and modernization in a society and thus, imp d 0 r all con mlc 

producti it . Due to its important rei in socio- econ mic d el pm nt of a oci t). 

literacy ha been accepted a an indicator of human re OllfC d elopm nt (Paki tan 

MOE. 2007: 6). 

In a p ech at a major literacy conti r nc in airo in 2005, while he wa tating the 

rea. on for the world's focus on literacy; Dr Mir A ghar lIu ain, th director r 
s ducati n and planning division cl arty indicat d a : 

Literacy is afundamentCiI human right and a prerequisite to the empowerment oj' 
,the individual ,and dev.elopmenJ of ·ociety. Literacy is at the heart of learning (he 
core of education for All (EFA) and 'entredto (he a 'hievement (~f(he millennium 
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,de,'eloplJI ' nf go tis (MPC;,\J A. 'cess fo quality literacy learning opporll~nities a~d 
the development o/,litel'Clte em ironment,,' are essential components 0./ strategic" 
for pm erty redllctiol1, equality, economic development and environmental 
profection. in general (f prerequisite for achieving democracy, Mc alTcr), 

erri field, and illi an (_007:7). 

~ tated b) af[cn. crri fi Id, and Millican (2007), ithin the hi tor, of adult 

litcrac) cdu ation, th re are comp ting id as and at lea t [our bl' ad kind f re 'pon °es to 

th qu ti n of what i literac :- The ar: 

I Lit racy a kill - competency approaches; 

2) Lit rac a task - de cribed as functional literacy; 

"') Lit rac a ocial pra tice - social- contextual appro ache : 

4) Literac a critical reDection - radical approache . 

The e all four broad c ncept of literacy approaches are part of the proce of literacy 

learning, with the empha i on each arying at different tim and for different purpo e . 

Lilerac i 1'0 ted in the skills of reading and writing. The skill are u ed by individual. 

to accompli h ta oks in their daily liv s. Th se tasks ar part of th ir lit rac, practice\', 

'ocially and cultural! rooted in the communities in which they live and work. Literacy 

ean b al 0 a m an for critical reflection on the world as a necessary part of becoming 

capable of creating change. Hence, these concepts of literacy can be en not 0 much a 

alternative, but as circles that nest inside one anoth r. Thu I t con ider th e Ii ur 

literacyapproaehe turn b turn. 

2.1.2.1. Literacy a kills 

The idea of "literacy a . kill' underpin much traditional cho ling, where the foclls is 

n skill such a phonic (ound-l tter as ociaLion) and kn wi dg likc pelling and 

grammar rules. In adult literacy, the e are general I found in prim r-based approachc .. 

and are often called 'competcnc approache. 
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Tn til rganization for Economic o-op ration and 0 velopment' (OE ' 0). 

Tnt rnati nal dult Literacy tudy (I L ) and imilar recent initiative. literac IS 

on eiv d a a et or 'information-proc sing competencies' or skill. Th literacy 

. deliniti n u d in I L ur ey conducted in J 996--2000 Ila a primary focus n kill.. 

but rcc gnize th u e I' kill in dail lifj as: "The ability to under tand and emplo . 

print d inD rmati n in daily acti itie , at hom, at work and in the community- to achicve 

nc' goaL. and to de\c1op nc kno I dge and p tential, , Mc 'affi r . Merritield. ancl 

illican (2007: 5). 

The kill ar i wed as g n ric and indep ndent of the context in which the are u ed. 

~ ac pt th imp rtan of 111a tering the kills and knowledge of reading and writing 

ducation, but recognize that these are not a ingle et of kill applicable in all 

ircum tance . L arning the kill is not enough: the focus of literacy education mll t be 

on application of kill in the liv s ofth 1 arner . 

ritics of uch approache argue that literacy activities n ver exi t III i olation. but 

al\\'a s within ocial and cultural contexts, and that the 

reading and riting (tr t 1984). 

hap particular pattern f 

anthrop logi t Brian treet (1984) say Literacy is ne er imply a neutral and gcn ric 

et of skill. It i alwa s 'ideological in the sen e of being embedded in ocial. cultural. 

and political y tem and reflecting i sue of power and identity. kill -based approach 

sit. within an approach which see literacy as a series of ta k . If link can b made 

bet ween these, and sk i lis are tied to the actual ta k that p opl need and want to 

. undertake, they will hay r levance to the literacy that exi ts out id th cia r om. If a 

largc- scale program opt to tal a kill -ba ed approach, it i important to find v a of 

linking skill taught in the cIa room with tho e that pe pie n d to u in th ir laily 

Ii c . 

2.1 .2.2 . Literacy a. ta k 

Literacy mean ngaging in /(Isks that reqL1lre the written word and ar c n. idcred 

sential for life and work (often call d lhejimclional approach). 
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The n.:cognili n that lilcrac IS mol' than an abstract et f kill to manipulate text led to 

11101" nt xlllalized vi \ f lilcrac a the abllity to accompli h ta:k in daily lilc . The 

appr ach ha g 11 rail been de cribed a functional literacy. In functional literac) 

appr ach the ab tra t ability to decode text i Ie important than the ability to carry out 

relat d to work. In thi regard the definition of functional 

literacy adopt d at Lh General conti rence in 1978 wa till in u c: 

"A pel\ on isfllnctiona/~} ' literate )Vh~ can engage in all those activities in which litera<..), 

i required for effective fun ·tioning oj his/her group and community and aLso .for 

enabling him to continue to lise reading, writing and caLculation of his own and the 

cOll1munity 's development " ( E 0 2005a:30). 

The fir t larg - cale functi nal lit racy program, the xperim ntal world lit ra ) 

program ( LP) upp rted b o between 1965 and 1975, wa ba ed on th 

beli f that functional literacy among worker would lead directly to increa d 

producti it and th refor economic growth. The program aUi d literacy programs to 

' third world development' tating that: 

"Literacy program ' houLd be incorporated into and correLated with economic and 
oelaL development plans. Liieracy Should preferably be linked with economic priorities 

and carried out in areas undergoing rapid economic expansion" Mc afD r . Merrifield. 
and Millican (2007:58). 

In\'e tment in lit racy \ as een nationally as a way to dey lop a mol' ompet nt and 

mobil workforc; a workfor both more adaptable and mol' op n to chang . In thi ' 

way literac and productivity b come linked; it wa a umed that the d lopm nt r the 

fir. t would lead to the dev lopm nt of th condo and 'functi nal approache ' b gan t) 

dominate literac programs in the global south. 

n of th ke Ie ons of the WLP has to be the importanc of adapting lit rac t I cal 

. context. 1n the late 1.970s a the WLP came t an end, literacy pi ann rand p liey 

mak rs b gan to que ti n what' [uncti ning in a particular mmunit' ntailed. \\h 

defined that, th differ nt [unctions of literacy, and the diff! I' n b tv n on mie and 

cullUral [unctional i ty. 
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The, e debate marked the beginning of a broader plit between two view of lit racy for 

'Iib ration' 'mel lit ra y lor 'domesti cati n' added to by the writings of Paulo I-reirc. 

FrLirc (1970) wa all' a I) begun to dra attenti n to the ne d t . ee literacy in context. 

and t that while it contribute t indi idual and community de elopm nt. it is closel) 

lin ked to en ironl11 nt: 

Literacy does not impl) the ability to remember phra. es, words and syllahles. out 
of context, but rather having creative and re-creatil e attiludes. It implies se(F 
learning liable to lead an individual to intervene in his own environment. Literacy 
cannot be dispensed ii'om above, like a gift or a ruLe which is imposed. hut must 
progre s from the interior to the exterior, by means of the Literate person 's own 
·efforts. afrer ,Merrifi let, and Millican (2007:59). 

From thi \ can conclude that, although it i described in different ay in diff! r nt 

place in almo t all it gui e. it i in ome way linked to either economic or ocial 

b nefit (h alth, housing Community b nefit), r a mixture of b tho In rna t ca es it i 

link d to the ta k people are a umed to n ed to und rtake. 

2.1.3.3. Literacy as social practices 

The ocial practic view of literacy has been sbaped by sub tantial ba e of r earch and 

th or built up in new literac studies. In thi concept, reading and writing do not 

imply ,involve the skjll of e.ncoding, and decoding words or carrying out sp cific ta k 

in isolation. 

Lit rac in alues. attitude . and ocial r lation hip -not ju t kill and activiri . 

Oilfer nt lit rae practice are a ociat d with different domain of life, home and 

fami! , cho I, the workplace, communiti religiou in titutions and politic. omc or 

th e d main ar dominated b male e pecially th publi domain. th r r lat mor 

to dome tic and famil phere of life and mor oft n invol \i om n, (Mc 'afT ry. 

Merrifield and Millican 2007 :3 8). Reading and writing acti itie are mb dd d 'v\ ithin 

ocial and cultural tru tures and h Ip form thes . Literacy practice ar bap db' ial 

rule that I' gulate th u and di tribution of te t ,pI' ribing ho ma produ and 

have acce 
. , 

to them' (Barton and Hamilt n 1998:7). 
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R ading and riting ary in th ir fun tion and u ' acro s hi tory and culture '. In 'ome 

culture dirT rent litera 'ic ma have very specific context and u 'es: for example the 

c I1cept of ' Iiterac a social practice ha been adopted in the igeria communit) 

ducation pI' gram. u ing a mcthod called Learn r-oriented community dult Litt.:racy. 

I'acil itat r id ntifi d \\ ith learncr what th y n cded literacy for , and brought material s 

r lated to the n ed in to the learning group (Mc affery, Merrifield and Millican . 

_007: 9). 

2.1.3.4. Literacy as critical reflection -radical approaches 

Literacy i often claim d to be a tool for 'empowerment b tho e who ngage in all of 

the approache to literac education. However, the development of literacy skill on their 

own does not nece sarily lead to empowerment or social chang. It can be a tool for 

working to ards trans£ rmation at both the individual and societal level. It can be geared 

toward combating po erty and deprivation th enhancem nt of social justice, and th 

promotion of equal opportunities. Radical approache to literacy ngage peopl In 

acti Iy con tructing literacy a a tool for change. They incorporat experiential learning, 

critical analy is, and problem 01 ing in th program (Mc affer , M rrifield and 

Millican 2007: 39). 

Freire defined the central purpo e of education a 'reflection and action upon the world 

in order to transform it, (Freire 1972:28). For him the purpo e of ducation i not t h Ip 
. . 

people fit in and conform, notju t to get ajob or engage in conomic activity, not only to 

nable women and men to read a voting paper or help th ir childr n in hool. It i abov 

all to nabl people to engage actively in devel ping th ir communitie and th \ arid. 

REFLE 'T i the mo t cxten ive current program bas d on heir' id a , and has been 

implem ntcd in om 350 organization in over 60 countric . Th pr gram 10110"',, ' in a 

long traditi n of adult education cr ating a democratic pa e for qu ti ning. anal,/ing. 

and creating idea. REFLE T practition r ec th proces f analy i and arti ulation of' 

i ues a an important part of literacy, and reading and writing a an lem nt within thi . 
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1 hi i in c ntra t t ther d lopm nt pr gram that e litcracy a an 'cntry point' or a 

way f mobili zing p opl int dc topment activiti . 

2.2. Literacy: a Foundation for Development of Society 

. Literac i a ba ic human ne d and hnman right to knowledge. It i empowerment hich 

mean ab ilit 1 mal c deci Ion and control affairs of one own lifi . economically. 

cially and p liti ally. It i the fir t step in a life-long earning procc s of man and 

\\ 0 111 n. Li r with ut lit rac liD without bope, ecurity and fre dom. It i th 

£ undati n f all kill and pre-r qui it for economic development ( ujjar, 2008: I) . 

r, according to tromqui t (1995) in modern ocieti s literac kill arc 

fundam ntal to informed deci ion-making, personal empowerment, acti participation in 

cal and global 0 ial eonuTIunity. 

t th am time, as Gujjar (2008) cited literacy is helpful in the development of human 

. relati 11 . th econom th political and ocial structure of nations and tb culture. The e 

a p cts are pr ci ely d cribed below. 

2.2.1. Individual Development and Literacy 

Literac i u eful at the indi idual I vel in inculcating bumani tic etiquett and manner. 

The human b nefits are related to factors such as th Imp1' d elf-e. te m. 

empow rment, creativity and critical reflection that participation in adult lit racy 

program and the practice of literacy may produce. IIuman benefit are intrin icall)' 

valuable and may also be in trumental in realizing other b n fit of lit rae : impro d 

health , increa d p litical participation and 0 on ( E .2006). 

Bown (1990) claim that with th acqui iti n of li teracy, rna c bec 111 mor c nfident 

ami eOLlrag ou . Th awaren [ the newl imparted 

knO\: I dg h Ip th m to d m n trat deci i e and confid nt b ha me more 

acti\ 'c in th ir ocial and pri\ ate activitie . Lit racy can al 0 mpo r I arner 1 take 

individual as w \I a collecti ve action in vario Ll c ntcxt of lh Ir ev r da IiI'. llch as 
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ho usehold. \\ orkpla e <ll1d communit . The c action can affect t 0 main relawe! \\01) "' . 

First. lit'rac 1 rogram: themsclvc may be de igned and conducted so as to make 

parti ipant n ugh able t b ome author of their own learning, d velop~r ' of'their 0\\11 

kno dg and partner in dialogu about limit d ituations in their lives. , condo 

litera pI' gram can ontribute to broader ocio-economic proces es of mpowerment 

provided th tak plac in a upportive environment. 

Man learn rs of both the genders want to become able to read and writ letters d al with 

mon 111 b cause th y de ire to be self-reliant and to exert control over everyda -life 

itllation . citing, ~ r in tanc . I eeping secret and not being cheated (Lind. 1996). 

Lilerac and ducation I vels ar important factor in improving health tandards: 

wom n lit racy i panicularl important for th ir children and famili s. Both kill -

bing able to read and under tand nutritional and health information. for in tanc on 

m dicine bottle - and mpowerment - having the confidence to deal with health 

profl s ional and reque t treatment - playa part in thi . The children of ducat d 

m ther are more likel to be healthy and better fed and to urvive be ond fiv year old. 

amlin Pearce (2009: 11). 

2.2.2. Economic Development and Literacy 

[n general. Education i one of the mo t powerful instrument kno\! n for reducing 

poverty and inequality and for laying the ba is for u tain d economic growth. n 

dllcated and killed workforce i ne of the pillars of the kno\ ledg -ba ed conom),. 

Lit racy i a word that i usually a ociated with the mOl' po iti e a pect f human 

civilization, lik social and economic development. Indeed, the lab I illiterate ha been 

u cd and i today often used to characterize the poverty and lack of educati n ' till 

experienced in many parts ofth world. 

. The po itiv relation hip bet\: een economic dev lopm nt and lit raey I I and the 

impact of in e tment in education on conomic growth are w II tabli h d. Lit ra y and 

adult education have been recogniz d as e entia I lem nt r human re ·oun.:e 
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\ dopm nL It i a big r"a tor in the ee n mie uece s of a ociely. That is because ollr 

litcrac I v L h Ip d termine th kind f j b we find, the salaries e make and ""hether 

we are lik J to experi nee unel1l110yment in our lives ( ujjar, 2008). 

Li kl:\.vi e. Fiedrich .J lien (200") tat that a ub tantial b dy of e idenc indicate. that 

lit ' rac), incrca e th I I' ducti it and carning pot ntial of a populati n. An educated 

p r n carn m r and has greater labour mobility. While analyzing the impact r literac) 

(2005) r e that lit racy not only enhance the indi iduaJ earning, it als 

ha. po iti influenc up nth econ mic growth of a country. 

I' und th v orld. ren wed emphasis is being plac d by governm nt and emplo er on 

literac and num ric kill for all people to enhanc th ir employability, job satisfacti n. 

I vel of r munerati n and community participation. Recent OE D re earch ha indicated 

that rai ing a c untr literacy cor by 1 per c nt leads to a ri e in producti it of 2.5 

P I' C nt \ ilh th Dow-on increa e of 1.5 per cent in GDP. 

Education in e tm nt are al 0 crucial for the su tained conomlc growth that 10\\-

income countri eking to timulate, and without which long-term p erty 

reduction i impo ible. Literacy directly contributes to worker producti it . and can 

pr mot b tt r natural re ource management and more rapid t chnological adaptation and 

innovation. The same finding are described by Hanu hek & Kimko (2000) wh n the_ 

sa ; 

It is fundamental to the creation of a competitive. knowledge-ba ed economy. not 

only/or the direct production of the critical mass a/scientist · and killed \I'orker.\ 

that evelY countly requires- no matter how small or poor - but al 0 because 

broad-based education is a 'sociated with faster di/filsion of information lrithin 

the economy. " 'hich is crl/cial for enahling workers Clnd citizen ' in hoth the 

traditional and modern sectors to increase prodllctivity. 

ceording to arr-llill. et al. (2001) the education of each indi idual ha th po ' ibilit) 

of making thcr b tt I' fr (in add iti n to the individual ben fit). pecificall /. a more 

educatcd society may tran latc into high r rate of inno ati n, high r v rail pI' ducti, it) . 
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through firm. ' abilit to intI' duc new and better production method, and fa ·ter 

introdu ti n of nc t chnolog . 

2.2.3. ocial Development and Literacy 

Litcrac ma aL 0 ha C ocial C n equences that are important objectives for national 

policy planning. Parti ularly in d v I ping countrie thc gender dimen ion of illiteracy 

ba b n rai . d in thi regard. a. th majorit of illiterate r I w-lit rate adult tend t be 

11 mal loping nab n ( tromquist, 1999). 

Link b tw n ducation and ocietyare trong and each influ nces the other. Education 

can h Ip change oci t by improving and strengthening skill valu , communication, 

mobilit , p ronal pro perity and fre dom. UNESCO (2006) observes the influ nce f 

literacy up n th ocial life of an individual in the following way: 

. 
The practice of literacy can be instrumental in people 's achievement of a range of 

capabilitie such as maintaining good health and living longer, learning 

throughout life, controlling reproductive behavior, raising healthy children and 

educating them. Improving literacy levels thus has potentially large social 

benefits, uch as increased life expectancy, reduced child mortality and improl'ed 

children ' health. The evidence ha often focused on the benefits of education. as 

oppo 'ed to literacy per 'e, but evidence on the effects of adult literacy programs 

is beginning to accumulate. 

Th change in ociety hav al 0 affected our roles a par nt and family memb !, ' . 

Parent ar th fir t and most important teacher of their children and th ir role i 

becoming incr a ingl more d manding. 

growing body of longitudinal research evaluating th health ben fit r liter, C) 

programs point to the same impact a that of educati n, nd inde d in om ca ... to a 

greater impact. For xampl. infant m011ality wa am ng mother who had 

panicipat d in an adult literac ampaign than am ng tho \ ho had not. and th 

reduction wa gr ater for tho made literat in th litera campaign than for tho e mad 
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literat 111 primary chool (. andi ford tal. , 1995). imilarl , Boli Ian omen \.\ho 

attend d lit rac and ba ic education programs di played ga ins in health-related 

kno ledg and b l1a r, unlike women who had not participated in such programs 

,2006). 

_ far a th impact of literacy of gender equality i concerned it had proved helpful in 

reducing any kind of lIch in quality. ducation is a gr at I ve ler wh r as the illitcrac} 

bing on f th trongc t predictor of poverty. Primary education play a catalytic role 

b r tho 111 t likel to be p or, including girls, ethnic minorities, orphans, disabled 

peopl , and rural farnilie . The gender inequality betwe n the m n and the women is 

bing tri d to r duc through gi ing mol' tress to the b mal lit racy, limiting the ways 

in \ hich g nd r equality can be addres ed holistically and directly through th program 

them el 

The program have thus tended to concentrate specifically on women' inequalit rath r 

than gender quality. Participation in adult literacy programs doe nable women to gain 

acce to and challenge male dom~ins by entering male-dominat d area of work. 

learning languages of pow r previously associated with men and participating in 

hou ehold finance. 'ample of elite language newly available to wom n includ 

Engli h in ganda and po h BangIa in Banglade h (Fiedrich and J II ma,2003). 

imilarl . in om Banglade h hou eholds, literacy ha enabled worn n to be ome 

involved in the financial management f th household pre iOll I 

(Maddox 2005). 

ntro11 d by men 

nother important aspect of the ocial advantage of literacy i that it ha igni ficant 

educational benefit. Literacy on one hand upport th au e of ducation. But. on til 

other hand it i it elf influenced by th Ie I of ducation. For xample, th par nt who 

th ' IU elves ar ducated , whether through chooling or adult program , arc m r likcl y to 

end th ir childr n to chool and more abl to h Ip the childr n in th our or thcir 

ch oling. It u d to b thought that lit racy ontribut to th d lopm I1t of ab tract 

r asoni ng ( E , 2(06). 
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2.2.4. Cultural Development and Literacy 

Litera ha an imp rtant r lation with the culture. Thi relation i of two mode. J· ir ·t1 . . 

litera inf1uence the culture. It i helpful in bringi ng the cultural change and 

pre r ati n f th pres nt cultural value and n I'm . Moreover, the tran formati on of 

cultme, in on wa r th other, is al 0 dep ndent of literacy. econdly, literacy itself i 

inllu nced b the prevailing cultural en ironment as planning of a lit racy pr grams i 

u ually done according to th pr nt culture along with the future ne ds and 

requlrem nt . 

That i wh the litera material and the strategies of literacy imparting al ay 

corre pond with th cultural a peets . 

t th am. the cultural benefit of literacy are hard r to identify clearl y than b nefit in 

term of poJitical parti ipation. dult literacy program may facilitate the transmi ion of 

certain value and promote transformation of other values, attitude and behavior 

through critical reflection. They also provide access to written culture, which the newl 

literate ma choo e to explore independently of the cultural orientation of the lit ra 

programs in which th participated. 

Adult literacy program ' can thu be instrumental in preserving and pI' moting cultural 

openne s and diversity. However, 'any effect that literacy may have on the culture (i.e. 

\ hat people believe and how they do things) of an individual or group will b low. will 

not be ea il y and immediatel acce ible, and will be difficult to id l1ti r a the out ome 

of a ingJe intervention such as a literacy and adult education program ' (Farah. 2005). 

The impact of literacy in the cultural change i also very important. It bring in to ac tion 

new concepts, norms and values after enabling the people to analyze their exi. ting 

attitudes and behavior a literacy programs can help challeng attitud and b havioral 

patterns. Indeed, thi t pe of cultural tran formation j c ntral to th F reran appr ach. 

which aim to develop kill f criticaJ reflection (Freire, 1987). 
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dult lit rac I program can help l')re erve cultural diversity. In particular lit racy 

program that make usc f min rity languages have the potential to impro people' s 

abilit ' t parti ipat in their own cu lture. This ha been bserved in program ' whose 

OU lcome ' in Iud d th \\ riting d 'Ii n f folk tal (hebann ct aI. , 200 I). 

to literac ugge t that lit racy i alway contextualiz d. situated 

within a particular io-cultural setting. There i a growing awarene that ther i no 

one univer all appli able D I'm of lit racy. Rath r, there are different literac' and 

litera practic for differ nt groups (occupational groupings for exampl ) and D r 

dife r nt kind of acti itie (religion, education, commercial acti itie etc) and for 

ddT rent ocial and institutional c ntext . 

o • if c n id r abo e pre en ted framework of literacy it become e ential that the 

planning of lit rac programs should be done very carefully 0 that it can becom inline 

with the ever changing culture. (Gujjar 2008) 

2.2.5. Political Development and Literacy 

Lileracy i a tool for cr ating the political awareness among the rna s . It help them l 

und r tand the nature of govenunent in their country and way for fD cti e 

communication with it for the solution of their problems. Literacy th 

empowering potential that can be translated into the increased political awar ne and 

participation. It in return contributes to the quality of public polici sand th d m cra y. 

far a the relationship betw en education and political participation icon rned, it i 

w \I tabli hed (Hannum and Buchmann, 2003) . Educated peop! ar 

more lik Iy to vote and v ice more tolerant attitude and demo rati rding to 

arron et a1. (1989) participati n in adult lit racy program i al 0 corr lated v\ ith 

increas d participation in trade unions community action and nati nal politi 'al lif . 

especially when empowerment i at the core of pr gram d sign . ~ id nt ar 

expan ion of ducation may contribut to the cxpan ion of d mo rac and ic v r a 

( 0, 2006). 1n return th d mocratic cIa sroom practie are th m t effecti 

mean of promoting ci ic knowl dge and en gag ment among tud nl . 
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Litl.!rac i tak n b manyexp rt to a pr -condition of meaningful democracy. Literac) 

and educati 11 ar - th mean through which people can exerci e their democratic right ' . 

and at the aggr gat Ie L an educated population will how trong r upport I'DI' 

d mocracya a p liti al t m. repent tudy of 18 African countrie (including six in 

c t frica) found that edu ati n I ve l were by far the mo t important factor in 

d termining I el of III port for d mocracy and l' jection of non-d m cratic alt mati c '. 

ar lin Pear (2009: I I) 

2.3. Trends of Adult Literacy at International and National 
Level 

2.3.1. International Trends 

2.3.1.1. Education fot' AlI- EFA (1990-2000-2015) 

Th world ducation for All (EF A). initiative wa adopted and launched in Jomti n. 

Thailand, 1990. Ten years lat r, in April 2000 the World Education Forum in Dakar. 

en gaL r iewed progress in the EF A initiative and adopted a set of six goal to be rn t 

by 2015. T 0 of the goals (Goals 3 and 4) refer to youth and adult lit rac ,ba ic and 

continuing education. However. all goal are inter-related: th education of outh and 

adult i r lated to all other EF A goals (MO 2008: 8) 

orne collective c mmitrnent of world ducation forum held at Dakar - en gal. 261h 
-

281h April 2000 include: 

• Ensuring that the learning needs of all young peopl and adult are met 

through equitable acces to appropriate learning and life skills programs; 

• chie ing a 50 per cent improvement in levels of adult lit rac b 20 I ~. 

especiall for women and' equ itable access to ba ic and continuing ducation 

for all adults: 

• Impro ing all a pect of the quality of education and ensuring e 

all, so that r cognized and measurabl learn ing utc m ar achi d by all. 

pecialJ in lit racy. numeracy and entiallife kill (OFlD, 2008: 16). 
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2.3.1.2. Unit nation Literacy Decade 

: De u cited, the nited ati n literacy D cade (200"-2012), wa d ' igncd to extend 

the u e r lit ra those who do 11 t currently have access to it. Focus on the n t:d of 

adult with th g al that p ople everywhere should be able to use literacy to communicate 

\ ithin th ir 0\1 n community, in the wid r ociety and beyond. Literacy efforts have 0 far 

failed to r ach th poor t and mo t marginalized groups of peopl -the D cade will 

panicularl addre uch population; under the banner of literacy for all: voice for all. 

I arning for all. 

The outcom of th Decad ill be locally sustainabl literat envirorullent. The e 

environment will gi e peopl pportunities to express their ideas and views, engag in 

f1' cti e learning, participate in the written communication which charact rize 

democratic oci tie, and exchange knowledge with others. The Decade will work to 

promote literacy acros the full range of purposes contexts, languages, and mode of 

acqui ition which communitie of learners identify for them elve . The literacy D cad 

xpre strongly the coil ctiv will of international community, both tho e who face a big 

literacy chall ng and tbo e who may be in a position to give assistance to meet it. 

The nations of th wodd recognize thM the promotion ofliteracy is in the intere t of all a 

part of effort towards peace. re pect, and exchange in a globalizing work. The litera y 

D cade i al 0 part of broader international work in education and development. Th 

education for all (EF A) goal of increasing literacy rate by 50% by 2015 pro ide the 

o erall target for the Decade, and the millennium development goals (MDG) et the 

D cade in the context of poverty reduction. Literacy promotion is at th heart of both 

F and MDG goal 

The international plan of action for lit racy Decade propos SIX lin of a tion t 

implement literacy for all. 

] . Policy chan~e: Policies mu~t provide a fram wor! for local parti ipatiol1 111 

literacy including multilingual approacbes and fr edom of expr sion. It mu t 

link literacy promotion with strategies of poverty reduction and with program, 111 

agriculture, health , conflict re olution and other cial concern . 
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2. Flexible prognlms: di verse and meaningful literacies r quire flexible modes or 

acqui ition and deliv r . using appropriate materials and languages focusing on 

relevant purposes, and generate interesting, culturally relevant and gender 

n itiv material at the local level. Use if w ll-trained non-formal facilitators 

will re p ct I arn 1'S ' 11 eds. 

3. Capacity building: in addition to increasing and improving the training f 

facilitators, focus on areas which need strengthening in particular areas-include 

the planning and management of programs, research and documentation, material 

production and curriculum design. 

4. Re earch: new policies for literacy will be most effective when they are ba ed on 

the r suits of empirical research. This will answer questions such as: what i th 

long term impact of literacy? How can local communities better participate? 

What i the extent of civ il society engagement in literacy? Studies database and 

paper v ill make the outcomes ofthis research widely available. 

5. Community participation: strong community ownership of the purposes and 

processes of literacy will result in its effective use . This requires good 

communication between government and communities, inter-communit 

networks commtmity learning centers and other ways of ensuring that literacie 

are relevant and useful to people in their daily lives and serve their a pirations. 

6. Monitoring and evaluation: better literacy indicators are necessary to how 

-what progress is made during the Decade, both in terms of literacy rates and 

number and in terms of the impact of literacy. UNESCO will work with its 

institute and its partners to find improved ways of measuring literacy in local 

context and worldwide, Dessu (2008:41-4"'1 ). 

2.3.1.3. Finance and Costs for Adult literacy programs 

To achie e the outcomes, govenunents need to make informed choice fr m a rang of 

options to suit their particular situations in terms of governance, finance and cost. and 

delivery. Regarding the allocation of budget for adult li teracy program, international 

tr nd show that government i responsible to cover program costs by u ing of different 

options. ome of these may include the following: 
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gov rnm I1t uld houlder th wh I co t ith r entir Iy f1' m local r sources. or 

from ombining I cal and internatio·nal r ourc s, or by including adult litcrac with 

prlmar du ation in the Fa t Tra k Initiative. lternatively the cost could be shared 

b l\ een g v rnm nt and other ctOt" uch a the private ector, local charitable 

foundati n and a range or int mational s urce . 

central g ernment could al 0 work in co t- haring partner hip with a range of local 

go\' rnm nt b die, a w II a with non-g vernmentaJ rganizations, international. 

nati nal and community-ba ed. 0 ernment could al 0 eek to m biliz upport rrom 

ff! ring part of the cost a a sub idy to the learner, the r mainder being 

rai d b th communiti or appropriate organizations . 

. 
The 2007 buja International Workshop on Adult Literacy called on government to 

dedicat at lea t 3 per c nt of their national education ctor budget to adult lit ra y 

program. Thi would triple th current average allocation. The workshop aloe timat d 

that on a global ba i th unit cost of an effective program would rang between 150 

- 3000 er a 3- ear learning period. 

A central component or expenditur s incorporates the remun ration of facilitator and 

other different items directly rel ated to the programs. 

For example, the Indicative framework [or the categories and di tribution of the c st [ 

litcrac programs in dev loping countrie ummarized in the following table (DFID, 

2008: 12) 
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Table 2.1 0 t di tr-ibution indicative framework for th categories of the 
Literac 

Main categories or Items 

2.3.1.4. Monitoring, Evaluation and Impact Assessment: 

Approximate 
'%agc to be 
allocated 

13 % 

13% 

15 % 
4% 

Plan for monitoring and e aluation are standard components of literac program . 

How vel', complex pra tical attitudinal technical , financial and political factor have 

made the proc S e problematic, particularly for large programs. Thi tend to r due th 

alue of valuation in term of insights and Ie sons for future work. Po ible option for 

more inti rmati ork include: 

• Effecti e u of r pr entati e amples. While the theoretical ideal would be to m nitor 

and evaluate all the I arners, facilitators and admini trator in a program, it i likel) 

be more manageable and conomical to use a well de igned rep res ntati e ample. 

• ldentif ing the most appropriate monitors and valuators. H re th hoie lie betw n 

drawing them from the local implementing institution an ind p nd nt local pe iali t 

institution, or from a specialist institution totally external t th program r fr 111 

ome combination of the three. 

• Ensuring that all tati . tics on enro lm nt, compl tion and achievem nt and OutC0111 ' ar 

p ificall r lat d to both m nand wom n, a ell a t ao group, in ordt;r to 

a c the impact or the program comprehen iv Iy. 
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• I:n uring that monitoring and evaluation reports di tinguish between the output and 

ute me f r men, v omen and for di fferent age groups. There n eds to be an 

ap] ropriatc balan e bet ecn 

• Pre-c ur a 'Cssment - hat skill and knowledge the learner already possess; 

• - nd-of-cour a e ment - what the learner have actually learned; and 

• Longer term impact asses m nt - how the men and women who participated 

ha e changed their liv through what they have learned. 

2.3.2. Current National Tre'nd of Adult Literacy Program 

Exp rience from imilar ituati n in other countries and tudies carried out in Ethiopia 

are II d to draw upon and to ee which of the provisions are likely to yield the d ir d 

r ult . Ba ed on th s xperiences, the following point ar emphasized at ational level 

in the cont xt to international commitment to which Ethiopia is a signatory. 

2.3.2,1. Policies, Reforms and Legal Foundations of NFE in Ethiopia 

Th E DP III i ynchron ized with the Government' five year planning cycle and ov r ' 

th period 2005/06-2010111. The E DP III Program Action Plan, which has a ignificant 

amount of elements of trategy that only need to be elaborated and y t matically 

compiIed into a trategy document for the specific components being addr d. in thi 

case adult education. 

In the si uation analysi ection E DP III not that the adult and non-formal edu ation 

program includ s a rang of ba ic ducation and training compon 11t for out-of cho I 

children and adult and that it 1S ba ically focus d on literac , num rac and ther 

relevant skill to enabl learner to dev lop probl m-solving abilities and change their 

Ii s. ft wa reported that ev ral studie had be n undertaken to expand th pr vision of 

adult and non-formal education taking into consideration th expenenc s of otb r 

d veloping c untries. 

One f the s ven goal f E DP III i to provide increa ed acc s to dult and 011-
. , 

Formal "' ducation FE) in order to combat the problem of adult lit rac. Icmcnt of 

trategy given in the docum nt for adult ducation include how functi nal adult literacy 
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program hall be e panded: each r glOn hall rganize adult literac program which 

would in 01 e d vel ping material fn the mother tongues of learner covering vari ous 

area f lill , kills . The ar as Ii ted in order to enabl the population as a whol e to 

panicipat in the de e lopm I1t proce ar: primary h alth care; pre ention o f di ease~ 

uch a ' mal aria, HIV/AID etc: family planning; environm nt· agriculture; mark ting: 

banI ing; und gend rille. 

n teaching arrangement , E DP provides that teaching will b a voluntary activity 

rganiz d at chool AB sand Kebele levels. The program, it is [mther explained, wi II 

utilize teach r ,ABE facilitator literate adults secondary and tertiary level student , 

whil the main inv tments will be in the provi ion of literacy readers. training manual 

and in the trail1,ing of lit racy volunteer teachers. (MOE 2008: 8) 

2.3.2.2. Structures, Organization, Governance, Management of ANFE 
programs 

w 'ational dult ~ c1ucation and Alternative Basic Education trategi s call for th 

formation of an lternative Ba ic ducation and an Adult and on-formal ducation 

governance tructure to be created and staffed at the Federal Regional, Zonal, Woreda 

and Kebel levels .. 

It indicates that Regional Education Bureaus have main re pon ibility for implementation 

of adult education program . The Regional Bureau play a facilitating role; h Ip 

e tablish the operatilig guidelines of often filling many key officer po itions. Many 

ommunities als ub tantially contribute to the governance of non-formal ducation 

program. nter Manag ment ommittees are often compo ed of influential p opl in 

th community, usuall y eld r men, and to I ser xtent wom n (though om n 

participation is highly encouraged and et a a goal in th E DP Ill). The commill e 

n ure that the facilitator i present and teaching and will oft n r p rt t th or da 

ducation Office or the implementing NGO when there is a problem. Th ar v ry 

active in mobilizing c mmuniti s to participate, and they call communit me ting 
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addre \11,1 attendanc and will particularly follow thc easc of a studcnt, when that 

tud nt i ab ent (MO 2008: 9). 

2.3.2.3. Resources and Financial Support for ANFE program 

. 
The Edu ation eel r De lopmcnt Program 1I[ committed to increasing the contribution 

to adult and non-formal education from Birr 164.1 million to Birr 288.2 milli n in the 

current educational action plan. The plan advocates for the u of formal ehools, 

alternative ba ic ducation e nler and ommunity kills Training entcr a the venue 

for FE in order to pend the budg t on teaching and learning input alone. rather than 

con truction and other capital xpenditures (Mini try of Education, 2005). Th Education 

ector D elopmenl Plan aggr gates the alternative ba ic education budget with primar 

ducation, a oppo ed to adult and non-formal education. 

Th admini tration of education is the mandate of region. The Federal Mini try of 

ducation plays a facil itating role, but it has little budget and regions are not accountable 

to the Federal Mini tr of Education. The Federal Government funds regional 

governments. The regional governments allocate funds to regional bureau and to 

woreda Administrations. The woreda administration in turn allocate fund to oreda 

edu ation offic . Region have a great deal of discretion in allocating funds. 

In a separate funding stream, the Regional Councils directly allocate funds to woreda 

through block grants. Woreda also have a large amount of discI' tion in ho to allocat 

their block grants. The large t segment of woreda block grant is u ualJy allocated to 

education, ranging from 33% to 66% (Ministry of Education, 1995). Woreda education 

ffice also have a great deal of discretion in how they allocate their education fund " b 

it .to formal , alternativ basic education or other non-formal activitie . For go rnm nl 

paid alternative basic education facilitators, each wor da d t rmin the amoLlnt or th ir 

alary, according to local budgeting. (MOE 2008: 11) 
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2.3 .2.4. National Adult Education trategy 

Ethiopia ha laun 'hed a new adult ducati n strategy in March 2008. -) he ·trategy \\a ' 

dC\'elopcd, nrichcd ancl finali/'ed by involving many actor that ar engaged in adult 

ducati n in on a or anoth 1'. A national adult educati n trategy was cndor cd by six 

gO\ enUllent mini tri \ ho are involved in adult education directly or indirectl y. 

F 11m ing the national trat g , the Ministry of ducation ha de elop d a Functional 

dult ducation guideline, ational Benchmarks on Functional dult literacy and a 

tlu'c - ear nati nal action plan to expand functional adult literacy in thiopia with the 

aCli e invol ment of takehold r . (MOE 2008: 14) 

2.3.2. 5. Training of Adult and NFE Educators 

~ \'cry regi n in Ethiopia train its own teacher. Teacher Training 011 g s are pro iding 

training to formal teacher and are increasingly becoming invo l ed in the training or 

FBE facilitator. Many Teacher Education Colleges are also becoming invol ed in 

upgrading non-formal ducation facilitator skills. After 2-3 intensive training during the 

Mid-year break, the e non-formal education facilitators b come certified. For in tanc . 

omali Region has inducted non-~ormal education facilitator pro ides an initial 

induction training of 3 months, and then after att nding ummel'S y ar . 

th e facilitators become certified. Tn Amhara Region Debremarkos 011 ge of Tach r 

Education ha a 2 year course re ulting in a diploma in Adult and on-formal Education. 

Th P R gion ha trained facilitat rs in Arbaminch Tcach r ducation olleg and 

plan to tart an Adult and on-formal ducation Departm nt at I lawn a niv r it). 

Jimma Teach r ducation ollege, in Oromia reg ion ha , b en pI' paring to hou an 

dult and on-formal 'ducation Department which run a two-year dipl ma pI' gram in 

adult education and build the capacity of non-formal education profc ional. In addition 

to th se. th Addis Ababa Univer ity has launch d a Mastcr pr gram in dult ducation 

and Li ~ Long I arning recent I (M E 2008: 14-15). 
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2.3.2.6. Establishment of Linkage among development sectors 

The Mini tl' f griculture has 25 colleges that train agriculture extension workers. The 

plan is that every community of 300 households wi II have three devclopment agents, onc 

plant sc i nc xpert. on natural re ource management expert and one animal clcnce 

eXJ1 rt ba ed in v r 15,QOO Farmer Training Center acros the nation. 

In order to impro e th health tatu of the community, the Government of Ethiopia has 

introduc dan w h alth policy which gives high priority to rural areas and the mphasis 

i on pre entive m asures. To this end thousands of health posts and health centers have 

been con tructed in rural area of the country. In addition health extension program ha 

been launched some seven y ars ag,o and has been serving millions of adults in th 

country. 

There ha been a growing awarenes on the need to link the works of Agricultural and 

health extension agents and the broader adult and non-formal education sector. Howe er, 

the e linkage have yet to be formally established and materialized. However at ome 

alt rnative basic education centers, there is already a blending of efforts in area wher 

there are development agents. (MOE 2008: 16-18) 

2.3.2.7. Change in National Perception on the Role of Adult Education 

. 
The IE CO Fifth International Conference on Adult Education (1997) chang d 

'organized educational proce s s" to ' learning process s' thl.l making th concept 

broader. Like wise, thi broad concept is being understo d in Ethiopian a it is g tting 

mor clarity through time. DP-IU xplains that the adult and non-formal education 

program is basically focu ed on literacy, numeracy and oth r r levant skills to enabl 

learners to develop problem-sol ing abilities and change th ir lives. 

AdLtlt education i not limited to thcse components offl red by the MO ; ther mini tri 

such a tho e of health and agricu lture, and other agencies in ... thiopia al carry ut adult 

education. Cognizant of thi fact, ·th iopia has developed a n w national adult education 
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strateg \i ith th involvement of six ministries. The following ummary shows how adult 

educati 11 i perc iv d and envisaged to be handled in Ethiopia in the forthcoming 

period ' : 

• dult and n l1-forl11al education (ANFE) Increase community private ector. 

and 0 participation in 'adult and non-formal ducation program ' 

• Prof! s ional a istance will be provid d in preparation and supply of literacy 

urriculum Quide , Icarning material ~IC : 

• Th curriculum will be de igned ba ed on the needs of learners/adult / and th 

xi ting c ndition or th community; ruld , 

• tandardize the non-formal education certification sy tern with formal 

ducation. (P SDEP 2005-2010: 113) 

2.4 Understanding the Nature of Adult Literacy Program Planning 

2.4.1. Definition of Program Plannil,lg 

A described by Sork and Caffarella (1989: 233) "Program planning refer to the proce s 

of determining the end to be pursued and the means employed to achieve them'-' 

ccording to these writers, planning i a decision-making process and a set of r lated 

activitie that produce educational progrrull specifications for one or more adult learner. 

In the same way Gboku and Lekoko (2007) explained that program planning i a 

sy tematic and needs- driven process that consciously invites to address the educational 

needs of a tru'get group. 

Thus program planning i ' a meruls of keeping communication open b tween people u h 

as content specialists e alu3tors, facilitators potential learn rs tc talking about the 

making of decisions on priority areas, program objective content , deliver mode ', and 

asses ment and evaluation of strategies. 
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2A.2. The Planning Process of Adult Literacy Program 

ccording to Knowles. Iiolt n and Swan on (1998), adult education program planning 

invo lv a ix tep pr ecs . These steps are: (I) assessing learning needs; (2) setting of 

the I arning goals and objectives' (3) designing the learning content; (4) deciding on 

learning materials; (5) promoting the program; (6) implementing the program and (7) 

m nitoring and evaluation of the program. Hence, for this study these seven major step 

will be discu sed later under sub-topic 'comprehensive approach of program 

de elopment . 

2.5. Program development in adult education 

Program according to Onyemullwa (1997) is an all - inclusive term covering a variety of 

aCli ities on the part of an educational institutions or agency with some of the activitie 

either directed towards (i) the development of more or less explicit educational end or 

tasks to be performed, or (ii) maintaining the viability of the agency or institution a a 

social entity. An adult ed ucation program is primarily designed to bring about behavioral 

change of the participants or to enable them to solve some problems that have been 

identified. 

From the various definitions of adult education it is generally accepted that effective 

adult education programs enable people to develop new knowledge. attitude and 

behaviors that will help to su tain improved quality of life for individual adults. groups. 

communities and society at large. In this regard, a program can be viewed as a variet of 

activities designed to bring about the desired behavior change in adult learner , (Gboku 

and Lekoko, 2007). 

In order to develop relevant and useful programs, there must be a match betwe n the 

types of programs and the type of adult learners and their educational need. dult vary 

greatly in terms of their social. educational, economic and community situation . D 'pite 
. . . 

the range of features that separate them one similarity they all have in common i that 

they are all adults and they all have learning need (Youngman, 1998). 1 heir wid '-
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ranOJll differ nce arc an indicati n of th challenge that faces ad ult ducation in o 0 

practic . R p nding t til rang of learning ne ds pre nted by a differentiat d target 

group. in thi ca e adult lea rne r r qUI I' th deve lopment of re levant program to 

addr ituati 

2.5.1. Approache of Program Development in adult Education 

boku and L koko (2007). adult educator have succeeded in identi fy ing a number or 

appr acll s that have been u ed in program development. There i however. no 

agr m nt on the best approach. Consequently individual program developer are free to 

adopt an approach. However, the t ndency and common beliefs among adult educator ' 

i that adult learn r appr ciate any pr.ogram approach if they are given the opportuni t 

panicipat in de eloping the e programs. 

\en though th re ar severa) approaches and models that adult educators can u e a a 

guid in d e loping their own programs, the following four approach are th mo t 

familiar. The ear : top-do n approach; bottom-up approach; Participator approach; and 

omprehensi e approach s. Thu , these will be discus ed one by one a follow : 

2.5.1.1. The top-down approach 

T p-down approach i a legacy from the era of colonial administration, wh n 

developm nt programs were run centrally by th state with little or no involv m nt from 

the ben ficiari s. In efil ct th top-down approach is spon or - c nt red. Whil th I gaC) 

of th top-do n approach i till practiced today it failure to bring about ignificant 

im rro em nt in th lives of the many p op l it was suppo d to ha I d to change. 

Program de loper , proj ct p n or , polic mak rand pra tition rare ke n to . ar h 

for more learner-cent red approach . Top-down dev lopm nt of edu ati nal pr gnm 

for adults repr nt th concentration of the d ci ion making auth rit at the top of an 

organized hi rarchy. In om case uch a in Bot wana, th r i orne con ultation b) 

the c nt r with lower Ie I organizations. 
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How r, a cording to harma (1992) this consultation generally take th Corm or an 

xpJanation of policie and/or an elaboration of plans formulated at a higher lev l. While 

oHi ia! in th central g) ernmcnt may consult lower-level personnel, the fonner decided 

on pri riti . The I w r level o[ficers r ceiv communication about the content of their 

10 ' al program. from the lop in the form of instructions Gboku and Lekoko (2007 :24) 

Laugl (1990:27) identified three b nefit that could be derived from the top-do\': n 

approach . The ar: 

1. osts are reduced b having one lmiform program serving the whole nation; 

2 . It help the program dev lopers to uphold ' approved practices. That i program 

de elopers can tryout practices that are tested over time for adaptation on a national 

cale' 

3. The training and development of facilitators and management of other re omc s i 

ea leI'. 

Giroux (1988:61) ha al 0 criticized the top-down approach for being narrowly fOCLl d 

on a few anticipated economic benefits. Program developed via the top-down approach 

expose th beneficiarie to content derived from the interests of the elite cia s. It 

repr sent the cultural perspectives of the powerful, while simultan ously marginalizing 

or even xcluding the perspectiv s, experiences and values of the less affluent 'ocietal 

group. 

2.5.1.2. The bottom-up approach 

Bottom-up program development refers to th transfer of authorit ' from th high r 

echelons of the state to the g ographica lly dispersed agents of the central go ernm nt . 
sy. tem, thereby strengthening the regional and local staff of th civil ervice and civil 

society. The process empower the local staff in terms of d cis ion afD cting th ir work 

and enable them to learn more about the needs of local communities (LaugJo, 19 0). 

BOLtom-up program de elopment has two mall1 mms. ir tly, the approach ccks to 

en. ure that people ar involved in d signing their own programs. Lt th r D r r cogniz , 
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the need lor a high Ie el or local participati n to en ure program impact and 

' u:-; tain< bilit . ndly. th bottom-up approach aims to pr vid a decentralized program 

de \ el pment and an impl lllcntati n capacity that 

needs. pr bl m and priori tie or local communitie . 

ensitive and re. ponsi c to tht: 

B tt m-up pr gram d elopment addr e the problem, opportunitie and priori tie a 

id ntifi d b th comllluniti benefiting from the program. It demand that b neficiarie 

arc brought Jl1 to the decision-making process. The approach ha the advantag of 

alIo\ ing p op\ participat in the program development proces . It can al 0 be a 

m an 6 r bringing diver group of program participant together in local communiti e . 

and for gi ing participant a ense of involvement in the deci ion making proces . The 

approach an pr mote unity a participant combine to share pow r a well as fo ter a 

po: itive of autonolll for citizen who are directly involved in the program d ign 

and purpo . boku and Lekoko (2007:26) 

dmini tratively. the decentralized nature of the bottom-up approach reliev s the ne d 

for centrally based government staff to control and direct purely local i ue. The bottom­

up approach p ak to the needs and concerns of local people and give great attention to 

th priorities of the targeted community. It also secures their commitment to the propo d 

program( ) b actively encouraging their participation. Better u e of locally a ailablc 

re. urce and elf-help could al be promoted thi way ( harma, 1999). 

2.5.1.3. Participatol-Y approach 

The conc pt of participation m rg well with th principl of adult I arning. " 'hich 

pr ume that adult I arn be t when their own ne d form th ba i of program de ' ign 

and they ha th chance to participate actively in th de ign, d velopment. and 

e aluation of the learning program. Active participation, a mpha iz d b and 

amozzi (1996), mu t be one of the corn r ton s of program d I ped for adult . The 

participatory approach i imp rtant becau it prom t pI' gram fl xibilit ,all wing the 

program to adapt to the changing n d of the adult learn r a th y progr through 

their learning exp rien c. 
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The participat r approach borr w from Freir' beli f that the program beneficiaries 

ar ' n t ign rant or empLy object requiring all the in~ rmati n to be pr vidcd Lo them 

(Freir , 197_). Rather the appr 'lcb relie on the beneficiaries ' indig no us knowledge. 

\'a Iu s. b Ii f. tem and CUlT nL practice . 

~/hen do Learner participate in the Program? 

Tb i reIl r LO the di m rent pha I arner need to be involved in the learning proccs ' . 

dult edu ator who ad ocat participatory program planning tr s on the impol1ance of 

I am r . inv I m nt at all stages of the teaching-learning proce s stated by Gboku 

and Lekoko, th r ar important rationale why the participation of targ ted beneficiarie 

in ach tag of program de lopment is nece sary. 

1. Participation during Needs Assessment 

The invol ement of learners in identifying the needs, problems and input a nece ary 

condition inc th have vari u problems concerns and training need . In thi r gard . 

bbo (2002) affirmed that pI' gram planner have to encourage learn r to find out th ir 

mo t pressing problem and bigge t concerns. Learner s paI1icipation i an e ntial 

el ment in need as e ment and problem identification while quoting cafferella (2000: 

10"') a : "The very best thing i when learners themselves start the ur ey and di cu their 

needs. det Imine which n ed require most urgent and then make plan. " 

From the e concepts we can conclude that participatory needs a essm nt r quir that all 

parties and takeholders have to involye in program planning. 

2. Participation During formulation of Goals and Objective 

After need a m nL the next tep is converting th learning n d into obj ctive . 

According to ander on (1995), once learning need have be n stabli h d. tbe 

be translated into learning aim and objectives. Thi is an opportunit for the program 

plann I' to capture tb es ential purpos of tb intended adult lit ra y program. 
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3. Participation durino- Formulation of Instructional Plan 

J ,p ont nt and m th ds have to be selected and formulated in response to learning 

ob.iecti e and needs. In hi ords, Bhushan (2005: 618) says that: 

It means understanding the needs and interests of women, understanding the 
'ituation in which they li\ e and the kind of content that may serve their needs. if 

mean ' careful statement of the learning objectives in a form that set.' out the 
de. ir d 'hanges as well as the subject maller, selection of the previous learning 
experience that lIlay best accomplish these ohjective and it as 'umes the .lidlest 
po. sihle participation by rural adult learners in content building. 

ith regard to election and formulation of learning trategy and method. Ro coe 

( 1995) tat d that the I arning objective and contents should be determining factor. Thi . 

implie that the learning method must b based on the context of the learners and the 

\ a th y I am. 

4. Participation during Program Implementation 

In the process of implementation of r sponsive A FE active participation of adult 

learners increase the program lIcce's. In addition coordinating and organizing them a 

direct beneficiary groups facilitates team work and their participation in the proce of 

implementing the program. Ka sahun 1997). 

5. Participation during Monitoring and Evaluation 

Ohbo (2002) de cribed that participatory evaluation is one that invol es the beneficiary 

groups of the program in which they become active participant throughout the en'tire 

process. 

B th the bottom-up and participatory approaches are people- cent red . Hm ev r. the 

e sential difference between th tow approaches is that th participator appr a h 

identifies trategies for enhancing people' participation at each tage of program 

de\elopment (Gboku and Lek ko 2007). 
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2.5.1.4. The comprehen ive approach of program Development 

Thi ' approa h tri e to strike a balance b tween p n or-centered and learner-centered 

approach b r garding both the program d veloper and the adult learner a important 

pani ipant III the program dev lopment proce . 1t al 0 conceptualizes program 

d \' lopment a a multi-fac ted proce . ook on (1998) view this proce in two 

pha e : 

Pha e 1: The t p in thi pha e r lat to the elf-examination and self-orientation of the 

program d veloper. Th nable th program develop r to ek a ertive. el [­

dire ti and appr v d practice rather than to react to priorities of the moment. 

Pha e 2: The ec nd phase d al with the discr te acti itie intend d to re pond to th 

given probl m ituation. It in Ive a compr hensive understanding of the cont xt and a 

ound gra p of th characteristics potential adult participants (Cook on, 1998). At thi 

point. the author' belief and values are deeply rooted in the conc pt of participation. 

Our alu s and belief ar , in turn, based on what is already known about adult I arning. 

There i evid nce to uggest that although adults learn in many ways. the learn b t 

when they are given the chance to participate actively in the de ign, deveJopm nt and 

e aluation of the educational program. The participatory approach i I' spon ive to 

intended learner . de lopm nt problems and information need becau it i 

bas d on the learners' expre ed learning need. ince the learner are con ulted during 

the program development proc ss, the approach increa es th d gre of relevance. and 

th' a ceptability of program content by the beneficiarie ( dhikar a 1994). 

The tep therefor focLi on the preci strategies needed in pecifie education and 

training programs which includ : ass ssing I arning ne d ; setting r th learning goal 

and obj cti . d igning th learning cont nt; deciding on I arning mat rial ; pI' 111 ting 

the program' impJ mcnting th program and valuating proc ,input and outcome ' , 
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H nee. f r thi stud the. e major t p ha e been elect d and di cu ed below to 'how 

b \ . dult lit ra PI' gram planning would b proces ed. 

1. A e ment of learnin a Needs 

' xamining I arning and other d velopment n ds of communitie will help LIS facilitate 

purp ful and useful pI' gram. It also help the provider to id ntify the I vel of th ir 

I arn r' literac and numeracy skills their ocio-economic tatus and type of 

o cupati n , thus allowing them to adapt the curriculum, select relevant learning and 

training material, and plan appr priate learning activities. 

Identification of n eds i also u eful for future planning. Ones we know the problem and 

n ed of th ben ficiarie . we can address them appropriatel . Learning ill be mo 1 

efr cti e when people ha e an opportunity to learn things that relat to their liv and 

addre their need . A need a essment involves Ii tening, con ulting, di cu Ion ith 

the parti ipation of th communiti s in th as es ment of their own need and then 

designing a course that meet their needs, it help to shap a program that has imm diate 

rei anc to their situation. Thu our adult literacy and other d velopment program 

bould be built around the need of the communities their intere t and dail 

(Kassa 2004). 

From th work of Baker (19984), th following are rea on for identifying n ed of adult 

I arner in program d el pment: 

1. of potential adult I arn r giv programming talT the 

opportunit t a s learner ne d and prioriti impartial!, fre fr III th 

per onal preference and bia e of the target group' 

2. By conducting ne d a se ment, p t ntial conflict and re i tan e can be 

avoided, e pecially if the needs - identification proce 111 01 the I arners: 

3. ed a ment, if participatory in natl\l'. an hav a po iti rre t 11 

motivation an I impr I v I of participation and commitment on th part of 
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pot ntiaJ I arnl.:r . In addition, the needs- assessment exercise can help identify 

reasons for an apparent lack of enthusiasm among adult learners for a proposed 

program; 

4. e ds asses ment helps determine people's skills, attitud s and knowledge. 

This in turn. ensures that pl:ograms remain relevant in t nns of approach and 

c nt nt to the n eds skills, attitudes and knowledge of learners' 

S. pecific effort · at needs identification are more likely to result in determining 

what the real ne ds are, and will help avoid basing programs on symptoms or 

a umptions only; 

6. eeds a e sment i a form of program evaluation that addresses accountability 

through the provision of input and guidance in to the program development 

proces , which will form the basis for the formulation of appropriate program 

goals and objectives; 

7. Participants' diverse views and experiences are sought and recognized, with 

more powerful takeholders encouraged to support the participation of the less 

powei'fut; 

8. A needs-assessment process IS a learning expenence for participants. The 

emphasis is on identifying lessons learned that will help pmticipants improve 

program implementation, and on committing resources to en ure that tm'gets are 

met' 

9. eed assessment en ures early ownership of the progran1 by a range of 

stakeholders who come with a variety of roles to play. 

It should be noted that gaps do not only renect problems; they also represent po itive 

opportunities to develop potential and build on strengths. The positive as well a the 

pr lblematic nature of gaps must .be addressed if people are to manage chang 

successfully . 
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2. Formu latina Program goal and objective 

The pr cess r preparing pr gram g al and bjeetive reqUJre. th pr gram de eloper 

and the I arti ipant t thinl through what is to be taught or d ne by participants. the 

r sourc . required to a hieve program bjeetives, and the end product expected. 

T 'Ier wa one f th Gr. t p ople to talk about the outcomes of learning: 

", 'in 'e the r 'al pUlpose of education i ' not to have the instructor perform certain 

acth iti but to bring about signijic(Jnt changes in the students' pattern of behavior. it 

become important to r 'cognize that any statements of objective ' of the school should be 

a tatement of change to take place in the students " Mc 'affery, Merrifield, and Millican 

ording to Gboku and Lekoko,(2007), representing the int re t of learner 111 program 

goal and obj ctives can take ev ral forms including the following: 

I. Repre entation in goal setting 
Thi method involv s the selection of a number of people who represent the inter st and 

a piration of various egment of the community, which are significant for inclu ion in 

th adult education program. xampl~s of groups to be con idered for representation are: 

Youth. m n, women, farmers teachers, members of the clergy, people with di abiliti . 

and community Iders. 

II. Con ultation 

on ultation for developing pI' gram content can be formal or informal. In ith r ca e. 

the purpos of con ultation are: 

1. to ch ck with the program participants on th d irabilit of what i happ nll1g 

in the community regarding program implementation. 

2. to allow participant in the consultation proc s to di eminat important 

information on community affairs to other r sidents' 

3. to increa e initiative at a community level ncouragll1g p pi t d mand 

action on urg nt need and concern . and 

4. to scrv a a monitoring t 01 for activity implcmentati n. 
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[JI. Community tours and meetings 

Thi method c nit of I rogram deVlelopers and several community leaders touring the 

community and explaining th proposed program plan, as well as li stening to 

participant ' reactions and r cording the ir responses. 

I V. Opinion Sur'vey 

urve can bud for canva ' sing participants ' views on th development of program 

goal , objectives and content. 

3. Determination of content for adult Literacy program 

prerequisite of the learner-centered approach is that the leamers should be given the 

OPl ortunity to process information, solve problems and make decisions on their own. The 

kn wledge in this proce . i not imparted to the learners, but acquired by them through 

an open enqll1ry process (Blumenteld et aI, 1991). In this regard, the content 

determination mu t be guided by a number of principles including, but not limited to. the 

following: 

I. The program c ntent mList be based on the needs of the learner rather than the 

needs of the teacher or the institution. It must be flexible and also give the learner 

control over what, where when and how to learn. In this way the teacher is not a 

source of knowledge but a facilitator or manager of learning situations' 

2. The program content should encourage independent and critical thinking and 

provide the capacity to enquire, reason, weigh evidence in order to form 

judgments and achieve understanding; 

3. The focus of program content should be on what the learner experienc In 

learning and not on the factors that comprise good content delivery on th part of 

the facilitator; 

4. ubject matter included in the program conlent mu t have reI vance and meaning 

for the learner; 

5. Program content must allow for learner participation 111 order to ff ct 

educational change. 
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4. Decidin a on learning material 

Tea hin and learning material ' are re ource that drive and enhance th effecti enes ' of 

the tcaching- I arning L:llvironmcnt of the adult learn r. They provide the es ence of thc 

program ubject matter and guide the teaching-learning experience. In many 

du alional in ' tituti n ad ult educat r may I' lyon publi hed book. Howe er, publi hed 

book may be uitabl 1'01' me G l'l1ial in titutional scttings but not for adult learn rs a. 

man 1 xtbo k are ue-contextualiz d, becau e too ften the pre ent dala and 

inl' rmati n that are di crced from the local xperienc s (Kinchelo, latter and 

tcinb rg, 1999). 

In an adult education cont xt practitioner hould not r Iy olely on printed material . 

trong att mpt hould be made to find locally relevant materials as th ria need to 

e, plore kno ledge in th local en ironm nt . Adult educators are expected to be critical 

think r . creative being and re ponsible professionals who elect and u e the mo t 

appropriate material t uit the teaching-learning situation (Gboku and Lekoko, 2007) 

A tudy b Fingeret (1991) found that tudent (adults) larned mor effectively when 

the materials th y were given reflected or incorporated their prior xp rience . L call 

ourc d knowledge i lik I to b meaningful and relevant to adult learner, hich i 

0111 thing that the program developer should be awar of when de igning program 

content. lecting relevant program materials is a systematic exerci that can not be 

rushed and requires a thorough analy i of the different option availabl and it in Ive 

great car and effective deci ion- making skills. 

Local histories can be located in all aspect of community life, and ar often con ern d 

Wilh long- establi hed practices concerning a community s reli giou lit!, cultural beli f, 

alue sy tem , h alth practic ana relationship to the natural world. Indig nOll 

knO\ ledge at a community Ie I hould be not excluded from program ont I1t b ause 

it approache adult ducation from local p r p ctive and ha th alu, belief, and 

n L:d [learner at its centre ( boku and L koko, 2007). 
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5. Mal'ketinO" or promoting of the program 

Pmoram marketing d al with the mobilization of human, material and financial 

r sour e that ar needed to implement and sustain a program. Program marketing in 

adult education hould aim at I'G ctiven and gaining participation rath r than notion 

of con umption nd pI' fit. Th adult educator's work i based in the real world. where 

ompeting int re t ne >ds and values exi t among pot ntial participants and between 

difT rent adult education programs. The program d veloper mu t address these chaJlenge 

b u ing oWld marl eti ng practic ,(Gboku and Lekoko 2007: 14] ). 

In cont.ra t to cOlmnercial marketin2 this is a social marketing that refers to design, 

promotion. implementation and control of programs that eek to increase the acceptabilit) 

of a social idea or practice in a target group. Social marketing generally encourage 

p ople to do som thing that will be beneficial to others as well a themsel es. 

6. [mplementation of the program 

In the context of adult educational programs, implementation refers to putting the 

progranl goals and design to work by conducting teaching- learning activities and 

assessment exercises aimed at fu lfilling the desired expectations (Grotelueschen. 1980). 

In basic adult literacy program a adult learners should explore opportunities in th ir own 

Ii s implementation i seen as each and every step taken to attain a desirable learning 

goal. 

critical stage of th implementation process IS that of planning and pI' panng 

~rything that makes LIp a successful teaching and learning atmosph reo including 

c ntent methods, facilitie , logistics, resources, administration and evaluation. 

Therefore in order to guide th ir planning for the teaching and learning exp ri nc s, 

implementers are expected to ask critical questions such as what is to b learned? How 

will participants be involved?:, when will the program begin and hov long will the 

essions la t?' 
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7. valuation of the program 

Pworam evaluation may be conducted a a mean of a ses ing whether the goal and 
o -

e I ctati n or participan t (indi idua.l learner , group learner individual facilitators, or 

group f fa ilitator ) have be n achi ed (Field 2003) 

\'aluati n I rovid important information about i sue of quality accountabilit, 

practicality, uitability of content and approache ,efficient u e ofr ource, and effecti e 

program manag m nt and admini tration . xperi nce indicat that. 'the mo t cffectiv 

a luator are th e h plan design and implement evaluat ion that are uLfici cn tl y 

rei ' ant and credible to timulate program improvement (Wholey, Hartry and 

\: com r. 1994:9) 

In hort, evaluation an a s m nt of an individual 's behavioral change and the 

program' impact on the ociet (Knox 1980). The focu of evaluation hould be on the 

four of the mo t commonly u ed forms of program evaluation. These are: 

i) ontext evaluation - which asks question uch as, Did th program addr th 

r al situation or circumstance of the target clientele? '; ' How uitable wa th 

program to 1h current ituation of the cli nt ? ; and 'Ho practical i it for 

trainer to carr out a program within th current ituation? ' . The e qu 

indicate that context evaluation is intended to addr s th need, imp rtanc , 

uitability and practicality of the program. 

ii) Input evaluation- Ov rail it is directed toward i ue of ufficien y and 

appropriaten . The primary question for input evaluation i re th input 

used in the program appropriate and ufficient to achi e th tat d obj cti e ?' 

( tuffl beam, ] 97 1). Accordingly, the major r ource allocation cat g ri that 

arc usually xamined as part of an input evaluati n include funding, time, 

facilitie , p r onn 1, equipment, instructional mat rial and tool. 0 on. 

iii ) Proces evaluation- H re ducator an set out t a e if th el m nt r d sign 

fit th tated assumption of t aching adult a d fin d b th th ry f 

andragogy. Andragogy i, a set of assumptions about adult I am r , th ir I arnll1g 
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' t Ie , their prekrred Leaching Il1cth d and their relation hips with facilitators 

(Kn wlc . 1968). Th primary que tion [or proc cvaluati n i ' : 'wa the 0 crall 

PI' gram dc ign UI proprialc to achieve the lat d objccti ? ' (. tufflebeam. 1971). 

Th r for . proce se uch as planning and organization of learning activiti ': 

a m nt tralegie; teaching procedure, cheduling of break, and the proce .. 

of regi tration can b cvaluated t ee if indeed they tand the te t of andragogy. 

) PI'oduct cva luation- This i the way of asse ing the ov rall results of the 

program. Product evaluation eeks to answer the question: 'To what degre 

did th program a hi the tated objecti es? ( tufDebeam , 1971). Program 

completion i u uall mea ured by the level of achi vement, which includ 

kill attainment, ati factory ratings, graduation rat, and change In 

knO\l ledg . beha ior and attitude . 
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CHAPTER THREE 

RE EAR H METHODOLOGY AND PROCEDURE OF THE TUDY 

Thi chapt r d al ith ource of data, R earch de ign. Re earch m thod , , sample and 

ampling t hniqu data gath ring tool d lopment proc dure of que tionnaire. 

method f data anal is a well a organization of the study. 1 hu ,t carry out the stud) . 

th ' follo\ ing method logy and proc dme w re u ed. 

3.1. Research Design 

The main obj cti of th stud wa to investigate th status, challenges and pro pect of 

adult lit rac in ast h \ a Zon of 0romia Regional tate. In conducting the stud ,the 

r archer tand from the philo ophical assumption of arantako (2005) and re well 

and lark (2007) ather i no ingle paradigm which is complete to deal with practica l 

pnblem in ocial ci nce. Rather. the xisting ocial world will b b t studi d u ing 

multipl iev or per pecti ccording to the e scholars diffi rent paradigm ar b t 

\Va y of knowing and a l uing th ocial world. 

According to Creswell (2003), there are three major research approaches: quantitative, 

qualitative and mixed. In view of the author, the choice of one from the oth rs dep nd 

on three major factors: the re earch problems, personal exp rience f the re archer and 

the audi nc . 0 a the purpo e qf this study i to investigate the current tatu, 

challenge and pro pect of ba ic adult literacy program mixed approach ha be n 

cho en a an appropriate method for triangu lating findings, laborating r LIlt and 

di sco ering challenge . . Mixed approach wa cho en b au e of the diffl r nCe in 

aud iences which rang from illit rate adult or beginn r learner to educat d program 

organizcr and educators. 

Henc , both quantitati c and qualitative approache wer employed ith th a umption 

that applying th tw approachc enable th re earcher to gath r in-d pth information to 

treat the research problcms from variou angles. 
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[n th quantitati cap cl. r m th d wa applied to collect rde anI 

data from the elect d ample unit t de cribe and inil r the findings to th target 

p pulati n. F r thi purp s ,clos end d que tion were u ed. In the ca e of qualitati c 

appr ach, Focu r up Oi eu sion (F D) emi- tructured interview and pen end d 

que ti nnair s wer mploy d t get 1n-depth information about the exi ting ituation of' 

th targ t gr up con rning th problem of th tudy. 

B ,t and Kahn (1999) al 0 tated that descriptiv urvey method is more efil cti e to 

im' tigat the performanc f th phenomena in their natural setting. The 

appropriaten of thi 111 thod a1 0 di cu ed in Best and Kahn (1989: lOS). ccordingly. 

in rd r to a hi e th tated obj ctive, de criptive survey method wa employed for th 

tud '. 

Th tud incorporated different stage . At the initial stage of the research, a revi w of 

r lated literatur was made with the intent of developing and introducing theoretical 

background and to de elop in trument for data collection. In the second place, th 

el ction of ampled \ eredas and CR was made. Thu , based on th re I w of' 

litcrature. in trument were developed and pilot-test wa made on one wereda f tll 

ample area. 

3.2. Source of Data 

Th re were t 0 ource of data used in the tudy, namely primary and secondar data. 

3.2.1. Primary source of data 

The primary ource of data were mainly the key stak holder directl In I d in thc 

implementatjon of adult literacy prog.ram. The were OREB and Z n education offic 

focal p r on for adult and non-formal education, wereda I vel head of ducati nal 

upport and supervision panel ; R sup rvi or ; Facilitator Iteach r , and b nefi lane 

or adult I am r . As the target group ar k y actor in the imp1em ntation pro " 

adult litera y pr gram. the were con id red a d pendabl in~ rmant in th data 

collection pr ce o[the tudy. 
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3.2.2 econdary ource of Data 

Docum nt anal i /revic\ v as u ed m certa in ba ie questions and to 

enri h thc data gath red from the primary source. Therefore, th yearly plan ' and 

p rl' I'man e at l' gional. zone and er da lev I, was reviewed to ee the extent or yearl 

im) lementation of th program. In addition , book , journal , ducational p lie 

document, guid lin and r lat d lit rature were consu lt d a a c ndary sourc of data. 

Thi enabl d th r archer to get data that was difficult to g t through qu tionnaire, 

int r ie s. a \ e ll as F D. 

3.3. Sample and Sampling Technique 

Thi ction of the tud y include: ample size and sampling technique data c llecting 

in, lrument , proc dure of data collection, data analysis and interpretation technique. 

3.3.1. Sample Size of the population 

In th el ct d zon for the study there are thirteen woredas out of which. on V\ er da 

a cho n for pilot te t and four woredas for the main study had be n lected a ample 

area of th tud u ing pmpo ive sampling technique. Here, a adult literacy program 

a gOlllg n only in ten w reda of the zone, existence of actively functioning adult 

lit racy program g ographical proxjmity to the researcher and acce sibilit of ach 

oreda to the researcher were the major election criteria to prefer purposi e sampling 

t chniqu . 

ccordingl , darna ereda wa s lect d for pilot test, whil Ada'a, dan1i Tullu . Bora 

and Dugda wereda lecl d as sample ar a for the tud . Th re ar 43 R \11 

the e sample wcreda , out of which 18 (42%) wer randoml el cted for th ·tud . 

imilarly there were 58 learning cent rs running the program, out of which activ I 

functioning 20 learning centers were purposively selected for the tudy. 

The center are purposiv Iy elect d, because in orne c nter the program wa n t go ing 

on continuou Iy. 
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oncernll1g th number and ompo ition f participant , [our different takeholc.kr· 

( on ern d e, pert frolli regi n, zone and wereda I el education of1ice, RC 

UI r i r, fa ilitators and adult learners) wer included in th tudy. Out of these, 

COllC rn d r cal p r n ring to b How-up the program at . , zone and \i crcda 

\ ,\.:\ edu ation ffice \ ere clect d as Key informant for emi- tructurcd int rvi ew, b) 

u ing purpo i sampling t chniqu . That mean, on informant [rom romia Education 

Bur au, n inD rmant [rom Zon ducation Office, four informant from four ample 

informant were selected for semi-structured interview. 

In additi n to B and zone ducation office, adult and non-formal education focal 

per on , the following table hows how member of sample group were drawn [rom 

ample woreda . 

Table 3.1. Population and ample size of data sources 

S Wereda CRC Learning Facilitators Learner CRC Offi I 
N Centers Supervisors cal 

Total Sam- Total Sam Total Sam- Total Sam Total Sam-
ple -pie pie -pic pie 

I Ada'a 10 4 19 7 24 10 53 18 4 2 \ 

2 Adami 15 6 22 6 22 10 37 12 6 3 \ 
Tullu 

3 Boora 6 " 8 " 11 4 23 8 " 2 1 .J .J .J 

4 Dugda 12 5 9 4 14 7 31 10 5 3 I 
Total 43 18 58 20 71 31 144 48 18 10 4 

it can be depicted from Tabl I , in the entire sample learning cent r , there w r about 

71 facil itators. Hence, in order to complete the questionnair , thirty on (31) facilitat r 

were elect d u ing a ailable sampl ing method ince their ub population IZ 

relati ely few and all member were not acce sible during data collection. 

With r gard to adult learner ', th y were elected LI IIlg tratifi d random ampling 

b call their populati n wa ' comp sed of diffe r nt Lib-population ( ' trata) elL! LO 

variati n of geographical area " in sex and nature of learning program. The total ample 

i7c of adult learners a det rmined bas d on the claim f Be t and Kahn (200" : 127) 
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thal" n id al ampl sIze f a target population hould be larg enough to 'erve a an 

adl!quat r prc ' ntativc but mall enough to manage in t I'm of time, mone ,manpo\-Vcr 

and c 111 pi ' it f data anal sis', ccordingly, relativ Iy adults conlinu usly attending 

the program, bo are the target p pulation of th study were onc hundred forty four 

(144). Fr 111 thi ,fort eight (48) re pond nt were selected by u ing of stratified random 

ampling, \ hi b r pr ent about r ."% of the total population, tratifi d rand m 

ampling v a pr ferred to g t mor accurate proportional r pre entation of b th exe ' 111 

th ampl gr up. 

imilarl , ba ed on the inti rmati n obtained from the discu ion mad with wereda focal 

p r on . 10 parti ipants of F 0 were selected from 18 RC uper isor available in the 

tud area. The number of group members in ach wereda ranged from 2 to ... , But 

totall , lOR uper isors \ re involved in FGD made. Thu the total numb r of 

ample population u ed for the study are 95. 

3.3.2. Instruments and Procedure of Data Collection 

During the fi ld ork f thi r earch raw data wer collected from primar ourc 

using thr e different in truments namely; questionnair focu group discu si nand 

inter ie . While econdary data wer organized through r viewing of different publi h d 

and unpubli hed literature, Th se instruments were u ed simultaneou ly for triangulation 

purpose. 

3.3.2.1. Questionnaire 

Two type of qu stionnaires were prepared and di tributed to re pondent . Typ -1 a 

provid d for adult learners to licit information about their personal background, and t 

identify major hindering factors on their participation in adult lit rac program. [t had 

thr e main part . Part [ cone rns about demographic ariabl whil part 1 [ focu ' . on 

examining the major limiting fact r of the program. Part III dais with evaluati n of the 

indcp ndent variabl 

u ing rating cal . 

inf1uencing I I of the xi ting adult lit ra program b) the 
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In t pe one, part Leight quc , tion wer prcpar d in the ~ rm r multiple choicc and till 

in the blank pa c il III . In part II, cnt en (17) qu st i n wcrc de ' igned in closc-

ndcd and p n- nd d type. Part III al nit d of t n main quc tion rated 0 er six 

point cal ranging fr m nonc = 0, cr low = I, low = 2, Avcrag - 3, high = 4, and er. 

hi ~h = 5. Herc, th ran lJ c \ a wid ning t cr ate alternative n r r pond nt . 

Til econd t p of que tionnaire was designed for facilitator to get rele ant data 

c n erning th ir d mographic profiles. Beside, they were provid d with a Ii t or 

que lion concerning major factors affecting adult ba ic literacy program with the 

imenti n t ount r check wh ther the variables were consi tently rated by all ampl 

group. 

Thi part aloha thr part. Thus part I is composed of nine question in the form or 

mUltiple choice and fill in the blank space type it ms and part Il of thi que tionnair 

on i ted of 30 clo - nded and open-ended que tion , while part III of the que tionnairc 

con i ted of ten qu stion ba ed on a ix point rating cale. 

3.3.2.2. Interview 

The econd method of data collection instrument was semi-structured intervi w. eml-

tructured interview a pren rred because it helps to ke p th xact equence of 

que lions and to pre ent the ame basic questions for all intervi w c in the ame ord r. 

In this case a questions are worded in a completely open-end d format. it wa u d t 

incr a e the comparabilit of re pons s in the analysi of the data. 

t of 15 que tion were de igned for the I ctcd program officer r focal person 

thos ha e a direct involvemcnt in planning, implementing and making of clo e f II \-\'­

up on adult basic literacy program at Wer da , Zone Education ffi and R gi nal 

Education ur au level. In gen ral, four wcreda, on Zone and on Rcgional ~ ducati n 

Bureau and totally ix focal person at these three Ie I \i r int r i w d aboLlt the 
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general status. hallengc and future prospects of adult basic literacy program in their 

re p ctiv I-vel. 

Hower, the r searcher (interviewer) was curious to follow up important ideas that seem 

appropriate in olving the research problem. This instrument was mainly intended to 

count r check and to complem nt th data obtained through questionnaire. Because as th(; 

id a di cussed during th interview are related to those in the questionnaire and the 

are re ponsible p r ons in following-up of overall plan implementation 

proces of th pr gram at their respective level, the information obtained helped to enrich 

as \. ell a to increase the clarity of data collected through the questionnaire. Beyond thi s. 

it wa used to gather valuable data which were impossible using the questionnaire. 

3.3. 2.3. Focus Group Discussion 

In connection with utili zation of focus group discussion as a technique to secure data. 

Robson (2002) stated that it is a high~y efficient technique for qualitative data collection 

since the amount and range of data are increased by collecting them from several people 

at the same time. It is fairly easy to assess the extent to which there is a con istent and 

shared view. Participant are empowered and able to make comments in their own words 

while being stimulated by thoughts and comments of others in the group. Hence, in thi 

stud in addition to the data obtained via the questionnaire and interview, it wa a umed 

that valid and reliable information would be gathered using FGD. 

So. by having of prepared open-ended guiding questions from reviewed literature, the 

focus group discussion has been employed to secure data from 10 CRC upervisors 

regarding the issue und r investigation. For this purpose, four FGD were conducted on 

fOLlr sample weredas' under ·th study concerning on the major barrier and po sible 

m asures to be taken. l-Jere, the investigator was acting a a moderator for guiding the 

di scussion process. The FGD mainly emphasized on 10 guiding que tion attach d n th 

appendix. 
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3.3.2.4. Document review 

Di rG rent t pe f documents of both publi hed and unpubli hed source were also 

r \ i wed to btain background information on ABL program. Rei vant literature ha also 

b t!n n ult d 1 I am xp~rienc f dev loping countrie which ucceedecl in the 

implem ntation of adult lilerac I rogram. 

U ll1g th abov laled compl mentary data gathering lools enabled the 

mor alid, relevant, quantitative and qualitative data to attain th 

purp of th tud. 

3.3. 3. Pilot test 

In lh proce of writing item in the questionnair s the re earcher tried to folio the 

guid line mention d in (Be t & Kahn, 2003; arantakos, 2005). verthele. the 

que tionnair u d in the study wer not standardized, and therefor, conducting pil t 

te t had been mandator . For thi rea on, analysis of both validity and reliability te t 

performed on the items of the questionnaire . 

J. Validity Test 

To measure the alidit of the que£tionnaires, the researcher applied expert xternal 

audit and participants involv ment technique. With regard to proD i nal or exp rt 

audits, t 0 adult and eight olh r department postgraduat tudent were consulted. In 

doing thi , the research question were modified and clearly tated. Thi wa done lor a 

malt r of eas ch cking wh th r the instrument can mea LIre what it wa int nded to 

a!->c . 

imilarly, four facilitator and eight adult learn rs wer randomly I ct d to fill ut th 

original que tionnaires and then return with their constructi e comm nt . Th purpo f 

this test wa to check the appropriatene s f the item in the in trument and t mak 

nee ssary amendment based n the feedback from the re pondent . 
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Ilence. ba ed on the comments and recommendation of different participant gr ups. 

api r ache ' in the que tion item in qu stionnaire type I and in que tionnaire type II were 

modified 0 a to avoid ambiguit and increase their precision, accuracy and relevance. 

II. Reliability Te t 

B side validit te t, a sc ment of the reliability of the in trument befi re actual u e wa ' 

scntial t n ure lhat item ar robu t and not s n itive to th respond nt or the r arch 

c nditioll. 

For thi purpo e aft r re pondent had completed the original questionnaire th 

r liabilit lev I of the tv 0 que tionnaire type were analyzed separately using P 

a re ult, ut of 38 qu tions, 29 question for facilitators and out of 25 questions, 23 

qu tion for adult learner were found to possess the minimum acceptable level, while 9 

qu tion meant for facilitator and 2 questions for adult learners were discarded or 

del t d. 

3.3.4. Procedure of Data Collection 

Data wer collected COIlCLUT ntly from the three different sources using th thre 

in trument in the am time frame. In spite of this, the first ta k of the r earch r v a 

tran lating the instrum Ilt into fan Oromo since all participants wer not able to an er 

que tions written in Engli h. 

alidity and reliability. 

xt each item and que tion wa pilot te t d for th ir 

In ding this, some questions were revised based on th comments given b th 

participants. Following this the researcher per mis ed th re pon i ble offic r about the 

urvey, interview and FGDs by providing an explanatory official letter to create inform d 

COil nt. Then, th purpose f the tudy wa explain d with a urance of c mpkle 

anonymity and with no ethical risk . 
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In mler to complete the qLleslionnair fOLir a s i tant data collector ' elected from 

\\ 'reda du ati n e, pens. With the h Ip of the e expert. 18 R upervisors were 

' elc t d and riented n h to complete tbe questionnaire at learning center I vel. 

Having d ne thi . que tionnaire were admini tered for th two sample group via fa e­

to-fa al pr ach. During thi . rc pondent were provided with de cription of reo carch 

. in truction and c nfiqentiality of information. ext, the compl t d 

que ti nnaire were coli ct d . Prior to analysis, respons rate and compl tion errol" 

weI' e amined. are ult, fort eight (48) of typ I questionnair were returned with 95 

% r pon rate for adult re pondents. imilarly, thirty one (31) out of t p Il 

qu(: tionnair returned with 93.33% respon e rate for facilitator. 

Parall J to the qu tionnaire admini tration four focus group di cu sions were conducted 

v ilh R uper ISorS a uming that they have knowledge and rele ant data with regard 

to the re earch problem. 

H nce, along side the questionnaire and FGDs interview had conducted with wereda 

focal per ons while they ar on their 'regular work in their own office. Befor nter into 

detail inter i w, the researcher first tried to gain rapport or secure relation hip with the 

ubject. econdly, tried to keep the quote from (Patton 1990) ' Inter iew data can a ily 

become biased and mi sleading if the per on being int rview d aware of the 

of the intel iewer' Best and Kahn (2004: 199). 

ccordingly, to obtain confidential information care wa taken by the r arch r to make 

ure the p r on being intervi wed understand that the re earcher d not hold any 

preconceived notions r garding th outcome of the study. 

1n rder to collect nec ary data fro.rn th int rviewee the interview I' u d m thod f 

keeping ba ic notes contemporaneously and expand them a n ce ar 1l11m cliatcl) 

following th intervi . whi l the information i till fr h in mind. 
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Finall . the ollect d quantitativ data were tabulat d ror analyze and interpretation. 

Qualitati data r al 0 categorized into nine major them nam ly' Purpo e or adult 

lit ' rac pr gram, planning and manag m nt of the program, organization, resource 

all cation and utilization. method I gy used in the program facilitator Compel nc y. 

learning ntent and curri ulul11 , implementation sy tem, follow-up and monitoring ror 

the purpo of anal i. 

3.3.4.1. Variables Included in the Study 

I. Independent Variables 

_ it can b observ d in the literature, the independent variables lected were tho e 

hown in ne or more of for ign urveys to have an important effect on the BLP 

implementation. These ariabJes were al 0 selected based on the obs ration and 

'p ri nc of the re archer in orne areas of the region. Ba ed on the e two criteria, th 

folio ing indep ndent variables were selected to be studied a major factor affecting 

dult ba ic literacy prO f2, ram. 

Table 3.2: Major Independent Variables 

No De cription of the variables 

1 Awarene about purpose of adult literacy program 

2 Planning and management practice of the program 

3 Organization of the program in relation to learners need 

4 Allocation and utilization of resource 

5 Curriculum and Content of learning 

6 Teaching methods u ed 

7 Facilitator competency 

8 Implementation system of the program 

9 Follow-up and Monitoring y tern ofth program 
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Il. Dependent Variable 

In thi tud. th d pend nt variabl wa a sLImed to be level [adult ba ic literacy 

pn)gram implem ntation t pro ide ffective learning for adults. This variable wa 

lahel d in t ix cat g rie . 

pc ifically. th I el)1' implcm ntation equal none = 0 (z r ), mean that there i no 

ffect f particular independ nt ariable implemented on thc going n adult literacy 

probram. ther I cIs or rating are' very low = 1, low = 2 medium (average) = 3. high = 

4. and vel' high = 5. - which indicate that the effect of independ nt variables on the 

program \ uld be r latively vel' high. This op rational definition wa applied l' gardl s 

of r pond I1t group. 

3.4. Methods of Data Analysis 

In thi tud, both quantitati e and qualitative analyse techniques were employed. The 

data coil cted through qu tionnair which lead them elves to quantitative analysi weI' 

coded and computed u ing P program. By u ing P ,appropriate statistical tools. 

uch a frequency distribution and percentage were used to mea ure th rat of practical 

all cation and d gree f agre ment on statements reflecting optional views, while. th 

mean wa calculat d to id ntify the major impeding factors of adult lit racy program. 

Parallel to th quantitative analy is, qualitative data were analyzed by categorizing and 

lab ling of the information into nin major them s. The e data which obtain d from the 

open ended questionnaire, docwnent analys s and interview w rc analyzed a a 

compl ment to the data obtain d from the qu stionnaire. 

This analytical proc s had been conducted using word, phra e ,and tatement 

obtained from participants during interview and ]"OD . hlrthermor , th op n-cnd >d 

and focus group discu i n of qualitativ data were anal z d b narration. 
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CHAPTER FOUR 

PRE ENTATION, ANALYSIS AND INTERPRETATION OF 

DATA 

Thi part f th tud d 'al \! ith pre entation, analy is and interpr tati n of data gathered 

fr 111 differ nt ampl group. In the pro s, out of a total 80 di tribut d qu tionnaire ·. 

C: for fa ilitator and 48 for adult I am r ) 79 (98.8%) were filled and returned. 

B id ,educational officials and experts drawn from different levels of the education 

n1'1nag m nt tructm 

th' anal i 

re interviewed in detail and the data obtained were included in 

. Information taken through focus group discu sions with 10 

i or w r al 0 part of the analysi . 

oreov r. om do ument \ er u ed in th analy i of thi tud. Thu, the data 

obtain d through que tiolU1aire, int rview focus group di cu ion, and through 

document r iew er analyzed and interpreted u ing both quantitati e and qualitativ 

tecimiqu s in line with the ba ic question raised in chapter one. Accordingly, ba d on 

th respon e obtained from the ample respondents the analysi and int rpretation of th 

data are presented belo . 

4.1 Characteristics of Respondents 

In lhi tud, th ampl constitutes facilitators, adult learners R upervl ors, or da 

education office expert. zone and regional level education bureau focal p r on . Out r 
the . both facilitator and adult learner were a ked to indicate their fI eling ab ut 

background information of the program tlu'ough qu tionllaire. In thi re p et. the 

collected data w re fir t examined to d scribe the cbaracteri tic of th r p ndent 111 

terms of ex and age. In addition, educational level and year of work exp ri nce f 

facilitator and marital tatus and occupational ituation of adult learner w re examined 

eparat ly. 

Thus. th foll wing five tabl s how demographic profil of facilitators and that of 

adult learner respecti I. 
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Tuble 4.1.1: ex and age of facilitator 

D m graphic Catcg ne' Respon c Weredas 
ari abl . & % . Bora Adami Dugda Ada'a Total 

Tullu 
Male N 6 6 6 3 2 1 

1. ex % 19.4% 19.4% 19.4% 9.7% 67 .7% 
F male N 2 2 2 4 10 

% 6.5% 6.5% 6.5% 12. 9% 32.3% 

Total 1\' 8 8 8 7 3 1 
% 25.8% 25.8% 25.8% 22 .6% 100.0% 

1-. 
15-2-1 N 5 4 I 7 17 

2. age % 16.1% 12.9% 3.2% 22 .6% 54.8% 
25-3-1 N '" '" 6 - 12 .) .) 

% 9.7% 9.7% 19.4% - 38.7% 
35--1-1 N - - 1 - I 

% - - 3.2% - J.2% 
-15% N - 1 - - 1 
abo)e % - 3.2% - - 3.2% 
Total N 8 8 8 7 31 

% 25.8% 25.8% 25.8% 22.6% 100.0% 

_ it i ob erved in table 4 .1.1. among the total respondent group of facilitator. th 

fi male r pondents ac ount [or 10 (32.3%). This is very low compared to male 

facilitator which con tilute more than double of this figLU'e ,( ie 21 67.7%). This 

indicates that there is a gend r imbalance in case of facilitator respondents of this tudy 

a th number of females is v ry low. This is an is ue to be considered becau e this male 

dominance may ha e an influence; especially in clearly reflecting of adult women' 

learning interest. But th researcher unable to avoid the gender imbalance a the ampl 

wa: taken from the available population. 

Regarding the age of total r pondents Tabl 4.1.1 h w relativel high number f 

facilitator ', 17 (55%) ar below 24 years and almost abo v 93% ar bel w 34 ear '. 

When we compar thi s age di tribution of facilitators fr m wcreda to wer du. it i 

r lati el very high in da' a and Bora weredas (22.6% and 16.1 % resp ctiv Iy) . 

pccially, all facilitat rs in Ada a Wereda were blow 24 year f age whil from th 
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total re p ndent ,the hi gh number, i.e. 6 (19.4%) in Dugda Wereda are between 2 '4 

Y ar' and onl I r ]Jondcnl (i .. , 3.2%) is betw en 35--44 years. From thi one can 

akly c nclude that more than half of facilitators arc young to assume this role . Although 

young facilitator could be aid energetic in carrying out their work with vigor, on the 

other hand. the may not ha e received sufficient training on the general concept and 

principle of adult education. 

Thu ip this cas especially.if they have no know-how about the role and responsibility 

of facilitators/teach r in facilitating adult literacy program, they may lack of experience 

with respect to providing appropriate response for this questionnaire as it is more 

fo ' u ed on xploring of Sllcces and chalJenges of adult literacy program in past years. 

4.1.2. Educational level and work experience of facilitators 

Educational level and work experience of adult basic literacy facilitators greatly influence 

the effective implementation of the progran1. Fasokun, Katahoir and Oduaran (2005) tate 

that the existence of incompetent facilitators is one of the major factors that hinder or 

impede many women not to participate or to show high dropout rate from A FE 

programs in many African countries. 

Hence, as it is indicated in the following tables the researcher exan1ined the educational 

level and work experienc of facilitators to know to what extent facilitators Educational 

level and work experience are influencing their practice in promoting adult learning. 
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Table 4.1.2: Education level of Facilitators 
r-

Re ponse Wercda I 

3lcgories & % --~ -
I Adami- I 

V ariable Bora I TlIlllI DUAda I Ada'a Total 

N - - I - 1 
b 10-.; grade 10 % - - 3.2% - 3.2'Yo 

Education Ie c I 
h,rade 10 N I I 2 - -

% 3.2% - 3.2% - 6.5% 

grade II - - - I 1 

% 1 - - - 3.2% 3.2% 

grad 12 N I - - - 1 

% 3.2% - - - 3.2% 

Cel1i ficate /Ii I I 3 3 8 
% 3.2% 3.2% 9.7% 9.7% 25.8% 

Diploma /Ii 5 7 3 
.., 

18 J 

% . 16.1 % 22 .6% 9.7% 9.7% 58.1% 
Total iv 8 8 8 7 31 

0;', 25.8% 25.8% 25.8% 22.6% 100.0'% 

With regard to educational background of facilitator , as it is depicted in table 4.1.2. 18 

(5S.1 %) of the total respond nt are diploma holders while 8 (25.8%) had c rtificat or 

the are TTl graduate in the t aching profession. In this case, respondent in dami­

Tullu took highest share, which means 7 (22 .6%) while those from Bora account for 5 

(16.1 %) of diploma holders and 3 (9.7%) respondents from each of Ada'a and Dugda 

w reda share the number of TTl graduates. The remaining 2 (6.5%) were grade 10 

completer , I (3.2%) grade 12 complete, 1 (3.2%) grade 11 compl te, and th other 1 

(3 .2%) had below grade 10 education~llevel. 

A it was tated by inter iewed wereda education officials and supervisor participated in 

FGD. those respondent who had lower educational statu or grad 12 and b low arc 

mo tly fre ser ice pr viders participating voluntarily in 1h program with an aim of 

gelling certificate of teaching experience that help th m in competition for differ llt job 

opportunitie . While rc pondcnt who had diploma and certi ficatc ducational lev 1 

w r permanent formal chool teachers. 
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Thu .1'r m lhi table, one an c nclud that mo t oCthe adu lt lit rac program facilitators 

uppo d to b part r ' ample group are certifi d a fI rmal chool teachers wh il few 

arc volunt r running the program a temporary facilitators. 0, it might be a umed that 

they can be under tood and appropriately react on the response of what would be asked 

r gard ing the ongoing adult lit racy program. 

Table 4.1.3 Work experience of facilitator 

Weredas -1- -
1 Total 

categories Response Adami-
I Variables N&% Bora Tullll DlIgda Ada'a 

below onc ear 5 3 1 - 9 
0/0 16. 1% 9.7% 3.2% - 29.0% 

1-3 year N 2 
., 

7 12 Work - .) 

Lxperience of 0/0 6.5% - 9.7% 22.6% 38.7% 

re pondents 4-6 year N - I 2 - 3 

% - 3.2% 6.5% - 9.7% 
7-9 years N I 1 1 - 3 

'% 3.2% 3.2% 3.2% - 9.7% 
10 and above N - 3 1 - ~ 
years % 

9.7% 3.2% 12.9% - -
Total N 8 8 8 7 31 

% 25.8% 25.8% 25.8% 22.6% 100.0% 

below 1 ycar N 6 
., 
.) 2 4 15 

Their % 19.4% 9.7% 6.5% 12.9% 48.4% 
xperience in 1-3 year N 2 4 5 3 1.t 

teaching adults % 6.5% 12.9% 16. 1% 9.7% 45.2'% I 

4-6 years N - 1 1 - 2 I 
% - 3.2% 3.2% - 6.5% I 

Tota l N 8 8 8 7 31 I 
% 

25 .8% 25.8% 25.8% 22.6% 100.0 '}'.) 

With regard to work experi nce of facilitators Table 4.1.3 depict that 12 (38.7%) r 
them bave 1-3 years service and even,9 (29%) of th m al 0 have below on ear rVlCC. 

A it can be een from the ame table, from among th remaining, 3(9.7%) re pond nts 

have work experience ranging from 4- 6 year of service. imilarl whil nl 4 

(12.9%) of the respondent have ten years and above work experi nc , .., (9.7%) 

r spondents are al b 'crved 1'01' having work exp ri n e of 7- 9 ar. [n additi n. a it 
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an b n fr III the am table, more preci e ly, out of the t tal I' p ndent 15 (48.4(Vo) 

ha\'c I' s than car and 14 (45.2%) have 1- 3 ea r of work xperience In 

fa ' il itating adu lt ba lilcrac PI' gram. Only 2 (6.5%) have 4- 6 year w rk ex perience 

in leaching or faci litating adult learning. 

Th u . [r m thi table \\ e can conclud that, among tho e have teaching experi ence. the 

majorit r 29 (9 .6%) ba Ie than 3 ear t aching xperience particularly in adult 

litcrac program. H ncc, v n though their qualification is appropriate to coordinate and 

impl m nt adult literacy program, on the other hand their low experience may hinder 

them from ha ing better under tanding about the variou i su s and problems conc rning 

the program in the zon . 0 that it also may limit their respon e in this tudy. 

Table 4.1.4: Adult Learners' ex and age 

Wereda 
Ca tegorie Response 

ariab le Adami Total 
& % Bora Tullu Dugda Ada'a 

Sex of male N II 2 6 7 26 
Respondent % 22.9% 4.2% 12.5% 14.6% 54.2% 

female N I 10 6 5 22 
% 2. 1% 20.8% 12.5% 10.4% 45.8% 

Total tV 12 12 12 12 48 
% 

25.0% 25.0% 25.0% 25.0% 100.0°;'. 

Age of 15-25 N 5 2 4 3 14 
respondents % 10.4% 4.2% 8.3% 6.3% 29.2% 
in ears 26-35 IV 4 4 6 6 20 

% 8.3% 8.3% 12.5% 12.5% 41. '7% 
"6-45 Iv 3 5 2 " 13 j 

% 6.3% 10.4% 4.2% 6.3% 27. 1% 
46-59 IV - I - - 1 

% - 2. 1% - - 2.1% 
Total IV 12 12 12 12 48 

% 25.0% 25.0% 25.0% 25.0% IOO.O(X. 

A it can b ob erved from table 4.1.4 from the total 48 r pond nt a I' lati I m r 

number of learner , 26 (54.2%) are mal s while the r maining 22 (45.8%) ar ~ male . 

Out o[ thi s number [rom the four amplc wer da ora rank fir t in numb r of mal that 

mean . II (22 .9%), while Adami-Tullu weI' da rank first in numb r f fI mal 
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r sl nd nt , that 111 ans 10 (20.8%). Her , one can ea ily understand that, under the 

ampl d tud area, nllmb r of femal respond nts involv d in thi tudy j re lati Iy 

10 \\ , th ugh it is nc U1·aging. 

Tabl 4. 1.4 al 0 pre ellts data on the ,age of the tudy participants. ead y about 71 % f 

the I am rs are adult with age 26 or above, while onl y few [1 4 (29 .2%)] are young 

adult b longing to th 15-25 yea r of ag . 

Tabl 4. 1.5 dult L am l' marital statu and occupation 
r--

Respon e Wereda 
alegories &% Adam i Tota l 

Variables Bora Tullu Dugda Ada'a 
married N 5 12 6 7 30 

% 10.4% 25.0% 12.5% 14.6% 62.5°;', 
single N 7 - 6 5 18 

% 14.6% 12.5% 10.4% 37.5% Maratial -

status Tota l N 12 12 12 12 48 
% ' 25.0% 25.0% 25.0% 25.0% 100.0% 

N 10 II II 10 42 

Occupation Agricultur 
e 

% 2 1.7% 23.9% 23.9% 2 1.7% 9 1.3% 

Trade N 2 I - I 4 
% 4.3% 2.2% - 2.2% 8.7% 

Total N 12 12 II II 46 
% 26 .1% 26.1% 23.9% 23 .9% 100.0% 

it can be een from table 4.1.5, the data on marital status of adult learner included in 

the study hows about two out of three adults are married while n arly one-third ar 

single. 

Another important data present d in ;fable 4.1.5 is information about the occupation of 

the I arners. More than 91 % ar engaged in farming while v ry D \ (8.7%) of th 111 arn 

their Ii ing by in olving in other off-farm activiti . 
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4.2. Analysi of the Result of Program related Variables 

Thi part lIr of the re pondent regarding the program related vari able 

influ ncing the implementation of the program. 

Tabl 4.2. J. Facilitat L participating in the program 

.---
Respon 'e Weredas "I olal Items Respondent ' ntegory &% Adami 

Bora - Tullll Dugda Ada'a 

r~pc of Formal choo l N II 7 II 8 37 
facilitators Learner teachers %0 22.9% 14.6% 22.9% 16.7% 77. 1% participate 
on lcaching Plirpo evil)' hired N I 5 I 4 II 

fadults and trained % 2. 1% 10.4% 2.1% 8.3% 22.9% faci I itators 
others N - - - - -

% - - - - -
Formal chool N 8 8 6 5 27 

Fa ililalor teacher %0 25.8% 25.8% 19.4% 16. 1% 87. 1% 

Purpose\ i I) N - - 2 I 3 
employed and % 6.-% 3.2% 97°0 trained facilitators - -

other N - - - I I 

% - - - 3.2% 3.2% 

A depicted in table 4 .2 .1 both learners and facilitators were a ked to tell as to who 

facilitate the learning program. In responding to this que tion 37 (77.1 %) of learner and 

27 (87.1 %) of facilitator indicated t\1at formal school teachers who were emplo ed on 

perman nt term are a signed as facilitators of the program. On th oth r hand, 11 

(22.9% of the learner and 3 (9.7%) of the facilitators real d that from among tho e 

who facilitating the program in the area most were tho e purpo ivel emplo ed and 

trained facilitator . Fe (3.2%) of the facilitator indicated that facilitator of th program 

wer ther ( uch as agricultur extension worker and h alth ag nt ), were among th 'e 

who facilitated the program As umed that they may ba en adequate information on the 

ource of other facilitators adult learners were not re ponded on this cat gor . 

Furthermore, the inter iewed ORES and Zon education office -D cal per n, the four 

. ampl wereda xpcrt and R supervi ors al 0 confirm d xccpt tI w grad 10 

complet r who were employed by GOs and free s provid r in om plac , 111 
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mn t ca e , D rmal chool teach r , in add ition to th ir regular teaching of children at 

r : pecti 

Is are consid r d a facilitator of adu lt literacy program in and around their 

chool . 

From thi finding, \ e can conclud that 1110 t of the adult literacy program facilitators at 

th ' tudy area ar facilitated b formal school teacher, wh w re trained in teaching 

r I'mal S hool hildr n . 

T.'aining of Facilitators 

Th ucce of implementation of adult literacy program is large ly dependent on the 

quality of the training of facilitators as training builds their capacity to implement the 

program effi cti ly and efficiently. Literacy education programs are more likely to be 

efr ctive when Adult literacy facilitators are well trained, well supported and familiar 

with the context ofthe learner (McCaffery and John Oxenham 2008:11). 

Facil.itators should get pre- e rvice training for a minimum of 15 day on children and 

adult' behavior to understand their difference, abo ut preparation and utilization of 

teaching aid , instructional planning and assessment mechani ms and on how to mobilize 

COl1U11Unity to participate in FBE program. Furthermore, at each quarter of the ear on 

job training for 5 days hould be provided for facilitators OREB (2003 :9). 

In this regard respondent facilitators were asked about facilitators training, by whom and 

where the training wa provided. 
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Table 4.2. 2 Training conditions of facilitators 

- . 
Categori es R'spol1se Que tl 11 Wcredas 

&% Adal11iTu I"otal 

Bora lIu Dugda Ada'a 

0 , you trained Yes N - 2 2 2 6 

011 how to % - 6.7% 6.7% 6.7% 20.0% 

facilitate adult No N 7 6 6 5 24 
learning? % 23 .3% 20.0% 20.0% 16.7% 80.0% 

Total N 7 8 8 7 30 

% 23.3% 26.7% 26.7% 23.3% 100.0% 

If you train d, By Wer 'da N - - - I I 

bv whom? education % 16.7% 16.7% office - - -
By Zone N - I - - I 
education % 
office - 2S.0% - - 16.6% 

ByNGOs N - - 2 2 4 

% - - 33.3% 33.3% 66.7% 

TOlal N - I 2 3 6 

% - 16.7% 33.3% SO.O% 100.0% 

[I' you trained, Wereda level N - - 3 I 4 
\. here? % SO.O% 16.7% 66.7% - -

Zone level N - - - - -
% - - - - -

Center leve l N - I - I 2 

% - 16.7% - 16.7% 33.3% 

Total N ... - I 3 2 6 

% - 16.7% SO.O% 33.3% 100.0% 

- A it can be seen from Table 4.2,2, 24 (80%) of facilitators stated as no training was 

provided on how to facilitate adult learning in the area, while few 6 (20%) of the 

facilitators revealed that facilitators have got training. Majority of re pondents who tated 

that facilitators got training w re those facilitators working in project run b GO. 

imilarly, the interviewed wereda education experts and CRC supervi or participated on 

GO confirmed that, except few NGOs conducting ANFE project in the area offer d 

ome training for few temporarily employed facilitators, there wa no training provided 
. . . 

for permanent teachers or formal schools on how to facilitat adult literacy which how 

that large number of facilitators were not provided with training that nables th 111 I 

impJem.ent adult literacy program effectively. 
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Availability of budget to implement adult literacy program 

uug t i one of th ba ic input j. quired for the erG ctive implementation of any 

dll ali nal activit . Th 2007 buja International Work hop on dult iteracy called 

on gov rnment to d lieate al least 3 per cent of their national education ector budg t · 

t adult lit rae pr gram (Mc aughey and John Oxenham, 2008: 12). Th e cholars 

aLo cited that Lit rae . education program are more likely to be effective when 

urn i nt financial and human rc ources ar allocat d to programs (2008:2). 

cordingl as adult I arners may lack of acces information about the allocation of 

budget. facilitators were asked about the availability of budget for the implementation of 

dult Literacy Program in the ample area. 

Tabl 4.2.3 ailabi lit f budget for th program 

Item. Re pondent Categoric 
Re pOl1se Weredas rotal 

&% Adami 
s s Bora Tullu Dugda Ada'a 

Is there budget )t!s N - - I 0 I 
allocated for Facilitator %0 
the program - - 3.2% .0% 3.2% 

e\en )ear In No N 4 7 6 5 22 
the area? % 12.9% 22.6% 19.4% 16. 1% 7 1.0% 

Yes. but N 1 - 1 - 2 
not % 
su flicient 3.2% - 3.2% - 6.-% 

1 don 't N 3 I - 2 6 
know %0 9.7% 3.2% - 6.5% 19.4% 

rota I N 8 8 8 7 3 1 

% 25.8% 25.8% 25.8% 22.6% 100.0% 

Tabl 4.2.3 depicted that 22 (71.0%) of the facilitators stated that there was no budg t 

allocated for running the dult Literacy Program (ALP). On the oth r hand 6 (19.4%) of 

th > facilitator re ealed that they don ' t know whether or not it was allocated, and ~ V\ 

(6. ~%) re pondents depict d a ' there was budget allocated for th program n though it 

was not ufficient to implement the program ef~ ctively. urpri ingl , only 3.2% of th 

faci litator that indicated as there wa budget allocated for the program. 
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nreovcr, b th th intervie\ and [ocu group-di ClI sion re ult confirmed that th LP 

in tbe are had n budget allocated fr 111 th g vemment except few 

a proj ct in ome p cific ar as . In addition to this, th int rviewed 

that conduct 

REB focal p rson 

trnngl e ' pre ' d: "Except sOllie stationary and training costs that some times covered 

by the donor agencies und 10 'al 'GO , there was no single coin alLocated in past yellrs. 

lack ofbudget is a 'eries problem to implementlhe program in the area ". 

ducation Of'fice focal p r on al 0 said: "the main rea 'onfor nol training the 

fac ilifalOr" lack of continuou . jollow-up, not to fu(fill basic learning materials ./c)r 
teuming centers and lack of incentil e forjaci!itator lVas lack of budget ". 

From thi \V can conclude that abov all in surveyed area lack of budget for th 

program I the main [a t r that opens ways for others highly to influence and hind r the 

effective implementation of adult literacy program . 

Curriculum and learning materials employed in the program 

ppropriat learning material contribute significantly to the quality of the learning 

exp nence. dult com in to literacy programs with a range of previou xp rienc . and 

to knowing different things. s the result it may be difficult to det rmin in advanc a Ii t 

or an order of rele ant content. Rigid and pre-set literacy curricula have been criticiz d 

for not allowing uffici nt flexibility for learners, or for preventing people from changing 

their idea ab ut what the want to learn a the program develop . The option for 

de igning and producing them dep nd on the I arning approach and the real cont xt f 

th learner. 

r "B (2002: 14) al 0 tated that the content of the curriculum for adult ba ic literac. 

\ ould be prepared based on th need, of the community. In the r gion ubject provid d 

for adult include Afan romo, Mathematics and environm ntal ci nc 

ccordingly. both I arner and faci litators w r a ked which type o[ curriculum wa U ' d 

in th program. 
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Table ~.2.4 urriculum ed in adult Iiter'scy prooram 

,- --
Response Weredas lotal Items Respondellt Calegor) &% Adam i 

s Bora l ull u Dugda Ada'a 

~h t pe of I ormal education N - I 3 2 () 

curr icululll do Learners curricululll -
%0 - 2. 1% 6.3'Vo 4.2% 125°" 

you li se for the 
prog ram '! ,\ dull curricululll N 12 8 8 8 36 

prepared b) OEB % 25 .0% 16.7% 16.7% 16.7% r DOo 
--

Content iden ti lied N - 3 1 2 6 
by learners % 6.3% 2. 1% 4.2% 12.5% lhcmsclvcs -

N 12 12 12 12 48 
TOlal % 25.0% 25.0% 25.0% 25.0% 100.0% 

Formal education N - - I - I 
Facil itators curriculUIll % 3.2% 3.2% - - -

Adult curriculum N 4 8 7 7 26 
prepared by OEB % 12.9% 25.8% 22.6% 22.6% 83.9% 

Content identified N 4 - - - " by learner % 12.9% 12.9% lhcmscl ves - - -

rotal N 8 8 8 7 3 1 

% 25.8% 25.8% 25.8% 22.6% 100.0% 

it can b s en from Table 4.2 .4 with regard to the type of curriculum u ed in the 

program. 36 (75%) of th learner and 26 (83.9%) of the facilitator re ealed that adult 

curriculum prepared b OREB was used in the program. On the oth r hand fe but. 

almost qual number of respondents (about 13%) indicated that contents identified b 

the learner th mselve ere u ed as a topic of learning in the program, while 12.5% of 

the learner also reveal d that forma'l school curriculum ( ego Afan romo book) are 

u ed for adult learning in orne chool . 

The data rganized fr III qualitative information also supp rt the finding of qualitati 

data. Th interview d R gional ducation Bur au focal per on re aled that th adult 

ducation curriculum wa prepared by the bur au curriculum department expert ba ed 

on the minimum learning competence (ML ) prepared by REB. 

uperVlsor participated in FGD at ora wereda were stated a follow 
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, oll7e of th ' books ({\ ailable in the schools are puhlished before eight or nine 

years; there was no 'ingle text bookfor learners, even a there is no sufficient lext 

books in th ' . choolsfor reference, in some schoolsfacililators used by horrovlling 

fro m 'ach other o(the n 'arby schools leachers, and where there is no alternative 

. '0 /17 ' tea her also use formal chool hooks, while others teaching adults simply 

by writing alphohets mci numbers on the black board, March 812010. 

From th i finding, e can und r tand that the pre-set literacy curriculum by REB wa ' 

u (:d a learning re ourcc in the pr gram to teach adults but there are no ufficienl copie 

of 1 , t bo k both II r learner and facilitator at learning c nter 

Tabl 4.2.5 .Method empl yed in learning as essment process 

Response Weredas 
Total 

Item Re ponde at gori & % Adami 
nt Bora Tullu Dugda Ada'a 

Faci li tator or N 6 8 7 7 28 
Learner teacher onl) %0 12.5% 16.7% 14.6% 

Who invol e 
14 .6% 58.3% 

in learnin g Facilitator and N 2 I 4 2 9 
a se ment learner cooperativel) % 4.2% 2. 1% 18.8% 8.3% 4.2% 
proce ? Supervisors and N 3 2 I I 7 

\\ereda experts % 6.3% 4.2% 2. 1% 2. 1% 14.6% 
All stakeholders N I I - 2 4 
cooperati\cI) % 2.1% 2. 1% 4.2% 8.3% -

Total N 12 12 12 12 -48 
% 25.0% 25.0% 25 .0% 25.0% 100.0'Vo 

Facd itators or N 4 5 4 3 16 
Facilitato teacher onl~ % 
I' 

12.9% 16.1% 12.9% 9.7% 51.6% 
Facilitator and N 2 2 2 2 8 
learners cooperatively % 6.5% 6.5% 6.5% 6.5% 25.8% 
Supervi ors and N I I I I -4 
\\'ereda experts % 3.2% 3.2% 3.2% 3.2% 12.9% 
All stakeholders N I - I I 3 
cooperati vely % 3.2% 3.2% 3.2% 9.7% -
Total N 8 8 8 7 31 

% 25 .8% 25.8% 25.8% 22.6% 100.0% -

A se sm nt h Ips both I arn r and facilitators to e th pr gr S that i bing mad and 

area that need fu rther work. It designed to improve the proce. of t aching and I enning 

b) w rking with learn r ' to identify I arning n eds. Regarding t this both I am r ,nd 
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facilitator a k d who in 01 e in th learning a ses m nt process. Thu , as depicted in 

Tabl 4._.~. 8." % or the I arner and 51.6 % of the facilitat r tated a' it was 

impl 111 nted nl ' ith facilitator or teachers, whil 18.8% of the I arners and 25.8% of 

th ' fa ilitat r re aled that I arning was a sessed with the coop ration of facilitator and 

1 arn r . Th remaining 11 r pondent 14.6% of the learner and 12.9% of the 

fa ilitator r al d that as es m nt in the program was implemented with the 

up r 1 or and wer da educati n e perts. In addition, very few (8.3%) of the learners 

and 9.7 % of the facilitator revealed that it was implemented through the direct 

invol ement of all concerned takehol.ders. 

From thi we can conclude that a teacher based approach was highly dominated the 

a. ment t m of the program in the study area. 

Table 4.2.6 ontinuit 1 and u tainability of the program 

Response Weredas TOlal Il~m Re pondents Catego N&% Adami 
ry Bora Tullu Dugda Ada'a 

Was the No N 8 6 10 6 30 

program Learners %0 16.7% 12.5% 20.8% 12.5% 62.5% 

continuou ly yes N 4 6 2 6 18 

going on in % 8.3% 12.5% 4.2% 12.5% 37.5% 

your No N 6 4 6 6 22 
locality? Facilitators %0 19.4% 12.9% 19.4% 19.4% 7 1.0% 

)' '5 N 2 4 2 I 9 
% 6.5% 12.9% 6.5% 3.2% 29.0% 

Table 4.2.6. compare the vi w of learner and facilitator on continuity of the adult 

literacy program in the surv yed areas. As it is evident from the data in th tabl 4.2.6. 

62 .5% of the learners and 71 % fthe facilitators witne s that the program wa not going 

on continuously. In aying thi learners from Dugda and Bora respondents and facilitator 

from Bora, Dugda and Ada a respondents from facilitators took th highest har from 

sample wereda. A ~ w. 37.5% of the learners and 29% of th facilitator , how r. 

maintain the vi w that the program was continuously going 011. 
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lnl~n' i wed du ation cxpel1 and uper i or participated in F D al 0 indicated that 

I am r som ti m dr pped-oll t from the program becau e of different rea on., ne of 

thc,'e bing the program was n t going on conti nuously. s evidence the Adami-Tullu 

\ crcda ducation offic~ foca l per on also stat d: " In this year there were many etdullS 

enrol/'d (or the program. but at thi time there are only /1-/,11 of (he initially enrolled 

adult learners ". 

Tabl 4. _.7. R a on f r the di continuity of th program 

Ilem~ Re po-
Response Weredas '10lal 

atego ri &% Adami 
ndenl Bora Tullu Dugda Ada'a 

Lack or awareness about N 2 - - I 3 
Learne Ihe program % 
r 4.2% - - 2.1% 6.3% 

Whilt do ) ou Adults lack of ample time N I 4 4 4 13 
thm!.. wh) the to learn % 2. 1% 8.3% 8.3% 8.3% 
program did 

27. 1% 

not going on lack or facilitated learning N 2 5 7 5 19 
cont inuou.l) ') condition % 4.2% 10.4% 14.6% 10.4% 39.6°0 

learning venue &schedule N 3 I I 2 7 
is not confortable % 6.3% 2.1% 2. 1% 4.2% 14.6°'0 

Lack or local go\ernment N - 2 - - 2 
leaders attention % 4.2% 4.2% - - -
Lac!.. or program N 4 - - - 4 
implementation guidance % 8.3% 8.3% - - -
Lac!.. or awareness about N 3 - 2 - 5 

Facilit the program % 10.3% 17.2°'0 alor - 6,9% -
Ad ults lack or ample time N 3 4 2 6 15 
to learn % 10.3% 13.8% 6.9% 20,7% 51.7°0 

lack or facililated learning N 2 2 I - 5 
condition % 6,9% 6.9% 3.4% - 17,2% 

learning enue &schedu lc N - I - I 
i ' not conformable % - 3.4% - 3.4% 

Lac!.. or loca l government N - I I - 2 
leaders allention % - 3.4% 3.4% - 6.9% 

Lack or program N - - - I I 
implementation guidance % 3.4% 3.4°0 - - -

Tabl 4.2.7 compare the view of learners and facilitator on th oCthe 

discontinuity f th pr gram f adult lit racy in the sur eyed ar a of th zon . it i: 

ident fr m the data in the table, 39.6% of th I am r tat d that lack of fac ilitat d 
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learni11 0 conditi 11 i the main ob tacl in th ar a. while n th th r hand 51.7% of the 
t:> 

facilitat r. witn that til main b tacJ wa adult lack of uITicient or appropriate 

lim ' t learn. 

~ w. (_7.1 %) of the learn rs upport the id a of facilitator, and 17.2% of th 

fa ilitator . al upport th idea of learner reflected above. In addition, 14.6% of the 

learn r tat d that the other ob tacJe is learning venue s lack of facility and un 

of chedule, v hile 17.2% of the facilitators r vealed that lack r 
av.arene about th importance of the program was one of the causes for the 

di 'continui t of th program in the area. 

imilarl . in ignificant numb r f re pond nts (8.3%) of th adult learners and 3.4% of 

the facilitator) tated that lack of clear work guidelines and 4.2.% of th adult learn r 

and 6.9% f the facilitators indicated that lack of local government attention al 0 had 

ome contribution for the di continuity of the program. 

From thi . clearl we can understand that in the study area adult literacy program i not 

continuously going on becaus of different factors such as lack of facilitated learning 

conditions. learner s lack of appropriate learning time lack of basie facilitie in th 

1 arning c nt r etc. 

Both r pondent were al 0 a k d to evaluate the quality of adult lit racy program going 

n in th ir I cality and the fI !lowing table hows the i w c Ilected and organiz d 

during th stud . 
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Tabl 4.2 .. The Quality f thc provision of ALP in at the stud y area. 

-
Respollse Weredas I ntal 

It~ll\~ Rl!spondl!111 ( 'alcgor) &% Adami 
s Bora Tullll DlIgda Ada'a 

f--
VCI') good N 5 3 3 2 I -Ll!arnl!rs %0 10.4% 6.3'Yo 6.3% 4.20/0 27 1"/1) 

I ~ 't 'Ill of dull 
Li lcracy good N - I 2 2 5 

progrnl1l % - 2. 1% 4.2% 4.2% 10.-1% 
implel11l!ntat ion 

sati factory N - I I I 3 
in til.: area 

% - 2. 1% 2. 1% 2. 1% 6.3% 

poor N 3 7 6 7 23 

%0 6.3% 14.6% 12.5% 14.6% 47.9% 

Vcry poor N 4 - - - 4 

% 8.3% - - - X.3% 

rotal N 12 12 12 12 48 

% 25.0% 25.0% 25.0% 25.0% 100.0°0 

Very good N - 2 I I -I 
Fa ilitators % 6.5% 3.2% 3.2% 12.9% -

good N 2 2 I - 5 

% 6.5% 6.5% 3.2% - 16. 1 %, 

sati ractor N 0 0 2 2 -I 

% .0% .0% 6. 5% 6.5% 12.9% 

Poor N 5 3 3 4 15 

% 16. 1% 9.7% 9.7% 12 .9% 48.4% 

Very poor N 1 1 1 0 3 

% 3.2% 3.2% 3.2% .0% 9.7% 

Total N 8 8 8 7 3 1 

% 25 .8% 25.8% 25.8% 22.6% 100.0% 

it can be observed from table 4.2 .8 almost the ame number of respondent (47.9% f 

the learners and 48.4% o f the facilitator) stated as the quality of the program pI' vi i n i 

poor, and few respondents, (8 ."% of the learners and 9 7% of the facilitator ) tat d a it 

wa v ry poor. In contra t, 27.1 % of the learner and 12. 9% ofth facilitator cit d a the 

program wa very good , and 10.4% of the learners and 16.1 % of the facilitator indicat d 

a the quality of th program wa good, while few respond nt (6.3% of the learner and 

12. 9% of the facilitator.) indicated that the program going on in th area wa not good or 

not poor, but it was in average or satisfactory. 
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The qualitati data organi zed al 0 supported the finding of the quantitative data. The 

in1 r iewed educational experts revealed in many chools teachers facilitating the 

program by walking m )re than 8 to 10 KM distance, and sometimes they not reacb on 

tim . Som t achers al 0 carelessly participate on this teaching program, as th re is no 

additi nal gain or inc nti e for their contribution. 

up r l or participated in F D, at Dugda wereda also strongly sta1.ed : " om limes 

even f a ililalors themselves dropped-out.fi'om the program and learners return back 10 

their home by wasling of Iheir lime, in many learning centers this resulted in the high 

dropout of learner . n. 

Woreda Education office's performance regarding the program 
implementation 

Constitutionally Woredas, the lowest level of elected, full-time government structure are 

the most important unit of sub-national government. They consist of elected council and a 

et of $.ector offices, which serve as implementing agencies and contact points with the 

communities. 

ince 1994, the Ethiopi an government has embarked on decentralization process, which 

would brings decision-making power to wereda level (MOE, 2008:7). Of the government 

budget, 85% will be directly allocated to the woreda level, Ongoing efforts which ar 

already well underway include the decentralization of responsibilities to woreda , the 

assignment of expenditure and revenue responsibilities the transfer of regional and zonal 

staff to woredas, as well as plans for optimizing local working power as the are 

cOllsidered to be the key local units of government. Thus, Wereda Education office are 

th main implcmenters, and the ones who control the purse string of education. 

In thi regard the sample respondents asked how wereda education office ar ffectiv 

in timely planning, organizing and leading adult literacy program. Thus table 4.2.9 

how the response of both learners and facilitators. 

80 



• 

Table 4 .2.9. Wereda Education ffices ffectiveness in pl anning, organizing and leading 

th - program 

Response Wcredas I'otal 
It 111 R'spondcnt ategnrie &% Adami 

s Bora Tullu Dugda Ada'a 

WEO Very \ cak N - - - - -
ffect iv ne Learners %0 - - - --

in pl a nning \ cak N 6 4 5 4 19 
organtZlng % 12.5% 8.3% 10.4% 8.3% 39.6% 
and leading 

average N 6 6 5 5 22 
the program 

% 12.5% 12.5% 10.4% 10.4% 45.8% 

strong N - I 2 I 4 

%0 - 2. 1% 4.2% 2. 1% 8.3% 

cry strong N - I - 2 3 

% - 2. 1% - 4.2% 6.3% 

N 12 12 12 12 48 
Total % 25.0% 25.0% 25.0% 25.0% 100.0% 

Ver) \leak N I I - - 2 
Fac i li ta(or~ % 3.2% 3.2% 6.5% - -

weak N 3 - I - 4 

% 9.7% - 3.2% - 12.9% 

a cragc N 2 3 6 6 17 

% 6.5% 9.7% 19.4% 19.4% 54.8% 

strong N I 2 I I 5 

% 3.2% 6.5% 3.2% 3.2% 16. 1% 

very trong N I 2 - - 3 

- % 3.2% 6.5% - - 9.7% 

Total N 8 8 8 7 3 1 

% 25.8% 25 .8% 25 .8% 22.6% 100.0% 

As it is observed in tabl e 4.2.9 , among the total r spondent groups, 45.8% of the learner 

and 54.8% of the facili tators stated that it was in average, while 39.65% of the learn r 

and 12. 9% of the facilitators wer revealed that the wereda education office performanc 

in planning, organizing and leading ALP was weak. 

However few respondents (14.6% of the learners and 25 .8% of the facilitators) l' vealed 

that their performance in running adult literacy was either strong or very trong in ampl e 

ar as . A information obtained from FGD indicated, the respond nts who repli ed a 

strong and very strong may be those adults learning or facilitators teaching at project 
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learning c nt r . Il reo 111 g n ral, though majority of b th respondent indicated a ' the 

el of w reda education offic in planning, organizing and leading i' at 

a erage. the n xt re ult [b th learner and facilitators (39.6% and 12. 9% respectively) 

ho a it wa 

education ffic 

ak. From thi ' we can conclude that, a the p rformance of wereda 

not tr ng nough in planning, organizing and leading of adult 

litera y. it ma ha negative contribution in th implementation of the program. 

imi larl how w reda ducation office [fecti 111 program 

implem ntation, folio -up and valuation of the program. 

Tabl 4.2.10. ereda Education ffice effectivenes in implementat ion fo l low-up and 

al uation of the program 

Rc pondenls 
Response Weredas 

atcgory &% Adami 
Item Bora Tullu Dugda Ada'a 

Vel') \\'cak N I - - -
Learners %0 2.1% - - -

weak N 5 4 6 6 
WEO % 10.4% 8.3% 12.5% 12 .5% 

effectivenes in averagc N 4 6 6 3 

implementation, % 8.3% 12.5% 12.-% 6.3% 

fo llow-up and slrong N 2 I - I 

eva luario n %0 4.2% 2.1% - 2. 1% 

vel) lrong N - I - 2 

% - 2. 1% - 4.2% 

N 12 12 12 12 
TOlal % 25.0% 25.0% 25.0% 25.0% 

VCI) weak N - I I -
Facililators % - 3.2% 3.2% -

" eak N 5 - 2 -
% 16.1% - 6.5% -

avcrage N 1 2 4 7 
% 3.2% 6.5% 12.9% 22.6% 

trong N 2 4 1 -
% 6.5% 12.9% 3.2% -

very lrong N - 1 - -
% - 3.2% - -

TOlal N 8 8 8 7 
% 25.8% 25.8% 25.8"0 22.6°0 
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~ it i evident from tabl 4.2 . 10. here al 0, 39.6% of the learner and 45.2% or the 

acililator ' taled that the pcrG rmancc of wercda education office in program 

implem ntati n. (011 -up, and e aluation of adult literacy program was neither strong 

nor ak. but m diu1l1. 

n th oth r hand. 4 .9% of lh I arner and 29.1% of the facilitator re pectivel 

r \ eal d that th ir performanc in imple1l1 nting, following up and evaluation I' the 

program wa weak and er w ak. However, 14.6% of th learn r and about 25.8% of 

th facilitator tated that th ir p rformance was strong and very trong re pectively. 

G n rail ' . a it can be en from tabl 4.2.10, relatively more re pond nt revealed that 

the p rf, rmance of \\ereda ducation office in implementation, following-up and 

aluation of the program was at medium level (about 84.8%) while about 75% of both 

the re pond nt indicate their performance as weak or very weak. 

In addition, from the intervi \i ed education experts, Adami-Tullu wereda education 

office focal p r on stated: 

A. there is high work load on the individual took re ponsibility to following-up of 

the program, most of the time priority was given for formaL education activities, 

e) en in the future, unle. ·s the current ·tructure improved or other re pon 'ible 

expert who closely following-up the program is assigned and sL!/ficient budget is 

allocated, I could not expect improvement on the peJjornwnce of adult liter({(_J" 

program. 

Participants of FGD al 0 indicated that at all level priority given for forma l ducation 

acti ities, because exp rts and supervisors and even teach r mor e aluat d with their 

performance in formal ducation program activ itie . 
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from thi finding, can conclude that, lack of responsive tructurc at all level , may be 

on of th main factor that negativ ly affect the implementation fall wing-up and 

c al uation tem of the I rogram . 

4.2.11. Current statu of ALP in the area 

In rd r t amine th tatu of the prooram and to what extent gender equity 

maintain d 111 the implementati n of the program the researcher tried to as e and 

coli t the past three ears data related to plan and achievement of th program from th 

REB, zone and four urve ed wereda education offices. But at the weredas level 

LUl[ortunately th re eal'cher could not get concrete evidence that help to compare th 

arl plan a11d achie ement f weredas whi l ome aggregated data were collected and 

rganiz d from the zone and th regional educational in titutions. Accordingly, available 

data were organized in the following tabl s. 

Table 4.2 .11.1 plan and accomplishment of ALP at regional level 

Plan Achievement Percentage 

Yeal' M F T M F T M F T 

2007/8 400,000 400.000 800000 108,475 53970 162445 27 13.5 20 

2008/9 450,000 450.000 900,000 80585 3947 1 12,056 18 9 13 

2009110 500,000 500.000 1000,000 85 ,209 62,674 147,883 17 12.5 14.8 

.~Ollrce, Oromta Education Bureau. 

Table 4.2.1 1.1 shows the plan and performance of the adult lit racy program in ronl1a 

regional state in past three year. As it can be seen from the table th figure of planning 

is increa ing ev ry year by fifty thou and, whil in contrast the performance i d creasing 

e cry year. The plan p rformance in 2007/8 was totally 20% while the plan p rformancc 

of female participant \ as onl 13.5% and that of male adult participant v a 27%. 

Furthermore the plan p r~ rmance of the r gion was decreased in 2008/9 . 

Only 18% of male adult and 9% of female wa participat d on th program in th ar. 

The total plal1 performance al 0 redu ed from 20% f2007/8 to 13%. imilarl , th t tal 
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plan p r~ rman c of thi s year al 0 only 14.8%, whil the achi vern nt of both male and 

r male adult participants show 17% and 12.5% rc pectively. 

Fr 111 thi e can c n lude thal, th plan performance of adult literacy program in the 

region (mo t pr babl in all z n of r mia) i very low which need due attention . 

Tabl 4. 2. J 1.2 hO\l ing plan and accompli hment of ALP at z ne level 

, ear Plan Achievement Percen tage 

M F T M F T M F T 

2007/8 9097 6475 15572 4153 2631 6783 45.7 40.6 43.6 

2008/9 22028 22028 44056 7547 3979 11526 34.3 18.1 26.2 

20091 10 15924 8630 245-4 7940 5108 13048 49.9 59.2 53.1 

Source. Eu ' f SholVo =one Education office. 

Table 4.2.11.2 sho s the plan and performance of the adult literacy program in a t 

howa zone in past tlu'e ear. s the data in the table indicated the plan pelformance or 

th zone in 2007/8 sho 45.7% for male and 40.6% for female adults, while the total 

plan performance of th zone wa 43.6%. imilarly if we se the plan performanc of 

2008/9 th ame table how that the plan performance of the zone generally deer a d 

from th plan performanc of the predecessor year by 17.4%. 

In addition th plan performance of male and female adult participants al 0 imilarl 

decreased from the plan performance of 2007/8. Howe er, the plan performanc or 

200911 0 e m relatively better when compared with the predece Sol' years. Beau it 

how 49.9% for male and 59.2% for female while the total plan performance f th 

zone is S" .1 %. 

The qualitative data r Lilt were strongly consi t nt with th quantitati e data. For 

instance, majority of th uper i ors participated n th FGD indicat d that dr p-out f 

I arner wa their major probl m. 
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Thi finding karl indi cate that, totally the number of adults participate on the pr gram 

in pa t thr e ear ' wa' insignificant. Moreover the number of ~ male adults wa' 

relati I I w a c mparc to mal e participant, 

4.3. Analysis of the Major independent variables' rating scale 

Tabl 4,"'. 1 ar n about LP, planning and management system and organization 
y tem of the program . 

Re pond S Influencing Respo Rating scales 
ndent -cnt N Variable RM 

& 
%age non Very Low Aver High Ver Total 

e low age high 
Awarene s or N - - - I 9 38 48 

I ALP %age 3.30 17.90 78,80 4. -dull imponance - - - % % 0/0 100% 
Learner Planning & N I 6 10 20 10 I 48 

2 managing %age 2.0 12.50 20.83 41.67 20.83 2.08 2.7 
system 8 'Yo % % % % 0/0 100% 
Program N 2 7 15 15 6 3 48 

3 Organization %age 4.1 14.58 31.25 31.25 12.50 6.25 2.5 
system 7% % 0/0 

% % 0/0 100% 
Awareness of N - - I 3 6 21 31 

) ALP 9.70 19.35 67.74 4.5 %age 
facilita- importance --- - 3.2% % 0/0 % 100% 

tor Planning & N 2 3 6 11 7 2 31 
2 managing %age 6.4 19.35 35.48 22.58 6.45 2.8 

system 5% 9.7% % % % % 100% 
Program N 5 6 4 9 5 2 31 .., 
Organization 0/0 16. 2.3 J 

ystem 13 19.35 12.9 16.13 6.45 
% % Oft) 29% % 'Yo 100'!!" 

N= number. MR = mean res on e p 

Table 4.3 .1 hows the awarene of the learners and that of the facilitator r garding th 

importance of adult lit racy program planning and management practic of th program 

at the area and how the program organization takes place. 

4.3.1.1. Level of awareness about adult Literacy Program 

To understand th awarenes el of participant about th importanc of adult lit racy 

program. both learn r and facilitators a ked to what ext nt it facilitat p r nal 

de lopment on the part of the learner; increa e learner ' awar n about ocial change 
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and nable them to implement ' uch change' develop conceptual and theoretical 

under tanding of adult I arner ; e tabli h the learner capacity to so lve indi idual and 

o ictal problem ' ; and to what extent it devclop . the learner ' competency and ma tcry 

r specifi ki II . 

Thu . a depicted in Table 4."".1,38 (78.8%) ofth adult learners and 2 1 (67.74%) orthe 

facilitator indicated that the c mmunity is clearly aware about adult literacy program by 

ch 0 ing 'v ry high option in the rating cale, while 17.9% of the adult learner and 

19.35% of th facilitator tat d that the awarenes about the program in the area is high. 

s it can be een from the same table the overall mean for participants from all four 

r da i 4.8 for learners and 4.5 for facilitators rated out of 5.0. 

Ba ed on thi finding a both groups of respondents score high mean average, it can be 

aid that th yare all aware of the purposes of the program. 

4.3.1.2. Plan ning and Management System 

Planning i a skill of arranging or organizing activities, resource and facilitie for 

running a pecific program of educational activitie . In this case the study participant 

were asked to indicate their views regarding systems of planning and management in 

practice. The focus area of rating points include: 

about the effectiveness of existing structure to plan, manage and lead the adult 

literac program; 

The extent of di cu ion made before planning with beneficiaries on the major 

community problem . 

the effort made to a ess learner ' needs and develop valid learning activiti 

ba cd on tho ne d ; 

the ffort made to involve learner in decisions or what where. how. when and 

duration of the learning program' 

Awareness created on th part of the learn rs r garding th b n fit the \. ill 

obtain after the completion of the lit racy program; 
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Th effort made to make I am r und r tand ab ut the objective of learning 

pr gram during the planning proce 

The xt nt of di u i n made with all adult learn r on the appropriaten s of 

learning time before learning program wa cheduled, and try to ch dule the 

program on lack tim flearner' etc. 

R three and nin fTabl 4.". t show that 20 (41.67%) [the learners and 11(35.48%) 

f th facilitator rated the I e l of planning and management sy t m of the area a it was 

r high, but at medium level. On the other hand from the total respondent 

20. "% of th learn r. and 22 .58% of the facilitator tat d that the planning and 

manag ment y tem of the program in th area were highly practical , while 33.3% of the 

learn rand 29.05% of the facilitators in contra t revealed that the program planning and 

rna nag ment y tern i b low average in practice. 

Ev n though, their number i very few, (2.08% of the learners and 6.25% of the 

facilitators) tated as th r 1S no isible planning and management system regarding LP. 

In addition a it can be en in the last column, grand mean for all participant how that 

2.7 for learner and 2.8 for facilitator rated on five point cale . Thi value i 

the medium core (3.0) for both groups. 

than 

Therefore, it would be afe to conclude that the planning and management practice in 

th sur eyed area are r lati ely low. In other words, it can b aid that the e isting 

structure were less effective to plan and manage the adult literacy program in appr priate 

ay: discu ions made on community problems were Ie atisfactory; ther w r liltl 

effort made to as ss learner ' n ed and design th program ba d on tho ne d : 

ar a of great tint re t to th arners were not con sid red; ther wa Ie s involv m nt 

of learner in making dccision about what, when where and how it will be I arn d. 

4.3.1.3. Organization sy tern of the program 

R ga rding tl1 rganizational y tem of the pr gram, r pondent \ re a k d t rat 

whether th learning cent rs wer located at an a c ibl central pIa 
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for all adult I arn r ; effl:cti en of M to co rdinat and manag the pr gram; Ie cl 

of c mmunit I c 11lribution to trength n learning center; and the effort made to group 

I arner in th ir age Icn:,l to a id the disagreement that may ccm a ' the re ' ult of age 

oap among I arner . 

Then, a it an be en n row four and t n in Table 4.3.1 about 50% of th learn r (i.e. 

31._5% + 14.58%+4.17% and 48.38% of th facilitator were revealed that the 

organization y t m of the program at the area is low; very low; as well as none effective. 

In contra t ] 2.5% of tbe learn I' and 16.3% of the facilitators revealed that the program 

organizati n tern of the program higb and almost the same number of few r spondent 

(6 .25% f I am I' and 6.45% if the facilitators) stated as it wa very high. Wh re a 

., 1.25% of tb learn rand 29% of th facilitators indicated a it wa at average Ie el. 

The grand mean r spons for all participants also shows 2.5 for the learners and 2.3 for 

the facilitator when rated on five point scales. As this value is less than the medium 

cor for both respond nt groups, we can understand that the program organizational 

tem of program in urveyed area is generally less effective. This means, the learning 

venu wa not elected bas d on the interest of all participant and the c nt I' 

management committe establi hed in the center is Ie s eft! ctive in organizing and 

managing of the program. 

The community around th c nter did not consider the cent r a it own prop rt and 

th r fore not initiat d t contribute human and material r ource for tr ngth ning the 

center and th I' might b ag mi match of I arners in th la room, \ hich may lead 

them to being h to exer is active participation. 
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Table 4.3.2. R s mc allocati on and utilization urriculum and content identification . 

and Learning methodol gy applied in the implem nlation or ALP. 

SN Influcncino Rc po Rating cales 
Variable ndent RM 

S I & 
Vel' Total % age none Vcr Low Aver High 

low age high 

Allocation & N 2 3 12 20 II - 48 

ulilizali n of %age 2.7 -Adult Reso urces 
3.-% 6.3% 24.3% 41 .7% 23.6% 10()~o 

Learn Curriculum N I 4 14 13 13 3 48 
r & content %age 2.08 8.33 29.17 27. 10 27.09 6.25 2.9 

identification % % % % % % 100% 

M thodolog N 4 3 9 14 15 3 48 

U d %age 8.33 6.25 18.75 29.17 31.25 6.25 2.88 
% % % % % % 100% 

Allo ation & N 8 6 6 4 6 I 31 

utilization of %agc 25.8 19.35 19.35 12.9 19.35 1.9 
Resources % % 0/0 % 0/0 3.2% 100% 

faci lita Curriculum li 3 3 6 10 8 I 31 
-tor 

& content %age 19.35 32.26 25.8 3.23 2.7 
identification 9.7'10 9.7% % % % % 100% 
Methodology N I 4 6 7 10 3 31 
LI S d °It,age 12.9 19.35 22.58 32.26 2.97 

3.2'10 % % % % 9.7% 100% 
N= number. MR = mean re p ol1 se 

Table 4.3.2 shows the response of study groups in rating of resourc allocation: 

curriculum and content identification and learning methodology applied at th study area 

during the implementation of adult literacy program. 

4.3.2.1. Resource a llocation and utilization 

Inadequate facilities in ufficient training of teachers/facilitator , shortage of books and 

other teaching material indicate the low quality of education provided (MO , 2007: 2 1). 

Regarding the allocation and utilization of re ource for adult literacy program. 

respondent wer a ked to rate the level of budget allocated e er ear fo r the program: 

efforts made to fulfill necc ary faciliti s for the center for running th program 

moothly in the area; sufficiency and quality of teaching and learning mat rial allocat d 

for the centers . 
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ThL:n, the aggr gat r Ion e of all respondent in Table 4.3.2 shows that 41.7% of the 

I arner and 12.9% of the fa ilitator stat d the resource allocation and utilization Ie l or 

their c nter i at average level. But about 34.1 % of the learners and 64.5% of the 

fa ' ilitator indicat d that the t m of r soW"ce allocation and utilization in the area i ' 

le,'s ff! tiv or ven th~ re ar places where ther were no teaching mat ri al a a whole. 

p ciall out of th . about 29% of b th the re pond nt revealed that there were no 

pccifically identified learning materials in the learning center of the tud y area. In 

addi tion. th grand mean for all th pal1icipants al 0 showed 2.7 for the learner and 1.9 

for the fa ilitato1' Ollt or liv point scale. 

Thi indicat s that on a rage, both respondent groups repl ied that the level of thi factor 

i ver 10 than medium point (3). Specifically, majority of the respondent facilitators 

reported a it is ery low or none, achieving grand mean core of 1.9, out of five point 

core. Thi would impl that the level of allocation and utilization of resource for the 

pr gram at grass root Ie 1 was relatively low or insufficient to implement adult literacy 

pr gran1. In other word , there wa no sufficient budget allocated and availability of other 

learning facilities was poor in quality. 

4.3.2.2. Curriculum and Content Identification 

s it has been stated in th cW"r nt national Education and Training Policy, the learning 

content of adult ducation prepared based on the needs and condition of adult 1 arner . 

focusing on understanding, changing, protecting and utilizing the social and natural 

environment, and promoting problem solving skills and capacities of adult (OREE 

2009:34). 

With this regard, r spond nts w re asked to rate some content and curri ulum r lat d 

1 ment uch a the appropriat nes of curriculum prepared for the program th ir r Ie in 

identification of content t be I arnt the extent of the cont nt taught relat d to th dail 

i Lies of learner, level or learn rs involvement in identification or adaptati n of c ntent, 

and the effort made to lo(;aliz curriculum prepar d at r gional I I to the I cal c ntcxt. 
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cc rdingl ,a it illu trated in Table 4.3.2 above 27.1 % f th learner and '"'2.3% of the 

fa 'i litat r ' tat d a th qualit of curriculum supplied and sy tern of contcnt 

idcntificati n during I-arning i neith r low nor higb , but at avcrage level. But, about 

.... 9 . - % of the learn rs and 38.75% of the facilitators revealed that below av rage, in 

contra t '"' '"'. '"' 5% of the learner ' and about 29% of the facilitators indicated that it is abo e 

a erage. Th grand m an for all participants of surveyed areas is also 2.9 for learn r and 

2.7 for th facilitator out of fi e point cales. 

In addition to th quantitative findings, data gather d from interview and FGDs reveal d 

that most of program facilitator were formal school teacher; they were not get train on 

ho\, to localiz or adapt th curriculum to the context of the learners. 

Zone Education offic focal per on stated: 'As facilitators are not trained in how to 

facilitate adult learners many of them rather than imply using of the text of adull/ileracy 

prepared by OREB, they could not localize the lext based on the conlexf of the learners. 

Then, fhey fried 10 teach adulls as they teaching the child informal system n. 

From the e findings, we can easily conclude that there is no unique and ingle curriculum 

and content that atisfie the needs and interests of all adults. As the living cont xt of the 

community is different from place to place and from communit to community, u e of 

diversifi d and contextualized content and curriculum is important to r alize th 

objecti es adult literac program. 

4.3.2.3. Methodology Used in adult Literacy program 

ethods are the techniques processes and stages by which adult learn rs under tand 

program content in ord r to attain the desired teaching and learning obj cti . Th al' 

vehicle through which the objectives of the program ar realized. ach method entail a 

et of learning activitie , teacher and learner interaction , and the 1I of r ollrce and 

facilities which are all carefully coordinated to lead to th achievement of program goa l 

( boku and L koko 2007: 168). 
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" ordingl , r p nd nt w re a ked t rate the teaching meth d em pi yed in adult 

litcrac program f th ' ur yed area in term of it focu on olving learners pr blem ', 

it m r mpha is on practical app lication, its encouragement f learners to tak 

re. , n ibilit fi r th ir own learning, encourag dialogue among learner on critical and 

ontro rial i ue, it Ilcxibilit ba d on the ubject or cont nt to be c vered. o. a it 

an b n in Tabl 4 .... . _,29 . 17% or the I arner and 22.58% of the facilitator reported 

that th lyp r m thodology u d in adult lit racy program wa at average level. 

n the oth r hand " 1.25% of the learner and 32.26% of the facil itator stated that in 

approaching of adults the teaching method used by facilitator was high when e aluated 

u ing of rating cal, and 6.5% of the learner and 9.7% of the facilitator revealed a it 

\ a er high. While in contra t to thi 16(about 33.33%) of the learn rs and 12 (about 

"5.45%) of the facilitator had r plied that the methodology used wa below the average 

point that mean low cry Iowa well as none existent. 

H reo thi finding impl ie that r latively the existence of using appropriate tea hing 

method i an ncouraging point to trengthen adult literacy program in the area. In 

addition, hen we compare th grand mean for all participant of urveyed ar a , it 

howed that 2.88 for th learn r and 2.97 for the fac il itators were obtained out ofth fi e 

point cale . These rating cal are below the average point (3). 

The implication of the exi tence of different leve l of respon e in thi finding h re indicat 

that. there i no ingle and pre-determined method of teaching adults, unlike in the formal 

program, rather fl xible and context focu ed approach of learning m thod i hould 

applied to realize the objectiv s of adult li teracy program. 
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Table 4 . ., .3. Facilitat r c mpctcn , Impl mentation y tem or th program. and 

}-oll W-UI and monitoring syst 111 of ALP. 

P) lnflu ncing Rcspo Rating scales 
ndents ariabl ndent RM 

& Total nOllc Very Low Aver High Very 
O/oaoc low age high 

Faei I itator N 5 3 12 16 12 48 

c mp ten %age 10.42 25% 2.6 
dull "A, 6.25% 33.3% 25% 100% 

Learn 
Implementation N 2 6 12 15 10 

.., 
48 -' r 

%age 4.17 12.5 31 .25 20.83 6 .25 100. 2.7 . tern 25% 
% % % % % % 

Follo\ -up & N 2 3 17 12 13 I 48 

1110n itori Il g 'Yoage 35.42 27. 10 2.7 
4. 17% 6.25% 25% 2.08% 100% 

system % % 

Facilitator J'.' 6 4 8 8 3 2 31 

comp tene), %age 19.35 12.9 25. 8 25.8 6.45 2.13 
% % % % 9.7% % 100% 

Facilita 1m plementation 1"'- 7 5 7 7 4 1 31 
-tors tem %age 22.58 16.13 22.58 22.58 12.9 2.0 

% % % % % 3.2% 100% 

Follow-up & N 9 3 5 7 5 2 31 

mOil itori ng % 

16.13 22.58 16.13 2.1 

system 29% 9.7% % % 0/0 6.5% 100(% 
N= number, MR = mean res onse p 

Table 4.3.3 shows the aggregate response of tudy groups in rating facilitators' 

competency implementation, follow-up and monitoring system of the program at th 

stud area during the implementation of adult literacy program. 

4.3.3.1. Facilitator' ompetency 

M affi ry Merrifield and Millican (2007: 207) u ed th following statement quot d b 

Oxenham in 2004, to reflect the decisive role of facilitators in the implem ntation of 

adult literacy program. "The quality and effectiveness of any adult education program 

ob"iously depends crucially on the class instructors or facilitators : it is they who actually 

tellch or interact with the intended beneficiaries '. 

Accordingly, both learners and facilitator asked to rate level of facilitator' omp t ncy 

in term of: their recruitment and selection' sufficiency and quality of training provid d: 

continuous effort made to update their capacity; their motivation to h Ip adult learner: 
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th ir abilit of u ing teaching aid while they facilitate th program' their ability to 

fa ilitat c nditi n for reO ction f th ir experience and make dialogue among learners: 

the ir \villingnes accept con tructive critici m and made changc ' on th learning 

proc s acc rdingl ; tc .. in th impl mentation of ad ult lit racy program in their areas. 

n equentl , a it can be bred in Table 4.3.3 16 ("3.33%) of the learner and 

25.8% of the facilitator indicat d that the competency of facilitator in facilitating adult 

litcrac program was at a erage level. On the other hand 25% of the learners and 9.7% of 

the facilitator tated that it Ie el was high and only 6.45% of facilitators stated that their 

c mpetenc r high. While in contrast 25% of the I arners and 25.8% of the 

fa ilitators r sponded a it is low. imilarly 6.25% of learners and 12.9% of facilitators 

tated a it i v ry low. And 10.42% of the learner and 19.35% of the facilitator 

r \' aled that it was none xisted. 

Thi implie 

fa ilitator ) 

that majorit of the participant (41.67% of learners and 58.1% f 

r sponded as the facilitators competency in facilitating adult literacy 

program was below av rage, while only few of them ( 25% of learner and 16.15% of th 

facilitators) responded a above average. 

In addition, as a whole, the grand mean responses (MR) obtained from adult learners and 

facilitator and reported at th nd column of Table 4.13.3 indicated 2.6 for learners and 

2.1 for that of facilitator out of five rating cale. The implication hcre i that exi tence of 

lo\\' level of facilitators competency would be one of the xi ting problems for limiting 

the effectiveness of adult literacy program. 

R suit of FGD and s mi-structur d interviews had al 0 trength n d tJ1 abo e linding 

regarding facilitator competency. With regard to the Ie el of facilitators' comp teney. 

resp ndents had slight difference in their views. As indicated in table 4.3.", r lati Iy 

more adult learners (41.67%) and (58.05%) of th facilitators rat d fa ilitator 

compet ncy in facilitating adult literacy program a it i blow averag . From th am 
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r siondent gr up, nl)' 25% of the I arner and 16.15% of the facilitators rated as 

fa ' ilitat r 'c mpet 11 y to fa ilitate adult lit racy program i abov average. 

hu ,th percentag dir~ r nc indicates that abs nce or lack of competent facilitators 

Ii r BL program had been one a pect of limitation. During int rvi wand fGD. 

pani ipant indicated ome rea on for thi limitation. ccording to their vi ws. one r 
thl: rea n are tea h r' lack of training on how to facilitate adult literacy program . Th ) 

in Ii at d that formal 'ch 01 tea her bvi usly had been trained n t in andragogical 

principl ,but on how t impl m nt pedagogical principles of child learning. There \ a 

n p cial training pro id d for them on how to teach adults. 

In addition, uper I or of Dugda wereda participated in FGD tated: 

Teacher con ider this program as an additional work, because they would be 

forced to faCilitate this program after they accomplished their formal teaching 

work, mo tly on their own exce" time. There was no incentive provided 10 

motivate them rather than it may be seen as teacher 'contribution for community 

development in their performance evaluation format. In 'ome 'chools teachers 

may have their required workload that may go beyond 30 periods weekly, where 

their 'choo!s run . 'hift .system. In 'uch chool teachers are forced to facililUte this 

program in addition to their regular work where sometimes required to waLk C/ 

distance of more than J 0 kmsfrom their re ·idence. 

4.3.3.2. Implementation system of adult literacy program 

PI' gram implementation i t put planned teaching- learning and a 111 nt rCI 'cs 

into practice aimed at fulfilling the program goals and I am I' 'de ir d exp ctation . 

Impl mentation consciou ly appJie adult education principl s to xplore thc ocial 

alue , pr blem and need of adult learners. Learner sh uld ' pial' pportuniti 111 

their own lives. View d broa(1\ ; then impl mentation i een a each and cry step 

tak n to attain d irabl learning g al (Gboku and Lekok ,2007: 16" -164). 
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Bas d n thl: ab c nccpt, resp nd nt w r a ked to rate the I vel of implementation 

proc in the tudy arl:<l. in term of effecti cnc of th cxi ting tnt tur to impl ment. 

follo\ -UI and aluati n of th program, m bilizing and convincing of the community t 

c ntribute resourc helpful t strength the program' in term of allocation and 

api r priate utilization of re our c ; u ing of 0 xible chedule ba d on the intere t of 

th' 1 am rand n ouraging I arn r to own the learning program. 

d pi t d in Tabl 4.3.3, 31.25% of th learner and 22.58% of the facilitator ' 

report d a the impl mentation system of adult literacy program in the study area wa 

ab ut a rag. while 27.1 % f th learner and about 16.1 % of the facilitator revealed 

that it wa abo e a rag or hi gh and ery high. Howev r, as cl arly shown in th arne 

tabl m re p rcentag of learner 20 (41.67%) of the learners and 19 (61.29%) of the 

facilitator an w red a the implem ntation ystem of the program in the stud area wa 

below a rage. 

In additi n, the grand mean r pon es (MR) obtained from adult learner and facilitator 

and sho n in the la t column of table 4.3.3 ea ily indicate that adult learners reported 2.7 

and facilitators 1.97 point scores out offive point rating cales. 

Finding of the FGD and inter iews also ascertained that, the impl mentation I v I or 

the program in their r sp ctive area is less ef~ ctive beeau e of differ nt rea on. om of 

the rea on tated b Ada'a wer da focal group discus ion member a follow: 

At dffferent level of education offices no attention given for the implementation of 

{hi program; it has no its own expert who plan, coordinate and follolll-up its 

implementation ,' priority given for all formal education program activifi ' s: if has 

no its ownfacilita{or; formal teachers who involved onjclcilitating of the progmm 

. 'ee {hi program as an additional work, and they engage in facilitating the 

program when they have excess time. 

97 



• 

The impJicati n her in Ii at that the re ult i below average point; the exi tenc of 10V\. 

impl mentation stem in th pr gram would be one oCthe exi ting problem lead to the 

VI! akn n f adult literaL: program in the tudyarea. 

4.3. 3.3. Follow-up and Monitoring of the program 

In rder to n ur the ef£ ctiv ne of adult literacy pr gram b th re pondenls were 

a ked to rate th level r follow-up and monitoring system undertaken in the study area 

mainl £ u ing on: the ffort made to conduct continuous and regular follow-up of the 

program: th I v I of adjustment made ba ed on the feedback obtained from follow-up 

and monitoring' level of attention given by local leaders to expand the program and give 

an opportunity for illit rate p ople; effOli made to integrate different training and learning 

program going on by different development sectors in their locality' the extent of regular 

follow-up and monitoring made by wereda level supervisors to help practitioner at gras 

rOOl I vel. 

In thi r gard, both learner and facilitators rated the level of follow-up and monitoring 

tern of the program a a whole. onsequently as it illustrated in Table 4.3.3. majorit 

of the respondents 17 (35.42%) of the adult learners witnessed the level of follow-up and 

monitoring system of the program was low and large number of the facilitators 9 (29%) 

surprisingly stated as there was no follow-up and monitoring system going on to ensure 

th implementation of the program. Similarly, about 10.42% of the learners tated as it 

wa er low or none, while 8 (25.83%) of the facilitators responded a it was 10 or 

ery low. 

In contrast to thi , few number of respondent, 14 (29.18%) of the adult I arner and 

about 22.58% of th facilitators reported as the follow-up and monitoring y tem of th 

program wa abov a rage, i.e. high or very high. But few number of r pond I1t 12 

(25%) ofth learner and 7 (22.58%) of the facilitators responded as a rage. 

A it depicted in the la t column of the same table, the mean respon e (MR) btained 

from adult learners and facilitators showed 2.7 for adult I arners and 2.1 for the 
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facilitat [" out of Ii c pint rating cal . H re, a th rating c re of both rc pondcnt:-. 

arc b I w th a crag sc r (3), fr In thi , one can understand that more re pondents 

rated as the Ie el of G lIow-up and m nitoring sy tern of the program is I w. 

The implicati n h re i that exi tence of low level of [ollow-up and monitoring sy ·tem 

would be ne of th pre ailing problem in the implementation of adult ba ic literacy 

program in th ar a. 

emingl , r ult of FGD and one-to-one interviews had al trengthened the 

quantitati e finding tated on the follow-up and monitoring system of the program. Mo t 

of th participant in th two qualitative OUIce replied that in the study areas, there were 

no p cial up r ira signed for thi program. In line with thi the Zon education 

offic focal per on strongly underlined as follow: 

AI Hlereda education office level following - up of this program was given for 

educational support and supervision panel head as an additional work. But first 

of all in many weredas these indil iduals have no technical know-how about adult 

education. econdly, they have a lot of responsibilities that should be performed 

regarding to the formal program, such as "upen ising of high schools, following­

up of upervisors working on R s, evaluation of R upervisor and school 

director ., folloH'ing-up of the 'IP activities in aLI school', pel/arming of other 

routine activities in the office etc. Because of these, they claim, thaI they have 170 

time even to remember the exi tence ofthisprogram at wereda leveL. 

Th y also tated that it was al 0 given as additional work for R up rVl or at gra 

ro t level. But, imilarly, a they also give priority for formal ducation program 

activiti s, and we kly rotating on many schools clustered under th ir R. no on 

remember about the follow-up and monitoring of adult lit rac program . 
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4...t. Pro pect of Adult Literacy 

Under thi , ub-titl, in ord r t in e tigat available pportunitie and trend, different 

re icH d literature ha been rcvi wed and ome official of mini try of Educati n were 

COil ' ulted and th ~ II wing pint ' were ummari zed. 

4A.1. International Trend 

Dc pite tr mendou progress mad over the pa t many year, univer alliteracy remains a 

major chall nge for b th d loping and developed countries in t rms of commitment 

and a ti n. There are over 800 million illiterate adult in today 's world - a Cigur 

proj ct d t remain un hanged in 2015 if current trends continue unabated ( O. 

2004: 2). 

tint rnationalle I Literac Ii at the heart of UNE s concerns and mak up an 

. ential part of it mandate, bing entwined with th right to education set forth in the 

niver al Declaration of Human Rights of 1948. The e concerns have to do with 

promoting the meaningful acqui ition and application of literacy in laying th ba i for 

po iti e ocial tran formation ju tice and per onal and collective fre dom. 

• Th education for all movement put literacy high on the agenda among th IX 

Dakar goal b defining it as an essential component of basic qual it education. 

occurred after the W rld onference on Education for All (Jomtien, Thailand. 

1990), While it i clear that meeting the goal of literacy for all r quir gr at r 

political commitment and far more action supported by ad quate human and 

financial r ur s, what i needed most of all ar ne approach t lit rae 

work at the I cal. national and international level . 

• In particular th United ations Literacy Decad (2003- 2012) r pr ent a n \\ 

opportunity to gi e sp cial mphasis to the goal [univer al literacy lind r th 

motto ''Literacy as Freed m' as part of the global effort towards Edu ati n for 

11. his motto reflected, th conception of literacy ha mo d bond it imple 

n tion as the t f t chnical kills of reading writing and cal ulating,- t a plural 
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n ti n en ompas ing the manifold meaning and dimen ion of thes undeniably 

ital competen ie. uch a iew include attending recent economic political and 

cial tran fj rmations, including globalization, and th advancement of 

information and 0l11munication technologies (I T), recognizes that there are 

man practic of literacy embedded in different cultural proc se, per nul 

circum tance and collective structure . 

• In rder to achie e th goals, the nited ations Lit racy Decade encourage ' 

all tak holder in literacy - communities, non governmental organization 

) civil ociety, national governments and the international community 

it elf - to take adequate account of its many meanings and dimen ion by 

addressing th full range of contexts languages, purposes and means of 

acqui ition and application employed by learner (U ESCO 2004:4). 

• Today, the international community no longer sees literacy as a mere stand-alone 

skill, but instead a a social practice contributing to broader purposes of lifelong 

leaming. "Literacy is the ability to identify, understand, int rpret, creat , 

communicate an I compute, using printed and written materials associated with 

arying context . Jt involves a continuum of learning in enabling indi idual to 

achieve their goals, to develop their knowledge and potential, and to participate 

fully in their commw1ity and wider society (U 0 , 2004: 12). 

• Regarding the allocation of budget for adult literacy program international tr nd 

show that government is responsible to cover program co ts by u ing of diffl r nt 

option . (DFID,2008: 12) 

4.4.2. National Trends 

Based on the international experiences, the following point are mpha iz d at ational 

vel in th context to international commitment to which Ethi pia i a ignat r 

• On f the even goal of DP TIl i to provide increa d acce to dull and 

on- Formal ducation ( FE) in order to combat th problem of adult lit 1'a 
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lemcnt f trtltcg glv n Il1 the document fi r adult education include ho"" 

fun tional adult lit rac pr grams shall be expanded(M E 2008: 8) 

n \! nati nal adult edu alion strategy was endorsed by IX government 

mini tri who are in I ed in adult education directly or indirectly. Following 

the national trategy, the Ministry of ducation ha developed a Functional dull 

Education guideline, ational Benchmarks on Functional Adult literacy and a 

three-y ar national action plan to expand functional adult literacy in Ethiopia with 

th active invol ement of stakeholders (MOE 2008: 14). 

In ord r to improv the structure organization and management of A FE 

program, ew ational Adult Education and Alternativ Basic Education 

trategies call for the formation of an Alternative Basic Education and an Adult 

and on-formal Educati n governance structure to be created and staffed at th 

Federal , Regional. Zonal Woreda and Kebele levels (MOE 2008: 9). 

• However, it i yet to be formally established and materialized, Ministr of 

education indicat that. there i a growing awareness on the need to link th works 

of Agricultural and health extension agents and the broader adult and non-formal 

education at the grass root level (MOE 2008: 16-18). 

• In order to change the existing national perception on the role of Adult Education. 

the following summary shows. how adult education is perceived and envisaged to 

be handled in thiopia in the forthcoming periods: 

,. Increase community, private sector, and GO participation in adult and 

non-formal education program; 

,. Professional a istance will be provided in pr paration and uppl r 
literacy curriculum guides, learning material etc; 

,- The curriculum will be designed based on the n ed of learner ladult I and 

the existing condition of the community; and, 

,. tandardize the non-formal education certification tem with formal 

education. (PA D P 2005-2010: 113) 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATION 

5.1. Summary 

The ba ic que tion revolving around 'What i " the statu and challenge of adult 

literacy proaram in Ea t he" a zone?" had been th c ntral concern of thi tudy. To 

for th e que tion , the re earcher appli d a mix d m thod de ign. In the 

proc ,two ts of qu tionnaires, interview guides and guide for FGD were prepared 

for the el et d ampl group . In order to complete the que tionnaire 48 adult learners 

and 31 facilitators were sel cted by using tratified random sampling and available 

ampling re p ctively. 

From REB, zon and wereda Education offices totally SIX education experts wer 

inter iewed and ten R super isors were involved in FGD. Important report document 

w r a sessed and related literatures were reviewed to understand international and 

national trends concerning the program. The questionnaires were pilot - tested to validate 

and increa e their reliability. Data were collected and analyzed using both quantitati 

and qualitative method. Con equently, the main finding of the wh Ie tudy have been 

swnmarized as follows: 

.:. Awarene s level of participants about program purpose: adult learner and 

facilitator revealed that the community wa clearly aware about adult lit racy 

program. The overall aggr gate mean for respondents also proved that th r 

awarenes about Adult Literacy program . 

• :. The appropriateness r quality of the program found that the way the program i 

going on in the area i very poor in use of participatory planning, pr perlyorganizing 

and leading of the program. Furthermore the program was fragm nted r not goi ng 

on continuously; 

.:. The cau e of di continuity of the program in the urveyed area; include lack of 

facilitated learning condition adults' lack of appropriate time to learn, priority given 

for formal education program and lack of qualified exp rts Ii r LP. 
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.:. Planning and Management System of the program - was found to be medium 

Ie el and very low in practice. The grand mean for all participants also howed below 

average (2.7 for le'Hners and 2.8 for facilitators) when rated on five poim scales. 

Planning and Managing system of wereda Education office' wa also repolted Lo be 

weal . 

• :. Organization system of the program in the area is reported very low. The grand 

m an response for all palticipants also showed below average (2.5 for learners and 

2.3 for facilitators) when rated on five point scales . 

• :. Resource allocation and utilization in the program in the area is less effective. 

E en there are piaces where there were no teaching-learning materials at all' lack of 

budget is a serious problem to implement the program in the area; 

.:. Curriculum and Content Identification: adult and non-formal education materials 

developed by OREB was used as learning resources in the area, but no sufficient 

copy available for learners and facilitators; 

.:. Methodology Used in the Literacy program: the type of methodology used wa 

below the average point which means low, very low as well as none. Th grand mean 

also showed 2.88 for learners and 2.97 for facilitators out of five point scale . 

• :. Regarding Facilitators' Competency and commitment - it was found that 

permanent formal school teachers were used as facilitators of the adult literac 

program in the area in addition to their regular teaching work even with no training 

on how to facilitate adult learning; 

.:. The Implementation system of adult literacy program wa fOlmd to be below 

average. The grand mean responses (MR) obtained also indicated 2.7 for learner and 

t. 97 fo r facilitators out of five rating scales. Th learning a essment wa 
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impl m nted nl 'v\' ith facilitators or teacher in the ca e without the involvcm nt of 

oth r tak hider . 

• :. Formal ch 01 teacher \' h invol cd in facilitating the program percc l c thl: 

1 r gr m a ' an additional I ad and they engage Lh m elves in facili tating tht: 

pr gram, not hen. \V b r and how learner n ed, but \i hen they have xce time. 

mainl in the f, rm o f form al chool and ju t in the wa the appr ach children in the 

formal pI' gram; 

.:. Follow-up and Monitoring of the program was found to be below average, with 

grand m an of 2 .7 for adult learners and 2.1 [or facilitators out of fi ve rati ng 

cal . 

• :. Regarding the current tatu of the program, in the ur eyed area wa 

in ignificant. Poor documentation management system in wereda education offic , 

(no recorded docum nt to analyz the plan and p rformance of the con ecuti ve pa t 

year in th ur d w reda education office ) and the a erage plan and 

performance of the zone indicates only 41 % from which the hare of f, mal 

pruticipation rate wa found to be low . 

• :. Today, at international and national level there is a clear awarene that life 

without literacy is life without hope, security and freedom. It 

recognized as the foundation of all skills and pre-requisite for 

economic and social d evelopment. 

.:. [n order to achiev the end goal of lit racy, there i a tend ncy to encourag all 

takeholders invo lve in lit racy - communiti , non go rnm ntal organizali n 

G ). civil oci ty, national gov rnment - to take ad quate account of it man) 

m aning and by addre sing the full rang of c nl I t. language . . 

purpose , and mean of acqui ition and app lication mployed by I arn r . 
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5.2. Conclu ion and Implication 

f thi .' tudy wa to inve ligate current slalu and th major influencing 

n the implem Illation r adult basic literacy program. The results sugge ·t that 

the tatu or adult lit rac program in the urvey d areas till r main in ignificanl. This 

\Va, happ 11 d due t variou factor including: 

.:. rl1 f~ cti planning and manag m nt ystem' 

.:. L f~ cti e pr granl organization system; 

.:. La k f uffici nt and quality learning materials' 

.:. La k of n ed ba d content identification and curriculum adaptation' 

.:. ppli ati n of traditional m thod of t aching; 

.:. Lack of ompetent and committ d facilitators; 

.:. e of poor implementation system; and 

.:. Poor follow-up and monitoring system. 

R ult of both the quantitativ and qualitative findings implied that mo t factor had 

ignificant indep ndent and combined influences on the implementation of adult literac 

progranl. However th are not the only factors influencing th ef~ cti e 

implementation of the program. There are still other potential variable that ignificantl 

contribute to the OCCUlT nce of variation during the implementation of the program. 

Hence. encouraging of other re earcbers and practitioners to gi e pecial mpha i on 

a sc sing of uch variabl i ad i able. 

B sides. there w re ome findings to be contrasted with th r archer's initial 

expectation. One wa the existence of in ignificant role of ome variable (factor) in 

predicting the level f participation ( for example, adult awareness about the 

importance adult learning) In Oromian cont xt, thi research rna how onl om 

indicator help to build a groLlnd framework to impro e th impl mentation I v I r adult 

literacy program in th region. Henc other inv ligator are appr ciat d if further th ) 

CXl nd t detail investigation conccrning oth I' influencing faclor . or th program 
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5.3. Recommendation 

Th ~ II \ ing r 'c mmendations would be uggested bas d on th finding of the stud) : 

I. ueces ful and rc ' pon 'ive adult lit racy program planning r quires the a ti e 

111 r the beneficiary group (adults), program coordinator. qualified 

xp rts. fa ilitat rand oth r takeholder thr ugh e tabli hing effectiv management 

and c rdinati n Cram \ ·ork. 1 here~ r , in rder t en ur th activities. 

recon id ring and establi hment of participatory ystem of pr gram planning and 

manag ment i highl rec mmended. 

2. Th CUlT nt education structure with regard to adult ducation program need to be 

d. Ther should be a direct responsive structure organized with profe sionally 

kill d manpower at diffl rent level of education offic s to plan organize, lead and 

coordinating the program ffectively in order to realiz the objectives of nati nal 

adult ducation trategy. 

In olving adult learners and the community from th d ign stage to the management 

and impl mentation tage is often a low proce with man potential etback. which 

th pra tition r hould understand that it i the be t guarantee for long-t rm lIeces 

in th implementation of the program: 

4. Without having adequate budget, effective and succe sful implementation ofth 

program at the gras root 1 vel is unexpected. Therefore there should be rea onable 

share of the education budget to adult education at wereda level.; 

5. In order to attract adult learners and to encourage their acti participation. adult" 

learning center should b establish d in rural area near to the place of re iden of 

the targ t groups' 

6. Impro ing the capacity and competency of facilitator would unqu tionabl impro e 

the participation of adult I arners in particular and maintain th u tainability of the 

program in g neral. Becau e competent facilitator implem nt ffeeti adult and 

n n-formal education program, the on which i mol' I arner-c 

participatory, flexible, and wider in the educational option bing [f r d. H nce. 

appropriate pr -s r ice training hould b giv n to equip them on how to impl m nt 

th e condition with the ba ie them s of andragogy. Moreo r, adju ting of r gular 
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and c ntinu u upgrading refrc h I' training and a rcwarding 'y tcm 'hould be 

" tabli h d ia in- er ice training' 

7. dult lit rac urri ulum n ed to be under tood a a fram work, a guide and a plan 

con tituting objecti e and content hould emanated from the n ed, inter t and 

p ific c ntext of the adult learner based on learners learning experi nce ' [or the 

I am r' continu u and illful growth in personal-social competency' 

To b ucce ful in the impl mentation of adult literacy program, ther hould be a 

hift fr m t aching t learning ' from tandardiz d and uniform curriculum t a 

curriculum hi h adapt to indi idual and ocial need ; from a focu on literac a an 

ind p nd nt kill to literac mb dd d in a contextual need' 

9. In th current thiopian cont xt adult education is one important tool in acc lerating 

government' Program for Accelerated ustainable Development to End Po erty 

CPA DEP). Howev r, with loose and uncoordinated effort and fragmented adult 

education program: with less attention paid to the curriculLUTI a pect and training, 

r cruiting and as igning of adult educators, it would be ambitiou to achieve what i 

stated in DP III and in the ational dult education trat gy. H nc realizing th 

goal, vi ions and mi ion of adult education demands, consid ring integration f the 

program into account and working cooperatively with all concerned bodi s t 

promote [fecti dult Lit racy Program. 

10. The tudy tated that th major cause that hinder fb cti implem ntation of th 

program were lack of coordination and upervision n th program and limit d 

attention giv n by the conc rned partie. Therefore, it i' highly I' commendabl that, 

effectiv implementation of th program will be pos ible only wh n appropriate 

coordination and supervision i in place to their maximum. 
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APPENDIXES 

Appendix-A 

ADDIS ABABA UNIVERSITY 

COLLEGE OF EDUCATION 

DEPARTMENT OF CURRICULUM AND 

TEACHERS PRO FESSIONAL DEVELOPMENT STUDIES, 

(ADULT AND LIFE-LONG LEARNING PROGRAM) 

Questionnaire to be filled by adult learners 

The main pm-po e of th i questionnaire is to gather the necessary information on the 

current tatus and challenges of adult basic literacy in East hewa zone. It also intends to 

id ntify the major obstacle and come up with the appropriate strategies to promote 

participatory adult learning at grass root level. The success of this study entirely depends 
r 

up on your earnest and sincere response to the questions . Therefore, you are kindly 

requested to fill in this questionnaire with full attention in order to know about the major 

issues related to the study. 

Thank you for your cooperation! 

In truction: 1- Plea e writes short answer or indicates by making 'x ' 111 th 

pace provided below: 

1. Bacl<ground Information 

I . 1 . Wereda Center ------------------------ --------------------
1.2. ex AlMaie B/Female ------
1.3. Age A) 15- 25 , __ B) 26- 35, __ C) 36-45 __ D) 46-59, __ 

£) 60 and above ____ __ 

J.4 . Marital status: A) Married _____ B)Single __ C) Divorced ____ __ 

1. 5. um ber of famil i es ---------
l.n. Your urrent 0ccupation (type of job) ________________ _ 
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I. 7. th re adult literacy PI' gram in your village ? 

d n't kn 

)Y s _ ) _ ') 1 

l.( . Ir our an v er for qu tion number 1.7 i 'Yes do you learn r palticipate on thi ' 

learning program? )Y ___ B) 0 _ _ _ 

P~Ht 1I 

Instruction II:- Please choo e from alternative given and making 'x', or 

, l'ite hort an weI' in the pace provided . 

1. In our area, 1 th r adult basic literacy program c ntinuously going on? 

it is B. , it i n t . I can ' t decid 

If our an weI' 1 -Ye ' , till for how many years or round did you participate on the 

program? I) one Y ar 2) two year 3) three y ar and ab ve 

lnitially how did u come to participate on the program? 

1) n y ur own need and l' que t ___ _ 

2) Forced or b the direction of kebele leader 

3) on inced with the di cussion made with the program facilitator _ 

4) If there wa other way. specify __ _ 

4. In your ar a, if th program is not implemented continuously what are the main 

rea on ? 

1) B cau of workload, adults have no ample time to learn __ _ 

2) The Learning condition did not facilitated ___ _ 

'"I) L arning venue and chedu1e is not comfortable ___ _ 

4. Lack of attention from th government ____ _ 

5. 0 clear guidance that help to implement the program ____ _ 

6. Lack of awaren s about the program ______ _ 

7. If ther i other reason p cify -----------
5. Which parties directly participate in facilitation proces of Adult ba ic lit rac 111 

the area? ( more than on an wer i possible) 

A. Formal teacher B. Hired facilitator 

gricultural xt n ion workers D. Haith nag nt ' ___ _ 

pecify if there ar oth r 

6. Does th adult basic literac program have enough budget 
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. Y it ha enough budgct _ _ B. 0 budget f r the program __ _ 

r i budg t, but not n ugh ___ D) 1 don ' t kn w __ 

7. If ur answer [or question 0 6 i' 'yes', the ource of finance is (more than one 

vernment ' . Non Government rganizations __ _ - --
B. ommunity th r (please speci fy) _ ___ ___ _ 

Ho did you evaluate the teaching - learning process of adult basic literac 

program in our area? 

. Very good _ _ _ B) ood _ _ __ C. satisfactory _ _ __ _ 

D) Poor ~) Very poor ___ _ 

9. sour e aluati n. if the program in your area i " poor/very poor" what do you 

think ha made th situation so? 

1. Adult lack or awareness about the neces ity of education __ 

2. Lack of attention from practitioners ___ _ 

3. Lack of resources incl uding budget _____ _ 

4. Inconveni nce of learning schedule _____ _ 

5. Lack of committed and competent facilitators ____ _ 

6. If other ca e pecify _____________ _ 

10. Which parties in olve in follow-up and evaluation process of Adult ba ic lit racy 

program? (mor than on answer is possible) 

A). facilitators/t acher / only __ _ 

8 ). Facilitators/tcachers/and learners cooperati ely __ _ 

C). upervisors and W reda education experts __ 

D). All stakeholders cooperatively ___ _ 

E). PI ase specify if there are oth rs _________ _ 

11. How do you evaluate the existing in titutional capacity of wereda education offie 

A). In planning, organizing, and leading of ALP at w reda lcvel? 

1) Very strong ~ __ 2) Strong ___ 3) Average ___ _ 

4) Weak 5) V ry w ak ___ _ 

B) In implementing, monitoring, follow-up, and valuating of ALP at w r da 1 el ? 

1) Very tr ng ___ 2) trong ___ 3) Average __ _ 
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4) ak ____ 5) V ry w ak ___ _ 

12. If your rating f que tion nQ J 1 is weak" or "very weak ' what is the case? 

. Limited capacity of xpert or staff m mbers ___ _ 

B. Limit d I gi tic of institutions ___ _ 

. Bia ed p ronal attention toward Adult Basic Literacy ___ _ 

D. Limited tinancial and material re ources _____ _ 

~ . Limited attention gi en from local government ____ _ 

F. plea e specify ifther are others ___________ _ 

13 . Facilitator of the program teaching adults based on 
1) th curriculum already prepared at regional education bureau. __ _ 

2) Topic/content identitied by learner themselves ____ _ 

3) Formal education curriculum ____ _ 

4)Ifthere i an other please identify __________ _ 

14. How do you characterize different development sector towards the implementation 

of Adult basic literacy progranl? 

1) Ver ncouragll1g ___ 2) encouraging __ 3) Medium __ _ 

4) Discouraging 5. Very discouraging ___ _ 

15 . What particular cballenge and constraints do you face (feel) 111 the cour e f 

implementing the program? 

1. ______________________________________ _ 
2. ____________________________ _ 
.., J. ____________________________ _ 

16. What particular opportunities available in the cour e of implementing the program 

in your area? 

1. ___________________________ _ 
2. ______________________________________________ _ 
3. ____________________________________ ___ 

J 7 . From your exp n nce, what measure should be taken to a oid con trainls and 

sm othly running of the program in your loca lity? 

1. ________________________________ __ 
2. ______________________________________________ __ 
3. ___________________________________________ __ 
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1 

1. 1 

1.2. 

1.3 

1.4 

• 
1.5 

2 

2.1 

2.2. 

2.3. 

2.4 

2.5 

2.6 

2.7 

Pat't III 
Instruction III: The fol lowing list hows main factors that directly or indirect ly 

determine your participation in the adult basic literacy program. Please take 

our experience into consideration and evaluate th m by using of rating scales 

and put the "X" mark at the appropri ate column of your choice. The rating 

cales are: 5= Very high, 4= High, 3 = medium 2 = low, I = Very low 

and None = O. 

Contents 5 4 3 2 1 0 

The primary purpose of adult literacy program is 

To facilitate personal d velopment on the patt of the learner 

To increase learners ' awareness of the need for social change and 
to enable them to effect such change 
T develop conceptual and theoretical understanding of adult 

learner 

Toe tablish the learners capacity to solve individual and 

societal problems 

To develop the learner 's competency and mastery of specific skills 

Planning and management practices of the program 

Effectiveness of the exi ting structure to plan and organizes the 
adult literacy program in your locality 
The extent of discussion you made during planning with I 

facilitators on the major community problems 
Assess learner' s needs and develop valid learning activities based 

011 those needs 

Consider the areas of greatest interest to the learners and plan to 

deal with them regardle s of what they may be, 

Your involvement in deciding about what, where, how, when and 
duration you want to learn before start learning. 
Awareness you obtained about benefits you will obtain after 
completion of the adult literacy program. 
Your understanding about the objective of learning program I 
during the planning process. 
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~ Th xt nt r thorough di CllS ion mad with all adult learners to 

I f'ulfill YOll r interest before learning program was scheduled 

2.9 The I arni ng PI' gram i ,>chedulcd on the lack period of adult learn r 

3.0 O"ganization of the p,'og.'am 
I--- - t--

cnt ri found at ccnt r of most villagers 3.1. 1h I arn ll1g 

".2 Ther 1 a committee c tabli hed to coordinate the program 

".3. Th ommllnit c ntribllt d labor money and other resources to 
strengthen the learning center 

• 3.4. Effort mad to gr lip learner in age Ie el to avoid mismatch and 
di sagreement as the result of age gap among learners. 

4.0 Allocation and utilization of resources 

4.1. Sufficienc of budget allocat d every year to run adult literacy 
program in your area. 

4.2. Effort mad to fulfill I arning center with adequate teaching 
fa ilitie u h a appr priate eating benches, tables, blackboard , 
books, chock, fl i pcharts etc .. 

4." Sufficienc and quality of t aching and learning material s have 
been allocated at a ll learning centers 

-.0 Content or Curriculum of Learning I 

- .1 Appropriat ne of curriculum you use to teaching adult 

5.2. Effort made to decide through di cu sion with adult learners 

• themselves on the learning topic/content to be learned 
5." . Effort made to organize a clear outline of the content and the 

concept to b taught 

5.4 Effort mad to identify basic problems of the community and try to 
generate learning topic from fhe most daily issues of adult learners 

5.5. Effi rt made to correlate all learning Content with the daily life of 
the community 

5.6 Your in olvement during the identification or adaptation of 

learn ing topic 
I i 

5.7. The ffort made to develop need ba ed learning content or locali z I I 

the curriculum prepared at regional level in your area's context. I 

6.0 The teaching method you use I 
6.1. Focus on problem solving and pre ent real challenge to th learn r 

• 6.2. Emphasiz on practice and feedback to the learner 

1 6 . .,. re 010 tly non-directiv encouraging the learner to tak 
responsibility for his/her own learning 
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6.4. Invol ' I arner in dialogu and critical examination of 

controversial issues 
6.5 . Arc determin d primaril b the ubject or cont nt to bc cover d. 

7.0 Facilitators effectiveness 

7. 1 Effort made t recruit and a sign inter ted and competent 
fac ilitators to run adult literacy program. 

7.2 SuJTici 11 f training has b en provided for thosc who participate 
in facilitating the program 

• 7.3 Ifth re \i a upervisor a igned by wer da education office to what 
extent he/she follow-up and give support for the program 

7.4 The training you r ceived ncouraged you to apply learner -
centered and participatory approach in the learning process 

7. ~ Ther I a continuou r fr shment training program organized to 
update facilitators capacity 

7.6 Fa ilitator' motivation to help adult learner in all teaching-
learning process 

7.7 Encourag d all the learner equally to participate in all the activities I 
of the center 

7 .8 U ed relevant vi ual aid. like toys, maps, etc appropriately 

7.9 Id I1tif th low learner and t ok special care 

7.10 Correlated teachings with day to day work and experience of 
learners 

7.11 Initiated and encouraged discu sions and to share knowledge and 
new experiences on various aspects of interest among the learners 

7.12 Made changes and modifications in the activities of the center in 
consultation with the learners. 

7. 13 Explained the roles of th teacher and the learner in teaching-
learning process 

7. 14 Ac epted constructive criticism and made change accordingly. 

7. 15 Informed about the rural development schemes undertaken by the 
government J 

7.16 Finalize the day to day activities of the center in con ultation with I 
learners I 

7. 17 Conduct te t to assess learn r performance and inform about th Ir 
progress 

8.0 Im plementation of the program I • 
8.1 Effecti eness of the exi ting structure to implement, follow-up and 

evaluating of adult literacy program. 
8.2 . You feel that you hav the right to comment on the program 
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8.'"' . You ar illing t c nlribute labor. mone and lher resource to 

strengthen the learning program 
8,4 Y u kn w the ourc or rc ource for running f the I arning 

program J 

8.5 L \ e l fr urce management at the learning center level 

8.6 The learning pr gram chedule' s flexibility based on the need and 

inlerest of the learners 

8.7 The trategy d sign d and opp rtunitie gi en to adult learner to 

own and manage the learning program themselves 
• 9.0 MonitorinO' and follow-up 

9.1 The ef~ rt f making continuou and regular follow up on th 
implementation of the program 

9.2 Monitoring and follow-up made timely on learning performance of 
the program and adjustment made based on the feed back obtained 

9.3 Att ntion gi en b local political leaders to expand need based adult 
literacy program and to teach illiterate people in your area 

9.4. Th ffort made to int grate difG rent adult training program 
I provided by different development sectors in your locality 

9.5 Folio -up and supervision made with wereda level professionals 

10 Ob tacle that challenge the program implementation 

10.1. Laek of clear guidance on ho to plan, organize implement and 
evaluation of the program I 

10.2 Lack of profe ional xp rls who can plan, organize and properly 
lead the adult literacy program 

10J Lo\\' community awarene on n c ssity of adult learning 
I 

10.4 Lack of adequate budget to train facilitators fulfilling of basic 
learning materials and for follow-up of the program 

10.5. Lack of ad quate physical faciliti s equipment and ufficient 
learning materials in learning center 

10.6. Inability to organize ne d based learning program 

10.7. Shortage of qualified and train d facilitators in the center 

10.8. Lov.' moti ation offacilitators to help aduillearner prop rly 

10.9. Lack of att ntion from di rrerent level educational official 

10.10 La k of attention from political leaders in guiding and supporting a 
other development activities 

THANK YOU VERY MUCH! 
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Appendix -B 

ADDIS ABABA UNIVERSITY 
COLLEGE OF EDUCATION 

DEPARTMENT OF CURRICULUM AND TEACHERS 

PROFE IONAL DEVELOPMENT STUD IE , 

(AD L T ND LIFE-LONG LEARNING PROGRAM) 

Questionnaire for facilitators Iteachers of the program 

he main objcctiv of this questionnaire is to collect r levant data concerning on the 

limiting factor in the implementation of adult basic literacy program and intended to 

ugge t trategie that help to improve the implementation of the program. Hence, your 

genuine, frank and tim I response for each question is quite vital to determine the 

uece and completen of thi study. 0, I cordially request your cooperation in filling 

th questionnaire honestly and r sponsibly. 

Dear respondent! Before you start to fill/complete the questionnaire, plea e con ider 

ry car fully the following points . 

1. I strongly ensur you that your responses are nothing else than they will be used 

for res arch purpose only. In doing 0 they will be kept privatel and 

confidential I y. 

2. riting your name i n t necessary. 

Please read each question and indicate your response by putting "X' mark in th 

space provided or in front ofyoUJ choice. 

Thank you in Advance for Your Heartfelt Cooperation! 
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Instruction 1:- Plea c write short an wer or indicate by making 'x' In th pace 

pm i I d. 

1. Bacl gr"ound [nformation 

1.1. v reda _____________ _ enter ________ _ 

1.2. e ' IMal B/F male __ _ 

1.3. a c , ) 15- 24, ___ B) 25- 34, ___ C) 35-44 __ 

D) 45- 54, ___ E) 55 and above __ _ 

1.4. Marital tatu : A) Married ___ B) ingle __ C) Divorced __ _ 

1.5 . Your Educational ba kground: A) Below grade 1O __ B) 10th grade __ 

) 111h grad __ D) lih grade __ E)Certificate __ F)Diploma and above __ 

1.6. Ar a of qualification (if an y) _____________ _ 

1.7. Your urr nt occupation (ifany) _________ _ 

l.g.Yourt tal ervice : )Belowoneyear ___ B)I - 3, __ _ )4- 6, __ 

C) 7- 9, D) 10 and above, __ _ 

1 .9. Your ervice year in teaching adults: A) 1-3, __ B)4- 6 __ ) 7-9, __ _ 

D) 10 and above, _____ _ 

Par"t II 

In truction 11:- Plea e choose from alternative given and making 'x', or writ hort 

an. wer in the pace provided. 

1. As a facilitator, how do you participate on teaching of adults? 

A) Vol untaril y teach i ng without any payment ----
B) Employed in contract only for thi purpose __ _ 

) You are formal edu ation teacher teaching on YOLU" par time __ 

2. If paid, who pay for your teaching service? 

A) Local governm nt ____ _ 

B) ommunity 

) on- governmental organization ----
D) 0 any payment you get ____ _ 

3. If you paid, the type of payment is: A) in cash __ B) in kind __ 

) pecify if there i other ----------------
4. Did you train d on how to faci li tate the program? A) Y __ B) 0 
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5. If you trained , b whom? ) Wer da education offic __ B) Zone 

ducati n of1ic __ ) by GOs D) by community expen e __ _ 

6. Ir you trained v here? ) at zone B) at wereda __ ) at cent r 

Le I D) Speciry ifthere i other __________ _ 

7. L cation of ur center i 1 )Public building __ 2) Formal ch 01 

") in cent r c n truct d for the purpo e __ 4) if other specify ___ _ 

umb r of learning da in theweek ___ _ 

9. umb r fhours in ea h day and in th w k __ _ 

10. Total number adult enroll dLastYear(2001 E ) = M __ F __ T __ 

11. w11ber of dropp d out adults in the year =Male __ Female __ _ 

12. Total students enrolled in thi year = Male ___ Female ____ _ 

1". dults regularly attending the program now = Male __ Female __ _ 

14. In your area, is there adult basic literacy program continuously going on? 

. Y it is B. 0, it is not C. I can't decide ---
~, 15. If om answer, J 'ye " till for how many years or round did you participat on 

the program? 1) one Year __ 2) two years __ 3) three year and above 

16. Initially how did you come to participate on the program? 

1) on our own n ed and request ----
2) Forced or by the direction of kebele leaders __ _ 

3) onvinced with the di cus ion made with the program facilitator 

4) If there was other way, specify ---
17. In your area, if the program is not implemented continuously, what are the main 

reasons? 

1) Becau e of workload, adults have no ample time to learn ---
2) The Learning condition did not facilitated ----
3) Learning venue and schedule i not comfortabl 

4) Lack of attention from the government -----
5) 0 clear guidance that h lp to implement the program -----
6) Lack of awaren ss about the program ______ _ 

7) Ifther i other r a 'on pecify __________ _ 
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hi h partie directly participate in facilitation proce of Adult ba ic literacy in 

th ar a . (mol' than one answer is po sible) 

Formal t acher 's ----
B. Hired facilitator 

gricultural e ten ion work r 

D. Health e tension agent ' ___ _ 

. ' p cify if there ar other 

19. Do th adult ba ic literacy program have enough budgets? 

. Ye it has nough budget __ B. 0 budget for the program __ _ 

. Th re i budget. but not enough ___ D) I don t know __ 

20. If our an wer ror qu tion 0 ' 20 ' is ye ' the source of finance is (more than 

one an wer IS po ible) 

on Government Organizations __ _ . Government ---

B. Community ___ Other (please specify) _______ _ 

21. How did ou aluate the teaching - learning process of adult ba ic literacy 

program in your area? 

A. Very good ___ B) Good __ c. satisfactory __ D) Poor ___ _ 

E) Very poor ___ _ 

22. A your evaluation. if the program in your area is "poor/very poor ' what do you 

think ha made the ituation o? 

1. Adults lack of awarene s about the necessity of education 

2. Lack of attenti n from practitioners ___ _ 

3. Lack of resources including budget _____ _ 

4. Inconvenience of learning schedule _____ _ 

5. Lack of committed and competent facilitator 

6. If other cases pecify 
--~-------------------

23. Which parties involve in follow-up and evaluation proc s of Adult ba ic lit raC) 
program? (more than one answer is possibl ) 
A). facilitator Iteachersl on ly _ B). Facilitat rslt acher land I am r. 
c operatively ). upervisor and Wer da du ation exp rt __ 
D). All stakeholders cooperatively ___ _ 
~ ) . Plea e specify ifther ar oth r 
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24. Ho do 

ffi 

u e\'uluate the exi ting in titutional capacity of wereda ducation 

). In plruming. rganizing. and lcading of adult basic literacy 

Pr gram at 

v,'ereda I J? 

1 ) trong ___ 2) trong ___ 3) Av ragc ___ _ 

4) Weak ___ _ 5) Ver wak ___ _ 

B) In impl m nting monitoring and follow-up and evaluating 

of adult ba ic litera program at wereda level? 

I) trong ___ 2) trong ___ 3) Average __ _ 

4) eak 5) Very w ak ___ _ 

25 . If your rating of qu stion nQ 24 is 'weak or' very weak' , what do you think ar 

the major limitations? Rank the following po sible variabl s in their ord r of 

importance . 

. Limited capacity of experts or staff members ___ _ 

B. Limited logistics of institutions _ _ _ _ 

. Bia ed per onal attention towru'ds Adult Basic Literacy ___ _ 

D. Limited financial and material resources ------
E. Limited attention gi en from local government ____ _ 

. please pecif if there are others --------------
26. Facilitator of the program teaching adult based on 

1. Th curriculum already prepared at regional education bureau . __ _ 

2. Topic/content identified by learner themselve 

3. Formal education curriculum -----
4) If there is an other pleasc identify __________ _ 

27. How do you characterize different development sectors towards the implem 
Adult basic literacy program? 

ntation of 

1) Very encouraging ___ 2) encouraging __ 3) M dium __ _ 
4) Discouraging 5. Very discouraging ----

28. What particular challenges and constraints do you face (re I) 111 the c ur or 
implem nting the program? 

1. ________________________ _ 
2, ______ ______________________ __ 
3, __________________________ _ 
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29. What particular opportuniti s a ailabl in the course of implementing the program In 

your area? 
1. _____________________ _ 
2. ________________________________________________ ___ 
.., 
j.--------------------------~~~------~~----~--~--

30. From your experience, ,'>'!hat mea ure should be taken to avoid con traints and sl1'loothly 
funning of the program in yom locality? 

1. ________________________ _ 

2. _____________________ _ 
... 
j.---------------------------------------------------

Part III 

Instruction 3: The following list shows some major factors that influence the 

implementation of adult basic literacy. Take your experience into consideration and 

indicate the level of rating scales by putting "X" mark in the column provided in front of 

each question in the chart. while the rating scales are Very high = 5, High = 4, Average 

= 3, Low = 2 very low = 1 none = O. 

SN Contents 5 4 3 2 1 

1 The primary purpose of adult literacy program is 

1.1 To facilitate personal development on the part of the learner 

1.2. To increase learners' awareness of the need for social change and to 
en.able them to effect sllch chapge 

1.3 To develop conceptual and theoretical understanding of adult 
learners 

1.4 To establish the learner capacity to solve individual and soc ietal 
problems 

1.5 To develop the learner ' s competency and mastery of specific skills 

2 Planning and management practices of the program 

2.1 Effectiveness of the existing structure to plan and organize , th ad ult 
literacy program in your locality 

2.2. Th extent of discussion you made during planning with facilitators 
on the major community problems 

2.3. As ess learner's needs and develop valid learning activities based on 
those needs 

2.4 Consider the areas of greatest intere t to the learners and plan to deal 
with them regardless of what they may. be, 

2.5 
\ 

Your involvement in deciding about what where how, when and 
duration you want to learn before start learning. 
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2.6 . v,ar nc u btained ab ut benefit you wi ll obtain aftcr I 
completion of the adult literacy program. 

2.7 ~ Your und r tanding about the objecti c of Icarning program during 
the planning p rocess. 

2.8 Th~ ext nt fth I' ugh di u i n made with all adu lt learner to 

fullill y~ur inLercst before learning program was scheduled -

2.9 Th~ I arning program i. ch dulc I on the slack period or adult 

learners 

3.0 Oq!,anization of the program 

• " .l. The learn ing c ntcr i found at center of most v i Ilagers 

.2 Ther 1 a committee tabli hed to c ordinate the program 

3.". The communit contributed labor money and other resource to 
strengthen the learning center 

" .4. En 11 mad to group learners in age level to avoid mismatch and 
disagreement as the resul t of age gap among learners. 

4.0 Allocation and utilization of resources 

4.l. Suffici ncy f budget all ocated ery year to run adu lt literacy 
program in your area. . 

4.2. Effl rt made to fu lfi ll learning center with ad quate teaching fac ili tie 
uch a appropriate sating benches, table , blackboard, book , chock, 

flipcharts etc .. . 
4.3 S u l'ficienc and qualit or teach ing and learning materials have been 

allocated at all learning centers 
5.0 Content or Curriculum of Learning 

5.1 Appropriateness of curricu lum you use to teaching adul ts 

5.2. EfD rt made to decide thro ugh di cu sion with adult learners 
themselves on the learning topic/content to be learned 

5.3. Effol1 made to organize a clear outline of the content and the 
concepts to be taught 

5.4 Effort made to identif ba ic problem of the community and try to 
generate learning topic from the most daily issues of adul t learners 

5.5. Effort mad to correlate a ll learning Content with the daiJ life of 
the community 

5.6 Your invo l em ent durin g the identifi cation or adaptati on of 
learning top ics 

5.7. The effort made t dev lop need ba d learning content or I eali ze th 
curricu lum prepared at regional level in your area's context. 

6.0 The teaching method you use 

6.1. Foeu on problem so l ing and present real cha llenges to th learn r 

6.2. Empha ize n practice and feedback to th learner . 
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6.3 . Arc m stl non-dir ctive encouraging the learner to take 
responsibility for his/her own learning 

6.-L 1m )Iv I arner in dial gue and critical examination of contro er ial 

I L~lIcS 
6.5 . Arc d t rmined primaril .. b th ubject or content to be covered. I 

7.0 Facilitators effectivcne s 

7. 1 Effort made to recruit and a ign intere ted and competent facilitator 
to run adult literacy program . -.- r- "' • 7. '2 Surtici nc of training has been PI' id d for th se who participate in 

facilitating the program 
7.'" There i a c ntinuou r fre hm nt training program organiz d to 

update facilitators capacity 
7.4 The training ou r c iv d encouraged you to apply learner - centered 

and participatory approach in the learning process 
7.5 Fa ilitator 

, 
m ti ation to help adult learners in all teaching-learning 

process 
7.6 Ene uraged all th learner equally to participate in all the activities of 

the center 
7.7 U: cd rele ant i ual aid, like to s, maps, etc appropriately 

7.8 Identify the low learner and took pecial care 

• 7.9 Correlated teaching with da to da work and experience of 

learners 
7.10 Initiated and encouraged di cu ions and to hare knowledg and new I 

experiences on various aspects of interest among the learners 
7.11 Made changes and modification in the activities of the center in 

consultation with the learners. 
7.12 Explained the role of the teacher and the learner in teaching-learning 

process 
7.1" Accepted constructi e critici m and made changes accordingly. 

7.14 Informed about the rural development schemes undertak n by th 
go\ernment I ~ 

7.15 Finalize the day to day activ iti s of the center in con ultation with 
learners " 

I 
7.16 Conduct tests to assess I arners performance and inform about th 1r 

progress 
8.0 Implementation of the program I 

I 

I • 
8.1 Ef~ ti ene of the exi ting structur to implement follow-up and 

evaluating of adult literacy program. 
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- - - -
ou r I that ou h e th ' right t comment n th program .- . 

- -
8.3. You are illino t contribute lab r, money and other resource to 

strengthen the learning program , 
8.4 Y u kn w the ourc f re ource for running of the learning 

program 
8.5 L vel fr mc management at th learning center I vel 

-
8.6 The I arning program chedule' nexibility ba d on the need and I 

interest of the learners , 

• 8.7 The tral g de ign d and opp rtunities given to adu lt learners to 
own and manage the learning program themselves 

9.0 Monitoring and follow-up 

9.1 The effort of making continuou and regular follow up on the 1 

implementation of the program 
9.2 Monitoring and follow-up made timely on learning performance ofth 

program and adjustment made based on the feed back obtained 
9." Att ntion gi en b local I olitical leaders to expand need ba ed adult 

literacy program and to teach illiterate people in your area 
9.4. The effort made to integrate different adult training programs 

provided by different development sectors in your locality 
9.5 Folio\! -up and upervision mad with wereda level profe s ionals 

10 Ob tacle that challenges the program implementation 
• 10.1. Lack of clear guidance n how to plan organize, implement and 

evaluation of the program , 
10.2 Lack of professional xp rt who can plan, organize and properly lead 

the adult literacy program ( 

10.3 Lo\\ community awaren on necessity of adult learning 

10.4 Lack of adequate budg t to train facilitators, fulfilling of ba ic 
learning materials and for follow-up of the program 

10.5. Lack of ad quate physical facilities equipment and suffici nt learning 
materials in learning center ~ 

10.6. Inability to organize need based I arning program 

10.7. Shortage of qualified and train d facilitators in th center r 

10.8. Lo\ motivation of facilitator to help adult lamer properly. 

10.9. La k of att ntion from di ffer nt I vel educational official <-

10. 10 Lack of att ntion from political I aders in guiding and upporting a 

I other development acti vi lies • 

Thank-you! 
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Appendix -C 

ADDIS ABABA UNIVER lTV 

COLLEGE OF EDUCATION 

DEPARTMENT OF CURRICULUM AND TEACHER 

PROFESSIONAL DEVELOPMENT STUDIE , 

(ADULT AND LIFE-LONG LEARNING PRQGRAM) 

Interview leading questions for Wereda, zone and Regional education 

officials and adult education focal persons 

Part One - Personal Details 

1. Sex A. Male B. Female 

2. Age A.20-25 __ _ B. 26-30 ___ C. 31-35 __ _ 

D.36-40 __ _ E. above 40 __ _ 

3. Educational background 

A. 12+1 _ B. Diploma __ C. First degree _ D.MA and above __ 

4. Job title ______ _ 

5 . Your work experience: A) in general __ B) On this position __ 

Part Two - Interview Leading Questions 

1. Plan and performance of adult literacy program in pa t three year 

Years Learning Plan Performance %age 0 f performanc 
in E. I Centers 

M F T M F T M F TI 

2000 

2001 

2002 
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2. Wh n and how Adult basic literacy program was implemented in the area? 

3. Ho do you evaluate the existing adult basic literacy program? 

a. Doe it g ing on continuously? 

b. b. Is th re fj , cd time to running the program in the area? 

4. 1 there the habi l of as 'es ing need of learners before deciding on 

· L arning venuc? 

B. Learning chedule? 

L · ? · earnll1g content. 

5. Do you have clear guidelines that help implementers? 

a) To plalU1ing and managing the program? 

b) To organize and implementing the program? 

c) Monitoring and following-up of the program? 

6. To what extent yoW' organization gives attention for the program: 

A. In Preparing of long and short term plan? 

B. In allocation of ufficient resources 

· In recruiting/select! and assigning of appropriate and competent facilitators 

D. In providing intensive and innovative training to equip facilitators? 

E. In mobilizing and making awareness of the community? 

F. In making of continuous follow up and monitoring the effectiveness of the 

progran1? 

7. Is there sufficient teaching-learning materials distributed to running the program? 
Wh~t are they? 

8. To what extent does ABL program have enough budgets? 
9. To what extent you tried to integrate adult literacy program with differ nl 

development sectors (Agricultural health etc) training programs at grass root 
level? 

] O. What type of curriculum used to running adult literacy program in the 
area? 

11 . Do you think facilitat rs use appropriate and attractive teaching approach while 
they facilitating the program? 

12. Facilitator recruitment and selection criteria and training ystem: 
13 . How do you monitoring and make follow-up on th program? 
14. How do you evaluate the effectiveness of the eXisting tructure to rtllming adult 

literacy pro gram? 
15. The major challenges and constraints in implementing of the program? 
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Appendix -D 

ADDl ABABA UNIVERSITY 
COLLEGE OF EDUCA TlON 

DEPARTMENT OF CURRICULUM AND TEACHER 

PROFESSIONAL DEVELOPMENT STUDIE , 

(ADULT AND LIFE-LONG LEARN1NG PROGRAM) 

Focus group discu ion for CRC Supervisors 

Part One - Personal Details 

1. Sex A. Male ___ _ B. Female ___ Total ___ _ 

2. Age range of members A.20-25 __ _ B. 26-30 __ _ 

C. 31-35 ___ D. 36-40 __ _ E. above 40 ----

3. Educational background of group members 

A. 12+ 1 _ B. Diploma __ C. First degree _ D.MA and above __ 

4. Number of participants _____ _ 

5. Date ___ _ 

Part Two -Leading Questions 

1) When and how dult ba ic literacy program was implemented in the ar a? 

2. How do you e aluate the existing adu lt basic lit racy program? 

3. Is there the habit of assessing need of learner before launching of th 

program? 

4. Is there clear guidelines that help implementers? 

5. Is there sufficient teaching-learning materials distributed? 

6. To what extent does BL program have enough budgets? 

7. Do you think facilitator u e appropriate and attractiv teaching approach 

while they facilitating the program? 

8. I10w do you monitoring and make follow-up on th program? 

9. How do you e aluat th ffectiv ness of th xi ting tructure to running 

adult literac program? 

10. What are the major cha llenges and constraint in implementing f (h 

program? 
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Appendix -E 

Learners aggregate average Response of rating point scales 

1. The importance of adult literacy program 

• 

Respo nlic n 
Rating p oint scales Total ts & % --

Very low"'- avera r I 
Sub- Variables 

very 
none low ge high high average 

to facilitate learners Count 0 0 0 2 6 40 48 
personal dev'l % of Total 0% 0% 0% 4.2% 12.5% 83.3% 100.0% 

to increase learners Count 0 0 0 1 10 37 48 
awareness % of Total 0% 0% 0% 2.1% 20.8% 77 .1% 100.0% 

to develop adult's Count 0 0 0 1 10 37 48 
understanding % of Total 0% 0% 0% 2.1% 20.8% 77.1% 100.0% 
is to establish learners Count 0 0 0 1 8 39 48 
capacity % of Total 0% 0% 0% 2.1% 16.7% 81 .3% 100.0% 
is to develop learners Count 0 0 0 3 9 36 48 
competency &mastery of % of Total 
skills 0% 0% 0% 6.3% 18.8% 75.0% 100.0% 

Aggregate Response N 0 0 0 1 9 38 48 
average %age 3.30 

0% 0% 0% % 17.90% 78.80% 100% 
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2. Planning an d manaKemen t fth 0 e .E.rogram 
- Respond 

lit & Rating point scales 
IYt. very 

I 

Sub- Variables none very low low average high hiQh Total 

Effectiveness of existing Count 0 3 12 27 5 1 48 
structure to plan & % of 25.0% 56.3% 10.4% 2.1% 

100.0 
organize the program Total 

0% 6.3% % 

Discussion made with Count 1 8 8 22 7 2 48 
community on problems % of 16.7% 45.8% 14.6% 4.2% 

1000 

Total 
2.1% 16.7% % -

• Assessment of needs & Count 1 5 11 18 12 1 48 
design activities based % of 22.9% 37.5% 25.0% 2.1% 

10001 on needs Total 
2.1% 10.4% % 

program design based Count 1 1 11 22 11 2 48 I 

on learners need % of 4.2% 
100.0 

2.1% 2.1% 22 .9% 45.8% 22.9% 
Total % 
Count 1 3 12 30 2 0 48 

learners decision on ~ 

% of 1000 what, where, how, when Total 2.1% 6.3% 25.0% 62 .5% 4.2% 0% 
% to learn 

aware adults the benefit Count 1 9 12 24 2 0 48 
they can obtain after % of 

25.0% 50.0% 4.2% 0% 
100.0 

Total 
2.1% 18.8% 

% 
adults understanding Count 1 5 8 15 19 0 48 \ 
about the objective of % of 

16.7% 31 .3% 39.6% 0% 
100.0 

the program Total 
2.1% 10.4% 

% 
Descussion made with Count 2 8 6 18 11 3 48 
adults before program % of 1000 scheduling Total 4.2% 16.7% 12.5% 37.5% 22.9% 6.3% 

% • 
designing of program on Count 1 8 12 7 19 1 48 
the slack period of adult % of 100.0 
learners Total 

2.1% 16.7% 25.0% 14.6% 39.6% 2.1% 
% 

Aggregate N 1 6 10 20 10 1 48 ' 
Response average %age 2.08% 12.50% 20.83% 41 .67% 20.83% 2.08% 100% 

3 P . rogram o f rgamza IOn 
Re ponden Rati~oint scales 
ts & %, very Total 

Sub- Variables none very low low Aver~e h!£h high 
Centerness of learning Count 1 12 25 6 2 2 48 
venue % of Total 

-
2.1% 25.0% 52.1% 12.5% 4.2% 4.2% 100.0% 

committe estsblished at Count 2 7 11 25 3 0 48 
the center % of Total 4.2% 14.6% 22.9% 52 .1% 6.3% 0% 1000% I 

community contribution Count 0 5 5 20 11 7 4~ -to strengthen the % of Total 
learning 0% 10.4% 10.4% 41 .7% 22 .9% 14.6% 100.0% 

• Organize learners into Count 2 3 14 20 8 1 48 
age group % of Total 4.2% 6.3% 29.2% 41 .7% 16.7% 2.1% 1000% 

Aggregate N 2 7 15 15 6 3 48 
Response average %age 12.50 6.25 

4.17% 14.58% 31.25% 31.25% % % 100% 
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4 Resource allocation and utilization 
Respond n RatinQ scales 
IS & 01., very avera Very 

Sub- Variables none low low Qe high hiQh Total 

~ufficiency of yearly Count 5 5 9 17 12 0 48 
allocated budget for I-:- -

% of Total 10.4% 10.4% 18.8% 35.4% 25 .0% 0% 100.0% 
~e prog ram 

Fulfillment of centers Count 0 1 12 21 13 1 48 
with necessary facilities % of Total 0% 2.1% 25.0% 43.8% 27 .1% 2.1% 100.0% 

sucentersfficiency and Count 0 3 14 22 9 0 48 
quality of learning 
materials in the 

% of Total 0% 6.3% 29.2% 45.8% 18.8% 0% 100.0% 

Aggregate N 2 3 12 20 11 0 48 
Response average %age 3.5% 6.3% 24.3% 41.7% 23 .6% 0.7% 100% 

5 Curriculum and content Identification . 
Re pond Ratit!9 scales _, _ - 1 en! & very avera Very Total 

Sub- Variables % none low low ge high hiQh 
appropriateness of Count 1 2 9 8 18 10 48 
learning curriculum % olTotal 2.1% 4.2% 18.8% 16.7% 37.5% 20.8% 100.0% 

effort made to discuss Count 2 3 18 12 13 48 
with learners on learning % 01 Total 4.2% 6.3% 37 .5% 25.0% 27.1 % 100.0% content 
Facilitators effort to Count 1 7 13 15 11 1 48 
organize content to be % 01 Total 2.1% 14.6% 27.1% 31.3% 22 .9% 2.1 % 100.0% learnt 

• effort made to generate Count 5 4 13 11 11 4 48 
learning topics from % 01 Total 

community basic 10.4% 8.3% 27.1% 22.9% 22.9% 8.3% 100.0% 
problems 

correlation of learning Count 1 2 17 14 12 2 48 
content with community % 01 Total 2.1% 4.2% 35.4% 29.2% 25.0% 4.2% 100.0% daily life 
adults involvement Count 5 17 10 15 1 48 
during topic identification % 01 Total 10.4% 35.4% 20.8% 31 .3% 2.1% 100.0% or adaptation 
contextualization of Count 1 3 11 21 11 1 48 
learning content % 01 Total 2.1% 6.3% 22.9% 43.8% 22 .9% 2.1 % 100.0% 
Aggregate N 1 4 14 13 13 3 48 
Response average %age 29.17 27.10 6.60 100.00 

3.83% 7.76% % % 27.09% % % 

• 

135 



• 

6. Methodology used 

RC'po nd Rating scales 
cnt & 
"/0 none Very avera very 

Sub- Variables low low qe , high high Total 
Facilitators use TM Count 6 3 6 16 15 2 48 
focus on problem % 

12.5% I 43.8% 
100.0 solving &challenge of 0% 0% 39.6% 4.2% % learners 

• Faci.use TM emphasise Count 4 2 5 18 17 2 48 
on practice &provision of % of 100.0 feedback Total 0% 0% 6.3% 45 .8% 1 43.8% I 4.2% % 

Faci .use none directive Count 3 3 11 13 I 17 I 1 48 
TM that encourage them % of 

33.3% I 41.7% I 100.0 to own their learning Total 0% 0% 22.9% 2.1% % 
I ~ 

Faci.use Tm involve Count 7 4 12 9 13 I 3 1 48 
learners % of 

35.4% J 6.3% 
100.0 

Total 0% 0% 
25.0% 33.3% 

% I 
Faci .use TM appropriate Count 2 3 10 18 I 14 I 1 I 48 
fo subject or content % of 

41.7% I 35.4% I 100.0 identified by learners Total 0% 0% 20.8% 2.1% 
% 

Filexibli ty of the method Count 1 4 11 7 1 14 I 11 48 
based on topic % of 

18.8% 16.7% 33.3% , 31 .3% 100.0 
Total 0% 0% % 

Aggregate N 4 3 9 14 I 15 3 48 
Response average %age 8.33 6.25 18.75 29.17 1 31.25 6.25 

% % % % % % ' 100% 
• 
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7. 1. Facilitators t compe ency 
Re 'po ndc/I Rating point scales 
Is & % avera very Total 

Sub- Variables none very low low ge hlght-' high 

assigned competent Count 0 1 11 15 20 1 48 
facilitators % of Total 31.3% 41 .7% 2.1% 

100.0 
0% 2.1% 22 .9% % 

Facilitators provided Count 0 0 18 11 18 1 48 

• 
sufficient train ing % of Tota l 

0% 0% 37.5% 22.9% 37 .5% 2. 1% 
100.0 

% 
Faci.provided Count 0 2 13 15 17 1 48 
refreshment training % of Tota l 

0% 4.2% 27.1% 31.3% 35.4% 2.1% 
100.0 

% 
Training used faci o to Count 0 0 16 14 15 3 48 
implement learner- % of Total 

33.3% 29 .2% 31 .3% 6.3% 
100.0 

centered approach 0% 0% 
% 

Level of facil itators Count 0 4 13 17 13 1 48 
motivation to help adult % of Total 100.0 learners 0% 8.3% 27.1% 35.4% 27 .1% 2.1% 

% 

Facilitator's equal Count 0 2 15 13 16 2 48 
encouragement of all % of Tota l 

4.2% 
100.0 

adult learners 0% 4.2% 31 .3% 27 .1% 33.3% 
% 

Faci l itators use vidual Count 0 0 10 21 15 2 48 
aids % of Total 100.0 

0% 0% 20.8% 43.8% 31 .3% 4.2% 
% 

Facilitators identify and Count 0 1 9 25 13 0 48 
make special care for % of Total 100.0 
slow learners 0% 2.1% 18.8% 52.1% 27.1% 0% 

% 
Aggregate N 5 3 13 17 16 1 48 
Response average %age 10.42 27 .35 34.14 33.09 2.89 100.0 

% 6.25% % % % % 0% 
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7. 2. Facilitators' competency 
r--

Responden 
ts & % Ratinq scales 

Very avera very 
Sub- Variables none low low Qe hiQhlv highly Total 

Facilitators use learners Count 1 - 14 20 11 2 48 
experience as a base of % of Total 2.1% - 29.2% 41.7% 22.9% 4.2% 100.0% teachinq adults 
Faci . encourage Count 1 - 10 18 18 1 48 

• discussion &share of -experience among % of Total 2.1% 20.8% 37 .5% 37.5% 2.1% 100.0% learners 

Facilitators modify their Count - 13 13 10 23 2 48 
approach by consulting -with learners % of Total 27.1% 27.1% 20.8% 47 .9% 4.2% 100.0% 

Faci. identify &expla in Count - 0 14 10 23 1 48 
the role of teachers % of Total 0% 29.2% 20.8% 47 .9% 2.1% 100.0% and learners -
Faci.accept constructive Count 1 2 9 15 17 4 48 
criticism and modify their % of Total 2.1% 4.2% 18.8% 31 .3% 35.4% 8.3% 100.0% approach 
Faci. informing learners Count - - 8 17 22 1 48 
about gov't development % of Total - - 16.7% 35.4% 45.8% 2.1% 100.0% policies 
Faci . finalize daily Count 1 - 11 17 18 1 48 
learning in consultation % of Total -&agreement with 2.1% 22.9% 35.4% 37.5% 2.1% 100.0% 
learners 
Faci . provide tests Count - - 10 16 19 3 48 
&timely inform learners - -about their progress % of Tolal 20.8% 33.3% 39.6% 6.3% 100.0% 

Aggregate N 5 3 10 15 20 0 48 
Response average %age 10.42 

6.25% 
20.83 31 .25 41 .70 

0% 100 .00% % % % % 

F T R ac} Itators esu t summary 
Aggregate 5 3 13 17 12 1 48 
Response 27.35 2.89 
average 7.1 10.42% 6.25% % 34.14% 25% % 100% 
Aggregate N 5 3 10 15 12 0 48 
Response %age 10.42% 

6.25% 
20.83 

31 .25% 25% 0% 100% average 7.2 % 
Average Result N 5 3 12 16 12 0 48 

%age 10.42% 6.25% 25% 33.3% 25% 0% 100% 
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8 I t t . mpl cmen atlOn sys em 
I Rc pondcn Rating point scales 

t ~% very very Total I 

Sub- Variables none low low average high high 

Existing structure Count 1 4 8 17 14 4 48 

effectiveness to followup % of Total 
&implement the program 2.1% 8.3% 16.7% 35.4% 29.2% 8.3% 100.0% 

The chance given Count 1 2 19 18 6 2 48 
learners to comment on % of Total 
the program 2.1% 4.2% 39.6% 37 .5% 12.5% 4.2% 1000% 

-
• Learners contribution to Count 3 8 2 15 15 5 48 

strengthen the program % of Total 6.3% 16.7% 4.2% 31 .3% 31 .3% 10.4% 100.0% 

YOll 1-..no\ th ollrce Count 5 15 3 8 15 2 48 

ofr ollrc for running % of Total 10.4% 31 .3% 6.3% 16.7% 31 .3% 4.2% 100.0% 
of the learning program 
knowledge of learners Count 2 9 14 11 9 3 48 
about center's resource % of Total 
management 4.2% 18.8% 29.2% 22.9% 18.8% 6.3% 100.0% 

Filexbility of the schrdule Count '1 3 21 16 7 48 
based on learners need % of Total 2.1% 6.3% 43.8% 33.3% 14.6% 100.0% and interest 
designed strategies to Count 1 1 16 21 9 48 I 
make adult learners own % of Total 

100.0% I &manage the program 2.1% 2.1% 33.3% 43.8% 18.8% 

Aggregate N 2 6 12 15 10 3 48 
Response average % 

4.17% 
12.5 

25% 31.25% 20.83% 6.25% 
100.00 

% % 

9 F II . 0 ow-up an dM onlonng 
Respondent Rating scales 

&% Very avera very Total 
Sub- Variables none low low ge high high 

continuos and regular Count 2 0 24 15 4 3 48 
follow up made on the % of Total 4.2% 0% 50.0% 31 .3% 8.3% 6.3% 100.0% program 
Effort made to adjust the Count 0 0 22 18 8 0 48 
program based on % of Total 0% 0% 45.8% 37.5% 16.7% 0% 100.0% feedback of follow-up 
Attention given by local Count 1 6 14 8 19 0 48 
political leaders % of Total 2.1% 12.5% 29.2% 16.7% 39.6% 0% 100.0% 
Effort made to integrate Count 6 6 11 7 16 2 48 
ALP with different % of Total 
training programmes 12.5% 12.5% 22.9% 14.6% 33.3% 4.2% 100.0% 

Attention given on Count 2 4 12 10 19 1 48 
follow-up, supervision % of Tota l 
&provide support to the 

4.2% 8.3% 25.0% 20.8% 39.6% 2.1% 100.0% program 

Aggregate N 2 3 17 12 13 1 48 
Response average %age 4.17% 6.25% 35.42% 25% 27.10% 2.08% 100% 
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S 
N 

1 

2 

3 

4 

5 

6 

7 

8 

9 

Summary of Learners Aggregate Response Average of Variables in 
Rating scales 

Influencing Re pond Rating scales 
cnts 

Variables number nOll c Very Low Averag High Very Total 

& <Yunge low e bi{!h 

Awareness of N 0 0 0 1 9 38 48 

AL (x) age 
impoJ·tance 0% 0% 0% 3.30% 17.90% 78.80% 100% 

Planning & N 1 6 10 20 10 1 48 
managing %age 

system 2.08% 12.50% 20.83% 41.67% 20.83% 2.08% 100% 

Oraanization N 2 7 15 15 6 3 48 
sy tern of the %age 

program 4.17% 14.58% 31.25% 31.25% 12.50% 6.25% 100% 

Allocation & N 2 3 12 20 11 0 48 
utilization of %age 3.5% 6.3% 24.3% 41.7% 23.6% 0.7% 100% 
Resources 
Curriculum & N 1 4 14 13 13 3 48 
content %age 
iden tification 3.83% 7.76% 29.17% 27.10% 27.09% 6.60% 100% 

Methodology N 4 3 9 14 15 3 48 
used %age 8.33% 6,25% 18.75% 29.17% 31.25% 6.25% 100% 

Facilitators N 5 3 12 16 12 0 48 

competency 0/0 age 10.42% 6.25% 25% 33.3% 25% 0% 100% 

Implementatio N 2 6 12 15 10 3 48 
11 system %age 4.17% 12.5% 25% 31.25% 20.83% 6.25% 100.% 

Follow-up & N 2 3 17 12 13 1 48 
monitoring %age 4.17% 6.25% 35.42% 25% 27.10% 2.08% 100% system 
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Appendix F 

Data of Facilitators Aggregate Response Average of Va riables in 
Rating scales 

1. The importance of adult literacy program 

Sub-
Re po nd Rating point scales 
eut ' & very very 

Variables % none low low average high hiqh Total 
N 0 0 0 1 5 25 31 

to fac i litate % 
learners personal 0% 0% 0% 3.2% 16.1% 80 .6% 100.0% 
dev't 
to increase learners N 0 0 0 3 7 21 31 
awareness % 0% 0% 0% 9.7% 22.6% 67.7% 100.0% 

to develop adult's N 0 0 0 2 6 23 31 
understanding % 0% 0% 0% 6.5% 19.4% 74.2% 100.0% 

to establish learners N 0 0 0 2 5 24 31 
capacity % 0% 0% 0% 6.5% 16.1% 77.4% 100.0% 

to develop learners N 0 0 1 7 9 14 31 
competency % 0% 0% 3.2% 22.6% 29.0% 45.2% 100.0% &mastery of skills 

N 0 0 1 3 6 21 31 
Agg regated average % 
Response 0% 0% 1% 9.70% 20.64% 69 .02% 100% 
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2 Pla nning a nd management 

.-
Respo Rating point scales 
ndent 

1 very low I 
I I I 

s & 
, average I 

very 
Sub- Variables % none low high high Total 

Effectiveness of existing N 0 0 3 1 20 6 2 31 
structure to plan & % 0% 0% 9.7% I 64.5% 19.4% 6.5% 100.0% 
organize the program 
Discussion made with N 1 4 9 11 4 2 31 
community on problems % 3.2% 12.9% 29.0% 35.5% 12.9% 6.5% 100.0% 

• Assessment of needs & N 2 2 6 12 8 1 31 
design activities based % 6 . 50~ I 6.5% 19.4% 38.7% 25.8% 3.2% 100.0% 
on needs 
program design based N 4 6 10 7 3 31 
on learners need % 3.2% i 12.9% 19.4% 32.3% 22 .6% 9.7% 100.0% 

learners decision on N 4 4 4 8 

29 .00~ I 
2 1 31 

what, where, how, when I 

% 12.9% I. 12.9% 12.9% 25.8% 6.5% 100.0% to learn 
aware adults the benefit N 0 3 7 6 14 1 31 
they can obtain after % 0% 9.7% 22.6% 19.4% I 45.2% I 3.2% 100.0% 

adults understanding N 0 1 7 6 12 , 4 I 2 31 
about the objective of I 

% 0% 22 .6% 19.4% 6.5% 100.0% the program 38 .7% I 12.9% I 

Discussion made with N 4 0 9 7 1 7 1 4 31 
adults before program I 

% 12.9% 0% 29.0% I 22 .6% 22.6% 12.9% 100.0% scheduling 
designing of program on N 4 0 1 12 11 I 3 31 
the slack period of adult % 12.9% 0% 3.2% 38.7% 35.5% 9.7% 100.0% learners 
Aggregate average 2 3 6 11 7 2 31 
Response 25.10 

6% 9% 18% 35.13% % 7.19% 100% 

3. Program Organization 

Re po Rating point Scales 
ndent 

& very very Total 
Sub- Variables % none low low Average high high 

Center ness of learning Count 3 7 1 9 7 4 31 
venue % of 100.0 

Total 
9.7% 22.6% 3.2% 29.0% 22 .6% 12.9% 

% 
committee established Count 4 5 7 9 6 31 
at the center % of 100.0 

Total 
12.9% 16.1% 22 .6% 29.0% 19.4% 

% 
community contribution Count 9 8 4 5 5 31 
to strengthen the % of 100.0 
learning center Total 

29.0% 25.8% 12.9% 16.1% 16.1% 
% 

Organize learners into Count 4 3 3 16 4 1 31 
age group % of 100.0 

Total 
12.9% 9.7% 9.7% 51.6% 12.9% 3.2% 

% 
Aggregate average N 5 6 4 9 5 2 31 
Response % 16% 18%% 12% 30% 16% 8% 100% 
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4. Resource allocation and utilization 

Sub- Rc pond 
Rating point scales cnt & 

Variables % very averag very Total 

none low low e high high 

Sufficiency of yearly Count 12 8 5 6 0 0 31 
allocated budget for % of 

38 .7% 25.8% 16.1% 19.4% 0% 0% 100.0% the program Total 
Fulfillment of Count 8 4 6 2 9 2 31 
centers with % of 29.0% 6.5% 100.0% necessary facilit ies Total 

25 .8% 12.9% 19.4% 6.5% 

sufficiency and Count 3 6 6 5 11 0 31 
quality of learning % of 
materials allocated Total 9.7% 19.4% 19.4% 16.1% 35.5% 0% 100.0% 
for the centers 
Aggregate average N 8 6 6 4 6 1 31 
Response "10 24.70% 19.40% 18.30% 14% 22% 2% 100% 

5. Cl:Jrriculum and Content identification 

Re pond en Rating point scales 
Sub- Variables t &% very avera Very Total 

none low low ge high high 
appropriateness of Count 1 4 5 12 9 0 31 
learning curriculum % of Total 3.2% 12.9% 16.1% 38 .7% 29.0% 0% 100.0% 
effort made to discuss Count 5 4 5 5 9 3 31 
with learners on % of Total 12.9% 16.1% 16.1% 29.0% 9.7% 100.0% learning content 16.1% 

Facilitators effort to Count 5 0 5 12 8 1 31 
organize content to be % of Total 16.1% 0% 16.1% 38 .7% 25.8% 3.2% 100.0% learnt 
effort made to Count 4 3 7 11 6 0 31 
generate learning % of Total 
topics from community 12.9% 9.7% 22.6% 35.5% 19.4% 0% 100.0% 
basIc problems 
correlation of learning Count 4 3 6 13 5 0 31 
content with % of Total 9.7% 41 .9% 16.1 % community daily life 12.9% 19.4% 0% 100.0% 

adults involvement Count 4 3 4 12 8 0 31 
during topic % of Total 12.90 identification or 

% 
9.7% 12.9% 38.7% 25 .8% 0% 100.0% 

adaptation 
contextualization of Count 2 2 9 9 9 0 31 
learning content % of Total 6.5% 6.5% 29.0% 29.0% 29.0% 0% 100.0% 

I-----
N Aggregate average 3 3 6 10 8 1 31 

Response % 11 % 9% 19% 34% 25% 2% 100% '--

143 



6. Methodology Used 

Sub- Rc ponciclI Rating ~oint scales j 
t & o/., - I Variables Total 

none very low low averaJle hi.[h I very hiQh 
Facil itators use TM Count 2 4 2 11 10 2 31 
focus on problem % of Total I 

solving &challenge 6.5% 12.9% 6.5% 35.5% 32 .3% 6.5% 100.0% 
of learners 
Faci .use TM Count 1 3 7 7 10 3 31 
emphasise on % of Total 
practice &provision 3.2% 9.7% 22.6% 22.6% 32.3% 9.7% 100.0% 
of feedback 
Faci.use none Count 1 5 6 8 7 4 31 
directive TM that % of Tota l 
encourage them to 3.2% 16.1% 19.4% 25.8% 22.6% 12.9% 100.0% 
own thei r learninQ 
FacLuse Tm involve Count 1 1 4 6 14 5 31 I 
learners % of Tota l 3.2% 3.2% 12.9% 19.4% 45 .2% 16.1% 100.0% I 

Faci.use TM appropriate Count 2 2 9 14 3 30 
fo subjec or content % of Total 6.7% 6.7% 30.0% 46.7% 10.0% 100.0% identified by learners 
Filexiblity of the Count 3 7 12 4 3 2 31 
method based on % of Total 
topic 9.7% 22.6% 38 .7% 12.9% 9.7% 6.5% 100.0% 

Aggregate average N 1 4 6 7 10 3 31 i 
Response % 4% 11.87% 17.80% 24.37% 31.47% 10.28% 100% 
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7.1. Facilitators Competency 
Rc 'poncien Rating point scales 
t &% none in very 

Sub- Variables very low low averaqe highly hiqh very low 
Effort made to select & Count 0 2 5 10 6 8 31 
assign committed & % of Total 0% 6.5% 16.1% 32.3% 19.4% 25.8% 100.0% competent Facilitators 
Facilitators provided Count 19 3 1 5 3 31 
sufficient training % of Total 61.3% 9.7% 3.2% 16.1% 9.7% 100.0% 
F aci. provided Count 18 3 3 5 2 31 
refreshment training % of Total 58.1% 9.7% 9.7% 16.1% 6.5% 100.0% 

Training used faci o to Count 19 6 1 4 1 31 
implement learner- % of Total 61 .3% 19.4% 3.2% 12.9% 3.2% 100.0% centered approach 
Level of facilitators Count 3 3 6 8 6 5 31 ! 
motivation to help adult % of Total 9.7% 9.7% 19.4% 25.8% 19.4% 16.1% 100.0% i learners 
Facilitator's equal Count 0 3 10 9 4 5 31 I 
encou ragement of all % of Total 0% 9.7% 32.3% 29.0% 12.9% 16.1% 100.0% adult learners 
Facilitators use vidual Count 2 5 9 10 5 0 31 1 aids % of Total 6.5% 16.1% 29.0% 32.3% 16.1% 0% 1000% I 

Facilitators identify and Count 5 1 10 11 3 0 30 I 
make special care for % of Total 
slow learners 16.7% 3.3% 33.3% 36.7% 10.0% 0% 1000% 

Aggregate average N 8 3 6 8 4 2 31 J 
Response % 27% 10.51% 18.28% 25.15% 12.15% 7.25% 100% I 
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7.2 Facilitators competency 

R pondcn Rating point scales Total 
Sub- Variables t · & % r in very 

none very low low averag_e hi9..hly hiqhly none 

~acilitators use learners Count 2 2 6 10 9 1 30 
expenence as a base of % of Total 20.0% 33.3% 30.0% 3.3% 

100.0 
teaching adults 6.7% 6.7% %1 

Faci . encourage Count 1 3 6 8 10 2 30 ! 
discussion &share of % of Total 100.0 
experience among 3.3% 10.0% 20.0% 26.7% 33 .3% 6.7% 

% 
learners I 

Facilitators modify their Count 2 1 9 12 5 1 30 I 
approach by consulting % of Total 

6.7% 3.3% 30.0% 40.0% 16.7% 3.3% 
100.0 I 

with learners %1 
Faci . identify &explain Count 2 3 5 8 8 4 30 I 
the role of teachers and % of Total 100.0 I 
learners 6.7% 10.0% 16.7% 26.7% 26.7% 13.3% 

% 
Faci.accept constructive Count 4 7 6 5 7 1 30 
criticism and modify % of Total 

20.0% 16.7% 23.3% 3.3% 
100.0 

their approach 13.3% 23.3% 
% 

Faci . informing learners Count 1 1 2 10 8 8 30 
about gov't development % of Total 

6.7% 33.3% 26.7% 26.7% 
100.0 

policies ' 3.3% 3.3% 
% 

Faci. finalize daily Count 2 3 4 12 8 1 30 
learning in consultation % of Total 100.0 I &agreement with 6.7% 10.0% 13.3% 40.0% 26.7% 3.3% 
learners % 

Faci. provide tests Count 4 4 2 8 10 2 30 I 
&timely inform learners % of Total 100.0 I 
about their progress 13.3% 13.3% 6.7% 26.7% 33.3% 6.7% 

% 
Aggregate average N 3 5 9 8 3 3 31 : 
Response % 9.7% 16.13% 29% 25.8% 9.7% 9.7% 100% : 

F Tt t ' A R aCI I a or s vera! e esponse 
Aggregated average N 8 3 6 8 4 2 31 
Response 1 % 25.15 12.15 7.25 

27% 10.51% 18.28% % % % 100% 
Aggregated average N 3 5 9 8 3 3 31 
Response 2 % 9.7% 16.13% 29% 25.8% 9.7% 9.7% 100% 
Aggregate average N 6 4 8 8 3 2 31 
Response of both % 19.35 6.45 

% 12.9% 25.8% 25.8% 9.7% % 100% 
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8 Implementation system . --
Rcspondcn 

Rating ~oint scales I. &% 
very Total 

Sub- Variables none very low low averC!~e high high 

Existing structure Count 4 5 7 7 7 0 3~ effectiveness to followup % of Total 13.3% 16.7% 23.3% 23.3% 23.3% 0% 100.0% 
&Implement the program 
The chance given Count 6 6 6 9 3 0 30 
learners to comment on % of Total 20.0% 20.0% the program 

20.0% 30.0% 10.0% 0% 100.0% 

Learner~ contribution to Count 13 4 6 3 3 1 30 
- -strengthen the program % of Total 43.3% 13.3% 20.0% 10.0% 10.0% 3.3% 100.0% _. 

Learners knowledge about Count 12 3 4 6 4 1 30 
source of budget and % of Total 40.0% 10.0% necessary resources 13.3% 20.0% 13.3% 3.3% 100.0% 

knowledge of learners Count 5 5 6 11 3 0 30 
about center's resource % of Total 16.7% 16.7% 20 .0% 36.7% 10.0% 0% 100.0% 
management 
Filexbility of the schrdule Count 8 10 2 2 30 
based on learners need % of Total 10.0% 16.7% 26.7% 33.3% 6.7% 6.7% 100.0% I 
and interest 
designed strategies to Count 3 6 9 4 8 0 30 
make adult learners own 
&manaQe the proQram 

% of Total 10.0% 20.0% 30.0% 13.3% 26.7% 0% 100.0% I 
Aggregate average N 7 5 7 7 4 1 31 
Response % 21 .90 14.30 

100% ! 21 .90% 16.20% % 23.80% % 2% 

9 F II 0 ow-up an d "t t mom orm~ s-.Ys em 
Rc pond Rating point Scales 

Sub- Variables ents & very Total 
% none low low averc:ige high very high 

continuos and regular Count 6 3 5 10 6 1 31 
follow up made on the % of 

3.2% 100.0% program Total 
19.4% 9.7% 16.1% 32 .3% 19.4% 

Effort made to adjust the Count 1 5 8 9 5 3 31 1 
program based on % of 

25.8% 29 .0% 16.1% 9.7% 100.0% feedback of follow-up Total 
3.2% 16.1% 

Attention given by local Count 15 2 2 5 5 2 31 i 
political leaders % of 

Total 48.4% 6.5% 6.5% 16.1% 16.1% 6.5% 100.0% 

Effort made to integrate Count 15 5 2 4 2 3 31 
ALP with different % of 

100.0% I training programmes Tota l 
48.4% 16.1% 6.5% 12.9% 6.5% 9.7% 

Attention given on Count 6 2 7 9 5 2 31 
follow-up, supervision % of 
&provide support to the Total 19.4% 6.5% 22.6% 29.0% 16.1% 6.5% 100.0% 
proQram 
Aggregate average N 9 3 5 7 5 2 31 
Response % 9.68 

29% % 16.13% 22.58% 16.13% 6.45% 100% 
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Facilitators Aggreoate Response Average of Variables in Rating cale 

S variable ' Re pOll Rating point scales 1 
N 

clent -
Vcr Low A erag High Very Tota l RM I n Oll c 

1 &% low high e 

1 Awareness of N 0 0 1 3 6 21 31 4.5 
AL Importance % 0% 0% 3.2% 9.70% 19.35% 67.74% 100% I 

2 Planning & N 2 3 6 11 7 2 31 2.8 
managing % 
system 6.45% 9.7% 19.35% 35.48% 22.58% 6.45% 100% 

3 Organization N 5 6 4 9 5 2 31 2.3 
system of the % 16.13 
program % 19.35% 12.9% 29% 16.13% 6.45% 100% 

4 Allocation & N 8 6 6 4 6 1 31 1.9 
utilization of % 
Resources 25.8% 19.35% 19.35% 12.9% 19.35% 3.2% 100% I 

5 Curriculum & N 3 3 6 10 8 1 31 2.7 
content 0/0 
identification 9.7% 9.7% 19.35% 32.26% 25.8% 3.2% 100% 

6 Methodology N 1 4 6 7 10 3 31 2.97 
used 0/0 3.2% 12.9% 19.35% 22.58% 32.26% 9.7% 100% I 

7 Facilitators N 6 4 8 8 3 2 31 2.13 I 
competency % 19.35 

% 12.9% 25.8% 25.8% 9.7% 6.45% 100% 
8 Implementati N 7 5 7 7 4 1 31 1.97 

on system 0/0 22.58 
% 16.13% 22.58% 22.58% 12.9% 3.2% 100% 

9 Follow-up & N 9 3 5 7 5 2 31 2.1 I 
monitoring % I system 29% 9.7% 16.13% 22.58% 16.13% 6.45% 100% 
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