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Abstract 
TIle purpose oj this study was to find out tile major Jactors that Ilinder the 
implementation of communicative language teaclling. Yabelo senior secondmy and 
preparatol)' school in Jocus. In due course oj tIl is study, 55 students and 4 teachers, 
totally 59 participmlts were participated. The 55 students selected through systematic 
sampling J¥/y11 five classes that random(l' selected ,,,hile til e existing Jour teachers' 
enrolled tlll'ough I/l~ailabfe sampling. 
Instrulllents elllployed in tilis stl/{(l' included: Questionuaire, Observation checklist, 
and semi- structured intervie,v. When questionnaire used as the main tool, observation 
and an interview lVere used to reflect the main points in questionnaire Jar the sake oj 
validation and triangulation. In Ihe analysis part, percentage and rating scale were 
used while data being analyzed. Accordingly the JollOlving findillgs were obtained, 
among the Jactors which hinder the implementation oj communicative language 
teaching the Jolla wing were s..'!!l!!: Teachers' laCk oj the target language culture and 
CL T traiuing; Students' low English proficiency and passive style oj leamil/g,' Lack oj 
enougll adlllinistrative support and authentic nwteriafs-as ,veil as la ck oj effective and 
eJficient instrulI/ellts to l.L~ess cOlI/mullicative cOlI/petence. Besides, it Iws proved tilal 
the teachers IlIId ti, e right concept about CLT but they Jail to implement it practically. 
Consequenlfy, they are practicing traditional language teaching metilods and using 
OIl (V textbook as a teaclling aids. On the other hand, sludents indicated that tile), are 
illterested ami that they perceived English as not diffiCUlt subject. With regard to Ihe 
activilies practiced at 1/olIIe, 1II0st studellts (62%) oj studellts attested tlwt they spell! 
1I1uelt lillIe 011 reading textbook and revisillg eX([II1 papers. 
illfight/o IhejiJldillgs, Ilre/o/lowing cO lielusiollS were drrlll'll: There lVas gap be/Il'eell 

IheOI)1 amI practice; Materials other tll(lII textbook like tape recorder alld video filllls 
need to be illtegrated ill leachillg program. The practice oj prillciples oj current 
cOlllm1lllicative language alld communicative competence which is central goal of CLT 
was given less emphasis. 
At last, the Jollowing were recommended: providing adequate administrative supporl, 
preparing multitude oj authentic materials, developing an eJficient alld eJJective 
illstl"lllUellts to assess C0l1111111llicalive conlpe/ellee, preparing sllpplenlell/(II), IIwterials 

and inviting the experts to share experience and to give explanatioll abollt CL 7: 

Vll 



CHAPTER ONE 

1. INTRODUCTION 

1.1 Background of the Study 

The origin of modern la nguage educa tion traced back to 17th century . 

La tin was the dominant la n guage at the time before it was replaced by 

Engl ish, French and Spanish by the end of 16 centu ry. Th e method that 

was u sed to teach La tin was call ed g ra mm a r tran s lation method. In this 

method students were req uired to tran s lat.e La l. in int.o th e ir own native 

language, which was the m edium of instruction. Grammar was taught 

deductively (Wa les, 2009) 

It was in 19 th and 20th centuries that innova ti ons reforms 111 roreig !1 / 
langu age teach in g began raridly. Di ffcrenL and somcl.imcs C01,n.,C(il1[\ ~ 

methods appea red aL a Lime . But, their appearance brought Irnprol'cmcn! 

over th e previous or contemporary method s (Wales, 2009). , As a me.Ltc!: of 

fact, a wid e variety of teach ing m eth ods such as di reeL mcth od, 

situation a l la nguage teac hin g, Audio -lin gua l mClhod and communicative 

lan guage teachin g eme rged. 

Audio-lingu al language teaching method was first pracLieed widely in 

United Stated in 1960s. However, with the c hanges in American 

linguistic theory in sixties, prominent lin gu ist, Noa m Chomsky, CD"lC up 

lVith innovative theory which contradic ts thcoretica l assu mp lit"l ()f 

Audiolin gua li sm. Furth e rm ore, th e practi ti one rs lVe n! dissatisf"j ,!c! wi th 

Audiolingualism for two reaso ns: fir st, studcnts ca n 't tra n sfer lhe 

communicative skills acquired from Audio lingualism to real world 

communication; secondly some of its procedure s are found to be boring 

a nd unsatisfying . This led to the d ecl in e of Audiolinga li s m in Unitc(i 

States (J ack C and Rogers, 199 1). 



In 1960, while Audiolingualism was practiced in Un ite State at the same 

time s ituational language teaching was practiced In Britain. In \ 

situational language teaching, language was taught by practicing ) 

structures in meaningful situation based activities. Accuracy was the 

center of focus for this method as that of Audiolingalism. Following the ! 

decline of Audiolingalism in the mid 1960, British applied linguist calle? 

into question the theoretical assumption of situational language \ . 

teaching. As a result, they shifted their focus from accuracy to 

communicative competence. It's at this point in time that communicative . 

language teaching was sta rted (Ibid, 1991): 

After the decline of situational language teaching in 1960, in Brilain CLT 

assumed its position and continued to be a major approach of language 

teaching since 1970 . Unlike the former methods which focus on forms of 

language CLT focuses on meaning. In relation to this Clark (1989:20) 

says, "The introduction of communicative methodology thal has been 

described as revolutionary in its movement away from focus on the form 

of the language to a focus on its meaning potential." The central goal of 

CLT is to bring communicative competence . When we talk about 

communicative competence, we a re talking about socio-cultural, 

linguistic and discourse knowledge of the learners. In other words, the 

learners should be able to u se language for different purposes a],d 

functions . They should be able to u se variety of language accord ing to 

setting and how to produce and understand different types of text. 

If we have said this much about the expa n sion of CLT a ll over the world, 

it wi ll be useful to examine its particular effect o n Ethiopian language 

teaching practice. Since Globalization is expanding and affecting every 

na tion across the world more than ever, it's impossible to say Ethiopia is 

out of this circumstance . Consequently, the major a pproaches and 

methods which have been inOuential in language teaching have also been 
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affecting Ethiopia. Alemu (2004: 18-1 9) has mentioned this influence as 

follow s: 

Methodologies that have been influential in teaching second 
languages allover the world since J 920 have also influenced 
the practices of English language reuchinq in coun Lry since 
19<10. For example, listing contents (pac/wye) to be taughL 
through drilling with focus on accuracy in the 1940s was 
clearly the influence of structuralism. Similarly, the 
recommendation of an oral approach with writing primarily to 
reinforce speech habits in 1960s was attributed to 
Audioligualism, and prescription of leamer-centered approach 
in ] 990s was influence of CLT theories (18- 19). 

Starling from the in troduction of m ode rn educa t ion in Ethiopia, durin g 

manlike [l reign , we h ave been using Engli sh fo r almost one century. 

Howeve r, it's pressed on strongly when th e new education al policy was 

impl em ented in 1994 by the c urre nt gove rnm ent (PEDRE). NowCngl is h 

is used as med ium of inst ru ction a t scconci,j["\' ,mei terti ary levei:; when 

one student can't read, w rite, spcak and lisl( '1\ III t:nglish , ii'S not. 

difficult to guess problems he/she might. races. Th e refore, equ ippin g 

students w ith good knowledge a nd s kills of English is mandatory, in 

order to make them competent. Thi s will be realized if and only if we 

come up with a ppropria te lan guage teac hin g melhodo logy to Lhe :llTd or 

global co mmunication. 

1.2 Statement of the Problem 

Now a d ay, commun icat ive languagc teac hi ng is practic ing widel\' morc 

th a n ever befo re . ) Bu t, st ill th e rc a rc misco nceptiolls abou t C LT 

implementation in classroom . . Obviously, a CLT ce ntral goal is :.0 bring 

communicative competence a nd it focu ses on communication. However, 

seve ra l theorists and teachers perceive theoretical assumpt ion of CLT 

wrongly. This led to th e followin g m iscollceptions: CLT does not involve 

gram mar teach ing; it igno res language s kill s other- than speak:ng; it. 's 
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manifested only through role plays and it requires native teachers 

(Thompson, 1996) . Thompson (1996) argued that grammar is taught 

communicatively and that communication ta kes p lace not only through a 

speech but also through writing and reading. I-Ience, there are 

resistance to new methods like CLT Abbol ( 1987), statcs that the 

resistance comes rrom students who have ccrtain learning style; parents 
~ . 

who are distrustful to new educational ideas; offic ia ldom who always 

d iscourage innovation; and these set of attitudes may have effect on the 

teachers and interrupt an attempt of trying out new way of teaching. 

Moreove r , Deckert (1987:20) says, "The old notions of studcnts about 

what goes on in classroom, of course not tile only oiJstacic to 

communicative learning. O ld notions arc embedded in the pages of 

selected text books, classroom physical arrangement an administrative 

requ irements." These show the problems that we might race when tried 

out CLT in c lassroom. 

It is essential to consult local researchcs thai ila\(: bcen donc j'l relai.ed. 

topic. Accordingly, Yemane (2007) and Beyene (2008) focused on 

teachers and students' perceptions and practice of CLT. What they 

iden t ified is how CLT is being practiced and perceived by teachers and 

stud ents . At last in their conclus ions pari thev indICated a s there is gap 

iJetween perception and pl"actice. However, l.hey Clidn'L say any thing why 

students and teachers fai l to practice CLT appropriately. None of them 

mentioned problems constrained implementation of eLT. Therefore, the 

researcher investigates over a ll problems that resist the implementation 

ofCLT 
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1.3 Objectives of the Study 

General objective: 

The major objective of thi s study is investigating on the major factors 

that impede the implementa tion of communicative language teaching. 

Specific Objectives: 

To investigate teachers' perceptions relatecl to im ple men tation of 

CLT . 

• - To find out Students' perceptions about th e subject (English). 

To assess whether the teaching m ethod s being employed by the 

teachers meet the principles of CLT. 

To assess the teach ers role in practicing commun iC<llive activities. 

In due cou rse of the research the following questions were answered: 

l. What are the factors that hinder the impl ementation of 

com municative lan guage teac hin g? 

' 2. How do rrerarato l")' teachcl's pe rceive Iile P":lcticc o f" CLT?' 

3 . Do the i.eache rs assuming roles Ihal mcct pr in c ipl es of 
comm u nicative language teach ing? 

1.4 Significance of the Study 

1. The fin dings of this study provide a beLlc l' ullck"standing and 

awareness on th e c urrent s talus of co mmunicat ive language 

teaching in prepa ratory school. , 
2 . This work tries to draw a better theo rctical und erstanding about 

communicative language teaching via its literature review. 

3. The fin d ing and recommendation of this sLudy give insight how 

to get better the implementation of communicat ive lanO"claae 
~ b 

teaching in the preparatory sc hool. 

4. Furthermore, it provides information for those researche rs who 

wou ld like to conduct further study on rclated topic. 

5 
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1.5 Delimitation 

While we carry out our research, it's esse n Lia l to limit iL to a manageable 

s ize. Even though, the problem s exist at a ll educalionallevels. This study 

is limited to preparatory school which is found in Yabe llo Woreda.lt's one 

of the Woreda situa red in Borena Zon e. 

1.6 Limitation 

In the attempt of conducting thi s research ce rta in con stra in ts have been 

discovered . Due to financia l and time constraints the researcher imposed . ' 

to conduct research on small sample s ize. Obviously the narrow the 

sample is th e more research is ex posed to probl c m of ex te rn a l validity­

(sam ple gc ne ra ability). As a ma l lcr oi' ran, this !'l'scarcl, mighl hm'c a 

pro blem re lated to externa l validity. 
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CHAPTER TWO 

2. LITERATURE REVIEW 

2.1 History of Communicative Language Teaching 

The his tory of CLT is still controversial due to the la c k of consensus on 

the major sources of changes that accounted for eme rgence of CLT. 

Brumfit and Johnson as me n t ioned in Bram a nd Mendez (2009:49 1) 

recommend three sources of c hange that playa great role for emergency 

of CLT: 

>- The sociolinguistic changes which pay specia l attention for 

language aspects such as ethnography of speaking, e thno 

methodology and anthropology . Hymes, Gumperz and Goffman 

were the prominent figures that accelera te the changes . 

;... The ch anges too k p lace In language philosophy enables 

philosophers like Grice, Austin, and Searle to emphasis 'speech 

acts'. 

}> The changes took p lace in linguistic or d u e to Ross , Fillmore, and 

Lakoff reaction against Chomsky's cen trality of syntax and their 

deve lopment of generative semantics a nd with Ha llid ay, McIntosh 

a nd Strevens (1964 ) and crystal and Davy (1969) on di scourse 

analysis . 

In contrast, Savignon (1 997 : 10) as cited in Bram a nd Mendez (2009:42 1) , 

focu s on ch a n ges took p lace in two a reas; theo retical a nd practical. The 

theoretical c hanges emanated from the discussion in psychology, 

linguistics, and communication theory wh ile the practical one is 

emanated from pedagogical need a nd concerns . According to him these 

two major c hanges cause the CLT to be happen ed. 

7 
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The more comprehensively d iscussion was held by stern (1 992:11-13) as 

mentioned in Bram and Mendez (2009:491 -492) . He mentioned two 

scien tiflc and three pedagogic sources : 

;. Numerous linguistic stud ie s wh ich were adopted In second 

la n gu age teach ing; SOC1O linguis tic by Hymes and la bov, 

philosophical on the part of language philosophers such as Grice, 

Austin and Searle a nd pu rely linguistic like Firth's a nd Ha lliday 's. 

The commu nicative approach origina tes a mong othe rs , from the 

pedagogic proposals , on the basis of these pure ly lin guistic 

sources, of Widdowson an d Ca ndlin in th e Uni ted Kingdom. 

J;> Most researches done in foreign language teaching concluded that 

a more fl exible and individu a lized approach is required so that the 

learner bu ild hi s/ her compe tence II1 the fore ign la nguage 

indepen dently and not necessarily accord in g to the gradation of 

the syllabus. 

J;> The council of Europe modern lan guage projects which focus on 

foreign la nguage teaching according to learners ' n eeds cause the 

emergence of CLT. Specia lly its a ttempts to des ign a situational, 

notional a nd functional syllabus with Van Ek, Alexander , a nd 

Wilkin s. 

J;> The emergence of a communicative curriculum that results fro m 

Canadian experiments of linguistic immersion in French. 

» The humanistic approaches in the untied states which advocate 

the role of human relationships in the teach ing a nd learning 

process versus the previous a ll important a nd impe rso nal teacher­

centered approaches (adapted from Bram and Mendez, 2009 :49 1-

492). 

8 
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Though the experts in the field couldn't reach on consensu s about the 

sources of communicative language teaching approach, CLT is evolving 

more tha n ever before 1I1 our time. Consequently, in many countries 

which used English either as foreign or second la nguage has 

incorporated CLT with in their curriculum. Let u s now cons ider th e 

development that CLT has gone throu gh a nd whe re it 's now. 

2.2 Communicative Language Teaching Trend 

In the last 50 years, many changes have been taken place ll1 language 

teaching area especially in sylla bu s design a nd m eth odology in general. 

Richa rds (2006 :6) divided these changes into three phases: 

Phase 1: Traditional approaches (up to the la te 1960) 

Phase2 : Classic communica tive language t eaching (late 1970to 1990) 

Phase 3: Current communicative language teaching (1990 to presen t) 

Let us consider the last two p hase since they a re d irectly related with our 

topic of discussion. 

2.2 . 1 Classic Communicative Language Teaching (1970s 

to 1990) -

In the 1970s, a n opposition agains t t raditiona l approaches likes 

a udiolingu a lis m and s ituation a l la ngu age teaching ga in momen tum. In 

traditiona l a pproach, gra mma tical compe tence was give n priority a nd 

gra mma r was tau ght through repe ti tive prac tice and drilling. Moreover, 

the a pproach to the teaching of gra mma r was deductive . As the reaction 

against trad itional approach spread all over the world , the centrality of 

grammatical com petence was questioned. It was believed that ll1 

la nguage learning a nd teach ing not on ly the rules of language IS 

necessary but a lso knowledge and skill s to put that ru les into use IS 

para moun t important. In relation to this Widdoson (1 978 : 1) points : 

9 



We may readily acknowledge that the ability to produce sentences 
is a crucial one in learning of a language. It's important to recognize, 
however, that it is not the only ability learners need to acquire. 
Some one knowing a language knows more than how to 
u nders tand, speak, write and read sentences. He also knows how 
sentences are used to communicative effect. 

At last, the ques t of teaching language communicative ly en a bles the 

researc he r in socioli ngu ist ic fi e ld to come u p wi th new co nce pt wh ich is 

called co m mu n icative compete nce . As we di scussed so fa r , 

comm u n icative competence embraces ma ny aspects of language like 

where a nd how to u se la ngu age a ppropriate ly a nd n ego tia te mean ing 

effec tive ly. He nce , th e consensu s was reached on to m a ke commu nicative 

co mpetence the goal of teac hing. The next step that shou ld be taken was 

de s igning syllabus and determ ining methodology \Vhich serve to this a im . 

It's at this time that CLT was developed as the method wh ich helps to 

ach ieve th e goal of reaching com municative competen ce. Then the 

experts on the fi eld set the following points that shou ld be rel1ected in 

sy llabus in order to be able develop the learne r 's communicative 

compe tence: 

1. Th e purpose for which the learner wishes to acqUIre the ta rge t 

la ngua ge . For ins ta nce , u s ing Englis h for bus ines s purposes, in 

th e h otel industry, or for tra vel. 

2. The setting in whic h they wi ll wa nt to u se the ta rget la ngu age . For 

exa mple , in a n office on a n a irpla ne, or in a s tore. 

3 . The socially defined role th e learners will assume 111 the ta rge t 

la nguage, as well as the ro le of their interlocu to rs . For exa m ples , 

as a travele r, as a s a lesperson ta lk to clients . 

4 . The communicative e vents in wh ich th e learn ers will pa rt ic ipate : 

eve ry day s itu ation, voca tion a l or professiona l situ at ions, acade m ic , 
s itua tions , a nd so on . For example, making te lephon e calls , 

engagin g in casua l conversation. 
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5. The language functions involved in t hose events, or what th e 

learner will be able to do with the language. For example , making 

introduction, giving explan a tion s or describing plans . 

6 . The notions or concept involved or wh at th e learner need to be 

a ble to talk about. For example, leisure, finance, history and 

religion . 

7. The ski lls involved in the "knitting together" of discourse: 

discourse and rhe torical skills. For example s tory telling, giving 

a n effective business presentation. 

8. The varieties of the target language that will be needed such as 

Ame rican, Australian, or British Engli s h, and the leve ls in the 

s poken and wri tten language which the learne rs will need to reach. 

9. The grammatical content that will be needed. 

10. The lexical content or vocabulary that will be needed. (Van Ek 

a nd Alexander) adapted from Richards (2006: 10) 

This initiate two major developmen t in the 1970s and 1980s: proposa l for 

a communicative syllabus and the ESP m ovement. The several new 

syllabuses that were introdu ced by advocates of CLT include: A skills­

based syllabus, Functional a nd Notional sylla buses. Skill -based syllabu s 

focu s on the major four s kill s and macro-skill s a nd s kill s a re prese nted 

integra tively in thi s syllabus. A functional sy llabus is designed according 

to functions the learner s hould be able to carry out in English , such as 

expressing likes and dislikes, offering and accepting apologies etc. on the 

other hand notional sylla bus organized based on content and notions a 

learner need to express . However, it was soon di scovered that 

commun icative sy llabus had defect for they have not in c luded a ll the 

relevant components of a la nguage. To fill this gap new sylla bus which is 

called Threshold syllabus was developed by Van Ek a nd Alexander 

(1980). This sylla bus specifies topics, function, notions, s ituation, as well 

as grammar and vocabu lary . (Richards 2006: 11 - 12) . 
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Moreover, ESP (English for specific purpose) movement is one of the 

remarkable phenomena which occurred in this phase. The pioneers of 

CLT u nderstood that many learners needed Englis h in order to use it in 

specific occupational or educational setting. It was discovered that 

teach ing them specific kinds of language a nd communicative skills 

needed for particu la r roles (e.g. tha t of nurse , e ngineer, fl ight attendant, 

pilot etc). Soon ESP cour se began to be offered at Univers ities in orde r to 

addres s the la ngu age n eed of univers ity students, n u rses, engm eers, 

restaurant s ta ff, doc tors etc (Richa rd s , 2001: 12). 

2.2.2 Curre nt Trends in Communicative Language 

Teaching 

Communicative approach has been implemented widely smce 1990 due 

to its set of principles whic h reflect communicative competence as the 

goal of second and fore ign language teaching. Current commun icative 

la nguage teac hi ng rooted from different educationa l pa radigms a nd 

traditions. As a result, there is no s ingle or agreed upon set of practices 

that reflect communicative la nguage teaching today. Ra ther curren t CLT 

refers to a set of gen e ra lly agreed u pon p rinciples that can be 

implemented in various ways, based on teaching context, the age of the 

learners , their leve l, their learn ing goal a nd so on (Richard s, 2006 :23). 

It is believed that the shift towards CLT as marking a pa radigm shift in 

our thinking about teachers, learning a nd teaching. J acobs and Farrell 

(2003) as cited in Ri cha rd s (2006:25), iden tify the co mpohents of thi s 

shift as fo llows: move from teac her-ce nte red in s t ruc tio n to learne rs­

centered instruc tion; move from prod uct-oriented to process-orien ted 

ins truction s ; s hift from sepa ra te a nd decontextua lize learning to socia l 

n a ture of learning; s hift from devaluing individua l diffe ren ces to valuing 

individua l diffe re nces ; s hift from a whole-to-pa rt to a pa rt -to-whole 

a pproach; sh ift from emph asis on forms to emphas is on mea ning a s we ll 
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as a shift from vlewm g learning as an end means to life- long process. 

This CL T paradigm s hift led to eigh t m aj or changes in a pproaches to 

langu age teaching. These include : learner autonomy, the socia l nature of 

lea rni ng, cu rri cu la r integra tion , a nd focu s on mean in g, d ive rs ity thinkin g 

ski lls, altern ative assessmen t a nd teacher as co- learne rs . (Richard 

2006:25) 

2.3 Communicative Competence 

We ha ve ra ised through out ou r di scu ssion tha t CLT m a m goal is 

comm un icative co mpe ten ce . And we have tri ed to expla in it a lso to some 

ex te n t but that is not th e whole story abou t co mmunicative compe tence 

it needs further elaboration . In order to be precise discuss ing variou s 

types of co mmu n icative competence is esse n tia l si nce its set as the goal 

of communicative la nguage teaching. Therefore, under this topic we will 

d iscuss h istorica l ove rview, definition a nd types o f co m mu nica t ive 

com petence respectively . 

2 .3.1 Historical Overview 

The scientific hi s to ry of the concep t of commu nicative competence 

star ted in the 1960s as a n opposition against the so-called "li ngu ist ic 

com petence" in t roduced by the s tructu ral lingui s t Noam Chom s ky 

(1 965). He based his linguistic theory on an ideal speaker-li stener with 

perfect linguistic knowledge, which is believed to be unaltered by 

cognitive and situational factors during actual linguistic performance. 

Howeve r , philosopher Jurgen Ha bermas (1970) a nd th e soc ioli n guist Dell 

Hymes (1 9 72) a rgu ed tha t Ch oms ky's co ncept could not se rve a s a 

relevant component in a th eory of real-life communication. Haber~s 

reveals his position as follows: 
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Above all, communicative competence relates to an ideal speech 
situation in the same way that linguistic competence relates 10 the 
abstract system of linguis tic Illies. The dialogue constitutive 
universals at the same time generate and describe the foml of inter­
subjectivity which makes mutuality of understanding possible. 
Communicative competence is defined by the ideal speaker's 
mastery of the d ialogue constitutive universals irrespective of the 
actual restrictions under empirical conditions (Habermas 1970: 140-
141 as quoted by Rickhiet, Strohner, and VOIwerg 2008: 17). 

In contrast to Chomsky and Habermas, the soc ioli nguist Dell Hymes 

related his con ception of commu nicative compe te n ce not on ly to 

theoretical, but a lso to practical needs .Consequ ently, he rejec ted the 

d ichotomy of com petence and performance . Instead , h e looked upon the 

two concepts as two sides of a coin: Performance is the observable part, 

a nd competence is the inferred abi lity to produce the obse rved 

performance in the future. Hymes suggested that both competence and 

perform ance may be influ enced by special cogn itive a n d socia l factors, 

and that their interrelationsh ip should be inves tigated with empir ical 

methods. Instead of a dichotomy of com pe te nce/ performance, Hym es 

(19 7 2 : 28 1) p roposed that the fo llowing four qu estion s s h ou ld be asked 

for a compreh ensive study of language and communication : 

1. Whether (and to wha t degree) someth in g is formally p ossible ; 

2 . Whether (and to wh at degree) something is feasible in virtue of the 

mea n s of implementation availa ble; 

3. Whethe r (and to wha t degree) something IS appropria te (adequate , 

happy, s u ccessful) in relation to a context in whic h it is u sed and 

evaluated ; 

4. Whe ther (and to which degree) som ething IS 111 fact done , actually 

performed, a nd wha t its do ing enta ils. 

Furth er a n experts like John Wiemann (1977), a nd Spitzbe rg a nd 

Cu pach (1 984/ 1989) have contributed a great deal in the development of 
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a comprehensive notion of communicative competence, (Rickh iet, 

S trohner, a nd Vorwerg 2008: 17 -20) 

Definition: As mentioned above, Hyrne's definition and proposition 

about communicative competence got wide acceptance , He emphasize 

that a theory of language should not incorporates only grammaticality 

but also accepta bility, In doing so he introduced the socia l dimension of 

language wh ich has been ignored by Chomsky, As a res ult , Hyrne's 

definition of 'competence' includes both knowledge and abi lity for use , 

(Bram and Mendez 2009:493) , 

More comprehensive definition of Heyme's (1972:283) has been quoted 

by Bram and Mendez (2009 ) a s follows : 

I s hould lake competence as the mos t general te rm fo r the ability of 
a p erson (. '" ,} competence is dependent up on both (tacit) know/edge 
and (ability) for use, Knowledge is dis tinct, then both f rom 
competence (as its part) and from systematic possibility to which its 
relation is an empirical matters, (Heymes, 1972:283),0 

As we can understand, from Heym's definition 'communicative 

competence', possesses two aspects: linguistic and cultura l aspects of 

language, So, how can we measure individual communicative 

competence? This question led us to discussion on types of 

communicative competences, We can say someone is communicatively 

competent if and only if hel she exhibits the following, 

Linguistic competence: knowledge of ru les of morphology, syntax 

sentence-grammar, semantics and phonology, 

Sociolinguistic competence: knowledge of how to u se and respond to 

language appropriately in terms of setting, topic and relationsh ips among 

the people communicating, 

Discourse competence: knowledge of inte rpreting and constructing 

discourse (either s poken or written) cohesively and coherently, In shor t it 

concerns with know how of combining grammatical forms (cohesion) and 
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meanmgs (coherence) to achieves a unified spoken or written text m 

different genres. 

Strategic competence: knowledge of recognizing and repamng 

communication breakdown, how to work around gaps in one's knowledge 

of the language a nd how to lean more bout the languages a nd in the 

context (Bram and Mendez, 2009:49 1). 

2.4 Definition and Principles of Communicative Language 

Teaching 

2.4.1 Definition of Communicative Language Teaching 

Communicative language teach ing is broad concepts which do not have 

single well framed definition . Advocators of communicative langu age 

teaching define it in various ways. For instance , Richard s (2006) define 

commu nicative language teaching as one of the teaching methods which 

se ts as its goal the teaching of commu nicative competence 

.Communicative competence includes the knowledge of how to use, vary, 

produce language and how to maintain communication without problems 

in one's language knowledge. Nunan's (1 988) definition of CLT is a bit 

broader than Richards (2006). He puts it as follows; 

A major impetus to the development of leamer- centered language 
teaching come with the advent of communicative language teaching. 
In fact, this is more a cluster of approaches than a s ingle 
methodology, which grew out of the dissatisfaction with 
structuralism and the situational methods of the 1960s." 

As we can understand from the above definition CLT IS not a single 

methodology rather it's a clus ter of approaches . Richard s (2006), has 

proved this proposition . Richards (2006), has introduced process-based 

and product-based CLT approaches as the extensions of CLT movement 

but which take different routes to realize the goals of communicative 

language teaching. Furthermore Van (2002 : 106) adds the following: 
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There is no one communicative method, as most scholars oj 
language teaching would concur. The Natural approach, Content­
based language teaching, most application oj learning across the 
cumculum, immersion, task-based instruction, and interactive 
learning are all examples oj communicative language teaching 
howe ver, all communicative approaches share some fundamental 
tenets. 

In brie f we can understand from the above d iscussion that it is difficu lt 

to put Cleary stated definition of CLT. Therefore, it is essentia l to look at 

the principles ofCLT and practice accordingly. 

2.4.2 Principles of Communicative Language Teaching 

Even with regard to princ iples of CLT there a re diffe rences depe nding on 

the development that CLT passed through. That is, the principles that 

have been used in Classical CLT are different from current CLT practices. 

For example, In Classical CLT the following have been set as the 

principles of CLT: 

• Ma ke real communication the focus of la nguage learning; 

• Provide opportunity for learners to experiment and try out wha t they 

know; 

• Be tolerant of learners' error as they ind icate that the learner IS 

building u p his or he r communicative compe tence; 

• Provide opportunity for learners to deve lop both accuracy a nd 

fluency; 

• Link the difference skills such as speaking, reading and lis tening, 

together, s ince they usually occur together in the rea l World; 

• Le t s tudents induce or discover grammar ru les . (adapted from 

Richards, 2006 : 13) 

Furthermore, Atkins et a l (1995) summanze the principles of CLT as 

follows: 

• It gives due emphasis for mea ning; 
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• Its main focus is on language use than language form; 

• Students- student interaction is encouraged than teacher­

centered learning; 

• Language is taught integratively as they occur in rea l world. 

However, through the course of time the problem was detected with these 

principles for they are not comprehensive. In current communicative 

language teaching principles are paid due attention. Richards (2006:23) 

says," Ra ther, commun icative la nguage teaching today refers to a set of 

generally agreed upon principles that can be applied in d ifferent ways, 

depending on the teaching context, the age of the learners, their level, 

a nd their learning goals and so on." 

Therefore, the current principles of communicative la ngu age teaching 

include the following: 

1. Language learning can be facilitated when learners involved in 

interaction and meaningful communication. 

2 . Effective classroom tasks and exercises provide opportunity for 

students to negotiate meaning, expand their language resource, 

notice how language is used, and participate in meaningful 

interpe rsonal exchange. 

3 . Meaningful communication comes from students processmg 

content that is relevant, purposeful, interesting and engaging. 

4. Communication is a holistic process which invites the use of 

several language skills or modalities. 

5 . Language can be facilitated both by activities that engage 

inductive a nd organization, as well as by those involving language 

analysis and reflection . 

6. Language learning is a gradual process which includes creative 

use of language and tria l and error. 
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7. Leaner develop their own routes to language learning progress at 

different rates, and have different needs and motivation for 

language learn ing . 

8. Successfu l language learning involves the use of effect ive learning 

and communication strategies. 

9 . Teacher assume the role of fac ilitator , who creates favorable 

classroom con dition to language learning and provides 

opportunities for students to u se and practice the language a nd to 

reflect on language use and language learni ng. 

10. Classroom IS a community where learners learn through 

collaboration and sharing. (Richa rd s,2006:23) 

2.5 Communicative Activities 

Since the emergence of CLT, teach ers and materials writers have been 

looking for ways of developing classroom activities which go inline with 

the principles of communicative language teaching. Thus unremittin g 

effort is still continued up to present day. Therefore, under this topic we 

will discuss the extension of this effort like types of communicative 

activities, the purpose of communicative activities and their distinctive 

features . 

2.5.1 Types of Communicative Activities 

Different m ate ria l writers' and theori sts categorize communicative 

activ ities in different ways. As a result, it's impossible to inc lude a ll that 

division within this research due to the scope of s tudy a nd time limit. 

Richards (2006) iden t ify activities focu s on flu ency as communicative 

activity: 
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Activities Focus on Fluency: the central goal of CLT is to develop 

fluency in language use. Fluency is natural use of language. It will be 

happened when speakers involves in meaningful interac tion and keep on 

going communication without problems m his communication 

competence . If fluency needs to be developed creating classroom 

activities which a llowed students to negotiate meamn g, use 

communication strategies, and work to avoid communicatio n breakdown 

will help us to reach our goal. (Richards, 2006: 14) 

In order to differentiate fluency from accuracy ralsmg points which 

reflects peculiar features of activities focus on fluency is essentia l for our 

discussion. Most of activities focusing on fluency possess the following 

features: They reflect natural use of language; focus on achieving 

communication; require meaningful use of language; produce language 

that may not be predictable and they seek to link language use to context 

(ibid: 14). 

On the other h and Littlewood (1 98 1) divided communicative activities 

into two main categories . These are: 

i) Functional Communication activities: communicative activities 

which refl ect fun ctiona l aspects of communication can be devised . For 

insta nce, if there is a problem , that learners solve or informa tion they 

will share, with what ever language at their disposal. That is, 

appropriateness and accuracy may not be considered in this case. The 

main aim of the activity is tha t learners should u se the la n gu age they 

know in order to get meanings across as effective ly as possible. In this 

rega rd we call our learners successful if they cope with communicative 

demands of the immed iate s ituation (Li ttlewood, 1981 :20) 

ii) Social Interaction Activities: It's a lso poss ible to devise 

communicative activities both for social as well as functional aspects of 

communication . Learners can convey the meaning effectively, but socia l 
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context in which interaction takes place needs to be considered . Due to 

the limitation of the classrooms, s imulation and role-playing a re serve 

best in order to create a wide variety of social situations and relationship. 

Success is now measu red both in term s of functional effec tiveness of the 

language and acceptabili ty of the forms tha t a re used. 

Accord ing to Pauston a nd Bruder (1976:72-82) there a re four basic types 

of activi ties in a var iety of permutation s for developing communicative 

competence: socia l formulas and dialogues, community-oriented task, 

problem solving ac tivities and role play. 

i) Social formula and Dialogues: It includes the set of speech 

encounter ac tivi ties as greeting, partings, introductions, excuses 

compliments, hiding feeling etc. It is very hard to lie, to complain 

and to convince someone for a debate in a noth er la n guage a nd our 

students should be taught how to do this in an appropriate way. 

ii) Community-oriented Tasks: Community-oriented tas ks a re sets 

of exercises which compel th e ~ludent to intemc t with nativc 

speakers outside the classroom. It has two fold s a dvantages: 

communicative participation in community wi ll expose to real 

s itua tion and collection of very relevant and needed information. 

iii) Problem-solving Activities: In su ch activities students are 

presented with a problem and some a lternative solutions from 

which they have to decide on one . 

iv) Rqle play: Role plays are activities in which student is assigned a 

factit ious role from which h e has to manage some kind of behavior 

toward th e other role ch a racters in the activities . The format of a 

role play consis ts of three basic pa rts: the s ituation, the ro les a nd 

u seful expressions . The s ituation sets sce ne and the plot i. e ., 

expla ins the situa tion and describes the task or action to be 

performed. The ro les sections assign the roles, li s t of ch aracters. 
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Useful expression contain s the linguistic, prima rily exp ressIOns, 

phrases a nd technical vocabula ry. 

2 .5.2 Purpose of Communicative Activities 

Sometimes we should know wha t we are going to achieve throu gh 

communicative activities in the classroom. This is essential becau se th e 

purpose of activ iti es that has been practiced in a class room reOect the 

principles of methodology being employed at a time. Little wood (1 98 1) 

recap the purpose of communicative activities as follows: 

. i) Providing 'whole-task practice': - he divided the prac tice into 

stages as trainin g in the pa rt-skills and prac tice in tota l s kill. 

Therefore, the purpose of commun icative activities is prov id ing 

whole-task practices which suit the learners' level of a bili ty. 

ii) Improving motivation: -most communicative activities encourage 

the learners' to take part in commun ication with others . Thi s 

sus ta ined their motivation if their prior conception of la ngu age is 

as a means of communication rather than as a structu ra l system . 

iii) Allowing natural learning:- s ince they encourage the involvement 

of learners in using language for communication. As a result, we 

can say communicative activity is a part of learning. 

iv) Creating supportive learning context:-communicative activity 

encourages co-ope ration a nd positive relations hip among learners 

a nd between learners and teach ers. These co-operation s a nd 

relationships create a favorable learning condition in classroom. 

2.5.3 Distinctive Features of Communicative Activities 

In each la nguage teac hing methodologies e ither it be t rad itiona l or 

modern language teaching m ethods, all of them have their own features 

(pattern s) in which classroom activities is developed depend ing on their 

consecutives principles and theories. In a typical lesson of s ituation a l 
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language teaching follows three phases which IS called p -p -p cycle: 

presentation, practice and production. 

Presentation: in this phase, the teacher presents new structure through 

conversation or short text. In add ition, he explains the new structure and 

checks students' comprehension of it. 

Practice: students practice new structure here m a controlled context, 

through drills. 

Production: students practice producing new structures here in various 

contexts by usmg their own context or information (adapted from 

Richards, 20006:8). 

This P.P.P lesson structure was used widely in language teaching 

materials and its modified form is being employed in some contemporary 

materials up to present day. However, it was criticized strongly by 

skehan (1996: 18) as mentioned in Richards (2006:8) as follows: 

The underlying theory for P.P.P approach has now been discredited. 
He belief that a precise focus on a particular form leads to learning 
and autoimmunization (the learners will learn what is taught in the 
order in which it is taught) no longer carries much credibility in 
linguistic or psychology). 

Furthermore, the Richards (2006 :8) strengthen the proposition by saying 

the following: 

Under the influence of CLT theory, grammar-based methodologies 
such as P-P-P have given way to junctional and skill-based 
teaching; and accuracy activities such as drill and grammar 
practice have been replaced by fluency activities based on 
interactive small-group work. 

In contrast to the P-P-P cycle, Richards (2006) recommends three 

different kinds of practices; mechanical, meaningful and communicative 

practice as distinctive features of CLT classroom activities. Let us see 

what would be performed in each practice phases. 

Mechanical practice; is the phase in which students practice a language 

in controlled way without necessari ly understanding the language they 
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a re practicing. Types of activities that would be included in this phase 

include repetition and substitution drill s (Richards, 2006: 10). 

Meaningful practice ; is the phase in which students are a llowed to 

ma ke m ean ingfu l c hoi ces whil e carrying out practice. Still contro l is also 

provided at this phase. 

Communicative practice ;IS a phase in which s tudents use la nguage 

within a rea l communicative content where real informa tion IS 

exchanged , and where the language u sed is not total predictable. (Ibid) 

2.5.4 Roles of Teachers and Students in Communicative 

Activities 

The advent of CLT brought cha nges ove r m any aspects of language 

teach ing. As we have been d iscussed earlier with the coming of CLT 

many materials wr iters a nd teache rs have strived to prepare materia ls 

and activities that meet principles of CLT. Moreover, Nunan (1988), has 

proved that the ra tion behind developing learner centered curriculum 

was the advent of CLT. As a matter of fa ct, several new types sylla bus 

such as a skilled based syllabus, functional and notional syllabu s were 

introduced by the a dvocates of CLT (Richards, 2006: 11). Obviously, the 

ro les of teachers and students also vary with innovation m ade in 

language learning a nd teaching area. 

In the past language teaching methods like situational and Audio-lingua l 

methods , teachers assume the role of controller where as students were 

passIve recipien ts. In other words , s tudents wi ll do what teachers 

ordered them to do. If for in stance, teacher orde r students to rehea rse 

after him or her they will rehearse . The' teacher intervention highly 

encouraged in structura l approach such practice wi ll hinder the 

development of students' communicative s k ill s. Now, such prac tice has 

gone out of fas hion, it does not work a ny more in m odern la nguage 

teaching . 
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As it has been raised above, students centered approach is highly 

encouraged in modern language teaching and learning. Thus why, 

innovation and reforms was needed in la n gu age teaching and learn ing. 

When we say student-student interaction favored in mod ern language 

teaching it does not mea n that teacher intervention is completely ignored 

it's to m ean that the teacher functions become less dominant th an 

before . In typical communicative classroom teach er can offer advice or 

p rovide necessary language items a nd resolve disagreement on any 

points . In doing so he is assuming the role of advisor. During the 

ac tivities, h e facilitates and m onitors students' performa nce . In some 

other activi ties, teacher ac t as 'co-communicator ' - involving 111 

communicative activity along with students . Students should a lso 

assume the following roles on thei r part: They shou ld hold the belief that 

co-operative learning is importan t and they s hou ld participate in 

classroom activities; They should accustomed working in pairs and group 

with their peers an d they should be a lso autonomous and responsible for 

their own lea rning, ( Little wood, (1 98 1), Freeman (1 986) and Richards 

(2006). 

2.6 Factors that Influence the Implementation of CLT 

There are a number of factors which influence foreign (second) language 

teaching a nd learning in general a nd language teaching methods in 

particular. Since people are resistance to change , it is not an (':ssay task 

to made pedagogical innovation in langu age teach ing a rea. Human 

beings always resi s t something which contrast his/her previous beliefs 

and practice because it is not easy to deny the familia r patterns of 

behavior impla nted in him / her. Consequently, there might be several 

factors which influe nce the practice of CLT as it's one of the teaching 

methods whic h initiate innovation in language teaching area . In relat ion 
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to this, Brumfit (1980) has divided factors that influence language 

teaching methodology into two as: external and internal factors, 

1, External Factors: inc ludes both national and local situations which 

will directly affect la nguage teaching-learning situation and indirectly 

influence on the personal characteristics of both teachers and 

students, 

i) National s ituation (factors) relevant to language teaching will be: 

a) National educational a im (in general); 

b) National educational aims for language teach ing; 

c) The n ature of the social s ituation which causes particular 

languages to be taught, 

ii) Th ose factors wh ich significantly a ffect local s ituation whether 

through official policy decisions (or lack them) in rel a tion to: 

a) s ize of class; 

b) degree of compulsion exercised over pupils choice of subject; 

c) amount of administrative support offered to the teacher (in the 

form of syllabuses, inspectorate consultation etc); 

d) physical resources available, both general (c lassroom, space , 

etc) and pedagogical (visual aids, text books, etc); 

e) freedom of maneuver a llowed to the teacher (the extent to which 

textbooks and official syllabuses can be criticized; etc); 

2 , Internal Factors are re lated with psycho- social aspects of teachers 

and students, 

i) Students psycho-social factors which influence their learning includes: 

a) Aptitude (or language learning) 

b) Attitude 

c) Motivation (arnation and achievement) 

d) Age 

e) Previous language learning experience 
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All of these will combine to form each stud ent's standard and th e 

combination of individua l standards wi ll of course form the class 

standard. 

ii) Those factors associated with teachers are the followin g: 

a) aptitude 

b) a ttitude 

c) motiva tion 

d) age 

e) previous experience 

1) training 

g) u se made of resources, training, etc 

1. Methodology chosen 

11. Resource chosen 

iii . Teaching techniques used (Ada pted from Brumfit, 1980: 130-

132). 

Several research studies have gIven evidence that learners' individual 

characteristics can influence their individual outcomes. Their beliefs , and 

experience, aptitude, motivation and their previous learning experience 

help them to understand their learning process and fina l results they 

obtain. For instance, sometimes students react to teacher 's performance 

in variety of ways . They may reac t enthusiastically or they may reject it. 

This might be happened due to teacher's personality traits and types of 

tasks performed in classroom . Even if the teaching methodology being 

employed in classroom contrast their learning experience and beliefs they 

will resist. Girma (2005 :58) consolidated this point as follows: 

For example, students who place greater value on traditional 
grammar exercises may be reluctant to accept communicatively 
oriented activities. In such circumstances, teachers can be Jorced to 
conJorm their classroom behavior to the expectations oj their 
students , which may contradict the innovative material or 
methodology. 
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On the other hand teachers' personality traits and beliefs can a lso affect 

the implementation of pedagogical innovations. Girma (2005) identified 

factors like teachers' be liefs, attitude professional experience and 

teachers' understanding of innovation as the factors which affect 

implementation of pedagogical innovations. In add ition, Prabhu 

(19~7:103, said " ... quality of teaching in any classroom is dependent on 

the teacher's pedagogic perception, quite a part from his/her abilities 

and the teaching cond ition" . Therefore, those factors drawn out by 

Brumfit (1 980) for language teaching methodology wi ll a lso applicable for 

communicative language teac hing. So, it is fair generalization to take 

those factors as the factors that im pedes the implementation of 

communicative language teaching. 

Moreover, Li (1~98), in hi s research conducted on Korean teachers' 

perceptions of implementation of CLT, has divided into four the 

difficu lties encounter teacher as follows : 

1. Difficulties caused by teachers; 

Deficiency in spoken English; 

Deficiency in strategic and socio-linguistic competence; 

Few opportunities for retaining in CLT; 

Misconception about CLT; 

Li ttle time for practice and expertise in material development. 

2. Difficulties caused by students: 

Low English proficiency; 

Little motivation for communicative competence; 

Resistance to class participation ; 

3 . Difficulties caused by CLT itself: 

CLT's inadequate account of EFL teaching; 

Lack of effective a nd effi cient assessment in s trument 

4. Difficulties caused by the educational system: 

large classes; 
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grammar-base examination; 

insufficien t funding; 

Lack of support . (adapted from Zekariya 2010: 50-5 1) 

Li (1998), proposition I S d irectly related to Brumfit (1980) assumptio n, 

except the last poin t which specifical ly focus on CLT. In add ition, 

Endalkachew (2 006) has identified three th ings as the major factors 

which influence CLT. These includes; individua l difference, teaching 

methodology and textbooks. In brief we can drawn conclusion that the 

factors that influence CLT evo lve from these three sou rces : Educational 

system ~" teachers and students as participants. 
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CHAPTER-THREE 

3. RESEARCH METHODOLOGY 

3.1 Research Design 

This rescarc h includes both more of quant ita tivc sOllrce of data and le ss 

of qualitative source of data. It has combined both qualitative and 

qua ntitative m ethod while data is be in g analyzed an d collected .In 

analysis part numer ical scale, figure a nd percentage followed by 

expla nation were given . Eventually describc the major problems block 

the impl e mentation of CLT. Therefore , it's ralion.)1 to say this rcscarch is 

a typical descriptive of its type. 

3.2 Sample Population and Sampling Technique 

The SOUt-CCS of data were some of Yabelo preparal .xy school teachers and 

studenLs. Al present there are four Engl ish leach _, rs thaI arc ass igned to 

gra de II alld 12 students in the school .AI I of Ih L' ex ist in g four tcachet-" 

recruited fo r the research through available sampling .Among the ten 

total classes (i .e,grade 11 and 12 ), five classes were taken through 

ra ndo m sampling. The ave rage number of students in each class was 55 

in numbe r. From the sampled classes 20% (II) students were se leeLC:d 

through systematic sampli ng .Totally 55 studen ts a nd four teachers 

participated in this re search. 

3.3 Instruments 

Th e m a in a im of th is research was to investiga tc on thc major fa ctors 

that hind e r the imp lementation of communicative language teaching .The 

re levant too ls wh ich jPelTI to serve to this a im were observation, 

ques tionnaire and interview. 
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3.3.1 Observation 

Observation is one of the way which aid to collec t data a bout current 

language teaching methods .To strengthen this idea Seliger. Hand 

Shoa m y .E (1 989 : 156) says," Da ta about teacher's kn owledge of the 

subj ect matter a nd of current teach ing method s can be co llec ted by 

means of a test and /o r observation (of dcLu ,lI lesson)" as we can 

comprehend from this, observation is one of too ls which a id to gather 

data about the language teaching method s be ing implements by the 

teachers in classroom. In addition, using .obse rvation for collecting data 

was worthwhile because it a llows examining phenomena a t close range 

with many o f th e contextua l variable prcsenl .ll u \\"cve r, we sho uld care 

for two things : the close ness may in troduce iJias a n d th e prescnces of the 

observer a lte r the behavior of the subject observed (Seliger.H and 

Shoamy. E, 1989 : 163) 

Acco rdi ng to Se li ge r and Shoam (1989:163), obse rvation ca n be'varying 

in the explicitness .Based on this we can eli, id e them illtl) two: ci S 

structured observation a nd unstructured observation. Structured 

observation h as high degree of explicitness, wh ic h the researcher pre­

determined what to look for in observed context . Un structured 

observation (Ope n observation) has low explicitness a n d the data being 

recorded a re broad and more general. Data gal hlTcd th m ugh structul-eel 

obse rvation will be in a form checklist, ta lli es, frequencies a nd rating 

while data gathered through open observa tion will be in form of 

impression, fie ld notes, tapes or transcripts.The refore, in this research 

the structu red observation h as been used and data has been gathered in 

a form of c hec kli s t in ord er to gain the hi gh expli ci tn ess . 

Regarding the contents of the class room observation, it h as fou r section s. 

These are Activities related section; Students be havior re la ted section; 

Teachers ro le re lated section a nd Classroom se t u p related section. They 
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are organized a nd tabula ted by u s ing three a lte rnatives: ' Yes', 'No' and 

'U ndcc ided '. 

3.3.2 Questionnaire 

As Best .J a nd Kahn .J (2006) says there are two types of questions : 

clo sed form and open form. Closed form questions rest rict the 

respondents by providing a chance of sclecting () ne thing a m ong ma ny 

a lte rn at ive s wh e re as ope n form questions is unrestric ted a nd the 

respondents can explain freely by u s ing their own words. In order to get 

detail information both form of questions ~'ere included in questionna ire. 

The questionnaire was prepared for students of Grade 11 a nd 12. 

Th e s luderlls ' questionna ire has one pari 1':'l rL - l usks for pCI'sorr a l 

inform a t ion , info rmation related to stu denLs la nguage proficiency and 

information related En gli sh language teachi ng methods. While students 

questionnaire pre pared every efforts has becn undertaken to u se s imple 

language a nd to avo id vague explanations. 

3.3.3 Interview 

In addition to questionnaire, interview has bee n used to triangulate the 

data. The interview was prepared for four teac he rs who a re at this t ime 

teaching grade 11 and 12 students. The inLc rview was typically semi­

structured inte rview whi ch consists of spcl'ific and ddi ned ques tion s 

before hand, but at the same times it aI1O\\'s some ela bo ration in the 

questions and answers . 

Regard ing the contents, it reflec ts the m uin points that have been 

includ ed in class room o bse rva tion. Th e in ten' ic\\'s prepared for teachers 

has four diffe rent parts: part-l asks for pCl'son ,rl information like age, 

gender a nd ed u cat ional status; pa rt-I] seek inro rmation about school; 

pa rt-Ill asks questions related to English lan guage teachi ng m ethod and 



part- IV asks questions rela ted factors that hinde r the imple m entation of 

commun icative la n gu age teaching. Particularly it devoted to asks about 

issu es re lated to CLT and other la nguage Lcal·hing methods. 

3.4 Data Collection Procedure 

To ens ure its validity the questionna ire, interviews a nd classroom 

observation were adapted from previou s work done in the a rea .. After it 

was adapted, it has been given to advisor to get co mmenL on conte n ts o f 

each the tools. 

At last, the refin ed questionnaires based on the com ments given from th e 

adviso r were di stribu ted to participants a fter necessary explanation was 

give n on how to complete il. 

In ge nera l, tota l o f 55 questionna ires were d isLributcd to 55 sys temaLica i 

selected s tudents .All of the respondents that is 55 respondents filled 

and returned the questionna ires . 

3.5 Method of Data Analysis 

Th e data collec ted through close ended q ues Lion s and observation 

a nalyzed a nd inte rpreted quantitatively by u s ing percentage, a nd ra tin g 

scale while data collected through interview a nd open -ended question s 

a na lyzed qua li ta tively. 
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CHAPTER-FOUR 

4. DATA ANALYSIS AND INTERPRETATION 

Under th is c hapter an ana lys is and intcrprcLati on of th e data that has 

been co llected through Questionnaires, II1lcrv iew a nd classroom 

observation were made. 

4.1 Teachers' Interview 

4.1.1 Personal Information of Teachers 

Under this topic q u estions re lated to thc pe rsonal information of teach er 

respondents' .Speci fi cally information re lated to age, gender, a nd 

educational quality a n d teaching experience of the teacher respondents ' 

were asked and the following points were s umma ri zed. 

Accordin g to the responses provided by panicipants, h a lf of lhc 

participants (2 partic ipants out of total 4 part icipants) age lies between 

21-39.Th e rests of the participants' ages lie 30-39 and 40-49 age ran ges 

respectively . Among these only 1 respondent was rank highest (i.e. 40-

49). 

With regard to ge nder and educational quality all of the respondents 

were male and SA graduates. There was no Fema le English teacher al 

preparatory level in the sch ool. In addition, a ll of the Engli sh teachers 

who were teaching grade 11 a nd grade 12 s tudents quali fi ed in SA 

d egree. 

In relation to their expenen ce of teaching, majority of the respondents 

(i. e ., 2 of them) h ad 7-1 2 years experience of teaching. The remaining 2 

respondents h ad 3-5 a n d 5-7 years of teaching cxperie nce respectively. 

Among these ha lf o f the respondents had at least 12 years experience of 
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teaching and only 1 respondent h ad 3-5 years teaching experience, 

which is least relatively to other respondents. 

4.1.2 School Information 

In this part issue related to class size, grade lel'el and the number- of 

classes ass igned for one teacher was discussed in detail. 

Accordingly, 2 teachers have been teaching grade 11 and 1 teacher has 

been teaching grade 12 presently. Only one teacher was teaching both 

grade II and 12. 

Moreover, one respondent confirmed that he has been teaching three 

classes. The rest of the respondents proved that they were teaching five 

classes .To discuss it in detail, the first respondent should get in three 

classes per a day and the rest should get in five classes each day. 

Concerning the class size, two of the pcntici pants proved by t.heir 

responses that the number of students per class ranges from 40-45, 

while the rest two pa rticipants indicated that the number of students per 

a class ranges from 55-60. 

4.1.3 Experience of Teachers using CLT and other 

Language Teaching Methods 

The questions which were analyzed and interpreted under this topic seek 

information about language teaching methods which they cxperience 

when they were students and their current practice as well. Moreover, an 

attempt has undertaken tC) explore whether CLT is being implemented in 

a class or not. 

With regard to questions asked about language teaching methods they 

are uSlllg III a class presently .1\\10 respondents re plied as they use 

Aud io-li ngual method rarely in their c l, rsses. The rcmarnlllg two 
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respondents confirmed that they never use Aud i o~li ngua l method in their 

c lasses . In contras t to this, they rather favored Communicative 

approach. Two participants responded that they always used 

com municative approach, while the rest two replied as they use it often. 

In correspo ndent to this, two of the respondcnts were using direct 

method sometimcs .One respondent in di ca ted that he usc direct method 

rarely but one convinced that he never used it at all .In addition, two of 

the respondents witnessed that they used situational language teaching 

sometimes while one said always. Only one res pondent indicated that he 

used s itua tional language teaching· often. Therefore, it's fair 

gen e ra lization to say that most of Engli sh teac hers of grade I I and 12 

u sed com municative approach a nd s ituat ional language teaching in the 

classes frequently. 

Con ce rnin g language teaching m e thod s they ex pe rience as the la nguage 

learne rs , th ree of them proved that the, · rarely e.xperience audio ~ lin gu <l 1 

method while one responded th a t h e never use it at all. But, two of th e 

participants indicated that they did experience communicative approach 

a lways .With subtle difference one replied as he experienced it often 

while one said sometimes. Aga in two of the res pondents conv inced that 

they experienced direct method often. Mea n while two parti c ipants 

experi enced it some times. Whe n questions about situational la nguage 

teac hing methods asked, two of the respondents assured that they 

experienced it often and the rest two res pondents indicated as they 

experience it sometimes. 

4 . 1.3.1 Using CLT in classes 

Regarding question related u sing CL T in a class and pa rtic ipating 111 

workshop a nd tra ining, a ll of the teachers we re claiming as they h ave 

tried CLT in their classes' presently . Moreover, three partic ipants assured 

that th ey have part icipated in tra ini ng a nd wo rkshops devoted to CLT. 
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Only one respondent convinced as h e was not involved any trai nin g or 

works hops. 

To push further a nd to get deta il inform a tion, the fo llowing questions 

which seek information a bout CLT we re as ked . These are : 

Why di d you or why didn't you try CLT? 

1. If yo u tried CLT, how did you li ke using it in yo ur classes? 

2 . If you have participated in workshops a nd training devoted to CLT 

When: __________________________________ ___ 

Where: ______________________________________ ___ 

How lon g: __________ _ 

3. HoI\' did yo u benefit from th e program·) Wh m did yo u learn form it·) 

4. How do yo u define communicative language teaching in you r own 

words? 

As a n swe rs for item 1, all respon dents provided a va riety of answers 

wh ich revo lve a round the co re point s of Cl"T. For insLan cc, OIiC 

respondent d esigna ted that h e u sed CLT becau se it placed a prominen ce 

on la nguage flu ency which is key point in la n gu age learning. He has a lso 

pointed out that it promotes colla borative language learning. Further 

a nothe r responde nt indicated th a t h e tried CLT because it helps hi s 

student.s LO com municate in En glish on t.he topic re la ted to their rea l life 

s ituat ion .The rest a nswered back as th e textbook imposed them to 

implem ent CLT because most of the ac tivities and exerCises 111 textbook 

prepared to be done in groups and pa ir . 

All o f the participants replied optimistically 1.0 th c item 2 and gave lhei,­

own va lidation. The first responde n t s tressed that he used CLT because 

it enables the lea rners to practice a nd improve their communicative ski ll. 

Other respondent on his part res ponded as CLT make his stud e n ts to 

practice nuency, which in turn h e lp them to be nuent. Th e rema1l1111g 
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respondents confirmed that they like to use CLT because it brings 

studen ts to the ce n ter of discussion. 

With reference to items 3, three of the respondents demonstrated that 

they have participated in workshops and training except one respondent 

who missed the chance. As one respondent persuaded, h e took four days 

trainin g at Shashamane on January 20 II.Whereas other respondent 

a ffirmed that he participated for 8 days workshops twice at the same 

place on January 2010 and 2011.The last respondent attested that he 

has participated on diffe rent workshops and training programs at Addis 

Ababa , Ambo and Woliso fo r about three months in 1994, 1996 and 

1997 E.C respec tively . 

Those respondents who were participClted on wOI-kshops Clnd tm ining 

offer information on whal they benefited from the program. One 

respondent stressed that he has realized that most of discussion time 

shou ld be taken up by students because the modern language teachi ng 

favored student-to-student interaction . Th e lasl lWo respondents 

indicated that they had learnt different teach ing strategies and how lo 

teach four major skills integratively. 

In response to item 4, two of the res pondents defined CLT as the 

language teac hing which mainly focus on those points li ke nuehcy and 

sludenl-to -sludenl interaclion. The rest o f l.wo respondents d efined CLT 

as from the terminology that make up it. Since it says 'communicative' 

it's open to in terpretations. As a result they put it as it focus on 

communication 
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4.1.4 Questions Related to their Perception and 

Principles of CL T 

Here, the princip le s and some central poi nts of CLT we re asked .Besides 

a n effort was employed to exp lore teachers' perce ption and 

understanding about CLT. 

According to the information obta ined, the teacher responde nts have a 

right concept about CLT because they replied the conceptual question s 

appropriately. In brief they have identified what is involved and what is 

not involved in CLT. To further ensure their understanding let us analyze 

their responses u s ing fi gures . 

The ite m s 1,4,6,7,9 and 10 a ll talk abou t th e concept of C LT. That is, 

each questions has inc luded one concept which is belongs to CLT. The 

respondents also accepted them as they a re the right concept of CLT. For 

insta n ce, in response to item 1, four respondents selected . as it's the 

concept of C LT but none of them oppose this itl ea . [n res ponse to item 4, 

two of the respo nde nts said 'yes' but two of the respondents sa id 'No'. 

[terns 6 and 7 were accepted by all of the respondents, none or them 

contest. The same true for items 9 and 1 0 mo s t of the respondents (i',e, 3 

of them) responded as it's the right concept, but only one responden t is 

against. 

In contrast to those items deal with concept of CLT, items 2 , 3, :) and 8 

raised question re lated to m isconception of CLl'. In respon se to item 2, 

three of the respondents missed it. For the response item 3, a ll of the 

responden ts h ave rea lized that it's a misconception . In respon se to the 

item 5, th ree of th e re sponden ts have got th at it's mi sconception but only 

one respondent mi ssed thaL. At the same time, majority of the 

responde n ts identified that ite m 8 a misconception about CLT. 
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4.1.4. 1 Criteria of Communicative Activities 

In response questions related to criteria of communicative activities, 

most of the respondents selected th e right answers for each poinL At first 

handitcms 1-6 dea ls with th e c rile ri a lhal re nec t communica live 

activilies. Accordingly, all of the respondenls d id n 't miss any queslions 

.This indicated that the respondents clearly know what comm unicative 

activit ies s hould possess . This is said on the basis of their respon ses . For 

instan ce, response to item 1, a ll respondents accepted that 

communica t ive activities seek to develop communicative compete nce. 

They h ave realized that linking real life s ituat ion to c lassroom activilies, 

u s ing a u th entic text and creating supportive learning context a re the 

core points in preparing commun icative activities. 

4.1.5 Que stions related to Factors that Hinder 

Communicative Language Teaching 

He re, fac tors inOuences CLT were analyzed and interpreted in dela il. 

They categorized into four sections as teacher-rela ted , s tudent-related, 

education system related a n d CL T -re lated factors . 

4.1.5 . 1 Teacher related factors 

As indicated in interviews attached in a ppendix, those points are 

perce ived as teach ers ' re la ted factors which hinder the imple mentation of 

C LT in c lassroom. The respond ents h ave ind icated to what extent tho se 

factors a ffcct the implementation of e LT. 

In response to item (I), wh ich re la ted to leacher's low proficiency in 

spoken language, m ajori ty of the respo ndent (i .e. two of them) rep lied as 

it's a c h a llen ge. When one respondent replied as its m ajor challenge 

while anothe r responden t ind icated that it's mi ld challenge. We can 

deduce from t hi s that teacher's low profic icncy is spo ken languagc one or 
the problem which hamper the implementation of CLT. 
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In response to item (II), which related to teachers' lack of knowledge 

using language in appropriate context, half of the respondents indicated 

that it's a challenge. While half of them indicated that it's a mild 

challenge in general as we ca n understa nd from the re sponses gi ven 

teache rs ' lack of kn owled ge a bout th e a ppropri a te u se of la nguage In 

context has its own contribu tion in prac tic ing CLT in classroom . 

With regard to item (III), which talks about teach er's lack of knowledge 

about target la ngu age culture, majority of the re spondents (i .e. 3 of them) 

replied as it's the major chal lenge while ol1ly one respondent indicated a s 

its challenge. One can easily conclu de from the proposition above that 

teachers' lack of knowledge about the target language is the senous 

problem which blocks the implementation of CLT in classroom. 

In response to item (IV), which says , there a re a few opportunities fo r 

teach e l- s lO get CLT tra inin g. All of th e responde nts indicated together 

that it's the major challenge whieh hinders the implementation of CLT in 

classroom. This shows that the teachers have a few ch ance of 

participating in pedagogical invocation. Among those problems indicated 

a bove this one is tou ghest one. They all indicated that they have a few 

opportunities to participle in CLT training. 

For the item (v), wh ich talks about teachers' face s h ortage of time in 

developing materials for communicative classes, three of the respondents 

indicated its challenge while only one respondent repl ied as it's the major 

challenge . This reveals that th e teachers don't have sufficient tim e to 

develop materials for communicative c lasses due to worked overload a nd 

other personal problems. Therefore, we can generalize that shortage of 

time for developing materials, is one of the main problem which affect the 

im p leme ntation of the CLT in c lassroom. 
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At las t , in responses to item (VI) , which seck information about teachers ' 

m isconception about CLT, two of the respondents replied as its mi ld 

ch a llen ge wh ere as two of the respondents replied as it's n ot a ch a llen ge 

at all. This indicated that the teachers' m isconception about CLT is not 

such serious problem in implementing CI_T. 

4. 1.5.2 Student related factors 

As indicated in interviews a ttach ed in appen d ix, a round four poin ts 

re lated stude nt con tribution in implementing CLT h as been ide ntified . 

Let u s see togeth e r how responde n ts reacted to those po ints . 

Th e ite m (I) ta lks about s tudents' low-leve ls Engli s h profi c iency, maJol'llY 

of the respondents (i.e. three of them) reacted as it's the major challenge 

in imp lementing C LT. Only one respondent ind icated that it's a mi ld 

ch a llenge. The re fore, it's p romising to say that studen t's low profic iency 

in English a ffe c t negatively the implemcntation CLT . In re sponse' to item 

(I I), whic h talks about students' passi ve s ty le of learning, t.hree or the 

respondents indica ted as it's the major challenge in pract icing CLT while 

one respondent indicated as its challenge. So, on e conclu de that 

studen ts passive style of learning is one of th e tough problem which 

racing teac h e r wh ile they try to implement CLT in th e ir classroom. In 

ract, CLT promote co ll aborat ive learn ing which contrast the passive: s ty le 

of learn ing. 

With regard to item (III), which related to s tudents res is ta n ce m 

commun icative c lass activities, two responde n ts replied as its major 

challenge , while one respondent ind icated [hat it's m ajo r challe n ge. The 

remaining on'e respondent replied as it's the mild cha llenges . So, we ea n 

say s tuden ts ' resis ta n ce to com municative class ac tivities can a ffe c t the 

implem en tation of CLT to some exten t. 



In response to item (IV), which related to students lack of motivatio n for 

developing communicative compete nce , three of the respondents 

indicated tha t its ch a llenge but one respondent professed as its mi ld 

challenge . He nce, we can say students' lack of motivation [or deve lopin g 

commun icative competence is one of the mai n problems wh ich affect th e 

imple me n tation of CL T. 

4.1.5 .3 Factors re lated to Educational syste m 

As ind icated in in terviews attached in appendix, round five poin ts ha ve 

been ra ised as problems related to the education a l system . These 

problem s a re be lieved to be some of the factors wh ich affect the 

implemenLation of CLT. LeL see ho \\' l.he res pondenLs in dicaLed its 

parLicula r e ffect in implementation of CL T. 

For in s tance , item (I) talks a bout lack of adequate support from 

admin istratio n, in respo n se to th is iLem three of the respondents 

indicated as the m aj or challenge but one respondent indicated 'that iL 's 

Lhe c hallenge. So, we can conclude th a L lack of adequate support I'rom 

administration is one of the huge problem s in implementing CLT, 

In respon se to item (II ) which rela ted to lack of authentic mate ria l like 

new pape r, magazines, etc, m ajority o f the respondents identified as it 's 

the major ch a lle nge wh ile one respondent id e ntified as a challenge . 

There fore , unavaila bility of auth en tic ma Le rial in school is another huge 

problem next to th e lack of su pport p rovided by ad m inistra tion bod ies , 

With regard to item (III), wh ich says 'trad it iona l view on teach ers' a nd 

learners' role is not compatible with CLT', majority of the respo nd e nts 

LhaL is, Lhree of them replied as it's a cha lle nge on ly one respondenL 

indicated that it 's m ild challenge . Its fa ir ge neralization to say tha t the 

traditiona l view on teachers a nd learners' role and its inco mpa t ibility 

with CLT a ffect th e implementa tion of CLT negatively to some extent. 
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For the item (I V) related to the class Size, when two of the respondents 

identified as a challenge but the rest two respondents identified as a mild 

challenge. Therefore, problems related to class size is not such a 

profound problem as we discovered through out our analysis. 

In correspondent to above response the respondents have a lready 

indicated that the grammar base examination does not have such a great 

impact in practicing C LT. To show in figure, two of the respondents 

replied as it's a challenge but two of the rest respondents con firmed that 

it's not a challenge at a ll. 

4.1.5.4 Factors related to CLT 

Those points mentioned in interview deals with the problems thal 

teachers faced whilc th ey im plementcd CLT duc to its complex und 

difficult nature .So, under this top ic a n attempt were made to identify 

problems associated with CLT itself. And we examined and interpreted 

the reaction of respondents whether they are experiencing those 

problems or not. 

Accordingly, in response to item (I) which says 'There is lack of effective 

a nd efficient instrum ent to assess communicative competence'; two of 

the respondents indicated that as it's the major ch a llenge. It's the upper 

hand from the respondents. The remain ing, one respondent identified as 

it's a mild challenge. As a resu lt , lack of effective and clTicicnt 

in strumcnts to assess communicative competence remain the major 

problem in implementing CLT. 

In response to item (II) which says, CLT doesn't take into account the 

differenccs between EFL and ESL teach ing context; three of the 

respondcnts indicated as it's no t a challenge at all but onc respondent 

indicated that it's a challenged. This might not be categori2ed among 

those huge problems. 
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With regard to response to item (iii), two of the respondents proved tha t 

it's a mi ld c halle nge. Th e remainin g, one indicated that it's not a 

c ha lle nge a l a ll. 

4.2 Students' Questionnaire 

An atte mpt has been m a d e to gather data from students th rou gh 

questionn a ire . Those students who pa rtic ipa ted in the researc h we re 

grade II a nd 12 s tudents. The re fore , und er thi s topic we c lose ly examin e 

a nd a na lyze their responses a nd a t las t w'" drawn a plaus ible conclus ion 

from their responses . 

4.2.1 Personal Information 

Table 1: personal information 

Age Responses 
F % 

a. 15- 18 10 18. 18 
b. 18-22 3 5 63 .63 
c . 22 -27 5 9 .0_~ 
d. 27-32 4 7.4 
e. 35 or more 1 1 .8 1 -- --- i l Oa --Total 5 ;) 

As the ta ble above shows 3 5(64%) res pondents were found at optimum 

age level. Out of total respondents 18% o f them were fall in 15- 18 age 

ra nges while 9% of the respondents fa ll in 22-27 age ra nges. Th e 

re ma in ing 7% a nd 2% of res po ndents lVe re fa ll betwee n 27 -32 a nd :35 or 

more age ranges respective ly . One can dra wn conclusion from the a bove 

proposition that the majority of students a re found at the right age level. 

It 's clear that the age level of students be low or above the o p t imum level 

has a n e ffect o n the ir memo ry s ta tu s a nd motiva tion. 
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Table 2: Students' Gender 

Gende r Responses 
F 0/ 0 

a. fe m ale 20 36.36 
b. male i 35 63.63 
Total 50 100 

With rega rd to gender ratio, 36% of respondents were females where as 

64% o f responden ts were males. In o rde r to avoid gender bias every 

necessary effon has been made to e n gage th e females in thi s study . Due 

to various c ul tu ra l a n d soc io-cultu ra l prob lems th e nu mbers of fema les' 

partic ipa n ts remain less th a n t h e number of male p a rtic ipants . 

4.2.2 Exposure for Practicing English 

Here the students were asked the ex tent t h ey use Engli sh at the school 

and ou tside th e sc h ool w ith the ir friends and fami ly mem be rs. This I S 

done because it's believed tha t the language practiced well if there IS 

environ mental suppor t. That IS , one should ge t a chan ce of 

commun icating throu gh a la n gu age with th e surroundi n g community for 

a socia l purpose. O the rwise 40 m inutes teaching la n guage migh t not be 

c nou gh to achieve language pro fi c ie n cy easily. Hence, these questions 

designed to check w h eth e r the studen ts have a n access to usc English in 

a classroom or out s ide classroom . 

Table 3: Using English at horne 
.~ 

Frequency of u sing English a t home Responses --_.-. 
F % 

a. frequen tly 5 9.9 
b. sometimes 6 10.9 
c. seldom 30 54.54 
d . very rarely 14 25.4 
Total 55 100 
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As the table above indicates, 55% of the respondents provide that they 

used Engli sh at home seldom while 25% confirmed that they use it ve ry 

rare ly. Only 10% of respondents proved tha t they u sed English at home 

frequ e ntly. Remain II % of re spondents replied that they used it 

s ometimcs . In bri ef, more th a n half of t he respondents denied wh e n they 

asked whether they use English at home or not. This might be happened 

because of poor educational background of their family or the 

respondents own beliefs of using English only in school. What ever th e 

reasons are the results above show that the students are no t a pplying to 

their rcal life what th ey h ave learnt in the·school. Thi s indicates lha t th e 

students lack socio-cultural competence. That is, the ab ility to use 

langu age in appropriate socia l context . 

Table 4: Using English in a class 

Responses : 

Frequency F % 

a ) Frequently 28 50.9 

b) sometimes 22 4 0 

c) se ldom 8 14 .5 

d) very rarely 2 3 .63 

Total 55 100 

In response to question related to exposure they have to use English in a 

class , 51 % of respondents replied as th ey used frequently, 40% of 

respondents indicated th a t they used it sometimes. Th e rest, 15% of 

respondents re plied as they u se it seldom while the rem a ining 4% proved 

that they use it very rarely. We ean infer from this that students h ave 

exposure to use English in a class. Mea ning they used Englis h to ask 

question and to give a nswer in class. Howeve r, as we saw in our earli e r 

di scuss ion the problem is not using Engli sh in a class and they do n 't 
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bother La u se it outside the class. They don't use Engl ish a t home wi th 

their fa mily m embers; they don 't use again to communicate with their 

friends and other social groups. 

4.2.3 Perceived Difficulties by Students in using English 

Table 5: Difficulty Level of Learning English 

Responses 

Difficulties F % 

a ) very easy 4 7.2 

b) easy 7 12.7 

c) Mod e raLe 33 60 

d) DifficulL 8 14 .54 

e) very difficu lt 3 5 .4 

Total 55 100 

To asses the level of difficulLY, the respondents have bee n a sked iloIlO 

they found Engli sh either it's very easy or very difficult. Accord ingly, 60% 

of partic ipa nts responded that it is average (moderate) but 15% of 

respondents found it difficul t a nd 13% of respondents labeled it as easy 

while 7% la be l it as very easy. Only 3% of respondents pe rceived I t as 

very difl·icul l. Therefore, the major ity o f respo nde nts assu red by Lhe ir 

responses lhat they don't h ave a series problem in learning English. 

4.2.4 Language Proficiency 

Ta bl 6 L e : . anguage P fi . ro lClency 
Proficiency level Responses 

F % 
a ) very good 4 7.2 
b) good 9 16.36 
c) average 29 52.72 
d) poor 8 14.54 
e ) very 1200r 5 909 
T otal 55 ' 100 
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For the sake of val idation and triangulation students were asked' to rank 

their language proficiency. However, 53% o f respondents claim that th eir 

language proficiency were average while 16% claim that they had good 

language proficiency. The rest, 7% ranked as very good language 

proficiency but 15% of responden ts indicated that they had poor 

language proficiency . Only 9% of respondents ranked as ve ry poor. Th is 

assumption oppose the response given by their teachers their teachers 

confirmed that their students language proficiency was low. It's obvious 

that people do not like to blame themselves or they don't' like to expose 

their defects . 

4 .2.5 Materials used in Learning English 

Table 7: Materials used in Learning English 
-

Materials Frequently Sometimes Seldom Very rarely Not at all 

F % F % F % F % F % 

a) Text books 34 61.8 14 25.4 5 9 .0 2 3.6 - -

I 

--- -------c--
18~~ 

-_ ._----
b) Related course book 5 9.09 10 6 10') 3 '\ 61.81 

c) Recorded material - - 5 9 .09 9 16.36 13 23 .63 28 50 .9 

on cassettes 

d) Video - - 3 5.45 11 20 12 21.81 29 52.72 

n Engl ish by radio - - 4 7.27 13 5,45 11 20 37 67.27 

programs 
I 

i 
\ ---------- -----_ .. --- - .. - -_.- _. _ .. _- --- ---- ----_ •.. ---- --_ . - ----- "f --' .-

30 154 .54 E) English by TV - - 6 10 .9 7 12.72 12 21.81 
, 

Programs ! 

The above table shows the material that has been u sed in a class in 

order to aid the teaching learning process . Around six teaching materials 

were appealed to the students and they required showing the eXlent lhey 

used it in a class. Consequently 62% of respondents indicated that they 

used text book frequently while 25% and 9% said sometimes and seldom 

respectively. Among these only 4% proved that they use it very rarely . 
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The next m ateria l was course book , for this 9% respondents indicated as 

they used it sometimes where as 18% replied as they used it seldom. Th e 

remainin g 1 I % and 62% of th e res ponde n ts assured that they used very 

rarely and they never used it all respectively. In responses to recorded 

ma terial on cassettes, video, English by radio programs and English by 

TV programs, 5 1%, 53%, 67% and 55% of respondents confirmed that 

they never use those mate ria ls respectively. We can draw a conclusion 

that the material thal is accustomed to be used in a class is only a 

textbook. 

4.2.6 Reasons for Learning English 

Table8: Reasons for Learning English 

i Reasons Responses 

F 0/0 

a ) it's given as a subject a nd serVIce as 6 10.9 

medium of in s truction 

b) to get good grades in national exams 35 63.63 
-

c) I need Engli s h to communicate to 4 7.22 

other Ethiopia n s 

d) to get job 10 18.18 

e) it's an in ternational la n gu age - -

Total 55 100 

When sLUdenls we re requ ired th eir justification [o r leanin g English, most 

o[ the respondents, that is 64% o[ respondents out o[ the lotal 

respondents ra ised one point: That is , [or th e sake of grading good scores 

in national examine . Even i[ it's believed that language is used [or the 

purpose o[ com munica tion, only 7% respondents accepted this 

proposition. Thi s shows that ou r students spen t the ir t ime by finding lhc 

way how th ey score good result in national exam. Such practice has its 

own effect on masterin g of a given language. 
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4.2.7 Learning Style Preferences 

Table 9 : Learning Style preferences 

Preferences Responses 

F % 

a ) I learn English best when teacher explains rules, 

mean ings of words etc. a nd I do exercise following 32 58. 18 

the given examples 
-. 

~) I learn Engli s h bes t wh en I do activ ities myself 

a nd with my partners (e.g. in pairs/group) and 23 41 :81 

the teachers gives me help . 

Total 55 100 

As indica tcd In thc tab le above, 58% of the students need thc 

exp lanation of the ir teacher. That is, they expect their teacher to exp la in 

rules, mea ning of word s and each a nd everyth ing related to th e topic and 

then gives them a n exercise to do accord ingly .42% respondents prefer to 

try first by th eir own and then with their partners. They expect teacher 

intervention when they need he lp. Th ey would like to do every thing on 

their own . And they believed in colla bora tive learning. The forme r 

prefere nce of learning is most probably a teach er -centered one. In this 

case, teacher is the center of discussion while s tude nts play li ttle part in 

c lassroom d iscuss io n. Such practice now has gone out o f fashion .it's also 

behaviorist typical practice of learn in g. Howeve r, the later onc put 

stud en t to th e center of discuss ion a nd encourages self and co lla bora tive 

learn ing. This is manifestation of the modern way of language teaching. 

However, our students' preference is sti ll the tradit ional one. 
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4.2.8 Activities Practiced at Home 

Table 10: Activities Practiced at Home 

Activities Frequently So m etimes Se ldom Very rarely Not at all Tota l 

- -_. 

a) r~eading English text books F % F % F % F % F % F 
and revis ing your notes 3S 69.09 11 20 6 10.9 - - 55 

b) Reading grammar books and 
doing the exercise 32 58. I S 23 41.81 - - - - -

c)Reading vocabulary 
development books and 4 7.27 7 12.7 5 9.09 39 70.9 - 55 

doing exercise 
dl Reading books on reading 

skills development and doing 2 3.63 3 5,45 8 14. 54 42 76.36 55 
exercise 

e) Reading newspaper, 
magazines, fiction etc . m - - 5 9 .09 34 61.81 10 IS.18 6 10.9 55 

English 

n Revising previous exam papers 55 , 30 54.S~1 13 23.63 7 12.7 5 9.09 - ___ l _ _ 

g) Listening lO news in English i 
on I~adio, TV, ~ ___ ' I 7.27 36 65.45 8 14.54 5 9.09 2 :1.63 ' 55 -_. --- -_.- .. -_.-

h . Watching films video etc. in , 
English 33 60 8 l'l.54 8 14.54 6 10.9 - 55 

i. Listen to material recorded on 
cassettes for practicing English 4 7.2 6 10.9 7 12.72 31 56.3 7 12.72 

J. Speaking to friends, family 
members in English 7 12.7 30 54.54 13 23.63 5 9.09 -

Concern ing the activ it ies students do at home 69% of respondents 

indicated that they rea d and revis e Englis h text book frequently . At the 

same time 58% of res pondents confirmed that they used grammar books 

frequent ly. This indicated that students gave due emphasis for reading 

textbooks a nd grammar boo ks . 

In response to read ing vocabu la ry development books and books on 

reading sk ill , 7 1% of re sponde n ts affirmed that they use vocabu lary 

development books very rarely on the other hand 76% of respondents 

assured that they read books on reading skills very rarely. 

With regard to response re lated to reading news paper, m agazine, fi ct ion 

as we ll as revising previous exam paper, 62% of respondents confirmed 

that they read material like news paper and magazine seldom. In another 
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response 55% of participants affirmed as they revise exam paper 

frequ ently . 

Por questions which seek in formation about whether the students 

li s tenin g news in English on ra d io and waLc h films videos in En gll s h 6 ;;% 

participanLs indicaLed lh a L Lh ey listen news in English some lime while 

anothe r 60% of participants replied as they watch videos in English 

frequently . 

In a no ther response connected to using recorded materia ls like cassettes 

and u sing English to communicate with friends and fam ily membe rs , 

56% of respondents confirmed that they use cassettes for practicing 

English very rarely while 54% of participants indicated that they u se 

English to communicate with friends and fam ily members some times. 

4.2.9 Interest of learning English 

Table 11: Interest of Learning English 

Responses 
Interest 

F % 
Yes 39 70.9 

~- 15 29.9 
~lal 55/ L/' 100 

With regard to motivation to learn English, 71% re plied positive ly but 

29% indicated that they don 't h ave interest to learn English, what we can 

realized from this is tha t m ost of the students are interested in learning 

English due lo numerous reasons. The motive behind might be scouring 

good resulL in na tiona l exam, as they said earlier. Or to be hired in 

NGO's in order to earn a better payment. We can raise this and that as 

reasons . However, what we h ave to be certain here is that our students 

ready to accommodate any thing in connection with learning English. 
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No. 

l. 

2. 

3. 

4.3 R e s ults o f Obs e rvation Checklist and In terview 

4.3.1 Result of Observation Che cklist 

In order to observe what is going on in a classroom, observation checklist 

has been prepared .Using observational c heckl ist was inevitable because 

it 's only through classroom observation to access how teachers and 

students ac t as well as to observe c lassroom setting and types of 

activities be ing practiced in class. 

Table 12: Observation Checklist 

List of items obse rved Yes No Un'decided 

A. Activities 3 I -
The activities are designed to the level o r student 
understanding 
The activities encourage the student to in teract \vith each 2 2 -

other in pairs/groups 
Activities promote communication 1 -

3 
B. Assessment of students' overall behavior during classroom 3 1 

Tota l 
Sections 
4 

4· 

4 

4 

I observatioll 
~_ The al~~ __ ~~~jvaled 1O lISC En~h in class --_. -- -_ .. ----

2. They ~~~ .. ':.~~_nlccr t~ communica te in English 2 I I 4 ---- - -- _ .. -
3. They work in pai;jgroup using the target langu age I 3 - 4 

4. Th ey arc co-operative in doing the given tasks 1 3 4 
5. They need their teacher to explain everY thing 4 - - 4 
6. They have low language profic iency 2 - 2 4 
8. They are willing to ask and answer questions 1 3 - 4 
9. They h ave confidence while they communicate in Engli sh - 4 - 4· 

10. They ree l rear, a noxious and conru sed while they 2 1 1 4 
commu nities in English I , 

C. Assessment or activities (roles) related teach ers r --- ! 
performances during classroom observation 

1. Introduces the lesson and clarifies the learning objectives 

2. Arranges studen t in pairs/group for di scussion 1 3 - 4 
3. Carries out the activities like role play, games, simulation etc. - 4 - ~ 

4. The teacher uses explanation most or the time 3 1 - 4 
5. Emphas izes on language rules (grammar) 3 1 4 

--:----.-
6. Gives immed iate and direct correction 2 1 1 . 4 

.. ---
D. Condition of classroom set up 4 

l. There arc large numuer of studenls in a class I 

-"--~--- --i--·----
2. There is enough space ror interaction in g rou ps 2 1 1 j_4 
3. The desks a nd tables are easily movable to m ake groups 2 - 2 4 
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For the sake conven ience the results of observation checklist categorized 

in to four major topics, as prepared for observation, and analyzed 

accordin gly . 

Activities Related Observation Result 

Activities are designed to the leve l of s tudent understanding and they 

a lso promote co mmunication. Thi s is what the observation resu lt 

convinced. During the classroom observation , students have not been 

observed while they s truggle to do the activities given to them. Further, 

the activ ities brought to class invites interaction. because most activ ities 

rela ted to rea l li fe s ituation wh ich burst discussion among students. 

With regard to points re luted to whether activities encouragcs group/ 

pa ir work or not. Every ins truction of each activity in textbook in s tructs 

the students to do in pa ir /groups . So possibly, we can say yes it 

encourages students to interact in groups or pairs. 

Observational Results Related to students overall behavior 

S in ce students are either vict im or contributor of ill -implemented 

methods, an attempt was made to observe them from several 

dimen s ions. Concerning their state of mind re lated to motivation a nd 

attitud e they had fo r Englis h. Yes , th ey are motivated to speak with their 

a bility they have at disposal. When the teachers as k quest ion Lhev Iried 

to give a nswe rs. This shows not on ly their motivation but also their 

wi llingness (volunteerisms) to communicate in Englis h. Therefore, we can 

say they are motivated and voluntee r to use Englis h. But, they are not 

confide nt and nuent enough while th ey communicate in Englis h. 

They were observed ,,·hen Lhey a fra id to s peak, even sometimes Lhc\' 

utte r words desperately. You will see som e frustration on their face while 

they s peak . In re lation to flu ency, it is possible to say they are not nucnt 

enough. They were not able to express their ideas and opin ions freely 
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except some outstanding students. In addition 'their over a ll la ngu age 

proficiency was low. Du ring classroom observa ti on, problems of 

pronunciation, and gra mma r were detected through out the ir speech. 

While observation is being undertaken only in one class that an attempt 

of organizing students in group / pairs was seen. In that class, as soon as 

the teacher ordered them to work in pa ir students stare a t textboo k and 

rush to answer back the ques tion. They were not o bserved whi le they co­

operatively do the activities. What can be realized from these is that they 

wi ll ing a nd interested in asking a nd a nswering questions . 

Observation Result Related to Teachers Roles In classroom 

Th e implemcnlation of variety la nguage teaching methods in th e 

c lassroom has ils own imp<.lCl on lcaching-lcarn in g proccss. ThCl"dorc , 

assess lllg the teachers roles against some points re lated to CLT 

paramount im portan t. During classroo m observation teache rs didn'l 

comple te ly do thi s: They didn't introduce the learnin g objectives; they 

didn't c8rries (Jut ac tivities like role play, gam es, simulat ion etc. With 

regard 8rranging studcnts in pa irs /groups on ly one teacher aLl.empted 

tha t , re st three teac hers d idn't eve n a ttempt. In contrast, they werc 

observed while they u se explanation most of the time and stressed 

la nguage rules throughout discussion. Moreover, they were observed 

while they gave immediate a nd direct correction. 

Observation Result Related Classroom set up 

In fact, the number of studen ts in each class was large but their 

numbers do not exceed 65 . There is space for inte raction because half of 

c hairs in c lassroom are movable while the rest half connected. But, the 

problems with teachers and s tud ents, th ey are not accustomcd to 

discuss if} groups or pairs. 
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CHAPTER FIVE 

5. Summary of the Findings, Conclusions and 

Recommendations 

5.1 Summary of the Findings 

The study deals with factors that hinder the implementation of 

commun icative language teaching In Yabelo preparatory school. All 

necessary information related to the topic was gathered through 

questionnaire s, intel-view and observation. Moreover, detail information 

was g iven in the li terature review part 'about CLT to show its exact 

picture. 

In general, the followin g findings have been summarized from the study.) 

I. As the findings of the study revealed, when teachers are rcquil'ed to 

identify the criteria of communicative activit ies they do accurately. 

We can be sure that they have the right theoretical concept about 

CLT from their responses they gave . They proved while they 

in terviewed that they perceived CLT positively. 

2. In re latio n to problems (factors) that hinder the implementation of 

CLT, teachers ' lack of the target language culture and few 

opportunities to get CLT training was found as the major problems. 

Even if some of the teachers have got the training, there was a 

problem still. The training is either short term which is not enough 

to digest what they are lrained for or it may not be directly relaled to 

C LT. 

3 . Nevertheless, the contributions of students for the implementation 

of CLT should not be underestimated for they are part of teaching­

learning process. Students' low English proficiency and passive style 

of learning was hindrance for practicing CLT in classroom as 

revealed by this findin g. 
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4. Among others, Lack of enough support from administration a nd lack 

of authentic materials make the implementation of CLT very 

difficult. Above a ll, lack of effective a nd efficient ins truments to 

assess communi cative compete nce makes the problem worse. 

5. As the study in d icated, most of the students (60%) perce ived english 

as n e ithe r difficu lt n or easy. They found it as its difficulty level is 

average . Further, 71% of the students were interested in learning 

English. This indicated that the s tudents h ave positive perception. 

6. Among activities practiced at home , Reading English textbook a nd 

revis in g th e exa m pa pcr took the major part. On the othe r ha nd , 

among the materia ls those were u sed in classroom only textbook 

was u sed dominantly. The majority of the students (62%) of students 

assured thi s through their response. 

7. In most class rooms observed, teache rs we re d om inant: thev gave 

exp lanation mOSl of the ti me and emphasized on language rules. 

Most of the teac hers did not let students to discuss in groups . 

Students on the other hand, followed up the lecturin g passively. 

They were not o bserved while they work co-operatively or 

coUaborative ly with their pa rtners. Thi s indicated that there is a gap 

betwee n theo ry a nd practice . 

8. The other point con s idered in this study was the classroom set up. 

Most of the tables in classrooms were fixed and there were la rge 

n umber of students in class . 

58 



5.2 Conclusions of the Study 

The following conclusions were drawn from the study: 

1. In light of the findin gs, though the teachers have the righ t concept 

about C LT, Lhey fail Lo implement it practical. Theoretical Lhey know 

Lhc principles of CLT and the main points Lhat need Lo bc involved in 

communicative activities. When closely observed what they actually 

practicing in classroom still they are practicing traditional language 

teaching methods. 

2. As the study indicated, for the major problems that block the 

impleme ntatio n of CLT all (i.e. teachers, s tudents and adminis Lratil'c 

bodies) were accounLable. The teachers ' are the part of the proble ms 

because of lack of knowledge about target language culture, and 

lack of CLT trai n ing .Students on their part, prefe rred traditiona l 

sty le of learning and they have defic iency in spoken lan guage. 

MOITover, lack of administrative support and authentic: matcri,tls 

exaggerate the problems. In reverse, if the school finan cial ly 

supported to buy and display authentic materials like magazme, 

newspaper, etc. and s hort term training arranged, it mml!Tllzes the 

proble ms. 

3 . As indicaLed 111 th e ~ind in gs, the maLerial thaL was used in the 

classroom was only text book. Materials like tape recorder and Video 

film s and programs like Engl is h by Radio or Television were not 

accustomed. 

4. The s tudy pointed out that the principles of communicative 

language teaching h ave been ignored practica lly. In cu rrent 

communicative language teaching teachers' roles were facilitaLors, 

co-learners but we couldn't see this in reality. Not only this but also 

the core points that make up CLT like lea rners autonomy, social 

nature of learning, focus on meaning and diversity of the thinking 

skills were not renected in the teachin g- lea rning process . I f those 
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points have been mentioned in curriculum and syllabus we n eed to 

train our teac hers to convert those theoretical perspec tives into 

practical. 

5. As it has bee n mentioned through out the study CLT is main goal is 

communicative competence. It's believed that communicative 

competence is attain able goal. If we choose CLT as method of 

language teach in g we should attain its main goal. Howevet-, the 

findings showed that promlllence placed on only lingu istic 

competence (language rules).The other types of competences like 

socio-linguistic competence; discoutse and strategic competence 

were not practiced. Our students need not only the knowledge of the 

language but also the ability to put that knowledge into practice. 

Th ey need to know how to u se and to respond to language 

appropriate ly in terms of setting and topic as well as how to 

recogn ize and repair communication breakdown. 
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5.3 Recommendations 

1. An app ropri ate SUppOrL s hould be provided by adm ini s trat ive bodies. 

Th e support might b e in the form of financ ia l or ar ra nging specific 

training which devoted to CLT. 

2 . Multitude of authentic materials like tape recorder, video film and 

news paper need to be provided. For th ey faci lita te the practice o f 

communicative language teac hing. 

3 . The teachers n eed to know how to prepare teaching activities 

communicative ly. They need to know h ow to teach the four major 

skills and micro ski ll s com municatively . For instan ce, how to teach 

grammar and vocabulary communicatively by integrating \\' it h the 

rest of the major s kill s . 

4. The teach ers shou ld be ab le developed a n efficient and effective 

in strument to assess students' communicative competence and 

following up its progress . 

5. All co ncerned bodies should facilitate a cond ition to prcj"Ja re 

supplcmcntary materials wh ich provide detail information about 

communicative activities in a ddition to textbook. 

6 . Administra tor of the sch ool in collaboration with Minister of 

Education should co-ordinate to invite experts in the fields to share 

hi s/her experience of using CLT a nd to suggest an a lte rnat ive 

techniques In th e absence of adequa te teaching aids Dnd 

suppkmental-y materia ls. 

Gl 
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Appendix-A 

Classroom Observation Checklist 
Information about the Class 

Grade _______ section ______ _ 

Teac her: Mal e D 

Time: 

Female D 

Date o f observatio n: ______ _ 

List of Items to be Observed Yes No I Undecided 

A. Activities 
I 

: l. Th e activit ies are designed to the level of student 
undcrsLand~ ; --._- ---- -----_.- -- --------

2. The activities encourage the student to interact w it h 1 

eac h other in pairs or groups , , 
3 . Activities promote communication 

, 
I , , 
1 

1 B. Assessment of students' overa ll behavior during the , 

class room observation. 
---~------.-----. 

1. They arc motivated to use E:n g lish in a c lass 
- ----- ----- -- - ~-I-· -, ._--. 

2 Th ey an: vo luntecr to conHllllnlca tc In E:ngli sh i _._----- - .... _.- . ,--- _. - -_. --- ----------:--------- -
3 . Th ey Work in pai r / groups using the target language , 

--:--=-:---------,--:----:--:---:------:---- ----t---+---I----'---! 
4 . They are co-operative in doin g g iven tasks I 

I 5 . They need t heir teacher to expla in eve rything I 
;-:-=-----:~-:-~~~~-:-___=_-----:-:__:_~~~~~~_t_____+~-L-· ___ I 

, 6. Th ey have low proficie n cy in E:nglish ' 
------------ ----'------- --'------_._---'----,--:--'-,--,------, 

7. Th e) are nllcnl enough to express th e ir Ideas and I 
--::----:O':'IL)_in_i"'o_n,_il_l _E:-;-·I"'l'c'g_li_s_h_.---:._-,-____ -:-__ -,-__ -,-_ _ --,-_+ ____ 1 ___ ,, _____ _ 

8. Th ey a re will ing and interes te d to ask and to gIve 

--::......:a==l:::l .::s.:.:'Ac::'e::r-,-f:.::o:..:r_Q::l.lu=e.:::s"'ti"'o:,:n:.::s'---_ _ -:-:-:--_:--_____ -:-__ --;--_+ ____ , _______ ·1 
9. They have confidence wh ile they communicate in ----ll 

E:ngli sh 
--C:-1-=O-'.=:T='h;.o.:-e:'::v:':r:-e-e"Cl-cf""e-a-r-, -a-n-x-ciC"e-t)-' -a-n---:d- c- o- l-l -=-fL-I-s -ed-:-I:-'n- t"'h-e-c"'la-s-sr- o- o- m-+----+---L---------J 

--j 

_,~hil e ~l13!Y co mmunicate in....:S:::.":.:n,g':"-"ll i"'s:.:.h'---:--:--:--:---,-_--:-__ +_ ---4 _ ._ 

C. Assessment of activities (roles) related to teachers I 
performances during classroom observation __ ~___ ___ __ _ ___ -' 

--::1_. :--1..::::-=~:.Lj~::.c::.dt=~-'-~-=:.::::--:-_th_e-,-l_e_s_s_c0C"n--a-n-d--c-1a_ri-;:-f_ie_s-;-:-_t_h_e_:-Ie_a_r_l_ll_' n_g
_

l
_ ._1 _.!!.-_ _ __ .'-,' __ -.,-_ . 

. 2 : Arra n ges stud e nt in pairs or g roups fo r discussion 
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3. Carries out the activ ities like role play, games, 
! 

! ! 
simulation etc. 

-- - . -- _. 
4. Th e Leacher uses explanation most of the time I , , 
5. Encourages his/ her students to participate in groups or 

pair work 
6. Emphasizes on language rules (grammar) 

7 . Gives immediate and direct correction 1 

--i~' -L-_- --l 
8. Does not tolcratc crrors _ ._ - _ ... - . . _-_. __ ... . _. . I . .. . _ 

, 
- - ..--- -1 

D. The condition of the classroom set up 
1 

1. There a re large number of students in a class 

2. There is enough space for interaction in ·groups 

3. The desks and tables are easily movable to make groups , 
--- -.-.. _ .. - .. ~-- --- -- - -- - . ..-- -

(Adapted from Nunan, 1989: 134-137) 



Appendix-B 

TEACHERS' INTERVEW QUESTIONS 

ABOUT THE INTERVEIW: 

This intervi ew quest ions arc designed for Yabello preparatory Engl is h 

teachers teach ing in public school. I t aims to explore the factors tha t 

h a mper the Communicative Language Teaching (CLT) in the Yabello 

senior secondary and preparatory sch ool. 

Thi s interview is com posed of four p arts. Part- I asks for personal 

informa tion . Part- ll as k s fo r information about your school and the 

classes you a re teach ing. Part-lIl asks questions pertaining to English 

teaching methods , and Pa rt- IV asks for your opinion s with regard to the 

problems you en counter in implementing communicative la ng uage 

teachin g (CLT) as a methodology. There is no correct o r bcs t rcsJ"lonsc to 

the questions. Pl ease answe r th em based on your opinio n s and ideas. 

Part 1- Personal Information 

Instruction: Please answe r the following questions by gIVing You r 

genuine informati on and I the n put it on the space provided b) lic killg 

">i" a mark in the box according to question asked. 

1. What is your age? 

a. 21-29 0 

b.30-39 0 

2. What. is your ge nder? 

a. Female 0 

c . 40-49 

d . 50 or more o 

b. Male 0 

3. What is your educational status? 

a . Degree (SA) 0 
c. Diploma 0 

b. Master (MA) 0 
d. TTl 0 
e. O th er _ _ 
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4. How many years have you been teaching Englis h ? 

a) 1-20 

c) 5 -7 c:::J 

b) 3-5 0 

d) 7- 12 0 

e) 14 or more ________ _ 

Part II-School Information 

Instruction: Please answe r th e fo llowing question s by giv ing yo ur 

genuine in formation and I Lhen pU L it on the s pace provid ed by ti cki ng 

";/" a mark in the box accord ing to question asked. 

5. What grades are you teaching now? 

a. Grade 11 0 b Grade 12 0 

6. How many classes are you teaching this year? 
a) 1-2 0 b) 3-50 

c) 5-9 0 d) 7-9 0 

e) 10 o r more ___ _ 
1. What is the ave rage number of students in your class 

a . 40-450 

d. 80-850 

b . 60-65 0 

e . 90-950 

c . 7 0-7 5 0 

r. 95- 100 0 

c. Both 0 

Part III-Questions Pertaining to Language~Teaching Methodology 

2. What teaching meth ods a re you practic ing in a class? (Please pu t 

"./" ma rk for whic h corresponds to par ticula r teach ing method s .) 
------- -, 

Lang2:l_~g~~ :r_~a£hing~ m~tho_~ _Always Often Somet~f!1~ s ! Rarely_, Neve r I 

Audio- lingual meLhod 
-- _. . - 1- - . 

Communicative approach 

Direct method 

Situa tional language teaching 
I _-.1 ________ . 
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3_ What methods did you experie n ce as language learners?( please 

indicate th e rreque ncy 01" your experience or how you rrequently 

expe rience a given method s by using "./" mark) 

Language Teaching methods Always Often Sometimes Rarely Never 

Audio-lingu a l method 

Communicative approach 
I - . - -- --- _ . 1~--

Direct method , 
I 

Situational la nguage teach ing 

4. Have you tried CLT in your classes? 

a. Yes 0 b.NoO 

5. Why did you or why didn't you try CLT? 

- -_. __ ._------------_. __ .. _----_._----

6. If you tried CLT, h ow did you like uS1l1g it 111 your classes? (II" you 

h aven'l used il please pass this question) 

7. Have you ever participated 111 a ny kinds of programs such as 

workshops, special training devoted to Communicative language 

teaching (CLT)? 

a_ Yes 0 b_ N0 D 

8. I r ves, \\-hcn: . _______ _ 

Whe re: 

How long: ____________________________________ __ 

9. How did you benerit rrom the program? What did you learn rrom it? 

----- --- -------------_.--
10_ How do you derine communicative language teaching (CLT) In your 

own words? 

--

----



17 . What is invo lved 111 communicative language teac hi ng (e L'!') in your 

own view? 

(Pleas e , in dicate your v iew by plac ing " ,/" m a rk under column 

corresp o n ds to state m en t) 

Yes 

i) Com m u ni cativc la n guage teachi ng encourages 

Student-sLUdent inte raction 

ii) Communicative langu age teaching encourages 

Teachers -centered a pproach 

iii) Communicative language teaching 

ignore s gra mma r teachin g 

iv) Com m u n ica live lan gu age leach i ng 

emph as izes Ouen cy over accu racy 

v) Communicative language teaching 

requires teach er , with high English Proficien cy 0 

vi) Comm unicative language teachi ng encou rages 

la n guage lca rn in g Proce~s like trial a nd e r ror 0 
,· ii) Group and pair \\·ork promote 

Com m unicative language teach ing 

vii) Communicative language teachi ng invo lves 

only teaching of speaking 

ix) In Comm u nicative la n guage teaching the four 

Skill s taught inlegarli ve ly 

x ) Com mu nicaLi , ·e langu age teaching encourages 

Collabora ti ve learning 

No clon't know 

0 D 

0 D 

0 D 

0 D 

D 

o 

o D 

o D 
18 . Be low there a re lists o f c rite ria, whic h one do y o u t hink re flec ts 

communica tive activities? (Please, ind icate your agreem e n t by putting 

",/" m a rk under th e col umn t hat correspond s to the c ri teria) 

i) Seek to d evelo p communicative competence 

ii) Create the need for commu n ication 

iii ) Make u se of topic th a t related to real life 

iv) Allow s tudents to pe rson alize learning by 
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Yes 

0 
0 
0 

No don'l kno\\' 

0 0 
0 0 
0 0 



applying wha t they have learnt to real life. D D D 
v) Make u se of a u thentic text which create in terest D D D 
vi) Create supportive learning context D D D 

Part IV. Questions Pertaining to Factors that Influence 

Communicative Language Teaching 

The [o llowing a re some o[ the [ac tors tha t are e n co unte red 111 

implem e nting communicative la nguage teaching (CLT) . Did you com e 

across these factors or do you think they m ight be problems [or you 111 

implementing commun icative language teaching (CLT) in your school? 

Please indica te how b ig these challenges bv c ircling t h e [o llowin g on e of 

respon se scales : 

4 ~ M ajor challenge 

3 ~ Challenge 

2 ~ M ild challenge 

1 ~ Nol a challenge al all 

19. TEACHER-RELATED FACTORS 

i. Teach ers' profic iency in s poken English is n ot sufficient. 

4 3 2 1 
ii . Teac hers lack the knowledge about the appropriate u se o[ language in 

can text. 

4 3 2 

iii. Teach e rs lack the knowledge about the targe t la n gu age (Engli sh) 

culture . 

4 3 2 1 

IV. There are few opportu ni t ies [or teachers to ge t co mm unicative 

language teac hin g (CLT) tra in ing. 

4 3 2 1 

v. Teach e rs h ave little time to develop materials [o r communicative 

c lasses . 

4 3 2 
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vi. Teacher s have m isconceptions about CLT 

4 3 2 1 

20. STUDENT-RELATED FACTORS 

i. Students have low- level English profi ciency. 

4 3 2 
II. Sluden lS havc a pass ive slylc or lea rning. 

4 3 2 1 

ii i. Students resist participating in communica tive class activities . 

432 1 
iv. Studen ts lack mo tivat ion for deve loping commun icative compe tence. 

4 3 2 1 
21. FACTORS- RELATED TO EDUCATIONAL SYSTEM 

i. There is lack of enough support from administration . 

4 3 2 1 

II. Teachers lack a uth e n tic materials such as newspape rs, magazincs, 

movies elC. 

4 3 2 1 

iii . Traditio n a l view on teachers' a nd learners' role is n ot com pat ible with 

Communicative la nguage teaching (CLT). 

4 3 2 1 
iv . Classes are too la rge for lhe effective use of comm uni ca t ive lan guagc 

teac hi ng (CL T). 

4 3 2 1 
v. Grammar- based examinations have a negative impact on the use of 

Communicative la nguage teaching. 

432 

22. COMMUNICATIVE LANGUAGE TEACHING (CLT) -RELATED 

FACTORS 

l. There is a lack of effec tive a nd effic ient instruments to assess 

Communicative competence. 

4 3 2 
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11. Communicative la n gu age teaching doesn't tak e in to accoun t 

differences between English as Foreign Language (EFL) and English as 

second Language (ES L) teaching contexts . 

4 3 2 
Ill. Western educational assumptions arc not suitable with in in Ethiopian 

Contexts . 

4 3 2 1 
23. Please list any other potential problem and difficulty you might 

encounte r in implementing Communicative language teaching (CLT) 

in your school. ________________________________________________ _ 

(Adapted From Ozsevik 2010:13 7-143) 

<{fie 'EruI of an Interveiw 

Thank you Very much!! 
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Appendix-C 

STUDENTS' QUESTIONNAIRE 

ABOUT THE SURVEY: 

This survey questionnaire is designed for Yabello preparatory sc hool 

students . This survey aims to explore the factors that hamper the 

Communicative Language Teaching (CLT) W:l--tIie in Yabello 

secondary and preparatory sch ool. 

This s urvey is composed of two parts: Part I ask for personal information 

and questions related to language proficie ncy. 

Part I 

Instruction: Please answer the fo llowing questions by writing your 

genuine information on the space provided or by ticking "-),, a mark in the 

box according to the questions asked. 

I. What is your age? 

a. 15-18 

b. 18-22 

o 
o 

e. 35 or more 0 

2 . What is you r gender? 

a. Female 0 

c.22-27 0 

d. 27- 32 0 

b . Mal e 0 

3. Which grades are you attending now') 

a. Grade 120 b. Grade 11 0 

4. How often do you use E n glish at home to ta lk to your family 

members? 

a) Frequently 0 

b) Sometimes 0 

c) Seldom 0 

d) Very rarely 0 
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5 . How often do you use English in a class to talk to your friends 'and 

teachers? 

a) Frequently 0 

b) Sometimes 0 

c) Seldom o 
d) Very rarely 0 

6. To what extent do you think English is easy or difficu lt for you to 

learn? 

a) very easy 0 

b) Easy 0 

c) Moderate 0 

d) Difficult 0 

e) Very difficult 0 

n Very difficult 0 

7. How do you rate your own proficiency to u se English language 

proficiency"? 

a) Very good 0 

b) Good 0 

c) Average 0 

d) Poor 0 

e) Very poor 0 

8. How ofte n do you LlSC the following materials in the classroom 10 

learn English'? (Please put "..j" mark in co lumn correspond s to the 

s tatement) 

75 



Frecuency 
Frequently sometimes seldom 

Materials 
very ! 
Rarely ! Not 'at 

a. Textbooks 
b. Related course 

book 
c. Recorded ma terials 

on cassettes 
d. Video 
e . English by radio 

programs 

f. English by TV 
programs 

9. Why do you think you should learn Englis h? 

a. It is g iven as a subject and service as a medium of instruction D 

b. To get good grades in national exams D 

c. I need English to communicate to other Ethiopians D 

d. To get jog 0 

e. I f any other please specify _____________ _ __ _ 

10. When do you think you learn English best? 

a _ When th e teacher explains ru les, meanings of words etc. a nd I do 

exercise following the given examples D 

b. Wh en I do act ivities myself Clnd with my partners (e. g . 111 

pa irs/groups) and the teacher gives me h elp D 

all 

11. How often do you do the following at home to improve your English 

language proficiency? (Please put ",;" m a rk in column corresponds to 

the statement) 
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I 

Frequency 
Activities frequently Sometimes Seldom Very Not at 

rarely all 
a. Reading English text books and 

revise your notes , I , --.- -~ 
b. Read ing gra mm a r books and I , , , 

doin g the e_::ce rc i s e _ , 

c. Read ing voca bulary deve lopment 
c---- - :-----, - -----j 

books and doing the exercise j d. Reading books on reading skill 
development and doing exercise 

e. Read ing newspapers, m agazines, 
I fiction e tc. in En gli sh. I ________ ---i...- . __ .. _ , 

f. Revi s ing previous exam ~ers 
I - --f--- ---- --- ---

g. Liste ning to news in Engl ish on 
Radio, TV, e tc. I 

h. Watching film s Videos etc. in 
English 

I. Listening to mate rials recorded 
on cassettes for practicing i· 

, 
Engli s h 

c-:---- - --_... - ------ .- --- - ---- . - --- _. -_._._ .. --+- - - ---. 
j. Speakin g lO fri ends, fam ily 

members in English I i 

I 
12 . Do you e nJoy learnmg EnglI s h? 

Yes D No D 

12i) I enjoy learning Englis h because ______ _ 

12 ii) I don't e njoy learning Engli s h because ___ _________ _ 

(Adapted from Alemu Hailu 2004:295-3 01) 

1Jie P.na of Q.uestionnaire 

Thank you Very Much 
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Appendix-D 

INFORMED CONSENT FORM 

You are invited to participate in a research study that investigates ~n 

the factors that block t he implementation of eLl' practices in Yabcllo se nior 

secondary and p reparatory school. 

This study is conducted by Molaling Birega, MA graduate student a t the 

Department of English . You were selected as a poss ible partic ipant in this 

stu dy because some of you are Engl ish Teachers a nd some of you a re G rade 

11 a nd Gradc 12 s tudents in the school. 

Please note that any inform ation that is obtained in connection with this 

study and that can be identified with you will remain confidentia l a nd will 

be disclosed only with your pe rmI ssIOn . There are no known physical, 

psychological, socia l, or lega l ri sks in t.his study beyo nd tho se of o rclina r~· 

li fe. Your participation in this study is sU'ictly vo lunta ry. There is no cost to 

you for participation in this project. Participation in this study will cost you 

only time and you wi ll not receive money to participate. Your decision 

whether or not to participate will not affect you r fu ture relations with the 

Univers ity of Addis Ababa o r with the investigators. 

You are making a decision whether or not to participate. By ch ecking YES 

option below, you indicate tha t you have read and und erstood the 

information provided above a nd h ave decided to participate . You may 

withdraw at a ny time after signin g this form. Please would you mark. (/) in a 

box so that I will identify your positi on'? 

Yes, (I agree to participate.) D 

No, (I don't agree to participate. ) D 

(Adapted From Ozsevik 2010:146) 
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