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ABSTRACT 

The purpose oj this study was to explore the status oj teachers' engagement in 

action research work among the high schools oj Northern Shawa Zone of 

Oromia Regional State. The study was conducted in six high schools which 

were selected based on the number oj the staJJ they constitu ted and their 

proximity to transportation. The subject oj the study were 112 teachers drown 

Jrom the sample schools proportionally based on their work experience, ten 

school principals were selected which includes the deputy directors, six CPD 

committee members and Jive WEO experts were also included in the study. 

Observations oj documents were also made to validate and triangulate 

information Jrom difJerent sources. Descriptive statistics like mean, percentage, 

and average mean and grand mean score were used to analyze quantitative 

data. The results oj teachers ' questionnaire, principals and WEO experts' 

interview and CPD committee discussion were Jound to be consistent on the 

issue at hand. Teachers' skill and competence on action research was Jound to 

be on promising condition though their practical involvement looks very low. A 

number oj impeding Jactors including absence oj action research trend and low 

emphasis by school management were identified. Efforts Jind a solution to curb 

these impediments was Jound to be very low. Finally, it was recommended 

among other things that the school principals and CPD committee with WEO 

experts should work together to inculcate strong research culture in the school. 

VII 



CHAPTER ONE 

Introduction 

This ch apter deals with the problem and its approach and consists of 

background of the study, statement of the problem , objective of the study , 

s ignificance of the study, delimitation of the s tudy, operational definition of 

key terms and phrases and organization of the study, 

1.1. Background 

At the end of 20 th century in Ethiopia, public policies, especia lly in education 

is formulated to bring rad ical change in the country providing quality 

education for citizens so as to equip them with necessary skills, experience 

attitudes and knowledge , The major focus of equipping the new generation 

with the abovementioned qualities is to enable them adjust themselves in the 

world they are living, to solve problems they face in their daily life in 

particular and the problem of the society in which their life is built in generaL 

That is to state education is a fundamental one in the progress of human 

being, The 1997 World Bank report confirmed that education is the 

foundation of social progress. It is the basic and effective instrument by 

which human being adapt nature according to their n eed s. Without education 

development will not occur (World Bank, 1997: VI. From th is it could be 

concluded that education become the cornerstone of economic and social 

development in today's dyna mic worlds. 

Even though education is the corner stone for social and economic 

development of any nation , it is seriously problematic for it deals with human 

being. The sources of the problems arise due to a number of reasons. But it 

could be solved scientifically conducting research 111 the school by 

practitioners. 

One of the scientific method of research in solving problems, Improve 

instructional quality or performance is action research. In line with this idea 

Elliott states the fundamental aim of action re search is to improve practices 

rather than to produce knowledge This writer further illu strates that action 



research improves practice by developing the practitioners capacity in judging 

the human situation, a nd support the deve lopment of person s in their 

professional role (ELLIOTT, 1991: 52 ). 

[n education al activities the state of the school interactions between the 

school society and instruction al quality of the school is understood by the 

statu s a nd quality of research undertaken in the school for which 

participants examine their own educational practice systematically and 

carefully (CBPE, 2005:6), using techniques of resea rch . To show the 

importance of action research in developing teachers se lf -efficacy Schmu ck 

(1997:28) as cited in Alebachew (2008 :2) stated 

Action research helps to study a real school situation with a view to 
improve the quality of actions and results within it. It aims a lso to 
improve one's own professional judgement and to gain insight into 
how better to achieve desirable educational goal. Action research 
also offers a means for changing from current practice towards 
better practice. 

Further, the practices and studies of different sch olar s ' h ave given support for 

the role of action research on the processes of education , on the competence 

of teache rs' and in the long ran ge on the lives of the learners. Carr and 

Kemmis (1986) stated in easy and c lear words saying "Action research is 

s imply a form of self-reflec tive e nquiry u ndertaken by participants in socia l 

situations in order to improve the rationa lity a nd . justice of the ir own 

practices, their understanding of these practices, and the situations in which 

the practices are carried out" Car r a nd Kemm is, ( 1986: 162).in S mith M. K. 

(1996; 200 1, 2007) at www .infed .org/research / b-actres.htm . ). 

In addition to this, action research increased the understanding of an 

immediate school condition with the emphasis on the complexity of sch ool 

setting to develop strategies that are relevant to that particu lar school 

situation. It a lso h e lps teachers to unders ta nd changes in the school system 

so as to cope u p with the c hanges that a re laking place . 
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The other author Andrew cites from the works of Dinkelman to mention 

importance of action research by saying "Teachers are con stantly challenged 

with various problems for which they are required to develop solutions. 

Teachers who a re engaged in action research projects become more flexible in 

their thinking, m ore respective to new idea, and thus better able to solve 

problems as they arise Andrew (2002: 21)". 

In the process of teaching, schoo ls have a numbe r of issues concerned with 

iden tify areas that need improvement to develop a process in providing 

groups or individual's comm itmen t engage action resea r ch . Th e reasons 

schools concerned on issues (Gebeyehu, 2007:22) said that "teaching needs 

to be integrated with research conducted <!t the class room level" to explain 

that in order to achieve school as we ll as national objectives of educational 

success teachers are expected investigating a ll the possible methods that is 

applicable in teaching learning practices to solve problem they face in the 

school or in the cI<lsS room in group or individua lly. 

In add ition, it is understandable from the definitions of schola rs ' 'action 

resea rch' is the s implest and the smallest form of app lied research which is 

directed towards searching an immediate solution and improvement of 

practices on th e j ob. Concerning its implementation , Corey (1 953 :6) as cited 

in Gemechu (2006: 11) indicates 

the process by which the practltlOners attempt to study their 
problems scientifically in order to guide correct and evaluate their 
decisions ·and actions" which shows that an action research is the 
application oj Jact finding to the practical problem solving in any 
classroom conditions with the aim oj improving the quality oj the 
measures to be taken or to increase the involvement oj the 
collaboration oj colleagues and staJJs in the schools. 

"Teaching is a dynamic act of a teacher where the instant challenges are 

given tentative solu tions intuitively and actively and letter driven to a long 

lasting solution . So, teaching has n o fIXed scheme of action as a resu lt (Villar , 

1994:6215 cited in Alebachew 2008:3)." Accordin g to him ~ teac hing and 

learning activities are dynamic process that needs deep understanding of the 

processes th rough rigorous a nalysis of the events that have been happening 
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and giving them solutions generated by the observer or observers of it now 

and then to scrutinize objectively as to the context a nd to bring forth for 

discussion for their validity. 

From th ese, it is clear that teach er s at a ny school level are not expec ted to 

wait for a solu t ion given the top. Rathe r they need to conduct actio n research 

to their own problem and apply the solution that th ey reach u pon. 

Therefore, action research m ethod is h elpful to so lve specific problems which 

cannot be so lved by the routines of traditiona l research or by tri a l a nd error 

m ethods. Thus, it can be said it is one of the appropriate methods to 
, 

c lassroom teachers in solving their instru c tional and contextual problem and 

the reby improve thei r own compe tence. 

1.2. Statement of the Problem 

Action research plays great role in promoting the performance of practitioners 

in particu lar and improve the practices of education in general if carefu lly 

and systematically operated. It helps participants to examine their own 

educational prac tices by emp loying techniques o f the research method s, 

focusing changes of something to better and to h ave a real effect on the 

situation. 

In teaching learning process, the teaching methods appl ied, the school 

activity going on, teaching materials e mployed has to be appropriatcly 

invest igated a nd improved if teach ers a re involved in understand ing action 

research. As the result teach e rs could be employed to m a ke profession a l 

dec isions to the extent of m easures they took. It is due to this role of action 

research (MOE, 2002:32) stated t hat 

school directors and deputy directors are charged with the task or 
responsibilities oj Jacilitating conditions Jar teachers to enable them 
engage in action research ( i. e. in school- based studies and 
research) which could help improve the teaching learning process 
and other school practices and are supposed to evaluate the results 
oj the studies, assists their realization and make use oj them to 
improve school situations. 
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However, studies showed that there exist problem of teachers' involvement in 

action research. Yibeltal (2007:5) stated that teachers who a re the key role 

players in edu cation distanced themselves from invo lvement in action 

research. 

The problem seem s to be related to the. teachers ' action research know-how, 

school principal attitude towards action research, resource ava ila bility and to 

other rela ted issues. This problem is also common in high schools of North 

Showa Zone Oromia Regiona l state. Thus to alleviate this problem th ere is a 

need for the integral coope ra tion of every stake h olders to involve in action 

resea rch. Unless their involvement to th ese ac tivities the improve ment of 

educational ac tivities will be hampered. 

Th e m a in purpose of this s tudy is to assess th e statu s of teachers engagement 

in action research activities, explore the existing hindering facto rs and to 

coming up with so me possible inte rvention and to ove rcame the mentioned 

problems of Northern Showa Zone of Oromia Regional State. 

In order to address these issues, the study will be guided by the following 

basic research questions and u sed as a frame work for reference in this 

study. 

1. To what are teachers involved in cond uctin g ac tion research in high 

schools of North Showa Zone Oromia Regional S tale? 

2 . How is the skill of secondary school teachers to conduct ac tion research? 

3. What is the attitude of NSZORS teachers towards conducting action 

research? 

4. What are the factors that hinder! promote teachers' in vo lvemen t in 

unde r taking action resea rch in th e selling? 
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1.3. Objectives of the Study 

The main Objectives of this study is to investigate into the status of teachers 

engagement in carrying out action research to improving their competence in 

the high schools of North Showa Zone Oromia regionai state and there by to 

provide possible recommendation about the practice to the concerned body . 

More specifically, this research was intended to achieve the following: 

a/ explore the extent to which high school teachers of the setting area 

conduct action research aiming improvement of their competence. 

b/ identify the status of teachers' action research competence in solving their 

instructional problems. 

c/ indicate factor that hinder/ promote teachers involvement in action 

research activities that increase their competence. 

d/ give possible and applicable recommendations that may help the conduct 

of action research. 

1.4. Significance of the Study 

Because educational action research I S very important part of teaching 

learning process aiming to achieve certain values, solving class room 

problems and the like. Therefore, this study would have the following 

importance: 

• to identify basic sources of problems that hinder or promote teachers 

involvement in action research activities. 

• to inform that competence improving activities are the integral part of 

teaching learning processes to bring changes 111 professional 

competence. 

• to raise the level of awareness on how teachers' engage in competence 

raising activities. 

• And, finally this study will serve as one source of information for the 

researchers who wish to conduct research in the su bject area 
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1.5. Delimitation of the Study 

It would have been better if the study had covered more geographical areas of 

the Northern Showa Zone of Oro mia Regional state. However , due to financial 

constraints it was del imited to only six high schools of the Zone which are 

three Preparatory and secondary schools (9 - 12) and three secondary school s 

(9-10. The zone is considered to be low in teachers' in volvement and where 

much of its challenging factors had not been stud ied previously. 

Furthermore, the study dealt only with the status and h indering factors that 

affect the involvement of teache rs in act ion research practices. The stu dy 

includes WEO experts, High school principals and teachers, a nd CPO 

committee members in gathering re liable data. 

1.6. Operational Definitions of Terms. 

,. Research : is the process of a rriving at dependable solutions to probl em s 

thrugh the planned and systematic co llection, analysis and inte rpreta tion 

of data(Cohen and Manion 1994). 

~ Educational Research: Is a scientific or systematic and objective actitvty 

aim ed at solvi n g an educationa l problem and improvement of educational 

process (Abogi 1995). 

r Action Research :-Is a reflection a nd enquiry connected by teachers to 

Improve the practice of teaching and learning in systematic way(Zubber 

1991) 

1.7. Organization of this Study 

This study has been organized in to five c hapters. The first chapter dea ls the 

problem a n d its appwach in whic h introdu ction (background of the stud y), 

statement of the problem , the basic questions, significan ce of the study 

delimitation of the study and definition of the key terms are a ll included. 

Chapter two covers review of the related literature and explore some of the 

basic characteristics of action research. The third chapter mean t for the 

research des ign and methods employed in the study . Presentation , analysis 

and interpretation off the data are trea ted in the fourth chapter. Finally, the 

summery, conclu sion and the relevant recommendation are included in 

chapter five . 
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CHAPTER TWO 

Review of Related Literature 

This ch a pte r d eals with the review of the rela ted literature whic h comprIses 

conceptua l fra m ework of research : Definiti on s a nd origion of educationa l 

ac tion researc h, historical developme n t a nd c ha racterist ics of a c tion research , 

compa ri son s of ac tion re search ve rsus tra ditiona l researc h method, the bases 

a nd role of action resea rch in the school ,approaches of a c tion research:­

technical ,practical and ema n cipa tory action research; s teps in ac tion 

research, teach ers as re searcher a n d their a ttitudes towards action research , 

condition s fo r ac tion research a n d va lues of school culture in improving work 

environ m ent and fi nally dea ls on imped ing factors to cond uct 

research . 

2.1. Conceptual Framework of Research 

2.1.1. Definition of Research 

ac t ion 

Research is a n activity th a t focuses on the solu tion of p ro blem s . Regard in g its 

detailed d efini t ion Ayalew and Seyou m (1989:5) s tated as it is the structured 

inquiry that u tilizes a cceptable scientific methodology to solve problem s and 

create new gen erally applicable knowled ge. The above a u th or furth er 

expla ined tha t it is carried ou t only a fte r a ll o the r source s of answers h ave 

bee n thorou ghly investigated a nd its outcomes a dd to the exi s ting knowledge 

provid ing n ew knowledge. 

Based on the purpose satisfies research is divided into two mam types I. e. 

'basic a nd a pplied research. This is furth er stated by MoE (1999: 147 ) as basic 

/ fu ndame n ta l/ research which directed toward s di scove ring new knowledge, 

while applied or ac tion research d irected toward s the solu t ion of im med iate, 

s pec ific a nd p ractical problem. 

8 



When we come to the area of education, applied research i. e 
action research in the process of finding solution to problems in 
schools come into sight. Regarding this Charless (1998) 
discussed action research as it is simply a research related to 
issues in education to find reliable answer to questions, to 
discover the best way of doing things, to establish principles 
that can be followed with confidence. 

Thus, edu cationa l research involves a care ful and thorough exam ination 

of educational problems that comprises of observable facts or events 

leading to verifiable fac ts, principles and relationship th a t a re c lLlcial to 

the syste matic exploration or expla na tion and understa nding of these 

problem s (i. e . problems around education system). Regarding these 

issu e the other author Sukia (1983:3), discussed as follows 

Educational problems like the quality and quantity oj teaching 
material, assessment methods, and policy related troubles, 
physical Jacilities, methods oj teaching e. t. c could be 
addressed in educational research for improvement. 

Therefore, educational research in general is an activity which directed 

towards th e development of scie ntific meth od ology to solve proble m s and to 

create gen era lly app licable best ways of doing espccia lly in education system. 

2.1.2. Historical Development of Educational Action Research 

Educational research as d iscipline has passed through severa l stages 

before it could take the shape of modern movement for the objective 

study of educational problems by conce rn ed practitioners. Rega rding 

thi s (Sukhia et. a i, 1974) s tated that the earliest effo rts a imed a t 

improvement in the field of education may be la bel as the personnel 

experience m ethod , wh ereby changes of some kind were introduced in 

educational practices as a result of the experIence of certain 

experienced educato rs. Become 

Thus, educational action research as it is known n owadays is becoming 

a relatively new branch of knowledge in edu cation system to solve 

problem faced. Regarding its happening as a means of solving problems 
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In the world of education Sukihia, et.al, (1974: 16) mentioned it is only m the last fifty or so years that educational researchers characterized by increasing readiness to apply methods of research to solution of educational problems. As to him the conditions for foundation to action research were the development of educational action research, the rise of democracy and co ntinous expansion of education in various countries has been played a grate role invariably accompanied by more and more research work in education. 

As reviewed by Corry (1953: 70) action research was believed that the scientific method in education and would bring about change for educators involved in both the research and the application of information. The writer summed up much of the thought behind this fledgling branch of inqui ry stating the consequences of research practices in teaching a re more likely to change and improve ou r practices than is reading about what someone else has discovered of his teaching. 

In relation to the development measuring instrument to promote the scientific study of educational research practices, Abraham (2004) stated that "the widespread interest growth in exploration and development of measuring instrument needed by the researcher in the field of education and psychology through 1900 to 1920". 

Thus, educational action research emerged as a base line to carryout inquiry in the process of solving school related problems and in school improvement by some influential people just after the end of the second world war (Schmuk,1997;EIIiot,1991; Kemmis , 1983) . Stephen Corey was among the first to use action research in the field of education. The historica l development of action research process as stated by him was cyclical, involving a "non-linear pattern of planning, acting, observing, and reflecting on the changes in the social situations" (Noffke & Stevenson, 1995: 2). 
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2.1.3. Conceptual Definition of Action Research 

Differen t a uthors define action research differently based on the time and 

bases of their view to it. Kemmis and McTaggart (1988) in Tors ten (1994: 42) 

define action research as a form of collective inquiry un dertaken by 

participants in social situations in order to improve the productivity, 

rationality, and justice of the ir own social or educational practices, as well as 

their understanding of these practices and the s ituations in which the 

practice a re carried ou t. Further Kemmis a nd McTggart id entified the 

practitioners as they are group participants that can be teachers, students, 

principals, parents and other communi ty members of any group with a 

shared concern . 

In other hand Reason a nd Bradbury (2001:1) define it as "a participatory , 

democratic process concerning with developing practical knowing in the 

pursuit of worthwhile human purpose grounded in a participatory world view 

which is eme rgin g at this theo retical movement." to s h ow as it is systematic 

inquiry which individuals or groups of practitioner involved to improve 

practices in pursuit of improving conditions for teaching and learning. In line 

with this concept Bell (1993) stated the aim of action research in education 

"is about the systematic study of a ttempts to improve educational practice by 

groups of practitioners by means of their own practical action and by means 
• 
of their own reflection upon the effects of those actions (Bell, 1993: 11)." 

Torsten (1994), stated that "in action research teachers (and oth ers) are 

encou raged to treat their own educational ideas a n d theories , their own work 

practices, and the ir own work setting, as objects for analysis and critique." 

The a uthor fur ther a rgued that on the basis of carefu l reO ec tion, teachers 

may uncover theoretical ideas or assumptions that tu rn out to be unjustified 

a nd liable to lead them astray in their teaching i.e. if they hold too rigid 

assumptions about the nature of student innate abilities ; or similarly 

teachers may find ways in which practices s haped by habit o r t rad it ion have 

become irrelevant or useless e.g., finding that practice of c lass room discipline. 

formerly seen as appropriate, may now be unacceptable or even 
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counterproductive; or teachers may discover how the structures of the setting 

may place obstacles in the ways of attaining educational goals e.g., the 

physical stru cture of the conventional classroom may hinder mixed ability 

grouping or the use of new technology, or the management structure of a 

school m ay mitigate against new forms of curriculum organization ( 

Torsten,1994 :42) . 

Action research is therefore a practical way of looking at once own practice in 

order to check whether it is as you feel it should be. Since ac tion research is 

done by practitioner, is often referred as practitioner re search, or practitioner­

lead or practitioner based research. It can also be called self-reflective 

practice. In action research practitioner are potentia l resea rchers and 

researcher a re practitioner (France, 2003:3). 

Thus action research is a form of applied resea rch where its purpose nOl 

generation of report, articles or books on the problem, but lifting of the 

oppressive s itua t ion, the freeing of blockages and ba rriers to effective action , 

and in short the improvement in the practice. Regarding its practicabilit, 

Hitchock and Hughes (1995:72) states in a precise way as follows . 

Action research is applied research done to answer specific 
practical problem, which results in action. Unlike traditional 
research which aims togeneralize its findings, action 
research is primarily consemed with relevance to the 
specific cite in which it occurs. 

Generally, action resea rch is a means of tackling practically encountered 

problems in a systematic way. It is a m eans where teachers and school 

administrators learn from lheir practice an d exper ience with th e aim of 

improve m ent changing of practice in the school system . So it is a research 

with , rather than research on . 
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2.1.4. Characteristics of Action Research 

Kemmis and Mctaggart( 1988)out lined a number of features of act ion 

research : 

(a) Action research is an approach to improve edu cation by ch a n ging it 

and learn from the consequence of ch a n ges. 

(b) Action research d evelops through a se lf reflective spiral of cycles of 

planning, ac ting (implementing plans), observing (systematica lly), 

re fl ecting, and then planning, further im plementation , observing, and 

reflecting. It is system a tic learning process In which people act 

deliberately, through remaInIng open to su rprises a nd respons ive to 

opportunit ies. 

(c) Action research IS participatory: it IS research through which people 

work toward the improvem e nt of th eir own s practices. 

(d) Action research is collaborative :it involves those responsible for ac tion 

improving it , widening the colla bora ting group from those mo s t directly 

involved to as many as possible of those affected by the practices 

con cerned. It establis hes self- critical communities of peop le 

participatin g and collaborating in a ll phases of the research process. 

(e) Action research involves people in theorizing abou t their practices­

being inquisitive about circumstances, action and consequences, a nd 

coming to understand the relationship between circumstan ce, action 

a nd con sequence in their work and live. 

(n Action research requires that people put their practice , ideas, and 

assumption a bout in st itutions to the test by finding out whe ther there 

is compelling evidence that co uld convince them that the ir previous 

practices, ideas, a n d assumption s were false or incorrect (or both). 

(g) Action research is open minded a bou t what coun ts as eviden ce (or 

data), bu t it a lways involves keeping records, a nd collecting a nd 

a nalyzing evidence about the contexts, commitments , conduct a nd 

con sequences of the action and inte ractio ns be ing investigated. It 

involve keeping a personal journal recording progress in , a nd reflection 

about, two pa rallel sets of learning: learning abou t the practices being 
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studied, and learning about the process of studying them (the action 

process itsel0 

(h) Action research allowed participants to build records of their 

improvements: *records of changes in activities and practices; *records 

of changes in the language and discourse in which practices are 

described, explained, and justified: * records of changes in the social 

relationships and forms of organization which characterize and 

constrain practice; and * records of change a nd deve lopment in the 

action research process itself. It thus a llow participants to provide 

reasoned justifications of their educational works because it a llows 

them to show them how evidence and reflection h ave provided a basis 

for a deve loped, tested, and critically exam ined rationa le for what is 

be ing done. 

(i) Action research starts small. It normally begins with small changes 

which even a sin gle person can try , and works towards more extensive 

changes; with small cycles of planning, actin g, observing, and reflecting 

which can help to define issues, ideas, and assumptions more cleariy 

so tha t those involved can define more powerful que stions for 

themselves as their work progresses; and it begins with small groups of 

collaborators at the beginning, but widens the community of 

participating action researchers so that it gradually includes more and 

more of those involved in and affected by the practices in question. 

U) Action researc h involve s people in m aking critical analyses of th e 

situations (classroom, schools, sys tems) in which they work-situation 

that are structured socially, cu lturally, and institutionally. Critical 

analyses aim to recover how a situation has been socially and 

historically constructed, as a source of insight into ways in which 

people might be ab le to reconstruct it. 

(k) Action research is a political process, because it involves making 

changes in the actions and interactions that constitute and structure 

social life (social practice); such changes typically have effects on the 

expectations and interests of others beyond the immediate participants 

in these actions and interactions (Torsten, 1994:43 -44). 
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An important fea ture of action research is that the task is not finish ed when 
the project ends. The participants conti nue to review, evaluate and improve 
practice. Thus, action research is characterized by: self reflective spiral: a 
spiral of cycles of pla nning, acting (implem enting plans), observing 
(systematically), reflectin g .. and then re -planning, further implementa tion , 
observation and reflecting; cyclical: uses feedback from data in ongoing 
cyclical process (Ferrance , 2000 :8).From the above discussion it is possible to 
understand that action research has its own characteristics that distinct it 
from conventional one. 

2.2. Action Research versus Traditional Research Methods 
Even if the s hortest and most straightforward definition of action research IS 

given by Elliott (1991:61) to show its essence stat ing as it is the study of 
social situation with a view to improve the quality of action within it; a nd it 
lies in the will to improve the quality of teaching and learning as well as the 
conditions under which teachers and students work in school, most of the 
time people confuse the difference between action research a nd other forms of 
research. 

[n the trials of certain CIVIC groups and organs of education system 111 

a lleviating the confusion of practitioners the essence of different types of 
research were discussed. Accordingly, issue of action research was discussed 
111 [CDR (2004:23 ) documents widely as it is des igned to h elp practitioner 
identify what is happenin g in his Iher classroom, use that information to take 
action for future improvement a nd put ideas into action as part of their 
professional development. Further the document show that ac tion research 
does not provide necessarily new knowledge, but a im s to improve practice. 

Some scholars like McNiff, Lommax, Whitehead, (1996), and Woods,( 1991) 
draw basic distinction between action research and 'pure' or 'basic' research. 
For example McNiff and Whitehead,(1996: 14) draw three basic differences 
which make action research different from other form of research. According 
to th em action research: 
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It requires action as an integral part of the research process 
itself. It is focused by the researcher's professional values rather 
than methodological considerations. It is necessarily insiders' 
researchers in the sense of practitioners researching their OWIl 

professional activity . 

Woods (199 I) a lso gives comprehensive distinction between the main stream 

'educational research' and 'ac tion research 'u nder the fo llowing four points. 

Accordingly: 

I) The main stream educational research" basis its data on the large 

number of samples where there is not a lways the case in action 

research. 

2) Then, in the former type of research, theory comes first the practice 

where the reverse seems to hold true in the case of the latter. 

3 ) Further the main stream educational research is usually carried out by 

outside-researcher who are distant in time and place from classroom 

p ractice where as the latter is undertaken by in s ider-researcher 

including teachers and other collaborators m the educational 

institu tions. 

4) Finally generalizations of resea rch finding is the mam objective of 

"pure-research" where as this is not necessarily conce rn of ac tion 

research. 

In addition to this action research is the process by which the practitioners 

attempts to study their own practice scientifically in order to guide , correct 

and evaluate the ir decision (corry, 1953:6). Action research is therefore, seen 

as a part of the job, that provides imm ed iate feedback a nd encourages 

reflection for further development not a n 'add on' to teachers. 

On the other hand, traditional research has a goal of developing knowledge 

which is generalize able that gives emphasis on theoretical significance where 

action research emphasised on practical sign ificance. Du e to this, traditional 

research will end by indicating recommendations while action research 

results a pplied by the researcher in a particular classroom. 
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Nevertheless, action research has also som e communality with the other 

research types. For example, Whitehead (1996) states that action resea rch 

and oth er research share some characteristics as both type of research 

contribute to the betterment of ex isting knowledge. depend ing on the 

empirical evidence to justify knowledge, a n d make a brid ge between incom ing 

knowledge and the already exis ting one. 

2 .3 . The Bases and Role of Action Research in the School 

2.3.1. The Bases of Action Research in School 

Action re search, as d iscussed above by diffe rent writers, is a process in wh ich 

pa rticipa nts examine their own educationa l practice systematically and 

carefully, u s ing the technique of research. It gives teachers, principals and 

supervisors work best on problems they h ave identified for themselves; 

become more effective when encouraged to examine and assess their own 

work and t hen con s ider \\'ay of working differently; help each o Lher by 

working colla boratively and wo rking with co lleagues helps teacher, principals 

a nd supervisor s in their professional development. 

Thu s, inline with this concept MoE (1999) d iscussed on the purposes of 

action researc h that base its s ignificance in school and classroom classifying 

into fi ve categories . These are: 

1) It is a m ean s of remedying prob lems diagnosed in specific s ituations, or 

improving a given set in som e way. 

2) It is a m ean s of in -service training to equ ip the teache r with new ski ll s 

a nd methods and ' s ha rpening hi s I h er self-awa reness and ana lyt ica l 

power. 

3) it is a m ean s of injecting additiona l or in novative approach to teaching 

and learning into an ongoing system. 

4) It is a m ean s of improving the relationship between the practicing 

teacher a nd the academic researcher. 

5) It is a means of providing a preferable approac h to proble m solving in 

the ·classroom (MoE, 1999:155) 
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Typically action research is a process undertaking in the school setting; 

requires being reflective, collaborative activities among colleagues searching 

for solution to real problems experienced in school and increase students' 

achievement. The process of action research assists educators in assessing 

needs, documenting the steps of inquiry, analyzing data and make decision 

that can lead to desired out comes (F'errance,2000:2). 

Generally, the significance of action research for teachers in general and 

school in particular as summarized by Elliott (1991:61), ICDR (2004:23), 

Corry (1953:6), MoE (1999:155) and Ferrance (2002:2) are: 

• Makes them more proactive in relation to external authority; 

• Boosts their self-esteem and confidence level; 

• Narrow the gab between their aspiration and realization. 

• Help develop an attitude and skill of self analysis which are applied to 

other situation; 

• Leads to more learner centre classroom approach; 

• Helps investigate professional experience which link practice and the 

analysis of practice into a single developing sequences; 

• Offers practitioner robust and critical method of self-evaluation for 

ongoing development; 

• Sustains the capacity to contribute to the development of 

professionalism in education are of the reasons why action research 

activity given more room by theorists of education around the world. 

2.3.2. The Role of Action Research in School 

It is clear that the teachers, principals, supervisors, and practitioners who are 

responsib le to conduct action research so as to reflect the intended 

curricu lum objectives. This may contribute for solving practical problems that 

teachers and principals/supervisors face during their day-to-day activities. As 

the result the curriculum that is being applied would be approved; teachers 

will gained knowledge about the effects of their practice and thus making the 

school as (Hopkins , 2003:32) pointed out as follows: 
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• possible a n d attractive as a centre of research ; 

• increase the bondage a nd in teraction a mong staff members; 

• reduce a belie f which is often articula ted that it is only tra ined a nd 

qua lified s taff but not the practitioners do edu cational research 

• bring about changes in principa ls or tea ch ers professional s kill s and 

roles ; 

• Increase fee ling of se lf-worth a nd con fidence ; increase awareness 

about class room issu es; 

• s erves as a mea ns of in-service train ing and 

• thereby equipping tea chers and principa ls with new s kills a nd 

methods a nd sharpening their a na lytical power a nd h e ightening their 

self awareness 

Genera lly speaking, action research has the potentia l to genera te genu ine a nd 

sustained improvements in schools. It gives edu cators new opportunities to 

reflec t on and asses their teaching, to explore and test n ew ideas, m a teria ls; 

to assess how effective the new a pproach was; to s hare feedback with fellow 

team members. 

In the process of teaching learning in the school, the work of schooling or 

solving s pecific problems 111 teaching learning students, teachers or 

a dministrators cou ld be designed different strategies. Of these s trategies 

condu cting collective o r individual action research is one of the impor ta n t 

method s to improve th e problem faced . Collec ti ve action research is carried 

out when a group of teacher identifies a genuine problem in school s; to d es ign 

ways to community to address the problem , a nd then evaluate this success 

throu gh the research method (Sadker and Sadker, 2003:560 , Lambert , 

1996 :86-87 ). 

On the other hand action researche r are expected to fac ilita te the learn ing 

process, disseminate the res ults of the research , and contribute to teache r to 

be participant in the way that partners are working with a nd for those 

a ffec ted by the problems for the way in which the problem is tackled. The 

teachers also, as a n action researcher s hou ld understand the natu re and 
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level of the students so as to mai n tai n th e necessary ba la nce betwee n the 

externa l cau ses that a ffect s tructure a nd control by a ffecting s tudents' 

freed om to be au tonomou s in their lea rning ac tivi t ies (Kolb, 1984; Boud,1 985). 

It is obviou s th at the primary purpose of research is to d iscover some thing 

new or to increase contribution to the field of knowledge , and to clar ify the 

conce rn of socie ty and to test a method , p rogram or p olicy for possible 

recomm enda tion to solve the problems observed in sch ools . Thus, ac t ion 

researc h enables practitioner s to be cr it ical thinkers by employing differen t 

ways to improve the va riou s constraints of the schools . Researchers a re 

respon s ible to fac ilitate lea rning p rocess a nd to di sseminate th e results of the 

ac tio n research . Ac tion researchers con tri bu te to th e teachers to be 

pa rticipa t ive in the way of tha t be ing partne r worki ng with a nd for those 

a ffected by the problem a n d th e way in wh ich it is ta lked. As a n action 

research er teacher s s h ou ld unde rs tand the level a nd the n a ture of s tudents 

in order to maintain essentia l ba lance between externa l ca uses that a ffec t 

s tructu re a n d contro l by a ffecting s tuden ts' freed om to be a u to nomou s in 

their learning ac tivity (Duffy and J a nson , 1992; Kolb, 1984; Boud, et.al. 

19 85). 

2.4. Approaches and Steps of Action Research 

2.4. 1. Approaches of Action Research 

Pa rt of th e con fus ion we fin d when we hear th e te rm "action resea rch" is that 

there a re d ifferent approa ches depen d ing upon the Participa nts invo lved. A 

plan of research can invo lve single teacher inve s tigatin g an issu e in his/ her 

cla ssroom, a group of teachers work ing in a common problem , or a team of 

teache rs a nd o thers focu s ing on a sch ool or d istric t-wide Issu e 

(Ferra nce ,2000 3:3). Moreover, the con fusion may arise from the ra n ge of 

definiti on give n by differen t sch ola rs cou ld be a pplied to a varie ty issues 

(socia l issu es) in cludin g educationa l con text. 
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Grundy (1988 :353), cited in kemmis a nd Mctaggar t , 1988) discu ss three 
modes of action research. These are technical, p ractical a nd ema nicipatory 
action research . Similarly , Holter and Schworth-Barcott (1993 :30 I ) discu ss 
three types of action research. t hat of technical collaborative a pproach . a 
mutual collective approach and an en hanced approach. 

2.4.1.1. Technical Approach 

The m a in a im of this type of ac tion research is the testing of an intervention 
based on a pre-specified theore tical framework . The re searcher is questioning 
weather th e selected interventio n can be app lied in a practical setting (Holter 
a n d Schwartz - barcott, 1993). The resea rcher ac ts as an ou t- s ide expert wh o 
aim s to gain the practitioner 's interest in the research, agreement to assist in 
the implementa tion of the intervention (Kemmis a nd McTaggart , 1998) . 
Further technical action research is based on experience a nd observa tion, IS 

positive and predictive, and tries to control human s ituat ion through rules 
based on em pirical laws . The nature of the co llaboration between the 
researcher a nd practi t ioner is technical and fac ili tator (G rundy, 1987). 

2.4.1.2. Practical Action Research 
Practica l ac tion research involves th e researcher a nd practitioner coming 
together in order to identifies poten tia l proble m s, underlying causes and 
possible sol u t ions a nd in terventions \ the re searc he r encourages practitione rs 
a nd se lf-reflection of practitione r (kemmis and McTaggartt, 1988) . 

The goals of practical a c tion research understand teaching practice a nd 
solving imm edia te problem s. It also a im s towards gene rati n g understa nding, 
a nd focus on human interpretation, inte ractive commun ication , de libe rat ion , 
negotiation a nd deta iled description (Mckernan, 1991). 

2.4.1.3. Emanicipatory Action Research 
Emanicipato ry action research involve s a ll participa nts equally with no 
hiera rchy exi s ting between the researcher a nd prac titione r. The researcher 
a im s to decreases the d istance betwee n the ac tual problems identified by the 
practitioner the theory used to expla in a nd resolve the problem . The 
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researcher a lso facilitates reflexive discussion with the practitioner to identify 

underlying problem s a nd assumptions. This assists the researcher to become 

a colla bora tive m ember of the group (kemmis a nd McTaggartt, 1988). 

It is through the deve lopment of critiqu e tha t th e meditation of theory a nd 

practice is possible. Emancipated strategic action pla n follows fro m the 

dis position of critical intent. Critical intent is di s position which motivates 

action and interaction at a ll s tages of ema n cipatory action researc h a nd is 

particu larly important In the development of theoretica l perspec tive which 

in fo rm s and unde rpin s a project (G roundy, 1982). The ce ntral purpose of 

critical theory is emanc ipation, wh ich ena bles people to ta ke co ntrol and 

direc tion over their own lives (Hopkin s, 1996). Thi s type of educational action 

research shou ld a im to be socia lly responsive, d emocratic, equitable , 

liberation a nd enha n cing (Mills, 2003) . 

Genera lly, ac t ion research is a n a lternative social sc ience research approach 

which aim s to link theory a nd practice in solving practical problems for 

practitioner In the field . And there fore, teachers have the a lternative to 

conduct action research either individua lly on the problem unique to th eir 

classroom; or in collaboration with other teachers on common problem for all ; 

or the wh ole sch ool teacher working together on problems of the school like 

lack of community participation a nd apply the re s ult prac tically. 

2.4.2 . Steps in Action Research 

Action research is a n activity u ndertaken in a process . The process in action 

resea rch includes inte rre la ted s teps even if these steps a re differing from 

writer to writer. For example, Hopkin s 1993; Cohe n , 1980 in MoE 1999 , 

described th e process as it has e ight steps in which each step has its own 

procedure s in conducting class room bound ac tion research. 
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Table 1. procedures in conducting class room action research 

Steps Procedures I 
I 

15 ! s tep Identification. evaluation and formulation of the problem in relation to day -to-da~: 

teaching situation. 

2nd step Preliminary discus s io n, among interested grou p (i .e. teac hers, researche rs, 

advisors, supe rvisors, etc.) for the draft proposal. These s tages include statement of I 
the proble m, objectives, purposes and assumptions being clearly stated . 

3 rd s tep Reviewing research literatures to learn from comparable studies . regarding to their 

object ives . procedu res and prob lem treated. I 
I 

1 4th step I Modification or redefimtlon of the Initial statement of the problem at the fi rst step 
I 

Here it may emerge in th e form of tes ta ble hypothesis. 
I 

5th step Selection of research procedu res , sampling, adm inis tration, choice of materials, 

methods of teaching and learning allocation of resources and tasks etc. 

6th s tep Choice of the evaluation procedures to be used. 
; 

7th step Embraces the implementation of object itself over varying period of time. It will ! 

in clude the conditions and methods of data collec tion (e .g. by week ly mee tin gs, I 
'" . 

keepi ng records, repons, the sub mission of self evaluation. and group evaluation 

report etc); The moni toring of tasks and giving feedback to th e research team ; the 

organization and analysis of data . 

8 th s tep Interpretat ion of the data ; inferences to drawn; over aJ l evaJuation of the projec t; 

discussion on the findi ngs on Rereed evaluat ive crite ria. 

'Adopted from Teacher Educa tIon Handbook by ICDR (1 999: 156). 

Again , in th e sam e way Mc Niffe 1996 in Mc Niffe2002, desc ribed the process 

a s : to revIew our current practice; identify an a spec t tha t needs to be 

improved; ima gine a way forward ; try it out a nd take s tock what h a ppen ; 

modify our plan in the light of wha t we have found and continu e with the 

'action'; eva luate the m od ify ac tion ; and s o on un t il we a re sa tisfied wi th the 

aspec t of au r work. 

S imilar to the a bove discu ssion 111 Mc Nift (2002 ) the person called J ack 

developed the followin g s teps 

1. What is my concern? ; 

2. Why I a m concerning ; 

3 . What do I think I can do a bout it? 

4. Wha t will I d o about it? 

5 . How I will gath e r eviden ce to show that I a m influen c ing the s itua tion ? 
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6 . How will I ensure that any judgements I make a re reasonably faire and 
accurate? What will I do then? 

In the same way to that of Jack, Ferrance (2000: 10- 12) states the steps of 
action research as follows: 

• Identification of the problem 

• Collection and organization of data 

• Interpretation of data 

• Action based on data 

• Ref1ection 

Further more, action research is a cyclical that involves planning, action, 
observation and ref1ection as discussed by Mckernan (1996:29). 

All the above discussions indicates that action research is a research that 
needs to action by the practitioners ( teachers ) themselves followed by 
evaluating their action weather th e change has come or not in order to plan 
the next action research step e ffective. But, if these things are not performed, 
the research will become simply developing knowledge without improving the 
immediate problem at hand . 

2.5. Teachers as the Researcher and Their Attitudes 
Towards Action Research 
2.5.1. Practitioners (Teachers) as Researcher 

Traditionally, it was be lieved that research is an activity car ri ed out by th e 
people in higher education in order to acquire a researc h degree, or in order 
to fulfil a contract made with d ifferent research organizations . But t h e 
curricu lum movement in the 1960s and early 1970s introduced the idea that 
teachers could be involved in researching the issues a round and in their 
classroom (Mitchell, 1985). Similarly , Hopkins (2002) discussed that 
professionals cou ld enhance their own or a colleagues teaching, test the 
assumptions of educational theory in practice, or evaluate and implement the 
whole school prac tices, teachers' participation in educational re search is 
highly recommended. 
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Thus teachers of any level institution have good oppo rtunity to search 

solutions for d ifferent educational problems face in classroom. The school 

Setting, therefore, is best studied and researched by the participants (teacher, 

students, researcher from outside) experiencing the problem in the setting. 

Here , it is not to say desirable that the participants a re best placed to 

condu ct research into pressing professional problems. But the professionals 

must engage in carrying ou t action research to im prove their practice in the 

setting; and personal knowledge and skill. And a research undertaken in th is 

form is of self-critical inqu iry. 

S imilarly, Kemmis and McTaggart (1988) discussed as teachers face varieties 

of problems in their daily activities while making teach ing students 0 ,· 

interaction with school community. To improve these problems and helping 

students learn better; to strengthen school cultu re teachers s hould engage in 

action research. To this end, teachers must have the skill and knowledge of 

research methods a nd techniques sufficien tly . The skill and knowledge of 

research activities is happen if and only if they engaged in conductin g act ion 

research or in research so that they wil l learn by doing, Thus, teachers 

should not hand over research to others rather press ahead with a 

commitment in seeking out a solution (Kemmis a n d McTaggart 1988 :30-31). 

Therefore as practitioner teachers have grate role in conducti n g educational 

research and educational action resea rch respective ly in general and 

particu lar. So professional they are , expected to be researcher and 

contribu tors of curricu lum development at national leve l th rough involving 

educational action research. Beca use Elliott (1991 :52) it unifies inquiry, the 

im provement of performance, and the development of persons in their 

professional role. 

2.5.2. Teachers Attitudes towards Action Research 

However scholars believe teaching learning process needs to integrate with 

research conducted at the classroom leve l, most people think 'research' as 

someth ing that can be undertaken only by naturally gifted persons. Also they 
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associate the word 'research' as to Bell (1992:2), with activities which are 

s ubstantially removed from day-to-day life and which a re pursued by 

outstanding gifted persons with unusual level of commitment. There is of 

cour se a good level of truth in th is viewpoint. but we would a rgue that the 

pursuit is no t restricted to this type of person and indeed can prove to be 

stimulating and satisfying experiences for many people with a trained and 

enquiring mind. 

In addition to this, the majority of teachers perceived research activity as 

carried out by the research ers from other fields. In relation to this the interest 

of teachers towards carrying out action re search as Nunan (1992) suggest 

mos t teachers do not able to undertake action research due to factors such as 

shortage of time, lack of research background and lack of experiences. The 

a ttitudes of teachers towards carrying out action research is therefore, faii 

because they are unable to do so or unwilling due to personal problems to 

carry ou t action research. 

Beasley and Riodson (198 1) in Nun a n (1990) as cited by Gebeyaw (2007: 26-

27) to show that teachers and students rarely participate in doing action 

research ; hence, teachers knowledge of the classroom has been n eglected, 

teachers themselves do not read and employ action research to shape and 

inform their methods of teaching. Further more he argue that teachers are 

suspicious of the relevance of action research and little has been known how 

teachers perceive and undertaken action research . 

Even if action re search h e lps teachers in deve loping their profession, promote 

s tudents learning a nd increase job satisfaction in the process of sharing 

knowledge a mong one's staff members, teache rs' participation h ave reviled 

the existing gap between research and tea ching in general, and action 

research in particular. The international Encyclopaedia of Education (1994) 

argues as teachers a re highly resistant to do ac tion resea rch due to a numbe r 

of reasons, Cohen and Monion (1994) discussed that the expectation and 

attitude s of the teachers resistant to the relevance of c lassroom ac tion 
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research. Therefore, despite these misconception of practitioners about action 
research, McNiff (1988:xvii) defends th e application of action research 
discussing: 

Action research presents an opportunity Jar teachers to become 
uniquely involve in their own practice, to proJessionalize themselves 
and to give reasoned justification Jar what they are doing. 

Nevertheless the conception and attitudes of the practitioners looks this , 
the novice researcher believes that action research may be h elps to 
classroom teachers to examine and build up their class room pract ice in 
justifiable grounds. 

2.6. Conditions for Action Research 
It is clear a nd essential to ask or know that what sorts of conditions are 
required to m a ke the school a cen tre for action research; to accomplish 
educational action research, and to plan effective and efficient action. Swaycr 
(2004) suggested that, there a re two key components in general that facilitate 
or hinder educational research activities. These are an active components, 
mos tly includes human (individual/tea m) capacity of research and 
environmental compon e nt which constituted by socia l, material factors. 

lnline with thi s concept syoum (1985), stated as there a re two major 
necessary conditions that needed to be considered to carry out education al 
action research. These are personal and institutional dimensions. Under 
personal dimension he mentioned variables like mastery of knowledge a nd 
s kills research, interest, a nd an inquisitive and fertile mind a nd discipline. In 
the same fashi on variable mentioned under institutiona l dimensions were 
research facilitie s, time, research fund , incentive, availability of data and 
culture (Syoum, 1998:28). 

Good school culture is one of the important factors that enhance th e 
involve ment of teachers in condu ctin g action research activities in the 
classroom. As to Little , (1982) (Hargreaves 1991:4 1) in the school where 
co lla borative culture prevails teaches regularly engaged in profe s s ional 
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dialogue with colleagues, share ideas, knowledge, techniques, and 

participation in collaborative problem solving arou nd classroom issues. 

Teachers work together to develop shared technical knowledge and discover 

common solution to challenging problems. 

2.7. Research Culture to Improve Practitioners Activity 

As to Deal and Peaterson (1990:7), discussed what people say and do, what 

the people believed on and assumed gives meaning fo r how people perform 

duties and a ccomplishes. Accordingly for them the value of school cultu re is 

explained as 

A complex web of norms, values, believes and assumptions, and 
traditions and rituals that have been built up over time as a teachers, 
students, parents, and administrators work together, deal with 
crises, and develop un stated expectation for interacting and working 
together. 

Further they explained as culture constitutes stabled underlying social 

meaning that s h ape the ' believe and behaviour of the society over the time. 

Therefore, school culture has a powerful impact on the designed and planned 

activities to atta in the main goal as well as to recorded significant change 

effort. In lin e with this, Hasa ll (1998:2) mentioned in his work**** one of the 

most con sistent messages from the school improvement literature is that 

school culture has a powerful impact on any change effort. Little (19 82) and 

Hargreaves (1991:41) elaborate how the school culture exerts powerful effort 

to come to change in an institute stating the detai ls as follows 

In school where collaborative culture prevail, teachers regularly 
engage in professional dialogue with colleagues, share ideas, 
knowledge, techniques, and parT.icipate in collaborative problem 
solving around classroom issues. Teachers work together to develop 
shared technical knowledge and discover common solution to 
challenging problems. 

Therefore, in the school where strong collabora tive cu lture prevailed among 

the teachers and the schoo l community supports the improvement of the 

school developing shared group knowledge that solve complex problem, create 

good network of information in which professional knowledge transmit 

quickly, good j ob satisfaction and the like. 
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2.8. Factors that Constrain the Conduct of Action 

Research 

In teachers' development program, conducting action research is given high 

priority as one of the most important activities in the system to bring change 

in education. However it is natural while performing an activity constraints 

become obstacle to do things smoothly. e.g. Poor knowledge and skills of 

doing action research , low cultu re in schools to condu ct action research , lack 

of in -service training , organized seminars, etc . play negative role in the 

processes of carrying out action research. 

Regarding those factors Day (1999) "said that lack of professional learning 

culture a ffects the research capacity. Promoting the culture of inquiry 

contributes the professional learning cu lture for students and tea cher; hence , 

action research can be occurred. This nature of sta te continues to 

professional development of teachers. " 

As different research results reported, Research knowledge and skills of 

secondary school teacher was found insignificant/low (Ashenafi,2007; 

Yebeltal,2006; Abreham.2004; Yeshimebet , 2000 ; Hussen ,2004;Yalew,2000 ; 

Desalgn,2009).Even if the study revealed that , teachers don't have know how 

to carry out educational action researc h a nd interest to practice in the 

process which is highly affect the involvement of teachers in research 

activities. But Desalegn (2009); and Hussen (2004) pointed that the majority 

of respondent teachers believed that ; teache rs can carry out action research 

at their own level irrespective of the limitations in research skill. Thus, ac tion 

research is a part of teachers' professional development that requires 

teachers' reflection 'on' a nd 'in' action (Ashenafi, 2007: 26) 

On the other hand, the factors that hinders act ivities of action research may 

be individual(personal) factors as knowledge or ski ll s of the prac titioner , self­

esteem, Self confidence, the positive attitude and open mind in research, 

perseverance /discipline/, and training pattern could affects the effectiveness 

of teachers engagement in conducting action research et.al. 
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Concerning th e seconda ry school teachers, Mc](erman (1996:44), Seyoum 

(1998: 1-18) there a re many fac tors that hinder them to conduct a ction 

research a t school or classroom leve l. Among these constraints, institutiona l 

and other teachers re lated problems could mentioned. School organizational 

features, Lack of t im e and lack of resources are of the school related 

problems. On top of these the under stan d ing of teachers to cond u ct action 

research a nd skills they have on the a rea could be importan t. 

As it could be deduced from the given discussion above , Teacher 's research 

s kill and their training situation in educationa l action resea rch skill and 

m ethodology have significant rela tion sh ip. In addition to thi s, the absence of 

conducive environment in and outside the school institutions, Lack of 

mate rials in the school, existen ce of bureaucratic a dministration absence of 

academic freedom in the policy to high school teachers' could be reason s 

given for not conducting action research. 

To tackle the a bove m entioned problem, the government of Ethiopia has 

taken action research as one of the cri teri a fo r the teache rs ' ca reer 

development, in which the fewer pa rticipa nts in resea rch activities a re n Ol 

grow from one professional ladder to the next one. 

In general, from the report of d ifferent studies it could be generalized to that 

the a ttention given for conducting action research in second ary sch ool was 

extremely low in gene ra l. Beside this, as so me realities indicate teachers 

participation in condu cting action research and benefiting the teaching and 

learning process in the school is hindered (Befekadu, 2009). 
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CHAPTER THREE 

RESEARCH DESIGN AND METHODOLOGY 

This chapter t reats research method , sources of dara, sample population a nd 

sampling technique , dara gathering tools, procedu re of data collection and 

me thods of data analysis. 

3.1 Research Design 

The researcher e mployed descriptive survey des ign to explore a nd reveal the 

current statusof teachers engagement in action research in NSZORS. In 

relation to this, Best (2003) s tated tha t d escriptive s tudy describes and 

interprets w hat is. It is concerned with conditions or relations hips that exist, 

opinions that that a re held, processes that a re going on, effects that a re 

eviden t, or trend t hat a re deve loping. It is prima rily con cerned with the 

present. In addition, Kum a r (1996:94) described that this m eth od involves 

la rge sample s ize a nd is oriented towards the determination of the s tatus of a 

given phenomena. It has a lso a penetra ting power to a n a lyze realistic 

condition . 

Thus, the Principal objective of thi s study mainly a imed at assess ing the 

status of the involvement of teachers in competence (skil l a nd knowledge) 

raising activities. It was a lso the purpose of this study to survey some of the 

factors that hinder teacher s' invo lvement in ac tion research . To realize this, 

the researc h er u sed descriptive survey method. This method was selec ted for 

the very reason that it helps the resea rc he r to obta in pertinent information 

con cerning the curre nt status of a phenomenon, as we ll as provides 

quantitative description of the trends of the phe nomenon . 

Generally , research design is the logica lly pla nned activities that tie toge ther 
, 

the empirical data to the studies with initia l ques tions and co n clu s ions of a 

research under study . According to Solomon (2008 :28) a research design is 

the logica l sequences tha t connects the empirical data to the studies ini tial 

resea rch questions a nd , ultimately, to its conc lusions. Though there arc 
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different design In studying variou s cases, the researcher employed 

descriptive s urvey method . 

3.2. Data Source 

To get valid a nd reliable information, the use of appropriate da ta sou rce is 

vital. Hence two sources of data were employed for this study. 

3.2.1. Data Source 

In order to achieve the objective of thi s study, both pnmary a nd secondary 

data were co llected from var iou s sources. Primary data were ob ta ined from 

Northern s howa zone sam pled woredas high school teac hers throu gh 

questionnaires. Interview was applied to collec t data from woreda edu cation 

office Experts , CPO committee a nd school principa ls . 

The secondary d ata were co llected through document a nalysis from reports 

a nd documents of woreda ed ucation offices as we ll as from school record s 

a nd other rela ted publication s. 

3.2.2. Sample Size and Sampling Technique 

To m a ke the sample a rea manageable a n d representative out of 16 

preparatory and high sch ools fou nd in th e setting (zone) 6 were se lected on 

the assumption that they are relevant source of data for the case understudy. 

The rationale for choosing these 6 prepara tory a nd secondary sch ools was 

because th ey h a ve high number of qualified a nd experienced teach ers tha n 

the rest school s. Teachers were chosen to serve as th e main data sources 

because they a re expected to en gage in action research activities . Accordingly 

out of the tota l 727 preparato ry a nd second a ry sch ools teache rs in the s tu dy 

area 337 were working in the sa mple schools a n d of these 337 teachers, 11 2 

(33.23%) were selected u sing stratified ra ndom sampling technique. Inthis 

regard Cohen a nd Manion (1994:89-90) noted that a sample s ize of 30% from 

the population is appropria te if the number of popula tion is known . 

Accordingly the sample was se lected~ by th e h e lp of proportionate strat ified 

sa mpling random sampling technique. In addition to teachers, 10 principa ls 

a nd their deputies of the sch ool and 5 education experts from Woreda 
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Education office were taken purposefully so as to obtain relevant information 

about the existing s ituation in the school with regard to the conduct of action 

research. 

Table 2:-list of sample schools with their respective subjects and sources of 

data included in the study and distribution of respondents who filled-in the 

questionnaire. 

No Name of school included in Total .1 Total number of Teachers who 

the study number of teachers selected filled in and 

teachers in as sample returned the 

each school population from questionnaire. 

each school. 

I Muketuri secondary 

& preparatory school 57 20 (35.1%) 18(90%) 

2 Debretsige secondary school 27 9 (33 .33%) 7(77.78%) 

3 Fitche secondary 15(42.86%) 13(86.67%) 

and preparatory school 35 

4 Abdisa aga secondary school 65 21(32.31 %) 20(95.24 %) 

5 Degem Secondary school 39 12(30.77%) 10(83.33%) 

6 Gebre gurach secondary 35(32.71 %) 29(82.86%) 

and preparatory school 107 

Total 328 112(34.15%) 97(86.61 %) 
j 

3.3. Tools (instruments) of Data Gathering 

To obtain releva nt information for the study, que stionna ire and interview 

tools were used for data collection from the sample population. 

3.3 . 1. Questionnaires 

In order to ga the r relevant informat ion for th is study, structured 

questionnaires were developed as the m a in tools in collecting the n eeded 

data. The questionnaires consists tssues on the background of the 

respondents, the level of teachers involvement in competence rai s ing activi ties 

(i.e. conducting action research), teachers attitude towards doing action 

research and other ski ll a nd knowledge activities, and factors hindering 

teach ers from carryout and implementing action research. 
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The questionnaire comprised of close-ended a nd open-ended items. The close­
ended items were used when the responses from the respondent are expected 
clear and easier to be analyzed. Furthermore, in close ended questionnaire 
respondents selected their opinion from lists of answers provided, it provides 
a high uniformity of responses a m ong the sample respondent and to make 
the response easier to be processed. 

The major purpose of the open ended item was to give the responden ts 
chance to express their feeling, intentions, attitudes, problems, perceptions 
and understanding in conducting educational ac tion research without 
restriction. It a lso allow the researcher obtain detail information on the status 
of action research in the schools concerned. Finally, every item of the 
questionnaire was explained in detail to the respondents using directions and 
instruction across each section of the questionnaire. 

The questionna ires were pilot tested using the data obtained from 14 teac her s 
of Oegem secondary school which are not included in the sample . Reliability 
test was made using estimation of sp li t-half method . The spearman-Brown 
formula was a lso utilized in Gl.lculating the corre lation betwecn (the two 
groups, odd and even numbered of 14 non-sampled respondents) in the SPSS 
program and the result was 0.78. Statistical literature reveals that a test 
result nearer to one is considered to be reliable. Therefore, the test indicated 
that the questionna ires were reliable . 

3.3.2. Interview 

In descriptive Study, in a ddition to questionnaire, interviewing and focus 
group discussion; is the major source of data needed for understanding the 
phenomenon under study (Merriam, 1988 :86).Thus, the second technique 
employed in the process of data co llection for this study was unstructured 
and semi structured interview. 

In the case of sem i stru ctured interview as Bell (1993: 184) cited in Gebeyaw 
(2007: 45) its strength was stated as "Sem i-structured interview tends to be 
the most favoured by educational researchers as it allows respondents to 
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express themselves at some length , but offer enough shape to prevent some 

aimless rambling. In addition, the two type interviews were believed to h elp 

gather information on the attitude and believes of the respondents and serve 

as crosscheck for responses of th e respondents to the qu estionnaire . 

Based on aforementioned concept the investigator carried out interviews of 

the two types with teachers, school directo rs and vice directors, a nd WEO 

supervisors while waiting for the retu rn of questionnaire papers in organizing 

the necessary data for th e stu dy. The interviewing process was supported by 

aUdio-equipment (tape-recorder) so as to increase th e reliabi lity of the 

obtained data and to minimize loss of information by the interviewer nothing 

down the respon ses. 

3.4. Procedures for Data Collection 

The preliminary step in collecting the necessary data was started by making 

face to face contact with the directors ,vice d irectors, and teachers of the 

schools so as to inform them th e purpose of the study . Then, the researcher 

a rranged place and time with directors to get the respondents name a nd lists 

of the staff. After the number of teachers from each school was ide ntified , 

based on the arranged agreements, the distribution of questionnaires 

consisting of 45 items was distributed to the teachers of the six schools and 

interviews were carried out step-by-step. 

And so as to provide the necessary information a nd c larificat ion for the 

questions raised by respondents whi le the distribution of the questionnaire, 

the qu estionnaires of the study were d istr ibu ted by the researcher himself. 

3.5. Methods of data Analysis 

In th is study, desc riptive survey method s that make use of both quantitative 

and qualitative data analysis methods were employed. The collected data were 

organized in line with the basic research questions. To analyze the 

quantitative data, some statistical data a nalysis tools such as percentage, 

mean and grand mean a n d weighted mea n scores a nd One-way ANaYA were 

u sed. Percentages were used to explain the characteristics of respondents , 
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the status of teachers' involvement in action research, and the extent of 

teachers' knowledge acquaintance in doing action research. The mean was 

calculated to identify the major factors that impede the participation teachers 

in action research in the zone. One-way ANOVA test used to know the 

whether or not the response give by the three group respondents sho\\' 

statistically s ignificant difference. 

The response given for open ended question items and interviews were also 

analysed qualitatively. First, the response of the close ended questionnaire 

were tallied, counted and computed. Second, responses of the open ended 

questionnaires and interviews were analyzed inte rpreted and described. The 

results obtained from interview, and document analyses were used to 

substantiate the data gathered through questionnaires. Then, based on the 

data analyzed , interpretation was made a nd the major findings were 

summarized. Finally, conclusions were drawn and feasible recommendations 

were made. 
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CHAPTER FOUR 

Data Presentation Analysis and Interpretation 

This chapter comprises two major parts. The fir st part of this chapte r deals 

with the background information of th e sample popula tion involved in the 

study a nd the information gathered from them. Hence the s tudy groups a re 

d iscussed in term s of sex, age, academic qualification and work experien ce in 

the first section of the chapter. The second section of the ch a pter dea ls with 

the a n a lysis of data that was gathered through qu estionnaire and interview 

on h igh schools a nd secondary sch oo l teachers, principals a nd WEO exper ts. 

This part of th e s tudy-rep ort deal s with presen tation , interpreta tion and 

analysis of the data extracted from documents and gathered from 

respondents throu gh questionnaire and interview. This has been done under 

the following six h eadings : Teachers practical invo lvement in action research, 

teach ers knowled ge and acquaintance in do in g action researc h , teachers 

cu rre n t competen ce/skill of doing action research , teachers attitudes towards 

action research , factors associated with poor knowledge and s kill of action 

research a nd the role of principals in encouraging action research activities. 

4.1. Back ground Information of the respondents 

4.1.1 Characteristics of Respondent Teachers for 

Questionnaires 

Since th e s tudy was a imed at assessing the extent of teache rs' en gagemen t in 

action research activity in the High Sch ools of No rthern S howa Zone of 

Orom ia, a se t of questionn a ire was distribu ted to 112 secondary school 

teache rs to fill in. Out of these 11 2 questionna ires, 9 1 (8l.2 5 %) copies of 

questionna ire were appropriately filled in a nd returned; while 6 was fill ed 

ina ppropriate a nd rej ected a nd the res t 18 were left unreturned. Apart from 

questionnaire, 6 high sch oo l Principals. 6 vice d irectors, 4 C PO committee 

members a nd 6 Woreda Education Office Ex perts were interviewed . Questions 
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with the rating scale and open-ended questions were provided to teach ers 

wh ile semi-structured interview was conducted wi th WEO education officia l, 

principals and school CPO comm ittee . 

As it is seen from the background part of the questionnaire and tab le here 

under with its detail analysis teachers of the sampling secondary schools 

were requ ested to provide information on one's own personnel profi le li ke sex, 

age, service years in teaching, current academic qualification and n umber of 

periods thought per/week in school. 

Table-3- Des cription of responde nts by sex , age , qualifica tion, s e rvice years and 

t eaching loa d p e r /week. 

Item 
No 
1. 

2. 

3 

4 

5 

Ite m s Re sponses 
No · % 

Male 80 187.91 
Sex Female , II 1 12.09 
Tota l 91 100 

20 years and below 5 5.49 
Age 2 1-30 years 47 51.65 

31-4°Y.ears 20 21.98 
41 years a nd above. 19 20.88 

Tota l 91 100 
MA 

Qu a I i fica ti on l--'B:::.A",I.L.O: /B"'s"'c ___ ...,..,, _____ ......!-'8"-9"--l_9"-7:.,."'8'-'0'---_ _ _ ~1 
Diploma or ce rtificate. 2 2.20 

Total 

Teaching 
Experience 

Total 
Teaching 
load 

Total 

5 vears and below. 
6-10 
II - IS 

16- 20 
21-25 

26 a nd above 

5-10 period/week 
II -IS period/week 
16-20 period/week 
2 1-25 period/week 
26-30 period/week 
3 1 and above period/week 
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91 100 
28 30.77 
21 23.08 
5 5.49 
5 5.49 
16 17.58 
16 17.58 
91 : 100 

15 ".49 
, 13 14.29 

46 50.55 
21 23.08 
6 6.59 

9 1 100 



As sown from the above table, the general back ground informa tion of the 

respondent teachers under the study indicated that fem a le respondent are 

only about 11(12.09%) of the tota l respondent in which 80(87.9 1%) of the 

respondents constitute m a le. This broad gap in number of male and female 

teacher respondents sh ow that the exposure of female teachers in con ducting 

action research in the secondary school of NSZORS seems very low. 

Age wise, 5(5.49 %) teacher respondents are found in the range of 20 yea rs of 

age and below. About 47 (51.65 %) of them are in the range of 2 1 to 30 years 

range . Combined togethe r those respond ents who were in the ra nge of 21 to 

40 years are 67 in number (72.83 %) a n d 19(20.88 %) of the respondents are 

included in age a bove 41 years of age. From the above description , possible it 

is to say that the majority of teaching staff in the setting area are a t their 

active participation age group. 

With regard to the years of teaching services in teaching, as indicated in the 

table 1 a bove , 28 (30 .77 %t) of the respondents rep lied that they h ave served 

for about one to five year s, which sh ows rela tive ly high proportion of a ll the 

rest service year categories given above and followed uy 2 1 (23.08 % of the 

respondents that have served for about six to ten years. lOt 10.98%) of the 

respondents comprise those teachers served for 1 1 to 20 years of age. The 

16( 17 .58 %) h ave served in the range of 2 1 to 25 years and the rest 16( 17 .58 

%) respondent have served for 26 years a nd above. 

If we conside r the teaching expe rience ranging 1 to 5 years as a lesser 

experience, small portion of the respondents a re less exper ienced. On the 

other hand, if we consider 6 to 20 as high experienced staff, the number of 

respondents in thi s range constitutes reasonable work experien ce evaluating 

and responding to s ituations with matured judgeme nt. 

Concerning academ ic qualification of the respondents, 89(97.80 perce nt) of 

teachers a re SA /Sse holders, while 2(2.2 %) of the respondents a re dip loma. 

Logica lly the more qualified th e staff of th e school, the more they concerned 

to engaged in problem solving activity su ch as in doing quality action 
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research is one of the expected. And which a ll the responde nts are believed 

that cou ld make re liable and dependable responses for the items they 

requested. 

With respect to teaching load, as table shows that 5(5.49 %) and 13(14.29 %) 

of the respondents reported that they are teaching 5 to 10 and 11 to 15 

periods pe r week respect ively. About 40(50.55%) of the respondents 

responded that they are teaching 16 to 20 periods per week whi le 2 1 (23 .08%) 

of them teach 2 1 to 25 periods per week. The rest 6(6.59 %) of respondents 

are teaching 26 to 30 period per week. 

From the above table 1, it is possible to say the majority of teaching staff in 

the North Showa Zone of Oromia Regional State secondary schools are 

neither overloaded nor under loaded. 85(92 .39%) of the staff are in a 

moderate position while few proportion 6(6.59 %) of the re spondent are seems 

to be overloaded. Therefore, it is not difficult to see that teachers in the 

setting area h ave good time to engage in conducting action research even 

though their cu rrent participation rate is low. 

4.1.2. Characteristics of the Interviewees and the Focus 

Group Discussant 

The characteristics of the interviewees and attendants of group discussion 
\ 

were seen in terms of age, sex, services years and academic qualification. 

Table 2 gives detail information about the interviews and of those participants 

in focus group discussion. The participants of group discussion and 

interviewees a ll a re male and most of them are lie in the age ra nging of 21 

years to 45 years. The m ajority of them BA/Bsc holders a nd a lmost all of 

whom served for 16 years a nd above. 
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Table 4 : The general c haracteristics of interviewees and focus group 

attendants of their age, sex, service years and academic qualifications. 

No Items Respondents 
Sex No 1% 

Male 21 
1

100 
I Female -

Total ' 100.00 

i 13 I 19.05 21 -30 
Age 20years and below , 4 

2 31-40 [ 4 61.90 
41 and above - 19.05 

Total 21 100.00 
Qualification MA -

BA/BSC 18 85.71 
3 Diploma 3 14.29 

Certificate -

Total 21 100.00 
Service 5 years and below. -

6-10 4 19.05 
11-15 2 9.52 

4 16- 20 5 23 .81 
21-25 4 19.05 
26 and above 6 28.57 

4.2. Teachers' Practical involvement in Action Research 

Action resear ch h as the potential to generate genuine and s u stained 

improvements in sch ools . Hopkins (2002:32) discussed th at action 

resea rc h g ives edu cators n ew oppo rtunities to r e fl ect on a nd assess 

their teaching, to explore and test new ideas, a nd m a terial s to assess 

how e ffective the new a pproach es to share feedback with fe llow team 

m ember. 

Thu s, to extract the extent to which teachers reflect opportunity of exploring 

new ideas in solvin g the school related problems teachers were asked to 

report 'to what extent they engage in action resea rc h . For this th e teachers 

were grouped in to three based on their Career stru cture level deve loped by 

MoE (2004:29). That is Beginne r and Junior teach ers taken in group one, 

Fully registered teach er a nd Senior teacher grouped in group two and 

Associate lead and Lead teachers taken as group 3. Classifying teachers in to 
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these groups was to identify a nd comparer their practical involvement in 

conducting action research . Accordingly, the sampled teachers were asked 

whether o r not they prac tice to conduct action researc h. 

Table Sa: Teachers' views on their involvement in action research 

i Item GI . G2 G3 ! , , 
E 
~ 0 No % No % No % z 

3.1a Did you ever conduct Yes 19 67.86 18 58.06 25 78.13 

action research? No 9 32. 14 13 41.94 7 21.88 

3. 1 b Are you doing action Yes 7 25 5 16 .13 4 12.5 

research now? No 21 75 26 83.87 28 87.5 
j 

-G 1 - group l (beglllner and Jun ior Teacher with service years of 1 to ~J 

G2= group 2(Fully registered and senior teacher with service years of 6 to 13) 

G3= group 3(Associa te Lead and lead teacher with service years of 14 and above) 

As it ca n be seen under ite m 3.1a of Table 5a above, most of the respondents 

19(67.86%) in group one were involved in action research work. Only 9 

(32. 14%) of thi s group responden ts reported tha t they were not involved in 

carrymg ou t action research. On the other h and out of 31 respondent 

teachers in group two and out of:l2 teach ers in group three 18(56.07%) and 

25(40.63%) of respondent teach ers respectively reported th at th ey were 

involving in doing action research. Thu s, the result s h ows that majori ty of 

th e teache rs in the s tudy area we re conducting action research. 

As it is presented in Table 5a of item 3.1b, the m ajority 2 1(75%), 26(83 .87%) 

a nd 28(87.5%) of respondents in group one, two and three respective ly 

reported that they were not conducted action research now. On the other 

hand , 7(25%), 5(16.3) a nd 4(12 .5%) of responde nts from the three group 

respectively reported that they were conducting action resea rch now. Th us, 

we can conclude that maj ority of teach ers in the NSZORS were not involved in 

ac tion research. 

Research is an activity that focu ses on the solution of problem s teachers 

should practice this activity in order to so lve school problems and to crea te 

new generally applicable knowledge. But teachers in the study a rea have 
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limited evolvement. Thu s, it can be concluded that unless alternative 

measures a re taken by the concerned body to improve the practice of ac tion 

research in high schools of the s tudy a rea the e ffectiven ess of schools would 

be questiona b le . 

Table 5b: Teachers' view on their involvement on action research 

No Items Response Comparing 

N · 53 " means 
~ 
~ 

One -way :;0 

" 
-0 " ANOVA " " ~ ~ 0 

~ " :;0 , Group 4 3 2 I :;0 CO r Sig 

3. 2 Extent you involved I No 4 5 i 3.04 3.02 3.0 12 .058 

In conducting action % 44.44 55.56 

Research . 2 No 2 10 6 2.78 

% 11.11 55.56 33.33 

3 No 7 13 6 3.04 

% 26.92 50 23.08 

3.5 Do your Colleagues I No 3 11 9 5 2.54 2.2 7 1.188 .310 

in the schools 'XI 10.7 1 39.29 32. 14 17.86 I 
i 

conduct action 2 No 11 15 5 2.19 

research to solve % 35.48 48.39 16.13 

their instruct ional 3 No 2 9 11 10 2 .09 

Problem s? % 6.25 28.13 34. 38 3l. 25 

Rating scale*4 = Highly involved 3= moderately involved 2 = Rerlcly involvement 1= Not involved at all 

*4= Yes, most of them 3= yes, some of them 2 := Yes, few of them 1= None of them 

Respondents who gave a positive response on item 3.1a above were also 

asked to rate the degree to which they carried out action research. As shown 

item number 3.2 of Table 5b, 4(44.44%) of respondents with service years of 

1-5,2(11.11 % ) of respondents with service yea rs of 6-13 a nd 7(28%) of 

respondents with service yea rs of 13 and above were responded tha t they 

have involved highly in action research work while 5 (55 .56%), 10(55 .56%) and 

13(52%) of the respondents with service years of 1-5, 6-13 a nd above 13 

respectively responded that they h ave moderately involved in action research. 

The rest 6(33.3) and 6(24%) of the respondents with service years of 6 - 13 and 

above respectively were responded as they have low involvement in act ion 

research . 
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Simila rly, as can be seen from that a bove table concernmg teachers vIew 

about the involvement of teachers in action research was ra ted by both group 

one , two a nd three as moderate with the mean value of 3 .04 ,2 .78 and3.04 

respectively. Even if t h e result implies that teachers involvement in ac tion 

resea rch as was n ot as expected by the system. i.e their practica l invo lvement 

was limited . 

Information rela ted to this issue was also gath ered th rough interview from 

selected di scussants of WEO experts, school principals a nd school deputies 

and CPO committees. And their re s ponses was became complement for the 

response obtained from the teach er. From this it was possible to conclude 

that the participation rate of high sch ool teachers in action research was to 

be very much limited a n d needs im mediate solu tion for the reason that 

today's dynamic world demanded an a ll rounded person who cope up himself 

with the exis ting condit ion. In producing s uc h person , teachers are expec ted 

to ma ke a ll their teaching learning activities research based and equip pupils 

with the right knowledge. 

Although most (19 or 67 .88%) and (13 or 41. 9'1%) of the rcspondents from the 

two groups (with 1-5 years of services a nd 6-13yearsl were n ot in vo lved in 

action research work, 52(57. 14%) of the respondents in the se tting (in a ll 

group) have little involvement a nd there was a lso redunda ncy of idea in their 

action research work as listed a nswers for item 2.3 which was not as such 

helpful to improve a nd solve class room instructiona l problem. 

Further, to confirm the statu s of tea chers ' practical involvem ent in school on 

action research ac tivities, the respondents in a ll grou ps were asked to 

indicate the degree of the ir fee ling at which their colleagues involved in action 

research work to solve classroom in structional problems. Majority of th e 

respondents, 31(34.07% ) a nd 35(38.46%) a greed tha t some of and few of their 

colleagues a re invo lved in action research respectively. Wh ile 20(2 1. 98%) of 

the sample respondents reported that none of their co lleagues in volved Il1 

action re search. It was only 5(8.33%) of the respondents fro m group one and 

three responded as most teachers conduct ac tion research. 
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Moreover, one-way ANOVA was employed to test if the re was a discipa ncy 

a mong the response of th e three groups . The ANOVA res ult s holVs that there 

was no s ignificant m ean diffe rence a mong the the views of th e grou p 

respondents atO.05 degree of freedom regarding the views listed in Table 5b 

which a re considered to be hindering factors in teache rs invo lvement in 

action research. 

Thus, the a bove result obtained a bove showed that the practica l involve ment 

of teachers in ac tion research work was found in a problem for which all the 

practitioners were responsible about it though a number of problems face 

them on their way. Therefore, the extent to which teachers practically 

invo lving in action research work in the se tting was found to be very low 

which n eeds immedia te solution to a lleviate the problem. 

Table 6: Teachers' views on the status of conducting action research 

No Item Group 1 IN=.28) Group 2 IN=3 1) Group 3 IN - 32) Weightc 

3 .6 The current status of N° % Mean N° % N° % Mean 
d mean 

mean 
teachers 'participation 

/ 
in action research • 

Very high 2 7 . 14 2.09 
high 5 17.86 1 3.23 2 6.25 

Moderate 6 21.42 2.5 13 41.94 3 9.38 
Low 7 25.00 10 32.26 2.56 23 71.88 I 2.38 

Very low 8 28.57 7 22.58 4 12.5 
Total 28 100 31 100 32 100 

Ra ting Sca le 5= Very high 4 = high 3- Moderate 2- Low 1- Very low 

Regarding the current status of teachers involvement in ac tion research as it 

was shown in the above table , majori ty 69(75.82%) of the respondents 

reported as m odera te and below on the rating scale. The calculated mean 

va lue of the three groups respon se s (2.50 , 2 .56, a nd 2.09 for group one , two 

a nd three respective ly) a lso indicated that the cu rrent teache rs' practica l 

involvement in action re search was found to be low. 

In addition to the mean , weighted mean was also employed to see if there was 

a ny di scre~ncy betwee n the groups ' respond ents th e "cu rre nt s tatu s of 

teachers' participa tion in ac tion research . The res ult of the weighted mean 

s howed tha t there is no s ignificance difference amon g the three groups ;"1' 
respondents by the ir view regarding the issue under di scussion . Simila rly, 

the interview carried out with the sch ool principa ls, vice d irec tors a nd CPO 
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committee for counter checks confirmed that the current teachers' pract ical 

involvement in action research works was low. In addition the CPD com mittee 

reported that except one school the other school teachers' were not involved 

in action research . 

Therefore , from the above result it can be concluded that few teachers were 

e ngaged in action research to make the ir teach in g action research based in 

the h igh schools of the sampled schools . 

4.3. Teachers Knowledge and Acquaintance in Doing 

Action Research 

To perform any activity, it is quiet necessary to have the overall knowledge 

about the ac tivity to complete it very well. Therefore , to engage in action 

resea rch activity , teachers are required to have the knowledge and 

acquainta n ce of doing action research. Based on this a ttempt h as been made 

to assess teachers' knowledge a nd acquaintance of action research. 

As indicated in Table 7 of item 2. 1 below, the majority of respondents in 

group one, two a nd th ree i.e . 26(92 .86%), 29(93.55%) and 3 1 (96.88%) 

respectively reported that they have taken research methodology courses 

when they were a co llage s tudent indicating tha t they have acquire the 

knowledge of conducting action research. 

Table 7: Teachers views on Knowled2:c and aCQuaintance in doing action research 
: Charac tenst G I G2 G3 

o 0 [tern Ie categories N=28 N I:3 1 N- 32 
" c 
2. 1 Have you taken research F % f % F % 

methodology course in your college Ves 26 92.86 29 93.55 31 96.88 
training? No 2 7.14 2 6.45 1 3.12 

Total 28 100 31 100 32 100 
2.2 If ~yes ~to item one, IS the cou rse Ves 23 88.46 24 77.4 1 25 78.13 

adequate to lay base to do action f'o 3 11.54 5 16.13 7 21.88 
research ? I' Total 26 100 29 I 100 32 100 

2.3 Ha ve you participated on any I Yes 7 25 .%. 8 25.81% 16 50"'/0 
semlOars. workshops or tra inmg No 21 75% 23 74.19':'-" 16 50.% .. 
concerning ac tion research Issue/ Total 28 100% 31 100.°;', 32 100% 

2.4 If your answer for item '2.3' to A very hit!h 1 12.5% 2 12 .5% 
what extent it he lps you in B High 5 71.43% 3 37.5% 3 18.75% 
conduct ing action research? C Moderate 2 28.57% 4 50% 5 31.25% 

o Low 4 25% 
E. Vcrv low 
Total 7 100% 8 100% 14 100% 

G= Group F= Frequency % = Percent N::: Number 
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From this it is possible to understand that most of teaches in the high 

schools of the setting cou ld practice action research in solving their 

classroom re lated problem s. Furthermore, when they were asked for item 2.2 

of Table 7 above, almost significant percent of them 23(88.46%), 24(77.41%) 

and 25(78.13%) have reported that the course they took in their college 

learning was found adequate to lay base for their research knowledge . On the 

other hand small proportion 3(1l.54%), 5(16.13%) and 7(2 1.88 %) of the 

three groups respectively reported tha t the course they have taken in th eir 

college learning was inadequate to lay base for their knowledge to do action 

research. 

From this it is possible to understand that most of teachers working in high 

schools of NSZORS have had base to conduct action research even if they are 

not engaged. 

Regarding item 2 .3 of Table 7 above, smaller proportion of the respondents 

7(25 %), 8 (25.81 % ) and 16(50 %) in a ll the three groups respectively 

reported that they h ave participated on differen t works hops, seminars or in 

service training to improve and rehearse their action research knowledge. 

While the majority of respondents from group one, two and three i.e 21 (75 %), 

23(74.19%) and 16(50%) reported that they have not participated on any 

semi nars or workshops or in service training other than the course they have 

taken in co llege. This im plies that may be the role played by WEO experts, 

School principal s in provision of training and exerting effor ts was week. Thus, 

the concerned bodies a re expected to do a lot in provision of training for 

teachers in high schools of NSZORS. 

From this we can deduce that majority of teachers have not participated on 

a ny semina rs or workshops or in se rvice training to empower their knowled ge 

on h ow to do action research. 

This finding seems to contradict with the finding obtained by Aster Alemu 

(2004) in her study conducted on primary schools of Sidama Zone assessing 

factors that affecting teachers' to carry out action research. Asters stud\· 
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revealed the majority of teachers In the concerned study reported that the 

training they took in college / TT! was not adequate enough to enable them 

undertake research independently. 

In addition, the respondents wh o participated in seminars and workshops 

were asked weather the training h ave helped them or not to carryout action 

research. Accordingly 56 .S% of the respondents who have participated in 

seminar, workshop or in-service training have responded that only moderate 

or below that. 

The interview response reviewed from school principals, WEO experts and 

CPO committee also revealed that no workshops, seminars or training 

conducted to teachers on action research issue which is to mean the issue is 

not given emphasis as to the policy said. But CPO committee has been tried 

to prepare training on school level however not carried out due to finan cial 

constrain ts and others. 

Generally, the research course given for the teachers during their college 

learnin g was sufficient to lay base/knowledge on how to do action research 

even though it was not supported by seminars workshops and in-service 

training. And the majority of respondents from those who took seminars 

workshops and in-service training have responded that the training was not 

much helpfu l to conduct action research. Because as they h ave reported in 

open ended questions that the training was not supported practically due to 

lack of available research resources. More over some respondents in FGD 

from CPO committee suggests that the con cerned body has to facilitate 

conditions in order to alleviate these problems. This indi cates that actior. 

research activity in the study a rea found under problem. As a result the 

benefit of action research was not consumed. 

4.4. Teachers' Skills in Doing Action Research 

Even though the knowledge of any activity is very important, it is necessary lO 

have the skill to accomplish a desired activity successful ly. Based on this, the 

level of teachers' competence (in s kill ) in doing action research was 
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investigated in terms of their confidence to do ac tion research. At the same 

time , questions were posed to examine condi t ions that impede teachers to 

have good ski ll in doing action research as shown in the fo llowing table. 

As it was indicated in Table 8 of item 4.1 belo\\', few of respondents 

2(7 .1%),1(3.2%) and 2(6.31%) reponed very high, 11 (39.3%), 13(4l.9%) and 

6( 18.75%) reported high a nd 12 (42.9%), 15(48.4%) and 14(43 .75%) reported 

moderate respectively by group one two and three. Thus, t h e confidence of 

individual teacher to do action research keeping its basic procedure was 

found to be moderate a nd a bove that. In addition , 3( 10.7%) of group one , 

1 (3.2 %) of group two a nd 8(25%) of group three responded as it was fou nd to 

be low, and 1(3.2%) of group two and 2(6 .25%) of group three claimed as it 

found very low. 

Table 8: Teachers' view on skill of doing action researc h. 

l 
." 

.... N (') 
~ 
~ 

" 

~ '" ~ '" ~ '" ~ f.~ e - = " = " = " .~ " " 0 0 0 
~ 0 .. ~ .. ~ .. ~ ~ ~ .... (j) t!l ~ :;; t!l :;; t!l :;; ~ e - 0 

4.1 Your confidence 5 2 7.1 1 3.2 2 6.31 2.94 3.251 
in carry ing out 4 1.1 39 .3 13 41.9 6 18.75 
action research 3 12 42.9 15 48.4 14 43 .75 

i keeping its 2 3 10.7 1 3.2 8 25 
procedure? 1 1 1 3.2 2 6.25 I 3.43 3.39 

4.2 How do you rate 5 2 7.1 1 3.23 2 6.25 3 .00 3.275 
you r knowledge 4 10 35 .7 13 41.94 8 25 
of doing action 3 12 42.9 15 48.39 12 37.5 
research? 2 4 14.3 2 6.45 3.47 8 25 

1 , 2 6.25 

3.36 
4.3 How do you ra te 5 1 3.57 - 3 .35 2 6.25 3.00 3 .1 6 

your colleagues' 4 7 25 9 19.36 6 18.75 1 

Action research 3 18 64.2 20 64.52 14 43. 75 
skill? 9 

2 - 4 12.90 6 18.75 
I 1 3.75 3.14 - 4 12.5 

Ratmg Scale 5= Very h.gh 4= h.gh 3= Moderate 2= Low t= Very low 

The calculated grand mean value 3.25 for item 4.1 s h ows tha t the m ajo rity of 

the teach ers in the study area hav~ suffic ien t confidence as their grand mean 

value greate r than 3 . Therefore from this , one can rea lized that the low 

involvement of teachers in action research practice seems not related to lack 

of confidence. 
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As far as teachers skill of doing action research was concerned, still the data 

shows moderate a nd above moderate that supported by 2(7.1 %), 10(35.7%) 

a nd 12(42.9%) of group one, 1(3.23%1, 13(41.94%) and 15(48.39%) of group 

two and 2(6.25%), 8(25%) and 12(37.5%) of group three respondents reported 

very high, high and moderate respectively by each group . The rest 4(14.3%) of 

group one, 2(6.45%) of group two and 8(25%) of group three reported low. 

And still minority respondents of group three 2(6.25%) reported as very low. 

The interview responses of WEO experts, school principals and CPO 

committee also confirm ed that teachers have skill a nd confidence .But they 

did not involved in practice using action research. 

The calcu lated mean value of the above item 4.2 for each of the three groups 

was above 3 .00 which show that teachers or the setting have surficient skill or 

doing action research activities. This finding seems to contradict Aster's 

(2004) investigation which reveals the view that the level of teachers' 

competen ce in th e skill and knowledge to do action research is found to be 

unsatisfactory. 

Regarding the skill or action research ror teachers colleagucs' as indicatcd in 

table 4 .3, the majority of the respondents were found to be moderate and 

above moderate on rating scale, while 4(12.90%) of group two, 6(25.00%)of 

group three a nd , 1(3.57%) of group one and 4(12.50%) of group three 

respondents have reported as low and very low respectively. 

As the weighted mean value 3.16 in Table 8 ror item 4.3 s howed that the skill 

of teachers' colleagues was found to be moderate and above moderate. This 

may be one of the advantages for sharing skills among teachers when co­

ordinated by the leaders of the sch ools. Thus, from this data it is possible to 

understand that the action research ski ll and knowledge or teachers' 

co lleagues were found to be hi gh. 
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4.5. Factors Affecting Teachers in Conducting Action Research 

4.5.1. Factors Associated with Poor Knowledge and Skill of 

Action Research 

In order to probe in ternal impediments (on availability of resources), teacher 

respondents were asked to rate item 4.4.1 to item 4.4.5. And these items were 

a nalyzed as indicated in the table below. 

With regard to the extent of influencing factors associa ted with poor 

knowledge and skill of action research as indicated in Table 9 below 

respondents for items 4.4.1.1 to 4.4.1 .3 were reported as moderate and below 

that except for action research trend . 

As indicated in items of Table 9 , the majority of respondents i.e. 36 (55 .39%) 

about lack of awareness, 35(53.85%) about lack of interest and 35(53.85%) 

about undermining the role of action reported that the variables were not 

influencing factors associated with teachers poor knowledge and ski ll of 

action research. In con trast to these , the absen ce of action research trend in 

school was the only factors rated by teachers that associated with teachers 

poor knowledge and skill of action research. 

Thus, principals, WEO expert and other s take holders may not invo lved in 

organizing training and seminars so as to enable teachers using th eir 

potential to carry out action research. 
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Table9: Respondents view on factors associa ted with poor knowle dge and 

skill of action research. 

No Respondents N=65 
Mean 

Factors I 2 . 3 14 5 
value 

4.4 . J Lack of awa reness abou t the 14 22 8 8 13 . 
contribution of actio n research in , 3.246 
Improving instruc t ional problem. 21.54% 33.85% 12.31% I 12.3 1% 20.00"/0 

: 
-1 .4 . 2 Lack of researc h trend in the 3 9 I I! 2 1 ; 21 

school 4 .62% 13.58% 16.92°/0 I 32.3 1%. 32.31<1/0 ! 2.67 
4 .4.3 Lack of interest to carry out 13 22 14 4 12 

act ion research. 3 .308 
20.00% 33.85% 21.54% 6. 15% 18.46% 

4.4.4 Lack of enough research skill. 8 II 16 14 8 2. 585 
12.3 1% 16.92% 24.62% 21.54% 12.31% 

-1 .-1 .5 Undermining the role of act ion 7 12 12 II 24 1 

research in im provin g class room I 1 2.539 
ac tivities. 10.77% 18.46°10 ! \8 .46% 16.92'Y ... 36.92% I 

Rating Scale 5 = Very high 4 = high 3- Moderate 2- Low [ - Very low 

As stated in Table 9 of item 4.4.1, the number of teachers who were g iven 

their view to insufficiency (low and very low) of awareness a bout ac tion 

research was by far less tha n teachers wh o reported tha t they h ave 

sufficient(very high and high) awa reness abou t the impor tance of ac tion 

researc h in a ll the groups. The m ean value 3.2 indicates that m ost teach ers 

in a ll groups know the role of action resea rch in solving school problems and 

this factor is n ot associated with teachers' poor knowledge and skili of action 

research. 

The interview held on 16/0 1/2 011 with school principa ls confirm ed that 

tea chers in their schools were not u s ing action research to so lve problem they 

faced. As one case, they said tha t the school management was not fac ilitating 

condition s such as provis ion of m a teria ls for doing ac tion research. 

On the other hand , Th e responses of the inte rview conducted with the CPD 

Committee wh o was included in the study for cross check ing purposes 

presented as foll ows: 

52 

; , 

, 

I 
I 

• 



The a im of the interview IS to assess challenges that hinder teacher 

involvement In action research. The majority of th e CPO committee 

respondents In a ll sampled schools confirmed that the fragmented in-staff 

training th ey h a d offered teachers a n d their m entoring services as C PO 

com m ittee was not adequate , the support given by school adminis tration were 

insufficient , and stakeholde rs coordina tion for the development of action 

research work in the school was poor. Therefore, from the above data, one 

can concluded that absen ce of action research trend in school was a seriou s 

factor that hinde rs teache rs' engagement in action research. 

4.5.2. Barriers to Teachers' Engagement in Action Research 

4.5.2.1. Availability of Resources in the School 

Teachers ' involvement in action research work can be influenced by a number 

of ba rriers. Concerning this Syoum 1998 m entioned that "variables like 

mastery of knowledge, skills, interest, discipline research facilities, time , 

research fund, incentive, ava ilability of data a n d culture (Syoum, 1998:28)." 

were a m on g the barrie rs needed to be co ns idered and elimina ted. 

Accordingly, some of the barrie rs to teachers' e ngagement in ac tion re search 

are discussed below. 

TablelO: Respondents views on barriers to teachers' engagement in 

action research. 

No Item Rat ing scale 
'-1 

.c c OJ) 

'" 6 Availability of 5 4 3 2 1 'v "d " ;s: " E 

No % No % No % No % No % 
6.1 Time 11 12.09 11 12.09 28 30.77 20 21.98 21 23.08 2 .58 
6.2 Books 6 6.59 10 10.99 20 21.99 25 27.47 30 32.97 2.1 7 
6 .3 News paper, 9 9.89 3 3.30 9 9.89 19 20 .88 51 56.04 1.91 I 

journais,resear 
! 

! 
I 

c h paper e.t.c. I 6.4 Financial 6 6.98 8 8 .79 6 6 .59 26 
1

28 .57 55 60.44 1.8 1 
assis tance . 

6.5 Extent of 8 8.79 9 9.89 17 18.68 15 16.48 42 46.15 2.19 
s tationary 

materials 
6.6 Room and 9 9.89 9 9.89 10 10 .99 20 21.99 43 47 .25 2.18 

place . 
Rating Scale 5 - Very high 4- high 3- Moderate 2- Low 1- Very low 
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No 

7.1 

7 .2 

7.3 

I 
I 

Regarding the barriers indicated in table 10 below, majority of respondents, 

i.e.41(%),55(%), 70(%),71(%),57(%),and 63(%) respectively reported that a ll 

variables have high inf1uence to teacher engagement in action research. [n 

contra st some i.e.22(%1 ,16(%), 12(% ), 14(%), 17(%I,and 18(%1 of the 

respondents reponed that the variables mentioned above have low innuence 

to teachers engagement in action research. While the rest of respondents 

reported moderate. 

In addition , the m ean value for each items (6.1 to 6.6) in table 10 a re below 

3(a ve rage mean value) which reveals that the problems have high inf1uence to 

teachers engagement in action research. Therefore, one can deduced that the 

above indicated variables were constraint for teachers' engagement in action 

research in the study area. So that the above problem should be improved to 

increase teachers engagement in action research in the study area of 

NSZORS. 

4.5.2.2. Collaborative Culture of the School 

It is importa nt to consider that the major charac te ri stics of co llaborative 

school culture u sed in this study (as Teachers work together to develop 

shared technical knowledge a nd discove r common solution to challenging 

problems (Little, 1982), (Hargreaves 1991 :41). 

Table 11: Teachers feeling towards collaborative doing of action research. 

In our sc hool G Rating scale Mean Average 
5 4 3 2 1 mean 

Teachers do I N 3 3 12 5 6 2 .82 2 .35 
action research % 10.71 10.71 42.86 17.86 21.4 3 
together / 2 N 2 3 9 7 11 2.39 

% 6.45 9.68 29.03 22.58 35.49 
3 N 2 1 8 13 8 1.84 

% 6.25 3. 13 25.00 40.63 25.00 
Teachers believes th at 1 N 5 13 6 1 3 3.57 3.50 
action research is % 17.86 46.4 3 2 1.43 3 .57 10.7 1 
useful activity 2 N 7 14 5 I 4 3 .6 1 
to improve school % 22.58 45.1 6 16.13 3 .23 12.90 

related problems. 3 N 10 8 8 . 6 3.31 
% 31.25 25.00 25.00 18.75 

Teachers are 1 N 11 8 4 3 2 3.82 3 .57 
committed to do % 39.29 28.57 14.29 10.71 7.14 
ac tion research . 2 N 9 1 I 1 6 4 3 .4 8 

% 29 .03 39. 29 1 3.57 19 .36 12 .90 
3 N ; 7 10 ; 8 ' 4 3 3 .44 

% j 21.88 1 3 1.25 1 25.00 12 .,,0 9.38 
NB. 5-S . agree 4- Aglee 3- UndeC ided 

G'" Grou p. N= Number or r~spondent s 
2-0lsagl ee l -S. disagree. 

% '" Pe rcent 

54 

i 

I 
I 



Much of what occurs in school must be interpre ted in the context of the 

school cultures. Because the shared believes of capacity a n d ability of 

teachers and administrative a re among the important parts of the school 

culture .Regardin these Bolman and Terrence Deal (2003J show th e 

importan ce the na ture of inte raction among the school com muni ty in 

changing the school stating "the analysis of sch ools in terms of culture calls 

attention to the symbolic natu re of social interactions in the school". Based 

on this conce pts resp ondents were asked whether they agree or not 111 the 

presence of collaborative school cul ture in secondary school of NSZO RS. 

As can be seen from the above Table 11 of item 7 . 1, 11(39.29%) of grou p 1 

respondents disagreed that teacher s do action research together wh ile 

12(38.7 1%) of these respondents reported that they did not decided. The 

m ajori ty 18(58.07%) of group 2 respondents a lso disagreed the idea. The 

m ajority of 3"d group of respondents also d isagreed that teachers do action 

research toge ther. The weighted mean for the 3 groups of the respondents 

was a lso found to be 2 .35 . 

Thu s , it can be concluded that there was no co llaborative cu lture of doing 

. action research amon g teachers of the study area though collabora tive 

culture of do ing research enables teachers to develop awareness and shClrc 

experience of d oing ac tion resea rch. 

Regarding item 7.2 of Table 11 above, 18 (6 4 .29%) of group 1 respondents 

agreed that teachers believe action research is a u sefu l activity. S imila rly, 

21(67.74%) a nd 18(56 .25%) of group 2 and group 3 re sponden ts respectively 

indicated that they agreed o n the idea. The weighted mean of the 3 groups 

was fou nd to be 3.5 indicating that respondents believed ac tion researc h WClS 

useful activi ty . 

Supporting the a bove idea Ferrance (2000: 15) stated that action research 

worth wh ile pursui t for educators for five reasons. i. e. to focus on sch ool 

issues, form teachers professional development, in crease co llegia l interac tion , 

potential to impact school change ,for reflecting on own practices a nd improve 

communication. 
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Although there was the absence of doing action research in th e s tu dy area, 

the data show that action research was believed to be importa nt by high 

school teachers of the study area. 

The finding under item 7. 3 of Table 11 indicate that 19(67 .86%), 2 0(64.52%) 

a nd 17(53.13%) of group1.Group2 and group 3 respondents respectively 

agreed tha t teach ers were committed to do action researc h. 

As it can be see n from item 7.4 of Table 12 below, 6(21.43%), 5( 16. 13%) a n d 

7(2 1.88%) of respondent in group 1, 2 and 3 respective ly agreed th at 

managem en t bodies in schools e ncourage teachers to do ac tion research. On 

the other hand, majority 16 (57.14%), 23(74.19%) a nd 25(78. 13%) of 

respondents from group one, two and three respec tive ly disagreed with the 
I 

opinion. Whi le 7(25.00%), 3(9 .68%) and 4(12.50%) of respondents from a ll th e 

group were unable to decided on the opinion. This s uggests that managemem 

bodies do not put efforts to encourage teach ers to d o a ction research. 

Therefore, teachers have limited engagemen t in action research. 

Regarding item 7.5 of Tahle 12, responde n ts were asked whether or not 

teach ers in the study area believe tha t employing ac ti on research enables to 

bring improvemen ts on students' achievemen t. Accord ingly, considerable 

percentage 22 (78 .57%), 2 1(67.74%) and 23(71.88%) of the respondents in 

group one, two and three respectively agree with the opinion . While 

4(14. 29%),6(19.36%) and 7(21.88%) reported that they were undecided and 

s mall numbe r 4( 14.29%), 6( 19.36%) a nd 7(21.88%) of the respond ents 111 

group one, two and three were respect ively d isagree with the idea. 
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Table 12: Believe of teachers in collaborative culture of the school. 

i No I In our school ! Responses 
I 

, , 
I , 

G rou p j S. agre~ Agree : Undecid Disagq S. (llsag Mean I W. Mea ~ I 
7.4 Management bodies In 1 No 4 2 7 12 4 2.75 2.41 

schools encourage 1 % 14.29 3.57 25.00 42 .86 14.29 

teachers to do act ion 2 No 2 3 3 10 13 2.07 

research. % 6.45 9.68 9.68 32.26 41.94 , 
3 No 6 1 4 17 8 2.44 

I 
00 18.75 1 3.13 12.50 53.13 ,,0.00 ; 

I ! 3.82 
L __ 

7.5 Teachers believe s that 1 ;\10 ' 5 I 17 4 2 I 3.78 

employing (conduct ing) % 17.86 60. 7 1 14.29 7.14 

action research enables 2 No 6 15 6 2 2 3 .68 

to bring im provements % 19.36 48.39 19.36 6.45 6 .45 

on students achievemen t. 3 No 8 15 7 - 2 3.84 

% 25.00 25.00 43.75 6 .25 

5- s. agree 4 - agree 3- undec ided 2= disagree 1 = s . disagree 

Thus, the results of thi s fin d ing showed that teach e r s believed tha t action 

research ena bles th em to br ing improvem ents on s tudents' a chievement. The 

we igh ted m ean 3.78 for item 7.5 Ta ble 11 was a lso supported the above 

m ention ed response by th e teache rs . 

From thi s one can conclude that h igh sch oo l teach e rs in NSZORS have 

believed to the importance of action research a n d as they required conduct 

ac tion research in increasing the achievement of their s tu den ts. 

4.5.2.3. Role of Principals and Deputies in Facilitating 

Action Research 

Th e attempt ma de by schoo l pr inc ipals on people s u nde rstanding of their jo b 

accounta bili ty have its own impact on creating con d u cive en vironmen t to 

perform different work by teach ers in the school. Principa ls s kill of delegating 

duties, the way they are communicating issu es with subordinate , th e dec is ion 

m a ki ng they carry ou t is inOuentia l on the over a ll teaching a nd learning 

process in gen era l a nd ac ti vi ties of act ion resea rc h in particu la r . Accordingly , 

to know the role of North S h owa Zone Oromia Regio n a l sta te seco ndary 

sch ool principa ls ten question s was forwarded in th e form of s tateme n t fo r 

th e re sponde n t to s how th eir level of under s ta nding of th eir principa ls in the ir 
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managerial skill and the role played by them to improve school activities such 

as encouraging action research work. While in fill ing the questionnaire they 

put an "X" mark in the columns about the statement using the five point 

likert scale 1= very low ,2= low 3=Moderate 4high 5.Very high. Finally the 

results are summarized in the table bellow. 

Concerning item 8.1 Table 13 above, 20(71.43%) of group 1 respondents 

reported that Principals out look to share ideas on action research with 

teachers was found to be low. Similarly 20(64.52%) of group 2 and 20(62.5%) 

of group 3 respectively provided the same responses against the item 3. The 

weighted mean was found to be 2.47 which show that the sharing of idea 

between teachers and principals was low. 

Under item 8.2 of Table 13 below, the majority 16(57.14%) of grou p I 

respondents reported that principals recognize the importance of action 

research. The majority 15(48 .39) of group 2 respondents also reported high. 

Sim ilarly, 16(50%) of group 3 respondents reported that principals recognize 

the importance of action research. The weighted mean was a lso found to be 

3.24 indicating that principa ls recognize the importance of action research. 

Regarding item 8.3 Table 13 above, 17(80.95%), 21(67.74%) and 19(59.38%) of 

group 1 ,group 2 and group 3 respondents respective ly reported that principal s 

provision of clear sense of direction for teachers to conduct action research 

\Vas found to be low. The weighted mean a lso found to be 2.37. This shows 

that the provis ion of clear sense of direction on action research for teachers by 

principals was low. 
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Table13: The Role of Principals and their Deputies in facilitating Action Research 
No I In my school, principals and Response s 

I Deputies Group V. High High Moderat Low V. Low Mean Weighted 
mean 8.1 accept teachers action 1 No 1 4 3 13 7 2.25 2.47 research plan 

% 3 .57 14.29 10.7 1 46.43 25 
2 No 2 4 5 15 5 2.58 

% 6.45 12.90 16.13 48.39 16.13 
I 3 No 2 I 5 5 17 3 2.56 

% 6 .25 15.63 I 15.63 53 .13 9.38 
8.2 recognize the Lm portance 1 i No 2 " . 6 , 3 3 3.32 3 .24 of actIOn research. 

% 7.14 50 21.43 10.71 10.7 1 
2 No 7 8 6 8 2 3.32 

% 22.58 2 5.8 1 19.36 25.8 1 6.45 
3 No 3 13 4 7 5 3.1 

% 9.38 40.63 12 .5 21.88 15 .63 8.3 Provide clear sense of 1 No 4 2 5 7 10 2.39 2.37 direction for teachers to 
% 14.29 7.14 17.86 25 35.71 i condUCl acnon research 

, 2 No 3 7 14 7 2.1 9 I % 9.68 22.58 45. 16 22 .58 
! , 3 No 2 6 7 9 8 2.53 

% 6.25 18.75 21.88 28. 13 25 8A Do have plans to 1 No 1 3 3 15 6 2.21 2.42 encourage teachers % 3 .57 10.7 1 10 .7 1 53.57 2 1.43 to do aClion research . 2 No 4 4 5 14 4 2 .68 
% 12.90 12.90 16.12 45. 16 12 .90 

3 No 2 4 4 15 7 2.34 
% 6.25 12.5 12.5 46.88 2 1.88 

Moderate -3 Low-2 V. low - 1 

Regarding item 8.4 of Table 13 below, 2 1(75%) of group J respondents 
reported that principals did n o t have plan to encourage teachers to conduct 
action researc h . Simila rly, 18 (58.07%) and 22(68.75%) of group 2 and group 3 
respondents res pectively opposed the idea. The weigh ted m ean was also 
found to be 2.42 which reveal tha t principals did not have planned to 
encourage teach e r s to do action research. 

In general , the results in Ta ble 13 showed tha t eve n if principa ls recognised 
the importance of action research , the way they planed to encourage teach e rs 
conductin g action research, provide clear sense of direction on a ction research 
for teachers was found to be low. This may therefore , revea l that principa ls 
and their deputies didn't play ro le in facilitating condition s to co ndu ct action 
research. This may in turn result in the loss of bene fits of ac tion re search . 

Thus, as to the responses from the majority i. e . 67 .03%, 65 .9 3% and 60.44% 
of the respondents, principa ls and school deputies were not played roles in 
plan ning, providing su pports accepting teachers on issu e and provide clear 
sense of direc tion fo r teachers in the proce s s of conduc ti n g action resea rch 
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respectively. Similarly, the calculated m ean valu e for each issues in each 

group was found below the average ratin g scale of the items (i.e . < 3 ) 

indicating the effort done by principals as to leadership were found low. 

Table14: Believe of teachers in principals and deputies role to encourage 

and participating in action research activities. 

Responses 

No In my school, Group V. High High Moderat Low V. Mean w. 
principals e Low Mean 

8.5 Involves in act ion I No 3 12 3 5 5 3.12 

research act ;VIl ies ~ 0 . (1 10.7 1 ! 42.86 ! 10.7 1 17.86 17.86 

2 No . 5 11 11 , 4 2 .55 2.87 

% 16.13 35.48 35.48 12.90 

3 No 5 5 8 9 7 2.94 

% 15.63 15.63 25 28.13 21.88 

8.6 Make efforts to boost 1 No 3 5 6 8 6 2.68 

up teachers moral in % 10.71 17.86 21.43 28.57 21.43 

disseminating 2 No 2 3 9 10 7 2.45 2.64 

research results o~) 6.45 9.68 29.03 32.26 22 .58 

carried ou t by 3 No 5 4 4 8 11 2 .50 

teachers. % 15.63 12.5 12.5 25 34.38 

Grand mean 2.86 

V. hIgh =5 Moderate =3 Low=2 V. low = 1 

Next, the respondents were asked a bout the effort done by principals to adopl 

conducting action research as on e of the cu ltu res in school. Regarding thi s 

respondents were reported as they were not reasonably satis fi ed wi th both 

stated item s in table 14 a bove in group or individually. 

Genera lly, the weighted mean values of ite m s 8.5 a nd 8.6 of Table 14 above , 

were found to be 2 .87a nd 2.64 respective ly that were, less than 3 indicati ng 

that principals we re not plan to encourage teachers, to give clear d irection for 

teachers conduct action research and involve action research in a ny way. 

Thu s, these may be the reasons behind for action research not to be cultured 

in the school. 
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4.6. Teachers Attitudes towards Action Research 
Attitude is s imply defined as a positive or negative evaluation of a n object 
(Schumn, 1995) cited in (S tephen, 2000). Fu rthe r , its components a re s tated 
in Stephen work "Attitude a re ma de up of our believe aboul an objecl, ou r 
feeling a bou t a n obj ect and our behaviour toward s the obj ect (Stephen , 
2000: 148). Thus, the attitude of individual or groups towards any activity is 
very importan t in performin g it very well a n d the action of individual is 
inOuen ced by his / her attitude a bout it. Based on this concept it is essential 
for teacher re searcher to be familiar with th e nature of researc h process a nd 
change their attitude before cond u c ting any research work. 

In this s tudy an attempt was made to know the attitude of teachers towards 
class room action research pos ing questionnaires to the respondents in the 
form of s tateme n ts to show their reaction by choosing one a m ong the given 
five choices ra nging from "s trongly agree" to "s tron gly disagree". 

4.6.1. Teachers Believe about Action Research 
As it was indicated in item 5.1 of Ta ble 15 below, the majori ty (89.3%) of 
group 1 respondents agreed the idea tha t teachers s hould conduct action 
research to seek solution for problems in teaching a nd learn ing process. 
Sim ila rly, 23(74.2%) of grou p 2 re s pond ents agreed thi s idea. This idea was 
a lso supported by group 3 respondents s imilarly. Th e gra nd mean value for 
the 3 groups of res pondents was found to be 4.2 2. This indica tes that 
teachers s hou ld conduct action research to seek solutions for problem s they 
face in teaching a nd learning process. Supporting this Sadker a nd La mbert 
ela borate that 

in the p rocess of teaching learning in the school, the work of 
schooling or solving specific problems in teaching learning, 
students, teachers or adminis trators could be designed different 
strategies. Of these strategies conducting collective or individual 
action research is one of the important methods 10 evaluate the 
problem faced . Collective action research is carried out when a 
group teacher identifies a genuine problem in the school, 
classroom, district, or community; design ways to address the 
problem, and then evaluate this success through the research 
method .... ( Sadker and Sadker,2003:560,Lambert, 1996:86-87). 
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As one can see m item 5.1 of Table 15 below, concernmg teachers view or 

believe towards conducting action research to so lve school problems, the 

majo rity 25(89.3%) of group I re spondents agreed the idea that teachers 

should conduct ac tion research to seek solution for problems in teaching and 

learning process. S imilarly, 23(74.2%) of group 2 respondents agreed this 

idea. This idea was a lso supported by group 3 respondents s imilarly. The 

grand mean value for the 3 groups of respondents was found to be 4.22. This 

indicates that teachers should conduct action research to seek solution s for 

problems t h ey face in. 

Moreover, one-way ANOVA was employed to test if there was any discrepancy 

between the responses of the three groups. The result of ANOVA shows that 

there was no significant mean difference between the views of respondents at 

95% leve l of significance regarding the view stated in the tab le tha t was 

considered to be impedim ents for teachers engagement in action research. 

Concerning item 5.3 of Table 15 below, 21(75%) of the respondents disagreed 

that conducting action research is time ta king activity. Similarly the majori ty 

23(74.2%) and 2 2 (68.75%) of group 2 and group 3 respondents respectively 

disagreed the idea. The grand mean va lue was a lso found to be 3.95 

indicating that action research is no t time taking. So it s ho uld be one of the 

routine task of teachers to so lve problems in schools. 
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Table 15: Teachers' perception (believe) towards action research . 

No l ilems ! Response 

I I 
1 Comparing 

I means i I 1 

" i One -way 
" c .;:: 

~ ANOVA '" ~ ." " " Group 5 4 3 2 1 ::1 :;: ::1 F Sig , 
5.1 Teachers believed 1 No i3 12 1 1 1 4.25 

that conducting % 1 46.43 42.86 3.57 3.57 3.57 

act ion research 2 No t6 7 1 4 4 4.00 

! .386 1.681 I solve school <XI 51.61 22.58 12.90 I 12.90 4.14 

problem. 3 No , 16 7 6 I 2 4.19 
I 

% 50 2 1.88 18.80 3.13 6.25 

5.3 Teachers believe 1 No I 4 2 8 13 4.00 

that Conducting % 3.57 14.29 7.14 28.57 46.43 

action research 2 No I 2 5 11 12 4.00 

is time % I 3.23 6.45 16.13 35.48 38.7 1 3.95 .1 79 .836 

I wast ing. 3 No .1 1. 4 1 4 9 13 3.84 

% 6.25 12.5 12.5 28 .13 40 .63 

5.7 Teachers believe 1 No 6 16 3 - 3 3.79 

That Conducting % 21.43 57.14 10.7 1 10.71 

action research 2 No 7 15 3 4 2 

should be % 22.58 48.39 9.68 12.90 6.45 3.68 

criterion for their 3 No 13 10 6 2 I 3.82 .670 .514 

promotion. o,{) ! ~O.63 31.25 1 8.7~ 6.20 3. 13 4.00 

5.9 Teachers have the I No 4 18 3 I 2 3.75 

behaviour(belicve) % 14.29 64.29 10.71 3.57 7 .14 

of tolerat ing 2 No 3 21 6 - I 3.81 

problems to do % 9.68 67.74 21.43 - 3.23 3.8 1 .118 .889 

action research. 3 No 12 10 6 2 2 3.88 

% 37.5 31.25 19 .36 6.25 6.25 

5.1 Teachers believe I No I 3 2 12 j I 1.89 

that action researc I- --,,------j 
0/0 _ 10.78 . 7 . 14 42.86 39.29 

should be 2 No 2 3 1 7 18 1.84 

conducted only in % 6.45 9.68 3 .23 22.58 58.07 1.77 .712 .493 

higher education 3 No 2 2 9 19 1.59 

institutions. % 6.25 6.25 28.13 59.38 

5 = High ly agree 4 . Agree 3= UndeCided 2= DISagree I = Highly disagree 

In add ition to th is, one-way ANOVA was also employed to test if there was 

any discrepancy between the groups ' responden ts concerning the time 

tak ingness of action research. The result of the ANOVA test and the 
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assoc iated p-value show that there is no significa nce difference among the 

three groups of responde n ts at. 95% level of significance. Therefore, it can be 

concluded that conducting action research to improve school related 

problems is not time taking activity. 

Regarding item 5.7 of Table 15 teachers view towards action research , the 

majority 22(78.57%) of group 1 respondents agreed that action research 

should be considered as a criterion for teachers professional development. 

Among group 2 respondents 22(71%) agreed that action research should be 

considered as one of the crite rion for teachers professional development. 

Similarly, 23(71.9%) of group 3 respondents agree the idea. The grand mean 

value 3.82 also revealed that action research should be taken as one criterion 

for teachers' professional development. 

With regarding to item 5.9 of Table 15 above, the majority of respondents 

22(76 .8%), 24(77.4%) and 22(68.75%) of group 1, 2 and 3 have agreed that 

teacher s should conduct action research tolerating the existing problems. 

While 3(10.1%),1(3.2%) a n d 4(12.5%) h ave disagree on the above Idea since 

far.ilities such as incentives, refreshment training etc have influe nce lh e ir 

moral. This shows that, teachers in the settin g area has detail information 

about what and who perform action research at any level in the process of 

making a professiona l job research based scientifically. 

Finally, on the issue of item 5. 11 of Table 15 above, th e majority 76(83.52%) 

of the respondents h ave disagreed the view that research s h ould be 

conducted only in higher education though 10(10.99%) stand the opposite. 

While 5(5.5 %) were un able to decide on. Similarly the grand mean value of 

the groups 1.77 was also showed that a ll the groups believed as desired 

conducting action research at their own level to solve problem s they faced in 

the school. 

In addition to this, one way ANOVA test was used to confirm weather there is 

significant difference or not among the three group respondents regarding the 

level that action research was conducted. And the resu lt of ANOVA test 
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showed that there is no significant difference among the groups of 

respondents for issue under discussion at 95% level of significance. Thus, all 

respondents confirmed that research could be conducted in lower education 

institutions so that it is the most important means to solve school problems 

they have to employ. Supporting this Trovers 1968 cited In Amare 2004 

"Educational action research represent an activities directed towards the 

development of an organized body of scientific knowledge about the events 

with which educators are concerned (Amare, 2004: 13)." 

There fore teachers in lower educational institu t ions such as high schools 

s hould conduct action research for the development of th e education system 

and for them se lves. 

4.6.2. Teachers Feeling on Practicability of Action Research 

The internationa l Encyclopaedia of Education (1994) argued that teachers are 

highly resistant to do action research because of a number of reasons, Cohen 

and Monion (1994) discussed about the expectation and attitudes of the 

teachers resi stant to the relevance of classroom action research. Despite this 

misconception of practitioners about action research, McNiff (1988) defends 

the application of action research d iscussing "Action research presents an 

opportunity for teachers to become uniquely involve in their own practice, to 

professionalize themselves and to give reasoned justification for what they are 

doing." McNiff (1988:xvii). 

Based on this concept, the respondents of this study were asked to rate their 

attitude towards action research as fo llows. 

Regarding item 5.2 of Table 16 below, the majority 23(82.14%) of group I 

respondents agreed that the contribution of action research over weight its 

expenses. Similarly, 23(74. 19%) and 22(68.75%) of group 2 and group 3 

respondents respectively agreed to the idea that the contribution of action 

research over weight its expenses. The weighted mean of th e three groups was 

found to be 3.87 indicatin g tha t the contribution of action research weights 

over its expenses. 
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Table 16: The feeling of teachers towards action r esearch. 

No ":eightcd 

Items Response mean 

GrOll 5 4 3 2 1 /I.·lean 

I 5.2 Teachers feel that the 1 No 10 13 2 3 3.867 
I contnbU lion oi actIon % 35 .-:- ! 46.43 7.14 10.7\ 3.964 , 

I , 
I 

; research weIghs 2 No 10 13 2 . 6 , , 
over Its expense 0'0 3:2 20 4\.94 6.45 19 .36 3.677 

No , 12 9 7 2 , 
I 

3 % 40.6.3 28.13 2 1.88 6.25 3.13 3.969 I 

5.5 Teache rs feel That 1 No 9 6 1 7 5 3 .25 3.684 
action research has less % 40.9 1 21.43 3.57 25 17.88 
Contribution to 

2 No 13 9 2 3 4 4.065 
solve educatIOnal 

% 41.94 29.03 6.45 9.68 12.90 
problems. 

3 No 13 12 2 3 2 3.969 I 
% 4C ~, 3 37.5 6.25 9.38 6.25 , 

5.6 i 1 NO t 1 3 2 , 7 15 , 4. 165 
Teachers belLeve (hal I ~·o 3 ,- 25 7.14 25 53 .58 ' .; 143 I , 
Action research 1$ IIllle 

2 No 2 1 8 20 4.419 
wastlng activity . 

% 6.45 3.23 25 64.52 

3 No 3 1 4 12 12 3.938 

% 9.35 3 .1 3 12.5 37.5 37.5 

5.8 Teache rs feel that doing 1 No 19 5 2 2 4.446 
action research 4.643 
enables them % 67.86 17.86 7 . 14 7.14 
solve educational 
Problems. 2 No 13 16 1 1 

4.290 
' llo , 4\ 9 ..1 51.61 . 3.23 3.23 I 

3 No 17 13 2 
4.406 

% 53.:3 40.63 6.25 

Grand mean 3 .087 

-.. NB. Responses under Item 6 \\ere ana l) sed I ... erse ly. 

Under item 5.5 of Ta ble 16, 16157 .14%1. 22170.97%) a nd25 (78 .1 3%) of group 

1, 2 a nd 3 res pondents respectively agreed that action research has 

s ignificant contribution in so lving educational proble ms. The weighted mean 

for the 3 groups was found to be 3.68 indicatin g that action research has 

contribution in so lving edu cational problem s . 

Regarding item 5.6 of Ta ble 16 above , majority of group I responde nts, i.c. 22 

(7 8 .57%) d isagreed that action research was a time consuming. Among group 

2 responde nts, 28 (90.32 %) a lso disagreed the idea of the item. Similarly, the 

m ajority 24(75%) of group 3 respondents disagreed the idea that action 

research was a time wastin g ac t ivity. The weighted mean for the 3 groups a lso 

found to be 4 .1 7 ind icating action resea rches is not a time wastin g act ivity . 
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Regarding item 5 .8 of Table 16, the majority 24 (85.71%). 29(93 .55%) a nd 

30(93.75%) of group I, 2 a n d 3 respective ly agreed the idea that action 

research enables teachers to acquire knowledge of solving educatio na l 

problems. Whi le 2(7 . 17%), 1(3.23%) and 2(6.2 5%) of groupl, 2 a nd 3 were 

respectively stand to the opposite. The weighted m ea n for th e 3 groups was 

fou n d to be 4.45 ind icating tha t involving action resea rch enriches one's 

k n owledge a nd skill . 

In general, the resu lts from Tab le 16 above revealed th at ben e fi ts of action 

re search overwe igh ed its cost. It was a lso indicated that ac tion resea rch has 

con tribution in solving educational problems. Furth ermore teach ers perceived 

that action research was not tim e wasting activity, rather as it enables th em 

to acquire knowledge to solve teaching learning problems. 

Thu s, th e data may revea l that eve n if ac tion research was not conducted in 

th e study area, th e attitude of teachers towards action research was found to 

be positive. As a resul t it migh t be possible to say th e less invo lvement of 

teachers in action research was du e to absence of en couragement and 

su pports from the s ide of sch ool man agement and other con cerned bodies. 

Therefore, a ll s take holders in the setting are expected to incu Icate the 

possible mechanis m solving the problem. 

Table 17: The attitude of t e achers towards a ction r e sea rch position 

No Weighted 

Items Rating scale Mean 

Group 5 4 3 2 1 Mea n 
5.4 Due em phasi s I No 4 17 2 2 3 3.973 

should be given % 14.29 60.71 7 . 14 7.14 10 .71 3.607 
to ac tion researc h 2 No 10 IS 4 2 

% 32.26 48.39 12.9 6.45 4.000 
3 No 13 16 3 - -

% 40.63 50 9.38 - - 4.31 3 

5.IC Teaching learning I No 10 16 - I I 3.993 
Process shou ld % 35.7 1 57.14 - 3.57 3.57 4.1 79 
supported by action . 

research 2 No I I II 6 I 2 
% 35.48 35.48 19 .36 3.25 6.45 3.903 ! 

3 No 13 9 4 2 4 
% 40.63 28 . 13 12 .5 6.25 12.5 3.781 

Grand mean 4.06 3 
-NB. 5= highly agree 4= Agree 3- Undecided 2= Disagree I = Highly disagree 
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Regarding the position of action research, the majority 21(75%) of group 1, 

25(80.64%) of group 2 and 29(93.55%) of group 3 responden ts agreed that 

high emphasis should be given to action research. While few 5(17.85%) of 

groupl and 2(6.45%) of group 2 and none of group 3 opposed the idea 

mentioned in item 5.4 of Table 17 above. The weight mean 3 .97 a lso supports 

the idea that due emphasis should be given to action research being above 

the average mean 3. 

For item 5.10 of Table 17, majorities 26(92.86%) of group 1,22(70.97%) of 

group 2 and 22(68.0%) of group 3 of respondent agreed that the teaching 

lea rning process should be supported by action research. In contrast few 

2(7 .14%) of group 1, 3(9.68%) of group 2 and 6(19.36%) of group 3 

respondents opposed the idea mentioned in item 5.10 of Table 17. Thus the 

data may reveal that the teaching learning process should be supported by 

action research. 
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CHAPTER FIVE 

Summary, Conclusion and Recommendation 

This final chapter of th e thesis presents summery of the major findings of this 

study, the conclu sion drawn a nd on t he bases of the finding the possible 

recommendations that a re assumed to b e contribute to alleviate the problem s 

rela ted to the work of action research. 

5.1. Summary 

Action research was undertaken to increase ones own understanding of an 

immediate school condition with the emphasis on the complexity of school 

setting to develop strategies that are relevant to that particular school 

situation . On the other hand it helps teachers to understand chan ges in the 

school system so as to cope up with the changes that are taking place. 

The s tudy was a imed a t investigating how and to wha t extent secondary 

schools teachers in the North Showa Zone Oromia Regiona l State involve in 

condu cting action research to s olve classroom in structional problem. The 

study was a lso stri ved to ide n t ify the major facto rs that affect teachers ' 

engagement in action research practice in th e study a rea. 

The study was conducted in six high schools of North Showa Zone. The 

sources of the da ta in the study were teachers, principals and WEO experts. 

The s tudy employed questionnaires, interview , and focus group discussion to 

collec t data. The da ta co llec ted u s ing these tools were be ing analyzed 

qua ntitatively u s ing statistical tools frequ ency, percentage, m ean (mea n score 

and weighted mean). On the othe r hand , the data co llec ted through 

observation a nd interviews were a n a lyzed qualitatively. 

In orde r to achieve the a forem e ntion ed aim of the s tudy, the following basic 

questions were formula ted. 

1. To what are teachers involved in conducting action research in 

high schools of North Showa Zon e Oromia Regiona l State? 
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2. How is the skill of secondary school teache rs to cond UCl action 

research in NSZORS ? 

3. What is the attitude of NSZORS teachers towards conducting 

action research? 

4. What are the factors that hinder teachers' involvement in 

undertaking action re search in the setting? 

Based on the analysis m ade the following findings were obtained. 

l. The result from the a n a lyzed data s h owed that the knowledge and 

acquaintance of high school teachers in doing action research was found to 

be sufficient. More over, the result 26(92.86%). 29(93.55%) and 3] (96 .88%) 

showed that the adequacy of college course in laying base of action research. 

In addition 23(88.46%). 24(77.41 %) a nd 25(78.13%) s h owed that teachers 

college learning was found important to lay base for their research knowledge. 

2. Th e practical involvement of teachers in action research work was found to 

be low. The analyzed data showed 19(67.86%). 18(56.07%) and 25(40.63%) of 

respondcnt tcachcrs were not involved in conducting action research. 

3 . Teachers' position towa rd s conducting action research in the study area 

was found to be very low. As the a nalyzed data sowed only 4(44.44%) of group 

1, 2( 11.11 %) of group 2 and 7(28%) of group 3 involved and were found in 

apposition of conducting action research keeping its procedural information. 

4. The analyzed data revealed that teachers' skill to do action research was 

found to be sufficient. More over regarding the ir confidence in condu cting 

research keeping its basic procedures as the calcu lated weighted mean va lue 

3.25 showed that the low involvement of teachers in ac tion resea rch practices 

were not related to lack of confidence. 

5. The study indicated that com mitment of the school management bodies in 

giVIng concern for action research providing clear direction , creating 

awareness, a nd adapting action research as school cu lture were fond to be 

very low. 
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6 . The interview made with school principal a lso showed that teachers in 

their school were not involved in action research. As one case, school 

management was not facilitating conditions such as providing of materia ls for 

action research. 

7. The study revealed that the assumed major influencing factors i. e Inlernal 

fac tors such as lack of interest, lack of awareness and undermining the role 

of action research were not associated with teachers' poor involvement in 

action research. 

8. The study revea led that lack of encou ragement, lack of school cultu re in 

the area of action research , absence of seminars; workshops, in- servIce 

train ing and school management emphasis to other routine office work than 

action research a re the main constraining factors that related to poor action 

research performance in the study area. 

9. The res ul t of his study demonstrated that a lmost the majority of teachers 

have positive attitude towards action research in which 22(78 .57%) of group 1 

22(71 %) group 2 and 23(7l. 9%) of group 3 indicated action research should 

taken as one criterion for professional development from one ladder to the 

next that showed teachers positive attitude towards action research. 

10. The s tudy a lso revealed that th e attitude of teachers towards action 

research was found to be positive and this was indicated by the weighted 

m ean result 3.87 from teachers respon se showing the expense of action 

research did not weights over its benefits. 

Genera lly, the purpose of action research conducted In th e teaching learning 

process schools has a number of issues to improve and to develop the system. 

To perform these school management or the leaderships of an institu tions are 

expected provide groups or individual's clear sense of direction to do action 

research. 

However, undertaking action research and its effective utili zation in solv in g 

problems of teaching learning was influenced by a number of factor s . The 
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major problem teachers of the school encountered to engage in action 

research practices include the absence of refreshment training, materia l and 

moral supports were among the mentioned reasons in the study area. 

Again, though they accepted the importance of action research in so lving 

educational problems, enriching ones skill of solving immediate problem and 

the like, teachers who are the key players in education distanced themselves 

from engagement in action research. As the result as mentioned above, no 

efforts were s h owed by teachers of secondary schools in North Showa Zone to 

engage in action research. 

The other problems observed were that the extent at which teachers of high 

schools in the study area made attempt to involve in educational action 

research tolerating the problems were seems very low. 

And finally, the attempt made by the concerned body to minimize the problem 

in the study area was found to be very low. The provision of refreshment 

training, seminars and workshops for the teachers was not done by stake 

holders of education system so as to enable them solve problems they face in 

the teaching learning using action research at a ll. 

5.2. Conclusion 

Action research is the m eans of tackling practica lly encountered problems in 

a systematic way. Specially, it is the means for teachers and sch ool 

administrators learn from their experience to improve or changing the 

practices in the school. Therefore this study was discussed on the status of 

teachers' engagemen t in action research in high sch ools of North Showa Zone 

of Oromia . Based on the findings , the following conclusions h ave been 

developed . 

The basic instruments for conducting successful action research such as the 

knowledge and acquaintance of stakeholders in high schools of NSZORS was 

found sufficient. But, the current status of partic ipating action reseal'c h was 

found to be weak. Further more , the study indicated that not only the current 
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practice of ac tion research that fou n d low bu t principa ls' commitment to 

facilita te meaningful action research practices in the sch ool was a lso found 

low. Simila rly , action research practices are necessa ry and obligato ry to so lve 

sch ool problems in schools to this end the alloca tion of resources with the 

right a mount is n ecessary. However, th ere were shortage of a d equ a te facilities 

and motivational incentives throughout high schools of the studied zone. This 

m a kes practitioners less likely to engage in ac tion research for solving 

problems in sch ools . In a ddition, the study found out that even though 

practitioners have positive a ttitude towards action resea rch , their 

commitment a nd fee li ng sense of professionalis m in implementing ac tion 

research was poor. 

Thu s , the involvem ent of a ll stakeholders in action research is important and 

valuable to solve school problems and to improve s tudents' achievement. In 

this finding it IS indicated that the co llabora ti ve cu lture of sch ool 

practitioner s were inadequate in the sampled zone high schools . Therefore , it 

is possible to say that problem solving inquiry in the school system of the 

zon e may not in a position to a lleviate problems arise in the schools, to judge 

progress in s tudent ach ievem ent and to en sure the teaching learning process 

of schools is on the track a nd to make a ny necessary cor rec tion s . From this, 

one can infer that relevant a nd timely solution s were hard to give the 

problems that faced classroom instruc tiona l and school re lated problem s in 

the study zone . 

5.3. Recommendation. 

Based on the findin gs of the study and the conc lusions made, the following 

recommendations are forwarded: 

1. Teachers involvement in action research the study area was found low. 

This indicates tha t engagement of teach er s in doing action research in s tudy 

a rea require s great e fforts. He nce NSZO RS has to improve the practice of 

conducting ac tion research through colla boration with a ll stakeholde rs . 
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2. Teachers should feel sense of professionalis m to use action research as one 

of paramount m eans to increase the quality of class room in struction and 

their competence about the area . 

3. Involvement of teachers in action research has to be enhanced tolerating 

the material constraints in their school at their own level. 

4. The government of the regional state in co llaborating with other 

s takeholders are expected to plan ways for improving the professional 

competence of teachers, closely supervise and collaboratively engaged in 

action research, jointly organize ongoing workshops, seminars, conferences, 

and experience sharing program .This may increase the practice of 

conducting action research in schools and school improvement. 

5. As a leadership and management of school in stitution s, sch oo l directors 

are expected to be a role-model to the school commu ni ty so as to lead and 

address the general and specific objectives of the teaching learning 

institution . i.e . Quality education. Therefore, school directors: 

a) Has to p lan ways in which action research cultured in the school. 

b) Has to involve directly or indirectly in action research activity lO be the 

role model. 

c) Has to give room for action research as one of the teaching learning 

ingredients to improve quality of education. So that, providing teachers 

clear direction so that teachers can be initiated. 

d) Has to o rganize and conduct training at school level, give incentive for 

those who engaged in act ion research, so that teachers mora l will boost 

up to conduct action research and take this evolvement as school 

culture. 
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Appendix - A 

Ad dis Ababa Uni versi ty 

School of Grad uate Studies 

Facu lt)' of education 

Department of Educational Plann ing and Ma nage ment. 

Questionnaire designed to be field by secondary school teachers. 

Dear resJlo ndent; 

This quest ionna ire is prepared to get some ins ight in to the involvement of hi gh school teachers in 

ac tion resea rch, teachers' action research competence (Sk ill and Knowledge) and factors that inO uence 

teac hers' action resea rch work at school leve l. Thus. the data obta in ed wou ld be used for research 

purpose at the leve l of Masters of Arts in Educational Plann ing and Manage ment. Therefore. yoUI' 

gen uine responses to all th e items in all the sect ion of the questionnaire are or great im portance. You 

do not need to write your name on any of the pages of this questionn aire. The resea rcher will also like 

to assure you of the anonymity of your response. 

Dear respondent, to re fresh your memory, action resea rch is a research which is ca rri ed out in the 

context of classroom practices to give practical so lution- specifica ll y to the poss ibly manifested 

academic problem and developments as well. It is usually spec ifi c to particular problems and is not 

comprehens ive li ke that of the "Pure" or "Basic resea rch". 

Thank you, for yo ur kind ly cooperat ion' 

General Instruction: 

* Please indicate yo ur response putt ing (X) mark in a box provided 

• Please provide specific answer whenever necessary. 



Personal details 

Instruction:-Please, mark"X" ro your response for eac h item in the box provided. 

I. Region 2. Name orthe 5c hool _ ____ _ 

3. Sex A. Male 0 B. Female 0 

4. Age A/ 20years and below 0 BI2 I-30 0 

B/ BA/BSC 0 

C/ 3 1-40 0 0.41 and aboveo 

5. Educat ional status A/ MA 0 C / Diploma/Ce rtificate 0 

6. Service years in teaching profession. 

5 yea rs and be lo\\ 0 B/ 6-10 0 C/ II-150 AI 

0/ 16- 20 0 E/ 2 1-25 o F/ 26 and above 0 

7. Your current professional qualification. 

A/ Certificate 0 B/ BA/BSC 0 C/ MA/MSC 0 0 / Diploma 0 

8. Teaching load per week. 

A/ 5- 10 pe ri od/week 0 B/ I 1-15 per iod/wee k 0 C/ 16-20 period/week 0 

0/ 21-25 period/weekO E.26-30 period/week 0 F. 31 and above period/week 0 

Part II: - Action research Knowledge 

Instruction:-Please, mark"X" to your response for each item in the box provided. 

2.1. Have yo u taken research methodo logy courses in your university. college or 

which are pertinent to conduct research? 

A/ Yes 0 B/ NoD 

institute learning 

2.2. If your response to item num ber 2.1 is 'Yes' do yo u find these course adeq uate to enab le yo u to 

carry out act ion research? 

A/ Yes o B/ No o 

2.3. Do you participated in any seminars in-service training, or workshop training concerning action 

resea rch related issues? 

A. yes o B. No. o 

2.4. If your answer for the above questi on. is 'Yes' to what extent it helps you in conduc ting action 

researc h0 

AI V. high BI High CI Moderate 01 Lo\\ EI V. low 



Part III: - practical involvement in action research. 

Please read each item and mark "X" to yo ur response for eac h item 

3.1 a. Do yo u ever conduct act ion research? 

A. Yes 0 B. No 0 

3. 1 b. Are you do ing action research nowo 

A. Yes 0 B. No 0 

3.2.lf your answe r to question number :;.1 is 'Yes '. to what extent 'OU \\ere in volved in conducting 

action research? 

AIHighly in vo lved 0 

ClLow in volvement 0 

BI moderately involved 0 

D. Not im'olved at aliD 

3.3. Please, li st the titles of the action resea rch you have done? Ifan y 

No Research title 

I 

2 

3 

4 
: 

Year 

conducted 

3.4. If your answer to item number one is 'No ', please state down the reasons. __ 

3.5. Do you r co lleagues in the school cond uct action resea rch to so lve th e ir classroom 

instructiona l prob lems? 

AI Yes, most of them 0 B/"es, some of them o 

CI Yes, few ofthel11 0 DI \lone of them o 

3.6. How you rate the cu rrent status orteachers' participat ion in ac ti on re search activi ti es" 

AI V. high 0 81 High 0 CI Moderate 0 D/ low 0 E/ V. low 0 



Part IV: - Research competence /skills of teachers 
Please read each item a nd mark "X" to your response for each item. 

4.1. The confidence you have m carrylllg out action research keepi ng its basic 
procedurai mformation is: 

AI V. high 0 8/high 0 CI Moderate 0 0/low 0 EI V. Low 0 

4.2. How do you rate the action research knowledge you have to carry out ac tion 
research ? 

AI V. high 0 8 / high 0 CI Moderate 0 O / low 0 E / V. Low 
4.3. How do you rate your coileagues' action resea rch skill and knowledge? 
AI V. high 0 8 / high 0 CI Moderate 0 0 / low 0 EI V. Low 0 

4.4. If your answer for item number 3 .1 or 3.20r 3.3 or a ll re rated moderate and 
below moderate, what problems hinders you/them to perform v. high or high? 
Please u se the followin g rati n g scale to show the extent of the problem. 

5= very high 4= High 3 = Undecided 2= Low 1 = Very low 
No Items Rating scale 

5 4 3 2 1 
4.4. 1 Lack of awareness a bout the contribution of 

action research m Improvmg instructional 
proble m. , 

I 4.4.2 Lack of research trend in the school 

4.4.3 Lack of interest to carry out action research 
4.4.4 Lack of e nough research s kill s 

4.4 .5 Undermining the role of action research m 
improving school class room activities I , 

i 



Part V: - Attitudes towards action research. 

Direction:- The following are statemen ts that need your opimon abou t enhancing 

skill and knowledge of teach ers through action research. Thus, for each statement 

please ind icate your agreement or di sagreement by putting .... mark rating 1- 5. Key of rating 

5= highly agree 4= ag ree 3= Undec ided 2hi ghl y disag ree I = disagree 

' N I 0 tem s j ~ - I , 
I I I 

1

51 Teachers should s tudy classroom educational 
I problems a nd seek solu tion using action research. 

5.2 The expenses of educationa l action research out 

I weight its contribu tion to educationa l improvement. I 
I I I i 
15.3 Action research s hould not task of teachers. , 

5.4 Due e mphas is shou ld be given to action research I I 
5.5 Educational research contributes less In solving 

practical classroom educational problem s 

5.6 Research is a time wasting activity. , 
, I 

15.7 Action resea rch should be con s iders as c riterion 
, 

! I 
i I 

I 
i 

for teache rs professional deve lopment I 

5.8 Action research enables teachers to acquire knowledge 

uf sulving educational Problems. 

5.9 Teach ers should conduct action research tolerating 

exis ting problems 

5.10 Teach in g lea rnin gp rocess shou ld be su pp orred b y ! i ! I 

action resea rch I , 
I i , 

5.1 1 Research s hould be conducted only In higher I 

education institu t ion s . 



Part VI :-Pote ntial barriers 

Read the following item and mark "X" the response that best reflects your 

level of agreement on rating scale of:-

5~ v. high ly 4~ High 3 = moderate 2 .Low 1= v. low 

No ! How would you evaluate the ava ilab ility of resources i Rating scaIej 

in your school to conduct ac tion research I 5 4 31 2 P I I 

6. 1 Availa bility of time to con duct action research 

6.2 Availa bility of book s in library 

6.3 Availa bility of news paper, journals, research pa pers 

teachers as a guide line. 
1 I 

I I ! e.t. c materia ls for 
1-::--:--+---;;:;c;--------c;;-;;:---:-c-----;----;:---;------t---j--1---4----!- -I 

6 .4 The sta tu s of fin a ncia l ass is ta nce for teache rs 

6.5 The extent of the avai labili ty of stationary a nd other 

m ateria ls 

6.6 The availa bility of research rooms and place for 

teachers 

VII. Collabo."ative school culture 

i 

Read the following item and mark the response that best reflects your level of agreement or 
disagreement on rating scale of:-

5= highly agree 4= agree 3 Undecided 2.highly disagree I = di sagree 

No Items 
In our school 

7.1 ' Teachers do act ion research mgethe r. 
7.2 Teachers be lieve thar action research is a useful act ivitie 

to improve school related problems 
7.3 Tea chers a re committed to do action research 

7.4 Management bodies in the school encourage teachers 
to do action research. 

7.5 Teachers bel ieve that employing (conducti ng) acti on research 
Enables them to bring improvements on studen t ac hievement 

Rat i n~~~e " ! 
I · L~ ! , I ~ I I I , ) ~~-~.- j 
l ! I ; , 

I 
I , 

i ! 

-t-I ' I 1- "---

I I i 

'\ 
\ 

! 
I 



VIII. P rin cipa ls a nd de pu t ies role in enco urag in g act ion research. 
The following questi ons are refe rs to holl' the school Pri nci pa ls and depu ties ro le in 
encourage teachers to conduct action research. Please th ick in the coluilln " 'hich Illost 
nearly reflec t the rol e orthe princ ipals about the sta tement us ing the foll o" 'ing rating scale. 
1= V. low 2= Low 3= Average 4= High 5=V. high 

No In my schoo l principals and deputi es Rating sca le 
5 4 3 2 I 

8. 1 accept teachers action research plan I I , 
: , 

8. 2 recogn ize t he importa nce of action research . , , , 
8.3 Provide clear sense of d irec t io n for teachers to conduct , 

I action researc h I 
8.4 Do h ave plans to encourage teache rs to do action research . 

8.5 Involves in action research activities 

8.6 Make effo r ts to boost up teachers moral in d isseminatin g 
research resultscarried out by teachers , , , , 

Pa rt IX 

Direction One:-Please provide me your attitudes, Feelings, Opinion and Believes by writing on 

the space provided. 

I. In your school. IS teaching rea lly supported by ac tion re search~ If nOI 

why? _ _ _ _ _ _ ___ _ ______ _ _ _________________ _ 

2. What are the most revea ling prob lems or resea rch constra ints whi ch you have poss ibly encollntered 

in ca rrying out act ion resea rc h, ifan y? ____________ _ _ _ 

3. Please list down any further suggestio n whi ch you th ink woul d help to promote action research in 

schools? _____________ ___ _ _______ _ 

Thank you , once again for fillin g in the questionnaire' 



Appendix - B 

Addis Aba ba University 

School of G raduate St udies 

Faculty of educa ti on 

Department of Ed ucational planning and Ma nage ment. 
Unde r Stream of Ed ucational Policy and Planning 

Interview to pr incipa ls and vice directors and supervisors. 

I. Ho\\ do you evalua te teachers acti on research ski ll and knowledge of )our high 
school" 

2. What prob lem do yo u thin k that inhabit teachers from conducting action resea rch at 
classroom leve l or at school level? 

3. Are thei r suffi cien t mater ial s like books, resea rch copies or journa ls or other re leva nt 
materials that helps teacher to conduct action research at school level? 

4. How about teachers teach ing loads for research? 
Do you th ink the major facto rs that makes teacher busy to conduct act ion research" 5. Do your school or in coordinat ion with WEO facilitates resea rch based seminar or 
works hop that helps teacher to carry out ac ti on resea rch" . 

6. Is research counted in teachers profess ional Promotion? 
7. What can you suggest to promote acti on resea rch in high school by teachers? 
8. How do you conceptual ize educational research? 
9. How do you evaluate the research condit ion of your school i. e facili tating teachers' 

in volvement in act ion research? 

Thank you, once agai n for fillin g in the questi onnaire ' 
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