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ABSTRACT 

The main objective of this study was to investigate the status 0/ community 
particlj7ation in improving access in education with particular re/erence to the 
primary education ofl fadiya ZoneISNNPR. 

To conduct the research a descriptive survey type of the research method was 
employed. Using the purposive sampling technique, jour woredas were selectedJrom 
the zone administration. This technique was used for the convenience of access to 
areas. K/~' 77], WI:.:TB members and zone education department management members 
were used as source of data in the study. Questionnaire, interview and document 
analysis were used to collect the necesswy data. /Jata obtained through 
questionnaires were quantitatively described, interpreted and analyzed through 
percentage while injormation obtained through interview was qualitatively described 
to support quantitative data. 

As the findings 0/ the study indicated that: The majority 0/ the local community 
contributes different in puts to schools, KETB and WliTlJ members do not always 
discuss with the local community in promoting and enhancing education access, lack 
of awareness 0/ community in participation, lack of communication transparency 
between the concerned bodies and community, participation level of KETB and 
WETB members in school activities are not very high. 

Therefore, to solve the problems in each levels, the authority in zone and Woreda 
levels have to follow up and provide technical and administrative support f or the 
community in general and boards in particular. 

VII 



CHAPTER ONE 

1. lntroduction 

1.1 Background of thc Study 

Educat ion is a corner stone of economic and social developmcnt. It is significant in improving the 

production capac ity of societi es and thei r politica l. econom ic and scientifi c institu tions. It also he lps 

reduce poverty by mitigati ng its effects on populat ion, health and nutrition and by increasing the 

va lue and e ffi ciency of the labo r a lTered by the poor. As economies world wide are transformed by 

technologica l advances and ncw methods of production that depend on a well-trained and 

inte ll ectually nexible labor force. education becomes even more signifi cant (Lockheed and Verpoor, 

1991: I). In thi s regard, primary education pl ays a basic rol e in inc reas ing the product ivity o f citizens 

in all sectors of the economy. 

Primary educati on has two main purposes: producing a li teratc population that can deal with 

problcms encounte red in life and se rving as a foundatio n on whi ch fu rther educat ion is bui lt. 

Howevcr, in many countri es, particul arly in the developing world educational systems are unable to 

lIleet their objectives satisfactor ily. This is because o f the fact that they do not teach children already 

in school thc core ski ll s contained in their national curriculum ; and a lso they do not prov ide a ll 

school -agc children. particu larl y girl s, with the opportunity to attend schooL As a rcsult, these 

primary educationa l systems arc ineffectivc in these ways and national efforts to buil d a base of 

human capital for development become fruitl ess (Lockheed and Verspoor. 1991: 1-2) . Certain 

co rrective measures should be taken to addrcss these short comings. First, primary cducation should 

give priority to increasi ng children's learnin g in schoo l so that most students master the learnin g 

elements as specifi ed in the curri cu lum and complete the primary cycle. Second. acccss to school 

must be provided fo r al l school-agc children. Otherwise. dcve lopment opportuniti es will be lost 

when a large fi'ac tion of the school-age pop ulation has no access to schooli ng (Lockhced and 

Vcrspoor. 199 1: 2-3). 

When we cons ider the prcsent situation or reality about primary education in Ethiopia. there is yet 

much to be done. In quantitati ve terms Ethiop ia is still one of the countri es with low number of 



school s. As a res ul t, there is a wide gap be tween school-age population and the number of chil dren 

who are ac tuall y attending schoo l (MOE, 2002: 9). 

Acco rd ing to educa ti on stat isti cs Annua l abstract (MOE. 2005/06) . at the national leve l the primary 

school (grades 1-8) age populati80n was estimated to be 14, 753. 159 wh il e tota l enrollment in the 

regular and evening programs was 12, 657. 342. As a result the primary GER at national level has 

become 85.8% by gender 78.5% far girl s and 92.9% fa r boys. This is low comparing to some 

African co untri es which havc ach ieved primary enrol lment rates of 90% or more (ErA. 2000: I). 

Eth iopia is trying to ex pand access rapid ly on onc hand and to im prove the quality on the othcr 

hanel. But. the problems related to access, quality, eq uity and relevance are still standin g. 

On the other hand, where financia l and manageria l prob lems of schools are preva len t, shows the 

crit ica l demand fo r com munity participation in education. 

For schoo ls to be success ful in achiev ing their objecti ves, the profess ional workers of the schools 

and the comlllunity must wo rk in co llaboration . In thi s respect. Campbell and Ramscers ( 1958: 150) 

wrote the im plemen tation of the school program with out thc mora l and linanc ial support of lay 

citi zen is. of course out o f questi on. The re fo re, to get the benefit of com munity parti cipation. there 

must be parents' conferences. meeti ngs with community representati ves and local admini strat ion 

bodi es . By so doin g schools can benefit from cOlllmunity participatiull to achi evc material and 

fi nancia l support such as constructing or renovating school building, help in school gard en in 

income genera ti ng acti vi ti es (Rugh and Bossert , 1998 : 2 1). 

In Kenya far cxample, school s are gove rn ed by schoo l commu nit ies. Mark, Bray (1988: 32) poin ted 

as: 

7he comlllillee may arrange money collections amongst parems to provide for 
building materials and it has 10 accow7I jar Ihe jimds raised and used. ./ill'lher, il 
has 10 keep parenls in(ormed aboul school af(airs arrange fo r parenls ' visiling 
days and parenls/ teachers meeling 's and also keep Ihe head masler and leachers 
injormed o{the parenls ' views o( hOl\! Ihe school is being rul7. 

Whcn we look in to the support of parents and the community to schools. it is usual ly contributing 

addi tiona l resources such as fina ncial. material s and labor contributions. But. in vo lvements in term s 

of consul tation , manage ment. or con trol is lacking. And al so partic ipat ing in the diagnos is of needs . 
~ 

in the development a nd implementation of school policies, the des ign of education content, or the 

delivery or eva luation of such conten t- is usuall y seriously constrained. 

2 



This indicates that the people need to organize, and mob ili ze reso urces and complcment the e ffo rt of 

the govc rnment in the ir rcspccti ve areas in order to achie vc a bctter life . 

Al l these show how an attcnti on should bc given [or communit y pa rti cipation for Improv1l1 g access 

in primary education. With thi s understand ing. the researchc r was in itiatcd to in vesti gate the issue 

further with the purpose of examining the effects of somc of KETB , WETB members and 

commu nity related characterist ics in effcctive eomlll unity partic ipatio n in cducationa l access. 

1.2 Statement of the Problem 

Resea rchcrs like (Friedman, 1984: I; Bray. 1986: 167; and Bray; 1987: 15) noted that, community 

parti c ipation alone possesses ineffi cient resources to provide primary to ci ti zens are enormous. First 

and fo rcmost p rov iding such education fo r more people costs more money that is school s have to be 

built, teachers havc to be tra ined, bc furn ished with the necessary facil ities, schoo l-age popu lation 

have to be enrol led. e tc. 

Thus. thi s study will iden tify spcc ific ways to improve coml11unity parti cipation for improving bc 

gathe red from KETB and WETB I11c mbers of sample Woredas and school s of Hadiya zone/ 

Sl\TN PR. 

In view of the issues so fa r discussed, the over all objective of this research is to analyze criti call y 

community's participat ion for imp rov ing access to primary educati on in Hadi ya Zone. 

In more concrete tcrms, the spec ific objecti ves of this study are: 

• '1"0 cxplorc the leve l and typc of community pa rti cipation in primary educati on at thc zonal 

Icvc l. 

• To find out. how community parti cipates In primary leve l in order to improvc access in 

educati on 

• To fi nd out major fac tors that affect community participati on in thc area under study. 

• To suggcst poss iblc so luti ons for thc prob lems encoun tercd durin g its partic ipation. 

In ordcr to achi eve thesc purposes . thc researchcr has formu lated tbe fo ll owing rescarch questi ons: 

I. What are thc types and leve ls of com mu nity participation in primary schools? 

2. I low did comm un it y parti cipation cnhance im proved access to ed ucation in pri mary schoo ls'! 

3. What facto rs are af fect ing commun ity participation in these pri mary schools'! 

, 
.l 



1.3 Significance of the Study 

This s tudy may be usefu l from the point o[ view o f developing a lternative so lutions and s trategies in 

dea ling with probl ems that may negat ive ly affect of imp rov ing access in community partici pation in 

primary ed ucation. 

There fore. it is s ignificant: 

• To the schools in that it he lps them by findi ng the causes of or poo r com m unity partic ipation 

and suggestin g poss ible so lutions. T he findin gs suggest means o f gettin g utmost contri bution 

from the community. 

• To the communiti es in enabli ng them to know what is go ing on in school s and to take part in 

mak ing dcci sions o n schoo l affil irs. It also gives the community members th e chance to work 

with school s and ex press the ir va lues by suggest ing ways of c rcati ng good relati onshi p with 

schools and commun ity. 1t also enables them to improve the ir ch ildrcn 's learni ng and 

expanding schoo ls in the loca lity. 

• To the gove rnm ent in that the result s suggest ho w to crea te comm unity awareness and sense 

of ownership towa rds invo lvi ng in schoo l affa irs and sharing cost of education. 

• It a lso lays a base fo r intcrcsted indi viduals or o rganizatio ns fo r furt he r study in the 

fi c ld/a rea. 

In ge neral, th e study enables th e authorit ies , the communi ty and the school s to eva luate the status of 

school -comm un ity re latio nship and strivc ['o r better perfa rmance and to enhance access in education . 

1.4 Delim itation of the Study 

The major inten ti on of thi s study was to inves ti gate the status o f commun ity parti c ipation for 

improv ing access in primary educati o n of l-ladi ya zone /SNN PR. The study was delim ited to fa ur 

wo redas and twen ty primary schoo ls fro m zo ne admini strati o n. The study was a lso delimited on ly 

the government pri mary schools. 

1.5 Limitation of the Study 

One of thc major limitations of the researcher is tha t some respondents wcrc not w illing to till ing to 

fill out and rcturn the q uesti onnai rc on th e very expected time. 

, 
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The second lil11 itation that the researcher can state is that sO l11 e of the zone and wo reda educati on 

officia ls we re engaged in various l11eetings and it was not poss ible to get them eas il y for an 

interview. But. going until their homes. the researc her a ttempted to make the study as complete as 

poss ible. 

1.6 Definition of Key Terms 

For the purpose o f c larity and consistency in the study, the fo ll owing terms carry the respec ti ve 

defin i tions g i ven be low. 

COli/III t/n ity: peop le who li ve in a geograph ic o r catchment's area and whose children share the 

same schoo l. In thi s study community refers to the peoplc o r society in its ge nera l 

sense. It means al l the peop le incl udi ng those who have ch ildren in school and those 

who do not ha vc. 

COllllllt/nity Participation : Acti ve involve ment of tbe community in schoo l acti viti es in di ffe ren t 

fo rms. In thi s stud y community parti cipation and cOlllmunity invo lvemen t are used 

intcrchangeabl y. 

Kebele Edt/cation lind Train ing jJoard: A board whose mem bers are d rawn for m loca l counc ils, 

schoo l directors. parent-teachers associati ons, wo men and youth associat ions and 

teachers ' associations ' representati ves . The board is responsible among other things 

to over see the we ll functi oning of the school, to endorse thc school' s budget. to over 

see th e promot ion of teachers. to coo rdi nate parents. teachers. and students' relation 

and educational acti viti es (MOE. 2002 : 24) 

Non governlllent organization: Non-profit entiti es that provide service to membcrs o r client gro ups; 

and they inc lude grass roots organizations, such as community groups, re li gio us 

o rgani zatio ns. assoc iations. cooperat ives and private deve lopment organizati on 

(Webb and ct al.. 1995: 8) . 

Parent: Means a person who has a member of family lea rni ng in govern ment or public schoo l 

(PMAC. 1984 120). 

5 



Prill/lilY Education: Is educati on. which is given for eight years d uration, o ffering bas ic and genera l 

primary educat ion to prepare stude nts fo r fu rt her ge nera l and training (TGE. 1994: 

4). 

Woreda Education alld Training Board: A management board whose mcmbers are drawn from the 

KETB members, woreda teachers' wo men and yo uth assoc iat ions and educati ona l 

professiona ls with the purpose of mainl y ove rsee ing that education in their respecti ve 

Worcda is given qualitative ly and equitably; supervis ing that manpowe r, finance and 

fac iliti es al located to th c Wo reda are properl y util ized; devc loping and implementi ng 

various programs in orde r to strengthen edu cat ion and traini ng in the Woreda: see to 

it that fo rmal and non-formal education and tra ining are widely givc n in an integrated 

way (MOE. 2002: 20). 

Woreda: Refe rs to admin istrative sub di vision ofa zone. 

ZOlle: in Ethiopian context. refers to admin istra ti ve subdivision of the Federa l Governemtn 

established to supervise and manage Wo redas and schools found in the zo ne. 

1. 7 Organization of the Study 

This thesis compri ses fi ve chapters. Thc first chapter deals with the problem and its app roach which 

includcs the background of the study, statemcnt of the problem. significance of the study. 

delimitation and lim itation of thc study. and defi nition of key tcrms. The second chapter review of 

related literature. The third chapter presents research des ign and methodology of the stud y. The 

fourth dea ls with the presentati on and ana lys is of the data. SUlllmary, conclusions and 

recommendations are presented as the fifth chapter. In addi tion to thesc, bib liography, sample 

questionnaires, inte rviews and appendices are allached to the part of the thcs is. 

6 



CHAPTER TWO 

2. Review of Related Literatu re 

This chapter wi ll review thc lite ratu re on comm unity pa rti c ipation in educat ion with a pa rti cula r 

emphasis o n improving access to primary schools/ Education. 

2.1 What is Community Participation in Education'! 

The wo rd communi ty pa rticipation is a concept with two components. c01l1 mu nity and part icipation. 

The word communit y cou ld have d in~rcn t meanings in differcnt contex ts. For th e purposc of thi s 

stud y. community is defin ed as a concept comprisi ng of group of people living in the same area and 

sharing th e same valucs and organizati ons; a group 01' people sharing the same basic interests at any 

given time; and a group o f people targeted for interventions (I-I ai lm icaele (1996:) quoted in Gebre 

K idan (200 I: 18). 

Accordi ng to Bray (1987: II ), a comm unity can be de fi ned as a group of people who share soc ia l, 

economic and cultural interests. Its mcmbers recognize social ob ligat ions to each othe r. ho ld at leas t 

some common va lues, and share a n identity. He a lso dcfincd comm unity as. a geographic 

com1l1unil y refers to all indi v idua ls li ving in a village. rural district or urban suburb; et hnic. rac ia l 

and re li gions gro ups with in a wider soc iety; so urce comm unities sub-d ivide themsel ves by sex and 

age for particu la r purpose (ma les and fcma les. childre n. yo uth s, middle agcd and e lderl y); and a lso 

community can be defined accord ing to the ir occupations (commercia l companies, uni vcrsities and 

Illi ss io n run schoo ls. etc.). 

Genera ll y, when it is said community in education pa rticu larl y, it is refe rr ing to s tudent s, teachers, 

parents, and residents of the loca l comm un ity. 

To SUIll up, when it is sa id comm unit y in educat ion; it is re ferri ng to s tudents, teachers, parents, and 

residcnts o f the loca lity in general. 

With regardin g to participation, as s tated (Pau los, 2004: 74) participation has many Illeani ngs and 

Ill a~' be a Ill cans or an end. but in rea li ty . it is usuall y both. Invo lv ing peo ple in order to increase 

awareness. empower, bu il d capac ity, or ex pand righ ts and duti cs maY,be an cnd in itse lf'. but it may 

al so [unction as an instrumental means for accompl ishi ng a spec ific task o r a tool for others to 

ensure that what they w ant is accomplished. Tn other words, parti c ipa ti o n is the active in volvement 



of the cOlTImu nity in rea l decis ion mak ing. Co mmu nity partic ipation is . thcrefore a socia l process by 

whi ch spec ific gro ups of peop le li vi ng in a defi ned geographi ca l area actively pursue identili cat io n 

of thei r needs and make dec is ions and work toge ther to mee t thc ir sha red nceds. 

Emphasizi ng the im po rtance o f parti cipation in primary education, UNICEF, ( 1982: 6) states th at 

the invo lvemen t of parents and the community is c ruc ial. It is cruc ial not onl y in term s of necessary 

ownershi p o f the prog ramme and but a lso for its indi spensab le accountability at the loca l level. The 

truc parti c ipation is to create a nd g rant a uthority to loca l plann ing and management structures that 

lead to community ownersh ip of the programme. 

In additio n S haeffer (1994: IS) also noted that the concep t of partic ipati on as active participation 

co mprises of the idea o f streng then ing the power oC the loca l peop le to take the in itia ti ve in the 

deci s io n oC fo rmulatin g and implemcnting acti viti es and programmes pertain ing to the ir own a ffairs . 

Parti c ipatio n in this connection recogn izes that the people at the grass root leve l can be creators and 

fruitful partners in deve lopment. E ncourag ing active part ic ipation in thi s case means institut ing a 

partnershi p and relationship among the vario us agents of development, especiall y between 

benefi c iari es and those inte rvening fro m the out s ide. 
- . \ 

To meet· the co m mo n in terest and objecti ves o f the commun ity and th e schoo ls, the fai th in 

education as an ins trum ent for hu ma n deve lopment is essential. Parents and other citi zens who see 

no rea l need for education can not be easi ly enlisted as supporters o f sc hool. T hus, the schools· 

objecti ves to provide ch ildren with qua lity educatio n and the communities· wishes of better 

ed uca ti o n fo r their ch ildren can not be real izcd un less th e two parti es c reate an understandi ng o f 

eac h oth er and bu ild a constructi vc relati onship (I-licks, 1956) . To suppo rt thi s point , Aya lew 

( 1991: II) has written that schoo ls have much c loser and intima te relation to and more freque nt 

interactio n with com munity. The pa rents have greater concern wit h the way these sc hools a rc 

treat ing the ir children. The iss ue o f school and community re lations. thus; e nfo rces the whole­

society wo rk togethe r. 

When the re is m utual unde rs tanding and co nce rn about each othcr between school s and 

communitics, the edu cati on of ch ildren improves. As F ull an (J 992:27) wrot e, the c lose r the parent to 

the education of the chi ld is. th e greater thc impact it has on chil d development and ed ucat iona l 

achi evement. A commun ity' s good w ill and fa vo r a lone are powerful eno ugh to move a . fa ir" school 
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to be a 'good' onc and a 'good ' schoo l in to a 'great ' one (Poston, Stonc and Muther. 1992:2). If 

schoo ls and commun it ies arc interlinked with each other. can bring about changes in schools. 

If a commu nity is to partic ipate e ffect ive ly, its members havc to understand th at it is thei r own issue 

to work with schools and they must deve lop their own ways of dea ling with them. However, f'or thi s 

to happen. there is o ft en a need fi rst to strengthen people's analytical and planning skill s (Hagman 

et. at. 1998:22). Thus, as schoo ls are the concerns of the comm unity, it shoul d be kn own that 

communi ty has the ro le to play in pl anning what to do and how to do in schools. 

As UNICEF ( 1986 : I) states that, fo r greater clarifi cation several d iffe rent degrees (levels) of 

participation in deve lopment can be described as: invo lvement through the morc use of a service, 

Illoney. mater ials and labor, parents' meetings at school, invo lvement tlu'ough consultation on a 

parti cular issue. participation in the deli very o f a service. participati on in real dec is ion making at 

every stage such as idc ntifi cati on of problcms; the study o f feasibi lity. planni ng; implcmentati on and 

evaluati on. 

In the case of Ethiopia. taking cOlllmunity participation as one of its strategies that should be used in 

achiev ing the cnvisaged educati on goa ls, the country puts the rollowing poss ible o rgan izationa l 

structures in its ESDI' im plementati on manual (ESOP. 1998:45-46). One is the ex isting vill age level 

orga ni zations such as vill age deve lopment cOlillni'ttee, it church group, a fu nctional literacy class and 

NGO's already invo lved in community o rgan izations which could be used to promote school 

learni ng acti viti es. Another useful structure is the schoo l committee in vo lving members of the 

schoo l admi nistration. representatives of Kebeles or Woreda Educati on and Training Boards, 

teachers and comm unity members who have contributed signifi cantly to th e deve lopment o r 

education in genera l and to the schools in parti cular. The Woreda education Board is responsible 1'0 1' 

thc ovcr all gui da nce and supervision of educati on in the Wo reda. Other local orga ni zations such as 

womcn's assoc iations. youth assoc iati ons and others cstab lished at Woreda levels could be invo lved 

in arrairs like increasing girls' e ll1'o llment. improving qua lity o r educatio n and promoting sharin g of 

experi encc with Woredas and zo nes. 

~- Ill. 2005:20-2 1) that, communiti es and PTAs arc play ing importan t ro les in a ll 

aspccts or education from rai s ing resources to managing schools. Rcsources are mob il ized 1'01' 

buil d ing classroo ms and schoo ls. PTAs arc acti ve in ra ising the awareness o rthe general community 

on the benefit s of educati on and in encouraging parcnts to send their chi ldrc n to school so as to 



Increase access and reduce dropout. Fi nancial recourses are rai sed and used to purchase basic 

eq uipment and materi a ls, to hire and cven to pay contract teachers. I'TAs are invo lved in schoo l 

managc men t. prepar ing annua l pl ans. fo llow-u p d isc ipl ina ry cases. Hence. comm uniti es arc fund ing 

new school bui ld ings. bui ld ing teachers' houses, runnin g non-Io rmal educati on initi at ives , and 

encouraging girl s to go to schoo l and be retained in school unt il they complete a g iven education 

leve l. PTAs and communiti es still need further capac ity enhancemen t in carrying out quality support 

to help schools to fun cti on as des ired. 

To genera li ze . communiti es that are c lose ly in volved with the ir schoo ls th ink of th e school as 

be longing to th em and make it part of the ir li ves. 

2.2 The Rationale fOI- Community Participation 

In most third world countries, according to Fri edman ( 1984: I); Bray ( 1986: 167); and Bray 

( 198 7: 15). community parti c ipation is imperati ve when the governments. or the community alo ne. 

possess inefficient resources to prov ide primary education . 

When community members parti cipate in schoo l affairs, they learn what prob lems prevail in schoo ls 

and what they can do to so lve the problems. Thus, they make efforts which are the means fo r 

shari ng the burden o f the govern ment. If the schools and the community work together. they deve lop 

mutual understanding which brings about the benefit to the two parti es. As community comes to 

school and take the ro le in school programmes. a whole range of resources may be uncovered which 

were not ava il ab le before . In addi ti on. as the schools and communiti es get close together, teachers 

arc acco rded more respect (C ummings and Da ll , 1995: II 0). Thi s imp li es that the more attachme nt 

of schoo ls to the communit ies, the more confidence one party deve lops on the o ther. 

Accordin g to Shaeffer ( 199 1) in Mc Donough and whee ler. (1998: I 0) sta ted as increased community 

participa tion in schools has remarkable results . It makes schoo ls more relevance to loca l needs and 

cond itions, community monitoring makes schools more effi cient. s tude nts devel op more se lf~ 

confide nce and awa reness, teachers and princ ipals develop leadership ab iliti es , and communit ies 

may sec schoo ls more va luab le. T his paren tal invo lve ment is likely to be achi eved ifit is in the ways 

that arc recognized by the school as the engagement in the teaching process. For th is to happen. 

however. parents and cOlllmunity members must fee l com fo rtable with the stalTand the school. And 

also schools wo rking with the community members are that create an opportunity [or schoo ls to gain 

access to th e people in d iffe rent gove rnment authorities. 
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In addition to, the most importan t and inclusive rationales for parents and community participation 

in educational acti viti es according to UNICEf (1982 :20-34) Mars h ( 1988:84); Wolfendale ( 1992:7-

8): and Ganjanayakc (1993:4) are : all paren ts ca re about the ir chi ldre n's we i-fare and wei-be ing; 

want to do what they believe to be in the ir chi ld 's best intercsts; want to cooperate; respond to 

invitations to parti cipate in educat ion system ifthcy can sce the bene fi t to th cir child . They are also 

the pri me educators orand expe rts on thei r children. 

$Si ncc, cducation being a matter of human right, a key to human, social and nationa l development 

can not be Icft to the wil l and capac ity of the government. It is also for communiti es to take active 

part in influencing policies, tak ing loca l deci sions and also contribu ting rcsources to the 

development of educati on. The need for expanding education, increasi ng investment, enhanci ng 

quality , ensuring increased access with equity, reducing wastage and creating a broad-based and 

active support for education in Ethiop ia cal ls for susta inable community partic ipation (Paulos, 2004: 

76). 

2.3 Majo r Actors in Education 

The major actors of education are teachers, head teachers. and loca l educationa l offic ia ls, parents. 

leaders of the loca l comm unity, community associations, and non-governmental organizations 

(NGOs), private enterpri ses and universiti es (S haeffe r, 1994:32). From these, I will focuse 

on [our major actors such as the government, the school, the community and the non-go vernmcntal 

orga ni zat ions INGOs. 

2.3.1 The Government 

A government and its officials can be affected by the po liti ca l and ad mini strative sides of it in 

reacting more partic ipatory approach to developmen t. Thc politics of a nation wishes to encourage 

participation. the administrative s ide of government may do the opposite. 

In support ing thc above idea Shaeffer, ( 1994: I I) states that in thc educat ion mini strics, fo r examplc. 

thc burcaucracies and burcaucrats may bc e ffective managers of top-down dcve lopment projects and 

programs but they also may posses characteri stics, which work against more participatory 

approac hes to development. I-Ie identified the characteristi cs as: limited knowledge of sensi ti vity to 

communit y cond itions and standard ized and reuti li zed governmental structu res and procedurcs; 

limited fina nc ial and hu man rcsources; inOexiblc procedures and planning, decisio n-making 
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im plcmcn tation , eva luating, accountability and particular weakness o r the intermcd iate (regional. 

dis tri ct. sub-di stri ct) level of government. Thi s can Icad to th e di scouragement of and cven the fea r 

of di ve rsity and local initi ati ves , the avo idance of open consultation and interaction, except with 

other professional speakin g the same language and the des ire to contro l inrormation , events and 

people. 

2.3.2 Thc School: Principals and Tcachcrs 

School s are a part of the greater social system of the community. People in the community have the 

ri ght not on ly to be informed about school happen ings but al so to be engaged in these happenings. J f 

school personnel do not use avai labl e means to interact with members of the community, the schoo l 

wi ll become stati c and unresponsive to changing community and soc ial needs. Principa ls need to 

ana lyze the ir ex isting public relations activities in li ght o f the comm unity being served, but in some, 

principa ls arc seen as the lowest end of the government bureaucracy. trusted to carry out its 

admini strati ve tasks and deli ver its educational instruct ions to teachers; they may thererore, share 

many o f the characteristics o f the government administrators. On other contexts. howevcr, principals 

are primaril y responsi ble for pedagogica l issues with adm inistrati ve tasks added on. but generall y 

treated by the bureaucracy in the same way as teachers. 

Accordin g to Cohn and Rossmill er ( 1987). teachers often considcr themse lves maste rs or mistress o f 

the ir classrooms, a lrcady traincd and certifi ed, and there rore little interested either in rece iving 

advice rrom superviso rs or in sharing experiences with peers. They also often di squalify the 

experiencc o f parents and rej ect or even fear th eir involvement is issues rel ated to teaching and 

learning. 

Similarly, although teachers often have considerabl e knowledge o f their pupils, of the local 

cnv ironment. and o f what is Ceas ible and useful in the context of the loca l school. Thi s ex peri ence is 

ofien ignored both by the centra l bureaucracy and by local offic ia ls. superviso rs and even head 

teachers. They also added, more generall y, schoo ls are often on ly' loose ly couplcd' to the larger 

system. Wh ile they are part of a net work of central, reg iona l and loca l in terests. and heavil y 

dependent on complementary inst itutions and sub-systems (training co lleges, examination system. 

curri cul um development centers), they are often only weakl y linked at the end of a long chain o f 

command. to thi s bureaucracy. This makes the success of any cent ral and standard ized reform 

prob lematic at the schoo l leve l. 
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2.3.3 Thc Community: Pal'cnts and Local Communitics 

According to Bray (1996:4-6), especia lly in socia ll y and economica ll y marginal regions. 

communiti es are generall y not deeply in volved as ex tern al actors in 10 rmal education. Thi s may be 

true fo r parents of ch ild ren in school depending on the nat ure o f the community. What ever 

invo lvements there ma y be, they tend to be largely ex tracti ve in nat ure and often limited to the 

provision of resources- money, material and labor. Other, more substanti al in volvement in terms of 

consultat ion or manage ment or control in the diagnosi s of needs, th e deve lopment and 

implementation of school pol ic ies, the design of educat iona l content, or the del ive ry or evaluation of" 

such contcnt is usua lly seri ously. 

Constrained either because of the energies consumed in the community's struggle for surviva l or 

because of the school 's lack of interest in or resistance to community or parenta l invo lvement in 

what arc o ft en seen as spec iali zed and professional matters. Thi s can be true even though 

communitics often have strengthens of their ~n energy, resources, know ledge, and experi encc 

potentially useful in deve lopment programs. 

Thus. the li fe of the schoo l should not remain fundamcntally different fro m th e life of the 

commun ity. The school should provide the necessary model by be ing itse lf a working and producing 

community; if sehoo ls are to prepare chi ldren effecti vely fo r partic ipation in their cO II'llluniti es they 

themselves must become econom ic as well as social and educational communiti es. 

2.3.4 Non-Govcrnmcntal Organization/NGOs 

Resea rchers like Ha ll (n.d). Wi lls (1990) , OECD (1988), and Piney (1983) Fakih ( 1991), Tandon 

( 1993) as cited in Shae f1er (1994: 45-46), have g iven the fo llowing class ificati ons to NGOs: as 

organi zations ran ging from sma ll village leve l associations through national insti tut ions. grassroots 

orga ni zati ons of the poor and popular sectors o f (peasants; tribes; women and labo rer and non- profit 

private organi zation) profit making organizations (fo undations. churches and mi ssions; medi ca l 

organ iza tions and hosp ital s; unions and pro fess ional organi zations, bus iness and commercial 

entcrprises and coopcrati ve and cultural groups) sec toral; integrative, action o ri ented-research based, 

educat ional bodies. policy organi zations. po liti call y focu sed or an y combination of these. 

conform ist, reformist. and transforms or emancipatory organ ization and public rather than pr ivate 

institutions part of the public domain of govern ance by civil society. 
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Although. marc elaboratcd by shaeffcr as. they generally dcvelop as the resu lt of community 

support. are ab le to tap local knowledge and resourccs, and usuall y have a small core o f paid staff 

and (often) many volunteers. They are ge nerall y concerned with empowerin g the poor and the 

oppressed; with buildi ng and strengthening people's organi za tions and community associations and 

with promoting democratic practices and processes. 

As Zegeye Asfaw (2000) cited in Geb re Kidan (200 1 :34), the NGOs sector in Ethiop ian situation, 

stated that a pos iti ve attitude starts towards gove nUll ent policies in their demands to get involved 

and consulted on a nat ional issues. Further more, a considerab le number community based national 

NGOs have also emerged aftcr the fall of the Mil itary Regime due to relat ive pcace and stability. 

Both national and international NGOs currentl y operat ing in Eth iopia arc, on the one hand, d irectly 

invo lved in food sccurity, social sector enhancement and cnvironmental re habilitati on, etc and some 

other NG Os are. on tbe other hand engaged in buman ri ghts, democracy and governance, poli cy 

rcsea rch and advocacy. 

Supporting this po in t, Dagncw Esbe le (2000: 16) points out that thc government o f Ethiopia 

considers NG Os as good partners in so far as thei r acts are compatib le with the over a ll national 

policy. Hence, they meani ngfully contribute to the national efforts mainl y in terms of building loca l 

capaciti es with special emphasi s on grass root levc ls . 

2.4 Some of the Areas for Community Pa.-ticipation 

Accordi ng to Gov inda (1995: 44) the concept of community participation in cducati onal 

management, planning. decision makin g, and monitoring and eva luation of educational facil it ies has 

ga incd wide popularity during the last decades. 8ecause of thi s, educational planncrs and policy 

makers are convinced on the fact the in tended beneficiaries must bc invo lved in efforts to change 

and improvc thei r life through primary education. wb ich is tbe best instrument. Such an approach in 

fac t would rcquired decentralization 0[' education system and transfer of significant powers and 

autborities dircctl y to tbe loca l comm unity members . But it sbould be done witb cons iderable ca re in 

defining th e rol es and responsibilities of both tbe central governl1l ent and local community 

members. 
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2.4.1 Managerial Activ ities 

T'hc teaching- Ica rn ing proccss. beyond the in te racti on bc tween the student and the teache r, de pends 

on the support. fo llow up and re lat ions among educational pro fess ionals. parents, the community 

and the government. 

In most educa ti on systcms, the head teachers are respons ible for the day-today activ iti es of runnin g 

thei r schoo ls, But, as ind icated in (MOE, 2002 : 22-23) the KET B members are responsible to 

appro ve the annual pla n and budget of schools; fo llow up the implementati on, dev ise and effect 

mcchanisms wherc by schools could boost the ir interna l incomes, conduct awa reness ra ising to 

scnsitive thc community about the need to send their school-age children to schoo ls and not to drop 

out, supervise and contro l that the d irecto r. teachc rs and the support sta ff of the schoo l wo rk 

together for the preva lence of a smooth teaching- learning process, plan. coordi nate and e ffect 

mechani sms whe re by the local communi ty cou ld extend fina ncia l and mate ri al contrib ution [or 

construction and ex pansion o f schoo ls and other re levant acti viti es, mobili ze the local cOlllmuni ty to 

cxtend fi nanc ial material , la bor. etc con tributi on to build the capacity of the schoo ls and enhance the 

educational acti viti cs in their loca lity and when new schools are decided to be bui lt in the area by 

the gove rn ment. d raw requirements that make a certai n p lace elig ible to host the construction of the 

schools; etc, 

In add ition to thi s Bray (I 989 : 37) states that, in man y areas cOlllmun ity in volvement in manageri al 

act iviti es includes school constructi on, mai ntenance, procurement of educat ional equ ipment and 

materi als, and employment of teachers has resulted in a susta inable contributi on and the resul ts arc 

highl y cncouraging, 

Genera ll y. the ma in fu nc ti on of the school boards IKETBs are: supe rvisi ng the prope r running of the 

schooL endorsing annua l p lan and budget, ove r sec ing that appropri ate cultu re is re ll ected in the 

schooL working towards better relat ionship between the school and cO lllmuni ty, finding ways and 

means of increasing the revenue generating capac ity of the school, ensuring that approp riate 

d iscip line is ma inta ined in the school and participati ng in the promoti on of teachers (ESDP, 1998: 

46) 
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2.4.2 Planning 

Educat iona l planning gives de finite d irect ion and purpose to the accompl ishment of activi ties. The 

signifi cance of planning in any activ ities, Croply ( 1980: 67) states as: 

Planning tries 10 achieve a rational matching of proposed goals with available 

knowledge 0/ realty and probable ca/./sal relationship. Planning process usua/~)I 

allempt to trans/orm needs and aspirations into goals. adjusling them available 

resources and technology. 

Therefore. in plann ing fo r educational services. initi a ll y, what the system would like to be supported 

from the loca l community. and what local community actuall y can ab le to give the system should be 

clea rl y desc ri bed. To fulfill this obli gation both the educational leaders and local community 

representat ives should plan coopera ti vely. This is because, the local com munity knows the needs 

and problems more than others. 

Supporti ng the above idea, Zaudneh ( 1964: I I) c lea rl y dcscribed the importance of local community 

in educati onal planning invo lving as: 

The 1110st effective way 0/ keeping parenls and comnnmily parl icipalion is to involve 

Ihem in Ihe planning aClivities and problems o/Ihe school. Lack of underYlanding on 

Ihe pari 0/ benefiCiaries betl veen \IIhal and how Ihe schools leaching, ",hal Ihe 

schools actually accomplish is uyually due 10 school .f{Jilure 10 include the local 

cOlliminules in Ihe planning periods. 

Supporti ng. the importance of communi ty in vol vement in planning. Malo ne ( 1997) Cited in A wash 

G. (2001: 35) desc ribes the importance o r community involvement in plann ing and dec ision mak ing 

as foll ows: commun ity-people arc in each phase o f plann ing, implementing. ex panding and 

main ta ining the ir programme. They dec ide who the learners will be. They se lect and support the ir 

own teachers. They are invo lved in the producti on of their own read ing material s and in bui lding 

and maintaining class rooms. Because community people plan and implement their own 

program mes. the programmes are developed to meet spec i fic interests. necds and goa ls of the 

lea rne rs. 

2.4.3 Decision Making 

[n the educati on secto r. e ffort s have been made to deepen decentral iza ti on to school level. Decision 

making is being shirted from rcgions and zones to Woredas and mun icipalities and further to school 

to improve direct response and serv ice de li ve ry (ES OP-III. 2005: 20). 
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With thi s. in mind . Ki-Zerbo ( 1990: 86) statcs that the cducation system should not be regarded as a 

branch of bu reaucracy. Instead . it should be a sub systcm hi ghl y in teract ive with a ll other parts of 

thc social wholc. The poi nt is to g ive pup il s, pa rents and teachers respons ibility over their own 

a/Jairs. to the point of enab ling them to adm in ister the education system on their own within the 

contcx t of natura l or con tractual communiti es . This assumption of responsib ility must necessaril y 

embrace three indi spensab le areas: participation in design and deci s ion-making processes; regul ar, 

structu red in vo lvement in the process of management and eval uatio n; and fi na ll y. {i nanc ia l 

accountability with regard to both income and contri but ions. 

Thi s invo lves a mechanism where each person is represented equ itabl y and is able to in fl uence the 

dec isions o f the group by voting or through a system that fac ilitates a Conesus. Si nce socia l and 

economic con trad ictions characteri ze the relati onships betwee n the soc io-economic groups that 

compose a villagc community appropriate mechani sms fo r ensuring the participat ion of a ll the 

di fferent groups with in a community in the deci sion making process need to be ca refu ll y worked 

out by the community (V incent, 1989:8). 

2.4.4 Monitoring and Evaluation 

The community can give to schoo l important information that might not get from any other sources 

from thei r dai ly observati ons. But the cha ll enging thing hcre is to come up with th e type o f 

info rmation required to monito r and eva luate the perfo rmancc of the schoo l, teachers and students. 

Such types of informati on are not easy to collcct li ke thc quantitat ive thi ngs that might bc ab le to do. 

Similarl y. Vinc ien t (1989) cited in Awash G. (200 1 :36), participation in monitoring and eva luation 

can be crfective only when the members of the community are provided with the information they 

arc entit led to. especia lly in respect to the use o f resources and di strib utio n of benefits. Participation 

in monitoring and eval uation prov ides a counter-ba lance to the dominance of the leadership who are 

held accoun tab le for the ir actions through such process. 

2.5 Com munity Participation in Schoollmp.-ovcmcnt Efforts 

Community participation in schools has to be viewed not onl y from the view point of mobi li zing 

resources for schools. but a lso as a matter of ri gh t as well as ob li gation on the part of communit y. 

COlllmunity in vo lvelllent is centra l to effectivc school s. School-comlllunity is a two-ways street. 
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Local cOllllllunity can increase thc resourccs of schoo ls by providi ng contribut ions (in ki nd or in 

cash) and by parti cipating in school cOllllllun ity acti viti es. 

2.5.1 School Buildings and Infrastructure 

School building and infrastructure are SOllle of the areas 111 which the schools get the benefit of 

comillunity participation. This includes construction of new schools, renovat ion or main tenance of 

ex isting build ings and infhlstructure. 

As staled in ed ucation sector developlllcnt progralllillc imple illentation Illanual (MOE, 1998) cited in 

Getachew (200 I: 2 1), in construction of new schoo ls, community partic ipation includes se lection of 

appropri ate site fo r construction. The local people know the arcas which are sa fe and free from 

harillful an imals, insects; safe for girl s as we ll as the ava ilab ility of watcr, gra ve l and other building 

Illaterials. Communiti es can carry out some of preliminary works relating to constructi on such as 

leveling the ground and drainage. It is not only in actua l schoo l construct ion that the community 

participates but also it ean play an acti ve role in supervision of' the qual ity of construct ion and the 

Illaterial s used for it. 

The role of local community is vi tal in the construction and main tenance of schoo ls in order to 

improve educational services to their citizens. According to Waston (1988) as ci ted in Temesgen 

(2002: 55), schoo l construction and Illaintenance work are greatl y the responsibiliti es of parents and 

comm unity at largc. [n support of this. Kelly ( 199 1: 2) asserts thal parents and community 

invol vcment in the construction and Illaintenance of school bu ilding is csscntial to proillote citi zen's 

chance in ge tting at least prilllary educat ion. World J3ank (1990 : 14) added in thi s point, in thc 

developing countries, schoo l buildi ngs that are particularl y related to extended acccss to children is 

an obvious and necessary response to the inadequate number of schoo ls. Hence, it is diffi cult , if not 

imposs ible. to separate educationa l activities [i'om bui lding, eq uiPlllent and faci liti es in which and 

by which it opcrates (Poston. Stone and Muthcr, 1992: 10). 
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Loca l community parti c ipatio n in primary schoo ls cons truction and ma intenance in the devc loping 

countri es in part icular is become a topic amongst many o ther issues. On thi s bas is, Carron 

( 1996: 114 ) points out: 

Ihe burden at building schools is being shified more and more /0 Ihe coml1luni/y 
and /0 the pupils ' parents, even Ihough Iheir own resources are grea/ly velY limiled 
Parents in rural zones participate in cons/rue/ion 0/ schools and provide lables, 
benches ... lor (heir children. 

Thcrcfo re. the educat ion system to continue functioning, constru cti on of new buildings and 

maintenance of the existing infrastructure which need active participation of the loca l community 

has to be conducted. If the education system in the deve loping countries lacks act ive community 

in vo lvcment in constru cti on and maintenance of the schoo l buildings. the education system will 

either fail to address the interest of citizens needing education or w ill be fo r very low quality. 

2.5.2 Educational Access 

With regarding the definit ion of access, MOE, (2004: 19) s tates that. access is the ri ght of entry, ri ght 

to use or getting into. Access in te rms of cnrollment is ha ving school s near by and g iving 

opportunity boys and g irl s to go to school. Even. when the schools are bu ilt children may not come. 

Access in thi s case is al so to find means and ways of gett ing ch il dren into these schoo ls. Thi s cou ld 

be through campaign or creati ng awa reness of parents. Once students are in school access means 

gettin g text books and othe r resources needed for learnin g. for thi s reason schoo ls arc built in near 

by com mun it ies so that c hildren can easil y and sa fely go to school. Parents a lso feel comfortable to 

send their children Idau ghters to schoo l. However not a ll areas have such types of schoo l near by. 

Especia ll y in rural and peri phery areas much more has to be don e to get schoo ls near by. 

In li ne with thi s. A lemaye hu (2000: 2 1) stated that, access al so refe rs to prov ision of educational 

opportunities fo r th ose deprived groups. These disadvantaged segmcnts of socie ty include children 

li ving in the areas witho ut schoo l or any alte rnative learning fac iliti es. children in the areas where 

there are school s. but, can not be a bl e to join them due to certain difJi cultics, children living in the 

areas where schoo l do not posses adeq uate number to faci lities, teachers and other basic amenities. 

One may create access to schoo ling for these children. But, the enrol lment by it self does not mean 

an ythin g. The enro ll ed child is required to be in that school until he/she comple tes a certain standard 

gradc leve l to be lite rate. 
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In vicw of thi s. one of the indices that measure the sca le of the ex pans ion of educat ion is the 

pereen tagc of the school age chi ldren that are actuall y enro ll ed in school. 13ased on this criterion. 

Ethiop ia was at thc timc of the formu la ti on of the Ed ucati on and Training po licy fa r behind most of 

thc other states. In terms of the expansion of elementary school. many African countri es that arc 

ge nerall y considered to be poor had traveled great d istance in thi s regard and had 60-70 percent of 

thei r school age childre n enro ll ed in e lementary schoo ls. On the other hand . 1.9 million or only 20 

percent of the school age children had the opportunity to attend first to six grade educat ion in 

Ethi opia. Even by Afri can standards, in terms of ex pans ion of educational opportunity, Eth iop ia had 

ext remely lagged behind. Considering the physical and demographic size of the country, it was not 

only the number of schoo ls were limitcd but were al so concentrated mainly in urban areas. As a 

result the bul k of the overwhelming popu latio n had virtuall y no access to cdueation (MOE, 2002:9). 

In supporti ng the above idea, the educat ional access problems in Et hi op ia, Ed ucation sector 

Development program-Ill (MOE, ESDP-IIl , 2005: 36) dcsc ribes that the limited access requires 

children in rura l areas to travel long d istance to schoo ls, which is detrimenta l for enrollment, 

part icul a rl y for g irl s; hence to reducc di stance traveled and enhance acccss to children it is 

imperative to promote a variety of low cost constructi on des igns and getting the schoo ls to thc ch ild . 

In thi s regard. the cha llcnge is not just that of build ing schoo ls in a ll parts of the country, but also to 

ensure that local communities use the schools to fu ll capacity. 

Wi th respec t to expandi ng of uni ve rsa l primary education IUPE, Achievi ng the Millennium 

Development Goal s in A fri ca Global poverty Report ADB (2002: 3-4) sates that the conference on 

educat ion fo r al l. held in .Jomtien Tha il and in 1990, Pledged to ach ieve universa l primary educat ion 

by 2000. But in 1999 there were si II 120 mil I ion primary school age chi Id ren not in schoo l. three­

quarters of them in south As ia and sub-Sahara Africa. The Millenn ium Development Goals set the 

more rea li stic bu t still diflicu lt deadline of 20 15 for a ll children to compl ete a full course of primary 

schoo li ng. Tn many places school fa il to enroll all ch ildren or to reta in the m, and there can be large 

gap bctween repo rted enrol lment attendance. and cO lll pletion rates. Abo ut 80 developing countri es 

have built sufficient schools to placc all of thei r prilllary age children, but only about 27 of those 

countri es retain at least 9S percent of the age group through to compl et ion of prilllary education. 

Since 1990. 17 developing countri es have seen completi on rates stagnant or dec line. Progress has 

been greatest in Ill iddle- incoille countries and s lowest in the low- income countries of south Asia and 

Sub-Saharan Afr ica. 
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Despite thi s fact , Ethiopia substant ially lags behind most countries in Sub-Sahara Africa in terms of 

convcrge and di stribution. Therefo re, th e dimens ion of achieving uni ve rsal primary education in 

Ethiopia is cha ll enged from the perspecti ve of coverage, e fficienc y of government budget and 

quality of the school systems. But it demands of more in community in vo lve ment in thi s case. 

(Mi llennium Deve lopment Go las Report vo l. I. MOFED. 2004: 3). 

However. look ing into the regional perspective, the gap in thc GER at primary leve l is very wide. 

For instance in 2004105 Addis A baba and Gamba ll a, have GER of over 125% whil e th e GER for 

Amhara, SNNPR and Diredawa , ranges from 75 .9% to 80.3'%. The two predomi nantly pastorali st 

reg ions, Afar and Somali , have 17. 1 % and 20% GER respectivel y. A lthough there is an encouragi ng 

progress in enrollment the variations between reg ions evidently demonstrate that there is a lot to do 

to achi eve UPE and ma intain equity among regions (ES DP-III , 2005:8) 

2.6 Types and Levels of Comm unity l>articipation 

2.6.1 Types of Community Participation 

The task of expanding and promot ing educat ion as we ll as improving the qua lity o f cducation should 

not be set aside to the government a lone. It is necessary to devise a viable mechan ism where by the 

communit y pa rli c ipates in the construction. expansion and renovation of' schools as well as in the 

suppl y of educationa l mate ri als. The commun ity should parti c ipate in various stages of the st ud y 

startin g [i'om its planning to information gatheri ng and addressing the preva iling prob lems. 

Concern ing to types of participation of community in education in general and primary education in 

particular, B ESO-II/ Project (2003: 2 1) stated as development of school ing, construct ion of new 

buildings. su pervision , di rect labo r part ic ipation. beautification o f the school compound, 

maintenance and up-kee p. in creasing enrollment of boys and girl s and im proving access and quality 

of educat ion arc some of the types 0 r commu nity participa tion . 

[n ge neral, communi ties can support the schoo l in finance , material in kind and in ideas vo luntaril y. 

2.6.2 Levels of Community Participation 

Communi ty part icipati on in educat ion li es on a cont inuum ranging from a h igh leve l of participation 

to nominal partici pati on. Thi s va ri a tion depends on Illany fac to rs. including the type of educati on. 
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style of manage mcnt, leve l of empowcrment. and the soc io-cultural contcx t of thc community 

(Gajanayak, 1993 :5). 

On th c other hand , .fohston (1982:203) idcntifi ed six levels of community participati on, namely; 

participation in responsc to an order or to force; vo luntary participation stimulated by reward ; 

vo luntary part icipation promoted by awarcness; participation by giving suggestions and making 

criti cisms aimed at improvcmcnt of an activity ; participation by taki ng initi atives; and participating 

through crcati vi ty. Among the above mentioned levels of community parti c ipati on. thc last two 

levels re ncct participat ion of a more fundamental and s ignifi cant nature, because the participants 

have chance to propose their own set of priorities which may even be different, not on ly in terms of 

priorities but a lso in va lues to that o f imposed proposa l. 

2.7 Strategies for Enhancing Community Participation in Education 

As sugges ted by Orstein (1983:38) cited in Temesgen (2002: 27)that stimu lating and encouraging 

parents to deve lop a sense o f ownership. so that they play ro les in the education of their ch ildren. 

teachi ng th cm new skill s and concepts in education and to enable both parents and educational 

official s work together in identi fy ing ed ucational problems to come up with so lutions that are likely 

to bene fi cia l to a ll conce rned are some of ways to secure high level of community participation to 

improve access in primary education to their children. Thus, cach leve l and step should be clea rl y 

understood to mai ntain rea l community participation. This is because, the success of educational 

activity would certa inly depend on the ge nuine and unfa iling parti cipat ion of the benefic ia ri es. The 

benefi cia ri cs genuine and unfa iling participation for improving access o f primary education to thcir 

childrcn . according to UN ICEf ( 1982: 30-34) enables thcm to accomp li sh morc. increase thc 

effectivencss of the serviccs; promote flJrther dc ve lopmcnt; cncouragc a sense of responsibi lity: 

assures th c fe lt needs oC the participants and ensurc the appropriatencss of things done. Moreover, it 

ai ms at freeing the part icipants from dependence on a ' monopoly' o f expertise controll ed by 

pro Cess iona ls and makcs parti cipan ts more knowledgeabl e of the course of the ir problems how they 

call take thcm. 

Not all community members, ho wever. know why. what and how to parti cipate in education-relatcd 

act iviti es and not a ll education administrators activity encourage and di rect community 

parti cipati on. As agreed by several research findings. communi ty participation shou ld be both fair 
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and econom ical ly neutral which ne ither di scouraged primary schoo l enrollment nor the use of' 

cducatio nal matcrials in schools for the good of not hi ng. 

In other words, high loca l taxes. which damagc ob ligatory fecs or contribut ions that negative ly 

affect primary school enrollment sho uld be avo ided. This is because, they can have negat ive impact 

on the enro ll ll1ent of poor ch ildren in part ic ul ar. T hese efforts to mobi lize committed local 

comm uni ty parti cipatio n shoul d rely on vo luntary contri buti ons and fo ll owed by incentives 

( I.ock hccd and Ve rspoor 1991: 197). 

Accord ing to the strategy of ES DP- 11 1(2005 :29), the way to increase access to and enhance the 

coverage of primary ed ucation was through the construction o f hi gh cost schools even in low density 

pop ul ation areas with low student secti on ra tios . Thi s was done in the nall1 e of quality assurance. 

Such practi ces must now be scrutin ized and so lutions found to ll1 axill1 ize the use of ava ilab le and 

scarcc resources. To increase access to basic prill1ary education. altcrnate approaches such as low 

cost schoo ls. one c lass rOOIl1 schoo l. multi-gradc classroom school s, c tc. fo r fi rst cycle primary wi ll 

be cncouraged. 

As (Watson, 1988), s tated that, one way of enhancing cOll1 ll1un ity participat ion is to in volve parents 

in cstab lishing a good relationship between the school and the home for the benefi t of the ch ild. 

Educati ng the ch ild ren is the responsibil ity of both parcnts and the schoo l. Hence. there is the need 

for frcquent contact bctween teachers and pa rents as regards the educational advancell1ent of the 

child. Parents ll1ay also assist wi th instruc ti on of childrcn. Therefo re, thc cstab lishll1ent of parent 

teacher associatio ns is an important cOll1 ponent of cOll1 ll1unity partic ipati on. 

2.8 Some Expel'iences of Loeal Communi ty Pa rtic ipation 

2.8.1 Ex pe riences of other Countl'ics 

According to Shacffe r (1994:97-98). based on case studics of participato ry approaches in Asia. 

Africa and Latin Amcrican poi nts to the follo wing expcricnces. Mell1bers of the co mll1 unity se rving 

as tutors (Indones ia) , as resource pe rsons to enrich the curricu lull1 developed locally (west java); 

parcnts and othcr community mem bers work with teachers and pupi ls in the Escuela N ueva 

programme in Co loll1b ia to do simple tasks such as maki ng com mun ity maps. In Brazil, parents and 

pupils take part in the e lection of head teachers. In Chi le unemployed yo uth com l11 unity monitors 

have been brough t into the 900 schoo ls programe to provide specia l tutoring and indi vidual attention 



to fo urth graders w ith learning prob lems. In both the Esc uela Nue va programmc in Co lombia and 

the 900 schoo ls program me in Chil e have led to the adopt ion of more act ive and child-centercd 

learnin g. These have also increased the teacher's rol e in some aspects of decision making such as 

adaptat ion of the curriculum . the organi zat ion of the schoo l curri culum and schedule, and th e 

nex ibility of the pro motion ofehild ren. 

The more active participation by a wider ran ge of actors in a vari ety o f educati on activities has also 

increased the qualit y and relevance o f the services. 

Aggrawa l (1992:31) notes that: 

The community can play a vital role as a watch dog body for educational 
adminis(rators. local politicians, and the teachers, who, for their selfish motives, tend 
to ignore the interests of young learns the community at large has a significant 
role in terms of. acting as a counter-veiling force in areas where the (raditional 
bureaucratic contra I on educatianal services/ail or becomes less effective. 

In addi ti on to th is, Shaeffer (1994: I 03) g ives examples to revea l programmes to be more rel evant to 

loca l nceds and cond itions . The community publi shing programme it'i Zimbabwe speaks directl y to 

the loca l communiti es, the District cen ters far earl y childhood education in Kenya also relate m uch 

more direct ly to loca l fo lklore, theatre. and music. And a lso Bangladesh. with ex pericnce of non­

f'o rmal primary ed ucat ion program me has establi shed Bangladesh Rural Advancement committee 

(BRAC). which is the largest N GO in Bangladesh. It has been recogni zed throughout the wo rl d for 

its rural development, credit, and hea lth programmes-such an approach of establ ishing NGOs that 

arc crfecti ve in reac ting to spec ifi c group of peop le is common in many develop ing countri es with 

hi gh illiteracy rate. 

-/ 

In light of the above mcn tioned ideas, the world Bank ( 1993:3) assert that experiences in Ill any 

countri es show that ex isting resources are insufficient to support qua lity basic education for a ll. In 

such a situation, it becomes necessary to mobili ze addit iona l resources both from government and 

non-government sources. From the government side, sources of fl.\Ilding for bas ic educati on can be 

di ve rsified by broadening the tax base, granting tax ing powers and delegating financing 

responsibil it ies to lower leve ls of the adm in istrative hierarchic and ear ma rking taxes for bas ic 

education. 

24 



On the o ther hand , the Wo rld Bank descr ibed that parents and the local comm unity have been 

important contributo rs to school construction in many countrics, including the Sahel ian coun tries the 

Repub li c of Ycmen, Indi a, China and T hailand. 

These non-government additional sources are c ri tica l to mak ing rapid progress towa rds the EFA 

goals. Therefore, contributi ons from parents and the commu nity should be supported, as appropriate, 

by techni ca l and finan cia l assistance of school buildings . In some countri es such as china, the loca l 

commu nity even prov ides the li ve lihood of some or al l of th e teachers. But in other countri es such 

as Brazil. publi c educa tion has becn exclusively considercd as the governme nt's rcsponsibility 

whi ch has been a barrier to community in vo lvement. This definitc ly makes progress to ward the EFA 

goal s more difficult. 

In additi on to, Kebede Fresenbet ct a I. , ( 1999:2) d iscussed, thcre are many countries in developing 

world including Ethiopia that are far from achiev ing universa l primary ed ucati on a fte r a decade of 

the fo rge t date to set to ach ieve it. As a result, it has now morc widely been accepted than ever that 

the central governm ents in deve lop ing countri es, desp ite their continucs cfforts arc unable to provide 

primary ed ucation to a ll c iti zens. The ir educa ti onal inIi'ast ru ctures and fac ili ties are in adequate to 

prov ide all the educat ional services that are rcquired. They are incapaci tated by lack of fina ncia l, 

human. ano material resourceS. 

The currcnt ap proach to overcome the quantitat ive and qua litati ve de fi ciencies of resources in 

improving access of pr imary educati on is by ra ising communitics awarcness o f educationa l issues to 

assure respons ibility in o rder to mob il ize resourccs at the loca l leve l instead of wa iting for the 

central governm ent to come their rescuer some times in the future w hen it has so lved its reso urces 

constrain ts. 

2.8.2 Experiences of Ethiopia 

Trad itional ly the concept and practi ce o f community parti c ipation in rura l Ethiopia is not a recent 

phenomenon; it is rather an anci ent a cultural phenomenon. O n the o ther hand , ed ucation in 

Ethiopia, as may be the case in many other countri es was do minated by re ligious groups. Eve ry 

village a ttachcd to ind ivid ua l churches and monas tc ri es had its school which was an ho nored 

institutio n s tart ing from the introduction o f Christianity. The Ethiop ian church education da ted back 

to the fourth century (Tcshome Wagaw, 1979: I 0). When we look into thc past hi story of educati on 

in Ethiopia, the Orthodox Church and the mosq ue played a g reat ro le in providi ng re li gious 
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educat ion to the ir respccti ve fo llowers . It is thc specia l chu rch ed ucati on con tri bu ti on that enables 

Ethiop ia to have her own script (Geez), whi ch the other sub-Sahara, A fi 'ican countri es do not own 

(Pank hurset, 1958: 130). 

Church education remai ned not onl y the major soc ial agent for preserving a ll aspects of Chri sti an 

cultural heri tage but also played a great ro lc in providing civil servan ts for the state unti l the 

introduction o f modern education. However. the cu rri culum of chu rch education was stri ctly 

re li gious. It was a lso highly conservati ve that changes wcre not al lowed by church schoo ls. 

Missionaries were prevented by the church to open schoo ls in Ethiopia fea rin g the conve rsion to 

other re li gious such as Catholi cism. It was an obstacle for introduction of a different type of 

educati on to Eth iopia. 

Accord ing to Tekcste Negash ( 1996: 1-2) in his wri ti ng sub-titl ed "thc foundatio n of modern 

cducat ion. ca. 1900 to 1935" statcs that the Ethiopian church had a virtual monopoly on education 

with strong opposition to the estab li shment of secular school. By man y concessions wi th the church, 

however, Emperor M ine lik II opened the first modern school by name Minelik School in 1908. By 

the 1920' s church opposition to establ ishment of sec ul ar schools and continued operati on of mi ss ion 

schoo ls' had grcat ly d iminished. The second government schoo l was establ ished by Regent Teferri 

Mckonne n in 1925 . Both Mineli k and Te ferri Meko nnen Schools were funded by their founders and 

not by the government. It was in 1926 the nat iona l education system started having its own budgct 

fo r education with the impos ition o f special education tax the same yea r. 

Besides thi s. as Teshome Wagaw ( 1979:40) wrote, during the time of trad itiona l education. the 

peop le directly or indirectl y participated in th e education endeavor in different ways such as by 

in vol vi ng themselves in learnin g. supporting finan cia l ex penses and by constructing churches o r 

buildings etc. Gradual ly, n'om thc traditiona l church teachings, the process of establishing a modern 

educati on began and the state was forced to take the responsibility and educati onal fu nds were 

cove rcd by the state. Hence fort h, the education system o f the country has been organi zed. 

Enrollment increased in greate r num bers; there came a greater demand fo r educationa l resources and 

a need in curri culum change, though gradua l. The system became more and more complex than it 

was in the past adding more respons ibility to the state. The expenditure for educat ion could no t keep 

pace with the cver increas ing studen t enro llment that the gove rnment had to make d iffe rent ca lls at 

different tillles fo r wi der commun ity pa rt icipat ion. 
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For encouraging effi c ient local community partic ipation the Mini stry o f Educati on (MOE. 

1984 : 12 1). stated that it has adopted a new law authoriz ing local ly effected school management 

committee fo r operating and maintenance of schoo ls in co ll aboration with the governm ent. Under 

proclamat ions No . 103 of 1976 and No. 260 of 1984, the school comm ittecs wcre lega ll y charged 

with the responsibility for ove rsee ing and operati ng each schoo l system by means of ge nerating 

resources from the ir own loca liti es. The latter proclamation was mcant to strengthen the 

manageme nt and admi nistration of schoo ls by establi shing government and pub li c school 

committces. Each of these committee has members se lected by urban dwe ll ers o r peasant 

assoc iati ons. Among the powers and duti es of the government school comm ittee were to supervise 

the proper management, utili zation of subsidies and over all admini strati on oC the school property to 

ensure that is used for w hat it is designed. 

The current government o f Ethiopia, the MOE guide line (MOE, 2002) supports this idea that under 

the principle o f decentra lized schoo l management, the schools, Kebele Educati on and Training 

130ards (KETBs), Woreda Educat ion and Trainin g Boards (WETBs) ha ve to work to strengthen the 

community e fforts of the local community and the concerned authority to promote com munity 

parti cipatio n schools should be organi zed in such a way that the local community and parents can 

part icipate in improving access in schoo ls. Some of the observable contri butions be ing made by 

parents and th e local community are financial and materi a l support; prov ision of free labour in 

schoo l construction and transporting instructi onal material s ; partic ipat ion in school parent-days; 

encourage and g ive material and moral incenti ves, special ly [o r fem ale students; parti c ipate in 

se lecting coml1lunity representat ives as members o f school committee or Kebele Education and 

Traini ng Board IKETBI who would parti c ipate in school promoti ng acti vities. 

Emphasizing the problem, which are ex isting today, the strateg ies of ES DP - III (2005: 27) 

describes that Ethi opia has a hi gh leve l of adult illi teracy ra te of 4 1. 5% (33. 8% for wo men and 

49.2% fo r men). In order to ach ieve the fi rst MDG (erad icati ng ex treme poverty), it w ill be 

necessary fo r th e country to rai se the level of lite racy of its popu la tion as a whole. To some ex ten t 

thi s will be do ne through the ex pansion of its primary ed uca ti on system, as a ll primary school age 

children wi ll be ab le to access schooling in the near future. But in the short term. the educat ion 

system has to respond to thi s by way initiating and strengthening fun cti onal adu lt lite racy programs 

as wel l as expandi ng and improving the community skill s tra ining centers that prov ide the basic 

ski ll s to increase producti vity in the smal l sca le agricultural and o ther econom ic sector. 
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I lowcve r. th e govc rnm cnt a lonc cannot carry out such program s with out the acti vc in vol ve ment, 

ownershi p. and comm itment of communi ties, NGOs, and civ il societics. 

2.9. FactOl's Affecting Community Participation 

2.9.1 Factors Enhancing Community Participation 

Onc way o f cnhancing community part ic ipation is to in vo lve parents in es tabli shing a good 

rc la ti onship betwce n the school and the home l'or the bene fit o f the ch ild . Ed ucating the child ren is 

the rcspons ibility o f both parents and the schoo l. Hence. th ere is the need for frequent contact 

between teachers and parents as regards the educational advancemen t of the chi ld . Therefore, the 

establi shment of parent- teacher associati ons (PTAs) is an important component of community 

partic ipati on (Watson. 1988). 

Desp ite its im portance it is not an easy task fo r schools to innuence parents ' attitude to work 

together. Somc pa rents may compl ain for lack eno ugh time fa r additional responsihiliti es give n from 

schools . Some also consider that school affai rs are none of thei r bus iness o ther than be ing sole 

responsibilities of teachers and head teachers. 

As pointed out by Love lady ( 1992 : 55-56) cited in Alemaye hu (2000:40), there is no parent who 

does not care for his otlspring and schoo l matters shou ld not be scen detached fro lll the well -being 

of th e child . Thus, unl ess they do no t know as to how to ge t in vo lved, pa rents want to parti cipate in 

their childrcn's education . 

To Dzv im bo ( 1996: 13- 15) facto rs that enhance community partic ipation are the in itiator, 

adaptabi li ty of thc local communi ty, fl ex ibility of government and NGOs, ava il abili ty of resources , 

nat ure of adm ini strati ve structure and the communicat ion chan ne ls . 

On the o ther hand , Jones ( 1998 5) ~U1d UNESCO (1999: 62) summari ze the consensus o f 

ed ucati onal programme to the needs of the community; nati onal commitment th rough concrete 

policies: effecti ve plann ing and managemcnt and cultu ral homogeneity are amo ng the major factors 

that enhancc community partic ipat ion in o rder to reali ze sustai nable and potenti a l ex pansion of 

education . 

Genera ll y. how to enhance communi ty participation (BESO III scope project, 2003: 22) indicates as 

li ving with the community. und erstand the community, share the ir prob lcms. in vo lve the comm unity 
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in a ll aspects of the projects, creating openness/ transparency and devc lop thc communiti es sensc of 

ownership are the ma jor filctors. 

2.9.2 Factors Inhibiting of Community Pa,-ticipation 

Different rcsca rch findin gs, world Bank (1980: 24-25); Comer (1986: 95-96); Sheldon ( 1990; 12. 

13, 27 and 1992: 17- 18); Health (1994 : 8) Tsh ireletso ( 1997: 183) and Speak (2000: 33) ci ted in 

Temesgen (2002: 81) , thc inadequate educati on system ad ministration and supervision and the lack 

of coordination and synchroni zation among educational personn e l as we ll as inappropriate and 

inconsisten t approach to mobi li ze loca l community are somc of obstacles wi th limit comm uni ty 

parti cipation moreo ver. lack of resou rces; sheer lack of managerial ex peri ence and ski ll in 

encouraging loca l community; lack of com munity exposure to recen t information and technology; 

socia l heterogeneity and con flict ; the pass ivity and harsh environment are among the major 

constraints and problems which limits greater community participation in improving access of 

primary education. 

The way community participation is dc fined depending on speci fi c contex t, the nature of country's 

economy and po licy: soc ia l demograph ic characteri sti cs of the community; and external socio­

econom ic env ironment are also some of the potent ial forces that operate aga inst community 

parti cipation (UN, 1981 :7). This does not necessa ril y mcan that all the above mentioned negative 

factors have identi ca l influence on comilluni ty participation uncler different c ircumstances. Rather, 

the degree of influence of each constrai nt on comillun ity participati on varics from communit y to 

community dcpending on socio-econom ic , po litical and cultural conditions o f each country. 

The re is no rosy road to pa rti cipatory approaches to deve lopment for severa l reasons . Participatory 

and col laborati vc practices through the means of local cO lllmunity organi zation are not so easy to 

attain. 

To support th is point, Griesher ( 1994: 19) asse rts th at unl ess there is participation in education there 

can not be learning and further development at a ll. In vo lvement o f parcnts, local community 

members and local ad mini stration representatives in consu ltation , deci sion making, and cost sharing 

has made the teaching materi als. the curri cululll and o ther school clevclopmcnt proj ects lllore 

suitable to loca l conditions, to improve achievement scores of students. and to inc reasc enrollment 

demand. 
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According to BESO-ll/ Projcct (2003: 23), some 0(' the ('actors that inhibit community participation 

in educa tion are preconception of thc community. lack of knowl cdge , confidence by th e community, 

poor interpe rsonal approach and communicati on between comm unity and concern ed authority. bias 

on prog ramme implemen ters, cu ltura l and re li gious barr iers, language barriers, lack of awareness 

creation of the community of concern bodies etc are the major factors which inhibit comm unity 

participation in ed ucat ion . . 
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CHAPTER THREE 

3. Research Des ign and Methodology 

The major concern of thi s stud y. as indi eatcd earl ie r. is to investi ga tc issues re lated to comm unity 

partic ipa tion lo r illl prov ing access in primary cducation of Il adi ya Zonc. To th is end , a desc ri ptive 

survey approach was employed as the Ille thod of the study. This Ill cth od is appropriate mainly to 

reveal the current s tate of the prob lem and to gather severa l kinds of data re lated to the subject 

understudy. T he re levance of th is approach fo r such pu rposes has been noted by Seyoum and 

Aya lcw ( 1989: 17), Best and Khan ( 1993: 11 3), and Cohen and Manio n ( 1994: 10 I). Moreover, it is 

aplanned method of data collection that invo lves enteri ng a subject popu lation and Illeasuring a 

spec i fic se t of rcs ponses (Jacob , 1987 : 37, Sharlll a, 1986: 46). 

3.1 Sources of Data Collection 

The Researcher Used both primary and secondary data to get adequate informat ion a bo ut the status 

of cOlll lllu nity participatio n fo r illl pro ving access in governmen t pr imary schools in Hadi ya Zone. 

3.1.1 Primal'y SOlll'ces 

In order to get adeq uate information on the practice o f cO lllmun ity pa rti c ipation. so urces llscd as 

primary were KETB members representati ve of Kebele admi nistra ti on, prima ry school di rectors, 

reprcsentati ves of (teachers' assoc iation, PT As, parents and studen ts and yo uth and women 

assoc iations) and W ETB members (heads of woredas education ofliees, represen tatives of some 

se lected KETB melllbcrs, representatives of woreda teachers' assoc iation and woreda youths and 

women associations). 

3.1.2 Seconda ry Sources 

In order to ha ve bac kground informat ion abo ut community parti c ipati on in primary schoo ls 

docuillents (educati on p o li cy, educat ion guide lines, annual educationa l stat ist ics o f Mi nistry o f 

education. the wo rks o f o thers on communi ty parti c ipat io n Studies and other re lated books, journa ls 

and articl es). 
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3.2 Data Collection Instruments 

3.2.1 Questionnaire 

To conduct thi s research , a c lose-ended with limited open ended questi onnaires were prepared. The 

questions were admin istered to 160 Kebele educati on and training board membcrs and 32 Woreda 

education and tra ining board members of the se lected Woredas and gove rnment primary schoo ls. 

The qucstio nna ires were prepared in English and translated to Am ha ri c. 

The questions consist of respondents ' backgrou nd information, at titudcs o f communiti es and boards 

(KETBs and WET13s) towards community parti cipati on approach. thc prob lems o f community 

part icipation encountered and the means and mechani sms to come out of such problems. The 

questi onnaires were deve loped by the researcher based on the reviewed literature and basic research 

questio ns. The data collected through questionnaire were tall ied and computed using frequency and 

percentage. 

3.2.2 Interview 

An open-ended interview questi ons were deve loped to add ress 4 zone educati on department 

management members and 4 woreda education officia ls about their ro les and contributi ons for 

improvlllg access in prImary schools. Th is is to find out more abo ut the stat us o f commu nity 

part icipation in Il adi ya Zone. Unstructured interview was cm ployed fo r each offi cia ls. The 

in tc rview was conducted in Amharic and then, translated to English. This was do ne to have common 

understandi ng and to avo id any misunderstandi ng between the in formats and the interviewer. The 

data co ll ected through interview was anal yzed using descriptive qualitati ve anal ys is. 

3.3 Sa mpling and Sam pling Techniques 

Using the pu rposive sampling techn ique. fo ur wo redas were selected from the Zone admi ni stration. 

This tcchn ique was used fo r the conve nience of access to areas, where concerned KETB and WETB 

seem to cncourage cOlll lllunity participation in primary education. From each woreda fi ve schools 

werc se lected by using stratifi ed samp li ng as grouping urban and rura l schoo ls. 

The sample populat ion consisted of a total of J 68 respondents out of 192. The components included 

30 out of 32 WET B members. J 38 out of J 60 KETB members by random basis. 
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3.4 Sample S ize 

As ment ioned in 3.3 above, the sample size of the study was fou r wo redas and twenty government 

primary schoo ls from the zone admini strati on. Because, the wo redas are wide and far from each 

other and the resea rcher decided to se lect four Woredas and, from each wo reda accordi ng to their 

mc mbers of the schools were se lected for thi s study (see Table I) below. 

Ta ble I: To tal Number of Government Primary Schools Distribution in the Area of Study 

No Wrocda No of Sc hools Sample of Schools 
~ - -- --

I Ollna 28 -

2 Gombo ra 17 -
-- .~-, 

Sora 37 6 J 

f--
4 Shas hogo 36 

5 Mirab Baclawacho 16 -

6 Lemo 31 5 
-- -- ~-

7 Il osa nn a C ity ad m. 9 -
-- - --

8 Misha 31 5 

9 M is irak l3adawacho 30 -
-- -

10 Gi be 22 4 

II Ani - Lema 24 
-- ---- -- -

Total 281 20 

Sou/'ce: Had iya Zone Educa tion De partment 2'''' Q uarter Report to SNN PS REB, 1999 E.C 

3.5 Procedure of Data Collection 

To pre- test the items the questionna ires were adm inistered to 8 Hossana city adm inistrat ion 

educati on and Training boa rd members and 40 Kebele education and training Board members. Thc 

returned qucstionna ires were analyzed. Three questions ite ms were found complex and were 

modifi ed. Another item was found irrelevant and replaced by another app ropri ate question item . For 

the final main study , ite ms that we re not exc luded in the analys is were made ready for distr ibution. 

The di stributi on and co ll ection of the qucsti onnai res were done with the cooperat ion of Zone. 

Woreda educat ion offi ce heads and school directors in the rcspective woredas and schools. T he 
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rcsearcher gave o ri entati on to KET B. WET B, zone education ma nagement members and school 

d irecto rs about the purpose o f the stucl y and how to answer the questi onnaires. 

The unstructured inte rview pre pared fo r the 4 Wo rcda education onicia ls and 4 Zone education 

department manage ment members was also conduc ted by the researche r himself. The researcher has 

made initi a l contacts with the interviewees. Then, the purpose of the stud y was explained to them 

before conducting the interview. During the interv iew, the interviewer j otted down, the ma in points 

gi ven by the rcspondents. 

The relevant literat ure was a lso reviewed from ava il able works o r books related to the topic under 

study. 

3.6 Methods of Data Ana lysis 

To prepare the co ll ected data ready for analys is, the questi onnaires we re checked for completeness. 

The data were c lass ifi ed and ta ll ied. The assembled data were arra nged and organized in tables and 

pe rcentages we re computed. The orga nized data were analyzed and interp reted using [i'equency and 

percentages. 
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CHAPTER FOUR 

4. Presentation and Analysis of Data 

Th is chapter dea ls with the presentation and analys is of data co llected from KETB. WETB and Zone 

educat ion department managemen t members. The data were co ll ectcd through quest ionnai res and 

interviews. Questio nnaires were di stributed to KETB and WETB members whil e interv iew was 

conductcd with zone and Woreda educat ion offic ials. The info rmation gathcred from questi onnaires 

we re organized in tabular form and were interpreted by descripti ve stati sti cs and using percentagcs. 

The information gathered through interview were uscd to provide qualitati ve analysis in order to 

give answer for the basic research questions which we re set in the stud y. 

Thi s chapter is divided into two pa rts. The [irst part discusses the characteri stics of the respondents 

whil e the second part deals with the analysis of the find ings of the study in the line with the researc h 

questions. 

4.1 Genel'al Characteristics of the Respondents 

Regard ing the KETB members a total of 160 questionnaires werc distributed and 138(86.25%) were 

retuncd back. Of these respondents 50(36.2%) we re teaebers, 20( 14.5%) students, 20( 14.5%) 

directors and 48(34.8%) were parents. 

In add ition, 32 questionna ires were di stributed to WETB members and 30(93.75%) of them were 

retuned. Of tbese respondents 4( 13.3%) were beads o f wo reda education offices, 10(33 .3%) were 

some selected representati ves of KETB mcmbers. 8(26.7%) representati ves of the woreda youth and 

wo men associatio n and 8(26.7%) were tbe representat ives o f wo reda teachers' associations. 

The major charac teri stics of the respondents of WETB and KETB members in tbe sample survey 

were prescnted in tables 2 and 3 respectivel y. 
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Table 2: Genera l C haracteristics of the Respondents 

-

Characteristics of 
Worcda Education and Training 

No board Members /WETBs _ 
Respondents 

~ucncy Percent 
~~ ~ -- .-

I Sex 
M ale 23 76 .7 

Female 7 23 .3 -
Total 30 100 

2 Age 
35~40 13 43 .3 

4 1-46 11 36 .7 

47 and above 6 ~ 
Total 30 100 

3 Qua lification 

E lemcnta r-y ~ · 

Seco n dary · · 

'IT I 6 20.0 
Diploma 22 73.3 
Degree a nd above 2 6.7 

Any other · ~ 

Total 30 100 

4 Occ u pation 

Government emp loyee 30 100 

Fram e r · · 

Merchant · · 

Any o lhcr · · 

Tota l 30 100 
- ~ ~ 

5 M arital status 

Married 27 90 .0 

Single 3 10.0 

Di vorce · -
-

Total 30 100 

As shown in table 2 above, regarding sex o f the respondents fe male parti cipants were 7(23 .3%). 

Thi s indicates that the do minance o f males in WETB members level. 

With regards to age, 13(43.3%) were between 35 and 40 years o f age, and 6(20%) of them were 47 

and above years of age , Whcn we obse rved the age of the respondents, the age di stribution o f all 

responden ts is, in between 35 and 46 years o f age. 

Regarding the level o f education o f the respondents. 22(73.3%) had co ll ege diploma. Abou t 2(6. 7%) 

were degree holders. This impli es there is a small number of full professiona ls i. e. degree holder in 

the woreela education and training board leve ls. 
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Looking at the occupation of respondents, it can clearly be read from the same table, 30(100%) were 

governmcnt employees leivil servants. 

From the same tabl e regarding marital status of the respondents, 27(90%) were married. 

Tab le 3: General Charactel'istics of the Respondents 

Kebele Education and Training 

No Characteristics of Respondents board Members /KETBs 

Frequency Percent 

1 Sex 

Male 113 81.9 

f<'emale 25 18. 1 

Total 138 100 

2 Age 
20-25 II 8 .0 

26-31 14 10.1 

32 -37 23 16. 7 

38-43 40 29.0 

44 and above 50 36.2 

Total 138 100 

3 Qualification 

Illiteratc 3 2.1 

I<cad and write 7 5.1 

Elementary school 25 15. 1 

Secondary school 15 10 .9 

' J"J'J 33 23.9 

Diploma 55 39.9 

~ J)"greea nd a bove - -
~ 

Total 138 100 

4 Occupation 
Daily laborer - -

Self employee 1 0.7 

Govern employee 102 73 .9 

Fanner 22 15.9 

Any other 13 9.5 

Total 138 100 

5 Status 

Parent 85 61.6 

Non - Parent- community mcmbcr 53 38.4 

Total 138 100 

6 1)0 you have children attending in 
the school? 

Yes 87 63.1 

No 5 1 36.9 

Total 138 100 
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As indicated in table 3 above, concerning to sex compos it ion of the respondents, 25( 18.1 %) were 

fe males. Th is is comparing to males from the respondents, they were quite small in numbers. 

Regard ing to respo ndents age. 50(36.2%) wc re 44 and above ycars of age. A bOllt 25( 18.1 %) were 

3 I and below 3 1 years of age. 

With rcgards to respondents qualification level , 55(39.9%) wcrc dipl oma graduate . Abo llt 

35(22.3%) of the respondents we re fou nd to be elementary and below elementary schools. 

Concern ing the respondents occupation. 102(73 .9')10) were government employees and I (0.7%) was 

a se lf employec. 

At thc samc table above sho ws, from the res pondents 85(6 1.6%) werc parents and 53(38.4%) were 

non-pa rcnt communi ty members (means commun ity membcrs who don ' t havc children atte nding in 

schools). In add ition 87(63.1%) o f the respondents had ch ildren attending in schoo ls. 

4.2 Types and Levels of Community Participation 

4.2.1 Types of Community Participation 

According to Waston ( 1988), school construct ion and maintenance work are greatly the 

responsibiliti es of parents and comlllunity at largc . In support of this. Kell y (1992: 2) asserts that 

pa rents and community invo lvement in the constructi on and maintenance of schoo l bui lding is 

essential to promote citizen's chance in getting at least primary education. 

As statcd in 12ducat ion and Trai ning po licy (MOE, 1994). to mobili ze community, educatio nal 

managcment becomc further decentrali zed to worcda and Kebcle (school) Icve ls. These manag ing 

bodies mobili ze parents !comlllunity in financial and material support; provision o f free labor in 

school construction and transporting instructional materia ls; participation in school pa rent- days; 

encourage and givc materi a l and moral incentives special ly for female students and in select ing 

com munity representat ives as members of schoo l committee !KETB. 
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Table 4: Community Contributions to Schools 

Items Responses 

No KETB WETB 

I No % No % - - -
What arc t he types of Community 
contrib ution? -
Money 79 57.2 15 50. 0 
Materials 45 32 .6 10 :13.3 --
Labor 14 10. 2 5 16.7 --
Specify any - - - -

Total 138 100 30 100 

2 How often th e local com munity s h are 
in the cost ofyrimar~ education? - ---
Alwa ys 15 10.9 1 3 .3 
Most o f the tim e 80 57 .9 15 50.0 
Some times 43 3 1. 2 14 46. 7 
I don't know - - - -

Total 138 100 30 100 

3 Who decides what one shou Id 
contr ibu tc to school ? 

Worcda a d ministratio n I 0. 7 4 13.3 -- -
I<cbcle administration - - - --
Parent teacher assoc iat ion (lYrA) 20 14.5 6 20.0 -- - -

Parenl~L coml11unity meetings 117 84.8 20 66.7 
-

S pecify an y - - - -

Total 138 100 30 100 --

As indicated in tabl e 4 a bove, regarding the type of community contributi on to schoo ls, 79(57.2%) 

and 15(50%) of the responden ts from KETB and WETB members responded that, community 

contribute 10 school s money respecti ve ly. Concernin g to labor con tributi on, 14(10.2%) and 

5( 16.7%) were sa id that the community partic ipates in labor. 

As interview held with zone and woreda education official s, the communily members usuall y 

part icipate in contributing money, loca ll y ava il ab le materia ls and free labo r for [he schoo l. 

About the share in the cost of primary education by the local communi ty. 80(57.9%) and 15(50%) o f 

the respondents from the KETB and WETB members of the participates said that the loca l 

communit y ·most of the time · share in the cost o f primary educati on respecti ve ly. 

As the same item. 43(3 1.2%) and 14(46.7%) were said that the loca l community someti mes share in 

the cost of primary education in the ir loca lity. 
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From thi s, we can unders tand that. the loca l community has the responsible for expand ing of schools 

and educat iona l access in their loca lity providing mo ney. loca ll y avai lable ma teri als and free labor. 

As ind icated in the same table item 3 above, 11 7(84.8%) and 20(66.7%) o f responden ts fro m KETB 

and WETB members responded that parents !comm unity meetings as the responsible body 

empowered to decide what one should contrib ute to school respectively (i'om the same item. 

1(0.7%) and 4( 13.3'%) were sa id , woreda admini strati on dec ides the one what should contri bute for 

the school revenue. 

In fact, the result obtained from the interview he ld with zonc and woreda educati on official s 

indicated . KETI3 members have the responsibil ity to ca ll the loca l community for meetings and 

report schoo ls' prob lems, and then the commun ity meetin gs after disc uss ion decide the amo unt one 

should con tribute to schools. 

The fact th at mos t of the respondents being aware of contri buti ons made by the communiti es is 

advantageo us in promoting the sense of ownership can Icad to an intrinsic sati s factio n of the 

com munity in ed ucation. 

4.2.2 Levels of Commun ity Participation in School Activities 

As stated in the literature part o f the study. th e leve l o f community participation includes the type of 

educat ion. style 0 [' management , levels of empowerment of the com munity and the socia cultura l 

contex t of the comm unity (Gajanayake, 1993: 5). 

In the line of thi s, the fo llowing table summari zes data ob tained from kebe le educat ion and training 

boa rd members. 
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Tab le 5: Level of KETB Mem bers l)articipation in School Activities 

-
Respo nses 

11 = t38 
No Activities Vcry I-ligh Vcry 

I-ligh Medium Low 
Low 

F IX, F % F % F % F % 
--

I School manageria l activities. 35 254 60 43.5 40 28.9 3 2.2 - -

2 Planning year ly schedu le for cOlllmunity 30 21.7 63 45.7 37 26.8 7 5. 1 I 0 .7 

activ iti es. 

3 Ready to take rcspoll si bi I ities III decis ion 45 32 .6 60 43.5 29 2 1.0 4 2.9 - -

making activi ti es in schools. 
- --- - --- ----

4 I-lolel discLissio n with parents and general 25 18.1 65 47. 1 35 25.4 10 7.2 3 2.2 

cOllllllun ity in identify ing schoo l probl ems. 
1- -----

5 DiscLiss ing with schools and give suggestions to 20 14 .5 55 39.9 45 32.6 13 9.4 5 3.6 

si tUalions of dropout students. 

6 Regular discLlssion with sc hoo ls and 13 9.4 55 39.8 52 37 .7 15 10.9 3 2.2 

commu nity about school -age children to come 

to schooL 

7 Providing labor for schoo l construction 25 18 . 1 60 43.5 39 28.3 12 8.7 2 1.4 
-------- -

8 Providing moncy for schoo l construction 28 20 .3 70 50.7 27 19.6 II 8.0 2 t.4 
._--

9 Hold ing d iscuss ion s and give suggcstions for 25 18.1 55 39 .9 45 32.6 II 8.0 2 14 

expansion of schools in the kebele. 

10 Discussion vvith schoo ls and cOlllmunity III 20 14 .5 55 39.9 45 32.6 17 12.3 I 0. 7 

gcncral abollt se lccti on of sites of new school 

building. 
---f---------

II Solving problems relaled 10 student's discip line . 30 21.7 50 36 .2 40 290 16 11.6 2 1.5 

As tabl e 5 sho ws, 60(43.5%) indicated , that the level of KETB members parti cipation was ' high' 

relating to school manage ri al activities. In contrary. 3(2.2%) respondents stated that the KETB 

members partic ipation leve l was as low in school management. 

From thi s, the level of participation o f KETB members in school managerial acti vi ti es is not very 

hi gh as stated accord ing to the respondents. 
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Acco rd ing to items 2, planning yearl y schedu le lo r commu nity act ivit ies. 63(45.7%) of the 

respondents sa id that the level of parti ci pation of KETB mcmbers in planning yea rl y sched ul e for 

commu nity acti viti es was high. About 1(0.7%) rcp li cd as very low. 

Thi s impli cs, pl anning yearly program lor community activ iti cs, the leve l of participati on of KETI3 

members in school activities is not very hi gh. 

Taking responsibilities in decision making acti viti es in schools , 60(43.5%) o[ the respondents stated 

thatthc partic ipation le ve l of the KETI3 members was high, and 4(2.9%) sa id as low. 

Iioiding di scussions with parents and general community in identifying school problems, 65(47. 1%) 

of thc rcspondents said that the participation leve l of KETI3 members was hi gh. A bout 3(2.2%) 

rep licd as very low. 

Discussing wi th schools and giv ing suggestions to situations of dropout of studcnts, 55(3 9.9%) sa id , 

that the participation level of the KETI3 members was high, and 5(3 .6%) indicated as very low. 

Rega rding regul ar di scuss ion with schools and community about school-age children to come to 

schooL 55(39 .8%) rcsponded. that the participat6i on leve l of KETI3 mcmbers was high. About 

3(2.2%) wc rc as vcry lo w. 

Providing labour [or schoo l construction , 60(43.5%) said , that the level of participation of KETB 

membcrs was high, and 2( 1.4%) were indicated as very low. 

Providi ng money for school construction, 70(50.7%) indicated, that the participation level of KETI3 

mcmbcrs was hi gh and abo ut 2( 1.4%) as ve ry low. 

llolding d iscuss ions and givc suggcsti ons for ex pansion of school s in the Kebele, 55(39.9%) 

confi rmed that, the leve l of parti cipati on of KETI3 members was high, and 2( 1.4%) were as very 

low. 

Rega rding to di scuss ion with school s and community in general about se lection of sites of now 

schoo l building. 55(3 9.9%) res ponded. that the level of participation of KET8 membcrs was hi gh. 

Abou t 1(0.7%) was as very low. 

The interview results conducted with zone and Woreda educat ion officia ls, some of them said it is 

true that through community partic ipatory di scussion. the best sites will be se lected fo r ex panding 

and constructing new schools where as some o f the interviewees said. there is no di scuss ion with the 
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local comm unity in ge nera l to se lect new sites fo r school constru ct ion; but di scuss ion is onl y with 

the loca l authority. 

In so lving probl ems re la ted to students' di scipline, 50(36. 2%) indicated that the level of 

participati on o f KETB members was high and 2( 1.5%) said, as very low. 

Table 6: Level of Participation of WETB Members in School Activities 

No Item Respondents WETB Members 

--- -
Frcq IIcncy Percent 

I How o rten WETS members mob ili ze th e loca l community 

iparents to send schoo l-age children to sc hoo ls? 

A lways 
, 10.0 ~ 

Most o f the time 4 13 .3 

- - -

So metimes 23 76.7 

--
Never 

- -

Total 30 100 

As shown in tab le 6 above, regardi ng to WETB members mobili zatio n of local community/ parents 

to send school -age children to schools. 23(76.7%) from KETB members agreed that some times th e 

WETB me mbers mobi lize the loca l commu nity /parents to send school-age ch ildren-to schools. 

About 3( 10%,) said. WETI3 membe rs always mo bi li ze the local commun ity. 

In this case, W ETB members do not always mobili ze the loca l community to send schoo l-age 

children to schools acco rding to thi s duties and responsibiliti es. 

4.3 Community Pal·ticipation Enhancing Educational Acccss III Primary 

Schools 

As stated in Jones ( 1998: 5) and UNESCO ( 1999: 62) , the consensus of cducation programme to the 

needs o f the community; national commitment through concrete po licies ; effecti ve plan ning and 

manage ment ; and cultural homogeneity are among the majo r factors that enhance communi ty 

participation in o rder to reali ze sustainab le and po tenti al expansion of primary education . 
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It is a lso menti o ned in Watson (1988 ), one way o f enhanc ing communit y part ic ipation is to in vol ve 

parents in establi shing a good re lationship be twee n the schoo l an d home for thc bcnefit of th c ch ild. 

Ed ucat ing childrcn is the responsibility of both parents and the schoo l. 

In the Ministry of Educati o n G uide line (MOE, 2002), supports this as, unde r the principle 

deccntrali 7.ed schoo l management, the schools KETB and WET13 members have to work to 

strcngth en thc cOlllmunity efforts of th e loca l comm unity an d the concerned a utho rity to promote 

community part icipation schoo ls be orga ni zed in such away that thc loca l com munity and paren ts 

can participate in impro ving access in schoo ls. 

Community play important ro les in all aspects o f ed ucation liOln raJ s lllg reso urces to Illanaglllg 

school s. Resources are mobili zed for bu ilding classroo lll s and school s. KETB and PTAs al so have to 

rai sc the awareness of the general comlllunity on the benc fit s of edu cation and in encouragi ng 

parcn ts to send the ir chil dren to school s so as to increase and reducc d ropout. 

Table 7: Who should be Responsible for the following Activities'! 

Government Parents of School Communit), in 
Schools 

No Activities C hildren General 

F ~yo I' 'Yo F 'X, F (Yo 

I Constructi on o f new sc hoo ls 53 38.4 3 2.2 2 1.5 80 57.9 

2 En couraging school-age children to 5 3.6 43 3 1.1 35 25.4 55 39.9 

come 10 school 

3 Campaign ing against dropollt 5 3.6 20 14.5 78 56.5 35 25.'1 

slucienls 
-- - - - - --~-- -_.-

4 Expand ing schoo ls in th e local ity or 78 56.5 10 7.3 5 3.6 45 32 .6 

Kebele 

5 Rehabi litati on of tile a iel schoo ls. 26 18.8 6 4.4 24 17.4 82 59.4 

- -
6 Impro v ing cnro II ment of eh i Idren 6 4. 3 6 4 .3 104 75.4 22 16.0 

7 M aintenance of schoo l furniture 14 10.2 13 9.4 74 53.6 37 26.8 

- - - - -
. 

8 In vo lving 111 school re lated 12 8. 7 7 5. 1 27 19.5 92 66 .7 

development act ivities 
.~ 

9 Maintenance of school fence 7 5.0 II 8.0 80 58.0 10 29 .0 

._- . --
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As ind icated above in tab le 7, 80(57.9%) of the respondents asscrted that commu nity shou ld take the 

responsibility of constructi ng new schoo ls, 53(38.4%) considered this as the responsibility of 

government. 

in fac!. the rcsponsibil ity of constructi ng schools werc to be shared bctween commu nity and 

government. 

Encourag ing school-age children to send schools, 55(39.9%) of the respondents ass ured that, it is the 

rcspo nsibil ity of the community. The o ther 5(3 .6%) of them declared that it is the responsibility of 

go vern mcnt to encourage school-age children to send to schools. 

Wi th Zone and Wo reda educatio n oCfi cials. during interview d iscuss ion some of them sa id KETB 

and PTA sometimes cond uct house-to-house visits and tell pa rents to send the ir children to schoo ls. 

At the sametime they meet and di scuss with parents about school-age chi ldren. 

Campa igni ng aga inst thc problems of dropout students, 78(56. 5%) of the respondents sa id that it is 

th e responsibili ty o f schools. Abo ut 20(14.5%,) responded, it is the res ponsibility o f parents. From 

th is. it is unde rstood that , the schools have responsibility to minim ize stude nts dropo ut and retain 

until they complete their school years. 

Concerni ng to expanding schools in the ir loca lity or Kebele, 78(56.5%) of the respondents indicated 

that. it is thc responsibili ty of the governm ent. The other 45(32.6%) of them said that it is the 

responsibility to the community o r expa nd schools in the loca lity. 

As indicated in Mini stry of ed ucat ion (MO E. 2002 : 23), KETB mobi lizes the loeal communi ty to 

ex tend fi nanc ial, materia l, labor, etc contribution to bu ild the capac ity of school s and enhance the 

educational acti viti es in their loca li ty. Government shou ld also help th e cOlllmuni ty and KETI3 In 

capacitati ng and c reating awa reness abo ut the im portance of education . Therefore community In 

co llaboration with government should expand schoo ls in the ir loca lity or Kebe le. 

Rehabilitat ion o r old schoo ls accord ing to 82(59.4%) of the respondcnts, confirmcd that it is the 

responsib ility of commu nity members. However, 6(4.4%) o f thcm declared that it is the 

responsi bi I ity 0 f parents. 
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As data indicated, it shou ld be the responsib ility of community, gove rnment and schools jointly. 

Rega rd ing improving en ro llmen t o f chil dren in schools, 104(75.4%) of the respondents sa id , that it 

is the respons ibi lity of schoo ls. About 22(16%) of them declared that the community's 

responsib ility. In fact, to improve children enrollment in schools, it shou ld be the responsibility of 

schools in co ll abo ration with the community. 

Maintenance of schoo l furniture, acco rding to the majority 74(53.6%) o f the res pondents said , that 

the respons ibility of schools, and 37(26.8%) of them indicated that it is the responsibil ity of 

comm unity . In thi s case, the res ponden ts ass ured that it is, the schoo ls' and local community 

members' responsibility. 

From the sa llle table, as indicated schoo l related deve lopment activities. 92(66. 7%) of the 

respondents responded, that it is the responsibi I ity of cO lllmu ni ty, The other 27( 19.5%) of them sa id 

the schoo ls' responsibility. 

Therefore, the schools re lated deve lopment acti vities, it needs the shared respons ibility between the 

loca l cO lllmunity, schoo ls and government. 

Maintaining schoo ls fence is indicated to be the responsibility of the schoo ls as the 80(58%) of 

respondents asserted. Acco rdi ng to 40(29%) of the respo ndents said it is the responsibil ity of the 

cOlllmun ity. i nfacl. maintai ning the school fence has to be the joint responsibility of school and the 

loca l cO lllmunity respecti ve ly. 
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Table S: Mobiliz ing KETB a nd Local COllllllunity to Ex pand Access in Education 

No Items Respondents KETB Mcmbcl's 
- --

Frequency Percent 

'I How often WETB lll ob ili ze<6 KETB and local communi ty to 

ex pand education access in the ir loca li ty? 

-
Most of the tillle 10 33.3 

Sometimes 19 63.3 
---

Never I 3.4 

Total 30 100 

2 How often WETJ3 strives to minimize cl ropou t stuclents 111 

Wroeda level? 

Most of the time 10 33.3 
---- -

Somet i Illes 18 60.0 

- -
._- - -- --

Notat al l 2 6. 7 

Total 30 100 

, Ilow Ill uch WETB enhances the leve l of comlllunity 
J 

partic ipa tion ill local ity? 

High 8 26.7 

I- _.- ----- --

Medium 20 66.7 

-
Low 2 6.6 

i- Not known - -
--

Total 30 100 

As indicated on table 8 item I, regarding to mobili ze KETI3 members and local community by 

WET'S members in ex panding educational access in thcir locality, 19(63. 3%) o f the respondents 

assured that, WETI3 members 'sometimes ' mobi li ze KETI3 members and local community in 

ex panding educat ional access in their locality. Only I (3.4%) said thcy never mobi li ze e ither KETB 

mcmbcrs or loca l community. 

As it is indicated from the data, WETB members do not mobilizc the KETI3 and loca l commun ity 

most of'the time in ex panding educational access in thc locallevc ls. 
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Regarding stri ving to minimi ze dropout o f students in th e Woreda leve l, 18(60%) o f the respondents 

indi cated that WETB members sometimes stri ve to minimize dropout of students in their Woreda 

level. Abou t 2(6.7%) said . they never stri ve to minim ize dropout of students in their woreda . 

Th us, we can undcrstand that th e majority of th e respondents assured, th e WETI3 members do not 

most o f the time st ri ve to minimize dropo ut of students in thcir Woreda leve l. 

Concernin g to enhance the level of communi ty parti cipation in education access, 20(66.7%) of the 

responden ts rcsponded that WETB members enhance the level o f community participation as 

'mcd ium ' and a lso 2(6 .6%) accepted as ' low'. 

In most of schoo ls as the interview held with zone and Worcda educati on offic ials, WETB members 

are not effecti vely functioning. They are not participating in school affairs except participating in 

teachers' pe rformance appraisa l. 

4.4 Factor's Affecting Community Participation 

4.4.1 Factors Enhancing Community Participation 

As it is stated by UNICEF ( 1982), to enhance effecti ve community partic ipati on in educational 

acti viti cs, increase the effecti veness of the services, promote fi.lrth er deve lopment; encourage a sense 

o f rcspons ibili ty: assure the fe lt needs of the parti cipants and ensure the appropriateness of things to 

be donc. 

Similarl y 111 MOE (B ESO 11 Proj ect, 2003), emphasizes more about ho w to enhance community 

parti cipation in primary educat ion, make the community to understand the concept of parti cipation, 

share their prob lems, develop the communiti es sense of owncrship and cmpowering community 

th ro ugh tra in ing arc some of the factors that enhance comm unity participation in ed ucati on. 
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Table 9: Facto.·s that enhance Communit) , l>a rticipation 

- --
Item Uesponlients WETB Members 

Freq ll cncy Percent 

\Vhal arc the f~l cto rs wh ich enhance cO lllmunity participation in yo ur 

loca lity? 

Providing train ing to empower cOllllllunity 20 66.6 

-
Increas ing se rvices by the governm ent 8 26.7 

-
~ - -

Te ll ing the com lllunity to participate 2 6.7 

Spec ity any 

Total 138 100 

As table 9 abovc indicated, rcgardi ng factors which enhance community participation in education, 

20(66.6%) of the respondents sa id that to enhance community participation in the local leve l it is 

bettcr to provide trai ning to empower the local community. 

The other 2(6 .7%) of them said tell the community to participator in educat ion acti vities in their 

local leve ls. 

In th is case. we can understand from this table, to enhance effect ivc coml11unity part icipati on in the 

local levc l. providi ng train ing the local comllluni ty is the major factor that should be considered fo r 

the community partic ipatory app roach. 

4.4.2 Factors Inhibiting Community Participation 

As mcntioned in the literature part of the study, factors that inhibit coml11unity participation .n 

education stated as lack of manageri al experi ence and sk il l in encouraging local comm unity, .n 

appropri ate and inconsistent approach to mobili ze the local community, lack of commu ni ty exposure 

to rccent informa ti on and technology, etc . are some of the constraints and problems which limits 

grcater communi ty participation in improving access of primary education. 

To support th is. MOE (BESO-Il Project. 2003: 23) , statcs that. lack o f knowlcdge of the community; 

lack of confidence by the community and lack of awareness crcation from the concerned bodies to 

thc community arc somc of the facto rs that hamper community pa rti cipati on in education. 
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Table 10: Factors that Inhibit Community Participation 

Item Respondents WETB Members 

Frequency Percent 

What arc thc fa ctors that inhibit co ml11unity parti cipation In your 

loca lity? 
---- - ~ -

I ,ack or awareness 22 73.3 
~ 

Lack o f confidence 7 J' , _J,'> 

Lack of resources I 3.4 

Spec ify any - -

Total 30 100 
-- -~ 

As tab le 10 above re vea ls, concerni ng to factors that hamper community participation educat ion. 

22(73.3%) of the respondents from the WETB members sa id that, it is lack of awareness of 

community. Abou t 1(3.4%) said, lack o f resources in thei r loca lity. 

crom thi s. it implies that factors whi ch inhi bit community participation in educational activities, the 

rcsponsible body does not make awareness creation of the commun ity in the locality. Due to thi s 

same the loca l communiti es are not confidenti a l to participate in schoo l re lated acti vities. 
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CHAPTER FIVE 

5. Summary, Conclusions and H-ccommcndations 

Thi s last chapter presents the summary of the main findings of the study. Based on these findings 

concl usions arc drawn and recommendat ions which can be implemented are suggested. 

5.1 S ummary 

The purpose of this study was to in vestigate the current status of community part icipation for 

improving access in primary ed ucation in Hadiya Zone. 

To achieve th is object ive the study attempted to answe r the followi ng research quest ions. 

c? What are the types and levels of communi ty partic ipation in primary schools? 

c? How did community pa rti cipat ion enhance improved access in pri mary schools? 

c? What factors are affccting commun ity participation in these schoo ls') 

To th is eflCct. the desc ripti ve survey approach was employed as a method of study. Woredas and 

schools were se lected using purposive /judgment sampling technique . In order to seek answers to the 

above resea rch questions. questionna ires and interviews were used to obtain data pertinent to the 

in vesti gati on. 

T he questi onnaires were distributed to 160 Kebe1e and 32 woreda education and train ing board 

members '. The interviews wc re conducted with 4 zone education department management members 

and 4 woereda head of education orfic ials. The data obta ined through the questi onnaires and 

interviews we re ana lyzed using percentages and descriptive statements. 

On the basis of thc anal ys is made on thc data secured through the above procedures, the major 

findi ngs of the stud y are summarized as fo ll ows: 

• /I large proportion. 79(57.2%) from KETB members and 15(5 0%) from WETB members 

said that the local community contribute money for the school activiti es . 

• Frolll the findin gs. 174(84.8%) from KETB and 20(66.7%) frolll WETB members indicated 

that parents leomlllun ity meetings decide what one shou ld con tribute to schoo ls. 
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• The fi ndi ng indicated that, 55(3 9.8%) of KETB members ' parti c ipat ion level was high 111 

di scuss ion with schoo ls and community about schools-age children to come to schools. 

• Thc majority, 23(76.7%) of the respondents fi'o m WETB mcmbers sa id , that WETB 

mcmbers somet imes' mobilize thc local community/parents to go to school -age ch ildren to 

schools. 

• From the fi ndi ngs, 55(39.9%) ind ica ted that the loca l communi ties were the responsible 

body to encourage schoo l-age children to send schoo ls. 

• Concern ing expansion of schoo ls in the locali ty. 78(56.5%) and 45(32.6%) of thc 

respo nde nts fro m KETB members replied that it is the responsibil ity of the government and 

the loca l communi ty respectively. 

• The majority, 82(59.4%) of the respondents agreed that the rehab ilitation of o ld schools is 

the responsib il ity orthe local community. 

• As ind icated in the findings, 19(63.3%) of the respondents from KETB members sa id, that 

WETB members sometimes mobili ze KETB and loca l comm unity to expand education 

access in the locality. 

• A la rge number of KET B mcmber respondents that is 18(60%) of them indicated that WETB 

membc rs somet imes strive to mini mize dropout of students in the Weoreda leve ls. 

• As the fi ndings ind icated, 20(66.6%) of the responden ts from WETB members sa id that 

training to empower the commu ni ty is one of.' the facto rs that enhances comm uni ty 

participati on in the local ity. 

• A large number of respo ndents, that is 22(73.3%) of WETB members, confi rmed that lack of 

awareness by the community on the need to participate in schoo l activ iti es is one of the 

facto rs which inh ibits the contributi ons the communiti es themse lves could make. 
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5.2 Conclusion 

On the basis of the major findings deri ved from the reports, analys is and interpretation of the data 

co ll ected through qucstionJ1aires, interviews and documents the fo llowing conclusions are made. 

I. The loca l communiti es' res ponse and in vo lvement towards primary school improvement 

acti viti es arc unquestionabl e. Loca l community contribution has a considerable share in 

covering the costs of primary educati on improvement. They contribute to schoo ls such as 

li ke money, locally ava il able materials for school construction and free charge of labor. This 

contri bution needs strengthened further in order to achieve the objectives we ll in stimulating 

the local people, and it is promi sing. 

2. The stud y ev idenced that KETB and WETB members sometimes mob ili ze the local 

community to send school-age children to schoo ls. The boards also encourage parents/ 

communiti cs about telling the importance of educating chi ldren and to bu ild schools nea r by. 

According to their duties and responsib iliti es, KETB and WETB members do not always 

mobili ze and encourage the loca l comlllunity to send school are children to the near by 

schoo ls. 

3. Concernin g KET B and WETB membcrs ' participation Icvel in school acti vit ies, the 

participation level is not ve ry high accordin g to the findings of tbe study. To deve lop 

schoo ls, K ETB and WETB members in school related acti vit ies co ll aborate with the loca l 

comm unity in o rder to make the participation level very high for the advantage o f the 

children's o fthc local community. 

4. The rcsult of thi s study indicated that, ex pansion and construction of schools in the loca lity is 

th e responsibilit y of the loca l community. Local community plays an im portant role in a ll 

aspects of education from rais ing resources to managing school s. K ETB and WETB 

members someti mes rai se the awareness of the loca l communi ty on the bene fit s of education 

and encouragi ng parents /communities to participate in contri buting money. loca ll y ava il ablc 

materi als and free labor in construct ing schools in their loca lity. The loca l communiti es also 

participatc in rehabilitat ing the o ld classrooms and school s too . 
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5. As the findi ngs indicated, KETB and WETB membcrs someti mes mobili ze the local 

community in expanding educati on access in their areas. KETB and WETB members always 

do not mobi li ze the loca l community in order to expand and enhance access of cducation [or 

the loca l community to get at least primary education [or their chi ldren. 

6. It has becn fo und in the study tha t, the majority o f the respondents fi'om WETB members 

indicated. to make effective part icipation in the part of loca l community, in education it is 

important trai ning to empower the local community, mak ing awareness creation of the local 

com munity by the concerned bod ies, clear communi cation channe ls between the comm unity 

and the concerned bodies are impo rtant factors to be considered. 

5.3 Hccommcndations 

On the bas is of findings and concl usions, recommendati ons arc made as fo ll ows: 

I . As the findings indicated that thc loca l communiti es are con tri bu ti ng sign ificantl y to schoo ls. 

To support ed ucation more, it is necessary to mob ili ze add itio nal resources from parents and 

the comm uniti es. Such contributions are cri tica l to making rapid progress towards primary 

education and should be supported. To reali ze greater community parti cipati on, strategies 

that meet the capac ity and needs of the potentia l benefi ciaries should be developed by the 

Woreda and zone education of!i eial s. 

2. Provision of technica l support and ori entation shou ld be a major acti vity for empo wering 

loca l comm Un ities to take fu ll responsib ilities. Train ing of commu nity members, parents, 

school fi.mcti onaries and local government oflicia ls can increase part icipation. Schoo l 

boards/ K ETB members ought to be oriented on required standards such as school expansion 

principles, financial procedures and expecta ti ons, to fac ili tate mo nitoring and evaluation 

ac ti viti es by the responsible authorities. 

3. II has been ack nowlcdged that educationa l access wi ll be succcssfu l with the act ive 

part icipati on of thc loca l comm unity. [n order to cnhance community participation, 

communication tra nsparency between the concerned bod ies and the community shou ld be 

clear and understandable to one another. The primary target should be to make the loca l 

comm unity beli cve that the schoo ls are their own property and then they wi ll part icipatc in 
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construction , ex pansion and renovati on of schools as we ll as in the suppl y of educat iona l 

materi als on a vo luntary basis. 

4. Spec ia l a ttcntion sho ul d be g iven for traini ng and promoti ng the local commu ni ty in mak ing 

awareness creat ion of the comlllunity in partici pat ion commun ity in o rder to parti cipate 

cO l1l munity transparency and deve loping confidence of the community in order to partic ipate 

effecti ve ly in ex panding and enhancing educati onal access in their loca li ty o r Kebel es . To 

ex pand school s and enhance education access, the loca l community should play an important 

ro le in a ll aspects of education from rai sing resources to managing schoo ls. KETB and 

WETB I1l clllbers have to rai se the awa reness of the loca l community on the benefits o f 

education and encouraging paren ts! coml1l unities to send thei r ch ildren to schoo ls so as to 

increase access and reduce drop out. 
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APPENDIX -A 

Addis Ababa University 

School of Graduate Studies 

College of Education 

Dcpa rt mcnt of eu rricu I u m and Tcachcrs Profcssional Dcvclopmcnt Stud ics 

Q uestionnaires to be Filled by the Govel"nllIent School or Kchclc Education and Training Board 

(KETB) Members. 

Purpose 

This questionnaire is developed to co ll ect primary data on the level of community parti cipatioiJ;4'or 

improving access in primary cducati on in the J-Iadi ya Zone/ SNNPR. The cooperat ion of'i'he school 

or Kebele Education and Training Boards (KETBs) is indispensab le ['o r accomp li shment of thi s 

study and your opini on is confidential and used only for the stud y purpose. 

Who should fil l the questiollnaire? 

'rhe questionna ire is to be fill ed by the fal lowi ng schoo l o r Kebe le ed ucation and training boa rd 

(Kl:TH) members. 

• Representati ve o f Kebcl e ad mi nistra tion 

• Primary school directors 

• Representatives of school teachers associati on 

• Representatives of parent-teacher associati on (PTA) 

• Represen ta ti ves of parents and students. 

• Representati vcs of yout h and wome n associat ions. 

Thercforc, please respond to a ll the qucstions completely and frankl y. 

Thallk you ill advallce 

Direction : I . No t important to write your name. 

2. Pl ease, enc ircle the choice of yo ur answer for multiple choice questi ons. 

3. Give brief and clear answers to open-ended questions. 

General in/orlllatioll 

I. ZO Il C Woreda Schoo l ________ _ 

2. Se.X: Ma le ___ . Female ______ _ 
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3. Occupation: Da ily La borcr ____ Self Emp loyee ____ _ _ Governm ent employee _~~ 

Farmer 

Other (speci fy) 

4. Level o f ed ucat ion (l ite racy): Illiterate 

_____ Secondary Schoo l 

~~_ Read and w rite ______ Elemen tary schoo l 

TTl ---- ------

Diploma Degree and Above _~ ___ If any othe r (specify) 

5. Statu s: Parent Non-parent COIllll1u nity Member __ ~ 

6. Agc: a) 20-25 b). 26-3 1 c) 32-37 d) 38-43 e) 44 and a bove 

7. Do you have c hildrc n attend in g in thi s schoo l? a) yes b) no 

8. Does yo ur commill ce ha vc meeti ng schcdule to perform its fun cti ons (respo nsibilit ies)? 

yes b) no 

9. I r yes how o fi e n do yo u ho ld meeting? 

a) every month 

d) twi ce a semester 

b) tw ice a month 

e) every two month o nce 

c) every semester 

a) 

10. Is there any new insight you ga ined towards helping your child at school and home as a result of worki ng 

wit h sc hools? 

a) mueh b) moderate c) litt le d) not a t all 

II. I-low do yo u ass ist yo ur c h ild ? 

a) providing materials needed 

____ b) arra nge tim e and place fo r study 

c) cO Ill J11 unicate with the schoo l about th e achievement afm)' son/daughter 

d) all 

12. How o rien cl ocs th e board (KETB) make di sc uss ion to mobili ze th e loca l communi ty in improv in g access 

to educat ion? 

_____ a) al ways 

__ b) some tim es 

__ c) never 

13. /-l ow oftell me YOll in vited to the schoo l lllccti ngs or in vo lved in schoo l activities? 

a) vcry often 

b) onen 

_ c) so metim es 

d) not at all 

__ c) any o the r (specify) ___ _ 
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14. Do Kebelc Education and Tra ini ng boards (KETBs) part icipate in th e following acti viti es? Put (/) mark 

to indicate your response. 

- ._-
r- L evel of P ;.u-t icipat ion 

Act ivities .: 
. ~IJ 

No .: 
C 
" > 

----
vilies in schoo ls. - : - -----,--;----, 

I In manageria l act i 

I----c-l- - .------
2 Planning yearly sc -hedule for cOlllmuni ty acti vi ties 

- ---
on sibi lities in decision maki ng activities ill ---- ---,---

3 Ready to take rcsp 

schools 
- . ---.- --

'I Iioid di scuss ion \\ lith parents and general cOlll lllunity in id enti fy ing 

school problems. 
-----;:--- . 

5 Disc lIss in g with sc hools and give suggestion to situati ons of 

-- -
dropout students. 

~ RegLl I ~~(nsc~ss i o r 
children to come t 

1 with schools and community about school age 

o school. 
- ----

or school co nstructioll . 7 Providing labour ~ 

-
or schoo l co nstructi on 8 Prov id ing money G 

--

-_. --------------.-
9 Holding dise llss iOl 15 and give suggest ions ra l" expansion o f" schoo ls 

"' the Kcbe le. 
f--c----c- -- .- ----,--,-

10 Discuss ing with sc hool s and cOlll munity in general about selecti on 

or sites orneI' seh 001 bu ildi ng. 
- --

11 So lving problems re lated to student' s disc ipline 

-

-----

----

a 
.: " ~ t' ~ 0 

1l 0 " oS :I: ....J > 
~ 

- ~ 

- I~ 

r----

- ----- ----

- - -- --

-. --- -. 

.- -- -

-- --- -----

- - -- - - - - - - --
____ 1-

IS. In your schoo l. who dccldcs what one should contn butc? 

_____ ,a) the Woreda admi nistration 

____ b) the Kebele admi nistration 

____ c) the school 

____ d) the Kebele educat ion and training beard (KETB) 

___ __ c) parcnt teacher assoc iati on (PTA) 

___ I) parents /comlll un ity lll ec ti ngs 

16. Do you contri bute anything to schoo l? a) Yes b. No 
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17. I f you r response is "yes". what do yo u con tribute to sc hoo l ~ 

____ ,a) labou r 

____ b) money 

____ ,c) matc ri a l fo r schoo l construct ion 

____ ,d) skill s and know lcdge 

____ c), a and b 

18, If yo ur res ponse for questi on 17 is money. what is the tota l amou nt of money that the 

communi ty was provided to the schoo l fo r last 2 yea rs? Birr _______ (to be fi ll ed by 

the school directo r only). 

19, Wh y do you think you should contri bute to school? 

____ a) because the school boa rd imposcs on me 

b) because it is my responsibility to do it 

____ c) because my chi ld learn s there 

____ ,d) because o thers a lso do to their children 

____ e) any othcr ___________________ _ 

20, Which scgmcnts of th c Society do yo u represcn t in the school boa rd (KETB) board ~ 

____ ,a) teachers 

____ b) students 

____ c) d irectors 

____ d) parcnts 

____ c) any other (Specify) ________________ _ 
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2 1. Who do yo u thin k is responsi ble for the fo ll owing activ ities? Please. put (,/) mark to indica te 

your response. 
-- Hcs(lol1sib lc Body 

-
P;ucnts 

No Activities Governm ent CO llllTlunit y in 
of school 

Sc hoo ls 

children gelleral 

- -- ---I--
I Constru ction or new schools 

----.-
2 Encouraging school-age children to come 

to schoo l. 
-

3 Campa igning against dropollt students 

4 Expanding sc hools in th e loca lity or 

Kebele. 
f-- --- I- ---

5 Rehabi litat ion o rlhe a iel schoo ls 

- -
6 Improving enrollment of' children 

-

Ma intc na l~c of school fu rnitu re 7 
- - - - - -

8 Maintenance of schoo l fence. 

-- -
-- - -

9 In vo lvi ng in re lated to school deve lopment 

acti vities. 
- ----
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API'ENDIX -8 

Add is Ababa Uni ve .. sity 

School of G .. aduate Stud ies 

College of E ducation 

Depa .. tment of C u .... iculum and Teache .. s P .. ofessional Development St udies 

Questionnaire to be li lled by the Wo rcda ed ucation and Tra inin g Hoards (WETBs) and Zo ne 

Education Department Manage men t Member"s 

Purpose 

The pu rpose of thi s questi onnaire is to co llect first hand in formation on the level of community 

parti c ipa ti on fo r improving access in primary educat ion in the Il adiya Zone ISNNPR. Your 

eoopcrat ing in prov iding re levant and accurate in fo rmati on wil l be great he lp to the study and your 

opinion is confidentia l and used on ly for the study pu rpose. 

Who should jill the questionnaire ? 

The questionnaire is to be fill ed by the fol lowing members of 

I . Woreda Ed ucati on and Training Boards 

• Heads of Wo reda Educa tion offi ces 

• I leads ofWoreda Capacity bui lding offices 

• Representa ti ves of Ke bel e cdueati on and traini ng board 

• Representatives of Woreda Teachers· association 

• Representati ves of Woreda yo ulh and women associat ion 

2. Zone education departmcnt management 

• I lcad of Educati on dcpartment 

• Il ead of Educat ion Programs 

• Education Supervis ion expert 

• Curri cu lum ex pert 

Therefore, pl ease respo nd to all the questions prov ided in th is instru ment as honest and as poss ible. 

Thal/k you ill ;1 dllallce 

Direction : I . 0 necd to wrile you r na mc. 

2. Lnc ircle thc choice of you r answer for mult i pic choice questions. 

3. Give bric f and c lear answers to open-ended questio ns. 

I. General In/ormation 
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I . Zone _____ Woreda _____ Kebeie _______ _ 

2. Age a) 35 - 40 b) 4 1 - 46 c) 47 and above 

3. Sex: Male _______ Female __________ _ 

4. Ma ri ta l Status: Marri ed _______ Si ngle ___ Divo rce _____ _ 

5. Occupation: Gove rn ment Employee lei vii servalll ______ Farmer ___ merchant 

____ Other (spec ify) _______ _ 

6. Qualifi cat ion: Elementary Secondary _____ TT I ____ Diploma ____ _ 

Degree and above Others (specify) ____ _ 

If. Regarding COlIIlllUllity Participatioll 

I . In which of the fo llowing educati onal ac ti viti es does the loca l community parti c ipate more? 

___ a) planning 

___ b) manage ment 

___ c) monitoring and eva luat ion 

___ d) dec ision maki ng 

___ e) any o ther (S pec ify) __________________ _ 

2. In whi ch of the fo ll owing does the loca l comm unity part icipate? 

___ il) money Contribution 

___ b'l bui lding new schools 

___ c) provision Materia ls fo r school construction 

___ dl labor 

___ c) bui ld ing ho uses for teachers 

___ fI any other (S pee ifY) __________________ _ 

3. I f you r res ponse to question 2 is moncy contribu tion what is the total amount of money that was 

provided hy the commu ni ty to the schoo ls fo r the last 2 years? Birr 

(To be fi lled by the head of woreda 

Education office only). 

4. How oft en docs the loca l comm unity share th e cost of primary educati on by provid ing materials . 

finance and labo r? 

____ a) a lways 

____ b) most of the time 

____ c) some times 
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____ ,d) I don ' t know 

5, W hat is the level of cOlllmun ity parti c ipatio n in yo ur loca lity? 

____ a) hig h 

____ b) medi um 

____ c) low 

____ d) not known 

6, Factor that cnhance comlllunity par ti c ipation in your loca lity is 

____ ,a) pro vi din g tra in ing to empower the community, 

__ b) deve lop the comlll unities sense of ownership. 

___ c) involve the comlllunity in a ll aspec ts of the schoo l acti v ities 

___ e) an y other (Spec ify) ________________ _ 

7, Facto r tha t inhibit comm unity par tic ipation in yo ur loca li ty is 

____ a) lac k of confidence by the community . 

b) lack ofawarcness c reation of the comlllunity 

c) lack of rcsources, 

___ d) any other (S pec i fy) 

Ill, Regarding the school or Kcbelc Education and training Board IKETB 

1. Is th ere the schoo l or (KETB) board in the school? 

____ a)ycs 

____ b) no 

2, Which seglll cnts o Cthe soc iety do yo u represent in the schoo l o r KETB? 

____ a) teachers 

____ b) stud ents 

c) di rcctors 

_ _ ____ d) parcnts 

_____ e) a ll 

____ I) any o the r (spec ify) ________________ _ 

} , What IS yo ur share of responsibi li ty (duty) 111 
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4. Docs the school I KETB have schedul e fo r meeting in you r schoo l? 

____ a) Yes 

___ b) No 

5. How often does th e school (KETB) boa rd di scuss w ith th e schoo l or community to minimize the 

dropout of s tudents? 

____ a) always 

___ b) most orthe time 

____ c) some times 

____ d) never 

6. What mechani sms the schoo l or KETB board uses to enco urage th e parents to scnd thei r chil dren 

to school? (Pleasc. li se them) . 

---------------- ---------

7. Does the schoo l IKETBI board usuall y mobili zc the community to ex pand schoo ls in their 

loca lity or kcbelc~ 

______ a) Ycs 

____ b) a 

8. Did the school (KETI3) board mcmbcrs gct any tra ini ng th at cou ld enabl e thcm 10 fu lfil l this 

dulies and rcsponsibilities? 

____ a) Yes 

___ b) No 

9. How man y t imes d id they take the traini n g~ 

____ a) once. 

____ b) tw icc 

____ c) three times 

____ d) not at a ll 

IV. Regarding parent - teacher association (J'TA) 

1_ Is the re PTA in thc schoo l'l 

____ ,a) ycs 

___ b) No 

IX 



2. Docs thc PTA havc a perm anent meeting program? 

____ a) yes 

___ b) no 

3. Thc maj or duti cs and respons ibil ities of PTA are (Put (-Y) mark in the space prov ided). 

a. Equipp ing students with good ethical values 

b. Conduct teachers' performa nce cvaluation 

_ __c. Mobili ze the school and loca l community to school deve lopme nt ac ti viti es. 

d. all e) an y _______ _ 

4. Do th e members of PTA know about th eir duti es and responsibiliti es? 

____ a) Yes 

____ b) No 

5. Do th c mcmbcrs o f PTA encourage the school and loca l community to provide an y fo rm of 

support to the schoo l? 

______ a. yes, they do al ways 

_ ~ b. yes, they do most of the time 

. c. yes, they do sometimes 

d . never 

6. Do thc members o f PTA usual ly di scuss with the school and local comtnunity to minimize the 

d ropout students? 

a) Yes 

___ b) No 

7. If yo ur response o fq ucsti on 6 is No. please. li st thc reasons 

8. How do the members of PTA encourage th e parents to send their children to schoo l? 

____ a) Discuss with the community durin g meetings 

____ b) Ma king a campa ign in the locality 

___ c) Di scussing with the school adm ini stra ti on 

___ ~d ) Any (specify) 

V. Regarding ",oreda Ed ucat ion and T rainin g Board (WETB) 

I. Is th ere WETI3 boa rd in your woreda leve l? 
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____ a) Yes 

____ b) No 

2. Docs the board (WETB) ha vc a pcrm anent meeting program? 

____ ,a) Yes 

____ b) 0 

3. How mueh do the members of the (WETB) board know the ir d uti es and respo nsibi lities? 

____ a) Very we ll 

____ b) Ave rage 

c) Low 

___ d) Nevcr 

____ e) A ny other (speci fy) _________________ _ 

4. Did the board (W ETB) members get any training that cou ld enab le thcm to ful [ill th e ir duties 

and respons ib ili ties? 

____ a) Yes 

____ b) No 

5. J low many tim cs did th ey take the train ing? 

____ a) o nce 

____ b) Twice 

____ c) T hree times 

__ d) Not at a ll 

6 . How of'tcn docs the (WETB) boa rd d iscuss with thc comll1uni tics or parents of the Wot'eda to 

sc nd the ir children to schools? 

____ a) a lways 

____ b) most of the time 

____ c) somctimes 

____ d) ncvc r 

7. Ilow many times the board (WETB) makes a di sc ussion prog ram with the community'l A) once 

b) twice c) T hree times d) ifany (specify) __________________ _ 

8 . How often does the (WETB) boa rds stri ve to min im ize dropout rate o f s tudents in thei r wo reda? 

____ ,a) most of the time 
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____ b) some times 

____ c) never 

____ d) if an y (specify) ___________________ _ 

9. How often does the (WETB) board use to mobi li ze the commun iti es in the wo reda level to 

expand educati onal accesses in every kebeles? 

____ a) most of the time 

____ b) some times 

____ c) neve r 

____ d,) iff' any (spec ify) ___________________ _ 

10. Which segments o rthe society do yo u represent in WETB? 

____ a) head or Woreda education offi ce 

____ b) Kebele education and training board (KETB) 

____ c) Worcda youth and wo men association 

_ ___ d) Woreda teachers' association 

____ e) if any (specify) ___________________ _ 
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APPENIHX - C 

Addis Ababa University 

School of Graduate Studies 

College of £<:d ucation 

Department of C un-ieulum and Teache.-s 

Professional Development Studies 

Interview to be conducted with zonal and Woreda Educationa l Officials 

7,one Woreda Kebele 

Scx Male Female ---_._--

Responsi bi I i ty ----
4. Do yo u regularl y obse rve Ivisit primary schoo ls in your zone/woreda'i 

5. What arc the contributions of the loca l com muni ties to the primary school impro vement in your 

areal loca lity? 

6. Who decides what each member should contribute? 

7. What do communit y mem bers feci about what th ey contri bute? 

8. What rol e do you play in yo ur leve l to improve educational access in primary schoo ls in yo ur 

area'i Can yo u speci r y? 

Thank you in Advance for your Cooperation 
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