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ABSTRACT 

The purpose of this study is to in.estigate the current attitudes 

of 11th grade students towards the learning of English as a foreign languag~ 

in five selected government secondary schools in Addis Ababa enrolled 

in the academic year 1985-86. 

To achieve this aim. one school was randomly chosen from each of 

the 'five zones by which all the secondary schools in Addis Ababa are classi­

fied. Out of the total -t924·students in the five schools, 353 (7%) students 

were randomly selected 'and taken as a sample for the study. In order 

to gather datil, a quest'ionnaire was carefully designed.. A pre11minary 

version of the questionnaire was first administered on 30 grade 11 students 

and then the actual questionnaire. All the 353 students responded to 

the questionnaires. The data were statistically analyzed. Az-test was 

made at a Significance level of <l.. = 0.5. The mean, pooled mean, standard 

deviation, and coefficient of variance were also calculated. 

The analyses of the results show that, all in all, the 11th grade 

students' attitudes towards the learning of English as a foreign language 

is positive. Their attitudes towards their English teachers and the English 

textbook are also positive. However. a considerable number of the student~ 

report that they are not satisfied with their English teachers and their 

English textbook. 

On the basis of the findings, it is concluded: that 11th grade students' 

attitudes towards the learning of English as a foreign language is positive. 

that English should continue as a medium of instruction in the high school. 

and the popular feeling that the standard of English is deteriorating 

, 
I 

in the high school should not be attributed to attitudinal problems. 
\. -- -------

, 

I 
\ 
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It is also recommended that teachers' qualification be improved 

and intensive r~search be carri ed out on the pr te pal'ation of English text­

books. 
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As the pendulum in language teaching theol'Y 

continues to swing away from purely linguistic 

considerations and toward psychological concerns, 

we find more and more attention focused on the 

question of attitudes and aptitudes, personal 

variables, individual interests and motivat ions. 

(Alfrdd N. Smith , 197 2: 15) 



As the pcnduLutn in Language teaohing theol'!J 

oontinues to swing away from pureLy Unguistio 
considerations and toward psychoLogicaL ooncerns, 

we f i nd morc and morc att<dntion focused on the 

question of attitudes and aptitudes, personaL 
variabLes, individuaL interests and motivations. 

(Alfr~d ~. Smith , 1972: 15) 



CHi\PTER I 

INTROlJUCTIU f'! 

1.1 The Probl em 

1.1.1 Statement of the Probl em 

The purpos" of the study i s to inv;! sti 0ate the aLtitudes of llth grade 

students towards t he l earning of English as a fore ign l anguage in five 

se 1 ected government seconda ry schools in Addi s fl baba. 

1.1. 2 Importance of the Study 

Concerning the role of attitude in foreign language policies , Ferguson 

reports that the effectiven~ ss of fore ign l angua ge po licies in education 

is determined more by the attitudes of the peop l E. towards language use 

than by simple demographic facts of language distr ibution . "I n Ethi opia , 

as el se\'/here many programmes fai 1 because the./ do not take into account 

th t · t d f th 1 f h th . t d d ,,1 
eat lueso e peop2 orwom eyare ln .ene . 

A cl ear knowledge of the attitudes of l ebrn~ r s towards the learning 

of English as a foreign l anguage is ~ssentj a l to those 2ngaged in language 

policy making and language planning. One practica l contribution of this 

study will, therefore, be to ma ke educational and l anguage policy makers 

aware of what the current attitudes of II til grad" students are towards the 

1 Charles A. Ferguson, 1971, quot(~d b:,' Tsebayc Tefera r A SOCiolin9]!stic Survey of 

Lall a e Use and Attitudes in Ethio ia : 1m lications for Lan a e aIle in;;thic"" ia .. UnpUblis hed 

oetoral issertation ashington •• : orgetowq University, , p. .• -
'i... "\ . 

1 



learni ng of Eng lish as a fore i gn l anguage . The knowledge of the studen ts ' 

current attitudes towards t.ngl i s h could in-I'luence any major l anguage 

pol icy on language planning activity that l~ i fJht be introduced i n the 

future. 

&efore the Ethi opian Revo lution of 1974 , when a n~j or soc i a- political 

change took place , some s tudie s on language attitudes, including attitudes 

towa rds English, had been cond u cti!~1 i n Eth i opi a . The existence of such 

I 
studies permits a comparison o"!' results froo the presen t post- revolution 

study on similar groups , wh ich may shed light on several theoretical ~ uest i on~ 

! in the study of "langUilge use and attitudes tovlards the Engl ish language. 

Thi s study will enable us to de t ermine to wh Rt extent language attitudes 

remdin constant or otherwise , i n and after a peirod of r evolutonary social 

change. 

1.1.3 Limitati ons of t he Study 

The r esearcher i s vlell aware that i t wou"ld have been better to 

extend the ~r of schoo l S ilnd s ubjects for th(! study . However, for 

constra ints of time and resources, tht s tudy i s l imited to t he attitudinal 

stu dy of the regular 11th grade secondary schoo l students of f ive se lected 

govel'nment seconda ry school s j n Addi s /\baba enroll ed i ~ the academi c yea r 

1985-86. 
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1.1.4 Scope of the Studx 

The seope of the stud,y is limited to a random Silllflle ,tucly of the 

11th grade students of five select~d goverRn8nt secondary school, in Addis 

Abtba for the following reasons. 

Z 
1.1.4.1. Anderson (1967) , in his attitudinal study ~ Ethiopian 

Secondary School students reports that the~ is a markedlY 10,. favourable 

attitude towerds English in gr.de 11 than In grades 9 and 12. To examine 

, whether 'or ftOt the attitude of 11th graders 15 consistently positive, therefore, 

the lltt graders .. re selected. 

Moreover. since the grade 12 students we~ busy preparing themselves 

for the Ethiopian School Leavfng Certificate Examination (E$leE), the researcher 

fen that they may not respond to the questlcnnai re with cOllCern. It is. 

therefore. believed that the Ilthgraders would understand the content of 

the questionnaire and would respond to it II>re effectively "'n.!> 

the 9th and 10th graders. 

1.1.4.2 From his observations while teaching Freshman English at 

Addis Ababa University, the researcher is of the opinion that it is the 

majority of the freshmln students who come from the govern.elt secondary 

schools that have a serious problem in learning the English language not 

those who COIle fr'Oll the private secondary schools. Therefore. 'slnce the 

English language probll!lll is manifested in the students who COMe fr'Olll govemnent 

.. 
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secondary schools only, the focus of the study '.,:il l be on government secondary 

school 11th grade students. 

1.1. 4. 3 The 11th grade students in Add"j s Ababa, and not elsewhere, 

were selected for the study for practical reasons; Using the student popula­

tion in Addis Ababa as subjects for t.he study is Wlry economical and saves 

time. as the student population is easily accessible. 

1.2 Definitions of Terms and Abbreviat ions Used 

1.2.1 Definition of Terms Used 

Unless otherwise specified, the followinq terms l'Iill be used throughout 

the study according to the definitions given below. 

Target Language (L 2) - It refers to the foreign language an Ethiopian 11th grade 

student learns in school both as a subject and as a 

At titude 

His 

medium of instruction - English. 

- An attitude i s a tendency to respond pos itively, 

that is , favourably, or negatively, that is, unfavourably 

to certain objects . persons, or situations. 3 

- It rehrs to both male and fer.Ja le third person, 

s ingular pronouns. 

1.2.2 Definition of Abbreviations Used 

LEFL - Learning of English as a foreign language 

3 Cllfford,f.iorgan. Introduction to Psychology, (New York : University of Horth Calorina, 1966), 
p. 594. 



CHA PTe R U 

REVm! OF RELATED LITERATURE 

2.1 Wo rks un Attitudinal Study in General 

Works on att i tud·i na 1 study in genera 1 have been referred to . However , 

only those whose findings have been fo und to be relevant to the present 

study are reviewed in the subsequent pages. 

Accord ing to a series of studies carried out at McGill University4 

The lea~ler's ethnoaentria tendenaie~ and his 
attitudes towards the other group det~nmine his 

.... , suaaess in learn·ing a new Zanguage . His motivation 
to lea~l is thought to be determined by his attitudes 
and by his orientation towards learning a forui[j11 
language, The o:rientation is "in.strumental" in form 
if the [XIPP08oJS of language study refleat the more 
utilitarian value of linguistic aa711:evement, such as 
ge·tt'ing ahead in one's oaaupation, and is "integrative" 
if the student is Ol'i ented to l ea..»n more about the 
other aui-tuI'al aommunity as if he decil'ed to beaome a 
potential- member of the other gmup. 5 

The study ca rried out at McG ill Univers i ty, quoted above , seems to 

confirm the statement that l ea rners can successfully l ea rn a foreign language 

if they have a posit ive attitude Lowards the ·Ianguage and/or towards its 

native speakers and their culture . The report 90es on to point out that 

negligence in maintain ing positive attitude in a fore i gn language t eaching­

learning process results in serious problems and foreign language learning 

suffers considerably. 

G . . ' 
TOO tim\! tie. "I"eSeM"ch ViaS carrl'i!:d..oti:" t.Mi:p\.':Cifled. 

5 
Wallace E . . Lambert, ~'\ga ? Psycholoq .... end Culh.:r -:. . (Stanford: Stanfor6·lJnivc::::.': ~! Press, 

1972), p. 180. . 

5 
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However , althou gh it has been accept ed that the l earner's attitude 

has a determ"inant ro le in the lea rnin g of a fore "i9n "languagc6 and this 

has stimulated much res earch. it i s genera ll y agreed that ; 

.4t titude is ' .::iJJ:1ittedly a difficult ar ea to 
study because people ar'e often wu,iUing to r'eveal 
their- t rue self. most deep seated attitudes, and 
-indeed t hey may oft en not be cOr!Gciously awal'e of 
what t hey are. Never"the l esa", "thaugll t he complexi t y 
of t he re lo.tionship between attitudes and language 
l earning are fa r iram undeI'stood, Y'eGearch s t rongl y 
suggests t hat successJ~l language learael'S are those 
wi t h posit ive att itudes . ? 

Some studies ha ve also been carri ed out to "identify the relevant 

factors responsib l e for success or failure of 11 foreign language learner. 

The findings indicate that these factors can be c1assi fie~ into two : cognitive 

and affective var iables . Cognit i ve varia bles are the relatively stable 

abi 1 ity cha racteri sti cs of 1 earners tha t may a f fect t he success with whi ch 

an individual l earns another l angua ge, such as apti t ude , intelligence, 

and certain cognitive c h a racteristi c s , lik~ ~ Rtuttion_ Af fect ive variables . 

on the other hand, des cri be ind i vidual chara cteiistics relating to factors 

such as attitude and motivation . Concerning the role of attitude and motiva ­

tion in the success of forei gn language l ea rn i ng. Elen Bia1ystock and Maria 

Froh1ick have the fol l owing to 5ay . 

The motivational and attitu.dinal charac teristics 
identi f ied as relevant to succec-s in f Ol'eign language 
l earni ng ref er to group specifi c att'i tudes, f or' example, 
a-tti t udes t01vards French Canadians 01' FUropean. French; 

tl ~ . c . GarMer, \it. al .. , "The Iele _ Q~ J\ttit~s zo.nd Motivat!on :-tn Second. 1.lsqv.&ge Learning: 
Correlat;onal and Experitllental Cons i derati.on" .. LanqUdge Le;]xni r.q . XXXv. No.2, December, 
1985, p. 210. 

7 
. C .. J . BrtiI>Ifit ,~ld J . J~ RoJ:x..rt, Intr oduction t.o j...:~n9u:t9~ .:'.Ild L..~gU(:.q(; Te('.ching, (}rfQw Yt::Jju 

McGraw Hill Book Company I 1966), ·op. - il2. . 
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Th~ 1: bove QUOt'20 repm't nlJ kces us al1Lt 1'2 thn d s it i s i mpo rta nt to study 

the attitudes o"f the '!c:ar;]e r s ·.~(}Yi~rJs "learn ing a roreiDn langUJ 9" it i s 

equa ll y important to b8 a'll,,!'e of t he internal and (; xte rnal factors that 

affec t the'ir attitudes. (9 ther\'ri s~;, a n aWi:t'C !H:' S5 0';' the att itudes of the 

l eclrne rs as such ~rov~s to Ge uS2 1ess un l ess t hl! ir causes a re ide ntif i ed 

and considered iii the irnpr()vE!menc 0';' the fO l'<:i gn ~ a llgudY2 teach ing-learning 

process. 

Ther(! is probabl y a ~Iener~ l dgr8,!ment on the po int that ac hi evement 

in many cases s t ands in a c~usal r ," l ationsh i p to attitude s . IViany invest igators 

\'Iho hove stud i ed t he r e: a t ion betwee~n iJttituue and achievement in school 

work have bc!en able to S hOl~ that t here ex i sts an interaction b2 t ween the 

two : atti tudes affect achi e vem.;nt and i:c hi~vernen t dff,~c ts att itudes. 10 :; , 'rver, 

th"r'e \ r ,? oth"r f ,l:tor!i th,l t are supp;::"d t: inf"iuulc,' " ttHud~s, for example , 

i·"~~r.Jv(1 1 by parents, teachers and peers. 

SjJ(ci1" ica"ll y, th~ most s'igni f i ca nt :'acto rs t ha t in fl uence the attitudes 

of lea rne rs towa rds the l "a rning of a fore i gn la l:gua 'J'; a r f:: the lc!dfner's 

illt2rnal motivation, his parents, hi s pee r ~.i roup, his foreign language 

h :acile r , dnd the i nformatior, he g"ts from soc i dy about the fOfi~ ign l anguage 

to be h:anl~ u . Ll t us ,"xam i ne thl?Se f a r. to rs on(, by one. 

2. 1. 1. The Learn2r's Int~rna l rl~ tivdtion 

The l ea rne r' s internal motivation r 0fers to his aptitud~. i ntel ligenc~ 

and cur i osity to l earn a foreign language. That is, the l ea rne r with high2r 

iOWedai:lin 1960, p. 235 , quot~d by Anderson t 2I:?:~ Cit. r p. 15: 14 
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aptitude, who is mort! intelligent, ana mort! curious eliJOjS learning a foreign 

language mor" than on" with lower dptitude, '",ho is l"s$ intelligent, and 

less curious. Conct!rning this Gardner, et.dl. report Ulilt the "ffects 

of languagl.: aptitude, integrative motivation .•. on the rate of ll!arning 

25 French/English vocabulary pairs wert! investigat-=d using a paired associate 

learning paradigm. The results demonstrated that all aptitude and integrative 

motivation influenced rate of lr~drning. Respondents .high:. in · l~nguage ilp.titude 

learned fast~r than those who were low and those high on integrative motivation 

1earnt!d faster than those who were 10w. 11 However, on~'s aptitude, inte11ig~nce 

and curiosity are highly dependent on the influences a foreign language learner 

acquires as a result of one's contact with the environn~nt - in and, out 

of one's home. 

2.1.2 The Learn~r's. Parents 

When it comes to students' attitudes for a ~choo1 subject, it has 

been noteu that parenl.s' attitudes to the subj"ct and to the students' 

ahi~vements in the subject are of practical importance. 12 

Lik~wise, concerning the l<!arning of a foreign language, it is not 

only the "earner's int"rnal motivation that matters, as far as his attitude 

towards learning a for~igli language is concerlled, but the attitudcls of 

his parents towards thG for~ign 1anguag~ as well. The foundation of one's 

pbrsona1ity is at home. Cons8quent1y sillce attitudes ar., part a1 d parcel 

R.C. Gardner et a1, On. Cit., p. 207. 
12 ::1< -

Proff~oberg and Norton, 1959, p. 171ff. quoted by An~ers Andersoc., QJ2. ~., p. 12:4. 

II 
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of one's persona·lity. tti.ey are formed at hOIl1". Generall y speaking, a ch il d' s 

li kes and di s l ikES are based on those of his parents ' . Concerning this , 

Gardner and Lambert report : 

f 

A long the studies carried out l'}'i th b'ng lish 
speaking MOi"di'Cal :'ligh sohool students studying 
French, information had been gatllered fl'om parents 
about their oy·ientation towards the Frencll comrm.mity. 
1"'i'lese data sUPPol'ted the not1·.on i;hat the proper 
or·ienta"tion towar'ds the other group -i.e deve Zoped 
"'ithin the i(1f1rily . Students wUh an in tegm"tive 
disposit1:on to learn French had parents who weY'e 
also integrative and sympathetic to the French 00-

"MUnity . The students' orientations were not 
.related to parents' skill in Fl'enoh nol" to the 
number of aquaintanoes the par"mts had" indioating 
that the integrative motive is not due to having 
~'ore expenence with Frenoh at home but; more like ly 
stems from a j'amUy··wide attitudinal disposition .. 1J 

Therefo re, si nce tne attitude of a learnH to .. 'ards t he learn ing of 

a foreign l anguagE< i s determined by pal"ents , report Gardner and Lambe rt, 

one who wants to in vestigate the attitudes of thE l~arner towards the foreign 

language should ask the fo ll ow ing ques tions: 00 the parents usuall y speak 

the fo re ign 1a n9ua~e or speak about it? 00 the lea rn,;r ' s parents consider 

l earn ing t he f0re i gn la/lyuage impo rtan t or irrelevant? Since his parents' 

attitude can affect his at tituda towards the language. i f the answers to 

the above quest i ons are pos i tive, tne n t he att itl!de of the child is more 

likely to )e pos iti ve. 

2.1 .3 The Learne r' s Peer Group 

To the extent that paren t s have a det er;,l i nant role i n the attitude 

of a learner towards the learning of a foreign lallguage , so does the l ea rner's 

1: a .'"' r:"'r ..,j ~ ~- -- .' W ,- , "" \... t aM' . . • 
'""M"- ' .1 .. ""ncJ. ... nL. ". 6 . _,, _iflDc:r 4 ot:.. v.J.tl.orl,:.... V-Ij 'ia!..llL'S .:....T'l.S~ond :, .•. nqucg~- ';cq't:l':i:s i tion" 

Canadian ,}ournal of Psycholoqx l 1959, l~:.). 3, pp ~ 266-272, quoted by Lambert, QE. lli61 
p. 182. 
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pee r grou p. Conce rnin g the ro le of onc ' s pt.:c r grou p on the at t i tude 

of th.: l earner , i~o rgit n reports, "what cv" r t he rGilSOn op2rat ing i n 

any given caS'2, th t: ou t como i s t hat an i nd ivi dual' s p0Gr ~I~Y shapl~ 

vi ews , dS well as be ha vior more than hi s parents d o. "r ~ 

2.1.4 The Foreign Langua ge Teacher 

Another importan t variabl e thilt in fluel,ces the learner's attitude 

towards the forei gn language is t he fo rei gn language teacher . The influence 

can be positive or nega ti ve depending on t hl' t.,;ache r 's knowledge of the 

subj ec t-mBt te r , hi s atti t ude towa rds th~ subject and t he st udents , and 

his overall personal i ty. That i s, if t he teache r knows the subj ec t , if 

he likes it and hi s students, i f he i s systemat i c i n hi s t eachi g and if 

he is inviting and approa chabl e enough in hi s personali ty, t he fo reign 

l anguage lea rner will , in mos t cases, develop a pos i t i ve att itude towa rds 

1 ea rn i ng t he 1 a ngua ge. J. Kaus!Jlej ll v and Goodwi r ha vp t he fo 11 owi ng t o 

say conce rning the fo rei gn la ngua ge t eacher. 

The SJhoo~ ground, a weU equipped building wiZZ 
remain partial, 01' may be wasteful, unless the vel'Y 
person 01' the teacher.,. is in class co guide the 
instructional p.l'ocess . 2'he sucoess of the goal is 
mainly determined by the teacher. Additionally, the 
expected change of behaviour or the development of 
positive attitudes of students ·towards learning can 
be af fected by the teacher. 15 

~~ M0~gar. 212. Cit., p. 60!. 
J . Kuusmejev Dnd Goodwir , 1967 , p.5, quoted by Be:!abih Bek~le, The Attitude of Students 

tow~rds Learnin in Senior Secondar Schools of Addis fillaba , {Addis- Ababa: Col1eg~ of Ped~qogical 
Sciences , Addis i\babt. U1I1 vers l ty, June 98 , p. 18. 
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2.1.5 The Information the Learner Ge ts Concerninq t he Foreign Language 

Researchers interested in attitudina l studi~s und~r line the i mpo rtance 

of the information a fo rei gn language l ea rner g~ts abo ut the fore ign language 

and suggest that a;clear and oos iti ve orientation t owards the language 

be given to foreign lcinguage learners so as to acqu ire the ne c~ssarj PSjCh0 -

logical read iness for the study of t he langudge. 16 Be it f rom the learner's 

parents , his peer group and/or the society as a whol e, a fore ign language 

learner shou l d be informed that learn ing the language is essent i al , gives 

instrumental and/or integrative advantage, is t-lTT)lort~t. and the 1 ike. 

The information , they say , can be forma 11y transmitted to the l ea rne r 

by tliet:rers; and authorities concerned and/or i nforma lly , by the learner's 

peer group and hi s parents at any level of discussion with the learner 

concerning the foreign language. 

Conct!rning this, We inreich makes the ve ry fur,d"me ntal obse rvation 

that the usefu·lness of a language, i ts ·Ii t erary '" cultural value and its 

role in soci al adva nce are given to the indivi dual by his surroundings. 

The degree, then , to whi ch the indiv idual is permitted. or wi lling, to 

in te ract with hi s surroundings will de much t o mold his motivat ion for 

gaining, and l ater to mo ld the use of t he language i tse l f . 17 

115 M. Ph~L!.':'p Leamon, IISom0 -"1od.-:~st SUgge5tiO!::!>11 ':.'11": Mod"Jrn Language Journal , Vol. LVIII r 
" - >. - - . • 

No. 5-6 Septcmber-6c!.ob~r , 1974, pp . 225-2 29-. - -. 
17 Win:ucich, 1963, quot..d:!. by "1o!':ris...J.:xobSQn o:r:ct lnAl.OQf I !'Prodlcting Success in Learning 

Second Languagf: il The Modern Language Journal VoL LVIII, No.7 1974, p. 332. 
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2. 1. 6 SUlTIlla ry 

It can be S31d that the attitude Jill.! per'iomdnce of a foreign language 

learner is a function of tr:e attitudes of the ledrlier's environment towlras 

the target linguage-- what his p~rents, his peer group, his foreign language 

telchef', and the society as I whole think about t~t! target language., That 

is, if the attitudes of all or mo.t of the variables mentioned above are 

positivI. then. the learner's attitude will most likely be positive, and 

his perforrr.ance satisfactory. If the (0'· 'ary, huwever, the attitude of 

the lenner 1'1111 genera lly lie n"gat ive and hi s performance unsathfactory. 

c.2 WOI.~$ on Attitucj1na l Stvgy on Etnioelan 

S~njQr Sgcpnd§rY ~chQQ' ~~ 

Before the onset of the Ethi0i>ian ,~e\lolution of 19/4, no ,stuqy 

on the attitudes of senior sacondary school stl,dants towards the LEFL WaS 

(:arrieo out eJ<cept that of Ander'son (l\jG?) ~)f; "'l:ul.li.l1ngYJI11m and A\tByd!!s 

Among iifini pc S(~CllnQ/lf..L5dlqQ , H~,ki!,t_LLJ.t-,}j IJJi.i.fL~illf ... Jj!n:;:~" 

SihCe this ~tudy has a significant relevance to the present study it 

'S carefully reviewed in the subsequent pages. 

Anderson's study is Of'e aspect of mu1tllingualistic problem in education, 

namely, students' attitudes (interests, emotional reactions) twoards the 

different languages thdt the} encounter at schnol, hoth as subjects ilrtd 

as media of instructionl Italian, F,'ellch, English and Arabi~. 

The purpose of his study was to IOpaSl;re the manifest attitude of 

students in senior secondary schools in Ethiopia and Tanzania towards English 

and the official languages in each country. ~,peciFical1y, the task was to: 
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1. detect groups of student s whose attitudes may undesirabl y be low in 

comparison with other groups in the same group fattors~ 

2. compare the langua ge s with each other as regardS th~ att itudes in various 

groups; and 

3. find po ssib le connections between the attitudes on the one hand and 

language achi evement on the other. 

To gather da ta for his study,hr" prepar~d questionnaires which consisted 

of background variabl es and attitude var i ables . The background variab le 

includes group fact ors li ke sex , hare langua ge , father's occupation, rural/urban 

di stribution, and religious affiliations . 

The attitude va ri ab l e cons i sts of suG- variables li ke general att itude 

towards Engl ish and Amhari c, stu de nts' ldnquagE: prefe rences i n different 

situations , comparison of Eng li sh and .4mhar ic as schoo'] subj ects and the 

1 i ke . 

Another set of data he i nc luded in th~ study was the 9th , 11 th and 

12th graders' marks in Amhar ic and Engli sh. In Ethiop ia, reports i\ nderson , 

the r'iinis try of Education was very reluctant to ~ ll ow him 1.0 include negative 

items about Am~aric.1B 

Anderso n' s studJ , as ment ioned ea rlier , was on Eth iopian and Tanzanian 

se nior secondary schoo'] stu dents' attitudes towards English and ,~mharic 

and towards English and Swa hili respectively. HO'dever , for the purpose of 

the present study it is be li eved that it i s olily the part of his study 

on Ethiopian senior seco ndary schoo l studt:!nt s i n genera l an'; 11th grade 

18 :\ d Do c·' 1" ' 2 hn c.rson , _." --1:..=..,;. .:>; .1 • . -' 



for his S'., 'if with " <,"'ip1>, Sil" 01 ",59 stud"r ~s -21." grade S, 193, grade 

Concerning the demog"ilphic chiltacte r i5:i cs 0" his sample, ilndersofl 

"'c,porl,s the following findlngs, 

L Sex, Hl~1.i rrn1e and lY% f~male; 

;',. Father's occupation: 5 S', Ti)I"nJGr 'lU.;."; croft!r, 32..6% merchant, 

17 , ~~; professionc. i, 3. C)'t <;ki, ',ee labourer. 1.G~~ unskilled labourer, 

and 8.3% police and millil;e.l-:Jma~'1; 

I j~, other Fthiopian lan]uases 7 It!..llian 0.5%, 

°t'h r 1 I "" j) :.;. l!r tUrOjJedn d:lqud~e~, '.(.". 

tht:: hackgn1Jnd vanables ,inti compu'ing thGm staT'i~~ical'ly, he concludes, 

.. -----nr--"---
~~ .i.\.~lde.L:: AnL:(:rsCI':1 c':). Cl..t. r p. ::;:' 

( 
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, 1. Yli1(>11 Amharic afld Engl ish ar" compdr('d uS :;choo l sUbJects, Ellgllsh 

t 

tu r IOs out to l,~ liked much more than t\mh:'I'ic . The difference 

i n fiivo ur (Jf [: n<11 i ;11 is much [110(",' ITIdrkr:d ar.I0;)9 tribill lc'.nguagc 

speakers tha n thos~ whose mottler' tongue is ~nhdr i c; 

2. by and l ar gt', studedt '. 'r/ho li ke En~~lish do so becd us ·, it i s a 

vehicle for illt2rn~t i orlal conta ~ts and Decause of its utilitarian 

val ue i n educat ion ; 

3. r=ga r din g Engli sh, gir ls <1re more favourable t han boys and in 

Ethio pia, there is a loa r ked ly more favourable attitude in grade 

11 than in grades 9 and 12; and f inally he concludes t hat ; 

4. student s frolTI more "educated" homes arc less favourable than oth.ers 

20 

and as regards ~mhar i c that there 1s a grow ing negative atti tude 

" 0 
towards Amharic with ra i sing class level .'-

Ibid. pp . i-11. 



CHAPTER II I 

PLAN OF TH E STUDY PROCEDURES AND NETHGDOLOGY 

3.1 Sampling and Description of Samples 

'1 1.1 Sampl ing 

Before deciding on the compos i t ion and si ze of samples, sources on 

genera l and introductory statistics wer2 referred to. The Sample Survey : 

Theory and Practice (1975) by Donald P. Warwick and Charl es A. Lininger (eds.) 

was ~fspecidl reference to the researcher. 

Warwick and Lininger report that for a s;)mp ie to be useful, it should 

reflect the similarities and diffe rences found in the total group. The most 

rel iable way to assur~ a representative sample is to use chance procedures 

for choosing the units to be studied . Nonchance procedures are also used 

in survey research but they may introduce unknown or unanticipated bias into 

the f indings . Another point is the question of homoge neity and heterogeneity. 

If the population is homogeneous, any reasonable size of the sample depending 

on the purpose of the study will do to represent the entire population. If 

the population is heterogeneous, however , the sampling should take every group 

into account in order to have as fair a representat ive as possible. A person 

wilo is studying a factory with 15 work groups , for example , cannot assume 

tha t onu of these groups will be representative of all the others. In most 

factories work groups differ in age , attitudes, productivity, the ethnic 

background of their ~embers . and other qualities. A representative sample 

of worke rs or work groups should capture the diversity of the whole. 21 

------..;.: ~i ... :;"';...,,-"--. l it: . +, ', ! .. , , 

21 DOi.!alJ. j? WdrwicK and Charl ~s 1'1. Lininger 
A€;;·/ York: 11c:Graw-Hill CO;Jpany, 1975j l pp . 69-70. 

17 

(eds.) The [~amplc Survey: Theory and PJ:actice, 
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It was on the basis of the statements of \·iarwick and Lininger that the researcher 
planned the sample for the study. 

Fundamentally, the sampling is a simpl~ random sampling of individual 
students. but in order to achieve as good a representation as possible of 

the population in the different schools. there was a steering throughout 

the streams in the s(nools under study. fhe population for the study is 
one _ the 11th grade student population in five selp.cted government secondary 
schools in Addis Ababa. 

3.1.2 Description of Samples 

3.1.2.1 Nu~ber of Schools 

In choosing the number of schools. practical and economic considerations 
were quite decisive. According to the Addis Ababa SChools Administrative 

Office. the government secondary schools' ii, ;.ddis .\baba are geographically 

classified into five zones. In order to have as fair a representati;<m as 

possible. me yovernment secondary school was cho()sen from each zone by lot. 
The number of secondary schools under study is, therefore. five. Table I 
gives a description of the schools under study. 



i 
NAI'1E 

1. Ethiopia Tikdem 

No. 1 Sec. SCh:xll 

-
2. Genera 1 

Wingate 

Comprehensive 
Sec. School 

3. Minelik II 
Comprehensive 

Sec. School 
4. Misrak 

Comprehensive 

Sec. School 
5. Technical 

Sec. School 

19 

TABLE I 

NAhES UF SCHOULS 6 Y ;~ANAG [ "G kGEfiCY 

TYPE AND LOCATION 

Managing 
Aoency TYPE 

-
Government Academic Day Sec. 

~ chool, i'lixed 

" Academic and Vocat-
i ona 1 ~ay Sec. School. 
~iixed 

" Academic and Vocat-
ior.a1 Day Sec. School 
~i i xe d 

" Academi( and Vocat-
ional Day Sec. School 
Mixed 

" Vocational'Day Sec. 

Schoo 1, i'ii xed 

I 
LOCATION 

Zone 5 

Zone 1 

Zone 4 

Zone 3 

Zone 2 

N.B. Mixed - A school wherein boys anc! girls are taught together (co-education). 

3.1.2 .2 Number of Students 

In the five schools there are 4924 grade 11 students. Of this total, 

353 (7%) students were selected in the following way. Since it was very 

difficult to number all the 11th grade regular students in the five schools 

d 1 th . th t h . f t t . 1 . d b T K . 22 an samp e em uS1ng e ec n1que 0 sys ema 1C samp 1ng use y . azmler, 

students were randomly selected with a conscious effort to include as fair 

22 Le J v_· ~~:Tc~~~~P,t!~~~~llilli~~!!!LL!~!'!'!!£ onatdo • • ~zmlcr, 
. S~rl~s),(New York: McGraw Hill 



2(J 

The figuri? 35, as thp SiZEo of til," samp'e "(J~J~d t.nrr' Qiv2 ~n appl'oximate 

percentage of six (&T) of Meneli~ II ~nd :iisrao (omprehensive, nine (9i) 

of General Hingate COI,lpt'enensiv; dnd EthiJpia Tikce:n fie, 1; and fourteen 

(14:.) or Tecnnical Secondary 5cI,00L L; ~'il5 to tndKe the sample as fairl:' 

represent.Jtive as possible that morl' lJer~entag€: was given to the tilre" 

schools - Ethiopia Tikdem :\0, 1, G(:"eral ,ilngate Jnt: T?chnlcal SeconC:~r.Y 

Scho~l. T~lis sample size ~as considered sufficient for the purposes intended. 

However, Constra I nts of 'ilne dnd r!,;ources >'len'! ~ I so ta ken I nto account 

in planning th sample size. 

Table IIgives the total number of students 211fUlled in the five schools 

under study at the time of data collection ;,nd the r,umber of parti€'jpdtlng 

students . 

L 
') 
~. 

" .). 

4. 
c 0, 

TABL( II 

NUi'lBER u;= 'ifUllE:n~ ! rJ ::: ~CH ,:~ r ,;: ~El.ECTED 
GOVE':i'j,',tNT SECUI';["'K'i SCH0~.lL:,' ,~,:;, .LCj Ii,; 

THE ,;C,.,u~. ,1 C YE "' 
I .' .oJ 

PARTICIPATING IN THe STUuY. 

Sciluol [nro lement UJ5-36 ~.?rti;i<i n9 in 

110~f5'. Girlo iotdl JoyS "i r! 5 

Ethiopi~ Ti kll'2111 !'I;u • 1 ;:74 <L4 .i:>ii 20(4%) 30([;%) 

Gen"ra 1 Wins at(· 490 496 ~86 41J( .1~~.) 50(5%) 
~;ene I I k II 7SG 7:,4 1 S~)Ci ' '\ ( ""j II,.; .J .. : , :;l(3:t) 

fYlisrak Comprehensive 6Gl ~;OS l:JG.5 34 (2t) SS( ,q 
Technical School 228 lL 2!~,~ 33(14:1:) 

----, 
Total 2·tG9 LL,55 < ~~~>, 107 185 

the Stud" 

Total 

50(9%) 
90(9'tj 

31('1:,) 

<::9 (5 ''. ) 

33(14,,) 

353 

\ 

\ 
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3.1.2.3 Distributi&n of Students by Cla$~ Level , 

Students were alphabetically classified in every cla~sroom ranging 

from 11 students 1n Wood Technology class in Technical Secondary School 

to 98 st~el\ts 1n Section 0, Home Economics class in General Wihgate Compre­

hensive Secondary School. All efforts have been made to select as fair repre-

sentlltion of student!; as possible from the different streams in each 

school. However, since using this principle in every stream and every 

school proved impossible. selection of respondents was. in most cases, 
• 

carried out by randomly sampling from those $ections and streams in which 

students could. at the moment be re leased from ordinary lessons. For 

example in I~enelik II Comprehensive Secondary School there are Arts and 

Science streams only at grade 11 level. Therefore. since the number 

of Science Sections is more than the Arts Sections, 51 students from the 

Science Stream and 40 students from the Arts Stream were randomly selected 

and used as a sample for the school. This was also the genel'al principle 

followed in the rest of the four secondary schools. 

3.2 Colle£tion Of Dfta 

In order to objectively examine the attitudes of the Ifhgrade secondary 

school students of the five secondary schools and in order to collect 

data for the study. opinions th~t reflect the attitudes of the students 

were gathered by a cal'eful1y prepa red questionnaire. In writing the question­

naire, the fundamental principles of questionnaire writing were observed. 

Moeover, statements expressing 0 certain degree of positive or negative 

attitudes towards foreign language learnin9 that have been used in similar 

studies, for example, Anderson (1967), Taylor (1973), Tsehaye (1977) were 

exalnined for possible usefulness some of which were selected. The ideas 
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suggested and the systems foll o"led by the prom"inent researchers on "attitudinal 

works" were ta ken as the basis for writ i ng the majo ri ty of the Questions as 

we 11 as for modifyi ng the adopted ones. To th" extent po,s i b 1 e, grea t 

ca re has been made to avoid any kinds of ambiglJit i es in t he questionnaire. 

The questionnair'2 was written in English for fear of bias s ince Amharic 

is a second language for many of the students, though natural ly a less foreign 

one than Eng lish . and th i s mi ght have prejudiced those respondents with negat ive 

attitudes towards Amha r ic. Engli sh, however , be ing a foreign language i s 

neu t ra 1 to a 11 the res pondents. 

One important matter was the prob l em of comprehe nsi bil ity which could 

be affected since 11th grade students' Englis!i proficiency may be low. To 

minimize th i s problem, a conscious effort was made to s imp li fy the l angua ge 

used in setting the ques tionnai re. i'! esi des, a prEliminary version \'las 

admini stered to 30 grade 11 students from ~'iellt~l i k II Comprehensive Secondary 

School to try this out, 5tudents were encouraged to ask questions and comment 

on items. There was no ser ious prob lem except for a few words here anC there , 

which appeared to cause difficulty for some students . Words whic h caused 

some problems incl uCe "attitude" , "opinion" , "borin g", "illustrations", "occupation", 

and "encourage" . The researcher recorded thEs e words and prepared a s i mp li f i ed 

definition f OI' eac h ,lOrd whic h was later used to clarify these words in' the 

administration of the actual quest i onna i re. 

All efforts ~Iere al so made to make the que stionnaire as concise as poss i bl e, 

les,!: the re spondents get bored and respond to it ca reless ly. Effo rts were 

also made to make the questionnaire as comprehensive as possible to ~ reliable 

in formation . The question of whether the form of the quest ions be of object ive 

\ 
I 

I 
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tYr'"" of qUC,Sti(';l forlaat, Uc.l\JS"d" t.!pc q·'Jestions. which were r,mr" strlJ~t~r;,J 
with respondents being allowed a li:;,itE:d numbtr' o( r~s',('nses. This included 
the fiv~ point Lickr=rt .. tY[ie SCdleS lih;c:1 requil'f,d ttl" students to mark wi til 

s to telilents . 

rhe questionnaire consists "r two 'iill';abk, " the backgl-ourd data vdY'iabl" > 
and the attitude v~ridbles. 

3.2.1.1 ~ackgrou nu Data variables 

To cros;..-compvre tn" baCKground data v~riab12s with the attitude ¥dl"iil,)l' dnd draw conc~usions from the findings of t~e study , the following ba,k~ro~nd 
data '/ariables W2re included (for ':l2t<1ils about to" qu"stionn.1ire, $'2(" App"nc" AI: age. sex, father's occupation. mother 5 occupation, fEther's ed~catio •. al 
lev"l, ITKlther's educational IeI'd. ilnd ,", riSious affiliations. 

3.i. l.~ ~ttitude Varia ~les .. ---
As pointed Ollt in the Literntur'e Re,,.;ew lJ"n 0'[ Uiis study, ':carner5 

attitudes are influenced by the attitud"s 07 thi.'ir !1arents, p"u qroups, fOrE';DfO 
language tpachers, the 50( iety tht:y live ir: and I;y tnt' formdl or infanta1 
information th~y set ar-out the foreign lar,gliagtc r\cc.ordinglv Th, .. quc,tio:Jnail'". 
was d,'signed :0 as to inc lude positive and negative statements cUlcrrning 
the following attitude variables. The questioil$ werp not go'pup..;" 
in u logical (Jrder or sequence, so that the response to cne wOllld not lni IJenCC 
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and low scores, a negative one. Lickert assign0d numerical values to response~ 

in the fol lowing man n~t' : 

A. 1 point for strong disa greement with ~ positive statement ~ 

B. 2 points for mild disagreement with a pos i tive stater,tent; 

C. 5 points for strong agreemant wi th n posit i ve statement; 

D. 4 points for mild agreement 'ilith 0. posit~ve stiltem.:ntj 

E. 1 point for strong agreement with J negative statelnent; 

F. 2 pOints for mild agreement with d negative statem;;nt; 

G. 5 points for strong di sagreemer,t with a negat i ve statement; 

H. 4 po i nts for mild disagreement with a negative statement; dnri 

uno opinion" 
') .J 

i. 3 pOints for any r'esponse~' 

3.3 Distri ~u tion of tne Quest ionnaires 

B~ fDre the distribution and admlnistr&tion of the questionnaire. i n 

order to obtain as full cooperation as possibl<::, c meme ',tas written to the 

schools concerned by the researcher's sponsoring Fi' culty Graduate Commission . 

The researcher also made rersollal vis~ts arid con tacts with the administrators 

and unit leaders of the fiVE: schoo l s . In the great majority of cases, coopera-

tio n was readi ly obta ined. 

When it was time to admin i ster the questi onnai re , the researcher went 

in person to the schools unde r study and administered the quest i onnaire himself , 

assisted by the respec tive unit leaders of the schools. 

23 Orhando L. Taylor ~ "'l'('achers I Attitudes '(m;a!:ds :31ack and Non,standard l:."nqlj sh as 
t>1easu.red by Language;! Attitude Sca.l~" Lan ua e r,ttitudes: Current Trends and Pros ects, 
{Washington D~C. : Ge()rg~tmm University Press, 1973 r p. 176 •. 



Students w",'" ~H' "fed ~b0Ut ttlt o"j2ni I'E'; 11 th;; :,tLJdy nnd "ere i nstruct;~d 
to ask any qu~stions p~~tdinjns i.o ttl~ qu~stio lair,.. ~or~Qver. ir} ord~r to avoid misund.orstdncting of lhf' S";'.I<:C'-',lCitt r 0" toll' ',~u"stiOiJfdir'~; every 
sta t~m.ont wa s read and eli scuss0d wi th the resporldents pj the researcher. Bes ides, 
the ffit.!aning of thOS;2 words ~'lhi ... h ',,"::1't: ubserv,;{! t~\ t.~e a oit .Jifficul t y;ere giv,!Il. Different c;uestions rais.:!d by SOiT!" :if tht! rc'~ponder:ts ~vere ailswered 

by the researcher hims,,1f and when "veryon<? fin'ished '~riting the r"spons"s, 
th" ques t i onnai roeS WEr(: co ~ 1 ected, It trok U,L (uC" rch"r two and hell f days 
to rers onally aamilllster the qU2,tionnil i re i ,l ;,,': i:he fiv..? '<;,10015. 
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4.1.2 Religion 

Of those who answered tile [;uestiol~ 0, ~'e': ij;o1t, ')~.Y claim to 

be Chri sti ,i!ns 4~, !-/osle'ds, and 11 Ind,do. ,he iatter d'id not specify 

what kind of religion the lIorC "Incidn" ,'''rers to. This distributioll 

supports a similar finding bj Aild2rs,jIl ('i9t:;)~')reDorts n:" Christians 

and 8% I';oslems. 

4.1.3 Age 

From those who respol,ded to this question. 77% clain, to be between 

14 to 17 anc 23% e1 ghtecn ,years and abov". 

4.1.4 Father's Educdtion~l Le~e} 

According to the respondents' informatloll ~(;r.cc!·ning their tathers' 

educational levels. 14% of the fathers are illiterate, 47~ are between 

grades one and eight, 24% between grades ltille ane! twelve, dnd l5% above 

the twelfth grade. 

4.1.5 "other's Educational LE'Vf:l 

Similarly, concerning their mothers' e,~ucational ievels. the responde ts 

report that~ 3':'% of the mothers are i 11 iterate. 5l'% between grades ore 

and eight. 10% between grades nine and twelVE, and 5% above the twelfth 

grade. Tablr. III summarizes the demographic characteristics of thl'! 

sample. 



SCHOOL 

I 

2 

3 

4 

5 

Total 
No. 
Total 
% 

A.Age: 

B. Sex: 
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TABLE III 
DE~10GRAPHIC CHARACT£o<ISTICS OF THE Si;,~PLE IN TERMS OF 

liGE, SEX , FnTHER I S EDUC"TIONiIL LEVEL, ,,,OTH ER I S 
EDUCATIONAL LEVEL, AND RELIGIOUS 

!\FFILIATIONS ~y SCHOOL 

!lGE SEX FATHER'S EDUClITIO!ln MOTHER'S EWCATIONlIL RELIGIOUS I.EVEL LEVEL AFFILIATIONS 1 ~ 1 2 1 2 3 4 1 2 3 4 1 2 3 
t.. 

75 15 46 44 13 47 14 6 33 36 2 3 79 5 -57 34 35 56 7 31 17 19 20 36 '15 4 86 2 -80 9 27 61 6 37 20 12 17 47 8 2 86 ~ 

37 13 28 21 7 12 18 7 'i6 22 ,; 5 44 1 2 22 11 33 0 9 15 5 "< 11 16 5 1 26 7 271 89- 169 182 42 142 74 47 97 157 1 15 321 15 2 

77 23 48 52 14 47 24 i5 33 52 10 5 95 4 1 

KEY 

l. -
" , . -
l. -
2. -

14-17 

18+ 

r~a le 

Female 

O. Religious Affiliations: 
1. Chri stian 

2. Moslem 

3. Others 
C. Educational Level: E. Schools: 

1. 111 iteratl? l. Genera 1 Wingate Comp o S.S 
2. 1 - 8 2. ,'tene1 ik II Compo S.S 
3. 9 - 12 3. r<li s ra k Comp. S.S 
4. ) 12 /' •• Eth1pia Tikdem No. 1 S.S 

!>. Tec:lnica 1 Sec. School 
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4.2 Data Coding and Analysis 

After the que stionnaire, were collected , as has been stated on 

page 25 paragraph t wo, a 11 the fi ve a I terna t i ves - "STRONGLY AGREE", 

"AGREE " , "NO OPINI 0N" , "QISAGREE", and"SiRONGLY DISAGREE" were coded 

in the fa n owi n9 manner. 

4.2.1 Positive Statement : "Strongly Agree" (5), "Agree"(4) , "No 

~p inion"(3), "Disagree"(2), and "Stro ngly Disagree "(l ). 

4.2.2 Nega tive Statement : "Strongly Agree"( l ), "Agree"(2) , "No 

Opinion"(3), "Disagree"(4) , and "Strongl y Oisagree "(5). ,Note that all 

the negat i ve statements and the coding system for them are marked with 

an a stris k in all the tables in Appendix s-: .. 

The procedures that have been used thr::,~"out the analysis and 

interpretation of the findings are as folloh'S: All the data were talli ed. 

The mean and the standard deviation of the fiy" schools (See Table VII) 

and five subgroups (See Table VI) were computed. Besides. to find out 

whether or not there are significant differences in reactions to the 

att itude variabl es, a L test, test of proportion (See i'able V) , was 

als o used. The mean, standard deviation and, z test were computed on 

the basis of the following f ormula e : 

S.o = , and z te s t = __ -:-;,...-_ 
fp + p 
I 1 ~ 1 2 q2 

'J T11 ri2 
N.B. q=l-p 
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To illustrate, suppos ing the respondents " reactions t o the statement 

"I li ke to l earn fnylish" is . 

Fr equency (Fr.) 

5; respondents 

2, " 

3 , " 
4, " and 

2, " 

mean of this s tatement is Zxf i 
i' .. fi 

i = ( 5x5 )+( 4x2) +( 3x3 )+( 2x4) +( lx~ ) 

5 + 2 + 3 + 4 + 2 

= 25 + 8 + 9 + 8 + 2 
16 

= 52 
15 

::: 3.25 

Value 

:)trong l y Agree (5) , 

Agree (4), 

No J~'inion (3), 

Disagree (2), Bnd 

St rongly Disagree (1 ), the 

The standa rd devi at ion of tiie reactions to the same statement is 

5 D z \i.fi (x_x)2 
. \I J<. fi -- - ------_.- ------------------_ .. _---_ ... - -----

= I 5( 5- 3. 2S) 2+2 (~'-· 3 . 2~i) 2+3 (1- 3. 25) 2+4{ 2-·3 . 25) 2+2( 1- 3. 25) 2 ~ 5 + 2 + 3 + 4 + 2 

= J 
---- ----- ---- -------_._-- --- - ----- - -

5{3 .06) + 2(. 56) + 3(.06) + 4(1.56).,. 2 (5.J6 ) 
16 
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2 

.,I ,...- .,.--- --....::.--- -
" 

""\1 
, 

jql+ " (ft. 

" 

l n, r, 0 
J '-



-;-;~ 

.> 'V 

= • it' 
~--- ~--" ," 

< L. ! -_. __ ._-

= 

.Us! 

sig~ificarlce of .05. ---

2. Ttle first attitud2 vaviabl~ 11~~ud~·n[3i Attitudes Towards the 

A. Sex , i!. ;Ige, c. HeligioLs Af""i1idt.ioiiS,. G. cather's Educational Level 

and E. ,~jotherls tdlicJtionrll Level. f1 cl)t'fIpa.rison vn.:: ,TIz.de if th" cbo\/e 

vari"bles affect th~ stuDents" 2ttitudes towarJs :n2 lErL. 



to their age ~ex. "dthpr's educdtjon~ 1ev·l mother's educational 

filld;iy, d grand t.;ble gives tne lhler" I ('(!adions-the I"espondents WeN 

tredtt:d together. Except fOt the first five tables included in this part 
of U',e text, the rest are inc1ur.en if: Ap' "lit. 3-L 

of frequency and pen.cnUges. 'Ct'C""ltd'lE:S :)." \ L been roundee to he 
nea rr;st tentr 

(~5.1t;~!"" , 

SOr.l€ qu~stions 

the fol iowing ",,,nner. for .,tate,n"r·~ 1.1 :0)' t:.>."c,p1" the ;-dfl<JnS2S are 

19f:; Jf" (, 1 CO 'l'p . G as - '0- -"8 .c L, ' , - ,.) v lor ' 't , '0 Ii ute' 343 x ... u -,J • .343 x lUI) - .Jl 3 .J<i.~ X 'J::' lit 3~:? X iU :=; 4 
2e 

and 3"~ x lUO = fl, 



P~rcentayf> (%) = 

The same procedure vias appl ied to compute thE perc!:fttages of all items 
.. 1.1 - ! .'1. Foy' further rel'erence see Appendix '- Table AVIil. 

The state!!1ents dnd the n:sp(Jn,dents' reactions to everyone of them 

in terms 01 percentages are as fa 11 01'1"; 

1.1 "1 1 ike '~"e nativ~ speakers 0" ,:ng'lisr. - the Americans, the 

British, the Canadians ... • 
No. It!: S oOlldent s ,~ Strongly Agr02 199 5(1.% 

Agree 102 30% 

No Oniniun 0 0% 
Disdfjree l·~ ., 
Strongly Disagree /.8 g 
Total 3<13 100 

I-lean 'f. 25 
1.2 or do not ll.l t~e natlve speakers o~ ~nglish - the AMericans, 

the 2.r i tisn, the: CdliOdid.ns ••. 1I 

10 

AqrEe 

No ')p, 11 i on 2 
0; $ag~'ec 

Strongly Oisa' ree 51 

.:L02 
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1.3 " I li ke to learn Engl ish" 

Strongly Ag l'e '~ 

Agree 

No Op ini on 

Disagree 

Strongly Di sagree 

r4ean 

1.4 " I do not 1 ike to learn Engl isi1" 

Strongly Agree 

Ag ree 

No i)p ini on 

Oi sagree 

Strongly Di sagree 

Mean 

% 

71 

21 

o 

2 

6 

4.48 

8 

6 

2 

21 

63 

4.24 

1.5 "I want to learn Engli sh because I wa nt t o li st en t o the radio 

programmes of the Voice of America (VOA) and the British Broadcasting 

Co rporati on (BBC). " 

Stron gly !-\"fee 30 

Ag ree 31 

No Opinion 4 

Disag ree 19 

Strongl y Di sag ree 16 

f4ean 3.40 

1 
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1.6 "I ~ant t o learn English because I wa nt to pass the Ethiopian 

School Leaving Cert ificat.! Examination (ESLCE)." 

Strongly Agree 

Agree 

No Opinion 

Disagree 

Strongl y Disagree 

% 

4& 

29 

1 

10 

12 

3. 89 

1.7 "I would like Eng lish to continue as a language through which 

other subjects are taught in the hi gh school. " 

Strongly Agree 

Agree 

No Opinion 

Disagree 

Strongly Disagree 

57 

25 

2 

6 

10 

4. 11 

1. 8 "I would like Amharic to replace En£·lish and be used as a 

language through whic:! the other subjects are taught in the high school." 

Strongly flgree 14 

I\gree 15 

No Opinion 4 

lii sagree 28 

Strong ly Disagrc:e 39 

Mean 3.Gl 



J\'5 on:... can S,~L . ,',) t.he reactions of t.:i ~·tud\":nt~ to the Jbove 

studern.5 eire' :nor" f"vour,):;:: t:) the StJtLin~,:t "r like to le"rn English" 
than an.', other $tdt~l;lu, t 'i r ;'hi5 pdr'~ cS "'e?lI d> 1n the entire questionnaire. 

1n Hun;; 1.1 end 1 ;: <tuu-"IH'" we,'L dsk"cI I;heth,'~ or not they 1ik" 

the lJative S~t:t..i: .. €!rs or cn~:lisn and as can I'l $;?i;'n ftom the r~actions. 

thtOY < t:'~I<; to ha \Ie a oos it i ve at t itud~ 1'0\'13 rtis them. 

to l€arn Fnglisll dnd LlJeir react ions indicaL' c' f(;vou r able attitude. 
Bes'i de', > 'i i'. h to ttl; s i b..,n (1. 3) thd t the '; tUQents show the 1II0S t fa yourao 1 e 
ilttitudl' of ,,:1 th~ i!:['n;:; thr'oughout the ~:u2stionnaire. 

In items 1 S enu 1 6 stud<Jnts were: asked if they want to lea,'n 

Ent;l is t, i" order to list"I': to tile rJdio pr01jra!,lmeS of ttl" Voice o~' Ameri ca 
('jOII;' a!.d "he Ilrit'j,h tOl'oallcastin£ COl'poratiJn (aRC) or to pc 55 the 

Ethiopj~n School Leav'ng Certificate lxawination (ESLCE). Their reactions 

jndjcat~ favDurabl~ attitude towards bctn :t2~~ but it se~ms that thev . " 

are ",or, in ~d"our of it,,;;l 1.6. This findins supports t he findi~9 of 

Ander.,:)" (1 "(il). <,il,o rq'll"ts <,hat students wh.! 1 i KG Eng 1 ish do so because: 
it is a vch;d", fef intu'national contacts and ne(.ause of its utilitarian 
value ill "Clucatiun (St!e Chapt"rL, part c",) . 
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In items 1.7 and 1.8 ~tud~nt5 w~r~ as.~G wh~ther r~qli5h should 

continuo< as a ;nedium ut instrucUon or bl, r",jld~d by AmharIc. Toe 

g::eat majority of respond<:nts (h2") r(·pc:",. "la~ [ng1 ish sh~lJld continue 

is a mediiJm of instruct'011 in t·.( ~.~11 ,>u .In!. Tr,;' again supports 

the findings of Tsehaye (1977) wr • .:' 11\ hi"; ilt.ltuciindi study on university 

students and educators, reports tl,at the responde~t5 as d whol~ indicate 

it favourable attitude towards the use (If ~ l~iis," d~ J 111<!<lium of instruction 

~l 
in the hIgh school. 

In all thl) items, 1.1- 1.8, the rc:spc""icnts snow f,1\'c,urabl~ dctitudes 

towards the poslti.le ,tat!;'ments and .mf<lvo(lrable att'ltuties toward, th0 

std temerts that negate the pos H'i ve on(?s. In vtn"r words, no contradi c. t jon 

of responses have been observed. The data ar(~ cO!'lsistc:-nt. 

This part examin", studerts' att'ltude~ tCh:.rns the"r Engljsh teachers. 

Five POSitlVll and five ne9i1tiv" stat'2',;'C/it5, 31tJrnating e~ch otner, 

were included in this part and tne ·"actlu% 3r" oS follews 

~1_ "Our Engli5~ teacner g~ts m~ i~t~rlsteJ in the s~bject.· 

As a reaction to til'S statelOert, 521 of tr'~ ,;tL,ie,;ls report that they 

strongly agree 3 .. % agree, 1;" r.ave r1(> Opi'lion, ~I, -1isagret=, l1nd 8% strongly 

disagree. The mean scor~ is 4,\', 

2.2 To the statement "OiJf ""'y1 iSh te;1L~'I"r is borir'1 when he teaches 

the subject, 38% report tha'\; they ;~,0f191v Lis.l.yr,',', Z3% dlsiigl"ee, 3% 

hao.eno opinion, 17% agree, and 19X stronsly agree to ~ + ... The mear. score 

is 3.39. 



40 

2.3 "OU( English teacher makes good use of examples and illustrttil'n:" , 

To this statement, the students r<eact ill the fo1'lowing way;' 47% report 

that they sf;rongly agre&, 31% agr'ee, 1l have no opinion, 7% disagree, 

and 14% strongly disilgy'ee. The mean score is 3.89. 

2.4 "Our English teacher does not make good use of illustrations." 

The reactions te this statement show that 3S% of the students strongly 

disagree, 29% disagree, 4% have no opinion, 13% agree, and 16% strongly 

agree. The mean score is 3.60. 

In items 2.5 and 2.6 students were asked if their English teachers 

appear regularly and the reactions to the positive statement. "Our English 

teacher appears regularly for class" are. Strongly agree 52%, agree 

29:1" no opinion 2%, disagree 8% and strongly dis ... gr2e 9%. The mean score 

is 4.0S. However, the reactions to the: stateml!nt "Our Eng1'ish teacher 

is frequent 'ly absent from class" a'"e: strong1} disagree 51%, disagree 

23%, no op'inion '1%, agree 10%, and stroilglj' agree 12%. Tt.z Incan score 

is 3.90. 

In items 2.7 and 2.8, students were asked whether or not their 

English teachers give them homework. The reactions to the statement 

"Cur English teacher gives us homework" are. strongly agree 62%, agree 

27%, no opinion 1%, dlsagree 4% and stl'ong1y disagree 6%. To the statement 

"Our teacher does not give us homework" 31% report that they strongly 

disagree, 31% disagree. 2% have no opinion, 51. agree, and 10% strongly 

agree. The mean scores of 2.7 and 2.8 are 4.34 and 4.10.resp~ctively. 
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In items 2.9 and 2.10 students were asked whether or not their 

English teachers correct the homework they give them. Th~ reactions 

to the positive statement "Our Engl isil teacher corrects our homework" 

are: Strongly agree 57%. agree 27%, no opinion 1%. disagree 7%. and 

strongly disagree 8%. Similarly, as a reaction to the negative statement, 

"Our teacher does not correct our homework". 45% report that they strongly 

disagree, 27% disagree, 3% have no opinion. 12% agree a~d 13% strongly 

agree. The means of 2.9 and 2.10 are 3.80 and 4.16 respectively. 

As can be seen from the students' reactions to the items in this 

part, it seems that the majority of the respondents have a favourable 

attitude towards the English tt!acher. 

4.5.1.3 Students' Attitudes Towards the nth Grade English 

Textbook 

This part is meant to examine tne students' attiudes towards their 

English textbook . Two positive and two negative statements were included 

and the reactions are as follows: 

To thf: item " Th~ ;>assages in our 11th grade English textbook are 

interesting to me", 46% rej:lort that they strongly agree, 38% agree, 

2% have no opinion , 6%· disagree, and 8% strongiy disagree. The mean 

score is 4.10. 

In reacti ng to the statement "The passages in our 11th grade text­

book arc not interesting to me", 42% of the respondents report that 

they strongly disagree to it, 5% hilve no opinion. 12% agree, and 12% 

strongly agree. The mean score is 3.71. 
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In items 3.3 and 3.4 the students were asked whether or not the 

words in their English textbook are easy for them . The reactions to 

item 3.3 "The words in our English textbook are easy," are as follows : 

Strongly agree 30%, agree 40%, no opi ni on 3%, disagree 15% and strongly 

disagree 12%. The mea n score is 3.61. The reactions to the negative 

statement "The words in the passages of our 11th grade English textbook 

are difficult" are : strongly disagree 24% , disagree 27%, no opinion 

5%, agree 29%, and strongly ag ree 15%. The mean score i s 3.16. 

In general, the students seem to have a positive att itude towards 

thei r II th grade Engl ish textbook as we 11. HO~lever, 44% of them report 

that the words in their English textbook are difficult , a significant 

percentage . 

4.5. 1. 4 §tudents' Language Pre fer~nces in Different Situations 

This part is intended to examine students' language use and preference 

patterns in specific interaction situations. The fo llowing statements 

were inc l uded i n this category : 

4.1 "When I read the dail y newspaper , I prefer to read it is English . " 

As a reaction to thi s statement , 30% report that they strongly agree , 

32% agree, 1% have no opinion , 2[,% disagre,2 , and ll % strongly disagree. 

The mean score is 3.43. 

4.2 To th;:: Statement , "When I listen to' the everyday radio programmes, 

I prefer to listen to it in English," 32% report that they strongly 

agree, 36% agree , 1% have no opinion , 20% disagree , and 11% strongly 

disagree. The mean score is 3.56. 
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'1. 3. "When I speak with my friends in and outside the classroom, I prlo:fer 

to speak in English." To this statement, [;3% of the respondents report 

that they strongly agret:, 30% Jgree, 1% have nD opinion, 19% disagre<!, 

and 11 % strongly disagr8e. The mean score is 3.61. 

4.4 To the statem~nt "When I write to my friends, I prefEr t o writ" 

in English, 30% report that they strongly agrte, 30% agree, 1% have 

not opinion, 23% disagree, and 16% strongly disagree . The mean score 

is 3.36 . 

As indicated by the responses to this part, a minimum of 30% of 

the respondents di sagr'e8 to every statement on the use of Engl i sh in 

the four situations investigated. 

4.5.1.5 Parents' Attitudes :0wards the LEFL by Their Childr en 

Two stdtements, one negative and ani' positive, w"re presented 

to the respond"nts to determi Ile whether or not thei r parents eoocourage 

them to learn English. The reactions are as follows: 

5.1 To the statemlo:nt "Ny parents encuurage me to learn English," 

46% strongly agree, 36% agree, 2% have no opinion, 8% disagree and 8% 

strongly disilgree. The m"an score is 4.0';. 

5.2 To the statel1l2l1t "i'lY parents do not i:dCOurage me to learn 

English," 114% report that they strongly disagree, 26% disagree, 5% have 

no opinion, 14% agree, and 10% strongly disagree. The mean score is 

3.79. 

The responses indicate that the respondents' parants in general, 

have a positive Jttitude towards th~ LEFL by th2ir children although 

24% of the respondents report it,at thei r parents do not el.ourage t hem 

to learn EngliSh. 
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1).3. "When I spea k with my f ri ends in and outs i de the class room, I prlofer 

to speak in English." To this statement, {; 3% of the respondents report 

that they strongljl agree, 30% Jgree, 1% have n0 opinion , 19% disagrei:, 

and 11 % strongly disagr~e. The mean score is 3.61. 

4.4 To the statem~nt "When I write to my friends, I prefer to writ\.: 

in English, 30% repor t that they strongly agr~e, 30% agree, 1% have 

no(opinion, 23% disagree, and 16% strongly disagree. The mean score 

is 3.36. 

As indicated by the responses to this part, a minimum of 30% of 

the respondents disagree to every stat~ment on the use of English in 

the four situations investigated. 

4.5.1.5 Parents' Attitudes :0wards the LEFL by Their Children 

Two statements, one negative and on(' positive, were presented 

to the r"spondents to determine whether or not their parents eoocourage 

them to learn English. The reactions are as follows: 

5.1 To the statemlont "~ly parents encuurage me to learn English," 

46% strongly agre", 36% agree, 2% have no opinion, 8% disagree and 8% 

strongly disagree . The m"an score is 4.0·;. 

5.2 To the statel1l2nt "jw parents do not i:dCOurage me to 1 earn 

Eng1 i sh," L14% report that they strongly di sagree, 26% di sagree, 5% have 

no opinion, 14% agree, and 10% strongly disagree. The mean score is 

3.79. 

The responses indicate th"t the respondents' parants in general, 

have a positive Jttitud~ towards th~ LEFL by th2ir children although 

24% of the respondents report tt,at the; r parents do not el.ourage them 

to learn English. 
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4.5.1.6 Peer )roups' Attitudes Towards English 

Two positive and two negative statements were presented to respondents 

to detennine whether or not their peer groups have a favourable attitude 

towards English. Here are the reactions to each of them. 

6.1 "My friends do not mind if I speak in English". The reactions 

to this statement are as follows: strongly agree 33%, agree 41%, no 

opinion 1%, disagree 13%, and strongly disagree 12%. The mean score 

is 3.71. 

6.2 To the statement "My friends hate me if I speak in English 

and insult me by using such words as "agul ferenj ,,22 when they hear 

me speak in English", the reactions are as follows: strongly disagree 36%, 

disagree 33%. no opinion 3%, agree 14%, and strongly agree 14%. The mean 

score is 3.61. 

6.3 In reacting to the statement "My friends prefer English to Amharic 

in listening to radio prograllll1E!s," 28% report that they strongly agree, 

35% agree, 4% have no opinion, 20% disagree, and 13% strongly disagree. 

The mean score is 3.96. 

6.4 Similarly, to the statement "I~y friends prefer Amharic when they 

listen to radio progral11Tles" 17% report that they strongly agree, 24% agree. 

4% have no opinion, 30% disagree. and 25% strongly disagree. The mean score 

is 3.22. 

In general, it seems that the peer groups of the respondents have 

a favourable attitude towards English. However. when it cornes to listening 

to radio programmes, 41% of the respondents report that their peer groups 

prefer Amharic to English, a significant percentage. 

22 "agul fere-nj" (singular), "aqul ferenjoch" (plural), a person who pretends to be a 

native speaker of English . 

-I 



44 

4.5.1.6 Peer]rl?ups ' Attitudes Towards English 

Two positive and two negative statements were presented to respondents 

to detennine whether or not their peer groups have a favourable attitude 

towards English. Here are the reactions to each of them. 

6.1 "My friends do not mind if I speak in English". The reactions 

to this statement are as follows: strongly agree 33%, agree 41%. no 

opinion 1%. disagree 13%. and strongly disagree 12%. The mean score 

is 3.71. 

6.2 To the statement "My friends hate me if I speak in English 

and insult me by using such words as "agul ferenj ,,22 when they hear 

me speak in English", the reactions are as follows: strongly disagree 36%. 

disagree 33%, no opinion 3%, agree 14%, and strongly agree 14%. The mean 

score is 3.61. 

6.3 In reacting to the statement "My friends prefer English to Amharic 

in listening to radio prograrrmes," 28% report that they strongly agree, 

35% agree. 4% have no opinion. 20% disagree, and 13% strongly disagree. 

The mean score is 3.96. 

6.4 Simi larly. to the statement ",4y friends prefer Amharic when they 

listen to radio progralTlTles" 17% report that they strongly agree, 24% agree, 
. 

4% have no opinion, 30% disagree, and 25% strongly disagree. The mean score 

is 3.22. 

In general, it seems that the peer groups of the respondents have 

a favourable attitude towards English. However, when it COilleS to listening 

to radio prograrrmes, 41% of the respondents report that their peer groups 

prefer Amharic to English, a significant percentage. 

22 "aQUl ferenj" (singular), uagul ferenjoch" (plural), a person 'Who pretends to be a 
native speaker of Engl1sh a 
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4.5.1.7 Social Attitudes Towards English 

Two positive and two negative statements w~re included under this 
category in order to examine the social attitudas towards English. 

7.1 To the statement "Our people do not mind if we speak in English," 
30% report that they strongly agree, 38% agree, 3% have no opinion, 15% 
disagree, and 14% strongly disagree . The mean score is 3.53. 

7.2 To the statement that negates this, "Our people do not approve 
of our English language use and insult us by using such words as "agul 

ferenjoch" , 30% report that they strongly disagree , 28% disagree, 4% have 
no opinion, 20% agree , and 18% strongly agree, The mean score is 3.32. 

7.3 "Our people feel that it is important to learn Engli3h." The 
reactions to this statement are as follows ', 43% report that they strongly 
agree, 36% agree, 1% have no opinion, 12% disagree, and 8% strongly disagree. 
The mean score is 3.9G. 

7.4 The r'eactions to the statement "llur people think that studying 

English is not important" are as follows : 4(n; repOl't that they strongly 
disagree , 27% disagree, 4% have ro opinion , 14% dgree, and 15% strongly 

agree. The mean score is 3.61 

The reactions to the sta'!:elrents under. this category indicate 

th •• t th~ peop12 whom the respondents frequently contact with do not mind if 

t he responderts speak in English. Besides, the responses also indi-

cctf~ th"t the (le'-tJl" whom the respondents hRve frequent contacts ,,;th .think 
that learning English is important. Tabl e IV summari zes all the reactions 
under the seven attiude variables in terms of average percentages. 
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For instancE', respondents' reactions. to the statements in attiud,o 
variable 1, "Students' Atti tudes TOI.ards the LEFL," in percent are: sa, 
51, 71 , 63, 31 , 48, 57, and 3S from items 1. i 1.8, respectively . The 
average percent is t herefore : 

~3 9~i5~8~+:.::5.!.l+:..!.7..!.1 +.:..;6~3..:..;+ 3~1~+::.:48~+~5 7 ~ 418 - 8 - 8 ~ 52.25 

Percentages have been rounded to the nearest tenth. The same procedure 
appliE!s to all the other attitude variables. For further reference. see 
Appendix L Table XVIII. 

TABLE IV 
REACTIONS TO THE SEVEN ATTITUDE VARIABLES 

IN TERMS OF AVERAGE PERCENTAGES 

ATTITUDE REACTIONS 
VARIABLES 5 4 

1 

2 
3 

4 

5 

6 
7 

KEY 

52 27 
49 29 
36 33 
31 33 
45 31 
30 35 
36 32 

ATTITUDE VARIABLE 1 ~ 

ATTITUDE VAKIABLE 2 = 

ATTITUDE VARIABLE 3 = 

ATTITUDE VARIABLE 4 = 
ATTITUDE VARIABL E 5 = 

ATTITUDE VARIABLE 6 = 
ATTITUDE VARIABLE 7 = 

IN PERCEIH RESPONDENTS 
3 2 1 IN PERCENT 
2 9 10 343 
2 9 11 341 
4 15 12 343 
1 22 13 349 
4 11 9 351 
3 18 14 334 
3 15 14 348 

Students' Attitudes Towards the LEFL. 
Students' Attitudes Towards Their Eng1 i sh 
Teache r . 
Students' Attitudes Towards Their 11th Grade English Textbook . 
Students' Language Preferences. 
Parents' Attitudes Towards the LEFL by 
Their Children. 
Peer Groups ' Attitudes Towards English . 
Social Attiudes Trwards English. 
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4.5.2 Test for Proportion of Reactions to the S~ven Attitude 

Variables 

To test the proportion of the reactions to the seven at t itude variables, 

" ... test was used. l'.--test. rather than t-test, was used because the sample 

size is more than 30. Before doing t il," analysis of reactions bYZc-test, 

the average percentages of a 11 the rl?; .. :';"C" .,nder "Strongly ~". "Agree", 

"No Opinion" , "Disagree" , and "Strongly iiisc.,jree" were computed. Attitude 

variable No.1. "Students ' Attiudes Towa rds the LEFL". was taken as a 

point of reference for two reasons (See p 33' ,Paragraph 4 ' ) 

Firstly. it is the core of the study and all conclusions and recommenda­

tions of the study depend on it and secondly, the scores of this attitude 

variable are the highest of all the scores of the attitude variables in­

vestigated. 

As one can see from Table IV on page 46 , the average percentage 

of thereections to the seven attitude variables and those who answered 

under "strongly agree" from 1-7 are: 52, 49. 36, 31, 45, 30 and 36, respectively. 

To test whether or not thereis a significant difference in reactions. 

and therefore. in attitudes, a z-test WdS employed and here are the results. 

A comparison of attitude variables 1 and 2, that is, "Students' Attitude 

Towards the LEFL" and "Students' Attitudes Towards their English Teacher", 

shows that the students like their subject more than thei r English teacher. 

However , the difference in reaction to both attitude variables is not 

that significant. 
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A comparison of attitude variable 1 with 3, "Student~ Attitudes 
Towards the II th Grade Engl ish Textbook" clearly indicates that there 
is a significant difference. That is, the students are more in favour 
of the subject than the English textbook. A comparison of attitude . 
variable 1 with 4, "Students' Language Preferences in uifferent Situations", 
also indicates that there is a significant difference. It seems that 
the respondents use English less frequently in the four situations - reading 
newspapers, listening to everyday radio programmes, speaking with their 
friends. and writing to their friends. The result of the comparison of 
attitude variable 1 with 5, "Parents' Attitudes Towards the LEFL by their 
Children", indicates that parents have a favourable attitude towards English. 
The difference in result b~tween attitude variables, 1 and 5 is not that 
siginificant. Peer groups' attitudes and social attitudes towards English. 
hOl~ever. seem to be a bit unfavourable in comparison with that of the 
parents. In terms of degrees of preference towards English. parents come 
first. then the society. and finally the peer groups. Table V shows a 
summary of the results of the z test. Since the level of significance 
applied is .05, all the values greater than 1.96 are significantly different 
from that of attitude variable one. 

TABLE V 
TEST FOR PROPORTION OF REACTIOtlS TO THE 

SEVEN ATTITUDE VARIABLES 

PROPORTION RESULT 
Ivs.2 0.80 
Ivs.3 4.44 
1 vs. 4 5.5S 
lvs.5 1.62 
lvs.6 5.83 
lvs.7 ',. 16 
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To examine if the student:;' age, sex, faU:"r's eJucdtiona1 level, 

mother's "ducational lev"l all': religious aifiliclL10ilS dffect their attitudes 
towards the l.tFL, the l11\!a~ of rach statement the standard deviation 
indicating the diversity Clf opinion in every school and sub group (s.ae 

pp. J~.33) , and coefficient of varlarce (C,V), indicating whether or not 
the data are consistent,\IA)re Gomputed (flote that the formula for C. V is 
S x 100, where "S" stands for standard deviation and "x" for mean). The 
x 
result indicate: 

1. t'lat in contrast to Anderson's findings , moles seem to have a 
more favourable attitude towards the LEFL than f,~males; 

2. that those whose fa thers' educational level is below' the twelfth 

grade show a more positive attitud" tOl1ards thL' LEFL than those whose 
fathel's' "ducatl ond1 level lS above 12; 

3. that those whose mothers' educational l8vel is below the twelfth 

grade show a more positivi! attitud" thun those whose mothers' educational 
12w.:l is abovo 12, 

4. that respondents WIlOSC ages are betw€\:'n 14 to Ii' seem to show a 

more positive attitude towards the LEFt. than those ~Ihose ages are 18 years 
and above; and 

5. that MOSlems show iJ more i.c v(JlJ!'<lble dttitude tuwards the LEFL than 
Chri ~tians. 

Table VI ,surrmari zes t:lis. 
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TAiiLE VI 

POOLED MEf,N, SfANDARD DEVlATION AND COEFFICIENT OF 
VARIANCE OF RESPOI:SES BY SEX, AGE, FATHER'S 

EDUCATIONAL LEVEL, ~jOTHER' S EDUCATIONAL 
LEVEL,AND RELIGIOUS ;IFFILIATIONS 

POOLED :·'fAN. 

STAaOARD DEVIIIT­
ION AND COEFFI­
CIENT OF VAR-

SEX AGE FEL MEL 
RELIGIOUS 
AFfILIATIONS 

~Ai'tCE MOS 

1. POOLED t~EAN 4.03 3.67 3.95 3.74 3.83 3.82 3.79 3.57 3.71 3.81 

• 

2. STANDARD 

DEVIATION 

3. COEFFICIENT 

OF VARIANCE 

IN PERCENT 

KEY 

1.16 1.46 1.28 1.44 1.39 1.35 1.41 1.39 i.42 1.31 

28.78 39.78 32.40 40.33 36.29 35.34 37.20 38J9 38.27 34.38 

1. FEL - Father's Educational Level 3. CHR - Christians 
2. t-lEL - r1other's Educational Level 4. [105 - Moslems 

4.6 Distributi ons of Responses by School In Terms of ~ean, Standard Deviation 
and Coefficient of Variance 

To examine if there is a s'.nificant difference in attitude among 
the respondents in the schools. the average mean, standard deViation, 
and coefficient of variance were also calculated by school. The results 
indicate that in terms of degree of positive attitude the schools can 
be listed in the following manner (See the pooled mean of every school) 
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1. Technical Secondary School , 

2. ~ii s ra k Comprehens i ve :;"conda ry School , 

3. General Wingate Compre hensive Secondary School , 

4. Ethiopia Tikdem No. 1 Secondary Sehoul , and 

5. Mene1ik II Comprehensive Secondary School. 

(For more details refer to Appendi x L) 

Table VII Summari zes this in the following way : 

Tf\BLE VII 
POOLED NEAN. STANDARD iJEVIATION ilND 

COEFFICIENT OF VARIANCE BY 
SCHOOL 

POOLED STANDARD 
S C H 0 0 L S 

ifrEAI~ DEVIATION 

Ethiopia Tikdem 1~0.1 Secondary School 3.56 1.38 

Genera 1 Wi ngate Camp . Secondary Sc hool 3. 78 1. 32 

r·iene 1 i k II Camp . Secondary School 3.51 1.57 

~i i srak Camp. Secondary School 4.02 1.36 

Technical Secondary Sc hool .:).26 1.03 

COEFFI CIENT 
OF 

VARIANCE 

34.92 

34.92 

44.72 

33.83 

24 . 17 



CHAPTER V 

SUMMARY OF FINDINGS CONCLUSIONS. AND 

~ECOMMEtmATIO :i S 

Tids study has inve5t:gilted the current attitudes of 11th grade 

students towards the lGarninc of English d S a foreign language. LEFL. 

in five selected governm~nt secondary schools in Addis Ababa enrolled 

in thE acadelBlc year 1985~86. Data was gathered through the use of 

questior.naires that were all responded to by all the re~pondents. 

The respoRdents' reactions to every statement were analyzed and 

their attitudes identified using the Language Attitude Scale (LAS). Besides 

the 353 respondents have b~en grouped by age, sex. father's educational 

level, 1T".)ther's educational level. and relig"ious affiliations. These 

group factors were cross-compared against the attitude variables to see 

if the former affect the respondents' attitude. Moreover, the ,tudents' 

responses have been ani! lyzed by school. I n all cases, the mean for every 

statement and the pooled mean for every ,ub-group and every school were 

calculated. The stai1dard deviation and the coefficient of variance of 

every school and every sub-grouD were also ~nmDuteci. In addition. to 

test the proportion and significance of difference in reactions in the 

sever: attitude!ariables, a test of proportion was made and a I-value 

computed at a s ~jgnificancc level of = .05. Attitude Variable no. 1, 

"Students' Attitudes Towards the Learning of English as a Foreign Language 

(LEFL)" was tak(;n as a point of reference. The rest of the attitude 

variables were compared against this and discussed. 

52 
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The fo 11 owi ng represe nt some of the masts i gni fi cant fi ndi ngs of 
the study. 

5. 1 Re spondents' Attitudes in Genera l 

The respondents' react ions to the sta tements show : 

1. that , all in al l , t heir attitudes towards the LEFL is positive; 
2. that they like the native speake rs of Engl i sh; 

3. that th~y li ke to learn English ; 

<i. that they want to 1 e ~l rn Engl i sh bec,cuse they want to pass the 
Ethiopian Sc hool Leaving Certificr. te Examination (ESLCE) ; 

5. that they wou l d li ke Engl i sh to continue as a medium of instruction 
in the high school. 

6. that their English t eachers ge t them interes t ed in the subject ; 
7. that their English t eachers make good use of exampl es and 

ill ustrati ons ; 

8. that t heir English teachers re gular ly come to school for class 
teaching ; 

9. that their Engl ish t eachers give them homework ; 

10. that their Eng 'l ish t ea chers correct the homework they give to 
their students ; 

11. that the passages in the 11th grade Engl i sh t extbook are interest ing 
to them ; 

12. th"t the words in the 11th grade English textbook are easy enough 
to be understood by them; 

13. that their English l anguage use Jnd prefere nces are situation­
bound ; 



IS. that th~jr frIend do not min~ if t~l~ respondents speak in English ; 
16. that tne r~spondents' friends pru,r Englis!: to ,',mnJric wh"n 

17. thJt the p~ople whom the r~spond~nts [rLquently contact with 
do not mind ~f the r.:spondents speak ill En9lish; and 

16. that the people whom tile respondents frequently' contact with 
think that studying tnglish is importilllt. 

This is the gen~ral picture of the findings. If 'Jne examines the 
results further, however, one ~lOu 1 d obS(;rv0: 

1. thilt the words in the 11th grad" English textbook we difficult 
for 4'1%, of the respondents, 

2. that 41% of the respondents I peer groups prefere Amhari c to 
Eng I i sh whe" they lis ten to the everydilY radi 0 programmes; 

3. that 39% of the r0spondents do not write to their friends in 
English; 

". that 38% of the people wtTom. the re~Q!lde.Jlts frequently contact with do not approve of the respondents' Eng lish language use; 

5. that 3n; of tht: respondents do not read the daily newspaper 
written in EIIglish, 

6. that 36% of the respondents r.;port that tiHO'i r Eng1 i sh teachers 
are boring when they teach the subj~ct; 

7. that 31% of the respondents do not 1 isten to the everyda.Y radio , 
programmes; 

B that 30X of the respondents do not use English in their ever'yda~' 
conversation in lnd outside the c125sroom; 
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9. that 29% of the respondents feel thdt their Engl ish teachers 

do not make good us c: of eXClmpl es and illustrations; 

10. that 29% of the respondents feel t hat the peop l e whom they 

frequently come in contact with thi nk that l earn ing English 

is not important ; 

11 that 28% of the resl)ondents report that th"ir peer groups do 

not approve of the respondents' English language use; 

12 that 27 % of the respondents report that their parents do not 

encourage them to l ea rn English; 

13. that 25% of the respondents report t hat th2ir English teachers 

do not correct the assignments they give to their students; 

14. that 24% of the respondents feel that the passages in the 11th 

grade Eng li sh textbook il re not int,'rest ing to them; and 

15. that 22% of the respondents report that their English teachers 

" are freque nt ly absent from class . For the raw scores and for 

fur t her information concerning thG respondents ' responses, refer to Appendix 

L, Tab le XVIII. 

, Re spondents ' At titude s by Sex, Age, Father's Educational Level. 

show : 

Mother's Educational Level, and Re ligious Af f iliations 

The di stribution of respondents' react i ons to the different statements 

1. that the attitude of the males towards the LEFL i s more positive 

than that of the females; 

2. that t hose who are between the ages of l ~ to 17 years have a 

more posi tive attitude towa rd s the LEFL than tho se who are eig hteen 

years and above; 
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3. that thos e whose fath"rs' educa tional l eve l i s be low the twelfth 

grade show a more posi tive atti tu de to the LEFL than those whose 

fa thers' educational level i s above the twelft h grade; 

4 . that th'? responses of the r,; spondents whose IlDthers ' educat ional 

leve l is below the twel f th grade indi cate t ha t their att itudes 

towards the LEFL is mor;, pos itive than th il t of those \~hos e motrers' 

educat ional l evel i s above t ile twelft h grad ; and 

5. that Mos l ems have a more positive attitude towards the LEFL than 

Chri stians . 

Distributi on of Re ponses by Schoo l 

Inter-school comparison of respons Es was also made. The results 

indicat e that in terms of degree of positive att itude Technical Secondary 

Sc hool comes f irst , fo llow"d by :'iisrak Comprehensive, Genera l IJ ingate . 

Eth iopia Tikdem No.1, and Menelik II Compre hens ive Secondary Schoo l. 

The pool ed meu n of the results was t aken as a point of comparison 

in every case. 

Re sults of the Test of Proportion 

The I-val ues computed indicate : 

1. that the students like their subject more than their Eng lish 

t eac her and their 11th grade Engli sh textbook; 

2. that they li ke their Eng li sh t eacher more than the ir 11th grade 

English t ex tbook ; 

3. that the respondents' parents show ,) more pos itive attitude towards 

Eng li sh than those of the respondents' peer grou ps and the society ; 

and 
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.~. that the respondents' peer £roups have a more favourab l e attitude 

towa rds English than the other members of the society, who are 

neither the respondent s ' parents nor their peer groups. 

5.2 Conclusions 

Attitudinal study is rather a difficult task. However, with the 

researcher's sterneous effort, the study has proved succ2ssful. With 

a ~ound awareness of the limitations of an of. tiudinal study, the follow i ng 

conclusions based on the findings are lJ1ild( : 

1. as a whole, there i s no attitudinal prob'~m on th~,part of the 

11th grade students towards the Learning of Engli sh as a Fore i gn 

Language (LEFL). Their attitude is positive; 

2. that English should continue as a med ium of instruction in the 

high school; and 

3. that the popular feeling that the standard of English is deteriorating 

in the high school should not be attributed to attitudinal problems. 

Compdrisons of these findings with previous similar studies on pre­

revolutionary Eth i opian secondary school stUdents' Jttitudes towards 

Eng li sh indicate a considerable degree of stability in language attitudes 

despite the rapid social change which has occurred. 

5.3 Recommendations 

On the basis of the findings , the following recommendations are 

made. 

lis responses to statements 4 , l -~o 4. ~ (See Appendix L, Table XVIII) 

show, a good number of the respondents report that they do not use English 

in their everyday act iviti es. It is recommended, therefore, high schools 
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devise means of initiating students to use and exercise the language 
in class and also outslGe of thl' class by· encouraging extra·curricular 
acti vities . 

5,3.1 Re<;(J1mendatiMs ConLerni!)!) English Tedchers 

In response to question:; on the studpnts' attitudes towards their 
English teachers . a significant number of th~ respondents report that 
the i r English teachers are boring when they teach the subject; that they 
do not make good use of t:xamples und illustrations; that they do not 
give them homework ; that they do not correct the homework they give them; 
and that th~y f requently become absent from class. This is a clue that 
there is some kind of problem with the quality of t"achers. This has 
to be studied intensively. Besides. the Ministry of Education should 
devise means wher~by English teachers could improve their qualifications, 
for example , by organizing seminars, qualific.ation improYGment workshops, 
and in-service programmes. 

5.3.2 Recofllllendati ons Concerning 11th Grade Eng1 ish· 'Textboo~ 

The findings indicate that the voc;)ilulary in the 11th grade English 
textbook is. diffi cult to {14% of the respondents. Besides , 24% of them 
report that the passages i n the 11th grade textbook are not interesting. 
This also show that there is a problem wi t h respect to the 11th grade 
English textbook. Therefore, to minimize these problems. an intensive 
research has to be carried out, on ~ preparing appropriate textbooks. 

Fi na lly, thi s study has attempted to proYi de background inf.,rmation 
on English language use and attitudes of learners towards the LEFL which 
can help policy makers in formulating policy concerning English as a 
froeign language. It is hoped that policy makers take these findings 
into consideration when formulating policies regarding foreign languages; 
particularly English. 
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"pr'f_ND [X ", 

A LI jTL [ ABOUT ~OURSELf.L 

DIRECTION - l. Piease ;n,wk \~Ith d ti,:-, ( . ) -------
throUflh Ddt except. when tn,,' quC's t bn requ 1 res 
Ylf'i ttt:'f'I re~PQnSl?s. 

1. i'lame of Schoo I 

2. 

? 
,). 

4. .------------.----
5. If any, father's occupation ________ . ____________ . 

ii. It any mother's OCcuIJdtion, __ _ 

7. Fathel"s educationai level: 

7.1 - !lliterate __ _ 

7.2 - Sixth grau2 comp 1et" ___ . ____ • 

7.3 .. Ei gilth grade COI~,P h te ______ _ 

7.4 - Twelfth grad", lComplete ______ . 

7.5 OJ pi om" ho 1 det _____ _ 

7.6 - Degree ho 1 dt~r (is t ___ , 2M1 .. ( ~A r'A ]~~ L"\"'" 1 ... u ____ ~ ... - t, r.:1~·.)/. 

7.7 .. I r others, spec. j fy _______ . __ _ 

8. ~other'5 educational level: 

0.1 - Il1iter"te ______ _ 

8.2 - Sixth grade complet"' _____ -

8.3 - Eigttl grade cotnplete _____ .. 

8.4 Twelfth gfade complete ___ _ 

8.5 - Diploma hol~~r ____ _ 

3.6 - Degree hnlder (lst __ , 2nd 3rd_. ___ 0e9ree)_ 

8.7 If ot hers , specify .----------
62 
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9. Father 's re li gion ; 

9.1 - Chr i stian __ _ 

9. 2 - Moslem, ___ _ 

9.3 - If others , specify __________ _ 

10. ~,jother 's religion : 

10.1 - Christian, ___ _ 

10.2 - Moslem '----

10. 3 - If othe rs, spec i fy _________ _ 

11. Your religion; 

11. '1 - Chr i s tian, ___ _ 

11 .2 - Moslem __ _ 

11. 3 - If others , specify _________ _ 

DIRECTION - 2. On i ~e followi ng pages , mark wi th d tick (v") 

what your opinion is \~ith respect to every quest i on 

in ON LY one of t he tive spaces . 

--- STRONGL Y AG REE , AGREE, NO OPI NION, DISAGREE, 

or STRONGLY DI SAGREE . 

Let us see one exampl e : ~b5t children do not l i ke the i r brot~ers. 

1. If you strong ly agree to t he statement , mark .Iith a tic k ("" ) 
the first s pace - STRON GLY AGREE . 

2. If you agree t o the statement but not strong ly , mark with a 
ti ck (0/ ) t he second space - AGREE . 

3. If you have no opin i on , mark witil a t i ck ( \~ ) the third space -
NO OPINION. 

4. If you do not agree to the statement ,. mark wit h a tick ( \ ') t he 
fou rth space - DISAGR EE . 

5. If you do net agree to i t but strong ly , ma.rk with a t.ic k ( \ , ) the 
f i f th space - STRONGLY DISAGREE . 

I F YOU ARE NOT CERTAI N ABOUT AN Y STATE~\E N T PLEASE ;;SK , 

AND Nm~ \~E START! 
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r--·~---· ---
I I I I ' I 1. ~TUDF£i_~' i,F lTllGlS T~I1"'C;c ..!l'_:: J - I I I I"'" I -~ ,. J .,- , w..' LP.["JT, ····r· n'G" lSH . " c II'c",' '~:. ',,' I, :.:., ",'.0 ~ ~_'" i...r· ', ; . .1... '-, \,; LJ'tJL . "'_'_!.:~_'_'_':"''=_'.~ 1- -. 

,r- ~; HI--=-, : .. : ,'~, -::-l~ ;\ , ...:, ::.::... i .- f (..., ,y If'-

I 1 i k" ~~:G~:'~~ ~e >pedkers or Engli sf, it~ 'if: +~ .,+~. r;, 0 
...,..-_-,,_-,..,.the Am.oricans, the flritisrl, !: I I I 
the Canadian~.... ----------Lt-' J _11-....+1 __ : 

, I I I de not like tr,e nat; Ie r.,"2Jkers of , i I 

1.1 

1. 2 
En$l !sh ___ the lIMericons tf,e I,!. I on tl sh. the Canadldlls", ! I I I I ---------.------.-)--+ I +--r--1.3 I like to learn Eilgl'sh. I • I ! L I 

1.4 I do not like t r lean' t.nr,iish. -.. --------~I--+-l, .. -·- 1--

1

"-"1--' ______________________ + L_
11

_ 
1.5 I vlant to leat'n EI191i511 becdlJse 1 I I : 

1.6 

1 .. 7 

1.8 

2.1 

2.2 

2. 3 

want to lis ten to the raoi 0 I programmes of the Voi cc 0 f I I America (VOI\) anti the British ! I I 
Broadcasting Co"poration (.~tlC),_ i.--L--t. _--+_' I 
I want to learn Enf)1ish because I .-Idn,.1 ! ,- r' I to pass the Ethiopian Sci-,oo' L"Jv'ng 1 i I Certificate Examil1dtion (I:SLCEj i 
I vlOuld lik,~ Enqlish to continu~-a--;-·--t--t : t--1 
:r!d~~~~fi~ ~~t'~~~\~~~C~c~~~~~ 5IJb.i~ct5 I I I i I 

----t --1- ----. -~.-
I wou l d like Amhadc to j'eplace- English I', i," I and be used as a language through .. hi ch 1 
the other Sllll)ects dre Lau~ht in the '. 1 i i 
hi'gh school. r L.-+-~I,--_, 

2, STUDENTS' A rTITUDE5 Hl\lPRDS I I I I,'" THE ENGLISH fEkCHER. 
Our English teacher gets me 
i nt<!rested in the sllbJ2Ct. I I I J' :1,' Ii ++1 !! 

1--11 . --I OUt' E'rt~lisn teacher is boring 
when he teach~s the subject. 

Our Engl ish teacher makes good 
use of exarnp~ ~~ and illu~trations, =1. I 1-+)----1

1 i I : ' 
---1--" 
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I 
>-

Ii 
>- L.1.1 _oJ Z -' l.U cO 0 o cr: 

d..: LLI "-' ~ .2.: <.!J 
·~ w 'u z O·.:J.: 
'" 0:: 

cc: ~ J/) 0:: co 2.4 llu r' i::nglisn teacher does not make good 1-- r..!' <,? Cl r_ ;'-: 1--. )- , 
Vl "" 

r( :.::: ... :) c:. til.:" use of examples and illustrati ons . 

2. r Our En glish teacher ~. ppears " 

regularly for ClilSS teachin g. 

2. < Our English teacher is 
frequently absent fro r" clas s . 

-2.7 Our ElIglisli teacher (jives u,; 
hOlilel>'o r k . 

2. 8 Our English teacher does not -- give us homewor'k. 
-

~J ~ 9 Our tnglish teacher does 
not correct our homework. 

I 
;'>.10 Our English teacher co)'rects 

our homework. 

, STUDENTS' ,4TTITODES TOvJARDS I ~ . - 1" ELEVENTH l~kADE ENGLISH H_ 
I 

I TEXTBOOK I 

3.1 The passages in our eleventh 
grade Engli sh textbook dre 
interesting to mG. 

3.2 The passages in our e'leventh ! grade English teKtlJoo K are not I 
interesting to me. I I 

3.3 The words in the passages of our 
eleventh grJdeEngl i sh textbook 

I are diff icult . 

3.4 The ,lOrds in the passages of our 
eleventh grade English textbook 
are easy enough to be understood. I 

I I 
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4. STUDENTS' LANGUAliE PREFEREt!CES b I IN Dr FFERENT SITUATIOIlS , z 

k) 
I 

:;:, 
I::::"'.': i..W i w 

I 2: 10i.W - U . ..I , .~ 
'.Y.!.L to:: 
i~~ ~2 c .co. 

Z~ 

4.1 When I I"ead the daily newspaper . 

~-~-I prefer to read it in English. 

4.2 When I 1 isten to the everyday 
I ! I radio prograrrJlles, I prefer to 

listen to it in English. I I I "I i I 4.3 When I speilx wi th my friends 
i , 

I I i In and outside the class,·oom. 
I pl'efar to speak in Eng'ish. 

4.4 When I wri te to my fri ends. 
I prefer to write in English. 

5. PARENTS' ATTITUDES TOWARDS 
THE LEll.RNI:-<(, OF ENGLISH AS 
A FOREiGN LANGUAGE ~y THEIR 
CH I LDRE~!. 

5.1 11y parents encourage me to I 
learn English. I 

5.2 My parents do not encourage I 
me to learn English and 
insult me USing such woras as "agui 
ferenj" Ylhen t"tey hear rr.2 speak in 

I English 

6. PEER GROUPS' ATTITUDES , 
TOWARDS EIlGLI SH. I I 

I i 
fi. 1 My friends do not mi nd me If • i 

I speak in English i I 
6.2 f~y friends do not approve of my Eng1 i sh I 

!languuge us" and insult me I using such words as "agul ferenj" ! 
6.3 My friends prefer English to I } 

Amharic for "lis t ening to radio I I 

programmes. I I 
! I 

, 
I 

i 
I 

I 
I 

I 

I 
I 
! 
i 
! 
! 

I 
I 
I 

lr UJf .Ll 
CoJ ...JW 

'" t!> IX 
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6.4 ~ly frien ds prefer 'Iinha ri c to tn ex: ~.;: ;-~ C') COl 1/) a 

English for li sten ing to 
rad'io programmes. 

-- - .. 

7. SOCIAL il.TTI TUDES TOWARDS I ENGLISH . 

7. 1 Our people do ·r:ot fIIind if we 
speak in English. 

7. 2 Our people do not approve of our Eng lish 
l anguage use and insult us 
using su~h words as "agul ferenjoch" 

7 , 3 Our' people feel that it i s 
important to study English . 

7.4 Our people til in k that studying 

I Engl i sh is not important. 
I 

THI\NK YOU VERY MUCH !! ! 
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TABLE iIII 

DISTRIBUTION OF RE~PONDE~TS BY SEx 
IN TERriS 0 FREWUENCY AND 

PERCENiAGE 
1"""'1 ~~====='~='~-===~=~~~========'~'==~~~~=I 
. • .MALE ! Pi!D'!.l'J..E 
~-""1-5'-""--4-""1-3-1--'--'-2-TI-l-~ir---I' J " ' 4 l----:-i -2 --ti--)-TI ---'---1 

, 4----l---1 Tot;;) id' i i "- 1 Tota) 
*1 2 3 j < I tt J 'j' 2 : "3 4 5 ' f----!--- r . -r---r ,-'---'--~----, 

Ques.Fr % l'rl~,Fr %!Fr!t;?r l
, F, 1% ~MeaCiFri%IFrj~'::J<"Fr % Fr % Fr % lIean 

1.1 !l,O 70 42 27 fl j 0~ 71 J-~ ISH ,100 14 .58'~ 891481;0 E2 ~:,o 112 724 13 185100 3.96 

'u 10 6 l.i..j_4~ ..;...!..;." 'L9,L:~ ! "~;,~£~_19':l-l-i~!J2~_Tl_. ~ 4 i ~J3.-t 30 I!!.~ I 46 i lJ~, 100 I 3.87 

I 1.3 13l 7~~-1 !32~'-:lL~ _ll.~_.2:_~ 1.~~~.~~.i~·.llO!6! .39 ~ 2:)1 l I ?J.2-1 ~116 19;174 1.00! 4.26 

:k1.4 lOiZ1 4"'; __ .'_db._'l_~_J.~~': .j!l~i!rl~C~ .. _~42._~1 ')il~JlC~_~_I_~l"Jg ~231~~_~ 171 100 !I 4.04 
) 3 ". I • 1 -'''' lr 21 l l' "e , .. I - Ie I'l,l '"]:J. '2 ,..-- I -77 3.27 

~:~ :4 5~;~ '~: ~ ;I~; 1 ;iJ7I1~!~~; ~~;-h:~~1. ~~;~'5~13~li 0;3 ~;;S :: ~BO~: 3.7'! 
1. 7 10467 38 23 3 1 10 I 611.1 ei 168 100; 4.25 il 91 51148 271 4 I 2 12 a 22 1 177 100 3.981 

*1.8 14 912L;;2
1

9 I 6;:;; 128 173 4~lG31100 i3.81p5 20:30 :714'1-:::'i~ 27160 34 179100 3.39 

2.1 __ ~? 54~S"._!~' 2 1; S13p. 8:1661100 !4.nr,n I 12Is9 :>Gl1217114 81177100 4.14 
*2.2 22 14122 14 7 445, 28 164 :40 16011003.67; 40 23t33~1'19r6T4 33 '19160 35 172100 3.23 

,I. 1 i" 9 I 't"- I" I , 2.3 7949153 33 1.1 8 5 11 12 161100 ' 4.02 7" 45;49 I l8, 3j 2116 92 16 ;73100 3.78 

1*2. 0\ .:~-,.:9~.:!,-llr: i ~':~5 7 : 35 i 69 142 ~~3 100 3.90 39 21' 29 161 8 I 4 143 24 63 35 182 100 3.34 

2.5 I 83 51/53 32 5: 3 9 :"14 9 167 100 4.11 i 91 54 45 27j 3 2116 10 15 7 1'/0 100 4.33 

2.6 16 1014 9 10 J 6 37 23 84 52 161'100 3.99 24 13 21 12. 5: 2143 ,24 88 49 181 100 3.80 

2.7, 1086450 30 1 I 0 4; 2 6 41169 100 i 4.48 06 59145 25i 3. 2 ill. I 61 14 8 179 100 4.22 , 

2.8 10 6 6 4~~~:: .. r~ .. ~7 54 }6 .. ~II00 i 4.2~, 03 1]3\12 'Ig.i":~ 51 I~ 93 50 182 100 3.98 I 
2.9 '16il(":.?_Jl2:..;.l.l.!.,':?J,,9!83 49170~.971121i1"123 '13, ": OJ42L.'::,?2,';~j.172 100, 3.631 

2 . 10 s715~1~2 I,H131"i 7 I :19 u~~11c:.~4~9qi55!43 i 24i....j 0118 ]0119 i 111180 )00 4.03 

31 79j48170 14212 ! 1: 9 '.' 61 4,i6.;·1.0I,: I;"~.'~", a2Ie',:"2!:J" 4! 2"0,-:;1'20 ill 180 l Oa 3.97 

0." ..!,! .. Wd~.l14 8 5 58 ~5 16B 40\ 168 l~O ,3.89 '1; 18 i 17 1 81 5 41 231 78 44 175 100 3.67 
. '.- --<1ffi ~ T'- ~c-f-;'.,,-- ' 

'3.~ 2611613:,J:.:. 8 .:_,C 3041 25hE4'100 3.2512411458 3 7,439' 2340 24 168100 3.08 

3.4 5-1 32 74 44 5 , 3 '24 14 12 7i :69 100 3 . 79 52 129 64 3 5! 3 30 16 29 16 180 100 3.44 

4.1 6036 66 39 2 1 26 15 15 9,169 100 3.77 4'/! 2C~' '! --rt 0 59 33 29 17 180 100 3.12 

4.2 774263341 02911615 8'.:1::.8:..5j'1:.:0:::0,.'3::-.-:8,,;,-!).:3e,.:...·+"-:-::2l15.:. .. ' 4,2~1 25124 15164100 3 . 23 

4.3 694157 34 1 0 125 1518 101701100 3.79 iS1 ;'0,".5,3 31240 22 22 12 181100 3.46 

4.4 643852 ;11 2 C 32 1920 12 1'10 100 3.6-1 ~41 23!52 2 3 248 27 34 19 17 100 3. 10 

5.1 754852 33 7 ! 5 10 613 8 157 100 14 . 06 I<\!! ,45 74 3 2 1 17 9115 7 191 100 

*s.2 20 12 16 9 13 8 36 21 !84 ,50 169,100 j 3.88 H,,1 9 31 1 51 3 57 32 ,,9 39 17 100 

4 .04 

3.73 

6.1 6136 71 42 2 1 16 9[19 11 169 100 '3 .82 bs 31 71 4 3 2 24 14 22 12 17 100 3.65 

1"6 . 2 27 16 10, 11 5 3 56 ,33162 37 169 ·1~~3.6' 21' 12 131 1 4!} 60 33 65 36 181 100 3.65 

6.3 ' 46 26 52 30 2 7 40 23125 14 1'15 100 i 3.31 ~ •. 30' 69 4 I 3 2 ;,0 17 20 11 17 100 3.58 

*6:4 '1913 30 20 2 8 42 28 47 31 150 100 3.45' 3G 21 39; 2 o· 0'0\8 134 25 18 14 100 2.99 

7.1 15130 63 38 S 32b 1721 12'168100 3.57 5.1 2969 3 5 3 26 Ie 29 16 18 100 

7.2 i 342028 16 a 642 2556 33!170 100 3.34 ~7 15 43' 2 4 2 55 -;r'49 28 17 100 

7.3 i 80 4850 30 _2 1 21 ~~ 115 91168100 3.95 68 3974 4 0 01211 d! n~ 17 100 

7.4 122 J4 18 11 8 550 31,62 391160 1100 _~ ,,0 1633_ J7 .s., .. 3_1~', H n j4lj 16 1001 

N.B. Percentage~ have been rounded to the nearest tenth. 

3.50 

3 . 31 j 
, 3.93 ! 
~ 
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I 
5 4 

"'1 2 

Ques. Fr \ Fr , 
~...l. 152 ISR 85 32 

*1.2 25 9 19 7 
L 3 189 172 54 21 

*1.4 23 . 9 15 5 
L5 97 36 66 25 
1. 6 127 48 86 32 
1.7 148 56 67 25 

*1.8 36 13 42 16 
2. 1 132 51 94 36 . 

*2.2 14 6 45 ,19 

.....l...L 118 46 83 33 
"2.4 37 .14 33 12 
2.5 137 51 87 32 

"2.6 28 10 27 , 10 
2.7 170 ,63 72 27 

"2.8 20 7 10 4 
*2.9 34 i13 33 12 
2.10 152 iS7 76 28 
3.1 125 147 102 38 

"3.2 31 12 28 11 
*3.3 41 16 74 28 
3.4 79 29 106 40 
4.1 81 30 87 32 
4.2 90 34 98 36 
4.3 97 36 96 36 
4.4 82 31 86 32 
5.1 123 45 103 38 

" 5.2 28 10 37 14 
6.1 89 33 109 41 

• 6.2 35 13 36 13 
6.3 85 32 109 41 

* 6.4 37 17 57 25 
7.1 81 30 100 37 

• 7.2 46 18 57 22 
7.3 113 43 97 37 

* 7.4 37 13 39 15 

69 
TABLE lX 

DISTRIBUTION OF RESPONDENTS BY AGE. 

. 

14 ... 17 

3 2 

3 4 

Fr \ Fr I, 
a a 10 4 
7 3 84 32 

a 0 6 2 
5 2 57 22 
9 3 5a 22 
2 1 25 9 
7 3 18 7 
8 3 73 28 
1 0 13 5 
9 4 62 26 
4 2 17 7 

11 4 74 28 
7 2 18 7 

11 4 63 24 
4 2 10 3 
7 3 85 32 
9 4 69 26 
2 a 19 7 
4 2 14 5 
8 3 80 30 
9 3 74 28 
6 2 46 . ~7 
3 1 56 21 
3 1 50 29 
2 a '15 17 
4 1 59 22 
5 2 19 7 

14 4 73 28 
3 1 32 12 
7 3 89 33 
2 a 47 18 

11 5 65 29 
8 3 41 15 

11 4 67 25 
2 1 27 10 
9 4 73 27 

1 

5 

IN TERMS OF ~R[QUENCY AND 
PERCENTAGES 

5 4 Total 
*1 ~ 

Fr I, , 
I fr \ Mean Fr % fr !% ir 

17 6 264 100 4.JJ, 47 59 17 221 0 
129 49 264 100 4.03 10 12 10 12 1 
13 5 262 100 4.53 52 y, 19 24 1 

162 62 262 100 4.22 3 4 6 8 4 
36 14 266 100 3.49 18 22 32 40 3 
27 10 267 100 3.96 3"1 4H. 14-.W:. f-.l 24 9 204 100 4.13 47 SbG !23 0 

105 40 264 100 3.64 13 i pho J 3 5 
21 8 261 100 4. 16 48 60~ 26 a 

104 45 234 100 3. 84 10 10 11 11 1 
32 12 254 100 3.94 39 49 19 ~4 1 

110 42 265 100 3. 71 14 18 12 5 a 
22 8 271 100 4 . 10 36 57 20 ~2 a 

139 52 268 100 3.96 12 16 8 1 4 
13 5 269 100 4.110 44 56 23 9 a 

143 54 265 100 4.21 13 16 6 a 1 
122 45 271 100 3. "l4 8 11 6 9 0 
20 8 269 100 4.19 44 56 19 4 2 
21 8 266 100 4.11 35 44 31 ,9 2 

115 44 263 100 3.83 11 14 12 5 7 
66 25 264 100 3.19 9 13 17 25 2 
32 12 269 100 3.57 27 34 32 40 4 
42 16 269 100 '3.41 210 ;,123 29 a 
27 10 268 100 3.6S 19 23 28 35 2 
30 11 270 100 3.69 23 28 26 32 2 
37 14 268 !CO 3.44 23 29 18 23 1 
23 8 273 100 4. 04 40 50 23 28 4 

115 4, 267 100 3.79 9 11 13 16 4 
34 13 267 100 3.70 27 34 33 41 2 

103 38 270 100 3.70 13 16 14 17 2 
25 9 268 100 3.68 22 28 32 40 3 
54 2 ..!24 100 3.19 12 18 12 18 I 
39 15 269 100 3.53 23 28 32 40 2 
84 31 265 100 3.33 15 18 14 17 3 
22 9 261 100 3.67 35 42 27 33 C 

110 41 268 100 ~.67 13 16 12 5 4 

3 

\ 

a 
1 

1 

5 

4 

1 

0 -
6 

a 
1 

1 

a 
a 
5 

0 

1 

a 
2 

2 

8 

3 

5 

0 

2 

2 

1 

5 

5 

3 

3 

4 

1 

2 

4 

a 
5 

N.B. Percentages have been rounded to the nearest tenth 

18+ 

2 1 

4 5 

Fr t \ Fr I,. 
4 5 11 14 

16 20 43 55 

3 6 7 

" 18 48 65 

7 9 20. 2S 
l! 14 15 19 

4 5 11 14 

22+28 ' 2e 36 
4 6 7 9 

36 37 40 41 
7 9 14 17 

28 34 26 33 
4 6 3 5 

17 23 33 45 
5 6 7 9 

20 26 37 47 
7.3 32 34 48 
6 8 8 10 
I 9 5 6 

19 24 31 . 39 
15 22 25 37 
810 9' 11 

29 36 2 2 
20 25 12 ' 15 
20 25 10 13 
21 26 17 21 
810 5 7 

20 25 35 43 
11 14 7 8 
27 34 24 30 
13 16 10 12 
25 37 18 26 
13 16 11 14 
30 36 21 25 
15 18 6 7 
23 28 29 36 

Total 

Fr \ 

79 100 
77 100 

80 100 

74 100 

80 100 

78 100 

81 100 

78 100 

80 100 

98 100 

80 100 

80 100 

63 100 

74 100 

79 100 

79 1100 

71 100 

79 100 

80 , 00 

80 100 

68 ~OO 

80 ~OO 

80 00 

81 00 

81 00 

80 00 

80 00 

81 00 

80 00 

80 00 

80 00 

68 00 

81 00 

83 00 

83 00 

81 00 

I 
I 

~ean 
4.08 

4.05 

4. U 

4 • .J.G'" 
.3.2b. 

3.6!,)-

'4.07 --
3,. 54" 

4.24 

3.87 -3.71> 

3.50 
4;.:~O 

3.09 .-
'.;~ 
3.7b 
3,9') 

4~uB 

.~ 4 .. 05 

3.-59 

3 •• 4 
3.75 

3.53 

3.n 
3.00 
3.1l 
4 06 
~ 
3.73 
3.78 
3,.44 
'j.jT" 
:3 .. ~r 

. • :i.53 

3.~4 

. 3.~4 

'3 . 53 

\ 

I 

\ 

\ 
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. 

5 4 j 

"I l 1. 

Ques. Fe ~ t'r , Fr 

1.1 170 57 9~ 31 0 
* 1 .. 2 30 10 24 8 7 

1.3 20 7Q 67 23 1 
* L4 24 817 6 9 

1.5 101 33 104 3~. ,l9-
1.6 142 48 8~, 1iJ 1 
1 7 166 '6 n 26 6 

*1.8 4S 16 4 14 i12 
2.1 155 54 99 33 1 

* 2 2 55 J.9 53 18 9 
2.3 13 46 191 31 4 

" 2.4 43 14 ~O 13 13 
2.5 148 51 88 31 7 

" 2.6 35 12 31 10 14 
2.7 184 61 88 29 4 

* 2.8 27 9 16 5 7 
* 2.9 39 13 36 12 9 

2.10 168 56 89 29 3 
3.1 143 48 114 38 5 

* 3.2 39 13 34 11 14 
• 3.3 41 15 84 29 15 

3 .4 92 31 121 40 e 
4.1 91 30 98 32 0 
4.2 98 33 106 35 4 
4.3 107 35 107 35 3 
4.4 90 30 94 31 4 
5.1 140 46 114 37 9 -* 5. 2 3~ 12 43 14 16 
6 1 no 37 130 43 4 

* 6 2 42 14 38 12 8 
6 3 83 28 105 36 12 

"~~A 42 .19 01 24 9 
7.1 94 3 117 39 6 

~- 51 17 6 21 12 
130 44 106 36 0 • 7 4 49 16 4 15 10 

70 

TABLE X 
DISTRIBUTION OF RESPONDENTS BY FATHER'S 
EDUCATIONAL LEVEL IN TERMS OF FREQUENCY !\NO PERCI'NTAGES - . 

02 , 
12+ 

2 1 5 4 3 2 Total 
4 5 "1 2 4 , 

\ Fr \ Fr \ Fr % Mean 'Fe \ Fr \ ir \ Fr t Fr 
o 13 4 23 1 8 299 100 4.25 29 66 9 21 a 0 1 2 5 2 85 29 149 51 295 100 4.01 4 9 4 9 0 0 15 30 23 

0 7 2 16 5 296 10C 4.48 36 78 6 1 0 0 1 2 3 
3 61 21 18 62 294 100 4.23 2 5 4 1C 0 0 921 27 ] . ·17 16. 38 13 300' 10C r2~61 ).4 31 14 31 2 4 817 8 UG- .n 37 )2 300! 100 3. 87 22 48 114 31 2 5 2 5 .5 1 21 7 29 . 10 299 100 14.10 29 63 9 2C 1 2 1 2 6 4' 87 29 1 1O~ ,37 299 100 [3,55 0 o 10 2 1 2 8 19 24 0114 5 23 8 296 100 4.21 22 47 16 3 1 1 3 7 5 3 64 22 110A 38 289 '00 3 40 7 16 5 12 1 1 14 33 16 j 22 8 41 14 291 100 3 87 24 56 11 2f 1 2 2 4 5 5 90 30 1113 38 303 100 3 59 8 17 5 11 4 9 10 22 19 2 22 8 24 8 289 100 4.09 26 58 10 22 1 2 3 7 5 '> 71 24 146 49 297 100 3.B8 5 11 4 5 1 2 9 20 26 1 13 4 16 ? 302 100 4.35 30 65 10 2 0 0 2 4 4 2 95 32 155 52 300 100 4 .12 6 14 2 1 2 10 23 2~ 3 B4 28 130 40 298 100 3.77 4 9 6 1 1 2 8 18 25 1 19 6 23 8 302 100 4.19 28 61 6 13 1 2 6 13, 5 2 16 5 20 7 298 100 ~.15 18 37 18 37 1 2 5 11 6 5 83 28 128 43 298 100 3.76 3 7 6 1 2 4 16 36 18 6 72 25 72 25 284 100 3.12 3 7 14 32 0 0 17 40 9 3'46 15 36 12 303 100 3.62 14 30 17 3 2 4 8 17 5 0 75 25 39 13 303 100 3.42 16 35 12 26 3 7 5 11 10 

1 61 20 34 11 303 100 3.57 11 24 20 4' 1 2 9 20 5 1 56 18 32 11 305 100 3.66 13 28 15 33 1 2 9 20 8 1 6~ 23 46 15 302 100 3.38 15 33 10 2' 1 2 12 26 8 3 23 7 21 7 307 100 4.0' 23 50 12 26 0 0 4 9 7 5 86 29 122 40 302 100 3.72 ,2 4 4 9 2 4 7 15 31 1 37 12 20 7 301 100 3.91 18 39 11 25 2 4 7 IS 8 3 110 36 106 35 304 100 3.66 6 13 12 26 1 2 6 13 21 4 59 19 37 13 296 100 3.47 14 27 16 31 3 6 11 21 8 4 79 31 63 25 254 100 3.24 7 18 8 2 3 8 11 29 9 2 44 14 43 14 304 100 3.58 10 22 15 3 4 8 10 22 7 4 82 27 94 31 302 100 3.35 10 22 8 1 2 4 15 33 11 
0 37 12 2 8 298 100 3.94 18 39 18 3 2 4 5 11 3 3 BQ 26 121 40 304 100 3.59 3 7 7 1 3 7 14 31 18 

N.B Percentages have been rounded to the nearest tenth. 

1 

5 

\ 

11 
52 

7 

64 

17 

ll. 
' 13 

56 

11 
38 

11 
41 
11 
58 

9 

57 

57 

1 

13 

40 

21 
, 11 

21 
, 11 

17 

17 

15 

68 

17 

46 

15 

24 

15 
24 

7 

40 

Total 

Fr \ 

44 100 
4f 1)00 
46-"" -ioo 

42 100 
46 100 
45 100 
46 100 
43 100 
47 100 
43 100 
43 100 
46 100 
45 100 
45 100 
46 100 
44 100 
44 100 
46 100 
48 100 
45 100 
43 100 
46 100 
46 100 

46 100 
46 100 
46 100 
46 100 
46 100 
46 100 
46 100 
52 100 
38 100 
46 100 
46 100 

46 100 
45 100 

~an 

4.27 
4.07 
4.54 

4 31 

3,12-! 
4.02 
4.17 
4.09 

4.00 

3.63 
4.09 
3.59 
4.09 
4.04 I 4.39 
4.0S · ---
4.00 
4.00 

3.77 
3.89 

3.05 
3.!>9 

3.41 

3.50 
3.35 
3.26 

3.87 
4 . 33 
3.52 

3.52 
3.33 

3.18 

3.24 
3.20 

3.93 
3.82 

\ 

I 



APPENDIX E 

5 4 3 

~1 2 3 
I 

Ques. Fr \ Fr \ Jr \ 

1.1 191 58 98 30 0 0 
~. 

*1.2 i 3:l 10 23 7 7 2 

1.3 233 7J 68 21 1 0 

*1.4 26 B 19 6 9 3 

1.5 102 31 104 31 lJ. 3 
1.6 159 48 "94 28 2 0 
1.7 188 157 so 74 '; , 2 

*1.8 47 14 49 15 ' , ,.. 4 
2.1 174 53 110 33 3 a 

*2.2 60 19 55 17 10 3 
2.3 150'47 98 31 5 2 

*2 .. 4 51 16 ' 43 13 11 :; 

2.5 169 53 90 28 8 3 

'2.6 38 12 34 10 13 4 
2.7 209 63 86 26 4 1 

* 2.8 30 9 15 5 8 2 

* 2 .. 9 43 13 39 12 10 3 
2.10 196 59 89 26 4 1 
3.1 158 49 i23 37 5 1 

* 3.2 40 12 36 11 15 5 
·3.3 50 16 91 29 15 5 

3.4 106 32 130 39 9 3 

4.1 103 31 106 32 3 0 
4.2 107 32 122 36 5 I 1 
4.3 117 35 114 34 4 1 

4.4 123 37 109 33 11 3 

5.1 158 47 120 36 9 3 
.. 5 .. 2 36 11 45 14 18 5 

6.1 113 34 137 41 5 1 
*6 .. 2 47 14 49 15 9 3 

6.3 96 29 116 35 13 4 

*6.4 47 17 67 24 10 4 

7.1 113 33 122 35 9 3 
*7 2 60 18 69 21 13 4 

7 3 143 43 118 36 2 a 
*7.4 52 16 48 14 12 4 

71 

TABLE XI 
DISTRIBUT ION OF RESPONDENTS BY MOTHER'S 

EDUCATIONAL LEVEL IN "TERMS OF 
FREQUENCY AND PERCENTAGE, 

<12 12+ 

2 1 I I 
I I > 4 3 2 Total 

4 5 , 
*1 2 4 -

Fe \ Fr I, Fe I- Mean Fr 
: 
~ Fc \ ,':ir \ Fr t \ 

14 4 25 8 328 100,4.2(11 8 53 4 27 0 a a a 
52 326 . 100.l 4.0"i 2 "14 0 5 33 95 29 16S 5 33 a 

8 2 19 6,327' lOO~ 4 .54" fs~62 , !3H a 0 a a 
68 21 201 62 b13 lOa I 4.28 4" L9 2 10 a a 2 14 I 
59 18 56 17 332 100 3.41 3 121 4 29 1 7 6 43 
34 10 41 14 330 100 3.89 

5 y3 
6 40 J 7 2 13 

22 7 33 10 330 100 4.11 7 47 6 40 0 0 0 a ,--c-- " -90 27 130 40 328 100 3.62 2 ' 14 3 21 I 7 5 36 . 
16 5 26 9 329 100 4.18, 6 43 5 36 a a 1 7 . 
71 23 120 38'316 " 100 3 .. 43 2 "13 3 19 0 C, "I 44 
23 7 42 13 318 100 4.58 7 44 1 4 24 a 0 1 8 
97 29 127 39 329 100 3.62 4 124 2 13 2 13 3 19 
25 8 27 8 319 100 4.09 5 33 8 "53 a a 0 a 
72 20 164 54 327 100 3.81 2 114 1 7 2 14 2 14 
15 5 19 5 333 100 4.35 5 33 q 60 a 0 a a -

ti ~1 99 30 173 54 325 100 •• 13 3 16 3 16' 0 ~I 

88 27 150 .15133u 100 3.79 0 a 3 ,33 a a 4 25 
25 7 25 7 333 100 4.42 6 40 6 40 0 a 0 a 
20 6 23 7 329 I 100 -,*.13 3 18 9 52 1 6 1 6 
96 29 142 43 329 ' 100 3. 80 2 14 4 29 1 7 3 21 
81 26 80 24 317 100 3.15 a 0 6 J40 0 a 8 53 
50 15 40 11 335 100 3.63 a 0 8 57 1 7 4 29 
80 24 42 13 334 100 4-42 4 27 , 27 a IJ 5 33 
63 19 38 12 335 100 3.58 2 114 , 4 29! a 0 7 50 
62 18 40 12 337 100 .J.61 3 21 ' 8 581 0 a 3 21 
39 12 51 15'333 100 3.64 " 2 13 5 33! 1 4 26 
25 7 26 7 338 100" 4.06, 5 33 6 39[ a a 2 14 
89 27 U45 43 333 100 3,78 1 7 2 J 1~lc'. (] 4 27 
38 11 39 13 332 luO •• 06 3 21 5 '331 0 n 5 33 
09 32 122 36,336 100 3.62 1 7 1 7! a c 7 50 
65 20 43 12 333 100 3.47 1 6 5 33 2 14 5 33 
84 30 69 25 277 100 2.77 2 14 2 14 2 14 G 40 
53 15 48 14 345 100 3.57 1 20 a a 1 20 1 20 
94 28 97 19 333 100 3.26 1 7 2 14 1 7 3 21 
40 12 27 9 330 100 3.93 5 36 6 i43; 0 a 2 14 
89 26 135 40 334 100 3.61 0 a 3 29i 1 7 7 47 

N.B Percentages have been rounded to the nearest tenth. 

I 
I 

I 1 

s- Tatal 

Fr \ Fr \ Mean 

3 20 15 100 3.93 
3 20 15 100 3.13 
0 013 100 4.61 ! 
6 43 14 100 3.28 
a , 014 100 4.14 
1 7 15 100 3.80 
2 13 15 100 4.06 
3 22 14 100 3.28 
2 , 14 14 100 4.5 

4 24 16 100 3.5 
-1 24 16 100 3.81 
5 31 16 100 3.18 
2 14 15 100 3.93 
B 51 15 100 3.86 
1 7 15 100 3.46 

.7 37 19 100 3.57 
5 42 12 100 3.91 
3 20 15 100 3.8 
3' 18 17 100 3.47 
4 29 l-4 100 3.21 
1 7 15 100 3.26 

1 7 14 100 3 .. 14 
2 13 15 100 3.2 
1 7 14 100 2.92 
0 0 14 100 3.21 
3 21 15 100 2.93 
2 14 15 100 3.66 
8 52 15 100 4.06 

" -
2 13 15 100 3.13 
5 36 14 100 4.00 
2 14 15 100 2.86 
3 18 15 100 3.40 
2 40 5 100 2.80 
8 51 15 100 4.00 
1 7 14 100 3.85 
4 27 15 100 3.80 



APPENDIX F 

5 

*1 

Ques. Fr I~ 
1.1 188 57 

* 1.2 33 10 
1.3 230 70 

* 1.4 24 7 
1.5 100 30 
1.6 156 47 
1.7 185 56 

*1.8 46 15 
2.1 172 52 

*2.2 62 19 
2.3 149 46 

*2.4 51 15 
2.5 168 53 

*2.6 38 12 
2.7 205 62 

*2.8 31 9 
* 2.9 41 13 

2.10 185 56 

3.1 156 47 

... 3.2 41 12 

* 3.3 47 15 

3.4 104 31 

4.1 102 30 

4.2 163 49 

4.3 11, 35 

4.4 IOC 30 

* 5.1 158 47 

5.2 3! 11 

6.1 113 34 

* 6.2 43 13 

6.3 93 28 

* 6.4 47 17 

7.1 lOC 30 

• 7.2 57 17 

7.3 142 43 
• 7.4 52 15 

TABLE Xl! 
DISTRIBUTION OF RESPONDENTS BY 

RELIGION IN TERMS OF 
FREQUENCY AND PERCENTAGE 

CHRI STIAN 

4 3 2 1 5 4 ToLal 2 l 4 5 
~1 ., 

r fr , Fr , Fr % Fr \ Fr , Mean Fc \ Fr \ II' 
99 30 0 014 5 27 8 :328 100. 4.24 11 73 3 20 0 27 8 6 2 94 29 16 51 326 100 4.02 1 7 1 7 1 ·69 21 1 9 8 . .3 19 6 327 100 4.48 11 73 4 27 0 21 7 8 3 65 20 20 63 321 100 ~.25 2 13 0 U 1 101 30 12 4 .1\3 19 55 17 331 100 3.39 5 33 7 47 0 . 96 29 3 1 33 10 42 13 330 100 3.88 8 53 4 27 0 83 25 7 2 21 7 34 10 330 100 4.10 10 66 3 20 0 48 15 11 4 94 26 128 40 317 100 3.76 3 20 ~ 27 2 llC 34 3 1 17 5 27 . B 329 100 4.16 8 57 5 36 0 57 18 8 2 73 23 120 38 320 100 3.41 0 0 I 8 2 9, 30 5 2 24 8 45 14 321 100 3.88 8 6} 4 31 0 ·45 14 13 4 93 28 128 39 330 100 3.61 4 27 0 0 C 9( 28 8 2 25 6 28 9 319 100 4.08 6 40 8 53 0 34 10 15 5 72 21 169 ~2 328 100 3.92 2 14 1 7 0 9( 27 4 1 14 420 6 333 100 4.34 9 60 5 33 0 H 5 7 2 101 31 174 53 329 100 4.13 2 13 2 13 1 3 12. 10 3 8& 27 149 45 329 100 3.79 2 13 3 20 0 · 9 .. 28 3 1 25 7 27 8 333 100 4.15 1 73 2 13 I 12 38 6 2 18 526 8 331 100 4.11 5 33 7 47 0 4 12 15 5 91 28 142 43 329 100 3.77 1 7 0 0 1 9 29 13 4 84 27 80 25 317 100 3.18 3 20 4 27 2 12 38 10 3 51 15 40 12 334 100 3.62 2 13 

y 60 0 10 31 3 1 83 25 43 13 334 100 3.41 5 33 7 
147 0 12 38 5 2 2 038 11 334 100 4.12 6 40 3 )n 0 11 34 4 1 1;2 1538 11 336 100 3.63 2 13 8 St 0 10< 30 5 1 75 23 53 16 333 100 3.36 5 33 4 i2~ I 0 11 35 7 2 2 ,28 8 338 100 4.04 5 33 7 17 2 4 13 16 5 90 2 148 144 333 100 3.81 7 4 
27 2 13 39 5 2 43 1340 2 332 100 3.71 3 20 11 73. 0 5C 15 7 2 1O'J 32 129 ~8 335 100 3.67 5 33 0 0 2 114 34 14 4 68 2 44 13 333 100 3.43 4 27 7 6 1 6 24 11 4 85 3 68 24 278 100 3.22 2 14 2 4 1 126 381 10 3 51 1 48 14 335 100 3.53 4 27 6 0 0 6, 20 13 93 2 102 31 333 100 3.35 4 27 3 0 1 12C 37 2 37 1 28 8 329 100 3.95 6 40 4 7 a 45 15 13 4 87 2 33 40 334 100 3.60 0 0 2 3 0 

3 

·N.B. The Percentages have been rounded to the nearest tenth 

~ mer 

MOSI.EM .r-:-
4 

\ Fc \ Fr 
0 0 0 1 
7 6 40 6 
0 0 Q 0 

7 5 33 7 

0 2 13- 1 
0 3 20 0 

0 1 7 1 

3 1 7 5 

0 0 0 1 
7 5 42 4 

0 0 0 1 

0 7 46 4 

0 0 0 1 

0 8 1
57 3 

0 1 I 0 

7 4 n 6 

0 4 27 6 

7 0 
0 1 

0 3 20 0 
7 8 57 4 

3 5 33 1 

0 3 20 1 

0 2 13 1 

0 5 33 1 

0 3 20 2 

0 5 33 1 

13 1 7 0 

13 3 20 5 

00 0 1 

13 7 47 1 
7 2 13 1 
7 5 36 4 
o 3 20 2 
6 4 27 3 
o 5 33 a 
o 7 47 6 

1 
'rotal 5 

\ Fr , 
, 7 15 100 

40 15 100 
0 15 100 

47 15 100 
7 15 100 
0 15 100 
7 15 100 

33 15 100 
7 14 100 

33 12 100 
8 13 100 

27 15 100 
7 15 100 

22 14 100 
0 1, 100 

40 15 100 
40 10 100 
7 10 100 
0 15 100 

29 14 100 
7 15 100 
7 15 100 
7 IS. 100 
7 )5 100 

J3 15 100 

7 15 100 
0 15 100 

33 15 100 
7 15 100 
7 15 100 
7 15 100 

29 14 100 
13 )5 100 
20 15 100 
0 15 100 

40 15 100 

~e .. n 

4.53 
4.00 

4.73 
4.00 
3.87 
4.13 

4.33 
3.07 
4.36 

4.00 
4.39 
3.47 
4.20 

3.64 

4.,!7 

3.67 
3.60 

4.47 

3.93 
4.00 
2.80 

3.53 

4.00 
3 . 53 

3.33 
3.47 

4.07 

3.47 
4.00 

2.93 
3.73 

3.50 
3.47 

2.93 
3.73 

4.13 

I 

I 

\ 

\ 



APPENDIX G 

Oues, 

1.1 
*1.2 

1.3 
*L4 

1.5 
1.6 

1.7 
*1.8 

2.1 

"2.2 
2.3 

*2.4 

2.5 

"2.6 
2.1 

"2.8 

2.9 
2.10 

3.1 
*3.2 

*3.3 

3.4 
4.1 

4.2 
4.3 

4.4 
5.1 

['S.2 
6.1 

6.2 
6.3 

6.4 

7.1 

7.2 

7.3 

73 

73 

TABLE XIII 
ETHIOPIA TIKDEM SECONDARY SCOOL, DISTRIBUTION 

OF RESPONDENTS IN TERMS OF FREQUENCY 
AND PERCENTil.GES " 

5 4 3 2 1 
'I 2 3 4 5 'rotal - f--

I Fr \ Fr ~ F~l, Fr \ Fr 'I> 31 65 10 21 o 0 q 8 3 6 48 100 3 6 8 17 1 2 11 24 24 51 47 100 32 67 12 25 U 0 2 4 2 4 48 100 
" 4 6 13 1 2 4 9 32 72 45 100 6 12 10 21 4 8 17 36 11 23 48 100 14 29 9 19 1 2 1.6 33 8 17 48 100 25 51 14 29 2 4 3 6 5 10 49 100 -8 16 7 14 2 4 17 35 15 31 49 100 

II 45 21 45 0 0 , 3 6 2 4 47 100 6 13 2 4 1 2...0- 45 16 36 45 100 15 33 17 27 0 0 3 6 11 24 46 100 8 17 6 13 2 4 18 38 13 2S 47 100 24 51 14 30 2 4 6 13 1 2 47 100 6 13 5 11 4 8 10 21 22 47 47 100 -,-
lio-

24 49 17 35 2 4 1 2 5 49 100 3 6 6 13 3 6 20 42 16 33 48 100 6 12 8 16 2 4 23 47 10 71 49 100 21 44 23 48 I 0 0 1 2 3 6 48 100 19 40 24 r:,Q 1 2 3 6 1 2 48 100 6 12 7 14 3 6 18 37 15 \31 49 100 13 28 15 31 1 2 13 28 5 11 47 100 12 25 23 48 2 4 9 19 2 4 48 100 8 16 16 33 1 2 22 45 2 4 49 100 2 4 20 4' 0 0 20 41 7 14 49 100 13 26 16 33 0 0 16 33 4 8 49 100 5 10 , 9 18 1 2 21 44 12 25 48 100 26 53 12 24 4 8 5 11 2 4 49 100 4 8 8 16 4 8 18 37 15 31 49 100 14 30 19 41 0 0 '0 22 3 7 46 100 3 6 6 12 1 2 28 57 11 23 49 100 11 22 10 21 1 2 21 43 6 12 49 100 10 24 9 22 3 7 13 32 6 15 41 100 8 17 12 25 3 6 19 39 6 13 48 100 9 18 15 31 1 2 21 33 3 6 49 100 20 41 17 35 0 0 11 22 1 2 49 100 10 21 b 13 2 4 15 31 15 31 48 100 

lIe;an 
4.29 
3.96 
4.53 
4.29 
2.65 

3.10 
4.04 

3.49 
4.19 

3.93 
3.48 

3.47 
4.15 
3.79 

4.10 

13.83 
\3.47 

14.21 
.19 

.59 

2.62 

3.71 
3.12 
2.80 
3.3" 

2.46 

4.12 

3.65 

3.67 
3.78 

2.98 
2.90 

2.94 

2.88 

3.90 
3.40 

N.B. Percentages have been rounded to the nearest tenth 

: 

, 

, 



WPENDIX H 
74 

lli"JE ~:IV 
GEt.:RM WI:lATc ':(;M~REI'ENSIIJE SECONDARY SCHOOL OI5TRIS"1IGN or R[S?ONDE~T~ IN TERMS Of 

I REQi '~NCY AN) PERCH/TAGES t=="TI ==,==;I~=" :.--' -,=-=" ... ===-"--=;='''::2='-'''1 ==l=:;====-=;:==' --+----t---- ---<.--- _. --.,.--\----+---1 
*1 . J. ] 4 5 Totdl 

1--1---:;', -,-1.1--- . ..---+ ........... -.,----+-..,..--+--1 ....Que.. F; \ I Fr I -~ I Fr % i r,! \ 1.-,F,,[~+-I"':'~ . ...!cFr'---I-~\-4-=::He~ ... ~'n~1 1 - l.! I ( . i 4' sri 3 '87 100 4.24 
I'~:; .': 4~ I:~ ll:J.L'~ -9 _ 6 J 32 -~b+-=a:.;..,--t'1::0C:0-1"'3:':.'::9':'5-1.3 44 4'Jjfl--, 42!i_:Ll' 5 _'':''4-=.3-t-:8:;:9_j.:l:,:00=-+4:,: • .:2;:.9_1 h.4 10 12 ~_ 6 t' 1 i 1 28 B 40 48 84 100 3.99 , 
r 1.:: ,31 36 in -F I 1 I 1 22 25 6 7 87 laC 3.63 

3.46 

N.B. Percelltag~s h~ve been rounded tu the neJr<'st tenlh 

I 

I 
\ 

\ 

\ 
I 

\ 
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TAB~E XV 
\1ENELI K I i l.ON~ktHENS! VE SECONDARY SCHOOL D1.STRIBUTlON OF RESPONl'H!TS I:' TER~lS 

OF FREQUENCY AND PERCnlTAGES 
5 I, .~.-L_3_L_~J_IB! I! :'1 ~ 3, +- <1 I 5 Total I 

I----I---r--+--T~ ~ _ .t--- r -.- I I f---,Qu=e",S.~+-.:..Fr=-+-%"-rF,-,r,-+-',-, -ilrF,-,r'-.~'i Pc I 'iI, _ Fr I t 'iL l. I Me~n 1--;-.:;1.:..:;1'--1---'4:;:1-+-=4:..7+",2.:.1-+_2":.., +_-::-0 i 0 I 4 5 n 24 1 87 100 3.66 
1--*",1.",2'-1-'1,,:.7-+-=1;:.9+-,-7 -+_':..', +_~ 2 ; II 12 53 i 59 1 90 I 100 3.84 
1--.-.:.!';..:3_t-6_3-t_7_3-t-",1_0-t_l_2 +_r_J -ji __ O I 2 ~_113! 86 1 100 4.30 1-*.:.!.:..:4'--1---,,8-+_9-+-,-9_L.::.10~1--2_! l U 13 I 58 , 65 1 88 I JOO '14.16 t-l ... ""-S-t---.:.;13:-r1"'4-t.::3.=,1-t.::.34'---j......:..6. _L~ 114 17 26 129 i 90 ! 100 2.90 I 1.6 39 44 22 25 0 0 I" 7 21 !24: 88 '100,3.59 1.7 50 55' 17 .19 • 2 L 4 1 4 i8 120 91 100 ;3.00 I 
x 2.2 19,22 16 19 1 1 10! 13 40 45- 86---110°_ 3.-::....1 2.3 47 55 17 20 ~ 2 4 i 5 ! 16 l8 I 86 1 100 2:87 'I 

1---*:-2-.-4-t-l-7-t-3-1-t--ll-+-13-1 3 _3 10 tu'l 37 W:::1-S8 1{)0 3.22 / r.-=2:.:, • .::.5_,~51,_+6o;2:""1,"2 _ 15 ';, 2 _ 5 6 12 15 82 100 4.04 Ii--*..:2:.:,.::.6 ._Ii---='13,,-~15"-l--l,-,0,--+1:..:1'--1,....:1--l 1 12 :)2 53 66 89 100 3 • 92 
2.7 53 60 22 24 0 a 7 8 7 8 89 100 4.20 *2.8 15 17 3 3 o 0 

*2.9 161913 15 3' 4 
2.10 47 52 26 29 1 1 

r3~.",1_1-"3.:..7-t.:.4=-2 -+- 7 30 5 6 *3.2 13 15 27 19 3 3 1* 3.3 9 10 30 ,34 5 5 

19 21 53 59 90 
10 12 42 50 84 
6 7 10 11 90 

10 11 10 11 89 
23 2S 32 37 88 
22 24 23 26 89 

IOU ';.02 

100 

100 

100 

JOO 

100 

3 . 58 I 
4.04 

3.80 ~, 
3.50 

3.22 3.4 '5 28 30 34 3 3 18 20 14 25 90 100 3.38 4 . 1 13 14 15 18 0 0 34 38 27 30 90 100 2.49 4.2 12 13 30 34 3 3 26 29 19 21 90 100 2.89 :--..:4~.~3 __ ~11~+1~'~r2~2~~2~4_~1~~1~+3~4~~37~1--2~3~+2~6~~9~1'--1~1~0~0-f2~.~60~ 
4.4 ,; 6 18 ; 6 18 1 i I 34. 38 :12 2 5 ,,,,8:::9.-+-=1~OO"--p2.::. 6:::6'--1

1 

5.1 ' 42 47 31 35 1 i 1 5 6 10 II 90 100 3.97 
r~'::":".2~+~8~~9~rl~4--rl~6--t~2-+-I~.~rl~7-i1--1~q-+~2~9--F5~4-i1--~90~·~lO~0'--l~.~9~4--1 6.1 18 20 33 37 I 2 I i 12C 22 .7 19 90 100 .17! 
*6.2 15 17 22 24 2 , 22 24 30 33 91 100 3 . 37 6.3 13 15 30 34 5 6 20 22 21 23 89 100 2.93 *6.4 13 20 17 27 2 :1 21 33 11 17 64 100 3 . 00 7.1 20 22 33 36 3 3 15 17 20 22 91 100 3.20 *7 .2 20 22 19 21 2 2 '"" 29 23 26 90 100 3.90 

t---'--'-=--F-+':=..-r=-.....p'-+...:.....t----"--·F-t=---t-="'--t=-+~'-+:.::::..-P-''__'_l 
7.3 34 39 30 34 1 1 13 115 9 11 I 37 lOG 3.14 *7.4 115 17 19 21 4 4 20 122 32 48 1 90 100 3.39 N.B. Percentages have been rounded to the nearest tenth 
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/6 

fABLE XVI 

MIS!(.'\K CUI4PREHU1Sl VE Sl.;ONDARY SCHOOL 
DISrRIOUTION 0:· RESPONnENT\ I~ ~~PMS 

nF FRE~UFNCY AND PERt£NTAGES 
, 4 i '±5 I -~~ I I *1 2 

3 . ~-'---:-E~til __ 
Ques. Fr 1 % -'~-'-t-,-- ~- 'J'~- -l"-~-~}=------- ---,---
1.1 59 66 26 34 __ Q...J 0 2 L. i 1 80110.9 ,4.59_1 

*1.2 9 11 3 ,4 0 Ie 129 34 43 51 bU J~I 
1.3 71 82 13 115 rc: 0 :- 0 0 3 3 87 'IOO 4.71 

*1.4 6 1 1 11 wf-tE.-..!~.~~+* 100 i 4.42 1 
1.5 38 43 27 30' 1 I, 11 12 12 14 89 lUO I 3.76 

*1.6 54 61 25 2'!. _ _ .2_L~J 3 3 5 6 A8 100 4.36 

1.7 54 65 20 2; l' 1 4 5 5 6 84 ,100 I 4.36 

*1.8 10 12 11 13 2 1 2 29 34 34 39 ! 86 /10013.77 

2.1 57 65 26 30 0 1o 2 2 3 3 86 1100 i 4.60 

*2.2 26 30 23 26 ° a 7 8 31 36 87 1001 2.93 

2.3 46 ,54 24 28 1 1 5 r 9 11 AS JOO I 4.09 

*2a4 5 6 12 14 3 3 27 30 41 47 88 JOO 1 3.99 

2.5 5~ 65 18 2J ! 0 .0 3 3 9 il 85 '10C 14.26 
* ll' 14 9 10 L 2 12 14 .13,60 i 88 2.6 100 3.97 - -
2.7 71 81 " 10 0 a , 

1 7 8 I 88 100 1 4.55 ., 
* III 13 65 76 86 iDO i 4.49 1-/. 8 5 6 3 3 1 2 

*2.9 9 19 3 3 3 I 3 19 23 53161 87 100! 4.20 I 
1.10 69 78 13 15 o 10 2 2 4 5 88 100 1 4.60 I 
3.1 49 56 I 25 29 I 0 0 3 4 10 11 e7 ,100 , 4.15 
• .,. - .. ~ 

3.2 10 11 7 8 3 ! 3 2Q 23 , 49,55 85 100 4.02 
* 1-"'t"1 -
3.3 14 18 21 27 19 24 24 30 79 100 3.23 , --

LOlll 3.4 37 42 33 37 1 1 8 9 89 100 0.84 

4.1 41 47 29 33 I 0 0'13 15 5 5 88 100 4.00 

4.1 42 47 31 35 2 2 8 9 6 7 89 100 4.07 

4_3 48 54 33 37 1 1 3 3 ·5 4 ' 89 100 4.33 

4.4 41 ~ 33 137 2 2 3 • 10 11 39 100 4. 03 i 
5.1 40 45 32 36 a ,0 , 9 ~ 8 9 I 89 100 i 3.98 I 

*s.2 9 10 1(. 18 • 2 19 -22 421 48 r 88 100 1 3 • 78 ! 
6.1 42 47 34 38 I 0 a 5 6 71 9 88 1100 4.13 1 

1't6 • 2 , 17 19 12 13 3 3 21 24 36 41 89 100 3.53 I , , 
6.3 40 45 24 27 2 2 13 15 10 11 , 89 lOO 3.30 I 
6.4 9 11 13 15 1 1 13 28 38 46 84 ·lUO :L81 

7.1 31 35 29 33 4 4 6 7 18 21 S8 100 3.56 

7.2 17 19 14 16 2 1 19 21 3E 42 08 100 3.49 

7.3 39 44 33 36 ° 0 5 6 12 14 89 100 3.92 

*7.4 15 17 6 7 2 2 16 18 so 56 I 89 100 3.90 

N.B. Percentages have been rounded to the nearest tenth 



APPENDIX K 
fARLE xvII 

TECHNICAL SFCONUARY ')CHOOL, LJIST1lJiiUTI ON 

FREQUENCY AND °lKCE~'AGES 

ff-'---1- .:- j ~-+ __ ,~n: __ ~~-. r=-~1==r\=_=,ot=a1==r\==, 
-Ques _'L2...,-Fr i-~';;'Fr ~.~r~ ~-~ 1 Pr -, I Pr I \ I Me:tll 1.1 30 ": I 3 "-12 _2.. +~~ _..!. ~ 0 33 100 I 4 9J (*1.2 0 Lf-lL. r-'L-j 3..,._'. H:j~~_~! 3, 100 4.52 I 1.3 31 97 1 3 (;! c In~_~ I 0 :J 32 1--=-10",°,-+_4.:..:.",9.:..7_

1 ~.' 0 <) 0 0 .j r--':5'r-l~l1L 67 3'3- 100 I US , 1., 17 t 53. 13 41 0 0 '.1-1 I 1 __ ,2.._ 32 100 4.38 1.6 .n 84 3 10 ~--l~ I e I c r I 3 _1'3"'2'-+'1"'00.::....~4.:... 7;,;2:... 1. 7 "6 79 7 2~_1~ I 0 I .9.._

1 

0 ~'+3"'3'-+=.;10::;0'-f_4.:..:..;7,,9'-.• ~1.8 4 13 4 13 6 lIB I B 2<; 10 ;;.31o-j.::3::.2_t-· 1=.;0"'0'-t..:3,-, • .::oo~1 2.1 21 63 10 31 1 3 0 ° 1 3 33 i 100 4.52 ,-- .:.:;::..._.1
1
..:::;::..+=:=.....[ :'.2 6 19 8 ~6 4 13 ~ ~9 7 23 31 100 3.00 2.3 18 56 14 44 0 0 0 0 I 0 0 32 . 100 4.56 2.4 1 3 2 6 3 10 14 42 13 ,9 33 tOO 4.09 ~2~.~5'---+~1~2_~3~6~f'1~7'--+5~2'-+-2'-+-::.6~-"-2.r~6'-t~C~·-+~u~·i.::33~_~1 4.18 2.6 2 6 1 3 3 10 iJ2 38 114 43 32 100 r-;:o;-~~~~~+..:~~~~~+..:~-2.7 26 79 7 21 0 ~ 0 r· o C 33 100 4.79 *2.8 0 0 I 3 2 6 III :1, 18 5632 100 4.44 

I-':.=.-+-"-+--"-+-"-+-'~.~ -_.- -=-r-"--I--t--t..oc..-t--'-*2.9 0 a 1 3 1 3 I a 27 22 (i7 33 100 4.58 ~2~.,-,1"'0'-t.:..:2"G,--+!C79'-l-6~¥1;!8._ 1 1 0 I a 0 'J 33 100 4.76 r-=3,-, • .:1_+-,1",7_f-0,,3'-lrl,,5~,,-47:.....\--·o"-r-i-_~(-j_-+~ 0 . 0 32 - 100 4 .53 *3.2 132 ( 3ilO ni3s '4 ,03' 100 4.13 
~~-I-~1-~~~-+~+-~ * 3.3 2 6 6 ';;-H 16 l~, 4: t_yl" 32 100 3.44 r-=3,-,.-"4_+-,1,,,0,--~3,,0:""'f-l~8~~I-'2-_~+-" _2_1 (, 33 100 4.00 ~4", • .::1_+-,2c::O_1-'6:.;1,-~1~2:.....-+~\_0 _~ _w ... il 0 L 0'13 100 4.55 \--4:.:.::.2_~1c:.7_~5:.:2'--f-l::3:.....+~+ 0 i 3 I ~_o_; ~3:' lOa 4.33 ~4c:.';..3_t-=-"9c.....+5:.:8=-i-'1:..=--+39 u· c· I 1 I ~ '1 a 10 :33 JOO :.~ f---'4.:..4.:...--+~1::.8-1i-=5.::5-1.:1c:1_-F33 1 I 3 1.2.f}_- .l_X3T~3 100 4.30 J::-'-5;...;..1_t"'1;..6_f-4_9-1f-Ol.::O_f'-1':..... ., j (1 \ I .i . ...:-t-· _;Xl:! 100 4.12 !*s.2 5 IS 3 9 7 I )4Ll~-t--1-fI13 100 3.49 t-'6:.:.~1_+-'1c::6_f-4"'9'-if-1"'5'-+4!;5'--l-0 I 0 i~ 1 3 I.; _ ...• ' ,3 ._ 100 4.33 1-'6:.: • .:2_+-.::.7_1-'6'--~1'-+-3=-+--D~LL~:.~~W.j5 f3J lOa 4.12 k-'6:.:.::.3_+-'1.::2_~3:..:7_f-l:.:5:.....+4.:.5~. 4 12 't: 6 1 0 oJ 33 1 C'O -1.12 I-'b:.: • .;:,4_+-.::3_1'1"'0:.....r-:6:.....+"-19:.....+-5"--.1...!1~6_1'1~1-+36 '6 J) '1 7.1 11 33 17 52 0 0 3 9 2 'J 33 
~~-I-~~~~-4~~~.~-4~ 7.2 4 12 5 J.5 7 21 6 l!:i 11 .31 133 

100 ,.36 

100 3.97 

100 3.4~ 1-'7-' • .::3_f-!2C!4_1'7~3'--f-'7'---tt.:15:.....+-!..1-+-Z.3_!-~3-+...'9:..-.t---:0~+~0+.33'--+100 ';.52 *7.'4 0 0 4 1. 2 6 B.I j 9 58 33 100 4.27 

N.B Percentages have been rounded to the nearest tenth 
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