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ABSTRACT

The purpose of this study is ©0 snyestigate the current attitudes
of 11th grade students‘touards the learning of English as & foreign language
in five selected government secondary schools in Addis Ababa enrolled

in the academic year 1985-86.

To achieve this aim, one school was randomly chosen from gach of
the five zones by which all the secondary schools in Addis Ababa are classi-
fied. Out of the total - #924 students in the five schoolss 353 (7%) students
were randomly selected and taken as @& sample for ghe study. In order
to gather data, 3 questionnaire was carefully designed. A preliminary
version 6f the questionnaire was first administered on 30 grade 11 studentis
and then the actual questionnaire. Aii the 353 students responded to
the questionnaires. The data were statistically analyzed. A z-test was
made at & significance level of &= 0.5. The mean, pooled mean. standard

deviation. and coefficient'of variance were also calculated.

The analyses of the rasults show that, all in all, the 1lth grade

students’ attitudes towards the learning of English as a foreign language

is pcSitive. Their attitudes towards their Engiish reachers and the English

textbook are aliso positive. However, 2 considerable number of the students’
report that they are not satisfied with their English teachers and their
English textbook | |

On the basis of the findings. it is concluded: that 11th g%ade students'

attitudes towards the learning of English as 2 foreign language js positives
that English should continue as 3 medium of 1nstruction in the high school:
and the popular feeling that the standard of English is deterior?ting

in the high school should not pe attributed o attitudinal problems.

e————



ii
it is alsc recommended that teachers’ qua1ﬁfication be jmproved

and intensive research be carried out on the preparation of English text-

hookS.
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As the pendulun in language teaching theory
continues to swing away from purely linguistic
considerations and toward psychological concerns,
we find more and more attention focused on the
question of attitudes and aptitudes, personal
variables, individual interests and motivations.

(Alfred 1. Smith, 1972:15)



CHAPTER 1
INTRODUCT IO

1.1 The Problem

1.1.1 Statement oi the Problem

The purposc of the study is to invastigate the attitudes of 11th grade
students towards the learning of English as a foreign 1anguége in five

selected government secondary schools in Addis Ababa.

1.1.7 Importance of the Study

Concerning the role of attitude in foreign language policies, Fergusoi
reports that the offectiveness of foreign language policies in aducation
is determined more by the attitudes of the people towards language use
than by simple demographic facts of language distribution. "In Ethiopia,
as elsewhere many progranmmss fail because thuy do not take into accouht

the attitudes of the people for whom they are intended.“1

A clear knowledge of the attitudes of learners towards the 1earning
of English as a foreign Tanguage 1S essentiéi to those engaged in language
policy making and language planning. One practical contribution of this
study will, therefore, be to make educational and language policy makers

aware of what the current attitudes of 11th grade students are towards the

4 Charles A. Fergusom, 1971, quoted by Tsehaye Teferas A Sociolinguistic Survey of
Language Use and Attitudes in Ethiopias Implications for Langyage policy in Fthic ia. Unpublished
Doctoral Dissertation (Washington D.C.: Georgetown University, 1977}¢ D- 3

%
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learning of English as a foreign language. The knowledge of the students’
current attitudes towards English could influence any major language
policy on language planning activity that might be introduced in the

future.

kefore the Ethiopian Revolution of 1574, when a sajor socio-political
change took place, some studies on language attitudes, including attitudes
towards English, nad been conducted in Ethiopia. The existence of such
studies permits a comparison of results from the present post-revolution
study on similar groups, which may shed 1ight on several theoretical ~uestions
in the study of language use and attitudes towards the English 1anguége°
This study will enable us to determine to what extent language attitudes
remain constant or otherwise, in and after a peirod of revelutonary social

change.

1.1.3 Limitations of the Study

The researcher is well aware that it would have been better to
extend the wmumber of schools and subjects for the study. However, for
constraints of time and resources, the study is Timited to the attitudinal
study of the regular 11th grade secondary school students of five selected
government secondary schools in Addis Ababa enrolled in the academic year

1985-85.



1.1.4 Scope of the Study

The scope of the study is limited to a random sampie study of the
llth grade students of five selected government secondary schools in Addis
Ababa for the following reasons.

1.1.4.1. Anderson (1967)2. in his attitudinal study on Ethiopian
Secondary School students reports that there is a markedly morve favourable
attituda towards English in grade 11 than in grades 9 and 12. Te examine
- shether ‘or not the attitude of 11°" graders is consistently positive, therefore,
the 11%! graders were selected,

Horeover, since the grade 12 students were busy preparing themselves
for the Ethiopian School Leaving Certificate Examination (ESLCE}, the researcher
felt that they may not respond to the questicnnaire with concqfn. It 18,
therefore, believed that the Ilthgraders would understand the content of’

the questionnaire and would respond to it more effectively Hhans
the 9*" and 10%" graders. |

1.1.4.2 From his observations while teaching Freshman English at
Addis Ababa University, the researcher is of the opinion that it is the
majority of the freshman students who come from the governmeat secondary
schools that have a serious problem in tearning the English Iaﬁguﬁge not
those who come from the private secondary schocls. Therefore, since the

English language problem is manifested in the students who come from government
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secondary schools only, the focus of the study will be on government secondary

school 11th grade students.

1.1.4.3 The 11*" grade students in Addis Ababa, and not elsewhere,
were selected for the study for practical reasons: Using the student popula=-
tion in Addis Ababa as subjects for the study iswveryeconomical and saves

time, as the student population is easily accessible.

1.2 Definitions of Terms and Abbreviations Used

1.2.1 Definition of Terms Used

Unless otherwise specified, the following terms will be used throughout

the study according to the definitions given below.

Target language (Lz) - 1t refers to the foreign language an Ethiopian Ilth grade
student learns in school both as a subject and as a

medium of instruction - English.

Attitude - An attitude is a tendency to respond positively,
that is. favourably, or negatively, that is, unfavourably

; ; 5 A 3
to certain objects, persons; or situations.

His - 1t refers to both male and female third person,

" singular pronouns.

1.2.2 Definition of Abbreviations Used

LEFL - Learning of English as a foreign language

3 Clifford,Morgan. Introduction to Psychology, (New York: University of North Calorina, 1966),
p. 594,




CHAPTER ¥

REVIEW OF RELATED LITERATURE

¢.1 Works on Attitudinal Study in General

Works on attitudinal study in general have heen referred to. However,
only those whose findings have been Tound to be relevant to the present

study are reviewed in the subsequent pages.

According to a series of studies carried out at McGill Um‘versity4

The learner’s ethnocentric tendencies and his
attitudes towards the cther group determine his
success in learning a new language. Hie motivation
to learn is thought to be determined by his attitudes
and by his orientation towards learning a forcign
language. The orientation is "instrumental" in form
1f thepurposce of language study reflect the more
utilitarian value of linguistic achievement, such as
getting ahead in one's oceupation, and is "integrative'
1f the student is oriented to learn more about the
other cultural community as if he desired to become a
potential member of the other group.®

The study carried out at MpGi?l University, quoted above, seems to
confirm the statement that learners can successfully learn a foreign language
if they have a pesitive attitude towards the language and/or towards its
native speakers and their culture. The report goes on to point out that
negligence in maintaining positive attitude in a foreign language teaching-
learning process results in serious problems and foreign language Tearning

suffers considerably.

7 : o
The time the research was carried oe, mspecified.

Wallace E. Lambert, Langyage, Psychology and. Cplturs, (Stanford: Stanford-Univertity Press,

1972}, p. 180.



However, although it has been accepted that the learnmer's attitude
has a determinant role in the learning of a foreign Tanguage6 and this

has stimulated much reséarchg it is generally agreed that;

Attitude is . cdmittedly a difficult area to
study because people are often wwalling to reveal
their true self, most deep seated attitudes, and
indeed they may often not be consciously aware of
what they are. WNevertheless, though the complexity
of the relationship between attitudes and language
learning are far from understood, research strongly
suggests that successjul language learners are those
with positive attitudes.’

Some studies have also been carried out to identify the relevant
factors responsible for success or failure of a foreign language learner.
The findings indicate that these factors can be classified into two: cognitive
and affective variables. Cognitive variables are the relatively stable
ability characteristics of learners that may affect the success with which
an individual learns another language, such as aptitude, intelligence,
and certain cognitive characteristics, 1ike ‘mtuition. Affective variables,
on the other hand, describe individual characteristics relating to factors
such as attitude and motivation. Concerning the role of attitude and motiva-
tion in the success of foreign language learning, Elen Bialystock and Maria

Frohlick have the Tollowing to say.

The motivational and attitudinal characteristics
tdentified as relevant to success in foreign language
learning refer to group specific attitudes, for ewample,
attitudes towards French Canadians or Fuopzan Frenchs

EN Cargfler, ©t al., "The Rele of Attitwdes and Motivation in Second lemguage Learning:
Correlational and Experimental Consideration", Language Learning = XXV No. 2, December,
1985, p. 210.

. C.d. Brumfit =and J.J. Robert, Introduction to fomguige and Longuage Teaching, (New Yore
HeGraw Hill Book Company, 1966),-p. 112, )



oS

The above quoted repori makes us awars thet as it is impertant to study
the attitudes of the learners iowards iearning a foreign language it is
equally important to be aware of the internal and external factors that

affect their atiitudes. Otherwise, an awareness oi the attitudes of the

in

learners as such proves to be useless unless zheir causes are identified
and considered in the fmprovement of the foreign languaye teaching-learning

Process.

There i probably a general agreement on the point that achievement
in many cases stands in a causal relationship to attftudes. dany investigators
who have studied the re*ation between attituda end achievement in school
work have been able to show that there exists an interaction batween the
two: attitudes affect achievement and achievement affacts attitudes.lo Aawever,
shepe are other factors that are supposed to influence attitudes, for example,

aporoval by parents, teachers and peers.

Specitically, the most significant factors that influence the attitudes
of learners towards the learning of a foreign language are: the learner's
intarnal motivatiocn, his parents, his peer group, his foreign language
teacher, and the information he gets from society about the foreign language
tc be learned. Let us examine these factors one by one.

2.1.1. The Learner's Inturnal dotivation

The learner's internal motivation refers to his aptitude, intelligence

and curiosity to learn a foreign language. That is, the learner with higher

10 Weflddilin 1960, p. 235, quoted by Anderson, Cp. Cit., p. 15:14
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aptitude, who is more intelligent, and more curious enjoys learning a foreign
Janguage more than one with lower aptitude, who is less intelligent, and

Jess curious. Concerning this Gardner, et.al. veport that the affects

of language aptitude, integrative motivation... on the rate of learning

25 French/English vocabulary pairs were investigated using a paired associate
learning paradigm. The results demonstrated that all aptitude and integrative
motivation influenced rate. of learning. Reéspondents high- in Tanguage aptitude
learned faster than those who were low and those high on integrative motivation
learned faster than those who were Tow.l1 However, onc's aptitude, intelligence
and curiosity are highly dependent on the influences a ?oreign language learner ‘
acquires as a result of one's contact with the environment - in and“out |

of one's home.

2.1.2 The Learnsr's. Parents

When it comes to students' attitudes for a school subject, it has
been noted that parenis' attitudes to the subject and to the students'

ahievements in the subject are of practicai-importance.*a

Likewise, concerning the learning of a foreign language, it is not
gnly the learner's iniernal motivation that matters, as far as his attitude
towards Iearhing a foreign language is concerued, but the attitudes of
his parents towards the foraign language as well. The foundation of one's

personality is at home. Consequently since attitudes are part ad parcel

1; R.C. Gardmer st al, Op. Cit., p. 207.
: Proffenberg and MNorten, 1959, p. 171ff. quoted by Anders Anderson, Op. Cit., pe 12:4.
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of one's personality, thney are formed at home. Generally speaking, a child's
likes and dislikes are based on those of his parents'. Concerning this,

Gardner and Lambert report:

Along the studies carried oult with knglish
speaking Mowtreal high school students studying
French, information had been gatherad from parents
about their orientation towards the French community.
Tnese data supported the notion that the proper
orientation towards the other group ts developed
if within the family. Students with an integrative
dispesition to learn French had parents who were
also integrative and sympathetic to the French co-
mmunity. The students' orientations were not
related to parents’ skill in French nor to the
number of aquaintances the parents had, indicating
that the integrative motive is not due to having
more experience with French at home but more likely
stems from a fomily-wide attitudinal disposition.ls

Therefore, since the attitude of a learncr fowards the learning of
a foreign language is determined by parents, report Gardner and Lambert,
one who wants to investigate the attitudes of the Tearner towards the foreign
language should ask the following questions: Do the parents usually speak
the foreign language or speak about it? Do the learner's parents consider
learning the foreign language important or irrelevant? Since his parents’
attitude can affect his attitude fowards the language. if the answers to
the above questions are positive, then the attitude of the chiid is more

likely to be positive.

2.1.3 The Learner's Peer Group

To the extent that parents have a determinant role in the attitude

of & learner towards the learning of & foreign language, so does the learner's

134 ~ m : e 5

g“w: Gordner ind W.k. Lembert "Motivational Variables in-Second Lenquaqe dcguisttion”
Canadian Journal of Psychology, 1959, No. 3, pp. 266-272, quoted by Lambert, Op. 8?t

Do 1824

=g
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peer group. Concerning the role of on:'s peer group on the attitude

of the learncr, Morgan reports, "whatever the reason operating in

any given case, the outcome is that an individual's pecr may shape

S s . . i4
views., as well as behavior morc than his parents do."

2.1.4 The Foreign Language Teacher

Another important variable that influences the learner's attitude
towards the foreign language is the foreign language teacher. The influence
can be positive or negative depending on the teacher's knowledge of the
subject-matter, his attitude towards the subject and the students, and
his overall personality. That is, if the teacher knows the subject, if
he likes it and his students, if he is systematic in his teachig and if
he is inviting and approachable enough in his personality, the foreign
language Tearner will, in most cases; develop a positive attitude towards
learning the language. J. Kausmejev and Goodwir have the following to

say concerning the foreign language teacher.

The school ground, a well equipped building will
remain partial, or may be wasteful, unless the very
person or the teacher... ig in class to guide the
instructional process. The success of the goal 18
mainly determined by the teacher. Additionally, the
expected change cof behaviour or the deve lopment of
positive attitudes of etudents towards learning can
be affected by the teacher.1d

ig Morgar. Op. Cit., p. 601.
J. Kausmeiev and Goodwir, 1967; p.3; quoted by Bezabil Bekele, The Attitude of Students

yovwards Learning in Senior Secondary Schoels of Addis Abzba, (hddis-Ababa: College of Pedagogical
Sciences, Aadis Ababa University, June 1983), p. 18.
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2.1.5 The Information the Learner Gets Concerning the Foreign Language

Researchers interested in attitudinal studies undzrline the importance
of the information a foreign language learner gets about the foreign language
and suggest that a:clear and pnositive orientation towards the language
be given to foreign language Tearners so as to acquire the necessary psycho-

logical readiness for the study of the language. *® Be it from the learner's

(a0}

parents, his peer group and/or the society as a whole, a foreign language
learner should be informed that learning the lancuage 1is essential, gives

instrumental and/or integrative advantage, is {mportamt.  and the like.

The information, they say, can be formally transmitted to the Tearner
by #ashers and authorities concerned and/or informally, by the learner's
peer group and his parents at any Tevel of discussion with the Tearner

concerning the foreign language.

Concerning this, Weinreich makes the very fundamental observation
that the usefulness of a language, its literary - cultural value and its
role in social advance are given to the individual by his surroundings.
The degree, then, to which the individual is permitted, or willing, to
interact with his surroundings will dc much to moid his motivation for

gaining, and later to mold the use of the language itsel 1]

*U M. Phillip Leamon, “Some Modust Suggestions” The Hodern Lanquage Journzl, Vol. LVIII,
No. 56, September-6etober, 1974, pp. 225-229. ' '
Wln:a:l'"h, 1963, quotaed by Morris Jocobsen L.a wdioof ; "Predicting Success in Learning

Second Language" The Modern Language Journal Vol. L.\(III No. 7 1974, p. 332.
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2.1.6 Summary

1t can be said that the attitude and periormance of a foreign language
learner is a function of the atiitudes of the tearner's environment towards
the target language"ﬂ'whét his parents, his peer group, his foreign language
teacher, and the society as a whole think about the target language. That
is, if the attitudes of all or most of the variables mantioned above are
positive, then, the learner’s attitude wiil most likely be sositive, and
his performance satisfactory. If the comrary, however, the attitude of

the learner will generaily be nagative and his performance unsatisfactory,

2.2 Works on Attitudinal Study op Etniopian

Sepior Secondary School 3gudents

Before the onset of the Fthiopian devolution of 1974, no study
gn the attitudes of senior secondary school students towards the LEFL was

carried out except that of Anderson {i¥67) on "Multilingualism and Attitudes

Apong. Senior Secondary Schopi Students {o Ethigpia and Tanzepia,'

Sihce this study has a significant rajevance {0 the present study it

§s carefylly reviewed in the subsequent pages.

Andersch's study is ore aspect of multilingualistic problem in education,
namely, students' attitudes (interests, emotiohal reactions) twoards the
different languages that they encounter at school, hoth as subjects and

as media of instructions Italian, French, English and Arabic.

The purpose of his study was to measure the manifest attitude of
students in senior secondary schiools in Ethiopia and TanZania towards English

and the official languages in each counivy. Specifically, the task was to:
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1. detect groups of students whose attitudes may undesirably be Tow in

comparison with other groups in the same group factorss

2. compare the languages with each other as regards the attitudes in various
groups; and
3. find possible connections between the attitudes on the one hand and

language achievement on the other,

To gather data for his study he prepared questionnaires which consisted
of background variables and attitude variables. The background variable
includes group factors Tike sex.home language. father's occupation, rural/urban

distribution, and religious affitiations.

The attitude variable consists of sub-variables like general attitude
towards English and Amharic, students’ language preferences in different
situations, comparison of English and Amharic as school sunjects and the

like.

Another set of data he included in the study was the ch, 11th and

12th graders' marks in Amharic and English. In Ethiopia. reports Anderson;,

the Ministry of Education was very reluctant to allew him to include negative

items about Amharic.ls

Anderson's stud., as mentioned earlier, was on Ethiopian and Tanzanian
senior secondary school students' attitudes towards English and Amharic
and towards English and Swahili respectively. However, for the purpose of

the present study it is believed that it is only the part of his study

th

on Ethiopian senior secondary school students in gyeneral an’ 117 grade

A ¥: SN s .
) Andorson, Op. Cit., z. 15:12.
- = .



students in particuiar that is relevant. This is carefully examined
so that it wight be used as the basis ror comparisen, and in order to find
sut the effect of the new socic-political change on the attitudes of senior

, oo 1+th . R
secondary school 1177 grade students towards the LEFL.

in Ethiopie,Anasrson selectec ¢ix sample senior secondary schools

for his study with 2

3

mple size ot 559 studenis -213, grade 9, 193, grade

1L, and 153, arede 123 orade 10 was nobt inciuded in the study.

Concerning the demographic characteristics of his sample, Anderson
reports the following findings:

b

L. Sex: 81% male end 19% female;
2. Father's occupation: 5.5% varmer, W.¢% crofter, 32.6% merchant,

~ - o . - ~ A PR L O 9 1 y iy 5
17.5% professionat, 3.9% skiiied labourer, T1a6% unskilled labourer,
and 8.3% police and wmillitarymans

3. drban/rural distribution: town 35.8% and country 64.27%;
4, rather's religious affiliations: Christians 51%, Moslems 8.6%
and other 6.4%; and

5. Home language: sharic 61.1%, Tigrigra 14.5%, Ovomo 13.1%, rrabic

L.3%, other Ethiopian languages /.5%, inglish 7.5%, ITtaiian 0.5%,

Other European lasquages h,Q%.lﬁ

ot

After cross-comparing the diiferent attiwude sub-variables against

the background waviables und computing them statistically, he concludes:

99
*7 Knders Bndersen, Op. Cit., p. 1232

(
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1. when Amharic and English are compared as scheol subjects, English

turns out to be liked much more than Amhavic. The difference
in favour of inglish is much mor:s marked emong tribel Tenguage

speakers than those whose mother: tongue is Amharic;

by and large, studeats who like English do so becausz it is a
vehicle for international contacts and because of its utilitarian

value in education:

regarding English, girls are more favourable than boys and in
Ethiopia, there is a markedly more favourable attitude in grade

11 than in grades § and 12; and finally he concludes that;

students from more "educated" homes are less favourable than others

and as regards Amharic that there is a growing negative attitude

towards Amharic with raising class 1evei.*0

<V Ibid. pp. i-ii.



CHAPTER ITI

PLAM GF THE STUDY PROCEDURES AND METHODOLORY

3.1 Sampling and Description a7 Samples

3 1.1 Sampling

Before deciding on the composition and size of samples, sources on

general and introductory statistics wera referred to. The Sample Survey:

Theory and Practice (1675) by Donald P. Warwick and Charles A. Lininger (eds.)

was @fspecial reference to the researcher.

Warwick and Lininger report that for a sampie to be useful, it should
reflect the similarities and differences found in the total group. The most
reliable way to assure a representative sample is to use chance procedures
for choosing the units to be studied. MNonchance procedures are also used
in survey researcn but they may introduce unknown or unanticipated bias into
the findings. Another point is the guestion of homogeneity and heterogeneity.
If the population is homogeneous, any reasonable size of the sample depending
on the purpose of the study will do to represent the entire population. If
the population is heterogeneous, however, the sampling should take every group
into account in order to have as fair a representative as possible. A person
who is studying a factory with 15 work groups, for example, cannot assume
that onc of these groups will be representative of all the others. In most
factories work groups differ in age, attitudes, productivity, the ethnic
background of their members, and other qualities. A representative sample

of workers or work groups should capture the diversity of the whoie.zl

i e TP o U A . P . . ! - i B B
(3 =T i et ~ S +3 ¢ 7 H OIS L R

2 5 g, oo 5 ' . y . N
1 Doirald P. Warwick and Charles h. Lininger {eds.) The Samplc Survey: Theory and Practice,
dew York: McGraw~Hill Couwpany, 197%); pp. 69-70.
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It was on the basis of the statements of Warwick and Lininger that the researcher

planned the sampie for the study.

Fundamentally, the sampling is a simple random sampling of individual

students, but in order to achieve as good a representation as possible of

the population in the different schools, there was a steering throughout

the streams in the schools under study. The population for the study is

Big = the llth grade student population in five selected government secondary
schools in Addis Ababa.

3.1.2 Description of Samples

3.1.2.1 Number of Schools

In chocsing the number of schools, practical and economic considerations

were quite decisive. According to the Addis Ababa Schools Administrative

Office, the government secondary schools' in fddis Ababa are geographically

classified into five zones. In order to have as fair a representation as

possiblie, one government secondary school was choosen from each zone by lot.

The number of secondary schools under study is, therefore, five. Table [

gives a description of the schools under study.
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TABLE 1

NAMES UF SCHOOLS 8Y MANAGING AGERCY

TYPE AND LOCATIGN

=
Managing
TV RE i
NAME o TYPE LOCATION
1. Ethiopia Tikdem| Government Academic  Day Sec.
No. 1 Sec. Sc¢hool School, Mixed Zone 5
2. General " Academic' and Vocat-
Hingate jonal Day Sec. Scheol, Zone 1
Comprehensive Mixed
Sec. School
3. Minelik II % Academic  and Vocat-
. . , &
Comprehensive jonal Day Sec. School Beveie. &
Se¢. School Mixed
4. Misrak " Academic  and Vocat-
Comprehensive jonal Bay Sec. School Zone 3
Sec. Schogl Mixed
5. Technical " Vocational Day Sec.
i Sec. School School, iiixed Zone 2

N.B. Mixed - A school wherein boys and girls are taught togetner (co-education).

3.1.2.2 HNuwber of Students

In the five schools there are 4924 grade 11 students. Of this total,
353 (7%) students were selected in the following way. Since it was very
difficult to number all the 11%0 grade reqular students in the five schools
and sample them using the technique of systematic sampling used by T. Kazmier_nz2

students were randomly selected with a conscious effort to include as fair

£e Leonardo J. Kazmicr, Theory and Problems of Business Statistice (Shawn's Outline
_ Series), (New York: McGraw Hill Book Company, 1976}, p. 50.




representatives as possible from the diifersant sireams in the schools.

The figure 353 as the size of the sample would ther give an approximate
percentage of six (8Z) of Menelik 11 and Hisrax Comprehensive, nine (9%)

of General Wingate Coumprehensivz and Ethiopia Tikcenm Mo. 1; and fourteen

(14%) o' Technical Secondary School. 1% was to make the sample as fairly
representative as possible that more percentage was given to the thres
schools ~ Ethiopia Tikdem No. 1, General Hincate and Technical Seconcary
Schosl. This sample size was considered sufiicient for the purposes intended.
However, Constraints of time and resources were also taken into account

in planning th sample size.

Table IIgives the total number of students enrolled in the five schools

under study at the time of data collaction. and the number of partieipating

students.
TABLE 11
NUMBER OF STUﬁENT? i EACH OF TwE SELECTED
QUVERNMENT SECONUIRY SCHOULL "Hirsintl Ik
THE ACAbC-IC YE 7 198335 :.0%0 TrusE
PARTICIPATING IK The STuuY.
o B Enrolement 1335-46 Partaking in the Study
doys CGiris Total Boys Cirls  Total

1. Ethiopia Tikdem #o. 1 274 24 558 20(4%) 30(5%) 50(9%)
2. General Wingate 490 496 86 4u(ar) 50(5%) 90(9%)
3. Menelik II 7RG 734 15500 A0(3%) S1(3%) S1(y%)
4. Misrak Comprehensive 661 900 1535 34(2%) 55(43) a5%(5%)
5. Technical School 228 16 244 33(14%) -- 33{14%)

total 2+09 2455 024 167 186 353
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3.1,2.3 Distributien of Studemts by Class Level

Students were alphabetically classified in every classroem ranging
from 11 students in Wood Technology class in Technical Secondary School
to 98 students in Section O, Home Economics class in General Wingate Compre-
hensive Secondary School. A1l efforts have been made to select as fair repre-
sentation of r‘students as possible from the different streams in each
schoal. However, since using this principle in every stfeam and every
school proveq impossibie, se?ectiﬁn of respondents was, in most cases,
carried dut by randomly sampling from those sections and streams in which
students could, at the moment be released from ordinary lessons. For
example in Mgne]ik I1 Comprehensive Secondary School there are Arts and
Science Streams only at grade 11 Tevel. Therefore, since the number
of Science Sections is more than the Arts Sections, 51 students from the
Science Stream and 40 students from the Arts Stream were randomly selected
and used as a sample for the school. This was also the general principle

followed in the rest of the four secondary schools.

3;2 Collectign of Data

In order to objectively examine the attitudes of the lfmgrade secondary
school students of the five secondary schools and in order to collect
data for the study, opinicns that reflect the attitudes of the students
were gathered by a carefully prepared questionnaire. In writing the question-

naire, the fundamental principles of questionnaire writing were observed.

Moeover, statemenis expressing a certain degree of positive or negative
attitudes towards foreign language learning that have been used in similar
studies, for example, Anderson (1967}, Taylor (1973). Tsehaye (1977) were

examined for possible usefulness some of which were selected. The ideas
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suggested and the systems followed by the prominent researchers on "attitudinal
works" were taken as the basis for writing the majority of the questions as
well as for modifying the adopted ones. To thz extent possible, great

care has been made to avoid any kinds of ambiguities in the questionnaire.

The questionnaira was written in English for fear of bias since Amharic
is a second language for many of the studerts, though naturally a less foreign
one than English, and this might have prejudiced those respondents with negative
attitudes towards Amharic. Engiish, however, being a foreign language is

neutral to all the respondents.

One important matter was the problem of comprehensibility which could
be affected since llth grade students' English proficiency may be low. To
minimize this problem, a conscious effort was made to simplify the language
used in setting the questionnaire. Besides. a preliminary version was
administered to 30 grade 11 students from fenelik II Comprehensive Secondary
School to try this out. Students were encouraged to ask questions and comment
on items. There was no serious problem except for a few words here anc fhere,
which appeared to cause difficulty for some students. Words which caused
some problems incluce "attitude", "opinion", "boring", "illustrations", "occupation”,
and "encourage". The researcher recorded these words and prepared a simplified

definition for each word which was later used to clarify these words in the

administration of the actual questionnaire.

A1l efforts were also made to make the questionnaire as concise as possibole,
lest the respondents get bored and respond to it carelessly. Efforts were
also made to make the questionnaire as comprehensive as possible to gt reliable

information. The question of whether the form of the guestions be of objective
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or susjective t&pe was considerved as we?}.-.haweuﬁrbconsidering the drawbacks
of subjective questions. it was decidud that Lhe yuestionnaire be enly one
type of question format, "closed” Lype questions. which were more structurad,
with respondents being allowed a 1imited aumber of responses. This inciuded
the five point Lickert - type scales which required the students to mark with
@ tick in one of the scales what their opinions are to & sat gf lanyuage

statements.

3.2.1 Survey of Yariables in the Questionnaire

The questionnaire consists of two variables - the backgrourd data variablaes

and the attitude varizbles,

3.2.1.1 Background Data Variables

To cross-compare the background data variablas with the attitude variaple:
and draw conclusions from the findings of the study, the Tollowing background
data variables were included {(for datails about the questionnaire, see Append x
A): age, séxs father's oCcupation, mother g occupation, father's 2gucational

level, mother's educational level. and recigious affiliations.,

3.2.1.2 Attitude Yariables

As pointed cut in the Literature Rev:ew part of this study, Tearners
attitudes are influenced by the &tfitudes ot their parents, peer groups, foreign
Tanguage teachers, the society they Vive in, and by the formal or informal
information they cel about the foreign Tanguage, Accordinglv. rhe questionnaire
was designed 0 as to inctude positive and negative statements cencerning
the following attitude variables. The questione were not greuped. ar presented

in a logical order or sequence; so that the response to cne would not infiuence




and Tow scores, a negative one. Lickert assigned numerical values to responses

in the following manner:
A. 1 point for strong disagreement with & positive statement:

B. 2 points for mild disagreement with & positive statement:

{223
w

points for strong agresment with a positive statement;
D. 4 points for mild agreement with a positive statement;
E. 1 point for strong agreement with a negative statement;

F. 2 points for mild agreement with a negative statement;

(“p]
[&a

> points for strong disagreement with a negative statement:
H. 4 points for mild disagreement with a negative statement; and

o
ol
A

[. 3 points for any "no opinion" response

3.3 Distrivbution of the {uestionnaires

before the distribution and administration of the questionnaire, in
order to obtain as Tuli cooperation as possible, & meme was written to the
schools concerned oy the researcher's sponsoring Faculty Graduate Commission.
The researcher also made personal visits and contacts with the administrators
and unit Teaders of the five schools. [n the great majority of cases, coopera-
tion was readily obtained,

When it was time to administer the questionnaire, the reszarcher went

in person to the schools under study and administered the questionnaire himself,

assisted by the respective unit leaders of the schools.

23 Orhando L. Taylor, "feachers'! Attitudes Towards Slack and Nonstandard English as
Measured by Language Attitude Scale" Language Attitudes: Current Trends and Prospects,
{(Washington D.C.: Georgetown University Praess, 1973), p. 176..
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students wepe Sriefed aboys the objectives oy the study apd HETe instructad

to ask any questions Pertainine to the Guestionnaire. Morecver, g Ordur

to avoid m?sundergtandfng of the SuBject-pattep o the SHestionnaire, every

Statement was peag and discussod with the respondents py the researcher. Bes1de§,

e meaning of thoss words which wzpe observid to he a nit STfFicult verg

ok

aiven, Uifferent Guestions raisod by saine 5¢ the respondents wore ailSwerad
by the researchey himscif ang when CVervone finished writing the responses,
the questionnaires were collected, It took the Fesearcher two and haif days

to personaiiy administer the QUestionnaire i, all the vive schools,
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4.1.2 Religion
Of those who answered the guestion oi religion, 9%% claim to

ey
I
t

be Christians ‘4% Moslems, and 1% Indian. The Jatter did not specify
what kind of religion the word “Indjan® rofers to. This distribution
supports & similar finding by Anderson (1987 ) who reports 92% Christians
and 8% roslems.

4.1.3 Age

From those who responded to this question, 77% claim to be between

14 to 17 and 23% eighteen years and above.

4.1.4 Father's Educational Level

According to the respondents’ information concerning their fathers'
educational levels, 14% of the fathers are illiterate. 47% are between
grades one and eight, 24% between grades nine and twelve, and 15% above

the twelfth grade.

4,1.5 Mother's Fducational Leve!

Similarly, concerning their mothers’ educational levels, the responde s
report that: 33% of the mothers are PHiterate, 52% between grades one
and eight, 10% between grades nine and twelve, and 5% above the tweifth
grade. Table III summarizes the demographic characteristics of the

sampie.
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TABLE 112
DEMOGRAPHIC CHARACTERISTICS OF THE SAMPLE IN TERMS OF
AGE, SEX, FATHER'S EDUCATIONAL LEVEL, MOTHER'S
EDUCATIONAL LEVEL, AND RELIGIOUS
AFFILIATIONS BY SCHoOL

R e FATHER'S EDUCATIONAL  MOTHER's ECUCATIONAL RELIGIOUS
n i LEVEL LEVEL AFFILIATIONS
bCﬁmL1212i2341234123
1 75 15 48 44 13 47 4 6 33 36 2 3 9 5 .
Z §7 34 35 355 731 17 13 2o 36 15 4 8 2 .
3 80 5§ 27 &3 6 37 20 12 17 47 8 2 8 =~ .
4 37 13 28 23 712 18 7 i 2 @ 5 4 1 2
5 22 11 33 ¢ 915 5 32 11 158 5 1 26 7 -
Total 271 84, 159 182 42 142 74 47 97 157 15 321 15 2
No. ‘
Tetal - ) ) . g
y 77 23 48 52 14 47 26 15 33 52 10 5 85 1
KEY
Ahge: 1. -~ 14-17 D. Religious Affiliations:
o, - gt 1. Christian
B. Sex: 1. - Male 2. Moslem
2. - Female 3. Others
C. Educational Level: E. Schools:
1. Iliterate 1. General Wingate Comp. S.S
2.1-8 2. HMenelik II Comp. S.§
3.9 - i2 3. Misrak Comp. S.S
4. > 12 4. Ethipia Tikdem No. 1 S.8

5. Technical Sec. School
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4.2 Data Coding and Analysis

After the questionnaires were collected, as has been stated on
page 25 paragraph two, all the five alternatives - "STROMGLY AGREE",
"AGREE", "NC OPINION", "DISAGREE", and"STROMGLY DISAGREE" were coded

in the foilowing manner.

4.2.1 Positive Statement: "Strongly Agree” (5), "Aaree"(4), "No

Upinion"(3), "Disagree"(2), and “Strongly Disagree"(1).

4.2.2 Wegative Statement: "Strongiy Agree"(1), "Agree"(2), "No

Opinion®(3), "Disagree"(4), and "Strongly Disagree"(5). Note that all
the negative statements and the coding system for them are marked with

an astrisk in all the tables in Appendix B-..

The procedures that have been used throwhout the analysis and
interpretation of the findings are as follows: All the data were talliad.
The mean and the standard deviation of the five schools (See Table VII)
and five subgroups (See Table VI) were computed. Besides, to find out
whether or not there are significant differences in reactions to the
attitude variables, az. test, test of proportion (See Table V), was
also used. The mean, standard deviation and, z test were computed on

the basis of the following formulae :

P

& iy oy TV e 1 2
Hean =§_§;—§§T.Fl S.0 = | ﬁ;(_%ﬁ_ . and 7 test =
' \i B lfPI q1+ P2 dy
: e
N ny Ny
N.B. g=1-p
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To illustrate, supposing the respondents’

"I Tike to Tearn Fnglish" is:

Freguency (Fr.)

5, respondents

and

X = (5x5)+(4x2)+(3x3) +(2x4)+( 1x7)

-

5+2+3+4+72

= 26+8+9+8+2
16

reactions to the statement

Yalue

Strongly Agree (5),
Agree (4),
Mo Upinion (3),

lisagree {2), and

Strengly Disagree (1), the

The standard deviation of the reactions to the same statement is

S D = _f‘i X-S(-)Z
R R -
) 3. 25V242(8-3 261243022 2532eai0 2 nErlente o aen?
= | 5(5-3.25)°+2(4-3,25) $3(3-3.25)"+4(2-3,25)“+2(1-3.25)
N 5+2+3+4+72
= | 500.75)%2(. 75) 53¢ .25)%4+4(-1.253%4+2¢-2. 25)2
16
= 5{3.06) + 2(.56) + 3(.06) + 4(1.56) + 2{5.06)
\ 16
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£ test of these reactionsis z = ' 2
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K.B.n, = 300
]
fiy = 330
P* e I"r
=1 2
-
- P, . Po
T T
! fy
= (56/169) - (36/100: - 7




1
=y 0008 L ULH
t

There is a significant ditference in the racctions fo 1 and 2 at a level of

i

stanificance of .05,
o N

4.2 Method of Analysis

. the data wereanalyzed in the foliowing manner:
L. For sach attitude variable an average gercent of the dearee of

agreement was estimated and the resulis discussed

2o The first attitude variable, "Students' Attitudes Towards the

Learning of English as a Foreign Languece, LEFL,™ was taken as a point

of reference. A1l the other atiitude var abids wers compared and discussed.
The above methadulogy was reseated forsub-grouns of respondents.

These respondents were classified py:

A. Sex, B, Age, C. Religious Afviliations, D. Father's Educational Level,

and E. dother's Educational Level. A comparison was made if th- above

variables affect the students’ ettitudes towards the LEFL.




4.4 Tabulation of Findings

Sixteen tables warg prepared.  The first five which summarize the

o,

Findings are included in the text; the next five tables show the distribui-
fon of the five sub =Groups in terms of Treguency and percentages according
to  their age, sex, father's educational leval, mother's educational

iE

(b

vel and religiou s affilations; and ths Tast five summarize the reactions
of the resgondents by school in terms of frequency and percentages,
Finaliy, a grand teble gives the overall reactions-the respondents were
treated together. Except for the first five tables included in this part
of the text, the rest are included in Appendix 8-L  for further reference.
In each table the distribution of respondents is expressed in terms
of frequency and percentages. TFercentages have been rounded to the

nearest tenth

1.5 The Findings

4.5 7.1 Students’ Attitudes Towarde the tearning of Eralish

as_a Foreign Language

This part examines staden’*’ attitudes towards the LEFL. sumie questions
intendec to determine this were phrased as statements which were to
be answared by ticking in the Spates given. The sercentages of the
respondents’ reactiocns to every cuestisnnaire item were calculated in
the foliowing manner. Eor statement 1.1 for exaiiple the responses are

189, 102, 0, 14, 28 from 5-1 respectively and the percentages have bheen

’ -

, 158 . e — . 3, . )
Compuied as 73 X 100 = 58, é?% X it o= 390, ;%; x 106 = b,.%%; x 100 = 4,
! ot S v St

ard %gﬁ - T
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W < z | S o o T
i
5 [ g B f5 b ¥ s e LAl { | B R
Freguency (Fr) = 199 e iou 14 28 343
]
i
Percentage (%) = | 58 | 35 | i1 8 100

The same procedure was applied to compute the percentages of all items
- L1 -~ 7.4, For further reterence see Appendix L Yable XVIIL.

The statements and the respondents’ reactions to everyone of them
in terms of percentages are as fallows:

.1 "1 Tike the native speakers ol nglish - the Americans, the

British, the Canadians... "

No. Resnondents %
Strongly Agree 198 e
Agree in2 30%
Mo Oninion Q 0%
Disagree 1 +
Strongly Disagree 28 8
Total 343 106
Hean 4,25

1.2 "I do not 1ike the native speakars of fnglish - the fmericans,

the British, the Canadians,..”®

Stroncly Agree ié
Agree &
%o Opinion Z
disagree 29
Strongly Disauree 51

nean &,07
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1.3 " I 1ike to learn English® =
Strongly Agrea 71
Agree 21
No Upinion 0
Disagree 2
Strongly Disagree 6
Mean 4,48

1.4 " I do not Tike to learn English"

Strongly Agree 8
Agree 6
No Opinion 2
Disagree 21
Strongly Disagree 63
Mean 4.24

1.5 "I want to Tearn English because I want to listen to the radio
programnes of the Yoice of America (VO&) and the British Broadcasting

Corporation (BBC)."

Strongly Agree 30
Agree ' 31
No Opinion 4
Uisagree 19
Strongly Disagree 16

Mean 3.40
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1.6 "I want to learn English because I want to pass the Ethiopian

School Leaving Certificate Examination (ESLCE)." y
Strongly Agree “Eg
Agree 29
No Opinion 1
Disagree ‘ 10
Strongly Disagree 12
fean 3.89

1.7 "I would 1ike English to continue as a language through which

other subjects are taught in the high school.”

Strongly Agree 57
Agree 25
Mo Opinion 2
Disagree &
Strongly Disagree 10
fiean 4.1

1.8 "I would T1ike Amharic to replace Engiish and be used as a

language through whichi the other subjects are taught in the high school."

Strongly Agree 14
Agree 15
No Opinion 4
Uisagree 28
Strongly Disagree 39

Mean 3.01
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As one can see Tra. the reactions of ihw students to the above
statements, respondents seom Lo have 3 positive attitude towards the
LEFL.  The cumulative mean is 4,00,
,
Ut of the eight statements it 54 intercsting to note that the
students are more favourabie to the statement "I Tike to learn English"

than any other statement in this part as well as in the entire questionnaire.

In items 1.1 and 1.2 students were asked whether or not they like
the native speaters of cnclish and as can e saen from the reactions,

they seem to have a positive attitude towards them.

In items 1.3 and 1.4 students were asked whether or not they like
to learn English and their reactions indicats o favourable attitude.
Besides, it is to this item (1.3} that the stuaents show the most favourable

attitude of ail the items throughout the questionnaire.

In items 1.5 and 1.6 students were asked if they want to Tearn
English in order to Tister to the radig programmes of the Voice of America
{YOA} and the Britich Broadcasting Corporation {(BBC) or to pass the
Ethiopian Sehond Leaving Certificate Examination (ESLCE). Their reactions
indicate favourable attitude towards both itens byt it seems that they
are wore in favour of item 1.6. This finding supports the finding of
Anderson (1267}, who reports that students who Tike English do so because
itis a vehicle for international contacts and because of its utilitarian

value in education (See ChapterII, part .7}
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In items 1.7 and 1.8 students werc asked whether English should
continue as a medium of instruction or be replaced by Amharic. The
great majority of respondents (829} report that Lnglish should continue
as a medium of instruction in the high school. Tnis again supports

the findings of Tsehaye {1977} who in his strituginal study on university

students and educators, reports that the respondenis as a whole indicate

'Y}

& favourable attitude towards the use of Engiish a5 a medium of iastruction

in the high schon‘i.zi

In a1l the items, 1.1 =~ 1.8, the respondents shiow favourable attitudes
towards the positive statements and unfavourabie attitudes fowards the

statements that negate the positive omes. In other words, no contradiction

i

istent.

1%

of responses have been observed. The data are con

4.5.1.2 Studeats' Attitudes Towards the English Teacher

This part examines students’ attitudes towards their English teachers.
Five positive and five negative sfatementis, atternating each other,
were included in this part and the reactions are 43 follows:

2.1. “Our English teacher gets me interested in the subject.”
As a reaction to this statement, 52% of tha students report that they
strongly agree 34% agree, lh have no opinion, 5% disagree, and 8% strongly

b e 4

disagree. The mean score is 4,17

2.2 To the statement “Our English teacher is boring when he teaches
the subject. 38% report that they stiongly disagree, 23% disagree, 3%
haveno opinion, 17% agree, and 19% strongly agree tO it., The mean score

is 3.39.

e Tsehaye Tefera, Op. Cites De jg6.
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7.3 "Our English teacher makes gnod use of examples and {1lustraticns?

To this statement, the students react in the following way: 47% report
that they strongly agree, 31% agree, 1% have ne opinion, 7% disagree,

and 14% strongly disagree. The mean score is 3.89.

2.4 "Our English teacher does not make good use of illustrations.”
The reactions te this statement show that 38% of the students strongly
disagree, 29% disagree, 4% have no opinion, 13% agree, and 16% strongly

agree. The mean score is 3.60.

1n items 2.5 and 2.6 students were asked if their Enalish teachers
appear regularly and the reactions to the positive statement, "Our English
teacher appears requiarly for class" are: Strongiy agree 52%, agree
29%. no opinion 2%, disagree 8% and strongly disagree 9%. The mean score
is 4.08. However, the reactions to the statement "Our English teacher
is frequentiy absent from ctass" are: strongly disagree 51%, disagree
23%, no opinion 4%, agree 10%, and strongly agree 12%. Tha mean score

is 3.90.

In items 7.7 and 2.8, students were asked whether or not their
English teachers give them homework. The reactions to the statement
“Cyr English teacher gives us homework" are: strongly agree 62%, agree
27%, no opinion 1%, disagree 4% and strongly-disagree 6%. To the statement
"Our teacher does not give us homework™ 31% report that they strongly
disagree, 31% disagree, 2% have no opinion, 5% agree, and 10% strongly

agree. The mean scores of 2.7 and 2.8 are .34 and 4.10, respactively.
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In items 2.9 and 2.10 students were asked whether or not their
Fnglish teachers correct the homework they give them. The reactions
to the positive statement "Our English teacher corrects our homework"
are: Strongly agree 57%, agree 27%, no opinion 1%, disagree 7%, and
strongly disagree 8%. Similarly, as a reaction to the negative statement,
"gur teacher does not correct our homework", 45% report that they strongly
disagree, 27% disagrec, 3% have no opinfon, 12% agree aad 13% strongly

agree. The means of 2.9 and 2.10 are 3.80 and 4.16 respectively.

As can be seen from the students' reactions to the items in this

part, it seems that the majority of the respondents have a favourable

attitude towards the English teacher.

4.5.1.3 Students' Attitudes Towards the 11"" Grade English

Textbook

This part is meant to examine tne students' attiudes towards their

English textbook. Two positive and two negative statements were included

and the reactions are as follows:

To the {tem "The nassages in our 11th grade English textbook are
interesting to me", 46% report that they strongly agree, 38% agree,
2% have no opinion, 6% disagree, and 8% strongly disagree. The mean
score is 4.10.

In reacting to the statement "The passages in our llth grade text-
book are not interesting to me", 42% of the respondents report that
they strongly disagree to it, 5% have no opinion, 12% agree, and 12%

strongly agree. The mean score is 3.71.
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In items 3.3 and 3.4 the students were asked whether or not the
words in their English textbook are easy for them. The reactions to
item 3.3 "The words in our English textbook are easy," are as follows:
Strongly agree 30%, agree 40%, no opinion 3%, disagree 15% and strongly
disagree 12%. The mean score is 3.61. The reactions to the negative
statement "The words in the passages of our 11th grade English textbook
are difficult" are: strongly disagree 24%, disagree 27%, no opinion

5%, agree 29%, and strongly agree 15%. The mean score is 3.16.

In general, the students seem to have a positive attitude towards
their llth grade English textbook as well. However, 44% of them report
that the words in their English textbook are agifficult, a significant

percentage.

4.5.1.4 Students' Language Preferences in Different Situations

This part is intended to examine students' language use and preference
patterns in specific interaction situations. The following statements

were included in this category:

4.1 "When I read the daily newspaper, I prefer to read it is English."
As a reaction to this statement, 30% report that they strongly agree,
32% agree, 1% have no opinion, 24% disagrez, and 11% strongly disagree.

The mean score is 3.43.

4.2 To the Statement, "When I listen to the everyday radio programmes.
I prefer to listen to it in English," 32% report that they strongly
agree, 36% agree., 1% have no opinion, 20% disagree, and 11% strongly

disagree. The mean score is 3.56.
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4.3. "When 1 speak with my friends fn and outside the classroom, I prefer
to speak in English." To this statemeﬁi, 43% of the respondents report
that they strongly agree, 30% agree, 1% have no opinion, 19% disagree,

and 11 % strongly disagree. The mean score is 3.61.

4.4 To the statement “When Iwrite to my friends, I prefer to write
in English, 30% report that they strongly agree, 30% agree, 1% have
no( opinion, 23% disagree, and 16% strongly disagres. The mean score
i$ 3.36.

As indicated by the responses to this part, a minimum of 30% of
the respondents disagree to every statement on the use of English in

the four situations investigated.

4.5.1.5 Parents' Attitudes Towards the LEFL by Their Children

Two statements, one negative and one pasitive, were oresented
to the respondents to determine whether or not their parents eoocourage

them to learn English. The reactions are as follows:

5.1 To the statement "My parents encourage me to Tearn English,"
46% strongly agree, 36% agree, Z& have no opinion, 8% disagrec and 8%

strongly disagree. The mean score is 4,04,

5.2 To the statement "My parents do not &iicourage me to Tearn
English," 44% report that they strongly disagree, 26% disagree, 5% have
no opinion, 14% agree, and 10% strongly disagree. The mean score is
3.79.

The responses indicate that the respondent§ parants in general,
have a positive attitude towards the LEFL by their children although
24% of the respondents report that their parents do not ei ourage them

to learn English.
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4.3. "When I speak with my friends in and outside the classroom, I prefer

to speak in English." To this statement, 43% of the respondents report
that they strongly agree, 30% agree, 1% have no opinion, 19% disagree,

and 11 % strongly disagree. The mean score s 3.61.

4.4 To the statement “When Iwrite to my friends, I prefer to write

in English, 30% report that they strongly agree, 3U% agree, 1% have
not opinion, 23% disagree, and 16% strongly disagrec. The mean score
is 3.36.

As indicated by the responses to this part, a minimum of 30% of
the respondents disagrec to every statement on the use of English in

the four situations investigated.

4.5.1.5 Parents' Attitudes Towards the LEFL by Their Chitdren

Two statements, one negative and one pasitive, were presented
to the respondents te determine whether or not their parents egocourage

them to learn English. The reactions are as follows:

5.1 To the statement "My parents encourage me to learn English,"
46% strongly agree, 36% agree, 29 have no opinion, 8% disagree and 8%

strongly disagree. The mean score is 4.0,

5.2 To the statement "My parents do not cicourage me to Tearn
English,” 44% report that they strongly disagree, 26% disagree, 5% have
no opinion, 14% agree, and 10% strongly disagree. The mean score is
3.79.

The responses indicate that the respondent§ parants in general,
have a positive attitude towards the LEFL by their children although

249 of the respondents report that their parents do not ei ourage them

to learn English.
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4.5.1.6 Peer~ggugs‘ Attitudes Towards Eng]ish

Two positive and two negative statements were presented 1o respondents
to determine whether or not their peer groups have 4 favourable attitude

towards English. Here are the reactions tO each of them.

6.1 "My friends do not mind 3§ 1 speak in English”. The reactions
to this gtatement are as foilows: strongly agree 33%, agree &1%, nO
opinion 1%, disagree 13%, and strongly disagree 12%. The mean scovre
is 3.71.

6.2 To the statement "My friends hate me if 1 speak in English
and insult me by using such words as “agul ferend w22  hen they hear
me spéak in Eng]ish“, the vreactions are as follows: strongly disagree 36%,
disagree 339, no opinion 3%, agree 14%, and ctrongly agree 14%. The mean

score iS 3,61.

6.3 In reacting to the statement "My friends prefer English to Amharic
in Tistening to radio progranﬂes,“ 28% report that they strongly agree.
35% agree, 4% have no opinion, 20% disagrees and 13% strongly disagree.

The mean SCOYe js 3.96.

6.4 simitarlys to the statement iy friénds prefev Amharic when they
1isten €O radio prngrammes“ 17% report that they strongly agree 249 agree,
4% have no ppiniof, 30% disagreegﬂand 95% strongly disagree. The mean score

is 3.22.

in general, it seems that the peer groups of the respondents have
a favourablie attitude towards English. Howevers when it comes to listening
- o radio programmes 41% of the respondents report that their peer groups

prefer Amharic to English, @ significant percentage.

22
"agul gereni” {singular) s "agqul serenjoch” (plurald a person who pretends to be &
native speaker of English.
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4.5.1.6 Peer groups’ Attitudes Towards English

Two positive and two negative statements were presented to respondents
to determine whether or not their peer groups have a favourable attitude

towards English. Here are the reactions to each of them.

6.1 "My friends do not mind if I speak in English". The reactions
to this statement are as follows: strongly agree 33%, agree 41%, no
opinion 1%, disagree 13%, and strongly disagree 12%., The mean score
is 3.71.

6.2 To the statement "My friends hate me if I speak in English
and insult me by using such words as “"agul ferenj Wil when they hear
me spéak in English", the reactions are as follows: strongly disagree 36%,
disagree 33%, no opinion 3%, agree 14%, and strongly agree 14%. The mean

score is 3.61.

6.3 In reacting to the statement "My friends prefer English to Amharic
in listening to radio programmes," 28% report that they strongly agree,
35% agree, 4% have no opinion, 20% disagree, and 13% strongly disagree.

The mean score js 3.96.

6.4 Similarly, to the statement "My friénds prefer Amharic when they
listen to radic programmes” 17% report that they strongly agree, 24% agree,
4% have no opinion, 30% disagree, and 25% strongly disagree. The mean score

is 3,22.

In general, it seems that the peer groups of the respondents have
a favourable attitude towards English. However, when it comes to Tistening
~ to radio programmes, 41% of the respondents report that their peer groups

prefer Amharic to English, a significant percentage.

22 "agul fereni® {singular), "agul ferenjoch" (plurally a person who pretends to be a
native speaker of English.
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4.5.1.7 Social Attitudes Towards English

Two positive and two negative statements were included under this

category in order to examine the sociail attitudes towards English.

7.1 To the statement "Qur people do not mind i we speak in English,*®
30% report that they strongly agree, 38% agree, 3% have no opinion, 15%

disagree, and 14% strongly disagree. The mean score is 3.53.

7.2 To the statement that negates this, "Our people do not approve
of our Eng71sh 1am;mge use and insult us by us1ng such words as "agul
ferenjoch", 30% report that they strongly disagree, 28% disagree, 4% have

no opinion, 20% agree, and 18% strongly agres, The mean score is 3.32.

7.3 "0ur people feel that it is important to learn English.” The

reactions to this statement are as follows: 43% report that they strongly

agree, 36% agree, 1% have no opinion, 12% disagree, and 8% strongly disagree.

The mean score is 3.96,

7.4 The reactions to the statement "Qur peoplie think that studying
English is not important” are as follows: 40% report that they strongly
disagree, 27% disagree, 4% have o opinion. 14% agree, and 15% strongly

agree. The mean score is 3.61

The reactions to the statenents under this category indicate
that the peopls whom the respondents freguently contact with do not wind if
the responderts speak in English. Besides, the responses also indi-
cate that the peuple whom the respondents have frequent contacts with think
that learning English is important. Table Iv summarizes all the reactions

under the seven attiude variables in terms of avcrage percentages.
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For instance, respondents' reactions. to ths statements in attiudc
variable 1, "Students' Attitudes Towards the LEFL," in percent are: 58,
81, 71, 63, 31, 48, 57, and 3¢ from items 1.1 . 1.8, respectively. The

average percent is therefore:

39+58+51+7}+33+31+48+57 _ ﬂ%ﬁ = 52,25 )

Percentages have been rounded to the nearest tenth. The same procedure
applies to all the other attitude variables. For further reference, see
Appendix L Table XVIII.

TABLE 1V
REACTIONS TO THE SEVEN ATTITULE VARIABLES
IN TERMS OF AVERAGE PERCENTAGES

ATTITUDE REACTIONS IN PERCENT RESPONDENTS
VARIABLES 5 4 3 2 1 IN PERCENT
1 52 27 2 9 10 343
2 4 29 2 9 11 341
3 36 33 4 15 12 343
4 31 33 1 22 12 349
5 45 31 4 11 g 351
6 30 35 3 18 14 334
7 36 32 3 15 14 348
KEY

H

ATTITUDE VARIABLE 1
ATTITUDE VARIABLE 2

Students' Attitudes Towards the LEFL.

Students’ Attitudes Towards Their English
Teacher.

Students' Attitudes Towards Theijrp llth Grade
English Texthook.

Students' Language Preferences.

Parents' Attitudes Towards the LEFL by
Their Children.

Peer Groups' Attitudes Towards English.
Social Attiudes Trwards tnglish.

ATTITUDE VARIABLE 3

ATTITUDE VARIABLE 4
ATTITUDE VARIABLE 5

1l

n

ATTITUDE VARIABLE 6
ATTITUDE VARIABLE 7
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4.5.2 Test for Proportion of Reactions to the Seven Attitude

Variables
To test the proportion of the reactions to the seven attitude variables,
@ i test was used. #«test, rather than t-test, was used because the sample
size is more than 30. Before doing the analysis of reactions by z'-test,
the average percentages of ail the res: -~z ynder "Strongly Agree®. “Agree",
"No Opinion", "Disagree", and “Strongly Disagree” were computed. Attitude
variable No. 1, "Students' Attiudes Towards the LEFL", was taken as a

point of reference for two reasons {See p 33 , Paragraph4 )

Firstly, it is the core of the study and all conclusions and recommenda-
tions of the study depend on it and secondly, the scores of this attitude
variable are the highest of all the scores of the attitude variables in-

vestigated.

Rs one can see from Table IV on page 46 , the average percentage

of thereactions to the seven attitude variables and those who answered

under "strongly agree" from 1-7 are: 52, 49, 36, 31, 45, 30 and 36, respectively.

To test whether or not thereis a significant difference in reactions,

and therefore, in attitudes, a z—test was empioyed and here are the results.

A comparison of attitude variables 1 and 2, that is, "Students' Attitude
Towards the LEFL" and "Students' Attitudes Towards their English Teacher",
shows that the students like their subject more than their English teacher.
However. the difference in reaction tb both attitude variables is not

that significant.
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A comparison of attitude variable 1 Wi vh 5, "Students' Attitudes
Towards the 11%7 Grade English Textbook” c?eari; indicates that there
is a significant difference. That is, the students are more in favour
of the subject than the English textbook. A comparison of attitude -
variable 1 with 4, "Students’ Language Preferences in Uifferent Situations®,
aiso indicates that there is a significant difference. It seems that
the respondents use English less frequently in the four situations - reading
newspapers, listening to evervday radic programmes, speaking with their
friends, and writing to their friends. The result of the comparison of
attitude variabie 1 with 5, "Parents’ Attitudes Towards the LEFL by their
Children®, indicates that parents have a favourable attitude towards Engiish.
The difference in result between attitude variables, 1 and 5 is not that
siginificant. Peer groups' attitudes and social attitudes towards English,
however, seem to be a bit unfavourable in comparison with that of the
parents. In terms of degrees of preference towards English, parents come
first, then the society, and finally the peer groups. Table V chows a
summary of the results of the z test. Since the level of significance
applied is .05, all the values greater than 1.96 are significantly different
from that of attitude variable one.

TABLE v
TEST FOR PROPORTION OF REACTIONS TO THE
SEVEN ATTITUBE VARIABLES

St — == =]
PROPORTION RESULT
1vs.2 0.80
Tvs.3 : 4,44
lvs. 4 5.55
1vs.5 1.62
Tvs.6 H.83

1vs.7 4.16
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To examine if the students’ age, sex, Tather’s educational level,

mother's educational tevel, and religious affiliations affect their attitudes

towards the LEFL, the mean of each statement  the standard deviation
indicating the diversity of opinion in every school and sub group (Sae
ppa 3§,33}3 and coefficient of variance (i Vs indicating whether or not
thé data are consistent,were coemputed (Note that the formula for C.V is
S % 106G, where "S* stands for standard deviation and *%" for mean)- The

3
result indicate:

1. that in contrast to Anderson's findings, males seem to have a
more favourable attitude towards the LEFL than females:

c. that those whose fathers' educational Tevel is balow- the twelfth
gradge show a more positive attitude towards the LEFL than those whose
fathers® educational ltevel is ahove i

3. that those whose mothers' educational Tevel is below the twelfth
grade show a more pesitive attitude than‘those whose mothers' educational
tevel is above 24

4. that respondents whose ages are between 14 to 17 scem to show a
more positive attitude towards the LEFL than those whose ages are 18 years
and above: and

5. that Moslems show a more T.vourable attitude towards the LEFL than
Christians.

Table VI summarizes tiis,
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TABLE VI
POOLED MEAN, STANDARD DEVIATION AND COEFFICIENT OF
VARIANCE OF RESPONSES BY SEX, AGE, FATHER'S
EDUCATIONAL LEVEL, MOTHER'S EDUCATIONAL
LEVEL,AND RELIGIOUS AFFILIATIONS

POOLED +EAN, SEX AGE FEL MEL REmeo;’g_
STANDARD DEVIAT- . AFFILIATIONS

ION AND COEFFi-

CIENT OF VAR- . . . -
LAlCE MOOF 1417 98T <2 12Y <2 12tomm mos

1. POOLED MEAN 4.03 3.67 3.95 3.74 3.83 3.82 3.79 3.57 3.71 3.81

2. STANDARD
DEVIATION

V16 1,46 1,28 1.44 1,39 1.35 1.41 1.3% 1.42 1.31

3. COEFFICIENT
OF VARIANCE
IN PERCENT

28.78 39.78 32.40 40.33 36.29 35.34 37.20 3839 38.27 34.38

.

KEY
1. FEL - Father's Educational Level < 8. CHR - Christians
2. MEL -~ HMother's Educational Lavel 4. MOS - Moslems

4.6 Distributions of Responses by School In Terms of Mean, Standard Deviation

and Coefficient of Variance

To examine if there is a s’ _nificant difference in attitude among
the respondents in the schools, the average mcan, standard deviation,
and coefficient of variance were also calculated by school. The results
indicate that in terms of degree of positive attitude the schools can

be listed in the following manner (See the pooled mean of every school )
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-

. Technical Secondary School,

[a]

. Misrak Comprehensive 5ccondary 3chool,

3. General Wingate Comprehensive Secondary School,
4. Ethiopia Tikdem No. 1 Secondary School, and

5. Menelik II Comprehensive Secondary School.

(For more details refer to AppendixL )
Table VII Summarizes this in the following way:

TABLE VII
POOLED MEAN, STANDARD DEVIATION AND
COEFFICIENT OF VARIANCE BY

SCHOOL
POCLED ~ STANDARD COEFFICIENT
S BEY LS WEAR  DEVIATION VARIANCE
. Ethiopia Tikdem #o.1 Secondary School 3.56 1.38 34,92
. General Wingate Comp. Secondary School 3.78 1.32 34.92
. Menelik II Comp. Secondary School 3. 5] 1.57 44,72
. Misrak Comp. Secondary School 4,02 1.36 33,83

. Technical Secondary School %.26 1.03 24.17




CHAPTER ¥
SUMMARY OF FINDINGS  CONCLUSIONS, AKD
RECOMMENBATIO1S

This study has investigated the current attitudes of 1lth grade
students towards the icarning of English as a foreign language, LEFL,
in five selected goverament secondary schools in Addis Ababa enrolled
in the academic year 1985-86. Data was gathered through the use of

questionnaires that were all responded to by all the respondents.

The respordents' reactions to every statement were analyzed and
their attitudes identified using the Language Attitude Scale (LAS). Besides
the 353 respondents have been grouped by age, sex, father's educational
level, mother's educational level, and religious affiliations. These
group factors were cross-compared against the attitude variables to see
if the former affect the respondents' attitude. Moreover, the students’
responses have been analyzed by school. In all cases, the mean for every
statement and the pooled mean for every sub-group and every school were
caiculated. The standard deviation and the coefficient of variance of
every scheol and every sub-groun were also computed. In addition, to
test the proportien and significance of difference in reactions in the
seven attitude variables, a test of proportion was made and a Z-value
Cemputed at a significance level of = .05, Attitude Variable no.
"Students' Attitudes Towards the Learning of English as a Foreign Language
(LEFL)" was taken as a point of reference. The rest of the attitude

variables were compared against this and discussed.

<
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The following represent some of the most significant findings of

the study.

5.1 Respondents' Attitudes in General

The respondents' reactions to the statements show:

1. that, all in all, their attitudes towards the LEFL is positive;
Z. that they like the native speakers of Englishy

3. that they like to Tearn English;

. that they want to Tearn English because they want to pass the

L

Ethiopian School Leaving Certificate Examination (ESLCE);
5. that they would like English to continue as a medium of instruction
in the high school,
0. that their English teachers get them interested in the subject:
7. that their English teachers make good use of examples and
illustrations;
6. that their English teachers reguiarly come to school for class
teaching;
9. that their English teachers give them homework:
10. that their English teachers correct the homework they give to
their students; ﬁ
11. that the passages in the 11th grade English textbook are interesting
to them;
12. that the words in the llth grade English textbook are easy enough
to be understood by them:
13. that their English Tanguage use and preferences are situation-

- bound;
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“. that their parents encourage them to learn rnglish;
- that their friends de not mind if the respondents speak in English;

. that the respondents’ friends orefor English to fmnaric when

cney listen to the everyday radio programmes :
that the people whom the respondonts frequently contact with

do not mind if the respondents speak in English; and

- that the people whom  the respondents frequently contact with

think that studying Enclish js important.

This is the general picture of the findings. If one examines the

results further, however, one woyld observe:

1. that the werds in the 110 grade English textbook are difficult

&,

for 44% of the respondents

. that 41% of the respondents’ peer roups prefere Amharic to
g

Engtish whei they Tisten to the everyday radig programmes;
that 39% of the respondents do not write to their friends in
English;

that 38% of the people whom the respondents frequently contact
with do not approve of the respondents’ English Tanguage use;

- that 37% of the respondents do not read the daily newWspaper

written in English;

- that 36% of the respondents report that theip English teachers

are boring when they teach the subject;

. that 31% of the respondents do not listen to the evervday radio

programmes ;
that 30% of the respondents do not use English in their everyday

conversation in and outside the c?zssraom;
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. that 29% of the respondents feel that their English teachers

o

do not make good use of examples and iilustrations;

10. that 29% of the respondents feel that the people whom they
frequently come in contact with think that learning English
is not important;

11 that 28% of the respondents report that their peer groups do
not approve of the respondents' English language use;

12 that 27% of the respondents report that their parents do not
encourage them to learn English;

13. that 25% of the respondents rcport that their English teachers
do not correct the assignments they give to their students:

4. that 24% of the respondents feel that the passages in the 11th
grade English textbook are not interesting to them; and

15. that 22% of the respondents report that their English teachers

- are frequently absent from class. For the raw scores and for
further information concerning thec respondents’ responses, refer to Appendix

Ly Table XVIII.

 Respondents’ Attitudes by Sex, Age, Father's Educational Level,

Mother's Educational Level, and Religious Affiliations

The distribution of respondents' reactions to the different statements
show:

1. that the attitude of the males towards the LEFL is more positive
than that of the females;

2. that those who are between the ages of 14 to 17 years have a
more positive attitude towards the LEFL than those who are eighteen

years and above;
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3. that those whose fathers' educational level is below the twelfth
grade show a more positive attitude to the LEFL than those whose

fathers' educational Tevel is above the twelfth grade;

4. that tho responses of the respondents whose mothers educational
lTevel is below the twelfth grade indicate that their attitudes
towards the LEFL is mor: positive than that of those whose mothers'
educational level is above the twelfth grad; and

5. that Moslems have a more positive attitude towards the LEFL than

Christians.

Distribution of Reponses by School

Inter-school comparison of responses was also made. The results
indicate that in terms of degrec of positive attitude Technical Secondary
School comes first, followed by #Misrak Comprehensive, General iingate,

Ethiopia Tikdem No.l, and Menelik II Comprehensive Secondary School.

The pooled mean of the results was taken as a point of comparison

in every case.

Results of the Test of Proportion

The Z-values computed indicate:

1. that the students like their subjoct more than their tnglish
teacher and their llth grade English textbook;

2. that they Tike their English teacher more than their llth grade
English textbook;

3. that the respondents' parents show a more positive attitude towards
English than those of the respondents’ peer groups and the society;

and
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. that the respondents’ peer croups have a more favourable attitude
towards English than the other members of the society, who are

néither the respondents' parents nor their peer groups.

5.2 Conclusions

Attitudinal study is rather a difficult task. However, with the
researcher's sterneous effort, the study has proved successful., With
a sound awareness of the Jimitations of an artiudinal study, the following

conclusions based on the findings are mad :

1. as a wholg, there is no attitudinal prob’=m on the part of the
11th grade students towards the Learning of English as a Foreign
Language (LEFL}. Their attitude is positive;

2. that English should continue as a medium of instruction in the
high school; and

3. that the popular feeling that the standard of English is deteriorating

in the high school should not be attrituted to attitudinal problems.

Comparisons of these findings with previous similar studies on pre-
revolutionary Ethiopian secondary school students' attitudes towards
English indicate a considerable degree of stability in Tanguage attitudes

despite the rapid social change which has occurred.

5.3 Recommendations

On the basis of the findings, the tfollowing recommendations are
made.

AS responses to statements 4 17to 4.4 (See Appendix L, Table XVIII)
show, a good number of the respondents report that they do not use English

in their everyday activities. It is recommended, therefore, high schools
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devise means of initiating students to use and exercise the language
in class and also outsice of the class by'encomragéng extra-curricular

activities.

5.3.1 Reconmendat ans . Concerning English Teachers

In response to questions on the students' attitudes towards their
Engiish teachers, a éignif%cant number of the respondents report that
their English teachers are boring when they teach the subject: that they
do not make good use of examples and illustrations: that they do not
give them homework: that they do not correct the homework they give them;
and that they frequently become absent from class. This is a clue that
there is some kind of problem with the quality of teachers, This has
to be studied intensively, Besides, the Ministry of Education should
devise means-whereby English teachers could improve their qualifications,
for example, by organizing seminars, qualification tmprovement workshops,

and in-service programmes.

5.3.2 Recommendations Concerning 11" Grade English Textbook

The findings indicate that the vecabulary in the 11t grade English
textbook 5. difficult to 44% of the respondents. Besides, 24% of them
report that the passages in the 11th grade textbook are not interesting,
This also show that there is a probiem with respect to the llth grade
English textbook. Therefore, to minimize these problems, an intensive

research has to be carried out ¢ on o preparing appropriate textbooks.

Finally, this study has attempted to provide background information
on English language use and attitudes of learners towards the LEFL which
can help policy makers in formulating policy concerning English as a
froeign language. It is hoped that policy makers take these findings
into consideration when formulating policies regarding foreign languages;

particularly English.
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DIRECTION - 1, Pilease mark with a tick {1}

&,

Hame of School

APPENDIX 4

A LITTLE ABOUT YOURSELE!

throughout excepl when the question requires

“ritten responses.

B NOT WRITE YQUR MARESS!)

Age: 14-75__ 16-17 | 18-18 | 26 and above
sex: Male Female |
Place of birth )

If any, father's GCcupation - .

If any, mother's sccupation

7. Father's educational levai:

FE
Fsc
r.3
7.4

I1literate

e

Sixth grade comolete

@
L A i .

Eighth grade complete .

Twelfth grade complete R

Dipioma holder ;

.

Degree holder (ist s 2nd

B EEm—

If others, specify

Uegrees],
g

Mother's educational leved:

£y

8.1
8,2
8.3
8.4
B.b
3.6
8.7

iXth grade complete

Ly

- =
e s e

Eighb grade complete :

Twelfth grade compiete :

Diploma hot-ayr .

T

Degree hnlder (Ist » 2nd s 3rd.

I others, specify
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9. Father's religion;

8.1 - Christian

9.2 -~ Moslem

5.3 - If others, specify

10, Vother's religion:

10.1 - Christian

10.2 - Moslem

10.3 - If others, specify

11. Your religion;

11.7 - Christian

11.2 - Moslem

11.3 = If others, specify

DIRECTION - 2. On the foilowing pages. mark with a tick (v )

what your opinicn is with respect to every question
in OMLY one of the tive spaces.

STRONGLY AGREE, AGREE, NO OPINION, DISAGREE,

or STRONGLY DISAGREE.

Let us see one example: st children do not like their brotiers.

1.

L%

If you strongly agree to the statement, mark with a tick (v )
the first space - STROMGLY AGREE.

If you agree to the statement but not strongly, mark with a
tick (v ) the second space - AGREE.

If you have no opinion, mark with a tick (V) the third space -

NO OPINION.

. If you do not agree to the statement, mark with a tick (V) the

fourth space - DISAGREE.

. If you do not agree to it but strongly, mark with a tick (*°) the

fifth space - STRONGLY DISAGREE.

IF YOU ARE NOT CERTAIN ABOUT ANY STATEMENT PLEASE ASK.

AND NOW WE START!




1.1

1. STUBENTS® STTITUD

LANGUAGE .
I like the native speakers of English
the Americans, the Britisa,
the Canadians. ...

1.2

I do not like the native speakers of
English the Americans, the
British, the Canadians...

I Tike to Tearn Engiish,

I do not like to learn English.

I want to learn English because I

want to listen to the radip

programmes of the Voice of
America (VOA) and the British
Broadcasting Corporation (BBC).

I want to learn English because I want
to pass the Lthiopian Schoal Loaving
Certificate Exam?n&tianufﬁﬁtﬁE)

I would like English to continue as
2 language through which ather subjrcts
are taught in the high school.

1.8

I would 1ike Amharic to replace English
and be used as g fanguage through which
the other supjects are taught in the

high school.

2. STUDENTS' ATTITUDES.TOWSRDS
THE ERGLISH TEACHER.

Our English teacher gets me
interested in the subject.

Gur Ehglish teacher is boring
when he teaches the subject.

Our English teacher makes good
use of examplus and illustrations.

A

e e e e
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2.4 Our English teacher does not make good
use of examples and iilustraticons.

108

SAGREE

PIR

1
i

s

STRUMGLY

AGREE
H

2. 5 Qur English teacher appears
regulariy for class teaching,

2.5 Qur English teacher is
frequentiy absent from class.

2.7 Our English teacher gives us
homework.

2.8 Qur English teacher does not
give us homework.

2.9 Our English teacher does -
not correct our homework,

¢.10 Our English teacher corrects
our homework,

3. STUDENTS' ATTITUDES TOWARDS
THE ELEVENTH GRADE ENGLISH
TEATBOUK
3.1 The passages in our eleventh
grade Englisn texthook. are
interesting to me.

3.2 The passages in our eleventh
grade English texthook are not
interesting to me.

3.3 The words in the passages of our
eleventh grade fnglish textbook
are difficult.

3.4 The words in the passages of our
eleventh grade English textbook
are easy enough to be understood.




4.1

4. STUDENTS' LAMGUAGE PREFEREHNCES

IN DIFFERENT STTUATIONS

When I read the daily newspaper.
I prefer to read it in English.

4.2

When I listen to the everyday
radio programmes, I prefer to
listen to it in English.

4.3

“her I speak with my friends
in and outside the classroom,
I prefer to speak in English.

3.4

When I write to my friends,
I prefer to write in English.

Bad

5. PARENTS' ATTITUDES TOWARDS
THE LEARNING OF ENGLISH AS
A FOREIGN LANGUAGE RY THEIR
CHILDREN,

My parents encourage me to
Tearn English,

5.2

My parents do not encourage

me to learn English and

insult me using such words as "agul
fereni" when they hear me speak in
English

6. PEER GROUPS' ATTITUDES
TOWARDS ENGLISH.

My friends do not mind me if
I speak in English

My friends do not approve of my english

Tanguags use and insult me
using such words as “agul ferenj"

6.3

My friends prefer English to
Amharic for listening to radic
programmes.

STRORGLY
AGREE

DISAGREE
STRONGLY
DISAGREE

AGREE
UPINICH

NO

e,
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.4 My friends prefer Amharic to il Bl Rahal Al Rkia
English for listening to
radio programmes.
7. SOCIAL ATTITUBES TOWARDS
ENGLISH.
7.1 Our people dorot mind if we
speak in English.
7.2 QOur people do not approve of our English
1 anguage use and insult us
using such word§ as "agul ferenjoch"
7.3 Our pecople feel that it is
important to study English.
/.4 Our people think that studying

English is not important.

THANK YOU VERY MUCH iti
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. TABLE VIII
DISTRIBUTION OF RESPONDENTS BY SEX
IN TERMS OF FREQUERCY AND
PERCENTAGE
: HALE i FEMALE
5 .
1 5 4 3 2 i E 5 1 4 3 1 9 1
*] 2 2 & [ ol ‘ " *) ; 9 | . 4 5 Total
| T

Ques. [Fr |% [Fr (% iFr |% | s | %|Fr |% [Fr |% |Mean

1.1 i110j7042 |27 O | O: 7124 {13} 185|100 ! 3.9
.2 10} 6,04 973 | 1! 30i81 |46t 176l 1001 2.87

1.3 j 0o P 5i6 1 91 174300 | 4.26
*1.4 £ 2 123194 | 55| 171] 100 | .04

1.5 i7 L 23(32 .| 18] 177l 100 | 3.27

1.6 | 94{57{39 {24) 2 | 1 13125 |14} 180f1g0| 3.71

1.7 |i0a{e2|38 |23} 3 ] 1 8{22 |1 {177{300] 3.98
*1.8 2 61 27,60 | 34] 179 100 | 3.39

2.1 if 100 j4.20 ¢ 21132159 {331 1iin2 | 7{14 g1 177 100 4.14
Eoy 4 100 13.67} 402333 119 & 4133 119160 | 35| 172[100| 3.23

2.3 i 100 '4.02) 78 |4sia5 (28 312016 | 9iz |18 173100 3.78
*2.4 HE 100 13.90 3942129 [16] 8] 4143 | 24|63 | 35! 182|100 3.34

2.5 {3 100 {4.11 591 |54445 127 3 2015 §10]15 71 170l 100 { 4.33
*3.6 6 100 13.99 12411321 112 5} 7143 124{3g | 40{ 181 100 3.80

2.7. |i08l64i50 (30i 1 | O 100 ;1 4.48 106 159145 |25 3| 2131 ! 6iq1q a8i 179 100! 4.22

2.8 10| 6{ 6 | 4]5 | 3] (100 14,255 2310133112 ¢ 7 37 2451 | 28[ 63 | spl 182l jop| 3.98
F2.9 § 16110019 J1z12 | 1} 100 [3.57 427116123 (13 &) 5|4z |24, 72 | 421 172, 100] 3.63

2.10 | 97|56(52 (313 | 2] 7 | 4] 5| 5|1e8 100 14.32 g0 55143 128 170018 11019 | 11| 180|100, 4.03
3.1 | 79{48170 (42} 2 | 119 ' 5 ¢ 4 i5 000 4,25 gy 4ci6a |38 41 210 | 7126 | 11| 180 100 | 3.7
k&.z 11] 6123 11418 | 5|58 135igg 140 181100 | 3.80 33 [18{17 |10 8| 5ja1 [23l9g | aaf 175 100] 3.67
3 26]16[39 (2218 | 5[50 i30141 |35]164 100 | 3.25 24f 14(58 |35 71 4139 | 23140 | 24! 168 100 3.08
3.4 | 54|32078 jaa |5 | 324 14{12 | 71169100 {3.79 i52 513130 ;16{29 | 16| 180 100| 3.44
4.1 | 6036166 1392 | 11286 |15135 | o{159 /100 {3.77 47 1/ 0:59 133129 17| 180 100{ 3.12
4.2 | 77{42163 34| 1 { 0129 15115 | gl1ss {100 |3.85 3y 41 2121 1251 34 | 15| 164 100]| 3.2
4.3 | 69]41{57 {3411 [ 0125 115118 {35.1701100 {3.79 s 3. 2140 1 22{ 22 | 12| 181 100] 3.46
4.4 | 64[38i52 13712 | 032 119120 {y2|170}100 |3 g4 8§41 F| 21ae | 27134 | 19| 174 100| 3.10
5.1 75{48152 (3317 15110 | 113 | gl357[100 [4,06 fag | 45174 (28 2} 1117] 915 | 7] 196l 100] 4.04
5.2 120012116 | 913 | 8136 |58 50/169 100 |3 85 fps | 9131 |19 51 3|57 |32 6o | 39| 179 100| 3.73
6.1 | 61/36171 1422 | 1126 | 9[iS 1127169100 ;3 g 55| 31171 [4Y 30 2]22] 1425 | 12| 175 100] 3.65
%.2 | 27]16[19 {11]5 | 3156 l33]62 |37]169 100 3.63 (21| 12{31 |17 4] 2(60] 33065 | 36| 181 100] 3.65
6.3 | 4612652 |30 P2 | 7140 123125 114{1%510C {3 37 51! 30169 |40 3] 21361 1920 | 11] 173 100] 3.58
68 11913130 |20 0z | 842 |2gfa7 {311150 100 3,45 130 | 21039 | 24 of 0!14B 24 25 | 18] 142 100| 2.99
7.1 | 51430063 |38 |5 | 328 17121 1121168 [100 |3 57 §53 | 29{69 [ 38 i 3{26 | ;.0 20 | 16! 183 100] 3.50
*9.2 34120128 |16 20 | 642 {2556 33]170{100 13 34 fiaz | 15/43 {24 4| 2|55 3ﬁ 43 | 28| 178 00| 3.31
7.3 180148150 {3012 | ij; 2115 | 91168 100 3,95 168132174 | 44 of 0{21{ 1913 | 7| 17d 100] 3.93
:3.4 22114 18 1131 | 8 | 5150 |31 ,62 [39{160 100 3,31 f 20| 16)23 1 151 3las| 23 77 411_}5 1000 3.56

N.B. Percentages have been rounded to the nearest tenth.
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APPENDIX ¢ _ TABLE 1X

DISTRIBUTION OF RESPONDENTS BY AGE,

IN TERMS OF FREQUENCY AND

PERCENTAGES
14 = 37 1e*
P l
f 5 4 3 2 1 5 4 3 2 1
por ; . 3 3 e Total . N . - Total
Ques. |Fr |% F“r % Fr {% |Fr % |Fr % |Fr % |Mean [Fr |% lpr i% Tl % Fr[ 5} Fr 1% |Fr % ean
.l (152150185 132] Of 0y 10! 4} 17] &|264 | 100 4381047 159017 122{ G| of 4| 5] 11 |12 |79 100} 4.08
1.2 125} ofio | 7] 7] 3| sal32)120!40(564 | 100 4.03010 {1210 |12/ 3 161201 43 [55 (77 | 100 2.08
1.3 189170054 I1) ol of &l 2! 13| 5 2621100 | 4.53152 | 65/19 Lyl o1 3] 64 71gn lioo 4, 4%
"4 1 23] ol15 | 51 5| 5] 570700 162] og 2621100 14,22 31 4] ¢ | g} als 13118} 48 165 [ 74 [100 | 4. 20¢
~Llad 1 37136166 {25 O 3| sgfa2l 36 14} 2661100 | 3.49f18 | 20133 401 3141 71 9( 20025} gy 1100 3.26¢
1.6 1127[aglss 324 211 25 of 27110/ 2671100 | 3,96 37 46,14 dal 171 511)14] 15'1197 75 f100 3.60
o7 [148156167 {35! 7f 3/ 1a 7{ 28 912641100 | 4.13 147 | 58119 238 8107 4} 5111 {1881 Moo 4,07
*1.8 | 36/13]a2 161 8] 3| 73{281105| 40 264{100 | 3,64 § 13 ';7110423 516 i22i28{ 28 |36} 78 |100 3.54
2.) 1132151194 {36 1 01 13) 5 21 8!261}100 | ¢.16 | a8 60121 26| 010 4!l 6] 77 o!gp oo 4.24
*2.2 1 14] 6l45 [19] of 4 02126 104} 45 2341100 { 3.84 10 | 10 11 31 111 136[37] 40 /42 |98 1100 3.87
2.3 {118{46183 33| 4] 2 A7) 7F 32112) 2541100 | 3,94 {39 | 49 1212 111§ 701 9f 31411780 l00 3.78
*2.4 | 37|1al33 {12 11 41 741281110] 42| 265{100 | 3.71 [ 14 16712 n5f 070 {2834! 36 133 | g0 1200 3,50
2.5 137151187 {321 7 2| 11 71 227 B8{2711100 | 4.10836 57120 B2 00| 4i 6 3:] 5763 {100 |-4.%0
*2.6.1 28l10ia7 101 111 4] 631241139) 52} 268100 | 3.96 i2716) 8 b1t 415 1171023 33 {45 {74 100 '3.,_91__
2.2 {170163172 j27] 4 2{ 10| 3l 13] 5 2651100 | 4,20 {44 | 5623 010 s516] 7| 979 100 |4:17
*2.8 1 20{ 7110 71 31 851321143 54 265100 | 4.21 ll13 16/ 8 ol 1 (1 J20]26] 37 {47 |70 lioo :3.76
*2.9 | 34]13i33 12 91 4} 69/26]122{45}271{100 [3.74f 5 1116191910 123§321 34 [ag |77 oo 3,97
2.101152157i76 28] 21 ol 19] 7] 20| & 2651100 14.19 144 {56019 hg! 2 21 6 8 {10 {79 jl00 48
3.1 J1251471102/38] 4| 21 14} 5 211 81266100 |4.11 f35 |ag 31 f39f 2 {2 | 7 5 1¢l8c 00 |-4.05
*3.2 | 31112028 11 8f 3] 80130}115}441263[100 [3.83 111 18112 135} 7 |8 ligl2a | 35 29 |80 1100 | 3,59
*3.3 | 41l16]74 {28] 9] 3 74128] 66)25{ 2641100 {3,191 9 |12 17 251 2 13 115122 25 {37 |eg HOO 3.ud
3.4 | 791291106} 40| 6! 2 46, %7 32/12|269{100 |3.57 27 |34 I35 a0f % §5 | 8110 gify7 |80 Hoo T 3.75
4.1 | 81{30l87 32! 3 1] 56[21] 42|16} 269 100 {3.41 l2e 33123 he| 0 1g Ia0]36 2:{ 2 lgp HOO | 3 53
4.2 | 90}34{98 |36] 3|1 50139] 27} 101 2681100 | 3_65 19 123128 i35{ 2 |3 20125 12115 |83 [L00 | 3.37
4.3 | 9713696 36| 2| o 45]17) 30§11]27010G | 3.69 23 128126 B91 2 i3 lani2s 10 {13 {g; 00O 3.40
4.4 | 82[31{06 |32] a] 3 59122{ 371 14) 268100 | 3.44 23 129118 P3| 1 {1 {2112 17 {21 lso hoo I 3,11
5.1 112345 103]38! 5] 2| 19] 7J 23] & 2731100 | 4,04 40 150123 pal 4 |5 813101 5.1 7 igo [oo 4.05
©5.2 | 28|10[37 |1a] 14] 4 73(281115/4:/267{100 |3 79 o |11 3 16| 4 {5 (200251 35 las 81 {00 | 3.73
6.1 | 89)33{100{ 41 3 1) 32012} 24] 13! 2671100 3.70 27 §34{33 I531 2 |3 1j14f 7 | 8 {80 RoO 3,78
*6.2 | 35 13{36 {13 31 89{33(103] 38] 270{100 3.70413 116114 b7, 2 |3 (2734 24 {30 {80 hoo ~:3;ﬁ4
6.3 | 85/321109f 41 Of 47{18] 25] 9] 268|100 | 3.¢g 22 128132 ko3 14 (1316 ] 10 |12 80 [100 | 3.54
£6.4 | 37017]57 | 25| 11] 5] es|2] 5413 281100 13.19 412 11812 ha1 |1 25157 1 18 26 |68 {100 | 3.37
7.1 | eaf30l100{37] 8! 3 41/ 15§ 39 15/269/100 | 3,53 23 | 28|39 40) 2 12 113116 [ 11 [12 lg; Moo . .3s53
*7.2 | 618 574122) 11| 4] 6725 84 31| 265] 100 3.33115 {18114 ko] 3 {4 [30(36 21 125 183 [BOO | 3,34
7.3 113] 43]97 | 37 1 27{10] 221 9f 261 100 | 2. 67 35 142127 B3| ¢ |p 15118 6 7 {83 P00 |- 3.84
*7.4 | 33 1339 |15 4] 73]27110] 41 268]100 | 3 g7 13 116412 fis| 4 |5 {23[28] 29 |36 81 00 ['3.53

N.B. Percentages have been rounded to the nearest tenth
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APPENDIX D TABLE X
DISTRIBUTION OF RESPONDENTS BY FATHER'S
EDUCATIONAL LEVEL IN TERMS OF FREQUENCY
AND PERCENTAGES
' <12 i 12*
5 4 3 2 1 | 5 4 3 2
. s N : . Total oy e s Total
e f— :
Ques, IFr 1% [Fr js Fr |% {Fr i% Fr I% |Fr | % Mean [Fr (% IFr | IFr 1% {Fr| % Frj % Fr. %  |Mean
1.1 170157193 {31!l 0 [ ofi3 | 2 23 | 812991 1004, 55 2916619 {211 0lo ] 1§ 2 il 144 (10014 4,27
“1.2 | 30[10[2¢ | 8] 7 | 25 |25 |res 51]295 ] 100[¢.01 | 4 | o] 4 | oG 01530123 52 J4¢ |7o00] 4.07
1.3 j203 701670230 1 o} 7| 2116] o 206] 100 4.48136! 78! 6|13 0| ol 11 2 7146 ; 100] 4.54
*1.4) 24 8[17] & o[ aleq 211183 621294 100{4.23 2| 5| 4 [1d o151 5 21137 lea |42 | 100 4.3
1.2 12011331304 35010 | 2{47 [16| 34l 13) 300 100,360 114131124 {31, 2014/ 8li7] g 17 146 | 100} 3.39
1.6 11420 68] el 290 1 | 0i3a {131 370 32 300 10015.87 $22 148134 {33 215] of 5] 5 111 145 1 100] 4.02
Lz le6l g6l 270261 6 | 1021 | 7l29 |10 200 10018.00 829 163] 5 fodf 112 4] 21 ¢ 13146 | 100} 2,17
*1.8 | 59)16] 43l 14 12 | 2187 {91100 37l 209 100 294 01 6130423 312] 8lio2a |se 43 |100] 4.09
2.1 1350154099 133) 1 | glya | 5 23 82961 100/ 2.21 122 | 47016 [34] 1] 31 715 :111 147 {100] 4.00
*2.2 | 5810053 18 3164 1221108 381 289/ 1001340 f 7116 5 124 10111433016 {38 |43 [ 100 3.63
2.3 1133 a6l01 (3] af 3000 4 4111412911 10013.87 24 | 56121 |26l 1] 2 20415 111143 | 100] 4.09
2.4 a3l 14]30 | 13 i3 1 5090 1301130 381303 100{3.50 || g L 5 11 419110{22119 ‘{41 |46 | 100 3.59
2-5 114851188 {311 7 | 2{22 | 8] 24] g 289 10014.09 126 | 58{10 |22 11 2 715 111 {45 | 100] 2.00
*2.6 | 35012031 [ 10018 | = 7L 1241146149/ 297] 100{3.88 § 5 11] a | o 172) 9120126 !s58 |45 | 100] 4.08
2.7 1184161188 129] 4 | 1113 | 4l16 | 5| 300 100/4.35130 165{10 |22 ofo] =] a4 |35 46 | 100] 4,39
*2.8 0 27 ol16| 51 7 5 2213211551 523001 100{4.12 6 | 14| 2] 4 112110{2325 |57 |44 | 100] 2.05 |
*2.9 | 39013[36 12} 5 | 3 211281130/ 40 298 10013.77 § 4] 9| & 114 1} 2 18125 157 {44 | 100] 4.00
2101168/ 56189 | 29] 3 | 1l19 | &| 23] 8l 303 10014.19 28 [ 61] 6 |13 1] 2 13 1 {46 { 100| 2.00
3.1 1143/48121438] 5 | 2[16 | 5| 20 71298 19014.15 118 137)18 [37] 1] 2] slu3 13 {48 | 100] 3.77
3.2 139 |13(32 {11112 | 5 83 128/128 431298 100[3.76 | 3| 71 & |13 2]4116{36{18 4045 | 100] 3.89
3.3 |41 15184 | 29|15 6172125 7225|284 100]3.12 | 3| 7112 32 ofofi7]a0 21 |43 | 100] 3.5
3.4 | 9213411211 40] & | 3746 | 15]36 | 12] 303 10013.62 §14 | 30{17 |37 24| al1s 11 | 46 | 100] 3.%0
.11 91130 98/32] o | o] 75[25] 39/ 131303 10013.42 16 | 35[12 [2¢] 3] 7] sl11lig 121 )46 | 100} 3.41
2-2 198 133[106[350 5 | 1061 | 2032 11303 100{3.57 §11 | 24{20 [ a3 1] 2 2015 111 |46 | 100] 3.50
2.3 1107351107135} 3 | 1156 [1a}32 | 11) 305 100/3.66 §13 1 28[15 133 1| 2] o]20 17 {46 | 100] 3.35
2.4 | 90130 94i31) 4 | 168 |23]46 | 15] 300 100/3.38 15 1 33110 {22 1] 2} 12)2¢ 17 1 46 | 100} 3.26
p2:2 11401461314137) 9 | 3003 | 7]21 | 9] 307 100/4.0% 23 | 50]12 | 2 o] o 9 15 [ 46 | 100] 3.87
"5.2 | 38| 12]43 14116 | 5186 1291122 40302 100]3.72 § 2 4] ai{ o 2]4 15131 168 |46 | 100] 4.33
8.1 111013701501 43! 4 | 1137 [13]20 ] - 3011 10013.91 §18|39{11 {29 2] a 15{ 8 {17146 | 100] 3.52
6.2 | 42| 14] 38 1218 | 3/130/36|106 35/304] 100 2:60 4 6113112 126 1| 2] el13[21 |46 | 4g 100[ 3,52
©.3 1 831281105/ 36112 | 4[59 |19] 37 13] 208 10013.47 4141 27)16 31 36 11)01 15§ 52 | 100| 3.33
6.4 | 216 611 24 41 791311 63| 25|25¢] 10013.24 0 7] 18] g 21 3§ 8/ 1129 24 {38 | 100] 3.18
L1llo 117 39 244100 431 141304] 103,58 § 10 22115 33 4{8 | 10f22 15| 46 | 100] 3.24
22 0 5117 63 21]1a 2L 82127 9431)302] 100[3.35 § 10| 221 8 17 21 4f15/33{11 |24] a6 | 100 3.20
L3 11301 44/106136] 0 | of 37 12 25 &l z08 10013.24518139118 139 2| 4| 511] 3 | 7 46 | 100 3.93
*r.0 1 4 16| 44 15]10 | 3 251121 401304 100{3.59§ 3] 7] 7]1d 3 7114[31{18 {4045 | 100] 3.82

hN.B Percentages have been rounded to the nearest tenth.
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TABLE XI

APPENDIX E
DESTRIBUTION OF RESPONDENTS BY MOTHER'S
EDUCATIONAL LEVEL IN.TERMS OF
FREQUENCY AND PERCENTAG
<12 1"
T
5 4 3 2 b3 5 & 3 2 ik
PR R 5 : = Total | e | ; = - Total

Ques. [Fr % [Fr |3 [Fr % P |8 Fr is Ipr | Mean NFr f2 Fr {% For |8 [pe{ %) pefs |pe |4 Mean

1.1 (191,58 981301 ofoj1a] a] 25 8f328 | 100] 4.26] 8 (5313 1251 5 1 g ofo} 3. 20015 l100]3.93
1.2 ;32010 23] 7} 7] 2] 95|29 I16c 591376 100} 4.06§ 2 J1515 1321 o] o] sB3| 3| 20[15 [10013.13

=3 PIL 6821 1o 8] 2] 197 6327 (100} 4.54f & (ea |5 18l o ol oToT 5T 13 1100 | 4.61
*1.4 126] 81157 6| 9| 3] 68|21 204]e2 1335 |00 4280 4 12512 j1a) 01 of 2031 & 1o 14 {100 3.28

1.3 [102)311104{31 | 11§ 3 5918 561171332 | 100] 3,410 3 (5115 135 1] 7163 0! ofi4 100412

1.6 1159148194128 2] 0] 34/10] 41]14 (330 | 100] 3.85) £ T35 % 40f 1§ 7 2h3] 1. 7f15 1100]3.80

1.7 _|188:57180124] 772} 22) 7/33l10{330 100} 4.11) 7 1716 Tl o1 g 0]0f 2113015 1007 4.0
71,8 [47/14 49715 | 12] 4| 50127 |130140 (326 | 105 | 3 03 2 i14]3 |21 1 1 71 5 be 3| 2214 [100]3.28

2.1 1741531110133 | 3] 0] 16] 5| 26] 91329 | 100] 4.18] € Ta3 | = 36] 0 0f 1|71 2 | 18]14 [100] 2.5
*2.2 1 60[19] 550171 10] 3] 71123 h2o30 21610013450 2 11313 hoi o] of 7Jaa] 4 | 24|16 |100 |35

2.3 _150147) 981311 5| 223 7] 42]13(318 | 100] 4580 7 laz | 4 24) 0} of 118] 4 [24]16 [10013.81
2.4 {5116(43]13 | 11| 31 97129 27138 229 41001 3.620 & 12412 33] 2 |13} 3T19] 5] 31|16 |100 3.1

222 1169453190128 8] 3| 25| 8f 27] 8319 | 100] 4.08) 5 |33 & 153l o ot 0fol 2 /14f15 [100]3.93
2.6 |38)12]32]10113] 4] 72|20 heslns 327:1004 3.814 2 1111 | 7] 2 [14] 2hie| 8 | 5115 |100|3.8¢

2.7 1209163186126 ) 41115 5] 19] 5333 | 100] 4.35] 5 3315 ool o ol ojof 1| 7l35 |100!3.4¢
*2.8 |30 915l s 2199130 11731541325 1100 4.13] 3 [16]3 li6] 0] o] 65| 7 | 39 19 l100] 3,57
72,9 143033) 39012110} 3| 8827 15045 1230 | 1001 3.79] O 0;3 33 ofo| afas| 5 | 42]12 |100] 3.91

2.1011961591 89126 | 411 325] 7] 25| 70333 | 100 4.420 6 V401 & Jaol G of ofo] 3.1z20015 T100(3.8

3.1 [158{49 112337 11201 6123] 71329 11001 4.13] 3 {1815 |52] 11 6| 1 31 18[17 {100 3.47
3.2 40012136111 | 15[ 5 9629 h4z|a3 329 | 100 | 300 1ia jeoi 1) 7l 3y 4 | 2904 1001330
3.3 15001691129 |15 5[ 8126 80|22 1317 | 1001 3150 G 0f6 1ol ol ol 853} 1| 7115 110013 3¢

3.4 10632 |130i39 21 3] 5615 40i11 1335 1001 3,63 g ! gl g 571 1 71 429 1! 7114 100 {.3.14

3.1 J103131 106132 | 3108024 420331332 | 100] a.42] 4 12712 |33 of o] 51331 211315 |100]3.2

4.2 ho7{3z2 122]36 Lio3 19 38121335 1100) 3.58) 2 11414 |29/ 0] o] 700] 171 7lis 100 | 2,92

$.3 WIT|351114434 4111 62118]40[121337 | 100] 3.610 3 1211 8 leal 5 of 3f21} 0'{ ol14 |100] 3.21

2.6 1231370009433 (111313912 51]251333 | 100] .64 3 1531 5 15303 2 4126| 3121 (15 |100] 2.93

5.1 J156147(120i36 | 913125 7] 26] 7338 | 100] 4.060 5 1331 ¢ T35l 5 of 2114{ 2 |14 |15 |100] 3.6
*5.2 |36111] 45014 | 18] 5] 89127 1145143 [333 1001 3,781 1 | 712 f14] o o 2]27] 8 |52 [15 |10g 4.06
6.1 f13138 037441 | 511} 381111 39131332 | 100] a.068 3 1711 5 1330 & 51331 2 13 [15 |100( 3.13
*6.2 47114 a9f15 | o1 3 oo |32 122136 135¢ 100) 3.62f 11 7111 71 o 71501 5 [35 [14 |100| .00
6.3 J 9629 M16(35 11314 ]65020( 431121333 | 100] 5.470 1 1 615 33l 14| 51331 2 |14 [15 {100] 2.86
6.4 | 470171 67/24 [ 10] 4 | 84130 69251577 2001 277§ 2 142 114] 2 [14] 6/40] 3 |1g |15 |100] 3 20

7,1 11333 122135 S{3|53{15/) 48l14 {345 100} 3.574 1 i20(0 | of 1 20! 120 2 jao | 5 {100} 2.80
*7.2 J 6018} 69|21 1134 | 04|28 97119 1333 100 3.268 1 | 7] 2 i12] 1 31217 8 |5y [15 [100] 4.00

7.3 {14343 ]118i36 210{apgf12{ 27} 9330 1004 3.938 5 {35 6 ;43 ¢ 0] 2§14 1 7 |14 100¢ 3.85
*7_4 5216 48|14 1121 & 89 126 {13540 /334 | 100 3.610 o o) 3§29} 1 71 7147 4 127 115 {100l 3.80

N.B Percentages have been rounded to the nearest tenth.
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TABLE XII
APPENDIX F DISTRIBUTION OF RESPONDENTS BY
RELIGION IN TERMS OF
FREQUENCY AND PERCENTAGE
CHRISTIAN MOSTEM
5 4 3 | 2 1 ' 5 4 ’ 3 2 1
wl 2 % 4 5 S %7 z s | 4 5 o

Ques. \Fr (% IFr 1% IFr % lPr 1% {Fr |2 ;e |4 Mean Frij% Fr j2 1 % [Pef % Fr s |Fr {4 {Mean
1.1 183157} o9i30| o] 0l1a | o 27 8]328/100| 4.2411 73] 21500 g 101010 1} 7115 g 14,53
*1.2 | 33/10] 291 a! &f 2 94 1291166511 326) 100 | 4,028 1 [ 5 112131716 1407 6 fag! 15 100 | 4.00
1.3 1230/70f 69l21 | 1| of g 3112 | 61327{100{ 4.48011 |73 ] 4 27 6% jo (&} g 0115 1150 |4.73
*1.4 | 24f 7):21) 71 gl 3 65 | 201203163 3251100 | 4,254 2 13] 0l gl 11715 133 7 147115 {150 [4.00
1.5 110030 10130 12} %4163 {39(55 {17 3311100 3.355 5 {33 - 47{ 0 fo |2 113} 4 7i15 l100 {3.87
1.6 {156[47] ggl99 1§33 f10{42 |13] 330 10¢ | 3-88§8 [53 | 41550 013 {20 g '} gl15 100 |4.13
1.7 {185/ 56| g3las 2121 | 9134 {10 330 100 | 4-10410 j66 ¢ 330] o lg i1 | 71 1 7115 lipp 14,33
*1.8 | 46|15{ 48l15] 11| 4|04 26/ 128140 | 317]300 | 3.764 3 |20 | & 270 28311 1715 133115 [{5013.07
2.1 1372152 110f32] 3 117 5127 | 813291100 | 4-16[ 8 [57 ] 5 36| 0o (0 11 7114 |100 |4.386
22.2 | 62019 s718| 8] 2|73 | 53| 120]58 320{100{3-4170 10} 1| g| 2 k7 15 1431 2 33 112 lipp f4.00
2.3 1149/ 46] 9gl30{ 5| 224 8/%5 14 1323 100 | 3.88] 8 |61 4131l ofou jo [ O] 1 8113 1105 |4.39
*2.4 | 51015]:45{14] 13] 4103 28128139 | 330100 [ 3-61) ¢ (27| 61 o Clo 7 (%614 J27115 (190 [3.47
2.5 j168/53) oof2a{ s| 2|25 | (28 |9 319/100 { 40846 J40 ] 8ls3] o[ Jo [ O] 1" 7115 {100 |4.20
*2.6 | 38/12{ 34{10] 15] 5|72 211169152 1 308100 | 3.920 3 114 | 1 700018 B3 TIT (100 1362
2.7 j205/62] 9of27] af i[1a] 4 20 16133311001 4.30§9 [60] 5[331 oo i T O 1 6{1> li0p [4.47
*2.8 | 31 9 1¢l 5] 7| 2[101] 33 174/531 3251100 [ 4,130 2 [13 ]| 2Tz 1 17 12 127T% a0 | 19 1100 [3.67
* 2.9 | a1)13] 3912] 10f 3]es 5, 149/4513291100 {3.790 2 13| 3125] 0 lo 12 2716 140115 T100 13,60
2:1011851 56| 93 28] 3] 1135 | 7137 | 51333300 dasps (B 2y T IS ol T I T e o s
3,1 J156/ 471125 38] 6 2/18 ] 5 26 3311100 j 4,125 337 Tla7f o {0 13 20{ 2 .t 0]15 [i00 |3.03
*3.2 ) 412 ad 12} 15] 5[o1 28142/431329{100 [3.7701 | 7] O] ol 1 1518 5214 129 [, [100 {2.00
* 3.3 |47 [15] o3 20 13) 4184 | 37(80 (55 | 317 100 13,1803 |20 4371 2 &3 5 j331 1 7145 {100 |z.80
3.4 [104] 311 129 38| 10| 3[51 15140 11213340100 {362 2 13| 2160f 0 |0 3 j20]1 i} 7 15 1100 {3,853
4.1 1102130110331 3| 1[83 | 2545 1313341100 {3 415 |33 7 470 9§02 i3] 1 171, Ji00 [4.00
4.2 11631291 126/38] 5] 2| 21 Of3g hy (532 100 14,1286 Jao | 355/ 010 |5 3311 15 15 {100 f3.53
4.3 1118 35/ 114 34| 4] 167 | 10i55 1173361100 {3,632 |33 © S¢! 010 13 a9l 2 "3 15 |00 {3.33
4.4 11001 301209 30/ 5/ 1175 | 33l55 g 1333300 3.3605 a3 | 4} 005 1T 15 |00 13.47
*s.1 {158/ 47 11d 351 7 35 828 3381100 14,04l 5 |33 | 7 211301 {219 folys 100 [4-07
4.5.2 | 3611} 4313] 18] 5fe0 2714814 [3331100 |3 g, 71 4 271 2 [13[3 fag| 5 [33 15 |10 |3.47
6.1 [113% 34/ 13y 39 s/ 21437113045 12 13321100 13,71 83 | 131 %1 ojo ol |5 15 figp {4.00
6.2 | 4313[ 5d 15| 7] 2163 34126 88 13351100 13,6705 |33 | 010l 2 11503 4711 1 7 {15 hop |2.93
6.3 | 93281114 34] 14 4768 | 21as | 1313931100 3.430% 7| 7l 11 7]2 h3j, |7 15 _[i0p [3.73
6.4 | 4717 67 2a] 11] 4 8513168 12412781100 13,2202 [14 | 2hal 1 1 5 1361a (29134 Tioo 13.50
7.1 {1001 30{ 126 38§ 10f 3 51 1548 114{335!]100 3.53 14 27 | 6 lao g 913 [26f2 li3 15 {loo }3.47
*7.2 | 579 17] o4 20] 13 2 93 | 28102131/333[100 |3.35 | 4 27 ] 30}y | 6/4 273 [20 [15 100 |2.93
*7_3 142) 43§ 120 371 2| 1 371 1128 8}329 {100 3.9516 a0 | 4 hy 01 0j5 331g 0115 fop {3-73
7.4 | 5215 49 15[ 13] & g7 | 2eh3s 403341100 {3,600 | o 21310 {0]7 4716 [40 |15 100 [4.13

N.B. The Percentages have been rounded to the nearest ten

th




73
APPENDIX G TABLE XIII

ETHIOPTIA TIKDEM SECONDARY SCOOL, DISTRIBUTION
OF RESPONDENTS IN TERMS OF FREQUENCY

-
- .~ AND PERCENTAGES ;
5 4 3 2 1
*1 2 3 4 5 Total
Pues. | Fr ¥ | Fr ; IFr i AFri s Fr i %1 Fr % Mean
el o g in T ol 61zl a2 648 | 100 la.20
Y0 3 Ei &8 I17 1 2 J1i124 24 is51 g7 106 {3.96
1.3 32 67112 |28 o 0 21 4 2 LI 100 {4.53
*1.4 2 it 6 |13 1 2 41 9 132 172 |as 100 (4,29
1.5 6 11110 [ {4 8 137 36 {11 123 j48 | 100 |2.65
1.6 14 291 9 ljg | 3 2 {16 ]33 8 {17 |48 100 13,10
1.7 {25 151014 |29 | 21 2 51 61 5 f10l49 [100 l2.0a
' *1.8 8 1161 7 14 | 21 g [17 3% 15 {31 |49 100 13,49
2.1 12 [45f{21 a5 {01 o 3161 2 (4147 [100 la.15
2.2 6 113 5 |4 1.1:2 121145 {16 |36 |45 | 100 3.93
2.3 15 33 117 |27 0 0 316 j11 |22 |ag 100 [3.48
*2.4 5 12716 113 | 21 4 lisl3a 13 128 {27 {100 [3.47
2.5 24 51 114 |30 2 4 6 113 1 2 {47 100 |a.15
2.6 |6 |13]; NENERENCIDRE 187 127 1100 [3.79
27 12 laoly; 55 T2 1, 11215 110 ja5 {100 la1o F
*2.8 3 616 113 13 1 6 20 a2 |1z 3% {48 1100 J3.e3
2.9 € 11278 [16 {2 ]| 2 I3 47 110 {71 {49 lioo B.a7
210 12t JeeTas fas |0 | o 2 13 |6 (48 {100 ko1
3.1 12 40 {24 Isp 1 2 2ls il 2 |48 100 4,19
*3.2 E 11217 ha {315 Tislay 15 Bl {49 |100 B.59
33 118 iam [ig 3L 0] 2 li3fas | 5 Jig ia7 100 |2.62
2eh 33 198 tem 1in T o 4 191191 2 {4afas |100 3.7
4.1 8 16116 133 | 1 [ 2 12 45 | 3 49 1100 [3.12
4,2 1 20 fa1 Lol o0 I20 AL | 7 114 149 {100 |2.80
4.3 13 26 {15 |33 0 0. |16 {33 4 8 |49 100 [3.37
4.4 5 101 9 Ig 1 2 121 144 |12 |25 [ag 100 12.45
5.1 26 53 112 |2 4 & 5111 2 4 {49 100 j4.,12
5.2 4 818 he | a 8 138037 115 131 las  [100 Ps.e5
6.1 114 }30 |, 82 0 re fola |3 |yl 100 {3.67
%2 |3 166 I L2 128157 1 PsTes T100 b5og
a§l§ 11 22 110 In 1 2 1211443 6 112 |49 100 |2.98
6.4 |10 |24 22 1317 (13132 | 6 I1s 41 1100 |2.90
7] € 117 (12 Jas | 3 | & 19139 | 6 113 {48 |100 |2.04
7.2 2428 15 431 |1 | 5 151 (3 3 16149 |100 12.88
7.3 120 la1 f17 [35 | o O 131122 | 1 12149 100 3.90
1314 DA 16 g Lz | 4 hslan 15 31 a8 {100 3.40_|
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TABLE X1V

FREQUERCY AnD PERCENTAGES

E SECONBARY SCHOOL
TGN GF RESPOMDENTS IN TERMS OF

£

N.B.

Percentages have been rounded

e a—— """'"'_.."’"1..,._"—.?:':.:.'.';'-__._‘ et oy iy e _“_—""-’—""*—.-—_““_"'—"M—""“__"'-
8 & | g 2
2 ] 2 | S
*i i 2 : 3 & ‘ 5 | Total
S ..—...._T._._...— —m-ﬁ—.u... s f ; B
Ques: | Fr | % |pr | g (Fe % IPel s e | af pe | % | Mean
| 1.1 /38 fa3 (49 fasto 1o 4] 5| 3 | 3187 1100 [4.24
*1,.2 5 & |1 1t |1 1 391 46 | 32 (36| a8y 100 13,95
i
1.3 144 145 J37 43 |3 4ot sl 3 T 5lem Timo 7
et 0 jpls Tel: 13 28133 |40 148]84 [i00 |3.99
ST -
1.5 031 136 j27 |31 T_l 1122125 | 6 | 7]87 |100 |3.63
e | ! i - 8 3
L6 130 |3 |a ;gaﬁﬂﬁ S 2121 6 | 7]88 [100 |3.89
1.7 40 16 128 32 5 23 10f 12 7.1 8187 l100 [3.97
L _:h— ; } - ,.'r-—.—.:._. . —
1.8 S 20018 12110 {0 |32 38 25 133) 88 [100 |3.61
b L 10 (18 et} 32 36 |
2.1 133 |39 38 f 85 10 | g 1 b 71 8 1 ales [100 3.97
22 |5 1ol Tt —t—pti 7 o o
2,2 2. 1519 [Infal = 1341 81 130 [37)82 [100 [3.97
3812 12 112] 5] 10 12185 |i00 |3.7
138 12 |2 (31357 2 3118 1100 |3.81
i Eva
| 43 12 ]2 21201 7 | 8187 {100 |3.e0
111 {5 |6 |34] ap 30 135)/8 {100 |4.11
(45 13 11 §1..81 1 /1189 lioo la.2e
| "N W S e
801 |1 [aal 50 128 f32)88 |i00 |3.88
12 01 13 Ismlag 28_131189 lioo 3.5
FiLid 2 l1elis T (12 18e oo 13,62
14510 | o 2l 61 5 | 6190 lio0 la.ge
8¢ 15 lolant e 42185 1100 [3.79
et L 0127131 | 36 ;
d 3 t 4 8] 5 "
042 |8 12035 [ 2 [27)ea 100 13.27
| 2502 12 118136 | 13 i15) 89 100 3.38
212 12 115137 30 |11l es 100 |3.58
=010 1121181 6 [ 7] 50 Tiee 3.96
2L2 42 inlial g I 89 1306 [3,75
139 10 | o 2023 2110189 lio0 [3.53
3 1o ¢ 7. 84 5 {90f 9 Tioo Ja.q1
713 13 Tl T2 :
713 13 13203 | 36 |a1]es 100 {3.86
ik ]
I RERE 78113 l14t9 |00 3,67
1[0 o | 35 (39188 l100 |3.82
3 i3 !14 |16 1 8 | 9fes hoo l3.e1
L 12 §2213 |11 e 721100 {2.89
2400 Juli2] ¢ | 4l 1o 4,00
St 2 125028 32 137) 88 1100 3.56
A 134039 143 o [0 1 164 6 | 719 lio0 [a.3
* ]
7.4 N2 g L6 !;& 13 13 13439 | 23 |2 881100 {3,496

to the nearest tenth
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TABLE XV
MENELIK 11 COMREMENSIVE SEconpaRy SCHOOL
DISTRIBUTION OF RESPONDENTS 1y TERMS

' F FREQUENCY ND PERCENTAGE
=L PREQUENCY A0 pERCENTAGES

«-A.—a.i_——-”—--u-.-..- —-"—'"‘-—'—H-, '?
5 4 3 2 I- 1
“"“*m"'mnﬁfnnnpﬁ—"iwm'f"wlmum"""mf_"“”mqﬁgﬂ‘} Total | ]
| _OQues. | Fr i % | Fr ¥ 1Fr | Fr | % | Fr 21 Fr % Mean
1.1 141 a7 21 24 1 81 0 1 ais 21 124] 87 | 100 {3.66
Y5 1 1o B 71821 2 tulnTe Is 90 | 100 {3.84
1.3 163 173 10 (12 ] 5 Lo 227113 13§ 86 | 100 |4.30
X . S M e S 1230
i.4 8 9 9 10 2 j 2 114 13 58 &3 88 100 1416
Lo 13 (14 19 f3s [ 6| 114717 126 125 50 o0 2.90
1.6 139 1¢a 132 |26 | ¢ Lo [ef 5 21 124 88 | jo0 I3 59 _
247 P50 155 V37 fi9 | o1 3 8, 41138 i20} 91 | 100 I3.80
"1.8 |18 |z T1o LAy B (i (e (5l e e 3.56
2.1 148 |53 [20 {23 | 5 2 1671 7118 116 90 | 100 3.91
2.2 115 122 T16 Tia T ~ 10113 140 [45 [ 86 | 100 1303
2.3 147 Is5 [17 |3 1212 14] 5116 i [% o 2,87
*2.4 |27 |31 {11 13 1 31 3 ‘ ]
2.5 |51
*2.6 {13
2.7 |53 o
*2.8 |15 0
*2.9 16 3
2.10 | a7 1
3.1 |3y 5
> 30 i3 3
* 3.3 g 5
3.4 |5 3] 3 1
4.1 |13 9 1.0 {34138 /27 50| w0 100 |2.40
2 3 15 ;
2 112 113 {30 {34 | 3 42126129 119 131 o0 1100 2.89
8.3 131 12 f22 [ag | 1 136137 123 36 | 51 |100 2.60 f
| 4.4 L1818 16 s | ; -1 131438 122 Ds lge 100 2,66 |
Sl .42 1e7 I Bs |y L 1516 f10 | 96 _1100 13,97
. = 9 * 2 G 5 . 1
- 8 14 16 2.1 17 {1 29 154 1 90 100 54 |
61 118 20 3z 37 | 5 2 J30 122 127 he | 9o 100 f3.17 f
Y6.2 115 |17 |27 loa 2.0 2 122124 {30 I3z 81 100 [3.37
6:3 113 115 {30 |33 | = 6 120422 {21 [a3 | gg 100 |2.93
. -
Y6-4 113 [20 {17 I=7 213 121032 111 [17] e 100 {3.00
221120 j22 (33 Jse ] 3 2. 18 127 128 Ve Tiop 3.20
- —2 1 3 1 3 15
7.2 J20 22 |19 o 2l 2 126 120 123 6 | oo 100 3,90
X 3 4 13 {15 1 187 |io0 fs.
1.3 2439 130 3¢ |1 | 13 115 {9 1|y 100 13,34
27,4 115 f17 [io 2L i 41 3 j20 |22 [30 46 | 90 | 106"17.39 !

N.B. Percentages have been rounded to the nearest tenth
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TABLE XvI
“Iﬁkhﬁ C UMPREHENSIVE thONUAkY SCHOOL
FION OF PESPONDENTS IN TERMS
Eﬁ”ﬂiY AND PERCENTAGES
L2 3 p) i
= 3 a 5 Total
(

Ques. [ Fr | % | Fr |8 | Fr |5 [Fr |3 Fr l i Fr| % | Mean
___________ Smt -l B A G ol M. el Mol Bl Dl o)
1,1 159 l66 | 26 a | o0 lo 1z 121 11 11 s |1e0 4,59
.2 Jofun] 3 ial o o 129 Ba |4a3]s1| 82 100] 412
1.3 {71 f82 13 15| o lo ol o] 3|3 a7 i00]an
1.4 | 6 7] 101 111 121 |26 57/65 | 86 |100 ! 4.42
1.5 |38 {43 | 27 30| 1 1 fa1 [127 12{24 | 89 100! 3.76
1.6 154 |61 ] 25 129 1 |1 3] 56| 88 [100] 4.3
1.7 |54 165 ; 20 f25 i 1 11 | a!585! s| 6! 84 100! 4.36
*1.8 |10 f12 | 11 |13 2 |2 |29 |34 34|39 | 8 | 100 3.77
2.1 |57 165 | 26 J30] o lo | 2] 2] 31 3] 86 1100 4.60
*2.2 |26 |30} 23 (26| o |0 | 7| 8] 31]36] 87 |100|2.95
2.3 {46 Is4{ 2a jas! 101 | sl el of11| 8 liooia.00
*2.4 | s 16!l 12014 3 |3 {27 [30] aila7 ]| 88 {1001 3.99
2.5 |55 165 | 18 {211 o to | 3| 3| otirl 85 11004 %€
.6 112 14| o fio| 2 12 {1z [12] a3l60 | 88 100 | 3.99
2.7 |71 81 9d10f olo | xf1] 7/ el 8 |ioo]|4.55
*2.8 61 313! 21t2 11|13 65|76 | 86 100 | 4.40
*2.9 19 3{3) 313 {1923 53(61] 87 |100] 4.2
2.10/62 [78 | 13 15| o |0 2 4| 5! 88 {100 4.60 |
3.1 Jao s6 4 25 29| o fo | 3[4 10[11] e7 (100 4,15
.2 J10f11j 7181 3 13 {2023} 201551 85 {100 | 2.00
%3 L1s us| 21 [27] 1 |1 [19 |24 | 22|30 | 79 100 3.2
3.4 137 {42 3313701 1|1 { 8|9] 10j11 | 80 |100 | 5.89
4.1 {41 {47! 290033] o lo '13 (15! 3 88 |100 | 4,00
4.2 1a2 a7 31l35f 212 [ 8lo] & 8o 1100 | 2.07
4.3 148 {541 33 137 1 /1 | 3!3] & a4 89 1100433
4.4 |41 |48 3310371 2 [2 | 3] 4V 10l11 | 39 |100 | .03
5.0 140 J45| 32 036] o lo | 90| 8! 9] 89 100 3.98
5.2 | 9 (10] 16 18] 2 12 |19 |22 | a2ia8 | 86 N0 [3.78
6.1 |42 |47] 2a {38! olo [ 56| 7/ 9! 88 |1004.13
6.2 117|191 12 13| 3 |3 |21 |24 | 3elar | 85 1100 |3 53
6.3 | 40 (45| 24 27| 2 {2 113 (15! 10|11 ] 29 1100 |3.80
6.4 § 9111] 13 [15] 1 |1 [23 |28 38|46 | 84 1100 | 3.81
7.1 131 {35 20 (33| 4 |4 | 6 [ 7] 18|21 | 88 |100 | 3.5
7.2 117 J19 | 16 [16 ] 3 |2 115 |21 | 3elaz | 58 Tio0 |32
7.3 139044 | 33 (36| o [0 | 56| 12/14 | 89 |100|3.92
.4 [15 17| 61 7] 2 |2 |16 18| 50|38 | 8 100 {3.90

N.B. Pergentages have

been rounded to the nearest tenth
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TABLE XvI1

TECHNICAL SECONDARY SCHUOL, DISTRIBUTION
UF RESPONDENTS Ip TERMS Of

s | g 3 f T
T N 5 Total
S e T_L._‘.i____,..._i_..... o L....U\.-f-._..ﬁ. e e S
Ques. ) Fr | % IFr L2 ¥ 1% tEri o4 | e riEr 1 % | Megn
o PR3 3
1% B 18139l af g a8l 8 10133 1300 4.7
L2 L odolely |y 2. 20030 120 61132 | 100 | 4.5
1.3 M ANBEEEIN N 0 198132 1100 | 4.97
T A L 0 0 Hol o 4.0
3.8 1 ¢ 070 o 23 (& 118 123 167 [33 100 | 4.5
1.5 17 153 113 a1 | g | o AL 3 01 13132 100 | 4,38
1.6 2708 13 |10 | 1] 3 1% o | 1 321100 | 4,72
ot | 3 |0 i i3
1.0 B4 12 1 1ol g |g L2 1 0 10133 |00 |4.79
F1.8 4 113 | 4 13 6 138 18125 ‘15 [33 |39 100 | 3.s0
2.1 21 /63 110 a1 |1 [ 3 T 001 3133 1100 | 4.5
F2,2 6 119 8 o 4 | 13 6412 | 7 (23 |=:1 100 | 3,00
2.3 18 156 114 124 | 0 [ o | ol o 8. 10132 ti00 | goue
*2.4 L 1312 6! 3110 [1alas o5 39 133 1100 | 4.09
2.5 2128 007 153 15 1 6 faol e 10133 1100 |48
- . o -
2.6 2 L3 13110 (12138 |14 | 433 100 ! 4,09
227 42 7917 1ot |01 o 4310 /0 10133 lig0 |4.79
*2.8 O 1 3 5 5_4_;_1_‘ 35 | i8 56 [ 32 100 1 4,44
®3 0 i3t xl 3 lolar [ o 62,033 1100 | 4,58
2.0 126 |79 | ¢ 18__R_1m[::§n_wwg‘w 941 0 19133 fi100{ .7
31137 sz | delay | 4 I o 1ol g O 19132 1100 | 4.53
T A
*4.2 11312 el s3]0 (L1135 14 j46 |3; 100 | 4.13
%3.3 2 16 |6 lig | s ! 16 114 |aq 5 *19_ 32 100 | 3.44
3.4 110 30 I8 Jss | 2 | » t213 T2 Telm e
3 i i
2l 30 Jer le B T ol 5 1} %
R
4.2 117 sz 113 I3 910 /39 ]
4.3 1312 |58 [12 39 | & ‘% 0 f1]3}
el B
4,4 18 155 f11 33 1 ! 3 ; 21 8
2.1 136 149 {10 lo | 112 1113
| SR
5.2 2 B5 13 Vs |7 {n |7 j21
e
621 136 149 {35 45 | o @thi~nLji_?hm__~
6.2 28 31 tafal s 112 [37 11
3132 (37 115 |45 | 4 |13 216
¥ 6.4 2 J10 16 119 |5 16 |11 s
2l 411 133 117 Is2 1o | o 3] 9
* 7.2 8.2 15 15 17 121 |6 ls 11131 133 100 | 3.48
biadh 328 o | 9 b 1o 2 1B e L8 Tols g 4.52
*7.4 C__ 10 14 (12 2 6_18 j:n A2 158 33 |100 !4.27

N.B Percentages haVe.been rounded to the'nearest tenth
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N.B. Percentages have

been round

&

*—.-..-..._..h -4

2 |10

381333
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e
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4 to the nedrs tenth
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