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A B G T 1< AC T - - - - - - - --.-.-.- .. -.-.-.-

Several methods ,"ere empl oyed to investigate into The 

Adequacy of The Teaching Fractice Programme In Preparing 

Teachers of English For Seccndary Schools . The findings 

clearly indicated that :~e wa y the students a re prepared is 

adequa te:- there is correlat ion between theoretical subjects 

and the teaching practice; and the instrument of evaluating 

the st udent teachers during the teaching practice session is 

also 2.dequate. 

From the results obt~ined , it was concluded tha t the 

Teac,' ing Practice Progre.mme of Kotebe College of Teacher 

Educ 2t ion Is Adequate In Freparing Teachers of English For 

Seco~d.ry Schools. 

~ecommendations were made in the areas of:- the duration 

01 the teaching practice, supervision, micro-teaching, 

preparat ion of teaching aids, setting language laboratory, 

and the role of the Coo~erating teachers. The r ecommendations 

were m&de towards improving and reinforcing the existing 

teaching practice progr2..mme. 
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~!eaching Practice Programme of Kotebe College of Teacher 

~?tion:- An Investig~tion Into Its Adequacy In Preparing 

Teachers of English For Cecondary Schools . 

Chapter One 

1. Introduction 

h closer look into the prcgramme of the College shows that 

the training programme is classified into two major parts. The 

first part emphasizes t~e subject matter competence of the 

trainees. Here, the tra inees a re expected to have mastery of 

the content of the instructional programme. The knoHledge and 

concepts gained from the content of the instructional programme 

are passed to the trainees in the form of verbal abstractions. 

The second part f ocuses on and emphasizes classroom skills , 

t~at is the teaching act itself. These skills are very 

essential for anyone who Hants to become a teacher and works 

effectively. There is no dcubt that student teaching is the 

major training component in t each e r preparation. 

In the subsequent discussions throughout this paper, the 

main focus and dwelling will b e made on part two of the teache r 

educat ion programme. 

1 .1. Statement of th e Problem 

This study is designed to asses the Adequacy of 

The Teaching Pra ctice Programme of the College Hith 

special reference to the Teaching Practice Programme 

of English. 
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1. 2. ~ificance of t he Study 

1 .3. 

This study is very significant for making a critical 

as sessment and ane.lysis of the English Teaching Pract ic e 

Frogramm e and t h ereby forewarding recommendations for 

improving it furthcr . 

Since the training a nd qual ification of teachers is 

one of the contributing f ac tors for the quality of 

education, the study assists the effort of the Ministry 

of Education "hich is currently assess ing th e quality o f' 

Education in Eth iopia . 

Moreover, the findings of this study may gen erate 

interest , and serve as a stepping stone to oth ers who 

have the int ention to study the College's activities 

that h aven 't been covered in this paper . 

Finally, although the findings are considered to be 

valuable, the study doesn 't claim to be exhaustive by 

all me ans , 

Limits of Th e S tudy 

The vastness of the topic and the diversity of its 

connections with oth e r courses necessitated that som e 

limits b e p l aced on the study . Accordingly , the study 

is limit e d to th e investiga tion of the English Teaching 

Practic e Programm e ; Particularly, the study focuses on 

student s ' profess ional competence which refers to their 

behavior in the cl ~ ssroom, their abil ity to plan lessons, 

a bility to u se specific teaching techniques, abil ity to 

prepare approprint e teaching aids , ability to prepare 

tests and evaluat e students of the secondar y schools. 
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The limit, however , doesn 't prevent giving marginal 

attention at b est to a number of important sub j ects 

closely related to the teaching practice programme. Such 

subjects included:- Language skills, Subject Methodology, 

Foundation of Educ e tion, Literature and Linguistics etc. 

Definition of Terms Used In This Paper 

The definitions of the terms were compil ed from the 

various books on Teaching Practice , Behavioral Objectives 

and Statistics. 

to this study. 

The terms are relevant a nd applicable 

Teacher Education Programme 

It is the total College Programme required for preparing 

prospective teachers. 1be Programme encompasses courses in 

subj ec t areas , related pec.e'g-ogical studies, methodology and 

teaching practice. 

~08_~1. ing Practice 

It is B period of supervised teaching of a subject for a 

specified period of time in a cooperating secondary school. 

It involves demonstr a tion, observation, planning and 

preparation of lesson plans , simulated and real teaching, 

supervision and evaluation . Some scholars give it the name of 

l' prGctice teaching", and othGrs call it "stud e nt teaching. II 

Although th ere are differenc e s in nomenclature, all the names 

convey the same concept nnd their contents <?re also the same. 

Therefore, they can be i nterch&ngeably us ed. Teaching 

Practice has two main component phases. They are micro- ·· 

Teaching and block - teaching . The former is conduct e d at the 

College campus, whil e the latter is performed in the cooperating 

secondary schools. 
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Student Teacher 

A student in College of Teacher Education assigned to 

teach a specified sub j ect for a period of time in the cooperating 

secondary school during the teaching practice. 

College Supervisor 

A faculty member or sub j ect area teacher of the College 

of Teach e r Education who undertakes the responsibility of 

supervising, giving advice and feedback. 

student teachers ass igned to him. 

Coordinator of Teaching Practice 

He also grades the 

A faculty member of the College of Teacher Educatien who 

organizes "nd coordinates the total programme of the t e"c" ing 

practice. He also assisns student teachers to the selected 

secondary schools. 

Evaluation 

It is the method of judging the performance of the student 

teachers. It ~lso inquires into the worth of any instructional 

programme. 

In the book entitled "Improving Educational Assessment" 

by Beatty; evaluation is def ined as "the provision of 

inf'ormfj. tion through formal means, such as criteria, me c_Gu:.:-ement 

and statistics to provide rational bases for making judgements 

" .... (Bea tty, 1969 , p . 53) 

Cooperating Te,,-cher 

A classroom subject teacher, in the secondary schools, 

who cooperates 'vi th the College supervisor in helping st~ldent 

teachers during teaching practice period. 
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Cooperating Secon~~ry Schools 

Thes e are 3chools where the teaching prtlctice proGramme 

is c arried out . Some eall them host secondary schools . 

Beha vioral ( Pe r fo r mance ) Objective 

It is a stuternent of what the l earner is able to do when 

he has s uc cessfully completed a lea rning experi ence. TI-le 

statement o~ object i ve of a training progr a mm e denot es 

meas urable and observable beh avior . 

Actua l (H eal) T~~ing Situation 

It refer" to the te2.ching situation which graduates 

p e rform in sec ondary schools after l eaving the College. 

Correlat ion 

It is a St~ti5tic that tells us the degree of 

relationship between two or more variables. It is usuc..l1y 

expressed in terms of a number which can vary from -1 

(perfect negative corre l at ion) to +1 (perfect positive 

correlation ). 

n ot e xist. 

Variable 

Sometimes correlation betwe e n vari ables mc..y 

It is any dimension on which persons , things or scores 

may differ. A variable can be dep~ndent or independent . 

A dependent Vari a ble is a presumed effect, wh e re as an 

independent v a riable is the presumed cause of d ependent 

variable. 

Population 

The term population means a ll the memb ers of O .. 11.y "ell 

defined class of people , event s or objects. 
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Sampling 

The group cf individuals , events, situations or the 

like which will be involved in a study . 

Random Sampling 

It is that method of drawing a sample of a population 

so that eaoh member of the population has an equal chen ce of 

being selected . 

Adequacy 

The Word "H.dequ2.te" is defined in the v a rious 

dictionaries GS follows. 

1. "Sufficient" (The Concise Oxford Dictionary, 1976) 

2 . "enough f or the purpose 9 having the necessary qualities" 

(The Longman of Contemporcry English, 1978) 

3. "Sufficient fo r n specific purpose", (Longman 

Modern English Dictionary, 1968) 

4. "Sufficient for a specific requirement!' . 

(Webester ' s NGW Collegiate Dictionary, 1981) 

5. t'Reasonably Dufficient 't (RandonJ House Dictionary o~ the 

E I , h L 19"2'" ng ~s ",ngu2,ge , <> 

More or less, a ll the dictiona ries define the t erm 

adequate in th e S3me way. Based on the definitions, Ado~~acy 

can be defined LS th e state or quality of being sufficien t 

for a purpose. Gome criteria were used to measure adequ~cy. 

The critGria included:- s imple correlation, multiple 

correlation and responses obtained from gradua tes. 
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Histori<:.<::!..._Background of Kot e be College of Te a c;ler 

Education 

Firs t of ~ll it would b o appropriate to bovo a 

bird's eye-vie", of the historic",l evolution and 

activities of Kotebe College of Teacher Educ a ti on ( which 

will be Gddressed as College henceforth throughout 

this paper) on which th ~ study is based. 

The College which is a two-year diploma o f fe ring 

Institution wa s inc ep ted in 1952 Eth.C . under the 

Co - sponserohip of the present Addis Ababa Universi ty 

(which "'''~G called University Colle ge of Addis /;.b2.onj 

and the Ministry of Education . A few years after tIle 

inc ept i on of the College, UNESCO started giving 

technic ~l ~ssistance . 

Th e e ~:.rlier ob jective of the College was to train 

teach e rs 1:"'or Junior Secondary Schools (grade 7-8;. 

Bas ed on the reutual agreement b e tween th e 

University and the Ministry of Education, the College 

was detached from tIl e University a nd full res pons ibility 

of running i t re st ed on the Ministry of Educ at ion ~ith 

the continuad technical assistance from UNESCO. The 

College ,,,as housed in Addis Ababa Technical Scnool 2.t 

Mexico Squ2. re from 1962 upto 1968 Eth.C . Later 0;" the 

Coll ege was moved to its present site at Kot e be in 1969 . 

Starting from 197 1 Eth.C. the College h as been run 

by the Commission For Higher Education . 

Th o; Colle (,e h".s been up-grading its progr2.lnr.:e to 

meet th e ever inc r0",-s ing d e mand from the Ministry of 

Education for teacl1ers of s econdary schools . 
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To accommodate the tii inistry's request an improvement wac made 

on the objective of the College. Thus, the College trai~s 

teachers not only for junior secondary schools but also 

teachers for secondary schools (grades 9-10). In places 

where there are f."'~cutc shortages of teachers, the gr2.G.v .. c;.te s 

from the Colle ge Gre even assigned to teach in grades 11 and 12. 

From the information gathered from various sources, the 

College has be en making a colossal contribution to t he o e condary 

schools through out Ethiopia by training teache rs in divo:·."sified 

disciplines. These include: - training teachers of Ami1.c.ric, 

English, Mathematics, Hi story, Geography, Biology, Che~istry, 

Physics,- Health Ccnd Phys ical Education, Home Economics, 

Productive Technology etc. 

With regard to the number of graduates from the College , 

there is a marked increase from time to time. For eX2.m~le if 

one looks at the number of graduat es for ten years (196 1: .•. 1974 

Eth.C.), th e range is from 91-667. During the ten year period 

th e total number of graduates reached 2757. These grarlu2.tes 

have been rendering unpnrcll c l service and have been pl~ying 

a major role in minimizing the ever expanding shortage of 

t eachers of secondary schools. 

In the field of profess iona l training, the College is 

very unique ,.hen compared with other Colleges of Teacher 

Educ a tion. It i s lli,ique because it has a consolidated 

training progrnmme which reflects n e w ideas and curre':lt 

developments in teacher education. The points that mal:e it 

unique are as :follovIS. First, the College h as stated its 

objective of trc.ining teachers in behavioral t erms which is 

explained in detail in Chapter F our. 

1 
I 
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Secondly, mic3.."c .... tea.ching sessions 1.;h ich last for a 38t:estc r 

ore for the moot par t supported by Video - tape recordings. 

The se recordings arc very useful visu2.1 evidences for trie 

critique sessions . On top of this, students conduct t~e 

micro - teaching sessions with.Second~ry Sch oo l studento Qnd 

get first hand exper i ence from real s ituations. 

In other Colleges of Teach e r Education, the experience 

of behavioral objec tives is l acking; the micro - teuchina 

sessions are fcir ~ very shor t period; no Video tape 

recordings are <.::vc.ilc .. ble 9 the micr o - teaching sessions C" .. re 

conducted on peer groups and therefore, getting direct 

e xperi ence from secondary schoo l s tudents is lacking. =n 

other words tb.e \.licro-t eaching sess ions are conductec ti'l an 

artificial situation '~hich is of little help to the t=~inee s. 

Moreover~ 1-f~1.en on.e exam ines th e "Handbook For Pr::.ct i cul 

Training Pr ogr2.ffiiYle tl of' the Co ll ege, one comes ac ross many 

useful suggest ions :-_nc:l guidelines ,..,hich grec..tly bene:f i't not 

only the student teachers but also supervisors from the 

College. 

The efforts "-nd activities especially of practic a l 

training, of such B College of Education should be worth 

investigating i n order to make recomm e nda tions towardo t~e 

reinforcement of> the existing programme of' teaching p r : ctice. 
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C:li.PTER TWO 

2. Review of .1e12tee Li tEra tur e 

2.1. ~hD ~ignificanc e of Teaching Practice 

Th e s i gnific ~nce of t eaching pract i ce has b een 

express e d and eml.,>hns i zec: by professors and trainees o:f 

colleges of educ8tion . This i s because the practicum pcriod 

is consid e red cs P!. l aboratory experien ce where prospective 

t each e r s ga i n c.nd deve lop val u a ble skills for t h e teach i ng 

profe s sion. In this connection Cohn and Gnrdne r have t:10 

following to say , 

Hany educ;:,tionists beli e v e tH a t th e 
student ' s school p r act ic e is th e most 
vital p~rt of his professional training, 
Few "ould chal lenge the c ont en ti ons that 
the student ' s p ractice s hould be th e 
focal point of all other traini ng he 
rec eives . It i s on this o ccasi on that 
h e h a s h is first opportunity to put into 
applic c.t ion Gome of the psychol ogy, 
methods a nd princ ipl es h e h as l earn e d 
the oret ic a.lly ••• 

(Co~en and Garner, 196 5 , P .11) 

It i s n ot d i ff icult t o see th a t t e aching prac t i ce is a 

very c rucial per i ed in the life o f the student t e acher . I t 

is crucial becaus e it i s dur i ng this tim e that the ory is 

cons t antly te sted by practice , a nd pr2..ctical nc tiviti es Qre 

constantly vi e ,vecl, revised a nd r e t ested in light of t he sound 

theory to whi ch the student teachers are exposed . Tl'l is 

view has be e n &sserted by Adams a nd Di ckey in th e following 

manner . 
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••• both theo ry [ nd ~ract ice a re 
necessary and i~ t e rdependen t 

e l e ment s in R mod e rn prcgram of 
t each er e duc r; .. tion . Theory wi thout 
ultima te practic ~ l appl i c~tion i s 
e duc ationa l j argorLjI [end p r a ctice 
~ithout sound theory b ehind it 
becom e s emp ty t ime -s erving ac ti v ity •• • 

(Ad a ms and lJickey, 196 5, p . 4 ) 

The significanc e of" t () 8.ch in g pract ice is not only 

ex:?rGs:::;e d by scholars but a l so b y the students who directly 

With regard to the import a nc e of , and th e 

nee·,'. f'o r teaching pra ctic e Ya t es noted th e following in which 

h e ~lso voic e d the r e s ct~.on of students . 

It is g e nerally recogniz e d th a t a n 
import ant part at" a ny programme of 
teach e r educ ~~ion is the 9 rovision 
of opportuni t i es :~'or t h e stud e nt to 
undergo pract ic zl exp8r i eace o f 
t ea ching. I n d e ed many of the stud ents 
th emselves reg~rd this as t h e single 
mo st importan t element in their 
training . (Yates, 19'70 , pp . 6 1-2) 

- ~B t Yates voic ed with :egard to stud e nt s ' positive 

r eaction to th e n eed for tecching p ractice h as also been 

sh~r cd by J . W.Tibble. .. _Iter g::. ther ing information from 

s t u den ts. he came up '41th the ,"ollowing finding. 

Many students Lild ex - s tudents, when asked 
to e v a lu a te their course in a college or 
d e partment of oduc c tion, say tha t th e most 
v a luabl e part of' it was th e pe riod of 
practice in t~e schoo ls. (Tibbl e , 1971,p.100 ) 

Tb. is is true becauc8 the stu dent teachers must be 

s u ff iciently a rmed t"i th ,-:rof'ess i on2c l sk ill s which the y 

c onl' i. d ently put in to ·)1' c.ctice when t h ey g r ad u a t e . 

O thc~wi s e , complexiti es of t o nching ma y cre ate lack of 

c o,.fidence and fee lings of inadequacy in th e minds of the 

pros~ ec tive t each e rs. 
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With regard to the ne 8 d for a nd impo rt vnc e of the t eec~ing 

p r ac tice in t8 ~C ~} er preparat i on no b et t e r comprehensive 

remark can b e quoted than that of Inl o w. He says :-

Br oadly vi3wed ~ t eaching practic e is a 
bridge be t we on 2 cademic tll GOry a nd 
educ C'. tional p r a ctice . Th e functi onal 
opportuni ties the t teaching practice 
affo r d mcke c t uden t teachers more re a dy 
to meet th e demands of an actu a l 
classroom s itua tion of the ir own . 
(Inl oH , 1970 , pp. 1127-30) 

Wben one c..iDcusses t 03.ching practice, the import c:.. .. cc a nd 

the contr ibuti oa o f micr o -teaching must not be ovcr-lo oj:ed. 

Th e concept of l71icI'c - t er-.::ching is e xplained by St ones 2.l1::::~ 

Norris in th e follewing ma nner 

The b us ic princ ipl e s of mi cro - teaching 
are ciQ~l e . ~ s tudent teach e r t e a ches 
a sho rt lesson of a bout fivG nlinut cs ' 
dura ti on to a small number of p u p il s . At 
the end of the l esson the pupils l eave 
and t~e otueent ~iscusses the lesson 
wi t h b. tn supervis o r . After a s h ort 
brea!;: -:.:18 s tudcn t r epGD. t s the Ie s s o n 
wi t h H :-~ i :ff::.' r ent group o f pupils making 
us e of t lle fccdbnck from the s upervis o r 
t o ~ttc~pt t o improve on his previous 
l e s son (S tones end Morri s , 1972 , pp .79-80 ) 

As th e Tl2..rr:e micr o - teach ing suggests, ther e i s a 

s ubst antial recuction i n t h e numb e r of p upi ls anel to p ic 

to be taught9 F_.l..1C. tb.cre is s l so , reducti on in t h e durc..-c i o n 

o f t h e p er i od . Micro-t eaching e liminat es th e comp l ex 

processes of :1.[,~!ld linG n o rmn.l c l asses , especi?~lly for thos e who 

first begin to t ouch . It gradual ly Qcquaints the s tud e ",. t 

teach ers wi th big cl a ss sizes, wider topics and an inez'cased 

time durntion. This tr:ct h <.: s , also , be e n expressod by 

Stones a nd Morris. They sny:-
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r-1icr 0 ~t e; ching goes a f' nr wa y to solving 
s o mG o£ the prcblcms involved in s tuden t 
teaching :racticc . One of th o mo st 
obvious is thc.t the student is pha.sed 
int o r G~l teaching gradl1ally ins t ead o f 
b e inB d rcpped in nt th e deep end as is 
th o c a se ill moot existing situations ••• 

(S tones a n d Ho rri e s, 1972 , p. 8 1) 

Strong supportGrs o f micr o-t eaching, All e n and aye-ill 

pointed out t he import&nce of micro-t eaching as folluws . 

A major ~dvant~gG o f th e micro-tea ching 
clinic for t he b eGinning teacher is tha t 
it equi~s h im 'lith an array of toaching 
51(i1.15 bOf'C!':'6 he assumes instructionnl 
r espons ibility in a school. In oach 
micro-ter.ching 1 8350n the beginner i ls not 
only trying to instruct in somo aspect of 
his 1 i scipl ine , bu t o ls o t o p r ac tice n 
specific tr~ ining skill. A basic premise 
of the ~ ic r0-teaching clinic is tha t 
there ere G~cc i fic te a ching s kills and 
that S 0fna of t! Lese CGn be d e v e lope d in a 
cons t r u ctive t eaching s itua tion. 
( All en cne' .-:(yan , 1969, p . 6 11) 

Micro-teaching , Wl1ich cnn serve 2S a p r e lud e t o a 

block-t eaching sesoicn , is a v e ry effective instrument to 

initiate the studer .. t t '~ ach er t c th o t eaching 2..ctivity , T:'1e 

effectiveness c.nd signif ic GllCe o f micro-teaching hav e 2.J. 00 

be e n pointed out by Borg e t. a l as follows. 

One of th~ f i rst studies on the effe ctiveness 
of lnicro-t eaching , •• wn s carried out to 
e v a l u2..tc t ~".(; S"G2_nford Summer Micr o -Teachi:1g 
Clinic s . The ros carchors :found thu t 
S tanfor d in t erns tra inect by micro-t eaching 
me t ho0S .fo r e i Ght wecks earned sit=;nificantly 
higher r ':'.. tings in te8.ch (~r effectiveness 
than diG 2. contrcl g r o up ,,,ho r ece i,'ed 
separate i nstruction". (Borg et .al, 
1970 , p . 34) 

After expl ~ining that mi cro-teaching required 1 8 00 time 

when comp 2.r r:!d ·;.litl! the time that ''':::'5 required to dei:"l.l -:,:.;:l.th the 

control Group , :3cre 0 t.~1. pointed out o th e r s i gni fic2t~lt 

findings n b out t :J.0 c Ol1.t ribu tion o f mi c ro-t eaching in the 

following manner , 
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Other s i gnifican t findings inc lud e d the 
following: perfo rm a nc e in t h e micro­
teach i i18 s i t u u ti on was a valid p r e dict or 
of subsequ en t performance i n th e class­
room : 89 ?crcent of te a chers r a t e d micro ­
teac~ing a '!quit e valuable e xperi e nc e 'l 

[!nd t tc se in th e micro-teaching g roup 
ma d e s i gnif'ican t g'u ins on several 
spec ific t eaching skills. (Bor g et . ul, 
1970. r . 34) 

Micro-t e2,c!Clil"lG besides b e ing v e ry us eful to s tuc!erAt 

t eachers, has t:~e fo l lowing ~dvantage s o v e r the traditicnal 

me thods of t eacc-wr trc,ining which e mphas ize demonstr." t i cn by 

the teach e r :J.Ilc. obs 0I'vation by the student te a ch e r . 

(1) Immediate f eedb ack is provided with the 
help or the video-t a p es ',hich help the 
student teccher to see his b e h a vior live 
ann i ·,;) :::~ r '? vc sho rt -c omings . 

( 2 ) Th -3 clussroom tencher, the p eer group a nd 
tbe s t udent t eacher wh o conduct e d the 
micrc-teDchina lessen participu t e in the 
e valunting proc03s inst ead of th e single 
indi v iduc.. l. 

(3 ) Student te a chers a r e initia t e d to 
bl ock- te~ ch tng gradual ly. 

Th e re i s nc) c:uGst i on , ther e fo r e , that mi c ro-t e8.ching hos 

a major c ontri but i on teo ",ake to the teaching practic e :or ogrc: mme . 

As a result it mus t be g iven due c onsid e r a tion. 

From what hD.s b een discussed so f a r, it can be s[::fe l y 

conclu ded that it would n o t be exaggerating to say that t~lere 

can be n o college or educ a tion th a t fails to regard t c['.c ;·iing 

practice as im?or t ~nt a nd re levant to pre p a ring prospec tive 

teachers . 

2.2 . On T~e Supervision of Teaching Practic e 

Supervisio n c nn be cons ide r ed as a porion ,.,h e n t ::-.i€ 

stu dent te 2 cher is gui ded , h e lped a nrl e valuat e d in h i s ::·.t ·~empt 

to pu t int o pre.ctic e ,.,h a t he h as l ea rned eluring hi s tr2. ining . 

Since this is t~e peri od of deve l oping a nd enri ching the 
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skills o f tcacI-liJ:lG by the studHnt teache r s , those "'ltD c.ro 

involved in t he sU~0rvisory activity should give aprropI" i 2 te 

guidance , help ~'nc..~ r01evc.:nt feedback. Adams and Dickey !/o in t 

out the rol e ~nd th e responsibility of a supervisor as follo ws. 

It h as been sa i d thRt the purpose of 
student t c~ching is not to tell students 
what t o do but rather help them learn 
'hrh a t the probl ems a r e , to isolate and 
analyze thcsc 9 and t o find solutions ••• 
Thus one of the in itial responsibilities 
which the supervising te a ch e r must 
assume is thst of the cletermin::>. tion of 
th e urc.?s in vih i c h student teachers a re 
in the greates t need o f assistance. 
(Ad8.r.:ls am' Dickey, 1965, p. 40) . 

Supervision ',hich calls for sufficient time and eEergy 

cannot b e effectively- il~ .... ndled by any nne person . To be wore 

o bjective , it is n collective undertaking by the College 

supervisors and the cooperat ing t each ers of the c{)oper~ting 

secondary schools. 

Besides bej.ng a ccllect ive nctivity, supervision cl:ould 

b e conducted by ccmpetent people who devote their time ",n:l 

e nergy to this en,i . This desirable quality must be p ODGc ssed 

by both th e College 3UilGrvisors a nd the coop e r a ting teo-char s . 

Devoid of this c;mclity the e ff' oct ivoness of s upervi si.")ll Hi ll 

be at stake . 

It should be noted thnt the co opernting teachers ~~VG to 

b e " e ll info rm ed Qbout the programm es and activities of' C.le 

Coll ege of Educ c:.t ion in o r de r to give the ne e ded h elp :.1.1c\ 

guidance to th e student teacll e r s . Simil a rly, the Coll ege 

staff memb e rs cne, Gtudent teachers of th e College of ~X:uc2. tion 

have to b e well "cellc.int ed with the programm e a nd activities 

o f th e cooperatine; secondery scho ols . This meons, th Lt r;utual 

und e r standing bot"ean the Collega of Education and th e 

cooperating s ec~~.n("h:ry schools remove o bstac l es, break 



c ommunica t ~on bar riers a nd fac i l it ate conduc ive cond iti on s 

for th e smcoth l'unn i ng of th e t e,,-ching p rac ti ce c:: roC I" '_ mm e . To 

t hi s e n d the Co ll ege s u perviso r s , th e coordinato r of th e teaching 

p r a c ti ce pIogramme as we ll as t h e s tud e nt t eac tlc =~ 3~ould s trive 

hard towards ce\~ enting a n d mu in ta ining an e s tabl iclled b o nd with 

se c o n dary 8c;1..001s . 

The e,, :'-et enc e of c lose r coop e r a ti on i s b eneficial t o both 

Colle ge of Educ a tio n a nd to the coo p e r a ting s econ~ary s choo l ~ . 

Thi s is becc~se t h e coopera ting s e c o nd a ry scho o 1 8 d.cpand on 

th e C o ll eg~ of Education fo r g e tt i n g tra ined and ou alifi e d 

t ea ching stc.:ff' . On t he o t h e r h a n d , th e Co ll ege of j!:duc a tio n 

s e nds traillees fo r t eaching prac tice to coop e rati~g second a ry 

sch oo l s . Gn top of th i s , t h e Co ll ege gets recruits fro m the 

c ooper ating secon d c.ry sch oo l s , whi ch Gre the mc..:Cn [~ource o f 

s upply. 

With regard t o wha t s up e r v i s i on i s a nd the p~rt it pla ys 

Dussault s c ys the fo l lowing . 

Viewe d i n th e pers p e c tiv e of it s t eac h i ng 
f tlDct i on, supervi s i on i s n p r ocess t llr ~U[D 

whi c h t he p r ospe c t i ve t each e r i s hG l ped t o 
ac~uire c o wpe t e n ce which h e n eed s t o ~.ll£il 

s a tisfactor i ly his p r o f ess i on n l dut i es . 
( D'.lssault, 1970 , p . 4) 

It is obv i o u s th a t s up e rvi s i o n i s n v a luab l e inst rum e nt 

for as sesoin g the stud e nt t each e r s ' we a k a nd stro~~ ~ o ints in 

teachin g ~nd the r eby supe r v i so r s recomm e nd r Gmedieo to 

overcome th8 s h or t comings . 

2 . 3. en E-yc. l ua ting TeClching Pr act ic e 

Eva l r.2.t i on \·Jhi ch i s o n e aspec t o f s up e rvi s i ('.j.· .. is 

co nc e rn ed v.1i th r ~ ting' t J lG per f orma n ce o f t h o 5 tUQG!:. t 

t each e r s in teach i ng p r act i ce . 
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Despit6 the complexity of problems not e d 1 3 cCllnection 

with the se lection of criteria for evalua ting t e~ching, there 

is a gener2.1 consensu s on what has t o be included. i n the 

evaluati on fo rmat . Hany scholars who produc e d f'.;) rT E~ ts share 

the same v iews '-lith Nea l who n oted the followin G o bservation: 

••• the objectives o f student teaching 
which are co mmon to most teaching fields 
",nd which 'vill b e concern e d wi thin your 
e v a luu tion include thos e de a ling with 
personal t r &its a nd personal growth, 
clZ'o.3sroom mnnagm e nt,m eth ods of instructic.1':' 9 
oubj ec t-mutt e r prepara tion, relati on with 
shl dents ••• (Neal, 1960, p. 148) 

Ve ry I Gngthy d i scussions c a n be made , a nd seversl books 

can be quoted on teaching pra ctic e , s upervi sion a n d 

evaluati on in the r e lated lit e r a tur e r e view. Ncvort:':leless , 

such an ef£ort would add n othing new to the &lrccdy 

expressed views in this th os i.s but only repeat t h e s a me 

thing in d i fferen t saying s. 

FinnllY 9 an at t c;,mpt was made to includ e th G cond ition of 

Many t eachin~ pr~cticc in Ethiopia in the litera ture review. 

librarie s i n the UniV8rsity (K e nne rly, Gradue. t a Studies , 

Institut e of Language studies, Education Ros ear c;, Centre, 

Institut e of E thiopian Studies e tc.) and th e library o f the 

Ministry of Er1ucE'.t i o n 'W e re v i s ited t o coll e ct ini'o::'iIJa tiol1 on 

th e tenctL ing p r nc tice at tertiary l eve l in Ethio? i c . luthough 

every possible e ff ort was made by the writ er of t his thesis to 

r ef l e ct the c ond ition of teaching pra ctice in ~thiopi~, th e 

unava il ab i lity o f we ll documented information at the time of 

the study ~.nd th o ina ccessibility o f the document s , if th e re­

are a ny, made the inclusion practically imposs i ble . 
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CHAPTER THREE 

3. Proc ed u res ~nd Methods of Data Collection 

3. 1. 

3.2. 

Procedures 

The study started at the College in 1975 :'!:th,C. 

During this per i od seven months were s p ent in 

observing micro-teaching, conducting interviews and 

collecting ell relevant information reg~rding the 

teaching practice programme. Moreover, one month 

was spent in observing block-teaching by stud ent 

teachers in some selected cooperat ing secondary 

schools in h ddis Ababa. In the same ye cl. l" questionnaire 

was administered t o graduates in English fro m the 

College. 1977 was spent in consolidating the d a ta 

and in writing the thesis. 

Wethods of Data Collection 

Various methods were u sed for collecting relevant 

ch.i. ta. '.!'he rationale of using t h e varim.:s me thods 

was cl ear because depending on a sing l e me thod may 

not be enough to elicit the necessary i!'llcrmntion. 

The methods employed include:- questionnaire , 

interview, student teachers' performance check list , 

and statistical analysis. 

Qu est ionnaire 

J'.. series of basic questions vJere selec t ed 

for the ques t ionnaire to 8'a ther ;.'elev an t 

information from graduates in ~nglish from 

the Co ll ege . A two-part questionnaire , 

containing a total of 28 questi ons was 

administered to 79 graduates. 
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Part one , de a lt wi'th person a l informa tion on gr~dustes . Part 

two, c onsist e d of 18 questions which dealt with IDs.tt ers related 

t o teaching pra c tj_c e Dnd the application of the oxper iences 

gained frO'.'l it. 

Part t wo contained 15 open-ended questions ane 3 closed­

e nded quest i ons . Questions 26-28, which were clc)Ge-ended , 

were empl oyed to collGct addit ional information reg~rding 

teaching practice, act u a l teaching si tuation 8 n ri sugges tions 

for improving the existing teaching p ractice prcb'ramme . 

Th e ques tionna ire was d i stribute d to graduc;.t8 s ".~~.10 

attended the 1976 Et.C. Unive rsity S umm e r In-ServicG '· rogramme. 

The In-S8rvice Programm e wets ch o sen becaus e it wns th e most 

opportune ITIOment to meet a l a r ge gathering of graduate s who 

have served from 2-5 years. These gradua t es h elve :.C'resh 

memories aboht the teaching practice a nd its imp ortance. 

Secondly, t hore was a VGry strong possibility of gett ing 

represe n t atives f r om n lmos t al l th e Admini s tr a t ive ~egions 

of Ethiop i c. . Thirdly, choosing s uch a an occaoicn wns 

considered as n oaGns of minimizing the drnwb acl:s that the 

return of quest ionna ire e nt n il if they were s ent iJY mei l. 

This a l so .sc- vcs t im e , e ff o rt and expens e th2.t "Ho",lld have b een 

incurred if th e writer of the th es i s h a d gone out to the 

various Adm i nistrntive Regions. 

Th e inform8..tion which was obtained from the respondents 

was tabul a ted a nd percentages were comput ed for ench n nd 

e very question. 

First t hG overage for the v Gry good wes c ompared with 

thGt of' thG vGry poor. Then · the aggrega t e results fer v e ry 

good and cood wore compared with the aggregate results f o r 

poor and very poor . 
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.508 i 003 , th e mo s t pertinent questions 

20 , 21 , 2 2 a nd 25) th ", t focus on the a deq ... ,.'lc y of the 

t et~ch ing prac tice programme a nd t h e actuc.l tC2, ch ing 

s i tuut i ons were closely exam i ned. 

2 tt empts we re mnd e to qua ntify t h e out-comes of the 

open-ended questions ( i . e . 26 - 28 ) 

For the qUGstionn aire a nd the summ~ry cf all 

the respons es refer to Appendices I\. and B re s pectively 

on pp . I~ 1 - 56 

Int erview .. -'.-~-- .-

Besides verbal intervi e w, writt e n int 0I'vi0~ wDS 

present ed t o the stnff members of the 2nglish 

De~~rtmcnt o f th e College . The int er-v i c';·, c.;ues t i ons 

focused on matters relat e d to t ea ching pr ac tice and 

i ts ~~d cqU8..cy. , .lthough ther e we re 10 q ues 'o ions , some 

of t h e quest i ons generated other ques ti 0~S tha t led 

t n _ lengthy disoussion . 

Tho outcome of' the int ervi e w ,''us f· o_~.10~·ICd by 

discussions. For ques tions used during t ile interview 

r efor to App endix C . on p . 57 

Student T eachers ' Performanc e Checklist 

Th e "vTriter o b s crved both micro-teach i n g 2..ud the 

b lock-t eaching sessions . During th e micr c -t ea ch ing , 

stil:3en t t Bc c hers were obse rve d while th 0Y ~~Ter e 

tenching s e oondary schoo l students . Th o t0~oh and 

oriti q u o sessions • were clos e ly observed. 
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Howeve r, it wns only during th e bl ock-t e8chin~ sessions , 

which wer e condu cted of f the campus, that th e stu dent te a chers' 

performanc e check-list was us ed . Th e r eason for using the 

check-list was to fin d out the adequacy of the evalu ation 

instrument of th e Col l ege . As a Performance checklist , the 

Stanford Competence Apprais a l Guide, reprint ed by stones and 

Morris, was used . Hc wever, a v e ry slight modifi cn~ion was 

made t c le c:.ve out such p o ints as "constructive par ti cipa tion 

in Community Affa irs" which th e students o f the College don't 

perform. The rating S cal es ~veak 1, Below averc..ge 2 , 1..v e rage 

3, Strong h , and Superior 5 we r e ma intaine d with the 

e xceptions o f 2,3,4 a nd 7 which carry 10, 15, 15, ' .• nd 10 

!JOints resp ec ti vely. "Outst a nding" 6 and truly Zxc p tional 7 

were dropped b ecaus o they don't appe a r in th e Colleg e 

e valuati on inst rumen t. 

Using systematic snmpling more than one-thirc~. of' 

randomly selcc t Ga Engl ish g r a duates of 1976 E th . C . -,;ere 

evaluated by th e writ e r. Each stud ent wns observed a t le a st 

twic e during t he t eaching practice sessions. 

Bas ed on t he Perfo rm a nce Checklist , l e t ter gr,~des were 

given t o the obse r ved student tenchers . Thes e g r ::::de s we re 

compnred wi th the gr2.d es given to th e same s tud0i"lt teach e rs 

by the Col l ege supervisors. Simple correlation C'vnnlys is was 

made to find out the rel a tionship between the t wo sepa r a te 

grades. Fo r th e Performanc e Checklist of The Collc0e nnd th e 

one used by the wr iter r e f e r to App e ndic es D and ~ r e spec tively 

on pp. 53 - 59 

He r e , it mus t b e not ed that in the u se of c o~rela tion, 

it can be "<l id that correlation exists when tHO v "-riab l es 

v ary t ogether directly or inverse l y . If the movements o f 

the two v~r i ables are in the same dire ction, the relationship 

i s direct a n d posi tive . 
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0:::1 the othe r h n ncl, ,,,hen th o movem e nts o f :~:.c two 

v ariab l es n r c in o pposite dir o cti ons, the co rrelation 

i s sn id to b e nega tive or inverse. 

The vc-Iu e s of the lett e r grades ,,, e r E. computed 

QIld int lo r p retod . Tbe oonv e rsion of the lott e r grades 

by the writer of the thesis as well a s t ha t of the 

Coll e ge wa s the same and as follows . 

L = 4 po ints 

B = 3 p o ints 

C = 2 po ints 

D = p oints 

Ii' = 0 

k Comp u t er ~a s us e d in computing th e sim~ l e co rrelation. 

a ul tip le Corrclation 

Thi s s t a tistic c o mpares the rcl a tionsll ip 

between mor~ than two vari a bl e s . On e d ej.)endent 

v c:.ri2. b le ,.,hicb. is th e r e sult of the t e.":'..ci:! i nf; prectice 

we.s cl 'm:o;:cr ed ,,,i th th e r esult s of six i!ld e})cndent 

v c:r i 2.b l e s ",h ich included : - He thod of T foaciling 

Engl ish, 14riting In English, English Lun [OuL~ge Skills, 

Lit e r a tur e , Intro ducti o n t o Linguistics ;ln rl 

F0un d n tion o f Educ a tion . 

The d a t a for t h e multiple correlati on ",a s oo t a ined from 

the rec o r ds o f th e 1974 Eth.C . gra dua t e s in Eng lisr • • 

Thc r e sul t of' the 1974 graduat e s was ch osen e.a n sample 

because i t wa s t he t ime that the Co llege pro duc ed a 

cons o lidatod h2.nd book "hich mainly d e als with t e a ching 

practic e . The ho ok is ent itled "Ha n d book F o r ::> r c,cti c a l 

Training Pr oGramm e , 1974". 
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Otherwise, the result of any ye a r start ing fr Gm lS71 Eth.C. 

could have been vGlu nble f or testing thc s trenc;'th c.nd 

directi on of rolationship between te a ching practice and 

other cou rses . 

Th e lettGr g r ades which '.Jere obta ined fr om the l .... cco rds 

f er th e whcle populat i on were c onvert e d int o :figure::; fe r 

the conven i ence of calculation . Th e value of eacl'l le tt e r 

g rade is simjlar to the on e used by the Coll ege . 

1. = 4 po ints 

B .- J po ints 

C -- 2 po i nts 

D = 1 po int 

F = 0 

A computer was used t o compute the multipl e corr01at ion. 

The results 'i0re analyzed a nd in terpreted by the v:.. ... i ter .. 
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CHi: r?'S:~ It'GUR --.-. 

.?.:j;::_l::.'d::...=i.:;n",g",s,,-A=n;,;;d"-,D::...:::i..::s-,,-c~"':§> _~ i o_"'_.l. ~ 

L~ o 1. .rtes ults of TJ:?e ;:~.uGs i onnairc 

the 

a nd 

The reS l)OY1S eS of' 79 graduates wh o filled out 

q u es ionn2.ire Here tall i e d :flar each ques t ion 
- VI-

fo r a ll tho al ternatives f.r q u estion s 11-25 ---. 
"'hich generally refe r to the applicability of some 

courses on t each i ng 9 rac tic e , the usefulness of 

micro teaching Bn d blockt eaching and th e ir 

app licability en a r eal teaching s ituation, the 

usefulness of' audio - v i s u a l aid, the adequac y 

of the teac~ing pr2ct ice p rogramme . Wh e n the 

r esults were ez~rcssed in percentage , the fo llowing 

was found as E~o~n in Table'. For th e q u es tions 

a nd how each ~ueGt ion i s comput ed refer Appendic6S 

A and B r espective ly on lop . 41 - 56. · 

'Teble 1 

~e311its of q ll esti.onna ire 

o~ I Fair Poor Very Po or Tota l 
o 9& % 9h % 
. 3 10 .1 , 1.3 1 - 98 . 7 
, 6 _L?~-!..2 3.8 - 96 .2 

": r"' 1. 3 - 97.5 
27.9 15. 2 5. 1 97 .6 

- -1 7 . 7 6.3 1.3 98.7 
. ' 5 . 1 2 . 5 - 100 =J :4 . 17.7 _ 1 • J - 97.5 
. 2 12.7 6.3 - 91j. .9 
• Ti- 16 .5 2.5 1.3 96 .3 

I· ~_.5 3:8 - 95 · , . 5- 6.3 1.3 - 98 . 8 
S 19 1. 3 1. 3 98.8 

.1f 12 . 7 2.5 - 93 .6 .---1-;':-;- -- -
97 . 6 . 6 22.8 - 1.3 

t-":. ", 1 2 • 7 - -- 98 .7 

• 3 16 3.3 0.7 97.3 
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For questions 11-25 l~h Gn th e t o t?,l a verage ('.:.' :i.."'e sponses 

u nder v e ry good (which was J4%) "as compared 'li th the to t o l 

average of rBSpOn3..3S unrler very po o r (which WQS C. '7%) , i t 

was fn un d out that the resu l t for v ery good ""as 3ignif ic ant l y 

h igh. 

Be side s , when the nGgregnte averages :for very go od a n d 

gctd (which were J4 + 4. 3 = 77 .3%) we re compared with th e 

aggregate lavcrc.ge s o f po o r a nd very poor ( which,·rcc,- e 

3 . 3 + 0 . 7 = 4% ) , the result :for ve r y good was still 

s i gni :f i c 8.nt.ly v ary high. 

On top ~ ~ tlles 0 , t h e re s ults of q u est i ons 2~ , 2 1 , 2 2 , a n d 

25 - wh ich s'Pacificnlly foc u sed on the relevance , L(cq u acy 

a n d appl i c ab ility of t h e teaching p r act i ce experi enc e - were 

carefully ex£mined, The res u lts are s h own in Tc.ble 2 be l ow . 

Ta ble 2 

Re s ults of Qu es ti onna ir e 

.-
Ques . Vary Good Go od Fair Poo r Ver' y po or Total 
No . __ .i2... % % % .i! ._._ ')'0 

20 ~J 49 . 4 16 . 5 J. 8 95 
2 1 4f. .6 4 5. 6 6 . J 1. 3 
22 43 19 1-, J 1 )....! . 2._ ._ - . _ --
25 ~~ II 3 1. 6 12 .7 -. _ _ ::1_~ !-____ . 

-, 

.' .. 3. __ 
-- 98 . 8 

98 .8 .. 
98 .7 

~verage 29 . 9 42 . 4 1) . 8 1. 6 ~ - 97. 8 ) .', 
...!..~ 

For quest i on s 20 , 21, 22 and 25 , wh en th e t ot,'.]. c. v crage 

und er very Good ( wh ich ",as 39 . 99b ) 1;as compar er! ·"",t::' t h e 

tot e l avc::'~_G c. of th e responses under very p oor ( -,.,:!.ich was 

0 . 3% ), t :'1C rcsul t for v e ry go od was sign if i c a ntl y ~:i gh , 

Like wi se , lor th e .... a me q u estioas , when t h e oggrcG"bc e.ve r ages 

:for v ery g'cod a nd good ( whi ch were 39 . 9 + 42 . 4 = ""' . 3~1) 

were comp~ro~ liith the aggregate averages for poor :nd v ery 

poor ( whiCh were 1 . 6 + 0 . 3 = 1. 9%), the result r ,' ·!G2.1o d t h at 

the agg rc t,;':,.tc ave r age f u r v ery good and good ·was s i['nif i cantly 

very h i Gh . 
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The responses which were quantified for opcn- cnc.e d 

quest ions 26 , 27 Dnd 28 yield ed the following results . 

For question 26 , those who said that the t ee cil ing 

practic e programm e i s adequate \vere 55% , wher eas , those who 

said it is not a.deq u ate account e d :for 19%0 The :"''''GC'.scn given 

for th e inadequacy we s that the teaching practice per iod 

was s h ort. 

For question 27 , th e suggestion given for improving the 

teaching p ractice ~criod a cc ount e d for 22%_ Oth e r sugges tions 

account ed le r 28% _ The s uggest ions included: - t~'le J"lee d for 

adequate supervisi on ond feedback fr o m some Coll ece supervisors 

a nd coopera ting t eachers , giving more emph asis t o the micro ­

teaching sess i ons, ne ed for an equipped 1 2.ngu ago 18..boratory , 

g iving student t eacher s adequate skills in the pre~arction of 

teaching a i d s etc . The percent ages were l ow bec <..: .. use many 

graduat es d id not fill out some of the questions. 

F o r q u es ti on 28 9 which asks for th e experience c f 

teaching English beyond grade 10 , those who s n i d t~,ey did n ot 

teach. beyond g rad e 10 account ed for 38%, whil e those who 

sa id yes we re 41~{ . Those who taught beyo~d grade 10, 

considere~ the exper i ence as foll o ws: - it was B chellenge ; 

it gave us c. valuable a nd exciting experience; it VIa s a burd e n 

on the teache r espec i al ly during l esson preparati on; the 

problems ""_"0 compounded because of the weak l anguaGe 

background o f sec onda ry schoo l stud en t s; short age of books 

and covorin~ ~oo many topics within a very shore t iwe e tc. 

Discussions 

From the i' indincs , a ll the r esults o f the 'lu ent ionneire 

strongly conrirm th e 2de q uncy of the teaching pr~ctlce 

programme in prepar ing t each ors of English for secondary 

schools. 
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Th ,,,,,, results which HeJ:'e test i f' i e d by the graduates are valid 

and r eliable, because no o~e i s i n a better p os it i on to 

t a s tif'y t il.an the graduates who we:r'e imm e rs e d in the teaching 

practic e programme and vit; o C.re totally engaged in the 

t eac~ing profession . 

Therefore, t here 1:1 :'. 5 :10 reason to support that the 

t eac~ling practice programme nas not a chieve d its objectives 

i ~ t h e I)reparation of tea c he='s . 

4. 2 . Cutcome of The I nterview 

The following 2Te the ac c oun ts of the int erview 

by the staff me'--ber s of the En glish Departm e nt of 

t he College . Because q uantification o f the responses 

',dES difficult , the responses ' .. 'e r e paraph rased . 

For q u est ions 1 and 2 , the objectives wer e confirm ed 

~s b eing utta in&~le . T)-,e stoff r eason e d out t hat 

s inc e th e ob j ectives arc stated in b e h avioral terms , 

they are observo.blo End meas ur a bl e . The staff believe 

that they a re obsarvAb l e from t h e performances of the 

student teachers , ~nd they are meas urabl e with th e 

he lp o f tests ~,nd ,,~ !}signments . 

For question 3 , a !.roblem was raised with regard 

to the language b;:,c:<groulld of the student teachers . 

It was sta t ed t ~12t students com e f rom the secondary 

scho o l s \,i th weak !.c.ngu ag·e background. It was confirr.1e d 

however , th a t their 1 "ngu Gge skills gradually improve 

d uring the ir st ay in the Col lege . 

For q u estion 4, the importance Bnd e ffectivene ss 

of the Micro-t eachine sessions, i n im pr oving teach ing 

sk i 11 s , "Tere 5 trcs Ged by s taf'f members who h ave d iree t 

involvement a nd who h evB und e r tak e n t h e r esponsibility 

to co nduct the sessions . 
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The sGssio ns "rare considered as a prelurte to the block­

teaching sessions, because micro-teaching sessi ons prepare 

students to b e fully confident when they go out to the 

secondary schools fer teaching practiceD 

With regard to the benefit that th e student teachers 

gain from the block-teaching sessions , the gain W~G 

consiriered as valuable. The sessions are seen as :final 

stages for refining the teaching skills of the student 

teach e rE . The sessions are a lso seen as a testing ground 

for applying the skills which are gained in a smalle~' scale 

to a larger End wider scale . 

In connection to the block - teaching some prob l oms 

were rais2d. These includ ed : the s h ort duration of the 

bl o ck - teaching sessions (i. o . one month), 35 mj.ilutes period 

in some schools and 40 minut es in oth ers created problems in 

covering the lesson p lans by t118 student teacher; t~a weak 

laneuage bE.ckgl'ound of the students of the secondal"''Y schools. 

It was pointed out, the eff ects of the problems a re strongly 

felt by student t oachers and supervisors . 

The exp eriences gained from the micro - te :::,cl1ing sessions 

and the block - teaching sessions a r e considered adequate . 

The r easen I'or their adequacy \,[1S judged from the 

performances of the students who have been attending the 

College a t various times . 

AlthouGh gett ing feedback from graduates '.,<13 seen ns 

invaluabl e for improving the teaching practi ce probr~mmc 

by the staff, such feedback they said was lacking due to 

the non - existence of communication between the College 

and the graduates . 
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FinellY9 th e adequacy of the teaching practice proBramlne 

in preparinG teachers of English fur se condary schools was 

confirmed by all tho staff members. 

Discussi ons 

The statements made on beha vioral objectives are valid, 

because behc:.vior~l ob j ectives are u seful instrum Gl1.ts for 

evaluating the performance of students. Tangible and concrete 

results c an be achieved by observing and measuring the 

performanc e of the students. Regarding the signif'icance of 

behavioral objectives Plowman po in ts out the f o lJ. :nrin g . 

Behavio r al ob j ect ives offe r a practical 
appreach to the improve ment of teaching 
and learninc . Teachers benerit by havin~ 
measurable and observable objectives th2.t 
ar c us e Pul in prescribing learning 
experiencos a nd in eva luating pupil 
~r0cr e ss . Students benef'it by making 
exact l.y wh"t is expected of them in 
8.. c C? uirin{~ knowledgQ and skills ••• 
( P lowman, ~97 1, p. XXI) 

He sti ll goes on e l nborating the imp ortance of 

behavioral object ives as follows . 

The fc.rmulation of behavioral objectiveo 
is on im?ort nnt aspect of all areas of 
educntioanl planning; 6urrilculum develop",ent; 
cour- st.:, unit, and l esson p lanning, sel Gction 
c· f instructional materials; choice of' 
t 8Clcnin.s methods o r strategies; and 
~)rel)a r8. tiOD or selcc tion of tas ts r elev8.:Llt 
to the objectiv e of instruction. 
Objectives of this type contnin measurable 
o r ob servable indices of performance 
(:nowman, 1971, p . XXIII) 

There is no [(round, thcref'ore to reject the 

attainability of the objectives sta ted for the couraes . 

For object ives o f the Colleae taken as a sample r8~er 

to Appendix F. pp . 61 
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Th e micro - to,·:ching a nd t h e block - teachinG ,;ess ions 

we r e obsorve~ by the writ er of' this thesis . Th e sessions 

we re benefic ial because they gave stud ents an expe~ience of 

teaching ~nd also h e lpe d them improve th e ir te aching skills . 

Marked improv ements we re scen in the a r eas of clacsroom 

managment, p r eparat i on of' less on plans, techniques of 

teaching ancl 11 SC cf' evnlu ating instruments e tc . 

In orde r t o ge t field fe ed b ack from g raduates th~ 

o pening of a co mmur:. icntion ch annel b ecomes imp e r c.tive . Such 

a channel benefits not only t h e Colleee in improving its 

progr2mm e but also bennfit s graduat es in ge tting i nforma tion 

regnrdin~ new i deas and d e v e l o pm ent in the are~s of 

teacher Cduc0tion . 

Th e discussions that the int erv i e \v question.s generat ed 

we r e very valuable to cath e r r e l evant informa ti on with regard 

to t e ach i ng Fractice . 

Th e informati on io/hich was obta ined from th e i r...terview 

supplements the results obtained fr om th e qUGstionn2..irc . 

The r esults o bt 2. ined by using th e v a ri ou s mctheds 9f study 

are v ery t:.se:ful for I1'€aching 8 c onc lusio n and for me.kin g 

r cco mmendc..t i ons . 

4.3 . Re3ult~ of Comput a ti on For the Student Teachers ' 

Perfcrmunce Check List 

In Table 3 below X indicat e s the g r ad0s obtained 

fr eD the College record for th e 1976 graduates in 

EnSl i sh . ' Y ' ind ic o. te s the grades eiven by t he 

writ er to t h e some graduat es . 
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Tab l e 3 

Grades From Th e Colles:e ", Grad es From Th e Wr i te r Y "' 

! 

I Case No . >: y 

I "---
6 6 I 2 6 I 

4 , 

I 3 8 8 
II I I 6 

5 ~ 4 
6 4 II 

7 4 6 
8 II 4 

9 II ~ 

10 II I I 

1 1 ~ 6 
12 6 6 
13 4 2 
1~ 8 6 

15 6 6 
16 6 8 

17 I I 4 
18 II 6 

19 4 4 
20 6 8 
2 1 6 6 
22 ~ 4 

23 ~ 4 
24 8 8 

25 4 2 
26 I I 4 

27 6 4 
28 4 6 
29 4 4 
30 6 4 
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The comput er r esult f e r t a bl e 3 wer e a s f~o llow8 " 

Mean S t nnd p'l'd Corr e l a ti on Comput ed 
De via ti o n Coefficient T v a lu e 

5 . 00000 1. 36 458 0 . 616 86 4.1471 7 

According t o th e c o r re lati on co e ffi c ient (0.62) t he r esult 

showed signi f ic a nt pos itiv e r e l a ti on s hip. 

Be s i dos , wh e n th e computed T valu e ( L~ .1 5) waG compar e n 

with th e t c bl e value ( 2 . 76) which wa s obtDined f r om t h e 

statisticcl tcbl e , th e c omp ut e d T value wa s st ~t i cti c ally 

signific 'J.n t c t 99% c onfid e nc e l e v e l . This suppo r ts t h e 

result o f the c o rr e l a tion co e ffici e nt . 

It i s poss ibl e to cnnrirm th n t th e r e sult is t h e sa me 

if e ith€ r ~ e thcd is used. Th e r e f o r e , th e ins trumen t o f 

e valua tion of t he Co ll e g e is a rlc q u a t e . 

4. 11. ::tasul ts cf' Com;out a ti on f o r Nul t ipl e Corre l 2._t_:!:.':'E: 

Cas e 

1 

2 

3 
4 

5 

6 

X l i i1c'1icates th e d e p e nd e n t v a ri a bl e , wherea s 

x 2 ' x
3

' x 4 ' x
5

' x6 and x
7 

indi ca te the inde?eLeent 

vnri 8.b l es . 

Tabl e I, 

Computati on of Gra d e s f o r The or e tical Cou rse s 

And Teaching Pra ctice 

No . X 1 X 2 X~ 

4 6 6 

4 6 6 

6 , 8 6 

8 6 6 

4 4 6 

I 6 6 6 

I 

XII Xs 

9 , 6 
I 

9 6 

9 6 

9 12 

3 6 

6 9 

I X6 

6 

6 

6 

6 

8 

6 

, 
I 
I 
I 
I 
i 

_ X
7 

8 

8 

8 
o 
u 



eontinued 

1 
Ca.se No . Xl X2 T - r 

7 q 6 

8 4 6 

9 6 6 

10 6 8 

1 1 4 6 

12 4 4 

13 I. I- J 6 

14 4 6 

15 4 6 

16 6 6 

17 I, 6 , 
18 6 6 

19 6 6 

20 8 8 

21 4 6 

22 4 6 

23 4 4 

2'-1 6 4 

25 4 6 

26 6 6 

I I I 27 8 I 8 I 
28 6 , 6 

29 4 8 

30 8 8 

3 1 8 8 

32 6 I, 

33 8 q 

34 I. 4 

35 6 4 

36 8 8 

37 4 6 

38 q 6 

X, X4 

6 I 
3 

3 3 

3 6 

6 9 
6 6 

6 3 
6 3 
6 3 
6 3 
6 9 
6 3 
6 9 
6 3 
6 9 
6 6 

6 6 

6 6 

6 3 
6 6 

6 i 6 

6 12 

6 12 

J 3 
6 9 
6 9 

6 9 
6 9 
6 3 
6 9 

9 12 

6 3 

I 6 6 
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X5 

6 

6 

9 

9 
6 

6 

6 

3 
6 

6 

6 

6 

6 

6 

6 

6 

6 

6 

6 

3 
! 

3 
6 

3 

9 

9 

9 

6 

6 

9 

6 

6 

9 

X6 

4 
q 

I, 

6 

6 

8 

4 
I, 

6 

6 

6 

8 

4 

8 

6 

6 
I, 

6 

4 

4 

2 

6 

4 

8 

6 

6 

6 

4 

8 

6 

6 

6 

--r -;-;1 
-yl 

I , 

6 

8 

6 

6 

8 

6 

8 

8 

6 
n 
Co 

6 

8 

4 

8 

6 

8 

8 

6 

6 

6 

8 

8 

6 

6 

8 

6 

3 

6 

8 
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Continuer1 

I Caso ·~'TO . I X X2 X
1 

X4 x x 
1 5 6 , -+ 

39 I., , 4 6 I J 3 I I· 

~o 6 I I, 6 I 9 12 6 

41 8 8 I 9 6 6 6 
I 

~2 II 6 6 9 9 " 0 8 

43 4 6 6 3 6 6 6 

~h 1-1 6 6 6 6 2 8 

L~ 5 4 6 6 6 12 6 8 

46 h I, J 3 6 I, 6 

1f7 4 I, 3 6 9 6 !.' 

I,e 6 6 6 6 3 6 

I! 9 8 8 9 9 9 6 6 

50 4 6 9 6 6 6 

51 4 6 6 3 3 6 6 

52 I, 6 6 6 6 6 8 

53 8 6 9 12 6 2 r 
o 

51.1 6 6 6 12 9 2 

55 4 4 6 6 9 6 8 

56 6 6 9 6 6 6 6 

57 
/ 6 6 6 6 e " 

58 4 4 6 6 6 8 

59 c 6 9 9 6 2 " 

The ComEuter Result for Ta ble 4 

wore as follows 

Vari a bl e I"icH.n Standa rd Corre l a tion 
No . De viation Coefficient l;.Va lue 

2 5 . 86 1141 1. 279211 0 .44589 2 . 58973 

3 6 . 10169 1. 36071 0.38558 1 . 68820 

4 6 . 50847 2 . 8489 1 0 . 65813 1, . 6 1615 

5 6 . 6 1017 2 .14167 0.1992 1 J .56924 

6 5 . 49 152 1.6014 3 0.04701; a . 7686 1 

7 6 .915 25 1.30368 0 .1 6039 -1.1;119 15 

01 .. . ,0 
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Hultipl e Correlation = 0 .73047 
standard Error of Estimate = 1. 096 73 
F Value •.. 9.91496 

,ihen the resul t of Xl was compared Hi th th e r es ul '''l of X
2

, 

X
3

, X4 , X
5

, X6 and X
7 

a ll th e r e lationships we r e ·,}oa itive . 

When taken indi v i d u a lly, except th e T Values of' 2 . :;9 Gnd 4. 62 , 
the re s t, each b y i tse l f didn 't explain much about the level 

of associa tion that exist e d betwee n the de pendent ~nd 

ind epend ent v 2 riables. However, the comput ed T v~lue o f 2.59 
was si eni :ficont ct 951h level , and the computed T vB.Iue of 

4.62 " as (",ven sign i ficant at 99% level. This mCU:t.1S thn t 

each b y itself can explr; in the l eve l of associatioD. between 

the d ependent and independent var i a bl es . 

1Vhereas , ,,'hen al l the independent variables "lore taken 

together cumulatively , th e result of the multiple corre l at i on 

"hich was 0 . 73 was pos itive and signif i cant at 9510 ex;, l aining 

(R2 = 0 . 5339) or 53 .39% the vari ation observed in the 

dependent v a ria ble. 

Mor e o vor , th e lowness of th e standard error of es timat e 

a nd the results of the tab l e of residuals and the 

s i gnificance of th e F v8 1ue s trongly support the resul t of 

multipl e corre l ation "hich is hi gh. 

r e f e r to ~?pendix G, on pp. 62 - 63 . 

For Ta bl e af · .. .. esid u n ls 
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CHAPTER FIVE 

5. Co nc l u s i on And Recommendations 

5. 1 • Ccmclusi on -------
This f ina l Chapter dr.""s its conclusi o n and recommendations 

from the f~nd ings r eviewed earlier in the th e sis. By using 

every conc eivable method , th e follow i ng results WOTe obtained. 

The outcome of the questionna ire was highly significant in 

s upporting t hc a dequa cy of the teaching practic e programme. 

In the same w nY 9 th e findin g of the int e rview W2.G o it;','Ilificant. 

Moreover, the s imp l e corre lati on showed th e exist enc e of 

strone r e l ut i onship b et ween the two instrum e nts of Gva lua tion. 

On top of t~ese , the multipl e correla ti on conf irmed the 

e xist e nc e of relatienship b etween th e the oret ical c~ur s es and 

the t eaching prac tic e . 

All th e results obtained by e mploying different mothods 

were in favor of th o j,dequacy of the Teachin g Pract ic e 

Programm e In Preparing Tea ch ers of English For Go condary 

Schools. Ther e fore, ther e wa s n o convincing evidence and 

ground t o re fute th e adequacy of th e te a ching p rac ti ce 

programme. 

Hec ommendations 

In the world which has been revo lutionized by the 

ad vanc es o f sc ience :"!.nd t e chnol ogy, changes a r e t2J:ing place 

in e v ery f i e ld very rapidly. One o f the fields \Ii-dch has 

been affected by the change s is th e teacher educ~tion 

progr a mm e . To cope with such change , the content nnd me th od 

o f teacher educati on must b e subjectod t o rigorc us a nd 

constant appraisal. It ,;as in li ght of the above xact that 

the f o ll owi ng recommendations wer e made. 
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Th e impcrtance of micr o -t eaching h as been str~oGed on 

several occas i ons by lnany scholars. The u se of '.'ieleo tape 

recordin~c is considered as part and parcel of t~6 mj.cro-teaching . 

This is b ecu-usc th e r ocorrling s make the t eaching 3c:.JS :l Cns more 

concrete . ESI; ecially, the critique sess i on can be supported 

by visual evidence . Th e recordings can also be useful 

sources of r ei'e r ence for those who attend the cellege a t 

various timos ", 

The College has a lready go t the video tnpe recorder , but 

du e to a mincr technical p r oblem th e equ ipm en t i s not e mploye d 

during th e micre-teaching at present. Due t o the invnluable 

services it renders to both student teachers a n d to the staff 

me mbers who conduct the micro-teaching, the Coll ege 

Administration shoul d make every possible effort in reviving 

th e function of the equipm e nt. 

Equally important is the possess i on of a l a n e;uc.ge 

l a b oratory in the Co l lege . The neeel of' having c. 18.::J.guage 

laboratory hus been strongly fe lt by the s tud ents 2.nd th e 

staff members of the Department of English . ii. l though 

instn lling ~ nd mDintaining a language lab o r atory is very co st ly , 

the cost i s insicnificant when compared with it s ccm.tr ibuti on 

towards improving the language p r of i c i e n cy of th e stUdents. 

The contribution has d irect relevance to th e t eaching practice, 

bec a use l a ck of profici ency hinders the smooth prosress o f the 

programmE.: • 

S inc e Engl i sh serves as a medium of communi cation and as 

a medium of instruction in th e secondary schools, t;'le EnG'lish 

t each er mu s t have a reas onable knowledBe of a n d profic i e ncy 

of English. To this end th e cont ribution of the l£nguage 

laboratory is unyuostionnble. 
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Hay es roints out the 13.sefulness of the Inngaage Inboratory 

in the following mnnner. 

1 ... l[~nguage laborntory is a classroom 
o r other area containing electronic and 
mGchanical equipment designed and 
arranged to make foreign language 
lea rning more effective than is 
usually possible without it. (Hayes, 
1968, p. 1) 

Stack ,"lso states the importance of the language 

laboratory as fol lows: 

The most important a.dvance in language 
teaching efficiency is the laneuage 
labor~tory. (Stack, 1971, p. J) 

Since an acceptable standard of proficicnc)" end 

reasonabl e st2:udard in the language skills are I2..cilitated 

wi th the heIr' of the Language laboratory, the l ab,"r~_ tory is 

an asse t rat~cr than a liability to the College. Cne of the 

possibili tics of' possessing a language laboratory will be 

gearing UNESCO's technical nssistnncc tow~rds this cnd. 

Bosides 9 Graduates feel that their skill in uu~i o-visual 

aids preparation was deficient. Since audiovisual &ids are 

very ess ential in the transmission of concepts ""hich cannot 

be easily explained with words, arming the students of the 

College Hi th th e skills of preparing teaching ai,~s ,-,hich are 

not very c os tlysuc~ as pictures, sentence stripsp flashcards 

etc. must be seriously considered. Other'\visG p gra.:::luates will 

be forced to resort to the us c o f Amharic most of the time 

when they t each English. 

In connection with the durati o n of the teaching 

practico session, which is for one month at thE: mDrnent, the 

College mus t f ine out 'ways 8.nc1 means where by it C:::::.l'l be 

lengthened by one more month. The l onger the toac;"ling 

practice scssiorJ. the better for getting mc/r e supervision arid 

feedback which Qid to improve the teaching skill" of" the 
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student te~chers further. One possible wa y of extend ing th e 

dura tion of th e teaching prac tice programme would be e ll o c a ting 

4 credit h "ur ,; frr me thod o loGY instea d of 6 crecj i t hours. 

This would Cive mere tim e for the teaching pructic c . 

Since mere practical work b e nefits student teac~ers, the 

need to ex t en d th e durati on of the teaching pract~ce period 

becom e s imperative . 

Reg?.rding supervision and evaluation relevant po ints can 

be raised . Every student t eacher must be supervised and 

e valua t ed by a t l eas t two or thre e different s u pervisors. 

Thi s minimizes t he bias which other,,,ise woul d be pceQter if 

one superv i sor DIone t a kes the responsibility of supervision 

a no evaluaticn . 

Moreover , many c ooperating teachers s eem to fo rge t th e 

resp o n s ibili t y vested in th e m as supervisors. Scmc o f them 

c c,nsider the t eaching pract ice sess i o n as U vuc Aticn 2 nd are 

not even bothered about or int e r es ted in the activitie s of 

the student teachers. Thi s trend is n o t a h ealthy att itude 

a nd mus t be corr e ct ed soon. The College Coordinato r o f th o 

teaching practice programme a nd th e Co llege Admini str a tion 

hav e t o stro:::i{(h ten out th e problem by consulting Hith th e 

cooperating te a chers a nd Direct o r s o f coop e r at inG sec ondary 

schools . I f this i s done th e student teache rs c ~n ge t bett e r 

g uidanc e E'_nd supervision . 

The Supervision sessions must b e strengthena~ by preparing 

short s em i nnrs o r ,., o rkshops ,.,h ere th e weak and t :1G 8 tr0ng 

p o int s cf ~nch s tud e nt t each e r a re discussed. Tilic serv e s 

as an o cc as ion , fo r sharing e xp e ri e nc es a mon g stuGent 

teacher s . 
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Finally! tilere is a neeel for opening a two-Hay 

communication between graduates from the College 2~nC! the 

staff memb Grs of the Department of English. Such 

communicati on can facilitate not only to upgrade o;le teaching 

practice programme but also help graduates to be U?-to-e1ate 

with new ideas and current methods of teaching En€;lish. In 

the absenc e of other media (i,e. Jour~als, periodicals, 

professional organizations which hold confer ences, seminars, 

workshops) the only source of information for graduntes left 

open is to keep in touch with the College they attended. 

contact will greatly help graduates to acquaint themselves 

with new developments in the field of subject a rea 2,nd 

teacher education in general. In connection with tb.is , 

Johnston obscrv &d the following. 

The days when D. teacher would be conside!"ed 
to have acquireci c, bank o f knowledge which 
he WQ~ld find adequate to sustain him 
thrcugh his professional life have gone 
i: .... ' rever. :Kno wlcdge is burstine on. the 
consciousness of the world at an 
unprecedented rat-c, and to keep pace with 
ne Y

,.; r:.rowth is •.. an undeniable challenge 
to the teacher. (Johnston,1971,p.l0) 

Such 

In the best interest of the teaching profession, there 

should be c, two-way communica tion be tween grac1uc tea and the 

College since bo th <equally benef'it from such communic c tion. 

Besides , nc Coll ege o f education that trains teachers 

can afford to leave its te aching prac tice programiO,o 

unexo.minoc1 c_nd unapprais ed . As a r esult, this recom~endation 

will contribute some useful suggestions towards appraising 

the programme of the College. 

The recommendations given above in no way contradict 

with the conclusion. They are f orwarded to reinforce the 

existing Teaching Practice Programme further. 
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Appe ndix A 

Sl.,-}enticnnaire '1'0 Be Fill ccl Out By Gr aduateD..2:E 

Engl~ sh From Ko teb e College Of Teache r Edu caticn 

Th e ~urpose of this ques tionna ire is to collect 

relevC'.nt information regarding "The Adequac y of The English 

Teaching Pra ctice Programme In Preparing Teach ers Cf English 

For S e c on dary Schools ." In light of y our tra ining 2nd 

e xper i ence c..s n teacher of' Eng lish, your genuine Vi€n.ls , 

r espons es a n d comm ents a r e v ery helpful t o the success ful 

completion of this study. 

Part Ono :- Personal Informat i on 

Instructions: - a ) For questions "hich h ave choices, ma rk 

a tick C\f~?') insid e the box t hat 

indic a t es your c h o ic e . 

b) J.l'or questions which require ... ·rritin[;;· 

fill in t h e relevant inform~tion in th e 

spaces provided. 

1 • S e x:- Male 

Female / ---7 

2 . Graduated from Ko t e b e College of 

Teacher Educ at i on in 19 

J. Plac e of assignment when f C;" f' irst 

graduated from tho College 

Admini s tra tive Regi on ( "·- -'-1 .o.l...L..!- 0 Hager) 

schc ol. 
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4. Present p l o.ce of work ___________ _ 

Region 

Administrative 

Awraja 

school. 

5. Total number o f years of service in toachinG' ,<;nglish 

6. 

7. 

8, 

sinco you graduated from the College •. years. 

Level of school you taught when you first graduated 

from the College 

a) Elementary School L===7 
b ) Junior High School L===7 
c) Secondary School L===7 
c. ) Comprehensive High School C==7 

Level "f the school in which you teach at present 

a) Elementary School 

b) Juni or High School L===7 
c) Sec onda ry Scho ol L===7 
d ) Ccmp r'ehens i ve High School L===7 

( , 
Grade level thnt you taught in your major 2.r eE_ \l.e. 

English) ,.,hen you first graduated from the Co ll ege 

a ) Grade 7 L==7 
b) Grade 8 L==7 
c) Gr2.de 9 L==7 
d) Grade 10 L==7 
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9. Grade level that you teach in your ma j or are2. ( . 
\1. . e, 

English) nt present . 

a) Grade 7 1::7 
b) Grade 8 1::7 
c) Grode 9 L:7 
d) Grade 10 L:7 
e) .1":..bOV8 grade 10 1.::7 

10. Your present status, 

a) Teacher of English 

b) Unit Leade r 

c) Assistant Director of School 1::7 
d) Director of school 1::7 
e) Any other duty 1.::7 

Part Two:- On Natters Related To Teaching Practic_o_ tend 

The }~ctual Teaching Situation 

Instructions:-

a) 1,11 questions refor to the English TeFlching Fractice 

Programme and its applicntion to the actual 

t8~ching situation. 

b) For questions 11 - 25, five scaled choiccs a re 

given , Show your rating of each questi0n by 

markinG a tick / vi ins id e the b ox thai; indicates 

ycur choice. 

c) For open ended ques tions, write very briel" c"tnd 

relevant comments in the spaces provided, If 

n e o essary use the back of the page, 
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11. 'The applicability of the General Methodol ogy ccurs e that 

y o u h a ve taken on the t ea chin g practice pro g r a mme is 

a ) Very Good L==7 
b) Good C=7 
0) Fair C=7 
d) Poor L==7 
e) Very Poor L=7 

12. The api:> lic a bility o f th e Educational Psychology course 

that you h a v e taken on th e teaching practic e p r cgr a mm e 

is 

a ) Very Good L==7 
b) Good L=7 
c) Fair L==7 
d) Po o r L==7 
e) Very Poo r L==7 

13. The apDlic &bility o f the micro-t eaching experience on 

th e t eeching practice programm e is 

a) Very Good L==7 
b ) Gcod C=7 

, 
c J F a ir L==7 
el) F o or L==7 
e) Very Poor L=7 



14. The useful l ness of th e skil l s ga i ned f r om til" Aud i o -

Vi suetl course for t h e t eaching p r act i ce progr2..f:1me is 

\ <l, Very Goo d C=7 
b) Goo d L==7 

\ 
cJ li"ai r L=7 
el) P oo r C=7 

, 
Ver y Po or L==7 e ) 

15., Th e usefu l n ess o f t h e exper i e n ce ga ine d from ULe 

feedb~ck during t h e mi c r o - teaching fo r the teaching 

pr a c t i ce p r ogr a mm e i s 

0.) Vary Good L==7 
b) GGod L==7 
c) Fa i r C=7 
(1) Poor L==7 
e) Very Poo r C=7 

16, Th e cC'ntr i b u t i on of t h e d e mon st r a ti on l essolw by y our 

Eng l ish teach er in improving y our t eaching ski ll s On 

Engli~3h i s 

a ) Very Goo d L==7 
b ) Good L=7 
c) Fa i r L==7 
cl) Poor C=7 
e) Very Poor L==7 
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17. The usef'u l ness of' the experience that you gained f'ro m 

your classmates during t h e mi cro-t eaching l essons in 

improving y our t e oching ski lls in En gli s h is 

a) Very Go od L==7 
b) Good L==7 
c) Fair L==7 
d) Poo r C=7 

\ e) Very Poor L==7 

18, The relevance of the f eedback that you gained :f r om 

your College supervisor( s ) as a us eful moanQ of 

im proving your teaching skill s in English is 

a) V8ry Go od L==7 
b) Good L==7 
c) Fair L==7 
0) P a or L==7 
e) Vcry Poor L==7 

19 . Th o r ·: lev2nce of t h e feedback that you gainec fre m 

t h e coopcratirlg teacher (s) as a useful meano o f 

imp r oving yeu teaching skills in Eng lish is 

a ) Very Good L==7 
b) Go od L==7 
c) Fair L==7 
dJ Peor L==7 
e) Vary Poor C=7 
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20. The aI~;:licabil ity cf t h e skills that you g',eir:ed from 

the micro - teaching lesson on the actual teaching 

situation is 

a) Very Goo d C=7 
b) Gooel L=7 
c) Fair L==7 
el) Poor L==7 
0 ) Ve r y Poor C=7 

21. The ~,plicability of the skill s tha t you g~ined from 

t h o tCEching practice programm e on the actu~l teaching 

situ ation is 

a) Very Good L==7 
b) Good C=7 
c) Fair L==7 
el) Pear C=7 
e) Very Po o r L==7 

22. The c_dequacy of the teaching practic e pro g r ::.mmo in arming 

th e trainees with th e nec essary skills in te~c~ing 

Engl i sh is 

a) Very Good L==7 
b) Good L==7 
c) Fa ir C=7 
d) Poor L==7 
e) Very Poor C=7 
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23. ThE> u 8Gi'ulness of' th o evaluating Inst r ument used 

during the practice teaching progrnmm c for the ac tual 

teach ing situation i s 

a ) Very Good L==7 
b) Good L=7 
c) Fair L==7 
d) Poor L==7 
e ) Very Poor L==Z 

24. The adeq uacy of the teaching practic e durati on f'c·r h e lping 

trainees gE in u seful experi e n ce for the actu::!.l te8ching 

situation i s 

a ) '/e ry Good L==7 
b) Good C=7 
c) Fnir Z==7 
d) Poo r L=:7 
e) Very Poor C=7 

25. The usefuln ess of the cumulative experienco - t;':::w ined 

from Engl ish teaching p ractic e p rogr a mme for the 

prospective t eacher o f English is 

a) Very Go od C=7 
b) Good C=7 
c) Fair L==7 
d) Poor C=7 
e) Very P oo r L==7 
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Appendix A 

Q£en Ended Quest ions 

26. In you r .o pinion, do you think th a t til e Engl ish Teaohing 

Practice Programm e is Adequate in Preparing Prospective 

Teachers of EnGlish? Give r easons 

--- --------------_. 

----.---
27. Ma k e suggest i ons for impro v ing the ex i st ing ~nglish 

Teaching Fractice Programm e 

--.--------------------

- -----.--------------------- ,,------
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Appe ndix A 

28. I s t here a n y oc c a si on wh ereb y y ou we r e callod up on t o 

t each classes abov e g r ade 10 ? If your answer is 

yes 9 what are some of y our e x per i e n ces ? 

- -.- -------------------.--.--
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i.pp endix B 

Tabul a ted lec u lto of the Questionnaire and their 

Computation . 

It should be noted that the total percentage f or each 

question for questions 11-25 is a little l ess t :,an ;00% 

b ecause some questions we r e not filled out by all the 

r es pondents . 

Question 1. Male 96 .2% Female 3 .8% Tot a l 100% 

Ques t. 3 

plac e of 

Ass i g nm ent 

wh en y ou 

first 

g raduated 

~ ________________________ ~ __ ~c~o~m_p_u __ t_a_t_l_·.on % I 
r-------------------+-~---------.. _ =~.81 

~ 

18 100 79 x 

79 x 100 
- -.- . -. 

79 x 100 

8 
100 79 x _=i-

5. 1 

10 . 1 
, 

79 x 100 

9 100 79 x 

7 100 79 x 

2 100 79 x 

1 100 79 x 

I 5 . 1 

---i -I 1 .4 

8 . 9 { 2 .5 
--

1.3 

5 x 100 79 6 .3 _. 
5 x 100 79 6 .3 

-1 100 79 x 1.3 
.- - . -. 

79 x 100 

3 x 100 79 
3 x 100 79 

To tal 

~l 
5. 1 

3.8 

3.8 

_I 98 .9 



Ques ti on 4 

Present 

pla c e of 

work 

.. 52 

J;.ppen d i x B 

h.dl1~ inistrativ e H.e 'ion Com Jutati oll. °0 

L 15 
Shoa 79 x 100 19. 

I 
-------- 1 ----~ 

Keffa 79 x 100 1.3 

i Harrarge {9 x 100 1 3 . 8 , 

r------G-O-j-a-m----------+-~i~9-X---10-0---'EB. 8 .9 

Gondar 1 100 " .3 79 x 

f- . ____ "I_o_l_l_e_g_a _____ +.....!787'9'--x __ 1_0_0 _ _ J 1 O . 1 I 
1'7 0110 _6_ x 100 ~ 7 6 

r---------~--------+_~~~9-------- , • 
Ars i 79 x 100 I 2 .5 

1- --
f-----s-i-d-a-m-o------I--_76-_-X--1-0-0--·-r 7.6 
r-__________________ +_~7~9------- __+----~ 

Gnmu Gofu ~- x 100 I 3 .8 
_____________________ ~~~7~9----------~ __ ---~ 

7
1
9 x 100 ! 1.3 I 

Bale 

Illuba bur 

r-_____ T_i_g_r_a_y _______ +-_7~1~x-1-0-0-__ ~ 
Eritrea 79 x 100 I 3 . 8 

j,ddis Ab a ba 
7
1-

9
9 x 100 ! :~4 .1 

~--------------~----------------------_r~~---------1------~ 
I--_T_o_t_a_l _____ .l?~ 

.-
Question 5 Ye a rs 

Number of 1 2 -
years of 

3 - 4 
service f--- - . 

,. 
::> 

Above 5 

Computation 

I 15 100 
79 

x 

30 
79 

x 100 

13 x 100 
79 
2 1 

100 
79 

x 

Total 

% 
- - --~ 

19 

38 

16. Lr 

26 . <_ 

1 O OS~ 

I 
1 
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Appendix B 

S inc e there was 3 lot of o v e rlapping (th e s a me te2ch e r 

may teach i n juni o r seconn ary and in secondary School ) in 

the responses for question 6, 7 and 8 percentages were too 

much inflat c~ (ov e r 100~) . 

questions were l ef t out. 

So , the computation for thes e 

question 10 Status Computati on it 

Your pre s ent English teacher 79 100 100~ 79 x 

Sta tus Unit Leader 2 100 2 .5 79 x 
-

}i.. SS t . Dire ct or 1 100 1.3 79 x J 
Direct or -- I --

-~ --
Other -- L --
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Appendix B 

Qu;sti~~: --c-- Very go;d--···r- Good -_. Fair ~--"I--'-~:or--' '''[;:~y po-:-' ~ ____ ._ . .. _ o __ ~_ __. _. ______ " __ • • _ 0. _ .. ' .•.••• __ ~ 
. 34 c1. 35 44 '" 8 c1. 1 . 

I 11 __ 19 x 100 = 43~'. ____ - x 100 = .3" .12_:>: 100 = 10 .1 1' .12..:>:'-:00 =-2.:: 
20 36 17 -<I 3 

22 rei 37 "'" . 17 . c1 , 1 . 
~':-- .. -179 x 100 = :~':':::-W9 x 100 = 46 . 0io_~_'i3'-:: .~OO = ~:_51' _-11.9.':~ .. ~00 = 1. 3 

I q c1. • 30 Q,- ' 22 .., , 12 
~_. 179 x 100 =.2~.:.~~_ ' 'j9 x 100 = _~._'_1.9_::'_100 = 27 . '11' 19._: _~00 _= 15_ 

2t c' 34, 1 ~ '" 5 6 
~~._ I r x 100 = 3~~~:~ __ 'i9 x 100 = 43;, .B ... x 100 = 17 .7,:_ .J.3...~~00 ~. 

~ 6 ___ ij " "'" " 6~.:'%.._. H" ,00 " ".61> ~ 00 " 5. " ~.: "'0 - , 
23 39 . 14 1 

_~_. __ .13. x 100 = 2y •• l~_I-J.2..X 100 = 49 . 4% :1] __ ~ l00-=-17.:~~ ... J9 __ : .. 1_~0 = 2: 
. 8 +~9 6 '" 31 ~ r 10 ., 5 .' 

1. ___ . __ .b'3 x 100 = 3 .!~~.. "i9 x 100 = 39 . c/o ..... -19. x 100 = 12 .~~_ 7.9_}: .:00 = 0 

: 21 r 6c:' • 39 c1. ; 13 6 ., 1 2 
_~ ____ J.J2 x 100 = ~o.: :~ .. J.1.9. x 100 = 49 .4/'~.19_':"':'00 = 1 . 5/' . __ i. .7.9_.": .100 = 2 

20 : 20 00 25 3"" 1 39 00 '9 4' : 13 00 6 5-1 i 11 00 3 : 79 x 1 = • 'fo " Ei x 1 = 'T • t· ; 79 x 1 = 1 • P i 79 x 1 = __ ' _ .. ~. -- --I __ --. _ ____ _ _ 

-+ , 
. --i-.--.~-----
,A ,4 
i~ _/1t.X.:OO ~5 . 1% 
~ 1 --
i. ' - xl 00 - 1 3'" - • p 

.5i~ -----
l% 
- ---.-

1'/0 
--1---

5" . 1 • i' hoX100 =1.3';~ __ , .7 ______ _ 

f!f,1 , 
. iJ ' , 
___ .1... 
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r~C;:~i~~" IV~ry good =~~_:~! GOOd ___ J~~-=:.air --------~~.= __ :-;o-;-_=~f_~ery ~O~l 
_._2~ _ _ 1~? x 100 ~~5 ._6: n~ x 100 = 45.6~ If.~ ,~~~ = 6~~ __ ~9 Xu~OO =-~~:~ .. l---__ _ 

27 - 34 . 15 1. 1 
22 ~9 x 100 = 34 . 2% 1'79 x 100 = 43» 179 x 100 = 19P 79 x 100 = 1. 3% , 79Y.100=1.3% 

--- -- I -.---- !...-. ---+--··.u·-----t- .. --·---·----+·----
. - 25 1 l 37 , ,10 " 2 "' ! 

___ ~-_ .. _ 179 x 100 = ~1.~~~:79 x 100 = 4
6

. 8) ' ___ ,1 ~_~_1~ _1~.7/O __ ~ 79_,:100 = 2.5r . . ---.-'=-----1 
122 "136 6"' 18 0 QA' 1 ~A . __ ~.u~ , "'" .. ~7!" . 7'l ' '00 • 45. " I" " 0 • 22'''' _1. ____ ~ ___ ... 7'F'OQ.,.3, 

___ 2~ .. 179 x 1O~-..:=~:- .4% I~ x 100 = 31 . 6%_;J~. ~ 100 = 12 '~!J __ ___ ~ _____ , _ _ -_, _ __ _ 
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~es~lts o f close - e nded Questions 

Quest i ons 26 44 100 = 55% Yes l 79 x 

15 
79 x 100 = 19% No I 

27 17 
79 x 100 = 229f l o n ger ' ~ :"-_:""' (. ti on 

22 I 

79 x 100 = 28% Vari o:31 ... .l L,ccounted fo r 

I 
~--- ---

28 30 
79 x 100 = 3 8% No 

32 100 41 % Yes 79 x = 

I 
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J.ppendix C 

Intorview Qllestions 

The questions wer e presented to the staff members o f the 

Department of English of Kotebe College of Tecoher 

Eduoation. 

1. Are objeotives stcted for the courses that students take 

attain2.ble in relation to facilities aJld time c.vc.ilabl e ? 

2. Are the objec tives for micro - t eaching Bnd block-teaching 

attainable ? 

J. Are there problems that students encounter in following 

the courses offered by the Department of Englist ? 

4. Are micro - t~aching sessions effective for ?rcparing 

students for t eaching? 

5. Do student teachers benefit from the block - teac~ing 

sessions ? 

6. ,';ha t c·,re the problems that stud en t teachers encounter 

during block - teaching ? 

7. Do student tec.chers get adequate s up ervision 0 ne'. feedback 

during bl ock - teaching ? 

8. ~re experiences gained fro m micro - teaching and 

block - teaching appl ic able to a renl situation ~ 

9. Do you thi.nk that the teaching practice is adeq1..!ute in 

preparing teache rs of English for Secondary Schools ? 

10. Do you get field feedback from graduates r eg~rding the 

application of skills they gained from the Collage to 

a reul teaching situation? 
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" ", 

S TDTJ;J:tn T:C:.CHER ' S EVALUATION SHEET 

Student T eacher ' s Name : 

De p e rtmen t 

School: 

Bubj e c t Taugh t; 

Topic o f LeBson: 

P e r s onali t y 

Us e of Voice 
Comma nd of Lnngu aae ~. 
Clas s Mar...c:.~emen t 
He l a t ions~L_:i:.2- ,·: i til student s 

Th o '!:<:=' <;;'C:1 i ng 

Pr e para ti.c D. -L.es son Plan 
Pr es e n t'::l ~j::..?.!.:::-C12_ri ty o f Ex p o sition 
F ac tual ~.~':. ~~:E' a c y.. 
Effecti vc~ Usc of' the Chalk-board --

Date: 

Gr ade 

, , 
1 
1 
1 

-T~' IJI41 
±l~t' j'-WH ii 2 

.. ~ .. 

.. I·X 

J 4 -1 J 4 .. 

.- _ d __ 

5 ) 15 r 20 
4 
J 
.~ 

" j- . 

"t .. ·, 
0' 1 1 15 u .. 

8 '/' 10 
( -

8 10 .. . 
Appli cati~':!._of Di fferent Teaching T e chn i q u es :2 

. _, i -~. ~ 

_l ~ • 
4 " 5 L .. 

~rupil s Pa:r't ic i p £1 t ion 
Effe c t i ve Use cf Teaching . 
Summary -F ee d Back 

Supervi sor ' s Co mmont :­
a) S t rong Po i n t s 

b) ,!leak Po in ts 

,lid Ma t e ri a l s 

T o t a l 

c ) S u ggested Reco mm e n da ti o n s 

-
, 2 - · 1- .. , 2 - i --~'''J ., 2 

2 b;f:~ 
-!--J 

(C 

4 5 4 5 
~. 5 4 5 

?7 100 

-------_._----- ------ --_._ . -----
S u perv i sor ' s Nam e S i g n a t ure __ _____ _ 
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Append ix E 

Student Tec.chers ' Performance Check List. 

Name of 3tudcnt Te ucher 

S ubject ObGerved 

Gracie Taught 

Duration of Period 

H~[ l­

r-----:--------+-l1 :: ~ I t: o ~ 0 

I 
I 
I 

I 

1; C1 C'.rity of Aims in Behavioral I 
Terms 1 I 

2. ;,p p ropriateness of aims 1 ,' 

1 I 

4. 301ec tion of Content i1 I 
3. Organization of the Lesson 

0 

! 
2 I 2 , 

:l t~ , , ,- , 
I , 

5 . Selection of materi als ~ I 
~=:==-':::~=="-------t-+ ':'-i-

1 6 . Beginning of the lesson I 

I Clarity of pres e ntation 7 . 

2 I 

! 
, .. I , 

8 . Pacing of the lesson 1 I 
11~: ~~~:~gP:::i~~:::~on & attention 11,! ,i 

1 'I " . TeC'.ch e r-pupil rapport " I r-----tl 1--'" ~valuation '; 2 . Vnriety of evalu ative procedures!, i 
! !~ --

, .. I 
! ., 
I 

~. ~ 
~', 

r , c 
! 

-I 

(J) ~ 
;,- .p 

.:;! w 

3 4 

3 4 

3 
, 

4 , 
J 4 , 
3 4 

3 I.j 

3 4 

3 4 

3 l~ 

J 4 

3 4 

3 4 

r-

~ 
0 ,,, 
~ 
(!) 
p, 

J5 

5 
10_ 

15 
15 

5 

5 
10 

I 
5 

5 

5 

.5 

5 

I 13. Ef:f"ctiveness in school staff 11 I 
I" 1

1
,. relntionship I ,I I,. JJJ 
~ Concern for the total scho o l 

J pro g rc.mme 1 ~J.:j 3 I 4 5 

Profession .< 
, 

3 4 5 

Name of S~~ 8rvisor 

Signature 

Date 

NOTE: Taken From 1'oGching Prnctice Pro blems and ~GrG :-ectives 

by E Stones a nd S. Morris , 1972 P. 254 - 5 . 
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l.ppendix F 

JE A. Sampl ,? Course Objectives of the Department o f ,.,;nflish of 

Kotebe College of Teacher Education 

1. English Language Teaching Methods -

Eng. 131 - 132 (3~3 Cr. Hours ) At the end of this 

Course the student should be a ble to 

State the aims of teaching English in Eth i opia , a nd 

the objectives of teaching English in Ethio'oicn High 

Schools 

Apply the main methods and techniques of t e c:c:-. ing 

languc'g e skills .~. ~. 

Select ["nd grade lessons on any languuge it e ms . 

Prep are a l nnguage lesson plan 

Pre p are a nd use teach ing-aids and games relev;,;.~.nt to 

the ;!-ENE s e ries 

PreI~2tr e a rc.3.s onable langu8.ge tes t 

••• Comment on the ENE bo oks 4 - 7 

2. Writing in English - Eng 221 - 222 (3 - 3 Cr . 2 0urs ) 

At the end o f the course the stud ent should be able to 

I dentify tc p ic sentences in paragraphs 

Write suitable to p ic sentences 

Write coherent paragraph s 

H'rite f :s irl y abort essa.ys (d escriptive , narrative 

an d argument a tive essays). 

JE ENE _ Eng lish For New Ethiop i a 
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~· .. ppend ix F 

* B. Sampl0 .Q:::<urse Ob j ec tive g i von by Department c:f 

!,od81,,~ic"l Science T o ,cell S tud e nts o f tho y ol.lege 

1 . Student Teeching - Ed . 242 ( 2 Cr. Hours) 

Th e s t udent te8cher should be ab l e to 

recall and app ly the skills h e h a s l earn t in teaching 

El u:nit 

prepare G ds ily le s son plan, visual aids 2nd conduct 

a cl2.sS ... 
Evaluate t he achievements of his students 

2 . Psych :;l~)gy 01' ~Iuman Development and Le3rning Psy. 111 

( 2 Cr . =,~our s) The st udent must b e able to 

* 

CorrGctly jude'" children ano youth at various "'ge 

le'.rels 

Give information a b o ut the most effective educnt i onal 

messures to be tnken at v erious a b e l evels 

Lis t important methods of' investigation of' s tUt~ent 

person".l i ty 

Disti~lgu i sh strength and weakness of pedgQ}:.:;ic2_1 [.nd 

psycno12 Gical g uidance th a t teachers give to student s 

Intcr~ret dat~ on regularities of l earnina precess 

in t ho clnssroom. 

The Sample Objectives are t aken from the CataJ. or,ue of 
Kotebe College of Teacher Education 1 975 - 1977 (S . C .) 
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.~ppendix G 

T&ble o f {esiduals for Multiple Correl3tio~ 

! Case No . +y Value 

1 • 4 . 00000 
I 2 . 1 ~· .ooooo 

3 . 6 , 00000 

5 , -

6 . 
7, 

8 , -

9 . -

10.-

1 1 . -

12 , 

13 , 

14. 

15, 

16, 

17, 

18 . 

19 ,-

20 . -

2 1 , -

22 ,-

23 , 

24. 

25 . 

26 . 

27 • 

28 . 

29 . 

30 . 

3.00000 

4 . 00000 

6 . 000!)0 

1J . OOOOO 

I .. . 00000 

6 . ()OOOC 

6 . 00(lCO 

!~ . 00000 

'! .00000 

4 , 00000 

I , , 00000 

1+ . 00000 

:5 . 00000 

4 . 00000 

G.ooooo 
5 . 00000 

8 . 00000 

11.- . 0 0 000 

;._ • (JOOOO 

1:. . 00000 

5.00000 

4 . 0 0 000 
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