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Several methods were employed to investigate into The
Adecuacy of The Teaching Fractice Programme In Preparing
Teachers of English For Seccondary Schools., The findings
clearly indicated that the way the students are prepared is
adecuate:- there is correlation between theoretical subjects
and tihie teaching practice; and the instrument of evaluating
the student teachers during the teaching practice session is

also =z=dequate,

From the results obtazined, it was concluded that the
Teaciring Practice Programme of Kotebe College of Teacher
Educztion Is Adequate In Freparing Teachers of English For

Secondery Schools,

Zecommendations were made in the areas of:- the duration
of the teaching practice, supervision, micro-teaching,
preparation of teaching sids, setting language laboratory,
and the role of the Cooperating teachers. The recommendations
were mzde towards dimproving and reinforcing the existing

teaching practice programme,
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The Teaching Practice Frogramme of Kotebe College of Teacher

- Educetion:- An Investigation Into Its Adequacy In Preparing

Teachers of English For Cecondary Schools,

Chapter One

1 Introduction

L closer look into the prcgramme of the College shows that
the trzining programme is classified into two major parts, The
first part emphasizes tlhe subject matter competence of the
trainees, Here, the traineces are expected to have mastery of
the content of the instructional programme, The knowledge and
concepts gained from the content of the instructional programme

are passed to the trainees in the form of verbal abstractions,

The second part focuses on and emphasizes classroom skillis,
thrat is the teaching act itself. These skills are very
essential for any one who wants to become a teacher and works
effectively., There is no doubt that student teaching is the

major training component in teacher preparation,

In the subsequent discussions throughout this paper, the
main focus and dwelling will be made on part two of the teacher

education programme,

1.1, Statement of the Problem

This study is designed to asses the Adequacy of
The Teaching Practice Programme of the College with
special reference to the Teaching Practice Programme
of English,
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Significance of the Study

This study is very significant for waking a critical
assessment and analysis of the English Teaching Practice
¥rogramme and thereby forewarding recommendations for

improving it further,

Since the training and qualification of teachers is
one of the contribtuting factors for the quality of
education, the study assists the effort of the Ministry
of Education which is currently assessing the quality of

Education in Etkiopia,

Moreover, the findings of this study may generate
interest, and serve as a stepping stone to others who
have the intention to study the College's activities

that haven't been covered in this paper,

Finally, although the findings are considered to be
valuable, the study doesn't claim to be exhaustive by

all means,

Limits of The Study

The vastness cof the topic and the diversity of its
connections with cther courses necessitated that some
limits be placed on the study. Accordingly, the study
is limited to the investigation of the English Teaching
Fractice Programme, Particularly, the study focuses on
students' professional competence which refers to their
behavior in the classroom, their ability to plan lessons,
ability to use specific teaching techniques, ability to
prepare appropriate teaching aids, ability to prepare

tests and evaluate students of the secondary schools,



The limit, however, doesn't prevent giving wmarginal
attention at best to a number of important subjects
closely related to the teaching practice programme, Such
subjects included:-~ Language skills, Subject Methodology,

Foundation of Education, Literature and Linguistics etc,

1.4, Definition of Terms Used In This Paper

The definitions of the terms were compiled from the
various books on Teaching Practice, Behavioral Objectives

and Statistics, The terms are relevant and applicable

to this study,

Tezacnner Education Programme

It is the total College Programme required for preparing
prospgective teachers, The Programme encompasses courses in

subject areas, related pedagogical studies, methodology and

teaching practice,

Teacning Practice
It is a period of supervised teaching of a subject for a

specified period of time in a cooperating secondary school,

It involves demonstration, observation, planning and
preparation of lesson plans, simulated and real teaching,
supervision and evaluation, Some scholars give it the name of
"practice teaching", and others call it "student teaching,"”
Although there are differences in nomenclature, all the names
convey the same concept and their contenits are also the same,
Therefore, they can be interchangeably used., Teaching
Practice has two main compenent phases, They are micro=--
Teaching and block = tcaching., The former is conducted at the

College campus, while the latter is performed in the cooperating

secondary schools,



Student Teacher

g

A $tudent in College of Teacher Education assigned to
teach a specified subject for a period of time in the cooperating

secondary school during the teaching practice,

College Supervisor

A faculty member or subject area teacher of the College
of Teacher Education who undertakes the responsibility of
supervising, giving advice and feedback, He also grades the

student teachers assigned to him,

Coordinator of Teaching Practice

A faculty member of the College of Teacher Educaticn who
organizes ond coordinates the total programme of the teaching
practice, He alsc assighs student teachers to the selected

secondary schools,

Evaluation

It is the methed of judging the performance of the student
teachers. It nlso inquires into the worth of any instructional

programme,

In the book entitied "Improving Educational Assessment"
by Beatty; evaluation is defined as "the provision of
informgtion through formal means, such as criteria, mecsurement
and statistics to provide rational bases for making judgements

veo" (Beatty, 1969, P. 53)

Cooperating Teacher

A classroom subject teacher, in the secondary schools,
who cooperates with the College supervisor in helping student

teachers during teaching practice period.



Cooperating Secoundary Schools
P g Y

These are schools where the teaching practice programme

is carried out, Some eall them host secondary schools,

Behavioral (Performancel_Objective

It is a stotement of what the learner is able te do when
he has successfully completed a learning experience., The
statement of cbjective of a training programme denotes

measurable and observable behavior,

Actual (Real) Teaching Situation

It refers to the teaching situation which graduates

perform in secondary schools after leaving the College,

Correlation

It is a stetistic that tells us the degree of
relationship between two or more variables., It is usually
expressed in terms of o number which can vary from =1
(perfect negative correlation) to +1 (perfect positive
correlation). Sometimes correlation between variables way

not exist,

Variable

It is any dimension on which persons, things or scores
may differ, A veriable can be dependent or independent,
A dependent Varizble is a presumed effect, whereas an
independent wvariable is the presumed cause of dependent

variable,

Population

The term population means all the members of any well

defined class of people, events or objects,



Sampling
The group cf individuals, events, situations or the

like which will be involved in a study.

Random Sampling

It is that method of drawing a sample of a population
so that each member of the population has an equal chance of -

being selected,

Adequacy
The Word "adeguate" is defined in the wvarious

dictionaries as follows.

1. "Sufficient" (The Concise Oxford Dictionary, 1976)

2. "enough for the purpose, having the necessary qualities"
(The Longman of Contemporary English, 1978)

T "Sufficient for o specific purpose', (Longman
Modern English Dictiomnary, 1968)

L, "Sufficient for a specific requirement",
(Webester's lew Collegiate Dictionary, 1981)

5. "Reasonably sufficient" (Random House Dictionary of the

English Lenguage, 1982}

More or less, ~ll the dictionaries define the term
adequate in the same way., Based on the definitions, idecuacy
can be defined ©¢s the state or quality of being sufficient
for a purpose, ©OSome criteria were used to measure adeguacy,
The criteria includeds=- simple correlation, multiple

correlation and responses obtained from graduates,
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Historical Background of Kotebe College of Teacuer

Educatigﬂ

First of 2ll it would be appropriate to have a
bird's eye-view of the historical evolution and
activities of Kotebe College of Teacher Education {which
will be addressed as College henceforth throughout

this paper) on which the study is based.

The College which is a two-year diploma cffering
Institution was incepted in 1952 Eth,.,C, under the
Co=-sponsership of the present Addis Ababa Univercity
(which was called University College of Addis Ababa)
and the Ministry of Education, A few years after the
inception of the College, UNESCO started giving

techniczl assistance,

The ecrlier objective of the College was tc train

teachers for Junior Secondary Schools {(grade 7-8),

Based on the mutual agreement between the
University snd the Ministry of Education, the College
was detached from tihie University and full responsibility
of running it rested on the Ministry of Educationm with
the continued technical assistance from UNESCO. The
College was housed in Addis Ababa Technical Scnool at
Mexico Square from 1962 upto 1968 Eth,C., Later on, the

College wns moved to its present site at Kotebe in 1969,

Starting from 1971 Eth.C, the College has been run

by the Commission For Higher Education,.

The College Las been up-grading its progrezmme to
meet the ever increasing demand from the Ministry of

Education for teacners of secondary schools,
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To accommodate the Ministry's request an improvement was made
on the objective of the College, Thus, the College traias
teachers not only for junior secondary schools but also
teachers for seccondary schools (grades 9-10). 1In places
where there are zcute shortages of teachers, the graductes

from the College are even assigned to teach in grades 11 and 12.

From the inforwation gathered from various sources, the
College has been making a colossal contribution tc the secondary
schools throughcut Ethiopia by training teachers in diversified
disciplines, These include:- training teachers of Amhcric,
English, Mathemaztics, History, Geography, Biology, Chenistry,
Physics, Health and Fhysical Education, Home Economics,

Productive Technclogy etc.

With regard to the number of graduates from the College,
there is a marked increase from time to time., For example if
one looks at the number of graduates for ten years (196hn197h
Eth,C,), the range is from 91-667, During the ten year period
the total number cf graduates reached 2757. These graductes
have been rendering unparallel service and have been ploying
a major role in minimizing the ever expanding shortage of

teachers of secondary schools,

In the field of professional training, the College is
very unigque wien compared with other Colleges of Tezacher
Education, It is unigue because it has a consolidated
training programme which reflects new ideas and current
developments in teacher education, The points that malie it
unique are as fcllows, First, the College has stated its
objective of trcining teachers in behavioral terms wihich is

explained in detail in Chapter Your,



Secondly, micrc ~ teaching sessions which last for a zsnester
are for the mest part supported by Videc - tape recordings,
These recordings are very useful visual evidences for the
critique sessions, On top of this, students conduct ti:e
micro - teacihiing sessicns with. Secondeory School students ond

get first hand cexperience from real situations,

In other Colleges cf Teacher Education, the experience
of behavioral objectives is lacking; the micro - teaching
sessions are for a very shert period; no Video tape
recordings are avoilzbleg the micro - teaching sessiocns are
conducted on peer groups and therefore, getting direct
experience from secondary school students is lacking., In
other words the wicro-teaching sessions are conducted in an

artificial situation which dis of little help to the trazinees,

Moreover, when one examines the "Handbook For Pracitical
Training Programme® of the College, one cowmes across many
useful suggesticns oind guidelines which greatly beneiit not
only the student teachers but also supervisors from the

College.,

The effeorts end activities especially of practical
training, of such & College of Education should be worth
investigating in order to make recommendations towards ftae

reinforcement of the existing programme of teaching pr=octice,
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2.4 Review c¢f lelated Literature

2.1s On the Significance of Teaching Practice

The significance of teaching practice has been
expressed and emihasized by professors and trainees of
colleges of educaticon, This is because the practicum period
is considered as » laboratory experience where prospective
teachers gain ond develop valuable skills for the teaching
profession., In this connection Cohn and Gardner have tie

following to say,

Many ecducectionists believe taat the
student's school practice is the most
vital pert of his professional training.
Few would challenge the contentions that
the student's practice should be the
focal point of all other training he
receives, It is on this occeasion: *that
he has nis first opportunity to put into
application some of the psychology,
methods and principles he has learned
theoretically, ..

(Cohen and Gorner, 1965, P,11)

It is not difficult to see that teaching practice is a
very crucial pericd in the life of the student teacher, It
is crucial because it is during this time that theory is
constantly tested by practice, and practical activities care
constantly viewed, revised and retested in light of the sound
theory to which the student teachers are exposed, Tais

view has been ascerted by Adams and Dickey in the following

manner,



«se both theory cnd practice are
necessary and iunterdenendent

elements in a wmodern program of
teacher education, Theory without
ultimate practic=zl application is
educational jargom, znd practice
without sound theory behind it

becomes empty time-scrving activity...

(Adams and Vickey, 1965, p.4)

The significance of teaching practice is mnot only
expressed by scholars but alsc by the students who directly
benefit from it, With regard to the importance of, and the
need for teaching practice Yates noted the following in which

he oiso voiced the rezcticn of students.

It is generally recognized that an
important part of any programme of
teacher educsation is the vrovision

of opportunities for the student to
undergo practiczl experience of
teaching., Indeed many of the students
themselves reg:rd this as the single
most important element in their
training. (Yates, 1970, pp. 61-2)

“hat Yates voiced with regard to students' positive
rezction to the need for tezching »ractice has also been
shered by J.W.Tibble, ..fter g=nthering information from

students, he came up with the following finding,

Many students «nd ex-students, when asked

to evaluate their course in a college or
depaertment of cducction, say that the most
valuable part c¢f it was the period of
practice in the scheools. (Tibble,1971,p.100)

This is true because the student teachers must be

otf'essionzl skills which they

H

sufficiently armed with ¢

o

confidently put into »roctice when they graduate,

Otherwise, complexities of teaching may create lack of
confidence and feelings of inadedquacy in the minds of the

pres:ective teachers,
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With regard to the neced for and importznce cf the tesciing
practice in te=znciher preparation no better comprehensive

remark can be guoted than that of Inlow. Il¢ sayss-

Broadly wi=zwed, teaching practice is a
bridge between ascademic theory and
educational practice, The functional
opportunities that teaching practice
afford molte student teachers more ready
to mect the demands of an actual
classroom situation of their own.
(Inlow, 1970, pp. 427-30)

When one digcusses teaching practice, the importiice and
the contribution of micro=teaching must not be over-looized,
The concept of micro~teaching is explained by Stones cud

Morris in the following wmaunner

)

o B W

Y

The basic principles of micro-teaching
are simnle, A4 student teacher teaches

a short lesson of about five wminutes'
duration tec @z small number of pupils. At
the end of the lesson the pupils leave
and the student discusses the lesson
with is supervisor, After a short
break the student repcats the lesson
with a Jdifferent group of pupils making
use of the feedback from the supervisor
to attempt to improve on his previous
lesson (Stones end Morris, 1972,pp.79-80)

pie

s

As the name micro-teaching suggests, there is a
substantial reduction in the number of pupils and topic

to be taught, =ad there is 2lso, reduction in the duraticn

of the period, Micro-teaching eliminates the cowmplex
processes of handling normal classes, especially for those who
first begin tc tecoach, It gradually acquaints the studcecunt
teachers with big cless sizes, wider topics and an incicased

time duration, This fect has, also, been expresscd by

Stones and Morris, They say:-



Micro-tecching goes a far way to solving
some of the nrcblems involved in student
teaching practice, One of the most
ocbvious is that the student is phased
inte real teaching gradually instead of
being d¢reppred in at the deep end as is
the case in most existing situations...

(stones and Morries, 1972, p. 81)

Strong supporters of micro-teaching, Allen and Rysn

pointed out the importance of micro-teaching as follows,

A major ecdventrge of the micro-teaching
clinic for the beginning teacher is that
it equips him with an array of teaching
skills before he assumes instructional
responsibility in a school, In each
micro=teaching lesson the beginner is not
only trying to instruct in some aspect of
his discipline, but also to practice a
specific treinming skill, A basic premise
of the micreo-teaching clinic is that
there cre specific teaching skills and
that scme of tiiese can be developed in a
constructive teaching situation,

(Allcn zn¢ yan, 1969, p. 64)

Micro-teaching, which can serve as a prelude tc o
block-=teaching sessicn, is a very effective instrument ¢t
initiate the student tcacher tec the teaching activity., The
effectiveness cnd significance of micro-teaching have also
been pointed out by Borg et.al as follows,

One of tih: first studies on the effectiveness
of micro-teaching...was carried out to
evaluaie thce Stenford Summer Micro-Teaching
€linics, The rescearchers found that

Stanfoerd interns trained by micro-teaching
methods Ffor eight weeks earned significantly
higher ratings in teacher effectiveness

than did a contrecl group who received
separate instruction...(Borg et,al,

1?9709 }:'n 3[‘")

After expleining that wicro-teaching required less time
when compared witii the time that was required to deal with the
control group, Bcrg et.al., pointed out other significant
findings about tiz2e¢ coeontribution of micro-tegaching in the

following manner,



Other significant findings included the
followings nperformance in the micro-
teaching situation was a2 valid predictor
of subsequent performance in the class-
rooms; 89 percent of teachers rated micro-
teaching o "quite valuable experience”
and thcecse in the wmicro~teaching group
made significant gains on several
specific teaching skills, (Borg et,al,
1970, r. 34)

Micro-teaching besides being very useful +to student
teachers, has tie following advantages over the traditicnal
methods of teacher training which emphasize demonstraticn by
the teacher 2and cbservation by the student teacher,

(1) Immediate feedback is provided with the

help of thc wvideo-tapes which help the

studennt teachier tec see his behavior live
and improve short-comings.

(2) The classroom teacher, the pecer group and
the student teacher who conducted the
micrc=teaching lesson participate in the
evaluating process instead of the single
individual,

(3) Student teachers are initiated to
block=tenching gradually,

There is no guestion, therefore, that micro-teaching has
a major contributicn tc make to the teaching practice Lrogramme,

A5 a result it must be given due consideration,

From what hos been discussed so far, it can be safely
concluded that it would not be exaggerating to say that there
can be no college of education that fails to regard tecciing
practice as imgortont and relevant to preparing prospective

teachers.

2.2, On The Supervision of Teaching Practice

Supervisicn can be ccomsidered as a period when tae
student tescher is guided, helped and evaluated in nhis «Gtvempt
to put into practice whaot he has learned during his troining.,

Since this is tiie period of developing and enriching tle



skills of teaching by the student teachers, those who cre
involved in the superviscory activity should give appropricte
guidance, hely ~nd relevant feedback. Adams and Dickey wnocint

out the role ond the responsibility of a supervisor as follows,

It hes becen said that the purpose of
student tcaoching is nct to tell students
what to do but rather help them learn
what the problems are, to isolate and
analyze these, and to find soclutions,..
Thus cne of the initial responsibilities
which the supervising teacher must
assume is that of the determination of
the arees in which student teachers are
in the greatest need of assistance,
(Adams and Dickey, 1965, p. 40),

Supervision which calls for sufficient time and erergy
cannot be effectively handled by any one person, To be more
objective, it is & collecctive undertaking by the Coeollege
supervisors and the cooperating teachers of the cooperating

secondary schocls,

Besides being a ccllective activity, supervision should
be conducted by ccupetent people who devete their time =nld
energy to this end, This desirable quality must be possessed
by both the College supcrvisors and the cooperating teazchers,
Devoid of this quzlity the effectiveness of supervision will

be at stake,

It should be ncted that the ceooperating teachers lizve to
be well informed cbout the programmes and activities of tlie
College of Education in order to give the needed help zxd
guidance to the student teachers, Similarly, the College
staff members cnd student teachers of the College of Iducation
have to be well cccucinted with the programme and activities
of the cooperating secondary schools, This means, that wutual
understanding between the College of Education and the

cooperating seccudary scheools remove obstacles; break



communication barriers and facilitate conducive conditions

for the smcoth running of the teaching practice wrogrimme., To
this end the Cecllege supervisors, the coordinator of the teaching
practice pruogramme as well as the student teachers should strive
hard towards cevrenting and maintaining an establisiied bond with

secondary sciicols,

The existence of closer cooperation is beneficial to both
College of Education and to the cooperating secondary schools.
This is beccuse the cooperating secondary schools depend on
the College of Education for getting trained and ~ualified
teaching staff, On the other hand, the College of #ducation
sends trainees for teaching practice to cooperating secondary
schools, Cn top of this, the College gets recruits Ffrom the
cooperating secondcry schooels, which are the main source of

supply.

With regard to what supervision is and the part it plays

Dussault scys the following.

Viewed in the perspective of its teaching

function, supervision is a process through

winich the prospective teacher is helped to

acguire competence which he needs to fulfil

satisfactorily his professional duties,

(Dussault, 1970, p. 4)

It is obvious thet supervision is a valuable instrument
for assessing the student teachers! weak and stroxng toints in
teaching ond thereby supervisors recommend rcemedies to

overcome tihhe shortcemings.

2% Cn Eveluating Teaching Practice

Evaluetion which is one aspect of supervisici. is
concerned with rating the performance of the student

teachers in teaching practice.



Despite the complexity of problems noted ia comnection
with the sclection of criteria for evaluating teccizing, there
is a gencrel comsensus on what has to be included in the
evaluation format, Many scholars who produced formats share
the same views with Neal who noted the following observation:

+es the objectives of student teaching
which are common to most teaching fields
and which will be concerned within your
evaluation include those dealing with
personal traits and personal growth,
clagssroom wanagment,methods of instructici,

subject-matter preparation, relation with
students ... (Neal, 1960, p. 148)

Very leagthy discussions can be made, and several books
can be quoted on teaching practice, supervision and
evaluation in the related literature review, Nevertheless,
such an effort would add nothing new to the already
expressed vigws in this thesis but only repeat the same

thing in different sayvimngs.

Finally, an attempt was made to include the condition of
tecaching prectice in Ethiopia in the literature review. Many
libraries in the University (Kennedy, Graduatc 3tudies,
Institute of Language studies, Education Rescarca Centre,
Institute of Ethiopian Studies etc.) and the library cf the
Ministry of Educetiocon were visited to collect inforwmation on
the teaching practice at tertiary level in Ethiopnisz, Although
every possible effort was made by the writer of this thesis to
reflect the cendition of teaching practice in £thiopia, the
unavailability of well documented inforwation at tiie time of
the study cnd the inaccessibility of the documents, if there-

are any, made the inclusion practically impossible,



CHAFTER THREE

3. Procedures [ind Methods of Data Ccllection

Fel

3.2,

Frocedures

The study started at the College in 1975 #th,C,

During this period seven months were spent in
cbserving micro-teaching, conducting interviews and
ccllecting 211l relevant information regarding the
teaching practice programme., Moreover, one month

wg spent in observing block-teaching by student
teachers in some selected cooperating sceccndary

schools in sddis Ababa. In the same yeor questionnaire
was administered to gradusates in English from the
College, 1977 was spent in consolidating the data

and in writing the thesis.

llethods of Data Collection

Verious methods were used for collecting relevant

data. The rationale of using the variosus methods

was clear because depending on a single mcecthod may

not be enough to elicit the necessary inicrmation,

The methods employed include:-~ guestionnaire,

interview, student teachers' performance check list, '

and statistical analysis,

3.2,1, Questionnaire

/i series of basic questions were sslected
for the questionnaire to gather ielevant
information from graduates in Znglish from
the College. A two-part questionnaire,
containing a total of 28 guestions was

administered to 79 graduates,
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Part one, dealt with personal infcrmation on gradustes, Part
two, consisted of 18 questions which dealt with maztters rclated
to teaching practice and the application of the experiences

gained from it,

Part two contained 15 open-ended questions and 3 closed-
ended questions, Questions 26-28, which were close=-ended,
were employved to collect additional information regarding
teaching sractice, actual teaching situation an suggestions

for improving the existing teaching practice programme,

o

The guestionnaire was distributed to graduztes who
attended the 1976 Et,C, University Summer In-Service Irogramme,
The In-Service Frogramme was chosen because it was the most
opportune moment to meet a large gathering of graduates who
have served from 2=5 years, These graduates have Iresh
memories about the teaching practice and its imnortance,
Secondly, there was a very strong possibility of getling
representatives from almost all the Administrative Regions
of Ethiopis., Thirdly, choosing such a an occasicn was
considercd as o wmeans of winimizing the drawbaclis theat the
return of cuecstionnaire entail if they were sent by meil,

This also scves time, effort and expense that would have been .
incurred if the writer of the thesis had gone out tc the

various Administrative Regions,

The infermation which was obtained from the respendents
was tabulated and percentages were computed for eachh and

every question,

First the average for the ver ood was compared with
g

that of the very poor. Then the aggregate results for very

good and scod were compared with the aggregate results for

poor and very poor,
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Besides, the most pertinent questions {(i,.e.
20,21,22 and 25) that focus on the adeqguacy of the
teaching practice programme and the actuzl feaching
situaticns were closely examined. In the same way
cttenmpts were made to quantify the out-comes of the

open-ended questions (i.e, 26-28)

For the questionnaire and the summary ci all
the responses refer to Appendices A and B resvectively

on pp. 41 - 56

Intervicew

Besides verbal interview, written interviow was
presented to the staff members of the Ingiish
Denartment of the College, The interview cguestions
focused on matters related to teaching pracitice and
its zdeaquascy., Llthough there were 10 fquesticns, some
of' the cuestions generated other questicus that led

te = lengthy discussion,

The cutcome of the interview was foilowed by
discussiocns, For questions used during tiie interview
B

efer to Lppendix C, on p. 57

Student Teachers' Performance Checklist

The writer cbserved both micro-teaching zand the
biock=~teaching sessions, During the micrc—~teaching,
student teachers were observed while thoy were
teaching secondary school students, The tecch and

critigquc sessions were closely observed,
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However, it was only during the block-=teachingz sessions,
which were conducted off the campus, that the student teachers!
performance check-iist was used., The reason for using the
check~-list was to find out the adequacy of the evaluation
instrument of the Ccllege. As a Performance checklist, the
Stanford Competence Appraisal Guide, reprinted by Stones and
Morris, was used., Hcwever, a very slight modification was
made tc leave out such points as "constructive participatibn
in Community Affairs% which the students of the Cclliege don't
perform, The rating Scales Weak 1, Below average 2, Average
3, Strong 4, and Superior 5 were maintained with the
exceptions of 2,3,4 and 7 which carry 10, 15, 15, =nd 10
points respectively. "Outstanding" 6 and truly Zxcpticnal 7
were drepped because they don't appear in the Ceolleg

evaluation instrument,

Using systematic sampling more than one-third of
randomly selected English graduates of 1976 Eth.C. were
evaluated by the writer. FEach student was obscrved at least

twice during the teaching practice sessions,

Based on the Performance Checklist, letter grades were
given to the observed student tenchers., These grades were
compared witih the grades given to the same studeat tcachers
by the Cecllege supervisors, Simple correlation =znalysis was
made to find cut the relationship between the twc separate
grades, TFor the Performance Checklist of The College and the

one used by the writer refer to Appendices D and & respectively

on ppe. 58 =~ 59

Here, it must be noted that in the use of correlation,
it can be gsaid that correlation exists when two variaobles
vary together directly or inversely. If the movements of
the two variables are in the same direction, the relationship

is direct and poeositive,



On the other hand, when the movements of liie two
variables are in opposite directions, the correlation

is said to be negative or inverse,

The walues of the letter grades were computed
and interpreted. The conversion of the letter grades
by the writer of the thesis as well as tihat of the

Cellege was the same and as follows,

b
i
I

peints
points
voints

points

H O o W
i
C = N W

4 Computer was used in computing the simale correlation,

B 2:8, _Mulitiple Correlation

This statistic compares the relationsizip
between more than two wvariables., One dependent
varicbie which is the result of the tenching practice
was comnared with the results of six indevnendent
variables which included:- Method of Teacihing
English, Writing In English, English Language Skills,
Literature, Introduction to Linguistics and

Foundation of Education.

The data for the multiple correlation was obtained from

the records of the 1974 Eth.C, graduates in English,

The result of the 1974 graduates was chosen as o sample
because it was the time that the College produced =«
consolidated hand book which mainly deals with teaching
practice. The hook is entitled "Handbook For Proctical

Training Programme, 1974",



Otherwise, the result of any year starting from iS71 Eth.C.
coculd have been valuable for testing the strength =nd
direction of relationship between teaching practice and

other coursecs,.

The letter grades which were obtained from the records
fer the whcle population were converted into figures for
the convenience of calculation, The value of each letter

grade is siwmilar to the one used by the College.

L = 4 points
B.= 3 points
C = 2 points
D= 1 point
F o= 0

A computer was used to compute the multiple correlation,

The results were analyzed and interpreted by the writer,
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4, Findings And Discussions

4,1, Results of The fuesionnaire
The respoases of 79 graduates who filled out
the qguesionnaire were tallied for each question
oV~
and for all the zlternatives fdr questions 11-25
which generally refer to the applicability of some
courses on teaching practice, the usefulness of
microteaching and blockteaching and their
applicability c¢n a real teaching situation, the
usefulness of audio - wisual aid, the adequacy
of the teaching prectice programme., When the
results were exrressed in percentage, the following
was found as shrown in Table 1, For the guestions
and how each cuestion is computed refer Appendiccs
A and B resvectively on pp. 41 56, -
Teble 1
Results of Questionnaire
Ques, Very Good Good Fair Poor | Very Poor | Total
No.. % e % % % %
11 L3 44,3 10,1 1.3 - 98,
12 25,3 Lhs,6 1 21,5 3.8 - 96.2
113 279 5.8 1.27.5 13 = 97«5
1k 11.4 38 127,9 15,2 [ P%] 97.6
15 30,4 L3 177 6.3 1:3 98.7
16 60.8 315 541 2.5 - 100
17 29,1 LT 1 17.7 st - 97.5
18 3547 39.2 [ .12.7 6.3 - 9Lk, 9
15, 26.6 Al 16,5 2.5 143 96,3
N 25.3 b5 0 196,51 3.8 - 95
f?:_J__ 4506 li;_t).‘; 6- 1-3 - 98-8
22 34,2 43 3 19 1.3 Te3 98,8
275 31,0 5,8 |12, 2,5 - 93.6
__:-‘}-_r—i__- 27-9 6’ 22.8 — 1.3 97.6
) 54, 1L 5 112,79 - - 98.7
Wvercge 34 3 16 Fe 3 0.7 97.3




For questicns 11-25 when the total average of iresponses
under very gocod (which was 34%) was compared with the total
average of responses under very poor (which was 0,7%), it
was found out theat the result for very good was siganificantly

higho

Besides, when the aggregate averages for wvery good and
geod (which were 34 + 4,3 = T7.3%) were compared with the
aggregate averioges of poor and very poor (which vere
3.3 + 0.7 = 4%), the result for very good was still

significantly very  high,

~

On top zf these, the results of cuestions 20,21,22, and
I ’ 9 9 9
u

25 = which specifically focused on the relevance, cdeg

acy
and applicability of the teaching practice experierce - were

carefully exzwmined, The results are shown in Table 2 below.

Table 2

Results of Questionnaire

Ques, ?éry Good Good Fair Poor Very pber Total
No, % % % % B i
20 2543 494 1 16.5 3.8 RO - )

21 4,6 45,6 6.3 1.3 = 98.8
22 34,2 L3 19 T 3 = 98,8
25 Bk 1 31,6 12, 7 - - 98.7
Average 39,9 La,h 13.8 146 0.2 97.8

For guestions 20, 21, 22 and 25, when the total average
under very gcod (which was 39.9%) was compared with the
total averoge of the responses under very poor (wlich was
0.3%), the result for very good was significantly high,
Likewise, for the wame questions, when the aggregzbc averages
for very guod and good (which were 39.9 + 42.4 = 02,39%)
were comporaed with the aggregate averages for ooor nd very

poor (which were 1.6 + 0.3 = 1,9%), the result rovealed that

the aggregste average for ver ood and good was significantl
& & =4 Y & 23 &

very high,



The responses which were quantified for opeun-ended

questions 26, 27 and 28 yielded the following results,

For questicn 26, those who said that the teaching
practice programme is adequate were 55%, whereas, those who
said it is not adeguate accounted for 19%, The reascn given
for the inadequacy was that the teaching practice period

was short,

For question 27, the suggestion given for improving the
teaching practice period accounted for 22%. Other suggestions
accounted for 28%, The suggestions included:~ the need for
adequate sunervision ond feedback from some Colle e supervisors
and cooperating teachers, giving more emphasis to the micro-
teaching sessions, need for an equipped language laboratory,
giving student teachers adequate skills in the prenaretion of
teaching a2ids etc. The percentages were low because many

graduates did not fill out some of the questions,

For questicn 28, which asks for the experience cf
teaching English beyond grade 10, those who said they did not
teach beyond grade 10 accounted for 38%, while those who
said yes were L41%, Those who taught beyond grade 10,
considerecd the experience as follows;- it was a cbhallenge;
it gave us o valuable and exciting experience; it was a burden
on the teacher especinlly during lesson preparation; the
problems ~ire compounded because of the weak language
background cf secondary school students; shortage ¢f books

and ceverings (oo many topics within a very short time etc.

Discussions

From the findings, all the results of the questionmnaire
strongly confirm the odequacy of the teaching proctice
programme in preparing teachers of English for secondary

schools,
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These results which were testiified by the graduates are valid

and reliable, because no one is in a better position to

testify than the graduates who were immersed in the teaching

practice programme and wiio eare totally engaged in the

teacixing profession,

Therefore there wss no reason to support that the
’ PP

teaching practice programme has not achieved its objectives

in tiie preparation of %teachers,

Ll'UE'.

Cutcome of The Interview

The following zre the accounts of the interview
by the staff me~bers of the English Department of
the College. Because guantification of the responses

was difficult, the responses were paraphrased,

For questions 1 and 2, the objectives were confirmed
&3 being attainabie. The staff reasoned out that
gince the objectives are stated in behavioral terms,
they are observabie £nd measurable, The staff believe
that they are observable from the performances of the
student teachers, ~nd tlecy are measurable with the

Irelp of tests and zgsignments,

For questicn 3, a »roblem was raised with regard
to the language packground of the student teachers,
1t was stated tast students come from the secondary
schools with weak language background., It was confirmed
nowever, that their language skills gradually improve

during their stay in the College,

For question 4, the importance and effectiveness
of the Micro-teaching sessions, in improving teaching
skills, were stressed by staff members who have direct
involvement and who hove under taken the responsibility

to conduct the secssions.



The sessions were considered as a prelude to the block-
teaching sessions, because micro-teaching sessions prepare
students to be fully confident when they go out te the

secondary schools for teaching practice,

With regard to the benefit that the student teachers
gain from the block~teaching sessions, the gain was
censidered as valuable, The sessions are seen as {final
stages for refining the teaching skills of the student
teachers, The sessions are also seen as a testing grcund
for applying the skills which are gained in a smaller scale

to a larger and wider scale,

In comnnection to the block - teaching some preblems
were raised, These included: the short duration of the
block - teaching sessions (i.e. one month), 35 minutes period
in some schools and 40 minutes in others created problems in
covering the lesson plans by the student teacher; thes weak
language background of the students of the secondary schools,
It was pointed cut, the effects of the problems are strongly

felt by student teachers and supervisors,

The experiences gained from the micro - temchiing sessions
and the block - teaching sessions are considered adeqguate.
The reascn fer their adequacy was judged from the
performances of the students who have been attending the

College at various times.

Although getting feedback from graduates was seen as
invaluable for improving the teaching practice programme
by the staff, such feedback they said was lacking due to
the non - existence of communication between the Cellege

and the graduates,



Finally, the adequacy of the teaching practice nrogramme
in preparing teachers of English for secondary schools was

confirmed by all the staff members,

Discussions

The statements wade on behavioral objectives are valid,
because behavioral objectives are useful instruments for
evaluating the performance of students. Tangible and concrete
results caen be achieved by observing and measuring the
performance of the students. Regarding the significance of

behavioral objectives Plowman points out the following,

Behavicral cobjectives offer a practical
avprcach to the improvement of teaching
and learning, Teachers benefit by having
measurable and observable objectives that
are useful in prescribing learning
exoeriences and in evaluating pupil
progress, Students benefit by wmaking
exactly what is expected of them in
acouiring knowledge and skills,...
(Plowwman, 1971, p. XXI)

He still goes cn elesborating the importance of

behavioral objectives as follows,

The formulation of behavioral objectives

is an important aspect of all areas of
educational plannings; Eurrdculum development;
coursc¢, unit, and lesson planning; selccliion
of instructional materials; choice of
teaching wmethods or strategies; and
prepvaration or selection of tests relevant
to the objective of instruction.

Objectives of this type contain measurable
ct ckservable indices of performance
(Flowman, 1971, p. XXIII)

There is no ground, therefore to reject the
attainability of the objectives stated for the courses,

~

For objectives of the College taken as a sample refer

to Appendix F., pp. 61



The wicroe - teasching and the block - teaching sessions
were obscrved by the writer of this thesis. The sessions
were beneficial because they gave students an experience of
teaching and alsc helped them improve their teaching skills.
Marked improvements were seen in the areas of classroom
managment, preparation of lesson plans, techniques of

teaching and use cof evaluating instruments etc,

In order to get field feedback from graduates the
opening of a communication channel becomes imperative, Such
a channel benefits ncot only the College in improving its
programme but alsc bencefits graduates in getting information
regarding new ideas and development in the areas cof

teacher educcotion,

The discussions that the interview questions generated

were very valuable to gather relevant information with regard

to teaching practice,

The infcrmation which was cobtained from the interview
supplements the results obtained from the questiconneire,
The results cbtained by using the various methods of study
are very useful for preaching a conclusion and for meking

recommencotions,

4,3, Results of Computation For the Student Teachers'

Perfocrmence Check List

In Table 3 below X indicates the gradcs obtained
frem the College record for the 1976 graduates in
English, 'Y'! indicates the grades given by the

writer to the same graduates,
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Table 3

Computation of Grades For Teaching Practice

Grades From The College X Grades Trom The Writer Y

1

Case No, X v

1 6 6
6 i l

3 8 8
h I 6
5 4 I
6 4 L
Vs b 6
8 L 4
9 4 4
10 Ly Iy
11 4 6
12 6 6
13 L 2
14 8 6
15 6 6
16 6 8
17 Ly L
18 4 6
19 4 I
20 6 8
21 6 6
22 4 4
23 4 N
24 & 8
25 L 2
26 4 ) 4
27 6 4
28 b 6
29 L 4
30 6 I




The computer result for table 3 were as follows,

Mean Standard Correlation Computed
Deviation Coefficient T value
5,00000 1.36458 0,61686 Y 1h717

According tc the correlation coefficient (0.62) the result

showed significant positive relationship,

Besides, when the computed T value (4.15) was compared
with the table value (2.76) which was obtained from the
statistical teble, the computed T value was stotictically
significant at 99% confidence level., This supports the

result of the correlation coefficient.

It is possible to confirm that the result is the same
if either wethcd is used. Therefore, the instrument of

evaluation of the College is adequate.

4.4, Results cf Computation for Multiple Correlation

X, indicates the dependent variable, wheress

X5 x3, X), 0 x5, X and x
variables,

indicate the indenerdent

7

Table 4

Computation of Grades for Theoretical Courses

And Teaching Practice

Case No, KI X2 X3 Xh Xi X6 XY:j
1 b4 6 6 9 6 6 e
2 4 5 6 9 6 6 8
3 6 8 6 9 6 6 3
4 8 5 6 9 12 6 8
5 b Y 6 3 6 8 8
6 6 6 6 6 6 L
i
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6
6
12
1:2

12

6

.
LS

X

L

4

L

6
a

L

L
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<

6
4

Case Mo,
10
14
£
13
14
15
16
17
18
12
20
21

22
23
24
28
29
30

31

32
33
34
35
36

37
38
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Continued
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Case Mo, | X X2 X3 Xh XS KG K?
39 I N 6 3 3 I b
Lo 6 N 6 9 12 6 8
41 8 8 9 6 6 6 8
Lz { 4 6 6 9 9 6 8
b3 la 6 6 | 3 5 6 6
b L 6 6 6 6 2 &
b5 4 6 6 6 12 6 &
46 L I 3 3 6 I 6
L L L 3 6 9 6 L
L 6 6 6 6 3 6 g
e 8 8 9 9 9 6 6
20 I 6 9 6 6 6 B
51 4y 6 6 3 3 6 6
52 b 6 6 6 6 6 8
53 8 6 9 12 6 2 5
54 6 6 6 12 9 2 &
55 4 L 6 6 9 6 3
56 6 6 9 6 6 6 5
57 6 6 6 6 6 3 8
58 14 T 6 6 8 6
59 ;_6 i 6 9 6 : 3 |

The Computer Result for Table 4

Variable
No.,

o

= O W

Mean

586441
6,10169
6,50847
6.,61017
5.49152
6.91525

were as follows

Standard

Deviation

1.27924
1.36071
2,84891
2. 14167
1.60143
1.30368

Correlation
Coefficient

0.44589
0.38558
0.65813
0.19921
0.04704
0.16039

sun w10

T--Value
2,58973
1.,68820
5,61615
0,.56924
0.,76861

-1.,44915



Multiple Correlation = C.73047
Standard Error of Estimate = 1,00673
F Value = 9,91496

When the result of X1 was compared with the resulis of X2,

XB' Xh’ XB, X6 and X, all the relationships were wositive,

When talen individuaily, except the T Values of 2,49 eand 4,62,
the rest; each by itself didn't explain much about the level
of association that existed between the dependent =znd
independent veriables. However, the computed T wviliuve of 2,59
was significeont at 95% level, and the computed T vzlue of
4,62 was cven significant at 99% level., This wmecans that

each by itself can explain the level of associatiocn between

the dependent and independent wvariables,

Whereas, when all the independent variables were taken
together cumulatively, the result of the multiple correlation
which was 0.73 was positive and significant at 95% explaining
(R2 = 0.5339) or 53.39% the variation observed in the

dependent variable,

Morecver, the lowness of the standard error of estimate
and the results of the table of residuals and the
significance of the F value strongly support the result of
multiple correlation which is high, For Table of llesiduals

refer tc 4Lppendix G, on pp. 62 - 63,
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CHAPTER FIVE

5. Conclusion /ind Recommendations

5.1 Conclusion

This final Chapter draws its conclusion and recommendations
from the findings reviewed earlier in the thesis, By using
every concecivable method, the following results wexre obtained,
The outcome of the guestionnaire was highly significant in
supporting the adequacy of the teaching practice programme,

In the same way, the finding of the interview was significant,
Moreover,; the simple correlation showed the existeiice of
strong relationship between the two instruments of evaluation,
On top of these, the multiple corrclation confirmed the
existence of relationship between the thecretical cocurses and

the teaching practice.

All the results obtained by employing differcnit methods
were in favor of the Adequacy of the Teaching Practice
Programme In Prcecparing Teachers of English For Secondary
Schools, Therefore, there was no convincing evidence and
ground to refute the adequacy of the tenching practice

Programme,

5.2. Reccmmendations

In the world which has been revolutionized by the
advances of science and technology, changes are taliing place
in every field very rapidly., One of the fields which has
been affected by the changes is the tceacher education
programme, To cope with such change, the content =nd method
of teacher education must be subjected to rigorcus and
constant appraisal, It was in light of the above fact that

the following recommendations were made, |
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The impcrtance of micro-teaching has been strcosed on
several occasions by many scholars. The use of wideo tape
recordings is considered as part and parcel of the micro-teaching,
This is becuuse the recordings make the teaching sessicns more
concrete, Especially, the critique session can be supported
by visual evidence, The recordings can also be useful
sources of reference for those who attend the college at

various times,

The College has already got the video tape recorder, but
due to a minocr technical problem the equipment is not employed
during the micrc—teaching at present., Due to the invaluable
services it renders to both student teachers and tc the staff
members who cenduct the micro-teaching, the College
Administretion should make every possible effort in reviving

the function of the equipment,

Equally important is the possession of a langucge
laberatery in the College. The need of having a language
laboratory has been strongly felt by the students =nd the
staff mewmbers cf the Department of English, although
installing :ind meintaining a language laboratory is wvery costly,
the cost is insignificant when compared with its contribution
towards improving the language proficiency of the students,

The contribution has direct relevance to the teaching practice,
because lack of proficiency hinders the smooth progress of the

programme,

Since English secrves as a medium of communication and as
a medium of instruction in the secondary schools, the English
teacher must have a reasonable knowledge c¢f and proficiency
of English, To this end the contribution of the language

laboratory is ungquesticnable,
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Havyes points out the msefulness of the langua:
; b &

5

in the follcwing wanner,

L language laboratory is a classroom

or other area containing electronic and
mcchanical equipment designed and
arranged to make foreign language
learning more effective than is

usually possible without it, (Hayes,
1968, p. 1)

Stack also states the importance of the language
laboratory as follows:s
The most important advance in language

teaching efficiency is the language
laboratory. (Stack, 1971, p. 3)

Since an acceptable standard of proficiency and
reasonable standard in the language skills are fzcilitated
with the helpr of the Language laboratory, the labocrotory is
an asset rather than a liability to the College., Cne of the
possibilitics of possessing a language laboratory will be

gearing UNESCO's technical assistance towards this ond,

Besides, Graduates feel that their skill in audio-visual
aids preparvaticn was deficient. Since audiovisual zids are
very essential in the transmission of concepts which cannot
be easily explained with words, arming the students of the
College with the skills of preparing teaching aids wiich are
not very costlysuch as pictures, sentence strips, flashcards
etc., must be seriously considered, Otherwise, graduates will
be forced to resort to the use of Amharic most of the time

when they teach English,

In connection with the duration of the teaching
practice session,‘which is for one month at the moment, the
College must find out ways and means where by it con be
lengthened by one more month. The longer the teachiing
practice scssion the better for getting more supervision and

feedback which nid to improve the teaching skills of the

e laboratory
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student tenchers further, One possible way of extending the
duration cf the teaching practice programme would be 2llocating
4 credit hours for methodology instead of 6 credit hours,

This would give mere time for the teaching practicc,

Since more practical work benefits student teachers, the
need to extend the duration of the teaching practice period

becomes imperative,

Regerding supervision and evaluation relevent points can
be raised, Every student teacher must be supervised and
evaluated by at least two or three different supervisors,
This minimizes the bias which otherwise would be Zreaoter if
one supervisor alone takes the responsibility of supervision

and evaluaticn,

Moreover, many cooperating teachers seem to forget the
responsibility vested in them as supervisors, Scme of them
consider the teaching wnractice session as a vacaticm 2nd are
not even bothered about or interested in the activities of
the student teachers. This trend is not a healthy attitude
and must be corrected soon, The College Coordinatcr of the
teaching practice programme and the College Adwministration
have to straighten out the problem by consulting with the
cooperating teachers and Directors of cooperating sccondary
schools, If this is done the student teachers c=2un get better

guidance =znd supervision,

The Supervision sessions must be strengthenced by preparing
short seminars or workshops where the weak and tiie strong
points cf iachh student teacher are discussed, Tiiis serves
as an occasion. for sharing experiences among student

teachers,
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Finallyg tirere is a need for opening a two~way
communicaticn between graduates from the College and the
staff meubers of the Department of English, Such
communication can facilitate not only to upgrade tlie teaching
practice programme but also help graduates to be uo-—-to-date
with new ideas and current methods of teaching English, In
the absence of other media (i.e. Journals, periocdicels,
professional crganizations which hold conferences, sewminars,
workshops) the only source of information for gracuates left
open is to keep in touch with the College they attended, Such
contact will greatly help graduates to acquaint themselves
with new developments in the field of subject area =nd
teacher education in general, In connection with this,
Johnston observed the following.

The days when a teacher would be considerad
to have acguired o bank of knowledge which
e would find adequate to sustain him
throcugh his prefessional life have gone
forever, Xnowledge is bursting on the
consciousness of the world at an
unprecedented rate, and to keep pace with
new zrowth is,,. an undeniable challenge
to the teacher. (Johnston,1971,p.10)
In the best interest of the teaching profession, there

should be o two-way communication between graduates and the

College since both zqually benefit from such communication,

Besides, nc College of cducation that trains teachers
can afford toc leave its teaching practice programue
unexemined and unappraised, As a result, this recommendation
will contribute some useful suggestions towards appraising

the programme of the College,

The recommendations given above in no way contradict
with the conclusion, They are forwarded to reinforce the

existing Teaching Practice Programme further,



Appendix A

Questicnnaire Yo Be Filled Out By Graduates in

English From Kotebe College Of Teacher Educaticn

The purpose of this questionnaire is to collect
relevant information regarding "The Adequacy of The English
Teaching Practice Programme In Preparing Teachers OF English
For Secondary Scheols," In light of your training znd
experience as a teacher of English, your genuine wviews,
responses and comments are very helpful to the successful

completion of this study.

Part Oncs= Personal Infermation

Instructions:= a) For questions which have choices, mark
a tick (¥+") inside the box thet
indicates your choice,

b) For questions which require writingy
fill in the relevant informaticn in the
spaces provided,

1. Sex:- Male /_—_7

Female /™ ~77

2. Graduated from Kotebe College of

Teacher Education in 19 _

i

3. Place of assignment when ycu first

graduated from the College

Administrative Region (Xifle Hager)

Awreaja

school,




4, Present place of work

Administrative

Region _ Awraja

school,

5. Total number of years of service in teaching Znglish

since you graduated from the College,. __years,

6. Level of school you taught when you first graduated
from the College

a) Xlementary School Z:::7
b} Junior High School Z:::7
c) Secondary School Z:::?

d) Comprehensive High School Z:::7

T Level of the school in which you teach at present

a} Elementary School Z:::?
b) Junior High School Z:::7
& Secondary Scheol Z:::7

)
d} Cowmprehensive High School [/~ 7

8. Grade level that you taught in your major arez (i.e.

English) when you first graduated from the Cocllege
a) Grade T
b) Grade 8
c) Grade 9

L7
bl
[T
(-7

d) Grade 10



9.

10

Part Two:-

English) at

e e h3

Grade level that you teach in your major arez {i,e,
present,
a) Grade 7 ::

I
i

b) Grade 8

cj Grade 9

I
i

Grade 10

~~ I~ :'\I ~ I~
11
NN NN N Y

)
e) isbove grade 10

Your present status,

aj Teacher of English

bj Unit Leader

1
i

I
i i

¢) Assistant Director of School

§

@) Director of school

l\.i :\E ~ I~
L |
St I

e} Any other duty

On Matters Related To Teaching Practicce and

The Actual Teaching Situation

Instructionss: -

a)

£11 questions refer to the English Teaching Fractice
Pregramme and its application to the actual

teaching situation,

25, five scaled choices are

Show your rating of each question by

For questicns 11 -
given,
marking a tick /yfy inside the box that indicates

voeur choice,

For open ended questions, write very briefl
relevant comments in the spaces provided,

necessary use the back of the page,



11. The applicability of the General Methodology ccurse that

you have taken on the teaching practice programme is

a) Very Good L7
b) Good .7
¢) Fair =77
a) Poor [T
e) Very Poor =7

12, The applicability of the Educational Psychclcgy course
that you have taken on the teaching practice prcocgramme
is

a) Very Good Z__

b) Good l__

¢} Fair Z
d) Foor [_-

e) Very Poor

13, The aprnlicability of the micro-teaching experience on

the teaching practice programme is
a) Very Good /"7

b) Gecod

1; TFoor

e} Very Poor

(-7
¢) Fair L7
g7
-7
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14, The usefullness of the skills gained from the Audio-
Visuzl course for the teaching practice progromme is

a) Very Good /-7
b) Good e

d) Poor

b

c) TFair [-77
{7

/

e} Very Poor Z::

15. The usefulness of the experience gained from the
feedback during the micreo - teaching for the teaching

practice programme is
a) Very Good [::
b) Good
c) Fair
d) Foor

e) Very Foor

16, The contribution of the demonstration lessongs by your
English teacher in improving your teaching skills On

English is
a) Very Good F
b) Good 7
c) Pair b7
d) Poor 7
7

e) Very Poor
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17. The usefulness of the experience that you gained from
your classmates during the micro-teaching lessons in

impreving your teaching skills in English is

a) Very Good Z::?
b) Good [~ 77
¢} Fair Z::7

d} Pcor [::7
ded

e; Very Poor

18, The relevance of the feedback that you gained from
your College supervisor(s) as a useful means of
improving your teaching skills in English is

a) Very Good Z::7

b) Good Z——

c) PFair Z
u) Pogr Z‘_

e} Very Poor

19, The rzlevance of the feedback that you gained from
the coomerating teachcr(s) as a useful mecans of
improving veu teaching skills in English is

a) Very Good Z::7

b) Good
ej BEiT
d) Poor

e, Very Poor



20.

21,

22,

‘e 47

The agplicability of the skills that you gained from

he micro = teaching lesson on the actual teaching

situation is

a)
b)
c)
a)

e)

Very Good
Good
Fair
Poor

Very Poor

The arplicability of

the teaching practice

situation is

The cdequacy of the teaching practice prograomme in arming

Very Good
Good
Fair
Pcoor

Very Poor

N l\l ~~ I~
|
NN N NN

the skills that you gzined from

preogramme on the actuzl teaching

the trainees with the necessary skills in teaching

English is

a)
b)
c)

d)

e)

Very Good
Good
Fair
Poor

Very Poor

1
NN N NN



29,

24,

25,

The usefulness

of the

during the practice teaching programme for

teaching situation is

a)
b)
c)
d)
e)

The adeguacy of the teaching practice duraticn

Very Good
Good
Fair
Poor

Very Poor

evaluating Instrument used

thie actual

focr helping

trainees gein useful experience for the actuzl teaching

situaticn is
a)
b)
c)

d)

e)

The usefulness

from

Very Good Z::7
Good Z::?
Fair 77
Poor /777
Very Poor [::7
of the cumulative experience = goined

prospective teacher of English is

a)

b)

Very Good
Good
Fair
Poor

Very Poor

English teaching practice programme for the



Appendix A

Oren Eunded Questions

26, In your cpinien, do you think that the English Teaching
Practice Frogramme is Adequate in Preparing Prospective

Teachers of English ? Give reasons

27. Make suggestions for improving the existing nglish

Teaching Fractice Programme

—
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Appendix A

28, Is there any occasion whereby you were called upon to
teach classes above grade 10 ? If your answer is

yes, what are some of your experiences ?




4Lppendix B

Tabulated Yecults of the Questionnaire and their

Computation,

It should be noted that the total percentage for cach
question for questions 11-25 1s a little less than (00%
because some cuestions were mnot filled out by all the

respondents,

Question i, Male 96.2% Female 3.8% Total 100%

Quest, 3 sdministrative Region Computation o
place of Shewa %g x 100 22,8
Assignment T -
: s 0 .
whsn you Raffa 79 * 190 .3
first Harrarge %% x 100 5.1
graduated Gojam ji x 100 10.1
19 S
Gondar ) x 100 s 1
Wollega %% x 100 4 A4
= =
Yoll == 100 S
Wollo =9 x: ] 9
Arsi 72§ x 100 2.5
Bale 71-9- x 100 1.3
Sidamo :?-5§ % 1O 6.3
= s h.d.“-_-_-ﬁ
Gamu Gofa ?% x 100 | 6.3
T1llubabur %% x 100 T3
Tlgl"r'ly 71'% x 100 ) 541
Eritrea %% x 100 Bl
o~
Addis Ababa %% x 100 3.8
Total 98.9
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x -B

Question 4 Administrative Region Computation %
Present Shoa %g x 100 19,
place of Keffa ,719 x 100 e 3
work 3 il
Harrarge 5= x 100 3.8
79
Go jam 7% x 100 3.9
Gondar %% x 100 1.3
8 Wollega i% x 100 10.1
¥oll == 0 B
ollo 75 x 100 1 7
Arsi ""2 x 100 2.5
75 e
Bale — —
Sidamo q— x 100 ) 7«6
75
. i 3
Gamu Gofa 75 x 100 2 3-8
Illubabur ;71§ x 100 13
Tigray %% x 100 3.8
Eritrea %% x 100 3.8
Addis Ababa 12 x 100 2l 1
ik, -
Total 28,9
Question % Years Computation %
s
Nulber of | - 2 %g % 100 19
yvears of P 30 «m#“j
= = (0]
service __z_ y 75 ¥ o 38
5 %g x 100 16,4
. & 1 N
Above 5 7§ x 100 20.0
Total 1009




Appendix B

Since there was a lot of overlapping (the same teacher
may teach in Jjunior seccondary and in secondary School} in
the responses for question 6, 7 and 8 percentages were too
much inflated (over 100%). So, the computation for these

questions were left out,

Nuestion 10 Status Computation o
Your present English teacher ;g x 100 100%
Status Unit Leader 72-9- x 100 2.5
Asst, Director ;L x 100 163

79 )
Director - e
. -

'Other - ——




Appendix B

Eﬁs‘bions Very gOOGi o Good ' Fair """“""""’*"—;;;'r——-' %;;m—h
| _“%% x 100 = 431‘5 3; x 100 = 44.3% _% x 100 = 104 1% L 5 00 = 13 N
| 2 |gxi00-25 |Bxr0-45.60 |jlx100- 25 |gai00-08E | -
‘___E_-,.,_.‘ % x 100 = 27:27:’: ) % x 100 = 46.8% A %x 100 = 21.5h T "{11'9"’“ 100 = 143 “”%““ -
B 14 %f.? x 100 = 11.4E { i’é x 100 = 38% _i% x 100 = 27“9‘7’_1_%92 390 = 15.2{%::100 =5.1%
7o P - r . . ' i
3 r--"15 | 79 x 100 = JO.‘ZE.Z 75 x 100 = 433 %‘x 100 = 17.7% J%ﬁf 100 = 6435 7—%::100 =143%
Wjimi—g x 100 = 60{6‘," % x 100 = 31.6% 7‘% x 100 = 5.1% % x 100 = 2.5/ -
1 mxw-ad [ewa ot fjpaie0e maf lgpxiooe n] -
__”_1_{5"_ - %— x 100 = 3677; % x 100 = 39.2% l{-g- x 100 = 12.7% J—59- x 100 = 6435 = 1
19 12 x 100 - 2.61,6?”_';..% X 100 = 49447, _%x 100 = 1655 | g::mo ——— j]-"-:nzno e
_._.i(.)__._.,.,..i 2593 x 100 = 2_55: i;’{-g x 100 = 49445 %% % 100 = 1645% ‘;%ﬂx 100 = 3.8 ,;,J -
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Appendix 3B
PR na— —— - I
Questicns { Very good Good Fair Poor Very poor

O | R Bl L P L
,_\__.._2.2_ % x 100 = 51,2% %%% x 100 =  43% | % x 100 = 1979“71; 100 = 1;73 719}:’1—(30:1.3?;3_
e % % 100 =31“635;:‘T79 x 100 = 46.87 _f,%'.;;-x 100 = 12.7% ._%; 100 = 2.57 %_ k]
| 2 [Z - 2.9 |3 = 100 - 45.6% |18 x 100 - 22,85 | - | Agr100-1.37
:—-—-—-é-;-u-;-% x 100 =.5ﬂ-:4?' % x 100 = 31.6% n_%g-: 100 = 12.7% - n j =




sppendix B

~esgults of close = ended Questions

x 100 = 55% Yes

-l £

Questions 26

«s 56

oI~ Ol Ol
»

% 100 = 19% No
oA % x 100 = 229% longer <uration

;g x 100 = 28% Varioaly wccounted for
28 %g . o G N

x 100 = 41% Yes

L]
fte] Rib]
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Lppendix C

Interview Questions

The Questions were presented to the staff mewhers of the
Department of Engiish of Kotebe College of Teccher

Education,

Are objectives stated for the courses that students take

attainable in relation to facilities and time cvailable ?

Are the cbjectives for micro -~ teaching and blocli-teaching

attainable ?

fal

Are there prcblems that students encounter in following

the courses cffered by the Departwent of Englisiz T

Are micro = teaching sessions effective for oreparing

students for teaching ?

Do student tsachers benefit from the block - teaching

sessions 7

What cre the problems that student teachers encounter

during block «~ teaching ?

Do student teachers get adequate supervision and feedback

during block - teaching ?

Are experiences gained from micro - teaching and

block -~ teaching applicable to a real situation

Do you think that the teaching practice is adeguate in

preparing teachers of English for Secondary Schoocls ?

Do you get field feedback from graduates reguarding the
applicaticn of skills they gained from the Collage to

g real teaching situation ?
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Appendix D

COLLEGE OF TEACHER EDUCATION

STUDENT TEALACHER'S EVALUATION SHEERT

Student Teacher's HName:

Department

School:

Bubject Taught:

Topic of Lesson: Grade

Personality 11 314
Use of Voice .5 13 L
Command cf Language i ER
Class Management 1 314
Relationshis with students 1] 314
The Tceeaching I
Preparaticn-Lesson Flan 5 | 151 20
Presentation-Clerity of Exposition 4 il
Factual ..ccuracy 3 T1 8¢ 10
Effective Use of the Chalk-board 3. 518110
Application of Different Teaching Techniques 21 3tk 5
Tupils Participation 21 =14 5
Effective Use of Teaching .iid Materials 23 3t 4 5
Summary 21 314 5
Feed Back 24 3N 5
Total 30 | 5& 100

Supervisor's Comment:-
a) Strong Points

b) Weak Points

c) Sugzested Recommendations

Supervisor's Name Signature




Appendix E

Student Teachers'! Performance Check List,

Neme of Student Teacher _

Subject Observed _

Grade Taught

Duration of Feriod

.
)
Slel.ls
AHEE
wia | B8 g
AEREAERE:
0 1 Clarity of Aims in Behavioral
*,?;{ Terms 112314} s
| 2, Lppropriateness of aims 14121314 Hhe
- £ i
.g 3¢ Organization of the Lesson 112 31 4 15
i 5 Ik, Gelection of Content 1121314 4us
—
P 5. Selection of materials 1izi3i4is
6, Beginning of the lesson 11213 L 15
7. Clarity of prescntation 1T{21314 o
g 8, Pacing of the lesson P12 3(415
E ; 9. Tupil participation & attention |1 i3 b5
< ;10. Inding the lesson 1§z2i1314}5
&
it 11, Tencher-pupil rapport 11243 his
Evaluaticn | i2, Variety of evaluative proceduresili | 21 3| 4] 5
13. Effectiveness in school staff
latior i A
P Esusiion relationship 1 345
14, Concern for the total school i
programme T} 219314515

Name of Supervisor

Signature

Date

NOTE: Taken frem Teaching Practice Problems and

"0

~ergrectives

by &, Stcnes and S, Morris, 1972 P, 254 - 4,
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Lppendix F

A, BSample Course Objectives of the Department cf inglish of

Kotebe College of Teacher Education

English Lenguage Teaching Methods -
Eng. 131 = 132 (3?3 Cr, Hours) At the end of this

Course the student should be able to

- State the aims of teaching English in Ethiopia, and
the objectives of teaching English in Ethicoian High

Schools

- Apply the main methods and techniques of teaciing

langusge skills ...
- 8Belect ond grade lessons on any language items,
- Prepare a language lesson plan

-~ Prepare and use teaching-aids and games relevent to

: %
the #*ENE series
- Prepare a reasonable language test

- vee. Comment on the ENE books 4 - 7

Writing in English - Eng 221 - 222 (3 - 3 Cr. FHouwrs)
At the end of the course the student should be able to

- Identify tepic sentences in paragraphs
- Write suitable topic sentences
-~ VWrite coherent paragraphs

- Write fairly short essays (descriptive, narrative
?

and argumentative essays).

ENE - English For New Ethiopia



*
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Sample Course Objective given by Department <i

Appendix F

I

Pedagogicael Science To All Students of the Colliege

Student Teaching - Ed, 242 (2 Cr, Hours)
The student teacher shculd be able to

recall and apply the skills he has learnt in teaching
a unit
prepare o daily lesson plan, visual aids and counduct

a class e

Evalnuate the achievements of his students

Psychoiogy of Human Development and Learning Psy, 111

(2 Cr. Zours) The student must be able to

Correctly judge children and youth at various =zge
levels

Give informaticn about the most effective educational
measures tce be taken at verious alge levels

List ijimportant methods of investigation of student
personclity

Distinguish strength and weakness of pedgogicsl and
psvcholcgical guidance that teachers give to students
Intergret date on regularities of learning prccess

in the classroom.

*
The Sample Cbjectives are taken from the Catalogue of
Kotebe College of Teacher Education 1975 = 1977 (Z.C.)



Appendix G

Table of lesiduals for Multiple Correlation

Case No, Y Value : Y Estimate Residual
T &,00000 -1 5.84022 -1,84022
2, L ,00000 | 5.84022 -1,84022
i 3 5,00000 6.48640 -0.48641L4
L, 3.,00000 6.10276 1.89724
5. L, 00000 3.62418 0.37582
64 6.,00000 5.82872 0.17128
Ts L ,00000 b, 33754 -0,33754
8. I ., 00200 4,09808 -0,098u8
9 ,- £,0000C 4,72946 1. 27054

10, 5 ,00000 6.61771 =0.61771
T s L, 00000 5034011 -1.34011
12. L, 00000 3.98153 0,01847
13, L ,00000 3.98019 0,01981
14. I ,00000 4,20628 -0.205628
15, 400000 4.12529 -0.12529
16. 5,00000 5.84022 0.15978
% & L, 00000 L L8264 -0.48264
18. & ,00000 5.98532 0.014683
19. 5,00000 5.98532 0,01468
20 £,00000 6.63154 1.36846
28+ L 00000 5.69746 -1.69746
22 . it , 00000 4.98276 -0,98276
23 't 00000 L,54879 -0, 54879
2k, 5.00000 3.47907 2.52093
25. L ,00000 4,83766 -0.83766
26, £, 00000 5.,06374 0.93626
27. 2,00000 T«27979 0.72021
28, 6.,00000 6.69769 -0.6976%
29, 4 ,00000 4,25568 -0.,25568
30. £,00000 6.76281 1.237139
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Appendix G

bd

63

Residual

Case No, | Y Value Y Estimate
s &,00000 661771 1.38229
32, &,00000 5.68262 0.31738
33. 8,00000 555135 2.44865
34, 4 ,00000 3433397 0.66603
35 5,00C00 5+82772 0.17222
36, &,00000 7.94072 0.05928
TTe L , 00000 L, 48264 -0,4826%
38, i , 00000 5411403 -1.114072
39. % ,00000 3.91741 0.0825%
Lo, & ,00200 5.45654 0. 54346
b1, 5,.020000 6.22579 1.77421
ha, L ,GD000 5.97149 -1.97149
43, %, 00000 L L8264 -0,4826%4
L, % . 00000 4 .69256 -0.69256
Ls, L ,00000 5.24529 -1.24529
46, 14, 00000 3.09451 0.90549
L7 . L, 00000 L ,58569 -0,58569
48, 4 . 00000 L,.85149 114851
4o, 3,00000 757187 0.42813
50. L, 00000 5« 57957 -1.57957
B i , 00000 4,35138 -0,351383
52, %« 00000 L .98276 -0,98276
53, 8,00000 7.36165 0.63835
54, 5.00000 6.53875 -0.,53875
55. !} 4 OC000 4,46781 -0,46731
56, 5,000600 5.93692 0.06308
57 6 .,00000 5.12786 0.87214
58, L ,00000 4,83899 -0.833899
59, € 00000 6, 14684 -0.,14684

!

E——
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