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Abstract 

This is a comparative study on school-parent partnership in govemment 

and private primary schools in Bahir Dar town. The main purpose of this 

study was to identify the difference between govemment and private 

schools in the practice of parent inuolvement as partner. Two primary 

schools (Ykatit -23 and Esh.et Academy from the gouemment and private 

respectiuely) were taken as Cl case in this study. The subjects of the study 

were 102 students, 2 0 teachers, 2 principals, 12 parents, and 2 education 

r experts. Questionnaires for teachers and students, interview with parents, 

principals and education experts were employed to collect the data for th.is 

study. The data obtained were analyzed using both quantitative and 

qualitative methods. After analyzing the data, it was found that, the 

practice of schools in involving parents in different involuement programs 

did not indicate statistically s ignificant difference between govemment and 

priuatc primary schools .However, the practice of private schools seem 

better in communicating w ith and supporting home leaming activities . The 

gouernment school was better in inuolving PTA members in decision 

making. It was also found that parents participation in major school 

programs was insignificant in both schools. However, parent practices of 
r 

guiding, monitoring and assisting children at home shows significant 

difference in fauor of the priuate school. Finally, from the finding of the 

study it is possible to conclude that school-parent partners hip in 

. government and private pnmary schools did not s how significant 

difference and was not s trengthened as expected to be. The concem ed 

stakeholders need to accomplish their responsibilities for the better 

participation of p arents in their children education. 

r 
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CHAPTER ONE 

INTRODUCTION 

1.1 Background of the Study 

Systcms of education have passed through numerous changes even in the 

last hundred yea rs. The one that began as a s ingle- room schoolhouse with 

a teacher become a multimillion enterprise. House (1995 P.29) described 

the change that the process of schooling is moving from a top-down model 

delivering profession a lized and bureaucratized educa tional services to , 
passive and non-enthusiastic student.s to bottom-up model with pa rent 

a nd community involvement in governance, decision making a nd advocacy 

at the local sch ool level. 

1\11 parents want their children to become successful, carIng adults. 

Similarly parents want t.o bc involved w ith the formal education of thc ir 

children. Sometimes however, they do not know where to start, when to 

find time or how to go a bou t making positive connections with school. 

S tu d ies (Bauch II" Goldring, 1995, 8pst.cin I~, Dau ber, 1991; Sander, 2(01) 

have indicated that children whose pa rents and/ or other significant a dult 

s hare in their formal education tend to be better in school. 

Traditiona lly the schools a nd the home h ave b een seen as re la ted but 

separa te. Dodd and Konzal (2002) described the relationship between the 

two as 'satel litie' because each operates as a sepa ra te satellite with in its 

orbit in children's life . In a ddition, educators and pa rents develop a 

language tha t work well to communicate with in this sphere but has no 

meaning for those wh o a re outside. So that with no understanding or 

recognition of others' perspective, working together can be difficult or 

elusive . 
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The modern or progressive thought of school, parent and community 

participation In children education supports various types of parent 

involvement as decision maker, classroom volunteer, adult learner, 

teacher of their own child (Dodd & Konzal, 2002).In the late twentieth 

century where school programs alone are not sufficient for the task of 

formally educating children, partnership of parent and community IS 

essential (Barbour & Barbnour,1997). Educators and parents of some 

schools and communities in America have begun to cooperate and interact 

with each other because they have recognized that they can do more 

together than they could alone. The question asked by educators and 
, 

some parents shifted from "What can you do for us ?" to "How can 

parents, community members and organizations help us do our job betlcr 

?"(Dodd & Konzal, 2002). 

One of the most popular education reform measures is to increase parent 

involvement in sch ools. School parent partnership has bccomc a major 

educational issue in the 1980s in the United States (Cotton, 2001). Thal 

time was the era of increasing concern about the quality of education in 

the countlY. As the result parents want assurance . that their children will 

receive adequate preparation to lead rewarding adult life. 

The process of decentralizing education in Ethiopia encourages the active 

participation of parents in school matters. Parent teacher associations 

(PTA) enables parents actively participatc in the teaching learning process 

and jointly seeks remedial solution to the problems encountered (MOE, 

2002): 

Support from all parties in the change process is essential for success. 

Scholars such as Davies et a i., (1992). Butler (1992) emphasize on 
---

r principals as a key factor in the failure or success of school parent 

partnership. Administrators must coordinate, manage, support, fund, and 

recognize parent partnership in order for teachers to successfully involve 

2 
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parents. Further Butler's study suggest that teachers and school 

administrators need to acquire new attitude towards parents, new skill in 

communication, team building, decision making, group processes, 

background and details to pertinent issues and sharing in order to 

welcome and work with parents in the school. 

In spite of these outcomes it is usual for some administrators and 

teachers to oppose the partnership when they should be prompting it. 

They are in reality afraid that parent partnership may lead to serious 

interference with their right and duties. They do not believe that parents 

are qualified to what education is best for; children or to discuss technical 

matters of curriculum building and instructional procedures (Gallagher, 

2001). 

Initiating closer contact with parents in order to break down the barrier to 

cooperation involves the question of what activities are most interest 

parents in joining the school community. Jewell and Resen (1993) 

discovered that parents needed to know more about a variety of areas: 

budget, decision making and curriculum In order to participate 

meaningfully in discussion abou t the school. 

A research conducted by Bauch and Goldring (1995) about parents' 

involvement on selected private and government schools shows that 

parents who send their children in private schools appear to have greater 

involvement and perceive their schools as more responsive to parents 

needs than parents chose public schools. In addition, Madsen (1998) on 

his study of private and public schools stated that private and public 

, school principals differed in how they promote parental involvement. 

Private school principals are more proactive and responsive than their 

counter part public school principals. 

, ., 
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Generally, partnership between schools and parents plays a great role for 

the success ful achi evement of schools objective. School partnership with 

parents recognizes the importa nt role that pa rent and schools play in 

helping a ll children to su cceed III learning, growth and personal 

development in school and in life. Partners bring their own strengths, 

ski ll s, pers pectives and knowledge to the educationa l process and they a ll 

nccd to be wclcomed and respected for their co ntribution. This study 

therefore , examines the practices of school parent partnership in 

govern men t and private primary schools based on the above framework. 

1.2 Statement of the Problem , 

When parents develop a good relationship with school, there will be strong 

a ttachment of students to staff and program of the school. Parents and 

school pcrsonncl arc then a ble to work together to motivate desirable 

academ ic and social pcrformancc among students . 

The Ethiopian Education and Training Policy (1994) and the Guidelinc for 

National Teachers Education (MOE, 2003) stresses the need for teaehcr 

commitments in involvin g pa rents and community in the edu cationa l 

process. Th is indica te s that the requ ired guidelines , strategics and 

programs a re available to promote the involvement of parents in their 

children education . 

The Guideline on Organization of Educational Management, Community 

Participation and Education Finance (MOE, 2002) emphasize on the 

school boards a nd parent-teacher associa tions, which a re expected to 

handle m anageria l, administra tive a nd academic matters in the education 

of chi ldren in Ethiopia . 

Previous researches conduc ted on the issue of sch ool parent community 

partnership focused their attention on the ease of government schools 

4 



(Swifl-Morgan, 2006; Emana, 2006; G/Michael, 20(6). Arter the new 

education and training policy become practical, a number of private 

schools have been opening which requires an investigation to identify the 

, status of school parents' partnership in those private schools in 

comparison to the government schools. These were the underlined reasons 

that initiate this study to be conducted. This study is, then a comparative 

study on the school-parent partnership in government and private 

primary schools in Bahir Dar town administration . 

, 

1.3 Objective of the study 

The sludy h as the following objectives: 

To identify the difference in the practice of schools 111 involving 

parent.s as a partner. 

To differentiate th e extent of parents involvement in their children 

education at school and home in government and private schools . 

To identify influencing factors of school parent partnership on those 

schools. 

In order lo achieve the objectives the following basic questions are raised 

to guide the study towards its targe t. 

1. Do bOlh governmenl and privale schools equally encourage parent 

partnership as per the policy? 

2. What a rc the difference(s) in school parent partners hip practice 

belween government and private schools') 

2.1 Is there a difference in schoo ls act ivities in involving parents 

as a partner? 

5 
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2.2 Is there a difference between parents involvem ent in their 

children learning at school? 

2.3 Is there a difference in parents involvement in their children's 

learning at home? 

3. What are the major fac tors which constructively or unconstructively 

innuence sc hool -paren t parLncrship in those schools? 

1.4 Significance of the Study 

Th e study attempts to identify the ways and means of school-parent 
• 

partnership In primary schools by comparing the practice and 

cncounLe rcd problems in private and government schools. In more specific 

terms this study will h ave s ignificance 

1. To Ba h ir Dar town administration Education office and primary schools 

in identifying the gaps between the guideline on family, school, and 

Community partners hip and the actual implementation level in 

govern ment and private primary school s . 

2 . To provide clues on measures Lo be taken and strategies to be devised 

111 an a LLempt to overcome challenges on parents' parLnership in 

primary schools as a partner at Bahir Dar town Education office leve l. 

3. The study a lso helps as an initia l refe rence for further study on school-

parent. pa rLnership. 

G 



1.5 Delimitation of the Study 

Thc sLudy is delim itcd La YekaLiL-23 and Eshet Academy governmenL a nd 

private primary schools respective ly in Bahir Dar town administration. 

The two schools are selected because they are found in the center or 

proximal placc to thc uscrs. In addition, a ppropriate information for the 

study can be obtained from these schools. For the purpose of having more 

con scious students about their parents a nd school partnership, the s tudy 

is delimited to grade seven and eight students of those primary schools. 

The study also delimited to the school-parent partnersh ip programs 

variables: school encouragement, parenting, communication, volunteering, 

learning a t home, decision-making a nd collabora ting with the community. 

1.6 Limitation of the study 

The diffcrence in the number of studen ts and teachers between the two 

schools creatcs diffcrences on teacher to students and classroom to 

student ratios. So this difference might influence teachers activity of 

involving / supporting parents in their ch ildren learning. 

1.7 definitions of terms 

Parent = mother father or other care giver whom the child is living with 

r Partnership = th e participation of parcnts in their children education 111 

common commitment, trust and confidence with schools. 

Primary School = full cycle (encompasses from grade 1- 8) school. 

7 
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CHAPTER TWO 

REVIEW OF RELATED LITERATURE 

2.1 The concept of School-parent partnership 

From primitive culture to modern society, the family was and is the most 

important social setting for educating the child. In all societies children 

must lea rn skills of survival, the rules and regulations of society in which 

they live, and the value by which their society functions. Children lea rn by 

following their elders through direct teaching of important skills by their 

elders, and by oral belling of lradilions, allitudes, believes and values 

(Frost, 1966). 

Partnership in education is not a new concept if we consider the various 

groups and interest that have worked together with the school. Barbour 

and Barbour (1997) state that parents and community leaders have great 

input into the functioning of schools. The questions arise as to how would 

be partners for the professional education establishment view their roles 

and how they assume responsibility and leadership. 

Different scholars tried to mention the concept of school parcnt 

partnership in their ways. Ockett (1987) perceived partnership as thc 

participation 111 a common pursu it of parties wilh distinclive 

respon sibilities . He further states that effective partnership involvcs an 

understanding of the other partner's right and re sponsibilities, a common 

commitment, trust and confidence. 

School parent partnership according to Christenson (2003) is an a ttitude 

not an activity. It occurs when parents and educators share common 

goals, are seen as equals, and both contribute to the process. Therefore, 

home school partnership is establishment of mutual goal betwcen 
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, 

, 

educators and parents to create an ethos for learning. It occurs when 

parents are seen as key resources who work to lmprove their 

own children's education and the education of all 

children (Christenson , 2003). The concept of partnership between home 

and the sch ool encompasses the partnership concept calls for the free and 

continua l exchange of information between parent and teachers and the 

involvement of pa rents in school affa irs (Gallagher, 2001 ). 

In spite of increasing public interest in pa rental rights a n d involvement in 

education, there a re wide different views among both the professiona ls 

and the politicians about the kind of ro le, which pa rents should play in 

schooling and the degree to which they want a nd a re able to playa major 

pa r t. Docking (1990) classified these perspectives in to three broad 

positions . 

Parents as problem - The bulk of parents are regarded over tly or covertly 

as problem either they are assumed to be disinterested in their children's 

education and unreceptive to request for involvement, or they a re seen a~ 

having too m u ch to say and would try to take over if given the chance. 

Some schools regard parental involvement as an intrusion in to their 

relationships with pupils. They believe that parents lack the necessary 

knowledge, skills a nd ins ight to determine what is in the best educational 

in te rests of their chi ldren, and that this respon sibility shou ld lie with the 

profes sionals. 

Parents as customers - The second view regarded pa rents as customers ' 

clients, a nd see the role of schools as one of responding to pa rents 

consumer needs, Parents perceived as a cl ient or customer who chooses a 

particular school on behalf of the ch ild and wishes the child to realize the 

benefit of that choice . In particular, they a re entitled to information about 

their child ren's progress at school, to explanations about teaching 

9 



methods and curriculum contents, and to advise about how they can help 

their children. 

Baker (1988) cited in Docking (1990) argued that education can no longer 

be led by the producers the academic theorists, the administrators and 

even the teacher unions. Education must be shaped by the users by what 

is good for the individual child and what hopes are held by parents. 

Parents as partner - In this position parents do and should desire 

influence but not control. It is right that they should assume a 

participatory but not dominating role in education, and school should , 
encourage them to do so. It suggests a two-way relationship, each partner 

r recognizing the unique contribution, which the other can make to thc 

child's development and to educational decision-making. Each partner 

recognizes the other's skill and experience to be equal value. 

r 

Different views of the above scholars confirmed that successful school 

parent partnerships require the sustained mutual collaboration, support 

and participation of school staff and parents at home and at school in 

activities that can directly affect the success of children's learning. If 

parents are to work with schools as full partners in the education of their 

children, schools must provide them the opportunities and support they 

need for success. 

Studies (Henderson & Berla, 1994; U.S. Department of education, 1994) 

confirm that family involvement is a powerful influence on children's 

achievement in school. When families are involved in their children's 

education, children earn higher grades and receive higher scores on tests, 

attend school more regularly, graduate, complete more homework, 

demonstrate more positive attitudes and behaviors, graduate from school 

at higher rates and are more likely to enroll in higher education than 

students with less involved families. For these reasons, increasing family 

10 
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involvement In the education of their children 1S an important goal for 

schools. 

Schools that have developed successful partnership with parents V1ew 

studen t achievement as a sharcd responsibility, and all s take holders­

including parents, administrators, teachers and community leaders play 

important roles in supporting children's learning. According to Docking 

(1990), a commitment to genuine partnership involves a full sharing of 

knowledge, skill and experience, and rests on the assumption that 

children will develop and learn better if parents and professionals are 

working together on th e basis of equality than working in isola tion. 

2.2 The Role of Schools in Involving parents as partner 

It is often a challenge for educators to get parents involved in evcry day 

school activ ities because of geographical distance, lack of motivation, or 

lack of communication. Parent leaders and educators do not always know 

their options, nor have they developed successful way for reaching 

parents. But a high level of involvement is possible by working with 

parents, schools can learn to solve the main part of the problem setting 

the climate in order to reach all parents (Batey, 1996) 

Parent involvement is often thought as a means to raise money or plan 

specia l school activities but in reality parent involvement includes a 

number of activities including reading with children, tutoring and in some 

cases monitoring cafeteria. There is evidence in the literature that 

validates that most parents would like to be involved with the school but 

need some direction from school personnel on how to help (Epstein & 

Sanders, 2004). Some parents may even need training on how they can 

help their child with homework maths and reading skills, science fair 

projects and other academic activities. 

II 
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Developing effective partnership with parents requires that all school staff 

(administrators, tea chers, and suppor t stafD create a school environment 

that welcomes parents and encourages them to raise questions and voice 

their concerns as well as to participate appropriately in decision-making. 

Developing partnerships also requires that school staff provide parents 

with the information and training they need to become involved and that 

they reach out to parents with invitations to participatc in thcir children 

learning. 

2.2.1 Conducive school Environment '\-/ 
, 

A climate of trust and collaboration betwecn the school and parents is 

essential for effective planning to establish effective parent involvement 

programs. The principal must ensure that effective communication is in 

place and that parents know participation in school matters is crucia l to 

student success . 

Inviting parents to the school is considered as a way of creating positive 

school environ . It is principal's job to create a climate between educators 

and parent groups that let everyone know parents are needed in the 

school (Batey, 1996). In this way all parents will know they are welcomc to 

participate in any area of their children education. 

Principals should be concerned about the welcoming atmosphere in the 

schools. Inside and outside tension may be reduced with a welcoming 

school environment parent bulletin, spccial coffee room, computer 

accessibility, resource materials, and invitations to participate in 

educational activities. The administrator 's role is to create a welcoming 

climate and become more open to parents and the community 

(Molner,2006) 

12 



2.2.2 Supportive Educational Leadership 

School leadership should not be in the ha nd s of just one person the 

, principa l, but it should be shared with teachers and parents (Dodd and 

konzal, 2002). In order for this to work teacher and parents need to be 

involved in planning school change efforts and need to have opportunity to 

develop skill necessary to lead. Principa ls must encourage and facilitate 

the building of trust and mutual respect between teachers a nd parents. 

Molnar (2006) states that change in school occur vigorously when parents 

play key role in the change process . Decker and Decker (1988) pointed out 

parents as citizens and taxpayers, have ' the right to be involved in the 

decision m aking of the school. 

, 

, 

, 

Dodd and Konzal (2002) describe effective school leaders know how 

interpret the vision of individual member of the organization in to day to 

day practices , they understand they are most powerful when they give 

away power to teachers, parents and students. They know how to 

encouragc support and challenge people to do best. They know how to 

mediate conflict; they know how to m anage changes. 

2.2.3 Training for teachers and parents 

Evidence shows that teach ers are apprehensive about working closely 

together with pa rents . Jowett and Baginsky (1988) state tha t initial and 

in-service training must therefore make provision in this area, for 

example, in helping teachers to communicate effectively with parents 

about their children's progress, to use them in the classroom and in home 

school proj ects, a nd to run workshops a nd consulta tive meetings. 

The study by Gaffuri (1992) in Molnar (2006) identifies teachers how li ttle 

tra ining was received in school or professionally relating to dealing with 

parents . Teachers cla im they want to learn how to get to know parents, 

13 
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how authentically and comfortably involve them m classrooms and m 

other aspects of education. 

Parent training is difficult issue because parent availability, interest, and 

abilities vary so widely (Johnson, 1997). Some parents will need literacy 

training before they can work effectively with school staff and their 

children. In addition schools, with the help of parent liaisons, are required 

to provide orientation and training to parents on home based learning 

materials and on volunteer work at the school. School staff and interested 

parents must determine the form of these programs. 

, 
According to Cotton (2001) providing orientation and training for parents 

enhances the effectiveness of their involvement. Parents generally want 

and need direction to participate and maximize effectiveness. Orientation 

and training takes many forms, from providing written directions with a 

send home instructional packet to providing workshops, see 

demonstrations and programs in which parents receive extensive training 

and ongoing supervision by school personnel. 

The importance of narrowing the information gap between parents and 

schools staff is given due attention on the study conducted by U.S. 

Department of Education (1997) that without the information and skills to 

communicate with each other, misperceptions and distrust can flourish 

between parent and school personnel. Through workshops and a variety of 

outreach activities such as informative newsletters, handbooks, and home 

visits, parents and school staff can learn how to trust each other and work 

together to help children succeed in school. 

2.3 Parents involvement in students learning as partner 

From the child's earliest years, and continuing throughout elementary and 

secondary schools, parents exert a profound and lasting effect on their 
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children's performance in school. According to Steinberg (1996: 102) 

parents do these efforts at least in three ways. First, parents communicate 

specific messages to the child both intentionally and inadvertently about 

schools and learning. From these messages, children came to see whether 

school is important and, accordingly, how much effort they should exert 

there. The second way is let their children know that they value school by 

attending school functions, volunteering in school activities and helping 

with their child's course selection. The third and most important way that 

parents influence their child's performance (achievement) is through the 

general atmosphere of the home envi ronment that is style of parenting . 
. ' 

There are many things parents can do as partners. Some things can be 

done at home, and others need to be done at the school. Parents should 

choose where they would like to be involved and the amount of time and 

energy they want to commit. Parents have a responsibility to keep 

informed, ask questions, attend workshops, and borrow resources in order 

to make sound decisions about their child and the school. 

In general, parent involvement in their children education works 

r positively. The problem for schools and parents, as Brown and Gornbusch 

(1996) describe however, is that there are many different ways for parents 

to be involved in their children's education, and it has becn hard to figure 

out which types of involvement work best. 

2.3.1 Involvement at home 

Schools provide an academic curriculum for all enrolled children, whether 

in private or government schools. Barbour and Barbour (1997) outlined 

that a school's academic curriculum is constantly affirmed by school 

personnel as well as by layperson, and its purpose is, in general to help 

r children accumulate knowledge and skill. However, much of the children 
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learn actually comes from the experiences, associations, and interactions 

they have outside and beyond scheduled school activities . 

,; Further Cotton (2001) describes that there are strong indications that thc ___ 

most effective form of parent involvement are those which engage parents 

in working directly with their children on learning activities in the home. 

Programs, which involve parents in reading with their children, supporting 

their work on homework assignments, or tutoring them, using materials 

and instructions provided by teachers, show particularly imprcssive 

results, 

; 

,Home based parent partnership programs, m contrast to school based 

programs, yield clear academic gains for students, as well as increased 

level of parental interest in support of the objectives of parental 

involvement (Johnson, 1997). 

G1 Parents can help their children develop good study habits supervise thcir 

homework, monitor TV viewing and after school activities, and supervisc 

regular bedtime and school attendance. Parents a lso model good learning 

practices through their own continuing education activities . 

The U.S. Department of education (1997:2-5) suggests the steps that can 

be taken by parents at home improve their children education. 

Read together - children who read at home with their parents perform 

better in school. Therefore, parents can show their children how much 

they value reading by keeping good books, magazines, and newspapers in 

the house ; by a llowing children to read to them, and let the children see 

the parent read. 

Use TV wisely - parents can limit the amount of vlewmg and hclp 

children select educational programs. Parents can also watch and discuss 
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shows with their children. This will help ch ildren understand how stories 

are structured. 

Establish a daily family routine with scheduled homework time -

studies s how that successful students have parents who create and 

m aintain family routines . Make sure your child goes to school everyday, 

provide structured h omewo rk time and encourage children to study. 

2.3.2 Involvement at school 

Outside the home, parents can serve as advocates for the school. They can 

voluntary to help out with school activities or work in the classroom or 

they can take an active role in the governance and decision ma king 

necessary for planning, developing a nd providing an education for the 

community children (Cotton, 2001) The research finding by Brown and 

Dornbusch (199 6) show that the type of involvement that makes a real 

difference is the type that actually draws parent in to the school physically 

attending school programs, extracurricula r activities and leacher 

conferences . 

According to Batey (1996: 157) there are four genera l a reas of parent 

involvement in the school. Most school wide project will require support in 

one or more of the four areas classroom participation, fund raising, sile 

based decision-making and school community relations . 

Classroom participation - parents can involve themselves by becoming 

a tutor in classes, by sharing own ideas with a classroom including those 

about the work or hobbies they have, and becoming a room parent or 

teacher's assistant. 

Fund-Raising - writing le t ters to request donations, apply for grants, 

organizing or participating on others fund raising activities wi th school 
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staffs could be easily performed by parents. In addition, paren ts m ay 

contribute money and materials in kind to the sch ools . 

Decision making - Stand u p for students rights in appropriate meetings 

and forums, serve on a participatory management team, parent tcachcr 

organization and other committces, and represent othe r parents on the 

sch ool board . 

School·Community Relation - Through the use of media, parents can 

announce what they need for their school volunteers , supplies, or 

donations . The involved parents, businesses, and commu nity members 
, . 

h ave to be appreciated by sending them thank you notes for their time, 

goods, or money. 

2.3.3 Level of involvement in partnership 

Partnership relation s a re bu il t on basic premises abou t leadership, 

participation, and involvement. Good collaborative e ffor ts mean that 

individuals in any group must recognize different levels of involvement. As 

Barbour a nd Barbour (1997) state the key to successful partnership is for 

a ll communi ty citizens to be involved in one level or anoth er, with a few 

individuals contributing at a ll levels . 

Though educators are m the best position for encouragmg a nd 

establishing pa rtnerships, some teachers, parents , a nd community 

members will assume stron ger leadership roles . Others will contribute at 

minimum level. For persons involved in a partnership, there is always a 

hierarchy of involvemen t . Scholars (Johnson, 1997; Ba rbou r a nd Ba rbour, 

, 1997) identified that some will pa r ticipate at a minimum level, others at 

a n associate level, and still others at a decis ion making level. 
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Minimum level 

Teachers and school administrators reach out to parents and community 

members in various ways, seeking support for school programs. At this 

level of involvement, parents and the community at large arc invited to 

school sponsored events such as fund raising, contribution in item and 

teachers often in items seek ass istance other than for simply taking 

attendance . This level of involvement serves as a good foundation to start 

, working for more complete participation. 

, 

, 

Children benefit from this type of involvement from home and community. , 

They are drawn into the practical stapes of education and often see the 

application of schoolwork to the real world. The more people involved the 

greater the benefits to children. Successful partnership means that a large 

percentage of parents and community mcmbers are involved with their 

school at this beginning level. 

Associate level 

o.§ome parents and schools seek more than minimal participation and ~ 

association. Many teachers request parents to become classroom 

volunteers on a regular basis. At the associate level volunteers assist 

teachers in various ways from making and copying materials for 

classrooms to reading for children &, assisting them in activities. In 

addition PTA and similar organizations have served as advocates for 

school plans and have interpreted curriculum for community members. 

These actions draw schools closer to their parent groups, creating 

significant communication links. 

Fewer parents will be involved at the associate level than at the minimal 

level. Comer (1980) in Johnson (1997) notes that if 5 to 10 percent of 
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parents become actively involved at this level, then a n adequate group of 

pa rents assisting and acting as advocates is p resent. 

Decis ion - making Level 

At this level individu a l parent, professionals, community leaders assume 

the right to make decision for the education of their children. Successful 

collaboration of parents, teache rs, administrators and communily 

members at this leve l require mu tual respect and a new definition of 

shared responsibility and accountability (Bloom, 1992; Wissbrun & 

Eckart, 1992). 

Parents a t the decision m aking level move beyond being committed 

advocates for their children in to sharing responsibility for providing 

qua lity educat ion for th eir own child ren. At this level parents are expected 

to serve on committees that hire school staff. Usually, pa rent's 

involvement a t this level requires only a s mall percentage of parents, but 

these representatives must represent the different constituencies with in 

the communi ty. 

2.3.4 Outcomes of Parent Involvement 

Research h as found m any outcomes of the interaction between schools, 

pa rents a nd communities . Jordan, Orozco and Averett (2001) summarize 

the outcomes to students, to schools, and to parents and community. 

Outcomes to students - Participants claimed that parental and~ 
community involvement motivates students . There is a perceived increase 

in self-esteem, achievement, a nd lead to better attendance and behavior. 

Younger children enjoy having their parents come to school and happier 

and more secure with home a nd school working together. 
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C\ Outc ome s to school - When parents reduce teachers work loads, 

teachers have more time to spend with individual child ren . Safety is 

improved, discipline problems are reduced, lessons are more effective, a 

greater variety of teaching strategies can be utilized, and field trips are 

made possible . Parent and community involvement have influenced sch ool 

reform efforts . Parental involvement provides moral support to teachers, 

which in turn can motivate teachers to strive for a n even better 

educational experience for their students. 

I Outcome s to parents and community - Parents who are involved at the 

school a re better informed about facilities, resources and expectations at 

the sch ool. The result therefore, is that parents become better acqu ainted 

with their children's teacher and build a rappor t that enables a 

cooperative approach to dealing with problems. They are a lso better able 

to help their children at home , such as assisting with homework. Parents 

build upa network of other parents on whom they can call for support 

and help in dealing with problems that arise between children . 

2 .4 Models in Parents Involvement Program 

A number of models for parent school community partnership program 

have developed . Some of these programs are discussed in Barbour and 

Ba rbour (1997) 

2.4.1 Head Start Program 

The head start involvement program was started in acknowledging that 

chi ldren were not only family members but also community members. 

Parental and community involvement were paramount in changing the 

lives of children. It is designed to provide health, nutritional, socia l and 

education readiness for ch ildren and their parents. 

21 



, 

, 

The purpose of involving communitie s in head start was to make lhe 

community aware of the importance of providing adequate health, 

educational and nutritional service for chi ldren's development. Types of 

parental involvement in head start program are : 

Parents as partner - parents are partner with professionals in the 

decision making process. At a formal level parents work with center staffs 

on determining program content, and formally parents serve on a parent 

policy committee or council. 

Parents as Observer - parents participate in the head start classroom as 
, 

observers, volunteers, and as pa id aides, lo obse rve differenl way::; of 

working with their children. They gain a better understanding of what 

their children are learning and what they can do to assist them at home. 

Parents as learner - parents become involved in their own learning by 

planning and identifying opportunities that correspond to their own 

interest and aspiration. Some parents continued their education at the 

college level and increase their opportunity for employment. 

Supporting Children's learning - parents' work at home with their ~ 
children to support and reinforce children's head start experience. Center 

personnel create and distribute ideas and suggestions for home activities 

(Barbour and Barbour, 1997). 

2.4.2Home Based Program 

The realization of the importance of parent as children's first teacher led to 

ideas for developing home based programs. The purpose of the program is 

to use the home as a beginning point in children's education. The concept 

recognizes that parents are children's first teachers, and it is important to 

train parents to become more effective teachers. The emphasis in the 

1990s for many home based programs has been family literacy. The 
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involvement of parents in home based program are the role of parenting 

activities, th at is, mother ch ild interaction in ski ll development of the 

children (Barbour and Barbour,1997). 

2.4.3 Comers School Development Program 

Comer's school development was developed to Improve educational 

experiences of primary school children in building supportive bond among 

children, parents, and the school staff to promote a positive school 

climate. 

The program goals are designed to create school cnvironment whcrc 

children feel comfortable, valued and sccure. In lhis cnvironmenl children 

will form positive emotional bond with school staff and parents and a 

positive attitude towards school program, which promotes the children 

overall development, a nd facilitate academic learning. 

- 2.4.4Schools Reaching out Project 

The project was began to build closer relationship among parents, 

communities and school, with the premise that attitude towards parent 

involvement in learning could be a lerted by changing the structure and 

manner in which teachers and parents interested. As Swap (1993) in 

B¥bour and Ba.d2Qur (1997) no tes the guid ing principle was that chi ldren 

achieve better in school when home and school maintain a community of 

values, expectations, and atlitudes. 

The program was structured in such a way that a school community 

council made decisions regarding objectives, policies, and strategies for 

involving parents. The parent center was a room for parcnts where they 

could meet with other parents , relax, and hold especia l meetings. Thc kcy 

teachers, released from classroom teaching become the coordinator of 

most project activities (Barbour and Barbour, 1997). 
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v) Decision-Making - It includes parents as participants m school 

decision, governance, and advocacy activities through parent 

teacher association, committees, councils and other organization . 

Schools assist parent representatives to contact and exchange or 

obtain information from and give information to those they 

represent. 

vi) Collaborating with the community - This program facilitatcs 

cooperation and interaction between schools, parents and groups, 

organizations agencies and individuals in the community to achieve 

commonly agreed upon goals. There a re resources in the community 

such as human, economic, a n d social that can support and 

enhance home and school activitie s . 

Basically a ll the above approaches havc strategies such as staff 

collaboration, parent involvements, and students ' achievemcnt m 

common. However, the emphasis given in each approachcs varies . 

2.5 Parent Involvement in Private and Government Schools 

A resea rch conducted by Bauch and Goldring (1995) attempts to explore 

empirically the link between parental ch oice and involvement by 

exammmg the context of school responsiveness to parents under 

government and private schools choice arrangement. Parents who chose 

Private schools appeared to have greater parent involvement and perceive 

their schools as more responsive to parents need than parents who chose 

public schools. Parents who chose private school were involved in that 

they were more informed; they were more likely to agree that they h ave 

current information about school policies and their children's school 

progress. They were a lso more involved to serve on school committee . 

Private schools exhibited another parent involvem ent advantage in th at 

they were more actively involved at home with their children in enforcing 
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1995) . The school management and parent committee have also been 

highly involved in the day to day management of the school including the 

mobilization of the community to give more support to school development 

and to increase enrolment, and solving the problems of dropouts, 

repetition, etc. 

The international report (Darling, 1986) states that in Ethiopia parents 

play an importa nt role, both through their involvement in the school 

management committee and as a contributors in financial and labour 

terms . The report continues that without this central role of parents, it is 

unlikely that several of the school would ha,ve made it this far, and it is 

seen as essential for institutionalization. The principal plays an important 

role in facilitating cooperation with the community and in particular with 

the parents . It is sometimes difficult to get parents involved in school 

affaires in the first place, however, giving them a real decision making role 

is crucial to their participation (Dalin, et a!., 1995). 
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CHAPTER THREE 

Method and Procedure of the Study 

3.1 Method 

As mentioned earlier, the main objective of this study is to evaluate the 

practice of school parent partnership in government and private primary 

schools by comparing the schools practices in involving parents, parents 

involvement in their children learning at school and at home and 

problems encountered during involvement. The design IS comparaive 
• 

study. The method employed was descriptive study method on the 

assumption that it is appropriate when a researcher wants to compare 

relevant information of the study (Best and Kahn, 2003: 95). The data was 

gathercd through the use of both qualitative and quantitative methods, 

and then comparative analysis was made on the different cases between 

the government and private primary schools. 

3.2 Source of Data 

r To accomplish the purpose of the study, relevant literature review was 

made. Besides, primary data was gathered from principals, teachers, 

students and parents. In addition to these, education experts from Bahir 

Dar town administration Education Office were taken as sources of data. 

3.3 Samples and Sampling Procedure 

The universe of the study includes all 10 government and 9 private 

primary schools 111 Bahir Dar town administration. Based on the 

purposive sampling method, it was attempted to conduct an in depth 

study on two schools (Yekatit-23 from government and Eshet from 

private). 
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Upper grades (grade seven and eigh t) s tudents were taken as sources of 

information with the assumption tha t they could understand better the 

partnership tha t exists bct.wecn their pa rents and the school. 

According to the informa tion obtained from the town Education Office with 

in the two schools, there are a total of two principals, 704 students (370 

females) and 32 teachers in grade seven and eight out of which 570 

students a nd 20 teachers in Yeka tit-23 school, and 134 students, and 12 

teachers were found in Eshet academy. 

Accordingly, from the total population identified 15% of the students, 10 

teachers, availa ble principals , 6 parents from 'each school (Yekatit-23 and 

Eshet) and two education experts from the town education department 

were takcn as source of information. Sample teachers were selected based 

on simple random sampling. The numbers of male a nd female students 

a re nearer to be equal. Therefore, equal numbers of male and female 

stud ents were selected based on s tratified random sampling. The selection 

was made with the h elp of teachers and principals. 

3.4 Data gathering instruments and procedures 

To ob tain the neccssary information for the study, two types of data 

collection instruments i.e. questionna ire and interview were used. The 

questionnaire and interview guide were used by adopting from the 

National Network of Pa rtners hip Schools (2000) and School, Parent and 

Community Partners hip Resource Book (2001) on measure of school, 

parent and community partnership. Some items of the questionnaire were . 
directly taken and the rest were modified to make a ppropriate to our 

s ituation. 
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Questionnaires 

Two sets of questionnaires were prepared to obtain information from 

teachers a nd students . To collect th e data, Amharic version of th e 

questionnaires (for both teachers and students) were used because, it 

avoids problem of langu age in understanding the questions. 

• r 

Students' qucstio nn a ire is a lso organized in to a five point ra ting scale to 

ge t information about parents' involvement in their education at school 

and at home. Pilot test for the draft questionnaire of teachers a nd 

s tud en ts wcrc cond ucted 111 onc prImary school in th c town (Kulkual 

Primary Sc hool) on three tcachcrs and 12 students. Bascd on the 

feedback, cc rtain items whi ch were found redu ndant and a mbiguous were 

deleted and refined respectively for final use. Fina lly, both questionnaires 

for th e teachers and the stud en ts have been a dminis tered direcLly by thc 

investi gator with the hclp of th e principal. 

The questionna ire for teachers was organized in two major parts . The first 

part was prepared in the fo rm of five point rating scale to get information 

abou t teachers a nd other sch ool sta ff practices in involving parents in 

their children edu cation. Th e items for this section were focused on 

teachers a nd school sta ff prac tices in initiating/encouraging pa rents, 

communicatin g wi th parent, use of school a nd classroom volun teers, 

ass istin g to deve lop paren ting skill s a nd knowledge, guiding parents to 

r assist the ir children at home, involvin g in school decision making and 

facilitate coopera tion a n d interaction between school, parents and the 

community . The second part of the questionnai re was all. open ended type 

prepa red to co llect teachers' comments about parent involvement 

practices a nd p roblems in their school. 
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Interviews 

Interviews were used to obtain information from parents, principals and 

education experts . The interview guide for principals were focused on the 

school practices in involving parents on their children learning and 

similarly parent interview guides were also focused on their participation 

in the education of their children at school and home . The ideas used m 

interview questions (guides) were adopted from National Network of 

partnership schools (2000) and school, parent and community , 
partnership resource book (2001). The information, which were ob tained 

from education experts were used to triangulate the data gained from 

other respondents (teachers, students, principals, and parents). 

3.5 Method of Data Analysis 

The data obtained through the sets of questionnaires were tallied, 

tabulated and changed in to percentage . Then, the two statistical tools, 

mean and t-test were employed for analyzing each item m the 

questionnaire. According to Fraenkel and Wallen (2000: 258) the t-test is a 

statistical test used to compare the mean scores of two different or 

independent groups, to see whether a difference between the mean of the 

samples is significant. Items of the questionnaire were prepared in the 

form of five point rating scale comprising not occurring, rarc ly, somctimes, 

frequently and a lways occurring. These responses were given the value of 

1, 2, 3, 4 and 5 respectively. The average value was obtained by dividing 

the sum of each value by the number of rating scale. Accordingly, the 

average value is 3. Based on the average value, the mean score was 

in terpreted as follows. If the mean score is less than 3 then, involvemen t 

practice is below average, and if the mean score is greater than 3, then the 

participation is above average . To make more specific , if the mean falls 
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between 0 .5 a nd 1.49, it scores not occurrin g, between 1.5 and 2.49 

rarely, between 2.5 and 3.4 scores sometimes between 3.5 and 4.49 

frequently, and 4 .5 and above scores always occurring. To check the 

existence of statistically significance different between the mean score of 

the two independent samples, t-test was co mputed. 

There was a wide differcnce in the number of sampled students between 

the two sample schools. According to Yalcw (2006: 299) if there is a widc 

difference in number betwcen the two samplc groups, it is not advisable to 

find degree of freedom using the stan dard formula (n 1 +n2)-2 . Because the 

observed difference in number could not make it appropriate to reach to 

the right conclusion based on the result obtained through the above 

formula. So, to avoid the problem in this study Welch-Satterthwaitc 

solution was employed to find dcgree of freedom. The following formulas 

were used to find the mean, standard deviation, t-test and degree of 

freedom: 

- IX X = ---
17 

1= ,X",- X, 

IIG?,- l ls~ + G'l2 -1 ls:1[_1 -_1 J 
V G1, + n,)- 2 n n, 

~L(X X)' SD= -
17-1 
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CHAPTER FOUR 

Data Analysis and Interpretation 

This chapter deals with analysis and interpretation of th e data gathered 

mainly from teachers, principa ls, students, parents and education experts 

in government and private schools through the data gath ering tools . 

The data obtained through these instruments were analyzed and 

interpreted in relation to the basic questions raised under chapter one. 

Accordingly, the main points of this analysis and interpretation were: 
r ' 

r 

r 

• The practice of the schools in involving parents in different 

involvement progra ms; 

• Parents involvement in their children learning at school and at 

home; 

• Major factors, wh ich inl1uence school parent partnersh ip. 
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4.1 Characteristics of Respondents 

Table 1: Description of Teacher respondents by sex, age, education level, 

service, teaching load and work shift 

-~----~-- ---~'------

Government Private IEshet Total 
Characteristics .-JYekatit-23) --r'-- Aca) 

No % No % No O(?~ -
S ex Male 6 60 (, 60 12 60 - ~--- -----_ ... __ ._- -_ ... -------

Fe male 4 40 4 40 8 40 
----"~ .. _ ._ .. -

Total 10 100 10 100 20 _IO~ ----_._._ --_._---------- ---- - - ----- ,-~ 

_ .. "'-s.'C __ ._. ____ . ___ . __ 2 1-30 1 10 9 90 10 i--~ 
31-40 1 10 - - I 10 -_. -
4 1-50 4 40 - - 4 40 
50 &, above 4 40 I 10 5 40 

Edu cation level Certificate - - , 2 20 2 10 --_. 
_Di ploma 10 100 8 80 18 90 ------ --

1-5 I 10 9 90 10 50 - _ ._-_._- -_._. _._. -- ._--_ . . __ ._ .. - ----- ------ _.--- - - -_. -. __ .- .. . __ . 
6- 10 I 10 - - I 5 
II-I S - - - - - -

--~- --_.-
Service 16-20 - - - - ----- - --

21-25 I 10 - - 1 5 . . _._- --
26-30 3 30 1 10 4 20 --_.-_ .. -_ .. 
31 & above 4 40 - - 4 20 _ ._---
18-20 I 10 - I 5 .--- --------- ---- -
2 1-23 2 20 I 10 3 15 
~.----- .. --~ --~ --~ .. _--- ---_. ~,~.- ._------

Tea chi ng load 24-26 7 70 6 60 13 65 
-~-~----- ------ _._- -------- - -- -----_. 
27-29 - - 2 20 2 10 -_ .-

30 & above - - 1 10 1 5 
One shift 10 100 - - 10 50 _. __ ._-

Work shirt Two shift - - 10 100 10 50 

Table I shows that 60°/c, of teacher respondents of the two schools were 

male and 4CJ% of them were female respondents_ Regarding teachers age 

80% of teachers in government school (Yekatit-23) were between 21 and 

30 years old. In terms of experience, 80% of Yekatit-23 school teachers 

have above 20 years of service , where as 90% of Eshet Academy 

respondents were in the service range from 1 to 5 years Teachers in Eshet 

Academy are younger and less experienced than teachers in Yekatit-23 

pnmary school. But both teachers in the two schools were matured 

enough to perform tasks In their position adequately. Regarding 

)' educational level, tablel shows, lOO'Yo teachers from Yekatit-23 and 8CJ% 
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from Eshet Academy were diploma holde rs; where as 20% of the teachers 

from Eshet were certificate holders. 

The governmen L school (YekaLit-23) has two s hifts an d a ll teachers in Lhis 

school works either in the morning or a fte rnoon shift. The private school 

(Eshet Academy) does not use shift system , and all the teachers work the 

who le day (8 : 00 AM to 3:30 P.M.). Teach ers ofYekatit-23 school work one 

sh ifL, due to this they have more free time to perform other educationa l 

tasks (such as dealing with parents) than teachers of Eshet Academy. 

Majority of the teachers (70%) in Yekatit-23 school had weekly teaching 
, 

load from 24-26. Similarly 60% teachers in Eshet Academy had weekly 

pcriod a liotmenL from 24-26. 

Table 2: S tudent Respondents by sex and age level 

Respond- Sex Age of 
----- _. 

Schools cnts Male Female Total 12+ 13 14& 15 16&17 
-------- ------_ .. -

Government No 40 42 82 10 6 o 12 
--

sc hool (Yckatit- % 48. 8 51.2 100 12.2 7 3. 2 14.6 

23) 
-

Private sc hool No 10 10 20 7 1 ? 
---- -_. _._-- - ---_._- --------- ------- ------

po:sh c l ilcn,iemy) IX. SO 50 100 35 5 5 10 
------_._---_ .. _--- ~--

_ ._. .-

Out of th e tota l sample students, 48.8% and 50 % were m a le m 

governmen t a nd private schools. respectively. Regarding to the age, 73.2% 

in government and 55% in the private were between 14 and 15 year. This 

ind ieaLcs LhaL female sLudenLs arc equally benefited in the educaLion 

sysLem a L this leve l. Most student respondents were enough m atured to 

understa nd and give appropriate a n swer for the questions a bout their 

parents involvem en t in their education. 
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Table 3 : parents, principals and edu cation experts by Sex, age , and 

education level 

Governme nt s chool Private School (Eshet Education 
Respon de nts (Yeka tit-2 31 Academy; experts 

---. - ----_ . Princ ip~ Pare n t Principa l r' Pare~ - ._--- ------
Sex Male _ l( lOO<)'oL _~(~~,-~~~L _IJ~Ooo/oL._ _~~3 . 3"!~L _._..1J~0Y.oL 

----~------

Fe mal e - 1(1 6.6%) - 11116.6% 1(50%) _ 

Total 1(100%) 6(100%) 1(100%) 6(100%) 2(100%) 

Age 31-40 - 2(33.3%) IJl.OO%) 2 (33.3%) 1(50%) . 
41-50 - 3 (50%) - 4(66.6%) 

51 & above 1 (100%) 111 6.6%1 - - 1(50%) 

Total lJl.Q.9~L ~( 1 000/~L 1(100%) 61100o/~L _~1l9g%) _ _ ._-
Illi tera te ----- .2(33.3%L ------.- --------_ .... _ -. ---. ---------
1-4 - - - - ----

1(16_6%) 5-8 - - - --1------
Edu cationa l 9-12 - - - 1(16.6%) -
Level TTl (12+1) - l( 16 .6%) - - -

J2iIJIoma 1 (l.90%L ~6%L --.l(100%) 1(16 .6%) -.. _____ 0_-

Bi\ / BSC 1(1 6.6%) 4(66.6%) 2(100%) 
and above \-- ------
tota l 1(100%) 6 (100%) 1(100%) 6(100%) 2(100%) 

Table 3 s hows that the two principals, 83.3% of parents from Yekatet-23 

and Eshct schools and one of the two education experts were males. 

Rcgarding the agcs, 33% in each of parents in both schools, the principals 

in Eshet a nd one of the education expert were in the thirties, and 50% 

parents in Yekatit-23 and 66.6% parents in Eshet were in the forties. 

Regard in g Lo educational level, table 3 shows that principals of the two 

, schools were diploma holders. The ta ble also shows that 33% of parents in 

Yekatit-23 and 83.3% of pa rents in Eshet School were diploma and degree 

holders respectively. Both education expert respondents were first degree 

holders. The data ind icated that most parents of Eshet Academy were 

belter educated tha n Yeka li t parents . This intern may help pa rents of 

Eshet Academy to understa nd better abou t their children education. 
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4.2 Schools Encouragement and practices in involving 

pa rents in partnership programs 

4.2.1 Schools encouragement (initiatives) in involving parents 

Developing crfcctive pa r tnersh ip with pa rents requires tha t a ll school s ta ff 

(principa ls , teachers and support s ta ff) create a n inviting school 

environmcn t th at wclcomcs paren ts a nd encourages them to ra ise 

qu estions a nd voicc thei r conccrns as we ll as to pa rticipa te in the decision 

ma king (Dodd a nd Konzal, 2002) . In thi s section the da ta tha t indica te the 

statu s of school en couragemcn t in involving pa rents a rc presen ted . Table 
, 

4 shows teachers respon ses on the extent of schools practices in initia ting 

or encouraging pa ren ts involvement in their childrcn education. 

Table 4: Teach er Rcsponses on the practices of sch ools to encourage/ 

initiate school parent partners hip. 

- _._------
Yekatit-23 Eshet T-

No Item Mean SD Mean SD Obtained 
--- - -------~ 

1 The schoo l arranges co nference or 
workshops with pare n ts to d iscuss on 
gu idelines and sch ool regulat ion s to bridge 3.30 .949 4 .00 .943 1.6 5 5 

'- school fa mily differences 1--. _._-- ---
2 Teacher s and sch ool exh ibit staffs respect for 

parents 85 th e pnmary support a nd most 
important in fluences 111 t hcir ch ild's 4.20 .632 '1 .70 .483 1.98'1 
ed uca tion --f--- _ .--_.-.-- -_ .. 

3 The school encou rages teachers to 
communicate frequently wilh parents about 
thei r curricul utTI p la n expec tation fo r h ome 3 .7 0 1. 337 4 .20 1.033 0.936 
work and how pa rents can help. ----------- --- --- -.. --- ... 

4 The school conduct survey Lo ide n t ify la lent 
and interests of parents to uti lize in classes 1.70 .675 2.50 1.080 1.985 
or through ou t the school 

---- ---_ .. -.~---

__ •• _____ •• 0 _ 

5 the school provide appropriate support for 
JY]'J\ and othe r p<lrent associations to involve 3.3 l.60 2.10 0 .322 2 .94 1 
in school ac tivitie s . 

-----_._._-_ .. __ ._-

grand m e an, SD, t-tcst 3.24 0.951 3.50 0.772 0.672 

p=0.05 d f = 18 (2 .10 1) 
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In tablc 4, item 1 shows responses of government and private school 

teachers on the extent of how the schools are organizing conferences and 

workshops fo r school staff and parents to discuss on guidelines and 

school regu la tion to bridge differences. The result obtained shows that th e 

mean scores of government a nd private schools are above average (3.3 and 

4.0 respective ly). Th e t-test computed (t-ealcu lated 1.655 and t-eriti cal 

2. 101 at 0.05 level of s ign ificance), indicates the non-existence of 

r statistically s ign ifican t difference between the mean score of the two 

groups of respondents. The result reveals that both schools were 

performing limited activities to encourage parents and school staff to 

discuss on guidelines and school regulations. ' 

r 

As to thc responses to the interview, both schools principals agreed that 

there were no plan to train parents and teachers at the school level. 

However, trainings and workshops were conducted at Zonal and Regiona l 

lcvels for s taff and schoo l committee members on how to mobilize 

community resources, students discipline, increasing enrolment. They 

further men tioned that essential information about major plan of the 

school and regulations which their children need to maintain were 

providcd during school parent meeting. 

As can be seen from table 4 of item 2 and 3, the mean scores of 

respondents on the extent of teaches and school staff respect for parent 

and the level of schools encouraging teachers to communicate frequently 

with pm-cnts a rc 4.2,3.7 for government ancl private schools respectively. 

This result indicates that majority of the respondents agree that there is a 

high practice of respecting parents as the primary support and most 

important inOuence in their children education, and encouraging teachers 

to communicate frequ en tly with parents about their curriculum plan, 

expectation for homework and how parents can help. The calculated t-tcst 

result of th e items indicates that there is no statistically significant 

41 



, 

f 

, 

difference between the m ean score of the two groups of respondents. Thi s 

data im plies that the practice of both schools in s howing respect for 

parents and encouraging teachers to communicate with parents were 

similar. 

In item 4 of table 4 , the respondents were asked to rate the activity of the 

school in co nducting s urvey to id enti fy talent a nd interest of parents to 

uti lize in classroom s or other school activities. The mean score observed 

were 1.7 a nd 2.5 for govern ment and private school teachers respectively. 

The mean scores of both respondents were below average and thi s 

indicatcs that the school s activ ity of conduc~ing survey to identify talent 

a nd interest of parents to utilize in the school is at low level. The 

compu ted t- test result (t-obtained 1.985 and t-c ritical 2 . 101 at 5% level of 

s ignificant) shows the n on-existen ce of s ignificant difference a mong the 

mean score of government a nd private teacher respondents. There fore, 

from this da ta, it is evident that both schools had not made furth er effort: 

to identify talents and interests of parents to utilize in the classroom or 

other school activities. In the interview, a principal from the government 

school mentioned their li ltle effort th a t: 

" we tried to identify and ask parents who had special 
knowledge and talent in different fields fo r support, but these 
parents were not volu nteer to support us by mentioning lack 
of time as a reason." (Feb, 2008) 

Tn item 5 of table 4, respondents we re asked to rate the schoo ls 

appropriate support fo r PTA and other parent associations to involve in 

schools ac tivities. Accordingly, the mean score of government a nd private 

school teachers were 3 .3 and 2. 1 respectively. Th a t is, the mean score of 

government sch ool respondents is above average and the private school is 

below average . The t-test value (t-obtained 2.94 1 and t-critical 2. 101 at 

5%, level sign ifi cance) result indicates that there is a significant difference 

among the mean scores of both groups of respondents . From this data it is 
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possible to conclude that the government school provides bettcr s upport 

and tried to work cooperatively with PTA members than the private school. 

Concerning th e provi s ion of appropria te support to PTA a nd other parent 

associa tion s to involve in school ac tivities, the principa l of the government 

school mentioned that they have constructive and s trong relationship 

especia lly with PTA mem bers and the sch ool works in collabora tion with 

them. Accord ing to the private school p rincipals there exists parent 

teacher association according to the forma l government structure. 

Howeve r , th is committee doe s not have regu lar schedule to perform 

activitics in th c sc hoo l; individual parents arc jTlore active than th e fYl'As. 

In gencral, the resu lt of data analys is on the major components of school 

" encouragement in promoting school parent partnership in government 

a nd private schools s h ows th e grand mean scores of 3 .24 and 3.5 for 

Yekatit-23 and Eshet Academy respectively. That is the grand means 

scores of both respondents were above average . The t-test result for the 

group mean score (t-obtained 0.672 and t-critical 2. 101 at 5% level of 

significant) indicatcs that th ere IS no s ignificant difference be twecn 

government and p riva te teachers respondents in sch ool encouragement 

practices to involve pa rents . 

, 

, 

Though the above data imply the occurrence of m ed ium level school 

practices of encouraging paren ts involvement, the interview and open­

e nd ed questions responscs indi cate limi ted parent participation on their 

ch ildren school programs. Therefore, the data obtained from teachers 

respon se abou t the practice of the school to encourage pa r tnership seems 

a little b it exaggerated. Regarding thi s Molnar (2006) describes that 

teache rs argued a bout the importance of parent involvement but most of 

the time they are reluctant to make it practical. 
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Both school teachers a nd staff need to exer t better erfort in encouragIng 

parents to involve in their children schooling. Studies show that some 

parents initi ate lheir contact with school themselves, and school never 

find it difficu lt to reach out those parents. Ma ny parents however, never 

engaged with the school unless the school works ha rd to promote a nd 

encourage paren tal engagement in their children schooling (Lunts, 2003). 

Pa rents generally need and want direction to participate and maximize 

effectiveness of their involvement (Cotton, 2001). 

4.2.2 Schools practices in involving parents in 

partnership programs • 

Several authors have developed frameworks for understanding the various 

types and components of school pa rent partnership. ,Joyce Epstein's 

(1995) framework of six types of parent involvement is frequently cited in 

research and has been adopted by m a ny prac titioners. In this sub-part 

a ttempt is made to compare schools practices based on Epstein 's parent 

involve men t fra mework. 

1. Communication 

Open two-way communication between parents a nd teachers is essential 

to building and mainta ining health relations hips. Schools should make 

every effort to reach out and com municate with parents in a clear way and 

li sten to what they h ave to say. 

Table 5 s hows the res ponses of teachers about the sehool/ school staff 

practices of communication with pa rents on the education of the ir 

children. 
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Table 5: Tcachc r responses on school s ta ff practice on communication 

involvement progra m 

Yekatit-23 Eshet 
------ -------

... -

T-
------,------

Obtained No Item Mean SD Mean SD 
~ r------ --------

I Pa r tici pa tin g I II pa re n t teac her 
conference 3.10 0.876 3.80 0.632 2 .046 ._-_._---

2 contact student paren t s through letter 
or phone or other means a bou t their 2.90 1.370 4.70 0.483 3.918 

-- -.Rcrform a n cc 
-

3 Conduct a welcome orienta t ion meeting 
on s ch ool opening occas ion 4 .40 0. 8 43 4.90 0.316 1.754 

4 Crea te communication with report card 

4.20 1.229 4.80 0.422 1.460 - -----
5 Make a special contact with parents 

, 
whose child experience failure or do 3.30 0.949 4.80 0.422 4.567 

.Jiomet):1ing good. 
1--- f-----~------

6 The sch ool e s tablish clear two way 
ch;;1nl1c l for communication from home 2.70 1. 160 3.90 1.130 2 .344 

]---
to school and from sc hool to home _._-----
grand mean, SD, t-tcst 3.43 1.071 4.48 0.568 2.740 

p =O.OS 

df = 18 (2.101) 

In the firs L item of Lable 5 , respondcnts wcrc asked Lo rate thc Ievcl of thcir 

participation in parent tea cher conferences. Accordingly the mean scores 

observed were 3.10 and 3.80 for government and private schools 

respectively. Thus thc mean score of both groups of respondents arc above 

average. The computed t-test (t-obtained 2.046 and t-criticaI2 .101 at 0.05 

level of significance) result indicates the non-existence of statistically 

significant difference between the mean scores. From this result, it IS 

possible to conclude that government and private school teachers were In 

favor of pa rticipating in parent teacher conference. 

In thc interview rcsponses, thc governmen t school principal confirmed 

that parent teacher conference is conducted four times per a year. 

According to the private school principal they planned to make conference 

thrce times in an academic year. On the other h a nd number of parents 
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argued that most of the time the school ealls/ invites them to participate in 

the school ope ning and closing days (at the beginning and the end of 

school year). Therefore, from this responses and the above data it IS 

possible to conclude that e ither the schoo l did not clearly addressed the 

information to pa rents or some parents might not be interested to 

participate in the meetings organized by the schools. 

Hem 2 of table 5 shows the level of teachers and other sc hool staff contac t 

wit.h student parents through telephone, letter or other means to deal 

about students performance. The result obtained shows the mean scores 

were 2.90 and 4.70 by government and private,school teacher respondents 

respectively. It indicates medium and high level of school /teachers 

contact with parents through telephone or letter about students 

performance. The t-test co mputed value (t-obtained 3.918 and t-eritieal 

2.1 ° 1 at 5% level of significance) shows the existence of statistically 

significant difference amon g the mean score of respondents . That is, the 

private school respondents indicate high level of contact with parents 

through telephone and letter about s tudent's performancc. 

In item 3 and 4 of table 5, respondents were requested to rate the Icvcl of 

conducting a welcome orientation meeting on school opening occasion and 

creating communication with report cared. The result obtained shows the 

mcan scores of governmcnt and private school respondents for the two 

items are 4.40, 4.20 and 4.90, 4.80 respectively. The mean score of the 

two groups were above average, and indicates high and very high level of 

practiccs In conducting a welcome orientation meeting and 

communication through student report card. The t-test computed shows 

the nOIl-ex istc nee of sta ti stica lly significant difference between 

government a nd private schools respondents. The result of this data 

implies that the two schools have the experience of conducting orient.ation 

meeting at the beginning and the end of academic year. Supporting this 
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parent interviewee a lso agreed on the schoo l practice of sending children 

report card to home to be seen by their parents. 

Item 5 o f table 5 shows the level of teachers / school staffs specia l contact 

with pa rents whose child experience failure or do something good. Th e 

result obtained s hows th e mean scores of the two groups were 3.30 a nd 4: 

80 for gove rnment and private school respectively . Tha t indicates the 

mean score of respondents of government school shows average level and 

thc private school respondents mean score indicates very high level of 

practices. The Computed t-Lest (t-obtained ~ 4.567 and t-e ritieal ~ 2. JOI 

a t 5°A, level of significance) indicates thi;lt there cxis t s tatis tically 

s ign ifi cant d iffercn ecs on the mean scores of the two groups. The data 

reveals that the priva te school made better contact with pa rents whose 

child experien ce fa ilure or does something good . 

In item 6 of table 5 , res pondents were requested to ra te the level of 

schools practices off es tablishing two-way communication channel from 

school to home and from home to school. Accordingly, the mean scores 

were medium and high level practices for government and private school 

teacher respondents respcctively . The computed t-test (t-obtained ~ 2.344 

and t-critical 2.10 1 at 5% level of significance) shows the existence of 

s tatistica lly s ign ifican t different betwee n the mean scores of th e two 

groups. This indicates that the private school was better in establishing 

two way communication channels, from school to home a nd from home to 

school than the government school. 

From the respon ses of the in terview and open-ended questionnaires, Lhe 

pri vate school respondents confirm that in a ddition to conducting parent 

teacher conferences, the school collects information from parents 

frequ ently . Th e principa l from the private school elaims: 
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... il1fonnation about the teaching learning process, the quality 
of education, efficiency and discipline of teachers, students 
discipline, ... etc are collected from parents every two months 
through a fonn of questionnaire and the compiled comments 
and suggestion are used as discussion point for staff 
meeting. " (Feb, 2008). 

Regardin g this, Molnar (2006: 2 I) states that two way communication 

r a bou t lea rning styles, interest, mot iva tion and problems children 

encounter is very important. Parents want school staff to ask for their 

opinions on school matters and to listen to what they have to say. 

Tn general, the t-test resull of gra nd mean scores of the two groups of 

respondents ind icates the existence of s tatistically significant difference . 

And th is intern indicates tha t the private school h ad better practices in 

communicating with parents than the government one. 

Communication is the found ation of effective partnership. Pa rents a nd 

schools should communicate regu la rly and clearly about informa tion 

r important to s tudent success. Schools should inform parents about the 

curriculum, methods of assessment, school programs discipline codes, 

a nd student progress through the means of parent-teach ers conference, 

homc visi t, homework, te lephone , letter , student report cards and 

personal contac t (Lunts, 2003: 2-3). The practice in private schools seem s 

bettcr than the government school. 

2. Parenting 

Schoo ls can playa significant role in ensuring parenting programs . Ta ble 

6 indicates the practices of teachers and other school staff on some 

r identified components of parenting progra ms su ch as providing training 

and information a bout pa ren ting s kill a nd child development, sharing 

their specia lized information a nd ta len ts , providing su ggestion for home 

condi tions that support learnin g a nd making home visit to create mutual 

understanding between home and sch ool. 
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Table 6: Teacher responses on schoo l staff practice II1 parenting 

involve ment program 

- - -_. ----- - ------.--
Yekatit-23 Eshet T -

No Item Mean SO Mean SO Obtained 

1 Teachers rea ch out a ll parents , not the 
ones who nrc alwClYs At the school 3. 50 1.080 3 .90 0.738 0.234 --- - ------- -------------- --_. - --- - -_ .. - ---- - - --- -- ._- . - . -

2 The school rrovidcs training &. inrormation 
for parents to learn more about parcnting 1.70 0.675 2. 10 0.606 1.394 
ski lls & child developmcnt 

--- -
3 Parents are involved tn sharing specialize 

information and talent for staff, students 1.50 0.527 1. 20 0.738 1.394 
- -- and (~thcr pare~~_ -- - ------ . 
4 The school provides sugges tions for home 

- -- .. - - _condit~o.'l~..0at sup.£ort leal'ning_. ____ _ 2...5JL J...Q3_L -.2J3JL.... _ \US)L ___ .0 . .7_5.8 

" Make a home visit. to hclp parents 
understand the school and to hclp school 1.10 0.316 1.40 0.516 1.570 
understand parents .- - t--
grand mean, SO, t-test 2.06 0.726 2.42 0.661 1.161 

_. ---- _ ._--

p=O.OS 

df = 18 (2.701) 

In item 1 of table 6, the respondents were requested the practice of 

teachers reaching out a ll parents not only the one who a re always at the 

school. Th e mean scores of the two groups of respondents are 3.40 and 

3.90 for government and private schools respectively that indicates 

medium and high level of reaching out all parents practices . The 

calculated t-value of the mean scores of the two groups is 0.234 that is 

less than the critical value 2 .10 1 at 5% level of significance. Thus, it can 

be sa id th a t the difference in the practices of reaching ou t a ll parents, 

between government and private schools is not statistically significant. 

From this data it is possible to conclude that both schools were trying to 

reach out and involve all parents with out s ignifican t difference between 

th e m. But teachers clnri p rin cipa ls compla in in the open ended questions 

and the interview about parents inactiveness to participate in school 

_. 

.. 

.-

r activities indicate us the reverse. 
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Item 2 and 3 of table 6 show the school practices in providing information 

and lraining for parents about pa ren ting s kill s, a nd involving pa rents in 

sharing s pecia lized information and ta lent for the staff, students and other 

pa rents respec tive ly . The m ean scores of the two groups of respondents for 

both itcms 1.7, 1.5 a nd 2 .10 , 2 .20 for government a nd private school 

respond e nts respectively a re below average, indicating low level of 

practices performed . Th e result of t- tes t computation (t-obtained = l. 394 

and t-critical 2 .101 a t 0.05 level of s ignificance) shows the non-exis tence 

of slalistically s ignificant difference between the mean scores of 

rcspondcnls for both items. Thc data rcvcal that, both schools did nol 

work lo provide lraining an d informalion ab'out parcnting skill , and they 

a lso did not have relevant practice to involve pa rents in sharing 

specialized information and talen ts for the staff, students a nd other 

parents. 

The informalion from the parent in terviewee also indicates the existence of 

low level praclices in providing informa tion or tra ining about parenting 

skills a nd in involving parenls to share s pecialized informa tion and 

lalenls, even lhough the government schoo! principal mentioned their 

efforls 1.0 involve pa ren ls on sueh aClivilies with no encouraging result. 

In item 4 of lable 6, respondenls were reques ted to rate the schools 

practice in providing suggestions for home conditions that support 

learning. Conccrning this, the mean scores of government and private 

school rcspondenls were 2.50 and 2.80 respectively. This indica te s 

medium level of praclices in both groups. The calcula ted t-test value of the 

two groups mean scores is 0.758, which is less tha n the t-critical value 

2.101 at 5% level of s ignificance . Therefore, it can be said that the 

di ffe rence in the p ractice of providin g suggestion for home conditions tha t 

support learning a m ong government and private schools is not s ignificant. 

50 



r classrooms or in other area of th e school, and a lso refers to parents who 

come to school to su ppo rt s tu dent performances a nd events. 

r 

Table 7 : Teach e r responses with regard to school staff prac tice In 

volu n tee ri ng p rogram 

- -
Yekatit-23 Eshet 

--_. 
T-

No Item Mean SD Mean SD Obtained 
--_. -- --_._-

I Invites parcnls La visit their child ren 

when they nrc learning In t he 1.30 0.4 83 1.80 0.7 89 1.7 12 

classroom 
r--'- 1------- . ' 

2 Invites fie ld paren ts to partic ipate in 1.80 0 .789 2 .30 0.823 1.385 
~ 

trips and extracurricu lar activities 
---

3 T ile school has volun tee r parents who 1.00 0 1.10 0 .316 1.00 

provid e service in th e classroom a n d 

other school activities 

4 Pare n t wh o provide voluntary services 2. 10 1.287 2.20 1.033 0.192 

<1rc praised and acknowledged 
--- . _-_. 

g ra nd mean, SD , and t-tc s t 1.55 0.639 1.85 .742 0.306 
'----- ----,-""-- -"" 

p~0.05 

dJ~ 18 (2 .1 01) 

Tnb le 7 shows the extent o f practices of sa m ple schools in volunteering 

involvement program. Item I and 2 of table 7 sh ows s chool pra ctices of 

inviting parents to vis it thei r ch ildren wh en they are learning in the 

classroom a n d to par ticipate in fie ld trips a nd extracurricular ac tivities. 

Th e mC:1 n sco res of gove rnmen t a n e! priva te schools respondents for the 

two itcms arc 1.30, 1.80 a nd 1. 80, 2. 3 respectively . The mean scores of 

bo th groups responden ts a re below average , indica ting low and very low 

level of sch ools practices in inv it in g pa ren ts to vi s it their children while 

th ey a rc learn ing a nd to partic ipate in field trips a nd extracurricular 

ac ti vities. The com pu ted t-tes t va lue (t-ob tained 1.7 12 a nd 1.385 for item 

2 and :\ respectively ane! t-critica l 2. 10 I at 5% level of s igni ficance) 
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classrooms or in other area of the school, and also refers to parents who 

come to school to support student performances and events. 

Table 7: Tea cher responses with regard to sch ool staff practice In 

volunteering program 

--------
Yekatit-23 Eshet 

--_. 
T-

No Item Mean SD Mean SD Obtained 
- _ . __ . 

--.- .---.-~---.. - .0 •••.. _---

I In vites parents to visit their chi ldren 

when they arc learning In the 1.30 0.483 1.80 0 .789 1.7 12 

classroom 
--. 

2 Invites parents to participate In field 1.80 0.789 2.30 0.823 1.385 
'" trips flne! cxt.rncurricu lnr nctivilics 

..• -- --- - ---_._---- --
3 The school has volunteer parents who 1.00 0 1.10 0.316 1.00 

provide service in the classroom and 

other school activities 

4 Parent who provide voluntary SCrvlCCS 2.10 l.287 2.20 l.033 0.192 

arc praised and 8cknow\cclgcd 
- -- --- -

gra nd mean, SD, and t-te st 1.55 0.639 1.85 .742 0.3 06 
------ ._-------------------- - -.-- - ---- - --- .. _-- --_ .. _ . . _-_ .... 

IFO.05 

df~ 18 (2.101) 

Table 7 s hows the extent of practices of sample schools in volunteering 

involvcment program. Item 1 and 2 of table 7 shows school practices of 

inviting parents to visit their children when they a re learnin g in the 

classroom and to participate in fi eld trips a nd extracurricular activities. 

The mean scores of government and private schools respondents for the 

two items are 1. 30 , 1.80 and 1.80, 2.3 respectively. The mean scores of 

both groups respondents are below average, indicating low and very low 

level of schools practices in inviting parents to visit th eir children while 

they arc learning and to participate in field trips and extracurricular 

activities. The computed t-test value (t-obtained 1.712 and 1.385 for item 

2 Clnd J respe ctivcly and t-critical 2.10 1 at 5% level of significance) 
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r classroom s or in other a rea of the school, and also refers to parents who 

comc to sc h ool to support stude nt performances and events. 

r 

r 

Table 7 ; Teacher re s ponses with regard to school staff practice In 

volunteering program 

Yekatit-23 Eshet T-

No Ite m Me a n SD Mean SD Obtained 
-------. --- - . ------~---- ._-

1 Inv ites parents to visit t.heir child ren 

when they <lrc \c~ rni ng In the 1. 30 0. 483 1.80 0.789 1.712 

classroom 
----------

2 1l1vil c~ p:lrcnts to pnrlicipnlc in field 1.80 0.789 2.30 0.823 1.385 , 
trips And cxtrFlc1I 1Ticu la r activities 

._--_. -- .. -- _. - -. ---- _ .. -------_._---- - ._-
3 The school has vo lunteer pH rcnts who 1.00 0 1.10 0.3 16 1.00 

provide service in th e classroom and 

other school activities 

4 Parent wh o provide voluntary services 2.10 1.287 2.20 1.033 0.192 

El rc praised iJnd 3cknowlcdgccl 
- -".- .... . _- .---. 

gra nd mean, SD , and t-tc s t 1.55 0.639 1.85 _742 0 _306 
-----_ .. .. _L ____ . __ . _._._ 

p~O. 05 

dJ ~ ] 8 (2. ] 0]) 

Table 7 shows the exten t of practices of sa mple schools in volunteer ing 

involvement program. Item 1 and 2 o f ta ble 7 shows sch ool prac tices of 

invi t in g pa rents to visit their children when they are learning in the 

class room a nd to participate in field trips and extracurr icular activities. 

The mean score s of government and private schools responden ts fo r the 

two itcms are 1. 30, 1.80 a nd 1.80, 2 .3 respectively. Th e m ean scores of 

both groups respondents are below a verage, indicating low a n d very low 

level of schools practices in inviting parents to vis it th eir child ren while 

thcy are learning and to partieipatc in field trips a n d extracurricular 

activities. The computed t-test value (t-obtained 1.712 and 1.385 for item 

:/. <l llci 3 respec tively ,md t-e riti ca l 2.1 ° 1 at 5% level of s ignificance) 
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r classrooms or in other area of the school, and also refers to parents who 

come to school to support student pc rformances a nd events. 

r 

Table 7 : Teacher res ponses with regard to school staff practice In 

volun Leering program 

- -
Yckatit-23 Eshct T-

No Item Mean SD Mean SD Obtaine d 
----. -- - --.---------. --_.-

1 Invites parents to visit th ei r children 

whe n they ;1 rc \cnrning in th e 1. 30 0 .4 83 1.80 0.789 1. 712 

clrts sroom 
-- - -- -------.-. 
2 Invites pnn:n ts to pn rt iei p<1lc In fie ld 1. 80 0 .789 2.30 0.823 l. 385 

'., 
tr ips and extrncurricu lar Beliv il ies 

------ _ _ 0 . 

3 The school has volunteer parents wh o l.00 0 l.10 0.316 l.00 

provide service in the classroom and 

other school nctivi tics 
-

4 PArent w h o prov ide voluntary scrV1CCS 2.10 1.287 2.20 l.033 0.192 

arc praised and acknowledged 
- ----

grand mean, SD, and t-tcst 1.55 0.639 1.85 .742 0.306 
- ---_. --~.-.-.-- . 

p=O.05 

dJ = 18 (2.1 01) 

Table 7 s hows Lhe extcnt of p racticcs of sample schools in voluntecring 

involvcmc n t progra m. lLem 1 a nd 2 of table 7 shows school practices of 

inviting parcnts to visi t the ir child ren wh en they are learning in the 

classroom a nd to pa rticipate in fi e ld trips a nd extracurricular activities . 

The mea n score s of government and private schools respondents for the 

two itcms mc 1. :10, 1.80 a nd 1.80, 2.:1 respectively. The mean scores of 

both groups respondents are below average, indicating low and very low 

level of schools practices in in viting pa rents to visit their children while 

they arc learnin g and La pmticipate in fi e ld trips and extracurricular 

ac tivities. The computed t- te s t value (t-obtained 1.712 and 1.385 for item 

2 and J respecLively and t-cr iLi ca l 2 .10] at 5% level of significance) 
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Item 5 of table 6, shows the practices of teachers/ school staff home visit 

to strengthen understanding between the school and home. Accordingly, 

the mean scores of the two groups were l.1O and 1.40 respectively. Thus, 

both groups mean scores are below average and indicating very low level 

practices of home visit by teachers/ school staff. The computed t-test 

result (t-obtained = 1.570 and t-critical = 2 . 101 at 0.5 level of significance) 

indicates that there is no significant differences between the mean scores 

of respondents. The data indicate that the practice of home visit by 

teachers/ school staff to strengthen understanding between the school and 

home was not considered as important in both (government and private) 

schools . ' 

In general, the grand mean scores of the two groups of respondents are 

below average and there is no significant difference in the practice of 

parenting involvement program between the two groups of responses. 

Therefore, from this data it can be coneluded that neither the government 

nor the private school had better experience in supporting parents to 

develop parenting skills. 

Regarding this, researches by Epstein and Dauber (1991) and Indiana 

Department of Education (2001) argue that schools, which assist parents 

to develop knowledge and skill s needed to understand their children at 

each grade level through workshops, home visitors, family support 

programs and in other forms of education, training and information giving 

improves the relationship and mutual understanding between parents and 

the school. 

3. Volunteering program 

Volunteering program refers to involvement at school that ineludes parent 

volunteers who assist teachers, administrators, and children 111 
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indicates the non -existence of statistically significant difference among the 

mean scores of the two groups respondents. The result of the data shows 

bOlh schools are not familiar with the practice of inviting parents to visit 

their children when they are learning in the classroom and to participate 

in field trips and extracurricular activities. Parent respondents also a rgued 

that such practice are not common to them. 

[tern 3 and 4 of table 7 shows the responses of teachers on the availability 

of volunteer parents who provide services in the classroom and other 

school activities, and reaction to pa rents provision of voluntary service. 

The mcan scores of govcrnmcnt and private schools respondents for the , 
two ilcms arc 1.00, 2.10 and 1.10, 2.20 rcspectivcly. The mcan scores of 

both groups are below average and indicate very low and low participation 

of parents as volunteer in the sch ools . The t-test value (t-obtaincd = 1.00 

and 0.192 for item 4 and 5 respectively and t-critical = 2. 10 at 0.05 level 

of significance) indicates lh c non-cxistence of statistically significant 

differcnces betwecn thc two groups of respondents. Based on the data it is 

poss ibk to conclude that thcre were no parents who provide voluntary 

service in both schools. It needs high effort to introduce and expand 

volun tcerism in all school societies. 

Regarding this, MacNeil and Patin (2006: 3) argued that principals should 

identify some of thc parents that are enthusiastic a bout volunteering and 

enli st them to recruit additional parents . Teacher and administrators 

must make a concerted effort to acknowledge the volunteers and show 

apprecia tion for all efforts both large and sma ll. National Coalition for 

Parents Involvement in Education (2006) identified that parents can 

volunteer as tutor, classroom aids and curriculum resources, as well as 

with field trips a nd front office . They can organize school events and 

attend student performance, sport events and other school activities. 
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4 . Suppo r t in g learn ing activities at home 

The Eps te in's ' involvement activity includes teachers supporting parents 

to assist their own children at home on learning activities that are 

coordinated with the children class work. This type of involvement 

suggests that parents are involved in curriculum related activities 

occurring at home such as, assisting with homework, discussing on books 

with children, and ideas for school projects (Lunts, 2003). Therefore, 

schools can assist parcnts on how to help their child ren at home by 

providing information on ski lls requi red making stu den ts su ccessful in 

school. In Ta blc 8, some school practices In supporting learning activities 

at home are discussed. 

Table 8: Teacher responses on school staff practice 111 supporting h ome 

learning activities 
_ . ... - ~ ... _. _ ._ -_. 

-~-'---~" 

Yekatit·23 Eshet 
No It e m Mean SD Mean SD 

1 Tea chers inform parents about courses provided 
In cach grade level approximate timeline , and 1.90 0.738 3.40 0.966 
what is expected from students 

1-._. - - -. 
2 Make parents aware of the importance of 

rending at home and ask to listen to their child 2.20 1.317 3.30 1.703 
read 

\-. 
3 Teac hers provide project works for students 

which requires parenta l involvement and 
information for parents on how to help ch ildren 2.10 0.994 4.00 0.667 
in their homework - --_.-

4 Advice parents about dcciding TV watching time 
and typcs of programs to their ch ildren 1.40 0.699 1. I 0 1 

3.90 

gra nd m ean , SD, t-te st 1.90 0 .937 3.65 1.109 

p=O.05 

dJ= J8 (2 .lOJ) 

Item 1 of table 8 shows the practice of teach ers to inform parents about 

courses provided in each grade level, approximate timeline and what I S 

expected from students . The result obtained s hows the mean scores of 
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govcrnmen t and privatc school respondents 1.90 and 3.40 respectively. 

The mea n score were below and above average respectively indicating low 

a nd medium level practice of teachers informing parents about courses, 

timelinc and expectations from the students . The t- test value 3 .902 is 

greatcr than (-critical 2 .101 at 0.05 level of significance. Therefore, it can 

be concluded that difference in the practice of teachers informing parents 

about courses, timelines and expectations from the student is statistically 

significant. The result of the data reveals that teachers of the private 

school were bettcr ln informing parents about courscs provided, 

approximate timeline and what is expected from students than the 

government school. 

As can be secn from table 8 items 3 and 4, respondents were requested to 

ra lc lhc practice of teachers providing project work for students which 

request parental involvement and information for parents on how to hclp 

chi ldren in their homework, and advice parents on deciding TV watching 

lime and typcs of programs to their children respectively. The result 

; nd ;ct! (<:s thc mean score of governmen t school respondents are below 

ave rage, and the private school respondents are above average. The t- test 

value 4.749 and 6.062 for item 3 and 4 respectively are greater than t­

critical 2 . 101 at 5% level of significance and shows significant difference 

between the mean of the two groups. Therefore, from this data it is 

possible to conclude that providing project work which request parental 

involvement and information for parents on how to help thcir children in 

their homework, and advice parents on deciding TV watching time and 

programs were better practiced in private schools than government 

schools. 

In support of this idea, Bauch and Goldring (1995) on their study parent 

involvement and school responsiveness; in selected public and private 

schools , a rgued that privatc schools a ppear to facilitate grater parental 
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involvement at school a nd elicit more parental evolvement at home, by 

conveying schools discipline and responsibility to the parents in the home 

management of their children. 

5. Decision Making 

This involvement program provides parents with the opportunity to take 

part in decision making about schools programs. It may include being a 

school board member or an active member of PTA. Parents may be helping 

to make program decisions including goal setting, development and 

implementation of program activities, assessment and fund raising. 

Table 9 : Teacher responses on school practices in involving pa rents 111 

decision making program 

Yekatit-23 Eshet T-
----

No Item Mean SD Mean SD Obtained 
-

1 Parents are involved in the process of 
evaluating school functions and 4.00 0.667 4.40 0.699 1.307 

~-

-E£rform a ncc . 

2 The school has flexible time schedule 
th a t a llows to involve parents who have 
limited time and opportunity to 2.90 1.287 3.60 0.699 1.512 
pa rti cipate 

___ • __ __ 0-

3 Participate parent teacher associations 
(PTAs) in main school activities and 3.60 0.966 2.50 1.179 2.282 

f--.. - fin ance decisions. .,._- --_. _._-----_. -----_. . 

grand mean, SD, t-tcst 3.50 0.973 3.50 0.859 0 

p=O.05 

df= 18 (2.101) 

Table 9 presents the practices of sample government and private schools 

involving pa rents in decision making activities. The first item of table 9 

shows the practice of schools to involve parents in the process of 

evaluating school functions and performances. The result obtained 

indicates the mean scores of government and private school respondents 

were 4 .00 and 4.40 respectively . The mean scores of both groups are 

above average, indicating a high level practice of involving parents in 
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evaluating school function s and performance. The t-test value (t-obtained 

= 1. 307 and t- critica l = 2.101 at 0.05 level of significance) shows the non 

r ex istence of statistica lly s ign ificant difference between the mean scores of 

th e two grou ps. Based on the data it is possible to conclude that the 

practice of involving parents III evaluating school function s and 

performance were s imilarly performed in both private and government 

schools. 

r 

In the interview many parents confirmed that the school invited them to 

give suggestion on its previous performance and future plan in the school 

pa rent m eeting. Education experts a lso argued that schools werc advised 
; 

to involvc parcnts in cvaluating their plan and performance . They further 

state that schools effort of participating parents is taken as one major 

point in quarterly performance evaluation . 

Item 2 of table 9 shows the response on uSlllg flexib le time schedule to 

involve parents who have limited time and opportunity to participate. The 

obta ined mean scores of government and private school respondents were 

2.90 and 3.60 respectively . The result shows mean scores of the two 

groups were average and above average . The t-test computed l. 5 12 is less 

than t-critical value 2 .101 a t 0.05 level of s ignificance . Therefore, it can be 

concluded that there is no significant difference between the two groups of 

mean scores on using flexible time schedule to involve parents. The data 

reveal that most of the time both schools tried to invite parents to the 

school by selecting appropriate time (holidays and weekends) for most 

parents. Most interviewee parents a lso argu ed that the school invites them 

for meeting at weekend days. 

In the last item of table 9, respondents were asked to rate the practice of 

schools in involving PTA members on the main school activities and 

finan cial decisions. Th e mean scores result indicates 3.60 and 2.50 for 

government and private school respondents respectively. Thus, the result 
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shows the mean scores were average and above . T-test computation shows 

the existence of significant difference in the practices of the schools in 

involving PTA members on the main school activities and financial 

decisions between government and private school respondents. Based on 

this data, the practice of involving PTA members on the main school 

activities and financial decision were better performed in government 

school than the private one. 

The information from interview responses also supports that PTA 

members have significant level of participation in p lanning school 

programs, solving d isciplinary problem!? and financial decisions in 

government schools. Individual parents better participate in evaluating the 

school function and performance in the private school. A parent teacher 

association member parent from Yekatit School mentioned that: 

we are working closely with the school in different issues sueh 
as decision on finance, in evaluating teachers perfonnance, In 

maintaining school discipline, fund raising ... etc. 

A parent who was nominated as PTA member in Eshet school states: 

... oj course I was elected as PTA member but still I am 
involved in my child school as an individual parent not as a 
committee member. 

It was reported that most of the time teachers and parent meetings are 

arranged during holidays or weekend days to a llow all parents participate . 

However, as to the respondents of teachers and the principal, many 

parents do not have interest to participate in teacher parent meeting 

specially in government schools . The principal of Yekatit-23 school states: 

... when we call parents to discuss on major school issues, they 
thought as we need them Jor many contribution. Even though, 
we tried to arrange meeting on weekends or holiday still we do 
not have enough parents as we expected to be. I think many 
parents consider teaching children as the sale responsibility of 
the school or the government. 
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Supporting this Da lin et a l. (1995) reported that it is so metimes 

difficult to get parents involved in the sch ool a ffa irs in the first 

place, however, giving them a real dec is ion making role is crucial to 

their participation . 

6. Collaboration with Community 

Although many activities can be accomplished when parents and teachers 

form a s trong partnership, schools also receive greater support by 

working in collaborations with the community. Community members with 

specia l expertise can play similar roles. Parents and students can a lso 

contribute to the community through participating in ac tivitics such as 

clea ning and pla nting trees . Businesses organizations can involve by 

providing support in form of fu nd for some particular projects or 

materials. 

Table 10: Teacher responses on school practice In collaboration with 

community programs 

Yekatit·23 Eshet T-

No Item Mean SD Mean SD Obtained 
- _ .. _--

1 Develop linkage with some community 

agencies and organizations to enhance 3.30 0.675 3.10 0 .738 0.633 
stu dents skill a n d learn ing 

2 Participate in the service to the 

community In order to promote 2.00 0.607 1.80 0 .632 0.690 
volun teering a nd community service 

a mong students and parents 
- - _. - -. _._--. __ .. __ . __ .. _ . . 

3 Business partners arc utilized as 

resource both in the classroom and at 2 .80 1.135 1.80 0.789 2.387 
adm ini strative level 

grand mean, SD, t-test 2.70 0.806 2.23 0.720 1.257 
L-. 

p=O.05 

df = 18 (2.101) 
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Item 1 of table 10 shows schools practices of developing linkage with some 

community agencies and organizations to enhance students skill and 

learning. The result obtained mean scores were 3.30 and 3 .1 0 for 

government and private school respondents respectively. Thus, the result 

of the mean scores of the two groups was average value. The t-test 

compute 0.633 is less than t-critical 2.101 at 5% level of significance and 

shows the non-existence of significant difference between the two mean 

groups . Therefore, from this data it is pos5ible to conclude that both 

schools were working to make linkage with community agencies and 

organizations to enhance their students skill and learning with out major 

differences between them 

. Though the response of teachers did not show significant difference the 

interview response of principals confirmed that the government schools 

create relatively better linkage with some organizations and tries to 

acquire support for economically poor students and the school as a whole. 

However, the private school teachers and principal mentioned their school 

effort by leaching some students from the poor families with out school 

tuition to create a good image in the community. Eshet school principal 

mentioned that: 

" we do have fifteen children in a KG class, which were 
selected from poor families of the surrounding community. We 
teach them free of school tuition ... " (Feb, 2008) 

As can be seen in table 10 item 2, respondents were requested to rale the 

participation in the service to the community in order to promote 

volunteering and community servlce among students and parents. The 

mean scores of the two groups indicate 2.00 and 1.80 for government and 

private schools respectively. It is below average value, and indicates low 

level practices of schools participation in the service to the communi ty. 

The calculated t-value 0.690 is less than the critical value 2.101 at 5% 

level of significance. Therefore, it could be concluded that there is no 
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significant difference between the two groups of respondents. This data 

shows that the practice of providing service to the community in order to 

promote voluntarism among students a nd parents was not yet consider as 

pa rt o f parental involvement ac tivity in both schools . 

The difference between sample schools in the practice of involving parents 

according to Epstein's school parent partnership involvement programs 

were summarized in the table below. 

Table 11 summary on schools practice in involving pa rents 

._-,-----_._- -.--.. ---
Yckatit-23 Eshet T-

No Item Mean SD Mean SD Obtained 
- -

Communication 3.43 1.071 4.48 0.568 2.740 

Pa renting 2.06 0.726 2.42 0 .66 1 1.161 

Volunteering l.55 0.639 l. 85 0.742 0.306 
---" 

Home Learning l.90 0.937 3.65 1.109 3.813 
-- --- - - ---_._------ ------ - -- -_._ .. _- . ~ --- .... 

Decision Making 3.50 0.973 3 .50 0.859 0 

Collaboration with 2.70 0.806 2.23 0.720 1.257 

community 

p=0.05 

df = 18 (2 .101) 

In table 11, the calculated t-value for parenting, volunteering, decision 

making and collaboration with community were 1.661, 0.306, 0 and 1.257 

respectively. And thus, t-tes t results were less than t-critical 2.101 at 0.05 

level of significance . Therefore, it can be concluded that there is no 

statistically significant diffe rences between government and private 

schools on the practice of involving pa rents in pa renting, volunteering, 

decision making and colla boration with community involvemen t programs. 

Therefore, from the above data it is possible to say that both government 

and private schools were not working as they expected to do with regard to 

enhancing parents skills in understanding their children, make them 

participate in involun tary activities, involving in decision making a nd 
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working in collaboration with community members . In order to strengthen 

the partnership with pa rents schools should create welcoming school 

environmen t (Batey, 1996), provide basic information and training 

(Cotton , 200 1) , involve them in decision making and p lanning (Molnar, 

2006). 

On the other hand, the grand mean scores of government school 

respondent for communication and home learning involvement programs 

indicatcs medium and low level practices respectively . However, the 

private school respondents mean scores result for the two involvement 

programs indicates high level practice, The calculated t-value of 

communication and h ome learning involvement programs were 2.740 and 

3.813 respectively, and it is greater than t-critieal 2 .101 at 0.05 level of 

significance and indicate the existence of significant difference between 

the mean of the two groups of respondents. Therefore, from the data it can 

be concluded that regarding the practice of communicating with parents 

and supporting home lcarning activities the private school was better than 

that of the government one. 

4.3 Parents involvement in their children learning at 

school 

Parents can involve themselves in different school activities of their 

children learning, sueh as classroom participation, attending school 

events, fund raising, visiting the school, decision making, voluntary 

activities and advocacy. 

62 



r 

Table 12: Students responses on the practices of their parents' 

partic ipa tion in school programs or activities 

-----
Yekatit-23 Eshet Degree of 

--- -

T-

No Item Mean SD Mean SD freedom Obtained 

1 Participates In teacher parent (25) 
confe rence 2.7 1 0.920 3.65 1.137 2.060 3.917 ----- - ------- - -

2 Con tact to my teachers before (30) 
or a fter th e school concerning 1.66 0.773 3. 10 0.7 18 2. 042 7.579 
my academ ic progress 
whenever it is necessary --

3 Vis it when 1 a m learnin g in the (32) 
classroom 1.28 0.504 1.25 0.444 2.038 0.244 -

4 Helps with field trips or extra (21) 
curricu lar activities 1.98 0.647 2.05 1.276 2. 080 0 .350 _. 

S r,,,isc money for school (90) 
projects when it is necessary 2.68 0.901 1.10 0.308 1.990 7.707 f----.---

6 Participates in decision (24) 
ma king in m ajor school 2 .1 0 0 .811 2.05 1.099 2.064 0 .230 
activities 

--
grand mean, SD, a nd t- test (27) 

--- ---_ .. -_._------ 2.07 0 .759 2.20 0.83_~ __ 2.04~L _ _ .Q:~Z'1-__ 

p=O.05 

Item 1 and 2 of table 12 shows the m ean scores of student respondents on 

their parents participation in teacher parent conference and the level of 

Lhcir teach ers Lo discuss about academic progress. The result obtained 

indica Lcs that the mean scores were below a nd a bove average for 

government a nd private sch ool respondents respectively. The t-test result 

a lso s hows th e existence of s tatistically significant difference between the 

mean of the two groups of respondents. Therefore, the data revea l thaL 

paren ts of private school students were relatively better participate in 

parent teachers conference a nd had better contact to their children 

teachers. 

As s h own in iLem 3 and 4 of table 12 respondents were asked about their 

parents prac tice of vis iting the classroom wh en they are learning, and 

support in field trips a nd extracurricular activities. The mean scores 
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rcsults of both groups rcspondents for the two (1.28,1.98 and 1.25,2.05 

for government and private schools respectively) items were below average 

a nd indica te very low and low level practices of parents in visiting their 

children when they are learning in the classroom, and helping with fie ld 

trips or extracurricular activ ities respectively. The t -test computed result 

for the two items (t-obtained 0.244 and 0.350 are less than t-critieal value 

2.038 and 2.080 for item 3 & 4 respectively), it can be, therefore, 

concludcd that there are no significant differences between the mean 

scores of government and private school respondents. 

The rcsponse obtained from parent inter,viewee indicates most parents 

from both school s do not clearly understand the importance of visitin g 

their children when they are learning in the classroom. Besides, the 

school/teachers did not invite them to do so . Based on the mean scores 

and intcrvicwcc response it can be concluded that parents practice of 

visiting the classroom a nd participating in extra-curricular activities were 

not performed in both schools. It needs high effort to aware parents about 

tbe importallcc of participating on such school activities. Lunts (2003:3) 

arguc that unless the school asks parents to vis it the classroom and 

r support curricular and extracurricular activities, parents will never know 

what kind of assistance they can offer for the school. 

With regard to parents participation by raising money for school project, 

when it is necessary, item 5 of table 12 shows that the mean scores of 

government and private school student respondents were 2.68 and 1.10 

respectively. The mean scores are average and below, indicating medium 

and very low level participation of parent in contributing money for school 

projcct, in government and privatc schools respectively. Thc t-tcst result 

indicates the existence of statistically s ignificant differences between the 

mean scores of the two groups . This data indicates that the involvement of 

parents in their children education through raising money for the purpose 
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of accompli shin g school projects is better performed In government 

schools than private. 

In the in terv iew, respondents mentioned that parents who teach their 

ch ild ren in gove rnm ent schools support the school through raising money 

for different school ac tivities in which the amount of money is mostly 

determined by school administra tive body and pa rent committees. The 

school management and parents committee were highly involved in 

mobilizing parents and the commun ity for the contribution. However, 

there is no such a trend in th e private school except collecting the 

monthly school tuition from each parent. , 

Item 6 of table 12 s h ows the response of students about the practice of 

the ir parent pa rtici pa ti on in dec is ion making in major school activities. 

The result of mean score indicates 2 .10 and 2 .05 for government and 

private school re spondents respectively. The mea n scores are below 

average indica ting low level participation of parents in decision making of 

major school activities. The calculated t- test 0.230 is less than t-cri tical 

value 2 .064 is 0.05 level of significance . Therefore , it can be said that 

there is no statistically s ignificant difference between the mean scores of 

the two groups. The res ponse of students shows that their parents rarely 

participate in major sch ool ac tivities. Here it seems th at the government 

school student respondents were not cons idering the PTA member pa rents 

pa rti cipation in diffe rent major school ac tivities. 

In gene ra l, the gra nd m ean scores of s tudents responses about their 

parents partici pat ion in school programs/activities a re 2 .07 and 2.20 for 

governme nt a nd private schools re spectively . The t-obta ined =0 .677 is less 

than L-critical value 2 .048 at 0.05 level of significance. Therefore, the 

prac tice of parent's participation in their children school programs/ 

activities between government and private schools is not significant. The 
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information obtained from the interview also supports th e above result. An 

education officer from the town education office states: 

... even though, it is said to be not adequate, now schools are 
worlcing to involve parents in their programs. But due to 
different reasons still many parents are not actively participate 
rather sending their children and contribute money when they 
are aslced. (March, 2008) 

There fore from Lhese responses and data it is possible to conclude th at the 

praeLiee of parents to involve themselves in schools programs/ activities to 

support their children learning were very limited in both the government 

and private schools. 

4.4 Parents involvement in the children learning at 

home. 

In this section, sample students were asked about their parents practices 

in supportin g their learning at home. The responses were analyzed by 

div iding in to two sub par ts - parents support through m onitoring, 

encouraging a nd assisting. 

Table 13 item 1 and 2 shows students responses on level of parent 

involvcment by making follow up whether their ch ildren really go to school 

and rcally knows whaL they arc doing in th eir free time. The obtained 

mean scores (92.98, 3. 18 and 4.20, 4.15) for government and private 

schools respectively, indicate medium and high level of parental 

involvemenL. The t -test calculated [or these items indicate the existence of 

significant diffe rence between the mean scores of the groups . Based on 

Lhis data it can be said that the practice of parental involvcment by 

monitoring and follow up their ch ildren were better implemented by 

private school parents. 
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Table 13: Students res ponses on the practices of pa rents In monito ring 

th eir ch ildren education 

~--~ ------_._--- _. -- -----
Yekatit-23 Eshet Degree of T-

No Item Mean SD Mean SD freedom Obtained 

- -------- -.-
1 Really knows whether I go to (33) 

school or not 2.98 1.217 4.20 1.056 2.036 4. 122 - -- --_. ------
2 l<caIIy knows what I do in my (42) 

free time 3.18 0.995 4.15 0.671 2.018 4. 128 ----- --_. .----- -
3 Keeps close foll ow up of how (27) 

well I am doing in school and 2.43 0.994 3.40 1. 142 2.048 3.803 
monitor whether I followed th e 
plan 

grand mean, SD, andl-test 2.863 1.069 3.917 0.956 (32) 3.932 
, 

'--'--'--'--- 2.038 

p~0.05 

As can be seen from table 13 item 3, the mean scores of responses on the 

practice of pa rents involvemen t in their children education by kee ping 

closc follow up of how wcll thcy arc doi ng in sch ool and monitor whether 

they followcd the plan or not shows 2.34 and 3.40 for government and 

private sch ool re~pondents respectively. This s h ows the m ean scores arc 

below and above average which indicates low and medium level of parental 

follow up of their children how well they a rc doing in sch ool and monitor 

whether they followed the plan or not fo r the two group respectively. T­

test was computed to see if there is significant difference between the 

mean score s of respondents. The result s h ows the existen ce of statistically 

s ignifican t difference among th e mean scores of government and private 

school respondents . 

In ge neral, the grand m ean scores result of table 13 indicates m edium and 

high level practices in government and private schools respectively. The t­

test calculated for the grand m ean scores 3 .932 is greater than t-critical 

value 2.038 at 0.05 level of s igni ficance indicates the existence of 

statistically significant differences between the mea n scores of the two 

groups of respondents. Therefore , based on t.he. data, it is possible to 
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concludc tha t th e practice of paren ts in monitoring and follow up th eir 

children learning was better performed by parents of private school than 

the government one. 

Table 14: Students responses on the p ractices of parents in encoura ging 

and assis ting their children education at home 

~--. -- _. --_._--_ .. _ ... _-------------- ._-- - . 

Yekatit-23 Eshet Degree of T -

No Item Mean SD Mean SD freedom 
,--

1 Helps me to organ ize my daily 2.50 l.009 3.40 1.095 (27] 3 .529 
and weekly pla n for s tudy 2.048 

2 Gu idc a ncl assists m c In my 3. 17 0 .966 4. 35 0.875 (31] 4.958 
hom e wo rk and assignment 2.040 1---- - .-. . ~ -------_." .. 

3 Ilcl ps me with tu tori a l or gets 2.09 l.249 4.00 0.649 (58] 6 .608 
mc a tutor when ever I get 2 .002 
pro blem in m y s tudy and 
per for mance 

4 Provide secure s tu dy room for 2 .44 l.025 3.65 0.813 (3 1] 5.628 
study at h om e 2.040 

5 provide sufficient a nd relevant 2.63 0.876 4.35 0.671 (43] 7. 137 
books and oth e r edu cational 2 .018 
materials a t home 

~--- " ' -" --' -- .- . 
6 Red u cc work load a t h ome 3 .26 0.927 4.45 0.686 (38] 5.385 

2.025 --
7 talk about t h e value of 3. 38 1.118 4.35 0. 587 (57) 3 .74 5 

educa tion 2 .003 _.'-- ----.. - ------ ------------ - ------ f-------- --
8 I ~n couragc reading book 3.1 5 1.124 4.25 0.786 (26) 4.135 

2.056 ._. 

9 p ra ise a nd rewa rd m e when I 3 .85 l. 032 4.10 l.021 (29) 0.977 
work h a rd aca d cm ically 2.045 _._---._--- - -----='------ - _ .. -----
gra n d m ean, S D, a nd t -tcst 2.94 l.036 4. 1 0.798 (36) 

2.030 -----_. 
p~O.05 

Item 1, 2 a nd 3 of ta b le 14 show s tudcnts responses on their parents 

prac tices in a ssis ting a t home by organizing their s tudy plan , supporting 

in lheir homcwork a nd a s signmen t, a nd helping with tu toria l when lhey 

gel problem in lhcir performance. Th e obta ined result of m ean scores 

ind icates below and a bove average for government and private school 

respondents respective ly . The computed t-test result shows the existence 
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of statistica lly significant difference between the mean scores of the two 

groups. In the interview many parents argued that most of the time they 

encourage and try to assist their children homework. A parent from Eshet 

academy disclosed about his support: 

I should have to sign (put my signature) on my daughter 
homework folder. Before J do that J always try to check 
whether she did all her homework correctly. (Feb, 2008) 

This data implies that in improving academic support for their chi ldren, 

parents of the private school were better than the government one. 

Regarding item 4, 5 and 6, of table 14, respondents were asked to rate 

the level of parents' involvement in their learning by providing secure 

study room, relevant books and other educational materials, and reduce 

work load at home. The mean score results indicate medium and high 

level parental support in government and private schools respectively. The 

t-test result also shows the existence of significant difference between the 

mean scores of the two groups of respondents. This data indicates that 

assisting children through providing/arranging favorablc home 

environment for their learning at home is relativcly better performed by 

private school parents than government schools. 

As can be see from table 14, of item 7, 8 and 9, students were asked to 

rate the level of their parents practice in encouraging to read and work 

hard in their education. The mean score result indicates above average for 

both schools. The calculated t-test result a lso indicates the existence of 

significant difference between the mean of the two groups of respondents. 

Therefore, from this data, it is possible to conclude that parental moral 

and psychological encouragement, and support for their children \earning 

were found better in private school parents than the government. Here it 

does not to m ean that parents of government school did not encourage 
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their chi ldren . The data a lso s how medium and high level of 

encouragc men t. 

Regarding this issue Goldring and Bauch (1995: 14) state that private 

school parents were more likely to contact the school and enforce rules at 

homc. Parents who teach children in private school will be more involved 

in their education tha n public schools because they make a greater 

involvem ent of time, energy and fe es . This grcater involvement could lead 

to a sense of ownership of the school tha t psychologically en courages 

parenta l involvement. 

" 4.5 Major Factors Influencing School-Parent Partnership 

Many fa cto rs inOucnce the extcn t of school parent pa rtnership. For 

instance, u.s. Department of education (1997) argue that barriers to parent 

involvement in school arise from many factors, some rcla ted to the 

con straints facing teachers and other school staff, some related to the 

challenges and pressures that parents face and others related to culture 

and socio-economic differences between parents and school staff. Tn this 

section, the response of parents, teachers, principals in the two schools and 

experts from education office on the main factors influencing parents 

involvement in the ir children are summarized and presented . The responses 

of teachcrs wcre collected through open ended questions; response of 

parent and principa ls were collec ted through interviews . 

Lack of awareness: Almost a ll pa rents, principals and most teacher 

respondents mentioned that lack of awareness affected their participation 

in school activities. In terviewed parent responden ts lack clarity about 

what roles would they play to their children education at school. The two 

principals also a rgued that lack of awareness on the parts of parents was 

the maj or fac tor that a ffects their involve men t in schools activities . During 

the intcrvicw Eshct sch ool principal m cntioned . 
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there are few parents who said the reason why I brought my 
child in this school is to see my child become academically 
successful through the school effort, otherwise why I pay huge 
money (fee) here 1 can send him to the government school free 
of school fee. (Feb., 2008) 

Regarding the importance of creating awareness, Molnar (2006: 22-23) 

pointed out that most parents a re not fully aware of all that happens In 

the classroom. Creating numerous efforts to increase awareness of 

common goals is expected from the schools through different means of 

communication . 

Lack of time: Most parcnt, principal and teacher respondents mcntioned 

thaL Lime li m itation is seem s Lo be the biggest barrier to participate in 

school activities . Principal and teachers of the government school stressed 

tha t due to low economic background, parents were engaged in different 

da ily activities to generate in come and other fa mily commitments that 

contributed to the pressure on parent time that hindering pa rticipation . 

Regarding time constraint Brown (2005: 3) s tates tha t for many parents, a 

major impediment to becoming involved in school activity is lack of time . 

Working parents arc unable to attcnd school events during the day. In 

add iti on, even ing a nd holidays are the on ly time those parents have to 

spend with th eir children, and they m ay choose to spend time with thei r 

fa mily rather than a ttending meetings at school. 

Lack of effective school parent communication: majority of teachers 

and parents mentioned lack of effective communication between the 

school ancl parents as the m a in hindering factor for involvement. Here, the 

reason s forwarded by the two parties for the problem were differen t. 

Principals a nd teachers compla ined th at parents were mos t fami liar with 

their chi ld's sto ries of the school rather understanding the larger school 

event. They were not volunteering to come to school to discuss a bout the 
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over all school issues, besides to this majority of students do not relay 

message to their parents. On the other side parents respondents of the 

govern ment school complained mos t of the time the message from the 

school to parents were s imilar; either they tale us to contribute money for 

the school projects or about the disciplinary problem of our ch ildren. 

I~egclrding factors affecting schoo l -parcnt partnership, Dodd and Konzal 

(2002: 154) statc that educators and parents see the world of school 

through diffcrent eyes. Pa rents are most concerned with the need of the ir 

individual children; educators on the other hand have to consider the 

need of all of the ir students whi le at the same time thinking of ind ividual 

childrcn. At this time co mmunica tion might face difficulties . 

Lack of attention: Majority of the respondents from both schools pointed 

out that lack of attention by parents, and teaching staffs hampered the 

school parent partnership. Parents have the right to know how their 

ch ildren a rc progressing and how teachers are trying to solve any problem. 

Howcvcr, some parents as mentioned by principals and teachers do not 

give enough attention to know about their children progress and problem; 

they don 't want to come to the school. Parent's lack of attention in their 

children education may havc diffcrent reasons. As Docking (1990 : 123) 

argues u npleasant memories of the ir own school day , lack of confidence 

prefer to leave educational matter to the teachers could be some of the 

reasons . According to Brown (2005:5) teachers complain that parents do 

not: come to the conference or school open hours . This led some teachers 

to conclude that parents do not care about their children education. It is 

th e responsibility of teachers a nd principals to encourage such pa rents to 

become involved. 

Lack of experience on how to involve parents: Teachers and principal 

respondents mentioned that lack of experience on how to involve parents 

in classroom and other aspects of edu cation affected parents participation 
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In schools activities. Regarding this Issue Butter (1992) suggest that 

teachers and school principals need to acquire new attitude towards 

parents, new skills in communication, team building, decision making, 

and sharing in order to welcome and work with parents in the school. 
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CHAPTER FIVE 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

5.1 Summary 

The objective of this study was to compare government and private 

primary schools practices in the school parent partnership activities in 

Bahir Dar Town Administration. To this effect data were collected from 

sample schools and respondents. From the analyzed and interpreted data, 

thc major findings of the study are summa1"ized as follows: 

1. There is no statistically significant d ifference between government 

and private primary schools in encouraging parents partnership; 

2. Concerning the school practices to involve parents in Epstein's' SIX 

types of involvement programs, there is statistically significant 

difference in communication and assisting students at home 

bctwccn thc two school typcs in favor of the private one . . The 

practice of involving parent tcacher association (PTA) members 'in 

major school activities shows significant difference in favor of the 

government sc hool. Howcvcr, there is no statistically significant 

diffcrcncc Jl1 parcnting, voluntcering, decision making and 

collaboration with community involvement programs between 

government and private primary schools; 

3. There is no statistically significant difference between government 

and privatc primary schools in parents involvcment in their ch ildren 

education a t school. Parents involvement in their children education 

at school was found generally low in both schools; 

4. Parents involvement in their children education at home s hows 

statistically significant diffcrence between governmcnt and private 
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schools m favor of private school. Parents involvement m 

monitoring, guid ing and assisting their children education at home 

was found below average in government and above average in 

private primary schools; 

5. Practices of the private school such as involving parents in their 

children homework and assignment using homework folder, and 

ways to communicate and acqUire parents suggestion and 

comments are good lessons for government schools . On the other 

hand, involving PTAs in decision making and other major school 

activities, and developing linkage with different organization in order 

to have support for students and the school as a whole could be 

good lessons for private schools; 

6. The findings from open ended questions and interviews indicated 

that the major factors affecting school parent partnership as 

mentioned by both school respondents were: 

• Time constraint: on the part of parents time constraints was 

viewed as a significant barrier by both schools principals, which 

was supported by many teacher respondents; 

• Lacks of awareness: Many parents lack aware of the importance 

of their involvement in their children education at school. They 

consider it as the work of educators only. Educators also 

mentioned they do not have enough training on how to involve 

parents on their children schooling; 

• Lack of commitment: teachers and principals mentioned that 

some parents who can understand the importance of th eir 

involvement do not have the commitment to perform their role. 
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5.2 Conclusions 

In general, the school-paren t pa rtnership In the government and priva te 

primary schools in found to be low and there is no s ignificant difference in 

involving pa rents . However, the government school practices in: 

• Involving parent teacher association (PTA) in some major school 

acliv i tics and 

• Es tablish ing good relationship with some institution and donors ed 

to obtain support for school and economica lly poor students 

The private school effort: 

• To make parents involved in their children learning a t home through 

homework or assignment and 

• In Establishing two way channel of communication between the 

teacher and parents. 

were found to bc e ncouraging activities that each school could learn one 

from a nother. Lack of awareness in both parents and educators and time 

r constraints of parents a rc amon g the several factors that seemed to have 

contributed to this situ ation. 

r 

The weak partnership that exist between the school and parents in the 

government and private primary schools reveal tha t educating children is 

no t considered as mutual responsibility of sch ool staff and pa rents. 

Therefore, without active involvement of pa rents, in their children learning 

it is difficult to acquire the intended result from the education system. 

Thou gh building s tron g school-paren t partnership is time taking activity, 

both the government a nd private schools n eed to exert better effort. 
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5.3 Recommendations 

On the basis of the findings reached and conclusions drawn, th e fo llowing 

recommendations are made: 

1. The findings indicate both government and private schools are not 

working to encourage parental involvement as it intended to be. 

Thus, it would be advisable for both schools to initiate or encourage 

parents participation in their children schooling not only for the 

benefit of children to be successful in their academic performance , 

but also motivate teachers to strive for better educational experience 
" for · their students and enable parents to have better information 

about the school and to help their children at home. It is a lso 

recommended that the authorities in the town, the school 

administration and teachers must pay attention to perform their 

duties according to the policy and guidel ine in involving parents; 

2. The practice of private schools in involving parents especially, 10 

establishing two ways of communication and in providing ideas for 

parents on how to help their children at home are encouraging. On 

the other hand the practice of government schools in supporting 

PTAs' to make them participate in decision making and other major 

school activities are better. The town education office should work 

to arrangc experience sharing programs between the schools to 

learn good practices from one another; 

3. Parent involvement IS a process that requIres teachers, 

administrators, parents, students, and the community to plan, 

implement and rcflcct on their effort and goals. Fully performing 

this activity takes time . Therefore, it needs continuous attention 

and support by the concerned education authorities, to make these 
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stakeholders more aware of the importance of strong partnerships 

in order to a ttai n the intended educational goals; 

4. Pa rents want to help their children succeed academically and they 

can contribute to that success with some help from the school. 

Therefore, both schools should create effective communication 

through telephone, letter, and face to face discussion; inviting 

school environment for parents though welcoming their questions 

and constraints. 
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APPENDIX· A 

ADDIS ABABA UNIVERSITY 

POST GRADUATE PROGRAM 

Department of Curriculum and Teachers 

Professional Development studies 

Questionnaire to be completed by the teachers 

This questionnaire is developed to gather information on the current 

practices of school parent partnership in government and private pnmary 

school in Bahir Dar town, and to provide insight about possible future 

directions and needed improvements. Your cooperation and s incerity in 

responding to each of the questions below determines the success of the 

study. 

Therefo re, please read each items carefully and give your response that IS 

closest to describing the situation in your schools and your activities . 

No need of writing your name. 

Thank you in advance for your cooperation 

1. Information about the respondents 

1. Your school name ______ _ 

2. Your age ______ _ 

3. Sex a) Male 0 b) Female 0 

4. Educational qualification 

a) TTl 0 Diploma 0 Other Specify ______ _ 

5. year of service _________ _ 

6 . Your period allotment in a week _______ _ 

7. Your work a) In one shift only 

b) Some times in two shift 

c) In two shift 



, 

, 

No 

I 

2 

3 

4 

, 

I 

II. Specific Direction 

Carefully examine the scoring explanation below. Read each of the items 

and putting the s ign (v') in the space of your choice that corresponds to 

the respon se that come closest to describing the situation in your school 

and/ or your activi ties. 

Scoring explanation 

l. Not occurring: the activity docs not occur in our school 

2. Rarely occurring: the activity occur in only one or two classes the 

activity is not emphas ized in the schools parent involvement plan. 

3. Sometimes occurring: the activity occurs in some classes; the acLivity is 

not a major component of this school s parent involvement plan. 

4 . Frequently occurring: the activity occurs in many classes/ grade lcvcls, 

the activity is one of the major components of the school parental 

involvement plan. 

5. Always occurring: the ac tivity performed always in all class / grade level 
-

'" >, 
OJ -E +' 

I:: 
Items >, 

.~ OJ +' 
;:l - OJ 

OJ S c' 
+' ... OJ 
0 ~ 0 ... 
Z rJJ ~ 

. __ . . ... -.... -
Encouraging/ initiating parents 

--
The school arranges conference or workshops with 
parents to discuss on guidelines and school 
regulations to bridge school family differences 
Teachers and school exhibit staffs respect for parents 
as the primary support and most important influences 
in their child's education 
The school encourages teachers to communicate 
frequently with parents about their curriculum plan 
expectation for home work and how parents can help. 
The school conduct survey to identify talent and 
interests of parents to utilize in classes or through out 

--

'" >, 

'" ~ -..: 
--- .. ... -

---

the school '-._--_ .. 
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IV. Please, give more suggestion on the following ideas 

a) In your school, is there a practice of parents' involvement in school 

programs? If you say yes specify, please. 

b) Have you taken training on how to involve or how to work with 

parents in instructional process? _ _ _ 

i) Pre-service training _ ___ _ 

ii) In service training ___ ____ _ 

c) According to some educators, the task of education needs 

professional training and they consider the involvement of parents 

in teaching learning process as insignificant. What do you say about 

the involvement of parents In their children learning? 

d) Do you think that there are limitations on the involvement of 

parents In school program? What are the major factors? 

e) What do you suggest for the improvement of school parent 

partnership for the development of children In your school? 
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APPENDIX-B 

ADDIS ABABA UNIVERSITY 

POST GRADUATE PROGRAM 

Department of Curriculum and Teachers 

Professional Development studies 

Questionnaire to be completed by students about the involvement of 

parents in their education 

The following questions are related to your parents' involvement in your 

education a t home and at school. Please read carefully each of the items and 

give your response about your parents (mother father and other care giver 

whom you a re living with) about the involvement in your learning by putting 

the sign (-I) in the box of your choice that designates the response closest to 

your perception. 

1. Information about the respondent 

1. Name of your school _ _ __________ _ 

2. Sex Male 0 Female 0 

3. Age _ _ _ 

4. Grade _ _ _ _ 

II. Give your response by encircling the number that corresponds to the 

response that closer to your perception. 

Scoring explanation 

1. Not occurring: the activity does not performed by your parents 

2. Rarely occurring: the activity performed by your parents only one or two 

times and parents does not give their attention. 

3. Sometimes occurring: the activity does perform occasionally by your 

parents. 

4. Frequently occurnng: the activ ity performed m any times by your 

parents. 

5. Always occurring: the activity always perform by your parents as the 

major components in your learning. 



VI 
~ .. .. .. - " .. .. 

<l <l a .5 ... <l <l 
.~ .~ <l .~ .~ No Items ~ :>.t: 

.~ ~ 

" t: VI ~ 
~ ... ~ :>.~ 
~ - ~ " ~ ~ ~ " ~ ... 0 1! 0 a 0 "'0 ~ 0 o 0 018 o 0 " 0 <8 zo (flO ~o 

--
I Participates in teacher parent confer 1 2 3 4 5 

2 Contact to my teach ers before or after the 1 2 3 4 5 
school concernmg to my academic progress 
whenever it is necessary 

'3 Visit when I am learning in the classroom 1 2 3 4 5 
l----~ 

4 Helps with filed trips or extra curricular 1 2 3 4 5 
activities 

5 Raise m on ey for sch ool projects when it is 1 2 3 4 5 
necessary 

-~ 

6 Participates in decision making in major school 1 2 3 4 5 
activities 1---------

7 Really knows whether I go to school or not 1 2 3 4 5 
---

8 Really knows what I am do in my free time I 2 3 4 5 
- ----- - .. _-_ . . 

9 Keeps close follow up of how well I am doing in 
school and monitor whether I followed the plan 

1 2 3 4 5 
---- - -----

10 Helps me to organize my daily and weekly plan 1 2 3 4 5 
for study 

1----
' 11 Guide and assists me in my home work and 1 2 3 4 5 

assignment --- -J---~ 
12 Helps me with tu torial or gets me a tutor when 1 2 3 4 5 

ever I get problem in my st\1dy and l2erformance ---- ----- ------
13 Provide secure study room for study at h ome 1 2 3 4 5 

14 provide sufficien t and relevant books and other 
edu cational materials at home 

1 2 3 4 5 

15 Reduce work load at home 1 2 3 4 5 

16 talk about the value of education 1 2 3 4 5 

17 Encourage reading book 1 2 3 4 5 
---1--- -

18 praise and reading me when I work hard 1 2 3 4 5 
academically 
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APPENDIX - D 

Interview Questions for Principals 

1. How do see the importance of parents involvement on their children 

education? 

2. What activities are performed by your school to strengthen partnership 

between parents? 

3. Does your school provide training for teachers on getting parental 

involvement? 

4. In your school what activities a re performed to help parents on how to 

assis t their child ren? 

5. How do you communicate with parents to discuss overall school 

issu es? 

6. Do you have conferences that involve a ll parents? How many times with 

in the year? 

7. As a school leader h ow do evaluate parents support and follow u p of 

their children at home? 

8. Does the school perform survey on the talents about a variety of 

SUbjects? 

9 . What major changes do the school obtained from the involvement of 

parents? 

10. Do you h ave parent volun teer? If so in what activities? 

11. How do you evaluate the ac tivities of PTA and other parent committees 

in your sch ool? 

12. What looks like the involvement of parents in your school decision 

m aking? 

13. How do you define your school relation with other organization s? 

14 . Could you m ention some major factors which hinder parents from 

actively involving in their children education? 

15. To strengthen th e partnership what should be expected from parents 

a nd schools? 
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APPE NDIX - L 

Student responde nts ra ting s cores 

---
Item Yekatit-2 3 Esh c t 
No .. +-

b.O 
<n '" b.O 

<n .?;> " - " I:l '" 8 ... <n I:l '" S ... <n 
- ~ - I:l '" - ·c <1 '" ';;j ... t: . ~ '" ... Oi 0 " ... " '" ... 0 ~ :;:: " '" ... 

Z ~ 
~ 

" ~ ~ 0 Z ~ ~ 

" ~ ~ 0 

" &l 8 C' :;( !-< " &l s C' :;( !-< 
" " " " 0 0 ~ 0 0 ~ 

rn '" rn '" _ .- ------_ ..• - - _._--- ----_ . 

1 4 33 31 10 4 82 - 4 :; ,. 
6 20 .) 

-- _ .. - -
2 40 32 9 - 1 82 - 4 6 10 - 20 , ------- - ---

3 6 1 19 2 - - 82 15 5 - - - 20 
--

4 17 5 1 13 1 - 82 9 6 1 :\ 1 20 
-- c--- ------- r---- - --. ~--. ._-- ----_._- - "-- - .-.. _--

5 8 25 35 13 1 82 18 2 - - - 20 
-- -

6 15 50 13 2 2 82 8 6 3 3 - 20 
-----_._-- . __ .. 

7 14 9 34 15 10 82 - 2 3 4 11 20 
-- --- -_ .•.•. 

8 - 24 23 21 14 82 - - 3 1 1 6 20 
- -- .. ...... ----- _ .. -._--- --_._-

9 16 28 26 11 1 82 - 6 4 6 4 20 
---- - -.--- ----

10 14 27 30 8 3 82 - 5 6 5 4 20 
-

11 1 19 37 15 10 82 - 1 2 6 11 20 , 
12 35 25 7 10 5 82 - - 4 12 4 20 

---._---- ---- _ .... _--- ._-----

13 4 4 7 10 17 4 82 - - 2 9 9 20 
---------------_ .• ---

14 7 43 24 5 3 82 - 1 8 8 3 20 
- -_. ,"------- -_ .... ..•.. -. - --. 

15 2 12 39 22 3 82 - - 2 7 I 1 20 
-- --_ . . _. ----- ------

16 - 24 10 21 17 82 - - 1 11 8 20 
.. - ---- -"'- -_ .. - - -- -_ ... 

17 6 17 29 19 1 1 82 - - 4 7 9 20 
.. -- ------- - -_.,. _-. . --- . 

18 - 14 8 36 24 82 1 - 3 8 8 20 
"-_ .• ------- .. .... -
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APPENDIX- M 

Mean and SD of teacher respondents 

-----
Items Yekatit-23 E s het Aca demy T-critical T 

No Obtained 

N Mean SD N Mean SD 

1 10 3 .30 .94 9 10 4.00 .943 2 . 101 1.655 
._- - ---

) 2 10 4.20 .632 10 4.70 .483 2.101 1.984 
------------- . ---_ .... _-

3 10 3.70 l.337 10 4.20 1.033 2 .101 0.936 

- -~-
_. __ ._- - -

4 10 l.70 .675 10 2 .50 1.080 2 .1 0 1 l. 98;; 

----- - -
5 10 3 .3 l.60 10 2.10 0.322 2.1 0 1 2.941 

---- --.. ----.-~ 

6 10 3. 10 0.876 10 3 .80 0 .632 2 .1 () 1 2.04 6 , 
- -- --_._-

7 10 2.90 1.370 10 4.70 0 .483 2 .1 () 1 3.9 18 

. -- _._ ---- ---- _._--- -

8 10 4.40 0.843 10 4.90 0. 31 6 2.10 1 1.7 54 

- - ----.- --_._---
9 10 4 .20 1.229 10 4 .80 0 .422 2.1 () 1 1.460 

--- -- --_._-_ .. _ .-. 

10 10 3.30 0.949 10 4.80 0.422 2.1 0 1 4. 567 

--

11 10 2.70 l.160 10 3.90 1.130 2. 10 1 2.344 
. - -"---_._-

12 10 3.50 l.080 10 3.90 0.738 2 .1 0 1 0.234 
._-

13 10 1.70 0.675 10 2.10 0.606 2 .1 01 1.394 

- ._-- -
14 10 l.50 0.527 10 1.20 0 .7 38 2.101 l.39'1 

- - -----.--_.- --------- --- -- _. 

, 15 10 2.50 l.033 10 2 .80 0.707 2 . 10 I 0 .758 
--_ ."--_ ..•. .• _ ..• 

16 10 l.10 0.316 10 1.40 0.516 2.1 0 I 1.570 
.. 

17 10 l.30 0.483 10 l.80 0 .789 2.101 I. 71 2 

18 10 l.80 0.789 10 2.3 0.823 2.101 1.385 

---- -
19 10 l.00 0 10 1.10 0 .316 2.1 0 1 1.00 

------

2 0 10 2.10 l.287 10 2 .2 1.0 33 2 .10 I 0 . 192 

._----- ---- .---- .----._----- ----

, 



Items Yekatit -23 

No 

N Mean SD 

21 10 l.90 0 .7 38 

22 10 2 .20 l.317 
r 

23 10 2.10 0.994 

24 10 1.40 0.699 

25 10 4 .00 0.667 

26 10 2.90 1.287 

27 10 3.60 0.966 

28 10 3.30 0.675 

29 10 2.00 0.607 

- -

30 10 2 .80 l.135 

r 

N 

10 

10 

10 

10 

10 

10 

10 

10 

10 

10 

Eshet Academy I T-critical T 
Obtained 

1'lcan SD 

3.40 0 .966 2.101 :3.902 

3.30 l.703 2.10 I 1.616 

4.00 0.667 2 .1 0 I 4.749 

-- .-.----.- .. ---_ .. _ ---
3.90 1. 101 2 . 101 6.062 

-_.-
4.40 0.699 2.101 l.307 

-
3.60 0.699 2 . 101 1.512 

._--
2.50 1.179 2.101 2.282 

---
3.10 0.738 2.101 O.G33 

1.80 0.632 2. 101 0.6')0 

_._ --- - --- -
1.80 0.789 2101 2.387 

L--____ -'--. ___ 



APPENDIX - N 
r 

Mean and SD of student respondents 

-.~--. - --~-- - - -

Items Yekatit-23 Eshet Academy T·critical T -Obta ined 

No 

N Mean SD N Mean SD 
.~ 

1 82 2.71 0.920 20 3.65 1. 137 (25) 2.060 3.9 17 
--.-~ 

2 82 1.66 0.773 20 3 .1 0 0 .718 (30) 2.042 7.579 
--_._. --_. __ ._------_ ... --

3 82 1.28 0.504 20 1.25 0.444 (32) 2 .038 0.244 
.-~ 

--_ .. __ .---- . __ ._ .. 

4 82 1.98 0.647 20 2.05 1.276 (21) 2.080 0.350 
-~ 

5 82 2.68 0.901 20 1.10 0.308 (90) 1.990 7.707 , 
~-- --

6 82 2.10 0.811 20 2.05 1.099 (24) 2.064 0.230 

-----.--.--.~. --- .-.. 

7 82 2.98 1.217 20 4.20 1.056 (33) 2.036 4.122 

)--- ._-- •.... _--_ .. _ ..... - -

8 82 3.18 0.995 20 4.15 0.671 (42) 2.018 4.128 

-~+---------

9 82 2.43 0.994 20 3.40 1.142 (27) 2.048 3.803 

. .. ___ ~ __ _ _ ____ 0 -

10 82 2.50 1.009 20 3.40 1.095 (27) 2 .048 3.529 

--------- -- -_._ .. _._-----+ .. _. -

11 82 3.17 0.966 20 4.35 0.875 (31) 2.040 4.958 

-- ----------._- ....... -

12 82 2.09 1.249 20 4.00 0.649 (58) 2.002 6.608 

13 82 2.44 0.876 20 3.65 0.671 (43) 2.018 7 .137 

" .. ~ 1--

14 82 2.63 1.025 20 4.35 0.671 (43) 2.018 7.137 
------ ". _--- -.-. -- --- ..•. . -. -

15 82 3.26 0 .927 20 4.45 0.686 (38) 2.025 5 .385 

- _. __ ._-_._----_. - - -- -----.- -----

16 82 3.38 1.118 20 4.35 0.587 (57) 2003 :L745 

--

17 82 3.15 1.124 20 4.25 0.786 (26) 2.056 4.135 

- ~----- _._.-

18 82 3.85 1.032 20 4.10 1.021 (29) 20'15 0.977 
---_ .. _--- ~-------- -- ... -

, 
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