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Abstract 
l he moin pllrpose oj Ihis slUdy \1'(1.1' (() osse.'s Ihe CII.'"/"e l7l SWillS OJ IIIwwgenol skills eueclIl·e//e.I.1 
or Nonh GondaI' zone secondw), school prinCipals '1/,,1 Ihere by 10 poil1l OUI Ihe prel'"iling 
problellls. To Ihis end answers 10 basic queslions periOlning 10 Ihe principals managerial skill in 
planning, organizing, decision making, cOl11municolion. mOlivming, delegaling olllharily. 
resolving conj/icls, schedllie making. managing cWTicu!t""l and conducling supervision were 
soughl jor. The research melhodology employed in Ihis sludy was descriplive sLl,.,.ey. 
Accordingly, survey queslionnaires were prepared and adr,linislered 10 (I sample of 150 
respondenls composed of 12 principals and 138 leachers. In addilion 10 Ihis. il1lerview and 
documenl analysis, were made 10 collecl Ihe necessw)' injormaliol1. The dalel were wbulmed and 
analyzed by using ji"?quenc)' and percel1lage. The findings of Ihe sludy sholl'ed Ihlll mosl 
principals were inejfective in pe/fonning Iheir managerial jill1clions. Since Ihey lacked Ih" 
required !ask relevant professional qualificalion in educalional planning and managemel1l. 
According 10 the findings, the principals skill in prepc.ring developmenl orienled plan and 10 

organize school aClivilies which promole Ihe schools leaching learning process as a group of 
inlerrelaled part wilh a single pUlfJose was low. Furlhermore, the principals skill 10 manage Ihe 
inlernal and exlernal communicalion .1),Slem of the school was low. Due to Ihis. the princ/I",ls 
were ineffeclive to mainlain bilaleral ,':;mmuniccllion pattern with leachers and targel group of 
the leaching - learning process. Moreover. Iheir skill and knowledge in Ihe techniques ofsla/T 
mot ivai ion, authority delegation and conf/:cl lI/(Jnagemel1l was low. The j indings also repealed 
Ihal Ihe role played by principals as cons:llwl1I in hSlructional issues, coordinalor in assessing 
Ihe academic program of the year and accomplishing supervisory /ill7clion 01 each classroom 
supervisOl)' procedures was inodequale. Folloll'in}', ,he .findings and conclusions drCl\l'n il is 
;'ecol1lmended Ihat the REB in collaborarion wilh lone and Districi Education Offices need 10 

rel'ise the selection criter ia used/or selecting and (l/JjJoinhng secandwy schou! princilJu/s, ,he 
provision 0/ in-sen'ice Ir'aining in educwi()nal/"{Jnoge "., e .~ 1 /01' Ihe principols and Ihe need!!)/' 
/ieqllel1l professional support by Ihe educal ionol managers 01' all levels were ji}/'lI'arded as maj or 
recoll1l11endw ions in I he study. 
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CHAPTER ONE 

INTRODUCTION 

This chapter of the study dealt with background , statement of the problem. signilkance, 

delimitation and limitations of the study. It furth n exp lained thc research methodology , 

procedure, organization ai1d definition of key terms. 

1.1 Background orthe Study 

The development of at.y society largely depends on the ach ievement of the plans designed to be 

accomplished in its various sectors. As is true with other areas of investment, society expects a 

reasonably quantitative and qualitati ve return from it s educational system, where peop le are the 

subject of the potential investment. These cannot be achieved by mere wish; rath er, they requi re 

knowledge of management and effective managerial sk ill s (Hell riegel and Slocum, 1982: 19). 

Apparently, schools, as social institutions, to achieve their goa l of preparing the youth for 

ci ti zensh ip and sat isfy the pervasive prosl'ect of the society for prosperity and improvement the 

practice of efficient and effective managemeni in education appears to be mandatory. Thus. 

among the management staff in a school system, it is ~vidcnt that this responsibility lies main ly 

on the principal (Adesina, 1990: 186). The principal is expec ted to be proficicn t in carryi ng out 

hi s/her duti es so as to ma ke the school effective. 

The accomplishment proficiency is not confined to a single hi ghl y specialized area of work. It is 

rather a result o f combined effort of various complex tasks. The coml11on ly statcd responsibiliti es 

of the principal incltdc: curriculum developmcnt , supervision and evaluation, scheduling. 

budgeting, public re lat ions, managing the office, keeping official records, gu idance, discipline, 

dealing with correspondence, pupil personnel and staff development, organ ization of auxiliary 

se rvices, preparing reports to the superviso rs, and taking inventories or equipment and s'upplics 

(Deighton. 1971 212). 

The fulfillment of these duties res ponsibili,'es requires spec ial manage ri a l pro licicncy on th e part 

of the principal. I-Ie/she shou ld deve lop cel1ail, skill s in o rder to manage thc acti viti es or the 

school effect ive ly . The development of managerial ski :ls is of pa ramo unt im portance to making 



the principal to accomplish hi s/her duti es succcss fu lly. In thi s connec tion . i\ yal ew (1991 : 3-4) 

states that. successful admini strat ion appears to rest on threc basic sk ill s. which " 'e call tech nical. 

human. and conceptual" The principal of the school should acquirc thcse thrce sk ill s in ordc r to 

be effect ive . 

Conceptual skil ls are the ab ilities a manager requ Ire to vi ew thc organization li'om a broad 

perspecti ve and to see the interrelations among its cui11ponents. These conceptual skill s consist of 

planning, organizing and decis ion mak ing (Rue and Byars; 199 1: 10). Likcwise. the intcgrati on 

and coordination of the vari ous acti vities depends Uj)0n the conccptual ability o r thc principal. 

Thus, the overall succcss of the school is dependent upon the conceptual skill of the principal 

(Mbamba, 1992 : 120). 

In connection to thi s, the principals' effect ive performance in carrying out instructi onal acti vities 

ca ll s for techni cal skill ,; (Krug, 1992: 43 1). Thus, the principa l needs to be equipped with this 

sk ill to achieve the instruct ional object ives of the schoo' . He/s he ass ists teachers in instructional 

processes so as to meet the obj ecti ves since; teachers are the vehicles for the proper 

implementation of the instruction . Moreover, the principal. as competent in the techn ical skill , 

should al so manage the curricu lum, n'"l\<e schedule and supcrvise the teaching lea rning process 

(Kru g, 1992: 43 1-443). 

Human skills are a lso the cornerstones upon which all manageri a l acti vities that deter!l1ine 

success are based. These ski lls refer to the abiliti es ncc-ded to deiegate au thority. re soll'(" eunll ie t, 

moti vate stafr and communicate effecti vel y with other workel s (Kinard . 1988: 18 ). The exi stcncc 

of positive work relationships between princ ipa ls of seconJ ary sc hool s and tcachers will enable 

them [ 0 exc hange information frce ly. On the contrary fai lure to cnailHain e lTc-c ti vc hu man relation 

between teachers and principals at school also negativel y affec ts the sc hoo l which is crucial and 

serving as a training bi"ound fo r the trained manpower that thc soc iety demand s (Ayalcw. 199 1: 

6) . 

It is generall y agreed that the above manage ri a l skil lS are impo rt ant to pcrlarm essential 

management processes in all orc' ani zati ons, whi ch in voh"cs thl! coo rdination vf h UtlW11 and 

material resources towards goa l ach ievement or an organi/.'llio n (Sz ilagyi. 1981 : ]0.\). By 

im pl ica ti on . disc ll ss ions held so fa r lV ith regard to principals di versi lied tasks and the ir 

manageria l ski ll s can not be \ iewcd sepand.ely form this conception . 

2 



Diversity of task by principals. which requires the managcrial ski ll s pro liciene y. is onc of thc 

majo r issucs on wh icl , ,everal studies hal'e been co nducted. /\ ceordingly. Manin and Will oll'er 

(1981: 69-70) have pointed out in their study that principals are mostly found to be engrossed ill 

routi ne administrative tasks rather than to the techni ca l or 'nstructional, most often heraldcd to be 

the pivotal role of the principals. Similarly. Teshome (1975: 12) in hi s study of prineipal ship in 

Ethiopian secondary schools has foun,1 out that principals devotc much of their time to routine 

clerical duties rather than to their all- rounded responsibilities in managing their school. In light 

of this, the educational programmes tha'. take place at school level are marc likel y to be 

successful to the extent the principals possess the necessary managerial sk ill s. To thi s end. our 

secondary schoo l principals' performance ought to lie assessed in view of identifying their 

strengths and weaknesses, and providing them with ~he necessary feedback about their level of 

performance is very crucial. With respect to thi s, Tekeste (i 990: 40) has also pointed out that thc 

education system of Ethiopia calls fo r urgent investigation of til<! problem in managing ed ucation 

in general and schools in particul ar. Based on the above mcntioned general conceptual 

framework a close asst'ssment of the managerial ski ll s of our secondary school principals has an 

immense value, wh ich cor.tributes to better efficiency to the country's education system. 

1.2 Statement of the Problem 

The purpose of schools is to educate, train and eq uip the growing generation with skills, 

knowledge and desirab le social behavi",' that will benefit thc indi vidual himse lf and the soc ictl' at 

large. To bring thi s aim into effect the sci:ooi needs to have not onl y we ll trained teachers. but 

al so more professional principals. The re,,"on for tl~e assc rtion is that the schoo l principal is on 

the key position where the goal s 01' education. wh ich are designed at higher ICITI. arc 

accomplished through appropriate dircc ting. con trollin )), and cvaluating all activities or schools. 

l3ased on the above ideas, to establi sh close links between education and the objecti ve nceds of 

Ethiopia , thc presence of qualified persons within the bureaucracy machinery of the education 

system including school principal ship IS necessary. In thi s rega rd. to make education 

deve lopment orientea and to bring abo ut the intended quantitati ve and qualitati l'e outcoll1es thl' 

Lducation and tra inin!: policy (MOE 1994: 30) says, "Lttucat ional managers will be dCll1l1cratic. 

proiCss ional. effi cient and erfective ." I"rom this perspcc.ivc for success ful implementat ion of the 

ed ucational objec ti ves of the policy at schoo l ICI·el. principals have to be e rii eicll1 ill their 

managcment capacity. In this respec t. it is to be noted that as the managc rial skill s cllcctilClIl' SS 
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or secondarv schoo l principal s contributcs to proper opcration of schools, thei r weaknesses has 

equallv signiticant effect. 

In light of the above premises, the researcher based on his experience as a principal or dirrerent 

secondary schools ana an expert at the Zone Educa tion Office of North Gondar sensed that 

secondary school principals lacked professional know - how to manage school system. 

Furthermore, his exposure to various meetings and workshops clearly showed lack of the 

managerial skil ls of secondary school principals in managing schools. In addition to thi s. the 

researcher also had the chance to see t~e 1997 E.C reports or the Zonal Education Office wh ich 

indicate that the major source for the conflicis and in general l'o r the absence of thc proper 

operation of wo rk in the secondary schools is lhe ineffectivcness of lhc manage rial skills or the 

principals. 

Based on the above background, the managerial sk ill :; of secondary school principals of No rth 

Gondar Zone wi ll be assessed in terms of the management process/ funclion s described ea rli cr. 

Thus, the study attempts to answer the following basic research questions. 

I. What level of conceptual skill s do secondary school principal s possess in planning. 

organizing anc' decision making 10 manage their schoo ls effecti ve ly? 

2. To what extent. do secondary sc hool principal s possess the necessa ry human sk ill s to 

effectively accomplish such tasks as mOl ivating, communicaling, dclegaling authorit \· and 

resolving conflicts? 

3. To what extent do secondary school principals have technical ski ll s in schedu1c ma ki ng. 

managing the curriculum and c{J ,1ducling superviso ry act ivilies'} 

1,3 Significancc of the Study 

As management is an essential ingredien t or an org<dli l-ation , lhe demand 1'01' proper manageme nl 

of organizat ions has raised the concern or il uiho;i ti cs to give due consideration to the 

uptodateness of the managerial skill s. Concern ing tl",;5 issue Sc hemcrhorn (1996: II) Sla tes the 

l'o ll owing: 

NeH' inanageria! Qu//ooks {Ind 177ai1ugerial cOIl1/Jelencies up/J!'opriafe /0 the 
nell' lI'ork place are reqllil'emenfs/or thejifF/her success. Ne w monagers Il'ill 
succeed in turbulent filli es only 'hr()lI~1!,h continl/OllS illlprovemem. Rapid 
el1l 'ironmel1lul change means rapid obsolescence of (lnes skills {lnd 
compelencies. "nless diligcnI effi)r{s are made IV lIpdale {lnd /I/{Iil1fa;1I Ihem. 



Obso lescence exi sts when a pcrson is no longer capa ) le of performing to a level of ex pcc ted 

standards or management's expec tati on. New sk ill s and knowledge arc neccssarv lor changcs in 

tasks and job descriptions that wil l take place . 

Today due to knowledge explosion and the perpetual demand for change in education, secondary 

schools, as edueat iondl organizations ought to be managed accord ing to thc des ired need of 

soc iety. 

For thi s reason, a considerable effort has to be made to ass';ss the current status of the manage rial 

ski ll effectiveness of secondary school s principals. This study is , therefo re , signi li can t lor the 

fo ll owing reasons: 

I . It is expected to indicate the ex tent of secondary schools principals' managerial ski ll s 

effectiveness of North Gondar Zone 

2. It may also help educational managers ~spccia ll y school principals to be aware of the 

importance of the managerial skills in their ~ '.ttempt to accomplish educati ,lIla l objectives. 

3 . It provides suggest ions to concerned authorities for improv ing the principa ls' 

managerial ski ll s in managing schools. 

4. A lthough the st ud y does not c laim to be extensivl':, thc rcscarcher bc li eves that it 

would con trib ute to the literature on the study of school principals' managcrial skill s and 

can serve <IS a source of informati on for further and com prehensivc nati on- wide study. 

1.4 Delimitation of the Study 

Managerial skill effecti veness assessment can be held at vari ous leve ls of the education system. 

Ho wever, this stud y attcmpts to assess principals' manage rial sk il l effec tiveness a t secondary 

school leve l. Thi s is du e to the fact that school s are the basic units whe rc the majo r objecti ves 

relay on the effective implementation of t!t·;! who le school program. As mentioncd above school 

principals, more than any bod y else, are directl y re :;ponsible for thc success o f schoo l objectives 

and thi s rests on the ir management sk ill s effec ti vcnec' (Pi gros and Me l'S. 198 1: 36). Thus. thi s 

stud y concen trates on the assessment o f the secondari school princi p,li s' cllect ivcncss in utili z ing 

the three bas ic management skill s: technical , human relatio ns. anel conccptua l. 

furtherm ore, thc new cduca ti on reform and policy of Ethiopi a acknoll ledges that eciucationa l 

leadership shall be p~·o fess i o nal. democratic and effi cient (MOE. 1l)1)~) . I !l)",c\·cr. in thc study 
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area since 1992 E.C it has been observed th i't secondary school princ ipals arc be ing appo in ted by 

Woreda ad ministrative council s without cGns ide!'ing the required oualification. Despite this fact. 

the illlelllion of th is study is not 10 assess the posi ti on a'signment condition on principal s. Rat her, 

the stud y is de limi ted to investigating North Gor,dar L0ne secondary school principals' 

manageria l practices and then giving some timely insight inlo Ihe managerial sk ill s e ffecti veness 

of sccqhdary schoo l principal s. 

The reasoll for the se lection of the zone and the school level as a setting for the stud y is thai the 

researcher was wo rking as the zone education office expe rt and as a secondary school principal 

that helped him 10 sense tl:e problem. Besides, out of the eleven zones in the Amhara region. the 

highest proportion of secondary schools, are found in North GondaI' zone . l-Icnce , assessi ng 

secondary schoo l principals' mana~erial ski lls effectiveness of th is zone lVi ll contribute to the 

region's education system improvemen ' in general. 

1.5 Limitations of the Study 

The resea rcher faced lack of cooperation of some woreda education offi cial s and reluctance o f 

some principals and teachers to fill in and return the qucstionnaire. As a resu lt , it was diffIcult to 

co ll ec t ailihe quest ionnaires by the timetable sci at th~ beginning. 

1.6 Methodology and Procedures of the Stud y 

1.6.1 Metho dology 

The major purpose of this study was to assess the managerial skil ls effec ti veness of North 

GondaI' Zone Secondary Schoo l principals. To atta in tJ-is purpose, a descriptive surve y method 

was employed with the intention [hat it wo uld he lp 10 ga lher a large va ri ety of dala relaled 10 Ihe 

problem under stud y. St rengtheni:ig thi s ass um pti on, Seyoum and Aya lew ( 1989: 17) express 

that. Ihe desc ri pt ive survey method of Ie' sea rch is 111 0re appropriate 10 gather several kinds of data 

or such a broad size. 

1.6.2 Sources of Data 

The dala for the study were obtained from both ,)rimar" and secondar" sources . Primary 

inilJrl1Hllion pertaining to·the study was obtained fro m secondary school teachers. principals and 

II 'ereda educalion office heads thro ugh questionnaires and inlerview. The selec lion of Ihc 



D 

respondents as sources or data is purpQsel y based on the expectation that they Illav have bc llcr 

in (ormation and experi ence regarding tLe eXlcnt or problem 0 1· inadequate Illanagerial sk ill s on 

the part or secondary school principal s. In ~econda ry source releyalll books, journal doculTIcnts or 

schools, and the 1997-1998 annual school plans were consulted to substantiate the data obtained 

through questionnaire. 

1.6.3 Sample Size and Sampling Technique 

During the 1998 E.C there were 25 secondary schools in North Go ndar lone. For the purpose or 

thi s stud y 12 (48%) or them were selected using simple randolll saillp ling. This was to give each 

school equal chance of being inc luded in the sample. Silllple randolll sampl ing gives each unit or 

the population equal oppcrtunity of being se lected (Seyoum and i\yalcw, 1989: 59; Koul. 1996: 

109). 

The respondents in the study were teachers and principals or the sampled schools . There were a 

total of 12 principals and 446 teachers in the aforementioned 12 saillpled schoo ls. All principals 

were incorporated in the sample using availability sampl ing technique lor the manageability or 

their number. The sample size of teachers was determined by using quota sampling technique. In 

such a way. 31 % of teachers in each school were includcd in the stud y which makes up a total or 

138 teaehcrs. The quota sampling technique is used to include teachcrs from each school 

proportional to their presence in the population as a means or incrcasing rcpresentativeness orthe 

study. 

1.6.4 Data Gathering Instruments 

To obtain descriptive information on the current managcrial ski ll clfectivencss or secondary 

school principal s' questi,)nnaire, unst ructured interview and doc ument analys is were used. 

Questionnaire was selected for its appropriateness to obtain data from many people at a time and 

for its inheren t characterist ics th?l it provides an opportunity for respondents to express Iheir 

ideas and options confidentially and freel y. Thus, 150 questionnaire \\ere distributed to 12 

principal:; ,!:~~ I 38 ~eoch ers selec ted 1[('> 111 the s,lmpld school s. 1\ tO lal collection or completed 

usab le qucstionnaires was 12 (100 percell' ) li·om the rri ncipals anc! 130 (94 percent) rrom Ihe 

teachers. 
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Each questionnaire cons isls of 51 items tha t required th e respondent s tll address the lallowing 

topics: Respondents Biographical Information. Planning. O rganizing Staff Devc!opment 

Activities, School Pl an t Management, School Budget Preparation. Decision-Making, 

Communication, Techniques of M1tivation , Authority Dclegation, Conn ict Resolution 

Mechani sms, Sched ule Making, Managing School Curriculum and Supervision. 

In add iti on to the close - ended questionnaire , the :nformat ion obtained through interv iew and 

document analysis were also described qualitati ve ly 'n order to substantiate the data obtained 

through questionnaires. 

1.6.5 Procedures of the Study 

After having adequate reading on available literature on the principa ls' managerial skills and 

re lated issues, the in vesti gator estab li shed the basic questions of the study of which the design of 

the questionnai re was t ·Rsed. The draft of the questionnaire was field - tcsted and then modilied in 

accordance with re levant inputs obtained from the investigator's thesis adv isor, professionals and 

practitioners in the fi eld of educat:onal planning and management. 

Moreover, before the questionnaire was administered, the investigator approached thc Woreda 

Education Of'llces of the sampled schoo 's and principals in pcrson. and rrc,entedto them a IClicr 

of cooperation written li'om the department of Ed ucat ional Pl anni ng and Management (i\.A.U) . 

After securing their willingness to participate in the study and in administering the ques tionnaire. 

the questio nnai re was distr ibuted to principals and teochers selected li'om the r~spective sample 

schools. Whi le the principals of most of the sample s('/]ools t(,OK the res pons ibilit y or dis tribuling 

and collecting the questionnaire themselves, few others as, igned eooperm iw assistant principals 

or uni t leaders to do the job. In light of this. staff meeting minul".s and the 1997 -1998 E.C annual 

school plans were consu lt ed as documents to exam ine some activities related to the study area. 

1.6.6 Methods of Data Analysis 

During ana lysis , the data were checked and numbered firs\. Then th~ same data werc arranged 

and organ ized in tables and in line wi th the purpose of the study. Accordingl\'. rrequency and 

pe rcentage we re wo rked out in ;)rder to re vea l the current status or the secondary sc hoo l 

principal s' managerial practices. Mor,;")ve r, the data obtained from intervicwees and documcnt 



analysis were also qualitati ve ly described in orde r to substant ia te the problem areas under 

considerat ion. 

1.7 Definition of key terms 

Principal - is a manager of a schoo: in charge of its performance (the teaching learning process), 

essentially and organizer and implementer of the schoo l's total program. 

Professiona l: one who has acquired a learned skil l and conf'o rms to ethical standards of the 

profess ion in which hel she practices the ski ll in act ivi ti es directly affec ting the growth 

of students. 

Instruction : refers to teaching - learni ng process through which the curricul um is translated into 

practice (Good, J 973: 342). 

Secondary school: is a kind of program that prepare stude nts either fa r preparatory sc hools or 

vocational schoo ls. 

Effectiveness: is the ex tent to which the principal in fl uences hi s f'o llowcrs to ac hieve group 

objectives. 

Human Relation skill: abilit y and judgment in working wi th and through people. including an 

understanding of motivation and an application of effecti ve leadership. 

Conceptual ski ll: it is an abi lity to view the organization as a whole and see how the parts or the 

organization relate and depen-.1 0:1 one another. 

Managerial ski ll: bas ic skil ls that enable manilgers to accomplish their dUlY. 

Technical Sk ill: the abi lity to use the processes, practices techniques and tools of the specialty 

area a manager supervises. 

1.8 Organization of the Stud y 

In view of the main objecti ves and coverage. thi s stud y is divi t1cd into I'oLi r maj or chapters. The 

first chapter dea ls with the problem and it approach and research methods. The review of related 

literature is presented in chapter Two. The Third chapte r dea ls with presentation and analysis o r 

data. Chapter Four conta ins summary of majo r findings. conc lusion and recommenda ti ons. 

Finally, a li st of reading mat.:! rial s used in the study is alt'1chec1I'o ll owed by the appendices. 
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CHAPTER TWO 

REVIEW OF THE RELATED LITERATURE 

In th is chapter, a brief hi storical background of principalship, majo r funct ions of thc princi pa l, the 

concept of the three basic sk ills in school management, the sk ill s requ ired of principals and some 

factors influencing managerial prac ,ices of principals are prescnted. 

2.1. Historical Background of Pdncipa lship 

In order to unders tand the hi storical development of principalship, it is primaril y essen tial to give 

a clea r and prec ise meaning to the term principal. As citcd in the dictionaries of cducat ion, fo r 

Hawes and Hawes ( 1982: 174), a principal is " ... the chief administ rator of a public schoo l ... "; 

for Page and Thomas (19.77: 272), the term refers to ";lcad or seni or exec uti ve of an educational 

establishment. " And for Good (1973: 436), the administrati ve head and professional leader of a 

high school , junior high school, or elementary schoo l" is a principal. 

The term principal is ~ommonl y used in the US. It was ori ginal ly de rived from the term principal 

tcacher (Rebore, 1985: '250). A pri ncipa l is synonymous with headmaster, or headmistress which 

is commonly used in the l iK. In Ethiopia , there is the trend oj' replacing the term ' school director' 

by the term principal. 

'f he development of principalship is fi rmly attached with the hi st",,), o!' princ ip·d i!l the ~J nited 

States of America. In this rega rd , around the middle oj' the 181
1. ccntu ry. the number of schools 

/ 

was not many in all the di st ricts of America. Schools were orga ni L.ed around ungraded unit s, and 

they were run by a single superintendent (M urphy, i 995: 13). Grad ually, howen:r the growth of 

citi es caused increase in school enrollments and ; iz'c of sc hools. Sincc the gnt\ling and 

supervision of school became increasingly difficu lt 1.1) the sdpcrintendcnt, appointing a teacher 

from school staff' members who would fac ili tate the school activities by giving di rection having 

frequent contact with them was found to be imperati ve (Reborc, 1985: 250- 25 1). 

In those days. lor there was no person among teachers quali li cd trained or experienccd to bc 

elec ted as principa l. the se lec tion criteri a were the best disciplinarian teacher among the stair. the 

bcst teachers in the schoo ', and the most physically able member of the stair. The duties or these 

head teache rs' wcre clerical wo rks assigned by the superintcndcnt as extra duti es (l\ lurph v. 1995: 

10 



Q 

13-1 5). Due to thi s. the important tasks of pr incipalsh ip suci' as supervisory responsi bil iti es lor 

instructi ons. stimul ating th e starr and coordin ating thl: tl:a(,~lin~ learn ing process were neglected 

by head teachers. 

In the long run, the increased need of the community lo r the bett erment of the education of thei r 

chi ldren, the inOux i'1 number of pup ils, schools and school faci li ties eventual ly lead to the 

necessity of !iee ing h~a(' teachers fro m teaching duties. The free ing of the principal from 

teachi ng was reputed to be a significant step fo r it de li neated the pr incipalshi p as a di sti nct carcer 

within the profession (Sax e, 1980: '94). 

The origin and development of princ'pa lsh ip in Eth iopia is silll ilar in almost all cases to the 

hi stori ca l development of princiap lship of Nher countries. Accord ing to . Ayalew (19X2: 3) 

modern education in Ethiop ia started in the beginning of thc 20'h century by Empero r Mencl ik II 

with the opening of Menelike school in 1908 and the emergence of principalship and various rolc 

in the country is directl y related with the histo ry (. 1' this school. Emperor Menelik II also 

establi shed a school at Harar, and some times later at Dcss ie and Ankober which were headed by 

expatriates (Maaza, 1966: 57). On the eve of the Italiar. invasion of Ethiopia in 1935. many 

schools were estab lished . The maj ority of the school principals and teachers during those da ys 

we re foreigners fo r trained loca l pe rsonnel were scarce. As the expansion of schoo ls with 

different leve ls constantl y conti nued from ti me to ti me, thc lack of teachers and principals 

inevitably increascd too. 'The problem became more serious and was aggr<lvated ber, ' .," ' he 

native intel ligentsia were kill ed by the Facistltalians (Tekeste , 1990:3). 

As a resu lt of severe patriotic struggle independence was restored in the country in 194 1. In thi s 

regard from the second half of 1940 until 1976. documents prove that Ethiopian pri nci pal s werc 

assigned in elementary schools wi thout 3 con test; onl y by observing their knowledge and 

teaching experi ence. In 1961 /2, a one year course in supervision and adm ini stration was starled at 

Addis Ababa Unive rsity. 'fhi s conti nued until 1976 . Sti ll some periodica l lellers IVr illen be lo re 

the year 1960 (MOE, 2002) reveal that Ethiopians W;',) werc graduated wit h r' ./lIllSC degree in 

any Gr id were assigned as principals in secondary sc hool~, by senior oni ci:tl s or the MOL. rhe 

major se lection requiremcnts we re educational standard . serli cc years and \I (, rk c.\pcrienee. 

Il owel'er. during the lirst kw vea l'S or 1960's it \las recognized that those gradua ted \lith 1> ./\ 

dcgree in Managcmem and pcdagogy \I ere directlv assigned in hi gher secondary schools. On the 
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othcr hand. scak promotion advcrtisemcnts that had becn issucd [·rol11 [973- [976 sholV that 

secondary school principals were those " 110 held their hst dqrrce. Ilrekrabi v in cducmiona l 

management iield and those who had at least worktd for a limited timc as a unit leader or 

department hcad, dcar or teacher. Then it is statcd , in a ;ob desc ript ion of the MOL issued in 1989 

that secondary schoo ls principals should have a fi rst degrce in sc hoo l adm inistration and 

supervision including a sufficient work experience that S:10WS an attention to consider 

princ ipalship as a profess ion. 

Practices over the last decade, particu larly since 1993 un til very recentl y, principals werc to be 

assigned through direct ekction by teachers from among themselves. Latter on WEOs used to 

appoint teac hes as principals. However, in all cases, therc were no clear sc leclion cri teri a. 

In reviewing a literature regard ing the de li neat ion of principal ship as a distinct career Adesina 

(1990: 192) states the importance of plc)fess ion for principals by say ing that where as cxpcrience 

in classroom teaching can fac ili tate school management, managers 01" school. as profess ionals 

requ ire a separate training programme as ;; uccess il: the classroom docs not automatically attrac t 

success in school management. 

These times. a strong belief has excited , for the lao: few years. in Ethiopia that thc sou rce of 

principalship is teaching, thi s view has been reviewed and no,,· principal ship. secms to be 

recogni zcd as a profession by it se lf. A research recently conducted in [england. by [:idlcr (MOE . 

2002: 38) . . '\mharir ve rsion. indicates that the assumption that a ,trnng l~<~ch c,· .l,n . " e 

leader is a by gone pra,ctice and can not be applied nOl-v because the position of teaching requ ires 

the teaching learning pr.xess where as principalship is another pos ition requIrlng anothcr 

profess ion . 

2.2. Maj or Functions of th e Principal 

As men tioncd in chapter one the responsibil ity for the ovcrall managcment of c,·cry sc hool re sts 

with the school princ ipal. The tasks of the principal partl y include planning ways and mcans. of 

achieving the purpose of the schoo l. eva luate the activities 0[" tcachers and subordinates and 

maintain good school community re lation. According to Deighton ( 1971: 212) supe r,·isi on . 

curricululll de ve lopment and evaluation , direction o f :l tarf', plan managl: lllcnt. rune! t11Hnagl'I1ll!1l1 

and organi7.mion 0[" school acti vities are some 0[" the major tasks carried out by principals. 
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In stating the major c lements ofa principal' ro le. Morgan and others ( 1983: 15). label several 

sub-tasks under four major categories as fo llows : 

I . Educat iona l: Goal identification; Academic curriculum; Pastoral curricu lum; Ethos; 

Resources. 

2. Management conceptua l and operati ona l; p:anning, organizati on, coord ination and 

control; staff depl0yment; eva luation and reCOff:. kceping; bui ldings, grounds and plant. 

3. Management-l eadership and human relations : motivation; staff development; 

interpersonal, intra-group and inter-group conflict resolution; commun ication. 

4 . External accountab ility and community relations. Accountabil ity to governors parents and 

the general community; employers and the external. 

Szilagyi (1981 :34) on the other hand state, that the role of a manage r to perform his/her job has 

two important aspects, namely a set of managerial functions (planning, organizing and 

controlli ng) and a set of crucial management ski lls (techni ca l, human and conceptual). 

[n general, though all the above differ in their approaches, it is indicated that they have. more or 

less, stated the tasks or functions that the school principal ought to carryon. The major thing that 

needs to be noted is that all functiona l areas , ",h iehever terms used, arc interrclated and 

interdepend ent. 

2.3. The Concept of the Three Basic Skills in Sc~ool Managem ent 

A ll managers/leaders at various leve ls of the education systel '" have detinite tasks to perform 

though they may use different skill s because of the difference in the nature of the task, 

competence and skill lhey have . They can do their jobs effecti ve ly when they have the required 

managerial skills and com petence (Ayalew 1991 : 4) . 

Before proceed ing to probe the managerial sk ill s of the rrincipal, it seems advisable to have an 

overview of the terms 'management' and ' Ieadershi p' wh ich usuall y seem con fusing. Due to 

variations in their approaches (tra it s, s,<i ll s, and sty les), different writers conceptualize leadership 

in different ways. Th is, certainly, make~' it possib le for the dcfinition to nuy accordingly. 

However, authorit ies , including Mbamba : i992: 143) and Chhabra ( 1988: 366) define leadership 
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as a process of directing: inspiring or ' innuencing' the ,c tivities/behaviors 01' the group with an 

aim of accomplishing the desired g,lal. 

On the other hand, Certo and Appel baum (1986: 333) deline management as the coordination of 

all resources (human and others) through the process of planning. organ izing. directing and 

controlling to ach ieve the organizational g,)als. As the definitions given for both leadership and 

management reveal, it is quite apparent that they share the following three characteristics in 

common. 

I. They are processes, i.e. , they deal with acti v; ,;es that have continuity. 

II. They aim at reaching organizational goa ls and 

I II. They reach these goa ls by working with and through people. 

Despite these commO:1 characteristics, the two terms are not identi cal. It is believed that 

managing is mueh broader than leading. It includes the task or leadershi p-innuencing the 

behavior of followers, bes ides the non-behavioral affairs. The terms ' leader' and ' manager' 

therefore, not necessarily interchangeable, because leadership as a subset of management , focuses 

mainly on innuencing or directing function (Certo and Appelbaum. 1986: 333) . 

In general , a manager is required to plan , organize (md conlrol. ny lhc same token. "it is 

incumbent upon the principal to carry on t~ese functions to run the business of the school. and 

this bears the implications that the principal is a 'manage r' and a 'Ieadcr' of the school. 

School principals rcquire to have plenty of managerial skills, because they work ,,·ith youths and 

teachers who have different characterist ics. needs and asr:ration which arc constantl y changing 

and growing. They " 'ork in schools that are found in a cOlllnll!~it y with diffe ren t belie fs . norms 

and values. Seni or secondary school principals are conli'ontcd daily with cOll1plc.~ school 

problems requiring citical thinking and technical prolieienc), . Thcy further propose that these 

principal s need basic managerial skills to coordinate their school work (i\des ina. 1990: 186). 

i\yalew (1991: 3-4) and Certo and i\pclbaum (1986: 17) explain that managerial skill implies an 

ah1ity 1I1?t can be usee! practical l:' and manifested as a criterion oJ' skillfulness in leadersh ip. it 

relies on effective actions under different situations. According to these scho lars. the three bas ic 

manage ri al skills arc: Concept ual, I-Iuman relati ons and Technical. 

14 



o 

As mentioned in cha;>ler one technical sk ill refers to the ability to lISC tool s, techniques or 

approaches in specialized manner. It implies an lIndersTanding of and proticiencv in a spec ili c 

kind of activity particularl y on involving methods, !)rocesses, procedures or techniq ues . 

Technical skill involves specializ,~d knowledge, analytical ab ility wi thin that spec iall y. and 

facility in the use of the techniques .of the specific discipline. For example In educational 

management technical skill assumes an understanding of and proficiency in the method the 

process, procedures , and techniques of the teaching- learning acti vity (Ayalew, 1991 :3). 

Human sk ill refers to the executive 's ability to work effectively as a group member and to build 

cooperative effort within the teams the principal leads. Thi s sk ill ca lls for the abilit y to motivate, 

work with, and lead school employees (the stafr) either individually or in gro ll p. It is 

demonstrated in the way the individual perceives his sllperiur. equals and subordinates, and in the 

way he behaves subsequentl y (Ayalew, 1991: 3). 

Conceptual skill as, one of the most important executive ability , involves the capacity to integrate 

and coordinate the whc!e activities of the organization It includes the recognition how the various 

functions of the organizat ion depend on one another c.nd how change in anyone part of the 

organ ization/institutional affects ,mother. Conceptual skill visualizes the relationship of the 

inst itution with it s environmem the politica l, social , and economic etc fo rces as a whole. A school 

principal as an executor of hi s/her sci'ool task shou ld rccognize these relat~ons and perceive 

sign ilicant elements in his/her seh091 s itu ~ 'iol1 to be able to act ;11 order to ach'unce the ",'c" 'al l 

we lfa(e dfh is schoo l (Rue and Byars, 199 i. 10). 

lI ellri lga l and Slocum (1982: I 9) po int out that man,\gerial ski lis in practice are very closely 

interrelated and onen difflcult to le ll where one begin:, and the other end s. The separation of these 

sk ill s into technical , human relation s and conceptual is for convenience of discussion. Hence. 

principals must perceive them as they are interrelated. The relati ve import ance of these skills also 

depends mainl y on managers ' leve l in organizations. Technical skill is ve ry essenti al IClr the lirst 

levclmanagers, \\'herc<ls human relation skill is needed by all managers (top. 1l1iddl& and the first 

level1. bu t relatively being morc important at lower levels (Stoner and Freeman. 1989: 15 ). In Ihi s 

regard, the important point that must be considered is tha'. it is not o"l y the matter DC hming the 

kno wledge of these different types of skill s that make thl' school principal to be elfective. 
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However, it is equall y important to ha vc the skill of understa:!ding the cluse relationship and 

inte rdependence of the diffe rent t'-pes of sk ills and implcment them accord ingly. 

2.4. The Importantl~ of Conceptual Skill in School Management 

Several authorities in the fi eld agree that conceptua l skill is part and parcel of professional sk ill s 

that should be possessed by successful principals. Conceptual sk ill , when secn in relation to 

other skills (technical and human), dea ls with coordinating and integrating all activities of the 

school. Among the three skill s, concep~ual sk ill is the most difficult to acquire, for it requires 

time and level of intellectual abil it y. Th!s ability can be atta ined thro ugh: I) education 2) 

experience and 3) a monitor relationship (jo int work) with higher level managers . Accordingly, 

school principals can deve lo p their conceptual sk iil s by participating in fo rmal educat ion 

processes and by exposing themselves to a variety or kadership si tuations ; such as by working as 

a Department head, Unit leader, vice principal , etc. in di Je rent schools lor a longer period or 

time. Monitor relationship, in si mple terms, is a situation where a prospecti ve pr incipal learns by 

working in different schools at different positions by observing and participating in decision 

making effecti ve ly be ';.)re he/she assumes principalship position (Szilagy, 1981: 30). 

Rue and Ru yars (1992: 10) remark that conceptual skill refers to the ability ofa managcr to take a 

broad and farsighted view of the organizat ion and its fu ture development trend. They stateel that 

planning, organizing, and decisioll1 making are spec ific managerial acti viti es that ,.e~uirc 

conceptual skil ls of school princlpal' . Then, it 13 worth wh il e to have a di scU Ci S1 Ui, ,!~ these 

managerial skill s of school principals. 

2.4.1. Skills in Planning School Activi'(ics 

There are various defini tions of plann ing. Accord iri~ to Cunningham ( 1982: 5). planning is 

defined as "selecting and 'relating knowledge, facts , iiiwges and assumptions rcgarding the future 

for the purpose of visual izat ion and formulation of desired outcomes to be achi eved . ... . From 

this definition one can generali/_c that pl anning is an anticipat ic n 01' I'uture ilc ti,iti es . " hic h help 

adm ini st rators to be heller prcpared to deal with both foreseen and unforeseen fac tors . J' lannin ),' 

in volves "choosing tas!;s that must be pcrlormcd to att ain organizational goals , outlining ho w the 

tasks must be perlormc(l, and indicating "hen the tasks shou ld be performed ·· (CCrlO and 
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Appelbaum. 1986:9). The latte r definiti on seems to be Ino re comprehensive than the fo nner lor it 

sta tes not onh what is to be accomplished. but also ho,; and when the tasks to be perto rmed. 

Since plann ing can not be decided afresh everyday, the principal ought to have a great dea l of 

forethought to the major as we ll as routine tasks so as to sati sfactory run the school. Ilence, the 

bas ic quest ions: Who is to plan? What and how to plan? de mand we ll thought and careful 

responses. In order to :; ; eure a maximum result and ac hieve the desi red goa l of the school , the 

school pri nc ipal needs to have knowledge and ski ll in plann ing. 

In light of thi s, Donnelly and others (1992: 142) underl ine that the planning functi on requi res 

knowledge abo ut fo ur fundamental ~ I ements f'i'om schoo l managers. Thcse arc objec tives, 

actions, resources and implementa tions. rhey have elaborated each as fol lows: 

I . Object ives-specify future conditions that a manager hopes to achieve 

2. Ac tions-arc means, or specific acti vities phillned to ach ieve the school object ives. 

3. Rcsources- are constraints on the course of a~t i on. '" plan shou ld spec ify thc ki nd and 

amount of resou rces it requires. 

4. Implementa tion- l'inally, a plan must include ways and .~leans to imr,lement thc intended 

actions. Implementation invo lves the ass ignment and di rection of personnel to carry ou t 

the plan . 

Webste r (1 985: 84) on his part sugges ts the fo llowing, poin ts about effec tive planni ng proecss: 

I.· Individua ls who must implement a plan should .par'ic ipate in its design 

2. Goals should be modest, ac hi evable, and fl ex ible to a ll ow lor cont inued changes in the 

exte rnal environment over whi ," ·h the instituti on (school) will have li ttl e con trol. 

3. Resources shoul d be all ocated for plans, part icularly by releasing time lo r teachers to 

part icipate. 

Emphasizing the importance of parti cipative pla·ming. Sehemerhorn ( 1989: 123) says. 

participati on can increase thc creativity. and infonnall on a"ailablc for planning. and increase the 

understanding, acceptance and commi tment of peop le to linal plans. I'artieipatl on by workers in 

goa l se tting. task setti ng, etc. is one of the devices used in orgar.;zation dc,cl J pmcnt programs by 

professionally skill ed principals. 
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/\t thc schoo l leve l the principal is respons:blc to plan all acti vities to be implcmcntcd th rough 

ou t the vcar. Ilo\Vever. the principal should inl'oiyc tllC school board and PT.I\ mcmbers skillfu ll y 

by convene meeti ng, holding discussions and arriving 3t the decis ion for imp lcmcntation (M O E 

1994:33). Like wise the more parents, teachers, students anrl others are consultcd in planning and 

po li cy mak ing, the more they move to implement. It is also the 1110st rati onal wa y or using 

school's human resources, and the staff members feel that their importance is recognized. 

Therefore, principals should lay a fertile ground to take the lead 10 let the schoo l community 

participate in the management of school (MOE, 2002: 46). 

To achieve maximum effic iency in school operation, the principal should prepare long range , 

medium as wel l as day to day pla!'o'1i ng which includes prqaring a yearly calcndar. orga ni zing a 

program or stud ies and mak ing plans for school operation 1'01' the year (S toncr and Frceman, 

1989: 144). 

As to what is to be planned, Wi ll iams ( 1964: 61-64) has identi fied the major tasks that necd to be 

performed at various times to effectively meet thc general objectives or the schoo l. According to 

him , the principal shou ld ana lyze and plan in terms of the basic l11 anagement categories. Since 

Wi lliams prcsentation is 'found to be compendious, :;,ose pe:-taining 10 our schoo l si tuation are 

SLlll llllariLcd as 1'0110\\ s. 

I. Bef'o re the school opens : 

a. Instruct ion : re '/ising studcn t and teacher hand-books and I,; aklllg prc., cntatiulJ. ~"L n lla l to 

open ing the lib, :lry. 

b. S taCf personnel: plann ing for the a Ilocat ion 0 f nell' :eac hers and sta fl ' oricntat ion. 

e. Pupil personnel: registerin g. students and making time table . 

d. Management of school t'ac iliti !s: chccking equipmcnt , suppl y, and tc xt -book deliveries 

andthcir placcment in order. 

e. Publ ic relations: issui ng news concern ing the opening or sc hool 

II. A fter the schoo l opens ; 

a. Instruction: conducting facu lty and departl11cntal l11 ecti ngs. adjusting class si/.es and 

resc hedu ling student s_ schcdul ing programs or class ,·isits . tests ,Ind examinat ions. in 
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se rvice training, making tl;achers submit rcports of recommendation on cu rri cu lum . 

compiling and keeping informel! the concern cd abo ut school acti"iti es and progrcss . 

b. Staff personnel: forming faculty con:millees and ass igning teachers to routine and spccial 

duties, mak ing grade report conferences. 

c. Pupil personnel: organizing orientation assembl y. co-curricular activitics, st udent 

conferenccs, special c lasses' summer schoo l program, tours, mak ing linal grade repo l1 , 

and issuing the procedures. 

d . Management of school fac ilities: checking the schoo l plant for sa lety, making in ventory 

of equipment. suppli es and text-books, contro lling school Ii nance, scheduling for 

personnel and scucent check out procedures. 

e. Pub lic relations: conducting schoo l committee meeting, preparing ceremony for parents 

day, an nounci ng scho lastic honors, planning for school oriented communi ty ac ti vities and 

other spec ial programs. 

The implementat ion or goal achi evemen t :argely depends on the skill o f the planning used. In 

plann ing, whatever tasks to be performed, the pri ncipal needs to survey and anal yze the resou rces 

of the communi ty and the situation in general, and tire ';';hoo l in pa rti cul ar. 

The selling of goa ls ana the means of achieving :13ve overriding importance in planning. 

However, according to Adams (1987: 24) Verbos ity and Wooly th inki ng arc thc two dangers. '1'0 

leave planning si mp ly in the fo rm of words can often be too vague. Therefore, l'o llow up 

techniques wh ich make review of the progress possible need to be developed. In this regard. 

ex tending devices, su ~:-r as now and pie charts are properly uscd , it will be eas ier for thc princ ipal 

to follow up the implernelltation and to take prompt acti ons against the constraints. 

Priori tizi ng has a lso a great effr.ct in implementing plans. Concentrating on top priorities IS 

widely be lieved to increase prodl:ctivity and effecti veness. One has to be aware o f the most 

importan t anc! th e most urgent things. ·)nce he/s he is sure about his/her priorities. it is valuable to 

tix the times he/s he is going to do thin gs (Ke r!':p anc! Nathan , 198~: 38). 

In genera l, the aim o r ed ucat ional plann ing is to maKe " ... education morc elTccti ve and ci'li c ient 

in responding to the needs anc! goa ls o r it s student> anc! soc icty. ." So school principals as 
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planners can contribute to the betlerment of the school ~:ystem when thev have the mCnlioned 

sk ill s and insights into educational planning (Combs. 1975: 1-1 I 

2.4.2. Principals' Skill in Organizing School Activities 

The school system is a complex human l;]stitution fi lled with people or various talents and 

ca li ber. This nature of complex ity neeessit<ltes an effective programmc to run all the activities of 

the schoo l. I-Ience, a school principal has the responsibility or organiz ing the total school 

programme. The effective accomplishment of the task~. re lies (,n thc princ ipals managerial sk ill s. 

According to Mbamba (1992: 75) organ izi ng is "a process or establishing the rel ati onship 

betwecn the act ivit ies to be performed in an organization. the personncl and the physical facilit ies 

needed". This defin ition of organizing reflects the need to ercate integration among the tasks, 

people and physica l resources in the organization . 

Good plans can do nothing unless acti vities are properly organizcd. The activities in an 

organization are interrelated. ECl,cational programs of" all types or levels can be ca rri ed out 

properly when things are organized prope rl y. In an environment where there is proper 

organization, everybody would be gred at all the jobs (Carr. 1995: 35). Therelore, educat ion 

manage rs need to have organ izing skills so that plans can be implemenleci and cducalibna l 

establi shments can functi on properly. 

The principal's sk il l in organizing and coordinating the ef"forts or teachers and other sc hoo l 

community members ensures proper utili zation of "esources and successrul ae hicvemenl or 

instruct ional goa ls. They exercise the ir manage ri al proliei"ncy through shaping the organization 

climate and resource or the school rather than by direct invol vemcnt in cach activity (I:ul lan 

199 1 62). 

In light of thi s view, lVe shal l discuss the princ ipal s' competence pertaini ng to stall c\clc lopmenl. 

school plant management and budget preparat ion. 

2.4.2. 1 Ski ll s in O rganizin g Stall Development Ac ti vities 

Success or schoo l programmes depcnjs on the management skill or principal s. Organi/.ing stall 

development aCliv ities through in service cciu r.a tion. li ke all Glher school programmes nel'cls ski ll 

In management. These managerial praet; ( es include a ll acti"itil' s or schoo l pnsonnci. \\ hich 
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contribute to their continued professional growt h and competencc. "It is the provision o j" clear 

instruction on sequcnce of act ions to be fol lowed, the making of objecti ves clcar monitoring and 

eval uation and the provision of necessary services (Lucio, 1978: 277). 

Staff deve lopment is one of the primary tasks of the principal In organl zlIlg the schoo l 

programme. School principals must pl ay a dcci sive role in arranging conditions for staff 

deve lopment and encouraging them to get in vo lved in the program. Regarding this Marland 

(1996: 75) writes the followi ng: 

Overall the education manager 's main t~'sklor which skill is needed is 
to help his/her stal/develop their skill. Helping stal/development is 0/ 
course, not a ·single discrete skill-rather il is bringing together 0/ a 
whole range a/skill. 

Principals, therefore, are highly responsible for the sk ill development of teachers. It is expected 

from the pri nc ipals to create climate in which teachers can grow. Teachers should usc the 

opportunities avai lable to increase their skill s, knowledge, competence and confidcnce. Marland 

(1996: 76) further s tate~ that staff deve lopment should be seen not only in terms of provi sion of 

in service educat ion and t!'aining, but it can also be of different fo rms such as scmll1ars, 

workshops, orientation programs, decision meetings, interaction with colleague participa tory 

decision making or problem so lvin;;, supervisor advice and so on . 

Professionally ski ll ed principals organize staff development activ ities by, preparing profcss ional 

discussions or dialogue forums among teao:hers creating demonstration opportunities for ski ll ed 

and interested teachers urging teachers to ~onduc t research, etc. At such opportunities they also 

provide to competent teachers to demonstrate exampl,:s of good teaching methods and teaching 

aids, in order to improve the schoo l instruction and '.0 integrate the academ ic activities of the 

school with a single purpose (Jacobson and Others, 1973: I ' ~ I) . 

Organizing staff deve lopment activities is the common professional uuty or educationa l 

managers, which should be used as a means of improving the implementation or the curriculum. 

In organizing staff development activities concerned school principals and educational managers 

schedule acti vities in a wly they suit teacher to teach, participate in acti vities and assist others 

(Luc io , 1979: 278). 
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2.4.2.2. Skills in SdlOOI Plant iVlanagement 

MDst instruct iDnal programmes and st udents services in a secondary school need physical 

[ac i[ities which inc[lIlk school bu ildings, school grounds and eq uipment which an: usefu[ [()I' 

instruction. 

Management of school plant inv,J[ves mater ial s planni ng. organizing, starting and motivating 

people, contro ll ing and coordinat ing the opcrations for the achievement or corporate objec tivcs. 

To reali ze educational objec tives of the ,ehoo[s princ ipals nced to have tD ensure the availability 

or thc proper quantity and qual ity of educational supplies. equipment, and other faci lities at the 

proper time. Otherwise, educational ou tcolr.es wi ll t·~ jeopard ized. Ultimate responsibility for the 

type, quality, and quantity of material s to be bought n:ust rest with those concerned personne l in 

the school management. In thi s regard , school principals and concerned stafr members develop 

comprehensive and specific job descriptions lor their pUI':hasing personnel and/or purchasing 

department. The school principal must also strive to maintain se rvice c.elivery system for 

maximum utiliza tion of teaching materi als equipment and other fac ilities and prevcnt the 

breakdown of the tea"hing learn ing process from thc lack of necessary matcrial supply (Shuk [a, 

[983:74). 

Protecting equipment from being misused by the school community; studen ts and t~ache rs and 

other users, is large ly a mater of proper instruct ion or ientation and education. This Drientation 

function is the ro le of the school mc:nbers in general and the principal in parti cu lar. Ski[lfu[ 

principals provide the school personnel as we ll as surrounding communi ty with the necessary 

infDrmation about the conditions of school lJ la nt s and the way of using different schoo l facilities. 

It is be lieved that in developing countries because of shortage of finance, faci liti es, sk ill ed 

manpower, principals are mostl y challenged by problems that may ari se due to i nade~uate 

fac ilities and educationa'i materi als. Even then, prlncipa[s arc expectcd to overcome these 

problems by coordinating the effo rts of others (Cando il , et al. 1984: 220). 

On the whole, the success of the teaching - [earn ing process is practical ly dependcnt up on the 

principal s skill and knowledge in school plant management as an integral part of the general 

educational management function (F ul[ an, 199 1: [62). 



2A.2.J. Skills in Sc hool Budgct Preparatio n 

It is obvious that school programs rcquirc money. Yet, sp,:nding more money does not producc 

beller results unless the budget is systemat ica lly prepared and planncd by school principals. The 

school budgct is a linancial plan J"or producing an ed uca ti onal program in a school I'or a speci lied 

period. It desc ribes t~,e requested expenditures and anticipated revcnues rcquired to operatc an 

educational organizatioL for a specified budget year. It is one \\'ay or expressi ng a set of purposes 

translated into a plan of action for a stated period of tim,: . It is through budgct ing that the school 

al lied its resources with its purposes. 

The school bud ge t is basically an :nstrument of educational planning and incidentally an 

instrument of contro\. It renects the organizational pallern by breaking in down the clements of 

total plan into sectional and departmental c')mponents according to their priority (Mbamba, 1992: 

172). 

Thus, iJ" finance is to ser,<e the desired goa l of the schoo l. proper managcment skill of principals 

which rcsults li'om proper advance budget making and implementing in accordancc with a 

budgetary process is essentia l. The budgetary process has three major phases; determination of 

ed ucat ional planning (educational plan), est imate of expenditule and estimate or revenucs. The 

knowledge of the principals and functions or linancial managcment protects principals J"rom 

misusing funds and hel'Js them spend a minimum amount of time on linancia l act ivities and be 

free to spend a minimum amount of time on other academic affairs (paisey, 1992: 81). 

Preparing the budget in the school system is not the principal 's private responsibility. It needs the 

participation of teachers and the PTA members (MOE 1994: 51). Educational budgets can not be 

truly meaningful unless prepared by thee persons who are ultimately involved in carrying them 

out. Stressing the impOliance of staff parti~ i pation in budget preparat ion, Mbamba (1992 : 172) 

points ou t that , "Consulting the staff will not only assure the superintendent of thc securing of 

much needed information, but also contribute to em pk·yce moral and status .' Unless teachers and 

other school personnel contribute ideas to school bud ~.d, it will be a one man show. 

Once budget allocation and appropriation is carefu ll y worked out in consultation wi th all 

concerned, the principal is responsible for its management. Wise budget management cntai ls a 

linancial account ing system or a check-list. Thi s helps the principal to know what amount is list 



and what amount is rel11aIl1lng, according to apP" ppriation it cms from time to timc. In such 

~xpcricncc. there will be no bl ind and slav ish \\'ast~ r~~ard l css or th~ school nrogram (I.a nde rs 

and Myers, 1977: 324). 

Procuremcnt of funds utmost important without which budget ing is impossible, schoo ls In 

devc loping countri es, like Ethi opia are heav il y subsid ized by :;el f-help schemcs as opposed to 

coun tries like the US, UK, Canada, etc. whose local government s support the schoo ls with funds . 

Thus, schoo l principa;c sel f-financing or obtaining hel p from out side sources. Otherwise, their 

schools functioning wiil ;)e very restri cted indeed (Adams, 1987: 272). In connecti on to thi s, 

Bray and Lill s ( 1988: 39-54) identifies three major ways of ge nerating resou rces. The first way is 

' resources from with in the community'. This is a mechanism of ge neratin g income by launching 

ceremonies, imposing taxes on community, PTAS ' col lect ion through imposing 'evics on thcir 

members and organizing Alumni Associations. requestin g gra nt s from cooperation's and 

demand ing the provision of services in diffsrent form s from the comm uni ty. 

The second way is ' resources from outside the communi ty' which includes funds raiscd through 

the ass istance of goverlllTjcnts, parti cularl y a multil ater.ll aid li'OIl1 internati ona l o rgani zati ons like 

UNESCO, UN ICEF, ctc . 

The third way is schoo l economic acti viti es whc reby school secu re incomes on thei r own such as 

through garden ing, carpentry, etc. by stud ent s. 

In sum, depending up on the particu lar condition of the schoo l, the principals ha ve to be sk illful 

to use some or al l of the <bove methods of fund ge ncration so that the tcaching-Iearning process 

can be implemented erJic ientl y and effec tive ly. 

2.4.3, Principal's Decision Making Skill in Sc hool Syste m 

Taylo r C ited in Knezevich (1969: 59-60), in hi s publication entitled " Decision-making Prob lc m­

solving" , suggests that prob lem so lving, de: ision-making and creativ ity are esscn ti ally th c same, 

eaeh being the vari ety of thinking. Tay lor elaborates indirectly that dec ision-maki ng is th c rc sult 

of t l~ J :'vu6 !1 ~hink:ng in saying, "Creativity is the type vi" thinking '.\' ~~ich !'C s1J!ts in the product ion 

or ideas; decisio n-making is the choice among altcr'·.'.Itivc e" llI'ses or action : problem solving is 

the so lution 10 the prob lcm " 

2-1 



In formal organ izations such as a schoc l two types or' deci sion-making arc common: programmcd 

and non-programmed. Programmed deci:;ions :,rc those made in acco rdancc wi th the sct Dol icics. 

rules and procedures. These decisions are !"encrallv repetitive, rout ine in naturc and also eas ier 

for the ski llful and experienced principals to make. They are taken in the contcxt of day-to-day 

operation of organizat ions. They do not require much anal ys is and evaluation and can be made 

any time needed. The authority for taking these decisi,;ns is generally de legated to lower levcls in 

the organizat ion, for those decisions are taken within the broad context of already prescribed 

policies, rules and regulations in the blueprints of thc organizat ion (Tripahi and Reddy ( 1992: 

68). 

Dubrin ( 1989: 45), explain that non-programmed decision-making is ill -structured and unique in 

nature, having no standardized procedure. When such cond iti ons prevai l in schools, principals 

face problems to arrive at immedi~te sol utions. Such conditions in schools obviously can sklil ful 

approach from school executors. Cognizant of the fact that involving workers in the 

organizat ion' s decisions, "effective ma,~agers often rely heavily on subordinates and a var iety of 

staff specialists fo r information and insighs needed in decision making" (Dubrin, 1989: J 00). 

The principal is equally responsible in est"blishing 3 pleasant climate for tcachers' particili,ttion 

in the formu la tion as we ll as decision of school maneI".'. Most important or all. whether or nQt the 

principal invol ves the stafr in decision making deper.ds up '1n his conceptual skill from which 

decis ion emerge and remain integrated with it (Pai sey. 1992: 84). 

Secol]dary school principals, to seek so lution for non- progrnmmed deei,ion problems .must 

foll ow certa in rational steps. A secondary school principal who possess task relevant training and 

experience attack unicjue or non:rout;'ne problems, by gathering adequate inrormation frol)1 the 

internal and external sou,ces either by commi ttee or individually. Once the problem has ·been 

identilied, .the search for so lution can start by developlc~ alternative solution and by care rull y 

evaluating the alternatives from di,Terent view points as stated carli er. Finall y. the principal may 

implement the best so luti on chosen from the gi ve n al ternati ves (Gorton. J 987: 2 J 5). In light thi s. 

Nwank\Vo (J 982 : 8 1-82) lists the following general hints to ensure dec ision making: 

J. Examine as many alternati ves as po:;siblc . The more the altcrnatives arc considered before 

making a decision , the more the likelihoud tha! an appropriate decision woul d be made. 

2. Make decisions at. the ri ght time th rough the m')5t appropriatc process. 



3. As far as possible, a t those to be directl y a ffected by a parti cul ar dec ision should in one 

way or anothe r be involved ;n the process of making thc dccision. 

4 . The most effective channel and m edia must be employed in commu ni cati ng the dec ision 

to a ll those who have to execute it. 

5. Adeq uate control and directions must be prov ided to ensure that the dec ision IS 

conclusive ly executed. 

Therefore, success ful impl ementati on requires the p:'incipal ab ility 01' undcrstanding the needs 

and interests of each parti c ipant in the ex is ting situation. f or thi s purpose the knowledgc and use 

of decision making approac hes by the principal is highl y impor:.ant (Camp bell and others, 1983: 

11 9). 

2.5. Human Relation Skills 

It won' t be hard to note that better and fruitful results III a schoo l co me as a resu lt o f the 

willingness of the principa l, teachers and other personnel, to coo perate and coord inate the ir 

activ ities. The card inal rol e o f the prin.: ipa l of a senior high school is to secure and deve lop good 

relat ionshi ps among hi s/her staff, stud ents, parents and supe ri ors fo r a hea lthy tcaching- Iearning 

process. This responsibility of the principo.1 requ ires his/hcr ability to work w it h other pcople. In 

other words, since all wo rk is done w hen pen ple wo rk together, human relati ons skill 

effec ti veness is based on knowledge and understandi ;lg of soc ial va lues and pract ices, and the 

dimel)sions of human behav ior (Musaazi, 1988: 47 ). 

In general these ski ll s refe r to the abilities needed to communicate e lfccti vcly , to motiva te 

employee, de legate authority, resolve conflict s; etc. Thus, an attcmpt \Vas madc to rev icw the 

lit erature related to tll'~ m entioned human re lations skill s. 

2.5.1. Communicatiun Skill in School System 

Commun icat ion is the Ii fe blood of any o rgani zati on . It is th rough comm uni~m i on that 

orga nizational ac ti viti es a re mos~l y poss ible . The many working parts of an organization 

necessitate the establi shmen t of CO IY,l11un icati on fo r imcrchanging thoughts and coo rdinating 

e ffo rt s. Commun icat ion hclps to make o rga n;.zat ional goa ls clear in ordcr to undcrstand ho w to 

ach ieve and li na ll y appraise them (Bush and John . 1994: 245). 
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According to Mbiti ( 1'·;34 : 36) communication is a skill that a school principal can usc as his/her 

important too l. to lubri caic the smooth running of hi s/hcr SChOll I ac tiv iti es. maintain a sense o r 

security and pos iti ve situation Cor the teaching-learning p:ocess. 

As is common to al l managers, the' principal has dua l ro les in managing communi cati on- onc to 

the internal publ ic and the other to the external pub lic. Internal communication takes place among 

the member of school community- the principal , teaching and ancilla ry staff, and students. The 

school's office, the staff-room, and assembl ;es are considered to be communicati on centers in the 

schoo l. The school assembly and not ice-boards are also among the methods through whi ch the 

principal makes important announcements both to the s:.aff and stude nts (Adams, 1987 : 211 -2.12) . 

Moreover. lor the practica lity oC school goa ls, effective principals in managing the intcrnal 

communication system of their scl)ools assess the past and prcsent sta lus of studen ts' perl(lrm ~lncc 

wi th the staCf members periodica ll y. Adjacentl y, they communi c'ate the school goa ls in st udcnt's 

assembly in terms of staff and student responsibilities (Ha ll inger. 1985: 2 17-242). 

In order to create effect;ve communication system in hi s/her school, the pri ncipal should consider 

not onl y the downward communicat ion, but also the upward as well as thc ho ri zontal.The 

principal s shou ld know that effective communication can not be securcd by sending more orders 

and directions dowllvvard s. l3ut tney should initiate and encourage the ir stall to send their 

opini ons, criticism , questions and infortl1alion up ward. (Kcnezevich . 1969: 67). 

Upward communicati on is primari ly nor,directive and is usua ll y found in participat ive and 

democrat ic organizational environments. Typical rr.cans lo r upward communication besides the 

chain of command are reports, appea l and grie vance p··occdurcs. compl aint systems. the practice 

of open-door po licy etc. An open-door pol icy is a stat~me nt that encourages subordi nates to walk 

in and talk to managers many levels up the hierarchy. In this regard, should prokssionall v skil led 

princ ipals use open-door po licy to give fi'eedom of access to ai , stafr. to get viell's li'om the sta rr 

to ensure the fl ow or informati on in all directi ons and persuade others to suggest their ideas by 

mak ing the c i rcllm sta,l.~e favourable (Musaazi, 1988: 48). 

The principal as one of his/her responsibilit ies should coml11un icate with the cOl11l11un itl. People 

in the cOl11munity who want to know the progress and problems of the school should olfer 

inlo rmati on concerning the schoo: and also should try to get their feeling (/'''i so11. 1997 : 3). 

Likewise, principals in managi ng the extern al l:ollllll unicati on systems or the sc hool s. uughl to 
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ha ve to commun icate important schoo l issues to thc sc hool committee/ board and 1''1'/\ mcmbers 

\y ho arc accountable to thc people who clect them to parti cipate in manag ing the school system 

(MOE, 2002: 46). 

2.5.2. Motivation Skj])s of Principals as it Facilitates Schoo l Activ iti es 

Certo and Applebaum (1986: 759) explain motivation as " individual ' s inner state that causes her 

or him to behave in a way that ensllfes the accomplishment of some goaL " rrom thi s. it is clear to 

understand that when one says the p'incipa l motivates, it s impl y means he/she stimulates or 

inspi re s the staff so that they carry Oli t their tasks w illingly. In a way it could bc said that 

motivation is a means of "getting re sults lhrough people" or " getting the best out or people", 

(Bush and John , 1994: 233). Success of a school is thus to a large extent dependent on the 

principal sk ill in moti vati\1g his/her staff 

It is a commonplace to note that the vast literature deal with job satisraction as related to 

motivation and moral of the staff Therefore , for our purpos ~, it seems appropriate to ha ve 

overview of job satisfaction of teachers in connection with the principal 's move to put that in to 

effect. 

Among several studies conducted on job satisfaction, it is that of Herzberg 's who has id cnt ilied 

two distinct sets of factors -leading to job satisfaction. These are achievement , rccognition. 

attraction of the work itse lf, respor,sibility and the possibiltty of advancement ; and leading to job 

dissatisfaction (company policy and administration, in appropriate supervision. low salary. poor 

interpersonal relations and working cc·nditions). The abscnce of the latter can hardly create 

positive job att itude, but serves to prevent .'ob dissatisfaction. Because or their pre\'enta ti vc rol e . 

they are designated as hyg iene factors (Silver, 1983: 299). 

Bearing in mind , the principal as an organization leader, therefore . most greatly take account the 

f~letors of job satisfaction, and dissatisfaction in the enc'"avor to moti vate teachers. /\I thou gh 

needs are numerous. di ve rsified and changing in nature. ansi arc difficult to identil·\· thcm 

spec ifically principal s arc responsible to know at least the COl1lmon and sccu rin g needs 01' their 

f'ellow workers. 

In an attempt to moti va te workers, organizational leader lllll s t not st ri ct ly depend on monetar:' 

and material rc\Va rc!s, for their motivational povvcr is transient. Relying on things lhal arc 



intrinsica ll y rela ted to the work (as promotion. Uiving. praisc and recogn ition I(,r goocl 

ac hievemen t. etc I. is rathcr muc h more important to get thi,, ~s clo ne thro ugh workers I.'\ rms trong. 

1990: 148-1 49). Since schools are esscntiall y similar with other institutioi;s or organizations. 

schoo l principal s should not expect more work to be donc using economic rcwards. The 

reasoning is that besid '~$ the j ustification given above, schoo l principals for onc, they do not have 

the opportunity to give ml'neta ry or material rewarcl s to teachers, fo r another. therc is shortage of 

money in schoo ls. as they arc not in come generating institutions. School principals , therefore, 

need to depend on intrinsic rewards to succeed in the attainment of the their objcct ivcs. 

Simil arl y, principals can increase the ad herence of teachers and stuclents to expectati ons 01' thc 

school by using reward systems. In thi s regard, Krug ( 1992: 433) notes that : recogni tion and 

support of teachers incrcase teachers ' prr.ciuctivit y and commitment to thcir work. Pr incipals, 

therefore, need to create a reward system that reinrorces academic aehievemcnt and productive 

effort in order to shape thc schoo l climate positively (Hallinger and Murphy. 1987 58). Of such 

systems, ceremonies such as recogni tion of acaderr,;c superstar homcwo rk ave rage ri sc r and 

tcacher of the month are suggestcd . 

In general, sk ill s of principals in work moti vation can hinder or promotc organi zation goa l 

achievements. Thereforc , school principals should deve lop sk ills in moti vati ng subordin8tcs to 

work. 

2.S.3. Ski lls in A uthority Delegation 

Authority is thc formal ri gh t l'o r wperiors to command and compel thcir subordina tes to pcrl'orl11 

certain acts. Aut ho rit y originates at the top in the fo rmal st ructure o r an organ i/.a ti on and then 

fl ows downward to subordina tes. Everf manager at each level of the organi;cation de ri, 'cs his 

authority from a manager at the higher level (Tripati and Rcddy, 1992: lOS). 

In schools, it is diflicul t to fu nction without delegat ing. Since sc hool principals havc pcrson,il and 

time limits, they can not. elTecti vel y accomplish schi 01 act ivities unless they delegate to their 

assoc iates in areas that the latter can manage. Wher, they delegate pr incip,li s will get chance to 

lighten thei r work loads. though thev will remain accounta~le. 

Delegation enables schools to take rull advantagcs o r em ployccs lo r their goa l at tainmen t. III 

othc r words, staff munbers wi ll devclop the att itudc that they arc usc l'ul ror the cxistcnce or the 

schoo l so that they wii l be motivated to work as ll1ue h s they can . In relation to thi s. Ilatic\' 
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(1989: 27) sta tes that de legation builds mora le. c:eve lops and unco\ers potential. and hence 

increases the qual ity of work done . In light of thi s Kn, ;~crich 119(,1I: .J~ ) lists that the flroccss of 

de legati on in volves three activit ies: ( I) assignment of Juties by an executive to subordinates (2) 

granting of permission o r authority to make commitments. to utili ze reso urces and to de te rmine 

o ther ac tions necessary to perform de legated dut ies or responsibilities (3) creation o f an 

ob li gati on on the part of each subordinate to the executive for sati sfactory perfo rmance. For thi s 

reason the delegate n',:lst insure that the tasks del egated carri ed ou t properl y and th e delegate 

must obtain a rep0l1 iro,)) each delegated. Stoner and Freeman (1989: 3 11 ). also note that 

de legation: ( I ) is not abd ication, (2) is no t abandonment of the manage r's re sponsi bilit y, (3) does 

not mean tha t the manager loses control , and (4) does not mean that the manager avo idi ng 

making decisions. 

Once they have de legated , princ ipals shou ld not continue supervising delegates , now and then, to 

ensure that no mi stakes are ever made. Instead. they need to give responsib le freedo m to 

effecti vely exerci se the autho rity delegated even upon the making of certain mi stakes . Acco rd ing 

to Batley ( 1988: 223), continuous checking on employees to ascert ain that no mi stakes me made 

will never make delegatio n proper. S ince making mistnkes is na tural. delegates sho uld be 

permitted to make some, and the ir cost have to be seen all investment in personal developmcn t. 

On the whole. in ord er to rea li ze their sc hoo l objectives , princi pal must exe rcise dclegmion m 

li ght o f the sk ill s stated abovc. 

2.5.4. Principals ' Skill in Resolving Conflicts 

Conn iets among teac hers, princ ipals and between t eacher~; and principals are ine\'itablc in school 

contcxt. The major causes of teacher-p rincipal connicts in secondary schools may be categori zed 

into three aspcc ts: indi vid ual characteristics , s ituationa l fac tors, and st ructural factors. 

Accordingly 111c tors which can ge nerat e conn ic ts can be restru ctured and placed into onc of these 

categori cs (Tosi , Rizzo and Carrol l, 1986: ':68). 

Managing connicts begins with an und ers tan ding o~ situations in which it C' 1I1 occur. Il c forc 

looking at the actua l managcmcnt Side or eonlli ct. it i ~. prope;' to sce the distinct t\ pes o j' ct)nfl ict. 

As various re sea rche rs have d iscovc rcd school conll ic\ could be st rati lied ' on the basis of 

indi vidual, group, and o rganization at which the y occ ur. In thi s :-egaI'd. teachn-p rincipal conllicts 

may be le veled out. as inte ra personal , inte ra g roup, and inter gro up conllict s. The most to 
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common type or con lli cts in schools "ncl othcr organizat ions as arc inter pcrsonal (Rashid and 

Sonoma 197'): 326). Inte rpersonal confl icts reter to the disputes hel\\'ccn 1\\"0 or morc indi"id ual s 

and are probabl y the mos t common and recl' gnized ones. 

Each of" the c ited type of confli ct has its own managtJllent. By confli ct management. wc mean 

that except in very few situati ons where the confl ict .. an lead to competi tion and creati vity the 

confli ct can be encouraged, in all other cases where connic. is des truc ti ve in nature, it should be 

resolved as soon as possib le; but all efforts sho uld be geared .10 protect it rrom de veloping 

(Chandan , 1994 : 279) . 

There are various beha l iour styles by which interpersonal con fl icts may be managed or handl ed. 

For confl icts to be managed functiona ll y, one style may be morc ap propri ate than another 

dependi ng up on the situat ion Rashid and Bonoma (1979 : 1326) presented a conceptual scheme 

for class ifying the model (sty les) lor handling interpersonal cO!lllicts in to fi ve steps : avo idi ng, 

accommodat ing, competi ng, compromising, and co llaborating. These are discussed as fol lows: 

1. Avoidillg: it has been associated with wi thdrawal , bac k-passing, or side-stepping 

situations when individuals withdraw from the conllict situation they ac t to sati sry neither 

their own nor the other party's need (Tosi an,1 Others. 1986: 483). 

2. Accollllllodating: it is call ed obli ging or sJ1l o.)thing by researchers. Accommodating is 

associated with attempting to play do wn the differences and elllphas i7.ing to sa tisfy the 

conce rn of" the other party (Rashid and Bonoma, 1979: J.\26). 

3. Competillg: researchers cal l it do minating or forc ing. It has becn identilicd with win'-Iose 

orientati on or ,,·it h forc ing behav ior to win one' s position. Dominating is character ized by 

the desire to meet one's own needs and concerns at the expense of the other part )' i.e .. the 

most asse rti ve and the least !ooperati ve style (Newton and Tarrant, 1992: 105) . 
... ~t#! . ~ ... 

4. COlllporollJisillg : invo lves sharing whereby both part ies gi\'c up something to make a 

mutua lly acceptab le decis ion (I<..:o.shid and 110noma. 1979: 1327) Th is is a gi\' e-:1I1d-take 

approach invo lving moderate COnCern lo r both sel f and othC'rs. It represen ts an integraled 

behav iour on both the asse rti veness and coo:Jeration dimensions. 

5. Collaboratillg : it !s ca ll ed integrating or probk m soh'ing. In tegrating in\ oh cs ex change 

or inlo rmation and exami nati on of di ITe re n ~ ~s to reach a so lut ion acceptable tll bot h 
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parti es. It a lso in vol ves probl em solving whi ch IT'ay lead to creat ive so lutions (Rashid 

~nd Bonoma. 1979: 1326). integrating is charaClerizcd I1\" max imum usc of co ol1cration 

and assertion; aims to sat isfy t>c !leeds and concerns of both part ies by acknowledging 

each o ther's concerns, needs and geals; identify ing a lternati ve rcsol uti ons and the ir 

consequences for both parties; , decting Ihe alternat ive that mects the needs and 

accomplishing the goa ls of both parties It also involves th e cva luation of the 

implemented a lternative (Newton and Tarrant, 1992; 106) . 

Some behavi oral sc ienti sts suggested that each of the li ve styles o f handling conn ict be 

considered depcnd ing on situations (Rashid and 80noma. 1979 : 328). 

2.6. Principals' Technical Skill Application in School Management 

The major portion that ~:econdary schoo l principals spend with teachers is in the technica l domain 

(Krug, 1992: 431) . Therefore, school principals, as leajing practitioners. shou ld be able to be 

competent in technical skill of manageri a l re sponsibilit y . Amo ng all other respons ibilities, 

principa ls are ex pected to shou lder the rol e in schedu ling, superv isory acti v it ies and curri culum 

management at school level are di scussed below. 

2.6. 1. Schedule Making 

Scheduling is the planning of learning situations whie'l runs th roughout the schoo l year. It is not 

just a s ingle act that fo cuses on the making of time tab I':' for tl·. ~ day-to-day lesso n alone. Rather, it 

cmboaies the who le range of activ ities of the school year \\'1 ich require a number of manageme nt 

dec isions. The prime ac ti vities of the school princ ipal in scher.ule mak ing ~ re : annual program 

specification. spec ific ation of equ ipment and stafr, approva l of all spec ifi cations, announcing 

vacanc ies , opening tic schoo l and orient ing students and then begi nnin g the work of the Ncw 

Year. It also includes d:stribut ing the teaching schedule amo ng the staff (Zawdneh 1972: 17). 

In order to e ffec t the above , the prin cipa l shou ld bear in mind that hi s/her distribution of the 

teachi ng load among the staff is fair and equitab le. He/she sho uld also be skillful in assigning 

non-teachi ng d utie s to the stalf Aceo;'d in g to Paiscy l i 987: \5 ). lite skilfullkpio),rncnt dlld li se 

of the staff is a key ope rati o n, ca lling ~.o r good judgement and know ledge of the strengths and 

weaknesses of stall members and the need '; of the children. 
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If the teaching learnin r; process is to bc efficicnt. duc consideration should be glven to the 

preparation of time table . The preparation of timc-table dc mands a great deal of discuss ions and 

managerial decisions that involve concerned members of tk academic stall particularl y, heads of 

faculties or department heads (Adams, 1987: 127). Moreover, schedule making that help for 

proper placement and utili zation of stair should involve the variables such as curriculum. pup il s, 

teachers space and time so that all these a"e wisc ly considered to sati sfactoril y run the school 

program (Dean, 1985: 62-65) . 

Similarl y, professionally.trained and experienced pri1 ;cipals consider the cx istence of subjccts 

that need consecuti ve periods such as craft and s ubj e~ts that need students' freshmind aml .high 

attention (e .g. Maths and Language when scheduling class'.'s (Mibi t, 1984: 5~). This implies that 

principals to possess ski ll and knowledge to schedule classes in such a W:1y that students can 

learn com fortably and actively. 

2.6.2. Managing Curricu lum at School Level 

According to Rebore (1985: 257), it is in the curri culum that accumul ated knowledge about 

children 's physical , social, moral and inte ll ectual capaci ti es and potent ia li ties are articulated in 

subject- matter arranged with a view to foste ring growt h towards full maturity. Therefore . 

curriculum is the most important asp,:ct of a school. which requ ircs the technical sk ill or 

pri ncipal s. 

Curri culum and instruction are important components of schooling to wh ich educational leaders 

should pay substantia l attention (Guthrie and Reed, 1991 : 209). In managing curriculum and 

instruction, school princ ipals need not be specialists in all areas or subjects. Thei r great 

responsibility lies on the provision of necessary conditions that make teaching possible 

(Knezevich, 1969: 378). 

Literature on effect ive schools suggest tbat the prinipal's role in managing the school curriculum 

concentrates more C:l issues invo lving instructi onal improvement and on identil'ying and 

diagnosing instructional problems as well as prescribing so luti ons and means to reduce thc 

amount of wastage. The iden lj'] cation or instructi onal problcms may be hand led through 

different ways. Some of these could be li stcni ng to tcachers talk. asking teachers directl \' . using 

reco rded documcn ts and class room vion ing (1Iolmcs. 1993: 53). 
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Principals in manag ing the school curricul um also se rve as consu ltant lor a group of teache rs and 

ho ld regular meeting'; on issues like planning lessons. cfficient utili zat ion of teach i n~ aids. 

evaluation mechanisms etc., with department teachers. Similarl y. effective principal s mostl y use 

staff meetings to deal with curricular and instructional issues than adm inistrative afi(lirs. 

Me thodological aspects, eva luatior. problems, test const ruction procedures. rede finiti on of school 

goa ls, educational policy issues and the li ke arc some issues that crfee ti ve principals deal within 

staff meetings, Moreover, principals ir, managi ng curri culum should make free to comment on 

the content and organizat ion of teaching ma',enals, supplementary read ing materials, and supplies 

and equipment for group and indi vidual pr0jects should be produced and coordinated by tcachers 

(Moore, 1995: 81). 

On the other hand, principals should in vo lve parents i!' managing the school curriculum, The ro le 

of parents' involvement in schools has se rving three ma:n ti.mction . One is \0 enable pa rents 

increase the ir abi lity to help their own child 's educat ional d~velopment; another is to draw 

together parents and school in day to day activiti es or more generally in school li fe; and the thi rd 

relates to parents ri ghl:' and needs as consumers (MOE, 2002: 46). From these roles , it is wide ly 

agreed that one of the rno,'t important factors in a child ' s success in school, is the degree to which 

his or her parents are acti vely invo lved in the child' s ed uc~,tion. 

2,6.3. The Supervisory role of C'rincipals 

The secondary school principals are responsible for supervision in the schoo l. In order 10 improve 

the teaclling learning process, principals r{,u st undcrs'tand somc aspect of good teaching. They 

must be able to offer suggestions for the gen~ra: improvement of the instructional program, 

Bradfield (1964: 2 1) points out that the pri ncipal, supervisory rcsponsibil it y includes the 

fo llowing: 

I. Helping teachers plan for improvemcnt of'teaching dnd Icarning condilions, 

2. Helping teachers with va ri ous phases of class room acti vit ies, 

3, Il e lpi:~ g teacin's Wilh \'ar; ous Oll t of' schoo l activities for purposes or tc,dl;ng 

improvement. 

4. Ilclping teachcrs in con ferences and meetings 
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Since the center of teachers' activity IS thc classroo:·,1. c1as<; roorn observation is an imJlortant 

supervisory responsibili ty o f principals. Principal s as slqervisors should he able to conduc t 

classroom observation. In support of this, Curtin ( 1964: 59) stales that there is no other equall y 

important choice other than classroom visits for the betterm ent of instruc ti on. In cond ucti ng 

classroom supervis iol', the th ree common procedures that are to be carried out by principals a rc 

exp lained be low: 

J, Pre-observation Conference 

T his is the s tage where superviso rs and teachers get to know each othe r as follow professionals. 

Pre-observat ion confe rence is held belore the observation takes place at a time and place 

m utuall y agreed by teachers and supe rvisors. 

Accord ing to Pajak ( 1989: 209- 10): 

The pre-obServ(lIion conference begins with the sl'pervisor helping the 
teachers to express the ideal image that he 0r she wi.>hes to project in the 
classroom lesson to be observed The classroor.; image is preslimably 
based on teacher's prior experiences, {raining values, and altitude .... and 
is likely to VCilY ji-OIl1 person to person and over a period o[time. 

T he role of the principal here is to help the teacher to state as specillca ll y as possible the 

behaviors that he o r she intends to enact whil e attempting to ac hieve the image desired. a long 

with the behaviors that students are expected to enact. 

Acco~·di ng to the afforested aU1:'oriti es , pre-observation conference affords the tcachcr the 

opportunity to justify hi s or her sdection of instructional objectives and to considcr alt e rnative 

instr uctiona l objec tives that might bE more appropriat e. In addition. the pre-observation 

conference permits the supervisor to deline his rol e during the observation. 

2, Classroom Observatioll Process 

Observation of a particu lar teac hing-learning si tua ti on IS the !1rocess through which the principals 

as a supervisor look into the climate of classroom conditions," and further eXJ1lorc the personal as 

well as professiona l needs of pupil s. In other word s. obsernltioll proccss is the stage in whi ch the 

principal attempts to de ve lop an object ive description of the behavior of studcnts and teachers 

interacti on with the c(Jntext of a phys ical and soci a l environment (Pajak , 1989: 2 10 ). 
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J. Post-observation Conference 

Post-observation conference is a con(erence sess;oL \\'hich focuscs on consistenci cs and 

discrepanc ies between the idea l image and the actual f··.lactment o f thc lesson (Pajak, 1989: 210). 

The conference includes the ana lys is of th e data co llected during thc obsc rvation of instructional 

process, the evaluat io n o f teaching and lea rning situati on and the process of provid ing feedback 

for teachers. 

According to Dunkie ( 1987: 75) post-observation conference is th e posi ti ve approach to the 

improvement of instruction , and the pos iti ve approach should a lways be used if poss ib le. 

Furthermore, a warm human approach to the teacher superviso ry relationship is always important 

to achieve a purpose. It is to be noted, a principal, must try to accomplish such activities in 

collaborat io n w ith others. Regarding II,i s Dunkie (1987:75) states " Principals and head teache rs, 

school superv isors and regional inspectors ,hare much of the responsibi lity for monitoring, 

teaching and student learning." That is if th,c principal is to superv ise inst ruction effecti ve ly, then 

he must work w ith a group and w ith a guide of mutually recognized and deve loped objective. 

2.7. Some Factors Influencing Managerial Practic(!s of Principals 

Evidences from leadership studies suggest the ex istenCe of somc factors that innucnce the 

leade rsh ip effect iveness of school pri ncipa ls . Such factors can be classified into the characte rs of 

the princ ipal, the subordinate s and forces in the organ ization (Tripathi and Reddy. 1992: 253). In 

li ght of this, in this par: of the rev iew attempt was made to trea t the mentioned situational fac tors 

or influences are discusseG as follows . 

2.7.1. The Effect of Training lind Experience 

Fiedler and 'Chemers ( 1983 : 90) poi"t o ut that witho ut adeqmte training and experience. the 

leaders' task structuring ab ilit y wi ll be l owe~. They belie\'e tha t leade rs possess experience of 

long period of time to cope with most problem s or situations. Leadcrs , who high ly experienceci 

facing prob lems time and again, wil l experience th e total wo rk si tu ati ons more pred ictabl e and 

less uncertai n. l_eadership tra ini ng and expe rience, olien arc close ly rel<l tcd. Most good trai ning 

tries 10 re nect the expe ri ence of others in integrat ccl <end ea., ily digcsted Corm. The purpose or 

training and experience is to enab le princ ipal s to pract ic': hoI\' to handle \ arious si tu at ions, in 

trying to make the job they a re respons ible l'or mo rc structure ir order to aSSist Iheir subordinates 
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(s taff) acco mpli sh with less ambiguity . Preparin g cJTective guidelines and tel ling thern the ri ght 

w <!,' \\'i11 a lso help in understanding wha'. are to bc accol1l ll li shed ( I' iedler. and Chelll crs 1983: 91-

92). 

A course o f training shows leaders alternative ways of doin g their job or prepann g them to 

handle specific complications of the new j ob they an' goin~ to resume in the future . T rain ing 

bu ild s the ability of task structuring of the principals (Iead,,:s). Task structuring in sc hoo ls refers 

to the degree to wh ich schoo l procedures, goals and the eva luati c n o f the schoo l various tasks can 

be de fin ed. A principal who has high capacity of structuring his/her school task enjoys 

considerably more innuenee and contro l than one who litil ed to st ructure hi s school task (F ied ler 

1983: 92). 

e some Situational Factor,S that Affect Managlrial Behavior in the Sc hool 

2.7.2.1. The C haracter of the Principal 

The efficiency and effectiveness of an organi zation largely depcnds on the behavior and sty les of 

leade rship being exerci sed and that can consequentl y bring about the leadership qualiti es 

enhancing human activities. 

Differcnt authoriti es have different approaches in elc'.ssifying leadersh ip cha rac ter sty les. I-I o lt 

( 1993: 455) , for instance, suggests four major catcgories of leadership styles. T hese are br ien y 

summarized belo w. 

I. S upportive leadership: the leader is fri end ly · and approac hable and shows a ge nui ne 

concern fo r subordinates. 

2. Direct ive leadet ship: the leader does not let the subordinates pa rt ic ipate. The leader 

re ll eets autho rity, rule s, policies, and form al or:~a nizati o n . Subordinates foll ow specific 

gui de lines and tradi ti onal ,'atterns of dec ision maki ng. 

3. Participative leadership: the' leader asks for and uscs suggestions from subordinates. 

4. Ach ievement-oriented leadersi',ip: the leader scts cha ll engi ng goa ls. encourages 

;nno'v'ations, and emphasizes confickncc in slibord i n~ltcs. 

In an anal ysis of the effecti veness of various ad mini strative sty les . Likert (in Hun ter 1982 : 88-97) 

concludes that: 
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'fhe fJurtic ipOlil 'e .1'1) Ie. lI 'h ie" lIIurilll i:e.l' Ihe deg -ee o/portieijJillio/l hy 
elJlployees in Ihe orgunizl.tiona/ decision lJlaking processes, is the IJ/()S( 

e.fTecliv(! in lerms a/hulh employee s({{i.~Iac 'i(}n and productivifY. 

Mbamba ( 1992 143) and Gr iffiths (1'179: 139) have class ilied leadcrship stylcs into three 

Au tocratic. La issez- 1~l ire or Free- rein and Democratic. These are described as follows: 

I. Autocratic leadership is a style of leadership where the leader determines thc poli cies and 

assi gn tasks to followe rs without their parti eip,tt ion. 

2, LaisseL-lilire is a style 01' leadership that lets the pcople do what they likc to do, It is 

where there are practica ll y no ru les in the instituti on. It gives complete freed om to groups 

or indi viduals to makc decision. 

3. Democrat ic leadership gives consideration to both group and leader participat ion in 

deci sion makin t; and policy formul ation that serves as a guideline lor organiza tional 

operation. 

Leadership sty le is determined by situational fac tors, With regard to this idea. Chabra (1988 366) 

states that leadersh ip qualiti es by thcmselves are not sufficient for ac hieving effect iveness, 

Situational facto rs have a considerable influence on the effecti veness of leaders. A leadcr may be 

eCfecti ve in one situation and ineffecti ve in another. 

Many people used to perceive that democratic style of leadership is far better than the other t IVO, 

because leaders who are 'categori zed under this leadership style allows members to take part in 

the affairs of the organization . Moreover, democratic style of leadershir prepares situations for 

cooperat ion and involvement of the staCf members in organ;zational activities. 

Pal1icularly, in schools the sty le of leadership becomes more important because. it is in the 

schools that groominl~ youngsters to an ad vanced world of science and technology is possible. 

School principals, therf; fore, need to have a necessary knowledge about leadership styles as the 

best depending on the situation in managing their school;', 

2.7.2.2. Thc Character of the Subordinates 

Leadership has to do with certain t y,,~s vI' role relationships in which people work together in 

order to get th ings done. Followers wi'l rull y involve if they perceive the ci rcumstances 

pos iti vely and if it ought to provide them ',Ile oppor'lmity to go along together seeki ng a common 

goal. 



The personality of individual fo llowers and the characteri sti cs of a 1V0rk group ha vc a great 

infl ucnce on the performance of a givcn Icadershi p stvle . Those with high nccd !(Jr sccuritv m,,, 

accept a more directive approach while those, who seek lo r rccognition. want a great dcal of 

participative' or deli gati ve approach to meet their needs. The degree of the subord inates' ab ility 

and experience, and sk ill required to that particular situation determines their participation and 

invol vement in the leadership functions. Ip general, the characteristics of subordinatcs arrec t the 

leadership role of principals (Griffth, 1979: 173). 

2.7.2.3. Forces in the Sel100l Organ ization 

A common feature in all organizations is that management pos itions or organi za ti onal charts onl y 
(" 

define the occupants authority but not who they are and how acti vities aI'" to be carricd out. 

Besides, thi s and other common characteristics of all organizations, there are several factors 

which affect leadersh 'G functions differently in different organi zations, some of these arc listed 

as: the size and type of al~ organization, the organiza tion ' s reward and punishment system. wage 

level and the organization 's capac ity to pay, the conditinn of human relation in the orga ni zat ion 

and the nature of work groups, problems in the organiza tion , the nature of thc organiza tional 

policy (rigid or allow fl exibility) , the lime available to make decisions. and the va lue of work in 

the organizat ion (Tripathi and Raddy 1<) )2 : 253) . 
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CHAPTER THREE 

DATA PRESENTATION, ANALYSIS AND INTERPRETATION 

This chapter deals with the presentation and ana lysis of the data obtained from princ ipals and 

teachers through questionnaires. l~lterview was also conducted with woreda education office 

heads. Besides, information was gathered through document analysis. The information collected 

through in terview and document analysis was also qualitatively described in ordcr to give 

answers to the basic quest ions set in this stl1dy. 

Accordingly, out of the 150 quest ionnaires distributed to teachers and principals. 94 .7 percent 

were filled in and returned. Thus, based on the respomes obtained from the sample respondents 

the analys is and interpretation of the data are presented below. 

T hi I P a e : crsona lei laractcnstics 0 fR cspon d t en s 
r ... cspondcnts I 

NQ Cha ra ete rist ics Teachers Principals 
N" Iyo N" 'XI 

I Sex 
a) Males 104 80 12 10~ --
b) Femal es 26 20 - . 

Total t30 100 12 100 
1 Age -

a) 25 Years and below 26 20 4 33.3 
b) 26 - 35 Years 59 45.4 2 16.7 
c) 36-45 years 40 30 8 5 41.7 
d) 46-55 years 5 3.8 I S.3 

Total 130 100 12 100 

3 Marital status 
a) Married 72 55.4 10 X3.3 
b) Unmarried 55 42.3 2 16 71 
c) divorced i 7 -

I 
- .J - - ---- 1 

d) widowed I - - 1 -

I 1;0---1 Total I j-~. 100 -I 12 

As can be seen from Table I item I, among the teachers r. sponc\cnts 80 perccnt we re males and 

20 percent were ICmales. As female participation rate in the te'aching prokssion has also been 

low, the proportion of their representation in this stud y would obviously take the same pall ern. 

The data al sCl re vcJ Is ,I-,~t all principals \\'~re males. The reason [or thi, cOll ld be lack or !emaie 

role models and cultured influence (Kanter. 1977: 967). 

As regards age , 76 .2 percent of the teachers and 58.4 p~lcent of the principals \\ere in the same 

age range , that is. between 26 a 11'.1 45 yea rs. Thus there would probably be no barriers that age 
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dirfere nce mi ght have caused far teachers and princip.:. ls to frccl y di scuss profess ional problems 

incl uding those related to princ ipals' managerial skil ls cITee ,;vcncss. 

Ta ble 2: Description of Respondents by Educational QlIalitication and Worl, 
Experience --

Respondents 
NQ It ems (N ~ 130) (N ~ 12) 

Teachers Principals 
NSl % NQ 0;,( , __ 

I Qualification 

2 

3 

4 

5 

a) 12+2 52 40 3 25.0 
6 4.6 

7;0 --72 55.4 9 
b) 12+3 
c) B. AI B. S.C 

Total 130 , 100 12 100.0 
Fi eld of study 

a) socia l sciences in ed ucation 38 29.2 3 
,- --_).0 

45 34.6 5 
44 33.9 3 

b) Natural sciences in education 
~~~~~~~~~~----------~--~--~~~i-~­

c) Languaoes 
41.7 .0 
25.0 

3 ' " I ~L . 0 r-~d~)7E~d~u~ca~t~io~n~a~I~P~la.~n~ni~nQg~a~n~d~n~la~n=a~ge~ln~en~t~ ______ ~_~~-4 __ ~.~_+-.~---I---~ 
- - -

~~ .-+-- -----~-

1 130 100 12 1000 
e) No response 

Total -
Years of service as a teacher - -------------_._--

a) 0-5 Years 24 18.5 4 333 __ 
b) 6-10 years ,,0 46.2 . ____ .2. ____ 4J..:7~ 
c)II-20 ycars 42 32.3 2 16 .7 
d) More than 20 years 4 3.0 I 8.3 

Total 130 100 I' -- -100--
Years of se rvice (1 "-' ~a-"u:.:ll~i t -,l e=a~d",e,-r ------------------+--:;-;;----1---:;:·;;--::- d -- --- - . . 

~~a~)~0~-~3~Y~e~a~rs'---.---------------------------+~3~8~_+---~79~.~2__ J 167 
b) 4-6 years 6 4.6 I .-~ .. 3-d 
c) 7 years and abJve _ ______________________ +-__ =1 ~_+--,,0...,..8'--+--~--+~~---

Tota l 45 34.6 3 75.0 
Years of service as a depm11llcnt head ( in years) I 

r--::a",) ..::0-,-3:.-Lyee:..:a~rs=_ ____________________________ -+ __ -.4'-4'__ -+~3c:...3".,,8 __ l_~o'___l---='c.s". 0,--
b)4-6 years 74 18.4 I 8 31 

~T"~L~~~~y~(e:.:a~rs...,.a~n~d...,.a~b~o~ve~ __________ · ______________ +-~;~4 ___ +-~:"G6~8--+---4~8--~~ 
1--.---+-.'-=='--;0----.------.,--,---,----- -----------+---'-'--+--""-"'-- \----''--. 

6 Years of service as a princ ipal I 

a) 1-3 I 14 10.8 10 83.3 
b)4-6 I 2 1.5 

--''f-::-=--~--------------- -------rr---.e::---I---'=---+---..----I---c-c-::.-
c)7 and above :2 j.5 )·16 ' 

~-=d~) ~N..::o-'e'-X~p(e[~·ie~[~lC-'e----------------------==:-=~~. ~~~I ~1:2~-~-~8~6~. 7~~---~-~--1- '-." __ 
L.-_ --'-...:T.::o.::ta::.I _ _____ ~---------- _ LJ 39_ ' __ ...:I.:::.0,,-0_ "--,-12c_ ::1~ __ , 

In re lation to the le vc l of education. the data on the p1rt or , ~ac hers reveal that 40 perccnt \\ ere 

diplo ma holders. 55.4 percenl were bachelor degree holdel'. Thus . there secms to be a signilican t 

number of under - qualified teachers teaching in secondary sC :lOo ls ol'l he mne. On Ihe part o f 

the principals 7S percenl were bachelor degree holders and Ihe rest had college diplo ll1a. 
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It may, therefore. be inferred that a substantial number of thc principals did not sa ti sfy the 

standard sct h\' the MOE i 1996: 8 ) wh ich rcqu ires at k ast a bachelor degree l'or Drin cipal ship of 

secondary schools. Thus. it wo uld be poss ible to aSSume tbat the placement of these principal s 

was On appointment basis rather than on proper educat iona l background. 

Table 3 item 2 reveals the di stribution of respondents in terms ot' their field of stud y. The data on 

the part of teachers indicated that 34.6 percent were li'om natural sc iences 33.9 percent wcre from 

the languages, and 29.2 perccnt were from the soc ial science field s. The remaining 2.3 percent 

teachers were graduates ot' educational plan ning and management. A lthough, thcse wcre trained 

for principal ship, they were not ass igned to the ri ght position. The represent ation of teachers from 

different fields of stud y makes th t' assessment of managerial ski ll s effect ive ness more rcliable 

and unbiased. 

As regards the principals, 41.7 percent were grad uates of the natural sciences, while 25 percent 

were from the social sciences fields. 25 percent wC~'e graduates in language . Only onc principal 

was a graduate in educational planning and managemu,t. As the data shows great majority of the 

schoo ls are not headed by professional principals . The key ~Iement in school leadership is the 

principal. Without well qualifi ed principals thc goal of achieving hi gh standards of cduca ti onal 

plans wil l be threatened . 

Apart from professional prcparation, the selec ti on and placement of manage rs comlllonl y require 

wo rk experience on t; ',e job as well as on related tasks such as teaching, school Icadership and 

other .responsibilities (lv10E: J 996: 7). The data in Table 3 also conforms to thi s tendcncy. As 

indicated in tab le 2 35.4 percent of the teachers and 25 rercent of thc pri nc ipal s had a teaching 

experience of over 10 years. Whe reas. 18.5 percent of the teachers and 33.3 percent of the 

principals had teaching experience in the range o f 1-5 years. The same table indicates that amo ng 

the sample teachers and principals 34.6 'Je rcent and 25 percent had se rvcd as unit Icaders whereas 

56.8 percent of the teachers and 66.3 percc:n t of the principals had se rved as department heads. 

The tab le a lso revea ls 10.8 percent of the t eac h ~rs and 83.3 perccnt o f the princirals had I to .~ 

years of experience. 
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Table 3: Asscssmcnt of P.oincipals PlaOlning Ski ll 

Ite ms 00 
Dccrcl' uf the Assessment .. --

----y~I")' I high Medium Low Vl'r~' I Tota l 
high low 

I Designs the over all school Principals N~ I 4 6 I 0 11 ---
plan by assessing the existing % 8.3 -- 33 . ~_ 5 DeC!....... 8 .3 100 
si tuation and school internal 

-7c----' ---_. -----
Teachers N~ 8 ,0 70 ?2 130 

di rect ives % 6.2 ~J. l 
- ----

53 .8 16.9 100 
2 The school plan justifies thc Principa ls N'" I 4 5 2 12 

allocation or resources % 8.3 33.3 41.7 16. 7 0 100 
accord ing to ordcr of need Teachers N~ 12 18 16 76 8 130 
prio rity % 9.2 13.8 12 .3 58.5 6.2 100 

3 Schoo l ac ti vities pL'nncd arc Principals N'" I 4 6 I 12 
often feas ible % 8.3 33.3 50.0 8.3 - 100 

Teachers N~ 18 8 15 73 6 130 ---
% 13.8 6.2 19 .2 56 .2 4.6 100 

4 Designs the overal l sc hool Principals N" I 3 6 2 0 P 
plan in col laborat ion with % 8.3 25.0 50.0 16.7 - 100 
school committee and the 

-";-' 
N~ 12 16 27 72 3 130 Te::chers 

100 I sta ff % 9.2 12.3 20.8 )5.4 ? ' _.J 

Item I depicts that 33.3 percent of the principals and 23.1 percent of the teachc rs repl ied that 

principals performance in assess ing the existing sc!1001 situat ion and schoo l internal directives 

was high. On the olher. hand , 50 percent of the p:incipals and 70 percen t o r the teachers 

confirmed that it was medium. This accounts for mor~ lhan half of the teachers respondents. 

Furthermore, the information obtained from documents in sampled schools al so conlinned thi s 

find ing. The annual school plans, lor instance. revealed that must schools repeat lhat 01' the past 

years, It means that principals prepa re plans for their schools withou t assessing thc changes in the 

external environment ove r which the school management have littl e control. 

School principal s as planne;'s need to have conccptual ~ kill and insights thal enable thcm to see 

how different forces and factors would influencc the 3chool plan and I1DW the\' 1I'()ult! be 

influenced by it in the im plementation (Terry and Frankin 1991: 148). 

However, as the finding revcaled mOSI c~hool plans were repe tition of past year expe ri ences. The 

principals' deficiency in th is planning sk ill practice might be duc to lack ofknoll kdge in , icll ing 

the school dcpendent of other systems h' ld vise ,ersa which may be ascribed to the lack 01' 

conceptua l sk il l. In support of thi s ana lys is Ubben ane; ~ lughes (1997 103) asserts thm in oreler \0 

set appropriate plans of sc hoo ls. principals should p,'sscs conccptual kno"'ledge and skill thai 

" 'ould enablc them to conceplua lize the environmcnl. the s:·ltool and the ir job. 
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With regard to item 2 or Table ~;, the rcspondcnts wer~ requ~stcd to po int out their views 

rcgarding the princ ipals' performancc in allocat ing resources ac~ording to the schools ordcr of 

need priority. Accordingly 33.3 percent)oJ f the principals and 13.8 perccnt )of the tcachers re plied 

that it was high. On the contrary, 16.7 percent orthe principals and 58.5 pcrcent ofthc teachers 

confirmed that the principals' performance related to thi s manageria l practi ce was low. 

Morcover, it was possib te to unde rstand through docume nt analys is, mos t schoo ls plans did not 

show the al located resources for each acti vity. Due to [his, the da ta mi ght indicatc the low levcl 

of principals' perfo rmance in school plan formul ation an(~ implementat ion. The principals' low 

performance in this planning ski ll practi ce mi ght be attributed duc to lack of task relevant 

knowledge or skill in educational planning process. 

In item 3 of Table 3, the respondents were requested to po int out their pe rcept ion regard ing the 

feas ibility of school plans. Accordingly, 33 .3 percent of the principal s confirmed that th is was 

high. On the other hand the maj o ~'ity of teachers 56.2 pero:ent indicated that it was low. Thus, it 

seems natural to respond positi '/ely for oneself that principals evaluated themselves as 

performing we ll. But teachers respolE~s may keep the ba lance as they arc direc t stake holde rs 

with the principa ls. Due to thi s, the daIa Plight indicate the low level of principals' capacity \0 

im plement schoo l plan. 

This might be due to the principals' assignment witho. l: trai ning in school management. Without 

we ll qual ifi cd principals school plan feasibili ty will succec' d sporadical ly and the chance fo r 

systemati c feasibili ty or the teac hi ng and learning plans are ,1i l (Ilerse)" and others 1998: 311). 

In the same table item 4, the respondents were asked \0 POi :ol out their ;)c rception regardi ng 

principals' ab ility to des ign the ove rall school plan in collaboration with schoo l coml1lillce and 

the stafr. Aeco rdi n g l~ ' 25 percent of the principals andJ percent of teachers sa id the pri ncipal s 

effo rt to des ign the ove ra.lJ school plan in collaboration wi th sc hool comm illec and th~ starf was 

high. ~ 50 percent of the principals and 20.8 percent or the teache rs rep li ed that it was 

medium . On the other hand. 16.',' Percent or the principals and 55.4 percent or the teachers 

indica ted that the degrce of principal,' performance in des ign in g schoo l plans in col laboration 

with the school committee and the stal'l' was low. Thi s accounts fur the highest proporti on o r 

teachers' respondents. 
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Furthermore. the infornlation obtained li'om the documents of most schools rcvealed that tcachcrs 

wc re not participat ing mostl y in planning conccrnin!,: Iina~lCia l ,tlht irs. school phvsical plant and 

co- curricular activities . Moreover, it was al so observed that the rcspons ibility given to the school 

committee to approve the school plan is not practical in some schools (MOr: 1994: 22. 28). Due 

to thi s weakness, it may be clear that schools face problems during plan implementation , lack 

sense of ownership and belongingness in ttre part of the staff and the school commi ttee that end 

the plan with high risk of remaining in black and wh:~e (f'ullan. 1991: 241). 

On the whole , the princlpals ineffici ency to assess tIle existing situation. allocate the schoo l 

resources according to the school priority goa ls and other planning practices may be att ri buted to 

two reasons . On one hand, it may be attributed to the principals' poor conceptual knowledge 

related to education and lack of exposure to a variety of school management positions. On the 

other hand, it may be .qttributed to the principals' less knowledge in planning process. 

Ta ble 4: An As,ess ment of Principals' Effectiveness 111 Organizing Sta ff 
Development Activities 

It ems ~~ cs pondcnts Degree of th e Assessme nt 
Vc ry lI igh I Med iu m Low Vcry Total 
high low 

Organizes (Illd l~lCililates teachers' Princi ,"'lals N" 2 I 3 6 12 
profess ional development through % 16 .'1 ~. .J 25 .0 50.0 100 
in-se rvice education (workshops, Teachers , N" 7 6 24 79 14 130 
se minars, etc) 1% 5.4 4.6 18.5 60.8 10.8 100 

·1 
Assists teachers professional Principals N~ I 2 2 7 12 
improvement by giving information % 8.3 16.7 16 .7 5S,3 I~~ 
on current educational issu,es and Teachers N~ 12 16 ?' 76 3 130 _J 

strategies % 9 .2 
'.- I? ' 17.1 58.5 ~.3 100 ~- _._---

Principals N~ 2 3 I Acqua int s Icachers with their duties 6 I e 
111 order to discharge their % 16. 7 :·'l.0 25 

..R.
3 -~ .~-= '100 

professional tasks as desired Teachers N~ 
r :--'-

13~ II :'0 3!{ K 3 
% 8.5 53 .K ~ 29.2_ 6.2._l 2,3 100 

Pays atlcnliOIl 10 research activities Principals N" I J 2 6 ' Ie 
25 16.7-----1--- -iO~ % 8.3 50.0 

Teachers N~ 5 9 I 15 84 I 17 130 
% 3.8 6.9 I 11 .5 64.6 I 13 .1 100 

School principal s have the responsibilit y of organizing the tOl al school programme. One 01' the 

major runctions oi" principals it, organizing school activities is to I>tc ilitate proiCssional 

de ve lopment or teachers through the p-ovision oi" in-se rvicc cducat ion (workshops. sem ina rs. etc) 

and other possible means. In this respect items in Tabl e 4 \Vcre dcsigncd to assess the principa ls' 
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elTort in organiz ing staff developmen t ac tiv ities. Accordinglv as shown in item I. 60.8 pcrc~nt of 

the teachers and 50.0 percent of the principal s indicated that the nrinc inals' effort to organi ze 

teacher professional c'svelopment thro ugh in-service education at school level was low. 

Conceptually, skil led principals spend more effort and ti me in establishing sueh acti vities in the ir 

schoo l. However, in thi s fi nding the pri nc ipals rate themselves with low task accomplishmcnt. 

Furthermore, as gathered fi-o m the document analys is, no schoo l was fou nd organi zing tra ini ng. 

wo rkshops and relevant educat ional fo rums to improve professional development of teachcrs. 

This finding might reveal the principals IGw leve l of know - how with respect to organizi ng 

workshops and seminars as a means of er,hanci:lg teachers' professional competence, which in 

turn may promote instruC\ional improvement of the school. 

In item 2 of Table 4, responde nts were requested to rde the degrce 01' principals pcrformance in 

ass isti ng teachers' professional improvement by giving in formation on current educati onal issues 

and strategies. Accord ingly, 16.7 percent of the principals repor:ed that their perfo rmance related 

to the mentioned task was high. On the contrary, 58.5 percent of the teachers and 58.3 percent of 

the principals conlinl i~d that principals' effort in professional improvement was low. Since 

teachers have the day to day contact with principals, it seems to imply lhat principals lack of 

professional know-how on currcnt ed ucational issues and stratcgics, could be partly attributed to 

lack of task relevan t education and enough experi ence re lated to their posit ion that can dcvelop 

thei r conceptual skill. Managers who ore viewed as profess ionally competent in a vcry real scnsc 

operate as an idea and resource "broker" making latest information available to thc teachers 
'. 

(Jacobson and Others, 1973: 140). 

As indicated in ite m 4 of the same tab le, 25 percept of the principal s and 6.9 percent or the 

teachers indicated that the degrce that they pay att enti ,)n to research activities were high. On the 

contrary 50 percent of the principals and 64.6 percent of the teachers conlirmed that the degree 

the princ ipal s effort to pay attention to this ac ti vity was 101V. This accoullts lar sum or 60.6 

percent that is above half of the teacher respondents. due to thi s. it is poss ible to understand that 

principals' perfonnan·:e in asp iring teachers' part icipat ion in educational research is uncierrrlleci. 

This could be due 10 hek or skill and recogni ti on in utilizing research as a means or organizing 

staff de velopment ac tivities. As teaching and research arc inseparable i.e. ir teaching is not 

assisted by research (A ya le\\'. 1996) it will be steril e for there is no kllO\\ ledge gcnerated. 1 his 
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imp lies that to enhance students learning. and provide a good quality of instructional leadership. 

nnl1cipais arc r..!xpecled 10 encourage H:achers [0 rl:co glllzc rl' . ..;carch in p;\)moting the ir stall 

dcvc lopment organizing acti vities. 

On the whole, this \\ou ld seem to imply that pr inc ipals' effec ti veness In promoting staff 

development acti vities is ill question. 

Table 5 Principals Effectiveness in Sc hool Plant Managcmcnt 

Items Respondent s 
Vcry High Medium Low Vcry Totttl 
high low 

Degree of the Assess ment -c:J 
Ensures whether the supplies of Pnnci '1al::: N~ I 7 4 - - 12 
materia ls and faci lit ies requi red to % 8.3 58.3 33.3 - - 100 
comllle nee the teae h i ng learn i ng ~:1~---;:S- ~Na-f-· -:-1 '76--+-::2-:-1 =--t-'S:C6o"'--t-::2:-:4--t-c1C:3:-- r-:-1 ::-30;;---j 

process arc ava ilable, before the school , % 12.3 16.2 43. 1 IS .5 10.0 100 
opens 
Checks th e sc hool facilities· arc properly 
used and hand led 

Principals 

Teachers 

NO- 3 ---.1-::-
8
--1-'-1--

'
---_. ----~--

r-t,- """:!j-- -6"'6·." 7--+-8:~.3~o -+-_ ----1-_- --10-0- --
W 20 -- -7-:;--i--:CIS:c--- t-:-1::-3- +-:C6---t-:-1::-30;;--

% IS.4 56.2 13.8 10.0 4.6 100 
l-::-"-I-::---d·---I --h-I----·--~I)~·~· ~I ~N~'''~-I~~ -~J"~~ __ --_+t~~I~~~~4r~4~~- I-~---~~1 2~~ -' coor lIlates t 1e SC 00 community III nnclpa S "1 - =-::--o-j_-_ _ +-;';;';;-_ 

sc hool bu ilding construction and % 8.3 2: 33 .3 r 33.3 ~ 100 

4 

III a i n tena nee . I-:;T~ea-· c-'h-e-rs--t-Nc;,rr-~r.147---+-71 ~9--I -cI"'S=--t-::7~0'-'--+--;1-;:2---tf,·, ""13'"'00--1 

Organizes recreational tjcilities to the 
schoo l community 

% 10.8 14.6 II.S 53.8 9.2 , 100 

Pri nc i pa I s I-::-N;-~r:2-;-::--+-:3:-::-co-+6,,-;;-__ +-;I:-:;-_ + -_ _ +-;1.;;2;;--1 
% 16.7 25.0 50 8.3 ~ 100 

~~---r~~~--~~-1-~--+~7-~·~--- 1~7~ -
Teachers N~ 7 12 30 70 I I 130 

~ __ ~ ______________________ . ______ ~ ______ ~~%~"~~S~.4c __ __ ~9~.2~~~7~3~.~I __ ~S~3~.8~~8~'._~\ __ -L~IO~0~~ 

Table 5 was designed to examine ~he possess ion of schoo: plant managemcnt skill by pri nc ipals. 

Acco t.·d ingly , 58.3 percent of the principa ls and 16.2 percent of the teachers responded that 

principals' effort to ensure whether th" supp li es of materials anel litcilitics rcquircdto commence 

thc teaching learn ing process are avai lab le. before the schools open was high. On the othcr hand . 

33.3 pe rcent of the princi pals and 43.1 per:ent of t!1e teachers responded thc principals' practice 

related to this task was average . 

•• In connection to this, the Woreda Education Onict" I-leaD.; a lso reported that the pri ncipals' 

managerial ineflic icnc ), to maintain effective del ivery S·, stem hampercd Ihe use of m·ai lablc 

scarce teaching material s and fac ilities by the stair. This rc v·o·aled that principals do nOI give 

attcn tion even to the effective use of ava il able instructional matcrials. 
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Thi s might be due to the fact that princ ipals are neJt .'·."arc of the posit ive e lTcct of integrating 

actiyities in enriching the leaching learning process. The p"'ncipal s' inerlicienc v tll internal ize 

this could be due to lack of an adeq uate conceptual skill. 

With regard to item 3 of the same table, 25 percent of the principals and 14.6 percent of the 

teachers responded that the principals' practice to coord inate the schoo l community in school 

building construction ,,'ld maintenance was high. Where as 33.3 percent of principals rated their 

performance to be averagl~. On the other hand 33.3 percent of principals and the majority 53.8 

percent of teachers responded the principals' performance ~elated to thi s practice was low. To thi s 

end, the school principals' might have fai led to motivate and inlluence the school community to 

take the responsibility of educational resource management, which directly affect the teaching 

learning process of schools. 

This ineffic ient practice of principals 1I1 ~;chool plant management seems to have resulted in 

unorganized educational resource management in the school situation. Th is attitude and thought 

of action will lead the sta'ff to be care free even whendle edllcational resources and faciliti es are 

being damaged by irresponsible students. 

Item four of Table 5 was constructed to examine the extent to wilich the principals make elTort to 

organize recreational facilit ies to the school community. To thi s end. 25 Percent of the principa ls 

and 9.2 percent of the :eachers responded the principals' effort related to this task was high where 

as, 50 percent of the principals 1ind 23.1 percent of the teachers replied , that the principals' 

practi'ce was medi um. On the other hand, 53 .8 percelll ,)f the teachers conlinned the principals' 

performance was low. From this linding it is possible to understand the principals' enort to thi s 

practice seemed was insign ificant. This mi ght be due to the fact that principals might not bc 

aware of the positive effect of organil,ing these actil'ities in enriching the teaching learning 

process. 

These activities help the school community to come together to change and come LIp with nell" 

ideas and varied knowledge. Conceptually skilled rrincipals spend 1110rc effort and timc in 

establishi ng and initiating such activitics in their schcJol. 

On thc whole. practices related to school plant managemcnt that hal'e positi vc impact. like the 

proVIsion of available educat ional materials in time, the organ iza tion of recreational activities. 
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and the coordination of the school comll1unitv in sc hool building construction and maintenance 

iobs seem to he neglec ted or principals' er.; phasis co ul d nO! ind icate the ri tual intcrrel:t ti onsh ios 

among all their responsibi li ties. The prevalence of these activities is believed to enhance the 

achievement of the majO!' objectives of the schoo l. De,:.pite this, the pri ncipa ls' less performance 

in these manage rial practices co uld be att ri buted \0 their less knowledge in school plant 

management and inabi li ty to see the interrelated effec t of these act ivit ies to the ove rall goal 

achievement of the school. 

Table 6 Principal f. ' Effectiveness in Schoo l Budget Preparation 
~N~"u_rT----------t~----- ------,-~t'~---.~, --,---------~t)----~t· ~t--~----------------

, - tel11s .. CSpOllu Cllts cgrcc 0 t 1C Assess ment 

f--c-:----.--;-oc-;---,-:-::-:-:--,--;----,--.-- - -;:-:c_ 
Vcry High Medium Low Vcry Tot;.11 
h ig h tow 

Assesses the schoo l fin ance hncipals I-'-N'-" +-'I-o-__ _f...:6~o-+5::..,..._o__f-.----+.------+_'1 ::.2 7-__I 
capacity before a ll ocat ing budget L-. % 8.3 50 .0 · 4 1.5 · . ~OL 
to the school act ivity seuing I Teachrs N" 9 17 25 72 7 13~ 
pr iority orders % 6.9 13.t 19 .2 55.4 5.4 100 

Encourages teachers to part ic i pate Prine iPh:S f-:CN;.-'v--+.-;;tc:;-__ -t...:6;.,;-;c-+ 4=':;-c;--t-:t;-:;-__ +_. ____ -+-:-1 :;:2';:---1 
in the formu lat ion of the school I % 8.3 50.0 33.3 8.3· 100 
budget \-;;T'-e-ac-'h-e-rs---', NQ 13 17 22 72 6 130 

1~-+~ ~-+~~~~~+~:--1~~--~~-1 
I-'-__ +-______________________ +~__,___,_-I-.:.o/.;" _1_0 0: __ -+-:-1 'ic3 . .:.I __ \-,-16::: . .:..9 __ r 5::.5",.4 __ 1--'4.:.:.6,-__ +-:-1 ",OO~_-I 

3 Utilizes the schoo l fund fa irl y and Principals NO 2 10 . . . 12 
objective ly % 16 .7 .. 83.3· . :----- '16-0-

\-;;·I·'---71---f7NJ7",,+-'?'::I'-'---· -:07'" ' I 7 , -- -1" 0"--
eac lers - - . _ _ 0 . _ _ ..::..,.:;-- _. ___ .:'------ r,::C---

1-'----I-,..,--------.,----.,.--.,-""7."----+c-c.....,--.,.-+...:%.;,.-+,-I:-06::..-::.' ___ +_:6(~2-- .J6 2 _ _~~ _2..:.:3.. ___ J.Q2 _ 
4 Manages the school finan ce Principal s N~ 2 ~i I - - 12 

accounting activities properly f-;;-o;.:-, -I·-c1'-;6-:.7:--t-:~5 . 0 8.3 - - - - -iOo 
Teac hers N~ 17 74 .l_26 8 '-5-- 1-130-

f-:C%:-t-71 :;-3 .-:I--+~56O-.O;-9-1 20 6. ? 3.8 I ~-= 

As in'd icated 111 Tabk 6, item 1, 50 percent of the principal s and 13.1 percent of thc leachers 

re sponded that principals' performance in assessing the sc hool finance capacity before allocating 

budget to the schoo l activiii es setting priorit y orders was hi gh, whe reas , 41.5 percent 01' Ihc 

principa ls and 19.2 percent of th ~ teachers responded that il was medium. The majorit y 60 .8 

percent of leachers confirmed that ;1 was lo\\' and belo ,,' tha\. 

Furthermore, it was possible to recogni ze Ihrough document observation that ncarl y all schuo ls 

a ll oca tcd budget for the act ivitics as a wll'J ,e or without consider ing the sc hoo l nced of priorily. 

This mostly likely implies that the unccrtai nty o f the program 10 be organi zed and function 

acco rdingl y. Ann ual stafJ mecting minutes also revea led man y ac ti vities such as edu ca tio nal 

visilS, purchasi ng of sport materi als and other cquip lnent u f schoo ls were not carried oul. Thc 

absence of thesc may have a lso impedcd the teachi ng lea rn ing prtlL"Css . 
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On the whole. the ineffectiveness c "principa ls to assess sc hoo ls' linancial sources and to ge nerate 

before allocGtin b the budget accordin~ \(1 their pri oril ' ordn~ 11\'''' he attributcd III 1"'0 

ass um ptions. On the one hand, the prir,cipals might not have a thorough knowledge o r school 

curriculum, instructional material s, staff (kve lopm~nt acti vities and many other clemen ts that 

constitute a secondary schoo l programme. On the c·ther hand it mi ght be attributed to their less 

knowl edge in the process of budget preparation. 

With respect to item 2 of the same table , 50 percent of tr,e principa ls and 13.1 percen t or the 

teachers rated the effort of principals to encourage teachers to :Jart icipate in the formulati on of 

school budge t as high while 33.3 percent of the principals 16.9 percc nt of the teachers ratcd it as 

medium. The respons,'::; of the majority 55.4 percent of teachers indi cated that it was Loll'. Thi s 

may show that teachers were not participating in dec isions concern ing financial affa irs. In order 

to rea li ze desired objec ti ves of schools, principals need to ha ve to pay closer attenti on to 

participation of teachers in schoo l management. Related to teachers' participation in budget 

preparation, Mbamba (1992: 172) explains that no educat ional budge ts arc trul y meaningful 

unless prepared by the persons who are ultimately invo lved in carry ing them out. Thi s docs not 

onl y ease the work performance of schoo ls but also creates a good mental it y toward management 

and helps to run va rious de ve lopment ori enled act iv:t ies of the school clTcc ti ve ly. 

Despitc th is. the principals' ineffic iency to encourage teachcrs to pa rt icipate in sc hoo l budge t 

preparation cou ld be attributed to lack of kno wledge and skill In budget management and 

maint.ain ing of good work environment. 

Under it em 3 or Table 6, the majo rit y or the principals 83 .3 Percent and or th~ teachers (60 

percent) responded tint princi pa ls' performance in uti lizing the school fund fai rl y and objectively 

was high. Si mil arl y, a~: it is shown in item 4 of the same table , 75 pe rcent of the principal s and 

56 .9 percent 01' the teac hers con firm ed that principal s' effort to manage the linanec activit ies 

properl y was high. This im plies that both the respondents occmed to perceive that principals give 

a great deal or emphasis to the pracl ices of financ ial con trol. 

Furthermore. obscrvation of document s evidenced that most or the day to day linaner activitieS 

arc registe red by thc financial pcrsol1nci. Th is ma" be attri bu ted to the high rcspondent s' 

perception lor the principal s' e lTort in the utili za:ion and Illanage lllcnt or thc school linancr 

acti viti es properl y. 
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Ta ble 7: Assess ment of Principals' Decision Makin g S kill 

Ite ms Respo nde nt !! Dl'lIrl'C o l lhl' Assess me n t -
Vcry I-li ~ h iVll'di ullI Lo\\ Vc ry To ta l , , high luw 

I Encourages teac hers to participate Pri lc ipals N'" I 4 5 2 - I~ 
in dec ision making process % 8. 3 33.3 4 1.7 16 .7 - 100 

Teachers N~ 2 26 30 69 3 130 
% 1.5 20 .0 23. 1 53. 1 ) , _ .J 100 

2 Decides on unique (non - Prin c j p:1 ~ S N'" 1 6 3 2 - 12 
Programmed) prob lems by using % ;~ . 3 50.0 25.0 16.7 - 100 
the school discipl ine cOI~lrnittcc. Teachers N~ 9 15 33 67 6 ,J.~~ ro;;- ---

6.9 11 .6 2S .!1 51.5 4 ~ 100 --..:-
3 Penalize schoo l person nel by Principals N'" I 9 _;:-- 2 12 --

gathering adequate ev idences % 8.3 j ~~O 16.7 :q 100 
Teac hers N'" 13 'J --=- 4 130 L 65 

% 10 \7.3 24 .6 50.0 3. 1 100 
4 Decides on repet itive Principals N~ 2 4 5 I 125 

(programmed) problems in % 16.7 33.3 41 .7 8.3 - 100 
accordance with sc hoo l rules and Teachers N'" 5 16 38 69 2 130 
procedures at the ap::'- fopriate time % 3.8 123 29.2 53 .1 1.5 100 

Table 7 ilem I depicts that 33.3 percent of the princ ipals and 20 perccnl or the teachers repli ed 

that the degree or pri ncipal s' effort to encourage teachers to part icipate in dec ision- making 

process was hi gh; whereas 41.7 percenl of principals am! 23. 1 perecnt or teachers replied the 

princi pals' perfo rmance related to thi s. managerial practice was ave rage. On thc other hand 16.7 

percent or principals and 53. 1 percent o f' the teachers declared th at it was loll'. 

In order to gather construct ive information and to increase the acceptance of' dec isions madc by 

principals one may need to have to pay closer attent':on to thc participation of teache rs in deci sion 

mak ing process. However, with regard to the low performance 01' principal s in encouraging 

teachers to partic ipate in decision mak ing process cOl'ld be attributed to their insui'IJe ient 

knowledge about dec ision making approaches and means of' cstabli shing pleasant school work 

envi ronment. 

Wi th respect to item:> or the same table, 50 percent of thc principal s and I 1.6 perccnl of the 

teachers rated the pri',cipals' perfo rmance to dec ide on unique (non - programmed ) schoo l 

problems by using d iscipl ine committee members was high. The responses o f' lhe majo ril\ ' 5 1. 5 

percent of principals' however, ir,(;:calcd Ihat it ,, 'as low. 

Furthermorc, the inrorm ation obtai ned from \\ 'o reda Education Orliccrs also strenglhcn s lhi s 

point s. Principal s ncglected somc i ss u e~, to decidc with school eommittec as a result o r " hich an 

advcrse efrect on the rclations of scho,)1 members might be caused. Thi s ma \' re\'cal lhe 
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principals' sk ill to sce:: solu tions for non programmed school problcm s by the school committee 

was 10\\. l: rol11 thi s it i' also poss ible to undcrstand that the school discip line coml11illce that is 

given the responsibility to act was not caITying out its responsibili ty as req uired. Due to thi s 

many school problems may contil~uc [Q obstruct the proper fu nct ioning 01' schools. 

In item 3 of table 7, the respondent:. we re req uested to point ou t their views regardi ng the 

principals' effectiveness to penalize school .personnel by gathering adeq uate ev idences. 

Accord ing ly 75 pe rcent of the principal s and 12.3 percent of the teachers rated that the principals 

effectiveness in carrying out the mentioned task was hi gh whereas 16.7 percent of thc princ ipa ls 

and 24.6 perccnt of the teachers ind icated it was averag~. On thc contrary 53. 1 percent of teachers 

confirmed it was low and below that. 

In item 4 of Table 33 .3 Percent orthe principal s and or(1 2.3 Percen t) orthe tcachers responded 

the principals' effort to dec ide on repetitive (programmed) school problems in accordance with 

the school rul es and procedures at the appropriate time was high. Whereas 41.7 percent of the 

principals and 29.2 per,_'ent of the teachers indicated it was average, On the cont rary thc majority 

53. 1 percent of teachers confirmed that it was low. 

According to thi s fi nding, it seei11s that principals have insuflicicnt knowlecige about the rules 

and regulations of the schools that guide them to make dec isions on repeti ti ve school problcms 

any time needed. In thi s regard , even if managerial skills and experience are prerequisi te for 

carry ing out princ ipalship roles effecti vci \', the concern cci authoriti es have to pro\'idc to the 

principal s orientation on guidelines , proced ures and regulations used in the school. 

On the whole, the principltl s' effect iveness to make deci sions on programmed and unprogrammed 

school prob lems in order to discharge their principals:]; p ro lc is no t sa li slilCtory, 
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Tab le 8: Principa ls' C ommunication Ski ll 

~() , 
Itl' m ~ Respollllcnts DCgf" L' o f I Il l' '\sSl'S"m Cnl , 

I 

2 

3 

4 

Vcry High Mel! i tllII Low V cr ~' TOlal 
h ig h low 

Communicates the who'ie activ ities Principa ls N~ I 4 6 I - 12 
to teachers m starr meeting % 8.3 33 .3 50 .0 8.3 - 100 __ 
regularly, (monthl y, qU3Iterly. etc) Teachers N~ II 17 67 28 7 130 

% 8.5 13.0 51.5 2 1.5 5.4 100 
COlllmunicates impOI'tant school Principals N" I .'1 6 1 - 12 
issues to students al asse mbly % 8.3 3,1.3 50.0 8.3 - 100_= 

Te-achers Nil 10 16 68 29 7 130 
% 7.7 12.3 52.3 22.3 5A IDa--

-
Uses open door policy in order to Princi l'~ll s N~ 2 3 6 I - 12 
give freedom of access and to get % 16.7 25 ~~ 8 ' - 100 .J 

views from the staff. 
.--

Teachers N 9 \3 25 79 4 130 

1% 6.9 10 .0 19.2 608 3. I 100--

Commun ica tes important school Principals I~ I ? 7 2 - 10 
issues to the school parents % 8.3 16.7 58.3 16. 7 - IOU---and other stake!lOlders ~ COllllllute Teachers 5 13 29 76 7 130 
periodically % 3.8 ---:-f\Oo _ :27.3 58.5 5.4 100 - --

As poinled oul in the literature, every work in an organ iza tion and il s effectiveness is sole ly 

determined by the communication net work absorbed in it. In li[',ht of thi s, it r m I of Table 8 was 

designed to rate the extent to which the principals the whole ac ti vities to teachers. Accordingly. 

33.3 percent of the ~rincipals and 13 percent of the teachers acknowle(lged that it was hi gh. 

Whcreas , 50 percent of :he principals and 51 .3 percent of the teache rs replied it was medium . . 

Moreover. from the document analysis it was found out that thi s aspect, in the slaff meetings. 

gcls less attcnt ion at the end of e"ch semester. From thi s, it is poss ible to infcr that the princ ipals' 

ability to create cfrective internal communication system in th ei r schools by arranging rcgular 

formal meet ings with teachers to discuss on Ihe instructional proccss was loosc. 

The reason could be due to thc principals' defi ciencies in their colt1 mun ication skill which was a 

very import ant aspect of human skill. If the staff members arc not informed bv their leaders about 

matters that anecl the ir \vo rk. they makc their own assumptions or look lor ,lu tside sou rces of 

informati on. Ilowcve r. if communicat ion is at ils best, all these problems arc non-existen t anel 

thus the organization will find it se lf at ease and will fld1cti on ac ti ve ly. To thi s end. all stalT 

mem bers tend to communicate on the joh, but how wcll cOt1lmun ication takes place tS more 

dependent upon thc communication skill s of the principals. (Gorton. 1987: 48) 

In itcm 2 of thc samc Lblc respondents were asked to indica te thei r \ icws on thc principals' elTort 

to communicate important sc hool issucs to studcnts in 'lsscmbl v. In thi s rcga rd . 3:lJ percent of 
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the principals and 12.3 percent of the teachers respondl'd thGt it was high. On the othcr haml. 50. 

pere eJ1l or thc principals and 52.3 percent or the leach~c, ral cd as il "as mcdium. Ihis rc"c:ds Ihal 

the highest propon ion of teachers percei ved that principal s' e lTo n 10 perl(lrIll this ta sK was 

average. Effective principals as one of their ro le in managing the comm unicati on maintain high 

visibil ity in the school assemblies and instruct ional process to commun icate important school 

issues. And thi s in tu rn afrec ts the teachers' and students devotion to the teaching learning process 

(Hallinger, 198 5: 220). 

The principal s' average performancc in communicat ing Imponant school issues to students in 

assembly coul d be due to less k'lowledge of communicati on methods in managing internal 

communicat ion of the schoo l. 

With respect to item 3 of Table 8, the responcients were req uested to rate the principa ls' practice 

in utilizing open door policy in order to gi ',e freedom of access and to ge t views I'rom the staff. 

Accordingly, 25 Percent of the principals and I 0 perc,~nt of the tcachers replied that it was hi gh. 

Whereas 50 percent of the principa ls and 19.2 percent of th? teachers repli ed it as medi um . On 

the other hand, 8.3 pe rcent o f the principals and 79 60.8 p'!rcent of the teachers ascertained that 

the principal s' pract ice re lated to th is communication item was low. This fi ndi ng might re ll ect thc 

pri ncipals' weakness to establish good upward communication systcm was low. This li ndi ng 

might renect the pri ncipa ls' weakness to establish good up ward communica tion sys tem that 

fosters democratic IVo r' environment and fac ilitates the flow of inrormati on . 

Item 4 of Table 8 shows that 16.7 of the principa ls and 10 percent or thc teachers ac knowledged 

that principa ls effon \0 communicate important school issues to parents and other stakcholde rs 

was high. Whereas. 58.3 percent of the pri ncipals and 22.3 pe rcent of thc teac hers raled it as 

medium . On the other hand , 16.7 peret ll t of the pri ncipals and the maj orit y 58 .5 percent of the 

teachers confi rmed that the principals' prac1.ice to communicate important sc hoo l issues to pa rents 

periodieall ywas low. 

Furthermore, the staff meeting minutes of most sc ho:)ls revealed. that the progress of students 

and other school ac tivities we re report ed to the pare'll s and other stakeholders at the elld or the 

yea r. The findi ng or this study bas conrorm ity with that of Tackle ( I (94) II'ho concluded that. on 

the whole. the trend or sc hool commu ni ty rela tions is at it s rudill1cnwry slage. orrer stud yi ng th is 

issue in Region 3. Eth iopia . Suc h \veakncss reveal s that there is no t,,·o wa), tranic . " hi ch ends 
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up with poor co ll abo rat ion with parents an:J tne school and thi s red uces parcnts' unde rstanding 

and suppOrt . 

On the whole, communi.cation is a vital force for n,anaging an organi zation to ascertain it s 

survival and growth. In thi s regard , in order \0 meei the Il ,~eds and demands of the schoo ls, 

principals are supposed to be skilful in internal and extern:'! communications. ll owcvcr. in light 

of the findin gs it ean be concluded that principals' skill s (;f communication seems to be 

inadeq uate in managing the school acti vities. 

Table 9: Assessment of Principa ls' Motivation Skill of the Sta ff 

Itelll s Respondents D('~ rcc of th e Ass('ssmcnt 
Very Hi gh Medium Low Vcry Total 
high low 

Approa..:hes the school sta ff <IS hincipals N° I 5 5 I 12 
;;olleagllcs by considering th~ir % 8.3 4 I. 7 4 I. 7 8.3 100 
lHtitudcs. bclkrs and va lues in Teachers N° 10 31 78 II - 130 
managi ng the school system % 7.7 23 .9 60.0 8.5 

-- --_.-
- 100 

Involves teachers on mailers that Principa!s N° I 3 5 3 12 
affect their work life 10 increase % 8.3 25 4 1.7 25 100 
teachers moli ve to th eir work Teachers ~ N° 8 15 22 76 9 130._ 

1 % 6.2 11. 5 16.9 58.5 6.9 100 -
GiVl:s credit praise, or recogn ition to Princ ipals ~. I 4 5 2 - 12 
those re sponsible for jobs we ll done % 8.3 33J 41.7 16.7 100 - -

--
Teachers N~ 6 13 21 73 17 130 -

% 4.6 10J' 16.2 56.2 13.0 100 
Encou rag~ starr mcmbers 10 Princ ipals N° I 

--~- 5 3 12 assume --'-. 
r~T0=F11 . 7 ,- 11 - -

ce rt ain rcsponsibi li tjL'~ % 8.3 -). 1110 --- - - - . 
1.lU--Teachers N" 9 I() 21 75 y 

% 6.9 12.3 . 16.2 57.7 h.9 100 -

The items in tab le 9 were constructed to examine principal s' sta ll mOlivat ion skill. In thi s regard 

41.7 'percen t of the principal and 23.9 percent of the teachers responded the principals' 

performance to approa :,h the school sta ff as co lleagues by considering their attitudes and values 

in managing the school system was high. 

On the other hand, 4 1.7 percent (,f the principal s and the majo rity, 60 Percent or the teac hers 

confirmed that the principal s effect iveness related to thi s mOlivat ing skill \\'as medium. 

Thi s shows that the principal s' knowled ge ,me skill in deve loping good morale by using different 

techniq ues that they have direct control 10 redu re the dissalisl"ac tion le\'c l 01' teachers like , 

approachi ng the sta ll as col leagues, considering tl-.e val ues and attit udes 01" staff membcrs and 

maintain ing co-operative and appreciat ive paternal aLitude in manag ing the school systcm was 

not h i ~h. 
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In item 2 of the same table. 25 per.:ent of the princ ipals and 11 .5 percenl 01" the tcac hcrs 

responded that Ihe principals' effort to itevolve teache rs in mailers Ih31 affeci Iheir work lik was 

high. However, 41.7 perceilt of thc principds and 16.9 percent of Ihe Icachcrs indicated Iha l thc 

principals performance related to thi s staff moti vati cl1 technique was average. On the other hand , 

25 percent 01" principals' and the majo rity 58.5 per"e'nt of the teachcrs con lirmed that the 

principals' performance related to this hu man relatior: sk ill was low. This might revca l that the 

principals know - how in the contribut ion of teachers involvcment in maile rs Ihat affeci the ir 

wo rk li fe , lo r the improvement of schoo l wo rk environ ment or a:; a means lor increas ing tcac hers' 

job sati sfaction was nol sati sfactory. 

With respect to item 3 of the same· table, respondents " 'ere asked to indica te principals' e lTort to 

give credit, praise or recogi1 ition to those responsible for jobs wel l done. Accordingly. 33.3 

percent of the principals and 10.0 percent of the teachers indicated tha t it was high whil e 4 1.7 

percent of the principal s and 16.2 percent of the teachers responded Ihe princ ipa ls' pract ice to 

utilize thi s motivation techni que in ma"aging the schoo l system was mcdium. On the olher hand, 

16,7 percent of the pri nc ipals and a high pe;cent of the teachers 69.2 percent rep li ed Ihat the 

principals effort to carry out this task was ~ow. Thi ~ reveals that teachers who are working daily 

wi th principal s discerned that the principals' human sk ill re lated to this molivation lechni que was 

low. 

In relation to Ihi s. il is 10 be noted a ll factors of motivat i';,n are nO I adequalely H\'ailablc in Ihe 

schoo)s, fo r example promotion and advancement. However, ;·:s the lindi l~g reveals principals' 

sk ills to moti vate teache rs in their sphere is low. This finding have conformed \\'ith Ihal of 

Zenebe (1992), that p,,)ved that principals of senior secondary schools appeared 10 be less ac ti ve 

in building teachers' n~()n'le by providing different incenti ves. Fai lures by pr inc ipals 10 recognizc 

or reward the stafr who pay great attention to work is likely 10 im pair leaehcrs' efiieieney. 

Teachers naturally enjoy pra ise as docs every body else and it may be useful pro\'iding Ihal it 

reinlo rees genuinely good wo rk (\-\ o lmes and Wynne, 1989: 122). 

In item 4 of the same table. respondents " 'ere requcsted to ratc the principal s' managerial practice 

to encourage stall members to ' assume c(;rtain responsibi lit ies. Accord ingl y. 25 pcrccl1l ) or Ihe 

principals 12.3 percent or teac hers repl ied thai Ihe pri ncipal s eno n was vc ry high. "h ile 41.7 

percenl of Ihe principals ill1d 16.2 percenl 01' the leaeh.: rs deelarcd Ihc perl<lrll1ancc \\'as a\ crilge. 
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On the other hand. 25 percent of the principals and thc majoritv 57.7 percent or thc tcachers 

conlinned that their motivation technique in discharging their I'rincinalshin rolc was low. l' rom 

the above data it is possible to underst,lnd that the principals' effon to encourage starr to assumc 

certain responsibilities was not sat isfactory. 

[n order to ensure plan impl ementation , to gather constructive information , to deve lop teachers 

interest and positi ve fee ling towards school goal at:~inmen t , and to improve the quality of 

educat ion principal s have to give great attent ion to s'aff members to assumc ecrta in 

responsibilities. However, the principals' deficiency to util; '.e thi s motivating skil l, might bc due 

to lack of rccogni ti on by the principals to consider aspects of jllb situation 0;- job relatcd factors 

as real motivator fo r teachers in their work. 

Table 10: Eva lu atio:1 of Principals' Skill in Authority Delegation 

NQ Items Respondents Degree of thc Assessment 
Vc ry High Med ium Low Vcr), Totnl 
high low 

I Assigns tasks in a well spe lled OlH Principa ls N~ I 3 6 2 - 12 
form. i % 8.3 25.0 50.0 16.7 - I_~ 

Te.achers N~ 9 42 68 II - 130 
% 6.9 32.3 52.3 .8.5 - 100 

2 Checks and ensures whether the Principals N~ I 2 6 3 - 12 

responsibi 1 ities delegated to % 8.3 16.7 50 .0 25.0 - 100 - -
individual s or groups ha v!.: bt:t:n Teache ' ·~. N~ 10 26 57 37 - 130 
exerci sed we ll or abused (is used) % 7.7 20.0 43.8 25.5 - 100 -

3 Assists and motivates subordi nates Principals N" I 3 2 6 - 12 
aftcr delegating author ity % 8.3 __ 25 16 .7 50 - JOO __ 

Teachers N~ 5 --.l2Q... __ 24 70 II 130 
% 3.~ I t54 18.5 53.S 8.5 I 100 

4 Encourage s indiv idua ls to make Principals N~ I 2 ) 7 - :.=tP 
decisions wi th In the ir scope or % 8.3 16 .7 - 167 - 5 83 - -:- - - 100 

delegated authority Teachers N~ 9 16 26 - "6'-7-- 12 I -I~ 
- -

)0 () 5 1 5 L9 2 t ioo--% 6.9 12 .3 
- - - - - - - - ---

The act ivities of secondary school are hardly possible to be carried OLit alone. Thus the need 1'01' 

delegation and, in deen . the degree. to which it is app lied seems of most importance in assessing 

the managerial skil l effectiveness of secondary school principals. Wilh this in minci. it cms in 

Table 10 were designed to asses principals' managerial skiils. 

In relation to this. 25 percent or principals 32 .3 percent of the tcachers responded that Ihe 

principals effect iveness to assign tasb in a wel l spelled out form was high. Nevcrthcless 50 

percent of the principals and 52.3 pcrcent I. ~e teac hers indicatcd that the principals' cITccli"cness 

related 10 thi s managerial practicc was medium. Thi s shows that most or the principal s \\erc not 
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aware of the cent ral a~ti vit ies to be ca rri ed out in the process of delegalion. This cou ld bc due to 

lack or knowledge and ~;~, il ls on how and whal 10 delegate. 

Item 2 of the same table shows that 16.7 percent of the principals and 20 percent or the teachers 

responded that the principals' effort to check and ensures whether the responsibilities de legated to 

individuals or groups have been exercised we ll or abused was high. Whereas, SO percen t of the 

principals and 43.8 percent of the teachers replied that the principal s' performance related to th is 

task was average. On other hand, 2S percent of the principals and 25.S percent of the teachers 

indicated that the principals' effecti veness related to thi s managerial practice was low. This data 

revea led that most principals' performance to fo :low ' up the delega ted individ ua l task 

accomp li shment was not high. This might reveal that '.:le principals might not know that they arc 

responsible for all outcomes after delegation. 

Item 3 of Table 10 sho ws that 25 percent the principals and 15.4 percent the teachers responded 

that they principals effort to assist and motivate subordinates aft er delegating authorit y is hi gh. 

On the contrary, the majority 50 percent of the principals and 53.8 percent of the leachers 

indicated that, the principals' erfort to ass ist and moti vate subordinates aner delegat ing was low. 

Thi s might be attribu ted to the following two reasons. On the one hand. the principal s might 

abuse their autho ri ty, due to lack of knowledge on the concept of delegation. On the other hand. 

the principals might not have enough '010wledge and experience about the responsibilily they 

should have. 

Item 4 of the same table indicates that 16.7 perC(llt of the principal s anc! 12 .3 pcreent of the 

teachers responded the principals effort to encourage ;nc! ividual s to make decisions within their 

scopc of delcgatcd authority was high. On the other bnd. Sg .3 percenl or thc principals and 51.5 

percent of the teachers confirm ed that it was low. The duta revcaled Ihc pe rfo rmance of most 

principals was low related 10 thi s manage ria l practice. 

This inadequate application of delegation may be attributed to the pr incipa ls' inabilit v 10 relain 

authori ty in order to k':ep the delegated individual s from making mistakcs which seem s 10 ari se 

out of inexperience. It is to be noted. maki ng mistakes is na tural. Delegates should be pe rmitted 

to make somc and the ir cost has I() be sccn as investment ' !1 pcrsonal de l'cl opmcnt. On the \\·hole. 

pri nc ipals' success depend s to a I'cr \, great cxtent on hoI\' far and how c1lce til''Cll' Ihcl' delcg' ll e. 
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In li ght or thi s. Dull (1981: 63) says one oCthe qual ities o r·.t successrul pri ncipa l is to know how 

to delegate authoritv properl'· to subordinates. 

Table II Principals' Practice in Utili z in g C onflict Resolution Mec hanis m s 

It ems ' Respondents ~rec 0 [" tile Assess ment -=---~,---
Vcry H igh M ediulll Low Vcry Total 
hiCh , low ._ -

Alleviates conflict by avoidance Principals N~ 7 3 I I - 12 
% 58.3 25 8.3 8.3 - 100 

·~eac he rs N~ 78 2t 13 It 7 13() 
% 60.0 16.2 , 10.0 g4 54 100 

Solves conflict by accommodation Princii'nl s N~ 2 8 2 - - 12 
% 16.7 66 .6 16 .7 - - 100 

Teachers ,N'" 23 72 ") 3 7 5 130 
' % 17.7 55.4 17. 7 54 H 100 - ---
N~ Resol ves conflict through domination Princ ipal s 2 .j 3 2 t 12 %- 16.7 33.3 25.0 t6.7 8.3 100 

---~-

N'" Teachers 28 16 ")' 4 1 22 130 - j 

% 21.5 In 17.7 J 1.5 16.9 
1--:"":;;_.-

tOO 
- ---

Solves confli ct by compromise Principals N" 2 - . 
3 7 - 12 

% t6 .7 25 58. 3 - 100 
Teachers N~ t6 19 29 r-;u-- ")' 

- j 130 --
% 12 .3 14.6 22 .3 33. i 17.7 100 

Resolves conflict by integra t ing Princ ipals N'" - 2 I g I 12 
method % - t6 .7 8.3 66. 7 8.3 100 

-
Teachers N" 9 t3 14 69 25 130 

% 6.9 10.0 10.8 53.0 19.2 100 
Util izes all the above l'l ethods Pr incipals NU 2 - .j G - 12 
depending on the situati on and Ildtme ~% 16.7 - 33.3 50 - 100 
of the problems Teachers N~ 7 1 II 2 1 73 18 130 

% 5.4 8.5 16.2 56.2 IH 100 . __ 

School principals, to play their key ro les in conflict management as much as, poss ible lI/1 0ltid 

kno w what the ir position expects of them, be equipped with the knmvledge of proper appl ications 

of confli ct resol uti on mechani sms in mana~~ing the school systcl11. Duc to this_ itcms in the table 

wcre constructed to assess principals' pracl:ce in cor.llictmanagcmcnl. 

In this regard. a br ier look at thc data in Table I I dep icts lhat 58 .3 percent o r the principals and 

60 percent of the teachers indicated that principals ~I.i e 01· avoiding, rc solut ion mechanism was 

very hi gh in running the schoo l system. Likewi se, 66. 7 pe··ccnt or the principa ls and 55.Y pcrcent 

orlhe teachcrs rated the usage or accommodation techniquc by princi pa ls as hi gh. 

In rclation to thi s, in :1105t cases, as the minutes rcveal ed, di scuss ions dea lt with and issues rai scd 

at the stall meeting ,vc·c-e discipli nary problems that \\ e rc rai scd due to thc princi pa ls' dellcicney 

to play their roles in eonl1iC! management as much as what their posili on ex pects or lhl'lll. The 
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reason mi ght be that mClst princ ipals we rc newly as '; igned bv authorities regardless of their 

knowledge of confl ict managemel1l mechanisms and expe ri ~nc~ in nrincioal shi p. Due to thi s 

they prei'e r to go with con fli ct rather than to solve it. 

In light of the above analysis scholars Rashid and Archer, (1%3: 3.23) portrayed that confli cts 

aIllong teachers, principals and between teachers and pri'ncipal s are inevitab le in schoo l context 

and "trying and fai ling to prevent .it may be more frustrating than the con fli ct it self ' . The best 

approach is to accept and manage it properly by using the differcnt con flict reso lution 

mechanisms depending on the situations. 

Despite th is in item-6 of the same table onl y 16.7 percent of the principals confirmed that they 

util ized all the mentioned techniques or conflict hand ling depending on the situation and natu re 

of the problem in managing their school s), tem . This show, most of the principals sec III to lack 

the knowledge that enables them to manage confli ct property. 

[n light orthe above analys is, Rashid and Archer ( 1983: 323) suggest that principals in managing 

each contl ict situation must be knowledgeable to h,;ndle individually acco rdi ng to its unique 

characteristics. No one best style will work in any sill,ations. even within a single sc hool. 

However, as the data revealed , it seems necessary for the principals to have the knowledge 

through training on techniques of handling confli cts. 

Tab le 12 : Principals ' Effectiveness in Schedu le Maki ng and Implementation 

Item s 

Encourages teachers 10 participate 
in sc hedule making 

Respo ndents 

N" 
% 
N~ 

Very 
hioh 

2 
16.7 
13 

60 

Dl'l! r C~ of th t' Assess ment 
Hi gh MediulII Lo w Vcry Tot:1 1 

low 



Table 12 items were des igned to assess tk p ri n c i~ : t1 s ' techni cal skil l c lTectivc ness in sc hedule 
making and impleme!1lation. Accordingly. in item OIiC. ('6' nc rccnt of thc nrinclDal s 9 Dc rccnt of 
the teachers responded that the principals' effo rt to encourag(' teachcrs to parti cipate in sc hedul e 
maki ng was hi gh. But 16.7 percent of the principals al·,t! 20.8 perccnt of thc teachcrs rated 
principa ls' effort related to thi s manageri al pract ice was 'a\'crage on the whole. Th is rcveals that 
the principals were good at encouraging teachers to parti cipate in schcdul c mak ing. 

In item 3 of Tab le 12, respondents were requested to point out their view regard ing the principals' 
performance to ass ign ne'll-teachi ng duties to the staff as fai rl y as possi blc on the basis of 
teachi ng load and in terest and att it udes. Accord ingly, 25 percent of the pri nci pals and 8.5 percent 
of the teachcrs confi rmcd that pr inc ipals' effort to ass ign non - teaching duties on the bas is of 
teaching load interest and attitude was high. To the same item . 41.7 perccnt of thc principals and 
15.4 percent of the teachers ind icated that it was medium. On the othe r hand , 25 percent of the 
principals and 63.8 percent of the teachers indicated that it was low. From the data, it is possible 
to understand that principals do not allot equall y nOI' - teac hing load to teachers . 

Fu rt hermore, as the docuillent analysis of most samplr:d school revealed unnecessary loading of 
co-curri cular ac ti vities and un-propol1ional non - tcac hi ng work assignment was onc of the 
sources gencrat ing conOicts in the starr. 

Thus, educati onal acti vit ies of the pri ncipals di rcct ly related wi th study ing ami impro \ ing the 
teaching learn ing cor.c it ions surround ing the growth or pupil s and teachers do not seem well 
allotted . This cxhib i t ~: that students' learn ing and instruc tional improve mcnt may not run 
e lTec tively. This inappropriate use' of human resource might be duc to lack of tcc hnical skil ls' that 
is expectcd from the school pri nc'pal s in scheduling at the schoo l levc l. Profess ional I\' skill ed 
principals wise ly consider the variables curri cul um , pupi ls . teachcrs and timc in schcdule making 
in order to run the school programme sa; ;s fact orily (Dean. 1985 : 62-65 ) 

In item 4 of the same tab le, 25 Percent of the principals and 9.7 perccnt 01' the tcac hers replied 
that Ihc principals perfo rmance in pre paring the school an nu al ca lcndar that shows the majo r 
school activ ities was high. On the contrary, 25 pelTel,1 oj' tlte pri ncipals dnl! SO 61 .5 pcrcelll 0 1' 
the teachers replied that the principals' effort to p re par~ the sc hoo l annual cale nda r that shows the 
major activ itics was low. From this response it is possibJ.: to in lCr Ihat Ihc majority or tcac hers 
conli rmed that the pri nc ipa ls do not prepare schoo l calendar Iha t shows major school ann ual 
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ac tiv ities. Furthermore. from the doc ument anal vs is carried out. no school has bccn observcd in 
preparing handbooks for teachcrs. 

As there are marc activities in sccondary ';chools, there seems an incrcasing nced to be more 
effi cient in schedu ling. In thi s regard , schedule m~cki~g. is not a singlc act that focused on the 
making of timctable for the day to day lesson alOlie . Rather it embodies the whole rangc or 
acti vi ties of the school yea r which requires profess ionall y wel l qualilied principal s with a 
diversified view about instructional acti viti es (Zewdaneh, 1972: 17). Despite thi s. the pri ncipals' 
deficiency to pe rform this task may have steamed from lack of broad conccpt about instruc tional 
ac ti vities. 

Table 13: Principals' Effec tiven ess in Managing School C urricula 
Items 

I 
H.cspond cnts Deg ree of the Assess ment 

Very Hi gh Mediu m Low Very Total 
J high low 

Makes periodical assessment of Principals N~ I 4 6 I · 12 academic program of the year through f-=:- . - % 8.3 33.3 50 8.3 ~~ either the curricu lum committee or the Teadlcrs Nil 10 14 30 72 4 130 staff meeting % 7.7 10.8 13 .1 55.4 3. 1 lOa Involves parents 111 schoo l academic Principliis N~ I 2 7 2 · 12 affa irs % ~~.3 16.7f 83 16.7 lOa 
Teachers N'- A 12 26 83 5 130 

% 3.1 97 . t¥~- 63.8 3. 8 100 
N" --- , ,--Provides a cont in uous professiona l Principals I 3 I · 12 counsel ing (advit:c) and instruction to % 8 ~. ,'0 I ' S" S " lOa .> ___ ""-_ ) ,0 .0 

~ --deputy principal s, unit coordinators and Teachers N~ 9 . 10 127 81 0 130 department head s order that the % 6.9 
~-- -- ---.. -'~- rc;~23 ~ ' lOa 

III 7.7 ,:20. 8 .. 0 teach ing - learning process may run 

-~-'-12-effec ti ve ly. 
Encourages teachers to comment the Principals Nil I 3 ~ 12 content and the organizat ion of the % 8.3 25.0 50 116 7 ~ 

-n~Oo 
teaching material s Teachers N~ 7 9 27 85 2 _I. 130 

% 5.4 6.9 20. S 65A 1.5 I 100 
>-~ 

Table 13 was designed to in vestigate the extent of effe:tivcncss or principals' technical sk ill in 
managing school curri cul a. In ligllt of thi s, as can be observcd, rrom table 13 or itcm I. 33.3 
percent of the principals and 10.8 ,Jereent of the teachers rcspondcd that the pr incipal s' erro rt to 
make period ic assessment of acader.'ic program of the year through cither thc curricu lum 
committee or the stGff :11ceting was hi gh. 1·lo,,,'C\,cr, 50 percent o r the principal s and 23.1 pe rcent 
of the teachers indicated that the principal , performance related to this task was average . On the 
other hand. 8.3 percent of the principal s and 55.L, prt'ccnt or Ihc teachers conllrmeLi that the 
principals' efrort to make pcri odic asscssment of aca.i em ic program 01' the ycar "'as 1,)\\'. The 
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outcome of thi s data noted that the principal s' practice rcla 'ed to thi s tech nical sk ill was deli cient 

as perce ived bv tcachers. 

Moreover, the document analysis of 1i' C)s t sampl ed schools also rcveled that thi s aspect gets 

attention only at the end of the year. To secure a cOI:lprehensive teaching learning process, 

assessment of the school academic program of the year must be kept actuated from time to time 

and improvements be ma~e. This will help to keep the teaching learning process more li vely and 

effec ti ve . 

In th is regard the principals' in ability to carry out thi s technical task which is the base line lor the 

overall operation of the school might be due to the principal s ac t in technical/instructi onal 

leadership on their general learning experience wi thout profess ional experience and training in 

principalship. 

The importance of separate training to deserve effi cienc:-, in curriculum management highli gh ted 

by Ubben and Hughes (1997: 121). Accord ingly, in order to have the conceptual knowledge in 

managing curriculum such as to d:~gnose educational prob lems. to evaluate educational problem 

and to work with and lead teachers, pri ,'cipals need to be professionals. 

In items 2 of Tab le 13 the respondents \\ .~ re requested to point out their views regarding the 

principals' ability to involve parents in SC h001 academ ic affairs. Accordingly, 16.7 perccnt or the 

principals and 9.2 percent of thc teachers conlinncd Ihat principals' effort to involvc parents in 

the school academic affa irs was high while, 52.3 percent of principals and 20 percen t of teachers 

indicated the effort rel ated to thi s task was average . On the cont rary, 16.7 perccnt or the 

principals and the great majority 63.8 percent of the teache,s con firmed that the principals' 

effect iveness related to thi s technical ski ll was low. This impli es the principal s' per\()]'Jnanee in 

invo lvi ng parents for ,Ile improvement of instruction was low. 

Moreover, the document anelysis of most sampled schools also revea led that principals in vite 

paren ts at the end of the year to rep:) rt the academic prog:ess of their children. In light ol·lhis. it 

was found that PTA members' yarticipation were also limited to lill in the pcrl(lI'Inancc 

eva luation of teachers. From the docl'mcnt of PTA's minu tes , there were no any agenda items 

discussed regarding student academic pl ogress. what remains to be done and what problems werc 

faced and the measures to be taken. 
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To this end. the prin,';pals' relati onship with parcnt s anel their ab ilities to arrange cond ucivc 

discussion meeting for "~~chcrs and parems lOgether was low. This might reveal the !)ossession or 

less sk ill by the principals in managing the school curri culum. 

With respect to item J of the same table , 25 percent of the principal s anel 7.7 percent of the 

teachers responded the principals' l'ompetency to provide a profess ional counse ling and 

instruction to the staff in ord er that the teaching - learning process run effectively was hi gh. 

Nevertheless , 58.3 percent of the principCl'.s and 20.8 percent or the teachcrs replied that the 

principals had ave rage performance related to thi s managerial practice. On the contrar),. 8.3 

percent of the principals and 62.3 percent of the teac hers confirmed that the principal s' 

effect iveness to provide professional counseling ane: instruction to thc staff in ordcr that the 

teachi ng - learning process run effectivel y was low. Thi s r~vea led that the pr incipals' manager ial 

effectiveness as instructional leader to provide profcssional counseling and instruct ion to the starf 

was low. 

In light of the above ana lysis Dimmock, (2000: 251) asserted that skill in pri ncipalsh ip is 

addressed to the practical teJching and learn ing situation and a llows principals to intervcne' with 

helpful skill to upgrade the stanclard or instruct ion provided in schoo ls. Despi te this. as the 

findings revealed it can be inrerre,j that due to lac k of training in instructi onal skill s. principal s 

could not promote school lea rning ciin-nrc. 

A brief look at the data in Table 13 item 4 depicts that 25 percent of thc principals and 6.9 

perceilt of the teache rs repl ied that the principal s eft a rt to encourage teachers to comment on the 

content and the organi zati ons oj' the teaching materials was high: While , 50 pcrcent 01' thc 

principals and 20 .8 perccnt of the teachers thi s was a'/erage . On thc other hand , 16.7 pe rcen t of 

the principals and 65.4 pcrcent of the teachers confirmed that the principal s' efTort to encol.lrage 

teachers to com ment the content and the organ ization orthe teaciling materia ls was lo\\'. 

Thi s might reveal that the pr incipals' positive innuence to commcnt on the content and the 

organization of the teac hing material s seemed to be low. Morcovcr , the number 01' pe ri ods 

wasted, teachns ' and students' di sciplinary problems reported at lhe schoo l curriculum 

committee meetings al so indica te that pr incipal s have problems in th is technical skill practice in 

managing the school curriculum. 
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I:mphasizing the vit al imponance of thi s technical skill practice. Pajak (1989: 89) underlined that 
supporting teachers with resources and cnco uragclllent is seen as csncciall~ !I11Dortanl h\ 
successful instructiom.: Icaders of schools. Principals' sllppon for teachers to comment the 
conten t and the organi zation of teach ing material s throughout the teaching learn ing process is 
therefore essential to success in principalship . Above lili the involvemcnt of teachers in thi s 
process could bring posit ive result s for they are the ones who are concerned with the 
implementation of curriculum. 

However, as far as managing instruction is believed to be the maj or goa l of sc hool ing the 
principals' performance in carrying out thi s task wou ld seem to put their efi cctivencss in 
questions. The deficiency in thi s technical skill practic? wou ld seem to call for urge nt remedies. 

Table 14: Assessment of Principals' Superviwry Skill 
.------------------N" Items Respo ndent s Dc 'fCC of the Assessment 

VcrI' Hj l~ h Medium Low Vcr \' Tl'~ 
high h",: ~_ I Carries out classroom observation by Principals N~ I 9 2 - 12 him/her se lf or throll ~h vice academic % 8.3 75 16 .7 - 100 ---principals Teac hers N" 26 68 27 9 130 

% 20.0 52.3 20.8 6 .9 - 100 2 Conducts pre observat ion conference Principals N~ I 2 6 3 

~" in order to make a mutual agree ment % 8.3 16 .7 50.0 _ 25.0 - 100 -- ----on the place and Lime of the Teachers N~ 7 It t9 69 24 1 3~_ observation wi th teachers % 5.4 8 .5 14 .6 53.0 J.Il.:.'i _ ~_ 3 Makes confcrences (meetings) Wit :l Pr incipal s N~ I 2 5 4 I 12 
-tcachers to avoid di screpallcies 

f-: _ I 
% 8.3 16.7 41.7 33.3 100 observed during classroom i .o:··I t. leI'S N~ 8 13 27 74 8 130 obscrvation 1% 6.:2 10 .0 20.8 56.8 6.:2 100 4 Works with dcpat1menl heads to Princiral s N~ 1 2 5 4 - 12 enhance the acadcmic progress of the 

~ile rs 
% 8.3 16.7 4 1.7 33.3 - 100 I school NO- -I 10 12 32 69 7 130 r 

_t77 9.2 24.6 53.1 2:~_L.!.2.Q. __ i I 0/0 

Table 14 was constructed to examine the extcnl to which pri'1cipals adopt profess ional lechnique 
ski ll in supervi sion thai addresses the practi ca l teaching :lIld lea rning situation . Accordingly in 
item, 75 percent of the principal and 52 .3 percent of the tcachers repli ed that the principal s' clYon 
to ca rry out classroom obscrvalion by him/herself or through depulies principals ,,'as high. II'hik 
\6 .7 percent of !he principals and 10.8 percent of the teachers sa id thi s i! \\'as !\\'('ragc. Thi s 
reveals that abo ve hal f or the leachers confi rmed Ihat principals' errort to ca rry out thi s 
managerial practi ce was hig:!. 
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Furthermore. from the document analys is it was fo und ou t that most pri nc ipal s make elTort to 

conduct classroom obscrvation t\\'ice in a year to rultil l th ·~ larmalit\· nl' ner!ilrlll:lIlce e\ al uation 

In light or thi s. Pajak ( 1989: 210) reported the most CO m1U on use 01' classrool11 observa tion by 

profess ionally skilled princ ipals is to help teachers, il11prove by identifyi ng spec ilic needs, to 

sati sfy teachers professional and personal demands. However, as thc finding revealcd pri nc ipals 

we re not found to l11ake the ir visits to be deve lopl11ent oriented rather they give 1110 re el11phas is to 

the rating of perforl11anee of teachers than to ass isting them to improvc in cOl11 pctenecs. This 

l11i ght be attributed to the fac t that rn ost principals did not take training in supervision. 

Pre- observation confe rence as one of t;·,c supervision ski lls of principal s was exal11ined in item 2 

of Table 14 In thi s regard, respondents w\~ re requested to point out the ir vicws rcgardi ng the 

principals' practi ce to conduct pre-observ,.'.ion co nference in order to make a mu tu al agreement 

on the place and time of the observation with te~c hers . Accordingly, 16.7 perccnt of the 

principals and 8.5 percent of the teachers replied that it was high. But, 50 percent or the 

principals and 14.6 percent of the teachers responded that it IVas average. On the othcr hand. 71.5 

percent of the teachers and 25 percent of the principals confinnerl that the pri ncipa ls' per rormanee 

to conduct pre observati on conference was low and below that. This shows that a hi gh proportion 

of teachers confirme(i that principals were ineffi cient in the utili zat ion of the mentioned 

supervisory skill. Re la,ed to classroom observation process, Dunkie (1987: 75) asserts that 

principals lIsuall y viewed as skill fu l by teachers if obse:vat ion are well planned on purpose and 

scheduled in ad vance with t eac h~rs who are to be obs~rved in the process. Th us. it is the 

principals' profess ional task to sensitize and motivate teachers to se lcct appropriate place and 

time convenient fo r them and therei,v giving a first test of part ic ipation in supe n ·ision . 

Nonetheless the ilnd ing above indicated tlwt most princi pals do not seem to be skillfu l to practice 

pre observation conference as one or cla';sroom sdpervisory proced urc for better and hea lth " 

classroom supervision. Pr inc ipals' poor per forl11ance in conducting pre obser\'ation conlC rcnce 

could be because for they l11 ay have not viewed inforn'a l intc. "ac tion in designing pre obser\'at ion 

class room observation as valuable ractor to enhancing th ' 1110ra le of leacl,ers. It could also be 

att ri buted to lack of prolCssional orientation on the instructional leadershi p skil ls wh ich arc the 

base line far the over all operations or school activi ti es . 
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With regard to item 3 in the same table 16.7 perc,,,11 of the principals and I 0.0 percent of the 

teachers responded thm principal s' pcrformance in mJ king contCrcnee \\ ith teachers to a\'oid 

disc repancies obscrved dliring classroom observatiQ;l was high. Whcrc as. 41.7 percent of 

pri ncipa ls and 20.8 percent of the teachers ascertained that :JI'incipals' perlorlllance rclated to this 

supervisory sk ill was ave rage. On the other hand. 33.3 percent c,f thc principals and thc majorit y 

56.9 percent of teachers confirmed that the principals managerial practice related to this issue was 

low. 

Class visi tati on followed by conferences with teachers are highl y recommended by authorities in 

the fi eld for they are more likely to do away with di sc repancies observed in the process of 

teac hing. Principal s to be effect ive ;n instructional leadership, should ha\'e a thorough knowledge 

and practical experience of supervi,ir,n as it s related to the improvement of classroom 

instructional and professional sk ills of teael-ers. 

As teachers in secondary schools are specialists III their subject area, the so lution to most 

difficulties rest with the teachers themselves. In this r'~gard, skilful "principals held conferences 

as clearing house lor ideas which are eventually im:'icmenied by classroom teachers (Dunkie, 

1987: 75). Nevertheless these accoun ts seem to bc Icss prac ticed by principals as it was 

conlirmed by the II ndi ng. This might be attributed to the prip~ipal s' lack J f awareness of the 

potential improvement of instruction, which could be obtained from supervisory conferences. 

In item 4 of the S3m,_· table, 16.7 percent of the principal s and 9.2 percent of the teachers 

respohded that thc principal s effectiveness to work with dcpartment heads to enhancc the 

academic progrcss orthe school was high, whi le 41.7 percent of the principals 24 .6 percent of the 

teachers put it as medium. The responses of the maj ori ty 3.1 percent of the teachers and 33.3 

percent of the principals indicated that .it was low. Based on the responscs 01' the tcachers. as they 

are closer to principals, the principals' pcrforn:ance to work with dcpartment heads to enhance the 

instructional programme of the school \Va~: iow. In li ght 01' thi s, Manolakes (1975: 50) asscrts that 

principa ls. as skilled technical advisors and helpcrs 1'01' teachcrs and departmcnt heads. should 

serve as sources of specific ideas, plan with teachers' new activities or instructional units and 

o lTer I'eedback to teachers f'or the aC3demic progress of thc school. Yet the rcsult of the above 

findi ng may ind icate that the principals lack prolessional kno\\,-ho\\' to enhallee thc academic 

progress of the schoo l. 

67 



CHAPTER FOUR 

SUMMARY, CONCLUSION AND RECOMMENDATION 

4.1 Summary 

The main purpose of this study was to explore the current status of manage rial skill eff'cc ti ve ness 

of North Gondar Zone secondary school principals, to point out the prcva il ing problems. and to 

suggest the poss ible so lutions. 

In order to achieve thi, purpose, the study attempted to answer the fo llowing basic questi ons. 

I. What leve l of zOlleeptual skills do secondary school principals possess in plal1l1ing, 

organi zing and dec ision making to manage their , chools ef!'ectively? 

2. To what ex tent do secondary school principals p0ssess the necessary human skill s to 

effectivel y accompli sh tasks ~s communicating. moti va ting. dclegat ing authority and 

reso lving confl icts? 

3. To what extent do secondary schooi principals have technica l skills in: Schedu le ma~i ng , 

managi ng curriculum and conduct ing supervisory ac ti vities? 

In an errort to asses the current manageria l skill ef!'ccti ve ness of the principals' . the descriptive 

survey method was employed. The study was carricd out in 12 govern ment secondar\' schoo ls, 

se lected out 0: 25 such schools of the zone by using the simple random sa mpling technique. 

The responden ts of the study were teachers and principals. 1\ 11 principals were incorpormed in the 

sample by using the ;\ 'ia ilability sampling technique. The size of teachers' rep resentativeness in 

the study was se t by usil~ g a technique of quota sampling tec hnique. In suc h a way 31 % or the 

teache rs in each schoo l we re included in the study which makes up a total o r 138 teachers. The 

quota sampling technique was USed to pick Up a fixed number or responde nts in each schoo l. 

- . The info rmation fo r the study was ')btained through qucstio!lnaires. doc ument anal ys is and 

interview. The latter two met hods lVer'c used as supplements to the questionna ire to make thc 

studv more re li ab le and comprehensive. / , total 01' 150 quest ionnaires we re dist ribu ted to the 

respondent s. Among these. 142 completed questionnaires (94.2 percent ) wcre co llected. In 

analyz ing the findings onhe st udy. pe rcentage and i'rel ;ucnc" "ere used. 
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The following are the major findill l!S "I' the stud y 

I. With respect 10 the pnnetpal s ski ll I II planntng the majonty 01 the tcachers aseenamCll 

that the principals performance: to asscs the ex isting situati on and schoo l internal 

directives , to plan according to the school rcsource , to design with the school commi ttcc 

and the staff was unsati sfactory. Likewise, school plans were observed to bc mcre 

repetition of pas!. years' experience and re SO L'rces were allocated as a whole withou t 

showing the allocated resource for each scho;:.1 ac ti,·ities. Moreover. the responsibility 

given to the sc hoo l committee to approve the school plan was not made practical. 

However, around 50 percent of principals responded that their pe rfo!'manee in planning 

school ac tiviti es was average. 

2. Principals' eff~l1iveness inorganizing staff deve lopment activities was rated low by 50 

percent of the pr;ncipals 60 percent of the teachers . Principal 's effort to organ i/.e 

workshops, provide information on current educa:ional issues, urge teachers to cond uct 

research activities in order to promote teachers profess ional development was not to the 

level. of expectation of schOOl stall need for improving professional development of 

teachers . 

3. Concerning principals' periormanc': in school plant management, 43.1 percent. of the 

teachers responded that the principals' effort t,l ensurc whcther the supplies of material s 

and facilities requi red to COmmence the teaehins iear:'ing process are in place adequatel v 

and orderly before the schools open was average. The Woreda Education Ortiee hC3ds -reported that the principal 's inefli cient management to maintain effective Illalcrial 

delivery system also hampered the use of available scarce teaching materials anc! I'acilities 

by the staff. Ilowcver, 55 percent of the principals perceived their performance on Ihis 

practice to be hish. Likewise, 53.8 percent of the teachers ascertained that the en<)rt of the 

principals to coordinate the sc hool community in school maintenance and in orgalli/.ing 

recreational facil iti es was b w. On thc other hand. the majorit), of the principals responded 

that thei r performance on tnese two practices or school plant managemcnt was C\'·cragc. 

Therefore, the principals perfo .. :nance on school plant management ill order to intcgrate 

school act ivit ies for the overall goal aellic vemcnt or the school was unsali slaclOrv. 
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4. Wit h regard to tbe principa ls' manage ria l prac ti ce in schoo l bud gct prepa ration 50 pe rccn t 

of thc principals claimed that their manageria l Ilractice in assess in g th e school linanee 

capacity beJ(Jre allocating ~udget to th e schoo l aCliy ities \Vas high. But. 60.S percent of 

th e teachers reported it was lo w. It was also observed tha t most sc hoo ls a lloca ted bud get 

fo r the activities as a who le wit l1uut providing pri ori ty to the key act ivit ies of the sc hoo l. 

In addit io n, a lmost similar d ifferer;ces have been reported by th e respondents on the 

practice of the princ ipals to encourage teach(: rs to partake in the formulati on o f the schoo l 

budget, i.e. 50 pe~cent of the pri ncipal s reporte.) th at the ir e rro rt to encourage teachers to 

partake in the fo rmul at ion o r school budget was high. However. the majorit\· (55.4 

percent) o f teachers ind icated it was low. An exam inatio n o f doc ument also showed that 

in most schoo ls budge t prepara tio n was not a jo int aciv ity and res ponsibilit y o f bo th 

teachers and principal s. 

5. In re lation to principals' deci sio n making skill , the majo ri ty (aro und 53 perccn t ) o f the 

teachers ascertai nt'd that the pri nc ipals' effort to encourage teac hers to part icipate in 

decisio n making process, take measu res against s,'hool pe rsonnel showing mi sbeha vio ur 

by gatheri ng adequate ev ;clences, dec ide on programmed and no n programmed schoo l 

prob lems were low. Sim il arl y, lhe Wo reda Educati on Office hcads report ed thc principa ls' 

ineffi c iency to dec ide on schoo l pro blcms accord ing to the schoo l rules and regulations. 

On the other hand, the principa ls ,'dted the ir perfo rmance in dec iding on uniquc school 

problems by usi ng the school d isc ipli ne com m itt ee and penali zing schoo l pcrsonnci 

showing misbeha\' ior by gathering adeq ua te in h rmati on to be hi gh . Mo rcovl'1'. thci r effort 

to encourage teachers to parti ci pate in di scuss;uil makin g proccss and dccidc on repctiti ve 

prob lems in acco rdance to school rules and regu lations at the appropri alc timc was 

perce ived to be ave rage. 

6. Concern ing the princ ipal's communication skill , 50 percent o r the pr incipals and teachers 

res ponded th at ::1e principal s pe rlo rm ance to communicate th e whole ac tiviti es to tcachc rs 

a t sta ff meeti ng and important school iss ues to s tudents rcgular lv \l as average. I.ikc\l·ise. 

60 .S percent of thc tcache , s asce rt ai ned that th e princ ipa ls' pc rfo rm ancc in practicing open 

doo r pol icy com municatio l' system in orde r to g ive frecdom of access and to ge t vic\ \S 

fro m the stafl', and commLll1 i c~;l. ; llg impo rt an t school iss ucs to parcnt s pL'riodicalh' was 
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10\\'. On the other hand . a round 50 perccnt 0 1' the principals perceived their perro rmance 

rel ated to the latter two communication sk ill itcms to be ,,,·crage. In some schoo ls the 

progress or stu·~ents and other activities we re reported to parents at the cnd or the 

acadcmic ycar. Mor~over, most principa ls reported thc genera l schoo l activities and 

prog ress to the staff at the ..,nd of each semester. . 

7. Rega rdin g the principal s' motivation skil l, nea rl y 56 percent of th e tcachers asccrtained 

that the principals' effectiveness in motivating the staff by involving teachers on malters 

that afrect their work life , giv ing credit, pra ise or rccognition to those jobs well done and 

encouraging them was low. On the other h,nd , 44.7 pcrcent of the principals indicatcd 

that their perform~nce in app lying the mentior, td staff motivation tcchniques in order to 

deve lop teachers' interest and positive feeli' ,g towards school goal altainmcnt was 

average . 

8. Regarding the principals' ski ll in authority delegation, :he majority of the teachers and 

principals indicated that the principal's performance to assign tasks in a well spelled out 

form and to che~k and ensure whether the responsibilities delegatcd to indi vidual or group 

have been exercistd Vle ll o r abused was average . Likewise , the majorit y or teachcrs and 

pri ncipal s ascertained that the principals' perl\lI'lllance to assist subordinates aller 

delegating authority and encourage individuals to make decis ion within their scope of 

delcgated au tho rit y was low. 

9: With regard to conflict reso lution mechani sms practice , the majo rit y of the two gro up 

respondents indicated that the usag~ of avoiding and accoillmodating techniques by most 

principals III order to control and handle cOl;\1 icts in managing the school system was 

high. 

10. Regarding the principal s' sk ill in scheduling, nearl y 60 perccnt or the principals and 66 

percent or the teachers ascerta ined that the principal , cffort to eIOcouragc tcachc rs to 

participate in schedule making and to assign th e tcaching s tall load on the basis "I' th e ir 

specialization :ind experience was iligh . On th e, OtilCI ;Ialld. 61 perccnt or ieilchers 

re spondcd the pr;ncipals' pract ice to assign non-teaching duties to the tcachcrs that 

impro"e the tcaching lea rnin g conditions as fairl y as possible on thc basi s or tc"ciling 

load . intcrest and attitude , and prepa re ann ua l calcndar that shows thc major sc hool 
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activities o r the \'ear was low, Likewise. no ~ : llool \\'as rou nd to prcpalT handbt1tlks for 

t ~:lchcrs, On the Olher hand. 4-1, I pcrcent of the nrir,cIDal s, ralcd thcir I1c rformance o n the 

latter two manage ri al practice to be average. 

I I, Concern ing the principals' effectiveness in manag ing school cu rricu lu m , nearl y 50 

percent of the p"incipals repo rted that the ir pe rformancc to makc pe ri odic assessmen t of 

academic program of the year throu gh e ither th e cu rriculum comm ittce or thc s ta ff 

meet ing, in volve parents in schoo l academ ic affairs, prov ide a cont inuous profcssional 

counsel ing and instructi on to dep uty princ ipa ls. and others in ordc r that the teac hing 

learn ing process ru n effec ti ve l ~' and enco urage tcachcrs to comment on the content and 

the organizati on of the teaching mate ri als was average. On the other hand, almost 61 

percent o f the teachers ascerta ined the principals' pcrrormance on these technica l sk ill 

practices was low. Usuall y the assessment of academic program of the schoo l got 

attention e ither by the staff o r the curriculum committee at the end of the year. Likewisc, 

PTA's members part ic ipatio n were lim ited to ii lli 'lg in the pe rfo rmancc evaluation of 

teache rs twice a year. 

12. Regarding the supervisory effec ti veness of principals. the majority of teachers 

ascert ained tilt: pri ncipa ls practice to conduct supervisory l'onll:rcnccs in order to make a 

mutual agreem';nt on the p lace and time of the observation with teachers. to avoid 

discrepanc ies observed duri ng classroom observ;nion and to work with department heads 

to enhance the academ ic progress of the school was low. On the othcr hand , principals 

rated thei r performance on th is technical skil l practice to be average. Classroom \'isits 

we re done to fu lfi ll performance evaluatio n of the tcac he rs twice in a yea r. 

4.2 Conclus ion 

Based on the major findi l!gs, presented above. the folk wing conclusions were dra\\·n. 

I . Success in any educational institutio ns sign;, 'lcan tl \, depends on clTccti\e and ei'lic ient 

management Likewise , the accomplishment o r cduca tional program111es that tak e place at 

school level are more li kely to be success l'ul to the "x tent the p;'incipals posscss the 

necessary profess ional tra ining and rele vant experience. Ilo\\'cver. the linciings re vea led 

that 1110St of he pri ncipa ls were not trained in the area o f 111anag111g educational 
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institutions. Thev were assigned in the pest without having an exposure to the necessary 

managerial sk ill s throuQh tminim! :)1" adecI , .• alc e" ncrience. Since the I' rinc inals' 
~ - - . . 

manageri al ski ll s effectiveness is the basc line ','u r the overal l performance of their task, it 

can be concluded that. inadequate management skiLs and experience or principals is the 

one that adverse ly affects their effectiveness in carrying (lett the pr inciaplship runetions. 

2. It was found out that most principals' effectiveness to design the overall school plan by 

assess ing differ'ent inlluent ial fo rces and to prepare it according to the school resources 

was not satisfactory. Yiost school plans were mere repetitions of past year experience. 

Moreover, resources wcre allocated as a whole wi thout providing priority to the key 

acti vi ties of the school. The. study also disclosed that most principa l's errort to in vo lve 

teachers and PTA members in planning, decision making and approv ing school budgets 

was low. This revealed that most prinripals were not effective to fac ilitate situations for 

the PTA members to carry out the.if roles and responsibilities established by law. Most 

principals ineffectiveness in preparing development oriented plan by analyz ing di fferent 

elements that inllLlence the schoo l plans implementation and in integrating all functions 

that have pos itive effect to achieve the major oDjectives of the schools could be attributed 

to lack or adequate task relevant experience and pro:ess ionaltraining in large. 

3. Evcry work in an organization and its effec ti veness is solely determined bv the 

communicatio,] network absorbed in it. The finding in thi s thesis di sclosed thc principals' 

skill to maintaii. elkctive in tcrnal communication network by arranging regular starf 

Illeeting and comllluni cating important schoo l i:;sues for thc students, who " 'ill gain or 

lose most from the nature 01' education provided lVa~ not sat isfactory. 

Moreover, their ski ll to nurture and develop exte rnal relation by communicating important 

school issues to parents and other stakeholders in order to improve instruction , generate 

add itional income for education all(: establish be tter educat ional management werc 10"'. 

It was fou nd in most school s that thc progress or students and other school ae til itics " 'CIT 

reported to the P'FA rcpresentatives and to the whole parents at the end 01' the )"C;lr. This 

rell ects that principals are not going by the bo-: k which expects them to do il at least three 

times in a year: at the beginning, mid and end of the year 10 cii sc uss the strength, 

weakncss and problem of the school with PT/\ mcmkrs. I'T i\ members' participati on 
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was limited to lill in thc semeSte r !)c ,'fo rmunce e\'"lllat ion of' teachc rs, Thc principals' 

i ncftcc t i \·t:nes~ 11.' l11:li mum bibtera! \.: ommuni c;:uion natter!"! \\ iIh tL.::'lch'.: rs ~l11 J tiL:' t:.t rgcl 

group of' the te"ching learning process co uld be duc to thei r inadequatc kno\\ 'lcdge and 

sk ill of'coI11mun ieati on whic h is a very impOrlant aspcct of'humun skill. 

4, It "'as lound outthntmost principals we re inctTecti '.e to accomplish supnvisory I'unction 

at each class room superviso ry procedures, Their visits w':re not fo uncito be development 

ori ented, The\' conduct c lassroom superv ision to evaluate the semcstcr pc ri 'onnance of 

tcachers ra ther ~han on ass isting them to improve their prolessional eompctencc, Since 

",,'ery discipline h:ls a I)Ceuliar way o f' approach of it s Own, kno\\ 'ledge and skills in a 

parlieul,rr activity the inability o f the principal,; to exercise ClaSSI\lOm supervision l'or 

succcssf'ul operation or th" school instruction could be attributed to their inadcquate 

technical knowledge and sk ill of super\' isory aspects , 

4.3 Recommendation s 

On the bases of the alo rcmentioncd nnd in~s and conc lus ions the folloll 'ing recommendations arc 

fOlwardcd: 

I . S('C L1ndar: '"lLhu(i! pril1cipLdship is a cOl11 ple ~~ ll1anat:.eri al jub incorporating a r~1I1!;L Dr 
t~s ks and rC' I)C1nslbil ities, To cope with the ClTrent and ne\\1\ ,'mcrglng eompk" 

m'l nclgell1e nt tCl sks and situa tions. principal s ha\'C te bc IIdl " \"U'C or scientilic 

app ro(.\ch~ ::; or tilt: leaching k'arning process, e\'aluali ng results and interpreting them to 

students and 0:he r stakeholders, To possess th is skill s it is imperati ve that principals 

acqui re t:.l:.; k rclc\ant man:.Igcrial train in g and e.\pcriencc . In this ('ndc~\\·or . ~ I S 1ll~Il1<lg~'rial 

skills and knowledge of school p rin eip~ l s is a key ckmcnt f'or successf'ul impkmentation 

of' educational objccti\'es (,I' thc policY' at schoo l Ie\'el. thc most important and \\orth\' 

recommendation is thus, that the Alllhara Regional Education Burcau, \\ ith l(lne and 

Dist rict Education Orticcs need to rC\ 'ise the criteria uscd I()J' selecting and appointing 

sccondar\' school principals and sc(:ous co nsicleration should be gi\ CII l'or licl,1 t )!' stud\, 

quali lication Ie\ cl and cxperience, 

1 To impro\'c the current seconJar: s(h001 priI H.:ipal :: 111~!Ilagcrial skills (!'Il'el i, ~nc -; s the 

Rc:;ional i:duccllion Burcau and thc 7.one Eclucatio;l i)epc!r1l1lcnt should prlll idc in scn icc 
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training in educational ma!' 1gemenl. II' it is difli cllit to n iTer intensive trai ning lo r a ll 

sccondan' school principals wi hin a short ocri od o!' timc. it is nossiblc to o lTer at least 

short term introductory manageri dl courses through seminars and workshops. 

J. Exchange of management experience among principal s may al so improve the managerial 

skill s of as some .school principals may have beller managerial ski ll s compared to other 

schoo ls , Hence the Zonal Education Departnoe nt sliCluld arrange programmes for the 

schoo l principals to visit the relati ve ly better run S( :10015 and have di scussion la rums in 

the schoo ls on how school principals can improve their Iw mage ri al skiil s. 

:Y It was di scovered that the principals were unable to crea te the situation fo r adequate and 

genuine particivation of the teachers and PTA membe rs to carry out their responsibi li ties 

in planning, deciSIOn making, approv ing school budgets and assessing the progress of 

school acti vities which is vested to them by the Region Education Bureau rule. Since 

meaningful participation o!' teachers and PTA members help to facilitate the success ful 

real izat ion of school obj ectiVt's and improve the management capaci ty of secondary 

school principals. It seems commendable that the Wereda Education Oniees and Zone 

Educat ion Department as the immediate responsible body to control the educati on system 

or secondary sc hoo ls should make maximu, '" and peri odic assessment or t li ~ pri ncipals' 

performance in (!nhancing PTA members nlcan ingful and genuine participation in 

secondary sc hool management. The school principals, to increasc paren ts and their 

rcpresentative participation in school alfairs , oUc~h t to makc clear the objectives or 

secondary schools and the role and responsibi li ties (.1' PTA mcmbers to realize the 

educational objecti ves . 

5. The study rev(;aled that most principal s were inelTec tive to accompl ish supcrvisory 

filllctions. Classroonl observations were held j·.Ist to lill in the semester pe rl'ormance 

evaluation form or for report consumption rather ,han to cnhance the acaciemic progrcss 

of the school. The pre va l eil~e of this supervisory skill def iciency in managing instruc tion 

[!reatlv affects the mal or ob",ctives or schools. Therelore. it is recommended that 

educational leaders at al l level s 'Jive greater ell1l)hasis to st rcn"thcni n" schoo l level 
~ .... b b 

supervisio n which is mandated by \/1e ARES to be introduced it in all secondary schoo ls 

or the region. Th is could be attained by pr." , ' cling aciequa te training in various ,1ITaS of 
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supe rvision, workillg c lose ly w ith principals, derartment head s und sen ior teachers who 

arc supposed 10 conduc t supervision ror schcul-based instruClional iml1 rmemCn L 

Exerc ising school leve l sup':rvis ion as a co rporate respo nsibilit y is al so recommended 10 

increase the frequency of c lassl (10m supe rvision in secondary school s and to red irect the 

principals' emphasis from mere pe rf'Jrmance evaluation to diagnosing or improving 

instructi on o f schoo ls , 

6 , The study rcveal~d that people who have ric.i experience in ed ucat io nal plannin g and 

management are assigned to teaching, In thi s r~gard , ;\s a sho rt te rm solut ion to bui ld ing 

th e profess ional capac ity o f the newly appoin ',·:d pri ncipa ls. the I .one Education 

Department or the Regional Education Bureau can assign them in the 7.one Education 

Department in order to introduce them to preparing short-term training cou rses on sc hoo l 

management and providing them w ith superv isory supporL 

.J 7. For further deve lnpment of secondary schoo ls perfo rmance and to take immediate 

measures on identifi ed problems, it would be recommended to conduct an impac t 
-, 

evaluation survey with the dctive participation oj' the s tudents. teachers, parent s and either 

stakeho lders through the guidcnce of th e REB and with the social sector of the ANRS 

co uncil on the ex isting criteria u~ ed for appo inting secondary sc hoo l princ ipal s. 

J S. Fina ll y, the writ er recommends a lr. ore deta'ied and comprehensive in vesti gat ion ill th is 

area so as to further strengthen the findin gs (,f :h is study . 
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APPENDIX-A 

Addis Ababa University 

School of Graduate Studies 

Department of Educational Planning and Management 

Questionnaire to be filled by sc/lool. Administrators a~d Teachers a/Secondary 

School 

This questionnaire is designed to assc:;s principal's managerial effectiveness of North 

Gondar Zone Secondary Schools. 

The information gathe~ed through this questiol1lldi~'e wi]; be used for research purpose 

only. Your honest response determined the success of the study. Thlls you are kindly 

requested to r:omp]ete the questionnaire carefully and hor,cstl y. Your responses will be 

kept confidential. 

Please read all the il.3ll \lcti ons and each item in the questionnaire careflilly before you 

give your response. If you want l'; change any of YOu' response, make sure that you have 

cancelled the unwanted ones . 

Note: Pleao:c, do not write your na lT'~ in any part of the ques,ionnaire 

Thank YOli in adNII1 r::e lor your time and concern 

Part Olle 

instruction: 

Please makc a check make (x) 111 the box pro' :dcd ~ r write brief answers wherever 

necessary. 

1.1 Na me of your school: 

1.2 Sex: 

1.3 Age: 

1. Male 0 b. Female 0 
'. 25 years and below 0 
b. 21'-:'5 years 0 

1.4 Marital status: a. Married 0 
c. Divorcer.; D 

c. 36-45 years 0 
d. 46-55 years 0 
b. Unmarri ed 0 
d. Widowed 0 



( 

1.5 your highest educational level of atta inment: 

a. TTl 0 b.12+2 0 c.10+3 D 
d. 12+30 e. B.AIB.S.C 0 f. M.AlM. S.C 0 
g. Others/ please specifY _____________ _ _ 

1.6 Write your major a:ea of study at your highest educational level of attainment: __ 

1.7 Teaching experience in yean;: 

a.0-5 o b.6-10[:; c. 11-150 d. 16-200 

e.2 1-25 0 f. More thar 25 years 0 

1.8 I-lave your ever served in administration po,,: tt ' ,:l before your present posit ion? 

a. Yes 0 b.NoO 

1.91f your answer to item 1.8 is "Yes", please pii t a (" ~leck man: (x) in the box, 

representing your experience and years of services (l.llease, check as many as you 

think appropriaj ,~) 

a.Ass i stantprinr.lp ~ 1 a.O-S 0 b6-100 c. II-ISO d.16-200 

e. 2 I -250 f. More thor. 25 years 0 

b.Unitleader a.(I·<; 0 b.6-100 c. 11-150 d.16-20 0 

e. 2 i ·25 0 f. More than 2S years 0 

c. Department head a. O-S ;"] b. 6-1 00 c. I I - I SOd. 16-200 

e. 2 I -25 0 f. More than 25 years 0 

d. other (Please specify) a. 0-5 C b. 6-10 D c. I 1- I SOd. 16-200 

e. 2 1-25 0 f. Mor·: : ;.:1:1 25 years 0 
1.10 Your present position and years of serviccs i'1 U;;s school (Please check as many as 

you think appropriate): 

n. Principal 

b. Assistant principal 

C. Unit leader 

a. 0-3 years 0 

c. 7-9 ycars 0 

a. 0-3 years 0 

c. 7-9 years 0 

a. 0-3 years 0 

2 

b. !I -G years C 
d. ,0 yeRrs an r; above 0 

b. 4··6 ycar~ D 
d. 10 years and above 0 

b. 4-6 ycars 



d. Department h':'ld 

e. Teacher 

f. Others, (P lease specify) 

c. 7-9 yea rs D 
a. 0-3 years D 
c. 7-9 years D 
a. 0-3 years D 
c. 7-9 years D 
a 0-3 years D 
c. ~ -9 years D 

d. 10 years and above D 
b. 4-6 years D 
d. 10 years and above D 
b. 4-6 years D 
d. 10 years and above D 
b. 4-6 years D 
d. 10 years and above D 

PntTwo 

J ns!r'uc tion II 

Please indicate the extent to wh ich the following rm' ~ ~'lgeria l a 8tivili ~-~ s are practiced by 

your school principal in managing the school programme In answerir,g each item put a 

check mark (;..) in column which nearly reflects the princip,!l actual pract ice by using the 

following five scale; very high (5) , High (4), medium(3), Low (2), very 10w( I). 

No 

I 

2 

-----
3 

4 

5 

---
Managcri td Prac tices 

Designs the over all school pic _:1 bv assess ing 

01 i! ~ , ·.Tna l the existing situation and scho 

Ve ry 
high 

5 

High Medium 
4 3 

Low 
2 

Vel'Y 
Low 

1 

a the sci.;;;:;-J-t- - -t---- I------I,----+------1 

.. 
directives 

Allocate resources according t 

activities priority order 
. --~·I--- -.-- --

-!-T--School activities planned are 0 

Designs the overall school pIal 
-' .-. , 

collaboration with s~ho01 com 

ften feasible 

1 In 

minee and the -,_1 __ .. - __ 
ers' professional J 
e tra_inin

g 
---'---- J 1~_ 

stafr 

organizes and fa l :litaks teach 

development throll ~ :' in sil-v ic 

I (workshops, s~minars ~ t(: ) 
.-

-' 



-- -. ----.-
Low I Vc~:y No Managerial Practices VI,ry I H igh Medium 

I"<i;"h 'l 3 2 Low 
5 - I 1 

6 Assists teachers professional improvement by 

giv ing in fr>rma tion on current educational 

issues and strategies v 
--

7 Acquaints teacher" wi th their duties in order 

to di scharge their profes,!onal tasks as desired 

8 Pays attention to research act ivities 

9 Ensures whether the supplies of material s and 

facili ties required to accompli sh the (each ing , 
learn ing processes are avai lab le, beiclrf th: 

I school opens , 

10 Checks the school fac ilities arc properly used t 

a!1d handled 1-
--- - J-- -, 

11 Coordinates the scho,o l community in school i 

building construction and maintenance _ 
I 

- -- -
12 Organizes recreational facilities for the 

school communi~ -.- I 
13 Assesses the scho", ~-;nance capacity before 

allocating budget to thl: ,'chool activity.,setting 

priority orders .. - ~--
14 Encourages teachers to participate in the 

formulation of the school budget. 
I 

I--------- -lJtili z~s the scho; l fund according to tl; ;- -----1 ---
IS 

budget allocated I 

---~ - ~----r - -- +---
16 Manages the school fina nce accounting 

I k-acti vities properl y I , 
I 

~---+-Encourages teachers ,to partic ipate in decision 
- ~-- -

making process 

J _1 

4 



- ----
No Managerial Practices i Very High Medium Low Very 

I !~ i~h 4 3 2 Low 
::.; 1 

18 Decides on ulllque (non - programmed) 

school problems by uSll1g d iscipli ne 

commi ttee members 
-

19 Penalize school personnel showing 

misbehav ior by g~theri ng adequate ev idences 

20 Decides on repeti t" -;c (programmed) problems 

without delay carefu ll y 
-

2 1 Communicates the whole act; -.-ities to teachers 

at staff meeting regularl y, say :-,lOn thl y, 

qUaJ1erl y, etc , 
22 Communicates important schoo l iss ~le~ ~o--l 

students in assembly ! 

-------'-

23 Uses open c100 r policy in o rder to give I 

freedom of access and to get views from the 
: 

I 
staff 

-------- - - --
24 Communicates important schoo l issues to 

PTA mem bers and other stakeholders 

periodically 

25 Approaches the sc 1,0 .! staff as coll eagues by 

considering their att i tujt~, belids ffild values 

in managing the school systcr 
- - --I---

26 Invo lves teachers on matten t"at --: ffec t their 

work life 
i -- .· ;o~;-l 

---
27 Gives credit. prai se, or recognition to 

responsible fo r joh we ll clo ne , 
_._- _·_-_· t - .- ! r --~ --
28 Encourages staff memhers to assume certain "I , , 

r",'bil '<'" , 
! 
, 

l - ---- ---- -------

5 



-------_ ._--

No Manar;crill l Practices Very High Medium Low I Very I 
high 4 3 2 Low 

5 I I 
29 Assign tasks in a well spelled out forms 

-
30 Checks and ensures whether th~ tasks 

delegated to individual or groups Lave been 

exercised well or abused 

31 Assists and motivate subordinates after 
i 

delegation I 

- --
32 Encouragc individuals to make decisions with 

I 
- <-

in their scope of delegated authority 
--

33 Resolves conflict through: -
a. Avoiding method or by remaining neural in 

conflict situation 
-.-

b. Accommodation or by s uppressing method , -. , ,. " , 
(minimizing the conflict situation) . 
c. DomInating style, i.e., threatening or 

, punishments 
- _ . .J. ____ _._--

d. compromise method 

e. Integrated method through openf'.ess 
- --c 

exchange or info rmation, apply scientific o r 

logical sequences in elaborating the cases to 
,I 

-, -, 
reach a so llition acceptab le 

I 
I I 

---- ~ f-_.- ----I 
f. utili zes a ll the above methods depending on ! 
the situation and nature of the problem J - -J---

34 Encourages teachers to participate on 

schedule making 1 

J 
35 Assigns the teachi ng staff with equitab le ( fa ir 

and just) load on t!le ')as is of their 
~t)ec i a lj z::ltion and experience -

l 36 Assigns non - teaching duties to he staff as 

fai rly as poss ible on the bas is ')f teaching 

load, interest and atti tudes. I 
- ------, 

Ii 



-
No Managni;l l 'P ractices Ver y High Mediu m Low Vcry 

h igh 4 3 2 Low 
5 1 ---

37 Prepares the school annual caiendar that 

shows the major school activiti es 

38 Makes assessment of academic prog,'al1l (If 
. 

I the year through the staff meeting 
I - '-,-

39 Invo lves parents in school academic affairs I 
~ - ~ .. --

40 Prov ides a professional counseling (advice) 
, 
I 

and instructi on to the staff in order that the I 
teaching - learnin g process may run 

effectivelv 
- -

41 Encourages teacP ,~rs to comment the content 

and the organizati ( q of the teaching materials 
.-

42 carri es out classroom ';,bcervat ion by himsel f 

/herself or through vice academh~ principals/ 
.. 1----

43 Conducts pre observation conf erence in order 

to make a mutual agreement on th e :'!ace and 

time of the observation with teache .. s +-
44 Makes conferences (meetings) with te '.chers 

J 

to avo id discrepancies observed during class 
! 

• room observation I 

~ Works with department heads to enhance the 
_ . .----t. 

.J 

academic progress of the school I 
L . ... -~-.~ -.-



APPENDIX - B 

ADm3 ABABA UNIVERSITY 

SCHOOL OF GRADUATE STUDY COLLEGE OF 

EDUCATION DEPARTMENT ~W EDUCATIONAL PLANNING AND 

MANAGEMENT 

Interview Questions for distl:ict ed~cation office J-lJ;'ids ?t 1he sampled schools wereda. 

I . Background Information 

1.1. Age 

1.2. Sex 

1.3. Years of experience as: 

a. A teacher 

b. A principal 

c . A supervisor 

d. A manager 

1.4. Level of educational attainment 

1.5 . Field of speci ,liization 

I. [-[ow often do your office provid: ~ ; IPt'~v l sory service to th e secondary 

school(s) in a year? 

2. What do you think about the level of effc,:tiven8~s that th t secondary school 

principals in your woreda have in managing the >I;condary Sd1001 (s) 

3. What are ~he major problems which you think have I,indered principals to fu lly 

discharge "eir manageria l ski ll s. 

4. What should be done to improve secondary school principals (s) managerial 

skill s 

Thank yo u! 
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